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1\BSTRACT 

This monop;raph presents a sirr.ulation exercise ~ vrhich studies 

the Pakistani Ci vil 1tlar of 1971 and the implications -vrhich this 

conflict had for the political situation on the Asian continent. 

The :monog:raph comprises two volumes. Volume I provides a justi

fication of simulation as an educational technique and an explana

tion of the structure of Crisis in Asia. Volume I 9.lso presents 

a discussion of the usage of .9risi_s_j.n _1\.si_~ in the classroom. 

Volume II contains the appendices which inclurle the materials 

necessary for a teacher to use 

situation. 



INTRODUCTION 

Crisis in Asia is a simulation exercise which studies the poli-

tical situation in Asia brought about by the Pakistani Civil VaJ.' of 

1971. Students assume the leadership roles of key people ln one of 

the following groups: The .Awami League, Pakistan, India, the 
1 

People's Republic of China, the Soviet Union and the United Nations 

Security Council. Each group attempts to resolve the crisis in 

such a way so as to satisry the group's objectives. Participants 

in the simulation learn the international b1plications raised by 

the Bengali revol t against the Pa.!Üstani govern:nent, and they ga1n 

experience in conducting international relations in a simulated envi-

ronment. They a.cquire skill in analyzing the various prohlems pre-

sented by the simulation, and in making decisions conducive to solv-

ing those same difficulties. Crisis in Asia is an activity in which 

a class of up to thirty-six students may participate. 

The simulation model used as the basic structure of Crisis in 
2 

~~i~ resembles the model of Dangerous Parallel. Although both 

simulations exaTiine a similar conflict situation, _çrisis in Asia 

offers shorter student profiles, less lengthy pa.perwork and a syster:1 

of testing which makes it a better teaching deviee for use in sec-

ondary school. 

Crisis in Asia may be applied to some aspects of the social 

studies curriculum currently offered by secondary scr10ols in Q.uebec. 

Crisis in Asia would be usef-:.ll to teachers of "Contenporary vlorld 
3 

History'' {Histor:r 512). This course concentrates on the twentieth 

1 
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century, and Crisis in Asia would provide an insight into one aspect 

of the present political alignments in Asia. For the same reason, 

Crisis in Asia could be utilized by teachers of "The Evolution of 
4 

the Modern World11 (History 310), a secondary school course which 

examines modern world problems. In seme high school , introductory 

political science courses are offered. The names and numbers of 

these courses vary among the different schools and school boards. 

Crisis in Asia would introduce these students to the organization 

and function of the United Nations, as well as providing them with 

activities in proble~solving and decision-making. Thus, Crisis 

in Asia is a useful addition to seme areas of the secondary school 

social studies curriculum in Quebec. 



F'OO'::'''JOTES TO IN'l'RODUCTIŒJ 

l 
lmthor. for the purpose of brevity the Peo-ple's 

o~ China will hereafter be referred to as China. 

2 
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.O.uthor. Danp~erous PHrlll1el is a simulation by Forer 
!v!astrude and othe::-:_r::-s=--. __,,mJ''r.:'h"='e--=s::-1-::::!"1:::-:U~l-=a":tt~lon presents a situation 
s imi1ar to the poli tica1 in Korea è.urinr the Korean vi ar in 
1950. Danr:erous nara11e1 published l:y Scott, k'oresf.'lan and Company 
of raenvle'>T ., LllJnOlS. 

3 
~!inistr;r of Education, Governr:1ent of Q-lebec. .03, 

nv. 3-101. 

4 



CHAPTER I 

SIMULATION 

Sinrulation: lm Introduction 

Sorne social studies teachers in Quebec have recentl:r displayed 

an interest in the educational technique known as simulation e;aming. 

This interest in simulation gaminp arises from the proposition that 

si1:1.ulation games :'seem not only to involve the student and to absorb 

his interest but also to help him learn better thEm do other meth-
1 

ods. !! Many writers do not distinguish between simulation and simula-
2 

tion gaming. Because Crisis in Asi~ incorporates elements of both 

terms, the author will make no distinction behreen simulation and 

simulation gaming. 

A simulation isn't an actual large-as-life situation. By defi-

nition, "a simulation is a model of sorne physical or social situation.!! 

The model of the simulRtion re-presents "an external reality \fith which 

the players interact in much the same way they vrould interact wi th 
4 

the same reP-li ty. n In essence, the simula.tion game brings ua mini-· 

aturized version of sorne sphere of real-life a.ctivity into the class-
5 

room. 11 Because the selected real activity is being reduced to such 

dimensions as to render it manageable in the classroom, 11 only certain 
6 

aspects of the reality can be included in the simulation model." 

Keeping in mind the educational objectives of a specifie simulation 

game, the game designer must decide which aspects of the real situa-

will be disce-rded, and 1-rhich will be retained. 

4 
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The purpose of a simulation is nto teach students about the 
7 

real situation that it simulates. 11 As an educational technique, 

simulation games achieve the follm-ring social studies 1 ob.jecti ves: 

"knowledge of terms and concepts, knowledge of facts, 
knowledge of structures and rela.tionships, decision
making skills, interpersonal skills and development 
of mature s,tti tudes . "8 

Simulation and Learning 

The process of simulation challen~es the decision-ma.king abi-

lities of a student. The course which a simulation game will take 

in the classrocm is determined by the operational decisions and 

actions taken by the student-participant. The student's successes 

or failures depend upon his uowers of è.eduction. Simulation games 

inYolve a number of individual students, or teams of students in 

pursuit of an objective. It is this ~uest which provides the parti-

cipant with a number of ~roblems that must be successfully solved 

if the desired objective is to be achieYed. Sirr.ulation (!ames are 

"an excellent vehicle, 1,1hen students are inval ved in realistic 
9 

cases, for relatinr problem situs.tions tc the social studies. '' 
10 

l'1ost simulations are problem-based. The simulation problem 

is usually presented and d.efined tc the student at the start of the 

exercise. The student must first seek tc unè.erstand the problem 

and then formulate a strategy based upon his analysis of the problem. 

The strategy vrhich is chosen 1vill guide the participant 's actions 

during the simulation. The decision as to one's type of strategy 

is the basic way in which simulation enhances the decision-ma}~ing 

skills of a student. 
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The value of the strategy chosen for the simulation also dep-

ends upon a student's ability to solve problems. If the participant 

fails to analyze and solve the simulation problem correctly, the 

effectiveness of the resulting strategy will be reduced. Problem-

solving demands that e" student be able to 11 define the pro'blem in 
11 

specifie terms and to assess the possibilities of solution. '1 In 

most simulations the participant is left unguided by the teacher, 

the student must acquire and evaluate in:ormation, and hypothesize 

as to 1-rhat course of action or strate gy should be nursued. 

is the type of learning which theorists have come to feel is the 
12 

most beneficial--learning by discovery." 

The prime objective of simulation is t:he learning by discover;r 

of "ideas, concepts, and principles in a meaningful and transfera.ble 
13 

Thus, simulation is closel;-t related to the inquiry approach 

to learr.ing. In social studies, the ~nqu1ry approach "places 

empha::;is on tea.ct.ing the student to ask tt.e right questions, rather 
llf 

than on requiring to learr. ir.formation. !T The abili to ask 

pertinent quest:ions 1Jroviè_e stud,~nts ""rith a rnore comnlete 

of tl1e sirmlation prohlen" thus aiding them in making sound strat·· 

decisions. 

ts ·.vell &s a stnder.t 's a:-,ili ty to solve }Jroblems, 

tr.e inquir:-r ls further related to si~ulation Some 

educational e-ames sirmüate an historical event. Through participa-· 

tion in the simulation and its incumbent inq_uiry approach, the 

stuèent learns some of the terminolotQr, factors and key concepts 

involved in the historica.l situation. The aclaptation of e.n histor-

ical situation to the scale of a classroom game usually necessitates 
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the alteration or omission of certain aspects of the historical re-

ality. It may be argued t~at t~e preceding statement causes a pro-

blem which renders a specifie game, and the whole theory of simula-

tion invalid as an educational method. 

The author agrees that this difficulty can lead to a student 

having an incorrect perception of what transpired historically. 

Yet, just as a simulation game may contribute to a student's mis-

understanding of an historical event, a similar misconception may 

result from reading a poorly researched textbook, or from doing too 

few case studies or frou; attending too few lectures. The ob.ject 

of a sin;ulation game isn 't to impose specifie éJ.etails by rote learn-

ing upon a student. Rather, simulations present the student with 

an overall perspective on an historical event. uThe student should 

emerge from the game wi th a better understandinv, of -vrhat i t was all 
16 

about, what was possible and what was not, and why. n 

The teacher should. prepare the class by explaining the basic 

elements of both the simulation game and the historical 

The historical details, which are missing from the game, can be sup-

plied by the teacher either preceding or following the simulation. 

Tne danger that a student might have an incorrect perception of re-

ality, if the situation provided by the simulation differs from the 

historical event, can be easily overcorne by having a discussion in 
17 

which the post-game situation is contrasted with historical reality. 

In a post-game discussion, the decisions made by the actual 

historical characters should be compared with those of the simulation 

participants, with the similarities and the differences being em-
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phasized. It shoulcl be demonstrated that if the students would 

have made c1ecisions similar to those that were made historically, 

the game results would resemble the actual historica.l events. The 

students will thus be made a.ware that if certain ether decisions 

had been adopted at key moments the simulation, the p.;8me result 

•..rould differ from the real situation. Bath the teacher and stu-

dents may then evaluate the decisions and lo~ic used by beth the 

historical figures and the students themselves. This evaluation 

will challenge a student's "l)Owers of critical thinking. 

Simulation games whoulèl not serve as the sole vehicle ~n 

the teachinr; of history, but as part of a course or instructional 

unit. 

;:Social studies curriculun1 à.evelopers ap;ree that p;ames 
should not stand ty ther1selves :, in fact it may well be 
that vhat precedes and follows the game is ;;hat makes 
the garre useful. Simulation is a motivational tool 
that complements End reinforces ether materials and tech
niques, and like ether methods it has its proper time 
and place in learnin~. ''18 

Streneths ~nd Limitations of f~imul~tio~ 

The prirr.ary strength of a sirrcu.lation exercise lies in i ts 

a,bili ty to mati va te students by involv the~ in the learning 

process. Simulation ea'Ues are able to arouse student interest, 
19 

especially among underachievers. Siwulation p;ames focus a stu ... 

dent 1 s attention upon a particular concept or problem. This ln·· 

terest is further reinforced by t~he high degree of dramatic ef-

fect, interpersonal conflict, and the uncertain outcome of the 
20 

game itself. 



The feedback of results an important motivational factor 

~n lea.rning. This feedback reinforeces learning by informing the 

student of the arnount of success which he has achieved to date. 

The provision of feedb1'l.ck is a second A.dvantap:e of simulation. 

As the student participates in a garee, he is informed at periodic 

interva.ls of the progress, or lack thereof, 
21 

blem presented by the simulation. 

solving the pro-

0 

A third adva.ntaé"e of simulation lS the removal of the teacher-
22 

student bipolarity founêl in a conventional classroom setting. 

Sirr.ulation overcon1es this function by removing the functions of ad-

judication frorr, the teacher. Ga.rnes are ''self-judging ·, the outcome 

decides the winner and indicates satisfactory an(1 unsatisfactory 
23 

performances. n This rernoval of the authoritA.ria.n role fron a 

teacher eliminates the source of rmch :potential classroom hos-

tility. 

As actors in a simulation, students can affect the simulated 

environ..'Tlent. Simulation tee,ches students that real people make 

decisions that affect the real world. In simulation exercJ_ses ~ 

students make decisions in which they ""ueigh various economie, 
24 

politica1 and social fa.ctors. 11 Students CA.n tl~r.>n tnmsfer 

their ability to :make decisions from the simulated environment to 

the real one. In this vray, simulation produces better decision-
25 

ma.kers ana hence 1;etter citizens. ,, 

Simulation games contribute to the socialization of a stu-

dent. !'The interaction wi tb otrter players , the grune rules and en-

vironment and the pla~rer ob,iectives all contribute to the student 's 
26 

acquisition of society's values and norms." Simulation allows 

students to meet classr:ta.tes whom they migbt not ordinarily vrork vrith 

http:interva.ls
http:feedb1'l.ck
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and this contact amonp:· students usually improves the social atmo·-

sphere of the cle.ssroort. 

Limitations 

The chief limitation in the use of simulation is the dif-· 

ficulty in assessing the amount of learninr: accomplished by a stu-· 

dent. "In games it is <lifficult to establish eva.lua.tion criteria 

a.s to vrhat the game is in fact teaching and to create tests can-
27 

able of discriminatinp; among: v~=trious types of learning. 11 The 

lack of an exact rteans of evaluation may limi t the educa.tional 

value of a simulation exercise. 

I\ second drawback of si:mule.tion, which has been previously 

èiscussed, is the der:ree of inaccuracy to which a simulation game 
28 

replicates a real situation. This inaccuracy, which caused 

by the deviation from historical details, can be overcome by an 

adequate preparation of the student 1);r the teacher. 

A third problem is that the students might place greater 
29 

emphasis upon winning the g1une than upon learning. This pro-

blem can be solved by making the model of the simulation garne suf--

ficiently intricate so that "llinning a.nd at least a winimu,_'ll of 

learning are inextricably linked. 

A fourth objection to simula.tion p;aming is found ln the ir 

usar,e J.n the classroo::n. 11Tviany tea.chers distrust garnes because they 

believe them to be frivolous, doubt their geographical or historical 
30 

accuracy, or feel their security in the classroom threatned." 

Perhaps a. judicious choice of simulation garnes will conv1.nce a 

teacher of the educational value of these r:ames A.nd simulation 1.n 

general. As to the problem of teacher security in t~e classroom, 

http:drawba.ck
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perhaps a change from a conventional teaching approach might modify 

the classroom atmosphere, and enhance the teacher's feeling of se~ 

curity. 

A fifth concern which may arise is that sometimes students 

may treat simulation grunes simply as "fun games 11--a source of en-

tertainment. vlhile the amusement value of sorne educational games 
31 

may be seen as having merit, it must be recognized that too much 

levity can be a barrier to classroom learning. The motivational 

features of simulation, previously discussed, and a display of 

classroom leadership by the teacher, vill be sufficient to con-

vince students to combine les.rning ..,.ri th a degree of enjoyment. 

Simulation and Other Educational Hethods 
32 

Simulation an approach to learnin{" through involvement. 

As an educational technique, simulation is based on "a fundamental-
33 

ly different premise fror.t tra.di tiomü learninr; methodolop:y." 

This premise is the emphasis which simulation places on ''experi-
34 

encing as opposed to sinply being taught. 11 This is one reason 

vlhy most students prefer simulation gaming to more conventional 
35 

teaching methods. 

Simulation is unlike any of the following four conventional 

means of classroom instruction: textbooks, workbooks, lectures, and 
36 

audio-visual presentations. Of these four strategies, 11 a simula-

tion game 1s the only medium that both requires an active response 
37 

from ea.ch student and responds to the student's action.n Simula-

tion requires more interaction betvreen the student and the instruc-
38 

tional medium, than do the other four techniques. In this inter-
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action, simulation e:a.mes nresemble both the most complex computer-

based instructional systems and the kind of instruction that takes 
39 

place when a teacher works vri th a very srna.ll group of students." 

Ir. comparine; the various educational methods, one must remem-

ber that simulation isn't all things for all people. By their very 

nature, simulation ga.mes are more appropriate for teaching so~e things 

than ot'!'1ers. The final decision as to whether or not to use a, part-

icular simulation game is left to the teacher. Hm·rever, for 11teach-

factual knowledge e,nd intellectual skills, games seem to be as ... 40 

effective as conventional means of instruction. 11 The preceding 

statement, 'lvhen com'bined with the proven ability of si:raulation to 

motivate students, definitel~r establishes simulation as a wüi,l ed-

ucational methodolo~r. 

Simulation and Crisis in Asia 
41 

in Asia is e,n educ~:ltional game vrhich sirr•ulates the 

Asian cris provoked by the Benr;ali revol t ae;ainst the Pe.kistani 

government 1971. Simulation gaminr; is the best way to teach stu-

dents about a political confrontation of crisis propositions betvreen 

nations. This is beca.use silnuletion ge,mes 

!! ••• have the capacity to interest studer:ts in a field 
of study anè. to arouse their curiousity--while at the 
seme tirr:.e introclucine; them to sorne of the terms and 
concepts of a part.icular subject. Simulation especial
ly lends itself to a sub,ject that involves sorne form 
of mutual competition between multiple forces or actors 
under cond.i ti ons ,,rhere the outcomes are uncertain. "h2 

In simulations such as Crisis in Asia, ''students assume the 

roles of decision-rrakers in a simulated environment and comoete for 
43 O-

objectives according to specified procedures or rules." Through 

a simulation exercise, students learn hovr and vrhy a given historical 

situation developed. The students also 1.mderstand ho;,• the sB.lll.e 
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situation might have had a different result if one or more of 

the historical factors contributing to the situation had been 

altered. Thus, simulation provides a more complete learning experi-

ence than do comrentiontü teaching methods. This is vhy sir.lUla-

tion was the method chosen to examine the 1971 Pakistani civil 

war and the :9otential dangers resulting therefrom. 
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THE SIMULATION r10DEL 

Dangerous Pa:r:_alle];_:_ The Mode.;!-_ 
1 

Dangerous Parallel is the simulation ~ame currently on the me.rk-

et to Tflhich in Asia can best be compared. This comparison 

J..S appropriate because the model of both simulations presents t'l. con-

flict situation in 1.fhich there is an armed strug:r,le already in pro-

gress. There exists a dane:er of' intervention by other povrers not 

immedia.tely involved, which could result in a further escalation 

of the confrontation. 7he ux'tel of a simulation is the 1~ay in "ilhich 

the reality beinç;; simulated is adapted to such proportions so as 
2 

to render it managea.ble in the clasBroom. The problem presented 

by the simulation madel of' Dan(I'erous Parallel resenibles the 11 situ-
3 

atioE in the Korean 1'lar at the 3Üth Parallel in 1950. n However, 

sinilar from the historical reali ty that Danr-;erous Parallel ''nei ther 4 ----- -·· 

can nor shoulcl be taught as his tory. 1! Nevertheless, P!l:!2.i3..~~.9.E..S_ 

!:_~rallel off ers a useful madel :for studyinc; a relati vely local con--

flict with international implications. It is for the foregoinf' 

reason t'hat the simulation :~odel of Dangerous Parallcl was chosen 

as the basic structure for Crisis in Asia. 
-----·-----~-

In Dangerous Parallel, each student assunes the role of either 

a p-overnment Cabinet :·1inister or P..mbassaùor of one of six fictional-

ized nations. The ministers and ambassadors of each nation have dif--

ferent functions and must cooperate to achieve their nation's goals. 

17 
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The goal of each nation is to resolve, to its satisfaction, a con-

flict situation in progress at the onset of the simulation game. 

'I'he students a.nalyze various mi li tary, poli tic al, economie and 

pf;ycholop;Ïcal factors before decidine: upon a course of action in 
5 

order to achieve their national objectives. This course of action 

may be either of a diplomatie or a military nature. 

Dangerous Parallel gi ves students an apport uni ty to experi-· 

ence the roles, activities and prohlems of top-level national de-

cision-n:akers. Students learn to defi ne objectives, to analyz.e 

information, to sue;r:est courses of action and to estimate the con-
6 

sequences of the course of ection which is ad.opted. Students also 

develop a more realistic approach to '<rorld affairs, as they narti-

cipe,te 1n the onerations of international relatiorés. Gtudents learn 

that: 

11 Cris~s can escalate beyonù anyone's intentions, in-
ternational P~achinery is c1ifficult to put in motion 
in a short period of time to resolve a serious pro
blem, weak nations are not very effectual in gaining 
tl:eir wishes as compareè. to the 1)0werfu1."7 

The game aspect o:f' ~:!l.s~_:r_ou~ Parallel. is followed by 13. de~riefing 
8 

exercise, ivhich evaluata.tes the performances of the participants, 

<:tnd seeks to enlarge the educational experience of each student. 

Besides ·beine- an inter<:!sting simulation, Dange:rous Parallel is a 

plausible :representation of re ali ty, an o. as su ch i t serYes to ex--

"'[llore some aspects of international :relations veY}r adequately. 

Dange:rous Par~llel and Crisis in Asia 

Crisis in Asia is a,n educational game \vhich exarr.ines the 

Asian crisis caused by the Banrali revolt against the Pakistani 
9 

e;overn.rnent in 1971. A "Crisis Gcenarion introduces students to 
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the poli tic al si tua ti on a_s i t existed in Pakistan in 1971. At 

that tir.te, the Pakistani governrrtent was en?ap:ed i_n suppressing a 

rebellion led by the Avnur;_i League. The ;:JOssibili ty of Indian 

intervention hung menacingly over the Paldstani crisis, thus 

threatening to escalate the realit.,. local conflict into a maJor 

As i a.n 'tT ar . 

In Crisis 1n Asia, there are s1x groups of students. Some 

students asstune the roles of ministers or national leaders of 

ei th er the Soviet Union, China, India, PakistBn or the A1·1ami League. 

Other students represent the Security Co1mcil and the Secretary Gen-

eral of the United Nations. Students tr;r to resolve the cri sis pro-

voked by the Bengali rebellion so as to satisfy their group's ob-

,jecti ves. They do so by actinr as a r::roup in studying the si tua.tion, 

making a group decision, and then endurin€~ the resultin,"'; consequences. 

The consequences are étetermined by the I!Director" accordinr to the 
10 

"Crisis Situation Manwü." In 9risis in Asia, the "Director!' e.s-

sumes a role similar to that of 11 Control 11 in pane.:erous Parallel. 

The simul~.tion model of Crisis in Asia rese:rrbles that of 

Dangerous Parallel in that both sir.tulations present a crisis vhich 

can be resolved either by arrn.ed conflict or by negotiation. Eowever, 

there are étifferences vrhich set the t1m simu~ations clearly apart. 

Unlike panr;erous Parallel, ,Çrisis in Asia attempts to teach a part 

of his tory. Cri sis in A.sia allovs students to experience the deci-

sion options and problems, vhich faced the world leaders vho were 

involved in the Pakistani civil war and the ensuing Indo-Pakistani 

Ivar of 1971. Students learn the nature of the crisis from both 

the simulation game and the supple:nentary rrcaterial provided. 
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In "ooth Da~~rous Parall~! and Crisis in Asia., there are suf-

ficient similarities in the pattern of decision-making utilized by 

the students to warrant a comparison. On the following paf,es, 

Diagrams I and II d.epict the sequence of decision-making activi-

ties in Dangerous Parallel and Cris~s i~Asi~ respectively. An 

examination of both diagra~s reveals that the pattern of decision-

maJÜng for both simulations is essentially similar. However, 

it is in the application of each ~hase of decision-maldng that 

Crisis in Asia differs fron' D"tngerous Para.l_~el. In D~ge:r:ou~_ 

Parallel,the student orientation to the conflict and the oppos1.ng 

national posi.tions is accomplished by <t ""'ilmstrip and an accompany-

inr: recording. In Crisis in Asi_~, tl'e stuèent orientation consists 

of reading the ncrisis Scena.rio. 11 In both sir:mh:.tions, the indi

vidual student learns assigned role throuph a student -nrofile 

or dossier. 

Prior to conductin17 negotia.tior.s or engag1ng in armeè. con-

flict, each groun of students in both Dangerous Parallel and Crisis 
~ - ~ ---

analyse the groul) 's particular list of ne.tional goals or 

croup objectives. This analysis hel}Js the students to decide vrhat 

their group wants to e,chieve tte simulation game. The third, 

fourth anè fifth narts of the decision···meJdng process occur durin~ 

each of the simulation gPJ~'le. Durine each phase or round of 

the ga:me, each student group issues a public statement, forrr.ulates 

a stre.tee:y for nee:otiation, conducts discussions '..ri th other groups, 

and then adopts a course of action. 

Eoth at the end of each phase of the {l;DJre 8.nt1 a.t the end of 

tl1e sirra;.lP .. tiorl, the interne.tio11al si.tu~e.tion is e.ssessecl 1):l t!r_e 
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teacher arv) the cor:sequences eccompan;rinp: the interne.tional situ--

a.t ion meted out to tbe stuclent vroups. In Cri Hl Asi1'! and 
---·-~·-· 

detentine the structure of tr·e fina.l internB.tiorw.l si tw:..tion, 

•rhich in turn decides the dee;ree of success e.chieved by each p:roup 

in the si:11ulation. Both simulations have a debrief:i nf session ln 

which the decisions rrF.de by each student p:roup durinrr the parne are 

evA.l ue.ted. 

As differs fro~ 

11 Crisis f3cenario 11 1-rhich iHtroèluces the proble::n situatinn, thB.t is, 

the Pakista.ni ci vil war and possible foreie:n intervention. The stu-

dents are also r.i vtn addi tiomü infor11m.tion concerninp; the structure 
11 

A.nd function of the United Na.tions. The students e.re testeèl. 

both these areas, because this knowledp:e is essential for th.e stu·-

dent to conduct the sil"lu~ation €'3ZEe more fully. After the simulation 

?'ame has heen conclu.ded, t1w ty]!es of exercises occu.r. Firstly, the 
]2 

students ar.s1-rer a. ''Debriefire '':/uest i.onna.ire ·: vc~ich then allo,,.rs the 

students to express any fee1ini!S which they may have B.bout the sirru---
13 

lat ion. Secondly, a '~Final Test'' 1s A.d!'liristereè. This test :mea·-· 

sures the ftn1011nt of fe.ctual ir:.forrnation .. which has been retn.ined l 1y· 

the studE:nt from the sü:mlation exercise. 

Learninrr and Crisis in Asia ------ -~----~~--~------,-----

structure aml limitations of the United Nations. Participants in 

the simulation exercise are r:iven e.n introduction to the political 

p;eograph;r of the Indian subcontinent, the f. siftn pm..rer blocs as · 
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sociated vith the Bengali revolt, and the historiceJ. background to 

the Pak.istani ci vil wa.r wi th tl1e India.n intervention in 1971. Fur--

thermore, the participants study the difference betveen a. civil war 

and fl.n international war. By contrasting the results of the sin:u-

lation exercise vrith the actual historical happening, the students 

ca.n better unr:lersta.nd the decisions and. actions of the nations 

;;.rbich vTere invol ved in the _~),sian cri 

Throue-h participation in the siil"ulation garr:e, the students 

acnuire experience in conducting diplol"latic rele,tions, and èecome 

better able to appreciate the difficulties encountered by ,rrovern-

ment leaders in achievin,rr national ob.j ecti ves. The structure of 

the simula.tion model allovTS students to develop sl::ills analysinr 

a situation and in deciding upon a course o~ action based on this 

analysis. The nature of the foregoinr: concepts and sldlls experl--

enced in Crisis in Asia renders them transferable to other simila,r 

historie al e.nd contempora.ry poli ti cal sitwüions. Thus. the know--

various as11ects of so:r~e seconde,ry school socie.l studies courses. 
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CHAPTER III 

SlJPPLEMEi·~TŒY HJFOPlvjATIOIJ TO CPTSIS IN l\GIA 

This section of the r-Dnop:raph ::Jrovides ::tn historical account 

of the conflict on the Indian subcontinent in 1971, and a d.escrip·-

ti on of the fra:r;e;wrk of the United .Nations. 'l'he teacher :r:;a;r use 

this informe.tion to anm.rer auestions <thich the students rray ra5.0e 

about sorne aspects of s:hml<:J.tion ,?:ame. This ir:forme.t:i.on may also 

be used to col"lpare the post- gG.me situation Asia ~ .. fitt: tbe actual 

historical exner1ence. 

The Pal::istani Ci vil War 

:::n 1971, a cor:stitutional crisis J.r: the Pakistl':ni r·overnrr.ent 

exnloded into civil vrar vrhen the Pn'dstani arr~.y, ùirected ':Jy 

about bec::wse of the ethnie cor;cDositior; of the Ps.}~is+,ani society, 

and tLe unJerrocrP.t:Lc structure ·"J·f' t'~e '!""e.;~istani Ç"OY(:T!lnreat. 

l 

··.c 

3 
s of Inuia, tlmn wi tl} t1H::: ~!est '.Lltc 

4 
s 3engali tne }est Pakistanis T)referred Urd.u. 

~:i1e ethnie and cultural Jif.ferences contributed to e. feelinv 

that East Pa}r_istan cons ti tuted a cou1.munity sepe,rate .fron v~~st 

feeling was increasecl by the discrimination experienced by t1w 

http:llen(:?.li
http:post-gB.me
http:ir:forme.t:i.on


\lest Pakistani •wvermœnt of Pakistan. As of 

this O.iscri!l'ination one sees that there were less hosnitals anfl 
5 

collep:es in East tha.n in .Jest Pakistan. P.lso, Benp:alis held a 

winority of positions 111 the civil service and the arF-ed forces. 
G 

Thus, desp:ite being a of the pmmlation, the 1re re 

in a minority position , 1-rhen compa.red to the \!est 

Pakistanis. 

In 1970, the government of PaJd.stan -vras controlled by a 
1 

tary council which ruled by m2.rtüü law. The ?resident of 

vras a 'VJest Pakistani, Najor General Mohe..nur:ed Yahya i\:han. As the 

rdest Paldstanis dominated the T'lilitary hierarchy, they effectively 

ruled the country. In response to popular ~ritation for a more 

democratie govern."TTent, the rulers conducted a. ~'one person 

one vote •r election in October 1970. ':i::nis election, Hhich was held 

throughout Pakistan, was to provide members for a 313 seat national 

Assembly. The Aw~mi , a poli ti cal nart~r basec1 in East Pakistan, 

won 160 seats in the election, anè. i ts leader, ?1uj ibur Rahman, \·ras 
8 

to be the next Prime l·Iinister of stan. The lhmmi League promi sed 

to renresent the interests of the Bengalis, and to iflnrove their lot 

in Pakistan. 

President Yahya. TG1an reacted to the election results by nost-· 

poninl! the conveninf" of the J%ational Assembly and by not appointinp: 

~~u,j i bur Rahman as Prime Denied their victor:r. the A.wari 

Lea~ue called for a 'v'hich paralyzeà. E?.st Pakistan. 

1tJhen negotia ti ons vri th the lt~rami League broke dmm, Yahya Khan c~llled 

upon the rdli tary to restore order in East Pakistan. 
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On ~.~arch 25, 1971, heavily armed uni ts of the Pakistani army 

moved into East Pakistan. They fired indiscriminately, accompan:y--
9 

ing the slaughter wi th ra ne, looting and vranton destruction. 

r,rany Bengali intellectuals, including Mu.j ibur Rahman, vrere arrested. 

Esti:nates of the Benp.;alis killed in the ensuine: fie;hting range from 

10 

several hunàred thousand to three million. 'l'he figure of betvreen 8 -

10 million Bengalis >vho fled to Indie gs refup:ees is generally ac-

cepted 

'fhe Pakistani amy vras resisted by the J,~ukti Bahini or Liberation 

Arrcy. The Mukti Bahini was corrposed of sollèe Jh.rami Leapu.e Members and 

other Bengali supporters. Throue;hout 1971 there was periodic fight-

inr: along the Indian-Pakistani borders. In August, the Soviet Union 

and India si.P:ned a treaty of friendshb and securi ty. This treaty 

served to warn China of a nevt Soviet-Indian relationship. China 

accused the Soviet Union, India and the United States of P..Plerica of 
11 

interference in Pakistan's internai affairs. However, the Chinese 

indications of support for Pakistan didn' t extend to rtili tary action. 

This is probably due as much to the Indo-Soviet treaty as to Chinese 

logistical problems in wap-ing a lonP;"-range war beyond her borders. 

On December 3, 1971, amid mutuv.l accusations of ae:~ression, :full·· 

scale 1-rar broke out on both the East and 'Jest Pakista.ni frontiers with 

India. On Decernber 6, after three Soviet vetoes of a United Na.tions 

Securi ty Council resolution calling for a ceasefire, the !'latter \•ras 
12 

referred to the General Assembly. 'l'he next day, a cea.sefire res-

olution ·.vas passed in the United Nations General Assembly. India 

ignored the ceasefire resolution, recor;nized the Benr;ali nation of 

Bangladesh {former :Cast Pal:istan), Rnd the fif!hting continuecl. 

http:Pakista.ni
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On December 1(), the Pakistani armed forces in East Pakistan sur-

rendered and India proclaimed a ceasefire. 'l'he following day, 

Yahya Khan accepted the ceasefire. To continue the war vras point-

less, because the Pakistani military had suffered reverses on the 

vrestern front as ,.rell as 1n Bamdadesh. The \far '.ras over and a 

nation called Bangladesh was born. 

The United Nations 

In order to understand features of Crisis in Asia, it is nec-

essar;v for the students to be given the followine: information about 

the United Nations hefore the simulation game is conducted. The 

Uni teè Nations isn 1 t a 'tlorlC:: p;overm::ent. It is an association to 

which most nations belong to. ~,1enbers of the United ]l;ations have 

pledged themselves "to maintain international peace and security 

and to coopera te in establishing noli ti cal, econom{c A,nd social 

con di ti ons, un der lrhich this task can be secure1y achieved. ·: 

The sovereipn ri@:hts of individual member states are respected to 

the extent that the United Nations cannot interfere in the dones~ 
14 

tic affairs of a member state. 'l'he Charter of the United JI~ at ions 

was signed by the emis sari es of fiftv countries in ,Tune 1943. 
16 

By 1971, 132 countries belone;ed to the United Nations. JU1 mem-· 

bers of the United nations are represented in the General ~ssembly 

of the United Nations. The two main orrans of the United Nations 

involYed ln Crisis i_n_Asia. are the Security Council and the Sec-

returiat ln the nerson of the Secretary General. 

In 1971, The Security Council consisted of fifteen members, 

each pos ses s ing one vote. 'rhere were fi ve permanent me!l1bers anè 

ten non-permanent members on the Security Council. The five per-



• 
manent members were and still are the Soviet Union, the People's 

11 
Republic of China, France, the United Kinp:do:r:l g,nd the United 

30 

States of Ji.mer:i.ca. By casting a ner;ative vote, any permanent member 

of the Secur:i.ty Council can veto a decision reached by the ma.jori--
18 

ty of the Council members. The ten non--permanent members are 

elected by a hro-thirds ma,jori ty of the General Assembly for a two--

year term~ and they may not veto a Securit;r Council resolution. 

In 1911, the non-permanent members of the Secur:i. ty Council -vrere 

Argent:i.na, Belgium, Burundi, Italy. ,Tanan, f'icara9;Ua, Poland, Sierra 
19 

Leone. Rorralia and Syria. 

The Secrett>,riat of the United Hat ions is composed of the Sec-

retary Genera,l, who is the chief a<l'l'linistrati ve officer. and a sun-· 

port staff. The Secretary General is elected by the General As .. 
20 

semb1y, subject to the approval of the Security CounciL The 

Secretary Genergl :ww <tttenri r:eetinrs of the Genera.l Assemb1y .<J,nd 

the Securi ty Council, but lacks vot inn; pri vileges. I3ot'n the Bec-

reta.ri.at and the Security Ccuncil atternt to Jlled:iate internationa.l 

disputes to rreVE'nt tl'e Ervption of wa.jor :rd1i tary conf'licts between 

merr:bers of the United nations. 

In 1911, the United ~·Tat:i ons was unable tc intervene èlirectly 

in the Pakistani ci vil 1-rar beca.use the United Ha,tions Charter for-

bids interference in the do.Jllestic affa.irs of a memher sta.te. 

Furthermore, the United ~~ations was unable tc prevent the war be-

tween India e.nd Pakistan, or to successfully rnedie,te the conf1ict 

once i t bege.n, as the ceasefire resolution T,m.s i c.:nored by the com ~ 

batants. Students would be made aware that the United WA,tions 

is only as effective as the member states allm-r i t to be. <;Ji thout 



the cooperation of its members, the United :Nations is severely 

hampered 5_n i ts efforts to secure 1-rorld peace. 
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CHAPTER IV 

CRISIS IN ABIA 

The materials which comprise Crisis 1n Asia are to be found 

in the Appendices in Volume II. There are three Appendices. 

Appendix A contains the "Director's Manual11 and the "Crisis Sit

uation Manual. 11 Appendix B provides the thirty-six {36} dossiers 

each of which provides a student role. Each participant in the 

simulation receives a dossier. Appendix C provides a copy of 

each test or questionnaire which must be answered by each stu

dent during the course of the simulation exercise. Each doc

ument must be reprinted by the teacher to the requisite number of 

students participating in the simulation. 

The reader should now proceed to read Volume II so that the 

following chapters will be better understood. 

34 



CJd\F'rER V 

CF:ISIS n f3IA I:'J Tm~ CLil.SS:POŒt 

This section of the monocreph e renort of r:ry utilizntion 

of Cris 

used b;r four clP.sses of Secomla:':'y III st!l;kr:ts, fourteen to "i::"··· 

te en s·eprs of Qge' at Cc~~ol i~ fnntreal. 

i\.11 fom· classes vere stuè.yin'<: ?. (;eco~dar;r III ontional 2.caùenic 

COllr'Se 320, ·An Introc'.l.uction to cs. 

association vi ti:1 t;1e va.rt of the afor--

er!lentioned course 1-rhich ùeals -vd.th international relations. 

BecA.use Asia. was used. b~' stuô.cnts as one of the 

acti viti es used in their study of :Lnternational relations. i t 
1 

interesting to see hovr they scored on the "Final Test,,: ivhich 

one of the co1T'.ponents of the sinul~>tion exercise. It is useful to 

examine the student scores on the ''Final Test;, because this test 1-ras 

intended to measure what the stude~ts Jearneù in terrns of factual 

knovlledge from their participation 

l'able presents the distribution o:f raw scores obtained. on the ''Final 

:l'est.~, 

An examination of t:'1e foreroin.c: Table demonstrates that only 

a small minority of 6 were unable to attain a score of fifty per cent 

and that a large majorit:,r of students performed extrerely well on the 

"Final Test.'' Inasmuch as the ;'Final Test is desirned to assess the 

35 
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0 -- 25 0 
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0 0 

1 3 

11 9 

20 18 
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4 

0 

2 

7 

23 

32 

Total Number 
of 3tudents 

0 

6 
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arnount of fa.ctua1 information assimi1ated by participants in the siil1u1s,-

tion exercise, the 1arp;e ntLrnber of studer._ts vho scoreét over 75% indi-

ca tes the.t the ma,jori ty of students found to be a 

nrofitahle learninp: experience. 

However, the ''Final 'l'est'r doesn't mcasure e.n;r areas of learninF 

provided ·by CrJ:._si~:î:P __ I\sj~ other than the acquisition of facts. To 

nursue this noint, I i<Till examir:.e se1ected student respor.ses to the 

''Assessment (,(uestionnEire- 1 ,,-lLi.ch 'tTas distributed and amn.,rered durinr 

the Phase XIV of the simulation exercise. I w-ill no1-r nrovide a 

question by question ana.lysis of selected student res-ronses to the 
2 

''Assessrnent questionnaire. 1 

3 
There uere a variety of l::.tls"l-rers t,o the follm1Îng- cmestions: 

\TrlA.T DID YOU LEARN FROY CPISIE) IJ:I ASIA? 

A number of students claimed to have learned somethinr; about 

how nations conduct diplorru'!.tic rela.tions. One of these 1-las H Jl .• , who 

said: learned the ï·Ta,Y nations de~ü wi th each other. ·: Other stu-

dents learned ~.bout the Orf'"anization and functiodng of the United 

Nations. G.R. vrrote ·r learned hovr the U.N. worl:s.' Some students 

remarked about the difficulty in T'reservinp- peaceful relations be-

tween nations. S.S. stated, "I learned that to make a war it doesn 1 t 
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take much but to make peace i t ta.kes lonr be fore you can get i t. ' 

'i'he remainder of the students made general statements. the most 

representative of •rhich ',rould be A.P. 's ll'ho sa.id learned about 

the crisis in Asia and diplomatie relations and vhat a civil war 

• 'i 
lS. 

\·JHJ\T DID YOU LIKE AEOUT CRISIS Il'I ASIJI.? 

Some students appreciated the realistic enviromnent created by 

Crisis in Asia. B.Z. w-rote , "It made r:1e feel like a leader. ·1 

Concurring vrith B.Z., fl .• f.I. said ''It felt liJr.e (:l real i·rar. It ,.ras 

like rtonopoly but here i t kimi of mattered if' you 'won or lost. 

Others likecl the decision-rr;aking aspects of the simulation. T _. T. 

said, ::I lilœd making decisions. n Z. \1_ stated, ''It \vas fun figuring 

out wha.t to do to p:et our T'oints.·· fJ. nurr~ber of students enjo;red 

simulation as e" nethod of instruction. ,J.G. 'N'rote, liked the 

vame •my of learninc because sir:ce i t was a p:ame more people •rere 

interested and they learned somet'l:linr. .AJso i t was fun '.vorking wi th 

other people tol"'ether. '' 

However, fifty-t'N'O students dislilœd the frustration they eX··· 

perienced in attaininr: their group's objectives. E.A. asserted, 

"I disliked losing.'! •I.F. sir,:;;l:r vrote, lacl~ of cooperation' 

ar::.rl '.rhen pressed refused tc elaborP..te. Presumably, this ''lack of 

cooperation" 1-ras experienced vli th other :mer11Jers of the group. One 

student, tvr.G. 1.rho was deceived by other e;roups in the sirr:ulation 

comrnented, f'act tha.t India and the Ava.r1i League 1üuffed. '' 

Ni ne students ï-rere confused. One of the se, F. L. , statec1, h"!hat 

I didn 't like was the beginning everJone '..ras confused but after a 

while i t was running smoothly •. , Three students clai!"led that the 

http:elaborp..te
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entire exercise was borinv and fina.lly two otl1ers liked everything 

1n the shmlat:ion but the Final ':'est. : 

The follm·ïinr- table tr,i ves pener al reaction to 

An examination of this t2"ble clee.rly shows th at a substantial major· 

CRISIS IN ASIA IS •.... 

Class 

l 16 l 

2 31 

3 23 l 

4 

'TOTAL 2 

to lle an interestinc; ac ti vi ty, 

In--Between 

1 

6 

3 

Total Number 
of Students 

34 

32 

30 

12G 

If the student responses in Table 2 are con:pared with the stu-

dent answers in the follmdnt" table, one ca.n conclude that even those 

pupils who didn 1 t f'ind ,Çx_i_si~_J:!' -~.:.~~~ to be particularly interestins, 

still feel that Cri§_i..:_s_ ir:__As~.a.~. should. be used by future history clas 

ses. 

CRISIG IN ASIA Sll0ULD G.::; USED BY O'l'HER STTJDEi'ITS 7\TEXT YEf'-11. 

Total l'Ju.':lber 
Class Y es ;.,Jo of Students --------- ~-~- -... ~ -·-· .... ""-· "' --

l 32 ..., 34 c. 

2 32 0 32 

3 30 0 30 

4 _?9 l ..3_0. 

TOTAL 123 3 126 
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The answers ':vhich are provided in Table 1~ indicate that the 

overvhelmine; r.1.a,jori ty of students are interesteù in simulation as 

learning experJ..ence. 

I 1/fOULD LIIŒ TO DO FORE SBlliLATION EXEPCISES THIS YEAR. 
Total Nu..·nber 

Cla.ss No of fltudents 
~-------·.-..---

1 29 5 34 

2 32 1) 32 

3 30 0 30 

4 ~52 1 ..... 

TOTAL 120 
,... 
.~ 
'J 126 

The ans1vers rd ven by the students to the ssessment C:~uestionnaire 

prove that Crisis in Asia a wort:while educational activity. It 

seems to ~e that a considerable rnajority of studerts judr;rer1 Crisis 

'l'hus far J..n Section 5 of the monor;raph the student performance on 

the ::Final Test': anè t".e 'A.ssessrner.t 0uestionnaire · has been 

cussed; I vill novi descri.be the results of the sirmlation fi'IJTte in ter:11S 

of tl~e points accumulated by each n:roup of stndents. The follotfirw 

table r:ives the roints scored b~r each r;roup in each cl"!.ss of stuèlents: 

Grour Class Cl~tss Class Cla.ss 
1 2 lt 

---~,. --··~-~ .... 

Soviet Union 9 9 9 9 

Chine. 10 8 (') 8 (,> 

India 6 9 f) 9 -' 

Pakistan 'T 0 0 0 

A"'ai:'li Lea['ü.e 0 Q 
/ 

0 9 

United :Jations 10 'T '7 'T 1 

http:educa.ti


4 
Generall;.r spen.kinrr, the points s:n:-:te:m , '\-Th:i.ch made sorre ob-· 

;i ecti Yes Fore important to the P:roup th an oLhers, dominated the 

rame. Eecause i t \vns in everrone 's interest , no vars occurreèt be-

tveen e:ither the iJSfT< s.nd Chlr,n or Chirm a.ncl Iz:d:iB in t~.ny class. 

and deceit playeà an irrportant part J.n the simula.t i.on f"Rne. In 

classes 2, 3, and h Inclie. successfull;.r secure(l the inrtependence of 

these classes, both t'he U3SR and the United ~Jatior.s nersu!'ldecl China. 

froF u:r:dertaJdnr any litary interwmtion. The resultin(" situnti.on 

at t'he end of the simulation F'Rme corresT'OrLded to the historica1 

reaJ ity. Emn'~ver, ir: clnss 1) India ·;~o.s suffici.entl~.r inti (l~.ted 

lJy ChinB. tll;:ü FaJ:..iBtan \·ras able tc' crush the rPvolt of the 1\ws.m:i 

-~ 

\•lithout India t~ilitary inter•rPntion. ':'his VAS tl:e onl~.r ln-

stance -.rbere a result vras nroduced iihieh d.id not correspond to the 

':listoric'1.l real i tv. Trd.s "'8.ct uas pcinted out tc t~1e stndents ~1ft er 

the sÏNÜA.t:ion f8o!Y·e i-TaS concluded and the intimidation o: tht': I::vlian 

p-roup the Chinese froup WRS recopnized in the resulting cJ.ass 

cussion. 

'}'here vere a n~xrnl:er of sai isf'actory experJ.ence;:; in the apnlica-
) 

tion of Crisis Hl the class:.·oom si tuaticrn. In 'Ph2se l of 

sir:mlation exerc1s~, I tried to imrress ur>on t.~1e class that sin·ulR.·· 

tiol' is a teachinr: rnethod as valic1 <'l.S t~1e P:ore :f'a:r·ilütr lecture and. 

j nqui ry technirples. Once the students unc1erstood thn.t the:r 'IWU.ld ùe 

required to thi !'.k, to r·ate decisions, rmd that t!le:r i-rould be evaluatecl. 

their att:i tudes tmm:rds 

Dou~üe-testinr: also provecl to be very successful. 'I'he ~'Scem:trio'· 
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we,s t'he student! s first contact wi th 1y1J.en the 
7 

''Scenario Test 11 immedia.tely followed this initial contact, the 

nu:pils realized that they had to understand the basic factors in 

the problem presented by f!isis in ..:~si~_, in order to play the game 

effectively. Once the stuétents understood the basic nroblem in 

m=tmely the Pakistani civil w<\r of 1971 and t~".e i:n-

pli cations 1-rhich this conflict ha.d for Asian pea.ce, they \>"ere able 

tc get into the fame rather q.uickly, B.nd better cor.ro:rehend the ir 

!!ame rnate:rials. The ''Final Test n vra.s to àemonstrate the an;ount of 

knmdedge acquired b:r a student from participation in the simula-

tion exercise. I feel that the presence of testi:ng encoura,ged some 

students to narticinate vho mio:ht not ordina.ril:r have done so. 

Tr.e indi vi dual student è.ossiers cont9.ined sufficient inforr:1ation 

to clea:rly define the role of each student and that of his or her 

froup in the si!rula.tion f8J'le. As wa,s noi:c.ted out by several students 

in each class, tl'JOse students \·Tho didn 1t bother to ree,d their dos·-

siers ":·rere usuall;r victimizecl by the more kno-v:rledr:reable ones in the 

diplomatie rr:oves \·rhich comprise the shmlation .co:an:e. 1/hen e.ssessed 

~ts a 1-:hole ~l'J-si_§_ i_!l_Ac;ia T)roved to 'be an interesting and educatione.l 

experience for the students. 



1 
Append~x A, Director's Manual, n. 31. 

2 
JlPIJendix A, Director' s ;~s.nual, n. 

3 
!luther. 'J'he r-ramr1ar and spellinr :involved 1n the student 

resnonses have not been altered. 
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Author. E:o.ch p:rou:r- of' stu.dents ~·ms assio:ned a number of 
ob,jectives. Each ob.iective was •rort1.~, e. nu'nber of' points. If nt 
t'le enr'l of' the siT"Ul.?.tion l"arne t11e ob.iecti ve hail heen secureà. the 
student rroup •cras av;;.rél.ecl the amount or -points 'N'hi ch t~e oh.l ecti ve 
was -,mrth. ~he rrftximu"'" number of noints a f"'!:"OUTl could n-et vns ten 
( 10) poir:ts. The points system is. desio-ner: to encnurar-e sturlectts 
to m:'3.ke decisions 'l>l'hich '.rould result in a 'loliticl"l situatior: at 
the end of the sbmlation Ct:'lne vhich corresronds vi th the historica.l 
rerüi t~r. 

5 
Jl'rmenrJix A, Director' c:; \~::;.nual T'· 6. 

6 
Appenc~ix 11., nirector' s ''anua.1, n. 7. 

'T 
flrP'"nèix li, Director's Ifta.nual p. J2. 



CE.I\PTI~R VI 

CŒ'JCLUSION 

was c1esivned to teach students about the Pa1dstani 

ci vil vrar in 1971 and the implications which this strugp:le had ."'m· 

the political situation in Asia.. Participants in t"lis sinulation 

exercise became acquainted ,,ri th the t"eneral structure and function 

of the United Nations. Sirmlation raminf was chosen as the in--

structional m.ethod to present the R.forementioned information be-

cause a r:ame ca.n serve to encourafe learninr by students 1-rho 

wouldn 't ordinarily be interested in a r,J.ven tonie. The ,Çraminn: 

aspect of Çrisis in Asia 1s accorr~panied by acti vi ti es for the student 

such as readinp material and testing, ~·7llÏch make i t a more conrorehen-

s1 ve educational instrument than a simple p:ame •rould be. 3;r as-

suminp: the role of a müional leader, a student i s enabled to study 

the problems nresented by the sirmlation exercise from the noint 

of vievr of someone who was directly involved in the crisis in 1971. 

By comparing the historical realit~r i·rith the result of the simula-

tion ,crame, students are better able to understand the decisions 

made by the nn.tional leaders in 1971. Stuëlents thus encioy a more 

complete learninv experience because after the simulation, they not 

onl;r knmr what happened, but the;r can see the factors and lopic 

that vmnt into the clecision-makinr process of each ns,tional leader. 

Crisis in Asia was used by :!"our classes of Secondary III 
l 

high school students. r,s has been previously shown in Section V , 

the student responses to the ~:Final Test" and. the ''1\.ssessment Ques-· 

43 



tionnaire" indicate that the majority of participants found 

_ç_ris_:i._§_j.p._A~_a to be an interestinp and worthwhile learninr: ex

perience. Thus, when considered on its merits as an instructional 

should be useful to a teacher intendinp: 

to use sin;ulation in the classroom. 

http:C.c:.r-=i:.;:s:..;:i::.cs
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luthor. 2ee Chenter V in Cri sis 1n 1\d.a, pp. 35-41. 
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