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PREFACE 

The scope of this thesis is limite~ specifically 

to the education of primary and secondary school teachers 

in Eastern Ni~eria. The word "education" as uoSed in the 

title denotes both the professional and academic aspects 

of the preparation of the teacher. It is hoped that the 

study may make sorne contribution towards solving a pres-

sing problem in education in Eastern NiGeria, as weIl as 

in other parts of the country. 

In connection with the preparation of this thesis, 

the author wishes to thank the officiaIs of the !.:inistry 

of ]~ducation of Eastern Nigeria who supplied officj.al 

publications and up-to-datp. information; the Dean of the 

B'8culty of Bducation of the University of :Uceria, 

Nsukka; the principals of teélcher training colleges who 

co-operated by giving the information rell.uired of them; 

and all others who assit;ted in procuring very useful 

materiaL 

Particular appreciation is extended to Dr. M. 

Gillett for her able and kind supervision of this work; 

to Professor R. Ed:wards who contributed gl~nerously of 

llis time and experience in oi'fering constructive cri ti-

cisms of the work alone; with advice and assistance. 

Thanks are <lue to thoGe who read the manuscript, 

- vi -

\1' 

1 
l 
i 

\ 

1 
1 
1 
1 

1 
1 

1 

~ 
1 

1 
j 
1 

1 

1 

1 

1 

! 
! 
i 

i 
i 



G 

( 

. particularly to r.~r. Igboko of the J?acul ty of Education 

of the University of NiGeria, Dr. M. Olisa, of the 

Department of General Jtudies of the sarne university and 

lastly to my husband, for his encouragement. 
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CHAl?TER l 

INTRODUCTION 

._---- ..................... -." 

The purpose of this study is to make an analysis 

of contemporary teacher education in Eastern Nigeria. 1 

As in most emerging nations of Africa, social, cultural, 

political, and economic factors have caused and are for-

cing many changes in the daily lives of the people. The se 

are among the many factors which determine the education 

of any society and they are the factors which a properly 

trained teacher should reckon with. As Sadler said: 

In studying • • • systems of education we should 
not forget that the things outside the schools matter 
'even more than the things inside the schools, and 
govern and interpret the things inside • •• A 
national system of education is a living thing • • • 
It reflects while seeking to remedy, the failings 
of national character •. By instinct it often lays 
special emphasis on those parts of training which 
the national character particularly needs. 2 

Nigeria's, introduction to Western civilization was 

made through traders and missionaries. By education and 

evangelical work, the traditional pattern of life was 

transformed and the traditional culture modified by the 

impact of the Western world. Such transformation was 

thought necessary since early educators and missionaries 

1. See Map. 1. Eastern Nigeria is o~e of the four 
Regions of Nigeria. 

2. Sir Michael Sadler, How Far Can \Ve Learn Anything of 
Practical Value from the Stud of Forei n S stems of 
Bducation 1900, quoted in N. Hans, Comparative 
~ducation A Stud of Educational Factors and Tradi
tions 2nd ed; London: Routledge & Kegan Paul 
timited, 1950); p. ,. 
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naturally did not appreciate the Nigerian traditional 

way of life. As a missionary educationist in Eastern 

Nigeria had noted: 

For half a century or more school education has 
been education away from the life of the village, 
away from families, away from the culture and social 
organization into which the children were borne 
These were judged, openly or by implication, to be 
inferior to the culture on which the school was 
based, and this was accepted by teachers, parents, 
and pupils alike • • • The school was something 
that came from outside. This is deeply ingrained 
in our thinking; we speak of the Chur ch as giving 
or bringing schools to villages and towns. 
Schools are children, and these were neither brought 
or given to the villages. But schools are more 
than children. They are ideas, books, teachers, 
communities, and here came the alienation between 
home and school. The school did not grow out of 
the village and in much of our thinking it is still 
separate from the cultural heritage of the pupils.' 

The writer of the above passage did acknowledge 

that much of what was contributed to the schools from out-

si de was valide Furthermore', the simple life of the Afri-

canshas,become more complicated as a result of contact 

with the Western world. To be more precise, 

Western Civilization has intermingled with African 
culture and the African who is so affected by both 
cultures is a man of both worlds; he is therefore 
called upon to operate on both levels with a jug-

l.'!gler~s dexterity. The African (as weIl as his 
Asian and Latin American counterpart) must by force 
of circumstance live under this ambivalent situa
tion. Since it is most unlikely that the African 
will completely abandon his culture, since he cannot 

3. W. J. Wood, .(Educational Adiviser to Protestant 
Missions), Report to Joint Education Advisory Council 
(Nsùkka, Nigeria: 2nd July, 1964), p. 4. 

Il' 
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survive without his newly acquired Western orienta
tion, (and since the Western Civilization itself is 
a garb with borrowed plumes), the African must seek 
a satiafactory synthesis between hia cultural envi
ronment and his Western skills and tools. 4 

The môdern teacher must be in a position to draw what is 

best in our culture and marry it with what ia best in the 

imported one. 

This search for a synthesis between the traditional 

and the modern is evident in various levels of Eastern 

Nigerian society. It is, however, a part of a bigger 

whole. The achievement of independence by many African 

countries has cast a new light on Africa which has drawn 

the attention of the outside world. Departments of 

African Studies have been established not only in Afri

can universities but also in the universities of many 

other parts of the world. Archaeologista and scholars 

are engaged in the work of discovering the past of the 

continent which was obscured by the fact that Africa, par

ticularly south of the Sahara, has no systematically re

corded history and possesses·no accumulated historical 

data on her past civilization and accomplishments. 

For Nigeria and some other African countries, the 

search for a synthe sis between the traditional and the 

modern involvea a reorientation in outlook, a common-

sense appreciation of the past with the confidence and 
4. A. Babs Fafunwa, "African 1!;ducation and Social 

Dynamics," West African JOlWnal of :Education, VII, 
No. 2. (June, 1963), p. 66. 

Il' 
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self-respect this will give, and a full appreciation of 

the place of the IImodern" and Western in a new pattern 

of life. Future generations should be given an orien

tation which will generate the self-confidence necessary 

for self-realization. It is a task for education and 

particularly for the interpreters of this education to the 

yoUng. Such interpreters are the teachers men and women 

professionally trained for the job. IIMore than anyone 

else the teacher must speak for man, he above aIl others 

must find and speak out man's finest and noblest 

aspirations. 1I5 The teacher in an extended sense, may 

also include the school, the home, the Church and modern 

media of communication. The teacher, however, cannot 

II speak outil man's finest and noblest aspirations, if 

through his education he is made imitative. His educa

tion should therefore equip him with the capabilities 

necessary to meet the contemporary challenge. 

Admittedly, there is much that is good and noble 

in the achievements of the Western world but theAfrican 

may benefit more from them if his aspirations a~e guided 

more by his culture. "Arrican intellectual life must be

come self-reproducing, inventing its own techniques, 

establishing its own values, becoming not only a 
5. J. w. Hanson iiThe Spirit of the Teacher," in 

o. Ikejiani ~ed.) N~erian Education (Ikeja: Longmans 
of Nigeria Ltd., 19 ), p. 78. 
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recipient, but a donor of world knowledge.,,6 Mere train

ing in teaching is not sufficient for the teaching strength 

of any country. Somethingbroader in scope should enter 

into the total education of teachers sa thatthey will be 

aware of the relationship between the economic, social, 

political and educational problems of the society in which 

they live. In particular they should be able to recognize 

the need for interpreting education in su ch a relationship • 
to the young. It is perhaps only when this is done that 

the teacher can give his best in the service of a community 

because he is a product of that society. In the light of 

the recent social, political and economic developments, an 

analytical study of the policies and practices governing. 

the education of teachers in Eastern Nigeria will be made. 

An increa~ing faith in th~ economic, social and poli

tical values of an educated population 1s causing changes 

in the content of education. Emphasis is shifting ffom a 

literary and classical type of education to the one which 

1s scientif1c in content and technological in application. 

Success here depends greatly on the availability of a 

qualified teaching force. There is, furthermore, a need 

for the restructuring of the existing educational system 

which has developed without much benefit of planning. 

6. Eric Ashby Arrican Universities and Western 
Tradition ~Cambridge, Massachusetts: Harvard Univer
sity Press, 1964), p. 95. 

Il' 
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Such an undertaking is significant since many of the pro

blems of training and retaihing an adequate, qualified 

teaching force stem from lack of planning in the educa

tional system. In its present state, the system is a con

glomeration developed from the contributions of Govern

ment, Voluntary Agencies, chiefly religious bodies, and 

private enterprises; the last often initiated more for 

commercial than for educational purposes. Lack of co

ordination has acted as a deterrent to the comprehensive 

reorganization of the educational system. The advantages 

of a system with some elements of planning will be exa

mined in this thesia. 

The problem of supply of teachera is not unique to 

Eastern Nigeria. It is a problem which exists in the 

educational systems of most countriea. In Eastern 

Nigeria, as in most developing countries, however, 

teacher shortage is a problem of greater magnitude than 

is the case in highly developed countries because deve

lopment in the former is at an early stage. The situa

tion is such that it is easy to yield to the temptation 

of lowering the quali ty o.r education by. maintaining a 

low quality teaching force. 

The need for an increase in the qu~lity and number 

of teachers in most African countries has been empha

sized by the World Confederation of Organizations of the 

Il' 
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Teaching Profession's Commission on Educational POlicy 

in J\frica, the Conference on Education in East Africa,7 

the ltddis Ababa Report, and the Conference on The African 

University and Nntional Educational Development. 8 The 

findinGs of the above conference~ are an important source 

and material for the present thesis. 

ù'hi1e there has been a publication on teacher train

ing in Nigeria, there has been no stuciy of teacher educa

tion in the li~ht of current social, political, and econo-

mic developments in Eastern NiGeria. Solaru's Teachor 

TraininG in NiGeria (1964)9 is an historical survey of 

teacher training in Nigeria and covera the period 1842 

to 1962. His study of the firot one hundred aIld six years 

was first presented as a the sis and approved by the 

Jenate of the University of London for the Laster of ~rts 

dec;ree in Education in 1948. The study ended, however, 

just when Nigeria arrived at the threshold of far-reaching 

constitutional changes. Earlier in 1943, .N. Okongwu in 

Columl)ia Uni versi ty in New York City had \œi tten il ~.bster' s 

thesis on "Professional Education of Teachers in 

7. The Conference was held at Princeton University in 
Decer.;ber, 1960. 

8. The Conference on the African University and National 
J:.tducational Dovelopment was held in ~~(')W York City in 
1964 and m:l.S sponsored by the Afro-~int;lo-.American 
Programme in Teacher Education. . 

9. T.~. dolnru, Tencher TraininB in Ni5eria, (Niceria: 
Ibadan University .Press, 1064). 
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Ni~eria.1I10 He noted the inadequélcy of the training pro-

grammes and called for an increase in teachers' salaries. 

The inadequacies he pointed out have even become so acute 

today that another study of the problem i8 considered 

necessary. 

The constitutional changes which led to independence 

in 1960 and the expnnd.in~ needs of the country on aIl 

fronts prompted the Government to appoint the ~~shby Commis

sion in 1959 to study Nigeria's needs in post-school certi

ficate and hig-her education in the next twenty years. The 

report11 of this Commission has guided educational plan

ning and development in many.ways. It led Ian Espie to 

. make a survey of the periocl 1948-62 which survey formed 

th~ final chapter of Solaru's book. This chapter is lar

gely élD historical study and ends with the enq.orsement of 

the reccmmendations of the Ashby Commission. The Commis

sion had recommended remedial education for most of the 

80,_000 primary school teachers, taacher guidance service, 

the ultimé.lte creation of a force of (about one thousand) 

experienced travelling teachers to maintain primary school 

teacher standard~, specialized two-month vacation courses 

to be offered by teachers recruited from abroad; a pro

gramme of recruitment of teachers from abroad to be 

10. li. 0kongwu, "Professional Education of '.:l cachers in 
HiGeria (1842-1942)" (Unpublished i.l. iL. thesis, 'rea
chers' Collee;e, Columbia Universi t7, l~ev: York, 194-3). 

11. Ni~eria, Federal Ministry of Education, Inventment in 
::"'duc~,tion, The :{eport of the Commission on ,t-'ost
I.,)chooI Certifica te nnd IIip;her Ecluc8.tion in l~if~erio. 
(Lacos: IJ.lhe ';'i'e,1eral Government Printer, 1960). 

1 
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9 
initiated and linked to a scheme for sending NiŒeri~ns 

to other countries for university education and prepara-

tion for teachingo In tho worQs of the Commission, the 

proposals were "massive, expensive, and unconventional." 

But they have to be fnci:d if Iiic;eria will ever gain a 

footing in the t~entieth century technological world. 

Indeed, the Governments of the country are carrying them 

out courae;eously, and the ap;)raisal of the efforts of the 

Eastern Nie;eria Government Ivi11 be ffiélde in this thesis. 

The plan of this,work is a simple one. The sp.cond 

chapter will be devoted to sorne detailed examination of 

the social, poli tical ,an<'t economic factors whicll form 

the background of the pducational system in which the 

teacher functions. In the third chapter a review of the 

educational system both in i ts past and in i !~s l'rAsent fomms 

wil:. be mBde. Thi.:; iB necessary for an understanding of 

the present problems anQ tl"'enrls and tlleir bearine; on 

toacher education • 

. In the fourth chapter the existing provisions for 

teucher training will be examined, attention being directed 

particularly to the organization of teacher training feci-

li ties, and progranEles. Our m8jo~ concern in the .t'i fth 

cl:apter wi1 be the factors which affect the recruitment 

anù retention of teachers as well as the growth ofa 

te<Jchine professiono llhp. efforts beinL; made in this 

respect by the university in Eustern NiŒeria ~s we11 as 

\~ 
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by educational and profresaional organizations will be 

examined. In the sixth chapter a summary of the develop

ments and problems related to teacher training will be 

made; this will be followed by proposala for the possible 

solution of at least the more acute and urgent problems. 

II' 
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. CIrAPTER II 

THE SOCIAL, POLI'rICAL, .AND ECONOMIC BACKGR0UND 

i~s mentioned in the preceding chapter, the character 

of the educational system of any country i8 c;enerally 

determined by the political, social and economic forces 

in the society. These are dynamic forces and in Eastern 

Nigeria they have been producine; a qu:i,c1c succession of 

changes, fi sicnificant nspect of which should oceur in 

the preparation of teachers who are at the hear.t of the 

educélti ve process. An exaruination of the said forces will 

be made in tilis chapter. 

Bocial Rnd Cultural Developments 

Eastern lü::;eria is the home and the land of a people 

whoGC social t;roupine;s is based on linguistic und cultural 

differences. The major e;rouns include the Ibihios, Efiks, 

Ogonis, and Ibos. 

Prcvious to Eurcpean contact there was no centrali

zed state, rather there existed independent territorial 

and reF~identic.l Groups. The internaI or~al1ization of 

these territorial Broups was based mainly on patri-lineal 

clanG evidenced today in the cxtended families. There 

were different linguistic and cultural traits; the com

ponent croups spoke vnrious dialects and showcd conside

r3.blc cultural di fferenccs. The society WélS in a sense 

an "open" one in which positions of prestiGe, outhority, 

\1' 
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and leadership were larôely achieved and not inherited. 

Individuality was stressed as weIl as group achievement, 

the ·latter phenomenon accounting for the successful pro-

secution of such communal projects as markets and farms 

in those days just as it accounts for communal schools 

and hospitals of today. 

Contact wi th the ,jestern world through commerce, 

educatiol), and evangelical work has brOUiEht changes in 

the traditional culture and pattern of life. Of the four 

Regions of Nigeria, Eastern Nigeria has the largest school 

population too.ay and i ts demand for education is fast 

growing. There is increasing urbanization as towns grow 

around trade, industry, and centres of administration. The 

urban are as such as Enugu, Port Harccurt, Aba and Onitsha 

attract an increasing number of people from rural areas. 

Sorne of these people seem to prefer poverty in towns to 

reasonable comfort in farms. Since the economy is basi

cally agricultural, the Government is striving through 

education to inculcate in people proper attitudes to 

agriculture and other forms of manual \'Iork. 

The larger unilineal descent groups so characteris-

tic a feature of traditional society are becoming Iess 

important not only because linea~e s.nd clan members have 

been leaving home on a temporary or permanent basis to 

seek em:9Ioyment in the urban areas, but also because a 

lar~e proportion of the population have accepted 

\1' 
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christianity which among other things, tends to limit 

polygamous marriages and to replace the extended family 

s7stem by a nuclear one. 

Although many of the formaI traditional social, reli

gious, economic, and political structures have been either 

destroyed or modified, many of the original patterns of 

social behaviour, su ch as the emphasis on group achieve

ment, and the lack of strong autocratie authority have 

survived to form a part of the developing culture. Accor

dingly, there is considerable ambivalence towards new 

ideas. Many people like to discover the best and the 

preservable in the past and to reconcile this with the 

new and foreign. This trend has motivated action at 

various levels: Government interest in the recovery of 

works of art and the revival of traditional art; a lite

rary and artistic outburst based on local culture and 

tradition,; a resuscitation of traditional beliefs among 

those who have been "converted" to christianityo As 

Margaret Read said: 

1. 

A growing respect for and interest in their own cul
ture has been more and more evident among educated 
Africans. Paradoxically the more they widen their 
own knowledge in the European sphere, the more sym
pathetic they become with their own cultural 
heritage. 1 

Margaret Read, Education and Social Chanfe in Tropical 
Africa, (London: Thomas Nelson and Sonstd., 1955) 
p. 44. 

II' 
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Perhaps this spirit or conflict was best expressed 

by members of a Conference summoned in 1962 to review 

the' 'pattern and content of Primary, Secondary, and Teacher 

Education in Eastern Nigeria: 

In the souls of most of us engaged in this review 
there lurks an 'aching void' for the games and pas~ 
times of our childhood days, for the joys of the 
village green. Most of these have been ousted by 
imported games, which are not bad because they are 
imported, but which should remain side by si~e with 
those of our culture and mode of expression. 

The members of the Conference, while expre~sing perhaps 

subjective views, spoke for the people at large. In fact 

they seem to agree with the following opinion expressed 

by the Arrican educational leaders at a Conference of 

African states on the Development of Education in Africa: 

"Let us learn not so much about the French Revolution, the 

American Revolution, the English Civil Nars and the 

Russian Revolution. Let our children be taught about the 

African Revolution. ,,3 These developments and views under

lie the need for changes in the content of education in 

general and teacher educ.ation in particular since the 

t~acher is at the heart of the educative process. 

Eastern Nigeria, Ministry of Education, Report of the 
Conference on the Review of the Education ~ystem in 
Eastern Nigeria, Official Document No. 25 of 1964 
(~nugu: Government Printer, 1964), p. 4. , 
Richard Grcent.:',ugh, Africa Calls (Paris: UNESCO, 1961), 
p. 34. 

Il' 
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The Political'Backf)round 

The Republic of Nigeria as it is known tOday was, 

until its creation by the British, a con8lomeration of 

independent kingdoms, states, and ethnie groups, each 

ruled' by a constitutional monarch, a warring chief, or a 

council of eIders. Gome cOéJ.stal states and lcin!:;doms such 

as the Yorubaland, Calabar and Benin had had early con-

tacts' wi th the Carthaginians and the Portu:~;uese and had 

traded with the latter as far back as 1472. 

Although Britain and other European nations had had 

informal dealings \'Ji th .Iest Africa since 1472, i t was not 

until 1849 that the British Government took an official 
·4 interest in the affairs of that area. Tills was demonstra-

ted wllon a consul was appointed by Britain for the Bight 

of :Benin and Biafra in 18610 In that year, Lagos, the 

present ca,pi tel of Nigeria, was subdued and colonizedby 

British forces ostensibly in order to suppress slave trade. 

By 1886, Tubman Goldie found it necessary to suggest amal-

gamation of all British trading companies. The new company 

was granted a royal charter and became the Royal Niger 

Company. By treaties often irnposed on Nigerian kings and 

chiefs and supported by the British Government, the Com

pany extended British influence in the interior. 

In 1891 a Protectorate was dèclared over southern 

4. The present Eastern, ',iestern, and ~.lid-,;estern Hegions. 

Il' 
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Nigeria,5 then known as the Oil R~ers and Niger Coast. 

In the meantime, British forces made an inroad into the 

northern Emirates and succeeded in "pacifying" the Emirs. 

In 1900, the British Government declared the two terri

tories Protectorate of Southern Nigeria and Protectorate 

of Northern Nigeria. In 1914, largely because of adminis

trative convenience the two protectorates were amalgamated 

as the Protectorate of Nigeria, while'Lagos remained a 

separate colony. 

The Second World \/ar gave many Nigerians their first 

glimpse of the outside world. There were also some other 

Nigerians who were studying in various institutions in 

Europe and America before and during the war. 6 · On the 

return of the soldiers from the war and the gradua tes 

from institutions of higher learning, with new ideas and 

aspirations, political parties were formed, and demands 

made for constitutional changes to give increased freedom 

and responsibility to Nigerians. The outcome was the 

Richards Constitution which provided for one legislative 

authority for the whole country. This was superseded by 

other constitutional changes in 1951, 1954, and 1957, aIl 

progressively moving Nigeria towards the ultimate goal of 

5. See Figure 1 for the stages in the Consti'liutional 
development of the country. 

6. For example, Dr. Nnamdi Azikiwe (the former Governor
General of Nigeria) had completed his studies in the 
United States of America and returned to Nigeria in 
the Iate 1930's. 
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se1f-determination. In 1957, u ledera1 Government headed 

by a Prime Ihinister appointed from among the e1ected mem-

bers of the House of Representatives was set up, but the 

British Governor-General still retained emerGency powers. 

'l'he 1u.st consti tutional confepence was held in 1959, a.nd 

October 1st, 1960 was set as the date for Independence. 

On that date, Nigeria beCélme an independent country within 

the Commonwe1.'tl th. Three years l8ter, Nigeria beca.IL.e a 

:1ep'11üic wi th a President, a Prime 1iinister, House of 

Representatives f1nd Assemblies, élnd Regional Governors, 

Pre:.:iers Gnd Hegional Ler;is1atures. 7 

fhe main political prob1em in a11 parts of the 

:;:~epub1ic both before and after the attainment of in-

depen 'ience is the question of minori ty Groups. l':inori ty 

movements, Always potentially or actively existent because 

of hi8toric;a1 Dlld ethnic factors, have taken the form of 

po1itica1 ~ssociations seeking the separation of so-called 

minority areas and constituting them into new states. ~e-

cause the Ibos are the ma~or group in Eastern Nigeria, 

the Ca1abar, Ogoja,and Hivers provinces which contained 

7. .Iith the arrr.y take-over on January 15, 19(,6, the fe:le
ral structure was abolished and the country ivas gov
erned 3S a uni tary state by a .;;iupreme l' .. i1i t<1ry ':;ouncil 
headed by the ;";upreme Conmander of the .. :.rmed Forces 
who wes assisted by ~ilitary Governors in the Re~ions 
8nd éln ... clInirlistré'.tor for LOGOS. But fo110'.'<Ïng the 
mutiny in the army on Ju1y 29, 1966, ém attempt has 
been IDude to restore the federrtl structure. ..t tl~e 
moment, there i8 much confusion in the country and 
it will be somp time before a clear picture emerges. 

i 
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minority groups asked_ for the creation of the C.O.R. Jtate 

CCalabnr-Ogoja-Rivers 3tate). The 1957 Constitutional 

Conference referred this matter to a Minorities Commission 

which was very stron(;ly ac;ainst the creation of new states 

because it felt that the fears and problems of minority 

groups, which it found real, could be better solved within 

the existing political framework. The problem still re

mains and still colours NiGerian political li:e as events 

indicated during the last federal census and election. 8 

Economie ~ituation 

EDstern Nigeria with an area of 46,065 square miles 

has a predominantly agricultural economy. It is estimated 

that more than 75% of the population (12,59L~,462) depend 

on agriculture for their livelihood. 9 In view of increas-

ing population, the existing standard of living can be 

maintained only by increasing the productivity of the 

rural areas . 

... ~s a resul t of the enlarged public investment in 

education, especially at the primary school level, it i5 

estj_mat'~_ that nearly 800 ,000 primary school lcavers will 
8. Disagreements over census figures in 1964 led to a court 

action by one of the Regions. Nir,eria's census figures 
\"Jere of the highest significance. ~eats in the CenDraI 
LeGislature were dis'tributed accordinG to population, 
Bnd parties were so largely Regional that manipulation 
of census figures would give a particular party undue 
po~er, or even control of the country. 

9. tastern Ni~eria Development Plan, 19h2-1968 (~nugu: 
The Government Printer, 1962), p. 8. 
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be ,looking for employment in the 1962-1968 periode This 

output, augmented by some 12,000 to 15,000 secondary 

school leavers and 2,000 graduates, requires that the pro

vision of expanded opportunities for paid employment 

should be one of t.he corner-stones of economic development. 10 

With agriculture accounting for over 50% of the annual in

come of Eastern Nigeria, it follows that no serious impro

vement in the pace of over-all progress can be made unless 

productivity in agricultural sector is appreciably improved. 

It is further recognized that even a steep increase in 

agricultural productivity cannot absorb the whole of the 

annual increase of the working population. Hence another 

objective of the Government Development Plan is to pro-

vide wider employment opportunities by diversifying the 

economy through industrialization. 

The stage of development so far reached in agricul

ture and industry has been largely due to private enter

prise: export crops have been developed from farming, 

and secondary industry has grown largely through private 

investments. Accordingly, one of the main objectives of 

the 1962-68 Plan is the modernization of agricultural 

methods through the adoption of improved techniques, 

intensified agricultural education, and changes in land 

tenure. The Government has embarked on various projects, 

such as oil-palm rehabilitation, cocoa and rubber 

10. Ibid. 

. : 
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plantation and research schemes. lndustries have beeu 

set up to process certain raw materials. An industrial 

city is growing around Port Harcourt where oil has been 

found in commercial quantity. The investment pattern i8 

changing. Both foreign and local capital which used to 

be attracted mainly to trade and transport is now gradually 

turning to agriculture and manufacturing industry. 

Success in achieving these aims will be limited by 

the shorta~e of skilled manpower. The Government is con-

sequently striving to raise the level of technology by 

encouraging technical training and science education. 

The factors examined in this chapter have in Eastern 

Nigeria created new problems in the field of education 

and teacher training, and also added new elements to the 

existing ones. In the social and cultural fields, the 

urge for resolving the conflict between the traditional 

system and ;:.festern ideas by a process of integration indi

cate the need for chanee in the content of education in 

~eneral, and teacher education in particular. Su ch chan-

ges should be designed to infuse into the young good prin

ciples of citizenship such as the need for the subordina

tion of tribal or sectional loyalty to the over-all inte

rest of the larger community; This can be achieve.d by 

the teaching of the unifying values in our social and 

economic development. In the sphere of economic deve

lopment, success in achieving rapid ecollomic growth will 
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be limited by the shorta5e of skilled manpower. The 

consequent need, therefore, is to raise the level of 

technology by encouraging technical training and science 

education. This will mean a major shift from the pre-

o dominantly literary education of recent years. The edu

cat-ional problem lies not only in providing facilities 

but in sec'llring science teachers and technical instructors. 

J:!'or the achievement of these aims, a teacher of wide 

sympathies and understanding both by nature and nurture 

is a desideratum. 
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CHAPTER III 

REVIEW OF THE EDUCATIONAL SYSTEM 

The system of education is currently undergoing 

important and radical changes. For a full appreciation 

of these changes, it might be useful to outline the pre

sent system and the one which is evolving from it. Use

ful alao might be the knowledge of some features of the 

system in the pasto After all, an important value of 

history is that it helps us to understand the present and 

to forecast the future. Throughout the review the place 

of the teacher , both in the past and the present will be 

kept in the foreground. 

The Development of Education (1857-1960) 

The traditional form of education which existed 

prior to contact with the Western countries paralleled 

what Dewey has called the passing on to youth of "certain 

social aims, meanings, values incarnate in the matured 

experience of the adult.,,1 Boys and girls were initiated 

into arts and skills necessary for earning their liveli

hood and playing their roles within the culture, and 

1. John Dewey, The Child and the Curriculum. The School 
and Societl, 4th ed. (Chicago: The University of Chi
cago Press, 1960), p. 4. 
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later on within the age group societies and lodges. Edu

cation was consequently a life-long process for the indi

vidual who passed through several stages determined by 

age, experience and personal achievement. An education 

ofthis,nature would more often than not emphasize imita

tion and memorization although skills and knowledge could 

be acquired or improved as a result of personal initiative 

or creativity. There was also a certàin amount of social 

mobility which enabled individuals'to gain serviceable 

education by contact with societies'or ethnie groups other 

than his own. In other words travelling was in the past 

as it is today, education. 

iVith the coming of European traders and missiona

ries, and the introduction of formaI 'Nestern education in 

the second half of the ninetèenth century, the traditional 

system of education underwent radical changes. The history 

of Nigerian education from this period until the era of 

independence has followed closely the political develop

ment of the country. Until 1954 when Eastern Nigeria 

evolved as a separate Region, education in the Region was 

directed by the then colonial administration and it 

embodied largely the views expressed by the British Colo

nial Office in an overall study of education in the 

British colonies. 
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The Initial Stage 1857-1945: The foundations of educa

tional work were laid by the missionary societies, as has 

been said earlier. After a successful beginning in West

ern Nigeria in the 1840's, the Church Missionary Society 

expanded its activities to Eastern Nigeria and establi

shed schools at Onitsha in 1857, and Bonny in 1863. The 

United Free Church of Scotland started a school at Calabar 

in the 1840'8 also and in due course planted schools and 

churches inland in the basin of the Cross River. The two 

missionary bodies just mentioned were fQllowed in quick 

succession by other churches, for example the Roman Catho

lic Church, the Qua Ibo Mission and the Primitive Methodist 

Mission. The Roman Catholic Church established schools in 

Onitsha in 1885: in 1887 the Qua Ibo Mission started eVaB

gelical and educational work in the Ibibio country: in 

1894 the Primitive Methodist Missionary Society' arrived 

and established itself in due course in Calabar and Owe-

rri provinces. 

For about fort y years educational activities were in 

the hands of the missionary bodies. The first effort on 

the part of the then Colonial Government to participate 

in educational work did not come till 1882. In that year 

the first general West African Education Ordinance, for 

the then British West African Territories provided for 

an Inspector of schools for the whole British West 

Africa. The ürdinance further introduced a system of 
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grants-in-aid for school buildings and teachers' salaries. 

This system consisted of grants awarded for good organi

zation and discipline with special grants on the twin 

basis of numbers in the schoole and the results of 

examinations. It was an eeho of the famous or infamous 

code of Robert Lowe and its principle of IIpayment by 

results".2 

The missions founded training colleges for catechists 

and teachers. The pupil-teacher system of training or the 

Bell System was generally in use. Each year in college 

was followed by a year of practical work as a teacher. 

Underatandably the education offered by the mis-

sionary bodies had a religious emphasis and colouring. 

A missionary conference whieh met at Le Zoute in Belgium 

in 1926 adopted a resolution whieh aeeepted education as 

the due function of the Government. Binee however, 

Afriean education would be of no value without religion, 

"it should be left to a large extent in the hrulds of 

missionaries aided by government subsidy and organized 

2. Robert Lowe was appointed a Vice President of the 
Department of Education in England in 1859. In 1862, 
he presented an Education Code to Parliament by which 
government gran'cs to schools was made dependent on the 
two factors of average attendance and performance in 
the examination. On protests from Parliament, he told 
the Commons " ••• If it is not cheap, it shall be effi
cient; if it is not efficient it shall be cheap," 
quoted in S.J. Curtis and M.E.A. Boultwood - An Intro
ductor Histor of En lish ~ducation Since 1800 (Lon
don: University Tutorial Press imited, 1 60 , p. 7. 
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under government direction".3 Insistence on running of 

schools by the missionaries prevented the develoPment of 

a public non-sectarian system of education. The rivalry 

among the missions often led to duplication of scarce 

facilities. Indeed many problems in the field of educa

tion stem from this last factor and will receive further 

attention in a later part of this thesis. 

It has already been noted that in the very beginning 

the Colonial Government did not make a diI'ect contribu-

tion to education. However, with the appointment of 

the first lnspector of Schools in 1888 and the establish

ment of regulations for grants-in-aid, many missionary 

schools qualified for Government subsidies and came under 

Government supervision. 

By the end of the first World War, schools had 

increased so rapidly that Government could no longer 

subsidize all of them. 4 Wherever the missionaries opened 

new churches, members of the local community demanded a 

school for educating their children, and the missionaries 

out of zeal and often rivalry responded. As the 

4. 

Malcolm Hailey, An African Survey, (1st ed., London: 
Oxford University Press, 1938), p. 1236. 
See Tahle l. The reader should note that in 1912 
there were ninety one Voluntary Agency primary schools 
in Southern Nigeria; in 1926 these had risen ta 192. 

Whereas the figures for the number of unassisted 
Voluntary Agency school in 1913 is not known, in 1926 
the number of such schools totalled 3,578, and the to
tal average attendance had risen from 20,000 to 96,000. 
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TABLE l 

GROWTH OF PRlMARY EDUCATION IN SOUTHbRN NIGERIA (1912-1947)1 

Government and Native' Voluntary Agency Voluntary Agency 
Administration (Assisted) (Unassisted) 

No. Ave. Atteddance No. Ave. Attendance No. Ave. Attendance 
of of . of 

Sch. Boys Girls Total Sch Boys Girls Total Bch. Boys Girls Total 
-

1912 59 3,873 111 3,984 91 9,673 2,059 11,732 .a .a .a 20,000 

1926 58 8,800 574 9,374 192 28,229 .7,046 32,275 3,578 
.R. _. .a 96,600 '! ". -

1930 64 9,599 1,061 10,660 275 10,534 37,885 48,419 2,387 772,951 9;403 102,354 

1937 108 10,667 1,516 12,183 339 16,661 52,8C3 69,464 3,086 116,819 10,144 136,963 
1947 183 21,604 44,436' 26,040b 

473 38,824- 1114-,935 153,75cf 4,328 294,322 64,270 385,592b and c 

--- -- L. __ ~ -

aFigures not knovm 

b The figures shown for 1947 are figures of enrollment, average attendance not being available 
and are from returns made in respect of the year 1946. 

cIn a;ldi ti on, there was, in returns for the year, 
private venture schools in the S. Provinces. 

1The Nuffield Foundation and the Colonial Office, 
Pihlicy and Practice in British Tropical Africa. 

a record of 27,873 boys and 6,161 girls in 

African Education, A Study of Educational 
(Oxford University Press, 1955), p. 47. 

1\.) 
CP 
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Phelps-Stokes Commission said in 1922, "occupying the 

field" has been the guiding thought of a large number of 

missionaries in every part of the world. 5 It should be 

noted that this steadily growing number of mission schools 

was not matched by the growing number of teachers worthy 

of the name. 6 

The officiaIs of the Colonial Government were not 

unaware of the unsatisfactory state of affairs. Indeed 

a kind of laissez-faire was the official policy. In his 

address to the Nigerian Council in 1920, Sir Hugh Clifford, 

the Governor stated that -

It has never been the practice in British posses
sions in the tropics for the local government to 
claim the right to exercise any control or super
vision over scholastic enterprises that do not 
voluntarily submit to these things for a grant-in
aid, the amount of which is annually determined by 
the degree of efficiency attained by each school, 
as revealed by the periodic reports of government 
inspectors.7 

This pOlicy, with the excessive freedom it gave the mis

sions brought about duplication of effort owinc; to un

heal thy ri valry amone; the various school agencies. 'lhis 

5. 

6. 

r:L'hornas Jesse Jones (ed), Education in Africa (New York: 
The Phelps-Stokes Fund, 1922), p. 29. 
}.)ee Table II. In 1<)'12 there were only three training 
institutions. In 1926 there were three Government 
training institutions with a total enrolrnent of 
fort y seven and ni ne Voluntary Agency schools with an 
enrolment of 218. 

Thomas Jesse Jones (ed.) Education in Africa 
(I.;ew York: The ?helps-Stokes l~und, 1922), 
p. 175. 
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GRO,vTH Oll IH~TITUTI('Nd l!'OR TRAINING OB 'l'EACHERd IN ;3UU'lIHBRN IHGEHIA (1912-1947) 1 

Government and Native Voluntary Agency Voluntary Agency 
Administration (Assisted) (Unassisted) 

Year Number of Btudents Number of 3tudents Number of Students Ko. No. No. 
of of of 

Inst. M J:!' Total Inst. M F Total Insti 11 F Total 

1912 - - - - 1 * * 12 2 * * * 
1926 3 * * 47 9 200 18 218 - - - -
1930 2 48 -- 48 11 598 -64 662 - - - -
1937 4 105 - 105 19 582 107 752 - - - -
1947 4 296 - 296 53 2,080 650 2,730 _ 1 20 - 20 

-- - ---- - ---- -----_._--- --- - '--~ -~- ~- -~ -- --------~~ ~-

• Figures not available 
1 The Nuffield Foundation and the Colonial Office~ African Education, A 3tudy of Educational 
Policy and Practice in British Tropical Africa (Oxford University Press, 1955), p. 48. 
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resulted in waste and inefficiency, and prevented the 

achievement of good standards. For one thing, the missions' 

facilities for teacher training were anything but adequate. 

The Government itself offered nothing at all in that 

direction. 

In 1926, the Government iôsued an Education Ordinance 

as an attempt to check the sporadic growth of schools 

resulting from the situation described in the preceding 

paragraphe More Government assistance was provided and 

more control was at the sarne time imposed. The provisions 

of the Ordinance included 

(a) • • • the registration of teachers in Southern 

Nigeria. 

(b) the power of the Governor acting on the advice 

from the Director and Board Gf Ed.ucation to con-

trol the opening and closing of schools. 

(c) appointment of voluntary agency inspectors as 

supervisors 

(d) Revision of the system of grants-in-aid to re

duce the number of unassisted schools. 8 

Following this Ordinance the number of unassisted primary 

schools fell from 3,578 in 1926 to 2,387 in 1930 suggest

ing that efficiency improved. 9 In the field of teacher 

8. Nigeria, Education Code Colon 
ces (Lagos: Government Printer, 

9. Eeë 'l'able I. 
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training, a new development was the introduction by 

Government of elementary centres aimed nt training students 

for the Elementary Certificate, whereas the missionary 

institutions usually trained teachersfor the Higher Ele

mentary Certif~cate. The main difference between the two 

certificates lay in the academic standard attained in the 

traditional school subjects rather than in the types of 

training. The elementary training centres were started 

primarily to train teachers for the junior section of the 

primary schools, while the training colleges offering more 

advanced courses would supply teachers for the senior pri

mary section. 

The general depression in Europe following the first 

Wo.rld War was reflected in the colonies by severe econoIlJ.ic 

difficulties. This adversely affected Government· spending 

on social services, including education. The Government 

was thus unable to pur sue its policy of more grants-in-aid 

to missiori schools. Some missions found it eÀ~edient to 

impose levies on their teachers, an act which met with 

resistance. A number of Government schools were transfer

red to the missïons or native authorities, the Government 

being unable even to maintain its own schools. Inspite of 

this, public clamour for education in Southern Nigeria 

continued to increase and the local authorities assumed 

increased responsibilities for education. 

The Post-'.'Iar Era 1945-6Q: Hardly had the world recovered 
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from the depression resulting from the first World War 

when it was again plunged înto the second andby far 

greater war. As has already been pointed out, this war 

had far-reaching implications for education as well as 

other aspects of social and political life in Nigeria. 

There was increased demand for education which was regarded 

by the people as the most potent instrument that could com

bat colonialism as well as the best means for climbing the 

social ladder. 

Consequently, there were studied efforts to revise 

the system of ~ducation and schools. For example, the 

Elliot Commission was appointed in 1945 to consider the 

possibilities of higher education, including teacher train

ing. An exhaustice inquiry was also carried out by Mr. S. 

Phill,ipson (la ter Sir Sydney Phillipson) into the system 

of grants-in-aid of education in Nigeria. Progress in edu

cation followed the implementation of some of the recommen

dations made by t~e Elliot Commission10 and Phillipson's 

Report on Grant-in-Aid of Education ~n Nigeria. 11 The 

E~liot Commission recommended that Nigeria should have its 

own University College and that the Higher College at Yaba 

should become a technical institute. ~t was further recom-

mended that the University College should include.schools 
10. Colonial Office, He ort of the Commission on Hi her 

Education in ~/est Africa, Cmd. 6655 ondon: His 
Majesty's Stationery Office, 1945). ' 

11. The report suggested that grants be awarded to appro
ved schools in conformity with a gcneral balanced 
plan of educationRl development bèaring in mind the 
resources available. 
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of medicine, dentistry, agriculture, forestry, and animal 

health in addition to departments of arts and pure science. 

In 1948 the Higher College was transferred from Yaba to 

Ibadan to become the nucleus of the university which main

tained a system of special relationship with the University 

of London. 

The Elliot Commission also recommended the opening of 

a number of "Territorial Colleges" to' act as feeders for 

the University College and also ~. provide certain techni

cal and teacher training courses. As further result of 
~ 

the Elliot recommendations, the Nigerian College of Arts, 

Science and Technology was established with a branch at 

Enugu, largely wi th grants from the Colonial Vvelfare and 

Development Acts. In 1962, the Enugu Branch became a 

part of the Uriiversity of Nigeria, which was established 

at Nsukka in 1960. 

Earlier on in 1947, the Richards Constitution12 which 

for the first time introduced Regional Government in 

Nigeria gave advisory functions to the Regional Houses of 

Assembly in many areas including education. The machinery 

of regionalization was now set in motion and more work 

fell to the Regional Governments. Following the Consti tu

tional Conference of 1953-54, additional powers were given 

to the Regions. The Civil Service was also regionalized, 

and the staff of the Education Department in the Region 

became employees of the Eastern Regional Government. 
12. This Constitution is named af~er the Governor of the 
time, Sir Arthur Richards, who later became Lord Milverton. 
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On the eve of Independence, the East Regional Govern

ment devised a scheme for universal free primary educa

tion as part of the campaign against illiteracy and for 

self-realization. This undertaking was unwise because of 

lack of facilities and trained teachers. In fact, teachers 

who were employed were quickly passed through training 

courses of a few months duration. The scheme further made 

the educational structure unbalanced," and concentration 

on primary education left secondary and higher education 

starved. 13 The scheme in the circumstances could not .. 
succeed~ 

On the eve of independence the educetional system 

did not me et the actual needs of the country. It produced 

Nigerians with more knowledge of the history and geography 

of vVestern Europe and Anglo-Saxon culture, literature, 

law, and economic theories than was often pertinent to 

the local situation. The literary and classical type of 

education with its premium on paper qualifications gene-

rated contempt for technicians, farmers, and tradesmen. 

Although the Government founded an agricultural school at 

Umuahia for training teachers and agricultural assistants, 

and though some of the Voluntary Agencies had rural cen-

tres for training their teachers, there were reports 

that products of such schools sought clerical work rather 

13. See Appendix D, pp.133-5 for Government grants to 
primary schools, secondary schools and teacher 
tr~ining cmllegee. 
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than go to the farms. This reluctance to do agricultural 

work was due in part to lack of provision, either by Govern

ment or any other body, for ·large-scale farming, and to the 

problem posed by the system of land-ownership in the indi

genous culture. The dearth of high level man-power which 

became obvious on the exodus of expatriate officers after 

independence, and the unfavourable attitude's to technical 

and manual work which had been generated by the premium 

placed on a literary education, made the foundations of 

independence insecure. 

The Present System of Education 

The teacher is himself the product of the educational 

system. No study of the education of the teacher would 

be complete without a glance at the educational system 

itself. In this section, this is reviewed. 

Primary Education: 14 Eastern Nigeria has a six-year pri

mary school course which begins at the age of six. It is 

fee free up to standard III. The reintroduction of school 

fees in 1960 in Standard as a result of the failure of the 

scheme for univers al free primary education caused a drop 

in enrolment in Standard III. There are thus two main 

categories, junior primary schools, and 'central' schools 

which offer full primary course and which are fed by the 

junior primary schools. Considerable wastage occurs in 

14i See Appendix B pp 128and131 • 
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the final years of primary 'schools, when parents can no 

longer afford to pay the school fees. It is estimated;" 

that on current trends, only twenty one per cent of those 

enrolled in Infants l in 1960 may be expected to complete 

the full primary course. The drop in enrolment in fee

p~ing classes is also due to lack of incentive to both 

parents and children since primary education does not, 

as in the past, hold out any hopes of employment at the 

end. 

The determination to mechànize agriculture and esta

blish industry has led to greater emphasis on science and 

agriculture in the elementary school. A new syllabus has 

made provisions for the teaching of these subjects in aIl 

elementary schools. The aim is to combat the "Md te col

lar" job attitude. Handicraft, Domestic Science and 

Housecraft centres have been established in pursuit of a 

more "practical" education. The Housecraft centres run 

one-year and two-year courses leading up to the certifi

cate of merit and Housecraft Certificates, the Handicraf~ 

Centres oi'fer courses in woodwork and metalwork to select 

Standard V and VI pupils. These courses also attract a 

growing number of adults who at~end avening classes. 

Many teachers15 ho Id the Grade III Certificate which 

is awarded after a two-year post-primary course. This 

15. Bee Appendix J. p. 156.'., 
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standard was attained after the implementation of a policy 

of dismissal or, retrenchment of a considerable number of 

untrained and uncertificated teachers had been adopted by 

the Government. 

Primary schools are run by Voluntary Agencies - a 

heritage from the colonial era. There is often keen com

petition among these religious bodies. This leads to 

duplication of facilities, uneconomic expansion, and, con

sequently, a short age of qualified teachers. 

Post Primary Education: 16 By post-primary education is 

meant the facilities for further education open to the 

pupil upon leaving the primary school. These ,include the 

secondary grammar school, (mainly residential) which is 

the apogee of the primary school leaver's ambition, secon

dary modern schools, secondary commercial schools, tech

nical schools, trade centres, and teacher training colleges. 

In the past secondary grammar schools had a highly 

academic trend; their training was designed to enable the 

student to continue in a university and other forms of 

higher education', or· to take up posts which involve general 

knowledge to the level of School Certificate. A current 

trend is the development of technical streams in a few 

grammar schools. These schools are equipped with first 

rate shops for metal works and woodworks. The ~dea stems 

160 See Appendix B pp. 128-31. 
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from a desire to engender a respect for technical and 

manual work. For similar reasons, provisions for the teach

ing of science and agriculture are being extended. Science 

has always been taught up to the last year of secondary 

grammar schools, agriculture has until recently been 

optional. But now it will be made compulsory for the first 

three years of secondary school. 

Changes have also occured in the content of arts 

courses, notably in English Literature, geography, and 

history. In the main, these changes are designed to relate 

the teaching of these subjects to the cultural background 

of students. In geography and history past courses were 

heavily European-centred. Major topics were hngland, the 

British Empire, and Commonwealth. The present policy in 

Nigeria as in Ghana, Sierra Leone, and Gambia is to sub

stitute courses which will give the pupil both a local and 

world wide outlook. The main diffic,üty in achieving this 

objective is the lack of adequate text-books. Every effort, 

however, is made to encourage Nigerians at all levels to 

write books, and already the works of Achebe, an ~astern 

Nigerian novelist, have proved successful with English 

Literature students. Because Nigeria has French-speaking 

neighbours, the teaching of French has already been 

introduced.in some secondary schools and will be extended 

to other schools. However, the implementation of this 

policy is being handicapped by the dearth of French 
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teachers. The quality of the teaching force in secondary 

grammar schools is steadily improving but has hardly rea

ched the target set by the Ashby Commission17 - half to 

be university graduates, and half ~rade r. 18 Out of the 

. total of 1,237 teachers in grammar schools in 1961, 521 

were graduates, which is below 5~~ of the total giv~ng a. 

graduate teacher: pupil ratio .of 1:16. 19 

Chanr:;es have been made in the West African School 

Certificate Examination taken at the end of the secondary 

grammar course. For example, English though recognized 

as a language of administration and transmission of know

led~e, is no longer a compulsory subject. This will lessen 

the wastage which occurs at the secondary school stage as 

a result of failure in English language. 

Owing to the imbalance in the educational structure, 

facilities for secondary grammar education are inadequate, 

and admission is based on a highly competitive entrance 

examination, together with the ability of the pupils' 

parents to pay the high tuition and boarding fees. The 

17. Nigeria, .Jlederal Ministry of Education, Investment in 
Education, The Report of the Commission on Post-School 
Certificate and Higher Education in Nigeria. (Lagos: 
The Federal Government Printer, 1960), p. 16. 

18. The Grade l Certificate in most cases is awarded to 
holders of Grade II Certificatcs who have passed two 
papers at the General Certificate of Education (A.L.) 
and attained a good standard in teaching method. 
Bee pages 57-8 below. 

19 •. Ministry of Education, Eastern Nigeria, Annual 
Re ort 1 61, Official Document No. 30 of 1963 
~ugu: rhe Government Printer, 1963), p. 20. 
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West African Examinations Council conducts the entrance 

examination for some of the well established schools, 

including all Government schools. Children who are unable 

to gain admission to secondary grammar schoole for reasons 

given above, and who can afford it, may gain entry into 

secondary modern schools. 

In 1962 there were ten girls modern clase centres, 

offering two-year courses. The programme is popular as a 

means of access to the nursing profession. The direct . . 

openings for Modern II girls in the teaching profession 

no longer exist, but many of them seek entry into four

year teacher training colleges which also admit pupils 

with primary school certificates. Modern 'I! girls are 

also eligible to enter the course for copy-typists at the 

Women's Occupational Training Centre. 

A growing number of primary school leavers who do not 

get into teacher training institutions obtain further edu

cation in technical schools, commercial schools, and ~rade 

centres run by the Government, Voluntary Agencies, and 

Industry. The Federal Ministry of Labour conducts trade 

tests nhich determine the level of skill and therefore the 

rate of wages and the ranks of the workers. These tests 

and the grades granted are not generally accepted by the 

employers in the country. The large companies run their 

own trade tests or rely upon British certificates. This 

drives many people to study for certificates, the 
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syllabuses for which are not always eeared to local needs. 

The existing provision for vocational training is in

adequate for the primary school leavers who cannot find 

suitable employment or gain admission into secondary gram

mar, -:teohnical or commercial schools. The Regional Govern

ment accordingly plans to convert, where suitable, some of 

its twelve Handicraft Centres which will provide a three-

year course. Pupils from these centres could leave after 

two years to attend a technical institution or some other 

secondary institution that is more appropriate to their 

needs and abilities. The training provided will thus 

enable school leavers to earn a living in suitable employ

ment without debarring the exceptionally brilliant pupils 

from furthering their training in an appropriate technical 

or commercial course. 

Post-oecondary and HiF4er Education20 

Provisions for post-secondary education had been in 

the past very po or and are still inadeQuate to cater for 

the needs of the Region. Facilities for post-secondary 

education include: a School of Agriculture, a College of 

Technology, orientation courses for administrative offi

cers, sixth-forms, teacher training colleges and a 

university. 

The School of Agriculture is serving a real need by 

20. See Appendix C p. 132. 
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training personnel for the Ministry of Agriculture. 

Teacher training colle;:r;es include the Rural Education Cen-

tre at Umuahia which trains rural science teachers for 

primary schools. 21 The Advanced Teacher's Training Col

lege at Owerri trains teachers for primary schools and 

the junior classes of secondary schools. 22 The College of 

Technology is designed to meet the need for technicians 

since it is recognized that the economic adva.nce of Nigeria 

will not depend so much on the availability of a large num

ber of highly professional people as on a lar~e number of 

technicians. The object of the sixth-form course which 

normally lasts for two years, is to provide high calibre 

entrants for the (Nigerian) universities. In 1963 there 

were twenty secondary schools offering such courses, with 

increasing emphasis on science. It does not seem that an 

attempt has been made to provide for teacher training in 

sixth-forms as recommended by the Ashby Commission23 as an 

The University of Nigeria was founded after an analy

sis of the social and economic problems in Ni~eria by a 

team of educators from Michigan State University (U.S.A.) 

and from the United Kingdom. The basic principles on which 

21. For further details see paces 58-9 below~ 
22. Bee pages 59-60 below. 
23. Nigeria. Federal r.1inistry of Education, Investrncnt 

in Education, The Heport of the Commission on Post
;jchool 0ertificate Hnd Higher l:;ducation in Nic;eria 
(Lagos: The Federal Government Printer, 1960), p. 16. 
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the university was founded were summarized in the follow

ing \Vords and are important because they mark a complete 

brealc \'Jith colonial pattern of education: 

:,'j'e must frankly admit that';Je can no lonGer afford 
to flood only the white collar jobs at the expense 
of the basic occupations and productive vocations, 
which can be so intelligently directed to create 
v.'ealth, health, and happiness among Jühe greater mun
ber of our people, particularly in the fields of 
a~riculture, engineering, business administration, 
education and domestic science.24 

.Al thoUf'fl the institution' s policy drans upon the 

education philosophy and methods of other universities, it 

adapts experience to the unique, social, and economic 

needs of Nigeria. It is evolving a programme that provides 

within the limits of its capacity the solution of practical 

development problems in the country as a wLlOJ.e. The expe-

rience of Land Grant Universities of the United States is 

serving as an important source of guidance to the University. 

The University has established ni ne iaculties: Arts, 

3cience, Social Studies, ÂGriculture, 3usiness AdIJinistra-

tion, Education, Law, En~ineering, Medicine; an Institute 

of ..:Urican btudies, an Economie Development Insti tute, a 

Division of Extra-Mural 3tudies, and a Continuing Education 

Centre. 

In this chapter the description made of the prevailing 

system of education, end the one iïhat is evclvin~ from it, 

24. lInarndi ",'lzikiwe, "Heroes élnd Heroines of a NdV l';ir~eria" 
and address delivered before the inaugural Convocation 
of the University of Nigeria, 13th October, 1960. 
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reveals marked chanees in content and structure as a re

snlt of new aims in the over-all development of the Region. 

Important for this thesis is the need to bring out exist

ing flaws and weaknesseo which act as drawbacks to the 

achievement of declared aims Rnd aspirations. 

It cannot be said that the existing system of a six

year primary education which starts at the ace of six meets 

the needs of the children or the Region. The proportion 

of cl:lildren who enter secondary schools is sa low that the 

majority of others ought to have some solid foundation in 

education capable of benefiti~g the recipients in the corn

mon affairs of life. The added problem of having ta study 

in ,a foreign lancuage (English) necessitates that the 

period of elcrnentary education be extended to enable child

ren acllieve greater mastery of the language. '.:2he quali ty 

of some teachers in the primary schools i8 still very low. 

'rhe r;rade of teachers mentioned above have onlJ a relati vely 

deeper grasp of the subjects they will teach above the pri

mary level since they hold certificates awarded after a 

successful completion of a two-year post-primary course. 

The pra.ctice in countries striving to maintain quali ty in 

their schoolc is to have aIl teachers go through secondary 

education or nt least four years post-primary education. 

'rhe second olternative h::tc bE:on attained by Eastern lügeria 

since the Grade III training centres have been disconti

nucd. 'l'he Government should however, stipulate and 
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create opportunities for members of this category of 

teachers to upgrade their qualifications within a certain 

nwnber of years. 

It would be desirable if in the near future the 

Government would stipulate that future teachers must have 

some forro of secondary education. Beveral avenues for fur

ther studies exist for a holder of the secondary school 

\ certificate which are closed to holders of certain tea

chers certificate without a secon.dary school certificate 

or General Certificate of Education (O.L.). This may also 

curb the present popular practice of gaining higher cer

tificates by private studies, a pracvice which lowers 

th~ir efficiency as employed teachers. 

At the post primary level, the greatest problem is 

perhaps the inadequacy of facilities, and the concentra

tion on secondary grammar schools. Similarly the existence 

of modern schools which act as blind alleys is wasteful 

and unproductive. To realise the over-all aims of deve

lopment, existing facilities for secondary education should 

be expanded and the courses diversified. 

The present system whereby primary and secondary 

schools are run by various educational agencies is 

inefficient. The unhealthy rivalry among different reli

gious bodies ènga~ed in educational activity sow seeds of 

discord among relatives and friends. Furthermore compe

tition and duplication of scant facilities is rank where 
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consolidation would have resulted in higher standards. 

There is need for the Government to exert greater control 

over the Voluntary iLgencies in such matl;ers as require

ments regarding opening and closing of schools, curricu

lum, maximum enrolment, staff, and inspection. 
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CHAPTER IV 

THE PREPARATION OF TEAOHERd 

The education of teachers is perhaps the most impor

tant single item in the development of any educational 

system. 

Illien formal education was first introduced in Eastern 

Nigeria, training for primary school teaching took a 

period of six years. Oandidates were required to serve 

three years as pupil teachers before training. During 

the training, each year in college was fol owed by a year 

of practical work. This system was superseded by a less 

punctuated and a shortened system of training because of 

the need for an adequate supply of teachers to me et the 

increasing demand for schools. 

The early courses were either two-year or four-year 

courses. The two-year course, introduced by the Govern

ment in 1936, led to the award of the 'Elementary Oertifi

cate'. The four-year course, at first run by the missio

nary bodies, led to the award of the 'Higher Elementary 

Oertificateo' The two-year course was largely an emer

goncy measure designed to me et the over-all demand for 

education. For a long time, training at a higher level 

was offered at the Yaba Higher Oollege, which was opened in 

1934·in the Western Region. 

The response to the demand for education and the un

regulated expansion which followed largely as a result of 
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the laissez.-faire policy of the colonial administrators, 

and the ambitious scheme for univers al free primary edu

cation in 1957, created the problem of supply of qualified 

teachers. In 1960, three-quarters of the approximately 

32,000 primary schools teachers in Eastern Nigeria were 

uncertificated; 70 per cent of the approximately 1,COO 

secondary school teachershadno university degrees and 30 

per cent were neither university graduates nor certitica

ted teachers. 1 

The training of teachers has, because of the above 

gloomy picture, been one of the major undertakings of the 

government in recent years. 

In line with the priority objectives of the Develop
ment Plan, emphasis in the educational programme is 
placed on technical and professional training • • • 
. 'rhe 1962-68 period will see a consolidation of the 
progress made in the past deca~e by improving the 
quality of teaching through teacher training and 
the strengthening of the physical facilities in local 
council schools.2. 

The current policy 1s aimed at achieving quality in 

results. The two-year. training for primary teachers 

leading to the award of Elementary Certif1cate has.been 

discontinued and the training centres upgraded. A three

year course for the training of advanced teachers needed 

for teacher training colleges and the lower section of 
1. 

2. 

Nigeria, li'ederal Ministry of Education, Investment in 
Education, The Report of the Commission on Post-cichool 
Certifio.ate and Hif;her Education in Nigeria (Lagos: 
The iederal Government Printer, 1960) p. 130. 
l~astern Ni.eria Develo ment Plan 1 62-68 Official 
Document ~umber of 1 6 Enugu: The Government 
Printer, 19n2), p. 43. 
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the secondary schools has been established at Owerri. An 

Institute of Edu~ation was established at the University 

of Nigeria, Nsukka, for the co-ordination of teacher 

training efforts in the whole Region. 

In the actual content of courses, there has been sorne 

attempt particularly at the advanced level to provide for 

the needs of technical and vocational teachers. At the 

lower level, no change has been effec'ted in the curricula 

in order to prepare teachers who can teach the new ele

mentary syllabus. Although courses in psychology and 

sociology are taught, there lns ,been li ttle research in 

t~ese areas. However, a preliminary research on teacher 

training college syllabuses by the Institute of Education 

of the University of Nigeria, is now under way. The In

stitute has further undertaken a research on the selec

tion of students to teacher training colleges. 3 

Several professional and educational societies and 

organizations such as the Nigerian Union of Teachers, The 

Eastern Nigeria Science Association, the Nigerian Geogra

phical Society, the Historical Society of Nigeria, contri

bute to teacher training and growth by in-service courses, 

seminars, and publications. Some students receive their 

training overseas on being awarded scholarships. 

3. Insti tute of Education, University of Nif;eria, Minutes 
of Meeting of Board of Governors 1963. (Typewritten) 
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Categories of Teachers 

Teachers at various levels of the educational pyramid 

are grouped into the following oategories: 

1. Graduate teachers; 
2. Certificated teachers; 
3. Vocational teachers; 
4. Uncertificated teachers; 
5. Vernacular teachers; and 
6. ~obationary teachers.4 

A graduate teacher must have a degree or its equi

valent t;ranted by a university or inst:i.tution recognized 

by the Ministry of Education. Such a degree may be cou

pIed with a teaching qualification. The professional train

ing of university graduates is provided by the University 

of Nigeria Faculty of Education. 

A certificated teacher may have any of the follow

ing qualifications: a diploma in education, any teach3r's 

certificate other than a vocational teacher's certificate, 

a certificate issued by any other Education authority con

sidered to be equivalent to a teacher's certificate of 

Nigeria, and such other qualific~tions considered adequate 

by the Minister of Education. Certificated teachers are 

graded as follows: 5 

4. 

1. Elementary teachers, who are certificated to 

~each in elementary schools up to and including 

Elementary IV. These teachers ho Id the Grade 
:Eastern Nigeria, Ministry of Education, Education Hand
Book 1~64, Official Document No. 20 of 1964 (~nugu: The 
Government Printer, 1964), ~. 53. 
Ibid. 
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III or Elementary Certificate awarded after a 

two-y~ar post primary course. 

2. Higher Elementary teachers, who are certificated 

to teach up to and including elementary VI in 

elementary schools or Class II in secondary 

schoole. Such teachers hold the Grade II or 

Higher Elementary Certificate. 

,. Senior teachers who are certificated to teach 

in all classes in elementary schools and com

plete secondary schools, but in secondary classes 

III to V, may teach only the subjects endorsed 

on their certificates. These teachers may hold 

certificates such as the Grade l Certificate 

(equally known as Senior Teacher's Certificate), 

the Yaba Diploma, the Associatèship Diploma 

offered by the Institute of Education of the 

University of Ibadan, the Teacher's Certificate 

(Secondary School) offered by the Ahmadu Bello 

University, the Nigerian Certificate in Education 

to be awarded by the new Advanced Teacher's Col

lege at Owerri. 

Other qualifications which a person in this cateeory may 

have include the General Certificate of Education (Advanced 

Level) and the Higher School Certificate. 

Vocational teachers possess technical qualifications 

which are considered adequate by the Ministry of 
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Education. Probationary teachers are either vernacular 

teachers or holders of a reco~nized First School Leaving 

Certificate or its equivalent. 

Courses élnd Traininc; ProGrammes 

Training programmes vary in length of time and in con-

tent, depending on the level at \vlüch their products are 

intended to teach. In the main the general aim is to 

icpart subject matter and skills for effective teacL.ing. 

Teachers' Certificate - Grade II: The course leading to 

the a\'Jard of this certificate is offerred in Grade II 

teacher training colleges. These colleges are generally 

administered by Board of Governors approved by the îiIinistry 

of Education. Those colleges which meet the requirements 

of the Government are grant-aided. 

To be admitted to the course a candidate is to hold 

a secondary school certificate, a Teacher's Grade III Cer

tificate wi th some teaching experience, London 1~atricula

tion or London University General Certificate of 3ducation. 

For holders of these qualifications, the course lasts for 

two years, and for other candidates four years. 

,~o complete the course séitisfactorily students must: 

1. satisfy the Inspectorate during the last year of 

the course in practical test in: 

( a) class teachinC) 

(b) physical traininG élnd cames 
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2. Pass an examination set during the last yaar of 

the course by the Principal of the Training 

Institution in consultation with the Regional 

Inspectorate in: 

(al (b 
(c 
(d) 
(e) 

Physical and health education; 
English literature; 
History; 
Geography; 
Practical mathematics; and 

3. Reach a standard satisfactory to the Inspectorate 

in consultation with the Principal of the Institu

tion in not more than ~ive and not less than two 

of the following subjects, of which at least one 

must be in Group l or Group II. 

(a) Group l 

1. Practical Rural Science 
2. Practical Domestic Science 
3. Handicrafts 
4. Drawing and Painting 
5. Needlework and Dressmaking 
6. Music 

(b) Group II 

1. 
2. 
3. 
4. 
5. 

6. 
7. 

8. 
9. 

Advanced English 
Advanced History or Advanced History (Islamic) 
Advanced Geography 
Mathematics or Advanced Mathematics 
Religious Knowledge (Catholic, Protestant or 

Muslim) 
Theory of Domestic Science 
Applieà Biology, or Theory of Rural Science, 

or Nature Study 
An approved African language 
Arabic 
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(c) Group III 

1. Advanced physical and health education6 

A noticeable positive trend is the emphasis now 

placed on the importance of physical éducation. The term 

"physical education," embracing a network of major and 

minor games, athletics, and gymnastics depending upon faci

lities available, has been introduced in place of physical 

training which was unpopular amongst teachers and pupils 

owing to its isolated teaching and organization. 

An important part of the training is practice teach

ing, as indicated by the conditions of award given above. 

Student teachers normally dotheir practice teaching in 

'one of the schools nearby. Some colleges have special 

schools attached to them for this purpose as weIl as for 

demonstration lessons. In one of such colleges, St. 

Faul'Ie College, Awka students-in-training are expected to 

. do at least twelve weeks practice teaching, which is divided 

into three or four periods of four or three weeks cach and 

spread through the course. AlI the teachers in the college 

take part in inspecting and grading the students, but yhe 

methods master màkes all necessary arrangements. 

The work involved in conducting the practical teach

ing test in the finàl examination is sharedbetween the in

spectorate staff of the Ministry's Headquarters and the 

senior education officers in the provinces. The senior 
6. Eastern Nigeria Ministry of Education, 'l'eachers 1 

Examination Syliabuees, 1965, pp. 2-3. (Ivlimeop;raphed). 
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education officers 5re assisted by selected principals 

of Grade II teacher training colle~es. 

Although many of the training colleges are built in 

rural urens, variety and excitement are lent to student 

life by a number of clubs and co-curricula activities. 

For example, in dto Paul's Collee;e, Awka, the following 

clubs and societies exist: Literary and Debating, Drama, 

Students' Christian Movement, Red Cross, Geography, Culture, 

Choral Club, Scouts, Anr.;lican Youth :B'ellowship and Science 

Club. Each has a tutor as a patrono In addition, the stu

dent bodies have guest speakers from various VJéllks of 

life - the Police, the Legal Profession, and Politics. The 

college is thus linked with the community throufjh study 

schools and social services. This typifies how such an 

institution cnn serve as a community centre, a facility 

much needed in present day Ni~eria. 

There has been an ir:'.provement in the qwüi ty of staff 

in recent years, following sorne increase in the number Ol 

university graduate and Grade l teachers. 

Until recent years the course wus not attraùtive to 

secondnry schools leavers and it drew a relntively few good 

calibre students. In addition, the output of secondary 

schonls was so amall that it was immediately absorb8d by 

Government, commercial n.nd inrluntrial establishments. The 

increose in secondary sC[lool output in recent years coupled 

with the inade<"]uacy of other opportunities for the school 
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leavers have led to a noticeable increase in this cate-

gory of students. But it has been noticed that after 

their training, they are unstable in the teaching profession. 

They seek by private studies undertaken at the expense of 

their efficiency, to upgrade their acadernic qualifications 

with a view to going into other and more lucrative 

employments. 

Teachers' Certificate - Grade I: Certificates.are issued 

to teachers who ho Id Grade II or Hifper Elementary Certi

ficates and have had at least five years of satisfactory 

teaching experience after obtaining such certificates and 

who., in a~dition, have satisfied one of the following 

conditions:7 

10 Completed and reached a certain standard in a 

special subject training course approved by the 

Inspector-General of Education for the purpose 

and, if required by the Inspector-General, pas

sed a practical test in teaching the subject in 

a school in which they are employed. Such spe

cial courses are at present held in agriculture 

at Umuahia. 

2. Passed one of the following examinations: 

a. the Intermediate Examination of London 

University; 

b. the Cambridge Overseas Higher School Cer-

tificate; 
7. Ibid. 



:'\ 

58 

Co the London University General Certificate of 

Education; 

pràvided they passed in at least two of the subjects 

listed below as main subjects in the case of Cb) 

and at Advanced Level in the case of (c). The sub-

jects are: English Literature, pure mathematics, geo

graphy, physics, history, chemistr:r, religious know

ledge,bïology. The subject or sùbjects in which stu

dents qualify is endorsed on their certificates and 

they are allowed to teach such subjects in classes up 

to secondary V. 

The course in agriculture held at the Rural Educatinn 

Centre in Umuahia referred to in 1 ~bove, lasts for two 

years. The minimum qualification for admission to the 

course is the Grade II Teachers' Certificate. The follow-

ing are the courses taught:-

1st Year: Agriculture, Surveying, Soil Study, Insect 

Study, Poultry, and other Livestock, General Science. 

Practical work in routine farm and garden work, Compound 

Management, planting hedges and shade trees, rice planting 

and preparation. 

2nd Year: Soil Science, Crop Production, Livestock Hus

bandry, Agricultural Economies, Farm Machinery, Biology, 

Chemistry, Physics, Education (theory and Measurement). 

Practical work in Layout, M<lnagement, Observation of Small 

Farm Plots and Vegetable Gardens for Variety Trials, 
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Manurial Trials, different falloi'! ;:;ys"te:::.s, ~ûrl other expe-

rimental work, the propa{jntion of orna:1entsi :LI'ubs and 

trees. 8 

The 'Nif~eriéln Certific<lte of Eclucatior.: 'r-uis Gertificate 

was first awarded in 1965 after a three-yee..r course in 

the np.w Advancèd ~eachers' Coller:;e in Gwerri. ~he estn-

blishment of the course is in part an éiCCe?:;~ce of the 

idea in Englémd of extension of teacnl'!r -vraininô period 

from two to thrf'e years. 311ccessful st-ù/ten ~s '"ho complete 

the course have sub-(university) 6raàll<i.te st:: tw: :=Jnd teach 

in the lower sections of secondary schCJ:Jlz. :LQ training; 

colleges. The minimum qualification for entry i5 the 

lest African School Certificate or its e~uivalento ~he 

estimated annual output of the ccllee;e is 150. 

~he collece is still at an experioental svéi3e, and 

the final decision on the courses to be ]rovi~e~ i3 suo-

ject to the further study of the need of t~e ~ebion. rhe 

following subjects are offered: 

Compulsory: En~lish (communication); ?hysical :du
cation. 

Elective Gubjects: Current affairs, :ào; ~usic; 
ii.Udio-Visual Aids. 

I,Iaj or Options: Ene;lish; history; beObI'él~::::y; mFithe
maties; chemistry, biology; physics, hc~e economics; 
a(~:ricul ture. 

Student teachers specialize in two or thr",e suè·jects. 

8. Eastern Ni~eria, Ministry of Education., ùylla-us for 
Advanced Rural 3cience Cour::e, Umuahia,rceku. 1962, 
pp. 1-3 (IiiimeoCraphed). 
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TABLE III. 

TRAINING SCHEDULE eN .C.E) 

Hours 
Subject per 

week 

English (communicative) 2 
Education 8 
Physical Education 2 

Major Optionals (2 for each student) 6 

English 
History 
Geography 
Mathematics 
Chmistry 
Biology 
Physics 

Double Options 

Home Economies 
Agriculture 

ilect in Subject 

Current Affairs 
Ibo 
Music 
Audio-Visual Aids 

10 

2 
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The college has a close relation with the Institute 

of Zducation of the University of Nigeria, which provides 

it with some members of its Board of Examiners. The main 

problem of the college is the provision of staff and 

buildil'j,gs. In this respect the East Regional Goyernment 

has been assisted by the United ~ingdom and UNEûCO. 
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The Department of Vocational Teacher Education of 

the Faculty of Education of the University of Nigeria offers 

a three-year diploma programme leading to the Nir;erian Cer

tificate of Education in Industrial-Technical Education • 

. The curriculum9 is designcd to prepare teachers for the 

vocational-technical bias in industrial subjects at the 

secondary school level. Applicants for the diploma must 

hold at least Grade II Teachers' Certiticate and either 

the 'Jest African .school Certificate or the General Certi

ficate of Education (Ordinary Level) with llathematics or 

physics. Holders of the Grade II Teachers' CE:rtificate 

wi th Itathematics who have experience in teachine; crafts 

or handwork are also eligible. 

The B.A. and B.Sc in Education: The Institute of Education 

of the University of Nigeria off ers a professional course 

specially recommended by the Commission on Post-,.Jchool Cer

tificate and Higher Education10 in Nigeria to take the 

place of the ordinary Bachelor's degree plus the post

Graduate Certificate in Education. It aims at producing 

teachers, administrators and other professional personnel 

in the field of education. 

~or admission, a student must possess at least one 

f th f 11 ' t l' f' t' 11 o e 0 ovnng en ry 'Iua ~ ~ca ~ons: 

9. ;.;)ee Appendix H p. 146 for the training progrRmme. 
10. Investment in Education, op. cit.; p. 23. 
11. Uni versi ty of 1fif~eria, Nsukka, Handbook for Prospec

tive Students, 1964-65 (Onitsha: Etudo 1imite1, 1964), 
po 15. 
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(a) The Hif,her School Certificate, with passes at 

princip~l standard in at least ~wo relevant sub

jects (excluding the general paper). 

(b) Passes in two relevant subjects at Advanced 

(c) 

(d) 

Level in the General Certificate of Education, 

provided the applicant has in addition thrce other 

subjects at Ordinary Level. An applicant with 

passes in three relevant subjOects at advanced 

level would require only one other subject at 

ordinary level; and applicant with passes in 

four or more subjects at advanced level does not 

need additional passes at ordinary level. 

The West African School Certificate, Division 

One or Two (the old London Matriculation Certifi-

cate is accepted as a substitute). 

The General Certificate of Education at ordi-

nary level in six subjects including English Lan

guage and Mathematics or an approved science sub

ject; all the subjects passed at one and the sarne 

sitting. 

(e) Post-secondary qualifications beyond the levels 

of (a) - (d) above. 

(f) o~alifications obtained from other countries 

and recognised by the University to be equivalent 

to (a), (b), (c), (d) or (e) above. 

(g) Degrees of other Universities recognized by 
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the University of Nigeria. 

The course lasts for three years for holders of the Gene

ral Certificate of Education (Advanced Level), the Higher 

School Certificate and a Degree, and four years for all 

others. To be able to graduate in three years, however, 

prospective students must ensure that their advanced level 

subjects include at least one but preferably two of the 

teaching subjects they wish to study at the University. 

Each student is required to study two teaching sub

jecta (commonly taught in Nigerian secondary schools) to 

degree level,12 while at the sarne time training as a 

teacher by taking courses in the field of professional 

education. Because of the im.~ortance of the English Lan

guage in teaching in Nigeria, special em~hasis is placed 

on advanced studies in English, especially the aspects of 

the lanBuage important for effective communication. Some 

attention is given to linguistics, semantics and selected 

aspects of informal logic and critical thinking. 

The two teaching subjects must be selected from any 

one of the following combinations as major and minor 

teaching subjecta: 

B.SQ (ed.) 

1 •. Physics and Chemistry 
2. Physics and Mathematics 
,. Mathematics and Chemistry 

12. The title of the degr,~e ia determined by the choice 
of teaching subjecta. 
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40 Zoblogy and Botany 
5. Zoology and Physical Education 
6. Eathematics and Geo{:;raphy 
7. Chemistry and Botany 
8. Chemistry and Zoology 

:3 • .A. (Ed.) 

1. Geography and English 
2. Geography and History 
3. English and History 
4. ) (History 

) (English 
F e h ~ (Bine Arts 

r nc 1 (Music 
Hi~~or ) (Physical Education 

y) and (Health Education 
) (Geo~raphy or Religion 

Candidates for the desree are required to complete a mini
mum of sixty-two credits ,in the courses in :;i;ducation, as 
specified below, in addition to a minimum of sixt Y credits 
in a major teaching subject and a minimum of forty-five 
credits in a minor teaching subject.13 

TABLE IV 

TRAINING bCHEDULE .l!'OR B. ~i. ~ûm B. Sc. EDUCATION 

Four-Year utandard Programme 

Course No. 
J?IJ;tciT y.c;AH 

G. S. 101 
C.B. 103 
Ed. 101 

ôEC0ND YEAR 
G. G. 105 
Ec1. • 202 
Bd. 203 
Ed. 206 
Ed. 211 

Title 

The Use of English 
Social Science 
Bocial and Philosophical Founda

tions of Education 
Major teaching subject 
Minor teaching subject 

Natural .::Jcience 
History of Education 
Comparative Education 
History of Nigerian Education 
Education Psycllology 
J.~aj or teaching subject 
Minor teaching subject 

Credits 

9 
15 

12 
9 

~ 
12 

3 
3 
3 
9 

18 

~ 
'13. j~ihe University ot' ~:ic;cria, !!oûkka.)., '11)6(1-57 Cnlen,1n.r, 

(Port Harcour"li: 0.11 • ..;i. (N~geria) .l:'ress, '19(6) p. '154 • 

. . - _.""T7 



THIRD YEAR 
G.B. 207 
Ed. 321AB 
Ed. 3220 

Ed. 323 

LONG VACATI(;N 
Ed. 328 

FOURTH rEAR 
Ed. 412 
Ed. 4250 
Ed. 431AB 
Ed. 443 

Humanities 
Curridulum and Metüodology 
Special Methods in TAaching 

Subject Field 
Instructional Materials 
Major teaching subject 
Minor teaching subject 

Practical Teaching 

Tests and Measurements 
Phonetics for 'reachers 
Educational Administration 
Professional Seminar and Read-

inr,s in ~ducation 
Major teaching subject 
Minor teaching subject 

Total Credits 216 

TImEE-ThAR S'l'ANDARD PROGRA1VlME 
FIRBT tl!:AR 

G.B. 101 
Ed. 101 

Ed. 
Ed. 

202 
211 

S~COND YEAR 
G • .s. 105 

or 
G.S. 207 
Ed. 203 
Ed. 321AB 
j!;d. 3220 

LONG V~CATlül'1 
Ed. 328 

The Use of English 
Social and Philosophical 

Foundations of Education 
History of ~ducation 
Educational Psychology 
Major teaching subject 
Minor teaching subject 

Hatural Science 

Humallities 
Oomparative Education 
Curriculum and Methodology 
Special·Metnods in Teaching 

Subject iield 
Major teaching subject 
Minor teaching subject 

Practical Teaching 

" 
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"12 
6 

3 
3 

18 
18 
bD 

3 
3 
6 

3 
18 

9 
42" 

9 

12 
3 
9 

18 
9 

bD 

12 

3 
6 

3 
18 
18 
bD 

2 
3 



THIRD YEAR 
Ed. 
Ed. 
Ed. 
Ed. 
Ed. 
Ed. 

206 
323 
412 
425C 
431AB 
443 

History of Nigerian Education 
Instructional Materials 
Tests and Measurements 
Phonetics for Teachers 
Educational Administration 
Professional Seminar and Headings 

in Education 
Major teaching subject 
Minor teaching subject 

66 

3 
3 
3 
3 
6 

3 
18 
9 

48 

Total Credits 171 14 

Practice teaching is done in the 'last long vacation 

of th~ 1egree courses. The practice lasts for six weeks 

of five days in the week and is done either in secondary 

schools or in teacher training colleges, depending on 

where the student is likely to teach after graduation. 

, 3upervision of practice teaching is done by the most senior 

members of staff (of the school for practice teaching) 

teaching the student's major subjects in the university, 

the principal of the school or college, and by various 

lecturers in the subject area, who malee at least two visits 

during the practice. Students are evaluated by three re-

ports sent in by the supervising teacher, the principal's 

comments, and the lecturer's observation and grading during 

visi ts. 

Post Graduate Diploma in 7::ducation: The Departmen t of J.du

cation hRs started a one-year course lRading to the Post

Graduate Di-ploma in Education. 15 The course i8 purel:r 

14. Ibid., pp. 155-6. 
15. The course was introduced et the beginninG of the 1966-

67 session. Gnly four students are tal:.im': the course . 

• 'JI 
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professional élnd .is desic:ned for holders of l;.i. university 

degree in subjects 'baught in NiGerian secondary 8chools 

who wish to receive professional training. 

One-Year Diploma Programme (for graduates only) 

Ed. 328 Practical Teaching 
Credits 

3 
TId. 402 
Ed. 405 
J:d. L~11 

id. 423 
"Sd. 433 

Bdo 443 

Historical Joundation of Education 
School Rnd Society 
Psychological Foundations of 

}~ducation 
Principles of Education 
Cases and Concep-bs in Educational 

Administration 
Professional Ceminar and Readings 

in Education 

9 
9 

9 
9 

9 

~ 

Practice teaching i6 done during the session of the 

diploma course. The practice lasts for six weeks and i8 

16 

donè in secondary 8choo18. Supervision of practice teach

ing i8 done by the most senior members of staff (of the 

school for practice teac~ing) teaching the students spe

cial subjects, the principal of the school and by the 

lecturers in the subject area, who make at least two visits 

during the practice. Students are evaluated by three re

ports sent in by the supervising teacher, the principal's 

comments and the lecturer's observation and grading 

during visits. 

BacheJ.or of Science Degree in Vocational Education: The 

Faculty of ~ducation of the University of Ni3eria has a 

Departrnent of Vocntional ~eacher Education which aims at 

16. 1966-67 Calendar, Op. cit. p. 156. 
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training teachers to teach in secondary schools, teacher 

training colleges, technical schools, trade centres, and 

private schools. 

The Depnrtment offers a four-year programme leading 

to the B.Sc degree in the following fields: Agricultural 

Education, Business (Commercial) Education, Home Economies, 

(Domestic 3cience) Education, Industrial l.2eci ... nical Education. 

All programmes17 in this department include courses in 

General Education, Professional Education, and Technical 

subject matter. They ure conducted by the Department of 

Vocational Teacher Education in co-operation with the 

Fac'üty of Agriculture, Faculty of Business Administration, 

Department,of Education, and Department of Home Economies. 

Each student is required to have a minor in addition 

to his major teaching subject. He is required to spend a 

specified period during his course in a related school sys

tem under the supervision of a member of the staff of the 

Department. During this period he teaches and is also 

involved in community activities and after-school work. 

Outside the university there ls seant provision for 

the training of vocational teachers. The Government Tea

cher Training College at Uyo hasbeen expanded to include a 

handicraft wing to provide some of the teachers required 

for the expansion of vocational education. A Rural Educa

tion Centre at Umuahia provides specialist training in 
1? See Appendix l pp. 147-52 for the training sdhedule. 
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Rural Science for Grade II teachers;18 the annual enrol

ment is thirty. This centre benefits from its proximity 

to the Ministry of Agriculture's Training School and 

Research Centre, at Umudike, Umuahia. Provision has been 

made for an advanced course in rural science for men and 

an advanced course in domestic science for women in the 

three-year course offered by the Advanced Teachers' Col

leGe at Owerri, both courses leading to the award of the 

NiGerian Certificate of Education. 19 

Specialist Training: In addition to the types of specialist 

training referred to above, the various Faculties and 

Departnents of the University of Nigeria offer several spe

cialist courses for teachers in secondary schools or teacher 

training colleges. 

The Department of Physical Education offers a four

year programme in physical education. Majors in physical, 

education are interned for teaching under supervised con-

,li tions as part of their training. The course of study 

for students majoring in physical education is accompanied 

by a minor course of study, thus qualifying the successful 

students to teach in at least two areas. 

The Department of r.Tusic offers a fi ve-year degree 

course in music. .Entrants to the cour~;e must comply wi th 

18. Bee pa~e 58 above. 
19. ùee paGes 59-60 above. 0ee Appendix G. p. 145 for 

the syllabus for Ae;ricuï ture at the j~clvunced Teacher' s 
College et Owerri. 
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the University entry requirements and satisfy the Head of 

the Department of Music that they have the necessary in

terest and ability in music by being required ta sing or 

play some musical instrument of their choice, and by 

passing an exarnination in the elementary theory of music 

and' the fundamentals of pitch and rhythm. 

The degree syllabus- provides for aIl students to gain 

a thorough knowledge of both Western and African music from 

the point of view of the performers, the composer, and the 

listener. In addition, students can specialize in their 

third and fourth years in performance, theory, musi.c edu

cation or musicology. In this way they can qualify for 

whichever type of work appeals ~o them, in a school, train

ing college, university, or broadcasting company. 

The Department also offers a diploma course in music 

education to students who must have the following 

qualifications: 20 

20. 

1. ~est African School Certificate or its equivalent. 

2. The ~eachers' Grade II Certificate plus at least 

four ordinary level papers (including English lan

guage) passed at one sitting in the G.C.E. exami

nation. 

30 The Teachers' Grade II Certificate plus two 

advanced level papers in the G.C.E. 

4. The Teachers' Grade l Certificate. In addition 
University of N~~eri8, Handbook for pros~ectJve 3tu
dents, 1954-65 \Onitslia: .c.tudô Limited, 964, p. 41. 
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students are required to have passed the Grade 

Seven Exarnination in music of the Trinit y College 

of Music or an equivalent examination, or a com-

parable examination set by the Department of 

Music, University of Nigeria. 

The Music Education Diploma Course gives the students 

detailed training in music skills plus a keyboard instrument. 

In addition, they are required to takeone other subject. 

The above description of training courses and program

mes reveal the need both for improvement in the standard 

of education of teachers at lower levels, and for changes 

in the content of courses. The changes already noted in 

the primary school syllabus call for changes in the sylla

bus for the Grade II Teachers Certificate. There is a con-

spicuous absence of science laboratories in nearly all 

teacher training colleges, of that,grade in spite of the 

declared aim of the Government to place,premium on science 

education in the primary scheols. Similarly, changes have 

net been made in the history and geography syllabuses for 

the Grade II Certificate. 21 Many of the topics included 

in the geography syllabus deal wi th are as outside ,Africa. 
21. See Appendices E'&ït' pp 136-9 • .Jhereas the sylla

bus for the primary school leaving certificate ",'JaS 
changed in 1963, the syllabus for the Grade II Cer
tificate was last revised in 1955. In other words 
the teacher training colleges have b en doing the 
same thing8 over and over again these twelve yearsl 

,\ 
.1 
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Many of those in history deal with the early periods of 

contact with the western world to the exclusion of topics 

that deal with the new socio-political and economic pattern. 

It is obvious that teachersnurtured in 8uch out-dated sylla

buses cannot give children the necessary orientation 

required by a new pattern of life. Another inadequacy is 

that there is scarcely any provision in the training college 

curricula for the teaching of French or any other language 

besides English. The study of English iOGself is at an 

ordinary level becauGe its study at an advanced level is 

optionaL The result of all the above limitations is that 

teachers have a knowledge of their subjects only slightly 

above the level of the children they are teaching. 

The existing system by which teachers malce their way 

to a Grade l Certificate by private studies often leads 

them to neglect their responsibility as teachers. There 

is need to devise other means and avenues of achieving the 

dual objectives of bolstering the teachers' morale and 

maintaining their efficiency. 

The provision for a B.A. Education cour~;e meets the 

recommendation of the Robbins Committee in England that a 

four-year course leading to the award of a degree be given 

by schools of education (or university institutes of edu

cation and their constituent colleges). 3pecialized studies 

in two related disciplines usually characterize teacher 

training for secondary educa.tion in university faculties 
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or departments. Recent studies in the United States par

ticularly, and in England, have shown the usefulness of 

such specialization for all teachers whether they are pre

paring for the elementary or the 8econdary schools. 27 In 

1963, James B. ~onant recornmended to the educational sys

tems of the various .Arnerican states the adoption of the 

Bachelor's degree or its equivalent as the minimum train

ing for all teahcers, with more stress on general culture 

studies and on spefialization in one or two fields for 

teachers of the last years of elomentary school as well 

as for those teaching at the secondary level. 23 Of this 

method of teacher training, the Parent Oommission Report 

in the Province of Quebec, Oanada said: 

Studies in depth and research in one or two disci
plines enrich the teacher and train his mind. In 
this way he becomes fami+iar with methods of research 
which will later be of service to him in all fields. 
He learns to acquire cultivation by reading; he rea
lizes the limitations of many scientific explanations 
and the relativity of knowledge. Such an attitude 
of mindis necessary for all teachers, especially if 
they use activist methods in teaching. The children 
will therefore bencfit from contact with a better
trained teacher, who in all probability, will con
tinue to read and perfect himself in his chosen sub
ject. And even in an elementary school, the teachers 
as a group will be able to put to use the special 
knowledge of each individual and organize their 
teaching.24 

22. Great Britian, Hir;her .c:ducation, Heport of the Commi
ttee appointed by the Prime Minister uncJ.er the Ohair
manship of Lord Robbins, 1961-63 (London: Rer Majesty's 
Gtationery Office, 1963), p. 115. 

23. J. B. Oonant, The Education of lunerican 'reachers O~ew 
York: McGr;-~w-Hill Book 0ompany, 1963), 0hapters 7 & 8. 

24. '.fue Pedagogical Gtructures of the Education Jystem, 
Part II, Heport of the Hoyal oommiSs~· on of InQ.uiry on 
Education in the Province of ':~uebec Quebec: 'rhe ) 
Government l-Tinter of the Province 0 ,~uebec, 1964 , 
pp. 276-77. 

..... 
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From the above 'quotation, it is true to say that 'studies 

in depth and research in one or two disciplinep e,nrich the 

teacher and train his mind.' It justifies the criticism 

that the three-year degree programme in education oifered 

by the University of Nigeria, does not ofrer scope for 

study in depth in two teaching subjects. Holders of such 

a degree cannot render equal services ,in upper classes and 

post-secondary classes of secondary schools, as holders of 

a degree requiring a four year programme. 

The organization of teacher training has however been 

uneconomical. ,Nine educational units run training centres. 

Apart f~om the Government and the County Councils all the 

others are religious bodies and include the Roman Catholic 

Mission, the Church Missionary ciociety, Methodist, Niger 

Delta'Diocese, Seventh Day .Adventist, Qua Iboe Mission, 

Lutheran Church. The Government runs two Grade II train-

ing colleges, a Rural Education Centre, and an àdvanced 

Teacher Training Colœege, while the other units run Grade 

II colleges. In 1966 there were seventy-five Grade II 

Co'lleges, the 1965 enrolment in them ranged from twenty

three to 36225 showing the small sizes of some of'the 

colleges. This situation, evidence of uncontrolled enter

prising on the part of Voluntary Agencies calls for imme-

diate co-ordination in o~ganization by the Government in 
25. -l!;a.stern Nigeria, 1'linistry of Education .imnual Report 

1962, Official Document No. 5 of 1965 (1nugu: The 
Government Printer, 1963). For turther details see 
Appendix J R154. 
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order to increase efficiency, emphasizà quality and mini-

mize expense. 

As might be expected, the range in standard is ~de, 

owing to differences in facilities, such as number and 

qualifications of staff members. 26 In sorne cases the loca

tion of the preparing institutes and the environmental con

di tions surrounding i tare ·limi ting factors. Many of the 

teacher training colleges are located without reference 

to cultural setting, and while modern transportation and 

educational media may have tended to reduce the environ

mental differences somewhat, mapy of the colleges involved 

in teacher preparation still provide meagre amenities. 

In countries such as' Canada and the United States, 

there is increasing co-ordination and transfer of aIl 

teacher training work - especially for secondary school 

teachers - to the Institutes of Education of Universities. 27 

In England, the country from which the Region had in the 

past borrowed many of her practices, the ~obbins Committee 

has recommended the consolidation and expansion of existing 

training colleges. 

Taking the longer view, however, dispersal in a very 
large number of colleges, nearly half of which are 
likely still to have under 500 studento in 1970 
would be purchased at a high cost in terms of edu
cational efficiency.28 

26. oee Table II, Appendix J, P. 155. 
27. See Appendix K p. 157. 
28. Great Britain, Hicher Education, Report of the Commi

ttee appointed by the Prime l'ilinister under the Chair
manship of Lord Rabbins, 1961-63, Cmnd. 2154 (London: 
Rer Pajesty's Stntionery Office, 1963), p. 110. 
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The advantage which may accrue from concentration of 

teacher training in the university include not only the 

minimization of expenses on facilities and staff, impro

vement of the efficiency of the teaching staff, but also 

the benefits which future teachers will derive from con-

tact with people in other disciplines. ouch contact will 

'broaden their outlook and prepare them for a greater role 

in society. Teacher training colleges'suffer from lack 

of qualified teachers; nor are most of the supervising 

teachers in schools people with advanced training. 

Although the Government has attempted to infuse some co

ordination through the Institute of Education of the Uni

versity of Nigeria which is expected to perform the sarne 

function as an area training centre performs in England 

and Jales, it is obvious that much still requires to De 

done in this direction. Many of the problems involved in 

teacher training will be solved only when many of the 

small colleges are closed and training facilities conso

lidated in big institutions. 29 

29. One of the most acute problens of the new Advanced 
rl'eachers 1 ColleGe at O~·;erri stem from inadequate 
housing facilities. 



CHAPTER V 

TEACHING AS A PROFESSION 

A description of the teacher training programmes would 

be incomplete without an examination of the picture of the 

profession for which the pre-service training programmes 

prepare prospective teachers. Preparation for teaching 

is a process that is never finished. Lite is constantly 

changing and the teacher must change tlœough growth in 

order to direct the educational process and make it mean

ingful to youth. 

The title of this chapter assumes the existence of a 

teaChing profession in Eastern Nigeria. Traditionally, 

certain criteria mark out professions from other occupations. 

One of these is the growth of knowledge and prafessional 

competence which gives the professional the necessary tech

nical skill and know-how for his specialization. The rea

lization of the existence of such ski Ils in teaching has 

led to a greater ap;)reciation of the need to train teél.chers 

for a prolonged periode A profession is also characterised 

by the regulation of entry into it intended to Gustain 

both the prestige and the remuneration of its members. 

TGaching is a professionwhich falls far short in this 

respect when compared wi th other acknowledgod pI'ofessions 

such as IRw and medicine. Many people are employcd as 

teachers without traininB whereas no one is allo~ed to 

practice medicine without training. Moreover, the 
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condition of service of teachers is generally poor an~ this 

adversely affects the position and prestige of teaching as 

a profession. 

Some of the foregoing points, namely, status and con

ditions of service will, now be examined. Social actions 

which throw them into bold relief will be noted as weIl 

aS,those measures which can bring about professional growth. 

The Status of the Profession 

In Eastern Nigeria teaching used to be a highly re

garded and prestigious profession, and te~chers commanded 

much respect and admiration in every social circle. To

day, with increased opportunity in education and further 

social, political and economic development of the country, 

a new set of distinguished professions, such as law, medi

cine and engineering, have become more popular and highly 

regarded thnn teaching. Therefore, university graduates 

often leave teaching to study law because they have.seen 

their former pupils become lawyers and become more highly 

regarded than they are themselves. In rural areas, teachers 

are still in a position of influence and prestiGe. Yet 

even in these are as there i8 also a deciine in the status 

of the teacher asother professional people appear on the 

sccne. 

This problem is not of course unique to Eastern 

Nigeria. The same attitude to the prOfession '.'JaS pointed 
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out by the Banjo Commission in its Report on Education in 

Western Nigeria. "The community does not accord the tea

cher enough esteem and his value to the race is discounted 

in comparison with that of his counterpart in the Civil 

Service. 11
1 Again, on the srune page of the report one 

reads: 

"In the p8st," says an Authority on Education in 
Nigeria who testified before the Commission, 
"teachers held an honoured place in the community; 
now only too frequently he is looked on as a man who 
cannot find anything better for himself."2 

One can, of course, cite innumerable instances of 

such judgment of society's attitude to the teaching force 

in any' other country. For Eastern Nigeria, however, this 

attitude may be more damaging because of ~he urgent nced 

for trained and skilled manpower which cannot be secured 

without teachers. 

Many factors determine the prestige and influence 

of an occupation in a society: these factors include the 

skill', training and education it requires as weIl as the 

income it brings. These have been briefly summarized by 

Ginsberg as follows: 

The prestige attached to different kinds of work 
does not depend entirely on the income they yield, 
but also on the skill involved lin them, the training 
and education they pre-suppose, iïheir scarcity value, 
the amount of personal independence the y bring with 

1. Government of Jestern Nigeria, Report of the Commis
sion A Dointed to Review the Educational Lvstem of 
l'/estern Nigeria, Dec. 1960-Jan. 1961 Ibadan: The 
Government Printer, 1961), p. 48. 

2. Ibid. 



""'\ 
J 

~" 

80 

them, and no doubt numerous irrational factors 
which enter into people's valuations of the dif
ferent types of work, and which appear to vary con
siderably in different societies end at dii'ferent 
times.3 

In Eastern Nigeria, the status of the tenching profession 

is affected by the fact that the "skill involved in it," 

"the training and education it presupposses," and its 

"scarcity value" fall far short when compared with that 

of other professions. Many teachers are untrained and 

uncertificated. A teacher in the Region wrote -

'rhe importance of the teaching profession has always 
been acknowledged by any right thinking nation. But 
the gross indignities to which this honourable pro
fession has been subjected in recent times, make 
one wonder seriously over the issue. People are 
ready to appreciate what a medical doctor does to 
save a relative from some mortal infection. They 
overflow wi th "Thanks" to a l .. ::wyer who rescues them 
from criminal entanglement. They are never done with 
,worshipping the poli tical hero who wins them inde
pendence. By some unfortunate de~ree of fate, the 
teachers seem to do a thankless job. Owing to the 
unassuming nature of their work, the teachers are 
in constant danger of being taken for granted and 
winning no recognition.4 

~ven if many teachers are trained there is little or 

no hope that public attitude will chanse if the material 

benefi ts accruing to the ~)rofession remain such that they 

repel rather than attract people to teaching. At present, 

teaching is less lucrative than either the Civil Service 

or industry. Careers other than teaching in both public 
3. Il'1orris Ginsberg, 50cio10gy (London: Oxford Uni versi ty 

Pre~s, 1953), p. 162. 
4. B.~. Mbaba, "Hehabili tation of Teachers" in Essa" s 

in Honour of Bt. Charles' Colle e Onitsha 1 6 ) 
l~.O. Ijere Ed Aba, Nigeria The Internat~onal 
(Printers), 1965 p. 145. 
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and private sectors offer attractions and opportunities 

which a young teacher on a low salary can hardly resist. 

They orfer greater inducements to people with comparable 

education or training. It is therefore not ~urprising 

that just before and since independence, teaching profes

sion, competing with Government, industries and mercantile 

houses for the available manpower, has always continued 

to lose. It is estimated that at least one third of the 

legislators in the former Regional and iederal Legisla

tures were one time teachers. Today, teaching for many 

is not a career but a step towards another goal. Frustra

tion among the teachers and the resulting continuous out

flow of manpower from the profession have led to ineffi

ciency and low standard in education. 

Within the profession, there is an arbitrary division 

of the education service into Government and non-Government. 5 

This refers to all grades from the teacher of gGneral sub

jects to specialist teachers, principals, and educational 

administrators. This division has proved inimical to a 

unified teaching service and seems to have brought about 

inequities in the salary structure, for Government, Volun

tary Agency, and private school teachers. üne such ine

quality is the absence of a super-scale6 for Voluntary 

j. Non-government teachers work for Voluntary 11.[?;encies and 
local authorities. The largest number of teachers is 
found in this nector. 

6. This represents the hiGhest cadre of the civil service 
with salary range of E1,860 to ~2,700 per annum. 
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Agency teachers as. is. the case for Government teachers. 

This anomaly causes graduate teachers to move to other 

branches of the public service Wllere they hope to reach 

eventually by promotion to a position much higher and more 

dignified than those acquired by Voluntary Agency pfincipals 

and other superior officers.· 

In some cases the best paid Voluntary Agency teacher 

earns about half the salary of the best paid civil serVant 

with comparable qualifications and length of service. A 

civil servant on ~2,700 per annum is generally entitleà to 

subsidiary earnings such as motor basic, children's and 

other allowances. Altogether he earns about E225 a month, 

while a teacher on his maximum salary of ~1,584 gets E132 

a month. (See table X below). The difference between basic 

salaries alone for one month 1s ~113. 'Ilhen di.;.'ferent con

stants are applied over a large nurnber of years a Voluntary 

Agency teacher fares badly in comparison with his counter

part in the civil service. 

The absence of promotion prospects in the Voluntary 

Agency serVice tend to make teaching a blind alley. ','lhere 

positions of power exist, they compare poorly with similar 

posts in Gnvernment service in remuneration. The poor 

allowance given to heuds of Voluntary A~ency institutions 

cause many of them to resign their appointment and enter 

the civil service (see Table XII below). 

lurthermore, Government-ernployed teachers, being 
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TABLE V 

S.ALARY SCALES FOR PRINCIPAL CA'.r~GORIES 
OF VOLUNTARY AGENCY TEACHERS 

. Oategory of Teachers Minimum Maximum 

~ G' w 

Non-graduates 
(extended scales) 690 1,584 

University Degree and Teaching 
Qualification approved by the 
Minister 762 1,584 

University Degree approved by the 
Minister 690 1,584 

Grade l Oertificate plus 
Professional Oertificate 467 894 

Grade II Certificate plus 
Professional Oertificate 367 759 

Teachers Grade l Oertificate 349 759 

G.O.E. (A.L) or H. S.O. 
(without professional training) 252 430 

83 

No. of 
steps of 
salary 
ladder 

18 

15 

18 

18 

19 

20 

14 

Eastern Nigeria, Ministry of Education~ Education Handbook 1964, 
Official Document No. 26 of 1964, (Enugu: The Government Printer, 
1964), pp. 41-42. 

1 

1 

, 



TABLE VI 

AL!.û,'1ANGES IH RE;:;PE:GT Ol!' l,iEl'.mr.:RiJ l'IITH ~PECIAL RE3PONdIBILITIE6 ON THE STAFF 
02 ..3ECCND.ARY bCHGOLJ .ü.ND TEACHER TRAINING INSTlTUTIGUô 

Office 

Principal 

Vice-Principal 

Senior non-expatriate 
members of staff with 
special responsibilities 

.Approved non-eJCl.)8.trie,te 
housemaster or o~her 
me~bers of the staff with 
spedial responsibilities 

Graduate Science Teacher 

Allowance 
not 

exceeding 
per annum 

75 

25 

25 

15 

120 

Condition 

In approved case only. Not payable in the case 
of a secondary school unless the school offers 
a secondary cour:;e to Cla:::s V, is recognized by 
the Minister and has an average enroln::ent 
exceeding 125 in the first six months of the 
year of assessment. 

In the case of a teacher training institution 
full rate i8 not payable unless the institution 
has seventy-fi ve or mO,re boarders: provided 
that where the number of boarders is less than 
seventy-five but not less than fifty, allowances 
at half the rates shown in colQ~n 2 may be paid. 

Paya'hle to gradu8 te teachers engaged in the 
actunl teaching of science, including their 
period of holiday or vac~tion leave. This 
allowance ceases when the t~acher ceases to 
teach science. 

Eastern Ni'3eria, 1.:in2.stry of Education, Education 3:andbook 1964, Official Document 
lIo. 26 of 1964 (Enugu: The Government Printer, 1964), p. 48. 
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civil servants are given furnished quarters for which they 

paya percentage of their salary. Unlike other teachers 

however, they are prohibited from taking active part in 

politics. Voluntary Agency teachers are often provided 

with unfurnished quarters and most of them are stationed 

in °rural areas where various amenities are lacking and 

payment of salaries are sometimes irregular. These fac

tors discussed above, namely, the poor prospects which a 

teacher in the Voluntary A~ency service experiences in 

terms of salary and promotion not only frustrate him but 

also, 91ace him in low esteem in the society. 

Although social attitude may be unfavourable to a 

profession, the attitude of members of the profession is 

most important since it may enable the profession to dis

charge its responsibility with confidence and win for it

self much esteem and prestige. The attitude of members to 

the profession can be seen in their or~anization, the 

efforts to improve professional competence and produce 

educational leaders through in-service trainihg, research 

and experimentation. In the next section, a study of 

the provisions for professional development will be 

examined. 

In-3ervice Training 

Provision for growth in professional competence for 

teachers is made by the Regional Government and othe 
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Ministry of Education, the University of Nigeria, and pro

fessional and educational organizationa. 

The Role of the Regional Government: The leader in the pro

grammes for in~service training and professional develop

ment of teachera is the Regional Government, through 

various agenciea of the Ministry of Education in collabora

tion with the Institute of Education of the University of 

Nigeria, Nsukka. 

The Region is administratively divided into twelve 

. provinces each under a senior education officer. Under 

them are education officers, supervising teachers, and 

visiting teachers. AlI co-operate in the visitation and 

inspection of Government schools and Voluntary Agency 

schools often for approval for a grant-in-aid, or for addi

tion of higher classes. 

The Ministry organizes further training for teachers 

without the required diplomas so that they may ob tain the 

necessary qualifications; for suitably qualified teachers, 

either in order to improve their competence or to keep 

them abreast of developmenta in certain subjects (in 

science and in culture), or of proBress in pedagogical 

tech,niques. Methods used are aa fol Iowa : regular courses 

(further training courses l:'_sting several months or years); 

vacation courses; correspondence courses; courses by radio, 

television, the latter for the infant teachinB methods; 

discussion groupa, study circlea, lectures, model lessons; 

-~-
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visits with commentary; individual or group travel (scho

larships); international exchanges between primary and 

secondary teachers (when language and other conditions· 

permit). The Ministry also undertakes the publication of 

educational books, and reviews teaching material speciaIIy 

intended for the further training of teachers. The Govern

ment pays the instructors (who are often seconded from 

foreign countries) wholly or partially for board. In sorne 

cases the students pay only a smaII fee as part of their 

board. 

It is estimated that aboutthirty-six per cent of the 

un1ualified teachers rnd twenty-two per cent of qualified 

teachers take advalltage of further training facilities. 

.B"or the first group of teachers the following ·certificates 

for courses of one, two and three years duration as appro

priate are awarded - Teachers Grade II Certificate, Ni~erian 

Certificate of Education. For shorter courses only a tes-

timonial stating attendance at the courses is sometimes 

given. 
.. 

The Contribution of the University of Ni,"eria: The Insti-

tute of Education of the University of Ni.-;eria was establi

shed on the recommendation of the Ashby Report .... chat each 

of the Regions of Nigeria should establish an Institute of 

Zducation to sponsor and aid teacher-training colleges, 

conduct research on current problems, and be responsible 

for short courses of the refresher type and in professional 

topics. 

~ 
1 
1 
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Before the actual inception of the Institute in 1963, 

its objectives were being put into practice by its future 

officers and members. Beginning in 1962, the members had 

been carrying out various projects designed to promote . 

the profe:Jsional growth of teachers. The following were 

the projects undertaken: 

1. Vacation school for uncertificated teachers -

partly sponsored by the Ni,~.~eria Union of rreachers was 

run in 1962 and 1963 with satisfactory results. Its first 

objective is to help primary school teachers to prepare 

for the Grade II Teachers Certificate Examination. A simi

lar course has been started in the Western Region by the 

Nigeria Union of Teachers (N.U.T). 

2. English and its teaching \'Vas a special short 

course for senior English tut ors of the Grade II training 

colleges, designed to make them aware of the new and the 

best methods of teaching English as a second language. 

;Jhile the Institute of Education 1s convinced of the need 

for courses of this type in aIl subject matter fields, it 

cannot - though aided by the Colle Ge of Extra-Mural Stu

dies of the University - finance such projects. 

3. Elementary Science workshop has been established. 

Members of the first workshop included representatives of 

the University of Nigeria, Nsukka, the lVIinistries of Edu

cation of the East, dest, North and Federal Territory, and 

selected secondary school science tenchers and a few 
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elementnry school teachers. This group developed nnd 

su~gested units to be taught to Nigerian children in the 

primary school. Nine centres have been chosen in the 

East, ~Vest, and North where these science uni ts are cur-

rently being tried out in actual classroom situations. 

The Institute will profit .from feed-back reports from the 

teachers in the field and will assist them with materials 

needed. Use of inexpensive equipment 1s encouraged, pre-

ferably equipment which can be constructed from local 

materials. This experiment is to complement the science 

programme developed by Eastern Nigeria Government . 

. 4. A ~athematics Insti tute. 7 At the first Insti tute 

there were twenty-nine participants, all teachers of train

ing colleges, twenty six from the East and three from the 

North, of whom eighteen were women and eleven men. The 

Institute was designed to introduce the teachers to new 

concepts snd approach to the methods of teaching school 

mathematics as developed in ~ntebe, Uganda. This new 

methodology emphasized meaning and understanding of ope

rations rather than mechanical skills. It is planned 

that the Institute would be held annually. 

'rhe Insti tute of Ed.ucation plans to ini tinte as soon 

as possible the following in-service courses, which were 

approved by the Governing Board at its meeting on 25th 

Mny, 1963. 8 

7. A similar workshop is also held nt Ibadan University. 
8. University of Ni[eria, "Hegort on Jlctivities of the 

Institute of :::Jucation," 1;164, p. 3 (Unpublished.) 
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1. Methods of supervision for inspecting assistants 

of the Eastern Ministry of Education. 

2. Preparatory courses for candidates for specifie 

positions in the Ministry of Education. 

3. Supervision of Instruction for visiting 

inspectors. 

4. Administration of the secondary school for high 

school principals. 

5. Preparation of teachers who will use the new 

syllabus in elementary schools (in 1964). 

6. Library selection for those who will be assem

bling books for school libraries. 

The Institute has proceeded with items three and 

four above of the sampling topics suggested by the respon

dents to a circular sent by the Faculty of Education of 

the University. The following have been approved: 9 

1. Problems of practical teaching. 

2. Organization and discipline including student 

staff control. 

3. Keeping accounts and records including general 

office work and covering student records, acade-

mic and personal, and bud~et problems. 

4. Curriculum planning. 

5. Co-curricula activities. 

9. Institute of Education, Horden Colle~e of ~ducation, 
University of Nigeria, Nsukka, Minutes of the Annual 
Institute Meeting, 1964, p. 3. (Typewritten). 



The Fac~lty of Education will be aided by the Faculty 

of Business Administration of the University. 

A proposaI ta make the West African School Certificate 

Examination more practical hus been offered. It is also 

suggested that centres of training be .set up on university 

campus for examiners and markers. The Institute hopes ta 

be able ta serve schools on aIl levels with a well-stocked, 

carefully seleçted mobile library ta plan, prepare and 

take educational radio programmes ta schools in more re

mote areas, ta equip a mobile visual aid carrier with pro

jectors, record players and well-selected library of films, 

film-strips and tapes. The Institute is trying ta develop 

means for encouraging teachers and their students ta write 

about local folk-lare and history for use in the schools 

of Nigeria; and ta write staries of local interest. This 

could be facilitated by prizes such as certificates, pub

lici ty and money reward wi th the help of the 1iinistries 

and citizens. 

There is no regular publication of the Institute yet, 

owing ta lack of funds but the possibility of a regularly 

published document is being explored. !fhe Insti tute, how

ever, sends out mimeographed bulletins and produces occa

sional reports as the situation permits. The Director 

hopes that the theses written by the graduatel3 on Nir.;erian 

topics will be of interest for publication. 
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The Role of Professional and Educational Organizations. 

The Nigeria Union of Teachers (N.U.T) 1s one of the largest 

unions in the country and probably the largest profesaional 

organization of African teachers in the sub-Saharan region. 10 

The aim of the N.U.T •. is to unite all the teachers of 

Nigeria in one association, and to provide means for the 

co-operation of teachers and the expression of their col

lective opinion upon matters affecting the interests of 

education and the teaching profession. Accordingly, the 

Union has members all over the Republic, and the grades of 

teachers under its cano~y vary from the pupil-teacher to 

the graduate certificated teacher. In recent years, the 

tendency is for various grades of teachers to form separate 

unions. 

The N.U.T. seeks by various methods to promote the 

professional competence of the teachers. The vacation 

course for uncertificated teachers which it ccnducts 

jointly with the Institute of Education of the University 

of ~igeria i8 one of the ways in which the N.U.T. seeks 

to achieve its dual goal of promoting the professional com

petence of its members and promoting their interests. 

The Union publishes a magazine called orhe Teachers 

'\'lorld and lately it published The Teachers Case which sta

tes the Union's stand on the current negotiations for the 
10. 'dorld Confederation of Organizations of the :L'eaching 

Profession l!'ield Re ort on the Surve of 'the Gtatus 
of the 'l'eaching Profession in Africa, ;ïashington: 
!1961), p .. 76. 
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review of teachers' salaries. 

The aims of the Eastern Ni~eria Science Association are to 

stimulate scientific inquiry and knowledge amon~ its,members 

and'the general public; to promote intercourse between 

persons interested in science, to make scien~ific 

publications of general interest where the association 

considers it necessary; and to advise external bodies on 

scientific matters if requested. One publication of the 

association is The Nigerian Scientiste 

Its rnembers must be, or have at some time been, 

en~aged in scientific research, or the teaching of science, or 

in the practical applicatipn of science, or in other ways 

at.ached to the study of science. Student Science 

Associations are granted corporate membership. . 'rhe 

Association co-operates with the Ministry of Education in 

orea.nizing courses in the teaching of science for science 

teachers. 

The Nigerian Geographical Society and fhe Historical 

Bociety of Nigeria function from the universities in 

Nigeria; that is to say, members are almost entirely on the 

staff of the universities. They contribute to knowledge in 

their subject areaS through seminars, conferences, and 

'their annual or half-yearly journals. The Nigerian 

GeoiIraphical Society publish8s The Hic;erian Georo;ranhice.l 

Journal vnd the Historical Society The Historical Journal 

The nigerian Economic Soc:iiEty ta1œs almoGt the ~:;rune 

1 
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form· and performs similar function in i ts own field as 

the two societies mentioned above. In a(ldi tion to lectures 

and seminars and conferences, the Economie Society orga

nizes debates on Regional (university) level; it operates 

on a national scale. The Society publishes The Nip;erian 

Journal of Economie and Social Gtudies. 

It is elear from the examination made in this chap

ter that teaehing in Eastern Nigeria is not accorded equal 

reco~nition as various other professions, and that this 

affects the growth of teaching as a profession and.makes 

the retention of teachers in the profession difficult. 

A competent teaching force is necessary for the sue

eessful functioning of any educational system. Steps 

should therefore be taken to ensure that teachers should 

regard themselves as people belonging to a ~rofession 

whose contribution to society is worth-while. Sueh 

actions should include the upgrading of the standards of 

education and training of teaehers particularly in the 

primary schoOls,11 improvement of salary and conditions 

of service and provisions for professional growth of 

teachers. 

In Eastern Nigeria, many teachers are isolated for 

long periods in rural areas and among people who are 

largely illiterate. They have no nccess to librarics, 

B.nd lack almost every source of mental stimulus Which 

11. For sucgestions on this, see pages 105-7 below. 
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teachers in educationally more advanced countries enjoy. 

These conditions quite as much as lack of adequate pro

fessional training in the past are responsible for much 

of the bad teaching in many schools, and they give rise to 

a problem <lui te as important as if not more ur(l'ent than, 

the sup-ply of new teachers. 

Although various bodies namel;!, the Government, the 

University·of Nigeria and the Nigeria Union of Teachers 

are taking steps to provide opportunities for further pro

fessional development of teachers, their efforts can only 

attain limited Sl;ccess. l?or example, althoue;h the Govern

ment provides for inspection of schools, the personnel 

sent for this j ob are usuall~, much occunied wi th adminie

trati ve vJork in the schools, and devote li ttle or no time 

to the supervision of the class-room work of teachers. 

30me of the teachers who attend refresher courses jointly 

organised by the l.:iinistry of Education and the University 

of Hic-'.;eria, often in~-üst upon reimbursement and financial 

gain; "professional pride takes second place to personal 

advancement. ,!' 

SOIDe other projects such as the use of television, 

mobile library, mobile visual aid carrier with projectors, 

record players and a well-selected library of films, film 

strips and tapes cannot be executed because of the expense. 

It is perhaps possible that when the various school sys

tems are co-ordinated and lar~e school systems 
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established, the money hitherto frittercd away on dupli

cated facilities can be invested in such projects. 

Provisions for the professional development of 

teachers will be of little value if teacher..:; are dissatis-

fied with the material benefits of their profession. Other 

jobs which require such qualifications as they have, and 

which prove more lucrative will continue to be more 

attractive. As pointed out above, '.- people in the Ci Viil 

Bervice earn more than teachers who have similar qualifi

cations. This inbalance existing in the income structure 

of the Nigerian economy, should be redressed. As pointed 

out by the Elwood Commission: 

• • • the real source of complaint and grievance 
is the disparity between the lowest income and the 
hi~hest. There is nEed ta bring the two ends clo
ser together whilst preserving a proper differential 
between the various strata of the service. ~his 
will in·fact be achieved in time by the gradual u-p
ward, movement of wages from the bottom but this 
must be accompanied by a stabilization of salary 
levels at the top.12 

A further source of dissatisfaction among teachers stems 

from the division of the education service into Government 

and non-Government, with Government employees treated as 

civil servants. It is suggested that educational services 

be unified with the Government taking complete control 

of education. 13 

12. Ministry of Information, Report of. the Grr-:clinp; ":2eam 
on the Gradin of Posts in the Public .:.>ervices of the 
Federation of ~i~erin: Lagos: Ministry of Informa
tion, Printing Division, 1966) p. 9. 

13. This point 1s developed further in ehapter VI, PP102-5 
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In such a system teachers will be given equal treat~ 

ment. This will remove one of their grievances which 

make them leave the profession. 
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CHAP~'EH VI 

CONCLUSIONo AND RECOMI~11mATIONS 

So far,· not only provisions for teachc-)r training, 

but also the various levels of the educational system in 

which the teacher functions have been reviewed. There 

has also been a description of the social, political, 

and economic developments which are effecting changes in 

the objectives of education. There is evidence of a 

determination on the part of aIl concerned to raise the 

standard of living through education which is recoc;riized 

as the hand-maiden of development. There is alGo evidence 

as given in Chapter ~wo, of a general desire for a move-

ment .back to the "land by a revival of those 8.spects of 

the trnditional culture which have been obscured by a 

long period of "alienation between home and school." 

. AlI these developments have led to changes in the 

content of education. 1!'or example, increasing em~)hasis 

is now laid on science and technology at aIl levels of the 

educational system, and changes have baen made in the arts 

curricula at different levels. The aim in aIl cases is 

to relate the subjects taught to the environment and at 

the same time stimulate interest in other parts ·of the 

world. 

It is obvious a3 has been shown Cespecially in 

Chapter Three) that none of these stated objectives can 

be achieved without an fldeiluate supply of D. qualified 
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teaching force. Science and technical teachers are in 

great demand at aIl levels of the educational system. 

Teachers are in demand also who can, with a sense' of 

balance, interpret to the young the aspirations that have 

developed with independence, and self-determjnation. One 

of· the most important undertaldngs of the Government 

should therefore be the training and retenti on of a teach

ing force with satisfactory qualifications for their mul

tifarious and onerous duties. 

The examination of the existing provisions for 

teacher education leads one to the conclusion that much 

is left to be desired in the content of courses, in the 

system of certification of teachers, and in the organiza

tion of training facilities. 

The examination of the syllabuses shows that courses 

leading to certification for primary school teaching 

have not been changed since 1955, and yet a change is neces-

sitat0d by social, economic, and political trends. A 

change in the syllabus will also take account of the need 

for raising the level of education of these teachers. 

\'men a teacher' s knowled(?;e of the subject he teaches is 

a little above the level of the class he is expected to 

teach, i t is likely that he cannot make a '.'iorthy contri

bution as a teacher. 

Resources invested in well-qualified elc·mentary 

teachers are productive in terms of later secondary 
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school performance, of pupils who pass through their 

hands. This is explained by the fact that not only 

essential skills are acquired, but also basic attitudes 

are developed by the pupils in the elementary school. 

These include students' attitudes towards leurning in 

general, towards particular subjects, and towards his 

own potentialities as an individual. 

Contribu~ory to the lowering of quality of teaching 

in the school is the prevalent method of gaining certifi

cate by private studies. This is largely due to lack of 

opportunity for university study for holders of certain 

teaching certificates. Furthermore, the examinations 

leading to the award of certificates gained by private 

studies are set mostly by foreign examining bodies. The 

result is that in most cases, the examination questions 

require knowledge of facts which are not of much use in 

tb,e NiGerian situation. 

Perhaps of even greater importance as a fact affect-

ing both the quality and availability of teachers is the 

lack of co-ordination in organization of training 

facilities. This is because of the presence of many edu

cational aGencies which has so far hampered the develop

ment of a public system of education. On page seventy

five reference'was made to the view expressed by the 

Robbins Gommi ttee in England that disper:3ul in a very 

larr;e number of collegeG, sorne of which are small-sized, 
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"would be purchased at a high cost in terms of educational 

efficiency," Much of the problem of achieving quality 

in teacher education stem from the fact that many of these 

colleges lack qualified and experienced teachers. 

Even when sufficient provision has been made for the 

training of teachers, the truth remains that the profes

sional growth and efficiency of teachers is essential to 

their good performance in their work. Eq~ally important 

for their good performance is a sense of satisfaction stem

ming from public recognition of the value of their contri

bution to the society. Such recognition should be evi

denced by the esteem in V/hich the profession is held by 

the public and the extent to which its material rewards 

compares favourably with that of other professions. From 

the study made, it was found that much dissatisfaction 

exists among teachers bedause of the low esteem in which 

the profession is held and the little opportunity it offers 

members for attaining positions of power and high 

remuneration. The result as in other countries is that 

teaching is regarded by many not as a career but as a 

stepping stone to more lucrative jobs. ':ehe professional 

growth of teachers should be the responsibility of aIl con

cerned in education, particularly as many people enter the 

teaching service because of obligations to the Government 

or Voluntary Agencies which sponsored their training. Thus, 

although there is a great noed for a olose supervision of 
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teachers, i t w,'- s found that owing to lack of administra

-tive personnel, supervisors and inspectors are largely in

volved in administrative work and that hardly any supervi

sion of teachers is done. 

At present, there exists little or no study on the 

teacher :lnd the teaching profession which will aid public 

appreciation of the problems of the profession. Such a 

study calls for research - a matter which will be developed 

in the sequel. The following suggestions are made as work

able solutions to the problems from developments summarized 

above. 

The suggestions are presented under the titles: 

1. Orf,anization of School Systems. 

2. Proposed structure for Teacher Training.and 

Certification 

3. In-Service Education. 

4. Sa18ries and Conditions of Service. 

5. Research. 

Or3anization of School Systems: 

The existing system in which various educational agen

cies own and administer schools is complicated, uneconomi

cal and inefficient: Vie have noted above (on page fort y-six) 

that the unhealthy rivalry among different religious bodies 

engaged in educational activity sows seeds of discord among 

relatives nnd friends. Hivalry and ctlmpetion lead to 

arbitrery establishment of schools which in most cases 
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are later declared unviable. 

It is obvious that co-ordinating the various systems 

so that they do not clash either in t~eir approach or in 

their application is extr(~mely difficul t. Nevertheless, 

the most immediate need in the educational system of 

Eastern Nigeria is planning which will enable the Region 

to obtain maximum value from its limited investment in 

education. Co-ordination of the various ~ystems will cer-

tainly a:fect the existing arrangements for the education 

of teachers in the Re~ion. It may lead to complete state 

control of education. Inr'act, since the army take over, 

there has been much argument in the press both for and 

éigainst state ownership and control of schools. Some of 

the arguments which have been raised ar.;ainst state owner

ship and control are1 that the state cannot bear the whole 

cost of education, that such a system usua~y places pre

mium on uniformity and so lacks flexibility, and that 

such a system is liable to abuse by politicians. The 

abuse may consist in attempts by those currently in pO'iVer 

either to indocprinate school children with their political 

idee.s or to provide jobs for party good boys. 

It may however be argued that some of these v'Jeaknesses 

may also exist in systems which are fr':';e from state control; 

1. S. A. Aluko, "Na.tionalisation of Education. Can.fe 
Afford Its Costs in Taxes, Levies or 20rced Labour?" 
lÜr~erian Outlook (Enugu), Friday, March 25, 
1966. 
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example, corrupt practices were rife in the la st regime 

under which flourished a non-state-system of ûducation. 2 

Besides there is no standard pattern for state owned sys

tem of education. The system of edu,cation a country adopts 

is usually determined by the present and future needs of 

that country, having regard to the trend anà tempo of its 

ecoLomic, social and political developments. 

The improvement nûeded in the educational system 

of Eastern Nigeria is the consolidation of existing faci-

lities and the co-ordination of control and administration. 

The Government should have increased responsibility, and 

may support the argument against state control of education. 

The increased financial burden, however, can be met by a 

revision of the system of financing education. Under the 

existing system, religious bodies supplement G:overnment 

grants ".,ïi th monetary contribution from their supporters 

and private individuals from their pockets. If the Region 

is te have a state system of education, the area should be 

divided into scheol districts administered by school boards. 

The cost of oducation in each district can be met, pa:rtly 

by Government grants and partly by local rates.. With joint 

responsibility by the Goverrunent and community, it may be 

possible to esta.blish a public system of education that 

is non-sectariam in character. Religious education 

2. v. Ukeje, "St8te-Control of Schools; The Stntement of 
'the.Matter" t Ni~erian Outlook (Enugu), (Illonday, 
Apr~l 11, 1j66, • 1 
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in schools by each of the denominations should be 

allowed. "Dissenters" and independent bodies who wish 

to establish schools should be free to do so, provided 

that grants to such bodies should be very limited, since 

·~he revel~ue should be invested in well-laid plans for 

gearing education to the nceds of the society. '.'/hen a 

public system of education is established, it will be possi

ble to co-ordinate the utilization of existing facilities 

nnd establish lar!?;e school systems, such arrangements may 

provide solutions to some of the j)roblems, in educating 

and retaining teachers. 

ProDosed Structure for Teacher Traininr, and Certificotion3 

It has been suggested above (on page forty-five) 

that the period of elementary education be ~xtended to 

enable children acquire a solid foundation in education 

which is capa.ble of benefiting the recipients in life. 

This will involve a return to the former seven-year 

pattern. This extension of the period of primary educa

tion will be helpful to children since most of them have 

illiterate parents and come from disadvantaged homes. It 

was furtl1er suggested above (on page fort y-six ) that tee 

secondary modern schools be discontinued since it is a 

blind s.lley. The trend in countries with a high standard 

of education is to insist on secondary educ8.tion as a mini-

mtun qU[llification for elementary school I;eaching. 

3. Jee Bi~ure 2 below. 
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'Following this good examy'lle the Government should aim at 

upgrading the educational level of teachers who will \'Jork 

in the elementary schools by insistence on cheir having 

secondary education. 

Some of the Grade II colleges and modern schools should 

be uPGracled to secondary schools. Gome of these secondary 

schools should be expanded and converted to composite high 

schools offering General And technical education. Gra

duates of secondary 5chools may take El two-year course 

leading to the award of Grade II Teacher's Certificate. 

AIl holders of the Certificate which is for elcmentary 

school teaching rnay further talœ a three year course lend

inG to the av;ard of the Nigerian Certificate of Education 

for elementary or junior Aecondary school teachers. 

It will thus be possible for all categories of tea

chers who \Vould have go ne through the secondary schools to 

qualify for admission to the University for a degree course 

in education, lasting three years for holders of the 

Nigerian Gertificate of Education who may still \'Iish to 

obtain a university degrce and four years for aIl the 

others. Ade(Luate provision should also be mO.de at the 

University for a one year programme for the profession~l 

training of holders of a Buchelor's de~ree in other 

disciplines. :Juch a proe;ramme will me et the nc)cds of those 

who ùiscover their c~ll for teaching later on in lire. It 

may'be possible for the university to pur sue graduate 

-'-
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work in education in the future; efforts stould, however, 

be concentrated on undergraduate work in the immediate 

future. 

It is important that tencher training facilities be 

co-ordinated. Many of the existing teacher training cen

tres should be closed down and the rest expanded. 4 ~he 

number would be progressively reduced until ultimately 

trainin~ courses be centred in the University of Nigeria, 

the àdvanced Teacher Training Collage at Owerri and the 

','/omen' s Training College at Enugu. The latter two - to 

o:fer the non-degree certificates - should be upgraded to 

colleges of the University of Nigeria. Enugu and Owerri 

are both urban - this would enable a lartje number of non-

residential students to use the facilities of the colleges. 

The training of the elementary and secondary school 

teachers in separate institutions may isolate the elemen-

tary school teacher, and thus accentuate the cleavage be

tween elementary and secondary school teachers at the very 

moment when educational reforms in various countries are 

tending to blur the distinctions between the two levels. 

For further improvement in this arrangement therefore, the 

colleges should provide part of the programmes for degree 

courses ~·md, perhaps, in other disciplines. This co

ordination of facilities would reduce the number of 

4. Already the 1:inistry of Education in Eastern iügeria 
hus announced its plan to reduce the number of teacher 
training institutions from 75 to 30. 

• 
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teachers needed to staff training institutions. It would 

also make it possible to employ fully qualified and expe-

rienced teachers for work in teacher training colleges. 

ciuch teachers should be competent to undertake the super-

vision and rating of student practice teaching. The whole 

arrangement will necessitate ~d facilitate close co

opera.tion between the uni versi ty, the two colleges, and 

the Government. 

In-Service Education 

Already the University of Nigeria in co-operation 

with the Regional Government ond the Nigeria Union of 

Teachers is conducting various programmes in in-service 

education for teachers. It is also encouraging the writing 

of textbooks with Ni~erian background, and manuals for 

teachers. 5 The University further plans to provide pro-

grammes for such educational leaders as supervisors and 

inspectors. It is sug~ested that in future credits for 

sorne of the in-service courses be awarded in the form of 

exemptions from sorne course work leading to the award of 

sorne teaching certificate. This would act as an incentive 

to teacher participation in programmes for professional 

development. The University should also undertru(e 

5. For example, Dr. O. Ukeje of the Faculty of Education 
of the University of Nigeria is writing a series of 
"New Era Mathematics" for use in primary schools. Books 
l and II are already pub li shed. 
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arrangements for correspondence courses for teachers who 

unable for various reasons to enter educational institutions. 

Such courses should be l'ela ted to local needs. Assistance 

should be rendered to teachers who take courses in night 

schools in urban areas. 

Salaries and Conditions of Service 

Already it has been noted that dissatisfaction with 

salaries and conditions of service exists among teachers. 

Bince a considerable proportion of the Regional revenue 

i0 already devoted to education, it may not be possible 

to me~t demcnds for a rise in the salaries of all catego

ries of teachers. But vii th some categories, for example, 

Grades l and II, who are the backbone of the profession 

the matter is so important that something ought to be done. 

It is important that within the profession, the salary 

scale of teachers with university degrees should overlap 

with that of holders of the NigeriaP Certificate of 

Education. This may induce them to accept teaching as a 

life career. It is necessary also to take steps to re

move some of the causes of discontent such as the discri

mination between Government and Voluntary Agency teachers 

which draw many teachers away to join the Civil Service. 

It is also 'necessary to effect changes in the present 

uystem of organization of schools to co-ordinate facili

ties nt the moment administered by various educational 
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agencies. This will facilitate the adoption of a policy 

of uniform salary structure and conditions of service, 

for teachers. Such a system will facilitate the esta

blishment of large school systems and o:fer a creater 

opportunity for promotion and advancement by departmenta

lization and specialization. 

Research 

Research is the life blood of all sciences and arts 

today. It is particularly imperative in the field of 

education. There. is need for research on matters sllch as 

the content of education for teachers, and the désirable 

contribution of teachers to the development of a functional 

education in the sociological setting. 6 Of great impor

tapce also is a follow up study of teachers, which will 

throw some light on such factors as problems encountered 

by new teachers and the nature of the supervisory assis-

tance needed by them and other teachers as welle Buch 

follo\'l up study may also identify not only factors that 

lead to early withdrawal from teaching but also personal 

and profe~sional traits and characteristics of teachers. 

Guch studies should be jointly undertaken by the univer

sity, the Government and professional and educational 

organizations. 

6. .il.. start has bcen ma.de in this direction by B. O. Ukeje 
in his Education ~or Social Reconstruction (Lagos: 
Macmillan & Co. (Nigeria) Ltd. 1966). 
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The foregoing proposals are made only as a basis 

for action in solv:Lng some of the prevailing problems in 

the education and retention of adequate number of qualified 

teachers. All the Region's grand proe;rammes for advance

ment will fail without the human element which is nou-

ri shed by sound education given by teachers who are suit

ably educated themselves. 

.. .. 



1. 

2. 

4. 

6. 

BIBLIOGRAPHY 

BOOKS 

Ajayi, J. F. A. Milestones in Nigeria History. 
Ibadan: University Press, 1962. 

113 

Ashby, Eric. African Uni versi ties and ~iiestern Tradi
tion. Cambridge, Massachusetts: Harvard 
University ~ress, 1964. 

Bascom, W. R. and IIerskovits, M. J. (eds). Conti
nui ty and Chang;e in African Culture. Chicago: 
The University of Chicago Press, 1959. 

Brembeck, Cole S., and Keith, John P. Education in 
Emere;ing Africa:A Select and .Anr:otated 
Bibliography. lViichigan State University 
lducation In Africa Series l, Colle~e of 
Education in Co-operation with International 
Programs and African Language and Area 
Center. 

Burns, Sir Alan Cuthbert. History of Nigeria. London: 
A~len and Unwin, 1958. 

Campbell, J. M. African History in the Making. London: 
Edinburgh House Press, 1956. 

7. Cheal, J. E. Investment in Canadian {outh: An Analy
sis of Input-Output Differences Among Canadian 
Provincial 8chool ;3ystems. Toronto: 'l'he ll'Iac
millan Company of Canàda Limited, 1963. 

8. Coleman, James S. Nigeria: Background to Nationalism. 
Berkeley and Los Angeles: University of 
California Press, 1963. 

9. Conant, James Bryant. The Education of American 
Teachers. New York: r.lcGraw-Hill Book Company, 
Inc., 1963. 

10. Cook, Arthur Norton. pritish Enterprise in NiŒeria. 
Philadelphia: University of Pennsylvania Press, 
1943. 

11. Crowther, ril. The Story of Nigeria. London: Faber 
and Fabcr Limited, 1962. 

12. Curle, Adar.l. ~ducational8trateF!;y for Developing 
Societies. London: Tavistock Publications 
(1~5S) Ltd., 1SG3. 

i 
] 

1 
1 

l 
1 

1 

1 



114 

13. Curtis, S. J. and Boultwood, M. E. A. J~ Introduc
tory IIistory of English Bducation Since 
1800. London: University Tutorial Press 
Limited, 1960. 

14. Dewey, J. The Child and the Curriculum. The School 
and Society. Chicago: University of Chicago 
Press, 1960. 

15. Dike, Kenneth Onwuka Trade and Politics in +;he 
Ni5eriDelta, 1830-1885. An introduction 
to the economic and political history of 
Ni~eria. London: Oxford University Press, 
1956. 

16. Dominion Bureau of Statistics, Education Division. 
The Organization and Administration of 
Public 3chools in Canada. Ottawa: The 
'~ueen i sPrinter and Controller of Stationery, 
1960. 

17. Evans, L. The British in Tropical Africa. 
Cambridge: Ca!:1bridge University Press, 
London, 1929. 

18. Ezera, Kalu. Constitutional Developments. Nigeria: 
Cambridge University Press, 1960. 

19. Fage, J. D. An Introduction to the History of ,'lest 
Africa. Cambridge: Cambridge University 
Press, 1955. 

20. Filho, Lourenco, M. B. et al. The Training of Rural 
.School Teachers. -Paris: UNEbCO, 1953. 

21. Ginsberg, Morris. Sociology London: Oxford Univer
sity Press, 1953. 

220 Greenough, Richard. Africa Calls: Development of 
Education, The Needs and Problems. Paris: 
UNEGCO, 1961. 

23. Hailey, Malcolm. The Educated Africa: An African 
Survez. 1st ed. London: Oxford University 
Press, 1938. 

24. Hans, Nicholas. Conparative Education: A Study of 
Educational Ff3.ctors a.nd 'l'racUtions. 2nd 
ed. London: Houtledge and Kecan Paul Ltd., 
1950. 



---.;;......;.;.;--------------------_._--------- -.. -_ ..... . 

115 

25. Henry, N. B. (ed). Education for the Professions. 
The Sixty-First Yearbook of the National 
Society for the Study of Education. 
Chicago, Illinois: The University of 
Chicago Press, 1962. 

26. Herskovi ts , Melville J. The Ruman Factor in Ch:mg
ine; Africa. New ï'ork: Alfred 11.. Knopf, 
1962. 

27. Hilliard, F. R. A Short History of~ducation in 
Bri tish i'est .A.frica. London: Thomas 
Nelson and Sons Ltd., 1957. 

28. Hodgkin, Thomas. Nigerian Perspectives. London: 
Oxford University Press, 1960. 

29 • l j e re, Ii. O. ( ed) :;;;E.:;.s::.s a:;;,.L..:s;;.,....:i;..:n=.,.;,;:..;;.:,;:.;..;:;::.::..,.,.~...,;b::.' t~ • ..-,;C::-.,:h.:.:,p..;.:. r~l;.:;:e;..::;;.s 
Colleo:e Onitsha .Ab a , lageria: 
The In·ternational 5. 

30. Ikejiani, Okechukwu (ed) Nigerian :Sducat.~on. Ikeja 
(Lagos), Lone;rnans of Nigeria Ltd., 1964. 

31. Jeffreys, M. V. C. Revolution in Toucher-Training. 
London: Sir Isaac Pitman & dons Ltd., 1961. 

32. Kitchen, ·Helen (ed.) '::Ihe :Sduca.ted African. London: 
Heinemann Educational Book Ltd., 1962. 

33. Legum, Colin. Pon-Africanism: A Short Political 
Guide. London: PaIl MalI ,ilre~s, 1962. 

34. Lewis, L. J. Education and Poli tical In1epe.ndence 
in West Africa. Sdinurrgh: Thomas Nelson 
and Bons Ltd., 1962. 

35 Liêberman, M. Education as a Profession New York: 
Prentice Hall, Inc., 1956. 

36. • ~he Future of Public Education. 
Chicago: The· University of Chicago Press, 
1962. 

37. Nduka, Otoni ti. '.~·estern Education and the NiFeria!l 
Cul tural Backg;round. Ibadan: uxford Uni ver
sity Press, 1964. 

36. Head, 1:i. Education and Social ChanŒe in Tropical 
Africa. London: Thomas Nelson and Jons 
Ltd., 1955. 



116 

39. Reves, A. W., Melsnes, H. C., and Cheal, J. E. 
Educational Administration: The Role of 
the Teacher • Toronto: 'rhe 11acmi llan Co. 
of Canada, Ltd., 1962. 

40. Richardson, C. A. Brute Helene, and Snyder, H. B. 
The Education of Teachers in Enf~land, 
France and U.0.A. Paris: UN~0CO, 1953. 

41. The Royal Inst'itute of International Affairs. 
Nigeria, Political and Economic BackGround. 
London: Oxford University Press, 1960. 

42. Bolaru, T. T. Teacher Training in Nigeria. Nigeria;" 
Ibadan University Press, 1964. 

Ukeje, B. O. Education for Social Reconstruction. 
Lagos: Macmillan & Co. (Nigeria) ~td., 
1966. 

44. Vaizey, J. The Control of Education. London: Faber 
& .i!'aber Limited, 1963. 

45. • Britain in the Sixties. Education for 
Tomorrow. Harmondsworth - îliiddleGex: Pen
giun Books Ltd., 1963. 

46. Wilson, J. Education and Changing ".lest African 
Culture. New York: Bureau of Publications, 
1963. 

47. V/ise, C. G. A History of Education in British Jest 
Africa. London: Lon~ans Green and Co., 
1956. 

ARTICLES AND PERIODICALB 

1. Akwukwuma, B. O. "'roward::, a More Rational Organiza
tion of Education - A View froIn Ni5eria,lI~ 
\~st African Journal of Education, VII 
No. 2 (June, 1963), 70-73. 

2. Aluko, d. J.\. "Nationalisation of Education: Can we 
Afford its Costs, in ~exes, ~~vies or 
Forced Labour?" Nigerian ûutlOok. (Enugu) , . 
Friday, M~rch 25, 1966. 



._----------_._ .. _-_ ... _. __ ....... _-------------,-------

117 

3. Amissah, S. H. "The Future of Teacher Education in 
Ghana," ',lest African Journal of Education, 
VII, No. 2 (June, 1963), 85-86. 

4. Anderson, J. P. "The American High School - 1963," 
West African Journal of Education, VII 
No. 3 (October, 1963), 138-41. 

5. Ashby, Eric. "The HiGsion and Challen,,::e of 'i/est 
African Uni versi ties," (ranchers College 
Record, LXIV (October, 1962) - May, 1963 
227-32. 

6. Diobaku, 3. O. "Africa's Needs and Africals 
Uni versi ties," ','Iest African Journal of 
Education, VII, No. 2 (J'une, 1963) 61-63. 

7. Bradfield, Luther E. and Edwards, 'rroy .i. "EmlÜOY
ment Practices and Working Conditions in 
the Elementary and ::3econdary Schools, Il 
Review of Educational ~esearch, XXVIII, 
No. 3 (June, 1958), 222-233. 

8. Brembeck, Cole B. "Education for National Develop- . 
ment" Comparative ]~ducation Review, V, No. 
3 (February, 1962), 223-32. 

9. Briault, E. w. H. "The 8econdary Bducation System 
in the United Kin~dom, "~1est idrican 
Journal of Education, VII, No. 3 (October, 
1963), 145-49). 

10. Brickman, William. "Tend.encies in African Education," 
The Educational Forum, XXVII, ï~o. 4 OEay, 
1963), 399-416. . 

11. Brown, G. N. "Avoiding Europels Mistakes," .lest 
African Journal of Education, VII, No. 2 
(June, 1963), -9~-95. 

12. Brown, J. "Obj ecti ve Tests in West .h..frica," .lest 
African Journal of Education, Vllr:-ITo. 2 
(June, 1964), 79-83. 

13. Buah, P. K. "A New Approach to History Courses in 
v/est Africa" :{est .Hrican Journal of ':~duca
tion, VIII, No. 2 (June, 1964), 98-102. 

14. Cligret, Remi P., and loster, Phillip J. "French 
and British Colonial j~ducation in .Arrica," 
Com arative Education ~eview, VIII, No. 2 

Cctober, 1964 , 191-98. 

\ 

\ 

1 

1 
1 
1 

1 
1 

1 
1 

1 

1 
1 
i 
: 
1 

1 



118 

15. Conton, W. F. "'l'he Content of ~:Iest African Education -
A View from ôierraLeone," NeGt African 
Journal of Erlucation, VII, No. 2 (June, 
1963), 74-76. 

16. CurIe, 

17. Curtis, 

18. Deakin, 

Adam. "Sorne Aspects of bducational Planning 
in Underdeveloped Areas," Harvard Educa-' 
tional Review, XXXII, No. 3 (Bummer, 1962) 
292-300. 

Dwight K. "Preservice and Inservice Education 
of Elementary and Secondary - School 
rr'eachers," Review of Educational Hesearch, 
XXVIII, No. 3 (June, 1958), 208-221. 

J. "Chances in EXF1,minations for Vies~ African 
Seccndary Schools, "'ilest African Journal 
of Education, VIII, No. 2 (~une, 1964), 
71-78. 

19. Dickson, K. A. "Proposed Syllabus ChanCes in Bible 
Knowledge," "I/est African Journal of 
Education, VIII, No. 2 (June, 1964), 95-97. 

20.. Fafunwa, A. Babs. "African Education and Social 
Dynamics," iJest African 00urnal of Educa
tion, VII, No. 2 (June, 1963), G6-70. 

21. Goodings, Richard F. and Lam-verys, Joseph A. "Gene-
ral Introduction, 3ducation and International 
Life," Bereday and Lauwerys (eds.). 
Education and Interml.tional Life. The Year
book of Education, 1964, He\'1 York: 
Harcourt, Brace and 'vworld, Inc., 1964, 1-20. 

22. Haggis, B. M. "Syllabus Chane;e il.! School Certificate 
French," West African 00urnal of 
Education, VIII, No. 2 (June, 1964), 103-04. 

23. Hansen, W. Lee. "Educational Plans and Teacher 
SUplÙY,' Com arative Education Review, VI, 
No. 2 "October, 1<;)62 , 136-L~1. 

24. Holmes, Brian. "Teacher Education in a Changing 
','v'orld," Bereday and Lauwerys (eds.). The 
E~ucation and Training of ~eachers. ~he 
Yenrbook of J~ducation, 1963, l~cw York: 
Harcourt, Brace and ~orld, Inc., 1963, 1-15. 

25. Johnson, Margaret E. B. "EN}!;}!" VierJs on 'l'eacher
Trainin(~," The New Bra in Home a.nd ;:;chool, 
:::'VI, no. 1 (January, 19(,5). 



.... 
l ' 

119 

26. Kandel, I. L. "Comparative Education and Under
developed Countries: A New Dimension," 
Comparative Education Review, IV, No. 3 
(February, 1961), 130-39. 

2~. Katz, Joseph. "Education and Training of ':reachers in 
Canada," The Education and Training of 
Teachers. The Yearbook of ~ducation, 
1963, New York: Harcourt, Brace and .forld, 

28. 

29. 

30. 

31. 

'Inc., 1963, 213-227. 

Laska, John A. "The Jta:.~es of Educutional Development" 
Comparative Education ~eview, VIII, Ko. 3 
(December, 1964), 251~63. 

Lewis, L. J. "Education and Poli tical Indepenè.ence 
in Africa," Comparative :!~duc8tion .deview, 
V, No. 1 ~June, 1961), 39-49. 

Macmillan, M. "African -;lr.i ting and the Li terature 
Sullabus: A Conference Report," .lest 
African Journal of Education, Vln,-i~o. 3 
(October, 1963),15?-59. 

Makward, E. C. "The Language Problem" ',lest African 
Journal of Education, VII, No. 2 (June, 
1963), 87-93. 

32. M8.X\'Vell, D. E. B. "English Literature in ~~est 
African Bchools" West African Journal of 
Education, VIII, No. 2 (June, 1964), 
88g93. 

33. Monoszon, G. I. "The Content of 8econdary :Education 
in the U.S.S.R.," ::iest African Journal of 
Education, VII, No. 3 (October, 1963) 
129-37. 

34. O'Connell, J. "Educa.tion, Economies and Politics,1I 
West African Journal of Education, VII, 
No. 2 (June 1963) 64-66. 

35. Roberts, R. P. "School Certificate EnGlish: A 3ug
gestion," West African Journal of :'::ducation, 
VII, No. 3 (October, 1963), 152-55. 

36. Ryans, David G. ".~ssessment of '~eacher Behaviour 
and Instruction, Il Revie':; of 1ducationa~l. 
Research, XXXIII, No. 4 (Octe-ber, 1963) 
415-441. 



37. 

38. 

Bawyer, 

120 

H. "The University and the Sixth .L1'orm in 
West .A.frica," ;"/est "I.frican Journal of 
Education, VII, No. 3 (October, 1963) 
159-62. 

Bimpson, H. 1,1. "Balance of Training," The Times 
Educational Supplement (London), (uctober 
21, 1960), 531. 

39 .. SOlarin, T. "The 8econdary Schools That .Africa .Needs, " 
• Jest African Journal of Education, VII, No. 

2 (vune, 1963), 77-79. 

40. Stinnet, T r' " rnh T,T 1·' P' t· USA " • '·i. J. e ,L'WW lOrl.ZOns rOJec. ••• , 
Bereday and Lauvierys (eds.), The :2:duca-
tion and Training of Teachers. The lear
book of Education, 1963, New York: Har
court, Brace and Jorld, Inc., 1963, 
513-520. 

410 Stane, James C. "Teacher Certification, 8u?ply and 
Demand," Review of ~ducational Hesearch, 
XXXIII, No. 4 (October, 1963), 3L~3-354. 

42. 'l'aylor, A., and Bradshaw, G. D. "Secondary School 
Belection: The Development of an Intelligence Test 

for Use in Nigeria, II' dest African Journ,..,l 
of Education, IX, No. 1 (February, 1955), 
6-12. 

43. ':.2aylor, A., and Brown, G. N. (eds). "The Sixth Form 
and After," 'Nest African Journal of Educa
tion, IX, No. 1 O'ebruary, 1965), 3-4. 

44. Ukej e, O. "The Entebbe l'11athematics,'' .lest "'ifrican 
Journal of Education, IX, No. 1 (iebruary 
1965), 15-18. 

45. • "National System of Education: The State-
ment of the Matter". Nir;erian Outlook, 
(Enugu), O'londay, April 1'1, 1966), 3. 

46. • "National System of Education: Conclusion," 
lagerian Outlook, (Enugu) (Monday, April 11, 
19.6), 3. 

-48. Vernon-Jackson, H. O. H. "A ProposaI for Bpecial 
Gchools in t,Vest. African Urban Areas," 
West African Journal of ~ducBtion, VIII, 
No. 3 (Uctobcr, 1964), 152-57. 



121 

48. Willmer, J. E. "Recommended Changes in the Geoe;raphy 
Syllabus," i'lest African Journal of Educa
tion, VIII, No. 2 (June, 1964), 113-16. 

49. rlyllie, R. \1. "The New Ghanaian Teacher and his 
Profession," :.lest African Journal of 
Education, VIII, No. 3 (October, 1964), 
171-76. 

50. Wynne, M. "Educational Broadcasting in Ni3eria," 
V/est African Journal of Education, VII, 
No. 3 (October, 1963), 165-69. 

REPORTS iU{D OfFICIAL PUBLICATIONS 

1. Colonial Office, Report of the Commission on Higher 
Education indest .. arica, Cmd 6655. London: 
His I1iaj est y' s Stationery Office, 1945. 

2. The Development of Higher Education in Africa: Con
clusions and Recom~endations of the Con
ference on the Development of Higher 
:Educatj_on in Africa. 'l'ananarive, 3-12 
Sept., 1962. Paris: UNESCO, 1963. 

3. Eastern Nigeria Development Plan, 1962-68. Enugu: 
The Government Printer, 1962. 

4. Eastern Nigeria, Iv:inistry of Education, Annual 
Report, 1960. Official Document lio. 10 
of 1963. Enugu: The Government Printer, 
1963 • 

6. 

8. 

• Annual Report, 1961. Official llocument No. 
------ 30 of 1963. Enugu: The Government Printer, 

1963. 

Annual Report, 1962. Official Document No. 
5 of 1965. Enugu: The Government Printer, 
1964. . 

Education Handbook 1964. Official Document 
No o 26 of 1964: Enugu: 'l'he Government 
Printer, 1964. 

POlie, for Education. Official Document 
No. of 1963 . .t.nugu: '~he Government 
Printer, 1963. 



122 

9. Eastern Nigeria, Ministry of l!;ducation. He"Oort on 
InvestiBation of Vocational Education in 
Eastern Niôeria. Official Document No. 13 
of 1962. Bnugu: 'J:he Governrnent Printer, 
1962. 

10. Eastern Nif~eria, f,ilinistry of Information. The Sys
tem of Education, Vol. l, No. 2, ..jeptem
ber, 1963. Enugu: Eastern Nieeria Print
inb Corporation. 

1~. • Eastern Nigeria Revolutionising Agricultural 
Productivity, Vol. l, No. 3, DeCeI!lber, 1')63. , 

12. Eastern Nigeria, Ministry of InternaI Affairs, Policy 
for Community Development. ü:ficial Docu
ment 10. 27 of 1963. 

13. Ghana, Ministry of Information and Broo.dcasting. 
Bessional Review of the Fourth ~eGsion of 
the ]'irst Parliament of Revublic, by 
Osagyafo, the President. ~\ccra: The 
Government P~inting Department. 

14. Government of ,:':estern IÜ[jeria. Report of the Com
mission Appointeo. to Rcv:i.ew the Lducatiorial 
S stem of :,\'estern Nüteria, .Jec. 1960 -

ano 1 ~ badan: 'lhe Goverr.ment Printer, 
1961. 

15. Lagos, Federal Ministry of Information. N;odern 
Nigeria: Thé Awakening Giant. Apapa (Lagos) 
The Nigerian National Press Limited, 1964. 

16. • The Co-operative Movement in NiGeria: 
re-printed from Ni~eria Trade Journal, Vo~. 
12, No. 3, JUly/Beptember, 1964. 

17. Nigeria, Education Code. Colony and ùOllthern Pro
vinces. Lagos: The Government Printer, 
1927. 

18. Nic;eria, 

19. ____ a 

Federal Ministry of Education. Annual 
Di .est of Education Statistics 1062. 
Beries No. l, Vol. II. Apapa La~os): 
The Nigerian National Press Limited, 1962. 

Investment in Education. The Report of 
the CommiGsion on Post-school Certificate 
and Higher Education in Ni~eria,(clir Eric 
Ashby, Chairman.) Lagos: The Federal Govern
ment T'rinter. 



123 

20. Nigeria Year Book 1965. A "Daily Times" Publica
tion. Printed by Times Press Limited. 

21. Nigerian Union of Teachers. The Il'ea.chers' Case. 
Memorandum Prepared by the Nigeria Union 
of Teachers for Presentation to the 
National Joint Negotiating Council on the 
Remuneration and Conditions of ~ervice, 
Grndings, etc. of Teachers. Aba: The 
Ideal Printing Press, 1965. 

22. The Nuffield Foundation and'Colonial Office. 
" African Education: ft Study of Education 
Policy and Practice in British Trooical 
Africa. London: Oxford University Press, 
1955. 

23. The Pedago@!ical Structures of the Educational 
~ystem. Report of Il'he Royal Com}Üssion 
of Inquiry on Education in the Province of 
Quebec, Part II. i~uebec: The Government 
Printer, 1964. 

24. Report of the Conference on the Hevi",Vi of. the ':::duca
tional ~ystem in Eastern Nigeria. Enugu: 
The Government Printer, 1964. 

25. Report of the ?roceedings of the iirst Session of 
the Twelfth Bynod of the Jiocese on the 
Niger. Ohrist Church, Onitsha, 1962. 

26. Rockefeller Brothers Fund. The Pursui t of .Sxcel
lence in Education and the Future of 
America. The Rockefeller .Report on 
Lducation. New York: Doubleday and 
Company, Inc., 1958. 

27. United States Agency for International Development. 
Review of Co-operative Pror.:;rarnme for 
Economic Development in NiF;eria. lÙarch 
1964. Lagos. 

28. University of Ibadan, Nigeria. Entrance HeF.ulations 
and Gyllabuses for the Concessional 
Entrance ExaT:1ination. 

29. University of Uiccria, Nsukka. Handbook for J.?ros
pective Jtudents, 1964-65. 

30. 1965-1966 Calendar. Port Hancourt: 
C.1\';. ~. (Nigeria) Press, 1965. 



--------------_._--_ .... -- . 

124 

31. V:est African Examinations Council and Uni verni ty 
of Cambridc;e Local Examinat-jons Syndicate. 
Hegulotions Rnd Syllabuscs for tbe Joint 
Examination for the :.iest .;'frican l';;chool 
Certificate and General Certificate of 
Education, 1Y65. London: Oxford Univer
sity Press. 

32. ,lestern NiGeria, !:iinistry of Education. Report of 
the Commission of Inguiry into the tlise 
in .Fees Charr;ed ()y .2ublic ..:~ec(.ndary G-ram
mar Schools and Teacher Training Colle~es 
in .Jestern Ni~eria. J. Nif5eria O"::'ficial 
Document No. 1 of 1963. Ibadan: The 
Government Printer, 1963. 

33. World Confederation of Orcanizntions of the Teaching 
Profession. Field Report on the Surve-r 
of the Status of the ~eachinc ?rofession 
in Africa. In preparation for the .v·curp 
Commission on educational policy for 
Africa (CEPA) Study of Recruitment and 
Retention of Tcachers. 'Jas;üngton 6, D. C. 
U.S.A., 1961-62. 

UNPUBLIi.;)HED MATERIAL 

1. Afro-Anglo-American Program in Teacher ~ducation. 
Conference on the Arrican University and 
National Educational Developmen·li .... 
"Conference Documents." Teachers' Col
lege, Columbia University, New York City, 
Sept. 8 - 18, 1964. 

2. Akinsulure, Samuel Edward ,Alcinsanmi. "lI'oreign Aid 
to Educational Development in Nigeria." 
Unpublished M.A. Thesis, University of 
Toronto, 1963. 

3. Amissah, S. H. "The Life and Task of the Churches in 
-cheir Present African Environment." Enugu: 
January, 1965. 

'4. Christian Council of i'lie;eria. Ivlinutes of Joint 
Education Advisory Council. l~sukka, 2nd 
July, 1964. 

5. • Report submitted to the joint meeting of 
the ~ducational Advisory Councils of 

i 

~ ,1 

l , 



125 

the Christian Council of Ni[J;eria. June 
1964, by tir. R. I. Uzoma, O.B.E., Secre
tary, E.E.A.C. (Typewritten). 

6. Eastern Nigeria, ~tlinistry of Education, Teachers' 
Examination Syllabuses 1965. (Mimeo
graphed.) 

7. ---_. 
8. ---_. 

Syllabus for Agriculture at the A.T.T.C. 
Owerri: (Typewri:tten.) . 

"Syllabus for ii.dvanced .science Course, 
Umuahia-Ibeku. 1962". 

9. :E.'kpo, Smart A. "The Administrative .3ystem of i~igeria. Il 
Unpublished Ph.D. Thesis, ~merican Univer
sity, Washington 6, D.C. 1963. 

10. ::?afunwa, A. 3. "An ilistorical .Analy'ds of Hi8her 
Education in Nigeria (1')28-195))." 
Unpub:.ished Ph.D. dissertàtion, New York 
University, 1955. 

11. Ghana Information, Heference ,section. IIPrimary and 
I~Iiddle School Education in Ghé'.Ila. Il Fact 
Sheets on Ghana, il.pril, 1964. (Iliimeographed) 

12. Joint Education .Advisory Council (Protestant Mis
sions.) Report from Mr. E. B. Osibo, 3ecre
tary, Western Education Advisory Council, 
1964. 

---_. 
14. 

15. ---_. 

Report for the year 1963 by \,,'. J. il/ood, 
Adviser to the Missions. 

Report to Joint Education .. 1.dvisory Coun
cil, Nsukka, 2nd July, 1964, by II. J. Jood, 
Educational il..dviser to Protestant tlissions. 

A Brief Report of the Lducation Advisory 
Council of Protestant Educational Agencies 
on lv"lid-,"lestern :i1esion Education Policy 
1964 by s. A. Lateju, Secretary. 

16. l;igerian Union of lI'eachers. Memorandum submitted 
oy the l~if';erian Union of Teachers to the 
rinister of Education, Eastern NiGeria on 
the changes in the Primary ';ci: 001 Orr.;ani
~ation in 1963. (timeographed). 



126 

17. Nigerian Union of Teachers. Minutes of the 23rd 
~estern Area Executive Gommittee of the 
Nigerian Union of Teachers held at the 
.Abeokuta Grammar School, Abeokuta, Hri
day, 5th March, 1965. ,Typewritten) 

18. Okongwu, N. "History of Education in Nigeria (1842-
1942)." Unpublished Ph.D. dissertation, 
New York University, 1946. 

19. "Professional Education of Teachers in 
Nigeria." Unpublished M.,A. thesis, 
Teachers Colle~e, Columbia University, 
New York, 19L~3. 

20. Okonkwo, Onuzulike. "The Improvement of Education 
in Nigeria." Unpuhlished 1:1. ~~. thesis, 
University of Nebnaska, July, 1953. 

21. University of Ibadan, Nigeria. IIInstitutes of 
Education in West Africa" by À. Taylor, 
Director, Institute of Education, Univer

. si ty of Ibadan. 



APPENDICES 



APPENDIX 11 

GRO'./TH OF ,s1:;CONDARY BDUCATION IN SOUTh'"ERN NIGERIA (1912-194-7)1 

Government and Native Voluntary Agency 
Administration (Assisted) 

Year 
No •. Ave. Attendance Ave. Attendance of . 

Beh. 1 
. 

Boys Girls Total Beh. Boys Girls Tonal 

1912 1 67 - 67 4-+ * * * 
1926 1 160 - 160 17+ * * 358 

1930 7 317 38 355 15 559 ·12 571 

.1937 4- 509 99 608 * 2,868 310 3,178 

194-7 . 7 1,158 14-6 1,304- 36 7,758 595 8,353 

* Figures not available 

TIncludes a number of secondary departments to pr~mary schools. 

1 The Nuffield Foundation and the Colonial Office. African =ducation 
11 3tudy of Educational Policy and Practice in British Tropical 
Africa. (Cxford University Press, 1955), p. 4-8. 
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A P PEN DIX B 

Table 1 

NmffiER OF SCHOOLS, TEACHERS AND STUDENTS BY PROVINCE IN EASTERN NIGERIAN SCHOOL SYSTEM, 1962 

PaIHARY SECONDARY GRAMMAR SCHCOLS SECONDARY MODERN CLASSES 

PROVINCE 110. of 1'10. of ErlRD LMEH T Ho. of NO. of EHRDLHENT Ho. of Plo. of ENROUltNTa 
Schooh Teachers Schools TedChers Schools Teaqhers 

H r H r M r H r M F M r 

Abakallkl 530 J,099 367 68,460 20,607 8 50 5 814 62 1 6 127 
Anll3ng 438 2,;17 60a 't8,769 3D,395 7 62 3 939 88 
Calabar .. 119 617 264 13,215 11,196 5 71 15 1,OU 237 .. 
Oegellla 85 418 100 8,757 6,287 3 27 :5 505 18 
Lf\UgIJ 750 lt,102 922 95,577 43,370 20 109 52 2,084 lt78 
P.Harcourt 403 2,353 7n 56,124 30,587 1lt 143 46 1,932 495 
Ogoja 252 1,080 1't~ 23,424 11,297 4 20 2 357 29 
Onitsha 803 3,711 1,509 89,939 69,549 35 365 6!t 5,899 901 1 6 121 
tlll'oUahia 578 le,317 1,544 95,303 71,63't Z~ 181 32 2,827 536 " 25 348 
O.erri 1,423 7,453 2,730 168,53lt 121,576 41 324 57 5,115 1,115 2 9 172 
Uyo 879 lt,268 1,16'3 92,950 5~,721 1lt 97 41 1,'t4!t 625 2 6 112 
Yenailoa 121 641 't!t 13,253 5,53ô 2 11 152 
NULS 6,478 34,lt76 10,113 774,610 491,956 177 1,460 320 23,091 4,606 10 52 880 
GRA:;o TOTALS !t'tt5~~ 1,2E~,5G6 1.71:0 27,~23 52 eeo 

. 50vunCl::nt 11 81 26 1,505 l,On ô 78 17 1,';7) 201 
CQunty c. 1,523 5,!)5; 1,an 131,€32 89,J12 12 79 4 1,jeO 91 
Alo.:d ",752 27,715 8,1C't G:;S,i9:3 39?,411 ?e 1,CS5 Z21 1€,550 2,923 10 52 880 
unaicr-d ••• 87 115 86 3,274 2,441 82 248 78 4,082 1,389 

Totais .. 6,478 3'.,476 10,113 nlt,610 491,956 177 1,1,60 320 ::~.O91 4.601, 1,) 52 SSO 

GranJ Totals 6,473 44,589 1,266,566 1,780 27,€95 5~ aao 
~ 

Last~rn :lige ria, Hinistry of Education. Annual RJport. 19!j2 Official Docurr.ent Ne.5 of 1965, Enugu. 
[\) 
CO 

The Governillent Printer, 1961t. 
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TABLE 1 - continued 

HUMBER or SCHOOLS, TEA~HERS AND STUDE~:TS BY PilOVIIiCE 111 EASTERN NIGERIA" SCf:OOL SYSTEM, 1962 

$ECONDARY COHI~ERCIAL TUCHER TRAI'IING COLlEGE PRELIHIflARY TRAINING CENTRES 

Province 
No. of No. of [nroillent 

No. of No. of 
Enrolcent 

No. of Ka. of 
Enrobent(a) Schools Teachllrs Schools Teachers Schools Teachers 

r. r M r M r M r M r M r 

Abakaliki •• 1 6 32 5 522 60 1 1 28 
Annang 1 - 10 2 155 66 9 38 17 582 223 
Calabar 1 5 - 59 - 1 1 21, 
DeJelDa 1 8 1 81 1, 
Enugu •• 2 20- 295 36 11 57 26 e23 319 2 2 - 71 
P.Harcourt •• 2 7 5 57 93 7 33 6 ,,?O 125 1 2 1 20 10 
Ogoja •• lt 22 lt 316 55 -
Onitsha 6 98 le 1,60lt 108 13 e1 25 1,161 "72 6 2 8 61 126 
UlllUahia .. It 51 3 790 1011 17 82 "2 1,083 539 2 2 3 31 52 
Owerri •• .0 3 "2 - 66lt 73 23 80 53 1,182 783 " 5 3 89 30 
Uyo .. 1 6- 66 9 15 80 9 1,169 117 7 19 3 294 e3 
Yenegoa 2 8 - 120 -

Totals .. 20 2"2 15 3,712 !t97 108 518 187 7,"67 2,69" 2" 33 19 590 329 

Grand Totals 257 ",209 705 10,181 52 919 

Governc:ent •• 3 1" 22 195 203 -
County C. 12 73 1 1,043 -Alded •• •• le 81 7 714 163 93 "31 1é1t 6,21,9 2,1,91 21t n 19 590 329 
unaided .. 16 161 8 2,998 33lt 

Totals 20 2"2 15 3,712 lt97 108 516 187 7,"S7 2,69" 2" 33 19 590 329 

Totals 257 lt,209 705 10,181 52 919 -

~ 

The prelioinary Training Centres have been closed dc~n. 
1\) 
\.D 

~---_., --~~ .. - .- ._--------



TABLE 1 - continued 

IIUHBER or SCtlOOLS, TEACHERS AND STUOErlTS BV PRO'/I!ICE 111 [ASTERf; NIGERIA 
SCHOOLS SVSTEI-!, 1962. 

TECHNICAL/VOCATIONAL COLLEGE GUljD TOTAL 80TH 
SEXES 

Province 
110. of No. of 

[nrolr.1ent 
110. of Noo of 

[nrolll8nt Teachers Enrol~lnt 
Sçhools Te3chers Schools Teachers 

H r " f " r " r 

Abakalik1 .. 5,.6 3,181 }a,. 69,796 21,08" 3,565 90,880 
,,"nang o. .. 1,55 2,527 630 50,,.45 30,772 3,157 81,217 
Calabar •• 126 69ft 279 1",311 11,"33 9n 25,71t1t 
Deg8:l1a .. o • 89 "53 1O't 9,3ft3 6,309 557 15,652 
Enugu 3 31t 1 551 788 ',32" 1,001 99,"01 "",~3 5,325 1lt3,60,. 
P.Harcourt 2 17 350 "29 2,555 771 56,953 31,312 3,326 ~,265 
Ciloja 260 1,122 1lt9 2lt,C97 11,381 1,271 35,

'
t76 

Onitsha •• 1 " 72 865 ",261 1,616 98,736 71,276 5,877 170,012 
Ulluahia •• 1 6 :5 76 3lt 730 ",639 1,652 100,115 73,301 6,291 173,"16 
Owerri o. 1,,.9'* 7,910 .2,852 176,022 123,6'-6 10,762 299,668 
Uyo .0 00 918 ","70 1,228 95,923 70,667 5,698 166,590 
Venegoa o. 125 660 ltIt 13,535 5,538 701t 19,073 

Totals 00 8 67 lt 1,187 3lt 6,5;.'5 36,796 10,710 810,677 500,922 .7,506 1,311,599 

Grand Totals 71 1,221 "7,506 1,311,599 

Govern'llent 2 3" • "75 3ft 21 2JJ7 69 3,251t 1,530 276 ",78" 
Ccunty C. 1,652 6,716 1,902 134,055 89,031 8,616 223,066 
Aided .0 1 6 185 ",962 29,322 8,567 662,lt87 1t06,197 37,889 1,068,68" 
Unaided 5 27 527 190 551 172 10,881 ",16lt 723 15,C45 

Tota1s 8 67 ,. 1,167 ,r, 6,625 36,795 10,710 610,577 500,922 lt7,506 1.311,Sg9 

Grand Totals 71 1,221 "7,506 1,311,599 
~ 

\).1 

0 

-- --_._~ -",--.- _ .. _---._------------



TABLE II 

ENROLLiliN'r .. ti;D :l.l:EACHERS IH HANDICHAFT CEI:1TRE3 IN EAST:SRN NIGETIA, 1962 

Enrolment in Enrolment 
Ul Day Classes in Evenihg rJ) Pi Ul 

Cr-I<1> Cr-IO C1.asses Cr-I~ 

Province Division OH O..d Total 0<1> 
.j..:) • Ul '..cf . ~ .~ • 0 o Cl.> o~ om 

~o zo ·,lood. I:etal ~jood l.:etal Z<1.J 
~ :,70rk work vlork work E-! 

Abakaliki Af'ikpo 1 2 199 205 - - 404 2 
Annang Ikot Ekpene 1 2 169 175 - - 344 2 

Cala bar Calabar 1 4 340 365 - - 705 4 

Enugu Enugu 1 4 473 450 - - 923 4 
Onitsha Onitsha 1 4 516 481 - - 997 4 
O-.'/erri Owerri 1 2 179 174 - - 353 2 
Port Harcourt Port Harcourt 1 4 467 413 - - 880 4 
Umuahia !1..ba 1 4 349 345 - - 694 4 

Umuahia Umuahia 1 2 230 232 - - LL62 2 -

.- - ~otal 9 28 2,922 2,840 - - 5,762 28 .-
--- - ---- - ------~~ ----- --- --------

Einistry of' Education, Annual Report 1962, Of'f'icié..l Document lio. 5 of' 1965 

_. --- ._-'--._.---,.~~-=:" . ---~---- _. - .- ., -- - - - . >- ._~-_.- ._-- - ~ --

~ 
\).J 
~ 
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APPENDIX C 

HIGtiliR EDUCATION1(1958-1962) 

Non- Degree Post- Total Degree(a) Degree 
Year 

M F rd F M F M F MF 

University of Nigeria, Nsukka 

1958 

1959 

1960 225 34 225 34 259 

1961 ' .. 822 83 . ~822 83 905 

1962 T 1,026 122 1,026 120 1,148 

Nigerian College of Arts, Science and Technology 

1958 670 48 146 2 816 50 866 

1959 822 77 187 2 1,009 79 1·,.088 . 

1960 824 75 243 8 1,067 83 1,150 

1961 428 23 263 8 .691 31 722 

1962 

(a) including preliminary and intermediate courses. 

1Federal Ministry of Education,· Annual Dir':est of Educa
tion Statistics Series No. 1, Vol. II, 1962·(Lagos: 
The Nigerian National Press Limited, 1962, p. 25. 



AP.p.I!:lmIX D 

CC::;~ CF PRIMARY i.>CHOOL EDUCATION (19~7-1962) 

tMILl.lON 

(, ~ 

5 

2 

1'157 

i3/f~Olq 

fA005,4 83 

133 

lMILLlqN 

" 

.. 5 

3 

~2. 

.c.aatorn H1(5cria, lJ1n1atry of .Education, AmlUol lieport, "19Ei2 
Uf'fic101 iiocunwnt .No. 5 of 196~, (Enugu, .\.'U<': uOV~l·lu::.cot 
l>r1nter, 1964. 
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APPENDIX E 

TEACH~RS' CERTIHICATE GRADE II - SYLLABUS 

History Syllabus 

A. The History of Viestern Civilization 

I. Primi ti ve Man: 

136 

How he lived; the domestication of animaIs, and 
the development of agriculture the effect these dis
coveries had on his way of life. 

II. Early Civilization: 

The contribution of Egypt, Mesopotamia, Greece and 
Rome to the development of:Jestern Civilization. 
Judaism, Christianity and Islam. 

The Barbarian Invasions. 

III. Medieval Times: 

The early Frankish Kingdom: Charlemagne: Pope and 
Empire. 
The Feudal System. 
'rhe Crusades and their influence' on European lite. 
Growth of National Feeling. 
Increase in the use of money: Trade: Growth of the 
i_ kedieval TQwns. 
The new spirit of enquiry; the Renaissance. 
The Heformation. 

IV. ~odern Times: 

~he great discoveries. 
The rise of modern industry. 
The establishment and expansion of the nation state. 
The stru5gle for international co-operation. 

B. Ni~erian History 

I. Origins: 

~r.he early histor,Y, in brief, of the principal 
Nigerian tribes, particular attention being given 
to the main tribes to which the students belong. 



II. The Exploration and opening up of Nigeria: 

West Africa's Long isolation. 
The coming of Islam. 
5lavery and the slave trade. 
The great explorers and their discoveries. 
The establishment of Christian Missions. 

137 

The Growth of trade and the establishment of trading 
companies. 

III. The British Connection: 

Early British connection with Nigeria. 
The state of Nigeria in 1850. 
The establishment of British suzerainty and the 

pacification of the country. 

IV. The Government of NiBeria: 

The system of Indirect Rule. 
Native Administration. 
The Central Government - its constitution, le~isla

tive, Executive, Judiciary. 
Taxation. 

Advanced Geography 

C. Regional Geography 

One of the following: 

(a) The British Isles and;iestern Europe Ci. e. , 
British Isles, France, Belgium, Rolland, 
Germany, Denmark, Norway, Sweden). 

(b) ~he United States of i~erica. 

Cc) The Islamic Countries (i.e., North .ii.frica, the 
Nile basin, Turkey, Syria and Lebanon, 
Palestine and Trans-Jordan, the Arab Btates, 
Iraq, Iran, ~akistan - but excluding Northern 
Niseria and the Western Sudan. 

Cd) The British Empire and COmI:lonwealth Cexcluding 
the British Isles, South ~frica and the 
African Colonies). 1 

1. ~astern Nigeria, hlinistry of Education, Teachers' 
l:;xamination Dyllabuses, 1965, pp. 8-18 (I"imeographed.) 



APPENDIX l!' 

SYLLABUS :B'OR ELEMENTARY i3CHOOLB 

History Syllabus 

Elementary V 
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l'. Some Old Empires in Africa. - (Study in Cutline); 

A. (i) Egypt: Cradle of Civilization. Reasons for this. 
Contributions of Egyptian Civilization, viz, 
Calendar, Government, Wri ting, ;l.rchi tecture, 
Metals, etc., Decline. 322 B.C. Causes. 

(ii) Carthage: l!'ounders - Phoenicians; Natural 
À(lvantages. Achievements. Punic ,iars - Con
flict between Carthage and Rome; Hannibal. 
Defeat 202 B.C. 

(iii) Ethiopia: Connections with the Bible. Prester 
John •. 

B. (i) Ancient Ghana: 8th Century A.D. Achievements, 
Pinal Ovethrow. 

(ii) Ancient I-!ia.li: Achievements, causes of decline 
in the 17th Century. 

C. ,(i) Oyo: Achievements; Domination of Yoruba land; 
Causes of decline in the 19th Century. 

(ii) Benin: Trade with Portuguese; Art, Political 
and military supremacy. Causes of decline. 

(iii) Fulani: Origine The Jihad. Conque"st of the 
Hausas by the Fulanis and the resùlt. 

II. Trade Acroes the Sahara: 

Important Centres of Trade. - Timbuktu, Kano. etc. 
Articles of 'llrade. - Reasons for decline. 

III. :.lest ll.fricanBefore the Coming of the Europeans: 

(i) The early use of metals, e.g. Nupe, Ife, Benin, 
Awka, Nkwerre, Abiriba. 

(ii) The comine; of Islam to Nigeria. The Hausa 
States. Bornu. 
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IV. Some Prominent Characters in History: (Treated simply): 

Ancient Times: 

Hannibal 
Julius Caesar 
Augustus (1!;mperor of Home) 
Pericles 
Alexander the Great 
Buddha 
r~oses 

l'.'lodern Times: 

Gandhi 
Georr.;e iJa.shinc;ton 
.Abraham Lincoln 
Toussent l'Overture 
Dessalines 
IVilberforce 
King Khama 
Moshoeshoe 
Booker T. riashington 
King Jaja 
Bishop Adjai Crowther 
Bishop Jeseph Shanaham 
Haile iJelassie 
Nnamdi Azikiwe 
Felix 100e 
N1crumah 
Lithuli 
Michael Scott 
Nassar 
3ekou Toure 
Lumumba 
Jomo Kenyatta 
E'erhat Abbas 
Banda 

Elementary VI 

I. The Great Geographical Discoveries: 

~.~~ 
(c) 

Henry the Navigntor 
Vasco da Gama and the sea route to India 
Columbus and the discovery of .1merica. 

II. The Coming of Europeans to .vest Africa: 

Early Europeans in ",/est Africa - the l)ortugueoe, 
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Diaz. Reasons why they came 
Influences of Europeans on the life of the ~est 
African. 

III. Slave Trade: 

Reasons for trans-Atlantic Slave Trade 
Evils of Slave Trade 

Wovements to check Slave Trade. 

(a) The VJork of the Humanitarians. 
British Navy 

IV. ~he British in Nigeria: 

A. Exploration, Conquest and GovernDent of the 
Royal r.i~er Company: 

(a) 

(b) 

(c~ (d 
(e 

Journeys of r-::un[jo Park and Lémder Brothers. 
Show the importance of these journeys. 
~urther expeditions of Laird, 1832. 
The work of British Consuls, e.g., Beacroft. 
Lagos expedition - Con~uest of Lagos. 
Commercial rivalry in the Oil Rivers. The 
formation of Royal Niger Company by Goldie. 
The Charter of the Royal Niger Company 
and its withdrawal. lUnalgamation of North 
and South, 191L~. 

B. How Nir,eria was governed by the British up to 
1951: 

(a) Indirect Rule: 

Row it originated. 
How it worked. 

(b) The Native Administration: 

The Chief and the Native Court. 
The Resident and the .0istrict Officer. 
The Native .Administration. 

(c) The Central Government: 

(i) The Colony and Protectorate, the ?ro
Vinees, the Districts, the officers 
in-charge of each. 

(ii) The Legislative Council, its ·duties 
ancl power. 
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c. The Story of Nigerian Independence, 1945-1960 
(Treated in outline) - Nationalism and conse
quent constitutional chances. 

( . 'l ~. 

(ii) 
(iii) 
(iv) 

Richards Constitution, 1947 
The Federal House of Representatives. 
Constitutional Conferences, ~957-59. 
Independence (1st October, 1960). 

V. The Government of Independent Nigeria, 1960 -

A. Federal Government: \Vhat it menns. Its compo
sition and function. 

B. Regional Government: The House of ù.:·:sembly. 1lhe 
House of Chiefs. Provincial Assembly. Functions 

of these. 

C. Local Government: Powers and functions. 

D. Progress made in Ni5eria since 1960 with special 
reference to Communications, Industries, Educa
tion, Finance, Agriculture and l'iiedical Gervices. 

VI. 'btruggles .for Independence in Some Other PO.rts of 
.Africa: 

(a) Ghana: Gold Coast as a Colony. 1952, 1~rumah 
Premier. 1957, Independence of Ghana. 

Cb) Sierra Leone: Crovm Colony System of Government. 
1958, res~onsible Government reached. CGovernor 
still presided over Executive). Independence won 
27th April, 1961. 

(c) Congo (Leopoldville): Belgium and the mineraI 
weal th of the Congo. United Nations Orfja:liza
tion in the Congo. Lumumba, Dag Hammaskjeold. 

(d) Kenya: The problem of '\'ihi te Settlement: Kenya 
and struggle for Independence. 

(e) Rhodesin and Nyasnland: Federation of Rhodesia 
and Nyasaland. Present day position. 

Cf) Algeria: Jehrat Ab1)as; Ben Bella. 

Cg) hlorocdo: ~inning of Independence. ~in~ 
I.~ohammed V. 

(h) Ancola: 

Ci) ~outh Âfrica: Thé Repuûlic and its problems. 



Geoe;raphy 

Elementary V 

1. NiGeria Treated as a Unit: 
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(a) l\lodels. - Made by class in mud nnd if possible 
in sand ca~t mounted on a board, or in papier
mache. Models should be placed on the ground 
or on a table in relation to their true 
direction. lThis should be do ne very emphati
cally so that map of Ni[~eria is not mûrely 
thought of as hanging from the wall. tlany 
adults still have the ide a that the Nile flows 
·from the r\~0di terranean southwards because of 
the VJay the map of .Africa i6 hung on the black-
board or on the wall.) . 

(b) Plans. - ~reat similarly as in models - lead on 
to map of liigeria. 

(c) Physical Features. Locate main rivers a.nd 
hills and Lruce Chad. 

(d) Climate. - Treat temperature, winds and rain
fall very simply, relating these to weather 
observations and records kept in the school. 

(e) (The order in which the following topics are 
treated is immaterial. 

(i) Our main lanŒuace groups, population, etc -
lead to Regions. 

(ii) Our occupations. 

(iii) Our Resources: on land, crops, cash and 
food. ~uried underground - coal, petro
leum, lime stone , etc. 

(iv)·Our towns - Regional and J?rovincial 
headquarters. 

(v) Our trade - Articles of trnde ~ith other 
countries (néUlle a few). II·leans of convey
ing them within Nigeria - Railways; Rivers, 
Greeks and the main rouds. 

2. NiGeria 1 s Neighbours. - .lest Africa treo.ted in outline 
',vi th special re :~erence to Dahomey, Ghana, Ivory Coast, 
Cameroüns, ~ierra Leone, Liberia, Guinea. 

" 

.-
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Note. - Treat countries as peoples' countries and 
not as fairy tables - a lot can be gleaned from the 
dailies and magazines as well as hear over the air. 

3. The \;Jorld: 

(a) The globe of which Africa is part, treated 
simply. Show compass directions. 

(b) The use of Longitudes and Latitudes, Day and 
Night. cieasons. (No attempt should be made 
to explain the construction of longitudes and 
latitudes. After all, they are imnginary lines). 
~how the continents (avoid details) in relation 
to lonçitudes (merely East and :kst) and lati
tudes lNorth and South of the Equator). 

Elementary VI 

1. Africa Treatpd as a Continent of which Nigeria is a 
part. -

(Always show position of Nigeria) -

(a) Treat in broad outlines, e.g., main features -
rivers, lakes, mountains. 

(à) Selected countries in different parts of 
Africa, eg., Egypt, SUdan, Ethiopia,(Abyssinia) 
AtlaS Region, East African Countries, Congv, 
Gouth Africa. (The people, their work, where 
they live, their connection if any with 
NiGeria. 

2. Qther countries with which Nigeria has much 
connection. - hlainly their positions, chief towns, 
occupations, products and trade treated in broad out
lines, e.g. -

(a) Britain 
(b) 1!J.~.A. 
(c~ Japan 
(d l . 

Ild~a 

Pupils should be encouraged to look up the labels 
'on imported c;oods to find out the countries from 
~hich they come to us. 

Note. - These are best taught mostly in the forro of 
Gtories of actual peoples. Geography must live and 
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for inspiring interest for advanced V/orle, pupils 
should be made interested in peoples and their daily 
life and work. Stress only particular points for 
which the country is known or wi th w/üch i t is con
nected with Nigeria. 

3. Revision of Nigeria -11i th emphasis on -

(a) 
(b) 

(c) 

(d) 

Communications. 
Natural resources, their use. Ooal, Oil, Food 
and Cash crops, etc. 
Industries and industrial projects - these 
should be located. 
Meeting Nigeria's needs - A~ricultural enter
prises and projects with particular reference 
to Eastern Ni~~eria. 1 

1. E8stern Hic;eria, L'Iinistry of Education, u;v112hus 
for Lllmentary uchools. Official Docunent no. 28 
of 1963 (:;:;nugu: 'llhe Government .:.;rinter, 1963) 
pp. 31-36. 



APPENDIX G 

SYLLABUS FOR AGRICULTUl-Œ .fi.T '.rUE ADV~'JWED 
TEACHi!,H':.:; '.rHjLŒn~G GUL1EGE, OiœÙRI 

1 st Yeur: Biology (Practical 'Jork) 
l'hysics 
Chemistry 

2nd Yenr: Bialogy (Practical Work) 
Chemistry 
.Agricul ture 

3rd Year: Boil Science 
Crop l'roduction 
Animal llusbandry 
A~ricultural Economics 
Fe.rm Implements and Machinery 
Sruveying 

145 

Gource': ":"'élstern ~Iie;eriu, I.1inistry of EducéJ.tioIl: ".:Jyllabns 
for A;jricul ture Dt the ~1dvanced rl'eacher r.rr8.ining ColleGe, 
Owerri. " (biimeographed) • 
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AP?ENDIX II 

NIGERIAN CEHTI:B'ICATE OF EDUCATION 

Training Programme in Industrial-Technical Education 

FIR8T YEAR 

G.J. 101 
Ed. 101 

V.T.E. 101A 

v.rr.E.102AB 

V.T.E. 105B 
V.T.E. 117 
V. s:'. E. 127 

BECON}) YEAR 

G.G. 
Ed. 
V.T.E. 
V.T.E. 
V.~.E. 

V.T.E. 
V.T.E. 

THIHD rEAR 

105 
211 
217 
227 
301..'1. 

337 
340 

Ed. 321.AB 
Ed. 323 
Ed. 413 

P. E. 305A 
V.s:'.:C. 257 
V.T.E. 302BC 

V.T.E. 357 
V. r2.E.417 
V.T.E. 427 

LONG VACATION 
Ed. 328 

The Use of English 9 
Social and Philos9phical 

Foundations of Education 9 
Introduction to Vocational 

Education 3 
Introduction to Industrial-

Technical Education Laboratory 6 
Technical Mathematics 3 
Draughting and Design l 6 
Manuf:~cturing Processes l 6 

42' 

Natural Science 12 
~ducational Psychology 6 
Draughting and Design II 6 
11anufacturing Processes II 6 
Gre;anization and Adninistration 

of Vocational Education 3 
Building Construc~ion Industries 6 
Development of Technology 9 

48 

Curriculum and Methodology 6 
Instructional Materials 3 
Educational and Vocational 

Guidance 3 
First Aid 3 
Power and Mechanics l 6 
Special Methods (Industrial-

Technical Education) 4 
Power and Mechanics II 6 
AdvFl.nced Draue;hting and Design ':) 
Advanced 1ianufacturing 

Processes 0 
49 

Practical Teaching 2-
j 1 

Total Credits 142 
1. ',the University of Ni[~eria, Nsukka, 1966-19Ei 0alendp.r, 

(Port Harcourt: C.U.B. (Ni~eria) Press, 1966 pp. 177-178. 

... 
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APPENDIX l 

TRAINING SCHEDULE FOR B.Sc (VOCATIONAL) ~DUCATION 

Four-Year Standard ProGramme in Agricultural Education 

FIlffiT ThAR 

G.6. 
G c' .0. 
Ed. 

V.T.E. 

t~th. 
Bio. 
Ag. 

SECOND YEAR 

G.S. 
:d. 
V.T.E. 

An.Sc. 
P.~.Sc 
Chm. 

THIRD YEAR 

Ed. 
V.'I'.E. 

101 
103 
101 

101A 

051 
151 
101 

105 
211 
301A 

221 
331 
101 

207 
321AB 
302BC 

Ag.Ï;jech300 

P.:.i.Jc 332 
An.;;Jc. 421 
V.T.E. 105B 

l'.~th. 
or 

116 

LONG V.AC.AT:':liH 
Ed. 328 

The UGe of English 
Bocial Science 
Soc'ial and Philosophical 

Foundations of Education 
Introduction to Vocational 

Education 
Reme~ial Mathematics 
General Biology 
Development of Agriculture 

Natural Science 
Educational Psychology . 
Organizution and Administration 

of Vocational Education 
Animal Industry 
Botony of Field Crops 
Basic Princi~les of Chemistry 

Humanities 
Curriculum and rSethodology 
Special Methods (Agriculture 

Education) 
Introduction to Agricultural 

Mechunization 
Principles of Crop Production 
Animal Nutrition 
Technical Mathematics (3) 

9 
15 

12 

3 
o 

12 

~ 

12 
9 

3 
9 
9 

12 
54 

12 
6 

4 

12 
6 
9 

Basic Mathematics (9) 3 or a 
52 or 58 

Practical Teaching 

., 

.2 
3 



( -
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F0UHTH YEAH 

Ed. 203 
Ed. 323 
'Ed. 413 

V.T.E. 401 
V.T.E. 402 
.Ii.r.ç.Ec. 341 
Ag.Ec. 446AB 
P.S.Bc 333 
P.S.Sc 4340 

Comparative Education 
Instructional Materials 
Educational and Vocational 

Guidance 
Deminar 
Independent Btudy and Research 
Economies of Agriculture 
Ar;ricul tural Extension Iviethods 
General Soils 
Vegetable Orops 
Electives· 

Total Credits 208 or 214 
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3 
3 

3 
3 
3 
9 
6 
9 
:3 

~ 

• To be selected in cons';l tation wi th the student' s 
academic adviser. 

Four-Year Standard Programme in 3usiness-Com~ercial 
Education 

G.;:). 101 
G. S. 103' 
V.1'.E. 101A 

Econ. 101 
Ed. 101 

;;;3 103 

BEO 0ND r.cù.R 

!!:d. 
G (1 

• >.J • 

Fin. 
l'O·' 
oiJ 

V.~."2. 

B •• 4. • 
B. J.'~. 

211 
105 
106 
a03 
301A 

110 
240 

,., C' 207 'J. v. _, 

V. 'l:. E. 302:3C 

The Use of English 
":;ocial ;3cience 
Introduction to Vocational 
Education 
Introduction to Economics 
Social and ?hilosophical 

Foundations of ~ducation 
Introduction to Stenogra1)~y 

9 
15 

3 
6 

12 
12 
'57 

Educational Psychology 9 
Natural Science 12 
Accounting l 9 
Applied Stenography 12 
OrGanization and Administration 

of Vocational Education 3 
E10ments of Business 6 
Business Communications ..2. 

Humnnities 
::Jpecial Iiiethods '(BusineGs 

::aucution) 

54 

12 

3 



( 

. ( ; 

1!'i11. 
B.A. 
Econ. 
Ed. 
Bd. 
SS 

LONG VACATION 

Ed. 

FOUHTH YEAR 

Ed. 
Ed. 
Ed. 

V.T.E. 
V.T.E. 
B. A. 
B.A. 
SS 

202 
350 
201 
321AB 
323 
105 

328 

203 
225 
413 

410 
402 
335 
360 
302AB 

Accounting II 
. Marketing l 
Principles of Economics 
Curriculum and Methodology 
Instructiorial hlaterials 
Office Or~anization and 

Mechanization 

Practical Teaching 

Comparative Education 
En~lish for Teachers 
Educational and Vocational 

149 

9 
6 
9 
6 
9 

6 
54 

2 
3 

9 

Guidance 3 
Beminar 3 
Independent Study and Research 3 
Personnel Administration 6 
Business Law 9 
Secretarial Practice for 

Teachers 

Electives'" 

Total Credits 219 

"'To be selected in consultation with the student's 
academic adviser. 

Four-Year Standard Programme in Home-Economics Education 

lIRST YEAR 

n :.' 
\.r • ..;,). 

G.0. 
Eel. 

V.T.E. 

·'~b • 
H.l!:c. 
i.:ioc. 

101 
103 
101 

101A 

101 
111B 
101 

The Use of English 
Social Gcience 
Social and Philosophical 

Foundations of Education 
Intpoduction to Vocational 

Education 
Development of Agriculture 
Design in Daily Living 
Introduction to 30ciology 

-- .'-~;r.- . 

9 
·15 

12 

3 
3 
3 
q 

54 



G.:.:i. 
-Bio. 
Chm. 
H.Ec. 
R.Bc. 
X.Eco 

HoEco 
}~d. 

'rHIRD YEAH 

G.G. 
H.Ec. 
R.Eco 
R.Ec. 
H.:;:"co 
P.E. 
l!:d. 
Ed. 
V.T.B. 

V.T.E. 

LONG V~\C.ATIL-N 

Ed. 

l!'OUHTH YEAR 

H. };c. 
H.Ze. 

II.Ec. 
H.Ee. 
V.~.E. 
V.S:.E. 
J.~d. 
Ed. 

.ù.g.Ec. 

105 
151 
101 
204.AB 
211A 
212B 

213C 
211 

207 
240A 
303AB 
3j;OB 
3:)1C 
207 
203 
321AB 
301A 

302BC 

328 

321C 
345B 

360BC 
400C 
303A 
402 
323 
413 

446AB 

Natural 8cümce 
General Biology 
Basic Principles of Chemistry 
Nutri tion and rl1an 
Elementary Textiles 
Princivles of Clothine 

Construction 
Clothing for the iramily 
Eciuc0tional Psychology 

Humani ties 
Family Development 
Food for the Family 
Principles of Home I.'Ianagement 
Home Idanagempnt Experiences 
Community ileàlth 
Comparative Education 
Curriculum and î:lethodoloE:;Y 
Organization and Adninistra-

150 

12 
12 
12 

6 
3 

3 
3 
9 

60 

12 
4 
6 
3 
3 
3 
3 
6 

tion of Vocational Education 3 
Special Methods (Home 

Economics Education) 

Practical Teaching .2 
3 

Housing the Family 4 
Child Development in the 

Family 4 
FMJily Economics 4 
SeminHr in Home Economics 3 
Adults in Homemaking 3 
Independent citudy and Hesearch 3 
Instructional Materials 3 
Educational and Vocational 

Guidance 3 
Agricultural Extension 

Methods 6 
Electives· 12 

45 
Total C~edit9 202 -œo he select:0 A, in c(msul tnt1.rm \'/1. th "he stuclent' ~ 

academic advis.er. 



Ci 

------------_ .. _--
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Four-Year Standard Programme in Industrial-Technical 
Education 

FI.i.tsT YEAR 

G (' .ù. 
G.S. 
Bd. 

101 
103 
101 

V.T.E. 101A 

V.~.E. 102AB 

V.T.E. 110 
~,lth. 051 

Gzcorm YEAR 

G.S. 105 
Ed. 211 
V. C2 .E. 120 
V.T.E. 210 
V.'r.E. 220 
V.T.E. 301A 

V.T.E. 105B 

lbth. 

THIB.D YEiŒ 

G ~' . ~. 
Ed. 
I:;d. 
V.'l1oE. 
V.T.E. 

V.T.E. 
V.T.E. 
P.E. 

or 
116 

207 
203 
321AB 
250 
302BC 

340 
350 
305A 

LONG ViI.C.ATI0N 

Ed. 328 

The Use of English 
Social Science 
Social and Philosophical 
loundatinns of Education 
Introduction to Vocational 
Education 
Introduction te Industrial
Technical 1::ducation Lahoratory 
Draughting and Design l 
RemediaI Mathematics 

Natural ôcience 
1ducational Psychology 
Manufacturing Processes l 
Draughting and Design II 
Manufacturing Processes II 
Organization and Administration 
of Vocational Education 
Technical Mathematics·(3) 

9 
15 

12 

3 

6 
9 
o 

54 

12 
9 
9 
9 
9 

3 

Basic Mathematics (9) 3 or 9 
54 or 60 

Humanities 
Comparative ~ducation 
Curriculum and Methodology 
Power and Mechanics l 
Special l.!ethods (Industrial
Technical ~ducation) 
Development of Technology 
Power and IiIechanics II 
First Aid 

Practical Teaching 

12 
3 
6 
9 

4 
9 
9 
3 

35 

2 
3 



c 
FOUH'l'H r.c:AR 

Ed.. 323 
Ed. 413 

V.T.E. 330 
V.'l'.E. 401 
V.rr.E. 402 

152 

Instructional Materials 3 
T~ducational and Vocational 
Guidance 3 
Building Construction Industries 9 
Seminar 3 
Independent Study and Research 3 
Electives· 12 
Electives·* 12 

45 

Total Credits 211 or 217 

• One of the following: V.T.E. 410 (1~ credits), V.T.E 
420 (12 credits), V.T.E. 450 (12 credits). 

** '1'0 be selected in consultation with the student's 
academic adviser. 1 

1. The University of Nigeria, Nsukka, 19G6-1967 
.CL,lendar. 



APPENDIX J 

TASLE 1 

ENRO~ENT Of TEACHi:RS IN T.T.C. BY PROVINCE AND DIVISION Irl EASTERN NIGERIA IN 1962 

GR~DE III GRADE II (TWO YEARS) GRADE II (fOUR YEARS) 

ProvInce Division 110. of rlrst Vear Second Vear first Year Second Vear rirst Year Second Year 
Sehools 

li r " r H r M r 11 r M r 

lbilkalikl .. .. •• Abak alik i •• 2 60 59 55 ft9 
A1lkpo 3 60 30 59 30 60 60 
Obubra 1 30 30 

Total •• 6 150 30 1't8 30 115 109 

Annang •• .. .. •• Abak . . ft 30 'l7 66 28 60 60 
Ikot Ekper.e 5 87 118 61t 25 67 28 29 27 

Total •• 9 117 27 174 23 1't't 25 147 28 29 27 

Enugu .. .. . . •• Aligu 2 30 30 30 29 
Nsukka 2 30 82 60 
udi 7 60 79 60 73 38 20 89 30 90 n 

Total •• 11 120 79 172 7} 60 38 20 119 30 119 29 

O:;oja .. .. .. Ikor.: 
Obuc!-.J 1 30 
Oijoja •• 3 119 33 144 25 23 

Total •• It 119 30 174 25 23 

C'!l~~ar •• C,ila!:;"r 1 ::9 30 

Cr.itst.a •• A_ka •• 5 50 119 ~ 115 30 60 30 59 23 
Onltsh3 8 150 90 269 119 133 58 1'-1 30 

Total •• n 150 90 329 119 252 88 257 60 60 30 59 28 ~ 

\J1 

O ... erri .. .. •••• Okig'Ui 6 120 122 29 30 27 25 30 20 30 15 
\.N 

Orlu •• 5 30 30 30 31 36 57 30 }O 30 29 
CWE rri 12 21~ 92 23~ n 8S 30 9V 30 30 23 23 

Total 23 21,2 242 246 245 204 60 17', 25 90 80 88 7Z 
-----

.;inÏ5try of Education, Anr.ual Rtlport 1962, Official Clo,;ument 1:0. 5 of 1965. 



TABLE 1 - continued 

ENROUlENT or TEACHERS IN T. T .C. BY PROVINCE AllO DIVISION IN EASTERN NIGERIA IN 1962 

GRADE III GRADE II (TiO YEARS) GRADE II (rOUR YEARS) 

Province Oivision No. of 
Schools rlrst Year Second Year rirst Vlar Second Yaar rlrst Year Second Year 

H F M r M r H r M r H r 

Port Harcou rt Ahoada .. .. It go 30 92 30 
Ogoni .. .. .. 2 30 30 ~ 30 29 30 29 
Port Harcourt 1 53 35 57 31 

Total 7 120 30 122 30 83 35 86 31 30 29 

Ullluahia Aba •• 8 162 78 163 75 52 '*2 53 'l7 27 
Bende 9 208 30 205 29 \0 22 60 27 

Total 17 370 108 3&~ 105 52 82 53 63 60 5" 

Uyo Eket 6 150 €Q 175 57 29 28 
Enyong .. 2 Go 60 
Opobo 1 60 60 
Uyo •• 6 198 220 82 \7 

Total •• 15 \68 60 515 57 111 .75 

Yenegoa Brass 2 6:> 60 

Grand Total 108 1,9ft5 69& 2,356 712 1,Oft'* 328 901 227 359 196 355 210 

2,6ft1 3,068 1,3;2 1,1zt: 555 555 

Governr.ent .. .. 3 \a 50 "3 1t3 52 65 ft7 \5 
Local Authority •• 12 388 "ft7 60 30 30 29 

~ 
Aidad Colleges 93 1,509 6It6 1,361 669 93~ 263 8Zlt 182 329 196 326 210 \J1 

Total •• .. 108 1;9'6 696 2,35G 712 1,Oft" 329 901 2?7 359 196 355 210 oP' 

Grand Total 2,6ft1 3,068 1,3ï2 1,128 555 565 



TABLE II 

NID·illER OF TEACHERS BY GRADES AND BY PROVINCES IN TEACHER 

TRAINING COLLE~ES IN EASTERN NIGERIA, 1961 1 

PROVINCE GRADUA TES GRADE l GRADE II GRADE III UNTRAINED 

Abakaliki 9 5 20 - 2 

Annang 17 15 22 - 3 

Calabar 1 2 2 - -
Degema - - - - -
Enugu 23 30 33 5 -
Ogoja 6 5 11 - 2 

Onitsha 20 36 43 5 2 

Owerri 20 43 51 14 6 

Port Harcourt 9 12 17 1 -
Umuahia 24 36 50 4 3 

Uyo 18 28 33 5 1 

Yenagoa - 3 6 - -

TOTAL 147 215 288 34 19. 

1Eastern Nie;eria, Hinistry of Education, Annual Report, 1961, Official 
Document No. 30 of 1963 (Enugu: The Government Printer, 1963) 

, 

TOTA~ 
1 

1 

36 i 

57 1 

5 
1 

! -
91 

24 

106 

134 

39 

117 

85 

9 

703 

~ 

VI 
VI 



TEACIIERS IN EluSTEIDl NIGE!'UA GCHOOL ::;YôTEM, 1962 

GR.IHu~TE:S 

UNe ERT/FI C!1TfD 

23. ~1-~. 

156 

I:;untern lageria, Miniatry of Eduoation, Annuul Heport, 
1962, Offioial Dooument No. 5 of 1965. 
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A!?PEl~DIX K 

TABLE l 

TEACHi!:H THAINiNG }j'OH THE IJRO~:t;GT.lUIs: SChüOLS OB l.'llli PROVINCE OF (c.UEBEC 
FROM 1857-1858 1'0 1962-19631 

Macdonald College Institution .- Bishops University Department 
of :Education of Ed.ucation 

i 

f .~ 

.' 

Year Faculty I,~ale Female Diplomas li'aculty 1:ale 3em'3.1e Diplomas l1embers Students Students 1'lembers ,::;tudents dtudents 

1857-58 7 11 108 57 a a a a 

1907-08 7 1 . 116 113 a a a a 

1932-33 11 71 253 256 1 14 3 17 

1952-53 10+ 16 176 153 1 3 7 8 
5 part 

time 

1956-57 17 + 7 42 289 232 1 + 1 1 8 9 
part part 
time time 

1962-63 38 + 14 159 528 276b 1 + 2 10 8 18 
parti part 
time time 

------ - - ~--- - --- ----- - -- - -- ,--- -- - -- - - --- ----- - ----- ~--- -- -

a ~his course had not been started 
b The Class III Certificate was replaced this year by a "tem~)orary permit". This 

explains the greater dispari ty than in previous yeétrS bet~'ken the number of 
students and the number of graduates. In order to malœ this figure complete, 
the 79 holders of the new temporary permits should he added to the total. 

1. ':'~e~Pedagot=dcêl 3·tru?tur~s of E9-uca~ional System, Report of the Royal Comrnission 
o .Illqulry op Ld~cat+on ln th~ ProvlDce of ~uebec, P~rt II, (rhe Government 
Pr~nter of uhe rrOV1Dce of ~uebec, 1964), p. 271. 

-------- --_._--------- _._---------------_.-._-~ ...... -<-. __ ._---_._._------------- --_. ---
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