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PREFACE

The scope of this thesis is limited specifically
to the education of primary and secondary school teachers
in EZastern Nigeria. The word "education" as used in the

title denotes both the professional and academic aspects

of the preparation of the teacher. It is hoped that the |
study may make some contribution towards solving a pres-

sing problem in education in Dastern Nigeria, as well as

in other parts of the country.

In connection with the preparation of this thesis,
the author wishes to thank the officials of the Ministry
ot Zducation of Eastern Nigeria who supplied.official
publications and up-to-date information; the Dean of the
faculty of Education of the University of Jiferie,

Nsukkaj; the principals of teacher training colleges who
co-operated by giving the information required of them;
and all others who assisted in procuring very useful
material.

Particular appreciation is extended to Dr. k. | |
Gillett for her able and kind supervision of this work;
to Professor R. Edwards who contributed generously of
his time and experience in oIlfering constructive criti-
cisms of the work along with advice and assistance.

Thanks are due to those who read the manuscript,
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_particularly to lir. Igboko of the Faculty of Lducation
 of the University of Nigeria, Dr. M. Olisa, of the

Department of General Studies of the same university and

lastly to my husband, for his encouragement.
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CHAPTER I
INTRODUCTICN

The purpose of this study is to make an analysis
of contemporary teacher education in Eastern Nigeria.1
As in most emerging nations of Africa, social, cultural,
political, and economic factors have caused and are for-
cing many changes in the daily lives of the people. These
are among the many factors which determine the education
of any society and they are the factors which a properly
trained teacher should reckon with. As Sadler said:

In studying . . . systems of education we should

not forget that the things outside the schools matter

‘even more than the things inside the schools, and

govern and interpret the things inside . « + A

national system of education is a living thing . . .

It reflects while seeking to remedy, the failings

of national character.: By instinct it often lays

special emphasis on those parts of trainin§ which

the national character particularly needs.

Nigeria's introduction to Western civilization was
made through traders and missionaries. By education and
evangelical work, the traditional pattern of life was
transformed and the traditional culture modified by the
impact of the Western world. Such transformation was

thought necessary since early educators and missionaries

1. See Map. 1. Iastern Nigeria is one of the four
Regions of Nigeria.

2, Sir Michael Sadler, How Far Can VWe Learn Anything of
Practical Value from the Study of loreign Systems of

. Education (1900), quoted in N. Hans, Comgaratlve

Education, (A Study of Educational Factors and Tradi-
tions) (2nd ed; London. Routledge & Kegan Paul
Timited, 1950); p. 3.
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naturally did not sppreciate the Nigerian traditional
way of life. As a missionary educationist in Eastern
Nigeria had noted:

For half a century or more school education has
been education away from the life of the village,
away from families, away from the culture and social
organization into which the children were born.
These were Jjudged, openly or by implication, to be
inferior to the culture on which the school was
based, and this was accepted by teachers, parents,
and pupils alike . . . The school was something
that came from outside. This is deeply ingrained
in our thinking; we speak of the Church as giving
or bringing schools to villsges and towns.

Schools are children, and these were neither brought
or given to the villages. But schools are more

than children. They are ideas, books, teachers,
communities, and here came the alienation between
home and school. The school did not grow out of

the village and in much of our thinking it is still
separate from the cultural heritage of the pupils.

The writer of the above passage did acknowledge
that much of what was contributed to the schools from out-
slide was valid. Furthermore, the simple life of the Afri-
canshas become more complicated as a result of contact
with the Western world. To be more precise,

Western Civilization has intermingled with African
culture and the African who is so0 affected by both
cultures is a man of both worlds; he is therefore
called upon to operate on both levels with a jug-
v'gler's dexterity. The African (as well as his

Asian and Latin American counterpart) must by force
of circumstance live under this ambivalent situa-
tion. Since it is most umlikely that the African
will completely abandon his culture, since he cannot

3. W. J. Wood, (Lducational Adiviser to Protestant
Missions), Report to Joint Education Advisory Council
(Nskkka, Nigeria: 2nd July, 1964), D« 4.

n




survive without his newly acquired Western orienta-
tion, (and since the Western Civilization itself is
a garb with borrowed plumes), the African must seek
a satisfactory synthesis between his cultural envi-
ronment and his Western skills and tools.4

The modern teacher must be in a position to draw what is

best in our culture and marry it with what is best in the

imported onmse. _

This search for a synthesis between the traditional
and the modern is evident in various ievels of Eastern
Nigerian society. It is, however, a part of a bigger

whole. The achievement of independence by many African

countries has cast a new light on Africa which has drawn:

the attention of the outside world. Departments of
African Studies have been established not only in Afri-
can universities but also in the universities of many
other parts of the world. Archaeologists and scholars

are engaged in the work of discovering the past of the

continent which was obscured by the fact that Africa, par-

ticularly south of the Sahara, has no systematically re-
corded history and possesses no accumulated historical
data on her past civilization and accomplishments.

For Nigeria and some other African countries, the
search for a synthesis between the traditional and the
modern involves a reorientation in outlook, a common-

sense appreciation of the past with the confidence and

4, A, Babs Fafunwa, "African EKducation and Social
Dynamics," West African Journal of Zducation, VII,
No. 2. (June, 1963), p. 66.

i




self-respect this will give, and a full appreciation of
the place of the "modern" and Western in a new pattern
of life. Future generations should be given an orien-
tation which will generate the self-confidence necessary
for self-realization. It is a task for education and
particularly for the interpreters of this education to the
young. Such interpreters are the teachers men and women
professionally trained for the job. “More than anyone
else the teacher must speak for man, he above all others
must find and speak out man's finest and noblest
aspirations."5 The teacher in an extended sense, may
also include the school, the home, the Church and modern
media of communication. The teacher, however,.cannot
"speak out" man's finest and noblest aspirations, if
through his education he is made imitative. His educa-
tion should therefore equip him with the capabilities
necessary to meet the contemporary challenge.
Admittedly, there is much that is good and noble
in the achievements of the Western world but theAfrican
may benefit more from them if his aspirations are guided
more by his culture. "African intellectual life must be-
come self-reproducing, inventing its own techniques,

establishing its own values, becoming not only a

5. J. W. Hanson, "The bpirit of the Teacher," in
0. Ikejiani eed.) Nigerian Education (Ilkeja: Longmans
of Nigeria Ltd., 1964), p. /8.
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recipient, but a donor of world knowledge. Mere train-

ing in teaching is not sufficient for the teaching strength

of any country. Something broader in scope should enter
into the total education of teachers so that they will be
aware of the relationship between the economic, social,

political and educational problems of the society in which

they live. In particular they should be able to recognize
the need for interpreting education in such a relationship
to the young. It is perhaps only when this is done that
the teacher can give his best in the service of a community
because he is a product of that society. In the light of

the recent social, political and economic developments, an

analytical study of the policies and practices governing .
the educétion of teachers in Eastern Nigeria will be made.
An increasing faith in the economic, social and poli=-
tical values of an educated population is causing changes
in the content of education. Emphasis is shifting from a
literary and classical type of education to the one which
is scientific in content and technological in application.
Success here depends greatly on the availability of a
qualified teaching force. There is, furthermore, a need
forlthe restructuring of the existing educational system

which has developed without much benefit of planning.

6. Eric Ashby, African Universities and Western
Tradition zCaﬁbridge,‘Massachusetts: Harvard Univer-

sity Press, 1964), p. 95.




Such an undertaking is significant since many of the pro-
blems of training and retaihing an adequate, qualified

teaching force stem from lack of planning in the educa-

tional system. In its present state, the system is a con-

glomeration developed from the contributions of Govern-
ment, Voluntary Agencies, chiefly religious bodies, and
‘ private enterprises; the last often initiated more for
commercial than for educational purposes. Lack of co~
ordination has acted as a deterrent to the comprehensive
reorganization of the educational system. The advantages
of a system with some elements of planning will be exa-
mined in this thesis.

The problem of supply of teachers is‘not unique to
. Eastern Nigeria. It is a problem which exists in the
educational sysfems of most countries. In Eastern
Nigeria, as in most developing countries, however,
teacher shortage is a problem of greater magnitude than
is the case in highly developed countries because deve-
lopment in the former is at an éarly stage. The situa-
tion is such that 1t is easy to yield to the temptation
of lowering the quality of education by maintaining a
low quality teaching force.

The need for an increase in the quality and number
of teachers in most African countries has been empha-

sized by the World Confederation of Organizations of the




Teaching Profession's Commission on Educational Policy
in Africa, the Conference on Education in East Africa,7
the Addis Ababa Report, and the Conference on The African
University and National Educational Development.8 The
findings of the above conferences are an important source
and material for the present thesis.

While there has been a publicatibn on teacher train-
ing in Nigeria, there has been no study of teacher educa-
tion in the light of current social, political, and econo-
mic developments in Eastern Nigeria. Golaru's Teacher

Training in Nigeria (1964)9 is an historical survey of

teacher training in Nigeria and covers the perliod 1842

to 1962. His study of the first one hundred and six years
_ was first precented as a thesis and approved by the

Senave of the ﬁniversity of London for the liaster of irts
degree in Fducation in 1248. The study ended, however,
just when Nigeria arrived at the threshold of far-reaching
const;tutional'changes; Earlier in 1943, N. Okongwu in
Columbia University in New York City had written a lnster's

thesis on "Professional Lducation of Teachers in

7. The Conference was held at Princeton University in
Decenber, 1960.

8. The Conference on the African University and National
© nducational Development was held in Now York City in
1964 and was sponsored by the Afro-angle-imerican

Programme in Teacher Education.
9. T, T. wolaru, Teacher Training in MNiceria, (nlgerla.
Ibadan University Press, ¢ 64).
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Nigeria."qo

He noted the inadequucy of the training pro-
grammes and called for an increase in teachers' salaries.
The inadequacies he pointed out have even become so acute
today that another study of the problem is considered
necessary.

The constitutional changes which led to independence
in 1960 and the expanding needs of the country on all
fronts prompted the Government to appoint the ashby Commis-
sion in 1959 to study Nigeria'é needs in post-school certi-
ficate and higher education in the next twenty years. The

reportqq of this Commission has guided educational plan-

ning and development in many ways. It led Ian Lspie to

‘make a survey of the period 1948-62 which survey formed

- the final chapter of Solaru's book. This chapter is lar-

geiy an historical study and ends with the endorsement of

the reccmmendations of the Ashby Commission. The Conmis-

. sion had recommended remedial education for most of the

80,000 primary school teachers, teacher guidance service,
the ultimate creation of a force of (about one thousand)
experienced travelling teachers to maintain primary school
teacher standards, specialized two-month vacation courses
to be offered by teachers recruited from abroad; a pro-~

gramme of recruitment of teachers from abroad to be

10. N. Ckongwu, "Professional Education of "cachers in
Figeria (1842-1942)" (Unpublished ii.i. thesis, Tea-
chers' College, Columbia Universitr, New York, 1943),

11. - Nigeria, lederal kinistry of Lducation, Investment in
—ducustion, The Report of the Commission on rost-
ochool Certificate and ilicher ILducation in Iiceria
(Laros: The rfederal Government Printer, 1960).

i
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initiated and linked to a scheme for sending Niperians

to other countries for university education and prepara-

tion for teaching. In the words of the Commission, the
proposals were "massive, expensive, and unconventional."
But they have to be facad if HNigeria will ever gain a
footing in the twentieth century technological world.
Indeed, the Governments of the country are carrying them
out courageously, and the apnraisal of the efforts of the
Eastern Nigeria Government will be made in this thesis.
The plan of this work is a sinmplc one. The second
chapter will be devoted to some detaililed examination of
the social, political,and economic factors which form
the background of the sducational system in which the
teacher functions. In the third chapter a review of the
educational system both in its past and in i4s present fomms
wil?l be made. Thic ig necessary for an understanding of
the present problems and trends and their bearing on
teacher education.

- In the fourth chapter the existing provisioans for
teacher trailning will be examined, attention beiny directed
particularly to the organization of teacher training faci-
lities, end progranmes. OQur meajor concern in the fifth
chapter wil be the factors which affect the recruitment
and retention of teachers as well as the growth of a
teaching provTession. The efforts beiny made in this

respcct by the university in Bostern Nigeria as well as




10

by educational and profressional organizations will be
examined. In the sixth chapter a summary of the develop-
ments and problems related to teacher training will be
made; this will be followed by proposals for the possible

solution of at least the more acute and urgent problems.

n
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CLAPTER IT
THE SOCIAL, POLITICAL, AND LCONOMIC BACKGRUUND

is mentioned in the preceding chapter, the character
of the educational system of any country is penerally
determined by the political, social and economic forces
in the society. These are dynamic forces and in Eastern
Nigeria they have been producing a quick succession of
changes, a significant aspect of which should occur in
the preparation of teachers who are at the heart of the
educative process. An examination of the said forcés will
be made in this chapter.

vocial and Cultural Developments

Zastern lligeria is the home and the land of a people
whose soclal groupings is based on linguistic and cultural
differences. The major grouns include the Ibibios, Efiks,
Ogonis, and ibos.

Previous to Lurcpean contact there was no centrali-
zed state, rather there existed independent territorial
and recidenticl groups. The internal organization of
these territorial groups vias based mainly on patri-lineal
clans evidenced today in the cxtended families. There
were different linguistic and cultural traits; the com~
ponent groups spoke verious dialects and showed conside-
reble cultural differences. The cociety was in a sense
1"

an "open" one in which nositions of prestige, authority,

i
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and leadership were largely achieved and not inﬁerited.
Individuality was stressed as well as group achievement,
the latter phenomenon accounting for the successful pro-
secution of such communal projects as markets and farms
in those days just as it accounts for communal schools
and hospitals of today. ‘

Contact with the .estern world through commerce,
education, and evangelical work has brousht changes in
the traditional culture and pattern of life. Of the four
Regions of Liigeria, Eastern Nigeria has the largest school
population today and its demand for education is fast
growing. There is increasing urbanization as towns grow

around trade, industry, and centres of administration. The

‘urban areas such as Enugu, Port Harccurt, iAba and Onitsha

attract an increasing number of people from rural areas.
Some of these people seem to prefer poverty in towns to
reasonable comfort in farms. Since the economy is basi-
cally agricultural, the Government is striving through
education to inculcate in people proper attitudes to
agriculture and other forms of manual work.

The larger unilineal descent groups so characteris-
tic a feature of traditional society are becoming less
important not only because lineage and clan members have
been leaving home on a temporary or permanent basis to
seek employment in the urban areas, but also because a

1ar3e proportion of the population have accepted

th
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christianity which among other things, tends to limit
polygamous marriages and to replace the extended family
system by a nuclear one.

Although many of the formal traditional social, reli=-
gious, economic, and political structures have been either
destroyed or modified, many of the original patterns of
social behaviour, such as the emphasis on group achieve-
ment, and the lack of strong autocratic authority have
survived to form a part of the developing culture. Accor-
dingly, there is considerable ambivalence towards new
ideas. Many people like to discover the best and the
preservable in the past and to reconcile this with the
new and foreign. This trend has motivated action at
various levels: Government interest in the recovery of
works of art and the revival of traditional art; a lite-
rary and artistic outburst based on local culture and
tradition; a resuscitation of traditional beliefs among
those who have been "converted" to christianity. A4s
Margaret Read said: |

A growing respect for and interest in their own cul-~

ture has been more and more evident among educated

Africans. Paradoxically the more they widen their

own knowledge in the European sphere, the more sym-
pathetic they become with their own cultural

heritage.”
1. lMargaret Read, Education and Social Change in Tropical
Africa, (London: Thomas Nelson end Sons Etd., 1955)
p. zi IO

w
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Perhaps this spirit or conflict was best expressed
by members of a Conference summoned in 1962 to review
the pattern and content of Primary, Secondary, and Teacher
Education in Eastern Nigeria:
In the souls of most of us engaged in this review
there lurks an 'aching void' for the games and pas=
times of our childhood days, for the joys of the
village green. DMost of these have been ousted by
imported games, which are not bad because they are
imported, but which should remain side by sige with
those of our culture and mode of expression.
The members of the Conference, while expressing perhaps
subjective views, spoke for the people at 1argé. In fact
they seem to agree with the following opinion expressed
by the African educational leaders at a Conference of
African states on the Development of Education in Africa:
"Let us learn not so much about the French Revolution, the
American Revolution, the English Civil wWars and the
Russian Revolution. Let our children be taught about the
African Revolution."3 These developments and views under-
lie the need for changes in the content of education in

general and teacher education in particular since the

teacher is at the heart of the educative process.

‘2., Eastern Nigeria, Ministry of Education, Report of the
Conference on the Review of the Education System in
Eastern Nigeria, Official Document No. 25 of 1964
(Enugu: Government Printer, 1964), p. 4.

3. Richard Grcencugh, aAfrica Calls (Paris: UNE3CO, 1961),
P. 4.
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The Political: Backgiround

The Republic of Nigeria as it is known today was,
until its creation by the British, é conglomeration of
independent kingdoms, states,'and ethnic groups, each
ruled by a constitutional ﬁonarch,’a warring chief, or a
council of elders. . Some coastal states and kingdoms such
as the Yorubaland, Calabar and Benin had had early con-
tacts with the Carthaginians and the Portu;;uese and had
traded with the latter as far back as 1472,

Although Britain and other European nations had had
informal dealings with Jest Africa since 1472, it was not
until 1849 that the British Governmenf tbok an official

4 pis wes demonstra-

interest in the affairs of that area.
 ted when a consul was appointed by Britain er the Bight

of Benin end Biafra in 1861. In that year, Lagos, the
present capital of Nigeria, was subdued and colonized bj '
British fdrces ostensibly in order to suppress slave trade.
By 1886, Tubman Goldie found it necessary to suggest amal-
gamation of all British trading companies. The new company
was granted a royal charter and became the Royal Niger
Company. By treaties often imposed on Nigerian kings and
chiefs and supported by the BLritish Government, the Com-

pany extended British influence in the interior.

In 1891 a Protectorate was déclared over soubthern

4, The present Easstern, vwestern, and lid-.estern Regions.

\
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Nigeria,5 then known as the Oil Rivers and Niger Coast.
In the meantime, British forces made an inroad into the
northern Emirates and succeeded in "pacifying" the Emirs.
In 1900, the British Government declared the two terri=-
tories Protectorate of Southern Nigeria and Protectorate
of Northern Nigeria. In 1914, largely because of adminis-
trative convenience the two protectorates were amalgamated
és the Protectorate of Nigeria, while Lagos remained a
separate colony.

The Second World ‘lfar gave many Nigerians their first
glimpse of the outside world. There were also some other
Nigerians who were studying in various institutions in
Europe and America before and during the war.®  oOn the
return of the soldiers from the war and the graduates
from institutions of higher learning, with new ideas and
aspirations, political parties were formed, and demands
made for constitutional changes to give increased freedom
and responsibility to Nigerians. The outcome was the
Richards Constitution which provided for one legislative
authority for the whole country. This was superseded by
other constitutional changes in 1951, 1954, and 1957, all

progressively moving Nigeria towards the ultimate goal of

5. &See Figure 1 for the stages in the Constitutional
development of the country.

6. For example, Dr. Nnamdi Azikiwe (the former Governor-
General of Nigeria) had completed his studies in the
United States of America and returned to Nigeria in
the late 1930's.

in
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FIGURE I

NIGERIAY CONSTITUTIONAL HISTORY CHARTe 1849-1966
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Sourcess J. Fafunwa, "An Historical Analysis of Higher Ecucation in Kigeria (1928-55)" (umpt
New York University, 1955), pe 79.

Me Crowther, Tho Story of Rigeria (Londons Faber & Fabar, 1962), ppe 242-73.




FIGURE I

NIGERIAN CONSTITUTIONAL HISTORY CHART. 1843-1966
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self~determination. In 1957, a Federal Government headed
by a Prime kinister appointed from among the elected mem-
bers of the House of Representatives was set up, but the
British Governor-General still retained emergency powers.
The lust constitutional conference was held in 1959, and
October 1st, 1960 was set as the date for Independence.
On that date, Nigeria became an independent country within
the Commonwealth. Three yvears later, Nigeria became a
Republic with a Fresident, a Prime linister, House of
Representatives and Assemblies, and Regional Governors,
Preriers snd Regional Legislatures.7

fhe main political problem in all parts of the
nepublic both before and after the attainment of in-
depenience is the question of minority groups. Kinority
movenents, slways potentially or actively existent because
of nistorical and ethnic factors, have taken the form of
political wassociations seeking the separation of so-called
minority areas and constituting them into new states. 3e-
cause the 1bos are the major group in Eastern Nigeria,

the Calabvar, Ogoja,-and Rivers provinces which contained

7. 4lth the army take-over on January 15, 1966, the fede-
ral structure was abolished and the country was gov-
erned a5 a unitary state by a oupreme hilitary Council
headed by the oupreme Conmander of the .armed Forces
who vias assisted by iillitary Governors in the Regions
and an administrator for Lagos. DBut following the
mutiny in the army on July 29, 1966, an attempt has
been made to restore the federal structure. .t the
moment, there is much confusion in the country and
it will be some time before a clear picture emerges.

.
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minority groups asked for the creation of the C.0.R. Jtate

* (Calabar-Ogoja~Rivers State). The 1957 Constitutional

Conference referred this matter to a Minorities Commission
which was very strongly against the creation of new states
because it felt that the fears and problems of minority
groups, which it found real, could be better solved within
the existing political framework. The oroblem still re-
mains and still colours Nigerian political life as events

indicated during the last federal census and election.8

Tconomic Situation

Lastern Nigeria with an area of 46,065 square miles
has a predominantly agricultural economy. It is estimated
that more %than 75% of the population (12,594,462) depend
on agriculture for their livelihood.9 In view of increas-
ing populetion, the existing standard of living can be
maintained only by increasing the productivity of the
rural areas.

45 a result of the enlarged public investment in
education, ecpecially at the primary school level, it is

estimat.. 4 that nearly 800,000 primary school leavers will

8. Disagreements over census rigures in 1964 led to a court
action by one of the Regions. Nigeria's census figures
were of the highest significance. wveats in the Cenbral
Legislature were distributed according to population,
and parties were so largely Regional that manipulation
of census figures would give a particular party undue
power, or even control of the country.

9. Lastern Niperia Development Plan, 1962-1968 (inugu:

The Government Printer, 1962), p. 8.




o~

20

be looking for employment in the 1962-1968 period. This
output, augmented by some 12,000 to 15,000 secondary
school leavers and 2,000 graduates, requires that the pro-
vision of expanded opportunities for paid employment
should be one of the corner-stones of economic development.qo
With agriculture accounting for over 50% of the annual in-
come of LEastern Nigeria, it follows that no serious impro-
vement in the pace of over-all progress can be made unless
productivity in agricultural sector is apprecisbly improved.
It is further recognized that even a steep increase in
agricultural productivity cannot absorb the whole of the

annual increase of the working population. Hence another

objective of the Government Development Plan is to pro-

‘ vide wider employment opportunities by diversifying the

economy through industrialization.

The stage of development so far reached in agricul-
ture and industry has been largely due to private enter-
prise: export crops have been developed from farming,
and secondary industry has grown largely through private
investments. Accordingly, one of the main objectives of
the 1962-68 Plan is the modernization of agricultural
methods through the adoption of improved techniques,
intensified agricultural education, and changes in land
tenure. The Government has embarked on various projects,
such as oil-palm rehabilitation, cocoa and rubber

10. Ibid.
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plantation and research schemes. Industries have been

set up to process certain raw materials. An industrial
city is growing around Port Harcourt where olil has been
found in commercial quantity. The investment pattern is
changing. 3Both foreign and local capital which used to

.be attracted mainly to trade and transport is now gradualyiy
turning to agriculture and manufacturing industry.

Success in achieving these aims will be limited by
thevéhortage of skilled manpower. The Government is con-
seaquently striving to raise the level of technology by
encouraging technical training and science education.

The factors examined in this chapter have in Eastern
Nigeria created new problems in the field of education
and teacher training, and also added new elements to the
existing ones. In the social and cultural fields, the
urge for resolving the conflict between the traditional
system and ‘‘estern ideas by a process of integration indi-
cate the need for change in the content of education in
general, and teacher education in particular. Such chan-
ges should be designed to infuse into the young good prin-
ciples of citizenship such as the need for the subordina-
tion of tribal or sectional loyalty to the over-all inte-
rest of the larger community. This can be achieved by
the teaching of the unifying values in our social and
economic development. In the sphere»of economic deve-

lopment, success in achieving rapid economic growth will
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‘be limited by the shortage of skilled manpower. The
consequent need, therefore, is to raise the level of
technology by encouraging technical training and science
education. This will mean a major shift from the pre-
“dominantly literary education of recent years. The edu-
cational'problem lies not only in providing facilities

but in securing science teachers and technical instructors.
For the achievement of these aims, a teacher of wide
sympathies and understanding both by nature and nurture

is a desideratunm,



CHAPIER III
REVIEW OF THE EDUCATIONAL SYSTEM

The system of education is currently undergoing
important and radical changes. For a full appreciation
of these changes, it might be useful to outline the pre-
sent system and the one which is evolving from it. Use-
ful also might be the knowledge of some features of the
system in the past. After all, an important value of
history is that it helps us to understand the present and
to forecast the future. Throughout the review the place
of the teacher , both in the past and the present will be
kept in the foreground.

The Development of Education (1857-1960)

The traditional form of education which existed
prior to contact with the Western countries paralleled
what Dewey has called the passing on to youth of "certain
social aims, meanings, values incarnate in the matured
experience of the adult."1 Boys and girls were initiated
into arts and skills necessary for earning their liveli-

hood and playing their roles within the culture, and

1. John Dewey, The Child and the Curriculum. The School
and Society, 4th ed. (Chicago: The University of Chi-
cago Press, 1960), p. 4.
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later on within the age group societies and lodges. Edu-
cation was consequently a life-long process for the indi-
vidual who passed through several stages determined by
‘age, experience and personal achievement. An education

of this nature would more often than not emphasize imita-
tion and memorization although skills and knowledge could
be acquired or improved as a result of personal initiative
or creativity. There was also a certain amount of social
mobility which enabled individuals to gain serviceable
education by contact with societies or ethnic groups other
than his own. In other words travelling was in the past
as it is today, education.

With the coming of European traders and missiona-
ries, and the introduction of formal Western education in
the second half of the ninetéenth century, the traditiomal
system of education underwent radical changes. The history
of Nigerian education from this period until the era of
independence has followed closely the political develop-
ment of the country. Until 1954 when LEastern Nigeria
evolved as a separate Region, education in the Region was
directed by the then colonial administration and it
embodied largely the views expressed by the British Colo-
nial Office in an overall study of education in the

British colonies.
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The Initial Stage 1857-1945: The foundations of educa-

tional work were laid by the missionary societies, as has
been said earlier. After a successful beginning in West-
ern Nigeria in the 1840's, the Church Missionary Society
expanded its activities to Eastern Nigeria and establi-
shed schools at Onitsha in 1857, and Bonny in 1863. The
United Free Church of Scotland started a school at Calabar
in the 1840's also and in due course planted schools and
churches inland in the basin of the Cross River. The two
missionary bodies just mentioned were faollowed in quick
succession by other churches, for example the Roman Catho-
lic Church, the Qua Ibo Mission and the Primitive Methodist
Mission. The Roman Catholic Church established schools in
Onitsha in 1885: in 1887 the Qua Ibo Mission started evamn-
gelical and educational work in the Ibibio country: in

1894 the Primitive Methodist Missionary Society arrived

and established itself in dvue course in Calabar and Owe-~
rri provinces.

For about forty years educational activities were in
the hands of the missionary bodies. The first effort on
the part of the then Colonial Government to participate
in educational work did not come till 1882. In that year
the first general West African Education Ordinance for
the then British West African Territories provided for
an Inspector of schools for the whole British West

Africa. The Urdinance further introduced a system of
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grants-in-aid for school buildings and teachers' salaries.

This system consisted of grants awarded for good organi-

zation and discipline with special grants on the twin

basis of numbers in the schools and the results of

examinations. It was an echo of the famous or infamous

code of Robert Lowe and its principle of "payment by

' results".2

The missions founded training colleges for catechists

and teachers. The pupil-teacher system‘of training or the

Bell System was generally in use. Each year in college

was followed by a year of practical work as a teacher.

Understandably the education offered by the mis-

sionary bodies had a religious emphasis and colouring.

A missionary conference which met at Le Zoute in Belgium

in 1926 adopted.a resolution which accepted education as

the due function of the Government. Since however,

African education would pe of no value without religion,

"it should be left to a large extent in the hadds of

missionaries aided by government subsidy and organized

2e

Robert Lowe was appointed a Vice President of the
Department of Lducation in England in 1859. In 1862,
he presented an Education Code to Parliament by which
government grants to schools was made dependent on the
two factors of average attendance and performance in
the examination. On protests from Parliament, he told
the Commons "... If it is not cheap, it shall be effi-
cient; if it is not efficient it shall be cheap,"
quoted in S.J. Curtis and M.E.A. Boultwood - An Intro-

ductory History of English .ducation Since 1800 (Lon-
don: University Tutorial Press Limited, 1960), p. 7.
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under government direction".3 Insistence on running of
schools by the missionaries prevented the development of
a public non-sectarian system of education. The rivalry
among the missions often led to duplication of scarce
facilities. JIndeed many problems in the field of educa-~
tion stem from this last factor snd will receive further
attention in a later part of this thesis.

It has already been noted that iﬁ the very beginning
the Colonial Government did not meke a direct contribu-
tion to education. However, with the appointment of
the first Inspector of Schools in 1888 and the establish-
ment 6f regulations for grants-in-aid, many missionary
schools qualified for Government subsidies and came under
Government supervision.

By the end of the first World War, schools had
increased so rapidly that Government could no longer
subsidize all of them.4 Wherever the missionaries opened
new churches, members of the local community demanded a
school for educating their children, and the missionaries

out of zeal and often rivalry responded. As the

3. Malcolm Hailey, An African Survey, (1st ed., London:
Oxford University Press, 1958), p. 1236.

4, See Table I. The reader should note that in 1912
there were ninety one Voluntary Agency primary schools
in Southern Nigeris; in 1926 these had risen to 192.

Whereas the figures for the number of unassisted

Voluntary Agency school in 1913 is not known, in 1926
the number of such schools totalled 3,578, and the to-
tal average attendance had risen from 20,000 to 96,000.




TABLE I

"GROWTH OF PRIMARY EDUCATION IN SOUTHERN NIGERIA (1912-1947)7

Government and Native -

Voluntary Agency

Voluntary Agency

Administration (Assisted) (Unassisted)
- No. Ave., AtteAdance No. Ave, Attendance No. Ave., Attendance
of of{ - of
Sch.| Boys Girls | Total Schy Boys | Girls Total Sch.| Boys Girls Total
1912] 59 | 3,873 111{ 3,984 | 91 | 9,673| 2,059| 11,732 «8 xa =2 20,000
1926/ 58 | 8,800 5741 9,374 1192 (28,229 | . 7,046| 32,275 | 3,578 8- =2 96,600
19320 o4 9,599 41,061 10,660 |275 110,534 | 37,885 | 48,419 |2,387]|772,951] 9,403 102,354
19371108 |10,667| 1,516 |12,183 |339 |16,661 | 52,803 | 69,464 |3,086(116,819|10,144] 136,963
1947 {183 |21,604| 44,436 26,040 473 |38,824 W14 ,935 |153,75P | 4,328 294,322 64, 270] 385,592 ana ©

aFigures not known

b

and are from returns made in respect of the year 1946.

The figures shown for 1947 are figures of enrollment, average attendance not being available

€In adidition, there was, in returns for the year, a record of 27,873 boys and 6,161 girls in
private venture schools in the S. Provinces.

1

The Nuffield Foundation and the Colonial Office, African Education, A Study of Educational

Pelicy and Practice in British Tropical Africa. (Oxford University Press, 1955), p. 47.

8c
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Phelps-Stokes Commission said in 1922, "occupying the
field" has been the guiding thought of a large number of
missionaries in every part of the world.5 It should be
noted that this steadily growing number of mission schools
was not matched by the growing number of teachers worthy
of the name.6
The officials of the Colonial Government were not
unaware of the unsatisfactory state of affairs. Indeed
a kind of laissez-~faire was the official policy. In his
address to the Nigerian Council in 1920, 5ir Hugh Clifford,
the Governor stated that -
It has never been the practice in British posses-
sions in the tropics for the local government to
claim the right to exercise any control or super-
vision over scholastic enterprises that do not
voluntarily submit to these things for a grant-in-
aid, the amount of which is annually determined by
the degree of efficiency attained by each school,
as revealed by the periodic reports of government
inspectors.?
This policy, with the excessive freedom it gave the mis-
sions brought about duplication of effort owing to un-

healthy rivalry among the wvarious school agencies. This

5. Thomas Jesse Jones (ed), Education in Africa (New York:
The Phelps-Stokes Fund, 1922), p. 29.

6. ee Table II. In 19712 there were only three training
institutions. In 1926 there were three Government
training institutions with a total enrolment of
forty seven and nine Voluntary Agency schools with an
enrolment of 218.

7. Thomas Jesse Jones (ed.) Education in Africa
Iew York: The Phelps-Stokes I'und, 1922),
p. 175.
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GROWVTH OF INSTITUTICNS I'OR TRAINING OF TEACHERS IN SOULHERN

TABLE II

NIGERIA (1912-1947)7

Government and Native Voluntary Agency Voluntary Agency
Administration (Assisted) (Unassisted)

Year Ko. Number of Students No. Number of Students No. Number of Students

of - of of

Inst. M » Total Inst. N F Total Insti 51 F Total

1912 - - - - 1 * * 12 2 * * *
1926 3 * * 47 9 200 | 18 218 - -1 - -
1930 2 48 -~ 48 11 508 | &4 662 - - - -
1937 4 105 | - | 105 19 sg2 {107 | 752 - -] - -
19479 4 296 - 296 53 2,0801650 | 2,730 . 1 20 - 20

E
Figures not available

Tlhe Nurfield Foundation and the Colonial Office,
Policy and Practice in British Tropical Africa (Oxford University Press, 1955), p. 48.

African iEducation, A 3tudy of Educational

0¢
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resulted in waste and inefficiency, and prevented the
achievement of good standards. For one thing, the missions'
facilities for teacher training were anything but adequate.
The Government itself offered nothing at all in that
direction.

In 1926, the Government issued an Education Ordinance
as an attempt to check the sporadic growth of schools
resulting from the situation described in the preceding
paragraph. More Government assistance was provided and
more control was at the same time imposed. The provisions
of the Ordinance included

(a) « « . the registration of teachers in Southern
Nigeria.

(b) the power of the Governor acting on the advice
from the Director and Board «f LEducation to con-
trol the opening and closing of schools.

(e) appointment of voluntary agency inspectors as
supervisors

(d) Revision of the system of grants-in-aid to re-
duce the number of unassisted schools.8
Following this Ordinance fhe number of unassisted primary
schools fell from 3,578 in 1926 to 2,387 in 1930 suggestf
ing that efficiency improved.9 In the field of teacher

8. Nigeria, Education Code, Colony and Southern Provin-
ces (Lagos: Government Printer, 1927), p. 11.

9, oee Table I.
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training, a new development was the introduction by
Government of elementary centres aimed at training students
for the Elementary Certificate, whereas the missionary
institutions usually trained teachersfor the Higher Ele-
mentary Certificate. The main difference between the two
certificates lay in the academic standard attained in the
traditional school subjects rather than in the types of
training. The elementary training centres were started
primarily to train teachers for the junior section of the
primary schools, while the training colleges offering more
advanced courses would supply teachers for the senibhr pri-
mary section.

The general depression in Europe following the first
World War was reflected in the colonies by severe economic
difficulties. This adversely affected Government spending

on social services, including education. The Government

. was thus unable to pursue its policy of more grants-in-aid

to_mission schools. Some missions found it expedient to
impose levies on their teachers, an act which met with
resistance. A number of Government schools were transfer-
red to the missions or native authorities, the Government
being unable even to maintain its own schools. Inspite of
this, public clamour for education in Southern Nigeria
continued to increase and the local authorities assumed

increased responsibilities for education.

The Post-viar E -60Q: Hardly had the world recovered
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from the depression resulting from the first World War
when it was again plunged into the second and by far
greater war. As has already been pointed out, this war
had far-reaching implications for education as well as
other aspects of social and political life in Nigeria.
There was increased demand for education which was regarded
by the people as the most potent instrument that could com-
bat colonialism as well as the best means for climbing the
social ladder.

. Consequently, there were studied efforts to revise

the system of education and schools. For example, the
Elliot Commission was appointed in 1945 to consider the
possibilities of higher education, including teacher train-
ing. An exhaustice inquiry was also carried out by Mr. S.
Phillipson (later Sir Sydney Phillipson) into the system

of grants-in-aid of education in Nigeria. Progress in edu-~
cation followed the implementation of some of the recommen-

10

dations made by the Elliot Commission - and Phillipson's

Report on Grant-in-Aid of Education in Nigeria.11 The

Elliot Commission recommended that Nigeria should have its
own University College and that the Higher College at Yaba
should become a technical institute. it was further recom-

mended that the University College should include schools

10. Colonial Office, Report of the Commission on Higher
. Lducation in West Africa, Cmd. 6655 (London: His
Majesty's Stationery Office, 1945).
11. The report suggested that grants be awarded to appro-

ved schools in conformitf with a general balanced
plan of educational development bearing in mind the

- resources available.
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of medicine, dentistry, agriculture, forestry, and animal
health in addition to departments of arts and pure science.
In 1948 the Higher College was transferred from Yaba to
Ibédan to become the nucleus of the university which main-
tained a system of special relationship with the University
of London.

The Elliot Commission also recommended the opening of
a number of "Territorial Colleges" to act as feeders for
the University College and also top provide certain techni-
cgl and teacher training courses. As further result of
the Elliot recommendations, the Nigerian College of Arts,
Science and Technology was established with a branch at
¥nugu, largely with grants from the Colonial Vielfare and
Development Acts. In 1962, the Enugu Branch became a
part of the University of Nigeria, which was established
at Nsukka in 1960.

12 which

Earlier on in 1947, the Richards Constitution
for the first time introduced Regional Government in
Nigeria gave advisory functions to the Regional Houses of
Assembly in many areas including education. The machinery
of regionalization was now set in motion and more work
fell to the Regional Governments. Following the Consti tu-
tional Conference of 1953-54, additional powers were given
to the Regions. The Civil Service was also regionalized,

and the staff of the Education Départment in the Region

became employees of the Eastern Regional Government.

1?. This Constitution is named afier the Governor of the
time, Sir Arthur Richards, who later became Lord Milverton.
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On the eve of Independence, the Last Regional Govern=-
ment devised a scheme for universal free primary educa-
tion as part of the campaign against illiteracy and for
self-realization. This undertaking was unwise because of
lack of facilities and trained teachers. In fact, teachers
who Qere employed were quickly passed through training
courses of a few months duration. The scheme further made
the educational structure unbalanced, and concentration
on primary education left secondary and higher education
s“\:etr'\red..']3 The scheme in the circumstances could not
succeed.,
| On the eve of independence the educetional system
did not meet the actual needs of the country. It produced
Nigerians with more knowledge of the history and geography
of Western Europe and Anglo-Saxon culture, literature,
law, and economic theories than was often pertinent to
the local situation. The literary and classical type of
education with its premium on paper qualifications gene-
rated contempt for technicians, farmers, and tradesmen.
Although the Government founded an agricultural school at
Umuahia for training teachers and agricultural assistants,
and though some of the Volunfarj Agencies had rural cen-
tres for training their teachers, there were reports

that products of such schools sought clerical work rather

1%5. ©OSee Appendix D, pp.13%3-5 for Government grants to
primary schools, secondary schools and teacher
training calleges.
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than go to the farms. This reluctance to do agricultural
work was due in part to lack of provision, either by Govern-
ment or any other body, for large-scale farming, and to the
problem poseé by the system of land-ownership in the indi-
genous culture. The dearth of high level man-power which
became obvious on the exodus of expatriate officers after
independence, and the unfavoursble attitudes to technical
and manual work which had been generated by the premium
placed on a literary education, made the foundations of

independence insecure.

The Present System of Education

The teacher is himself the product of the educational
system. No study of the education of the teacher would
be complete withouf a glance at the educational system
itself. In this section, this is reviewed.

14

Primary Education: Eastern Nigeria has a six-year pri-

mary school course which begins at the age of six. It is
fee free up to standard III. The reintroduction of school
fees in 1960 in Standard as a result of the failure of the
scheme for universal free primary education caused a drop
in enrolment in Standard III. There are thus two main
categories, junior primary schools, and 'central' schools
which offer full primary course and which are fed by the

junior primary schools. Considerable wastage occurs in

14; See Appendix B pp 128and 131 ,
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the final years of primary schools, when parents can no
longer afford to pay the school fees. It is estimated - .
that on cu;rent trends, only twenty one per cept of those
enrolled in Infants I in 1960 may be expected to complete
the full primary course. The drop in enrolment in fee-
paying classes is also due to lack of incentive to both
parents and children since primary education does not,

as in the past, hold out any hopes of‘employment at the
end.

The determination to mechanize agriculture and esta-
blish industry has led to greater emphasis on science and
agriculture in the elementary school. A new syllabus has
made provisions for the teaching of these subjects in all
elementary schools. The aim is to combat the "Wwhite col-
lar" job attitude. Handicraft, Domestic Science and
Housecraft centres have been established in pursuit of a
more "practical" education. The Housecraft centres run’
one-year and two-year courses leading up to the certifi-
cate of merit and Housecraft Certificates, the Handicraft
Centres oifer courses in woodwork and metalwork to select
Standard V and VI pupils. These courses also attract a
growing number of adults who attend aevening classes. |

lMlany teachers 2 hold the Grade IIT Certificate which

is awarded after a two-year post-primary course. This

15. See Appendix d. p. 156, . . .
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standard was attained after the implementation of a policy
of dismissal or. retrenchment of a considerable number of
untrained and uncertificated teachers had been adopted by
the Government.

Primary schools are run by Voluntary Agencies - a
heritage from the colonial era. There is often keen com-
petition among these religious bodies. This leads to
duplication of facilities, uneconomic expansion, and, con-

sequently, a shortage of qualified teachers.

Post Primary Educat;ion:/]6 By post-primary education is

meant the facilities for further education open to the
pupil upon leaving the primary school. These include the
secondary grammar school, (mainly residential) which is
the apogee of the primary school leaver's ambition, secon-

dafy mo@ern schools, secondary commercial schools, tech-

nical schools, trade centres, and teacher training colleges.

In the past secondary grammar schools had a highly
academic trend; their training was designed to enable the

student to continue in a university and other forms of

higher education, or to take up posts which involve general

knowledge to the level of School Certificate. A current
trend is the development of technical streams in a few
grammar schools. These schools are equipped with first

rate shops for metal works and woodworks. ‘he ldea stems

16. See Appendix B pp. 128-31.
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from a desire to.engender a respect for technical and
manual work. For similar reasons, provisions for the teach-
ing of science and agriculture are being extended. Science
has always been taught up to the last year of secondary
grammar schools, agriculture has until recently been
optiohal. But now it will be made compulsory for the first
three years of secondary school.

Changes have also occured in the content of arts
courses, notably in English Literature, geography, and
history. In the main, these changes are designed to relate
the teaching of these subjects to the cultural background
of students. In geography and history past courses were
heavily European-centred. Major topics were bngland, the
British Empire, and Commonwealth. The present policy in
Nigeria as in Ghana, Sierra Leone, and Gambia is to sub-
stitute courses which will give the pupil both a local and
world wide outlook. The main difficulty in achieving this
objective is the lack of adequate text-books. Lvery effort,
however, is made to encourage Nigerians at all levels to
write books, and already the works of Achebe, an btastern
Nigerian novelist, have proved successful with English
Literature students. Because Nigeria has lrench-speaking
neighbours, the teaching of French has already been
introduced.in some secondary schools and will be extended
to other schools. However, the implementation of this

policy is being handicapped by the dearth of French
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teachers. The quality of the teaching force in secondaxry
grammar schools is steadily improving but has hardly rea-

ched the target set by the Ashby Commission17 - half to

18 out of the

-total of 1,237 teachers in grammar schools in 1961, 521

were graduates, which is below 50% of the total giving a.
graduate teacher: pupil ratio .of 1:16.19

Changes have been made in the West African School
Certificate Examination taken at the end of the secondary
grammar course. for example, English though recognized
as a language of administration and transmission of know-
ledge, is no longer a compulsory subject. This will lessen
the wastage which occurs at the secondary school stage as
a result of failure in English language.

Owing to the imbalance in the educational structure,
facilities for secondary grammar education are inadequate,
and admission is based on a highly competitive entrance
examination, together with the ability of the pupils'

parents to pay the high tuition and boarding fees. The

17. Nigeria, rederal Ministry of Z£ducation, lnvestment in
Lducation, The Report of the Commission on Post-School
Certificate and Higher Education in Nigeria. (Lagos:
The Federal Government Printer, 1960), p. 16.

18. The Grade I Certificate in most cases is awarded to
holders of Grade II Certificatcs who have passed two
papers at the General Certificate of Education (A.L.)
and attained a good standard in teaching method.

See pages 57-8 below.

19, - Ministry of Education, Eastern Nigeria, innual
Report 1961, Official Document No. 30 of 1963
(Znugu: The Government Printer, 1963), p. 20.
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West African Examinations Council conducts the entrance
examination for some of the well established schools,
including all Government schools. Children who are unable
to gain admission to secondary grammar schools for reasons
given above, and who can afford it, may gain entry into
secondary modern schools.

In 1962 there were ten girls modern class centres,
offering two-year courses. Ihe programme is popular as a
means of access to the nursing profession. The direct
openings for Modern II girls in the teaching profession
no longer exist, but many of them seek entry into four-
year teacher training colleges which also admit pupils
with primary school certificates. Modern'I¢ girls are
also eligible to enter the course for copy-typists at the
Women's Occupational Training Centre.

A growing number of primary school leavers who do not
get into teacher training institutions obtain further edu-
cation in technical schools, commercial schools, and grade
centres run by the Government, Voluntary agencies, and
Industry. The Federal Ministry of Labour conducts trade
tests which determine the level of skill and therefore the
rate of wages and the ranks of the workers. These tests
and the grades granted are not generally accepted by the
employers in the country. The large companies run their
own trade tests or rely upon British certificates. This

drives many people to study for certificates, the
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syllabuses for which are not always geared to local needs.
The existing provision for vocational training is in-
adequate for the primary school leavers who cannot find
suitable employment or gain admission into secondary gram-
mar, teahnical or commercial schools. The Regional Govern-
ment accordingly plans to convert, where suitable, some of
its tWelve Handicraft Centres which will provide a three--
year course. Pupils from these centres could leave after
two years to attend a technical institution or some other
secondary institution that is more appropriate to their
needs and abilities. The training provided will thus
enable school leavers to earn a living in suitable employ-
ment without debarring the exceptionally brilliant pupils
from furthering their training in an appropriate technical

or commercial course.

Post-secondary and Higher Education2o

Provisions for post-secondary education had been in
the past very poor and are still inadeguate to cater for
the needs of the Region. Facilities for post-secondary
education include: a School of Agriculture, a College of
Technology, orientation courses for administrative offi-

cers, sixth-forms, teacher training colleges and a

- university.

The school of Agriculture is serving a real need by

20. ©See Appendix C p. 132,
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training personnel for the Ministry of Agriculture.
Teacher training colleges include the Rural Education Cen-
tre at Umuahia which trains rural science teachers for

21

primary schools. The Advanced Teacher's Training Col-

lege at Owerri trains teachers for primary schools and

the junior classes of secondary schools.22

The College of
Technology is designed to meet the need for technicians
since 1t is recognized that the economic advance of Nigeria
will not depend so much on the availability of a large num-
ber of highly professional people as.on a large number of
technicians. The object of the sixth-form course which
normally lasts for two years, is to provide high calibre
entrants for the (Wigerian) universities. In 1963 there
were twenty secondary schools offering such courses, with
increasing emphasis on science. It does not seem that an
attempt has been made to provide for teacher training in
sixth-forms as recommended by the Ashby Commission25 as an
emeragency measﬁre.

The University of Nigeria was founded after an analy-
sis of the social and economic problems in Nigeria by a
team Qf educators from Michigan State University (U.s.A.)

and from the United Kingdom. The basic principles on which

21, Tor further details see pages 58-9 below,

22, 3See pages 59-60 below.

23, UNigeria. @ederal lMinistry of Zducation, Investment
in Yducation, The Report of the Commission on Post-
ochool Certificate and Higher Lducation in Nigeria
(Lagos: The Federal Government Printer, 1960), p. 16.
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the university was founded were summarized in the follow-
ing words and are important because they mark a complete
break with colonial pattern of education:

we must frankly admit that we can no longer afford

to flood only the white collar joos at the expense

of the basic occupations and productive vocations,

which can be so intelligently directed to create

wealth, health, and happiness among the greater num-

ber of our people, particularly in the fields of

. agriculture, engineering, business administration,

education and domestic science.24

although the institution's policy draws upon the
educetion philosophy and methods of other universities, it
adapts experience to the unique, social, and economic
needs of Nigeria. It is evolving a programme that provides
within the limits of its capacity ‘the solution of practical
development problems in the country as a winole. The expe-
rience of Land Grant Universities of the United States is
serving as an important source of guidance to the University.

The University has established nine ifaculties: Arts,
Science, Social Studies, Agriculture, 3usiness administra-
tion, Lducation, Law, Engineering, ledicine; an Institute
of African btudies, an Economic Development Institute, a
Division of Ixtra-liural Studies, and a Continuing Zducation
Centre.

In this chapter the description made of the prevailing

system of cducation, and the one that is evclving from it,

24. lNnamdi azikiwe, "Heroes and Heroines of a N.w Ligeria"
and address delivered before the inaugural Convocation
of the University of Kigeria, 13th October, 1960.



1 \x
I

(M

45

reveals marked changes in content and structure as a re-
sult of new aims in the over-all development of the Region.
Important for this thesis is the nced to bring out exist-
ing flaws and weaknesses which act as drawbacks to the
achievement of declare¢d ailms and aspirations.

It cannot be sald that the existing system of a six-
year primary education which starts at the age of six meets
the needs of the children or the Region. The proportion
of cihildren who enter secondary schools is so low that the
majority of others ought to have some s0lid foundation in
education capable of benefiting the recipients in the com-
mon affairs of life. The added problem of having to study
in a foreign language (English) necessitates that the
period of elementary education be extended to enable child-
ren aciiieve greater mastery of the language. The quality
of some teachers in the primary schools is still very low.
The grade of teachers mentioned above have only a relatively
deeper grasp of the subjects they will teach above the pri-
mary level since they hold certificates awarded after a
successful completion of a two-year post-primary course.
The practice in countries striving to maintain quality in
their schools is to have all teachers go through secondary
education or at least four years post-primary education.
The second alternative has been attained by Eastern Nigeria
since the Grade III tralning centres have been disconti-

nucd. The Government should however, stipulate and
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create opportunities for members of this category of

. teachers to upgrade their qualifications within a certain

number of years.

It would be desirable if in the near future the
Government would stipulate that future teachers must have
some form of secondary education. oveveral avenues for fur-
ther studies exist for a holder of the secondary school
certificate which are closed to holders of certain tea-
chers certificate without a secondary school certificate
or General Certificate of Education (O.L.). This may also
curb the present popular practice of gaining higher cer-
tifidates by private studies, a practvice which lowers
their efficiency as employed teachers.

At the post primary level, the greatest problem is
perhaps the inadequacy of facilities, and the concentra-~
tion on secondary grammar schools. Similarly the existence
of modern schools which act as blind alleys is wasteful
and unproductive. To realise the over-all aims of deve-
lopment, existing facilities for secondary educatiovn should
be expanded and the courseé diversified.

The present system whereby primary and secondary
schools are rum by various educational agencies is
inefficient. The unhealthy rivalry among different reli-
gious bodies éngaped in educational activity sow seeds of
discord among relatives and friends. Furthermore compe-

tition and duplication of scant facilities is rank where
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consolidation would have resulted in higher standards.
There is need for the Government to exert greater control
over the Voluntary Agencies in such matters as require-
ments regarding opening and closing of schools, curricu-

lum, maximum enrolment, staff, and inspection.
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CHAPTER IV
THE PREPARATION OF TEACHERS

The education of teachers is perhaps the most impor-
tant single item in the development of any educational
system.

when formal education was first introduced in Eastern
Nigeria, training for primary school teaching took a
period of six years. Candidates were required to serve
three years as pupil teachers before training. During
the training, each year in college was fol owed by a year
of practical work. This system was superseded by a less
punctuated and a shortened system of training because of
the need for an adequate supply of teachers to meet the
increasing demand for schools.

The early courses were either two-year or four-year
courses. The two-year course, introduced by the Govern-
ment in 1936, led to the award of the 'Elementary Certifi-
cate'. The four-year course, at first run by the missio-
nary bodies, led to the award of the 'Higher Elementary
Certificate.' The two-year course was largely an emer-
gency measure designed to meet the over-all demand for
education. IFor a long time, training at a higher level
was offered at the Yaba Higher College, which was opened in
1934 in the Western Region.

The response to the demand for education and the un-

reéulated expansion which followed largely as a result of
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the laissez-faire policy of the colonial administrators,
and the ambitious scheme for universal free primary edu-
cation in 1957, created the problem of supply of qualified
teachers. In 1960, three-quarters of the approximately
32,000 primary schools teachers in Eastern Nigeria were
uncertificated; 70 per cent of the approximutely 1,C00
secondary school teachershad no university degrees and 30
per cent were neither university graduates nor certitica-

ted teachers.1

The training of teachers has, because of the above
gloomy picture, been one of the major undertakings of the
government in recent years.

In line with the priority objectives of the Develop-
ment Plan, emphasis in the educational programme is
placed on technical and professional training . . .
‘The 1962-68 period will see a consolidation of the
progress made in the past decade by improving the
quality of teaching through teacher training and

the strengthening of the physical facilities in local
council schools.Z2.

The current policy is aimed at achieving quality in
results. The two-year training for primary teachers
leading to the award of Elementary Certificate has. been
discontinued and the training centres upgraded. A three-
year course for the training of advanced teachers needed

for teacher training colleges and the lower section of

1. Nigeria, Federal MNinistry of Education, Investment in
Education, The Report of the Commission on Post-ochool
Certifiaate and Higher Education in Nigeria (Lagos:
The Federal Government Printer, 1960),p. 130.

isastern Nigeria Develo 1 é 68, Official

Document Number tnugu: The Government
Printer, 1962), v. 43

2.
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the secondary schools has been established at Owerri. An
Institute of Edufation was established at the University
of Nigeria, Nsukka, for the co-ordination of teacher
training efforts in the whole Region.

In the actual content of courses, there has been some
attempt particularly at the advanced level to provide for
the needs of technical and vocational teachers. At the
lower level, no change has been effected in the curricula
in order to prepare teachers who can teach the new ele-
mentary syllabus. Although courses in psychology and
sociology are taught, therelms been little research in
these areas. However, a preliminary research on teacher
training college syllabuses by the Institute of Education
of the University of Nigeria, is now under way. The In-
stitute has further undertaken a research on the selec-
tion of students to teacher training colleges.3

Several professional and educational societies and
organizations such as the Nigerian Union of Teachers, The
Eastern Nigeria Science Association, the Nigerian Geogra-
phical Society, the Historical Society of Nigeria, contri-
bute to teacher training and growth by in-service courses,
seminars, and publications, Some students receive their

training overseas on being awarded scholarships.

3. Institute of Education, University of Nigeria, Minutes
of Meeting of Board of Governors 1963. (Typewritten)
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Categories of Teachers

Teachers at various levels of the educational pyramid
are grouped into the following categories:

1. Graduate teachers;

2. Certificated teachers;

3. Vocational teachers;

4, TUncertificated teachers;

5. Vernacular teachers; and

6. Probationary teachers.4

A graduate teacher must have a degree or its equi-
valent granted by a university or institution recognized
by the liinistry of Education. ©Such a degree may be cou-
pled with a teaching qualification. The professional train-
ing of university graduates is provided by the University
of Nigeria Faculty of Education.

A certificated teacher may have any of the follow=-
ing qualifications: a diploma in education, any teach=r's
certificate other than a vocational teacher's certificate,
a certificate issued by any other Education authority con-
sidered to be equivalent to a teacher's certificate ol
Nigeria, and such other qualificetions considered adequate
by the Minister of Educaﬁion. Certificated teachers are
graded as follows:5

1. Elementary teachers, who are certificated to

%Yeach in elementary schools up to and including

Zlementary IV. These teachers hold the Grade

4. Lastern Nigeria, Ministry of Lducation, Education Hand-
Book 1964, Official Document No. 20 of 1964 (Enugu: The
; %overnment Printer, 1964), 9. 53.
. Ibid.
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IIT or Elementary Certificate awarded after a
two-year post primary course.

2., Higher Elementary teachers, who are certificated
to teach up to and including elementary VI in
elementary schools or Class II in secondary
schools. ©Such teachers hold the Grade II or
Higher Elementary Certificate.

3. Senior teachers who are certificated to teach
in all classes in elementary schools and com-
plete secondary schools, but in secondary classes
IIT to V, may teach only the subjects endorsed
on their certificates. These teachers may hold
certificates such as the Grade I Certificate
(equally known as Senior Teacher's Certificate),
the Yaba Diploma, the Associatéship Diploma
offered by the Institute of Education of the
University of Ibadan, the Teacher's Certificate
(Secondary School) offered by the Ahmadu Bello
University, the Nigerian Certificate in Education
to be awarded by the new Advanced Teacher's Col-
lege at Owerri.

Other qualifications which a person in this category may
have include the General Certificate of Education (Advanced
Level) and the Higher School Certificate.

Vocational teachers possess technical qualifications

which are considered adequate by the Ministry of
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Education. Probationary teachers are either vernacular
teachers or holders of a recognized First School Leaving

Certificate or its equivalent.

Courses and Training Prooramnmes

Training programmes vary in length of time and in con-
tent, depending on the level at which their products are
intended to teach. In the main the general aim is to
impart subject matter and skills for effective teacling.

Teacners' Certificate -~ Grade II: The course leading to

the award of this certificate is offerred in Grade II
teachier training colleges. These colleges are generally
administered by Board of Governors approved by the iinistry
of Education. Those colleges which meet the requirements
of the Government are grant-aided.

To be admitted to the course a candidate is to hold
a secondary school certificate, a Teacher's Grade III Cer-
tificate with some teaching experience, London liatricula-
tion or London University General Certificate of Zducation.
For holders of these qualifications, the course lasts for
two years, and for other candidates four years.

‘’o complete the course satisfactorily students must:

1. satisfy the Inspectorate during the last year of

the course in practical test in:
(a) class teaching

(b) physical training and games
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(b)
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Pass an examination set during the last year of
the course by the Principal of the Training
Institution in consultation with the Regional

Inspectorate in:

English literature;

History;

(dg Geography; _
Practical mathematics; and

(82 Physical and health education;

Reach a standard satisfactory to the Inspectorate
in consultation with the Principal of the Institu~
tion in not more than five and not less thén two
of the following subjects, of which at least one

must be in Group I or Group II.

Group I

1. Practical Rural Science
2. Practical Domestic Science
3. Handicrafts
4. Drawing and Painting

5. Needlework and Dressmaking
6. lusic

Group II

Advanced English

Advanced History or Advanced History (Islamic)

Advanced Geography

Mathematics or Advanced Mathematics

Religious Knowledge (Catholic, Protestant or
Muslim)

Theory of Domestic Science

Applied Biology, or Theory of Rural Science,
or Nature Study

An approved African language

Arabic

] L] L

Voo a0 EN-P\NT\)-S
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(¢) Group III
1. Advanced physical and health education6
A noticeable positive trend is the emphasis now
placed on the importance of physical education. The term
"physical education," embracing a network of major and
minor games, athletics, and gymnastics depending upon faci-
lities available, has been introduced in place of physical
training which was unpopular amongst teachers and pupils
owing to its isolated teaching and organization.
An important part of the training is practice teach-
ing, as indicated by the conditions of award given above.
Student teachers normally do .their practice teaching in
‘one of the schools nearby. ©Some colleges have special
schools attached to them for this purpose as well as for
demonstration lessons. In one of such colleges, St.

Paul"s College, Awka students-in-training are expected %o

-do at least twelve weeks practice teaching, which is divided

into three or four periods of four or three weeks cach and
spread through the course. All the teachers in the college
take part in inspecting and grading the students, but Fhe
methods master makes all necessary arrangements.

The work involved in conducting the practical teach-
ing test in the final examination is shared between the in-
spectorate staff of the Ministry's Headquarters and the

senior education officers in the provinces. The senior

6. Lastern Nigeria Ministrq of Education, ‘leachers'’
Exemination Syliabuses, 965, pp. 2-3. (Mimeographed).
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education officers are assisted by selected principals
of Grade II teacher training colleges.

Although many of the training colleges are built in
rural areas, variety and excitement are lent to student
life by a number of clubs and co-curricula activities.

For example, in ©t. Paul's College, Awka, the following
clubs and societies exist: Literary and Debating, Drama,
Students' Christian Movement, Red Croés, Geography, Culture,
Choral Club, icouts, Anglican Youth Fellowship and Science
Club. Each has a tutor as a patrén. In addition, the stu-
dent bodies have guest speakers from various walks of

life - the Police, the Legal Profession, and Politics. The
college is thus linked with the community through study
schools and social services. This typifies how such an
institution can serve as a community centre, a facility
much needed in present day Nigeria.

There has been an improvement in the quslity of staff
in recent years, following some increase in the number of
university graduate and Grade I teachers.

Until recent years the dourse was not attradtive to
secondary schools leavers and it drew a relatively few good
calibre students. In addition, the output of secondary
schools was so small that it was immediately absorbed by
Government, commercial and industrial establishments. The
incresse in secondary school output in recent years coupled

with the inadequacy of other opportunities for the school
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leavers have led to a noticeable increase in this cate-~

gory of students. But it has been noticed that after

their training, they are unstable in the teaching profession.

They seek by private studies undertaken at the expense of
fheir efficiency, to upgrade their academic qualifications
with a view t0 going into other and more lucrative
employments.

Teachers' Certificate - Grade I: Certificates. are issued

- 0 teachers who hold Grade II or Higher Elementary Certi-
ficates and have had at least five years of satisfactory
teaching experience after obtaining such certificates and
who, in addition, have satisfied one of the following
conditions:7
1. Completed and reached a certain standard in a
special subject training course approved by the
Inspector-General of Zducation for the purpose
and, if required by the Inspector-General, pas-
sed a practical test in teaching the subject in
a school in which they are employed. Such spe-
cial courses are at present held in agriculture
at Umuahia.
2. Passed one of the following.examinations:
a. the Intermediate Lxamination of Londqn
University;
b. the Cambridge Overseas Higher School Cer-

tificate;

7, 1lbid.
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c. the London University General Certificate of
Education;

pravided they passed in at least two of the subjects

listed below as main subjects in the case of (b)

and at Advanced Level in the case of (c). The sub-

jects are: English Literature, pure mathematics, geo-

graphy, physics, history, chemistrv, religious know-

ledge,biology. The subject or subjects in which stu-

dents qualify is endorsed on their certificates and

they are allowed to teach such subjects in classes up

to secondary V.

The course in agriculture held at the Rural Educatinn
Centre in Umuahia referred to in 1 gbove, lasts for two
years. The minimum qualification for admission to the
course is the Grade II Teachers' Certificate. The follow-
ing are the courses taught:-
1st Year: Agriculture, Surveying, Soil Study, Insect
Study, Poultry, and other Livestock, General Science.
Practical work in routine farm and garden work, Compound
Management, planting hedges and shade trees, rice planting
and preparation.
2nd Year: Soil Science, Crop Production, Livestock Hus-
bandry, Agricultural Economics, Farm Machinery, Biology,
Chemistry, Physics, Education (theory and Measurement).
Practical work in Layout, Management, Observation of Small

Farm Plots and Vegetable Gardens for Variety Trials,
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Manurial Trials, different fallow Systems, rzd other expe-
rimental work, the propagation of ornamentsi tLrubs and

8

trees.,

The -Hirerian Certificate of Education: Tnis Jertificate

was first awarded in 1965 after a three-yezr cource in
the new Advanced Teachers' Collere in Cwerri “he esta-
blishment of the course is in part an accepsznce of the
idea in England of extension of teacner uraining period
from two to three years. OSuccessful stuiter=z “ho complete
the course have sub-(university) graduate st:tus =nd teach
in the lower sections of secondary sczcsis -nid training
colleges. The minimum qualification for eavry is the
Jest African School Certificate or its e~uivzlent. The
estimated annual output of the ccliege is 1i5C.
The college is sti at an e imental s=tase, an
Th lleg till at xper tel se, d
the final decision on the courses to be »rovided 15 subd-
ject to the further study of the need of ths Xegion. The
following subjects are offered:
Compulsory: Enclish (communication); Zzysical Zdu-
cation.
Elective Subjects: Current affairs, Iboj; iLusicy
Audio-Visual Aids.
iajor Cptions: Inglish; history; geogray-y; mathe-
matics; chemistry, biology; physics, home economics;

agriculture.

Student teachers specialize in two or thr:ze surjects.

8. Xastern leerla, lilnistry of Bducation, <yila’us for
Advanced Rural Science Course, Umuania, iLefu. 1862,
pp. 1-3 (hiimeographed).
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TABLE IIT
TRAINING SCHEDULE (N.C.E)

Hours
Subject per
week

English (communicative) 2
Lducation ' 8
Physical Education A 2

6

Major Optionals (2 for each student)

English
History
Geography
Mathematics
Chmistry
Biology
Physics

Double Options 10

Home Economics
Agriculture

Blect in Subject 2

Current Affairs
Ibo

Music
Audio~Visual Aids

The college has a close relation with the Institute
of Zducation of the University of Nigeria, which.provides
it with some members of its Board of Examiners. The main
problem of the college is the provision of staff and
buildings. In this respect the East Regional Government

has been assisted by the United Hingdom and UNEoCO.
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The Department of Vocational Teacher Education of
the Faculty of Education of the University of Nigeria offers
a three-year diploma programme leading to the Nigérian Cer~-
tificate of Education in Industrial-Technical Education.

9

The curriculum’ is designed to prepare teachers for the
vocational-technical bias in industrial subjects at the
secondary school level. Applicants for the diploma must
hold at least Grade II Teachers' Certificate and either
the Wést African ochool Certificate or the General Certi-
ficate of Yducation (Ordinary Level) with liathematics or
physics. Holders of the Grade II Teachers' Certificate
with Kathematics who have experience in teaching crafts

or handwork are also eligible.

The B.A. and B.5c¢ in ZEducation: The Institute of Education

of the University of Nigeria offers a professional course
specially recommended by the Commission on Post-school Cer-

tificate and Higher Edudationqo

in Nigeria to take the
place of the ordinary Bachelor's degree plus the post-
Graduate Certificate in Education. It aims at producing
teachers, administrators and other professional vpersonnel
in the field of education.

for admission, a student must possess at least one

of the following entry qualif:i.cations:,]/I

9. Gee Appendix H p. 146 for the training programme.

10. Investment in kducation, op. cit.; p. 23.

11. University of liiceria, Nsukka, Handbook for Prospec-
tive Students, 1964-65 (Onitsha: Ltudo Limited, 1564),
P. 15.
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(a) The Higher School Certificate, with passes at

(b)

(e)

(a)

(e)

(£)

(g)

principal standard in at least “wo relevant sub-
jects (excluding the general paper).

Passes in two relevant subjects at Advanced
Level in the General Certificate of Education,
provided the applicant has in addition three other
subjects at Ordinary Level. An applicant with
paéses in three relevant subjects at advanced
level would require only one other subject at
ordinary level; and applicant with passes in
four or more subjects at advanced level does not
need additional passes at ordinary level.

The West African School Certificate, Division
One or Two (the old London Matriculation Certifi-
cate is accepted as a substitute).

The General Certificate of Zducation at ordi-
nary level in six subjects including English Lan-
guage and Mathematics or aﬁ approved science sub-
ject; all the subjects passed at one and the same
sitting.

Post-secondary qualifidations beyond the levels
of (a) - (d) above. -

ualifications obtained from other countries
and recognised by the University to be equivalent
to (a), (b), (c¢), (d) or (e) above.

Degrees of other Universities recognized by
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the University of Nigeria.
The course lasts for three years for holders of the Gene-
ral Certificate of Education (Advanced Level), the Higher
School Certificate and a Degree, and four years for all
others. To he able to graduate in three years, however,
prosﬁective students must ensure that their advanced level
subjects include at least one but preferably two of the
teaching suﬁjects they wish to study at the University.

Lach student is required to study two teaching sub-~
jects (commonly taught in Nigerian secondary schools) to
degree 1eve1,q2 while at the same time training as a
teacher by taking courses in the field of professional
education. Because of the importance of the English Lan-
guage in teaching in Nigeria, special emphasis is placed
on advanced studies in English, especially the aspects of
the language importaent for effective communication. Some
attention is given to linguistics, semantics and selected
aspects of informal logic and critical thinking.

The two teaching subjects must be selected from any
one of the following combinations as major and minor
teaching subjects:

B.S¢ (ed.
1+.- Physics and Chemistry

2. Physics and Mathematics
6. Mathematics and Chemistry

12. The title of the degrce is determined by the choice
of teuching subjects.



Zoology and Botany

Zoology and Physical Education
Mathematics and Geography
Chemistry and Botany
Chemistry and Zoology

o

20~3 '\

B-Ao Edo

Geography and ZLnglish
Geography and History
Inglish and History
3 ) (History

) (English
oh ¢ (i™Mine Arts

P

or § (Music

History) and EPhysioal Education

oo

Health Education
(Geography or Religion

Candidates for the degree are required to complete a mini-
mum of sixty-two credits in the courses in Zducation, as
specified below, in addition to a minimum of sixty credits
in a major teaching subject and a minimum of forty-five
credits in a minor teaching subject.13

TABLE IV
TRAINING SCHEDULE FOR B.i. a4ND B.Sc. EDUCATION

Ffour-Year otandard Programme

- Course No. Title Credits
PInsD YikAR
G. 5. 101 The Use of English 9
G.3. 103 Social Science 15
Zd. 101 Social and Philosophical Founda-
tions of Education 12
Major teaching subject 9
Minor teaching subject gﬂ
s
SECOND YEAR
G. 8. 105 Natural ~cience 12
Ed. . 202 History of iducation 3
Ld. 203 Comparative Education 3
d. 206 History of Nigerian Lducation 3
Ed. 211 Education Psychiology 9
Ilajor teaching subject 18
Minor teaching subject 5%

15.  “he Unlversity ol Tigerla, Tisukka, 10obh-6/ Talendar,
(Port Harcourt: C.M.o. (Nigeria) Pre&s; TUBE) D THod.




THIRD YEAR

G.S. 207
Ed. 3%21AB
Ed. 322C
Ed. 323
LONG VACATICUN
Fd. %28

FUOURTH YEAR

Ed. 412
Ed. 425C
Ed. 43%1AB
Ed. 443

Humanities

Curridulum and Metnodology

Special Metnods in Teaching
Subject Field

Instructional Materials

Major teaching subject

Minor teaching subject

Practical Teaching

Tests and leasurements

Phonetics for Teachers

Educational Administration

Professional S3eminar and Read-~
ings in kducation

Major teaching subject

Minor teaching subject

Total Credits 216

THREE-YLLAR SwWaNDARD PROGRAMME
FIRST YEAR

G.s. 101
Ed. 101

Ed. 202
Ed. 21

S.LCOND YEAR

LONG

G.5. 105
or
G.5. 207
Ed. 203
Ed. 3%21AB
&2d. 322C
VACATION
Ed. 328

The Use of English

Social and Philosophical
Foundations of Lducation

History of tducation

Educational Psychology

Major teaching subject

Minor teaching subject

Natural Science

Humanities

Comparative LEducation

Curriculum and lMethodology

opecial lMethods in Teaching
Subject Tield

Major teaching subject

Minor teaching subject

Practical Teaching

65

20 =
o
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THIRD YEAR

E4. 206 History of Nigerian Education 3
Id. 223 Instructional Materials 3
Zd. 412 Tests and lieasurements )
Td. 425C Phonetics for Teachers 3
Ed. 431AB Educational Administration 6

Ed. 443 Professional Seminar and Readings
in Lducation 5
Major teaching subject 18
Minor teaching subject 9
/i¥3)

Total Credits 171 14

Practice teaching is done in the last long vacation
of the 4degree courses. The practice lasts for six weeks
of five days in the week and is done either in secondary
schools or in teacher training colleges, depending on
where the student is likely to teach after graduation.
. dupervision of practice teaching is done by the most senior
members of staff (of the school for practice teaching)
teaching the student's major subjects in the university,
the principal of the school or college, and by various
_ lecturers in the subject area, who mske at least two visits
during the practice. botudents are evaluated by three re-
ports sent in by the supervising teacher, the principal's
comments, and the lecturer's observation and grading during
visits.

Post Graduate Diploma in i:ducation: The Department of idu~

cation has started a one-year course leading to the Post-

. . . 1 .
Graduate Divloma in Education. 2 The course is purely

,Iq‘o Ihido [ ppo 155-60
15. * The course was introduced at the beginning of the 1966~
67 session. Cnly four students are tal:ing the course.
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professional and is desipned for holders of & university
degree in subjects taught in Nigerian secondary schools
who wish to receive professional training.

One-Year Diploma Programme (for graduates only) '
Credite

id. 328 Practical Teaching 3
Id. 402 Historical Poundation of Zducation 9
Ed. 405 School and Society 9
td. 411 Psychological Foundations of

Lducation 9
wd. 423 Principles of Zducation S
d. 433 Cases and Concepts in Educational

Administration 9
¥d. 443 Professional “eminar and Readings

in Education

5
16

Practice teaching is done during the session of the
diploma course. The practice lasts for six weeks and is
done in secondary schools. Supervision of practice teach-
ing is done by the most senior members of staff (of the
school for practice teaching) teaching the students spe-

cial subjects, the principal of the school and by the

lecturers in the subject area, who make at least two visits

during the practice. Students are evaluated by three re-
ports sent in by the supervising teacher, the principal's
comments and the lecturer's observation and grading
during visits.

Bachelor of Gceience Depree in Vocational kducation: The

Faculty of wducation of the University of limeria has a

Department of Vocational “eacher Education which aims at
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training teachers to teach in secondary schools, teacher
training colleges, techinical schools, trade centres, and
private schools.

The Department oifers a four-year programme leading
to the B.Sc degree in the following fields: Agricultural
Education, Business (Commercial) Education, Home Economics,
(Domestic 3cience) Education, Industrial Pecinical Education.
All prog;ramme:sll'7 in this department include courses in
General LEducation, Professional Education, and Technical

subject matter. They are conducted by the Department of

Vocational Teacher Education in co-operation with the
Fac 1ty of Agriculture, Faculty of Business Administration,
Department of Education, and Department of Home Economics.

Each student is required to have a minor in addition

to his major teaching subject. He is required to spend a
specified period during his course in a related sthool sys- '
tem under the supervision of a member of the staff of the
Department. During this period he teaches and is also

involved in community activities and after-school work.

Outside the university there is scant provision for

the training of vocational teachers. The Government Tea-

cher Training College at Uyo has:been expanded to include a

handicraft wing to provide some of the teachers required

for the expansion of vocational education. A Rural Educa-

tion Centre at Umuahia provides specialist training in
17. ©See Appendix I pp. 147-52 for the training sdhedule.
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18 the annual enrol-

Rural Science for Grade II teachers;
ment is thirty. This centre benefits from its proximity
to the Ministry of Agriculture's Training School and
Research Centre, at Umudike, Umuahia. Provision has been
made for an advanced course in rural science for men and
an advanced course in domestic science for women in the
three-year course offered by the Advanced Teachers' Col-

lege at Cwerri, both courses leading to the award of the

Nigerian Certificate of Education. '?

Specialist Training: In addition to the types of specialist

training referred to above, the various Faculties and

Departments of the University of Nigeria offer several spe-

cialist courses for teachers in secondary schools or teacher

training colleges.

The Department of Physical Lducation offers a four-
year programme in physical education. lMajors in physical
education are interned for teaching under supervised con-
Aitions as part of their training. The course of study
for students majoring in physical education is accompanied
by a minor course of study, thus qualifying the successful
students to teach in at least two areas.

The Department of liusic offers a five-year degree

course in music. Intrants to the course must comply with

18. BSee pare 58 above.
19. woee pages 59-60 above. wovee Appendix G. p. 145 for
. the syllabus for 4igriculture at the advanced Teacher's
College at Owerri.
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the University entry requirements and satisfy the Head of
the Department of Music that they have the necessary in-
terest and ability in music by being required to sing or
play some musical instrument of their choice, aﬁd by
passing an examination in the elementary theory of music
and the fundamentals of pitch and rhythm.

The degree syllasbus provides for all students to gain
a thorough knowledge of both Western and African music from
the point of view of the performers, the composer, and the
listener. In addition, students can specialize in their
third and fourth years in performance,.theory, music edu-
cation or musicology. In this way they can qualify for
whichever type of work appeals to them, in a school, train-
ing college, university, or broadcasting company.

The Department also offers a diploma course in music
education to students who must have the following
qualifications:2O

1. West African School Certificate or its equivalent.

@. The Teachers' Grade II Certificate plus at least

four ordinary level papers (including English lan-
guage) passed at one sitting in the G.C.E. exami-
nation.

5. The Teachers' Grade II Certificate plus two

advanced level papers in the G.C.L,

4, The Teachers' Grade I Certificate. In addition

20, Universigg of N'geria, Handbook for Prospective Stu-
dents, 1964-65 % nltsha?‘Eﬁﬁﬁﬁ’BIﬁIﬁ?ﬁT_%9b4), P. &1,
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students are required to have passed the Grade
Seven Examination in music of the Trinity College
of Music or an equivalent examination, or a com-
parable examination set by the Department of
Music, University of Nigeria.

The Music Education Diploma Course gives the students
detailed training in music skills plus a keyboard instrument.
In addition, they are required to takeone other subject.

The above description of training courses and program-
mes reveal the need both for improvement in the standard
of education of teachers at lower levels, and for changeé
in the content of courses. The changes already noted in
the primary school syllabus call for changes in the sylla-
bus for the Grade II Teachers Certificate. There is a con-
spicuous absence of sciencé laboratories in nearly all
teacher training colleges, of that\grade in spite of the
declared aim bf the Government to place premium on science
education in the primary schools. ®Similarly, changes have
not been made in the history and geography syllabuses for
the Grade II Ce:c-tif.'ica\te.‘2’l Many of the topics included

in the geography syllabus deal with areés outside &frica.

21. See Appendices L & I pp 136-9 . dhereas the sylla-
bus for the primary school leaving certificate was
changed in 1963, the syllabus for the Grade II Cer-
tificate was last revised in 1955. In other words
the teacher training colleges have b en doing the
same things over and over again these twelve yearst
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Many of those in history deal with the early periods of

contact with the western world to the exclusion of topics

that deal with the new socio-political and economic pattern.

It is obvious that teachers nurtured in such out-dated sylla-
buses cannot give children the necessary orientation
required by a new pattern of life. Another inadequacy is
that there is scarcely any provision in the training college
curricula for the teaching of French or any other language
besides English. The study of English itself is at an
ordinary level because its study at an advanced level is
optional. The result of all the above limitations is that
teachers have a knowledge of their subjects only slightly
above the level of the children they are teaching.

The existing system by which teachers make their way
to a Grade I Certificate by private studies often leads
them to neglect their responsibility as teachers. There
is need to devise other means and avenues of achieving the
dual objectives of bolstering the teachers' morale and
maintaining their efficiency.

The provision for a B.A. Education course meets the
recommendation of the Robbins Committee in England that a
four-year course leading to the award of a degree be given
by schools of education (or university institutes of edu-
cation and their constituent colleges). S3pecialized studies
in two related disciplines usually characterize teacher

training for secondary education in university faculties
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or departments. Recent studies in the United States par-
ticularly, and in England, have shown the usefulness of
such specialization for all teachers whether they are pre-
paring for the elementary or the secondary schools.27 In
1963, James B. Conant recommended to the educational sys-
tems of the various .American states the adoption of the
Bachelor's degree or its equivalent as the minimum train-
ing for all teahcers, with more stress on general culture
studies and on speflalization in one or two fields for
teachers of the last years of elcmentary school as well
as for those teaching at the secondary 1evel.23 Of this
method of teacher training, the Parent Commission Report
in the Province of Quebec, Canada said:

otudies in depth and research in one or two disci-
plines enrich the teacher and train his mind. In
this way he becomes familiar with methods of research
which will later be of service to him in all fields.
He learns to acquire cultivation by reading; he rea-
lizes the limitations of many scientific explanations
and the relativity of knowledge. Such an attitude

of mindis necessary for all teachers, especially if
they use activist methods in teaching. The children
will therefore bencfit from contact with a better-
trained teacher, who in all probability, will con-
tinue to read and perfect himself in his chosen sub-
ject. 4And even in an elementary school, the teachers
as a group will be able to put to use the special
knowledge of each individual and organize their
teaching.24

22. Great Britian, Hipher uducation, Report of the Commi-
ttee appointed by the Prime liinister under the Chair-
manship of Lord Robbins, 1961-63 (London: Her Majesty's
Stationery Office, 1963), p. 115.

23, J.B. Conant, The lducation of American Teachers (Vew
York: McGraw-[iill Book Company, 1963), Chapters 7 & 8.

24, The Pedagogical Structures of the Xducation oystem,

Part II, Report of the Royal Commissjon of In%uiry on
LEducation in the Province of quebec iauebec: he
Government IPrinter of the Province of . uebec,1964),

pp. 276=77.
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From'the above ‘quotation, it is true to say that 'studies
in depth and research in one or two disciplines enrich the
teacher and train his mind.' It'justifies the criticism
that the three-year degree programme in education offered
by the University of Nigeria, does not offer scope for
study in depth in two teaching subjects. Holders of such
a degree cannot render equél services in upper classes and
post-secondary classes of secondary schools, as holders of
a degree requiring a four year programme.

The organization of teacher training has however been
uneconomical. -‘Nine educational units run training centres.
Apart from the Government and the County Councils all the
others are religious bodies and include the Roman Catholic
Mission, the Church Missionary Society, Methodist, Niger
Delta Diocese, Seventh Day Adventist, Qua Iboe Mission,
Lutheran Church. The Government runé two Grade II train-
ing colleges, a Rural Education Centre, and an idvanced
Teacher Training Coltege, while the other units run Grade
CII colleges. In 1966 there were seventy-five Grade II
Colleges, the 1965 enrolment in them ranged from twenty-
three to 56225 showing the small sizes of some of the
colleges. This situation, evidence of uncontrolled enter-
prising on the part of Voluntary Agencies calls for imme-

diate co-ordination in oxganization by the Government in

25. ®astern Nigeria, iliinistry of Education annual Report
1962, Official Document No. 5 of 1965 (Lnugu: The
Government Printer, 1963). For further detalls see
Appendix J p, - 154,

P oy . AP
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order to increase efficiency, emphasizé quality and mini-
mize expense.

As might be expected, the range in standard is'wide,
owing to differences in facilities, such as number and
qualifications of staff members.26 In some cases the loca-
tion of the preparing institutes and the environmental con=-
ditions surrounding it are limiting féctors. Many of the
teacher training colleges are located without reference
to cultural setting, and while modern transportation and
educational media may have tended ﬁo reduce the environ-
mental differences somewhat, many of the colleges involved
in teacher preparation still provide meagre amenities.

In countries such as Canada and the United otates,
there is increasing co-ordination and transfer of all
teacher training work - especially for secondary school
teachers -~ to the Institutes of Education of Universities.27
In England, the country from which the Region had in the
past borrowed many of her practices, the robbins Committee
has recommended the consolidation and expansion of existing
training colleges.

Taking the longer view, however, dispersal in a very

large number of colleges, nearly half of which are

likely still to have under 500 students in 1970

would be purchased at a high cost in terms of edu-
cational efficiency.28

26. iee Table II, Appendix J, p. 155.

27. BSee Appendix K p. 157, ‘ _

28. Great Britain, Higher Education, Report of the Commi-
ttee appointed by the Prime Minister under the Chair-
manship of Lord Robbins, 1961-63, Cmnd. 2154 (London:
Her Majesty's Stationery Cffice, 1963), p. 110.
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The advantage which may accrue from concentration of
teacher training in the university include not only the
minimization of expenses on facilities and staff, impro-
vement.of the efficiency of the teaching staff, but also
the benefits which future teachers will derive from con-
tact with people in other disciplines. oSuch contact will
‘broaden their outlook and prepare them for a greater role
in society. Teacher training colleges suffer from lack
of qualified teachers; nor are most of the supervising
teachers in schools people with advanced training.

- Although the Go#ernment has attempted to infuse some co-
ordination through the Institute of LEducation of the Uni-
versity of Nigeria which is expected to perform the same
function as an area training centre performs in England
and Wales, it is obvious that much still requires to pe
done in this direction. Many of the problems involved in
teacher training will be solved only when many of the
small colleges are closed and training facilities conso-

29

lidated in big institutions.

29, One of the most acute problems of the new Advanced
Peachers' Collese at Owerri stem from inadequate
housing facilities.



CHAPTER V
TEACHING AS A PROFESSION

A description of the teacher training programmes would
be incomplete without an examination of the picture of the
profession for which the pre-service training programmes
prepare prospective teachers. Preparation for teaching
is a process that is never finished. ILife is constantly
changing and the teacher must change tiirough growth in
order to direct the educational process and make it mean-
ingful to youth.

The title of this chapter assumes the existence of a
teaching profession in Eastern Nigeria. Traditionally,
certain criteria mark out professions from other occupations.
One of these is the growth of knowledge and professional
competence which gives the professional the necessary tech-
nical skill and know-how for his specialization. The rea-
lization of the existence of such skills in teaching has
led to a greater apnreciation of the need to train tenchers
for a prolonged period. A profession is also characterised
by the regulation of entry into 1t intended to sustain
both the prestigé and the remuneration of its members.
Tzaching is a profession which falls far short in this
respect when compared with other acknowledged professions
such as law and medicine. Many people are employed as
teachérs without training whereas no one is allowed to

practice medicine without training. Moreover, the
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condition of service of teachers is generally poor and this
adversely affects the position and prestige of teaching as
a profession.

Some of the foregoing points, namely, status and con-
ditions of service will, now be examined. &Social actions
whicﬁ throw them into bold relief will be noted as well

as .those measures which can bring about professional growth.

The Status of the Profession

In Lastern Nigeria teaching used to be a highly re-
garded and prestigious profession, and teachers commanded
much respect and admiration in every social circle., To-
day, with increased opportunity in education and further
social, political and economic development of the country,
a new set of distinguished professions, such as law, medi-
cine and engineering, have become more popular and highly
regarded than teaching. Therefore, university graduates
often leave teaching to study law because they have seen

their former pupils become lawyers and become more highly

regarded than they are themselves. In rural areas, teachers -

are still in a position of influence and prestige. Yet
even in these areas there is alsb a deciine in the status
of the teacher as~-other professional people appear on tThe
scene.

This problem is not of course unique to Eastern

Nigeria. The same attitude to the profession was pointed
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out by the Banjo Commission in its Report on Education in
Western Nigeria. "The community does not accord the tea-
cher enough esteem and his value to the race is discounted
in comparison with that of his counterpart in the Civil
Service."q Again, on the same page of the report one
reads:

"In the past," says an Authority on Education in

Nigeria who testified before the Commission,

"teachers held an honoured place in the community;

now only too frequently he is looked on as a man who

cannot find anything better for himself."2

Cne can, of course, cite innumerable instances of
such judgment of society's attitude to the teaching force
in any other country. For Eastern Nigeria, however, this
attitude may be more damaging because of The urgent nced
for trained and skilled manpower which cannot be secured
without teachers.

Many factors determine the prestige and influence
of an occupation in a society: these factors include the
skill, training and education it requires as well as the
incpme it brings. These have been‘briefly summarized by
Ginsberg as follows:

The prestige attached to different kinds of work

does not depend entirely on the income they yield,

but also on the skill involved in them, the training

and education they pre-suppose, their scarcity value,
the amount of personal independence they bring with

1. Government of VWestern Nigeria, Report of the Commis-
sion Appointed to Review the liducational ovstem of
y/estern Nigeria, Dec. 1960-Jdan. 1961 (Ilbadan: The
Government Printer, 1961), p. 48.

2. Ibid.
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them, and no doubt numerous irrational factors
which enter into people's valuations of the dif-
ferent types of work, and which appear to vary con-
siderably in different societies and at different
times.3

In Eastern Nigeria, the status of the teaching profession
is arfected by the fact that the "skill involved in it,"
"the training and education it presubposées," and its
"scarcity value" fall far short when compared with that -
of other professions. Many teachers are untrained and
uncertificated. A teacher in the Region wrote -

The importance of the teaching profession has always
been acknowledged by any right thinking nation. But
the gross indignities to which this honourable pro-
fession has been subjected in recent times, make

one wonder seriously over the issue. Pecple are
ready to appreciate what a medical doctor does to
save a relative from some mortal infection. They
overflow with "Thanks" to a lawyer who rescues them
from criminal entanglement. They are never done with
worshipping the political hero who wins them inde-
pendence., By some unfortunate defree of fate, the
teachers seem to do a thankless job. Owing to the
unassuming nature of their work, the teachers are

in constant danger of being taken for granted and
winning no recognition.&4

kven if many teachers are trained there is 1little or
no hope that public attitude will change if the material
benefits accruing to the rofession remain such that they
repel rather than attract people to teaching. At present,
teaching is less lucrative than either the Civil Service

or industry. Careers other than teaching in both public

%. Worris Ginsberg, Sociology (London: Oxford University
Press, 1953), p. 162.

4, B. E. Nbaba, "Rehabilitation of Teachers" in Essays
in Honour of St. Charles' College, Unitsha (1928-%965)

1i,0. Ijere (Ed) Aba, Nigeria The International Press
(Printers), 1965 p. 145,
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and private sectors offer attractions and opportunities
which a young teacher on a low salary can hardly resist.
They oifer greater inducements to people with comparable
education or training. It is therefore not surprising
that just before and since independence, teaching profes-
sion, competing with Government, industries and mercantile
. houses for the available manpower, has always continued
to lose. It is estimated that at least one third of the
legislators in the former Regional and iederal Legisla-
tures were one time teachers. Today, teaching for many

is not a career but a step towards another goal. Frustra-~
tion among the teachers and the resulting continuous out-
flow of manpower from the profession have led to ineffi-
ciency and low standard in education.

Within the profession, there is an arbitrary division
of the education service into Government and non-Government.
This refers to all grades from the teacher of gecneral sub-
jects to specialist teachers, principals, and educational
administrators. This division has proved inimical to a
unified teaching service and seems to have brought about
inequities in the salary structure, for Government, Volun-
tary Agency, and private schoolbteachers. Une such ine-

quality is the absence of a super-scale6 for Voluntary

8. Non-government teachers work for Voluntary igencies and
local authorities. 'The largest number of teachers is
found in this sector.

6. This represents the highest cadre of the civil service
with salary range of £1,860 to £2,700 per annum.
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Agency teachers as. is the case for Government teachers.
This anomaly causes graduate teachers to move to other
branches of the public service where they hope to reach
eventually by promotion to a position much higher and more
dignified than those acquired by Voluntary Agency pfincipals
and other superior officers.

In some cases the best paid Voluntary Agency teacher
earns about half the salary of the best paid civil servant
with ccmparable qualifications and length of service. A
civil servant on £2,700 per annum is generally entitled to
subsidiary earnings such as motor basic, children's and
other allowancesf Altogether he earns about £225 a ﬁonth,
while a teacher on his maximum salary of £1,584 gets £132
a month. (See table X below). The difference between basic
salaries alone for one month is £113. \‘hen di.ferent con-
stants are applied over a large number of years a Voluntary
Agency teacher fares badly in comparison with his counter-
part in the civil service.

The absence of promotion prospects in the Voluntary
Arency service tend to make teaching a blind alley. VWhere
positions of power exist, they compare poorly with similar
posts in Government service in remuneration. The poor
allowance given to hesds of Voluntary Agency institutions
cause many of them to resign their appointment and enter
the civil service (see Table XII below).

furthermore, Government-employed teachers, being
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SALARY SCALLS FOR PRINCIPAL CATLGORIES
OF VOLUNTARY AGENCY TEACHERS
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No. of
- Category of Teachers Minimum | Maximum SZZ§§r§f
ladder
& &
Non-~-graduates
(extended scales) 690 1,584 18
University Degree and Teaching
Qualification approved by the
Minister 762 1,584 15
University Degree approved by the
Minister 690 1,584 18
Grade I Certificate plus
Professional Certificate 467 894 18
Grade II Certificate plus
Professional Certificate 367 759 19
Teachers Grade I Certificate 349 759 20
G’-C.Eo (l&oL) or H. Soco
(without professional training) 252 430 14

Eastern Nigeria, Ministry of Education, Education Handbook 1964,
Official Document No. 26 of 1964, (Enugu: The Government Printer,

1964') [ ppo 4,]"4'20




TABLE VI

ALLOIANbuo IN RESPECT OF LENBERS WITH SPECIAL RESPONSIBILITLES ON THE STAFF
O SECUNDARY oSCHCOLo aND TEACHER TRAINING INSTITUTICNS

Allowance
.. not s
~Office exceeding Condition
per annum
Principal 75 In approved case only. Not payable in the case
of a secondary school unless the school offers
Vice-Principal ' 25 a secondary course to Clazs V, is recognized by
the Linister and has an average enrolment
Senior non-expatriate exceeding 125 in the first six months of the
members of stafi with year of assessment.
special responsibilities 25
Approved non-expatriate in the case of a teacher training institution
housemaster or other full rate is not payable unless the institution
meubers of the staff with has seventy-five or more boarders: provided
spedial responsibilities 15 that where the number of boarders is less than
seventy-five but not less than fifty, allowances
at half the rates shown in column 2 may be paid.
Graduate Science Teacher 120 Payahle to graduate teachers engaged in the

actual teaching of science, including their
period of holiday or vacztion leave. This
allowance ceases when the teacher ceases to
teach science.

Eastern Llﬁerll, Linistry of Zducation, Education Handbook 1964, Cfficial Document
No. 26 of 1964 (Enugu: The Government Printer, 1964), p. 48.

8
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c¢ivil servants are given furnished quarters for which they
pay a percentage of their salary. Unlike other teachers
however, they are prohibited from taking active part in
politics. Voluntary Agency teachers are often'provided
with unfurnished quarters and most of them are stationed
in rural areas where various amenities are lacking and
payment of salaries are sometimes irregular. These fac-
tors discussed above, namely, the poor prospects which a
teacher in the Voluntary Agency service experiences in
terms of salary and promotion not only frustrate him but
also, nlace him in low esteem in the society.

Although social attitude may be unfavourable to a
profession, the attitude of members of the profession is
most important since it may enable the profession to dis-
charge its responsibility with confidence and win for it~
self much esteem and prestige. The attitude of members to
the profession can be seen in their organization, the
efforts to improve professional competence and produce
educational leaders through in-service trainihg, research
and experimentation. In the next section, a study of
the provisions for professional development will be

examined.

In-Service Training

Provision for growth in professional competence for

teachers is made by the Regional Government and the
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Ministry of Education, the University of Nigeria, and pro-
fessional and educational organizations.

The Role of the Regional Government: The leader in the pro-

grammes for injservice training and professional develop-
ment of teachers is the Regional Government, through
various agencies of the Ministry of Education in collabora-
tion with the Institute of Education of the University of
Nigeria, Nsukka.

The Region is administratively divided into twelve
" provinces each under a senior education officer. Under
them are education officers, supervising teachers, and
visiting teachers. All co-operate in the visitation and
inspection of Government schools and Voluntary Agency
- schools often for approval for a grant-in-aid, or for addi~
tion of higher classes.

The Ministry organizes further trainiﬁg for teachers
without the required diﬁlomas 80 that they may obtain the
necessary qualifications; for suitably qualified teachers,
either in order to improve their competence or to keep
them abreast of developments in certain subjects (in
science and in cultﬁre), or of progress in pedagogical
techniques. Methods used are as follows: regular courses
(further training courses l:sting several months or years);
vacation courses; correspondence courses; courses by radio,
television, the latter for the infant teaching methods;

discussion groups, study circles, lectures, model lessons;

il Y
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visits with commentary; individual or group travel (scho-
larships); international exchanges between primary and
secondary teachers (when language and other conditions’
permit). The Ministry also undertakes the publication of
educational books, and reviews fteaching materiasl specially
intended for the further training of teachers. The Govern-
ment pays the instructors (who are often seconded from
foreign countries) wholly or partially for board. In some
cases the students pay only a small fee as part of their
board.

It is estimated that about thirty~-six per cent of the
unnualified teachefs end twenty-two per cent of qualified
teachers take advantage of further training facilities.

For the first group of teachers the following certificates
for courses of one, two and three years duration as appro-
priate are awarded - Teachers Grade II Certificate, Nigerian
Certificate of Education. For shorter courses only a tes-
timonial stating attendance at the courses is sometimes
given.

The Contribution of the University of Niceria: The Insti-

tutg of Zducation of the University of Nieria was establi-
shed on the recommendation of the Ashby Report “hat each

of the Regions of Nigeria should establish an Institubte of
Zducation to sponsor and aid teacher~training colleges,
conduct research on current problems, and be responsible

for short courses of the refresher type and in professional
topics.

SNNEISUEIL S SN
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Before the actual inception of the Institute in 1963,
its objectives were being put into practice by its future
offiéers and members. Beginning in 1962, the memiérs had
been carrying out various projects designed to promote -
the professional growth of teachers. The following were
the projects undertaken:

1. Vacation school for uncertificated teachers -
partly sponsored by the Niieria Union of Teachers was
run in 1962 and 1963 with satisfactory results. Its first
objective is to help primary school teachers to prepare
for the Grade Il Teachers Certificate Examination. 4 simi-
lar course has been started in the Western Region by the
Nigeria Union of Teachers (N.U.T).

2. English and its teaching was a special short
course for senior English tutors of the Grade II training
colleges, designed to make them aware of the new and the
best methods of teaching LEnglish as a second language.
Jfnile the Institute of Education is convinced of the need
for courses of this type in all subject matter fields, it
cannot - though aided by the College of Extra-liural Stu-
dies of the University - finance such projects.

3. Elementary Science workshop has been established.
Members of the first workshop included representatives of
the University of Nigeria, Nsukka, the Ministries of Edu-
cation of the Last, West, North and Federal Territory, and

selected secondary school science teachers and a few
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elementary school teachers. This group developed and
suggested units to be taught to Nigerian children in the
primary school. Nine centres have been chosen in the
Last, West, and North where these science units are cur-
rently being tried out in actual classroom situations.
The Institute will profit from feed-back reports from the
teachers in the field and will assist them with materials
needed. Use of inexpensive equipment is encouraged, pre-
ferably equipment which can be constructed from local
materials. This experiment is to complement the science
programme developed by lkastern Nigeria Government.

4, A Mathematics Institute.’ it the first Institute
there were twenty-nine participants, all teachers of train-
ing colleges, twenty six from the East and three from the
North, of whom eighteen were women and eleven men. The
Institute was designed to introduce the teachers to new
concepts znd approach to the methods of teaching school
mathematics as developed in Intebe, Uganda. This new
methodology emphasized meaning and understanding of ope-
rations rather than mechanical skills. It is planned
that the Institute would be held annually.

The Institute of Zducation plans to initiate as soon
as possible the following in-service courses, which were
approved by the Governing Board at its mceting on 25th
May, 1963.° |
7. A similar workshop is also held at Ibadan University.

8. University of Nireria, "Regort on Activities of the
Institute of Tducation,” 1564, p. 3 (Unpublished.)
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Methods of supervision for inspecting assistants
of the Eastern Ministry of Education.
Preparatory courses for candidates for specific
positions in the Ministry of Education.
Supervision of Instruction for visiting
inspectors.

Administration of the secondary school for high
school principals.

Preparation of teachers who will use the new
syllabus in elementary schools (in 1964).
Library selection for those who will be assenm-

bling books for school libraries.

The Institute has proceeded with items three and

four above of the sampling topics suggested by the respon-

dents to a circular sent by the Taculty of kducation of

the University. The following have been approved:9

1.
2.

5-

q‘o
50

Problems of practical teaching.

Organization and discipline including student
staff control.

Keeping accounts and records including general
office work and covering student records, acade-
mic and personal, and budget problems.
Curriculum planning.

Co-curricula activities.

9-

Institute of Education, Harden College of iducation,
University of Nigeria, Nsukka, Minutes of the Annual
Institute Meeting, 1964, p. 3. (Typewritten).
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The Faculty of Education will be aided by the Faculty

‘of Business Administration of the University.

A proposal to make the West African School Certificate

Examination more practical has been offered. It is also
suggested that centres of training be set up on university
campus for examiners and markers. The Institute hopes to
be able to serve schools on all levels with a well-stocked,
carefully selected mobile library to plan, prepare and
teke educational radio programmes to schools in more re-
mote areas, to equip a mobile visual aid carrier with pro-
jectors, record players and well-selected library of films,
film-strips and tapes. The Institute is trying to develop
means for encouraging teachers and their students to write
about local folk-lore and history for use in the schools
of Nigeria; and to write stories of local interest. This
could be facilitated by prizes such as certificates, pub-
licity and money reward with the help of the linistries
and citizens. |

There is no regular publication of the Institute yet,
owing to lack of funds but the possibility of a regularly
published document is being explored. ‘he Institute, how-
ever, sends out mimeographed bulletins and produces occa~
sional reports as the situation permits. The Director
hopes that the theses written by the graduates on Nigerian

topics will be of interest for publication.
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The Role of Professional and ZTducational Organizations.

The Nigeria Union of Teachers (N.U.T) is one of the largest
unions in the country and probably the largest.professional
organization of African teachers in the sub-Saharan J:'egion.’IO
The aim of the N.U.T.. 15 to unite all the teachers of
Nigeria in one association, and to provide means for the

' co-operation of teachers and the expression of their col-
lective opinion upon matters affecting the interests of
education and the teaching profession. Accordingly, the
Union has members all over the Republic, and the grades of
teachers under its canony vary from the pupil-teacher %o
the graduate certificated teacher. In recent years, the
tendency is for various grades of teachers-to form separate
unions.

The N.U.T..seeks by various methods to promote the
professional competence of the teachers. The vacation
course for uncertificated teachers which 1t ccnducts
jointly with the Institute of Education of the University
of Nigeria is one of the ways in which the N.U.T. seeks
to achieve its dual goal of promoting the professional com-
petence of its members and promoting their interests.

The lUnion publishes & magazine called The Teachers
Horld and lately it published The Teachers Case which sta-

tes the Union's stand on the current negotiations for the

10. ‘orld Confederation of Organizations of the Teaching
Profession, field Report on the Survey of 'the Status

of the 'l'eaching Profession in Africa, (washington:
1967T), D- 76,




95

review of teachers' salaries.,

The aims of the Eastern Nigeria Science Association are to
stimulate scientific inquiry and knowledge among its members
and the general public; to promote intercourse between
persons interested in science, to make scienfific
publications of general interest where the association
considers it necessary; and to advise external bodies on
scientific matters if requested. One publication of the

association is The Nigerian Scientist.

Its members must be, or have at some time been,
engaged in scientific research, or the teaching of science, or
in the practical applicatidn of science, or in other ways
at-ached to the study of science. Student Science
Associations are granted corporate membership. The
Association co-operates with the Ministry of Education in
organizing courses in the teaching of science for science
teachers.,

The Nigerian Geographical Society and The Historical
Soclety of Nigeria function from the universities in
Nigeria; that is to say, members are almost entirely on the
staff of the universities. They contribute to knowledge in
their subject areas through seminarg, conlferences, and
‘their annual or half-yearly journals. The Nigerian

Geozraphical Society publishes The Nigerian Georranhical

Journal snd the Historical Society The Historical Journal

of kigeria.

The Nigerian Economic Socidy tak%es almost the same
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fqrm and performs similar function in its own field as

the two societies mentioned above. In addition to lectures
and seminars and conferences, thé Economic Society orga-
nizes.debates on Regional (university) level; it operates

on a national scale. The Society publishes The Nigerian

Journal of Economic and Social Studies.

It is clear from the examination made in this chap-
ter that teaching in Eastern Nigeria is not accorded equal
recornition as various other professions, and that this
affects the growth of teaching as a profession and makes
the retention of teachers in the profession difficult.

A competent-teaching force is necessary for the suc-
cessful functioning of any educational system. Steps
should therefore be taken to ensure that teachers should
regard themselves as people belonging to a profession
whose contribution to soclety is worth-while. Such
actions should inclﬁde the upgrading of the standards of
education and training of teachers particularly in the
primary schools,qq improvement of salary and conditions
of service and provisions for professional growth of
teachers.

In Eastern Nigeria, many teachers are isolated for
long periods in rural areas and among people who are
largely illiterate. They have no access to libraries,

end lack almost every source of mental stimulus Which

11. For surgestions on this, see pages 105-7 below.

<
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teachers in educationally more advanced countries enjoy.
These conditions quite as much as lack of adequate pro-
fessional training in the past are responsible for much

of the bad teaching in many schools, and they give rise to
a problem quite as important as if not more ureent than,
the supply of new teachers.

Although various bodies namely, fhe Government, tThe
Univeréity-of liigeria and the Nigeria Union of Teachers
are taking steps to provide opportunities for further pro-
fessional development of teachers, their efforts can only
attain limited success. [or example, although the Govern-
ment provides for inspection of schools, the personnel
sent for this job are usually much occunied with adminis-
trative work in the schools, and devote little or no time
to the superviéion of the class-room work of teachers.
some of the teachers who attend refresher ccurses jointly
organised by the Ministry.of Lducation and the University
of Nigeria, often inslst upon reimbursement and financial
gain; "professional pride takes second place to personal
advancement. ! |

Some other projecté such as the use of television,

, mobile library, mobile visuai aid carrier with projectors,
record players and a well-selected library of films, film
strips and tapes cannot be executed because of the expense.
It is perhaps possible that when the various school Sys=

~ tems are co-ordinated and large school systems
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established, the money hitherto frittercd away on dupli-
cated facilities can be invested in such projects.
Provisions for the professional development of

teachers will be of little value if teachers are dissatis-~

fied with the material benefits of their proféssion. Other

Jobs which require such qualifications as they have, and
which prove more lucrative will continue to be more
attractive. As pointed out above, ~ people in the Civil
Service earn more than teachers who have similar qualifi-
cations. This inbalance existing in the income structure
of the Nigerian economy, should be redressed. Ais pointed
out by the Elwood Commission:
« » » the real source of complaint and grievance
is the disparity between the lowest income and the
hi:hest. There is need to bring the two ends clo-
ser together whilst preserving a proper differential
between the various strata of the service. This
will in fact be achieved in time by the gradual up-~
ward, movement of wages from the bottom but this
must be accompanied by a stabllization of salary
levels at the top.12
A further source of dissatisfaction among teachers stems
from the division of the education service into Government
and non-Government, with Government employees treated as
civil servants. It is suggested that educational services
be unified with the Government taking complete control

13

of education.

12, Ministry of Information, Report of the Greding Team
on the Grading of Posts in the Public wervices of the
federation of lireria: (Lagos: Ministry of Informa-
tion, Printing Division, 1966) p. 9.

1%. This point is developed further in Chapter VI, pp102-5

e e e 2o o e i S i
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In such a system teachers will be given equal treat-
ment. This will remove one of their grievances which

make them leave the profession.
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| CHAPTLR VI
CONCLUSIONS AND RECOMMENDATIONS
S0 far,-not only provisions for teacher training,

‘but also the various levels of the educational system in
which the teacher functions have been reviewed. There
has also been a description of the social, politidal,
and economic developments which are effecting changes in
' the objectives of education. There is evidence of a
determination on the part of all concerned to raise the
standard of living through education which is recognized
as the hand-maiden of development. There is also evidence
as giﬁen in Chapter Two, of a general desire for a move-
ment .back to the land by a revival of those aspects of
thé traditional culture which have been obscured by a
long period of "aliénation between home and school."”

. All these developments have led to changes in the
content of education. For example, increasing emphasis
is now laid on science and technology at all levels of the
educational system, and changes have been made in the arts
curricula at different levels. The aim in all cases is
to relate the subjects taught to the environment and at
the same time stimulate interest in other parts 'of the
world.

‘It is obvious as has been shown (especially in
Chapter Three) that none of these stated objectives can

be achieved without an adequate supply of a qualified
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. teaching force. Science and technical teachers are in
great demand at all levels of the educational systemf
Teachers afe in demand also who can, With a sense'ofv
balance, interpret to the young the aspirations that have
- developed with independence, and self-determination. One
of -the most important undertakings of the Government
should therefore be the training and retenfion of a teach-
ing force with satisfactory qualifications for their mul-
tifarious and onérous duties.

The examination of the existing provisions for
teacher education leads one to the conclusion that much
is left to be desifed in the content of courses, in the
system of certification of teachers, and in the organiza-
tion of training facilities.

The examination of the syllabuses shows that courses

leading to certification for primary school teaching

have not been changed since 1955, and &et a change is neces-

sitat~d by social, economic, and political trends. A
change in the syllabus will also take account of ‘the need
for raising the level of education of these teachers.
When a teacher's knowledge of the subject he teaches is
a little above the level of the class he is expected to
teach, it is likely that he cannot make a worthy cpntri-
bution as a teacher.

Resources invested in well-qualified elcmentary

teachers are productive in terms of later secondary
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school performance, of pupils who pass through theilr
hands. This is explained by the fact that not only
essential skills are acquired, but also basic attitudes
are developed by the pupils in the elementary school.
These include students' attitudes towards learning in
general, towards particular subjects, and towards his
own potentialities as an individual.

Contributory to the lowering othuality of teaching
in the school is the prevalent method of gaining certifi-
cate by private studies. This is largely due to lack of
opportunity for university study for holders of certain
teaching certificates. Furthermore, the examinations
leading to the award of certificates gained by private
studies are set mostly by foreign examining bodies, The
result is that in most cases, the examination questions
require knowledge of facts which are not of much use in
the Nigerian situation.

Perhaps of even greater importance as a fact affect-
ing both the quality and availability of teachers is the
lack of co-ordination in organization of training
facilities. This is because of the presence of many edu-
cational agencies which has so far hampered the develop-
ment of a public system of education. On page seventy-
five reference was made to the view expressed by the
Robbins Committee in England that dispersal in a very

lar;e number of colleges, some of which are small-sized,
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"would be purchased at a high cost in terms of educational

efficiency," IMuch of the problem of achieving quality

in teacher education stem from the fact that many of these

colleges lack qualified and experienced teachers.

Even when sufficient provision has bcen made for the
training of teachers, the truth remains that the profes-
sional growth and efficiency of teachers is essential to
their good performance in their work. Equally important
for their good performance is a sense of satisfaction stem-
ming from public recognition of the value of their contri-
bution to the society. Such recognition should be evi=-
denced by the esteem in which the profession is held by
the public and the extent to which 1ts material rewards
compares favourably with that of other professions. From
the study made, it was found that much dissatisfaction
exists among teachers bedause of the low esteem in which
the profession is held and the little opportunity it offers
members for atfaining positions of power and high
remuneration. The result as in other countries is that
teaching is regarded by many not as a career but as a
stepping stone to more lucrative jobs. The professional
growtﬁ of teachers should be the responsibility of all con-
cerned in education, particularly as many people enter the

teaching service because of obligations to the Government

or Voluntary Agencies which sponsored their training. Thus,

although there is a great nced for a close supervision of
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teachers, it wrs found that owing to lack of administra-
tive personnel, supervisors andminspectors are largely in-
volved in administrative work and that hardly any supervi-
sion of teachers is done.

At present, there exists little or no study on the
teacher :nd the teaching profession which will aid public
appreciation of the problems of the profession. Such a
study calls for research - a matter which will be developed
in the sequel. The following suggestions are made as work-
able solutions to the protlems from developments summarized
above.

The suggestions are presented undef the titles:

1. Crganization of School Systems.

2. Proposed structure for Teacher Training.and

Certification

3. In-Service Education.

4, Salaries and Conditions of Service.

5. Research.

Organization of School Systems:

The exicting system in which various educational agen-
cies own and administer schools is complicated, uneconomi-
cal and inefficient, /e have noted above (on page forty—six)
that the unhealthy rivalry among different religious bodies
engaged in educational activity sows seeds of discord among
reletives and friends. Rivalry and competion lead to

arbitrary establishment of schools which in most cases
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are later declared unviable.

It is obvious that co-ordinating the various systems
so that they do not clash either in their approach or in
their application is extremely difficult. Nevertheless,
the most immediate nced in the educational system of
Eastern Nigeria is planning which will enable the Region
to obtain maximum value from its limited investment in
education. Co-ordination of the various systems will cer-
tainly aifect the existing arrangements for the education
of teachers in the Region. It may lead to complete state
control of education. Infact, since the army take over,
there has been much argument in the press both for and
against state ownership and control of schools. GSome of
the arguments which have been raised against state owner-
ship and control areq that the state cannot bear the whole
cost of education, that such a system usually places pre-
mium on uniformity and so lacks flexibility, and that
such a system is liable to abuse by politicians. The
abuse may consist in attempts b& those currently in power
either to indoctrinate school children with their political
ideas or to provide jobs for party good boys.

It may however be argued that some of these weaknesses

may also exist in systems which are frz:e from state control;

1. S. A. Aluko, "Nationalisation of Education. Can Je
Afford Its Costs in Taxes, Levies or forced Labour?"
?igerian OQutlook (Enugu), Friday, March 25,

O66.
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example, corrupt practices were rife in the last regime
under which flourished a non-state-system of education.2
Besides there is no standard pattern for state owned sys-
tem of education. The system of education a country adopts
is usually determined by the present and future nceds of
that country, having regard to the trend and tempo of its
ecor.omic, social and political developments.

The improvement needed in the educational system
of Eastern Nigeria is the consolidation of existing faci-
lities and the co-ordination of control and administration.
The Government should have increased responsibility, and
may support the argument against state control of education.
The increased financial burden, however, can be met by a
revision of the system of financing education. Under the
existing system, religious bodies supplement Government
grants with monetary contribution from their suppoiters
and private individuals from their pockets. If the Region
is to have a state system of education, the area should be
divided into school districts administered by school boards.
The cost of cducation in each district can be met partly
by Government grants and partly by local rates. With joint
responsibility by the Government and community, it may be
possible to establish a public system of education that

is non-sectariam in character. Religious education

2. U, Ukeje, "State-Control of Schools; The Statement of
‘the lMatter"., Nirerian Cutlook (Enugu), (londay,
April 1, 1966, 3.
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in schools by each of the denominations should be
allowed. "Dissenters" and independent bodies who wish

to establish schools should be free to do so, provided
that grants to such bodies should be very limited, since
the reverue should be invested in well-laid plans for
gearing education to the nceds of the society. ‘hen a
public system of education is established, it will be possi-
ble to co-ordinate the utilization of‘existing facilities
and establish large school systems, such arrangements may
provide solutions to some of the problems, in educating
and retaining teachers.

Pronosed Structure for Teacher Trainine and Certificetion3

It has been suggested above (on page forty-five)
that the period of elementary education be cxtended to
enable children acquire a solid foundation in education
which is capable of benefiting the recipients in life.
This will involve a return to the former seven-year
paticrn. This extension of the period of primary educa-
tion will be helpful to children since most of them have
illiterate parents and come from disadvantaged homes. It
was furtner suggested above (6n page forty-six ) that tae
secondary modern schools be discontinued since it is a
blind alley. The trend in countries with a high standard
of education is to insist on secondary education as a mini-

mum qualification for elementary school teaching.

3., wee Figure 2 below.
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Grade II Certificate

) 12
Primary Schools Composite high schopls

I H2 H3H4H5H¢e H7 | HZH3H4R5
High Schools

4

N.C.E.

Abbreviation:

I
I
I
Y
N.C.Z. - Nigerian Certificate of Education. |
+ High School and Secondary School can be |
used inter changeably. |
¥ DFigures refer to number of years. University
L =2 L [ 2 3 H4

2.A. (Education)

B.5c. Science
Technical
(Education)

90L




107

‘Following this good example the Government shoﬁld aim at
upgrading the educational level of teachers who will work
in the elementary schools by insistence on their having
secondary education.

Some of the Grade II colleges and modern schools should
be upgraded to secondary schools. ©Gome of these secondary
schools should be expanded and converted to composite high
schools offering general and technical education. Gra-
duates of secondary schools may take a two-year course
leading to the award of Grade II Teacher's Certificate.

All holders of the Certificate which is for elcmentary
school teaching may further take a three year course lead-
ing to the avard of the Nigerian Certificate of Education
for elementary or junior secondary school teachers.

It will thus be possible for all categories of tea-
chers who would have gone through the secondary schools to
qualify for admission to the University for a degree coufse
in education, lasting three years for holders of the
Nigerian Certificate of Iducation who may still wish to
obtain a university degrce and four years for all the
others. Adecuate provision should also be made at the
University for a one year programme for the professional
training of holders of a Buchelor's degree in other
disciplines. ©OSuch a programme will meet the nceds of those
who discover their call for teaching later on in life. Iv

may be possible for the university to pursue graduate
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work in education in the future; efforts should, however,
be concentrated on undergraduate work in the immediate
future.

It is important that teacher training facilities be
co-ordinated. Many of the existing teacher training cen-
tres should be closed down and the rest expanded.4 The
number would be progressively reduced until ultimately
training courses be centred in the University of Nigeria,
the advanced Teacher Training College at Cwerri and the
Jomen's Training College at Inugu. The latter two - to
ofer the non-degree certificates - should be upgraded to
colleges of the University of Nigeria. Enugu and Owerri
are both urban - this would enable a large number of non-
residential students to use the facilities of the colleges.

The training of the elementary and secondary school
teachers in separate institutions nmay isolate the elzmen-
tary school teacher, and thus accentuate the cleavage be-
tween elementary and secondary school teachers at the very
moment when educational reforms in various countries are
tending to blur the distinctions between the two levels.
For further improvement in this arrangement therefore, the
colleges should provide part of fhe programmes for degree
courses ~nd, perhaps, in other disciplines. This co-

ordination of facilities would reduce the number of

4., Already the Mipistry of Zducation in Dastern Nigeria
has.apnounced its plan to reduce the number of teacher
training institutions from 75 to 30.
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teachers needed to staff training institutions. It would
also make it possible to employ fully qualified and exve-
rienced teachers for work in teacher training colleges.
such teachers should be competent to undertake the super-
vision and rating of student practice teaching. The whole
arrangement will necessitate and facilitate close co-
operation between the university, the two colleges, and
the Government.

In-Service Education

Already the University of Nigeria in co-oberation
with the Regional Government ond the Nigeria Union of
Teachers is conducting various programmes in in-service
education for teachers. It is also encouraging the writing
of textbooks with Nigerian background, and manuals for
teachers.5 The University further plans to provide pro-
grammes for such educational leaders as supervisors and
inspectors. It is suggested that in future credits for
some of the in-service courses be awarded in the form of
exemptions from some course work leading to the award of
some teaching certificate. This would act as an incentive
to teacher participation in programmes for professional

development. The University should also undertake

5. TFor example, Dr. O. Ukeje of the Faculty of Iducation
of the University of Nigeria is writing a series of
"New Era Mathematics" for use in primary schools. Books
I and II are already published.
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arrangements for correspondence courses for teachers who
unable for various reasons to enter educational institutions.
Such courses should be related to local needs. Assistance
should be rendered to teachers who take courses in night

schools in uwrban areas.

Salaries and Conditions of Service

Already it has been noted that dissatisfaction with
salaries and conditions of service exists among teachers.
Bince a considerable proportion of the Regional revenue
is already devoted to education, it may not be possible
to meet demcnds for a rise in the salaries of all catego-
ries of teachers. But with some categories, for example,
Grades I and II, who are the backbone of the profession
the matter is so important that something oupht to be done.
It is important that within the profession, the salary
scale of teachers with university degrees should overlap
with that of holders of the Nigerisn Certificate of
Zducation. This may induce them to accept teaching as a
life career. It is necessary also to take steps to re-
move some of the causes of discontent such as the discri-
mination between Government and Voluntary Agency teachers
which draw many teachers away to join the Civil Service.

"It is also necessary to effect changes in the present
system of organization of schools to co-ordinate facili-

ties at the moment administered by various educational
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agencies. This will facilitate the adoption of a policy
of uniform salary structure and conditions of service,
for teachers. Such a system will facilitate the esta-
blishment of large school systems and o’fer a greater
opportunity for promotion and advancement by departmenta-~

lization and specialization.
Research

Research is the 1life blood of all sciences and arts
today. It is particularly imperative in the field of
education, There is need for research on matters such as

the content of education for teachers, and the desirable

contribution of teachers to the development of a functional

education in the sociological setting.6 Of great impor-
tance also is a follow up study of teachers, which will
throw some light on such factors as probléms encountered
by qew teachers and the nature of the supervisory assis-
tance needed by'them and other teachers as well. Such
follow up study may also identify not only factors that
lead to early withdrawal from teaching but also personal
and profeissional traits and characteristics of teachers.
Such studies should be jointly undertaken by the univer-
sity, the Government and professional and educational

organizations.

6. 4 start has been made in this direction by B. 0. Ukeje
in his Education For Social Reconstruction (Lagos:
lacmillan & Co. (Nigeria) Ltd. 1966).
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The foregoing proposals are made only as a basis
for action in solving some of the prevailing problems in
the éducation and retention of adequate number of qualified
teachers. All the Region's grand programmes for advance-
ment will fail without the human element which is nou-
rished by sound education given by teachers who are suit-

ably educated themselves.
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APPENDIX A

GRO./TH OF SECONDARY LDUCATICN IN SOUTHERN NIGERIA (1312—194711

Government and Native Veluntary Agency
Administration (Assisted)
Year N . 7
%;g' Ave. Attendance Ave. Attendance
Sch. -
Boys Girls Total | Sch. Boys Girls Total
1912 1 67 - 67 4+ * * *
1926 1 160 - 160 | 17+ * * 358
1930 7 317 38 3551 15 559 12 571
1937 4 509 99 608 * 2,868 | 310 3,178
1947 7 1,158 | 146 | 1,304 | 36 | 7,758 | 595 | 8,353
%*
Figures not available
*Includes a number of secondary departments to primary schools.
‘1The Nuffield Foundation and the Colonial Office. African Z=ducation

A Study of IEducational Policy and Practice in British Tropical
(Cxford University Press, 1955), p. 48.
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APPENDIX B
. Table 1
NUMBER OF SCHOOLS, TEACHERS AND STUDENTS BY PROVINCE IN EASTERN NIGERIAN SCHOOL SYSTEM, 1962

PRIMARY SECONDARY GRAMMAR SCHOOLS SECONDARY KODERN CLASSES
PROVINCE to. of Xo. of ENROLMENT No. of No. of ENROLMENT No. of Ko. of EXROLMENTS
Schools Teachers Schools Teathers Schools Teachers

M F H f " F M f M F M F

Abakallki .. 530 3,099 367 68,460 20,807 8 50 5 81k 62 1 - 6 - 2
. Annang .o 438 2,417 603 48,769 30,395 7 62 3 939 83 - - - - -
Calabar .. 119 617 26k 13,215 11,196 5 7 15 1,013 237 - - - - -
Degema .o 85 418 100 8,757 6,287 3 27 3 505 18 - - - - -
£nugu ee TS0  k,102 922 95,577 43,370 20 109 52 2,084 k78 - - - - -
P.Harcourt 403 2,353 713 56,124 30,587 14 143 46 1,932 495 - - - - -
0goja . %2 1,080 143 23,424 11,297 4 20 - 2 357 29 - - - - -
Onitsha .. 803 3,711 1,509 89,939 69,548 35 365 64 5.859 9C14 1 - 6 - 121
Unwahia . 678 4,317 1,544 95,303  71,63% ¢ 181 32 2,827 536 4 - ) - 348
Owerri oo 1,420 7,453 2,730 168,834 121,576 41 324 57 5,115 1,115 2 - 9 - 172
Uyo . 879 4,268 1,152 92,950 69,721 14 97 41 1,44% §25 2 - 6 - 112
Yenagoa . 121 641 &% 13,253 5,538 2 1 - 162 - - - - -
TOTALS .. 6,478 34,476 10,113 774,610 421,956 177 1,460 320 23,091 4,606 10 52 - 880
GRAND TCTALS 44,532 1,2£5,55€¢ 1.7C2 27,523 s 52 220
_Govarnamznt 11 81 26 1,505 1,092 8 8 17 1,573 201 - - -
County C. 1,523 3,564 1,837 131,€32 69,012 12 73 4 1,380 $1 - - -
Alocd  e.. 4,752 27,715 8,1Ch 626,159 392,411 7° 1,055 221 1€,550 2,923 10 52 880
Unaided eee 87 115 86 3,27h  2,blk1 82 24 78 4,082 1,389 - - -
Totals .. 6,478 34,476 16,113 774,610 491,956 177 1,460 320 35,091 4,604 12 52 880
GranJ Totals 6,473 44,589 1,266,556 ’ 1,780 27,€95 52 280

Eastcrn itigeria, Ministry of Education, Annual Rsport, 1952 0fficial Docurent Kc.5 of 1955, Enugu.
The Governmeat Printar, 1964.

8cL



NUMBER OF SCHOOLS, TEACHERS AND STUDENRTS BY PROVINCE Ii EASTERN KIGERIA N

TABLE 1 -

continued

SCHOOL SYSTEM, 1962

SECONDARY COMMERCIAL

TEACHER TRAINING COLLEGE

PRELIMIEARY TRAINING CENTRES

. Noe of No, of No. of Noe of Nos of Koe of
Provincs Schools Teachers Enrolaent Schools Teachers Enroloent Schools Teachers Enrolaent(a)
¥ F " F " F H F " F M F
Abakaliki ., - 1 - - - - 6 32 5 522 60 1 - 1 - 28
Annang .o 1 - 10 2 155 66 9 38 17 582 223 - - -
Calabar o. - - - - - - 1 5 = 59 - 1 - 1 24 -
Degena .o - 1 8 1 81 LY - - - - - - - -
EQUGU oo oo 2 2 - 295 36 11 57 26 823 219 2 2 - 71 -
P.Harcourtee. 2 7 S 57 93 ? 33 6 470 125 1 2 1 20 40
00033 e¢ oo - - - - - L 22 L 346 55 - - - -
Onitsha .. 6 98 4 1,604 108 13 81 Y>3 15,161 472 6 23 64 126
Usuahia .. L 51 3 790 1ce 17 82 42 1,083 539 2 2 3 31 52
Owerrice oo 3 42 - 664 73 23 80 53 1,182 783 LY 5 3 89 30
UYys  ee oo 1 6 - 66 9 15 80 9 1,169 117 7 19 3 254 83
Yenegoa .e - - - - 2 8 - 120 - - - - -
Totals . 20 242 15 34712 497 108 518 187 7,487 2,694 24 33 19 59 329
Grand Totals 57 4,209 705 10,181 52 913
Governzent,.. - - - - 3 14 22 195 203 - - - -
County C. .. - - ' - T - 12 73 1 1,043 - - - -
Alded oo oo 5 81 4 71% 163 93 434 184 64249 2,491 2l 33 19 5% 329
Unaided .. 16 161 8 2,998 334 - - - - - - - - -
Totals 20 242 15 3,712 497 108 518 187 7,487 2,694 24 33 19 59 329
Totals 57 4,209 705 10,181 52 919 .

The Preliminary Tralning Centres have been closed decwn.
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TABLE 1 - continued

NUMBER OF SCHOOLS, TEACHERS AND STUDENTS BY PROVINCE IN EASTERN NIGERIA
SCHOOLS SYSTEM, 1962,

TECHNICAL/VOCATIONAL COLLEGE ) GRAND TOTAL BOTH
SEXES
Noe of Noe of No. of to. of

Province Schools Teachers Enrolment Schools Teachers Enrolreent Teachers Enroloent

H F M F ] . F M F - -
Abakaliki .0 = - - - - 546 3,181 384 69,796 21,084 34565 90,830
ANNENG ee o = - - - - 455 2,527 630  S0,445 30,772 34157 81,217
Caladar ea oo = - - - - . 126 694 279 14,311 114433 973 25,744
DBCORA ea o - - - - - 89 453 104 9,343 6,309 557 15,652
Enugu s oo 3 3" 1 551 - 788 k,}?l, 1.0“1 99.1!01 55,2’33 5,325 1”3,60"
PsHarcourt e« 2 17 - - 350 = - h29 2,555 771 58,553 31,312 3,326 92,265
P - - - - 260 1,122 M9 24,097 11,381 15271 354478
Onitsna oo o 1 & - 72 - 865 ’9,261 1‘616 98,736 71,276 54877 170]012
Usuahia o oo 14 6 3 76 34 730 4,629 15652 100,115 735301 6,291 173,416
Overri oo oo = - - - 1,404 7,610 2,852 476,022 123,646 10,762 299,668
UyO es oo o6 - - - - - 918 &,h?O 1'225 95,923 70,667 5,698 166,590
YenegQoa ee e - - - - - 125 660 % 13,535 5’538 701' 19’073
Totals ., 8 67 4 1,187 3% 6,875 36,7956 10,710 810,677 500,922 47,506 15311,599

Grand Totals 71 . 19221 47,506 193114599
Government e. 2 34 4 475 34 21 207 69 34254 14530 276 §,78%
County Co oo - - - - 1,652 64716 19902 134,055 89,031 8,618 223,086
Aided oo oo 1 6 185 4,962 29,322 8,567 662,487 406,197 37,889 1,068,684
Unaided .e 5 7 - 527 190 551 172 10,8381 4,164 723 15,045
Totals <. 8 67 L 19187 3k 6,825 36,795 10,710 810,577 560,922 k7,506 14311,555
Grand Totals 71 19224 57,506 19311,599

0¢L




TABLE II

ENROLLENT AD TEACHERS IN HANDICRAFT CENTRE3S IN EASTERN NIGERTIA, 1962

Znrolment in Enrolment
’ § ’ é{ Day Classes incfzgrsligg L0
Province Division B .JE Total ‘fg
S5 |2 8| vicoa | Hetal | wood|ietal Sg
~“{Jork | work work | work &
Atakaliki Afikpo 1 2 199 205 - - 404 2
Annang Ikot Ekpene 1 2 169 175 - - 344 2
Calabar Calabar 11 4 340 365 - - 205 4
Enugu Enugu 1 4 473 450 - - oz23 4
Onitsha Onitsha 11 4 516 484 - - 997 4
Owerri ' Owerri 11 2 179 174 - - 353 2
Port Harcourt Port Harcourt 1 4 467 413 - - 880 4
Umuahia Aba 11 4 349 345 - - 694 4
Umuahia Umuahia 1 2 230 - 232 - - ag2 2
9 28 2,922 2,840 - - 5,762 28

Total

Linistry of zducation, Annual Report 1962, Officiezl Document Ho. 5 of 19565

Ll
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APPENDIX C

HIGHER EDUCATION(1958-1962)

132

JoAiy  Dewmee  poity  Total
Year.

M r M I M B M FOHF
University of Nigeria, Nsukka
1958 - - - - - - - - -
1959 - - - - - - - - -
1960 - - 225 34 - = 225 34 259
1961 - - ~.822 83 - =~ .,822 83 905
1962 «~ - 1,026 122 - - 1,026 120 1,148
Nigerian College of Arts, Science and Technology
1958 670 48 W 2 9 - - 816 50 866
1959 822 77 8 2 - - 1,009 79 1,088
1960 824 75 243 8 - - 1,067 83 1,150
1961 428 23 263 8 - - .69 31 722
1962 - - - - - - - - -
(a) including preliminary and intermediate courses.

quderal Ministry of Education,iAnnual Divest of Xduca-
tion Statistics Beries No. 1, Vol. II, 1962 -(Lagos:

The Nigerian National Press Limited, 1962, p. 25.
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APPERDIX D
CCST CF PRIMARY SCHOOL EDUGATION (1957-1962)

£ MiLuion £ MiLLioN
ot +6
£5428 542
5 L5
£4,449,328 |
£4183.473 £4302.303
4t 4
£3445019
£3,006,483
31 . +3
2 -2
11 l

1957 1958 1959 1960 fao! 1962

Lustern Nigeria, Ministry of bhducation, Anuual iicport, 1962
Officinl Loocumcnt No. 5 of 1965, (Lnugu: sB¢C GOVEINLGLG




COST QF SLECONDARY SCHOOL EDUGATLON
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g 1957 - 1962

£ THOUSANDS £ THOUSANS
700+ 1700

£632,215
bod + 00
£556533
513,818
500 ¢ 1500
4007 £386,i51 4383107 - 400
£323575
3004 ' 1 300
2007 1200
]00 ¢+ +100
1957 1958 1959 1960 190l 1962

Lastern Nigeria, Ministry of Lducation, annual iteport,
1962, Ufficlal Document No. 5 of 1965.
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COST OF TEACHERS COLLEGE EBUGATION- (1957~1962)
£ THOUSAND S £ THOUSANDS
700 - 91,025 7
r £688335 £ 90
£621395 |
600+ L 600
1539148
: £522.935
|
500+ 1500 }
| £468046
|
|
4001 T4.00
300 + + 300
2001 + 200 |
1007 1100 \
1957 1958 1959 I960  I9Gl 1962

Lastern Nigeria, Ministry of Education, Annusl Repori,

1962, Official Document No. 5 of 1965.
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APPENDIX E
TEACHERS' CERTIFICATE GRADE II - SYLLABUS

History Syllabus

A. The History of Western Civilization
I. Primitive Man:

How he lived; the domestication of animals, and
the development of agriculture the effect these dis-
coveries had on his way of life.

II. Early Civilization:

The contribution of Egypt, Mesopotamia, Greece and %
Rome to the development of Jlestern Civilization. i
Judaism, Christianity and Islam.

The Barbarian Invasions.
III, lMedieval Times:

The early Frankish Kingdom: Charlemagne: Pope and

Lmpire. |
The Feudal System. |
The Crusades and their influence on Zuropean life. ' :
Growth of National Feeling. !
Increase in the use of money: Trade: Growth of the
. kedieval Towns. '

The new spirit of enquiry; the Renaissance.

The Reformation.

IV, lLiodern Times:
The great discoveries.
The rise of modern industry.

The establishment and expansion of the nation state.
The struggle for international co-operation.

B. DNigerian History . :

I, Origins:

The early history, in brief, of the principal
Higerian tribes, particular attention being given
to the main tribes to which the students belong.



1.

III.

Iv.

One

157

The Exploration and opening up of Nigeria:

West Africa's Long isolation.

The coming of Islam.

Slavery and the slave trade.

The great explorers and their discoveries.

The establishment of Christian Missions. '

The growth of trade and the establishment of trading
companies.

The British Connection:

Early British connection with Nigeria.

The state of Nigeria in 1850. ,

The establishment of British suzerainty and the
pacification of the country.

The Government of Nigeria:

The system of Indirect Rule.

Native Administration.

The Central Government - its constitution, legisla-
tive, Executive, Judiciary.

Taxation.

Advanced Geography
C. Regional Geography
of the following:

(a) 'The British Isles and estern Europe (i.e.,
British Isles, France, Belgium, Holland,
Germany, Denmark, Norway, Sweden).

(b) The United States of America.

(¢) The Islamic Countries (i.e., North .frica, the
Nile basin, Turkey, Syria and Lebanon,
Palestine and Trans-Jordan, the Arab States,
Iraq, Iran, Pakistan - but excluding Northern
Nigeria and the Western Sudan.

(d) The British Empire and Commonwealth (excluding
the British Isles, South Africa and the
ifrican Colonies). 1

1.

Lastern Nigeria, linistry of ILducation, Teachers'

ixamination Syllabuses, 1965, pp. 8-18 (himeographed.)
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APPENDIX F
SYLLABUS FOR ELEMENTARY SCHOOLS
History Syllabus
Elementary V

I, Some 014 Impires in Africa. - (Study in Cutline);

Ao (1)
(ii)

(iii)
B. (1)
(ii)

C. . (i)

(11)

(iii)

Egypt: Cradle of Civilization. Reasons for this.

Contributions of Egyptian Civilization, viz,
Calendar, Government, Writing, Architecture,
Metals, etc., Decline. 322 B.C. Causes.

Carthage: Founders - Phoenicians; Natural
Advantages. Achievements. Punic wars - Con-
flict between Carthage and Rome; Hannibal.
Defeat 202 B.C.

Ethiopia: Connections with the Bible. Prester
John.-

Ancient Ghana: 8th Century A.D. Achievements,
Final Ovethrow.

Ancient liali: Achievements, causes of decline
in the 17th Century.

Oyo: Achievements; Domination of Yoruba land;
Causes of decline in the 19th Century.

Benin: Trade with Portuguese; Art, Political
and military supremacy. Causes of decline.

Fulani: Origin. The Jihad. Conquest of the
Hausas by the Fulanis and the result.

II. Trade Across the Sahara:

Important Centres of Trade. - Timbuktu, Kano. etc.
Articles of Trade. - Reasons for decline.

ITI. West AfricanBefore the Coming of the Europeans:

(1)

(31)

The early use of metals, e.g. Wupe, Ife, Benin,
Awka, Nkwerre, Abiriba.

The coming of Islam to Nigeria. The Hausa
States. DBornu.
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IV. ©Some Prominent Characters in History: (Treated simply):
Ancient Times:

Hannibal

Julius Caesar

Augustus (Lmperor of Rome)
Pericles

Alexander the Great

Buddha

loses

liodern Times:

Gandhi

George Washington
Abraham Lincoln
Toussent 1'Overture
Dessalines
Wilberforce

King Khama
Moshoeshoe

Booker T. Washington
King Jaja

Bishop Adjai Crowther
Bishop Jeseph Shanaham
Haile Selassie
Nnamdi Azikiwe

Felix Lboe

Nkrumsh

Lithuli

Michael Scott

Nassar

Sekou Toure

Lumumba

Jomo Kenyatta

Ferhat Abbas

Banda

Elementary VI
I. The Great Geographical Discoveries:
%ag Henry the Navigator
b) Vasco da Gama and the sea route to India
(¢) Columbus and the discovery of america.

II. The Coming of buropeans to Jest dAfrica:

Farly Europeans in West Africa - the Portuguese,




I1I.

Iv.
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Diaz. Reasons why they came
Influences of Buropeans on the life of the West
African.

Slave Trade:

Reasons for trans-Atlantic Slave Trade
Bvils of Slave Trade

llovements to check Slave Trade.

(a) The work of the Humanitarians.
British Navy

The British in Nigeria:

A. Exploration, Conquest and Government of the
Royal Niger Company:

(a) Journeys of kungo Park and Lander Brothers.
ohow the importance of these journeys.

(b) Further expeditions of Laird, 1832.

(¢) The work of British Consuls, e.g., Beacroft.

(d) ZLagos expedition - Conquest of Lagos.

(e) Commercial rivalry in the Oil Rivers. The
formation of Royal Niger Company by Goldie.
The Charter of the Royal Niger Company
and its withdrawal. Amalgamation of Horth
and South, 1914.

B. How Nigeria was governed by the British up to
1951:

(a) Indirect Rule:

(i% How it originated.
(ii) How it worked.

(b) The Native Administration:
(i) The Chief and the Native Court.
(iig The Resident and the oDistrict Officer.
(1iii) The Native Administration.
(¢) The Central Government:
(i) The Colony and Protectorate, the Pro-
Vinces, the Districts, the officers
in-charge of each.

(ii) The Legislative Council, its duties
and power.
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C. The Story of Nigerian Independence, 1945-1960
(Treated in outline) - Nationalism and conse-
quent constitutional changes.

(i) Richards Constitution, 1947

(i1) The Federal House of Representatives.
(iiig Constitutional Conferences, 1957-59.
(iv) Independence (1st October, 1960).

V. The Government of Independent Nigeria, 1960 -

A. Federal Government: What it means. Its compo-
sition and function.
B. Regional Government: The House of issembly. Dhe
House of Chiefs. Provincial Assembly. Functions
of these.

C. Local Government: Powers and functions.

D. Progress made in Nigeria since 1960 with special
reference to Communications, Industries, Educa-
tion, Finance, Agriculture and biedical services.

VI. Struggles for Independence in Some Other Parts of
africa:

(a) Ghana: Gold Coast as a Cclony. 1952, Nkrumah
Premier. 1957, Independence of Ghana.

(v) Skerra Leone: Crown Colony System of Government.
1958, resnonsible Government reached. (Governor
still presided over Executive). Independence won
27th April, 1961.

(¢) Congo (Leopoldville): Belgium and the mineral
wealth of the Congo. United Nations Organiza-
tion in the Congo. Lumumba, Dag Hammaskjeold.

(d) Keuya: The problem of White Settlement: Kenya
and struggle for Independence.

(e) Rhodesia and Nyasaland: Federation of Rhodesia
and Nyasaland. Present day position.

(f) 4lgeria: Tehrat Abbas; Ben Bella.

(g) liorocco: Vinning of Independence. uing
liohammed V.

(h) Angola:
(1) woouth Africa: The Republic and its problems.
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Geography
Elementary V
1. Nigeria Treated as a Unit:

(a) lodels. ~ Made by class in mud and if possible
in sand cast mounted on a board, or in papier-
mache. liodels should be placed on the ground
or on a table in relation to their true
direction. (This should be done very emphati-
cally so that map of Nigeria is not mcrely
thought of as hanging from the wall. Many
adults still have the 1dea that the Nile flows
~from the Ncditerranean southwards because of
the way the map of Africa is hung on the black-
board or on the wall.)

(b) Plsns. - Treat similarly as in models - lead on
to map of lLigeria.

(¢) DPhysical TFeatures. - Locate main rivers and
hills and Lake Chad.

(d) Climate. - Treat temperature, winds and rain-
fall very simply, relating these to weather
observations and records kept in the school.

(e) (The order in which the following topics are
treated is immaterial.

(i) Cur main language groups, population, etc -
lead to Regions.

(ii) Our occupations.

(iii) Our Resources: on land, crops, cash and
food. Buried underground - coal, petro-
leum, limestone, etc.

(iv) Our towns - Regional and Provincial
headquarters.

(v) Cur trade - Articles of trade with other
countries (name a few). Keans of convey-
ing them within Nigeria - Railways, Rivers,
Creeks and the main roads.

2. MNiperia's Nelghbouro. - Jest Africa treated in outline
with special rev’erence to Dahomey, Ghana, Ivory Coast,
Cemerocns, wierra Leone, Liberia, Guinea.
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Note. - Treat countries as peoples' countries and
not as fairy tables - a lot can be gleaned from the
dailies and magazines as well as hear over the air.

The viorld:

(a) The globe of which Africa is part, treated
simply. ©GShow compass directions.

(b) The use of Longitudes and Latitudes, Day and
Night. Seasons. (No attempt should be made
to explain the construction of longitudes and
latitudes. After all, they are imsginary lines).
show the continents (avoid details) in relation
to longitudes (merely East and .est) and lati-
tudes (North and South of the Lquator).

Elementary VI

Africa Treated as a Continent of which Nigeria is a
part. -

(Alvays show position of Nigeria) -

(a) Treat in broad outlines, e.g., main features -
rivers, lakes, mountains.

(v) Gelected countries in different parts of
Africa, eg., Egypt, Sudan, Zthiopia,(Abyssinia)
Atlas Region, Last African Countries, Congo,
vouth Africa. (The people, their work, where
they live, their connection if any with
Nigeria.

Qther countries with which Nigeria has much
connection. - Mainly their positions, chief towns,

occupations, products and trade treatved in broad out-
lines, e.g. -

(a) Britain

(b) TU.o.Ai.
(cg Japan
(d) 1India

Pupils should be encouraged to look up the labels
‘on imported goods to find out the countries from
which they come to us.

Note. - These are best taught mostly in the form of
stories of actual peoples. Geography must live and
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for inspiring interest for advanced work, pupils
should be made interested in peoples and their daily
life and work. Gtress only particular points for
which the country is known or with wnich it is con-
nected with Nigeria.

Revision of Nigeria - #ith emphasis on -
(a) Communications.
S Natural resources, their use. Coal, Cil, Food

: and Cash crops, etc.

(¢) Industries and industrial proaecto - these
should be located.

(a) liceting Nigeria's needs - Agrlcultural enter-
prises and projects with particular reference
to Lastern Hireria. 1

1. Lastern Nigeria, Linistry of Lducation, uvllabus

for Llcmentary .ochools. Official Docunent Lio. 28
of 1963 (unugu: The Government rrinter, 1963)
pp. 3%1-36,
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APPENDIX G

SYLLABUS FOR AGRICULTURE AT DIIE ADVALCED
TRACHER'S TRALNING COLLEGL, OWBRRL

1st Year: Biology (Practical ‘ork)
Physics
Chemistry

2nd Year: Bialogy (Practical Work)
Chemistry .
Agriculture

3rd Year: Soil Science
Crop Production
Animal Uusbandry
Agricultural Lconomics
Ferm Implements and Machinery
Sruveying

Source: Lastern idigeria, Ministry of Educstion: "Iyllabus
for Agriculture at the sdvanced Teacher Training College,
Owerri." (liimeographed).
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APPLNDIX I
NIGERIAN CERTIFICATE OF EDUCATION

DPraining Programme in Industrial-Technical Education

FIRST YEAR

Geide 101 The Use of English 9 !
Zd. 101 Social and Philosophical |
Foundations of Lducation 9 ;
V.T.E. 1014 Introduction to Vocational !
LEducation 3
V.T.E. 102AB Introduction to Industrial- !
Technical Education Laboratory 6 g
V.T.E. 105B °~ Technical Mathematics 3 ]
V.T.E., 117 Draughting and Design I 6 |
V.2.E, 127 Manufrcturing Processes I 6 i
x2 |
SECOND YEAR §
G.5. 105 Natural Science 12 ;
id. 211 nducational Psychology 6 §
V.T.E, 217 Draughting and Design II 6 ;
V. 1.E, 227 Manufacturing Processes II 6 !
V.T. L, 301A Organization and Administration i
of Vocational Education 3 |
V.2.E. 337 Building Construction Industries 6 :
V.T.E. 340 Development of Technology 9 !
48
|
THIRD YEAR
4. 3214AB  Curriculum and Methodology 6 ;
Zd. 223 Instructional Materials 3 ~ '
&d. 41% Educational and Vocational
Guidance )
P.E. 305A First Aid 3
V.. B, 257 Power and Mechanics I 6
V.T.E. 302BC Special Methods (Industrial- l
Technical Education) 4 ’
V.T.E, 357 Power and Mechanics IT 6 :
V.2.E., 417 Advanced Draughting and Design 9 j
V.T. B, 427 Advanced lianufacturing ?
Processes 9 ,
49 ;
LONG VACATION |
Ed. 328 Practical Teaching 3 :
] 1

Total Credits 142

1. 'The University of Nigeria, Nsukka, 1966-1967 Calendar,
(Port Harcourt: C.M.S. (Nigeria) Press, 19G6) pp. 177-178.
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TRAINING SCHEDULE FOR B.Sc (VOCATIONAL) LDUCATION
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Four-Year Standard Programme in Agricultural kducation

fIRST YEAR
Goo 101
Geide 105
Ld. 101

V.2.E. 1014

Lith. 051
Bio. 151
Ag. 101

SECOND YEAR

G.o. 105
Zd. 211
V.T.E. 3014

An.S5c. 221
P.5.5¢c 331

Chm. 101
THIRD YLAR
G.3. 207

LONG

Ed. 32148
V.T.E. 302BC

Ag.Liech300

P.5JSc 332
An.osc. 421
V.T.E. 105B
or
lith. 116

VACATLCN
d. 328

The Use of English

soclal Science

Social and Philosophical
Foundations of Education

Introduction to Vocational
Education

Remedial Mathematics

General Biology

Development of Agriculture

Natural Science

Lducational Psychology

Organization and Administration
of Vocational Zducation

Animal Industry

Botany of Field Crops

Basic Princinles of Chemistry

Humanities

Curriculum and Methodology

Special Ilethods (Agriculture
Tducation)

Introduction to Agricultural
Mechanization

Principles of Crop Production

Animal Nutrition

Technical Mathematics (3)

Basic Mathematics (9) or
52 or

Practical Teaching

12

RN
(O NV

S

Q

58

W\



POURTH YEZAR

Ld.
Ed.
Ed.

V.T.E.
V.T. &,
J.‘L{.}; . ].‘:C .
Ag.EC.
P.5.5c

P.8.5¢c

* To be selected in consltation with the student's
~ acadenmic adviser.

Four-Year Standard Pro

FIroT YEAR

Geo.
- Geiue
1‘[.T.EO

Lcon.
=d.

NI

SLCCND YLaR

Ed L]
G.S,
Fin.
55

V m -
o L oite

™}
Py ISy

Bedie

% TLIAD YiaR
: &6,
V.10

203%
323
413

401

341
446AB

533
43ic

101
103
1014

101
101

103

211
105
106
203
3074

110
240

207
3023C

Comparative Iducation

Instructional Materials

Educational and Vocational
Guidance

seminar

Independent Study and Research

Zconomics of Agriculture

Agricultural Extension lethods

General Soils

Vegetable Crops

Electives™*

Total Credits 208 or 214

Education

The Use of English

voclal Science

Introduction to Vocational

Education

Introduction to Lconomics

Social and Philosophical
foundations of Iducation

Introduction to Stenogranhy

Educational Psychology
Natural Bcience
Accounting I

Applied Btenography

gramme in Business-Comnrercial

148
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2
O

A
ﬂmf\) oVl

S
PO\O OO

Organization and Administration

of Vocational Tducation
Elonents of Business
Business Communications

Humanities ,
Special liethods (Business
“ducation)

Floraon
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Fin. 202 Accounting II 9
B. A, 350 ‘Marketing I 6
Econ., 201 Principles of Economics 9
Ld. 321AB  Curriculum and Methodology 6
Ea, 323 Instructional katerials 9

SR 105 Office Organization and
Mechanization 6
54

LONG VACATICN
Ed. 328 Practical Teaching 3
>
FOURTH YEAR
Id. 203 Comparative Zducation 3
Ld. 225 English for Teachers S
Eqd. 413 Educational and Vocational

Guidance 3
V.7.E, 410 Seminar 3
V.T.E, 402 Independent Study and Research 3
B.A. 335 Personnel Administration 6
B.A. 360 Business Law 9

33 302AB woecretarial Practice for
Teachers 6
%)
Electives™ 9
-4

Total Credits 219
*To be selected in consultation with the student's
academic adviser.

' Four-Year 3tandard Programme in Home-Economics Education

fIR5T YEAR

GaiSe 101 The Use of English - 9
Goioo 103 Social Gelence 15
Ed. 101 social and Philosophical
FPoundations of Education 12
V.T.E, 1014 Intboduction to Vocational :
Education 3
L. 101 Development of Agriculture 3
H.Xc. 1113 Design in Daily Living 3
BOC. 101 Introduction to Sociology Sg



SECUND YEAR

Gede
Bio.
Chm.
H.Ec.
H.Ec.
H.Ec.

H.Tc.
Ed.

THIRD YEAR

G‘S‘
H.Ec.
H.Ec,
H.Zc.
Henco
lD. E'
Ed.
Bd.
v.D. 18,

V.T.E.

LONG VACATIUN
Ed.

FOURTH YEAR

H.c.
H.lc.

II.Ec.
H.Zc.

m
LI Y

V.2, E.

105
157
101
204AB
2114
212B

213C
211

207
2404
303AB
3508
3410
207
20%
221A8
201A

302BC

528

3210
5458

36086
4000
3034
402
323
413

446AB

. Elementary Textiles

150

Natural Science 12
General Biology 12
Basic Principles of Chemistry 12
Nutrition and lMan

Principles of Clothing
Construction

Clothing for the TFamily

Laucational Psychology

o 0(31\0\)4\}4 WO

N OANVIWWN O F o

Humanities

Family Development

Food for the [amily

Principles of lHome lianagement

Home lianagement Experiences

Community Health

Comparative Iducation

Curriculum and Kethodology

Organization and Administra-
tion of Vocational Education

Special Methods (Home
Economics Education)

SIS

Practical Teaching

W

Housing the Fanmily

Child Development in the
Family

Fanily Economics

Seminar in Home Iiconomics

Adults in Homemaking

Independent study and Research

Instructional Materials

Educational and Vocational
Guidance

Agricultural LExtension
Jethods

Electives*

Y
dﬂnnm LCN VAU VAU VAR VI it i

Total Credits 20

¥Mo be selected in consultation with the student's
‘academic adviser.
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Four-Year Standard Programme in Industrial-Technical

FIRST YEAR

G.S. 107
G.S. 103
24. 107
V.T.E. 1014
.7.E. 1024B
V.T.E. 110
Mth. - 051
SICOND YEAR
G.5. 105
Ed., 211
V.7.E. 120
V.T.E, 210
V.1.E. 220
V.T.E. 3014
V.T.E. 105B
or
kith. 116
THIRD YEAR
Goo. 207
Ed. 203
Td. 32714B
V.1.E. 250
V.7.E. 302BC
V.T.E, 340
V.T.";‘. 350
P.E. 3054

LONG VACATION

Ed.

328

Education

The Use of English

Social Scilence

Social and Philosophical
foundations of Lducation
Introduction to Vocational
Education

Introduction to Industrial-
Technical bducation Laboratory
Draughting and Design I
Remedial Mathematics

Natural cience

Lducational Psychology
lanufacturing Processes I
Draughting and Design II
Ilanufacturing Processes II
Organization and Administration
of Vocational Education
Technical Mathematics (3)

Basic Mathematics (9) 3 or

Humanities

Comparative Lducation
Curriculum and Methodology
Power and lMechanics I
Special lethods (Industrial-
Technical Zducation)
Development of Technology
Power and liechanics II

First Aid

Practical Teaching

S
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FOURTH YudR

*

Ld.. 323 Instructional Materials

Ed. 413 Educational and Vocational
Guidance

V.T.E. 330 Building Construction Industries

V.7.E, 401 Seminar

V.T.E. 402 Independent Study and Research
Electives™
Electives**

Total Credits 211 or 217

One of the following: V.T.E. 410 (12 credits), V.T
420 (12 credits), V.T.E. 450 (12 credits).

ESTRGIEN
\BthU\N\N\O\N W

Al

o

** Mo be selected in consulbtation with the student's
academic adviser.
1. The University of Nigeria, Nsukka, 1966-1967

Culendar.




APPENDIX J
TABLE 1

ENROLKENT OF TEACHZRS IN T.T.C. BY PROVINCE AND DIVISION IN EASTERN NIGERIA IN 1962

197

GRADE 1III GRADE II (TWO YEARS) GRADE II (FOUR VEARS)
Province pivision Noe of First Year Second Year First Year Second Year First Year Second Year
Schools
M F L} F ] F H F 1] F K F
Abakaliki oo .o LYY Abakaliki (X Y 2 60 - 59 - 55 - h9 L4 - - - -
Atikpo ee ea 3 €0 30 59 30 60 - 60 - - - - -
Obubra es oo 9 30 - 30 - . - - - — - - - -
Total ae oo s [ 150 30 148 30 115 - 109
ANNANG oo oo oo oo AEZK oo o0 oo & 30 7 86 .28 60 - ()] - - - - -
Ikot Ekpere .. 5 87 - 88 - 84 25 87 28 - 29 - 27
Total «e oe oo 9 17 27 1% PXRR TR SR IX | 28 - 2 - 27
ENUQU e+ o6 oo oo ARQU oo oo e¢ 2 30 - 30 - - - - 20 - 29 -
Nsukka oo ss 2 30 - 82 - &0 - - - - - - -
Udi  ee e oo 7 60 72 €0 73 - 38 - 89 30 S0 23
Total ee oo oo 1 120 79 172 73 60 38 20 119 30 119 23
05033 oo o0 e oo JKOm <o oa oo -
OBUCY oo oo ae 1 - - 30
Ogoja e o0 e 3 119 33 144 25 23
Total ov o0 oo & 119 30 174 53 23
€21i5ar e se o0 »s C5laber e oo 1 29 - 30 - - - - - - - - -
Criisha ea es oo oo AWEa se  oe oo 5 - - <0 - 119 20 115 30 60 30 55 23
Onitsha .o o« 8 150 90 269 119 133 58 11 30 - - - -
Total ee oe oo 13 150 e 329 119 252 88 257 60 60 30 59 28
Cuerri 4o ee oo oo Okigwi oo eo 6 - 120 - 122 29 30 27 25 30 20 30 15
Criu «. es oo 5 30 30 20 31 86 - 57 - 30 30 30 29
Cwerri o oo 12 212 2 25% 32 8S 30 0] - 3 30 1 20
Total e ee ee 23 242 242 245 245 204 60 174 25 9% 80 88 72

Kinistry of Education, Annual Report 1962, Official Document Kos 5 of 1935,




TABLE 1 - continued

ENROLMENT OF TEACHERS IN TeTeCe BY PROVINCE AND DIVISION IN EASTERN HIGERIA IN 1962

Sl

GRADE III GRADE II (T40 YEARS) GRADE IT (FOUR YEARS)
Province Division No. of
Schools First vYear Second Year First Yasar Second Yaar First Year Second Year
] F M F M F M F " F M F
Port Harcourt Ah02da ee e oo Y 9 30 92 30 - - - - - - - -
Ogoni se oo oo 2 30 - 30 - 20 - 29 - 30 29 -
Port Harcourt .. 1 - - - - 53 35 57 31 - - - -
Total .e oo 7 120 30 122 30 83 35 86 31 30 - 29 -
Umuahia AD3 ee oo oo oo 8 462 78 163 75 52 42 53 7 - 27
Bende ee ee oo 9 28 30 205 29 - 40 - 22 g0 27
Total e oo 17 370 108 3€8 1065 52 82 53 €3 50 5h
Uyo Eket oo oo ae 6 150 € 175 57 29 - 28
ENyong ee oo oo 2 (o - 80
0pOL0  ee oo oe 1 60 - £0
UYO oo oo os oo 6 198 - 220 - 82 - &7
Total ee os s 15 468 6 515 57 111 .75
Yenegoa Brass ee oo e 2 60 - 60
Grand Total .. 108 1,945 650 2,356 712 4,044 328 901 227 259 196 355 210
2,641 3,068 19372 15426 955 55
Governwent oo oo 3 42 50 43 43 52 65 47 45 - - - -
Local Authority .. 12 388 - A7 - 6 - 30 - 3 - 2 -
Aided Colleges .o 93 1,503 6456 1,361 663 932 263 824 182 329 196 326 210
Total se ee¢ oo 108 4,915 €96 24356 712 1,044 328 901 277 359 196 355 210
Grand Total Y] 2.6'!1 3,068 1’372 1.128 555 565




TABLE 1I1I

NUMBER OF TEACHERS BY GRADES AND BY PROVINCES IN TEACHER
TRAINING COLLEGES IN EASTERN NIGERIA, 19611

PROVINCE GRADUATES GRADE I GRADE TII GRADE III |UNTRAINED| TOTAL
Abakaliki 9 5 20 - 2 36
Annang 17 15 22 - 3 N 57
Calabar 1 2 2 - - 5
Degenma - - - - - -
Enugu 23 30 33 5 - 91
Ogoja 6 5 11- - 2 24
Onitsha 20 36 43 5 2 106
Owerri 20 L3 51 14 6 134
Port Harcourt 9 12 17 1 - 39
Umuahia 2k 36 50 4 3 117
Uyo 18 28 33 ) 1 85
Yenagoa - 3 6 - - 9

TOTAL 147 215 288 34 19 703

1Eastern Nigeria, Ministry of Education, Annual Report, 1961, Official
The Government Printer, 1963)

Document No. 30 of 1963 (Enugu:

497
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TEACHERS IN EASTERN NIGERIA GCHOOL SYOTEM, 1962

UNCERTIFICATED
23 846,

GRADYATES
GRADE T GRADE IIT

13,834

TOTAL TLACHERS 47,543

Lastern higeria, Kinistry of Zducation, annual Report,
1962, Official Document No. 5 of 1965.
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APPERDIX K

‘TABLE I

TEACHER TRAINING HOR THE PROILSTANY SCHOOLS OFf IHi PROVINCE OF (UEBEC
FROM 1857-1858 TO 1962-196371

Macdonuld College Institution *=  Bishops University Department
of LEducation of Education
Faculty L.ale Female |Diplomas | TFaculty L'ale Femnale .

Tear Members|Students |Students kembers| students| Students biplomas
1857-58 7 11 108 57 a a a a
1907-08 7 1. 116 113 a a a a
1932-33 11 71 253 256 1 14 3 17
1952-53 10+ 16 176 153 1 3 7. 8

5 part
time
1956-57 17 + 7 42 289 232 1+ 1 1 8 9
part : part
time time
1962-63 | 38 + 14| 159 528 276P 1+2 ] 10 8 18
parti part
time time
e This course had not been started
b The Class III Certificate was replaced this year by a "temnorary permit"”. This
explains the greater disparity than in previous years between the number of
students and the number of graduates. In order to make this figure complete,
the 79 holders of the new temporary permits should be added to the totzal.
1. The_Pedagogical Structures of FEducaticnal System, Report of the Royal Commission

UL tHguiry on Xducetion in the Province of

; Quebec, P=a
Printer of the Frovince of _juebec, 1964),%u ec, rt II,

D. 271.

(The Goverrment

LGL




