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ABSTQAcr 

This thesis traces 'the history of the Royal Victoria College of ' 
r 

MeG111 University, and contrasts 1ts' role ~ a 'WO.lYfln 's college with . . 
that of its s1ster colleges of the eastem American states. " 

The first chapter, examines nineteenth century concepts of woman's 

nature, her role in soci~ty and her educability. . ./ 
, . . 

The second chapter s.tudres the foundation and development of the 

wornanls colleges of the èjlstern Un1t~d States· including Vassar, Smfth. 

Wellesley. r.bunt Holyoke, Bryn '.cawr t Ràdcliffe and Barnard. This. ~ 

section examines the various options that existed for women in higher 

e'ducation and the "rationa1e behin<f the establishment of separate 
.' ~ 

colleges. 

The thi rd chapter (utl ines the history of the Royal Vi ctoria 

College ~ith"th~ foeus ~its changing ro1e as' a resi~ntial women''s 

Coll ege wi thin McG111 Univers i ty. ' 

{ 
1 

Chapter four examines the,current issues in the separate educatio~ 
, ., 

versus co-education theme. Reviews of contemporar,y'studies of women 

in both systems are cited in order to detennfne what mfght be the 

mo.de m ra 1 e 0 f the women' s coll ege today. , 

1 In "the conclusion it has been found that the wonen's college "as 
', . .ft r 

risen ta the challenges presented in recent times, particularly that of ~ 

éo-education, andcthat the institution has a pos1t;ve ro1e to play in the 

education of a11 women • 
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RESUME' 

~~~ r, . , 
Cette thêse fait 1 'hist0ire du Collige Royal V~ctorià de l'Université 

. , 
MC,Gi 11 et compare son '~le en tant que coll!ge de fenwnes a celui de 

col1êges semblables dans l'est des Etats-Unis. ' 
. '\ . 

le premier" chapitre analyse les idêes du d.i x-neuviême silele sur 

la nature fêl)l1nine, le ..ole de la femœ dans la société et son êducatiort. 

f;le second chapitre étudie la fondation et le dêveloppenent des 
~ . 

colliges de femmes dans l'est des Etats-Unis, comme Vassar, Smith, 

Wellesley, Mount Holyoke, Bryn Mawr, Radcliffe et Bama~d. Cette secti~n 

prêsen les options variées qui "existaient pour les femmes en éducation 

supérieure al S1 que les raisons ayant amen~ ~ l'é~ablisserœnt de 

collêgt,s sépar~s pour les femmes. 
~ . '\. 
l'histoi re du Col1êge Royal Victoria est présentée dans le 

troisiême chapitre 00 l'accent est mis sur l'évolution de son rOle 
, , 

. comme c?llêge de rêsidence pour fel1lœs au sein,de l'Université Mc(Jill. 
• ~ 1 f 

le quatriême chapitre analyse les questions actuelles: ~ducation 

sêparêe ou mixte? on y cite les êtudes contemporaines sur les femmes 
< , 

dans les deux systêrœs afin de vo1 r ce qui pourrait être le rOle 

modeme d'un collêge de 'fenmes aujo~rd'hu; 1 

' . 

• 

la .concl us,;; constate que les collèges pour .fennes ont Su r~pondre 
'aux defis qu'ils ont dO rêcemrœnl'.GOnfronter et en particular à celui de 

1 / 

' la mixité et que ce type d'instit tion ,peut jouer un rOle Positif"pour 

l'!ducation de toutes les femmes. 

-. , 
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The women's col1~ge was an institution whfch came into exist-

,~ 1 ~ t 

in the niheteenth century. It was selected as the educational system 
't 

in several regions for basically two reasons. Firstly, the womenls 
.' . . . 

colltpe solved the, problem ~f providing women with the s,ame-opportunities 

in higher education as men ~lready had, and secondly, it satisfied ' 
" 

the w1shes of those who were against co~education. In particular, there were 
• r > 

sevèn institutions àf the American east - Vassar, Smith, Wellesley, 
, ,.... : 

\ 

Mount Holyoke, Bryn Mâwrt,Radcliff~ and Bamard which .. distinguished 
u 

themselves'as classical examples of the~menls collage. Royal-Victoria 

College of twbntreal was a sim11ar institution but it began as a wOlœn IS , 

CQl1ege ·linked to McGi11 Univetsity. It developed Along its own unique 

liries alrrost fr;om its ihception and its history affords a contrast with 

that of its sister colleges' to the south .. , The women 's colle~e as an, 

instituti,on has survived until present day. but has undergone sfgllff1- 1 

; .~.-

tant transformation as a r;esult bf e~onomic and societal forces. Its 

continued existence dépends as much upon its early history as li does 

upon its ability ta flex with the demands of tfme. 

Apart from brief mention of R.V.C. as a part of McGi11 \k\1vers1ty 

1n histories of higher education. the~ are a very limited number of 

sources deal1ng specifically with the history of t~e Col)ege. Or. 

Muriel Roscoe, a former Warden of R.V.C., wrote The Royal Victoria 

College: 1899--1962: A~Report to the Principal J (1964). This is an 

~istori~al account of the growth of the R.V.C. including enrolment 

figures, admissions a .... ctivities of the students and the various 

changes made ta the College at different stages of its development. 

" . 
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" Donna ~n\sh .ubm1tted an H.A. the.l • .;.;Th:.:..:e~.;;...;..;~~-----........ h~e..;..r....;t--d .... uca ........ t-ion--

for Women at McGill University from 1857 to 1899 with Specifie Reference. 

ta the Role of Sir John 'Ni 11 ianl' .Dawson (1972). S,he examined the entranc;e 

of wOJœn into McGlll and concluded with the opening of R. V. C. Dr. 

Sta,nlèy Frost recently publ1shed a history of MeGill in McGill~ U1;verslty: 

For the Advancement of Leaming f19OO). In part of one chapter he 

discussed the education of women at McGill with the emphasis on the 

benefactions of Donald Smith and the personalities of John William Dawson 
1 

and John Clark Murray involved in the co-education versus separate education 

controversy. To date, the JOOst specifie examination of R.V.C. 15 fOllld 

in Dr. Margaret Gillett 's 'Ne Walked Very Warily: A History of WOJren 

at McGill (1981),. Two chapters are devoted to the history of the College 

where the foeus is on personalities and event~. The struggles and 

accomplishments ef the personnel involved with R.V.C. are p1aceâ within 

the greater perspective of,the text which 1s worœJ1l's contribution to 

M<::Gi 11' and to sod et y . 

In the present work, a large qucmtity of primary. source material has 

corre f~m th'e McGill University Archives. The collections of the personal 

papers and correspondence of J.W. Dawson, Principal William Pe~rson 

and several of the Wardens of R.V.C. are available for reference . 

'> Official notari,al deeds are held at the Archives as are minute books of 

Senate and Board of Governors 1 meetings t scrapbooks, University calendars. 

announcements and yearbooks. Minùtes of meetings of Senate and Board 

of Governors pertaining to the last two decades of R.V.C.'s hista~ 

were found at the offices of the University Secretariat. Access -to' Mny ,. , 

entries had ta 'he specifically requested and supervised by universilty . ' 

iv 
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personnel. interviews th~ last two Wardens of R.~.C. and 
p , 

publications 5Uth as the MeGill News and MeGill Reeorter prov1ded 

addit10nal invaluable material. The researçh on thé women's colleges 

~f the American east der1ye5 mainly from seC~dar§ sources - books 

and journals. . / l-
, . 

In recent years there has been ~newed co~cem for the positiOft, 

of women 1n inst1tutio~'s of higher leaming. whmen still feel that 

ttt~y have not attltnel full equality with ~n! and are look1ng for 

answers 1n the k1ndsjof educational o~t1ons that exist. The women's 

cOllege and what i t ~an provide for women 15 be1~g cons1dere.d as oné / ;, \ 
of the solutions t? women's proble~s today in education 1n much ~he 

same way ft was ~garded as a solution ta a problem in the nineteenth 

",century. In 0rr ta determine what the present function of the w.n's 

cG'llege might et the hi 5 tory of R.V.C. as a women's college must be 

told and the l'Ole of R.V.C. and the separate wonen's èoUeges of the 

n1neteenth centùh must be assessed. 
,f 

To Mr. Marcel Caya. University Archivist t and his staff. 1 w1sh 

to extend IllY thanks for their 1nterest and assistance. 1 
t 

To Dr. Margaret G111ett., nt)' thesis advisor. 1 wish to express DtY 

apprec1atjon for her guidance and encouragemel1t. 
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,. 1 NT RODUC.TI ON 

/ 

The nature of the- education offered to woman beginning frorri the 

nineteenth century, when her formal education was becoming a more comman 

occurance, until preso~t times,was related to the way in which she wa~ 

perceived by so~iety and the role she was expected to fi11. The' nine­

,teenth century marked a rfriod of great experimentation in the education 
\ 

of woman. Early in the p~riod she was receivin'g only rudimentary 

educational skills 50 that she could assist in hel"'o children's learning. 
' .. 

8y the end of the œntury however, woman had gained access ta the higher 

edutation fonnerly '&vai lable only to man. These gains were not accom-· 

plished without struggle, dfsapPointment and humiliation. Wh;le there 

were members of both sexes who believ~d that woman should be educated on an . " -, 
equal footing with man, there ~ere others who ~fused to accept woman as 

man's equal in the educational sphere. 

The stumbling block ta equality in education in the developmental 

stages of the experiment throughout the century, was society's concept 

of the nature or woman and the role she should fil1- Man and woman 

were assigned dissimi1.ar roles in s iety wh1ch. accord1ng to popular 

nineteenth century thought, ated according to the distinctly 

different 'natures' of the two sexes. Warnant who was to reign over the 

home, was given only the education which would assist her in her duties 
" , 

as wife and IOOther. Howev"er, as society industrialized and urbanized, 

woman's role changed. She no longer had to perform all the household 

tasks herself. More women were leavin~ their homes to take jobs. It 

'" 
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beéame"acceptable 'for middle and upper class women to cultivate interests 

o~tside thelr domesUc doma1ns and ~or single women to teach ta suppo~t 
themselves. Society's conception of woman was changing 50 that newer 

,educationa' opportunities were IMde available to sui t woman IS broader 

roles. 

The institutions which were established reflected societyls view 
~ 

of woman. ' As the final stage of the experiment approached, which was 

collegiate education for -wom~n,a a contro:ersy concerning how this 

education should be provided raged on the North American continent as 

well as abroad. The prpb1em of reconciling the nature of woman and -

higher education remained at the centre of this uncertainty. As a 

result J several solutions were fonnul ated. In sore araas cOlJlllete co­

education was est~bliShedt g1vi_ng woman access to the same educati-ona0 

facilities as man and under the same roof. In other cases s completely 

separate institutions for woman weTe founded which paralleled as 

c1o~ely as possible the all~male bastions of higher education. A thlrd 

solution was found in th.e co-ordinate college wher:e wpman was educated 

in a separate institution which was linked ln a variety of ways to an 

already established male college or university. 

The h-1gher educationa) facflities open to woman in the latter 

ha l f of the ni ne teen th cent ury a~9Pt, d one of or a va ri ati on on these 
. . 

stheme,s. The ideal of woman's e'ducation had, according to many, been 
'" 

attained at long last~ equal educa~iDnal .oppor"tunity for woman as for 

... man. But once woman became an integral part of this educati<mal network 

she realized that she had had acœss only to a limited part of it. ,. 
Society was willing to allow woman to go only 50 far in using her new 

\ 

" ) 
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educat1-onal "sk111s.
1 

Woman WIS, now 1n a position to ask the troublfng 

question. "Education for what?" Although she had the si. educ~t1onal 

qualifications as man. she found ft very difficult ta advance herself 

beyond the academ1c sphere into the profession.l one. Society was 

not ,ready to conceptq.Hze woman on an equal plane as man in profes-, 

sional Hfe. 80th ihe co .. educational institutions and the seperate 

col1e~s developed in ways wh1ch mirrored soc1ety's view of woman . 
• 

Because woman was eXl?'!cted to follow tradi tional patterns in terms of 

select1ng a career. that 15 "to enter the 1 female 1 professions such as ... 
teaching and nursin9, these educational bodies encouraged her . 

a only i 1'1 -that di rection. Jt was cons i dered a-tA.leat for woman 

1 

ta study in what were considered the 'male' fields. Equal access 

ta education was not synonymou's with equal opportunity. 

ln recent decades.~society.witnessed social and economie upheaval. 

This affected socie~y's views on the relationship between the sexes in 

all phases of life. Higtier educational instituti.ons not only had to 

,",,-djust to mass education but a150 ta the ca11 for co-education. While 
/ ~- ~ 

, / many single-sex institutions ~felded ta this co-ed\l'cational wave ~ 

/ others did not. TM s p.rovi ded a ri ch envi ronment for those ~ho wished 

to perfonn comparative studies on woman's educat,ional status and her 
, -

chances f,?r professional advancement 'in eithèr of these educat10nkl 

systems. Although this was a difficu1t period 1t was an enl1ghtening 

one as we11. Many acadef!lic1ans and social ientists exarr;;ned woman's 

position i~ society àlWS took advantage f study,ing h~r in ~-uC,ational 

and s1ngle-sex school settings. They b ame awa~ of the nequalities 
" ,. 

which existed. Once again this brought heightened awareness of t~e 
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DlAPTER J 

\ 

Concep·ts of Woman1 s Role in SOcietyrfn e Ni neteenth Century 

f 

The Natur~ ct Woman ' 

Hfs~orical1y, the positions of woimtfl and man in society have been 
, ' 

polar1zed. ~oman t f~r the most part. h,à'd been des1gnated a position 

subordJnate to manls. The major areas of'womanls life were T-egulated 

by man. and as de Beauvoi r stated, prominent male merrt>ers in society 

hav.e str1ven to shOw that womanls fnfer10r position waSt " ... wfl1ed in 

heaven and advantageous on earth ... 1 In 1970 the Royal COIII11ission on ~ 
Status of Woman was publ1shed in Canada. 1t stated that woman is still 

( 

iclentified with the stereotype role as housewife, and that because she 

is essentially conditioned to be passive. she continues to assess her 

status and rale in society as being li traditional one. 2 It can be seen 

then, that the division of rolès in society accordin9 to sex did not 

beg1n in ~he nineteenth œntury nor did this practfce end then. However, 

1t was during the nineteenth century that patriarchal $ocieties in 

Westem cultures fint addressed themselves to the issue of woman and 

her condition in the patri archy. 3 

In the Westem cultures of North Amer; ca and Britain. thoughts 
, ' 

on the nature of woman during the nineteenth century were closely 
t-

related to the popularly held belief that man and woman each had his 

designated Isphere' in life. These spheres were determined by the 

inherent sex differences between male and $emale in te~rament and 

physique and they def1ned 1n a- broad s~nse the separate domains of man 

and women in society. Thi,s dHferentiat;on was especially conmon in 

patriarchal soc:ieties where _uDers of both sexes were socia11zed by 

, , .... 

-00 
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basic ~,triarchal nonns so that it was not a system of force but O!Ie of 

mutua 1 assent. 4 Di stincti ve male andfema le teq>eraments were e~cted. 
Howe-ver, te~rament was not so '!lUch the product of biologieal di fference 

as of conditioning. Temperament involved the 

formation of human personality along stereotyped H·nes of 
sex categôry ••• based on the needs and va1ues of the. dominant 
group and d1ctated by what 1ts members cherish in them .. 
selves and find conven1ent in subotclfnates: aggress10n', 
intelligence, force, and eff1cacy in the male; passivity, 
ignorance, doc111ty, "v1rtue", and ineffectuality in the 
female.~ . 
~ 1 

The di fference in physiques was more clearly a matter of nature than . . . 

nurture, but th1s too had its social1zed' aspects. The physical strength 

of man was often used as an argument to assert hi s superi ori ty over 

woman in al1 contexts. 

Man's sphere related to the world outside the horœ. He encoun,tered -- .... 
the active, brusque world. perfonnin9 wor1c. of a hardening nature. It 

was believed that man's power was in creatil'l9 and defending and that 

Ms intel1ect was best suited for speculation and invention. 6 On the 

other hand , it was c~moonly believed that the 1nferior strength and 

sedentary habi ts of woman c:onf1n~ her to the home where she would be 

kept aloof from thest1rr1ngs of the world outSide. 1 ACCOT'din'g ta John " 

Stuart Mill, one of the nineteenth century's champions of worœn '5 .. 
ri ghts. the nature of woma.n 1 s upbri n91ng further encouraged the separation -

of the spheres. Itwas the corrrnon morality that a woman's ideal should 

be opposite ta that of man. It was a womanfs nature and dut Y ta live 

for others and to assume submissive roles. Woman was expected to 

abnegate herself so that the sole source of meaning and purpose 1n 

her life remalned the car1ng for her husband and children. 8 
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ln makfn~.a very deffn1te distinction between the sphères of man 
J '-.. ~ • 

and woman, n1nèteen~ century SOciety assuned the attitude that each 
. . 

, sex was in fts' rightful place according to its God .. g1ven attributes. 
j 

T 

"Accordingly, justification had to be given for the positions. ass1Jmed by 

man and woman. In the clse of woman, two'contradictory concepts emerged 
"~ 

in justi fying her sphere: wornan as a superior being and woman as an 

1nferior be1ng. There~exfstèd as well, a minority who spoke out for 
"'"_ ~ ~r? \\ 

the "oU on that woman and man are equa 1 who refuted the concept of 

spheres ent1rely. 

The concept of woman as a superior bein~ essential'ly arose out of 

man's idea'1)f how a woman could best serve society given her particular., 
, . ( 

constitution. Woman was ,seen as being spiritually and 100 ra 11 y superior " 
~ f 

to man 50 that she was cons i dered " ••• too good. too pure to be penni tted 

contact withthe sordid world of polities and business. ,,9 Freud saw 

women as rJerd:>ers of the weaker sex but he regarded them as If ••• f1ner 

and e~hical1Y nobler than, nen. u10 nj supporters of the 'sup!r10r be1ng" 

concept saw women as " .•• the originators of civ:tlization. hav1ng 

developed, through their love for and care of offspring, the values 

of altruism and peaee that made social evolutfon possible. ,,11 

In perfonning the rightful duties of her sphère, woman was expected 

to malte the home a.-comfortable place in which ta live. and attel1d to the 

needs of her husband and chlldren. This position. given woman as a 

re5ult of her specifie nature. was elevated to a 1evel border;n 

holiness. Principal Dawson of McGill University expressed this con t 

we11 when he referred to woman as being ..... the h1gh priestess of thé 

fâmi 1y, earth's holiest shrinJ' - the ru1er of the well-règulated 
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household, wh1ch 1$ thé sole possible basis of any !rOund public morality' 

and true prosperity ..•• " 12 WOIftan'5 domesti ci ty was gl'orified 50 'that .. 
she was seen as being capabley ofwielding great power in her doÎnestic 

realm. J.F. Steams, a clergyman, expre~this thought 1n saying, 

"We all know, by experience, what a cham there is ln the word HOtE, 

and how powerful are the influences af dOll)estic lif~ up,on the character. ,,13 

Woman was seen 8S being the ~nly persan capable of providing tran~u111ty 

in an otherwise turbulent world. By glor1fying her sphere, woman was 
• kept close ta home and very dependent upon'man. 

The concept of woman as an inferior being in the ninete~nth 

century was essentially put forth by those who argued in favor 'Of the 

superiority of man. The supporters of this Vie~llf,)lied that 

,because wornan's bodily frame was smal1er than a man's, her mental 

abilities were weaker. Her status became that of a plaything. The . 
letters of lord Chesterfield exemplifieci·the prev~ilin9 attitude • 

•• • Women, then, are only chl1dren of a large~ growth; they 
have an 1nteresting tattle, and sometimes wit. but for solid 
~asoning. good sense. 1 never knew one in ~ life that had 
1t; or who reasoned or acted consequentially for four-and­
twenty hours together. ... A man of sense only tri fles with 
them. plays with them. hUJOOursand flatters them ••• but he neither 
consults them about, nor trusts them with ser10us matters •••• 
No flattery.is e1ther:'too high or tao low for them.14 

In Of queen's Gardens, John Ruskin discussed the status of womanhood. 

It was his belfef that one sex could not claim superiority over the 

other. Because man and woman each had Ois own natural traits, one could 
, 19'" ' 

do best what the other coulcrnot. In a551901ng man and woman thefr 

duties based on their natural characters and abiltties, Ruskin named , 

woman "Queen." This in fac~ relegated her ~o a position inferior to 

that of man because. as he saw it, woman's inte11ect'was not for 
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invention or creation Il ••• but for sweet order1ng~ arrangement. and 

dec1s1on.,,16 
, 

" 

The advocates of sex equality were re1atively few in the ni ne teen th , 

century, but they had made their impression in society nonetheless. 

9 

Many of the liberal attitudes were affected by the work of f1ary Wollstone-. , 

craft {1759-1797}" an Englishwoman, who lived and wrote at the end 'of . 
the previous century. Wol1stonecraft asserted that woman was not 

recogni zed because she nad not ye~ attained the full ri ghts of man. She 

depicted woman's social position rrean1ngflilly and attempted to alter 

the status quo, claiming that woman was expected ta aim at attaining a 
, 17 

very di fferent cha racter then man. Men have vari ous pursuits whi ch 

-~, 
, 

0 

" 

" •.. engage their attention, and give character to the opening mir'ld; but ~' 
~ 

women, confined to one, and having the1r thoughts constant1y directed to 

the most insign1ficant part of themselves, seldom extend their views 
18 ~ 

beyon~ the tr1u~h of the hour. H AlthoÙQh--1t was conwnon for societyl to 

view woman as being innocen~. Wol1stonecraft beliè-ved that men who applied. 

this term in descr1bing a desirable trait in women, were only usfng a 

civil term for weatness.'9 She asserted that th1s 'innocence' in 
~ 

woman was il IMn's way of keep1ng 'the other sex ; gnorant and dependent.' 
~ 

Woman's dependency upon man had caused her to beft'ave M a child. wh1ch 

further dimnnished her value in man's esteem. Wollstonecraft claimed 

that " .•• worren are not al1fowed to have sufficient strength of mind to 

acquire what really deserws the narre of virtue. ,,20 Woman, she' said 

1s taught from infancy to use li ••• cunning, softness'of temper, outw4rd 

.i>edienc~, and a scrupulous attention to il pueri1~ k1nd of propriety ... ,,21 

to secure the protection of 'a man. 
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At a later tiLt Margaret Fuller (1810-1850), an ~r1can, cor­

roborated this view in sayi"g that W(Bm " ••• are 50 overloaded with 

precepts by guardians, who think that nothing is so much to be dreaded , 
" 

for a woman as originality of thought or character, that their minds are 

10 

"impeded by doubts tillthey lose thefr chance of fair, freè proportions. ,,22 
) . 

Fuller's own lite was exemplary of a wornan, who as a reactionary. author 
J, 

and teacher, attempted to liberate herself from the yoke o~a repressive 

society through self-education and the education of other women. 

Emi ly Davies 1 another nineteenth century author and supporter of 

equality for woman. c1~iJœd that a dual theory existed which established 
... 

different fonns of excellence for man and woman. Whatever man 's ideal 

waSt woman's was decidedly the opposite. Oavies ridiculed and refuted 

this theory in her work The Higher Education of WOJœn. John Stuart Hi 11- • 
1 

believed too in the equal1ty of the sexes. lin his Subjection- of Women he-

decried' the fact that woman was raised to accept voluntari ly' the rule of 

. man and ta beli~ve fh~t her ideals should be opposite ta that of man. 23 

The concepts of woman as a super10r be1ng or as an inferior being .. 
were simi lar 1n the respect thet they stressed the 1n.,ortance and 

maintenance' of woman's sphere. However, these two concepts were para-
, ' 

doxical and can be explained by considering several theories conceming 

woman in'patriarchal Victorian society. 50 strong was the notion of 

separate spheres ,thlt by 1830,the ideal for a woman was " ••• the sanctif1ed 
24 ~ 

dut Y to create a home ...• " Frankfort exp lains that whi le this ideal 

elevated woman spi~itual1y. 'ft simultaneously degraded her because it 

was based on the fact that the higher sensibilities of woman made het • ." 

poorly suited for the world omide the home. 25 O'Neill believed that 

l 

~- --

1 
J , . 

,. 

1 



,/' / 
jC.," ) 

1 

l 
A 

,~ 
J 
1 

o 

.. 

. , 
t 

~ 

the Victorians created a ~st1que regarding the domestic duti~s of , 

woman 50 that she was glorified by being told that she was norally 

pure and that her spi rituaJ.. geniu$ would find i~s highest expression' in 

the home. This, O'Neill cla1med was co~ensation for giv1n'g WOIMn 

more domestic responsibilities and at the same time was a way of 

guaranteeing woman '5 inf~rior1ty. 26 Eva Figes ass~rts that the standard 

of womanhood was s~t by men for men and not by women. 21 nIt was a 

cOJrI11Dn ploy to disann waman wfth flattery, and get her safely...out of . '" .. 
hann's' way by plac1ng her on ft pedestal. 28 This 'design enabled man to 

keep woman in a position in which she could not threaten his own. 

According t~ Millett, misogynist literature ~as, equated wamen with 

chi ldren and has directed " ... its fierœst ~nmity at femfnine gui le and 

corruption •.. ~,29 By telling woman she was in a special class in society 

~nd treating her as such. the Victorian attitude promoted the idea that 

~n should not perform dutfes outside her sphere: And because woman 

had little choice but to accept her position, society deemed her unfit 

and 1ncapable'of doing anyth1ng but her domest1c tasks. 

These contradictions in nineteenth century attitudes towards 
.~~ 

woman continued to be si~ant. ~terminants fn the role she occupied 

ln ... fety th~llghout the~~. Of~: century. 

~ Woman' s Role in Soc1 ety 

The 'f)ie~.lent concept of wamin 's ral! in society related di rectly 
.' ~ , 

to the domestic dutfes she was expected to fulfil1 within her sphere. 

However, as Ann Douglas states. the concept of woman 's role was 

surrount\ed with SOIIle confusion during the crucial years of transition 

11 l 
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between 1820 and 1840. 30 As nineteenth century society was industri­

alizing, woman had to work at home or outside 1t. therefore perfonning . 
several tasks at once., Although woman was expanding her sphere, society 

, 

d1d not eas11y accept the gravitation from traditional rol~s. The old 

rales of wife and mother, plus "0 mamen t" of the h~sehold persisted 

as the new roles of worker and professional emerged. 

The role which the majority of ~ng girls in the n1neteenth centur,y 
, ) 

were raised to ffll was that of wife and mother. An observation of 

Basil H~l in his Travels in North America confirmed that the w1fely and 

motherly occupations 'predomi~ated:Zg wornen. 31 lt was expected that 

wo~an completely surrender her will to that, of her husband and that she 
~ 

have no life except for ministering to the needs and comforts of her 

husband and children. 32 A woman who was not fulfil'ed in submitt.ing 

h~rself to the will of a husband was seen as someone who was 901n9 

against nature. 33 In 'fact. so dependent was a woman in her role 'as wife 

that Martha Carey Thomas, a one-time president of Bryn Mawr College, 

considered the role as one of base servitude. 34 ln general, however, 1t 

was not only expected that a g1rl becorne a wife and mother, but that 

she be truly contented in this role. It was feared that if a woman 
t, 

performed 'any other kind of work, the chores of her domes t1 ê sphere 

woul d be neglected and the famil woui1'1-tol.-.,.K4.Ü\ 
-.0.......--

Mornan, conceptualized as an ornament, was essentiâl1y a member of 

the financially ~mfortable class. of society. ldeally, she was provided 

for and protected. A woman did not manage the affairs of the family 

outside the home, nor was she expected to do rough menial labour inside 

the home. 3~ A husband of this rank would reject the idea of his wife's 
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working outsi~.the home since this would reflec~ on h1s own,ab111ty 

to previ de the 900d thi ngs of 11 fe. 36 A woman in the ro 1 e of an 

omament was a syrrbol to the rest of society of the success and wealth 

of her husband. His sucees$., status 'a~d ego were at st.ake, not her 
, 

interests or concerfls. 

The protèction' afforded the female "omament" proved to be costly to 

any marr1ed woman regardless of her social class or the privl1eges 

. she may have enjoyed as a result of her husband's wealth. Another 

of the paradoxes of·nineteenth centu~ life enters here where on one .. 
hand society asserted that woman was well-cared for by her 'natural 

protector', yet woman's legal statu$. was quite contradicto~ to what the 

social code ~r 'polite' version of the law claimed it was. 37 According 
r 

to ~ritish Common Law in the early ninèteenth century, woman underwent 

'civil death' upon marriage. She lacked control overherown eamings, 

she was not permitted to choose her domi,c11e, she coulet not manage any, 
/ 

property that was legally her own, nor could she sign papers or bear . ~ 

w1tness. The husband owned both her person and her services. He 

could rent ner out and keep the profits. Except for owni'ng her own 
r;, 

property, the single woman had Just as few r1ghts. Widows reœived 

noth1ng of their husband's properties. Men even ~ed the1r children. 38 

For the upper class wornan, being her husband's "omament" made life 

somewhat eas1er but itwasnonetheless confinin9_ 

While the Victorian idea1 ~id not endorse,work outside the home, 

the real world did not reflect this. In North America and abroad~the 

nineteenth century mark~d a period of urban growth where men and women 
.' 

mov~d from the country to populate the towns. Waman especially, wu 
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not given mch opportunity for eamtng a living in the rural areas. 39 
.... 

Domestic work was popular before factories were established. 

But once manufacturing developed into a large seale industrYt woman 
. 40 ~ 

becarœ the ma i ns tay of i ts 1 abour force. ln fact 1 Cross states 

that in Montreal there was a shortage of servants in the later de~ades . ' 

of the nineteenth century because 91 rls preferred factory work ta 
H 

domestic work. Working in a factory ga~ woman the opportunity to be 

her own person where she did not have to abide by the rules of a 

particular household twenty-four haurs a day.41 This independence 
r 

however, was accompanied by some serious drawbacks. The "mil1girl," 

as' the female factory work.er was cal1ed, worked long haurs in deplorable 
, , 

conditions with very low pay. At the beginning of the century the 

working woman was exploited to a greater degree than her male co-warker. 

She was in essence entrapped much in .the s~me way as when she stayed 

at home. " 

Pet or beast of burden: such 1s woman almost exclusively 
today. Supported by man when she does not work. she 15 
,still supported by Mm when'she works nerself to death.42 

Consideration of the work1ng "POan's plight by,the rest of society 

, 

was paradoxica1. The strain wh1ch the coq>etit1ve careers such as comnerce, .. 

manufacturing and banking was thought to place on woman would result 

in disaster or grave deterioration in her health. 43 Vet the laborious 

hours of factory work did not elicit such coments because, as some , 
female refonners would argue, factory wark was not as thre~tenin9 to 

men as the more competitive fields. Despite the working woman's 

condition, de Beauvoir explained thait because woman left home to enter 
, , ' 

an 1~dustry which depend\d. so heavîly upon her
J 

participation" her lot 
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in life had been transfonœd and a new era would open for her. 44 

The idea of woman leavipg the hOIœ to become a professional 

was reQived by the rest of society with much reservation. Countles$ 
• 

times' it had been argued that woman's sole profession was the 

ministering of, the' home and family. Howe,ver there were women of middle , 

clas! backgrounds who, from economi c necessity. had ta work. Teaching 

was one of the fi rst profess ions that a woman who had sar.e education 

could enter with enaugh justification ta leave home. 

Teaching. for a wornan, was justified on' the basis that 1s was a 

"waiting station,,45 until she had a chance to marry'and 'ft provided -

the best preparation for the role of mother. 46 A quarter of a mi 11 fon 

school teachers in the United States compri sed the only other làrge 

group of women who worked outside their home.s. 47 Women began replacing 

men in teach1ng in the 1830 I s and this trend gained momentum as American 

men were called ta fight in the Civil War and their positions were left , , 

vacant. In Lower Canada the trends were similar. where moIre than half 

the total nUnDer of teachers in that province w~"!re wornen by 1850. 4~ 

Teaching and domestic work offered waman almost equal pay. The 

two occupations were frequently cornpared a.nd the female teacher was 

cons1dered to have the sané soci al and educationa1 1,evel as spinster 

and household servants. 49 The reasons for woman having been afforded 

such a low status as a teacher were two-fold, and related to two 

important developments in the' teaching profession. Towards the latter 

half of the ntneteenth œntury, sch~ we:e being organi,zed into ,s.chool .... 

systems and at the same tirœ there wu increasing ,concern that the"status 

of teaching as an accüpation should be rais~d~O Wh; le the former 
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developrnent ained <i!lt reducing costs by grading 'targe groups. _of children. 

" . 
the latter brought with it the demand for increased salaries. The 

employment of female tealh~rs was consi~red as a ,solution to the 

problem because a woma~ would teaclt·for less pay than a man; the , 
financial cons; derations having taken precedence over t~ professional 

*' 1 \. 

ones. Wornan, it was thought, cheapened the profession, in ~,ther • ., 
", 

sinee she expected to teach only teJ11)orarily. By the tirne she bècaJie 

proficient at her job. she left it. leaving a position vacant for 

another novice. American 'society was becoming increasingly concemed 

that its schools we~ becoming "feminized." The tenn glven to this 

phenomenon was the "woman peril Il which ent>odied certain evils as 

.. 

\ \ perce,ived by society as a result of woman's predominating in the teaching 
\ 

profession. In places such as New York, legislation was ena'cted to 

limit the number of worœn teachers by di squal i fy:ing married wonen 
51 . 

from teaching. A Canadian educator in Nova Scotia elaimed that 

education would deteriorate because sorne areas wanted cheap schools. ~2. 

Despite thes& allegations to her inferior status, it was clear that 

woman's desire to work and accept new roles outside the home was so 

strong that she was wi 11 i n9 to acçept less pay than a man for the sallie 

job. Her persev~rance opened new vistas in the professional werld. 

Nursing had long been seen as another extenslon of women t s 

role as IOOther. 8y 1890, a census had shown that,there were approxi_tely 

fort y thousand nurses and midwives in the United States but not many 

were paid for thei r services. 53 It was not alOO09 the most de~red 
careers, but rather a fom of martyrdom for an' educated woman 54 ~ 

unti 1 the end of the century t pri vate nurses were on dut y twen y-four 

, 
:.-

, , 
., 

, 



() 

i 

~.o 
1 

,-

., -'l, 

hours a dllY. 'se\.en days ~k. 65 in ItJntreal. as we11 as ln other 

American ,cities, being' in the nursing professi,on. was equated wÜ.h being 

a servant. 56 
~ 

According to Eleanor Thompson. attempts of tWOIJ!iln to enter tbe , . . . 
medical profession were not seen as an ~ducatlonal movement but as an 

attempt to extend her sphere and th us asa threat. to man. 57 The prevaiUng 

attitude which thwarted woman '5 efforts in me<licine fr,\cluded prudery . 

and the not10'; that woman should' not study ~ana'toll\Y. especially in~~ 
presence of ~n. 58 , , ' ~ 

Womanls nrst serious attempts to enter the medical profession in 

Canada began after 1859. while in the' United stàtes and 8ritain œdical 
, . 
J, ~ 59 

schools wer6 already accepting her by mid-century. One argUlœnt 

advanced for woman to bê' perm; tted .entrance into the med; ca l profession 
of .. - • 

focused on the idea' that the care..and healing of women and children 
l '; ('l ~fI> 

ought to be entrusted to a woman. 60 As'a result. the women physicians 

who staye~in North Ame ri ca di rected thei r efforts towards the serviœ . 
'"1 ... 

of women and chi'1dren. 6 Histori ans today J expla;n' that fram a , , 

pro~ion~Y standpoifft, this was a stèp backward tlr the female 

doctor. She-was placed in a "job ghetto" wtÎH:h e'mphasized her sub-
, ". 

frdination in the worl~ of work. In wOrk~ng :ith,,~orœn and ohnd~n. 

the womah doctor was put 'in a"lraditionai rot~ wh,ich was not competitive 

with the assignmënts of the ma~doctor.62_ l' 

The situation in the legal profession was similarly tainted with 

patriarchal attitudes. One argument proposed against having waman enter 

law was that " ... wo~an must not be sull ied by the harsh and de~rading 

Jaspe~t!i of legal practice. ,,63 In Ql1ebec. it was on1'y in 1942 ~at 
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woman was adm1 tted' 1nto the Bar. 
l " 

. Eq>lQ1m1!nt .Patterns of women in Canada and the ~1ted States were 

, chang1ng by the 1870'5 and 1800's and womej1 were be1ng encouraged to 
, f , .. 

, . 
deve1Dp roles wh1ch suited thelr " •.• unique capab11ities and ultimate 

; 64 
roles as mothers." ,However, professi~nal women who ~ad proven them-

~ : 

selves t' sudl as Or. Augusta Stowe·Gu~lèn, Canada '5 fi rst fema1e I1Iedl cal 

school graduate. helped stress the 110rtance of woman,'s becolRtng 

independent and self-suppo~ing. Sh~ argued that society IIIilde 11tt1e 
, \ / J 

or no attempt tO'protect waman from t~ nover-pressure·' of being a nouse-
• ~ 

w1fe; but once woman chose skil1ed ~nd well-paid labour. then outbursts 

adverse opinions ) hé.ra. 65 / 

..J Woman' s, Ed"catiil ity 

Woman M~ and Sh.oul d be Educated 
. 

Despfte the fact that the edu4ated woman in the nineteenth century 
• ' . 66 

was 'see~ as being unfem1nine Ilnd tf1e learned wife was not sbught after .. 
. , 

II~ few i,,!spired souls saw woma~ as a human-being, entirely'~from . 

any spheré. ~o them, woman 's min(.liké man 's', was cGpable of growth.· ,'_ 

,nd, 11ke a ma~t she should be given the oPPot'tun1ty.1J67 Jo notaSles 

such as Henry Simard. ~orace UMann ,nd other educat10nal leaders. there 

'was no questi.on of woman 's 1nt~11 i gence' and no doubt that she should be 

91 ven educat i ona l oppo~tun i t i es. 6.8 

Ttle nineteenth cent'ury marked a great experinent in the education of 

woman. The "clame, schOOls, sem1nari es and academies offered the meager 

nKlfments of an elementary education of gir1s.~\ The pioneers who founded 

" . these jnstitut10ns expended a great aunt of energy in the hope that 
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theY\ could raise the level of education of wOIIIn. In the middle decades 
~1 

of t'r œntury. the female acade1Mes lnd sem1n.ries tra1ned te.chers 

for ~h.e countr1es' schools .. T~es'e schools d'Id not stress the subjects 

whiCh\ encouraged independent tsoning. as 'the ladies we~e s~ldom 
introduced to the subje~ts of tfiematics. theology. Greek and natural 

science whi ch the boys were ~a~ght in the 1 r schools. 69 However. these 

institutions essentially fU1fi,l~ed the patriarchal concept that education 

for woman should help her teach \ the young and perform her duties at 

home. The concepts of wo.n' s e~ucabi1i ty var1 ed accordi n9 to the purpose 
. . \ . 

for which society thought she sh~uld be educated and therefore deterrmned 

the nature of education whi ch was ~ffered her. 

To someone such as Reverend ~\ert Sedgewick, woman was sèen as 

an equal to man. But hecause' he would have her stCij' within her sphere, 

Sedgewick thought the proper education for woman should emphasize 

housekeeping. 70 The movement towards domestic training was in response 

to th~ needs felt by society and in accordance with the chllnging 'deas 

on education. 71 Oomestic training became a f~ature of nineteenth 

century 1 i fe fQr two reasons. ~thers left homemaking ta become wage­

eamers and I~ Il result. girls no longer had the home as tneir model 
~ 

for learning-domestic,Skills. 72 Another reason was that the ladies of 
• 

the middle and upper classes, who had increasfngly more 1eisure the, 

required the help of servants so that they cou1d devote themselves ta 
{ 

charitable causes. In 1860 in Montreal, the Home and School of lndustry , . ~ 

trained girls for domestic service.,-Kitchen Gardens, an idea which 
\ 

: originated in the United States and came to Montreal. wel'le classes which 

were organized for little girls under the age of seven.13 Domestic 
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courses were offered in many of the fe.le acadeM1es and sem1naries 

wh1ch spnng up in the early part of 'the nineteenth century in the 

Uni ted States. 

Two of the leading American pioneers in feMBle education, Ella 

W111ard (1781-1870), and Catherine 8eecher (1800-1878), stressed the 

f"1'ortance of donest1c training 1n the1r writ1ngs. In 11er Plan for 

Improv1ng Female Education publ1shed in 1819, Emma Wil1ard wrote thlt 

'f a woman was not qua1i f1ed tô discharge the dut1es of her sex in the 

areas of régula'ting a hone, then she cannot -he e;q,ected to be a good 
'" ' 

wHe. rmther, or mistY-ën -of her fami1y and 15 therefore a bad _aber 

of society,74 Wi!]a~d stated that housewifery could be i"1';~ved by 

being taught through practice and theory. 75 Cath~rine Beecher decried • 

the fact that wornan. who performed domestic work either for wages or 

in. her own 'hone in the capacity of a cook, maid, or nurse of chi"ldren, 

was looked ùpon as having a lowly profession. 16 She cla1med that with 

proper training in the domestic sciences,woman would be prepared for her 

profession and her duties would attract the honor they deserve. 77 It 

was during the tine that Beecher was in charge of the Western Fe.le 

Institute that she began 'writ1ng her books on domestic economy. They 

a-re considered to be one of her most signHicant contributions to the 

educa~on of woman. 78 
-rn the pre-Civil War period.a great nWltler of domesti c 'how-to' 

manuals flourished; One such book. The. Frugal Hbusewife, wrjt~n by 

Abolitfonist and reformer Lydia Mari a Chfld (1002-1880), was n ••• 

des1gned ta ease the tension of économie ~:ansformatîon by rationalizing 

the Middle class womanls new domestic identity ... ~79 
~\ 
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It was at least unt11 the m1ddle de ca des of the nineteenth centu~ 

that mi ddle cl a55 Ame ri can gi 1"1 s were educated essen th 11 Y to he hone­

workers. 80 Wh11e the conservative menbers of society were content to 

see that this educatioQ did help ta br~den woman's sphere 50 that 'she 

cauld better perform her duties at hOIœ,81 it waSt aS Ann Douglas statetJ. 

education for exile. 82 She ~xplained that the domestic educati~n given 

21 

ta woman °at this the only helped her update her domestic Iœthods 1n a 

modernizing society~3 Margaret Fuller was not satisfied in seeing that the 

education of women prepare them to fulfill a specifie role. "Too much 

is said of women being better educated. that they may become better 

cO/npanions and mothers for rœn. They should be fit for 5uch compan­

ionship .••. But le being of infinite scope must not be treated with an 
, ,. 84 

e xc 1 us i ve vi ew to Any one re 1 a t ion. Il 

, . 
Educational opportunities .for an American woman 1n the early part 

~f the century were offered in dame schools and in female seminaries 

and Academies. While these schools offeréd young worren the' op~unity 

for a more solid e-ducation than ever before, they were usual1y not free 

and were widely scattered. 85 Alongsi de the better academies there g"rew 

the private female seminaries, which to the displeasure of, the pioneers 

in wornen's education, ~re meagerly financed, poorly equipped and 

staffed w\th ill-educated women. 86 These early educators set themselves 

~o ta~ in two major areas. On~ was in urging gentlemen in political 

circles to endow these institutions so that they might have some pey.man~nce 

in society_ The other task was to train teachers adequately so that 

the nation's newly established schools would have a corps of' 

properly tra1ned personnel. 81 Cather1 ne Beecher dev:oted ~r l,1fe f s work 
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to the convictiOn that woman's true professions are those of IIIOther 

and teacher and that she be properly trained to 'u'l fi 11 them. 88 

In the servi ce occupations of teaching and nursing, woman made 

cons1~rable advancès. Because publie schooling was becoming better 

organized, educators saw the need for better trained teachers. Sfnce 

teaching for woÎnan was seen as a logical extension of her work at hOR, 
" . 

fi 

she was adm1tted to the teacher training institutions. Adv an cements 

in nursing education were made in 1873 when cfties 5uch as New York and 

Boston built lodgings for the nursing trainees adjacent to hosp1tals 50 
/ , 

that the wQmen could recehe thei r instruction under the di rection of ' 

~PhYSieians.~· ln Montreal,numerous atte~ts at establishing a school 
• 

of nursing failed to materialize between 1874 and 1890. Finally, 

Gertrude Elizabeth Livingstone, a gradua te of New York Hospital's 

Training Scnool for Nurses, came to the Montreal General Hospital 
~ 

. 90 to open such a training progranme for nurses. 

Cultural education was pennitted out of the concern that woman 

cultivate-formal gentility and 'the social graces to enhance her social 

value through a varf!ty of accOJJlll1shnents. 91 The early female ac:adenties 

and semfnar1es in the Uni ted S~ates pai d attention to the ornamental 

branches ,of instruction. Subjects such as art, elegant penmanship and 

grace of motion were taught. In one address, Rev. Robert Sedgewfck 

stated thata smatte~~ngOf French. Italian, Ge~n and Outch woqld help 
'. J' 

a woman enHven ar_di:'~iny room conversation which 'would amuse and please 

guests at a party. 92 

While w~n made considerable advances, in rudimentary academic 

education and 1n two of the service professions closely associl~d 
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witt! her sphere, society became .lar'lll!d when she demanded the right ta 

enter an institution of h'igher leaming which infringed upon _nfs 

. domain. And, althdugh there were many' who"belfeved thet wamin should be 

educated, they did not necessarily entertain the thought of hav1ng her 

use this educat'ion for a speci fi c career other than the accepted ones 

of teach1ng and nursing. Principal Dawson of McGill University stated 

that men attend colleges to prepare for certain professions. On the other 

hand, wlth the exception of women who tr.in for the _teaching profession, 

" ••. a great majority of those who obtain what is rt9lrded as higher 

culture, do so merely as a mean$ of general iJ11)rovement, and to fit 

themselves better to take their proper pl~ce in society.,,93 Furthermore, 

the acceptanee of a woman to university and the- completion of a progranwœ 

did not carry the right to enrol in the professional faculties oh the 

same basis as the male students. 94 

~he idea of having a career in the professions was very much out of 

line with the domestic cult operative in the mid-nineteenth century. 

Americals first woman doctor, Elizabeth 81ackwell, applied to s.everal 
-

school$ of medicine before she was accepted to one in New York in . 
1847.95 ln Canada, opportll\1ties for wOflliln to enter the IŒdical profession . • wlre equally difficult in the same period. but on. the other hand, medical 

training was mre easily attained than law or theology because of its 

~PJMIal to woaian 's nurtur1ng inst;nets. 96 It was only towards the end of 

the eentury when progress in higher education for woman was made that 

more wornen entered the professions. However. woman continued to encounter 

professional inequality long- after she gained educational eqwality. This 

problem plagues eVén the present da,)' professional wornan. 
'O. 
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There was an ,element in nineteenth centuY'Y"'Soc1ety which eJd)raœd 

the notion that woman would not benefit from fonna1 eduçation and 

therefore d1d not require 1t. This attitude was rooted in the beUef 

that woman's functtOftswere child-bear'ing and manageœnt of the heme. 

The argument Ilgainst educating women gave birth to a vaMety of 

theories 1 all supporting the cylt of domestic1ty. 

The education of woman in Canada, the United States and Britt;n 

untll the mid-nineteenth century related to her condition as wi fe and 

IÎother. 97 Her education was like that life," ••• sillPle s prosaic. narrow.,,98 

Sine! woman had no intel1ectual funetion to fill in society, it was thought 

- 99 
that she did not have the mental capacity to benefit from an education. 

This cyclicpattem of thinking perpetuated the domestic role that woman 

was des i gnated and made it very diffi cul t for her to break away from i t. 
- . 

This patriarchal attitude was one which was neld by even the most 

venerated ment>ers in academic circles. Charles Eliot, president of Harvard 

tkliversity i". the late n1neteenth century, ..... claimed th-at women had 
~ 

neither the intelligence nor the need to study the great traditions of 

leaming inher1'ted fram the pasto "100 Eliot bel1eved that woman ought 

to pursue her" natural duties which ineviha.ly confined her to the home. 

Others argued that even if waman could intellectually profit by formal 

education, her health would dec11ne. she would become less fertile and 

less refined. Or. Edward H. Clarke, a noted physic1an in the nineteenth 

century, wrote on the subject of women and nad considerable infl uence 

on the opinions of many.. He espoused the theOf"Y tMt if woman was 

educated in the sime method as man, her hetltfl would fail seriously. 

-- -- ... _- ~---- -- - -
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He predicted that Il sys. of tducUfon whfch d1d Mt give speCial 

consideration ta a woan's physiologfcal organization, would invariably 

contr1bute to the degeneration of the entire race. 101 Barke was not , 

onlY1n favor of educlting girls separately from boys at all levals of 

leamtn~but advocated that tnl education of elch of the sexes fol1ow , 
different directions. So much influence did Or. Clarke have, that Martha 

\ 

CArey Thomas (1857-1935), .c:lafmed that wome" wh-;> went to study were 
\ 

JI, •• hlunted by the c1anging chains of that glool1\)' little specter. Dr. 

Edward H. Clarke's Sax in Educ'tion.,,102 When she considered higher 

education as an option in 11fe, Thomas 'Wu filled wit~ doubt " ••• as to 

whether women as a sex wen! physically and mentally fit for H." 103 

According to an article on "The Woman Question" wrttten 1n 1879, 

the argument that woman would'1njure herself has .1ways b~n used 

'lga1nst permitting her to widen the sphere of her activity.l04 "[very 

change in hlr conditfon'has been met with objection. Il lOS So stifling 
!,) 

was society's approlch ta wOIIIBn in hi gher education that the professiona 1 

options open to a collegUte WONn were p1tifully few. The home. more 
, 

50 than.teaching, was seen IS being the ult1mate goal of the lives of 

college educated women. 106 Margaret Fuller perhaps ca.ptured the feeling 

concem1ng educated woman in a story she reca11ed of a father speaking of 

his y~un9 daughter'. "If she knows too much, she will never f1nd a 

husblnd; superior women hardly ever ,an. 11
107 

8y the second ha1f of the n1neteenth œntury,woman in Western 

cultures encountered f@w obstacles in obtaining elementary and high 

>Il school education as society, for the most part, agreed th.t she should 

have the rudi1lltrtts of reading and wrlting. Howewr useful this lAd 
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other edvC6tiOftll benetfts were, WâiIIft ~IS 1~P.l" ,of ••• ÎKJfng ber 
l, ,- ,~ " 

~ , . ~ ~ . 
spMre to an, g,..t ~exteftt. , The next few dtcAdes ~tMss~d' at_ts by . ~. ., . 
.,.n to s.cure 1 conegiate ttdUCltion',êqual te 'her .1* co\l\te",.rts. . , ' 

.' , 
... .. .. ,1: 

""ch dfscus~ion an<! controversy- result~d .a\ WONn was gradually enter1ng 
, , 

• trad1t1onally _le.d~;natéd sphere. The, IIIOst,'serious quest1~s rafse~ 

by the1Rlle world were: a) Of wh.t 'use 'was such an education ta WONn? . . 

b) Dy what 'melns could this edtK!at1on be illide avanlble? and c) What 

.ffects would thts hfgher J •• ming have on the rest of $oc1ety? The 

Iftswlr's would be put forw.rd by 50. 'remartable individu.ls. The 
).1 .' 

, , 
thrust for co11.g1.te education. for WOIRIn ma'rfced the last stage in her . , 
educational exper1ment~ It was not wfthout its struggles, but the rewards 

followed. 
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œAPTER II 

The Separate Womet'l'S Col1eges of the Eastem lklited States 4!> 

By the second ha1f of the nfneteénth century indÙstrialiu,tion 

was eas1ng the burden of women's domestic chores. "The public school 

system was develop1ng sa that 9i rls were being offered 'greater educati onal 

\ opportunities in the elementary and high schools. This trend, together 
. 

with the growth of the seminar1es -created a need for professi onaJ 

teachers and further stimulated the advancement _of hi gher education for 

wornen. The emphas i s in the education of women ~was gradually shHt1ng 

f~one which merely enhanced their domestic life by stressing acco~lish-
...... - 1 

ments ta a more academic prograrrwœ which would allow them ta broaden the;r-

horizon~. {he idea ~ collegiate education for wornen however. was not 

universally accepted for various reasons. The questions often raised 

concemed the purpose of such an education, the effects 1'11 would have on 

wOlœn's physical ~ rœntal states, and how such an e'duca,tion might be . , 

offered considerihg that tt-e universities were exclusiv"ly' male dominated. 
1 

While universities across the United States were ·-slowly admitting 

---women 1nto the1r prograrrmes, the institutions of the East will be the 
, 

focus' in this thes1s..- It was in the nort'h eastern states. that the , 
-

inclination towards the separate education of women appeared ta be ~e ,-,.' . . 
strongest. Therefore the hi §her education of women saw ib expression 1n . ' 

the establishment of separate womeo's colleges ,and coordinate colleges 
<, , . 

a longs J de the -\1\1 vers i ties whi ch admi tted women i nto co-educati onal 
u ~. 

progralJllles l The separate c91leges inclJde: -f.bunt Holyoke, Vassar, 

We,l1esleYt Smith and Bryn Mawr. The coordinate colleges associ ated 
. 

wlth Harvard and Coh.nbia were Radcliffe and Barnard tespectively. 

", 
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< 
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·Betause of the eastern preference for sep'arate education. the 

women ',$ col1eges had to prov1 de an envi ronment s imil.ar to that in the 

alr~ady exist1ng colleges and un1vers.1t1es. In this way. women could 

d1sprove the doubts that shrouded thefr debut into collegiate life. The 

90a ls of the separate colleges were essenti ally di rected toward offering 

women' equa1 educational opportunfties to those of men. The manner in 

wh1ch the schools acco~l1shed this was to mirror as c10se1y IS possible 
" 

the standards and curricula of the prestig10us male un1versities. This 
1 , , 

became an all-en~o~assing feature of the women's coll~ges and as a 

resu1t they developed a similar academic el1tism to that of the Ivy 

League univers i ti es. The short term effects of this position p(oved ta 
/ 

be advantageous in the sense that it put women on the same educational 

33/ 

\ 

lev~ as men and helped them demonstr,ate their intellectual equality. But 

in the long term, this close imitation of the lren's- liberal..irts curr1cula 

s a disadvantage., In accentuating such a traditiona1 progranme, the 

col ~ges neglected. the, need~ of women once ~ey 4cquired their new 

educa ~~1 skills. The ch~racter1stic acJdem1c timidity of the colleges 

pre vente, them from provJdin~~:aining women requ1red which would 

ha"" enable~hem ta work alon)s.htê'" ~~y>e professional sphere. 

> The sepa te education of women was financed and remained popular 

long after co-edu tion was widely ilJ1)lemented and acœpted. The separate 
'* ~ 

colleges provided w n. pèrhaps falsely, w.ith the notion that they had 

attained equal1 ty with n in what used to be thei r own domain. But the 

female graduates.with the s me academic training as their male counter-
, . ~ 

'parts. co-uld not as easily obJ:ain a position in medical or law schools 

2 
or 1n other professions •• Baker blames the colleges for having fal1ed 

• 
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to ad'tanee'woNn beyond the world of women and for having done 50 

l1ttle for her status in the larger society. 3 The fact that the 

col1eges falled to make the professional advancement of worœn âne of 

their aims was an unfortunate feature of their personal1ty and was -charKteristi c of the; r overall orientati on. Rather than becomfng 

forerunn~rs 1." the educational and professional advancement of women t 

the colle.ges, throughout the1r histov;ies, sat baef< _and watched as women 

struggled to make gains fn the1r 5 tatus. 

While the womens' -col1eges can be cMscussed in gY'eat detail with 

reference to the1r adminfstrative organfzation, entrance- requfrel'lll!nts, 

co-urses of study and sb.ident activit1es, it}1s not within the scope of 
l ' -

this chapter to rxamine and ~are the schools in all these areas. The 

approach will be to focus on three main problems: l} How the separate 

colleges èvolved fram the time of their inception untl1 'the last decade 

and the rationale behfnd strategie developments. 2) The' a'lms and 

orientation of the schools as established by the; r founders and the 

individuals c1ose1y assoc1ated w1th 'tflem and 3) The1r status and 

ac~l1shments in the are. of profession.l advMCement for women. 

Towards Collegiate Education For WOlœn 

Thrust for Colleg1ate Eclucation ..-

True colleg1ate education opened to women fn the period just 

follow1ng the Civil War. Old traditions had been broken down and 

women were f111ed with a growfng seMe of accoqll1shment. Bec.use 

WOIRI!ft were " ..• barred from the society Of man •.. 84 they had Ileen 

organizing on a local level during the thi rties and forties in 

•• '!' ~.,',-~ .... -_ ......... , ... -~--- ~.- --
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COIIIIM1ity groups, charitable organi zations an~ mbsionary soc1eties. 

Thelr role in tne abolitionist movement was a signif1cant one which 

further 1ni>ued them wi th a greater 5~e of purpose.· The more they 

35 

accompli shed, the IOOre they w1s~ do; applying pressure where they , 
~ 

met resistance. Education was one area which expanded as li result of 

this new strength. 5 

The women who!e names ln!! nDst frequently œntioned 1~ign 

for higher education for women are Emma Wfllard, Catherine Beecher and 

Mary Lyon. Their greatest work was in establishing seminar1es whtch 

were mainly designed to advance professional tr~fning among women. ~t.i1 
.. 

the later years of the nineteenth century, professional training for 

women almost 1nvariably meant teaching. As tIle seminary nnvement 

progressed and hi gher education became mr8 in clemand t two schools of ~ 

thought concern1ng the ~ppropriate institutions for this nèw education 

developed~ There were those who\ bel1 eved that the serninar;es shoul:d 

remain as they were, stress1ng certâin subjects that wOlœn needed in 

order ta ful~l1 the1r traditional dunes more meaningfully. Enma 

Wil1ard favoured this approach in senrinary development. CAtherine 

8eecher and Mary Lye l howe{t~r,continued to work toward the ide.1 that 

women should have broader professional aspirations. 
\ 

~ 

They were in favour of creating a new kind of institution for 

wornen similar to the colleges for Illén. 6 Beecher belleved that thesf! 

new schools should stress~ " •.• scientific domestic econOI1f)' ..• ~7 
( 

While SIne endorsed a new kind of institution for women, Beecher was 

against the idea of a wotœnls college being fashioned .long th~ct 
t) 

l1nes of the colleges for men because i t would draw worren away fMII 

! 

,-



( their sacred vocation in the home as wives and IIOthers. 8 8eecher t s 

ph11osophy was that women's 'col1eges should offer an education equal 

to themen's schools but d1fferent. She bet1eved that this education 

should not qual1fy women for the male professions but should train 

them for the1r own kind of business. 9 

Although Mary Lyon a150 regarded profess'ional training as being 

important for wornen, she did not stress domestic training as much as 

Beechercand did not plan to have the student~ perform donestic tasks 

in tile new college she founded once aœquate finances would take care 

of domestic affairs. Mount HOlyoke Seminary was founded alrrost s1ngle­

handedly by the unti ring efforts of Mary Lyon in 1837. 10 In its early 

years the ~eminary operate~~normal school which sent ~ut trained 

teachers to all parts of the world. lyon's seminary taught religious 

and health education and, while it only offered a smattering of college 
~ 

subjects, it was ·her hope that the school,wou1d eventual1y become an 

accredHed women's ,college. This it did by 1888. but Lyon did not live 

to see it. 

The efforts of the forerunners in the seminary /OOvement helped 

lay the basis for hi gher edl.tcat10nal institutions mainly by prepar1ng 

society for them. l1 By 1870. when educational stat1stics began to be 

col1ected, on1y.2X of a11 seventeen, year olds were graduating from 
, 

high school. Accord1ng ta Newcomer, more girls than boys were be1ng 

preplred for college because of their nunbers in the secondary schools ,. 
and n'IIny were meeting the requ1rements for col1ege admiSsion. 12 

Foll0w1ng the Civi1~War. ijle nunber of colleges and universities wh1ch 

r- opened their doors ta women proliferated. However. th~ kinds of 
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of insti tutions avaHable were not ident1cal tttroughout tbe country 

due to d1fferénces in opinion aftd fdeology concerning how th1s education 
t~ 

should he dispensed. 

to-education Versus Stparate Education 

In the Midwest,co~eduelt1on became the n.ale.13 F111ed w1th 1dells 

of equaHty,particularly after the CivjJ War, women found ways of 

raising Jmney and bought the1r way into unhersitfes which could other­

w1s~ not afford to admit them. 14 The Maril1 Act of 1862 encouraged the 

growth of state uni vers1ties and taxpayers wished thei r daughters to 

.benefit as well as their sons. 15 

In the East,only one university, Cornel1, allowed women to enter. 

It was al sa a case where wornen 1 s place in academe had ta be bough t. 

Henry Sage donated 250,000 dollars for womenl~ education 50 that four 

years after Cornell opened its doors in l872.worren entered.'6 However, 

co-education in the East was not universally accepted and other Icadem1c 

options for women developed. One 5uch option wa5 the separate women's 
'" 

colle\,!s, These we~ privately endowed institutions whi ch came into 

existence when thefr benefactors, u$u.a11y 1ndlv1duals, efther searched 

for a charitable cause to endow or were convlnced of the validity of 

women' 5 higher education. There were fi ve such institutions. Whl1e 

the earlier ones had difficulty establishing collegiate status. by the 

time the last one came into existence. all had attained high ICldemc 

ranking even lROng the best colleges for men and 'universities in the 

region. 

The second option to co ... educ,tion in the Eas~ was th~nate 

.. 
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college. These conages, based on the Engl1sh ..,..1» WI're orgaft'fled for 
• 

women but operated in • Plrall!l .Mer alongside _.ts college . . 
-Barnard College, which opened after 1 lang strugg1e in 1889 WIS 1 

, ' 

coord1nate of Colunt>ia University and Radcliffe, wh1ch was Harvard', 

coordinate, opened in 1893,although it had offered classes to women 

long before that. It has been stated that Harvard establ fshed a co­

ord1nate college more IS 1 COIIIProm1se thln an earnest educational 

vènture in order to satfsfy the female fr1ends of the univers1ty.11 

The arguments for and aga1nst co-education involved moral and 

financtal issues. Nowhere were the moral issues against co-education 

. ~ stated IOOre emphatical1y than in the wr1t1ngs of Or. Edward H. Clarke. 

His ideas which refuted and discarded co-educat1dh as a viable option 

in which to educate women 100med in the m1nds of _ny. He warned ab-out 

the ill-effects wamen m1ght suffer as 1 result of fol1owing an ident1cal .. 

course of study as rœn. He foresaw defem1nized women coming out of 

a co-educational prograftl'll! where they would have to apply themselves 

with the same persistency fn $tudy and work as requ1red of men. 1S( 

Sim11ar fears were lroused when President Bamard of ColUfti>ia ~henft.Y 
... 

waged his ca~ai~ for co .. educat1on in 1879. Some trustee~ worried about 

the effects 1 rigQrous cOllege course would have on the female brain. 

Others howenr. Ipproved of such an education but not At an tnsitut10n 

which men attended. 19 The coordinate col1eges the". were establ1shed 

as a comprise between those who advocated co-education and those,who 

opposed 'tt.but believed woJœn snould have equal educational opportunfties 

as men. 20 

In contrast to Clarke, and despite the far-reaching effects of 

! 
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his stateamts refut1ng the" 1 •• of çO:..tducltion. there W1"t those ., 

espouSed .this' system on moral grounds. Andrew D. White. Cornen's 

f11"'St president, was one who flyoured CO-fOllCltion and 'he looked to 

the alread,y ex1sting institutions whe're co-education functioned. 

sucœssfully. In his argUlœftts. White stated that ift the conmn sdlaols. 

hi~ sc~ls and academies.boys and girls stud1ed well together ...... 

..... th.refore proposed that this method should work equally as well in 

a university.21 

Two women, Alice Freeman PalJœr and Martha tAr:ey Thomas. who 

d1st1ngu1shed themselves as academicians and later as 1 •• ders of 

prestitious women t s col1eges. chose for thef r own educations co-educationa 1 , 

col~s. Although bath espoused ant>ivalent feelings about co-education 

la~r ori\ in thei r careers. thei r reasons for havfng chosen co-educationa1 

SCh11(for the .... lves ""'! quH. deflnHo, Plher folt she was 

fortunate in havfng chosen the University. of Michigan i.n 1872. Co-education, 

she believed. was a naturel way for boys and girls with sflll1lar interests 

in higher education to associate. "She~d1d not think it _de girls 
r 

boyish. or boys g1rlish; but merely th.t 1t t"rought good sense Ind 1. 

pleased COJl1)anionship ta hke the pla.ce ,of gidd1ness and sentfmentlltty. "12 

Thomas. on the other hand, cftose
o 

COmell in 1874 over a separate ..... , 

t\p11ege such as Yasur. She belfeved that the latter WIS not quite up 

to the standard of the best _nls college whfch Wl:S ...nIt she very 

.,ch desired. When she ,graduated. Thomas wrote home say1-ng, -1 ha. 
Î 

a degree that represen~s JIIOr'e than a Vassar one •• 23 Sti 11. she wu 

sonewhat d1sappointed in the WOIIItft It Comell who did not ste. to _" 

'" fn her detennfnat10n Mt to be Just • ptOMer 1n the co-educI.U.al 

., 
"" 



')(periment but te perfoJ"ftl beyond the acadelll1 c .,..qui rements, te do 

better t~an the 1Ief\, and to bahava Il ••• not only w1ttt deCOrutll. but with 

marked œ'torum ... 24 For Palmer, co-e4l1Catf~ was a natural way for _n 
-

and women te express and shal"e in their desire ta leam. For ThOlftls. 

it provided a COtmlOO territory 50 that women could prave thef r in­

tellectuality on equal grounds with men. The 1dea1s and 1.a5 of 

thesé two women di ffered greltly, nevertheless ~ both of them made 

a strong imp.ct upon the institutions they served. 

The f1nancial considerations of co-education versus~separate education 

were hardly d1sputed. Financial1y.the separate colleges wene at the 

greatest disadvantage. Secause professors in variou! disciplines had to 

be hired, the expenses to the colleges were greater th an at any other 

kind of institution. In many cases the separate coll~ges 'borrowed t 

staff fram the male universities. In tne ~ase of Vassar. the large 

endowment was enough to supply the material necess1ties of the college 

but 1eft little for the operating expenses. 25 This in fact made the 

struggle to maintain standards even more difficult. 26 When Sophia 

Smith " bequest ta found a women 's college was announced in the J\M 17. 

1870 publ]cation of the Springfield Republican. the sentiment was eJPressed 

that she should have donated a smaller sum to an already existing 

college because wamen not only need an equal education ta that of the 

men. but an education in the same classes as them. 2j; The article stated 

thât no girls' collegewouldhave the same intellectual standard as the 

best of the existing c<lleges for many years to ,cOtre. 28 

While Preside"t Barnard of Coluntlia University SIW co-edutaticn -IS 

the most prlctical arrangement. he did not bt;.lieye it to be the on11 
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possible ont.. In try1ng to secure fOr women the education they des1rtd. 

Barnard dfd not favour a se~rate cOllegè because of the di ffi cult y 

other such coll.ges wert Mv1ng in ris1ng ta coll.giate level. 29 

, . 
Barnard euarined Harvard's approach ta the 'problem' of educating 

~ . 
women. There. courses were offered from 1879 in what later became the 

Annex. 8arnard eMerged with the idea of a coordinate college for 

Colunèia. After 1 ten yur blttle. 8arnard College was opened. There. 

women had the1r own building which WIS used 501e1y for the purpose of 

instruction given by professars from Columbia. JO At Barnard.the first 

students had Iccess to the university librar1es and saon after, the 

university faculties opened up ta the senior girls. These advantages 

however were not made available to their Radcliffe counterparts. 31 

At Samard, cOIII1Iencement cer-eroonies were held in conjunction with those 

held at Coluntlia and the women received the Coluntil degree. 32 At 

Radcliffe. commencement was a separate affair from Harvard's and the 

degrees were from Radcliffe and not the parent university. 33 
.. 
It is elsy tQ see why tho!e proponents of co-education had a 

sound arg .. nt 1n c1a1l1'1ng that thefr system wu the molt economicil 

me.ns of educating Men and wamen. The same buildings and faci11t1es 
, 

suth as l1brar1es Ind llborator1es could be used ISo well as personnel. 

However.theSe SaMe enthusiasts a1so argued that co-education ",as a 

metns in whith ta educate men and wOllen equally.34 TMs aspect of _ 

the1r .rgtft!nt was to meet with seriovs challenge in later dtc_s. 
1 

Despite the drawbacks, the three kinds of institutions flourished 
, 

for a gre.t n_er of years, eAch .. king il place for itsel f in the 

academic world. 
Q 

lA 
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The Seplflte Women's Col1eges 

The 8enefaètors 

8y the 1860's.higher education for women ha-d changed froID being 

merely an ideal to becom1ng more of a reality as ideas on the subject . . 
solidified inta actual prlctice. Still, collegiate education~'" 

l' 

women requfred Il considerable amount of wealth in order for it to 

becoflle a permanent ven ture. Becaus e of the skeptism s urround1 n 9 ft. , 

collegi-ate education was not the ideal target at which wealthy Rentiers 

of society directed their fortunes. Yet, the notion of founding such 

institutions appealed to several ·such benefactors Ilnd materialized inta 

a nurrber of separately endowed women.'s colleges in the eaStern United 

States. Why d1d these people support college~ for worœ'n at sl,Ich a t1me? 

The existing literature on philanthrophy in the nineteenth century offers 

very 1 i ttle concerning the RDtives of this small benevolent group.35 
l , 

Perhaps a study of the benefactors themselves would provide a greater 

understanding of their 1nterest in wonen's higher education. 

The foo,.ders of women's colleges. w1th the exception of Mary, Lyon. 

who was 1 schoolteacher, " ••. were an assorted, improbable and often 

inadvertent lot, ,,36 ilnd " .• ,were perhaps the most un'jelY collection 

of people ever to create a set of closely related fnstitutions •• 37 

Matthew Vassar came to PoughkeepSie in 1796 fram England. His family 

were fanners and dissenters. He ran away fram hoae ta avoi d becoming 

a tanner's apprentice but retumed to w.orlc in his father's brewery 

b.usiness where he remained and prospered. His contact with education 
~ 

was through his schoolteacher n'Ieee, Lydia Booth. Wah Vassar's 
. 

financ1al assistance tbey baught the Cottage Hill Sem1nary.. When 

f ' 
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Booth died, Vassar sold the scheiol ta Mt10 ~ewett, an edûeator and a 

fel10w Baptist. 38 During his life, Vassar showed l1ttle 1nterest in 
, , 

women 50 that some of his closest acquaintances were not even aware that . 
he was married. IIChildless, narrow-minded, provincial and somewhat 

misogynistic, hè was the last man, at:'yone would ,have expected to found 

a womenls college.n39 Vassar had original1y intended ta found a 

haspital. But Jewett l'las instrumental in discouraging this idea. 

The latter, anx10us ta rea1ize his own dream of being a leader of a-, 

great woman '5 college, appealed to what he thou~ht l'lere Vassar's 

fantasies. 

If you will establish a real college for girls and en.dow it~ 
you will build a nonunent for yourself more lasting than the 

~amids; you will, perpetuate your name to the latest 
generat1ons; it will be the pride and 910ry of Po'keepsie, 
an honor ta the State and a 'bless ing to the --Worl d.40 .... 

Vassar College was conceived in 1861, but between then and the time it 

opened in 1865,Jewett' s resigtiation was requested "due ta a complexi ty 

of factors. 

Ten years after Vassar opene.d, Sophia Smith became the first and 

only woman among nineteén Ame ri can benefactors to wf 11 ,he'r wealth 

ta the founding of a college for t.he members of her sex. Coming 

from a fanning family, she had few ambitions in lite and was for 

the JOOst part unworldly. Her family was ,quite prosperous but"had 

the reputation of being miserly. 41 'When her fathêf died he left 

ten thousand dol1ards to each of his four children. All except one 
" 

of her brother remained unmarried so Sophia and the others 1 i ved 

in the homestead. 'When she became deaf at age fort y ~ Sophi a's 

famHy had, to care for her. However, her relatives predeceased her 

43 

and she was 1eft with a large fortune. ()Je particularly ta t~ parsimonious 1 " , 
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life led by her brother Austin. Sopft1.'deCided to dispose bf this 

wea 1th in a JOOst 1avish way. To the aston1shment of the towfttpeople .. 
of Hatfield, Sophia built a 9r~nd mansion which was f111ed with ever,y 

, 
iJTlc1ginable luxury. Shé tumtd to her pastor, the Rev. John Breéne 

when she had difficulty disposing of the rest of her wealth. Greene 

ori 91 na 11y s ugges ted the found; n9 of a true woman' s coll ége but at'ter 

consulting wlth the pres1denb of Harvard, Yole. Antlerst and Wl1li_. 

, \ 

44 

, . ~ 

warned that hfgher education for women was st; 11 a "dangerous experi.nt." 

Greene then suggested Smith o'pen a' school for deaf mutes. ay the ti_ 

. she considered this option, one was already 1n the ,making. Sophia 

Smith decided to will a women's college slying that she did not wi,sh 

"\ to render her sex " ..• any less feminine. but to develop as fully as' lIIlY 
fi 

be the powers of womanhood and furnish women with nieans of usefulness, 

happiness t and honor now withheld from them. ,,43 Smith beque~ted 

$393,105.00 and Rev.. J. Greene was among se~eral notables who dedicated 

Smith College in 1875 in front of a large crowd, three-quarters of,lIborn 

were women. 44 

Wel1esle~ College opened in the same year as Smith. Its bene factor 

was Henry Fowle Durant who fol1owed in his father's footsteps ta 
• 

practi se law. Durant was an astute a~d hi ghly successfûl lawyer. He was 

married to hi s cous in and they had two chi ldren. The; r daughter died at 

two months of age and their son died at .the age of eight. After ~ 

1055 of his son, Ourant's life changed abruptly. Because he could not 

reconcil e 1 aw wi th- rel i gi on, he devoted the res t Of hi s 1 He tQ 

preachi,ng and philanthropy.45 Durant became a trustee of Mount 
" Holyoke Seminary .and 50 di~cted his attention to the higher education 

r 
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. of worn. ~He and Ms wife. decided to consecrate their COllfltry horœ 

in Well~s'éy having three hwndred acres of land. together ~ith tl)e 

buildlngs they erected to the Board of Trustees of Wellesley College.46 
1 

Durant ~as unique in the·sens~ that he did net want the College to bear 
J • 

his. name nor was l'lis .,uarœ mentioned in the charter. The only off; ce he 
• 

Assumed in connection with the- college wa~ that of' treasurer. 47 The 

Welle$ley cornerstone was laid without ceremony. '. It bore an 1nscr4ption 

frQm the Bible. Durant expressed what was JOOst likely his ~igious 

motive in estat;Jfshing 5uch a college. "I do feel thankful for the 

prhilege of tr0-ng to do something in the cause of Christ ... 48 

Joseph Wright Taylor became the last individual to endow a woman1s 
\ 

"college in the East. His 1 ife, as well as his motives, were as in the 

case of the other benefactors, quite unique. Taylor becare a phys i ci an 

45 

( ) , as l'lad hisl\!ather. Hav;l1g had difficulty attracting a clientele in a 

(. 
~J 

" town ~hich supported a large nunber of doctors, Taylor became bored 

with medicine. 49 He boarded a merchant vessel-sailing for India. There 

1 he became involved in ·comnerce and because it was mOre exciting and~ 

p.rofitab1e than nEdicfne. decided to join fiis brother's tannery business 

in C1ncinnati. On~e retired, Taylor IOOved back East where he renewed 
--' . 

~s in'tèrest as a menber. of the Society of Friands and as a trustee of 

Harverford College. Taylor was, determined to found a woman's college 

because it was c.onsistent with Quaker principles that Quaker gir1s 
1 "\ • 

• ould have the 5ame fa~i11ties for hi gher education as was provided 

for men. 50 Taylor had heare of sorne of the diffi cul ties wOIT~m were 

~xperiencin9 in co-educational institutions and felt that there had to .. 
be Cl'ther" plac~s ,where they could be educated witho-ut the risk ofsuffering 

-' -j" " , 
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indi gnity. While Taylor',s. interest in founding Bryn ,.,., .. was partl, 

religious ~ he wished that hfs callege would be " ••• preeminent in 

cul tivati n9 the i nte llecta41 as we 11 as the spi ri tua 1 interes t of the , 
rising generation of wornen. H5~ T~lor supe.rvised the construction of 

the college in Bryn Mawr, Pennsylvania, when at age sixty-nine he had 

to ridQ a harse from the countr,y into town, take a train, change ta a 

ferry to cross the Delaware and race to get a trolle.y to catch another 

train for Bryn Mawr. The pace proved to be too strenuous. Joseph 

Taylor died before he could Sée his col1ege open in 1889. 

The founders of a1' the women's colleges shared the expectation 
. 

that the;r schoolg.would offer the same educational opportunities to 

women as men had been receiving. Converse said of Durant that he wished 

Il ••• to give the teachers and students of Wellesley an opportunity to show 
r. 

what women, with the satne educati onal facil Hi es as thei r brothers and 

a free hand in directing their own academic 1ife, could accornplish for 

civilization.,,52 In his first communication with the Board of Trustees 

of Vassar, Matthe~ Vasser stated, "It occured to 'rœ that woman, having 

rece1ved from her creator the same intel1ectual'gifts as man, has the 

same right as man ta intellectua~ culture and developrœnt. u53 . Of all 

the five separate colleges, only two, Vassar and Welles ley were . 

establ1s~ed dur1ng the l1fetimes of their founders. Vassar took on i~, 

charleter more from Hs fi r:.st two presidents than from its founder. 

Durant, however, was forernost in di recting the developrœnt and detenwining 

the nature of Wellesley. 54 The other colleges were influenced, like. 

Vasslr, by the individuals who took charge of'their direct1o~. In a 
" 

few cases ttlte influenthl peopl~ were women who gave the colleges 
; 

; 
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the1 f' indivi dual personalities. 
# 

Orientation and Pe1"Sonality 

In the early day$ of their existeoce, the womtnls colleges took 

great pains to ens:ure that the social and academic environft1ents they 

/tt 

crea te d we re we 11 s u1 ted . to women • s na tu re ând thef r i dea 1 s. The reputat ions 
\ 

of the schools we~ a\ stake as a skeptical society watched closely. The 
, 

goals of the schpols were two-fold. F1rstly, 1t was of utmost importance 

to the founders and college p'residents thet women IS physical well-being 

was rnainta,ined duringtheirinvolvement in this educational experiment. 

Critics of the same genre as Dr. LH. Clarke feared that womenls health 

would suffer under the strain of a col1egiate progra/llœ and so the 

schools adopted stringent measures ta avoid any event which would confirm 

these fears. Secondly t the success of the colleges depended upon t~ei r 

~cademic standard which at that time could on1y be neasured against the 

curriculum of the established rœn's colleges such as Yale, Harvard and 

Amherst. Fulfilling this idea1 would place women" on the same 

, academic level as men and would then enable them to prove they were 

intellectuall.v equal. The colleges made every atteJT4>t ta flllrror as 

closely as 'pos$,ible the liberal arts course of study of the elite menls 

schools. This howevel" had serious implications as far as preparing women 

for the profess1onal worid. 
'\ 

In the early years 'of al1 the colleges, close attention was 9i ven 
1 

to areas of hygiene, nutrjtion and exercise. The developmeQt of the 

who le person was the con~ern of the leaders. of these institutions. 55 

The individua1s at the helm of Vassar during its earty years were 
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oecup1ed in prov1ng that wonIefI could be educated.: that the1 r bodies 

wUld not disintegrate under the stratn and that their 10velfness and 

chann would not be sacr1 f1 ced in the process. 56 To effect this wamanly 

i deal, Matthew Vassal" appointed il ,lady principal who was in 'charge of 
• -, 

ovetseeing all mor~l aspects of the girls 1 lives. The fi.rst woman to 

occupy titis position was Hannah Lyman, wnom Vassar personally chose. She 

was il graduate of Mount Holyoke and had taught at il seminary for young 
, \ 

girls in Montreal for sixteen years,beg1nning in 1850. 57 During that 

time, Lyman had ac'co~anied several of her students ta lectures at McG111 

University on the invitation of Principal Dawson. This was the first 

presence of women in men1s classes, at that university.58 At Vassar. 

the daily routines of the women were carefully scrutinized so that Lyman 

oversaw the girls' attire, their callers, their Shopping lists and even 

the number of baths they took per week. 59 LYman was a figure to be 

feared at Vassar. Ellen Richards, a student there for two ye,trs between 

1868 and 1869, who, later became the first woman at M.I.T., reported that 

although she had little ta fear, she dreaded be1ng cal1ed to meet with 

Lyman. 60 \ In her diary Richards wrote. "The only trouble here 15 they 

won't let us study enough. They are so afraid we shall break down and 

you lénow 'the reputation of the College is at stake ... 1,61 50 ifllJO"rtant 

in fact was women's health to the college adm1nistrators that the issue 

was being echoed ten years later. Clark Seelye. Smith's first 

President, addressed an audience in 1875.just befof'e that col1ege was 

scheduled to open saying, "Wpman's health 1S endang~ far more by 

balls and parties than by S·Chools.,,62 
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ecause the colleges were residential and W()Iœn had to co~ from 

-great distances 'to attend. the college leaders felt responsible ~ 
. " , 

discfplining the students according to the soc1al1y accepted standards of 

the day. To en force these practi ces the schoo 1 s adopted an • in loco 

parentis' regime. The college env1ronment was r1gid and contl"olled. 

While he was al1ve. Mr. Durant ruled Wellesley autocratical1y and 

absolutely.63 when he died, Alice Freeman became its vice-president and 

later its president. She had fonnerly taught at Wellesley. Her term 

serving in a11 these capacities was rather brief, spann1ng the years 

1879 to 1887. She maintained a very close contact with the students 

because there was no dean. She 1 ived among them and made herse 1 f 

available to them for consultation. 64 Freeman continued to have the 

sarœ despot1 c control over the college as had Durant but injected a 

definite aura of love and approval. 65 The climate which she fostered 

was otte where her will became law although " ... her authority did not 

rest on bare will; on knowledge rather. on :tudY~ poise, and a large 

way of handling business. ,,66 

Re li gious 'worship at the cOlleges was an i~rtant part of each day. 

The re11g1ous content varied from college to col1ege. At Vassar, 

Richards stated th~t the required prayer t1me, religious 'exercises and 

silent time on Sundays was exc~ssive.67 A~ Wellesley. religion WIS 

far IOOre a'part of co.l1ege life than elsewhere. SUent ti'rre waS held 

daily, pr~yers were c~nducted daily by teachers and Bible classes were 

also held 'daily.68 _ At Smith a11 inc.ction was ;nf]uenced by the 

spirit' of the Christhn religion. 69 , Àt Bryn Mawr, President Dr. 

Rhoad~ conducted Quaker meetings aaily and concefltrated on morality 
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and social problems. Bryn Mawr's Dean, Carey Thomas tolerated the" -

exerc1ses as long as she saw that they did not fnterfere with the '\ 

progress of the col1ege as an institution of learningJO Thomas' C ____________ 

major area of concern was not so much proJOOting the feminine i de.l in (' 

collegiate life as h~d Freeman. but rather the feminist ideal 71 \ 

because of the conviction she' had toat women could learn and cOlTllete with 

men in a11 fields. 

The basic academic aim and ultimate goal of the col1eges was to 

reach the standards of the best nen's colleges. Even by 1880 however, 

f1fteen years after Vassar had opened, critiiz suspected that " ... another 

glorified seminary for young ladies ... ,,72 was in the making when Dr. 

Taylor submitted his plans for the establishment of Bryn Mawr. the last 

separate women's college in the -East. When Vassar and Wellesley opened. 

their leaders were cle/rlY d-"ppointed in discovering that the students 

were not adequately pfepared to follow a cOJlPlete college curri cu1um. 

As a result. the schools were ob'lfged to open preparatory departrœnts so 

that the students would eventual1y reach the academic level of the menls 

colleges. 73 Professor Mary Whitney said of Vassar's first President 

Raymond's early years, "ft\y impression 15 of a struggle to keep the 

standard of Vassar to a fai rly collegi ate standard, agai nst the unfor­

tunate opinions prevail1ng 1n the public mind ... !,74 Smith was the first 

of the women's colleges tO'open without having such a preparatory 

department. 75. It was not until the 1890 1 s that all the colleges were . , 

able to abolish them and could actual1y claim they were operating on 

an academic level in accordance wHh their original aims. 

Once the women's colleges fulfilled their original academic a1ms 
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of providing women with th~ same means of edueatfng thenaselves as 

men t the question to be ~a1sed re~ined wbether the col1eges had pro­

fessional goals for their stude'nts who were êquipped w·ith new skill!. 

The ideal for Vassar, according to President Raynond, was to follow the 

pattern of the men's colleges unt11 1t was an accredited college.16 
\ 

In Smith College's early announcements, it was clear that the school 

had not intended ta prepare women for teaching or homemak1ng. "The 

college 15 not intended to fit woman for a particular sphere ,or pro­

fession, but to perfect her intellect by the best Rl{!thods which 

philosophy and experience sU9gest.,t77 Durant wanted instruction in 

religion and health at Wellesley and was concemed with the training 

of teachers. 78 Bryn Mawr became the only college to establish a 

graduate school 50 as tà'provide women with not o~ly an education equal 

to men, but to prepare them in becoming well-prepared teachers. 79 

While the women's colleges. attempted to imitate the men's system so 

c1osely, 1t 1s 1nteresting ta note how they differèd with regard to 

their professional aspirations. The airns of the early men's schools 
1 

\lias training for the professions. The won-en's col1eges aimed to train 

specifi<1ally for one- profession-teaching. 80 The colleges' aims for 

the; r gradua'" reflected the cUr',rent tradi tiona 1 views conceming' 

, acceptable careers for women. The; r rel uctance ta upset the status). 

quo put them at a dfS:~ vis-!-vis the men's colleges and the 

co-educa~ional insi(tutions. ) , 

The women's col;Jge proved that .omen cduld cope with the sa .. 
academic rigours as 1rn. Howeve~, shortly after this had been 

accolll>liShed.peoPle4egan ta measure the success of the schools in -
t 
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tenns of nl!W sets of crUeri a. H.d the col1,ges ef'fJ.cted 1 change in 

women's traditional rale and how w11 hld th.ey pn!J)lred the1" students 

for new roles. wh1ch they were now equipped to -hold? 

Status and Acco!I!Plishments of the Women's Colleges 

,.-IOnce the colleges proved what they had set out to prove, they wIn 

d 
81 " criticize for not considering the needs of the students. In....stressing 

a liberal arts curricu1um. the schools projected the 'sentiment that 

women did not need to spend the1r t.ime training for Il profession. Although 

severa1 of the college leaders profE!'Ssed an interest in teacher training, 

there existed a rift between the 1deas of the normal school educator5 t 

who were responsible for teaching over half the wornen who cont1nued thefr 

education beyond high scl'lool, and the wornen 1 s co11eges. The latter 

rejected the suggestions of educators to offer courses in education. The 

colleges might have g1ven such little attention to edijcation courses as 

offering them under the philosoph,y or psychology departments. They were 

not prepared to train students spec1 fi cally for teaching. 82 On the 

other hand, the large universit1es had 'established departments of 

education and some even had c~lete teacher training col h:gès. 83 

The women' S colleges atte""ted to introduce some professional 

courses in home eCOfiomics. This.was metwith failure. At Wellesley, 

the home economfc programme lasted for two years between 1891 and 1892. 

Although the colleges real1zed that this field even more than teachin9 

was women's sphere, thë domestic sciences were thought to be of lower 

intel1ectual i~rtance than the S-ubjects studied by men. 84 BecillolSe 
. 

the colleges were on tri al, they real ized that this p~sented an 
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equivocal situatiOfi tnd .cfcled ta sol .. tht P~ fb;favour1ng 

trlditton. ~ .,.,ne the co-educatiOftal fn~t1tut1ons WIN provfd1ng 

wornen w1th sOllltth1ng d1fferent.86 the colleges we~ stifling thefr 

app roacn to wOlnen' shi gber educlt i on. 

According to Bak.r. 

... 1f l conege education gaye • woman stature UDng 
other wamen. it dict littt. for her stltus in the larger 
society, 1 consequence which served not only to refnforce 
her own sel f-image of infer1ortty, but which began to work 
on the insti tutions tM •• lws t endbwing thn ult1IMte 1y 
w1th an .ppeerlnce of leMlelllic IS .11 as social timidHy. 87 

Although the women had ttore sa. educational qua 11 fi cations as the men, 

the Sime profess1onal opportun1ties were not available to them. And, 

the women's colleges did not do their share 1" trying to Ilter th1s 

course. 88 The early graduates of the colleges could on1y find jobs 15 

teachers. E'Ven the women gradua tes of M.I.T. did not go into the 

"men's" field of engineering\'1iut rather into household science and 

food chem1stry, "These fields quickly developed a status simi1ar to th. 

service professions. They blcame arels of study with a low researd! 

content requ1r1ng Rlinilllitl leveh of institutiona' support ...• ,,89 The 

""' coll eges di d broaden the; r course of s tudy throughout the years and 

adopted a system of course electives, but according ta Baker, their 

graduates still fi11ed the same positions as h~d thei r fll)thers and 

grandmàthen. 90 
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It would seem then, that although the waments colleges satisf1ed 

their initial palides of providing women with equal educational 

opportunities as men t they fell short as far as developing profession.l 

goals were concemed. Of the separate colleges. Bryn Mawr was the only 

one wh1ch rose above the underg.rldu.te level and established a 'gr.ute ~ 
r 
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sc,b.ool. A major part of the prcb'. WIS the .c .... c thlteAity of the 

collIges and,J.he iM1t1t1ye style tftey c1ung to in .,following e10nly the 

curr1cula of the lyY League 5CMools: Jlle men received the encour-' 

agement they nee~d to pllrsue a wide ran9t of professional options 'once 

they graduated from college. The social conditions were not ripe for 
\ 

women to get the same k1nd of encourageflllnt nor- the same Und of 

acceptance once tltey appl1ed to gradulte or professional scnoo-ls. Had 

the womenls colleges been more aggressive, their curr~cula would hlve 

becOmt roore innovative and or1ented towlrd the professional needs of 

wonten. At the same t i me. the co 11 eges mi ght ha ve rea li zed that the 

social milieu l'lad to be changed in order for wornen to achieve greater 

acceptance in the professional world and ,Ç9uld have taken the neœssary 

sÙ!ps to 1nitiate such change. However, had the colleges presented 

themselves as being more daring, Baker sug9fsts that they would have 

lost their clientetè.which was for the mst part conservative~ the men 

who ran them such as the trustees, presidents and faculty,ls well as the 

financi.l assistance of Harvard, Yale and Arilerst husbands. As 

institutions, they were content in " ••• mortglging thef r own aspi rations 

for a traditional kinet of security ... !,91 

Co-education: A Threat To $epar_te Education For Women 

The decade of the 196O's prodûced a considerable amount of tUl'Wil 

such that few social and political institutions tscaped the turbulence 

of the period. In the field of hi gher education, several factors were' 

respons1ble for the upheaval experienced by colleges and unhersith~s. 

Firstly,the probletl of IIISS education put a grelt strain on these 

." t • 

54 

s 
( 



(.1 
\ 

( l 

'-

,fnsti tutions in terms of finaftles. s, .. ce .,d personnel. It .as 

d1ff1cult for thes. schools to make rapid changes wh1ch would acco~ , 
modate, the growing numbers of students as 1 result of the baby boom. 

Secondly, the socla1 rtvolut1on encouraged a reassessment of values , 

and patterns of living. Students· preference of residence changed from 
• 

either living at home or in résidence to co-education.l living. Thlrdly, 

55 

student bodies had become very assertive in assurfng the1r voices were 

heard and thèir strength telt in part1cipat1ng in many areas of Wliversity 

.ffairs. The part1cular area wh1ch the remainder of th1s chapter will 

deal with 1s the wave of co-education throughout the continent that 

menaced the existence of the single-sex colleges. 

The course foll owed by the wornen's colleges remained the same unti 1 

the 1960's when the call for co-education came. Behind this wftve lay 

the philosophy that co-education must be natura1 education because the 

world 1s co-educational. 92 According to Alan Simpson, President of 

Vassar during the sixties, the number of co-educational institutions in 

the United Stated rose from 1533 to 2226 in which colleges and univers1ties 

for women dropped from 259 to 193 and the number of institutions for men 

decreased frorr: 236 to 154.93 

Ironically. > the earliest of the women 's colleges founded in the ' 

East, Vassar, was the first to yield to the pressures of co-education 

in 1971. Its president, S1mp$on. c1aimed that the social aspect was an 

important one in the change because the students foun~ it unnatural to 
94 

he educated separately. The conversion to total co-education for an 

exclusive women's col1ege was a difficult mave. Recruiters who visited -.." . , 
"--1 
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high sehools and prep schools were often 19nored and r1diculed. Yassar 

. had to make some concessions to encourage .le students offering them 

$cholarsh1ps. deemphasiz1ng S.A.T. scores and prov1ding the k1nds of 

recreat10n they thought the men Wanted. Key male administrators were 

hi red in an attempt to change the image of the college. The faculty 

had to become masculinized sa that the number of full-time faculty 

women had dropped appreciably .. as had women department chairpersdns.95 

Although President SimpsQn 5upported co-education on social grounds, 

saying it would restore the n.tur.' education of both sexes together. 

his reasons for making Vassar co-ed have been challenged. liva Baker 
• 

states that Vassa~; as well as the other ma)e colleges which became 

co-e,ducationa 1 instituti ons, d'k1 ,-50 not because of the ripe socî al 
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96 
conditions which facilitated such a change but rather because of finances. 

She states that by the mid-sixties, the greater accessibility and general 

1mprovement of educational equal1ty plus the cost -f.actor made, public' 
, 

education more attractive~91 The separate ~omenls colleges were having 

di ffi cult y raising money as taxpayers were a1ready contributing quite 

heavily to the increasingly more popular public education.
98 

Although they altered their fonnats considerably and yielded 1n .. 
a variety of ways and degrees to co-education 1n the classroom and fn 

the dormitory, the other separate women's colleges did not go as fir 

as Vassar 1n becom1ng completely co-educationa1. They each managed to 

maintain in sorne sense their distinct and individual characters and 

remained colleges for women. 

. At ttnith, students and faculty w~'re polled during the late sixties 

c:oncem1ng thei r interest in co-education. In 1969. a soc10109ist who 
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conducted a detailed survey 00 this subject watned Smith's admin­

istration and faculty that the college would encounter proble~ holding 

superior facul~ and mafntaining the quality of the student body if ft 

did not admit men. 99 Thé kind of concessions Smfth made to co-ed-
AllI 

ucation was known as the Five-College Incorporated which was a. regional 

cooperative venture lncluding Smith, Mount Holyoke, Amherst College and 

New Hampshire College.100 Certain advantages of this union w~re made 

available to students without the expense and recruitment problem 

which total co-education would have presented. Students were bussed to 

57 

either of the fi ve ca,uses and were permitted to cross register in courses .101 

Perhaps the sentiments of Srnith's president, Thomas C. Mendenhall expressed 

rnost clearly what were the remaining col1eges' rat1hrale for maintaining 

th.lr sep.rateness. He st.ted th.t co-educ.ti~n was)a more serious 

undertaking fOF'1 a wOllen 1 s college than a man '5 ".tecause there are 

women for whom~mith 1s the opportunity to have ft first-rate education 

slightly apart from competition. We must deci<k. to what extent we have 

,the obl ; gation to maintain that option. ,,102 

At Wellesley,the subject of co-education was deliberated and the 

general feeling was as one truste claimed. "1 do not wish to preside 

over the liquidation of a first ;àte institution.,,103 ln 1967 

Wellesley and M.LT. announced a five-year experimental progranwne based 

on a loose exchange of students permitting them to take courses at 

either institution. There was cross registration and sorœ faculty. 

exchanges. By 1975, the administration of both institution~ decided .. 
ta expand upon curr;ewluD) coord;nation. 104 

, 
B.ryn Mawr and Haverford. a male college, joined in their own 
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reciprocl' agreement 50 that by the early 1970 ' s they called themse lves 

a Two Collegé Commun1ty. A shuttle transported men to classes at Bryn 

Mawr and women to classes at Haverford. Extracurri cul ar activitfes 

were integrated and br 1975 students from each institu~ion could run for 

office at the other campus. ln the 19-69-70 session the two colleges 

experimented with co-educational dorms105 and there wàs interdepartmental 

cooperation on di fferent levels, sorne more loose than others. The 

administrations of both colleges found this arrangement provided students 

with a greater nurrber ,of options and expanded ~acilit;es requiring a 

minimum amount of expendi ture.106 

In 1971~ Mount HOlyoke decided to remain a single-sex col1ege 

although ft joined with Smith in the Five College lncorporated. Its 

president, David Truman stated, "As sorne recent converts to co-edtJcation 

are discovering, you don1t meet the needs of todays young woman mere1y 

by treating her as another of the bQYs ... 107 ?-,' 

By the 1960's, Radcli ffe and Barnard remained women' s col1eges in 

name only, as they were already co-educational.108 Harvard and Radcliffe 

corrbined their admission offices under a policy of equal access to a11 

university facu1ties for both sexes by 1980.109 Barnard, having been more 
. ..-

autonomous than Radcliffe, joinedcloser ties with Columbia, though it 

did not hand over total control of finances and educational administration. 

It was a cooperative association where sorne departments operated 

autonomously while others conbined cèrtain functions.110 

i The decision to rernain single-sex was not an easy one for any of 

the four colleges wbich chose to do 50. The colleges made their moices 
. (" . 

wi~h the knowledge that they would face a decline in enrolment, 10s1ng 

t- ~ .. ' 
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women who ordinarily would have cholen a woments college ta the formerly 
'. . " . 

elite male colleges whi ch became co-educational such as Yale Or Princetof).lll 

Sut ilS di ffiçult as ft was for these fnst1tuti·ons.co maintitn thei r 

separate status, ..... lIIOst authors agree th,at Vassar was, placed in the MOst 
\ 

difficult position. It was quite r different matter for a w,!""n's 

ta gôca-ed than for an a ll-male co)lege. Whi le Vas\sar had to make 

cOllege 

a 
1 .. 

large nÎJnber of concessions to attract a sizeable male'student body. the 

,transition at Yale to co-educati~n was nlUch less eventful and required RlUch 

less effort. The male institution merely went .n wi th the business of ' 

'\ 
education without ha·ving the problems of attracting women. Yale did not 

make the sasœ effort as did Vassar to have a proportionate nurrber of 

facultY' as tbe number of incoming students of the opposite sex. The 
~ 

administration added one wom~n professar to the two already there, 

totalling three wamen out of three hundred men hcul ty ",Fnbers.112 

Whether the separate women 's colleges retained the; r separate status 

or became completely co-educational as a result of t,he social upheaval, 

the fact remains thàt all 'the institutions hâd' undergan~ sorne revision. 

These changes however did not preclude'furthër' discussion on the subject 

of separate education for -women. The very fact that sorne of the college$ 

remained single-sex ta sorne e~tent gave rise ta challenging néw questions 

and fresh 1deas on the,subject whi.ch will be examinë'd in ch~ttr four . 
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QiAPTER 1 Il ) 

The Royal Victoria College 

. As has been demonstrated in the previolls chapters, the kinds of ' 

h1gher educational institutions developed for women in the latter half 

of the nineteenth century were varied. Once the basic idea of higher 

education for women ~ accepted. the focal prob1ems remained the 

manner fn wh; ch they should be educated. whether separatedly From nen 

or alongside them and the purpose~for wh1ch they should be educated. 

At McGil1 University 1n Montreal,there was a controversy over the 
.~ , 

best way to provi de the same educatlonal oppartunities to women as ta .. 
the men who were al ready a~tending the Uni versity. There were those who 

proposed full co-education w.hereby the' Un; versity shoul d open its doors 

equally ta women as to the ~n. One supporter of this vi~w wtprofessor .. 
John Clarke Murray. Murray believed women should have exactly the same 

educational opportunities as the men and should be educated alongside 

them. 1 The Principal of McGill,. J.W. Dawson, upheld a more tratiitional 

view of women which was consistent with the Victor;'an concept that their 

role aswives and/lX)thers was an all-important consideration in determining 

the kind of educatfonthey should have. Dawson believed that the higher 

education for wonen should be separate but equal to the education of men. 

He claimed that the physiologi cal and mental considerations " ... ,render ~i t 

;ne~peMent that women shoul d cQ/l'IPete wi th men in 'the hard and rough 

struggle of college life ..... ,,2 This education should be " •.. based on 

a-higher ideal of aestheti,c, intel1ectual. and moral cUlture.,,3 Dawson' 

stated too. that tne professional directi,on of rœnk educ31;ion is not 

suitable for a girlsin a society whichviews them not as a future doctors 

, 
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lawyers, politicians. or even. teacflers. but as a future IIOthers. 4 "",ne 

none of the personal1 t1's involved in tJ1iiS controYersy denied that WOIIIen 

should have access to higher education, the struggle had a stron~ effect 

on the way in whi ch women we re to be educated at McG111. 

The system of education for wQmen finally adopted was 1) mique 

! combination of the var10us ex1sting systems. The original arrangement, 

unusual as it was, changed over thœ and led to confusion. This h1story 

needs to be clar1fied. 

! 

McGill could not finance higher education for women untll the 

necessary manies were made aval1able as was the case with the adlniss10n 

of women into universities in ôther countries. Donald Smith~ later te 

becorne Lord Strathcona. championed1llthe cause ofwomen's highereducation 

in Montreal. His first donation 'lias for the sum of fifty thousand 

dollars, gi ven to Principal Dawson in September, 1884, for the express 

purpose of admitting women into a Special Course within the University. 

Smith had the intention of founding a college for women shortly after 

making this gi ft. However, from the time women entered McGi 11 in 

October, 1884. which was several years prior ta the opening of the Royal 
\ 

Victoria Collège (1899). they, took courses not only at t~~ unhersity 

but. in sorne cases w1th men. When the College apened. thi,s pattern 

~ continued so that over the years wornen were increasingly attending 

mi xed classes held at the lkIiversity and not at the Col1ege.· The degrees 

awarded to women were conferred by McGill t not the College. but all 

wamen undergraduat~students were students both of R.V.C. and of 

McGill. 

The planners of the·.Royal Victoria Callege studied the nodels 
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provided by ttt. B'riti!h and the Ameri.tans in the1r Itte~ts to prov'ide 

for women in higher leam'lng. Whl1e many of the fe.turfs present in 

the tx1sting co11eges were incorporated into R.V.C .• the Montreal-blsed 

institution differed in one very significant respect. The separate 

colleges of the American east reml1ned as they we~ intended. at least 

unt11 the late 1960'5, separate irititutions dev~ted exclusively to the 

education of wornen. The women's colleges, Newnham and G1rton of 

Cambridge retained their separate identities. R.Y.C. on the other 

hand, was 1deally intended to be a college of McGill University' for 

the separate education of women but in reality could not fu1f111 this 

ideal. As co-education became a IOOre acceptable means of educating 

wornen at McGiTl, tv.c. was gradual1y transfonned trom a residential 
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college to a residence. Even though it œased to be a place of instruction, 
\ 

there were those who argued that it was still a col1ege and fought 

ta retain for R.V.C. its collegiate status. Th1s,led to cbnfusion 

wh1ch made the role and status of the Col1ege difficult to define. 

How R.Y.C. came to develop this unusual and often misunderstood 

arrangement, as opposed to the more c1early defined status of,the models 
~ , 

upon which it 'lias built, is an important consideration 'hi u,...derstanding 

the nature of the College. Once the appropriate statutes perttfning 
1 

to R.V.C. are identiffed and t1efined, it is hoped that insights will 
l , 

be g~ined astoits orientation. its role wi_thin the greater university and 

its status as a college for women. But because the College did not in 

real1ty develop according to the principl~s upon whH:h it was founded. 

one cannot explain R.V.C. 's chara'cter s~lely on the. basis of the 
1 

statutes. I~ historical evolution was ',argely detennined by the 
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W.rdens, the women who were closely involved with the admlnht,ration of 

the College. It 15 therefore va1uible to examlne the College as SHn 
~ 

through the eyes of 1ts Wardens and the problems they encountered due 

to the unusual position of R. V .C. 

In examln1ng what R,V,CA wlS intended ta bel a separate cal~ege 

for women, and compar1ng this ta what it was in reality, ft will be 

} 

eas1er ta understand how the original ideals were gtadually cOfl1)romised 

ta financial considerations and therefore to co-education. This chapter . <'? 
'J 

will attempt to answer two basic questions: 1) What has been R.V.C.'s 

status-res1dential college or resldence? 2) How was the Co11ege able 

to maintain some semblance of collegiate life in the face of gradual 

co-education? The period to be studfed includes the years between 1899 

and the early 1980'5. 

Towtrds Higher Education for Women It McGill 

Women had been admitted 1nto MeG;11 University sinee 1884, although 

the Royal Vlctoria College had not yèt been built. Once the Montreal 

High School for Girls oPened in 1875, ~e c1ty's women were be1ng 

prepared for the province-wide exams whi,ch <'ould have led to college 

admission. It was not until 1884 that several girls from the High School 

for Girls approached Principal Dawson asking that the University assist 

them 50 that they could proceed ta the examinations for the Senior 

Assoeiate, the equivalent of the two-year university programme. 5 

The admission of women into a collegiate prograll1l1e at McGi 11 

arrived on1y as saon as an endowment was made available specifieal1y for 

that purpose. Forttrlate 1y for those brave gi rls, Donald Smi th 'was in 

f 
l , 
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ft»ntreal liter that year and met with Dawson concerning the establishment 
\ 

of eol1egiate classes for women. When MeSill aceepted Smith's 91ft of 
p 

fifty tnou!and dollars in the fal1 of 1884, the Special Course for Women 
. 6 ' 

was created. The endowment allowed women ta beeome students in the 

Faculty of Arts and prov1ded them with an education equal to that given 

ta the men at McS;ll. Close attentlon was paid to ensure that the women 

were educated separately from the men and ,adjustments were made so that 

there was the space for thi s. The separate educati on of women however, 

was not entirely fulfilled because laboratory classes were mixed and 

classes in optional subjects in the third and fourth years were co­

educational as well. The principle of separate education endured long 

after the pràctice. Between 1884 and 1888, the year in wh; ch the fi rst 

women students graduated from the Faculty of Arts, Smith made other 

donations to further the education of women and planne~ to erect a 

college. 

Because Donald Smith was not an ed cannot overlook the . . 
r 

possibility that he relied upon Dawson, the to whom he had made 
• his original offer, for guidance in establishing a colleg~ for women at 

McGill. Before Smith presented himself to Dawson, the latterohad been 
III 

interested in women's education and studied the various kinds of 

institutions open' to women. in [ngland and in the United States. Dawson . 
analysed the quali~ies of'the separate women's col1ege~ the, affiliate 

college, such as Ra<tcl i ffe was to Harvard and the uni versi ty co lleges 

as Newnham and Girton were to Cambridg~ in the hope of combin;ng the 

advantages of each once McGill would be i~ a posit~on to found such an 

institution for women. With the establishment of the Special Course. 
'\~ 

, 
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Dawson based his recommendations for an ldea1 college upon the comparisons 

he drew between the college systems he visited and studied and that which 

was operàting at McGi 11. He found that there was roore econo~ in the 

uni~ersity connectio" because 1t removed the need ta dup'icate staff. 7 
, ,. 

Girton. Newnham, and the Harvard Annex which was to become Radcliffe, a11 

required a small nUnDer of staff Jœnbers by virtue ot" their relationship 

to a larger institution'. He felt too, that the degree ~f the separate , . 
col1ege was less esteemed than was one from a college which was af-

filiated with a university.8 Dawson expressed his hopes saying " ... we 

may yet see established ip Montneal a college absolutely independent 

in al1 but university powers t and enjoying at the same time the whole of 

the bene fi ts de ri vab 1 e from the app 1 i ance of the un i vers i ty, an d from 

the teaching of the eminent specialists it may gather from H. 1I9 

Dawson' s strong pref~rence for the separate education of women was 

initially victorious. Smith made separate education a firm condition of 

Ms subsequent gifts to the education of women at McGill. .. 
\. 

The Benefactor 
~ ~.. » 

Like. the bene factors of the, Ame ri un womenls' colleges, Donald- Smith, 
... 

whose monetary contributions brought wo~ to MeGill, appeared ta be 

a very unlikely candidate for such involvutent in the spher.e of 

education. While Or. Joseph T~lor ventured to India, Smith sought 
ra. 

adventure in Canada's wil,demess. Unlike his munificent counterparts, 
1 

Smith was married and had one daughter. From the manner in which his' 

life unfolded, ft would have been difficult to predict that Smith would 

invest so heavily in women's higher education. 
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The place and date :ç.~i th 'S, bi rth j s doubtfu 1. but on 

his own authority he was born in Forres, Scot1and in 1820. 10 Smith 

came from a poor family. His father was an unsuccessful tradesman. ll 

l' 
Smith was sent to study law but his dream of coming to Canada persisted 

so that in 1838 he made the long voyage. He joined the Hudson's Ba,y 

Company where the various positions he held ranged from minor c1erlc 

to be~ appointed Resident Governor of the Company in 1869. 12 He 

married Isabella Hariisty whose father was a Company officer. They 

had one daughter. Smith's perilous adventures in Canada's barren wilds 

took the family to nurnerous outposts fram Labrador to Hudson 's Bay and 

to the Rockies. Throughout his Canadian expetience, Donald Smith became 

involved in almost every aspect of the country's life. His influence 

can be seen in the deve10pment of Canadian rai1ways, banks, hospita1s 

and educational institutions. Up to 1800 he represented various 

constituencies ; n th~ Dominion Parli ament. Smith had become a very 

influential figure in both political and financial circles. 

Although he had not stated publicly what were his IOOtives for 

, founding a college for women t i t had been mentioned that Smi th was 

prompted by the cherished fJlelOOries he he1d of his 1ate ~ister, Margaret. 

Had there been such a college for women, Sm,th believed his sister 

woul d have seized the opportun; ty to attend. Therefore the suggestion 

that R.V.C. was erected in her memory. Smith initially endowed the 

71 

Special Course for Women in 1884, but both his attachment and his gifts to 

McSill grew so that in 1889, he was inaugurated Chançellor of the Un1versftlL 

and made further monies available for the erection of a college. The Royal 

Victoria College opened in 1899, and by this t'me Smith acqufred the 

. . ' 
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title of lord Strathcona. 

lord Strathcona Woas descr1bed as hav.ing been kindly whose manner 
:> 

was. " ... fu 11 of courtes i es ... often si mp lé and di rect .- w~ thout pre-

tense or affection. 1I13 Intc<mtnst to this reserve" Strathcona marked 

the opening of R. V .C. with a party where fifteen hundred notables were 

his guests. Such a great event did he intend this 'to be that it was 

described as " •.. one of the most bril1iant social functions that has 

taken place in Montreal of late years ... 14 

Whi le he was -a man of few words and had not spoken much about hi s 

intentions for the College tothe two wornen he had personally chosen as. 
\ 

Wardens. Lord Strathcona rrn:ade it perfectly clear that he was not merely 

12 

. providing a donnitory for out-of-town students. 15 Even before the College , 

was constr~cted, lord Strathcona appointed trustees to.aet in his interest ,. 

in transacti n9 wi th McGi 11 the legal docurœnts wh; ch defined the nature , 

of the education to he g~en to women under his endowment. The manner 

in wh; ch hi s t~stees ne ti ated the Charter for R. V.C. 1s indi cative 
~ 

of thei r client 's s tron-g perference for separate education. One can 

on'ly assume that this preference, was a result of the 10f1 uence of the 

close relationship Stratheona had with Dawson.' From the time he donated 

his initial endowment of fifty thousand dollars until the time of hi! , 

death in 1914, Lord Strathcona donated a total of one m;11ion ~dol1ars 

to endow R.V.C. in addition to the college buildings and the site which 

cost approxi mately four hundred thousand dollars. 16 This sum was equa 1 
, 17 

to that wh i ch James McGi 11 had gi ven to found MeG; 11 , and i S 

recognized as one of Strathcona's greatest·single benefactions. 

'-. . 
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Sl"t~ and Policies Re9.rding the SeEarate Edue.tion.o~ 
IJ 'II! '" 

The studY of the~'Statutes of R. V.C l 1 s important because 1 twill,,. 

have s1gnificant bear1ng upon the orientation of the College, its role 

wfthin McG~ll and its eventual fate. Such clauses and pieces of 
1" 

• 
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"J \ 

correspondeQ.ce to be, ,~amined will( relate specifically to the ideal of 

"s~'parate education ll anq the degree to which this ideal was ,incorpqrated 

into the rela'-tiohship between McG111 and R .. V.C. 

" Ït would seem that Donald Smith was"in accord with Dawson's 

\0 views on the separat~ educatiotl of womep Clt McGi11. In the Oeed of , 

Do~at1on,whièh was d~awn on,Oètober 16, 1886, which was later incorpo­

rat~d into R.V.C.ts Royal Charter, Smit~ agreed that the education of 

women b.e c",ducted in the buildings of,McGill Col1ege its~lf only until 
... l • ~ .. 

a séparàte bui16i~9 for 'that pUrPose Jas constructed. The donation 
" ". 18 

became known as The Donal da oEndowment for the Hfgher Education of Women. 

T~~ Deed speci fie-d that, I~ ••• due provision shaH be made by the' Govemors' 
, 

and Corporati on 0( McGi 11, lk1i vers i ty- fo,r thetonduct and management .. - . 
of classes for women, enti rely separate trom the classes for men. and 

1 • 

that no portion 9f,the endowment hereby granted shal1 at any time be 

applied e1the .... d1rectly or indirectly to ~ustain-m1xed classes of the 

two sexes. ,,19 The Deed stated that the standard of education for women 

1!1 the course should be the same as' that .for men and that the deg~es 
\, ~ , , , 

granted ta \tomen ~e orj the same (conditions as to men. Tbe women 
, , 4' " . ~ 

undergraduates were to have the same options ta enter honour classes 
c 

in the thi rd and fourth ye~rs on the same terms and condi tions 'upon 

which men may do 50. 

Wtal1e' the Icademic standards for women's education were agreed 

~,d __ ........ _____ ..... 

-, 
i 
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upon by a 11 parties. the çoncem on the part of Lord Stràthcona and 
., ' 

hi s trustees over the s~arateness of cl asses beciITle the major cause 
, 

of delay in the J1na1 incorporation of the College. NegotiaUons, 

which spaIlned a number of years even after R.V.C. was opened,had ta 

be t~ansacted with a new adl1)inistrator. Principal Peterson. who toot< 

office in 1895. While it was Strathcona 's express wish ta have al1 

~ classes for women held~epar~tely from those of the men, Peterson 

'wrote ta him detailing the financial problems presented, ta McGill by 

the maintenance of suth a scheme. 20 Pet~rson advacated separate classes 
~ 
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for the firs-t, two years, but because 'a variety of options w~re offerer' 

in the third and fourth years, he suggested tw~ al tematives ta keep 

costs down. Either the women be limited to the number of optïonal 

'courses offered if separate classes were to be maintained, in which 
" 

case they would not be receiving identical education to the men. or 

that any th; rd and fourth year -student in good standing attend any 

special optional course in the Faculty of Arts at McGill -College with 
o 

the recolIJ'œndation of the Lady Principal and the'\,.consent of the pro-

fessors concerned. Peterson was careful to mention in his letter that 

Dawson, who had so strongly advocated the separate education of wamen, , , 

sU9gested the latter recollJl'1endation of having mixed Cl\ses in the 
~ 21 

th; rd and fourth years. . 

When John W. Sterling, one of Lord Strathcona 's'trustees, wrote to 

PetersoD" tequestinn that an additional clause be made regarding the 
,J ~ " . , 

complete separate education of women in. the first amt second years. 
, . 

Petersonc,laimed that this would be artific.ia\l be~use the labo~atory 

classes would be difficult to hold separately if an insufficient 
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number of women opted for them. Peter~on JAè.nt1,oned too thàt the '. \ • 
li'ii vers; ty had i ns ti tuted Il Advanced Se,C!t i ons Il connec:ted wi th a new 

curriculum in the hope of rflising the stàndard' at McGill • .' ,He st.ate~' ~ " 
, . 

/"'-- 'th-e:t"""ff""~e Clas-ses had to be' held sepa~tely. ft "mlght ,result, in, ' 
\,/" , _: 

dropping fhes,e sections for wonen students. Peters,on a~ked, !lW,hy 

_ .. ,'-,, 
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should 'We specify the f;r~t two years1 .•• a~oth.er genef ... at1o~'~m1?~t .' .' .-
, - • " , .' j 

wish to revise the new curriculum, and might be fn a ~os~ti~n. ~ 'pnovi'(Je 

for absol utely separate instruction (inc1udil\9 lab,s) in eV,ery branch .' 
• J • 1 1 ~ • 

of an undergraduate course. T~is 15 what 15 now'b~1ng accomp11shed' 

between Barnard College and COlumb~un1~rsitYt ~hO~gh:8a~ar~'st~rt~d 
by separating only the classes in the enl1er years. ,,22 ... 

An interim letter from S,terlin,g to Peter-s-on ~clared thaf lord - , 
.. , ~ 1 ... 

Strathcona might 6e willing to'yield,to ce'rta'in te,con1nendations maôe 
, . 

by th~ University. "W.hile Lord Strathcona ,fjegan w.ith insisting upon. 

separation a11 through, he now expresse's a wi 11 ingnes~ to moCiify the 

strictness of the rule in the thi rd and fourth years. ,,23 

The Draft Chartf!r 'was the culmination of" thfs corresponèlence 
. r 

forma11zed on September 23, 1899. This document governed R.V.C. unt11 

lts incorporation in 1921,and was itself incorporated into the Royal 

Charter. The followin-g are the pertinent clauses fo~ this study: 
, 

The object of the College shall be the higher education of ' 
women; and ma1nly to qual; fy women ta take Degrees in Arts. 
includ1ng Pure Science, and ta provide them with instruction 
in those branches of a liberal education ••• 
Except in' courset of'practical instruction ln the 'laboratories 
of McGHl University ... so far as the income of the said . 

. endowment shall permit ... the conduct and manag~ment of . 
classes for the students of the College shall be separat"e 
fram men. " . 
.. . due provision $hall he made by 'the Board of GQvemors" of 
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the .col1ege for such separate lecture classes in the 
fi rs t and second years. 24 .. 

Where classes were> sma 11. the Draft Charter endorsed the conbine'd 

teaching of men and women. The Statutes of R.V.C. stipulated that no 

portion of the endowment should be applied to the instruction of mixed 

classes. The revenues of the endowment were to be applied for 

residential, classroom and other accolllTlOdation and facilities required 

to maintain the education of women. 25 

Once the pol i des h~d b~en satfsfactorily formulated and rati fied 

by al1 partiés one may ask what of the 1deal of separate education? 

Unl1ke the mode1s -upon wh1ch R.V.C. was~ based, separate education was 

respècted on1y in princip1e. The financ1al aspects of maintaining such 
> 

a sys~m seemed too difficult for McGill to sustain. It was Principal 
. 

Petersorils task to alert Lord Strathcona to' the essential truth that 

,the endOwment could not cover entfrely separate education for a11 

wo~n throughout thèir undergraduate years as had been the 1deal. 

Separate education was maintained. for quite a numer of years 'during 

the first two years of'the undergraduate programme,however other 
, 1, 

~ variables, 1ncluding the increased demand for residénce ,space and the 

nebulous status of the Col lege- as a teaching institution eroded even 

further the original compromise. 

The Royal Yfctonia, Coll~ge 
, , , 

The Wardens of R.Y.C. and !heit" PeTteptions of a co1le'!)! in Transition , " - r -
As was mèrit10ned earlier,'R',y.C. was a uniqUe type of instftutio,! 

because it'could not and did not exist in strict acoordance with the 
. . 

princ:iples and stat~tes upon which it was founded. , The basic principle 
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its founder wishecJ ta preserve was the separat~ education of woœn in 

a col1ege of Mt;Gill University 810n9 with 'the ideas th,t it should 

" ... retain its own corporlt~i dentity and separate adnlinistrat;on and 
.' 

government. in order to conserve and deve lop its own resources and , 
accomplisn the intentions of the Faunder on the lines indicated by 

him."26 R. V.C: could not mainhin the separate educatiOn of wornen' ... 

basi cally for financial reasons. As 8 result, women 's hi ghér education 

at McGill yielded very gradual1y' to co-education. Where th1s placed ,.. 
the College was in fact in a very obscure and almost undefinable 

position right from its inception. 

The ambi.valent position of R.V.C .. whether it should e~ist ac~ording 

to t~e Statutes and wi 11 of its Fou~der or accordh,.go ta the wafin 

which successive MeGill administrations saw fit. presented some very 

di fficult problems. both real and philosaphical t to the Wardells. In 

thèir mfnds. at least to those Wardens who served the College untl1 

the nineteen sixties, the ideal of R.V.G. be1ng a women's college was 

someth1ng for which to strive and perpetuate. The reality however. was 

completely d1fferent. 50 that the question in the back of their m1nds 

was whether t'ley were d1rect1ng a residential college or merely a 

residence. A study of the observations and problems the Warde.ns had 

in trying to consolidate the reality with their ideals will provide a 
. 

necessary contrast ta the foregoing exam1nation of the Statutes. fttre 
< ' 

complete conclusions can then be drawn regarding the status of R.'Y.t~ 

It WBS R. V .~. 15 founder himself who pers-onally selected 1ts first 
1 

two Wardens. The criteria lord Strathcona used as a bas;s for his 
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, choiees were thlt the 'OIIIen be outstanding", in character and 5cholarship" 21 
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Altlough future appointme~ts ~f the Wardens remained' the responsib;lity 

of the Board of Governors. ft can be said that the. women chosen for 
oz 

the position fit the quali'f;cati~ns which SUathcona originally 
, 

stipulated. It was Strathcona's desire that the students have daily 
..11 .. 

contact ~ith such gentlewomen, therefore the Wardens li ved in residence 

and shared a conmon lifestyle. The relathely sma11 nunber of students 

et the College in its early yea.rs permitt~d the functioning of such a 

close academic interrelatianshlp. Hilda Oakeley. R.V.C. 's first ' 

Warden 1899-1905, saw that ,a ra·re opportunity had been put into her 

hands, ." ••• of help1ng to 'forffil-as the principal s1!'lgle factor in the 

matter-the spirit and ideal of a reSi'dential college.28 Miss Oakeley 

vis1ted the American women's colleges 1ncluding Wellesley. Vassar, 

Radcliffe, Smith, Bryn Mawr and Barnard ta find solutions ta the 

questions of the best way of ordering the lite of a residential 
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college and of the relation of a women's col1ege ta the University to 

which ft belOrlged. 29 Orfg1nally. the tltle given ta the head idministrator 

at R.Y.C. was lady Prlncipal,however it WiS Hilda Oakeley's suggestion 

that the name be changed to Warden. 

As early as a few years after R.V.C. I $ founding, Hllda Oakeley. 
, 

claimed that, "The place of the College in McGill University" was not 

originally c1early deflned. and henœ the speculation and urrcerta1nt1es 

in regard ta 1ts si~if;canœ' and destiny.,,30 While the nurrbe~ of 
'<-

women students in the early years d1d no~ preseni any administrative \ 

problems, risS Oakeley's perceptions matèr1alized into reality w~n 

R. Y.C. 's next Varden took over. 

Ethel Hurlbatt became R.V.C.'s second Warden frOllll901 to. 1929, 

> , 

r 
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with a few interruptions during this long period due to 111ness. 

Miss Hurlbatt was a scholar whose academic interests inspired her 
1 

students. She was an active member of Alliance Francaise and in 1918 

rece1'ved the meri t of Officier de L' Instructf on at the suggestion of 

the ,Consul General of France. Ouring her,Wardenship,the number of 

students increased greatly a~d she was most concerned with the , 
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academic ~tanding at the College. Miss Hurlbatt made every effort to 

extend the hospitality of the College to interesting visitors. 31 She 

.. believed 'that R. il .C.'s p~tion was exceptional in Canada, as women 
1 

re_~1ve separate education in the1r early years as well as the benefits 

of all other lectyres in their later years. Ethel Hurlbatt saw 
l' - 1 

the College's place 1n the liliversity as being one where a " ••• rea1 

student spirit can be fostered without isolating its students from the 
~ . 

breadth~ and rfchness of ~J1 education, which can alone be afforded by 

a university. 1132 

Problems began when the original idea of R.Y.C. accommodating only 

Faculty of Arts worœn d1d not hold up. Miss Hurlbatt was concerned that 

if R.V.C. were to extend 1ts booods beyond the provisi9ns of the Olarter9 

wh1ch provideA fQr the instruction and housing of on1y Facul~ of Arts 
. 

women. then certa1nly sorne part of its function would be compTOm1sed 

in ho~sing all w_onen students. She stated that if the university were 

to cons1der us1ng the COllege ta provide resfdential and social 
, . 

fac1lities to 111 women. the" adjustrœnts shottld be made to R.Y.C. 

,1I ... leaving instructional facilities,for the fa cult y of Arts as 
" 

hitherto and safeguardtng tnem "'rom d1sadvlntages due to development ef 

use of the building for other purposes. ,,33 When wo_n were comined 

.. , . 
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with men in the first and second year classes, Miss Hurlbatt wrote , 
Dean Moyse in 1916 ask1ng for a clarification as to what was to be 

requ1red of the Col1ege " ... in the matte" of separate education and as 
) 

to how far the Façulty of Arts 1s to be called up to pay attention to 

rœet these requi rements. ,,34 Eight years later, in 1924,Miss Hurlbatt 

wrote to Acting Dean MacKay suggest1ng that a return to holding separate 

classes in sorne subjects cou~d easily be made. "This obligation, the 

holding of classes in the College .•. undoubtedly represents the wUl 
• 

of the Founder to give McGill a Col1ege and not merely a residentia1 

or a recreational centre for ~n. It is, i beHeve, unique in 

Canada and, 1t 15 "lY bel1ef McG111 and the Faculty of Arts would forfeit 
--1 

an exceptional opportunity lf they failed to maintain to the ùtlOOSt the 

,teaching aspect of the Col1ege ... 35 Unfortunat@ly, Ethel Hurlbatt's 

suggestions went .unheeded. Her successors were obl1 ged to make similar 

re conwrenda ti ons. 

Susan Cameron Vaughan became R.V.C.'s thirdWarden in 1931 and 

served the College unti1 1937. H~r association with McG111 dated to 
~ 

the time when she was a tutor 1n English at R. V.C. and a nenber of ~taff 

in the English' Depannent. She "las Acting Warden for the years 1,905 to 

1906. and 1928 ,to 1931. As Warde!l, she supervised not only the College 

but the first w;ng whfch was added to 1t. Along with her duties at 

R. V .C .• Mrs. Vaughan a~suœd the position of president of the Can,d1an . 
-, 

Federation of \l'li veni'ti rlWomen. 

lt, wu during Mn. Vau~an '5 tenn t".t the adm1nh tration ser10usly , . 
Iltered the tui tian structure, so that collection of tees was anOther 

nea in which the independence of R.Y.C. to con~ro' its affairs WU 
" . 

- -1 
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-$-



III , 1 1 

o 

o 

() 

8l 

1 

usurped. In Decerrber of 1930. the Board of Governors decided that 

the Uni versity woul d take the tuition fees of the R. V. C. s tudents ~nd 

pay the salari-es of the professors. Previously. the College handled its 

own accounts and was billed for thè tuition of its students. 36 

Being the first MeGill graduate to hold the position of Warden. it 

was not unusual that Susan Cameron Vaughan would come ta the defense of women 

students of ~.V.C. when the need arose. Women were increasing in 

numbers at McGill and wanted representation on the Students' Counei 1. 

They found the male members unsyq>athetic due ta the fact that the 

Constitution of the Students 1 Couneil. drawn in 1908, stipulated that 

1ts menbers should be male. 37 At Ihe tiJœ, the University conmunity 

expressed the view that R. V.C. wOtœn were not members of the University, 

but were affiliated ~ith lt through enrol~nt in the cOllege.38 

Mts. Vaughan requested a prominent legal firm in ft>ntreal to define the 

, exact status of women students of McGi11. 39 The legal opinion. based 
~ . 

on the examination of the Statutes and of lord S,t ratb con a IS will. 

reinforced the idea that R.Y.C. was a colle9l! of ~Gi11 University and 

oot an affiliate of the li1iversi/~J:-' Perhaps this exercise served a 
J­• 

useful purpose in that 1t remfnded those to whom R.Y.C.ls role had 
" 

become obscure" 

Maude Park;n Grant was W~rden. for a short period from 1937 to 
- ~ 

1940. S~ was a member of the first class at R.V.C . ..and grac4lated 1ft . 
/ 1 

;'l903. Mrsi Grant made her opinions known conceming the fact that tbè 
~le~~~le 1$ a teathing institution wls diminishing. 

, . -
, J -- . , 

ln Mar~ 1939. Mrs., Grant wrote the Principal deploring the faet tltat 
- \ i 

. ',) ~ 

1 large nunber of--WOIItn dld not use the ~. V.C. building. ·Tf~ intention 

ré'" 

.. 
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of our Founder was that wt should be 1 separate teaching College for 

women. but as you know. that has never been practica1 poli tics. ,,40 

In her personal notes Mrs. Grant stated, 

"The system of carrying on separate teaching soon broke 
clown owing to the small nUnDer of women students and to 
the complete llck of scientific equipment in the College. 
There has since been progressive reduction of classes in 
the R. V .C. t111 now on1y a very small aroount of teaching 
i5 done there •... The School of Physical Education 
(thirt~n students) is carried on for the most part 
in the R.V.C. 'The classes in Physical Education for all 
women studen.ts are a1so held there."4l 
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Mrs. Grant asked that the Senate COnlTlittee make a survey of <the situation 

due to the " •.. breakdown ln the praeti cal working out of our Founder 's 

intention for us ...... 42 A joint convnittee of Senate and Board of 

Govemors was appointed to investigate the status of the College.-It 

concluded that separate grade sheets, separate class sections and 

~eparate courses be abolisned. 
43 q 

Muriel V. Roscoe came to R.V.C. with credentials of great academic 
...\ 

accoq>1ishment. Her term at the College spanned twenty-two years fram ,t 

1940 to '1962. Ouring this tiRe. she not on1y held the 'position of 
) 

Warden but taught concurrently in the Botany Department where she 

became a full p-rofessor and chai red the Oepartll'ent for seventeen years. 

Althou~h the increasing student enrolJrent made great dernands on her 

time 1 Dr. Roscoe res i sted havi ng her teaching and research cQq)romised. 
\ 

Muriel Roscoe strongly senled the pass1v,e position in which R.V.C. had 
1 

been pl.œd due to a variety of adtlinistratift changes. Mer awareness 

of this flet was hei ghtened perhaps beause of the increased nl.lJÔer of 

\. 
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girls coming to the College and the rather minimal control she h4d on 

ttteft, selection. IJ 

, 
According to Dr. Roscoe, the records d.id not show when or how 

admission procedures were changed. but 'a fe~years prior to 1940 
- « 

admissions were handled by the Registrar. As a resJjlt.the College was 
- , . " . 

not aware of the qualifications of its applicants or of those who 

were accepted as students. "The results were ·somewhat chaotic, both 

as to the total make-llp of the College and as to the res~~6ce. 
-y 

Perhaps inevi tably t both the academi c standards "~e morale {in 

general were ilJl)aired .• .44 "It had been ,. h~ that we should arrive 

.. 

aD a pl~ce where we cou1d sift applicatiOft~ and stiffen'''S-tandards to the 

point where R.V.C. would have reached an enviâble reputation in the 
, 45 

coun1;ry. If • 

Dr. Roseoe quoted fram lord Strathcona's will to emphasize 

the fact that the Co1lege was responsible for the education 

of women: She advocated a division of duties .50 that R.V.C. 

would regain responsibility for admissions and administration 

of fts finances. thereby reversing the 1930 decfsion of having fees 

paW tn the lkIi versity. In her MelMrandum to Principal JAmes of 

Novenbt:r. 1943. Roseoe claimed that. " ..• in practice the 'chief f\llction . . 
• 

of R. Y -,C. at present is the providing of residence for students accepted 0 

by McGill Faculties. If R.Y.C. is to continue ta have ils present 

limited responsibi1ities. jurisdict10n and funct1on. the facts sho~Jd 

be faced and consideration be given to fis operation purely as a ~.~ 

res.idence of McGi11."46 

Dr. Roscoe 's efforts. seeurèd for R. V.C. severa} measures of 
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control in t~e area of Academie el1gibility. All women undergraduate 
, 

students,' resident and non-resident.were to be the responsibility of 
; , " . 

the Warden of R.V.C. The Warden was a1so gfven a vo1ce in the development 

of the admissions' policy in the case of al1 girls. 47 Despite these 

gains. Dr. Roscoe claimed at the end 'Of her Wardenship that there was . 
an overall lack of knowledge and serious misconception as to the statu! 

and responsibilities of the College among the students, staff and 

perhaps among some members of the AdministratiDn as wel1. 48 
&"" • ~ 

Helen Reynolds was Dr. Roscoe's successor in 1962 and held the 

position for seven years. She cane from Dalhousie University in 

Halifax49 after serving as Oea~ of Women and Warden there. Alongside 

her duties as W~rden 'of R.V.C .• Miss Reynolds lectured in chemistry at 

McGill. Upon her a~rival at the College she supervised the construction 

and furnishing of the RoscQe Wing which opened in 1964 to accommodate 

mo re women ne si den ts . if / 

"'-As Warden, she recogntzed that one of her most important functions 
1 

was to assist women st~dentslresi~ent an 'non-resident. with th~ir . 

, academie problems. 5O But as her t rogressed,other problems surfaced 
..... , -

which made ~ss/~eynolds' job increaslngly more d1fficult. Bath the 

University and fthe College were entering a difficult per1od~marked by 
~ 

s tuden t aet l'vi sni. Mi 5S Reynolds recognized the need for change 

particula.rly with' regard to R.V.C.ls residénce regulations and fts 

'in loco parentis' orientation. In 1963, she in1t.Jated the 'ruling that 

third and'fourth yelr WOlIIen he pennitted to live Jut of resi.dence with 
1 

their parents 1 permission. 51 8y 1969, wo~n studeilts were asserting 

the;", rights to gnater -1rwJeptndence so that Miss Reynolds re~nded 

1 
. ! 

, . 
1 
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to Senate that parental consent no longer be required for a student 

to live out of residence. 52 Desp1te her attempts to make changes to 

f 
the rather rigid structure of R. V.C., Helen Reynolds claimed that. "Any 

of us in the Administration have suffered disappointment and disil-

. 1usionment in the 1ast three years wi~h student.!)activistS. ,,53 This 

statement was made toward the end of Miss Reynolds' Wardenship and 

85 

reflects a certain malaise within the studènt body and ;the adlpi~strati~n. 

Unfortunately,the changes in residence regulations were nct an 

adequate measure to arrest the'further consequ~nces of this dis­

contentment. 

In 1970 Mary Robertson, an Assistant Professor in the Department 

of Pharmacology, was appointed the next Warden of R.V.C. For the 

first time in its history, the duties of the Warden of the Col1ege 

were ta be shared between two women: the Warden and a Dean or an Assochte 

Dean of Students. The Warden was to'be responsible for R.V.C. and 

the warren in residence~whi1e the female Dean or Associate Dean of 

Students would take responsibility for non-resident women students and 

she would a150 replace the Warden on certain academic cOllll'littees. The 

-announcement of Hrs:.. Robertson '5 appointmerlt in the HcG:i 11 Reporter 
> 

included the st.atement that "Until now the warden of R. V .C. has had 

wider responsibilities than those of directtng a residence. Or1ginally, 

the Warden was to advise and assist all women students on all rnatters 

affecting the 'progress of their educational training .• 54 As a result 

of this dilution of the duties of the Warden, Mr5. Robertson '5 tasks 

then.included overseeing the operation of R.Y.C •• the Health Serviœs 

- 'for III women and the athletic progra~. 5.5 Mary Robertson was not 

. concemed that the acadellic respoftsiblity of the ~arden was weateni.ng. , 

1 
! 
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She was aware that R. Vie. was becomi'ng unpopular among the s tudents ~ 

due to its past rigid'adm1nistrati~n. 56 She be'lieved tha~ the College 
, ... 5 

was " ••• a little ~ineteenth century enclave in a ~ institutibn ••. !I 7 

and was ready for change. Mrs. Robertson resigned from the positton of 
, 

Ward~n after holding the post for only one year. 
~ 

Thèl position of Warden was vacant until the middle of the school 
y 

- 1 

" tenu of 1971. Ouring the SUfIIII!'r a drastic-physical transition was made' 
".. r-

to R. Y .C. ·to accoll1>any t'tIe administrative changes which were made in 

recent years. The R. V.C. of old was now the Faculty of Music, $Q that 

when a new Warden would be appointed,she and her students were ta occUPY 

what used ta be considered a 'wing' of R.V.C. The Wardenship was 

declared to be a part-tirœ positiOn and the University was willing ta 

c.onsider applications from " •.. the wives of faculty or from women in 
. ~ , - . 

the community with other kinds of'4IS$odation with academic and student 
1 -. --~ - 1 

life."58 What this meant.in fact.was that for the first tirœ in-1ts 

history. the College might not have a Wàrden holding the high academic 

qualifications which were traditionally requ1red for the post. 

i . 
Or. Donna RlIlnalls was appo1nted the efght Warden of R.V.C. in 

January 1972 and retained ttle position for seve~ years •. She )was not, 

merely il 'woman from the conmunity'. She was a œJJber of the McGill 

staff,being an Assistant Professor in the Ftculty of Religious Stud1es. 

The begfnning of Dr. RlIln~l1s t wardenship witnessed further deterioration 

in the position. The Wardenls seat on the Uliversity Senate was 0 

1 , 

abol1she-d and the reporting structure was il ltered. Whereas the Warden 
, ' 

·Vsed to report to the Princ~pa.l t Dr. Rt.ftnalls·was 'asked ta repcirt to 
1:. . ' , , 

one of the Vi ce-Pri nc'i pals. 59~, o ... 

, 
" 
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Dr. RunnallJ realized that the sixties brought a con!1derable , 

amount of unhappfness to R.V.C. and attributed this.to the fact.that 

the 'Col1~ge di d not move fast enough 1 n resp~se to~e 1 55'ueS. 60' In 

. retrospect, Donna Runnalls observes her cont~bution as hav1ns( been . to 

)g 
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assfst the students of R. V . .c. in coping with grow1ng '!P. with the. 

un1versi,ty èxper1e~ce and with financial crises. 'As·.tY her contribution 

to R. 'i .C., Dr. Runnalls feèls she helped the Il ••• inst>iution adjust to 

1ts very much reduced role. in the university .•.. «61 
, 

When Donna Runnalls res1gnèd as Warden in 1979, the university was 

agafn placed in a postt.~\ffi'~re it could not find a Warden'for·R.V.C. 
....'" l' 

In searching wHhin its own conmunity, th~ administration asked Mrs. 

Florence Tracy, the Nursing Coordinator at the Student Health Service, 

if she .wou1 ~ consider the position of Act; n9 Warden for one year until 

a pennanent woman"'Was found. Although. she accepted the position. Mrs. 

tracy was told that shl- could not beco{l! Us permanent Warden because 

of the Charter which stipuhted traat t~~ost had, ta be filled byan 

lcademic. A year later, the adm1n1stratiqn changed 1ts attitude and 

accepte~ her application for the permane~ POS1~1on. 62 
1 .. 

In her f1""St year at R.Y.C., Mn. T~a~ obsérved a "further change in 

the adlfl'ln1strative structure of the College. The Warden was no longer 

to be its chief administra~ive offtçer as all the res1dences were 

al81~ted under one individual, the Oirector of Residences. What 

\his meant was that the Warden was no longer re$ponsible for her own 

budget or the food services et the Col1ege. She nerely was ta oversee 

the rules of behaviour and other aspects of student l1fe.63 In spite 

of the further reduction in the role of the Warden. Florence Tracy 
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expressed the hope thlt R. V.C. would be !:ons1derèd a col1egè IS 'lfell 
1 T \. '\. 

as a residence where it could sèrvt 811 women students at McG111. She 

interuSed to hold seminars and courses and 1nvolve the students in 

i ' 64 decision-mak ng. 
. .. 

After s.h.e was appointed Warden, Mrs. Tracy became the Di rector 'of 

h • Residences. This was an 1J11)ortant position for a woman to hold beeause. . -. 
acco.rd1ng to Florence T~acy, ft boosted the status of the position of 

Warden. Altho~gh as Director she had to treat all restdencès equally 

fram a budSJetary standpo1nt, she fears that 'R. V .C. might have been 

reduoed to a res1dence merely prov1ding essent1al services had she not 

taken the position. 65 

Mrs. Tracy's, ties with -R.V.C. date to 1967 when she was Nurse-
• in-Charge for two years at the R.V.C. infi~ry. It was there that her 

,loyalties ta the College were establfshed. In her present capaè1t1es 

as Warden and Directar of Res1dence~ she tries ta uphold the spechl 

status of the COllege. for tt does have a sl1ght edge over the other 
. ~ 

residences 'In terms of fac'll1t'les and services. Florence Tracy bel1èves 

in the tq>o.t:knce of 1nterested parties ta mainta1n concem for the 

College and would be satisfied if she could put R .. V.C. in a holding 

pattém in history. 

. 
Orientation and Personalitl 

\ 

Because the Wardens had to grapple with the ambivalent position of , 

R. V.C. within the lhliversity, it 15 iq>Qrtant to realize that aS certain 

88 

œasures weTe effe~te; to change the or1~ntatfon of the ~l1ege. fts 

!"'""",,!1ity "as also being transfof1l!i!d. \.. . ....,. . 

LO~.thCOlJ.'S .n~t all_d wcmen to enter and gra:ate 

~ - l '" .>; 
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from'the Faculty of Arts on the same tenns andfcoftdit10n~ as the Ille!, ,: 

" , 
et McGill. Examinations were identical witb thase for men an~ w~ 

trad the same prfvileges ~s the men w1.th reger~a~Sing ... "onours. 

Pri.tes and Medals. 66 tbe high àcademic qualifications demanded of the 
\ \ 

\ .. 
Wardens satfsfied lord Strathcona that the students would have contact 

with distinguished gentlewomen. ln addition; tthe ~o11ege hired tutors 
, 1 

to supplement the teaching staff. The tutors resided at the eollege j 

1> 

as wel1. At the opening of R. V.C., the tutQrs inel udedone ~6r phi losophy . ~ ~ .. • 
and history. oR"e for Eng11:sh and another fir mathematics. 67 ·Over the 

ye,rs the nullber of classes' gfven at the College de-creased 50 that by 
1 

1940.,thet:Women were attending IIDSt of their courses, at McGi11. s:rarate 
\ -

classes in the fi rst and second years no longer existed and b.y 1951, :' 

men 'and wornen were no longer li~ted separ,tely. in the MeG',' Year Bool 

in the Arts __ seience. and COJm1erCe Facu1ti~s. Co-education had become 

the dominant system at McGi 11. 
v ' 

R.V.C., l1ke other colleges wh1ch were establ1shed before the turn 

of the century t waS intended to be a genteel institution. While the 

ume fears coneeming woman's health d1d not take s~ch pM!minent 

ia.,ortanceln the minds of McGill's administratqrs as it did among 

those 1n the American east, c10se attention WIS pafd to strict adherencé 

to '1n loeo parentis' principles. Students who were not residing 1n 

ftbntreaLwith the1r parents had to app..ly, for residence at R.V.C. up 
1 

until 1943. After that time the admini strati on drew a list of approved 

boarding houses where women could reside. Only in exceptional cases 
/ 

was an undergraduate permittad to live out of one of these accepted 

residends. 68 

1 
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Tfle Wardens were responsiblè for exerc1s1ng thei r r1.ght ta f.,itiate 
, . , 

c:ontrols regard1ng leaves. curfew, vis1-~ors and ente-rta1nme..nt. When 
~ ~ 

Susan Cameron was Acting Warden in 1905, she recorrrœ~déd' to the Studénts" ;' " 

'" Entfrtainment Conrnittee "that every effort should be made ta 0 away , 
, ,. ~ , 

1 WithldanCes in, tne mfdd,le of tenn because sne was, conv!nee that each 

1argt dance WBS the cause of Il ••• 1nd1 fferent work for wo or three da,ys 
« li co • 

arrbng the major1ty of students .••. 1169 In the early 1920's,evening 

activit1es\of R.,V.C. girls were under surveillance a d students were .. 

expected to\''et~~ ta resfdence fnndia~lY after 'God S'ave the King' 

was played and by a fixed hour. 70 There was a penalty of oversta.r.1ng 
1 • 

. an ev.en1ng 'leave t
; twenty~ffve cents fC1f'each fifteen m1nute5'late. 71 

For the fi rst several decades, the wornen of ~. V. C. were an exœed1ngly 

prhileged lot. The; r roOIRS were cared for, they were caTled in the 

nqming ~nd-had maids on telephone dut y when they were away. The girls 

were served coffee by wa1tresses,'hav1ng tea in the aftemoon and milk 

an~ 'bhcu1 ts in the evening!2 The students beca~ very active in extr.~ 

curricular activities.' Athletics clubs develo'ped and the wornen's 

~~hletic Association rece~yed ~rants from the Undergr~d~ate Socie~ 
for their var10us ventures. 73 Public speaking a~debat1ng societ1es, 

flour1shed. The Assenbly Hall in R.V.C.'s early years was the centre for' 

lectures, concerts and University gatherings. Receptions. 'Charity 

Ba115' and convocations were a150 held there. Distinguished sc1entists 

and writers came to speak. "lord Strathcona brought the world ta McG111 ... 74 
. 

, ln an articlewritten wo decades after the birth of R.V.C.,the 

personality of the College was described as fol10ws: 

'.~ 
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It was. to be more than a res1dence. something more' than a 
socia~ and'res1dential centre. If was to be a place where 
student and 5 t~ff could meet-together as telcher and taught, 

K ' 

. where lBldergraduate and graduate student and some tœntlers of 
the teath1ng'staff'should share a common life; its privileges 
and 1ts respons1bilities. 75 ' 

B 0 

Thi~ type of milieu d1d not exist indef1nitely at ~.v.c. Changes 

in §.8t1ety were brought about over the next few de cades, ~y thè two 

~r1d Wars and the Depression which d1SS:1 pated the gentee! aura of 

. the Coll,e1Je. ' More. an~RIlre, womèn were attending college sa that such 

, 
\, 

\ 

. . , 

nUnDers could not be catered to in th1s manner. ,Gett1ng an eduè~tion' t • 

began ta take on a purpose rather. than being someth1ng wh1 ch women spent 
/ 

their tirne doing until they got married. ~omen hoped to make use of 

their acquired'educationa1 skil1s in the fonn of sorne work or (areer. 

Because the nuneer of wornen at un;vers'ity -was ra~idly inCraSing, 

the demands upon R.V.C. were changing. Since instruction ceased to be 

.~iven at t~e College. the(~~ailabte classroom space was converted i~to 
residenee faeil.1t1es. New ~9S were added sa that in 1931, the West 

Wing opened. Oddly. the monies for this add1tional structu~ ~ame from 

the funds prov1 ded 1n Lord Strath con a,t !il endowment whi ch was being used 

toward th'e provfs!on of housfng quarters for wornen 'and not clusroom 

facil1ties. 76 In 1939, the College converted eight rooms ta acconmodate' 

.,. 

. 77 .--
students applying for resfdences. and thfs trend contfnued through to, 

\",. , 

1960. In 1949, tbe Eah Wing was erected and in 1964, the Roseoe Wing 

opejled. 

As a resu1t of the social revolut1on of the 1960'5, worneR demanded . 
greater equality with tœn in all areas of life. In spite of the faet, 

that the wemen at R.Y.C: were co-ed in the classroom, the demand at this 
J 

time was for more liberar residence regulations and.for greater options. 

in university conmunity living. McGill had no co-ed dormitories or , JI 
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student CO-ops. Sbrveys were condueted to tep students 1 fee-l1ngs on 

the"most desirable mode of living an~ 1 majority of responde~ts agreed 

that some residences should brco-educationa1. 78 In 1970\ co-education ~ 

came to a male residence and the suggestion was made that a s1ml1ar 
<1 .. • ,., 

po11cy for R.V.C·. Il .. iwould help free "the residents from their present . . 
sheltered environment and at the same time make 1t more a part of a .., 

'resldence community".,,79 A'~ferendum taken at R.V.C. in 1~70 Showed 
• 

that 64% of the wemen replying were interested in living in a co-ed . 
residence and 89% wanted co-education for the Col1ege.Bq( The 

administratton decided ta ma1ntain the status quo at'R.V.C. for yet . 

another year. The Charter" whi ch stipul ated that R. V. C. was ta be for 

the excl~ive use of women, was a ser10us stun'bli.n'g blo<:k in Any II)lljor 
~ 

change ta the College. ,i 

, In tht;t meanti;ne, changes in resi'dence regulations came very slowly , . 

to R.V.C. 'In 10co parentl's' pract1ces ta which the College clung 

rather· tightly have been'blamed for the overal1.student, discontent thete. 

Wc.n were struggl1ng to exist on a more equal footing wHh men and yet 

their college ~as, bY imposing parental restrictions in the way in Which 

the wame" were pemitted to live, ha""ering women's ascent ta the 

fr:eedom they demanà€d. Th~, concessions made to the male residences \tIere 

roore l1beral 'than in the case pT R.V.c',&l In the male residences, a 

seven-day, open-house pOlicy was accepted,whereas R.V.C. conceded only ta a 
" 

three"d~ open-hous.e. This period of unrest affected the nUfl'ber of 

wornen students opting for residence . .,. 

R. V.C. was blarœd for not moving fast enaugh ta satis fy the grow1ng 

demands .of its students for co-educational livir'!g. However, it was 

.,..,.. ..• ~ .. ~ ". ~.~_.------ -- -' 

! 

,1 

/ 
J 

~, . • 1 

/ 

/ 



.. 

( l 

, , 

() 

o 

, , 

. 
,r, 

. . 

J' 
J4 

. , 

not as easy for McG111 to' effe~this as 'ft was for the women·s colleges 
) 

to the south. ,The 'Charter protected R. V'.C. for women so it cou1d not " 
-, ~ ~ ~ . 

becorne co-educatlonal. ' But tl1è strain !;)1 the situation h8.d to surface . ) . 

somewhere) and consequently the institution wàs " .. \Veii ta smaller quarters. 

~eaVing", the Strathco~a 8~l1d~~9 t.o the Faculty of Music. ReSiden~ 
t:. 

regu1ations~ were f1nally becoming rore in tune with the "11 fes tyles of 
.. 

the day. It b 1nterestinQl;to note a parallel which tleveloped between 

93 

,tne greater assertiveness of women s·tudents and the dect1ning role of the • 

Warden. As women weret bec;oming IOOre"liberal in the1r t~oughts and in 

their habits .. the College was becoming more of a' residence and the duties 

of the Warden were being eroded. Was there no longer a need for a warren 's 

\.col1ege at McGil1? 

A report on R.V.C. conducted by the McGil1 Reporter i\ ~anuary, 
~ \ 

19ao. stated that proposals com1ng from various women 1 s groups at McG111 

1ncluding'the Senate Commlttee on Wornan. The Alumnae Society, The McGil1 

Women's Union, The Women and the Law, The Women Associates and the McGi~l 

..,. Committee for Teach1ng' and Research on Women put forth .the view that . , ,( 

R.V.C. sho'uld not b-e me~a res1dence but' a true women's col1ege.82 

It was their hl)pe that he institution woùld encoq>ass the ~cademic and 
/' . 

cultural life of all women on ca~us where they would feel they belpng. 
, . 

Whether R.V.C. can readopt this orientation i"S essentially up to the 

administration of the uttiversi ty in provid1ng th, financial support-
. 

the moral support i5 already available. 

Ênrolment at R. V. C. and Professional Advancement 

Despite the fact that R. V.C. gradually ceased to" be a teaching 
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institution, the nunbers of women apply1ng to the College continue<! to 

(g~. Originally, e~rolJœnt in R.v.cl was restr1ct.to vall wome-;'in 

th~ Faculty of Arts and Applied Science. However, as co-education, 
" . 

. be~p! roore w1dely accepted and as women were enter~hg: ot1ter facult1es.. 
1 • 

, " 

greater demands were placed on the College and its Wardens to handle 

admissions, residence requests and provide facilities for these t;rolll!n . 
. 
, .. Although thé enrolment of wornen in the undergraduate faculties " . ". 

grew steadily over the y~ars, .j:he number of WGmen in the professioolll 

degree courses such as 8achelor of Commerce, Engineering and Architecture 
" 

had fewer students than the IOOre traditional worneJils professional fields 

5uch as Physical Educat; on, Phys ical and Occupationa1 Therapy. Bachelor 
.., "1 , 3. 

of Science in Nursing and Bachelor of Ed'ucation. 83 An~, while the 

numbers of wornen iii'~gra~uate and professional schools increased over the 

years as well, ; t 1 s ev; dent that a qreat nurmer of the women undergraduates 

Were not entering post-graduate fields of study or the. traditional elite 
J 

male professions. The enrolment of wornen in the Faculty of Medicine had 

r; sen very slowly between the years 1918 and 1958. from 8 to 34. But 

ln t_. decades th;, nulme-qe sharp 1y. so that by 1978. thera :.ore 1111 \ 
, 1 84 J 

women in MediCinecymilar pattem wa~ followed by women ente,ring 

Law. Archi tecture and Ènglneering. In Law t the larges t increase of 

women occurrèd in the decade between 1968 and'1978, from 25 to 111 

students enrol1ed. In the Faculties of Ârchitecture and Engineering; 

the ntJlli>er of women students did not rise appreciably until the sfxties , . 
and seventies where the total enrolment in 1958 was 23 and &y 1978. 

i t was 159. 85 .. 
Ikll ike the separate worren t s cOlleges of the American eè!st, which, 
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in adhering to a strict liberal arts curricullll1. sacrfffced professlonal 
• 

training~ the wamen at R. V.C., were students' of "cG111 and had access to 
". 

a broader selection of progranmes offertn~~fessional options. Why . 
,the" were they clus ter1ng into the few traditional wonen 's areas? A , 

Repôrt of an R.V.C. ,Survey of 193) addre~sed thé questioQ. "Are tC; a 

sufflc1ent nUnDer of careers open to women ta encourage t~em to take 

university tra1ning?,,86 The Report stated that---thirty-three percent of 

the gra~uates marry anÎof· the rema1nder many do not h~e professional 

standing. It found that tI'lhersity women usually serve the cormtun1ty 

whether' salaried or note A large proportion of unmarried graduates we,re 

. found in ~ne of the vocations open to women,witb the largest m.lnDer· in. 
, 

teaching. "The co'L.d "fact is, that outs; de of the fields of matrillQny 

and school teaching. careers for wpmen of superio.r educatior in Canada" 

a're fewand di fficul t. to obtain."S7 It is clear that this trend continued 

for several more decades even in a ,èo-edueatfona l institution such as 

McGi11. In the sixties and seventies there was heighten~~ awareness of , 

the need to further the ideal of achieving greater equality between the 

sexes in academie study and chai ce of ef11>loyment. At the end of her 

tèrm of office, Muriel Roseoe made sorne very signifieant reconmi!ndations 
~ 

\ 

as ta the future orientation of R. V.C. regarding the graduate- training 

and professional advancement of'women. She stated thàt the'Col1ege had 

a respoirsibility to st1mulate and encourage wOllEn 'to enter ad~anced 

fiel ds of study. She recomrœnded too, that a programe be devised for 

Cal)adian academic and professional women a10ng the lines of the Radcliffe 
~ • c' 

Institute for IndepÊmdent Study.88' the abi1ity of co-éducational 
. 

lns,titutions as compared to single-sex colleges' in effecting th1!; ideal 
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wi 11 be 'di s eus sed in the, next chapter. i 

R. V. e.: Resident; al' Col1ege or Res 1 den ce ? 

0rtèe 'instruction ceased ta be given at R.V.e:, one could no longer 
l ' , ~ 

cah-1t a college;n à"strict sense. Yet,itwas not merely a place~for 

women'to live while they attended classes at McGill. Unt;l the radical 

change of R. V .C. in 1971 t tne Wardens made the greates_t effort to raise 

the College ta a higher lèvel beyond"what ft had in reality becorœ-a 

residence. In handling academlc admissions. 1n over~eeing the academic 

performance and the heàlt~ and welfare of their students and in sitting 
" 

on Senate and various other academi c comnittees, these wornen tried ,·to 

perpetùate some degree of collegiate status 50 that the residence would 

be more and rœan more ta lts own students and to the students on campus. 

, Perhaps it 1s because the Wardens made this tremendous effort to retain 

for R.V.C. this 'collegiate atmosphere',that the idea of it still being 

a college for' Women lingered in the Rlinds of sa many for so long. When 
"' ... , 

the McGill administration so hastily pushed the College in,to smal1er 

quarters and made serious administrative changes in the way in which 1t 
l' • 

was ta fun~tion. it created very mi xed feelings in the uni vers ft y com': , 

munity. To'those in the administration who had ta deal with the financi.l 

deficits o.f a college no loftger fulfilling its primary role. it was a 

mave ttlat was long overdue. To others, especially former alurmae, staff 

~nd Wardens. 1t was obserled as the demise of R.V.C. 

_ R.V.C could not continue ta be the type of institution it was ... 

in the past in the sane way the separate womenls colleges of the American 

"'" East could"n~t be the elitist schools thëy once were. But one important 
{} 
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difference bètween R.Y.C. and the women's colleges wh1ch must be noted. 

i~ that the former never yielded totally to co-educa~10n. 'This was t~ a'greai . . 
extent due to the nature of its Charter which st1pulated that the College 

o . 

must serve the needs of women only. Ând, when press!Jre was high to'maleé 

R.V.C. a co-educational residence. thé Administration ne~tfated with 
" \ 

the he1 rs of lord Strathcona to reduce the site of the College rather 
1 

than r go co .. ed: R. V.C. has, had a unique character in that 1t has found 

ftself fn a' tranS1~al staté several Umes over fts 1~n9 history. Yet, 
1 

P - • it remains an fnst1 tution of wOII1én for women. Those who were offended 

at the closurè of the original College mf-ght yet be able to applaud R.Y.C. 
J . 

as a college once IIJlre if the aspirations of the women's groups at.. 
• 

MeGill today are ful f111ed. 

o 

o , 
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- DlAPTER IV 

The \rIomen 1 s College and the Challenge of Co-education 
.. 

. .-
ln thfsecond 'ha 1 f of the nineteenth century. when the exper1ment . 

in educatin~men was approach1ng the stage of higher education. the 

merits of co-education versûS thOSI of sepa~ate education wu the issue 

which was hotly debated. Women clamoured for equal educational~ 

opportuniU~s w1th the men and this meant having access to the s~me , 
. 

educational instituti,ons. While many un1versities and colleges adm1t:ted 

women, separate colleges were established to assist them in achieving . 11 " 
their educational 9Qals without having to deal with the discriminatory . . 
practices of the all-male institutions in keep1ng worœn out and in ln 

env1ronment whichmany thought would be roore suited to the n,ture of 

103 

women. Both co-educational institutions and the separate colleges were 

able to grow and flourish alongside each other over a long period of time. 

each nurturfng and developing 1ts own parti culer qualit1es. 

Our1ng the 1960 's, a pow~rful trend demand1ng almost universal '''', 

change to co-edl.cation altered the balance betw.en the two systems of 

education. It was a perio~when aœ.inistrato~. fecu1ty, students.t\f ,'j 

alum1 " ••. endorsed the concept that justice ~n4 equ1ty of treatment require 

that both sexes .be educated together. H
l 't becarne COIlIIUI for st~dents 

ta seeJe co-educBtional living arrangements rather than live at home or in 
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single-sex I-èSi~ce$, and the ide. of be1ng ~ducated togêther had .,ra 

appell and was see~~1A !ll)re natural than be1~g- educlted seplrl'tely. 

As a result. ~y s.ingle-sex institutions underwent varying degrees ef 
; 

" '" 'f' ' 

change 1n the late sixties and early saventies IS has been discussed • . 
Sorne colleges Yielde~tally ~ co-educati,01\. such as Vassar. white 

others IUch as sm1~., 87" Mawr, Wellesley and Mount Holyoke on',y illide -­

superficial a~tments to the new trend by allowing RenDers of the 

opposite sex on caD1>US and in the residences, but retained thei r separate .. 
administrations and identit1es. At this time R.V.C. 's residence 

f 

"enrolment was declining in the face of the wave of co-education. 
, 

While structural changes were made to the College and attitudes toward 

male visitation were relaxed, the institution did not go co-ed. 

Co-education dld pose a serious threat to the separate woments 

colleges. "People in the educational field had begun to question the need 

for the colleges to exist due to a variet~ of relsons. The original 
./ . ~ 

funct10n of the women's college in prov1ding h1~r education for WOMtt . 
had long ben fulf111ed. ThIre were problems of decl1n1ng enrolments 

104 

and fund1ng because greater numen of wallen opted ta attend co-educational 

1nstitut1ons. Many other single-sex collages had re~cted in a w., in 

wh1 ch the separate colleges of the Amer1 can east refused to follow- ,J 

" ... that 1s, they became complete'y co-educational. In the case of R.Y:C., 
-

many wondered wh.y ilt continued to be 1 female "sidence and suggèst10ns 

were made ta make it co-ed so that its space would"be fnled. In 

previous chapters, the reasons why'the col1ege~ opted to remain 

predominantly single-sex were d1scussed. But the question that reMains . . . 
15 how the inst1tutfons could resist, the pressures that were upon tIlea 

.. 

" 
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as a result of co-education. The Inswer partly lies in the cOfttradic-
, . -..,., 

tion\ 1nherent in the system of co-education. ·.At .~e time when the 
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social revolution spirited ideas'of equality between the-sexes, co- ; 

education became the password fer educational ,equal1ty. H9Wtver, once 

the dust settled after the pérfod of upheaval, educators and particularly 
" 

wornen academ1c1ans scrutin1zed the co-educational system more carefully 

and dfscovered that they were not 50 sure that it was the, best SysteM 

in which wornen would attafn the k1nd of equality t~ey desired. 

Studies were conducted that debunked many of the mer1ts attr1buted 

ta co-education for wornen. But though,the outcome of such research 

aroused greater concem for the existence of the women's cOl,lege, certain 

problems remained. How could the women's colleges. with a past h1story 

of being characteristical1y imitative and non-assertive. satisfy women's 

needs and educational expectations today? If the col~e~s do change. 

can soc; et y afford to return to separate systems of education for both 

sexes, and if not, what are tHe alternatives? The issues in the current 
. 

separate versus co-education theme are not as s1q>le as those of the 
c 

nineteenth century which centered .round the main problems of helping 

wo~n IcMeve greater equality, in the educational sphere. This chapter 

will examine wo main iœas central to the modem-day issues: 1) How 

the ideal of educational equality has been compromised even though it 

was considered basic to the ideology of c~educlt1on as it was def1ned 

in the 1960's, and 2) ICan the separate womenls col1eges redefine their 

function in order to suit the present day educational expectations 
, 

of wernen? • 
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,/- CO-edysation Versus Sepulte Edycption: A ~çvrnmt Ihlne Vith Hèw Issues 

Co-education and Educational [quality 

In the nineteenth century, the separatè ve'rsus co-education con­

o troversy c!ntered around the issue conceming the appropr1ateness of 
• 

a higher sYstem of education for wornen. The goalS of the proponents of 
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either sy~tem were similar in the sense that bath the separate colleges 

and the co-educational un1versities provided IOOre wornen w1th grelter 

Iccess to the higher leaming which men<were gett1ng. Today, the 1ssues 

are quite different even though they focus on the same ideal of equality. 

In the nineteenth century, equIHty meant mere1y 'sharing in the leaming 

experience. Because a ~areer was not considered to be cOllllatible with 

societlls perception of wornen's role, the orientation of the institutions, 

either co-educationa 1 or. separate t were not as career-di rected for wornen 

as they were for œn. The strong bias a~a1nst qual1fied worren who 

sbught careers paralle1 to the1r male counterparts demonstrated this. 2 

Today, women are- still con~c1ous of the need of pursue thelr strugg:le 

for equal1ty but in much broader directions. Women are seeking to expand, 

their horizons wh1ch ,would enable them ta lead more self-determ1ned an·cL 

1nclependent lives. Educational equal1ty means hav1ng an equal share in 
~ ~I 

al1 arels of academic and professional life includ1ng proportionate 

representition of women to men 1n graduate and professional schools t on 

wniversity faculties and in the professions. 

According to Adele Si,!'J1O"Is, it 1$ ooly a recent phenomenon that 

womeft have equated the limitations of opportunity with sèx discrimination. 3 

Co-educational schools have been found guilty of misogynistic prlct1ces. 

El1ubeth Cless attributes thfs to the fact that. ttThe masculine attitudes 
• 

" ' 
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that govem the procedures BAd structures of American higher education 

" 
are not consciously vi c10us ~ merely unexamined. discriminatory by 

1nheritanèe. H4 It 1s believed that graduate ~chools continue to stereo-, 

type in the1r selection of candidates. The numQer of women enrol1ed 

at the masters leval is substantially lower than at the unclergraduate 

level. The Royal Corrmission Report on the Status of Women found that 

grllduate women students never rose above 20S of the total enrolment ~n 

Canada5 and that the proportion was highe,r in the 1920's and 1930's 
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than in the 1950'5 and 1969's. In the ea"'y 1970's in Canadian univers1tles, 

wonen represented only 38.7% of the full-time undergraduates and 24.3S 

of the graduate students. 6 Gi l1ett points out that even though the 

number of scholarships are awarded evenly, male students receive nore 

money in loans than wornen. 7 Cless suggests that on one hand mascul ine 

heads of gradua te departments or professional schools praise the aMl1ty 

of.their few wamen students. yet openly sanction a discriminatory 

admission quota. 8 
;-

The success rate of women entering the alite professions is di rectly 

related to the1 r experience in graduate school.9 lt has been ·stated 

• th4t won.n who pursue careers in the 'male' professions of law. 

engineering and med1c1ne run the rislc of masculin1zfng themselves ln 

the eyes of -others. It stems that 'Dr. Edward H. Clarke 's nineteenth 

century 1deas are never too distant. In 1971,only one percent of the. 

American nationts engineers. dentists and surgeons were women. 8y 

the mid-1970's,women in Canada represented!OOre than one.-third of the 

labour force yet they were " ••• practically invisible in the higher 

profes-sions and pàli ti cs. ,,10 Ac:cording to Jencks and Reisman. gradulte. 
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,J and professional schools regard getting married and hlving " fam1ly as 

a r1sk in educating women because they will not ut11fze the1r education 

in assumfng a professionally respe.cted role. ll 1t seeE women are still 

dependent upon male-governed bodies in uni vers;t;es and in the pro­

fessional world for acceptance and recognition in a career role. 

Co-education, then did not obliterate the II'IYth of differences between 

the sexes. 12 

. 
Current Studies on Women in Co-educational and Separate Colleges 

Perhaps the IOOst def1nitive and most often quoted study on the 

position of women in co-educational institutions as comp~red ta women in 

sing1e-sex col teges was that done by M. Elizabeth Tidball. Professor in 
, 

Physiology at the George Washington Medical Centre,in 1973. In a stuQy 

of wornen achievers taken over a period of three decades, Ti dbal1 found 

that the women1s col1egeshada s1gnif1cant1y higher output of IcMevers 

than did th~ co-educational institutions. 13 She discovered an imPortant 

dimension in sing)e-sex education which was the presence of a gneater 

nunber of female JOOdels of h1gh rank in an academie env1ronment. How 

the fentale acadellrics were treated by their colleagues and how they related 

to the students were found to he detenmnants of the future sucœss of 

the wollJ!n students. Professor Tidball found that there were allOst twice 

IS mBny wornen faculty per one ~ousand women students iA womenls colleges 

as cOfl1Jared to co-educational institutions. She found that the nIMber 
. / 

of WOfœn facu1ty and the nuaber of women achievers were highly and 

positively correlated. 14 Fürther, as the percentage of male students 

1ncreased ,l the output of women achievers decreased proportionately. , 

t 
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Therefore. male students and women flcul~y were ~d to be primary 

determinants in the nuRi>er of wernen achfevers. "The fact that woiien's 

colleges have none of the former and more of the latter than co-educatiOnal 
, 

f institutions, exp,ain the1 ... Significant1y greater contribution to the 

.. 

. 15 
wfder society of career-successful wornen during the past fifty years.-

In a study do~e in 1980, TidbaH found that the gradua tes of 

\lfOrnen'5 co1leges were II'Dre than twi ce as likely to have reeehed re$elrdl 
• 

doctorates in al1 fields combined as were the wornen graduates of co­

educational institutions. 16 In this study she 81so fOUnd that betause 

wornen facu1ty were more supporti ve of issues that concem women than vere . 
male ~aculty, worten students in single-sex colleges were given the greatest 

~ 

opportunities for leadership experiences andwereeneouraged to 5tUdy in 

fields not traditional1y entered by wornen. 17 High expectations were 

he l d fo r 5 tuden ts " ... by the large' numer of wCSmen faeu 1 ty who thetlSe 1 ves 

exempl; fy achievement. ,,18 

, The results of an extens1v, study done in the late 1970'5, bas4!d on 

the responses of 3.347 nen and wanen students fram Barnard, Oartmuth. 

Wellesley, Princeton and State Univ~rsity of New York at Stony Brook, 

were released at a Brown Universitl conference on co-education. It 

found that women students were at a d1sadv~ntage in a co-educ~tion\l 

sett1ng because they underestimated their abi11tfes and had lower 

aspirations. The data suggested that wonen " ..• encounter.subtle prob1ems 

that impede the1r hi~er education and narrow their career options.-19 

It found that because nDre men worked for faculty'nemert as laboratory 

research and teaching assistants than did w0:fn the for~r received 

more career-directed attention from faeulty ers. This may expllfn 
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why womenweremore l1k~ly than men to dela.y graduate study for two or 

lII;re years" 20 More œn than women 1ndicated a confidence in be1ng 

prepared for graduate or professional school, while sign1ficantly more 

women than men responded positively to a question regarding whether 
\ , 

they were made URcomfbrtable by what they perceived as an intellectual '. 

'put-down 1. 

The Women'5 Colleges and the Challenge of Co-educati.on 
1 

When the eastern American separate colleges were founded, it was 

the intention of the1 r benefactors and adminfstrators to create a 

system of education where women could prove themselves men's equal 

1ntellectualli. So intent were the institutions in furthering th1s ideal, 
, 

that the way in which they sôught to accomplish it was to imitate as 
t 

closely as possible the Icadem;c structure of the e11te liberal arts colleges. 

This however; gave outside oberservers the, ~mpress1on t.hat the colleges 

were 50 similar to their models that they lacked their own character and 

inftia.tive. _ However., in the1r sameness there were mo-re subtle qual1ties 
, 

wh1ch were being nurtured that no other kind of 1nstitution could or 

d1d prov1de. This set the colleges apart from any other institution of 

higher leaming. 

Accordi~g ta Jill Conway. President of Smith. the early co-education.l 

colleges both assumed a /llltle def1nition of the usefulness in femalis 

and encouraged marri age. The WOl1l.m 1 s coll eges however tumed out severa 1 
~ 

generations of gradua tes '\ .. whose spec1·al experience in college had 

required them to develop talents for leadership and to define higher 

standards of performance for t hemse ms * ,,21 Education was v1ewed as 

\ 
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, A' 22 
an end in itself rather than a preparation for Mlrriage. It was 

perhaps due to this purist view of education that the separate college 

were able to maintain their popularity for so long even after co-education 

ga1ned wider acceptante. 
• J 

But the e~hlSis in education has changed over Ume, especia.l1y. 

in the last two decades. The philosophy embraced by the colleges ",tll 

the 1960'5 would not be acceptable to today's women who seek nore than 

Just an exclusive liberal arts ~ducation. fertafnly they wish to be 1 

well-educated,but it is i~ortant for their education to be career­

oriented, providing them with the skil1s which will enable them to 

co~ete for top positions in non-traditional fields. At the same Ume, 

1t 15 necessary for women to develop skills in juggling careers, .. rriage 

and families. The women's colleges have come to, their own defense in 
~ 

.deciding to remain S'ingle-sex "and are providing the skeptics with proof 

of the i r ab1li ty to change. 

Co-educational institutions have been bla~ not provid1ng women 

with the necessary encouragement and motivation to enter traditïonal 

'male 1 areas of study such as the maths and sciencest which women wou~d 

requ1re if they whhed to enter certain professions. The women's colleges 

defend their posi tions 1n saying that at a separate college, women can 

choose majors without stereotYPfng. 23 At Smith Col1ege t the three 

graduating classes beginning in 1976-, had from 291- to 32% \ of fts WOIIleft 

major1ng in maths and science. This percentage was titree ,times hi~r 

24 
than the number of wornen in the Ivy League co-educat1onal COl~~~5. 

Once women were admitted to co-educational universities " ••• it 
. 

was relatively easy to establish new streams in professional education 
. 

that prepared femal! graduate$ for acceptabl~ subord1na~e and non-
~ t 
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i nte llectu~ ;" 1 es .• 25 Ins tead of ~1 ng encouraged to enter medl clne 

or law, worœn were provided with such options as social work. home 
• 

" 26 
economics and public bealth nursing. But the w~'s col1ege~ fram 

the nineteenth century on, provi ded women with the opportunity of 

experienci ng the same a ca demi c prograrmJes as the men in the best col1eges 
" . . \ 

had. As for the present-day colleges, one admission officer at~Smith 
~ 

claims that the students are heavily careerist and are defens~ve about 
. ' '" 27 

the peer pressure to attend co-educational colleges. This would 
~ 

suggest' that the college 15 satisfying the professional aspi rations of 

its students. Furthennore, Jill Conway is strong on vocationalism. She 

has however met wi th adverse reaction by the facul ty which she claims 
) 

1s due to el1tisrn. 28 She intended to establish accounting as a mëjjor. 
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but was blocked in her efforts. She was successful tiowever, in il1lJ1ementing 

a shared progranne in enginee~ing with thé Uni versi ty of Massachusetts. 29 

Conway a 150 hoped that Smith woul d h.ouse a sma 11 research ins titute. 

~the faculty argued that the callege shou1d emphasize teachin9~not 
research. What its president did secure ~as a grant from the Mellon 

'" 
Fooodatidh to set up a three-year interdisciplinary researèh progralll't1e 

for studies relat'ing to women. 30 

According to studies, women at co-educational institutions were 
• 

found ta be at a disadvantage because of the lack of suffic;ent female 

IOOdels in ranking academic positions. For over three generations there 

have been qualifi:ed women to fil1 academic p~sts. yet the peak years 

for female representat10n on university faculties'were during the 1870's 
. "~ 

and 1800'5. There was a aeclin~ after that per;od and à sharper one 

after 1950. 31 At the 1979 annual meeting of the presidents of the Seven 
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S1ster women's colleges, inc1utSing the separate collèges of the .rican 
-. J 

east. Radcliffe and ,Barnard, the relation of female faculty to male 

faculty at women's colleges was discussed. It was fo .... d that the women's 

colleges were able to maintain h1gher percentages of women at all 
'- -

levels: 46% of fa cult y Jœmbers 'were women,. 45% were tr.ustees, 60% . ,," ~ , 

'flere presidents and 71% were academic deans. COqJared ta this, ,on1y as 

of faculty members in major résearch institutions were women.·32 

Many cO-,educational universities have assisted women wishing ta 

cont}ine study wi th a career or family by offering a nurri>e~ of thei 1" 

courses in the evening and have prov1ded the means for part-tirœ stuc:l,y. 

The pres i dents of the wornen' s coll eges camè ta a consensus that, "He lpi ng 

female ~tudents juggle career and family decisions will be one of the 

main challenges facing women's colleges in the 1980's •. :."33 This 

demonstrates not only an awareness on the part of the colleges of the 

problems facing women, but a conmitment toward solving them. 

; 
R.V.C. !Rd Co~education 

Hav1ng been linkedwith a university from fts beginnings, R.Y.C. 

was plaœd in a position ôf dependence ear1,t in fts history. As 

co-educatlon be ..... 'lIOre accepted)1 t was nct dl~1t f~r _ the MtGll1 

administration to remove the teaching function of the~1'le~e during the 

1940' s. Then. it 'las not a questi on of yie)ding to ~r trend, 

113 

'but was rather a matter of eOlMmi cs. There were, not ~~ffrient f ... ds 

avail able to maintain even separate education for the <f~,rst two~ears 

of the undergraduate programœ. Secondary ta the firvancial con 1detations 
•• f 

was the fact that the co-education versus séparate education con roYersy 

'. 
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~ 
WU never rully resolved'even When R.V.C. opened. Many 1ndividuals 

. . 

usoc1ated with the College 1n ~ early years~l.feved that co-~ducaUon 

'fias still the better system even though they adm1n1stered the institution 
o 

atcording to the pr1nci ples of s "para\é eCSVcatfon. '. 
_ From the 1940'~ onward. th pr1nc1Pl~ ~f wornen be(ng separate 

from men was upheld ~ly in the resident1al sense'. But co-education in 

the 1960's threatened even thfs aspect of R.V.C.I,s character. R.V.(.....,J 

has been faulted for not movjng fas''t enough' if). response to the pressing . 
issues fac'lng women. The College clung. to 'in loeo parentis' practices 

longer than neœssary. 50 thil't as women demanded gréater fndependence in , . 

their living arrangements. the, position of R.V.C. and the role of Warden 
, ~ 

were threatened'? Ttlere were suggesti ons to make it a co-educationa 1 
, df'~ 

reside~ce, but stipulations ""'in the Charter prevented this fro,m occurring. 

As the period ôf upheava1 passe<S and the major administrative and 

st,ructur,al changes to R.V.C. wer~ completed, wamen at McGi11 were a.ble 
'- (" . 

to take a ~ Objective look at the institution. 'li'e the separate 

wcmen's colleges, R.V.C. could never rétum to 1ts former style. But in 

v1ew ~f the fact that it d1d not become co-educationa'l, the po~enti al fo~ 
• 

.it ~o ,continue to serve women still ex; sts •. ,nd the ways i'n which 1t may 
> • 

do 50 Ire ~eing elplored. The ptb1em t~d~, as .. it )'las over e1~t~ years 

ago, 15 one of financés .. But th strength of the Colle,ge, as ft was 

• over three-qUarter~century ago, lay in ·its wardens, and. the people 

who worked-and studied there. Mrs. Florence Tracy, éurrently ser~ng 
, " 

as the Warden, the students at R.V.C. and the women's groups at 
~ , 

McGill ha~e all recognized the fqlortance for women' ta have a place of 
• 

~fr ~". Wtth this ideal in mlnd,it should,not be toc d1fficuJt~to 

, ) 
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m'tore .' gJ'eater f",ction to R. Y .C. _ 

While co-education on one hand threatened the eollege$., ft .1$0 
, 

Il 
forced;them to re-examine the1r' posit,.ions and beg1n making the neœssary 

cltanges in thefr orientation. The mearch on ~men in co-educational 

institutions bolstered the decision of the colleges to remain S1n9~X 
and faci11tated their search for a renewed function. "hile sep~te 
education for women cannot be supported on a large sClle. nor is it the 

best k1nd of system for al1 women. separate colleges are the on1y educational 

mocte1s to which the rest of society can loôk to ffnd s~r1or conditions 

"Hier which wornen can be educated. The separa~ women '$ college IRUSt 
, . 

exi. t a. an llte] to and as . lIIOde 1 

ConclusjQn 

for co-educational institutions. 

R.V.C. and the women's colleges began as ,champions of women's 

higher education in the mid to late nineteenth century, providing for 
, c 

women what ",iversit1es in their reg10ns at the t1me could nota 
, 

Reflecting what'~oc1e~'s general views on wornen were, these institutions 
. 
pr1 ded themse 1 ves . on bei ng able to provi de a spec1 al 'and proteetet! 

,environnent for women in which to pursue the1r studfes. Bullt in an 

era when women's role in society was r1g1d11 defined. the col1eges . ' 

themse l ves we re not progranned to aCCOf1l1lldate change els l1y and bec_ 

~ r1gid in their ,own structure. 

It wu onl,y when the social revolut1on affected all 1nstitutioos 

and when wOllEn rebelled, thatone could actually observe 1 definfte change ..... 

in the structure and attitudes of these col1eges. 8y tn1s time bowever. , 
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there vere thOlt who argued that the separlte colleges _Te obsolete. 

segregating women front the rell world and eq:,hls1zfng the faet that 

wolII'!n st111 needed special consideration. "From the beg1nning ••• t~ 
ultimate goll of the wOIII!nls colleges has b,een to put themselves out 

of business. ,,34 "The Sister colleges were pecuthr ta anoth~r time and 

place ••. in a ..• sense that no longer applies. "35 Donna Runnalls expl.t.d 

that by the time she left R.V.C. in 1979, she feU. " ••• quite frustrat&d 

about trying ta see a s1gn1 fieant future ro1e for the College in the 

~iversity.fl36 

These doubts as to the need for the separate cOlleges ta exht. 

coupled with the effects of co-education. registe red , a tremendous blow to 

these institutions. Whl1e 1t was a difficult per'1od, it cannot be seen 

as being destructive in the histor,y of wornen's separate education. 

fi rst1y. 1t was a time when the wornen 's colleges were forced to reèOAsider 

the direction in which they were moving,encourag1ng them to broaden the1r 

curricu1. ta meet women's educltio~al and career expectations and to 

mod1fy their Victorian attitudes regarding the amolllt of protection WOIœn 

actually required.. Secondly. the alignment of co-education with u.e Ideal 

of equal ity left co-educati"onal systems open for close examillation. 

Through researçh. 1,t wu' found that they were not meeting tflis idea1. 

This enabled t~e women's colleges to rework what wo~ld be their ne. 
• 
funct1oo"1n society and to ris'e to the'challenges ?f the times. 

While the separate women's colleges and R.Y.~. have been forced 

to change considerably in the 1ast two decades, 1t 1s important that ~~ 

the collages remain as alternatives to co-education and that R.V.C. 
, 

1II1nta1n a holding position unt11 the woœn of McGill find the necessar,y 

"<" ;,to4':"" 
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ruoul'CeS to .... to .... 't'Mdar flllctlO11 to tilt 1anltutl.. . /Io_r~ . 
fft tireler for these collewn to continue te Utst. tIttj _t 'tep 1 lDft 

<"!) 

.' 'open' view of wftat is "lppen1ftg to WOI8 ift ~ tr':1. spt1tt1 _ 

,. ;lssist in the proces5 ~1 _ttno all sphares, of l~f ..... *,u1~1. 

for them. 
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