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"THE PIVOTAL PROBLEMS OF EDUCATION" 

The tuncti on or the admin
istration or education is 

. - The Problems 

I 
"to enable the right pupils The Pupil 

II 
to receive the right education The Curriculum 

III 
from the right teachers, - The Teacher 

IV 
under condi ttons which will 
enable the pupils best to 
profit by their training". 

The lnstitution 

Sir Graham Balfour, .. Educational 
Administrat1oDr, uxrord University Press, 
1g21, p. 38 {as quoted in Dr. W.F. 
Cunningham, c.s.c., "The Pivotal Problems 
of Edueati on", The MaoMillan Company, New 
York, 1940, p. XII). 

* * * * * * * * * * * * * * * 
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.PREFACE 

Pioneer Investigation ot Actual Conditions 

It must have occurred meny timsto anyone oonneoted w1 th 

or 1nteresteq in our rather unique educational. "status quo• here in 

Montreal how valuable em beooticial it would be tor all or us it 

each of us knew just what was actually taking place in his neighbor's 

classroom. This thesis is a humble beginning· step in that general 

direction. To the best or the author's knowledge no one else has 

enjoyed the privilege or making e study or conditions in all three 

of the Montreal gr~ings - English-Catholie. French-Catholic and 

Protestant - or it they have, do not seem to have published their 

findings. This thesis represents the final results of' a personal 

investigation, ret.ined by reading and discussion, ot the educational 

practices actually anployed and found in tm classrooms or the abovemen

tioned groups. It is not ortered as the final word, but as the pioneer 

report of its kind. It really should be followed by scores of others, 

constantly exploring in greeter detail the general pathways indicated 

in. the present work, - this is clearly a desideratum of our Y.ontreal 

systems. Mutual understanding would surely be follo-wed by mutual 

assistance and co-operative endeavour. As a practical suggestion in 

this regard, .l would heartily recommend the practice or exchanging a 

certain number or teachers each year for short periods between the 

systems. Certainly, through the observations or the teachers and 

classes vis! ted in connected with this investigation, I koow I have 

learnt much that will prove or value and benefit in the future course 
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ot my own teaching and technique. There is no one among us who has not 

something or Jmr1 t to learn from, or contribute to, his colleagues. 

Method am Techniq ua 

In ascertaining what tor- wan~ or a better term we may call 

the "p:trEDnality" or the teacher, the pupils, the classroom and the 

procedure (that is, the teaching and learning of the subject-matter or 

"lesson") - and this fundamentally is what constitutes our thesis -

the intrusion ot the subjective element, the "personal equation", is, 

at least to a certain extent, inevitable. But 1 t saam3 that the :follow-

ing points, taken from the useful volume, "Viai tlng the Teacher at Work" 

by c.J. And arson, A.s. Barr and M•'G. Bush (D. Appleton and Company, New 

York, 1925 J , represent a rei rly objective statement of our method end 

technique in the gathering of the data for the study. "There seem to be--

six types or evidence to look for in the study of teaching. Tb:tse are: 

(1) evidences of successful management, including attention to physical 

conditions, the handling of materials, end discipline; \2) evidence or 

a wise selection of learning situations, pupil experiences, subject 

.matter, etc.; \3) evidenc~s of' economical methods or learning, including 

a knowledge ot the n:ental processes involved in the several types or 

learning; l4) evidences of eff'ecti ve teechi ng procedures; (5) evidences 

of €POd methods of getting w:>rk done, including provision for 1ndi vidual 

differences, organization ot work around purposeful activities, etc.; 

and \6) evidences of acceptable standards of attainment". (1) The 

statistics throughout have been kept mainly to understandable facts 

expressed in simple, straightforward figures, rather than a maze of 

intricate \&ni probably meaningless) percentages. 

(1) Op. cit., p. g. 
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."A Study E!_ Educational Practices ~ .!!!!_ 
Schools .2a_ ,lh!. Islam ~ Montreal" 

THE INTRODUCTION 

.mTRODUCTION 

Thesis Organization 

.An introductory wrd, - it is our intention to organize the 

thesis along the toll owing general lines. The first sect! on of this 

Introdwtion will be devoted to establish!~ the essential preliminary 

background and the second to the def'ini tion end delilllitetion or the 

terms ot the statement of our mbject. The strict metmd will then be 

described in as great deteil as possible in e third and concluding 

secti·on. Chapter One will deal with the general organization ot the 

two school systems, taking in largely by means of' tables a comparative 

view of' the courses o~ study, tim schedules, pupil classification, etc. 

In Chapter Two the actual data observed will be organized end presented 

at length within the flexible framework of the subject-matter of the 

curriculum, while in Chapter Three we shall concern ourselves with the 

rather interesting facts revealed by the Rating Scale ~expla1 ned. brierly 

in Section 3 or the Introduction) and vari Qla other pertinent and related 

.zmttere. Finally we shall bring our somewhat lengthy Thesis to a close 

with the Conclusion wherein shall be found a general summary ot our rind-

1ngs, the conclusions arrived at, certain recommendations offered, ~d the 

need tor further studies along specified lines as revealed by the research 

on this thesis, together w1 th certein related observations on the process 

or character formation and what constitute the true essentials of' education. 

'Ita Bi'bliography end Table or Contents will, ot course, be found in their 

normal end seem to JIB d places. 

DID OF INTRODUCTION 
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SD:TION ONE 

PRELIMINARY BACKGBO UND 

Qu.eb ec 
Unique/Educational System 

It is a well-known tact that the philosophy end 

organization of education in the Province ot Quebec sets it 

ott at once as unique and distinct from the other eight more 

or leas homogeneous provinces, and as one that immediately cap-

tivates the imagination and intrigues the interest o't all 

concerned in any manner or to any degree with the vast and 
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complex problem that is Canadian education. The long and varied -

e.nd often troubled- history of the education movemnts, the plans 

end projects m d enterprises and what-not that have led up md 

contributed to, end resulted in our present system beers out this 

point condlusively. In a bilingual, bi-eultural country a1ch as 

our own, where the situation is turther complicated and the 

natural reeling consequently intensified by the tact that the 

minority in a general stnse is distinguished :from the majority on 

a religious basis, much understanding end mutual sympathy am 
tolerance is obviously not a mere convenience but en absolute need. 

This need is eveo. more strikingly highlighted when we are confronted 

with the statistics onp>pulation which indicate that the minority form 

more than 30% of the entire population and are closely knit together, 

as indicated above, by homogeneity of custom and outlook, religion 

end laDguage. 
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Understanding and Tolerance Our Aim 

Every positive effort to that end, every successful 

attempt to contribute to that UD:ierstanding and tolerance merks 

further progress in the direct! on or true national unity Sld advances 

us that much fUrther toward the vital goal of Canadian nationhood. 

lt is for such reasons tb9.t a thesis or the nature o:t the present 

one was telt to possess possibilities for a positive contribution, 

readily granted in a small am specialized way, to that prime purpose 

in the important sphere or edmati on. lt is based on the belief that 

in most or the problems that arise w1 tbi n the field or human relations, and 

tba t certainly incl. u:i es the major tie ld of education, there is much indeed 

that can be said on both sides or the question, and furthermore convinced 

of the practicality am common sEnse ot learning from each other - for all 

no matter row humble have something to contribute to the genere.l. store 

or knowledge - 1 t was conceived that any dissipation or the mists or 

mutual lack or knowledge - 1 hesitate to use as blunt a term as ignorance -

or our actual present-day educational practices, especielly at this time 

of such evident and fervid interest in all matters pertaining to education, 

' would be definitely ''a propos" and pertinent. We have great :taith in 

education, we believe in its possibilities, - then surely a most eminently 

practical step would be to examine, as scientifically and objectively as 

possible under the circumstances, what actually takes place in our 

classrooms, be too prevailing system what it .n:ay, as a f'i rat but necessary 

step to all consequent discussion and modification contingent upon the 

revelations of such an enquiry. ln a specialized field and w1 thin a 

given area, that 1s what this thesis humbly purposes to do, as a preliminary 
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to further study end more detailed research by other possible, and 

no doubt abler, investigators in the seme.line of endeevotr. Its 

aim is to provide e basis of :t'ectuel date, object! ve end not necessarily 

even interpreted, that will serve ea a :f'oundat ion to further md more 

significant efforts on the part or specialists in the various fields. 

If it serves to arouse even the slightest interest on the part of 

such experts or causes any quickening wh8 tsoever or the pulse or 
Canadian educational thinking then it will have more than amply repaid 

the effort and sacrifice entailed in its preparation end composition. 

Practical, not Theoretical, Investigation 

While what has been stated in the preceding paragraphs 

might be justly terJEd the philosophical background, as it were, the 

remote end recondite yet nevertheless truly present em actual basis 

of our thinking, in itself it is obviously matter too abstract and 

theoretical to serve as the subject of such a strictly PTOfessional 

paper. Accordingly, it was determined to translate these generel 

eims into .tnore immediately practical channels of investieg1 tion. Con

sequent upon considerable di souaaion of the matter in ell its possible 

aspects end ramifications, or at least as many as occurred to the Director 

of Research 6Ild myself 1 the happy suggestion d1scUBsed below was brought 

forth md evolved into organized form. lt was felt thet an experin:entel 

investigation of the actual daily procedure of the different Y.bntreal 

schools would provide much value ble deta of e kind not, as fer ss is know, 

heretofore collected end presented in any systemized manner. What would 

prove of paramount interest ebout such a study would be the feet that 

en opportunity would be afforded to visit end examine representative 

schools of both of the Quebec systems, those subject to the control 
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of the Protestent Comm1 ttee and those, both French and English, under 

the jurisdiction of the Catholic Conmi ttee. The knowledge end assurance 

that the investigation would endeavour to be as objective and scientific 

as possible, with a factual report as the end in view, in contradistinction 

to the more usual and customary literary presentation end treatment, which, 

while mare ornate, tends of its very nature to be less precise and 

accurate, could only serve to enhance the velue of the study in the eyes 

ot all educators interested in securing data on our unique problems 

for consideration, and render it worthwhile to overcome the msny obvious 

difficulties end obstacles in the way of its fulfilment. When we recall 

that N~ntreal - chosen both for convenience and its own intrinsic 

possibilities for such a study - forms, with its million end e half 

souls, the metropolis, not only ot Quebec, but or all Canada, we begin 

to see the opportunities inherent in the idea. And that, I say, is 

how in the beginning, before any stage beyond discussion had been 

reached, it appeared to us. I might add, looking back now, that the 

experience of working out the idee to canpletion has proven ot such 

trui tion and satisfaction, from a personal point of view, as amply to 

justify the original promise held out both by end for it. 

Preview of General Method 

The method, ot course, will be explained in meticulous detail 

shortly, and the terms or the statement or tm thesis strictly defined 

end delimited, but perheps a simplified overview of the genersl method 

used would trove ot some value in helping us keeping our thinking clear 

end to the point before bringing this first section to a close. Clearly 

the most practical way to ascertain just whet goes on in our classrooms, 
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just what these "educational practices" are we hear about in so many 

heated discussions today, is to visit as meny as possible of the actual 

classes end record what takes place there on the part of both the 

-teacher and pupils. This therefore was determined to be, with qualifications 
to be explained in greater detail below, the most fruitful source of object

ive data. However, it is obviously impossible to spend the required time 
tor a visit or every classroom ot every school on the island of MOntreal. 

One evident solution of this difficulty is to discuss and correct the 

results obtained by actual observation w1 th tbo se trained workers in 

education -principals, inspectors, directors of study, teachers, and the 

like- whose endeavours bring them into close daily contact with many 

pupils end teachers end all matters educational. Accordingly, it was 

decided that this would serve as our second major source or data and 

would be of considerable value in correcting possible errors of the 

primary source. Finally in the order or consideration, but first 

chronologically, there were naturelly wide readings \l) in all aspects or 
the tield or education, readings which served first as background to 

orient thinking and second ·which provided norms for judgment, comparison 

and evaluation. In a word, then, the general method resolved itself in the 
final analysis into reading, observation end discussion carried on against 
a background of what we mdght tactfully term "the realities or the 

situation". 

(1) See Bibliography, p.l96-200. 

END OF SECTION ONE 
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SECTION TWO 

DEFINITION OF TEIDIS 

Title or the Thesis 

Considerable thought was ex~nded, as is clearly right 

and beti tt1ng, on the selection of the wording, the t is, the actual 

phrasing, of the title or the thesis. After due discussion of its 

merits, the :fbllowing was finally decided upon and passed as accept

able: tt.A. Study of' mucational. Practices in the Schools on the Island 

of lr!ontreel." It wea felt that this title ideally covered the scope 

of the investigation and at the serne time was sufficiently precise 

as to contein the inquiry w1 thin eertein well-defined limits. 

Accordingly, it was submitted to the Dean end Faculty of Graduate 

Studies end Reseerch and subsequently received their written approval 

and acceptance as a suitable subject for research end one fit to be 

entered aa partial fulfilment of the requirements for the degree ot 

Master of Arts in Education. 

Major Terms 

In this, the second section of the Introduction, we 

shall pause briefly and consider in as great detail aa necessary the 

various terms included in the definition end delimitation of our 

subject. This is clearly a desideratum for unless we achieve agree

ment on what common connotations these terms ere to possess for us 

throughout the entire course or the thesis, much needless confusion 
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and leek of understanding will necessarily result. Four msjor components 

immediately reveal themselves -study, educational practices, schools, 

island or Montreal - and these we shall proceed to consider individually 

and in turn. 

"Study" 

By the word "study" we mean to imply the word taken in its 

broadest and most liberal interpretation. For us it carries w1 th itself 

the idee 9t a survey, as it were, an objective, scientific, experimental 

investi~tion, - a thorough-going enquiry based on the technique of personal 

observation end consequent discussion resulting in an evaluation and summary 

derived from many varied experiences. It does not mean eD abstract 

theoretical approach to the matter in hend, a lofty philosophical discussion 

ot the problem, or a distant artificial viewing of a highly detailed but 

som9Wnat unreal perspective - not that all these points do not have 

their rightful place and value elsewhere - but the emphasis here is on 

realistic first-hand knowledge of what actually takes place every day in 

our many and varied classrooms. We are interested not in dialectics, nor 

in polemics, but in facts end their significance. 1he method, or course, 

without wishing to preview our third section •1erein it will be treated 

and explained in considerable detail, is that 'tried and true one of long

standing use in similar surveys, namely, representative sampling. The 

value or such e study is assuredly clear, - it possesses the virtues of 

objectivity, timeliness, coherence and integration, end is functional in 

the extreme. 

"Educational ?rectices" 

'Ihe trsdi tional name for "educational. practices" and one that 

occurs most readily l suppose to the majority of people is that slightly 
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pompous tag, methodology. While this name is true as far as it goes, it 

is our intention, however, to connote tar more by the term then any 

definition or what used to be called, and often still is styled, method-

ology, .no matter how liberal the interpretation placed upon it. We are 

far from meaning any mere technique or instruction, any "know-how" of 

putting subject-matter across successfully. We do, of course, mean all that, 

but we also mean to ~ply much more in addition. ln the works of modern 

educational literature - and there have been. some really brilliant volumes 

produced within recent years llJ - end in the writings or proven authors 

of the not-so-distant past, there ere literally hundreds or different 

educational practices described at considerable length 5nd discussed, 

interpreted and evaluated. 'rhey form an invaluable reference to return to 

time and time again for light and guidance on the recurring problems, in 

practice, or this particular field. ln the reading preliminary to this 

project, they proved of primary value in orienting our thinking along 

serviceable lines, end in the actual working out of the research they 

were ready helps alweys et hand to shed light on some particularly knotty 

problem., But we are carryi~s the meaning even beyond this and wish to 

include under this broad general heading everything found or done in the 

classro~ end that conduces to education taken in its broadest sense. That 

is to say, we wish this heading to embrace the teacher end his personality~ 

background and evidence or ability, the classroom itself and its 

"personality" - and believe ms each classroom has one of ita own as I 

rapidly round out on my visits - and equipment, the pupils and their 

(l) In this connection, "The Pivotal Problems of Education" by Rev. Dr. 
W.F. Ounningham, c.s.c. (New York: The MacMillan Company, 1940) end "The 
Guidance of Learning Aetivities" by Dr. W.H. Burton (New York: D. Appleton
Century Company, 1944) - to name but tw:> - L'tUOOdiately come to mind. 
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every action and of a rurse their be.akgroo.nd 1 end finally the procedure 

or what actually was going on at the time of the observation. That all 

this is a very broad translation or the concept "educational practices" 

I admit readily, but I at the same ttme firmly and I hope with sound 

logic maintain that far from being a loose usage or the term it is a 

both eminently and immediately practical and realistic approach to a true 

solution of what is after all the core problem or our research, namely 

the ascertaining of the "status quo", the true and present state or 

affairs in our schools, and to do this we must take into proper account 

every pertinent factor and this, I reasonably offer, is exactly what we 

have done in our broad but justified interpretation of the key, and 

indeed pi·votal, term at the moment under consideration, namely, 

"educational practices". 

"Schools" 

The visitation of every school, let alone every classroom, 

on the Island or MOntreal is clearly a task impossible of achievement, 

having due regard to.the exigencies or the situation. .Iturthennore, as 

far ea the needs of this theme are concerned such an undertaking would 

be a work of supererogation. To establish the general practice, the 

ordinary atmosphere and attitude, the normal procedure and conduct 

or the schools and to determine en accurate average rran these facts, 

it is only necessary to visit a sufficient number or truly representative 

classes tor a sui table Plriod o t t 1me, end form flexible but just judgments 

from th~, - in other words, to employ the method of representative 

sampling. Thus the word "schools~ tor us is subject to the following 

somewhat r_igid but not necessarily arbitrary definition. We intend the 
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use of the term to be broad enough to take in the schools or both the 

Montreal Proteatan t Central School Board and those, both :E'rench and 

English, ot the 1~ntreal Catholic School Commission, and also the general 

parental socio-economic backgrounds corresponding to the loosely defined 

but generally accepted concepts "well-to-do", "middle" and "underprivileged tt 1 

end precise and specific enough to include the grade-groupings from the 

kindergarten to the ninth {where specialization or some nature or other 

usually commences) and also all the variegated lesson-types and procedures. 

This will be outlined in detail in the following section, suffice it for 

the moment to get our general meaning of the term clear in our minds. 

It is also to be understood that we shall visit all types of teeehers, -

.lay and religious, both male and female, an9~f course all ages of pupils, 

within the grade-groupings, of' both sexes. There are two further points 

of m8jor interest that I wish to make absolutely clear before proceeding. 

The first is that for the purposes or this research we shall adhere 

strictly to the publicly provided schools, taking no account whatsoever 

ot the various privately controlled and operated institutions (1) in the 

city. We do not deny their worth, we readily aclmowledge the:ir place 

and value in the educational hierarchy, - but in this study we merely 

prescind :from them altogether and completely. The second point is 

even more important end it is this~ it is not to be implied that because 

our investigation embraces Protestant schools and English and ]"t-ench Cathelic 

schools that we are examining them with a shapply critical eye from the 

comparative point of View, playing one off against the other. Nothing 

(1) Loyola College, Lower Canada College, Catholic High School, etc., 
are ready examples of such private establishments. 
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could be farther from the truth. Such a negative and narrow-minded 

approach could only result in enimosit,r, bitterness, leek or tolerant 

understanding and an increase of that prejudice and sectional reeling 

it is the serious duty or all of us to try to eliminate. Furthermore, 

such en attitude would frustrate the whole purpose or our tl:esis which is 

to ascertain the common general practices of our schools. We wish to 

emphasize the common bonds that join us together, even in the field of 

education, and ~ minimize the differences, often more apparent then 

real, as the results will frequently reveal, that keep us apart. Believe 

me, these three great school-systems, each different from its neighbors 

in aim or philospphy or procedure or emphasis, or a combination thereof, 

all have contributions of distinct value, and I ~eak feelingly, to make 

to the common store or knowledge, and there is much in turn that eaoh 

can and should learn from the other two. All this is not to say that 

they shall never be contrasted or their differences indicated, such would 

be a very unreal and impractical attitude, but rather that while 

admitting that all three have their own peculiar strengths and weaknesses, 

we shall concentrate our major efforts on establishing the over-all 

general picture of the educational situation (teachers - pupils - class

rooms - procedures) in our Y~ntreal publicly-provided schools. 

"Island of Montrealff 

This term has been narrowed considerably to cover only 

those schools subject to the control of the school authorities named 

above. For obvious reasons of time, convenience and possible value to 

be derived, we have excluded altogether the outlying districts, largely 

rural in nature, where education is usually a local and often, unfortunately, 



a piece-meal affair. In addition, while the control or the two school 
boards extends, directly or indirectly, over a wide area of the !sland, 
the schools selected for vi si tat ion, while stretching far end wide, 
were nevertheless contained within the boundaries or Metropolitan 
MOntreal. It was felt, and justly so, 1 think the reader will agree, that 
these schools probably afforded (as was subsequently provenj th~t most 
favourable opportunities for determining a truly representative picture, 
our objective, of the present educational practices actually being carried 
on daily in all our schools. 

Description of' Method to Follow 

With this then we bring to a close the second sect ion of the 
IntrOduction wherein we have endeavoured to define and further essayed 
to explain the four major terms in tl:e wording of our subject. There 
remains the important matter of the detailed description of the method 
employed in our following-out of that subject, and this we shall strive 
to do in the· third and ooncluding section, which follows immediately, 
of this sonawhat lengthy 

1 
albeit necessary, lntroduction. 

END 01 SECTION TWO 
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SECTION T.EmEE 

DESCRIPTrON OF METHOD 

Understanding ot Method lmportan t 

ln a thesis experimental and investigational·in nature 

it is clearly of paramount importance to understand thoroughly and at 

all times the .lines on which it was undertaken, planned and carried to 

f'rui tion, in short, there must be a firm grasp of the method employed 

throughout it sympathetic comprehension or the results and findings, and 

their meaning end significan·ce, is to be secured and achieved. Accord

ingly, we will devote this third and concluding section of the lntroduction 

completely to en exposition end clarification of the "ways and means", the 

general method, or metrods to hew even more closely to the truth for there 

were several in use as we shall shortly see, utilized in arriving at our 

data and final conclusions. 

ubservati on of Educational Pra et ices 

First ot all, we would reiterate once more, at the riSk or 

becoming repetitious, but we do consider it or prime importance thet this 

point be clearly borne in mind} that our purpose, the scope of the thesis, 

our aim and objective is tm revelation by first-hand observation - corrected, 

of course, by further pertinent discussion - of the educational practices 

at present in constant use in our schools, not the pedagogic background, 

not the financial status and structure, not the hierarchical design of the 

whole system, not even what we would wish to be taking place now or in 

the future, or what did take place in former years, but wha~s really 
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and actually taking place here and now ea standard procedure. We do 

not deny deviations of significance, certain fundamental differences 

even, and we shall endeavour to provide for these and fit them into their 

proper and useful place. We shall elso be motivated by certain secondary 

considerations and shall include them, not necessarily specifically but 

certainly at least ~plicitly, as interesting adjuncts to our main 

theme, such matters, for example, as the general organization or the 

leading systems, the courses of study ani t1Ine-schedules, the general 

"educa t1. onal environment" interpreted broadly \teachers - pupils - buildings -

equipment J, the degree of modern! ty in the methodology, the kind, quality 

and extent of the pupils' thinking and evidence of their psychological 

reactions to current educational practice, etc., etc., as well as any 

chance light or amusing incidents noted which after all as we teachers 

in practice well know have their place and which will provide a leaven 

of very natural relaxation to what may tend to become an over-serious 

end t eo-solemn dissertation. 

Assumptions and Presumptions 

There are certain simple assumptions and presumptions we Should 

make clear. They are very few end all elementary and straight-forward. 

We asswne the personal integrity or every principal and teacher concerned 

and take it for granted that the opinions they express and the conditions 

thay make known ere in accord, as fer as it lies in their power to know, 

with the verities of the situation. The expression ot such en assumption 

in writing here is, of course, merely compliance with the requirements 

ot the customary :t'onnality. It goes without saying that the words and 

actions or the generally innocuous children are in real accord with their 
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inner feelings and beliefs. Secondly, we presume that the conditions 

and techniques observed during the relatively short time of the visit-

at1on are really those that occur in the daily routine of the school. 

This presumption is further strengthened by the fact thay'in the major! ty 

of the cases the circumstances themselves mill tated against any 

manipulation of the matter or the lesson. The door opened and there 

was the ubserver and that was the extent or the preparation for a visitor 

in most cases. And to be quite candid, l do not believe any teacher 

worthy of his salt would have wished it otherwise, - certainly none gave 

evidence or any such feeling. .b'inally, the exigencies or the situation 

force us to assume, for the factors pere are beyond our control and 

impossible or measurement and provision, that the lessons observed are 

"normal", that is, ne,i ther the best nor the worst that the teachers and 

pupils are capable or, but rather~fair and just average. 'l'hat is to say, 

we are forced to neglect the very real minor indispositions that lessen 

efficiency and well-being to which we all, including, of course, the 

observer, are subject \l) and to presume optimum conditions in all 

extraneous matters, focussing our attention solely on the educational 

specialty at hend. 

Preliminary Reading 

There was considerable preliminary work to be done prior 

to the actual survey-sampling and this took the form of wide reading, 

some of it directed, in the field of research metoods end procedure in 

(lJ My first visit toe .klrotestant school, for example, was preceded 
by a trip of an hour and a half on a frrgid street-car on a bitterly cold 
January morning wherein 1 was so buffeted by the weather that the result 
was ~ spent the next day in bed recovering. l might add further that 
the courtesy of a cup of hot tea provided by the Start or that school was 
greatly appreciated and most .welcome. 
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education end also that of general educational literature, and 

subsequent discussion of the implications thereof for this invest

igation with my Director or Reseerch. This alone occupied a period 

of six full weeks or intensive reading end reflection, ot fonnulating 

plena end hypotheses and their modification end verification. Once the 

scientific method or proper educetional research had been sufficiently 

mastered and all possible pertinent literature reviewed and re-thought 

through, a lenghty list of significant points for observations, things 

to be on the lookout for and to take cognizence of during the actuel 

visits, was drawn up in writing end subjected to appropriate discussion. 

This lenghty list was further evolved into the fifty-item Rating Scale 

check list, or which we shall speak shortly. 

Q.ualificati ons 

Thus fortified with the necessary background reading, and 

review (1) which, coupled vri th Normal School training,· subsequent success

ful University study for the degree or Bachelor of Education and three 

years' actual classroom experience, it was f'elt formed as adequate a 

preparation as possible under the prevailing circumstances, the decision 

was taken to proceed to the next step prior to the actual direct personal 

observation of tl:e educational practices in the selected representative 

classes, n.amely, that o-r securing authorization. 

Systems and Districts 

However, there was one thing still to be done and that was 

the drawing-up or the proposed plan oo es to be able to present something 

(l) See Bibliography, p.l9e-200. 
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concrete to the various school authorities concerned. With this end 
~ in mind and also~a means to the further clarification of our own 

thinking a fairly detailed outline of what it was plenned to do, end 

the means thereof, together with a general sketch of the form the :final 

report would take was put into writing and then approved, with certain 

vel ueble suggestions end recolDirendationa, by the Director ot Research • 

.An important ele~nt in this plan naturally was the basis of selection 

of the various schools end classes, and the factors that entered therein. 

We were motivated by a threefold consideration, namely, systems, districts, 

end grade-groupings. The systems obviously were the two major religious 

groups, - the Protestant Board, Which embraces also the ~ewish children, 

and the two divisions, French end English, or the Catholic Commdssion. 

The districts, es we have indicated above, we designated under the some-

what loose labels of "well-to-do", "average" end "under-privileged", or 

"upper-middle-lower", understood in their usual socio-economic inter-

pretations. In stmple language, we wished to include all types of 

children from all kinds of environments and parental backgrounds and avoid 

any concentration, conscious or accidental, on any one group. Again, it 

need hardly be said that we are not compering one with the other, but are 

only interested in deriving the common educational denomination, the 

bonds linking ell together in one mutual e:f'tort. 

Grade-groupings 

The grade-groupings were more or less arbitrarily sub-divided 

into three sections, - kindergarten to third, fourth to seventh, end the 

first two years of the high-school course (in the French system, the 

Complamentar.y Course, "le cours complementa1re"). The reasoning behind 
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this was the fact that in the clesses found in these three groupings the 

abilities and deficiencies, the problems and conditions, the methodology 

and :precedure are relatively simile.r. Further, it was foreseen that in 

the eYent of it proving impossible for any reason to visit all the 

classes of a given school, such a d1 vision would be usetul in preventing 

dissipation ot effort or concentration on like classes by indicating the 

general groups to which at least some tiloo, no matter how brief, should 

be devoted. It will or course be noted that we eliminate tram our selection 

altogether the remaining high-school grades {in the French system, the 

Superior Course, "le cours superieur"). This was intentional and is 

based on several important considerations, - first of all, it is en 

area or comparative specialization, Whereas we are primarily interested 

in the general picture, secondly, it is e field where independent, though 

guided, study is, or should be, the prevailing methodology, and finally 

1 t was felt that if the general situation could not be adequately derived 

from a study of the first nine grades (plus kindergarten) "Mlere the 

methodology is stmiler and to the fore, then whatever beneficial results 

would accrue from observation of the highest classes would not in any 

degree compensate for the probably and properly unwelcome interruption or· 

their specialized work. 1here is a due fitness that must be observed in 

all things, and tbe occasion or the writing of a thesis is no excuse 

for any exception to the rule of courtesy and consideration of others. 

Subjects, Schools end Classes, Time 

Once this integral matter or the besi s of select ion of the 

classes had been determined, there only remained the task of making 

sure thatall types of subjects would be observed, a relatively facile 
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problem, end the calculation of the number of schools and classes in 

each district and system to be visited, attention being paid to assuring 

an equitable distribution between boys and girls end also male end 

female teachers, both lay and religious. In addition the time to be 

spent in each class, with due regard being paid to the type or subject

matter under treatment at the period of observation, received consideration. 

From one point or view, the touchstcne of all these matters was the like

lihood they afforded ot opportunities for profitable study. 

Authorization for Eng!ieh Catholic Schools 

All this, however, c culd certainly not be determined unilat

erally, but would necessitate consultation with and approval by the proper 

authorities in question. Accordingly, it was decided to submit this plan, 

orally or in writing whichever was requested, for their consideration end, 

it was hoped, approval and authorization. ~Vith all this in mind an inter

view was secured with Mr. James Lyng, M.A., B.~., Assistant-Director or 

Studies for the English Catholic Schools of the MOntreal Catholic School 

Commission. and the whole plan unfolded to him. He was in thorough end 

hearty agreement with the proposal end ilrlr!Bdiately there end then granted 

permission to visit any of the English Catholic Schools under his juris

diction, and after enquiring what schools I had in mind kindly recommended 

several others, both lay and religious, that he thought would prove valuable 
from the point of view of the considerations outlined at length above. It 

had previously been determined to begin with the English Catholic Schools, 

if possible, and use the week spent there es a testing-ground, a subjecting 

to actual experience, for the proposals embodied in this project before 

approaching the French Catholic or Protestant boards tor authorization to 

visit their schools. 
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Division of Pupils 

In Ch~ter Une we shall indicate in detail the class-

frequency visitations actually made and the proportional representation 

assigned to the three systems end the pupil-sex snd teacher-type 

differentiations. But it might prove of interest here to indicate 

generally the broad technique of assignment employed. As indicated above 

it was decided to spend exactly a week in the Engllsh-Catholic schools and 

e to make the experience gained there as regards technique, changes and probablX 

results norn:etive far the other two systems. Now the 140,000 pupils· in our 

Montreal schools are divided very approximately as follows: French-Catholic 

85,000, Protestant (end ~ewishJ 35,000, and English-Catholic 15,000. We 

wished to maintain soma semblance of balance between the English {including 

Cetholic)-French grouping end also the Catholie-~rotestent division. It 

was something of a dil~a but the solution followed seemed to have been 

the most satisfactory one possible under the circumstances. It was 

reaB:)ned that since a week had been somewhet arb1 trarily assigned to the 

F..nglish Catholics, more tin:e would have to be given to the .Protestants and 

less to the French (although they ere by far the most numerous} to maintain 

the "religious balance", This view was strengthened by the realization 

that growth in ease ot technique would result as experience increased, or 

in other words that more oould be done in much shorter time in the days 

assigned to the Protestant and ~~ench than in the "slower" days or more 

or less reeling our way around and becomdng oriented to the "know-how" in 

the we~ in the English Catholic schools. 

Balanced Schema of Visits 

Two further considerations justified the limitation ot the 

time for the French schools, - the language question (although~it turned 
~ 



out the Observer was everywhere complimented, and apparently sinoerely, 

on his use of French, - but nevertheless it still remaim a vary real 

difficulty for us Anglo-Saxona) and more important the tact that the 

brench have no high-school as such as we know it, their eighth and ninth 

grades, "le cours complementaire", largely "complementing" or continuing 

in more detailed fonn (vestiges of the concentric method} the matter ot 

the latter years or the grammar gredes. So the following schema resulted: 
3!' English Catholic Schools 5 days (actually 49 classes were visitedJ, 

Protestant schools 6 deys (again 40 classes were visited, but the school 

buildings themselves were generally inspected on conducted tours), and 

French Catholic schools 4 days \35 classes visited}, or "Catholics" 9 days 

(75 classes) - "Protestants" 6 days {40 classea) which more or less 

approximates the statistics given aboveJ end· "~'nglish-speaking" ll days 

(80 visits) "French-speeking" 4 days (35 visits) which while a4mittedly 

somewhat unbalanced is partially rectified when we recall that in reality 

the English end French Catholic, while enjoying vast differences in out-

look and technique, are subject in the final analysis to the same governing 

body, the Catholic Committee of the Council ot Public lnstruction of the 

Provinoe or Quebec. Finally, as will be seen in Chapter One, the balance 

between boys and girls and male and female teachers, both religious and 

lay, worked out quite precisely. 

Written Notes 

Before bringing this rather extended third section, and thereby 

the .l.ntroduction itself, to a final close it might not be amiss to discuss 

tafrly briefly two further points, na.mely, the actual method, strictly 

"per se", used throughout, as opposed to tha partially incomplete general 
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terms we have confined ourselves thus rar, and tbe more obvious limitations 

that methed (as do all methods in one way or another i of its very nature 

necessarily suffers. The strict method in final detail might be embraced 

under these four headings, which we shall explain in turn: written notes, 

the Rating Scale, reduction of raw data, commentaries. The most practical 

way of ascerta.ining the educational practices to be found in the schools is 

to go there and observe them. But no human mind cen absorb and retain 

unaided everything seen, said or done in scores of classrooms and here, 

of course, is where our first item "written notes" enters into the picture. 

It was immediately seen that the most utilitarian manner of securing the 

necessary and lengthy raw data would be to make an accurate report for eech 

teacher and in each classroom of everything significant that occurred 

(broadly interpreted to include "seeo, said or done") there in a special 

notebook for the purpose. One of these black-cover, large size, ruled spiral 

notebooks filled. the requirements admirably as it was flexible, fir.m, easy to 

handle and turn the pages, end would el:.ways lie flat being thick enough 

furthermore to form its own backstop, - thus complete and copious notes cculd 

readily be takm. lnto this notebook went everything the Observer considered 

of significance tor the study, - method, teachers' questions, pupils' 

answers, commentaries on equipment, unusual features, specialties, 

outstanding achievements, failures, etc., etc. Practically ell these 

(over 95'fo) were written then and there in the classroom during the time 

of the visit while the matter was still fresh and meaningful. 

Rating Scale 

Earlier in this section we spoke of deriving from our consider

able reeding a lengthy list or things to look for and observe on our visits, 

which we indicated was further reduced to a compact fifty-item check-list 
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which we designated the Rating Scale tl), because for most of the items 

one of the following judgments, poor-fair-good-excellent, was to be 

selected and indicated (in the space to the rightj by the appropriate 

letter. There were five major sub-headings, with the following items 

included under each: 1 - G~~AL: Teacher, Grade, School, Date, Time, 

No. Observation. 2 - TEACHER: Dress, Voice, ~osture, Use of English, 

Vitality, Manner, Discipline, 1~tter (meaning the teacher's control or the 

matter he was supposed to be teachingj, Skill end ~ersonality. 3- PUPILS: 

No. Present, No. Absent, Age (youngest, oldest, average), Sex, Health 

(including number wearing eyeglasses), 1ntelligence, Attitude, lnterest, 

Application and Co-operation. 4 - CLASSROOM: Cleanliness, Seating, 

Lighting, Jfurni ture, Heating, Ventilation, .Location, Decoration, Bulletin 

Board, Blackboards li.e., number and condition), Bookcases snd ~iscellaneous 

equipment. 5.- ~ROCEDURE: Subject, Specialty (i.e., did the teacher teach 

nothing else, e.g. Edlglish, .ii'rench, Drawing, etc.J Type, Phase, Technique, 

~tivation, Aids, Questioning, Activities, References, Assignment and 

Evaluation. Each of these divisions except naturally the first was followed 

by the word "Remarks" and there was ample room twhich was very often 

utilized} for further comments. A sample copy was typed and revised and 

then a stencil bearing this matter drawn up and prcperly arranged was "cut" 

and the necessary number or copies run off. \2) It mdght be objected, 

and l grant the objection, that many of these items are gener81, dif~icult 

to measure and that the gamut or poor to excellent might possibly not give a 

(1) For a facsimile of same and a fuller description of the items, see page 14! (Chapter Three}. 

\2) '!his work was done by my friend and colleague, Mr. Martin ;r. lfleming or St. 1J.lhomas Aquinas .Boys' lntermedia te lJunior High} School, for whose assistance 
l am indeed gretaful. 
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just or accurate picture or the reel situation. While I concur, and 

indeed ren:erk :f'urthe r that the Scale often had to ruff er the addi tlonal 

li.ml tation or being filled in end completed rather rapidly due to the 

exigencies or the situation, yet I can truthfully report that it formed 

one of the most interesting parts or the final data, providing not only 

many or the necea~ry "vital statistics" but also much valuable general 

data (m.d many unusual particulars, too) that together with end backed 

up end strengthened by the material in the more detailed written no tea 

formed tm mass of data we relied upon for first analysis and then 

synthesis into this final report or thesis. 

Reduction or Data, Commentaries 

The reduction or raw data, in fact we have just n::entioned 

it, is clear, - consequent upon completion of the determined number or 

observations for each system tlu data was collected, gone over, thoug~t 

through ani reduced in writing to a be sic summary \1) , mich even tu ally 

totalled perhaps s:>me twenty large ; sh3ets of foolscap, and which in 

turn was conned and mulled over, end then rejoined to the main body of 

data (2), and the two together reduced to the final. description and 

commentaries or this report. We might remrk that while we are 

interested in the "universal" (broadly interpreted) educational practices, 

we do, ot course, take note of end provision for the usual deviations 

of' si gniticence from the general Itorm. Our commentaries and recommend-

etions are to be found, as might be expected, in their normal place in 

the general summary or the Conclusion, mere we have further indicated, 

(1) In this connection it might be remarked that at the request of 
the Jaoq\J9 a Cartier Nor .mal School Alumni Association, a talk, possibly an 
hour in lengthJon som of the results revealed by the Rating Scale was 
delivered to them at thel.r- Saturday February 23rd meeting. 

{2) A period of ti ve week intervened between the day of' the last class
room visit end the beginning or the actual writing or this final report. 
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not we trust presumptuously, \\het appe er to us to be sui table and needed 

projects tor further study and research. 

Major Limitations 

The second or our final points we said would be a short 

analysis ot the limitations to Which the method we have just discussed 

at soma length is inevitably subject. These are-chiefly six and we shall 

have to content ourselves, I fear, w11h only 1he moat cursory glance at 

them, tor we have already exceeded the original bounds set to this 

Introduction. First or all, 1here is the obvious and very real limit-

e.tion ot economy ot ti.m=), money 8ld physictU energy on the part of the 

Observer. It would doubtless have been or inestimable benefit to have 

visited a greater number or schools and classes in a more leisurely manner 

ani to have extended the period spent in each one, but dead-lines had to 

be mat and much accomplished wl. thin the short tim available on the one 

hand (1), and the finanaial. exigmcy of earniDg a living by teaching at the 

se.na ti.DD as doing post-graduate study md research coped with on the 

other, and both ot these impose a severe and continued strain upon the 

physical orgP-llism, whi eh after all can summon up just so much energy, 

anazing as that amount often is under duress, ani no more, end this in 

i tselt constitutes a further limitation on the success of the method, 

wm tsoever it may be. Secondly, there is the limitation that comes from 

the fact that as tar as this thesis was concerned, it was all virgin 

territory, no one as tar ea could be ascertained having undertaken, or 

at eny rate published any resu1 ts, to the kmwl edge of author! ties 

(1) I was· granted in all three w:!eks' leave or absence from my class, made up of tv.o se pare te periods, one ot a week 1 s duration in late November, 1Q45, end. the other, the two middle school weeks or January, 1946. 
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whose position would surely bring them into contact with it, any previous 

study that 110uld be of help or asaistenoe, great or small, in this one, 

and the unbrokeh trail naturally caused a certain dissipation or· effort, 

an occasional. re-tracing or steps end beginning again. In the third 

place, end this 1s probably the most serious o~ all, there is the limit

ation caused by the tact that all sanpling ot any nature whatsoever can 

only be approxinately (as we have been at oonaidereble pains to point 

out fairly frequently above) true md correct, - there always must remain 

a certain percentage of error, a-percentage we strive, of course, to 

contain within as small e compass as. possible at all times. 

Other Limitetions 

A further limitation is the "personal equation", the possibility 

that an unconscious subjective factor may creep unnoticed_ by the Ubserver 

into- his judgments end calculations, am this danger is increased when the 

observing is done by one person alone without the oorrecti ve influence 

or correlation w1 th other observers' results. However, in this instance, 

besides being made aware of this tendency {1) and thus forewarned against 

it, the even .better antidote of discussion of the conditions observed with 

other and more mature Blld experienced observers (e.g. principals, inspectors, 

etc.) was applied, as we explained earlier in the first section of the 

Introduction. Another limit e.tion, End one beyond our scope to remedy, 

is lsck as yet ot precise tools and ideally delicate instruments for 

accurate educational measurement, - much, of course, indeed very much, 

has already been done in th1 s field, but we must admit that much more still 

remains to be accomplished. Finally. there is the limitation we spoke or, 

(1) By the Director of Research. 
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end I believe sufficiently well disposed of and dissipated in listing 

and discussing our as~umptions and presumptions in the early pert or this 

third section, namely the possibility of e "show lesson" being staged tor 

the Observer's benefit, - I do not believe it happened, but l. include 

1 t as e poss1b111 ty nevertheless for the sake of scientific accuracy 

and completeness. 

Authorization for .Protgstant and French Catb:>lic Schools 

Wfth that l think we have completed the task we set ourselves 

in this lntroduc tion, that is, ot first of all indi eating generally our 

basic edmeti onel philosophy, at least insofar as it applies to this 

tb! si s, secondly of defining and making c leer exactly mat we in tend to 

mean by the various terms of our title, end finally or describing in 

detail what we might w1 th justice call the history of our research, or 

in other words the narration of the method employed in the bringing to 

final fruition of the problem set forth in the wording or the thesis 

itself, namely, "A study of educational practices in the schools on the 

island of Montreal". There is, however, one further end final piece that 

I wish to fit into. the picture thus tar assembled to .rmke it canplete. 

\ie spoke or securing permission to spend a week in the Jmglish-Catholic 

schools and of deciding to use them, and the experience gained therein, 

as e. "control group", as it were, before approaching the other two sets 

or eu tborities. This was done and they were visited from Monday, November 

26 to Friday, November 30, both inclusive. What l wish now is to indicate 

the similar procedure with the other two boards. It is a relatively simple 

and straightforward story. In Decanber the .Protestant Board was approached 

and an interview secured with Mr. J.w. Perka, B.A.,(Assistant-:-Chief') 

Eduo.ation Officer for the Montreal l:'rotestant Central School Board, at which 
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Messrs. D. Pops, M. A., end R. J"app, M.A., the tm Provincial Inspectors 

tor the Di stri et were present.. What was planned and whet had been 

accomplished was explained. Mr. Perks promised to take the matter up 
.. Pr•per w1 th ~/hlglier author! ties and shortly thereafter writ ten permission 

was forwarded by mail indicating the schools selected and the days fl) 

on which arrangement had been made with the Principals for the visits 

to teke place. These all turned out to be elementary schools snd later 

similar arrengemnts were nade by mail to vi sit one of the major :Protestant 

high schools or the city (2). Subsequent to these first errengemnts, but 

prior to the actual vi si tat ion of the J:Totestant schools, en appointment 

was made with .Mr. Trerrl.8 Boulmger, Director of Studies for the Montreal 

Catholic School Comnission, the situation explained and permission sought 

to visit 1he French schools tor' the number or days previously indicated. 

It was readUy granted and on my being unable to name eny specific schools 

I wished to visit he kindly reco.c:mended certain ones that confonned to 

the basis end conditions of selection described in detail above, and shortly 

thereafter ~ received in the mail the written authorization i had requested 

trom him. as an adjunct to my possibly collapa ible French. Accordingly the 

French schools selected were visited f'rom Monday, January 21 to Thursday, 

lanuary 24, both inclusive. 1g45. 

END OF SECTION 'IHREE 

(1) Monday, January 14 to Friday, J"anuary lB, both inclusive, 1945. 

(2) Friday, January 25, 1945. 
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CONCLUSION 

Background Completed 

Th~t, to tm best of my knowledge, completes the background 

detail necessary to e.n understanding of the aims and objectives, the 

difficulties and data, the possibilities end limitations, the scope 

and perimeter ot our selected subject or research snd brings us at long 

last to the end of our lengthy though necessary introduction. ln Chapter 

One, whl eh follows inmediately, we shall deal w1 th the general organiz

ation or the school systems end similar related matters, largely by the 

use or illustrative end comparative Tables. 

END OF THE INTRODUCTION 
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CHAPI'l!R ONE 

PRELIML~ARY STATISTICS 

mTRODUCTION 

Outline of 'the Chapter 

As pointed out in the first part ot the Introduction 

1 t was felt that e preliminary chapter devoted excl. usively to an 

outline, largely in tabular form, ot the general organization ot 

education in the Province and in particular ot the two major school 

systems on the lsland or Montreal under immediate consideration. 

together with such pertinent and related mtters as comparative 

time-tables and courses or study, the statistics on the numbers 

or schools-classes-instr~ctors (plus their position heldJ-pupils 

(plus their age-grade frequency} • tm various racial origins ot 
the pupils end grades followed, and finally e chart showing the 

actual classes {and their frequency) visited end the division or 

tm observations on the basis or boys and girls \Often mixed, in the 

case of the ~rotestants) and male end female teachers, both lay and 
religious, would be a distinct assistance in the clarification or the 

multitude of background data, an understanding of which must form a 

necessary prerequisite to a true and valid comprehension and evaluation 

of much of the more specific and detailed material or the thesis itself'. 

Aocc:rdingly this chapter ha·.s been broken into four general sections 

corresponding roughly to the above end a short conclusion appended which 

serves to bring tm whole chapter to a final close. 
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SECTION ONE 

GENERAL ORGANIZATION OF THE SCHOOLS 

Administration or Education in Quebec 

In contrast to the other eight provinces, mere the 

schools or the minority group (1) ere definitely set apart under 
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the somewhat misleading title or so-called "SeparateSchools" although 

generally subject in many ways to the control or at least supervision 

or the dominant group, Quebec enjoys a quite dif':ferent end distinctive 

system, two-told in nature. We shell mrely indicate it here in a 

gererel way, f'or 1 t is ::urely f'e.miliar to anyone native to, or even 

only teaching in, this Province. The Council ot Public Instroo tion 

embraces two independent Committees, one Catholic and one Protestant, 

which edminis ter respect! vely the .schools falling naturally under 

their jurisdiction. The whole is responsible to the {appointed) 

Superintendent of Education (2), who in turn reports to the Provincial 

Secretary in the Assembly Cabinet, to whose depart.roont tells, among 

many other matters, the administration or edteation. It is well to 

understand that in this predominantly French-epeeking Roman Catholic 

Province, the Protestant minority, confined largely to the Eastern 

Townships &nd the Island of Montreal, enjoys complete autonomy in 

(l) In every instance, tba Raman Catholic population. 

(2) He is President of the Council and is assisted by t~ Secretaries, 
one Catholic and the other Protestant, who as deputy heads or the Departnent 
are also joint secretaries of the Council {tl:e Protestant secretary also acts 
as Director of Protestant education in the Province). 
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eduoetion, - their curriculum and its methodology ere self-imposed, 

the teaching and inspecting staffs are .Protestant as is the adm.in

ietrati~e group, and in fact no Catholic may set his foot unbidden in 

eny Protestant school. Small wonder is it then that the Roman Catholic 

minority groups ot the other provinces, notwithstendi:og the provisions 

of the British north America Aet, turn wistful eyes toward ~uebec and 

the treatment accorded the Protestants there by their Catholic brethren. 

Administration in Montreal 

Each municipal! ty chooses or elects a board ot school 

ccmnissioners who establish end administer schools therein, subject, ot 

cotrae, to the provisions of the Education Act. On the Ialen.d or 

MOntreal, as might be expected, the administrative bodies are somewhat 

larger, both the Mont rea 1 Catholic School Commission md the Montreal 

Protestant Central School Board, of mare recent origin, controlling end 

administering the edoo-ation, not only of' netropoliten .Montreal, but also 

or several surrounding smaller communities. Incidentally, even w1 thin the 

'UL"ben area, there are certain strong autonomous groups, for exa.'llple, the 

Catholic School Commission of Verdun (the third largest city in tha 

.Province, second only in population to Montreal and Quebec City}, and the 

City of Westmount in the Protestant system, end others could be cited. .it 

se001a logical to assurm, however, that with the passage or time these 

independent groups will gredually be absorbed for the sake of efficiency end 

uniform! ty and sound educational development into the larger edministrati ve 

units. 

Aim of ihe Catoolie High-School Crurse 

It seamed at this point that a quotation, not from a comparative 

point of view, not even as it happens on precisely the same matter, from 
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recent -p~blic.ations of the two major :Montreal boards might serve, 

as it were, to s.:>und the keynote, no matter how broadly, to their 

respective general educational perspectives. In the introduction to 

the General Circular of the Montreal Catholic School Commission (1), 

we find instruction (knowledge) contrasted with education (formation) 

and their respective roles defined. Education is divided into intell• 

ectual, moral and religious, physical, and education for citizenship 

end nationality, -"Ha learns to respect the rights of otbers"(2). It 

states as the purpose of the primary school "tm forms tion or good 

habi ta" (3). It goes on to speak of the aim of the high-school course, 

and here we quote almost in full, es being: 

"a) '1o help the young man and the young woman to develop e. more mature mind, through the n:.edium or more serious general culture end more efficacious habits or personal effort; thus directed, they derive more benefit from their studies, employ their leisure hours more rationally md prepare themselves for the duties to which they aspire. (b) To develop in them a 
spirit of honor and to cultivate deportment, devotion to duty, efficiency end ambition; in other words, to develop the group of intellectual, moral, social and ethnical habits which go to make personality and character. (c) To complete their Christian education by deeper studies, by judicious counsels and by motivated practice, so that our young people may leave school convinced - - - that they should live it (their religion) intensely in their public as well as in their private liv ea, if they wish to be honest, give good example, and exercise a salutery influence on those with whom they come in contact. (d) To impress upon them the great importance of hygiene. and health for the individual as well as tor society. \e) To enable them to earn a livelihood upon the termination or their oourse, in positions Which demand special instruction and a certain practical training: commerce, finance, industry, secretaryships, laboratories, civil service, etc. 'l'o provide otl:ers who wish to enter schools of specialization with tbe intellectual formation end the knowledge which is required for admission to these institutions"(4). 

(1) Published complete in the January 1945 issue ot "L'ecole canadienne", the monthly pedagogical review end official publication or the Montreal Catholic School Commission. 
( 2 ) Op. ci t. , p. 201 
l3) Op. cit., p. 199. 
l4) Ibid., p. 202. 
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Protestant Report on the Curriculum 

The Annual R~ort (1943-44) of the Superintendent of Schools 

for the Protestant Board or School Commissioners of the City of N~ntreal 

has this to say concerning the curriculum: 

"At one t itm the chief' duty of the school was to impart 
to its pupils a fund of lmowledge which could not readily 
be acquired elsewhere in the conmuni ty. The curriculum then 
meant the im.terial content·or this knowledge, such as Reading, 
Writing, Arithmetic, Gr~ar, Geography, History, and the like. 
The n:ethods ot teaching by rooena of which this material know
ledge was imparted were regarded as entirely separate. un the 

. one hand wes the n:e'terial to -be learned, on the other the method 
of "getting it across". - - -The good school of these times 
realizes that ~hile certain basic knowledge(sueh as some 
geogrephic al and historical facts) and skills \such as reading, 
writing, tm use or arithmetic end the ::English lenguagej ere 
supremely important and must be well learned, there are other 
valuable factors in educational growth which are frequently not 
well .developed out side the school in this day 800 age. rrhese 
include the practice of .healthful living; how to acquire useful 
information from a wide variety of sources; an appreciation or 
the finer things or life such as art,. music ani literature; good 
citizenship through a practice of the time-honoured virtues in 
a setting of co-operation and mutual good· will; and a development 
of happy, s tabl a end heal thful personal! ties. The school of 
today- in short seeks to tap end develop its pupils' full poten
tialities or mind, body and spirit"(!). 

It goes on turthe~ to :speak of' the place of the Enterprise in the 

Elanentery Schools as emphasizing interest, activity and group ef~ect. 

Aspects of' the High School Problem 

t{i th reference to the High Schools it stresses tb:l t the problem 

is fundamentally "the problem or the schools' part in dealing with the 

Nation's you't;h et a crucial stage in their development end it is one which 

is now engaging the serious consideration or public-spirited men and women 

ell over too English-speaking world"(2). After outlining three aspects 

of 1he problem - conditions da~and tull secondary education for ell, the 

(1) Op. cit., P• 18-19. 

(2) Ibid., P• 22. 
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nature or the present curriculum, and the need for diversity of content 
end method - 1 t sunmarizes thus: 

"In short, the new secondary school curriculum must plaee the highly academic ~d classic sub.)3cts, content and methods in their proper proportion to the practical and the artistic subje eta and to the crafte; to modern information aDd everyday problems of living; to active as well ss pq,ssive learning". \3) 

General Bedeground Complete 

Thus much, then, for our view ot the general orgenization 
ot the provincial systems and their Montreal application, and the 
background pertinent and relative to each. In 'the next section, we 
shall consider comparatively the blocks of subject-matter studied end 
the time devoted to them ind:l. vidually by each of the three major groups. 

:END OF SECTION ONE 
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SECTION T'NO 

TmE SCHEDtJLES _00) COURSES OF STUDY 

Comparative Time-Tables and Courses or Study 

To obtain a true perspective of the two systems it is 

necessary to possess et least some unde~i~~~~ven if hazy, of the 

general subjects the.t f§' to make up the eourae or study and or the time 

devoted to each. With this end in view we have gone to the effort or 

preparing three tables that should prove or benefit and interest in 

securing as clear a picture or the real situation ea is possible under 

too circumstances. Table I on page 50 shows the time assigned to "the 

blocks of subjects in the schools, both French (1) and English, under the 

jurisdiction of the Montreal Catholic School Commission. The major part 

of this material was adapted, va th mcxlifications, from the official 

provincial Programme or Studies for the Primary Elenentary and Primary 

Interlll3diate Schools and the Program.n:e of Studies fur the English Catholic 

High Schools. Table II on page 51 shows the similar matter for the schools 

under the d1 rection of the Protestant Board o:f School Conmis si oners of the 

(1) There are certain pertinent differences between 1:h e English and the 
French Catholic courses we should point out: a} in Grades 4 and 5, the French 
have 10 hrs. Mother Tongue, 3 hrs. History and Geography, end while 2 hrs. is 
permissive in Grade 5, no Second Language at 811 in Grade 4; b) in Grades 8 
and 9, Manual Training is eliminated, the 1/2 hr. Singing course is continued, 
Grade 9 History-Geography reverts to 2 1/2 hrs., end the Manners course 
(ncivisme, hygi~ne et bienseances") is extended and increased to i hrs.,-also 
the boys take an additional 1/4 hr. Second Language, but only ~ hr. callisthen
ics (the girls take only 1/2 hr.); c) in Grades 2 to 5 1 the girls take a 1 hr. 
Household Science course (time deducted from General Science) which eventually 
in Grades 8 and 9 is increased to 1 1/2 hrs. (time here deducted mainly trom 
Mathematics which becomes 4 1/2 hrs.). 
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Average Amounts of Time in Hours per Week in Each GrE;de .Allotted to the 
Subjects by the Montreal Catholic School Commission. 

SUBJECT Grade( Grades Grade Grade· Gr·ades (High Schc 1 I) ?_ -~ l __ t; h-7 .,... .... np ~ 
Re]igj[ious Instruction c;n~ 

MnT'Rl l?n-rmRt:inn _6_ _1_5_ 1 }, l) 1 l t:, I. ()() ';· 1J) ? ~() . ' . 
Mother Tongue {2) 6.00 10.00 9.00 9.00 9.00 8.00 
Language Lessons and Gen~ 
Prr--·1 Rei pnf'P RJO l-l~rrd AnA(-:>, ? 10 ? ()() ? ()() 1 J.l) ~() _1 _0_0 ... ' . -
Mathematics 5.00 5.00 5.00 5.00 5.00 5.30 
History and Geogranhv (4 - 3.00 2.00 2.00 2.00 2.30 
Drawin~ ( '5) l.3Q 1.00 1.00 1.00 1 .. 00 _]_._QQ 

Ca11isthenics -45 1.00 1.00 1.00 1.00 1.00 
Singing and Sol-fa .30 .30 .30 .30 .30 -
Second Languc.1.ge - - 2.00 2.00 3.00 3.30 
Me.nua1 Treining (6) - - - - 1.15 1.15 
Manners (7) - - - - .30 -

! 
22.30(8 i T 0 T A L 26.15 26.15 26.15 26.15 26.15 

~ 

(See o V' e r f o -r Fo o [ n o i e s ) 
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n,... .... 1ie. _g_ 
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8.00 
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~45.. 

~_._Q_Q 

1.00 

-
3.30 

-
-

26.15 _ _j 
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FOOTNOTES TO TABLE I 

(1) The Programme of Studies (p.9) stresses that Grade 
1 should be ttunder the exclusive direction of a lady teacher 
and in a separate classroom" so that the children "can be 
given the particular attention so necessary for them". 

(2) Includes Penmanship. 

(3) From Grade 5 on, this becomes General Science, the 
Language Lessons being absorbed into Mother Tongue; in Grade 1, 
this becomes Language and Object Lessons (also, Spelling is 
here not a formal but an incidental subject). 

(4) In Grades 8 and 9 Classical, Latin Grammar replaces 
Commercial Geography. 

( 5) In Grade 1 includes Manual Activities (folding, cutting, 
weaving, etc.) 

. 
(6) Household Science replaces this jn girls 1 schools and b 

addition absorbs approximately half of the time devoted to Scienc I 

(Grades 2-5) and a portion of that assigned to Mathematics (Grade ; 
8-9) in the boys' schools. 

(7) 
Course. 

i 
To Grade 5, incidental and largely absorbed into Religion i 

~ 

(8) The time-table and course of study for Grade 1 was prepa 
and supplied through the courtesy of Miss Irene Foran of St. Thoo 
Aquinas Boys' Intermediate (Junior High) School. 



TABLE II 

Average Amounts of Time in Hours per Week in Each Grade Allotted to the Subjects by the Montreal Protestant Board of School Commissioners. 

SUBJECT Grade Grade Grade Grade Grade Grade Grade (High Sc}1bol) 
1 2 3 4 5 6 7 Grade 8 Grade 9 

~nen10§ a~~~ro11n~ 
1.4o I t4J xersari~tt ~2ra s n<~ 2.05 2.05 2.05 1.40 1.40 1.40 V v 

English 9.~0 lO.OrJ 8.45' 9.55 7.5'1 7.~5 7.20 ri) V 
Arithmetic 1.15 2.25 4.50 4.15 4.25 4.00 3.30 V v 
French 

1.40 2.30 2.50 2.40 2.30 v V - -
Handwriting 1.40 1.40 1.40 1.40 1.00 1.00 1.00 - -History-Geography -

.30 .30 .40 1.20 3.10 2.30 2.70 V(6) v Nature Studv 
Music 

1.15 1.00 1.00. 1.00 1.00 1.00 1.00 V(7) V Hygiene - Physical 
Education (1) I 1 .. 00 - - • t)O .40 .45 1.00 v v Art and Handwork (2) 

1.30 1.00 1.00 1.00 1.30 1.30 1.00 V v 
Industrial Arts (3) - - - - - 1.30 2.00 v<B) V 
Recesses 1.15 1.15 .50 .50 • 50 • 50 .50 - (9) -
T 0 T A L 

20.00 20.00 22.30 25.00 25.00 25.00 25.00 blO 23.0 ' 23.00 
~ .. . . - - ' ...... - . . .. - . -

' V.J-~.lJ..V ..1..\J..I. '-AJ~.A...L~._,.,I....\,..1...l.J..&. ,..,_, _..._,._Q-'- ....... .....,.L.a.' work is deducted from the other subjects compulsory. alternately. (6) History is compulsory Geography optional and (2) From Grade 4 on, this becomes strictly ~atuire 1Sttudy absorbed 1A the opt~onal cour~e in A t .ngr cu ure. 
r C:i) Woodwork for Boys, Household Science (7) See·Footnote 8. for Girls. (8) The school must have tlie necessary staff and (4) High-School periods are approximately· equiRment ,--·this applies also to Household Science .f9rty minutes each, the number per week varies 3B~iofi~i ~Ugj~6~~t~5 !tis¥ffu~efltal~lls¥HliE~5~- ~ Wl th the subject and course;t. ~eepip_.g_,. Stenograp~~an?- 'l'ypewriting and' Office ~ rac~1ce, the.othe~optlons are Latin,Algebra r a. "Yt.d Se c)" et d r 2 ~ t ?-r ~ e t i e e ( G .,. 4 cl e 9) ( )' 

Over 

~ ory are 

~··---- -- -



( 8) Cont 'd. 

Geom_etry. (Grade 9) a_nd Extra Englisp and French • 
. ~(9) In general, the only recess is the varfable : ·J 

one for the noon-day meal. 
( 10) . Approximatf31Y c"orrect • 
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Average Amounts of Time in Minutes per Week in.Ec:;ch Grade Allotted to the Subjects by Forty-Four Cities in 1926.(1) 

-
Grfde Grade Grade Grc:Jde Gr~de Grgde Tota6 Gr des SUBJECT 

? ~ !. 1-
Reading and Phonics 456 399 317 217 169 150 1708 
Li terature-la.nguage and grammar 108 126 171 183 195 200 98.3 
Spelling and Penmanship 105 162 178 181 175 168 969 
A -r; t.hmPt.i ~ so 1A6 196 211 215 215 106.3 -
~-f c:o +"'~r ~-nn r!on 0'1"'~ n h~r 12. 18 8.lt 190 254 277 835 

., - ... ... 

~,...,...-t,...1 Cn.t,..,.,.....,...,.., ci t-t 7.Pnshi n ~" ci v CS 11 15 17 21 25 28 118 
... ~-~ ....... 

Nature Study and elementary scienc~ 21 23 21 19 17 16 117 Art c.nd drawing 71 73 74 73 72 70 433 i 
I Music 74 76 77 80 79 77 46.3 Household and manual arts -hnndv.~or -n-rnit:'~+~ -:-nri .!"'~hiPVPmPnt.~ 40 30 22 20 28 .37 177 .1. u_ 

Health education - physical tr<:.ini lg 109 110 118 125 1.31 132 725 
Recess 111 112 109 103 97 92 624 
Opening Exercises 51 53 52 I 49 48 47 300 
Supervised Study 18 24 .31 44 49 52 218 
Unassigned cJnd free ti~; ~~(:111 :-'nPc: il~ 7~ 68 68 65 59 55 393 T 0 T A L 1347 14.35 15.35 1581 1613 1615 9126 
(1) AdEpted from c H Mann, "How Schools Use Their Time",Columbia Univ. Press lNew York,l928), p. ~3 (as quoted,p. 510,1n X.L. K~ndel,"Comparative Education", ~Houghton Mifflin, Boston,l933). 

I 
\.1\ 
N 
I 



-53-

City or Montreal, and was adapted, in the esse or the elementary grades, 

from. the recent (Session 1944-45) pamphlet on the Elementary Schools, the 

matter for the High School grades being taken from the 1945-46 Course or 

Study far Protestant Schools issued by the Department or Education at ~uebec. 

One thing which inmediately stands out is the d i:rference in the total hours

more 
per-week, the Catholic schools putting in 1 1/4 to 6 1/jfhours per week, 

depending on the grade, - a fact made even more striking when we note that 

their totals do not include the time allctted to 11entrance" or that spent at 

recess or recreation, as is the case with the rrotestant totals. We have 

also included on page 52, a third table adapted with changes from the table 

appearing in l:.L. Kendel' s "Comparative Edu.cati on" and qooted from C.H. V~n' s 

1926 study or how the schools or some forty-four .American cities distribute 

the week' s time a:nong the various a1 b je c t s , whi eh provides us with a rough 

but ready means of comparison with our own systems. It is to be noted that 

no time tar any form of religious instruction or moral formation appears on 

this latter table, in tba opinion of the writer definitely a desideratum. 

Kindergarten Progren 

lt might not be out or place here to devote a very few VJOrds to 

the Infant School, or Kindergarten, as it is usually called. It is "the 

passage from the family to the school" (1), ani on the Catholic side comprises 

elementary notions or religious and moral education, drawing, singing and 

simple manual work, talks on ordinary every-day things (e.g., food, clothing, 

dwellings, animals, seasons, heroes of history, plants, flowers, etc.) well 

within the children's ken and experience, and easy exercises in thinking, 

language and recitations.(2) In the Protestant set-up such topics (3) 

(l) Regulations of the Catholic Committee of the Council or r:ublic 
Instruction (emended to July 1942), p. 103. 

(2) Adapted from the Regulations, p. 105. 
(3) Adapted from the pamphlet on Elementary Schools issued (Session lg44-45) 

by the Protestant Board of School Commissioners of the City of :Montreal. 
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as Bible stories ani hymns, singing and r}lythm bands, nature study, health 

and safety, work with blocks, cut-outs, sand, plasticine and similar 

materials, stories and poems, simple games~ etc., etc., are included. There 

is a slight difference in the class hours tor kindergarten in the two systems, 

the Catholic pupils ttheir average age is slightly higher here) normally 

attending a full and oomplete, though considerably shortened, school-day, 

while it is customary for the Plotestant pupils (numerically larger here) 

to attend ei tber a morning or an afternoon session, but oot usually both 

on the 88llle dey. 

Tim and Space Preclude Detailed Discuss ion 

There is obviously insufficient time and space for my detailed 

discussion here of' these schedules and courses - aceordingly,,we shall leave 

their conning and study to the interest end initiative or the reader, passing 

on to Section Three, which treats or the statistics of the student and teaching 

bodies. 

END OF SECTION TWO 
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SECTION 'IEREE 

PUPILS - TEACHERS - SCHOOLS - CLASSES 

Comparative Pupil Registration md Classification 

It seemed pertinent to a comprehension or the -total situation 

the t oome understanding be achieved or the quantity and quality, as it were, 

of the pupils with whom we are dealing, end also some general idea o!' the 

compos! tion of the teaching staffs secured. Therefore we have prepared 

Tables IV and V (on pages 56 and 57) showing the totals by classes (and 

also by sexes for the Catholic schools) end by age-grade classification 

ot 1he .Mont real student-body, or the t large part under study in this thesis. 

We have indicated further in Table VI on page 58 the racial origin or the 

Catholic pupils (1). The Protestant Board does not keep this record, but 

making proper allowances for the expected French-English-Irish-Italien-Jewish 

figure-chenges, the picture on that side is probably not greatly different 

from the Cetholie: one (2). I remember one l'rot estant principal in a "middle

class" district mentio~incidentally during our conversation thet he had 

something like ten different national! ties in his average-sized school. 

Instructional Stefts 

The statistics for tebl8s IV end V were drewn up and adapted 

:trom the Report of the Director of Studies tor the Scholastic year 1943-44, 

(1) It will be noted' that in the Englisb-Catholie schools the number of 
French pupils actually exceeds that of those strictly English (that is, excluding the lri sh end the Scotch), - this phenomenon is readily explained by the fact 
that the French pupils are sent to the English schools by their parents to learn 
to speak English by the most practical way, and apparently the method is highly 
successful, judging from the vocabulary and pronunciation or p.1pila therein 
distinctly French both in na!J8 and appearance. 

(2) .An exception must be made, however, tor the coloured pupils and those of 
oriental origin, who while not actually very numerous in themselves in either 
aystan, are far more frequently met in the Erotastant schools than in the Catholic 
ones. 



Summary of Registration per Class of the Three Systems. 

SYSTEM 0-4 Eng11sh-Catholic (1) 

1 CLASS Girls Boys 

Kindergarten - -
Grade One 803 929 

Grade Two 722 756 

Grade Three 855 838 

Grade Four 821 848 

Grade Five 868 776 

Grade Six 840 818 
~ 

Grade Seven 
760 690 

Grade Eight 550 517 

Grade Nine 357 321 

T 0 T A L 6,576 6,593 

(1) As of September 30,1943. 
(2) As of September 30,1943. 
(3) As of December 31,1943. 

Total 

-

1,732 

1,478 

1,693 

1,669 

1,644 

1,658 

1,450 

1,067 

678 

13,169 

French-Catholic (2) 

Girls Boys Total 

- - -
6,459 6,691 13,150 

6,014 6,141 12,155 

5,412 5,901 11,313 

5,686 5,890 11,576 

5,412 5,491 10,903 

4,778 5,013 9,791 

3,606 3,698 7,304 

2,209 2,305 4,514 

1,549 1,649 3,198 

41,135 ~2,779 83,914 

~rotestant3 
Total 

1,360 

2,642 

2,498 

2,701 

2,875 

2,770 

2,884 

2,752 

2,560 

1,771 

25,013 

I 

~ 
I 



TABLE V 

Classification of Pupils {Catholic and Protestant) According to Age and Grade. 

GR~YE8_~~E{;-6_,ir'T" ·~ .. 7 ~ Q 1n 11 1? 1~ 1l lt\ 1h 17 r ~~(::~ TOTAL 
K. P. 1.337 23 1.160 I C. 5, 3 79 6, 46 5 2, 171 58 6 171 56 3 2 15 6 1 4, 8 8 2 P. 69 1,99~ 450 96 23 9 1 2,642 
II C. 79 2,943 5,802 2,8811,135 487 194 81 25 5 1 13,633 · P 1 qr; 1 t;7r:; 1.~2 l7El .l.B 11 l5 1 2 .. J._qg 1--m--+-!"~,·, 58 2, ~~~ 1~ ~~~ 3, gti 1, b~t 6~§ 2i.Z 111 19 3 1~: ~8~ 
rv ~: 41 1 ' ~~~~t, z~~ 3, i~t 1

' ~~~ fA~ 4~7. 1~ 1t 2 1~, ~4~ ~ V c. .51~;569 4,280 3,268~,075 999 263 33 9 12;547 I P. ' 6 110 1 170 70Q i/..11 1~~ 1.0 2 ') 77() . 
VI ~: 1 4~ 1;i~~ i:~~~ 3,~~~ 2,~g~ ~§~ 1~~ 3~ 5 1 1~:~~1 
'II C. 64 1,274 3,400 2,499 1,111 340 56 5 ~ 8,754 p ~ 111 1 ?1)7 ~?li 111 qr:; ~ ? 7'\? ,,II'"c..;. .l 49 lJ55 2,377 1,471 584 .1~3 .16 5 5,581 '-P. t; 1 &:.'7 1 ?Q() '7'\? '"~'7_?.. t..o 1-:2 1 '"' r::.t...r'l 

IX 
c. 60 '775 1,773 905 292 55 16 3;876 P. 2 106 91S l52t5 1S1 i? 1. 1 771 X C. 18 362 773 401 119 74 3;519 P. 94 632 322 106 2' 1,179 ~- c. 14 213 413 188 98 926 ~r P. 

?1 1 11 1Q/. ??() A~ RI.~ TII c. 12 131 177 131 454 [\.. p. 1 - 21 106 e;q 187 
ji,~. C. 1 23 7~ 11L 18,~ 270 49~ 4~~ 1i79 51) ' 16 4 1 1, 7h0 ~ ~eC P 1 t\ r, r-," 'J l I.() ILV '1U -~ ~ ? 21S 

I ~ C 1;1 · 5, 4-51 9> 467i 10, bSL 10;62h 10, S4,21J;30111,45•J.l,509 9,6M 5, 963 3, 095 1,47! 569 29~ 101, S22 
LP~2~ ~1,40~ 2,11~ 2,25S 2.,44 2,4.8 2,496 2.,66t ~,79~ 2,907 2,325 1,697 1,002 47? ~:0. 27,245 

<tJ) As of September 30,1943. 
As of December 31,1943. 

' C1l 

~ 



TABLE VI 

Racial Origin of Pupils Registered (1) in the Schools of the Montreal Catholic 
School Commission.(2) 

SYSTEM~ ENGLISH-CATHOLIC FRENCH-CATHOLIC GRIND 

RACIAL ORIGIN] 
Grades Grc-.de ~ Grade ~ Aux Total Gr.:::des Pre:,_des Prades Aux. Total 

TOTAL 1-3 1±_-7 8-12 1-3 4-7 8-12 
li'l"~n~h hl.~ 1 ??_9 .6.06. .h 2 /.~h 1? ?Q'7 11~ 121 ill 097 11 &)60 so CJ77 R3.,~63 
Irish 1,322 1;809 835 8 3~974 '157 '164 , 53 , ,., '381 4,355 ., 
English 1,156 1,101 361 1 2,619 218 171 30 ? 426 3,045 

s~nt.~h 111 . ?11. 1lh 1 J.~J. ,~ ~1 11 _1 Q~ !5.!1!1_ 

Italian 584 807 258 1 1,650 622 709 170 7t. 1,576 .3,~26 _., 
Polish 207 321 167 - 695 22 34 5 - 61 756 Ukrainian 115 194 86 - 395 59 19 4 - 82 477 Czechoslavakia 34 112 79 - 225 43 28 3 - 74 299 Hungarian 62 112 56 - 230 2 10 2 - 1/ .. 244 German 40 68 37 - 145 5 13 - 1 19 164 Lithuanian 49 64 39 - 152 6 4 1 - 11 163 Belgian 13 18 5 - 36 33 36 14 2 85 121 American 16 28 28 - 72 6 14 18 2 40 112 Russian 14 18 11 1 44 16 7 1 1 25 69 Syrian 14 18 5 - 37 15' 9 6 - 30 67 Greek 10 10 7 - 27 13 4 

,... 
19 46 ~ -Swiss 3 9 6 - 18 5 5 3 - 13 31 Romanian 5 11 3 - 19 3 2 3 - 8 27 Chinese 5 13 5 - 23 3 - - - 3 26 Spanish 3 .12 4 - 19 3 1 1 - 5 24 Dutch 6 8 2 - 16 - 2 3 - 5 21 Indian 7 3 5 - 15 2 2 1 - 5 20 YugoslEtVian 7 10 3 - 20 - - - - - 20 Austrian 2 10 3 - 15 I 2 2 - - 4 19 Danish 1 5 1 - 7 I 4 2 - - 6 13 

~wedish 1 1 4 - 6 -

~ 
- - ~ 

~i 
r1i;isr . . 2 .i - f I' -.. 

2 I I l 1 l ~~Tg~rr~n£1\ < 

·~ - _2f I , -
. ,_,. - f; -- I - - 1.~ 3 

T ·o· T A 1 L. 1. h? 6-'1_23_7 12 .. 745 lR J L'i I. f..? -:~1 &;'7()_ -~?.' 11 1..?? 1 b_5_r _g~ _QQ_~ _ 9.7.., 45_5_ 
~ .. ......, , , ~ 

(Over) 

I 
' j 
I 
j 

l 

I 

"' 00 
I 



{1) 

g~. 
As of September JCf, i 945: -'·;. --- ·- .. · . 

Record appLrently not kept_ by :the Prote~tant Boc:1rd. 
Includes Portuguese, Welsh,~Negi6, Norwegian, Mexican, Japanes~~ Alb~nian, Assyrian; Finnish, !Luxeinburg, e_t c. .. . . " 

~ -r . 
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for the Catholic pupils, and from the .Annual. Report ll943-44) ot the Super

intendent or Schools, in the case or the Pro testent. Table VI represents 

a rearranged version ot the tables to be found in the "Otticiel Documents" 

section ot the February 1945 edition or "L'Eoole canadienne". Table VII 

on page 60 gives tm various major divisions or the instructional staff's 

or both Conmissions end the number of incumbmts in each. The f'actor that 

stands out here is the almost complete absence of men teachers in the Protest

ant Eleill9ntary Schools. On the Catholic side it is seen tba t the number of' 

positions is practically evenly d1 vided between the religious end the ley 

teachers. These figures were culled and summarized from the same sources 

already mentioned above. 

Further Vital Statistics 

As to the number or schools end classes, - {to Grade 12, inclusiveJ,

the .tc'rench-Catholies have 2840 classes in 190 schools w1 th an enrolm:1nt ot 

88,130 for an average of 31.03 pupils pezfcla sa; · ths .English-Catholics have 

472 classes in 00 schools \6 or which are French schools with English classes) 

with a total mrolment of 13,692 pupils for a 2g.o1 average; and the Protestants 

have 835 classes in soma 50 schools w1 th en enrolment Of 26,518 pupils for en 

over-all average of 32 pupils-psr-class. Another note ot interest is the tact 

that in the Protestant schools there are to be found some 514 non-residents, 

83 Roman Catholics, 8,553 resident non-~testant, non-R.c., 7066 Jews, 1349 

Greek urthodox end 138 others (non-Prot., non-R.C.), but in the Catholic ·schools 

(disregarding the resident and non-resident distinction} the ~rotestants and 

others only nu.n:Der 56 or 0.05% o:r the totel enrol.m3nt. These statistics were 

drawn from the above mnti oned source in the case of the .tJro testants, end 

from the Director of Studies' Report (1943-44) end the 'l'reasurer's Report 

(1944-45) for those ot the Catholic Conmission. 



Instructional Staffs of the Catholic (1) and ~rotestant (2) Boards of Montreal. 

System o--? Catholic Protestant 

SEX ~ Men Women Total 
Men Women Total 

POSITION 1 Religiou ~ Seculai Rel;igiot s Secula.I 

Principals 54 47 92 15 208 33 14 47 

Assistant Principals 40 12 44 8 104 - - -
Supplementaries to 4 5 7 6 22 Principals, e:tc. - - -
Class Teachers -

586 815 2,631 566 567 Elementary Course 431 799 1 
Class Teachers - ( 3J 

95 132 186 37 450 Comnlementary Course 
Class Teachers - (4) 48 6 

85 126 211 
Sunerior Course 30 37 121 ( 5) Supplementary 'l'eacners, 

19 62 9 25 115 7 8 (6) etc. 
1.:> pec~a.l~sts, AUX~..L~ary 

1 Classes, Librarians,et . 19 76 76 70 241 46 140 186 
I 

T OT A L 710 950 1,266 

As of June 30,1944. 
As of the school year 1944-45. 
Grades 8 and 9 in the Catholic system. 
Grades 10 to 12 in the Catholic system. 
Grades 8 to 12 in the Protestant system. 

966 

( 1) 
(2) 
(3) 
(4) 
( 5) 
(6) Here not Supplementary Teachers, but Inspectors, 

3,892 172 854 1,026 

. 
VlS VtS 

Supertors and Assistant SuDertors. 

I 

• m 
0 

' 



Grade Frequencies Follow 

With this then, let us move on to Section Jfour -.herein 

we shell indicate the grade trequency for each system that the actual 

visits to the schools and the observations therein more or less arbit

rarily, within 1he general divisions indicated and explained im. the 

Introduction, chanced to form. 

»>D OF SECTION THREE 



SECTION FOUR 

GRADE FREQUENCIES OF OBSERVATION 

Comparative Grade-Sex-System Observations 

/ 
The fourth section of Chapter One we have devoted to a resume 

of the actual ob serve.ti ons and visit a made to the schools of the Montreal 

Catholic. atd Protestant Boards. Table VIII on page 63 is a statistical 

reduction of the grade-sex frequencies and distribution of visitation. 

These were not planned beforehand in detail, but rather, while adhering to 
.,. 

the method of selection outlined in the lntroduction, resulted more or less 

from the prevailing conditions in eech of the various schools on the day it 

was visited. lnterruptions ot various natm-es were, or course, inevitable and 

our plenned schedule had on certain occasions to be edjusted accordingly. 

Nevertheless, taking note or this, an admirable balance resulted, ss the Table 

shows, for the aver-all pie ture. We might sum up the three full weeks of 

actual observations as follows:- a} English-Cetholio schools: 35 observations of 

35 teachers and 924 pupils in 35 classes l27 boys, 8 girls) in 8 schools in 

5 days; bJ French-Catholic schools: 35 observations of 35 teachers and 926 

pupils in 35 classes ll9 boys, 16 girls) in 6 schools in 4 days; c) Protestant 

schools: 40 observations of 40 teachers and 1152 pupils \One class counted 

three times) in 40 classes (8 boys, 3 girls, 29 mixed) in 6 schools in 6 

deys ll). In all 54 boys' classes (1463 pupils), 27 girls' (725 pupilsj and 

(1) Illness actually reduced this to 5 days, but the work was so 
re-arranged that that of 6 days was compressed into the ti~m or only 
5 without, 1 feel, the thesis suffering in any way. 
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~rABLE' VIII 
Observations per Grade and Sex for the Three Systems • 

..---0·-

System 
Engllsh- French-

~ Catholic Catholic Protestant 

~otal Grade t ~oys Girl Tote: ~oys Gir s oys ~ir 1~ ~~ota· 
-lixe 

Kindergarten - - - - - - - - 2 2 
( 1) 

I 
Grade One 3 1 4 3 0 3 - - 4 4 

Grade Two 2 0 2 2 2 4 - - 3 3 

Grade Three 3 0 3 2 1 3 - - 3 3 

Grade Four 4 0 4 1 3 4 - - 6 6 

Grade Five 4 0 4 3 1 4 - 1 4 5 

Grade Six 2 1 3 2 3 5 1 - 3 4 
(3) ( 8) 

Grade Seven 3 2 5 2 1 3 2 2 4 8 
-

Grade Eight 4 1 5 2 3 5 3 - - 3 
( 2) ( 5) (6) (7) 

Grade Nine 2 3 
(4) 

5 2 2 4 2 - - 2 

T 0 T A L 27 8 35 19 16 35 8 3 29 40 

( 1) 
Catholic 

( 2) 
(3) 
(4) 
( 5) 
(6) 
(7) 
(8) 

As far as can be ascertained, no English or French Kindergartens are at present in existence. Includes one Grade 8-9 combined class. Includes one Grade 5-6 combined class. Includes one Grade 8-9 combined class. Includes one Grade 7-8-9 combined class. Includes one Grade 7-8-9 combined class. Same class observed with 3 different teachers. 
Includes one Grade 5-6 combined Gym class. 
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29 mixed cla~ses (814 pupils) were visited end observed, the time spent in 

each varied with the nature of the work being cerried on end in no instanoe 

exceeded one hour, - in general, an attempt, usually successful, was made to 

observe at least one complete lesson in e. g1 ven subject ( 1}. 

Starts, Schools, and Area Covered 

As to the teaching staffs, the statistics for them break down 

thus: 19 laymen end l Brother, 9 laywomen md 6 Sisters were observed in the 

English-Uatholic classrooms, and 9 laymen md 5 Broth era, 15 laywomen end 

6 Sisters, in ·the French Catholic ones, for a total or 28 laymen, 6 Brothers, 

24 layworr~n and 12 Sisters in both combined; and finally, 3 laymen and 37 

laywomen were visited in the .tJroteatant schools. Discussions \2) often quite 

lenghty, on both general and detailed pertinent educational matters were 

carried on with the ready aDd very welcome assistance of most or the various 

Principals encountered (3 Engl ish-Catholic laymen, 3 :Mother Superiors and one 

Brother-Director; 2 French-Catholic laymen eni one laywomen, 2 Moth er Superiors 

and one Brother-Director·; end 6 .l'rotestant laymen). The schools thanselves, 

in accordance with cur socio-economic interpretation or the term would probably 

be fairly accut'ately described and encompassed within the following bounds end 

range: En.glish-Catholic - 4 upper, 3 middle, l lower, .lfrenctt-Catholic - 1 upper, 

2 middle, 1 lower, and rrotestant - 2 upper, 3 middle, 1 lower, for en over-all 

ll) It will be noted that considerably mora Catholic high school grades 

(or the ..tfrench equivalent} were visited than .Protestant. This is explained by 

the ract that the vest majority or Catholic schools, \4 of those visited) include 

Grades Eight am Nine Comnerciel lor the Complementary Course for the Jrrench), 

whereas most or the .Protestant schools l5 out of the 6 visited) are strictly 

Elementary, terminating with Grade Seven. Bo1h systems, or course, n:ainte.in 

complete high schools as such, in sone or which observations or Grades 8 and 9 

uoostly classical) ware carried out. 

l2) These were further supplemented by pravioua and later talks with certain 

of the J.ns pectora and embers or the Administrative Starts. 
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total or 7 upper, 8 middle md 3 lower class schools. lf'inally, while 

observing the atri ctest anonym! ty regarding the id entities of the teachers 

and scoools visited, we may say that tMy ranged in actual fact from the 

general Notre-Dann de Grace area to the d1 stri et of" Maisonneuve in the 

east end of the city, aDd from as :tar north as Rosemount dovm. almost to the 

St. Lawrence River it self. 

Statistical Bac!ground Complete 

'l'he description of the di stri bu tion end frequency of the 

observations actually made in tm schools brings us to the completion of 

the task we set ourselves in this first chapter, namely, or providing the 

general organization and statistic al. backgrounds of the systems under 

consideration end study in our thesis. There remain but 1he few short 

final observations we deem it ·necessary to make and whi eh will be found in 

the brief concluding section which follows immediately. 

]NO OF SECTION FOUR 
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CONCWSION 

Background !l.:aterial Essm tial. to Understendirlg 

In this pt-eliminary chapter we have striven to the best ot 

our ability with the materials availsble to construct and formulate as com

prehensive a framv~r.k end background as possible under 1he cireumstaooes in 

which to set the established data ot the actuel observations themselves, whi eh 

form, or course, the core and body or the present thesis. In the general 

economy of the writing or this report we have devot-ed, es but e li:~tle 

thought will clearly reveal, much time end consie.erable e:f'fort .... the construction 

or the table a alone , for example, con,su.med many long hours of painstaking end 

laborious work - to the assembling and arrangement or the matter tor this 

chapter. We have done this for a definite reason, end 1 t is this, - from 

the very nature of' things no one o"f us, in any of the ay steitB, has a clear, 

vivid am absolutely true picture or conditions and stenderds in all three 

of the distinct and diverse educational set-ups here in h~ntreal, the 

educational practices ot which form the ma,tter or our investigation. Yet we 

are going to endeavour to indicate in the next two chapters, the main body 

o'! the thesis, matters and conditions common to all three, together with 

significant deviations pertinent to each, and -attempt to establish certain 

conclusions and recommendations, and at the very least engage in a consider-

able amount, granted perhaps largely by implication, but possessing never

theless a very reel end factual existence, of interpretation and evaluation, 

end what is more, this latter will be eom.\\hat normative in character. 

Accordingly, then, it seemed not only fitting and ot interest, but even 

necessary and essential to oolleot and oollate as much background material as 

possible, especially that statistical in natm-e whi eh lends itself more readily 
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in its :final form. to canparati ve treatment and errangeiiBnt, end from this 

to derive by a measure or careful end sympathetic intelligent thought thereon 

at least some rough understanding and picture of the three separate systems, 

tv.o Catholic am one Protestant, as th f1/ beer on em re .late to each other 

and one en other. With this end in view, the various sections of this chapter, 

tcgether w1 th the related statistical tables, were evolved and prepared, and 

if they contribute in any manner whatsoever to en understend ing end sympathetic 

appreciation or the unique problems 1hat face us all here in Quebec, then that 

will be more than ample reward tor the hours or tedious labour expended in 

their fat"mulEt. tion. 

Co-operation end Assis tence of All Acknowledged 
~ 

rrhere isl\:f'urther point I would like to meke 1 and it is indeed 

not only: a personal pleasure to do so, but also a tribute to the good end 

cordial relations that do mintein, and forsooth have maintained over a 

long period or years, between English and French, Catholic and Protestant, in 

matters educational in this our bi-lingual, bi-cultural p~vince or Quebec. 

It is 1:he very pleasant task of acknowledging the excellent treatn.ent l was 

everywhere accorded on my visits and observations. In all the schools, 

Pro testemt aa well as English and French Catholic, end by all tb e 1'eechers and 

especielly the Principals, I was most cordially and politely received end made 

to reel welcome. Being a teacher, I know the unexpected interruption siitply 

must have been here end there a possible upset of the plans for the day, and 

everywhere ~ant at least some derangement of the day's program, but so warm 

was my welcom everywhere that howhere in eny instance was I al.loVv-ed or able 

to detect just wnere this undercurrent existed, if indeed it did, or made to 

feel in the slightest degree an intruder or interloper in the private 

affairs of the conduct of the school. The attitude on the part of the pupils 
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was likewise one of respe et, oo -operation m.d politeness. Finel.ly, 
the authorities of" both the Catholic Commission md the Protestant Board, 
with whom I had the pleasure or dealing, accorded~,- as did the actual 
instructional staffs, every possible comfort, convenience and assistance 
it ley within their power to provide. Without the willing assistance md 

generous co-operation ot all these fel.low-wor.kers in education, this thesis, 
end the research it involves would never have been possible. Their sympathy 
and encouragen:en t were at all tilll9 s a scurce of strength, courage and 
en thus ia sn to ~ in the arduous task undertaken, and l ern. glad to seize thi s 
opportunity of paying this humble and unsolicited, nay perheps even slightly 
embarrassing, public tribute to them for their gracious and always friendly 
assistance in this work. 

Final Reporting Twofold 

Let. us end, 'therefore, on this note, assigning to the next 
tV\0 chapters, first of all by the blocks or the subject-matter and secondly 
by the items of the check-list Rating Scale, the final reporting or the 
educational prsct ices actually ob served in our Montreal schools, the core
problem ot our research and thesis. 

]N) OF CHAPTER ONE 
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CHAPTER TWO 

THE EDUCATIONAL PRACTIC"ES IN THE BLOCKS OF SUBJECT-MATTER 

INTRODUCTION 

Method or Presentation or Date 

The most important problrun that presented itself for solution, 

once the observations had been finally concluded and the generel raw data 

in the form of notes collected together, was the one of deoiding on the 

organization and presentation the final synthesis would take. lt seemed 

to us that no useful purpose would be served, and indeed harmful bias 

and unwanted prejudice might even possibly result, from an arrangement of 

the matter solely by syst~. Furthermore, it is clearly impossible to 

compere the systems, entirely apart from the fact that we ere opposed to it 

on principle in this thesis, in many matters on the program, e.g., religion, 

mother tongue, etc., because the essential basis or any comparison, the 

presence of similar elements or like factors, simply does not exist. Again, 

it was felt that a straightforward presentation or our results by subject 

arrangement alone would also be incomplete, running the risk of overlooking 

minor but significant points in the general aim of securing uniformity. 

But a combinat!on of the best elements of both plans seemed the ideal 

solution, and accordingly the following method or presentation was adopted 

end adhered to throughout this chapter. The general organization of the 

data would be around the major blocks of subject-matter, namely, Heligion, 

Mother Tongue, Mathematics, Second Language, and Other Subjects ta convenient 

means or collecting in one place the remaining admittedly important but 
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generally considered more "miner" items on the cuiTiculum). {1) But 

-within each part or this broad grouping perfect freedom or discussion 

would be the rule, so that mere possible __ we would be able to attain our 

ideal of deriving and discussing elements common to all three of the systems, 

and yet on matters where this would pt"ove to be impossible, as we indicated 

by example above, we would still be able to present the practices character-

istic or each a,ystem, not on a strictly, and probably distasteful, comparative 

basis, but as significant, worthwhile end interesting deviations, resting 

ultimately on tm aims, object! ves and educational philosophy peculiar or and 

particular to each or the principal pertinent patterns. J.n other words we 

will strive to interpret the educational practice End procedure in terms 

of the u:oderlying philosophy, aim and content that inspire and guide it. 

One Aim Common to Both Sys ten»~ 

Furthermore, I v.o uld like to point out even et this early stage 

that the dichotomy between the Catholic and Protestant appros ches to the 

problem of educeti on, as experimental observation 8lld investigation cleerly 

reveal, is, granting certain fundamental and obvious exceptions, more apparent 

than real, end not as fundamental in dle.racter as many edooators on both 

sides ·of the educati onel fence seem to believe. .And is this not to be 

e::qected, tor after all we are attempting to accomplish the sane arduous task 

in the same milieu and environment, subjeet largely to the same difficulties 

(1) The presentation ot the data revealed by the fifty item 
educational eheck-list we spoke or in 1he lntroduetion as the "Rating Scale" 
will be reserved tor a full and complete separate chepter in itself, 
immediately .following this present one. 
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TABLE IX 

Observations by Subject for the Three Systems. 

SUBJECT t I SYSTEM~ E!ng.Cath. Fr.Cath. Prot. TO'l1AL 

Religion 6 4 E 
U U~I .~ 

.... - . .'-') ... 
11 erc1ses 

Mother Tongue: ( 21) (26) ( 15) (66) 
·-

Spelling 7 
~ 3 13 

Reading 7 10 5 22 

Literature 4 1 1 6 
Language 0 1 2 3 
Grammar 5 9 1 15 
Penmanship 1 1 2 4 

Miscellaneous Jt~tter '~ · T' f f. i n a ) 1 
~li·r~e v~ or :; ~u iorj ell ng 1 1 

Mathematics: (q) ( 11) (6) (26) 
Arithmetic 6 11 6 2i 
Algebra 3 0 0 3 

Second Language 1 0 6 7 

Other Subjects ( 8) ( 8) (24) (40) 

History 1 4 0 5 
Geography 1 2 6 q 

Science ~ 0 2 _5 

Latin 3 -not carri d) 0 3 

Art 0 0 7 7 
Singing 0 2 2 4 

Health Education 0 0 2 2 

Miscellaneous () 0 5 ( 1) 5 

T 0 T A L ( 2) 
49 49 52 150 

(1) Two kindergarten classes, 2 opportunity classes and 1 
Industrial Arts class. 

(2) The number of lessons observed exceeds the number of 
classes visited because quite often more than one subject was 
taught during the time of the observation. 
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etd striving to ach1 eve 'the sane result, D.Blllely, the training and guidance or 

Christien Canadiftl citizens .(1}. 

Material Based on Revised Data 

This cha:pter, then, d1 vides itself into the various sections listed 

above, corresponding to the major blocks of subject-.mtter ordinarily found on the 

average curriculum. Table IX on page 7:t shows the grouping or the actuel obser-

vations n:ade arranged by ru.bject (and where necessary by subject sub-division) for 

each of the three systems. 'fhe material presented end the conmentaries made ere 

in e.cc.ord with the data collected aDd ootes taken during the time or the observe-

tions listed on this Table ea modified and revised by d1 scussion end experience, 

which, after all, as the adage has it, is the "greatest teacher". 
lnterpretation Left to Reader 

, 
\Ve have striven to present En accurate exposition tmd narration of 

tba true situation actually prevailing in our schools, preferring for the moat 

pert to leave the evalua~ion end interpretation or tbe data g1 ven to the judgment 

and understanding and probably greater krowledge and experience or the individual 

reader to be made for himselt ss he best sees fit and :rroper. 

END OF INTRODUCTION 

(1) It is interesting to note in this regard the increasing num';)er of direct quotations trom. and reference~ to modern English (largely .American) texts in the various edoo ational journals printed in the French language,- a number sufficiently large to impress itselt on the consciousness of the writer even in the very small emoun t of such Fremh reading done. For 1ho se interested, two vecy significant articles (in English) appeared in successive issues (December 1945 and January, 1946) or "L'ecole Canadienne", the official pedagogical review of' the :V..ontreal catholic School Conmission, namely. "Our :Merit System" by Mr. Treffle' Boul8_!15er (Director of Studies), p.l75-181, end "The New School Program in Quebec" by;13.0. Filteau (French Secretary o.f the Department or Public Instruction), p.214-219. Turning to the oth ar side of the picture we also take note or the fact that Dr. Willian H. Burton (non-Catholic} in his magnificent treatise, "The Guidance ot Learning Activities" (D. Appleton Century Co. Inc., New Yot.k,l944), takes the opportunity of making this equally significant statement on p.587:"These very (modern and progressive) methods are being expertly used, however, by large numbers of catholic teachers in public scoools and by an appreciable number or nuns in parochial schools". Grented he was speaking primarily of American Catholic schoola,neverthelesa it does signif,y a definite trend of great importance, especially for those or us living and teaching here in Qwbeo. 
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SIDTION ONE 

THE TEACHING OF RELIGION 

Evident Differences 

It is clearly evident that whatever similarities may exist 

in other subjects, it is in this matter or religion and ~ts objectives, 
that we are going to find possibly the greatest differences content end rnethodologyjani d1 vergencies, - indeed it is fundamentally, 

as even an elementary study of our histolj" immediately reveals, the "raison 

d'~tre" or our whole bi-religious educational system, and yet both divisions 

ot this system are professedly Christian. Let us begin with brief statements 

of the aims and objectives, as expressed in their official publications, 

of the two systems in this importent regard, following up then with a glame 

at the cont ant of' the religious crurses, and finally considering e.t s ana 

length the actual methodology observed or discussed during the period or 

investigation • 

.AIM3 AND OBJECTIVES 

Catholic Aims 

The Pro gramme of Studies for English-Catoolie High Schools (1) 

has this to say concerning religion: 

"In the teaching or religion it is of the utmost importam e 
that the pupils be brought to realize the vi tal influence which 
the doctrine e.nd practice of the Church should have on their lives. 
Hence the formal teaching of the classroom must be supple.rmnted by 
Sodelity organizations and Catholic Action groups, by which our 
young people will le ern to work into their daily lives the subject 
matter studied in class and to realize that it is their duty to usa 
the truths they have received tor the enlightenment and the better
ment or their fellowmen". (2) 

(1) Remarks and quotations on religion naturally apply with equal force to both sub-divisions, English and French, or the Catholic system. This condition will generally maintain for the other subj ecta also, except, naturally, Mother Tongm and Second Langauge, in ell the grades up to Seven inclusive. 
(2) Cp. cit., p.3. 
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.Agein, in the JrOgrem tor the Elanentary and Intermediate schools we 

read: "We teach our children prayers in order to show them how to speak 

to God with. intelligence am love". (1) And later on, "Catechism is not 

something that must be merely learned. lt ought to become en integral part 

of lite, permeating the souls of the children and directing their ections"(2). 

The two reasons givEn for the teaching or Chtn"ch History are: "(a) To 

prove that the Chm-ch is ot Divine origin; (b) As m aid in Apologetics, 

especially in answering objections".(3) Finally, we find Civics (included 

under Religion in Catholic schools) defined as "The sum of the feelings end 

practices which produce a good ci t1. zen", who is "distinguished by his attach-

ment and devotion to his city and ccuntry". (4) 

Pro tastant Aims 

In the Handbook for 'l'eachers in the .Protestant Schools or the 

Provime or Quebec, the following cleer statement is made: 

"No education is complete which disregards the spiritual 
legacy of the ages. This consists of the great body or thought 
ani aspiration which is comprised in morality ani religion. The 
principles of moral living must be inel uded in any adequate 
progr8llllll8 of school ins true t ion l:o th because or their intrinsic 
interest and because they are essential to that well-rounded 
character which is th a final goal of the educational process". (5) 

A few pages later speaking or Bible Study as part of the English Course, we 

come across this statemnt: "The decision to .tmke Bible Study compulsory 

(1) Ibid., p.l5, 

{2) Ibid., p.l9. 

(3) Ibid., p.o5. 
(4) Ibid.' p.23 
(5) Op • c 1 t. , p • 9. 
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is in keeping 1'd th the thought a or many people that a study of' the Scriptures 

is t'undemental to the preservation of Christian civilization".(l) Finally, 

the aims or Moral and Religious Instrwtion are given as: 

"1. To impart a general knowledge of the contents or the 
Bible w1 th parti cule.r reference to the incidents and passages 
which afford a basis for the moral end religious instruction 
of children. 2. To stimulate an interest in the Bible as one 
of the masterpieces or English literature. 3. To afford the 
teacher an opportunity or emphasizing the more.l and religious 
foundations or our civilization and the importance ot upright 
cmrecter in personal and national lite". (2) .Aa to ci vie and 
social training this thought is expressed: "The ob je cti ves or 
education will be attained if' children are so trained that they 
become healthy, moral, cultural, efficient, self-supporting end 
co-operative citizens". (3) · 

CONTENT 

This we will indicate only very briefly indeed, es the various 

programs and courses or study are readily available for further consultation, 

it such is needed or .desired. The Catholic program (to Grade g only) includes 

Prayer tpt:rhaps 35 or so iJtatl), Cete chiam (more broadly interpreted then 

any m3re question-and-answer technique) (4), Sacred and Church liistory, Gospel 

reading, a little el anen tary Church Liturgy, end c ours ea in Good Mailll.ers and 

61vies and Sociology. Every pupil in the higher grades 1s required to have 

a copy of tile New Testwmnt. The program in the Protestant Schools (5) takes 

(1) Ibid., P• 42. 
(2) Ibid., P• 91. 
(3) Ibid., P• 10. 
(4) The DePaul Course in Religion, organized on 1he Y-orrison Unit Plen 

was recently tested in selected schools. 
(5) It has to be remembered that they must perforce deal vath ell the various rrotestant sects am e.lso the Jewish group, a handicap the Catholic schools obviously do not suffer in this regard. 
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in explained Bible Readings (English Course) end Scripture Study, hymns 

ani prayers (tm Lard's Prayer) used in the open1Dg exercises, instrmtion 

in morals {wit:OOut denominationel teaching) and democratic citizenship, and 

the seluting or the Fleg and the singing of "God Save the lting". In general, 

the Protestant pupils study the New Testament and the J.ewish ones the Uld 

Testanant. 

EDUCATIONAL PRACTICES 

Protestant Schools 

The Opening Exercises 1n the Protestant schools are condm ted in 

a dignified and generally respectful manner, the singing is good, the Scripture 

intelligently read (usually by e. pupil, it w<?uld seem), end 1he short 

explanation by the Teacmr reasonably well followed, end the Flag Salute 

end National .Anthem are excellent. However, a certain ennui, l hesitate 

to use the word "boredom", is epparen t in the atti tui e or some or the pupils. 

While they are no, t at ell shy about their participation, or the observation 

thereof, in the opening Exercises, tmir enthusiasm is, to say the least, 

not over-marked, and the interest and attention displayed not or the keenest. 

Probably the explena tion lies in the fact 'that doing what almost emounts to 

the same thing every day at the same tin:e does inevitably militate, even in 

what should be as vital ani· compelling a matter as religion, against a 

consia tently high rate of interest and attention. What is the best solution 

to this problem is beyond the strict field or this work - nor for that matter 

do 1 pretem to know the perfect and lasting fllswer - but it would seem to be a 

matter where a little intelligent thought end effort might pay rich dividends 

tor all concerned. This little ruggeation, however, must not cause us to 

lose sight of th! more important fact that in general the Opening Exercises in 

the .t'rotestant schools are normally very well done. The Bible Reading course 
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is clear in itself', obviously depending for success in the main on the 

ability and initiative or the individual teacher and tbe degree or interest 

ani receptivity \including the hone environment) or the individual pupil. 

Citizenship end democracy are taught primarily by practice supple!l})nted by 

precept, bo1h in the classroom itself end in such related fields as clubs, 

discussions, forums, student councils, etc., etc. A detailed description or 

all the se is cleerly impossible .. here, - let it suf'fie e to say that the job 

done in the Protestant schools is outstanding, both in its scope and 

achieve.a:ent. 

Catholic Schools 

The morning and afternoon sessions in the Catholic schools 

open and close with prayers end these are said by ooth teacher and pupil 

with attention, respect and devotion. Occas ionelly the teacher will add a 

short informal pertinent meditation o~ his own li heard an excellent one 

during one or the observations), and often the prayers arectf'ered tor some 

s:reeiel intention la sick or deceased parent or pupil, in honor of a special 

feast-day, etc.). This tends to prevent the monotony J. spoke of above and 

makes the eat of praying much more personal end .n:eaningtUl to the pupil. 

Another practice is the offer 1ng up to God of all the actions \work, study, 

play, etc.) of the day in the prayer called 1h e Morning utf'ering, vh ich seems 

to me a splendid way to start the day off'.ri~t. The last prayer said 

before final dismissal is the Act of' Contrition, when forgiveness is asked 

for the offences of the day. l could write mudl more in similar vein, but -

1 will content myself w1. th saying 1h is, - it is a beautiful end inspiring 

sight to sea these Catholic classes, teach er and pup ila, united in earnest, 

dignified end heartfelt lyou are aware or, end cen almost "feel", their 

deep-rooted sincerity) supplication to the Creator and Common Ii'ath er ot us 

all. The catechian is explained by the teacher and recited later by the pupil, 



preferably in his own v.ords, but if not, thw in words fairly closely 

epproxixoot~ tmse or the text. The other d1 visions mentioned under 

"content" are handled in somewhat similar manner. .Practical democracy is 

more directly fostered in extra-curricular activities, especially organized 

~orts, than in the classroom itself' tsave by precept, of course) which still 

tends to be regarded as primarily a place of' more intellectual pursuits. 

While granting all the above, end more, w1 th regard to the Catholic Schools, 

the re is one ever-present possible weakness and danger, end it 1 a that a. 

mare parrot-like and often very rapid repetition or the words of the prayer 

or (.;atechetical text or vmat have you, 1rl thout eny understanding of the 

basic neaning thereof, may result. The ~'rench scmols with their greater 

insistence on the strict wording or the 'text are much more prone to this 

serious fault than the Jmglish, and it was indeed actually encountered 

there at times during the visitations. The courses in Sacred .tlis tory, uospel, 

Liturgy, and alao those in Good Manners ~ d Civics and Sociology, receive 

less formal treat~nt end with the exception of the first ere usually mede 

the sub""ot of incidental teaching. The Gospel of' the Mass for the coming 

Sunlay is normelly read 6Irl explained during the preceding week. 

"Learning by Doing" in Religion 

There is one final remark I wish to make end 1 t is this, while 

religion is treated with doo reverence end importenee in the Catholic Schools 

(although as Table I on page 50 shows, it does not receive a very large share 

of the program-time), it .must not be assumed that it is either over-formalized 

or distasteful to the pupils • On the oon trary, the inter est here equals or 

surpasses that accorded many of the other subj:}ots, a possible reason being 

that the pupils of every class seem to have an inexhaustible fund of 

possible aitwtions, contingencies, difficulties, technicalities a_nd the like, 
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that they love to present end discuss in all their detail, a natural 

source or interest, or course, whi eh the teachers mcourege end to ster. 

One last word, • religion is further brought to the pupils' notice end 

attention by regular visits end taUs from the parish clergy (for the 

Catholic schools are largely organized on a parochial basis) and by various 

religiou.s observances and ceremonies (often on their ov,n time} in common 

throughout the year, e.g., the children' a Sunday Mass, Benediction, 

Corpus Christi procession, etc., and also, for many;?being manbers of the 

Altar-boys Sanctuary. These latter practices, or course, entirely apart 

from their proper religious significance as ects or homege end viOrship, 

are vivid examples of the possibilities of applying the "lee.rning by 

doing" technique to the learning of religion end the fostering of moral 

education. 

Religion Essential. to True Education 

In conclusion, then, I think it is therefore a eat'e and prudent 

observation to make that in our Quebec schools, on both si des, while 

granting that perfection is yet to be achieved, we are doing e praiseworthy 

and wrthwhile job in our eff'orts on behalf' ot religious instruction end 

moral formation, end my strong personal conviction is that by so doing we 

are securil\g the better part of what true education is meant to be and to· 

imply, :for es"the Great Teacher Himself said, "What doth it profit a ~n, 

if he gain the whole world and suffer the loss or his ovm soul?" (Matthew 

XVI, 26) 

END OF SECTION ONE 



SECTION WO 

THE TEACHING OF THE Ml'lHER TONGUE 

Language Differentiation 

While our conmentaries in the fir at section on the teeching 

or religion were differentiated on the be.sis of the religious affiliation 

of the two great groups here in Quebec, those in this second section on the 

teaching of the moth er tongue will necessarily be embraced under a.no ther 

and different claasifieetion, namely, that not of' religl.on but of language 

end race. ~,or elear~y the mother tongue or the two Engl.ish-speeking minor .. 

ities, Catholic as wall a.s Protestant, is the san:e, being naturelly English, 

whereas in like manner the mother tongue of the larger body or ~uebec 

Catoolics is, of course, that cherished end exceedingly well-developed, 

though, as even its most loyal adherents and strongest supporters admit, 

very difficult to learn language, French. With this in mind, then, we 

shall strive as much as possible to correlate our observations of the 

English-speaking systems under one unified heading and treatment, reserving 

a similar unity or comnen tary in each of the sub-sections {aims and 

objectives, content, and edmationel practices) tor our investigation end 

evaluation or the French group. 

AD!S ~'flJ OBJ:!!UTIVES 

Objeoti ves in the Protestant Schools 

Under the heeding "Aims" in the section on "English" in the same 

Handbook :for Protestant Teachers referred 1o above, the following ere listed: 



"l. To s timule te an appreci et ion of fine 
expression in prose and verse. 2. To introdwe pupils 
to the great literary heritage of the Englim-speeking 
peoples. 3. To establish contacts w1 th the life m d 
thought of oth trs, in varying circumstam ea, through 
imaginati v~ reconstruction of the experiences described by 
grea.t wri t~rs. 4. To afford pupils a means of under
standing and interpreting their ovm lives through the 
recorded life experiences or others. 5. To provide a way 
for the profitable use o~ leisure''• (1) 
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.And earlier. in the sane text we find the following: 

nour literary heri tege is the great body of books 
which preserve the results of human thought through the ages. 
This is a priceless heritage, the biography of the human spirit. 
--- Th.e study of literata-e finds ita justification in this 
ele.nsnt in humanity's funded capiteltt.(2) 

It might be well to recall again here a point or which we have already 

made pertinent mention in the first section on the teaching of religion, 

namely, t~ inclusion or Bible Study as part of the English Course in the 

Protestant schools. Various specialized aims are also mentioned in certain 

parts of this Handbook, anong them being the ones on Lenguege f"To enable 

pupils to use their om langue. ge as e. spoken end wr.i t ten zoodium, eo rreetly, 

clearly, and in a Pleasing manner".) '(3), Spelling ("To help pupils to 

.master the spelling or v.ords which they are likely to use in \\ri ting, under 

all ordinary circumstances".) (4), and Writing("To teach this means of 

communication in language, with particular attention to speed end legibility"). 

{5} 

(1) Op. ci t., P• 30 

(2) Ibid.' P• g. 

(3) Ibid., P• oo. 
(4) Ibid.., P• 13~. 

(5) Ibid., P• 140. 
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Objectives in the English Catholic Schools 

The above-mentioned Engllsh-Catholic Progremrre ot Studies 

lists verious eims in the different sections on the pedagogy of English 

throughout the book among \vhioh are included the following: 

"Exercises involving thought end its expreasion should 
stimulate the faculty or observation, inspire ideas on the 
things of nature and of life and enkindle nobleespirations 
in the heart. - - - To encourage the children to think cle erly 
and to spea.k freely atout things which they know. To lead them 
to find new ideas from their surroundings ftld to acquire the 
means or expressing those idees. To train them to learn the 
thought of others from 'the spoken word, pictures, the printed 
word. \l) To develop in children the e.bili ty to think clearly 
and logically. 'I'o train them to express treir thoughts simply 
and correctly, naturally and effectively, in speaking and 
VTriting. l2) To develop appreciation lthis is under the 
heading ••Literature") of beauty in thought and form; to develop 
a love of the good end beautiful; to furnish the child with a 
stock or models of good thought and expression; to encourege 
him to read good books. (3) To lead the pupils to read for 
profit end for pleasure, for information end for the oe cupation 
of leisure time". {4) In various ways, in both manuals, the 
basic idea that "Every teacher is a teach er or English" is 
emphasized and made clear. 

~lnrlamental French-Csnadian Educational Tenets 

It is e well-known fact that French.tren the world. over regard 

their mother tongue vd th reverence almost end are very proud o:t it as 

a masterpiece of brilliance, beauty end preci a ion. This natural feeling 

is further intensified in the ],rench or Quebec, who regerd their province 

as 1h e sole remaining bastion and guard! en of the glory or what was once 

French Canada in the days or long ego. But there is r·ar more to it than 

(1) 
(2) 

(3) 

(4) 

Op. ci t., P• 11.. 

Ibid.' P• 24. 

Ibid., P• 35. 

Ibid., p.67. 



-84.-

l!'Brely this, as Mr. J'ohn c. Gallegher {a high school teacher on the staff 

of the Montreal Catholic School Commission) clearly saw and brilliantly 

interpreted in his thesis tl) on French influences on Canadian education, 

an admirable work with which every Canadien interested in education should 

make himself familiar for it contains very much material or significance 

that will shed light where nerely heat exists at present. rerhe.ps two 

quotations from it will serve to make our point clear, firstly: 

"In 1763 the uncertainty with which tb:l French Canadians 
looked to the future was tinged with a spirit of bitterness t2J 
toward France which had not provided them with adequate defence, 
and whi eh now, after a ru1 no us w er had left them impov eri shed 
and at the mercy of their hsredi tary enemy whose language they 
did not understand, whole religion they would not accept, and 
whose designs upon their own they suspected. Thrown upon their 
own re sources· they determined to struggle tor what in their 

eyes had real value 1 m d what was almost their very life. oince 
f'artunes or· wae had made them British subjects, they were deter
mined that they \\Ould be French-speaking, French-thinking, 
~'Tench-worshipping British sub~cts". t3) 

And later on: 

"There ere, then, three fundamental articles or belief 
which characterize ~rench-Canadian theories of education. -
'l~ first is that education and religi. on cannot be divorced; 
the second, that the ultin:ete end or education is the same 
as that ot religion; end third, that there is a detini te 
relationship between language and religion. 'J:ihese three 
articles of belief have been detennining :factors throughout 
the wrole oourse of development of education in .tr'rench 
Canada" (4}. 

I definitely do not vd. sh to become involved here in the thorny race 

question, but .L do honestly think that a calm end sympathetic thinking 

through or these points in e Christian spirit or e.;:>od-will end tolerance, 

wbieh means accepting French-Ce:oadianslconstituting after all about 

30:fo of the total popula.tion) as they really are and not as some at us 

tl) "A Study of French J.nf'luences on Canadian Edmation with Special 
~ference to ~uebec" -Master ot Arts in Education Thesis, McGill University,l941. 

(2) This feeling still exists end possibly partially acoounts for, or is 
a secondary or contributing cause to, their well known indifference, as tar as 
personal action is concerned, to lfrence' s fortunes in war. 

(3) up. cit., pp.2-3. 
l4) up. cit., pp.l69-70. 

---------------------------------
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think they ere or wish tooy were, -would clear away much or the suspicion) 

misunderstanding end prejudice on the part of the .l:l:nglish-speaking 

population. l. w uld recommend a similar course ot action also to our 

]'ranch-speaking brethren, for national unity, essential as it is to 

this Canada of ours, remains nevertheless a two-way street. These 

thoughts, however, should prove or assistance to us in our interpretation 

of the teaching of the J.i'rench language as the mothEr tongue in the French

Catholic schools. 

Objectives in the French Catholic Schools 

ln the "Pro gramme d 'Etudes des Ecoles primaires 9'l~entaires 
, 

et primaires oomplementaires" we find the following under the heading Of 

aim end importance of the moth er tong m: 
. \ , 

"L' enseigne.n:ent de le langue maternelle a 1' ecole prima ire 
est d 'une imp or tanee qu' on ne p eu t exage'rer. ll 00 1 t atre suss i ' , parfait que le comporte le caractere de l'ecole primaire. Aucune 
culture ne peut oompenser la co:o.naissenc e de la lengue maternelle, 
pa.rce que c'est elle qui rend quelqu'un capable de penser par lui
meme, de s' assimiler les ~nsees des autres et de donner une forme \ , , personell·e a sa ~nsee. C'est la base de !'education intellectuelle. 

Dens l'enseignement de toutes lea parties de la langue , \ maternelle, il faut toujours avoir present a l'esprit que, tout 
' ' en visant a la fin propre de chacune d'elles, on doit chercher a ' ~' attendre plus baut, c'est-a-dire qu•on doit exercer les eleves 

. ~ decouvrir la pensee dans le texte qu'ils lisent; lea formes du 
langage dans les choses qu'ils ecrivent ou qu'ils enalysent; les 
lois et les hebitudes de la langue parlee ou ecrite dans la 
granmeire qu 'ils apprennent; les elements de beau li tteraire 
dens leurs exercices de composition". lll 

CONTENT 

English schools 

The subject-con tent tredi tionally grouped under the generic 

heeding "English" normally embraces tmse to be found in the following 

sanewhat arbitrary outline: a) oral expression - original work (talks, 

stories, informal discussion, oral compos! tion), reproduction, dramatization 

(1) Op. cit., pp.22-3. 



-so ... 
(including class and school :plays end debating of an elementary nature), 

picture study; b) written expression N written composition, letter-writing, 

·and the written f'onn or the last three itelll3 listed under "oral expression"; 

c) language (meaning and .form) - mechanics or orel. and written langmge, 

vocabulary an1. phraseology, correct usage, functional grammar (a means 

not an end); d) reading- nathod ani subject-matter, mechanics of reading, 

oral, silent and supplementary reading; e) spelling end punctuation; 

f) penmanship thandwri ting is the normal scholastic form or writ ten 

expression); g) 11 terature - pro se (novel 1 short story 1 essay) 1 

poetry (content and f'Orm - rhythm, figureS of ~each, etC.) I drama, 

memorization (literary gems). In addition, a certain amount of library 

work is undertaken in both syste.l'll3, especially in the Protestant one 

where class and school libraries ere the rule retha- than the exception. 

Also in the Protestant schools Choral S:peek.ing has been tmde an integral 

pert or the English course in the elenantary grades. 

French Schools 

As to the ~~ench content, the "Pro grantm d 'Etudes" lists 

/. / 
it as follows:"L'enseigne.roont de la langue maternelle 1 au cours elementaire, 

comprend la lecture, le lan~ge, la grammaire, l'analyse et la rldaction. 

On y joint d 'habi tud.e 1' a" cri tu re et la di cte'e: 
' , / la premiere etant necessaire 

\ / ' J\ a !'expression de la pensee par la plume; la seconde, servant a controler· 

le a connai ssanc es acquises". {1) The following headings are listed in the 

" same text in the section (2) allotted to the "Cours primaire oomplementaire", 

that is, the equivalents of our Grades 8 and 9: "lecture, vooabulaire, 

"" "" orthographe et grammaire, analyse, litterature et redaction, explication de 

(l) Op. cit., P• 22. 

(2) Ibid., PP• 66-69. 



textes, notions d'histoire litt{raire, r~citation de memoire"- all or which 

together with their sub-divisions, go to make a very extensive program 

indeed, - a ract which is verified and provw when we recall that from 

one-half \in the earlier grades) to one-third lin the higher grades) or 

the· total time available each week is assigned to the teaching or the .Mother 

Tongue in the French schools (1) and even then, as many or the teachers 

and principals assured nn, both they and the pupils find it en almost 

"" 

super-human and impossible task to secure the degree or perfection comparable 

even to that attained for English in our schools. un the verbs alone, for 

example,·arnnittedly very intricate and confusing, even to them, they spend 

what would seem t:> us an amazing amount of time to arrive at what is perhaps 

after all fairly and justly described as limited success therein, oo 

intricate end rigid is tm language. 

EDUCATIONAL PRACTICES 

Eng11sh Spelling 

The spelling text in use, namely, Quance's "Canadian Speller"> is 

common to 1he tvJO English-speaking groups, and a general spelling methodology 

is indicated therein which .many or the teachers follow w1 th modifications of 

their own sui table to the needs End requirements of their om individual 

class. 'Ihe v..ords for the day are written one by one on the blackboard, the 

meaning of each om derived tthe pupils using their dictionaries, if necessary) 

and its use illustrated in a sentence (if there is sufficient time to satisfy 

this need), the teacher indicates difficulties and diversities \double letters, 

, odd combinations, etc.) by chalk rmrkings, a :pupil spells the word, the 

class visualize it (more teachers Should utilize this valuable natural help) 

..r~ 

(1) See Chapter Two, Teble I, P• 49, • also op. cit., pp,62-3 18l-2. 
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and then write it a certain n'llili>er or ti~s tperhaps 5 or 10). If 

possible, the words are left on the blackboard in plain sight of the 

pupils until the next day when it is time to test them. The next day 

they are quizzed in writing (and sometimes orally also) elld the errors 

\the eo rreotion usually being nade by interchange or copies) writ ten out 

and recited or otherwise prepared for eradication. Naturally shorter 

versions, and other m.OO.it'ications, of the above .methodology exist, but 

all the Spelling lessons observed contained ooma or many of 'the above 

features. lt is understood, or course, that ~nstant reviews and the 

other more obvic::us elements of the teaching or Spelling are taken for 

granted as fonning important parts ot the course, though not described 

here. 

Reading-English 

Reading is primrily oral in cur schools, especially in 

the lower grades. The technique in general seems to consist in having 

the pupils read orally in turn, with, and in too many cases without, 

explanation by the reader of the matter read. Errors or mal-pronunciations 
~ 
~ corrected by other pupils, or, if necessary, by the teacher. 1lbere 

is very little unison reading save for literary selections, except in the 

earlier classes. The blackboard End various kinds of flashcards ere used 

with great skill by the teachers of the f irat two <r three grades end it 

is here that enjoy~nt and appreciation, am often too. oddly enoug..li, 

the moat appropriate nuance or shade or vocal expression suited to the 

printed matter, is to be tound, - the children here want to read and are 

happy when ro doing. Correction of pronunciation, questi. ons on the matter, 

discussion of the illustrations, and other commentaries related to the 
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text :t'trm normal parts Of the reading lesson. The aral reading, by and 

large, is very well done, the articulation ani tone are good and there 

seems to be a sound grasp everywhere or the meaning of the printed text 

and its related oral interpretation aod expression. However, in the 

upper grades (from Grade 5 on}, there should perhaps be more ti.n:e (especially 

in the Catoolia schools) devoted than is at present the case to the exceed

ingly important technique of comprehensive silent reading. It should be 

pointed out, or oourse, that oral reading and its related discussions form 

tm focal point around whi eh very many important and functional oral 

language lessons are carried on and cantered, and these latter are made the 

basis for future w.ritten expression, especially when the practice ot 

requiring statermn:ts to be couched, m ere possible, in complete sentence 

ror.m is oonstently followed, as is the case with many good teachers. 

English Grfmmar, Composition, PenmanShip 

Grammar is taught indirectly by corrected practice and directly 

by blackboard lessons end textbook (in the higher grades) exercises, 

supplemented by Workbook activities on the part or some of the more en tar

prising teacffirs. The Open Door Series, in use in both systems, combines 

oral end writ ten work, and where a sympathetic attempt is made to interpret 

qnd follow out the instructions contained in the manuals, beneficial results 

are sure to ensue, v .. ni eh has been the experience in many clessea. 'Nr1tten 

Colllposition follows oral discussion and often a blackboard outline or the 

sub je et, - the results are nugatory, it would appear, compared to !.hat many 

of the teach era seem to feel the pupils are well capable of producing. 

T~ errors 1n the :finished produot are indicated 'orally or in writing, or 

both) and stb sequently corrected by the one who made them. Very much stitr 
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criticism is d 1rected at the hendwri ting or the pupils, mich many 

teel becomes progressively v.orse as the students advance from grade to 

grade. Certainly 1 t is absolutely true to say that the writing, in 

general, in the English Protestant schools is definitely and noticeably 

poorer than found in the English Catmlic, end that both ere very markedly 

interior to that found elmoet everywhere in the French schools. .And yet 

the accepted standard scientific teaching techniques sre practiced, w1 th 

the expected modifications and variations, in all three systems generally,• 

possibly the explans tion lies in the evident fact that the quality or 

the handwriting in the three systems beers a dire et ratio to the importance 

(backed up by curriculum-time assigned) attached thereunto e.nd the grade 

requiranen ts and degree of excellence stressed by each one or those systen:s. 

There seem to be no sound reason why, for exe.mple, the Pm testant third 

grade pupils should not begin to write in ink, or the sixth and seventh 

grade Catholie !English} ones should have ~ Penmanship as part or their 

course or study, not only officially, but more important, in practice. 

English .L.it erature, Class £ibrarie s 

Literature is well handled in the higher grades, es:Il'cially if 

we properly consider appreciation and enjoyment tl) as being of paramount 

(l) An amusing incident comes to mdnd in this connection, - during observation 
of a literature lesson tam J. might add a very soocess:f'ul one from the point or 
view of enjoY'l!Bnt - the se pupils were all visibly happy snd keenly alert throughout 
the lessonj in a .t'rotestant Grade g boys, the mattar being taught was Samuel 
Clemens t~ark Twain") "Adventures of Tom; Sawyer" and the section touched upon 
was the one where Tom is supposed to put on a great show of knowledge for the 
visiting vicar's benefit sod fails miserably. l. do not think these boys were 
"putting on a show", - certainly they did not fail et ell, let alone miserably, 
before their vi si tor that morning. 
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importence here. However, the English Catholic schools perha.ps hamper 

their own efforts here by being inclined to place oonsi derable stress 

on "backgrounds" (outline or the piece, author • a life, general theme, 

,m,tre and rhyme ache~, significance, meaning of certatn e:xpressions, etc.) 

as contained in dictated notes. Of course, it is dif':ficult to bleme 

the teachers as long as they e.re judged, even in part, on the results 

of their pupils in written examinations emphas1ziDg these not strictly 

"literary" matters. 'I'he course in the element ery grades is naturally 

more dif"ficult to handle bee ause of the immaturity or the pupils m d 

for that reason seem to resolve itself' largely into memorization or 

a certain number or selections and the oral recitation \in unison or 

individually, em frequently very well doneJ of' them, together with simple 

questions on their more "mechanical" aspects. lt does seem tha·t a little 

more imaginative treatment could be achieved by most or the elementary 

teachers, with, however, fortunately, notabla, exceptions. The well

planned and excellently executed Choral Speaking lessons in the J:"rotesten t 

elementary classes are or invaluable assistance in furthering this End 

or making literature more attractice and enjoyable to the younger 

pupils in these schools. ln all this matter or the teaching (end en.jo~nt) 

of our mother tongue, English, there is one exceedingly important point to 

whi eh l w1 sh to give its proper and beti tting emphs. sis end eminence, and that 

is the Tery valuable, as the results show, practice ot the Protestant Board 

of encouraging, stressing end making possible, the existence and frequent 

use or well-stocked class libraries. Every ..tJrotestant classroom l visited, 

with hardly e.n exception, enjoyed its ovn personal library - there were 

gradations in the evident care, appreciation end U3e or the books, or co~se, 
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and also their number - and this is a tremendous ed~antage and a great 

step forward in the professional aid ftld service o t the teaching of 

English in those classes. 

Sooial Maturity of Eng1ish rupils 

There is very much more we could have writ ten on this subject, 

but the space-rights of the other sections of the curriculum must be 

res:pected. The analysis we have made fbr.rm a significant, but necessarily 

somewhat bare skeleton outline, the trans fornnti on or which into a detailed 

schemata we leave to the di soernn:ent ani reading skill of the individual 

reader, - with a little imagination and reasonable judgxmnt, ! think the 

whole eni complete picture will gradually reveal end develop itsel,r. There 

is one fine!. point J. would wish to make in this regard and it is the 

significant observation that in the English schools the pupils \and it 

seems a direct result or their total training) are everywhere able to 

converse freely, politely and intelligently with vi si tors and those in 

authority, and to express and explain their opinion without embarrassment 

or insolence. Th1 s is one or the major worthwhile and lasting benefits 

of the so-called newer approach to edooation in its broader interpretation 

and significance, and is character is tic, it is a pleasure to record, not 

only of the English Protestant schools but also the English Catholic ones 

as well. 

~l'ench Reading, Literature, .,t~enmanship 

'l'he emphasis in reading in the French classes is on pronunciation,. 

articulation, the liaisons, and on a natural and fitting tone. J.n addition, 

an explanation of the meaning of the words and the sense of the sentence, 

inclu11.cg distinguishing between the principal end the secondary ideas, is 
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expeated of the pupils. A synoptic plan of the selection is to be con• 

structed, and the qualities ot its style, such as clarity, coiTectness, 

aotciseness, etc., pointed out. The generBl cl.assifieat ion \prose, poetry, 

narration, letter, etc.) or the piece should be indicated and some know

ledge of the author gained. ],inally, an oral or written account or the 

selection msy be required. l t is clear th.gt su::h an intensive study 

lthe standard or achievement expected varies, of courae,with the grade} of 

the selections inevitably causes something of a reduction in the number 

studied. lionnected with this oourse is the memorization and recitation or 

a number of literary selections. 'l'ha cultivation of good diction is the 

prime aim here, though a good knowlEdge of their content, following the 

teacher's explanation of same, is taken for granted and may be asked 

at any time. Han:lwri ting is heavily emphasized and much practice given 

to meet the high standard set for achievenant. By the end of elem9ntary 

school they ere expected to have mastered orderly arrangement and execution 

of ink-writing on single line paper \Slso unruled paper in certain 

cases), including titles, spacing, margins, the proper line-breaking of 

words, and such other matters as letter addresses, receipts, etc. 

ivlod.els are set, the techniqm explained, and guided and corrected 

practice follows. The result is uniformly good, neat end orderly hand-

writing everywhere. 

French Lenguage, Gre.mmar and .Analysis 

As far as Language is concerned, the course comprises 

vocabulary study (sensing the,Bimple yet precise word to f1 t the idea 

exactly is the aim here), end exercises in observing and expressing their 

thoughts about conmon object~ and expert ences (home, school, weather, lessons 
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studied, things in nattre, religious and civic events, etc. etc.), includ• 

ing their personal feelings end m10t ional reactions, and the reduction or 

these to oral or written composition. Finally, granmar em analysis, 

to "Which tte French join spelling end dictation (which also takes in the 

many marks or punctmtion), is stuiied. The gr8ll'll1ar is detailed end 

difficult end consumes a very consi dereble amount or progrEm time. 

The analysis, usually a sentence expressing a significent aentinant (such 

as one I witnessed analyzed: ~es enfants qui deleissent leurs parents dens 
~ ~ 

leura necessites ne sont pas dignes de vivre".), is likewise involved 

and far f'rom easy. Both are teught by the oral blackboard technique end 

reinforced by wri ttem exercises. The die tat ions are meant to provide 

occasions for the pupils to see the lmguage rules put into practice 

and great stress is oontinuelly placed on proper punctuation. The 

Complementary Grades gp into all these .n-.atters in ccrrespondingly greater 

detail and edd such items as a study or more formal elen1ent s of 11 terature 

as well as some elementary notions of the history of literature as derived 

from the authors studied, end what is known as "explication de textes", 

that is, a deteiled, analytic, intensive study Of a certain number of 

narrations. 

lf.!.Ore Provision for "Human Factor" Necessary 

From all the above, it will at once become apparent that the 

course in the Jldother Ton~ in French schools is a very complete aiXl 

detailed one, requiring considerable ability on the part of the teachers 

and a corresponding effort on the pert of the pupils • It is predominently 

intellectual in character, end follows strictly a very definite pre-arranged 

plan and program. 'lbere is little room (or time} for horizontal develop~nt) 
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ror initiative or imagination, for the chence play or an unexpected tum 

in the lesson or day's program. Perhaps for these reasons, the results 

obtained do not seem. entirely commensurate with the effort end time 

expended. The teaching in this field begins totake on and assume the 

aspects ot a solemn duty or a sacred celling, End the human elements, 

natural to ell education, may be lost sight or in the process. Readily 

granting the beauty, both of precision and content, or the French lenguege 

end the intellectual training its formal study affords, and the specie! 

place end significance instruction in their mother tongue holds in the 

minds end hearts of ·Our fellow Canadians of French origin, nevertheless 

it would seem very true to say that the aims set for it by the able 

educators in charge would be more completely end tar more pleasantly 

end pleasurably achieved if the very rigid and exacting standards were 

relaxed to some slight degree end the human factor, as 1 t epplies to both 

teacher and pupil, provided for and taken into tar greater account than 

is the actual situation at the present time. 

END OF SECTIOU Tm 



SECTIOn 'lHREE 

THE TEACHING OF Y.A'IHJMATICS 

Common Characteristics 

This third section, on the teaching or mathematics, in 

contrast to the two whi eh immediately preceded it end '\\hi eh were 

necessarily ald or their nature bi-:tocel in character, being 

differentiated in the one case by religious affilieti on and in 1h e 

other by native language, offers scope at last :tor unified and 

unitorm treetnent of a subject in end or it s.elf alone, or "per ae", 

as the philosophers phrase it. Accordingly, in this important matter 

or mathematics, bo1h elen:entary and more advanced, we shall strive to 

present characteristics oanmon to ell. 'three syatam.s, without, of oourse, 

denying their rightful and proper place end position to tm inevitable 

deviations we deem of significance m d pertinence. 

AIM3 AND OBJECTIVES 

Protestant Objectives 

The aims of Arithmetic, as givED. in the Protestant Handbook 

are as follows; 

"1. To enable the pupil to think in term or quantity 

and number. 2. To develop accuracy end speed in nwnber 

processes. 3. To apply the results of thinking in quan

titative terms to actual situations. 4. To cultivete the 

habits or care, order and neatness in number. 5. To aid 

in the development of such moral values as industry, honesty 

and ini tie. tive." (l) It goes on to emphasize the sometimes 

overlooked fundan:ente.l fact that, "As it sl!ould be taught in 

the school, arithmetic is a practical subject. It should never 

be divorced from situations which may actually be met in life".(2) 

{1) Op. cit., P• 23. 

(2) Ibid •, P• 23. 
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.Am.ong the aims listed :for Algebra as a distinct subject are included, 

with others, the following: 

"To show the meaning end value or symbolic ex}ression 
with relation to numerical values am trethematicAl 
operations. To teach the idee or the equation end to shar 
its value as a method of solving problem. To makn possible 
the expression of quantities which are impossible of expression 
in e.rithmetic. To develop the mathematical attitude to 
observed facts". (1) 

It turther not as that, "The eo lution of 'the problem am the use or the 

equation are the m most vi tal parts or algebra far the average pupil". 

(2) Finally, in the section on Ed.uce.tionel Philosophy, mathematics finds 

its, vindication in these apt words: n·As the v.orld is en ordered creation, 

operating upon unchanging laws, the study of mathematics, which is the 

science of order, finds a place on the curriculum." (3) 

Catholic Objectives 

In the Catholic Progranme of Studies, there are some 

interesting observations UDder the heading, "First Ideas or Nunber": 

(1) 

(2) 

(3) 

(4) 

"The teacher will g1 ve, orally, an idea of the nunbers 
from 1 to 00 by means or the usual concrete objects; kinder
garten sticks, msrbles, counters ot bell-frame, pieces ot 
paper, etc., or she will lead the children to form them
selves into groups to represent these nunbers. - - - By 
me ens ot objects she will g1 ve orelly the first notions or 
multiplication aDd division. Note: All these first notions 
of numbers must be presented in the following order: 1. 
Intuitively (concrete form), 2. Orally, 3. \Vritten". (4) 

Op. ci t., P• 21-22. 

Ibid.' P• 22. 

Ibid., P• 9. 

Op. ci t., P• 13. 
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Later on in the sane text under Ar1 thmetic we reed: 

"On account of its practical character a knowledge 
of eri thmetio is essential in dei ly life. fhe Primary 
School (1) trains the pupils to solve accurately, easily 
and rapidly t~ arithmtical problems mt with in every
day life. Arithmetic stimulates attention end reflection 
and develops judgrmn t and reasoning. This subject should 
be presented in the following successive stages: Intuitive 
(using concrete material). Oral arithmetic, written 
ari thlmtic". (2) 

Here also is stressed in almost exactly identical words, oddly 

enough, the se~ thought expressed in the Prot.estant manual, namely, 

that, "Arithn:etic in the school 1s a pract·ical subject end should 

never be divorced :from sitUltions which may actually arise in life." 

{ 3) There is another basic, indeed prect ic ally axiomatic, thought 

cons ten tly brought into prominence and reiterated again and again in 

the Catholic text. It is the point bearing on the place aDd importance 

or men tal and oral arithmetic. 

"The teacher will again bear in mind that the mental aid 
written work go han:i in band, the former supplying the found
ation for the latter. Accuracy end speed in nu.ni>er processes 
should be developed by mental arithmetic and rap id calcul
ation. - - - Written problems and exercises should be of a 
practical nature and always be preceded by oral work". (4) 

CONTENT 

The content in mathematics for Grades One to Nine forms, 

in general, a fairly compact and well-organized body ot knowledge 

·and includes normally such matters as: 1) Arithmetic .. the fundamental 

operations with integers, averages, common measures, factoring, fractions, 

(1) It will be ren:ambered that in the Catholic system the term "Primary" 
is applied to all Grades, up to Twelfth incl usi ve• 

(2) Op. cit., PP• 35·36. 

(3) Ibid., P• 38. 

(4) Ibid., PP• 38·9 • 
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decimals, simple proportion, and percentage end its applications in 

discount, commission, profit and loss, end interest. 2) Mensuration - . 

the squar~, rectangle, triangle, cir ole end cube, and squares and square 

root. 3) Comnercial forms - bills, accounts, receipts, cheques, 

and elementary bookkeeping. 4) Algebra - notation and fundatoontal 

operations, factors, fractions, and simple md simul teneous equations. 

EDUCATIONAL PRACTICES 

Use at Blackboards, Ob ja·c ts and Materials 

In the teaching of mathematics, both alen:entary and more 

advanced, the first impression with which we are left is that here above 

all is the blackboard truly 1he tee eh er's ri ~ t hand. Certainly its 

assistance is put into universal use end .1. think it is safe to say, 

depending on memory as reinforced by written notes, the.t no rmthematics 

lesson was observed anywhere in which the blackboard was not utilized 

to the fullest, ani l might add, anployed efficiently, intelligently 

aid efficaciously. To digress for a very brief momnt, the blackboard 

techniques of the teachers, almost without exception, of the three systems 

are of the higl:e st and there is a striking uniformity of excellence 

throughout not only in the teaching of this especially sui table subject, 

which of its very na tu:-e len:l s i tsel.:r so reedi ly to di agranmatio and 

pia torial presenta.t ion, but also in the other subjects which lend them• 

selves in varying degrees to this mEJriner or trea tn:ent. The second general 

thought on this subject, md this applies predominantly and pri.rrarily to 

the introductory grades, is the obvious neeessi ty end requisite that the 

elementary procedure be rendered at all times as concrete ana "realistic" as 

possible by the use of as large a number as are available of the pertinent 

objects and prepared materials • 
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Pro<:!edure w1 th Arithmetic 

Arithmetic is practically everywhere presented along these 

general lines, .. the teacher \the pupils' desks are or ten cleared 

to render concentration ani attention easier end make distraction less 

likely) develops the section UDder study inductively by oral explorat1 ve 

and integrated questions based largely on the former methene tical exrerience 

end knowledge or the children, at the same time constructing and filling 

in, as 1he answers warrant, a diagram or outline in chalk on "the blackboard 

of the natter of that lesson. '1'his continues until the picture is complete 

and the high-points or essentials of that particular lesson sufficiently 

clearly and completely, in the opinion of the teacher, presmted to 

the pupils at their equivalent grade or mathematic absorption and in 

language suited to their present level of understanding. '1'his general 

plan my be gone over rapidly a few more times by the teacher himself, 

usually assisted by SOIOO of the naturally brighter pupils who have 

already due to inherent ability achieved a fairly secure grasp of the 

leading thoughts or the lesson. The teacher then may devote a few minutes 

to the more obvious, end also the less elearly evident, eppli<lations of 

the principle or rule being taught and: especially any imnediate reference it 

may have to their own every-day lives \e.g. , in teacbi~ Conmission, its 

relation to the possible newspaper delivery work of mme of them might be 

e:xp lained, etc. J, ani he might go on to indi~ate oome connected end 

related unusual features and details, not that these will be remembered 

now (or J:e rheps even at all) but to ass is,t in the generation and preservation 

of interest, or as motivation. 

Review and Remedial. Work 

Next the teacher will \\Olk out, again orally with the recording 
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in chalk on 1he blackboard or each step, examples of every major kind or 

problem connected with the m tter of the lesson. Some ot the pupils may 

then be called upon to rork out a few problems either at the board 

themselves or orally from their places ~ tb. the teacher doing the chalk 

writing at their direction. When these are sufficiently clear, the 

textbook may be taken and the matter on the subject it contains gone over 

as a co-operative endeavour by teacher end pupils. .Naturally, during all 

this titm, and es:r:ecielly if a high degree of interest has been maintained, 

which the observations showed to be normally the case, a steady stream 

of questions will have been directed to the teacher and either answered 

by him ltmt is, he guided the pupil by inductive questioning to the 

required answer, - a solution almost always possible in a well-taught lesson) 

or better still by other pupils in the class woo have grasped, as r.e said 

above, the lesson's significance end essentials • .!following this, a brief 

and rapid recapitulation of the highpoints of the lesson may be made, and 

the pupils turn to exercises or problems on the matter to test their know

ledge for themselves. Difficulties will usuelly ensue sooner or' later 

\often mora recondite applications or the general rule) end these are 

cleared up for al.J/st the board. Further examples to solidify the technique 

are then worked for practice. lt ·iS Of COurse Understood that all the above, 

which represents the· general consensus, admittedly liberally and compre

hensively described, of ari thrretic method observed, does not necessarily 

take place in a single lesson or on a single dey, e.nd likewise a place 

must be reserved for both subsequent practice and review, a.a well as possible 

individual diagnostic and remedial v~rk. 
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Procedure w1 th Algebra, Mensuration and Connerci al Forms 

Algebra enjoys a sanewh.at similar presentation, except that 

concrete practical trea-tment is naturally more difficult, but the greater 

maturity of the pupils end tm 'interest or the matter itself, 'together 

with the natural satisfaction inherent in its successful solution, usually 

all combine to overcome this difficulty. .Mensuration is capable likewise 

or adequate blackboord treatment, but another useful and much more 

concrete help is readily adaptable here. l refer to the cardboard (so!Il;)

times wooden) models of various sizes and design of the main geo~tric 

figures studied. These, of course, ere or invaluable assistance in 

rendering vivid and life-like, in a visual manner, matter which would 

otherwise always tend to remain distant and indistin'.~t beceuse of its 

very abstract and· formular nature, Again, practical n:ensuration 

exercises on the dimensions of the desks, walls, and other sui table 

equipment (the globe provides a sphere to measure, for example) or the 

classroom itself serve to bring ho.m to the pupils in a more striking, 

interesting and permanent manner and way the rel event practical application 

of all this study. Commercial Forms are best taught, as might be expected, 

by the filling in ani completing of real-life models secured from the 

neighborhood bank or corner grocery store, which again serves the two-

fold purpose of arousing and retaining interest end clearly proving 

the practical relationship of the matter taught to actual life si too tions. 

The remainder or the course must of its nature incline to the more 

theoretical, but even here teaching based on the practical end utili tarien 

aspects of the subject-matter will greatly ameliorate the difficulties or 

mere classroom presentation. 
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Pupil Carelessness Greatest Obstacle 

Finally, we would point out that in the very early grades 

very skilful use is made or pieces of paper ~cut out sometine s in enin:nl 

shapes) , the ball frame, end similar me teriel to put the concrete 

idea of abstract nunber across to the children. ura~ and mwtel 

a.ri thmetic, especially the former, is quite well done in all the 

, schools. The presence at supplementary- lu-1 thmetic Workbooks, especially 

in 1he English schools, was noticed, e. very useful and beneficial. 

aid in this type of teaching. The Catholic teachers provide them on 

their own ini tie ti ve (likewise probably the .t'rotestan tJ, as, with the 

except! on, l believe, or trrade 3 lEnglish J, they do not form part or the 

official program • .Ln passing, we might note that the English-speaking 

systems, both Catholic end Protestant, employ a common series of text

books \1), though in general the Catholic pro gram, as was the case also, 

we remember,_ with Spelling, is farther ahead in the text used at each 

grade-level. Very 11 ttle ''t.iilg~r-c~ting" and similar "illegal" procedure 

was observed, what little there was being confined to the French schools. 

In short, mathematics is well-taught everywhere at all levels, though 

we might wish the Protestant teachers to be a little more stringent 

in their demands on the purposive efforts or their assuredly not over-

worked pupils, end 1he Catholic teachers to strive to zmke their 

presentations possibly more practical and concrete. The greatest obstacle 

to be overcome, in conclusion, lies outside the subject itself end is 

almost beyond the power m.d reach or the tea cm r no matter how excellent 

his technique, end that isthe omnipresent bugbear or pupil carelessness, 

(1) Books I to III of The Canadian Problem aod Practice Arithmetics (Toronto: 
Ginn and Co~ any) • 



so.mathing which our branl new modern educational theories and techniques, 

with their almost total lack of compulsion or eny nature 'Mlatsoever, seem 

powerle sa to overcome or eradicate, a point teachers everywhere are 

bewailing end bemoaning, as so many or their best effarts, the energy

consuming fruit of m8D.y years of tireless endeavour., seem to go to wa.ste 

and to be of no evall, due to the indifference and "laissez-!"aire" attituie 

on the pert of our present-day spoonfed pupils. Perhaps, in our kindness

or is it blindness, we .Dllke things too easy for those young people, - for, 

after all, the history or mankind shows that struggle end opposi t1 on end 

intelligent purpoaive effort unite to fonn and build the strongest and. 

most indestruc.tible characters. lf we add ·essentiel religious formation, 

we are well on the way to our ideal of the complete Uhristian. citizen. 

END OF SECTION 'IHREE 
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SECTION FOUR 

THE TEACHING OF THE SECOND LJNGOAGE 

Import en t Position or Seoo nd Language 

Our schools, bot~ Protestant t=nd Catholic, in the Province 

or Quebec are, to 'the best at my knowledge, unique and unparalleled, as 

far as the whole ani entire Dominion is concerned, in that the teaching 

or the second language lEnglish f'or the French, and vice versa) is 

compulsory, not only in the higher grades, but, perhaps more important 

still from the point or view or establishing broadly sympathetic attitudes 

as early as possible in the child's formative and impressionable years, in 

the later elementary ones as well. The study of .ifrench begins in Grade 

3 in the Protestant schools and continues as a compulsory subject to 

Grade 12, inclusive, and extends in a like manner also from Grade 4 in 

in the English Catholic schools. ln the French schools, English must 

be taught from the Sixth to the '1\velfth Grade, both inclusive, end Ir13.y 

be included l two hours a week) in the program for Grade 5.\l) Briefly, 

then, on all our programs the second language enjoys a position or respect 

and importance, which represents, in my humble estimation, a further 

indication of the educational v.orth and significant contribution or our 

unfortunately too-often unjustly maligned Quebec scllooJAyste.m, a democractic 

system of Christian education, whi eh with its prime tenet or edmetional 

freedom for all, English ani French, Catholic, Protestant and J'ew, has 

(1) Far documentary proof of these matters, consult the various Courses 
of Study ani re le. ted texts and materials referred to previously, es~ ci ally· 

those indicated in Section Two. 
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received encomiums or praise from accepted neutral observers of experience 

and perception, even beyond the porders of the country itself. ll) 

AD.S AND OBJECTIVES 

Aims ifi the Catholic Schools 

The Catholic. l?rogram.ue of Studies has this to say of the 

teaching of ..irrench in English schools: 

"A knowledge of French is most useful to Canadians, es}:e ci el.ly here in our own province. English Prinary Schools should, therefore, .1mke every effort to encourage pupils to acquire a working knowledge or the ~ranch language. The 
pupils are taught by carefully graded exercises; 1. To understand lt'rench as a spoken lengtiage. 2. To speak it themselves adequately. 3. To read it with ease. 4. To write it correctly". (2) 

' Again, in the Hi~ School Programme we find: "Teachers of ~'rench should, 

therefore, devote en appreciable part of their titm to French conversation 

and even endeavour to conduct their lessons solely in the French language". 

(3) The word "endeavour", to rrry mind, is well-chosen here for speaking 

from experience, both as pupil enl teacher, 1he conducting or a class 

completely in another language is one of the most difficult of all 

pedagpgical undertekings. Conversely, in the French version or the 

same text, the teaching of English is ~oken or, in part as follows: 
/ \ "Dans certaines regions ou lea enfants e~tendent 

oonstamment parler 1' anglais aut our d 'eux, leur oreille peut se former beaucoup plus ais~nent ~ la langue seconde, et la pronunciation sera rendue plus facile. En outre, 
l'utilite de cette langue peut y atre plus grande, jusqu'au point ~me de deven ir une necessi te • - - - L' ecole pr im:t ire, sans vouloir :pousser ni trop loin ni haut l'enseignernent et 

' " l'~tude de cette langue, se doit a elle-meme, eomme elle doit eux enfants qui lui sont conf'ies, de letn'" en communiquer une 
oonnaissance suffisante." (4) 

( l) To gi v'f:tne example, see pp. 542-59 ot "A History or Ed m at ion" by lf• Kane, s.J. (Chicago: Loyola Uni ve~sity Press, 19~8). 
(2) Op. cit., P• 43. 
(3) Op. cit., P• 11. 
( 4) Op. c it. , p. 41. 



Aims in the Protestant Schools 

Among the aims listed for French in the Protestant Hanibook 

are these: 

"1. To develop in pupils a familiarity with French 
as a spoken language to a degree which will enable them 
to use it with ease in all ordinary situations. 2. To 
give pupils a knowledge of the construction of the language 
end. a vocabulary which will allow them to reed .b'renoh 
literature, at least in its simpler ibrms, by the time they 
complete their school course. 3. To acquaint pupils with 
the manner or thought ani expression or a race closely 
linked with our own historically, as this is shown in language, 
end thus broaden their views and widen their sympathies. 
4. To increase the mefulness or the pupils when they emerge from 
schools and enter upon business or professional lif'e, particulerly 
in tile Province of Quebec. 5. To afford an opportunity for the 
disciplinary values of langl2!ge study". (1) 

Two further observations a-e definitely worth noting: 

"In view of the importance of this subject in the .t:'rovinc.e 
of Quebec, teachers should endeavour to interest pupils keenly 
in it. - - - As far as possible }!ranch should be taught in · 
that langu:1ge. An English explanation should be given only when 
absolutely essential. Teachers or all grades are asked to use 
.b'rench, at least occasionally, as the medium of instruction in 

such subjects as Geography and H~s tory". (2) 

CONTENT 

In the Catmlic. schools (both systems), the course comprises, 

in its broadest interpretation, vocabulary, conversation, pronunciation, 

idioms, granmar and language, translation \theme and version) and reading, 

dictation, n:emorization and el.en:entary composition (includi~ imitation). 

The Protestant schools emphasize for.mal language less, stressing plays 

and songs, reading and conversation \often dramatized) and simple dictation 

and transcription, ~ time, however, is devoted to verb study, elelll'3ntery 

(1) Op. cit., pp.55-6. 

(2) Ibid., P• 55. 
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grammar and EOJM written vork. The high school grades feature reading 

and discussion of easy literary selections, together vd th more formal 

grammar study. 

EDUCATIONAL PRACTICES 

English Catholic Schools 

There is a vast dif'fere:ooe in the English Catholic Schools 

between the teaching or ~·ranch in the ele~ntery grades and that in high 

school, and the difference is thoroughly Bn·d unequivocally in favour of the 

latter. l.n the ele~ntery grades, the sub je et is definitely unpopular 

in the main with both teacher and pupils. 'l'here is a marked absence of 

enthusiasm on the part ot both toward it end f'requent:j.the bare necessities 

of' the course ere ell that is presented. 1Ihe reason tor this unfortunate 

situation is obviously DOt racial prejudice, - there is no antipathy toward 

the French people, the exploits or the Canadians or that tongue receiving 

their full and just deserts, for example, as we shall presently see, in the 

teaching of History in "these same classes. No dcu bt the difficulty of 

the subject itself causes a certain cooling or enthusiasn. on the part of 

so,m,, but thi a applies with equal force to the other two systens. Again, 

the knowledge that there ere almost certainly sure to be oome native Jfrench 

Canadian pupils in the olass who will ~aturel.ly be quick to detect errors 

may be e possible source or timidity to some teachers who are not too 

confident of their linguistio power and capacity or fluency, - but this 

clearly eennot be the cause of so widespread a situation. The cause, snd 

the teachers aDd principals are acutely and resentfully a~re ot it \1), 

lies in the hopelessly impossible official textbook Which is guilty of 

(1) l!.ven the Director of the 'l'eachizg or Seoondary Languages himself pointed out in no uncertain terms to me a tew years ago several or the deficiencies of 
this outmoded text. 
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practically every known pedagcgicel offence in this regard (content, form, 

psychology, organization, etc.). It is no exaggeration to say that en 

examination could be set from this text that -rould in all probability 

prove too difficult for any but the most gifted Grade 12 pupil, and children 

of thirteen and under are e:x;pected to master it and with en thusieSI:l. 

Elemen tery School Course Formal end Inroroctical. 

This state of affairs (1) is vi tiet ing the entire teaching 

of French in the English-Cetholic ele.n:entery grades, end is indirectly 

affecting the high school ones (where a superior and exceedingly fine text 

is in use, oddly enough) beceuse the pupils entering therein do so with 

a. definitely prejudiced attitude (and no wonder!) towards the study of 

the ne cessery second lenguage. The course is hi gb.ly formalized, very 

impractical and devoid of all relation to normel proven procedure. (2) 

It is to be ra:nembered furthermore that the official textbooks, "to the 

exclusion of ell others", as the Regulations phrase it (3), must be wed 

in 1he classes indice ted, and all exaninations, or course, are based upon 

them. Many teachers, however, es15cielly those personally proficient in 

French (4), struggleto overcome, insotefas they are able, this formidable 

(l) A conmittee of II'incipals was formed in 1944 to outline end suggest a new French course :tb r the elanentary grades, but apparently nothing so tar 
has come of it. 

(2) Probably the only favourable feature or the lihole thing is the provision of' every class w1 th a gramaphone and a set of recorda illustrating well-pronounced 
French conversation. 

(3) Generel Circular of the Department or Studies of the lr1ontreal Catholic School Commission (L'ecole Canadienne, Jenusry 1945, p.244.) 
(4) The competitive examinations for engagement and promotion all include one or more in the Freneh language, written or oral, or both. 
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handicap t but it is true to say that at the present time any French 

the English-Catholic pupils learn is largely incidental knowledge 

derived from playing With French-speaking friends {a methcxl, ot course, 

of considerable success and highly re commendable to all PlPils). The 

high school course is a sound one end is well taught (sometimes by 

s~cie.lists), save th~at a greater effort might be made in the direction of' 

orel worlc am practical oonversat ion. 

French Catholic Schools 

The sane si tuetion mainteins with regard to the teachi~ of 

English in the French schools t the companion serle a to the textbook in 

the English schools being in use. However, the French pupils seem to 

fare better then the EngliEil in their outside cmtacts, or else have a 

stronger realization of the need for being bi-lingual, for very many of 

than are relatively quite proficient at spoken English. Furthermore, 

they ere aware of its value, find English reasonably easy to learn end 

are justifiably proud of tmir accomplish.mnts in it. When visiting the 

French schools, I availed myself' of the opporttmi ty in almost ell 1he 

classes (except, or oourse, the youngsters) of ascertaining their feeling 

toward end knowledge (1) of English. Practically unanimru sly, the 1r answer 

was that it was "utile et feci le", that is, useful end easy to learn. And 

yet, teachers themselves spoke largely only academic English (or about the 

same class o'£ English as our teachers speak French). There was no very 

noticeable difference between the elenentery and the complementary grades, 

these two latter classes being, in the !l'rench system, as we have noted 

before, 8 continuation in deeper form or the :first seven gredes, and not 

(1) The technique used was a :personal quiz of their attitude toward the 
learning of English, its value, difficulty, etc., 8lXl e request to converse with 
m briefly in simple English • 



forming a very distinct unit, as does our high school. 

Protestant Schools 
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We ere confronted with a sharp contrast when we turn to the 

Protestant schools, - here, at least as tar as personal observation revealed, 

the enthusiasm, vitality and high interest seem in the msin confined to the 

grammar school grades. And again the reason for this seems to revolve 

about t~e texts in use l!lld the orient etion they tend to give the course end 

the standards they set and bring into being, granting always, be it under-

stood, the paramount and controlling pos1 tion of the teacher in this matter. 

Be this as it may, the grammar (even that in mimeographed sam~:orkbook 

form), at least, seems to be taken very casually by the pupils end does 

not appear to be oonsidered by the teachers either as over-compelling or 

terribly vi tel.. ~ut in the element ery grades. the en th usiaam engendered and 

the degree o~ interest secured and maintsined are to my mind truly. remark-

able, if not downright amazing. And why not?, - surely acting out plays, 

singing songs, dramatizing exercises in ordinary every-day conversation 

(e.g. greetings on the street, eto.), end so forth, are "surefire" techniques 

in stirring pupils to a motivation that will carry over abundantly to the 

writ ten exercises am verb-study that ere by no me~ns neglected or by-passed, 

These n:ethods, reinforced by the ordinary types or oral and written work, 

and strengthened by the constant determination (displayed by many teachers} 

not to allow even one error i form or con tent to slip by them during the 

course of the lesson, assuredly make for outstanding soocess. Naturally, 

constant cere must be taken lest 'the course, as J. am made aware sometimes 

does happen, degenerate into e mere memorization of the play under stuiy. 
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But even prescinding ca:npletely from the anount of French actually learnt 

end retained, be it great or snsll, no one cen deny the magnificent 

interest displayed by both teacb!r and pupil in the elementary grades toward 

the study or French, an interest that cmnot fail to bode well for the 

more specialized high school stuiy in the coming years of the school life 

of those selfsame children l had the great pleasure or observing. There is 

one further point or practical techniqm or which I took mt e ani that is 

the use in all the Protestant classes or large printed cards (always 

prominently displayed) listing the conjugations (present tense) or "avoir" md 

"etre", plus several frequently used past participles, and a similarly 

prepared sample of a reflexive verb. On reflection, it will be seen that 

there 'is mooh more functional granmar conta.inei in these cards than at first 

is readily d1 scerned, and they ere put to skilful use, especiel.ly by the 

more confident end proficient teachers. Naturally, the blackboard, too, is 

brought into play far verf conjugations, translation exercises, trsnscription 

anl the like, end is here, as also, as we noted, in the other subjects, exP3rtly 

handled and tmde to render its optimum service. (1} 

Revitelization Needed 

In conclusion, then, the teaching or the second language in the 

Catholic schools needs a prompt end definite revi teli zati on, especially in the 

graumer grades, a1d the Protestant schools, while admittedly doing a rather 

remarkable job and certainly 8l outstanding one in the elementary classes, might 

improve tbei r courses by a little "tightening Of the tension" as regards the more 

formal side of the subject and that notably in the high school grades. 

niD OF SECTION :FOUR 

(1} This applies to all three systems. 
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SECTION FIVE 

THE TEACHING OF 'niE OTH:ER SUBJECTS 

Convenient Sevenfold Grouping 

In this fifth section we have grouped together in a somewhat 

arbitrary manner, ani purely for the sake of convenience, the remaining 

blocks of subject-matter, interpreted broadly, that are still to be 

considered. We have formed seven groups, as follows: l) Sociel Studies 

(i.e., History md Geography), 2) General Science, 3} Latin, 4) 

Comnercial Studies (i.e., Shorthand, 'lypewriting, m.d the like), 5) 

Music end Art, 6) Industrial Arts end Household Science, end 7) Health, 

Hygiene and l!hysical Training. It is to be clearly understood, however, 

that while we shall restrict our comments on these studies to more 

general (though true ani Bp eo ific in each case) observations' devot 1ng 

also a curtailed amount of space, as necessity dictates, to each member 

or the list, we do, nevertheless, still consider these subjects, not as 

merely "minor" ones, but as possessing and deserving a place in their own 

right on the complete curriculum, a1 d as possessing, furthermore, each a 

s:racial. significance end role of ita om in the formation end training ot 

tl:e fUlly-developed end well-rounded character, the process we cell 

education. ln this section, then, we shall deal briefly with each of these 

seven phases or facets of education from the strio t threefold division we 

employed above of aims and objectives .. content .. educational practices, 

but grouping under one subject-heading whatever we deem necessary, pertinent 

or of interest as pertaining to that particular item or unit. 
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1. SOCIAL STUDIES 

It is customary to cons id er the se as being primarily .tiis tory 

and Geography and we shell follow out that interpretation accordingly by 

ltmiting our re~rks strictly to those two subjects. 

a) History 

The aim. or teechi ng History, or at least a very important one or • 

the various aio:B, is "to develop a healthy natione.lian. and a reasonable 

interne ti onalism.". (1) The Catholic Programne declares iha t from. this 

knowledge (of history) the pupils "are led to draw conclusions of a moral, 

religious end patriotic nature". (2) Both texts stress in almost identical 

tenns "that it is to be .n1lde a "living subject" and not a mere manorization ot 
minute details. l.n the Catholic schools the Elenentary Schools study 

Canadian History and the High Schools General (European} History, and the 

Pro tea tan t schools likewise, save that the History of Engl. and is studied in 

Grades 7 and 8 and that of Canada again in Grade 9, World History being an 

optional oourse in Grades 10-11-12. By 1he way, in the lf'rench schools 

General History is also a Grade 10-11-12 subject, the History of Csna:la 

likewise being studied in those grades at the S8me time. These schools 

pay great attention to the part their forefathers played in the history 

or Canada md detailed krowledge {synoptic tables are frequently used) is 

expected. '.!here has been much conment recently in the press and in 

prepared talks that the texts in use in both the French Catholic an·d the 

English Protestant schools are incomplete in scope and treatment and therefore 

inevitably present partially distorted viewpoints. My observation inclines 

(1) Protestant Teachers' Handbook, P• 71. 

(2) Op. cit., P• 39. 
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Jre to agree in general, but the text in use in the English Catholic 

scoools {which is a revised end extended version at the one used in the 

Protestent Grades 5 end 6) seem to me ideal, that is, as a "history 

reader" (1 t is understood thet supple~ntary oo tes, teacher explanations, 

etc., are necessary 1n addition), containing practically all the 

omissions so far charged by each partisan group against the other. The 

practice of note-summaries, espe d. ally in the higher grades, is extensive, 

while story-telling and informal talks predominete in the earlier 

classes. A certain vitalizing of the teaching of History in the Catholic 

schools seem necessary. Tile .Protestant schools undertake activity projects 

of various natures \model log cabins, sand table layouts, art ml:X, etc.) 

in connection with the history course, ani t.h is, together vd th occasional 

films ani some slight laboratory work \charts, note-books, etc.), conduces 

to a higher degree or interest on 1he part of both teacher and pupil. 

The place of the library and the correlation of history v.d.th literature, 

current events, etc., is clear. 

b J Geography 

The objective of the teaching of Geography in the words or 

the Gatbolio .Progranme is to give the pupils "some knowledge Of the,karth' s 

surface and the people who inhabit it". (1) lt goes on to stress that the 

proper approa eh is the hums.n aspect, m attitude the rrotes tant f1c...ndbook 

fully concurs with when it speaks of the study of Geography lead 1ng to 

"a recognition of the interdependEmce of the people of the world and the 

necessity of right relations among them". (2) li'he content· in roth syatems 

(1) op. ci t., P• 41. 

(2) Op. cit., P• 64. 
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is the traditional Geography metter. 1he emphasis, however, is somevnst 
different,- the French schools stressing the ~rovince of Quebec more than 
do the other systems. Anotb er difference is the t, generally speaking, in the 
Gatholic schools the study Of history takes a definite precedence over that 
of geography, while the reverse is true in the .Protestant Grades. Geography 
as such, for example, in the hnglish Catholic schools, is solely a grammar 
school subject, and the ~l"ench schJols, while carrying it on their curriculum, 
never suffer it to interfere with the teaching or the quite rigorous course 
in history. The lia tholic schools . do , however, a eo re on the numb er, 
conditionp end visibili~ of their maps \map-drawing by the pupils is also 
stressed), but in general, their interpretation of the teaching of geography 
lacks, with exceptions, inspiration end imagination. ~·actual knowledge 
here, as in bistory, v.ould seem to be the major goal. in the rrotestent 
schools every ele.rmnta.ry grade stud ill a Geography and it is also an optional 
course in Grades 8-11. While a certain amount of knonledge is exacted 
{the text in the elementary classes is the same as that used in the ililglish 
Catholic schools), mre, as with History, supplementary reading, scrapbooks, 
:films, activity projects, etc., all play an important part in the teaching 
ot the subject. Simple talks is the technique in the j4very early grades. 
Integration with tm home environment of the pupils is stressed in all systems, 
es~ cially the Protestant. 

2. GENERAL SCIENCE 

In the Catholic elen:entary schools this course is ootitled "General 
Science and Hygiene" and consists mainly of four more oV,less unconnected 
(at least as rar as the internal content of the program is concerned) sub
divisions, namely, the human body, animal life, plant life, and notions on 
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industry. No textbook is provided for either teacher or pupil, the' 

course generally comprising notes (1} for.mulated at the initiative of the 

individual teacher lgreat variation naturally ooc'lrs) and transcribed and 

subsequently studied by too pupils. 'l'he teacher offers \matever e:xplamtion 

or his ov.n notes he sees fit. ~Ihere ia no exactly comparable course carried 

in the Protestent elementary schools, the Health Education course we shall 

sp3ak of shortly in sub-section 7 being something entirely different. How-

ever, a oourse entitled Elenentary Science (formerly called "Nature Study") 

is carried in Grades One to Seven and is at present based on the New 

Pathways in Science Series. Tm aim. is practical and functional, the 

technique being integration with the pupil's gemral environment. 1'he French 

schools carry this program \i.e. General Science and Hygiene) forward into 

their Complementary Course under- the headings: hygiene, zoology, botany, in-

d ustry, physics end chemistry (Grade 8) , and geology and mineralogy {Grade 

9). The treatment accorded these rather weighty subjects, as is obvious, 

is very superficial, it being largely true to say that 1 t cons! sts mainly 
I 

in the defining of the major terms tm se various subjects involve. 

Laboratory work end demonstrations are either non-existent or very elementary. 

The introductory English Catholic high-school grades, rowever, offer a 

junior science course somewhat similar to that carried in the corresponding 

Protestant classes. The latter though properly place greater emphasis on the 

practice and value of demonstrations and simple experiments and the consequent 

write-ups or them. lt must be rem~bered, in all fairness, that the Catholic 

grades, unlikB the r'rotestant, exist as a great majority in vbat may perhaps 

best be tenned "Junior conmercial high scrools'', that is, elementary schools 

(1) Familiar talks in ,the very elenentary grades. 
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that oarry the first two years of the commerci a1 high sohool course, and 

do not have at their disposal, therefore, the laboratories the inclusion 

of Grades Ten to Twelve necessitates. The explanation is equally valid 

for the French lntennediate Schools. Naturally, in the Catholic Superior 

Schools, the normal laboratory faci.lities are utilized by the earlier 

grades to considerable advantage. lt is, I think, toth accurate and just 

to say that fundamentally 'the same gener el aims characterize both systems, 

mong them being, quoting from the Protestant Handbook, the following: 

"To gi. ve information regarding a particular field er 
fields of study in the physical v.orld; to teach the habit 
of accurate observation; to teach the scientific method 
of analysis, comparison and generalization; to demonstrate 
the value of organized knowledge; to emphasize the unity, adapt
ation, and economy o:f nature". ( 1) 

In connection w1 th this last remark, it is pertinent to point out that the 

study of nature affords an opportunity to the Catholic teachers to 

amphasize man's dependence ~on his Creator, thus effecting a correlation 

of their science teaching with the course in religious instruction end 

moral formation. ..lfinally, in the hi~er grades, note-taking {including 

charts, diagrams and otb. er supplementary material), seems to be the 

establismd procedure. Horizontal reading is likewise recommended. 

3. LAT.I:N 

Latin is an optional subject in the Protestant schools end is 

compulsory in tm English Catholic Classical High School Ccurse (but not 

the Comnercial Course). However, even in the Classical Course it may be 

dropped in exceptional cases and with the approval to th of the .t'rincipal 

and of the teacher in .r·rurth High {but only there} in ravor or J.nter~dia te 

Mathematics \both crurses cannot be taken, incidentally}. It will come 

(l) Op. cit., PP• 136-7. 
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as a surprise to many to learn that Latin simply does not exist as a 

course in the French .tJrirracy- lntermediate or .Prilmry Superior Schools 

(the Classical Colleges, of course, carry it in their equivalent classes). 

This springs from the fact that Latin is considered a subject demanding 

considerable intellectual ability, ani that type of student they believe 

is mostly to be found in their boarding colleges, whi eh offer a rigorously 
classical cour.se. The French tredi tion or concentrated classical study 

for the "natural intellectuals". anl only very little more than the bare 

ess~ntial training necessary for making a living end leading a "good life'' 

for the remainder required a long period to be broadened into our more 

democractic concept or some form or secondary education for all. The 

process is still going on. Be that as it may, the English Catholic .t'l'O gram."'!le 
reco.nmenis "that Latin be taught in such a way as to enable tm pupils to 
read and appreciate the authors". (1) Frequent oral drills end exercises 

to maintain interest are stressed, and the aim or having the pupils 

express&a the authors' ideas not in a merely li.teral translation but in the 
best possible equivalent English is emphasized. The Protestant Handbook under 
"aims" expresses some~at the same idea in these words: "To acquaint the 
pupils w1 th the vocabulary and grammar or the language to a degree which will 
enable them to read original works in Latin with satisfaction and pleasure. 

To show the close relation of .Latin to English and French, end by so doing 
to give increased facility end exactness in the use ot the latter languages". (2) 
It goes on to list other minor aims, but these are the prime objectives. 

Grsmnar, prose, poetry, etc., form the course .and the method is reading, 

oral and written translation, grammatical construction and the :reasons thereof, 

(1) Op. cit., P• 14. 
( 2) Op. ci t. , p. 88. 
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and so forth. Development or historical backgrounds, political personal

ities, nnd the condition or life ot the people, etc., all serve to maintain 

and heighten interest, as does also in a special way introduction or very 

simple but impressive conversational idiom am eletmntary oral questioning 

in Latin. 

4. COlv'lMERC IAL STUDIES 

'I'he Comm.e rei al Subjects include book-keeping, accoun tailcy, 

·business English, stenography/ and secretarial practice, typewri ting and 

office practice, commercial geography, economic history, commercial ~rench 

gramnar, etc. Apart from the very elementary and incidental book-keeping and 

accounts contained as a part of the Arithmetic ~rogram \1), these subjects 

form no part or the program for any or the Elementary ~chools. They are 

strictly secondary school subjects, optional in the Protestant system, compul

sory for tl:x> se taking the English Catholic Commercial High School Course, and 

limited in the French Complementary Course to the various forir.s of bills end 

accounts, cash-books, simple conmercial correspondence, and genereliti es on 

conmerce. In Grades 8 end 9 (Comnarcial) in the ~glish Catholic high-schools 

they reduce themselves to extra Arithmetic {Grade 9) and uommercial Geography 

(replacing in Grades 8 and 9 the Latin of the Classical Course), The general 

educational practices in both these subjects have already been treated end 

described above. However, it is the practice, where possible, in Grade 9, 

to include a certain nurr.ber or basic typewriting lessons and to provide 

opportunities ror regular periods of practice on blank-key typewriters. 

The Conmercial Subje ots in the Protestant schools, it is well to note, may 

be taught only in those schools which are provided with adequate start and 

equipment. As :re.r as Grades 8 and 9 are concerned, tmy inclu:le book-keeping 

·ani accounting, shorthand {Grade 9), typewri ting and business correspondence, 

(1) see section 'lhree of this Chapter PP• 96-104. 
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use of the tabulator, and the making or carbon copi ea. The Handbook lists 
the aims of Book-keeping as: 

"1. To show the right method of recording the transactions or ordinary business. 2. IJ:10 teach the principles of ready reference. 3. To familiarize puuils with common business papers and the ordinary business
4 

instruments". (1) . 

The technique employed throughout is properly empiric and utilitarian, 
the relatively small amount of theory involved being very adequately 
treated but the ma.in emphasis end stress naturally is on the inculcation 
and strengthening or the constituent skills and dexterities required and 
demanded in the rigours of practice in real-life situations. To return to 
the l!'rench schools for a moment, we would point out an interesting develop-
ment in that the course tor girls is somewhat different to that for boys 
and in addition to being briefer takes in theoretical individual and 
domestic account-keeping. As our final remark here we would observe that 
the motivation of these subjects is greatly assisted by two natural 
advantages they possess, - the nor.mal human satisfaction derived from 
successful participation in a manual activity, and more important still, 
the obvious immediate value they possess in the commercial world. 

5. MUSIC AND ART 

a) Musie 

Procedure in catholic Schools 

In the Catholic schools music is strictly an elementary school 
course and consists in a rather theoretical study of Singing and Tonic Sol-fa, 
which is the official title of the subject. Neither instrumental music nor 

{1) Op. c1t., P• 29. 
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music appreciation exist aa such, that is, as courses on the curriculum. 

The aims of this course are given as, quoting again the Catholic 

Progra.n:rae: 

"1. To introduce the children to vocal music. 
2. To awaken the artistic taste and stimulate appreciation 
or music as one of the greatest interpretative arts. 3. 
To accustom the children to group singing, an exercise which 
fosters and develops patriotic and religious sentiments". (1) 

In practice, this course, ass~gned a mere thirty minutes a week on the 

'l'1.tr.e-'.1'able (short daily periods be 1ng the recommended procedure J, is 

unpopular (I em ref'e;-ring here to the English Catholic schools) with 

both teacher am pupil and wheneTer an interruption provides en opportunity 

is quietly shelved and put aside. The teach era l2) di alike md do not 

understand the textbook end its somewhat involved methodology, the pupils 

rail to see where knowledge, among other e;ually "interesting" items, 

of 1he various possible positions or "Do" on the staf'f answers any. 

"felt need" for them. Tm songs in the text are largely exercises for 

note values and intervals, and are entirely unknown and unfamiliar to the 

children (end their teachers). 'l'here is practically no singing or 

traditional songs for enjoyment or pleasure end even the hymns learned ere 

few in number. incidentally, the learning of the first stanza of "0 Canada" 

is compulsory. The whole oourse seeDB e further tragic proof of the 

impossibility of forcibly changing en appreciation subje et into one -where 

knowledge is the prime aim •. lt is further vitiated by the fact that the 

pupils • results or standing if:1 1 t play no part whatsoever in their 

record for promotion {as does their record in every other single subject). 

\ 1) Op. ci t • , p. 51. 
(2) A teacher who holds a Licentiate in Music from the .Hoyal Conservatory 

told me that even he railed to comprehend the reason for, and did not sympe.thsize 
with, the content and technique made compulsory- for the course. 
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However, should the course land text1 be altered so as to make it conform 

to the writ ten expr.ession ot its own aims, then both the teachers and the 

pupils ~111, it seems absolutely certain to me, give to it their best 

in effort end enthusiasm. lt mmt be pointed out, of course, that certain 

schools do achieve a very considerable w.cceas even now, but almost 

without exception tho reason lies in the broad interpretati.on given the 

course by some teacher gifted or already trained in music with a distinct 

flair for end interest and appreciation in the teaching or it. The .trreooh 

schools carry the course to Grade 9, inclusive, and not being handicapped 

by most of the difficulties outlined above do enjoy a fair, if limited, 

JMasure or success in the field. At least the children there are allowed 

not only to sing, but to sing soroothing at least e little familiar to them,

re~igious and secular songs, folk-songs {very rhythmici, theresponses sung at 

High Mass, etc. '.rwo and three part singing is included, as is the almost 

inevitable body of theoretical knowledge • 

.Procedure in Protestant Schools 

'rhe Protestant schools present a definite end rather startling 

contrast. Here music is not only carried in the seven el~mentary grades, 

but exists as an optional su~ject in the high-school classes as well, where 

furthermore another optional course is also offered \Where adequate staff 

and equipment are availableJ, namely, ..L.nstru.In3ntal I-.:.usic. Son.n idea or the 

importance e.ttacmd to music may be deduced from the fact that the Handbook 

devotes at least twenth-four :f'ull pages to the treatment cC it. 'l.'hi s same 

Hanibook speaks of that natural love or beauty end harmony which "have 

given us 8 great aesthetic heritage of the sublime and beautiful in music, 

song, md the arts, to which the children of each generation have a 
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. right tt. (1) 'l'he aims listed therein for JJlusic are also somewhat 

significant: 

"1. 'l'o use music as a rman.s of developing the 
rhythmic instinct of the child, leading to the observance 
of order and proportion in life. 2. To stimulate the 
appreciation of music as one of the great interpretative 
arts. 3. ·..L·o train the human voice as an instrument for 
expressing beauty of sound. 4. '.l'O develop, by means of 
music, the child•s powers or perception, attention end 
imagination. 5. 'l'o afford a rmans for the pleasurable use 
of leisure. 6. To encourage, where possible, the develop
malt of skill in the use of some musical inst~nt ''. \2) 

Space will not permit a detailed description of' the technique, but the 

following key words carry in their conmon connotation sufficient elms 

to make our rueaning clear: prorer posture and breathing, tonal quality 

and variation, pitch, the meaning or the words, the learning and singing 

of wcr thwhile and enjoyable songs (approxin.s tely 20 a yeer in Grades 

4-5-6), ear training, sight singing, end especially the attentive 

and directed listening to good music perf'or~d for their enjoyment 

{gramephone recordings usually, perhaps f1fteen to twenty selections a 

year). Careful preparation by the teacher end 1he "learn-by-doing" 

technique are emphasized. Materials, practical technical end written 

work, proper environrrental conditions, musical history and design, 

orchestral charts, choral tecr.!Ilique are other elenants or importence. 

The above all applies to the elen:entary classes, - Grade 8 and 9 take 

a Practical Examination leading· to an Elementary Grade Certificate. The 

Instrumental Music course is exactly What its name employs end implies, of 

courGe, highly specialized techni~ues. ~be point to be remembered and that 

stems out in all of this is that the children enjoy "the course, - they 

( 1) Op. c 1 t. , p. 9 • 

(2) Op. cit., PP• 101-2. 
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sing rongs, they lis ten to good music, they participate directly in 

every lesson, and this, ooupled with the considerable theory they pick 

up incidentally along the way, constitutes the great essential end intrinsic 

value of this remarkable course, for as the Hanlbook pertinently declares, 

"Music affects human beings favourably both in their intellectual and 

emotional natures - - - and has come to be more end more commonly regarded as 

an indispensable subject~. (1) 

b) Art 

Catholic Programme 

The Catholic Progranme dec-lare~ the teaching or Drawing aims 

at ceveloping the habits of observeti on end analysis {2). Perspective and 

proportion are considered important, en:l the expression of character in the 

work is emphasized, es is the idea that beeuty is born of simplicity. '!he 

course, compulsory to Grade 9, consists or observation, decorative 

(including technical) ani memory drawing (the copying ot models is expressly 

forbidden), tbe theory of color combinations, eni some notions on the history 

or art. It is recomnended that where possible the olderp.1pils should be 

allowed during autumn and spring to work in the open air. Drerdng is to 

be correl.a ted with object lessons. Drawing is usually taught by specie! ists 

in Grades 7-8-9, end by the regular class teacher in the grades lower -than 

these. The worlc is usually done on rectangular white sheets and colored 

with pencil crayons. Shading is precticed and the technique or fairly 

distin(lt outlines i's common. The woik. in the French schools, both in the 

degree and the extent or quality, is ruperior to that found in the English 

(Catholic J ones. Before turning to the Protestant schools we might make 

(1) Op. cit., P• 102 

(2) Op. cit., P• 49. 
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mention, in connection with this course, or the elen:entery han:lwork 

(paper cuUing, cardboard fold! ng, wo lie with sticks and 1mrble s, etc. ) 

done in Grade 1 and Vihich is conbined with the drawing and number lessons. 

Protestant Pro granme 

The Pro teste.nt Handbook sets the ou tstending purpose in the study 

or ert as being "the development or the sense or beauty, harmony snd order 

in lite". (1) The oourse is twofold in nature, - ert appreciation and the 

personal production of artistic work by the pupils. Hsndwork, draw.ing, 

colour, picture study, form and design, lettering, construction ana illustration, 

etc., form pert of 1he art and crafts ccurse \compulsory in the elementary 

and optional in the high-school gredes). The YIOik is very original, personal 

interpretation being greatly emphasized, and is accomplished on large browa 

sheets or pepe;'by means of' water colore. Sharp outlines are very infreqtEnt, 

the interpretation, in eeneral, is quite fluid and one prinarily, as it were, 

or "movement". Greet use is made of' art wolk in the activities or the 

project or Enterprise Programme. In thevery early grades simplified 

plasticine modelling is practiced, which, ·among other things, helps to 

train the ham a to a certain dexterity. The course in Grades 2 to 7, is 

integrated with the School Art Series, while the inter~diate grades have a 

choice of :freehand (inaluding some geometrical drav..1.ng or lettering) or tech

nical drawing ·courses. In the ele~nt ary grades, especi elly, correlation w1 th 

language, dramatics, scrap books, posters, etc. is attempted. 

6. INDUSTRIAL ARTS .AND HOUSEHOLD SCIENCE 

a) Industrial Arts 

These oour sea in the Pro testent schools, offered where adequate 

(1) Op. cit., P• 25. 
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staff ani equipment warrant them, form important parts of their 

curriculum. I cannot recall a school visited that did not possess 

large, clean en:i well-equipped lndustrial Arts and Household Science 

"laboratories". The Handbook lists some twelve aims for the Industrial 

Arts course (Grades 6-7 compulsory·; the remainder optional, but if chosen, 

Technical Drawing, where possible, must be taken as well) which are 

succinctly surmned up in the following: 

"Indus trial Arts may be defined as a verying but 
representative group or hand-craft and industrial machine 
expert ences, offered to develop the needed industrial 
knowledge of the pupil in 1h e complex Blld changing 
occupational, economic, social and politi eel order of 
Canada". (1) 

The course content for the year is planned beforehand and the units md 

projects carefully organized to form a oonsi stent wmle. The technique 

enployed is that or the pupils doing the work themselves, following 

gredua ted methodic training, of course, but urder the sympe thetic sur-

veillenee of the shop teacher. The latter is ex:t:ected aloo to provide, 

am be aware of the educational significance et, such aids end devices 

as pictures, models, charts, films, drawings, visiting s::t:eakers, :plant 

visits, etc. ln the Catholic schools, this course is entitled "Manual 

Trainingtt am is largely geometrical drawing and wood-work (including training 

in the care, handling and uses of "the ordinary tools). Only certain schools 

ere equipped for this oourse and it is custonary for one such school and 

teacher to serve the needs of the others in the immedie te vicinity, each 

class, accompanied by the regular teacher, going there once a week at the 

appointed tine for its lesson. It is offici ally a three-ye er compulsory course, 

(1) Op. cit., P• 79. 
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but frequently is compressed into Grades 7 end 8 (weekly periods, each 
ot one hour end a quarter in length). It is also the practice in most or 
the schools for the Grede 9 pupils lboys) to be taken once a year on en 
official conducted visit thro~h the U1.0ntreal Technical School. The· 

aims include the furthe::- education of the senses, the demonstration of 
'the practical value or dra·wing, and the giving to the pupil of e 

vocational training having some bearing on industry and tm tre.des ll). 
The technique use·d is quite similar to that described above, although on 
a more elem!ntary level. ln both systems, the :products made become the 
property or the pupils, and 1he teachers in tbis field, likewise in the 
two systems, are all spe cial.is ts. 

b) Household Science 

Needless to say, this oourse is teken by girls' classes only, 
replacing usually the Industrial Arts course outlined above. However, in 
the Catholic schools it extends from Grades 2 to 11, both inclusive, as a 
compulsory course, whereas in the Protestant schools it is offered only 
in Grades 7 (compulsory, if staff and equipment available) through 11 

(optional, even ·if available). The Catholic Progrrmme stresses the 
precticel aspect or the course in relation to the proper training of a 
girl for the :future management of a ho~. "It prepares the young girl for 
her future duties as wife and mother". (2) The teecher, it goes on to say, 
should take into account in giving the course the probable future living 
conditions or her pupils, and for this reason, considerable freedom is allowed 
in the formulation o!' the lesson content. Generel.ly, however, the following 
constituent elements are to be foulld therein: sewing tvery great attention is 

{1) oatholia ProgrEmme, P• 54. 
(2) Op. cit., P• 55. 
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paid to good work here), knitting, laundry rork, washing and ironing, needlework, 

cutting out and making, food {theory and practice), housekeeping and home 

manege.n:ent • 'l"hi.s may seem a rather rigorous course, ani it is, but it must 

be remembered that in all Catholic fanilies, end especially in French• 

Canadian ones, fer le ss latitude and liberty is accorded the daughters then 

the sons, and the training of the former for their serious duties as the 

future Catholic mothers and wives (and ell th·e responsibilities, mo:Z"al and 

otherwise, connected thereunto) is undertaken from the earliest years in a 

very earnest and practical manner in the perent el home. My personal opinion 

is that it is excellent training, resulting in refined young romen of 

taste tins teed of 'the rather loud, boy-crazy, "bobby-soxers" epparen tly 

so prevalent today, in our English circles eapecie.lly) woo will mature into the 

gentle women of tomorrow, the backbone of our Uhristien civilization and 

perhaps the greatest hope for its preservation in these troublous times of 

atheistic mterialism. The techniql.ZI employed may be stated quite simply 

and shortly, - essential theory, frequent demonstration lessons and 

plenty or guided practice. Knowledge of the suitability, usefulness md care 

or the apparatus and equipi!l!nt forms an essential part or the course. The 

difficulty enoountered above in Manual Training lla<X or equipped schools) 

is met with less frequently here, as, of course, might be expected to be the 

case. The Protestant Handbook lists its Household Science aims as follows: 

"1. To develop the hand ea an instrument of the 
brain, through household acti vi ties. 2. To teach the dignity 
of the comn.on tasks of li:t'e. 3. To afford as easy approach 
to the a·tudy of home economics. 4. To g1. ve information regarding 
the proper methods of food preparation, clothing, the direction or 
the hom! end its activities". (1) 

The course consists in the main of such items as food end cookery, meal work 

{1) Op. oi t., P• 76. 
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aewing and homemaking generelly. 'Ihe technique is essentially that 

described above for the Catholic schools. Greeter attention i& paid to 

·food preparation (tl:e necessary equipment being more plentiful) in the 

Protestant schools, while the Catholic ones stress the garment sewing and 

h:>me manage.ln9nt sections. Neither, however, by eny m,ans neglect what 

might perhaps be termed the other's specialty. ln bo1h systems, the 

course in Household Science is well-conceived, ce.refully planned end 

generally carried into excellent execution. 

7. HEALTH, HYGIENE .AND PHYSICAL TRAINmG 

Courses in Catholic Schools 

The course in Hygiene as such in 1h e Catho lie schools was dealt 

with in the sub-section above headed "General Science", wherein it is treated 

and included in that system. ln 'the .llrotestant schools it does not form a 

separate entity as such at all, being embraced, along with Health and 

Physical 'rraining, under the general heading of "Health Education''. To return 

to the Catholic schools again, "Health" is taken care of informally by the 

teaching-staff, and each school is visited weekly (or ofteilerj by a School 

Nurse end every other week or so by tm School Doctor, - their duties and 

services are those custo.nary to such professional public servants. J.n 

addition, it is customary to conduct a formal ifirst Aid Course (given usually 

by a doctor or a trained nurse) in Grade a, at the conclusion of which 

certificates are awarded to 'the candidates successful in the examination. 

The crurse in Physical Training, or to me its official title "Callisthenics", 

which incidentally is compulsory '!o Grade 11, inclusive, is based on the 

Manual of J:>hysi cal Culture published by the Strath cons Foundation. The 
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Progr~e speaks or the child's ttnaturel. love for activity end plsy 

(vdlich) must be used, little by little, to introduce him to simple 

but carefully graded exercises suitable for developing in.harmony all 

parts of the body". tl) The principal exercises incluie those for the 

head em sjloulders, raising, lowering end bending the erms, legs and 

body, balancing, bree~ng, etc., end it is reconmEnded that there be 

abort twice-daily periods taken in air made pure by ventilating the 

classroom. ln practice, most schools conduct two half-hours periods 

weekly in the school hall l usually two or more classes combine) or, 

weather permitting, outside in the school-yard. There is a yearly 

physical training exhibition to which the parents are invited, and 

thro~out the year several inspectorial visits are made by the Director 

or .Physical '!'raining or one or his assistants. Each year practical 

demonstration and participation courses sre conducted for these teachers 

who intend to take charge o'f physical training classes in their respective 

schools. 11le Catholic schools, being often buildings somewhat advanced in 

years, are handicapped in that th!y generally do not possess a regular 

gymnasium. \2) They do, however, almost universally have a large school 

hall \Whi eh Protestant schools lack in the main) where the exercises 

are teken in winter tend during inclement weather at o~her seasons). 

However, sports are not neglected end opportunities are usuelly provided 

for possibly several of the following: softball, basebell, hockey, volley

bell, handball, track tall 'these ordinarily involve the use of the school 

yard), swi.rrming \if' a pool is in the vicinity), boxing, table-tennis, · .. 

\1) up. ci t., P• 52. 

l2} This does not apply 1o the complete high-schools as such, the 
"Superior :;>cho ols" • 
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end sundry minor indoor '' ge~ s.,. (rings, sand bags, an::l the like). Also, 
an active tend frequently uniformed) Cadet uorps llJ is very often 
found organized in the school lGrade 5 and upJ, which means further training 
and courses, such as squad drill, small arms training, .Morae code and sema-
phore signalling, map reading, knots and lashings, first aid, etc. These 
courses are conducted by those teachers who have successfully completed their 
period of training, usually held during the summer months, at the Cadet/ t t 

./Ins rue • Training Camp. So all in all, in spite of lacking the facilities or formal 
gymnasiums, the Catholic schools do nevertheless present a very creditable 
showing in this matter o~ physical education. However, the introduction 
of a little more informal theory as a classroom subject would be an 
improvement and result in a general strengthening and ~tighteningn or the 
whole course. 

Courses in Protestant Schools 

The rrotestant Handbook lists the following aims for the course 
in Health Education: 

"1. To establish habits which lead to good health. 2. To give information about the importance of cleanliness, right food, pure air, exercise, rest, and other matters relating to health. 3. To teach the causes of preventable diseases and how they may be controlled. 4. To set forth ideals of health as related to public service. 5. To 
systa~atize recreational activities. 6. To develop co-ordination between the mind and the body. 7. To teach the principles of first ·aid. a. To instruct pupils in the ordinary rules of safety. 9. To increase the powers of physical performance. 10. To correct existing physical defects. 11. To further the spirit of goodwill in society by teaching children the necessity of self-control, fairness end unselfishness, as these are demonstrated in healthful sport. {2) 

The course is compulsory to Grade 7, and although not listed for high school 
grades, either in the Course or Study or the Handbook, apparently is customary, 

(1) This movement is being strongly encouraged and assisted at the present time by the Dominion Government. 
( 2 ) Op • c 1 t • , p • 6 9 • .,.-.., 
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where possible, thereafter,- in eny event, I observed at least one 

high school gym class in action and met or heard mention or various 

instructors. ln the earlier grades, incidental health teaching end accident 

prevention form a definite part or the weekly program and include such basia 

matters as cleenliness, nutrition, clothing, posture and e.xercise, rest and 

sleep, games, accident prevention, including fire (both systens feature 

frequent fire drills), unsafe playthings, etc. From Grade 4 on there are 

authorized textbooks and the course is based on definite assignrmnt a from 

them. Naturally, the J:'rotestant schools, like the Catholic, also enjoy 

the pro feasional services of school doctors and nurses. The physical 

exercis~a are drawn from the Strathcona Foundation text mentioned above in 

the treatment of Catholic schools. Setting-up exercises are practiced in all 

the classes. l"antom.imes, roimetica and rhythmicfoll activities. are more 

common in the lower classes. Class gatms (not to be confused with "sports") 

have a special value, as the individual's jud~nt and ability is brought 

into free play. or course, the greatest advantage, in all this matter of 

physical education, enjoyed by the Protestant schools is to be found in their 

gymnasiums, one of which was the proud possession of every PTotestant school 

I visited, wit rout exception. Regular periods each week for gymnasium work 

are set aside in all classes from Grade 3 up, the courses being conducted 

by trained gym-teachers. Exercises, games and sports constitute the 

course-content. However, a period of definite length for this important 

gymnasium work· is not provided for on the weekly time-table, but must be 

borrowed from the other subjects (it being recommended to very the subjects 

from which this weekly time is taken), ani tile reason for this does not seem 

very, clear or weighty. The remarks tmde in the conmentary on the Catholic 

school program regarding sports, and 1o a lesser extent, the Cadet Corps, 
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na tural.ly apply in like menner to the Protestant schools. Also, en 

optional course in Air Cadet Training is carried in Grade 9 (it extends 

to Grade 11), "V¥hich is a related study in this field.(l) Finally, 

as the Handbook points out, "Every school should be a youth welfare 

centre" and "children should be led to desire to be physic elly fit" (2), 

and, e.l though the Protestant schools might show just a little more 

initiative and effort with the wonderful facilities that are so generously 

provided for them, the schools ot both systems, it seems to me, are truly 

doing the best it lies in their respective powers to achieve to bring 

this vital .matter or physical fitness, of nationwide concern to ell 

seriously-thinking Canadians, to a proper and worthwhile lasting fruition 

and development. 

n·ID OF SECTION FIVE 

(1) Certain Catoolic schools also have Air Cadet Squadrons. 

(2) Op. cit., PP• 209-10. 
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CONCLUSION . 

Our Aim - General Educational Praaticea 

In this very lengthy Chapter Two we have described in some 

detail the fundamental aims end objectives, the general content, end the 

major educational practices in actual uoo in the teaching of the various 

subjects that form the core curriculum or the publicly provided schools, 

Protestant end English and French Catholic, o t the islani of Montreal. 

It could perhaps be objected that while very much, indeed undoubtedly most, 

or \\hat lay open to possible treatment has in feet been treated, nevertheless 

certain omissions are apparent end sometimes not explained or accounted for 

in the text. To save useless argument, we will admit et the outset such an 

objection would, of course, be technically correct. 'rhere are, however, 

certain very pertinent points of rebuttel that should be made clear to make 

the picttre properly oomplete. First or all, the description in minute 

detail of the aim, content and variant practice of every branch and sub

division of every subject of the three curricula would require many 

voluzm s end certainly could never be encompassed within the bounds of eny 

single thesis. Furthermore, such a procedure, even if' attempted, would 

contravene our ejtpressed basic aim of ascertaining the general, and preferably, 

where possible, conmon, educational practices of the three syste.tm as they. 

really end truly exist in the vast zmjori ty of classes end schools. 

Re c 1 procal. Con tri bu tio ns l'os a ib le to All Three Systems 

This brings us to our second point, which is the re-aftir.rmtion 

or our fundamental technique, namely, the recording of the "status quo" as 

broad reading, personal observation, md pertinent discussion, together with 
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t:m careful thinking through ot all three elements, revealed it to us. 
We are striving to Iresent not 'Ml.at should be, nor what could be, nor what 
would be "nicett, but what, as we see it, actually is the situation, and if 
personal exception is taken to anything we have written, then the whole 
point of our work has been missed, which is, to reiterate it once again, 
to point out tba t each or the three system possesses much of merit in its 
educational aim, content ani procedure ani that each one there fore has 
something both to contribute to end to derive from its other tv.o partners. 
The means taken was the straight forward exposition by subject of the 
educational practices employed therein, together with th~asic philosophy 
underlying them, to which we presumed to add, from time to time, the 
natural human element of personal comnentary am occasionally cri t1c1sn, 
but always J. think it both just and accurate to say - and l believe a careful 
perusal or the Chapter will ~ke this abundantly clear - construct! ve and 
sympathetic in both aim and nsture. We readlly acknowledge, md indeed 
welcome, the definite dit:f'erenees in the approaches end techniques of the 
various teachers, tbr after all, paradoxical as it ~Y sound, teaching-is an 
art as well as a sc1 ence, end therefore it is clearly impossible that 
everything we have said in our observations, laudatory or cri ticel, can 
apply rolely and completely to eny one group and accordingly the conments 
should be received and studied in a calm, detac}),d end objective manner. 
Omissions Rectified in Rating-Scale Report 

Finally, and possibly the most practical rebuttal or all, it is 
well to re~mber that this Chapter admittedly of mjor importance and significance 
in the roilowing through am achi eve1mnt of our funda.rren tal objective ,do ea 
after all represent but a part, granted the greater part, of our research and 
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that confined to the educational practices related to the techniques or 

teaching the major blocks of subject-matter. There still remains a major 

area, end one capable perhaps or a more flexible end fluid treatm~nt, to be 

covered end that is the presentation and interpretation of each of the fifty 

or so items on the educational check-list which we spoke of before and 

designs ted as the "Rating-Scale", to which we shall assign, in entirety, the 

inmediately following third chapter. It is very likely that whatever 

omissions of various natures were mcessitated in this long chapter will be 

found to have been adequately treated and dealt with in one or other of 

the sections of this next chapter. As a final remrk, we would point out 

again what we said in the introdm tion to this seoond chapter that much 

of the evaluation and interpretation of the matter presented, which or its 

very nature is unf'Jrtuna tely capable of highly controversial treatment, is 

for exactly that reason left to the jud~nt, eXP' rience and initiative 

of the individual reader, who is thus enabled to reach end arrive at for 

himself whe. tever conclusions he deems fitting ~md desirable , as reveal e:l 

by the facta at the survey. .And surely it is only right and proper to 

expect that a similar privilege will likewise be extended to the author 

ot the report • 

END· OF CH.APrER TftO 
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CHAITER THREE 

THE RESUL'IB OF TEE RATrnG SC.ALE 

IN'IRO llJC TI ON 

General Results end Significant Deviations 

In too lengthy chapter which immediately preceded this present 

one we described ani discU3sed the results of our observations insofar as 

they applied to the aims and objectives, the content, end the educational 

practices lor technique or methodology or procedure) involved in the 

presentation and teaching of the various subje et-blocks th~t form the 

major part or the present curriculum. Such a description, while or 

paremount importance and interest in the bringing to fruition or the 

fundamental aims under lying the en tire thesis is, never the le ss, pre

determined by its very nature to be largely objective, detached and 

impersonal, and yet we all kmw and are well aware, that the combined 

(and also very complex and intricate) process or teaching end learning 

which we term "education" is anything but remote, distant or unconcerned. 

Teaching, as we have already indicated earlier, is definitely an art 

as well as a. science, end, indeed, for that matter, without wishing in 

any way to detract from the worth, value and importance of the absolutely 

necessary ele.Imnt of scientific precision that should be contained therein, 

accurate analysis would, I believe, clearly reveal it to be more closely 

allied to the former in nature rather than to the latter. ~1ccordingly, 

we have determined to attempt to rectify this omission by devoting this 

chai>ter solely end entirely to a consideration of the rather int ereating 

results revealed by the fifty-itam educational check-list we designated 

in the Introdm tion as the "Rating Scale". As already pointed out above, 
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one of these check-lists was completed for each teacher and clsss 

observed, and later a careful correlation of the data thus collected was 

made, the results being reduced to the average-level most applicable to 

all three of the school systems. Significant deviations were taken into 

account, end specie! mention .made of them at the pertinent places. Table 
X. on page 141 shows a specimen Rating Scale with the general comment most 
appropriate to each it em, or at least to the ones wl:o se nature makes such 

a reduction possible, typed in red beside and to the right of it. These 

comments, it must be borne in mind, are very general in nature and must 

be accorded broad ani liberal interpretation, - but we shall speak more 
of this very shortly. 

"Genersl" 

It will be seen that there are some fifty items groq>ed under 

the :rive headings: General (6), Teacher {10), Pupils (10), Clessroom (12), 

and Procedure (12). Before turning to a narration end exposition of the 

results themselves a short introductory explanation of each or these 

items would, l tbi nk, prove of ro nsi derable value in securing right 

from the outset as clear a conception as possible of both their meening 

end their scope, which understanding should render the reading of this 

data all the more fruitful, effective and inte-.resting. The six articles 

under the first heading, "General", require very little explen at ion, 

being obviously tl:e nee or the teacher at the moment under observation, 
the grade taught by him md the school of which it forms a part, the date 
on which the visit occurred end more important still the tine it commenced 
and concluded, and finally the number of that observation in the general 
series for whichever school system was at that time being made the subject 

of' v isi tati on. 



-141-

Revised (1) pecimen Rrting Scale (with gener'l results therefrom 
recorded in red) Used in the Observations of the chools of the 
Three Jystems. 

FIFTY-IT CK-LIST 

from thToe use· ~~s~rt the approp~i~te lette , ~er~ applicable, 
follOvlng: P(poor), 1I~lr), G ( ood), ElExcellent). 

2. TEACHER 

Dress £ If c e ~le )t t 
oice GDot:/ 

Posture £ xe e.~! e...,__ t 
use of .t.;nglish (2)Coof/-£xce.~le?Lt 
Vitc..lity ~)(ee lleh.t 
M"""nner GoDc/- £1ece l2e:~t 
Discipline (;.. ('P~t~t.) ;£(C.lt t~.) 
ia t ter £ x e e ~ 2 e-n. t 

Ski 11 C: ~> D t/ - £ x. e.. e ~ 2 '>t t: 
Personality (;oot/-EJ<ce 2le.:nt 
Remc.rks: S e e t e.t t o :f 

C"h.a.Jte,., 
4. ~LA §ROgj 
'leanliness Got~ J- £ ~ c e lle. >a. t 
Se~ting l!,ool- £~e ce.lle.~t 
Lic-hting £ xc ell e ">Z. i 
r·urni ture (;.Do cl- £ JC c e l ~e.">t. t 
!! ea t i ng £ x e e l l e '>t t 
V n t i lo. t ion E K e e l l e n. t 
ocation G ooc/ 
cor a tion Gro ot:/- £ xee} 2 e :>t. t 

nul etin Board J2, 3 
Blc-- ckbot-trds Go a v'- £xc e l )e }1. t 
Bookcases $I 
1isc . ~quipmentCoov- £Jc ee) }en.t 

Remarks : S e e t e x. t a J' 
Ch.ct tep 

3. PUPILS 
No. resent ~ 7• ;3 
No. Absent 3 • 'r 

¥-·~-/I (.f-/~tt"Ve 7'~) 
sex B c J s ~ G i r_ l s '1 lt1 i let/ C t «t s se s 
Hec.ltb Goa~-£xee.lle.)Lt 
Intelligence (;.oo t1 
Attitude oo ~- E ~ee lle.?l t 
Intere ::.t c;. o o <1 
Application ~" 0 t:/ 
eo- operation G a o cl 

e ar s: e e. t e. ;l. t 0 f 
Ch.a.., te'1? 

-~.Q~]?UR~ 

>:>ubj ect See C ha. -,.Ir(T4'hle:IZ 
~peci~lty ~ o ~ e 
Type k-n.o w? e l7e- t lri l ~ -C.f"f re.. I! i*f tio 
Phase ~ss 2'rn.•/fre Se')t·1 r- e err·.) et e. 
Tec.tnique G c o J 
10 ti va tion Fa i -r 
ids F.(e-.. th..); G. ("P.,.a t.) 

~ ue stioning G. (P.,.o t.); £. (f! ~ t A.) 
A c t i V it i e s F. ( e et t h..) ) G. ( '?.,. () t-.) 

e ference s r' o o .., 
Assignment -p,. ('P-,.ot.)) F. (~et t h_.) 
Evo.lua t ion 7' o () .., 
Remarks : S e e t e. z t of 

Ch.a. te'P 

(1) The order of tV\O of the groufS of itens (Groups 3 e;nd 4) 
has een interch~nged \i.e , reversed in order to balance better 
on the page tbeir resent&tion and arrangement,- the ite[lls t.l:em
selves ·re strictly those used during the survey,' ithout addition or 
deletion or any other import~nt CLange. · 

( 2 ~ In the French schools, the item obviously beco 1es "Use of 
FrE.. .1c1\11

• 
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"Teacher" 

The ten units under the second heading, "Teacher", likewise 

offer but little difficult.y. "Dress" applies to neatness, cleanliness, taste, 
etc., in clothing, and in addition, on the part or the lay female staff, to 

the use, artistic or inartistic, of ooametica.(l) "Voice" includes 

modulation, articulation, en~unciation, tonal quality, vitality, carrying 
power, frequency of use, et~c. "Posture" is self-explP..namry, - dignified, 

erect, unnatural, affected, "chained" to desk, and so tbrth. "Use or 

English" {in the French schools this naturally became "Use or French") 

implies choice and commani or v.tlrda, pedantic or colloquial, use of idioms, 
above-below-at pupils' level of understanding, correct grammatical 

construe tion, avoidance of errors caused by carelessness, and the like. 

"Vitality" may be redu:::ed to Enthusiasm or its absence, a. vivid compelling 

presentation or a dull atmosphere or lifeless routine. "Manner", - is the 
teacher friendly, haughty, distant, approachable, cold, engaging? 

"Discipline." speaks for itself, - self-imposed, willing, lax, strict, 

repressive, oontrolled, co-operative, etc. "Matter" is to be understood 
as the evidence t~ teacher displayed during the observation of perfect 

control (or otherwise) himself or the body of the lesson or the knowledge 
involved in tm type of teaching being carried on at the ti.n:e. "Skill" means 
the combination or this knowledge with the correct methodology most sui table 

to the successful teaching and learning of the lesson. 

(l) The e:xplanEJtory oomments following the various items are solely for the clarification in t~ mind of the reader of the meaning of the term and its accepted connotation in this study, and in general will be taken for granted as understood and not adverted to specifically or individually in the final reporting of the results. 
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"Personality" may be surrmed up as the total picture the teacher presents 
in the inevitable ~uvert expr:-easion of the inner arrl more recondite philosophy, 
knowledge, ability, attitude and general "mind-set" that motivate and guide and 
orient him in all his thinking and consequently teaching, for after all, as 
has been aptly phrased, "Thinking is linking". 

"Pupils" 

The ten items listed under the third heading, "Pupils", 
similarly are quite straightforward an:l clear. The first tv.Q, "Number Present" 
and "Number Absent" • ere obvious. Under "Age" was recorded the age of' the 
youngest pupil in "the class, that liker.i se of the oldest, end finally the 
average age of the entire class. "Sex" reduced itself to Ir.file, female, 
or mixed (Protestant. schools only) classes. There is one point to bear in 
mind regarding the last six sub-divisions of this heading, namely, Health, 
Intelligence (including mental alertness), Attituie, l towards school-life 
generally), Interest tin the particular lesson) 1 Application, and Co-operation 
(nature end extent), end it is that the juds:nen t in all these matters was 
based solely on the evidence presented during the course of the observation, 
and for that reason, where necessary, should be made subject to broad and 
somewhat liberal interpretation. 

"Cla asroom" 

The fourth heading, "Classroom", anbraces s:)me twelve articles, 
ell of them practically self-explanatory, Cleanliness (room end equipment), 
Seating (furniture am arrangement), Lighting (natural and artificial), 
Furniture (q_uanti ty ani quality, condition), Heating, Ventilation, .Location 
(in relation to the wb:>le building and eny other extra or unusual environmental 
conditions), Decoration (of any nature whatsoever), Bulletin Board \presence 
or absence), Bl.ackboords (number, location, condi tionJ, Bookcases (presence or 
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absence, class library), and Miscellaneous Equipn:ent lespecially it 

rare or unusuel) • 

"Procedure" 

The fitth and final heading, "Procedure" (that is, of the lesson 

or lessons actually observed), includes twelve items, some or which may require 

a certain elucidation. "Subject" means, of course, the general block of 

sub je et ~ tter l or sub-division of sem.e) to v.h ieh the lesson ob served 

appertained or belonged. "Specielty" indicates whether or not the teacher 

was a specialist in that subj3ct, e.g., Art, Gym, Jfrench, etc. "Type" 

signifies the classification of the lesson as being either one of knowledge, 

appreciation, or skill. "Phase" indicates the stage in the unit structure: 

exploration, presentation, assindlation, organization, recitation lapplication). 

"Techniquel't should be interpreted as indicating the predominant methodology 

(or several such) employed by the teacher in the course or the lesson, e. g., 

participation, questioning, blackboard use, etc. ".Motivation" means the 

apparent prime moving force as far as the pupils ere concerned, e.g., satis

faction, fear of punishment, desire for krowledge, etc. "Aids" involves 

such extra and additional tee.ching helps as films, pictures, charts, 

models, diagrams, blackboards, books, etc. "Questioning" signifies the degree 

of' mastery of this fund8ll:e ntal technique evidently possessed by the teacher. 

".Activities" indiea_tes the major ones participated in or undertaken by the 

pupils in the course of the lesson. "References" means suggestions and 

reconmendetions made by the teacher to other sources of possible information 

apart :from the offici'al textbook, such as libraries, fi.l.nw, and so forth. 

"Assignment" (nature, quenti ty, explanation of sameJ means the study or 

written work the pupil is expected to prepare in tirre for the next lesson 

in 'this subject. Finally, "Evaluation" moons the conscious ef:fort on the part 
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of the teacher to ensure on the part of the pupil a firm realization 

that the ~tter or the lesson represents for him the fulfilment or a 

"felt ~ed", or is socially or commercially useful, or is something to 

use or enjoy now or in the future, etc. 

Organization of Chapter 

These then are the major items of the check-list, - in addition, 

it will be observed that each or the last four headings provides ample 

space for any additional "Remarks" considered pertinent or significant~ 

Certain other definite matters were also investigated or looked for, among 

them being evidence of the :presence or absence of a "House Committee" to look 

after the cleanliness (blackboards and the like), decoration, ventilation, 

etc., of the classroom, the number of pupils equipped with spectacles, the 

general stance of the pupils, whether they clothe their verbal utterances 

in complete sentences or merely monosyllables, the kind, quality and extent 

of the apparent thinking done by the pupils, their reaction to being observed, 

etc. Also a definite judgment was passed regarding the success or failure, 

and the degree of same, of each lesson made the subject of observation. 

Accordingly, we shall therefore organize this third chapter into five sections, 

the first four of which correspond to the most important divisions of the 

Rating Scale, namely, •reacher, Eupils, Classrooms and i:'rocedure to whi eh 

we she.ll add as the fifth the Miscellaneous Remarks and J.f'urther Notes 

partially outlined above, terminating it finally with a few observations in 

a very brief conclusion. 

Liberal lnterpretation of .Hesults Necessary 

There is, however, one further point that should be made clear 

before we begin, and thet is the fundamentally important one that in a Rating 

scale of this nature, with the somewhat arbitrary range of possible values 
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running from "poor" l through "fair" end "good") to "excellent", completed 

in what was after ell found to be quite e brief period of time, the subjective 

rector, the "personal equation or "mind-set~, must inevitably loom large, 

despite the most careful precautions taken to guard against and provide for 

that very natural human element. HOwever, this must not be taken to mean · 

that the observations made are largely incorrect and probably untrust~ortby 

or inaccurate, ... that would be going to the other extreme, and would be 

equally foolish. What it does mean is this, - that the observations made 

and the remarks passed in the matter on this chapter are to be interpreted 

broadly and liberally and understood as being generally, but not necessarily 

universally, true end correct, or in other words, "not for all anywhere, but 

for most everywhere". A final ~~rd, - for the purposes of this chapter, 

"excellent'' signifies near-perfection, "good" well above the average, "feirft 

the lowest possible acceptable standard of performance, and "poor" a condition 

requiring definite, drastic end immediate amelioration. So much then for our 

introductory explanation, - we turn now to the first section, which deals 

with the results of the Rating Scale, insofar as they concern themselves 

with the ten items listed under the heeding "Teacher". 

END OF INTRODUCTION 
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SECTION ONE 

'IHE TEN ITEMS UNDER THE HEADING "TEACHER" 

Recorded Results, "Remarks", Differences 

We shall consider the recorded results for each or the ten 

items (Dress, Voice, Posture, Use of English-French, Vitality, ~~nner, 

Discipline, Afutter, Skill, Personality) listed under the general heading 

or "Teacher" individually and in turn, terminating our discussion with a 

few brief but pertinent "Remarks". Where necessary we shall indicate 

marked differences between the three systemD, preferring, however, wherever 

possible, to present a picture applicable end common to all or them. 

1) Dress. The teachers' dress is everywhere Excellent, - neat, cle~n, 

~tylish, ~ppro~ratte and conservative. Tue use or cosmetics on the pert of 

the temele lay teachers is in every instance artistic end nowhere in eny 

manner objectionable. 2} V\Jlce. In ge.n~al, the voices are very Good. 

With two exceptions {one Engliah-Catholic, one Protestant), they are 

clear, distinct, well-articulated and without accent or impediment. EOwever, 

those or the Catholic (male) teachers (end especially the French male staffs) 

are somewhat strident, harsh and unsympathetic, displaying but little 

richness, beauty or tonal quality. The French men-teachers are often quite 

dramatic (natural vivacity) end display great energy and enthusiasm, - how 

their vocal cords stand the strain year after year is to me an eni&T£. 

The voices or Protestant teachers \be it noted, predominantly female} are 

quite kindly and sympathetic, but seem to lack e certain richness or tone 

and are perhaps too diffident and unenthusiastic. In addition, a distinct 

lessening of the impersonal, detached, blase, uninterested voice-attitude 

on the part of many should be sought. It should be unnecessary to point 
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out that there are fortunately numerous exceptions to every one of these 

remarks, - a commentary that should always be remembered applies to all 

observations made in this entire third chapter, and one we shall presume 

as understood and borne in mind from now on to the end of it without need 

of further mention or elucidation. 3) Posture. The posture is Excellent, -

erect, dignified, active, easy; in the ces·e or the French a little more 

"ease" and less stiffness is required, and a little more evident alertness 

on the part or the Protestants would be an improvement. 4) Use or English 

(French). Good to Excellent everywhere, - informal, not pedantic, good 

use of colloquial language, suited to pupil needs and development. The 

French is Excellent, absolutely none or tm F'rench teachers showed any 

antagonism to using English if they felt they had sufficient mastery of it, 

and all were both appreciative of and very kind tJ my no doubt frequently 

incorrect use of their language, which all likewise freely admitted, by the 

way, to be more complex ani difficult to learn than is English. 5) Vitality. 

The vitality is generally :bxcellent, - with very rewand for tl::et reason 

notable exceptions, there is evidence of a keen interest on the part of the 

teachers in teaching as a life-calling. The French are especially active 

end "ineiatent", and to them teaching seems a "mission" almost. 6) llanner. 

The manner is Good to Excellent everywhere, - finn, friendly, patient, kindly 

and sympathetic (especially ~indergarten and Grades One to Three). However, 

certain of the English-Cat~olic Sisters seem rather stern, sharp, critical 

and demanding, - but perhaps this was due to nervousness at their classes 

being observed by a young layman. Oddly erough, th:e French Sisters were 

quite rela%ed and obviomly at their ease, - many have a ready fund of 

good-natured humour to relieve the classro~ tension and tedium. There are 

also some tendencies, infrequent to be sure, on the part of certain Protestant 
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teachers to be distant, aloof end apparently uninterested, which should 

definitely be rooted out. 7) Discipline. In tm Protestant schools, the 

discipline is Good, in the Catholic \especially the !l'rench), Excellent. In 

the latter, out of 70 observations, only 6 were lower than Good (:five b'e.ir, 

one ~oor), while in the f~rmer 8 \six Fair, two roor) out or 40 ubaervations 

(or one in five) were in that category. The older ~rotestant teachers, 

experienced in the true-and-tried sound discipline of the "old school", seem 

definitely superior here lthat is, in their own system), with few "cella" 

to· attention due often to their skilful use of the very valuable "question 

technique". In the Catholic schools, th et"e se~'1lS to be a tradition or 

attitude of fir~ and implicit, but not absolutely rigid, discipline, with 

very little explicit referenceto it lfew calls to attention or order, etc.). 

In the Protestant schools, in general, there seems to be a traditional or 

accepted attitude or self-discipline (or possible "subject-matter" discipline) 

which is very preisev~rthy in itself, but which in too many instances seems to 

have sadly degenerated into a certain license almost, certainly into a too-free 

interpretation of the basic meening and aim or all true discipline. A more 

determined application or the principles of liberty under the law would be 

a distinct contribution to the character-building program. The hlonitorial 

System_ at present in we has many good points to recommend it, but the 

Teaching Staffs definitely should take a more active part in restraining 

the too-trequent turbuience, scuffling and sundry disturbances in the 

corridors. ~ikewise, a little thought and effort on their part would reduce 

the numerous interruptions of a largely useless nature \e~eolally in the 

high-school grades), room-leaving and unsupervised time of the pupils to a 

minimum. J.n smrt, the type or d iso ipline is well-suited to the unfortunately 

rare type of pupil who receives character-training elseWhere, is largely 

hcwtc• affair {integration of persooalities of teacher and pupil) with a c ~ ·"" 
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the average pupil, and is a definite failure with the more ruthless, 

untrained, brutal type (possible cause of deviations in results by 

districts, - a phenomenon limited to the J;Jrotestant schoolsJ, - in a 

word, there is a clear and inl.n:lldiate need, to my mind, of a more 

detini te and promulgated type or po si ti ve discipline in the Montreal 

Protestant schools. 8) ll.atter. The control of the n:atter is everywhere 
Excellent, especially French and Reading in the Protestant schools, J..atin 
and l1athematios in the Engllsh-Catml!o. ahd Religion, ·writing, Granmer 
and Cenad ien History in the French. 9) Skill. The teachers' skill 

(Ill9thodology) is Good to Excellent in all three systems lhere and there on 
the J.'ro 'b3 stant side perhaps a little too time-consuming· for the ·results 
noted). 10) Personality. The personality is likeTdse Good to l!.xcellent 
throughout. 'Illere is no sign or evidence ot unhappy, maladjusted, dis
satisfied teachers, all seem heppy at and keenly interested in their work 
or teaching. Perhaps a little more evident enthusiasm on the part or sane 
is requisite. Remarks. The Principals. are active, intelligent, enthusiastic 
and ef'ficient guides and administrators. 'I'he Teochers .are generally able. 
hard-working, active, efficient and enthusiastic workers, obeyed and respected 
by the pupils. There is no evidence of conscious neglect or slackness any
where. I would point out to the Protestant teachers, who seem largely 
unconscious or them, the many "bl ea sings" the survey revealed to be theirs, 
in canparison with the lot or the Catholic teachers, both French and English. 
These include, to name a few, good salaries (slightly higher maximums than the 
Catholics receive), an exceedingly short day ( 9 A.M. to 3.30 P.M., as canpared 
to 8.40 A.M. to 4 .t'.M.), much less subject-matter per grade to be responsible 
for, rar fewer examinations, infrequent and stmplified reports (the compiling 
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and triplicated recording of the pupils' results causes the Catholic 

teachers tully three or four hours ot detailed work every month, and much 

more in June), the almost canplete absence ot· surveillance duties 

(corridors, halls, lavatories, school-yard, ranks, detention classes, religious 
ceremonies, etc. j, the absence ot tm cumbrous and complicated .f'rovincial 

Register of Attendance land the Catholic Commission's Register of Daily 

:Marks), etc., etc. In view of these consid.erat ions, an extraordinary effort 
and enthusiasm in the cl e.saroom on the pert ot the Protestant teachers might 
be looked for and expected. I was amused to note one English Catholic thigh
school) male teacher who chewed gum quite openly in class, - the pupils 

were apparently used to it, or at least gave no sign of noticing anything 

unusual or mdrth-provoking in the situation. lt ia, of course, quite 
conceivable that he suffered f'ran a dry throat, or some such similar condition, 
end had explained his solution of the problem to them at some time in tm past 
previous to my visit. As to the lt"'rench teachers, -more gentleness, patience, 
and "tonal sympathy" on the part of the men is a desideratum and an 

improvement to be desired. ln general, this group exhibited the most awareness 
of', interest in, and use of, different methodologies (including the new-type 
objective tests, etc.) as such, granted as they applied primarily to the 

acquisition of factual knowledge. 

END OF SECTION ONE 
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SECTION TWO 

THE TEN ITl!lfS UNDER '!HE HEADING "PUPILS tt 

Descriptive Outline, "R~eiks" 

ln this section we shall follow the general method employed 

in the preceding one, - a descriptive OJ. tline or the findings for each 

of the ten 1 tans lNumber .i:"resent, Number Absent, Age, Sex, Health, 

Intelligence, Attitude, lnterest, Application, Co-operation) included under 

"Pupils", together with several concluding "Remarks". 

1) Number Present. Reducing the results of the three systema individually 

to one collective average, the Number Present becomes 27.3 pupils per class 

observed (3002 pupils observed in 110 classes). By systems, the averages 

are: a) English-Catholic: 26.4 pupils present per class observed(g24 in 
b) French~Catholic: 26.5 pupils present per class observed (926 in .35 classes)> 

35 classes) f and c) Protestant: 28 .a pupils present per class observed 

(1152 in 40 classes, - one, as explained in Chapter une, being counted three 

ttmes). Another break-down or the same results is as follows: Catholic: 25.4 

(1850 in 70 classes), Protestant: 28,8 lll52 in 40 classes), - a difference 

or 2.4 pupils per class observed. 2l Number Absent. The collective average 

Number Absent is 3.4 pupils per class observed (371 pupils in 110 classes). 

By systems, the averages are: e) English Catholic: 2.6 ( 90 in 35 classes), 

b) French-Catholic: 3.7 ll3l in 35 classes), end c) Protestant: 3.7 \150 

in 40 classes, - the same class again being counted three times as explained 

above), Reducing the Catholic statistics to a unit, we have: Catholic: 3.2 

(221 in 70 classes), l'Totestant: 3.7 (100 in 40 classes), a difference or 

0.5 pupils per cless observed. rfhere wer:a no epidemics in progress, 
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absences being caused mostly by the camnon cold. ll) 31 ~· (2) The Age 

ranged fran 4.5 to 18 years \the class averages from 5 to 15 years), as is 

shown by the se figures lwi th the averages in parentheses): English-Catholic 

5 to 18 l6.15), ~ranch-Catholic: 5 to 16 t5.5-14J, ~otestant: 4.5 to 17 

t5-15). By religious affiliation, the results become: Catholic: ~ to 18 

(5.5-15}, rrotestant: 4.5 to 17 l5-15), - no great ditfere_nce, especially 

in the im.portan t averages, being discernible. \3) It will be remembered 

that the statistics for items 1-2·3 in this section extend only to Grade 9 

inclusive. 4) ~· As regards the Sex of pupils observed (4), the follow-

ing totals result: 54 boys' classes, 27 girls • classes, and 29 "mixed" classes 

(boys end girls together in the same class) were visited. A pertinent 

difference reveals itself when we group the classes by religious belief: 

Catholic: 46 boys' classes {English 27, .b'rench 19), 24 girls' classes 

tEnglish 8, French 16), 0 "mixed"classes, !Totestant: 8 boys' classes, 3 

girls' classes, 29 "mixed" classes, - there were no"mixed" classes obs.erved 

\though l em informed some few do actually exist, owing solely to the pressure 

or present circumstance) in any or the catholic schools visited, either English 

or .i!rench. 

ll) lt will be recalled the observations were made in late November and 
mid-January. 

\2) Table V on page 59 might be consulted again with profit at this stage 
in regard to the results of J.tems 1,2, and.3 of this section. 

(3) There were perhaps one or two pupils in each class \with some exceptions} 
rather well above tanywhere from three to five years} the average age for that 
class. 

(4 } Table VIII on page 69 gives the break-down for the three systems. 
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5) Health. The Health varies with the district from Good to l!;xcellent lone 

Protestant school observed located in a "lower-class" ll) district might be 

more accurately described as l!'air to Good). Vlith tm possible exception or 

this one school, there were no evidences of malnutrition or neglect either 

detected \observed/ or reported. Exceedingly few pupils anywhere seemed 

underweight, and in tact, generally speaking, the evident health, the 

physical size and· development, the energy and vitalit.y or the vast majority 

of the pupils, both boys and girls, ware most impressive and satisfactory. 

It is clear that, among other important contributing 'causes, the physical 

training programme and the distribution of milk in the schools are certainly 

two leading and potent factors in the securing and attaining of this very 

necessary end and aim of a trong ·and heal thy bodies for our growing children. 

6) Intelligence. The Inthlligence {and mental alertness) of our pupils is 

Good. With the definite exception of the school s:poken of already above, 

end which seemed to have an usually high percen ta.ge of slow or retarded 

children, all seemed of at least normal intelligence (some pupils, especially 

in the "Opportunity Classes" observed, were, of course, definitely superior 

and outstanding) and alert and interested. Vlhile a fevjrere naturally some

WP~t slower (in the underwprivileged districts mostly) then others (or even 

the average), no morons, idiots or imbeciles were observed in the reguler 

classes (certain schools have the advantage of special auxiliary classes 

tor children handicapped in this regard). 7) Attitude. In general, the 

Attitude of the pupils to school-life (and work) is Good to Excellent. There 

is no· evidence of balking or waywardness, but unfortunately, in the higher 

(1} See p. 29 of the ~ntroduction for our definition of the ter.m. 
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Protestant grades, there does seem to be a distinct and noticeable 
slackening off or purely intellectual and strictly scholastic interest, 
effort end endeavour. The demands or their more forceful end "canpulsion" 
type of teaching, with its greater demans on the time and efforts of' tm 
'Jl!Lllils seems to preserve the Catholic schools from much of this adolescent 
intellectual diffusion and dissipation. 8) Interest. The Interest is 
everywhere Good, and to the Engliah-f.!atholic students especially the .matter 
taught seems vi tal, enjoyable and canpelling. A slight relaxing or the firm 
discipline, especially in the higher grades, would assist the French pupils to 
a needed spontaneous and "subject-matter" enthusiasm.. As to the Protestant 
schools, - the camnentecy made in Item 7 has, of course, e. corollary or 
carry-over value he.re with regard to lnterest. 9) A-pplication. The pupils' 
Applies tion is likewise Good, and tm commentaries must naturally follow the 
same trend as tor the two preceding somewhat similer and related itema: the 
English-Catholic pupils seem to require very little prodding am apparently 
work volunterily and gladly (l), the French do not apply theilE elves entirely 
freely and voluntarily (there seems to be an ever-present implied possible 
penalty for failure,- marks, detention, loss of privileges, etc.), 
and the apparently prevailing limitations \from the point of view of 
intellectual endeavour) described above :tor the .t'rotestan t schools apply, with 
modifications, here also under Application. 10) Co-operation. In general, 
the co-op!retion the pupils show is Good and leaves very little (bearing in mind 
the observations made in Items 7 to 9) to be desired, - in extra-curricular 
activities it is, as might be expected, Excellent. 

{1) One Sister told me of a voluntary group of her Grade Hine girls, who ceme to class at eight o'alock in the morning to perfect, under her guidance, their incomplete knowledge or the intricacies of the conjugation of Latin verbs. 
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Remarks • As the pupils are necessarily a :reflection of the system 

in end under and according to which they are schooled, it seems most just 

and accurate to organize (as, indeed, we shall), the Remarr..s we shell 

make here concerning, and based on our observations of, them according to 

school system classificetion. English-Catholic: The onus of whatever 

failure exists in education here \and a certain amount does exist in 

every system) cannot be laid at the door of these pupils, who, while their 

effort at the assigned woik and study at home is definitely limited in 

nature and extent, nevertheless are comparatively herd-working in class, 

and ero enthusiastic end co-operetive. Their questions are intelligent end 

pertinent, and the se pupils have much greater depth and breadth th~ is 

apparently generally thought to be the case by their teachers, - their willing 

and voluntary effort awaits the best guidanc·e of their ablye \especially 

the younger) teachers. French-Catholic: The pupils work well and are 

interested and enthusiastic up to a certain degree, - however, a certain 

freeing end relaxing of tm sane.v.hat rigid control end atmosphere might serve 

to bring out more of the latent initiative, spontaneity and originality in 

the pupils, Which would be immediately reflected in an enlivelning of their 

attitude, interest, application and co-operation. Protestant: The slightly 

critical commentaries and observations made in Items 7 to 10 above are based 

on the belief that a school is primarily and above all an institution Where the 

intellect is trained and nourished and the character formed on moral principles, 

citizenship flowing tran, but definitely not being prior to, this fundamentAl 

training and formation. Naturally, the important other roles, duties and 

treining the school fulfils and imparts are readily ad.mi tted end must be 

provided tor, but they do ~evertheless tor should) remain secondary in both 

nature and importance. This is the writer's pranise end he must view the 
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results, according to his lights, in terms or it, - all the while 

sincerely admdtting the reader's right to possibly different, though 

equally conscientious, interpretation of the aeme findings. The pupils 

are poised and self-expressive, and not at all shy or ill at ease in the 

presence of visitors or those in authority, yet withal they cannot be 
4.1\R. considered rude, bold or ill-bred. The pupils of the lower gradesAespecially 

charming and innocuous, and yield precedence to no one in this regard. 

Generally quite secure in the economic sense lc_onsti tuting a fairly compact 

group) and gifted (or trained) in the social a.menities, thesep.1pils seem 

to me very capable of being guided to great things, end there fore it 

seems ell th.e greeter pity that the rather tree system should cause them 

to suffer so clearly and yet so needlessly in comparison ~~th other 

possibly less privileged groups. l-'ossibly the almost total absence of 

men-teachers in the elementary grades is partially responsible fo~ the 

general. ebullience o:f certain of the older end more developed end 

experienced -pllpils, especially the naturally more aggressive boys. 

The good qualities of these children are definitely there beneath the 

surface, but they need end must have discovery, guidance, training end 

polishing at the hands of bard-working, conscientious, devoted, orderly, 

tirm but sympathetic teachers at el~ levels and in all grades from kinder-

garten to college entrance. 

END OF SECTION TWO 
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SECTION !HREE 

THE TWELVE IT:Elr.S UND:m 'ffiE HEADING "CLASSROOM" 

Established Standards 

The presentation or the finding~for the items or this 

section, twelve in number,{Cleenliness, Seating, Lighting, Furniture, Heating, 

Ventilation, Location, Decoration, Bulletin Board, Bookcases, Miscelleneous 

Equipment), and the related "Rerrnrks", it will immediately be seen requires 

somewhat leas space then was devoted to the data of the two preceding sections 

(of but ten items each). The reason for this is quite simple and straight

forward and is, namely, the long previous existence, in the case of so very 

many, certainly the majority, or these items te.g. Cleanliness, ~ighting, 

Heating, Ventilation, etc., etc., ) of detini te and valuable norms or jud~ent 

as to what constitutes an ideal or at least acceptable state or affairs and 

what on the other hand is unquestionably a condition requiring i~diate 

ameliorietion, the existence, in shortJof clearly understood and established 

empiric or experiential standards. 1) Cleanliness. The classroom 6leanliness 

is Good to Excellent everywhere, - the classrooms of the lady tee chers, and 

especially those or the various religious communities, exhibit a striking 

and outstanding superior! ty in this important respect. In many of the 

EbglishMCatholic classes, the walls definitely need some repairing end a thorough 

cleaning, - this is, or course, the concern, not or the individual teacher, 

but of the maintenance departmmt of the School Commission. 2J Seating. The 

See ting is also Good to .Excellent in the three systems. However, the. epparent 

advanced age end consequent impaired condition of the equipmm t in some of the 
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Engl.ish-Catb:>lio classes militates against any hope of its further 

usefulness. 5) Lighting. The Lighting everywhere 1 s generally Excellent. 

4) Furniture. The Furniture i a mostly Exoe llent. But again we must note that 

Good to Excellent would pro bebly be more a ocure te in describing the English

Cetholic results, - much or tm furniture is old and could be renewed to 

great advantage by the Commission. 5) Heating. The Heating is likewise 

Excellent, - the rigpurs of the Canadian Winter were amply provided against 

and overcome everywhere. 6) Ventilation. The Ventilation is also generally 

Excellent, the only criticism would be the apparent toleration occasionally, 

especially in the French schools, of a certain stuffiness or atmosphere, 

due to carelessness regarding tm frequent airing of the classroom, even when 

in use. 7) Location. The Location is Good~ The buildings ere generally 

three storeys in height' twith a basement) and equipped with two and 

often three sets of staircases. Vne English-Catholic school had classes 

inmediately overlooking a very busy and consequently somewhat noisy street. 

one Proteatan t kindergarten and one :fi'rench :b,irst Grade were located in 

basements. 8) Decoration •. The classroom Decoration, especially in the 

elementary grades, is Good to Excellent, consisting generally or such items 

as pictures, statues lCattclie schools), plants and flowers, chalk designs, 

colored paper, bric-e-brac, etc. The decoretion of the upper classes which 

we would e:xpect to be correspondingly and commensurately more tasteful and 

artistic, might be a worthwhile end p."actical project on which the pupils 

could profitably expend certain of their extra efforts. A ro.rtunately very 

few classrooms were practically canpletely bereft of all form or menner of 

decoration. 9) Bulletin Board. It will no doubt be surprising to the 

reader to learn that out of 108 classes visited (one gym class was observed and 
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one classroom was used for two different observations), only 23 of them 

(11 English-Catholic, 9 l'rotestant, 3 li"'rench·Catholic) were equipped with 

some form or other of whet cruld justly be called a Bulletin Board leaving . ' 
the vast majority, 85 to be exact \32 French Catholic, 29 trotestant, 24 Englis~-

Catholic) not thus equipped. The twenty-three that were located were largely 

concentrated in the upper classes of a few schools in each system. 

10) Blackboards. The Blackboards, usus lly two or three of the large four-

slate kind to a class, were everywhere Good to Excellent. 11) Bookcases. 

This iten, Bookcases, in practice was interpreted as meaning the presence 

or absence or a class library, or at least same b ooksother then those prescribed 

by the progre..m of study, irrespective or whether they were stacked on shelves as 

bookcases or merely piled t:rere available for immediate use. Using the 

classification of 108 rooms visited described above in Item 9, the break-down 

then becomes: 58 classes l35 Protestant, 17 English-Catholic, 5 French-Catholic) 

equipped with extra reading n:e teri el, 50 classes \30 b'rench-Catholic, 18 English

Catholio, 2 Protestant) not thus equipped. In addition, meny of the ~rotestant 

schools and certain of the English-Catholio \mostly high-schools} are equipped 

with good general se mol 11 braries. ln justice to the French schools, J. must 

point out that many of their classrooms were equipped with large closed 

cupboards which possibly ccntain£;d books,- as to school libraries, none were 

shom, mentioned or indicated to me during eny of the observations thet'e. 

12) Miscellaneous Equipment. The Miscellaneous Equipment l the re!llBining assorted 

articles rarely or frequently seen in the classrooms visited} is GoOd to 

Excellent and includes such 1 tems as the following: religious pictures and 

objects \1), statues, maps, globes (the English-Catholic schools are 

{1) hYery Catholic classroom is equipped with a Crucifix. 
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apparently especially, though through no fault of their own, handicapped 

in this regard), flags, pictures, reproductions of paintings, charts, diagrams, 

plaques, thermometers, various kinds of flash or display cards, pamphlets and 

magazines, window-shades, decoration paper, chalk mottos and drawings, 

gramaphones tEnglish-Uatholic schJols especially, - an album of records 

meant to be used in teaching the second langaugo is included), mirrors 

{a few}, typeV;riters \a few in the higher grades), mensure.tion models, nu~Tiber 

facts and letters of the alphabet \in chslk,on cards) snapshots, nests 

ta few), abacuses \8 few in the Catholic schools), pianos \Protestant kinder

gartens J, etc., etc., .Many or the Catholic classes are provided with 

and have on display large, stiff coloured cardboard cards depicting well-kno~~ 

and outstanding scenes in the annals of CanB.dien .tlistocy. Many .Protestant 

schools have large ltwelve to fifteen feet in length} water-color "projects", 

the work of pupils, on display in the classes; likewise such "activities" as 

model forts, log-cabins, sand-table scenes, etc. One Protestant clessroo.CJ. 

had a wash-stand in it, the sane school was equipped ~ith a regulation dental 

chair and paraphernalia lincluding the drill) end enjoyed tl"£ nervices of 

e dentist four full daya a ·ue~k (other- schools in the district were also 

serviced). This school, an elementary one, was also equipped w1 th a modem 

well-built stage end movie-projector booth. Radios and movie-projectors are 

apparently practically standard equipment in most or the Protestant schools. 

Another ~rotestant high school, -and I fear I am perhaps identifying it by the 

description, - possessed a large auditorium, a swi~~ing pool, a game hall, 

a tremendous gym, an excellent cafeteria, end a modern planetarium. 

Remarks• The Classrooms, as a whole, ere definitely neat, clean and orderly 

and often quite pleasingly decorated in a tasteful and artistic manner. Most 

teachers seen to heve been at some pains to beautify or at least improve the 
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&ppenrance of their classrooms, a.nd this, in generel., without benefit 

of aesistance or co-operation from the respective bcerds. The personnel 

departments of the administrative staffs would do well to encourage end 

foster the evident teecher-initio.tive en:l talent in this regard and make 

available to t~se interested materials suitable for classroom decoration. 

The cost involved would be light and would be more than amply repaid by 

the resulting effect of making the clessroom a gayer·, brighter, more 

cheerful place to be and its atmosphere certainly one far more conducive to 

purposive effort. T~e l?ro tastant schools, and to a slightly less extent the 

French schools, are modern, and exceedingly well-equipped (the Industrial 

Arts, Home Economics, .liedical and Music Rooms, the Assembly Halls, Gyms, and 

high school Laboratories. etc., part and parcel practically of every 

Protestant sc...~ool, ere ell fitted out according to their needs and natureJ. 

The English-Catholic schools, en the other hand, while ke~t very clean, are. 

older, se an somewhat drab, definitely need new furniture and a·. general 

renovation, end are comparatively but sparsely and very inadequately equipped 

with the various modern aids and appliances. Having visited even but a faw of 

the beautiful roomy, modern French schools, of fairly recent building, the 

condition of the cramped, inadequate, over-crowded, out-moded, badly 

equipped, old-fashioned school buildings housing the children or the English

Cat..i.olic minority is all the more striking and strenge, ... the reason for the 

toleration of the existence of such a situation by the Commission is not 

immediately clear. 

END OF SDJTION THREE 
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SECTION FOUR 

THE Tw'VELVE ITEr~ UNDER THE EEii.DTIJG "PROCEDURE" 

Descriptions and "Re~rks~ 

The method for the twelve items (Subject, Special~, Type, 

Phase, Technique, ~~tivation, Aids, ~uestioning, Activities, References, 

Assignw~nt, Evaluation) listed under "Procedure" will be identically the 

same as for the preceding sections, - a short description or the results 

end e:1 few "Remarks". 

1) Subject. As the entire second chapter was given over to the discussion 

or the findings for each or the general "blocks" or departmootsor subject

matter, it will suffice here to say again that representatives fran every 

department were included in the observations during the survey. 2) Specialty. 

No lesson observed was a ~pecialt,r (that is, no lesson was taught by a teacher 

who concentrates or specializes in the particular wbject at that moment 

being observed). However, the Aindergarten and certain or the High School 

teachers had bad varying degrees or semi-_spec ialized prepsration for those 

subjects or classes. 3) ~· The Ty~ or procedure observed was one ot tm 

following: knowledge, skill, appreciation (in that order of frequency, the 

first outstripping tm second, and both of them easily outdistancing the third). 

4) Phase. The Phase, or stage in the unit, in the order of frequency observed 

would be as follows: assimilation (including practice), presentation, recitation 

{including review), explanation, organization. 5) Technigue.· Th6 Technique 

was everywhere Good end was primarily one or a combination of the followingi 

participation, blackboerd illustration, ~uestioning (see Item 8 below), 

explanation, discussion, practice, demonstration, study, notes, etc. 
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6) Motivation. The Motivation is unfortunately no more than ./fair every-

where and is based on a not-too-skilful use or suah items as satisfaction 

(in knowing end doing), knowledge (in itself and also partially as satisfy
ing), skill (as valuable, and also as power or conquest), enjoyment, 

appreciation (of its value), possible failure in approaching examinations 

(fortunately apparently infrequently used), etc. ln general, there seems to 
be very little provision for "individual differences". 7) ..!:!:.!!• The Aids to 
teaching used are Fair to Good {the former applying more generally to the 

Catholic schools, the latter similarly to the Protestant) and include rooks, 

blackbotrds, pictures, colored chalk, maps, charts, diagr~s, flash end di~lay 
cards, printed paradisma or various natures, abacuses (Catholics only), 

films (Protestants only), etc., and, where applicable, the standard laboratory 

equipment. 8) Q.uestioning. The Questioning technique is Good to Excellent 
(the latter applying especially to the Catholic schools), A fundamental 

dichotomy exists in this ~portent matter between the two systems, Catholic 
and Protestant, - the formr employ the questioning technique not only during 

the "presentation" of the lesson but also very definitely in the later 

"recitation" of same, the latter restrict its use almost completely to the 

"presentation'' phase, in fact, the "recitation" as such, ss we understand it, 
seems largely to have disappeared frcm tm .Protestant schools, and while 

this is a matter about which very definite and strong opinions ere held, 

nevertheless ~ venture to say that like everything else it can be overdone end 
that probably here as elsewhere it is still true to say that "virtus stat in 

medio" and tm middle path will be very likely frund to be the safest one. 

Be this as 1 t .may, the questions, very often thought-provoking in nature or 
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else requiring an intelligent repetition of the matter (there are, of course, 

a certain number of more or less inevitable "fact" questions), are in general 

or a quite high standard or diffic~lty and only essentially correct answers 

are accepted \the .Protestant schools would do well to require of the pupils 

more complete and penetrating answers to the questions asked). The pupils 

everywhere normally stand to answer a question (occasionally for the sake of 

time end efficiency the pupils give the answers sitting) end the practice of 

phrasing or the answers \especially in certain eminently suitable subjects) 

in complete sentences is encouraged by many painstaking and conscientious 

teachers. A greater emphasis on "thought", ea opposed to "fact", questions 

in the French schools would mark a forward step in the direction or progress. 

9) Activities. The Activities are .tt'air (Catholic schools) to Good (Protesten t 

schools). No projects or enterprises were noted in the Catholic classes 

visited, although these activities are carried on to a limited extent in 

some schools,-the crowded official curriculum together with the printed June 

examinations sent by the Commission and which must be pret'Bred for end which 

from Grade 4 up count for 50% of the marks for promotion lexcopt in Grades, 

7,9 and 11, who write the ~rovin~ial examinations), render these excursions 

into the enterprise field few end far between. The Enterprise, of coorse, 

forms a definite part of the rrotestant progr~ end evidences of it (and also 

"assembly" (1) preparations) were noted in almost every class. More standard 

"activities" for both systems included working \at desk or blackboard), 

(1) Apparently in many .t:>rotestant schools each class is required to present 

8 little concert, called an "assembly", pe~iodically for the entertainment and 
dification of the rest of t~ school. Something akin to tmse are the 

e nual concerts in honour or~~astor 1 s feastday, or sometimes those of the 
~other Director or MOther Superior, in the Catholic schools. 
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answering questions, following explanations, -reading, reciting, correcting 

their own or another·• s work, writing, listening, drawing, painting, acting 

(Protestants more), end last but not least praying lCatholicsm~e), etc. 

10) References. The References were surprisingly ~oor everywhere, - in 

fact, during all tbe observations in the entire three systems the only 

reference recorded, apart from the official text, was a general suggestion 

to the class on tl:e part or a (Protestant J science teacher to a specialized 

book-shelf on that subject in the corner of the laboratory. 11) Assignment. 

The methodology or the Assignment ia .t'oor (Protestant schools} to ~·air 

(Catholic schools). It usually follows the presentation or the 1 esson end 

takes the fonn of questions to study, matter to prepare, pages to read or 

review, work to be done, etc., end very little time is given to it as such, .. 

possibly the pupils are trained to an implicit understanding or what they are 

to do, certainly there is no evidence of any explicit explanation. This 

widespread carelessness regardiig the Assignment, even on the part of 

experienced and energetic teachers, is, to my mind, a serious shortcoming 

and one indicative unfortunately of the existence of a "laissez-faire'' attitude 

by many toward the excellences of artistic teaching or to put it more bluntly 

about doing the very best possible job one cen under the circumstances. 

12) Evaluation. The Evaluation is everywhere ~oor end practically non• 

existent. \:fne .ifirst Grade \French) teacher asked her pupils \boys) vvhy 

children came to schbol and received such answers ·as to be instructed, to 

learn to read, to be able·to earn a living later, etc. une Grade Seven 

c~otestant) teacher infor~d her pupils lmixed) that while the gremmar they 

were at tll3.t moment stud~ing was actually not required for their own program, 

it would be usefUl to them later on in the higher grades (she also used a mild 
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f'orm or "exa'llina.tion motivation"). Apart from these two very humble 

attempts at some form or evaluation, there was during the entire period 

of the observations absolutely no attempt anywhere, in eny class of any 

system, to present tre matter of any subject to the pupils as meeting a 

"felt need", or as socially or comn.ercially usefUl, or as something to use 

or enjoy now or later on in the future. The implicit and unspoken question, 

"Why do we study this subject?", though assuredly ever-present in the minds 

of the children, was ;..7lOWhere and at no time answered during my ubservations, -

in reality, surely an uncomt~ably strong indictment or a fundamental 

weakness, - if we either cannot or will rot meke our aims and objectives clear 

to our pupils through the medium of the subject-matter forming the curriculum, 

then can these same aims and objectives, after all, be really clear and valid 

and acceptable, deep down, to ourselves as teachers? It seems hardly likely 

that such can truly be the case. Remarks. It is clear that certain weak-

nesses, nemely 1 .M.oti vation, Questioning {Protestant Schools), Activities \Catholic 

Schools) 1 References end Evaluation, definitely require remedial treatment. 

The blackbo erd techniques vary frcm good to excellent. The Projects of the 

Enterprise J:Togram in the ~rotestant schools are interesting end. often worth

while, but there is need of more initiative, differentiation, variety and 

imagination in the treatment of their planning, development and execution. 

This program, as noted above, exists to a very limited degree in the ~atholic 

schools. To swm up, then, we would say that it is evident that more 

imagination, variety end "freedom" cruld be introduced to adven tage in the 

catholic schools, especially the French lthe great obstacle and difficulty 

here being the lJamoclean sword of written examinations and daily marks, and 

the perhaps undue importance attached thereunto, that seems to overhan~ and 
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overshadow the whole system), while a general but distinct tightening 

of methods and standards, requirements and achievements, together with 

a firmer- and more purposeful approach to the core and central problem 

or discipline, is clearly the outstanding need and desideratum of the 

~rotestan t systrm as it stends today • 

.tliD OF SECTION FOUR 
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SECT.ION FIVE 

MISC:El.LJJ-U.DUS REM.ARKS M-."D :FURTIUR NOTES 

Related Findings and Other Observations 

In this final section we shall round off our discussion of the 

results revealed by the Rating Scale with some six pertinent end related 

findings which we have termed "~scelleneous Remarks" and a series or more 

or less unrelated observations, of a general or a specialized nature, es tre case 

may be, grouped together under the arbitrary end generic title or "Further 

Notes". 

MISCELLlllJEOUS REMARKS 

Qualitative Remarks 

The first or these pertains to the quality or the union or 

matter and methodology observed. In my hurr~le estimation, l would report 

that of the 110 observed "lessons" (broadly interpreted to mean tte matter 

teken or dealt w1 th during the time of the observation), 23 were complete, 

unqualified and oustsnding ·successes, 47 were definitely successful 

beyond ell doubt, 21 were partial or condi ti~nal. successes, 14 v1ere possibly 
Ar 

successful \that is, would possibly becomeAin ttme end with further effort), 

and 5 were unfortunately failures. The five failures, all mel.l-oteachers, be 

it noted, seemed to stem primarily from poor order and discjpline and lack of 

control of the general teachiDg situation. The breakdown by system, using tm 

above classification, is as follows: Englisb-Catholic: 10-15-4-3-2, for a 

total of 55, French•Catholie: 8-18-5-3-1, for a total likewise of 35, and 

Protestant: 5·13-12~8-2 for a total of 40, end a grand total, as above, of 110 

observe tions • 
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Pupil Reaction 

The second remark concerns tbe perceptible effect of 

observation upon the pupils, end their reaction to it. ln general, the 

pupils, with certain exceptions (principally in the ]rench schools, where they 

probably detected from my conversation that l was or dif'feren t reciel origin 

to themselves and therefore a "special" visitor, and hence became en object 

ot naturally greater interest and curiosity) rapidly became apparently 

oblivious to dJservation. ln only sixty-two classes was my presmce noted 

to any degree (and in only two of these, both elementary classes, Vt-as l 

observed at all closely or frequently), and in forty•t\\'0 or tmse I sat in 

tront at the teacher's desk which brought me rather forcibly to their 

attention. The remainder paid practically no attention whatsoever to me, and 

nowhere did my presence create a disturbance. 

House Conmi tt ee 

'!he third remark concerns pupil participation in "classroom 

- ' Apart from. a very few nuns classes, there was no discernible 

evidence (which does not, of' course, deny, negate or disprove its existence) 

of an organized nriouse Co.mt:rl.ttee" at work in the cleaning (that is, srecial 

or extra cleaning, es distinct from that forming pert of the duties of' tm 
janitor), decoration, ventilation, etc., of t}l, classroom. 

Pupil Posture 

The fourth remark pertains to pupil posture. The general postt:re 

of the pupils was uniformly good, end in many instences excellent, with 

positive calls to attention in that important .n:atter proving practically 

unnecessary. 
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Defective Vision 

The fifth remark concerns the nwr..ber of pupils equipped with 

eyeglasses. or the 3002 pupils present and observed, approximately 163 

wore spectacles., or an average of 1.5 per class. By system, the results, 

with the average-per-class in parentheses, are: Engl1sh-Cathol1c:48 pupils 

(1.4), French-Catholic: 51 pupils (1.5) and Protestant: 54 pupils (1.6), 

one class here, es explained above, being counted three times.· No doubt, 

there ere other pupils with as yet unrerr.edied defective vi si on. 

Pupils per Class 

·The sixth ~nd concluding miscellaneous remark deals with the 

average number or pupils per cless observed. The general average f'or the 

three systems taken together as a unit is 30.7 pupils per class. By 

individual system this becomes English-Catholic 29.0, French-Catholic Z:0.2, 

and Protestant 32.5. In only eight classes was th~e perfect attendance at 

the time of tre observation, ... two English-Catholic Grade Nines (one boys, 

one girls), one :F'rench-Catholic Grade ~ ... our {boys) and Grade Six, Seven 

and Nine (girls), .. the latter three, by the way, all in the san-e school, and 

one Protestant Grade Six. lboys) end Grade Seven (mixed). 

FORmER NOTES (1) 

so mueh, then, fer our Miscellaneous Re.m.arks, -we turn now w1 thout 

further edo• to tm concluding group of rather discrete (discreet too, levua 

trust) and disparate "Further Notes". 

1. The catbolie pupils, in general pray with devotion and attention and give 

evid~nce of comprehension of its meaning. Thereis a definite tendency, however, 

on the part or some of the ~rench pupils to a rapid rote recital of the 

(1) For convenience of separation, we shall list these by number. 
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of the Prayers and Catechism, at least insofar as the recitation of these as 

"lessons" is concerned, The Opening Exercises, of a largely religious nature, 

in the Protestant schools, are, by and large, executed with respect and 

attention, but not apparently with very much evident interest end enthusiasm. 

Some .tirotestent classrooms have Scriptural quotations on the blackboo.rd end a 

fev1 have "religious~ pictures. In one J"ewish class, the name or God was 

respectfully_mentioned by a pupil during the course of en English lesson. 

2. There is practically no gratuitous talking by the Catholic pupils, but 

a noticeable, though not striking, amount of it in the Protestant schools. 

3. With a very few exceptions, there is little volunteering of information, 

extra questions, and the like enywhere. 

4. The pupils all give evidence or enjoying school and seem happy, or at 

least satisfied to be there. 

5. The personal cleanliness and hygiene of the pupils is everywhere 

excellent, - they are nt:at and clean in dress and appearance. 

6. There is very little "room-leavingw in any class or school,- however, 

the Protostant authorities might tighten up just a little in this regard. 

7. The corridors are clean end in the Catholic schools are orderly end free 

from loi ter·ers.- the noise end loitering in those of the Protesten t shcools, 

is, however, quite noticeable (possibly due to apparent lack or Staff 

supervision). 

a. The catholic pupils go to their classrooms in orderly and quiet double-

lines by grade (talking and disorder ere strictly prohibited here); this idea 

of "lines" seems practically non•existent in Protestent schools, - one school 

visited did have distinct boys' end girls' general (i.e. not by grades) lines, 
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9. The administering of corporal punishment in both Catholic systems 

is limited strictly to the Principals (the teachers may make a request 

or recommendation in the case of pupils for whom they deem it necessary); 

in the Protestant system, the teacher may send for the strap from the 

Principal's office and administer it himself, a written record being kept 

of the date, pupil's name, reason for punishment, etc. 

10. The practice of tale-bearing or "tattling" is discouraged and openly 

frowned on by all the teachers. 

11. There seems to be excellent and willing extra-curricular co-operation 

between Staffs and Students everywhere (in the French schools, it is probably 

based on e. considera.bly modified version of their more ,.authoritarian" 

concept). 

12. In the Catholic schools, the "lates" are few, probably because the 

practice is held in definite disfavour lthe incorrigibles or those frequently 

late are sometimes subjected to c c.rporal punishment); the "lates" in the 

Protestant schools ere too numerous, possibly because they seem to be dealt 

with extremely leniently. 

13. Gum•chewing by the pupils seems almost non-existent,- however, the 

practice is e.p~rently either tolerated or undetected by some of the I:ilglish-

Catholic men-teachers. 

14. The politeness and good manners or the pupils is generally pleasing 

and impressive {the few exceptions being, we must admit, all confined to the 

Protestant higher grades) in all the systems, the polished ease of the French 

in this respect standing out sharply. 

15• The class-clocks were usually in operetion and accurate, - those in the 

French schools were often quite decorative, but some of the ones in certain 

English-Catbolic schools were either stopped altogether or else very inaccurate. 
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16. Very few teachers, in contradistinction to the constant practice 0~ 

the Observer, teach with the classroom door open. 

17. No detention classes were observed, - however, they do exist in the 

Catholic schools. 

18. The amount of written horue~Ik given in the various classes eligible 

for it seems very moderate in all the systems, abd appears to be more care

fully done in the Catholic schools, especially the li'rench. 

19. In general (that is, broadly speaking), the Deductive Method seems to 

predominate over the lnducti ve Method in the Catholic schools, while in the 

Protestant ones the reverse would seem to be true. 

20. Only roughly half a dozen colored pupils and a few Chinese boys lthe 

letter all located in one school, and often the leaders or their classes the 

teachers informed me) were seen in the English-Catholic schools; there were 

a very few English pupils and one non-French-speaking colored boy in the 

French-Catholic schools; and in the Protestant schools visited perhaps fifty 

colored pupils \epproximately 40 of them in one school) were seen, practically 

no Orientals were observed, end one school was predominantly Jewish in staff 

and students. 

21. A few teachers lmostly CatholicJ harness the pupils' natural competitive 

spirit effectively by such means as oless-teams, simple ~re~~rds", personal 

record charts or thermometers, etc., the remainder ~ight improve their teaching 

and spur t:O, pupils' interest e.nd efforts by so doing. 

22. Training of the m~mory. which,after all, should for.m a certain pert of 

every sound program, seems to be handled more successfully, possibly due to the 

nature of the curriculum and its teaching, in the Cat b:>lic schools, and 

especially the French, where it is carried, perhaps, to soma excess. 

A certain amount of good-natured banter and humor is practiced by some 23. 
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teachers (principally the French Sisters end the English Catholic laymen) 

and 1~ taken in good part and very well received by the pupils, _natural 

e.bili ty in this regard is of great value in "relaxing" the often unconsciously 

tense classroom situation and in putting the pupils at their ease by creating 

a friendly atmosphere. 

24. Ylorkbooks, especially those for .Arithmetic, are in evidence to a limited 

extent in the three systems. 

25. The Teachers' Rooms in the .t'rotestant schools are generally large, bright, 

oheerful and well-equipped (some are furnished ani arranged as well ss eny 

private home), - those in the Catholic schools definitely suffer by comparison. 

26. The ~rotestant schools are exceedingly well-equipped and modernized, the 

French seem modern end quite well-equipped, and the English-Oetholic ones generally 

seem old and barely adequately equipped with the necessary teaching supplies and 

fscili ties. 

27. The maintenance staffs tjanitors, furnacemenJ in the Protestant schools seem 

well-trained and very efficient, and are sur.erior to those in the Catholic 

schools where one men (in contrast to the Protestant three or more} ordinarily 

is expected to look after the heating and cleaning, snow-removal, minor repairs, 

etc., of a school of perlH3ps twenty-five or more classrooms (end other rooms), -

where it is clearly an impossible task, and beyond the capeci ty of any one man 

to give proper efficient service •. 

28. The Protestant schools mostly use the locker system for the pupils' belong-

ings, the catholic a combination of cloakrooms lwith individual hooksj and 

lockers {the newer schools). 

29• The h~nitorial System, both for the class and for the entire school la one-

day term), is in operation in the .t7otestant schools, - this is confined in the 

Catholic schools to temporary tone-job} and limited responsibility for some of the 

older pupils of proven ability and experience. 
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30. The Protestant schools have gyms and regular periods for this type of 

endeavour; the Catholic schools use the large halls with which most, if not all, 

seem to be equipped for their regular physical. training exercises and drills 

\in clement and favourable weather , 
in the large school-yards}. 

the exercises are taken in the fresh air 

31. Fairly frequent exercise \stretching, breathing, walking,~tc.J is taken in 

the classroom itself in the ~rotestent schools, but, except for ce~tain of the lower 

grades· end some .rrench classes, this type of exercise is not generally practiced 

in the Catholic schools. 

32. The k'ro testan t principals enjoy the services o:r secretaries \sometimes shared 

by two schoolsJ, who bear the burden of most of the often heavy clerical duties 

(correspondence, records, various reports, etc.); t'1e Liatholic principals are 

exp,acted to attend to these netters themselves or rd th the nu si stance or their 

staffs, - however, if the school is one of 15 or more classes, the principal is 

entitled to the services or a full-time (non-teaching) assistant-principal to 

help him. in the conduct, menagemen t and ad.m.inis tra t :ion of the school. 

33. The prevailing conditions of slightly too-re l.axed di &!ipline and leek of 

insistence upon purposive effort and its normal resulting visible and measurable 

achievemen·ts cons:ti tute the preren t hampering influences to education in the 

li!ontreal Protestant schools; while the present system of marks and examinations, 

and their administration, and the importance and value attached to th61."11, is 

proving a definite hindrance to both teachers and pupils (and consciously on 

the pert of the former, at least the English ones), and is hampering considerably 

the whole process of education in the Catholic schools of Montreal. 

34. The pupils in tbe Protestant schools of the more privileged (1) districts, 

converse freely, politely end intelligently with visitors and those in authority, 

very few appearing at all shy or ill at ease {sor'B few perhaps err a trifle in 

) b · 1 7here in the En~lish-Ca tholic schools (the less the opposite direction; U1i e se"!· -

{1) see Introduction, P• 29. 
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economicelly-ravored districts) and throughout the French schools ga\erally· 

the pupils appear san.e;-mat shy, tongue-tied and not at their ease and do not 

seem ei thrr inclined or accustomed to t~king freely or giving their own 

frank opinions in too prese..'lce of vi si tors or to their own author! ties,

they give no evidence of being sullen or deceitful or unusually taciturn (on 

the contrary with the French, who are naturally often very vivacious and 

ebullient), but rather merely a shade too reserved in the presence of, and 

apparently unused to having their opinions considered of interest or importance 

by, the school authorities and visitors to them. 

35. Finally, and this will conclude our series of "Furthe:- Notes", in gensrel 
, 

the attitude o:t the Staffs toward the Students 1 s, first or all, in the case o'f 

the· English-Catholic schools, one of intelligent understanding and syopathy 

(and the letter seem both a were and appreciative of' it) 1 is, secondly, in 

the case of the French-Catholic schools, one of strict discipline and 

obedience temp.'}red to a certain degree by e fair amount of the intelligent 

understanding and sympatby spoken of end referred to above (the "ma.tt.er" is 

viewed and considered as being definitely important and almost necessary in 

itself'), and thirdly, in the case of the ..t'ro testen t schools, the attitude is one 

of great understanding and very ready sympathy, with a definite tendency, however, 

to being too indulgent and over-lenient, and the pupils 1 well a ware end keenly 

sensible of' both aspeate of the situation, seem to respect the first, and take 

a little advantage (as is only natural) o~ the second, ele~t in this prevailing 

general attitude and philosophy. 

END OF SECTION FIVE 
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CONCLUSIOn 

TWo Remaining ~ointa 

With this exceedingly brief conclusion, r.e bring to a close 

our consideration of the results or the Hating ocale and its fifty-item 

check•list, together with some miscellaneous, though pertinent, further 

notes and observations. 'J.'here are but two remaining points we wish to 

make before concluding this third chapter. The first is to emphasize 

again the subjective element, guarded against but inevitable in an 

investigation of this nature, and the limitations thereof, and to say once 

more, therefore,that the re~arks passed end observations made herein, while 

we hope generally accurate, are by no means necessarily universally true 

end appropriate. ~he second and final point, - and l regret l have not 

more time and space to devote to it here ..... is to report with gratitude 

and deep appreciation my most cordial and polite reception by Staffs 

and Students everywhere and 1o express my thanks for the every :possible 

comfort, convenience and assistance that were accorded and provided for me, 

end w1 thout ell or -.-hich the successful completion or the research necessary 

ror this project would have been absolutely impossible. 

EliD 0 F CIUPTER THREE 
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THE CONCLUSION 

INTRODUCTION 

General. Plan 

This short Conclusion, with which we bring to a final close 

our rather lengthy thesis on "A Study or Educational Practices in the Schools 

on the lsland or li..ontreal", will embr8ce three distinct, though related, 

sections, the crovm points, as it were, of all our endeavour, end which we 

de~ of considerable importance in understanding.completely and following 

through to 1 ts logical conclusion, the pivots! theme or argument we out

lin/ed in the lntroduction and which has been our guide throughout the whole 

course of the discussion. 

Outline in Greeter Detai 1 

The f'i rs t or these sections wi 11 consist of a short sun:mary of 

what we h·eve accomplished, together with a series of con cl usi on s, derived 

from and based upon our observations end investigations, applicable, individually 

or collectively, to tr~ schools of the three systems under study and consider-

ation. The second section is e completion or the first, being a number of 
,,, ,, 

general reco.cuuendations that seem to us to be very germane and a propos end a 

brief list of sane further end related studies, "leeds" to uh ich came to notice 

during the work on the present study, that might be made the subject of very 

pertinent, valuable and revele tory research. 'lhe thir:i end final section will 

be devoted to a consideration, adcittedly of somewhat personal and subjective 

nature, of th! important matters of creracter formation end Y.:hat, after all, 

constitute the essentials of education in the training of the "canplete 

Chriatien citizen". We will, last of all, close with a final word on the spirit 

which has guided all our writing. 

~~ OF INTRODUCTION 
-loo-
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SECTION ONE 

SlThiMJ.RY AND CONCLUSIONS 

Short Review of ~eliminary Activities 

It might be well for us at this stage before proceeding farther 

to glance back briefly at what we have already done end accomplished in 

this study .end thus develop a short sumrnar.r of our activities before proceeding 

to draw the conclusions we deem appropriate and which ere based naturally on 

the observations made and investigations carried on which led and gave rise 

to and provided the data we reduced to the generalizations we are about to 

summarize. Prior to the actual writing or the thesis itself, of course, a 

large amount of reading, re-reading, reviewing, and thinking through of' matter 

previously read was undertaken end executed, .. e certain amount of strict 

educational research methodology and technique being included. Consequent 

upon this, and also upon the drawing-up and approval {by the Director 

or Research) of en acceptable plan and the making or suitable arrangements with 
• 

the proper school authorities, the investigation (i.e., observation, discussion, 

evaluation, eta.) of the schools selected commenced to take place. Finally, 

some five weeks or so erter the completion of the field work, began the casting 

of the data collected in the mold or this final re:rort or thesis. tl) 

ResU'lle of Thesis Divisions 

In the thesis itself, as thus far completed, four definite 

divisions are clearly discernible, ... the introduction end the first three 

chapters. .But each of these anbraces separate sections that are of definite 

significance with regard to the whole study, end therefore let us accordingly 

(l) It was five more months before the final draft was canpleted. 
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indica te these very briefly and in turn. The l.ntroduction, following the 

key setting of the tone or philosophy of our theme, devoted itself to as 

clear and concise a def1ni tion as possible or the various major tenus in the 

wording of the title, and to a detailed, possibly meticulous, explanation 

of the method end technique {including its limitations) employed am utilized 

in the working out or our problem. Chapter une, largely by meens of tabular 

presentation, dealt with such ms tters as the general organization or tm 

school systems, the time schedules end coorses of study, certain vital stat

istics pertaining· to the pupils-teachers-schools-classes, and the grade 

frequencies or actual observation. Chept~rs Two and Three, the heart and core 

or the thesis, both were concerned at great length \especially the fi rat one) 

w1 th the final reduction, organization end presentation of the actual observed 

data or the survey, the former es it applied to the major blocks of subject

matter found on every curriculum, the latter as it applied to the fifty items 

or the check-list Rating Scale. This brings us to the Conclusion, in the 

completion of which we ere presently engaged. 

CONCLUSIONS 

Fundamental Aim end Emphasis of t l::e Two Systems 

If en attempt were to be made to set forth in one sue cino t s ta temen t 

the fundamental aim and emphasis of the two systems, Catholic and .Protestent, 

of education in the k'rovince of Quebec,· 1 t seems to me that it wruld perforce 

run along sane such lines as the following one, - an a ttem:p t we readily grant 

of a highly subjective nature and quite arbitrary, but nevertheless based on the 

data revealed by reading and personal' observation end discussion. Thus, while 

pointing our that each definitely provides for en includes what may be termed 

the"specialty", or "raison d'etre", or what have you, of the other, we would 



say that on the one hand, Catholic education (French and English) emphasizes 

the aspect of the "esaen tial spirituality" of life in its endeavour to 

prepare 1 ts pupils for life here and hereafter, end on the other, J:lro testen t 

education· stresses the aspect of the "sane secular! ty" of life in ita 

preoocupation with the training of good \albeit Christian) citizens. These 

fundamental aims and objectives, together with all their implications end 

ramifications, inevitably mould the character and form of all matters pertaining 

remotely or proxima.tely to the process and :practice or education in the schools 

subject to the jurisdiction and guidance of tn,se t?!O systems. For example, 

the exter:ne.lization of the underlying philosophy in such .nl:ltters of paramount 

importance as curricula end ccurses of study, selection and autho~ization of 

textbooks, normal school background and pr·epara tion of tea eh ere, the veri o us 

forms of extra-curricular activities, relations with the parents and the 

religious authorities, etc., is so obvious as to require no further comment. 

lt is in t}l, light or all this knowledge that we wish any comments we may elect 

to make in the course or this conclusion to be taken and understood, - indeed, such 

an attitude has been our constent guide in eny of the interpretations or 

eTaluations we may have attempted throughout the entire course of the thesis. 

Accordingly, then, we shell set down a brief number or more obvious deductions 

end· conclusions we have reached end arrived at as pertaining to each of the 

three \reverting back, for the nonce, to the twofold Catholic classification or 

English end :F'rench} systems in turn, following this up in the first part or 

the next section with a few pertinent end consequent rec~~ndations of our own 

for the future. 

uonclusions for English-Catholic ~chools 

The English-Gatholic schools ere generally old and quite poorly 

i d and by and lerge the tee chers and t>upils come from the middle class 
equ ppe , "' 
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{understood in its socio-economic connotation end sie;nificance), the former 

the upper half or it, the latter mostly the lower. Not very rr~ny professional 

men or outstanding leaders in co~rce or industry have arisen as yet from this 

"minor. minority", which is just now at this late date beginning to form and 

stir and emerge ss a conscious entity. Actually, from many points of view, 

1 t 1 s the most interesting system to study because it both avoids the 

laxity of the rrotestant school regarding order and achievement, and yet in 

atmosphere and spirit, in outlook and pl"'actice, mitigates the somewhat 

harsh tedium. or the .!french group. '!'here is much good v.ork done here, often 

under handicaps from which the other two systems are entirely free, - and .t 

think this is definitely the group to watch during the next ten years or so. \1) 

Conclusions for ~~ench-vatholic Schools 

The ]'rench Catholic schools ere fairly modem and quite well 

equipped and staffed. They are doing a good job within the meaning of the 1r 

own rather rigid end inele.stic interpretation of educational practice. The 

discipline is a little too strict end the emphasis on mem:>rization and factual 

knowledge rather overdone. The greatest desideration here is indubitably a 

relaxing of the restraint of the t~oo great importance a.ttached to marks end 

examinations which inevitably restricts horizontal development end its significence 

in the problem of individual differences. However, a chenge for the better 

even with regard to this deeply-embedded attitude is finally beginning to 

reveal itself, as indicated by such articles as the one we noted above on page 

(1) The careful revision or the entire elementary school program, the 

results of which are to be made official this coming eieptember \1946) - and which 

ma,y possibly render obsolete many of the criticisms made in this very thesis -

is a case in point of the electric spark, as it were, thst is galvanizing this 

recently federated and increesingly autonomous group into energetic action. 

lncidentally; the ]Tench progrem, 1 believe, is likewise being revised. 
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7Q,, ''The .New School J:Togram in Quebec", etc. The powerful influence for e;ood 

the intermediary .r.:nglish Catholic group can become here is obvious end clear 

to all. 

Conclusions for Protestant Schools 

The hot estant schools a.ro new and e:x:cellen tly equipped, snd from 

the point of view of "incidental" teaching \as opposed and in contradistinction 

to the more "forn:lll" teaching of the (.;atbolic schools) are doing a very good 

job. lt is, however, no great revelation to disclose that a slight tightening 

of the rather relaxed discipline is clearly necessary and the prevalent some

what insufficient attention paid to det.inite scholastic achievement requires 

e certain amelioriation. '.ihe other and more non-scholastic aspects or the 

total teaching situation \g%ls, films, end the like} ere excellently handled 

in every respect. 

Schools of ~ach Systec Efficient 

All in all, the schools of each and every system are doing an 

efficient and truly remarkable job, when one recalls the many adverse 

circumstances to which all nre inevitably subject, in their tesk or educating 

the children of the community to be eo~ the "co!lrJJle tc Chris tirn citizens" 

or tomorrow. 

:El•i'D OF SECTION ONE 



Gl!N:EB.AL RECOMMENDATIONS 

Feasible lmprovements 

SECTION TNO 

.. lee .... 

It tre writer presumes to :put forth any suggestions or 

t•recommendetions" - es, indeed, he will proceed to do very shortly ... 

it is not in any illusory sense or self-importance or in the belief that 

these same will even be considered, let alone acted upon, by the school 

authorities in question, - such, I frankly concede, would be presumption 

in the highest degree. Rather are they offered es humble evidence or what 

seemed to the author to be worthwhile and feesible advances in the direction 

or progress and the general i~provement of teaching and learning in our 

schools, readily grenting all the while the meritorious service already 

being done there. Accormngly, then, l shall list some ten recommendations 

(clearly not en exhaustive list) for each of the two great systems, - leaving 

their possible fruition and eventuation to the kindly hands or healing time. 

Recommends tions for Catholic Schools 

For the Catholic schools, l would recommend the following: 

1. That the school-day be shortened by at least one hour. 2. That the 

power and privilege of corporal punishment {limited strapping on the hands) 

be returned i.tnmediately to the classroom teacher. 3. That gym facilities 

be provided in all new schools, and where possible (as is frequently the 

cese) be installed in existing ones. 4. 'filet the organization or units or 

the Royal Canadien Army Cadets be extended to as meny schools as possible and 

thet scholastic credit be given for successful completion or the crurses 

offered therein. 5. That more "incidental" oral and less "for.ntll" VtTi tten 
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v.ork be assigned and C!t[)hesized in the teaching or the mother tongue. 

6. That serious attention be peid to the situation prevailing with 

regard to the teaching of the second language with a view to ita rapid 

amelioriation. 7. That such courses as elementary public-speaking, 

music, etc. be introduced to encourage and develope initiative end 

creative self-expression on the part of these slightly diffident pupils. 

8. That more of the modern teaching eids, especially class libraries 

end film projectors, be made available. 9. That there be a definite 

diminution or the rather far~fetched statistical routine (sometimes the 

same set of figures being copied and trenscribed as meny as four times or 

mo~e) that consumes so much of the teacher's time. 10. That, finally, 

there be a distinct lessening of the stress and emphasis placed on marks, 

points and examination results, thus making it possible to concentrate and 

focus more attention on the real total teaching situation. 

Recomoendations for ~otestant Schools 

For Protestant schools, I would recomoend the following; 

1. That the discipline be immediately made more strict and constant. 

2. That a more liberal, though judicious, use be made of corporal punish

n~nt, especially in the case of constant rule-breakers. 3. That greater 

aurvei4.lance duties be requested of the teachers, especially in the corridors 

and at the beginning end end of the sessions (the institution of class "lines" 

might mark an improvement}. 4. That Cadet Corps activities be greatly 

extended and credit provided. 5. That the place of formal assigned written 

work in the practical teachL~g of most of the so-called "knowledge" subjects 

(as opposed to "appreciation" or "skill"} be not overlooked or forgotten. 

6• That the course in moral formation be so strengthened (occasional unison 

-.···~ 
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:participation in certain ceremonies or a very general nature might prove 

one efficacious means) es to bring home more clearly and forcibly the 

controlling 1~. fluence the P}\actice of Christieni ty should have at all 
\the pupils"lJ 

times in their~aily lives, not only now in school but for the future as 

well. 7. That courses be instituted of a refining and cultural nature 

that would stress the importance of good r:wnners, politeness, consideration 

of the rights of otherD, etc. (much of this would result from the proper 

inculcation of the practical meening of "charity" in its aspect of "love 

thy neighbor" in a well-organized and intelligently taught course of 

religion) J that uould tend to mitigate and chennel the rather overweenin'g 

self-assertion and general ebullience of .many of the higher-grade pupils. 

a.· That the standard of achievement required be raised somewhat and made 

constant throughout, with more time being devoted to the "fundarr.ental" 

subjectsand less, accordingly, to the "auxiliary" or.es. 9. T'nat a system 

of slightly more detailed statistical infonnation be developed a.nd instituted. 

10. That, finally, the'~ecitation" as a technique be restored uhcre and to 

the extent applicsb le, and the t a more definite regard be entertained for 

the place (though limited,still very real) of marks end examinations in 

proper educational practice. 

FURTflli~ STUDIES 

Six Suggestion~ 

It seems to tbe writer that in eo nne et ion with this 

present preliminary &ld more or less exploratory investigation there are 

several related studies that could be made the subject of profiteble 
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We offer without comnent the followins eight 

suggestions as exa~les of such. 1ney constitute by no means an exhaustive list, 

others no doubt occurring according to the bent end interest of the mind of each 

individual reader. These are. all to be understood as canparative studies or the 

three systems w English and French Catholic, end Protestant -for each item 

mentioned, and are as follows: 1) history of the systen:a, 2) discipline, 3) programs 

of study and time-schedules, 4) teacher training and preparation, end professional 

improvement while in service, 5J method of {teacher) promotion, 0 ) pupils, -racial 
r(and other} 

origin, intelligence quotient, environment, vocationa?/guidance and its reletion 

to the means of livelihood actually chosen or followed, etc., 7} differences 

between boys' end girls' training, 8) textbooks, their modernity and the method

ology based upon them. 

END OF SECTION TNO 

(1} An exa:nple thst immediately comes to mind is the very interesting and 
complet,, though private and unpublished, comparative study of the progranrnes 9f the 
English Catholic High Schools and the French Superior Schools lGrades 10 to 12 
of each) made in 1942 by Mr. J"ames Lyn4, M.A., B.Ed., Assistant -Director or Studies 
for English Schools of the Montreal Catb:> lie School Commis si on, v.ho kindly presented 
me with a copy or 1 t on one or my visits to his office in connection with. the thesis. 
And. while these grades (10 ... 12) are without the strict bound or our theme, never the
less a brief quotation from this study will, I think, prove rather interesting. Under 
the heeding "Impressions" we find the following: "The most striking impression 
obtained f'ran a comparison of the tm programmes is tm vast number of brenche s 
to be covered in each subject of the French Superior Course. Up to the ·end of Grade 
XII, all subjects of ~English courses, Scient! fie and Com.rnerciel (the underlining 
is his), are included. Even in grade XII many subjects are included in tbe Science 
course which are omitted in the English .Matriculation course. The Cor:1'11erciel course· 
in Grade XII also includes three or four branches which are omitted in the English 
course. c:rbe logice.l conclusion to be drawn from this is, that the French course 
conduces to a general study of a broad range of matters, whilst the English course 
aims at and oonduces to an intensive study or the branches deemed most essential. 
Bearing the foregoing in mind 1 t cannot bat be expected that the standards attained 
by English students, particularly in Mathematics and Science, should logically be 
hig:ll,r then those of students follO"\ving the li'rench ,course.'' He cone ludes the study in 
part with this thought: "In submitting (to Dr. Dore, the Super in tend en t of Education 
for the Province, whom, l believe, later commented ravorably upon it) thw comparative 
study r was not influenced by any feeling the t the English programme is intrinsically 
sunerior to the Jtrench programme. Both have their merits and defects, but the 
~glish programme is • believe more in conformity with the standards demanded in the 

rest of Canada and in the u.s.A .. " 
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SECTION THREE 

CHA..BACTER FORMATION A11J THE ESSENTIALS OF EDUCATION 

CHARACTER FORMl~ION 

Function of the Christian 'l'eacher 

The ~portance of proper character formation cannot be overestimated, 

and one or the most serious end far-reaching duties of educators is to see that 

the children entrusted to their care and guidance receive the finest possible 

training, by both precept end example, in the art of living scund, decent and 

worthwhile Christian lives. lt'or the true and final end or man is God and the 

knoJdedge of God, and to the Christian teacher "time is preparation for eternity", 

the function of that teacher being "to guide the soul into the sanctuary of 

God so that the human being knowing whither he is going has a clearer knowledge 

of the meaning of this life," \1) It is still true today that "faith without 

good works is dead", and the challenging cry or "Be ye doers or the Word S.."ld 

not hearers only" rings out across the centuries and is a personal and individual 

challenge to each and everyone of us alive today in this year of uur Lord nineteen 

hundred and forty-six! 

Lifelong Practice of Christianity 

In practice, our classroom instruction for developing that "life 

dominated (i.e. regulated) by principles" (2) 1 Vvhich is character, must suit 

the needs ot our pupils and must remain upon the level of the present, helping 

them to meet end solve the real-life situations and problems they encounter in 

their everyday lives. But it is not enough that we bring our pupils to know, 

. 
(l) "Educational Psychology" - W.A. ~lly, ~ilwaukee, 1935, p. 15. 

(2) "The Formation of Character" - E.R. Hull, S.~., St. Louis, 1929, p,l8. 
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appreciate end understand the 1r Chri sti en religion, we must strive earnestly and 

unceasingly with all the means at our di~osal, and with all the enthusiasm of 

whi eh we are capable, to bring them to prect1 ce it conscientiously, faithfully and 

wholeheartedly. This is at once our fundamental aim end our greatest problem, _ 

and to practice it not only now while they are directly under our charge, but 

throughout all the days or their lives to come until they.reap their Divine 

Reward, thPt final victory which shall shine like a star forever down the 

arches of Eternity, where the mists of Time cannot obscure and where each 

infinity is but a new beginning in the neverending Life of that Valhalla 

of Victory, the Citadel of God: 

ESSENTIALS OF 'EDUCATION 

Integrated Development of the \"lhole iV.ian 

The most fitting way, perhaps, of bringing this rather lengthy thesis 

to a proper close \vould be for us to sum up, in general, our views on v.hat 

constitutes the fundamental reality, the purpose and need, - the essentials of 

education, and we feel it to be, indeed, of the most· fundanental and basic 

importance. Our pupil,s go forth into a world of stark reality end grim purpose, 

a world not yet completely free or war. There is no place for weaklings in this 

hard end bitterly relentless world. Many around us seek rest end comfort in 

things in which J;CBCe is not to be found. Radical factions spring up on every 

side, the only solace of a people bewildered and lost in a morass of ignorance, 

and ignorance not of the arts end sciences, but of those higher things which are 

the very why and wherefore or our existence. All too often we see the whole 

emphasis placed on mere factual instruction \in the total sense) with a lamentable 

disrega~d of the essentials of education, as if textbook knowledge alone were the 

sum-total, the be-all and the end-all, in the training of the complete men. 
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There must be education of the whole man, not merely of the brain or hand 

alone, but of the heart and mind, the will and character. We must blend the 

spheres or knowledge end prayer and recreation and discipline into one harmonious 

.and integrated development of the complete end entire man. 1he educated rr~n is 

the one who is capeble of living his life according to law, cleaving to the 

right end spurning the wrong. The educated man is tutored and developed 

completely, in respect to intellect, in rc~ect to will, in respect to character 

and pri naiple. 

Value of Liberal Education 

It is a source of deep satisfaction to note in passing that the recent 

rather unthi:p.king over-emphasis , ·to the exclusion or all things else, on "the 

practical, the material end the i~diateH in education is apparently beginning 

to be replaced by the original and ohly really sound view of education as the 

complete and rounded development of all the faculties of men - physical, mental 

and moral ... to fit and suit him both for life here and, more important still, 

hereafter. As a welcome and evident sign of a right move in this important 

direction, may we be per.mitted to quote from a recent and well-written article 

by ~.E. u'Neill, ~rincipal of the Oshawa Collegiate and Vocational ~chool, 

writing for the Ontario Secondary School Teachers • Federation. But let f:;r. 

O'Neill speak for himself: 

"What is disguised under the name or 'education' is only 

the 'fitt1ng 1 of people for earning a living. - - - uld-feehioned 

learning with its stress on the humsnities -which was pursued as ab 

end in itself but generated power, cultivated wisd~, kindled the 

spirit, war~d the heart and stead! ed the emotions in the process -

is languishing in disrepute and neglect. - - - ~n our day, 'soul' has 

become synonymous with 'stomach',~ and to their everlastin5 disgrace 

our educated men and women, nay, infinitely worse! our professional 

and accepted educationists, either approve and promote or acquiesce by 

silence. - - - 'l'o justify the dernend for more education it is imperative 

that we return immediately and decisively to liberal education, - the 

education, as the words signify, suited to free .wen. - - - No true 
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democracy, no association of free men such as we enviss2e 
for our returning heroes, can function properly or perm;nently 
unless its citizens have cool heads and wonn hearts. P..nd cool 
heads and warm hearts are precisely ~hat a liberal education 
should provide. To consider man an animal is to degrade him. 
'llo treat him as a mere m.ach ine is to destroy him. tie alone 
or ell created things has a great heritage to guide, comfort 
end inspire him. 'l'o turn our backs on the spiritual end 
intellectual legacy which is ours end concentrate on the petty 
present and the immediate futu~e is suicide - nareonable only 
on proof er insenit~." 41) ... 

Strong a en timents, indeed, but ones v;i th which we ere very whit in agreement'. 

End of tl:e Process of Teeching and Learning 

In conclusion, then, we ~~uld say with Professor Kelly of 

Fordhem University that t'education is conceived to be the guidance, the 

direction, the formation of the complete man", and its chief aim "to help 

each individual to make of himself all that 1 t is possible for him to become". (2) 

The whole process of teaching end learning, all tbe efforts and acti vi tie a of 

both teacher and pupil, should lead to one end, - the integrated end herrr.iOnious 

development and bringing to rich and ripe fruition of all the God-given powers end 

capabilities, the possibilities and potentielities of a human being. '/Te believe 

in training a child to live a rich and full life in the service of end in conformity 

with God's laws, rather than merely equpping him to make the an:.essing of 

rr.~B.teriel wealth and worldly possessions the sole aim and pursuit of his comparatively 

short life upon this earth. The importance of a sound religious e-J.ucation co.unot 

be overestimated for as tl:.e Psalmist wrote, "Unless the Lord build the house, they 

labour in vain that build it." (3) 

Glory and Freedom of Serving God 

And oo 1 t is done end our task is cooplete, end we shall rest for 

a moment from our lebours and consider in celm. ana. silence the work in which 

we have been engaged, end to what end our efforts have brrught us. For, indeed, 

( 1) "E:i..'J)erts study School Aims" - A.E. 0 'Neill, article in "The l::Ontreal Daily 
. Star" of Sept. 28,1943. 1 

(2 ) "Educational Psychology" - W.A. Kelly, 1-lilwaukee, 1935, P• 5. 
(3) Psalm 131:1.. 
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what have we been doing, in truth, but offering of our hurrmle best to 

illumin.e, with the poor words at our disposal, those brillient, shining, 

crystal-clear objective truths that deal with man's essential dependence 

on and final responsibili t'J to a .dighe Being, his liuthor and Creator. 

What a puny, futile thing men is, vmen, Cunute-ljke, he uillsthe Will of 

God to obedience, to circumscribed limits end restricted boundaries, - ~~en 

he turns his back on the great, grand glory that could be his, the glory end 

freedon of serving God with heart end mind and will, of riding with the 

glittering cavalcade of those "Coopanions of Christ, White Horsemen who ride 

on. white horses, the Anights or Godt" (1) May it be giv·en to us at the end, as 
our well-.meri ted reward, to ride forever with that Glorious Company! 

~lD OF SECTION THREE 

(1) From the poe.m "Te I&.rtyrum. Candidatus" by Licnel .Tohnson. 
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CONCLUSION 

A Final. Word 

The spirit that. has guided all our Vlri ting, as v1e pointed out in the· 

Introduction, has been one of fostering true unity and co-operative endeavour 

erong the three major school systems of our city snd province, At times, some 

rather forthright statemnts were made, with which someone, as is the 1r 

perfect right, will inevitably disagree. But an effort was mede at all tirr..es 

to make Whatever criticism was deemed proper constructive in nature, and to 

~..1erd against essentially subjective attitules, Ad.mittedly this study is 

rather general. and far from complete, owing to the nature or the circumstances, 

but without presuming too much, I hope e.nd believe it will prove at least 

helpful end enlightening to those truly interested in the situation maintaining 

in our Ubntr~al schools. If such be the case, then e real re~ard will have 

accrued from rzyhumble efforts. And with that thought in mind, vle bring to a 

final close our thesis on nA StudY of Educational ~actices in the Schools on 

the Island of Montreal"~ 

END OF THE CONCLUSION 

E N D OF T H E S I S 
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