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"THE PIVOTAL PROBLEMS OF EDUCATION"

The function of the admin- - The Problems
istration of education is
I
"to enable the right pupils - The Pupil
II
to receive the right education - The Curriculum
111
from the right teachers, - - - - The Teacher
v
under conditions which will - The Institution

enable the pupils best 1o
profit by their training".

Sir Graham Balfour, "Educational
Administration’ uUxford University Press,
1921, p. 38 {as quoted in Dr. W.F.
Cunningham, C,S.C., "The Pivotal Problems
of Education", The MacMillan Compeny, New
York, 1940, p. XII).

# ok Kk %k k k k k & % k k k % %



PREFACE

Pioneer Investization of Actual Conditions

It must have occurred many timesto snyone connected with
or interested in our rather unique educationsl "status quo™ here in
Montreal how valuable amd beneficial it would be for all of us ir
eéch of us knew just what was actually teking place in his neighbor's
classroom. This thesis 1s a humble beginning step in that general
direction. To the best of the euthor's knowledga no one else has
enjoyed the privilege of msking a astudy of conditions in all three
of the Montreal grouwings - English-Catholic, French~Catholic and
Protestant - or if they have, do not seem to have published their
findings. This thesls represents the final results of a personal
investigation, refined by reading and discussion, of the educational
practices actually employed and found in the classrooms of the abovemen-
tioned groups. It is not offered as the final word, but as the pioneer
report of its kind, It reelly should be followed by scores of others,
constantly exploring in greater detail the general peathways indicated
in the present work, - this is clearly a desideratum of our Montreal
systems. Hutual understanding would sprely be followed by mutual
assistance and co-opesrative endeavour. 4s a practical sugzestion in
this regard, 1 would hesrtily recommend the practice of exchanging a
cértain numbdber of teachers each year for short periods between the
systems. Certainly, through the observations of the teachers and
classes visited in connected with this investigation, I kmow I have

learnt much that will prove of value and benefit in the future course
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of my own teaching and technique. There is no one among us who has not
something of merit to learn from, or contribute to, his colleagues.

Method and Technique

In ascertaining what for want of a better term we may call
the "parsonality” of the teacher, the pupils, the classroom &nd the
procedure (that is, the teaching anﬁ learning of the subject-matter or
"lesson") - and this fundamentally is what constitutes our thesis -
the 1ntrqsion of the subjective element, the "personal equation”, is,
at least to a certain extent, inevitable. But it seers tha; the follow-
ing points, teken from the useful volume, "Visiting the Teacher at Work"
by C.J. Anderson, A.S. Barr and M.G. Bush (D. Appleton esnd Compeny, New
York, 1925), represent a fairly ob jective statement of ouwr method end
technique in the gathering of the dabta for the study. "Thers seem to be---
six types of evidence to look for in the study of teaching. These are:
(1) evidences of successful menagement, including attention to physical
condi tions, the hendling of materials, end discipline; (2) evidence of
& wise selection of learning situations, pupil experiences, subject
matter, etc.; (3) evidences of economical methods of learning, including
a8 knowledge of the mental processes inwlved in the several types of
learning; {(4) evidences of effective teaching procedures; (5) evidences
of go0d methods of getting work done, including provision for individual
differences, organization of work around purposeful activities, etc.;
end (6) evidences of acceptable standards of atteinment". (1) The
statistics throughout have been kept meinly to understandable facts
expressed in simple, straightforward figures, rather than a maze of

intricate (and probably meaningless) percentages.

(l). Op. cit., p. 9.
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A Study of Educational Practices in the
Schools on the Island of Montreal®

THE INTRODUCTION

-INTRODUCTION

Thesis Organization

4n introductory word, - it is our intention to orgenize the

~ thesis along the following general lines. The first section of this
Introduetion will be devoted to esﬁablishing the essential preliminary
background and the second to the definition end delimitation of the

terms of the statement of our arb ject, The strict method wvill then be
described in es great detail as possible in & third ami concluding
section, Chapter Une will deal with the general orgenization of the

two school systems, taking in largely by means of tables & comparative
view of the courses of study, time schedules, pupil clessification, etec.
In Chapter Two the actﬁal data obsérved will be orgenized and presented
at length within the flexible framework of the sub ject-matter of the
curriculum, while in Chapter Three we shall concern ourselves with the
rather interesting facté revesled by the Rating Scale (explained briefly
in Section 3 of the Introduction) end various other pertinent end related
matters. Finally we shall bring our somewhat lengthy Thesis to a close
with the Conclusion whezjein shall be found a general summary of our find-
ings, the conclusions arrived at, certain recommendations offered, end the
need for further studies along specified lines as revealed by the research
on this thesis, together with certain related observations on the process
of character formation and what constitute the true essentisls of educat ion.
The Bibliography and Table of Contents will, of course, be found in their

normal end accustomed places.

END OF INTRODUCTION
-12-
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SECTICN ONE

PRELIMINARY BACKGROUND

& 7 ebec
Unique/Educational System

It is a well-known fact that the philosophy end
organization of education in the Province of Quebec sets it
off at once as uniqus and distinct from the other eight more
or less homogeneous provinces, and as one that immediately cap-
tivates the imagination and intrigues the interest of all
concerned in any menner or to any degree with the vast and
complex problem that is Canadien education. The long snd veried -
end often troubled - history of the education movements, the plans
and pro jects end enterprises and wh at-not that have led up ad
contributed to, end resulted in our present system bears out thié
point conclusively. In a bilingual, bi-cultursl country such as
our own, vhere the situation is further complicated emnd the
naturel feeling consequently intensified by thé fact that the
minority in a gensral sense is distinguished from the ma jority on
a religious basis, much understanding end mutual sympathy anmd
tolerance is obviously not & mere convenience but an absolute need.
This need is even more strikingly highligzhted when we are confronted
with the statistics onpopulation which indicate theat the minority form
more than 30% of the entire population end are closely knit together,
as indicated above, by homogeneity of custom and outlook, religion

end language.
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Understanding end Tolerance Cur Aim

Every positive effort to that end, every successful
attempt to contribute to that understanding snd tolerance mearks
further progress in the direction of true pational ity and ad#ances
us that much further toward the vital goal of Canadiem netionhood.
It is for such reasons that a thesis of the natn;'e of the present
one was felt to possess possibilities for a positive contribution,
readily granted in & small and specialized wey,to that prime purpose
in the important sphere of education, 1t is based on the belief that
in most of the problems that arise within the field of human relations, and
that certainly inclules the major field of education, there is much indeed
that can be said on both sides of the question, and furthermore convinced
of the practicelity end common sense of ‘_learning from each other - for all
no métter hbow humble have something to contribute to the general store
of knowledge - it was conceived thet any dissipation of the mists of
matual lack of knowledge -~ 1 hesitaete to use &s blunt a term as ignorance -
of our actual present-day educationel practices, especielly at this time
of such evident and fervid interest in all matters pertaining to education,
would be definitely g propos™ and pertinent. We have great faith in
education, we believe in its possibilities, - then surely a most eminently
practical step would be to examine, &s scientificelly and objectively &s
possible under the circumstances, what actuslly takes place in our
classrooms, be the prevailing system what it may, as a first but necessary
step to all consequent discussion =nd modification contingent upon the
revelations of such an enguiry. 1n & specialized field and within a

given area, that 1s what this thesis humbly purposes to do, as & preliminary
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to further study and more deteiled research by other possible, and

no doubt abler, investigetors in the seme. line of endeavow, Its

‘aim is to ﬁrovide & basis of factusl date, objective and not necessarily
even interpreted, thet will serve es a foundat ion to further end more
significent efforts on the part of specialists in the various fields.

If it serves to arouse even the slightest interest on the part of

such experts 6r causes any quickening whatsocever of the pulse of
Canadien educeticnal thinking then it will heve more than amply repeid

the effort and sacrifice entailed in its preparation &nd composition.

Practical, not Thearetical, Investigation

While what hes been stated in the preceding psregrephs
might be justly termed the philosophiceal background, as it were, the
remote end recondite yet neverthsless truly present end esctual besis
of our thinking, in itself 1t‘is obvicusly matter too abtstract end
theoreticel to serve es the subject 6r such & strictly professional
peper. Accordingly, it was determined to tremslete these genersl
eims into more immediately practicel chennels of investigation. Con-
sequent upon considereble di scussion of the matter in sll its possible
espects and ramifications, or at least as many as occurred to the Director
of Research end myself, the happy suggestion discussed below wes brought
forth and evolved into orgenized form. 1t was relt thet an experimental
investigation of the actual daily procedure of the different Montreal
schools would provide much valuable data of & kind not, as fer as is known,
heretofore collected and presented in any systemized menner, What would
prove of paramount interest ebout such a study would be the fact that
en opportunity would be afforded to visit end examine representative

schools of both of the Quebec systems, those subject to the control
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of the Protestent Committee and those, both French end English, under

the jurisdiction of the Catholic Committee. The knowledge &nd assuraAce
that the investigation would endeavour to be as objective and scientific
as possible, with a factuel report as the end in view, in contradistinction
to the more usual and customary literery presentation end treatment, which,
while more ornate, tends of its very nature to be less Precise and
accurate, could only serve to enhance the velue of the study in the ayes
of all educetors interested in securing date on our unique problems

for consideration, and render it worthwhile to overcome the many obvious
difficulties and obstacles in the way of its fulfilment. When we recall
that Montreal - chosen both for convenience snd its own intrinsic
possibilities for such a study - forms, with its million end e half

souls, the metropolis, not only of‘Quebec,'but of all Canada, we begin

to see the opportunities inherent in the idea. And that, I say, is

how in the beginning, before eny stage ﬁeyond discussion had been

reached, it eppeared to us. I might add, looking back now, that the
experience of working out the ides to completion has proven of such
fruition end satisfaction, from a personel point of view, as amply to
Justify the original promise held out both by end for it.

Preview of General Kethod

The re thod, of course, will be explained in meticulous detail
shortly, end the terms of the statemsnt of the thesis strictly defined
end delimited, but perheps a simplifried overview ér the genersl method
used would prove of some value in helping us keeping our thinking clear
end to the point before bringing this first section to & close. Clearly

the most precticel way to ascertain just ghat goes on in our classrooms,



Just what these "educational'practices" ére we hear about in so many
heated discussions today, is to visit as meny as possible of the actuel
classes end record what takes place there on the pert of both the
-teacher and pupils. This therefore was determined to be, with qualifications
to be explained in greater detail below, the most fruitful sovece of object-
ive data, However, it is obviously impossible to spend the required time
for a visit of every classroom of every school on the islend of Montreal.
Une evident solution of this difficulty is to discuss and correct the
results obttained by actual observetion with those trained workers in
education - principals, inspectors, directors of study, teachers, and the
like - whose endeavours bring them into close deily contact with many
' pupils and teschers and s8ll matters educétional. Accordingly, it was
decided that this would serve as our second me jor source of data and
would be of considerable value in correcting possible errors of the
primary source. Finally in the order of consideration, but first
chronologically, there were naturelly wide readings (1) in all aspects of
the field of education, readings which served first as background to
orient thinking and second which provided norms for Judgment, comparison
end eveluation. In a word,.then, the generel method resolved itself in the
final enalysis into reading, observation and discussion carried on against
a background of what we might tactfully term "the realities of the

situation".

(1) See Bibliogrephy, p.196-200.

IND OF SECTION ONE
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SECTICN TWO

DEFINITION OF TERMS

Title of the Thesis

Considerable thought was expended, as is ‘clearly right
and befitting, on the selection of the wording, that is, the actual
phrasing, of the title of the thesis, After due discussion of its
merits, the following was finally decided upon &nd pessed &s accept-
ablé: "A Study of Educationel Practices in the Schools on the Island
of Montreal.® It wes felt that this title ideally covered the scope
of the investigation and at the seame time wae sufficiently precise
as to contein the inquiry within cerﬁain well-defined limits,
Accordingly, it was submitted to the Dean and Faculty of Graduate
Studies and Research and subéequently received their written approval
and ecceptance as & suitable subject for research end one fit to be
entered as partial fulfilment of the requirements for the degree of
Master of Arts in Education.

Ma jor Terms

In this, the secoﬁd section of the Introduction, we
shall peuse briefly and consider in as great detail as necessary the
verious terms included in the definition end delimitation of our
subjecte This is clearly & desideratum for unless we achieve agree-
ment on what common connotations these terms eare to possess for us

throughout the entire course of the thesis, much needless confusion
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eand lack of understanding will necessarily result., Four msjor components
immedietely reveal themselves - study, educational practices, schools,
islend of Montreal - and these we shall proceed to consider individually
and in turn,

"Study”

By the word "stndy" we mean4to imply the word taken in its
broedest and most liberal interrretation. For us it cerries with itself
the ides of a survey, as it were, an objective, scientific, experimental
investigation, - a thorough-going enquiry based on the technique of personel
observetion end consequent discussion resulting in an evelustion and summary
derived from meny varied experiences. It does not mesn en. abstract
theoretical approach to the matter in hend, a lofty philosophical discussion
of the-probiem, or a distant artificial viewing of a highly detailed but
somevhat unreal perspective - not that all these points do not have
their rightful place and value elsewhers - but the emphasis here is on
realistic first-hand knowledge of what actually takes place every day in
our many and varied classrooms. We ere interested not in dielectics, nor
in polemics, but in facts end their significence. The method, of course,
without wishing to preview our third section wherein it will be treated
and explained in considereble detail, is that tried end true one of long-
staﬁding use in similar surveys, nemely, representative sempling. The
value of such & study is assuredly clear; - it possesses the virtues of
objectivity, timeliness, coherence and integretion, end is functionel in
the extreme.

"Educational Practices™

The traditional name for "educetional practices” and one that

occurs most readily 1 suppose to the majority of people 1s that slightly
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pompbus tag, methodology. While this name is true as far as it goes, it
is our intention, however, to connote fer more by the term then eny
definition of what used to be called, end often still is styled, method-
ology, no matter how liberal the interpretation placed upon it. We are
far from meening eny mere technique of instruction, any “"know-how" of
putting sub ject-matter across successfully. We do, of course, meen all that,
but we also mean to imply much more in addition. 1n the works of modern
educational literzture - and there have been some reglly brillient volumes
produced within recent years (1) - end in the writings of proven authors
of the not-so-distant past, thére aré literally hundreds of different
educational practices described at considerable length snd discussed,
interpreted and eveluated. They form en invaluable reference to returmn to
time and timp again ror light and guidance on the récurring problems, in
rractice, of this particular field. 1in the reading preliminary to this
‘project, they proved of primery value in orienting ocur thinking along
serviceable lines, and in the actusl working out of the research they

were reédy helps always at hend to shed light on some pearticularly knotty
problem, But we ere carrying the meaning even beyond this and wish to
include under this broad general heading everything found or done in the
classroom and tiat conduces to education taken in its broadest sense. That
is to say, we wish this heading to embrace the teacher and his personality,
background and evidence of ability, the classroom itself and its
*personality” - and believe me each classroom has one of its own as 1

rapidly found out on my visits - and equipment, the pupils and their

(1) In this comnection, "The Pivotal Problems of Education" by Rev. Dr.
W.F. Cunningham, C.S.C. (New York: The MacMillan Company, 1940) and "The
Gui dance of Learning Activities" by Dr. W.H. Burton (New York: D. Appleton-
Century Company, 1944) - to name but two - immediately come to mind.



every action and of course fheir background, and finally the procedurs
or what actually was going on at the time of the observation. Thet all
this is a very broad translation of the concept "educationsl practices"
I admit readily, but llat the same‘time firmly and I hope with sound
logic maintain that far from being a loose usage of tﬁe term it is a
both eminently and immediately practical end reelistic approach to a true
solution of what is after all the core problem of our research, namely
the ascertaining of the "status quo", the true and present state of
affairs in our schools, and to do this we must teke into proper account
every pertinent factor end this, I reasonably offer, is exactly what we
have done in our broad but justified interpretation of the key, and
indeed pivotal, term at the moment under consideration, nsmely,
"educational practices".
"Schools"

The visitation of ;very school, let alone every classroom,
on the Island of Montreal is clearly a task impossible of achievement,
having due regsrd to.the exigencies of the situation. Furthemore, as
far as the needs of this theme aré concerned such an undertaking would
be a work of supererogation. To establish the general practice, the
ordinary atmosphere and attitude, the normal procedure end conduct
of the schools and to determine an aqcurate average from these facts,
it is only necessary to visit a sufficient number of truly representative
classes for & suitsble period of time and form flexidble but just judgments
from them, ~ in other words, to employ the method of representative
sampling. Thus the wbrd "schools” for us is subject to the following

somewhat rigid but not necessarily arbitrary definition. We intend the



use of the term to bé broad enough to teke in the schools of both the
Montreal FProtestant Central School Board end those, both French and
English, of the lontreal Cetholiec School Commission, end also the general
parental socio-economic Sackgrounds corresponding to the loosely defined
but generally accepted concepts "well-to-do™, "middle" and "underprivileged",
end precise and specific enough to include the grade-groupings from the
kindergarten to the‘niﬁth (where specialization of soms nature or other
usuelly commences) and also all the variegated lesson-types end procedures.
This will be outlined in detail in the following section, suffice it for
the momént to get our general meening of the term cleer in our minds.
It is also to be understood that we shall visit all types of teechers, -
ley end religious, both male end female, angbf course all ages of pupils,
within the grade~gr§upings, of both sexes. There are two further points
of major interest that I wish to make absolutely clear before proceeding.
The first is that for the purposes of this research we shall adhere
strictly to thé publicly provided schools, taking no account whatsoever
of the various privately controlled and operated institutions (1) in the
city. We do not deny their worth, we readily acknowledge their place
and value in the educational hierarchy, - Eut_in this study we merely
prescind from them altogether and completely., The second point is
even more important and it is this: it is not to be implied that because
our investigation embraces Protestant schools and Ensglish and French Cathelic
schools that we are examining them with a shapply critical eye from the

comparative point of view, playing one off agaeinst the other. Nothing

(1) Loyola Collegs, Lower Canada College, Catholic High School, etc.,
are ready examples of such private esteblishments,
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could be farther from the truth, Such a negative and narrow-minded
approach could only result in enimosity, bitterness, leck of tolersnt
understanding and an increase of that prejudice and sectional feeling
it is the serious duty of all of us to try to eliminate. Furthermore,
such en attitudq‘would frustrate the whole purpose of our thesis which is
to ascertein the common general practices of our schools, We wish to
emphasize the common bonds that join us together, even in the field of
education, end to minimize the differences, often more apparent thean
real, as the results will frequently reveal, that keep us apart. Believe
me, these three great school-systems, each different from its neighbors
in aim or philosophy or procedure or emphasis, or a combination thereof,
all have contributions of distinet value, and I speak feelingly, to make
to the common store of knowledge, &nd there is much in turn that each
can and should learn from the other two., All this is not to say that
they shall never be contrasted or their differences indiceted, such would
be a very unreal and impracticel attitude, but rather that while
admitting that ail three have their own peculiar strengths and wesknesses,
we shall concentrate our major efforts on establishing the over-all
general picture of the educational situation (teachers - pupils - class-
rooms - procedures) in our Montreal publicly-provided schools.

"Island of Montreal"

This term has been narrowed considerably to cover only
those schools subject to the control of the school authorities named
above. For obvious reasons of time, convenience and possible velue to
be derived, we have excluded altogether tﬁe outlying districts, largely

rural in nature, where education is usually a locsl end often, unfortunately,
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& plece-meal affair. In addition, while the control of the two school
boards extends, directly or indirectly, over a wide area of the lsland,
the schools selected for visitation, while stretching far and wide,

were nevertheless conteined within the boundaries of Metropolitan
Montreal. It was felt, and justly so, 1 think the reader will agree, that
these schools probably afforded {(as ias subsequently provenj the! most
ravograbla opportunities for defermining & truly representative picture,
our objective, of the present educetional practices actually being carried

on daily in all our schools,

Description of Method to Follow

| With this then we bring to a close the second section of the
Introduction wherein we have endeavoured to define end further essayed
to explain the four major terms in the wording of our subject. There
remains the important matter of the detailed‘description of the me thod
employed in our folloﬁing;out of that subject, and this we shall strive
to do in the third and concluding section, which follows immediately,

of this somewhat lengthy,albeit necessary, introduction,

END OF SECTION Two

——s
o




SECTION THREE

DESCRIPTION OF METHOD

Understanding of Method Important

in a thesis experimental end investigational in nature
it is clearly of paremount importance to understand thoroughly and at
all times the lines on which it was undertaken, planned and carried to
fruition, in short, there must be a firm grasp of the method employed
throughout if sympathetic comprehension of the results and findings, and
their meaning end significance, is to be secured and achieved. Accord-
ingly, we will devote this third end concluding section of the Introduction
completely to en exposition end clarification of the "ways and msans", the
general method, or methods to how even more closely to the truth for there
were several in use &8s we shall shortly see, utilized in erriving at our
data and final conclusions,

Ubservation of Educationsl Practices

First of all, we would reiterate once more, at the risk of
becoming repetitious, but we do consider it of prime importence thet this
point be clearly borme in mindy that our purpose, the scope of the thesis,
our aim and objective is tle revelation by first-hand observation - corrected,
of course, by further pertinent discussion - of the educational practices
at present in constant use in our schools, not the pedagogic background,
not the financiael status and structure, not the hierarchical design of the
whole system, not even what we would wish to be taking place now or in

the future, or what did take place in former years, but whatis really
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and actuelly taking place here and now &s standard procedure. We do

not deny deviastions of significance, certain fundementel differences
even, and we shall endeavour to provide for these and fit them into their
proper and useful place. We shall elso be motivated by certain secondary
considerations and shall include them, not necessarily specifically but
certainly at least implici tly, as interesting ad juncts to our main

theme, such matters, for example, as the general orgenization of the
léading systems, the courses of study end time-schedules, the generasl
"educati onal environment" interpreted broedly (teschers - pupils - buildings -
equipment), the degree of modernity in the methodology, the kind, quelity
end extent of the pupils' thinking and evidence of their psychological
reacfions to current educational practice, etc., etc., as well as any
chence light or emusing incidents noted which after 2ll as we teachers

in practiée well know have their plece and which will provide a leaven

of very natural relaxation to what may tend tc become an over-serious

end too-solemm dissertation.

Assumptions and Presumptions

There afe certain simple essumptions and rresumptions we should

meke clear. They are very few end all elementary and straight-forward.

e &ssume the personal integrity of every principal and teacher concerned
end taks it for granted that the opinions they express and the conditions
they meke known are in accord, a&s fer as it lies in their power to know,
with the verities of the situation. The expression of such an assumption
in writing here is, of course, merely complience with the requirements

of the customery fommality. It goes without saying that ths words and

actions of the generally innocuous children are in real accord with their
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inner feelings and beliefs. Secondly, we presume thet the conditions
and techniques observed during the relatively short time of the visit-
ation are reélly those that occur in the daily routine of the school.
This presumption is further strengthened by the fact thayﬁn the me jority
of the cases the circumstances themselves militated against any
manipulation of the matter of the lesson. The door opened and there

was the Ubserver and that was the extent of the preparation for a visitor
in most cases. And to be quite candid, 1 do not believe any teacher
worthy of his salt would have wished it otherwise, - certainly none gave
evidence of any such feeling. Finally, the exigencies of the situation
force us to assume, for the factors here are beyond our control and
impossible of measurement and provision, that the lessons observed are
"normal”, that is, neither the best nor the worst that the teachers and
pupils are capable of, but ratherafair and just average. That is to say,
we ara forced to neglect the very rezl minor indispositions that lessen
efficiency snd well-being to which we all, including, of course, the
Ubserver, are subject (1) and to presume optimum conditions in all
extraneous matters, focussing our attention solely on the educational
specielty at hend.

Preliminary Reading

There wes considerable preliminary work to be done prior
to the actual survey-sampling and this took the form of wide reading,

some of it directed, in the field of research methods end procedure in

(1) My first visit to & rrotestant school, for example, was preceded
by & trip of an hour and & half on & frigid street-car on a bitterly cold
January morning wherein I was so buffeted by the weather that the result
was 1 spent the next day in bed recovering. 1 might add further that
the courtesy of a cup of hot tea provided by the Staff of that school was
greatly appreciated and most .welcome.
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education and also that of general educational literature, and
subsequent discussion of the implicetions thereof for this invest-
igaticn with my Director of Reseerch. This alone occupled & period
of six full weeks of intensive reeding end reflection, of fomulating
plens &nd hypotheses andvtheir medificetion end verification. Once the
scientific method of proper educetionsl research head been sufficiently
mastered and all possible pertinent literature reviewed and re-thought
through, 2 lenghty list of significent points for observations, things
to be on the lookout for and to teke cognizence of during the actusl
visits, was drewn up in writing and subjected to appropriste discussion,
This lenghty list was further evolved into the fifty-item Rating Scale
check 1list, of which we shall spesk shortly.

gualifications

Thus fortified with the necessary beckground reading, and
review (1) which, coupled with Normel School treining,’ subsequent success~
ful University study for the degree of Bachelor of Education &nd three
years' actuel classroom experience, it was felt formed as sdequate a
preperation as possible under the preveiling circumstences, the decision
was teken to proceed to the next step prior to the actual direct personal
observation of the educationel practices in the selected representative

classes, namely, that of securing suthorization.

Systems end Districts
However, there was one thing still to be done end that was

the drawing-up of the proposed plan so &s to be able to rresent something

(1) see Bibliography, p.196-200.
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concrete to the various school suthorities concerned. With this end
in mind end 8186:; means to the further clarificgtion of our own
thinking @ fairly detsiled outline of what it wes plenned to do, end
the meens thereof, together with a general sketch of the form the finsl
report would teke was put into writing end then approved, with certein
valuasble suggestions end recommendations, by the Director of Research.
4n importent element in this plen naturally was the besis of selection
of the various schools &nd classes, and the factors that entered thesrein.
We were motivated by a threefold consideration, nemely, systems, districts,
end grade-groupings, The systems obviously were the two major religious
groups, - the Protestent Board, which embraces also the Jewish children,
end the two divisions, French and English, of the Catholic Commission.
The districts, es we have indicated above, wé designated under the some-
vhat loose labels of "well~to~do™, "average" end "under-privileged", or
"upper-middle-lower"”, understood in their usual socio~-economic inter-
rretetions, In simple language, we wished to include all types of
children from all kinds of environments and parental backgrounds and avoid
any concentration, conscious or eéccidental, on eny one group. 4dgain, it
need hardly be said that we are not compering one with the other, but are
only interested in deriving the common educational denomination, the
bonds linking all together in one mutual effort.

Grade~-groupings

The grade-groupings were more or less erbitrerily sub-divided
into three sections, - kindergarten to third, fourth to seventh, snd the
first two years of the high-school course (in the French system, the

Complementary Course, "le cours complémentaire™)., The reasoning behind



this wes the fact that in the clesses found in these three groupings the
abilities end deficiencies, the problems and conditions, the methodology
end precedure are relativély similer. Further, it was foreseen that in
the event of it proving impossible for eny resson to visit sll the
classes of a given school, such a division would be useful in preventing
dissipation of effort or concentration on like classes by indicating the
general groups to which st least some time, no matter how brief, should
be devoted. It will of course be noted thet we eliminate from our selection
altogether the remaining high-school grades {in the French system, the
Superior Course, "le cours supsrieur"). This wes intentional and is
based on several important considerations, - first of all, it is en

area of comparative specialization, vhereas we arc primarily interested
in the generel picture, secondly, it is s field where independent, though
guided, study is, or should be, the preveiling methodology, and finally
it was felt that if the genersl situation could not be adequately derived
from & study of the first nine grades {plus kindergarten} wvhere the
methodology is similer and to the fore, then whatever beneficial results
would accrue from observation of the highest classes would not in any
degree compensate for the probsbly and properly unwelcome interruption of:
their specislized work, There is a due fitness that must be observed in
all things, end the occesion of the writing of & thesis is no excuse

for any exception to the rule of courtesy and consideretion of others.

Sub jects, Schools and Classes, Tims\

Once this integral matter of the basis of selection of the
clesses had been determined, there only remained the taskof meking

sure thatall types of subjects would be observed, & relatively facile
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problem, &and the calculsetion of the number of schools and classes in

each district end system to be visited, sttention being peid to assuring

&én equitable distribution between boys and girls end also malg and

female teachers, both lay and religious, In addition the time to be

spent in each class, with due regard being paid to the type of sub ject~
matter under treatment at the period of observation, received consideration.
From one point of view, the touchstcme of all these matters was the like-
lihood they afforded of opportunities for profiteble study.

Authorization for inglish Catholic Schools

All this, however, could certainly not be determinsd uniiat-
erally, but would necessitate consultation with &nd approvel by the proper
euthorities in question, Adccordingly, it was decided to submit this plen,
orslly or in writing whichever was requested, for their consideration end,
it was hoped, approvel and suthorization. With all this in mind an inter-
view was secured with Mr, James Lyng, M.A., B,id., Assistent-Director of
Studies for the English Catholic Schools of the Montreal Catholie School
Commission, end the whole plan unfolded to him, He was in thorough end
hearty agreement with the proposal end immediately there and then granted
permission to visit any of the English Catholic Schools under his juris-
diction, and after enquiring what schools I had in mind kindly recommended
several others, both lsy and religious, that he thought would prove valuable
from the pqint of view of the considerations ocutlined at length above, It
had previously been determined to begin with the English Catholie Schools,
if poss;ble, and use the week spent there as a testing-ground, a subjecting
to actual experience, for the propossls embodied in this pro ject before
approeching the French Catholic or Protestant bosrds for authorization to

visit their schools.
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Division of Pupils

In Chapter Cne we shall indicate in deteil the class-

frqquency visitations actually made and the proportional representation
assigned to the three systems end the pupil-sex snd teacher-type
differentiations. But it might prove of interest here to indicate
generally the broed technique of assignment employed. As indicated ebove
it was decided to spend exactly a week in the English-Catholic schools and
to make the experience gained there as regards technique, changes and probab1§
reaults normative far the other two systems. Now the 140,000 pupils in our
liontreal schools are divided very approximately as follows: French-Catholic
85,000, Protestent (end Jewish) 35,000, and English-Catholic 15,000, We
wished to maintein some semblance of balence between the English {including
Catholic)~-French grouping end also the Cathoiic-Protestant division. 1%
was something of a dilemma but the solution followed seemed to have been

the most satisfactory one possible under the circumstences. It was
reasoned that since a week had been somewhet arbitrarily assigned to the
English Catholics, more time would have to be given to the Protestants anad
less to the French (although they &re by far the most numerous) to meintain
the "religious belance"”, This view was strengthened by the reslization
that growth in ease of technique would result as experience increesed, or
in other words that more could be done in much shorter time in the deys
assigned to the Protestant and French than in the "slower™ dsys of more
or less feeling our way around and becoming oriented to the "know-how" in
the weeik in the English Catholiec schools.

Bsalanced Scheme of Visits

Two further considerations justified the limitation of the

time for the French schools, - the language question (althaugﬁait turned
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out the Observer was everywhere complimented, and spperently sincerely,

on his use of French, - but nevertheless it still remaimsa very resal
difficulty for us Anglo-Saxons) and more important the fact that the
French have no high-school as such as we know it, fheir eighth and ninth
gredes, "le cours compléhsntaire", largely "complementing" or continuing
in more detailed form (vestigas of the concentric method) the matter of
the latter years of the gremmar gredes. So the following schema resulted:
English Catholic Schools 5 deys (actually ig classes were visited),
Protestant schools 6 days {(agein 40 clesses were visited, butithe school
buildings themselves were generslly inspected on conducted tours), and
French Catholiec schools 4 days {35 classes visited), or "Catholies" 9 days
(75 classes) - "Protestants" 6 days (40 classes) which more or less
approximates the statistics given above,and "English-spesking" 11 deys

(80 visits) "French-speeking" 4 days (35 visits) which while &dmittedly
somewhat unbalanced is partially rectified when we recall that in reality
the English and French Catholic, while enjoying vast differences in out-
look and technique, are subject in the final enelysis to the same governing
body, the Cafholic Committee of the Council of Public Instruction of the
Province of Quebec. Finally, as will be seen in Chapter Une, the belance
between boys and girls and male and female teachers, both religious and
lay, worked out quite precisely,

Written Notes

Before bringing this rather extended third sect fon, and thereby
the Introduction itself, to a final close it might not be emiss to discuss
fairly briefly two further points, nemely, the actusl method, strictly

"per se", used throughout, &s opposed to the pertielly incomplete general
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terms we have confined ourselves thus far, and the more obvious limitations
that method (&s do all methods in one way or enother) of its very nature
necessarily suffers. The strict method in finsl detail might be embraced
under these four headings, which we shall explain in turn: written notes,

the Rating Scale, reduction of raw data, commentaries. The most practical
way of ascertaining the educational practices to be found in the schools is
to go there and observe them. But no human mind cen absorb and retain
unaided everything seen, said or done in scores of classrooms end here,

of course, is where our first item "written notes" enters into the picture.
It was immediately seen that the most utiliterien menner of securing the
necessary aﬁd lengthy raw data would te to make an eccurste report for each
teacher and in each classroom of everything significent that occurred
{(broadly interpreted to include "saén, seid or done") there in a special
notebook for the purpose. Une of these bleck-cover, large size, ruled spiral
notebooks filled the requirements edmirably as it was flexible, firm, essy to
handle end turn the pages, and would elways lie flat being thick enough
furthermore to form its own backstop, - thus complete ang copious noteé could
readily be taken. into this notebook went everything the Observer considered
of significance for the study, - method, teachers’ questions, pupils’
answers, commentgries on equipment, unusual features, specialties,
outstending achievements, failures, etc., etc. Practically all these

(over 95%) were written then and there in the clessroom during the time

of the visit while the matter was still fresh and meeningful.

- Rating Scale

Earlier in fhis section we spbke of deriving from our consider=-
eble reeding & lengthy list of thihgs to look for and observe on our visits,

which we indicated was further reduced to a compact fifty~-item check-list
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which we designated the Rating Scale {1), because for most of the items

one of the following Judgments, poor-fair-good-excellent, wes to be
selected and indicated (in the space to the right}) by the appropriate
letter. There were five ma jor sub-headings, with the foliowing items
included under each: 1 - GENERAL: Teacher, Grede, School, Date, Time,

No, Observetion. 2 - TEACHER: Dress, Voice, rosture, Use of Inglish,
vitality, Menner, Discipline, Matter (meaning the teacher's control of the
matter he was supposed to be teaching), Skill and Yersonality. 3 - PUPILS:
No. Present, No. Absent, Age {youngest, oldest, aversage), Sex, Health
(including number wearing eyeglasses), lntelligence, Attitude, interest,
4Application and Co-operation. 4 - CLASSROO&: Cleanliness, Seating,
Lighting, Furniture, Heating, Ventilafion, location, Decoration, Bulletin
Board, Blackbosrds (i.e., number and conditionj, Bookceses and ¥iscellaneous
Equipment. S5.= PRCCEDURE: Subject, Specialty {i.e., did the tesascher teach
nothing else, e.g. English, French, Drawing, etc.) Type, Fhase, Technique,
Lkotivetion, Aids, Guestioning, Activities, References, Assignment and
Evalustion. KEach of these divisions except naturally the first was followed
by the word "Remarks" and there was ample room {which wes very often
utilized) for further comments. A sample copy wes typed and revised and
then & stencil bearing this ﬁatter drawn up &nd properly arranged was "cut"
and the necessery number of copies run off. (2) It might de objected,

and 1 grent the objection, thet many of these items are genersl, dif~icult

to measure and thet the gemut of poor to excellent might possibly not give a

(1) For a facsimile of seme end & fuller description of the items, see
page 142 (Chepter Threej.

{2) This work was done by my friend and colleague, Nr. Kartin J. ¢leming of
St. Thomas Aquinas Boys' intermediate (Junior High) School, for whose assistence
1 am indeed grateful.
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just or accurate picture of the reel situation., While I concur, and
indeed rererk further that the Scale often hed to suffer the additional
limitation of being filled in end completed rather rapldly due to the
exigencies of the situation, yet I cem truthfully report that it formed
one of the most interesting parts of the final data, providing not only
meny of the necessary "vitel statistics” but also much veluable general
data (ad many unusual particulars, too) that together with end backed
up and strengthened by the material in the more detailed written notes
formed the mass of data we relied upon for first snalysis snd then
synthesis into this final report or thesis,

Reduction of Data, Commentaries

The reduction of raw data, in fact we have just mentioned
it, is clear, - consequent upon completion of the determined number of
observations for each system ths data was collected, gone over, thought
through anmd reduced in writing to & basic summary (1), which eventually
totalled perhaps some twenty large :shsets of foolscap, and which in
turn was conned end mulled over, and then rejoined to the main body of
data (2), and the two together reduced to the final description and
comnmentaries of this report. We might remark that while we are
interested in the "universal" (broadly interpreted) educational prectices,
we do, of course, take note of end provision for the usual deviations
of significence from the genersl nmorm. Owr commentaries and recommend=-
ations are to be found, as might be expected, in their normal place in

the general swmeary of the Conclusion, where we have further indicated,

(1) In this connection it might be remarked that at the request of
the Jacques Cartier Normal School Alumi Agsociation, & talk, possibly an
hour in length,on soms of the results revealed by the Rating Scale was
delivered to them at their Saturday February 23rd meeting.

(2) A period of five week intervened between the day of the last class-
room visit end the beginning of the actusl writing of this final report.
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not we trust presumptuously, what appeer to us to be sul table emd needed
pro Jects for further study end research.

Major Limitations

The second of owr final points we said would be a short
analysis of the limitations to which the method we have just discussed
at soms length is inevitably subject.‘ These are.chiefly six and we shall
have to content ourselves, I fear, wi th only the most cursory glsnce at
them, for we have already exceeded thé original bounds set to this
Introduc tion. First 01‘ all, there is the obvious and very real limit-
ation of economy of time, money and physical energy on the part of the
Observer. It would doubtless have been of inestimable benefit to have
visited a greater number of schools gnd classes in a more leisurely manner
and to have extended the period spent in esch one, but dead-lines had to
be met and much accomplished within the short time availasble on the one
hand (1), and the financial exigency of earning a living by teaching at the
same time &8s doing post-greduate study emd research coped with on the
other, and both of these impose a asevere and continued strain upon the
physical orgtmism,. whi ch afte: all can summon up just so much energy,
ampzing as that emount often is under duress, and no more, and‘this in
itselfvconstitutes a further limitation on the success of the methoqd,
wha tsoever it may bde. Secondly, there is the limitation that comes from
the faect thaet as far ss this thesis was concemed, it was all virgin
territory, no one as far es could be ascertained having undertaken, or

at any rate published any results, to the knowledge of authorities

(1) I was grsnted in all three weeks' leave of ebsence from my class,
mede up of two separate periods, one of a week's duration in late November,
1945, and the other, the two middle school weeks of January, 1946,
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whose position would surely briﬁg them into contact with it, any previous
study that would be of help or assistance, great or small, in this one,
end the unbroken trail naturelly caused a certain dissipstion of effort,
an occasional re-tracing of steps eamd beginning agein., In the third
place, and this is probably the most sefious of all, there is the limit-
ation caused by the fact that all sampling of any nature whatsoever can
only be approxime tely (8s we have been at congl derabls pains to point
out fairly frequently above) true ad correct, -~ there always must remain
a certain percenﬁage of error, & percentage we strive, of course, to
contain within as small e compass as possible at all times.

Other Limitations

A further limitation is the "personal equation”, the possibility
that en unconscious sub jective fector may creep unnoticed by the Ubserver
into his judgments end calculations, and this denger is inereased when the
observing is done by one person alone without the corrective influence
of correlation with other observérs' results, However, in this instance,
besides being made awére of this tendency (1) eand thus forewarned against
it, the even better antidote of discussion of the conditions observed with
other and more mature end experiemnced observers (e.g. principals, inspectors,
etc.) was applied, as we explained earlier in ths first section of the
Introduc tion. Another limitetion, ead one beyond our scope to remedy,
is lack as yet of precise tools and ideally delicate instruments for
accurate educational measurement, - much, of course, indeed very muach,
has already been done in this field, but we must admit that much more still

remains to be accomplished. Finally, there is the limitetion we spoks of,

(1) By the Director of Research.
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end I believe sufficiently well disposed of end dissipated in listing
and discussing our assumptions end presumptions in the early part of this
third section, narely the possibility of & "show lesson" being staged for
the Observer's benefit, = I do not believe it happened, but 1 include
it as 2 possibility nevertheless for the sake of scientific accuracy
and completeness,

Authorization for Protsstant end French Catholic Schools

With that 1 think we have comple ted the task we set ourselves
in this lntroduction, that is, of first of &ll indi cating gensrally our
basic educationsl philosophy, at least insofer as it applies to this
thesis, secondly of defining end meking clear exaétly vhat we intend to
mean by the verious terms of our title, end finally of describing in
detail what we might with justice call the history of our research, or
in other words the narration of the method employed in the bringing to
finel fruition of the problem set forth in the wording of the thesis
itself, namely, "A study of educational practices in the schools on the
islend of Montreal", There is, however, one further end final piece that
I wish to fit into the picture thus far assembled to make it complete.

We spoke of securing permission to spend a week in the Inglish~Catholic
schools and of deciding to use them, and the experience gained therein,

as & "control group", as it were, before approaching the other two sets

of euthorities. This was done and they were visited from Monday, November
26 to Friday, November 30, both inclusive. What 1 wish now is to indicate
the similar procedure with the other two btoards. It is a relatively simple
and straightforward story. In Uecember the Protesteant Board was approached
and en interview secured with Mr. J.W. Perks, B.A.,(Assistent-Chief)

Edqucation Officer for the Montreal Protestant Central School Board, at which
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Messrs., D, Pope, M,A,, &nd R, Japp, M.A,, the two Provineial inspectors

for the District were present. What was rlenned and what had been
accomplished was explained. Mr. Perks promised to take the matter up

with ﬂyé?ifﬁﬁéi authorities ang shortly thereafter written permission

was forwarded by hail indicating the schools selected and the days 1)

on which arrangement hed been made with the Principals for the visits

to teke place. These all turned out to be elementary schools and later
similar arrengements were made by meail to viait-one of the mejor Protestant
high schools of the city (2). Subsequent to these first arrengements, but
pricr to the actual visitation of the rrotestant schools, an appointment
was made with Mr. Trefflé Boulauger, Director of Studies for the Montreal
Catholic Séhool Commission, the situation expleined smd permission sought

( to visit the French schools for the number of days previously indicated.

It was readily granted amd on myrbeing unsble to name any specific schools
I wished to visit he kindly recommended certain ones that conformed to

the basis znd conditions of selection described in detail above, &nd shortly
thereafter i received in the mail the written authorization L had requested
from him &8s an adjunct to my possibly collapsible French. Accordingly the
French schools selected were visited from Monday, Jenuary 21 to Thursday,

January 24, both inclusive, 1946,

END OF SECTION THREE

(1) Monday, Jenuary 14 to Friday, Jenuary 18, both inclusive, 1946,

(2) Friday, Jenuary 25, 1946.



CONCLUSICN

Background Completed

That, to the best of my knowledge, completes the background
detail necessary to an understanding of the aims and objectives, the
difficulties and data, the possibilities end limitations, the scope
and perimefer of our selected subject of research end dbrings us &t long
last to the end of oﬁr lengthy though necessary introduction. in Chapter
Une, which follo§s immediately, we shall deal with the genersal orgeniz-
ation of the school systems end similar related matters,. largely by the

use of illustrative and comparative Tebles.

EIND OF THE INTRCDUCTION
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CHAPTER ONE

PRELIMINARY STATISTICS

INTRODUCTION

Outline of the Chapter

As pointed out in the Tirst part of the Introduction
it was felt thet & preliminary chapter devoted exclusively to an
outline, largely in tsbulear form, of the general orgenization of
education in the Province and in particular of the two majqr school
systems on the Island of Montreal under immediate consideration,
together with such peftinent and releted matters &8s comparative
time-tables and courses of study, the statistics on the numbers
of schools-classes-instructors {plus their position held)-pupils
{plus their age-grade frequency), the various racial origins of
the pupils end grades followed, and finally a chart showing the
actual classes {and their frequency) visited end the division of
the observations on the basis of boys and girls (often mixed, in the
case of the Protestants) and mele end female teachers, both lay and
religious, would be & distinet essistance in the clarification of the
multitude of background data, an understanding of which must form &
necessery prerequi site to a true ami valid comprehension and evaluation
of much of the more specific and detailed material of the thesis itselfr.
Accardingly this chapter has been broken into four general sections
corresponding roughly to the above end & short conclusion appended which

serves to bring the whole chapter to & finsl close,

END UF INTRUDUC TION

—_— ~43-
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SECTION ONE

GENERAL ORGANIZATION OF THEE SCHOOLS

Administration of Education in Quebec

In contrast to the other eight yrovinces, where the
schools of the minority group (1) ere definitely set apert under
the somewhat misleeding title of so-celled "Separate Schools™ although
generally sub ject in meny weys to the control or at least supervision
of the dominent group, Quebec enjoys a quite dif ferent end distinctive
system, two~fold in nature, Ve sﬁall merely indicate it here in a
generel way, for it is surely familier to enyone native to, or even
only teaching in, this Province. The Council of Publié Instruc tion
embraces two independent Committees, one Catholic and one Protestant,
which administer respectively the schools felling naturally under
their jurisdiction. The whole is responsible to the (appointed)
Superintendent of Education (2), who in turn reports to the Provincial
Secretery in the Assembly Cabinet, to whose department fells, emong
many other matter#, the administration of eduwation. It is well to
understand thet in this predominsntly French-speegking Romen Catholic
Province, the Protestant minority, confined lergely to the Eastern

Towmmships &nd the Island of Montreal, enjoys complete asutonomy in

(1) In every instance, the Roman Catholic population.

(2) He is President of the Council end is assisted by two Secretaries,
one Catholic &nd the other Protestent, who as deputy heads of the Department
sre also joint secretaries of the Council (tle Protestant secretary eslso acts
as Director of Protestent Bducation in the Province).
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educetion, - their curriculum and its methodology ere self-imposed,
the teaching &nd inspecting staffs are Protestent as i1s the sdmine
isirative group, and in fact no Catholie may set his foot unbidden in
eny Protestent school. Smell wonder is it then that the Roman Catholic
minority groups of the other provinces, notwithstending the provisions
of the British North lﬁzerica Act, turn wistful eyes toward Quebec and
the treatment accorded the Protestants there by their Catholic brethren.

Administration in Montreal

Eéch municipality chooses or elects & board of school
comissioners who establish and administer schools therein, subjct, of
couwrse, to the provisions of the Education Act. On the Islend of
Montreal, as might be expected, the administrative bodies are somewhat
larger, both the Montreal Catholic School Commission end the Montreal
Protestant Central School Board, of more recent origin, controlling and
administering the education, not only of me tropoliten Montresl, but also
of several surrounding smaller communities. Incidentelly, even within the
wben area, there are certein strong autonomous groups, for exemple, the
Catholie School Commission of Verdun (the third largest city in the
Province, second only in population to Montreel and Quebec City), and the
City of Westmount in the Protestant system, and others could be cited. 1t
seems logical to assume, however, that with the passage of time these
independent groups will gradually be absorbed for the sake of efficiency end
uniformity and sound educaticnal development into the larger edministrative
units,

Aim of the Catholic High-School Course

It seamed at this point that a quotation, not from a comparative

point of view, not even &s it happens on precisely the seme matter, from
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recent publications of the two major Montreal boards might serve,
as it were, to sound the kéynote, nobmatter how broadly, to their
respective generel educati onal rerspectives. In the 1ntrodu§tion to
the General Circuler of the lontreal Catholic School Cormission (1),
we find instruction (knowledge) contrasted with educstion (formation)
end their respective roles defined. Edqucation is divided into intelle
ectual, moral emd feligious, physical, and education far citizenship
and netionality, - "He learns to respect the rights of others™(2). It
states as the purpose of the primsry school "the fbrmétion of good
hebits" (3). It goes on to speak of the aim of the high-school course,
end here ﬁe quote elmost in full, es being:

"a) o help the young men end the young woman to develop
& more mature mind, through the medium of more serious general
culture end more efficacious habits of personal effort; thus
directed, they derive more benefit from their studies, employ
their leisure hours more retionally end prepare themselves for
the duties to which they aspire. (b) To develop in them a
spirit of honor and to cultivate deportment, devotion to duty,
efficiency and embition; in other words, to develop the group
of intellectusl, morel, socisl end ethnicsl habits which go to
make personality end character. (¢) To complete their Christian
education by deeper studies, by judicious counsels snd by mot-
iveted prectice, so that our young people mey leave school
convinced - - - that they should live it (their religion) inten-
sely in their public es well as in their privete lives, if they
wish to be honest, give good example, snd exercise a selutery
influence on those with whom they come in contact. (d) To impress
upon them the greet importance of hyziene and health for the
individuel as well as for society. (e) To emable them to ea&rn a
livelihood upon the termination of their course, in positions
which demend speciel instruction and a certain practical training:
commerce, finance, industry, secretaryships, laboratories, civil
service, etc. Yo provide others who wish to enter schools of
specielization with the intellectual formsation end the krowledge
which is required for admission to these institutions"(4),

(1) Published complete in the Jenuary 1945 issue of "L'€cole cenadienne”,
the monthly pedagogical review end officeiasl publication of the Montreal
Catholic School Commission.

(2) Op. eit., p. 201

(3) Op. eit., p. 199,
(4) Ibid., p. 202.



Protestant Report on the Curriculum

The Annual Report {1943-44) of the Superintendent of Schools
for the Protestent Boerd of School Commissioners of the City of bontreal
hes this to sey concerning the curriculum:

"At one time the chief duty of the school was to impart
to its pupils a fund of knowledge which could not readily
be acquired elsewhere in the comunity. The curriculum then
meant the material content of this knowledge, such as Reading,
Writing, Arithmetic, Grammar, Geography, History, and the like.
The methods of teaching by mesns of which this msaterial know-
ledge was imparted were regarded &8s entirely separsate. un the
.one hend wes the materisl to -be leernsd, on the other the method
of "getting it across", - - - The good school of these times
realizes that while certain basic knowledge(such &s some
geogrephicel end historicel facts) and skills (such es reeding,
writing, the use of arithmetic end the inglish langusge) ere
supremely important end must be well learned, there are other
valuable factors in educational growth which are frequently not
well developed outside the school in this desy and age. These
include the practice of heslthful living; how to acquire useful
information from & wide variety of sources; an appreciation of
the finer things of life such &s ert, music amd literature; good
citizenship through & practice of the time-honoured virtues in
a setting of co-opsration and mutual good will; end & development
of happy, stable and heslthful personalities. The school of
today- in short seeks to tap end develop its pupils' full poten-
tialities of mind, body and spirit™(l).

It goes on further to speek of the place of the Enterprise in the
Elementery Schools as emphesizing interest, activity end group effect.

Aspects of the High School Problem

fiith reference to the High Schools it stresses that the problem
is fundementally "the problem of the schools' part in dealing with the
Nation's youth &8t a crucial stage in their development end it is one which
is now engaging the serious consideration of public-spirited men snd women
all over the English-speeking world™(2). After outlining three aspects

of the problem =~ éonditiona demand full secondary educstion for 8ll, the

(l) Op. C'it., pc 18"190
(2) Ivia., p. 22.
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nature of the present curriculum, and the need for diversity of content

end method - it surmarizes thus:

"In short, the new secondary school curriculum
must place the highly acedemic end classic sub ects,
content and methods in their proper proportion to the
practical and the artistic subjects and to the crafts;
to modern information and everydsy problems of living;
to active as well as pgssive learning". (3)

General Background Compl ete

Thus much, tﬁen, for our view of the generel argenization
of the provinciel systems ang their Montreal application, and the
background pertinent ard relstive to eech, In the next section, we
shall consider comparatively the blocks of subject-matter studied ang

the time devoted to them indi vidually by each of the three major groups.

IND OF SECTION ONE
e
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SECTION T®O

TIME SCHEDULES AND COURSES OF STUDY

Comparative Time-Tsbles and Courses of Study

To obtain & true perspsctive of the tw systems it is
necessary to0 possess at least some undé%§§£§¥éegéven if hazy, of the
general subjects thet g to meke up the course of study end of the time
devoted to each. With this end in view we have gome to the effort of
preparing three tables that should prove of benefit and interest in
securing as clear a picture of the real situation as is possible under
the circumstances. Table I on pege 50 shows the time assigned to the
blocks of subjects in the schools, both French {1) apd English, under the
jurisdiction of the Montreal Catholiec School Commission, The major part
of this materiel was adapted, with modifications, from the official
provincial Progremme of Studies for the Primary Elenentary snd Priﬁary
Intermediate Schools end the Programme of Studies for the English Catholic
High Schools. Table II on page 51 shows the similar matter for the schools

under the direction of the Protestant Board of School Commissioners of the

(1) There are certain pertinent differences between the English and the
French Catholic courses we should point out: a) in Grades 4 and 5, the French
have 10 hrs. Mother Tongue, 3 hrs. History and Geography, &nd while 2 hrs. is
permissive in Grade 5, no Second Language at @l in Grade 4; b) in Grades 8
and 9, Menual Trsining is eliminated, the 1/2 hr., Singing course is continued,
Grade 9 History-Geogrephy reverts to 2 1/2 hrs., &nd the Msnners course
("Civisme, hygiéne et bienséances") is extended end increased to ¥ hrs.,-also
the boys take an additional 1/4 hr., Second Language, but only % hr. callisthen~
ics (the girls take only 1/2 hr.); ¢) in Grades 2 to 5, the girls take a 1 hr.
Household Science course (time deducted from General Science) which eventually
in Gredes 8 and 9 is increased to 1 1/2 hrs. (time here deducted mainly from
Mathematics which becomes 4 1/2 hrs.).



A i1

2

Average Amounts of Time in Hours per VWeek in Fach Grzde Allotted to the

Subjects by the Montreal Catholic School Commission.

Grade Grzdes Grede Grade | Grades High School

SUBJECT 1 (1) 223 A 5 b= 'r(*pdf 2 (‘r?ﬂ;f’!p 9
Religiious Instruction =nd

Moral Formation 615 345 .45 .00 2.20 2.30 2..30
Mother Tongue (2) 6.00 10.00 9.00 9.00 9.00 8.00 8.00
Language Lessons and Gerfy _
erz] Science & Hygiene(3)  2.30 2.00 2.00 1.45 .30 1.00 1.00
Mathematics 5.00 5.00 5.00 5.00 5.00 5.30 5.30
History end Geogrovhy (4] - 3.00 2.00 2,00 | 2,00 2.30 3,45
Drawing (5) 1.30 1,00 1.00 1.00 1.00 1.00 1.00
Cellisthenics 45 1.00 1.00 1.00 1.00 1.00 1.00
Singing and Sol-fa .30 .30 .30 .30 .30 - -
Second Language - - 2.00 2.00 3.00 3.30 3.30
Menual Treining (6) - - - - 1.15 1.15 -
Menners (7) - - - - .30 - -
TOTAL 22.30(8) 26.15 26.15 |  26.15 | 26.15 || 26.15 26.15

(See

over For Foornotes)

_Og_



FOOTNOTES TOQ _TABLE I

| that Grade

1) The Programme of Studies (p.9) stresses

1 shguid be "undgr the exclusive direction of a laﬁy teacher
and in a separate classroom" so that the children 'can be

glven the particular attention so necessary for them".

(2) Includes Penmanship.

(3) From Grade 5 on, this becomes General Science, the
Language Lessons being aésorbed into Mother Tongue; 1n Grade 1,
this becomes Language and Object Lessons (also, Spelling is
here not a formal but an incidental subject).

(4) In Grades 8 and 9 Classical, Latin Grammar replaces
Commercial Geography.

(5) In Grade 1 includes Manual Activities (folding,cutting,
weaving, etc.)

(6) Household Science replaces this ﬁn girls!'! schools and in
addition absorbs approximately half of the time devoted to Sciened
(Grades 2-5) and a portion of that assigned to Mathematics (Grade:

8-9) in the boys' schools.

(7) To Grade 5, incidental and largely absorbed into Religin
Course, :

(8) The time-table and course of study for Grade 1 was prep
and supplied through the courtesy of Miss Irene Foran of St. Thony
Aquinas Boys' Intermediate (Junior High) School.
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Average Amounts of Time in Hours per Week in Each Grade RAllotted to the Subjects
by the Montreal Protestant Board of School Commissioners.

Grade Grade Grade Grade | Grade Grade Grade || (High [S¢hool)
SUBJECT 1 2 3 4 5 6 7 Grade 8|Grade 9
ﬁoeniné an ,Cloiing ] (4) ‘
XerELregeigrals dndl 5 05 | 205 | 2.05 | 1.40 | 1.40 1.40 | 1.40|| L~ v
L~
English 9,30 110,05 | 8,45 | 9,55 | 7.55 7.35 | 7.20l (%) o
Arithmetic 1.15 | 2.25 | 4.50 | 4.15 | 4.25 4,00 | 3,30 v’ v’
French | - - 1.40 2.30 2.50 2.40 2,30 v v
Handwriting 1.40 | 1.40 | 1.40 | 1.40 | 1.00 1.00 | 1.00| - -
History-Geography =
Nature Study 30 | .30 | .40 [1.20 |[3.10 | 2.30 | 2.70]6) | o
Music 1,19 | 1.00 | 1.00 | 1.00 | 1.00 1.00 | 1.00 [|+(7) v
Hygiene - Physical
Education (1) 1.00 - - . 50 .40 .45 1.00 v’ v’
Art and Handwork (2)
1.30 1.00 1.00 1.00 1.30 1.30 1.00 L v
Industrial Arts (3) - - - - - 1.30 2,00 ||, ~(8) %
Recesses 1.15 1.15 .50 .50 «50 .50 50 - (9)] -
10]
TOTAL 20,00 |20.00 [22.30 [25.00 [25.00 | 25.00 | 25.00]|23.00"°] 23.00
(1) From Grade 3 on, time for Gymnasium (5) English,Arithmetic,French and History are
work is deducted from the other subjects (6compulsory.
alternately. History is compulsory,Geographyv opti
(2) From Grade 4 on, this becomes strictly ﬁature S%udy absorbed { thg oEt%ongllggﬁ%égngn

griculture’,

Art
(8) Woodwork for Boys, Household Science (7) See Footnote 8,
for Girls. (8) The school must have thie necessary staff and
(4) High-School periods are approximately - equipment,- this applies also to Household Science
Lorty mimites each, the mumber per week varies B8BLiBfLs 8ndiCTaLts, g vell as:such wniigted
with the subject ang courseg. geepingé Stenographysand Typewriting and’office Jn
-~ Practice; the other/options are Latin,Algebra "
- bl

and'Secretnﬁal'Practice(Grade?)
(Over)



(8) cont! d

Geometry (Grade 9) and Extra English and French. '

Aﬁ5(9) . In general, the only receus is the variable =
one for the noon—day meal, ‘

(10) Approximately correct.



Average Amounts of Time in Minutes per Week in Esch Grade Allotted to the Subjects

by Forty-Four Cities in 1926.(1)

des

|
W
v

SUBJECT Gr$de Grgde Gr%de Gride Grgde Grgde Tofg% Gry

Reading and Phonics 456 399 317 217 169 150 1708
Literature-laznguage and grammar 108 126 171 183 195 200 083
Spelling and Penmenship 105 162 178 181 175 168 969
Arithmetic 80 146 | 196 | 211 215 215 1063
History and Ceogrephy 12 18 84, 190 254 277 835
Soeicl-Science——citizenshin & civiecs 13 15 17 21 25 28 118
Nature Study and elementary scienc& 21 23‘ 21 19 17 16 117
Art end draving | 71 73 74 73 72 70 433
Music | 74 76 77 80 79 77 463
Pajoote ong mopual erts -handvorg- 0] 22| 20 28 37 177
Health education - physical treinimg 109 110 118 125 131 132 725
Recess 111 112 109 103 97 92 624
Opening Exercises 51 53 52 49 48 L7 300
Supervised Study 18 24 31 LA 49 52 218
Unassigned ond free timg,- 11 podbe e 68 68 65 59 55 393

| foTsL | 1347 1435 | 1535 | 1581 | 1613 | 1615 9126

0. z‘s”<aﬁdé;€$€2df"g?%%o?i?fa?f‘ﬁ."%3?12%Sf?ﬁ?sizpzﬁst%e:i;diéﬁ?szsfiﬁ%“?“a T R, maeror s 1928),

Houghton

Mifflin, Boston,1933),
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City of Montreal, and was adapted, in the case of the eleméntary grades,
from the recent (Session 1944-45) pamphlet on the Elementary Schools, the
matter for the High School grades being taken from the 1%45-46 Course of
Study for Proteatant Schools issued by the Department of Zducation at Quebec.
One thing which immediately stsnds out is the d ifference in the totsl hours-
per-week, the Catholic schools putting in 1 1/4 to 6 1/??%53rs per week,
depending on the grede, - & fact made even more striking when we note that
their totals do not include the time alldted to "entrance" or that spent at
recess or recreation, as is the case with the Protestant totals, We have
also included on page 52, & third table adapted with changes from the table
appearing in I.L. Kendel's "Comparative Zducation" &nd quwted from C.H. Menn's
1926 study of how the schools of some forty-four American ci ties distribute
the week's time among the various subjects, which provides us with & rough
but reedy means of comperison with our own systems. It is to be noted that
no time for any form of religious instruction or moral formation appears on
this iatter table, in ths opinion of the writer definitely a desideratum.

Kindergarten Programn

It.might not be out of place here to devote a very few words to
the Infant School, or Kindergarten, as it is usually called. It is "the
passage from the family to the school” (1), amd on the Catholic side comprises
elementary notions of religious and moral education, drawing, singing and
simple manual work, talks on ordinary every-day things {(e.g., food, clothing,
dwellings, enimals, seasons, heroes of history, plents, flowers, etc,) well
within the children's ken and experience, ani easy exercises in thinking,

languege end recitations.(2) In the Protestant set-up such topics (3)

(1) Regulations of the Catholic Committee of the Council of rublie
Instruction (emended to July 1942), p. 103.

(2) Adapted from the Regulations, p. 105.

(3) Adepted from the pamphlet on Elementary Schools issued (Session 1944-45)
by the Protestant Board of School Commissioners of the City of Montreal.
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as’ Bible stories and hymns, singing and rhythm bands, nature study, health
and safety, work with blocks, cut-outs, sand, plasticine amnd similar
mterials, stories aml poems, simple games, etc., etc., are included. There
is a slight difference in the class hours for kindergarten in the two systems,
the Catholic pupils (their average age is slightly higher here) normally
attending & full end complete, though considerably shortened, échool-day,
while it is customary for the FProtestant pupils (numerically larger here)

to attend either a v.morning or an afternoon session, but not usually both

on fhe same day.,

Time and Space Preclude Detailed Discussion

There is obviocusly insufficient time end space for eny detsiled
discuss ion here of these schedules and courses - accord ingly we shall leave
their conning and study to the interest and initiative of the reader, passing
on to Section Three, which treats of the statistics of the student and teaching

bodies.

END OF SECTION TWo
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SECTION THREE

PUPILS - TEACHERS ~ SCHOOLS - CLASSES

Comparative Pupil Registration ad Classification

It seemed pertinent to a comprehension of the total situetion
that some understanding be achieved of the quantity and quality, as it were,
of the pupils with whom we are dealing, and also some generzsl idea of the
composition of the teaching staffs secured. Therefore we have prepared
Tables IV and V (pn»pagea 56 and 87) showing the totals by classes (end
also by sexes for the Catholic schools) end by age~grade classification
of the Montreal student-body, or that large part under study in this thesis.
We have indicated further in Teble VI on page ’58 the racial origin of the
Catholic pupils (1). The Protestant Bosrd does not keep this record, but
making proper allowances for the expected French~English~Irish-Italien-Jewish
figure-changes, the picture on thet side is probebly not greatly different
from the Catholic one (2), I remember one Frotestant principel in a "middle~-
¢class™ district mentionedincidentally during our conversation that he had
something like ten different nationalities in his averege-sized school,

Instructional Staffs

The statistics for tables IV end V were drewn up end sdapted

from the Report of the Director of Studies for the Scholastie year 1943-44,

(1) It will be noted that in the English-Catholic schools the nuzber of
French pupils actually exceeds that of those strictly English (thet is, excluding
the lrish end the Scotch), ~ this phenomenon is readily explained by the fact
that the French pupils are sent to the English schools by their parents to learn
to speak English by the most practicel way, and epparently the method is highly
successful, judging from the vocebulary and pronuncietion of mpils therein
distinectly French both in name end appeearance.

{2) An exception must be made, however, for the coloured pupils end those of
orientel origin, who while not actually very numerous in themselves in either
system, are far more frequently met in the FProtestent schools than in the Catholic
ones.

.



Summary of Regilstration per Class of the Three Systems.

SYSTEM o— English-Catholic (1) French-Catholic (2) Protesﬁanf3>
1 CLASS Girls Boys Total | Girls Boys Total Total
Kindergarten - - - “ - - - 1,360
Grade One 803 929 1,732 6,459 6,691 13,150 2,642
Grade Two 722 756 1,478 6,014 | 6,141 12,155 2,498
Grade Three 855 838 1,693 5,412 5,901 11,313 2,701
Grade Four 821 848 1,669 5,686 5,890 11,576 2,875
Grade Five 868 776 1,644 5,412 5,491 10,903 2,770
Grade Six 840 818 1,658 || 4,778 5,013 9,791 2,884
Grade S |
rade seven 760 690 1,450 3,606 | 3,698 7,304 2,752
Grade Eight 550 517 1,067 2,209 2,305 4,514 2,560
Grade Nine 357 321 678 I 1,549 1,649 3,198 1,771
TOTAL 6,576 6,593 13,169 41,135 W2,779 83,914 25,013

(1) As of September 30,1943,
(2) As of September 30,1943.

(3) As of December 31,1943,

...95_
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TABLE _V

Classification of Pupils (Catholic and Protestant) According to Age snd Greade.

GREY Y figEﬁ%]rm 6 7 a 9 10 11 12 13 1/ 151 14 17 & 384% TOTLL
K.|PJ|1,337] 23 1,360
C.i15,379| 6,464 2,171 586 | 171 56 32 15 6 1 14,882
P, 69/1,994 450, 96| =23 9 1 2,642
1| C- 791 2,943 5,802 2,8811,135 | 487 | 194 | 81 25 5 1 13,633 -
S AT e e 1543
5 13 g' '9%3] 12295 871 ’é‘gz, &4 | 11 % 23701
1v| §: LT I8 P20 AR 908 143 | T2 | ] 2 12,242
v |- 511,569 14,280 3,268R,075 | 999 263 33 9 12,547
P, 8 1100 ,370] "709] 375 |188 40 2 2,770
C. Y 40 [1,383]3,876] 3,246[ 2,009 693 164 31 5 UIL11, 449
VI|p, o1 15711,369] 7741 409 138 29 3 2,884
=S R e 1 e 1 I I I 57
Y -‘ ot - - 91 -
F=Fcs I[ A9 955[ 2,377 L, 471 58i 12312 55581
L [P. o) 15701 2991 752 723 69l 13 W~ 560
C. 60 775(1,773 905 292 55 14| 3,876
IX|p, 2l 106] 9181 s525] 1383] 32 Al 1,771
x |C- 181 3621 773 401] 119 7| 3,519
P, 941 632] 322] 106] 24| 1,179
1_]C. 141 213| 413[ 188] o4 926
£I |p. 210 123 2941 220 2 848
4| C. 12| 131| 177] 132 454
¥II|p. 11 -2l 106] “5d|  7&7
.[cC. 1 2 114 18k = 08 gl 1 ~
beelp: 1 i L »4 o4l ig Yol 428 LIR1 | 18] 4 1 1,208
%CI;II;H-S,A;SE?,"%?’ 10,08410,62:10,84<11,301 11, 45411,509( 9,688 5,963| 3,095 1,475 569 294 101,822
£ FROTL1,407 2,115 2,259 2,445 2,481 2,496 2,660 2,797 2,907 2,325 1,697/1,002 477 171| 27,245
(1) As of September 30,1943,
(2) 45 of December 31,1943.
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TLZBLE VI

Racial Origin of Pupils Registered (1) in the Schools of the Montrezl Catholic
School Commission.(z) .

SYSTEM o— ENGLISH-CATHOLIC FRENCH-CATHOLIC | GRZND
RACTAL ORIGINI Griégs Gzige. giige Auxy Total Gilges r2§$u rg?ig Total TOTAL
French 645  [1,229 | 406 b 2,86 [[32,297 35,123 11,097 20,9771183,463
Irish 1,322 (1,809 | 835 8 3,974 157 164 53 381|| 4,355

English 1,156 |1,101 | 361 1 2,619 218 171 30 426 3,045
Scotch 133 1 232 | 116 1 187 28 5] 13 1 93 577
Italian 584 807 | 258 1 1,650 622 709 170 79 1,576 3,226
Polish 207 321 | 167 - 695 22 34 5 - 61 756
Ukrzinian 115 194 86 - 395 59 19 4 - 82 477
Czechoslavakish 34 112 79 - 225 43 28 3 - 74 299
Hungarian 62 112 56 - 230 2 10 2 - 14 L4
German 40 68 37 | - 145 5 13 - 1 19 164
Lithuanian 49 64 39 - 152 6 4 1 - 11 163
Belgian 13 18 5 - 36 33 36 1 2 85 121
American 16 28 28 - 72 6 14 18 2 40 112
Russian 14 18 11 1 4l 16 7 1 1 25 69
Syrian 14 18 5 - 37 15 9 6 - 30 67
Greek 10 10 7 - 27 13 4 2 - 19 L6
Swiss -3 9 6 - 18 5 5 3 - 13 31
Romanian 5 11 3 - 19 3 2 3 - 8 27
Chinese 5 13 5 - 23 3 - - - 3 26
Spanish 3 12 4 - 19 3 1 1 - 5 R4
Dutch 6 8 2 - 16 - 2 3 - 5 21
Indizan 7 3 5 - H 15 -2 2 1 - 5 20
Yugoslavian 7 10 3 - 20 - - - - - <20
Austrian 2 10 3 - 15 ¢ 2 2 - - 4 19
Danish 1 5 1 - 7 Z 2 -1 - 6 13
Swedish 1 1 4 - 6 - - - 10

emis?t S < .= = - - % - -

il O Il I | B i |

HABGELEN(2) % i I Y & é = =z 1 3

TOTA4LL Ly 662 165237 12,745 IBV;H1?14694 -37.33411,422 11 6571 83 9031l 97,455

33, 570.

L

(over)
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(1) As of September 30, 1945 : FLT ST
223 Record apporently not keot by ‘the Protestgnt Bocrd

{3) Includes Portuguese, Welsh Negro, Norwegian, MeziCdn, Japcnese, Albeniun, Agsyrlan,
- Finnish anemburg,etc ' m
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for the Catholic pupils, and from the Amnual Report (1943-44) of the Super-
intendent of Schools, in the case of the Protestent. 'I‘abie VI represents
8 rearranged version of the tables to be found in the "Officiel Documents"
section of the Februa_ry 1946 edition of "L'Ecole canadienne™. Table VII
on page 60 gives the various major divisions of the instructionel staffs
of both Commissions end the number of incumbents in each. The factor that
stands out here is the &lmost complete ebsence of men teachers in the Protest-
ent Elementary Schools. On the Catholic side it is eeen that the number of
positions is practicelly evenly divided between the religious end the ley
teachers. These figures were culled end summarized from the seame sources
already mentioned above,

Further Vital Statistics

As to the number of schools and ciassea, - {(to Grade 12, inclusive),=-
the Frenqh—Catholics have 2840 classes in 190 schools with &n enrolment of
88,130 for an average of 31.03 pupils pentlasa; the English-Catholics have
472 classes in 50 schools (6 of which are French schools with English classes)
with a total enrolment of 13,692 pupils for a 29.01 average; end the Protestants
have 836 classes in soms S0 schools with an enrolment of 26,518 pulpils for en
over-all average of 32 pupils-per-class. Another note of interest is the fact
that ’in the Frotestent schools there are to be found some 514 non-residents,

83 Roman Catholics, 8,553 resident non-Frotestent, non-R.C., 7068 Jews, 1349
Greek Urthodox and 138 others {non-Prot., non-R.C,), but in the Catholic - schools
(disregarding the resident end non-resident distinction) the Frotestants and
others only nunber 56 or 0.05% of the totel enrolment. These statistics were
drewn from the above mentioned source in the case of the Yrotestants, end

from the Director of Studies' Report (1943-44) end the Iressurer's Report

(1944~-45) for those of the Catholic Commission.



Instructional Staffs of the Catholic (1) and Protestant (2) Boards of Montreal.

System o— Catholic Protestant
SEX o—> Men - Women Total
Men Women || Total
POSITION J Religioug Seculan Religious Seculan
Principals 54 47 92 15 208 33 14 47
Assistant Principals 40 12 44 8 104 - - -
Supplementaries to
Principals, etc. 4 5 7 6 22 - - - -
Class Teachers -
Elementary Course 431 586 815 799 2,631 1 566 567
Class Teachers - (3)
Complementary Course 95 132 186 37 450
Clags Teachers - (4 85 126 211
5 Sgner?%reCo¥rsé ) 48 30 37 6 121 (5)
upplementary Teachers
Specialists, AuXiliary
Classes, "Librarians ,etf. 19 76 76 70 241 46 140 186
T OT A L 710 950 1,266 966 3,892 172 854 1,026
(1) As of June 30,1944,
(2) As of the school year 1944-45,
(3) Grades 8 and 9 in the Catholic system.
(4) Grades 10 to 12 in the Catholic systemn.
(5) Grades 8 to 12 in the Protestant systen.
(6) Here not Supplementary Teachers, but Inspectors, Superzors and Assistant Suoerzors.

-09-
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Grade Frequencies Follow

With this then, let us move on to Section Four whefein
we shell indicate the grade frequency for each system that the ectusal
visits to the schools and the observations therein more or less arbit-
rarily, within the general divisions indiceted and explsined in the

Introduc tion, chenced to form.

END OF SECTICN THREE




SECTION FOUR

GRADE FREQUENCIES OF OBSERVATION

Comparative Grade-Sex-System Ubservations

The fourth section of Chaptef Une we have devoted to a resunmf
of the actual observations and visits made to the schools of the Montreal
Catholic amd Protestant Boards. Table VIII on page 63 is a statistical
reduction of the grade-sex frequencies eand distribution of visitatiom.
These were not plenned beforeheand in detail, but rether, while adhering to
the method ofyselaction outlined in the Introduction, resulted more or less
from the preveiling conditions in each of the various schools on the dey it
was visited. lnterruptions‘or verious natures were, of course, inevitable and
ouwr plenned schedule had on certain occasions to be edjusted accordingly.
Nevertheless, taking note of this, an admirable balence resulted, as the lable
shows, for the over-all picture. We might sum up the three full weeks of
actual observations as follows:- a} Inglish-Catholic schools: 35 observations of
25 teachers and 924 pupils in 35 classes (27 boys, 8 girls) in 8 schools in '
5 days; b) French-Catholic schools: 35 observations of 35 teachers and 926
pupils in 35 classes (19 boys, 16 girls) in 6 schools in 4 days; ¢) Protestant
schools: 40 observations of 40 teachers and 1152 pupils (one class counted
three times) in 40 classes {8 boys, 3 girls, 29 mixed) in 6 schools in 6

days (1), In all 54 boys' clesses {1463 pupils), 27 girls' (725 pupils) end

(1) Illness actually reduced this to 5 days, but the work was so
re-arranged that that of 6 days was compressed into the time of only
5 without, 1 feel, the thesis suffering in any way.

-
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TABLE VIII
Observations per Grade and Sex for the Three Systems.

English- French-
System o— Catholic Catholic Protestant
‘ Totall ]
Grad B $ .
ade 7 |PoysiGin TOtEiFoys Girls  PBoysGirls | [Fotal
lixed
Kindergarten - - - - -l - - -] 2 2
(1)
Grade One 311 4 310 3 - -] 4 4
Grade Two 210 2 2| 2 4 -1 -] 3 3
Grade Three 310 3 21 1 3 - -1 3 3
Grade Four 410 4 1] 3 4 - - 6 6
Grade Five 410 4 3 1 4 - 1l 4 5
Grade Six 2|1 3 21 3 5 1| -| 3 4
(3) (8)
Grade Seven 3] 2 5 21 1 32 ]2 4 8
Grade Eight 4|1 5 21 3 53] -] - 3
(2) (5) ] (6) (7)
Grade Nine 2|3 5 2| 2 4 1121 -1 - 2
(4)
TOTAL 271 8 || 35 |19 | 16| 35 (|8 | 3| 29| 40

(1) As far as can be ascertained, no English or French
Catholic Kindergartens are at present in existence.
(2) 1Includes one Grade 8-9 combined class.
(3) 1Includes one Grade 5-6 combined class.
(4) Includes one Grade 8-9 combined class.
5) Includes one Grade 7-8-9 combined class.
6) Includes one Grade 7-8-9 combined class.
7) Same class observed with 3 different teachers.
8)

Includes one Grade 5-6 combined Gym class.



Bl

29 mixed classes (814 pupils) were visited emnd observed, the time spent in
each varied with the nature of the work being cerried on and in no instance
exceeded one hour, - in general, en attempt, usually successful, was mede to
observe at least one complete lesson in & given subject {1).

Staffs, Schools, end Area Covered

As to the teaching staffs, the sfatisti ¢s for them break down
thus: 19 laymen end 1 Brothexf, 9 laywomen ed 6 Sisters were observed in the
English-Catholic clgssrooms, end 9 laymen md 5 Brothers, 15 laywomen &nd
6 Sisters, in the French Catholic ones, for a total of 28 leymen, ‘6 Brothers,
24 laywomen end 12 Sisters in both combined; and finally, 3 laymen and 37
leywomen were visited in tl_:e Protestant schools. Discussions (2) often quite
lenghty, on both generel end detailed pertinent educational matters were
carried on with the ready and very welcoms &ssistence of most of the various
Principals encountered (3 English-Catholic laymen, 3 hiother Superiors and one
Brother-Directar; 2 French-Catholic leymen end one iaywoman, 2 liother Superiors
and one Brother-Director; &end 8 Protestant laymen ). The schools themselves,
in accordeance with air socio-economi¢ interpretation of the terms would prc;bably
be fairly accurately described emnd encompassed within the following bounds &nd
range: Eﬁglish-catholic -~ 4 upper, 3 middle, 1 lower, french-Catholic - 1 upper,

2 middls, 1 lower, end rrotestant - 2 upper, 3 middle, 1 lower, for &n over-all

\

(1) It will be noted that considerably more Catholic high school gredes
{or the rrench equivelent) were visited thean Protestent, This is explained by
the fact that the vast majority of Ccatholic schools, (4 of those visited) include
Gredes Eight and Nine Commercisal (or the Complementary Course for the krench),
whereas most of the Protestant schools (5 out of the 6 visited) are strictly
Elementary, terminating with Grede Seven. Both systems, of course, maintein
comple te high schools a&s such, in some of which observations of Grades 8 and 9
{mostly classical) were carried out.

{2) These were further supplemented by prsvious and later talks with certain
of the inspectors end members of the Administrative Staffs.
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total of ? upper, 8 middle mmd 3 lower class schools. Finally, while
observing the strictest anonymity regerding the identities of the teachers
and schools visited, we mey say that they ranged in actusl fact from the
general Notre-Dame de Grace arsa to the di strict of Maisonneuve in the
east end of the city, and from as far north as Rosemount down almost to the
St. Lawrence River itselr.

Statistical Beckeround Complete

The description of the distribution ena frequency of the
observations actuslly made in the schools brings us to the completicn of
the task we set ourselves in this first chapter, namely, of providing the
generel organizetion and stetistical backgrounds of the systems under
consideration end study in our thesis, There remein but the few short
final observations we deem it ‘necessary to meke and which will be found in

the brief concluding section which follows immedistely.

END OF SECTION FOUR

— weneres
— ——
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CONCLUSION

Backeround Materisl Essentisl to Understending

In this preliminary chapter we heve striven to the best of
;JUI ability with the materials aveilable to construct snd formulate as come-
prehensive & framwrk and .background as possible under the circumstences in
which to set the established data of the sctuel observations themselves, which
foi'm, of course, the core and body of the present thesis. In the genersal
economy of the writing of this report we have devoted, es but a little
thought will clearly reveal, much time &nd consicderable effort -~ the construction
of the tables slons, for exsample, consumed many long hours of peinsteking end
laborious work - to the assembling and arrengement of the metter for this
chapt er. We have done this for a.definite re&eson, end it is this, - from
the very nature of things no one of us, in any of the systems, has & cleer,
vivid and absolutely true plcture of conditions end stendards in all three
of the distinct and diverse educationel set-ups here in biontreal, the
educational practices of which form the matier of our investigation. Yet we
ere going to endesvour to indicate in the next two chapters, the main body
of the thesis, matters and conditions common to &£l1 three, together with
slgnificant deviations 'partinent to each, and -attempt to esteblish certein
conclusions end recommendations, end at the very least engege in a consider-
able smount, granted perhaps largely by imrlication, but possessing never-
theless a very real end factual existence, of interpretation and eveluaticn,
end what is more, this lstter will be sorewhat normstive in character.
Accordingly, then, it seemed not only fitting end of interest, but even
necessary end essential to collect end collate &s much background materisl as

possible, especially that statisticel in neture which lends itself more resdily
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in its final fam to coamparstive treatment end arrangement, end from this
to derive by a measwe of careful and sympathetic intelligent thought thereon
et least some rough understanding snd picture of the three separate systems,
tw Catholic and one Protestent, ss they beer on and relate to esch other
and one enother. Wit.hv this end in view, the vericus sections of this cheapter,
together Mth the related stetistical tables, were evolved end prepared, and
ir they contribute in any manner whatsoever to en undei'stend ing end sympathetic
apprecietion of the unique problems that face us all here in Quebec, then that
will be more than ample rewerd for the hours of tedious lsbour expended in
their farmuletion.

Co-operation and Assistence of All Acknowl edged

There 1sj?urther point I would like to mske, enmd it is indeed
not only: a personal pleasure to do so, but elso a tribute to the good end
cordiel relations that do maintain, and forsooth have mainteined over &
long period of yeers, between English and French, Catholic and Protestant, in
matters educeétional in this our bi-lingual, bi-culturel province of Quebec.
It is the very pleasant task of acknowledging the excellent treatment I was
everywhere accorded on my visits end observations. In ell the schools,
Pro testent as well es English and French Catholic, end by &ll the Teachers and
especielly the Principals, I was most cordially eand politely received and made
to feel weicome. Being a teacher, I know the unexpected interruption simply
must have been here and there & possible upset of the plans for the dey, and
everywhere meant at least some derangement of the day's progrsem, but so warm
was my welcome everywhere that howhere in eny instance was I allowed or &ble
to detect just where this undercurrent existed, if indeed it did, or made to
feel vin the slightest degree &n intruder or interloper in the private

effairs of the conduct of the school. The attitude on the part of the pupils
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‘wes likewise one of respect, co-operation md politeness. Finelly,
the suthorities of both ths Catholic Commission emd the Protestant Boerd,
with vhom I had the plessure of deeling, eccorded me, as did the actual
instructional steffs, every possible comfort, convenience and assistance
it lsy within their power to provide. Vithout the willing assistance end
generous co~operation of all these fellow-woxjkers in education, this th esis,
end the reséarch it involves would never have been possible, Their sympathy
end encouragement were at all times a source of strength, courage and
enthusiasm to me in the arduocus task underteken, and 1 em gled to seize this
opportunity of peying this humble and unsolicited, naﬁr perhéps even slightly
embarrassing, public tribute to them for their gracious and always friendly
assistence in this work,

Final Reporting Twofold

Let us end, therefore, on this note, assigning to the next
two chapters, first of all by the blocks of the sub Ject~matter and secondly
by the items of the check-list Rating Scale, the final reporting of the
educational practices actuslly observed in our Montreal schools, the core-

problem of our resesrch and thesis.,

FND OF CHAPTER ONE
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CHAPTER TVWO

THE EDUCATICNAL PRACTICES IN THE BLOCKS OF SUBJECT-MATTER

INTRODUCTION

Method of Presentation of Dats

The most important problem that presented itself for solution,
once the observations had been finally concluded end the generel raw data
in the form of notes collected together, wes the one of deciding on the
orgenization and presentation the final synthesis would take., 1t seemed
to us that no useful purpose would be ser#ed, and indeed hermful bias
and unwented prejudice might even possibly result, from en arrsngement of
the matter solely by system. Furthermore, it is clearly impossible to
compare the systems, entirely apart from the fact that we are opposed to it
on principle in this thesis, in meny matters on. the pfogram, e.g+, religion,
mother tongue, etc., beceuse the essential basis of any comparison, the
presence of similar elements or like factors, simply does not exist. Again,
it was felt that a straightforward presentation of our results by subject
arrangement alone would also be inc&mplete, running the risk of overlooking
minor but significent points in the general aim of securing uniformity.

But a combination of the best elements of both plans seemed the ideal
solution, end accordingly the following method of presentation wes adopted
and adhered to throughout this chapter. The general organization of the
data would be around the mejor blocks of subject-matter, namely, xeligion,
Mother Tongue, Mathemstics, Second Language, and Other Subjects (a coavenient

mesns of collecting in one place the remaining admittedly important but

-70=
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gencrally consid ered more "mincr" items on tﬁe curriculum).{l) But
‘within each pert of this broad grouping perfect freedom of discussion
would be the rule, so that where possible we would be able to attain our
ideal of deriving and discussing elements common to all three of the systems,
and yet on matters where this would mrove to be impossible, as we indicated
by exemple above, we would still be able to present the practices character-
istic of each system, not on a strictly, and mrobsbly di stasteful, comparetive
basis, but as significant, worthwhile end interesting devistions, resting
ultimately on the aims, objectives and educetional philosophy peculiar of end
particular to esch of the principal pertinent patterns. 4in other words we
will strive to interpret the educestional practice =d procedure in terms
of the underlying philosophy, aim and content thet inspire end guide it.

One Aim Common to Both Systems

Furthermore, I wuld like to point out even at this eerly stage
that the dichotomy between the Catholic and Protestant aspproaches to the
problem of educetion, as experimental observation and investigation clearly
reveal, 1s, grenting certain fundamental and obvious exceptions, more apparent
than reasl, end not as fundementel in cheracter as many educators on both
sides of the educational fence seem % telieve, And is this not to be
expected, for efter all we are attempting to accomplish the same arduous task

in the sazme milieu &nd environment, subject largely to the same difficulties

(1) The presentation of the data reveelsd by the fifty item
educational check-list we spoke of in the lIntroduction as the "Rating Scale®
will be reserved for a full and complete separate cheapter in itself,
immediately following this present one.



TABLE IX

Observations by Subject for the Three Systems.
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SUBJECT z SYSTEMen |Eng.Cath. || Fr.Cath, || Prot. TOTAL
: Opeming
Religion 6 4  Elffercises)ll 11
Mother Tongue: (25) (26) (15) (66)
Spelling 7 3 3 13
Keading 7 10 5 22
Literature 4 1 1 6
Language 0 1 2 3
Grammar 5 9 1 15
Penmanship 1 1 2 4
- Iter Worg{stor
Miscellaneous ‘%iﬁt?ﬁp) (Frge ‘OrTélling¥1 3
Mathematics: (9) (11) (6) (26)
Arithmetic 6 11 6 23
Algebra 3 0 0 3
Second Language 1 0 6 7
Other Subjects (8) (8) (24) (40)
History 1 4 0 5
Geography 1 2 6 9
Science 3 0 2 5
Latin 3 ‘(not-carri%d) 0 3
Art 0 0 7 7
Singing 0 2 2 4
Health Education 0 0 2 2
Miscellaneous 0 0 5 (1) 5
TOTATL (2) 49 49 52 150
(1) Two kindergarten classes, 2 opportunity classes and 1

Industrial Arts class.

(2)

classes visited

The number of lessons observed exceeds the number of

because quite often more than one subject was
taught during the time of the observation.
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end striving to achieve the seme result, nsmely, the training end guidence of

Christien Cenadiam citizens (1),

Material Based on Revised Date

This chapter, then, divides itself into the various sections listed
above, corresponding to the major blocks of subject-matter ordinarily found on the
average curriculumf Table 1X on page 73 shows the grouping of the esctusl obser-
vations made arranged by b ject (and wheré necessary by subject sub-division) for
each of the three systems. The meaterisl presented end the commentaries mede ere
in eccord with the data collected amd mo tes taeken during the time of the cbserva-
tions listed on this Table &s modified and revised by di scussion end experience,

which, after all, as the adage has it, is the "greatest teacher",
interpretation Left to Reader

We have striven t‘o rresent &n eccurate exposition and narration of
the true situation actuelly prevailing in our schools, preferring for the most
vart to leave the ejraluation end interpretation of the data glven to the Judgment
end understanding and probsbly greater kmowledge end experience of the individual

reeder to be made for himself as he best sees fit and roper,

EWD OF INTRODUCTION
e .

(1) It is interesting to note in this regard the inereasing number of direct
quotations from and references to modern English (largely American) texts in the
various educational journals printed in the French lenguage,- & number sufficiently
large to impress itself on the consciousness of the writer even in the very small
amount of such Fremch reading done. For those interested, two very glgnificent
articles (in English) appeared in successive issues {December 1945 and Jenuary,
1946) of "L'école Canadienne", the official pedagogical review of the Montreal
Catholic School Commission, namely, "Our Merit System" by Mr. Treffld Boulanger
(Director of Studies), p.175-181, end "The New School Progrsm in Quebec” by.B.O.
Filteau {French Secretary of the Department of Publiec Instruction), p.214-219,
Turning to the other side of the plecture we also teke note of the fact thst Dp.
Williem H. Burton (non-Catholic) in his megnificent treatise, "The Guidence of
Learning Activities" (D. Appleton Century Co. Inc., New York,1944), tekes the
oppor tunity of meking this equally significent statement on p.587:"These very
(modern and progressive) methods are being expertly used, however, by large numbers
of Catholiec teachers in public schools and by en appreciable number of nuns in
parochial schools". Grented he was spesking primarily of Americen Catholic schools,-
nevertheless it does signify a definite tremd of great importance, espeecially for
those of us living end teaching here in Qebec.
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SECTION ONE

THE TEACHING OF RELIGION

Evident Differences

It 18 cleerly evident that whatever similarities may exist
in other subjects, it is in this matter of religion end its objectives,
that we are going to find possibly the greatest differences

content end methodology/ani di vergencies, - indeed it is fundamentally,

as even an elementary study of our history immediately reveals, the "raison
a'étre™” of our whole bi-religious educational system, and yet both divisions

of this system are professedly Christiea. Let us begin with brief statements

of the eims and oﬁjectives, as expressed in their official publications,

of the two systems in this importent regerd, following up then with a glame

at the content of the religious courses, and finelly considering et sane

length the actual methodology observed or discussed during the period of

investigation.

AIMS AND OBJECTIVES

Catholic Aimm

The Programme of Studies for English-Catholic High Schools (1)
has this to say concerning religion:

"In the teaching of religion it is of the utmost importance
that the pupils be brought to realize the vital influence which
the doctrine and practice of the Church should have on their lives.
Hence the formal teaching of the classroom must be supplemented by
Sodelity orgenizations and Catholic Action groups, by which our
young pecple will learn to work into their daily lives the subject
matter studied in class and to realize that it is their duty to use
the truths they have received for the enlightenment snd the better-
ment of their fellowmen". (2)

(1) Remerks and quotetions on religion naturally epply with equal force to
both sub-divisions, English and French, of the Catholic system. This condition
will generslly maintain for the other subjects also, except, naturally, Mother
Tongue and Second Langauge, in all the grades up to Seven inclusive.

(2) Cpe Cito, De3e
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Agein, in the program for the Elementary and Intermediate schools we

read: "We teach our children prayers in order to shqw them how to spesk

to God with intelligence end love", (1) And later on, "Catechism is not
something that must be merely learned. It ought to become en integral part
of life, permeatiﬁg the souls of the children and directing their ections"(a).
The two reasons given for the teaching of Church History are: "(a) To

prove that the Church is of Divinevorigin; (b) As e ald in Apologetics,
especially in enswering objections".(3) Finally, we find Civics (included
under Religion in Catholic schools) defined as "The sum of the feelings and
practices which produce a good citizen", who is "distingui shed by his attach-
ment end devotion to his city and country”.(4)

Pro tastant Aims

In the Hendbook for Teachers in the Protestant Schools of the
Province of Quebec, the following clesr statement is made:

"No educetion is complete which disregards the spiritual
legacy of the ages. This consists of the great body of thought
anmd aspiration which is comprised in morality ami religion. The
principles of moral living must be included in eny adequate
programme of school instruction both because of their intrinsic
interest and because they are essential to that well-rounded
character which is the final goal of the educational process".(5)

A few pages later spegking of Bible Study as pert of the English Course, we

come across this statement: "The decision to mke Bible Study compulsory

(1) Ibid., p.l6,
(2) Ibid., p.19
(3) Ibid., p.65.
(4) Ivid., p.23
(5) Op.cit., p.9.
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i3 in keeping with the thoughts of many people that a study of the Seriptures
is fundemental to the preservation of Christien civilization".(1) Finally,
the aims of Moral and Religious Instruction are given as:
"l. To impart a general knowledge of the contents of the

Bible with perticular reference to the incidents and passages

which afford a basis for the morel end religious instruction

of children, 2. To stimulate an interest in the Bible as one

of the masterpisces of English literature. 3. To afford the

teacher an opportunity of emphasizing the morel and religious

foundations of our civilization and the importence of upright

character in personal end national life". (2) 4s to civic end

social training this thought is expressed: "The objectives of

education will be attained if children ere so trained that they

become healthy, moral, culturel, efficient, self-supporting and

co-operative citizens", (3)
CONTENT

This we will indicate only very briefly indeed, &s the various

progrems and courses of study are readily eveilable for further consultation,
if such is needed or desired. The Catholic progrem (to Grade 9 only) includes
Prayer (perhaps 35 or so igkll), Cate chiam (more broadly interpreted them
any mere question-end-answer technique) (4), Sacred and Church History, Gospel
reading, a little elementary Church Liturgy, and courses in Good Mamners and
€ivics and Sociology. Every pupil in the higher grades is required to have

a copy of the New Testament. The progrem in the Protestant Schools {5) takes

(l) Ibido, Pe 42,
(2) Ibid., p. 9L.
(3) Inid., p. 10.

(4) The DePaul Course in Religion, organized on the Morrison Unit Plen
wag recently tested in selected schools.

(5) It has to be remembered that they must perforce deal with &ll the
various Frotestant sects and also the Jewish group, a handicep the Catholic
schools obviously do not suffer in this regard, .
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in explained Bible Readings {English Course) end Seripture Study, hymns
end prayers (the Lard's Prayer) used in the opening exercises, instrw tion
in morels {without denominstional teaching) eand democratic citizenship, and
the saluting of the Flag and the singing of "God Save the Xing", In general,

the Pratestant pupils study the New Testament end the Yewish ones the Uld

Testament.

EDUCATI ONAL PRACTICES

Protestant Schools

The Opening Exercises in the Protestant schools sre condw ted in
a dignified and generally respectful menner, the singing is good,‘ the Scripture
intelligently reed (usually by a pupil, it would seem), end the short
explanation by the Teacher reasonably well followed, and the Flag Salute
end National Anthem are excellent. However, a certain ennui, L hesitate
to use the word "boredom", is apparent in the attitule of some of the pupils.
While they ere not at all shy ebout their participation, or the observation
thereof, in the opening Exercises, their enthusisasm is, to sgy the least,
not over-marked, and the interest and attention displayed not of the keenest.
Probably the explenation lies in the fact that do ing what almost emowts to
the seme thing every day at the same time does inevitably militete, even in
what should be as vital and compelling a matter as religion, asgainst a
consistently high rate of interest amnd attention. What is the best solution
to this problem is beyond the strict field of this work - nor for that matter
do I pretend to know the perfect and lasting enswer - but it wuld seem to be & .
matter where a little intelligent thought snd effort might pay rich dividends
for all concerned. This little suggzestion, however, must not ceuse us to
lose sight of the more important fact that in general the Opening Exercises in

the Frotestant schools are normelly very well done. The Bible Reading course
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is clear in itself, obviously depend ing for success in the mein on the
ability and initiative of the individual teacher and the degree of interest
am receptivity (including the home enviromment) of the individual pupil.
Citizenship and democracy are taught primarily by practice supplemented by

precept, both in the classroom itself end in such related fields as clubs,
discussions, farums, student councils, etc., etc., A detailed description of
ell these is clecrly impossible here, - let it suffice to sgy that the job
done in ths Protestent schools is outstanding, both in its scope and
achievement.

Catholie Schools

The morning end afternoon éessions in the Catholic schools
open &nd close with prayers and these are s2id by both teecher and pupil
ﬁim attention, respect and devotion. Occasionsally the teacher will add a
short informal pertinent meditation of his own (I heard an excellent one
during one of the observations), end often the mrayers are offered for some
speciel intention (a sick or deceased parent or pupil, in honor of & specisal
feast-dey, etc.,). This tends to prevent the monotony L spoke of above and
makes the act of praying much more personal and meeaningful to the pupil.
Another practice is the offering up to God of all the actions (work, study,
play, etc,) of the day in the prayer called the Morning uffering, vhich seems
to me a splendid way to stert the day off.right. The last prayer said
before final dismissal is the Act of Contrition, when forgiveness is asked
for the offences of the day. I could write much more in similar vein, but
| 1 will content myself with saying this, - 1t is & beautiful end inspiring
sigm: to see these Catholic classes, teacher and pupils, united in earnest,
dignified and heartfelt (you are aware of, and cen almost "feel", their
deep-rooted sincerity) supplication to the Creator and Common Father of us

all. The Catechism is explained by the teacher and recited later by the pupil,
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preferably in his omn words, but if not, then in words fairly closely
approximatﬁ those of the text. The other divisions mentioned under
"content” ere hendled in somewhat similer menner. Practicel democracy is
more directly fostered in extra-curriculer activities, especially organized
sports, than in the classroom itself (save by precept, of course) which still
tends to be regarded es primarily a place of more intellectusl pursui ts.
While granting all the a@bove, and more, with regard to the Catholic Schools,

there is one ever-present possible weakness end denger, end it is that =
mere parrot-like and often very repid repetition of the words of the preyer
or Catechetical text or what have you, without eny understanding of the
basic meening thereof, may result. The French schools with their greater
insistence on the strict wording of the text are much more prone to this
serious fault than the knglish, and it was indeed actuelly encountered
there at times during the visitations. The courses in Sacred History, uospel,
Liturgy, snd also those in Cood Menners eénd Civics snd Sociology, receive
less formal treatment snd with the exception of the first sre usually mede
the subjct of incidentsl teaching. The Gospel of the Mass for the coming
Sunday is normelly read &nd explsined during the preceding week.

"Learning by Doing" in Religion

There is one final remerk I wish to meke &nd it is this, while
religion is treated with dw reverence end importence in the Catholie Schools
(although as Teble I on page 50 shows, it does not receive a very large shere
of the program-tixm), it must ot be assumed that it is either over-formslized
or distasteful to the pupils. Un the contrery, the interest here equals or
surpecses that accorded meny of the other subjects, @ possible reason being
that the pupils of every class seem to have an inexhsustible fund of

possible sitwations, contingencies, difficulties, technicelities and the like,
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thet they love to present end discuss in all their deteil, a natursl
source of interest, of course, which the teachers encourage end fo ster.
One lzst word, « religion is further brought to the pupils' notice &nd
attention by reguler visits end talks from the pearish clergy (for the
Catholic schools are lergely orgenized on a perochisl basis) and by verious
religious observences and ceremonies (often on their own timel) in common
throughout the yeer, e.g., the children's Sundsy Mass, Benediction,
Corpus Christi procession, etc., and also, for meny,fbeing members of the
Altar-boys Senctuery. These latter practices, of caurse, entirely apart
from their proper religious significence as &cts of homege end worship,
ere vivid exemples of the possibilities of applying the "leerning by
doing" technique to the learning of religion end the fostering of moral
education,

Religion Essential to True Education

In conclusion, then, I think it is therefore & safe and prudent
observation to make that in our Quebec 'schobls, on both sides, while
grenting that peffection is yet to be echieved, we are doing a praiseworthy
and worthwhile Jjob in our efforts on behslf of religious instruction end
meral formation, end my strong personel conviction is that by so doing we
are securing the better part of what true education is meant to be end to
imply, for es the Great Teacher ﬁimself said, "What doth it profit a ren,

if he gein the whole warld end suffer the loss of his own soul?" (Matthew

XvVI, 28)

END OF SECTION ONE
P e e



SECTION TWO

THE TEACHING OF THE MOTHER TONGUE

Language Differentistion

While our commenteries in the first section on the teeching

of religlon were differentiated on the basis of the religious effiliation
of the two great groups here in Quebec, those in this second section on the
teaching of the mother tongus will necessarily be exbraced under &nother
and d4ifferent classificetion, namely, that not of religion but of languege
end race. FYor cleasrly the mother tongue of the two English-spesking minore
ities, Catholic as well as Protestent, is the same, being naturelly English,
shereas in like :}xanner the mother tongue of the larger tody of Quebec
Catholics is, of course, thet cherished end exéeedingly well-developed,
though, as even its most loyal adherents and strongest supporters sdmit,
very difficult to leearn langusge, French, With this in mind, then, we

§ha11 strive as much as possible to correlete our observations of the
English-spesking systems under one unifi ed heading end treatment, reserving
a similar unity of conmentary’in each of the sub~sections {aims &and

ob jectives, content, end eduwationel practices) for our investigation and
eveluation of the French group.

AIMS AND OBJHCTIVES

Objectives in the Protestant Schools

Under the heeding "Aims" in the section on "English" in the seame

Hendbook for Protestant Teachers referred to above, the following are listed:

’



"l. To stimulete an appreci ation of fine

expression in prose and verse. 2, To introdwce pupils
to the great literary heritege of the English-spesking
peoples. 3, To establish contacts with the life end
thought of others, in varying circumstences, through
imaginativp reconstruction of the experiences described by
great writers. 4. To afford pupils 8 meens of under-
standing end interpreting their own lives through the
recorded life experiencess of others. 5. To mrovide & way
for the profitable use of leisure”, (1)

And earlier in the same text we find the following:

"Our literery heritege is the great body of books
which preserve the results of humen thought through the ages.
This is & priceless heritage, the biography of the human spirit.
. = == The study of literature finds its Justificetion in this

elerent in humenity's funded cepitsl®,(2)
It might be well to recall agein here & point of which we have already
made pertinent mention in the first section on the teaching of religion,
namely, the inclusion of Bible Study es part of the English Course in the
Protestant schools. Various specislized aims ere also mentionsed in certain
perts of this Handbook, emong them being the ones on Lenguege f"To ensble
pupils to use their owmn language a@s & spoken end written medium, correctly,
cleerly, end in & pleasing mamner".)(3), Spelling ("To help pupils to
master the spelling of words which they &re likely to use in wri ting, under
all ordinary circumstences".) (4), and Writing("To tesch this means of
communication in language, with particular ettention to speed snd legibility"),

(5)

(L) op. cit., p. 20
(2) 1Ivid., p. 9.
(3) 1Ivida., p. 80.
(4) 1Ibid., p. 1393,
(5) Ibid., p. 140.



Objectives in the English Catholie Schools

The sbove-mentioned English-Catholic Programme of Studies

lists verious gims in the different sections on the pedagogy of English

throughout the book among which are included the following:

"Exercises involving thought end its exmression should
stimulate the faculty of observation, inspire ideas on the
things of nature end of life and enkindle nobleeaspirations
in the heart. - = = To encourage the children to think cleerly
and to spesk freely sbout things which they kmow. To lesd then
to find new ideas from their surroundings end to acquire the
meens of expressing those idess. To train them to learn the
thought of others from the spoken word, pictwues, the printed
word. (1) To develop in children the ebility to think clearly
end logicelly. To train them to express tleir thoughts simply
and correctly, naturally apnd effectively, in spesking and
writing. (2) To develop epprecistion (this is under the
heed ing "Literature™) of beauty in thought and form; to develop
a love of the good and beautiful; to furnish the child with a
stock of models of good thought and expression; to encourage
him to read good books. (3) To lead the pupils to read for
profit end for pleasure, for informetion and for the occupation
of leisure time". (4) In various ways, in both menuals, the
basic idea that "Every teacher is & teacher of English" 1is
empha sized and mede clear.

fund apiental French-Canedian Educat ional Tenets

It is & well«known fact that Frenchmen the world over regard

their mother tongue with reverence almost end ere very proud of it as

a mesterpiece of brillizmce, beauty end precision. This naturel feeling

is further intensified in the French of Quebec, who regard their province

as the sole remeining bastion and gusrdiean of the glory of what was once

French Ceneda in the days of long ego. But there is far more to it thean

(1)
(2)
(3)
(4)

Op. eit., p. 1l.
Ibid., D» 24,
Ibido’ p. 350

Ibid. H] p067 L]
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merely this, as Mr. John C. Gellsgher (a high school teecher on the staff
of the Montreal Catholic School Commission) clesrly saw and brilliently
interpreted in his thesis (1) on French influences on Cenadian education,
en admireble work with which every Canadien interested in education should
meks himself familiar for it contains very much material of significance
that will shed light where merely heat exists at present. Ferheps two
quotations from it will serve to meke ouwr point clear, firstly:

"In 1763 the uncertainty with which the French Cenadians
looked to the future was tinged with a spirit of bitterness (2)
toward Frence which had not provided them with adequate defence,
end which now, after a ruinous war had left them impoverished
and at the mercy of their hereditery enemy whose language they
did not understand, whole religion they would not &ccept, amd
whose designs upon their own they suspected. Thrown upon their
own resources they determined to struggle for what in their
eyes had real value, e=nd what was almost their very life. Since
fortunes of wap had made them British subjects, they were deter-
mined that they would be French-speaking, French-thinking,
French-worshipping British subjcts". (3)

And later on:

"There are, then, three fundamental articlss of belief
which cheracterize rrench-Canadian theories of education, - - -
The first is that education and religion cznnot be divorced;
the second, that the ultimete end of educetion is the seme
as that of religion; and third, thet there is a definite
relationship between language and religion. These three
articles of belief have been determining factors throughout
the whoble wurse of development of education in ¥French
Canada" (4).

I definiﬁely do not wish to become involved here in the thorny rece
question, but L do honestly think that a calm eand sympathetic thinking
through of these points in @ Christien spirit of good-will end tolerance,
which mesns accepting French-Cenadians{constituting after all atout

30% of the total population) as they really are and not as soms of us

(1) "A Study of French Influences on Capadian Edweation with Special
Beference to Quebec" - Master of Arts in Edueastion Thesis, McGill University,1941.

{2) This feeling still exists end possibly partielly acoounts for, or is
& secondary or contributing cause to, their well known indifference, as far as
personel action is concerned, to Frence's fortunes in wer.

(3 Upo cit. Ppoz"SO
(4; Upt cito: Pp.l69"’700

——
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think they ere or wish they were, would clear away much of the suspicion,
misunderstanding end rrejudice on the part of the knglish-speaking
population. 1 wuld recommend a similer course of action also to our
French-spe eking brethren, for national unity, essential as it is to
this Cenade of owrs, remains neverthsless a two-way street, These
thoughts, however, should mrove of assistance to us in our interpretation
of the teaching of the rrench lenguege as the mother tongue in the French-
Catholic schools.

Ubjectives in the French Catholic Schools

in the "Programme d'Etudes des Ecoles primaires dlémentaires
et primaires oomple'mentaires" we find the following urder the heading of
aim end importance of the mother tongue:

"L'enseignement de le langue maternelle b 1'dcole primeire
est d'une importance qu'on ne peut exagerer. 11 it étre aussi
parfeit que le comporte le caractére de l'scole primaire. Aucune
culture ne peut compenser la connaissence de la langue maternelle,
parce que c'est elle qui rend quelqu un cepable de penser par lui-
rfme, de s assimiler les rensées des autres et de donner une forme
personelle % sa pensée. C'est la base de 1'€ducetion intellectuelle,
- = = Dens l'enseignement de toutes 1es parties de la langue
maternelle, il faut toujours avoir présent ® 1 esprit que, tout\
en visent a la fin propre de chaecune d'elles, on doit chercher a
attendre plus haut, c est-k-dire qu'on doit exercer les éldves
. & découvrir la pensée dans le texte qu'ils lisent; 1les formes du
langage dans les choses qu'ils écrivent ou qu'ils enalysent; les
lois et les habitudes de la langue parlee ou éerite dans 1a
gremaire qu 'ils epprennent; les éléments de tesu litteraire
dans leurs exercices de composition”. (1)

CCNTENT

English Schools

The subject-content traditionally grouped under the gemsric
heading' "English" normally embraces those to be found in the fllowing
samewhat arbitrary outline: a) oral expression - original work (telks,

stories, informal di scussion, oral composition), reproduction, drsmatization

(1) Op. cit., Pp.22-3.
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(including class and school plays end debating of en elementary nature),
picture study; b) written expression - written composition, letter-writing,
eand the written form of the last three items listed under "orel expression”;
¢) language (meening‘and form) - méchanics of orel and written language,
vocebulary and phraseology, correct usage, functional gremmar (a means

not en end); d) reading - mothod and sub ject-matter, mechenics of reading,
oral, silent and supplementary reading; e) spellinz apd punctuation;

f) penmanship (hendwriting is the normel scholastic form of written
expression); g) literature - prose (novel, short story, essay),

poetry (content end form - rhythm, figures of speech, etc.), dranma,
memorization (literary gems). In addition, a certain amount of library
work is undertaken in both systems, especially in the Protestant one

where class end school librarles are the rule rathe then the exception.
Also in the Protestant schools Choral Speeking has been made an integral
iaart of the English oburse in the elempntary grades.

French Schools

As to the French content, the "Progremme d'Etudes” lists
it as follows:"L'enseignemsnt de la langue xﬁaternelle, au cours e’le’mentaire,
comprend la lecture, le langage, la grammairs, 1l'analyse et la rédaction.
On y joint d'hebitude 1téeriture et la dictée: 1la premi?are étant nécessaire
a 1l'expression de la pense’e par la plume; la seconde, servant % contrdler
les connaissences acquises". (1) The following heedings are listed in the
seme text in the section (2) allotted to the "Cours primeire complémentaire”,
that is, the equivalents of owr Grades 8 and 9: "lecture, voceabulaire,

orthographe et gremmaire, enalyse, lit térature et re’daction, explication de

(1) op. cit., p. 22
(2) Ibido, PP 66~69.
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textes, notions d'histoire litte’raire, récitation de mémoire" =~ all of which
together with their sub-divisions, go to make a very extensive program
indesd, - & fact which is verified end proven when we  recell that from
one-half (in the earlier grades) to ome-third {in the higher gredes) of

the - tot al time available each week is assigned to the teaching of the lother
Tongue in the French schools (1) eand even then, as many of the teachers

and principals esswred me, both they and the pupils find it en elmost
super-humen and impossibls task to secure the degree of perfection comparable‘
even to thet attained for English in our schools. Un the verbs alone, for
example, admittedly very intricate end confusing, even to thenm, thsy spend
what would seem to us an amazing amount of time to arrive at what is perheps
after all fairly end justly described as limited success therein, so

intricate and rigid is the lenguage.

EDUCATIONAL PRACTICES

English Spelling

The spelling text in use, nemely, Quance's "Canadien Speller®, is
common to the two Engl ish-speaking grouwp s, and a general spelling methcdology
is indiceted therein which many of the teachers follow with modifications of

their own suitable to the needs @md requirements of their own indi vidual
class., The words for the day are written one by one on the blackboard, the
meaning of each one derived (the pupils using their dictionaries, if necessary)
and its use illustrated in & sent ence (if there is sufficient time to satisfy
this need), the teacher indi cates difficulties end diversities {double letters,
odd combinations, etc.) by chalk merkings, & prupil spells the word, the

class visualize it (more teachers should utilize this valuable natural help)

50
(1) See Chepter Two, Table I, D. 29, - 2lso op. cit., pp.62-3,81-2.
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and then write it a certain nuﬁber of times (perhaps 5 or 10}, If
possible, the words are left on the blackboard in plain sight of the
pupils until the next day when it is time to test them. The next day
they are quizzed in writing (end sometimes orelly also) end the errors
(the correction usuelly being made by interchenge of copies) written out
and recited or otherwise prepared for eradication. Naturally shorter
versions, and other modifications, of the above methodology exist, but
all the Spelling lessons observed contsined soms or mansr of the sbove
features., 1t is understood, of course, that constant reviews and the
other more obvious elements of the teaching of Spelling are taken for
grented as foming important parts of the course, though not described
here, |

Reading-Engl ish

Reeding 1s primerily oral in aur schools, especially in
the lower grades. The technique in generel seems to consist in having
the pupils read orally in turn, with, and in too meny caeses without,
éxplanation by the reader of the matter read. ZFrrors or mal-pronunciations
bﬁg corrected by other pupils, or, if necessary, by the teacher. Thexre
is very little unison reading save for literary selections, except in the
earlier classes. The blackboard amd various kinds of flashcards are used
with great skill by the teachers of the first iwo or three grades end it
is here that enjoyment and appreciation, end often too, oddly enough,
the most eppropriate nuance cr shade of vocal expression suited to the
printed matter, is to be found, - the children here want to read.and ere
heppy when o doing. Correction of pronunciation, questions on the matter,

discussion of the illustrations, and other commentaries related to the
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text farm normal parts of the reading lesson. The arel reading, by end
large, 18 very well done, the articulation emd tone are good &and there
seems to be & sound grasp everywhere of the meening of the printed text

end its related oral interpretation and expression. However, in the

upper gredes (from Grade 5 on), there should perhaps be more time {especially
in the Catholic schools) devoted than is at Present the case to the exceed-
ingly importent technique of comprehensive silent reading. It should be
pointed out, of course, that oral reading amd its related discussions fornm
the focal point around which very meny importent and functional oral
language lessons are carried on and centered, and these latter are made the
basis for future written expression, especially when the practice of
requiring statemenis to be couched, vhere possible, in complete sentence
form is constently followed, &s is the cese with many good tesachers.

English Gremmear, Composition, Penmanship

Grammar is taught indirectly by corrected practice and directly
by blackboerd lessons and textbook (in the higher grades) exercises,
supplemsnted by Workbook activities on the part of some of the more enter-
prising teachers. The Open Door Seriss, in use in both systems, combines
aral end writ ten work, and where a sympathetic attempt is made to interpret
gnd follow out the instruc tions contained in the menuels, beneficial results
are sure to ensue, which hes been the experience in meny clesses. liritten
Composition follows oral di scussion ahd often a blackboérd outline of the
subject, - the results are nugatory, it would eppear, compared to what meny
of the teachers seem to feel the pupils are well capable of producing.

The errors in the finished product are indicated \arally or in writing, or

both) and sw sequently corrected by the one who made them. Very much stiff
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criticism is directed at the handwriting of the pupils, vhich meny

feel becomes progressively worse as the studen ts advance from grade to
grade. Certainly it is ebsolutely true to sey that the writing, in
genersl, in the Inglish Protestant schools is definitely and noticeably
poorer then found in the English Catholic, end that both eare very markedly
inferior to that found &lmost everywhere in the French schools. 4nd yst |
the accepted standard scientific teaching tec.hniques are practiced, with
the expected modifications end variations, in all three systems generally,~-
possibly the explenation lies in the evident fact that the quality of

the hendwriting in the three systems bears a direct ratio to the importence
(badted up by curriculum-time assigned) attached thereunto and the greade
requirements and degree of excellence stressed by each one of those systems.
There seems t be no sound reason why, for exemple, the Pro testent third
grade pupils should not begin to write in ink, or the sixth end seventh
grade Catholic (English) ones should have have Penmanship as part of their
course of study, not only officially, but more importent, in practice.

English Literature, Class Libraries

Literature is well handled in the higher grades, especially if

we properly consider appreciation and enjoyment (1) as being of paramount

(1) 4n amusing incident comes to mind in this comnection, - during observation
of & literature lesson (enmd L1 might add a very successful one from the point of
view of enjoyment -~ these pupils were &ll visibly happy end keenly alert throughout
the lesson) in & rYrotestant Grade 9 boys, the mattser being teught wes Samuel
Clemens ("Mark Twain") "Adventures of Tomg Sawyer" and the section touched upon
was the ons where Tom is supposed to put on a great show of knowledge for the
visiting vicer's benefit end fails miserably. 1 do not think these boys were
"putting on a show", = certainly they did not fail at all, let alone miserably,
before their visitor that morning.
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impor tence here. However, the English Catholic schools perhaps hamper
their own efforts here by being inclined tec place consi derable stress

on "backgrounds" (outiine of the piece, author's life, general theme,

ms tre and rhyme scheme, significence, meaning of certain expressions, etc.)
as contained in dictated notes. Of course, it is difficult to blame

the teachers as long as they &re judged, even in peart, on the results

of their pupils in written examinations emphasizing these not strictly
"literary" matters. The course in the elémentary greades is naturally

more difficult to handle because of the immaturity of the pupils and

for that reeson seems to resolve itself largely into memorization of

a certain number of selections ﬁnd the oral recitation (in unison or
individually, end frequently very well done) of them, together with simple
questions on their more "mechanical” aspects; 1t does seem that a little
more imaginative treatment could be achieved by most of the elementery
teachers, with, however, fartunately, noteblp exceptions. The well-
planned and excelléntly executed Chorel Speeking lessons in the rFrotestant
elementery classes are of invaluable assistance in furthering this end

of making literature more attractice and enjoyable to the younger

pupils in these schools. In all this matter of the tezching (end “en joyment)
of our mother tongus, English, there is one exceedingly important point to
which L wish to give its proper and befitting emphaéis end eminence, and that
is the very valuable, as the results show, prbactice of the Protestent Board
of encouraging, stressing end making possible, the existence and frequent
use of well-stocked class libraries. Every Protsstant classroom 4 visited,
with herdly en exception, enjoyed its owmn personal library - there were

gradations in the evident care, sppreciation end use of the books, of course,




and also their number - and this is a tremendous advantage and & great

step forward in the professional asid end service of the teachinz of

English in those classes,

Socisl Meturity of English Pupils

There is very much more we could have written on this sub ject,
but the space~rights of the cther sections of the curriculum must be
respected. The analysis we have made forms a significant, but necessarily
somewhat bare skeleton outline, the transformation of which into a detailed
schemata we leave to the discernment and reading skill of the individual
reader, - with a little imaginstion and reasonsble juigment, % think the
whole end complete picture will gredually reveal snd develop itself. There
is one finel point 4 would wish to—make in this regerd and it is the
significaent observation that in the English schools the pupils {anmd it
seems a direct result éf their total treining) are everywhere able to
converse freely, politely and intelligently with visitors and thoss in
authority, and to express aml explain their opinion without embarrassment
or insolence. This is one of the major worthwhile and lasting bensfits
of the so-called newer approach to education in its broeader interpr'etation'
and significance, end is characteristic, it is a pleasure to record, not
only of the English Pro testant schools but also the English Catholic ones
as well,

French Reading, Literature, Yenmenship

The emphesis in reading in the French classes is on pronunciation,
articulation, the liaisons, &nd on a natural and fitting tone. in addition,
an explenation of the meaning of the words and the sense of the sentence,

including distinguishing between the principal end the secondary ideas, is
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expected of the pupils. A synoptic plen of the selection is to be cone
structed, and the quelities of its style, such as clerity, correctness,
cornciseness, etc., pointed out. The genersal classifiecation \prose, poetry,
narration, letter, etec.) of the piece should be indicated snd some krow-
ledge of the author geined. Finally, an orsl or written account of the
selection may bve required. 1t is clear that swh an intensive study
(the standard of achlevement expected varies, of course,with the grade) of
the selections inevitebly causes something of a reduction in the number
studied. Uonnected with this course is the memorization and recitation of
a nurtber of literary selections. ‘‘he cultivation of good diction is the
prime &im here, though a good knowledge of their content, following the
_teacher's explanation of same, is taken for granted and may be acked
at any time. Handwriting is heavily emphasized end much practice given
to meet the high standard set for achievemsnt. By the end of elementary
school they are expected to have mastered orderbly arrangement end execution
of ink-writing on single line paper (8lso unruled paper in certain
cases), including titles, spaecing, margins, the proper line-breaking of
words, end such other matters a&s letter addresses, receipts, etc. |
kodels are set, the technique explained, and guided and corrected
practice follows., The result is uniformly good, neat and orderly hand-
wrl ting everywhere,

French Lenguage, Gremmar and Analysis

As fer as Lenguage is ccncerned, the course comprises
vocabulary study (sensing thefimple yet precise word to fit the ides
exactly is the aim here), end exercises in observing end exrressing their

thoughts about common objects and experiences (home, school, westher, lessons
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studied, things in natwre, religious ami civie events, etc. ete.), include
ing thelr personal feelings end emot ionsl reactions, snd the reduction of
these to oral or written composition. Finelly, grammar end enslysis,

%o which tle French join spelling end dictation (which also tekes in the
meny merks of punctwetion), is studied. The grammar is deteiled end
difficult end consumes & very considerable amount of progrém tinme.

The enalysis, usually a septence expressing a significent sentiment (such
as one I witnessed analyzed: "Les enfants qui déleissent leurs perents dens
leurs nécessités ne sont pes dignes de vivre".), is likewlse involved

end far from easy. Both are teught by the aral blesckbosrd technique end
reinforced by written exercises. The dictestions are mesnt to provide
occasions for the pupils to see the lamguage rules put into practice

and greaet siress is continuelly plsced on proper punctuation. The
Complementery Grades g into ell these matters in carrespondingly grester
detail and edd such items es & study of pore formal elsments of 1literature
as well as soms elementary notions of the history of litersture as derived
from the suthors studied, end what is known as "explication de textes",
that is, a deteiled, enalytic, intensive study of a certain nurber of
narretions,

More Provision for "Humen Fsctor" Necessary

From 811 the sbove, it will at once become apparent that the
course in the biother Tongue in Frenmch schools is & very complete and
deteiled one, requiring coﬁsiderable ability on the part of the teechers
and a corresponding effart on the part of the pupils. It is predominently
intellectual in cheracter, end follows strictly a very definite pre-arranged

plan end progrem. There is little rcom (or time) for horizontel development,
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for initiative or imagination, for the chence play of sn unexpected tum
in the lesson or day's program, Perhaps for these reasons, the results
obteined do not seem entirely commensurste with the effort snd time
expended. The teaching in this field begins toteke on and assume the
aspects of a solemn duty or e sacred celling, end the humen elemsnts,
natural to ell education, may be lost sight of in the process. Readily
g;-anting the beauty, both of precision and content, of the French lenguege
and the intellectusl training its formsl study effords, end the speciel
place and significence instruction in their mother tongue holds in the
minds end hearts of ow fellow Camadians of Fremch origin, nevertheless
it would seem very true to say that the aims.set for it by the able_
educators in charge would be more completely eand far more pleasani:ly
end pleasurably achieved if the very rigid and exscting stendards were
relexed to some slight degree &nd the humsn facter, &s it epplies to both
teacher end pupil, provided for end teken into far greeter account than

is the actual situastion at the present time.

END OF SECTICN TWO
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SECTION THREE

THE TEACHING OF MATHIMATICS

Cormon Characteristics

This third section, on the teaching of mathematics, in
contrast to the two which immediately preceded it end which were
necessarily end of their neture bi-fecal in cheracter, being
differentiated in the one cese by religious afriliati on and in the
other by native lenguage, offers scope at last for unified &nd
wniform treatment of a subject in emd of itself alone, or "per sze",

as the pﬁilosophers phrase it. Accordingly, in this importent matter
of methematics, both elementary end more edvanced, we shall strive to
present cherecteristics common to gll three systems, without, of course,
denying their rightful end proper place end position to the inevitable
devieti ons we deem of significence end pertinence.

AIMS AND OBJECTIVES

Protestent Objectives

The eims of Arithmetic, as given in the Protestent Handbook

ere as follows:

], To enable the pupil to think in terms of quentity
end nurber. 2. To develop accuracy end speed in number
processes. 3. To apply the results of thinking in quan-
titative terms to actual si tuations. 4. To cultivete the
habits of care, arder &nd neatness in number. 5. To aid
in the development of such morel values e&s industry, honesty
end initiative." (1) It goes on to emphasize the sometimes
overlooked fundamentel fact thet, "As it should be taught in
the school, arithmetic is & practical subject. It should never
be divorced from situvations which may sctuslly be met in life”.(2)

(1) Op. cite, De 23
(2) Ibid., pe 23.
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fmong the eims listed for Algebra as a distinct subject are included,

-with others, the following:

"To show the meaning &end velue of symbolic exmression
with relation to numerical values amd mathematical
operations. To teach the idee of the equation and to show
its valus &s a method of solving problems. To make possible
the expression of quentities which sre impossible of expression

in erithmetic. To develop the mathematicsl attitude to
observed fects". (1)

It further notes that, "The solution of the problem and the use of the
equation are the two most vital parts of algebra for the average pupil”,
(2) Finslly, in the section on Educationel Philosophy, mathematics finds
its vindication in these apt words: "As the world is en ordered creation,
operating upon unchanging laws, the study of mathematics, which is the
science of order, finds a place on the curriculum.” (3)

Catholic Cbjectives

In the Catholiec Programme of Studies, there are some
interesting observetions under the heeding, "First Ideas of Number":

"The teacher will give, orally, an idea of the numbers
from 1 to 50 by means of the usual concrete objects; kinderw
gerten sticks, marbles, counters of ball-freme, pieces of
paper, stc., or she will lead the children to form them-
selves into groups to represent these nurbers., - - - By
msens of objects she will give orelly the first noticns of
multiplication eand division., Note: All these first notionms
of nunbers must be presented in the following order: 1.
Intuitively (concrete form), 2. Orally, 3. Written". (4)

(L) Op. cit., p. 21-22.
(2) Ibid., p. 22,

(3) Ivid., p. 9.

(4) Op. ecit., p. 13.
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Later on in the sam text under Arithmetic we resd:

"On account of its practicsl character, a knowledge
of arithmetic is essential in deily life. The Primery
School (1) trains the pupils to solve accurately, easily
and repidly the arithee tical rroblems met with in every-
dey life. Arithmetic stimulstes attention end rellection
end develops judgment end reasoning, This subject should
be presented in the following successive stages: Intuitive

(using concrete materisl), Oral arithmetic, written
arithmetice". (2)

Here 8lso is stressed in almost exactly identicel words, oddly
enough, the same thought expressed in the Protestant menual, namely,
that, "Arithmetic in the school is & prscticsal subjJect end should
never be divorced from sitwetions which may actuslly arise in life,."
(3) There is another besic, indeed precticslly axiomatic, thought
constantly brought into prominence end reiterated sgain snd egein in
the Catholic text. It is the point bearing on the place and importence
of mental end orsl arithmetic.

"The teacher will again beer in mind that the mental and
written work go hend in hand, the former supplying the found-
ation for the latter. Accuracy end speed in number processes
should be developed by mentel &rithmetic and repid calcul~
etion, « = = Written problems snmd exercises should bs of a
practicel neture and always be rreceded by orsal work". (4)

CONTENT

The content in mathemstics for Grades One to Nine forms,

in general, a fairly compact and well-organized tody of knowledge

and includes narmally such matters as: 1) Arithmetic - the fundementel

operations with integers, averages, common measures, factoring, fractions,

(1) It will be remembered thet in the Catholic system the term "Primary”
is applied to all Grades, up to Twelfth inclusive.

(2) Op. cit., pp. 35-36.
(3) Ibido’ po 38.
(4) Ivid., pp. 38-9.
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decimals, simple proportion, and percentage snd its applicetions in
discount, commission, profit and loss, and interest. 2) Mensuration -
the square, rectangle, triesngle, circle end cube, and squares snd square
root. 3) Commercial forms - bills, accounts, receipts, cheques,
and elemsntary bookkeeping. 4) Algebra - notation end fundeamentel

operations, factors, fractions, and simple amd simulteneous equations,

EDUCATI ONAL PRACTICES

Use of Blackboards, Objects and Materisls

In the teaching of methemmtics, both elementary eand more
advenced, the first impression with which we are left is that here above
all is the blackboasrd truly the tescher's right hand. Certeinly its
essistance is put into universal use snd 1 think it is safe to sey,
depending on memory as reinforced by written notes, thet no methematics
lesson was observed anywhere in which the blackboard was not utilized
to the fullest, and 1 might add, employed efficiently, intelligently
aml efficaciously. To digress for a very brief moment, the blackboard
techniques of the teachers, almost without exception, of the three systems
are of the highest and there is a striking uniformity of excellence
throughout not only in the teaching of this especially suitable subject,
which of its very nature lenis itself so reedily to diagrammatic end
pictorial presentation, but also in the other subjects which lend them=-
selves in varying degrees to this mepner of treatment., The second genersl
thought on this subject, @ad this applies predominantly eand prirmarily to
the introductory grades, is the obvious necessity and requisite that the
elementary procedure be rendered at &ll times as concrete and "realistic" as

possible by the use of as large a nunber as are available of the pertinent

ob jects and prepared materials,
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Procedure with Arithmetic

Arithmetic is practicelly everywhere rresented along these
general lines, « the tescher (the pupils' desks are of ten cleared
to render concentration and attention easier end meke distraction less
likely) develops the section urder study inductively by aral explorative
end integrated questions based largely on the former mathemeticel experience
end knowledge of the children, at the same time constructing end filling
in, as the enswers warrant, a diagrem or outline ip chalk on the bleckboard
of the matter of that lesson. 'his continues until the picture is complete
and the high-points or essentials of that particuler lesson sufficiently
clearly and completely, in the opinion of the tescher, presented to
the pupils at thelr equivalent grade of mathematic absorption end in
lenguage sul ted to their present level of undex;standing. 'this generel
plan may be gone over rapidly & few more times by the teacher himself,
usually essisted by some of the naturslly bri’ghter pupils who have
already due to inherent ability achieved a fairly secure grasp of the
leading thoughts of the lesson. The teacher then may devote & few minutes
to the more obvious, end also the less cieerly evident, egppliecations of
the principle or rule being taught and* especielly any immediate reference it
mey have to their own every-day lives le.g. , in teeching Cormission, its
relation to the possible newspaper delivery work of some of them might be
explaeined, etc.), and he might go on to indicate some voonnected and
related unusual features end details, mot that these will be remembered
now {or perheps even at 811} but to assist in the generation and preservstion
of interest, or as motivation.

Review and Remedial Work

Next the teacher will work out, again orally with the recording
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in chelk on the blackboard of each step, examples of every major kind of
problem connected with the matter of the lesson. Some of the pupils may
then be called upon to wrk out a few problems either at the bosrd
themselves or orally from their places with the teacher doing the chalk
writing at their direction. When these are sufficiently clear, the
textbook may be taken and the matter on the sub ject it contains gone over'
as a co-operative endeavour by teacher snd pupils. Naturslly, during all
this time, and especielly if a high degree of interest has been maintained,
which the observations showed to be normally the case, & Steady stream
of questions will have been dirscted to the teacher aﬁd either enswered
by him (thet is, he guided the pupil by inductive gquestioning to the
required answer, - & solution almost alweys possible in e well-tauzht lesson)
or tetter still by other pupils im the class who have grasped, as vwe said
above, the lesson's significence end essentials. Frollowing this, & brief
and repid recspituletion of the highpoints of the lesson mey he made, and
the pupils turn to exercises or problems on the matter to test their know-
le dge for themselves. Difficulties will usuelly ensue sooner ar later
(of ten more recondite applicetions of the general rule) and these sere
cleared up for &ll/st the bosrd. Further examples to solidify the technique
are then worked for prectice. LIt is of course understood that ell the above,
which represemts the general consensus, admittedly liberslly &nd compre=-
hensively described, of arithmetic method observed, does not necessarily
take place in & single lesson or on a single dey, end likewlse a place

must be reserved for both subsequent prectice end review, 8s well as possible

individuel diagnostic and remedial work.
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Proceduwe with Algebra, Hensuration snd Comercisl Forms

Algebra enjoys a somewhat similer presentation, except that
concrete practical treatment is naturally more difficult, but the greater
maturity of the pupils end the ‘interest of the matter itself, together
with the natural satisfaction inherent in its successful solution, usually
all combine to overcome this difficulty. Mensuration is capable likewise
of adequate blackboard treatment, but anmother useful and much more
concrete help is readily adaptable here., I refer to the cerdb‘oard (some-
times wooden) models of verious sizes and design of the main geometric
figwes studiea. These, of course, are of invaluable assistence in
rendering vivid end life-like, in & visual menner, matter which would
- otherwise always tend to remain disfant and indistinct beceuse of its
very abstract and formular nature. Agein, practicel mensuration
exercises on the dimensions of the desks, walls, and other suitable
equipment (the globe provides a sphere to measure, for example) of the
cla ssroom it'self serve to bring home to the pupils in 2 more striking,
interestihg and permanent nanner end way fhe rel evant practical application
of 81l this study. Commercisl Forms are best taught, as mizht be expected,
by the filling in emd cample ting of real-life models secured from the
neighbarhood bank or corner grocery stare, which again serves the iwo-
fold purpose of arousing and retaining interest and clearly proving
the practical relationship of the matier taught to actual life situations.
The remainder of the course must of its nature incline to the more
theoretical, but even here teaching based on the practical and utilitarian

aspects of the subject-:natter will greatly ameliorate the difficulties of

mere classroom presentation.
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Pupil Carelessness Greatest Obstacle

Finelly, we would point out that in the very early gredes
very skilful use is mede of pieces of paper (cut out sometimes in eniml
shapes), the ball freme, end similer materisl to put the concrete
1dea of abstract nunber across to the children. Ural and mentel
ari thmetic, especially the former, i;; qui te well done in &l the
. schools. The presence of supplementary Arithmetic Workbooks, especially
in the English schools, was noticed, & very useful and beneficial

aid in this type of teaching. The Cetholic teachers provide them on
their own initiative (likewise probably the Yrotestant), as, with the
exception, I believe, of Grade 3 (English), they do not form part of the
official program. +n passinz, we might note that the Inglish-speaking
systems, both Catholic end Protestant, employ a common series of text-
books (l), though in general the Catholic progrem, as was the case also,
we remember, with Spelling, is farther ahéad in the text used at each
grade-level, Very little "fjﬁgel‘-()%iﬂg" end similar "illegal" procedure
was observed, whet little there was being confined to the French schools,
In short, mathematics is well-taught everywhere at &all levels, though

we might wish the Protestant teachers to be a little more stringent

in their demands on the purposive efforts of their assuredly not over-
worked pupils, =md the Catholic teachers to strive to meke their
presentations possibly more practicel and concrete. The greatest obstacle
to be overcome, in conclusion, lies outside the subject itself end is
almost beyond the power ad reach of the teacher no matter how excellent

his technique, end that isthe omnipresent bugbear of pupil cerelessness,

(1) Books I to III of The Canadian Problem end Practice Arithmetics {Toronto:
Ginn end Company).
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some thing which our brami new modern educational theories @nd techniques,
with their elmost total lack of compulsion of eny nature whatsoever, seem
powerless to overcome or eradicate, a point teachers everywhere are
bewailing end bemoaning, as so many of their best effarts, the energy-
consuming fruit of meny yeers of tireless endeavour, seem to go to waste
and to be of no evall, due to the indifference and "laissez-faire” attitule
on the part of our present-day spoonfed pupils. Perhaps, in our kindness -
or is it blindness, we make things too easy for those youngz people, ~ for,
after all, the history of mankind shows that struggle and opposition end
intelligent purposive effort unite to fom end build the strongest end

most indestructible cheracters. 1f we add ‘essentisl religious formetion,

we are well on the way to oﬁr ideal of the complete Christien citizen.

END OF SECTION THREE




«105=-
SECTION FOUR

THE TEACHING OF THE SECOND LANGUAGE

Importent Position of Second Language

Our schools, both Protestant end Catholic, in the Province
of Quebec are, to the best of my knowledge, unique and unpsralleled, &s
far as the whole &and entire Dominion is concerned, in thet the teaching
of the second language (English for the French, end vice versa) is
compulsory, not only in the higher grades, but, perhaps more important
still from the point of view of establishing broadly sympathetic attit‘udes
as early as possible in the child's formetive end impressiohable years, in
the later elementary ones as well., The study of irrench begins in Grade
3 in the Protestant schools end continues as & compulsory subject to
Grade 12, inclusive, and extends in a like menner also from Grade 4 in
in the English Catholic schools. In tﬁe French schools, English must
be taught from the Sixth to the Twel £th Grade, ’both inclusive, &nd may
be included (two hours & week) in the progrem for Grade 5.(1) Briefly,
then, on all our programs the second langusge enjoys a position of respect
end importance, which represents, in my humble estimation, a further
indi cation of the educational wvorth end signif‘icant contribution of our
unfortunately too-often unjustly meligned Quebec schooléystem, & democractic
system of Christian educetion, which with its prime tenet of educational

freedom for ell, Inglish and French, Catholic, Protestant and Jew, bas

(1) Far documentery proof of these metters, consult the various Courses
of Study and related texts end materiels referred to previously, especially

tlose indiceted in Section Two.
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received encomiums of praise from accepted neutral observers of experience

end perception, even beyond the borders of the country itself. (1)
AIMS AND OBJECTIVES

Aims i the Catholic Schools

The Catholic Programme of Studies has this to say of the

teaeching of trench in English schools:

"A knowledge of French is most useful to Canadiens,
especieglly here in our own province. English Primery Schools
should, therefore, make every effort to encoursge pupils to
acquire a wrking knowledge of the french language. The
pupils are taught by carefully greded exercises; 1. To under-
stend french as a spoken lenguage. 2. To spesk it themselves
adequately. 3, To read it with cagse. 4, To write it
correctly”, (2)

Again, in the High School Progreamme we find: "Teachers of krench should,
therefore, devote en appreciable part of their time to French conversation
and even endeavour to conduet their lessons solely in the French langua ge".
(3) The word "endeavour™, to my mind, is well-chosen here for spesking
from experience, both &s pupil and teacher, the conducting of a class
canpletely in another lenguage is one of the most difficult of all
pedagogical undertekings. Conversely, in the French version of the
same text, the teaching of English is spoken of, in pert as follows:
"Dans certaines re’gions ou les enfants entendent

constamment parler l'anglais autour d'eux, leur oreille

peut se former beaucoup plus eisement % 1a langue seconde,

et la pronunciation sera rendue pl}\xs facile. ZIEn outrs,

1'utilite de cette langue peut y e‘gre plus grand’e, Jusqu'au

point mfme de devenir une necessité, - - = L'école rrimire,

sens wouloir pousser nil trop loin\ ni hautﬂl'ensei gnerent et

1'tude de cette langue, se doit & elle-meme, comme elle doit

aux enfants qui lui sont confie’s, de leur en communiquer une
connaissance suffisante." (4)

(1) 7o givég,:‘gne example, see pp. 542-59 of "A History of Equcation” by
W. Kane, S.J. (Chicago: Loyola Unive;sity Press, 1938).
(2) Op. Cit‘, D. 43.

‘5) Op. Citog Pe. 11'
(4) Op. Qito, Pe 41.
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Aims in the Protestant Schools

Among the aims listed for French in the Protestent Hamibook

ere the se:

"l. To develop in pupils a familisrity with French
@s a spoken language to a dezree which will enable them
to use it with ease in &ll ordinary situations. 2. To
give pupils a knowledge of the construction of the langusge
end. & vocabulary which will allow them to read Fremch
literature, at least in its simpler forms, by the time they
complete their school course., 3. To acquaint pupils with
the manner of thought and expression of a race closely
linked with our owm historicelly, as this is shown in language,
end thus broaden their views and widen their sympathies.
4, To increase the uwsefulness of the pupils when they emerge from
schools end enter upon business or professional life, particulsrly
in the Province of Quebec. 5. To afford an opportunity for the
disciplinary values of language study". (1)

Two fur ther observations are definitely worth noting:
"In view of the importance of this subject in the rrovince
of Quebec, teachers should endeavour to interest pupils keenly
in it, = - - As far &as possible French should be taught in
that langwage. 4An English explanation should be given only when
absolutely essentisl. Teachers of &ll grades sre asked to use
French, at least occesionally, as the medium of instruction in
such sub jects as Geography and History". (2)
CONTENT
In the Catholic schools (both systems), the course comprises,
in its broedest interpretation, vocabulary, conversation, pronunciation,
idioms, grammar and language, tremnsletion (theme and version) and reading,
dictetion, memorization end elementery composition (including imitation).
The Protestant schools emphasize formal langwage less, siressing plays

end songs, reeding end conversation (often drematized) end simple dictation

and transeription, - time, however, is devoted to verb study, elemsntary

(l) Op. cito, pp.55'60
(2) 1Ibid., p. S6.
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gramnar and some written work. The high school gredes feature reading

and di scussion of easy litereary sel ections, together with more formal

gremmar study.

EDUCATICONAL PRACTICES

English Catholic Schools

There is a vast d.iffe(ereme in the English Catholic Schools
between thg teaching of trench iﬁ the elemsntary grades and that in high
school, and the di fference is thoroughly and unequi vocally in favour of the
latter. In the elementery grades, the subjct is definitely unpopular
in the main with both teacher and pupils. there is & marked absence of
enthusiasm on the pert of both toward it end rrequen’&}fche bare necessities
of thes course are ell thst is rresented, The reason for this unfortunate
situation is obviously mot raciel pre judice, - there is no entipathy toward
the French people, the exploits of the Cenadiens of that tongue receiving
their full ahd just deserts, for example, as we shall presently see, in the
teaching of History in these ssame classeé. No doubt the difficulty of
the subject itself causes & certain cooling of enthusiasm on the part of
soms, but this epplies with equal force to the other two systems. Again,
the knowledge thet there &are almost certeinly sure to be some native French
Canadian pupils in the class who will faturelly be quick to detect errors
may be & possible source of timidity to some teachers who are not too
confident of their linguistic power and capacity or fluency, - but this
cleerly cennot be the cause of so widespread a situation. The cause, snd
the teaéhez's and principals are acutely and resentfully aware of it (1),

lies in the hopelessly imPOssibie official textbook which is guilty of

(1) Even the Director of the leaching of Secondary Languages himself pointed
- out in no uncertain terms to me a few years ago severel of the deficiencies of

this outmoded text.
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practicelly every known pedagogicel offence in this regard (content, form,‘
psychology, organization, ete.). It is no exaggeration to ssy that en
exzmination could be set from this text thet mu-ld in 211 probability
prove too difficult for eny but the most gifted Grade 12 pupil, snd children
of thirteen and undgr are expected 1o master it and with enthusiesm.

Elementery School Course Formsl eng Impractical

This state of affairs (1) is vitisting the entire teaching
of French in the Inglish-Cetholic elementery grades, end is indirectly
affecting the high school ones (where & superior &nd exceedingly fine text
is in use, oddly enough) becsuse the pupils entering therein do so with
a definitely prejudiced attitude (end no wonder!) towards the study of
the recessary second lenguege. The course is highly formslized, very
impractical and devoid of all relation to normel proven procedure. (2)

It is to be remembered furthermore that the officisl textbooks, "to the

exclusion of &ll others", as the Regulations phrase it (3), must be wed
in the classes indiceted, and all examinations, of course, are based upon
them., Many teachers, however, especielly those personelly proficient in

French (4), struggleto overcome, insofayas they are &ble, this formidable

(1) A conmittee of principals wes formed in 1%44 to outline end suggest
& new French course for the elementery grades, but apparently nothing so far
has come of it.

{2) Probsbly the only favourable feature of the whole thing is the provision
of every class with & gramephone end a set cf records illustrating well-pronounced
French conversaticn, :

(3) Generel Circuler of the Department of Studies of the Montresl Catholic
School Commission (L'ecole Canadienne, Jenwary 1945, p.244.)

{4) The competitive examinations for engagement end promotion &1l include
one or more in the French language, written or oral, or both.
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handicep, but it is true to say that at the present time any French
the English-Catholic pupils learn is lergely incidentel knowledge
derived from playing with Frenchespeeking friends (a methad, of course,
of considersble success and highly recommendiable to all ppils). The
high school course is a sound one end is well taught (sometimes by
specialists), save th‘at & greater effort might be made in the direction of

oral work amd practical conversation,

French Catholic Schools

| The same situetion mainteins with regerd to the teaching of
English in the French schools, the compenion seriss to the textbook in
the English schools being in use, However, the French pupils seem to
fere better then the Engl.ieh in their outside camtacts, or else have a
stronger realization of the need for being bi-lingual, for very many of
them are relatively quite proficient &t spoken English, Furthemore,
they are asware of its value,' find Enélish reasonably easy to learn end
are justifiably proud of their accomplishrents in it., When visiting the
French schools, I aveiled myself of the opportunity in almost ell the
classes (except, of course, the youngsters) of ascertaining their feeling
towerd end knowledge (1) of English. Practicelly unenimously, their enswer
was that it was "utile et facile”, that is, useful end eesy to learn. And
yet, teachers themselves spoke largely only academic English (or about the
seme class of English &8s our teachers speek French). There was no very
noticeable difference betwsen the elementery and the complementary grades,
these two latter classes being, in the Irench system, a&s we have noted

before, a continuation in deeper farm of the first seven gredes, and not

(1) The technique used was a personal quiz of their sttitude toward the
learning of English, its value, difficulty, etc., and & request to converse with

me briefly in simple English.
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forming & very distinct unit, as does our high school.

Protestant Schools

Vie ere 'coni‘ronted with a sharp contrast when we turn to the
Protestent schools, - here, &t least as far as personal observeticn revealed,
the enthusiasm, vitality end high interest seem in the main confined %o the
gramzer school gredes. And again the reason for this seems to revolve
about the texts in use end the orientation they tend to give the course and
the stendards thay set and bring into being, gremnting elways, be it under-
stood, the paremount end controlling position of the teacher in this matter,
Be this e&s it mey, the grammer (even that in mimeographed semi=workbook
form), at least, seems to be taken very ceasually by the pupils and does
not eppear to be considered by the teachers elther as over-compelling or
terridbly vitel. But in the elementsery grades the enthusiasm engendered and
the degree of interest secured and maintsined are to my mind truly. remark-
sble, if not dowmright emmzing., 4nd why not?, - surely acting out plays,
singing songs, dramatizing exercises in crdinary every-dey conversation
{e.gs greetings on the street, etc.), end so forth, are "surefire" technigues
in stirring pupils to a motivetion that will carry over abundantly to the
written exercises and verb-study that are by no means neglected or by-passed,
The se methods, reinforced by the ordinary types of oral end written work,
and strengthened by the constant determination (displayed by meny teschers)
not to ellow even one error :”.f form o content to slip by them during the
course of the lesson, assuredly make for outstanding suwccess. Naturally,
constant care must be teken lest the course, as 1 am mede aware sometimes

does happen, degenerate into & mere memorization of the play under study.
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But even prescinding coample tely from the amount of French actually learnt

end retained, be 1t great or smell, no one cen deny the magnificant

interest displayed by both teacher and pupil in the elementary grades towerd

~ the study of Fremch, an interest that cennot fail to bode well for the

more specielized high school study in the coming years of the school life

of those selfsame children . had the great plessurs of observing., There is
one further point of practiceal technique of which I took mote amd thet is
the use in all the Protestant classes of large printed cerds (always
prominently displayed) listing the conjugations (present tense) of "avoir"™ end
"etre", plus several frequently used past participles, and a similarly
prepered sample of & reflexive verb., On reflection, it will be seen that
there 1s much more functional gremmer conteined in these cards then at first
is reedily di scerned, and they are put to skilful use, especieglly by the

more confident end proficient teachers. Naturally, fhe blackboerd, too, is
brought into plasy for ver# conjugetions, tramnslation exercises, trenscription
and the like, end is here, as also, as we noted, in the other subjects, expertly
handled and mede to render its optimum service. (1)

Revitelization Neaded

In conclusion, then, the teaching of the second language in the
Catholic schools needs & prompt end definite revitelization, especially in the
graumar grades, smd the Protestent schools, while admittedly doing & rather
remarkable job end certainly m outstanding one in the elementary clesses, might
improve their courses by a little "tightening of the tension" as regards the more

formal side of the subject and that notably in the high school grades.

IND OF SECTICN FOUR

(1) This applies to &ll three systems.
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SECTION FIVE

THE TEACHING OF THE OTHER SUBJECTS

Convenient Sevenfold Grouping

In this fifth section we have grouped together in a somewhat
arbi trary menner, and purely for the sake of convenience, the remaining
blocks of subject-matter, interpreted breadly, that are still to be
considered, We have formed seven groups, as follows: 1) Sociel Studies
(Lses, History énd Geography), 2) Generel Scieﬁce, 3) i.atin, 4)
Commercisl Studies (i.e., Shorthanvd, Typewriting, end the like), 5)

Music end Art, 6) Industrial Arts snd Household Science, and 7) Health,
Hygienes and Fhysical Traixiing. It is to be clearly understood, however,
that while we shall restrict our comments on these studies to more

general (though true amd specific in each case) obse;rvations, devot ing

also a curtailed amount of space, as necessity dictates, to each member

of the 1ist, we do, nevertheless, sti1l consi der these subjects, not as
merely "minor" ones, but as possessing and deserving a place in their own
right on the complete curriculum, and as possessing, fu thermore, each a
special significence and role of its owm in the formation and train.ing of
the fully-developed end well-rounded cherescter, the process we call
education. In this section, then, we shall deal briefly with each of these
seven phases or facets of educeation fromA the strict threefold division we
employed above of aims and objectives - content - educationsl practices,
but grouping under one subject-heeding whatever we deem necessary, pertinent

or of interest as pertaining to that particular item or unit.
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1. SOCIAL STUDIES

1t is customary to consider thess as being primerily History
and Geography and we shall follow out that interpretation accordingly by
limiting ouwr remarks stri ctly to those two subjects.
a) History

The eaim of tesching History, or at leest a very important one of *
the various aims, is "to develop & heslthy nationelism and a reasonable
internationalism". (1) The Catholic Prograrme declares that from this
knowledge {(of history) the pupils "are led to draw‘conclusions of a moral,
religious @mad patriofic nature”, (2) Both texts stress in elmost identical
terms thet it is to be mrde a "living subject™ and not a mere memorization of
minute details, In the Catholic schools the Elemsntary Schools study
Canadien History end the High Schools General (European/ History, emd the
Protestent schools likewise, save that the History of England is studied in
Grades 7 and 8 and thet of Ceneda again in Grade 9, World History being an
optionel course in Grades 10-11-12, By the wey, in the French schools
Generel History is also & Grade 10-11-12 subject, the History of Canads
likewise being studied in those grades &t the seme time. These schools
pay greaf atteﬁtion to the part their forefathers played in the history
of Canada and detalled krowl edge {(synoptic tables are frequgntly used) is
expected. There has been much comment recently in the press eand in
prepared talks thet the texts in use in both the French Catholic end the
English Protestant schools are incomplete in scope and treatment and therefore

inevitably present psrtially distorted viewpoints. My observation inclines

(1) Protestant Teachers' Handbook, p. 71,

(2) Op. cit., p. 39.
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me to agree in general, but the text in use in the English Catholic

schools (which is a revised and extended version of the one used in the
Protestent Grades 5 and 6) seems to me ideal, thet is, as a "history
reader” (it is understood thet supplementary nof‘;es, teacher explanations,
etc., are necessary in eddition), containing practicelly all the
omissions so far charged by each partisan group ageinst the other. The
practice of note-summaries, especially in the higher grasdes, is extensive,
while story-telling and informel talks predominete in the earlier
cla ssels. A certain vitalizing of the tes ching of History in the Catholic
schools aeem necessary. The Frotestant schools underteake activity projects
of various natures {model log cabins, sand table layouts, art wrk, etc.)
in connection with the history course, and this, together with occesionsl
films and some slight laboratory work {cherts, no te-tooks, ete.), conduces
to & higher degree of interest on the part of both teacher and pupil.
The place of the library end the correlation of history vith literature,
current events, etc., is clear,
b) Geography

The objective of the teaching of Geography in the words of
the Catholic rrogremme is to give the pupils "some knowledge of theéarth's
surface and the people who inhabit it". (1) 1t goes on to stress thet the
proper approach is the humen espect, en attitude the Frotestant Hendbook
fuliy concurs with when it speeks of the study of Geogrephy leading to
"a recognition of the interdependence of the people of the world and the

necessity of right relations emong them". {2) The content in both systems

(l) Upe. Citﬁg p. 41,
(2) Op. Cito’ Pe 64.



-116-
is the traditionsl Geography metter. The emphasis, however, is somevhet
different, - the French schools stressing the Province of Quetec more than
do the other systems. Anoth er difference is that, generally speeking, in the
Catholic schools the study of history takes a definite precedence over thet
of gebgraphy, while the reverse is true in the Protestant Gredes. Geography
as such, for exemple, in the kEnglish Catholie schools, is solely a gremmar
school subject, and the French schools, while carrying it on their curfieulum,
never suffer it to interfere with the teeching of the quite rigorous course
in history, The Catholie schools. do, however, score on the nurber,
conditiong end visibility of their maps \mep-drawing by the pupils is also
stressedj, but in general, their interpretation of the teaching of geography
lacks, with exceptions, inspiration end imeginstion. iactual knowledge
here, as in fistory, wuld seem to be the major goal. in the rrotestant
schools every elementary grade studies Geography end it is also an optional
course in Gredes 8-11, While a certain amount of knowledge is exacted
(the text in the elementery classes is the same as that used in the znglish
Catholic schools), here, as with History, supplementary reading, scrapbooks,
films, ectivity projects, etc.,, all play an importent part in the teaching
of the subject. Simple talks is the technique in the gvery early grades,
Integration with the home environment of the pupils 1s stressed in all sy stens,
espe cially the Protestant.

2. GENERAL SCIENCE

In the Catholic elemsntary schools this course is entitled "Genersl
Science and I‘iygiene" end consists mainly of four more opfless unconnected
{at least as fer as the internael content of the progrem is concerned) sub-

divisions, nemely, the humen body, enimal life, plent life, ani notions on
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industry. No textbook is Provided for either teacher or pupil, the
course generally comprising notes (1) fomulated at the initiative of the
individual teacher (great variation naturelly occecws) and tramscribed snd
subsequently studied by the pupils. The teacher of fers whatever explamation
of his omn notes he sees fit, fThere is no exactly comparsble course carried
in the Frotestent elsmentary schools, the Health Education course we shall
spe &k of shortly in sub-section 7 being something entirely different., How-
evér, a course entitled Elementary Science (formerly called "Nature Stuly")
is carried in Grades One to Seven end is &t present besed on the New
. Pathways in Science Series. The aim is practicsal and functionel, the
technique being integration with the pupil's gemeral environment. The French
schools carry this progrem (i.e. General Science and Hygiens) forward into
their Complenentary Course under the headings: hyziene, zoology, botemy, in-
dustry, physics &nd chemistry {(Grade 8), &nd geology and minerslogy (Grade
9)s. The treatment accorded ;chese rather weighty subjects, as is obviéus,
is very s‘uperficial, it being largely trus to say that it consists mainly
in the defining of the major terms tle s; various sub jects involve.
Laboratory work and demonstrations are either non-existent or very elementery.
The introductory IEnglish Catholic high~-school grades, however, offer a
juniof science course somewhat similar to that carried in the corresponding
Protestant classes. The latter though properly place greater emphasis on the
practice and value of demonstrations and simple experiments and the consequent
write-ups of them., 1t must be remembered, in all fairness, that the Catholie
grades, unlike the rrotestant, exist as a great majority in vhat may perheps

best be termed "junior commercial high schools”, that is, elemsntary schools

(1) Femiliar talks in the very elementary gredes.
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that carry the first two years of the cormercial high school course, and
do not»have at their dlsposal, therefore, the laboratories the inclusion
of Gredes Ten to Twelve nocessitates. The explanation is equally velid
for the French Intermediate Schools, Naturally, in the Catholic Superior
Schools, the normal leboratary facilities are utilized by the earlier
gredes to considerable advantage. Lt is, I think, toth sccurate and Just
to say that fundamentelly the seme generel aims characterize both systenms,

among them being, quoting from the Protestant Hendbook, the following:
"To glve information regarding a particular field or
fields of study in the physical world; to teach the habit
of accurate observation; to teach the scientific method
of analysis, comparison and generalization; to demonstrate
the value of organized knowledge; to emphasize the unity, edapt-
ation, and economy of nature™. (1)
In connection with this last remark, it is pertinent to point out that the
study of nature affords an opportunity to the Catholic teachsrs to
emphasize man's dependence upon his Creator, thus effecting a correlation
of their science teaching with the course in religious instruction end
moral formation. ¥inally, in the higher grades, note-taking (includiﬁg
cherts, diagrams and other supplementary meterial), seems to be the
established procedure. Horizontal reading is likewise recommended.
3. LATIN
Latin is an optionel subjct in the Protestant schools and is
compulsory in tke English Catholic Classicel High School Course {(but not
the Commercial Course). However, even in the Classical Course it may be
dropped in exceptional ceses and with the spprovel toth of the rrincipal

and of the tescher in roaurth High {(but only there) in favor of lintermediate

Mathematics (both courses cemnot be teken, incidentelly)., It will come

{1) Op. cit., pp. 136-7.
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83 a surprise to many to learn thet Latin simply does not exist as a

course in the French Frimary Intermediate or Primary Superior Schools

(the Classical Colleges, of course, carry it in their equivalent classes).
This springs from the fact that Latin is considersd a sub Ject demanding
considerable intellectual ability, andi that type of student they believe

is mostly to be found in their boarding colleges, which offer a rigorously
classicel course. The French trédition of concentrated classical study

for the "natural intellectuals" amd only very little more then th e’bare
esséntial treining necessary for making a living end leading a "good life"
for the remainder required a long period to be broadened into our more
democractic concept of some form of sscondary education for 1. The
process is still going on. Be that &s it mey, the English ‘Catholic rrogramme
Trecormends "that Latin be teught in such a way as to enable the pupils to
read and s&ppreciate the authors", (1) Frequent oral drills engd exercises

to maintain interest are stressed, end the aim of bkaving the pupils

expressed the esuthors' ideas not in a merely literal translation but in the
best possible equivalent knglish is emphasized. The Protestant Hendbook under
"aims" expresses somewhat the same idea in these words: "To acquaint the
pupils with the vocabulary and gremmar of the lenguage to a degree which will
enable them to read original works in Latin with satisfection and Pleasure.
To show the close relation of Latin to English and French, end by so doing

to give increased facility and exactness in the use of the latter lenguages™, (2)
It goes on to list other minor aims, but these are the prime ob jectives.
Gremmer, prose, poetry, etc., form the course and the method is reading,

orel and written trenslation, grammatical construction snd the rsasons thereof,

(l) Op. cito, P 14.
(2) Op. cit., p. 88.
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and so forth. Development of historicel backgrounds, political personal-
ities, end the condition of life Of the people, etc., all serve to maintain
and heighten interest, as does also in a special way introduction of very

simple but impressive conversational idiom anj elementary orel questioning
in Latin,

4. COMMERCIAL STUDIES

The Commercial Subjects include book-keeping, accountancy,
‘business English, stenography, and secretarial practice, typewrli ting end
office practice, commercial geography, economic history, cormercial rrench
gremmar, etc. Apart from the very elementery and incidental book-keeping and
accounts contained as & part of the Arithmetic ;Program \1), these sub jects
form no part of the program for any of thé Elementary Schools. They are
strictly secondary school subjects, optional in the Protestant system, compul=-
sory for tho se teking the English Catholic Commercisl High School Course, and
limited in the French Complementary Course to the various forms of bills and
accounts, cash-books, simple commercial correspondence, and generalities on
commerce. In Grades 8 end 9 {(Commercial) in the tnglish Catholie high-schools
they reduce themselves to extrs Arithmetic (Grade 9) eni Commercial Geography
{replacing in Grades 8 and 9 the Latin of the Classicel Course), The general
educational practices in both these subjects have already been treated end
described above. However, it is the practice, where possible, in Greade 9,
to include & certain number of basic typewriting lessons and to provide
opportunities for regular periods of practice on blank-key typewriters.
The Commercial Subjects in the Protestant schools, i1t is well to note, may

be taught only in those schools which are provided with adequate staff and

equipment. As far as Grades 8 and 9 are concerned, thsy include book-keeping

"and accounting, shorthand (Grade 9), typewriting end business correspondence,

(1] See Section lhree of this Chapter pp. 96-104.
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use of the tabulator, end the meking of carbon copies. The Hendbook lists
the aims of Book-keeping as;

"l. To show the right method of recording the
transactions of ordinery business. 2. To teach the

Principles of ready reference., 3, To familiarize pupils

with common business pa&pers and the ordinary business
instruments", (1)

The technique employed throughout is properly empiric end utilitarien,
the relatively smell amount of theory involved being very adequately
treated but the main emphasis end stress naturally is on the inculcation
and‘strengthening of the constituent skills end dexterities required ang
demended in the rigours of practice in resl-life situations. To return to
the Krench schools for a moment, we would point out en interesting develop-
ment in that the course for girls is somewhat different to that for boys
and in addition to being brlefer takes in theoreticel individual and
domestic account-keeping. As our final remerk here we would observe that
the motivation of these subjects is greatly assisted by two natural
adventages they possess, - the normal humen satisfaction derived from
successful participation in a manusl ectivity, and more important still,
the obvious immediate value they possess in the commercial world.
5. MUSIC AND ART

a! Musie

Procedure in Catholic Schools

In the Catholic schools music is strictly en elementary school
course and consists in a rather theoretical study of Singing end Tonie Sol-ra,

which is the official title of the subject. Neither instrumentsl music nor

(1) oOp. ett., p. 29.
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music appreciation exist es such, that is, as courses on the curriculum.

The aims of this course are glven as, quoting again the Catholic

Programme;

"l. To introduce the children to vocal musiec,

2, To awaken the ertistic taste and stimulate appreciation

of music as one of the greatest interpretative arts., 3.

To eccustom the children to group singing, en exercise which

fosters and develops patriotic and religious sentiments”. (1)
In practice, this cour se, &ssigned a mere thirty minutes a week on the
Time-1able (short daily periods being the recommended procedure), is
unpopular (I am referring here to the English Catholic schools) with
both tescher enmi pupil and whenever en interruption provides en opportuni ty
is quietly shelved and put aside.- The teachers (2) dislike end do not
understand the textbook eand its somewhat involved methodology, the pupils
fail to see where knowledge, among other ezually "interesting” items,
of 'thé various possible positions of "Do" on the staff answers any .
"felt need" for them, The songs in the text are largely exercises for
note valuwes and intervels, and are entirely unknown and unfamiliar to the
children {and their 'teachers). There is practically no singing of
traditional songs for enjoyment or pleasure end even the hymns learned ere
few in number. JIncidentally, the learning of the first stanza of "0 Canada"
is compulsory. The whole ocourse seems & further tragic proof of the
impossibility of forcibly changing en sppreciation subject into one where
knowledge is the prime aim.. It is further vitiated by the fact that the
pupils' results or stending 1151 it pley no part whatsoever in their

recard for promotion (as does their record in every other single subject).

‘l) Upe. cit., p. 5l. |
, Musie from the Roysl Conservatory
2) A4 teacher who holds & Licentiate in
tOId(mg that even hs failed to comprehend the reason for, and did not sympathsize
with, the content znd technigque made compulsory for the course.
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However, should the course tand text/ be altered so as to make 1t conform
to the written expression of its own aims, then both the teachers and the
pupils will, it seems absolutely certein to me, give to it their bvest
in effort and enthusissm. It must be pointed out, of course, that certain
schools do achieve a very considerable success even now, but almost
without exception the reason lies in the broad interpretation given the
course by some teacher gifted or already trained in music with a distinc:c
flair for end interest and appreciation in the teaching of it. The rrench
schools carry the course %o Grade 9, inclusive, and not being handicapped
by most of the difficulties outlined above do enjoy a fair, if limited,
Imasure of success in the field. At least the children there are ellowed
nof only to sing, but to sing something at least a little familiar to them,~
religious and secular songs, folk-songs (very rhythmic j, theresponses sung at
High M’ass, etc. 'Iwo and three part singing is included, as is the elmost

inevitable body of theoretical knowledge.

Procedure in Protestant Schools

The Protestant schools present a definite end rather startling
contrast. Here music is not only carried in the seven elementary greades,
but exists as an optional subject in the high-school classes as well, where
furthermore another optibnal course is &lso offered (where adequate staff
eand equipment are available;, nemely, instrumental tusic. Soms idea of the
importance attachsd to music may be deduced from the fact that the Handbook
devotes a8t least twenth-four fuil pages to the treatment of it., ‘'his same
Hendbook spesks of that naturel love of beauty and harmony which "have
given us a great aesthetic heritage of the sublime &nd beeutiful in musie,

sonz, md the arts, to which the children of each generation have a
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right™. (1) 1he aims listed therein for Music are slso somewhat

gsignificant:

"l. To use music as a meens of developing the

rhythmic instinet of the child, leading to the observence

of order and broportion in life. 2. To stimulate the

appreciatiog of music &s one of the great intsrpretative

arts. 3. 7o trein the humen voice as an instrument for

expressing besuty of sound. 4. 4o develop, by means of

music, the child's powers of perception, attention end

imagination. 5. Yo afford a meens for the pleasurable use

of leisure. 6. To encourage, where possible, the develop-

ment of skill in the use of some musical instrurent"., (2)
Space will not permit & detailed description of the technique, but the
following key words carry in their common connotation sufficient clwes
to meke owr meaning clear: prorer posture and breathing, tonsl quality
and veriation, pitch, the meening of the words, the learning end singing
of war thwhile and enjoyable songs (epproximately 20 a yeer in Grades
4-5-8), ear training, sig¢ht singing, end especieally the attentive
end directed listening to zood music performed for their en joyment
{gramephone recordings usually, perheps fifteen to twenty selections &
year)., Careful prepsraticn by the teacher &md the "learn~-by-doing"
technique &re emphaesized. Materials, practical technical end written
work, proper environmentsl conditions, musical history end design,
orchestral charts, chorael technique are other elerments of importence.
The above &ll epplies to the elesentary clesses, - Grade 8 and 9 teke
a Prectical Exsminstion leading to en Elementery Grade Certificate. The
Instrumentel Music course is exactly vhat its name employs end implies, of

courge, highly specielized technigues. 7The point to0 be remembered and that

stermis out in all of this is thsat the children en joy the course, - they

(l) Opn cj.to, P I
(2) oOp. cit., pp. 101-2,
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sing songs, they listen to good music, they participate directly in
every lesson, end this, coupled with the considersble theory they pick
up incidenteally slong the wey, constitutes the great essentiel and intrinsic
velue of this remerkable course, for es the Handbook pertirently decleres,
"Music affects humen beings favoursabtly both in their intellectual end

emotional natures - - - and has come to be more end more commonly regerded as
en indispenseble swbject".(1)

b) Art

Catholic Programme

The Cstholic Programme declares the teaching of Drawing aims
at daveloping the hebits of observetion and enelysis (2). Perspective end
proportion are considered importent, emd the expression of character in the
work is emphasized, as is the idea thet beeuty is born of simplicity. The
course, compulsory to Grade 9, consists of cbservetion, decorative
(including technicsl) and memory drewing (the copying of models is expressly
forbidden), the theory of color combinations, end some notions on the history
of art, It is recommuended thet where possible the oldesrupils should be
allowed during eutum snd spring to work in the open &lr. Drawing is to
be correlated with object lpssons. Drawing is usue&lly taught by specislists
in Grades 7-8-9, &nd by the regular cless teacher in the gredes lower -than
these. The work is usually done on rectenguler white sheets and colored
with pencil crayons, Shading is precticed and the technique of feirly
distinct outlines is common. The work in the French schools, toth in the
degree end the extent of quelity, is saperior to that found in the Inglish

(Catholic) omes. Before turning to the Protestant schools we might meke

(1) Op. cit., p. 12
(2) Op. cit., p. 49
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mention, in connection with this course, of the elerentery handwork |
(peper cutting, cardboard folding, work with sticks end marbles, etc.)

done in Grede 1 end which is combined with the drewing end number lessons.
Protestent Proeraune

The Protestent Handbook sets the outstending purpose in the study
of art as being "the development of the sense of beauty, harmony end order
in life". (1) The course is twofold in nature, - ert appreciation and the
personal production of artistic work by the pupils. Handwdrk, drawing,
col‘our, plecture study, form and desizn, lettering, construwtion and 1llustration,
etc., form pert of the art and crafts coursse {compulsory in the elementery
end optionel in the high-school gredes). The work is very originel, personal
interpretat;on being greatly_ emphasized, end is accomplished on large browm
sheets of papeyby meens of water colors. Sharp outlines ere very infrequent,
the interpretation, in general; is quite fluid end one primarily, &s it were,
of "movement". Great use is mede of art work in the activities of the
project or Enterprise Programme. In thevery eerly grades simplified
plasticine modelling is practiced, which, -among other things, helps to
train the hands to & certain dexterity. The course in Grades 2 to 7, is
integrated with the School Art Series, while the intermediate grades have a
choice of freehand (including some geémetrical drawing or lettering) or tech-
nical drawing courses, In the elementary gredes, especielly, correlation with
lenguage, drametics, screp books, posters, etc. is attempted.

6. INDUSTRIAL ARTS AND HCUSEHOLD SCIENCE

&) Industriel Arts

These ocourses in the Protestent schools, offered where adequate

(1) oOp. cit., p. 25
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staff and equipment warrant them, form important pearts of their
curriculum. I cannot recell a school visited that did not possess
large, cleen and well-equipped industrisl Arts end Household Science
"laboratories"”. The Hendbook lists some twelve aims for the Industrieal
Arts course (Grades 6-7 compulsory ; the remainder optionai, but if chosen,
Technicel Drawing, where possible, must be taken as well) which ere
succinetly summed up in the following:

"Industrial Arts may be defined &s a verying but
remresentative group of hand-craft eand industrial machine
experiences, offered to develop the needed industrial
knowledge of the pupil in the complex anmd changing
occupational, economic, social end politicel order of
Canada". (1)

The course content for the year is plenned beforehand end the units eand

| projects cerefully orgenized to form & consistent whole. The technique
employed is that of the pupils doing the work themselves, following

gradus ted methodic training, of course, but under the sympa‘thetic sur-
veillance of the shop tescher. The latter is expected alao to provide,

end be aware of the educational significence of, such aids end devices

as pictures, models, charts, films, drawings, vislting speekers, plent
visits, etc, In the Catholic schools, this ooufse is enti tled "Manuel
Treining™ and is largely geometrical drewing and wood ~work {including training
in the cere, handling end uses of the ordinary tools). Only certzin schools
sre equipped for this course end it is customary for one such school end
teacher to serve the needs-of the others in the immediate vicinity, each

class, accompanied by the regular teacher, going there once a week at the

appointed time for its lesson. It i1s officielly a three-year compulsory course,

(1) on cito' p. 79‘



-128«
but frequently is compressed into Gredes 7 ang 8 (weekly periods, each
of one hour end & quarter in length). It is &lso the rractice in most of
the schools for the Grede ¢ pupils (boys) to be taken once a year on ean
official conducted visit through the kiontreal Technical School., The-
aims include the further education of the senses, the demonstration of
the practicel value of drawing, and the giving to the pupil of a
vocational training having some bearing on industry and the tredes (1),
The technique used is quite similar to thst described above, although on
a more elementéry level, 1In both systems, the products made become the
property of the pupils, snd the teachers in this field, likewise in the
two systems, are all specisliste.

b) Household Science

Needless to say, this course is teken by girls' classes only,
replacing usuelly the Industrial Arts course outlined gbove. However, in
the Catholic schools it extends from Grades 2 to 11, both inclusive, as a
' compulsory course, whereas in the Protestant schools it is offered only
in Grades 7 (compulsory, if staff amd equipment availabls) through 11
(optional, even if available). The Catholic Programme stresses the
practicel aspect of the course in relation to the proper treining of a
girl for thé future management of a homs. "It prepares the young girl for
her future duties a&s wife and mother™. (2) The teacher, it goes on to say,
should teke into account in giving the course the probeble future living
conditions of her pupils, and for this reason, considerebla freedom is allowed
in the formulation of the lesson content. Genersally, 'however, the following

. constituent elements are to be found therein: sewing (very great attention is

(1) Catholic Programme, p. 54,
(2) Op. cit., p. 55.

—
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peid to good work here), knitting, laundry vork, weshing end ironing, needlework,
cut ting out end meking, food (theory end practice), housekeeping and home
mansgement. This may seem a rather rigorous course, and it is, but it must
be remembered that in all Catholic femilies, and especially in French-
Cenadien ones, far less latitude engd liberty 'is acccrded the desughters then
the sons, and the training‘of the former for their serious duties as the
futuré Catholic mothers and wives (and ell the responsibilitie s, moral and
otherwise, connected thereunto) is underteken from the earliest years in a
very eérnest and practicasl menner in the perentsl home. My personeal opinion
'is thet it is excellent training, resulting in refined young women of
taste {insteed of the rather loud, boy-crazy, "bobby-soxers" apperently
80 prevelent today, in our English circles especially) who_ will meture into the
gentlewomen of tomorrow, the backbone of ow Christism civilization end
perhaps the greatest hope for its preservation in these troublous times of
atheistic materielism, The technique employed may be stated quite simply
and shortly, - essential theory, frequent demonstration lessons and
plenty of guided practice. Knowledge of the sul tability, usefulness end care
of the apperatus and eguipment forms an essential part of the course. The
difficulty encountered above in Manual Training (lack of equipped schools)
is met with less frequently here, as, of course, might be expected to be the
case. The Protestant Handbook 1lists its Household Sclence aims es follows:
"l. To develop the hand es en instrument of the

brain, through household activities. 2., To teach the dignity

of the common tasks of life. 3. To affard as easy approach

to the study of home economies. 4. To glve information regerding

the proper methods of food preparation, clothing, the direction of

the homs end its activities", (1)

The course consists in the mein of such items as food end cookery, meal wark

(1) Op. cit., p. 76,

- o~
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sewing and homemeking generelly, The technique is essentially that
described above for the Catholic schools. Greater attention is paid to
'food preparation (tle necesssry equipment being more plentiful) in the
Protestant schools, while the Catholic ones stress the garment sewing and
home menagersnt sections. Neither, however, by eny meens neglect what
might perhaps be termed the other's specielty, In both systems, the
course in Household Science is well-conceived, cerefully plenned end
generally cerried into excellent execution.

7. HEALTH, HYGIENE AND PHYSICAL TRAINING

Courses in Catholiec Schools

The course in Hygiene as such in the Catholic schools wes deaslt
with in the sub-section above headed "General Science", wherein it is ltreated
and included in that system. in the Protestant schools it does not form a
separate entity as such at all, being embraced, along with Health and
Physical Treining, under the general heading of "Health Educstion". To return
to the Catholvic schools again, "Heelth" is teken care of informally by the
teaschi ng-staff, and each school is visited weekly (or of teher) by a School
Nurse and every other week or so by the School Doctor, « their duties snd
services are those custoamry to such professionel publie servents. in
addition, it is customary to conduct a formal First Aid Course (given usuelly
by a doctor or a trained nurse) in Grade 8, at the conclusion of which
certificates ere awarded to the cendidates successful in the examination.

The courss in Physicel Treining, or to we 1ts official title "Cellisthenics",
which incidentally 1s compulsory %o Grade 11, inclusive, is based on the

Manuel of Physicel Cultwre published by the Strathcona Foundation. The



~13]-
Programme speaks of the child's ™naturel love for activity end plsy
(wvhich) must be used, little by little, to introduce him to simple
but carefully graded exercises suitable for developing in.harmony all
parts of the body". (1) The principal exercises inclwude those for the
head erd shoulders, raising, lowering and bending the erms, legs and
body, belencing, breating, etc., end it is recommended that thems be
short twice-daily periods teken in air made pure by ventilating the
clessroom. 4in practice, most schools conduct two half-hours periods
weekly in the school hall {usually two or more classes combine) or,
weather permitting, outvside in the school-yard. There is a yearly
physicel training exhibition to which the parents ere invited, and
throuzhout the year several inspectarial visits are made by the Director
of Physical Iraining or one of his assistants. kach year practical
demonstration and participation courses are conducted for those teachers
who intend to take charge of physicel training ciasses in their respective
schools. The Catholic schools, being often buildings somewhet advenced in
years, are handicepped in that tley generally do not possess a regular
gymnesium.(2) They do, however, almost universally have a large school
hall (which Protestant schools lack in the masin) where the exercises
are teken in winter (end during inclement weather &t other seasons).
However, sports are not neglected and opportunities are usuelly provided
for possibly several of the following: softbell, basebell, hockey, volley-
ball, hendbell, track (ell these ordinarily involve the use of the school

yard), swimming (if a pool is in the vieinity), boxing, teble-tennis, -

{1) up. cit., p. 52.

{2) This does not apply to the complete high-schools as such, the
nSuperior schools™,

_—,
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end sundry minor indoor "game s*t (rings, send bags, and the like). Also,
an &active (and frequently uniformed) Cadet vorps (1} is very ofteh
found organized in the school {(Grade 5 and up), which means further training
and courses, such as squad drill, small arms training, morse code end sema-
phore signalling, map reading, knots ang leshings, first aid, etc., These
courses are conducted by those teschers who have successfully completed their
period of training, usually held during the summer months, at the Cade}fnatructa
Training Camp. So all in all, in spite of lacking the facilities of formel
gymnasiums, the Catholic schools do nevertheless present a very creditable
showing in this matter of physical education. However, the introduction
of a littlé more informsl theory as a classroom subject would be an
improvement and result in a general strengthening and "tizhtening" of the

whole course,

Courses in Protestant Schools
The Protestant Handbook lists the following aims for the course
in Health Education:

"l, To establish habits which lead to good health.
2+ To give information about the importence of cleanliness,
right food, pure air, exercise, rest, and other matters
relating to health. 3. To teach the causes of preventsble
diseases and how they may be controlled. 4. To set forth
ideals of health a&s related to public service, 5. To
systematize recreational activities. 6. To develop co-ordine-
ation between the mind and the body. 7. To teach the Principles
of first aid, 8, To instruct pupils in the ordinary rules of
safety. 9. To incresss the powers of physical performance.,
10, To correct existing physicel defects. 11. To further the
spirit of goodwill in society by teaching children the necessity
of self-control, fairness end unselfishness, as these sre demon-
strated in heelthful sport. (2) :

The course is compulsory to Grade 7, and although not listed for high school

grades, either 1n the Course of Study or the Handbook, apparently is customary,

(1) This movement is being strongly encouraged and essisted at the present
time by the Dominion Governmesnt,.
(2) Op. cit., p. 69,
—
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where possible, thereafter, - in eny event, I observed Aat least one
high school gym cless in action and met or heard mention of various
instructors. In the esrlier grades, incidentel health teaching and accident
prevention form a definite part of the weekly program and include such basiec
matters as clsenliness, nutrition, clothing, posture ami exercise, rest end
sleep, games, accident prevention, including fire (both systers feature
frequent fire drills), unsafe playthings, etc. From Grade 4 on there are
authorized textbooks end the course is based on defini te assignments from
them, Neturally, the Protestant schools, like the Catholic, also enjoy
the professional services of school doctors and nurses. The physicsal
exercisess are drawn from the Strathcona Foundation text mentioned above in
the treatment of Catholic schools. Setting-up exercises are practiced in all
the classes. rantomimes, mtmetics and rhythmical activities are more
commoxi in the lower classes. Class gams (not to be confused with "sports")
have a spscial value, as the individual's julgment and sbility is brouszht
into free play. Uf course, the greatest advantage, in ell this matter of
physical education, en joyed by the Protestent schools is % be found in their
gymnasiums, one of which was the proud possession of every Protestant school
I visited, without exception. Regular periods each week for gymnasium work
are set aside in all classes from Grade 3 up, the courses being conducted
by treined gym-teachers. Exercises, games amd sports constitute the
cour se-content. However, a period of definite length for this important
gymnasium work is not provided for on the weekly time-table, but must be
borrowed from the other subjects (it being recommended to very the subjects
from which thle weekly time is taken), and the reason for this does not seem
very\clear or weighty. The remarks made in the commentsry on the Catholic

school program regerding sports, and t a lesser extent, the Cadet Corps,
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natural;y epply in like menner to the Protestant schools. Also, en
optional course in Air Cadet Training is cerried in Grade 9 (it extends
to Graede 11), which is & related study in this field.{l) Finally,
as the Handbook points out, "Every school should be a youth welfare
centre” and "children should be led to desire to be physicelly fit" (2),
and, elthough the Protestent schools might show just a 1little more
initiative and effort with the wonderful facilities that are so generously
provided for them, the schools of both systems, it seems to me, are truly
doing the best it lies in their respective powers to achisve to bring
this vital mafter of physicel fitness, of nationwide concern to ell
seriously-thinking Canasdians, to a proper and worthwhile lasting fruition

and development .,

END OF SECTION FIVE

(1) Certain Catholic schools also have Air Cadet Squadrons.
(2) Op. cit., pp. 209-10.
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CONCLUSION -

OQur_Aim -~ General Educationel Practices

In this very lengthy Chapter Two we have described in some
detail the fundamentel aims end Objectives, the genersl content, and the
ma jor educational practices in actual use in the teaching of the verious
subjects that form the core curriculum of the publicly provided schools,
Protestant and English and French Catholic, of the islanl of Montresal.
It could perhaps be objected that while very much, indeed undoubtedly most,
of what lay open to possible treatment hes in fact been treated, nevertheless
certaein omissions are apparent end sometimes not explained or eccounted for
in the text., To save useless argument, we will admit st the outset such an
objection would, of course, be technicelly correct. There are, however,
certain very pertinent points of rebuttsl that should be made clear to make
the picture proverly complete. First of all, the description in minute
detail of the aim, contezit end variant practice of every branch and sub-
division of every subject of the three curricula wuld require many
volumes end certainly could never be encompassed within the bounds of eny
single thesis. Furthermore, such & procedure, even if attempted, would
contravene our expressed basic aim of ascertaining the gensral, and preferably,
where possible, common, educeti onal practices of the three systers as they .
really end truly exist in the vast mejority of classes end schools.

Reciprocal Contributions Possible to All Three Sys tems

This brings us to our second point, which is the re-affirmation
of owr fundamental technique, nsmely, the recording of the "status quo" as

broad reading, personal observation, ad pertinent discussion, together with



the careful thinking through of all three elements, revealed it to us,

We.are striving to mresent not vhat should be, nor what could be, nor what
would be "nice", but vhat, a3 we see it, ectually is the situation, and ir
personal exception is teken to anything we have written, then the whole
point of our work has been missed, which is, to reiterate it once egain,

to point out that each of the three systems possesses much of merit in its
educational aim, content ang Procedure eni that each one therefore has
something both to contribute to end to derive from its other tw partners,
The msans tsken was the straight forward exposition by subject of the
educational practices enploye d therein, together with thebasic prhilosophy
underlying them, to which we pres.umed to add, from time to time, the
naturel human element of personal conmentarjr and occasionelly eriticiam,

but always L think it both Just end accurate to say - and 1 believe a careful
perusel of the Chapter will make this gbundantly clear - constructive and
sympe thetic in both eim and nsture. e readily acknowledge, emd indeed
welcome, the definite differences in the s&pproaches ang technigques of the
various teachers, for alter ell, paredoxical as it may sound, teaching is an
art as well as a science, &nd therefore it is clearly impossible that
everything we have said in our observetions, lsudatory or criticel, can
gpply solely and completely to eany one group aml accordingly the corments
should be received and studied in a celm, detached and ob jective manner,

Omissions Rectified in Rating-Scale Report

Finelly, @md possibly the most practical rebuttel of ell, it is
well to remember that this Chapter admittedly of major importance ang significance
in the following through ani achievement of our fundamental objective,does

after all represent but a pert, granted the greater part, of our ressarch and
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that confined to the educational practices related to the techniques of
teaching the major blocks of sub ject-matter., There still remsins a major
are&, &nd one cspable perhaps of & more flexible end fluid treatmént, to be
covered and that is the presentation end interpretation of each of the fifty
or so items on the educational check-list which we spoke of before and
designated as the "Rating-Scale", to which we shsll assign, in entirety, the
immediately following third chapter. It is very likely that whatever
omissions of various natures were mcessitatadv in' this long chapter will be
' found to have been adequately treated and dealt with in one or other of
the sections of this next chapter. As a final remark, we would point out
again whet we said in the introdw tion to this second chepter that much
of the qvaluation ed interpretation of the matter presented, which of its
very nature is unfortunately capable of highly controversial treatment, is
for exactly that reason left to the juigment, experience and initiative
of the individuel reader, who is thus enabled to reach and arrive at for
himself whe tever conclusions he deems fitting =nd desirable, as revealed
by the facts of the survey; And surely it is only right snd proper to
expect that a similar privilege will likewise be extended to the author

of the report.

END OF CHAPTER TWO
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CHAPTER THREE

THE RESULTS OF TEE RATING SCALE

~ INTRODUCTT ON

Generel Results end Significant Devietions

In the lengthy chapter which immediately preceded this present
one we described and discussed the results of our observations insofer as
they epplied to the aims end ob jectives, the content, end the educetional
practices (or technique or methodology or procedure) involved in the
presentation and teaching of the various subject-blocks that form the
ma jor part of the present curriculum. Such a description, vhile of
paremount importence and interest in the bringing to fruition of the
fund amentel aims underlying the entire thesis is, nevertheless, pre-
determined by its very nature to be lergely objective, detached and
imperscnal, gnd yet we all know and are well aware, that the combined -
(end also very complex and intricate) process of teaching end leerning
which we term "education" is anything but remote, distsnt or unconcerned.
Teaching, e&s we have already indicated earlier, is definitely an art
as well as a science, end, indeed, for that matter, without wishing in
any way to detrsct from the worth, valﬁe end importance of the absolutely
necessary el ement of scientific precision that should be contained therein,
accurate analysis would, I believe, clearly reveal it to be more closely
allied to the former in nature rather than to the latter. Accordingly,
we have determined to attempt to rectify this omission by devoting this
chepter solely end entirely to a consideration of the rather interesting
results revealed by the fifty-item educational check-list we designated

in the Introdwc tion &s the "Rating Scele". As salready pointed out above,

-139-
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cne of these check~lists was coampleted for each teecher and clsss
observed, and later s careful correlation of the data thus collected was
made, the results being reduced to the average-level most appliceble to
ell three of the schaol Systems. Significant deviations were teken into
account, end speciel mention mede of them at the Pertinent places. Table
X on pege 141 shows a specimen Rating Scele with the general comment most
eprropriate to easch item, or at least to the ones whose nature makes such
& reduction possible, typed in red beside and to the right of it. These
comments, it must be borns in mind, ere very generel in nature end must
be accorded broad end liberal interpretation, - but we shall speek more
of this very shortly,
"Genersl"

I¥ will be seen that there are some fifty items growed under
the five hesdings: General (6), Teacher (10), Pupils (10), Clessroom (12),
end Procedure {12). Before turning to & narration end exposition of the
results themselves a short introductory explenation of each of these
items would, i think, prove of cnsiderable velus in securing right
from the outset as clear s conception as possible of both their meening
end their scope, which understending should render the regding of this
data &ll the more fruitful, effective and interesting., The six articles
under the first heading, "Gemeral", require very little explenation,
being obviously the neme of the teacher &t the moment under observation,
the grade taught by him end the school of which it forms a part, the date
on vhich the visit occurred and more importent still the time it commenc ed
and concluded, and finally the number of that observetion in the genersl

series for whichever school system was et that time being made the sub ject

of visitation.



-141-

Revised (1) Specimen Rating Scale (with general results therefrom

recorded in red) Used in the Cbservations of the Schools of the
Three Systems.

RATING SCALE FOR EDUCATIONAL FRACTICE SURVEY
FIFTY-ITEM CHECK-LIST
To use: insert the appropriate letter, where a licable
from the followings P pooggf FEf&ir), G goéd), E Exggllent}.’
1.  GENERAL
Teacher anony mows Date Now 24-30,195 s Jan 14-18,21-25,1 944
Grade HKindergarten Ninth rige £ 4pa.m. - 4:00 p-m.
School Awnonymows Coserv.lio. /= //0
2. TEACEER Se PUPILS
Dress Excellent No. Present 273
Voice Good No. Absent 324— & )
Posture Excellent Age 45~ /8 (T -/Faver.
Use of English (2)6004‘2“;11%* Sex Bo:’s;GarZs,Mu&e’CZsteS
vitelity Exeellent Health Good- Excellen?
Menner Good - fxcellen? |Intelligence Goo o
Discipline G.(Prot.);E.(Cath) |Attitude Good - Excellent
uatter Excellent Interest Good
Skill Good - £xcellent |Application Good
Personality Geov —£xcellent |Co-operation Good
Remarks s See tert of Rewarks: See tex? of
Chapter Chapter
4. CLASSROCM Se EFROCEDURE
Cleanliness Good-E£xcellen?|subject See Chap.-IL(Table IX)
Seati Fiod i ce ! T |Specielty none = ARES
f?ﬁﬁi Eo:cq,e 2{:-;;‘2' bed Type hnowledge-skill-appreeiation
Furni ture Geod - Excellent [Phase 25Sim- presen., recit: ele.
Heating Excellent? ?eiinigl}gn %O;i
atilation Excellent liotivati a
K e o alds F(Cath); C.(Prot)
Decoration Googd~ £xcellent |Questioning G.(Prot.);E.(Cath)
Bulletin Board 2 3 Ac;ivities F;(Ctth.);e.(?rot'.)
) ard Good - Excellen? |References eo 7
Eﬁ;ﬁgg:g z % 558 Assignment P.(Pro?.);F.(Calk.)
Misc. BquipmentGeo¢-fxcellen? |Evaluation Po o r xR
Remarks See Ttext of Remarks s ee Zext o
hapter hapter

(1) The order of two of the groupskof items (Groups 3 4nd 4)
has been interchanged (i.e.!rever§ed3 in order to balance better
on the page their presentation and arrangement,- the items them-
celves are strictly those used during the survey,without addition or
deletion or any other important chane.

(2) In the French schools, the item cbviously becomes "Use of

French".
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ZTeachern

The ‘ten units under the second heading, "Teacher", likewise
offer but little difficulty. "Dress" applies to neatness, cleanliness, taste,
etc., in clothing, and in addition, on the part of the lay female staff, to
the use, artistic or inartistie, of cosmetics.(l) "Voice" incl‘mes
modulation, eérticulation, enyfunciation, tonal quality, vitalvity, carrying
power, frequency of use, gtgc. "Posture" is self-explmatory, - dignified,
erect, unnatural, affected, "chained" to desk, end so forth. "Use of
English™ (in the Fremch schools this naturally becems "Use of French')
implies choice and commamd of words, pedentic or colloquisl, use of idioms,
above-below-at pupils' level of understending, correct grammatical
construction, awidence of errors caused by carelessness, and the like.
"Vit‘ality“ may be redwed to enthusiasm or its absence, a vivid compelling
presentation or a dull atmosphere of lifeless routins. "Manner", - is the
teacher friendly, haughty, distant, approachable, cold, engaging?
"Discipline™ spesks for itself, - self-imposed, willing, lax, strict,
repressive, cntrolled, co-operative, etc., "Matter" is to be understood
as the evidence the teacher displayed during the observetion of perfect
control (or otherwise) himself of the body of the lesson or the knowledge
involved in the type of teaching being cerried on at the tims. "Sk111\" mesns
the combination of this knowledge with the correct methodology most suitable

to the successful teaching &nd learning of the lesson.

(1) The explamstory comments following the various items are solely
for the clarification in the mind of the reader of the meaninz of the
term and its accepted connotation in this study, and in generel will
be teken for granted as understood and not adverted to specifically
or individually in the final reporting of the results.



"Personality" mey be sumed up as the total picture the teacher presents
in the inevitable f)uvert exﬁresaion of the inner amd more recondite philosophy,
knowledge, ability, attitude eng general "mind-set" that motivate and guide dnd
crient him in all his thinking ang consequently teaching, for sfter all, as
has been eptly Phrased, "Thinking is linking",
"Pupils”®
 The ten items listed under the third heeding, "Pupils",

similarly are quite straightforward amd clear, Thé first.two, "Nunber Present™
and "Number Absent", are obvious, Under "Age" was recorded the age of the
youngest pupil in the class, that likevise of the oldest, and finelly the
average age of the entire class. "Sex" reduced 1tself to mele, female,
or mixed (Protestant schools only) clesses. There is one point to bear in
mind regarding the last six sub-divisions of this heading, namely, Health,
Intelligence {including mental alertness), Attitwule, (towerds school-life
generally), Interest (in the particular lessonj, 4pplication, end Co-operation
(nature end extent), end it is that the judgment in all these matters was
based solely on the evidence presented during the course of the observation,
and for that resson, where necessary, should be made subject to broed end
somewhet liberal interpretation.
"Cla ssroom"

The fourth heading, "Classroom", embraces some twelve erticles,
ell of them practicelly self-explanatoryy Cleanliness (room and equipment),
Seating (furnitwe and arrangement), Lighting (naturel and ertificial),
Furni ture (cuentity and quelity, condition), Heating, Ventilation, Location
(in relation to the whole building and any other extrs or unusual environmental
condi tions), Decoration (of any nature whatsoever), Bulletin Board (presence

or absence), Blackboards (number, location, condition), Bookcases (presence or
9
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ebsence, class library), and Miscelleneous Equipment (especislly if

rare or unusuel),

"Procedure"
— U o

The fifth and finel heed ing, "Procedure"™ (that is, of the lesson
or lessons'actualljr observed), includes twelve items, some of vhich mey require
& certain elucidation. "Sub ject™ means, of course, the general block of
subject metter (or sudb-division of seme) to which the lesson obseryed
eppertained or belonged. "Specielty” indicates whether or not the tescher
was @ specielist in that sw ject, e.g., Art, Gym, ¥rench, etc. "Type"
signifies the classification of the lesson as being either one of knowl edge,
appreciation, or skill, "Phase" indicates the stage in the unit structure;
exploration, rresentation, assimilation, organization, recitation (application).
"Technique™ should be interpreted as indiceting the predominant methodology
(a several such) employed by the teacher in the course of the lesson, e.g.,
participation, questioning, blackboard use, etc. "Motivation" means the
apparent prime moving force as' far as the pupils are concerned, e.g., satis-
faction, fear of punishment, desire for kmwledgs, etc. "Aids" involves
such extra and additionel tesching helps as films, pictures, charts,
models, diaérams, blackboards, books, etc. "Questioning™ signifies the degree
of‘ mastery of this fundare ntal technique evidently iuoasessed by the teacher,
"Activities" indicetes the major ones participated in or undertsken by the
pupils in the course of the lesson. "References” means suggestions and
recomend ations made by the teacher to other sources of possible information
apart from the officiel textbook, such &s libreries, films, and so forth.
"Assignment" (natwure, quentity, explenation of seme) means the study or
written work the pupil is expected to prepare in time for the next lesson

in this subject. Finally, "Evaluation" meens the conscious effort on the part
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of the teacher to ensure on the part of the pupil o firm reelization
that the matter of the lesson represents for him the fulfilment of a
"felt meed", or is socially or commercielly useful, or is something to
use Or enjoy now or in the future, etc.

Urgenization of Chapter

These then sre the major items of the check-list, - in eddition,
1t will be observed that esch of the last four heedings provides emple
space for eany additionel "Remerks" considered pertinent or significent.
Certain other definite matters were elso investigated or looked for, eamong
them being evidence of the presence or &bsence of a "House Committee"™ to look
after the cleanliness (blackboards end the like), decoretion, ventilation,
etc., of the classroom, the number of pupils equipped with spectecles, the
general stance of the pupils, whether they clothe their verbel utterences
in complete sentences or merely monosyllables, the kind, quality and extent
of the apperent thinking done by the pupils, their reection to being observed,
etec. Alsola definite judgment was passed regarding the success or failure,
and the degree of same, of each lesson made the subject of observation.
Accordingly, we shall therefore orgenize this third chapter into five sections,
the first four of which correspond to the most important divisions of the
Rating Scele, nsmely, 'feacher, rupils, Classrooms end rrocedure to which
we shall add as the fifth the Miscellaneous Remsrks and rurther Notes
partially outlined above, terminating it finally with & few observations in
a very brief conclusion.

Liberal interpretation of Hesults Necessary

There is, however, one further point theat should be made clear
before we begin, and thet is the fundamentally importent one that in a Rating

Scale of this nature, with the somewhst arbitrary range of possible values
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running from "poor" (through "fair" end "good") to "excellent™, campleted

in what was after &ll found to be quite & brief period of time, the subjective
fector, the "personal equation or "mind-set", must inevitably loom large,
despite the most careful precautions taken to guard against and provide for
that very natural human element. However, this must not be taken to mean
thet the observations made are largely incorrect and probably untrustiorthy
or inaccurate, - that would be going to the other extreme, and would be
equally foolish. What it does mean is this, = that the observations made

and the remarks passed in the matter on this chapter are to be interpreted
broedly end liberaslly and understood as being generelly, but not necessarily
universally, true and correct, or in other words, "not for all anywhere, but
for most everywhere™. A final word, - for the purposes of this chapter,
"excellent" signifies near-perfection, "good" well above the average, "feir"
the lowest possible acceptable standard of performence, and "poor" & condition
requiring definité, drastic and immediate amelioration. So much then for our
introductory explanation, - we turn now to the first section, which deals
with the results of the Rating Scale, insofar as they concern themsslves

with the ten items listed under the heeding "Teacher".

END OF INTRODUCTION
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SECTION ONE

THE TZN ITEMS UNDER THE HEADING “TEACHIR"

Recorded Results, "Remarks", Differences

Ve shall consider the recorded results for easch of the ten
items (Dress, Voice, Posture, Use of English-French, Vitality, Menner,
Discipline, Matter, Skill, Personality) listed under the general heading
of "Teacher" individually and in turn, terminating our discussion with a
few brief but pertinent "Remarks". Where necessary we shall indicate
marked differences between the three systems, preferring, however, wherever
possible, to present a picture appiicable end common to all of them,

1) Dress. The teachers' dress is everywhere Excellent, - neat, cleern,
stylish, appronrddte and conservative. Tue use of cosmetics on the part of
the femele lay tesachers 1s in every instance artistic end novhere in eny
msnner objectionable. 2) vuice. In gemeral, the voices are very Good.

With two exceptions {one English-Catholie, one Protestant), they sre

clear, distinct, well-articulated end without accent or impediment. However,
those of the Catholic (male) teachers {(end especially the French male staffs)
are somewhat strident, harsh and unsympathetic, displaying but little
richness, beauty or tonel quelity. The French men-teschers are often quite
dramatic {paturel vivacity) end display great energy and enthusiasm, - how
their vocal cords stand the strain year after year is to me an enigma.

The voices of Protestant teachers (be it noted, predominently femele) are
quite kindly end sympathetic, but seem to lack a certain richness of tone
and are perhaps too diffident end unenthusiastic. In addition, a distinct
lessening of the impersonal, detached, blassé, uninterested voice-attitude

on the part of many should be sought. It should be unnecessary to point
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out that there are fortunately numerous exceptions to every one of these
remarké, = & commentary that should elwsys be remembered applies to all
observations made in this entire third chapter, and one we shall presuss
as understood and borne in mind from now on to the end of it without need
of further mention or elucidation. 3) Posture, The posture is Excellent, =-
esrect, dignified, active, easy; in the cese of the French a little more
"ease" and less stiffness is required, and e littlé more evident alertness

on the part of the Protestants would be an improvement. 4) Use of English

(French). Good to Excellent everywhere, - informel, not pedantic, good

use of colloquial 1anguage, suited to pupil needs and development, The
French 1is Excellent, absolutely none of the French teachers showsd eny
entagonism to using English if they felt they had sufficient mastery of it,
end all were both appreciative of and very kind to my no doubt frequently
incorrect use of their language, which all likewise freely admitted, by the
way, to be more complex amd difficult to learn than.is English. ©§5) Vitality,
The vitality is generally bkxcellent, -~ with very few and for thet reason
notable exceptions, there is evidence of & keen interest on the part of the
teachers in teaching as a life-calling. The French are especially active
end "insistent", and to them tesching seems a "mission"™ almost. 6) Manner.
The manner is Good to Excellent everywhere, -~ fimm, friendly, patient, kindly
and sympathetic (especially “indergarten and Grades One to Three). However,
certain of the English-Catholic Sisters seem rather sterﬁ, sharp, critical
end demanding, - but perhaps this was due to nervousness at their classes
being observed by a young layman. 0ddly emough, the French Sisters were
qui te relazed and obviously at their ease, - many have a ready fund of
good-natured humour to relieve the classroom tension and tedium. There are

also some tendencies, infrequent to be sure, on the part of certain Protestant
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teachers to be distant, aloof end apparently uninterested, which should
definitely be rooted out. 7) Discipline. In the Protestant schools, the
discipline is Good, in the Catholic (especially the French), Excellent. In
the latter, out of 70 observations, only 6 were lower than Good (five Fair,
one Yoorl, while in the former 8 (six Fair, two ¥oor) out of 40 ubservations
(or oné in five) were in that category. The older Protestant teachers,
experienced in the true-and-tried sound discipline of the "old schbol", seem
definitely superior here (that is, in their om system), with few "cells"
to attention due often to their skilful uss of the very valuable "question
technique”. In the Catholic schools, there seems to be & tradition or
attitude of firm and implicit, but not absolutely rigid, discipline, with
very little explicit referenceto it (few calls to attention or order, etec.).
In the Protestant schools, in general, there seems to be a traditional or
accepted attitude of self-discipline (or possible "subject-matter" discipline)
which is very preiseworthy in 1tself, but which in too many instances seems to
have sadly degenerated into a certain license almost, certainly into a too-free
interpretation of the basic meening and aim of all true discipline.y A more
determined application of the principles of liberty under the law would be
a distinet contribution to the character~building progrem. The Monitorial
System at present in use has many good points %o recommend it, but the
Teaching Staffs definitely should take & more active part in restraining
the too-frequent turbulence, scuffling and sundry disturbances in the
corridors. Likewise,.a little thought end effort on their part would reduce
the numerous interruptions of & lergely useless nature \especially in the
high=-school grades), room-leaving and unsupervised time of the pupils to &
minimum. d{n short, the type of discipline is well-suited to the unfortunately
rere type of pupil who receives cheracter~-training elsevwhere, is largely

a chence affair (integration of personalities of teacher and pupil) with
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the average pupil, end is & definite failure with the more ruthless,
untrained, brutal type (possidle cause of deviations in results by
districts, - a pPhenomenon limited to the Yrotestant schools), - in a
word, there is a clear ang immediate heed, to my mind, of & more
definite and promulzated type of positive discipline in the Montresal
Protestant schools., 8) Matter. The control of the matter is everywhere
Excellent, especially French and Reading in the Protestant schools, Latin
and Mathematics in the English-Catholic, a2hd Religion, Writihg, Grammer
énd Ceanedien History in the Fremch. 9) Skill, Tho‘teachera' skill
(methodology) 1s Good to Excellant in all three systems (hers and there on
the rrotastant s ide perhaps & little too time-consuming for the results
noted). 10) Pbrsonalitx. The personality is likewiss Good to Excellent
throughout., Thére 18 no sign or evidence of unheppy, malad justed, dis-
satisfied teachers, all seem heppy at and keenly interested in their work
of teaching. Perhaps a little more evident enthusiasm on the part of saue
is requisite. Remarks. The Prineipals are active, intelligent, enthusiastie
end efficient guides end administrators. ‘ihe Teachers .are generelly able,
hard-working, active, efficient and enthusiastic workers, obeyed and respected
by the pupils. There is no evidence of conscious nezlect or slackness any-
where. I would point out to the Protestant teachers, who seem largely
unconscious of them, the many "blessings" the survey revealed to be theirs,
in camperison with the lot of the Catholic teachers, both French and English,
These include, to name & few, good selaries {(slightly higher maximums than the
Catholics receive), an exceedingly short dey { 9 AM., to 3,30 P.M., 88 campared
to 8.40 AM. to 4 F.M,), much less subject-matter per grade to be responsible

for, fer fewsr examinations, infrequent end simplified reports (the campiling
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and triplicated recording of the pupils' results causes the Catholie
teachers fully three or four hours of dotailéd work every month, and much
more in June), the almost complate ébsence of surveillance duties
(corridors, hells, lavatories, school-yard, renks, detention classes, religious
ceremonies, etc.), the absence of the cumbrous and complicated rrovincial
Register of Attendance (end the Catholic Commission's Reglster of Daily
Marks), etc., etcs In view of thess considerations, an extraordinary effort
and enthusiasm in the cl assroom on the pert of the Protestant teachers might
be looked for sand expected. I was amused to note one English Catholic (high-
school) male teacher who chewed gum quite openly in class, - the pupils
were apparently used to it, or at least gave no sign of noticing anything
unusual or mirth-provoking in the sitation, It is, of course, quite
conceivable that he suffered from a dry throat, or some such similar condition,
énd had explained his solution of the problem to them at some time in the past
previous to my visit. As to the Fremnch teachers, - more gentleness, batience,
and "tonel sympathy" on the part of the men is a desideratum and en
improvement to be desired. In general? this group exhibited the most awereness
of, interest in, and use of, different me thodologlies (including the new-tyﬁe
objective tests, etc.) as such, granted as they applied primarily to the

acquisition of factual knowledge,

END OF SECTION ONE




=152~
SECTICN Two

THE TEN ITEMS UNDER THE HEADING "PUPIIS"

Descriptivé Outline, "Remarks"

In this section we shall follow the general method employed
in the preceding one, -~ a2 deseriptive outline of the findings for each
of the ten items (Number frésent, Number Absent, Age, Sex, Health,
intelligence, Attitude, lnterest, Application, Co-operation) included under
"Pupils", together with severel comcluding "Remarks".

1) Number Present. Reducing the results of the three systems individually

to one collective average, the Nunber Present becomes 27.3 pupiis per class
observed (3002 pupils observed in 110 clesses). By systems, the averages

are: a) English-Catholic: 26.4 pupils present per clasa observed(924 in

* b) French=Catholic: 26.5 pupils present per class cbserved (926 in 35 classes),
35 classes)’land ¢) Protestant: 28.8 pupils present per class observed

(1152 in 40 classes, - one, as explained in Chap ter Une, being counted three
times). Another breek-down of the same results is as follows: Catholic: 26.4
(1850 in 70 classes), Protestant: 28.8 (1152 in 40 classes), - a difference

of 2.4 pupils per cless observed., 2/ Number Absent. The collective average

Number Absent is 3.4 pupils per cless observed (371 pupils in 110 clesses),
By systems, the averages are: a) English Catholic: 2.6 (90 in 35 clesses),
b) French-Catholic: 3.7 (131 in 35 classes), end ¢) Protestant: 3.7 (150

in 40 classes, - the same class agein being counted three times as explained
above)., Reducing the Catholic statistics to a unit, we have: Catholiec: 3.2

(221 in 70 classes), Protestant: 3.7 (150 in 40 classes), a difference of

0.5 pupils per cless observed. There werr no epidemice in progress,
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absences being caused ﬁostly by the cammon cold. (1) 3/ Age. (2) The Age
renged fram 4.5 to 18 years (the class aversges from 5 to 15 years), as is
showmn by these figures (with the averages in parentheses): English-Cathoiic
5 to 18 (6+15), French-Catholic: 5 t§ 16 (5.5-14), Protestant: 4.5 to 17
{5-15)., By religious affiliation, the results become: Catholic: Qﬁ to 18
{5.5~15), rrotestsnt: 4.5 to 17 (5-15), - no great difference, especielly
in the important averages, being discernible. (3) It will be remembered
that the statistics for items 1-2-3 in this section extend only to Grade 9
inclusive. 4) Sex. As regards the Sex of pupils observed (4), the follow-
ing totals result: 54 boys' classes, 27 girls' classes, and 29 "mixed" classes
{boys &end girls together in the seme class) were visited. A pertinent
difference revéals itself when we group the classes by religious belief:
Catholic: 46 boys*® classes (English 27, ¥rench 19j, 24 girls' classss
{English 8, French 16), O ﬁmiied”classos, Protestant: 8 boys' classes, 3
girls' classes, 29 "mixed" clesses, - there were no"mixed" classes observed
{though i am informed some few do actually exist, owing sglely to the pressure
of present circumstence) in any of the Catholic schools visited, either English

or french,

{1) 1t will be recalled the observations were made in late November and
mid-Janueary.

(2) Table V on pege 57 might be consulted again with profit at this stege
in regard to the results of ltems 1,2, and 3 of this section.

(3) There were perhaps one or two pupils in each class (with some exceptions)
rether well above (anywhere from three to five years) the average age for that
claess,

(4) Table VIII on page 68 gives the bresk-down for the three systems.
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5) Health. The Health varies with the district from Good to kxcellent (one
FProtestant school observed located in a "lower-class" (1) district might be
more accurately described as rair to Qood). With the possible exception or
this one school, thers were no evidences of malnutrition'or neglect either
detected (observed) or reported; Exceedingly few pupils anywhere seemed
underweight, and in fact, generally speaking, the evident health, the
physical siie end development, the energy and vitality of the vast majority
of the pupils, both boys and girls, were most impressive and satisfactory.
it is clear that, among other important contributing'causes, the physical
training programme &nd the distribution of milk in the schools eare certainly
two leading and potent factors in the securing end attaining of this very
necessary end and aim of strong and healthy tcdies for ow growing children.

6) Intelligence, The Intelligence {end mental slertness) of our pupils is

Good. With the definite exception of the school spoken of already sbove,

end which seemed to have an usually high percentage of slow or retarded
children, ell seemed of at least normsl intelligence (some pupils, especially
in the "Opportunity Classes™ observed, were, of course, definitely superior
ard outstanding) and alert end interested. While a fey&ere naturally some-
what slower (in the under-privileged districis mostly) then others {(or even
the average), no morons, idiots or imbeciles were observed in the reguler
classes (certain schools have the advantage of speciel auxiliary classes

for children handicapped in this regerd). 7) Attitude. In generzl, the
»Attitude of the pupils to school-life (end work) is Good to Excellent. There

is no evidence of balking or waywerdness, but unfortunately, in the higher

(1) See p. 29 of the introduction for ocur definition of the term.
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Protestant gredes, there does seen to be a distinet ang noticeable
sleckening off of purely intellectuel end strictly scholastic interest,
effort and endeavour, The demends of their more forceful ang "campulsion"
type of teeching, with its greater demsns on the time end efforts of the
Papils seems to preserve the Catholic schools from much of this adolescent
intellectusl diffusion ang dissipation. 8) Interest. The Interest is
everywhere Good, and to the English-Catholic students especiglly the matter
teught seems vital, enjoyable and campelling. A slight relaxing of the firm
discipline, especially in the higher grades, would essist the French pupils to
& needed sponteneous end "sub ject-mat ter" enthusissm. Ag to the Protestent
8chools, = the cammentery made in Item 7 has, of cowse, & corollary or
cerry-over velue here with regard to interest., 9) Applicat ion. The pupils?
Application is likewise Good, and the commenteries must naturally follow the
seme trend as for the two preceding somewhat similer and related items: the
Inglish-Catholic pupils seem to reguire very little prodding emd apparently
vork voluntarily and gledly {1), the French do not apply themselves entirely
freely and volunterily (there seems to be an ever~present implied possible
penalty for feilure, - marks, detention, loss of privileges, etc.),
and the apparently preveiling limitations \from the point of view of
intellectual endeavour) described above for the ¥rotestant schools apply, with

modifications, here also under Application. 10) Co-operation, In genersal,

the Co-operation the pupils show is Good and leaves very little (bearing in mind
the observations made in Items 7 to 8) to be desired, - in extra-curriculer

activities it is, as might be expected, Excellent.

(1) One Sister told me of & voluntary group of her Grade Hine girls, who cams
to class at eight o'clock in the morning to perfect, under her guidance, their
incomplete knowledge of the intricacies of the conjugation of Letin verbs,
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Remerke. As the pupils ere necessarily a rfeflection of the system

in end under and gccording to which they are schcoled, it seems most just

and accurate to organize (as, indeed, we shall), the Remarks we shell

make here concerning, end based on our cbservations of, them according to
school system classificetion. English-Catholic: The onus of whatever
failure exists in education here (end & certasin emount does exist in

every system) cannot be 1laid et the door of thesge pupils, who, while their
effort at the assigned work and study at home is definitely limited in

nature and extent, nevertheless are comparatively hard-working in cless,

end ere enthusiastic &nd co-operztive. Their questions are intelligent end
pertinent, and these pupils have much greater depth and breadth them is
apparently generally thought to be the case by the ir teaschers, - their wiiling
and voluntary effort awaits the best guidence of their eblye (especially

the younger) teacheré. French-Catholic: The pupils work well and ere
interested and enthusiastic up to a certain degfee, - however, & certein
freeing and relaiing of the scmevhat rigid control and atmosphere might serve
to bring out more of the latent initietive, spontaneity end originality in

the pupils, which would be immediately reflected in an enlivegning of their
attitude, interest, epplication and co-operation. FProtestant: The slightly
criticel commenteries end observations mede in Items 7 to 10 above are besed
on the belief that a school is primarily end ebove ell &n institution vhere the
intellect is treined &nd nourished &nd the character formed on moré&l prineciples,
citigenship flowing fram, but definitely not being prior to, this fundamentsl
treining end formation. Naturelly, the important other roles, duties and
treining the school fulfils and imparts are readily admitted and must be
provided for, but they do nevertheless (or should) remein secondary in both

nature end importence. This is the writer's premise end he must view the
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results, according to his lights, in terms of it, = &ll the while
sincerely admitting the reeder's right to possibly different, though
equally cbnscie#tious, interpretation of the seme findings. The pupils
are poised and self-expressive, and not at all shy or ill at ease in the
Presence of visitors or those in authority, yet withal they cannot be
considered rude, bold or ill-bred. The pupils of the lower gradeérgépecially
| charming and irnnocuous, end yield precedence to no one in this regard.
Generally quite secure in the economic sense (constituting & fairly compact
group) and gifted (or trained) in the socisl smenities, thesepupils seem
to me very cepable of being guided to great things, and therefore it
seems all the grester pity that the rather freé‘system should ceuse them
to suffer <o clegrly end yet so nesdlessly in comparison with other
possibly less privilqud groups. foaéibly the almost total absence of
men-teachers in the elementary grades is psrtially responsible for the
generai ebullience of certain of‘the older and more developed &nd
experienced pupils, especially the naturslly more agzressive boys.

The good qualities of thess children ere definitely there beneath the
surface, but they need and must have discoverf, guidance, training and
polishing at the hands of herd-working, conscientiocus, dewoted, orderly,
firm but sympathetic teachers at ell levels &and in ell grades from kinder-

gerten to college entrance.

END OF SECTION TWO




SECTION THREE

THE TWELVE ITEMS UNDER THE HEADING "CLASSROOM™

Esteblished Standards

The presentation of the findingg&br the items of this
section, twelve in number,(Cleenliness, Seating, Lighting, Furniture, Heating,
Vantilétion, Location, Decorationm, Bulletin Board, Bookceses, hiscelleneous
Equipment), and the related "Remarks", it will immediately be seen requires
somewhat less space then was devoted to the deta of the two preceding sections
(of but ten items eachj. The resson for this is quite simple and straight-
forward and ia, nemely, the long previous existence, in the case of so very
meny, certainly the mejority, of these items (e.g. Cleenliness, bighting,
Heating, Ventilation, etec,, etc., ) of definite and valuable norms of Judgment
as to what constitutes an ideal or at least acceptable state of affairs end
what on the other hend is unquestionebly a condition requiring immediste
emelioriation, the existence, in shart,of clearly understood and established
empiric or experiential standerds. 1) Clganliness. The classroom €leanliness
is Good to Excellent everywhere, - the clessrooms of the lady teschers, and
especially those of the various religious communities, exhibit a striking
and outstand ing superiority in this important respect. In meny of the
EhglisheCatholic classes, the wealls definitely need some repsairing end a thorough
cleaning, = this is, of course, the concern, not of the individuel teacher,
but of the maintenance department of the Schbol Commission. 2/ Seating. The
Seating 1s also Good to Excellent in the three systems, However, the epparent

advenced age end consequent impaired condition of the equipment in some of the
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English-Catholic classes militates ageinst any hope of its further

usefulness. 3) Lighting., The Lighting everywhere is generally Excellent.
4) Furniture. The Furniture is mostly Excellent., But again we must note thst
Good to Excellent woulad probebly be more accurete in describing the Englishe
Catholic results, - much of the furniture is old and could be renewed to
great advantage by the Commission., 5) Heeting. The Heating is likewise
Excellent, - the rigours of the Canedien Winter were amply provided ageinst
and overcome everywhere.- 6) Ventilation. The Ventilation is also generselly
Excellent, the only criticism would be the epperent toleration occasionally,
especially in the French échools, of & certain stuffiness of atmosphere,
due to cerelessness regarding the frequent airing of the classroom, even when
in use, 7) Location. The Location isi Good. The buildings are generally
three storeys in height (with a basement) and equipped with two and
often three sets of staircases. Une English-Catholic school hed clesses |
immed iately overlooking & very busy and consequently somewhat noilsy street.
One Protestant kindergarten and one French First Grade were located in
basements. 8) Decoration. The classroom Decoration, especially in the
elementary grades, is Good to Excellent, consisting generally of such items
es pictures, statues (Catmolic schools), plants and flowers, chelk desigms,
colored peper, bric-s-brac, etc. The decoretion of the upper classes which
we would expect to be correspondingly end commensurately more tasteful and
| artistic, might be a worthwhile end pacticel project on which the pupils
could profitably expend certain of their extra efforts. A fortunetely very
fPew classrooms were practicelly campletely bereft of all form or menner of

decoration., ©) Bulletin Board., It will no doubt be surprising to the

reader to learn that out of 108 classes visited (cne gym class wes observed and
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one claessroom was used for two different observations), only 23 of them

{11 English-Catholic, 9 Protestant, 3 French-Catholic) were equipped with

some form or other of whet could justly be called a Bulletin Board, leaving

the vast majority, 85 to be exact \32 French Catholic, 29 rrotestant, 24 English-
Catholic) not thus equipped. The twenty-three that were located were largely
concentrated in the upper classes of a few schools in each system.

10) Blackboards. The Blackboards, usually two or three of the large four-
slaete kind to a class, were everywhere Good to Excellent. 11) Bookcases.

This item, Bookcases, in practice was interpreted as meesning the presence

or absence of a cless library, or at least some booksother than those prescribed
by the progrem of study, irrespective of whether they were stacked on shelves as
bookcases or merely piled there availsble for immediste use. VUsing the
classification of 108 rooms visited described etove in ltem 9, the breek-down
then becomes: 58 classes (36 Protestant, 17 Inglish-Catholic, 5 French-Catholic)
equipped with extre reading materiel, 50 classes (30 French~Catholic, 18 English-
Catholic, 2 Protestent) not thus equipped. In eddition, meny of ths Frotestant
schools and certain of the English-Catholic (mostly high-schools) are equipped
with good general school libvraries. In justice to the French schools, 4 must
point out that meny of their classrooms were equipped with large closed

cupbo erds which possibly contained books, ~ as to school libreries, none were
showm, mentioned or indicated to me during eny of the observetions there.

12) Miscelleneous Equipment. The liscelleneous Equipment (the remaining assorted

articles rerely or frequently seen in the ¢lassrooms visitgd) is Good to
Excellent and includes éudh {tems &s the following: religious pictures &and

objects (1), statues, maps, globes (the ¥nglish-Catholic schools are

(1) Every Cattolic classroom is equipped with a Crucifix.
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epparently especially, though through no fault of their own, handicapped
in this regard), flags, pictures, reproductions of paintings, cherts, diagrems,
plaques, thermometers, verious kinds of flash or display cerds, pemphlets enad
magazines, window-shades, decoration peper, chelk mottos end drawings,
gramaphones (English-Catholic schiols especielly, - an album of records
meeént to be used in teaching the secondylangauge is included), mirrors
(a few), typewriters (a few in the higher grades), mensureation models, number
facts end letters of the alphebet (in chelk,on cards) snapshots, nests
{a few), abacuses (& few in the Cathoiic schoolsj, pilanos {Protestent kinder=-
gartens), etc., etc,, Many of the Cetholic clesses are provided with
and have on displey large, stiff coloured cardboard cerds deplcting well-known
and outstanding scenes in the ennels of Cenedien History. Many Protestant
schools have large (twelve to fifteen feet in length) water-coler "projects®,
the work of pupils, ondidpley in the classes; likewise such "activities™ as
model forts, log-cabins, send-table scenes, etc. One Protestent clessroon
had a wash-stand in it, the same school wes equipped with & reguletion dentsl
chair and paraphernalie (including the drill) end enjoyed tle services of
e dentist four full deys & week (other schools in the district were also
serviced)., This school, an elementary one, was also equipped with a modern
well-built stege snd movie-projector booth. Radios and movie-projectors are
apparently practicelly stendsrd equipment in most of the Protestant schools.
Anotheerrotestant high school, = and I fear I am perhaps identifying it by the
description, - possessed & large auditorium, a swimming pool, a game hall,
a tremendous gym, &n excellent cafeterie, and a modern plgnetarium.
The Classrooms, as & whole, are definitely neat, clean and orderly

Remarks:

and often quite pleasingly decorsted in & tasteful and artistic manner. Most

teachers seem to heve been at some pains to beautify or at least improve the
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&ppearance of their classrooms, and this, in generel, without benefit
of assistence or ¢o-operation from the respective boards, The personnel
depariments of the administrative staffs would do well to encourage and
foster the evigent tescher-initiative anl talent in this regerd and make
available to tho se interested meterisls suitable for classroom decoration.
The cost involved would be light and would be more then amply repeid by
the resulting effect of meking the classroon a gayer, brighter, more
cheerful plaece to be &nd its stmosphere certainly one far more conducive to
purposive effort. Th'e Pro testant schools, and to & slightly less extent the
French schools, are modern, and exceedingly we ll-equipped {the Industrial
Xrts, Home Economics, Medical and Muéic Rooms, the Assembly Halls, Gymé, and
high school I-aborator-ies, etc., part and percel practically of every
Protestant school, are 2ll fitted out according to thelr needs and nsture).
The English-Catholic schools, cn the other hand, while kemt very clean, are.
older, seem somewhat drab, definitely need new furniture and a general
renovation, end &are comparatively but sparse}y and very inadequately equipped
with the various modern eids end appliances. Having visited even but a few of
the beautiful roomy, modern French schools, of fairly recent building, the
condition of the cramped, inadequate, over-crowded, out-moded, bedly
equipped, ol&-fashionad school buildings housing the children of the English-
Catholic minority is all the more striking end strenge, - the reason for the

toleration of the existence of such a situation by the Commission is not

irmediately clear.

END OF SECTION THREE




=163~
SECTION FOIR

THE TWZLVE ITEMS UNDER THE HEADING "PROCEDURE"

Descriptions and "Remarks"

The method for the twelve items (Subject, Speclalty, Type,
Phase, Technique, Motivation, Aids, Questioning, Activities, References,
Assignment, Eveluation) listed under "Procedure" will be identically the
same 8s for the preceding sections, - & short description of the results
end & few "Remarks", |
1) Subject. As the entire second chepter was given over to the discussion
of the findings for each of the general'"blocks" or departments of subject-
matter, it will suffice here to say again thet representatives from every
depertment were ip.cluded in the observations during the survey. 2) Speclalty.
No lesson observed was & Specialty (that is, no lesson was taught by a teacher
who concentrates or specializes in the particular subject at that moment
being observed). However, the hindergarten end certein of the High School
teachers hed had varying degrees of semi-spec ialized preparétion for those
sub jects or classes. 3) Type. The Type of procedure observed was one of the
following: knowledge, skill, appreciation {(in thet order of frequency, the
first outstripping the second, and both of them easily outdistancing the third).
4) Phase. The Phase, or stage in the unit, in the order of frequency observed
would be as follows: agsimilation (including practice), presentation, recitation
{including review), explenation, organization. 5) Technigue. The Technigue
was everywhere Good end was primerily cne or & caanbination of the following;
participation, blackboerd illustration, questioning (éca Iteu 8 below),

explanation, discussion, practice, demonstration, study, notes, etc.
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6) Motivation, The Motivation is unfortunately no more then rair every-

where and is based on a not-too-skilful use of such items ag satisfaction
(in kmowing eng doiag), knowledge (in iiself and also pertially as satisfy-
'1ng), skill (as valuable, end elso as power or conquest), en joyment,
appreciation { of its value), possible failure in epproaching examinetions
(fortunately apperently infrequently used), ete. lIp generel, there seems to
be very little provision for "individual differences". 7) Alds. The Aids to
teaching used are Fair to Good (the former applying more generally to the
Catholic schoéls, the latter similérly to the Protestant) and include o oks,
blackbeyrds, pictures, colored chalk, maps, charts, disgrems, flash snd display
cards, printed paradigms of various natures, sbacuses (Cetholics only),
films (Protestants only), etec., &nd, where appliceble, the standard laboratory
equipment, 8) Guestioning, The Questioning technigque is Good to Excellent
(the latter applying especially to the Catholic schools), A fundamental
dichotomy exists in this imporiant metter between the two systems, Catholic
and Protestant, - the formsr employ the questioning technique not only during
the "presentation™ of the lesson but also very definitely in the later
"recitation” of seme, the latter restrict its use almost completely to the
"presentation” phese, in fact, the "recitation" as such, &s we understand it,
seems largely to have disappeared from ths Protestant schools, and while
this is a matter about which very definite and strong opinions ere held,
nevertheless 4 venture to say that like everything else it can be overdone and
that probably here as elsewhere it is still true to say thet "virtus stat in
madio" end the middle path will be very likely found to be the safest one,

Be this as it masy, the questions, very often thcught-provoking in nature or
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else requiring en intelligent repetition of the matter (there are, of course,
& certaln nurber of more or less inevitable "fact" questions), are in genersl
of a quit? high stendard of difficulty and only essentielly correct answers
are accepted (the Protastant schools would do well to require of the pupils
more ccmplete and penetrating enswers to the questions asked). The pupils
everyvhere normslly stend to answer a quesfion (occesionally for the seke of
time end efficiency the pupils give the answers sitting) and the practice of
phrasing of the enswers l(especially in certain eminently suitable subjects)
in coﬁplete sentences is encouraged by meny psinsteking and conscientious
teechers. A greater emphasis on "thought", &s opposed to "fact", questions
in the French schools would mark a forward step in the direction of progress.
9) Activities. The Activities are rair (Catholic schools) to Good (Protestent
schools)., No projects or enterprises were noted in the Catholic classes
visited, elthough these activities are carried on to a limited extent in
some schools,-the crowded official curriculum together with the printed June
exeminations sent by the Commission and which must be prepared for end which
from‘Grade 4 up count for 50% of the marks for promotion (except in Grades,
7,9 and 11, who write the rrovincial examinations), render these excursions
into the enterprise field few end far between, The Enterprise, of course,
forms a definite part of the rrotestant progrem end evidences of it (and also
"agsembly" (1) prgparations) were noted in almost every cless. More stsnderd

ngctivities" for both systems included working (at desk or blackboard),

(1) 4pparently in many Protestent schools each clags is required to presemt
a 1little concert, called an "agsembly", periodically for the entertainment and
edification of the rest of t ﬁscho?l. Something akin tg these are the
annual concertis in honour o{APastor s feastday, or sometimes those of the
Brother Director or kother Superior, in the Catholic schools.,
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answering questions, following explanstions, reading, reciting, correcting
their own or enother‘s work, writing, listening, drawing, painting, acting
(Protestants more), and last but not least praying {Catholicsmore), etc.
10) References. The References were surprisingly roor everywhere, = in
fact, during all tle observations in the entire three systems the only
reference recorded, apart from the officiel text, was & generel suggestion
to the class on the part of & (Protestant) science teacher to a specialized
book-shelf on that subject in the corner of the laboratory. 11) Assiznment.
The methodology of the Assignment is roor (Protestent schools) to rair
(Catholic schools). It usually follows the presentation of the lesson and
tekes the.fonn of questions to study, matter to prepare, pages to read or
review, work to be done, etc., &nd very little time is given to it as such, =
possibly the pupils are trained to en implicit understanding of what they are
to do, certainly there is no svidence of eny explicit explenstion. This
widespread caerelessness regardim the Assignment, even on the part of
experienced and energetic teachers, is, to my mind, & serious shortcoming
and one indicative unfortunetely of the existence of & nlaissez-faire" attitude
by meny toward the excellences of ertistic teaching or to put it more bluntly
sbout doing the very best possible job one cen under the circumstences.
12) Evaluation. The Evaluation is everywhere Foor end practicelly nonw
existent, vne rirst Grade {French) teecher asked her pupils (boys) why
children ceme to schbhol end received such enswers &s to be instructed, to
learn to read, to be eble to earn a living later, etc. Une Grade Seven
(rrotestént) teacher infofmzd her pupils \mixed) that while the gremmar they
were &t tet moment atudying was actually not required for their own program,

it would be useful to them later on in the higher gredes (she also used & mild
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form of "examinetion motivation"). Apart from these two very humble
attempts at some form of evaluation, there was during the entire period
of the observations absolutely no attempt anywhere, in eny class of eny
system, to present the matter of eny subject to the pupils as meeting a
"felt need", or as socielly or commercially useful, or as something to use
or enjoy now or later on in the future. The implicit end unspoken questicn,
"Why do we study this subject?", though assuredly ever-present in the minds
of the children, was . mowhere and et no time esnswered during my vbservations, =
in reality, surely en uncomfdbebly strong indictment of a fundementel
weskness, - if we either cannot or will mot meke our aims and objectives cleer
to our pupils through the medium of the subject-matter forming the curriculum,
then can these same aims and objectives, after all, be really clear end velid
and acceptable, deep down, to ourselves as teachers? It seems hardly likely
that such can truly be the cese., Remarks. It is clear that certain wesk-
nesses, nemely, Motivation, Questioning (Protestent Schools), Activities (Catholic
Schools), References and Evaluation, definitely require remedial. treatment.
The blackboerd techniques very fram good to excellent. The Projects of the
Enterprise Program in the Protestant schools are interesting end often worth-
while, but there is need of more initiative, differentiation, veriety and
imagination in the treatmeﬁt of their planning, development and execution.
This program, &s noted above, exists to & very limited degree in the Catholic
schools. To sum up, then, we would say that it is evident that more
imaginat ion, variety and nfreedom™ could be introduced to adventage in the
Catholic schools, especially ihe French (the great obstacle and difficulty
here being the Damoclean sword of written examinations and deily marks, and

the perhaps undue impor tance attached thereunto, that seems to overhama, and
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overshadow the whole system), while a general but distinet tightening

of methods end standerds, requirements and achievements, together with
a firmer and more purposeful approech to the core and centreal problenm

of discipline, is clearly the outstending need end desideratum of the

Frotestant system as it stends today.

END OF SECTION FOUR
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SECTION FIVE

MISCELLANEOUS REMARKS AND FURTHER NOTES

Related Findings and Other Observetions

In this final section we shall round off our discussion of the
results revealed by the Rating Scale with some six pertinent end related
findings which we heve termed "Miscelleneous Remarks™ snd & series of more
or less unrelated observetions, of a generel or & specielized nature, e&s the case
may be, grouped together under the arbitrary end generic title of "Further
Notes™,

MISCELLANECUS REMARKS

guslitetive Remerks

The first of these pertains to the gquality of the union of
matter and methodology observed. In my hu@ble estizetion, 4 would report
that of the 110 observed "lessons" (hroadly interpreted to mesn the matter
teken or deeslt with during the time of the observation), 23 were ccmplete,
unqualified and oustending successes, 47 were definitely successful
beyond all doubt, 21 were partieal or conditionsl successes, 14 were possibly
sﬁccessful {that is, would possibly becomé?in time end with further effort),
and 5 were unfortunately fsilures. The five failures, &ll men-teachers, be
1t noted, seemed to stem primarily from poor order &nd discpline and lack of
control of the general teaching situation. The breekdown by system, using the
above clessification, is as follows: English-Catholic: 10-16-4-3-2, for &
totel of 55, French-Catholiec: 8-18-5-2-1, for a totel likewise of 35, and

Protestent: 5~13«12-8-2 for & total of 40, end a grend totel, as sbove, of 110

observations.
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Pupil Resction

The second remark concerns the Derceptible effect of
observetion upon the pupils, end their reaction to it. In general, the
pupils, with certain exceptions (principally in the French schools, where they
probebly detected from my}conversation that 1~Was of different reciel origin
to themselves and therefore a "speciel™ visitor, end hence became en object
of naturally greater interest end curiosity) repidly beceme apparently
oblivious tocbservetion. In only sixty-two classes was my presence noted
to any degree (and in only two of these, both elementary clesses, was L
observed at all closely or frequently), and in forty-two of these I sat in
front at the teacher's desk which brought me rather forcibly to their
attention. The remainder paid practically no attention whatsoever to me, &nd

nowhere did my presence create a disturbence.

House Committes

The third remerk concerns pupil pearticipation in "clessroon
chores”™, Apart from & very few puns ' classas, there was no discernible
evidence (which does not, of course, deny, negate or disprove its existence)
of an orgenized "House Committee" at work in the cleaning (that is, special
or extra cleaning, &s distinct from that forming pa;t of the duties of the

janitor), decoration, ventilation, etc., of the classroom.

Pupil Posture

The fourth remerk perteins to puil posture. The general posture
of the pupils was uniformly good, end in meny instences excellent, with

positive calls to attention in that important matter proving practicelly

unnecessary.s
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Defective Vision

The fifth remark concerns the number of pupils equipped with
eyeglasses. Of the 3002 pupils present end observed, approximetely 163
wore spectacles, or an aversage of 1.5 per class. By system, the results,
with the average-per-class in perentheses, are: English-Catholic:48 pupils
(1.4), French-Catholic: 51 pupils (1.5) and Protestant: 64 pupils (1.6), |
one class here, &s explained above, being counted three timss. ' No doubt,

there are other pupils with es yet unremedied defective vision.

Pupils per Cleass

" The sixth and concluding miscellaneous rema;k deals with the
average number of pupils per cleass observed. The general average for the
three systems taken togetper as a unit is 30.7 pupils per class, By
individuel system this becomes English-Catholic 29,0, French-Catholic 30,2,
and Protestant 32.5. In only eight classes was there perfect attendance at
the time of the observetion, = two English-Catholic Grade Nines (one boys,
one girls), one French-Catholic Grade Four (boys) and Grade Six, Seven
end Nine (girls), - the latter three, by the way, all in thes same school, and
one Protestent Grade Six (boys) and Grade Seven (mixed).

FURTHER NOTES (1)

So much, them, fa our Miscellaneous Remerks, - we turn now without
further edo, to the concluding group of rather discrete (discreet too, leyhs
trust) end disparate "Further Notes".

1, The Catholic pupils, in general pray with devotion and attention and give
evidence of comprehension of its meaning. Thereis a definite tendency, however,

on the part of some of the French pupils to & repid rote recitel of the

(1) For convenience of separation, we shell list these by number.
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of the Prayers end Catechism, a8t least insofar as the recitetion of these &s
"lessons" is concerned, The Opening Exercises, of & largely religious nature,
in the Protestant schools, are, by and large, executed with respect end
attention, but not apparently with very much evident 1ﬁtarest end enthusiasm,
Some Frotestent clessrooms have Seriptural quotations on the blackboard end &
few heve "religious"pictures. In one Jewish class, the neme of God was
respectfully mentioned by a pup;l during the course of an English lesson.

2. There is praétically no gratuitous talking by the Catholic pupils, but

a noticeable, though not striking, amount of it in the Protestent schools.

3, TWith & very few exceptions, there is 1little volunteering of information,
extra questions, and the like enywhere.

4., The pupils all give evidence of enjoying school and seem happy, OT at
least satisfied to be there.

5. The personal cleanliness and hygiene of the pupils is everywhere
excellent, - they are neat and clean in dress and eppearance.

6. There is very little wroom-leaving" in any class or school,~- however,

the Protestant authorities might tighten up just a little in this regard.

7. The corridors are cleen end in the Catholic schools ere orderly end free
from loiterers,- the noise and loitering in those of the Protestent shcools,
is, however, quite noticeable (possibly due to apparent lack of Staff
supervision).

8., The Catholic pupils go to their classrooms in orderly and quiet double~
lines by grade (talxing and disorder ere strictly prohibited here); this idea
of ™lines" seems practicelly non-existent in Protestent schools, - one school

visited did have distinct boys' end girls' general (i.e. not by grades) lines,
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fs The zdministering of corporal punishment in both Catholic systems

is 1limited strictly to the Principels (the teachers may meke a request

or recommendation in the case of pupils for whom théy deem it necessary);

in the Protestant system, the tgacher may send for the strap from the
Principal'svoffice end administer it himself, a written record being kept

of the date, pupil's name, reason for punishment, ete.

10. The practice of tale-bearing or "tattling" is discouraged end openly
frowned on by all the teachers.

11, There seems to be excellent and willing extra-curricular co-operetion
between Staffs and Students everywhere (in the French schools, it is probadbly
based on a consideradbly mbdified version of their more "suthoriterian™
concept ).

12, In the Catholic schools, the "letes™ are few, probably beczuse ths
practice is held in definite disfavour (the incorrigibles or those frequently
late ére sémetimes subjected to caporal punishment ); the "lates™ in the
Protéstant schoois ere too numerous, possibly because they seem to be dealt
with extremely leniently.

13, Gumechewing by the pupils seems ealmost non-existent,- however, the

prectice is espperently either tolerated or undetected by scme of the Englishw

Catholic men-teachers.
l4., Ths poiiteness and good menners of the pupils 1s generally plessing
and impressive (the few exceptions being, we must admit, all confined to the

Protestant higher grades) in ell the systems, the polished ease of the French
in this respect standing out sherply.

15, The class-clocks were usually in operstion and accurate, - those in the
French schools were of ten quite decéretive, but some of the ones in certain

English.Catholic schools were either stopped altogether or else very inaccurate.
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16. Very few teachers, in contradistinction to the constant prectice of
the Observer, teach with the classroom door open.
17, No detention classes were cbserved, - however, they do exist in the
Catholic schools.,
18. The amount of written homework given in the various classes eligible
for it seems very moderate in al; the systems, ahd eppears to be more care-
fully done in the Catholic schools, especisally the French.
19. In generesl (that is, broadly spesking), the Deductive Method seems to
predominate over the Inductive Method in the Catholie schools, while in the
Protestant ones the reverse would seem to be true.
2.+ Only roughly half a dozen colored pupils and a few Chinese boys (the
letter all located in one school, and often the leaders of their clesses the
teachers informed me) were seen in the English-Catholic schools; there were
a very few English pupils and one non-Irench-speeking colored boy in the
French~Catholic schools; and in the Frotestant schools visited perhsps fifty
colored pupils (epproximetely 40 of them in one school) were seen, practically
no Orientals were observed, and one school was predominently Jewish in staff
end students.
21. A few teachers (mostly Cetholic) harness the pupils' natural competitive
. spirit effectively by such means as cless-teams, simple "rewards", personsal
record cherts or thermometers, etc., the remainder might improve their teaching
and spur the pupils' interest and efforts by so doing.
22, Training of the memory, which,after all, should form a certain pert of
every sound program, seems to be handled more successfully, possibly due to the
nature of the curriculum end its teaching, in the Catholic schools, &nd
especially the Frénch, vhere it is carried, perhaps, to soms excess.

23, A certain smount of good-natured benter and humor is practiced by some
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teachers (principally the French Sisters end the English Cetholic laymen)

and is taken in good part and very well received by the pqpiis, - natural

ebility in this regard is of great velue in "relaxing" the often unconsciously

tense classroom situetion end in putting the pupils at their ease by creating

a friendly atmosphere.

24, Workbooks, especially those for Arithmetic, ere in evidence to & limited
extent in the three systems.

25, The Teachers' Rooms in the Frotestant schools are generally large, bright,
cheerful and well-equipped (some ére furnished and arranged as well &s eny
private home), - those in the Catholic schools definitely suffer by ccmpsrison.
26. The Protestant schools are exceedingly well-equipped and modernized, the
French seem modern end quite well-equipped, and the English-Catholic ones generelly
seem 0ld and berely adequately equipped with the necessary teaching supplies and
fscilities.

27. The maintenence staffs (jenitors, furnacemen) in the Protestant schools seem
well-trained and very efficient, and are superior to those in the Catholic
schools where one men {in contrast to the Protestant three or more) ordinerily

is expected to look after the heating &nd cleening, snow-removsl, minor repairs,
etc., of a school of perheps twenty-five or more classrooms (end other rooms), =
vhere it is clesrly an impossible task, and beyond the cspecity of any one man

to give proper efficient service..

28, The Protestant schools mostly use the locker system for the pupils' belong-
ings, the Catholic a combination of closkrooms (with individuel hooks) and
1oékers {the newer schools).

29, The Monitorial System, both for the cless and for the entire school {a one-
day term), is 1n operation in the Frotestant schools, ~ this is confined in the
catholic schools to temporary (one-job) end limited responsibility for some of the

older pupils of proven ability end experience.
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0. The Protestant schools heave gyms end regular periods for this iype of
ende&vour; the Catholic schools use the large halls with which most, if not all,

seem t0 be equipped for their reguler physical training exercises end drills
{in clement and favoureble weather, the exercises sre teken in the fresh air

in the large school-yards).

2l. Fairly frequent exercise (strefching, breathing, welking,etc.) is teken in
the classroom itself in the rrotestent schools, but, except for certain of the lower
grades- end some rrench clesses, this type of exercise is not generally practiced
in the Catholic schools.

32. The Frotestsnt principals enjoy the services of secretaries (sometimes shared
by twolschools), who bear the burden of rmost of the often heavy clerical duties
(correspondence, records, various reports, etc.); the vatholic principals are
expscted to attend to these matters themselves or with the assistsnce of their
staffs, = however, if the school is one of 15 or more clesses, the principal is
entitled to the services of a full-time (non-teaching) assistant-principal to
help him in the conduct, mensgement and administration of the school.

33, The prevailing conditions of slightly too-relexed discipline and lack of
ingistence upon purposive effort and its normal resulting visible and msesursble
achievements constitute the precent hampering influences to education in the
Montreal Protestant schools; while the present system of merks end examinstions,
and their edministration, and the importence and value attached to them, 1s
proving & definite hindrance to both teachers and pupils (end consciously on

the pert of the former, at least the English ones), end is hampering considerebly
the whole process of educetion in the Catholic schools of Hontreel.

z4, The pupils in the Protestent schools of the more privileged (1) districts,
politely end intelligently with visitors and those in authority,

converse freely,

very few appeering at all shy or 11l at ease (sore few perhaps err & trifle in

the opposite direction); but elsevwhere in the English-Catholic schools (the less
6 Oppos

(1) sSee Introduction, De 29,
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sconomicelly-favored districts) a‘nd throughout the French schools generally
the pupils eppear scmewhat shy, tohgue-tied eénd not at their ease end do not
seem elther inclined or accustomed to talking freely or giving their own

fraenk opinions in the presence of visitors or to their own suthorities,-

they give no evidence of being sullen or deceitful or unusually taciturn (on
the contrery with the ¥rench, who are naturaelly often very vivacious and
ebullient), but rather nerely a shade too reserved in the presence of, end
apparently unused to having their opinions considered of interest or importence
by, the school asuthorities and visitors to them.

35« Finsally, and this will conclude our series of "Further Notes", in generel
the attitude of the Staffs toward the Students is, first of gll, in the case of
the English~Catholic schools, one of in.telligent understanding end sympathy
(end the letter seem both awere and appreciative of it), is, secondly, in

the case of the French~Catholic schools, one of strict discipline end
obedience tempered to a certain degree by & fair amownt of the intelligert
understand ing end sympathy spoken of eand referred to above (the "matter" is
viewed and considered as being definitely important and elmost necessary in
itself), and thirdly, in the case of the rrotestant schools, the attl tude is one
of great understanding end very resdy sympathy, with a definite tendency, héwever,
to being too indulgent end over-lenient, and the pupils, well aware end keenly
sensible of both aspects of the situation, seem to respect the first, 2nd take

g little adventege (as is only naturel) of the second, element in this prevailing

generel attitude and philosophys

END OF SECTION FIVE

fe— =
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CONCLUSION

Two Remsining rfoints

With this exceedingly brief conclusion, we bring to a close
our consideration of the results of the Hating Scale and its fifty-item
check~list, together with some miscelleneous, though pertinent, further
notes and observetions. ‘'here sre but two remaining points we wish to
meke before concluding this third chepter. The first is to emphasize
aéain the subjective element, guarded ageinst but inevitadble in en
investigation of this nature, and the limitstions thereof, and to say once
more, therefore,that the remerks passed snd observations made herein, while
we hope generally accurat e; &are by no means necessarily universally true
end eppropriate. ‘The second and final point, - and 1 regret L have not
more time and space to devote to it here = is to report with gratitude
end deep eppreciation my most cordial and polite reception by Staffs
and Students everywhere and to express my thanks for the every rossible
comfort, convenience and assistance that were accorded end provided for me,
end without ell of which the successful completion of the research necessary

for this project would have been &bsolutely impossible,

END OF CHAPTER THREE
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THE CONCLUSION

INTRODUG TION

General Plen

This short Ccnclusion, with which we bring to a final close
our rather lengthy thesis on "4 Study of Equcational Practices in the Schools
on the lsland of Montreel", will embrzce three distinct, though related,
sections, the crown points, as it were, of all our endeavour, end which we
deem of considerable importance in understanding completely end following
through to its logicsel conclusion, the pivotel themas or argument we oute
liqﬂed in the lntroduction end which has been our guide throughout the whole
course of the discussion.

OQutline in Greater Detail

The first of these sections will consist of & short summary of
what we heve accomplished, together with & series of conclusions, derived
from end beésed upon our observations end investigations, epplicable, individually
or collectively, to the schools of the three systems under study end consider-
ation., The second section ié e campletion of the first, being a number of
general recommendations that seem to us to be very germene and“é propos”and a
brief list of scme further snd related studles, "leeds™ to which ceme to notice
during the work on the presenf study, that might be made the subject of very
pertinent, veluable end revelatory research. The third end finsl section will
be devoted to a consideration, admittedly of somewhat personal and subjective
nature, of the important matteré of cheracter formation end whet, efter all,
constitute the essentials of education in the training of the "camplete

Christien citizen". We will, last of all, close with a final word on the spirit

which has guided a1l our writing.

IND OF INTRODUCTION
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SECTICN ONE

SUMMARY AND CONCLUSIONS

SUMUARY

Short Review of rreliminary Aptivities

It might be well for us at this stage before proceeding ferther
to glence beck briefly at whet we have already done end accomplished in
this study and thus develop a short summary of our activities before proceeding
to drew the conclusions we deem appropriaste and which &re based naturally on
the observations made and investigations carried on which led and gave rise
to snd provided the data we reduced to the generelizations we are about to
summarizes. Prior to the actual writing of the thesis itself, of course, =
large amount of reading, re-reading, reviewing, end thinking through of matter
previously read was underteken end executed, - & certsin emount of strict
educationsl research methodology end technique being included. Consequent
upon this, end also upon the drawing~-up and approval (by the Director
of Research) of en acceptable plen and the making of suitable arrange%ents with
the proper school authorities, the investigation (i.e., observation, discussion,
evaluation, etc.) of the schools selected commenced to take plece. Finelly,
some five weeks or so aftér the completion of the field work, begen the casting

of the data collected in the mold of this final report or thesis. (1)

Resune of Thesis Divisions

In the thesis itself, as thus far completed, four definite
divisions are clearly discernible, = the introduction and the first three
chapters. . But each of these embraces separate sections that ere of definite

significence with regerd to the whole study, end therefore let us sccordingly

(1) It was five more months before the final draft was campleted.

N —————
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indicate these very briefly end in tum. The introduction, following the
key setting of the tone or philosophy of our theme, devoted itself to as
clesr and concise a definition as possible of the various major terms in the
wording of the title, and to a detailed, possibly meticulous, explenation
of the method end technique (including 1ts limitations) employed and utilized
in the workihg out of our problem. Chapter Une, largely by meens of tabuler
presentation, dealt with such matters as the general organization of the
school systems, the time schedules and courses of study, certain vitel stete
isties pertaining to the pupils-teachers-schobls-classes, and the grede
frequencies of actuel observetion. Chepters Two and Three, the heart and core
of the thesis, both were concerned at great length (esﬁecially the first~0ne)
with the final reduction, orgenization end presentation of the actual observed
data of the survey, the former as it epplied to the major blocks of sub ject-
matter found on every curriculum, the latter as it spplied fo the fifty items
of the check-list Rating Scele. This brings us to the Conclusion, in the
completion of which we ere presently engaged.
CONCLUSICNS

Fundamentel Aim and Emphasis of the Two Systems

If en sttempt were to be made to set forth in one succinct statement
the fundemental aim and emphesis of the two systems, Catholic end Protestent,
of education in the frovince of Quebec, it seems to me that it would perforce
run along scme such lines as the following one, - an attenpt we readily grant
of & highly subjective nature and quite &arbitrery, butl nevertheless besed on the
data revealed by reading and personal cbservation and discussion. Thus, while
pointing our that each definitely provides for en includes what may be termed

the "specialty”, or "raison d'etre”, or what have you, of the other, we would
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say that on the one hand, Cetholic education (French and Fnglish) emphasizes

the aspect of the "essential spirituality" of life in its endeavour to
prepere its pupils for life here and hereafter, eand on the other, Protestent
education stresses the aspect of the "sane secularity™ of life in its
preoccupation with the training of good telbeit Christien) citizens. These
fundemental aims and objectives, together with 21l their implicetions end
ramifications, inevitably mould the character znd form of &ll matters pertsining
remotely or proximetely to the process and practice of educa tion in the schools
subject to the jurisdiction and guidance of these two systems. For example,
the externslizetion of the‘undoriying philogophy in such matters of paramount
importence as curricule end courses of study, selection end euthorization of
textbooks, normal school background and preperation of teachers, the various
forms of extra-curricular activities, relations with the parents and the
religious authorities, etc., is so obvious &s to require no further comment.
1t is in the light of all this knowledge that we wish any comments we may elect
to meke in the course of this conclusion to be tsken and understocod, -~ indeed, such
an attitude has been our constent guide in eny of the interpretations or
evaluations we may have attémpted throughout the entire course of the thesis.
Accordingly, then, We shell set down a brief number of more obvious deductions
énd-conclusions we have reached and arrived at as perteining to each of the
three (reverting back, for the nonce, to the twofold Catholic classificetion of
English end French) systems in turm, fbilowing this up in the first part of
the next section with a few pertinent end consequent recomuendetions of our own

for the future.

Conclusions far knglish-Catholic Schools .

The Inglish-Catholic schools ere generelly old and quite poorly

uipped, and by end lerge the teechers and pupils come from the middle class
eq ]

Y e N - S e ——— = _
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{understood in its socio-economic connotation snd significancej, the former
the upper half of it, the latter mostly the lower. Not very meny professionsl
meh or outstsnding leaders in commerce or industry have arisen as yet from this
"minor minority", which is just now at this late date bezinning to form and
stir and emerge &s & conscious entity. Actuall‘y, from meny points of view,

it is the most interesting system to study because it both avoids the

lexity of the Protestant school regarding order and achievement, &and yet in
atmosphere and spirit, in outlook and practice, mitigates the somewhat

harsh tedium of the French group. ‘there is much good work done here, often
under hsndiceps from which the other two systems &are entirely free, - &nd 4
think this is definitely the group to watch during the next ten years or so. \l)

Conclusions for rrench-Uatholic Schools

The KFrench Catholic schools ere feirly modem end quite well
equipped and staffed. ‘hey are doing & good job within the mesning of the ir
own rather rigid and inelestic interpretation of educationsl practice. The
discipline is a little too strict and the emphasis on memorization and factusal
knowledge rether overdone. The greatest desideration here is andubitably a
relaxing of the restraint of the tfoo great importance attached to merks end
examinations which inevitably restricts horizontel development end 1ts significence
in the problem of individual differences. However, & change for the better
even with regard to this deeply-embedded attitude is finelly beginning to

reveal itself, &s indicated by such erticles as the one we noted &bove on page

.

(1) The careful revision of the entire elementary school progrem, the .
results of wh ich are to be made offi cial this coming Septexber (1¢46) - and which
mey possibly render obsolete meny of the criticisms made in this very thesis -
ig a case in point of the electric spark, @s it were, that is gelvenizing this
recently federated &and increesingly eutonomous group into energetic action,
incidentally, the Krench progrem, L believe, is likewise being revised.
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7Q, "The New School Progrem in Quebec", etc. The powerful influence for good

the intermedisry knglish Catholic group can become hare is obvious end clear

to all,

Conclusions for Protestent Schools

The Protestant schools are new and excellen tly equipped, &snd from
the point of view of "incidentel" teaching (as oppossd and in contradistinction
to the more "formal" teaching of the Ustholic scheools) are doing & very good
Job. Lt is, however, no great revelation to disclose‘that aslight tightening
of the rather relexed discipline is clearly necessary end the prevelent some=
what insufficient attention paid to definite scholastic achievement requires
a certein amelioriation. ‘ithe other and more non-scholastic aspects of the
total teaching situstion (gyms, films, and the like) are excellently hsndled
in every respect.

' Schools of kach System Efficient

A1l in sll, the schbols of each and every system are doing an
efficient and truly remerkable job, when one recslls the meny adverse
circumstances to which 8ll are inevitebly subject, in their tesk of educating

the children of the cormunity to becom2 the "couplete Christien cltizens”

of tomorrow.

END QOF SECTION CNE
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SECTICN TWO

GENIRAL RECCMMENDATIONS 4AND FURTHER STUDIES

GENERAL RECOMMENDAT IONS

Feasible Improvements

If the writer presumes to put forth eny suggestions or
"recommendations" - es, indeed, he will proceed to do very shortly =
it is not in eny illusory sense of self-importance or in the belief that
these seme will even be considered, let alone acted upon, by the school
authorities in question, = such, I frankly conceds, would be presumption
in the highest degree. Rather are they offered &s humble evidence of what
seemed to the author to be worthwhile and feesible advences in the direction
of progress and the general improvement of teaching end learning in our
schools, readily grenting all the while the meritorious service alreedy
being done there. Accordi ngly, then, 1 shall list some ten recomrendations
(clearly not en exhaustive 1ist) for each of the two great systems, - leaving
their possible fruition aund eventuation to the kindly hends of healing time.

Recommenda tions for Catholic Schools

Tor the Catholic schools, I would recommend the following:

1. Thet the school-day be shortened by at least one hour. 2, That the
pover and privilege of corporal punishment (1limited strapping on the hends)
be returned immediately to the classroom teecher. 3. Thet gym fecilities
be provided in all new schools, end where possible (es is frequently the
case) be installed in existing ones. 4. That the orgenizetion of units of
the Royal Canedien Army Cedets be extended‘to as meny schools as possible and
thet scholastic credit be given for successful completion of the caurses

of fered therein. 5. That more "incidental™ orel end less "formel" writlen
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Wrk be assigned and ernphasized in the teaching of the mother tongue,

6s That serious attention be peid to the situation prevailing with
regard to the teaching of ths second languege with a view to its rapid
emelioriations 7. That such courses as elementary public-gpeeking,
music, etc. be introduced to encourage end develope initiative end
creative self-expression on the pert of these slightly diffident pupils,
8., That more of the modern teaching eids, especially class libraries

and film pro jectors, be made availablé. 9. That there be a2 definite
diminution of the rather far-fetched statisticel routine (sometimes the
seme set of figures being copied and trenscribved as meny as four times or
more) that consumes so much of the teacher's time. 10. That, finally,
there be a distinct lessening of the stress and emphasis placed on marks,
points and examination results, thus meking it possible to concentrate and
focus more attention on the real total teaching situation.

Recommendations for Protestant Schools

For Protestant schools, I would recommend the following;
1. That the discipline be immediately made more strict and constant.
2, That a more liberal, though judicious, use be mede of corporal punish-
ment, especislly in the case of constant rule-breaekers, 3, That greater
surveillance duties be requested of the teschers, especially in the corridors
and et the beginring end end of the sessions (the institution of class ™lines"
might mark an improvement). 4. That Cadet Corps activities be greatly
extended end credit provided. 5. That the place of formal assigned written
work in the practical teaching of most of the so-called "knowledge™ subjects
(as opposed to "appreciation” or "skill") be not overlooked or forgotten.

6 That the course in morsl formation be so strengthened (occasiocnel unison
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participation in certain ceremonies of a very general nature might prove
cne efficacious means) as to bring home more clearly and forcibly the
controlling ipfluence the practice of Christienity should have at all

(the pupils?)
times in theiﬁ/dailj lives, npt only now in school but for the future &s
well., 7. Tﬁat courses be instituted of & refining end cultural nature
that would stress the importence of zood menners, politeness, consideration
of the rights of others, ete. (much of this would ressult from the proper
inculcation of the practical mesning of "cherity™ in its aspect of "love
thy neighbor" in & well-orgenized and intelligenily taught course of
religion),that would tend to mitigate and chennel the rether overweening
self-asserticn and general ebullience of many of the higher-grade pupils.
8, Thet the stendard of achievement required be raised somewhat &nd msde
constant throughout, with more time being devoted to the ”fundanéntal"
sdbjectsani less, =ccordingly, to the nguxiliary" ores., 9. That a systenm
of slightly more detailed statistical infonnation be developed ard instituted.
10, That, finally, the"recitation™ as & technigue be restored where and to
the extent appliceble, e&nd thet & more definite regard be entertained for
the place (though 1imi ted,still very resl) of marks end examinetions in
proper educational practice.

FURTHER STUDIES

Six Suzgestions

It seems to the writer thet in connection with this
present oreliminery end more or less exploratory investigation there are

several related studies thet could be mede the subject of profiteble
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end interesting research. (1) Ve offer without comment the following eight

suggestions as exaemples of such., They constitute by no mesns en exhaustive list,
others no dowbt occurring according to the bent end interest of the mind of each
individuel reader. These are all to be understood as camparative studies of the
three systems - English and French Catholic, and Protestant - for each item
nentioned, end are as follows: 1) history of the systems, 2) discipline, 3) progrems
of study end time-schedules, 4) teacher training and preparation, end professional
improvement while in service, 5) mathod of (teacher) promotion, 6) pupils, = racial
"(and ether)
origin, intelligence quotient, environment, vocationa%/guidancc end its relstion
to the means of livelihood actually chosen or followed, etc., 7) differsnces
between boys' end girls' training, 8) textbooks, their modernity and the method-

ology based upon them.

END OF SECTION TWe

(1) An example thet immediately comes to mind is the very interesting end
complete, though privete and unpublished, compsarative study of the progremmes ¢f the
English Catholic High Schools and the French Superior 3Schools (Grades 10 to 12
of each) made in 1942 by Mr, James Lyn%, M,A,, B.Ed., Assistent-Director of Studies
for English Schools of the kiontreal Catholic School Commission, who kindly presented
me with a copy of it on one of my visits t his office in connection with the thesis.
Ang while these grades (10-12) are without the strict bound of our theme, neverthe-
less a brief quotation from this study will, I think, prove rather interesting. Under
the heeding "Impressions” we find the following: "The most striking impression
obtained from a comparison of the two programmes is the vast number of brenches
t0 be covered in each subject of the French Superior Course. Up to the.end of Grade
XII, all subjects of both Ifiglish courses, Scientific and Commerciel (the underlining
is his), are included. Even in grade XII many subjects are included in ths Science
course which are omitted in the English Matriculation course. The Commerciel course
in Grade XII elso includes three or four branches which are omitted in the English
course. The logicel conclusion to be drawn from this is, that the French course
conduces to & general study of a broad renge of matters, whilst the English course
aims st and conduces to en intensive study of the branches deemed most essentiel,
Bearing the foregoing in mind 1t cannot bat be expected that the stendards attained
by English students, particularly in Mathematics and Sciegpe, should logically be
higher then those of students following the French course.” He concludes thi study in
part with this thought: "In submitting (to Dr. Dore, the Superintendent of Education
for the Frovince, whom, L believe, later commented favorably upon it) th?s comparative
study I was not influenced by any feeling that the English progrsmme is intrinsically
superior to the French progremme. Both have their merits and défects, but the

Eﬁalish programme is + believe more in conformity with the standards demended in the
resi of Canada end in the U,S.A."
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SECTION THRER

CHARACTER FORMATICN AND THE ESSENTIALS OF EDUCATION

CHARACTER FORMATICN

Function of the Christien ‘Lescher

The importance of proper character format fon cennot be overestimated,
and one of the most serious and far-reaching duties of educators is to see that
the children entrusted to their care and guidance Qeceive the finest possible
training, by both precept end example, in the art of living sound, decent and
worthwhile Christian lives; Yor the true eand final end of man is God and the
knowledge of God, end to the Christian tescher "time is preparation for eternity”,
the function of that teacher being "to guide the soul into the sanctuary of
God s0 that the human being knowing whither he is going has a clearer knowledge
of the meaning of this life," V1) It is still true today that "faith without
good works is dead", and the challenging cry of "Be yes doers of the Word and
not hearers only"™ rings out across the centuries and is & personal and individuel
challenge to each and everyone of us alive today in this year of vur Lord nineteen
hundred end forty-six! .

Lifelonz Practice of Christianity

In prsctice, our classroom instruction for developing that "life
dominated (i.e. rcgulated) by principles” (2), which is charecter, nust suit
the needs of our pupils and must remain upon the level of the present, helping
them to meet and solve the real-life sitwstions and problems they encounter in

their everyday lives. But it is not enough that we bring our pupils to know,

(1) "Educationsl Psychology" = W.A. Kelly, kilwaukee, 1935, p. 15.

(2) "The Formation of Character" - E.R. Hull, S.J., St. Louis, 1929, p.18.



‘=161

appreciate and understend their Christien religion, we must strive earnestly &and
unceasingly with all the mesns at our disposel, and with all the enthusiasm of
which we are capable, to bring them po practice it conscientiously, faithfully and
wholeheartedly. This is a8t once our fundemental aim end our greatest problem, -
and to practice it not only now while they are directly under our chargs, but
throughout 211 the days of their lives to come until they‘reap their Divine
Reward, thet final victory which shall shine like a stsr forever down the

arches of Eternity, where the mists of Time cannot obscure and where esach

infinity is but 8 new beginning in the neverending Life of that Velhalla

of Victory, the Citadel of God ! .

ESSENTIALS OF EDUCATION

Integrated Development of the Whole an

The most fitting wsy, pesrhaps, of bringing this rather lengthy thesis
to a proper close would be for us to sum up, in general, our views on whati
constitutes the fundemental reality, the purpose and need, - the essentials of
education, snd we feel it to be, indeed, of the most fundamental &nd basic
importance, Our pupils go forth into & world of stark reality and grim purpose,
a world not yet completely free of war. There is no place for weeklings in this
hard &nd bitterly relentless world. Meny around us seek rest end comfort in
things in which peace is not to be found. Readical factions spring up on every
side, the only solace of a people bewildered and lost in a morass of ignorance,
end ignorance not of the erts end sciences, but of those higher things which are
the very why end wherefore of our existence. All too often we see the whole
emphasis placed on mere factual instruction (in the total sense) with a lamenteble
disregard of the essentiais of education, &s if textboock knowledge alone were the

sum-totel, the be-gll end the end-all, in the training of the complete men.
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There must be education of the whole man, not merely of the brain or hand

alone, but of the heart and mind, the will &nd character. We must blend the
spheres of knowledge and prayer &nd recreation and discipline into one harmonious
and integrated development of thé complete and entire man. 7The educated man is
the one who is capable of living his life according to law, cleaving to the
right end spurning the wrong. The educated man is tutored and developed
completely, in respect to intellect, in respect to will, in respect to character
and principle.

Velue of Liberal Education

It is a source of deep satisfaction to note in passing thet the recent
raﬁher unthinking over-emphasis , to the exclusion of all things else, on "the
prectical, the materisl end the immediate” in education is epparently bezinning
to be replaced by the original end ohlj really sound view of education es the
complete asnd rounded development of all the faculties of men - physical, rmentel
and morel - to fit end suit him both for life here end, more important still,
hereafter. As a welcome and evident sign of a right move in this important
direction, may we be permitted to quote from a recent and well-written article
by 4.E. v'Neill, Principal of the Oshawa Collegiate and vocational School,

writing for the Onterio Secondary School Teachers' Federation. But let rr.

0'Neill speek for himself:

nthat is disgui sed under the name of teducation’ is only
the 'fitting' of people for esrning a living. -- - vld-feshioned
learning with its stress on the humenities -~ which was pursued as ah
end in itself bdbut generated power, cultivated wisdon, kindled the
spirit, wermed the heart and stezdied the emotions in the pr?cess -
is lenguishing in disrepute end neglect. - - - ln our dey, 'soul' has
pbecome gynonymous with ‘stomach', ~ and to their everlasting disgrace
our educated men and women, nay, infinitely worse! our professional
snd accepted educetionists, either approve and promote or acguiesce by
silence, « = = 10 justify the demend for more education it is imperative
that we return immedistely and decisively to liberal educat;on, - the
education, as the words siznify, suited to free men. = = = NO true
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democracy, no association of free men such &s we envissge

for our returning heroes, cen funection properly or permenently
unless its citizens have cool heads énd wam hearts. 4nd cool
heads end warm hearts are DPrecisely vhat & liberal education
should provide. To consider men an snimel is to degrade him.,
1o treat him as a mere machine is to destroy him. He alone

of all created things has a great heritage to guide, ccmfort
énd inspire him. 1o turn our backs on the spiritusl angd
intellectusal legscy which is ours end concentrate on the petty
present and the immediate future is suicide ~ pardonshle only
on proof of insenity," 1)

.Strong sentiments, indeed, but cnes with which we ere very whit in agreement',

" End of tle Process of Tecching and Lea ring

In concluéion, then, we would say with Professor Kelly of
Fordhem University that "education is conceived to be the guidance,‘the
direction, the formetion of the complete men™, and its chief aim "to help
each individual to meke of himself all that it is possible for him to become".(2)
The whole process of teaching end learning, all tke efforts and activities of
both teacher snd pupil, should lead to one end, - the integreted and hermonious
developrient and bringirg to rich and ripe fruition of all the God-given powers end
capabilities, the possibilities and potentielities of a humsn being. Ve believe
in treining a child to live & rich end full life in the service of end in conformity
with God's lgws; rather then merely equpping him to meke the emessing of
materiel wealth end worldly possessions the sole eim &nd pursuit of his ccaparatively
short life upon this earth. The importence of a sound religious educetion cennct
be overestimated for es the Psalmist wrote, "Unless the Lord build the house, they
lebour in vain that build it." (3)

Glory &nd Freedom of Serving God

ind s0 it is done and our task is complete, end we shall rest for
a moment from our lebours &nd consider in céelm and silence the work in which

we have been engeged, end to what end our efforts have brought us. For, indeed,

) "The lontreal Deil
(1) "Experts Study School Aims" - A.E. O'Neill, article in "The lontre y

.Star?z?f“igﬁzét?§£;§4g;ychology" - W.A., Kelly, Milwaukee, 1935, p. 15.

(3) Psalm 131:1.
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vheat have we been doing, in truth, but offering of our humble best to
illumire, with the poor vords at our disposal, those brillient, shining,
crystel-clear cbjective truths that deel with men's essentisl dependence

on and finel responsibility to a Higher Being, his Author and Creator.

Vhat a puny, futile thing men is, when, Canute~like, he willsthe Will of

God to obedience, to circumscribed limits end restricted bounderies, = vhen

he turns his beck on the great, grand glory that could be his, the glory end
freedon of serving God with heart eng mind end will, of riding with the
glittering cavelcade of those "Compenions of Christ, White Horsemen who ride
;m. white horsés, the Snights of Godl"™ (1) May 1t be given to us at the end, as

our well-merited rewsrd, to ride forever with that Gloricus Compeny!

END OF SECTION THREE

tl) From the poem "Te Martyrum Candidatus" by Licnel Johnscn.
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CONCLUSICON

" 4 Finel Vord

The spirit thet has guided all our writing, as we pointed out in the’
Introducticn, has been one of fostering true unity and co-operative endesvour
erong the three major sc\hobl systexﬁs of our city end province., At times, some
rather forthright statements were made, with which someone, as is thefr
perfect right, will inevitably disagree. But &n effort wes mede at all timss
to make vhatever criticism was deemed proper constructive in nature, and to
guerd against essentially subjective attitules. Adrdttedly this study is
rather general and far from complete, owing to the nature of the circumstences,
but without presuming too much, I hops and believe if will prove at least
halpful and enlightening to those truly interested in the situetion maintaining
in our Montreal schools. If such be the cese, then & real rewerd will have
accrued from mymm‘ble efforts, And with that thought_ in mind, we bring to &
final close our thesis on "A Study of Educeztional Practices in the Schools on

the Island of Montresl".

IND OF THE CONCLUSICON

END OF THESIS
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