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ABSTRACT 

The evolution of tll\': religious phcnomenon can he organized 

into five overlaping historico-religious stages bascd on an analysis of 

concretc v~rifiablc achievements. Il delineates the religious and educationul 

paradigms or each societal evolutionary stage as it considers that \what applies 

to a society as a wholc applies also to its education. Educatinn plays an 

illlportalll role in (he evolution or the world. and is dircctly affec:l.cd by the 

changes or the image which human beings have of themselves. Re 1 igiolls 

maturing does not only take place in society but is also un integl'ul palll of uny 

individllul process of human development. The analysis or the variou''i' stages 

of personal religious development shows the inclusive nature of the rdigiolls 

dcvclopment in uny human cducational enterprise. The study of the S"CiC1UI 

and individllul process of religious maturing with the anulysis of the 

contemporary tapestry of education and religious education stand as the 

vuriolls clements needed to formulate a critique or the current QlIebec's 

secondary one Protestant moral and religious education curriculum. The 

signi/ïcant role of tcachers as active and necessary agents or pupils' maturing 

pmcess erncrges l'rom the cval ution of the present curricul um. 

i i 
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RÉSUMÉ 

L'évolution du phénomène religieux à travers les âges peut être 

structurée en cinq stades qui utilisent comme facleur de classification 

l'analyse des réalisations humaines. Celte dernière permet d'établir les 

paradigmes religieux et éducationnels de chaque stade, en considénull que tout 

ce qui s'applique à une société s'applique aussi à son système éducatif. 

L'éducation joue un rôle important dans l'évolution sociale et est directement 

influencée par les changements de perception que les humains ont d'eult-

mêmes. Le processus de maturation religieuse n'est pas seulement un processus 

social. mais il est aussi un processus inhérent à tout développement humain. 

L'analyse des différents stades de développement individuel démontre bien la 

nature inclusive du processus de maturation religieuse duns toute entreprise 

éducative. L'étude du processus de maturation religieuse de la société ct des 

individus, jumelée à l'analyse de la situation actuelle du système d'éducatioll 

sont les éléments nécessaires pour formuler une critique du programme uctuel 

de sciences morales ct religieuses protestantes au niveau de secondaire un dans 

les écoles du Québec. De cette analyse ressort le rôle essentiel du professeur 

comme agent actif ct nécessaire au processus de maturation religieuse des 

élèves. 

iii 
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CHAPTER ONE 

Earth cannot escape heavcll. 
Flee il by going up. 

or nee it by going down. 
Heaven still invadcs the carth. 

energizes il. 
makes il sacrl'd. 1 

Meister Eckhart 

INTRODUCTION 

Moral and rcJigious education is a compulsory course in Quchcc 

schools. and leachers have becn duly prcscnted with a revised programme of 

moral and religious education effective January fi rst. 19R6.2 As educators 

teach ta meet the statcd objectives while respecting the provided content, they 

arc expected to select materials adequate for their students' needs, tn foster li 

positive learning atmosphere and 10 live ur to students' clwllenging inquirics 

of oftcn unanswcrable questions. Under thellc cin:umstanccs. it becolllcs 

imperativc for tcachers to be ablc to formulale a critique of Ihe cxisling 

religion programme in arder ta undersland why cerlain Ihings arc being 

donc. to discovcr what philosophy lies beneath the programme. 10 ask if' what 

they are transmitting is worth passing on. and finally to discover Ihe 

assistance available which can provide the support for what nccds to he 

accomplished. 
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To claboratc a valid critique requires solid foundations: the first 

clement needed in the elaboration of a critique of the Quebec religion 

programme is the slUdy of the history of religious education 3 as it will 

nalurally emergc throughout the broader phenomenon of religious evolution. 

As leachers bccolT\e aware of this historical continuity, they become beller 

ablc to understand the present situation and to c1arify their conception of the 

leaching raie so as 10 participate productively in the creation of a mcaningful 

dialogue belween religion and the schoo1.4 The study of the past reveals the 

wisdom of the great mysties and of other religious thinkers, their erudition 

remuins perpetuully valid ev en when probed from a modern perspective.5 Not 

only does Ihe wisdom of the past increase teachers' chances Jar a deeper 

analysis of the programme and of Îls implications, but il also provides insighls 

as to how to face the challenges that tomorrow will bring.6 

As cdueators teach within an historieal framework,7 respeeling "the 

premise lhat there is a wisdom in historieal religious communilies of people,"8 

they also expcrien< e the facl that eventhough lrying ta be objective in their 

study und teuching, leachers eannot be neutral: "This asking and searching 

and possibility of finding are done within the context of somc faith-

tradition."9 Il is therefore ta be underslood thal "rc1igious education 

prcsupposes and depends upon people's cxperience of mystcry," 1 0 and that 

humun beings arc religious in nalure. From Calvin who wrote in 

• 
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Ins'itutes of the Christian Religion lhat God hud sown the .. ccli uf Ic\igion intn 

people, Il 10 Niebuhr who cOl1sidered fuith as u hUlllun universal,l:! peop\c's 

natural spirituul lendcncy emerges in creative pullerns since il IS in our 

crcativity lhat the full mcaning of hllmanily's heing un Illlage of God 

rcsides. 13 The sludy of the world's religious Cvollllion ofrcrs a Elsl em'ounler 

wilh the proeess of religious malûiing. 

The stages of group religious maturing and the stages of individual 

religious maturing refleet one another,14 leading to the second clement 

needed for a sound critique of the moral and religious educutiol1 proglal\llllc: 

the study of the proeess of individual religious maturing. Religious maturillg 

is perceived in part through the historieal study of the evolution of rcligious 

phenomena,15 but il also appears as part of the natural process of hUJ1lan 

rnaturation. 16 Just as we recognize specifie portions of history as the 

manifestation of the Holy,17 particular actions in the lire of an individual, will 

refleet hum ans' transcendent nature. t8 While "sciences cun prcdict sOllle 

patterns of biological/psychological maturation," 19 human bcings ure grculcr 

than the sum of those aspects.20 Maturing means achieving wholelless I)/" 

personality.21 Spiritual maturity will appear as adynamie harmony that 

cornes from havin~ Iived a full life.22 Gabriel Moran's study of the stage ... of 

religious development is significant in this area and will he uscd as a 

referencc. 23 

The purpose of lhis work is to offer a critique of Quebcc's ProtC!>tallt 
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:-,ecolld:l1y one moral and rcligiou\ education plOgWllllllc bascd on tlle sludy or 

Ihe procc<;<; of Icligious maturing. To accomplh.h thb task. an historienl 

ovcrvicw of the cvollilion of the rcligious phenoJl1cnon will first bc Iinked 10 

thl' dcvclopmellts of education and religiolls education, in lIying to 

dC11l011SII ate the evcr-presenee of people's religious qucsls or how mcaning-

l1laklng \Vas deult \Vith by our anCCSlOrs. Second, the stlldy of individual 

Icligious maluring, including the various stages of personaI religiolls 

dcvcIopment will be prescntcd with an allempt to show tbe l!1clusive nmure of 

Ihe rcljgious development in any human cdueational enterprisc. Third, the 

Vill ious componellls of eontemporary society will be analyzed to preparc 1'01 

the discussion and the evaluation of the existing Quebec religiolls education 

curriculum. The liSl of evaluativc criteria will be proposed bcfole they lIrc 

upplied 10 the cxisting programme. Finally. as the importance of the tcachers' 

l'Olc seeps through the study, the conclusion of this work will invite a 

rcflcction into tcachers' endcavours. 
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CHAPTER TWO 

The hislory of religious ideas und beliet's 
is one with the history of civili"atioll. 
Each technologicul discovery, 
each economic und social innovation, 
is, il would seem, "doubled" by 
a religious meaning und value. t 

Mircea Eliade 

EVOLUTION OF THE RELIGIOUS PHENOMENON AND OF 

RELIGIOUS EDUCATION THROUGIIOUT THE AGES 

5 

Human history surveyed from the dawn of crention to our 

technologically advanced world, rcveals the unfolding of a continuous proeess 

of developmenl, from a simple order to a more complcx one. As a matter of fuet, 

"despite ail mutations, the hislory of culture shows a remarkable continuity ... 

The process is less one of displacement lhan of accumulation and 

orchestration. "2 

Classical anthropology teaches that human beings have attaincd 

their present state by surviving numerous previous stages which have al10wcd 

people to evolve within a definite progression.3 Within this progression, close 

connections have been discovered belween the socio-cultural developmcnl of 

individuals and the evolution of their religious growth,4 as weil as bclwccn 

the establishment of socio-cultural groupings and the advent of cducatÎon. 5 
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Education presents a dualistic character: il is both conservative, as it 

is moted in the past, and evolutionary as il leads into the future, "its very 

steadiness guarantees human evolution."6 As education mirrors society's 

values? and is subordinate to the economic, politieal, social and religious 

eomponents of history,8 it is neeessary to retrace the various stages of human 

evolution and be concerned with the totality of the human experience9 in 

order to establish a global vision that will facilitate a better understanding of 

the situation of religious education in today's Protestant schools, in Quebec. 

Human history represents a lengthy time frame and requires sorne 

form of subdivisions for any proper study. Effective historieal classification 

systems nced to take into consideration the basic assumption that sociological 
:1 
i. developments and religious achievements have evolved along parallel paths in 

a dialectic way: cach one influencing and shaping the other as they unfold.lO 

Though cvolution rarcly follows an ideal path, the establishment of a sequence 

of stages bccomes a handy framework to analyze the gcneral patterns of liCe of 

parlicular groups. Robert Bcllah has elaborated such a theory, proposing a 

series of classification in order to "apply the evolutionary idea to religion."ll 

His theory will be used as a matrix in the following analysis of the various 

hislorico-religious stages. 



1 

1 

l 

7 

HISTORICO·RELIGIOUS CLASSIFICATION 

"L'histoire se fait à partir d'hommes-mythes et de leurs sbires,"! 2 

said Mare de Smelt. Similarly, Robert Bcllah believes thal universal hislory 

ean only be underslood if it is linked to a eonsciousness of the spiritual history 

of humanity,13 because historieal evolution is based on a reorganization nI' 

symbolie aets.14 Though specifie portions of history are easily recognil.able as 

manifestations of the Holy 15 research continues to reveul Ihe fundamelltul 

unit y of religious phenomena and cultural developments. 16 

Robert Bellah elaboratcd five historico-religious divisions bascd on 

thrce presuppositions: first, religious symbolization changes over time in a 

direction of more differentiated, comprehensive and ratÎonalized formulations; 

second, the conceptions of religious actions, the religious nature of the human 

person, the structure of religious organizations and the pInce of religion in 

society tend to change in ways systematically related to the changes in 

symbolization; third, religious cvolution 

dimensions of change in other social 

is related to a variely of olher 

spheres which definc the general 

process of any socio-cultural cvolution. l 7 

Bascd on the preceding presuppositions, Bellah deviscd lïvc 

overlapping historico-religious stages which are based on 

concrete verifiable achievements such as technologieal 

include a dominant collective picture of pcople's values. 

his analysis of 

occurrences and 

Every division 

overlaps the next one and contains in a more sophisticated form the wisdom 
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previously acquired. 18 Il will become clear how "stage by stage, from 

primitive to modem, the numinous has taken on new forms and faces."19 

Each stag~ proposes ncw approaches for solving problems, while 

secking to respond adequately to the ever-changing socio-cultural needs of 

people: a crisis of some kind is usually the catalyst that brings about the 

mechanisms which ensure society's f1exibility, challenge the established 

referential models and propose a new interpretive reference.20 This means 

that a change in how things are perceived occurs: sorne items which were 

overlooked arc now noticed and others leave people's line of sight.21 The 

replacement of established referential models is a difficult process since 

institutions, whether scientific or religious, arc apprehensive towards 

novelty. Convincing arguments and objective statements arc needed to 

"convert" people to the new paradigm. Most often, only a small nucleus of 

ardent "believers" approve of the new model. Time allows this new idea to be 

perceived as the norm within the growing population. As the old "bastion" is 

replaced by younger members, the acceptance of the new model gradually 

pre v ail s .22 

entirely new 

It is important to remember that thcse changes do not consist of 

material or human creations, but rather present more 

sophisticuted reformulations of already existing phenomena, in the light of a 

new and dirrerent framework. Robert Bellah wams that social evolution must 

not be Laken as an axis to cstablish a qualitative judgmcnt. He do cs not spcak of 

rcligious progress and "it is clear that a complex and differentiated religious 

symbolization is not therefore a better or a truer or a more beautiful one than 

a compact religious symbolization,"23 il simply is different. 
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Though rcligious phenomena in generul nrc cnsily ucccptcd hy 

empirical analysts as a part of the totul cultural mntrix of uny socicty,24 thcir 

incorporeal nature requires a definition of religion as llsed in titis work in 

order to avoid any ambiguity: religion will be llnderstood not nnly as un 

anthropological pattern guarding against the llnexpected,25 but ulso us the 

abilily of aIl human beings to deal with their probing of the mystery of living, 

with their eonseiousness of their feelings of awe, wonder und rcur. 26 ln othcr 

words, religion will be defined as any expression of the innute predisposition 

of every human being to connect with transcendence, und his or her capucity 

for symbolization, a predisposition which stems from ali-sense expericnccs 

and is pressured from within while being incited from without.27 "Like a 

language, a religion provides a framework through which the ndhcrcnts of 

that religion interpret experience."28 



10 

PREIIISTORY: THE PRIMITIVE RELIGIOUS STAGE 

The first of the rive historico-religious stages is called the Primitive 

Religious stage. Il refers to the period beginning with Prehistory till the 

advent of Antiquity. Throughout history, every human societal grouping has 

shown beliefs in SOIlle sort of transcendence.29 Il 1S widely accepted that ail 

peoples have elaborated sorne concept of supernatural dimension or powers 

greater than thcmsel ves.3 0 Furthcrmore, innumerable myths descri bing the 

origin of the world before the creation of human beings, show how religious 

"history" is often understood as having begun before human prehistory.3 1 

This rcflects sorne invisible or spiritual dimension of reality, mana, in 

productive tension with the visible dimension: "Primitive existence is crowded 

with mana and spirits. "32 

The emergence of modern hum ans or Homo Sapiens, probably dates 

around 450 000 B.e., in the Pliocene era.33 With the appearance of human 

beings cornes the emergence of religion: 

"If the Paleanthropians arc regarded as complete men, it follows that they 
also possessed a certain number of beliefs and practiced certain rites. For, as 
wc have stated before, the experienee of the saered constitutes an element in 
the structure of consciousness. "3 4 

Today, Lhere is a general agreement on the fact that Paleolithic 

people had a religion but the opaqueness of prehistoric documents renders 

di fficult the determination of the religious conten1.35 The affective si de of 

religion was not and could not be written down, therefore, il cannot be 

rccreated with ally aceuraey,36 nevertheless aIl early forms of religious 
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1 practices are haunted by a common numinoliS clement which is easily 

identifiable}? The two main features of the Primitive Religiolls Slage are Ihc 

high degree to which the mythical world was relatcd to the real world and the 

Ouidity of thcir rcligious organization.3 8 

There are within the structure of human beings, certain modes of 

mental funclioning that have been noted througholll the history of the human 

species, which have not becn significantly altercd since the pcriod of the 

Stone Agc and can still be easHy idcmificd today. Whethcr in the peoplcs of the 

rain forest or the peoples of the concrete jungle, the unit y of the spiritual 

hislory appears.39 The human condition, wilh its suffcring, its struggle l'or 

survival, its capacity for joy and ecstacy, as weil as the finality of dcath, 

pushes individuals to scek meaning in the face of the manifestations of 

mysteri cs. 40 This search for the meaning of one's life, or onc's place in the 

uni verse and of onc's adequatc answers or responses in the facc of li fc's 

irrationalities, is part of the human spiritual quest. Primitive people were lhe 

teasl self-conscious about who they were, life was a "one possibility thing": 

"they take it for grantcd that it is right for them 10 be as they arc, tn do as they 

do, to maintain their traditions. "41 

The mythico-religious bcliefs of the Paleolithic period as displaycd 

through the art forms which have survived, present a very complcx 

configuration, of which many symbolic clements secm to havc remained lill 

today: magic, superstitions, omens and divination arc still delved into in the 

hope of limiting thc everlasting irrationalitics of life and probing inlo thcir 

l decp mysteries.42 The Paleolithic cra, as dcpictcd through its art form, was 
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dominated by the mystical relations between human beings and nature, 

bctwecn hunters and victims.43 Hunting and the passing of the scasons were 

connected with special stories. These special stories or myths were probably 

sharcd during rcligious meetings and most certainly were an integral part of 

the prehistoric reality, as the numinous blended into all aspects of reality.44 

Ritllals enacting the myths werc likely used to gain control of the mysterious 

forces that dwelt around prehistoric humans and to reinforce the solidarity of 

the primitive society.45 It secms plausible that therc wOlild not have becn 

religious organizations. 

For many sociologists, such as Durkheim and Weber, society begins 

with religion. They sec religion as "the symbolic celebration of the values, 

idcals and hopes that bind society togcther. "46 Religion is often considercd to 

be the primary clement of the earliest human communities and the source of 

thcir social organization.47 A person cannot possib!y exist outside of a 

community and free of a specifie time frame; therefore, "the authentic 

individual is neithcr an end nor a beginning but a link between ages, both 

memory and expcctation. Every moment is a ncw beginning within 

continuum of history."48 

Awe and its response, revcrence for the sacred. are universal in 

lime and space, though their expressions vary from culture to culture, from 

em 10 era. During prehistoric times, people and spirits coexisted in the 

universe; this carly form of religious praetice may appear crude, yet it 

ncvertheless already contains a numinous clement easily identifiable and 

rcprcscnts an older form of religious wisdom.49 The primitive person had an 
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unthinking faith in the universe as it appeared,50 They t\l~o tl\\d ".\1\ ovcmll 

concern la live correctly and thcrcby makc tire go smoothly,"Sl CUS\()Il1S and 

myths containcd what constituted living correctly and were thought to hc 

enforced by the spirits 52 These customs and myths were to be the content of 

prehistoric education. In this conlext. "Curriculum mellnt the expcricncl's of 

life Iived in the group and handed on,"53 

With the first human communities came education: "lIuman beings 

may be barn with certain potcntialities for cultural lire. but certllinly they arc 

not born full y adapted to lire in a particulur culturc."54 Dllring thc 

prehistoric pcriod. survival was the goal of cducation and survivlIl dcpcndcd. 

as it does now. on people's ability to control thcir cnvironl1lcnl. The aim or 

prehistoric education was very concrete in seeking adequatc prcp:mHÎon for 

a11 children in their difficult fight for survival: 

"Une éducation implicite visait chez eux une fin capitale: préparer 
l'enfant à la lutte pour la vie, De la réussite ou de l'échec pouvllit dépendrc III 
perpétuation ou la disparition du clan .... Déjà. pour tous c'était Ic règnc dc 
l'obligation scolaire ct de l'accessibilité à une instruction avant tout pratique 
touchant toutes les fonctions d'une société fermée ct stable,"55 

Ali of education then. Iike now. was religious56 und providcd 

learners with the taols with which they could deal with reality, Education 

impartcd ta evcry individual a language with which to communicate with the 

spirits through ritcs and rituals,57 Education ulso passcd on the "mythe 

fondateur" which guidcd a11 the socio-cultural attitudcs of thc tribc.5 H 
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The Primitive Religious stage can best be summarized by Michael 

Sarnes' comment on Primitive Religious Community: 

"Religion, community, and individual identily are inseperable in 
primitive society. Each person learns his or her identity by learning what the 
tribe secs as proper behavior, thoughts, and feelings. A given individual will, 
of course, have a unique personality, a special name, perhaps a singular role 
such as eider or warrior, but these must be within the bounds dcfined by tribal 
tradition. "59 
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ANTIQUlTY: THE ARCIIAIC RELIGIOUS STA(iE 

The second historico-religious stage is called the Archail: Religious 

stage and it marks the emergence of thl' gods. 60 As cavclllen settled 

themselves and cstablishcd sedentary modes of living. thcy also dcvelopcd a 

social order renecting their new Iifestyle. Societies grew more complcx and 

needed new communication skills and specifie regulations 10 hclp thcir 

elaborate newly formed organizations function properly.61 The art 01' wnling. 

malhematical skills and the art of literature are among the innovations or 

Anliquily. NOL only did our anceslors organizc lheir societies, but thcy also 

organized the spiritual or invisible dimension around lhcir gods.62 As Ihey 

created a formaI social hierarchy to cnsure social slahility. they similarly 

endowed Iheir spirits with a likewise framework. 6 3 The spirits hecamc the 

gods, sorne taking on grealer attributes than olhers, but ail havl/lg a cleur linc 

of aUlhority.64 

At this stage, people were no longer hoping to control the spiritual 

or invisible dimension of life which was perceived as Loo powerful 10 he 

manipulaled by magic. Respectful persuasion became the norm. as people 

wished to be on the good side of these moudy divinities who peoplcd Ihe 

invisible. 65 In order 10 do so, dwellings were erccted where individuals could 

go to persuade these gods. These first man-made shrines were houses people 

buill for their gods.66 These were projections into earlhly space 0/ 

relationships held in myths.67 Often, the locations of the temples were cho'\en 

whcrc natural sacred places had slood in earlier limes: near a brook, the 
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center of a foresl or the site of godly visitations.68 

As civilit.ation developed, a distancing of the gods occurred.69 

Sacrifices, rituals and public prayers became a new communication system 

belween the distant gods and people.70 With the creation of this new system, 

the ne cd for experts in communication arase and professionals appeared: the 

pricsts and priestesses,?l From this stage, modern individuals derived the 

institution of official priesthood and retained the need for built shrines. In 

modern limes, Saints often replace the gods in name white retaining their 

attributes. 72 

Education evolved with the growth of antique societies, and a shift in 

educational paradigms occurred as the states needed trained personnel to de al 

with governmental, religious, and economic affairs: "Curriculum began to 

mean bodies of knowledge imparted in formai education, rather than 

immersion in duily experiences."73 Education in the archaic period also 

introduced specialized religious instruction for the newly appointed priestly 

caste. 7 4 Just as archaic religion was expected to support the social patterns of 

archaic society,7 5 il also dominated the educational arena as "the works studied 

included mylhs and epic talcs in the form of narrative poems ... wisdom 

compositions, including proverbs, fables and essays."76 The religious clement 

within the educational framework is quite evident. 

Judaism stood apart from the world of the Gods, as it tried to live 

uccording 10 the covenant established between God and the patriarchs (Gen 12: 
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1-3) (Gen 15: 1-21) (Ex 6: 2-8). Jewish hislory can he underslood as lhe proccss 

of education toward unily with God.77 Due to the moral oblig:llions sliplllalcd 

in the terms of the covenant, and to the frequent gcntlc lemilldcrs hy 

Prophets of the necd ta incorporatc one's scarch for God in lhe rilllais or 

gestures, "it cannot be surprising that the jewish people dcvelo(lcd an 

elaborate system of guiding the young... Apparently, no difference was made 

between religious and secular wisdom."78 The ethical side of Jewish education 

stressing the fcar of Gad (Prov 1: 7) and the development of the basic virllle or 

charity (Eccles Il: 1-2) was much emphasized. Children were considered the 

grcatest blessing but at the same lime were regarded as a religious 

responsibility.79 As in ail other archaic civilizations, jewish education was 

contained within a strict ritual rramework.80 The Jewish hislorian Flavius 

Josephus summarizes weil Jewish pedagogy as lived in the archaic period: 

"Above ail we pridc ourselves on the education of our children, and 
regard as the most essential task in life the observance of our laws and or lhe 
pious practices, based lhereupon, which we have inheriled. 

Ail schemes of education and moral training fall into two categories: 
instruction is imparted in the one case by precept, in the other by praclical 
exercising of the character. 

Our legislator Moses, ... ,took great care to combine both systems. Ile 
did not leave practical training in mortals inarticulate, nor did he permit the 
letter of the law to remain inoperative. "8 1 

The earliest schools were organized in Sumer,82 while Egypt was the 

first kingdom to establish a system of national education. 8 3 Education was 

considered an important factor for social advancement and was rescrved for 

the children of the ruling class. Prehisloric survival ski1ls were the only 

tcachings passed on to the childrcn of the lower c1ass.84 Craftmanship grcally 

developed with the increased trading between societics 85 Only the l!>raelites 
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and the Spartans saw fit to educate thcir girls. 86 The main goal of education 

for most of the childrcn in Antiquity was thcir devclopment of practical skills 

to become qualified craftsmen. 87 For the children of the ruling class, 

education aimed at forming knowledgeable minds through the lcarning of 

sciences such as mathematics, astronomy, physics medicine and natural 

sciences. 88 

Grcccc introduced a humanist view of education which transcended 

utilitarianism and this was to bc a major influence on future developments in 

education. 89 Grcek education conveyed a religious interpretation of the 

uni ver sc. 90 Plato saw education as a means to gain happiness through the 

tcaching of a refined religious content.91 Plato also suggested in the Rçpublic 

that the guardians of the State should "tum upwards the vision of their souls 

and fix their gaze on that which sheds light on a11,"92 illustrating that Greek 

rcligious consciousness permeated aIl of Greek life and therefore had a direct 

influence on Greek archaic education. 

Rome, influenced by ils Greek subjects, valued Education. The 

Roman government encouraged the creation of schools for a11 children 

because il feh that education was one of the important sources of ils power and 

contro1. 93 "But there was no state-controlled system of cducation such as we 

have loday."94 Yel, "as schooling grew dominant, curriculum becamc morc 

clearly a plan for learning. Areas of content turned into textbooks that walked 

studcnls through the learning process. "9 5 The Greco-Roman period of 

Antiquity al80 wilne8sed the beginning of inte11ectual instruction paired to the 
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dcvclopment of the body; its aim was summarized hy the saying: "Mens sana in 

eorpore sano,"96 
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LATE ANTIQUITY AND THE MIDDLE AGES: 

THE HISTORIe RELIGIOUS STAGE 

The third ~tage is callcd the Historie Rcligious stage or lite axial age. 

The absoluteness of God and individual salvation characterize this stage.97 As 

religions in the archaic period demanded more and more scrupulous 

observance ur rites in a search for effective communications with the gods, a 

severe depreciation of the human person was experienced.98 Alongside this 

phenomenon, tkiere arase the platonic religious idea that objective knowlcdge 

is possible becausp. it is based on preexisting eteroal models.99 As weIl the 

promise of individual salvation by mystery religions such as the cult of Osiris 

and Mithra,l 00 created the proper environment for the rapid grawth of 

monotheislic religion; and so it was that God upstaged the gods. 10 1 

As the superiority of one God upstagcd the powers of the others, so 

did the tendency to universalize rcligious beliefs. From then on, there would 

be only one way to be religious, only one correct way to act humanly and 

therefore only one valid and morally proper way to behave. 1 02 Since 

monotheism was bascd on compassion, individuals fclt "it would be ungenerous 

to keep that truth to themselves,"103 and different groups proceeded to 

conqucr the world religiously. Missionaries travelled the world to bring the 

good news of Buddha, Jesus and later Mohammed. "In aIl of these cases, the 

outsider can pcrccivc an arroganc.~ and pcrhaps cvcn a religious imperialism, 

but the bclievcr can do no less than share what he or she takes to be a true 

blessing for aIl peoplcs." 1 04 Monothcism offercd an all-encompassing plan to 

.... 
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order realily,105 and il sought "10 maintain an idenlily betwccn chun:h and 

state as primitive and archaic religions also" 106 did. In alher words. thcre was 

no real distinction between society and religion.} 07 

With the emergence of Christianity in the western world, education 

was sc en for the first time as a proccss of personal growth. since it was linked 

to the new concept of personality and communily which nppeared with 

Christian religious consciousness. 1 08 Childhood became un ethical notion 

representing faithfulness, innocence and openness to the wonders of the 

world, which adults werc cncouraged to relain. 1 09 Unfortunately, the 

Christian concept of people's "fallen" nature, as suggestcd by Paul in the IcHer 

where he wrote that individuals who follow the dcsires of their body and mind 

arc by nature the children of wrath (Eph 2: 3), co}oured the Christian concept 

of personhood, and at times led to sorne educational hardships: 

"Thus the history of Christian education has bcen not ollly one of 
love, justice and discipline, the three of which, according to the Old and New 
Testaments, should always go together. Il has also served as an excuse for 
cruelty ... Of the two verses in Colossians 3: 20: "Children, obey your parents in 
aU things for this is weIl pleasing to the Lord," and 3: 21: "Futhers, provoke not 
your children to anger lest they be discouraged," the first wus remembered, 
and the second ofLen forgotten." 1 1 0 

Neverthelcss, Christianity and Christian rcligious consciousncss 

were responsible for the broadening of historie education; from th en on, "Lhe 

literature of Rome and Greece would not be expunged from the 

curriculum ... but it wou Id no longer be regarded as un expression of religious 

realities."111 Educutors rccognized a certain vulue in the uncient bodies of 

knowledge but discouraged the faithful to enguge in such "pugan" 
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Icarning.112 Il was the first lime that a clcavage occurred betwcen sacrcd and 

sccular lcaming, a connict which grew in the course of timc.1l3 

Christianity devcloped: under the Emperor Constantine, Christians 

wcre grantcd the right to worship and Christianity was recognized as one of 

the official rcligions. 114 As Christi ans attracted more individuals from the 

ruling class, the reality of a greater social responsibility appeared. In 

accordance to Christian doctrine, il was decided that 

"the religious authorities have God's sole and universal truth, 
including divine laws governing ail aspects of life, then of course (it stands 
thal) the government should be guided or ruled by the church." 115 

That idea was implemented in 380 A.D., "when the Emperor Theodosius declared 

Christianity to be the official religion of the Empire." 116 

The same period saw the advent of Augustine, who would in time 

bec orne one of the most important churchman and whose second book, The 

Christian Doctrine, discussed the relation between Christian wisdom and Greco-

Roman knowledge. Though Augustine recognized like other Christian authors 

that ail truth had ils source in God. he objected to secular learning even if il 

proved helpful, and preferred catechization to generai instruction. 1 1 7 

With the fall of the Roman Empire in 476 A.D., occidental life 

rcgresscd. Christianity, in the midst of this social upheavai proposed a 

transccndcntal rcligious consciousness which suggcsted a dualistic world view: 

"NOL only is the supcrnalural realm 'above' this world in terms of both value 

and control but both the supernatural and the earthly worlds are themseives 

org.mizcd in terms of a religiously Iegitimated hierarchy." Il 8 Individuals 
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1 were taught that lhey had an identity and people were presented with the 

concept of "a responsible self."119 Since humull beings were conccivcd liS 

basically Oawed because of lhe original sin, "the rcligious goal of sai vat ion is 

for the first lime the central rcligious preoccupalion,"120 and cducutioll with 

ils highly religious content reOccts lhis consciousness. 

While Christianity preached perfection as Ihe ideal, Ihe world 

around was presented as a valley of tears, a lheme easily acknowlcdgcd 

considering the hardship of evcryday life in the Middle Ages. The focus of 

Christian life became life in the other realm which would be inrinitcly 

better. 121 Detachment was thought to be the proper Christian attitudc,122 .1 Il d 

the ideal of religious life becamc separation from this lire.' 23 Asceticism 

became a sign of Christian dcvotion and people wcre encouraged to prolest the 

growth of wordliness. 124 Monasteries became the besl place to lead a Christian 

lire, and many sought refuge in the newly established monastic orders. 1 25 

Whether to truly aspire to a holy life or to escape the very real horrors of li fc 

in the Middle Ages, monasticism became popular, and wh al had starled as a 

fringe movement in the third century became a religious movement ror Ihe 

masses during the Middle Ages. 126 

Education had blossomed under Roman rule and lhough il had kept a 

private school slatus, il had neverthcless fostered the creation of a lhree levcl 

system: the ludus, grammaticus and rhetor, which was sprcad over a period of' 

f approximately 10 years and had produced Iitcrate Roman citizens. 121 

l' 

1 
"!;o Unfortunately, schools built under the "Pax Romana" were closed or deslroyed 
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during the Middle Ages, in accordance with the edict of Justinian in 529 

A. D. 1 28 As a consequence, education for the masses regressed to the 

prchisloric lcvcl of survival techniques and extensive knowledge for the 

masses was not desired; rather an emphasis was put on the appropriate 

expericnces needed to help people behave in a certain way and learn their 

mIe in sociely.t29 People also displayed grcat indifference lowards children 

and Iheir education du ring that period, 130 mainly because of a high mortality 

rate. 

ln rural European districts, only the clergy could read and the only 

books available were liturgical. 131 Yet, sorne books on education surfaced. For 

example, Hugh of SLVictor wrote Didascalicon and promoted "that education is 

one of the means by which a sinful man can auain salvation, for it helps him ... 

to understand his place in the order of nature and to harmonize il with the 

order of the Spirit." 1'32 During the Middle Ages, most lay individuals were 

illitcratc and were taught orally only the basic clements of the creed, and then 

most understood them in a magical sense rather than in a truly religious 

sc nse. 133 "C'est ainsi que l'alchimie, l'astrologie ct la magie connurent leur 

plus grande faveur poppulairc. L'éducation s'éclipsa faisant place à 

l'analphabétisme, à l'occultisme, à la cruauté et à la bestialité."134 Between the 

pcriod of the Church fathers and the time of Charles the Great, the monasteries 

and their schools saved at least a degree of leaming. 135 Medieval education 

bccame a religious monopoly offered through the monasteries and nLlnneries, 

based on a system claborated by Cassiodorus in the beginning of the sixth 

ccnlury,136 and conducted mainly for those destined for the Church.137 
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The Middle Ages witnessed Churlcmugne plun und start Ihe 

reconstruction of the Frankish educational system wherc teachers were 

trained for the first time in a normative fashion. 1 38 Charles the Grellt 

"insistence on the foundation of schools was motivntcd by the desire to procure 

a somewhat litcrate clergy lhat would be able to tcach cveryonc - young or ohl. 

man or woman - the Lord's praycr and the fundamentals 01' the creed." 139 1\ e 

believed that the whole lay population should be acquainted with the basic 

elemcnts of Christianity, 140 as weil as be able to rcad and write. 141 Charles the 

Great's education al concerns were closely rclnted 10 his religious 

consciousness. Unfortunately, his renewal lasted only fifty ycars und WIIS 

complctely dismantled under Charles U. 142 

The first universities were created in the beginning of the 13th 

ccntury (University of Paris 1200, University of Oxford 12(6), and "lOok 

learning and theological education out of the narrow wulls of monnstcries 

whcre there was !iUle chance for further development." 143 The curriculum 

in the universities offered knowledge selecled and organized for religious 

purposes. 144 At the time. fonnal education was secn as incvilably leading ln 

theological st udies. 145 Paris with its university becarne an important ccntcr of 

scholastic learning. 146 The Crusades had broken European isollltion and had 

broadened the horizons of thought of European learned men with Arabie 

wisdom and knowledge: 

"Scholasticism was the attempt 10 support the Christian creed by a 
philosophical structure of sufficient strength to withstand the evcr rising 
doubLS among Christian thcologians who, partly becausc of Arabie influences, 
no longer felt safe in thcir faith as did lhcir predccessors of earlier 
centuries." 147 
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ln their search for reason, the scholastic philosophers undermined the 

firmness of tradition by enlarging the gulf between sacred and secular 

Icarning; thus, they planted the seed of the reformation that was to come 

during the early modern religious stage. 

Throughout this dark period, the Church, with the help of a 

dcdicatcd clergy, kept education alivc.148 Ail education during this historie 

stage was religious and its teachings were uscd to ensure the survival of the 

Christian faith.149 Christianity, as all historie religions, pcrformed the 

functions of legitimation and reinforcement of the cxisting social arder, but il 

also provided the ideology and the social cohesion needed to encourage the 

social changes and reforms to come during the Renaissance.150 
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RENAISSANCE: THE EARLY MODERN RELIGIOUS STAGE 

The fourth stage is ealled the Early Mm!ern Religious stage and is 

based on a single major clement: the Reformation. 151 This stage fcaturcs an 

open confrontation between seeular and religious realms. und the rise of 

critical lhinking. 152 One of LUlher's principle stating thal "the finite cmllmt 

contain the infinite" 153 summarizes weB the radical change in uuitudc tow.mi 

worship during the Reformation. The religion of immanence which had 

prevailed during the historie period. no longer satisfied the minds of the 

Renaissance. and became perceived as improper and falsc. 154 Furthermore. 

during the Reformation people sought to free thcmselves from the subjection 

of what they considered to be an irrelcvant ccclesiasticul system. As the nature 

of the sacred /was redifined, a religion of transeendence emerged and inspircd 

social actions as well as educational changes. ft can be said thal "the original 

Protestant vision was of a society of religiously cnlighlcned laymen who wcre 

no longer burdencd by traditional superstition and tyranny." 1 5 5 

The end of the Middle Ages witnessed the disillusionmenl of the 

masses with the pomp of the Roman Church,156 and the degradation of the 

ecclesiastical hierarchy .157 "Christianity was accessible only through the 

priests and monks," 15 8 who dispensed ail Christian teachings since most 

people did not know how to read, and even if they had, ail the available 

religious documents were in Latin and not in the vulgate language understood 

by people at large. This dependeney on an unworthy clergy for 

enlightcnment evcntually brought the masses to cry out for rcforms, as the 
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abuses perpetraled by clergymen seemed worsc lhan the regular offenses 

commiucd by lay people. 159 

The need for changes was nol perceived in general but rather fed 

itself on public outrage on the occasion of particular events: "Too many 

scandais: too many incollveniences; too many injustices; too much inefficiency 

unremedied and apparently irremediable - these lent force to the cry ... for 

reformation." 160 The reforms people sought were social, administrative, legal 

and moral, not doctrinal. 161 Oisillusioned by the clergy, people looked for 

leadership in other arcas, such as poli tics and erudition to remedy the obvious 

inequalities and social injustices they perceived. The problem with the 

situation at hand. was that in denouncing the abuses, it created doubts in the 

mind of people and it left public opinion restless and criticaI, but not 

necessarily practical or aware of the consequences of the changes requested. 

As a result, people became open to new rcligious ideologies. 162 

Feeling the growing menace by the burgeoning heresies. the 

Roman Church defended itself by granting power to the Inquisition which 

originated in Toulouse,163 and which quickly spread to most of western and 

central Europe where il dictated and violently enforced uniform religious 

be li e fs. 164 The Catholic Church also tried to undertake internaI reforms but 

public unrest was such that the schism of the Reformation could not be 

averted. 165 The Reformation happened not because people were irreligious 

but becausc they werc deeply religious. 166 
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While lhe Church tried to lighten lhe grip on its Oock. the spirituul 

leachings of the late fourteenth century mystics promoting il direct union 

between individuals and God. Oourished in the doctrinal plumlislll or that 

era. 167 At the same lime. a symbolic shift rrom visual represcntations tn 

linguistic represenlations started to take shupe. 168 The atmosphcrc was 

pervasive with religious ambiguity because "What one honcst man helicvcd ln 

be an abuse, another honest man defended. Everyone wunted reforrn. or 

professed to want reform. 

clear." 169 

How 10 reform and what to reform wus not so 

The intellectual movement of the Renaissance evolved closely with 

lhe newly discovered religious conciousness of lhe rerormation. Ilumanism 

and its individualistic self-assertion against tradition gained grounds. 17 () it 

also influenced education lowards secularizalion. 171 Ood and human beings 

were then conceived in a new way: aesthetic qualities and an autonomous 

concept of personhood emerged. l72 The role of art was viewcd as a means of 

expressing divine depth and divine fruitfulness, in bcing similar tn 00d. 173 

With this new consciousness, the purpose of education movcd loward clcvating 

and perfecting the mind, which had been received l'rom Ood in a statc of 

crudeness and imperfection, to a higher degree similar 10 00<1. 174 The 

teaching of the Christian faith and creed lost its place as the all-encompassing 

aim of education, instead il became "only one of the several componcnts in the 

growth of lhe harmonious personality."175 While religious tcachings receded. 

secular learning developed. 
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1 The spirit of the Renaissance fostered a renewed popular ir:terest in 

the progrcss of gcncral knowlcdgc,176 and encouraged the learning of 

sciences, ancient languages and philosophy.177 During the Renaissance, 

universities diversified thcir teaching content but continued lO be under the 

scrutiny and control of the Church. With the discovery of printing, books 

became the most important tool in education.! 78 Education during the 

Renaissance period offered a new direction, pointing towards the respect of 

personal value realization. 

Two important figures dominnte the education al scene of the time. 

The first innovalcr w,,~ Martin Luther. Luther promoted the idea of universal 

public schoo'dng in orde." to democ'.atize the accessibility of education.! 79 

l Luther encouraged not only the (eading of the Scriptures but also secular 

learning, He emphasized the importance of the inquiry process and 

met h 0 d. 180 He was also responsible for the founding of chairs of ancient 

tongues in the universities and the cultivation of those ancient languages at 

the sccondary level. 1 8 1 Luther also furthered the cause of education by 

providing a translation and an interpretation of the Bible, by making several 

appeals tn establish schools in order to give a better education to the masses, by 

publishing a Large and a Small Catechism, and finally by creating Protestant 

hymns. 182 

The second figure to play a key role in the developmcnt and 

progrcssion of education was John Amos Comenius. Comcnius was a Moravian 

~ 
ministcr and tcacher who admircd thc works of scicnce of Bacon and Descartes, 

" 

and bclievcd that a scientific mcthod for education would bring about peace in 
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the world.183 For the first time in history, Comenius presented education as t\ 

lire long process. 184 He also thought that "all studies musl he ordcrcd so lhat 

pupils would have goals... and along with ways of rcaching Ihcse goals; 

scquencing and connections were established to lead from one subject and 

level to the next."185 Comenius also maintained th al honest morals ShOllld he 

formed and guided by the educators,186 but most important of ail, he believed 

in the universality and the csscntial identity and the eqllalily of Ihe minds of 

aIl people, because everyone is the of the same divine creation. tH? Comenius 

rccognizcd "the necessity of basing concepts on cxperience,"188 and Iried 10 

resolve the still existing problem of the split between the sacred and Ihe 

sccular in education. 

The Early Modern Religious stage occasioned a breaklhrough ia the 

mediated system of salvation taught by the Roman Church which led in lurn 10 

the modern belief that salvation was an individual affair available to a11. 189 At 

this stage, the reformers concentrated their efforts on preaching the direct 

relation bctween individuals and the Transcendent which made it possible for 

people to avoid the lire rejection pattern in fashion previously.190 The Earl y 

Modern Religious stage is characterized by its effort to eIiminate the great 

chasm between heaven and the earthly world, by its promotion of individual 

freedom, by its belief in the value of pluralistic religious ideas and by ils open-

mindedness to change. 191 Early modern society gave rise to a new religious 

consciousness which in Lurn crealed new societal and educational structures 

in its image, which harbourcd secular tendencies. 192 The Early Modern 

Religious stage wÏlnessed the first occasion when pressures for social changes 
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were the result of a greater realization of religious values within the existing 

structures of society and resulted in the construction of "social systems wilh a 

built-in tendcncy to change in the direction of a grcater value realhation." 1 9 3 

« 
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THE AGE OF ENLIGHTENMENT: THE MODERN RELIGIOUS STAGE 

The Jast stage in thf~ evolution of the religious phenomenon is the 

modern religious stage. Human consciousness has evolvcd through time. und 

from the one possibility world of the primitive stage, to the dualism of the 

historie stage, hum an beings have stumblcd into an infinite possibility 

world.194 Modern religiousncss is the product of the accumulation of ail the 

previous religious stages. 195 Today. individuals ean benefit J'rom the 

knowledge of ancient wisdom with ils universality and permanence. 196 

The study of the contemporary religious phcnomellon is di fficuIt 

beeause of the closcness and the abundance of data, and becausc a selection 

within the available material must be made. Analytical objectivity becomes 

harduous: "Le codage des données suppose leur définition; leur définition 

implique un certain nombre de choix ct d'hypothèses... Ainsi tombe le masque 

d'une objectivité historique qui se trouverait cachée dans les faits ... "197 

Another fact that increases the difficulty of analyzing the modern reJigious 

stage. is that in many instances. sorne groups arc still thinking at an historic 

level with a dualistic view of the world. 198 while others think in narrow 

archaic ways about the status and value of other people's thoughl and 

beliefs. 199 Nevertheless. it is possible to identify sorne characteristics of this 

last stage. 

At the beginning of the modern religious stage. during the period of 

the Enlightenment. confidence in the power of the human reason, usage of the 

inductive-empirical approach to scholarly research. comparison of di ffcrent 
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rnclhods and cultures, abhorence of superstitions and the concept of freedom 

of choice constituted the basic clements of modern consciousness.200 From 

this ncw spirit of openness, the idea of tolerance developed.201 As world travel 

bccarne more popular, the frequency of religious and cultural encounters with 

diffcrent groups increascd, and this condition set the stage for the pluralism 

experienccd today. 

Contemporary consciousness demanded profound structural 

changes, bccausc modern human beings no longer restrict their search for 

meaning to rcligious cnvironrnents; rather, they explore the various spheres 

of life in their quest for meaning-making.202 lndividuals are challenged to 

becomc aware of their religious symbolism and to take rcsponsibility for its 

choice. 203 Membership within religious organizations has become open and 

flexible. Standards of doctrinal orthodoxy have been relaxed, and church 

mcmbers are considercd by many religious organizations as responsible for 

themselvcs. 204 "Every fixcd position has become open to question in the 

process of making sense out of man and his situation. "205 Religious 

organizations are not expected to give up traditional religious symbolisrn, but 

they are asked to develop thcir rcligious symbolism in new directions relevant 

in a seurch for personal maturity.2 0 6 Pluralism has becorne accepted as the 

best way of living, and one-sided opinions arc no longer rcspected when 

taking sccular or rcligious decisions.207 Basically, what has taken place is the 

establishment of the right to privacy in personal and religious matlers.20 8 

The modern tendency to evaluate every component and to decide for 
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onesclf what is right, has had somc short comings as every clement of society 

becomes revisable. 209 Modcrn cxperiences have shown thut religion ,md 

culture can at times contradict one another, and that the eontinuing conllict 

between the sacred and the secular has become more noticeable.2 1 0 Modern 

individuatistic attitudes have caused a social destabilization "charucterized as a 

collapse of meaning and a failure of moral standards."21 1 An evcr widening 

gulf has lodgcd itself between science, technology, philosophy, others forms or 

advanced learning and popular culture, myths and everyday cxperienccs.21 2 

"Prisonnier du cercle impitoyablc de la production ct de la consomnHuion, 

l'homme n'cst plus qu'un rouage dans l'énorme machine économique ct dans 

l'état-cntreprise. "213 Modern human beings in search or their truc sel l', at 

times perceive themselves as robots performing meaningless tasks, because 

the y have forgouen their innate predisposition 10 religiousness.214 Yet, the 

whole situation should not be viewed in a negative fashion but ruther, should 

be seen as a source of infinite opportunities for creative responses in every 

human sphere.215 

Protcstantism, in keeping with "Luther's original idea of the 

freedom of the Christian Conscience,"21 6 might offer with its various 

denominations, an answer to the modern religious quest. This dacs not mean 

that other ways, religious or secular, do not offer valid alternatives, but as the 

range of views among Protestants widens and adapts ln the modern fast-

changing environment, Protestantism providcs a grcat variety of choices.21 7 

As the religious phcnomcnon cvolvcs, education needs to adapl. 

• 
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Education has often tended toward conservatism, and this might explain 

why there often is a chasm between schools and the real world,218 but 

education can be a preserving force in keeping ancient wisdom, while the 

supcrficial and thc fashionablc clements of culture arc shed.219 Religion and 

rcligious education, which are based on individual cxperiencc and personal 

motivation, have a social role to play: both are guiding-lights on the path of 

mcaning-making,220 and both can make and indispensable contribution to 

society.221 

The wind of sccularization that shook the modem world, also swept 

the schools: Pluralism, having bccome an accepted way of life that even 

includcs rcspecl of a possible disbetief in God, has rcndercd administrators and 

cducators reticcnt to educate religiously in public schools.222 Yet, "there is a 

deep historical foundation - for considering the school as a legitimate and 

needed partner in religious education. "223 ACter ail, education is 

indispensable for the maturing of individuals,224 and religious maturing is an 

intrinsic pan of any global human development.225 In other words, religious 

developmcnt is inclusive in any educational enterprise.2 2 6 

In Quebec, contemporary Protestant moral and religious education 

has adopted the principles of modern psychology and methodology in an 

atlcmpt to offer the bcst education possible.227 The works of Erickson, Piaget, 

Kohlberg and, Fowler have been consulted during the elaboration of the 

current curriculum.22 8 The individual process of maturing has also been 

studied in order tn present its implications for the curriculum.2 2 9 As a result 
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of the studies and analyses undertaken, the Protestant Commillcc created the 

existing Protestant moral and religious education programme. The L\illl of the 

programme at the secondary one level is: "to develop an awareness of the 

relationship between values and standards of behaviour in the story of Ihe Old 

Testament, in the lives of outstanding individuals, in the life of Ihe mdividual 

pupil."230 

Protestant religious education could not remain unal'l'ccted by Ihe 

sweeping changes that have taken place in modern society. The differenl 

perception that human beings have about themselves has altered the course of 

Protestant education. As it thrusts into the twenty first ccntury, Proteslant 

education remains committed to the promoting of the advantages of the 

contribution that holding religious beliefs makes.231 
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CONCLUSION 

The presentation of the various stages of religious evolution has 

portrayed the diversity of the religious maturing process throughout history, 

and is summarizcd in Appendix A. The description of the religious 

consciousness and its transformations has underlined the fact that they do not 

cxiSl ilS i<;olaled clements, but rather that they arc interwoven into the basic 

social matrix of the world.2 3 2 Social conditions and religion have been 

characterized as having evolved on a dialectical path, influencing one another 

as cach cvolutionary stage reveals a diffcrent series of concepts and symbols 

that flow out of the profound transcendent urge of humanity.233 As history 

continues 10 he written with each passing day, changes still occur and 

religious evolution continues.2 3 4 

Movement through the stages cornes about abruptly when a crisis 

challenges living at the existing stage. Entering a new stage does not imply 

that the preexisting clements are discarded but rather that they are adapted to 

new realities, and are reorchestrated to satisfy the changing needs of the 

in div i d u ais. 2 3 5 Through the evolution of the religious phenomenon, a 

continuity can be perceived,23 6 as new stages build on the accumulated 

knowledge of the previous ones.2 3 7 

This accumulation of knowledge has producced our contemporary 

society. Today, people live in an extremely complex system which allows a 

multitude of religious symbolizations to exist simultaneously and to permeate 

ench othcr's boundarics. Il is tcmpting to think that our more complcx stage is 
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1 better than the earlier ones, but the evolution of the religious phellomclloll is 

not to be analyzed in terms of progress for judging other socict ies,2 3 8 instcud 

it should be considered as a tool to be used in the construction of the future. 

Throughout the religious evolution, education hus pluyed un 

important role as both a preserver of the past and u guuruntor of evolution.239 

The importance of literacy has originated du ring the Reformution,240 and 

continues to play an important role:241 "L'essor de l'éducation u eu un imilacl 

direct sur l'épanouissement des sociétés."242 Literule beings arc considered 10 

be in a better position to understand the meaning of lire and ilS 

implications.243 

Contemporary society is often misjudged us being seculur, 

materialistic and dehumanized.244 In reality, wh ut happens is thut people ure 

r' ~ 
facing the mystery of existence from a dirferent perspective, und as such, 

f 
~ 

J 
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modern liCe is no longer secular but takes on a religious dimension. 245 

Modern minds arc involved in an intense search for a new relevunl religious 
• 
~" r 
~ 

symbolization that would enable people to deal with the situation at hund, 10 
t, .. 
r, 
~ 

identify their reasons for acting the way they do, and to find out how to he 

w 
~ • considerate of others, especially the ones who are affected by thcir actions. 

t 
The current dissalisfaction of modern individuals is similar to the one 

r 
t 
r 

experienced du ring the Reformation and equally requires radical actions: 

; what is needed loday is to find an answer 10 the modern search for meaning. 

~ 
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This answer might be a rediscovered religious life which would he unders!ooc! 

in terms of responsibility in daily living and constructive participation in 
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community life, in order to recreate satisfaction and harmony for people.246 

In many places, a movement toward a ncw religious symbolization 

has already begun: "L'apparition des mouvements de renouveau religieux est 

non seulement planétaire, mais aussi quasiment simultanée. Elle se situe en 

gros vers le milieu des années 70."246 This initiative needs support if il is to 

bring about a post-modem religious stage that will satisfy modern individuals. 

Religiolls education can be a significant ally in the achievement of a post-

modern stage, because it bas the capacity to instigate social changes.247 What 

rcligious education must do is create an attitude of respect of others, and guide 

students loward a balance between progress and tradition, while being faithful 

to Luther's cali for critical thinking and responsible autonomy. 

"Bellah's theory claims that religions generally pass through a 

progression of forms, from primitive and arehaic to historie and modem. Il 

a1so appears that each of us repeats this developmental pattern in our own 

Iives." 248 The following ehapter will present a study of the process of 

individuul religious maturing, including the analysis of the various stages of 

personal religious devclopmcnt, in an attempt to show the inclusive nature of 

the religious dcvelopment in any hum an education al enterprise.249 



J CHAPTER THREE 

To live is to change, 
and to have lived fully 
is to have changed orten. 1 

Cardinal John Henry Newman 

INDIVIDUAL RELIGIOUS MATURING PROCESS 

41 

Chapter two linked an historical overview of the evolution of the 

religious phenomenon to the developments of education and rcligious 

education throughout the ages. The first section underlined the ev cr-

presence of people's religious quests, or how meuning-muking was deult with 

by our ancestors. Though the religious phenornenon appears in a series of 

varied embodiments, there exists a unit y of religious essence thut permeates 

all religious manifestations,2 rendering it possible to find the seed of God in 

everyone of us.3 

As different people reach varied levels of rcligious cO/lsciousncss 

during their lifetirne,4 stages of development become a handy frarnework to 

describe particular modifications thal individuals go through. Thcsc 

developmental stages allow an understanding of the many challenges people 

face at each stage of their maturation.5 Different theories are available to 

study the process of human developrnent, but none seem us comprehensive as 
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Gabriel Moran's. Gabriel Moran is recognized as a preeminent figure in the 

field of religious ed ucation. 6 His theory of religious educational development 

offers a practical matrix for the çlassification of the various stages of human 

education al and spiritual maturing.7 

The analysis of the individual religious maturing process provides 

clues for moral and religious education teachers who are concerned with the 

whole Icarner,8 as they altcmpt to focus on the transcendent to guide their 

students' spiritual development.9 Understanding the process of individual 

religious malUring is essential to the formulation of a critique of the existing 

Protestant moral and religious education programme because this 

(~ understanding heIps assess the adequacy of the programme regarding the 

nccds and capacilics of growing adolescents. lO Cbapter tbree presents a study 

of the proccss of individual religious maturing, including the analysis of the 

various stages of personal religious development, in an attempt to show the 

inclusive nature of the religious development in any human educational 

entcrprise.1 1 

:( .. 
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HUMAN DEVELOPMENT 

With the first signs of a new life, development bcgins. A foetus 

bears the seed of potentiality that will grow into u mature being liS the 

organization of the body incrcases in complexity.12 The maturation process or 

every being involves seeking a wholeness of personality us individuuls 

interrelate with the rest of the creation. 13 The study 01' hum an growth 

reveals the existence of patterns of development,14 und brings into light the 

fact that people are perpetually undergoing changes. t 5 As the physical and 

cerebral human evolutions are realized, in due time the spi rituul dcvclopmcnt 

takes place in a parallcl manner. 1 6 A basic religious clement or an inner 

drive towards self transcendence is to be found in ail people. 1 7 

Il is a fact lhat proper human development does not occur withoul 

an active interaction between a growing persan and the environmenl. tH As 

ehildren need a proper balaneed diet to develop thcir body to ilS l'ullest, 

proper instruction to master their environment in arder to forge for 

thcmselves a useful place within their society, and sorne l'orm of schooling tn 

becorne literate, children also need to be properly guided towards spiritual 

enlightenment to reach a full dynamic harmony.19 Maturity actualizes the 

synthesis of ail the knowledgc that is gathered throughout lire, similarly, a 

mature religious pers on will actualizc his or her religious maturily by the 

way he or she behaves.20 Spiritual maturity will show Ilot in a single 

action,21 but will manifesl itself regularly in human creativilY and 
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fruitfulness. 22 Since the goal of moral and religious education should be to 

hclp people develop into religiously mature persons,23 meaning a person who 

undcrstands his or her own religious history, who lives by its enlightenment 

and who holds sorne understanding of other religious groups,24 it is important 

ror lcachers to rccognize the stages of the process of religious maturing, so as 

to adequately shape their courses and trigger in students the desircd 

reactions. 25 "(A) tcachcr necds to impose an organization on knowlcdge that 

will cnsurc it best recds the cducational development of the young."26 
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1 THE IDEA OF RELIGIOUS MA TURING 

Physiological developments are easily noticcd and have been 

observed for the longest time. On the other hand, spiritual development is not 

self-evident and is particularly difficult to conceptualize because of our 

human limitations.2 7 Notwithstanding, the idea of spiritual growth is not as 

new as may be imagined, and appears in the New Testament (Coll: 5 & 2: 2-3). 

Later, the idea of spiritual development resurfaces with Hugh of St Victor, a 

twelfth century thinker, who spoke of the five steps towards spiritual 

perfection. 28 The idea of spiritual growth appears again in Cardinal 

Newman's Essay on the Idea of the Development of Doctrinc,29 and in the 

twentieth century theorists Iike Fowler and Kropf have analyzcd the stages 

of faith developrnent. While it is important to be familiar with religious 

maturing theories in order to avoid the pitfalls of educational rads,3 0 it is 

equally important to avoid placing more importance on what is written than 

on what is lived.3 1 

The study of any form of human development implies an analysis of 

the nature and the direction of the various changes that take place,32 and 

should be based on observation and renection, as well as on the study or 

research findings about development. 33 The religious rnaturing process of 

individuals is an intrinsic part of any global human developrnenL since "the 

question is not whether a child ... shall or shall not be religious, but rather 

what kind of religion he shan cuhivate and exercise:"34 the religious 

maturing process displays numerous complexities and is a Iife-Iong 



1 

c 

46 

endeavour.35 Human spiritual evolution stops when one dies, but there are 

pOLcntially no IimiLs to a person's spiritual growth;36 the only spiritual limits 

an individual ellcounters, arc the ones he or shc has creatcd for himself or 

hersel f,37 

Thc global development of human beings and thcir spiritual growth 

arc partly reflected in the use of imagery and language.3 8 Images spark 

varied reactions and bind everyday e"pericnbes to a transcendent reality.3 9 

These human expericnces include more meaning than can be grasped by any 

given individua1.40 Images arc often expressed through symbols and 

metaphors which seek to access and probe the expression of difficult religious 

or secular concepts. 41 A person's religious development revolvcs around 

these fundamental rnetaphors that connect this pers on and thc universe.42 

With Lime. these symbols and metaphors become woven into stories, often 

rcferred to as myths, and providc models for meaningful human action.43 

Thercfore, any theory of religious maturing must take into consideration the 

images which guide and transform each stage of life.44 
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1 MORAN'S RELIGIOUS EDUCATIONAL DEVELOPMENT TIIEORY 

Gabriel Moran elaboratcd a Iheory litaI delineutcs persOIHlI 

religious rnaluring as a titree-stage process.45 His theory is founded on his 

understanding that a11 life is rcligious, that bcing rcligious is a condition 

native to every human bcing and that this rcligiolls condition plays a major 

role as people orient their actions and. thus shape their destiny.46 

Moran first claborates an educational theory which he uses as the 

canvas for his religious educational development theory. Il is edueat iOllal 

theory illustrates Piaget's works on lhe developmenl of formaI thoughl and 

also Kohlberg's theory of moral developmcnt.47 Though Moran feels illdchted 

t to both writers. he thinks that the stages of neither Piaget nor Kohlbcrg 

completely deseribe an individual's journey through lifc.48 Moran f'inds 

Kohlberg's theory negligent of feminine experienec and eullurally biased 

toward North-American ideologies.49 Moran indicates Ihul Kohlberg's etllies 

of justice offers liltIe to young childrcn as well as to aider adults.50 

Moran presents Piaget's system of stages, Piaget's eoneern for the 

social dimension of an individual's personal development, but questions 

Piaget's notion of a pre-moral stage.51 According to Moran, the person in a 

process of knowing the relationship between an individual and the 

environment makes rneaning, a meaning which everyone must evolvc l'or 

himself or herself. This knowing process develops from birth and is nOl one 

that is developcd at a later stage as suggeslcd by Piaget.52 
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Another theorist whom Moran cites significantly is Kieran Egan. 

The elaborution of Moran's educational theory reflects Egan's work, but Moran 

found it to be incomplete as he wrote: "1 rely here on Egan's Educational 

Development, although, as 1 indicated, his stages are missing a first and a last. 

(The physical and the leisurely stage)." 5 3 This addition reflects Moran's 

conviction that any educational development proceeds aIl through lire.54 

Moran also considers the contribution of James Fowler's theory of faith 

developrnent,55 and acknowledges Fowler's foundational notion that "faith is 

an irreducibly relational phenornenon,"56 but indieates that this appears 

subjective and needs the element of bcliefs brought in as an objective 

element.57 

Moran speaks of a Iifelong moral development58 and divides il into 

Huee rcligious maturing stages, each one being in turn subdivided into two 

moments when he wrote: "1 will expand on the three religious stages 

previously named. Each of these stages ean be divided into two moments that 

suggest a movement within each stage."59 These stages do not show a linear 

progression but rather display a spiral or circling movement which indicates 

the various levcls reached as the next stage is entered.60 Moran is not the 

only one to spcak of a religious spiralling Cvolulion: Matthew Fox compares 

the spiritual journey of an individual to a spiral that rcturns to its starting 

point. cOlllpassion.61 

Moran suggests an age range as typical but stipulates that each 

individual will move at his or her own pace, a pace which varies depending on 
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an individual's experiences and his or her environment.62 Murun also 

mentions that an individual will continue to revert from time to time to lcvels 

of previous stages sincc personal developrnent is based on t\ constalll circling 

back motion.63 The rnovement throughout the different stages is a malter of 

emphasis and rcactions rather than an actual progression. Whcn an 

individual enters a ncw stage, he or she refines and reintcgratcs in <l ncw 

form what was prcviously acquired. prcvious acquisitions arc not discardcd. 64 

Moran suggests that a new stage provides morc adequate answcrs, imagery 

and language, previous meanings no longer being sufficient and s<ltisfactory 

in the resolution of life-problcms. With his or her entrance into a new stage, 

an individual lets go of a past simpler security in thinking, tu strive to 

establish a new more sophisticated process. 6 5 Progress within any given 

stage is demonstrated by the elaboration and the refinement of religiolls 

developmental categories: il represents a qualitative step in a person's 

religious developmcnt. 66 Moran specifies that transitions between st<lges 

show continuity despite temporary reactions which at times give SOIllC 

evidcnce of discontinuity·67 

This section has focusscd on a general presentation of Gabriel 

Moran's religious developmental theory. His thcory proposes a coherent 

structure which allows a sound undcrstanding of human spiritual growth. 

Moran's religious maturing theory demonstrates that humans can continually 

surpass where they arc spi rilually, to achieve thei r human spi ri tuai potcnti al 

and live fully, by increasing people's consciousness of what being spiritually 

mature means.68 Morants theory is not only thcoreticnlly descriptive but also 

practical in explaining how an individual deals with his inner invisihle 
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dimension in search of finding mcaning to lifc.69 Thc following section will 

analy1.c thc developmcnt and lcarning that individuals mect on their path 

towards maturity. 

" 
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1. THE SIMPLY RELIGIOUS STAGE 

"The first primordial stage of religiollsness begins at birlh, or somc 

months eartier. Il lasts until about five to seven years 0 f uge. "70 This stnge is 

called simply religious because during this period, the "primordial 

religiousness suffuses the wholc physical organism."71 This stage providcs an 

acsthetic form through a stable environmcnt and persona! warmlh, so as tn 

foster and proteet the religiousness of a small child. "What happcns 10 them 

early in lire affects their orientation to life as a whole." 72 Since adults 

cducate ehildren from the time they arc born,73 and sinec "a child's firsi 

cxperience of the world is rcligious. "7 4 rcligious education and cducation in a 

broad sense beeome indistinguishable during the simply rcligious stage. What 

contributes to a child's education, providcs the foundation for a morc comp!cx 

form of rcligiousness in later lire. 
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A. THE PHYSICAL MOMENT 

The age reference is 0 to 2/3 years. The dominant characteristic at 

the physical moment is that the divine is everywhere and manifests Itself in 

Iife's daily experiences which are perceived as miracles. "The religious life of 

the small child is one of unending mystery and unalloyed wonder. "75 Human 

affection rcceived at this lime establishes the base for the developrnent of 

trust, care and love. The realization of these attitudes to their full human 

potential will affect life as a whole. and underlies the images a person carries 

throughout a whole life time. These images also shape a person's vision and 

capacity to wonder, which form the foundation for all human religion. Being 

religious is a condition native to every person: Horace BushnelI. an 

influential religious educator, speaks of the "supernaturalness" of humans.76 

Therefore il is a grave mistake to try to force religion into children, since 

this can often cause adverse effects.77 George Albert Coe said: "Education is 

not 10 press the child inlo any prearranged mold, but to bring out his normal 

powcrs in thcir own natural order."78 
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B. 'l'IlE l\1\'TIllC 1\101\IE1'\1' 

brilliant imager)' and powerful stoties,?9 This mOl\lCllt I!-. calkd IIlyll"" 

becullse ut this level un individllul's wu)' of thinking is similal 1\1 tilt' wa) nI' 

thinking of myth lIsing people, with a world aHv!: wilh I)()Wl'l~ and dl'Itil'S' 

"The second moment of this first stage whcn tht' l'hild is dl'Iigltll'd ",ith 

dragons is an age of... powerful stories. God 01 gods ;lIe ali\'l' ill Ihl' 

universe,"80 

A mylh has ilS own logic and coherence allowing il III bl~ 111Il' 011 

various levels. 81 Myths help to identify the powelS whkh SlilIOlllHI ()L'llpll', 

"powers may be characteri~ed as being good, bad and nCllllal."~2 'l'hl' l'11I11I 

does not yet formulate a concept of the personal Uod, bUI pCIt'CIVl''' (jod 

through the manifestations of divine power prcsent in ail 1 Il 1 l'II 'il' 

experiences, 8 3 As myths provide absolutc accounts of why tltillgs :lIe tltl' 

way the y are, they crcate a climatc of intellectual sccurity,X4 "Rl'Iigiou!'> 

expcrience Cl\n be joyflll and also terrifying, II' the l'ltild's kal l'ail tH' pul III 

the fonn of stary or image, then the fears becollle benl able," H 5 

The dominant characteristic of this stage i'i the fael Iltat lite llllid 

perceives the world as an extension of him or her, Ihe wotld heulllI\:'> ail 

extension of the self. "The child is in touch with tht' who(t' tO'>1I10" 111l(lllolt 

mythical slolies."86 The child lIeed~ ln c"tabllo.,h a pC.I..,OIl,d allet IIVl' 

rclationship with whal IS Icalnt. AI 1 h i ~ 1 c v c 1. a c Il il d J li d I! l', .1 t l () f ri III;' 1 () 
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poluli/.ed binary opp()site~.87 As he 01 she will !cam to Illediate and cstablish 

in bet ween categories, the mythic struclure dominates the child's mind in a 

dualisllc.: fa<;hion: good and evil, black and white. 8 1) 

Education and religious education nl this stage necd lO muke 

sense 0/ the 1I11known world in terms of self. The child COllllccts affectively 

the known calegories la the oUlside world and fits the world lo those. "What 

children know best when they come to school arc love, hale, joy, fe,H, good 

and bad. Thal is, they know best the most profound hl/man cmotions and the 

hases of' l11oralily."89 Progress will show thal the clearer the connections 

betwcclI the categories and the world, the more successful the learning will 

be. Hlirnan emotions arc the tools the cbild uses at the mythic stage. 

Edllcaling at tbis stage sbould organize knowledge by providing 

access to the world through emotions and morality if knowledge is to be 

Illcllningful. The religious life of a ehild at the mythie stage is one of 

wlrolehearledness and of the desire ta be on the side of God, good and life.90 

Al this stage, a chi Id is still not ready for acquiring an organized system of 

bcliefs. bul the c.:hild can enjoy religious stories and the plcasant cxperiences 

of commullily worship. It is tao carly ta rcquirc the child 10 obey ail the 

observances rclated 10 the particular religion of his family. becausc religiolls 

education al the mylhic stage is not the apprehending of a faith by abstract 

ll10des () f thought. 9 1 
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2. THE ACQUIRING A RELIGION STAGE 

This stage is callcd acquiring a religion becausc il is at titis lime Ihal 

the child acquircs literaey about a parlieular faith through conceplUal 

learning and the complemcntarity of experiential lcarning. "The child nt this 

stage bcgins differentiating bctwecn profane and saered."92 At this stage 

religious education needs the stimulus of an arliculate inte11ectual content, liS 

children show a great capacity to store information and develop their ability 

for abstract thinking. Children are fascinated "with whatever cxists, wilh 

names of things, with dates of a11 kinds of evenls and with starlling 

information of any sort."93 The ehild nceds objective information 10 aequire a 

sound knowledge of the nalure and innuence of religion in his or her Iife. 
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A. OUR PEOPLE'S BELIEF MOMENT 

The age of reference is 5/7 to 14/15 years. The dominant 

characteristic of this moment is the perception of God as a person and as 

nothing else.94 The child seeks out to construct a system of ideas which will 

provide him or her with an inner security. Religious education at this level 

must be set up in a concrete and particular framcwork in order to bc 

me a ni n g fu 1. 9 5 In the event that such a solid base is missing, the child will 

experienec great trauma during his or her adolescence and may never reaeh 

an adult stage of religious maturity. 

At this level, the ehild begins to form a synthesis of his or her 

c acqui red knowledge. 96 Every child learns a specific religious language 

wherc he or she feels in possession of God.97 This in tum, gives the ehild the 

assurance that the world can be understood and that it is acceptable to trust 

0, e's lh inking.9 8 The child at this level feels he or she has a religion and that 

is only found in this particular segment of reality.99 The specifie beliefs 

the regulated practices gaiher concrete religious images in the child's 

Ail trusted adults, not just thc religious "tcacher", play an important 

ihis stagc, bc hc or she a clergypcrson or any other rcligious 

prof'essional. 

"It seems that young people, in thcir efforts to become thcir own 

persons, cspccially necd other persons to act as role models. mentors or cv en 

heroes. ln a world that incrcasingly lacks thcse .... thc raIe of the group or 

clnss or evcn gang bccomes cvcn more exaggeratcd." 1 00 Belonging to a group 

, 
'. , 

J 
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takes on a vital importance at that stage. This bclonging call hclp or impedc 

the formation of the religious outlook on the world for the child. This oUllook 

will enable the child to figure out how to get along in liI'e and also pass on the 

proper worship parameters of his or her religious affiliution. The vagucncss 

of the religious feeling of stage one is replaeed by Ihe eonereleness or Ihis 

second stage. 1 0 1 

Stories at this level take the form of historienl narratives. The siory 

trunscends the individual and allows self-discovery. t 02 The world is 

perceived as autonomous and a separate entity from the self. but as the world 

is perceived as being autonomous and having its own set of rules. it also 

becomes a threatening force. Children at this level of development use the 

world to think with. They associate with the best in the world in order 10 

transcend the threat the world creates on their ego. 

threats into adventures. imagined or experienced. 

They transform Ihe 

As children develop a sense of thcir distinct identity. thcy almost 

deify themselves. This quasi-deification is not a fauIt to be frowned upon but 

rather must be underslood as a normal and natural stage of developmenl. 1'0 

help children outgrow heaIthily this stage il is necessary to expose lhem ln a 

large body of knowledge in as many fields as possible. These encounlers with 

knowledge will allow the children to fcel the power and the glory of Ihe real 

world and of God's work. 

IL is important at this stage not to present the Bible as the summary 

of ail the truths 10 be believed in or as the Book wilh ail the answers. 
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Rcligiousncss should nOI be cquated with a book. 103 Bceausc the vagueness of 

being religious is transforrned into a eonereteness of being a member of a 

specifie group with speci fic beliefs, educators should provide material tbat 

will grip the childrcn's imagination and help tbem establish a secure identity. 

As the ehildren explore the world from the outcrmost limits and work their 

way in, only when the outer boundaries will feel seeure will tbey be ready to 

analyze thcir inner world and delineate a seale adapted to reality to find out 

thcir own idcntity. 
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1 B. THE DISBELIEF MOMENT 

The age of reference is 14/15 years till the end of udolcscencc. This 

moment is called the disbelief moment because at this stuge u person searchcs 

for the truth through logical reasoning rather thun factuul obscrvutions. At 

this stage, adolescents elaborate philosophical theories to englobe ail sphercs 

of activities and thoughts. "There is a moment at which building the 

philosophical system with an accompanying anti-religious attilUde seems tn 

be the answer to aIl problems."104 Adolescents search for an ideolngy which 

will serve as a canvas to analyze aIl the world, that is: the actions, lhe belicfs, 

the concepts and the attitudes of society. IL is a stage of generalizations. 

"Those who seemingly worshipped hard facts a few years previous may now 

be enthralled with grand system of ideas." 1 0 5 At this level, the adolescent 

pushes aside the magic al superstitions and the religious practices in favour of 

a calculative and instrumental rationality. He or she is looking for 

measurable things with reasonable explanations. 

At this level, adolescents begin to disbelieve the bel iefs recently 

acquired, because these beliefs have become too Iimiting both in forms and 

content, on the journey towards adulthood. "Childish beliefs do not work uny 

more, and yet no one can live without believing in someone or something." 1 0 6 

Adolescents are caught between their need to rebel and the need to believe, 

but "society provides liule space for individuals to rebel against lhcir 

religious upbringing and yet hold on to their undcrlying love of family and 

friends." 1 07 This explains in part the fascination adolescents have for sects, 

cuits and other groupings. 108 Nevertheless, "genuine faith may not he really 
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possible until sorne 'crisis of faith' has been undergone."109 

For adolescents, "the central issue is lhat of emerging 

individuality."110 Throughout their journey towards sclf-diseovery, 

adolescenls feel the need to alienate their parental codes of ethics and 

religion. "It is then that youth feels most secure in pursuing his life's 

ambition,"111 jusl Iike Zeus had to kill Chronos, his father, before he could 

rule the world. Adolescents value their independenee and want to master 

their environmenl. This apparent slep back is necessary and enables a 

person to ask more profound questions of his or her religion. 112 "Disbelief is 

dirccted at the external, verbal side of faith."113 At this stage, confusion 

c10uds the mind. From a religious perspective, a definite movement toward a 

philosophical perspective takes place, especially for bright students. This 

system of ideas is often separated from the emotional upheavals the 

adolescents experience: "Under the facade of a kind of blithe eynicism, there 

actually may be budding idealism- in faet, the overlay of the tough exterior is 

uSlially an instinclual defense of the more vulnerable core."l 14 

At lhis level, adolescents will organize knowledge within a chosen 

schemc in ordcr to establish a sense of the main features of the world to be 

mappcd. "Al this age boys and girls must make sense of things and must 

criticize."115 The meaning of particular events is now derived primarily from 

thcir place wilhin lhe chosen general scheme, and so knowledge of the world 

is reduced to manageable philosophie proportions and thus, creates a sense of 

sccllrily. Al lhis slage, adolescents feel lheir system explains it ail. 

. 
• 
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Because particular bodies of knowlcdge will challenge Ihe 

soundness of the system choscn by the adolescents and force them \() 

rearrange the order 10 incJude this new knowledge, educators should try 10 

generate irregularities to force the adolescents to reussess thcir position. "The 

sympathetic adult might gradually introduce anomalics and dissonances into 

the cherished system of ideas. Adults can thus providc a sufety zone where 

ideas can be playcd with rathcr than overpowcring the young with an 

alternate ideolog." 116 Orten, adolescents will he adamant about Ilot modirying 

thcir gelleral scheme because the stability of thcir schcmc ensllrcs thcir 

intellcclual sccurity. At times, adolescents will rejcct facts that do not fit 

within their theory. Yet, thesc encounters with distllrbing factors will 

eventually lead them to an increased level of sophistication. The learning 

proccss which charactcrizcs this stage is the dialcctical process between Ihe 

general scheme and particular knowledgc. Educators at this stage are scen as 

regulators of thc proccss of disbclicf within developmcnl. 

Thc story form has a major advantagc at this stage in thal il 

proposes an end to a particular reality. A story creates a unit out of several 

disparate pieces. In a story, "wc directly make sense of aIl kinds or IICW 

knowledge by fitting it to our abstract schemcs." 117 Adolescenls need lhe 

imposition of a beginning and an end in order to conceplualizc a proecso.; and 

thus, detcrmine the mealling of ail the clements lhat make up lhal proCC'iS. 

Adolescents generally value a literature of ide as. ft is important for educators 

not to try to force adolesccnts' beliels into a particular system, or 10 admoni~h 

them and tell them that lheir own scheme is false. Educators must o.;how 

patience and let the adolesccnts outgrow at lhcir own pacc, thcir simplistic 
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( mode of Ihinking. 1 18 

Indoctrination at this stage, or at any other, can cause long-lasting 

negati ve effects. Teachers are expected to inform and to influence their 

studcnls towards the acquisition of a wholesome broad world view, but not to 

indoctrinate them. "Education is a rncthod of awakening, not a rnethod of 

manipulation and indoctrination."119 Indoctrination is influence carried to 

excess. IL is the desire to force students ta believe a certain notion regardless 

of the evidence. "For the cducator, the beliefs are always secondary to the 

evidencc: he wants his studcnts to end up with whatever beliefs the evidence 

demands." 120 Tcuchers are mandated ta enlighten thcir students, not 10 

condition or brainwash thern in a cocrcive manner. After ail, "thc airn of 

religious education is a grenter appreciation of one's own religious lire and 

less III isundcrstanding of other peoplc's."121 



J. TIIE RELIGIOUSLY ClII{ISTlAN. i\1l1SLli\1 Ol{ .JE\\ ISII sr \t;F 

Il IS illlpOllall1 10 1I0ll' Ihal n't'Il Ihollglt (i.dllicl !'.lOt.lll l,t/Ie.! 1111\ 

stage "The Religiou-;Iy Chllsllan Slage". ht' slalcd Ihal Il l\lltld Il.'kl III Ih,' 

adherence of individuals 10 altcrnatc 1 cl i )!. i 0 Il ... JOUI Ill'> .., 

Christianity,122 

The passage into the last stage can OCl'lll al ally glVCIl lillll' 

during adulthood, but "sufficient cxperience and a dq!ll'C ot nlwlllll:~"''' 1 .' \ .11\' 

required ta reinlegrate with a childlike ~tllilll(k lite wOllhwltllc Ck'llIl'/l!\ Ih:11 

were kickcd out during onets years of rcbellio/l,124 Thc 11I1It! "'Llf!l' t It'aln 

the context needed to be religious in a pallicular wa)', Sllln: !lO O!ll' t ail hl-

religious in gencra1. 125 The same 1I0ids Ilue tOI IcIlglllll.., l'dulatl\lll 

"religious education cannot be totally eculTIenical if lills IlIcan'\ blt:ndillg IlIln 

one identical organization," 126 "the rel iglOus in rcligiolls cdlll',ttlOIl lJa:-. lu hl' 

concrete, particular. neurly unique, The religiolls cannnt consl:-.1 ot a lowl'\t 

common denominator or abstract generalities," 127 

In this last stage, individuals corne 10 Il'ail/e litai /rll' alld pt'opk 

cannot be reduced inta li neut rational system, J 28 A IC/igIOU'>!y /lldltlll' pl'I,>OIJ 

will be able tn hold in tension the rational and the /lOIl-laIIO/l:d, :lllJ(ill'> :alld 

rcceptivity 129 "This l'ma! slage, bccau:-.e il 1" ail :llll'jll.tIIU' (d dl\'VI\II', 

wilhin unit)', allow~ 1I11endillg dcvclopmcnl." 13(J (1 IlClOlllt.:" C\'ldl'ill III Iii,' 

analysls of the last slage Ihat Ihe wholc proc..e-;.., (JI Il'/lgIOU,) Il,.tltll!II!' 1i:1. 

proceeded III a circling back lllotlOll, W!lIdl III lUI Il lll.'dll', .1 ',p""!III" 



cllnl111 ReIII},IOU\ m:lllllity IS not "a peak but a JO.lrIlCY lOwuld thl' Cenlel or 

lJllc\elf .lIld DI the 1II1iver~c.") 3 2 
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t A. THE PARABLE l\lOl\lENT 

This age reference is from young adulthond to the mid-thirtÏl's. 

During this moment, an individual will rediscover the values he or she \carnt 

in his or her childhood, the virtues of religion and will become religiolls in il 

definite and particular way.133 A religiously mature adult will recognil.e the 

validity of others' religious quests thollgh his or her own way will be the one 

he or she values most. 1 34 A person's narrowly delïned set or belict's and 

practices arc thus plaeed in an ecumenieal selling of religious dialogue. The 

faet that someone cise believes differently, is no longer perceivcd as a 

contradiction or a thrcat, il beeomes simply li coexisting religinus pathway.1 J 5 

Everyone Itcan he enriched even fllrther with the wisdnm and rich insights 

from a number of the great religions and, especially from creative dialogue 

with traditional religions,"136 

The dominant characteristic of Ihis moment is the individllal's 

rcalization that no gcneral seheme will ever fully accomodate ail paniculars 

or rel1ect the wealth and complexity of the cosmic reality and Ood. "The limils 

of any philosophical system ean now be seen as thc system is tested against 

the particularities of everyday e.<istence. It 13 7 At this stage, the particlliars 

find coherence in a concrcte schcme but it is the particu1ars Ihat are rcally 

truc. At this level, individuals will often reject the religious imagery Ihat 

seeks to divide God's world and ordinary Iife. Individuals will "realizc Ihal 

thcir abilities and probable aceomplishmcnts arc, arter ail, not likcly tu equal 

thcir aims and pretcntions." 1 3 8 

• 
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At this level, an individual goes beyond the negative stance of 

disbelief which prepared an cmpty space that can now be filled. Should an 

individual not fully assume this new stage, il will often cause a person to 

follow a succession of idois and no aduit whoieness can resuIt.139 During the 

parable moment, a person feels "the need for religious integrity" ,140 a person 

ponders on Iife's paradoxes and inequities, while at the same time, lcaming to 

live with reality and beginning to aecept what cannot bc ehangcd. This does 

not presuppose Lhat a person gives up trying to correct the injustices which 

exist in his or her environment, it merely indicates that a person finally has 

come to the realization that the universe and its mystcries as well as God 

cannot be sim pli fied. but can be tolerated in their paradoxic al existence. 141 

During titis moment, "the infant's sense of unit y, the child's sense of duality 

and the adolcscent's sense of rational system ail come together in adult 

religiousness",142 white individuals understand that 

rcveai a deeper side to reality.143 

religious languages 

During this moment, "Ii fe itself is understood as a story." 144 Staries 

capture best the aduIt mind in a parable form. 145 A parablc awakens the 

imagination by twisting back the premises one brings into the story.146 The 

understanding of the parable will be guided by the belonging to a particular 

religious tradition, its creed, its rituais and symbols as weIl as its history. No 

single answer will issue from a parable, but it will lend itself to many levels of 

interpretat ion. An adult must leam to live with tension just like the parable 

presents a tension. 147 Living in tension demands an active participation, and 

so the religiously mature persan becomes "engaged in acting the best way he 



67 

or she can discern. Il 148 

A religiously mature adult should he able 10 recognize injustice und 

should risk opposing it, ev en though he or she knows that the world we live in 

might not he made right and jusl in his or her liretimc. Il is not suflïciclll not 

do do evil; il is necessary to do good and to actively seck the obstuction of 

injustice .149 God granled stewardship 10 humans (Oen 1: 29-30). Ultimulely, 

human beings will be held "responsible to God for thcir management or 

human affairs and of creation,"150 which implies that with rcligious 

maturity, an understanding of the interdepcndence of the Creation comcs inlo 

actualization. 
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B. THE DETACHMENT MOMENT 

The age reference is later adulthood bec au se the detachment 

moment is prepared for by the accumulated contributions of the previous 

stages. To reach religious maturity, an individual must have passed through, 

and fully experieneed ail the previous stages. The detaehement moment 

presents a vision of unit y which "is a synthesis of ail of life's elements." 1S1 

During this moment, individuals show a calm acceptance of what cannot be 

changed. 1S2 

Rcligious maturity is reeognized in the signifieant variety of 

imagery individuals use to sustain themselves throughout everyday 

experiences. 153 At this level, people aet without looking for the fruit of their 

nc tion. 15 4 Religiously mature adults demonstrate a willingness to wait and let 

shine the serenity of wisdorn. At this stage, a person experiences the 

determination and the patience to stay where he or she feels ealled to be. The 

greatest life individuals can live is "in being truc to their personal roots and 

struggling with real, limited communities." 15 S There cornes a reirnaging of 

one's relation to the universe and to God,156 white "the de-absolutizing of idols 

remains the constant religious vocation until death." 157 

With rcligious maturity, one learns to be satisfied with partial 

answers as one has leamt 10 ask better questions. The last moment rounds the 

maturing proccss spiral into a final centering on one's lifc, the Creation and 

God. 158 Education.li this icvcl becornes a cooperating experience betwecn the 



69 

t religiously mature persons and the others, to find the common gond in light of 

ail the prcviously acquired knowlcdge. 159 Religiolls growth will have cvolvcd 

through a long series of ad just ment s, which are not rcvcaled in a sllccssion or 

studies or diplomas but rather are perccived in Ihe appcarancc of new 

attitudes towards reality.160 

1 
l 
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CONCLUSION 

The analysis of Gabriel Moran's theory of religious maturing has 

demonstraled first the existence of a framework which encompasses ail of 

1 i fe,161 and second that a division by stages though overlapping, can be a 

very useful source for religious educators who seek to adapt their teaching to 

the changing needs of their pupils. 162 Moran's concern lies not so much in 

tlte structure of faith or morality but ratlter in the study of the complex 

religious factors which contribute to a person's spiritual journey.163 

People's spiritual growth can be divided into a sequence of several 

progressive stages but one fact stands out: no one can reach the final stage of 

wisdom without sorne religious education. "Religious education is of urgent 

and practical necessity in an unjust world," 164 where "we are in danger of 

forgetting the person to be educated - and the demands that his or her own 

unique nature makes upon the nature of learning" 165 in favour of valuing 

the cconomic and utilitarian purposes of modem society. 

Religious education must be continuous throughout people's life 

und must englobe both formul and informai forms of teaching. It is 

important to remember what George Albert Coe said: "religious education is 

not a part of general education, il is general education. Il is the whole of 

which our so called secular education is only a part or a phase."166 Education 

must be undcrstood for what il rcally is: not just instruction but global and 

tot al enlightcnment, "l'éducation étant (un) cheminement vers la 
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lumière." 167 Total education could be del1ned as a 

"système ouvert à l'environnement ct composé de reSSOUfl'CS, 
d'activités ct de connaissances, inspirées des autres savoirs fondamentaux ct 
appliqués, et concues par elle, de façon à harmoniser les situations 
pédagogiques devant permettre aux êtres humain~ de développer au maximum 
toutes leurs facultés potentielles et d'atteindre progressivement l'autollomie 
dans la recherche du sens de leur existence au conlact de Icur milicll."168 

Humans are more than animais. Besides having innatc tcndcncics 

(automatie responses in strictly pallerned ways tn spccific signaIs Ilashed hy 

the environment or others),l 69 individuals also have a personal 

consciousness made of impressed traditional clements united il\to a cotllplelt 

system of learncd responses. 170 So, the role of religiolls education can he 

defined as teaching young people to care for what comprehcnsive insights 

have shown to be dear to humaniLy. Every person needs 10 reallil.c thal 

"perhaps il does matter which path we choose to follow," 17 t and that being 

failhful la one's personhood means taking responsibility. Il is important 10 

pass on 10 the younger generation a casmic awarelless, a love of bctluly and 

lhe art of savouring it. 172 Appreciation for life and Creation is an importullt 

lesson. and it is best expressed in one of Meister Eckhart's IllcditatÎons: "If the 

anly prayer you sa)' in your whole lire is lhank you, that wOllld suflÏcc." 173 

Rcligious educution in a formaI selling must reinforce what has 

been established al home. l74 

"The religious climate of Ihe family... is the determining factor in 
development... Whal is cngendered in carly childhood is a g('neral 
loward religion thal may be a rcccplive attitude or a rcjccling 

Ail lalcr cxpericnces louching lhe pcrson cnc()untcr lhis alliludc 
strengthen it· the more likely tcndelle)' . Of weakcn il. The basie 

religious 
attitude 
attitude. 
and eithcr 
attitude is always vcry diffieult lO changc." 175 
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Attitudes towards religion are rooted in the experiences a person 

has gone lhrough and the choices a person has made in the past. 1 76 An 

upbringing lhat neglecls the spiritual dimension presents the risk that a void 

will reside within a person's inner structure: "The mystical dimension of our 

psyches is part of our true self but our culture teaches us to deny it and thus 

educates us for depression which eventually leads to despair."l 7 7 The 

emptiness humans fecl needs to be fiUed, but modernity neglects the spiritual 

and "actually promotes negati ve addictions: drugs, crime, alcohol, 

consumcrism, militarism. It encourages us to seek outside stimulants to 

provide meaning for life... because it is 50 woefully out of touch with the 

power inside." 178 Religious education is the tool adolescents have at thcir 

disposai to stecr themselves toward thcir spirittual home, whichevcr that 

might be, as long as it is Iife-promoting. 1 79 

Il goes without saying that religious education must be sensitive to 

the changing needs of growing persons, and must not chokc them with 

conformity or drown them in anonymÏly.180 Religious education must 

emphasi/.e the importance of personal fulfillment, must insist on individual 

personal responsibility and must develop a person's ability for compassion: 

"Compassion is not merely a moral norm. It is a consciousness, a way of 

sccing the world and responding to the world." 18 1 As rcligious education 

guides students toward an understanding of their prophetie role, adolescents 

must learn to rccognize the spirit of God in the ever-changing occurrences of 

daily Iiving. 182 

Religious education should offer insights into religious language: 
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once students learn religious language, they gain new knowlcdgc thm in 

tum affects their understanding of Iife: "language, it secms, shapcs domains 

of human existence and action that are preex pcrient i al. "183 S uggest i ng the 

usage of a religious language to students does not imply that lhey must lise il 

rather, just Iike for any other language "the student is inviled 10 take purl in 

a conversation and discover ways of speaking that he or she muy choose to 

adopt. "184 Enriched by this new source, students can lhen conlinue lheir 

search for meaning and attempt a personal reflection to he able to deleCl 

"signais of transcendence, which make the question of lhe nature and 

purpose of God a relevant question for ail persons." 1 8 5 

The analysis of the stages of religious maluring has revcaled lhal 

students need intellectual security, 18 6 and so il is the role of educalor~ ln help 

students find inner peace and stability, to enable students tn escape the 

deafening noises of society and in so doing, allow themselves ln be open to 

transcendence: 187 "we need silent spaces and silent times ... silence should nOl 

simply be taken literally to mean absence of speech or noise. Silence is also 

letting other images go."188 Once people let go they becnme open to 

transcendence. 189 "The Iistening for the divine and the recognilion lhut we 

are not the final measure of things are the marks of a rcligious 

education."190 This movernent towards interiority shnuld first lead the , , 
f 
~ 
~ 

students to recognizc the "sacredness in every phenomenon of Iife, in man's 

i 
~ 
~ 

relation to his fellowmen and his relation to the universe."191 Second, this 

1 interiority should lead to action taking. "Social action is not the preserve of , 
~ -. sorne special-interest group. IL is an imperative of faith."192 
r 
W 
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The analysis of the stages of religious maturing have provided an 

undcrstanding of the faet that "the modern idea of development contains 

within itsclf a religious meaning and an cducational rncaning," 193 besides 

cSlublishing puramctcrs lhat will help to anlyze and evaluate the existing 

programme of moral and religious education of Quebcc's Protestant schools in 

the following chapter. 
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A CRITIQUE OF QUEIŒC'S SECONDAI{Y ONE PROTEST:\:-\ r 

MORAL AND RELIGIOUS EUUCATION 1'1{()(;RAi\IME 

The hislOrical oycrvicw of chaplel IW(l dl\lU"\ed ho\\' pll'Vlllll'. 

gencrations found mcaning in thclf li(e II e1,tlH)t.llcd 1 Ill' Il'Ill~l()lh alld 

educational paradigms of cach period, '( hrnu)!h Ihe 1l1~1()lll al plugl\'\'lllll, 

thc rolc of the school as a lcgiumatc and Jlccdcd palllll'I III Illl' 1,'llglUlI', 

education of children was clalificd.2 Thc thild chaplel Ilaccd th,' ,)l'!lllh (01 

rncaning of individuuls, Il describcd thc spintual JOlllIIl'y of Itllilliln bVllIg\ 

towurds religious mutulity. and. iJl so doing. oUIlillcd Iltl' f{J!e III Il'll)!I\Jlh 

cducation as an csscntial factor for rcachillg ally IOIIll 01 ",plilluai lIlalUltly' 

Chupter four will anulyz,c Ihe cOlltcmporaly lapc<'lIy 01 CdUl,III()1I .Ille! 

religious education, A. set of evaluutive criteria will he 'iuggc,>lcd alld appllcd 

ta thc present. secondary one. Protestant MRE lllIlH .. 1I11l11l, Iii (jldll lu cll"lll\\ 

Ihe possible direction that rellgious education could lakc III Illl' 1IIlIIIl' 
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1 Kccping in mind that the social fabric of society is thc matrix upon 

which the educational system is built,4 it is important to understand thc global 

situation in order to establish relevant criteria to evaluate lhe currenl 

programme of moral and rcligious cducation in a realistic way.5 There needs 

ln he a balance belween abSlract thcory and concrete teaching. Whcn wc look 

al the conlcmporary stale of religious consciousness in our society through 

whal is taking place in our schools, the lug-of-war between religious 

lradilionalisls and progrcssive secularisls seems 10 dominate the situalion.6 In 

nrdcr 10 guarantee that education continues its active role in human 

evolulion, and does not slagnate as the result of the on going conniet, there is 

a need tn crcUle U perspective lhat will en able teachers 10 question their 

teuching while educating constructively. The unalysis of the conlemporary 

situHlinn is to he understood as a sign of concern for objectivity in assessing 

the programme. 

Before unlyzing the current situation, it is important to keep in 

mind that lhis study presents special difficuIties: First, as we li ve and are 

cnncerned by the very actions we are trying to analyze, there is no historical 

distance bctween us and the events which arc taking place; lherefore, no 

bulTer zone exiSls la allow a clear perspective. The world is changing at an 

incredible pace,7 and we cannat grasp the whole of the situation umit aIl 

active tensions have balanccd one another and until the issues have been 

rcsolvcd,8 in other words, until the present has become the past. Second, the 
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ineredible quantity of available dala creales confusion, und sincc no 

researchist is passive,9 lhe sele,,'lion of dala und ils sorting OUi arc in 

lhemselves a value judgrnenl. lO Of course, it could hc nrgucd Ihnl :tn in-depth 

comprehension of a siluation is oflen more vnlu:tble than cohl ohjcclivity.ll 

Third, ail olher historienl periods knew only olle acccplcd rcligious paradigm 

for a given society. Il is the firsl lime, lhat one group faces many religiolls 

paradigms, ail claiming absolutc truth. 12 

This rnultiplicity causes confusion, l'or il is highly di t'IïclIlt for 

anybody to sec clearly through ail the available options of today. Ecul11cnkal 

movernenls, dialcclieal thcology, cxislcnlialism, hcrlllcneutical thcology, 

political theology, libcration theology, rcminism, black theology and thinl 

world thcology ail sccm to oppose one anolher in their efforts ln grnh :t piccc 

of the Canadian religious markct. 13 
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ORIGINS OF THE QUEBEC SCHOOL SYSTEM 

Canada has an educational system that is under provincial 

juridiction. In 1867, Section ninety-three of the British North American Act 

stipulated that provinces were to have full power to make their own laws 

governing education; 14 at the same time, provisions for the safeguard of the 

rcligious minoritics were also included in that agreement. Since each 

province was allowed to decide its own education al direction, the educational 

paths taken by the provinces were quite varied. As a result, no clear focus to 

education is to be discovered in Canada as a whole. 15 Decisions on curriculum 

and didactic material arc made ten times over, though most of the time 

accidentaI parullel developments do not go unrecognized. 16 

ln Qucbec, education reflecls the mentality of the two founding 

nations: English Canadians perceived education as the motor for a healthy 

cconomic growth and highly promoted education for a11; 17 French Canadians 

werc under the tutellagc of the Catholic Church, which thought il bcst to keep 

education as a priviledge for a select minority of children. 18 Only youngsters 

who wcrc intended to becomc doctors, lawycrs or pricsts received an 

education: the othcrs remaincd wilh a few years of schooling, quite 

illitcrute. 19 

ln 1846, two school commissions wcre set up and they were 

dcsignated as Catholic and Protestant.20 At the time. most Protestants were 

English speaking and most Catholics were French speaking. The poor souls 
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who did not fit these categories orten opted for li languagc dwngc or :lpostasy, 

a difficult choice in either case.21 

goverment funded since the early 

Quebcc public 

19lh ccntury, 

cduCUlion, 

has scen 

having OCCII 

govclnmcntal 

policies control thc content of ils curriculum and ils lIim of cduclitiun.22 

ln modcrn times, goycrnments ail ovcr the world SI and us a toul of 

social changc,23 and their palicies accordingly afl'ccl Ihe schools which 

mirror sacietal values. Unfartunately, sehools orten have had to put up wilh 

politieal pollution and have been obliged to serve the intercsts of a fcw hy 

becoming an effective agent of ideological conlrol.24 

White il is of ulmosl importance thal schools lakc rculily inlo 

account in order ta be cfficient,25 they should not bccome instrumcnls or 

domination, control or manipulation.26 As the twclllicth ccntury unrnlds, a 

wind of seeularization is blowing. This lendcncy towards secular educalion 

and the idca that schools should abslain from cducaling religiollsly, arc a 

rccent phenomenon and they both havc affecled the Quebcc cduclltional 

system. 27 
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QUEBEC'S SOCIETAL CANVAS 

Today, in Quebec's society ideologicai contradictions abound, and 

conflicts between society and religion are highly noticeable·28 No single 

system of thought, moral code, or religious tradition is the aecepted 

paradigm,29 and often the sacred has been eompletely camouflaged and 

identi fied with the profane.30 Quebec's society sees the need for individual 

personal fulfillment, but il favours "la formation scientifique, technique ct 

professionnelle, au détriment de la formation spiritualiste et humaniste."31 

Quebec's modern society is full of individuals who den y the vital role of 

rcligion 32 while eontinuing to have a strong interest on the subject.33 

Whal follows these denials can only be termed unfortunate 

occurences: while people mighl dedde to overlook the spiritual dimension of 

their life, their basic need for organization and lheir thirst for meaning has 

not diminished. No society anywhere or al any time can exist "without rules 

or governmcnt. operating simply on the basis of continuaI spontaneous 

dcsire. "34 When religion does not serve as the appropriate instrument for 

social stability and personal development, the void is filled by other means: 

mcans that do not ncccssarily imply aseent, respect. justice and compassion.35 

The constant neglect of the spiritual dimension in Quebec's modem secular 

society is catastrophic, because it renders individuaIs, and society as a whoIe, 

quile powerless.36 

Mislc<lding movcmcnts posing as rcligious substitutes are rampant 



1 

RI 

in Quebec: mnny hop on any ideologicnl band-wagon only to rcnlil.c whcn il is 

100 late, thut il was Ihe wrong thing 10 do. Alheism is a movcmcnl Ihul has 

becomc increasingly popular as Qucbcccrs shakc orr the hold Ihc Church lIscd 

to have.3 7 Atheism presents an idealistic illusion: il suggesls Ihal 

intelligence, knowledge and secularization alone ure sufficicnt 10 changl' 

human realily. Atheism promotes the complete denial or uny transcendcnl 

dimension and the denial of possible myslical links to a numinolls bcing or 

force.3 8 Most atheists perceive religion as a ncgativc force. as a rcprcssivc 

instrument of control or as an oppressive way 10 promole socielal dominalion 

and accumulation of wealth by religious organil.ations, al Ihe cxpcnsc or 

people.3 9 AtheislS distort people's consciousness in negaling Ihe spiritual 

mission of religion, and l'ail into reductionism.40 Mallhcw Fox bclicvcs thal 

"to ignore and deny the mystic inside encourages the idolulry or 

technology,"41 white al the same lime, denying the existence of thc Iruc 

human selr. Atheism can lead to despair and a lack of vitality us il proposes 

the diclalorship of reason over faith.42 As knowlcdge and Icchnology fuil thc 

modern world, and individuals still experience sorrow, loneliness. pain and 

injustice, men and women look beyond the experiences of thcir lItilitariull 

materialislic and pleasure-seeking society, in search of a soolhing lhat is only 

round in authentic mysticism.43 

The vacuum left by the popular atheislh; idcology Icads mally 

Qucbecers on a qucsl for mystical expcricnces, fecling thirsty for communioll 

with the numinous, for visions and for inner pcace. Many pseudo-mystical 

movemcnls such as animism, panlheism, ncw-ageism and othcr varicd cxolic 
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cuits, prey on unsuspecting victims.44 Il must be realized that the products of 

human imagination and cogitation arc not equal to truc mysticism though 

they arc definitely valuable. The Bible warns against false Messiahs: these 

pseudo-mystical movcments because they often lead to the severe 

underestimation of peoplc's responsibilitics and opportunities and do not meet 

the justice-making and compassion criteria that are the gauge of authentic 

myslicim, could well qualify for the false Messiah category.45 

Nationalism is another popular seeular movernent that orten serves 

as a religious substitute. Quebec is presentl)' witnessing an upsurge of 

nationalism that almost stands as a new religion; perhaps supplanting even 

the religion of "hockey" .46 Quebec's nationalism seems to be a dctermining 

influence in the meaning-making process for the majority of people. 

Excessive commitment to any nationalistic doctrines can lead to politieal 

oppression and other varied forms of abuse.47 Hunger for nationalism orten 

stems from personal dissatisfaction and more often than not, reveals inner 

imbalanees and insecurities. 48 Spirituality which cou Id enlighten 

nationalists towards a greater self-realization and the building of a better 

society, is orten missing among nationalistie platform:49 futile materialistie 

daims monopolize large sums of money which could be better uscd if 

employcd ~o eradicate unemployment, hunger, social inequali ties and 

poverty.50 

society. 

Consumerism is another very popular pitfall that lurks in Quebec's 

Whcn people are unhappy they often go on buying sprecs or amass 

ail kinds of goods but "the human race cannot in fact buy ils way... out of the 

, 
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boredom that resuHs when truc mysticism is lacking."51 When spitituulity is 

denied, there is a loss of grounding for valucs. A clcavagc then occurs 

between what is considered personal good and society's well-being. When this 

separation takes place, individuals strive towards their own udvantagc at the 

expense of the communal well-being. This partly explains greed. the 

irresponsible use of power, the irrational quest for ucquiring ll1utcrial goods. 

the opportunism and the unscrupulousness that is oftcn cncountercd in our 

eallous contemporary society.5 2 People sometimes think thcy cOIn alsu bu)' or 

sell God, but a merchant's mentality destroys ail compassion: "A l1lonied soul is 

a dead soul." 5 3 While religion appears in regular TV programming and 

eonvcniently becomes a lucrative source of revenue.54 "the worldvicw of 

advertizing has become a national philosophy of Iire."55 which supports the 

objectivation of people and denies the worth or hUllIan beings. 56 ln our 

teehnopolis, individuals are often related to as if they were machines or 

objects. 57 As people are conditioned to relate to each other as objects, they 

often pereeive others as obstacles or obstructions to be eliminated: this harsh 

quirk in turn, partly explains the growing violence of our cities.5H 

Atheism, nationalism and consumerism are sorne of the Important 

factors contributing to QUI.:UCC society as il is today. Increasing immigration is 

another deterrnining factor of Quebec's societal structure. a factor which will 

be mentioned in the following section. Though the siluation in Quebcc is 

serious, it is no worse or no beller than the situation in the rcst of North 

America. The provincial governrnent has senscd Quebec's changing societal 

structure and has tried as best it knew how, to adapt tn the situation. 



:vlocldllaIIOIl, ale hOWCVCI dlffleldl to cnforce alld la\...,· 111~1~ 10 he 

- <) Illlpkl1H~llted ) Thercfolc. the role of rcligious education \\ III be Ihal IllllCh 

mOle importallt. as il trics 10 complemellt govclIl\l1cl1lal e!'loll~ tow:llds ~l 

bc((<.:! fllld li more rcspollsiblc society. 
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THE NEW QUEBEC EDUCATION AL OPTION 

Quebec has witnessed a profound mutation liS to Iww people 

conceive thcir relationships towards thc environmcnt and towards olhcrs.60 

An ecological consciousness is beginning to cmerge as people hecolllc aware 

that they belong ta a wider earth communily. 61 Individuals arc starling to 

realize the long term effects of their societal and general hehaviour. 62 If the 

ecological movement is too reccnt to have causcd signiricant changes in 

Quebec's curriculum, the arrivai of an increasing number of immigrants ln a 

once homogeneous society, has profoundly altered the inlrinsic dynamics of 

Quebec's society, and required immediate action. 63 Pluralislll and 

environmental consciousness stand as the new guiding principles hehind 

Quebec's global conception of individuals and society.64 

The recent advent of a pluralism of cultural and religious views in 

Quebec, has created a situation where individuals have the possibilily of 

choosing a way of life different from the one in which Ihey have heen 

brought up. In such cases, a situation is created where people arc forccd \0 

redcfine thcir own cultural and religious positions. 65 The mere Illultiplicity 

of mass-communicated idcas and notions about the world. causes individllals 10 

experience a sense of being overwhelmed,66 and the pcaceful cocxistencc of 

several belief systems within the same geographic space is reqlli ri ng people 

to learn to live in tension with other cultures.67 Every person is decply 

innuenced by the cultural heritage of his or her communily. notwithstanding 

the fact that they may or may not accept this reality.68 A pcrson's cultural 
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hcritagc is responsible for the chosen system of symbolic codification and 

meaning-making: a person's culture colours the concrete framework which 

embodies human relationships to the numinous.69 With the cohabitation of 

several belief systems within Quebec's geographical borders, the problcm of 

relativism of values has become a real issue.70 

Somc theologians argue that aIl religious stands are not equal. 71 

Others say, lhal any serious religious inquiry or journey requires an 

assessment of the surrounding religious phenomena in order to reach a 

deeper spiritual understanding. 72 Since a person's basic religious vision is 

dClcrmined by factors beyond his or her control: place of birth, historical 

pcriod. and cultural community,73 and sincc aIl religions are cuiturally 

incarnaled,74 it is not feasible to validly grade religions as totalitics.75 Only 

sorne nspects of a givcn religion can be cxamincd at a time. The detcnnining 

factor for grading rcligious occurrences can only be whether the religious 

pruclices being nnalyzed arc life-promoting or lire denying.7 6 Therefore, just 

as there are different cultural ways of being human and diffcrcnt ways of 

thinking, thcre exist also different acceptable rcligious ways of being 

humnn. 77 

Facing this new pluralistic rcality, the Quebec government 

respondcd by issuing a firsl official document on pluralism and intercultural 

education in Avis. in 1983.78 In 1985, the govemment proposed a new concept 

of mtcrcultuml education, and in 1987 in Vivre la diversité en français, the 

Ministry of Education cvaluatcd the intcgration mcasures il had prcviously 
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proposed. 79 Stating that e"ery individual can und should contribute to the 

making of the Quebec society, the government seemed to present a positive 

stand. Unfortunalely, Quebec's education al policies once scrulÎnizcd, display 

some ambiguities. 80 Il is interesling to note that the government promotcs 

respect for cultural differences while perceiving them as obstacles to be 

overcome. 81 The govemment says, we recognize that you are different so lhut 

you can become like us and be assimilated.82 ln official speeches immigrants 

are often transformcd into the scape-goat for existing social problems.8 3 

For their part, the majority of parents recently surveyed, proved to 

be far more concerned over the quality of education in the schools. than by 

the official policies of the Ministry of Education on the subject of the respect 

for cultural heritage. The parents' answers stressed the importance or the 

equality of chances needed to ensure that their children would be able tn 

grow and cventually become mastcrs of their own destiny.84 

It is possible for schools to be agents of integralion and acccptancc 

by offering quality education for al1. 85 IL is equally important that respect 

for personal values, valorization of cultural hcritage, as opposed 10 

folklorization and reduction of cultures,86 as weil as the creation or an open 

dialogue between cultures be promoted within the activities of public 

schools. 8 7 Il is the role of the school lO tcach childrcn aboul thcir righls and 

responsi bi li li es. 8 8 Yet, in order to engage meaningfully in seeking valid 

practical solutions to the problems that have ernerged with the growing 

pluralistic nature of Quebec's society, a theoreticaJ and philosophical 



framework should bc claborated.89 Up to now, man)' appro,\ches tll plulall' .. m 

in the schools havc bcen suggestcd by vaticd SOUIl'e~. but pllllalislIl rcally 

presents a problem greater than just an cducallOn,d hcadachc· Il is 1101 jusl 

thc problem for new\y arrived immigrants hut rathcr It 1-; the plOhlrm of the 

whe!.::. ~r)cicty learning to live in compassion and cooperation () 0 

In a pluralislic socicty, thc rolc of religiou~ educatIOn takl's on gn'al 

importance as it attcmpts to rcspond 10 the pallicular splfltual needs 01 l'al h 

indi vidual. 91 In Qucbec, rcligion has ceased to occupy the centre ~ta/:,c 01 

society,92 and religions cducatiun must fight the general edul:atlOnal 

tendency to value grades and rroduction over rcal human growlh.93 hll 

examplc, thc Curriculum Guide stipulates that evaluatloll III llIoral and 

rcligious education must takc place {or the purpose of reporting as pail 01 the 

cyclc of cvaluation in the certification of secondary ~tudies. out IIISI~t-; that 

this evaluating be distinct from the evaluatlon of actlvitlcs Inlcndcd lor 

personal growth. 94 As a rcsult, teachers and students arc orteil more 

intcrestcd in thc grades that will appcar on rcport cards Ihan 011 lIIaklng 

certain that actual maturation has takcn placc. 

Protcstant rcligious education in Qucbcc proposes a nOIl-sclIarian 

approach to rcligious schooling. 95 Thc prc<.,cnt program took clrect Jalluary 

first, 1986, and is in use in ail Quebcc .,choob ollenng Protc~tant lIIor,1I and 

rcligious cducation.96 The succcss of thc Protestant approach dcpcnd., largcly 

on the abilily of ilS curriculum lO match lhe challcr:ge., po-;cd by the cvcr 

changing nccds of Qucbec's society.97 Teachcr., play an Important mie III 
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llIaklIIg the material of the curriculum relevant to the needs of the students.98 

Rdtgiou\ education within a pluralistic context should strivc towards helping 

~tudellts devclop sound judging abilities, form critical thinking, study the 

d Il fe rell t ways In which human beings make meaning, understand the 

contribution that holding beliers makes, shape their own thinking, and 

rccognil.e that failh is a higher form of knowlcdgc than just factual 

\...nowledgc. 99 

Religious education wilhin a pluralistl(, conlext should require the 

promotion of a rcligiousness thal sustains people in their needs and shows 

how "a rcasonable and honcst person, willing to take rcsponsibility for his or 

her OWll lire, can l'ind good reason to affirm that the mysteries wc an face are 

signs not of ultimate meaningless bul of a divinely numinous Ullimate, which 

sOlllchow is the meaning of everything." 100 There exist competing models of 

rcJigious l'oucation, for example the historieal approaeh which diseusscs the 

ways pcople tacklcd religion in the past, the issae-eentered approach which 

rcfers 1O world religions 10 clarify modern issues or the phenomenological 

approach which dcals wilh how people come 10 grips with religion. 1 0 1 While 

ail approachcs have worth and validity, it IS important to establish evaluative 

criteria to analyze the chosen curriculum and readjust if necessary the aims 

of the rcltgious education program to ensure that it remains relevant, 

dynanllc and Iirc-promoling. 
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EVALUATIVE CRITERIA 

Religious education along wj~b socielal a l'Il icVClllelll <; has n-nh'\'d 

through time. In today's complex educational world, curricula .He a nel"t'''~lly 

The demands made on the religious education curricululll have illL"rCasell as 

"wc have askcd that curriculum accomplish more ,1Ild a~sullle mOle 

responsibility for educational succcss and failure" l 02 Curricululll ln Ihe 

twentieh century has bccome a highly cOl1lrolled 1001 and Il has ~Ollll'lillleS 

been used as a sophislicatcd ideological controlling dcvice 1 ():1 ln OUI 

pragmatic society, governmental bodies and educalors lend 10 look lor "Ihl' 

Tight curriculum (which) would solve Ihcir problcms,"1 04 inslcwl 01 

analY.ling the situation at hand for Illuminaling insighls. As curnCllla cOllle 

and go, it is important to reOect on the philosophy behind Ihe currÎl"ula and 

cstablish sorne criteria to facilitate the analysis of Ihal philosophy. The 

following set of criteria should help 10 delllleate Ihe paramclcrs of a Itle­

promoting religious education curriculum and help clarify Ihe vision hchind 

the curriculum. No worthwhile irnplemenlalion is possible unlc!-.s Ihe Idca\ 

thal he behind Ihc curriculum arc clcarly statcd and dccply under:-.I()od. 

Before deciding on a set of criteria, il will bc uscful to dclillc whal 

curriculum is, since the definition of curriculum ha<; changed throughoul the 

ages and has recently attained a sCÎcnlific slatus. 105 The following will he Ihe 

choscn definition and ail further rcfcrenccs to curricul"l11 wtll rcfer 10 Iltis 

specifie deflllition: curriculum WIll bc comidcrcd a\ a map, which tracc., Ihc 

organization of knowlcdge into realrns of rncaning. each wllh il<; own rnclh()d~ 
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and charactcn ... tlc !.tructures. 106 A curriculum is an instrumcnt by which the 

tcat.hcr cOl111l1unicatcs with his or her students. This educational map is there 

tn hdp the sludent delermine where he or she is on his or her growth-palh 

and, what IS tlle bcsl way to rcar;h the goals he or she aims al. This map allows 

L11vcrsion!. into llltcresl-irips for students, cnriching them along the way, but 

1110st important of ail, lhis map is a design LO facilitaLe the learner's growth; il 

is not a prcscri pt ion or an edicl. 1 0 7 
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Critcrion #1: Edul'atinnal Conrcrn!oo 

A rcligious educallon curriculum sholiid fll!'.t dl"play ed Ul' a t IOn.I 1 

concelns. The curriculum being a map tn gUide stlllknts on thclI kallling 

journey, il is normal lhat ilS [ifS 1 concern should he educatlonal .\\Id Illlt 

religious. 108 A curriculum should delincatc the proce"s of kalnlllg, and the 

goals to be moving towards. I09 "Educati(JI1 IS not to pICS" the chJld IIltn any 

prcarrangcd mold but 10 bring out his normal powers III their OWIl natlll al 

order." Il 0 Studznts will show common patterns and dilections huI the )1upil<.,' 

final Oulcnl1lc is unccrtain and of lheir own volition.1 1 1 ThercfOlc. .1 

curricul um should lcavc sorne roOI1l for local ada piat iOIl. 

crucial clement of any curriculum. 

'l'lm flcXlhillty I!'. .1 
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Criterion #2: Respect for Rcligiou'i Dcvclopmental Stages 

A rcllglOus education currrculum 'ihould respect the religiou<; 

dcvcloprncnral ... tages of sludcnts. Gabrrel Moran ln Religioll'i Education 

()cvl'Iopmellt., ha~ elahorated a comprchcn<;ive rclrgiou, developmcntal theory 

gUlded by Iw, concept that ail life is r-:ligious, that being relrglous is a 

(..olldlllOIl known to every person and fina:ly, that this conditIon plays an 

Imporlant pari a ... people make decisions for the orienta,\ion of their Irve'i. 

Moran of fers a theory of religious development concerneŒ with the creatIon 

or a coherent religlou~ educational language that wot;ld ,l'e comprehemive, 

COIl'ol"tent and preci<;c, so that it could bridge the gap Ibetween modern 

eductltional language and traditional relrgious language. 112 Moran divides 

the religious development of an individual into thrce stages, t'. ach subdivided 

into two moments. Those stages do not show a linear progress.\0n but rJther 

Indicate a spiral l110vemcnt indicating the varrous leve)s to be re.lched as the 

ncxt stage i~ entered. There are occasIOn al ~tage reversais since the 

dcvclopmenl of the pcr~on IS based on a constant cITcling back motion. 113 A 

new stage is a qualitative step and provides new adequate answers, imagery 

,1Ild language, where the previous ones were no longer surricient and 

satisr.lclory ln the re'iolution of problems. 114 Thererore. any religiolls 

education curriculum ~hould take into account the relIgious developmental 

~I,lge of ~tlldel. s in order to be effective. 
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Criterion #J. Presentation of Fundllllll'ntHI 

Beliers ~tnd "nIlles 

A religious educalion CUlrlClllllm shollld IHC\CIII \llldl'lIl\ \\'Ilh 

humanity's fundamcntal bcllefs and values. Education play" .\Il 1 IllIHtI1.ll1t IIlk 

in the process of humanl/ation of .,Iudellt~ 1 e:>..Il'llIall/alloll, OhJl'CIIV.IIHIII and 

intcrnaIL~ationl.115 Every person il" he or ~hc 1II.111Ire<; dl'lovl'r<; Ihl' glvell .. 

of thc human condition. Thosc glvcn'i meun "tho~c lacb ahout hUIll.1Il hCIIl);" 

lhat arc con~lanl, irre~pcclivc of culture and Ilkology ," 1 1 6 tho\e u,n.,I.1II1 

featurcs illuminate the fael Ihat the bcli\!fs people holt! <;h.lpc thclr nl'<IClIll' 

In a lcarning proccss, it is possible 10 discover thc l'orc valuc'i wllll hall' 

implicitly included in humankind's glvens. 117 Tho<;e l'ore valuc\ l'\I\1 III 

tensIon of each other witllln society Whcn a happy halallll' 1\ 1 Olllld , ail 

Il1dividual fl\1ds harmony in lire. The spccifll' Imm that an IIHItVIlIIl,II will 

bcconle al the cnd of his or her maturalion pCllod, will corrc.,pollu 10 Ill., or 

hcr bclicfs about what a worthwhilc human IS 1 1 H The :-Iudy 0\ tUlldallll'lIlal 

hehds and vaIlles will lead sludcnt'i 10 discovcr the humall pCr\DI\\ IIlITlII.,ll 

rehgious nature and the ncce!'>sity to bcllcve 111 .,olllcllllng AI Ihe .,aml' IlIllL, 

studcnts will come \0 reali/e lhal no one hnlds a nculr,1l po .... 11011 \lor are 

anyonc's stalcments valuc-fl~c.l 19 

l 
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Crilcrion #-l: Promotion of Understanding and Respect of Other 

Belier Systems 

A rcllgiou~ educatIOn curnculum should promote thc undcrstandlng 

and rc\pCd of thc dirfcrent mode,> of meaning-maktng that human beliefs can 

clllbody Bclief!\ and values ne cd to be cmbodlcd in a speciflc mcalllng­

lIIaJ..lng lIlode. In other words, people are nol religious in general bUI need 10 

an It ulate thcn bellcfs and values within a particular religious code. Because 

cOIIIIICls anse when IllIS embodlment of beliefs and values accurs, il is 

Important thal students develop an Inter-faith consclOusness. 120 What is 

rel"ered 10 here, is not a utopic vision of variaus faiths but rather a reali-;tic 

vision Ihal will enable students la function properly as rcligiausly mature 

pcrsons in sociely.121 This inter-faith cansciousness would allow for real 

cOIlllllunication 10 take place: an inler-religion communication based on 

respeci and mulual understanding. 122 This consciousncss would hopcfully 

eilnllnate lHCJudiccs and the all-too-frequent tendency to want to alter olhers 

~o Ihal thcy would become iIke us. 1 23 PrejudIces arc based on perceived 

rcaillies, bUI are quickly Iransferred ta an affective and unconscious leve\. 

Silice Ihey root thelll!\elves in an a!feclive-psychological dimension, 

pll'JudICe!\ reshl rallonal explanations. This IS why it is mO'lt difficult to 

l'radicale e\.lsting prcJutilces. 124 Education therefore plays a very important 

role 1Il the shapll1!! of sludcnts' attitudes towards athers. Even though, it is 

ca:-.icr to forlll and Iransmil a new attitude than it is to c eate a change in 

C\.I\llllg altlludcs: it is important Ihal existing ncgalive lendencies be tackled 

hl' )"lHC Ihcy sprcad and contaminale other studcnts.125 In today's society, 

m.llly Pl'Uple l'ccl uncomfortable in a multi-rcligious cnvironmcnt. This 



unca~c ... hould IlOt be cOI1\'enlcntly Ignored :'llt ,11OUld he adeqll.ltl'ly de.llt 

with Under ... t.lIldlllg who the othcr~ arc 1111ght alll'vl.lll' Ihl',l' Ullllllllllllt.lhk 

t'c e Il Il g". 1 :2 6 

, 
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Criterion #5: Content and its Requircmcnt~ 

Thc Lontent of a rellgiouc.; education curnculum "hould be non-

rcp'c..,.."yC, 1l001-indoctrinatlng and non-prcscnptivc. Il IS Impoc.;sible to 

dctcrlllllH: what the prcci~c content 01 a religlOu" educatio'\ curriculum 

..,hould be Ifowever, the matenal ~h()uld be carcfully sclccled and the content 

"holild have 110 dcnonllnational blas. 1 27 The content should he careflilly 

:-.t.recncd again ... t a hiddcn curriculum that could discriminate againsl some 

milloritlc:-" ""hethcr Ihcy he racIal, rcligious, sexual or political.12~ Il wOlild 

bc beq 10 start the rcligious cducation curriculum from an anthropologie al 

pOint 01 VICW. slgna\<... of transccndencc could be found within the empincally 

glVCII hUlllan :-'lluatlon 129 Thcre are conc.;tant components wlthin each 

hlllllan l'clng and thosc componcnts reveal Ihemselvcc.; regardlcss of Ihe 

c.;paclo-tl'tllporal ~ltuat\On of indlvlduals. 130 Uc.;\I1g thc"e componcnts as a 

c.;lartlllg point could cnsure a non-repressive curnculum. An open and 

rcc.;pectful rcltgious educational conlent ~hould provide students with a 

"lIlctaphor (thal) hac.; Ihe mo'\t fruit fuI social, polltlcal (and) institutional 

po:-...,ibllltlcs." HI Religious education is responsible for ensuring a productive 

1II1erplay 01 pcrc.;onal a' l d social forms that should be forever open to 

dcvl'lopmcnt. 132 The content or the currÎr'ulum IS to be used to feed the 

Illtellcl'lual hUl1ger of :-.tudents. Il should provide thcm with up-to-date and 

al'l'ur.lle d.lla to respcct thcir inteliigence and their quest for knowledge. 

"'l'hl" \...nowkdgc ~hould be complerncntcd by additlonal conccptual lcarning 

IHovldcd hy onc's own group,"133 thc expericntial Icycl is be~t dcalt wilh 

Indoctrinatlon IS thc lcaching of Ideas with the Intention 

Ih.1l slutknt" bcltcvc regardlcss of eVldcnces and rcgardlcsc.; of the studentc.;' 
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pcr~onal '>IJnd,1 J ~ Il l'.1Il be con,>ldclcd IllrIUCIll'\: c:trrlcd 10 C\lC\\ :\ 

rcllglou,> educalloll (urnculurn ~Iwuld ,>lalc ck.lrly Ih.ll \\h.lll'\'CI Il'> COIIll'II1 

1'>, Il ,>hould nol hl' u~cd ln '>upprcs,> c\'Idellcc or 10 .1"el1 olle'., aUlllllill)' III .1 

coercive manller. 135 A Irul)' !101l-lepn~'>~lve. !101t-llldollllll:lllllg .\IIl! Illlll-

pre,>cnplivc COlllell1 ,>hould fO'ler li PO'lllve allilude \\l"'.1 III '> lhl' 1l,lll'>ll'lllklll 

a'\plrallOll'\ of human bcing'\ whik engagll\g Ihe Illien''';!, Ihe aW.IlCllt'" .11ll! 

Ihc mrnd'i or sludcnt'i 
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CritcrioJl #6 (;uiding Towardli the Disco\'cry (Jf Idcntity and 

Propcr Intcrçcrlional Behaviours 

A rcllglou<" cducatllHl <..urriculum should gUide ~tudcnh towards the 

(li~l()Vcry of Ihclr own Idenllly wlllie al Ihe ~amc tlll1e, cncouraging a 

... cn<.,lllvlly regardlng proper Interpcr"onal behavlOlIr Studcnts nccd to 

dl~lover Ihat "cach woman and cach man j" a unHllIC JlIstorical and bodily 

lfc.tture," 1 ~() and that thl" IJnI4uene<;~ IS Important. Too Jllally ... tudcnt'l feel 

11I~lglld IC.lnt and lo'il. The rc ... ult \)f thclr Ilegauve perceptioll can be round 111 

Ihe al.lrnlÏngly hl);h raIe of te~n <;ulclde. Students orten expericr.ce an 

Identlty CII"'I~ during thclr adolescence. 137 The role of the religlolls 

cducatlon l'urnclilulll is to provlde mcanll1gful matcrial upon which !eachers 

b.l~c Ihelll'ielve... for cducallllg and nllrturing. The careflll 1I1lcrwcaving of 

Iho,>c Iwo actioll~ will help "tudcnts dcvclop confidence in themselvcs. 138 

The sllldcnb' ~eareh l'Dr Idcntlty should thrust tr.cm for\vard towards matunty 

and toward~ bccol11ing fully human. 139 ln a J1111lti-faith SOClcty, It i" 

IlIlportant "to makc ~ludcnts aware that we arc not the centre of the 

Ulllvcr:..c "140 A~ :..Iudents le.Hn about hum!lIlY, they can better undcrstand 

\\'h.11 IhcH rclallon:..llIp ln othcrs should bc. Lcarning about COI1101on human 

grollnd and CO 111 Illon human wcakncsse'i, as weIl as 'carning about shanng 

and ]ln'wnal aCIAHllltability. should rcsult in a better and lcss prcJudiced 

\\'olld 141 A rcl!glOus education curriculum should try to curtail ail explicit 

rCJcclion" of whal olhers hold sacrcd 142 Self-confidcnce. tolcrancc and 

rl"pon'>lbiliIY ~hOllld he the basis for a rcligl()us education curnculum which 

"l'l'J.., 10 gllldc Ih ~tlldcnts lowards sclf-dlscovcry and towards proper human 

li c ,II! Il,!! ~ 
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The above 1i.,Ied :-.el of crilerla 1~ ç·,HH:ellll'd Wllh Ihe phtlll.,Ophy 

behind a rc!Jgious educallOn c"rricululll. Il i ... hopcd Ihal Ihl' ,Ippllr.llion ni 

Ihcse criteria 10 <l CUJnCUlllI11, C.ln hc1p ,\11 evalu,ltor a.,\", IWIIIlIl'nl qUI.':-.llon." 

whkh in 11Irn wrll lead hll11 01 hCl to the Idcntlfle,llIolI ni Ih~' pllllo ... oph)' 

unde!lY1l1g the curnclIIlIm, a,> weil as proVll!c a ha.,\., lor ,\ l'Olll\l'll' and :-,o\llld 

cvaluation of the cUlrIculum. Of COUI ... C, thcre .Ife olhcl a"'IH ll:-. th.lt 

1I1f1ucncc the qu Iltly of a curnculum such a~ 

format, prccisc vocabulary, c1o,>c rclallon of Ihe mall'li.l1 10 Ihl' 1.lIgl'tl'd 

st II ct en t s, S 0 II n ct 0 r g a Il 1/. a t Ion () f 1 Il c tlI a te fi a 1 a n li ,1 C () J1I P Il: II C Il <, 1 V l' 

bibliography, 10 name J'.Is1 a few, Thc next secllon will apply Ihe :-.uggl'<'!I.'d 

cnlena la Ihe currenl Secondary School CUrrIculullI 01 PlOtl'slanl MOI al and 

Religiolls Education, at thc secondary onc IcvcI 
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A l' l' LI (' \ J'I 0 l'\ 0 Jo' E \' :\ LI; .\ TI\' E (' R n E R 1 \ 

Illl' pll''''Clll SLcolldaly Sl!lOO! CUIIllllllllll Illi Pltltl".talll \llll,iI 

,llJd l':LII!'IOlh /.ducallOll wa ... authorJ/ecl by the ÎY111l1<;ICI ot J:dlll,ltlUll ,lnd tlHl!--

Il had plc\'lou ... ly ICCCI\ l'LI Illl' UPjlll)\ al III 111-: 

"( '0111 Ill- jllUIC\tdllt dll COIl!>cIl "lIpéllCUI de l'éduciltlOIl" I-Ll 

SlllOOI CUlllllilulll 1 ... clllllplementcd by a ClIllicululll (IuldL 

Th 1-, SCl'()lld,ll) 

ï'llllllgh dC'>lglll'd 

1 () al L () m p a Il y t Il C CU rr t C III UIll and i Il t end e d ,1 " a !'> li P P () 1 t doc: li 111 C Il 1 t l) 1 

Il'al her ... , "Ilm guide 1.., ail officiai document whose u!'>e IS optlOnal "1"+"+ 

TOI:!l'lhel, Ihe curllcululll ancl the gUIde represcllt a plogram of mOJal ,md 

IcliglOlIS education designed to fIt the continuum of mOlal :1I1d IcliglOU'I 

11l!>lllll'tIOIl, as ~tlJ)Ulaled 111 section 43 of the RégIme pédagogique 1..+5 

Tlw three modules establishcd by the Mll11!'>try 01 Education 101 

Ihe leacflln~!, 01 secondaI y one studenls attending a Protestant ~chool lllC 

III~I, Ihe search for identity 1lJ the stories of the Old Testament, wlllle showlllg 

ho", the covenant leplesent!'> the cssential beiIcf of the SCIlptllrc<; and 

jllovl<ll'''' .ln under!'>tanding of the relatlon!'>hlp bet\Veen God and the 

Ill' Il Il' \\'!'>, I·\() second. the mythical dimenSIOn of woJ!d rcltglOn~ lhlOlIgh Ihe 

'.Iully or lleation myths flOm vanous cultures; 147 thlld, the dcvelopmcIlI of a 

'Il' nsc 01 pCI sonal identity through the exam Ina tion of helcdlty, 

l'IlVIlllllllll'llt,tI laclol .... pcr!'>onal value systems and ~ocial change~ l-tH 

III a buoklel cntlllcd Protestant Moral and Rel!!!lou", Educallon. 

1 hl' 0 lIl' Il l'l g II \' e 1 n III C III 1 n con j li Ile t Ion w i 1 h 1 il c Co mIl épi () 1 e '1 LI n telL.: li Ii :-
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\\ III l'\,1111 111 l' the 1 Il Il',' jlln'Il11I"I\' 1I1l'1I1111Ill'd d,h'llllh'lIh 

'l'hl' 11I,1 clill'lllln ~Iall'\ litaI a lllll!.d ,11,,1 Il:I\~''''\I, ,du, ,\I\,I!l 

CUIIIL'ulul11 \Illlllid hl' pllll1.lIIly CllIlCCII1l'd \\'!11t l'du, ,111,II1,1I 11!.lll, l', III 

PIOIl',tant 1\101:1\ :llId RC\I'!IOU, Edlll'i!..l..!Q!.h IlIl' ~!(l\'l'l'Illll'ili IlId!, .11,', ,l, ,111\ 

Ihat Ihe mal Il ObJl'tïl\'C of the ple~l'nt 1'1'1.\1, pIU:!1.11I1 1" "h' ,II, (llIld'" 111\ 

1ll'I'Oll.ll dC\'l'\OplIll'!11 III thl' pllpil ,,\ 50 J)l'\ l'\(lJlllll'lil i1l Il' l,III Il, 1111,1111 \ Il d 

li) lllcall plngle!'>!'> O[ evnlullon Ina\llllll'h a, l'(!tll.lll\lll '" 1111,'1, ,Il li III liIl 

nalUle and dIlection 01 the changes that ()L'l'1I1 \\'Ithlll thL' dl'\,l'luJlllll'l!1 ul ,1 

leal nel,1 5 1 we l'an then say that ln ple~cnllng Ihl' l'Ill Olll.l:'lIlllIII ,,1 III(' 

personal deyelopment of Ihe ~llIdeJ1l as ils fll!'>1 go,d, Iill' plL 'l'III l 11111,11111111 

lespects thc fllst crilellon, FlIrlheJJll0re, tlIe fll!'>1 "l'llwll (lI Illl ('11I11t1l111111 

GUIde prcscnts an ovelvicw of devciopmelllai thcOIln \\i1lllt 11.1\\' (JIIlllllld 

thc a<;ped\ of adolcslellt growth 10 he cOl1!'>idelct\ Whl'Il IL':llllllll' lilt' 

MRE clIrrt-:lIll1111, 

The SClOlld crilcnoll Idcr,> t() 1 II l' IIL'l'L1 l') "'oJl" 1 Il, 

leliglOu'i dc\'clopmenl of the \llldenh 

Pll"l'lll 

.1.1 \" 1 ,j 

lheory of rcllgloLl<; developrncnt, he ,>tudld l'Idgl,t. K()IIihL 1:' .Il1d 1,1.':1, 1 1:, ) 

The aulhol!'> o( the Prole<;lant MRl~ l)!oglalll le,l'aH II l' LI tllL' 11\ Id ,Ji p' 1 .IIII.i1 

dcvclllprncl1t and Inve<'!igated the ~al11<: ,>oUrle" .1" (j,t11l1\ 1 \hJl.t1l 

~,I()ran suggcst'i a cohcrcnt Il'l IglOU'> cdllLatl()!l,tl ,>tlIIL IUll 1),\,' d ')'1 III 

rCI.,earch, thc allthor,> of Ihc PI()tc~ta!lt MR/: lllrIIllI1Uili 111\.'1111')11 ' .11 Il III' 1)1 1 

I.,tudlcd but do not I11cIge thClII 11110 Ollt' l'dll(.It IOIl:t! l, Il 'II),: 
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<,tructure. The authors fail to bridge the gap between education and religion. 

Moran offers a broader perspective by wanting people to go beyond where 

lhey are and by explaining how an individual deals wilh his or her inner 

invi'iible dimensIOn in search of finding meaning to life. 153 

ln the second seclion of the Curriculum Guide, the authors of the 

prograrn offer an accurate description of older adolescents' developmental 

sI age s, 1 54 but scem to overlook the fact that secondary one students are 

gcncrally lhirteen to fourteen years old, and only enlering puberty. The 

aulhors obviously are concerned that the curriculum should match the stage 

of development of the learners, but need to reconsider the stage secondary 

one pupils are at. 

education 

The three modules of the secondary one 

curriculum certainly offer rnuch material 

moral and religious 

which forms the 

inlcllcctual content needed when religious education is part of a larger 

educational currieulurn;155 but sorne adjustments are needed in order to 

ensure that the material corresponds to the developmental stage of the 

sludcnts so that thcy are not t'lrned off by the subject matter and can benefit 

l'rom Ihis course. 

The first module, inasmuch as it offers the possibility to 

"pdsonali/c" God, answcrs the needs of the pupils to perceive Him as a person 

and nOlhing grealer. Il is up to teachers to provide a concrete particular 

rcliglous background .:0 that the children will be able to acquire a specifie 

rcligious language. 156 This religious language is the medium through which 
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the childrcn will fecl they "possess" God. Domg so, thcy will l'cd Sl'ClIll' and 

will start to understand the universe around them. Stlldcl1[s have heen known 

to identify God with a specific segment of reaIrty, Iherernre Icachers awall' 01' 

this phase should limit 10 one Ihe religious ideology they use a~ Icfcrenn' 

The childrcn will use this knowledgc to bCllcr lllHtcrstand thcir nwn rchglllus 

affiliation if the latter is diffrcnt from the one prcscntcd in cla~s.1 57 To 

provide children with a concrete specifie religious background does nol Illcan 

indoctrination or the forced conversion of the chridlen 10 the cho:-.cn 

ideology. As children explore the universe from ils outerlllost limits and work 

their way inward, this other religious territory is nothing more or less [han a 

chance for an adventurous cx.ploration. 158 Thcse cncounters will hel)) Ihe 

chiIdren find their own identity. The above menlloned aspect IS not prcsenlcd 

within the curriculum or the Curriculum Guide but it is most important. 

At the acquiring-a-religion stage of personal dcvelopment, sllldellts 

are not ready to accept or reject the moral and rellgious system they have 

received, as the authors suggest,l 5 9 becau~e most pupils arc ~till in the 

process of setling up thcir religious system III a concrete and partlcular 

framework. 160 While elaborating concretely their religiolls sy~tem, stlldellts 

show a tremendous ability to store information and develop thelr ah~[ract 

thinking to form a system of idcas which WIll providc inncr ~ecunty 161 At 

this lcvel, studcnts bcgin to diffcrcnliatc bctwecn the ~acred and the 

profanc. 162 They Icarn a specifie rcligious language by whlch thcy Iccl Ihcy 

posscss God.163 This in turn, givcs them thc assurance Ihal the world can he 

understood and lhat it is acceptable to trust one's lhrnklOg. 1 (,4 This tru'a III 
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Ihclr ahtilly to think, will laler Icad them to reassess the religious system that 

Ihey have been presentcd with. 165 This aspect of the sacred and of a religious 

language seems lU have been overlooked in the Curriculum Guide. 

While Ihe [irst two modules can be adapted fairly easily to the 

sludents' need, the third module presents a real challenge. Most sccondary 

one students have not reached the religious developmental level enabling 

them to be interested in a cerebral search for their identity, as the curriculum 

proposes.1 66 Their immaturity and youth seriously slow the progression of 

lessons dcvoted to this module. This third module would be fine at a secondary 

lhrec or four lcvel, when the students arc betwecn the ages of scvcntccn to 

nincteen. Often, this module has frustrated and bored students, not to mention 

created a feeling of insecurity and tension. Substituting the exercises 

recommendcd in the Curriculum Guide for a series of adventure talcs which 

serve as a stepping block for classroom discussions about values and the 

studcnls' perception of the actualization of those values in Quebcc's society, 

mighl prave more worthwhile. The prescntation of fictitious tales facilitates 

the inlegralion of current tapies. AlI efforts should be gcared at fostering 

sludcnts' reflections on people's actions, altitudes and motivation and to teach 

lhesc sludents how to probe beyond appcarances and the immedialc reality 

level. As professionals, teachers are entitled to elaborate what they considcr 

appropriatc 10 teach from lhe Minislry's curriculum proposais, because they 

are aware or the varied stages of religious development lheir sludenls have 

reached. 

While the curriculum .ioes not orfer as precise a study of 

1 
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adolescent'" rc1igi~)Us devclopmel1t as could be hoped for, Il doc~ r~"pl'l"t the 

idea of slages of devclopment. Il will be up 10 the Icarhl'r 10 fOl'us nlOH' 

specifically on his or her ~Iudenl'\' devclopmel1lal stages, :IS hl' or shl' 

personalizes his or her teaching, 

Thc thlrd crjterion mcntioned the importanrc of Iran'\milling 

hum an fundamental bclicfs and valucs, In Prolestant Moral and Rl'Ii glous 

Education, il is clearly stated that sludents arc expc<;lcd lU devclop "ail 

understanding of the moral and religious values of thc comlllunily," 1 6 7 III 

which they live. The Secondary School Curriculum lists some of the e~~cnlial 

beliefs to be explored and the values to be examined. 168 The bchcls and valucs 

suggested by the curriculum, within a Blblical or mythll:al context, 

correspond to the core-values suggested by Michael Grtlllllllt 111 hi~ artH':1c 

"Rcligious Education and Value Assumplions". Il can Illen be concluded thal 

the curriculum does present studcnts with human fundalllenlal beltcfs and 

values. 

Thc fourth criterion is concerned with the plurall~tic nature 01 

Quebec's society, it refers ta the understanding and respect of the vanoll:-' 

cmbodimcnts of meaning-making ~ystems. The presenl MRE cllJrkllllllII 1"1 

very definitc on this particular point, as it declares: the curriculullI ~hould 

help a studcnt develop his or her pcrsonality "by ro~tenng an apprellatHln 01 

his (the student's) own religious tradition and a re"lpect lor the relrgrou .. 

traditions of others."169 The second module, called Bcginning'\, J"I spcclally 

geared towards promoting undersl<lndmg and rc,>pect 01 olher rellgJou\ 

systems because il proposes the study of myth.. from variou'\ culture.. a,> Ihe 
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content 10 he examtrled. 

The firth criterion refered to another dImension of respect: the 

necd for a curriculum lU have a non-repressive, non-indoctrinaling and non-

prescnptive content. The Quebec government recognizes the importance of 

being Ilon-represslve and agrees with the Comité protestant, which 

remembering the origms of its schools, stresses the importance for a 

CUrrIculum to t)e free of church control and rules out from the very 

beginning of its institutions, denominational and repressive religious 

education teaching. 170 Furthermore, since the Protestant schools were 

~erving Ihe various religious groups constituting the Quehec Protestants 

(mainly Anglicans, Baptists, Menonites, and Quakers), the character of the 

Protestant schools was forged out of working compromises for a generally 

acceptable curriculum. 171 The Protestant schools have always been 

chUIacterileJ by their willingness to give an open religious education and 

~heir Ilexlbility "10 accomodate wide differences of religlOus beliefs."172 In its 

preface, the Secondary School Curriculum declares the importance of 

respectlng the religious and cultural diversity of our society.173 

ln Pro!('stant Moral and Rcli&ious Education, the goycrnment 

stlpulatcs clcarly the non-indoctrinating nature of the MRE curriculum. 174 

The govcIIllllcnl also formulated regulations in 1967, to govern the moral and 

rellgiou" education classes in Protestant schools and specifically offercd 

aIteIllative~ to the religious program. 175 The Régime Pédagogique also allows 

up 10 20 percent of the lime aIloted to a program to he adapted locally .176 The 

C'lIrfH:ullllll Guide reinforces the non-prescriptive aspect of the program by 

• 



suggcsting that thc guide "must be ,Hlapted hy the IIldlVldu,1I tl',ll hl'r" !\11ll'l' 

thc latter knows "which approaches will more efflciently and applOpll:ltdy 

mcct the necds of his or her studcnts." \ 77 

Thc last critcrion rcfcrs to the fael that a moral and rdiglOu'\ 

curriculum should investi~atc the process of .;clf-discovcry and tht' 

developmcnt of propcr interpcrsonal behaviour. ln the Curnculul\l (JUllie the 

authors of thc programmc rccognÎ/.c the nced for !\c1 f-discovery .17 H and abo 

undcrlinc thc importancc of thl' pupils' allcmpts 10 intcrprct lire through Ihe 

adoption of pattcrns of bclicf and interpcrsonal behaviours i 79 ln Prote'itant 

Moral and Rcligious Education, thc govcrnment states that "puril'\ !\hould 

acquirc a gcncral knowlcdgc of othcr peoplc's bclief'\ and cultures '\0 that 

thcy can communicatc and Iivc togcther."1 80 Thc govertllllcnt acknowIcdgl's 

that to cohabit with several religious groups with1l1 the saille gcographic 

space, is a difficult task which rcquircs that Indlviduals learn to live ln 

tcnsion with othcrs. 181 Thc rcligious education curriculum flIlJ~t hclp 

students managc thcir human afrairs i:t a respon'ilblc fashion and gain 

consciousness of thc intcrdepend(,llcc of peoplc and the envlronmcnt 1 X 2 

Thc Comité protestant rein forces Ihc fact that cnlain Protc!\tanl 

virtucs arc still cxtoIlcd in Qucbcc's pluralistic and secular world and ,hould 

be passed on through the MRE curnculum, such JS: allitudcs nI accountahliity 

and respccl for olhers, a sense of thc practical. a ~pirit of enllcal tn4UlfY, thc 

devcloprnent of studcnts into Illdcpendent re~pon\lble (.Jll/en,>, a pO'\lllve 

orientation to the world and work, and a \triving for excellencc 1 H 1 The ahove 

listed characlcristics by the Comité protc\tant "were mcant 10 gUide and to 
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cnable a future rather than perpetuate a past." 184 

The application of the critcria prcvlOu~ly chosen, leads to the 

dl\LOVery that the pre!>cnt Prl)lestant MRE curnculum does not fit into the 

"old" confe"\lonal model where theology had an absolute status over secular 

education 185 The curnculum tcnd" towards a phenomenologieal approach to 

Illoral and rellgious education, because Il wants ta provide students with a 

,>tand that aims to be as objective as possible. In recognizing the equal value 

ni several truth daims, the curriculum rejeets a prescriptive religious attitude 

hut suflcrs sllghtly from a relativilation of the belicfs and values it would like 

to pass on. 

The present Protestant curriculum i s not eompletely 

phenelllenological ln approach as it wishes ta guide students in their leaming 

how to learn. The curriculum establishes a framework within which it is 

possible to respectfully study the various religious systems. The curriculum 

also rccogniles the necessity of individuals to hold sorne beliefs which are 

ernbodied in specific behvioural patterns. The curriculum acknowledges the 

validity of the religious experience of awe and wonder, but also realistically 

recognilCs that within the speciflc ways chosen ta actualile these experiences 

of awe and wonder, is the s~ed of possible connict. 

White the curriculum stresses f1exibility for the acceptance of 

variolls re1igiolls systems, it wants to avoid thc trap of privatilcd religion, 

wllH:h is one of the drawbacks of our modern society. The Comité protestant 

through the Protestant moral and religious curriculum, is genuinely 
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concerned with the hu III an i !.Itlon p mec"" or 1 he "1 lllk n 1 s ,II Il' nd llIg 1 b 

schools. Il also hopes 10 inrIuenl"c pO~ill\'cly the growth 01 Il~ "1I11knh 

towards rcligiously malure mdlvidual'\ and rc'\pon";lhlc l'III/Cn'i, hl'CaU'ie "ll',11 

fallh takcs responsibllity"l 8 6 for ItS al'lion'i MO~I Illlllllll:lnl 01 ail, Il I~ 

commIttcd 10 "thc fundamcn,al nghl, which makes II pO~"lhlc to h,I\'l' Ilcl't!nlll 

of relIgion ratller than frcedom from relIgion "187 

In conclusion, thc prescnt curnculum dlsplay'i the "11\(1 of 

philosophy of moral and rellgiolls education lhal can conslrlll'livl'ly lcad Ihl' 

studcnt population illlo thc twenty-first ccnlury AlI the nel"C'isary clcmcJlt!\ 

for a sound MRE curriculum such as, a good ullder~tandlng or Ihe Ican\lng 

proccss, a rcspcct for various rcligious sy!\tcms, a wIlllngncss tn he 1I0n-

reprcssivc and non-indoctnnating, a concern ovcr the 'icll-discovery IHOlC!\'i 

of thc studcnts, as weil as a dynamic struclurc lhal IS <"CIl'\lllve 01 lhe social 

context and has provisions for adapting according 10 the !\lluallOIl al hand, arc 

present within thc curriculum currenlly in use. The prC~el\1 currH.:ullllll l, 

not buiIt on lhc old-fashioncd confcsslOnal model, nor b Il ~lructllf':d 11\..1.' a 

purc, a)oof, phcnomcnologlcal modc\. Thc prC'iCnl approach ~eek'\ 10 relain 

thc bcst of both model!., as it providcs tcachcr~ wlth the fundamental lI\oral 

and spiritual principlcs to bc passcd on. Thc curriculum however IS not a 

magical formula, and il b only as good or as bat! as whal cdllLalor'i makI.' of Il 

This is why, it is most Important for schoolboart!s 10 en'iurc during 11I-<.,crVILC 

training scssions, that !hc phllo-;ophy of thc curm,lIlUIll 1<., weil IIllder'il()od by 

thc lcachcrs who arc rcspon~ibJc lor MRE cour..,es. Too oltcn, lhlc.. a<.,pccl tend .. 

10 bc ncglcclcd and the quality of MRE tcaching thcn 'iurtcr<; 
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The tealhlllg 01 the ba..,ie human beltef-. and value .. sugge~ted ln the 

rcllglOu'i educatIOn curriculum ..,hould make it pos~lhle for the seed'i of good 

lharalter to he depo'illed wllhin the student population These moral and 

-'plfltual prllll1plcs arc not mtended for Ihe future, hut arc meant 10 he IIvcd 

al 111I'i very mOl11enl, for Ihe purpme of humanll.lng siudenls and hopcfully 

crcaling an atmo'iphere whcrc all arc free to develop and grow mlo weil 

t1dJU..,ICd, lullialled malure adult.. who will live in harmony wllh Iheir fellow 

IllIman belllg ... and with the envlronmcnl. 



( ()'\( Il .,I(),\ 

',\', , 

IlIl l III Il' 1\ 1 

l' li III ,II 1 (111 1. li 1 1 Il LI 1 li III ,Il' \ l' .1 k il Ill) \\ Il Il! , ) '. l' k '. ,1 Il 1 Il l, Il,, 1 l, 

\\ Il! 

1.luor ... 111 ll1\lld, Ihl' dlll'lIIUn Ih.ll 1l'llgl()l1~ ,',Ill, ,IIIOIl ,,'Iii,! l,tI, 

,.111 110\\ hl' dl ... lU ...... l'd 

Thl: 111 ... 1 Vet lOI 01 1 ulUle , l' II t! 1 () Il ... "dll, ,IIIPII lu l, 

1 Il 

,'111,1,1 

1'. 

11t\ 111111 

1 \ 1\1 .[ d 1 l, 

~1t()l1ld be a 1 ru c qualllallvl: l' duc .III 01\ ,II il l'III III l ,Ill / .111 \lll 1 \ Il .ili 1 \' ,I.I \ , \ l f 

Calladlan chlld II1U<'! attend ... chot) 1 bUI IhelL' 1 ... ,1 \\'!llL' 1,111"1. \'1 , 11I,IIII \ ,,1 

educatIon lbal 1" ollclcd 1 XX The 1l'l0t!1l111ll11 (lI IIl\ 1,11.1 III il '1 II ,tlll\ ,>1 

cdur.:atlon 1\ a nghl. will le,ld OUI \(\<.'lely l()w~\ld" )!I\:,\I\.I ,\l.I,tI 111,11\ l ,.,lI III 

111.111)' la ... C\ wh al I~ Ilcedl'd 1'" lhe ItUllI.lIII/IIIi;! (lI III,' 'lll\)(l! ,111.1 ,\ 1 III" 111.11 

eVl'ly [)Uptl Il·ll'IH· ... .Ill l'dlll.lllOIl l,lll'ln! 10 III ... 01 IIVI Ill, d 1 il 1111 l' 1 l, ' 

Il li III bel () j 1.1 Il Ull' <; () j 1 III Il 1 1 g l,ml LIli 1 d Il' Il " Il LI li j ,II 1 1 d Il Il 1 l " il , Il .J 1 \ l ' l' 

1'.I1l 01 lite elll'li (lI IlIlIl.ti .111.1 l' Il 'l' 1 

"IJOuld he to lCOIIClIt edulalHlll loward ... l'quaI llppUIIlllllll'," l\ll ,il! 

edUUlllOIl ~hould aho hcIp aIl \ludellt ... 111\(1 111,',111111" ,tlld 1"'1" 

wl1al 1>; 1)() ...... lblc .Inti IlIu\ll.ltllig hm\ lill'Y ,.111 tin ,II, IIIl 1:1 ' 1 

RcllglllU'" l'dUl,IIIOIl lIlu ... 1 11Iollwll' 1l'!l\.!111 ldlll :11 

l',hll'I lU 1e.!1 Il ,ll1d glu\\' wlll'n thl') kll,)\\ 1111.' Il. ,1 ,(JII 

1 C q li 1 J l' III " Il 1 ~ 

ft 

1.'1' 

, .111\ ,III 

l', Il''1'' j 

Il, 

:1
1 l'II 



1 

1 

1 

113 

The 'iecond dnectlOnal lIlovemcnt !.hould seek to develop a global 

(OIl'>L!ou,>lle,>,> and re .. pon .... ble elologlcal allllude~. Accordmg to the Bible, 

M.1II wa .. glvell domirllon over the earth and the antmals (Gel' 1: 29, 30): thls 

dlllllÎnlon .. hould Ilot translate illlo lhe exploitation of the earth and people. 

hut rather .. hould be enacled into jU~I, honesl and respon~ible stewardship.192 

thu,> revcalmg the IIlterconnectcdness of the entlre creatlOn. 193 Thus future 

n:llgJl)u~ educatioll ~hould <;lrive lO enlighlell sludenls lo the facl that human 

Ille IS a grlt and that people should be considcred sacred and should not be 

obJectrfled 194 'l'hi .. hclicf III turn. would help students commit themselves to 

thelr work as a continualion of the creation and le am to be concerned and 

lOmpa%lOnate toward<; the rest of crcatlOll.195 A serious consideration of the 

planct'~ ecologlcal balance. of the rote of human bcings and an understanding 

of the future ccologlcal tIncals and of the possible ways 10 avoid them,196 

.. hould be Included in future rellglous education curricula. 

The tlllrd Oflentatlon that would be welcome. would bc the teaching 

of' WISt!OIll. ln our modern world, wc have creHled specialized and 

compartimentali/ed nund", "What tomorrow needs is not masses of 

IIltellellu.t1s, hut mas~e~ of educated men - men cducatcd to l'ccl and to act as 

weil a'i to think."197 Too much emphasis ha~ been put on knowledge: 

knowledgc wlthout wbdom cannot lead towards the realil.ation of God's plans 

lor hUlllans 19H It is in the MRE classes that wisdom can be best transmittcd 

wlthin the ~ch()ol ~clling Studcnts who will learn to thmk wisely and act 

al'l:~l\dlllgly. will be the fabric oC our united. jUSl. and truthful future world. 

Theodore lIeul sald: If you wi~h It. it IS no dream. 199 
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Lastly. it wou Id be impoltant to relllember Ih,1I ,1 dllld I~ 1 1 kt, Ihl' 

tender brunch or li trce: givcn thc nght tl,lilllng, wlthln a IHI,ltIVl' 

enVlronment, it will grow straight and truc. 'l'c,ll'hers lollowlllg the 

philosophy of the MRE curriculum arc 111 a posillon 10 gre,lIly lIIf1l1l'nCl' Ihl' 

right training of lheir stlldent~ and thu.... l'onttibute tn Ihe l'Iahor,lllol\ 01 ,1 

world dedicated to the oncncss 01 humanlty, the cqu,lllty of ,Ill, Ihl' 

aeknowledgement of the truth and Ihe glnry of Got! 
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(' Il ,\ PI L R ri\' l', 

Whal our umc Ilccd:-- 1" lill" III:ll wc lllakc 
people IncreasllH!1v CIILIUl!, lhough \VIlh 
glcalc'\l carc, WI"do!11 and pllldcllce,. III 
one word, wc mu~t fll1d mean~ whlch. 
lJIslcad or makll1g l11en weak and 
bewIlùercd. clevale lhem lo a highcl "Ialc 01 

educalion and cnthu'ilam. 1 

Robert Ulich 

CONCLUSION 

The hlstollcal ovcrvicw of chaptcl two showed the evel-

(lIC"l'lllT 01 pcoples' relIglOus quests, or how our human predecessols dcalt 

with the tllllciess question of meaning-rnaking ThlOugh thc unfolding of this 

Ill~toncal proglession, the role of the school as a Icgitimate and needed 

pallllei 111 leliglOu~ education ernerged. 2 The third chapter outlined the 

YaiIOll~ slagcs of indivlClual growth and rcvcaled the inclusive nature of the 

Id IglOU" devl'lopllIcnt III any human education) Chaptcr II1Ice also 

dcllilcalcd Ihc lIcccs~ity or religious education as an esselltlal tool fOI 

lcallllllg ItullIan lIlaturity.4 The fourth charter analyzcd the vaIious 

lOllljHlllClIh 01 CllnlCll1jH1I:uy society, disclls~ed and cvaillatcd the CUIlcnt 

l'lll!l'''I.tl1t 11101.11 ,1Ild IclIglOus cducation ClllrICulum, as wcll as looked Illto the 

Il\"-"I bil Il Il''' ot Il'Iiglou~ education 111 the futlll': Throughout tlll::. study. the 

IOk or Il'hglOl'" edul'atols as pivotaI ligures stands ou!. The conc!u"lon 01 thls 
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\\tllk ",li 1 IIl\'lle ,1 IcllnllOIl 11110 IC,llhcI ... ' c'lldl',I\lHII'" 

'l'Ill' lolc of Ihe Il',IChel III Illlll.d ,llld Il Il '!Illll'" l ,Illc ,llll1\1 l, ,1\ 

\'I1al ,1'-, III any olllcl !'>ubJcl'l m,lIl'I, C\l'l'pi tlt,ll II l, 111.1"l' I1hlll' dlllllllii 11\ 111\' 

natulc of thc COUI'-,C, 

!'>chool lcvcl spcclailst!'> arc Icquircd IWCall'l'. III-l' ulllL'1 ... lIhll" h III .III 

acadcIl1lc nature, moral and Icliglous Ill ... tlllltion ha ... lOIlIl'1l1 ,lllti IIlCII\(I(1-, 

appropriatc to Itsclf "5 Not only does Ihe tCtlChl'1 Ill'cd 10 hl' "lqll,IIl\I,'d wilit 

thc contcnt of thc COUISC, but thc tcachcr llced!'> al:-o tu have a !!lllHI kIlO" kdl'L' 

of thc humanlzation proccss and nceds 10 bc lamillal \\' Il li Ill! III ,III 

fundamcntal bclicfs and values 6 ln moral and lcligtnll'" CdUl'.lllllll, ",1 tl'''lltl'l 

wonhy of thc name is expected to influence studcnls III whok"\lllIl' dl 1 l'(. IIUI\" 

whlic at the same timc infonning them,"7 TitI!'> ... ltould Ilul dcpllvc Iltl' 

studcnts of thc frecdom to makc theil OWll choll'l' hlll lalltl'I "hould jll()Vldl' 

Ihcm \Vith a bcttcr chance to dCCldc wIscly,R 

Educating rcligiously 111 today's ~()cICly h a Il'al lll"lltll)'" WIIIIL 

rcltgious cducatoIs ponder 011 what sort of 1111 age 1'-, IJlO"1 ,ulcqudlc 10 llit 

rcalily of today,9 and seck intercsting way!'> LO jllOlllOll' lllHll'1 '.1 all<llll!' Id ""II 

and of othC1S,10 thcy watch how tlleir ~tl1c1cJlt.., (Jlll'il .Ill' Ill'llll' \L dUll'rI ily Iii, 

I1lcrmalds 01 the twelltIcth celltury 

Icgitimi.ltJon~ or power and prC'itlge a,> lt "Cp<llalC\ 1l'11:'II)ll IIIJlII l Y\'I:,'c!.Ij 

1 !'> ~ LI es 1 1 Thl'> cIe av age rcdllle.., Iclq.!IOIl alld ILII;lICIII" ,dll' ,111'11, If, Il JI' 1 f 
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au;omodallon, and wiLnesses "Lhe idenLificaLion of faiLh wiLh culLural 

"tandard~, even ('uhural 1dols," 1 2 The issues Lhat "on cern everyone today are 

ecollomlcal, political and ecologicaI. Religious education must provide 

relevant gllidance LO enable students to anchor themsdves in justice, and 

compassion,I3 as iL helps sludenLs develop Lhe kind of positive attitudes that 

will cnsure Lhey arc fruitful menlbers of society,14 

ln order ta develop these po&itive attitudes, a moral and religious 

education teacher must cuItivate a nurturing personaIity. A nurturing 

tcacher "heighlens the sLudents' self-perceptions as persons of transcendent 

dlgnity invited to partake of a transcendent universe."15 Of course, 

potentially ail teachers, whether they teach MRE or any other course, can 

nurture and th us educate religiously.16 This is why, even when teachers do 

not know as much content as might be advisable under the circumstances, if 

they arc nurturing individuals, they should feel confident that they can do a 

good job of leaching an MRE course. 

ln North America, we have produced the professional educalor: this 

dcfinition rcduces the teacher 10 one who has Icamt a great de al of theory and 

can apply il. 1 7 "Il assumes IhaL students learn best in a setting in which one 

person 18 in charge, lhaL this one has knowledge to be given out,"18 but this 

situation is not always so. "SeIf-undelsLanding and self-assessmenL skills arc 

of great importance, particularly since Protestant education asserts an 

obJeclive stance to moral and religious inquiry," 19 and those skiIls arc nol 
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necessarily acquired lhrough a univer~ity degree in rcligious education Good 

will, an open mind and a kind soul often go further than ail olfll'ial dl')1.Il'c. 

What is important for teachers ta realil.e, is the limits thl'Y WOI"­

from, in ordcr ta be successful and efficient.20 This simple premise is Oftl'Il 

forgotlen. If it is an unchallenged fact, lhat teachers arc lhe olles who 

transmit the hulk of the intellectual conlent sludents arc expected tn kali}, il 

remains certain that learning is much broader. This is why ail teachcIs but 

especially non-specialisls should scek allies in thc rcsourcc per~ons availahk 

within lhe community. Parenls, religious reprcsentativcs and ail othel 

caring individuals who wish to share lheir unique human experil'nce, l'an he 

asked to contrihute. Teachers cannot be expected tn carry the whole hurden 01 

the students' education. When the occasion arises, teachers musl step aside 

and he content to act as facilitators or as calalysts in thc children's educatlOnal 

best interes1.2 1 

Just as ail teachers can educale religiously, MRE teacher" mu"t hc 

conscious that ail their teaching can be moral and rcligious, nol ju<.;l III 

con ten 1. 22 Often, a teaching experience will tran"cend thc cducalor's 

intentions. "What is communicated at any moment is not neccssanly what the 

teacher is consciously leaching. "23 Teachers should approach the MRE 

content with respect and revercncc. Teachers should convcy accuratcJy and 

as completcly as possible, the message contained within lhe conlent. 'l'hl" does 

not mean they cannat express their opinions but Il doc" mcan that thclr 

opinion does not constilute lhe subJecl matter of the cour'iC 24 
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The chosen matenals or texts should be sc en as mediators between 

thc communlty of the past and the community of the presen1.25 Te,lchers 

... hould allow the text to fulfill its role: teachers with their students should 

... cek the meaning of what was said in the text while respecting the context of a 

dlfferent historical time framc. Teachcrs must be careful not to impose their 

own interprctation and must not creatc a fear of thinking in thcir students. 

Tcachers must show respcct by altcntivcly Iistening to students' responses, 

and by acknowledging the students' right to rcject or accept what has becn 

presentcd. 26 Thcreforc, all teachers specialists and generalists need an 

adequatc preparation. Once a c1ass has started. tcachers should not have to 

Iret over conlent details but should feel frce to act out of instinct.27 

Competent educators convey the double impression of having a mastery of the 

subJect matter while keeping an open mind and expecting to learn something 

new during the teaching process.28 

MRE teachers need to realizc that the basic purposc of moral and 

rel igious education is to underline the saeredness of life.29 Every individual's 

spil itual journey is a Iifclong process of bccoming fully alive anJ human. 

Therfole. MRE teaehing should encourage studcnts to develop life-promoting 

habits as weil as promoting vigilance and global awareness.3 0 It is important 

to rcmcmber that the content of the moral and religious education curriculum 

is a tool to rcach these habits and n01 an end in itself. The Curriculum Guide is 

very c1ear on the faet that the teacher is responsiblc to adapt the suggesled 

material within the spirit of the program. It also states that a teacher "alone 

~nows which approachcs will most efficicntly and appropriately meet the 

nccds of his or her studcnts."31 

• 
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According to GabrIel Moran's thcory of relt!;!HHI~ devl'lllpllll'nl, 

secondary one students, normally belllg between the a!;!cs of twdve to 

fourteen, should be expericncing the "Our Pe"plc's Belier" momenl 111 Ihl' 

"Acquiring a Religion" stage. Teachcrs wislllng to adapl the l'Onll'nt of IIIl' 

curriculum to that particular stage of rcligious dcvclopment, "hou Id lap 11\ on 

the studcnts' nccd for intcnse spcciali/atlon and IHovlde them Wllh Ihe 

opportunity to focus on the colourful historÏl'al dala l'rom tl1l' Bihllcal pl'riot! 

Having extra malcrial, such as history books. cncydopaedla or vaflou~ 

magazines hc\ps sludents qllcnch their scarch ror knowll'dge. 

The Old Testament charactcrs can easily bc prcscnted as hl'l\wS 

Students then fecl, through lhcm, power and mighl, which in lurn Il'ad" thclll 

to expericnce transccndence. Of course, the hcroes' achicvemcnts sholiid hl' 

countcrpointed by the problcms they arc faeing. 1t 1" important 1101 10 dcJl'y 

the heroes because ail men werc crealed in the image or God and a<; slIch, an 

image can never bc pcrfect. Only thc nllminolls powcr is pcrfcction. Il IS 10 

be hoped for that this contextualization of the blblical hcrocs will in tlll1C Il'ad 

students to thc contextualilation of thclr contemporary hcrocs and hclp put 

cyeything in a propcr pcrspcctivc. Ali thc accumulatcd detail" or Ihe IHblllal 

narrations should bc fuscd at thc cnd of a modulc inlo a cohercnt lllo ... alC of 

bright clements. 

Creation myths from varied countncs also offcr a wcalth of 

gcographical, anthropological and sociologlcal details which l'an ail he u<;cd ln 

stimulate the studcnts' thirst for knowlcdgc. ft 1<; important to cxpo~c ... tudcnt ... 

to a large body of knowledge and to cover as many flclds a... pO<;<;lhlc Thb 

exposition will cnablc them al a future date to cstabll~h sy ... lcms of Ihlnklng 

, 
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Ihal will be ril.hcr and more sophi~ticated as a result of this exposition 

Through the~e encountcrs, ~tudcnts will have a chance ta idcntify with the 

concepts of l.ompa<;sion, justice, power and glory, thus beginning ta grasp the 

IlIIlIIcn ... ity and the transcendence of the universe and God. Perhaps, the most 

tcachers can be expcctcd to do is to transmit to their studcnts a rcligious 

language III as high a degrce of Iitcracy as possible and ta encourage the 

pllpils' thinking abililics in arder to en able them to use these tools !fi their 

global dcvelopment a~ spiritual beings. 

IL is also important to try ta pass on a sense of community, of cosmic 

responsibilily and of the knowledge of our long human heritage. Each 

tcacher sholild serve as one out of the many guides the studcnts will 

cncoullter on their personal religious journey. MRE courses should not 

emphasil.e religious divisiveness but rather should seek to establish a 

meallingful dialogue where rationality would help to comprehend the role 

religion plays within personal development. 32 A truc religious educational 

contcxt should allow for the exploration of religious differences without 

rancor or threat and reveal that no human being is the final judge of people's 

succcss. In other words, religious education must offer a positive 

transcendental vision and crcate opportunitics for spriritual growth.3 3 

To sum up, the role of MRE tcachcrs is ta hclp the students become 

"intcrnally more loving, open, sensitive and patient,"34 as weIl as gcnerate a 

sense of trust. Futhermore, the main critcrion for sound MRE teaching should 

he Ihat, hy a behaviour where they are "consistent, fair, attentive, supportive 

and never insuhing... no matter what reason for doing so might seem 

• 



1 excellent at the moment,"35 teachers arc arrccllllg po ... itlvdy th~'11 ~llHk\lh 

Each teacher trics to pa~s on the bc~t lhat tradition hao; to orkr to the nl"1 

gencralion. 36 The handing over or lraditlOn mllst Icavc roOIll lor Ihe l"1l'aIIVl' 

.. esponses of studcnts wilh activitie~ structured 11\ such a w.ly Ihal 1 Ill' 

exercises open beyond lhemsclves.3 7 Religious educatlOlI ailtl!'. at l'rcatlllt!, 

equal mature individuals who will live resporlslhly and he ennchl'll Ily Ihl' 

insighls of olhcrs.38 Laslly, after ail has been o;aid, 1\ shollld hc lellll'lIlbl'rcd 

lhal "the heart of religious education is Ihe heurt of the rcliglOlls edlll'ator."~ <) 
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