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ABSTRACT

The cvolution of the religious phecnomenon can be organized
into five overlaping historico-religious stages based on  an analysis of
concrete  verifiable achicvements, It dclineates the religious and cducational
paradigms of cach socictal evolutionary stage as it considers that what applics
to a socicty as a whole applics also to its education. Educatian plays an
important role in the ecvolution of the world, and is dircctly aflccied by the
changes of the image which human beings have ol themselves.  Religious
maturing doces not only take place in socicty but is also an integral pamt of any
individual process of human development. The analysis of the various stages
of personal religious development shows the inclusive naturc of the religious
development in any human educational enterprise.  The study of the socictal
and individual process of rcligious maturing with the analysis of the
contemporary tapestry of ecducation and religious cducation stand as the
various clements nceded to formulate a critique of the current Qucbec's
sccondary onc Protestant moral and religious education curriculum. The
significant rolc of tcachers as active and necessary agents of pupils' maturing

process emerges from the cvalution of the present curriculum,
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RESUME

L'évolution du phénomeénc religicux 3 travers les dges peut étre
structurée cn cinqg stades qui utilisent comme facteur de  classification
l'analysc des réalisations humaincs, Cctte dernic¢re  permet  d'établir  les
paradigmes religicux ct éducationnels de chaque stade, cen considérant que tout
ce qui s'appliquc a4 unc société s'appliquec aussi & son systéme éducatif,
L'éducation jouc un rblc important dans I'évolution sociale ¢t est directement
influcncée par les changements de perception que les humains ont d'cux-
mémes. Le processus de maturation religicuse n'est pas sculement un processus
social, mais il ecst aussi un processus inhérent A tout développement humain.
L'analyse des différents stades de dévcloppement individuel démontre bicn la
nature inclusive du procecssus de maturation religicuse dans toutc cntreprise
éducative. L'étude du processus dc maturation rcligicuse de la sociéié ct des
individus, jumcléc 2 l'analyse dec la situation actuclle du systtme d'éducation
sont les éléments nécessaires pour formuler une critique du programme actucl
de sciences morales ct religicuses protestantes au niveau de sccondaire un dans
les €coles du Québec.  De cctte analyse ressort le role essenticl du professcur
comme agent actif ¢t nécessaire au processus de maturation religicuse  des

¢leves.
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CHAPTER ONE

Earth cannot cscape heaven,
Flee it by going up,
or flee it by going down,
Heaven still invades the carth,
energizes i,
makes it sacred. !

Meister Eckhart

INTRODUCTION

Moral and rcligious cducation is a compulsory course in  Qucbee

schools, and tcachers have bcen duly presented with a revised programme of
moral and religious cducation ecffective January [irst, 1986.2  As cducators
tcach to mecet the stated objectives while respecting the provided content, they
arc cxpected to sclect materials adequate for their students' nceds, to foster a
positive lcarning aimospherc and 1o live up to students' challenging inquiries
of often unanswerable questions. Under these circumstances, it becomes
impcrative  for tcachers to be able to formulate a critique of the cxisting
rcligion programmc in order to understand why certain things are being
donc, to discover what philosophy lies bencath the programme, to ask if what
they arc transmitting is worth passing on, and [finally 1o discover the
assistance available which can provide the support for what nceds 1o be

accomplished.




To claboratc a valid critique requires solid foundations:  the first
clement neceded in the claboration of a critique of the Qucbee religion
programme is the study of the history of religious cducation3 as it will
naturally cmerge throughout the broader phenomenon of religious ecvolution.
As tcachers become aware of this historical continuity, they become better
able to understand the present situation and (o clarily their conception of the
tcaching role so as to participatc productively in the creation of a meaningful
dialoguc between religion and the school.4  The study of the past reveals the
wisdom of the great mystics and of other religious thinkers, their crudition
remains perpetually valid cven when probed from a modern perspective. Not
only docs the wisdom of the past incrcase tcachers’ chances for a deeper
analysis of the programme and of its implications, but it also provides insights

as to how to facc the challenges that tomorrow will bring.6

As cducators tcach within an historical framework,” respecting "the
premisc that there is a wisdom in historical religious communities of pecople,"8
they also cxperience the fact that eventhough trying to be objective in their
study and tcaching, tcachers cannot be ncutral:  "This asking and scarching
and possibility of finding arc done within the context of somec faith-
tradition."9 It is thereforc to bec undcerstood that "rcligious cducation

presupposes and  depends upon pcople's experience of mystery,"10  and that

human bcings are rcligious in nature. From Calvin who wrote in The




Institutes. of the Christian Religion that God had sown the sced of ieligion into

pcople,1l 10 Nicbuhr who considered faith as a human universal, 12 people’s
natural spiritual tendency emerges in creative patterns  since it is in o our

crcativity that the full meaning of humanity's being an wmage of God
resides.13  The study of the world's religious cvolution offers a fist encounter

with the process of religious maturing.

The stages of group religious maturing and the stages ol individual

religious maturing reflect one another,14 lcading to the sccond clement
nccded for a sound critique of the moral and religious cducation programme:
the study of the process of individual religious maturing.  Religious maturing

is perccived in part through the historical study of the cvolution of religious
phenomena,!5  but it also appears as part of the natural process of human
maturation.16 Just as we recognize specific portions of history as the
manifestation of the Holy,!7 particular actions in the life of an individual, will
rcflect humans' transcendent nature.18  While “scicnces can predict some
patterns of biological/psychological maturation,"19 human beings are greater
than the sum of those aspects.20  Maturing mecans achicving wholeness of
personality.21  Spiritual maturity will appcar as a dynamic harmony that

comes from having lived a full life.22  Gabricl Moran's study of the stages of
religious development is significant in this arca and will be used as a

reference.23

The purpose of this work is to offer a critique of Qucbee's Protestamt




sceondary one moral and religious cducation programme based on the study of
the process  of acligious maturing.  To uccomplislh this task, an historical
overview of the cvolution of the religious phenomenon will first be linked 1o
the developments  of  cducation and  religious  education, in  tiying to
demonstrate  the cver-presence of people’s religious quests or how  meceaning-
making was dealt with by our ancestors.  Sccond, the study of individual
icligious  maturing, including the various stages of personal  religious
development will be presented with an atterapt to show the inclusive nature of
the religious development in any human ecducational enterprise. Third, the
various components of contemporary socicty will be analyzed to preparc for
the discussion and the cvaluation of the existing Quebcc religious education
curriculum. The list of cvaluative criteria will be proposed befoie they are
applied to the ecxisting programme. Finally, as the importance of the tcachers’
role sceps through the study, the conclusion of this work will invite a

rcflection into tcachers' cndeavours,
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CHAPTER TWO

The history of rcligious idcas and belict’s
is onc with the history of civilization,
Each technological discovery,

cach cconomic and social innovation,
is, it would scem, "doubled" by

a religious meaning and valuc.!

Mirceca Eliade

EVOLUTION OF THE RELIGIOUS PHENOMENON AND OF
RELIGIOUS EDUCATION THROUGHOUT THE AGES

Human history surveyed from the dawn of creation to  our
tcchnologically advanced world, reveals the unfolding of a continuous process
of devclopment, from a simple order to a more complex one. As a matier of fact,
"despite all mutations, the hisiory of culture shows a remarkable continuity...

The process is less one of displacement than of accumulation and

orchestration,"2

Classical anthropology tcaches that human beings have attained
their present statc by surviving numecrous previous stages which have allowed
people to cvolve within a definitc progression.3  Within this progression, close
conncctions have been discovered between the socio-cultural development of
individuals and the ecvolution of their rcligious growth,4 as well as between

the cstablishment of socio-cultural groupings and the advent of cducation.S
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Education presents a dualistic character: it is both conservative, as it
is rooted in the past, and cvolutionary as it leads into the future, "its very
stcadiness guarantces human cvolution."6  As education mirrors socicty's
values7 and is subordinatc to the cconomic, political, social and religious
components of history,8 it is necessary to retrace the various stages of human

cvolution and be concerncd with the totality of the human cxperience? in
order to cstablish a global vision that will facilitate a better understanding of

the situation of religious cducation in today's Protestant schools, in Quebec.

Human history rcpresents a lengthy time frame and requircs some
form of subdivisions for any proper study. Effective historical classification
sysicms nced to take into consideration the basic assumption that sociological

developments and  religious achicvements have evolved along parallel paths in
a dialectic way: cach one influencing and shaping the other as they unfold 10
Though cvolution rarcly follows an ideal path, the establishment of a sequence
of stages beccomes a handy framework to analyzc the general patterns of life of
particular groups.  Robert Bellah has elaborated such a theory, proposing a
scrics of classification in order to "apply the evolutionary idca to religion."11
His thcory will be uscd as a matrix in the following analysis of the various

historico-rcligious stages.




HISTORICO-RELIGIOUS CLASSIFICATION

"L'histoirc sc fait a partir d’'hommes-mythes ct de lcurs sbires,"12
said Marc de Smeclt.  Similarly, Robert Bellah belicves that universal history
can only be understood if it is linked to a consciousness of the spiritual history
of humanity,13 becausc historical cvolution is based on a rcorganization of
symbolic acts.14 Though spccific portions of history arc casily rccognizable as
manifcstations of the Holyl5 rescarch continues to reveal the fundamental

unity of religious phenomena and cultural developments,!6

Robert Bellah elaborated five historico-religious divisions based on
threc presuppositions:  first, religious symbolization changes over time in a
dircction of more differentiated, comprchensive and rationalized formulations;
sccond, the conccptions of religious actions, the religious nature of the human
person, the structurc of religious organizations and the place of religion in
socicty tend to change in ways systematically related to the changes in
symbolization; third, rcligious evolution is rclated 10 a variety of other

dimensions of change in other social spheres which definc the general

process of any socio-cultural evolution.!7

Bascd on the preceding presuppositions, Bellah  devised  five
overlapping historico-rcligious stages which are based on his analysis of
concrcte verifiable achicvements such as technological occurrences  and
include a dominant collective picturc of pcople's valucs. Every division

overlaps the necxt onc and contains in a morc sophisticated form the wisdom




previously acquired.18 It will become clear how "stage by stage, from

primitive to modern, thc numinous has taken on new forms and faces."19

Each stage proposes ncw approaches for solving problems, while
sccking to rcspond adequately to the ecver-changing socio-cultural nceds of
pcople:  a crisis of some kind is usually the catalyst that brings about the

mechanisms which ensure socicty's flexibility, challenge the established

referential modcls and propose a new interpretive reference.20  This means

that a change in how things are perceived occurs: some items which were

overlooked are now noticed and others leave people's line of sight.2l The
replacement of established referential models is a difficult process since
institutions, whether scientific or religious, arc apprchensive towards
novelty. Convincing arguments and objective statements arc needed to
"convert" people to the new paradigm. Most often, only a small nucleus of
ardent "believers" approve of the new model. Time allows this new idea to be
perceived as the norm within the growing population. As the old "bastion" is

rcplaced by younger members, the acceptance of the new model gradually

prevails.22 It is important to rcmember that these changes do not consist of
entircly ncw matcrial or human creations, but rather present more
sophisticated reformulations of already existing phecnomena, in the light of a
new and different framcwork. Robert Bellah warns that social evolution must
not be taken as an axis to cstablish a qualitative judgment. He does not speak of
religious progress and "it is clear that a complex and differentiated religious

symbolization is not thcreforc a better or a truer or a more beautiful one than

a compact rcligious symbolization,"23 it simply is different,
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Though recligious phenomena in  gencral are casily accepted by
cmpirical analysts as a part of the total cultural matrix of any socicty,24 their
incorporcal nature rcquires a decfinition of religion as used in this work in
order to avoi'd any ambiguity:  religion will be understood not only as an
anthropological pattern guarding against the uncxpected, 25  but also as the
ability of all human beings to dcal with their probing of the mysiery of living,
with their consciousness of their feelings of awe, wonder and fear.26 in other
words, rcligion will be dcfined as any cxpression of the innate predisposition
of cvery human being to conncct with transcendence, and his or her capacity
for symbolization, a predisposition which stems from all-scnse cxpericnces
and is pressured from within while being incited from without.27 "Like a
language, a recligion provides a framework through which the adherents of

that religion interpret experience."28
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PREHISTORY: THE PRIMITIVE RELIGIOUS STAGE

The first of the five historico-religious stages is called the Primitive
Religious stage. It refers to the period beginning with Prehistory till the

advent of Antiquity.  Throughout history, every human socictal grouping has

shown belicfs in some sort of transcendence.29 It is widely accepted that all

peoples have claborated some concept of supcrnatural dimension or powers

greater than themselves.30 Furthermore, innumecrable myths describing the

origin of the world before the creation of human beings, show how religious

"history" is often undecrstood as having begun before human prehistory.31
This reflects some invisible or spiritual dimension of recality, mana, in

productive tension with the visible dimension: "Primitive cxistence is crowded

with mana and spirits."3 2

The cmergence of modern humans or Homo Sapiens, probably dates

around 450 000 B.C., in the Pliocenc cra.33  With the appearance of human

beings comes the emergence of religion:

"If the Palcanthropians are regarded as complcte men, it follows that they
also posscssed a certain number of belicfs and practiced certain rites. For, as
we have stated before, the experience of the sacred constitutes an element in

the structurc of consciousncss."34

Today, there is a gencral agrcement on the fact that Paleolithic

pcoplc had a rcligion but the opaqueness of prehistoric documents renders

difficult the dctermination of the religious content.35 The affective side of

rcligion was not and could not be written down, thercfore, it cannot be

recreated  with any accuracy,36 nevertheless all early forms of religious
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practices arec haunted by a common numinous clement which is casily

identifiable.37 The two main fcaturcs of the Primitive Religious Stage arc the

high degrece to which the mythical world was related to the rcal world and the

fluidity of their rcligious organization.3 8

There are within the structure of human beings, certain modes of
mental functioning that have been noted throughout the history of the human
specics, which have not been significantly altered since the period of the
Stonc Agc and can still be casily identificd today. Whether in the peoples of the

rain forest or the pcoples of the concrete jungle, the unity of the spiritual

history appcars.39  The human condition, with its suffering, its struggle for
survival, its capacity for joy and ccstacy, as wecll as the finality of dcath,

pushes individuals to scek meaning in the face of thc manifestations of

mysterics.40  This scarch for the mecaning of onc's life, of onc's place in the
universe and of onc's adequatc answers or responses in the face of life's
irrationalities, is part of thec human spiritual quest. Primitive pcople were the
least sclf-conscious about who they were, lifce was a "onc possibility thing™:

"they take it for granted that it is right for them to be as they are, to do as they

do, to maintain their traditions,"41

The mythico-religious belicfs of the Paleolithic period as displayed
through the art forms which have survived, present a very complex
configuration, of which many symbolic clements scem to have remained till
today: magic, superstitions, omcns and divination arc still dclved into in the

hope of limiting thc cverlasting irrationalitics of lifc and probing into their

decp mysteries.42  The Paleolithic cra, as depicted through its art form, was
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dominated by thc mystical rclations between human beings and nature,

between hunters and  victims.43  Hunting and the passing of the scasons were
connccted with special stories.  Thesc special stories or myths were probably

sharcd during religious mcetings and most certainly were an integral part of

the prehistoric reality, as the numinous blended into all aspects of reality.4 4
Rituals cnacting the myths were likely used to gain control of the mysterious

forces that dwelt around prehistoric humans and to reinforce the solidarity of

the primitive socicty.45 It scems plausible that therc would not have been

rcligious organizations.

For many sociologists, such as Durkhcim and Weber, society begins

with rcligion, They sce religion as "the symbolic celebration of the values,

idcals and hopes that bind socicty together."46  Religion is often considercd to

bc the primary clement of the carliest human communities and the source of

their social organization.47 A person cannot possibly exist outside of a
community and frec of a specific time frame; thercfore, "the authentic
individual is necither an end nor a beginning but a link between ages, both

mcmory and cxpcctation. Every moment is a new beginning within

continuum of history."48

Awe and its response, reverence for the sacred, are universal in
time and spacc, though their cxpressions vary from culture to culture, from
era (o cra. During prchistoric times, pcople and spirits cocxisted in the
universe; this carly form of religious practice may appear crude, yet it

ncvertheless  alrcady contains a numinous clement easily identifiable and

represents an older form of rcligious wisdom.49 The primitive person had an
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unthinking faith in the universe as it appcarcd. 50  They also had "an overall

concern to live corrcctly and thereby make life go smoothly,”3! Customs and

myths containcd what constituted living correctly and were thought 1o be

cnforced by the spirits 32 These customs and myths were o be the content of

prchistoric education.  In this context, "Curriculum meant the experiences of

life lived in the group and handed on."53

With the first human communities came cducation:  "Human beings

may be born with certain potentialitics for cultural life, but certainly they are

not born fully adapted to life in a particular culure.”54  During the
prchistoric period, survival was the goal of cducation and survival depended,
as it does now, on pcople's ability to control thcir cnvironment. The aim of
prchistoric education was very concrete in sccking adequate  preparation for
all children in their difficult fight for survival:

"Une déducation implicite visait chez cux une fin capitale:  préparer
I'enfant 4 la lutte pour la vic. De la réussitc ou dec ['échec pouvait dépendre la

perpétuation ou la disparition du clan....Déjd, pour tous c'était le régne de
I'obligation scolaire ¢t dec I'accessibilité a unc instruction avant tout pratique

touchant toutes les fonctions d'une société fermée ct stable."55

All of cducation then, like now, was religious36 and provided
lcarners with the tools with which they could decal with recality. Education

imparted to cvery individual a language with which to communicatc with the
spirits through rites and rituals.57 Education also passed on the "mythe

fondatcur" which guided all the socio-cultural attitudes of the tribe.58




14

The Primitive Religious stage can best be summarized by Michacl
Barnes' comment on Primitive Religious Community:

"Religion, community, and individual idcntity arec inscpcrable in
primitive socicty. Each person learns his or her identity by lcarning what the
tribc sces as proper behavior, thoughts, and feelings. A given individual will,
of course, have a unique personality, a special name, perhaps a singular role
such as elder or warrior, but these must be within the bounds defined by tribal
tradition."59
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ANTIQUITY: THE ARCHAIC RELIGIOUS STAGE

The sccond historico-religious stage is called the Archaic Religious
stage and it marks the emergence of the gods.00 As  cavemen scttled
themsclves and cstablished scdentary modes of living, they also developed a
social order reflecting their new lifestyle.  Socictics grew more complex and

nceded new communication skills and specific  regulations 1o help  their
claboratc newly formed organizations function properly. 61  The art of wriling,
mathematical skills and the art of literaturc arc among the innovations of
Antiquity. Not only did our ancestors organize their socictics, but they also

organized the spiritual or invisible dimension around their gods.02  Ag they

crcatcd a formal social hicrarchy to ensurc social stability, they similarly
endowed their spirits with a likewisc framcwork.63  The spirits became the
gods, somc taking on greater attributes than others, but all having a clear linc

of authority.64

At this stage, pcople werc no longer hoping to control the spiritual
or invisible dimension of life which was perceived as too powerful to be
manipulated by magic.  Respectful persuasion became the norm, as people

wished to be on the good side of thesc moody divinitics who pcopled the

invisible.65 In order to do so, dwellings were crected where individuals could

go to persuade these gods. These first man-made shrincs were houses people
built for their gods.66  These were projections into carthly space of

rclationships held in myths.67  Oficn, the locations of the temples were chosen

where natural sacred places had stood in carlicr times: ncar a brook, the
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center of a forest or the site of godly visitations,68

As civilization decveloped, a distancing of the gods occurred.69

Sacrifices, rituals and public prayers became a ncw communication system

between the distant gods and people.70 With the crcation of this new system,

thc nced for cxperts in communication arosc and professionals appecared:  the

pricsts and pricstesses.7 1 From this stage, modern individuals derived the
institution of official pricsthood and rectained the nced for built shrincs. In

modern times, Saints often repiace the gods in name while rctaining their

attributes.72

Education cvolved with the growth of antique socictics, and a shift in

cducational paradigms occurred as the states nceded trained personncl to deal
with governmental, religious, and cconomic affairs: "Curriculum began to

mcan bodics of knowledge imparted in formal ecducation, rather than

immersion in daily cxperiences."73 Education in the archaic period also

introduced specialized religious instruction for the ncwly appointed priestly
caste.74  Just as archaic rcligion was cxpected to support the social patterns of

archaic socicty,75 it also dominated the educational arcna as "the works studicd

included myths and cpic tales in the form of narrative poems...wisdom

compositions, including proverbs, fables and essays."76 The religious clement

within the educational framework is quite ecvident,

Judaism stood apart from the world of the Gods, as it tried to live

according to the covenant cstablished between God and the patriarchs (Gen 12:
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1-3) (Gen 15: 1-21) (Ex 6: 2-8). Jewish history can be understood as the process

of cducation toward unity with God.77 Duc 1o the moral obligations stipulated
in the terms of the covenant, and to the frequent gentle reminders by
Prophets of the nced to incorporatc onc's scarch for God in the rituals or
gestures, "it cannot be surprising that the Jewish pcople developed an

claborate system of guiding the young... Apparently, no difference was made

between religious and sccular wisdom."78  The cthical side of Jewish cducation
stressing the fear of God (Prov 1: 7) and the development of the basic virtue of
charity (Eccles 11: 1-2) was much emphasized. Children were considered the

grecatest blessing but at the same time were regarded as a  religious
responsibility.7%  As in all other archaic civilizations, Jewish cducation was

contained within a strict ritual framework.8Q0  The Jewish historian Flavius
Joscphus summarizes well Jewish pedagogy as lived in the archaic period:

"Above all we pride oursclves on the cducation of our children, and
regard as thc most essential task in life the observance of our laws and of the
pious practices, bascd thereupon, which we have inherited.

All schemes of education and moral training fall into two categorics;

instruction is imparted in the onc case by precept, in the other by practical
exercising of the character.

Our legislator Moses,...,took great care 1o combine both systems, e
did not leave practical training in mortals inarticulate, nor did he pecrmit the
letter of the law to remain inoperative."8 1

The carlicst schools wcre organized in Sumer,82 while Egypt was the

first kingdom to cstablish a system of national cducation.83  Education was
considercd an important factor for social advancement and was reserved for

thc children of the ruling class.  Prchistoric survival skills were the only
teachings passed on to the children of the lower class.84  Crafimanship greatly

developed with the increased trading betwecen societics 85 Only the Israclites




18

and the Spartans saw fit to cducate their girls.,86  The main goal of cducation

for most of the children in Antiquity was their development of practical skills

to become qualified craftsmen.87 For the children of the ruling class,
cducation aimed at forming knowledgeable minds through the lcarning of

scicnces such as mathematics, astronomy, physics medicine and natural

scicnces.88

Greece introduced a humanist view of education which transcended

utilitarianism and this was to be a major influencc on future devclopments in
cducation.89 Greek cducation conveyed a religious interpretation of the
universe.90 Plato saw education as a means to gain happiness through the

tcaching of a refincd religious content.91 Plato also suggested in the Republic

that the guardians of the State should "turn upwards the vision of their souls

and fix their gazc on that which sheds light on all,"92 illustrating that Greek
religious consciousncss permcated all of Greck life and therefore had a direct

influecnce on Greck archaic education.

Rome, influenced by its Greek subjects, valued Education. The
Roman government cncouraged the creation of schools for all children

because it felt that cducation was one of the important sources of its power and
control.93 "But there was no state-controlled system of cducation such as we

have today."94 Yet, "as schooling grew dominant, curriculum became more

clcarly a plan for learning. Arcas of content turned into textbooks that walked

students through the lcarning process."95  The Greco-Roman period of

Antiquity also witnessed the beginning of intellectual instruction paired to the
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devclopment of the body; its aim was summarized by the saying:

corpore sano."96

19

"Mens sana in




PO

20

LATE ANTIQUITY AND THE MIDDLE AGES:
THE HISTORIC RELIGIOUS STAGE

The third stage is called the Historic Religious stage or iiie axial age.

The absoluteness of God and individual salvation characterize this stage.97 As
rcligions in  the archaic period demanded morec and morc scrupulous

observance of rites in a scarch for effective communications with the gods, a
severc depreciation of the human person was cxpericnced.98  Alongside this
phenomenon, there arose the platonic religious idea that objective knowledge
is possiblc bccause it is based on preexisting cternal models.99 As well the
promisc of individual salvation by mystery rcligions such as the cult of Osiris
and Mithra,100 created the proper environment for the rapid growth of

monotheistic religion; and so it was that God upstaged the gods.101

As the superiority of one God upstaged the powers of the others, so
did the tendency to universalize religious beliefs. From then on, there would

bec only onc way to be religious, only one correcct way to act humanly and

thercfore only one valid and morally proper way to behave.102  Since

monothcism was bascd on compassion, individuals feclt "it would bec ungencrous

to keep that truth to themselves,"!03 and different groups procecded to
conquer the world religiously,  Missionaries travelled the world to bring the
good news of Buddha, Jesus and later Mohammed. "In all of these cases, the
outsider can perccive an arroganc: and perhaps cven a religious imperialism,

but the believer can do no less than share what he or she takes to be a true

blessing for all peoples."104  Monotheism offercd an all-encompassing plan to




order reality,105 and it sought "to maintain an identity between church and
statc as primitive and archaic religions also"106 did. In other words, there was

no rcal distinction between socicty and religion. 107

With the emergence of Christianity in the western world, cducation
was scen for the first time as a process of personal growth, since it was linked

to the new concept of personality and community which appeared with

Christian religious consciousncss.108  Childhood bccame an cthical notion

representing faithfulness, innocence and openness to the wonders of the

world, which adults were cncouraged to rctain.109 Unfortunatcly, the
Christian concept of people's "fallen" nature, as suggested by Paul in the letter
where he wrote that individuals who follow the desires of their body and mind
arc by nature the children of wrath (Eph 2: 3), colourcd the Christian concept
of personhood, and at times led to some cducational hardships:

"Thus the history of Christian cducation has been not only one of
love, justice and discipline, the threce of which, according to the Old and Ncw
Testaments, should always go togecther. It has also scrved as an cxcusc for
cruclty...,Of the two verses in Colossians 3: 20: "Children, obcy your parents in
all things for this is well pleasing to the Lord," and 3: 21:. "Fathcrs, provoke not

your children to anger lest they be discouraged,” the [first was rcmembered,
and the sccond often forgotten."110

Nevertheless, Christianity and Christian  rcligious consciousness
were responsible for the broadening of historic education; from then on, "the
litcrature of Rome and Greece would not be expunged from the

curriculum...but it would no longer be regarded as an expression of religious

rcalitics."111  Educators recognized a certain valuc in the ancient bodics of

knowlcdge but discouraged the faithful to cngage in such "pagan"
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lcarning.112 It was the first time that a cleavage occurrcd between sacred and

sccular lcarning, a conflict which grew in the course of time.113

Christianity developed: under the Emperor Constantine, Christians

were granted the right to worship and Christianity was recognized as onc of

the official religions.114 As Christians attracted more individuals from the
ruling class, thc reality of a greater social responsibility appeared. In
accordance to  Christian doctrine, it was decided that

"the religious authorities have God's sole and universal truth,
including divine laws governing all aspects of life, then of course (it stands

that) the government should be guided or ruled by the church,"115

That idca was implemented in 380 A.D., "when thc Emperor Theodosius declared

Christianity to be the official rcligion of the Empirc.”116

The same period saw the advent of Augustine, who would in time
become onc of the most important churchman and whose second book, The
Christian Doctrine, discussed the relation between Christian wisdom and Greco-
Roman knowledge. Though Augustinc recognized like other Christian authors

that all truth had its source in God, he objected to secular learning even if it

proved helpful, and preferred catechization to general instruction.117

With the fall of the Roman Empire in 476 A,D., occidental life
regressed. Christianity, in the midst of this social uphcaval proposed a
transcendental religious consciousness which suggested a dualistic world view:
"Not only is thc supcrnatural recalm ‘'above' this world in terms of both value

and control but both the supernatural and the earthly worlds are themselves

organized in tcrms of a religiously legitimated hierarchy."118  Individuals
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were taught that they had an identity and pcople were presented with the

concept of "a responsible sclf."119  Since human beings were conceived as

basically flawed because of the original sin, "the rcligious goal ol salvation is

for the first time the central religious preoccupation,"120 and cducation with

its highly rcligious content reflects this consciousncss.

While Christianity prcached perfection as the ideal, the world
around was presented as a valley of tears, a theme casily acknowledged
considering the hardship of cveryday life in the Middle Ages. The focus of

Christian life bccame life in the other rcalm which would be infinitcly
better.121  Detachment was thought to be the proper Christian attitude,122 and

the idcal of rcligious life became scparation from this life.123  Asceticism

became a sign of Christian devotion and pecople were cncouraged to protest the
growth of wordliness.124  Monasteries bccame the best place to lcad a Christian

life, and many sought refuge in the newly cstablished monastic orders.125
Whether to truly aspire to a holy life or to escape the very rcal horrors of life
in the Middle Ages, monasticism became popular, and what had staried as a

fringe movement in the third century became a rcligious movement for the

masses during the Middle Ages.126

Education had blossomed under Roman rule and though it had kept a
private school status, it had ncverthcless fostered the crecation of a three level

system: thc ludus, grammaticus and rhetor, which was sprcad over a period of

approximately 10 years and had produced literate Roman citizens. 127

Unfortunatcly, schools built under the "Pax Romana" were closed or destroyed
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during the Middle Ages, in accordance with thc ecdict of Justinian in 529

A.D.128  As a consequence, cducation for the masses regressed to the
prchistoric level of survival tcchniques and extensive knowledge for the
masscs was not desired; rather an cmphasis was put on the appropriate

cxpericnces nceded to help people bchave in a certain way and learn their
rolc in society.129  Pcople also displayed great indifference towards children

and their cducation during that period,130 mainly becausc of a high mortality

rate.

In rural Europcan districts, only the clergy could read and the only

books available were liturgical.131  Yet, some books on education surfaced. For
cxample, Hugh of St.Victor wrote Didascalicon and promoted "that education is
onc of thc mcans by which a sinful man can attain salvation, for it helps him...

to understand his place in the order of nature and to harmonize it with the

order of the Spirit."132  During the Middle Ages, most lay individuals were
illitcratc and were taught orally only the basic elements of the creed, and then

most understood them in a magical sense rather than in a truly religious

sensc. 133 "C'est ainsi que l'alchimie, l'astrologic ¢t la magie connurent leur

plus grandec faveur poppulaire. L'éducation s'éclipsa faisant place a

I'analphabétisme, 3 l'occultisme, A la cruauté et a la bestialité."134 Between the

period of the Church fathers and the time of Charles the Great, the monasteries

and their schools saved at least a degree of learning.135 Medieval education
became a religious monopoly offered through the monasteries and nunneries,

based on a system claborated by Cassiodorus in the beginning of the sixth

century,136 and conducted mainly for those destined for the Church.137
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The Middle Ages witnessed Charlemagne plan  and  start  the

reconstruction of the Frankish cducational systcm where teachers  were

traincd for the first time in a normative fashion.138  Charles the Great
"insistence on the foundation of schools was motivatcd by the desire to procure

a somecwhat literate clergy that would be able to teach everyone - young or old,

man or woman - the Lord's prayer and the fundamentals of the creed."139 He

beliecved that the whole lay population should be acquainted with the basic

clements of Christianity,140 as well as be able to rcad and writc.141  Charles the
Great's cducational concerns were closely related to  his  religious

consciousness. Unfortunately, his rcnewal lasted only fifty years and was

completcly dismantled under Charles 11,142

The first universitics were created in the beginning of the 13th
century (University of Paris 1200, University of Oxford 1206), and "took

learning and thcological cducation out of the narrow walls of monasterics

where there was little chance for further development."143  The curriculum

in the universitics offered knowledge seclected and organized for religious
purposes.144 At the time, formal ecducation was scen as incvitably lcading 10
theological studies.145  Paris with its university became an important center of

scholastic learning.146  The Crusades had broken European isolation and had
broadened thc horizons of thought of Europcan Ilecarncd men with  Arabic

wisdom and knowlcdge:

"Scholasticism was the atiempt to support the Christian crced by a
philosophical structure of sufficicnt strength to withstand the cver rising
doubts among Christian theologians who, partly because of Arabic influences,
no longer felt safe in their faith as did their predecessors of carlier
centuries."147
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In thcir scarch for rcason, the scholastic philosophers undermined the
firmness of tradition by cnlarging the gulf beiwecen sacred and sccular
lcarning; thus, they planted the sced of the reformation that was to come

during the carly modern religious stage.

Throughout this dark period, the Church, with the help of a

dedicated clergy, kept cducation alive.148  All cducation during this historic

stagc was religious and its tcachings were uscd to cnsure the survival of the

Christian faith.149  Christianity, as all historic religions, performed the
functions of legitimation and recinforcement of the cxisting social order, but it

also provided the idcology and the social cohesion nceded to encourage the

social changes and reforms to come during the Renaissance.150
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RENAISSANCE: THE EARLY MODERN RELIGIOUS STAGE

The fourth stage is called the Early Modern Religious stage and is

based on a singlc major clement: the Reformation, 151 This stage features an

open confrontation between secular and religious realms, and the risc of
critical thinking.152 Onc of Luther's principle stating that "the finitc cannot

contain the infinite"153 summarizes well the radical change in attitude toward
worship during the Rcformation. The religion of immancnce which had

prevailed during the historic period, no longer satisfied the minds of the

Renaissance, and became perccived as improper and false.!154  Furthermore,
during thc Recformation people sought to frece themsclves from the subjection
of what they considered to be an irrclevant ccclesiastical system, As the nature
of the sacred 'was redifined, a religion of transcendence cmerged and inspired
social actions as well as cducational changes. It can bc said that "the original

Protestant vision was of a socicty of religiously enlightened laymen who were

no longer burdened by traditional superstition and tyranny."155

The end of the Middle Ages witnessed the disitlusionment of the
masses with the pomp of the Roman Church,156 and the degradation of the
ecclesiastical hicrarchy.157 "Christianity was accessible only through the

pricsts and monks,"158 who dispensed all Christian teachings  since most
pecople did not know how to rcad, and even if they had, all the available
rcligious documents were in Latin and not in the vulgatc language understood
by people at large. This dependency on  an unworthy clergy for

enlightcnment cventually brought the masses to cry out for rcforms, as the
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abuscs perpetrated by clergymen scemed worse than the regular offenses

committed by lay people.159

The need for changes was not perceived in gencral but rather fed
itscll on public outrage on the occasion of particular cvents:  "Too many
scandals; 100 many inconvcnicnces; too many injustices; too much inefficiency

unremedied and apparently irremediable - these lent force to the cry...for
reformation."160  The reforms pcople sought were social, administrative, legal

and moral, not doctrinal.161  Disillusioned by the clergy, pcople looked for
Icadership in other arcas, such as politics and crudition to remedy the obvious
incqualitics and social injustices they perccived. The problem with the
situation at hand, was that in dcnouncing the abuses, it created doubts in the
mind of pcople and it left public opinion restless and critical, but not

nccessarily practical or aware of the consequences of the changes requested.

As a resull, pcople became open to mew religious ideologics.162

Feeling the growing menace by the burgeoning heresics, the

Roman Church defended itself by granting power to the Inquisition which

originated in Toulouse,163  and which quickly spread to most of western and

central Europe where it dictated and violently enforced uniform religious

belicfs. 164 The Catholic Church also tried to undertake internal reforms but

public unrcst was such that the schism of the Reformation could not be
averted. 165 The Reformation happened not because people were irrcligious

but becausc they were deeply religious. 166
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While the Church tried to tighten the grip on its flock, the spiritual
tcachings of the late fourtcenth century mystics promoting a direct union

between individuals and God, flourished in the doctrinal pluralism ol that
cra.167 At thc samc timc, a symbolic shift from visual representations to

linguistic representations  started to  take shape.168 The atmosphere  was
8 p I

pervasive with religious ambiguity because "What onc honest man believed to
be an abusc, another honest man dcfended. Everyone wanted reform, or

professcd to want reform. How to reform and what to rcform was not so

clear."169

The intelicctual movement of the Renaissance cvolved closely with

the ncwly discovercd religious conciousness of the reformation. Humanism
and its individualistic sclf-asscrtion against tradition gained grounds,170 it

also influenced cducation towards sccularization.17l  God and human beings

were then conceived in a new way:  acsthetic qualitics and an  autonomous
concept of personhood emerged.172  The role of art was viewed as a means of
cxpressing divine depth and divine fruitfulness, in being similar to God.!73

With this new consciousness, the purpose of cducation moved toward clevating

and perfecting the mind, which had been reccived {rom God in a state of

crudeness and imperfection, to a higher degree similar to God.174  The
tcaching of the Christian faith and creed lost its placc as the all-cncompassing

aim of ecducation, instcad it becamc "only onc of the scveral components in the

growth of thc harmonious personality."175  While religious tcachings receded,

sccular learning dcveloped.
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The spirit of the Renaissance fostered a renewed popular interest in
the progress of gencral knowledge,176 and cncouraged the learning of

scicnces, ancient languages and philosophy-177  During the Renaissance,
universitics diversificd their tecaching content but continued to be under the

scrutiny and control of the Church., With the discovery of printing, books

became the most important tool in education.178  Education during the
Renaissance period offered a new direction, pointing towards the respect of

personal valuc recalization.

Two important figures dominate the cducational scene of the time,

The first innovatci was Martin Luther. Luther promoted the ideca of universal

public schooiing in order to democtatize the accessibility of education.179
Luther cncouraged not only the reading of the Scriptures but also secular

learning. He cmphasized the importance of the inquiry process and

mcthod.180  He was also responsible for the founding of chairs of ancient

tongues in the universities and the cultivation of those ancient languages at

the sccondary level.181 Luther also furthered the cause of education by
providing a translation and an interprctation of the Bible, by making several
appcals to cstablish schools in order to give a better education to the masses, by

publishing a Large and a Small Catechism, and finally by creating Protestant

hymns.182

The sccond figure to play a key role in the development and
progression of cducation was John Amos Comenius. Comenius was a Moravian
ministcr and teacher who admired the works of science of Bacon and Descartes,

and belicved that a scientific method for education would bring about peace in
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the world.183  For the first time in history, Comenius presented cducation as a

life long process.184 He also thought that "all studies must be ordered so that
pupils would have goals... and along with ways of rcaching these goals;

scquencing and conncctions werc cstablished to lecad from onc subject and
level to the next."185  Comenius also maintained that honest morals should be

formed and guided by thc educators,186 but most important of all, he belicved

in the universality and thc cssential identity and the cquality of the minds of
all people, because cveryone is the of the same divine creation. 187 Comenius

reccognized "the necessity of basing concepts on expericnce,"188 and tried 1o
resolve the still existing problem of the split between the sacred and the

secular in education,

The Early Modern Rcligious stage occasioncd a breakthrough in the

mediated system of salvation taught by the Roman Church which led in turn to

the modern belief that salvation was an individual affair available to all.189 At
this stage, the rcformers concentrated their efforts on preaching the direct

relation between individuals and the Transcendent which made it possible for

people to avoid the life rejection pattern in fashion previously.190  The Early
Modermn  Religious stage is characterized by its cflfort to climinate the great
chasm between hcaven and the earthly world, by its promotion of individual

frcedom, by its belicf in the value of pluralistic religious ideas and by its  open-

mindedness to change.191  Early modern socicty gave risc to a new religious

consciousness which in turn created new socictal and educational structurcs

in its image, which harboured sccular tendencics.192  The Early Modern

Religious stage witnessed the first occasion when pressures for social changes
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were the result of a greater realization of religious values within the existing

structurcs of socicty and resulted in the construction of "social systems with a

built-in tendency to change in the dircction of a greater value realization."193
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THE AGE OF ENLIGHTENMENT: THE MODERN RELIGIOUS STAGE

The last stage in the ecvolution of the rcligious phenomenon is the
modern religious stage. Human consciousness has cvolved through time, and
from the one possibility world of the primitive stage, to the dualism of the

historic stage, human beings have stumbled into an infinitc possibility
world.194  Modern religiousncss is the product of the accumulation of all the
previous religious stages.195  Today, individuals can benefit [rom the

knowledge of ancient wisdom with its universality and permancnce.196

The study of the contemporary religious phenomenon is  difficult
because of the closcness and the abundance of data, and becausc a selection
within the availablc material must be made.  Analytical objcctivity becomes
harduous: "Le codage des donnécs supposc leur définition; leur définition
implique un certain nombre de choix ct d'hypothéses... Ainsi tombe le masque
d'une objectivité historique qui se trouverait cachée dans les faits..."197
Another fact that incrcases the difficulty of analyzing the modemn religious
stage, is that in many instances, somc groups arc still thinking at an historic
level with a dualistic view of the world,198 while others think in narrow
archaic ways about the status and value of other people's thought and

beliefs. 199 Nevertheless, it is possible to identify somc characteristics of this

last stage.

At the beginning of the modern religious stage, during the period of
the Enlightcnment, confidence in the power of the human rcason, usage of the

inductive-empirical approach to scholarly rescarch, comparison of diffcrent




& vy

34

mecthods and cultures, abhorence of superstitions and the concept of frecdom
of choice constituted the basic elements of modern consciousness.200  From

this ncw spirit of openncss, the idea of tolerance developed.20l As world travel
bccame more popular, the frequency of religious and cultural encounters with
different groups incrcased, and this condition set the stage for the pluralism

cxpericnced today.

Contemporary consciousness demanded profound structural
changes, because modern human beings no longer restrict their search for

mcaning 1o rcligious cnvironments; rather, they ecxplore the various sphercs

of lifc in their quest for mecaning-making.202  Individuals are challenged to

bccome aware of their rcligious symbolism and to take responsibility for its

choice.203  Membership within religious organizations has become open and
flexible. Standards of doctrinal orthodoxy have been reclaxed, and church

members arc considercd by many religious organizations as responsible for
themseclves.204  "Every fixed position has become open to question in the

process of making sense out of man and his situation,"205  Religious
organizations arc not cxpected to give up traditional religious symbolism, but

thcy arc asked to devclop their religious symbolism in new directions relevant

in a scarch for personal maturity.206  Pluralism has becomc accepted as the

best way of living, and one-sided opinions are no longer respected when
taking sccular or religious decisions.207 Basically, what has taken place is the

cstablishment of the right to privacy in personal and rcligious matters.2038

The modern tendency to evaluate every component and to decide for




“a

oneself what is right, has had some short comings as cvery clement of socicty

beccomes revisable.209 Modern cxpericnces have shown that religion and

culture can at times contradict one another, and that the continuing conflict

betwecen the sacred and the secular has become morce noticeable.210  Modem

individualistic attitudes have caused a social dcstabilization "characterized as a

collapse of mecaning and a failure of moral standards."211  An cver widening

gulf has lodged itself between science, technology, philosophy, others forms of

advanced lcarning and popular culturc, myths and cveryday cxperiences.212
"Prisonniecr du cercle impitoyable de la production ct de la consommation,

I'homme n'est plus qu'un rouage dans l'énorme machine économique ct dans
I'état-cntreprisc."213  Modern human beings in scarch of their true self, at
times perccive themsclves as robots performing mcaningless tasks, because
thcy have forgotten their innatc predisposition to religiousness.214  Yeu, the
whole situation should not be viewed in a negative fashion but rather, should
be seen as a source of infinitc opportunitics for crcative responses in cvery

human sphere.215

Protestantism, in kecping with "Luther's original idca of the

freedom of the Christian Conscicnce,"216 might offer with its various
denominations, an answer to the modern religious quest, This dees not mean
that other ways, religious or sccular, do not offer valid altcrnatives, but as the

range of views among Protestants widens and adapts to the modern fast-

changing environment, Protestantism provides a great varicty of choices.217

As the rcligious phenomenon cvolves, cducation nceds to adapt.
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Education has often tended toward conservatism, and this might cxplain

why therc often is a chasm betwcen schools and the real world,218 but

cducation can bec a preserving force in keeping ancient wisdom, while the

superficial and the fashionable clements of culture are shed.219  Religion and
rcligious cducation, which are based on individual ecxperience and personal

motivation, have a social rolc to play: both arc guiding-lights on the path of
mecaning-making,220 and both can make and indispensable contribution to

socicty.221

The wind of secularization that shook the modern world, also swept
the schools:  Pluralism, having become an accepted way of life that even

includes respect of a possible disbelief in God, has rendered administrators and

cducators  reticent to educatc religiously in public schools.222  Yet, "there is a

decp historical foundation - for considering the school as a legitimate and
nceded partner in  rcligious education."223 After all, education is
indispensable for the maturing of individuals,224 and rcligious maturing is an
intrinsic part of any global human development.225 In other words, rcligious

development is inclusive in any educational enterprise.226

In Quebec, contcmporary Protestant moral and religious education

has adopted the principles of modern psychology and methodology in an

attempt to offer the best cducation possible.227 The works of Erickson, Piaget,

Kohlberg and, Fowler have been consulted during the elaboration of the
current  curriculum.228 The individual process of maturing has also been

studied in order to present its implications for the curriculum.229 As a result

e v
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of the studies and analyses undertaken, the Protestant Committee created the
cxisting Protcstant moral and religious cducation programme.  The aim of the
programme at the sccondary one level is:  "to develop an awarencss of the
relationship betwecen valucs and standards of bchaviour in the story of the Old

Testament, in the lives of outstanding individuals, in the life of the individual

pupil."230

Protestant religious ecducation could not remain unaffected by the
sweeping changes that have taken place in modern socicty.  The different
perception that human beings have about themsclves has altered the course of
Protestant education.  As it thrusts into the twenty first century, Protestant

education remains committed to the promoting of the advantages of the

contribution that holding rcligious beliefs makes.231
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CONCLUSION

The presentation of the various stages of religious cvolution has
portrayed the diversity of the religious maturing process throughout history,
and is summarized in Appendix A. The description of the religious
consciousness and its transformations has underlined the fact that they do not

cxist a5 isolated clements, but rather that they are interwoven into the basic

social matrix of the world.232  Social conditions and religion have been
characicrized as having cvolved on a dialectical path, influencing onc another

as cach cvolutionary stage reveals a different serics of concepts and symbols

that flow out of thc profound transcendent urge of humanity.233 As history

continues to be written with each passing day, changes still occur and

religious cvolution continues.234

Movement through the stages comes about abruptly when a crisis
challenges living at the existing stage. Entering a new stage does not imply
that the preexisting clements arc discarded but rather that they are adapted to

new rcalitics, and are rcorchestrated (o satisfy the changing nceds of the
individuals.235  Through the evolution of the religious phenomcnon, a
continuity can bc perceived,236 as new stages build on the accumulated

knowlcdge of the previous ones.237

This accumulation of knowledge has producced our contecmporary
socicty. Today, pcoplec live in an cxiremely complex system which allows a
multitude of religious symbolizations to exist simultancously and to permecate

cach other's boundarics. It is tempting to think that our more complex stage is
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better than the earlier ones, but the cvolution of the religious phenomenon is

not to be analyzed in terms of progress for judging other socicties,238 instcad

it should be considered as a tool to be used in the construction of the fluture.

Throughout the religious cvolution, cducation has played an
important role as both a preserver of the past and a guarantor of cvolution.239
The importance of litcracy has originated during the Reformation,240 and
continues to play an important rolc:241  "L'essor de I'éducation a cu un impact

direct sur l'épanouisscment decs sociétés."242  Literate beings arc considered to

be in a better position to understand the mecaning of life and its

implications.243

Contecmporary socicty is often misjudged as being sccular,

maltcrialistic and dchumanizcd.244 In reality, what happens is that people are

facing the mystery of ecxistence from a different perspective, and as  such,

modern life is no longer sccular but takes on a religious dimension.245
Modern minds arc involved in an intense scarch for a ncw relevant religious
symbolization that would cnable pcople to deal with the situation at hand, to
identify their rcasons for acting thc way thcy do, and to find out how to be
considerate of others, especially the ones who are affected by their actions.
The current dissatisfaction of modern individuals is similar to the onc
cxpericnced during the Reformation and cqually requires radical actions:
what is nceded today is to find an answer to the modern scarch for mcaning.
This answer might be a rediscovered religious life which would be understood

in terms of responsibility in daily living and constructive participation in
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community life, in order to recreate satisfaction and harmony for pcople.246

In many places, a movcment toward a ncw religious symbolization
has alrcady begun: "L'apparition des mouvements de renouveau religieux est

non sculcment planétaire, mais aussi quasiment simultanée. Elle se situe en

gros vers le milicu des années 70."246 This initiative needs support if it is to
bring about a post-modern religious  stage that will satisfy modcrn individuals.

Religious cducation can be a significant ally in the achicvement of a post-

modern stage, because it has the capacity to instigate social changes.247 What
rceligious cducation must do is create an attitude of respect of others, and guide
students toward a balance between progress and tradition, while being faithful

to Luther's call for critical thinking and responsible autonomy.

"Bellah's  thecory claims that religions generally pass through a
progression of forms, from primitive and archaic to historic and modermm. It

also appcars that cach of us recpeats this developmental pattern in our own

lives."248  The following chapter will present a study of the process of
individual rcligious maturing, including the analysis of the various stages of

personal religious development, in  an attempt to show the inclusive nature of

the religious development in any human educational enterprise.249
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CHAPTER THREE

To live is to change,
and to have lived fully

is to have changed often.!

Cardinal John Henry Newman

INDIVIDUAL RELIGIOUS MATURING PROCESS

Chapter two linked an historical overview of the cvolution of the
religious phcnomcnon to the devclopments of education and religious
cducation throughout the ages. The first scction underlined the cver-
presence of pecople's religious quests, or how meaning-making was decalt with
by our ancestors. Though the religious phecnomenon appears in a scries of

varied embodiments, there exists a unity of religious essence that permeates
all rcligious manifestations,2 rendering it possible 1o find the sced of God in

everyone of us.3

As different pcople rcach varied levels of rcligious consciousness
during their lifctime,4  stages of development become a handy framework to
describe particular modifications that individuals go through. These
developmental stages allow an understanding of the many challenges people
facc at cach stage of their maturation.5  Different theorics arc available 1o

study the process of human dcvclopment, but nonc scem as comprchensive as
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Gabricl Moran's,  Gabricl Moran is recognized as a preeminent figure in the
ficld of rcligious cducation.6  His thcory of religious educational development
offcrs a practical matrix for the classification of the various stages of human

cducational and spiritual maturing.7

The analysis of the individual rcligious maturing process provides
clucs for moral and religious ecducation teachers who are concerned with the
whole lcarncr, as they attempt to focus on the transcendent to guide their
students' spiritual devclopment.9  Understanding the process of individual
religious maturing is cssential to the formulation of a critique of the cxisting
Protestant  moral and religious education programme because this
understanding hclps assess the adequacy of the programme regarding the
nceds and capacitics of growing adolescents.]0  Chapter threc presents a study
of the process of individual religious maturing, including the analysis of the
various stages of personal religious development, in an attempt to show the
inclusive naturc of the religious development in any human educational

enterprise. 11
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HUMAN DEVELOPMENT

With the first signs of a ncw life, development begins, A foctus

bears the sced of potentiality that will grow into a maturc being as the
organization of the body increases in complexity.12 The maturation process of
cvery being involves sccking a wholeness of personality as individuals
interrelate with the rest of the creation,13 The study of human growth
reveals the existence of patterns of devclopment,14 and brings into light the
fact that people are perpetually undergoing changes.15  As the physical and
cerecbral human cvolutions are realized, in duc time the spiritual development
takes place in a parallel manncr.16 A basic religious clement or an inner

drive towards sclf transcendence is to be found in all pecople.l7

It is a fact that proper human dcvclopment docs not occur without

an active intcraction bectween a growing person and the ecnvironment.!8 As
children need a proper balanced dict to develop their body to its fullest,
proper instruction to master their environment in order to forge for
thcmsclves a useful place within their society, and somc form of schooling to

become literate, children also need to be properly guided towards spiritual

cnlightenment to rcach a full dynamic harmony.19 Maturity actualizes the
synthesis of all the knowledge that is gathered throughout life, similarly, a

maturc rcligious person  will actualize his or her rcligious maturity by the
way he or she behaves.20 Spiritual maturity will show not in a single

action,21 but will manifest itsclf rcgularly in human creativity and
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fruitfulness.22 Since thc goal of moral and religious education should be to

help people develop into religiously mature persons,23 mecaning a person who

understands his or her own rcligious history, who lives by its cnlightenment

and who holds somec understanding of other religious groups,24 it is important
for tcachers to recognize the stages of the process of religious maturing, so as

to adequatcly shape their courses and trigger in students the dcsired
rcactions.25 "(A) tcachcr nceds to impose an organization on knowledge that

will cnsure it best feeds the educational development of the young."26
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THE IDEA OF RELIGIOUS MATURING

Physiological dcvelopments arc casily noticed and have been
obscrved for the longest time. On the other hand, spiritual development is not

self-evident and is particularly difficull to conceptualize because of our

human limitations.27 Notwithstanding, thc idca of spiritual growth is not as
new as may be imagincd, and appecars in the New Testament (Col 13 5 & 2: 2-3).
Later, the idea of spiritual development resurfaces with Hugh of St Victor, a

twelfth century thinker, who spoke of the five steps towards spiritual
perfection.28 The idea of spiritual growth appecars again in Cardinal

Newman's Essay on the Idea of the Development of Doctrine,29 and in the

twenticth century theorists like Fowler and Kropf have analyzed the stages

of faith development. While it is important to be familiar with rcligious

maturing theorics in order to avoid the pitfalls of ecducational fads,30 it is

cqually important to avoid placing morc importance on what is written than

on what is lived.31

The study of any form of human development implics an analysis of
the naturc and the dircction of the various changes that take place,32 and

should bec basecd on observation and reflection, as well as on the study of

rescarch findings about development.33  The rcligious maturing process of
individuals is an intrinsic part of any global human devclopment since "the

question is not whether a child...shall or shall not be religious, but rather

what kind of rcligion he shall cultivatc and exercise:"34  the religious

maturing process displays numcrous complexitics and is a life-long
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cndcavour.35 Human spiritual cvolution stops when onc dies, but there are

potentially no limits to a person's spiritual growth;36 the only spiritual limits

an individual encountcrs, arc thc ones hc or she has created for himseclf or

herself.37

The global devclopment of human beings and their spiritual growth
are partly reflected in the use of imagery and language.38  Images spark

'

varied rcactions and bind cveryday cxperientes to a transcendent reality.3 9

These human cxperiences include more meaning than can be grasped by any

given individual,40  Images arc often cxpressed through symbols and

mectaphors which scck to access and probe the expression of difficult religious

or sccular concepts.41 A person's religious development revolves around

these fundamental metaphors that connect this person and the universe.42

With time, these symbols and metaphors become woven into stories, often

referred to as myths, and provide models for meaningful human action.43

Therefore, any theory of rcligious maturing must take into consideration the

images which guide and transform each stage of lifc.44
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MORAN'S RELIGIOUS EDUCATIONAL DEVELOPMENT THEORY

Gabricl Moran claboratcd a theory that dclincates personal

religious maturing as a three-stage proccss.4d His theory is founded on his
understanding that all life is religious, that being rcligious is a condition

native to cvery human being and that this religious condition plays a major

role as people orient their actions and, thus shape their destiny.46

Moran first claborates an cducational thcory which he uses as the
canvas for his rcligious ecducational dcvelopment theory. His cducational

theory illustrates Piaget's works on the development of formal thought and

also Kohlberg's theory of moral development.47  Though Moran feels indebied

to both writers, he thinks that the stages of ncither Piaget nor Kohlberg

completely describe an individual's journcy through lifc.48 Moran finds

Kohlberg's theory necgligent of feminine expericnce and culturally biased
toward North-American idcologics.49  Moran indicates that Kohlberg's cthics

of justice offers little to young children as well as to older adults.50

Moran presents Piaget's system of stages, Piaget's concern for the

social dimension of an individual's personal development, but  questions

Piaget's notion of a pre-moral stage.51 According to Moran, the person in a
process of knowing the relationship between an  individual and the
cnvironment makes meaning, a mecaning which cveryone must cvolve for

himself or herself.  This knowing process develops from birth and is not one

that is developed at a later stage as suggested by Piaget.52
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Another thcorist whom Moran cites significantly is Kicran Egan.
The claboration of Moran's cducational thcory reflects Egan's work, but Moran
found it to be incomplete as he wrote: "I rely here on Egan's Educational

Devclopment, although, as [ indicated, his stages arc missing a first and a last.
(The physical and the leisurely stage)."53  This addition rcflects Moran's

conviction that any cducational devclopment procceds all through life.54

Moran also considers the contribution of James Fowler's theory of faith
dcvclopmcnt,55 and acknowledges Fowler's foundational notion that "faith is

an irreducibly relational phenomenon,"56 but indicates that this appears

subjective and nceds the element of beliefs brought in as an objective

clement.’7

Moran spcaks of a lifclong moral development38 and divides it into
thrce religious maturing stages, cach onc being in turn subdivided into two
moments when he wrote: "I will expand on the three religious stages

previously named. Each of these stages can be divided into two moments that

suggest a movement within cach stage."59 Thesc stages do not show a linear
progression but rather display a spiral or circling movement which indicates
the various levels rcached as the next stage is cntered.60  Moran is not the
only onc to specak of a rcligious spiralling cvolution: Matthew Fox compares

the spiritval journcy of an individual to a spiral that rcturns to its starting

point, compassion.61

Moran suggests an age range as typical but stipulates that ecach

individual will move at his or her own pace, a pace which varies depending on
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an individual's cxpericnces and his or her ecnvironment.62  Moran also
mentions that an individual will continue to revert from time to time to levels

of previous stages since personal development is based on a constant circling

back motion.63  The movement throughout the diffcrent stages is a matter of
emphasis and rcactions rather than an actual progression. When  an

individual enters a ncw stage, he or she rcfines and reintcgrates in a new

form what was previously acquired, previous acquisitions arc not discarded.64
Moran suggests that a new stage provides morc adequate answers, imagery
and language, previous mcanings no longer being suflficient and satisfactory
in thc resolution of lifec-problems. With his or her entrance into a new stage,

an individual lets go of a past simpler sccurity in thinking, to strive to

establish a new more sophisticated process.65  Progress within any given
stage is dcmonstrated by the claboration and the refinement of religious

devclopmental catcgories: it rcepresents a qualitative step in a  person's

religious dcvelopment.,66  Moran specifics that transitions between stages

show continuity dcspite temporary reactions which at times give some

cvidence of discontinuity-67

This scction has focussed on a general prescentation of Gabricl
Moran's rcligious developmental thecory. His thcory proposcs a coherent
structurc  which allows a sound understanding of human spiritual growth,
Moran's religious maturing theory demonstrates that humans can  continually
surpass where they arc spiritually, to achicve their human spiritual potential

and live fully, by incrcasing pcople's consciousncss of what being spiritually

maturc mcans.68  Moran's theory is not only thcoretically descriptive but also

practical in cxplaining how an individual deals with his inncr invisible
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The following scction will

analyzc the devclopment and Icarning that individuals meect on their path

towards maturity,




1. THE SIMPLY RELIGIOUS STAGE

"The first primordial stage of rcligiousncss begins at birth, or some

months carlier. It lasts until about five to seven years of age."70  This stage is

called simply rcligious because during this period, the "primordial

religiousness suffuses the whole physical organism."71  This stage provides an
acsthetic form through a stable cnvironment and personal warmth, so as to

foster and protect the religiousness of a small child,  "What happens to them
carly in lifc affects their orientation to lifc as a whole."72  Since adulls
cducate children from the time they are born,73 and since "a child's first

experience of the world is religious,"74  religious cducation and cducation in a
broad sense become indistinguishable during the simply rcligious stage.  What
contributes to a child's cducation, provides thke foundation for a morec complex

form of rcligiousness in later life.
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A. THE PHYSICAL MOMENT

The age reference is 0 to 2/3 yecars, The dominant characteristic at
the physical moment is that the divine is everywhere and manifests Ttself in

life's daily cxperiences which arc perceived as miracles.  "The religious life of

the small child is onc of unending mystery and unalloyed wonder."75 Human
affection reccived at this timc cstablishes the basc for the development of
trust, carc and love. The recalization of these attitudes to their full human
potential will affect life as a whole, and underlics the images a person carries
throughout a whole lifc time. These images also shape a person's vision and
capacity to wonder, which form the foundation for all human rcligion. Being

rcligious is a condition native to cvery person: Horace Bushnell, an

influcntial rcligious ecducator, speaks of the "supernaturalness” of humans.76

Therefore it is a grave mistake to try to force religion into children, since

this can often cause adverse effccts.77 George Albert Coc said: "Education is

not to press the child into any prearranged mold, but to bring out his normal

powers in their own natural order."7 8
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B, THE MYTHIC MOMENT

The age eference is 2/3 (o §/7 years,  This stage s the age ol

brilliant imagery and powerful stories.79 This moment is  called  myilie
because at this level an individual's way of thinking is similar 1o the way of
thinking of myth using pcople, with a world alive with powers and  denties:
"The second moment of this first stage when the child is delighied  with

dragons is an age of... powecrful storics. God or gods are alive in (he

universe."80

A myth has its own logic and cohercnce allowing it 10 be tiue on
various levels.81  Myths help to identify the powers which sutound people,

"powers may be characterized as being good, bad and ncutial."82  The clnld
does not yet formulate a concept of the personal God, but percerves God

through the manifestations of divine power present  in all  anrense
experiences.83 As myths provide absolulc accounts of why things are the

way they are, they create a climate of intellectual sccurity.84  “Religious

experience can be joyful and also terrifying. [If the child's fem can be put o

the form of story or image, then the fears become bearable."85

The dominant characteristic of this stage is the fact that the duld
perceives the world as an cxtension of him or her, the world becomes un

eaxtension of the self.  "The child is in touch with the whole cosmos tnoueh

mythical storics."86 The child needs to cstablish o personal atfechive

relationship with what is leaint, At this level, a child judge. according 1o
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polatized  binary opposites.87  As he o1 she will lean to medinte and cstablish

in between categorics, the mythic structure  dominates the child's mind in a

. . . . J
dualistie fashion:  good and ecvil, black and white.8 8

Education and religious cducation at this stage nced 1o make
sense ol the unknown world in terms of sclf. The child connccts affectively
the known calegories to the oulside world and fits the world to those. "What
childien know best when they come to school are love, hate, joy, fcar, good

and bad.  That is, they know best the most profound human cmotions and the

bases of morality."89  Progress will show that the clearcr the conncclions
between the catcgorics and the world, the more successful the learning will

be,  Human cmotions are the tools the child uses at the mythic stage,

Educating at this stage should organize knowledge by providing
access to the world through cmotions and morality if knowledge is to be

meaningful.  The religious life of a child at the mythic stage is onc of

wholchcanedness and of the desire to be on the side of God, good and life.90
At this stage, a child is still not ready for acquiring an organized system of
belicfs, but the child can cnjoy religious stories and the pleasant cxpericnces
of community worship. It is too carly to requirc the child to obey all the
obscrvances telated to the particular religion of his family, becausc religious

cducation al the mythic stage is not the apprehending of a faith by abstract

modes  of thought 91




2. THE ACQUIRING A RELIGION STAGE

This stage is called acquiring a rcligion because it is at this time that
the child acquircs litcracy about a particular faith through conceptual

lcarning and the complementarity of cxperiential learning.  "The child at this

stage begins diffcrentiating between profanc and  sacred."92 At this stage
religious cducation nceds the stimulus of an articulate intellectual content, as
children show a grcat capacity to storc information and develop their ability
for abstract thinking,  Children arc fascinated "with whatever cxists, with

namecs of things, with dates of all kinds of ecvents and with startling

information of any sort."93 The child needs objective information 10 acquire a

sound knowledge of the nature and influence of religion in his or her life.
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A. OUR PEOPLE'S BELIEF MOMENT

The age of reference is 5/7 to 14/15 years.  The dominant

characteristic of this moment is the perception of God as a person and as

nothing c¢lsc.94  The child sccks out to construct a system of ideas which will
provide him or her with an inner security. Recligious education at this level

must bc sct up in a concretc and particular framcwork in order to be

meaningful.95 In the cvent that such a solid base is missing, the child will
cxperience great trauma during his or her adolescence and may never rcach

an adult stage of rcligious maturity.

At this level, the child begins to form a synthesis of his or her
acquircd knowledge.96 Every child learns a specific religious language

where he or she fecls in possession of God.97 This in tumn, gives the child the

assurancce that the world can be understood and that it is acceptable to trust

ynd the rcgulated practices gather concrete religious images in the child's

mind.  All trusted adults, not just the rcligious "teacher", play an important

part at this stage, be he or she a clergyperson or any other religious

prolessional,

"It sccms that young people, in their cfforts to beccome their own
persons, cspecially nced other persons to act as role models, mentors or even

herocs.  In a world that increasingly lacks these....the role of the group or

class or cven gang becomes cven more exaggerated."100  Belonging to a group
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takes on a vital importance at that stage. This belonging can help or impede
the formation of the religious outlook on the world for the child. This outlook
will cnable the child to figure out how to get along in lifc and also pass on the
proper worship parameters of his or her religious affiliation.  The vagueness

of the religious feeling of stage onc is replaced by the concreteness of this

second stage.101

Storics at this level take the form of historical narratives, The story

transcends the individual and allows sclf-discovery.102  The world is
perccived as autonomous and a scparate cntity from the self, but as the world
is percecived as being autonomous and having its own sct of rules, it also
becomes a threatening force.  Children at this level of development usc the
world to think with. They associate with the best in the world in order to
transcend the thrcat the world crcates on their cgo.  They transform the

threats into adventures, imagined or expericnced.

As children develop a sense of their distinct identity, they almost
deify themseclves. This quasi-dcification is not a fault to be frowned upon but
rathcr must be understood as a normal and natural stage of devclopment. To
help children outgrow healthily this stage it is nccessary to cxpose them to a
large body of knowledge in as many ficlds as possible. These encounters with
knowledge will allow the children to feel the power and the glory of the real

world and of God's work.

It is important at this stage not to present the Bible as the summary

of all the truths to be believed in or as the Book with all the answers.
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Religiousness should not be cquaied with a book.103  Because the vagueness of
being religious is transformed into a concreteness of being a member of a
specific group with specific belicfs, cducators should provide material that
will grip the children's imagination and help them establish a securc identity,
As the children cxplore the world from the outermost limits and work their
way in, only when the outer boundarics will feel secure will they be ready to
analyze their inncr world and dclincatc a scale adapted to reality to find out

their own identity.
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B. THE DISBELIEF MOMENT

The age of reference is 14/15 ycars till the end of adolescence.  This
moment is called the disbelicf moment becausc at this stage a person scarches
for the truth through logical rcasoning rather than factual obscrvations. At
this stage, adolescents claborate philosophical theorics to englobe all spheres
of activitics and thoughts. "There is a moment at  which  building the

philosophical system with an accompanying anti-religious attitude scems 10

be the answer to all problems."104  Adolescents scarch for an idcology which
will serve as a canvas to analyzc all thc world, that is: the actions, the beliefs,
the concepts and the attitudes of socicty. It is a stage of gencralizations.

"Those who sccmingly worshipped hard facts a few years previous may now

be cnthralled with grand system of ideas."105  A( this level, the adolescent
pushes aside the magical superstitions and the religious practices in favour of
a calculative and instrumental rationality. He or shec is looking for

mecasurable things with rcasonable explanations.

At this level, adolescents begin to disbelicve the belicfs  recently
acquired, because thesc belicfs have become too limiting both in forms and

content, on the journcy towards adulthood. "Childish belicfs do not work any

more, and yet no onc can live without belicving in somconc or somcthing."106
Adolescents are caught between their nced to rebel and the nced to believe,
but "socicty provides little space for individuals to rebel against their

rcligious upbringing and yet hold on to their underlying love of family and
friends."107  This explains in part the fascination adolescents have for sccts,

cults and other groupings.108  Nevertheless, "genuine faith may not be really
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possible until some ‘crisis of faith' has been undergone."109

For adolescents, "the central issue is that of emerging

individuality,"110 Throughout their journcy towards self-discovery,
adolescents feel the need to alicnatc  their parental codes of ethics and

religion. "It is then that youth fecls most securc in pursuing his life's

ambition,"! 11 just like Zcus had to kill Chronos, his father, beforc he could
rule the world. Adolescents value their independence and want to master

their cnvironment., This apparcnt stcp back is necessary and cnables a
person to ask more profound questions of his or her religion.112  "Disbelief is

dirccted at the cxternal, verbal side of faith."113 At this stage, confusion
clouds the mind. From a rcligious perspective, a definitc movement toward a
philosophical perspective takes place, cspecially for bright students, This
system of ideas is often scparated from the emotional uphcavals the
adolescents cxperience:  "Under the facade of a kind of blithc cynicism, there

actually may be budding idcalism- in fact, thc overlay of the tough exterior is

usually an instinctual defense of the more vulnerable core,"114

At this level, adolescents will organize knowledge within a chosen
scheme in order to establish a scnse of the main features of the world to be

mapped.  "At this age boys and girls must make sensc of things and must

criticize."115  The mcaning of particular cvents is now derived primarily from
their place within the chosen general scheme, and so  knowledge of the world
is reduced to manageable philosophic proportions and thus, creates a sense of

sccurity, At this stage, adolescents feel their system explains it all,
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Because particular bodies of knowledge will  challenge  the
soundness of the system chosen by the adolescents and  force them to
rearrange the order to include this new knowledge, cducators should try 1o
generate irrcgularitics to force the adolescents to reassess their position.  "The
sympathetic adult might gradually introduce anomalics and dissonances into
the cherished system of ideas. Adults can thus provide a safcty zonc where

idcas can be played with rather than overpowering the young with an

altcrnate ideolog."116  Ofien, adolescents will be adamant about not modifying
their gencral scheme because the stability of their scheme cnsures  their
intellectual sccurity, At times, adolescents will reject facts that do not fit
within their theory. Yect, these encounters with disturbing flactors  will
cventually lead them to an increased level of sophistication. The lcarning
process which characterizes this stage is the dialectical process between the
general scheme and particular knowledge.  Educators at this stage arc scen as

regulators of the process of  disbelief within development.

The story form has a major advantage at this stage in that it
proposes an end to a particular reality, A story crcates a unit out of several

disparate picces. In a story, "we dircctly make sense of all kinds of new

knowledge by fitting it to our abstract schemes."117  Adolescents need the
imposition of a beginning and an end in order 10 conceptualize a process and
thus, dectermine the meaning of all the clements that make up that process.
Adolescents generally value a literature of ideas. It is important for cducators
not to try to forcc adolescents' belicis into a particular system, or to admonish
them and tell them that their own scheme is false.  Educators must show

patience and let the adolescents outgrow at their own pace, their simplistic
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mode of thinking. 118

Indoctrination at this stage, or at any other, can causc long-lasting
ncgative cffects. Tecachers arc cxpected to inform and to influence their
students towards the acquisition of a wholesome broad world view, but not to

indoctrinatc them.  "Education is a mecthod of awakening, not a mecthod of

manipulation and indoctrination."119  Indoctrination is influecnce carricd 1o
cxcess. It is the desire to force students 1o beliecve a certain notion regardless
of the cvidence. "For the educator, the belicfs are always sccondary to the

cvidence:  he wants his students to end up with whatever belicfs the cvidence

demands."120 Teachers arc mandated to cnlighten their students, not to
condition or brainwash them in a cocrcive manner. After all, "the aim of

rcligious cducation is a greater appreciation of one's own religious life and

less misundcrstanding of other pcople's."121




3, THE RELIGIOUSLY CHRISTIAN, MUSLIM OR JEWISH SPAGE

It s important to note that even though Gabuoel Mortan called this
stage "The Religiousty Chustian Stage”, he stated  that o could aeter o the

adherence  of  individuals 1o alternate  religious  journess  besides

Christianity.122

The passage into the last stage can occur at any given time
during adulthood, but "sufficient cxperience and a degiee of openness”!7 3 e

required to recintegrate with a childlike atitude the worthwihile elements that

were kicked out during onc's yecars of rebellion. 124 Fhe 1thind stage creares

the context nceded to be religious in a particular way, smce no one can be

rcligious in  general 123 The same  holds true for rehigrious  cducation

"religious cducation cannot be totally ecumenical if this mcans blending o

onc identical organization,"126 "the rcligious in religious cducation has 1o be

concrele, particular, ncarly unique. The religious cannot consist of o lowest

common dcnominator or abstract generalities."127

In this last stage, individuals come to realize that e and people
cannot be reduced into a neat rational system.}28 A icligiously mature person
will be able to hold in tension the rational and the non-rational, actions and
receptivity 129 "This final stage, because it 1s an acceptance ol diversins,

within unity, allows unending development."130 1t becomes evidemt e b
analysis of the last stage that the whole process ol rehigrous matunime b,

procceded in a circling back motion, which notwn creates a0 spralie
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citect 31 Rehgious maturity is not "a peak but a joamcy toward the center of

onesell and of the uttiverse,"132
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A. THE PARABLE MOMENT

This age rcference is from young adulthood to the mid-thirtics.
During this moment, an individual will rediscover the valucs he or she learnt

in his or her childhood, the virtues of religion and will become religious in a

definitc and particular way.133 A religiously mature adult will recognize the

validity of others' religious quests though his or her own way will be the one

he or she valucs most.134 A person's narrowly defined sct of belicfs and
practices arc thus placed in an ccumcnical scuing of religious dialogue.  The

fact that somconc clsc belicves diffcrently, is no longer perceived as a

contradiction or a threat, it becomes simply a coexisting religious pathway, 135
Everyone "can be enriched even further with the wisdom and rich insights

from a number of thc great rcligions and, cspecially from creative dialoguc

with traditional religions."136

The dominant characteristic of this moment is the individual's
rcalization that no gencral scheme will cver fully accomodate all particulars
or rcflect the wealth and complexity of thc cosmic reality and God. "The limits

of any philosophical system can now be scen as the system is tested against

the particularitics of cveryday cxistence."137 At ihis stage, the particulars
find coherence in a concrete scheme but it is the particulars that are really
truc. At this level, individuals will often reject the religious imagery that
sceks to divide God's world and ordinary life. Individuals will "rcalize that

their abilities and probable accomplishments arc, after all, not likely 1o cqual

their aims and pretentions,"138
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At this level, an individual goecs beyond the necgative stance of
disbclicf which prepared an cmpty space that can now be filled. Should an

individual not fully assumc this new stage, it will often cause a person to
follow a succession of idols and no adult wholeness can result.139  During the

parable moment, a person feels "the nced for religious integrity”,140 a person
ponders on lifc's paradoxes and incquitics, while at thc same time, learning to
live with reality and bcginning to accept what cannot be changed. This does
not presuppose that a person gives up trying to correct the injustices which
cxist in his or her cnvironment, it merely indicates that a person finally has

come to the rcalization that the universe and its mysterics as well as God

cannot bc simplificd, but can be tolerated in their paradoxical cxistence.141
During this moment, "thc infant’s scnse of unity, the child's sensc of duality

and the adolescent's scnse of rational system all come together in adult
rcligiousness",142  whilc individuals understand that  rcligious languages

reveal a decper side to reality.143

During this moment, "life itsclf is understood as a story."144  Storics
capturc best the adult mind in a parable form.145 A parable awakens the

imagination by twisting back thc premiscs one brings into the story.146 The
understanding of the parable will be guided by the belonging to a particular
rcligious tradition, its creed, its rituals and symbols as well as its history. No
single answer will issuc from a parable, but it will lend itself to many levels of

interpretation.  An adult must learn to live with tension just like the parable

presents a tension.147  Living in tension demands an active participation, and

so the rcligiously maturc person becomes “"engaged in acting the best way he
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or she can discern."148

A religiously mature adult should be able to recognize injustice and
should risk opposing it, cven though hc or shc knows that the world we live in
might not be made right and just in his or her lifetime. 1t is not sufficient not

do do cvil; it is nccessary to do good and to actively scek the obstuction of
injustice.149 God grantcd stcwardship to humans (Gen 1: 29-30).  Ulimatcly,
human beings will be held "responsible to God for their management of

human affairs and of creation,"150 which implies that with religious

maturity, an understanding of the interdependence of the Creation comes into

actualization,
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B. THE DETACHMENT MOMENT

The age reference is later adulthood because the detachment
moment is prepared for by the accumulated contributions of the previous
stages. To rcach religious maturity, an individual must have passed through,

and fully cxpericnced all the previous stages. The detachement moment

presents a vision of unity which "is a synthesis of all of life's clements."151

During this moment, individuals show a calm acccptance of what cannot be

changed. 152

Recligious maturity is recognized in the significant varicty of
imagery individuals usc to sustain themselves throughout everyday
cxpericnces. 153 At this level, people act without looking for the fruit of their

action.154  Religiously mature adults demonstratc a willingness to wait and let
shinc the screnity of wisdom, At this stage, a person cxpericnces the
dctermination and the patiecnce to stay wherc he or she feels called to be. The

greatest life individuals can live is "in being truc to their personal roots and
struggling with real, limited communities."155  There comes a reimaging of
onc's rclation to the universe and to God,156 while "the de-absolutizing of idols

rcmains the constant religious vocation until death,"157

With rcligious maturity, one learns to be satisfied with partial
answers as onc has lcamt to ask better questions. The last moment rounds the

maturing process spiral into a f{inal centering on one's life, the Creation and

God.!58  Education at this icvel becomes a cooperating experience between the
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rcligiously maturc persons and the others, to find the common good in light of

all the previously acquired knowledge.139 Religious growth will have evolved
through a long scrics of adjustments, which arc not revealed in a sucession of

studies or diplomas but rather arc perccived in the appcarance of new

attitudes towards reality.160
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CONCLUSION

The analysis of Gabricl Moran's theory of religious maturing has

demonstrated first the cxistence of a framework which cncompasses all of

life,161 and sccond that a division by stages though overlapping, can bc a

very uscful source for religious cducators who scek to adapt their tcaching to
the changing nceds of their pupils.162 Moran's concern lies not so much in
the structure of faith or morality but rather in the study of the complex

rcligious factors which contribute to a person's spiritual journcy.163
Pcople's spiritual growth can be divided into a sequence of scveral
progressive stages but one fact stands out: no one can reach the final stage of

wisdom without some rcligious cducation. "Religious cducation is of urgent

and practical nccessity in an unjust world,"164 where "we are in danger of

forgetting the person to be cducated - and the demands that his or her own

unique naturc makes upon the nature of learning"165 in favour of valuing

the cconomic and utilitarian purposes of modern socicty.

Religious education must be continuous throughout people's life
and must cnglobe both formal and informal forms of teaching. It is
important to remember what George Albert Coe said: "religious education is

not a part of gencral cducation, it is gencral cducation. It is the whole of

which our so called sccular cducation is only a part or a phase."166 Education

must bc understood for what it really is: not just instruction but global and

total cnlightcnment, "l'éducation étant (un) cheminecment vers la

A
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lumidre."167 Total education could be defined as a

"systtme ouvert d l'environnement ¢t composé  de  ressources,
d'activités ¢t dc connaissances, inspirées des autres savoirs fondamentaux et
appliqués, ct concues par clle, de fagon & Tharmoniser les  situations
pédagogiques devant permettre aux ¢tres humains de développer au maximum
toutes leurs facultés potenticlles et d'aticindre progressivement l'autonomic
dans la recherche du sens de leur existence au contact de leur milicu."168

Humans arc morc than animals, Besides having innate tendencies

(automatic responses in strictly patterned ways to specific signals (lashed by

the environment or others),169 individuals also have a personal

consciousncss made of impressed traditional clements united into a complex

system of lcarned responses.!70  So, the role of religious cducation can be
defined as tcaching young pecople to carc for what comprehensive insights

have shown to be dcar to humanity. Every person nceds to reallize that

"perhaps it docs matter which path we choose to follow,"171 uand that being
faithful to onc's personhood means taking responsibility. It is importam 1o

pass on to thc younger gencration a cosmic awarcncss, a love of beauty and

the art of savouring it.172  Appreciation for life and Creation is an important

lesson, and it is best cxpressed in onc of Meister Eckhart's meditations:  "If the

only prayer you say in your whole life is thank you, that would suffice,"173

Religious cducation in a formal sctting must rcinforce what has

been established at home.174

"The religious climate of the family... is the dctermining factor in
rcligious deveclopment...  What is cngendered in carly childhood is a gencral
attitude toward religion that may be a receptive attitude or a rcjecting
attitude. All later cxperiences touching the person encounter this attitude
and cither strengthen it - the more likely tendency - or weaken it.  The basic
attitude is always very difficult to change."i75
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Attitudes towards rcligion are rooted in the experiences a person

has gonc through and the choices a person has made in the past.176  An
upbringing that ncglects the spiritual dimension presents the risk that a void
will reside within a pcrson's inner structure: "The mystical dimension of our

psyches is part of our truc sclf but our culture teaches us to deny it and thus

cducates us for dcpression which cventually leads to despair."177 The
cmptiness humans feel needs to be filled, but modernity neglects the spiritual
and "actually promotes ncgative addictions: drugs, crime, alcohol,
consumerism, militarism. It encourages us to secck outside stimulants to

provide meaning for life... because it is so woefully out of touch with the

power inside."178 Rcligious education is thc tool adolescents have at their

disposal to stcer themsclves toward their spirittual home, whichever that

might be, as long as it is life-promoting.179

It goes without saying that rcligious education must be sensitive to

the changing nceds of growing persons, and must not choke them with
conformity or drown them in anonymity.180  Religious ecducation must
cmphasize the importance of personal fulfillment, must insist on individual
personal responsibility and must develop a person's ability for compassion:
"Compassion is not mercly a moral norm. It is a consciousness, a way of
sccing thc world and responding to the world."181  As religious education
guides students toward an understanding of their prophetic role, adolescents

must lcarn to rccognize the spirit of God in the cver-changing occurrences of

daily living.182

Religious cducation should offer insights into religious language:
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once students lcarn rcligious language, they gain new knowledge that in

turn affects their understanding of life: "language, it scems, shapes domains

of human existence and action that arc preexperiential."183  Suggesting the
usage of a rcligious language to students does not imply that they must use it
rather, just like for any other language "thce student is invited to take part in

a conversation and discover ways of spcaking that he or she may choosc to

adopt."184 Enriched by this new source, students can then continue their
secarch for mecaning and attempt a personal rcflection to be able to detect

"signals of transcendence, which make the question of the nature and

purposc of God a relevant question for all persons."185

The analysis of the stages of religious maturing has revealed that

students need intellectual security,186 and so it is the role of cducators to help
students find inner peace and stability, to cnable students to escape the

deafening noiscs of socicty and in so doing, allow themsclves to be open to

transcendence: 187  "we nced silent spaces and silent times...silence should not

simply be taken literally to mean abscence of spcech or noisc.  Silence is also
letting other images go."188 Once people lct go they become open 1o

transcendence. 189 "The listening for the divine and the recognition that we

arc not the [final mcasure of things arc the marks of a rcligious

education."190  This movement towards interiority should first lcad the

students to rccognize the "sacredness in cvery phenomenon of life, in man's

relation to his fellowmen and his relation to the universe."191  Sccond, this

interiority should lead to action taking. "Social action is not the preserve of

some special-interest group. It is an imperative of faith."192
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The analysis of the stages of rcligious maturing have provided an

understanding of the fact that "thc modern idca of decvclopment contains

within itsclf a rcligious mecaning and an cducational mecaning,"193 besides
cstablishing paramcters that will help to anlyze and cvaluate the cxisting
programmc of moral and religious cducation of Quchec’s Protestant schools in

the following chapter,
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CHAPTER FOUR

Le prenner pas vers une oventuclle
thérapeuthique,  d'est Petabhissement d'un
diagnostic cortect,  bunoeducation, on sorgne
sans  diagnostic, peu surpienant gu'on
gudrisse  rarcment !

Auvthiur Koestlen

A CRITIQUE OF QUEBEC'S SECONDARY ONI PROTESTANY

MORAL AND RELIGIOUS EDUCATION PROGRAMME

The historical overview of chapter two  discussed  how  previous

generations found meaning in their life It claborated  the rehmious and
cducational paradigms of cach period. Through the histonical progression,

the role of the school as a legitimate and needed partner o the rehious
cducation of children was clatificd.2  The thitd chapter traced the search for
mecaning of individuals. It described the spiritual journey of human beings
towards religious maturity, and, in so doing, outlined the tole of relymouns
cducation as an ecssential factor for rcaching any form ol spiritual maturay 3
Chapter four will analyze the contemporary tapesuty of  cducation  and
religious cducation. A sct of cvaluative criteria will be suggested  and apphied
to the present, sccondary one, Protestant MRE  curnculum, anoorder 1o discusy

the possible direction that religious cducation could take o the funae
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Keeping in mind that the social fabric of socicty is thc matrix upon
which the cducational system is built,4 it is important to understand the global
situation in order to cstablish relevant criteria to ecvaluate the current
programme of moral and religious cducation in a rcalistic way.5 There nceds
to be a balance between abstract theory and concrete tcaching,  When we look
at the contemporary state of religious consciousness in our socicty through
what is taking place in our schools, the tug-of-war between religious
traditionalists and progressive sccularists secems to dominate the situation.6 In
order to guarantce that cducation continues its active role in human
cvolution, and does not stagnatc as the rcsult of the on going conflict, there is
a nced to crcatc a perspective that will enable teachers to question their
tcaching while cducating constructively,  The analysis of the contemporary
situation is to be understood as a sign of concern for objectivity in asscssing

the programme.

Before anlyzing the current situation, it is important to kecep in
mind that this study presents special difficultics: First, as wec live and arc
concerned by the very actions we are trying to analyze, there is no historical
distance between us and the cvents which arc taking place; therefore, no
buffer zonc cxists to allow a clear perspective. The world is changing at an
incredible  pace,” and wc cannot grasp the whole of the situation until all
active tensions have balanced one another and until the issucs have been

resolved,8 in other words, until the present has become the past. Sccond, the
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incredible quantity of available data creates confusion, and since no
rescarchist is passive,? the sclection of data and its sorting out are in
themselves a valuc judgment. 10 Of course, it could be argued that an in-depth
comprchension of a situation is often morc valuable than cold objectivity. V1
Third, all other historical periods knew only one accepted religious paradigm
for a given socicty, It is the first time, that onc group faces many rcligious

paradigms, all claiming absolute truth,12

This muliiplicity causes confusion, for it is highly difTicult for
anybody to scc clearly through all the available options of today. Ecumenical
movements, dialcctical theology, existentialism, hermencutical theology,
political thcology, liberation thcology, feminism, black theology and third
world thecology all secem to oppose onc another in their efforts 10 grab a picce

of the Canadian rcligious market.!3
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ORIGINS OF THE QUEBEC SCHOOL SYSTEM

Canada has an cducational system that is under provincial
juridiction.  In 1867, Scction nincty-thrce of the British North Amcrican Act

stipulated that provinces were to have full power to make their own laws

governing  cducation; 14 at the same time, provisions for the safcguard of the
rcligious minoritics were also  included in that agrcement. Since ecach
province was allowed to dccide its own cducational direction, thc cducational

paths takcn by the provinces were quite varied. As a result, no clear focus to

cducation is to be discovered in Canada as a whole.15 Deccisions on curriculum

and didactic material are made ten times over, though most of the time

accidental parallel developments do not go unrccognized.16

In Qucbee, cducation reflects the mentality of the two founding

nations:  English Canadians perceived education as the motor for a healthy

cconomic growth and highly promoted cducation for all;!7 French Canadians

were under the tutcllage of the Catholic Church, which thought it best to keep

cducation as a priviledge for a select minority of children,!8  Only youngsters
who were intended to become doctors, lawyers or priests rececived an

cducation: the others recmained with a few years of schooling, quite

illitcrate. 19

In 1846, two school commissions werc sct up and they were

designatcd as Catholic and Protestant.20 At the time, most Protestants were

English spcaking and most Catholics were French speaking. The poor souls
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who did not fit these categories often opted for a language change or apostasy,

a difficult choice in cither casc.2!  Quebec public cducation, having been

goverment funded since the carly 19th century, has scen  governmental

policics control the content of its curriculum and its aim ol cducation,22

In modcrn times, governments all over the world stand as a (ool of

social change,23 and their policics accordingly affcct the schools which
mirror socictal valucs.  Unfortunately, schools often have had to put up with

political pollution and have been obliged to serve the interests of a few by

becoming an cffcctive agent of ideological control.24

While it is of utmost importance that schools take reality into
account in order to be efficient,25 thcy should not become instruments of
domination, control or manipulation.26 As thc twenticth century unfolds, a
wind of sccularization is blowing. This tendency towards sccular ceducation
and the idea that schools should abstain from cducating religiously, arc a

rccent phenomenon and they both have affecied the Quebec educational

system.27
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QUEBEC'S SOCIETAL CANVAS

Today, in Quebec's socicty ideological contradictions abound, and

conflicts between socicly and religion are highly noticcable.28  No single

system of thought, moral code, or religious tradition is the accepted
paradigm,29 and often the sacred has been completely camouflaged and

identified with the profanc.30  Quebec's socicty sces the nced for individual

personal  fulfillment, but it favours "la formation scientifique, technique et

professionnelle, au détriment dec la formation spiritualisic et humaniste."3 1

Qucbee's modern socicty is full of individuals who deny the vital role of

religion32 while continuing to have a strong interest on the subject.33

What follows thesc denials can only be termed unfortunate
occurences:  while people might decide to overlook the spiritual dimension of
their life, their basic nced for organization and their thirst for meaning has
not diminished. No socicly anywhere or at any time can cxist "without rules

or government, opcerating simply on the basis of continual spontancous

desire,"34  When religion does not serve as the appropriate instrument for

social stability and pcrsonal development, the void is filled by other mecans:

mcans that do not nccessarily imply ascent, respect, justice and compassion.3 S
The constant ncglect of the spiritual dimension in Quebec's modern sccular

sociely is catastrophic, because it renders individuals, and socicty as a whole,

quitc powerless.36

Mislcading movements posing as rcligious substitutes arec rampant
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in Quchcc:  many hop on any idcological band-wagon only to rcalizc when it is
too late, that it was the wrong thing to do. Athcism is a movement that has

become increasingly popular as Quebceers shake off the hold the Church used

to have.37 Athcism presents an idcalistic illusion: it suggests  tha
intclligence, knowledge and secularization alone arce sufficient to  change
human rcality.  Athcism promotes the complete denial of any transcendent

dimension and the denial of possible mystical links to a numinous being or

force.38  Most athcists perceive religion as a negative force, as a repressive
instrument of control or as an oppressive way to promole socictal domination

and accumulation of wecalth by rcligious organizations, at the expense of
pcoplc.39 Athcists distort pecople's consciousness in negating the spiritual

mission of religion, and fall into reductionism.40  Matthew Fox believes that

"to ignorc and deny the mystic inside encourages the idolatry ol

tcchnology,"41 while at the same time, denying the cxistence of the true

human sclf. Athcism can lead to despair and a lack of vitality as it proposes

the dictatorship of rcason over faith42 As knowledge and technology fail the
modern world, and individuals still cxperience sorrow, loncliness, pain  and
injusticc, men and women look beyond the cxperiences of their utilitarian

matcrialistic and plcasurc-secking socicty, in scarch of a soothing that is only

found in authentic mysticism.43

The vacuum left by the popular athcistic idcology lcads many
Qucbccers on a quest for mystical cxperiences, fecling thirsty for  communion
with the numinous, for visions and for inncr pcacc. Many pscudo-mystical

movcments such as animism, panthcism, new-ageism and other varied exotic
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cults, prcy on unsuspecting victims,44 It must be realized that the products of
human imagination and cogitation arc not cqual to truc mysticism though
they arc dcfinitely valuable. The Bible warns against falsc Messiahs:  these
pscudo-mystical movements because  they often lecad to the scvere
underestimation of pcople's responsibilitics and opportunities and do not meet

the justicc-making and compassion criteria that arc the gauge of authentic

mysticim, could well qualify for the falsc Messiah category.45

Nationalism is another popular sccular movement that often scrves
as a rcligious substitute. Qucbec is presently witnessing an  upsurge of
nationalism that almost stands as a ncw religion; perhaps supplanting cven
the religion of "hockey".46 Qucbec's nationalism scems to be a determining
influence in the meaning-making process for the majority of pcople.

Excessive commitment to any nationalistic doctrines can lecad to political

oppression and other varied forms of abusec.47  Hunger for nationalism often

stems from personal dissatisfaction and morc often than not, reveals inner

imbalances and  insccuritics.48 Spirituality which could enlighten
nationalists towards a greater sclf-rcalization and the building of a better
socicty, is often missing among nationalistic platform:49 futile materialistic
claims monopolize large sums of money which could be better used if
cmployed (o cradicate unemployment, hunger, social incqualitics and

poverty.50

Consumerism is another very popular pitfall that lurks in Quebcce's
socicty.  When people arc unhappy they oficn go on buying sprces or amass

all kinds of goods but "thc human race cannot in fact buy its way... out of the




borcdom that results when truc mysticism is lacking."31 When spitituality is
denicd, there is a loss of grounding for valucs. A cleavage then occurs
between what is considered personal good and socicty's well-being,  When this
separation takes place, individuals strive towards their own advantage at the
cxpense of the communal well-being. This partly cxplains greed, the
irrcsponsible usc of power, thc irrational quest for acquiring material goods,

thc opportunism and the unscrupulousncss that is often cncountered in our

callous contemporary society.32 Pcople somctimes think they can also buy or

sell God, but a mecrchant's mentality destroys all compassion:  "A monied soul is
a decad soul."53 While religion appears in rcgular TV programming and
convenicntly becomes a lucrative source of revenue,34  "the worldview of
advertizing has bccome a national philosophy of life,"55 which supports the
objcctivation of pcople and denics the worth of human beings.56  In our
technopolis, individuals arc often rclated to as if they were machines or

objects.57 As pcople arc conditioned to relatc to cach other as objects, they

often perccive others as obstacles or obstructions to be climinated:  this harsh

quirk in turn, partly cxplains the growing violence of our citics.58

Athcism, nationalism and consumecrism arc somc of the mportant
factors contributing to Quciec socicty as it is today. Incrcasing immigration is
another determining factor of Quebec's socictal structure, a factor which will
bc mentioned in the following scction.  Though the situation in Quchee is
serious, it is no worsc or no better than the situation in the rest of North
America. The provincial government has sensed Quebec's changing socictal

structurc and has tried as best it knew how, to adapt 1o the situation,
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Maodihications  are however  difficult to enforce  and  take tume to be

implemented 59 Therefore, the role of religious education will be that much

more important, as it tries to complement governmental  eftorts towards

better and a more responsible  socicty.




THE NEW QUEBEC EDUCATIONAL OPTION

Qucbcc  has witnessed a profound mutation as to how people

conceive their relationships towards the cnvironment and towards others.60

An ccological consciousncss is beginning to cmerge as people become aware
that they belong to a wider carth community.6!  Individuals arc starting 1o

realize the long term cffects of their socictal and general behaviour.62 If the
ccological movement is too recent to have causcd significant changes in
Quebec's curriculum, the arrival of an incrcasing number of immigrants to a

oncc homogencous socicly, has profoundly altered the intrinsic dynamics of

Quebec's  socicty, and required immediate  action.63 Pluralism and

cnvironmental consciousness stand as the new guiding principles  behind

Quebec's global conception of individuals and socicty.04

The recent advent of a pluralism of cultural and religious views in
Quebec, has crcated a situation where individuals have the possibility of
choosing a way of life different from the onc in which they have been

brought up. In such cases, a situation is crcated where pcople are forced to

redefine their own cultural and religious positions.05  The mere multiplicity

of mass-communicated idcas and notions about the world, causes individuals 10

cxpericnce a sensc of being overwhelmed,66  and the peaceful cocxistence of

several belicf systems within the same geographic space is requiring people

to learn to live in tension with other cultures.67  Every person is deeply

influenced by the cultural heritage of his or her community, notwithstanding

the fact that thcy may or may not accept this rcality.68 A pcrson's cultural
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hcritage is responsible for thc chosen system of symbolic codification and

mcaning-making; a person's culturc colours the concrete framework which

cmbodies human relationships to the numinous.69  With the cohabitation of

scveral belielf systems  within Quecbece's geographical borders, the problem of

rclativism of valucs has become a real issue.70

Somc thcologians  arguc that all religious stands are not equal.7l
Others say, that any scrious rcligious inquiry or journcy requires an
asscssment  of the surrounding religious phenomena in order to reach a
deeper  spiritual  undcrstanding. 72 Since a person's basic rcligious vision is

dctermined by factors beyond his or her control:  place of birth, historical
period, and cultural community,73 and since all rcligions arc culturally

incarnated,74 it is not fecasible to validly grade rcligions as totalitics.75  Only
some aspects of a given religion can be examined at a time. The determining
factor for grading rcligious occurrences can only be whether the religious
practiccs being analyzed arc life-promoting or life denying.76  Therefore, just
as there arc different cultural ways of being human and different ways of

thinking, therc cxist also different acceptable rcligious ways of being

human.77

Facing this ncw pluralistic reality, the Quebec government

responded by issuing a first official document on pluralism and intercultural

cducation in Avis, in 1983.78 In 1985, thc government proposed a new concept

of ntercultural cducation, and in 1987 in Vivre la diversité en francais. the

Ministry of Education cvaluated the intecgration mecasures i1 had previously
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proposed.79  Stating that every individual can and should contributc to the
making of thc Quebec socicty, the government scemed to present a positive

stand.  Unfortunately, Quebec's cducational policies once scrutinized, display

some ambiguitics.80 It is interesting to note that the government promotes

respect for cultural differences while perceiving them as obstacles to be
overcomc.81 The government says, we recognize that you arc different so that
you can become like us and be assimilated.82 In official specches immigrants

arc often transformed into the scape-goat for cxisting social problems.83

For their part, the majority of parents recently surveyed, proved to
be far more concerned over the quality of cducation in the schools, than by
the official policics of the Ministry of Education on the subject of the respect
for cultural heritage. The parents' answers stressed the importance of the

equality of chances nceded to ensure that their children would be able 1o

grow and cventually become masters of their own desliny.84

It is possible for schools to be agents of integration and acceptance

by offcring quality education for all.85 It is cqually important that respect
for personal values, valorization of cultural heritage, as opposed to
folklorization and reduction of cultures,86 as well as the crcation of an open
dialogue between cultures be promoted within the activitiecs of public

schools.87 It is the role of the school to teach children about their rights and

responsibilitics.88  Yet, in order to cngage mecaningfully in sccking valid
practical solutions to the problems that have cmerged with the growing

pluralistic naturc of Quebec's socicty, a theorctical and philosophical
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framework should be claborated.89 Up to now, many approaches to plutalism
in the schools have been suggested by varied soutces, but pluralism  really
prcsents a problem greater than just an cducational headache: 1w is not  just

the problem for newly arrived immigrants but rather 1t s the problem of the

whclc society lcarning io live in compassion and cooperation 90

In a pluralistic socicty, the role of religious cducation takes on great
importance as it attempts to respond to the particular spirttual needs of cach
individual.91 In Quebec, religion has ccased 10 occupy the centre stagpe of
socicty,92 and religious cducation must fight the general cducational
tendency to valuc grades and production over real human growth93 o
example, the Curriculum Guide stipulates that cvaluation i moral  and
religious cducation must take place for the purpose of reporting as part of the

cycle of cvaluation in the certification of sccondary studics, but msists  (hat

this ecvaluating be distinct from the cvaluation of activities ntended lor

personal  growth.94 As a result, tcachers and students arc often  more
interested in the grades that will appear on rcport cards than on making

certain that actual maturation has taken place.

Protestant religious cducation in Quchec proposes a  non-scctarian

approach to rcligious schooling.95 The present program took elfect January

first, 1986, and is in usc in all Qucbee schools offering Protestant moral and

rcligious cducation.96  The success of the Protestant approach depends largely

on 1the ability of its curriculum to match the chalicnges posed by the cever

changing necds of Quebec's society.97  Teachers play an amportant role m
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making the material of the curriculum relevant to the needs of the students.98
Rehigious cducation within a pluralistic context should strive towards helping
students  develop sound judging abilitics, form critical thinking, study the
diffcrent  ways n which human bcings make mcaning, understand the
contribution that holding belicfs makes, shape their own thinking, and

rccognize  that faith is a higher form of knowledge than just factual

knowledge.99

Religious ecducation within a pluralistic context should requirc the
promotion of a rcligiousncss that sustains people in their nceds and shows

u

how "a rcasonablc and honest person, willing to take responsibility for his or
her own life, can find good reason to affirm that the mysterics we all face are

signs not of ultimatc mecaningless but of a divinely numinous Ultimate, which

somchow is the mecaning of cverything."100 There cxist competing models of
rcligious cducation, for cxample the historical approach which discusscs the
ways people tackled religion in the past, the issue-centered approach which

refers to world religions to clarify modern issues or the phcenomenological

approach which deals with how pcople comc (o grips with religion.101  While
all approaches have worth and validity, it 1s important to establish evaluative
criteria to analyzc the chosen curriculum and rcadjust if nccessary the aims
of the rehigious cducation program 1o ensurc that it remains relevant,

dynamic and life-promoling.
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EVALUATIVE CRITERIA

Religious cducation along with socictal achievements has  evolved
through time. In today's complex cducational world, curricula are a necessity
The demands made on the religious cducation curriculum  have incrcased as

we  have asked that curriculum accomplish  more and  assume  more

responsibility for cducational success and failure "102  Curriculum 1 the

twentich century  has  become a highly  controlled tool and 1t has sometimes

been used as a sophisticated idcological controlling device 103 1n om

pragmatic socicty, governmecntal bodics and ecducators tend to look for “the

right curriculum (which) would solvc their problems,”1 04 instcad of
analysing the situation at hand for illuminating insights.  As curnicula come
and go, it is important to reflect on the philosophy behind the curricula and
cstablish somc criteria to facilitate the analysis of that philosophy. The
following sct of criteria should help to delincate the paramecters of a life-
promoting rcligious cducation curriculum and help clarily the vision behind
the curriculum. No worthwhile implementation is possible unless the deas

that hic bechind the curriculum are clearly stated and deeply understood.

Before deciding on a set of criteria, it will be usclul to deline what

curriculum is, since the definition of curriculum has changed throughout the

ages and has recently attained a scientific status.105  The following will be the
chosen definition and  all further references to curriculum  will refer to this
specific dcfinition:  curriculum will be considered as a map, which traces the

organization of knowledge into rcalms of mecaning, cach with its own methods
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and charactenstic structures. 106 A curriculum is an instrument by which the
teacher communicates with his or her students.  This cducational map is there
to help the student determine where he or she is on his or her growth-path
and, what 1s thc best way to rcach the goals he or she aims at. This map allows
diversions into anterest-trips  for students, cnriching them along the way, but

most important of all, this map is a design to facilitate the learncr's growth; it

is not a prescription or an edict.107



Criterion #1: Educational Concerns

A rcligious cducanon curriculum should fust display  educational
conceins.  The curriculum being a map to guide students on theinr leaning

journcy, it is normal that its first concern should be educattonal and not
religious.108 A curriculum should dclincate the process of learmmg and the

goals to be moving towards.109  "Education 15 not 10 piess the child mto any

prearranged mold but to bring out his normal powers in  their own natural
order."110  Studznts will show common patterns and ducctions but the pupils’

final outcome is uncertain and of thecir own volition. ! 1l Theretore, o

curriculum should Icave some room for local adapiation.  This flexibility s a

crucial clement of any curriculum.
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Criterion #2: Respect for Religious Developmental Stages

A rchigious cducation curriculum should respect the religious

developmental  stages of students.  Gabricl Moran in Religious Education

Development, has claborated a comprchensive rchigious developmental theory

gurded by s concept that all lifec is rcligious, that being rcligious is a
condition known o cvery person and finaily, that this condition plays an
important  part as pcople make decisions for the orientavion of their lives.
Moran offers a theory of religious development concerncd with the creation
of a coherent religious cducational language that would ¢ comprchensive,

consistent  and  precise, so  that it could bridge the gap between modern

cducational language and traditional rehigious language.112  Moran divides
the religious development of an individual into three stages, «ach subdivided
into two moments.  Thosc stages do not show a lincar progresswon but rather
indicate a spiral movement indicating the various levels to be rcached as the

next stage is  cntercd. There are occastonal stage reversals since the

development of the person 1s based on a constant circling back motion. 113 A
new  stage s a qualitative step and provides new adcquate answers, imagery
and  language, where the previous ones were no longer sufficient and
satisfactory in the resolution of problems.114  Therclore, any religious

cducation  curriculum  should take into account the rchigious developmental

stage of studen s in order to be ceffective.
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Criterion #3. Presentation of Fundamental

Beliefs and Values

A religious  education  cuirtculum  should  present  studenis  with
humanity’s fundamcntal beliefs and values.  Education plays an ampartant qole

in the process of humanization  of students [extermnalization, objectivation and

internalization]. 115 Every person as he or she matures  discovers  the givens

of the human condition. Those givens mean "those facts about human bemgs

that are constant, irrespective of culture and wdeology,"1 16 (hose constant
featurcs  illuminate the fact that the beliefs people hold shape their existence
In a lcarning process, it is possible o discover the core values which are
implicitly included in humankind's givens.117  Those core values exist
tension of cach other within society When a happy balance s found, an
individual finds harmony in life.  The specific form that an individual wild
become at the end of his or her maturation penod, will correspona to his or
her belicfs about  what a worthwhile human 1s 118 The study ol tundamental
beliefs and values will lead  students to discover the human person's ntninsi
rehigious naturc and the nccessity to believe 1n somcething At the same time,

students will come to realize that no onc holds a ncutral posinon nor are

anyone's  statements  value-fiee 119




Criterion #4: Promotion of Understanding and Respect of Other

Belief Systems

A rehigious education curniculum  should promote the understanding
and respect of the dilferent modes of meaning-making that human belicfs can
cmbody Belicfs and values nced to be embodied in a specific mecanming-
mahking modc. i other words, people arc not rcligious in gencral but  nced to
articulate therr beliefs and values within a particular religious code.  Becausc

conlhicts arise when this embodiment of beliefs and values occurs, it is

important  that  students develop an nter-faith  consciousncss. 120 What is
refered 1o here, is nol a utopic vision of various faiths but rather a realistic

vision that will cnablec students to function properly as religiously mature

persons in socicty.!2l  This inter-faith consciousncss would allow for real

communication to take place: an inter-religion communication bascd on

respect  and mutual understanding.122  This consciousness would hopcfully

chimimate prejudices and the all-too-frequent  tendency to want to alter others

so that they would become hike wus.123 Prcjudices arc based on perceived
rcahitics, but arc quickly transferred to an affective and unconscious level.
Since  they root  themselves in an  alfective-psychological dimension,

prejudices  resist rauonal cexplanations.  This 1s why it is most difficult to

cradicate  evisting  prejudices. 124 Education thercfore plays a very important
role m the shaping of students' atitudes towards others.  Even though, it is
casier to form and transmit a new attitude than it is 0 ¢ cate a change in

enisting attitudes: it is important that cxisting negative tendencies be  tackled

before they spread and contaminate other students. 125  In today's socicty,

many people  feel uncomfortable in a multi-religious environment. This
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uncase  should not be convemently 1gnored  bdut should  be adequately  dealt

with Understanding who the others are mught alleviate these  uncomtortable

feelings. 126
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Criterion #5: Content and its Requirements

The content of a religious cducation curriculum  should be non-
represssive,  nou-indoctrinating  and  non-prescriptive. It 1s 1mpossible to
determine  what  the precise content of a  religious cducationn  curriculum

should be However, the matcrial should be carcfully sclected and  the content

should have no denominational bias.127  The content should be carcfully

screened  against a hidden  curriculum  that could discriminate against some

minorities, whether they be racial, religious, sexual or political, 128 It would
be best to start the religious ecducation curriculum from an anthropological

pomt of view. signals of transcendence could be found within the empincally

given  human  situation 129 There are constant components within  cach

human being and  those components reveal themselves regardless of the

spacto-temporal  situation  of individuals. 130 Using these components as a
starting  point could ensure a non-repressive curriculum, An open and
respectful  rehigious  educational  content  should provide students with a

"metaphor  (that) has the most fruitful social, politcal (and) institutional

possibilities."13 1 Religious cducation is responsible for ensuring a productive

wmterplay ol personal and  social forms that should be forever open to

development. 132 The content of the curriculum 1s to be used to feed the
intellectual hunger of students. It should provide them with up-to-datc and
accurate  data to respeet their inteliigence and their quest for knowledge.

“This knowledge should be complemented by additional conceptual learning

provided by one's own group,”133 the experiential level is best dealt with
outs'de of school.  Indoctrination 1s the teaching of ideas with the intention

that students believe regardless of cvidences and regardless of the students'
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personal  stand, 134 4t can be conwidered mfluence cattied 1o exeess A
rehigious  education curriculum  should state clearly  that whatever s content

15, 1t should not be used 1o suppress evidence or to assert one's authoity g

coercive manner. 135 A truly non-tepressive,  non-indoctninating  and  non-
prescriptive  content should foster a positive attiitude  towards  the  transcendent
asprrations  of  human  beings  while engaging the wmterest, the awateness  and

the minds of students




99

Criterion #6 Guiding Towards the Discovery of Identity and

Proper [Interpersonal Behaviours

A rehigious education curriculum  should guide students towards the
discovery  of therr own aidenuty  while at the same tune, cncouraging a
sensitivity  regarding  proper anterpersonal  behaviour Students nced to

discover that "each woman and cach man is a umque historical and bodily

creature," 136 and that this uniqueness 1s important,  Too many students feel
msignificant and lost.  The result of their negauve perception can be found i

the alarmingly high rate of teen swicide. Students often cxpericr.ce an

identity  cnisis during therr adolescence. 137 The role of the religious
cducation curniculum is to provide mcaningful material upon which tcachers

base themselves for cducating and nurturing. The carcful nterweaving of

those two actions will help students develop confidence in  themselves.!38

The students' scarch for identity should thrust themn forward towards maturity

and towards becoming  fully human.139  In a multi-faith society, 1t is

mmportant - "o make  students  aware  that we are not the centre of the

unmiverse " 140 Ag students learn about humility, they can better understand
what therr relationship to others should be.  Learning about common human
ground and common human weaknesses, as well as ‘carning about sharing

and  personal  accountability, should result in a better and less prejudiced
world 141 A religious cducation curriculum should try to curtail all explicit

rejections  of  what others hold sacred 142 Scif-confidence, tolerance and
responsibility should be the basis for a religious cducation curriculum  which

scehs 1o guide ats students  towards  sclf-discovery and towards proper human

dealings
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The above listed set of criteria s concerned  with the  phidosophy
behind a rehgious education curriculum. It is hoped that the application ol
these criteria 0 a curriculum, can help an cvaluator ask pettment  questions,
which in turn will lead him o1 het to the adentification ol the  philasophy
undetlying the curnculum, as well as provide a basis for a conciete and sound
cvaluation of the currniculum. Of course, there are other  aspocts  that
imfluence the quihity of a curnculum such as clarny  of language, suitable
format, precise vocabulary, close relation of the material o  the targeted
students, sound organization  of the matertal  and  a  compichensive
bibliography, to name just a few. The next section will apply the suggested
criterta to the current Secondary School Curnicalum  of  Protestant Motal  and

Religious Education, at the sccondary one level
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APPLICATION OF EVALUATIVE CRITERIA

[he present Sceondary  School Curnrculum tor Protestant Morad
and Rebrmous Lducanon was authorized by the Mimister of  Education and took

cllect on January  Ist 1986 It had previously  recenved the approsval of the

"Comué protestant du Conserl supénicur  de  I'éducanon “143 This Sceondany
School Curnrculum s complemented by a Curticulumi Guide Though designed

to accompany the curnrculum  and  intended  as a support document  for

" 3 : : " 1
teachers,  "this guide 15 an official document whose use is optional "1+
Together, the curnicelum and the guide represent a program of moral and

religrous  education  designed to it the continuum of moral and cligious

mstiuction, as stipulated i section 43 of the Régime pédagogique 145

The three modules established by the Mimstry ol Education (o1
the 1caching of secondary one students attending a  Protestant  school aie
fnst, the scarch for identity in the stories of the Old Testament, while showing
how the covenant epresents the essential behief of the Scniptures and

provides an  understanding  of the relationship between God  and  the
Hebrews, 140 second, the mythical dimension of woild rehgions  thiough the

study  of creation myths from vanious cultures; 147 thud, the development of a

sense of  personal  identity  through the  examination  of  heredity,

. )
cnvironmental tactors, personal value systems and social changes 148

In a booklet enuitled Protestant . Moral and  Religious Educauon,

the  Quebec government an conjunction  with  the Comuté  protestant clearly




states the amms, the nawe  and  the onrentatton of the Protostos ot o

rehirons curoculum TR The tollowmyg apphicaniion of the evale e cnder

will examine  the  thiee previously mentioned  documents

The fost ctiterton states that a0 wotal and rehivion s ducation
curtticulum  should  be pnmandy  concerned  with  cducatronmal wattors In

Protestant _Aloral and  Relrerous  Education, the  covernment andicatcs dloarhy

that the mam objective of the present MRE program s "o cicouraec the

personal  development of the puptd 130 Development hore can Iy tob et
o mean  progiess  or cevolution Inasmuch as cducation s mierosted e the

natute and duection of the changes that occur within the  development ot o

leainet,I51 we can then say that in presenting  the encourasement of the
personal development ol the student as its fust goal, the prosent curnculum
respects  the fust critenon, Furthermore, the (st section of the Curncuium
Guide presents an  overwview  of developmental theornes  which have  outhned
the aspects of adolescent growth to be considered when teachmye the  presem

MRE curriculum.

The sccond criterton tefers to the need to respoct th ave ol

religious  development of the  students When Gabrel Moran claborared b,

thecory of rehigious development, he studied Praget, Kohlbhore and Fowlor 1957
The authors ol the Protestant MRE program tescarched the hiddd of porsonal
development  and anvestigated  the same  sources  an o Gabrcl Moran Whils
Moran suggests a  coherent  rehgious  educational  stracture baood on i
rescarch, the authors of the Protestant MRE curnicutuni mention cach theoy,

studied  but  do pot merge them into one  cducational  rclior cdacaon
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structure.  The authors fail to bridge thc gap between cducation and religion.
Moran oflcrs a broader perspective by wanting pcople to go beyond where

thcy are and by cxplaining how an individual dcals with his or her inner

invisible dimension in scarch of finding mecaning to lifc,153

In the second scction of the Curriculum Guide, the authors of the

program offer an accuratc description of older adolescents’ developmental

stages,!54 but scem to overlook the fact that sccondary one students arc
generally thirtcen to fourteen ycars old, and only entering puberty. The
authors obviously arc conccrned that the curriculum should match the stage
of devclopment of the lcarners, but need to reconsider the stage sccondary

onc pupils are at.

The thrce modules of the secondary one moral and religious
cducation curriculum certainly offer much material which forms the

intcllectual content necded when religious education is part of a larger

cducational  curriculum;155 but some adjustments are needed in order to
ensurc that the material corrcsponds to the developmental stage of the
students so that they arc not turned off by the subject matter and can benefit

from this course.

The first module, inasmuch as it offers the possibility to
"personalize” God, answers the nceds of the pupils to perceive Him as a person
and nothing greater. It is up to tcachers to provide a concrete particular

religious  background ;o that the children will be able to acquirc a specific

religious  language.156  This religious language is the medium through which
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the children will fecl they "possess” God. Domg so, they will feel secure and
will start to understand the universe around them.  Students have been hnown
to identify God with a specific scgment of rcality, therefore teachers awate of
this phasc should limit to onc the religious ideology they use as aelerence
The children will usc this knowledge to better anderstand their own rehigions
affiliation if the latter is diffrent from the onc presented in class. 157 To
provide children with a concrete specific religious background does not mean
indoctrination or the forced conversion of the cluldien 1o the chosen
idcology. As children cxplore the universe from its outcrmost limits and work

their way inward, this other religious territory is nothing more or less than a

chance for an adventurous cxploration.138  These encounters will help the
children find their own identity. The above menuioned aspect 1s not presented

within the curriculum or the Curriculum Guide but it is most important.

At the acquiring-a-rcligion stage of personal development, students

arc not rcady to accept or reject the moral and rchgious system they have

rcceived, as the authors suggest,139 because most pupils are still in the
process of sctting up their religious system in a concrete and particular
framework.160  While claborating concretely their religious  system, students

show a tremendous ability to store information and devclop their abstract

thinking to form a system of idcas which will provide inncr sccunity 161 Ay

this level, students begin to differentiate between the sacred and  the
profanc.162  They learn a specific religious language by which they feel they
posscss God.163  This in turn, gives them the assurance that the world can be

understood and that it is acccptable to trust onc's thinking.164  This trust in
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their ability to think, will later lcad them to rcassess the religious system that

they have been presented with.165  This aspect of the sacred and of a religious

language scems to have been overlooked in the Curriculum Guide.

While the first two modules can be adapted fairly casily to the
students' nced, the third module presents a rcal challenge.  Most sccondary
onc students have not rcached the religious developmental level cnabling

them to be interested in a cercbral scarch for their identity, as the curriculum

proposcs. 166 Their immaturity and youth secriously slow the progression of
lessons devoted to this module, This third module would be fine at a sccondary
three or four level, when the students are between the ages of sceventeen to
nincteen.  Ofien, this module has frustrated and bored students, not to mention
crcatcd a fceling of insccurity and tension. Substituting the cxercises
reccommended in the Curriculum Guide for a serics of adventurc tales which
serve as a stepping block for classroom discussions about valucs and the
students' perception of the actualization of those values in Quebec's socicty,
might prove morc worthwhile.  The presentation of fictitious tales facilitates
the integration of current topics.  All efforts should be geared at fostering
students’ reflections on  people's actions, attitudes and motivation and to teach
these students how 1o probe beyond appearances and the immediate reality
level.  As professionals, teachers are cntitled to claborate what they consider
appropriatc to tcach from the Ministry's curriculum proposals, because they

arc awarc of the varicd stages of religious development their students have

rcached.

While the curriculum does not offer as precise a study of
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adolescents' religious devclopment as could be hoped for, it does r1espect the
ideca of stages of development. It will be up to the teacher to focus more
specifically on his or her students' developmental  stages, as he or she

personalizes his or her teaching.

The third criterion mentioned the importance of  transmitting

human fundamental belicfs and values. In Protestant  Moral _and  Religious

Education, it is clcarly stated that swudents arc cxpected to develop "an

understanding of the moral and religious values of the community,"167

which they live. The Sccondary School Curriculum lists some of the essential

belicfs to be cxplored and the valucs to be cxamined.!68  The behets and values
suggested by the curriculum, within a Biblical or mythical context,
correspond to the core-values suggested by Michacl Grimnmt an his artcle
"Religious Education and Value Assumptions”. N can then be concluded that

the curriculum docs present students with human  fundamental beliefs  and

values.

The fourth critcrion is concerned with the plurahistic nature  of
Qucbece's socicty, it refers to the understanding and respect of the various
cmbodiments of mecaning-making systems. The present MRE  curriculum s
very dcfinite on this particular point, as it declares:  the curriculum  should
help a student devclop his or her personality "by fostering an appreciation ol

his (the student's) own religious tradition and a respect for the rehigious

traditions of others."169  The sccond module, called Beginnings, 15 specially
gcared towards promoting understanding and respect of  other rehigious

systems because it proposes the study of myths from various cultures as the
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content to be cxamined.

The fifth criterion refered to another dimension of respect:  the
need for a curriculum to have a  non-repressive, non-indoctrinating and non-
prescriptive content.  The Quebee government recognizes  the importance of
bcing non-repressive  and  agrees  with  the  Comité  protestant, which
remembering the origins of its schools, stresses the importance for a
curniculum to ne frec of church control and rules out from the very

beginning  of its institutions, dcnominational and repressive religious

cducation tcaching.!?79  Furthermore, since the Protestant schools were
serving the various rcligious groups constituting the Qucbec Protestants
(mainly Anglicans, Baptists, Mcnonitcs, and Quakers), thc character of the

Protestant schools was forged out of working compromises for a generally

acceptable  curriculum.171 The Protestant schools have always been

characterized by their willingness to give an open religious education and

their flexibility "o accomodate wide differences of religious beliefs."172 1n its

preface, the Sccondary School Curriculum declares the importance of

respecting the religious and cultural diversity of our socicty.173

In Protestant  Moral and Religious Education, thc government

stipulates clearly the non-indoctrinating nature of the MRE curriculum.174
The government also formulated regulations in 1967, to govern the moral and

rchigious cducation classes in Protestant schools and specifically offered
alternatives to the religious program.175 The Régime Pédagogique also allows

up to 20 percent of the time alloted to a program to be adapted locally .176  The

Curniculum  Guide rcinforces the non-prescriptive aspect of the program by
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suggesting that the guide "must be adapted by the individual teacher” since

the latter knows "which approaches will more efficiently and appropniately

mect the nceds of his or her students."t77

The last criterion refers to the Tact that a mworal and  religious
curriculum should investigate the process of  sclf-discovery and  the

development of preper interpersonal behaviour. In the Curniculum Guide the
P p

authors of the programme recognize the nced for sclf-discovery,!78 and also

underlinec the importance of the pupils’ attempts (o interpret life through the

adoption of patterns of belicl and interpersonal behaviours 179 In Protestant

Moral and Religious Education, thec government states that “pupils should

acquirc a gencral knowledge of other pcople’s beliefs and cultures <o that

they can communicate and live together."180  The government acknowledges
that to cohabit with several rcligious groups within the same geographic

space, is a difficult task which rcquires that ndividuals learn to live in

tension with others, 181 The religious education  curriculum  must  help

students managc their human affairs in a responsible fashion and  gan

consciousness of the intcrdependence of people and the cnvironment 182

The Comité protcstant reinforces the fact that certain Protestan
virtues arc still extolled in Quebec's pluralistic and sccular world and  should
be passed on through the MRE curriculum, such as:  attitudes of accountabihty
and respect for others, a sense of the practical, a spirit of cntical inquiry, the

devclopment of students into independent responsible citizens, a  posiive

oricntation to the world and work, and a striving for cxcellence 183 The above

listed characteristics by the Comué protestant "were mceant to pwde . and 1o
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cnable a future rather than perpcluate a past.”"184

The application of the criteria previously chosen, lcads 1o the
discovery that the present Protestant MRE curniculum docs not fit into the

"old" confessional model where theology had an  absolute status over sccular

cducation 185 The curnculum tends towards a phcnomenological approach to
moral and rchgious cducation, because 1t wants to provide students with a
stand that aims to bc as objective as possible. In recognizing the cqual value
ol several truth claims, the curriculum rejects a prescriptive religious attitude
but suffers shghtly from a relativization of the belicfs and values it would like

Lo pass on.

The  present Protestant  curriculum  is not complctcly
phenemenological in approach as it wishes to guide students in their lcarning
how to lcarn. The curriculum cstablishes a framework within which it is
possible to respectfully study  the various religious systems. The curriculum
also recognizes the nccessity of individuals to hold some beliefs which are
cmbodied in specific behvioural patterns.  The curriculum acknowledges the
validity of the rcligious ecxperiecnce of awe and wonder, but also realistically
rccognizes that within the specific ways chosen to actualize these cxpericnces

of awe and wonder, is the seed of possible conflict.

While the curriculum stresses flexibility for the acceptance of
various religious systems, it wants to avoid the trap of privatized religion,
which is onc of the drawbacks of our modern society. The Comité protestant

through the Protestant moral and  religious curriculum, is genuinely
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concerned  with  the humanization  process of  the  students  attending s
schools. It also hopes to influence positively the growth of 1is students

towards religiously mature individuals and responsible citizens, because "real

faith takes responsibility"186 for s actions  Most important of  all, 1 s

committed to "the fundamen.al right, which makes ot posable to have freedom

of rchigion rather than freedom from religion "187

In conclusion, the present curnicutum  displays the  kind  of
philosophy of moral and rchigious cducation that can constructively lead the
student population into the twenty-first century All the necessary  clements
for a sound MRE curriculum such as, a good understanding of the leaming
process, a respect for various religious systems, a willingness to  be non-
repressive  and non-indoctrinating, a concern over the  sclf-discovery  process
of the students, as wcll as a dynamic structurc that is sensittve ol the social
context and has provisions for adapting according to the situation at hand, are
present  within the curriculum currently in usec.  The present curriculum s
not built on the old-fashioned confessional model, nor is 1t structured hike a
pure, aloof, phenomenological model.  The present approach  sceks 1o retain
the best of both models, as it provides tcachers with the fundamental moral
and spiritual principles to be passed on.  The curriculum however 1s not a
magical formula, and it is only as good or as bad as what cducators make of
This is why, it is most mmportant for schoolboards 1o ensure during 1n-service
training sessions, that the philosophy of the curniculum 15 well understood by
the tecachers who arc responsibic for MRE courses.  Too ofien, this aspect tends

to bc neglecied and the quality of MRE tcaching then sufters
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The teachimg of the basic human belicfs and values suggested 1n the
rchigrious cducatnon curniculum should make it possible for the sceds of good
character to be deposited within  the student population These moral and
sprritual pninaples are not antended for the future, but arc mcant to be hved
at this very moment, for the purpose of humamizing students and hopefully
crcating an  atmosphere  where all are free to develop and grow into well
adjusted, fullfilled mature adults who will live in harmony with their fcllow

human bemgs and with the environment.
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The sccond directional movement should seck to develop a global
conscrousness  and responstble  ecological  attrtudes., According to thc Biblc,
Man was given domimon over the carth and the ammmals (Ger 1: 29, 30): this

domimon should not translate into the cxploitation of the ecarth and pcople,
but rather should be cnacted into just, honest and responsible stcwardship,192

thus revealing the interconncctedness of the entire creation.193  Thus future
rehigious  ceducation should strive to enlighten students to the fact that human

ftle s a gift and that people should be considered sacred and should not be

objectified 194 This belief i turn, would help students commit themselves to

their work as a continuation of the creation and learn to be concerned and

compassionate  towards the rest of crcation.195 A scrious consideration of the

planct's ceological balance, of the role of human beings and an undcerstanding

of the future ccological threats and of the possible ways to avoid them,196

should be included in future rechigious cducation curricula,

The third ornentattion that would be welcome, would be the tcaching
of  wisdom, In our modern world, we have created specialized and
compartimentalized  minds, "What tomorrow nceds is not masses of

mtellectuals, but masses of cducated men - men educated to feel and to act as

well as 1o think."197 Too much cmphasis has becen put on knowledge:

knowledge without wisdom cannot lead towards the rcalization of God's plans

tor humans 198 It is in the MRE classes that wisdom can be best transmitted
within the school sciting Students who will learn to think wiscly and act

accordngly, will be the fabric of our  united, just, and truthful future world.

Theodore Hersl smd: 16 you wish 1t, it 1s no drcam.199
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Lastly, it would bc impottant to remember that a ¢hild s hike the
tender  branch of a tree: given the night tainming, within  a  positive
cnvironment, it will  grow straight and true. Teachers  tollowing  the
philosophy of the MRE curriculum are in a position to greatly influence the
right training of their students and thus, conttibute to the claboration ot a
world dcdicated to the oncness or humanity, the cquality of all, the

acknowledgement of the truth and the glory of God




CHAPITER TIVE

What our time neceds s thus . that we muake
people creasmgly  critcal, though with
grealest care, wisdom and prudence, . In

onc word, we must find mecans which,
mstead of making men weak and
bewildered, clevate them (o a higher state ol

cducation and enthusiam. !

Robert Ulich

CONCLUSION

The listorical overview of chapter two showed the c¢ver-
presence  of  peoples' religious quests, or how our human predecessois dealt
with the timeless question of mcaning-making Through the unfolding of this

historical progression, the role of the school as a legitimatec and nceded
partner in  rcligious education emerged.2 The third chapter cutlined the
various stages of individual growth and revcaled the inclusive nature of the
rehigrous  development  in any  human  cducation.? Chapter thice also
dehineated  the  necessity  of rehigious cducation as an  esscutial  tool  foi
tcaching human  maturity.4  The fourth chapter analyzed the valious
components ol contemporary  society, discussed and cvaluated the cunent
Protestant moral and 1ehigious education curriculum, as well as looked nto the
possibilities ol rehigious educatton o the  futuie Throughout this study, the

le of rehigous educators as pivotal higures stands out. The conclusion of this
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wotrk  will mmvite o reflection mto teachers' endeavouts

The role of the teacher i moral and tchaous  cducation i~ s
vital as moany other subject mater, except that ot s wade more dithoule by the
nature ol the course. The Mimmstty of Education states clearhy that “ar the haeh
school . level speciahists are tequired  because, ke other subjecis of  an
academic nature, moral and teligious nstruction has  content  and  methods
appropriatc to itself "5 Not only does the teacher need 1o be acquamted  with
the content of the course, but the tecacher needs also to have a pood knowtedee
of the humanization process and needs 1o be  danuliar with human
fundamental beliefs and values ¢ In moral and ichigrous educanion, "a teacher
worthy of the name is expected to influence students 1 wholesome directions
while at the samc time informing them."7  Tis should not depuve  the
students of the frecdom to make their own chowce but rather should provide

them with a better chance to decide wisely.8

Educating religiously 1 today's society is a real challonge whilc
rcligious ecducators ponder on what sort of mage 15 most adequate 1o the
reality of today,? and seck interesting ways 1o promote understandmy of el
and of others, 10 they watch how their students often e beme  scduced by the
mermards  of  the twenuceth century Modern society  oltan promoto . e
fegitimations of power and prestige as 1t sepatates achoton from cveryday

issues o This cleavage reduces achigion and rchirons oducation o 0 e
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accomodation, and witnesses  "the identification of faith  with cultural
standards, cven cultural 1dols."12  The issues that ~oncern cveryonc today are
cconomical, political and ccological. Religious education must provide
rclevant goidance to cnable students to anchor themscives in  justice, and
compassion,!3 as it helps students develop the kind of positive attitudes that

will cnsure they are fruitful members of socicty.l4

In order to develop these positive attitudes, a moral and religious
cducation tcacher must cultivate a nurturing personality. A nurturing
tcachcer “hecightens the students' sclf-perccptions as persons of transcendent

dignity invited to partake of a transcendent universe."l5  Of course,

potentially all tcachers, whether they teach MRE or any other course, can

nurture and thus educate religiously.16  This is why, even when tcachers do
not know as much content as might be advisable under the circumstances, if
thcy arc nurturing individuals, they should fecl confident that they can do a

good job of teaching an MRE course.

In North Amcrica, we have produced the professional educator: this

definition reduces the teacher 1o onc who has lcarnt a great deal of theory and
can apply it.17 "It assumes that students leamn best in a setting in which onc

person is in charge, that this onc has knowledge to be given out,"18 but this
situation is not always so. "Sclf-undcrstanding and sclf-assessment skills are

of grcat importance, particularly since Protestant  education asserts an

objective stance to moral and religious inquiry,"!9 and those skills are not
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nccessarily acquired through a university degree in religious cducation Good

will, an open mind and a kind soul often go further than an official degree.

What is important for tcachers to realize, is the limits they work

from, in order to be successful and cfficicnt.20  This simple premise is often
forgotten. If it is an unchallenged fact, that teachers are the ones who
transmit the bulk of the intcllectual content students  arc expected to learn, it
remains ccrtain that lcarning is much broader. This is why all tcachers but
cspecially non-specialists should seck alliecs in the resource persons available
within thc community. Parcnts, rcligious representatives and  all  other
caring individuals who wish to share their unique human cxperience, can be
asked to contribute. Tecachers cannot be expected to carry the whole burden of
the students' cducation.  When the occasion ariscs, tcachers must step  aside

and bc content to act as facilitators or as catalysts in the children's educanional

best interest.2 !

Just as all tcachers can educate religiously, MRE tcachers must be

conscious that all their tecaching can be moral and religious, not just in

content.22  Ofien, a tcaching ecxpericnce will transcend the cducator's

intentions.  "What is communicated at any moment is not nccessanly what the

teacher is consciously tcaching."23 Teachers should approach the MRE
content with respect and reverence.  Teachers should convey accurately and
as completely as possible, the message contained within the content.  This does

not mcan they cannot express their opinions but i1t does mean that ther

opinion docs not constitute the subject matter of the coursc 24
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The chosen matcrials or texts should be scen as mediators betwceen

the community of the past and thc community of the present.25 Tecachers
should allow the text 1o fulfill its role: teachers with their students should
scck the meaning of what was said in the text while respecting the context of a
different historical time frame.  Teachers must be carcful not to impose their
own intcrpretation and must not crcate a fcar of thinking in their students.
Tcachers must show respect by attentively listening to students' responscs,

and by acknowledging the students' right to reject or accept what has been

presented.26  Therefore, all teachers specialists and generalists need an

adequatc preparation.  Once a class has started, tcachers should not have to

fret over content details but should feel frec to act out of instinct.27
Competent cducators convey the double impression of having a mastery of the

subject matter while keeping an open mind and expecting to lcarn somecthing

necw during the (caching process.2 8

MRE tcachers nced to rcalize that the basic purpose of moral and

religious education is to underline the sacredness of life.29  Every individual's
spititual journcy is a lifclong process of becoming fully alive and human.

Therfore, MRE tcaching should ecncourage students to develop life-promoting

habus as well as promoting vigilance and global awareness.30 It is important
to remember that the content of the moral and religious education curriculum
is a tool to reach these habits and not an end in itself. The Curriculum Guide is
very clear on the fact that the teacher is responsible to adapt the suggestied
matcrial within the spirit of the program. It also states that a tcacher "alone

Anows which approaches will most cfficiently and appropriately meet the

nceds of his or her students."3 1
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According to Gabnel Moran's theory of rehgious  development,
secondary onc students, normally being between the ages ol twelve (o
fourtcen, should be cxpericncing the "Our People's Belief” moment in the
"Acquiring a Religion" stage. Teachers wishing to adapt the content of the
curriculum to that particular stage of religious development, should tap o on
the students’ neced for intense specialization and  provide them  with  the
opportunity to focus on the colourful historical data from the Biblical period
Having extra material, such as history books, ecncyclopacdia or various

magazines helps  students quench their scarch for knowledge.

The Old Testament characters can casily be presented as  heroes
Students then feel, through them, power and might, which in turn lcads them
to cxperience transcecndence.  Of course, the heroes' achicvements should be
counterpointed by thc problems they arc facing. It s important not 1o deily
the herocs becausec all men were created in the image of God and as such, an
image can ncver be perfect.  Only the numinous power is perfection. It s 1o
be hoped for that this contextualization of the biblical heroes will in time Iead
students 10 the contextualization of their contemporary heroes and help put
cveything in a proper perspective.  All the accumulated details of the biblical
narrations should be fused at thc end of a module into a coherent moswc of

bright clements.

Crcation myths from varicd countrics also offer a wealth ol
gcographical, anthropological and sociological dctails which can all be used to
stimulate the students' thirst for knowledge. It 15 important to cexpose students
to a large body of knowledge and to cover as many ficlds as possible This

cxposition will cnable them at a future datc to estabhish systems of thinking
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that will be richer and more sophisticated as a result of this cxposition
Through these encounters, students will have a chance to identify with the
concepts of compassion, justice, power and glory, thus bcginning to grasp the
immensity and the transcendence of the universe and God.  Perhaps, the most
teachers can be cxpected to do is to transmit to their students a religious
language 1 as high a degree of litecracy as possible and to cncourage the
pupils' thinking abilitiecs in order to cnable them to usc these tools in their

global development as spiritual beings.

It is also important to try to pass on a scnsc of community, of cosmic
responsibility and of the knowledge of our long human heritage. Each
teacher should serve as one out of the many guides the students will
cncounter on their personal religious journey. MRE courses should not
cmphasize rcligious divisivencss but rather should scck to establish a

mcaningful dialoguec where rationality would help to comprchend the role

rcligion plays within personal development.32 A truc religious cducational
context should allow for the cxploration of rcligious differences without
rancor or thrcat and reveal that no human being is the final judge of pcople's

success. In other words, rcligious education must offer a positive

transcendental  vision and crecate opportunitics for spriritual growth.33

To sum up, the role of MRE tcachers is to help the students become

"internally more loving, open, sensitive and patient,"34 as wecll as generate a
sensc of trust.  Futhermore, the main criterion for sound MRE tcaching should
be that, by a bchaviour where they are "consistent, fair, attentive, supportive

and never insulting... no matter what rcason for doing so might scem




cxcellent at the moment,"35 tcachers arc altecting posittvely  thenr students

Each teacher trics to pass on the best that tradition has to ofler to the newt

generation.36  The handing over of traditton must leave room tor the creanve

responscs  of students with  activitics  structured 1 such  a way that  the

cxcrcises open beyond themsclves.37 Religious cducation aims  at creating

cqual maturc individuals who will live responsibly and be enriched by the
insights of others.38  Lastly, after all has been said, 1t should be remembered

that "the hcart of religious cducation is the hcart of the religious  educator,"3 9




o g

ENDNOTES

CHAPTIR ONI

Matthow o, Meditapons with Mester _bBokbart eSanta te Beaw

|
RS ((), l()hlg), [

2 Sccondary . School Cunpreulune Protestant Motal_and Rehigious
Fducation, Scoondary _One, Duaccoion de lensergnement  protestanl,
Gouvanoment du Qudébee, Mimisiere de PEducation. (Qudbed Bibhothegue

natronale du Québec, 1986), 3

3 Garland Knott, "Undergraduate Teaching of Rehigious
I ducanon Laying the Foandations,” Religrous  Education Journal (winter,
1990), vol 85, no 1, 108

4 Robert Uhich, A _dhstory ol Religious Education. (New Yok New
York Umversity Press, 1968), v

5 Richard Kiopf, Fanh, Sccurity and Risk. (Mahwah, New Jerscy.
Pauhist Press,  1990), 3

6 Gregory [hggims, "The Significance of Postliberalism for
Religious Bducation,” Rehigious  Education Journal.  (winter, 1989), vol 84,
no 1, 88

7. Basil Yeaxlee, Religion and the Growing Mind (Digswell Place,
Great Botain James Nisbet and Co Pubhishers, 1962), 173.

8 Padraic O'Hare, "The Conciete, the Communal and the
Contnbutton ol Gabriel Moran," Religious  Education  Journal,  (winter, 1984),
vol 79, no 1, 113,

9 Jack Sprro, "The Future of Religious Educauon  Personal
Rellecnons,” Rehgmous Education Journal,  (winter, 1984), vol 79, no 1, 99

10 Cratg Dykstia,"Mystery and Manners The Tasks of Rehiaious
Fducatton,” Rebigrous Bducation Journal (wmlter, 1984), vol 79, no. |, 63

11 Richard Osmer, "James W. Fowler and the Reformed Tradition
An baercise in Theological Reflection in Religious Education,” Religious
Bducauon  Joumal  (winter, 1990), vol 85, no 1, 54,

12 Iwd, 55

13 Matthew Fox, Onigmal Blessing (Santa Fe, New Meywwo Bewr &
Co, 1983, 175

14 Rudolt Otto, The Idea of the Holy. (London  Oxford Umiversity
Press, 1938), 1o,




15 Robent Bodlah, Rebierous Pyolunon AR UTC R INETR
Resew  (lune 1960, vol 20, no 3, 38 - 30

To Gabniel Noran, Rehigiouy  Bducatton Doy elopimen
the Futuie  Mmncanapohs  Winston Press, 1983y, 100 I~0

17 Ouo, 124

18 lox, Onainal Blessing, 2148

19 Gabriel Moran, Religious  Fducanon . bevelopment
the Fuatwie  (Minncanapolis  Winston Press, 1983, 27

20. Richard Bergeron, Le contdee des fous de Dicu
Editons Paulines & Apostolat des Edinons, 1982), 13

21 Ycaxlee, 166.

22 Matthew Fox,  Meduations  wiath Meister ok
Bewr & Co, 1983), 4

YAt it by

Imaves

(Montieal

(St b

23 Lucic Baiber, "Clues for Religious Pducation,” Relivious

Education__Tournal  (winter, 1984), vol 79, no. 1, 6]

[




ENDNOTES

CHAPTLR TWO

VoA bcca hado, A fhistory_of _Re
1
1

j—_

deas Chicavo

Ui ity of Chicagzo Press, 1978), vol 1, 4

Y Robert Ulich, A Thstory of Religious Fducation (Now Yort A
York Unevarsity Press, 19608), 219

o Claude Lévi-Strauss, Anthropologie  suoucturale. Dibranie Plo
(Pans Brodad o Taupim, 1985), 11 to 15

J NVarcen Bhade, Patterns an Comparatine Relireon, Sheed and
W.ard (New York, 1938) 459 - 465

5 Renald Legendre, L'éducation totale, Edwions Ville Muanwe
(Montreal [emand Nathan, 1983), 13 to 24

6 Ulich, 220

7 Nathan Mait, Quest for Quality 1n _the Protestant Public  Schools
ol _Quebee, Bibhiothéque nationale du Québee. (Quebee:  Gouvernement du
Québec, Conscrl supéricur de I'éducation, Comuté protestant, 1930),

8 lLecgendre, 20,

9 Abrabham Heschel, Who Is Man? (Stanford, Cahiloina Stanford
University Press, 1965), 4.

10 Nmran Smait, The Phenomenon of Rchigion  (Toronte
MacMillan Press Lid, 1973), 44,

1

Amecucan  Soawlogical

Il Robert Bellah, "Rchgious Evolution,'
Review  (June 1964), vol 20, no. 3, 358

12 Muare de Smelt, "Pour unc métapohtique n_de (Pans
S AR do presse, Les Edinons Question de,), no 59, 4

13 Charles Glock and Robert Bellah, eds., The New Relipious
Concroysness  (Berkeley  Umiversity of Cahfornia Press, 1976), 78 , 91

14 FTacques Cauvin, "La mutation rchgicuse du Néolhinque,”
Quesgon_de (Pans - S ARL de presse, Les Edinons Question de,), no 39, 42

15 Rudolf Otto, The Idea of the loly (London Oxlord Untversiy
Press, 1953, 1706

16 Ehade, A _Thstory of Religous Ideas, vol 1, 19

17 Bellah, 358 , 359

I8 Ibid . 360



19 ANTichael Hotavo Bames, In the o coo0 o AL '
tConne ticut Pweniv-Fhod Pabbicatons Nasne Tes o

200 Phomas Kuhn, The Structure of Soarte Poves e
(Chicago Umiversity ot Chicaeo Press, 1962y, 181

21 Hans Kung, Fheology _tor the Thid Mallonem oNew von
Doubleday., 1988, 143

22 Iad ., 150 - 153
23 Bellah, 359

24 Ralph Beals and Hany Hoger, A Introducion o
Anthyopology  (New Yoirh  MacMillan Co, 1905),  SON

25 Ihd, 567, o0l

26 Heschel, 110

27 Ouo, 112, 116

28 Gregory Higgans, "The Stgmibicance ot Posthiberalism ton

Rehigrous Education,” Religious Educauon _Journal  (winter 1989), vol N
no 1, 80.

29 King, 231.
30 Beals & Houjer, 601, 602

31. Jacques Lecaniere, En swivant les dreun, Collcction Phord
(Paris.  Philippe Lebaud Editeur, 1984), 33-47

32. Bames, 14,

33. Donald Johanson and Maitland bdey, Lucy  ‘Thoe Bemmmmnoes ol
Humankind (New York  Simon and Schuster 1981), 95

34 Ehliade, A _History of Religious Ideas, vol 1S

35. Id, 7

36 Smart, 75, 776
37 Otuo, 117,

38 Bellalh, 362, 363

39 Joseph Campbell, The Mashs_of CGod  Prontive N thola
{New Yoik  Pengum Books, 1976), 33

40 Peter Berger, A _Rumour ol Angels  (Hharmondconte 1ol o
Penguin Books, 1973), 40




FRTEITON ) |

§ o Amdie Taror Gourhan e

~otchimons do b prenstorne
)t ARy Prossos Universaitanres Jde

rance, 1965 R
o Pirades vol T A Thistory_ ol Religioy

VoBellah, 362

1S Pamcela Mitchell,"What Is Curnrculum?)” Religrous ducation
Fournal  tWinter TOR8), vol 83, no 1, 350

16 Gregory Buum, Religion and Alicnation A Theologicedd
Readine ol Soctology  (New York  Paulist Press, 1973), 80

47 lad, 87
48  Heschel, 99,
49 Ouo, 117
50 Bamnes, 89
ST Had, 156,
52 Ibid, 156
. 53 Muchell,  350.
54 Beals and Hoijer, 673.
55 Legendre, 21, 22.
56 Gabunel Moran, Interplay: A Theory of Religion and

ducation  (Wimona, Minnesota Saint Mary's Picess, Christian Brothers
Publications, 1981),  26.

57 Norma Thompson, "Religious Educatton- Theoty and Pracnce,”
Rebarous Education Journal.  (winter 1984), vol. 79, no 1, 54

58 Gilbert Durtand, "Le renouveau de l'enchantement” Question
de (Pans . S AR de presse, Les Editions Question de,), no 59, 92

59 Bames, 116,

60 Bellah, 364

ol Legendre, 24

62 Bellah, 364

63 1rank Delaney,  The  Celis. (Boston  Littde, Brown and Co

«g fUstHy SO
o-b Barmnes, 19



05

6O
Fome T (liege

67

68

Jacques Pauvert
|

6O

70

71

72

73

School (Calgary.

74
75
76.
17.
78.
9.
80
81
82
83

84,
Alfred A Knopf,

85
Ancient_Times to

lvid . M0

MODemat et b Paloup, v Ta decom e va mend
o Dessam, 19660, 186

MRS TR

Campbell, 397

Demis Rocher Catnae _ou Tes mesaventuics de 1y A ion booaa
Lvicun, France Pdittons Sueer, 1985 Y

Lecarnicre, 1O
Bhade, A _thstony, ot Relivious Ideas ol 1. 8
Bellah, 365

Bamncs, 41,

Donald Weeren, Educating Religiously in the Mulin [ aith
Detsehg Enteipuses Lid, 1986), 5

Bellah, 365.

Barnes, 123

Weeren, 5
Ulich, 4.
Iid, /.
Ibid, 9

Ibid, 10
Ibid, 8
Weeren, 5, 6

Legendie, 25

Jacquetta Hawkes, The b Great Civilizations (N w Yol
1973), 354

Chester New and Charles Philhips, A World History, from
1500 (Toronto  Clarhe, hhwin & Co [rd, 1964y ) i

86

87,
romain, 158

Legendre, 25,

Demat and Laloup, wme 1, A 1o ddcouvarte du o T




J—

Farihee 4

Py,

30

o
k)

Pomat and Laloups tome 20 A g découverte duomen b vicee

16,4

lr()

Ol

91

IR

93

96

97

08

99

100,

101
102
103
104
105
106
17
108
109

Lo

P oorondie, 27
Weeren, 9

Demat and Laloup, tome 2, A _la_ddcouverte du mondegreco-

Ulich, 5

Legendie, 28

New and Phillips, 207

Muitchell, 351

Deomus Junius Juvenahs, Satires, no 10
Bellah, 366

Ehade, vol 2, A_Historv_of Religious Ideas, 115, 116

Ilhd, 197 , 198.

Ibid, 277 - 305.
Barnes, 57.
Ibid, 119.

Ibhd, 120.

Ibid, 121
Ibid, 120,
Ihd., 121
Bames, 122
Ulich, 23
Ibid, 29

Ibid, 29
Weeren, 6
Ulich, 36, 37.

Ibid . 41



114
loronto

1S

116

117

118

119

tomain, 17

John Ricker and John Savwdll The Do,
Clartke, Trwmn & Co o Lad L 1vasy, [0

Bames, 121

Ricker and Saywell, 192

Uhich, 48

Bellah, 366

Ibid . 367
. Ibid, 366

tbid., 360
. Barnes, 124,

Bellah, 366

Uhlich, 54,
. Ibid., 54
. Eliade, A_History of Religious 1deas. vol 0,

RS,

Dcmat and Laloup, tome 1. A _la découverte du moude vloto

128. Arych Grabois, The Iustrated _Encydopedia of Modies al

Civilization

(London:

Octopus Books Ltd, 1980,

285

129 Mitchell, 354.

130. Robert Delort, Life in the Middle Ages (New Yorb
Lausannc Pub, Unmiverse Books Distributor, 1973),

131
132
133
134

13

N

136

137

138,

. Ulich,
. Ibid, 76
Ibid, 91
Lcgendie,
Uhch, 33
Grabois,

New and

Grabaos,

88

122

30

285
Philhips, 362

286

Fdita




139 Uheh S8

140 Iind . 59

L Muchell, 351
F42  Legendie, 31
F43 Ulich, 71

41 Muchell, 355
145 Ibid, 1355

146 Ulich, 69,
147, thd., 70.

148 Miuchell, 355
149 Weeien, 5.
150. Bellah, 368.
151 Ibid, 368
152 1nd, 368

153, Carlos Eire, War_Agamst the Idols (Cambndge Cambnidge

University Press, 1986), 3

Reformation

154, Tbid, 2
155. 1bid, 6.

156. Elade, A History of Religious ldeas, vol. 3, 181

157 1Ind, 186,
158, thd., 187

159 Owen Chadwick, The Pelican Ihistoiy of the Chuich, The
(I.ondon*  Pclican Books, 1988), vol 3, 15

160 Ibid., 14
161 Ihd, 13

162 Eliade. A _lhstory _of Rehgious Ideas. vol 3, 183, 183

163 Ibid, 187

16-3 Iad ., 188




105 Neoville Wiatliams ed . Retorm and Bovolt o New Yol
Newsweek Books, George Werdenleld and Nicholson ol 10 0y, 0 !

166 Chadwick, 22

.

he Chrostan Taadition, N\ Hhestory of by
1

167  Jarostav Petikan, 1
on_of_ Church and Doema (Chicavao [he

Daevelopment of Doctrine, Relonmauor

Umiversity of Chicago Press, 1984), 7.

168 Eire, 315.

169 Chadwick, 11, 12
170. Ulich, 94

171 Mutchedl, 350
172 Ulich, 95

173 1id, 96

174 1bid.. 97

175. 1Ibd., 97.

176 Mitchell, 355,
177. Ulich, 99, 105,
178. Legendre, 41,
179. Legendre,  39.
180 Weeren, 6

181 Ulich, 109.

182 Ibid., 110

183 Ibid, 159

184 1Ibid, 6.

185. Mitchell, 357.
186 Wecien, 7.
187 Ulich, 162

188 Ibid, 169

189 Bellah, 368

190 Ibid, 369




Jal]

192

103

194

195

196

Barnes 204

Bollah, 370
Ibhd , 370

Bellah, 371
Barnes, 140

Thomas Molnar, The Pagan Temptation (Giand Rapids,

Michigan  Wilhlam B Eerdmans Pub., 1987), 7.

197
" Nom, Fane _de

Frangois Furct, "Le quantitatif en histone” i J Le Goft and
I'hstoire. (Pants: Gallimard, 1974), 53,

108

199

200

201

202

203

204.

205

206

207.

208.

209

210

211

212
I dinons Pauhines

213

214

215

R

. Bellah, 372,
Barnes, 117.
Ulich, 200,

Ibid., 208.

Bellah, 373
Ibid , 373.
Ibid , 373.
Ibid., 372.

Ibid., 372, 373

Ulich, 208,

Ibid., 220.

. Bellah, 373
Barnes, 123
Bellah, 373,

Richard Bergeron, Le cortége des fous de Dicu  (Montieal
& Apostolat des Editions, 1982), 11

Ihd, 12
Ouo, 115,
Beltah, 374

Lhich, 273



217 thad . 273

218 Iwd, 220

219 Ulwh, 219
220 tnd. 273

221 Ibd. 275

222 Weceien, 8.
223 Ibid., 9

224, Legendre, 68,

225 Basil Yeaxlee, Religion and the _Growme Mind  (Diesaell

Place, Great Britam:  James Nisbet and Co  Publishers, 19062y, 16/

226 Gabricl Moran, Religious Bducation Development lmaves
for the Futuice (Minncanapolis:  Winston Piess, 1983), 129, 18]

227. Ulich, 273

228. Curriculum Guide:  Sccondmy School, Protestant Moral and
Religious  Education, Sccondary One, Direction de Venscrenemaont  protestant,
Gouvernement du Québec, Ministere de PEducation  (Québeoc Bibliothegue
nationalc du Québec, 1986), 11-13

229, Ibid, 16, 17.

230 Nathan Mumr, Quest {or Quality in the rotestant Public
Schools of Quebee, Gouverncment du Québec, Consetl Supdnicur de Peducation

Comité Protestant. (Québecs  Réalisé par la Direction des conmmunmications du
Conscil supérnicur de I'édvcation avee la coliaboration du Service eéncral do,
communications du ministere de 'Education, 19350, Y

231. Michael Grimmit, "Rchgious Education and Value
Assumption,” Briush Journal of Religious Education (Swmmar 1957 vol 9, no
3, 164,

232 Eire, 4.
233 Ulich, 141.

234 Chantal de Rudder, "Dicu attaque,™ T nousel Obaorvaton
(Paris no 1365, du 3 au 9 janvier 1991), 6

235 Uhch, 219,
236 ibid, 219

237 Kicran Lgan, Lducational - Dovclopmont e o C)elopd
Lniversity Press, 1979), 86, 90




241

242

243

244

240,

247

248

249

Bolluh o 359

Uilich, 220
tie, 317

De Rudder, 8.
Legendre, 31
Lrure, 317

Bellah, 371,

. Barnes, 4

Ulich, 276
De Rudder. 5

Ulich, 275.

Moran, Religious Education  Development,

129,

184




ENDNOTEN
CHAPTER THREE

I Richard Kropt,  Lath,Securnty . and Risk oMabhwal, Noo dosay
Paulist Press, 1090, 2

2 Rwchard Bergeron, e cortcoe des tous de Dicu oMo, ol

Editions Paulines & Apostolat des Editons, 1982), 15

3 Matthew Fox, Meditavons with Mester Fokbart oSanta b Bear
& Co., 1983), 28.

4 Rudolf Otto, The Idea ol the Holy (fondon  Oxtond Umiversiy
Press, 1958), 177.

5 Kiropf, 3.

6 Padraic O'Hare, "The Concrete, the Communal and 1he
Contubution ol Gabricl Moran,” Religrous  Educauon  _Journal  (vol /9, no |,
winter, 1984), 109.

7. Gabricl Moran, Religious Educaton_Development favces  fon

the Futurc. (Minncanapolis:  Winston Press, 1983), 15 - 27

8. Lucic Barber,"Clues for Religious Lducation," Rehigions
Education__Journal. (winter 1984), vol. 79, no |, 6O

9. Peter Collins, "Religion and the Curriculum John Dewey and
the Dutch Catechism,"” Religious Education Journal  (winter 1990), vol 85,
no 1, 129,

10. Basil Yeaxlee, Religion and the Growmg Mind  (Dip sl
Place, Grcat Britain:  James Nisbet and Co  Publishers, 1962, 166, 16/

11, Moran, Rchgious Educauion  Development, 129, 181

12 Ouo, 15
13. Yeanlce, 166
14, Richard Osmer, "James W Fowler and the Retormad radition

An Exercise 1in Theological Reflection in Rehgious Bducanion,” Rohproa,
Educauon _Journal. (winter 1990), vol 85, no 1, 57

15. Ycaxlee, 209
16 Ouo, 125

17 Robernt Ulich, A _History ol Rehgious Tduation (Now vard
New York Univeaosity Press, 1968), 280

I8 O'Hare, 116




19 Ycarndee, 171

' 20 Buatber, 70

21 Tox, Mcditations_with. Merster Echhuit, 97

22 Id, 5
23 Barber, 70
24  Gabnel Moran, Inteiplay: A Theory ol Rehigion and

Fducation (Wmona, Minnesotar  Saint Mary's Press, Chunistian Biothers
Pubhicattons, 1981), 162

25 Barber, 70.

26 Kicran Egan, Educational Development (New York  Oxford
Unmiversity  Press, 1979), 108

27 Ouo, 1
28 Ulich, 73
29 Kropl, 36
30 O'Hare, 109.
3 31 William Bean Kennedy, "Toward Recappraising Some Inhenited

Assumiptions About Rcligious Education in the United States," Religious
Educanon  Journal  (Scptember - October 1981), vol.76, no. 5, 471.

32. Moian, Religious Education Development, 20

33 Egan, Educational Development, 167.

34 Yeaxlee, 167.

35 Moran, Religious Education Development, 106, 113

36 Fox, Meditations with Meister Eckhart, 118

37 Iid . 369

I8 Moran, Religious Education Development, 120, 121

30 Iid., 120

A0 tad, 130

41 Noithrop Frye, The Great Code, A Harvest / HBJ Book (San
Diceo Harcourt Brace Janovich,Pub, 1983), 55

”! 42 Moran, Rehigious Education Development, 143




1OS6) 3445

IThe maternral
WOtk

34

to

45

46

47

43.
49.

50.

51

58

Row Pub, 1987),

59.
60
61
62
63

64

66

67

Gabriel Moran, No Ladder 1o the Sky
147.

Moran, Religious Education_ Development,
Ibid., 95, 117
Fox, Meditations with Meister ik hat, S

Moran, Religious Education

Ibid, 174
Ibid, 176
Ibid, 115
Egan, Educational  Development, 6 &/

Moran, Religrous Education Devalopmom

Development,

(San francsco

116

119

)

(I
NMurcea BhadeTrate dhustorre des chierons oans Pavaot
Moran,  Rebigious Bducation Pevcalopmont s
the rest of this chaprer s mamby drawn brom Gaboc b VMorase <
Ibid , 146
Ibid, 26, 131
Ibid., 67 - 81,
Ibid., 81, 82, 85,
Ibid., 96 - 100
Ibid., 105,
Ibid., 67, G68.
CIbhid . 24, 175,
. Ibid., 173.
Ibid . 173, 174
Ibid., 107 - 126
. Ibid, 125
. Ibid., 126.

Haper &



3 65 Matthew Fox, On Becomimg a Musical Mysiical Bear  (New
| i York Paulist Press, 1976), 1
69 O'Hwe, 109 & 110
/0 Moran, Rehous Education Development, 16
71 Ibid, 146
77 bid, 131
| 73 Id, 175,
; 74  Andrew Panczarella, Religion and IHuman _Eapcuicnee
(Winona, Mmnesota, St Mary's College Press, 1974), 4.
‘ 75 Moian, Religious Education  Development, 147
76 Ulich, 246,
77. Moran, Religious Education  Development, 197, 198
78 Ibid., 22,
79. Ibid., 147,
80 Ibid., 147.
81. Claude Lévi-Strauss, Anthropologiec structuiale, Libraiie
Plon  (Pans  Brodard et Taupin, 1985), 240, 241, 257.
82 Ninian Smant, The Phenomenon _of Religion  (Toronto:
MacMitlan Press Lid, 1973), 89,
83 Mowan, Rehgious Education Bevelopment, 147
84 Mircca Eliade, Traité d'histoire des ieligions (Pans  Payot,
[980), 300 361
85 Moran, Rehigious Education  Development, 147, 148
86 Ibd., 177.
87 Ibid. 176.
88 Iid, 148,
89 Imd, 177,
S0, Thid ., 148,
i O] Kiopf, 4, 45
92 Moran, Rehaous . Education Development, 131




93 Iwd, 178
04 Imd, 148
05 Imd, 148

96 Kropl, 74,

97 Moran, Rehigrous  Education - Development,
98 Ibid., [78
99 Ibid, 150

100. Kiopf, 74.

101 Moran, Rehigious Education Development,

102 Kieran Egan, Kieran  Educational Development

Oxaford University Piess, 1979), 34

103 Moran, Rehgious Education  Development,

104. Ibid,, 151.
105 1bid., 179.
106. Ibid.,, 152.

107. Kropf, 74.

108. Reginald Bibby, Eragmented CGods  (loronio

Publishing, 1987), 24,
109 Kropl, 88

110 Id., 74.

111 Moman, Religious Education Developmnt,

112, Ibd., 151
113 Ibid, 151
114 Kiopl, 75

115 Yeaxlee, 150

116 Moran, Religious Bducatton _Developmont,

117 Kicran Egan, Teaching as Story Tolhinge
The Althouse Press, 1986), 14

S Monan, Religous  Education Dovelopiom

[

l:'xf)

!
HE

130

150

tl ondon

i
'




- —

Fdbacation

S hool

P ducation,”

no 9,

Mestco

119 Jumos O'Donnell, "Lducanon as Awabemmne”  Relivious
Tourmal  (September - October 1981, vol 76, no 3§, S

120 Donald Weeren, Dducating Relignousty an the  Mulo-1arih

(Caleary  Detsehg Enterpnises Ltd, 1986), 21

121 Moran, Interplay A Theory ol Rehgion and | ducation. 31

122, Moran, Rehigious Education _Development, 131

123 Id, 132,

124 ibid, 180.

125 Ibid, 153

126 Edward McAllister, "A Community Otientation for Religious

Rehgious  Education  Journal, (Scptember - October 1981, vol 70,

527

127. Moran, Interplay: A Theory of Religion and Education, 350

128 Moran, Religious Education Development, 153

129 Ibid, 131

130. Ind., 132.

131 Ibid., 133.

132, Imd., 132.

133. Ibid, 153

134, Ibid., 153.

135. Ibid, 181

136 Scan McDonagh, The Care for the Eaith (Santa Fe, New

Bera & co, 1987), 143,

137.

138

139

140

141

Moran, Rechigious Education Development, 18]

Ihd., 152
Ihd . 153

Ihhd, 153

(99

Ihd, 15
thed . 153

Ihid . 154




L Ied 154
ﬁ 48 ind . 154
146 1bid . 154
147 Id . 154
148 Iid . 154

149 Fox, On Becoming a Musicad Mysocal Bowa, 103

150 McDhonagh, 122

151, Moran, Religious Education _Development, |

N
A

152 1Itnd.,, 181.
153 Ibid., 156.
154. Ibid, 155.

155 Moran, Interplay A_Theory of Rehwmon and Hducanon 17

156 Moran, Religious Education Development, 155

157 lIbid., 132

[ e

158. Ibid, 132
159 1bid., 182.
160. Peter Colling, "Religion and the Cumnculum fohn Dewey and

the Dutch Catechism,” Rehigious Education Journal — (winter, 1990), vol 8>,
no. 1, 123

161 Moran, No Ladder to the Sky, 147

162 Moran, Interplay  A_Theoty of Religron and Fducation, 11

163. Moran, Rehgious Education  Development, 132

164 Moran, Interplay A Theory of Rehigmon and bducanion, 14

165 Egar, Educational Development v

166 Moran, Inteiplay A Theory of Rehieron and Hdocanion, 26

167 Rénald Legendie, L'éducation. totate, Pdimon . Ville N

(Montreal Fernand Nathan, 1983), 1)2—

168 Ibid, 249




169 Joseph Campbell, The Mashs_ol God
MNowe York o Penguim Books, 1976), 90

170 Ind, 91

{71 John FPrancis Kavanaugh, Following Cluist i _a Consumer
SO0 The Spunuahty of cultural resistance (New York  Oibis Books,
Mauyknoll, 1989), 3,

172 Matthew Fox, Onganal Blessing, (Santa Fe, New Mevico Bea
& Co o, 1983, 120

173 Ibhid, 115

174 Moran, Religious Education  Development, 131

175 Andrew Panzarclla, Religion and Human Eiperience
(Winond, Mmnesota  Saint Mary's College Press, 1974), 33

176. Donald Weeien, Educating Religiously in the Mulu-Fath
(Calgary.  Detselig Enterprises Litd, 1986), 9.

School

177. Matthew Fox, Matthew. The Coming of the Cosmic Chiist  (San
Francisco,  Haper & Row, Pub., 1988), 41.

178. Ibid., 43.
179 Yeaxlee, 192,
180. Weeren, 20, 21,

181. Fox, Breakthrough: Mecister Eckhart's Cication  Spuituality _an
New  Translaton, 443,

182 Fox, Original Blessing, 260 - 264

183 Matthew Fox, Mecditations with Meister FEckharr  (Santa Fe
Beawr & Co, 1983), 5

184 Moran, No ladder to the Skv, 157,

185. Gregory Higgins, "The Significance of Posthberalism f{or
Religmous bBducation,” Religious Education Journal,  (winter, 1989), vol 84,
no 1, 80

186 LEgan, Educational Development, 158.

187 Higgms, 82,

188 Matthew Fox, The Coming of the Cosmic Chuist (San
Francisco - Harper & Row, Pub, 1988), 219,

189 Pon, Oniginal Blessing, 130,




190 Moran, Inteiplin A Theorny of Robieren wnd Fducaron
191 Ulah, 230
192 Kavanaugh, 100

193. Moran, Religrons Fducation Developmont, 183




-
i

ENDNOTES

CHAMIER FOUR

I Rénald Legendre, L'éducation totale, Edinons Ville Mane
(NMaontiedl I'crnand Nathan, 1983), 75

2 Donald Weeten, Educatung  Rehgrously 1 the  Mulu-Faith
School (Calgary  Detselig Enterprises Lid, 1986), 9

3 Gabniel Moran, Religious Educauon  Development Images ol
the tuture  (Minneanapohs:  Winston Press, 1983), 129

4 Lcgendie, 4 - 06
5 Ibid, 75.
6 Wecien, 7.

7. René Dubos, Choisir d'étre humain, Bibliothéque Mdédiations.
(Pants  Edinons Denocl/Gonthier, 1974), 186, 187

8 Henn-Irénée Mariou, De la connaissance historique Collection
Pomt, Séne thstone (Paris:  Editions du Scuil, 1975), 45.

9. lbid., 49.
10 1bid., 30L
11 Ibid, 48

12 Hans Kung, Theology for the Third Milicnium  (New Yoik
Doubleday, T988), 127,

13 Ihid, 128

14 Nathan Man, Quest for Quality i the Protestant _Public  Schools
ol _Quebee, Gouvernement du Québee, Conscil Supéricur de 'éducanon Comutéd
Protestant (Québec Réalis¢ par la Ducction des communications du Conscil
supeneur de P'éducation avec la collaboration du Service général des
commumcations du mmstere de 'Education,  1980), 9.

15 Rowland Lornmer, The Nauon in the Schools Wanted A
Canadian Fducation, Rescarch in Education Serics No 11 (Toronto. OISk Press,
[OSH, w1

to Ibid . wi

17 lLegendie, 55




IS Iid . 35, S0
(9 Itnd . S5, 57
200 Mann, 21

20 Ihwd, 21, 22

22 Weeren, 7

1
‘e

Dubos, 23
24 Legendie, 77
25 Fernand Oucllet, Plutalisme et _école Institut Qucbecors e

techerche sur la culture (Cap Samt Ignace, Quebed Aleliers Graphigues Man
Verlleun Ine, 1988), 216

26 thd, 110
27 Wecerien, 7

28 Michael Horace Barnes, In the Presence ol Mystery

(Conncecticut Twenty-Third Publications, Mystic, 1984), 123
29, lnd, 286.

30. Miicea Eliade, A History of Rehiggous Ideas  (Chicavo
University of Chicago Press, 1978), vol. 1,  avi,

31. Denis Momere, Le_développement des idéoloyies au Qua by
(Ottawa:  Editions Québec / Amérique, 1977), 326

32. Regmald Bibby, Fragmented Gods (Toonto  lrwmn
Publishing, 1987), 62,

33 Jacques Ellul, Laving Fauh  Beliel and Doubt oo Ponilon,
World  (San Franaiscor Harper & Row Pub, 1980), 26

34, Ind, 133

35 Matthew Fox, The Coming
Harper & Row Pub, 1988), 44

 the Cosnne Chnst (San Franarco

36 Mattbew Fox, On_Becommyg g Musical My hoal Boar (v s
York  Paulist Press, 1976), 9

37 Mowmcie, 291 - 362

38 Gregoly Baum, Religion _and Alienation A Thooloical

Reading of Sociology (New York  Paulist Press, 19755, 7%

39 John Hick Problems of Relipious Pluralian oton fandd
England Fhe Macmillan Press, 1988), 103, 11v




W Bames, In_the Piesence_ol Mystery, 40

41 foa, The Coming of the Cosmiuc Chust, 45

47 Thomas Molnar, The Pagan Temptation (Grand Rapids,
Michuyran Withain B Ecidmans Pub, 1987), 2

43 Idlul, 5

44 Molnar, 175,

45, Foa, The _Coming of the Cosnuc_ Chiist, 44,

46 Bibby, 41.

47. Fox, The Coming of the Cosmic Christ, 44

48 Ibid., 44.

49 Bibby, 184.

50 Fox, The Coming of the Cosmic Christ, 45

51 Tbad., 45.

52 John Francis Kavanaugh, Following Chust in a Consumecl
sucrety  The_Spintualuy of cultural resistance. (New York Oibis Books,
Muaryknoll, 1989}, 34

53 Matthew Fox, Breakthrough. Meister Eckhait's Creation
Sptuality i New  Tranglavon, (New York: Doubleday, An Image Book, 1980),
459

LORT), 75

54.

55

56

57

Bibby, 27

Kavanaugh, 39,
Ibid, 136

Scan McDonagh, To Care for the Earth. (Santa Fer Bear & Co,

Kavanaugh, 32

. Legendre, 71

Oucllet, 15
McDonagh, 196
Ibid . 188

Quellet, 11




o4 Iad ., 15

65 Pater Bergern, AD Rumour o Anvels (Harmondswourtd Foeband
Pengum Books, 1973), 62

66 thad, 62, 65
67 Oucllet, 120

68  Andiew Panzarella, Rebgron _and Human b xpenionce oW o
Minnesota St Mary's College Press, 197:h, 33

69 Oucllet, 41
70. Ihd . 18
71 Kung, 235

72, John thick, Problems _of Rebiwous Pluralism (Houmdun i
England: The Macmullan Press, 1988), 67,

73. Ibid., 73
74. 1bid , 78.
75 1lbid., 86

76. Matthew TFox, On Becoming a Musical Mystical Bear (Now
Yoik. Paulist Press, 1976), xv

77. Hick, 74, 102,
78. Oucllet, 280
79 Ibid, 282

80 Ibid, 98§

81 Ind, 192

82 Ibd.,, 113

83 1Ibid, 100

84 Id, 217,

85 Legendre, 287
86 Oucllet, 95

87 Ibd, 370

88 Itid . 286




W R

-

9 Gabiel Moran, Interplay. A _Theory ol Religion, and

Fduc vaon (Winond, Minnesota Saint Mary's Press, 19810 10 - 12

90 Oucllet, 105

91 Mcbonagh, 195.

92 Bibby, 4.

93  Kavanaugh, 21, 22

94 Curuculum_Guide Sccondary_ School, Protestant Moral and
Reliorous _Lducation, Sccondary  One, Direction de Penscignement  protestant,

Gouvernement du Québee, Mmistére de 'Education, (Québec Bibhiothéque
nattonale du Québec, 1986), 33

95 Man, 130

96 Sccondary School  Curniculum Protestant Moral and  Religious
I ducanon, Scecondary  _One, Direction de l'enseignement protestant,
Gouvernement du Québee, Mimstere de I'Educauon  (Québec Bibhiothéque
natondle du Québec, 1986), 3.

97 Mar, 131
98 Weeren, 17, 61.
99. Michacl Grimmit, "Religious Education and Valuc

Assumption,” Butish Journal of Religious Education. (Summer 1987), vol 9,
no 3. 164, 165

100. Bames, In the Presence of Mystery, 280.

101 Hugh Olivel, Three Approaches to Religious Education,
Praliles o Practical Education no. 7 (Toronto Ontario Insutute for Studies m
Fducanion, 1972), v, vi.

102 Pamcla Miuchell,  "What Is Curticulum?”  Rehigious Education
fowmrnal (Winter 1988), vol 83, 350

103 1bid, 366
10-4. tbid, 365

105 Hovd Robmson,  Curticulum  Development for celfectve
bnstruc tton, Monograph series no 17 (Toionto OISE Piess, 1983), 4,

106 Mitchell, 364.
107 1wd., 265
108 Gabriel Moran,  Interplay: A Theory _of Rchuion and

Fdocation  (Wiona, Minnesota Samt Mary's Press, Chnstian Brothers
Public tons, 1O81), 68, 69




P,

09 Legendie, 240

HTO - Gabnel Noran, Rebhaious Tducation Davclopmont
the tutuie  (Mimncanapohis Winston Press, oy, 2

L b, 26

112, Iid ., 183

13, Ihd, 174

L4 Tbid, 175,

115 Grimmt, 166

116. Ind., 16S.

117 1bid.

118, Ihid., 166,

119, Peter Berger, A Rumour of  Angels  (Harmondsworth
England. Penguin Books, 1973), 94, 95

120 Quellet, 195

121 1bid,, 118

122, 1bid, 119, 120

123 1bid., 113

124 1bid., 501

125 Ibid., 371.

126. Ibid, 399

127. Weeren, 3.

128 Oucllet, 395

129 Berger, 70.

130 Grnimnut, 165

131 Moran, Rehgrous Bducanon  Devclopmont

132 Ibhid, 165

133, fbid.,, 189

134 Weeren, 21

[




13 Iad . 21,

136 Moran, Relimous  Lducation  Development,

77

137 Ouellet, 39

138 Weeren,

139 Ind, 12
140 Ibad, 83.
141 Ibid, 83,

142 Id, SI.

13

84

143 Sccondary School Curriculum, 3.

144, Curticulum _Guide, 7

145, Protestant

Moral and Religious Education,

Qucbee, Conuté protestant. (Québec:

Supénecur de I'éducation, 1984), 3.

146. Sccondary School Curriculum, 9

147, Ibd., 11
148. Ibid., 13.

149, Protestant

Moral and Religious Education,

150. Id., 3.

151 Moran, Rehigious Education  Development,

152 Id, 77,

153 Ibid, 129

160, 125,

154. Curriculum__ Guide, 15.

155. Moran, Religious Education

Development,

156. Tnd 200,

157 Ind, 201

188 Iid, 178.

159 Curniculum  Guide, 15.

160 Moran, Rehigrous  Education Development,

Gouvermnement  du

Direction des commumcations du Conscil

20

189

151




Internationadl,

tol Ihad . 1S
162 I
163 Thid, 149
164 Ibid
165, Ibhid, 151

166 1nd, 163

167 Protestant _Moral and  Religious 1 ducation

168 Sccondary  School  Curnculum,

9, 11

169 Protestant_Moral _and Religious | ducation,

170 Itad, 4
171 Man, 67
172 Ibid.,, 68

173. Sccondary  School Curticulum,

174. Protestant Motal _and  Religious

5

175 Mar, 56, S57.

176. Pirotestant Moral _and  Rehgious

—
~r
—

1 alion,

177 Curniculum_ Guide, 7

178 1Ibid., 15, 16.

179. 1bid., 17

180 Protestant Moral _and  Rehgious

181 Ibd, 4

182 McDonagh, 122
183 Mau, 38

184 1bid, 59

185 Grimnut, 160

186 Rex Ambler, Global Theology
1990), 83

187 >coondary Curnculum Gurde

i

- ducation,

(PhiladcIphia

—-—

Frinty

I8




PNy
10
100
191

192

193
New  Transtation,

194

198

199,

Foocndie, 9l
Ihid, 96, 97
Ambler, 83
McDonagh, 195
Ind, 122

Fon, Breakthiough: Mecister Eckhart's Cicauon Spuituality
196

Kavanaugh, 32, 37, 41

Fox, Breakthrough Meister  Eckhart's Cicauon  Spuituadlity an
49()

Ambler, 42, 43, 83
Legendre, 116

Motran, Religious Education Development, 192

Priscilla Fishman, Minor _and Modern  Festivals, Populai

hudarca Labrary  (Jerusalem.  Keter Books,1973), 15,




ENDNOTFEFS

CHAPTER FIVL

1 Robert Ulich, A_thistary ot Rebiaous _bducation (New Yok Now
Yoirk University Press, 1968), 234, 235

2 Donald Weeren, Educatnng Religiously i _the Nulnc Fanh
School (Calgary.  Detsehig Enterprises Lid . 1986), 9

3 Gabniel Moran, Religious Education Development Tmaves o
the _Future  (Mimncanapolis  Winston Press, 1983), 129

4 1bid

5 Nathan Man, Quest for Quahity 1 the Protestant Public Schools
of Quebec, Gouvernement du Québee, Consetl Supéuicur de Veducation Connie
Protestant. (Québec:  Réalisé par la Dircction des communications du Consenl
supéuicur de P'éducation avec la collaboration du Scrvice gendral des
communicauons du numstére de UEducation, 1980), 124,

6. Ibid.
7. Weeren, 21
8. Ibid., 21, 22

9 Rex Ambler, Global Theology (Philadelphia Pomity Pross
International, 1990), 1

10. Scan McDonagh, To_Care for the Eanth (Santa e Bear & Co,

1987), 2.

11 John Francis Kavanaugh, Following Chist inoa Coosuinen
Society . The Sputtwality of cultural resistance  (New Yoik Orhin Bool s
Muaryknoll, 1989), v

12 Ibid, xwvi

13 Matthew Fox, Bicakthiough- Meirster fschbhart's Creation
Spurtuality 1n New Tianslation, An Image Book (New York  Doubloday, 1980y,
377, 443

14, 1bid, 282, 283
15 Weeren, 17.

16 Ibid, 17, 19




17 Robort O'Gorman, "The Scarch for o Usable Knowledee m
olraons Fducation Lducating Reflective Practinonens”  Religous  Dducauion
Fowmnal vol 83, na 3, 324

18 ihid, 325

19 Muanr, 133

20 Gabuel Moran, No Ladder to the Sky (San francisco Harper &
Raow Pub, 1987), 163

21 Gabniel Moran, Inteiplay A Theory of Rchigion and
Lducation (Wrinona, Mimnesota,  Saint Mary's Press, Chrstian Brothers
Pubhications, 1981), 127

22 Moran, No Ladder to the Sky, 148,

23 Ibid, 149,

24 Moran, No_Ladder 1o the Sky, 158

25 Ambler, 10,

26 Moran, No Ladder to the Sky, 161.

27 Ibid, 158
28, 1bid

29 Thomas Groome, "The Spirituality of the Religious Educator™
Rehipous  Lducation Journal. (winter 1988), vol. 83, no. 1, 13.

30 id, 16

31 Curniculum  Guide, 7

32 Harold Kushner, Who Needs God?. (New yotk.  Summit Books,

{989), 16
33 Ind, 27, 44, 45,

34 Michael Bamnes, "Responses” Religious Education Journal
twvnter 1988), vol 83, no 1, 23

35 Itid, 23

36 Moran, No Ladder to the Sky, 151,

37 1nd
38 McDonagh, 143,

39 Groome, 14,




APPENDIX A:

HISTORICAL SYNTHESIS OF THE EVOLUTION OF THE RELIGIOUS PHENOMENON

HISTORICAL PERIODS PREHISTORY EARLY ANTIQUITY LATE ANTIQUITY & MIDDLE AGES RENAISSANCE MODERN ERA
600 000 B C 4000BC O\1453AD 1453\1600 AD 1600\ today
REL CLASSIFICATION PRIMITIVE RELIGION ARCHAIC RELIGION HISTORIC RELIGION EARLY MODERN RELIGION MODERN RELIGION

SYMBOL SYSTLM

- mythic world

- numnous blends into all
aspects of reality

- only one world exists shared
by humans & spints

- compact symbolism

- humans seek harmony with
the natural divine cosmos

- claboration of a complex
cosmology

- spints become gods

- the one world 15 divided
between the gods & humans
- emergence of pnests

- stable symbolic structure
worked out & transmited

- dualnty of the world =
supernatural above [ real world
below

- iniroduction of the idea of
rejection of the real world

- umversalisic aspect of
religion

- God replaces the gods

- perception of the absoluteness
of God

- humans arc defined by their
capacity for salvauon

- humans bear a responsible self

- witness the collapse of the
hierarchical structuring of the
religions & secular systems

- concentration on personal
relanon to the numinous

- eradication of religious
intermediaries

- remforcement of personal
autonomous pOSllch acuon n
the world

- collapse of dualism of the
world

- structure of the human
situation grounds religion
- traditional religious
symbolism develops 1n new
directions

- humans are responsible for
theirr choice of symbolism
- general search for an
entirely new mode of
religious symbolization

RELIGIOUS ACTIONS

- uss of magical ntes to control
the gods

- divination

- paricipants become one with
the mythical beings

- humans become one with the
myth

- daily Iiving s closely
entertwined weth religious
nractices

- emergence of vaned culis to
get on the good sside of the gods
= respeciful persuasion

- distance between the gods and
humans creaies a need for a
communication system

- worship and sacnfices are
commun.cative aitempts

- estabhishment of official culuc
cenires

- all actions are geared towards
salvation

- 1deal of religious life 1s
separation from real lLife

- creauon of orgamzed religious
communities

- creauon of religious orders

- elrmmauon of religious
hicrarchy

- chmmaton of rehpious
orders

- stress 1s put on faith

- opposiuon to the world
rejecuon  stand

- humans' search for meamng
1s no longer limited to the
religious pownt of view

- general scarch for adequate
standarcs of aclon

- secarch for personal matunty
& social relevance considered
the modern quest for
salvanion

- do not exisl as 2 separate
entity

- emergence of a disunct
hierarchical religious sysiem
- religious hierarchy s
subordinate to the pohucal ehite

- religious elite claims a direct
relation to tne transmandane
world

- autonomy of the rehgioas
hierarchical system

- creation of a 1wo class system
= the elect / the reprobale

- relig.ous orgamzauons a-e
based on voluntary associalion
for the varguaré bul are

- religious posiions are open
1o quest.on 1n tre process of
makirg sense of human lfc
and the word

- mroduct.on of open and

Rl LIGIOLS - mexistence of relgioas
ORGANLZATION communilies irposed on the rasses fiex.ole pauterrs of religious
- deamitanon of tne Chauvcn remversn.p
and Siate soneres - accep.ance of seou.er
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