FAMILIAL AND OTHER INFLUENCES IN OCCUPATIONAL PLANNING

BY

Mary Elizabeth LeMay
Christine MacLellan
John Eymberts

Magy Lillian Seely

Marguerite Blanchard

A group thesls submitted to the Faculty of Graduate Studies
and Research in partial fulfidment of the
requirements for the Degree of

Master in Sociml Work

School of Social Work
McGill University
October,1957




A Study of Influences on the Occupational
Planning of 71 Fourth Year Women Students
in the B. A. Degree Course at McGill

University in 1956-1957.




Freface

The members of the research group wish to express their sincere
sppreciation to the many persons whoase interest and sessistance furthered
completion of this study.

Sincere thanks are extended to Dean N, Fileldhouse of the Faculty
of Arts and Science, Dr. M. Roscoe, Warden of the Royal Victoria College,
end Miss V, Cameron, Assigtant Registrar of McGill University. Special
thanks are due to Professor Bva Younge, Director of Research, School
of Social Work for the basic courses in research which gulded the
group at all stages of the project.

The researchers acknowledge with sincere appreciation the
cooperation and interest of the seventy-one students who gave of their
time and their thoughts. Without theilr cooperation this study would
not have been possible.

The research group wishes to thank especially Dr. Verity Ross,
the group project advisor for the guidance, support and encouragement
which she gave to the group throughout the project. Her personal

interest in each individual will be remembered with gratitude.

1ii




PREFACE‘060..0000....0'.00'0..n.ol.."'-oc00‘Q.o--o...'.-o.ooo.o.o.ooo.

TABLE OF CONTENTS
Page
iii

LIST OF TABIESI..Oo050..o..oooo...o.bo.oo...ooh...o.o-...locoob.oo..o Vi

LIST OF IUUSTRAT:EONS.-.........o....-...-o.-;o.o.-...-...--...o..-o. Xii

Chapter
I.
II.

I1I.

V.

VII.

INTRODUCTION. e essocoscossoscscossesocssssssveasssscascscssenes L

THEORETICAL ORIENTATION:.cccsocescsccsccscssscsccsscoscosess 10

SOURCES OF DATA AND RESEARCH PROCEDURE:.ececcccsccccscccasacs 99

PROFILE OF 71 FOURTH YEAR WOMEN STUDENTS IN THE B.A.

DEGREE COURSE AT MCGILL UNIVERSITY, 1956=195Tceseececcocesss U2
Mary Elizabeth LeMay

INITIAL OCCUPATIONAL INTEREST AND INTIAL AWARENESS OF THE

NEED TO PLAN FOR POSTGRADUATION EMPLOYMENT MANIFESTED BY

71 FOURTH YEAR WOMEN STUDENTS IN THE B.A. DEGREE COURSE

AT MCGILL UNIVERSITY, 1956-1957ceescescsscscssscscsccscecses 92
Christine MacLellan

FAMILTAL INFLUENCES ON THE OCCUPATTIONAL PLANNING OF T1

FOURTH YEAR WOMEN STUDENTS IN THE B.A. DEGREE COURSE AT

MCGILL UNIVERSTITY, 1956-1057 e cceecececcecccasccosccaseanses 137
John Eymberts

NON-FAMILTAL INFLUENCES ON THE OCCUPATIONAL PLANNING

OF 71 FOURTH YEAR WOMEN STUDENTS IN THE. B.A. DEGREE

COLJRSEAT MCGIIII‘ IJNIVERSITY, 1956-1957...’.....0...'....'..‘ 213

Mary Seely

iv




Page
VIII. FAMILIAL AND NON-FAMILIAI INFLUENCES ON OCCUPATIONAL

PLANNING OF 71 FOURTH YEAR WOMEN STUDENTS IN THE B.A.
DEGREE COURSE AT MCGILL UNIVERSITY, 1956-1957.seeecccecevesess 282
John Eymberts and Mary Seeley
IX. EMPLOYMENT PIANS AND OCCUPATIONAL PARTICIPATION OF
71 FOURTH YEAR WOMEN STUDENTS IN THE B.A. DEGREE COURSE
AT MCGILL UNIVERSITY, 1956-195Tcecsvecsssesscscsscosscsascses 290
Merguerite Blanchard
X.  SUMMARY AND CONCLUSIONS::eeeeccescssoccscosssocsassvesscsnnse 302
APPENDIXteeseeossscecccsscnscscssanascsassosscssssccssssssnncncssccanse 369

BIm‘IO(}R-APHY.............l...IlI'06.....0..0.....‘..Il..ll....l.....l. 380



10.

11.
12.
13.
1k,
15.

16.

17.

18.

LIST OF TABLES

Page

Age Distribution of TL Fourth Year Women Students in the
B.A. Degree Course at McGill University, 1956-195T e esssesesase 45

Distribution of 71 Students by Country of Birth...ececececes.. TS

Distribution of Tl Subjects and Totel University Student
Body DY ReligloNessseeeesnsrssressososasssesassassoscasavsesas 48

Distribution of 7l Students According to Frequency and
Timing of WOTk EXperience.cscscececsocesscctvsssncocscccccones 52

Timing of Work Experience of 71 Students Related to Parental
Income Ilevel.cQoonooo.o-cacocoooo-'-000000000.0-00Ooco.o.octl' 55

Distribution of 71 Students According to Occupational
P].anning IlevelOOO0.0Qo...o.o'l.t...0.00.....0'..0.0'.00‘O'O.o. 59

Students Occupetional Planning Level as Related to
Parental Iﬂcome Level'..'...0'0'o'.'.000.0'09000.0-'-.0.00.0.- 60

Extra-Curricular Interests of the 71 StudentSe..cecececesscosos: 63

Distribution of Parents of Tl Students According to
Coun'bry Of Birthe.ecsocececccscsccccccscososvsccsosocosscoccsosce 68

Distribution of Parents of 71 Students According to
EduCational Achievement..‘....'.......0.....'...I..._‘....'.... 70

Distribution of Income Level of Fethers of 71 StudentS.esese. Th
Frequency of Occupations of Fathers of Tl StudentSeeceseececceces 7€
Educational Achievement of Siblings of 71 StudentS.eceseseseess 8L
Occupetion of Brothers of Tl StudentSeeescescescsassscscsssess 83
Occupation of Sisters of 71 StudentS.e.eeeeceesscscsssacscaces Sk

Point in the Educational Period at which Initial Interest in
Occupeations was Manifested by 71l StudentSeeeeecesessecseasscsse 94

Familial Economic Level Related to Point in Educational
Period et Which Initial Occupetional Interest Was Manifested
by7l Students....C......’....0.............'ll....l...‘...... 97

Relationship Between Point in Educational Period of Initial
Occupetional Interest and Occupational Planning Level of Tl

tudents-oootot--olaocooo..ooooooooclcaooooo.ooo..cooono.o.coo 99

vi




Teble

19.
20.
21.
22.
23.
2k.

25.

26.

27.

28.

29.

Relationship Between Point in Educational Period of
Initial Occupational Interest and Religion of 71 Students....

Students Occupational Interests at Point of Initial
Menifestation in the Educational Periodecceceecscescecccnsces

Point during the Educational Period where 71 Students became
Aware of the Need to Plan for Postgraduation Employmenf......

Relationship between Point in Educational Period of Initial
Occupationsl Interest of Tl Students end Point of Awareness
of Need to Plan for Postgraduation Employmenteecscsecesececanes

Relationship Between Familial Economic Tevel and Point in the
Educational Period when Students Become Aware of the Need to
Formulate Postgraduation Employment PlanSecevscssescsccncscns

Relationship Between Point in Educational Period of Initial
Awveareness of Need to Plan for Postgraduation Emplcyment and
Occupational Planning Level of Tl StudentsS.ceeecessesccvsasns

Students' Occupationsl Interests at Point in Education Period
of Initiel Awareness of Need to Plan for Postgraduation
mploymen’b...t.....llI....0.00'0.....'0..Qll...l.......'.....

Extent of Occupational Interest Consistency eand Its Rélation-
ship to Occupational Planning Level.cccceccscsccscscsiscsonse

Number, Percentage and Average of the Eypothetical,
Recorded and Unrecorded Familial Influences on Occupational
Planning of the Student GrouUPeseecesccecorsoncassacrscssnasess

Number, Percentage and Average of the Positive, Negative
end Ambivalent Familiel Influences on Occupational Planning
Of the Student‘s..00..0...........‘....IIC.l..'....‘......‘...

Number end Percentage of Positive, Negative snd Ambivalent
Familial Influences Recorded Per Interviewer..cececececesoass

ume buti f Positive Ne tive_and Ambi:

Mﬁiﬂ Dlsggll» 5 Quer vee to Tagorefical ractors g“&’i‘%a
creasin er cor ng Num!

ferentiated Influences Per ec O ececscsosvsssscscssssresenssosose

List of Previously Established Traditionskoeffiziente
Compared with the Findings of the Present Studyeececceccecess

Number and Percentage of Differences in Familial Influences

on Occupetional Planning Between the Student Groups of
Protestant and of Jewish Parentage.csceeccccerscssscceceosnses

vii

102

105

112

11k

116

119

122

129

146

1hT

148

155

185

190



Teble

33-

3k,

6.
3.

8.
29.

l,'J- L 4

L2,

43,

L5,

L.

Family Influences on the Occupetional Planning of 12
Students Whose True Father is Absent Due to Death,
as Compared with the Total Number of Family Influences........

Paired Parental Influences on Occupational Planning Grouped
According to their Percentage of the Total Parental
Influences in Fach VectOrececscssesscsssecsrssscsssncacssscsccne

Number and Percentage of Differences Between the Unitendent
Positive Negative and Ambivalent Paired-Perental Influences
and the Positive Negetive and Ambivalent Femilial Influences
in the Total Sample.ecssscscccsossssscccrssssssssssscssesscsoossase

Types and Incidence of Personal Influences in Occupstional

Pj.anninglooon0Oof..oooon.ouoo0.oo.coooocoooooo.oo.c.aol.ooo'ooo

Incidence and Effect of Personal Influences on Occupationsl

Plann.ing..‘l...I...Il.....‘....l..'...'.......‘.'...‘.........
Constellations of Personal INfluenCESececcescecscocccsstovosces

Number and Percentage of Positive, Negative and Ambivalent
Effects of Personal Influences Classified According to
PlamingIevel..'.lI..'..0'0....'0..0.0...IQ..'......‘.‘..'I.‘.

Distribution of Positive, Negative and Ambivalent Effects
of 11 Types of Personasl Influence, Classified According to Le-
vel of Pla.nning........................................u....'-

Distribution of Personal Influences According to Income

Ievel...........'.....'.......'0'..0....................‘...'.

Number and Percentage of Positive, Negative and Ambivalent
Effects of Personal Influences, Classified According to

Income Levelecoeceoosccssssssentssssscscsscscccssvsssosssocsosse

Number end Percentage of Personal Influences with Negative
Effects on Plenning in Income Group "$10,000 and Over"esececee

Types and Incidence of External Influences in Planningeeeccceee

Educetionel Influences Classified According to Type and Point
in the Educational Period When They Occurredeicescecscscsscsses

General and Specific Educational Influences Classified
According to Type and Point in the Educational Period When

They occmedlﬂ....0..0...'Q.........‘..........'.........‘...

viii

Page

193

200

202
221
225
231

233

235

237

238 °

239
24

246

28



Table

k.

L8.
49.
50.

51.

52.

55

5k,

256
564
57_-
58.

59.

61.
62.

63

Page

Distribution of BEducational Influences According to
Planning Level and Point in the Educational Period When
Influence Occurredececsscvssscsssccsssscscsssscsccssosnsascscsssossce 250 .

Distribution of Planned and Unplanned Occupationsl Contacts
According to Planlling leveleeseseoscccoscssecossscssccsscsonsssoe 25}"'

Number and Percentege of Positive, Negative and Ambivelent
Effects of External Influences in Plan.ningooncooooooooolo.ooooo 265

Distribution of External Influences on Flanning According to
Pla.nning Ievel.......'........00'000......'Q....Q....O...0.0... 267

Number and Percentage of Positive, Negative and Ambivaelent
Effects of Bxternel Influences, Classified According to
P].anning Ievel-..........‘....00.......0..0.....0.....0...0..0. 268

External Influences Classified According to Type, Effect and
Pla-nning Ievel...‘...".......0.00.00.0.0..00.....'.."00...0... 270

Distribution of External Influences on Plenning According to
Income Ievel.....‘......0.0‘0....00..0.0000.0.0.00'.0....00.0.‘. 271

Number and Percentege of Positive, Negative and Ambivalent
Effects of External Influences on Planning, Classified
According to Income Ievej.oooonooo0-0000009.0000.oooooooo.oooooo 273

Work Cycle Patterns end Thelr Incidence for 71 Students in the
Research SamPlEOQQ-ooo.ooooooooo.ooo‘ooooooooooooooo'oooo.-oouo.o 296

Categories of Work Cycle Patterns and Their Incidence for
Stud.ED.tS in _ResearCh Sample.uo.n.........n......u...o...... 500

Number of Students in the Semple Who Anticipate Employment
at Bach of the Stated Work Pointseecescessscessececscscoscsccsans mg

_Frequency of Reasons Given by 64 Students Who Anticipate

Employmen'lBAf‘ber Graduationesecsessesessesscsseccsccosccsssssne 303

Frequency of Reasons Given by 64 Students Who Anticipate
Employments After Marriage Before the Birth of the First Child. 307

Work Cycle Patterns and Their Incidence in Group of Tl
Mothers of Students in Research Sample..a...........-......-... 319

Categories of Work Cycle Patterns and Their Incidence in
Mothers of Students in Research Sampleooo000000000.000-00...0.0 321

Number of Mothers of Students in the Research Sample Who
Were Employed at Each of the Stated Work PointSeeeccccccccsscss 323

Comparison of Students' and Mothers' Work Cycle PatternsSeeeeceee 326

ix



Table

65.
66.

67'

69.

TO.

Tle

T2,

Page

Comparison of Frequency of Significant Work Cycle Patterns.
in mthers' &nd StudentS' Groups.....l.......'..Q.......O..O0.0 327

Fathers' and Students' Attitude Towards Mothers' Employment
after MB.rriage...........-.................o................... 5%

Fathers' and Students' Attitude Towards Mothers' Non-Employ-
ment after m.rrlage.ooooooooocoooooooo-o-ooooo..ooo-oooocoooooo Bm

Parental Attitude Towards Students' Employment Plans Before
a-nd Mter mrriage..‘....000......Q.............O.....0......0. 332

Relationship Between Work Cycle Patterns and Occupational
Areas Selected by 46 Students Who Plan to Work Between
Graduation and Old. Age-ooonoonooooo.oooooaoo.oooooooooooo.oo;oo 338

Relationship Between Work Cycle Patterns and Occupational
Areas Selected by 24 Students Who Plan to Work at Only One
Point after GraduatiONeeesscesessececssssecesccsccsscccssoscsccsse 559

Occupational Aress Selected by 11 Students Who Anticipate to
Be Employed on a Permanent Basis During & Lifetil€eceesecccceses 346

Merriage Planning Level of the 71 Students in the Research
Sample in Relation to Their Occupational Planning Levelesecsese 348

Reletionship Between Marriage Plans and Occupational
Pla.nning Level of 71 StudentSecessccccssssccsscesescsssccncsces 3’-’-9



Figure

1.

2.

S

L,

LIST OF ILLUSTRATIONS

Frequency Distribution.of the Number of Undifferentiated
Familiel Influences on Occupetional Planning, Recorded

Per Subject.....l'......0..'.....C.'.....'....................'

Ffeqpency Distribution of the Number of Positive Familial
Influences on Occupetional Planning, Recorded Per Subjecltesecece

Frequency Distribution of the Number of Negative Familial
Influences on Occupational Planning, Recorded Per Subjectececss.

Frequency Distribution of Ambivelent Familisl Influences on
Occupational Planning, Recorded Per SubjeCteseccceccccccecsvsesce

xiX

Page

151

152

155

154



Selold St 087

P

Lo

J

P4

ﬁ. . :}v.,w: ’

Magter of Social Work
Bchool of Social Work
McGill University

ABSTRACT

FAMILTIAL AND OTHER INFLUENCES
IN OCCUPATIONAL FPLANNING

by
Marguerite Blanchard
John BEymberts

Mary Elizabeth LeMay
Christine MacLellan

Mary Seely
The project explores femiliel and other Influences in oc-
cupational planning among Tl fourth year women students in the B.A.
degree course at McGill University,l956-1957. It is a follow-up
of the 1956 study, Planning for Post-Graduation Employment,

requested by the McGill Women s Alumni Placement Committee since
R ap"fv KM
a high proportion of gra.d.ua, ¥ studen: @no occupational ple.ns.

Information was obtained from the students through an e i

interview. For analytical purposes the project was divided into
five parts, a descriptive profile of the group of students, the
relationship between initial interest and initial awareness

of the need to plan for employment, familial Influences and octuUpPa —

e /@tional planning, employment plans and occupational participation

7

of the students. It was found that )although initiel point of
interest has no relationship to polnt of initial awareness)both
familial and non-familial influences had an 'effect on planning .
and that occupetional particlpation was perceived as an experience

likely to occur at various points between graduation end old age.




CHAPTER I
RESEARCH PROBLEM

- La Chose La plus Importante & toute La Vie
est Le Choix du Mestier, Le hazerd en dispose =

Pensees de Blaise Pascal.l

Introduction

Pascal's reflection on the chance element in the selection of a
career seems to be increasingly applicable to this century in which,
paradoxically enough, intellectual activity is geared more than ever
before to meximmm eliminetion of the chance element in every field
of knowledge and action.

Traditional sources of occupational orientation and guldance such
as parents, relatives, teachers and friends no longer suffice because the
choice of a career has become more and more complex. This complexity is
due to increasing differentiation within occupations and to the level of
training and skill required to enter many occupetions. Another factor thet
has contributed to the complexity of the problem is thet in the interest of
physical and emotional well-being, occupational placement must be a.lig;aéd to
individual abilities and needs. As a result of these changes, many young
people require the assistance of qualified vocational counsellors a.nd/or
of individuals familiar with the types of work undertaken in various
occupations. Young people also need opportunities for observetion and

experience in varied work settings.

lBlaise Pascal, Pensees de Blaise Pascal, Edition Paléographique
par Zacharie Tourneur, (Paris 1942) p. 9%4.

..—-/....
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The value of consulting speclalists in medicine, law, or
education is widely recognized. However, few young people realize
the value of counsulting trained vocational counselors. One reason for
this is that many young people are not aware of the type of services
which counselors offer. Also, the number of persons qualified for voca-
tional counseling is limited. Although vocational counselors utilize a
variety of test8and techniques to discover and assess interests and abi-
lities, they are handicapped by lack of scientifically derived knowledge
of the forces operative in the process of occupational selection. A
beginning hes been made in studies by Ginzberg, Super, Ceplow and othersl,
but much more research must be initiated in order to comprehend the psycho-
logical, social, cultural, educetional snd economic forces operative in
occupational choice. The present study and that undertaken in 1955-5@ ’
are modest attempts to contribute to existing knowledge on this topic.

Background of present study.- Early in the 1955-56 session, upon

the request of the McGill Women's Alumnase Placement Committee, & study wes
initisted to delineate some of the occupational plenning needs of McGill
women undergreduates and the resources used by them in plenning for post-
gredustion employment. Due to the complexity of the problem, this study
wes solely exploratory. When this study was initiated, it was hoped that it
would be the forerunner of & much more comprehensive study to be underteken

during the 1956-57 session. This study was to involve all women undergraduate

lihese studies are discussed in Chapter II

201nnas, Bersch, Ogryzlo, Cumas, Dranov and Goldferd, “Plenning for
Post Cradustion Employment", unpublished M.S.W. Theseés, McGill University,

1956.
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students at McGill University and comtrol groups at other universitks.
However, conditions were not favoursble for undertaking the larger study
during the present session. In lieu of it, another small scale project
was undertaken based on some of the findings of the 1956 exploratery
study.

The present study involves 71 fourth year Be. A. women students
in attendance at McGlll University during the 1956=57 session, and was

conducted by five students at the McGill School of Social Worke

Purpose of Present Study

The present study is undertaken to tesf the validity of three
working hypothese derived from the results of the 1956 study. These hy-
potheses are:l

le There is a relationship between the point in the educational
period at which a student manifests Initial interest' in occupations and
. the point in the educational period when she first becomes awareg of the
need to plan for employment subsequent to graduation from Universitye

2. Familial influences predominate in the process of occupetional
choice.

3. (&) Occupational participation in perceived by women students
as an experience likely to occur at various points during the period between

graduation from.univeisity and old age.
o *

Wiy

lnfra, p.93.

ZInfra, p.\“-
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(b) This thought is influential in the process of occupationsal
selection.

Major gquestions.- In order to test the validity of these hypotheses

it is necessary to obtain information relating to the following questions:
1. (2) At what point in the educational period did these students
first menifest interest in the world of work, i.e., in occupations?

(b) When during this period did they become aware of the need
to plan for employment after gradustion from university?

(¢) Is there eny relationship between the point in the education-
el period when a student menifests initial interest in occupations, and
the point at which she first becomes aware of the need to plan for em-
ployment subsequent to graduastion from university?

2. (a.) What familial influences are operative in the process of oc=-
cupational selection?

(b) What non-familial influences have an effect on this process?

(¢) Do familial or non-familial influences predominate in the
process of occupational choice?

3, (&) Is occupationel participation perceived by the students in
the sample &s en experience likely to occur &t various points during the
period between graduation and old age?

(v) If so, how does this expectation influence occupational sel-

ection?
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Scope and Limitations

As already statedi this study 1e concerned with the testing
of three hypotheses on a group of 71 fourth year B. A. women students
at McGill University. Through the testing of these hypotheses, the
circumstances operative in the process of occupational selection may
be elucidated.

A major limitation of this study is that the sample consists
of only 71 women students in the same year of the ssme degree course
&t the same university. As will be shown later,z almost 604 of these
students ceme from femillies where the fatherts income is $10,000. &
year or more. Since the semple is small and no control groups are used,
the results of this stiudy cannot be regarded as representative of women
undergraduates in general.

Because 1t wes necessary to complete the study within one academic
session and concurrently with field work and lectures, the research teem
had limited time for planning the research design, surveying the liter-
ature, collecting and analyzing the data and writing the thesise.
Notwithstanding the interviewing skill acquired from field work and other
experience during their soclal work training, team members were handicapped
by lack of previous resesrch experience and by lack of adequate interviewing
8pace.

Esch student was interviewed only once for approximately one houre.

K3

1Supra., Pe 3 .

2Infra, Pe LD -
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For this reason it was not feasible to conduct depth interviews.
Therefore, it is assumed that the informetion collected is suggestive
only of some of the circumstances operative in the process of occupational
selection for the students concerned. The circumstances which had negative
effects upon planning are perticularly likely to have been missed in this
type of interview, because the interviewers did not probe for negatives
and did not discuss them in deteail unless the student indicated & willing-
ness to do so.
The date collected mey not be wholly accurete due to the fact
that students were asked to recall experiences from earlier periods in
their development. Also, cultural taboos place limitations on the dis-
cussion of family affeirs.with strangers, particularly on discussion of
negative feelings towards parents and/or disagreement with parental sug-
gestions. This factor may detract from the validity of the data obtained
concerning familiel influences in the process of occupational choice.
Value of the Study
The purpose, scope and limitations of this study have been indi-

cated. One may now ask, "Of what value is the present study?”

Today, women constitute approximately 30 per cent of the labor force.

In 1890 they made up only 15 per cent. At thet time probably helf

the women in this country never worked for pay. Today more then 1

of every 3 women over 14 holds & job, and almost every young woman

hes some work experience before she starts raising a family.l
Although the preceding statement is from an American publication, it seems
also to have some application to the participation of women in the Cenadian

labour force. Consequently, the importance of research undertaken to provide

1
Roshco Bernerd, “"Jobs ¥hat Women Don't Get", New York Times Mag-

azine, (March 17, 1957), u49.
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knowledge and understanding of the way in which women select an occupation
end plan to participaste in it, is not be underestimated.

As slready indicated,” thres hypotheses are to be tested in this
study. Kach hypothese is involved in ean area of research which has value
in itself.

The first of the hypotheses is concerned with the relationship
between the point in the educetional period when students manifest initial
interest in occupations and the point at which they first become eware of
the need to plan for post-graduation employment. If, a8 a result of
research, the point at which children first becoms interested in occupa=-
tions can be determined, this knowledge can be used @s a gulde to the
inclusion of occupational informetion in the school curriculum at & point
where it will be most readily ebsorbed by +the children cqncerned. If the
point at which students in general first become eware of & need to plan
for post graduation employmsnt is determined, this will suggest the point
et which vocational counselors can be used to best adventage. It may be
discovered that there ls a wide gap between the point at which students
become initially interested in occupations and the time when they become
awere of a need to plan for post graduation employmente. If this should
be Bo, it might suggest that within the educational system there should
be developed some meens of stimuleting ewareness of the need to plen for
an occupation earlier in the educational period. If & relationship ls

found between early initial interest in occupations and early ewereness

3"'Suprza,, P
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of the need to plan for post graduatlon employment, elementary school
children should be made aware of the occupational opportunities around
them. This knowledge would provide a more comprehensive and reallstic
freme of reference for occupational planning when students became aware
of the need for plan for their life work,

The second hypothesis explores the impact of familial and non-
femilial influences on the occupational selection process, If the
family is found to play a major role in this process, then more 1nformetion
is required concerning the weys in which the family caen best help its
mombers to meke a wilse occupational cholce., Common sense suggests that
parentel advice given in a spirit of cooperation is more helpful to a
young person than threats, prohibitions or demands to follow a particular
occupation. But what advice can the parents give, and how should advice
be given? One mey speculate that 3 factors are important:

1., Parents should consider thelr children's needs, abilities and
interests when evaluating an occupation for their child.

2, Parents should be aware of the many ways in which they influence
their children's occupational choice. Do parents influence this choice by
actions as well as by words, by thelr own occupational preferences and
unfulfilled cccupational hopes, and by the emotions they express when
discussing occupationsj

- 3. Pearents should have as much information as possible on occupa-

tional opportunities and prerequisites for them.
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If parents are highly influential in the process of occupational choice )
it 1s important that they know how to be helpful in this process. Perhaps
they could learn to be more helpful by discussing these problems at Home
and School Association study groups.

The third hypothesis states that occupational participation is
perceived by women students as an experience likely to occur at various
points in a life time, If this 1s true, then it is important for women
students to select an occupation for which they have ability and one which
will provide them with a satisfying work experience both before and during
marriage.

In addition to the forementioned valﬁes of this study, it is hoped
that the findings mey be useful in the counseling of students at McGill
University. The findings aslso mey support some of the existing conceptusl
models used to understand the process of occupational selection.

For the research team, this study has provided a valuable learning
experience in the methodology and problems of social research. This ex-
perience has helped the team members to develop a more critical epproach
in analyzing and assessing the value of other social research projectse.

In the field of social work, much knowledge is empirical and untested. It
is therefore of utmost importance that social work students develop an &~
wareness of the need for research within their profession and develop an
ability to undertake research projects. In this way, the profession may

develop a more scientifically valid body of knowledge for use in the ser-

vice of humenity.
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CHAPTER IX

THEORETICAL ORIENTATION

General Introduction:

The purpose of this chepter is to provide a theoretical frame
of reference for the facts gathered and interpreted in subsequent chapters
of this thesis.

For the purpose of this study the researchers concelve the term
"occupation” as identicel with Kimball Young's definition of “work",
nemely: "regularized, recurrent, utiliterian and organized effort, directed
toward & somevhat more remote goal."l

Most adults are engeged in an occupation for at least one-third of
each twenty-four hour period and they frequently continue this activity
beyond the socially accepted age of retirement. But an occupation has
more than just a gquentitative time value: often it is a unique contribution
toward the satisfaction of economic, social or cultural needs of the various
groups to which en individual belongs, from the smallest possible unit, the
family, to international organisations of mutual occupational sexvices.

This unique contribution in turn frequently demands equally unique somatic
and psychological qualities and ski1ll, which involve considereble investment

in treining and experience before a person can adequately perform a given

function.

1
Kimbell Young, Personality and Problems of Adjustment (London: Kegen
Paul, Trench, Trubner end Co. Ltd., 1947), p. 591.

*'Ib"’
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With the increasing application of the exact sciences in the
occupational process, this unigueness of various careers has hecome a
paremount problem in modern industriel civilisation, beceuge extreme
occupstional differentistion (hence specialisation) has so far been the
only means to make the accumulated socio-culturel inheritance useful to
the demends of present-day communal 1living, and to transmit this inheritance
to the future generation. A concrete example is the problem of extreme
specialisation imposed on various occupations related to nuclear physics
and nuclear chemistry in order to be &ble to apply and further develop the
findings of earlier nuclear scientists. To meke this nuclear knowledge
available to posterity, an equally onerous problem of differentiation is
imposed on the teaching profession, the military profession and the ad-
ministrative profession, to name only a fev.

Occupetion selection as well as occupational training is caught
in the dilemms between over-specislisetion or a return to a broader but
more simplistic career-type. In both instances this will mean & less
efficient use of cultural inheritance in a world with meny underdeveloped
areas where the shortage of food, shelter and clothing is increasing in-
stead of decreasing.

It would seem to the researchers that a world with such a guarded
life prognosis for many years to come, can ill afford to leave the process
of occupational choice largely up to the element of chance. A more
. scientific approach of occupational choice would seem the more justified
because in meny other fields of socio-economic, somatic, psychological and
cultural well-being the Western hemisphere has alresdy profited immensely

by the application of the scientific method.




However, subjecting occupational choice to more scientific principles
presupposes various areas of preparetory and concomitent research.

A first field of mejor exploration is the nature of the occupationsal
planning process, its endogenous and exogenous determinents and its timing.
Such & study should slso indicate how and where the common sense choice
differs from the scientific choice. Research of this kind exists, the present
study being & small contribution, but the samples studied so fer have been
lecking representative velue, and the knowledge collected is still rudimentary.
Moreover, these studies lack practical suggestions as to how the various in-
fluential factors cen be converged into & loglcal, systematic, objective
method of occupationel selection.

A second field of exploration which is directly coupled with the sbove
mentioned area of study, is a search into the differences in long-term effects
between common sense cholce and scientific cholce. Is there eventually no
© difference between the occupational efficiency and satisfection of those who
chose according to common sense and those who entered the occupational field
guided by the sclentific choice method? In other words, research should ex-
plore in measursgble terms how much weste there is in industrial efficiency,
in educationsal efficiency eand in ever:); day living due to inedequacy end sub-
sequent emotional meladjustment of individuaels who feel frustrated either
by thelr own inappropriate occupational selection, or by the occupational
dissatisfactions brought sbout by inadequately performing fellow workers,
superiors or subalterns. Studles of this nabture necesserily involve an
expensive time investment and large semples. So far, few are under way partly

because the method of scientific choice itself is still in an experimental

stage.
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The city of Eindhoven (The Netherlands) has now for eight consecutive
years provided the opportunity to all pupils who graduate from primery school
to teke part in a vocationel guidence programme headed by the Nijmegen
Institute of Applied Psychology. The wishes of the child and his parents,
school performence, the results of eptitude tests and the impression of the
school physicien are compsred by the conference method. The Joint results
are then related to regional, educatlonal, and occupational opportunities
by the occupational counselor, who discusses the matter with the parents.

No officiel reports have been made to date, but beneficial effects have been
observed in the ve.i'ious secondary schools of the city. Such schools seem
to be filled with a more efficlent, better motivated student population than
they were during the period before the experiment.

A third field of preparatory reseerch is the systematic analysis
and codification of the world's asvailable and needed occupetions, with a
detailed description of somatic and psychological requirements, educetionsal
prerequisites, socio~economic expectations and promotion opportunities. The
most comprehensive effort hes thus far been undertsken by the Austrian
Government which keeps up to date & nation wide survey, called "Die Oster-
reichische Berufskartei” with a central documentation system in Vienns
(St. Rochus Gesse) and various regional branch offices. Besides the above
mentioned informstion, each file carries a short content anelysis of the
career in question and a description of the tools or instruments used. In
many other countries similar data are collected.

The dependabillty of psychologicel career analysis has so far been
limited, pertly because there is no agreement among'psychologists upon &

commonly accepted and all-encompassing theory of personality, partly also
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because the various psychological characteristics of a given career cannot
be sufficiently isolated for systemetic observation due to their dynamic
interrelationship with &ll the other personelity aspects. It should also
be noted that the whole field of occupations is constantly subject to a
strong evolutional trend which stems from an increeased applicetion of more
scientific techniques, tools and machinery. A job enalysis of welding,
clericel work and accounting for instance is greatly different today from
what it was thirty years ago.

The present study limits itself to the above mentioned second field
of exploration.l The conceptual orientation of the researchers covers the
following specific questions which over ithe last few decades have become
of pregnant concern to the social theorist, the occupational counselor, the
educationalist, and in a lesser degree also to the laymen:

a) How does an individual become identified with a specific occupation?
b) What factors operate, either singly or in combination with others, in
the selection of a particular occupation?

c) When does occupational selection occur?
How Does an Individuel Become Identified With a Specific Occupation?

The idea that "vocational choices do not emerge full-blown in late
adolescence or young adulthood"”, as stated by Kuhlen and Thompson,2 end that
they have & long history, is generally accepted. Occupational planning
therefore, refers to the stages the individual goes through in the selection

of and plenning for a specific occupation.

i
cf.
2J.L. Norton and R.C. Kuhlen, "The Development of Vocational Preferences,"
Psychological Studies Of Humen Development, (ed. by R.G. Kuhlen and G.G. Thompson,
The Century Psychologicel Series, New York: Appleton Century-Crofits, Inc., 1952)
p. bl |
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For some, the cholce of an occupetion is perceived as an hsphazard or
even a chance affalr, that involves little or no planning. Under such
circumstances some individuals are lucky and procure employment that
suits them. Others adapt themselves more or less resignedly to ean un-
interesting routine. Still others become obvious misfits, "falling
short of their capabilities in usefulness and in happiness."l

Others perceive the choice of occupation as being dependent upon talent
for a particular business, trade, or profession. Planning for them in-
volves development of this talent through specialized education and if
possible through practical experience.

Adventageous contacts or circumstances lead to the preparation aend

planning for specific employment. Such contacts are considered part

" of good fortune.

The Socisgl. Theorist's Viewpoint:

In general it can be said that there does not exist as yet any bona

fide theory which explains the process of occupational selection in sll its

essentiel and dynamic elements.. The existing theories are either based on

reletively few deta, or do not cover all aspects.

Eli Ginzberg describes three generelised approaches to occupsational

choice, which he refers to as theories.

The accldent theory:

The most widely known of these theories is the accident theory which

holds that individuels meke decisions about the future "accidentally” and

lSid.ney L. Pressey et al., Life: A Psychologic Survey (New York and

London: Harper and Bros., 1939) p. 508.
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therefo_re , 1t is not possible for them to evaluate the decisive fa.c‘bors.l
Ginzberg believes that " in explaining their occupationsl choilces as taccidents’ s
most people seem to mean that they were affected by something beyond their
control - an unplenned exposure to & powerful stimulus. But the point which
this theory overlooks is thet in the life of every individusel there ere count-
less such occurrences, only & few of which so stimulate the individual that
he responds in a menner vwhich hes important consequences. The other exposures
pass unnoticed and never emerge from the background of events in the indivi-
dual's life."®

This theory relies uncritically on external factors of exposure and
chance circumstences and ignores a wide range of individual options.® It is
"right to the extent that it stresses the importence of externsl factors in

the choice process; but it is wrong in that it is over-s:hnplified.l"

The impulse theory:

Another theory on occupationsl choice is the "impulse" theory. It

infers that "occupational choice can be understood only through a theory thet
expleins the individuel's behaviour primarily in terms of unconscious forces."?
The weakness of this theory is that "although a direct and unique correlation
between & basic impulse end occupation mey be established in individual cases,
this connection cannot be made the basis of & general theory. Occupationeal

choice involves more then basic :Impulses."6

lEli Ginzberg, Occupational Choice, An Approesch to a General Theory,
(New York: Columbie University Press, 1951), p. 19.

2Ib1d., p. 19. Tbid., p. 19.
Tbid., p. 20. Ibid., p. 21.

Tbid., p. 22.
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The group of implicit theories:

The third approach or “group of implicit theories" ,l is used by the
vocational guidance counselor and borrowed primarily from differential
psychology and the psychology of personality. "It relies upon psychological
tests of eptitudes and interests, and considers the "reality factors in

the environment of the individual."2

The developmental theory:

So far the most comprehensive theory on occupational choice has been
formulated by Eli Ginzberg: "Occupational choice is & developmental process:
it is not a single decision, but a series of decisions made over a period of
years. BEach step in the process has & meaningful relation to those which
precede and follow it." This process is largely irreversible. It ends in a
compromise, for a compromise is an essential aspect of every choice. The
individuel's chronological age cennot be changed; basic educetion and ex-

posures to certain cereer influences can only be experienced once.

The vocational counselor's approach:

~ If the vocé.fional counselor is ideally trained and disposed, he
should be able to proceed towerds vocetional guidance according to the
following main steps:
a) Ee should have & thorough eclectic knowledge of the existing theories
on occupationael selection. |
b) Guided by this conceptual model, he should be able to recognise the
developmental trend of a person's educationel and occupational interests

and abilitiles.

lbid., p. 23.
2Ibicl., pe. 23.
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Having recognised this developmenteal process in the client, the counselor
should metch it with the findings of the psychologist, the school and the
physician, and according to these findings specify, amplify or modify the
optimum career range of the counselee.

This fused knowledge of developing occupational interests and prorated
occupational abilitles is then projected onto the familiel and cultural
circumstences of the client and also on the present prorated educational
and occupational structure of the client's locale. This forms at the
same time an occasion to test the client's realistic knowledge of the
occupational world.

This totel impression should then be presented to the client, or if he

is & minor, to him and his perents, in non-directive menner.

The researchers are aware that in the practice of vocational counseling the

five stepi}are frequently fused and that for instance the dlagonostic activity

continues far beyond the second step indicated. This is of minor importance.

It is not necessery either that for each step an equal amount of time and an

equel depth of focusing is involved. Every individual counseling process will

be unique in this respect according to the exogenous and endogenous circum-

stances of the client and the kind of elucidetion he needs to arrive at a

proprer selection. Vocational guidance, however, that does not in some way

take each of these steps into account, remains essentially incomplete as a

scientific counseling process and reduces the counselor's activity to the

common sense level.

What Factors Operate, Either Singly or in Combination with Others,
in the Selection of a Particular Occupstion?

According to Super, the American literature of the last two decades
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on the subJject of occupational choice reveals that it is impossible to make
any generallzations concerning the determining factors in the process of
occupational selection.

Interests, cepacities, education, economic status, family, and sex
ere moat frequently cited. Other factors such as age, health, the opportunities
of the lebor market, the individual's cultural or social background and
personality structure are also referred to as being influential in occupational

choice.

Interests:

An individuel's interests provide initially the criterion by which
to formulste a tentative choice. This is confirmed by Eli Ginzberg: "Although
many children still approach the question (of the choice of an occupation)
in terms of the father's occupation or by expecting their parents to suggest
a gsolution, they do recognise thet they themselves will have to mske the
decision, and they assume that it will be based on their interests."l

The reseerchers are aware that interests as & motive in beginning
occupational crystallization is a fector which is rether vague in its
intrinsic components. Paul Lazarsfeld? calls interests the "Verlustconto"
of every study into occupetional motivation. Interests for the adolescent
would seem to be tautologlceal with the indication of the occupational choice
itself. This is largely due to the still poorly developed introspective
activity of the child, being uneble to verbalize deeper needs and impulses and

therefore rubricizing them under the word"interests".

B11 Ginzberg, op. cit., p. T9. |
2Paul Lazearsfeld, Jugend und Beruf, Jena 1931, p. 21.
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Other researchers such as Lie'benberg,l Stillich, 2 le»r:i.ng,3
Bamngarten,l" Friedxrich & Voigt ,5 and Stern,6 attribute considersble
importance to the adolescent's motivation of choice by expressing
interests.

On this continent Strong,T and Kud.er,8 have become known by
thelr leborious efforts to meke this aspect of occupational selection a

better known and experimentally useful one.

1

R. Liebenberg, Berufsberatung, Leipzig 1925.

2

0. Stillich, Motieve der Berufswhel des Bankbeemten, Leipzig 1916.

D8ring, Schulerauslese und Psychische Berufsberatung sn Lilbecker
Schulen, Liibeck 1924,
LS

Fr. Baumgerten, Berufswlinsche und Lieblingsflcher begebter Berliner
Gemeindeschliler, Langensalza 1921.

5

Friedrich und Voigt, Berufswiinsche und Zukunftspline der Jugend an
H8heren Schulen, Breslau 1928.

6

Erich Stern, "Die Feststellung der Psychischen Berufseignung und
die Schule," Zeitschrift fir angewandte Psychologle, Beiheft 26, Leipzig

1921, p. 1h9.
7

E.K. Strong, Vocationsl Interests of Men and Women, Stanford 1943.
8
G.F. Kuder, Manuel to the Kuder Preference Recoxd, Chicago 1936.




Ability:

Once an interest 1is expressed, this basis for choice is then
usueally broedened to include an appraisal of an individuel's capacities
before arriving at a particular cholce. This appraisel of abllity can
take place through common sense Jjudgment of an individual's every day
activitlies} it can also be essessed on a seml-sclentific basis by grading
an individual in the school-system for performance within that system;
it cen finally teke place by experimentel and objective reting of ability
through the application of various psychologlcal tests. The great diffi-
culty here is, that the abllity 1tself can never be made demonstrable 1n
measurable terms, only lts outward manifestations., This creetes the
.problem that when various people obtaln the same results, the individual
abilities may still differ in quallty. Therefore cholces based on rated
ablility alone, may be too narrow. If an interest is followed by & success-
ful performence in the same fleld, such demonstrated ebllity greatly rein-
forces the interest. On the other hand, 1f one's performasnce is poor,
interest in that dirsction is usually debillitated. Thereforq,it is important
that the adolescent have as many opportunities as possible to take part in
various activitles in order to demonstrete & special ability in one or more
fields, This would mske the period of the adolescent's tentative choices
more reallstic. It is furthermore to be encouraged that pupils and students
at ell school-levels become aware of a large number of occupations and that

they receive a fairly comprehensive impression of them.

Education:

Another importent reality aspect in the determinatlion of occupatlonal

choice 1s the educational system,
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Except for thet tiny minority whose occupational choices are crys-
tallized in childhood or early adolescence, choices occur at the
point where they are built into the educational system. They cannot
be evaded. Under the emerging system of occupational determination,
complete passivity on the part of the student is itself a choice.

If he does not select the appropriste subjects in his early years of
high school, he rejects in effect the occupations for which college
training is required. If he omits the natural sciences in favor of
the social sciences, he eliminates himself as a candidate for thousands
of industriel cereers, and if he ignores both of them, he will never
be qualified for the beginning renks in the govermment service."

Ginzberg also perceives a relationship between the school curriculum

the eventual occupational status of the individual:

For exemple, a decision in high school not to teke courses required
for entrance to college may cut him off (the students) from future
opportunities. Similarly, his decision about curricule will have

a signifécant influence - positive or negative - omn his occupational
future.

Economic Status:

Economic stetus is another factor in occupational selection.

Ginzberg's studies of occupational choice were based primerily on interviews

with adolescents from upper income femilies, which he then compared with a

group of boys from low income families. It was shown that the economic

fector was an influence of major discrimination between the two planning

groups.

The fact that economic resources are limited operates both directly
end indirectly on the process of choosing an occupation ... the
struggle to meet the primery demands of living and the absence of any
substantial savings or other assets inevitably lead an adolescent to
look forwerd to earning money as soon as possible, and as much money as
possible. The advantages of college must be disregsrded, not only
because of the expense, but also because of the loss of earning power
in the college years.'3 :

lTheodore Ceplow, op. cit., p. 220.

2Eli Ginzberg, op. cit., p. 196.
5Ibid. , p. 134



- 83 -

Children from upper income families probaebly have more freedom
of choilce 1n the selection of an occupation. On the other hand, especially
the girls in this group may be less disposed todards occupational planning,
For the girls in the high income family, there msey be the conviction that
marriage with a partner of the same economlc level will safeguard her
financially for the rest of her life,.

It can also be sald for girls in traditionally wealthy families,
that the physical equlpment of the home, the preparation of food, the means
of transportation, the social and recreatlonal activitles are all so
elaborate and refined, that they demend the full-time attention of the
women concermned,

There 1s also this difference between the two income levels, that
whereas in lower and middle income families there is fredquently encourage~-
nent to reach to a higher income level, members of high income families
are less sublect to such pressure. For children of fathers who have a
respected career and who are able to provide for their family, there may be
little desire to leave this level.

High income families have often derived thelr wealth from the
laborious and sustalned efforts of the father who bullt up & business, a
law or medical practice. With this unique opportunity in the famlly
setting and with a limited number of top level occupations available, there
maey be more social and parental pressure on the sons of high lncome families
to follow the father's career. This trend has been subgstentiated by various

researchers such as Fontegne,l Stern,2 Cunliffe3.

13, Fontegne, L'orientation professionnslle et la determination des
aptitudes, Gensve 1921.

2Erich Stern, "Die Feststellung der psychischen Berufseignung und aie
Schule", Zeitschrift fur Angewandte Psychologie, Beiheft 26, Leipzig 1921,

3R.B. Cunliffe, "Whither away and why: trends in choice of vocation in
Detroit"”, Personnel Journal 1927, VI.
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Key Persons:

It is Eli Ginzberg's opinion that almost every individual is in-
fluenced by the help which he seeks from key persons or the pressures
which these key persons exert on him. "Parents are frequently found to
play a strategic part in the choice process. At other times it is &
relative, teacher or friend."l Chapters VI and VII of this study deal
extensively with this influence-category.

It is as & member of a famlly that the child first learns about the

Jobs that exist in the adult world; it may be through the family

that he acquires his first experience at work; and it is through

the family that he is encouraged to follow one path end discouraged
from following another, even if only in.irectly through his absorp-
tion of familial attitudes and values.
Especially the parents' kind of occupation will to a certain extent limit
the childrens' outlook on occupations because the parents are apt to have
more knowledge about their own career than about other careers. They are
also apt to have relatives, friends and associates from the same career
groups as their own.

Teachers or college instructors and friends outside the family
setting all seem to exert an influence on the selection of an occupation.
Chapter VII of the present study deals in extenso with this category of

influences.

Sex differences:

The majority of laymen end some researchers attribute to the male

an ebsolute superiority in the intellectusl and occupational worid.

1
Eli Ginzberg, op. cit., p. 36.
2

Ibido, Pe 23)4'0
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Among the important personalities, whose deeds are recorded in
history, women of significence are lindsed few in mumber. Neilther in the
arts nor in the sclences have women on the average echieved on as high a
plane as for example what woman of historical importance can be compared
with Plato, Newton, Kant, Rembrandt, Moliere, Goethe, Dostojewsky, Beethoven?

Mentegazze, when searching the blographicel dictionnaries, found ‘
only 4 to 8 percent names of women, and Bourdet found only six female
inventors emong 54%.000 patented inventions.t

This popular Impression of female occupational inferiority was
reinforced by subjective studies such as the second part of Schopenhauer's
Parerge et Paralipomens and also pudblications by C. Lombroso® and by
P.J. Moeblus3, all of which describe women as of inferior biologlcal and
psychologicel quelity. Gradually howsver it has become clear that the
reported female inferiority in occupational activities 1s not related to
biological inferiority of women but to inferlority in the cholce of samples
and 1n the choice of comparable occupational actlvities. The following
points may be slucidating:
a) Many more gifted males than females are known from history because

numerically the men have always been employed in far greater number
than the women. The absolute number of great men and women in

history therefore is not indiceative of female occupational inferiority.

1
Dr. G. Revesz, Creatieve Begesafdheid, Den Haag 1946, p. 99.
2
C. Lombroso & G,Ferrero, Des Welb als Verbrecherin und Prositulerte,
1848,
3

P.J. Moebius, Uber den physiologischen Swachsinn des Weibes, 1908.
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b) The persons who beceme known in history were largely persons whose
deeds involved a great deal of inventive, aggressive and abstract-
logical talent. All these abilities heppen to be more or less typi-
cal aspects of male occupational activity. A study which tekes only
such aspects of ability into account, leaves no opportunity for the
women in the sample to demonstrate their unique aspects of ability.

¢) Woman's maternal role through merriage has systemetically eliminated
many women from the occupational participation, or if they participated
they had to divide thelr interest and concentration between two heavy
tagks. This has contributed to ths soclo-~cultural trend that women
cannot compete with men on the labor market and that consequently
their training facilities, salaries and promotion opportunitiss have
remeined unequal, Congequently in the present process of femele
emancipation, those women who want to enter the occupational world
find only a narrow traditionally established frame of reference
related to female occupations.

d) Women are inclined to be more emotionally attached to a glven home,
comminity, social position and circle of intimate friends than men.
Consequently women are not as mobile and are more reluctant than men
to gilve up a home and a cherished commnity life for an occupational
advancement.

The blological sciences have increasingly demonstrated that sex
differences are not merely restricted to the genital apparatus; they in-
volve skeletal and hystological differences as well., Also the endocrino-
loglcal differences are far greater than former medical authorities believed.
In other words the bilological function of childbearing and chilld nmurturing

has gifted women with many related psycho-somatic and psychological qualities
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which are uniquely female. She is rather receptive, reproductive than
eggrossive, lmventive; she is stronger in concrete intuitive knowledge
than in abstract logical thinking. She is eminently suited to occupations
which require service, personal attachment, devotion, refinement in social
relationships, charms, accuracy, all this rather on the reproductive-
interpretative level than on the inventive level, The popular belief is
that sclences are not for womsen. Here one overlooks the fact that there
are several branches of sclence which are very close to life's reality
and which require a good deal of concrete practical thinking: for example,
education, social work, applied psychology, commercial and clerical work,
blology and several technical sclences including architecturse.

Along with a woman's unique occupational qualities, it is the
general or specific expectation of marriage which introduces unique elements
in a woman's occupational planning.

From that point on (namely college entrance) the strategic influences
on the girls are decidedly different from those on the men by reason

of one major consideration: the gilrls are thinking and plenning for
thelr future primerily in terms of marriage; everything else falls
into a subsidlary position., Because of this they are not deeply
concerned about an occupatlion. Even those who look forward to deriving
congiderable satisfactions from work cennot concentrate on their
Yecareer problems" because they anticipate that thelr principal satis-
factions will be derived largely through marriage.l

For women,therefore,the selection of an occupation does not take
place under the same combination of motivations as it does for the men,
Since the work problem for women remalns peripheral and since "the inter-
mittent career pattern of women is typlcal of all soclo-economic levels,

with the partial exception of the highest and the lowest",2 the selection

of an occupation by women is largely determined by several factors inherent

1
Eli Ginzberg, op. cit., p. 175.

2
Theodore Caplow, op. cilt., p. 235.
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to their potentielly marital future: -"Whether they marry, when they
marry, whom they merry, when they have children and how meny, and finally'
the specific attitudes of their husbands toward their working. nl

Age and Health:

The age and health of a person may also operete as positive or as
negative factors in the choice of an occupation. Increasing occupational
differentiation involves & grester length of formel education and of
accumulated experience. Therefore age has become an increasingly critical '
factor in the selection of various occupations.

Socio~economic Locale:

One cannot proceed very realistically toward the selection of an
occupation if one does not teke into account the present or prorated
opportunities for occupational training and occupational performance.

Added to this problem is the "jobs hierarchy, variety of working conditions,
specific conditions for entrance into ocecupations, various income and security
factors, and the host of allied elements which are part of the working
world".2

Emotionel Needs:

No occupational choice is satisfactory unless the individual cen
satisfy his emotional needs through performance of the career in question.
What these needs are is partly d.rive-pssychologica.].ly3 and pertly environment-

elly determined. Some individusls want to be awey from people and to work

1

Eli Ginzberg, op. cit., p. 166
2

Tbid, p. 196

3
L. Szondi, Schiksalsanalyse, Basel 19k,
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with meteriasls only; others have a need to talk with people; again others
mey want to satisfy aggressive needs. This socialised way of satisfying

more primitive needs through an occupation is called "operotropism".l

As already stated, the factors thus far discussed cannot be
definitely referred to as determining factors in the process of occupsational
selection. The incidence of one or any combination of these factors may
become the circumstence under which one becomes identified with a specific
occupetion.

When Does Occupational Selection Occur?

The third major question in the theoreticael orientation of this
study is related to the time factor involved in the process of occupational
selection.

It would appear from E. Ginzberg's cumulative theory that
occupational selection does not take place at any specific point in the
life of an individual, but that the choice is a process of long duration
involving en accumulative process of occupational crystellization.

Caplow believes that the greatest device in timing occupational
selection is the educational system: "A series of important choices confront
the school child as early as the eighth grade, and & mistaken decision is
often irrevocable."”

If as is indicated by Eli Ginzberg, occupationsal selection depends

upon a developmenteal process which involves a series of decisions, then

there are certain stages to be noted in this process.

1. Szondi, Experimental Diagnostics of Drives (transl. by G. Aull),
New York 1952, p. 11.

2Theodore Caplow, op. cit., p. 218.
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According to Ell Ginzberg these stages are:
“a) The fantasy stage, which usually lasts to the age of 1l years.
b) The tentative stage between the ages of 1l - 17 years.
¢) The realistic stage from 17 years to adulthood,t

The child in the fantasy stage Imitates occupations partly because
some of them provide a great deal of satisfactlon through movement.

The child in the fantasy stage identifies successively with a
groat many occupations as a form of experimentation with adult roles.
"He still believes that he can be whatever he wants to be., His translations
are arbiltrary.” In the German psychology this phenomenon is known as
"Rollenspiel"”. The kind of occupations imitated, or to be more exact
"re-lived"” by the child are those which are most frequently known to the
outer world, such as: busdriver, conductor, teacher, priest, minister,
murse, milkman, grocer.

In the tentative stage he is largely concerned with hils own
subjective interests, capacitles and values. At the same time he begins
to evaluate some of the realistic external factors involved in occupational
gelection., This period differs among other aspects from the fantasy perilod
by the fact that instead of present career setlsfactions (in the jlay. ditwatien
itself), future satisfa.ct_ions mst be sought. The adolescent realizés that
in ordeg to prorate this future satisfaction, he hes to incorporate more
reallty consi@erations and this will be possible only on the basis of
additional experience with various occupationasl-like activities. One of
the implications of this knowledge would seem that the adolescent should be
provided with as meny curricular and extre curricular occupation resembling

or occupational reminding activities as poseible (botany, zoology, traveling,

1
Eli Ginzberg, op. cit. p. 186.

A PN

bk,
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edministraetion of clubs, working with tools, orgenising groups, writing
essays, music, etc.).

"During the realistic period the translation is so heavily weighted
by reality considerations that a synthesis is difficult. The individual
recognises that he must work out a compromise between what he wants and the

opportunities which are available to him. "+

Maturity is the stete of healthy compromise between the individual's
personal somatic end psychologicel needs and the demands mede upon him by
the external world. Where such balance has not been reached when chronolo-
gical age, educationel achievement and the occupetional locale have logically
set the stage for & realistic compromise, such an individual mey be emotion-
ally regressed. Such persons are in need of intensive counseling, preferably
by a team-approach between the vocational guidance counselor and the
psychotherapist.

There sre persons who during the grester part of their lifetime
remain uncertain as to the direction of their occupationel evolution. This
is usually an uncertainty concerning a given role within an already chosen
occupsational category, or the uncertainty relates to the possible addition
of executive and administrative responsibilities superimposed on the basically
satisfying function. For these persons counseling can also bring marked elucid-
‘ation of hitherto vague motivations and anxieties related to & difficult choice.

Especielly at university where the majority of the students are in
the transitional stage between tentative and realistic choice it would be
beneficial if an opportunity could be provided for contacts with an occupetional
counselor. This would help students to select courses for which they are

highly motivated. The adequacy of the college students occupational choice is

1Eli Ginzberg, op. cit., p.
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all the more importent because from this group, the leaders in industry,
arts, sclence and politics are recruited. Occupational maledjustment
emong the members of this group may have uncalculable repercusslons for

various orgenisations in communal living.
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CHAPTER III
SOURCES OF DATA AND RESEARCH PROCEDURE

Sources of Information

In this cheaepter, the sources of information, the research tools
and the research procedure are deseribed. To obtelin information indil-
cative of the influences operative in the occupational planning of
women undergraduates at McGill University, it was decided to focus this
study on women students who were in the final year of the B.A. degree
course, Thle decision was based upon the following clrcumstances:

(1) this group of students were in the final year of a four year course
of study; (2) this course was not specifically oriented towards partici-
pation in a perticular occupetion., For most of these students, initially,
registration for this course was not dependent upon selection of a
particular ococupation prior to university entrance as l1s required of
‘students who asplre to smployment as engineers, architects and laboratory
technicians, Since these students were in thé finel yeer of thelr course,
the research team assumed that meny of them would have already formulated
their postgraduation employment plans, or at least be in the process of
plamnming.

For the forementioned reesons, it was assumed that interviews
with these students concerning thelr postgraduation plans would yield
significant Information Indicative of at least some of the forces operative

in the process of occupational selection.

-.‘S’% -

[



Contact Procedure:

As of November 1956, 84 women students were enrolled in the fourth
year of the B.A. course. All but 6 of these students were eligible as
subJects for the present study. These 6 students were excluded because
they haed participated in the 1956 study.l

The cooperation of the 78 eligible students was enlisted through
a letter® mailed to each student. In this letter, the purpose of the
study and the students' contribution to it were explained. It was also
stated that the letter would be folleowed by a telephome call during which
there would be emple opportunity for the students to raise questions
concerning the project.

Students were telephoned three days efter the letters were
melled. Seventy-one of the seventy-elght letters end phone calls resgulted
in interviews., The majority of the students appeared interested in the
study and particilpated actively in the research interview. Reasons for
lack of cooperation on the part of the 7 students who did not perticipate
are ag follows:

(1) One student who was married in June 1956 had participated in the 1956
study. Due to changs of name, thls was not detected when the list of
students was checked for purposes of eligibility.

(2) The remaining 6 students refused to cooperate either because of their

heavy class schedule or lack of interest in the study.

Research Tools
Complex entities such as perceptlon, motivaetion, bellefs and anti-

cipations of future plans are virtually unobtalnable through systematic

Lowmes ot. al., Plamning for Post-Graduation Fmployment.

2Appendix 1.
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observation of behaviour. Therefore a student'’s verbal report of intro-
spective actlvity related to postgraduation occupational plans is regarded
as the most appropriate tool for the collection of date in this study.

The research team is aware of limitatlons inherent in the inter-
view method, 1n that the material reported could be largely that which the
subJects are willing and able to express. There 1s also the added difficulty
that reporting ebout oneself almost always demends a "self-diagnostioc
statement."l

Members of the research team are of the oplnion that their training
end fisld experience in soclal case work could contribute in no medlocre
weay to the reductlion and/or control of various sources of error inherent
in the interview method. Soclal case work has recently developed into a
technique which allows the counsellor to plece lnto a soclal diagnosis
feelings and beliefs, the degres of consistency in attltudes, and the
underlying needs which support an attitude.

Both the questionnaire and interview were congidered as data-
collection tools for purposes of this study. The relative merits and
limitations of each were critically examined by the research team. Full
cognizance was given to the values of a questiomnaire such as: "its time
saving aspect; 1ts uniformity in presentation; its easy accessibility;
its applicability to large mumbers of respondents; 1ts impersonal nature
and its stendardized lay-out for recording the responses,"2

The research group shares a widely accepted assumption that

"informetion is the more valid the more freely it is given."3 The

lJahoda M., et al., Research Methods in Social Relations, Vol. I, (2d ed.;

The Dryden Press Co., New York, 1952) p. 153.
2Jahoda M. et al., op. cit., pp. 156-57T.

3Benny M, and E.C. Hughes, "Of Soclology and the Interview", The American
Journal of Sociology, LXII, ( September, 1956), p. 139.
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questionnaire, through possibly forcing respondents to write down revealing
information relevant to "complex emotionally laden experiences” or through
“probing &f: private sentiments“l could prove threatening to them. Few
people, even those with superiof intelligence, enjoy good permanship, and
even then the solemnity and permenent nature of written response to a
goclally taboo or socially controversial 1ssue can have inhiblting effects.

One advantage that the interview has over the questlonnalre is the
opportunity it provides to observe the subjects and the total situation
to which the subjects are responding. Moreover, 1n the lnterview situation
there is always the possibllity of rephrasing questions to further clarify
the meaning of responses and to appralse thelr validity. It gives a more
equal chance of expression to all the members of the seample and it produces
a larger number of respondents than the questionnaire because "the latter
is usuelly left unanswered by a large percentage of the addressees. "2

"The interview is a dynemic process in which there is a constant
shifting relationship between the type of information sought and its
meaning.”3 A "quasi-clinical type“u of interview was selected for this
study., "Its flexibility makes it a superior technigue for the exploration
of areas where there was little basis for knowing either whet questions to
ask or how to formulate them."S The persons to be interviewed were known
to be involved in the socilal situation of having to plan for postgraduwation

employment,

lJahoda M., et al., op. cit., p. 158.

2Jehoda M., et al., op. cit., p. 158.

3Gordon, R.L., "Dimensions of the Depth Interview,"” American Journal
of Soclology, IXIT, (September, 1956), p. 164.

Jahoda M., et al., op. . clt., p. 175.

5Hyman, H.H., ot al., Interviewing in Social Research (Chicago:
University of Chicago Press, 1954), p. 191.
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This largely "non-directive interview"" was preceded by a number
of direct and merely factual questions designed to elicit identifying
information concerning the subjects and their families. Various error
inducing sources which the team tried to control were "expectational
and ideological processes in the interviewer"z; "systematic and differ-
ential effects of personal interaction in the interview—situation"a;

differences in respondent reaction to ethnic group, "age, sex"h, "class

and residence of interviewer"sg the lack of structure in the interview

procedure with the subsequent problem of statistical enalysis; and fi-

6
nally "the mechenical difficulties of the interview task."
7

As recommended by Caplow,’ optimum interviewing conditions were
approached through application of the following procedure: interviewers
were well-trained and had several hundred hours of field experience in
social case work; briefing, quelity control and schedule revisions tock
plece prior to the research interviews; intuitive impressions and pre-
liminary analysis were discussed at frequent meetings of the research
group so that each interviewer developed the highest possible awareness
of the situation in which the respondent was met. Only brief notes were
taken during the interview and process recording was undertaken immediate-

ly after the interview. The respondents were allocated to interviewers on

the basis of a code number rather than by name.

%Rogers, C.R., Counselling and Pgychotherapy, New York, 1942,
sHymen, H.H., et al., op. cit., pp. 83-137
uIbid., pp. 138-150
Benney, M., et al., "Age and Sex in the Interview," The American
Journal of Sociology, ILXII, (September, 1956), pp. 143-152,
“JHymen, H.H., op. cit., pp. 164-167.
§(Hyman, H.H., op. cit., pp. 167-170.
Caplow, T., "The Dynamics of Information Interviewing," American
Journal of Sociology, IXII, (September, 1956), p. 165.




Need for Interview Gulde:

As already indlcated, a non-directive approach was used in the
interviews., However, in order to ensure the uniformity in the type of

data collected, an Interview gulde was developsd.

Development of Interview Guide:

Prior to formulation of the interview guide, the research team
surveyed the recent literature with a view to obtaining an understending
of the process of occupational selection. With this background, the
group deslgned questions related to each of the working hypctheses. Thesse
questions were used in 18 trial interviews. The date obtainsd from these
interviews were critically reviewed by the research group. As a result,
weaknesses 1n the interview gulde were percelved and it was revised
accordingly. The final form of the interview guide appears in Appendix 1.

The first part of this gulde is designed as a face sheet for the
recording of identifying data such as: a gstudent's age, place of birth,
religion, health, year of degree course, work experience and Interests;
perents' incomes; age, birthplace, education and the occupation of parents
and siblings. The second part conslsts of the questions relevant to each

hypothesis.

Use of the Interview Guide:

The interview gulde 1s used in three ways. It was used as a flexible
outline for the interviews, as a check to ensure that all questions had been
answered, and as an outline for process recording of the interview content.
The interviewers did not adhers rigidly to the form and order of the
questions in the guide, but rather used a student's trend of thought and

asked questions related to it. The researchers found that the students
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spontaneously supplied answers to many dquestlions and therefore it was

frequently unnecessary to ask all the questions in the guide.
Ressarch Procedure

The majority of interviews were held at the McGill School of Social
Work. Due to time limitations, each student was interviewed only once. The
duration of the interview was approximately one hour which is +the amount of
time generally accepted as adequate for one interview in soclal case work.

The students were oriented to the interview by the interviewer who
re-gtated the purpose of the study, ensured confidentiallty of the infor-
mation given and answered any questlons ralsed by the student at this stags.
The face sheetl of the interview guids was the polnt of departure for the
interview., The interview proper was developed as indicated in the previous
section of this Chapter.

The method of terminating the interview depended on the individual
interviewer and the respondent., In some cases the respondent's answers
were summarized in order to ensure the accuracy of information obtained and
to provide an opportunity for the student to emplify or reformulate her
response if she so desired., In other cases, the respondent was asked whether
she had any questions concerning the lnterview, In all cases, students
were thanked for their cooperation.

Most of the students stated that they found the interview helpful
in the clarification of thelr own plans. They also thought the study was
important and valuable slnce they felt there was a definite lack of

orientation for employment on the campus.

1
Infra, Appendix.2-:.
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Thesis Plan

As already stated in Chapter I, this study was undertaken as a
group research project. All five members of the research group were
involved in the planning of this study, in the development of the re-
search procedure, in the survey of the literature, in the collection
and snalysis of date, and in the reporting and discussion of results.

Chapters I, II, III, and X of this thesis are a group product.
The following Chapters are the sole responsibility of the individual
students listed.

Chapter IV: Profile of 71 Pourth Year Women Students in the

B. A. Degree Course At McGill University, 1956-1957.
Mary Elizabeth LeMay
Chapter V: Initisl Occupational Interest and Initial Awareness of the
Need to Plan for Postgradustion Employment Menifested
by 71 Fourth Year Women Students in the B. A. Degree
Course at McGill University, 1956-1957.
Christine McLellan
Chapter VI: Peamilial Influences on The Occupational Planning of
71 Fourth Year Women Students in the B. A. Degree
Course at McGill University, 1956-1957.
John Eymberts

Chapter VII: Non-Familial Influences on The Occupational Planning

of 71 Fourth Year Women Students in the B. A. Degree

Course at McGill University, 1956-1957.

Mary Seely
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Chepter VIII: Familial and Non-Familial Influences on QOccupational
Planning of 71 Fourth Year Women Students in the
B.A. Degree Course at McGill University, 1956-1957.
John Eymberts and
Mary Seely
Chapter IX: Employment Plans and Occupational Participation of
Tl Pourth Yeer Women Students in the B.A. Degree
Course at McGill University, 1956-1957.
Marguerite Blanchard
This study was initiated to obtain information concerning the forces
operstive in the process of occupational selection and also to provide a
research experience for five second year Master of Sociel Work degree
students. To ensure that these students had a prbfitéble research ex-
perience, they were encouraged, particularly in the chapters undertaken
by individuels, to test their own ideas with the data derived from the
research interviews. In other words, a "workshop" approach was encour-
aged. Consequently, a certain lack of cohesiveness may be apparent and
also a lack of uniformity in the presentation of the research results.
Also to be noted is that due to time‘limitations and individual differ-
ences in productivity, it is not always possible to interrelate the

findings of individusl chepters.
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PROFILE OF 71 FOURTH YEAR WOMEN STUDENTS IN THE
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by
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CHAPTER IV

PROFILE OF 71 FOURTH YEAR WOMEN STUDENTS IN THE B.A. DEGREE COURSE

AT MCGILL UNIVERSITY, 1956-1957

In this chapter the Tl selected women students who form the
research sample will be described. This description will serve as
background for the content of subsequent chapters of this thesis.

As already indicated in Chapter III, the sample is composed of
fourth year B.A. degree students in the Arts and Science Faculty at
McGill University. Seventy-eight B.A. degree students were contacted
with a view to their participation in the study and of the group 71l
were available for interviews.

It is interesting to note that the sample is larger by 11
students than the 1956 sample.l The 71 students who comprise the
sample represent approximetely .9 percent of the total university
student body, 3 percent of the total number of women students, and
13 percent of the B.A. degree women students. It cen be seen thet
although the sample is larger than the one used last year, it is still
a small ssmple.

The content of this chapter will be presented under the following
headings: I. Degree Course

II. Personal Characteristics
A. Age

B. Country of birth

1
Steve Cumas, Gwen Bersch, Holly Ogryzlo, Phyllis Cumas, Mark Dranov,
Sophie Goldfarb, Planning for Post-Graduation Employment, McGill University
Group Thesis for M.A.S.W., Montreal, 1956.

— Y9
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C. Religion
D. Civil status
E. Health
F, Work experlence
G. Occupational planning level
H. Marriage plans
I. Extra~curricular interests
JITI. Famlily Characteristics
A. Family constellation
B. Father and mother
1. Age
2. Country of birth
3. Education
4, TIncome
5. Occupation
C. Siblings
1. Sex
2. Age
3. Education
4,  Occupation
IV. Summary and Conglusions
l. Degres Course
In this section, the subjJects are described in terms of the academic
course they were following at the time of the research interview,

Sixty-two of the Tl students in the sample were taking s pass course
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and 9 an honors course., Only approximately 13 percent, therefore,

were speciallzing. Many of the students who were not specializing
stated that, in retrospect, they wished they had recelved more guid&nce
from the university when they were choosing thelr course of study.
These students expressed the opinion that if they had realized the
academic and occupational advantages of speciallzetion they would have
chosen an honors course,

Several students expanded on this idea. They thought their
parsnts should have advised them to choose an honors coursé. On second
thought, however, they stated that they comnsldered it was the university's
responsibility to help them to select their curriculum, because their
parents were not informed about the curriculums and their'implications.
The students were of the oplnion that if their parents had been aware of
the problem they would have helped them.

Foreign students expressed surprise and indignation that they had
not received orientation at McGill. They felt that they particularly
needed guldance and orlentatlion and had often been confused and made un-
necessary mistekes because of not receiving it.

II. Personal Characteristlics

A profile of the Tl subjects will now be given in terms of their
age, country of birth, religion, civil status, healﬁh, work experience,
occupational plamning level, marriage plans, and extra-curriculsr interests.

A. Age

The age distribution of the students at the time of the research
interview was 19 to 30 years with the mean age at 21 years. The age

distribution of the sample 1s shown in Table 1.
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TABLE 1

AGE DISTRIBUTION OF 71 FOURTH YEAR WOMEN STUDENTS
IN THE B.A. DECREE COURSE AT MCGILL UNIVERSITY,

1956-1957"
Age in Years Number of Students
Total 71
19 - 20 38
21 - 22 25
23 - 24 6
25 - 26 1
27 - 28 0
29 - 30 1

®Hereafter, the University, city and time of study are

omitted from the title of tables. It may be assumed
that the tables refer to the above sample group of
students from McGill University, unless otherwise stated.

It was expected that there would be a youthful age range since
courses at McGill are given primarily during the day time and do not,
therefore, attract the working population who are only able to attend
evening classes. Universities where courses are given primarily in the
day time heve & comperstively young student body since the students
usually come directly from high school to university. On the:- other heand,
students who attend universities where courses are given primerily in the
evening are mostly working people. It takes longer for them to obtain a
degree since they cannot take as meny courses in the evening as the day

students can and are, therefore, older when they graduate. Also people

who decide to teke university courses in middle or old age usually attend
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in the evening because of their dey-time jobs or obligations.

Since 63 of the Tl students are in the 19 to 22 year age group,
it is evident that most of them came directly from high school to
university. For this reason they hed little opportunity to become aware
of occupations which ere available for women or to acquire experience
in areas of interest to them.

B. Country of birth

Ethnic background is importent because cultural values influence
where a girl will work and what she will work at. For this reason the
distribution of the students by country of birth is shown in Table 2.
Later on in the family section their parents country of birth will also
be exemined since parental cultural values mey influence or conflict
with the values of the student and thereby be an important factor for

or ageinst the student's occupational planning.

TABLE 2

DISTRIBUTION OF 71 STUDENTS BY COUNTRY
OF BIRTH

Country of Birth |[Number of Students
Total TL

Canads, 50
U.S.A.

Europea
England

Israel
Jamaice

S I I

Bermuda

—_—
EBurope includes: Rumenis, Czechoslovakia,
France, Italy, Germany, Sweden. Two
students were born in Rumenise and one in’

each of the remasining countries.
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As 1s to be expected, 50 students or approximately 70O percent
of the group are native born. The 3 largest groups of foreign born
students were born in the Unlted States, Furope, and Englend respectively.

In comparing these findings with the countries of birth of the
total population of Canada, it 1s apparent that the sample is represent-
ative, as the dominant countries of birth in the 1931, 1941 and 1951
census years were Canada, the United Kingdom, Europe, and the United
States respectively.l The semple differs from the total population
in that it contains a smeller proportion of subJects born in the‘United
Kingdom end Eurocps.

C. Religion

Religious beliefs or lack of them influsnce a person'’s entire
outlook on 1life, goals, and aspirations. Blelse Pascal described the
place that religion "ought to" end sometimes does hold in a person's
life as follows:

“The whole course of things ought to have as its obJect
the foundation end greatness of religlon; men ought to
have within themselves ldeas consistent with what it
teaches us; and, finslly so much ought it to be the
object and center to which all things tend that he who
knows its principles may also account not only for the

cocmplete nature of men in particular but also for the
entire course of the world in general, 2

1l
Dominion Bureau of Statistics, Canada Year Book 1956 (0ttawa: Queen's
Printer and Controller of Stationery, 1956) Table 17, "Countries of Birth
of the Population, Census Years 1931, 1941, and 1951," p. 166.
e
Blaise Pascal, "Pensees’ The Wisdom of Catholicism, Anton C. Pegis
(The Modern Library; New York: Random House, Inc., 1949) p. 641.
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On this account, for some people at least, religious beliefs can be the
most important factor in occupationel planning.

Similar to the 1956 sample,’ the majority of students ave
Protestant. The second and third largest religious groups are Jewish
and Romen Catholic respectively. The distribution of the subjects

according to religion is shown in Table 3.

TABLE 3

DISTRIBUTION OF 71 SUBJECTS AND TOTAL UNIVERSITY
STUDENT BODY BY RELIGION

Religion Sub,jects University Student Body
Number | Percent Number Percent
Total T1 100 7254 100
Protestant 3l L8 3471 48
Jewish 27 38 1623 22
Romen
Catholic L 6 1437 20
Other™ I 6 629 9
None 2 2 92 1

a

"Other"™ for the subjects comprises Christian Science
and Ukrainien Greek Orthodox; and students with "no
affiliation" and "others" for the university student
body.

It is to be noted that the &l 1gnment of the dominant religions -

Protestant, Jewish, and Catholic - is the same for the subjects as for
the total university student body. Similarly, the proportion of

Protestant's is 48 percent for both groups.

Loumas et al, op. cit., Vol. I, p. 65.
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The dissimilarity occurs in the Jewilsh and Catholic proportions.
In the university student body these proportions are approximately equel,
whereas in the sample the proportion of students belonging to the Jewilsh
faith is approximately 6 times as large as those belonging to the Catholic
faith., The explenation for this 1s possibly thet the majority of Catholic
students attend McGill rather than a Cathollc university because they wish
to speclalize in a subject which is either not offered or emphasized in the
Catholic university which they would be able to attend. They do not, there-
fors, enroll in the B.A. degree course in as large a proportion as the
Jewisgh students who do not have their own universities in Canada. In the
1956 samplel there was likewlse & dilsproportion between the Jewish and
Catholic students in the B.A, degree course.

D. Civil Status

Sixty students are single and 11 students are married. As expected
because of the age range of the group, none of the students are widowed or
divorced., At the time of the research interview, the age of the 11 married
students ranged from 20 to 23 years,

The fact that approximately one-sixth of the sample is marrled 1s
an indication of the larger number of marriages and of a tendency to marry

earller than prior to World War I1.2 It is also a reflection of Canada's

1
Ibid, p. 66.
=

Dominion Buresu of Statistics, Canada 1956 (Ottawa: Queen's Printer
and Controller of Stationery, 1956), p. 35. "Between 1941 and 1951 the
proportion of merried women rose from 38 percent to 51 percent in the age
group 20-24k, While much of this difference may be attributed to postponement
of merriage during the depression period of the early 1930°'s there is evi-
dence thet & hilgher proportlon of women are now marrying at a somewhat
earlier ege than formerly."
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present prosperous perlod. Many of these married students stated that
their pesrents were helping them financlally. Such assistance mede it
possible for them to attend university and at the same time to marry and
establish homes of thelr own. They were thereby preparing for occupations
where a college degree was & prersquislte at the same time as they were
establishing their own homes. In a less prosperous economic era, this
would not have been possible.

E., Health

Sixty-elght of the Tl students stated that they are in good hsalth.
The remeining 3 students are hendicapped in that one has a heart conditilon,
enother a deformed hand, and a third has had tuberculosis. In occupational
planning, it 1s necessary for these 3 students to consider thelr health.

Health may be a factor which handicaps a studsnt'’s occupational
planning as the following two cases 1llustrate. In tenth grade, the student
with a deformed hand decided that she wanted to be a physlo~therepist. She
was told that because of her deformity this would be impossible. Several
years later, a vocatlonal guidance counselor told her she could be anything
she wanted to be. At the time of the Interview she had no plans and could
not declde what she wanted to do, She was consldering, among other occupations,
teaching, but did not mention physio-therapy.

It would seem that this student's desire to be a physio-therapist
may have been a compensation for her own physical handicap. 8ince this one
strong occupationsl drive wes thwarted when she was 1in tenth grade, she

has not been able to choose an alternate occupation or even reconslder

physio-therepy.
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The student with a heert conditlon demonstrates the case of a
person who 1s able to adjust to a handicap and choosse an occupation in
kesping with thelr physical strength. This student wanted to be a
teacher. When she weas in her second or third ysar at McGill, she was
told that she had a heart condition which would make teaching too
stremuous for her, At the time of the interview she had decided to be a
librarian.

F. Work experience

All but one of the students in the semple hed work experience
prior to and/or during university attendance. This one student is from
a $10,000 and over income level foreign femily who only considers it
neéessary for thelr daughter to prepere herself to earn a living if she
does not marry. The parents sought a collsge educetion for thelr
daughter as a form of security in case she dld not marry. They have
moved frequently from one country to another. Therefore, parental
attitude towards work combined with wealth, moving, and the consequent
language difficulty in each new country seem to be the reasons for this
gtudent's lack of work experience,

For purposes of this study work experience is defined as a pald
Job which is either full-time, summer, or sessiocnel work experience, Full-
time work experience refers to employment held on & weekly or monthly basils
which was not undertaken concurrently with school or university studies.
For exemple, one student worked full-time for three years following graduation
from teacher's college. She subsequently decided to take further courses,

gave up her Job and enrolled at McGill.
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TABLE 4

DISTRIBUTION OF 71 STUIENTS ACCORDING TO
FREQUENCY AND TIMING OF WORK EXPERIENCE

“Frequelicy and TIming
Work Experience of Work Experience
Full-time | Summer | Sessional

Total 3 153 37

Professional and semil professional: 1 28 20
N E—

Teacher 1l 1 1l

Governess 3

Tutor >

Researcher 1

Laboratory technician 1

Group leader and counsellor 3 3

Physio-therapist 1

Occupational-therapist 1l

Newspaper reporter and proof-reader 3

Mﬁsician 1

Photogrepher 1

Geogreapher 1

Assistant librarian T T

Investigator for credit bureau 1 |

Swimming instructor 2

Lifeguard 1

Social worker ailde 2

Nurse's alde 1
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TABLE 4 - cont'd.

Frequency and timing
Work Experience of Work Experience
Full-time | Summer | Sessional
Armed Forces: 1 1
R.C.A.F. Reserve 1 1
ianagers and officials: 3k
Store manager 1
Children's home assigtant 1
Playground supervisor 3
Camp counsellor and employee : 29
Clerical, sales, and kindred workers: 2 61 12
Business correspondent 1
Bookkeeper 1 1
Accountant _ 3
Cashier 2
Payroll department employee 2
Rate checker 1!
Secretary 8 1
Clerk-typist 1 25 2
Receptionist 1
Information clerk 2
Meil department employee 1
Pagsenger reservations agents 1
Advertising agency employee 1
Salesgitl . 13 6
Model ' 2
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TABIE 4 - cont'd..

Frequency and timing
Work Experilence of Work Experience
Full~
time Summer Sessional
Service Workers: 27 5
Companion 1
Baby-sitter 2 3
Bell-telephone operator L
Waitress 12 1
Maid L
Elevetor operator 3
Locker room attendant 1
Guide 1
Laborer: 2
Farm hand 2
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Including full-time, summer, and sessional work, the jobs
with the highest frequency are, in order of precedence, camp coun-
selor and employee, clerk-typist, salesgirl, assistant librarian,
waitress, end secretary. The sessional jobs with the highest fre-
quency are in order of precedence assistant librarian, salesgirl,
and tutor. These findings are what could be expected in any sample
of university students in an urban area, since there is a demand for
workers in the forementioned fields and in view of this employers
are willing to hire students.

Whether a student attends college or not is usually based on
finances. Economic need usually determines whether a student works
or not. Therefore, the distribution of the timing (full-time, sum-
mer, or sessional) of work experience of the students in relation to
parental income level is indicated in Table 5.

TABIE 5

TIMING OF WORK EXPERIENCE OF 71 STUDENTS RELATED TO
PARENTAL INCOME LEVEL

Timing ?f Worlk Number Income Level of Parents
Experience
of $10,000 and | $5,000 and | Less than| Un-~
Students over over $5,000 known
Full-time 3 1 0 = 0
Sessional 27 11 9 4 3
Summer 70 b1 16 8 5
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Seventy of the Tl students have summer work experience as
might be expected since this is the one long vacetion period
during the year when they can earn extra pocket-money or money
to finance their education. Twenty-seven of the 71 students
have sessional work experience. Three students have full-time
WwOrk experience.

It can be seen that at least 13 of the 27 students with
sessional work experience have families whose income level is
under $10,000. However, since there are 11 students whose fem-
ily income is $10,000 and over, there is not sufficient evidence
that low parental income level causes the need for sessional work
experience, although the latter can be reasonsbly suspected.

It is evident that a relationship exists between full-time
work experience and parental income level. The student whose
father's income is over $10,000 is dependent on both her mother
and %ather who are divorced, but she is never really sure how
much financial support she can expect from either one. Her
mother is remarried but her income level is under $2,000 and she
is not able to help her daughter very much. All % students with
full-time work experience have had summer and sessionsl jobs as
well.

These 3 students acquired full-time work experience in this
way. One is a teacher who practised her profession for several
years after graduating from teacher's college. Her parents had

always encouraged her to be a teacher since they believed she had
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a marked telent for this profession. It was not until she had
acquired practical experience, however, that she definitely
made up her mind to be a teacher. Ageain with the encouragement
of her parents, she decided to leave her home town and come to
McGill for further training. She is on a scholarship and other-
wise self-supporting.

Another student completed one year at university in her
home town and then decided to get a job instead of returning
for the second year. She claims she was "mixed-up" and did not
know what she wanted to do. Her parents were divorced and both
remarried, and she says she was being physicaelly and emotionally
pulled between them. After she had worked for approximetely one
year in a routine type of job, she decided to leave home and to
complete her university course at McGill. She stated that she
made this decision because she found that her job and co-workers
were not intellectually stimuwlating and she felt she needed a
university degree to get the type of job, co-workers, and friends
she would find interesting. She has elmost entirely supported
herself.

The third student with full-time work experience graduated
from high school and took a job for six months to earn money for
university tuition fees. Her board at home is free, but she is
otherwise self-supporting and has paid entirely for her university

education through full-time, summer, and sessional jobs.
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Evidence of work opportunities for students who seek it for
economic or other reasons is indiceted by the fact that all but
one of the students in the sample have had work experience. Most
students who attend university today have some form of work ex-
perience prior to graduation. Over haelf the students in the sample
are from families whose income level is $10,000 and over and pre-
sumably do not need to work but do so because of the value placed
on work in our present society which mekes people feel they must
work. As will be shown leater, preoccupation with work does not
delimit their extra-curricular activities.

G. Occupationeal planning level

Since this study deals with the process of occupational plen-
ning, it is of interest to determine what plans students in the
sample have for post-graduation employment. Analysis of the in-
terview content indicates that in so far as planning is concerned
the students fall into three groups, namely those with definite
plans, tentative plans, or no plans.

For purposes of this study an occupational plan is defined
as a plan to take a job or to do graduaste studies. A definite oc-
cupational plan implies that a student has been accepted for a job
or aceademic course and that she has decided to pursue the plan and
start the Jjob or course on a fixed date. A tentative occupational
plan means that a student has investigated the possibility of a job,
or an academic course, but that she has either not yet received no-
tification of acceptance or that she has not definitely decided to

pursue the plan. No occupational plan means that the student has
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not investigated the possibility of a job or academic course al-
though she may have ideas concerning her future line of action.
The distribution of the Tl subjects according to occupstional
planning level is shown in Table 6.
TABLE 6

DISTRIBUTION OF Tl STUDENTS ACCORD-
ING TO OCCUPATIONAL PLANNING LEVEL

Occupational Planning Level Studengs
Number Percent
Total yal 100
Definite 13 18
Tentative 42 59
None 16 23

The majority or 59 percent of the students are in the tentative
plan cetegory. This may be due to the fact that these students stated
their plans during interviews which were two or three months before the
end of their university course, and in many cases they had 1ot yet re-
ceived definite answers from thelr prospective employers. In some
cases the students were not able to decide definitely on a given occu-
pation because they had marriage plans upon which their occupational
plans depended. In other cases, they had applied for a job because
they wanted the security of knowing they could have definite employment,
but they were not decided as to whether they would take what they had

found.
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Upon examining Teble 7, it will be seen that occupationel
planning level of students in the low income group seems to be

related to parental income.

TABLE 7

STUDENTS OCCUPATIONAL PLANNING LEVEL
AS RELATED TO PARENTAL INCOME LEVEL

Pareiziillncome §§;§ir of Students Occupational Planning Level

Students Definite Tentative None

Total 71 13 L2 16
$10,000 and over 42 5 26 11
$9,000 - 9,999 0 0 0 0
$8,000 - 8,999 3 0 1 2
$7,000 - 7,999 6 4 2 0
$6,000 - 6,999 3 1 0 2
$5,000 - 5,999 L 1 3 0
$lt,000 - 4,999 3 0 2 1
$3,000 - 3,999 2 0 2 0
$2,000 - 2,999 2 0 2 0
less than $2,000 1 0 1 0
not known 5 2 3 0
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At the time of the research interview, there were no students
without plans from families whose income was under $4,000, and no
students with definite plans from families whose income was under
$5,000 except possibly one of the 5 students whose parental income
level is unknown. It appears, therefore, that students from low
income level families assure their future by meking at least tenta-
tive occupational plans, but that they may teke more time to msake
definite plans than the students from higher income level families.
Their tentative plans may be explained by a need for security.
Their lack of definite plans, on the other hand, mey he due to ha-
sty decisons which caused them to meke tentative plans but which
caution restrained them from finalizing immediately. Also low in-
come level families possibly have more limited chances to hear
about university level job opportunities than higher income level
femilies, in which the father usually has a university education and
assoclates with people of similar educational background. The
result maey be that they have less knowledge concerning available
occupations and, therefore, less choice. It is possible that a
majority of these students with tentative plans will finelize their
hastily made decisions and possibly be ill-suited for the Jobs
which they decided upon.

In the $5,000 and over income level group the proportion of
students with definite, tentative, and no plens is feirly even.

In the $10,000 and over income level, however, the number of

students in the tentative occupational planning category is 5 times
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as large as those in the definite plans category and ever twice as
large as the no plans group. It is more likely the financial security,
the time of the interview and the merriage plans as previously
mentioned which accounts for the large proportion of students with
tentative plans in the sample.

H. Marriage plens

All the students in the sample are interested in marriage.
Aside from the 11 students who are slready married, 17 students have
definite marriage plens, 9 students have tentative marriasge plans,
and 34 students have general expectations of merriage at en indeter-
minate future time. Since being married or expecting to be married
at some time influences occupational planning, this subject will be
discussed in greater detail in Chapter 9.

I. Extra-curricular interests

Extra-curricular interests in this study designates leisure-~
time pursuits. These pursuits are of considereble importance for
occupational planning for:

"Rest is not quitting the busy career;

Rest is the fitting of self to one's sphere."l

"In our industrialized civilization, where most occupations are
narrowly specielized, fitting oneself for one's sphere involves
finding avenues outside of one's occupation for a well-rounded

development of personality."2

These interests might also be useful for the students in

future occupations.

In Table 8 the extra-curricular interests of the 71 subjects

are listed in order of frequency.

X .
M.E. Bennett, College and Life, Problems of Self-Discovery
and Self-Direction (N.Y. and London: McGraw-Hill Book Co., Inc., 1933) p.Lo8.

*Ibid.
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TABLE 8

EXTRA-CURRICULAR INTERESTS OF THE 71 STUDENTS

Extra-curricular interests

Number of Students

Musical

Literary

Sports

Dancing

Artistic

Dramatic

Domestic (sewing, cooking, etc.)
Movies

Collecting

Religious

Photography

University socleties, clubs, and councils
Scientific and botanic
Mechanical

Welfare campaigns and activities
Travelling

Politics

Animals

Executive activities

History

Guide for tourists

Fashion show convenor

67
6
56
55
50
k9
45
%9
3L
25
22

19

= o =




- 64 -

As in the 1956 study,l cultural pursuits are in the forefront, but
it does not seem surprising in this youthful group of women to find
sports and dancing third and fourth on the list.

All the students in the sample have more than one interest.
Thirteen is the maximum number of interests for any one student.

The average number of extra-curricular interests is 8, which seems like a
good start on the road towasrds finding avenues outsidelof one's
occupation for a well-rounded development of personality.

If an examination is made of extra-curricular interests in
relation to occupational planniné level, it is found that the definite
plan group have an average of 8 interests, the tentative plans group
have an average of over 8 interests, and the no plans group have an
average of 7 interests. Students with no plans, therefore, also have
less extra-curricular interests. This may be an indication of a
less well~rounded personality which lacks sufficient motivation to
make an occupational plan.

III. PFamily

Since each individual in a family influences and is Influenced
by other members in that family, it is necessary to examine the
characteristics of the families of the 71 subjects now described.

In this section the profile is given of fathers, mothers, and
siblings of the students in the sample.

A. Pamily constellation

At the time of the research interview all the students lived in

Montreal. Twenty-two of the Tl students, or 31 percent of the sample,

1
Cumas et al, op. cit., Vol. I, p. 59-60
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are temporarily separated from their families and reside at Royal
Victoria College, the women's residence on the McGill University
campus. Since the interviewers did not ask the students whether
they were residing with their families at the time of the interview,
the information on this subject was obtained indirectly and no
precise data concerning place of residence can be given for the
students who were not living st Royal Victoria College. It is
possible that aﬁong the married students there were several who
were not living at home. However, most of the students who are
not living at the Royal Victoria College, including the married
students, still reside with their parents. This is important
since parental influence is undoubtedly more keenly felt when
children are living with their parents.

As in the 1956 study,l the average family in the sample

consists of mother, father, and 2 children, one of whom is the
student.2 The number of children in the families of the 71 students
ranges from 1 to 7. It is to be noted that & Jamaican family is the
largest family in the sample. The average number of persons per
family in 1951 was 3.7 in Canada and 4.2 in the Province of Quebec.5
The average family in the sample consists of 4 people which is

slightly less than the average Quebec family. This can be explained

1
Cumas et al, op. cit., Vol. I, p. &8.

2
Calculation based on full-blood, step, half siblings, and
subjects.

3 Dominion Bureasu of Statistics, Canada 1956 (Ottawa: Queen's
Printer and Controller of Stationery, 1956) p. 30.
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by the fact that the sample consists predominantly of students
from Protestant or Jewish families, whereas the Province of Quebec
congists primarily of Catholics who tend to have larger families.
Three students have lost their mother and 13 their father
through death. Only 1 in this group of 16 students is an orphan.
It is not surprising that 4 times as many fathers have died as
mothers since in the population in general men die younger than

1
women.

Two students have parents who are divorced, 5 have a step-
father, and 3 students a stepmother. As is indicated in Chapter 6,
death or divorce of & parent had an influence on the occupational
planning of at least some of the students concerned.

Authorities are in agreement that an individuael's position
in the family constellation has important implications for personality
development and hence for planning in general. Twenty-nine
students or one third of the sample are the youngest members and 20
students or less than one third of the sample are the oldest

members of the family. Twelve students are only children.2

) :
Dominion Bureau of Statistics, Canada Year Book 1956, (Ottawa:
Queen s Printer and Controller of Stationery, 1956), Table 20

"Numbers and Percentages of Bridegrooms and Brides by Age and
Marital Status 1953 and 1954," p. 227. In 1954 the average age of
widows was 48 years and the average age of widowers was 54.6 years.

Step and half siblings are not included since it was not possible
to obtain their ages in every instance.
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B. Father and mother

1. Age

At the time of the interview, fathers ranged in age from
42 to 70 yeers with the mean at 54 years. The mothers'ages ranged
from 41 to 61 years with the mean at 50 years. Since the average
age of the students is 21 years, the parents ages are what could be
expected.

The age range of the mothers (L1l to 61 years) compared to
that of the students (19 to 30 years) shows that the youngest and
oldest mother's age is approximately double that of the youngest
and oldest daughter. If the daughters followed in the footsteps
of their mothers they would be getting married this year. As
already indicated in this chapter, 28 of the 71 students are
either merried or have definite plans for marriage in the near
future.

2. Country of birth

When the students country of birth was discussed it was
said their parents' country of birth would also be examined because
parental cultural values may influence or conflict with the values
of the student and thereby be an important factor for or against
occupational planning. Table 9, therefore, shows the distribution

of the parents of the 71 students according to country of birth.
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TABLE 9

DISTRIBUTION OF PARENTS OF 71 STUDENTS
ACCORDING TO COUNTRY OF BIRTH

Number of Parents
Country of Birth Father™ Mother?
Total 75 Tl
Canada 36 32
England 9 10
U.S. 6 12
Poland 7 5
Russia 6 1
Hungary 1 1
Czechoslovakia 1 1
- Rumanisa, 0 1
Lithuania 0 1
Jamaica 2 1
Bermuda
Scotland
Ireland 0
Mexico
Java
Switzerland 1 0
Germany 1 1
Italy 1 2
Greece 1 1
China 0 1

“Father includes the 5 step-fathers and 13 fathers who are deceased.

The country of birth of 1 father is unkndwn and he is the only one
excluded.

Mother includes the 3 step-mothers and the % mothers who are deceased.



- 69 -

The countries where the largest number of parents were born
are Canada, England, the U.S., and Poland respectively. As to be
expected, the largest proportion of parents, 48 percent of the
fathers and 43 percent of the mothers, are Canadian born. England
followed with approximately 13 percent of the parents born in that
country. Then ceme the U.S. whe;e 8 percent of the fathers and 16
percent of the mothers wére born. It is interesting that Poland,
historically one of the most war raveged countries in Furope, is
the nation from which the fourth highest number of parents
originated, with Russia occupying fifth place.

Among the other countries of parentel origin, all of the sat-
ellite nations except Bulgaria, Latvia, and Estonia are represented.
This is not surprising due to the turmoil in that area since the
early 1900's, and the fact that Central Europe ranks fourth in the
countries of birth of the Canadian population for the census years

1931 and 1941 and third for the year 1951.T

3. Education

It has frequéntly been observed that the educational
level of parents influences or has an effect upon their daughters
aspirations and likewise parents aspirations foi their daughters.
On this account an examination of the educational level of the
parents of the 71 subjects is warranted. Table 10 shows the educa-

tional level attained by the parents of the 71 subjects in the sample.

IDominion Bureau of Statistics, Canada Year Book 1956, (Ottawa:
Queen's Printer and Controller of Stationery, 1956} Table 17
"Countries of Birth of the Population, Census Years 1931, 1941 and
1951", p. 166.
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TABLE 10

DISTRIBUTION OF PARENTS OF 71 STUDENTS
ACCORDING TO EDUCATTIONAL ACHIEVEMENT

o —
Number | Percent Number Percent

Total 76 100 Th 100
Elementary L 5 L 5
High School 30 4o 39 53
University 39 51 28 38
Other: Nurse 0 0 1 1
Unknown p) L 2 3
“Education here refers to the educational level a£1

cained, i.e.

some parents classified under university have only completed 2 years
whereas other parents in the same category have completed 4 years.

Father includes the 5 step-fathers and 13 fathers who are deceased.

¢
Mother includes the 3 step-mathers and % mothers who are deceased.
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A study of this table indicates that 39 (or 51 percent) of
the 76 fathers have attended university for 1 to Uk years and that
%0 fathers (or 4O percent) have completed 1 to U years high school.
The picture is reversed for the mothers. Thirty-nine (or 53 percent)
out of the total T4 mothers have completed 1 to Lt years high school
and'28 (or 38 percent) attended university for 1 to It years. An
equal number of mothers aﬁd fathers, 4, have only an elementary
school education.

It was to be expected that the majority of the fathers of the
students would be university trained and that the mejority of their
mothers would only have a high school education. As is discussed

later in this section,l k2 of the 71 fathers earned $l0,000 and over

and 67 were either professionals or businessmen. Their earning
capacity and occupations would, nowadays, usually require a university
education. The mothers received their education at a time when
comparatively few women were employed after marriage and they
consequently did not pursue their studies beyond high school. In
addition to the forementioned circumstance, they were probably
unavare of the need to prepare themselves for future employment.
As is suggested later in this section,2 this will probably not be so
in the future.

Approximately 62 percent of the mothers do not have any
university education whereas all their daughters do. The question
is vhy are so many of their daughters at college?¢ The answer is

to be found in the emancipation of women and the fact thet some of

‘Infra, p. 74

2John R. Seeley, R. Alexander Sim, Elizabeth W. Loosley,

Crestwood Heights (Canada: University of Toronmto Press, 1956), p. 1k3.
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the parents are m@ble to afford a university education for their
children which they were themselves deprived of because of inadequate
financial resources. According to a Canadian study of a representative
North Americen suburb fictitiously known as Crestwood Heights, due to

the measure of equelity now preveiling, the girl passes
through her early years in an environment which integrates
her sufficiently into the male world to permit her, if
circumstances and character so demand, to enter into the
vocational world traditionally occupied by the male, and
to pursue a careei similar to, but not identical with,
that of the mele.

This study states that:

novhere is the transience of social norms and roles

more evident than in the career of the women in

Crestwood Heights. Before merriage, the Crestwood

giri usuelly has & job. She has realized one of

the goals set befare her, thet of finding a useful

place in society and of being able to look after her

own financial needs. Matrimony and more emphatically,

motherhood, represent§Sanother set of goals, much more

deeply rooted in society - and these are in conflict

with the vocational goal. ...the women must pursue

two goels and integrate them into one.

If a girl is to achieve her occupational goal as indicated
above, it is, therefare, desirkable for her to obtain & university
educetion. Even if she marriés directly after gradueting from
university, her education is considered as a security in case she
should ever need to earn her living. Viewed from a socilal point of
view, a university education is an asset for a girl today and
frequently both mother and father, therefore, encourege their
deughter to obtain it. For example, the parents of one of the

students were both only high school graduates. They encouraged their

daughter to attend university.

“Ibid.

2
Ibid., p. 139.
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Followling greduation she was considering becoming a teacher,
but ‘her ‘mother especlally discouraged this occupation because she
thought her .deughter would not meke any useful soclal contacts while
working in a school end would possibly even end up an "old-maid,"
They, therefore, encouraged her to apply for a Job at the United
Nations where her university degree would enable her to obtain a
Job among "interesting people.” It would seem that these parents
were ambitious for thelr daughter to ascend '"the higher reaches of
the socilal struoture“l by teking adfantage of the opportunities en-
suing from a university educatlion., An American study of a Middle
Western Corn Belt commnity - Elmbtown - points out that the ocurrent
product of the American ldeology

is a class system which provides persons in the higher

reaches of the soclal structure greater opportunities

to gain and enjoy the benefits of our culture than it

does persons on the lower levels., Finally, we must

volce the conclusion that this class system is far more

vital gs a soclal force in our soclety than the Americen

creed.
A university education can possibly provide an in-roed to a higher
soclal class,

L, Income '

Since formal training is a prerequisite for participation in
meny  oceupations the family's economic status is a major consi@eration
in occupational pelscvtion., The parental income level of the students

in the sample has glready been discussed in relation to their occupa-

tional planning level.3 The distribution of the paterhal income level

lAugust B. Hollingshead, Elmtown's Youth, The Impact of Bocilal
Classes on Adolescents (N,Y.: John Wiley and Sons, Inc., 1949) p. 452.

°Ibid.
3supra. Table 7 and related discussion pp-60-Gl
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will now be shown in Table 11. It is to be noted that the students
mothers income is not described as in almost every case the fathers
income was the main determinant of the family income. In three
cases, however, the income level represents the combined earnings
of mother and father.

TABLE 11

DISTRIBUTION OF INCOME LEVEL
OF FATHERS OF Tl STUDENTS

)
Income Level® Father
Number Percent
Total Ty 100
$10,000 and over L2 59
$ 5,000 and over 16 23
Under $5,000 8 11
Not known 5 7

®Income level of fathers includes "fathers estates" in 6 cases where
father is dead, and in 1 case the combined income of the mother and
father.
b
"Father" includes only natural fathers.
Tt can be seen from Table 11 that at least 58 (or 82 percent)
of the subjects come from families whose income level is $5,000 or

higher. Over one half (or 59 percent) of the subjects' fathers have a

yearly income of $10,000 or higher. In terms of the 1957 cost of
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living index, $10,000 is considered as a high average income.

Only 8 of the 71 fathers have an income under $5,000. It would
seem, therefore, that the majority of the 71 subjects in the
sample come from financially adequate families. This implies that
they are relatively free to choose an occupstion at their leisure
without feeling immediate pressure to do so because of monetary
need. Becaﬁse of this they.are perhaps less likely than students
in a lower income group to select jobs for which they are ill-suited.
On the other hend théy are perhaps apt to delay their occupational
decisions for a longer period than students from lower financial
groups, since they are under less pressure to meke a decision.

It was noted in the 1956 studyl that the mejority of the
subjects came from families in the upper economic bracket. It
would seem that this is also true of students in this sample. The
total implications for these students of their economic background
appears to be that: (1) they are under less pressure to formulate
occupational plans than students in the lower economic groups;

(2) they have more freedom to choose an occupation in which they

are really interested; (3) they are more likely to attend university
and to do graduate study if they wish. (4) Because of their
families socio-economic status they probebly have more opportunities
to know what is available in the world of work and to secure the

most desireable positions.

1
Cumas et al, op. cit., p. 57.




- 76 -

5. Occupation

As stated in Chapter 2, not infrequently the children
follow the occupation of their parents. This has been observed
most frequently in the case of sons, but due to the increasing
involvement of women in the lebor field the same trend may become
apperent for daughters. On this account it is of interest to
ascertain the occupations of the parents of the student group.
Table 12 lists the fathers occupations and the incidence of these
occupations in the sample. The job descriptions were given by the
subjects and may or may not be accurete.

TABLE 12

FREQUENCY OF OCCUPATIONS
OF FATHERS OF 71 STUDENTS

Occupation Number of
Fathers
Total 71
Professional:

Doctor 3
Lawyer 2
Architect 1
Engineer >
Chartered accountant 5
Merchant marine 1
Professor | 1
School principal 1
Teacher 2
Newspaper man 2
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TABLE 12 (cont'd.)

Number of
Occupation Pathers
Professional (cont'd.)

Printer 1
Sheriff 1
Bookkeeper 1

Total 26

Business:

Manufacturer 4
Company (or companies) owner 8
Personnel menager 1
Investment broker 6
Sales promoter i
Retailler 1
Banker L
Department managsr 1
Merchant 1
Real estate manager 1
Real estate agent 1
Salesman L
Insurance.investor 1
Grocer 1
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TABLE 12 (cont'd.)

Number of
QOccupation Fathers
Business (cont'd.)
Food broker 1
Tobacco Jobber 1
President of clothing manufacturing
firm 1
Executive in paper company 1l
Meat packer 1
Advertising executive 1
Total b
Clexrical:
Ocean traffic clerk 1
Total 1
Labor:
Dress presser 1
Supervisor in steel plant 1
Foreman for electrical lines 1
Total 3
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Forty-one of the Tl fathers are in the business group, 26
are professionals, 4 are lsborers and 1 is in the clericai group.
Considering that 59 of the 71 fathers have incomes of $10,000 and
over, it is understendable that the mejority are in the business and
professional groups. The fathers occupations undoubtedly afford
them a variety of business and social contacts which provide them
with informetion helpful for their daughters occupetioneal planning.
Also since "job opportunities are strongly associated with the class
position of the applicant"l, the fathers positions may be an asset
for their children.

Only 9 of the 71 mothers are employed on & remunerative
basis outside their own home. The occupations of these 9 mothers
were as in the case of the fathers occupations given by the students
and are as follows: teacher (2), assistant director of nurses
residence, gift shop owner, music teeacher, secretary, clerical
work, bookkeeper, landlady of boarding house. Their income level

ranges from less than $2,000 to over $10,000 with the mean at

2
approximately $6,000. Five of these mothers are married, 2 are

widowed, and 2 divorced of whom one is remarried. Only 2 of the
mothers are in the $10,000 and over income level and it would
sppear that at least in the 7 other cases they work because of

financial need.

lAugust B. Hollingshead, Elmstown's Youth, op. cit., p. 281.

2 .
In 4 cases the income level estimates are bésed on the income
of mother and father combined since the students did not give their
separate earnings.



C. ©Siblings

As stated in the opening paregraph of this section,l since
each individual in a family influences and is influenced by other
members in that family, it is necessary to examine the characteristics
of the siblings of the Tl subjects who comprise the sample. In
this section the profile is given of the siblings eaccording to sex,
age, education, and occupation.

l. BSex

The 71 subjects in the sample have a total of 91 siblings
of whom Ui are masculine and W7 feminine.

2, Age

At the time of the interview, the average age for the
masculine siblings was 20 years and 22 years for the feminine
siblings. The mean age of the sibling group at the time of the
interview was 20 years. It is to be noted that the mean age of
the sibling group is 1 year younger than the mean age of the subjects.
. This implies that the siblings would have less influence on the

subjects occupational plenning then if they had been older.

1
Supra, p. 4 -




3. Education

Teble 13 shows the siblings education.

TABLE 13

EDUCATIONAL ACHIEVEMENT OF SIBLINGS

OF 71 STUDENTS

Education® Siblings
Masculine Feminine
No. No. Total
Total 43° N 90
Elementary 3 L 7
High School 19 18 37
University 21 20 41
Others: nurse L L
teacher 1 1l

iESiblings who are still at school, those who left school before
graduating, and those who have gradusted are classed et the

level at vwhich they are at present or at the level they were at

when they left school.

bOne masculine sibling is left out as he is pre-school age.
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