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ABSTRACT

This study investigates the extent to which the elements of Confucian thought,

survive and are praeticed in the curriculum of Hong Kong secondary schools. It briefly

examines the historical background of Confucianism in moral education in China and

Hong Kong, examines curriculum guidelines and reference materials issued by the Hong

Kong Education Department, and reports on interviews with two supervisors, seven

principals and twenty-five teachers. It includes their perceptions of the locus of

responsibility for moral education, their assessment of recent curriculum trends, their

views on the impact of Confucian values on youth and their speculations on the future

of moral education as Hong Kong is reintegrated with mainland China. Overall the study

finds that elements of Confucian thought continue ta prevail in the teaching of some

school subjeets and in the quality of school life; however, teachers are generally

apprehensive about the erosion of Confucian values in the face of alternative models of

moral education and the forces of modernization.
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RÉSUMÉ

Cette étude s'intéresse aux éléments de la pensée confucéenne qui persistent et

sont appliqués dans le programme d'études des écoles secondaries de Hong Kong. Elle

examine brièvement ('historique du confucianisme dans t'instruction morale en Chine et

à Hong Kong. s'intéresse aux directives et documents de référence publiés par le

ministère de l'éducation de Hong Kong et fait le bilan d'entrevues conduites aupr~de

deux superviseurs. de sept directeurs d'éstablissments et de vingt-cinq enseignants. Ce

bilan donne un apercu de l'idée qu'ils se font du lieu de responsablifilé pour l'instruction

morale. de leur évaluation des tendances récentes dans les programmes d'études, de

leurs opinions sur l'impact des valeurs confucéennes sur la jeunesse et de leurs

hypothèses sur l'avenir de l'instruction morale à l'heure où Hong Kong réintègre la

Chine. Globalement. cette étude permet de constater que les éléments de la pensée

confucéenne continuent de prévaloir dans l'enseignemants de certaines matières et

dans la qualité de la vie scolaire; les enseignants s'inquiètent néanmoins de l'érosion des

valeurs confucéennes face aux autres modèles d'instruction morale et aux forces

qu'exerce la modernisation.



•

•

ili

ACKNOWLEDGEMENTS

1 would like ta express my most sincere gratitude, indebtedness and

thankfulness from the bottom of my heart ta my supervisor, Dr. David Smith, for ail his

valuable assistance, guidance, support and patience in the completion of my thesis

work.

1 would also like to express my gratitude ta ail the school personnel who

participated in this study. Finally, 1would like to thank my sister, Stella Chang Lau, my

beloved deceased spiritual direetor, Rev. Luigi Gambaro, my professors, Dr. Bill Lawlor

and Dr. Ron Morris, and ail my friends especially Sr. May May Wang, Ingrid Chan,

Josephine Cheung, Stephanie Ching, Anita Chai, Caro Lee, Eva La, Eliza Lui, Verna Tan,

Anny Tong, Denise Wan, and Maria Fatima Wong, for their prayers, support,

encouragement and help in my pursuit of graduate studies. 1would also like ta show

my appreciation ta Grace Wang McAllister for assisting me through the complications of

administration and keeping me as a student. Above ail, 1count these as God blessings

and 1 wholeheartedly thank the Most Highest and Holy Mother with ail mv heart and

soul.



•
TABLE Of CONTENTS

ABSTRACT

RESUME

ACKNOWLEGDGEMENT

TABLE OF CONTENTS

INTRODUCTION

CHAPTER 1 LlTERATURE REVIEW

CHAPTER Il MORAL EDUCATION CURRICULUM IN HONG KONG

CHAPTER III DESIGN OF THE FIELD STUDY

CHAPTER IV EDUCATIONAL PRACTICE IN HONG KONG

CHAPTER V CONCLUSIONS

BIBLIOGRAPHY

APPENDICES

Page
i

ii

iii

iv

5

20

42

55

81

91

iv

•

Appendix A: An English Language Sample Curriculum 97

Appendix B: Questionnaires (English and Chinese) 101

Appendix C: Letter of Consent 106

Appendix D: Suggested Curriculum Framework of Civic Education 108



•

•

•

1

INTRODUCTION

1 became interested in investigating the Confucian tradition in the curriculum

of Hong Kong secondary schools. when 1 discovered that there appeared to be a

cultural difference between the East and West about the responsibility for teaching

morality. There have been on-going debates about moral education among United

States educators for several decades. When 1 was reading a book Ladder to the Sky,

written by Gabriel Moran (1987), 1was surprised by his statement that in the second

half of the twentieth century, schoolteachers are not allowed explicitly to Uteach"

morality although there is implicit moral education in schools of the United States.

The reason for not allowing schoolteachers to teach morality is that the constitution

of the United States separates church and state; consequently people generally

believe that no one is very confident of having the ground for saying this is right and

that is wrong n (p. 164). It is also c1aimed that children have an inborn structure

which leads them to think progressively in a moral way" (p.147). Therefore, nobody

has the right or responsibility to teach moral education. These convictions are quite

opposite to what the Chinese believe. The Chinese do not question the right and

responsibility of anyone ta teach morality to the young. For the Chinese, it is a

"must" and "mission" for every aider Chinese, especially parents and teachers ta

educate a young one ta be a moral person. There is an old Chinese saying, the

misbehavior of a son is the fault of his father". This saying not only applies ta

parents but to teachers, too. Mencius, one of the followers of the Confucian

tradition, believed that human nature is essentially good. but he asserted that if

people are left to themselves without guidance, they will go astray (cited in Gay

Garrand Reed, 1995, p.249).

Why do 1specifically concentrate on investigating the Confucian tradition but

not other Chinese traditions? Douglas Smith (1991) said that it is impossible not to

mention Confucianism when discussing the history of Chinese Education (p.]).
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Confucius is one of the most brilliant philosophers and the foremost educator in

Chinese history. He is the first person to introduce private education. popularize

education and make teaching a profession in China. (Kam Louie 1984, p.30) For

much of their history, the Chinese have upheld him as ... t!t fi ~n (a paragon for ail

generatians) with admiration and respect. He asserted that the highest goal for a

persan is to seek to live a moral life, and that ail moral values must be engendered

thraugh education. In his writing, Confucius presented a complete guide to behavior

which is essential to life. Confucianism is essentially a study of the principles

governing human relationships that foster the building of a peaceful, harmonious

and stable society. Although Confucius died more than twenty-five hundred years

aga. the Confucian tradition still appears to play a significant raie in the

contemporary educational legacy particularly in the Chinese culture in Hong Kong

and Taiwan.

Since Hong Kong is a Chinese society which was under the rule of the British

government for nearly one hundred fifty years and is going to reunify with China in

1997, 1wanted to investigate the extent ta which the elements of Confucian thought

influence moral education in Hong Kong secondary schools from the colonial period

ta the point of decolonization. It seems that no comprehensive research has been

undertaken on this issue. There is Iiterature on Chinese Education. the Confucian

tradition in education and comparative studies of moral education in China. Taiwan

and Hong Kong. There are also studies of colonial transition and the school

curriculum in Hong Kong. and of Chinese culture in the Hong Kong curriculum. etc.

However, 1 could find no specific research on the linkage of the Confucian tradition

and moral education in Hong Kong. Accordingly. in this research. 1 decided to

explore the degree to which Confucian moral values were currently incorporated into

the moral education program in Hong Kong; to assess the aetual impact of the

Confucian tradition upon contemporary youth; to determine whether there are

trends in the strengthening or weakening of the Confucian elements in moral
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education; and ta explore future prospects of moral education in Hong Kong after

1997.

1 examined the guidelines and reference materials of the moral education

curriculum in Hong Kong thoroughlv so as to deepen my understanding of the

development of the moral education program. After reviewing these sources, 1

conducted a number of interviews with teachers and school administrators in Hong

Kong ta attempt to obtain a representative and authentic picture of secondary school

moral education. For this purpose, 1 construeted two sets of questionnaires - one

for teachers to be interviewed and one for administrators.

There are over four hundred seventy secondary schools in Hong Kong

sponsored by either religious or non-religious organizations. The schools are

c1assified as grammar schools, pre-vocational schools, technical schools, practical

schools and skill-organization schools. Most of the schools are either government­

financed schools or subsidized schools, a small proportion of them are direet-aided

schools and private schools. Teachers involved in a diversity of subject matter were

deliberately selected ta be interviewed in various types of schools sa as ta obtain a

broad range of data.

Interviews with thirty-four personnel were conducted principally in the

Cantonese language, but also in English in a small number of cases. In the

interviews, 1 used fourteen questions as a basic guide to eliciting information about

the teachers' responsibilities for moral education; their perceptions of recent

developments in the moral education curriculum, their assessments of the impact of

Confucian thought upon contemporary youth, and their beliefs about the future

prospects of Confucian thought in the moral education curriculum. The interview

questions for administrators were adaptations of the interview questions for

teachers. When 1 had collected the data, it was classified to correspond to the

different categories of the research questions; then scrutinized to determine what

conclusions were justified from the data as a whole.
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ln the first chapter of this study, a literature review is presented ta trace the

essential nature of Confucianism and the background of moral education in Hong

Kong. Chapter two discusses the moral education curriculum in Hong Kong. In the

third chapter, 1 have articulated the research questions and described the research

procedures. Then in the fourth chapter, 1have presented synopses of the interviews

with the school administrators and teachers. In the final chapter, 1 have drawn

conclusions from the data regarding the research questions of the study•
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CHAPTER 1

LITERATURE REVIEW

Confucius (551 - 47980 is considered the greatest educator and most brilliant

man in Chinese history. Although he has been dead more than twenty-five hundred

years. his thought still widely influences almost every aspect of Chinese life. It has great

influential power on Chinese education, moral education and politics. This study

investigates the extent to which the Confucian tradition is continuously praeticed in

moral education in Hong Kong after one hundred and fifty years of British colonial

influence.

1. Chinese Education

Douglas C. Smith (1991) points out that the two Chinese ideographical charaeters

for education, ffiJf. show how the Chinese cultural aetivities are deep-roated in the

educational system. The first symbol "W means "to guide, counsel, teach. educate" (p.

5). The second character "W means "ta give sustenance: to nourish. nurture. lead or

help grow"(p. 5). Cheng F. T. (l95 1) purports that "the whole trend of Chinese education

is the production of a sound moral character" (p. 257).

Smith asserts that the Chinese have historically considered education the most

important social process, for it not onlv transmits knowledge from one generation to the

next. but also plays a significant part in the people's moral and ethical lives (pp.S4-S 5).

They view the school as a place where one can learn values, marais, and ethics which

should be a priority kind of knowledge (p. 5). Education is being honored by the Chinese

because they believe that it can lead people to the good life, upward social mobilitv,

establish a good government, and harmonize society and poUties (p. 59). Hence. he

daims that it is impossible not to mention Confucianism when discussing the history of

Chinese education (p. 7).

II. Confucianism
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Smith asserts that a study of right human relationships is the center of

Confucianism. Through the proper behavior. and respeetfu1 relationships. a peaceful,

harmonious and happy society can be created. Confucianism also suggests that the

highest goal of a person is ta seek ta live a moral life, the fundamental force that

transcends ail dimensions of the human spirit. Morality can only he engendered by

education (p. 18).

Smith also noted that during the Tang dynasty, Han Yu, a Confucian philosopher,

believed that structured education could make a wise persan wiser and reduce crime. He

strongly believed that educational experiences could purify the soul and spirit (cited in

Smith, 1991, p. 58).

Cheng ( 1951) defines Confucianism as an ethical system which is a moral code

and a political philosophy (p. 252). He states that the teaching of Confucian philosophy

is not only a part of the Chinese education, but also the state cult from the Han dynasty

to the Ching dynasty (p. 256). Moreover, he acknowledges that Confucian morality has

farmed part of the syllabus at every educational stage in the twentieth century until the

Cultural Revolution (p. 257). He asserts that Confucianism is continuously held in the

mind of the Chinese, therefore, there is a close relationship between Confucian

ethical/moral teaching and the everyday life activities (p. 258). G. G. Reed (1995)

remarks that Confucian values have become a standard for shaping and direeting the

lives of generations of Chinese" socially, economically and politically, and remain

remarkably consistent for generations until the beginning of the twentieth century (p.

100).

Carrespondingly, Smith remarks that since Confucianism is envisioned as an

intellectual model for ethical behavior as weil as an active teaching-Iearning process, it is

almast identical to Chinese education (p.7). However, the Confucian tradition is not as

important today as in former times, but it is still the cornerstone of the Chinese

educational system, especially in modern Taiwan (p. 19). Kam Louie (1984) admits that

Confucianism is synonymous with being Chinese, and it is an integrai part of their
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national identity (p. 36). Smith concludes that Confucianism has become part of the

Chinese historical and educational legacy (p. 18).

III. The Confucian Tradition in Education

According to Smith, Confucius asserted that the purpose of education was to

cultivate decency and benevolence. He quotes a Confucian statement, "The benevolent

man, wishing to attain dignity himself, he also seeks to make others attain dignity" (p.

56) to show that Confucius regarded the teaching of ethical and moral values to the

young as more important than the teaching of information (p. 56). Durant (cited in

Smith, 1991 >, one of the great admirers of Confucius and Confucianism, daims that

Confucius mainly focused on the essence of Iife and presented a complete guide to

behavior (p. 19). In fact, Confucius viewed "fJ Jt n (the cultivation of one's nature) as the

mast essential of ail. He truly believed that moral behavior was governed by relations

and respect. He said that if one could acknowledge the right relations between father

and son, monarch and subjeet, man and wornan, senior and junior, and between friends,

he would devote himself to the emperor and seek 'truth' rather than rame and benefits (p.

8). ff. (!iiJ (Hin Y. A.) (1990)1 has the similar viewpoint as Durant and he gave an explicit

explanation of this assertion. He daims that Confucius believed "lE ~ 71'-" the right

relation is the fundamental element to rule the country by morality since he asserted that

~Jj HU iii :::r' g:t : 7flJ!il ~ g:t • ~Ij ~ g pfi ni ~ ,@ <lIItli r /8) . (A gentleman of superior

mind, certain first of his terms, is fitted to speak; and being certain of what he says can

proceed upon it. However, if terms be incorrect, language will be incongruous; and if

language be incongruous, deeds will be imperfeet. Then deeds are imperfeet, propriety

and harmony cannot prevail, and when this is the case, laws relating to crime will rail in

their aim; and if these last 50 fail, the people will not know where to set hand and foatf.

1 The quotations of ff.M are the translation of the researcher. This book is listed in the bibliography in
Chinese titles only.
2 The translations of The AnaJeets are ralten from The Wlsdom ofConfudus, edited by Wilson, E. pp. 68-69.
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This iIIustrates that it is essential for everyone to follow the hierarchical system. If this

system falls apart, then the whole country will be in chaos" (pp. 3-4).

Another principal thought of Confucian tradition is 'filial piety'. ff (Hin) daims

that Confucius truly believed, ";K:S À tf!*~ ifü ffE 1: =If ' ~~ : ::F ff ~H ffiï ff IL :#

·*ZW&·B~~*,*rrfim~'*.&';K:~tz*.r~••mm
is rarely the case that those who aet the part of true men in regard to their duty to

parents and eider brothers are at the same time willing to turn currishly upon their

superiors: it has never yet been the case that such as desire not to commit that offense

have been men willing to promote anarchy or disorderY. He notes that although

Confucius considered benevolence the cardinal virtue of ail, he regarded 'filial piety' as

"FoS L Z *n (the root of benevolence) (p. 5).

David Ho (1 996) believes that filial piety went far beyond the requirement of just

obeying and honoring one's parents. From the psychological study of filial piety, he

discovers that it plays an instrumental role in shaping personality, social behavior, and

socio-political institutions. He daims that filial piety not only governs the

intergenerational relationship in Chinese culture, but it can also be applied generally to

authority relationships beyond the family which is superior-subordinate interaction. He

said that traditionally, filial piety demands one to provide the aged parents material and

mental prosperity, perform ancestral worship, avoid harm of one's body, ensure the

continuity of the family line, and conduet oneself so as to bring honor and avoid disgrace

to the family narne. He states, however, that according to the classical writings of

Confucius, filial piety does not advocate blind obedience to one's parents (pp. 155-156).

Cheng points out that although Confucius emphasized filial piety, and the family

which is the place where the elementary virtues are taught, he does not emphasize the

words 'individual' or 'family' in his teaching but rather 'the improvement of the self (p.

Z59). He quotes a paragraph from Confucian teaching, "ti Z iX f!f:J aA t! ln 7ë""F ' 9ë 15

jt~ : ~m;K: III =If ' $'é.!t ~:# ; lit~ ;K:~ 4f ' 9ë if!t. 0 n 0t~ (If vou wish

J Ibid. p. 8.
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to improve the world, you must first improve the state; ifyou wish to improve the state,

you must first improve the family; if you wish to improve the family, you must first

improve the self) (p. 259), to show that even though Confucius was certain that filial

affection breeds other virtues, 'the improvement of the self' is the key among ail virtues

and achievements (p. 259). He recognizes that throughout the life of Confucius, he

taught nothing but unselfishness, loving one's neighbor as oneself, fidelity, truth,

righteousness, and universal brotherhood (p. 260).

Smith reveals that the achievement of these goals becomes the primary objective

of the school curriculum, on which the loyal examinations were based, from the Han

Dynasty (206BC - 220AD) to the Ching Dynasty (1644-1911) (p. 8). However, in the

article, "Moral Education in the People's Republic of China", U Maosen (1 990) indicates

that personal virtue was held in high esteem and became part of the loyal examination as

early as in the Xizhou Dynasty (c. eleventh century - 7780. She explains that the

election for official positions during the Xizhou Dynasty was based on the three aspects,

namely, the six virtues (knowledge, benevolence, saintliness, justice, loyalty and

gentleness), six moralities (filial piety, friendliness, tranquillity of mind, kinship, tolerance

and sympathy), and six skills (rituals, music, shooting, defense, reading and calculating)

(p. 159).

Kam Louie (1984) states that Zhou Dechang of the South China Teachers' College

criticized Confucius for establishing moral teaching for the benefit of the ruling c1ass of

his time, but she affirmed that Confucius was the first one to enunciate the relationship

between the acquisition of knowledge and morality. This suggests that Confucius

regarded a good moral attitude and the acquisition of knowledge as crucial for a good

education (p. 35).

Confucius believed that ott f§ jlf , ~ f§ J.I" <tfIiD lfN if) (the human nature is

inherently good, and humans are most alike at birth but become different by habits).

Consequently, he believed that the pursuit of knowledge should lead one to select



•

•

•

10

goodness, and the function of an educator is therefore not only that of a transmitter of

knowledge but also an ethical and moral teacher (pp. 56-57).

Professor Tong K. M. (cited in Smith. 1991) in his book Educational Ideas of

ConFucius (1970), portrays the Confucian model for pedagogical excellence of a teacher

as one who always renews himself, treasures knowledge, learns without satiety, and

instructs others without being wearied (p. 20). ff (Hin) states that Confucius claimed

that teachers play the most significant role in education. Hence, he had high expeetation

of educators. He said that every educator should be a Ut À g- T" (gentleman of virtues)

and ..J;J ~ {'F ~Jj" (role model ta students) because he believed that "1' fJË lE~ -!ir • tzD ftiJ

À lE" (if a person is not upright. even though he gives orders, they will not be abeyed).

He asserted that ..~~ Z IX~~& K (non-verbal teaching is the most effective and

rewarding instruetianal method) (p. 172).

According to Smith, Confucius enunciated that a teacher shauld love his students

and their intelleetual pursuits (p. 20). Kam Louie outlines Confucius' reverence for

teachers and knowledge, and his recognition of myriad learning between students and

teachers (p.34). Smith states that Confucius required students to respect their teachers,

yet recommended that the teachers should maintain a proper distance between

themselves and their students. This concept of aloofness is still carried on by the leaders

of modern Chinese gavernment and education (p. 20). He also notes that Confucius

believed that pedagogical pracess could only be cultivated by diligent and on-going

practice and repetitian, as Confucius said, ..~ ffij ::=f' ~.. JIU~ • ~.. ffiï l'~ JlIJ ff!i Q " (1fitlf

;;t~ (To praetice without thinking is to mislead oneself. To think without praeticing is

to plunge into peril)".

Confucius did not believe that there was a single best and effective methad of

teaching. He himself taught students according to their intelligence, capability and

charaeter (~ ;f;f 1ifi fî). Far instance, if students asked him a question, the answer that he

gave ta each of them was distinctive but appropriate ta them (ff, p. 173).
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Tong K. M. (cited in Smith, 1991) reveaJs that Confucius was a democratic

educator. He says that the basis of Confucius' educational view is the absence of class

distinction (1ii IX • W so that everyone would have the same opportunity to be educated

(p. 20). Kam Louie daims that Confucius was the first person to introduce private

education, popularize education, and make teaching a profession. She cites two famous

lines From The Analeets to show that Confucius was willing to teach the common man,

"In teaching there is no c1ass distinction, and 1never refused instruction to anyone who

brings anything more than a bundle of dried meat to me" (p. 30). In A Modern

Interpretation (1 980), the late Chang Chi-Yun (cited in Smith, 1991), a noted Chinese

scholar, states that Confucius gave the common people a chance to share knowledge

because he firmly believed in the perfectibility of ail men (p. 196). Similar to Chang Chi­

Yun's assertion, Kracke E. A. Jr. (1 957) states that Confucius believed that every person

was born with a natural goodness which could be cultivated to perfection. Therefore, the

means and opportunity should be provided for every person to rise from low birth-status

ta the highest rank (p. 251).

Accarding to Smith, since Confucius perceived that ail men should have an equal

and fair opportunity ta succeed in education, an open and fair examination was

developed. The examination system provided a chance for the common people to

compete for government jobs. This created an openness in China and intensified social

mobility within the society (p. 56). Kracke indicates that the traditional Chinese

examination system holds a dominant place in Chinese political theory and in the

practical structure of Chinese society. The examination system symbolizes that a public

career is open to ail in the measure of one's worth and ability. He also acknowledges that

behind the concept of competitive examinations for official positions, lies the Confucian

ideal that only ability and virtue can qualify a man for service in government (pp. 251­

252). Smith believes that there is evidence to show that from the Zhou Dynasty (500­

2008q to the Taiwan of today there has been an attempt to create a public civil service

system that strives to bring about honest government. and quality education through a

.. The quotations of The Analeets is the translation ofSmith o. C. (p.20)
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fair competitive examinations system. Confucianism, it is asserted, has been used as the

basis for examinations from the Han Dynasty (200BC - 200AD) to the Ching Dvnasty

(1644 -1912) (p. 7).

IV. Moral Education in China

U Maosen (1 990) points out that the aim of moral education in China is to

produce obedient students. From the past till present, moral education is regarded as

institution-centered rather than person-centered because it has been used as an

instrument of ideological-political indoetrination, and primarily for the benefit of the

government rather than for the individual (p. 170). Although Confucius asserted that

self-cultivation and filial piety were the root of ail virtues, he placed the state and

community above them. This can be shown vividly in The Book ofFilial Piety, "Filial Piety

begins with love of parents, matures in service to the sovereign, and ends in establishing

aneself according to truth and righteousness" (cited in Cheng, 1951, p. 260). This

statement suggests that Confucius relates education, politics and morality together.

Wang F. F. (1980) also daims that educational, political and moral issues are

interconneeted in China and cannat be discussed or isolated from one another (p. 25).

Noting this interconneetedness, U purports that moral education was an integral part of

'ideological-political education' (U, 1990, p.162). According to Wang, after the

Cammunist revolution, Mao Tzetung also used education as a means to overcome the

immorality of political and social elitism (Wong, 1980. p. 25).

U reveals that in the communist system, the socialist and basic moral principle is

colleetivism. It is this principle that is followed in the building of community and society

(p. 162). Reed (1995) daims that both Confucian and socialist thinking defines the

individual in social terms. The line between the individual and the society is indistinct in

reciprocity. He states that Confucius emphasized "the reciprocal obligations and

responsibilities that members of the family and dose associates had for each other; (but)

socialism widened this network of reciprocity to indude the nation and 'the people'" (p.

255). This principle also governs individual development as Marx and Engels (cited in U,
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1990) (1978) have advocated that it is only within the community that each individual

develops histher gifts and DOtential, hence personal freedom becomes possible only

within the community (p. 162). Keach E. T. Jr., and Kayupa N. P. (1984) believe that the

uniformity of dress and haïr styles have been expressions of a classless society (p. 324).

U states that from 1927 until 1947, Mao Tzetung's intended educational aim was

ta develop students morally, intelleetually and physically, and to mold them inta

cultivated workers with a socialist consciousness. When he gained control in 1949, Mao

adopted the Common Programme, the Five lovings, namely loving the country, the

people, work, science, and public property, as the staters constitution and the basis of

social morality. This became the core of moral education in primary and secondary

schools. In 1952, the aim of moral education in kindergarten, primary and secondary

school was to develop patriotic citizens (pp. 162-1 63).

Kam Louie daims that during the first few years of the 19505, Confucian

education was negleeted by the Chinese communist government, but it had not been

attacked. Confucian education was nat attacked because Confucian ideas were still, to

sorne degree, in accord with the educational needs of socialist China. For instance,

traditional soviet education from which the Chinese Iiberally borrawed in the 1950s

emphasized the central role of the teacher and diligent study, both of which are elements

in the Confucian tradition (pp. 27-28). However, during the Great Cultural Revolution

(l 966-1976), Confucian thought was completely abandoned, and formai entrance

examinations were also canceled (U, 1990, p. 164).

Wang points out that according to Mao Tzetung, knowledge should be guided by

moral-political principles and this could only be attained by the combination ofwork and

education. Hence, Mao asserted that physical labor was a form of moral education

because the combination of physical work and study could be an agent of moral

improvement (pp. 26-28). Kam louie and ü consider the relationship between diligent

study and productive labor the most noticeable difference between Confucian education

and Marxist theories of education (Kami 1984, p. 31; U, 19901 p. 169). As depieted by



•

•

•

14

Wang, another major Confucian tradition that Mao challenged was political and moral

elitism, the moral superiority of the intelligintsia over the ordinary people (p. 25).

Although Mao's Marxist viewpoint differs from the Confucian tradition in certain

ways, there are three distinctive aspects of Confucian thought that coincide with

Marxism. These three coherent purposes of education are: to improve moral behavior

through education; to better the society in accordance with the advancement of moral

conduct; and to affirm that the state has the right and resPOnsibiiity to improve the

society by education (p. 25).

ln addition, Reed (1995) points out that in 1963, Chairman Mao exhorted that

the nation should learn from a socialist role model, Comrade Lei Feng so as to "inculcate

socialist values and communist class consciousnessn (p. 101). However, Reed states that

what the people aetually learned from Lei Fang was da set of proletarianised Confucian

valuesn (p. 10l). He said that although there was a significant difference between the

ideological roots and the social manifestations of Lei Feng's and Confucian virtues, the

key values are almost identical (p. 101). He provides a Venn diagram to iIIustrate the

similar core virtues including loyalty, filial piety, self-cultivation, benevolence, modesty

and frugality, that were cultivated through the use of Confucian raie models with Lei

Feng (1996, pp. 255-256).

ln 1978, a new policy stressed two socialist civilizations, the material and the

spiritual, comprising intelligence and ideology. Moral education was associated with the

latter. From 1977-1989, the term 'moral education' was used to denote a branch of

schocl education. It was of the same rank as intelleetual education and physical

education and was integrated as ideological-POlitical education (U, 1990, pp. 165-166).

Kam Louie notes that at the 1978 National Conference on Education, Deng

Xiaoping declared that education was to contribute towards economic development

rather than to the achievement of political purity alone. This new emphasis resulted in

attempts to raise educational standards and the return of elitist practice in the school

system. Hence, the cali to inherit Confucian education is reheard (p. 33).
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ln 1979, at a national conference held in Taiyuen, participants asserted that

various Confucian ideas were relevant and applicable to contemporary Chinese

education. Kam observes that many Chinese writers describe the new morality as similar

to the traditional moral values. For instance, the five stresses (morality, public order,

hygiene, politeness, culture), and the four beauties (beauty of the environment, conduct,

speech, and soul) seem similar to what was traditionally regarded as the elements of

good behavior (pp. 33-35).

Although Mao Tzetung rejected sorne of the Confucian tradition, he was careful

to retain sorne links with ChinaIs pasto In one of his statements, he observed:

"contemporary China has grown out of the past; we are Marxist in our historical

approach and must not top off our history. We should sum up our history from

Confucius to Sun Vat-sen and take over this valuable legacy· (cited in Kam Louie, 1984,

p. 29). To sorne degree, it appears that sorne elements of Confucian educational

thought, such as the process of self-cultivation. diligent study, and respect for teachers,

are still valid in the present time of China, Taiwan and Hong Kong (pp. 27-34).

Smith points out that in modern Taiwan, the aim of education is to bring about

personal enrichment and development, and social harmony so that every Taiwanese can

accept the challenge of their nation's industrial growth. as weil as their social and

political development. He also states that Taiwan education today still focuses on the

transmission of the traditional heritage of China and development of attitudes. such as

filial piety, diligent study, self-cultivation, etc. (pp. 5-6). Although the educational

institutions do not stress Confucianism as a major part of the curriculum. Confucian

moral and ethical teachings are deeply ingrained in Chinese thought and action (p. 21 ).

v. Moral Education in Hong Kong

Britain governed Hong Kong for almost a hundred years. According to

Postiglione GA. (T 991), the British government used education as a powerful tool to

keep control over its colonies. A British-controlled bureaucratie policy existed
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simultaneously with an atomistic Chinese society in Hong Kong. Accordingly, the British

educational policy strongly affeeted Hong Kong's history (pp. 636-63n.

Luk Hung-kay (1991) points out that British educational policies in Hong Kong in

the nineteenth century emphasized vocational education. The aim of education, he

asserts, was ta supply manpawer needs for trade with China and to serve Sino-British

economic and diplomatie interests. Hence, education was used ta produce a bilingual

and bicultural elite ta support the Sino-British entrepot trade. Chinese studies in public

and private schaols had a pragmatic rather than a symbolic value. Hence, Chinese

language and culture was a necessary part aftraining for the professions (pp. 654-656).

Luk daims that Chinese cultural subjeets were an important component of the

curriculum. Individual subjeets were to pass on not onlv knawledge but also ta cultivate

a sense of national identity as weil as to retain traditional morality. However, since

Chinese culture subjeets in the Hong Kong curriculum served the ends as vocational

pragmatic values, Chinese culture was divided into two subjeets at the secondary level:

Chinese literature and language, and Chinese history. The texts From the Confucian

cannon were eliminated as a separate study fram the official curriculum and integrated

into the national literature program (Chinese language and literature), which synthesized

language, Iiterature, philosophy and moral education. Chinese culture subjeets were

therefore interpreted ta suit the needs of the time and those in power. Consequently,

traditionaJ Chinese learning was gradually decontextualized (pp. 650-652). Postiglione

states that Confucianism was abolished From the content of the Hong Kong civil service

examinations, but he concludes that Confucian values still influence social customs and

family sacializatian in Hong Kong (p. 648).

Luk states that Hong Kong had not developed its own distinctive school system

before Warld War Il. During that period secondary schaol textbooks were imported From

China, and the contents of Chinese literature and Chinese history were highly patriotic

and emotive. Hawever, after the People's Republic was proclaimed in 1949, the content

of the textbooks conveyed communist ideas. and the Taiwan textbooks were ultra­

nationalistic and anti-Communist. Consequently, the Hong Kong government
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considered the textbooks from China and Taiwan unsuitable for Hong Kong schools. In

1952. the Hong Kong Educational Department (HKED) appointed a committee on Chinese

Studies to review the entire curriculum of primary and secondary Chinese literature and

language, and Chinese history (pp.664-665). However, Paul Morris (1988) points out

that the Hong Kong educational system began to model closely the British grammar

school system from that time. and adopted or imitated the United Kingdom syllabuses (p.

511 ).

Luk asserts that by the early 19705, "a unique system with a combination of

features derived from the British and the Chinese educational systems had emerged" (p.

663). Education was beginning to take on a different orientation. Revised Chinese

studies aimed to develop the students' ability to express themselves in their mother

tongue, and to help them understand and appreciate Chinese thought, literature and

traditions. However, there appeared to be no intention to cultivate in students a sense of

national identity, of patriotism or of community as one would have expeeted in a national

curriculum te do (p. 665). Luk described the content of Chinese culture studies Hong

Kong as "net conneeted to a tangible reality" (cited in Morris & Chan, p. 249). Hence,

Hong Kong students learned from their Chinese cultural subjeets to build only an

abstraet Chinese identity. This identity cannat be related either to the contemporary

China or to the local Hong Kong landscape (Luk, 1991, p. 668). Shui Che Fok (1997)

points out that in 1985, Lan and Kuan had carried out a survey on the self-concept of

Hong Kong people in which 59.5 per cent of the respondents identified themselves as

"Hong Kongese", against 36.2 per cent as Chinese (p. 87). Luk also noted that the

contents of other subjeets such as history, geography and Iiterature are of "other cultures

and of distance of time periods, in other words an abstract and remote curriculum" (cited

in Morris & Chan, p. 249). Since Hong Kong has returned to China in 1997, he believes

that it is necessary for Hong Kong to promote traditional moral education. He daims that

there is a need ta revive respect for most of the long-established Chinese virtues and the

healthy elements of Chinese social life and culture among the young generation (Luk,

1991, p. 665).
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Postiglione acknowledges that the Hong Kong school curriculum has essentially

ignored raising political consciousness until the late 1980s (p. 639). On the contrary,

Morris points out that before 1982, secondary school subjects including economic and

public affairs (EPA), economics, history, social studies, Chinese language and Chinese

history did encourage students to develop political awareness, or attempted to provide

them with an awareness of aspects of Chinese culture (p. 511). However, regardless of

the diverse arguments of Postiglione and Morris, after the British and Chinese

Governments announced the Joint Declaration on the future of Hong Kong in September

1984, the Hong Kong govemment has planned to use the curriculum to increase political

awareness in order to prepare students for the future as citizens of China (p. 514).

ln 1981, the HKED published the General Guidelines of Moral Education in

Schools to introduce formally the direction and suggestions to devise a new program of

moral education in schools; and in 1985, the Guidelines for Civic Education in Schools

was issued. Bath have similar purposes, which are, ta develop sensibility; to promote

character; to encourage and help the individual to establish healthy attitudes towards life,

scheel and community; and to cultivate respect for other cultures as weil as harmony

with people of other nationaJities. These aims are also integrated to sorne degree in ail

the other subjeets across the curriculum. The major difference between moral and civic

education is that the former is apolitical and the latter is more political. Civic education

places great emphasis on developing the students' identification with and pride in

Chinese culture, and the rights and responsibilities of being a good citizen (p. 516).

Although the HKED highly encourages schools to implement moral education and civic

education, they have given the heads of the schools autonomy and authority for the

decision of promoting these programs in their schools.

The Confucian tradition has had a great influence on the Chinese education

throughout Chinese history. Since Hong Kong has been governed by the British

government for one hundred and fifty years, the Chinese traditional culture has shifted

significantly, and Confucianism has been decontextualized and eliminated from the
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official curriculum. This study is to investigate the extent ta which the Confucian

tradition still survives and is praeticed in moral education in Hong Kong.

ln the next few chapters, 1will go into a detaiied presentation of the Hong Kong

education system and ideals overtime. This will help the reader ta understand what raie

Confucian thought has played in the evolution of moral education in Hong Kong and

what its influence will be in the future.
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CHAPTER Il

MORAL EDUCATION CURRICULUM IN HONG KONG

1. Introduction

•

•

Having discussed the stages of development of moral and political issues in

the Hong Kong Educational system, the researcher will now examine how the moral

issues are dealt with by the Hong Kong school system.

This chapter will begin by outlining the various steps that the HKED has taken

over the years to develop and perfeet the system of moral education. There is

evidence to show that sorne of these are direetly related to Confucianism. Before

going into this topic specifically, the researcher will give a brief introduction to the

aims of school education and moral education in Hong Kong and a brief account of

the development of moral education.

A. Aims ofSchool Education

The Consultation Document Education Commission Report No.7 Quality

School Education November 1996states clearly that Chinese culture has traditionally

strongly emphasized "whole-man education" (p. 9), and a well-balanced education

which for every child should include moral, intelleetual, physical, social and aesthetic

development (p. 9).

ln September 1993, the Government issued a booklet entitled. school

Education in Hong Kong: A Statement of Aims". This publication stated that the

fundamental aim and direction of Hong Kong school education is "to develop the

potential of every individual child, 50 that our students become independent-minded

and socially-aware adults, equipped with the knowledge. skills and attitudes which

help them to lead a full life as individuals and play a positive role in the life of the

community" (cited in Consultation Docyment Education Commission Report No.?

Quality School Education Nov.9 1996, p. 9).
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It is recommended that schools develop their own principles and goals from

this broad aim. Sorne suggested principles are as follows:

• to provide students with an ali-round education and a full school life;

• to develop fully students of different abilities in the spirit of equal

opportunities;

• to equip students with the knowledge. skills and attitudes that will

help them meet the challenges of life and instill in them a desire for

continuous improvement and self-Iearning;

• to impart confidence and social skills to students to herp them

communicate effeetively in community life; and

• to prepare students to become responsible citizens and maintain high

moral standards (pp. 10-11 ).

B. Background oFMoral Education

Historically, the Chinese believe that the nature of education is to produce a

sound moral character (Cheng 1951. p. 257). Consequently. they regard school as

an important agent of moral education and that moral education should be part of

the curriculum of every school. However, before 1978, when elementary education

was not compulsory, moral education was not formally imparted in schools. At that

time, the educational policy was inclined to be elitist: students of secondary school

age who were enthusiastic in studying and rich enough to pay the tuition fee could

receive education. Besides, the head of school had the authority and freedom to

expel students who were paor in academic performance and conduet from school.

Hence, students seldom had any academic and demeanor problems in schools.

Accordingly, formai moral education appeared to be unessential at that time.

ln 1978, the nine-year compulsory education program was implemented.

Children who were under fifteen were required to attend school regardless of their

interest in and capability of intelleetual learning. Accordingly. students who were

forced to enter schools and had no interest in studying became troublemakers in
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school. Noting the increase in behavioral problems and juvenile delinquency in

schools, the Curriculum Department Committee was aware of a need to strengthen

its moral education component, and to prepare guidelines on moral education. In

1981, the General Guidelines on Moral Education in Schools was published. These

guidelines included source and reference materials for schools.

While the General Guidelines on Moral Education in Schools (GGMES) provides

helpful direction for moral education teachers, it did not give any prescriptive

approach or any formai curriculum on moral education for schools, but required

them to promote moral education through and across the entire school syllabus (p.

12). The HKED advocated that moral curriculum programs and aetivities must be

individually school-based, since its students may have their own distinctive needs

and interests. Since moral education is a non-examinable subject, it was thought

appropriate to integrate moral education into ail formai subjects and/or the informai

life of the school, such as school activities and extra-curriculum activities (p. 3).

5ince then, moral education is treated as a "hidden" curriculum in schools.

There is evidence to indicate that after the GGMES was published, almost

every school started to set up a Committee of Moral Education to promote, support

and coordinate the school's moral education. However, other committees such as a

Discipline Committee, Sex Education Committee, Civic Education Committee, and

Student Guidance Committee also continued to be active. Ta develop moral

education effectively in schools requires very much the efforts of the whole school

and not just the involvement of a few teachers. The committee is responsible for

drawing up plans and targets for the annual moral education program; for ensuring

that the formai and informai curricula can supplement each other effectively; for

conducting a regular review and evaluation of the school moral education program

50 that modifications to the program can be made when necessary; and for

preparing a calendar of events to serve as a checklist to judge the effectiveness of

the moral education program. A teacher is appointed to be the moral education
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coordinator to ensure the moral education committee functions smoothly

(Guidelines on Civic Education in Schools, 1996, pp. 51-52).

Since moral education was a new program in school, the heads of schools

and their teachers were inexperienced and might have difficulty in promoting it. In

arder to provide sufficient materials and information for every school's Moral

Education Committee to devise its own moral education curriculum, and to help

teachers teach moral education confidentlv, the HKED has set up different kinds of

resource and service centers. For instance, in 1982, a Religious/Ethical Education

Section of the Advisory Inspeetorate was established to provide a range of services

for the heads of schools and teachers to impart moral education. It also offers

advisary services, seminars, workshops, conferences on moral education for in­

service teachers regularlv, and issues comprehensive guidelines on moral education

ta ail schools (Moral Education Reference Materials, 1985, p. REl).

Moreover, two Moral Education Resource Centers were set up by the

Education Department - one in Hong Kong and another in Kowloon, to provide

audio-visual aids, reference materials and up-to-date information on moral

education, including programs drawn up bV schools, teaching aids prepared by

teachers and various organizations, reference books and magazines, advisory

services etc. An inspector of the Religious/Ethical Education Section serves on the

Education Television (ETV) Social Studies Program and the Independent Commission

Against Corruption (lCAC) Social Morality Program Committees to produce television

programs on moral and civic education topics. Ali these materials are also available

at the two resource centers (p. REl).

An exhibition on Moral Education in Schools' is held by the Education

Department once every two years. The purpose of holding the exhibition is

I·bringing together and sharing experience of those directly involved in the

development of moral education within the school community" (Moral Education

Reference Materials, 1985, p.3). Different organizations such as The Public

Education Section of the ICAC, The Extra-Curricular Aetivities Coordinators
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Association, the colleges of education, and sorne primary and secondary schools

participate. Participants specifv how their projeets and exhibits relate ta moral

education. After the exhibition, the Curriculum Department colleets the projects for

publication as reference materials, which can then be distributed to, and shared with,

the total school system (Moral Education Rererence Materials, 1984, p. 2).

II. Aims of Moral Education

ln CGMES(1981), the aims of moral education are clearly stated as follows:

1. Ta cultivate in students a sound outlook on liter a stable charaeter, healthy

habits, the ability ta distinguish between right and wrong, and a positive attitude

towards work and self-improvement.

2. To enable students to recognize their role within the family, schaol and

community; and be aware of the importance of maintaining harmonious

relationships with other people, the family and the community, respecting the

rights of athers; helping and cooperating with others, as weil as developing a

sense of love for their fami1y, an interest in the community and the spirit af

service ta society (p. 9).

3. Ta help students acquire a lively interest in the world around them and an ability

to think for themselves and make decisions.

4. Ta enable students ta obtain a sense of moral and social values including respect

for others and their views and beliefs.

5. To promote in students an appreciation far the traditional Chinese virtues and

the world cultural heritage particularly as the latter is expressed in their own

community

6. Ta develop students' logical thinking, learning skills and inquiring mind which

would enable them to make good decisions and communicate with others

effectively (pp. 7.1 2).
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These aims seem to originate from sorne of the primary Confucian elements,

such as self-cultivation which is the foundation of building good and harmonious

human relationships with the family, the community and the world.

III. Moral Education Curriculum

The HKED and the Curriculum Department Editorial Board (CDEB) have issued

a total of eleven Moral Education Reference Materials (MERM) from 1981 to 1993.

Most of these reference materials with the exception of the 1981, 1984, 1986 and

1990'5 issues. were based on the projects and demonstrations displayed in the

exhibitions by schools and organizations.

After the HKED published the first issue of GGMEs in 1981 to give an explicit

guideline on how to implement moral education in primary and secondary schools,

the COEB and the HKED have given more comprehensive references on moral

education to schools in 1984, 1986. and 1990. In the GGMES and MERM. it is not

difficult to recognize that the elements of Confucian moral values has been

incorporated into the whole moral education curriculum in Hong Kong.

ln the GGMES, the HKED has suggested sorne key areas of moral education be

used by the heads of the schools and teachers as reference but not as syllabus for

devising their own curriculum on moral education which are most suitable for their

own students (pp. 4-5).

As suggested by the GGMES, the scope of moral education should begin with

developing the students' mental and psychological growth, and the relationships

between individuals and groups. 5ince students receive the greatest and most

prominent part of moral training at home, it is essential that they understand the

significance of their contributions towards the family. Apart from the home. schools

are places where they learn moral values such as learning how to respect authorities

and to be in compliance with regulations and rules. As schools are miniatures of

communities, it is important for students to cultivate harmonious relationships with
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others and develop a sense of belonging within the school community. The following

is an outline taken out from GGMES tPP. 4-5}:

Self - understand/know yourself

- accept yourself (mental health. self respect etc.)

- positive thinking

- roles and behavior

- factors contributing to a happy home

- relationship with members of the family

- (e.g. filial piety, sharing and expeetation etc.)

- responsibilities at home

- rules, regulations, authority

- attitudes towards learning

- relationship with peer groups

-sense of belonging and participation

- self-discipline

Community

Life

- aspirations

- rights and responsibilities

- awareness and respect for other cultures

- harmony with people of other nationalities

•

The emphasis of the proposed outline is on self-cultivation, human

relationships, harmony and filial piety. Its framework is devised from the principal

idea of what Confucius believed: 2ï Z.~ 8)3 f!f:J ît~~ ~ · $fi: tÉi jt MI : w: ra ;Jt~ ~ •

1t:"lt~ ~ ;~ J{- jt~ =If • 9ëe ~ $t 0 (;t~ (if a person wishes to improve the

world, s/he must first improve the state; if a persan wishes ta improve the state,

s/he must improve the family; if a person wishes to improve the family, s/he must

improve the self).

As moral education has not been a separate part of the formai curriculum in

schools and there is no moral education in the time-table in most of the schools in
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Hong Kong until recently, Chinese language and Uterature are the principal means

for conveying moral values to students in non-religious schools. In the School Civic

Education Bulletin (SeES), Issue No.l (1988), Lee Hau-Ming discussed thoroughly

and specifically the common elements in The Analects and in the secondary

curriculum of civic education (pp. 1-12). In addition, Issue No. 4 & 6 in SCES, (1991,

1994) discussed the implementation of civic education through Chinese Language

and Extra-Curricular Aetivities. The suggested topics are similar to the curriculum

that will be discussed below.

ln the 1986 MERM, the Curriculum Chinese Development Editorial Board

explicitly and implieitly drew out the methodology of implementing moral education

through the study of Chinese Language. It indicates that moral education can be

carried out in four different domains including the text, composition, side-reading

and extra-curricular activities. Each area would concentrate on special moral

educational themes. For instance, the main themes of the syllabus are filial piety,

love, self-cultivation and commitment. The propositions of composition are school

life, personal growth, family and eommunity life. The seheme for side reading is to

enable students to develop self-understanding and a habit of self-study. The

suggested topies refleet the seope of moral education in the GGMES.

ln 1986 also , {aI 7J! ~ WJ ~ ~ ~ te n& (the Ho Hung Cheung Scholarship

Foundation) published a book called .. {fi] ~ R A !É (Towards a Beautiful Ufe) to

provide reference materials for promoting moral education. In the conclusive

chapter, it outlines the importance of moral education, the aims and objectives of

moral education, the persons who are responsible for administering moral

education, the methodologies for teaching moral education, and two tables which

portray comprehensively the syllabus and the scheme ofwork of moral education for

the secondary level. The main theme of the entire curriculum is • {tïj ~ H A !É

(Towards a Beautiful Life) and the framework is divided into three sub-themes. They

are: being (~ !ft), relating (~ À), and committing (DI $). Each sub-theme
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consist5 of six levels with different tapies. Every tapie has three elements which

form the structure of the entire curriculum. The tables presented are as follows:
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The first table clearly shows that the main themes of the entir-e curriculum

are being, relating and committing. These three interrelated topics are derived from

the Confucian tradition (~Ji" J!fj! , té! E · 2fi 7ë~. The scheme of work for moral

education indicates that self-cultivation is considered the most important and the

foundation for other vinues and achievements since it is scheduled to be discussed

in the first term of the school year from form 1 to form 6, followed by the

development of good human relationships and responsibilities in families, schools,

communities and the world. From the succession of the scheme of work, it simply

implies that the designer of the curriculum used Confucian ideas as the basic

structure of this scheme ofwork (~Jt. ~~. mil, ~ 7ë ""f).

Due ta the different nature of the subjeets, moral education can be conveyed

more easily in some subjects than in others, such as Chinese Language, Religious

Education, Social Studies and Health Education. In 1984 MERM, the CDEB has

elicited a more prescriptive outline for the moral/value concept, as weil as the aims

and objectives of moral education that each subjeet should constitute. A sample

reference of opponunities for teaching moral education in English Language is given

in Appendix A (pp. 93-96).

When investigating the curriculum of the Chinese language on this issue,

found that the key tapies suggested for the junior forms are filial piety and self­

cultivation, while those of the upper forms are social relationships and civic

responsibilities. Confucius believed that these concepts are the roots of ail vinue as

he said,"~~T~cr P).~fJ. 0 ~,fJ~ · -1' cr p).~ .m : ~,$m· ~ cr p).

:If' mÀ : gr, ~ À • ~ cr ,1;).~ ~ 7ë • 7ë"F Z ~~ li 0 PIT P}. fi z =If =- 0 ••• ~ :!t

~·.H&·mm&·~*~&·.D~&·T~&~·*8I&·~~

À ~ • ..~~ tf! ' .:!l .. JIU mJI. a " (tp" + n -= )(fhe man of breed cannot

dodge disciplining himself. Thinking of this self-discipline he cannot fail in good

acts towards his relatives; thinking of being good to his blood relatives he cannot
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skimp his understanding of nature and of mankind; wanting to know mankind he

must perforee observe the order of nature and of the heavens. There rare five

activities of high importance under heaven, and thev are practiced with three

virtues...Bv self-discipline one establishes the model of conduet; bV honoring and

promoting honest men of talent one guards against being deeeived; kindness ta

relatives prevents rancor between the uncles and brothers; he who respects the great

ministers will not be led astray by vain rumors; maintaining the esprit de corps

among the offieers civil and military will conduee to their good conduct aeeording ta

custom)5.

The last chapter of this issue enunciates that the morning and weeklv

assemblies provide good opportunities for foeusing upon moral education, and it

provides comprehensive guidelines for the organization of assemblies. Reference

materials are also provided in the issue. Two of the sample tapies of the reference

materials are filial piety and righteousness (pp. 45-68) which contribute to and

reinfarce Confucian elements in the secondary school curriculum.

The HKED published the eighth and ninth issues of MERM 1990 to provide a

curriculum for senior secondary school students. The main emphasis is on Life and

Ethics Education and each of these issues is divided inta two sections.

The first section of this publication, edited bV Dr. Ma Hing Keung, comprises

of eight parts with sixteen teaching units. Six of the sixteen teaching units focus on

the psychologieal development of teenagers including physical development,

psycho-sexual development, sex-role development, moral development, psyeho-

social development, and emotional disturbanee. One additional unit is on civic

education and another is on the biography of great eharacters.

The second section of MERM 1990 was written bV Mr. Cheung Chi-Kong,

David. This section is about the contemporary issues in Ethics. Mr. Cheung gives a

remarkable direction for Christian schools to engineer moral education. He outlines

, The translations of Chung Yung are taken (rom Confudus: The Crelltdlg~ccf The Unwobbling Pivot,
translated by Pound, E. PP. 151, 157-158



•

•

33

each issue of the course in detail. The topics for discussion are controversial and

include abortion, suicide, euthanasia, capital punishment, evolution vs. creation,

Bible vs. science, etc.

As compared with the other curriculum, only the topics under moral

education of this curriculum contained elements of Confucianism. The other

subjects used moral dilemmas to deal with life and ethical issues.

ln reviewing the demonstrations and projeets of the exhibition, this

publication reports that the percentage of the schools which followed the suggested

key areas of moral education in the GCMES 1981 of the schools is high. Most of the

topies were taken from the concepts of Confucianism such as filial piety, respecting

the senior, self-cultivation, etc.

IV. Approach to Curriculum Implementation

The guidelines generally urge ail schools to allocate a definite amount of time

and resources to the teaching of moral education. As the researcher has mentioned

before, each school is advised to set up a moral education coordination committee

to select a mode of implementation and devise a yearly curriculum on moral

education that is most suitable to the interests and abilities of its students

(Guidelines on Civic Education 1996. p. 43). The HKED has suggested three modes

of implementation of moral education from which schools can choose one or more

to achieve the best results according to their needs and situations (p. 44). This kind

of approach is identical to what Confucius advocated. Although there is no direct

quotation in Confucius Analects to indicate Confucius taught students according to

their abilities (fb1 M 1ifi ft). Jf (Hin) (1991 )claims that through the dialogues between

Confucius and his students, there was no dominant curriculum and modes which

Confucius used to teach students. ff (Hin) gives an example to support his

argument. He said, "T i3 ra': M wr ff~? TEl: fl~ 5è.f± ' ~D 2. fiiJ ;ft M wr ff 2.1

fi}~ B: mI WT fT ~1 TEl: lIB jfi fi z 0 1} è9 " El: EH ft! rd] Mwr ff ~ 1 TEl: fl:5t

~tt'*~~Mfi~'TElMwrffZo~&~'~~OTEI:*&~'~~
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z ; ES iB Mf À • ~ jJ! Z 0 .. (lJt Jlj ~ i1!) erse-lu put a question about the

practice of precepts one has heard. The Master's replv was, "In a case where there is

a father or eider still left with vou, how should vou practice ail vou hear?" When,

however, the same question was put to him bV Yen Yu, his reply was, "Yes, do 50."

Kung-si Hwa animadverted upon this to the Master. "Tse-Iu asked vou, sir," said he,

"about the practice of what one has learnt, and you said, "There may be a father or

eider brother still alive; but when Yen Yu asked the same question, you answered,

'Yes, do 50.' 1 am at a 1055 to understand you, and venture to ask what you meant."

The Master replied, "Yen Yu backs out of his duties; therefore 1push him on. Tse-Iu

has forwardness enough for them bath; therefare 1hold him back." )6

A. Selection of the Modes ofImplementation

1 . permeatjoo approach

The components of moral education can permeate the whole curriculum

through formai and informai teaching. It is essential ta have coordination work

between both aspects for maximum impact. Hence, attentive plans should be made

on how and where topics are to be implemented in various formai subjects. Topics

nat cavered by the formai curriculum should be supplemented by extra-curricular

activities, school assemblies and class teacher periods (p. 45).

2. Specifjc-subject approach

Schools may use the MERM to design a systematic school-based syllabus for

moral education. It can be taught as a specific subject. Noting the limitation of the

available teaching time, it is necessary far schools ta re-allacate the number of

periods in the time-table amang subjeets. Sorne schools may have ta replace a

subject with moral education (p. 46).

• 3. Integrated-subject approach

6 Wilson, E. op. dt. pp. 58-59
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Integrated subjeets such as life Education, Sex Education, and Civic

Education can be designed with moral education as part of the curriculum. but a

balance in the weighting and content of different modules should be sustained. The

integrated subjeet can engage one or two periods per week/cvcle in the time-table.

Teachers who specialize in certain areas and skills can work together to design

teaching resources and integrate moral elements in other cross-curricular issues (pp.

46-48).

B. Other Supporting Measures

1. Cross-curriculum aetivities

The Curriculum Development Council has enunciated in the Guide to 51-55

Curriculum that "schools should set aside 5% of their teaching time for cross­

curricular aetivities" (cited in Guidelines on Civic Education in 5chools, 1996, p.48).

Hence, when designing a cross-curricular activity program, schools can treat moral

education as one of its principal cornponents if sorne elements of moral education

cannot be taught as a specifie or integrated subject. Cross-curricular activities can

be carried out in homeroom periods, school assemblies and extra-curricular

activities. Through these related aetivities, students' moral attitudes, values and

competence can be strengthened (p. 48).

2. Independent actjvjty program

Independent thematic activities on moral education can be organized during

a specifie period or be dispersed throughout different periods of the school year.

This independent activity program allows great flexibility in the use of time and

space for it can be conducted in class, exhf' "':)ns, talks andlor through activities at

various time during the school year (p. 49).

3. Extra-cyrrjeular Actjvjtjes

Extra-curricular aetivities are "non-book" education and praetical forms of

moral education in which students can exercise their natural energies creatively and

constructively. Moral education is thus dealt with in natural situations as they arise,
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without the restraints and formalities of a dassroom situation. Hence, teachers can

impart moral concepts more naturally and influentially and students can accept them

more easily (GGMES, 1981, p. 15).

ln addition, extra-curricular activities are closely connected to moral

development. They offer opportunities for students to accept, respect, and

sympathize with others, develop self-discipline and share responsibifities among

themselves in their closely shared interest groups. Hence, every student should be

encouraged to participate in at least one kind of extra-curricular activity whenever

possible (p. 16).

There are numerous types of activities held in schools. They can be divided

ioto five categorizes which are Iisted below:

A. Interests Groups: Gardening Club, Folk Dance club, Music Club,

Debating Society, Correspondence Club, Chess Club, Photographie

Club, Stamp Collecting Club, Miscellaneous Sports Clubs

B. Forming Serving Teams: Community Youth Club, Boys and Girls Club,

Duke of Edinburgh Award Scheme, Red Cross, Junior Police Cali, Boy

Scouts and Girl Guides, St. John Ambulance Brigade, Road Safety

Patrol, Conservancy Club

C. Spiritual and Religious Groups

o. House Aetivities, Student Councils

E. Clubs and societies relating to school subjeets (pp. 16-1 7).

4. Actjvitjes Sponsored by Communitv Organjzatjons

Schools should establish a good conneetion with community organizations

both within and beyond their district, and encourage teachers and students to

participate in, coordinate with and supplement thase aetivities which are most

beneficial to the students (Guidelines on Civic Education in Schools, 1996. p. 50).

•

•

• 5. The House System
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The setting up of the House System is to break down the barriers between

classes and forms. It also provides good opportunities to train students to be

leaders, cooperative, responsible, and independent (MERM, 1985, p.HTC3).

6. Class Teacher lHomeroom) Perjgds and Mornjng Assemblies

The class teacher periods are designated ta strengthen the relationships

between teachers and students. Teachers can use these opportunities to understand

the needs of the class and to guide and counsel students.

Morning assemblies are excellent opportunities for teachers to arouse

students' awareness of moral concepts and values (GGMES, 1981, p. 1 5).

V. Teaching Methodology for Moral Education

Most of the teachers are not satisfied with the traditional teacher-centered

and teacher-dominated approaches to the basic universal moral concepts. This

indicates that teachers have adapted the Confucian idea that students should be

taught accarding to their abilities (~ M :Mi ft). Consequently, the GGMES has

suggested various methodologies which the teachers might find more appropriate,

effective, direct and stimulating ta impart moral education (pp. 7-8).

1 . Stary-telling

Telling students stories about good or bad moral raies can encourage students to

think critically and make their own judgment on the moral conduct of the charaeters.

2. Discussion

Contraversial issues which require refleetion and judgment by students can be

chasen from newspapers, advertisements. television, cinemas and radio programs

for discussion in morning assemblies or in c1ass teacher periods. Student

involvement in discussions can help them to clarify their skepticism and develop

their critical thinking•• 3. Case StudV
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V. Teaching Methodology for Moral Education

Most of the teachers are not satisfied with the traditional teacher-centered and

teacher-dominated approaches to the basic universal moral concepts. This indicates

that teachers have adapted the Confucian idea that students should be taught according

to their abilities (f!§ *! Dm ft). Consequently, the CGMES has suggested various

methodologies which the teachers might find more appropriate. effective, direct and

stimulating to impart moral education (pp. 7-8).

1 . Story-telling

Telling students staries about good or bad moral raies can encourage students to think

critically and make their own judgment on the moral conduet of the characters.

2. Discussion

Controversial issues which require reflection and judgment by students can be chosen

from newspapers. advertisements, television. cinemas and radio programs for discussion

in morning assemblies or in c1ass teacher periods. Student involvement in discussions

can help them to c1arify their skepticism and develop their critical thinking.

3_ Case Stydy

Case studies are useful for students to develop the skill of reviewing a situation and

reaching a decision after analyzing the underlying causes ofa case. This is a good way ta

train students to become more objective.
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4. Dramatjzatioo and Role-play

Raie-play and simulation games are Iively methods which teachers can use ta teach moral

concepts. The follawing situations can be utilized ta inculcate moral ideas.

•

Situations

a. A classmate suddenly falls iII. What

shou Id the other dassmates do?

b. The teacher is delayed for dass. Hew

~hould the pupils behave?

c. A teacher tries ta find out which pupil

was responsible for damaging

furniture. How should the pupils

respend?

d. How do pu pils react when they

receive a good or poor grade for

school work?

Concepts 10 be jnculcated

- concern for others

- self-discipline

- care for scheel property

- responsibility

- honesty

- attitude towards successl failure
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Most of the above concepts are the elements ofConfucian thought.

5. project Metbod

A project is an in-depth studv of any topic or problem which happens in the community.

This provides students an appartunity ta learn haw ta cooperate with others, and to

look at the theme from various angles so that thev can develap a better relationship

with and understanding oftheir community.

6. Outsjde Reading

Outside reading can widen students' outlook and experience in life. For instance,

novels can be assigned for leisllre reading which can be followed by a critical discussion

of certain moral values.

7. Teacher's ASSe5$ment

School reports usuallv provide a section for class-teachers to assess students' conduct.

Teachers should make positive comments on students' personal development e.g.

respect for others, friendliness, cooperativeness, tolerance, open-mindedness, etc.

However, if thev recognize students' weakness or strength, thev should offer suitable

guidance.

There is no single effective approach to the teaching moral education. Individual

teachers and schools usually employ methods which they consider most appropriate to

the topies in moral education being considered. The most popular methods used bV

moral educators are the conventional lecturing approach and the showing of video­

tapes followed by discussion.

This chapter has attempted to identify the influence of the Confucian tradition

on the curriculum of the Hong Kong moral education program as described in the

written information provided bV the Hong Kong Education Department. It has included

reference to both the formai aspects of teaching (including content and methodology)

and the informai aspects of school life. In chapter four, the author will report on the
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perceptions of the principals and teachers of the presence of Confucian elements in the

curriculum of moral education and its impact upon contemporary youth•
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CHAPTER III

DESIGN Of THE FIELD STUDY

1. Aim of the research

•

•

ln Chapter l, Literature Review, the researcher showed that the aim of education

in nineteenth century Hong Kong was to provide vocational education. Consequently,

traditional Chinese studies were gradually de-emphasized and decontextualized. The

texts from the Confucian cannon were eliminated from the official curriculum and the

Hong Kong civil service examinations, but integrated into the subjeets of Chinese

language, Chinese literature, philosophy and moral education. However, Confucian

values have continued to play an important role in the social customs and family

socialization in Hong Kong. Accordingly. the purpose of the present research is to

examine how much the elements of Confucian thought are incorporated into the

educational program of Hong Kong in the contemporary period.

II. The Research Questions

After reviewing the current reference materials of the moral education

curriculum in Hong Kong, the researcher discovered that moral education does not

constitute a separate part of the formaI curriculum in schools. At present, it is

recommended that each school sets up a committee on moral education to promote,

support and coordinate moral education so that it can be infused into the life of the

scheel as a whole. However, in 1986, the MERM (4) tended to focus on implementing

moral education through the study of Chinese language and Literature. The main

themes of this syllabus of MERM are: filial piety, love, self-cultivation and commitment.

These topics are similar to the scope of moral education in the GGMES 1981 and in a

meral education reference book called il{tif j1!HA !É(Towards a Beautiful Ure) which

was also published in 1986. Many of these tapics originate from the Confucian
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tradition. As such, the researcher specifically focused on the incorporation of the

elements of Confucian thought into the total moral education program in Hong Kong,

the aetual impact of Confucian thought upon contemporary youth; and trends in the

Confucian tradition in Hong Kong. Accordingly, the principal questions investigated in

the present study are as follows:

1. How much are Confucian moral values currently incorporated into the moral

education program in Hong Kong?

2. Are there any trends towards strengthening or weakening the Confucian tradition in

moral education?

3. What are the convictions of scheol personnel regarding Confucian moral values in

moral education?

4. Hew do scheel personnel assess the actual impact of Confucian thought upon the

youth in their scheols?

s. What expectations do scheol personnel have about the future of moral education in

Hong Kong?

III. Sources of Information

To investigate these questions, the researcher used three sources of information:

O. Written materials including the guidelines on Hong Kong moral education and civic

education and the accompanying reference materials on moral education issued by the

HKED.

iO. Struetured interviews with teachers and administrators to gather data a"d relevant

information on how the Confucian elements have been incorporated into the school

programs in Hong Kong.

iîi). Observations of the school environment. including the school motto, displays and

exhibitions in schools and the demeanor of students. A more detailed description of the

procedures used to gather data from the schools will now be given.
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IV. Collection of Data from Interviews

A. Development 0"Questionnaires

Two separate sets of questionnaires were developed ta explore the research

questions for interviewing teachers and principals (See Appendix B). Each questionnaire

consists of fourteen questions. One set of questions was designed for principals and

corresponds to the set developed for teachers except that specifie questions were

included to take inta account the participants' distinctive status and responsibilities.

B. Interview Technique

Conducting face-ta-face interviews was the predominant method that the

researcher chose to obtain information from the teachers and principals. The

researcher preferred using the direct questioning of respondents to mailed

questionnaires so as to get a chance to discuss the open-ended questions more

thoroughly with the participants. In addition, explanations could be given to the

respondents about the meaning and intent of the questions, and ideas could be

discussed and clarifjed. The researcher could also probe more deeply into questions if

necessary. If the interviewer discovered that sorne significant and relevant information

was ambiguous. a second interview would be condueted. The researcher did not want

te use mailed questionnaires. because the response rate might be very low. Also there

would be no opportunity to clarify any misinterpreted questions. Besides. if the writing

or response of the returned questionnaires were ambiguous or incomprehensible, thev

would be of little value to the study.

The researcher conducted a 45-60 minutes interview with each participant

privatelv and confidentially. The interviews were generally condueted in a private school

office or an empty classroom, and they usually took place after school hours. This

provided the interviewer a prior chance to observe the climate of the school and the

demeanor of the students. Some participants preferred to be interviewed elsewhere



•

•

•

4S

from schools, such as in a quiet coffee shop. The nature and purpose of the interview,

together with the thesis statement were introduced briefly to each respondent before

discussing the questionnaire. Then the consent form was presented to each participant

for his/her signature (See Appendix Q.

The principal language used in the interviews was Cantonese because virtually ail

of the participants were Chinese. Only one non-Chinese preferred to be interviewed in

English although he was competent in Cantonese. The interviewees generallv declined

to have the interview recorded because they felt that taping might inhibit their

discussion. Hence, the interviewer used note-taking to record participants' responses.

As a whole, the interviews were successfully condueted because ail the

interviewees were very cooperative and thoughtful. They were generous of their time

for being interviewed. They were willing to spend time to think and refleet on each of

the fourteen questions and gave thoughtful responses during the interview. Sorne of

the interviewees were so helpful that thev presented or gave the interviewer copies of

materials and references which were used as the curriculum of moral education in their

schools. For instance, a Taoist principal gave the interviewer a Taoist textbook which

was the syllabus of moral education in his school, while a supervisor offered the

interviewer some useful information and current statistics of the sliding ethics of the

youngsters in Hong Kong.

Among ail the interviews, only one Chinese participant proved to be un­

cooperative and hostile. He had an antipathy towards Chinese culture. Although the

interviewer tried to conduct the session in an objective manner, the interview had to be

terminated shortlv after it began due to his opposition to the Confucian tradition and

the implementation of moral education in schools.
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C Pilot 5tudy

A pilot study was conducted in Toronto with three former Hong Kong secondary

scheel teachers for the purpose of examining the sequence and appropriateness of the

initial interview questions, as weil as the procedure for interviewing. The pilot study

indicated that it was important for the researcher to identify specificallv the elements of

Confucian thaught which were under investigation in the study, and to explain these

thoughts clearly to the participants before interviewing. This could ease the

participants' tension concerning the research topic. The interviewer learned also that it

is important to obtain information about the interviewees' teaching experience and their

area{s of specialization, together with their experience in teaching moral education in

their schools.

The pilot study suggested that the sequence of the questions was admissible;

however, sorne questions required rewording for clarification. It was also necessary to

restructure c1ose-ended questions and to put them inta an open-ended form to enable

the researcher to obtain a more profound response from the participants. Since virtually

ail the participants were Chinese, a set of Chinese questionnaires was prepared.

O. Selection oFSample Schools

There are four hundred and seventy one secondary schools in Hong Kong, some

having a religious affiliation, scattered over Hong Kong Island, Kowloon and New

Territories. Among these, four hundred and nineteen are grammar schools, twenty-six

are pre-vocational schools, twenty-one are technical schools, two are praetical schools

and three are skills-opportunity schools. The majority of these schools are

government-financed or subsidized; the others are either direet-aided or private.

Ali government schools are direetly supervised by the HKED, while the other

types of schools registered under the Education Ordinance are administered by a

management committee of a non-profitable sponsoring body, such as a religious or
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charity organization. Each individual community has its own purpose for setting up a

scheel. As noted above, besides the government schools, sorne schools are established

by either a religious or non-religious community. These religious schools mainlv

include Roman Catholic and Christian Protestant schools, Buddhist schools, Taoist

schools. Confucian sehools, and Islamie schools.

Ali the sehools in Hong Kong are IIbanded" into one or more of the five

categories, namelv band one ta band five. Students who are judged to be excellent in

academic achievement and personal eonduet are admitted to band one schools. At the

other end, students who are poor in academic work and behavior are enrolled in band

five schools. However, the standards for banding do not always appear to be

consistently applied.

There are ninety-six sehools in Hong Kong Island, six in the outlying island. one

hundred and seventy five in Kowloon, and one hundred and ninety four in New

Territories. In this study, the researcher has randomly chosen one sample school from

the outlying island. ten from the Hong Kong Island, thirteen from Kowloon, and six from

the New Territories. In comparison with the schools seleeted in the outlying island and

Hong Kong Island, the proportion of schoals being chosen in the New Territories area

was small. No private school was included because most of the private schaals were

converted inta direct-aided schools.

Noting that ail these factors might affect the outcome of the study, thirty

schools were randomly selected according to their location, banding, type and religious

background (See Table 1). The sample included twenty-five grammar schools, two pre­

vocational schools and three technical schools ail of which were randomly selected.

Among these schools, fourteen of them were non-religious schools including two

communist schools, while the other sixteen are religious schools in which nine were

Christian Catholic, four were Christian Protestant, one was Buddhist, one was Taoist,
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and one was Confucian. A total of twenty-three are subsidized schools, four were

government schools and three were direct-aided schools. A summary is given in Table

1 below:

Table 1

Types of Schools

School Types of Schools Year of Banding location
Number establishment 1 2 3 4

5
1. Catholic Subsidized Girls' X X Kowloon

School 1923

2. Government Coed School 1982 X Outlying Island

3. Government Technlcal 1933 X
Coed School Hong Kong Island

4. Protestant Su bsid ized 1969 X Hong Kong Island
Coed School

5. Catholic Subsidized Boys' 1965 X X Hong Kong Island
School

6. local Community 1977 X X X New Territories
Memorial Subsidized Coed

School
7. Protestant Su bsidized 1929 X X Kowloon

Coed School

s. Government Technical 1972 X X
Coed School Kowloon

9. Confucian Direct-Aided 1953 X
Coed Sch:;ol Hong Kong Island

10. Catholic Subsidized 1935 X X Hong Kong Island
Technical Boys' School

Il. Su bsidized Coed School 1978 X X Kowloon

12. Communist Direct-Aided 1946 X
Coed School Hong Kong Island

13. Alu mni memorial 1991 X X New Territories
Subsidized Coed School

14. Catholic Subsidized Boys' 1958 X Hong Kong Island
School

15. Catholic Subsidized Cirls' 1864 X X Hong Kong Island
School

16. Subsidfzed Coed School 1973 X Kowloon

17. Subsidized Pro-vocational 1987 X X New Territories
Coed School

lS. Charity Organization 1984 X New Territories
Subsidized Coed School
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19. Protestant Subsidized 1889 X X Kowloon
Coed SChool

20. Jockev Club Sponsor 1989 X New Territories
Subsidized Coed SChool

21. Communist Dlrect-Aided 1951 X
Coed School Hong Kong Island

22. Government Coed School 1982 X Kowloon

23. Taoism Subsidized Coed 1985 X X Kowloon
School

24. Buddhism Subsidized Pro- 1988 X Kowloon
vocational Coed SChool

25. Catholic Direct-Aided 1965 X
Girls' school Kowloon

26. Catholic Subsidized Bovs' 1924 X Kowloon
school

27. Protestant Subsidized 1967 X Kowloon
Coed School

28. Catholic Subsidized Girls' 1934 X X Hong Kong Island
School

29. Catholic Su bsidized Girls' 1977 X X Kowloon
SChool

30. Community Subsidized 1996 X X
Coed School New Territories

E. Selection ofSample Interviewees

The researcher deliberately selected seven principals, two supervisors and

twenty-five secondary school teachers to be the sample participants for the interviews

(See Table 2). The principles that the researcher applied for choosing the participants

including the type, location, religious background and banding of the schools, their

teaching and administrative experience, and the primary responsibility for moral

education in the schools.

Seven principals were chosen from seven types of schools with various religious

ideoJogical background. The types of schools included a communist direct-aided coed

school, a government coed scheel, a Taeist subsidized ceed scheel, a Buddhist pro-

vocational subsidized coed scheel, a Roman catholic direet-aided girls' school, a Roman

catholic subsidized girls' scheel and a Christian Protestant subsidized coed school.
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Three sample schools were classified as band five. while the others rank from band one

ta four. Five of these schools were situated in different districts of Kowloon. one on the

Hong Kong island and one in the New Territories.

The two supervisors were selected intentionally to be the participants of the

study because of their distinctive experience in administrative work in different schools.

Both supervisors have once been ex-principals of another school for a long period of

time. One of them. has been the supervisor of a subsidized coed school for six years.

and had been the principal of a Confucian direct-aided coed school for over twenty-five

years. As he was the ex-principal of a Confucian school, he could bestow sorne

beneficial information on the way in which the Confucian tradition was built into the

curriculum and school life in the Confucian school as compared to that of a subsidized

school.

The other supervisor, an Irish priest, had been the principal of a Roman Catholic

subsidized boys' school in Kowloon for fourteen years, and the supervisor of a Roman

catholic subsidized boys' school on Hong Kong Island for the last five years. He has

great interest in the investigation of morality and ethical attitudes of Hong Kong

youngsters. Schools often invite him to be a guest-speaker at seminars for teachers to

share and discuss sex education, moral education and values education. Recently, he

had established a School of Morality especially for teachers and for those who would like

ta strengthen their concept of morality and values. Since he is a specialist in the

domain, he could possibly provide a more comprehensive and authentic picture of

adolescent beliefs and attitudes regarding the Confucian tradition than school personnel

with more Iimited experience.

Since principals and supervisors are heads of the schools, they have considerable

authority and autonomy in administering school policies and overseeing the curriculum

of minor subjects such as moral education. and religious studies. Accordinglv, the
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attitudes and beliefs of the principals and supervisors are central to the effective

implementatian of moral education in their schools. For instancey if the principals and

supervisors value the Confucian tradition and moral education, they will make

substantial provision for it in the curriculum and in school management. They will also

expect ail teachers ta shoulder equal responsibilities for moral education and cape with

the conduct of the students.

As teachers have to be selected to represent. as far as possible, the subjects

taught across the curriculum. an attempt was made to ensure that the sample of

teachers in each school represented the diversity of subjeet matter taught. Most of the

seleeted teachers were teaching multi-subjeets, such as Chinese Language and Physical

Education; Chinese Language, Chinese History, Ethics and Civic Education; Chinese

Language and Mathematics; Geography and Bible; Chinese Language, Chinese History

and Chinese Literature; Religious Studies, Mathematics and English; Biology and

Religious Studies; Art and History; Mathematics and Civic Education; Bible y Chinese

language, EPA and Computer; Chinese language and English; as weil as Chinese

History. Chinese language and Mandarin. A small sample of specialists in such subjects

as Chinese. English. Art, Chemistry, Bialogy, Music and Geography were chosen to

complement the multi-subjeet teachers. However. because of the limited size of the

sample, the researcher did not have any opportunity to talk with teachers who specialize

in Physics, Social Studies. and Domestic Science.

Most of the teachers participating in the interviews were either homeroom

teachers or had other responsibilities which were associated with moral education.

Because of these additional responsibilities, thev could give a more complete and

authentic picture of the development of moral education curriculum in their own

schools. The length of teaching and administrative experience of the participants was

taken into consideration because it could affect the quality of the data gathered. Also.
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the religious belief and religious status were the essential components which would vary

the outcome of the studV. However, the gender of the participants was not a crucial

factor.

Table 2

Data of participants

Participan Gender Kind of Schools Specialize ln Teaching Other
t Number ExDerience ResDonsibilities

l. F Catholic Subsidized Geography 21 Discipline Head
Girls' SChool

2. F Catholic Subsidized Ch inese/Chinese 16 Discipline/Religiou
(Nun) Girls' School History/ Ethics/ s Committee

Civic Education member
3. F Catholic Subsidized Art 16 Student Cu idance

Girls' School Head

4. M Government Coed Chinese 12
School Mathematics

5. F Government English 15
Technical Coed

SChool
6. F Protestant Su bsidized Geographv 27 Set up programs

Coed School Bible for morning
assemblies

7. F Catholic Subsidized Chinese 15 Student Guidance
Boys' School Language/

Chinese
literature/

Chinese Historv
8. F Local Community Art 18 Student Discipline

Memorial Su bsidized Head
Coed School

9. M Protestant Subsidized Chinese 16 Discipline
Coed School

10. F Government English 4 Counseling
Technical Coed Coordinator

School
Il. M Confucian Direet- Integrated 13 Discipline

Aided Coed School Science/Mathemati
cs

12. M Catholic Subsidized Religious Studies/ 6 Religious Society
(Deacon) Technical Boys' Mathematics/Engli Spiritual Director

SChool sh
13. F Subsidized Coed Chinese 7

SChool Phvsical Education

14. M Communist Direet- Mathematics 21 Vice-Principal
Aided Coed School Civlc Education

15. M Alu mni Memorial 31 Ex-principal
Subsidized Coed Su pervisor (now)

School
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16. M Catholic Subsidized Chemistry 15
Boys' SChool

17. F Catholic Subsldized Bible/Chinese 10 Religious Society
Girls' SChool EPA/Computer

18. F Subsidized Coed Chinese. History 4 Student Cu idance
SChool Hfstory

19. F Pro-vacational Art 17 Administrator
Subsidized Coed History Student Cuidance

SChool
20. F Charity Organization Chlnese 4 Student Guidance

Subsidized Coed Chinese History
School Mandarin

21. M Protestant Subsidized English 17
Coed School Chinese History

22. M Jockey Club Sponsor Chinese 13
Subsidized Coed

School
23. F Communist Oireet- 20 Principal

Aided Coed SChool

24. F Government Coed 10 Principal
School

25. M Taoism Subsidized 13 Principal
Coed School

26. M Buddhism Subsidized 9 Principal
Pro-vocational Coed

School
27. F Protestant Subsidized 7 Principal

Coed School

28. F Catholic Subsidized 10 Principal
(Nun) Girls' School

29. F Catholic Oirect-Aided 16 Principal
Girls' School

30. F Catholic Subsidized Biology 9
Girls' School Religious Studies

31. F Alumni Subsidized English 9
Coed SChool

32. F Catholic Subsidized Music 9
Girls' School

33. M Catholic Subsidized 14 Ex-Principal
(Priest) Boys' School Supervisor (Now)

34. M Protestant Subsidized Biology 22
Coed School

V. Analysis of Data

Thirty-four respondents were interviewed by the researcher. Since tape-

recording during the interviews was not permitted, the interviewer could only review and

examine notes taken during the interviews. Then the interviewer studied ail the
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responses to each question in turn to look for a pattern of responses. along with the

frequency of responses, to determine the extent to which there was a consensus or a

diversity of viewpoints. In addition, if there were noted examples of responses that were

very typical and weil articulated, the researcher would include them in the report for

illustration purposes. However, if sorne potentially significant and relevant information

was ambiguous, a second interview was condueted by telephone for clarification. The

overall responses to each question were than summarized to obtain a summary pieture.

The data gathered will be presented and discussed in the foflowing chapter

which deals with the praetice of moral education in Hong Kong•
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CHAPTER IV

MORAL EDUCATIONAL PRACTICE IN HONG KONG

This chapter presents, in summary form, the data colleeted by the researcher

during the interviews with principals and teachers. It is organized around the following

themes : i) The perceived priority of moral education; ii) The responsibility for moral

education; iii) The assessment of contemporary curriculum reform; iv) The teaching of

Confucian moral values and v) Anticipating changes in moral education.

1. Is moral education a priority kind of knowledge in Hong Kong

Education?

1n November 1996, the Consultation Document Education Commission Report

No. 7 Quality School Education announced that the aim of education in Hong Kong is to

promote 'a whole-man education' and 'weil balanced education' which is to enrich every

child in moral, intellectual, physical, social and aesthetic knowledge (p. 9).

Correspondingly, ail these five kinds of knowledge are of equal importance and should

engage even proportional periods of school time. Nonetheless, in practice, physical,

social and aesthetic education are indeed considered low priority subjects and only

allocated Iimited periods in the timetable. On the contrary, intelleetual learning is

virtually at the heart of these five kinds of knowledge. Ali the subjects related to

intellectual achievement such as languages, mathematics and science occupy the

greater part of the school timetable. Moral education hitherto is purely an implicit

curriculum and treated as an informaI subjeet in school. Moral education is operated

through homeroom periods, assemblies, extra-curricular activities, religious studies as

weil as subjeets related to moral issues such as Chinese language and Uterature, etc.

When the seven principals and two supervisors were asked how they weighed

moral and intelleetual education in their schools. The two supervisors replied
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substantially. but ail the principals gave ambiguous and ambivalent responses. The

non-Chinese supervisor claimed that moral education and intellectual education are of

the same primacy. He said, "ta educate a whole person needs both intellectual and

moral education. If people are iIIiterate and not well-educated. greatest sfavery will be

created. On the contrary, if people are well-educated but morally-corrupted. they will

have influence on society". He recafled a saying. "to educate a persan in mind and not

in moral is to educate a menace to sanity", to support his argument of the credibility of

moral education. Another supervisor was in favor of moral education. He remarked

that Il 1t~~ fi n (discipline tirst and then lecture) was the most essential element of

teaching. He explained, "it is impossible to teach efficientiy if there is no good

c1assroom managementn
•
7

By contrast, the seven principals had mixed attitudes towards this question. Two

principals of direet-aided schools claimed that thev honored moral education as much

as intellectual education. Since the limitation of schocl hours. thev confessed that thev

invested more time in intelleetual learning in arder to preserve the standard of the

students f academic performance in the public examination and the status of the

schaals. Hawever, they asserted firmly that they did nat ignore moral education.

Five principals at first admitted that both moral and intelleetual education held

the balance of educational position. However. later. on reflection, they confessed that

camparatively they valued moral education more than intellectual learning in their

distinctive justification.

A government school principal credited moral education because she believed

that Il ~~~~ .If:. j.f n (it was boundless for knowledge learning). However. she confided

that "1[ M 1IW iI;!t.ft Il m · fi œft ~ ;K œiïJ mIr. (If a person has talent without

morality. his talent cannot be employed. On the contrary, if a person has morality

7 Most: of the interviews were condueted in Cantonese. 50 the quotatfons are the researcher's own translation.
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without talent, his morality can be employed). A Protestant subsidized school principal

has a similar viewpoint as the former participant for she also believed. "if students are

well-educated but with poor morality, they are nuisances and cannot be employed". She

pointed out that most of the teachers in her school chose to devote more time te moral

education than te scholastic teaching. A Catholic subsidized school principal asserted

that moral education should constitute a dominant position in the curriculum as she

said. "1 trust that students can be scholars by self-study or good study methods. but

they cannot be virtuous people without guidance". She also considered the best

teachers are not oniy good at teaching but most of ail they were willing to sacrifice their

leisure time to supervise students, and were able to provide guidance when it was

needed.

The Taoist subsidized school principal claimed that "t! Tf $t: ~ ~ fi" (moral

education should come before intellectual knowledge). He emphasized, "discipline and

good behavior were the most significant in the classroom". He also added, "no matter

what kind of work people are doing, and how professional and talented they are, good

morality is the basic quality required". Although he placed moral education before

intellectual learning, when examinations approached, ail disciplinary and counseling

work would be put aside until the examination period was over.

The principal of a band 5 Buddhist prevocational school acknowledged that most

of his students were poor in academic work and behavior. He was convinced, "In spite

of the students' inability to achieve a high standard of academic work, they can be good

moral people and develop their potential in other fields such as athletic". He selected ail

the best teachers who were well-educated with good personality to be moral educators.

Since he realized that there are restricted school hours and limitations on teachers'

energy to educate students morally and intelleetually, he said, "1 preter emphasizing that

we should educate students to be responsible citizens". As he believes that students
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could fully develop their potential in a variety of ways. he instituted ail kind of aetivities

which engaged the students. For instance, the school organized a Uon Dance Society 50

that students could learn more about Chinese culture and disciplines related to this

activity. He admitted that he intentionally decided to keep students in school as long as

possible sa that they did not have time to join in gang aetivities or to commit crimes. In

addition, he indicated that students could improve their self-images after they won in

the competition. Students, who misbehaved in classes, would be dismissed from class

immediately for guidance or punishment. After school, they were not permitted to

participate in any extra-curricular activities, which they treasured most, but were

detained to make-up classes. However, if examinations approached, the Taoist

principal suspended ail punishment until the examinations were over. His school was

the one school which had three periods of moral education in a week.

Although the teachers interviewed were not asked to weigh moral and

intellectual education, several educators spontaneously revealed their principals'

attitudes towards this issue. They pointed out that their principals tended to emphasize

moral education. An English teacher told the interviewer about her first meeting with

the principal in a band 5 school. He had the same attitude as the Buddhist

prevocational school principal: he admitted that his school was a band 5 school sa he

required her ta spend more time to supervise students in class than to give lectures.

A biology teacher said, "my principal usually assigns ail the best teachers, (that is

who were austere in students' deportment and competent in teaching), to be either the

moral educators or the homeroom teachers of the Form one students". His principal

had the identical attitude as the Catholic and the Buddhist prevocational school

principals. The biology teacher claimed, "my principal confides that austere and

proficient teachers not only are competent in educating students intelleetually, but also

in disciplinary work. He believes that since Form one students are young and new to the
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school, they are more willing to adapt to and achieve the requirements of the teachers.

Accordingly he truly believes the traditional Chinese methodology of teaching '9i:.Iê~

Ji' (be rigid first and lenient later). He is certain that when students are well-disciplined

in their first year of secondary school, they will have a possible attitude towards right

behavior and their learning will increase".

Although most of the participants' responses were ambivalent at first. the

majority perceived moral education to be high priority for their schools.

II. Responsibility for Moral Education

Participants were asked where responsibility lies for carrying out moral

education. During the interviews, they ail gave the unified response that, officially, every

individual teacher shared the same amount of responsibility for teaching moral

education. Two specialists gave a substantial explanation of their arguments by stating

that the requirement of being an educator was not ta be only an effective knowledge

transmitter but most important of ail to be a moral educator "A. fi rr. Accordingly, ail

teachers were obliged to be moral educators. The non-Chinese supervisor emphasized

that morality could be taught by words and by deeds. He asserted, "students are

imitators of others' behavior so ail teachers are expected to be the role models for

moral behavior".

Although ail the participants believed that ail educators should share the equal

responsibility for moral education, most of them confessed that unofficially those

teachers with additional responsibilities, such as the head and the teachers of the

disciplinary committee, the head and the teachers of the student guidance committee,

were required to shoulder more responsibility than the others since they were assigned

ta oversee the comportment of the students as weil as ta devise the yearly moral

education curriculum and activities for the whole school. Furthermore, they enunciated

that ail the specialists of Chinese Studies, Religious Studies, Ethics, and Civic education
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appeared to have more responsibility than the other specialists. They explained that ail

these specialists could have a better chance ta teach moral concepts direetly from the

text. However, some participants disputed this argument. They thought that it was true

that the textbooks of some subjeets provided less chance for teachers to talk about

moral ideas directly. They could teach moral values to students through their own

deportment. They claimed that after class every educator should be a moral educator.

Moreover, they supported their assertion by quoting one of the distinctive Chinese

epithets "!Yt fi Hf~~ Il'' (role modeling is better than verbal teaching).

Furthermore, a music specialist believed that subjeet specialists like her should

take up more responsibilities as moral educators. 5he revealed, "When teaching music, 1

deliberately select songs which convey moral ideas for the students to learn through

singing. Therefore, 1think that the quantity of time being with the students' is the most

influential factor to determine who should be the primary moral educators".

Nonetheless, above ail, homeroom teachers were obliged to carry the heaviest

responsibility as moral educators.

The majority of the teachers interviewed were currently, or had been, homeroom

teachers. They recalled their experience of being a homeroom teacher and described it

as a heavy burden. They revealed that everyone, even the students, perceived

homeroom teachers as parents of their own dass. Whenever students were poor in

behavioral and academic performance, the homeroom teacher was the first person

consulted. They were criticized by other teachers and/or sometimes by parents. They

were expected to help their homeroom students with their academic problems as weil as

with personal problems such as emotional, social, family and behavioral problems.

Since the heavy responsibility was laid on the shoulders of the homeroom teachers, five

participants stated that their principals assigned two educators ta be the homeroom
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teachers of each class. This alleviated the massive weight of responsibility for the

homeroom teachers.

Why were homeroom teachers required to be the principal moral educators in

schools? A large proportion of participants stated that homeroom teachers were

provided more time and opportunities to interact with their students. A direct-aided

school principal and a Catholic subsidized school multi-subject specialist admitted,

"homeroom teachers in our schools are given shorter teaching hours. They have two or

three periods less than other specialists 50 that they can spend more time to supervise

and care for the students". However, this phenomenon did not happen in most of the

schools. The majority of the homeroom teachers were specialists in high priority

subjects such as English Language, Chinese Language, Mathematics which are allocated

more periads than other subjects in the timetable. Moreover, ail the homeroom

teachers were responsible for the homeroom periodes) which mast of the schools used

for moral education instruction, or dealing with homeroom matters. Three teachers

nated that homeroom teachers in their schools were required to meet individual

students of their class at least once annually, and with a short written report handed in

at the end of the term to the Student Guidance Committee.

Several teachers acknowledged that there was a correlation between a good

responsible homeroom teacher and the students' academic and behavioral performance.

They revealed, "students usually have better achievement in their academic work and

behavioral performance if they have a thoughtful and responsible homeroom teacher".

Although the responsibility to inculcate moral values seemed to fall heavily on sorne

educators' shoulders, ail participants were in agreement that ail teachers had

responsibility to discipline students whenever they encountered incidents of

misbehavior.
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ln spite of the fact that teachers were usually the chief moral educators in

schools, a few teachers claimed that the heads of schools played the most prominent

leadership role of promoting moral education. If the principal was not a supporter of

moral education, moral education would tend to be neglected. Two teachers had given

examples of the way their principals' attitudes altered the implementation of moral

education in their school.

A multi-subjects teachers revealed, "my principal is very lenient tawards

misbehaving students and forbids teachers ta apply any physical or verbal punishment

to them. He accepts the values clarification approach as being the most suitable way to

promote moral education. He never requires or encourages teachers to implant moral

concepts into students. Hence, there is no moral education' in my school. As a result,

he becomes aware that the moral standard of the students is gradually deteriorating.

The students not only behave badly, some students are even convicted of shoplifting.

He also received complaints from outsiders about the misbehavior of his students. Two

years ago, the principal started to encourage the traditional approach instead of the

values clarification approach. Besides, he allows teachers to exercise reasonable

punishment of mischievous students, and encourages them to teach moral concepts to

students in sorne circumstances. Recently, after the reformation, 1 find that there is

some improvement of the students' behavioral performance".

A chemistry teacher in a band five school presented another similar example to

highlight the important role played by principals in moral education. He was teaching in

his mother school more than sixteen years. During this period of time, he experienced

three principals administering the school. He discovered that there was a correlation

between the students' conduet and the attitude of the principals towards moral

education. He said, "The first principal was an advocate of Confucian moral principles.

He devoted much of his time to disciplinary work and teaching Confucian concepts in
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the school assemblies. He even patrolled around the school area in his car after school.

Based on that, students had good behavioral performance despite poor academic

achievement. However, the principal who succeeded him had a relatively different

attitude. He eliminated moral education and Confucian teaching with no reason. He

also overlooked students' conduet. As the result, the school became a typical band five

school in which students were deficient in academic and behavioral achievement. The

present principal (the former vice-principal) wants to follow in the footsteps of the first

principal ta uphold moral and Confucian teaching. However. he does not re-allocate any

time for moral education or Confucian teaching in school but he will talk about filial

piety occasionally especially on Father's and Mother's Days. 1do not acknowledge that

there is much progress in improving the students' moral standards since they have

already adapted to the leniency of rules and disciplines and are rebellious to regulations

and morality. 1am glad that although the principal recognizes the situation, he insists

on cfarifying and emphasizing school rules for he has confidence that progress will be

seen gradually".

Sorne participants asserted that moral education could not be taught

successfully if only either the educators or administrators aspired to promote moral

education. It could only be accomplished effectively and comprehensively if every

teacher and principal were enthusiastic about supporting it in words and in deeds.

III. Assessment of Major Changes in the Curriculum

A. Textbooks and Curriculum 'or Moral Education

The Hong Kong Education Department has never developed any formai textbook

and curriculum for moral education. However. the textbooks in Chinese Language and

Chinese Literature contain much material for moral consideration. These two major

subjects therefore become the "hidden curriculum" of moral education in ail schools.
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While no formai moral education curriculum is prescribed, every individual

religious school participant admitted that his/her school used a unique textbook to

teach moral and/or religious thoughts to students. For instance, in the past, the Roman

Catholic Bible was the sole textbook in the Catholic schools for teaching religion. Ten

years aga, other religious and ethical textbooks published by the Catholic Diocese were

used far Religious Studies and Ethics lessons. The Christian Bible was the basic text in

the Christian Protestant schools. In the Taoist, Buddhist and Confucian schools, the

participants stated that the textbooks were sereeted according to their religious beliefs.

Most of the participants recalled that their schools set up committees ta

administer moral education and ta oversee the behavior of the students after the HKED

formally promoted moral education in schools in 1981. The committee to promote

moral education, named The Moral Education Committee, includes members of staff

specifically appointed to the committee, and representatives of the Civic Education

Committee, the Student Guidance Committee, and the Sex Education Committee.

However, the exact name of the committee varied from school ta schoal and included

such names as Growing With Guidance, Family Life Education Committee, Personal

Social Education Committee, to "engineer" moral education.

Since there were no centralized programs and textbooks for moral education,

the majority of participants reported that the Moral Education Committee ar ather

special committees devised their own yearly moral education reference materials,

textbook(s), program(s) and activities which are most suitable for its own students.

Recently, sorne participants said that their schaols started using a certain set of newly

published moral education textbooks ta promote moral education in the lower forms.

From the projects shawn at the exhibition, there is evidence to indicate that

most of the topics of the school-based syllabus of moral education are originated from

the GGMES 1981. The topics mainly focus on self-cultivation, the relationship between
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oneself and family, the community and the world which come from the root of

Confucian beliefs, "~ ft ' • ~ , mIII • 2Ji 7ë ""'F ". This has been discussed in the

previous chapters, Literature Review and Moral Education Curriculum in Hong Kong.

8. Class Period(s) For Moral Education

Ali the participants announced that after the Education Department promoted

moral education in 1981, they allocated one or more homeroom periodes) each

week/cycle, as weil as morning and/or weekly assemblies in the school timetable. Most

schools preserved this/these periodes) of time for moral education. Sometimes the

Moral Education Committee organized sorne social or personal education programs

such as sex education, environmental education, civic education for ail the students in a

particular form to attend during the homeroom period or weekly assemblies. However,

sorne participants confessed that many homeroom teachers used the homeroom

periodes) and morning assemblies to deal with homeroom matters or school problems if

there was no special moral or civic programs or activities at that time.

Almost every school had daily morning assemblies. The duration of time for the

daily morning assemblies was different from school to school. About two thirds of the

schools visited had 1O-minute daily morning assemblies. The others were either 15 or

20 minutes. Most of the schools used this time for collecting assignments, checking

uniforms and attendance, undertaking disciplinary work and making announcements.

Two communist school participants said, "the daily morning assemblies are employed in

letting students read and discuss special events in the newspaper". In most religious

schools, principals, teachers and students were assigned to give a 3 to 5 minute speech

on any topics related to moral or civic values followed by a prayer. A Confucian school

participant stated, "my principal usually spends a few minutes to lecture on Confucian

thought during morning assemblies"•
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Since Hong Kong returned to China in 1997, a few participants stated two years

ago their schools allocated a period per cycle/week for civic education so as to

strengthen the students' Chinese identity and their sense of belonging to Hong Kong

and China, as weil as ta enrich their knowledge of Chinese culture.

C. Methodology

Ali the participants stated that uncritical indoetrination was not an effective form

of teaching moral education especially contemporary youngsters who showed

remarkable antipathy to it. Nevertheless, they admitted that it was inevitable for

educators ta employ traditional methods in teaching. Sorne interviewees pointed out

that if educators were good preachers, their words could have much influence on

students. Besides this conventional approach, showing video-tapes accompanied by

discussion was the most popular method used by moral educators. Other

methodologies such as story-telling, case study, dramatization and role play, project

method, and outside reading, suggested by the GGMES were also considered by

individual teachers or schools as ways to implant moral and civic values into students.

Mast of the participants reported that every year they chose a variety of these

approaches including: story-telling, drama, singing, c1assroom decoration, poster

design with moral or civic tapies as inter-form competitions to impart moral education.

Another effective and appropriate method which every school used to promote moral

education was through extra-curricular aetivities. The participants thought that extra­

curricular activities were one of the best and most effective ways to educate for morality

and to cultivate students' self-discipline and development.

When the interviewees were asked which methodologies of teaching moral

education were the most effective, ail the responses were substantial and identical in

four Chinese words, "l;)..!ft {'F }tU" (set examples bV their own action and be the role

models). This principle was accompanied by the other replies: "m8~ -ft" (to change
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and influence unobtrusively and imperceptibly), and ..~ ft JB1*m- ft" (role modeling is

more effective than verbal teaching).

IV. The Teaching of Confucian Moral Values

A. Teachers' perception ofConfucian moral values in their teaching

AImost every teacher acknowledged that although Confucianism seemed to be a

text-based religion, it was also a living tradition among many families; it was learned

informally as weil as formally. Besides, ail the participants believed that Confucian

thoughts were the basic principles of training a person to be a moral charaeter. The

principles were generally considered relevant to the upbringing of young people in

today's society. Consequently, almost ail the educators were enthusiastic about teaching

it regardless of the level of acceptance by the students.

Most of the teachers acknowledged that they did not teach Confucianism

explicitly because Confucianism was integrated into their beliefs and experience. They

realized that once they started teaching, they had already applied Confucian principles

especially when they were disciplining students. This was especially true for the Chinese

Language, Chinese literature and Chinese History specialists. They admitted that they

taught Confucianism 50 naturally that they were not even aware of it.

Specialists who taught science, art, music, geography and biology stated they

taught Confucianism intentionally since the textbooks rarely contained elements of

Confucian thinking or moral issues. Therefore, they tried to grasp every oppartunity ta

impose not only Confucian thought but also other moral concepts while lecturing. For

instance, a mathematics teacher said, "1 discussed the concept of honesty with the

students under the topic of Statistics". A music teacher stated, "1 deliberately include

songs with moral and religiaus themes in the music curriculum". Two art specialists

tald the interviewee that they would ask the students to design pictures, do some big

projects or organize sorne interclass poster competition based on moral and civic topics
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such as helping and loving each other, respeeting senior citizens, keeping your school

clean, etc. A biology teacher claimed, ui would discuss birth control and abortion with

the students under the topic 'reproduction organs'''. An English teacher admitted,

Ualthough 1seldom have the chance to teach the Confucian tradition in English classes, 1

am conscious that principally 1apply Confucianism when 1 have to deal with classroom

discipline and students' misbehavior".

8. 5ignificant to curricula

The majority of the participants were of the opinion that Confucian virtues were

very appropriate and could be used as the framework of the moral education

curriculum. A supervisor claimed that it was significant to use Confucianism as in

Singapore where it is systematically used as the basis of the curriculum of moral

education. Sorne participants had a similar viewpoint to that of the supervisor. They

confided that Confucian virtues should be embodied in the contemporary moral

education syllabus since this could help heal the breakdown of the family system and

reduce the alienation of human relationships in today's society. They believed that

Confucian principles could help to construet harmonious relatienships between

individuals, the family, the society and the world. Basically, they ail accepted that the

fundamental Confucian virtues such as self-cultivation, filial piety and five cardinal

human relationships were appropriate to be the framework of the moral education

curriculum. However, sorne participants pointed out that not every Cenfucian concept

was befitting the curriculum. Too doctrinal an approach and emphasis on Confucian

terminology should be avoided so that the concepts could be more acceptable to the

students. In addition, they suggested that western beliefs and other moral issues

should be taken into consideration as part of the syllabus too. For instance. a Catholic

scheel principal pointed out that Confucian elements did not embody human rights and

democracy. However, this movement had gradually developed in Hong Kong together
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with the 1989 Democratie Movement in China, she thought those concepts should be

included in the curriculum of moral and civic education. A deacon suggested that

psychology and counseling should be part of the syllabus.

Sorne Christian school principals and teachers argued that Confucianism was

inappropriate to the framework of moral education in Christian schools. For instance, a

Protestant school principal said, "the mission of a Christian school is to implant

religious education in students. Consequently, Christian education should emphasize

our relationships with G~d as weil as our relationships with othersB
• A deacon indicated

that the Confucian tradition simply emphasized human relationships and excluded

religious beliefs and practice. According to his belief, he trusted. Ua person especially

Christian cannot live without religion. Since Confucianism lacks many spiritual and

religious notions, 1 believe that Confucian tradition is more applicable to the moral

education syllabus for non-religious schools".

C. Acceptance by Students

Almost ail the participants c1aimed that students were by and large, receptive to

Confucian beliefs since they believed that the nature of humankind was good. However,

receptiveness seemed to be related to the methods of teaching used. They indicated

that the majority of students learned Confucianism more favorably when teachers set

good examples by their own action and could be their role models O:).!l f'J= JIU> than

simply lecturing them on Confucian doctrine. In addition, if educators befriended them,

shared their life experiences with them, cared about them as weil as used lively but not

traditional teaching approaches, the acceptance rate would be much higher. Sorne

teachers felt that it was more effective to convey a few moral ideas than an abundance

of moral doctrine since it was easier for students to grasp.

An art specialist pointed out, "the students' capacity to accept Confucianism was

diverse in different forms. 1 notice that in the lower form students tend to accept
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Canfucian beliefs willingly because they are more curious about their own culture, more

eager ta learn and accept it than the upper form students". Another explanation was

that the form one and two students were more obedient and less rebellious than the

form three students. However, most of the form four students questioned Confucianism

and the upper form students usualiV turned a deaf ear to it. These differences appear to

refleet the normal psychological development of students who tend to become more

independent in their thinking with age.

Sorne participants verified that the history, environment. and dimate of the

school, the personality of the students and their family were factors that determined the

students' acceptability of Confucian tradition or moral concepts. The principal of a

Catholic subsidized school believed, "students who came from a strietly disciplined

primary school, started to learn Confucianism in the tirst year of secondary school very

readily. The environment and climate of the school are other factors that altered the

students' acceptability of moral education. If schools establish a good atmosphere, and

create an environment to help students build self-respect and positive self-image,

normafly they have fervent attitudes towards moral education. On the contrary, if the

school is situated for example near the bars, gambling centers, or areas in which drug

or alcohol addicts gathered together, it is difficult to promote moral concepts". Some

specialists believed that the students who had been weil disciplined by their parents and

had had a good family education, were more enthusiastic about learning moral

education. Moreover, several interviewees stated that the students' own personality was

also a component which altered the acceptability of receiving moral education.

Although most interviewees were certain that the majority of the students were

willing to accept Confucian values. many of them tended not to practice it openly

themselves for various reasons. A Chinese specialist stated, "I think that sorne students

are absent-rninded and forget what they have learned 50 they do not put it into action".
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On the contrary. a Catholic direet-aided school principal believed that the reason why

students do not apply Confucius virtues in Iife is that they succumb to the pressure of

their peer groups. He explained. "sorne students are afraid of losing face in front of

their peers because thev perceive that accepting and praeticing the Confucian tradition

indicates they have submitted to the fear of authority figures. Sorne of them feel that if

they practice Confucianism, thev will be isolated from their peers".

Sorne participants gave another explanation that certain students refuse to

accept the Canfucian tradition because thev found that what thev learned in the mass

media was in direct contradiction ta Confucian principles. Unfortunate1v. they preferred

to live by the values of the mass media than traditional moral values.

Although it seemed that students were resistant to applv Confucian values in Iife,

most of the participants admitted that they had confidence that students would practice

it in the future probablv after thev were more distanced from their peer groups and had

a job. An English specialist elicited an interesting insight. She said, Ualthough students

do nat fully practice the Confucian tradition themselves. thev require those younger

ones to practice it. For example, they require the vounger one to obey and respect

them." This implied that thev are applying the Confucian tradition in selective ways.

ln addition, sorne students indeed did not realize that they had alreadv adopted

the Confucian attitude and applied it unwittingly. An incident which 1 witnessed

supported this argument. This happened in a school office while 1 was waiting to

conduct an interview. Two students entered the office murmuring. Suddenly, one of the

boys said. "Hey, Vou are the vice-monitor of the class. You should not say this kind of

indecent thing." This incident makes evident that the boy had adopted the Confucian

attitude: a person in a responsible position should be of good moral charaeter. and a

model to others.

o. Trends
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When the participants were asked how they measured the praetice of filial piety,

respect for teachers. self-cultivation. diligent study and self-sacrifice among students

nowadays, most of them claimed that standards were declining. Almost ail the

participants were enthusiastic about and focused on discussing and evaluating the

typical Confucian element 'filial piety'. They had given explicit and implicit evidence

and explanation of the declining application of filial piety in today's Hong Kong society.

1 . Filial Piety and Respect for Teachers

A science teacher claimed. ". am aware that recently the mass media have

frequently conveyed the message of filial piety and a Chinese TV channel deliberately

produced a documentary series called "s fT P...l. * $!Jr:.n (Filial Piety is the root of ail

virtues) ta the audience. For my own interpretation, this indicates the fundamental

Confucian element 'filial piety' is in need of being strengthened in Hong Kong society.

Consequently, the mass media want to provoke the audiences' consciousness of the

significance of praeticing filial piety".

A geography educator described an incident to iIIustrate that the praetice of filial

piety was declining. She said, "I started asking the upper form students the same

question: whether they would support their parents' living after they (the students) got a

permanent job, severai years ago. Four years ago, over seventy percents of students

c1aimed that it was their responsibility to support their parents financially even though

their salary was limited. Recently, seventy percent of students responded that they

believed that thev would not be able to cover their own expenses with their minimum

wage. Therefore, it was impossible for them to support their parents financially". It is

true that this was a substantial reason - the high living standard in Hong Kong - which

handicapped children to practice filial piety. Most couples could not afford to support

their parents since thev had great financial difficulty themselves in paying the monthly

mortgage or rent. On the contrary, a music and a biology teacher bath gave an identical
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reason, "sorne students are too self-centered and too occupied with their own material

well-being to sacrifice time and money for their parents".

The majority of the participants claimed that the prirnary cause of the declining

practice of filial piety was the destruction of the traditional family system. In the past,

married couples normally lived with their parents. Women stayed at home to be

housewives. However, over several decades, the traditional family structure had fallen

apart. Married couples no longer resided with their parents. They set up their own

family. 5ince then, the family tie was not as strong as it was in the pasto Recentry, over

ninety percent of the mothers no longer stayed at home to take care of the family. This

is caused by the rise in rents and expenses which forced mothers to work outside the

family. 5ince parentes) had less tim'! to care for the children, domestic helpers from

other Asian countries were employed to take care of the daily life of the children or the

whole family. Accordingly, sorne parents tried ta show their love and care to their

children by satisfying their materialistic and financial requirement. As parents founded

their relationship with their children on material things but not on love and carel they

portrayed a negative picture of the parental relationship to their children.

Furthermore, several participants pointed out that sorne parents themselves did

not respect their own parents and thus set a poor example for their children. For

instance, sorne children witnessed how their parents mistreated their old and/or sick

grandparents by leaving them behind when the whole family migrated to other

countries. The Geography teacher also said, "1 witnessed sorne indifferent children who

paid no attention to their terminally iII parents and they even abandoned their parents in

the hospital". This indicated that some children had no chance to learn the traditional

concept of filial piety and the five cardinal human relationships especially the

relationship between father/mother and son/daughter from their parents, especially in a

broken family. Children, who had not experienced true parental love and care, had little
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basis to practice filial piety. In their view, the worst of ail was that children did not feel

unease or guilt in not respecting their parents.

However, sorne interviewees looked at this aspect from another perspective.

They c1aimed that the Confucian tradition was indeed not declining. They explained

that people only practiced filial piety in a more appropriate modern way, which was

incompatible with the pasto For instance, a Chinese History specialist quoted an

example to prove the credibility of this argument. He said, "it is impossible for children

ta remain in mourning for their deceased parents for three years as the same way as in

the pasto That doesn't mean that the children do not respect their deceased parents.

They just practice it in the most appropriate way by putting the shrine of the dead

parents at home and paying respect ta them daily or on special occasions. The great

majority of the Hong Kong people still practice the traditional Chinese social custom:

pay respect ta the deceased twice in the graveyard annually in Ching Ming Festival and

Chung Yeung Festival". In addition, an art teacher gave another viewpoint ta indicate

that filial piety is not declining. She said, "some parents are financially independent and

can support their own living. Consequently, they do not expect their children ta pay

them back or ta take care ofthem".

Several participants were certain that some students kept the concept of "filial

piety" in their hearts. However, they refused to praetice it because they considered their

parents not deserving of respect. They only respected the one whom they regarded as

admirable. For instance, students respected teachers whom they considered friends and

were worthy of respecting though they liked ta challenge their authority. The way they

showed their respect ta teachers was different from the past. If they looked up to sorne

teachers, they would not perceive them as a superior and themselves as inferior, and

bow ta them (a traditional way ta show respect ta a superior) whenever they passed by.

However, they treated them as friends, shared their inner world and jokes explicitly with
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them. Most of the participants announced that nowadays human rights. freedom of

choice and individuality were remarkably important to Hong Kong people. Hence. sorne

students thought that requiring them to respect teachers was against human rights.

freedom of choice and individuality.

2. Self-cultjvatjon and self-diligence

Most of the teachers admitted that nowadays it was notably difficult ta promote

self-difigence. self-cultivation and self-sacrifice to students. It was simply because a

large proportion of today's students were opportunists. Thev believed that wise

investment in either the stock market or real estate, or winning either in horse racing or

a lottery, would make people millionaires instantly. Consequentlv. they did not believe

that self-diligence was the single way to create a better future for themselves.

Regarding this conviction. sorne students thought that self-cultivation was also an

irrelevant component ta provide prosperity but might bring a destitute life for them in

the future. Their belief was founded on an old Chinese saying, ,. .~.~ il: ïâ · ~~ z: 1t

tf. (Honesty, loyaltv and integrity will finallv end up in beggary). A Catholic school

supervisor presented some findings of the 'CAC Annual Survey in the past five years on

the tapie of "Youth Tolerance of Corruption" to the interviewer. One finding was that

over seventy percent of the young people between the age of fifteen and twenty-four

were more tolerant of corruption both in the business sector and in Government. From

this survey, it included that the ethical attitude of the young people was deteriorating

sinee they did not value self-cultivation. In addition, severai teachers pointed out that

sorne students pereeived themselves as u mean" people, therefore, self-cultivation was

insignificant ta them.

••
3 . Self-sacrifice
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5ince students tended to be self-centered and pragmatic, thev considered

sacrifice a stupid deed instead of a meritorious accomplishment. A Mathematics

specialist claimed, "Students seldom want to sacrifice time to do sorne voluntary work

either for the class or for the teachers. If there are students willing to do a teacher a

fa\."or such as carrying exercise books to the staff room, thev will be distanced by their

peers, sneered at and called behind back as people who liked 'polishing teachers'

shoes'. However, if they know that a task would be rewarded, thev will do it more

willingly". For instance, an art teacher gave an exampre ta support this argument. She

said, "Students especiallv the upper form students do not respect teachers because

there is no reward in return. Nevertheless, some of their number seem ta be more

obedient and respectful ta teachers, and try to improve their behavior so as to achieve

good letters of recommendation".

ln addition. several teachers claimed that it was hard to make students

understand the value of sacrifice unless there were some exceptional social events that

happened to touch their hearts. For instance, two years ago two teachers sacrificed

themselves to save students' lives in a fire while they were hiking. After that sad

incident, many students developed a more positive attitude to educators and respected

them more than before. It was especially true in that particular school, students had

tremendaus improvement in academic and behavioral achlevement, and were more

willing to sacrifice their time to do voluntary work as weil as to help each other.

E. Impact of Teachers and Assessment of Teaching Confucian Elements

Although almost ail the participants admitted that it was not easy to promote

Confucianlsm among contemporary young people because they were too short-sighted

and pragmatic, they were unanimous that Confucian tradition could still be applicable ta

teaching. Manv participants stated that their own methodologies, attitudes and

Interpretations were the chief factors that could influence students.
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Sorne teachers claimed that if educators themselves were not of good moral

charaeter and not knowledgeable about the Confucian tradition, Confucian values could

not be taught effectively to students. On the contrary, if teachers were good models,

strong advocates of Confucianism and effective interpreters of the Confucian concepts,

the participants strongly believed that students would easily be convinced to accept

Confucian teaching. They claimed that the degree of acceptance by the students also

depended entirely on the methodology of teaching. Several participants pointed out if

teachers employed themselves the same language and culture as the students and used

contemporary idioms such as meaningful hit sangs as a means to teach Confucian

beliefs, it could elevate the students' interest in learning Confucianism. When students

understand the meaning better. they can apply it more willingly.

The majority of the participants acknowledged that educators were aware of the

tension between the ancient tradition and modern approaches to moral education.

Nevertheless, most of the teachers insisted on incorporating Confucianism into their

teaching because they had confidence that students would take it unconsciously and

put it into their hearts, and praetice it in the future.

V. Anticipating Changes in Moral Education Development

When the participants were asked about anticipating the transition in moral

education after the return of Hong Kong ta Chinese sovereignty in 1997. it seemed that

most of them had never pondered this question seriously. Hawever, thev asserted that

it totally depended on the educational policy of the Chinese government. For that

reason, thev could not give any accurate prediction of the future trend of moral

education. Nonetheless. they confided that there would not be any significant or rapid

reconstruction of the Hong Kong school curriculum in the near future since the

mainland Chinese government promised not to interfere in the internai affairs of Hong

Kong for a period of fifty years. This simply indicated that the Hong Kong government
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coufd enjoy autonomy to operate a unique social, economic, political and educational

system as a Special Administration Region in 1997 under the People's Republic of China.

However, two participants claimed that they could not take the Chinese government's

policy into their confidence since they claimed that the communist government was in

fear that education could liberate the minds of people against it. Based on that, they

thought that the Chinese government in mainland China would attempt to manipulate

the HKED and the educational system in some circumstances.

Sorne interviewees noted that there would be a shift of emphasis in moral

education. In the past, the focal point of moral education was on one's self­

development and cultivation, but in the future the teaching of pofitical concepts would

be the most significant issue. They claimed that their schools have already started to

prepare students to welcome the reunification of Hong Kong and China. For instance,

sorne participants said that music teachers have started to teach students the national

song. In addition, throughout the school year, the extra-curricular activities committee

had monitored numerous interclass bulletin board competitions8 on civic topics such as

Basic Law and Me, My beloved motherland China, etc. Sorne participants stated that

their schools had already bought the national flag and would hoist it on sorne special

occasions, such as a sports day after Hong Kong reintegrated with China.

Furthermore, almost ail the administrators and sorne teachers believed that the

HKED would give more emphasis to civic education than to moral education in the

future. They recognized that after the Joint Declaration was signed in 1984, the HKED

elicited two issues, Guide/ines on Civic Education, respectively in 1984 and 1996 to

schools. Although the HKED neither firmly requested schools to promote civic

education as a formai subject nor provided a centralized program, they greatly

encouraged and recommended the administrators to implement it in schools. The
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emergency of promoting civic education in schools was to prepare students for the

return of Hong Kong to its motherland China in 1997. Therefore, the HKED expeeted

schools to strengthen the students' sense of belonging to China and the traditional

Chinese culture and values through the entire curriculum and school activities.

ln addition, the participants recognized that sorne remarkable changes had

already occurred in the curriculum. Two principals and a multi-subjeet specialist who

taught Chinese Language and Literature along with Chinese History revealed that a new

subjeet, Liberal Studies, was introduced into schools. The primary aim of this subjeet is

to better students understanding of China and the colonial transition of Hong Kong. In

additional. two years age, Chinese Culture and Language, another new syllabus which

every form six and seven student must take, was promoted. This subject focused on

implanting the values of Chinese culture precisely in the students. A history teacher

pointed out that the syllabus of Chinese History had been tailored so as to help students

establish their national identity and to cultivate a patriotic spirit. Although the HKED

seems to shift the focal point from the teaching of moral issues to political concepts,

such as national identity and a patriotic spirit, there is no contradiction in the elements

of Confucian thought. The reason is that Confucius regarded the aim of education as

the means to produce a moral charaeter who could benefit the government and serve

the country.

Some participants stated that although there were some major changes in the

school curriculum and expectation from the HKED, the school management committee

still

had the autonomy to determine whether to include these syllabuses in the time

schedule. For instance, a multi-specialist stated that her principal was very prejudiced

8 A bulletin board is put at the back. of each dassroom to dlsplay notices and examples of academic and art
performance. Sometimes there are interclass bulletin board competitions iIIustrating specifie topies.
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against her own Chinese culture. Therefore, she did not promote or encouraged

concepts of decolonization among her students.

A Catholic deacon was certain that overall there would not be radical changes in

the syllabus of moral education after 1997 in most of the schools. However, he was

afraid that the Chinese government might demand sorne changes in Christian religious

schools.

ln the next and final chapter, 1 will summarize and synthesize the information

collected, and draw conclusions concerning the perceptions of school administrators

and teachers around the five research questions, relating to these questions also the

written documents of the Hong Kong moral education curriculum.
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CHAPTER V

CONCLUSIONS

There is a considerable amount of material written about Hong Kong education,

Confucianism, and the changes of sovereignty which affect the educational policy,

schools and the curriculum; however. relatively Uttle attention has been given to the

basic question in this thesis which concerns elements of the Confucian thought in the

curriculum of Hong Kong secondary schoors. This research began by investigating the

relevant literature on Confucianism and Chinese education and was followed by an

examination of the moral education curriculum in Hong Kong secondary schools. The

principal purpose of this studv was to determine what elements of Confucian thought

are incorporated into the Hong Kong moral education curriculum. Five specifie

questions were then formulated for inquiry in a sample of schools. Data for the present

study were collected from the seven secondary school principals', two supervisors and

twenty-five teachers. Their responses have been summarized and synthesized around

the five research questions as follows:

1. How much are Cgnfucian moral values cyrrentlv jncorporated jota the mgral

education program in Hong Kong?

There is explicit and implicit evidence to show that Confucian moral values are

significant components incorporated into the Hong Kong education program especially

in the moral education program. Evidence can be found in the textbooks of Chinese

Language and Literature together with the hidden curriculum of moral education.

The textbooks of Chinese Language and Chinese Uterature are regarded as the

instruction books of moral education since there are no centralized programs and

textbooks for secondary school moral education in Hong Kong. In the 1986 MERM (4),

the Chinese Curriculum Development Editorial Board ponrayed the principal themes of
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the entire syllabus of Chinese Language and Uterature as filial piety, love (parental and

brotherly love, and patriotic love), self-cultivation (perseverance, diligence, fortitude.

modesty, politeness, and integrity) and commitment. These elements are key Confucian

values.

Although the HKED did not elicit any official curriculum for moral education, the

framework of the outline of GGMES is rooted in the prominent Confucian thought, "fJ Jt

, ~ ~ • jf:î ri · zP: X ~ If. (If a persan wishes to improve the warld, s/he must

improve the state; if a persan wishes ta improve state, s/he must improve the family; if

a persan wishes to improve the family, s/he must improve the self). This explicit theme

is similar to the fundamental structure of the moral education curriculum suggested in

the conclusive chapter of the book.fÔ1 fA€H .A. !É (Towards a Beautiful Ufe) - being (ff

~), relating (~A), and cammitting <AI $). Even this limited amount of evidence

c1early iIIustrates that the central elements of Confucian thought caver almost the entire

syllabus of Chinese Language and Literature as weil as the moral education program.

Furthermore, there is evidence to indicate that Confucian values are implicitly

incorporated into the hidden curriculum of moral education. This invisible curriculum

permeates the whole curriculum of the school as weil as the informai aspects of school

life.

ln the '984 MERM (4), the Curriculum Development Editorial Board provided a

comprehensive outline of the moral/value concepts that each subjeet should convey.

Regarding the prescriptive outlines for individual subjects, it is evident that Social

Studies and Economie & Public Affairs also contain the core Confucian values, such as

self-cultivation and filial piety, in their curricula.

Civic education is an informai subjeet in schools but the HKED highly

recommended the schools to develop such programs because of the sovereignty

transfer. In this regard, the HKED gave a precise direction and a curriculum framework
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for schools to follow in the Guidelines on Civic Education in Schools (1 996). The design

of the curriculum framework for civic education is elaborated in various dimensions

from the family to the world; and it includes the learning of knowledge. values,

attitudes, beliefs and the acquisition of competencies (See in Appendix D). The

curriculum framework c1early shows that the entire structure of civic education is

founded on the same Confucian essential belief as noted above for maral education, ..~

~ • ~ ~ • 1Éî ~ • ~ 7ë ~" (If a person wishes ta improve the warld, s/he must

imprave the state; if a person wishes to improve state, s/he must improve the familv; if

a person wishes ta improve the family, s/he must improve the self). In addition. most of

the universal core values for social development, and the sustaining values for the

individual suggested ta be taught in schools are also the elements of Confucian

thought.

As there are no formai classes for moral education, it is infused into formai and

informai school Iife. As a formai aetivity, most of schools used the daily morning and

weekly assemblies together with the homeroom periodes) as the time for moral

education. The majority of the interviewees admitted that the topics they selected for

the purposes are mainly from the Confucian virtues.

Almost every school in Hong Kong has set up the House System. Most of the

interviewees taught in schools, where Chinese was the principal language of instruction,

said that their schools not only used the school motto, for example. Ut ' fi . il . Wn

(benevolence, righteousness, propriety, prudence) as the name of each individual House

but also as the names of the classes. Sorne schools display the school motto at the

stage of the school hall or at the entrance of the school gate; or place it in the middle of

the school badges which students wear on their school uniforms, as a wav to convey

Canfucian ideas.
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Extra-curricular aetivities are a significant part of the curriculum. These

inÇormal aspects of school life complement classroom learning. Most of the schools

require that their students participate in at least one aetivity during their school life.

Numerous exhibitions and competitions are heId by certain societies and clubs, and are

coordinated by the extra-curricular activities committee for the whole school. For

instance, the Chinese Club holds a slogan contest on the tapie "~ ~ ~ j;). &. A. Z

~n (Take care of one's own aged parents first and then extend the same care to aged

people in general); the extra-curricular aetivities committee organizes the interclass

c1ass-bulletin board competition on themes like "Care for the Elderly" and "Be a Good

Student"; the Art Club arranges the book mark design competition on the theme, '7rust

and Honesty" to reinforce the notion of Confucian belief implicitly. Other activities,

such as Teachers' Day <. fi trD, is held every year in many schools in honor of teachers.

Students usually organize some programs to show their respect for their teachers. In

the Confucian school, it is a day to remember Confucius as the greatest educator in

China. Most of the themes of the aetivities are related directly to the Confucian ideas.

Confucianism is accepted as the behavioral norm at school. Most of the

interviewees admitted that they applied Confucianism whenever they dealt with

c1assroom discipline and students' misdemeanors. This indicates that the notion of

Confucian thought is not only being reinforced directly from the textbooks, it is also

implanted into students indirectly through the variety of implicit teachings which are as

powerful, if not more so than explicit teaching.

2. Are there any trends towards stœngthening or weakening the Confucian tradition in

moral education?

The majority of the participants have a genuine fear of the dedine of the

Confucian tradition. Indeed they have already realized that certain elements of

Confucian thought such as filial piety, respect for teachers, self-cultivation, self-
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diligence and self-sacrifice, are weakening gradually in the whole society of Hong Kong.

Many participants blame the decline of the Confucian tradition on the breaking down of

the traditional family system and the eroding forces of modernization. There is another

reason that causes the decline of the Confucian tradition and that is that Confucianism

is seldom mentioned explicitly.

Nonetheless, Bond (1991), a Canadian psychologist who has been teaching in a

university in Hong Kong for over fifteen years, believes that modernization does not

make the Hong Kong Chinese either (ose their Chineseness or weaken the Confucian

tradition. In his book, Beyond the Chinese Face: Insights From Psych%gy. he said,

"In Hong Kong. for example. people accept and endorse the idea of 'a modern

Chinese' as a person who retains the essential Chinese virtues of sexual

propriety, devotion to one's famlly. political disinterest. and social introversion.

Hong Kong people contrast these qualities with their opposites. which

charaeterize modern Westerners. They regard the modern Chinese. Iike modern

Westerners. however. as oriented towards technical mastery and pragmatism.

achievement. intelligence. and pride in Chinese culture. Chinese believe that

this creative amalgam of traditional and modern characteristics is manageable,

despite pressures arising from political liberty, universal education. widespread

wealth. and a free press. One can modernize without Westernizing. This virus

can be contained. This concept of a modern Chinese contrasts not only with that

of a modern Westerner. but also with that of a traditional Chinese. The latter

has both valued qualities, like filial piety and thrift. and also reactionary traits.

Iike non-competitiveness. superstition. and authoritarianism. One can of course

detect a certain ambivalence towards the tradltional Chinese [Diaspora] because.

although he is [thev are] seen as possesslng fewer of the valued Western traits.

he has more of the valued Chinese traits than the modern Chinese in Hong

Kong" (pp. 109-110).

He daims that although the Hong Kong Chinese have been influenced tremendously bV

western cultures and beliefs. the distinctive Chinese tradition still remains. He perceives

this through from different perceptive. He believes that the cause of the economic

success in China. Taiwan, Singapore and Hong Kong is closely related to Confucianism.
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He believes that the important psychological components leading to the successive

economic growth in these countries are "abundance of entrepreneurial vigor: the

Confucian values of obedience. thrift, self-restraint. and the importance of the family;

and the genius of Chinese organization" (p. 68). His assertion indicates that the

fundamental Confucian values will survive although the Chinese undergo enormous

political. economic, and social changes. He supports this argument by studies of

Chinese immigration into the western countries. He discovers that although most of the

new generation of Chinese immigrants have changed in language use, clothing

preferences, and friendship patterns, the distinctive Chinese traditions still carry on.

From Bond theory, Confucianism will not decline in Hong Kong despite the

circumstances of the breaking down of the traditional family system and modernization.

Furthermore, since the reunification of Hong Kong with mainland China in 1997,

there is a tendency to rediscover ties with China as weil as to search for the roots of

Chinese identity in a changing world. The HKED has put more emphasis on the subjeets

of civic education, social studies, Chinese history and geography, to help students

develop Chinese identity and patriotic spirit, as weil as to rediscover their Chinese

cultural roots. Although it seems that the HKED has no explicit inclination to

strengthen the Confucian tradition. in the Guidelines or Civic Education 1996. the

framework of civic education shows clearly that the structure assumed the fundamental

ele~entsof Confucian thought.

ln addition, sorne participants said that their schools start to practice the

litarget-oriented curriculum" which is to set up specifie objectives for ail subjects and ail

activities; for example, to respect teachers and their teachings C. fi li il), every

teacher will then support and reinforce these teachings through the whole school year.

They admit that the components they used for the target are Confucian ideas.
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3. What are the CQnvictiQns Qf scbOQI personnel regardjng Cgnfucjan yalyes in moral

education?

Over ninety percent of the participants in this study. including the two

communist school participants, strongly believe that Confucian moral values can

constitute a valid framework for moral education in Hong Kong. They believe that the

revival of teaching the Confucian tradition can help reconstruet and revive harmonious

relationships between individuals, the family, the society and the world. Although thev

ag ree that Confucian moral values are appropriate to the framework of moral education,

they indicate that an overt doctrinal approach and explicit use of Confucian terminology

should be avoided in order to achieve better results.

Less than ten percent of the participants, especially the Christian Catholic and

Protestant school participants, think that Confucianism can make an important

contribution ta moral education but that it cannot be its fundamental framework. The

reason is that they confide that Confucian thought is restricted to human relationships

and that it omits the relationships with the supernatural. They suggest that religious

and western beliefs as weil as other moral and ethical issues should be included as part

of the syllabus.

4. How do school persQnnel a$seS$ the actyal impact of the Confucian thought UPQO

contemporary YOyth?

School personnel on the whole felt that the contemporary school-aged group

seem to question or ignore Confucian thought, since thev are very much influenced by

the mass media and by their own peer groups about morality. The reason why most of

the students are reluctant to praetice the Confucian tradition is that they regard

compliance with it as an indication of submission to authority. Moreover, they are in

fear of being rejeeted by their own peers. Indeed the primary explanation is that they

perceive Confucian thought as outdated in that it is perceived to be antithetical to
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individual liberty which they pride most. However, they do not realize that thev already

have been deeply influenced by the Confucian tradition and are unwittingly praeticing it.

Wh ile it is true that they themselves are resistant ta exercising it, they demand the

younger ones to praetice Confucian tradition to them. For instance, according to the

five cardinal human relationships, the subordinates have to obey and respect the

superiors. Most of the contemporary youth expect the younger ones to respect and

obey them. In addition, they have high expeetation of a person in a substantial position

to be a good moral character.

Bond points out that when he asked the Chinese high school students how they

select friends who can remain dose companions throughout life, they report that they

choose those who are modest, altruistic, honest, industrious, tidy, good at academic

work, and kind-hearted. This indicates that they emphasize moral virtues and

achievement which are fundamental elements of Confucian thought. Bond daims that

these characteristics are essential components in a collectivist society (p. 62). He

therefore concludes that the contemporary school-aged group has taken in the

Confucian way of thinking and are living it in selective ways. The present study also

supports this finding.

Most of the participants are stronglv convinced that Confucianism is already

deeply rooted in Chinese culture. Consequently, they assert that although the majority

of students are resistant to explicit Confucius doctrine, unconsciously they have taken it

and put it into their hearts and will praetice it in the future. They also daim that

although there is a tension between ancient tradition and modern approaches to moral

education, they strongly believe that the seeds they plant will one day grow.

s. What expectatjon do school personnel have aboyt the future of moral education in

Hong Kong?
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Most of the participants are somewhat passive and apart from their convictions

that Confucianism is deeply rooted in the culture, they have no clear expectations about

the future of moral education in Hong Kong. The majority of the educators interviewed

fee) powerless relative to the influence of the heads of schools who play a principal

leadership role in promoting moral education. There is a passivity among educators in

accepting the direction of the school administration. Accepting the fact that the heads

of the schools have autonorny and authority for promoting moral education, they prefer

following the instruetional frarnework of the HKED to any autonomous radical

movement or changes self-initiated in moral education. However, the HKED has not

provided any further direction and suggestion of moral education since the GGMES

198'. There is no formai professional network of moral educators through which

school administrators and educators can voice their opinions and suggestions to better

the Hong Kong moral education program. The HKED simply set up two Moral Education

Resource Centers which provide reference books and materials, up-dated information

on moral education and teaching aids to assist moral educators in imparting moral

education in schools.

The majority of the participants especially the heads of schools acknowledge

that the HKED has already approved various changes in the school curriculum of the

subjects related directly to the sovereignty transfer. Mandarin, civic education,

geography, politics and Chinese cultural studies, have assumed increased importance in

schools especially after the return of Hong Kong to mainland China. Nonetheless. the

curriculum for moral education remains unchanged. Formally, the HKED still treats

moral education as a low priority category of education despite ail the participants

valuing moral education the most.

Noting the passivity of the school personnel. the heads of schools are not eager

to give moral education a high priority thereby adding more periods to the school
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timetable - unless it becomes part of the formai curriculum and examination syllabus.

ln spite of the fact that moral education is regarded as a low status "subjeet", there is

evidence to indicate that character development is still respeeted as a significant goal of

education. Every individual educator and school administrator has the responsibility for

teaching morality at anytime and anywhere in their schools. Furthermore, moral

education permeates the whole curriculum together including the formai and informai

Iife of the scheol. In this sense, moral education infused througheut school life might

weil be more effective than if it were compartmentalized into a single subjeet.

ln conclusion, it may be said that the present study provides an estimate of the

extent of the prevalence of Confucian thought in moral education orientation of Hong

Kong secondary schools. It is a Iimited study based, in part, on contemporary official

documents and, in part, on the perceptions of teachers and administrators of a small

cross-section of schools. It is also Iimited in that the study has not attempted ta

investigate the viewpoints of students, parents, or other citizens. It indicates the strong

belief that Confucianism is very much embedded in the secondary curriculum; yet it also

reflects the anxieties of personnel who sense of weakening of the Confucian tradition in

the wake of the focus of modernization, and an apprehension concerning future

direction as Hong Kong is being reintegrated with the People's Republic of China•



•

•

•

91

BIBLIOCRAPHY

Adam, D. (1970) Education and Modernization in Asia Reading, MA : Addison-Wesley.

Alsto, F. K. (1976) "Earty Childhood Rearing Practices in the People's Republic of
China". Paper presented at the American Educationa/ Research Association. San
Francisco. April 1976.

Aner, J.j. (1 995). "Internationalizing the Discipline: Past, Present and Future". journal
orthe Association for Communication Administration Uaca). n. 2 (pp. t 02-109).

Arnold, J.H. (1925). "Educating the East to know the West: Nothing to Train the West
to Know he East". China Week/y Review, 31. January 24, 1925. (pp. 21 8-21 9).

Blouin, Virginia et al. (1922). Area Studies, China. Chemsford, MA : Chemsford Public
Schools.

Bond, M.H. (l 991). Beyond The Chinese Face: Insights From Psych%gy. Hong Kong:
Oxford University Press.

Briere, O. (1956). Fifty Years of Chinese Phi/osophy, 1900-1950. London: George
Allen and Mimise.

Buston, G. M. (1986) "Value Education in Chinese Primary Schools". Chi/dren
Education. Vol. 62 n. 4 (pp. 150-155).

Byerson, A. (1992) "Dead Asian Male. Confucius and Multiculturalism". Policy Review.
n.61 (pp. 74-79). Summer 1992.

Chan, 1. (1977) l'Self in Society: A Question of Education for What". Early Education
China and Its Imp/ications in The United States. Berkelev, CA : Asian American Bilingual
Center.

Chen, G. M. & Chung, j. (1994) "The Impact of Confucianism on Organizational
Communication". Communication Quarter/y. Vol. 42 n. 2 (pp. 92-105). Spring 1994.

Cheng, F. T. (1951) "Confucianism." The Year Book of Education 1951. Edited by
Lauweys j. A. & Hans N. London: Evans Brothers. (pp. 252-261 ).

Chiang, M. L (1963) A Study in Chinese Princip/es of Education. Shanghai:
Commercial Press. 1928 Reprinted as Chinese Culture and Education: A historica/ and
Comparative Survey. Taipei: World Book Co.

Chiao, C. (1971) "Sorne Aspects in Transmission of Confucian Tradition". Bulletin of
The Institute ofEthnology, Academia Sinica, 32.3. August 1971. (pp. 325-342).

"Chinese Values and the Search for Culture-Free Dimensions of Culture". (1987)}ourna/
orCross - Cu/tura/ Psych%gy. Vol. 18 n. 2 June 1987. (pp. 143-164).



•

•

•

92

Creel, H. G. (1971) Chinese Thoughr From ConFucius To Mao Tse-Tung. Chicago:
University of Chicago Press.

Chu, K. (1951) "Chins: Confucian Tradition". The Year Book oFEducation 1951. Edited
by Joseph A. Lauwevs &Nicholas Hans. London: Evans Brothers. (pp. 635-646).

Civic Education Committee, Education Department. (1985) Guidelines on Civic Education
in Schools. Hong Kong Government Printer.

Community Relations Department. (1995) Repore on a Survey oF Young People
Attitude Towards Work Ethics. Independent Commission Against Corruption (Hong
Kong).

Confucius. Confucius: The Great Digest & The Unwobbling Pivot, and The Analects.
Translation & Commentary by Pound, E. (1969). New York, New Directions Publish
Corporation.

Curriculum Development Council, Education Department. (1996) Guidelines on Civic
Education in Schools. Hong Kong Government Printer.

Curriculum Development Editorial Board. (1984) Moral Education ReFerence Materials
(2). Hong Kong. June 1984.

Curriculum Development Editorial Board. (1985) Moral Education Reference Materials
(3). Hong Kong. June 1985.

Curriculum Development Editorial Board. (1986) Moral Education Reference Materials
(5). Hong Kong. June 1986.

Curriculum Development Editorial Board. (1987) Moral Education Reference Materials
(6). Hong Kong. June 1987.

Curriculum Development Editorial Board. (1989) Moral Education ReFerence Materials
(7). Hong Kong. June 1989.

Curriculum Development Editorial Board. (1990) Moral Education Reference Materials
(8). Part 1 Hong Kong. June 1990.

Curriculum Development Editorial Board. (1990) Moral Education Reference Materials
(9J. Part Il Hong Kong. June 1990.

Curriculum Development Editorial Board. (1991) Moral Education Reference Materials
(10). Hong Kong. June 1991.

Curriculum Development Editorial Board. (1993) Moral Education Reference Materials
(11J. Hong Kong. June 1993.

Davis-Friedmann, D. (1983) Long lives : Chinese Elderly And The Communist
Revolution. Cambridge, MA : Harvard University Press.



•

•

•

93

Dimmock, C. & Walker, A. (1997) "Hong Kong Change of Sovereignty: school leader
perceptions of the effects on educational policy and school administration".
Comparative Education. Vol. 33 No.2 1997 (pp. 277-302).

"Develop Communist Ethics". (1978) Peking Review, 21,46. November 17, 1978. (pp.
10-11 ).
Education Commission. (1996) Consultation Document: Education Commission Report
No. 7 Quality School Education. Hong Kong November 1996.

Education Department. (1984) ReFerence Materials Exhibition on Moral Education in
Schools. Hong Kong.

Education Department. (1981) Guidelines on Moral Education in Schools. Hong Kong.
September 1981 .

Gielen, U. (1990) "Sorne Recent Work on Moral Values. Reasoning and Education in
Chinese Societies". Moral Education Forum. Vol. 15 n.1 Spring 1990. (pp. 3-22).

Griffith, T. ed. (1996) Confucius: The Analects Wordsworth Classics of World
Literature. Wordsworth Editions Limited.

Goldsman, R. j. (1976) "Value and Moral Education in Communist Societies". Character
Pacencia/, 7, 4. April 1976. (pp. 189-196).

Ho, Y. F. (1996) "Filial Piety and Its Psychological Consequences". The Handbook of
Chinese Psychology Edited by Bond M. H. Oxford University Press.

Kam, L (1984) "Salvaging Confucius Education (1949-1983)". Comparative Education.
val.20 n.1 (pp. 27-38).

Keach, E. T. jr. & Kayupa, N. P. (1984) "Looking at China Through Children's Arr'.
Social Education. Vol. 48 May 1984. (pp. 324-329).

Kracke, E.A. jr. (1957) "Region, Family and Individual in the Chinese Examination
System". Chinese Thought and Institutions. Edited by Fairbank J.K. The University of
Ch icago Press.

Laboviz, S. & Hagedorn, R. (1971) Introduction to Social Research. New York :
McGraw-HiII Book Company.

Lee, G. B. (1 990) "Moral Education in the Republic of China". Moral Education Forum.
Vol. 15 n. 3 Fall 1990. (pp. 2-14).

Li, Maosen. (1990) "Moral Education in the People's Republic in China". Moral oFMoral
Education. vol. 19 n.3 Oetober 1990. (pp. 159-171).

Liang, W. Z. (1993) Report on the Survey on : "Social and Cultural life and Ethics
Education in the Middle School". Chinese Education & Society. Vol. 26 n.2 Mar-Apr.
1993 (pp. 6-39).



•

•

•

94

Liaw. M. L (1 995) "Looking into the Mirror : Chinese Children Responses to Chinese
Children Book". Reading Honjons. Vol. 35 n.3 (pp. 185-198).

Loewe, M. Cl 966) Imperial China: The Historical Background to the Modern Age. New
York: Praeger.

Lu, H. C. (1971) "Comparison of Classical Greek and Chinese Conceptions of
Education". JournaloFEducational Thought 5,3. December 1971. (pp. 163-175).

Luk, H K. (1991) "Chinese Culture in the Hong Kong Curriculum: Heritage and
Colonialism". Comparative Education Review. vol.35 n.5 November 1991. (pp. 650­
669).

Martin, R. (1975) "The Socialization of Children in China and on Taiwan: An Analysis
Elementary School Textbooks". China Quarter/y, 62. June 1975. (pp. 242-262).

Mei, K.T. (1981) "The NewChinese Scholar". Chinese Culture, 22,3. September 1981.
(pp. 24-31).

Meyer, J. F. (1988) "Moral Education in Taiwan". Comparative Education Review.
February 1988. Vol. 32 n. 1 (pp. 20-38).

Moran, G. (1987) No Ladder To The Sky. Education and Morality. San Francisco:
Harper & Row, Publishers.

Morris, P. (1 988) "The Effect on the School Curriculum of Hong Kong Return ta
Chinese Sovereignty in 1997". journal oFCurriculum Studies. Vol. 20 No. 6 1988 (pp.
509-520).

Morris, P. & Chan, K. K. (1997) "The Hong Kong School Curriculum and the Political
Transition: politicisation, contextualisation and symbolic action". Comparative
Education. Vol. 33 No 2 1997 (pp. 247-264).

Munro, D. J. (1 975) "The Chinese View of Modeling". Human Development, 18,S. (pp.
333-352).

Reed, G. G. (1 995) "Looking in the Chinese Mirror: Reflecting on Moral-Political
Education in the United States". Education Policy, Vol. 9· No.3, September 1995.
Corwin Press, Inc. (pp. 244-250).

Reed, G. G. (1995) "Moral/Political Education in the People's Republic of China:
learning through raie models". Journal oF Moral Education, Vol. 24 No.2, 1995. The
Norham Foundation. (pp. 99-111 ).

Reed, G. G. (1996) "The Multiple Dimensions of a Unidimensional Role Model: Lei
Feng". Research and Endeavours in Moral and Civic Education. Edited bV La, N. K. Br
Man, S. W. The Chinese University of Hong Kong. (pp. 245-261).

Sakai, T. (1970) "Confucianism and Popular Educational Works". Self and Society in
Ming Thought. New York: Columbia University Press. (pp. 331-361).



•

•

•

9S

Seybolt, P. J., ed. (1974) "The Campaign Against Confucius and Confucianism".
Chinese Education 7, 1-2. Spring-Summer 1974. (pp. 1-248); 7,3. Fall 1974. (pp. 75­
136).

Shui C. F. (1997) "Political Change in Hong Kong and its Implications for Civic
Education" journal ofMoral Education Vol.26 n. 1 (pp. 85-99).

Smith, o. C. (1983) ln The Image of ConFucius: The Education and Preparation of
Teachers in Taiwan. Taipei: Pacifie Cultural Foundation.

Smith, D. C. (1991) "Foundations of Education" The ConFucian Continuum: Educational
Modernization in Taiwan. Edited by Smith C. C. New York: Praeger. (pp. 1-63).

Stevenson, H. W. & Lee, S. Y. (1995) ~he East Asian Version ofWhole-Class Teaching".
Educational Policy. Vol. 9 n. 2 June 1995 (pp. T52-T68).

Stanford University, CA. "Stanford Program on International and Cross Cultural
Education". Values in Conf/ict: Literature on China Youth. High School and junior
College.

Su, Z. x. (1995) "Critical Evaluation of John Cewy's Influence on Chinese Education".
American journal ofEducation. vol. 103 n.3 May 1995 (pp. 302-325).

Sweeting, A. (1995) "Education Policy in a Time of Transition : The Case of Hong
Kong". Research Papers in Education. vol. 10 n.1 March 1995 (pp. 101-129).

Tucker, J. L. & Gillioni, M. E. (1984) "Education in China Today : Social and Moral
Preparation for the Year 2000". Social Education. vol. 48 n. 5 May 1984 (pp. 312­
323).

Yang, H. C. (1969) "The Significant Meaning of the Students' Guidance and Moral
Education in China". West and East Monthly, 14,1. January 1969 (pp. 5-6) 14,2.
February 1969 (pp. 5-8).

Wei, T. T. (1990) "Sorne Confucius Insights and Moral Education". journal of Moral
Education. vol. 19 n.1 January 1990 (pp. 33-37).

Wilson, E. ed. (1995) The Wisdom ofConfucius Wings Books. New York.

Wang F.F. (1980) "Education and Work in China: What can we learn from China
Experiences?". Change. Vol. 12 n.8 Nov-Cee 1980 (pp. 24-31,57-58).

Wren, C. S. (1984) "Return to the Thoughts of Confucius". New York Times. Oetober
14, 1984 p. E7.



•

•

96

iN féiJ JIln A lÉ (Towards a 8eautiful Ufe) fii1 ilI • WJ~ ~~ tH Jf& 1986;g -

1f&

$ ~ ~ ~~ ~ ~ 1} a; IX 11" ~IJ(:Z} iè8"'if( JI1-JI/f *tê ft. * 1}
~ 1& fi mm~ fi ... te Jf& 1988~ J\ FI

~.~ ~~~~~E.~M.fl~&~.".N~~.W.m.@

~mft ~. 0 ~1X.1J ~~ fi ftlliJt& 1991~ J\ F.J

.2JJ~~Miep3t1l ~fiiJ~~tp.tprIJm3tf~trg.9f..ml1JtfÊffi}&1i

~" fJ! tg t} .re 8 "Hm J!f/t JPJ ~ Rf ft Jf • i} & I!i ff 1i5' ff ~ ft 11" te Mi
1994~ -=- F.1

Ji 1iI 59i ~ 7L 18 cp~85Ir cp j( te Jf& rd: 1992iF mJf&

*~ 11 fW ± Jli lIT cft • A. #JIf$I!l -lJllt! !JI&1 f6 (~~ À {J\ Jm ) ~ ~J

19 ~ ~ fffi te Jt& id: ~ ~ & ~ 80~ S,F3 mMi

;,:~ ïjDJ ~ ~ 0/ fite$ R "il! !J! • JI! fi ff f-4 ~ te Jf& rd: 1994~ 2FJ m
-It&

~~m~m &6eM~• ••~~~.~Bfl fi~lliJf&~

~~59i'$~~. ~~!JI~NMq *~~&~oo. ~~~~~

9rJ~ml:f:l 9:. jç ~:m=1lf ft{ Wif~ Ffi te Jf& 1996iF 10FJ m- Jf&

~84

•

raj fSl {- fW ± . • tP 7J fW ± .g- li cp fjffA cp./&.: {.liUt/1
~* IN: {51 fllJJl0 ~ tH Jf& 1991~ 7 F.1 1B m- Jf&



•

•

•

APPRENDIX A

ENGllSH LANGUAGE SAMPLE CURRICULUM
(Taken fram Moral Education Reference Materials 2, June 1984)
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ENGllSH LANGUAGE

ln the "General Cuidelines on Moral Education in SChools', the objectives of moral
education highlight the point that language and literature lend themselves to the teaching of
social awareness and to the development of moral sensiblllty.

The alm of moral education through English is to teach/inculcate a manner of
communication, of reception, of expression and interaction. The actual content through which
this medium of communication is acquired can permeate ail four language skills, namely
Iistening, speaking, reading and writing.

Sample Items Bearing Moral Issues

Stage III (Forms 1-3)

' ... by the end of Stage Three, students should be able to do the following things in
English.' (P. 178 Syllabuses)

Express an opinion and ask questions to seek the opinion of others
Express obligation, prohibition, agreement and disagreement
Offer and decline help
Justify one's behavior and point of view in simple situations
Etc.

Tapies Moral/Value Concept Reference

a. Reading

1. Story books, autobiography, • Evaluate ideas, behavior of the story books: e.g.
biography characters Emiland the

Detectives

2. Public and school sets of • Understand the need to follow SChool notices:
rules and regulation order and law in society School library

ru les
Laboratory,
regulations

• Follaw the advice and
3. Instructions instruction ta achieve desired Cooking recipes

effects

b. Writing

1. Charaeter Description • Learn through commenting on Simple articles on
other opinions and behavior various people

from newspapers
or magazines

2. Letters of thanks • Stress the importance of materlals from
manners textbooks or other

sources



• 3. Oescribing a plcnlc/a camp • Emphaslze the need for mutual
help and cooperation
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c. & d. listening and Speaking

1. Making a complaint • Learn how ta distinguish right Oral Exercise (with
from wrong before making a tapes)
complaint

2. Apologizing • accept one mistakes and learn
how to express regret

3. Accepting and decUning • contact people (n social
invitations situations with courtesy

Stage IV (Forms 4-5)

•
Topies

a. Reading

1• Fiction and Non-fiction
e.g. Brave New World

Animal Farm

Moral/Value Concept

• Learn how to analyze ideas and
argument

Reference

2. Articles on different topies
e.g.education, human rights

• make sound judgments
variou s concepts

on
Materials taken
from newspapers,
magazines or
other sou rces

3. Advertisements
e.g. cigarettes

b. Writing

• decide how far the impact of
such advert(sements would have
on young people

1. Letters for social situations •
e.g. invitlng a guest speaker

for a ceremony

2. Argu mentative and persuasive
writings

e.g. 'TV does more harm •
than good' Discuss.

3. Speeches for debates

c. Listening

Stress the importance of human
relationships and learn how to
communicate with others in an
appropriate manner

Develop one's critical thinking
and power of discretion

Composition
exercise books
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Dialogues and listenlng • Evaluate accuracy of new Materials from ED
Comprehension whlch carry information in the IIght of one or other sou rce
moral issues background knowledge

d. Speaklng

l. Social conversation • Learn good manners and the
e.g. in a party importance to respect others

2. Debate • recognize one's values in Various sources
e.g. 'ShouId homosexuality connection with the moral

be legalized?' standard in society

3. Oral games • learn the moral issues in the
e.g. problem-solving game; here 'crime does not pay'
games 'Murderer'

Stage III and IV (Forms 1-5)

•
Topies

e. The teaching of language arts in
secondary schools

1• The teaching of fiction
e.g. Tom Sdwyer

2. The teaching poetry
e.g. The Crabs (Richard Lattimore)

3. The teaching novel
e.g. Lord o'the Flies

4. The teaching of drama
e.g. Arms and Man (Shaw)

Moral/Value concept

• Evaluate the attitude and behavior of Tom.

• Confront the tension between the
'barbarian' creatures and 'civilized' men.

• Learn of the many evils. and weaknesses
existing ln human beings.

• evaluate the concepts of marriage and war

•

f. In E1V lessons, or in teaching comprehension and language patterns in English, materials
having moral issues can always be tound. Teachers can draw students' attention to these
moral issues whenever they come across them•
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QUESTIONNAIRE fOR INTERVIEW

For Supervisors " principals;

1. As a supervisor/principal, how do you weigh moral education in relation ta
academic and intelleetual knowledge in your school? Why?

2. Do you require or expect ail teachers to carry equal responsibility for moral
education or do sorne subjeet specialists or classroom teachers have more
responsibility than others ? Why/Why not?

Do you think that the teaching of Confucian moral values is relevant to the
upbringing of young people in today's society? Why/why not?

How do Vou personally assess sorne of the major changes in the moral education
curriculum over the past six to seven years?

Do you think that Confucian moral values should be significant elements in the
moral education curriculum? Why/Why not?

What do vou think have been the major changes in moral education?

ln vour opinion, how much are young people accepting Confucian moral
education?

ln your experience, are the praetices of filial piety and respect for teachers now
stronger or weaker in recent vears? Why do vou think there is a change? How do
you explain the changes?

3.

4.

5.

6.

7.

• 8.

9. Do you think that filial piety, respect for teachers, self-cultivation, diligent study,
self-sacrifice are being effeetively taught to the students? Why/Why not?

10. To what extent do Confucian moral values find expression in the day-to-day life
of the school such as extra-curriculum activities and assemblies apart from
c1assroom teaching?

11 . What is the school motto? Is the school motto a quotation from the writing of
Confucius? Is there any real significance in the motto for the scheol?

12. Do yeu think that the moral education curriculum has a significant impact upon
the actual behavior of students? Why/Why not?

13. In your view, does the present moral educational program strengthen or weaken
traditional Chinese culture and values? If sa, how?

•
14. What changes. if any. do you roresee in the teaching of moral education in Hong

Kong over the next five years?
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For Teachers:

1. As you are a teacher, how much professional responsibility do you think
you have for the moral education of your students?
Do you think ail teachers carry equal responsibility for moral education? Do
sorne subjeet specialists carry more responsibility for it than others? Why/Why
not?

Are you aware of any ways in which you include Confucian moral values in your
own teaching? Can you elaborate?

How do your personaJly assess some of the major changes in the moral
education curriculum overthe past six ta seven years?

What do you think have been the major changes in moral education?

Do you think that the teaching of Confucian moral values is relevant to the
upbringing of young people in today's society? Why/why nat?

Do you think that Confucian moral values are significant elements in the moral
education curriculum? Why/Why not?

ln your opinion, how much are young people accepting Confucian moral
education?

ln your experience, are the praetice of filial piety and respect for teachers now
stronger or weaker in recent years? Why do vou think there is a change? How do
Vou explain the changes?

2.

3.

4.

s.

6.

• 7.

8.

9. Do you think that filial piety, respect for teachers, self-cultivation, diligent study,
self-sacrifice are being effectively taught to the students? Why/Why not?

10. Ta what extent do Confucian moral values find expression in the day-to-day life
of school such as extra-curriculum aetivities and assemblies apart from
c1assroom teaching?

11. What is the scheel motta? Is the school motta a quotation from the writing of
Confucius? Is there any real significance in the motto for the school?

12. Do you think that the moral education curriculum has a significant impact upon
the actual behavior of the students? If 50, how?

13. In your view, does the present moral educational program strengthen or weaken
traditional Chinese culture and values? Why/Why not?

•
14. What changes, if any, do you foresee in the teaching of moral education in Hong

Kong over the next five years?
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Faculty of Education
McGill University
3700 McTavish Street
Montreal. PO. Canada H3A lY2

June 7, 1996

Dear Participant:

Faculté des sciences de réducatlon
Universite McGdl
3700. rue McTaVtsh
Montréal. PO. Canada H3A 1Y?

Facs:m, ~rrélécopieur:
15141 3r ·8-4679

•

You are invited to participate in a study of mora1 education in
Hong Kong. The purpose of this study is to determine the extent of
the Confucian tradition in mora1 education in a system of education
that has been exposed to many cultural influences over the past 100
years'. This study will be of value in assessinq the nature of
moral education at a time when Hong Kong will be moving towards a
distinctly different political re1ationship with the Peoples
Republic of China.

As a participant in the study, you will be inteviewed for
approximately 45 minutes. In the interview you will be asked to
respond to several questions which invite you to share your
experience in moral education and your opinions concerning current
and future practice.

Your participation is entirely voluntary. You have the riqht not
to answer any particular question posed, and you may withdraw from
the interview at any time and for any reason. The information
collected will be kept confidential, and it will be presented in
the research thesis in an anonymous form sa that you will not be
personal~Y identified.

If you aqree to participate on these conditions, kind1y sign and
date below.

Yours truly,

Isabel Chang,
Graduate student,
Department of Culture and Values in Education

I· agree ta participate in this study on the conditions stated
above •

siqned: _ Date: _
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SUGGESTED CURRICUULUM FRAMEWORK FOR CIVIC
EDUCATION

(Prepared bV the Curriculum Development Council)
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Area Il: Ne."bouriDI CommuDity

•
Klndcrprtcn Junior Primary Senior Prinwy Junior S:œndary Senior Secondary

Knowlcdp 1. Knowina Ibout 1ft)' 1. Knowinalboul 1ft)' district 1. Knowinl nclabbourhood 1. District Idmin;adon ln Ilona 1. Concepts ofnclahbourhood
nciahboun. Ind flcUides wh :10 dit orpnlAdons. Konl. privlCy lIId IIUhIIIlty.. 2. Knowlna"" the dislrict. 2. KnowinI dlft'crcnt lllililllons 2. Db1rict 80Irds and clcction. 2. The role ofdistrict
.Ipiflance ofpel 2. Knowinl die lIIIportInce of InCl poupinp widlln the district. 3. Soclll and polilicllissucs wlthln orpnlsldons ln Promodnl
nclPbcuhood the IIIUbIIIlty of 3. Knowina the impoItInce of dis1rieu. cultunl ..... 1CCCCItlouI
rcllIionIhIpI. aclPbcuhood rcspcetln& lIId tDlendna 4. Weltire Ind lCIYiccs wlthln 1di,ltIcs.

3. Knowin& the lmportInce of differcnca 11IIOIII ,Irious districts: 3. laln-1IMt Inrcr-dls1rict
mpccdna Ind tolenllinl dinldolll lIId pouplnp. .. Govcmmc:nIII OIIlftlsations. rcl.lonshlps:
the Individulllt)' .d 4. Commuait)' 1di,ltIcs withln the b. Non..ovcmmcntll .. within dlstrids,
uniquenaa ofnelpboun. district. cqllÙSlUons, '.1. ncllhboUfhood b. wlth othcr districts,

5. CustornIlnd lIIdidons ofthe orpnlsaltons. c. w....... Qoycmmcnt.
district. 5. Commun"Y spirit wlthln dlstricts. 4. Socill. poIitiCli

6. District di,lslons ln Hona Kona. an dls1ri~ aIlain.
Reflcctioa Do 1bow 11I)I How do lact Ilona wilh Il)' Do 1calbout 1ft)' district? Am 1conccmcd w6th district d'lin Am Ilbic tG ...criUtai
(cgnple nclpboun? neilhbours? Do 1pllticlpaIC in district IeIMaies? ..... issues? judpments lIIout district aft'lIn?
hl....I.....) Am Il aood ncl"'bour? Do I,*c pod CIrC orpublic Do 1respeCI"'" talmec diff'cRnccs Am Ilnvol,e' ln œnununlt)' Do IlIIee an lCd,e role in social

racUltics? IIROnl ,arIous amllitions lIId ICIYka? InCl poIh1caI aftiIn ofthe district?
poupJnp widaln die dlstric:t?
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(enmplc ncllhbour? ClIC about Ind help cach districa lICtivitlcs? issues withln the district? 1ft sociallnd pollUc" afl'iln ofthe
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Area III: RegloDI. Commualty

•
Kinderaarten Junior Primary Senior Primary Junior Secondlly Senior Sccondll)'

Knowledac 1. 11111. mcmbcr ofthe 1. HonlKonl u • SAR. of 1. The Honl Konl society: history, 1. 1bc Honl Konl socicCy: hislory, 1. T'he Honl Kanl society:
Ho... Koolsociety. PRC, c.l. HKSAR 811, cullurc, popuillion cle. cconomY.lcolOPhy Md a. çulturc and tradition

2. fcsdvidcs in Honl Kanl. HKSAR cmblcm. 2. Honl KOflI.Q11lI rclldonships: popuillion. b. contemporary and currcnl
3.. The people who proviclc 2. Fcstlvilics 1114 customs in a. sovcrclpty 2. The Honl Konl ciliuns: issues

public: ..41 conuaunity HonIKanI. b. HKSAR and the Basle Law a. ori.ins" Wcnlily 2, Polidw 1Ulhoril)' and
soclalserviccs. 3. Contributions ofthe peoplc l Rilhu and mponsibiUlla ofHonl b, rcsponslbUilics ..41 riplS IClitimlCy:

who providc public 1114 Konl people. c. Honl KOftI spiril .. Honl Kon.M Bridsh
comrnunity services. 4, The Hona KonllOvcrament: 3. DcvCloPft"nl ofdle poIilical system: colony 1142-611997

4. ChUm's ri&h&s and relMe4 l, stnICt\R and orpnisllion a. IOYclClan~ and lelillmacy: b. Ilona KonIM .. SM of
ordlnlnca, c... UN b. funcUons Md rolcs • soycrclpty bcfore lftCI alter 1997 PRC tom 7/1997
Convention of the RiahlS of 5. Wclf.1ad scrvk:cs: • HKSM.. the B.ie Law. 3. Ccnlrll-Iocallovcmmcnt
IhcOUd. a. lovcmmental, C.I.abc U.... b. stnICtUIC ..orpùsllion orlM rcladonship beyond 1997:

Councll and Ihc ItqkJnal Couacll. 10vcmmcat: one COUIlly, IWO syItctnI.
b, non-Iovcmmentllllld yolUldlr)' • lM HUAllcpl system 4. Constltutionll documena

..cndes. c.l. Hospital Audlorit)'. - lb: Hont KORl clvU ~"Icc IllCllhe Ica" system:
Tunl WIh Groups, ClrilU. c. :Ileets'" ballllCCl: .. Le*" Pilent _Ihc loyal

6. RcprcscnLltive lovemmena and • ICpIIIIioI ofpowcn, c.l. Instructions
clcclion. IClisllllivc, cxceutivc Md judicilry b. ne Basic Law

1. Communications bctwccft the • prevention ofpower.., c.l. c. ne Ilona Kona lcpI
lovcmmcnt end Ihc people. COM.\C, ICAC. Ibe lnaU mcd" ete. IYSICm Ind Common Law

1. Atfilillions and poupiDp in d. clcctorlll)'SlCm: S. SocilllllCl poUtiell
society. • the lriplldte 1)'''': Iclisillivc. pllÙcipllion of Ilona Koaa

9. Law and or4cr. urban 1114 rclional, Md district cidzcns:
10. Cu,",,, sodal issues. c. comm.-tCllion bcCwccn the .. IWlI'CncIS of social ancI

loVCl'lUlMftt Md the peopIe~ pollûcal issues
• oftlcl" daanncls b. meus lad modes of
• unoftlclll channel. pIItlclpldoQ
4, Mcans" JIICMks ofsocial aMI c. coaIribuliocas ofpublic

polltlcal participllion. opiaioal:
5, ContelllpOfll)' and CUIICIM iSIUII • the couuI.........
6. Issua iD reillion co .Just IOC~: • oeben. c... 4cmoastnIkln.
.. individull ri'" ... rcsponsibillda pmi lIId lftIII mcd'" cee.
b. 4cmocrK)' Md clcction 6. ElcmcaIS ofajuslsoclety.
C, JUle On" IndJUI1kc C.I. lwmIn riplS,
d. frecdoIn IRd limltldons dcmocncy, IUle oflaw,
c. cquai,>, lAd dlKriminatlon freeclom, justice, equallty,
f. conctI* ofchInen, 1.'. youda

daana, Plliencs' chiner

--



• •
7. Mcn ofrelUsln. 1 just

society:
L constitution and the lc.aI

.. system
.. Ilmiced lovemmcnt
.. proICCtion ofhumlll ripts

.dminority ripes, c.l.
Honl lonl Bill ofRJplS,
childlcn riahes. .. judic:iIIy Md law
cnfon:cmcnt

1», democndc struetwe:
• lcpIIIdan of,owen
.. chccb..bIIlftClCS

, .. clccdofts
c, hcclolD ofspeech

Ilellcction Whicb tind ofpeople Do 1undcntInd dIe .....inI orthe WhIt wouId 1idcndfy 10 bc the most ln whII wap _1 pnJUd ofbcinl 1 AIn IIWII'C of issues ln rel.lion
(nJIIIPIe who ICIYC 1hc fativll._ customIlROItllOClbic li siplllAnt ri.._ mponaibUitia Ilona lOll citizen? 10 dJhts InCl raponslbilltla of
Iü_IIIfds) comnuthy do 1 HoqKon,? of1 "ana Kon, chilcn? Docs our p,emmcnt ltrUCtUfe pro,l. people ln Hon. Kona?

lfIII'CCiIIe ..., Am 1œaocmcd widI the ripes lIId Am IIWIIC ofthe cwrcnt lssucs of 1 fIlr Md c.dent lIICCUIisIn of Do 1reprd Hoq Konall.just
Mltire ofchJldren IIOUIMI me? HonaKona? promodna 4*IIDOII1oo41D Hona soclct,?
Am 1CXJIlCallCd wiIh die ....... Kona?
welf. ofchlldrcn who IR WhIl do 1consiclcr • the moa ptml.
ncwcomcn to Ilona Kona1 social. polidCllIssucs in Hona

lORI?
Action: m)' WhII c.l do to show WhII un 1do 10 mIkc 11IOII people WhIl c.l do to proICCt die ri..... of WhIt c.ldo to cnhIncc Ihc sense of WhIl un 1do to uphoId Ihe
role (cgnpIc ..)'........... 1ppI'CC"1bc fativll.... CUItoInI of chU... lIOund me, IIMI cncounp pride ofbelal' Hona l'on. cilizcn? rillû. filllll the
"'IhIl"'II) .......... people IfonIKona7 Ihcm 10 ftlI81 mponsibllhics Il Hona WhaI CM 1do ID cnhMce die promotion mponsibUitlcs III Hona lORI

wbotcmtbl WhIl CIft 1do 10 proICCC lM rt........ lOfti mhkftts? ofCOfIIII*' Iood .. Hoaa lona clt1an?
.....ity? wclr. ofcblldrcn lIOUDd me? WhII CIIII do 10 cnbInce my society? WhIlIs m)' role ln .....dna Hon,

WhII un 1do 10 show conccm for the undmaIndlna ofdie currcnt issues of Kona .just society?
childrcn who IR ncwcomcn 10 Hona Ilona Kon,?
Konl?

Velues Uni,1IIII COle ,lIua: indl,kIuII- -.ctit)' oflife,lndh. ICIthctic: ClplCity, honcsty, hlllUl diplty, nlionaIity. ac.MIf,~ IIbc.", Ift'ccdvity. ildividUility
UniYCIIII ClOII vllucs: 1OC1aI- cqullity, bcacYoIcacc. kindncu, freedom, common pod. mutuality,justicc, bcttmncr.t or.....1nd
Sustllnlnanlun: WviclUl& - sclrreftectlon, self....... selfcIIU,. priftciplcd morIIity.selfdctaminllion. opcn-mlndcdftlu
~iaI ,al..:1OCiaI- plnilY, duc procas. danoc:ncy, rIIionaIilY.lOIcrIncc. c:oaunon wUI, equal .... ides. h.... ri__ raponsibilhia, cul... and clvUizllion hcrililc

Aaituda •criticII cncuhmIion. aadve disposition, IPPICclIIion, commhIncnl, d,le _lOCili concan. ,posilive.rapcct
Beliers bldivldulls e-IDIU • ditraencc•...,.. ell'olt e-1IIIb 1 dltracnœ, action An mIkc • dill'cracc. valun CIft lDIke • dir.ncc, cducIIIon e- ..... ditrcrencc, bcUmncnl ofh.,.

soclcties
CompcIcncc selfrcOcction Iftd c:ultiv-ion, sclfdetamiudon lIId re....1Iion, cmpIIhy. crilicallhinld.... creIIive Ihinkinlo acquirin.1nd usina infOl1lllÙOn, usessina involvcmcnt, corpoIICC dccision

.............judplncntl. c.ommunicadon, cooper'" promotina interat, civic lIld~... awllltMs1, uphoIdina principlcs

....
N
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Are. IV: N.tional Community

•
Kinderswn Junior Primary Senior Primuy • Junior Sec:ondary Senior Sccondary

KnowlcdlC 1. 1am 1 Chinese. 1. Chinese nationhood: 1. Chincsc nllionhood: 1. Chincse nltionhood: 1. Chinesc nationhood:
2. Chincsc fcstivitlcs c.l. rcprcstntalivc symbols 1. Icopaphy and population 1. major çontcmponry histortçaJ 1. ldeolol)'

..d relllCd slOrics. ofChina: nllional _..hcm, b. multi-cthnlelty ..d evcnls Ind abc foundlnl ofPRe b. polltiçaJ system ,
3. Elhnic poups in nllionai cmblcm, national lanlUIlCS b hllhU"'1S oflrIditlons: c. cconomic: system
• China. ftll, ete. c. culture ..d lit • ori.ins and dcvctopment orb 2. Politlcal Mlthority IRd

2. ImpcMtlnt cides Md"Ka d. major historie" nlures Chincsc IlllJan IcahimlC)':
in Ch_ 2. Administrative relkJnal • Ihouihb _ relilions, 1. Chincsc ConstilUtion

3. CIùncsc fcstivida Iftd divisions ofChina, e.•. e., COQfuci.i.... TlOlsm Md b. The Oovcnuncnt institutions ln Chia: the
cUSlOml. provlMcs, citics, counain, Buddhism bunauc:ncy Md the CIdR S)'StCm.

4. Childma'.llfc and etc. • cu'lUIe Md.. c. Democ:ndc ccntnlbm
ICtivitics in China, e.l. 3. Importlnt ftlliooII festivals • major lCbicvclIICftas .. d. Sille InCl the Chinesc
Vounl PiMcm, Chlldlcn's orChina, C.I. Nltlon" DIY, invcaelons Communist 'lit)':
Palice. May 1Labour DIY. 2. Major c:onkmponry lIId amnt • func1ions MId role of the 'IllY

... Ways or ure ofpeople in soclll_ poIlticaI iuucs in • structure of"" Puty
Chin, C.I. rural and urban China, c.l. modemlsilion issues, e. Socl" _ politlcal participation and
ways of IIfe. ete. rccruillnCat:

S. Cumnt lssucs ofChina 3. The Govcmmcnt instilUlions in • me-InCl ....of
China: plltici..... c.•. Chincse

• ltnICtUrc of1Ilc SIlIe 'OYcnuncnl PcopIc's PoIhkal ConsU'''VI Confancc
b. Inels of the pvcnuncnt • conununkadoft Iystcm
4. Concepts ofIOVCl'ftn'Cftt: 3. Chinae cllizcnlhip:
L IUIbority lIId Ic,ItiInIt)': " citizca Wcaaily
• sovmipty b. ftIIionII pridc. MdonIlilna Iftd paIriodIm
• the IOvcmmml and the ,ovcmcd, c. raponslbU1Uclind ripts

c.l. œnscnt of &he JOvcmcd, 4. Conccpu ofDIllon lIId s":
soclll co.... riat* and 1. poIiticli i4eoIoIics
mponsibllida de. b. poIlticall)'IICaII

• lCpIrIlioa..bal..ofpcnms c. ccoaoaaic l)'IfCIIII
• ......ItII~ d. 1IIdoGhood......
b. COfIStiCUlion lIId Ihc "11 I)'SlCm 5. ConecpcsorlO'cmmcnl:
, di.....t typa ofrcpmentldvc L dlc IOYCIIUDIDt burclUCllCy

IOYcnuacnllIICI cl«CcHllsylCClft b. lCCOUIICIbilh)' IIMIrcdlal
d socililAd poIiticli plldciplllon of syAms

the public:: c. publio pollcy makina
• __ InCl lIICNks or....... 6. Conccpu of'.ashlp:
• contribulion ofpublic 1. ripas: individull, polltlcallftd economlc

opiaiona de.
b. •.. Udcs: 6ndMduaI, dvicete.

--w
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ReDeetion Which Is m)' must Do 1undmtlnd the mclllini Whh:h Chinesc hiS10ricai fllWCS ln what ways am 1proud orbeinl_ What docs nllionhood mcan to me?
(cXlIOplc favourite Chlncse festinl of the fcstinls Md MtoInS do Ildmirc most? Chinese? What Is the role orHonl Konlln the
hlahllpts) Itor)'? most notable ln China? Whlch arc the most Whlc:h Chinese arlditiOftll values are dcvclopmcnt ofChina?

Aplit hm Ilona Kona Am llntercsted ln the IIfe lIId c:ommemorlllvc Chlnesc most siplDcant to me?
. ure, wbkh type ofethnie lCtivitics ofchildren ln oIhcr hlstoric" cvcnts to me? Whtl do 1considcr as Che must

llfe ln China Il most pnofCbina? ln what WI)' ... 1proud of prcsslna IOClai lIId poUdcIIlssues in
eancd.. ID me? Chlncsc ways oflire? China?

f Whilis Ill)' role in the ."opment
PfOCCSS ofChina?

Aetion:m)' Whll canl do &0 1eR WhII CIl 1do to mllte more How Cin 1put Into prKticc whlt Whtl c.al do to cnhIncc the sense of WhIl CM 1do tG promotl nalionhood .ana
IOle more Ibout chilcnn'lUfe people appreclilc Che festivll. 1hlve lelmCd ti'om the major pricle ofbcina •Chlnae? Il)' schoolmalCS?
(ex....l. ofdl"cdlnlc poups Ind CUItoms ofChlna? hlstorical Dlum? How CM 1uphoId siani.t Chincsc WhII c.al cio tG cnhInce the promotion of
hI...II.....) InCblal? What CIIII do ID PfOI'IC* Ihe WhIt will 1do ln the trlditionll ,alues? common lood in China?

welfare ofchilcnn ln0_ commcmondoa orthe major WhII c.al do tG enhInce m)'
rnofCblaa? hâttorical cvents? U.1CIcntIncIin1 or lite~ issues of

China?
How Cin 1partlciplle in Ihc
modcmlSldon ofChina?

V"ucs Univcnll core v"ucs: Indivldull- s..cdly orUfe, wah, ICSthdic capleit)', boncs!)', humln dipity, rllionllit)', crellivity, cou., Uberty, lIfectivity, individu"lty
Unlvcnll core vllucs: socill - cquali!)', bencvolcncc, kindncss, IRcdom, common lood, mutullil)', jusücc, beaamcnt of.....ind
SUstlinlnl vllua: individull-sclfrefteetion, selfreauillion, selfculllVltion, principlcd monllty, selfdctennlnatlon, opcn·mlnclcdncss
Susllinlna values: soclal- pIUfllIt)', due process, clemocracy, rIlionalit)', tolcrMU, common wlU, cqull oPDOrtUnit1es. human riahlS InCl resPOnSlblUtlcs, culture and clvlUzaalon hcdtqc

AUitudcs opChnistie, plldc:lpIIorJ, cdtical encultuntlon, creadvc cllsposidon. apprcciation, clvle A socl" conccm, cmplthctJc, positive, ",peel, commitmcnt ID core A _talninl values

Beuer. individuals CIft mite 1 dilrerence, poup ciron can mite 1 dill'crcnce, lCtion can mûc 1 dltfeRnCC, values CIII mlkc 1 dltfmnce, cducadon can mIke • dltfacncc, bcttennent of human
socictlcs

CompcICnCC sclfreftecUon lIId cultivllion, selfdctcrminatkm Md l'Caulllion, cmplthy, critical thinkinl, crcllive thinkinl, ICquirinl and uIinl infonnllion, lSICSSinl involvcmcnl, corporIlc clecision
makln&.lnIkInIjudpanents, communlCllIon, c:ooptrIllna. promotinllntel'CSl, civie Md socl" IWII'CnCSS, upholdina principlcs

-•
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International Contest for Civic Learning

Area: Inter~atioDal Community

-
Knowlcdgc

RclieCiion
(examplc
hilhlialus)

Actlon:my
role
(cxample
hlpUpts)

Kindcr&artcn
1. A world ofmulll·

nations and multl·
clhnlclty.

2. Lifc ofchildrcn ln
dift'aent paru of the
wood (their food ,

•clo""nll, Iod,in..
trInspOIt. pmcs)

3. Fcstivida of
worIdwidc
slJlÛfiClllCe, c.•.
Intclllllionll
Chlldrcn'. Day,
Wood Environmcnl
Day.

Aplit hm Hon. Konl
Ilfc, whleh other ethnie
life Interats me mosl?

HOw CIft IlclflllnOIe
ûout chUdrcn's IIfc in
dlfremat pues of the
world?

Junior Primary
1. L1fc fesllvilles and

euslOmsof
ditren:nt natlons
and pcoples.

2. Intendions
betwccn lIItions
and peoples.

3. Inlernalloal'l
ldivitic., c.•.
Worid Cup, The
OI)1nplc a-a.

How lhould IrelCt 10
customs Ind
bchaviours dlfl'cn:nl
fromm)'own
people'.?
How should RIdons
and pcoplcs interact la
mlkc the world 1
bcacr pllCe?

How CIft Ilcn more
about other nations
lRd pcoplcs?
How can IlcIm tom
olber people'.
customs?

Senior Prlmary
1.lntemalionai organisations, c.g.

the International Seouts
Association, Red Cross
Intemat'oa_' World fcdalDIlon
ofWlld Lire, United Nations.

2. Promotion orintemldonal
exehlnlc, undcrscandinl and
colllborldons.

3. Equallty IRd unlvcnal
brolberhood .d .islcrhood.

4. Slani&Clllt alobal ISlueS, c.•.
food. healtb t cnvironmcnt. w.
InCl pcacct womcn's status.

Am lawarc ofthe nced ud
meanlnl ofpartic:ll*ina ln
ae:tivilics OIlanlscd b)'
inlCmadorW OIlanisllions?
Ofwhlt sill'ifiwcc is unlvcnal
brothcrhood IIId sistelhood 10 me?
ln whal wa)'s ln: Ilobal issues
relevlnt ta me?
WhaI role cali HOfti Kon. pllY in
promodnl inlCmlllonal cxehlnlc?
Itow can Iidmysclf involved in
the Ictivides of lntemat.lonal
orpnlSlllons?
How un 1ptOmOIC univcnal
bnJdIcrhoocIand sistcrhood?
How can 1pmmote the conccm for
.Iobal mues?

Junior Sccondary
1. Aworld ofvadellcs, c.g. nations,

cthnlcitles t relillons, lanaUllcs,
cultures, cIe.

2. Hcrilit_ ofbumlll dvilisaalon.
l Historie" events ofworldwide

.lcnlfiÇIQce.
4 Sipificanl &lobai issues, c.l.

popullIion, the 1., bccwccn ridt
Md poor IRd raourcc dblribudon,
womcn'. status etc.

S. Functions oflntenllUonal
cq.llllions, e.•. poUtiAI and
Ic.lI, cdaaeationlllnd culuaral,
cnvironmcnlll, hcalth, povcrty
"mon', ctc.

ln whll ways is the undmtandin. of
the development ofhumIn civUiSllion
important la me?
Wha& is my fcclillllawlrds &hote
people who Ile Iutrcrin. hm vlrious
worldwidc pIOblcms, C.I. pondy,
hunlCf, wu, plapc?

How canl c.....cc my undcntlndiftl
of the development ofhwnlll
civilisldon?
WbII can 1do ta pIOmotC
undcntlndi"l, respect and apprccl.-lon
ofdibnt cultura .cI customs?
Wbat CIR 1do lor chose people who Ile

IUft'crin. hm the above-menti0ne4
warldwiclc problans?

Senior Secondary
l. Concepts ofglobal cltlUnship:
1. Global Villilc
b. human ripts:
• hislory and conc:cpU: individUll riptst mlnority

d&hts, lender ri&hts, econornic and tul'urll ri&hts,
dcvelopmcntaland ....ionaI ripas, clc.

• protection ofriplS, C.I. n:lllCd documents,
Includina Univcnal Dccllrldon ofHUIM\ Ri"'",
In'.-COv.... on CivlllllCl PoUticallUlhlS, .ad
orpnlSllionl

d. al" raponslbiUtics, •.•. pace mIIkIna.
cnvironmcnt pIOICCClon, mutual aid, eradiCllIon of
povCIt)', promotion ofhui.... promotion ofmu.....
undcntancIin....xct.p, ete.

Will 1Wcntif)' 1D)'SClf.'alobI! citlun..wh)'?
ln whIt WI)' do 1respect human riplS in ID)' dall)' Ure?
How r. am liwarc of the pllahf,s ofmlnorilies _ thcir
ripas in socicl)'?

How CIn 1bccomc .coritiilNtlvf lIobli citizen?
How CIft 1promoIC haam. ripts pcrsonlll)', soclally and
Intemllionllly?
How CIft 1promotc the pcotcction ofmlnority ri.....?

Values

Anitudcs
Beliefs

Competence

Univers" core ValllCS: indiviclual- slrictity oflrrc~1IUdl;ICsthetic .ity, honesty. hum. dipity;rliionall.y; Cicilvlt)i,-coUnlc, UtiCny, ilf'eCiivlt)', inclivraillllt)'
Univenll COlI values: lOCial - cqUility, bcncvolcncc, kindncu, he_ common lood, mUlUllity, Jusdcc, bcttcnncnt oflRlftkincl
Susllinlnl vllucl: indlvldull .. sclfrcR",lon, KlfrcpIMion,lClf(ulliViUon. prinCiiplcd IQOrllity, xlfdc1cnniUlion. opcn....indcdnca
Susllinin, values: soçill - plunlity, duc !N'occss, dcm~rIC)', r.lionality,l.Olcrance, connon will, cquaa Opponunilics, humM ri&hlS and RSponsibililics, CullUlC Md civiUuuon hcrill&e
optimlstic, pdciPIIarY. critieal cnculturIllon, acllivc disposition, apprcCiMion, civie Iftd socill conc:cm, cmpIIhctic. positivc, m"",, commitmenllO COlI IndlUlClinina vII.
individUIII can makc • dlll'mncc, II'OUP cft'ortcan mlllcc 1 differcnce. action can makc • dlft'cracc, values can lnakc • difl'mnce, educalion CII'I riIIb 1 dltrcralCC, bcaamcnI orh......
soc:icticl
sclfreftcction .fCUltiv_iclfdctcnniniici1and repsllion, cmpathy, criÜCiflfiiiildn.. creative thinldnl, lCqulrin. ancl Ui" iftr~lsiCüliim'olvCment, corporIIe dccillon
ml1dna. makinl judlcmcnut commun'elt.ln. coopcllti., Promotinl interesl, upholdlnl principlcs

VI
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Scbool a5 • Civic Learaial Ageat

,
Kinckrsutcn Junior Prlmary Senior Prlmary Junior Secondary Senior Sccondary

Knowlcdac 1. The cnvironmcnt. 1. OrdeTllncss _d 1. The Impol1lnce of 1. Functlons ofschoollnl: 1. Scboal u asocial and politlc:al lient of:
flCliltics InCl fClulldons. oflllliSllions and lCtiviUcs .. elevclopina RItionlllWlICIICSS and .. soclillsation
mcmben of the 2. Rlpts InCl wlthln schools, c.,. clubs IIId civlc competence b. enculturllion
school. rcsponslbllltlcs of socictics, IRfeel system. b. nunurilll pllriotlc spirit InCl c. lCCulhnlion

2. kulcsfor school mmbcn. 2. kelillonship IInOnl school lIIlionII Idcntlly d. humln raources devclopmcnt
1- communlty IIfe. 3. School ruIcs for mcmben. c. still/yOClllonal tralnlnl 2. Schoola • social InCl polltlell orpnlSllion:

communlty life. 3. 5tudentl' dahu and 2. Orpnlsldons wllhln the school .. oflll'lisation ltI\Ieture
mponslbllltJcs. .. teacher levcl or'II'II_lons b. deUncll10n of101cs lIId responslblllUcs

4. SchooI rquillions b. stueIcnllcvcl orpnisllions c. .....01communlCldon lI'Id plltldpatlon
5. Principlcs ofc:ommunlty lire, Cl. funetions ofoqll'lisllions d. ftIncdons olOflll'lisltions, e.•. dlslribudon of

C.I. pelee llllkina. falrncss. 3. N.... ofthe cllU saclety: mouKCS, ....lllion lI'Id IftOftltorinl.
rcMOllinl· •• Idcnlity and sense ofbelon.kil 3. Schoot Il • lUIt Communlt)':

b. IUthority lIN Ic"itùnaçy .. IUthority and lqidlUt)'
c. ri.. Iftd mponslbllltia b. participation ln *eislon maklnl
d. teacher-pupil rel.lonships c upholdina.. punuit orunivcrsal vllua, C.I.
c. pupil-pupil rclllionships faimess, justice, aft'cetlon, pcacc makln" uuth elc.
f. Nia and rquladons
1· upholdlnlll'ld punuit of,",lvenal

vllua, e.l. faimcss, justice,
dec:tlon, pelee makln.. tlUth cCc.

keftcetion Do Ilct lIonl wcll Do 1observe school Am 1aware ofmy dahU and Do 1partieip. ICtivel)' ln schoolUfe? Do 1play an active role in servina m)' scbooIlnd
(cumpic witbmycl_1 IUles? rcsponsibilitics in school? HlVe 1made 11'1 effort tG uphold Md schoollllllCS?
"Iplllbes) Do llate1*c. of Am 1aconsuuctlvc Md pursuc suc" vllucs u faimess, justlcc, Do 1plrtlclpate Idl\'cl)' ln the studcnt union lIId its

IChool _lUda? mponsible mcmber of the "boal? affection, peKIC rnakinllllCl '""" tu my .m1l1lCd clubs orauoctations?
Do Il'' alonl weil schoolmllCS?
with my CIUsmMn,
plrticullity Chose who
Ile ncwcomcn to the
school?

Action: my Am 1willq to shR How CII'I 1CIICOUrIIC How cll1l encourllc myself II'Id Can. do somcthinl for my schoul? How can 1encounac m)'self InCl my schoolmalCs to
role m)' bc10nlinp wlda mysclf InCl my my classmates tu becorne How can 1encourlle myselfand my offer services?
(ellample my cllSllDlla? clusmIICS to obsme constructive and responsible schoolmaccs to partleiplte ICllve'y in Wh. can 1contrlbute tG help my schaol dcvclop towards
hl.lip..) school NieS? mcmbcrs orthe scllool? school Ure? • just cornmunity?

How canl cnCOUllle How 'an 1mcour.c m)'selfand my
mysclrInCl my schoolmates 10 uphold and pursue the
clllsmltes tu tilt. .bon slpificanc values?
lood ca ofsdIool
facilitics?

-C\
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Values

AnhuCics
Itclicfl

Competence Inkina. tcqUinnlllMt usinj an'

,

_ml Involmncnt, corporMc

-.....


