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A PLAN FOR FAMILY LIFE EDUCATION IN THE 

PRO'l'ES'l'AN'I' SCHOOLS OF MON'I'REAL 

Abstract 

The purpose of this study was to outline a workable 

program of family life or sex education for the Protestant 

schools of Montreal, based partly on the needs and wishes 

of that cOMnunity as determined Ly a questionnaire. 

'J'he questionnaire, develop(~d by t:11(:) researcher " \·/iJ.S 

sent to five hundred (500) homes in the Greal:e:c j·iontreal 

area- The results indicatcd that there was il definite dasire 

for a program, that the program should include biological, 

80ciological, psychological, and moral information, and that 

it should be taught to aIl children from the sixth grade to 

the end of high school. 

'l'he researcher concluded, aftel.' citing the expericnces 

of existing programs as weIl as the opiniol15 of experts in the 

field, that the program should be under the direction of the 

health and physical education teachers at the elementary level, 

and the guidance department at the high school level. 
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The dogmas of the quiet past are 

inadeguate for the stormy present, 

we must think anew, we must act 

anew, we must disenthrall ourselves. 

- Lincoln 

Ci-ced by Warren R 0 Johnson and JVlarqare-c Schtrc-t, "Sex Educa-tion 
At-ti-tudes of School Adrninis-trators and School Board l'vlernbers 11 , 

Journal of School Health, Vol. XXXVI, No. 2 (February, 1966), 
P:-68~----·_---_· -----.-----.-----.-



1. 

CHAP'I'ER l 

'l'lIE PROBLElVl 

The purpose of this study is to outline a workable program 

of family life or sex education for the Protestant schools of 

Montreal, based partly on the needs and wishes of that community 

as determined by a questionnaire. 

Sub-·Problems 

A. Is there a neccl for such a progrrun in Montreal? 

Do What.topics should be includcd in it:.? 

c. Ta what age levels should it be taught? 

D. What form should it take? 

E. Who should teach it? 

Defini-tians 

'l'he terms Il sex education" and Il Eamily liEe education" 

will be used interchangeably in this study. That is, sex 

education will be discussed in its broadest sense to mean 

human sexuality, the reason beinq that most proqrams using the 

term do so ln this sense. Due to the anxiety aroused and the 

inaccuracy of -theterm li sex education il, i-t is now being replaced 

in many areas by terms which are less emotionally charged and 

more indicative of the true purposes of such a program (viz. 



"Human Relations", "Family Living", "Effective Living", or 

"Personal DevelopmentH)~ 

On the other hand, sex education must be distinquished 

from sex information, or more accurately, reproduction 

education; the strictly factual program which does exist in 

sorne schools. "Sex education, as opposed ta mere sex information, 

correlat.es seDe wi th the c1evelopment of ·the human personali·ty, 

and yokes itto values and human 10ve. 1I1 

Childrcn must he made to sec sex as a part of the total 

living situation and relate it ta this. Thus, in judging an 

acl.: t.hey "lf/ill ~j udCf(~ no·t on1 y il:s inunediatc consequences v but 

UlOse of the total situation. 

In 1.: ho end vlhat \:1e are t:alkinq about iB hm-, people 
relate 1:0 each otlwr; Uüs :Ls l:he essence of sex-
ual:Lty, ·the relat.ionship~; a person forms in aIl of 
his cominqs and goinqs, Dot just in the strictly 
sexual on~s.2 . 

Limitations and Delimitations 

The survey will be limited to schools of Canada and the 

Uni l'.ed S·tates, wi th the exccp-tion of Wes·t Germany and Sweden 

whose progress in this are a the researcher feels to be of 

significance. 

It is the opinion of the researcher, whose experience 

IH.everend Fat.her Stanley Drummoncl f "'reach Sex WeIl or 
Not at 1\11", r~~l~~ __ ~'!~~~tl:"_e_é!.l __ ~.~~_a.!> Oc·tober 29, 1966 p pa 17. 

2j\1lary S·treichen Calderone V c:Ltec1 hy Edward Yeomans f NAIS 
Ins·ti-tl.rte on Sex Education: A Summary Report (Boston p l'vlasS::: 
NatlCmal J.\ssocl.a·t].on of-lnaepenôen·t SChool5;-Augus-t p 1966), 
p. 5 v 
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in education has been limited to the Protestant schools of 

Montreal, that any program developed here must involve this 

system above others. Hence, any generalizations arising from 

the results of this study will be applicable only to pupils 

presently in Grades VI through IX and from an environment 

si.milar ta those of the sample used. 

Generalizations will also be limited in scope due to 

the fact that a widespread survey involving aIl parents with 

children of these grade levels was not possible without outside 

financial ai.d. Uowever, i.t is assumec1 tha·tthe resul-ts will 

be representative of the majority. 

The major assumption upon which this study is based is 

that the scllool does have a definite role -to play in this field, 

primarily by default. Numerous studies have been cited, by 

G. H. Merrill,3 amonq others, showing that, for the most part, 

sex informat:ion is not being distribu·ted by parents or by 

outsiûe agencies such as the church. Sorne of -these studies 

will be referred to in the next chapter. 

A. 'l'here is a need for a program in Montreal. 

B. It should take the form of a three-stage course, offered 

3G. II. Merrill, 1I':('he Role of Sex Educat.ion in -the Schools" 
(unpublished Master's t.hesis, Facult.y of Education, McGill 
University, 1966). 
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in senior elementary school (Grades VI and VII), junior 

high (Grades VIII and IX), and senior high schocl 

(Grades X and XI). 

C. Such a prograrn 8hould be under the direction of the 

guidance department, but may be taught by any teacher 

qualified to do 50. 

In recent years, much has been vlri tten and spoken about 

sex education but little has been done in Canada, especially 

in Quebec. Many excellent pragrams are present1y in progress 

in the unit.cd StaLes t1 and else\'lhere, each havinq been planned 

after previous study of community nseds, thus each is differen~. 

Canadians f t.ao; are shm-,in9 siqns of interest inthis are a and 

pilot projects are now under way in Winnipeg,5 Victoria,6 

London,7 and Toranto. 8 

In Quebec, however, no formaI program exists in the 

public schools. Certain teachers have taken i t. uponthem.sel ves 

4yeomans, op.. ci't. 

51-Jarry H. Gues-t, 111'1. Report on Sex Bduca'cion" (Winnipeg, 
Manitoba: Winnipeg School Division No. 1, September, 1964). 

6 fi Synopsis of an Experimen-tal Course in Fami1y Life 
Education" (Victoria, B.C.: Greater Victoria School District, 
1965) . 

7I<.o 1'1.. II. Kinch r Il Ad01escen-t Sex Educa'tion Il from a copy of 
an article to be pub1ished in the Bulle'tin of the Ne\'v York 
Academy of Sciences, received in August, 1966. 

8J 'une Ca11wood v "It 1 s 'l'ime We 'l'aught Sex in Our Schools" y 

Canadian Weekly (Toronto, ontario: Toronto-Star Limited), 
Januai:y-i~r~--nT65 , po 4 u 



to offer programs, formaI or informaI, in isolated schools 

(such as Chomedy,9 Chicoutimi,lO and Lower Canada COllegell ), 

but no scheol system has adopted a program as vat. The Quebec 

Federation of Home and School Associations, both English 

Catholic12 and ProtestantJ.3 have appointed COllliuittees to study 

the problem;~e Catholic Association with the blessing of 

their school board and the Protestant couterpart without 

school board support. Ilowever, no formaJ. survey has actually 

been done of parents with children in the Protestant schools 

in order te see exactly what their needs are. The results of 

a simila:c Catholic surveytaken reccntJy are as YS·!: unavélil-· 

able y apart from U18 félct ·that. "an oven"Jhslminq majority vot<:~d 

for such a proqram in the schools".ltl 

For the most part, studies relating ta the nsed for a 

prograrn of sex education have been conducted among teen-agers 

thernselves, or young adults. Nevertheless, it is the feeling 

9 .. Paren·ts Approve Sex Educai:.ion Il 1 Q~~el?~_~.!!'2.~<=: __ ~!ld_S_c_l].~~~h 
Vol. III, No. 4 (March, 1966), p. 2. 

10Canadian Educéltion Associéltion, "'l'he Presen~c Status or 
Sex Education in Canadian Schools' i (C.E.A.: Information Bul
letin, Research andlliformatiol1 Division, September, 1964), p. 10. 

IlMerrill, 9J?~ __ ~~J.:. 

l2Conversation with Arnold Chaprnéll1 r President of the 
Quebec Federation of Catholic Horne and School Associations, 
October Il, 1966. 

13Conversation with Mary Kucharsky, Chairrnan, Family Life 
Committee, Quebec Federation of Protestant Home and School 
Associations, Septernber 19, 1966. 
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of the researcher that since this is primarily an area we, as 

educators, are invading that the opinions of the parents of 

school children are of great significance before any such 

program is even attempted. 

'l'his study, then, shou1c1 contribute something further 

ta the field of family life education as weIl as ta education 

in particular in Montreal. 
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CHAprrER II 

REVIEW 01" RELA'l'ED LI'I'EHA'l'URE 

A. Introduction 

We can't choose whether we will do it or not! 
We must do it. Furthermore, we cannot choose 
at what age levels we will do it. We do it at 
every age level. We need only to determine 
\'1hat formaI frame,,,ork W2 are going ta use, 
what hench-marks we are 90ing to pick. 1 

'J:hc~se sl:a.l:ement:s made by l)l~. Mary S. Calderone, Execul::i.ve 

Dire~~or of the newly-formed SCJC Information and Education 

Connei1 of U1C Uni-tc~d StaLes (SIECUS) 1 seem to sum upthe 

present attitude of educators on the subject of seJC education. 

The question arises, then, as to why there are not compulsory 

proqrarns throughou·t aIl st.ates. '1'\'10 major hurdles must firs\:. 

be overcome: the attitude of society, and the qualifications 

ofteachers. 

Society, generally speaking, is frightened by the term 

:: sex education Il • Parents feel that it will give teen-agers 

a Iicense for promiscuity. "Ye·t we don 1 t expect people ·to go 

on an ea·ting binqe whenthey study nutrition. ,12 Lester 

Kirkendall, professor of Family Life at Oregon State University, 

on ~che oUler hand r finds ·tha·t ·there is strong evidence ·to 

l Y , '. ~7 - eomans y ?E.:'_._Cl1.:.., p. . 

2Hollis S. Ingraham f Il Something Else t.ha·t J'ohnny Doesn 1 t 
Know", Journal of School Health, Vol. XXXVI, No. 7, (September, 
1966), [:>-::--33'1 .-.----.--------.-..... ---
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support the fact that children with a comprehensive sex 

education ferm responsible and competent adults, are better 

adjusted to sex than those without such education, and their 

sex behavior is more conserva·ti ve and "moral". 3 Such educa.tion, 

however, must be comprehensive. It must be such that the 

young people are trained "emotionally and intellectually to 

be able ta make intelligent and weIl informed choices among 

an array of competing alternatives " .4 This, then, is the 

primary goal of sex education: to "facilita te t.he development 

of ·the total personali"ty of t.he incUvic1ual, v!.i. th sex a:::; an 

r' 
integral part of that porsonality".J Dorothy Baruch would say 

Dr. lz .1\. Il" l~:inch y ChainlliJ.l1 of the lk;par~:nlcnt oi: Obsl:.et:c:Lcs 

and Gynaocology at the University of Wcstcrll Ontario, states 

tha"i: this Cé111. bes·t be done by firs t t:eaching accurately U18 

biological, physiological., and psychological aspects of sex 

and second, by dispelling misconceptions. 

If we can dispel this iCJllorance and ·these 
(fJuil tridderi] a:c"ti tudes b(~fore ·they 9éün a 

3Lester 2"\ 0 Kirkendall, Sex Education as Hl1man Rela'tions 
(New York: Inor Publishillg co-.:-;--r~j'~n)r;·}).:-v-:C.--

4Wallaee C. F'ul·ton, Il ~'Jhy is ·there a Sex Information and 
Education CouDeil of the United States?", Journal of School 
~Ie~l:t~~, Vol. XXXV, No. 5 (Hay, 1965) u po 2"32. ' 

5Ivlary S. Calderone, Il'J:'eenagers and Sex", reprin·t from 
the prI'~_~~,q"~~_~~c::, Oc·tober, 1965, p. '10 

6Dorothy W. Baruch, New Ways in Sex EJueation (New York: 
lvlcGraw-Hill Book Co. Inc. v --1"'"95 9T~---f)~---To----------------



firm grasp, then not only should we vBstly 
improve sexual compatability, but also bring 
up a generation of parents, open about sex and 
able to keep up with changing sexual mores. 7 

A secondary goal, perhaps, would he the prevention of 

illegitimacy and venereal disease. It must not be primary; 

the mis1.:ake made in many schools. Young people canno-t he 

9. 

indoctrinated with an elaborate set of rigid rules, ready-made 

formulae, and pre-packaged values. The educators must provide 

knO\vledqe, insight, and values non the basis of \"hich the 

adolescent may choose for himself with sorne measure of 

rationali ty among competinq codes of conc1uct". [3 'l'his will he 

his equipment for the future. 

Society, for the most part, will not attack these aims. 

ln each city where a program was begun, there has been little, 

if no, adverse puhlicity and most programs have proven ex-

tremely popular and in qood taste. H. W. Tame mentions this 

with regard to his own series of lessons. 9 

Teacher qualification is yet another matter for consideration. 

R.A.H. Kinch has said that "successful instruction.o.depends 

basically on the beliefs and philosophy of the teacher".IO 

Granted this must be the prime qualification, for the teacher's 

8Isadore Hubin, Ii'l'ransi-tion in Sex Values-Implications for 
the Education of Adolescents", Journal of Marriage and the 
~amily_v Vol. XXVII, No. 2 (Nay, --r96-5-f;--p-~--:r~E):-------------------------

9n . ~vo 'l'ame, "Should Sex Instruction he Given in School? Il 
P.A.P.T. Teachers Magazine, Vol. XLII, No. 211 (April, 1962), i)-. -35.-.-.-----------.- ------ -- --.------- -.-. -----_.---

l°I<inch, Ql?~ ___ ci.:t:.. v p. 2. 
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point of view is likely to be coloured by his own past 

experiences and by his professional training. ll On the other 

hand Kirkendall points out tha t teachers, ,\'lhile generally not. 

weIl trained ta give sex education, are potentially more 

educable than the staff of any other agency or institution. 12 

The lack of adequately prepared teachers is the 
greatest single obstacle. Tho in-service and 
pre-service preparation of teachers is an 
important element in developing effective 
programs of sex edueation. 13 

However, he goos on ta say that much more good cou Id be ac-

complished if more teaehers were aware of their obligation in 

thls matter. A valuable study done by Urban U. Flcege in 

19/1 15 found i:hat l::cachers ranked as a ma.j or and offeet:i vo source 

of information by the majority of thoso responding.l~ 

IlJames S. Plant, Personality and the Cultural Pattern 
(New York: 'rhe CommomveEÙ th-FuncC,- -r9-:r1f;--p.--::P2-.----'-------·---

12 IUrkenc1all, .<2.T~_~_,e_~!., p. 125. 

13~}~_~~., p. 1270 

l~urban U. Fleeqe, Self-Revelation of the Adolescent Boy 
(fvlilwaukee: Bruce Publishrr1cf co~~r9Lf5T;--p .2'8'2-.-· .. ----------_ .. 
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B. The Need 

It is pathetically obvious how confused, immature and 

shallow the average teen-ager's sex knowledge usually is. 

What is most disturbing about these youngsters is their blas~ 

and sophisticated attitude toward sex, and it is so truly 

unrealistic. As Kirkendall says, "t.he trouble is not too 

much and too early - it is too litt:le and too la·te! 1115 

For aIl practical purposes, the home, school, church 

and other communi,ty agencies should be jointly concerned in 

a con~limentary effort. Elizabeth Force, teacher of family 

life education fortwenty··six yea:rs, descr:i.l)(~sthe dut y of 

the home as helpinq adolescen'ts accept ,their sex raIes wi th 

confidence and al. ~;o slwrpeninqtlleir irnaqe of love. On che 

other hand, the school can reach practically aIl cltildren over 

a long period, and can draw from an organized body of knowledge 

about human development, behavior, and farnily life in arder ta 

fill in the gaps.16 The churches and other agencies rnay in 

'turn supplemen'tthese insti,tutions amonCj those cllildren they 

,reach, WiU1 emphasis on the formulation of ideals and the 

developmen-t of moral values .17 

However, in reality, ministers, parents, and in fact aIl 

sources of information except peers and teachers rank very 10w 

15Kirkenda1l, oP. cit., p. 132. 
------~-_._--

16KLizabeth S. Force l "Family Life Educa-c,ion ... }'l.re We 
Passingthe Buck'.? Il reprin'I: from National Parent--'J.'eacher; 'l'he 
P_ o~I~~i\ ~_~!~'l~~_in_~_, February, 1959 y ·p:·-r::----------- ----------,-----,.--.---

17Kirkendall, ~r~~ ___ .~i..:~. v p.134. 
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with most teen-agers, as indicated by tables l'and 2 be1ow. 

'fABLE 1 

SOURCES OF INFORMA'fION ON COUR'l'SHIP AND IVJARRIAGE 

- --- '- _ .. _-----+-_.-------_._-----------~-------_.-- -------_._------- -_._---_. - ._-----_.- --- ------------.------

Source of Information IVlen Women Both 

(nurnber responding 190 174 364) 

High Schoo1 classes 14.7% 6.9Z; 11.0% 
Co11ege classes 19.5~ 45.4% 31.9% 
Church, YIVI, YWCl\ 24.2% 19.0% 21.7% 
"Bull sessions" 87.9% 96.6% 92.0~; 

Others, such as 4-H clubs Il.1% 8. O~; 9.6% 
Information not qiven 2 .. ]~ ~ 1. 7~; 1.9% 

fram L. D. Rockwood and Mary E.N. Ford, Youth, Marriagc and 
Parenthood (Nc\'l York: John ~\fi1ey and Sorli~--I;]-lli:rt-è(r;- .. y9~f5T_;
p--':---X9:--- --

More than ha1:E of U1e group felt thal: -the school should 

assume sorne responsibility for sex education. 

'rl\BLE 2 

SOURCES OF INFOHi\lNl'ION ON SEX 

Source of Knowledge Boys (~l;) Girls (%) 

N = 934 939 

Hother 4 27 
Father 7 l 
'l'eacher 12 18 
Sib1ing l 2 
Clergyman l 0 
livorkmates 2 l 
O-ther adules 2 l 
Friends 62 44 
Books 7 3 
O-cher, o:c none 3 2 
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from Schofield, Sexual Behaviour of Young People, cited by 
Dr. John Nash in-II Sëminar on-Sëx-Ecluca·ï:ion - Hesponsibili ty 
of the Home? The Church? Or the School?'i 21st Annual Meeting 
and Conference of QFPH & SA, October 22-23, 1965 (Mimeographed). 

This was also found to be the case in a survey done by 

Kirkendall and Deryck Calderwood. 18 Glen V. Ramsey found 

that approximately ninety percent of 291 high school boys 

surveyed received their first information from male companions 

or their own experience. 19 Mothers in sixt Y percent of the 

cases, and fathers in eighty-two perceni: hac1 qiven no 

informat.ion. 20 G. V. IIamil·ton found tllat sLcty--fi"Ve percent 

of the \\TOlllen in his sample mentioncd booJ,::; and p.:.unplllets 

f l l , - ,- Li' . J' .? l one o~t 10UV-O c 1:l(:~:t source~:) 01:'101J: sex 1.n:OJ:ll1at:1on. ,", L\.n 

e<:1.rlier st:udy done by Kirkendal.1 hil\lsülffoundth(lt~ "in 

practically every ins·tance the f irst. inI:ormai:ion recei ved. 0 • 

came from associates, or from pornographie litera·ture". 22 In 

a survey taken by Belford of 3400 couples and 750 urnnarried 

young people, it was revealed that only twenty-ni!lC percent 

ISLes·ter 1\. IZirkendall and Deryck Calderwood., "'l'he F'amily, 
The School, and Peer Groups; Sources of Information about Sex", 
Journal of School Health,-Vol. XXXV, No. 7 (Septell1ber, 1965), p;:---291.----·---·-·---- .. -----

19G1en V. Ramsey, "~L'he Sex Information of Younger Boys", 
The American Journal of Orthopsychiatry, Vol. XIII, April, 1943, 
-pp··-3 4"9-=--52;:------·------·- ---- ------.-.. -.. -- - .--.---... 

20John IL Gagnon, Il Sexuali ty and S(~xual Learninq in t.he 
Child", Psychiatry; Journal for the Studyof Interpersonal 
P roc e s ses,·· V oT~---:;fxv:[fÏ-;-No' ~- -3- - U~ilglis--t~-T~Y 6"5- f ;-'·p'.--ii ~f ;- -ê-i ~te s 
Hamsey Vs s·tudy. 

21nock\\Tood and l'lord v ~E,,_.g_~~~_~.' p. 28. 

22 Kirkendall, <?E •. ___ .C..~~~"' p. 23. 
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had received sorne formaI sex education, either at home or at 

school. Their chief source of information was books. 23 Most 

stated that they talked freely to friends of the sarne sex, 

but only one-half to their fianc~s or fianc~es before marriage. 

Other children and books were also found by Bell, Bromley and 

Britten, Landis and Terman to be the chief sources of sex 

information. 24 

In Canada, Dr. Kinch found in a survey of 1126 Grade X, 

XI and XII stuélents in l-"ondon , Ontario, thatthe most: constant 
" [-

source of sexual information was "boy friends or girl frienc1s".L::> 

Many WL~re convinced t:ha-t parents are neithcr competent nor 

comfortable in this raIe. Rcsults of a questionnaire qiven 

to parents and t_cachers in British Columbia indicat(-~dthat In2 

') 6 
ou-t oE 197favoured sex ec1ucat:ion in Ule sc:ho01s."~) 

A revealinq study donc in 1965 by Gebhard ~_t. __ a]~ indicated 

that peers were the primarv source of information for ninety 

one percent of 477 lower-class men, eighty-nine percent of 888 

incarccrated criminals, and eighty-nine percent of 1356 con-

victed sex offenders. By age fourteen, ninety-two percent had 

learned about pregna~cy, intercourse and masturbation, but not 

23Lee il. Belford, "Protestantism and Sex Education", 
Advances in Sax Research, ed. Huqo G. Beigel (New York: Harper 
an-(T-r~o-w-~-p-uEfIsTle-1.:s-~-I11c-., 1963), p. 63. 

24Eockwood und Ford, ~E.':. __ s:i_-~., PI::'. 244- 24 5. 

25 Kinch, 0J?..:' __ ~L~. y p. 4. 

26Anne P. lVlcCreary, "Sex Ins-truc-tion for B.C. Schools???" 
'J.!l~}3_~ __ Ç. __ '~~~<;)1~E_, Vol. XLIII, No. 4 (cTanuary, 1964), p. 165. 
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in an integrated manner, and much was misinformation. 27 Thus, 

the most fertile source of sex information of youth seems to 

be the education which the y give each other. 

Dr. Kinch found that by age sixteen, even without special 

guidance, a higl1 proportion of young people have a fairly 

sophisticated, but mainly inaccurate knowledge of sex in aIl 

its phases. He also found, in a survey of student nurses, 

that "practically every one ofthese girls was under the 

impression that her classmatp was more experienced than sile 

was".7R ~his surcly illustrates the need for improved 

instruct.ion and discussion. l\!'; I<:irkendall has saül: 

In the matter of sex education, institut.ions which 
~;;hould assis-t youth ar('~ likethe village volunteer 
fire c1epartm(~nt. Ifthey come at aIl (they Clash 
qallall"tl y up after the house has burned dmvn fi 29 

From another viewpoint:, one could say that youner people 

do not qet enough information ta resist the desire to conform, 

and so get into trouble. 30 

Takinq aIl these studies into consideration, it does 

not come as a surprise that Merrill found a significant dif-

ference in attitudes between boys who had had a formaI course 

in "lluman Eela tians il andthose who had not. The latter group 

had received most of their information about sex from friends. 31 

29 T' 1" î Il . t hlr .. enüa , s>p_._~~c_~~_., P. 23. 

30 ll Sex Data Urqed for Younq", 
1966, D. 6. 

'l'he j',10n-treal S-tar, April 30, 
--_. --- --------- -----
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The need, it appears, is to supplement home instruction. If, 

as Merrill has pointed out 32 (supported by Kirkendal1 33 ), -the 

family is accepted as the social and child-rearinq institution, 

then much still remains to be done to strengthen it as such. 

Harlow, in his studv of Rhesus monkevs with surroqate 

mothers, and Spitz' on mother-deprived infants, have shown 

that without proper mother-child relations, the offspring are 

not capable of "normal aciult heterosexual contacts, and ex-

hibi-t symptoms which look very rnuch like human ment-al disease ".34 

Thus, early experience is alI-important in settinq tllO capacity 

of the orqani sm to respondto inforlllation that com(~s la I:or on 0 

'.L'herefore, -1:110 chilc1 in the firsL ear1y years 
of 1ifo does not dovclop a fullv articulated 
scxua1 st.rucl:ur(~, hut ratherl:llere are limit!'i 
and pé:.:!:'all1c~t_er!'-) set, \'li Ulin and arounc1 \vhichthe 
qrmvinq child will opera-te. 35 

Healthv sexualit:y, -then, shouleJ "begin at home and he 

perfectod at school ane( colleCTe". 36 Patricia ivIinuchin, in a 

s-tudy of 105 Grade IV middle-class chilc1ren, found that \·lhilc 

t.he home influenced personalil:v orqanizal:ion, iL wasthe schoo1s 

whichinfluenced attitudina1 levels. 'rllélt is, clli1dren \Vere 

affected not only by direct attitudes toward sex-role development, 

32-[} , -1 
o jlC ., p. 23. 

33Lester A. Kirkendall, "Emerqinq Concepts in Family Life 
Education", .s_c)loo~.r~~v:.ioctv, Vol. LVI, No. 8 (Octobcr, 19 i1B), p. 45H. 

34(, - . -'. -.clqnon r ~n °
0 
_<:~o_L:. , pu 216. 

35 0 " - l b Hl., p. 21 H • 

3 6Curti s ]ô;. l\verv r "Sex l::duca tion 'l'llrouqh Hose-Coloured 
Classes", 1'h~ }~duca:t)~ol]._Dic~est, Vol. XXX, No. 4 (D(~cemberf 1964), 
D. Il. 
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study of 105 Grade IV middle-class children, founc1 that while 

the hOUle influencec1 personality orqanization, it was the schools 

which influenced attitudinal levels. That is, children were 

affected not only by direct attitudes toward sex-role development, 

33Les·ter A. l<irkendall, il Emerqing Concepts in l?amily Life 
Educa·tion", 9~I-!9o;!-_."R~~~"e'\,vr Vol. LVI, No. 8 (October y 1948) r p. 458. 

34 Gaqnon f ~!?~_ ~"~_.!:., p. 216 0 

35 "r} . "' 
- :_~_~~ 0 , 

p. 21B. 

36Cur-tis E. Avery f li Sex Education 'l'hrough Rose-Colourecl 
Glasses", ?:~~~_~~~t"~lc::_~:t::._~<::)~"_l)}_~[~"s~t, Vol. XXX, No. il (Decembl~r, 1964), 
p. Il. 



but also by attitudes toward the formation of thought and 

opinion, and the value of exploratory reactions. 37 Terman 

17. 

and Miles
38 

found, as Margaret Mead had also discovered in her 

study of three primitive tribes in New GUinea,39 that cultural 

influences are greater than heredity in masculinity and 

feminini ty. Terman observed that masculini ty-feminini ty \vas 

definitely associated with amount of schooling, age, occupation, 

interests and domestic milieu, and that the next closest as

sociation was with heredity and cross-parent fixation. 40 

Unfortunately, as Dr. Calderone points out,41 the 

difficulty young people have today is that adults have not 

given them il elea.r picture of \V'ha-t milleness and femaleness 

mean. "l\c1ults have often dm:mgraded DI.' limited t.he concep't of 

sexuality ta the genital Perhaps then, part of the 

il3 answer lies in educating the parents,· not only 50 that they 

may be effective in the sex education of their children, but 

37patricia Minuchin, "Sex-Hole Concepts and Sex 'ryping 
in Childhood as a Func,tion of School and Home Environment", 
Child Development, Vol. XXXVI, (December, 1965), pp. 1033-47. 

3BLewis M. Terman and Catherine C. Miles, Sex and 
Personality (New York: McGraw-Hill Book Company: Inc.; 1936), 
pp. 460-61~ 

39Ma~garet Mead, Sex and Temperament in Three Primitive 
Societies (New York: Morrow and Co., 1935), p. 452. 

L,W'l'erman and Miles, op. cit,,; po 463. 

il] 
-' 'Yeomans, ~p. ~it 0 v p. 5" 

L12 Ibid . 

43Kirkendall and Calderwood, ~p. cit., p. 294. 



also for their own feeling of self-confidence, sense of well-

being and personal adjustment, and so that they might work 

co-operatively in improving society's attitudes towards sex. 

Il'l'he sexual crippling of the adult portion of the population 

almost automatically and inevitably passes itself on as a 

crippling force to the growing young. ,,44 

Considering, then, every child's right to this body of 

knowledge, as asserted by the Reverend Eric Caulfield of 

Arvida, Quebec, and the opportunity to internalize it in a 

sound manner so -chat" hi s sexuali ty becomes an in-cegral part 

of his -total persona!i ty" , 45 one cannot faillo agreethac U1e 

school must play a definite raIe. This must take the form of 

parent education, child education, or preferably both. As 

Rubin points Ollt, this may also help sexual deviants to better 

understand themselves r and the community to free itself of its 

punitive attitudes toward aIl sexuality.46 The researcher 

will now consider how this is presently being done. 

_._--------_._--_._----- ----

44JVlary S. Calderone , "'l'he Developmen-c of Healthy Se}cuality", 
Journal of Health, Physical Education, and Recreation, Vol. 
XXXVI I, No-.-j-(September, 1966), p. 25. -----------

L15Eric Caulfield, "Seminar on Sex Education - Responsibili-cy 
of the Home? rl'he Church''? Or -che School? Il 21s-t Annual r-'leeting 
and Conference of QFPH & SA, October 22-23, 1965, p. 4. 
(Mimeographed) 

46Isadore Rubin, "Homosexuali-cyH f SIECUS Discussion Guide 
Number 2 (New York: SIECUS, Oc-tober, 19(5)--;-P-:--,c, .--- --------



Ce The programs 

1. Introduction 

Warren Johnson sets forth seven theories of sex 

education,117 most of "'lhich are being practiced somet'lhere today. 

These theories range from no sex education at aIl -- the why-

create-problems-approach - found in many parts of Canada and 

Australia, to toleration found in many parts of the united 

States, through to complete frankness almost to the point of 

bluntness, knovm as the "shock treatment". This latter is 

perhaps best exemplified by A. S. Neill, principal of Summerhill 

school in England. Taken together, there seern to be alrnost 

as rnany approaches ta the subject as there are opinions on it. 

One area, hewever, which rnost educators seern ta agree upen is 

best expressed by Kirkendall: 

The only possibility is ta give objective, 
accurate education ahead of unwholesome, 
harmful misinforrnation .••• 'l'he choice of 
being there first, or later if at aIl, is 
the only choice which educators have. 48 

Of the fifty-five city school systems in Canada reporting 

in a Canadian Education Association survey, fifty-four offered 

no special course. Greater victoria operated the sole program at 

that time. Reasons cited - no demand, no textbooks, no time, 

no authorization, etc.,49 - were as varied as the positive 

L17 
~ 'Warren R. J'ohnson, Human Sex and Sex Education 

(Philadelphia: Lea and Febinger, 19~3), pp. 160-179. 

48Kirkendall, Sex Education as Ruman R~lations, p. 39. 

49Canadian Education Association, op. cit., p. 12. 
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suggestions for implementing a course. 

One of the first problems encountered when planning for 

sex education seems to be the need for a decision on the form 

of the program; whether it should be integrated with other 

courses or be gi.ven as a separate course. This i8 someL:imes 

expressed as the indirect or direct approach. Concepts of 

family life used to be integrated with various subjects, but 

the present trend 5eems to be to offer courses on the family, 

preparation for marriage, and personal adjustment, particularly 

inL:he later yea.rs of 11i011 Bcllool. HO\vevcr, far fl':om rej eC'L:inq 

inteqration ,the founélations of ·these concepts can be sounc1ly 

laid in stllrj ecU:; [:;l1ch uS bioloqy, home economics, and social 

[jtuch.es" 

'l'he lIlùjor disadvanLlgcs of Jche indirect rneUlOd, or 

inteqration, as the sole approach are: lack of co-ordination 

with other subiects, incomplete pupil coveraqe for aIl topics 

(especially under subject as opposed to grade promotion), and 

acadeInic rather than functional teachers such as guidance 

workers, 
/- 0 

counsellors, or family-life workers would be.~ A 

Scottish experiment reported that tl1is approach lacked reality 

and completeness, and thus the simple, direct approach is 

51 favol1red. - On the other hand, the integrated approach was 

favoured by Kirkendall until 1945,52 and is still advocated by 

51 .. Sex Education - III: 
Scottish Educational Journal, 
T~T58f ;'.p-.--TGo.-- -_ ... _--_. _._.- ----... 

Instruction for Boys", 'l'he 
Vol u VLI, No u '19 (December--5 f 



Benjamin Gruenberq,53 the reason being best expressed by 

Mrs. M. McIntosh, President Emeritus of Barnard College: 

We mus-t face the fact tha-t sex really runs 
through aIl our subject matter. It can't be 
sifted out and put in a separate period. It 
must be the concern of the entire faculty.54 

'rhis attitude has been put into prac-tice by -the head of a 

21. 

Scot-tish girls' school, where the integrated approach is being 

supplement:ed by uni ts in hygiene and advice from the school 

5r.: medical and nursing staffs. ~ 

Kirkendall, in 1945, realized that perhaps the most 

promising approach was one Wllich made sex education incidental 

to, yet an inteqral part of, a broader educational objective. 

That is, desiqll a functional course which will meet genuine 

and e~d!Tt:i ncrpup:il nced:'j'; a cour~-;e which vlOuld briller toqetl18r 

mental hyqiene, personal guidance, fUllctional health, family 

living, and sex instruction. 56 Ideally, however, instruction 

in other subjects still must be co-ordinated in order to 

provide a fully developed program. Snch a program, then, would 

be a natural outgrowth of the (Juidance department, as in 

Illinois. 57 '.t'he Fifeshire experimen-t \lms desiqned along these 

lines, but the only conclusion drawn was that sueh a program 

53Ben jamin C. Gruenberq, Hiqh 8c11001s and 8ex Education 
(Washington, 1). C.: U. 8. Pubiie --flèaItE---Servrce~-19 5ôT:-- - ----

54 '. Yeomans, ?l?_. ___ .c=:_J.:.~_., p. 

5511 8ex Education - II: Ins-truction for Girls ~ 'l'he 8cotJcish 
~_Q.l~c:a_~ig_~~~ ___ ~?_l~:r.:.l~~J.:., Vol. VLI, No. 48 (November 28, 19-5-8r~-p::--7Lf3-. 

57IbicL 
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should have been introduced earlier in elementary school. 58 

Many schools now, as a result of experimentation, have 

introduced not an entire course, but have integrated units on 

the topic into a health course or other subject. This has 

bean donc with the hopa of being able to offer a course in 

"Effective Living" or "Family Life Education" in the near 

future to certain age groups, preferably at the senior high 

school leve1. 'l'his was revealed in a polI by 'l'h~ __ Î'la-t:-_:!:~_l~'-~ 

§Ehs>_~~~59 where ninety-six percent of those pol1ed favoured 

sucb an arrangement. It was also prcfcrred by 121 out of 197 

teacllc:es and parenb3 stu:-veyad in Dri-tish Columbia, 60 as weIl 

as by most parents polled recently in Chomedy, Quebec. 61 

'.I.'lwre seoms t:o be :eoom 1 then, for both approaches v for as 

N. Hao Spiers points out f \1 to teach biology withou-t i.:.eaching 

family life is positivaly immoral/l. 62 On the other hand, Mary 

Keatlcy, Headmistress of Perrycroft Secondary Girls' School, 

Tamworth, Staffordshire, holds that time must be allocatad in 

the weekly program for consideration of the art of living and 

[- 8 
::> 1\ Sex Education - 1: A Fifeshire Experiment ", 'l'he 

Scottish Educational .Journal, Vol. VLI y No. 47 (November 21, 
T9-5-8)-~--p-~--7-2-5:---------- ----------

59Kirkendall, §~..?~~c!l1_c:_?-ti~!?-~~~_lIu.~~_~_ReLa..~_ion~, p. 45. 
cites this study. 

6 OIv!cCreary il ~J.?_. __ <2.i t. f 1) ° 165. 

61" Paren-ts Approve. 0 • Il r ~.P_ 0 __ ~~_.!:." y 

62 N. Rae Spiers, "Sex Education: 
:t!.1~ __ ~èl'!..c_~~_~.?y __ q:!:ge_~.:t:-, Vol. XXXI, No. 3 

p. 2. 

Beyond the Biological", 
(November, 1965), p. 24. 



the importance of relationships, since learning to live is as 

important as academic attainment. 63 

Following is a discussion of current programs in the 

United states, Canada, Sweden and West Germany. 

2. United States 

AlI levels, from elementary school 
through college, need appropriate 
units for study of the sexual develop
ment of human beings to bring under
standing as weIl as an appreciation of 
the responsibilities and values related 
ta that development. 64 

'l'his stat:.emcn-t r sbJmminq from the succeS~3 of many of the proqrams 

found in the Uni tcd Stat:es" ref lects t:11e present-day at-i:i-tudes 

of many educators involved in Ule plamünq of ~:;ucb proq:rams. 

In Flint_ y [\1icl dJJéln , t:.llC px:e-adolef;cent proqram (Grades 

IV, V and VI) consis-ts of three sessions fane hour each, \vith 

the sexes segregated for two of these. The aim of this course 

is ta help -the child understam1 t:he grovrth and reproduc-tive 

facts of life in a positive manncr and ta therefore understand 

and accept new changes in his body. Films such as It's 

W?_~d~xful:~~ei~.'i.. __ ~~~~i:.:.!. and Iil~m~!!._~~qi~:t.!1_~]'~Ls_ for girls and boys 
6 ~-

respectively are shawn. ~ 

63lV1ary E. Keatley, "Letter to the Editor", 'l'he 'rimes 
p~c.t_~~~tio}2.~:L __ ~_~l?JJJ:~me_nt..p No. 2591 (January 15, 1965-f~--t)-::---n:f9. 

6 t}Wilbur ,J. Cohen, "Pamily Planning: One Aspect of 
Freedom ta Choose", cited in SIECUS Newsletter, Vol. II, No. 2 
(Summer, 1966), no 1. ---- ----- ----------------

65George C. Chamis, Sex Education Guide for Teachers 
(F'lin-t, VüchiCfan: Flint CoÏilÏnunn:V-S-cTïooT:s;--PiG-GT--p--.--r~---
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Students in the ju~ior high schools in Flint receive 

four sessions, the sexes being separated for two also. The 

aims here are to interpret pubertal development, reproduction, 

foetal development and birth, as weIl as prepare boys and 

gi.rls for healthy heterosexual rclationships. Films shown ta 

both sexes include ~~~y to_~~~~~ and G~rl_~_C?_._~~_~~~]_. 66 

In Grade XI, the key concepts to be explored are love, 

human sexualitv, equality, and responsibility. Eiqht or more 

one hour sessiollS arc offered to co-educational classes, with 

timc beinq made available for individual couns("!llinq. In 

ordc~r 1:0 1181p sLudents unders"l~anc1 t.he adjustment neccssary 

for successful adult.hood, mar.'riaqe and paren·Lhooc1, films su~h 

s11.own. (j '1 Some fur-ther study is cIone ofthose "l-:opics covered 

in Grade VIII, the amount depending on the needs of the students. 

This exemplifies the spiral approach, found in many dif-

ferent subjects in the united states. Thus, reproduction 

education in Flint i5 taug11t early, gradually leading into the 

whole realm of sex education, then family liEe education 

during adolescence. George C. Chamis, co-ordinator of the 

Family Life Education program illustrates this relationship by 

means of the following table. 

67· . ? l).Jl.9.., p • - 8 • 
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'l'ABI.E 3 

FAMILY LIFE EDUCATION IN FLINT, MICHIGAN 

Family Life Education: sociology, psychology, anthropology, 
biology, social work, homl?~ econolllics, 
education, psychiatry, medicine. 

'rhe l''amily: insti·tution, interac·tion, structure-funci:ion, 
situation, development . 

. -----._--_._._._ .. __ .. _---_._----_. -- ----_. _.-'-'- . __ ._--_.-_.- ----_._---_._----

Sex Education: 

Hurnan sexuality - ati:itudes, omotions, values 
Sex Roles - Male, Female 

uirth ·to Dea Ul 

r' -'-'----. --.-----_ .. _- --'----- -.-- ----_._-.. -.... --. __ .---... -.. --.-----------.. ---
~ L{ c:.r~1~5.?_~~~~1.<2..~~~ 1~_1 ~;~.tu.<2. éli:. i~l~ : 

1 Bioloqy 
1 Ana·tomy 

Physiology 

Discussing the purpose of such a prograrn, he says: "It is 

necessary to provide enough guidance to 11elp the parent while 

at the sarne tirne provide a rneaningful expericnce for the child".68 

In Washington, D. c. the course 'i Personal and F'amily 

Living" is offerce! -to aIl children and a·t aIl levels 0 Here, 

68Ibid., p. 13. 
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again the spiral effeet is seen, the same tapies being ineluded 

in each grade but with successively more detail. In elementary 

school the firs1: semes·ter is enti tled "What about me? - My 

Health, J?eelings, How 1 Grow" while the second semester is 

devo·ted ·to "My Family and Friends - 1 Share, 'l'ake Care, and 

Believe
,
•• 69 The program in junior high school would add such 

topics as qrooming, disease, adjusting, personality, emotions, 

drugs, and first aid. 70 Students in Grade X receive the basic 

junior high curriculum, but in more detail, while Grade XI 

students devote most of their time ta mental l1ealth, marriage 

and family livin9, dati119 and engéHJernenb3. In Grade XII, wilh 

the sexes separated, the boys receive one semester of community 

heaJ lh élnd one of physical eéluca·tion. 'l'Ile 9ir1s, inlurn, l:e--

celve home nurslnq during the first semest.cr, ·then one semes'ler 

. . TI of communl·ty hea.L th. - 'l'hroughou·t aIl grades, the course 

consists of three or more periods per week. Mrs. Elizabeth 

Force has salél of ·the Washin<::rton proqram: 

The forthright attack on social problems through 
education for personal and family living is 

69as outlined in ·the Cur:ciculum l~esource Bulletin: 
Personal and Family Living for the ElelilentarY· School (Washington, 
D :-ë-.~~·--f963)------·-·~---·--··- -----.-.. --.-.---------.. - ---.......... -.-.-.. ---

70as outlined in the Curriculum Resource Bulletin: 
Heal t.h and Fami1 y Life EducaE:con-·for·J\lnloi·-tîlqh--Sc11-60l·s-
-(was-il-r l1-éito-n-,--D~C·~-;--T96·Lr f··---···--·_·· ---. -. - --- .. -._ ... -....... ---.-.... -.-._--.-.--

71as outlined in the Curriculum Resource Bulletin: Haalth 
and F' ami l y Li f e Education ror-se'il :cor·-fÏ{('-h-·-E'-l~-lÏ.o·oTs- -(WasTï{n~J·to-rï·;-
i)-~-C-:--,--I96jT~-p-. 1:L:-·-.. -------·--··------.. ·-·~_·- ------.-



bringing results and will continue to do so, 
sa long as the leaders and the teachers respand 
ta the ~~fficult challenge of this project 
effort.' 

'rhe proqram a·t the GermantO\'m Priends' School in 

Philadelphia is planned for flexibility and, like that in 

Washington, extends over a period of the child's time in 

73 school. One of the aims of ·this program is to encourage 

27. 

the children to c1evelop a moral code of their owni they are 

given information as a guide, not as a prescription. The 

formaI course consists of one session in Grade VI health for 

the teacllinq of anat".omical informat.ioIl, four sessions in 

Grade VIII social studies \1l11cre population r sCJawlity r moral 

and cultural aspects arc discusscd. In Crades 2~ ilnd XII, 

ei("fbt ~:,cssions are dcvol:edi:.o dit;CUE3sion of c!,itinq and maITiaCfc 

preparation, usiner Evclyn Hillis Duvall's Facts of 1.ife and. 

cussion gui.de. APéU.:-·t From thes(-~ formaI scs~::;ions, much is 

donc in the way of intcgratinq the topie with other academic 

subjects. 

In San Oieero, California, five anatomical lessons are 

givcn to children, segregated by sex, at the end of Grade vr. 74 

Then, from Grade VII througll Grade XII, each puril takes part 

72Washington Board of Education, Brief of the Curriculum 
in Eeal i:h and ~'am il y Life :Gducation (~vas}~rî1gfo-rï-~--~D~.~(~~-;·-1963)-~-·-
p-:lT-"-----·-·--·-·-~---·-- -.--.------.~-- -. -.---._--_.-.. -_._--.,_ ... -

731<:ric V'J. J"ohnson, "'l'he Horne F rrhe School. and Sex Education r; 1 

reprint from the Germantown FriendsiSchool Bulletin for Alumni 
.:tJ1~ }~~L"5:~11.t.~p Vol. -IV~··"·No-u---3- - (Spr:Cng ,--i9-66T~-'-- ..... ~---._.-----_.-------

74Cuest, op. ~\~., p. 22. 
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in six group counselling sessions each year; one each week for 

six weeles. Students may be taken from either science or 

physical education in qroups of 'twenty-five for ,this period 

of six weeks. There is no outline for these Social Health 

classes, for it simply meets the nee~s of the group members 

as ,they arise. Hence, it has been found that discussions in 

Grades VII ta IX center around dating while Grades X ta XII 

'Ir: pre fer ta discuss courtshi p and marr iage prepara'tion. :J Even 

though individual counsellinq is available, most problems are 

discussed in the grouD atmosphere. Concurrently, the broader 

él.;c;pccU:; of family life education arc baillCJ tauqlrL: in hOlllC;-' 

mLlkinq anel social studics. 7G It is reportcd to be a very 

popu.lar and sncces~')fnl arranqcmcml:. 

j1lany other !'3chool bOilnJs have introduccd cour!:;cs s:Lm:i.lar 

to those describcel, consistinq of one ta three sessions in 

Grade VI or VII for anatomical informa'tion with ,the sexes 

secrregated, [OLl.m"led by up to ej9ht sessions in junior hiqh 

school for loosely structl1recl discussion on oit,her facts or 

problems. 'J'hese sessions are CJ(~nerally :Led by 'the school nurse 

(for girls), physical education teacher (for boys), or doctors. 

In senior hiqh school, hm,'lever, the emphasis shLE,ts ·to pre-

paration for marriaqe, with either the guidance department or 

outsida fmnily counsellors sunervising co-educationai sessions. 

75G. Caere liJetherill, \;j\ Cornmunity Social-IIygiene 
Education Proqram Il y 'l'he ,TournaI of Ecluca'tional Socioloqy, Vol. 
XXII, No. 7 (Jv1arch, T9 '19f~---p:--Lr7Tf.- .. -.-.. - ---- .-_.--- ----- -.---- ------
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The sessions may number anywhere from four per year to one 

per week. This tyoe of program is currently being offered in 

certain Connecticut schools,77 at Park School, in Baltimore, 

Birch-Wathen School in New York Ci,ty, 78 North Shore Coun'try 

S l ] , W ' tl l '\ l ' , 7 9, .' , , t Day c 100. ln lnne- ca, ,., lnO].s, ln Unl versl'ty Cl. -y, 

i\t ' , 8 0 cl' Ad C ~ ,y 1 81 JI].ssourl, an ln ams encer, ]\jew orc. Worcester, 

Massachusetts is presently in the process of setting up such 

~ , B 2 ~ 'l V ' ,,83 d 1',1 th . t a proqram. Tlle programs ln Roanoce, lrglnla an ~or 1ng o~, 

'l' 84 ' ']' t t J t 'J' ff ' th Il ' 0110 are SlTnl .ar ln con'·en- )u'- Ctl· ·er ln ,- at ': 1ey are ln-

'teqrated (lirectly into the lwalth program and spiral in '!:hat 

suhiect f:COlll kinderqartcnthrouqh Grade XII. '.l'he program in 

the primary grarles consists Inainly of raising pets in the class, 

v'lil:h l:h8 heéll Ul b~acher (ll1sW(~rinCf quest,ions posed bythe 

chi Idrec'n. 

T7 S. P. lVlarland 1 Il Placinq Sex Educa'tion in ,the Curriculum", 
~l~:LJ2.(=:):~él.}(é:l:.r)r~ar~, Vol. XLIII, No. 3 (December, 1~)6l), p. 132. 

7BLetter from Dr. Alan F. Gul:tmacher 1 Presiden't of Plan
ned ParenLhood-World Population, ,tothe National l\ssocia'tion 
of Independent Schools (NAIS), September, 1966. (reprin't) 

79Letter froInthe Winne'cka School Board, Winne'tka 1 

Illinois, to NAIS, September 19, 1966. (reprin't) 

8 0Guest, ~T~._. __ <;,it .. , pp. 25- 2 6. 

81Letter from Dr. Carl Alden, school physician, to SIECUS, 
ci ted by Gues't, 9J~. __ ~:b.~~,., p. 15. 

82EditoriaI, The Evening Gazette, Worcester, Massachusetts, 
October 18, 19G6, p''--·'-6·':-·-''-··_'---~--------

84IJ 'd -~~._. , p. 28. 
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The remaining programs to be mentioned are those which 

are planned for a specifie grade or level in school. Although 

-they do not carry on throuqh school wi th -the child the content 

at any level is similar to those programs previously described. 

There is, however, one major difference. programs such as 

those in Washington, Flint, and San Diego were planned by a 

commi ttee of the _respective school boards, wi th the help of 

parents and professionals, then implemented by the whole system 

concerned. 

'J.'he followinq progralllf~ were se-t up nnderthe capable 

efforts of one individual or sllli111 inforlilal eOllllllittee, who 

"t_hen receiv.::xl nuthori.:;,ation frolll the sehool board in quest:ion 

to :Ï.mplcllIcmL:i:he cour~;c in ,_1 P21:-ticnliU:- ~:;chool. 'J'hl1f: f in 11l0f:l: 

of the followinq cases, one individual, one level, or one 

school only is involved. 

H. W. Tame speaks for most educators when he savs 

that the riqht time for specifie instruction in sex is during 

the last years of elementary schoo1 85 (ages ten to twelve), 

just prior to the onset of puberty.86 It is at this level that 

misinformation is most easily squelched, objective information 

can be given befare the shock of puberty (made worse through-

ignorance), and the foundation for sound attitudes can be built. 

U5E. ftJ. 'l'ame, "Sex Ins-truction in -the Elemerrtary School", 
P.A.P.T. Teachers' Magazine, Vol. XLII, No. 209 (December, 
1-9-6Tf;--r) .-- -::fcL:---------------------

86 nl[ • 1] see l'errl _, for a full discussion of this 
facto 



) 
Miller and Blaydes concur, saying that: 

The time when this is most successfully 
taught is in the first stages of puberty 
while the child isthoroughly aroused in 
his curiosity about sex and before he has 
acquired a degree of sophistication concerning 
his supposed knowledge of the sUbject. 87 

!Ience, most schools do offer some type of information to 

31. 

children in Gnade VI or VII. Generally, this is given as a 

part of the health course, with boys and girls separated for 

the presentation of anatomical and physiological facts. 88 

The detail covered and time spent may vary in schools 

\vith no discussion (as is donc in many schools in Montreal) 

ta a course such as that taught by Dr. Morris Wessel, 

pediatr ician in New Haven p Connect.icut." n 9 Dr. We~3sel services 

the Katherine Brennan School in that city, and in 1965 began 

ta give weekly les sons ta one Grade VI class which grew in 

lengt:.h from ·tan ta fi:E·ty minu·tes as t.h(~ children trusted him 

more. 90 The course was primarily one in health but by April, 

870avid F. Miller and Glenn W. Blaydes, Methods and 
Materials for 'l'eachinq the Bioloqical Sciences --(N-e,:;-york.-: 
i~CGraw-=-IT[il---r30ok·-ConlJ)~ii1~y~-Inc .-~-]~~f62l-~·-1;-:'-·-4f5~-

88A. IL Steinhaus, "'l'eaching the RaIe of Sex in Life", 
Journal of School Health, Vol. XXXV, No. 8 (October, 1965), 
p~·-j5-9:'-·· ... -._ .... - -._ ... ---

89Barry E. Herman, Il i\ Pedia trician 'l'eaches Sixth Grade", 
Elemen·tarv ~~ho~~_J~~~rI1al::.Y Vol. LXVI, No. 8 (May, 1966), p. 417. 

9 O' J • -1 I_~_~~. 1 p. 418. 
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arose within the class,91 guided by Dr. Wessel. As a result 

of its success, the course is now continuing in the two Grade 

VIls on a weekly basis. 

V. N. Kolbanovskii, studying possibilities for sex 

education in the elementary schools of Russia,92 feels that 

moral instruction as weIl as sex or reproduction instruction 

should also be given at this level, but by the elementary 

teacher rather than an outside physidian. rl'he dut Y of the 

latter is simply to give facts, while the teacher is closer 

to t:he childrcn and can supplem0.1Ytthe parcnt:s 1 I::.eachinqs ~ 

Kirkendall dcp:ees r 93 saying I::.hatthc elcllIent:ary school d,oos 

havc a funci:ion in the building of object,ivc; and wholesome 

é1U:il:.udef; in t.he chilcL He recommends t:héltl::.hc cla!:3s ]ceer:) on 

Scic::nce 

J'. II. Seliqmann, New York: Simon and Shuster, 1949). 

Rirkendall makes mention of the fac'tthat. any 

course in family livinq at the junior high school level should 

include not only 'che anatomical and physiological fac·ts in 

more detail, but also units on personality, emotions, adjust-

ment and attitudes, inter-personal relations, and the 

91n~i._~~., p. 419. 

92V. N. l<:olbanovskii, "'.l'he Sex Upbrin<Jing of the lhsing 
Generation", Soviet Education, Vol. VI, No. Il (September, 
1964), po 14 .-----' "--~-- --,-----. 
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establishment of values. 94 Since many of these tapies will 

carry over ta the senior high school level, it is important 

that the teachers have sorne background in psychology here as 

weIl as anatomy. 

Hawaii Preparatory Academy in Kamuela, Hawaii, offers 

a program for four intensive days to aIl Grade VII boys and 

boys from other grades new to the school. James M. Taylor, 

Headmas·ter and teacher of the course, feels that this con-

centrateej course avoids the posi:ponement of answering questions 
q [-

posed by "the studcnls. _.) 'l'he course consi[J"ts of lectures ,the 

'l'he prOCfralll in I(anSël:::; CiLy" IJlissol1ri 1 also a sllori: and 

inLew:;i va on(~ for Crack; VI l pupi l~; 

televiseél films as a -jumpinCf-"·off point for discussion. 96 In 

Gra~e VIII, pupils raceive five televised lessons, each fol-

lowed by a class discussion. Schools here feel that better 

rasults are achiavad wieh tllt:) use of qualifiL~d people and the 

besl: aills availabl(~; somethinq that each school on iLs own 

would b(~ unable ta do. 

Belmont Hill School in Belmont, Massachusetts includes 

in its curriculum a course in ethics for aIl Grade VIII pupils 

94-1 1 . 1 Jl( • , p. 5 B. 

~ r-
JI,c"U:er frol1l \Tam(~s H. 'ravlor t:o NAIS, September, 1966 

(reprin"L) . 

96 1-1e1en l'l. Cox, "Sex Education Via 1ns"tructional T o V. 1., 
lJournal of Healt:l1, Phvsical Education and Hecreation, Vol. 
x:X-xvfT~-lJO--=--Lf --(L\p-r-ir,---nHn~T ~--p'--7I .-- - -.- - -------------~-~-
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and aIl pupils new to the school. 97 Group discussion is the 

primary method used here. The first semester topics include 

ego and emotions in order to involve pupils in discussion, 

then human relations; the family, social relations and 

anatomical facts are covered in the second semester. The 

last unit i8 devoted to a study of the characteristics of man, 

as weIl as manners and etiquette. 

The continued attempt at offerinq a minimum of sex 

facts and a maximum of atti tude-c1evelopment concerts a-t this 

level is seen aiso in the Personal Development course offered 

in Columbus, Georqia. Uni_ts here include: re{n:,oduct:ion of 

living forms, relati_ons with people of the opposite sex, and 

fam.ily and cOlllllllmity :tife. 'J'lw lat.tc~r includes Cl ~;ect_ion on 

moral and spiritual values u ()B 

Hinsdale, Illinois offers a variation of the Georgia 

course. The topics in this semester course are: maturity, 

adolescence, child deve10pment, and the family. Ii: is of 

. ~ l' ]()18 99 interest to note that this course was lnaugurac8c ln __ ~ . 

Discussion and films such as IIuman Growth and Human Reproduction 

are now the main tools used. 

97Letter from John H. Funk to NAIS, September, 1966 
(reprin-t) . 
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c. Set.!i~!=-}ij~q}~ __ !?.~_I:~_ol ~E<.?3Eams 

A t] '1 b G 'bb d L h 100. 1965 . s'ucy (one y ~rl ons an 0 nes ln 

indica-ted that values and attitudes of adolescents tend -to 

shift from "idealism" in Grade VIII to "realism" in Grade XII. 

Thus, the emphasis in senior high school seems to be on 

courtship, marriage, and family life rather than on personal 

goals and social activity. Most schools offering such a 

course make use of the group discussion method primarily, 

making the presence of a qualified group leader here csscntial; 

~;;olllC'onc ])):-e1:aral:>l y \vith a n~3ycholoqv b<1ckqround. Dr. Calderone 

lwrs(~lf qi"r:!~:~ t<1lks to v<1rÏ.nn:c; qronp~; aL this level r ~mch as 

t_ha l: Cf ivcn laf;!: yeé1r to the ~)l:ndenl:.s of Blair l\cadcmy r 

'J'lH! atll\o~;pher:c~ is l:h(~n ~:;et for 

sll\élll discussion qroul>s. 

Calderone would also advocate, at this level, a con-

sideration of man ili relation to his environment as weIl as 

the clynamics of population qrovrth in rclationto family and 

'] l . 10') soel.a, p ann:Ll1q. -- ,- Necelless to say, Margaret Mead also favours 

that sucll an area be included in a course on marriage. 103 

lOOWarren D. Gribbons and Paul E. Lohnes, IIShifts in 
Adolescents' Vocational Values", The Personnel and Guidance 
J~~~:t;~~al, Vol. XLIV, No. 3 (Novembe-r;---ÜY65)~-p.---25T~-~-----------

lOlLetter from James Howard, of lliair Academy, ta NAIS, 
September, 1966 (reprint). 

10 2Ca.lderone, J'our na.l 0 f __ l:~c::_~·~1~1~, __ ~~Y!:j!. c,~~_!~_c!_~!_C:.9:~_~()_rl.L and 
!~~c_~_e_9-,I.:.~ O_l~, XXXVI l , ~r,----p-~- -27.-·--

l031i'ilinston Ehrmann, Premarital Déd:jJ~5L_!?E:!11~~~.?..E. (Nmv York: 
Henry HolJc and Co., 1959) ~ ---r:;-:---"jë'vIT:----- ----
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Evelyn Duvall \,",ould addthe 'term IImari tal integrity". 104 She 

says that "educa'tion for marri age cannet worle, but i t can 

make a difference, and it does".105 Bardis found that a group 

having a marriage course ~~gistered much higher on the Sex 

Sou'th Carolina: Family Life Publications) than did a group 

not having had the course. l06 Both groups had been pre-tested 

and acllieved almost equal mean scores. As further support, 

8101 percent of UlC unmarried males surveyed a t ,the Uni versi ty 

of Georqia saidl:hatthe school. curriculum should include 

courses 'to bette~c prepare the fcmale for 11er role in tlw home .107 

'l'he most publicized cou:r.se in falllily livinq at Jche 

;,;enior bigh schoo1 l(~vel is tha't: offered hythQ '.L'om!;; lcLver 

Schools in Toms River, New Jersey, taught by Elizabeth Force 

, 't b '1910 108 Slnce l-egan ln L. 'L'he course redirects \vhat has been 

learned in other subjects, buildinq upontha't knowledge Hl 

order to study personal relationships and the family in terms 

of cultures of the past and present. Students must learn to 

assimila'te ,the experience of the course, analyzinq it in order 

to find out what is acceptable now, what is useful, and what 

104Evelyn M. Duvall, "How Sffec,tive are l'1arriage Courses?" 
Journal of Marriage and the Family, Vol. XXVII, No. 2 (May, l 9 6~rr;-p::-T;T8-~---------- ------.--.-----' .. 

105
I
-b , '] . __ !..c:~. , 

106 Ib , ~ 
_~0.. , p. 181. 

107Fred Schab, il Sorne A,t,ti-tudes of the Male Undergradua·te 
Concerninq The Femfile Undergraduate", Journa1 of Home Economics, 
Vol. LVIII, No. 3 (ililarch, 1966), po 204--~----------------------------------"---

108 John J- 0 Donald, Fal~~~!y_l:i:_'!~~,~~5L_:-:._,Çgt~~~~~,_,?,t_~(Lt_~Qy. ('l'oms 
. - -- -.-. _~ __ rt __ 1 ___ , ~. '1 n r..- ') \ ') 
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is to be stored until later. Family Living l includes per-

sonality, emotions, attitudes and values, leading up to each 

student's forminq his own philosophy of life. l09 Family 

Living II studies the home, marriage, roles of the family 

members, divorce, and its causes. 110 'l'he tcxtbook and ac-

companying vlOrkbook were wri tten by Force; "Your F'amily 

'.i'oday and 'l'omorro".,". 

Similar courses are offered in Kansas City, Missouri,lll 

Hayward,112 Bloomfield Hills, Michigan,113 University Lake 

School in lIart1and r ~'Jisconsin, 1111 and in San l\ntoùio, 'l'ov-:)(-:, 115 
_ ..... ~.4\..(...(. W .. 

'J'he lat:t:er t:wo ar(~ loc[ by people in psvchology; San Antonio 

n;:;e~) a family life C01Ul~)(~11or from Hi·thin 1.:11e ~-;chool am'I 

llartJand, <:1 n~·;ychiatrist. 1::C0I\1 ont~:;ide. 

Variations arc seen at two other 8cho01s. Northfie1d 

School in East Northfie1d, Massachusetts, teaches the family 

in an e1~ctive senior etl1ics course which, hopefully, will now 

116 become more popu1ar. - -- In 'J.'oledo, Ohio 1 high school stndent.s 

109-11 . d· J.l ., pP. 9-13. 

II0Ibid., pp. 15-17. 

lllCues-t, Ol~. ___ C_~_-t::., P. 18. 

112Ibid . 

113Letter from Marion Goodale, Headmistress and teacher 
of the course, to NAIS, September, 1966, (reprint) . 

. '1 1 
-- 4Letter from Joseph B. de Peyster, Headmaster, to NAIS, 

September, 1966, (reprint). 

115Gues·c, c:>..~':..-~i-_i;_. y po 20. 

116Letter from Edmond S. Meany, Headmaster, ta NAIS, August 
26, 1966 (reprint). 
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study the farnily throuqh observation of nursery school children 

and child-adult relationships, aIl of which is followed by 

group discussion. 117 The teacher utilizes these observations 

to point up the principles she wishes to discuss with the 

students. The students gain insiqht into the factors involved 

in personality development, as weIl as the responsibilities 

and opportunities of parenthood. ll8 

It is not only a course in marriaqe preparation, then, 

that these educators are strivinq for, but a course to malee 

s·tudents awan~ of the values and alti tudes of themselvcs ùnd 

others. t·varron .Johnson hù~3 saiel: 

'.l'hey have been led t.O belicvc that Ct cerl:ain (lCJ8 

and SOlllC ];:ind of cercmony have quall. f ic~d t:.lH'mto 
live lli1ppily cver (Jft:er :Ln an cs!";cn l:.iallv dcl:LqhLfnl 
st.aLe of lovillC] bLi.s~:.: 0 Lil:tlc hus hcen :;:;aidto 'l:hclIl 
about the endless obliqations of lllurriaCfc ... WC are 
very like1y to forqctlhat. W(;;: oursel vos, -i:he:Lr parents 
and others of an older qencratioll, are the only models 
that t:hese youn<-} people have to qo by in "UlCir 
_." 119" . mdrrlaCjcs. 

Simi1arly, iVIrs. Dorotlly .Ba.rri<:)r of t.he Mùrr:Ï.ùqe Counsellinq 

Center in Montreal has said: 1I0ne only has to work wiUlthe 

many couples who are havinq problems in their marriaqes to 

recognize the importance of information on sex and family life 

prior ·to marriaqe" .120 

117n.u-th M. l{ustad and Pauline B. Heulein, "Child Study in 
IIigh School", Journal of Home Economies, Vol. XXXVII, No. 6 
(June, 19 '1:5), P. 322. 

118 ~}..l_i i~ 0' p 0 3 2 3 " 

119~varren ;Johnson, op. __ c:~~. f p. 118. 

120ooro·thy Barrier y "Seminar on Sex Education - Hespons:i.
bility of the Home, The Church, Or the School?" 21st Annual 
Meeting and Conference of QFPH & SA, October 22-23, 1965 (Mimeo
arilnllPél) " 
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3. Canada 

In Canada, for the most part, very little is 

presently done in the area of sex education. A survey taken 

of aIl ten provincial systems by the Canadian Education 

Association in 1964 121 revealed the following results: 

British Columbia offers sorne extra-curricular sessions, 

such as the proqram in operation in Victoria. 

Alberta offers units on the family, personality, and 

relationships as an integral part of health, socioloqy, home 

economics and psychology. 

most: schools do no"t offer i t. 

j\rlé11~ttg}Jé:t. pr(~s(~nt-"ly offers nnits on the faIlli!y in 

guidance ilnd home cconomicso 

Ontario offers elec"tive units in guidance and health, 

entitled "growing up". AlI evidence of sex education is 

avoide~t, apart from those efforts of individual boards such 

as London and parts of Toronto. Recelltly, however, the Ontario 

Federation of Home and School Associations unanimously recom-

mended compulsory family life educatiDn courses at the elementary 

level, and in teacher training institutionso 122 

l? l ",. . ., . t 5 - Canae la11 Educat:Lo11 l\ssoclat:Lon, I2.E"._~_~-=-., p. . 

l22"On"tario Group Urges Compulsory F'amily l~ife Education 
Courses il r :~~~~_~~~_~_i:-.:~.~, (I-10ntreal), [vJarch 27 y 1967, p. 12. 
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after school by a few institutions. 

Prince Edward Island offers nothing. 

Mostllcourses ll which are authorized by individual city 

or town boards in sorne provinces consist of simply a few lectures, 

or films, given by a progressive teacher or outside speaker. 

They are usually offered after school and on a voluntary basis. 

'l'his is the case in Chicoutimi, O.uebec; Leaside, Ontario; 

Nal1aimo, 13ri"l:ish Columbia; Otta\tJél 123 (lnd 'roront:o,124 Ontario; 

_ . . -,:> r- _ _ l ? (-
V Ol ('"L-O'·'] --1-- -,,) 'tl-1C! V-'ll('C)l·lv'-'r-'-~) ., ..... - J. 4(.' c. c.--I.. J -" - '---~--- r British Columbia. Prince Albert: F 

Saskatchewan , Lhrouqh courses for parenb:;, has been at_tempting 

-1 ') '/ 
-L'() Oll~--l-l'lle' -~ (~Ol-l-~C'--' ·r:O)~ c'-I'l'(1(-'11t c' __ ,-o. _ ,_ ... _ _ Cl -" .L 0_' t.._. J_ .. _ l.)... \ ~ __ 'Je .. l\1orl:11 York, On tario r 

offers a course entitled "Fcunily Li vinq" ta s tudenLs in the 

Grade XII qeneral course of study and for Grade X practical 

-1 ') 8 
qirls. ---

In London, Ontario, students in Grade XI receive lectures 

durinq schooltime. The groups are separated by sex and :Led 

by a qualified physiciéln. The course is based alnmst solely on 

l23Canadian Education Association, op. cit., p. 10. 

l24Callwood r ~E.':..._<?j_-t:.., p. 3. 

l25Grea:ter Victoria School District, ~E., ___ ~_~t.r po 5. 

l26rnterview with Mrs. Runa Woo1gar of the Family Life 
Education Council, Montreal, on September l, 1966. 

127 Canadian J";duca-tion As sociation ~ ~p_. __ ci-t., p. Il" 

12 B~)~i cL, p. 16. 
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questions asked by the students. 129 It encompasses the 

anatomy and physiology of sex and the psych010gy of sexuality 

as an integra1 part of the regular heaith course. 130 

In St. Catherines, Ontario, a course at the Grade IX 

level was 1aunchec1 in 1965-66, under the direction of the 

physica1 education department. Six doctors are used as quest 

1 131 spea<:ers. 

The Winnipeg scho01s are current1y working towards the 

setting up of a family life course, under the direction of 

t · f r." 132 Harry If. Gues" r lhrech)l~ 0: "luoance. At the present time, 

individual schoo1 coun8e110rs give fanti1y life units in guidance 

(a subject for credit in Manitoba) and engage speakers. The 

School Board aJso 
"1 3 ') 

<"l')011S0''' C' '1 CO"l"~C" fo"~ "'11Cf"'('ec'[ C()tl")] C.C' ,,,' J .-:> ' " ,1. d L L 1. .::> C: ,,1.. e Cl J':" f.. , e.C) • 

Quebec City announced recent1y that the health Jepartment 

would be showing a film on venereal disease to schoolchildren, 

in order 'to be'tter Il eeluca'te chi1dren to the dangers and 

. f" "[' 1. . l' ,,134 b" l,mportance 0" a mec J"ca cxannna:J"on, - a eqJ"nnlnq. 

I ?()l' 1 . ", \"lnc 1 f op. ci 't., p. 6 . 

130!~!~., p. 13. 

1311,:. '1'. Peer, Heport of the Commi'ttee re Sex Educa'tion 
in the Scho01s r as sul)lll{tE"ë'd "tü'''Ef1e''Ë''ü''ard''''ü''f "t;"dl::lc'a:Ei"on-[or the 
CrEy of--ST:--Catherines, On'tario, May 3,1966, p. 1. 

132Interim Report to the Winnipeg Scho01 Board of the 
1 n'Lerpro f e ssJ.o lkl1-S,t l1<~iy' c'onlinIFEe"e" "ü"l"'l "p"ami-l y -:CTr eT·:ëhlë~-ïf:C6ï1;· 
~Tiî."y -"3 ,''''l''Q66-;' -6.-"X·'·"'(i-"o"i=;iI11tT::--·-"· ~. ". - ~""-""'" ." """"._-,,- -' ,- ". '" 

133Guest, OP. ait., p. 37. 

13 il "'" lIt co l VI) . ~c 100 S "0 ,") 10W Film" , The Montreal Star, 
-----.-------_. -----~ --.--- -- ---------. 

Sentember 27, 1966, D. 20. 
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Arnold Chapman, President of the Quebec Federation of 

(English) Catholic Home and School Associations, recently 

reported Ulat family life education and human relations is 

becominq in-tegratec1 'vith religion, which more and more is -taking 

tl [- f . l tl' . tl scI100lc::. 135 -- 1e:orm 0: a course ln mora c--_ ncs ].n . 1ese ~ 'l'his 

course has received almost full parental affirmation. 136 

The only formaI course presently offered in the Montreal 

area is taught by Geoffrey H. Merrill at Lower Canada Coll_ege 

to boys in Grade VII. The boys receive one fort y-minute 

period per 'veele in "lIuman H.elations", when l:hev are tauqhl: 

anatomicéll élnd phyo:;ioloqical fac-ts élnd may élSk quesLLon~-3. ']'here 

is no specifie tcxt; a lise of topics is followed for which 

. 137 verbé11 and v.i.~3ual explilllations arc cfJ.ven. rt'll(:~ aim of this 

course is IIto impart and develop sound at-tit:udescmvard sex 

and life in ~reneral" .138 At Ulis aqe, however 1 -che course is 

more one of sex instruction than family life education. 

Generally speaking, Canada must he found to he lackinq in 

a comprehensive family life education proCfram. 

4. Sweden 

The coursa of studv in Sweden is desiqned first, 

to complement that instruction given in the home; second, to 

135 il l,eave itco -the Kids 1 No Biqo-cry", The Montreal Star, 
• - _~. __ ~ - ___ • __ ._ - - _ ••• - _ ••• __ •• _. ______ 0 

October 24, 1966, p. 27. 

136Conversation with Mr. Chapman, October Il, 1966. 

137Merri1l, <?J~_. __ .c:~_-t: .. ' p. 44. 

13 H I...:.t>}. Cl. pp. il 8 0 
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incorporate society·s demands on the life of the individual; 

and third, to provide for the best development of the individual 

himself. 139 It is a compulsory program in the nine-year 

Comprehensive school,140 traditionally taught by the class 

teacher since students generally have the same teacher for 

three years. 

In the lower department, students aqed six to ten discuss 

how and from where children come, 110W the sexes differ, and the 

family. Middle department students to age thirteen study plant 

and animal reproduction in nature study, 11uman reproduction in 

detail, puberty chancres, and sorne of "the mOl:"éll implical:.:i.oll~3. 

'l'he moral elemelYt is furt"her emphasized in the upper department 

throuCfh discussion 1 fi Ims, anéJ ques"tions p alollCf \vith l::opic~:; 

such as venereal disease, abortion, sexual aberration, and 

contraceptives. Problems of heredity, sterility, and the meno-

141 
pause are discussed in the elf~ctive higher secondary school. -

IL is evident, then, that the family, dating, courtship, 

and marriage are not emphasized as much as in North America. 

Although it is said that psychological, sociological, and moral 

aspects are dealt with, no actual moral code is prescribed 

l39Anne P. McCreary, Il Sex Education in Svledish Schools", 
Canadian Education and Research Digest, Vol. IV, No. 3 
(Sep"tember, 1964) r p. 22!r:------------

140Letter from Amanuens Jonasson of the National Swedish 
Board of Education, September 26, 1966. 

l41As outlined by the Royal Board of Education, Handbook 
on Sex Ins"truc"tion in Swec1ish Sel-lOols (Stockholm, Sweden:----"----
"I{oyaT-n-oard""üt -"EdùcatTon",--T96;n-"." - -"------
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apart from abstinence of adolescent sexual relations. 142 

Students say that instead of this, the teachers should be ac-

knowledging the fact that relations happen and present a 

relevant moral code. 143 Consequently, along with others,144 

Professor Joachim Israel of the lJniv{~rsit:y of Stockholm believes 

that problems are arising due to the lack of teaching in the 

area of responsibility and attitudes. 145 The Caroline Institute 

in Stockholm has now bequn a major attitude study.146 AIso, 

since the course teaches tha"t no contraceptive is fail-safe, 

adolescents é.1ro. friqh"t:ened of t,hem; a fact: vlhich has added 'to 

the recent risc in illc~qit:imè1cv and vcmercal disease in S\\fec1elL 

'j'eachers pose yet anot,ho1: m.:rior problem in i:hat many are f';t.iLL 

tao emba:r:rass0xl to tcacl1 t.Iw sub:i ect. Ilcmec f many chi Idron 

may reccive none for throo vears or more of thoir sehool lives. 

'J'he H.oyal Doard of Education in St.ockholm is presolYt.ly plan-

niner a program whereby specialists would travel amonq the 

schools and provide skil1fu1 sox teachinq.147 

Thus, Sweden is not without its probloms. As Mary Calderone 

has saiet, "the youn9 have confounded ins"t.ruction in meU-lOd wi th 

14 2IV!cCreary, ~~~~~~~~~r~o~E_éil..~C_~-t::~C~l~~~I~? I~e_~~~E~l~"l?~qe,?~-t::y IV, 
3, p. 229. 

'L il 3" o .: J. n.ober-t rvIoskin, Il Sweden 1 s New Ba 'ttle over Sex" f I~~~l:s. 

~~_~9a?'.~r~"~, Vol. XXX, No. 23 (November 15, 1966), p. 42. 

lL14Jonassoll.; op. ci"t . 
. . -.'---- -- -

] A5 ., Iv10skin f O1~~ __ c::_~L. p. 41. 

146Ibid. y p. 40. 

39. 
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encouragement to practice".148 However, Amanuens Jonasson of 

the National Swedish Board of Education has indicated that 

ü'ttempts are now being made to revise the course and fit the 

sex information into a framcwork of real morality and ethics. 149 

A beqinning has already been made in this area with the in-

corpora'tion of a new 'tex-tbook, ~'?~~_'~?.. _!'!<?: t:.l~:r.:.~_t'Y. (1\skl und and 

Wickbom) ,150 which deals with 8exua1 questions from both 

psych010gica1 and physi010gica1 viewpoints. unti1 now, students 

Swedish Schools. 151 'l'hi5 book, an excellent resource for 

b::!achers, i~:; perhaps the most complete book fo:c teacheJ:!:i vlhich 

has lJecn printed on t,he topicQ IIowever, it relies solely 011 

the tcacher's presentation; the students had no text of their 

OWll until [:11is yea:t'. Hevisions, then y are not :i nst bcinq 

;i discussed n in Svmden f as one f inds in many other sys'tems. 

West Gennan 8chools, generally speakinq, ignore 

sex instruction, the exception being the SCllools of Berlin. 

Since October l, 1959, the Berlin schools have given the topic 

I r::') 
a thorough treatment. ~~ 

148]vlary S. Calderone, If Sex-Eeal'th or Disease?" Journal of 
.êc~15~9}_1.I<=:,~1.:~bY Vol. XXXV, No. 6 (June, 1965), p. 254.'----------------

149-r ' 
- l onasson, ~l!.~_ Clt. 

150" Sex 'l'extbook for Youth li p '1'h(::~ 'rimes Educa'tional Sup-' 
r~lel11en'~, no. 2649 (February 25, 1966-r-;---p-::--5-ZC~Y.-'-----------' ----------

151 Royal Board of Education, or~~ __ c:h.:t::" 

1r::?, .' 
~~Theodore Huebener, The Scho018 of West Germany (New 

York: New York Uni versi 'ty Press ~--:C~Y6-if~--Ï:-)- .'- -:C5-Lf~-----------_·--
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In the Grundschule, family life (Grades 1 and II) the 

relation and raIes of family members (Grades III and IV), and 

reproduction based on living plants and animaIs (Grades V and 

VI) are discussed. The Oberschule treats a different area 

during each year: Grade VII students learn sexual and asexual 

reproduction through the breeding of chicks, Grade VIII students 

are taught the reproduction of man, and students in Grade IX, 

maturity (menstruation, pregnancv, venereal disease, etc.). 

In Grades X and XI, more is learned about venereal disease and 

birth control, while heredity and eugenics are discussed in 

V-[-r 153 Gradc~ ü __ • If a chilél at:tends u. l:erm:i.nal voca-U_onal scho01 

for the lu.st three grades, more time is spent on maturity in 

Grade X, pro]Jlems of the adolescent in Grade XI, and marriu.ge 

preparation in Grade XII. 1S /1 

AlI tapies are illtegrated with the programs in biology 

and hygiene, thus the moral aspect is left ta the discretion of 

the t.eacher. One of -the aims, however y unlike S~,veden, is II-ta 

build up in the adolescent a sense of responsibility toward 

I r.' r: 
himself and future progeny. ~~ One may assume, then, that 

perhaps more of -the moral aspect is includec1 here. 

Hornick points out that the tasks of an adolescent are: 

(1) separation from one's parents, (2) definition of oneus 

153-p - . ct __ Ul 0 

p. 155. 

155Ibid. 
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sexual role, (3) creation of a value system, and (4) selection 

f 
. 156 

0.- a vocatlon. AlI but the la st are bound up with sexual 

and emotional behavior, attitudes, and feelings, but aIl are 

necessary for maturity. The only one which the schools seem 

to be even vaguely concerned with is the last. 

Mindful of this, various people and groups have proposed 

programs in the area of sex education. The Canadian Medical 

Association in 1964 recommended three-stage sex education in 

the schools. 157 Elementary pupils (Grades IV, V and VI) were 

to receive anatomy and physiology, Grades VIII and IX nuberty, 

a.nc1 Grade!s X r :eT and XII pregnancy. D:c R. iL II. l,inch ofthc~ 

University of Western Ontario has suqgcsted that bi.ological 

facts be ·taught: by Uw nhysical (~dncal:ion ·tcachcc in clemen"t<:u::y 

school f \-lhi10 1.::.he hiqll !";chool offc~rs a more (k~tailed study 

presentcd by a physician, fol1owed by discussion groups on 

marriaqc and family life in the terminal year lcd by someonc in 

psychology; a counsellor or psychiatrist. 158 Ile says that one 

mus·t appeal to ·the teen--ager' s "f:Lcrce, inherent idcalism. 

Plctce the information before them, point out the alternatives 

and problems and we must hope that in his own environment this 

yOUIlÇ! person will make ·the riÇ!ht decision ... 159 In order to 

demonstrate the real needs of adolescents, he presents a list 

157Callwood, <2.e_".. .. _ci:~., P. 4. 

15 8ICinch, ().P .•.. _._~i.~ .. , p. 13. 

15 9 :Q.)_~_~., p. 14. 
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of questions which t'lere submi t·ted ·to him by qirls in Grades 

X and XI. 

'l'ABLE -1 

QUES'.l'IONS SUBMI'I"I'ED BY GIRLS IN GRADES X AND XI 

--~--- ---~----_._-------------_._-_._-----_.~----~--~--_.--_ .. _---_."--"----~ 

Topic Number of Questions 

Obstetrical and Gynaecoloqical 
Sex 8"U:ract.iollS i1nd personal 
Con"l:raccption 
Sex 'J'(~chnique 

Vencrcal Disease 
l'vIal Co:! Ani1 ·tornv 
'.l'i1ll1jX1X 

J'.1i1~)turbi1 [:j.on 

'1'0'1'1\1, 

from lUnch, S>P_~ __ E~_t:.., p. 1 G • 

90 
82 
30 
29 
15 

7 

') 

.J 

261 

1\ survey was aisa do ne alonqthese lines at a mid-western high 

school in the United states, where questions asked by both boys 

and girls in a senior high family-living course were tabulated. 

(See '.L'able 5). It is of interest ta note that in this study it 

was round tha"t twice as many gues·tions were asked by the girls 

as by the boys, indicating either a greater need of under-

standinc:r or a grea·ter curiosi·ty amonq 'I:he girls. 
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TABLE 5 

AREAS TROUBLING TEENS AS INDICATED BY QUESTIONS 
ASKED DURING A COURSE ON FAMILY LIVING 

===============--================ ........ = .... =_ .... =. --= ..... -::';" .. ,= .. -=---=. --=-=. ============= 
'ropic 

Interpersonal relationships 
Dating problems 
Marriage problems (budget, etc.) 
Sexual information 
Petting and kissing 
Ethical sex problems 
Role of parents (in personal affairs) 
Lack of factual information 
Lack of interest in opposite sex 

Iproporti:n ~uestioning 

Boys (%) Girls (%) 

21.4 
19.5 

3.8 
13.2 

7.6 
19.5 
1.9 

21.2 
17.3 
LL8 
1007 
10.6 

6.8 
9.2 

Il • II 5. 0 

L 2 
• J[_" ___ l ___ 0 __ 0 _3 __ 

from D. S. Arbuckle, Pupil Personnel Services in American 
Schoo1s (Boston: lUlynand Bacon, Inc., ·1962) ,p. 69. 

The figures on these tables would seern to indicate the need by 

students for discussion, not only of purely sexual matters, but 

rnatters concerning the whole realm of sexuality. One can 

c1ear1y see, -then, vIhy those proposaIs of courses previous1y 

mentioned have been made. The outline proposed by Helen Man1ey160 

fo11ows the pattern set by Kinch and others, with the exception 

that she would begin such education in the junior elementary 

grades y stressing cleanliness v "t1Tholesome attitudes, and dif-

ferenees between the sexes. She would also inelude here visits 

160Helen Manley, "Sex Education: Where, vJhen, and Hm'l 
Should It be rraugh·t?" Journal of Health v Physical Education, 
and REcreation, Vol. XXXV, No. 3 (March, 19~4)v pp. 23-24. 
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ta zoos, animaIs in the class, and easy access to reference 

books. 

These proposaIs have arisen from, and have been followed 

in, many successful programs. Perhaps in the near future more 

will be heard of programs, both successful and unsuccessful, 

as wc learn to adapt to the needs of the community and the 

children wit:hin it. 

D. 'fhe Method s 

Closclv correlated with the variation in programs 

ls the variety of methods used to effoct instruct.ion ofthis 

nature. Kirkendall aptly exprl~sses this problem. 

No single method is best for cvery 
siturtt.ion, nor sl10uld one mcthod be 
used exclusively. Variations and 
adaptations \ViII be del:ermined by 
UlO needs, personnel f and unique 
characteristics of each school and 
community.16l 

He suggests that the most cornmon aoproaches are the use 

oF ou·tside lectures, the provision of films or reac1inq mabè!rials 

wlth or without accompanyinq instruction, individual instruction 

and counselling, and group discussion based on questions and 

answers. 162 Kirkendall, along with Deryck Calderwood, is 

clearly in favour of small group conferences or discussions at 

the hiCJh school level. 163 Calc1erwood later savsthat books may 

p. 149. 

1621b , ·t .. J.c.", p. 150 . 

163Les·ter A. Kirkendall and Deryck Calclenvood, "Chan~finq 
Sex JVlores and Moral Inst.ruc·tion", P}I.-i.)~e}_t~.l~apJ?.a.l]., Vol. XLVI, 
No. 2 (October, 1964), p. 68. 



51. 

provide a basis for these discussions. "Internalization of 

the facts and viewpoints cornes through relationships and 

discussion with ·their peers. ,,164 F'urther, he states that: 

The kind of group experience described serves 
as a sounding board for the participants' 
ideas and plays an important part in the testing 
of their tentative viewpoints, the sharing of 
convictions, and in the hammerinq out of per
sonal codes of ethics. We need to give attention 
to multiplying opportunities for young people 
which enable them to have meaninqful ~tnd signif
icant relationships with their peers. 165 

Arbuckle 166 is of the opinion that no school proqram is 

complete \vithout some Eorm of erroup guidance classes where 

chi Idren can disc1.ls;:; per~30né1.1 problems r inc! ndin':J t.llOS(~ of a 

sexual nérture. lU.rkendall \\Toule! adélth,lt t.hC~jC discussions 

must eut across aCJe and Stc~;~ lines and sl10uld he L:l])))roélch0~d in 

muchtlle CaIO\\"O) II' "1111"'- ., C c'o' Ô-'o:> o·tI1c.o'r C!LIJ.O)]' (:.,colL.',"-.' • :1. (j '7 ,.) c; ICL '-'.L CL,::) LL ~ ~ 0> '.l'eell--aqers 

themselves also favour this method. 168 

O·ther adhcrenb:; of U1C group discussion method are fJIerrill, 169 

1 Cl 'IDeryck Calderwood, "'l'Ile Next Genera·li.on /1 r 

(Special Issue), June, 1965, p. 92. 

16GArbuck1e, S)P. •... _.~i..·~., P. 67. 

'l'lie Humanist 

IG7 10·oJ "0,s·ter .p .• Ir' 1 1 Il P l't lIt COlrse "'nc'! le; t-\ d.l.' ~enc. a . , remar ~a .n :er L., ' Cl 

Interpersonal H.ela·U.onshi ps : A·[·Ù,~sear·ë11Sfl.lcrv (T\Îe-\:/--Y-()r~l~: 'l'he 
~~fufl-itn t)l~'es-s-~- -~(nc-:-~- --i-9-6-r5- -; --[;'0- --i~)-2··o--··~ - ~ ------. - .---.------

16BDervck Caldcrwood, "Adolescents Views on Sex Education ll
, 

Journal of jVlarriaqe and the y~11~~.):.'(., Vol. XXVII, No Q 2 (r'lay, 
T965rr-l~~--7- (1::e])l.:-ri-ïff:· o. '-'-- 0' 

169[.1errill, ~r-:.. __ .~~_t::.., p. 48. 
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Rubin,170 Avery and weinzirl,171 the latter advocating sorne 

previous use of visual aids as a basis for discussion. Mrs. 

Runa woolgar,172 along with Dr. l\.. A. Adkins,173 feel that 

discussions should be used, but as long as the leader is an 

cxperienced counsellor or other person trained in group leader-

Sllip. Physicians or teachers of biology, physical education 

or science may be called in fer special lectures if needed, 

they actd, but not to takc the responsibility of the whole course. 

This would perhaps suggest a tcam teaching effort. Mrs~ Woolgar 

Personalitv Ucvclopment as il basis - _ .. - --.. - "- ~,-,,~ --- -.. -_. -~ ---_.~.- -

] 7 [1 for aIl. qracles. - . 'l'he 

series is authorizcd in Protestant Quebec, but is as yet un-

used, and \Hould mean inteqration with UlC pres(~nt health prOCfram 

in the ~iunior hiqh school.s (now clefunct in many schools duei:o 

suhi ect m~:,oI!1otion). l\ similar approach has been suqgested by 

17 0Hubin, ~T?U_y:"1~~~ _____ ~~_~ar:r::i~9~ __ ~J~èl_t}]_~ __ F~l~~:h!:Z, XXVI Ir 2, 
p. IU90 

171,\. \i1feinzirl and Curtis E. l\very r Il Social-Hyqiene 
Education in Oregon", ~he Journal of Educational Sociology, 
Velo ~GnI, No. 7 (March-~--f9ïf9y,-p.---Lf3:L---------------------------

172Interview \vi·th t·1rs. Runa Woolgar of -the Family Life 
Education Council, Montreal, September 1, 1966. 

173Interview with Dr. A. A. Adkins, Chairman, Department 
of Guidance and Counsellinq, Faculty of Education, Macdonald 
College, September 26, 1966. 

174Huna Woolqar, "Brief t.O the l<oyal Commission of Inquiry 
on Education/ i

, 1961, p. 3 (copv trom her files). 
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the Quebec Federation of Protestant Home and School Associations. 175 

At the senior high school level, Landis would advocate 

similar methods, but inteqrated with biology or another science 

176 course. Reverend Caulfield would use philosophy or ethics 

as the basic course. l77 Most educators, it seems, favour co-

educational group discussion along with one or another of the 

conventional methods in high school,l78 such as films, speakers, 

questions, projects, or checklists (e.q. Mooney Problems Check

list or the Sex Knowledge Inventories - Form X or y).l79 

The use of outside or quest sneakers appears to be the 

method foune! lIlosl: beneficial :Ln the e1cmentary schoo1s, WiUI 

180 the sexes seqreqa·tecl. C l\t:this acre Uw félC'CS are usuallv 

lI\O~;1: important, for [('\., oninions ,·JiLL have becn dcvolopod" 'l'111..1s, 

the spcilker lllay be é1 pl1ysician, nhysical educationb':-;acher, or 

other tOé1cher with a biology or anatomy background. Baruch 

would include for this age a comparison of the facts with the 

175as outlino(l by Mary l(';.!charsky F [<oport of tho l"amilv 
:r.if~._~C?_rr!m} .. t~0..e (Q.F. P.Il. 6i S • .',., Novernb('r'~-'T9-65)-': .----- - . __ . 

Paul B. 

177Célulfi(~lcl, ().r~ .• _ cit. r p. 6. 

178L . H. C::lass and Charles E. Campbell, "V.O. Education: 
1\ Comparison of Programmcd and Convent:i.onal Instruction", 
LTgU~.12~~_~f_ .. :j~}IC?_C?~_Jie~~~!~r VOl. XXXV, No. 7 (September, 1965) r p. 327. 

179K irkendall p S~}~_lièh:t..~é~~~io_~~_0.~ }~_'=-l!~lal~ __ }~~_:~~·~iC2.!~-, p •• 198. 

:U.l°I,es·ce:c 1\. 1'~irk(:;ndéJ.11, "Principles Basic 'co Education 
for ivlarriaqe and Familv Li ce", j"larriaqc and fi'ami1v Livinq (now 
·the t!.~t~!-,nal of_ 1'10:t;:.r.i.~(I~ __ a..I1_c.l. t:he··f.;~nir.or~~y,- Vo':C. 'üë ;--Tial:l,' '1949, 
n. 13~. 
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f t ' 181 tl t ' , f ' b '1' . an aSles, so la mlsln.ormatlon mav e more eaSl y dlS-

pelled. "Briner out the old. Set it beside the new.,,182 

Thus, it appears that the speaker remains central in 

elemcntary schools, questions beinq the only form of student 

participation. In hi.erh sehool, however, the studcnts seom to 

becrnne progrcssively more involved, with the leader (teachcr, 

counsellor, or psychiatrist) assuming a more indirect role. 

E. 'l'he 'l'eachers 

Althollgh thero étrE~ many op.i.nions as '1:0 who should 

t:eacll a course in ~:;ex edl1cai:ion f mo::~t. edUCélt.ors aqrec on 

cert.ain basic qllalit.ies ':lhich arc nc~edc~d bvl:hct.eacher. 'l'he se 

qualit.ies are expressed by Kirkenclall as t.he abili·t.y to t.é1lk 

] ')":) 

f ., '1 r" 1 l ' JI'] 1 b j '. l ' l' i" '[ ::ree.,-y ane l:1:"an;;: y \'lJ.t.l C 11 .cren, . . a qenullle J. u.nC[ :or anc 

belief in chi ldren, a fund of qood ~j udqment and cornrnon sense, 

a sense of humour, eil1otional stability in one's m'ln living, a 

wholesome home and familv li:Ee, a wholosome atti·t.ude about sex 

and sex education, and a balanced viewpoint with respectto sex 

l)C~havior.184 1\.s weIl, he would add tl1éltthe ·teacher mus·t be 

professionally prepared, preferably ln psycholoqy-quidance with 

sorne bioloqv, sociology, and knowledqe of religious and cultural 

185 beliefs oft.he neiqhbourhood. IIavicThurst says ·t.hat a program 

113 IBaruch 1 ?p ....:..._~~_-t::.., p. 93. 

18 2 ~]~~.(~~.:'_, p. 95. 

lB 31,es·ter A. lZirkendal1, "8hould 'iile be Prank \ü·th rl'een
aqers'? il repr int throuqh ~(:.:.)~g_!_o.qj,:._ÇO_l::J?o.r..~~i-~_~.' 1962, p. 1. 

1 84 ' ., 1 1 ' ' 1(0)] ...... 1°5. I<lrkc-mdall, §.e)~_.~~~:t-~_S:.~-t::.] .. ~_n_ .. _~~ . .J_~~~~ J~.~ __ ~.':.~.()J~~( pp. - 0 

] Cl r' 
. a JI/ l' l-J~ellcl al] .\.~.\... ~c_, IX, Fal1, 1949, 

n 1"":1.') 
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would then take the form of a counsellinq relationship, with 

the teacher freely available to the students. 186 Altogether, 

this would indicate that the course should be under the 

direc,tion of someone within 'the school, preferably in ,the 

guidance depart:ment, who can draw upon outside specialists as 

resources; people such as physicians, psychiatrists, health 

or welfare workers, clergymen, and social scientists. Kirkendall 

flatly states that Il in no case should the program be turned 

over to such persons. Sornetirnes they can assist in teacher 

prepara.,tion (but,) ... th0 resourcesthey oEfer should be useC! as 

. t " l C tl l 'L " lB 7 an ].n-,0cp:-<1._ pi1r: oc . le sc 100_ proq:r:am. 'c - ' 'r 188 CcLLcte". one, 

'l' 1 189 L'I • 190 ;11-1e J r,10 '1 ::l 191 1 x tl" .alte, ,'L:rél.Jl1, ~ t l'V o __ gnr, a,.so e, prefjS '-11S Vlew. 

Cer: tain pr<)(Jl::-alfl~), ét:-j pr(~viousl y men tioned, do advocal.::e 

the sole use of outsiLle specialists. These, however, seern to 

be few and far between. St:ill others 1 acconUnq to Helen Manley, 

say that the course should not be under the direction of a 

specifie departmcm't, but instead ::;hould be presented by anyone, 

. 1 . l 1 L . ' " l . f' 't l 9 2 Clot 1er ln t le SC.100: or ontSlcle r WJlO lS qua l··leC. . 'l'his view 

18 6Kirkendal1, .s_~~c_I-,~~l'!~_a.,t):.~r.~ _~.SJ~~I~~~!~_~~_~'t_~_C?.l!?-, p. v 
(In'troductiôn) • 

18 7 ~}?:b.~., p • 143. 

1GB . Ca1derone, 
1965, p. 4. 

1"9 
o 'l'allie r ~_.:l\._J?_ .(!:~ __ T~,ac1~_~r_?_' ___ f'.~0.q él.Z_~l~(:': 1 XIJI I, 209 Pp" 32. 

190prances Gruce Strain, Sex Guidance in Family Life 
!.:;ducat)-=.~~ (New York: 'l'he jvlacmir-I~-ï.ï1-compaÏ1Y-,--I9Tif~--{i-oIIl];. l on. 

191Inte:cview \Vi,th JVlrs. Woolqar, Sep-tember 1, 1966. 

] 9 ') . ~'nanlev r ?E~_C?_~!-:., p. 24. 
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is also held by the Reverend Father Stanley Drummond of Loyola 

College, Montreal, expressed when speaking this year at the 

Provincial Association of Catholic Teachers' Annllal Convention,193 

by Walter R. Stokes, a teacher of sox education in the united 

States,191 and by the Quebec l"ederation of Protestant lIome and 

School Associations. 195 

In 1919 Warren Johnson196 was quoted as stating that a 

physician should present this material since the anatomical aspect 

5eems to he needed by this age. Tllis position is la ter sunported 

by Paul l>Jooclrinq. 197 On the o"tltor hand , th(~ survey tll.kcn in 

British Columbill. ind:i"cat.es that Uüs 5hol.llct !;Lill bo l:he re--

sponsibiJ.itv of t:he class tell.cher or evc'.!n the scho01 nm~f3C ~ 

preference aCfain to rcsourccs Vlit:llint:hc ~:;chool, él!'; rcconllllentlcc1 

J ] r"] t f -182 l' 198 JV _:J_ ou: 0- _.( _ rep" ]_es 0 '.l'his l'JOuld ll.qree wit:h thc:~ findinq:=i 

" 199 of h'll.rren ,Johnson ane: Ilaroarct_ Scl:.utt: " from "l:hoir j\laryland 

questionnaire," and éllso \oJiU1the rc::sults of the polI of Ule 

193"'l.'each Se)~ lfJeJl or Not At 1\11", :J~}2c:_~i~1~"!:1~(~f~1_"S_~~é1.~', 
October 29, 19G6, p. 17. 

194Wa1ter R. Stokes, 
_:h.~ __ S_c::x}~c:..~t:.~~<::~~ , p. 59 . 

Il Sex Educati.on of Chi Idren Il, j\dvances 

19 51<ucharsky, 0~_~ ___ <?j..:. t:., p. 2 of recommendations. 

196Johnson (t-varren), op. ci-t., p. 14B cites IIRussia rl'akes 
j'l. New Line on Sex li 

, !}-.:.~:. _~"~~~-~~-~ci~-cr)!0_:L}_é~"}3el~.c2~:l:, July 22, 1949. 

197pau J. ~'!oodring, "What is Sex !';duca.tion?" 'J'11e. __ }~~~.':!_c:.~-t:~_~_~" 
g_i_Cf_eS"t.r Vol. XXXI, No. 7 (MardI y 19 G 6), D. Il. 

198 - f'icCrea.ry, .'1~12~ __ B_~C_. ___ 'J~~<=:~cJ::1.<?:~.r XLIII, Il; P. 165. 

199trJarren rc ,Johnson and JVlarqaret Schut"t, "Sex Education 
At"ti tudes of School Admini strators and Scho01 Board JVlembers 1/ , 

Journal Of School HealU1, Vol. XXXVI, No. 2, (J.ï'ebruaryv 1966) f P --=----6-7~----- -- -- -- --------- -------- - --- ----
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National Congress of Parents and Teachers in 1960. 200 Upon 

implementa-tion, however r a defini te problem arises; teacher 

preparation. The program begun in Vancouver failed due to the 

lack of qualified teachers and has now returned, but under the 

-t' t' f: l " 201 (Jxec-:J.on 0:: p 1yslclans. 

It seems, then, that the most important factor to be 

considered by anyone planning a program of this nature is who 

shall teach it. A few states have commenced teacher training 

proqrams, btrt these are only a be(finning. 'l'he Uni versi ty of 

UUl.h, Salt Lake City public schools, and the Mormon Church are 

co-operating in an allo-out effort to prepare younq people for 

const.ructive marriaqe and homemakinq, and ·!.:.eachers for an 

in teqra-tccl procp:,=llll in the schools r in cllUrch, and in communH:y 

activities. 202 As early as 19311, '.l'ernple University in Penn~ 

sylvania began a formaI in-service training course in social-

hygielle education for nurses, teachers, and other interested 

203 persons. In 1939, Rutgers began this type of course, along 

with State Teachers Colleges in Trenton, Paterson, and Newark, 

204 New Jersey. Since then, others have begun, but it is next 

2001lSex EducaJcion Has a Place in Junior, Senior Hiqh 
Schools ll

, ~l'h~ ___ ~.~!:io~'_s .. __ ~cl~~~ls, Vol. LXV, March, 1960, P.. 94. 

201Interview with Mrs. Woolgar, September l, 196G. 

202Mabel G. l,esher, "Editorial", 'l'he Journal of Educational 
~_C?~~C?_l.?Tl. r Vo 1. ;(;(1 1, No. 7 (j\larch, 194 9T;r~~;~--Lr2~-.f=--·--··-------- - --- -.--.--

203[11abel G. Lesher, il Education for Fami Iy l.i fe Il r rl'he 
Journal of Educa-tional Socioloqy 1 Vol. XXI If No. 7 (j\}i'lXcl1; 1949) 1 
p. ---Z!tfl::----·- _.- - .. -.---- ----- -. ---.-.----.-

20il I } ':J )lu. 
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to impossible to calculate what their effect has been, or how 

many teachers are actually pntting their learning to the test. 

As Mabel Lesher has said: 

Many young graduatos from teacher-training 
institutions today are familiar with content 
nW.t.erials for a proqrmn of educéltion for familv 
J.iving, but thev arc totally unacquaintcd with 
essential methods, procedures, and cautions for 
practical application in the classroom or in 
individual ~bnferences.205 

Yet Arbuckle adds that: 

No teacher is doing a professional jo}) if he does 
not do somet:hin(J to hel p t.he chi Id ta solve i:hcsc 
nroblems. 'l'lw clay of the teachcr as an i solat(~ 
from the r('aliU.c~s of lifc~, if (~vcr t.herc l:JélS ~~uch 
il délV, has lonl( sincc~ pa~:;sed. ~~O(j 

li' 'l'ho Plan 

"p 1i1 nn i 11 Cf .1. ~~l:ll a t nllcnomC'llont ]1;1 t: (1 nt ici 1 )eth'!:;. 

Droposes, and 1)ro-iect:.sUI0!:-)(~ activiticsthél1: should result: in 

·tho explorC1.t:ion of ('ducat.ional fronti(~rs." 207 

li. curriculum, ·then, as defined by IIildil 'l'aha. J.:::"; a "plan 

for lCilrninq" :~08 wherc boUt bIC leélrnillCj proccss aml the c\evelop-

ment: of the individual have bearinq. Generall" speakinqJ a 

curriclllum encompasscs aIl the learninq opportunities provided 

2 0 ~)l:'esher, ':['.1.1.8 _ ~:L~l~]:::'l~él.l_()f_.}~:~L~~fl~f(",-I~~~ __ S.()_C'~~~~.().(r{., XXI l T 7, 
p. 430. 

206li.rbuckle, ~P_._._c:~t~., p. 70. 

207Ravrnond lI. IIal:ch and Buford Stefflre,. J\c1minisl::ra·tion 
of C·;uiclance Services (EnCfle\t!ood Cliffs, New :Jerscy: --J)l.':ë-ntrë-c
ïTélü:-.,---- i D-c·~-~--196·5-) -~ ... p'. 3 B • 

208 11 . ]'! 'LI }-. 1 .. ( é1 . a Jd, 

Practicc (New York: 
p:-'lf::-"--

Curriculum Uevelopmcnt: Theory and 
iIa-rc·ol:lrf;··-ï3iàce ··ii·llcC-l/.J6r·lèT;-- :(ne· ~-';-'--f9 () 2) 
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by the school; "it is the actual experiences provided pupils 

by the school for -the realiza-tion of goals". 209 

Hatch and Stefflre hold that several fac-tors in logical 

sequence must go toqether to constitute the planning process: 

the presence of a need, an analysis of the situation, a review 

of alternate possibilities, and finally, the choice of a course 

. 210 
of actlon. rl'he neec1 may arise from any of -the numerous 

situations or factors, but the source may influence the urgency 

for action. The neeCl in the are a of familv life education has 

heen previously discussed. In analvzingthe sit_uation, the 

s[~al:e(.l need must Li.rsL be clarific-'é1, é1l1 pertinent claLa avail-

able l!lw:.;-t be revie1Hod, obj ecLi. vos mus-t bc::! (~stablished and 

appropriato staff involved. 'J'here must he maximum invoJv(~rnent 

0:[:' the appropriùte personnc-:d_ t:o illsuretl1éll: the b(~s-t Ulinki l1q 

will be brouqh-t to hear on -the an<11ysis and that alternatives 

are explored in detai_l. Once chosen, the plan must be followed 

. 211 
by aIl concerned in order to be effectlve. 

'l'he above woulcl indicate, then, -that some preplanning is 

essential, in the way of suggestions, ideas, illustrative plans 

and examples. However, there shouid not be rigid prescription 

in the form of detailed outlines, riqid time allotments, 

specified lec-tures r requirec1 experiments, and uniform tests; a-t 

209 J . r;alen Saylor and ~vm. N. Alexander, Curriculum Plan
!liner for i10dern Schools (New York: Holt, Eineha-i-èl,---aricC-tffnEi--:ton f 

Yii-c .-, --r9-G-(~)-~--p- .----~riI-::--

2l0Hatc h and Stefflre, <?J~:, ___ c_tt~, p. 36. 

2l1.:.rl~~~~_Y p. 37. 
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least not until sorne experimentation of the plan has been done. 

Thus, one must first determine what the objectives are, then 

plan the learning activities. In sorne cases, once the learning 

activities are explored the objectives may become redefined or 

more clearly focussed. This is usually accomplishect with the 

aid of the pupils themselves while being permitted to choose 

from among alternative kinds of experiences approved or offered 

by the teacher. The scope of these experiences, activities, 

the purposes and policies of the curriculum and the evaluation 

of the proqram should be compiled by [:he eEfor·ts, as appropriate, 

of aIl qro~Js concerned; cammunity, faculty, and PUT1ils. 212 

'J'aba states t.hat 'Ule elemcmts of aIl cun:icnla conSJ.st 

of: a :ô;tatemelTt of ailll!"; and of speci fic ab-j ecti ve~;, ~;Ol!le 

selection and orqanizatioll of con-t<:.>nt, implications of c(~rt:édn 

pa·tterns of learninq andtc~aching (" ei,ther because objectivas 

.. ., 213 demand them or content: organJ. zatlon requ,1.res them") and a 

proqram of evalua'tion of the out.comes p Savlor and Aln:candcr 

\Vonld add t:hat a curriculum must also r(}flect adequatcly élnél 

maintain balance amonq the aims of the Bchool itself. They 

further hold that the curricul.um must promo te continuitv of 

c~xperience while a·tthe Sélme time remaininq flexible enough for 

1 · . l . . l . '1' . ct '1 214 acaptatlon to partlcu.ar sltuatlons anc lnG1Vl_Ua s. 

In order to incorDorate these elomen~sr Taba has devcloped 

212 l d 'l l 't -- Say or an A exanc cr, ~p. __ c_:L._~_. ,p. 2 Il /1. 

213'l'aba ( ~~,~ c:i._":-.., p. 10. 

2l4saylor and Alexander, op. ci,t.: pp. 254-256. 



certain criteria to be used in the design of a curriculum 

plan: 

1. Diagnosis of needs - e.g. gaps, deficiencies, 

and variations in background, 

2. Formulation of objectives - e.g. concepts to 

be learned, attitudes and ways of thinking to 

be developed or strenqthened, habits and ski11s 

'to be mas'tered, 

3. ' Selection of content - i. e. specifie facts, 

ideas, and overarching concepts, 

/1" OrcFud. :;;ation of content f 

5. Sel,ection of learning experiences, 

(j" Onfimization of learninq experiences, 

"/. Determination of Vlhatto evaluai::.e and of the 

ways and rncans of c10ing it,215 and, 

8. Check for balance and 'sequence of content and 

') J G 
activities for inLernalization of content.~-

'.l'h08e criteria will be implemel1'Ced by ,the researcher. 

61. 

It appears that many of these steps are interdependent. 

Specifie objectives will, in many cases, be derived from the 

larger objectives of the school. The objectives will then 

dictate the content ta sorne extent, and will be implemented on 

the basis of the selectio1l and organization of learning ox-

periences. Selection and organization of content will involve 

215" . 
.I. aba, 9J?_~ __ ,~.1_~t:: 0' p" 12. 

21 G~J~i~~" v p . 3 7 g • 
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sorne consideration of sequences in learning, which is made more 

difficult by the continuing conflicts about learning theories, 

goals of cul·ture, and the role of the individual in 

culture. 217 
~r.'his interdependence i8 illustra·ted by 

the fol1owing manner: 218 

subject 
matter 

objectives 

/' Iî'. ~._ 

~ 
~--------.. - ----------7 metl:~c1 _ ~ 

organlzat.l.On 

'v eva1uat:ion 

/1 
!.-

tha·t 

'l.'aba in 

1nterrelationsihps snch as these are il1dicative of certain 

balances. For cxamp1e, analvsis of objectives must balance 

with the planninq of the uni ts. l\11 incremelrt in con·ten-!: must 

also be accompanied bj an incrcment in powers of comprehension 

and slcills, values and irle~s Leing learned. Content must also 

he balanced by the psycl1010crical and physiologica1 demands of 

r) 19 
·the studerrts.· r 'l'hat is, a èleisgn Illus·t no·t be wholly child·-

or subject-centered. Sorne content must be dictated whi1e sorne 

arises froIn ·the needs of the students. 

Arising from t:hese elemen'l:s and cri·teria as stated is a 

concep·tual framework, or a wav of organizedthinkinq. 1\ny snch 

design must in61nde: what the curriculum consists of, what its 

217 1J . 1 
. __ ~~~E· f p. 7 • 

218 .. 
. J;.!J.1:c!_"_, P. Il 25 • 

219I}:~A~!_~-, p • 414. 
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important elements are, how they are chosen or organized, what 

the sources of curriculum decisions arc; and how criteria and 

information from sources are translated into curriculum 

:] .. 220 CteCJ:SJ.ons. This design or plan should be such that it can, 

Ile readily translated inta a warkahle curriculum guide. Hence, 

each design must he planned with one subject, one core, or 

one level in mind. In choosing such a unit, the character of 

the content must be considered. Certain subjects lend thcm-

selves ta broad fields, social process, or the activity 

221 apDroélch, hut oUler factors must also J)(.~ considercCl, ~~uch 

<1:3 ~:;chcélulinCf, ins t:.rnction,] 1 lllat.er:L<11s rand :-:;t.aff talents. 

li'amily 1ivinq, now Cl cOlllparcmencalizec1 subj ect in H\<1ny areas 

bc;causQ of tlwsc factar~.:;, :LS an excellent It J.S 

not tauqht in arder that students may meet life demands. It 

fails ta teach for transfer of thauqht and for active connection 

between ideas i:md facots in éliffcrenot fields; a function of a 

°t . l ??~ (fane corc~ currlCU mu .... _-

The lack of prepared teachers and the attitudes 

of the community and soci'2ty appear to hetlle prime reasons 

for the apparenot scarcity of sex educat:ion proqrams. Of those 

0:1: 

1120. 

221see 'J'aba, Of:.:.._.ci.!-.", pp. 389- /108, for a full discussion 
these cur:ricula. 

222 Ibid ., p. 390. 

;~ 2 3 ~!)i0.., p. 1141. 



64. 

schools which do offer such courses, the main weakness, aptly 

expressed by Kirkendall, is that most are not givinq sex 

education in its broadest terms; the proqram could be more 

accura·tely labelled ei·thor "reproduction education" or "moral 

inst.ruc·tion".224 'J.'hey are mainly "telling" or "qivinq" courses, 

with very little chance for the students to learn about inter-

personal associations through discussion and exchange of ideas. 

Thus, their primary aim is not the furtherinq of healthy 

interpersonal relationships, but to insure against moral 

Kirkenc1all f(~els tha·t "the essence of morality 

lies inthl~ qualiLy of inter~J::-elat:i.onshilx3 T.vhicll can he (·~stab-

'L'O

, s\···,('1 '11110'1'lCI 1)"01)10" 2;~6 , _,. IL. <:. _.- '-. • • 'l'he scope of a sex eèluca tion procfrarn, 

he says 1 should inclttdoLhe bioloqical r social and l1ealtll 

élSj)(:~ct:3 a::.: weIl as personal ad~jnsbnent:~; and aLtitudes, sex in 

int",erpersonal associat.ions; anc1the establishn1(:~nt of values. 227 

Dr. Herbert. Bauer also recornmends t.his, and would add et.:Î.quette 

as a further topic in senior l1iqh schoo1. 228 

In planning a proqram, thel1, one must keep in mind certain 

basic criteria, as expressed by Elizabeth Force. 'L'here rnus·t 

224 .. J -\ 1. 0 1 1 Il Les cer 1. \lr cene a. , 
~~~~f?j_~~l ___ ~ui<~~J~o ~ (New York: 

2? (-
, ~ .. ) ;t:_!?, ~~!.., p. 3. 

a Sex Education", SII':CUS, Dis
SIECUS, October, -1965T;~}?-i. 

?2C "~)Lester A. Kirkendall, HSearching for the noots of Moral 
Judgements", reprint of a paper written for SIECUS, 1966, p. 1. 

227Kirkenc1all, sI~çg_~.Jl.i~c:::..u~.E?J_C?~J;ui_cl~_lio....:.._~~.~ p. 6. 

22BlIerbert Bauer r IIfJ.'een-Age p Who is Ivlisbehavinq? 1/ Journal 
o.:~JJgt~_C::>5:>.~J~~~1~:~!:!., Vol. XXXIV, No. (3 (October, 1964), po ~f56·. 
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first be a feeling of responsibility and acceptance by the 

schocl authorities, coupled with parental interest and co-

operation. There must also be well-prepared and able family 

life teachers as weIl as understanding and co~operation among 

other faculty members. Lastly, there must be an hospitable 

climate within the school, such as one finds in the family 

1 t · l' . tI 'l' 1:' . Il' l SIl' ld J 229 re a-lonsl1ps room ln -le oms ,1ver -lql .Cl00 ln ~ew ersey . 

... if we are able ta free sorne individuals from 
neurotic quilt feelings about sex and if we can 
utilize scientific research ta stabilize even a 
few apparently unsuccessful marriages, sorne good 
has been served. None of thes~ pdmirable designs 
ls aclü(~ved throuqh iqnorance. ,3) 

Certain schools in!:ho Greater f-'lontreal area have bCCfun 

totab? notice of Uüs line of tllinkinq and the vast. mnount. of 

lite:ca!:nrc: on UlO sub:i cct. Recent.Iv, pé.l.rents have bCè!cn infonned 

of trial programs in the ~own of Mount Royal, Willingdon area, 

') 3] 
and St. Lambert~ - through local Home and School Associations. 

No parent as yet has refused permission :0or his child -ta tak(~ 

part: intllc programs. Usually, ·che proqram consists of él. 

series of lectures and films given by the school doctor and 

nurse to boys and girls respectively at the Grade VI level. It 

is a beqinninq. 

No one can say that this is the answer for many paradoxes 

romain yet ta he solved. 'l'he ques·tion arises as co why Sweden 

229(. , -,- . -t ')5 
"UCSL, 0J?_ .. __ ~~l~_u, pu .L. • 

230 "l::CÜ ·corial" r Journal of UlO J\merican J'.ledical J'"ssociaLion, 
Vol. CXCVII f No. 3 (July -I8-~-]~96-6-r~--p-=--~2-iLr.-------------_··-

231"Parent:s Sc:::e Sex Films" F '~~~_J:!<2X~~t::~~_0_~ __ ._~~t::~~, l\Jovember 30 ( 
1.9G6 f P. 16. 
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should now begin ta guide their children away from permissive-

ness and la-ter marriaqes, while the Uni-ted Si:ates guides 

children towards later marriages. Bath trends seem ta he 

based on sorne sound observations of conternporary society. 

Also, venereal disease instruction in Sweden has not decreased 

the rate of v.o. in that country. 

Paradoxes snch as these indicate that there is still 
rnuch confusion and sharp differences of opinion arnong 
both experts and lay people reqarding the goals, 
scope, methods, rnaterials, and evaluative procedures 
that shonld he inclucled in sex educù:tion for modern 
youth./,3/, 

must he plannc~d. around "l:he lwcd!:; of t_llc COlHllll1llity and it:s 

childrcn. Fol1owinq i~:; il proDosal[or Uw schools of Ilontreill, 

recomnwnded aftel:' Cl ca_rc~tul allilly~:;ü) of Lllcir ncoc:l!; and wishcs .. 

232110ward S. Hoyman, "Impressions of Sex Education in 
Sweden fi, ,Journal of 8c11001 Health, Vol. XXXIV 1 No. 5 (i'Jlay, 
19611), p. -i:nr~---- ---- ---- ---- -----
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CHAP'llER III 

HESEl\RCH PROCrmUm:·: 

'rhe design consisted of the administra'tion of a question-

naire to parents whose children attend the Protestant schools 

of ;"Ion'treal. 'l'he questionnain~ Ivas mailed t:o a ranclom group 

of parents having children enrolled in arades VI to IX in-

clusive r sj nc(~Lhc::;(~ jlarCnb3, 'Uw jT\O!ëd: affccted by l::hc P2~è;nli::s, 

\'lcre PYesl1\l13.blytlle mos't resnon~;i vc. 

l\lLhouqh a foLLm'l'-nn \'las att.emptcc1, rc::!~:;pon~;c wa::; not, 

cxpccteélto be one hundrccl percc~nt. 'l'his was perhap!ë; El. minor 

source of crror, unless one entire group of people failed ta 

respand 'i:lho~;e é.lnswcrs miqllt have affect.ed the results. In tIlis 

case, a more mé.ljor non-rospon8e bias l could he evident. 

Since no sta.l:ist.ica.l b:~chni(n12S were employed r the format, 

ofthis s,tudy is more one of ëlc~scrip'tive resea.rch (",,,hat 

is.,2). rather than a pure s'tcTtistical study. Accorélinq -to 

Borg, uses of descriptive research include questionnaire or 

interview studies, preliminary surveys to the use of more 

L'L A. El-13adry 1 "1\ Samplinq Procedure for iVlailed Qu(~stion
naires H f Llournal of the l\merican S'taLLstical l\.ssociat,ion, Vol. LI, 
\1 ? ~7 ,1 (-J-:'-.::'--~'- ----1·-·9--r:-6--)- ,---.. --'--;)ï-) 0'---·-·----·-' ---.-. - --.-- ._., - - - _. -- ....... , ., -- .. -.. ' ----.-.--, 
1,,0. .""" ulle, :) , p. ." \. :7. 

2Walter R. Borq, Bducational Research: An Introduction, 
(I\J 8\v York: Da v i Cl L'JlcKa y -ConÏ1~-2ùl\;'-;-'ti1c-~·;'·--Y9E~'Jf;- -r:;p~'---2-6 :T":'-2-03 :-- ---
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objective research, observational studies, educational cur-

riculum planninq, and evaluation and improvement studies such 

as follow-ups.3 This is similar to uses outlined by Festinger 

and Katz,4 throughout their book. 

A proposed proqram for the Protestant schools in the 

Montreal area was developed, based on the resu].ts of the question-

naire, recommendations m~de by edueators in the field, experi-

ence from existing proqrams, and proposaIs presently being 

made bythe }i'amily Life Committee of Uw Quebec Federation of 

Protestant: Horne and Seliool 1\~:;~:;oeié1 tions" It a150 ineluded the 

rc~;(~arclt(~r 1 S r.c~comm(~ndaL~ion:::; ror cf'~rtain fillfl;i and books v/hich 

s(~emto he élmonq tlw lllC);;t l1iqhlv rcqilnlrxl ,iuclqinq by their use 

'J'he r('~·iC'ttrch(~r d:iJI not. int:.C'ncl (~o plan a curriculunl, Imt 

simply t.O nroposc' Cl curriculum pléln or to provid(~ the "advance 

arrarlCJC'menl: of lcarninq oPDortuni i:ies for anar ticular popula·tion 

ro 
of lean1c:'rs' I 

•. ) Uc'vc'lopinq L:OlIl thL:;, a cl1r:t-iculllHl quièl(~ or 

writtcn curr:i culum plél11 \'1él:3 olltliolWd in order to aid ot:.h(~rs in 

·the ild('~vclopmc~nt. of -[:ho curriculum in t:he l(~élrninq ::;i·tual:ion". 6 

Followinq :Ls the rescarcher1s concoptuéll design, upon 

which a proql':am of family liEe education in the Protestant 

scl1001s oE Mon·treal \Vas hased. 

3 I
o

J 
• 1 

_ )J.:c:", p. 203. 

tl Leon F'c~stinqer and j)aniel l<al:z 
in tohc 13ehaviori'd. !:jc :lCllCeS (1"!c':J York: 

5 {~ " 'L -- °t"J '1 '1 ,~a .. 01. ane r\o_("Xnnc.f~r .. OD. -, .. '-C.ll... , 

(cds. ) l P.esearch l'!leU10ds 
'l'hc~ DrvC:C(~ùo_po;~c-ss , "ï9s03T . 
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OBJEëi'iVESOF-Cui~HICUL~UJVl-:'---dëte-:-rmTne({by·-a:r;.-aTyï31s-o:r:------··--~ 

----puprr-11-eecIs;-(frfves~--bacEcirolïn2f,----s-ocfaT--rë-arn:lï1si~ 
interests, concerns anrl motives. 

Pupil development - psychological, social, emotional, and 
physioloqical maturity. 

Nature of the learninq process. 
Nature of the community and the neighbourhoorl. 
Nature of the timAs. 
Nature of knowledge. 

_. ___ I)_~1?_~:r:.~~~~t:._C!_f.Y~~~_~.~L:~_()}? __ rg5f_~~!_~:t?~ons_~ __ a.i_ll1s L_~~~._~e-i_~~_t:.i_y'~_~ __ _ 

\t 

r
~~~JjI~.;f~~~~~\'l~Vëj~~.~~~_(l~re-~-~.~'~:{~t~_ .. -.?~ Jlf~;:~~~;'-5~ __ r.~-0:(ï.i1:Ç/~~Er6î~-~~~Ci~E(i]~)1~111(;~(r by: 

i\]atur(~ ofl::.hc~ learner and l'lis clcvC'lopment. 
Demands of culture and society. 

1 soc~al valu?s~ idea~s, and,~el~~~s to be perpetuated. 
PUTnl capaclt.les anu po(:encJ.éll:IxJ.e::, t:o he dc;vcJoped" 
Pupi 1 necc!s, asnirationf; f and moU.v':'l tion~; l:o LlC ~jcrv(;d. 
'/'ri1di,t:i onal clJaracl::.c~r:i.~;t.ics of school sub-jcct knowlC'dCf0. 

-~--~.-------- ~- -- --- -_ .. -_.- --~ ·----~I-i~·-c]'Pl)(~ri(~((~-11-·f.·-·-oll:-- .. - .~ ...... - - ._-

j) i v1. sion i nto al mrol:)-r-lit'l:',':;--llnrt s·~ --. 
Delegation and division of responsibili·tv. 

___ (~~C?.t~T?il!.q __ o.~J)ypils. __ ._. ________ . ________ . ___________ . __ . 

t 

Prcvious experiencns o"f~üi'(~-' f(;Éli:i1Ci:~--------~--- -.~- .. - ----.--. ---
Local tradition, custom, and law. 
Nature of the content. 
Nature of the learninq nrocess. 
Resources, facilities, materials, and facultv available. 
ProposaIs of leaders and scholars. 
Role of other aqencies - home, church, etc. 
Orqanization of the school. 
Attitudes, habits, and skills to be modifj.ed, extended. or 

_________ ~_·I::..l.~~l~(r~}~~x~cct_. ___ ~ ._ .. _______________ . ____ _._ __ __ . __ .. _ ___. ____ _ 

sc'6i)]~:- "=,,- - 2- cfinl-CI1S ior) s : 
J:- -- -è-on·tè·ri-f ·to--b·ë· -ïIliïstercd. 
2. Non-content objectives. 

(Mental processes 
aC0uired). 1 

----- - .--,---- --------- . ---------- -------- _. __ .- ._" Ïi 

~ 
FÔNrr:üJiTî-;fY-':::--2 -'-asi;ec~t-s-:---- - .. 
p~:- --SeC:rll-e11Ce :---ver-tTc~'1 pro-
1 . gress. 
~. Integration: relation

ships between various 
arc~as of curriculum 
takinq place at the same 
timc. 1. .. _. ___ . __ . ____________ . _______ .-.-... ----.- -'--' - .-.-.-------.. 
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In developing a curriculum, 'l'aba recommends tha·t one 

must draw from each of three areas: (1) analyses of society 

and culture, (2) analyses of the nature of knowledge, and (3) 

studies of the learner and the learning process. 7 That is, 

the learner, the learninq process, cultural demands, and the 

conten1: of the discipline are "I:he fac·tors which are invol ved. 

'l'hese factors, along WiU1 others - psychological, physioloqical, 

logical, and philosophica1 8 - must aIl be considered before 

decisions are made as ta which grade levels will be introduced 

ta cerLl.in unit.s of v·JOrk. 'l'his:i.s extTemEd.y important. l'lere r 

a:':.~ l:lle pupil is learnin<J about. hi::; developm(~nt. as he develop::;. 

'l'l'lis lJrinqs inl:o Eocus thc~ fact ·l:hat.th(~ scape and continuity 

(cumulative) of the curriculum mu:=)·t lx; kept in balance at-. all 

tirlle~, . Similél:cly, they mus!: remain ln balance each within 

themselves; conterl!: and non-content, and sequence and integration 

of learning. 

~he :cesearche:c planned a program of family life education 

wit.hinthe frame'\vork of the cOllceptual desicrn, by d:cawin<J f:com 

each of ·the ·three afo:cementioned élreas. 

1. In orde:cto anéllyze "society", a questionnaire 

was sent to a sample of the society involved; 

parents havinq adolescent children in the 

Protestant schools of Montreal. 

2. Since the nature of the content is such that 

7 . 
'l'aba f 0J?_" __ ~:!.~." v p. 1. 0 . 

8 see Saylor and Alexander, C?.l)_ ~ __ c_L~."v 
full discussion of these félctors. 

pp. 273-279, for a 
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its teaching has been thought to be primarily 

a parental responsibility, parents should be 

encouraged to express their views on the subject 

and its content before any progranl is undertaken. 

This was the second purpose of the 0uestionnaire. 

3. Many studies 'have revealed information rega~Jing 

'I:he (k~veloP1nenl: of the 1earner and the learning 

process. 1'1:: Vias from the conclusions of leaders 

and scholars in th(~ fields of éUlL1tomy, physiolo<JY, 

educal-:.ion ~ and psycholoqy r as \'7011 a~;; From the 

OPi11 ions of l'éu:c~nL:; f l:hitl: t.he c:!un: icul UIll con I:cnt 

'.l'he' c':::nor:ienccs of c~:~i~~tinq procframs in '1:l1is éu:ca 1 as 

r(~v:Lc:\vecl il! CllélPt:cr II, \'/ero con~:;ider('(l primarilv for scopc 

and continuity. 

Selection of t.lw Sa111]')1(; 
.--~-----_ .. _- -_. __ ._-----~ .. ,-- -_. -.- . __ . -~ ._._.".-

'J'he co-operation of the Protestant: School Bourd of Gr(~ater 

filontreal \"las SOllf) ht \'1ith regard to selc:ction of the sampIs. 

'1'110 roseurcher \'lClS authori zed to malee use of ,tho files of 1'.:en 

schools unclcr tlleir jur,üodiction (five elelllc~ntary and five 11iqh 

schools)! J-:,andomly chosen From a t.otal of ninetv-six schools in 

order t,Cl sc~l(~crl (l(Jélin rélndomly 1 cl li!"it, of [iEtv parents From 

eé1cll. <) nc~ncer :Pive hunc[r(~d (SOO) f.:::tlni1:i..("s f:'eceivc~d Ul~ 

9 ~:;(~e i\ppenèLi~~ j\ for:- il cop)' of 'che lCc~,tter fro111 Hr" J'ohn 
PE~rrie, Denut:y Dircctor of ]';ducation, PSBG1\;1 r sent 'co each of 
the ten principélls of schools involved. 
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questionnaire by mail, or a possible 1,000 people assuming two 

rcspondinq parents in each family. Enclosed was a s-tamped, 

addr0ssed rcturn envelope. 

It was hoped that the covcring letter (see Appendix il) 

wonJ.d provide m()t~i_vél.t_ion enonqh for bot_Il parents to complete 

and return the questionnaire. However, in almost aIl cases, 

only one pé.u::-en-t per family respondec1. 

A follow-up letter was sent to aIl parents who had not 

responded af-ter a period of -two weeks from -the original date 

of Illélil:i_nq (sec l\ppcnclix J). 

]\/leasurinq IW3trUl1lent 
- --" ----- -- .. - - ---

'J'he llleè1~;urinCf instrument ~'la:'; a quesi:ionnaire desiqrwd 

parts of sirn:i.lar questionnaires used in bot:h the United States 

and Canada. Hesults of sorne of these have pr(~viously bem1 

'l'he! qtW~J-tionnairc in ils fir~Jt_ dr<.1ft~ was -teste(! on a 

qroup of fourth vear pl1ysical education E:t:udents, some of whom 

are paren-ts. UDon receiving -their answers and comments, a 

rcvised form was tested on a group of twenty ~arents and 

teachers associa-teC! wi th -the researcher. These teachers were 

~ll parents as weIl, many having children enrolled in Grades 

VI to nc. ~he instrument was thon revised with special con-

sideration beinCJ qiven t:o choice of ansvlers 1 Leeping in mind 

the possibili-ty oftabula-tion by computer or mechanical sorter. 

I-t was -then presentcd to -tlw Protestant School Board of Greater 
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l'ilontreal, where slight modifica'tions were suqgest:ecl and 

incorporated. 

The instrument useel, then, hael each question checked for 

validity twice, and has been revised four times. It was ,this 

form, aJ,ong with the covering letter, which was sent to the 

selected sample of parents. 

Since most of the questions required an objective repIy, 

results were t.abulaled numerically, with the use of the 

mccllélnical ~;orLer. In add iLion r somc of t:hc~ cOlllmcml.:s from the 

quest,ionnaires \'lere quot:.ed and !:50rnc ~:;uHlmari7,ccl r since manv of 

l:.he respondent::; lléld obviouslv qivc~l1 nmcll thoLlffhl: 1.:'0 l:hcir 

'l'he resulL:s lilerc élnalyzed und :i.nl:.(~rr>retcd both question 

by question and usinq sorne cross-comparisons. Follmvinq this, 

some conclusions reqardinql:lle hypotlleses pos,tula'ted in Chapter 

l were set forth. 

i\n att:.cmpl: was made 'l:o determine whetherthe opinions of 

parents reqardinq the sex educa'tion oftheir child.ren bore any 

relationto such fact:.ors as religion (other than Homan Catholic lO ), 

sex of ,the chi Id 1 sex of the parent 1 number of chi ldren in ,the 

family, socio-economic level, and awareness of existing programs 

in the area of sex education. 

Some compélrison vlil::.b the resul'I::.s of ol::.l1e3:' questionnaircf; 

was made; one in British Columbia whicll has been mentioned in 

lOI l' . J ""[ tl . l 'L Roman Catlo lCS ln Quc)ec a~~enC-lelr own SC100_ S 

exclusively, whereas clüldren of any other :r:el:lqion attend 
school!:~ in the Prol:.es'tant: sysb:~nL In !,Tontreal ,the "cwo sys-tems 
have! paritv. 



74. 

Chapter II, and one recently completed in St. I.ambert, Quebec. 

utilizing the results of this questionnaire a course of 

study was then proposed for a program of family life education 

in the Protestant schools of Montreal. 
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CHl\P'rEH IV 

ANALYSIS OF 'l'HE ))1\'l'A 

Of the questionnaires mailed to 500 homes, 155 replies 

were recei ved al toge·ther; t".'70 of Ulese beinq unanswered. 

Religion of the parents involved was noted as being Jehoval1 

lll/it.ness on one 0 f I:ho b'JO T,lllich \vcrc rel:urned blank. 'J'h(~ 

followinq analysis, th811, is based on 153 responses. 

Pollow:Lnq thL' hTS·t rna:Llinq y 13(; pélrent.s repl:Led 1 or 27.7. 

percent~" 

pé1renb:; (see l\npellü.ix ]) resul t i.ner in [-he rC1:l1rn of nineceen 

more questionnaires. ~L'his brouq;ll: ·the l:otal response to 31.0 

percent. 

Since the majority of resnonsns \Vere favourabl(~ ·to somc 

forrn of family life education, onr~ lllUS·t conside:r.thc~ Y)ossihilitv 

of a non'-responsc~ bias. 1 'l.'hat:Ls, i t. :Ls !,ossib1e that rnany of 

those narents who failed ta answer do not wish SUcll a program. 

However, because of the extremely enthusiastic comments of 

parents (114 commented in sorne detai1 ta one or more questions) 

of varyinq ::;ociO-(-~coilomic st.atus, it i8 U1(' feelinq of UlC~ 

researcher -tlwttho:::;e who failc:;è1to respond are not aqains·t 

I jvI. H. IIansf:i1 and \J • hl. Bun,litz p ··'.l'he Problcm o:f l';!on-
HC~SDonse in Samn1 e Survevs If, ,TournaI. of the i\mc::~rican Statisti cal 
j\ s !':wc i a t:i on, V () 1. ~<J,I y 19 il (-) 1 ï)T'-)~·--~~·I~T-·':·~~i () :-.----- -.- -- -- .... -- ' .. '--- - - .- -----. 
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such a proqram, but: insteac1 are HlOSC v7ho are unc1ecided or 

disinterestcd. This can be further sunported bv the fact that 

RonH? who responded vJ(~re emDhatically aqainst sex educa·tion, 

in the schools or anywhere. One must assume that the parents 

returning the two unanswercd questionnaires wcre also aqainst 

a proqram of sex education. 

'l'h0. nature of the tapie i.tsr:lf, anr'lth(~ fac·tthat many 

nC01J].C still. insist that sexualitv 600s Dot exist: miqht account 

for sorne of the non-resnonse. j\l~.o -1:0 lJe consü!ered, 1.S 

"NOl]" of 1: 11 i ,; i ,; n(~c(~ ,';~:; é1 rv for ll(~i) J t llV 1 me] 1[:<111 V j)nrmil.l chi 1(!:n'11 • 

hjn ~;i>ccié1.l. C'lll,;hzlS.Ü:; on ~;e:~ (tnriner f()r!l1ativc~ yC~ilrf; .-

it J l cl! i }r.!'rr'll .c; L'c~m IV(' 11 (Hi ~j n~jl:cd .•. 'L'lw :'m b~i r.~:cL 0 r: :;( ':: 
;';('l~JI\(~(j (1 lléltural 2] nd uncv(~ntfuJ par t of Ul(" proe(~~:;~; 

of qrol'liner un ·-c~é1ni:hini~ of no crir;:i~; :i.ni.:.l1.i:c; area. 
rl'h(~ wholc subj oe-l: i s overra tc:ci étn( t ~ipook.y ~tt-. present:. 

Tt is t:ho h(~LL('f of t: 110 c~~;oarclwr 1 ·too ,that since only 

f' Leve"]) replic~s l:lC~re rcccd.v0(j Y.rom 10\'/ incoli1(> fé-lm:i 1 il~S, pcrllans 

!:hen~ \vilS some (i(~(lr('(~ of fal~::;i ficu·U.onto 1:11(· income rrl1(~stion r 

but no mC:'énl~::; of c'lcb:~r!l1iniI1Cf 110\\7 muel,. It mu;.:;t alf30 bo poin·tell 

ont bore that tIH=> n'.:!searchcr Has t.old hy ·thr(~e of ·the ten 

principals of scllools involved in the mailinq lis·t: compila·ti.on, 

that many of ·thej.r residpn·ts fallinq in-L:o ·this low income 

cateqory coulcl not sl'eak EnCflish, sinee many l1ad rccently 

arriv(~d in Canada" 

SO!l1(! of U1C more prE1ctical problems rc~lé1tinCftotllc non-

response would have to inclnde the condition of many Kardex 

files in the sellools. While colleeting names and addresses, 
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the researcher came across numerous incomplete cards in the 

files. Many of the cards failed to note whether a parent was 

deceased, and sorne were actually lacking actdresses. Several 

lacked -the mother 1 s Chris-tian name, and a few, U1ëd:. of the 

father. rl.'hat many of the il.ddr"essE~.s were ou-téla-ted was also 

nob:~d, by the fact -tha-t hvel ve replies incluéled a new ac1dress. 

'.l'hese facts toge-ther raise -the quest:ion of h01il many question-

naires were nover received. 

7\1 thOllCJh tJl(~ ques-U_onnLl.:i. rc \Vas anonymous r 107 of Ul(~ 

of resul-ts. 

HcqaJ:-d inq !-:11e foJ.lm·j-up, .it was observed Uwt_ if a 

é3cconci COPV of t_he quc~)U_Ol1l1éLÏ.r(~ bael Jx~en illCllldc~c! Vlil:htllc~ 

lctUT, rcsponsc' '.vould PC!rllaps have belOn more favourable. 'J'his 

':las not financially possible, clue t_OU1(~ sL~(! 0:[ the cruestion-

naire andUw eXi~ens('~ incurred withtho. initial mailincr. 

'J'he élforellwntion(~d fac-tors are senn as t.h2 ma-jor ones 

contributinÇf -to a lm', percentaq(~ of rcsponse. 

Status of the Respond~nts 

'l'he questionnaire Ivas c0T!1p1e-ted hy es motllers and 68 

fa-thc.rs. ~he maiority of those answerinq had two or three 

chilélren in th(~ fémlilv. 

l',jumber of Chi Idren 

one 
two 
three 
four 
1ll0rE~ -than four 

i\.Jumber of Hesponéten-ts 
-- .. _- -------"< . - -- -- - --- ... _---~ --- - _ .. - ",,_._-

48 
sn 
17 
13 
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It was found that the respanse among parents was almost 

equally distributed through grades VI to IX, the adolescents 

who would be primarily involved in such a program. 

Grade - 6 7 El (B) 
._----- .. ------. __ ._--

Boy 34 20 16 
Girl 13 23 12 

E2 (9) 2 --_._-_ .... -

17 
lB 

Question Il asked about the status of the parents. The 

resul ts follmv. 

Status of Parents 

1) Bath are livinq 
2) Only father i8 livi,ng & has 

nol~ remarried 
3) Only mo-L:her i~3 livinq [~{ lla~:; 

noc. rcrnarricd 
Il) N:Ldowed fal:her Jl(1~:3 n=;marricc! 
~» ~f,Jido\·.7(~d l1Iol:hcr har; remarri(~d 

1'13 

3 

6 
1 
o 

SOl!lC:~ of tllc~ resp()n~;cs oftilOSC~ in the second and Uürd 

cateqories are discussed witil rcfercnce to later questions. 

Questions ~:i and 6 recfuir(;([ t1H~ parent ta chücl: his place 

of birtll and rel:i.(J ion rc~spcc,ti vol v. 

Canada 
Uni toC! S"tat.cs 
Outsi0e North America 

Prot.estant 
,Jewisll 
Ot:h(~r 

58 
LI 

23 

101 
43 

9 

I{esponses here arc dealt wiUl in "the ne:;~t sec,tion. 

F'athers 

42 
3 

23 

2E1 and E2 rcprcscnt: a nO\'7 classification of Grades VIII 
and ne un((cJ:" f:Jub-j (~cl: nromo"tion in Uw j"1ontroal Pro'to.stan"t 
schools - whc,thc;rtho. child is enrolled in Enqlish l or 2. 
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Responses ta question 7, levaI of education of each parent, 

w(~rc consid(-~ro.dthrouqhol1t. t:ha entirc analvsis 50 t.hat: the 

resAarch~r was allIe to form an opinion as to how a narent's 

own schooJinq f1:ffecl.:c(l 11i:·-; or her tl.ttitudes. Go.nerally sneaJ:ing, 

more consi~3tcncv of answer~:; <1n(l t"d:titud0S was found among ·those 

resnondl:nts with a hiqher level of education, al thouqh no 

single attitude was found to be more prevalent. 

In orderto place célch resDonoent into one of thrce income 

categories - 11igh, mi~dle, and Iow - the rcsponses to question 

n wc~rc~ éll1aJ.y7.ed wi th re!:nx~ct tol:hc incol1\t? of both parents, 

\Vhcrc.: r[ JVCll. 

l\l11111ill 1ncom('. of: 
~ - . - _.. - ~ - ---. 

f 1oUter: 11nd(~r ~;l!OOO 
:;;1, ()()n-~';t1, ()OO 
~;~ Il r 0 0 0 -. :;;J () r 0 (J (J 

over ~;J()rOnO 

Pather: 'llnder $~!nnn 
~?tl r OOO-~;lO r 000 
$10! OOO·-~;;LÜ l 000 
over ~'; 2 () , 000 

7.0 
:U; 
33 

2 

7 
110 

29 
11 

1t J.5 to be noced ·th.T!: in many fëll"tülics bOI.:11 pa!::ents cont.ributc 

to U1C incomo., t:.hu::-;t.hc fiqures exccecJ.thc responsc oE 153. 

For example, in many c~ses whure the mothcr responded, she noted 

the income of bot:h parents. ConsiderinCf ·this, then r as weIl as 

the marit:al statl1s of the responclent (many mothers mentioned 

f-;eparation on ·thc~ que!'.';tionna:i.r<:.~ i.f Ulis wa~3th(~ case), each 

was placee1 i.n one oftbe t.hrce aforemen·t:i.onecl cal:c:>qor:ies. 

Incom('~ 

LOvl (a npl:0X. lmd(~I' ~; '1 , 00 (l) 
MiddJe (approx. $4,000-$10 r OOO) 
Hi.qh (approx. over $10,000) 

HcsnOl1c[en·ts 

11 
100 

/12 



There were no unanswcrcd questions on this point. However, 

accordinq to statistics on Canadian earnings, more people 

should fall into the first cateqory; earnings helow $4,000. 

Sorne responc1e1.Yts, ,thcn, may have placec'l thcms01 vos in a 

cateqory abova their ac'l:ui11 position. 

Rcgardless of the problems of falsification, lanquaqe, 

and outdated files, the researcher feels that th0 people 

responc1inq do reprCs8nt a fairly accurate cross-section and 

random selec,tion of ïVlon'treal Daren·ts. It is further felt that 

this was 'the ·type of f'>éllil::11E'! needc!d, sinee i t is not: on Iv i:o 

he t.he "~A]hite l\nqlo-~)a;(on Prol::C!~;t:é1nl::" \'/110 1.,Ji.ll taLc parI:: in 

a proqram of sC'~( CdllCl:l.i.::ion f l1uL:. élll thosc cllildren al::l::c;ndinq 

j'/lontreal' s Protcst.anl: ~;cllool:·;. 

Door, ln:,oken r:nCfl:i.811 • 

Onininns of 1~(·"\snODd(·!nts 
- - . -~_. -

On(~stion /1 in Part TI of U1C' rrucstionnairc élsk(!c[: "Un 

yon feel t.hè1L:. a proqram of SPX c!ducai::ion in U1C' ~::;chools is 

a) nCCCSSè1rv? h) d0sirablc? :, 

18 él proqrilJn~ YC's Î\Jo On éHl S\vfTC'{'1 
- - -- - -.. - _. -~----~ 

a) nc!cessary'.? 117 J.:~ 24 
h) dp5irablp? Ils Il 34 

(}pon é1nalvsi;,; bv rr~liq:i.on, sex, anô place of hir·th, il:: was 

found that no particular type of Der50n tllouqht that SUell a 

procrraIll '.vas unn0ce~3sary or undcsi:t:able. One mav assumo that 

t::ltose not rC~jnni1dincr '!:rJ thi.~~ nuestion ~,.Ten:; nn('~é~ci(1e(::; a cac!::. 
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po.i.nted ou·t by some of i:ho commenb:;, a fevl of \vhich fo110\l1: 

Prov.i.d(~d the tcacllCT. or: lc'cturcr is well prepared 
ù.nd competent. 

It c1C'nOllèl.s on t h(~ m(-~ntéll 1102.1 th of ·the ·tcachcr. 

If t.he proqralll \:.,('r(~ vc'.rv car(~fnl1v con(lucb.~(·' and 
Sllno.rvisoc'l. 

1\'1':1ll)' of ·the conuncnts simp1v sur>porh~('l ·I:h(' VÜè'\v t.ha·t it: 

.1.s noc(~ssary and ([cë'sirahlo: 

1!opofnl1v tatake OWélV tlw dirirnsnoc·t anc'1 vnlqar 
aU:i tudostovvard ~;px. 

It: \'lcmld r,!:ra.ürht.(C)ll out. Uv.:.: confusion h('b'!()(~n 
love and ;;(~X .- Uu' HoLLvl.'lOOI'l ~;vJllhol. 

Ye~~! in or(ic~r to st.on c 1ü IdrCll rc:~·;orLi I1q l:o 1..1.1\-

d('sirél 1)J" m('(nl~:; of lr.;'1rn:Î.nq afJoni: s('~/. 

L:(,CélnS(~ UIC pé)r('lli::~ ,lr(' r on tlw '.'!l1n1(-> r nnvlill:i.llC( 
1:0 (Ii~;cl.l~·::; ~~cx \'JithUH'ir c 1t i ](/r(~n. 

Tt qivn:3 an (~qU(ll npnort.nnil:v ta (11.1 cl1i.ldrcn -
~;omc n1ay hctoa f;ln,T to ë1s1~ n;'lr.(~nt.::;. 

or lmdesirabl(~. j\ïo cOllclusion!-; CéJn lie drav!J1,thouqll, lJecausp. 

of the numb(}r of respop,sef; ni = Il). 

Questi.on 5 ë1sked: I~ If êl proqram \\Tas ta ho implomelYted 

ln the Protos·tant schools f would vou Wé1n·t vour children t:o t:.ake 

Pcrmi~3sionto At.tend 

yes 
no 
unanSvler(O~C! 

Numhcr of Resnondents 

149 
1 
.3 

Clearly this indicai.:os a desire for snch a nroqram, or at: loast: 
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a desire by the parents for the schools to do sometlling in 

this area, and suggests that co-operRtion by the narents 

could be anticipated. 

Of thethree classed as liunanswered il, two simply stat(~d 

':take i"t or leav(-~ it". This could not he catcqori~ec1 as a 

clear "yes" or "no". 'L'wo of these i:hree wcr<::~ from l1i0h income 

parents, and one from a 10\17 incollw par en t. 'J'he one Il no" 

response was from a parent in the middle income cateqory. 

Heturninqto question 1, on0 Cr1l1 SE'!(~ t.hat ,ltS nurpose 

\'lë1Sl::0 have :ccspondentf:; r(~ca11 from th(~ir own (:,lr1" lire sourco!'; 

ot :';e:~ info:nnaLioll. 

1Il0S\: of youx: inforHl,cltion allont S(~X and fami1v lice'? (Clwck 

SC}( in formation. ) .. 

Source 

Parent of the same sex 
Parent of t::hc opposite sex 
Other n::'!lati ve of!:he: Sénne :=:ex 
Other relati v(~ of t1'(~ Op):losite S(~X 

!7'rien(1 01: 'che sall1e SE~X 

Friend of the ol'))osi i::.e sex 
Doctor, or unrelë1ted older person 
School class, or teacllE':r 
Book sand T)amphleb:; 
None of ,these 
Unans\'lered 

41 
12 
22 

'1 
Hl 
:-!o 
16 
13 
71 
12 

2 

j\i = 294 

C1carly il :fric:~nd of tl1C: SéU11(:' sex" and I:hool:.:s and pamphlets" 

soem ·to bc ·th(~ major source for mos't peonlc, occurinq almost 

"l::':Jice as o'Eten as Il parcn't o:fthe same :0-; ex i; • 

i; fri(~nd of the opposit:e ~;cx" occurs alrnos'l: ,twice ël!:; ofl:en as 
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"narent of the opposite sex/:. AIso, tl~ former does not occur 

more often in the answers of those people born outside North 

America (N -·46). Seven of the twen·ty who qave n fr iend of 

the opposi·te sex" as a major source were born out.side I.\Ïorth 

America, or abou·t one-thin:l r while Il foreiCfners" mA.de un abou·t 

one-third of the total responsc. Only two of the eight 

responc1ents whose reliqion is other théln Protes·tant or Hebrew 

were among the twenty. "School class or teacher" appears to 

be of little importance as a major source, as does "doetor, 

or oU1er unrclated oldc;r n0~rsonl:. One busbanc1 commcnted to 

tl1C! lalb:;rthal: ILL!.:'; \,lifc' 11:1<1. qone Lo a doc"l:or ])pforc they \\Tere 

marri(~d, .r(:;qucsLLnq inforlllilf::ion r and \\laC"; qivcn rclatively 

:1. :i.t.Ll(~. 'J'!lU Y3, shc~ cnt.c.1.-ed lilélrr:lélqc r; irrnorant: of t11e.~;e matters 1/ , 

iHld he \'la::o not prcparc~(:: t.o let: Id.~; chilclren "fend forthc~m!.";clves 

J.llthis manner". 

ne(Jardinc.ythe r(~E;pon8C' '.: none ofthese", some commcnts 

apPc;'Œed v'Thiell indiea tel! Ulat t.he respondent learll<.!d on his 0\'711. 

1'108t rcsponclen-L:s c:.1C~cked tHO catoCfories, and ~')onw three 

Howcver, when asked in ([ues·tion 

2a whRt their first sourC2 was, only ODe answcr vas to be checked. 

Souret) 

Parc;nt of the saIlle sex 
Parent: of the opposite SC): 

OUler n:~lati vo of t.he ;:~ilJ11C; ~;cx 

Other rc:1a·tivc of L:!lC orJpos:i.t.C' sc~c 
Fr il~nd of the SéJlllC sc;x 
f."ric'nèl of U1C oppo;:::i.te ,,;e:;~ 

DoctOl::- 1 or unrela·t(:(l oJ('k~r oer:>011 
SchooJ. cl;},.:;;:; r or b')(1chor 
Books and ~éJmph].nts 
;')on0 of t.llc;sc 
Onéln :=;~'l(:;recl 

l'JUIll] Jer of Hesponden·ts -- -- -----------------~-----

2 Il 
10 
] Ll 

l 
Gl 

7 
6 
6 

14 
7 
3 

l'J = 11)3 



81. 

[\lorcl:han one-t.hirc1 of the respondents stuted that a friend 

of the same sox was the first as weIl as the major source. 

This has been supported in studies by Rockwood and Pord, 

Scho field, Kirkendal1 r Caldenvood, and Ramsev. 3 rJ'he cateCfory 

"books cmè! pamphlets" does not rank as ;:1 major first sourcc}. 

It sooms, then, that only after SOffie information i8 acquircd 

do books and pél.mphlets b0.comc popular. Il Pél.rent of tho [,ju1l10 

sex" ranks as the second most popular first source, but clearly, 

as indicated by question 1, not as a major source amonq many. 

~'i'hen ;:181-:':0(1 i.n lVlrl: (b) of thi<:; qne::ition hm'! pre~:;crd~ 

at,Li I::.ndo.s tmvé.11:d So.x werl' influ(;nced hy tll(' first. ;':;OlU'C(' of 

informa'tion f 1:'(;s111 b::; arc as folJows: 

j\!~l:i [.l1<!o. sIn f 111CllC ed : 

Favourably 76 ( '1 9 • G ~'; ) 
Unfavourablv 2/1. (] 

l' " n, ) ,,) • b 'ù 

l do not kno T., :i 3 ( :1 Il '3 \' ) ~_ .< ". ( U 

l\! == 11)3 (J 0 0.0 '.';) 

i\s exnc~ctod From resul ts on other similar qu(}sLionnaircf; 

. l . . "LI f t l t . f nreVJ.ous y mel).-cJ,on(~«, o' -- }'2 '-wc~nc.v- :Ol1r 

favourabl y " twelve listed Ilfriend of the same fiCX" as tha't 

f irsi: source. "Parent of t:l}(~ sanK' se:c" wa~.: named bv fivc, 

Hparent of the opposite sex" hy two, "other: relative of the 

same sex" by tV\10 r II Pr iend of the oppo site sex" )),r one', Il scllo01 

clas:::; or -tcacherl. ;)v on(·~! and "none ofthese" by one. 'l'hus f 

3see Chapter II, pp. ll-l~, for a full discussion of 
these studios. 

4HoC];:wood and Ford, OP. ciL, n. 36, found .10.(1'.'; in
flu011ced favourablv r 17" g!.j --llïï:félvourably f and ·the rest did not 
knov7. 
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there is a need for the kind of sex education whicll is con-

cerned with attitudes as weIl as information. 

Based on thouqhts of their own sex education, parents 

werc thon askad in question 3 who should be the main source 

of sex informa·tion for ·their own boy and/or qirl. 'rhe afore-

mentioned twenty-four respondents answered as follows: of 

the twcl ve listinq "f1::iend of ·the same sc~x" as an unfavourable 

source, seven stated that the main source ahould he the parent, 

one ·the doct.or, anô. ·twothe V~achcr. Two were unanswered. 

Of the five 1is·tiner "par(~nt of tlv:~ ~;ame sex" as t.lw nnfavOllr-

of tl1(' ~~"')Ine ~·:;ex", élncl 'fricnd of t.hc~ opposite Bex", a11 sa id 

l:hat. thc; m,rjaL' source ahou1e! bc~ the pan~n·t of ·th(~ Sénne sex. 

'['h(;to·tal r<::,snonser; to thi~.; qrwstion arc' as f0110",s: 

Prnfcrred Source of Scx Informati.on 
jljumber of 

l~C:,"j !)Oi1( lc,n 1: ~3 
PO]:" no-~/-~:; ... F·o:i:--·c:; i r 1 s 

Father 
j·lothar 
Ot11er children 
Doctor 
'l'(~achf:~r 
iV- • • • 
j.~ln:LSt:er 

l\cJencil~s (YI!vïjYWC1\,CélntpS; clubs) 
j\)onc of -tllOse 
Unal1svl(;red 

J'I --

~3 

7 
(J 

:; 
20 

0 
3 
1 

24 
J:5.3 

3 
97 

0 
,-
-) 

14 
0 
l 
1. 

32 
N -- 11)3 

t.hilt if the ch:i.1Ci ,('li'1 e; é1 boy tI1c'" f.'l.il(~(lt:o nwrl: anyi:!î:Ï.nq i.n 

t.tîC! colu'nn For qirl::;, and vice versn. 
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Althougl1 figures for "urJi1nsweredl! seem hiqh, aIl re-

sponden-t:s ans\·.rer(~d in one colrwll1 or the other, élnd 111any rtnswered 

on(~ catc90rv in bo-th. The parnnt: oft:hc-' same sex is fil.vourod 

a~-; t,jle maior source hy mas!:, bu-/:: "teacllo.r ll Il-'lnJ::(~(1 above paren"..: 

in manv ca~('~ r cf;ncciallv a~j d !c;ourc(-' for bovs. !J1orcover , 

of U)(Jse listinq a parent ofUw same ~~ex, fiftv also saül, 

by checbnarJ:: or comment, t11at: 'teachers anc1/or audio-visual 

é1 üis should ranI<: as a ma j or ~ource alonq vIi th the ])i1rents; tha t 

Pé1rc~nt!:'; flWV sc)m(,tirp,_-,~:; fi}lt i it em),arr,:t!:';f;inq t:o 'tell 
L:lv'ir chi 'Ulren élJ:.Clut 'tJ)C' frtc'I:s of li Fc'. r,'h('r~: shoulcl 
Iv:; élll inmëu:-l:ial oUl:;:-~i(I(,,'r t,o '10 in"!::n Cjrc~,Tl:cr (i(~fYtll 

Q1~ t 11c-' sul')~ic~ct i1El:er nél_l-:-C~11ts IlilV\, l:old tlwir chilCir('l1 
Uw lJé1sic félCb~. 

Parc·nt: of Ull~ Sé1_P1C sex is ]lr:-:c:;t7 l(~!:;s CP1J)rLî.rél~;SIllent 

'ta tiv:, C:lj 1 cl_ • '.1'1,:--> UilrC:llt r hCH'l0.Ver, ~,10111j he' 
ql.lé~,lificcl c~nou'fh t,o nél~;S t.ll(' inr=orm<ltion or 
lCllO\'.71ec:qc. 

If Pi1P?nc:o <J.r~ not \,/il1inq t,o instTUC1-:,thei.r cl-'11Cl,ren, 
in such a case élCf811cies, etc. are in order. 

'l'Ile' ;,;chool shoulc1 snnpll::>lîlc:nt nélrcnt~; hut: only if 
qua li f ic'dt(~2chers a.rl':! available. 

Of course, ;)(lrer:.b::; Sllould !Jc: ,tllemselvcE:-; eélucal:ed :1.1.1 

1::.11e sulrj (~c-t. 

l"tain sourcc~ should bo a S1.1 il:ablc' text, snnnlemel1 b::~cl 
hv cliscus sion \·,i th l1\other or fa-tll(:~r. 

j\ comf)ina tian ot' rl1éll1Y S(HlrCeS 1.S (:Insirablc. )\n 
al'Jare élnd eeJucab.:?cl PéJXen't can cont-:.rihute él qrcac 



deal to ·the sex k.nowlec1qe of children of ei ther 
sexe To verify this information a good book 
written at an adolescent level would be beneficial. 
An explanation on the profounder points by the 
family doctor a·t this stage is recommended. Not: 
until then do l feel that group confrontations 
are advisable, such as ·l:110S0 carriod on in school 
or "yll qroups. 

l think. mothers shouldtell t.heir sons aJJout sex 
and fathers their daughters. 
obj ection to teachinq the-'!m a 
competent teacher. Children 
as the y cano 

'J'hen l have no 
li tt:le more by a 
lleed to know as much 

'l'hr:~ many audio-visual aic'I.s to teachi ng the subject: 
are more rea(1il~, avaiJable élnd prescnted by the 
school authoriLies who hé-1ve tllC! necc:ssary resources 
ta do -tJw task efficiently. 

'J'he h(~a1l:11 dc.P(u~tTil(:l1t distrilluces Li.tcratu:r::-c wllich 
\vonld lj(~ 11(11)[u1 Lo parents in providin<] information 
t:o clùléiren. 

:~r:~coftlrn('ndccl prinl:c'd ll1aLc~ri(tl or c,duc<ltional movic;;; 
ta lx: combinc([ with parental l:li~3cllssion. 

'J'his should !Je cxplaincr1 by tlle parents on1v. If 
iL Has inLhe scho01f;, Okay, hut: l cert.élin1y Houle! 
not stress il:. 
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1\t 1east a superficial discussion on sex should be 
carried out at an car]_y a0C élt schoo]., since children 
l11<ly }Je misled hy rri.ends, pax:ticularly a·t camp. 
Parents r hm'Jever, Sllou1d bnthe main ~y_~~<::c of sucll 
informa·tion 0 

A doc cor or teucher in the clélssroom would heIn 
parent:s in eXj)laininq ~:)ex ·totheir chilCtren. 

'L'he"! folloi;linq breakc10vln was donc reqarclinqthis <p.1estion, 

in orrl~r to see if either parent differed in responses. 

Source 
For BOYs 

f'al:her 3.3 
!ftoUler 1 
Other chilclren 0 
DOC·tOl:" 3 

For Girls 

l. 
3B 

o 
2 

Girls (N==3l) -- ~---- -- --. - --.- - --- ---.~-

130vs (:;ir1s 
.. -- .. ~.---

12 0 
" 23 .) 

0 () 

0 2 



Source 

'l'cacher 
!'1Ïnister 
Agencics 
None of these 
Unanswcrcd 

Source 

l"ath(~r 

l\'lother 
Other chi1c1ren 
Doctor 
'rcachc'r 
i'Ii11istcr 
j\CJcncic~::; 

Nonc of tllesc~ 

UnanS\··lcrc.:r'[ 

~Jlothers of: 
Boys (N=54r--'-----'-

?_o_~_Bo'[~-' .. _--- !::~r.. _(~ ~.:l~) S 

G 
o 
o 
1 

10 

2 
o 
o 
1 

10 

Pathers of: 
Boys (N=3S)----- ---.- .----

F'OJ~._I3_~ii-·-··- ---Por Cir1s 
-, _._- ---~ 

2 ~) 
3 
o 
o 
'7 
o 
(1 

o 
() 

l 
17 

0 
0 
') 
.) 

0 
n 
() 

1/1. 

4 
o 
1 
o 

11 

4 
o 
o 
o 
2 

08. 

Girls (N=33) 
Bo-",'-::s-- - _. -(;.1 rI s 
----- --------.-"--

23 1 
0 19 
0 0 
~ l 
" c-:1 .) 

0 0 
? 1 
0 0 
] (j 

·thctcëlcher as a ma ior source morQ tl1an parents of qirls. 

'.L'his miql1·t rElise the Cfuestion of the cOlllroven:;ial "doublc) 

~3télndar([ ,. ; the facl: that boys mal' IJo tatlql1tthis informat:ion 

(01~ mav seck it) out.~;i(le ·the home;, hu·t qirls must se(~J;: ii.:: v/i·thin 

the home. 

'l'he researcher found ·thé1.t in falililies ,··,hep::> on1y one 

)Jarcnt was living and h~d not rcmarried (N = Y), the remaining 

parent related the sex of the cllild to hj.s or her own situation. 

For (~xample r if it Ha~-) é1 cnotl'cr i'liLh qir.ls, the C1nSi'lcr vi'oll1d 

of t~h(~ onpositc S(~XI; or "ill0thcr". 'l'Lü:=; IvE\ ~'j (lI so Pounel t.O lx" 
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should bo a main source as weIl as thamselves. None of the 

l,,,idowed mothers so comment0c1. 

Oucstion 6 asked the parents: "If a p.roqram was given 

in school; which ?J1'::: of thp. fol1oVling woulc'I. you prcfer? 1\ 

T1roqram w]üch: 

1) was offered 1atcr in sehool 
liEa and aimc~èl at on1v sunple
menting pravious instruction 
hy pé1.r0nts. 50 

2) \-TElS sU]H::rficial and intro
ductorv l:o t.ha i nformél.tion 
l:o h(~ lélLC'r p:r:-()v:i.cic:~d l)y 
p,lrcllt~'i l:lH'l11sC'Jvcs. 70 

3) nrovici(~(l (l(~til.il(·'d (ru:i.clil.!1cC' 
for pilrC'nt.;' r r;110\'.1i nql:~1eTn ho\·; 
Lo (Ie'al (~rfc~ctivc~lv '·.lit.ll LIl<' 
tonie in ordcJ: totc~il.cn Ul(;ir 
0':111 ch:Llc[rc'l1. 

'1) i;.; dc~~cril)(=;d llc~rc .:1:3 my OWI1 

prc;fercncC!. " tlO 
N = 153 

f;omn ofl:h(~ com:nen'l:s i:otlJe 18.8t: cL1t:e~fory \fJen~: 

j\ proqram ,dd.ch t:auqht the chi1d from heqinninq 
1:0 enel! lcavinq no i.nstruction 11v lJarelri-.C). 

D0.t:ailcèl informat.ion qiven before -tlw chi1cl bocomes 
invol ved \"i·ththe other sex - fwal th prE:~cautions! 
statistics r c1ear view of moncv involved in caring 
for offsprillCf: moral ob1icr.:.ltions, él.nc1 the old adaqe 
thé\t 1 CfOOCtS that-: are lWllcUed qo on the: counter for 
halE nrice 1. i\lso! aIl information should he well 
c1iqo.sted beforc~ the child becomcs se~mal1y ma·ture. 
He or sIle f,houlë! be \"e11 and ~3ecurely armcd to clca1 
\,Jit~ .. the fir~;t. 'situé1tion 1. 

1\ nr00ram bcgun at about Gré\rlc VIII, in conjunctian 
\\lith proqram'":j ta Drovidc Cjuidance for pélro.nts t:o 
fi11 in the crans. 



If teachers coulcl be found who vvonld ·talk about 
copulation without dyinq of embarrassment r l 
think it should be cliscusserl RS soon as anv 
biologV is discllssed. l\fter all, one 1 s OWi1 

birth is the most significant bit of hioloqical 
understanding a nerson has a riqht to. 

~ program in Grade VIII, then R follow-un after 
the child has had a chance to mature a little; 
mid-tp.(~ns 0 

A continuinq course as the child develoDs. 

Honest, healthy answcrs reqardless of what age. 
Child's interest and questions should remain 
dominant in planning a program. 

8110nld he s·tartcd as saon RS flossi1)le as a qradc 
suhicct and carried rÜfh"t. tllroll.qh unLi.l U1C end 
of seconllarv school. 

Both delai lt~(l qnidé1nc(~ Lo pan~llt::~ an(I rJ irecl: :i.n
s"l:ruction 'co clJ:i:ldren t \ViUI t.c(1chinq t.echniC[ue~) 
and i nscnlcl:ional a.i.d::~ provül,~d a t the schools. 

j\ r).1:'oqram Tilhieh :L~3 parl: of the' ~iCl1001 curriculum 
COlilJlWncinq in I:.hc' ver" c!;lrl" ql.";:ic.l('~:; élnd proqre~;
sivelv coverillCfth(~ entire biolocrieal function in 
del:ail, startinq porIFlp:,3 \'Ji.th aniw(1l lire anct 
nat.ure st.udy, and che birth of various other 
animalf;, lcac1inq un ·to ll.l,ln. 

l woul(:j prcfer it Ci'l.T(:'flll1v bu!: casUi'l.1:1y int.cqratc<l 
wiU! h0alt.h and na1:u:LC' :-3hl(~:i.c;:~ for vonnqer classes. 

In a subtle \Vay, the nrclCrram coulé! lw'crin al "l:he 
r;rade l l~vel, prcnarinq for Cl more, compleb~ course 
ln the hi0her 0rados. 

It. should beqin in C;racle VI and he cétrric~d t~hrouqh 
hiqll selLool, si nec the aIder a chi Id i s, t:ho more 
he will l.Ultl.orstand. 

l', proqram from (~réldc VIto the end of hiqh school, 
with special ernplla::;is on \,,112 t SE~X is, ré1th(~r "l:han 
t.O havc~ vouner éHiul·ts fccl quill:'! about sucb rt1a·tt.e)~s. 

It should JY~céluqht in r.ra(le VI for qiTl.~3 and VII 
for bovs, whcn ·thc> Ln1(klin'fl:C("nél.q('r~j \'lOnlél 0'2tthe 
J11ost: J)(~nefi·t. It sllouldtllen b0 carricd or.' al1 
l:hroucrh hiqh ;::;chool, for reinforcemell t. 

90. 
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proqram shoulc1 start early, êlt the second or 
thirc1 qrade lovel r al1(l a"t "the child 1 S own develop
mQlltal lovel, 1:vi th pcri.odic r consisten·t quidél,nce" 
anrl co-orél.i.nation ~"liU1 Dél.relrts 1 a\\1ar0l1o.ss of 
cltild 1 s (lo.vclonment. 

COll1plet(~ instrucl:iol1 commol1cinq in primarv qrades 
and proqressinq wiUl. hirrll school qradps, as rnany 
do not rc:ccdve anv instruct-.ion from né11:"0nts. 'l'Ile 
moral aspects ofthis subject should l:hercfon:- ho. 
stresscd, as frcedom of sex is becoming alarminq. 

'l'he incolllo of thoso p'::1rents prcferrinq thilt the' schoo] 

nrovido (!(-ytailot'! qu.ii1allce for pé.l.rr:~nl:s (3) rLlthc'r ·than a formaI 

prOCfréU!l in school Y'7,l.S no l:p.Ci • 

LOI" in COnto. (1-1 " J l ) 
r'ï.iJl(lJe' Lncomc' (l" = 100) 
Ii iq 11 i llcnJ~l(' (N = /1 /. ) 

1\[1lmbc'r of 
i~ç:~;POll(i('r!l"r; Pr(:f(~J.T·i)lq (::3) 

(j 

30 
q 

thinl Oft110 nùddlp inco!ll(' errout). ':7hi ln less t.han one"-quarter 

of the hiqh incO!1lr: qronp of r(~C;nOl1flellt"s r;unport "[:his alt:er-

native. 'j'hi:'"; laU".er qroun, a ':lo.ll-e('.ucélted one, would fullv 

reaIiy.0 [:h0. rcc::sourc('s ù.vailabl(?throurrhUl('~ schools. 

l)élrent:s éllso 1l1(::!nU.one • .! oth.;r uses for thesoparen·tal quidance 

sessions: 

Courses s11ouJ(I lie av;:ülélblu for ]Jaren·ts r sothal: 
after havinq hc~en ·taucJhtt\1e fundélTllC'n"tals in school 
Uk~ chilcln-m \vould receive ST)(~cific quidancc from 

--~~-_._-. '-~------



th(~ir parents a t home, as each chi Id i s a 
different personalitv. 

As a parent, l feel that l n00d guidance haro -
discussion ,·Tit:h othor parcnl:s to heIn clar if y 
my own thouqhts. 

In conj unction '.vith il course in school, the 
parents coulé! ba informc'd by mectinq, J.(-~tter, 
or pamphlets whRt pha se of [:11e course ü:; lxd.nq 
·tauql1t aachterm. '.L'he naren·ts could thf~n he 
prepared to 1101d discussions and qive individual 
quidanca "to their chi Id:r:en. 

92. 

Sorne inconsist.encv of answ(~rs '.vas noi:(~cJ 'tri. th reGard to 

0,uostions G ëln,'[ 7. Z\ftcr commeni:in0 on I::.ho t.vpe of proqrélHl 

Il (iClCf(j 9) 
:3 (aCfc IO) 
Ci (ëlCfC' 11) 
7 (aqe 12) 
Fl (acre 13) 
9 (acre Ill) 
aboya Crado 9 
not. a"t éd"l 

JÜ·'~3pondcnts 
L _" • " ___ _ 

3/ 
JO 
~~ ~) 

JO 
17 

'1 
/1 
? 

i~ :::: I~r3 

Clear1v, tl!e ma -jori"ty (12 () r(~sPolldcnts) see f-,;ncn El proqram he-

qinninq sOl1l(.:'Itime durinq elernc:!n L-.élrv school r ypl: fifty respondents 

(one-"third) hacl nreviously answerc"ù t.hat U1C'y \"lOuld prefeT.- a 

program to heqin lé:l."i:c~r in school lire, élft.er somc~ parentéll 

instruction. 'J'hi s '(.'lould Il1(~éJ.n, presumabl y, ins"truction ~i l1f~t 

bc~fo:r(~ pl1bcrl:y, aq(~s elevcn and b"Cd.vc~ F \Vould be a parentiJ.l 

r(~sDonsibi1:i.bl. 'l'he: school~;, U1811, \Jo1.11 (1 not beC) in l1ntil C~raèle 

VIII or the first y0ùr of hiqh school. It is assumed that 

J)c~céluse o:fl:he na"ture o:ftlle r(~:,;Donse, ; lal:er': "Co most j)al:-elyl:s 

moant la"ter in ele:mcn"tary scllool, or anvt.illlc after Cré1dc:; III. 
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Many paren'ts preferred the "later" eategory in question 6, ye·t 

eommentecl "the sooner, the be·tter fi • This may simply have 

referred to the implementation of a orogram. 

HesDondenb3 eomment:inq that ':Grade IV or earlier': 1;vas 

ié!eal for a program also mentioned Uv:lt": there should. not be a 

formaI program ai: tbis stage, but: ra ther aei:i vi ties in the 

elassroom 1"dhich 'iVoulé! eon-tribute to the hoal thy grovrth of the 

ehildren; activities sueh as raising and breedinq animaIs and 

plants. Umvever, many also sta'ted i:b.J.·tthe nablrc and élCJe of 

introduci::i.on :i. nto thi:-; proq:ralll 'dOllld deocnd ent.irely on tIle 

cal};:lJJilil:ic~s 001:' the clL1:;~::;ro()l1lteacher. '.t'l1:i.stvno of proqréllll 
r' . . . . . -) .. 

lB set forth J,Il manv l\merJ.can Cl:1::TJ.cululll CJU].cIC~j, but J't :u:.; 

difficult t,o di~;c()vc~r hOT" mélny!:.(~acl1c;r~; are actuallv makinq 

use oEthese (fllides. h'i th this informaltrélininq in Uw llü(:idle 

elementary qrélcleEi, lHan)' par'::'llts then felt,thc,t a 1. forrnL11" 

proqrL1m coulèl ho CL1rrÜXI out (l·t c.he Graôe VI dnd V II levels, 

be separate as ta sex. 

One hun6rBd anJ thirtv-six respondcnts foJt that once 

beCfun, U1C nrogrL1nl ::-.;lloulc1 be carri(",;d throuqh to ,the (~nd of hiqh 

sellool. Onl y fi fteon cU saqreed élllU tvJO ([iCi not respond i.:otllis 

Cfl.lCsti.on (quostion 13). ,'·IOS·t ofthf~ comlnents supporl:ed Uw 

idea th(1 t. nroblC::HU3 of dL1t,inq f omotions, c:tc. ;:;hould be incl uc'led 

at the junior l1igh Behool level: whilc marriaCfc preparation 

should be empha.si::c;(j él'l ,the: s(;nior lügh school levcl.. j'/,any of 

s . 
. ~:;CC\ CI1(Jl)t(~r II. pn. ?3-30; for a full clisc1.1:;::i."LOll. of i::hcso. 

procrr"-ll1l:; . 
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the parents sa commentin(l hélcl not hcard of courses of this 

typo clscv,dl0.rC J' i:hus had not becn infllwnced bv thorn. 

Since clerncntarv and high schoo1 education are adrninistered 

(liffr~rc~ntl\T, und becélllsc the: clüldrenthernsc1ves change so 

rupidly from one VCélr tn the ne;ct, it was thought that questions 

on S(~ni1rél·t:.i.on of the sexes, content! mcthod, and teachers cou1d 

110t Jx~ qc~nC!rali~~cd t.O .illcludc hoth ].(·;vc:18. Instead, respondcnts 

elemcl1télry élnd hiqh 8c11001 1cvC"ls. ~qai11, sorne i11consistcncics 

'dcrc ('vicient:.. 

l"r'qardi ner thc~ «L('1l1('nl:.~L'cy school! éllt l lOUcrh :CjOlllC,' {(.id. SindJarly f 

mLlllV né1rl::lll:.~; ft:cd"i.nq tlFlt Lbc: proqralll: onc(; hC:Cflll1: should 11ol: 

lx' carric:d throuqh l:.o tlw e~Hl of lliqll :-;chnol é1llswcrc'dthc 

sections concc:r11cd ~viUl t.he hiCfh seltnol r ,-!hile somc ofthese 

parc~nts fai ledto do E;O. 

"Io;:d: ncoplc: [plL tlwL:: boys éUl(~ qirl:; sllould he qiven t:he 

When asJ~ed: \1 ~;haul(l hoys an/I Cf ir:l~:; ].0 q ivnr,i:he nrOCfraLl 

Ycs 
[\fa 

UnanswcrcG 

In Elc:l11cntarv 

Ino 
tH; 

7 
U == lr~'3 

89 
62 

2 
1"[ = 1~)3-

If vou qivc it seouratolv, vou alroéldv support 
the quttcr notion th~t it is ~irtvr secret, vile, 
imllloral r (,tc. l t:h in]: i!- shoulcl be t:oqet.her -



provided thRt the teacher can carry it off 
gracofully. 

AlI cllildren toge·thcr 50 as nol: ·to load one, 
one "TaV and the o·ther, anoth0-:-r way. 

r·t shonld be done senara·telv and a1so toqethcr 
at. both elelT\(~nt.élry n.nd hiq11 scho01 leveTs. 

Bath shonlc1 he use(l at ho·th If'vc\1s. 

Separate at the elementary level, boinq pre
sonted in Grade VI for girls and Grnde VIr for 
boys. 
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j\ few more responden-I:s cHd feel t.lFli~. -I:ho sexes conlc1 be 

intcqrated in high school. 'J'his heCOi\l8S mor(~ cvident. when 

ilnalvzc'ô by re1iqion and incom~~ qronp::;. ln (111 qronp::;. il: 

elcrnen·tarv schoo1. ~:;OlllC cOI1l!l1cnt0d t_hai:.til:i.~, ':70111(1 fac:i.litill.:c 

élnci rnicl.cll(:: income r(~sp()nOcnl::.s 'i.7 0.3:'0 l:.7il Li.l1(j 1:0 illi:cqratc' U1C~ 

sexe~3 in 11.1.e)h ~:;chool. '.I.'lü c.: could 1)0 .lpftto th" ùi~3cret.ion 

of the 8cllo01, or perhéll);-; ~::;orno sess'ion~~ coulé! bc mixcCl \·,Ili.le 

others, :Eor more onen Li.i~;cussionf c01<Ld lJ(~ !:"~'2ni.'1r,l.Ll) a!'; co sc');:. 

AIl who CjélVC of Eriencl of ·the opposit:(~ sex' as a ma~ior 

source of sex inform.:.li:ion (Jo! = 20) al~3o saiélth(1·t clas s(~s s hould 

seven resnondents who stab3d t~h.i.s as -l:heir first source f onl'.1 

onCe"! men'U_oned it as an ur1.favourablc inE:l.n(~llce. 

When a~;]:ed '":lbat inscruct.:Î.onal met:llO(l~3 should be used 

(cruc""stiDll 10), H10::it neoplc checkeO more than one. i\l!:houql1 

di(:i not. vdsh t.o; rath(\r ,chey nreferrCc'c[ Cl comhinaLi.on ofUl(~ 
~ ___ . ___ -_. ______ -· __ 0_· ._ .. ___ ~-_____ ~_~~., ______ ~ .. ~ .. ~ .. __ -~. __ . __ _ 



methods checkec1. The total results are as follows: 

Instrllctional j'.llc:-~·thods 

Lect:llres 
Group discussions 
Films with discllssj.on 
I.~ilms "\\7ithoui: discussion 
Bool~s \vith discw:;sion 
Bool:s withou(: discn~-;sion 
Class disclH:,si.on 

:)8 
45 

100 
Il 
(i2 

(j 

44 
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75 
64 

103 
8 

HO 
6 

56 

Tt appo.ars Ulil.t "films \vi·th (1iscnssion" seerneClto be the mosi: 

I"")opular met.hod r or discussion hafJnd on hool~s (" simple books li 

in clcltll:n·tarv school f .H: iV<.l.S frc~cfn:"ntl~r noinh"'rl ont:). In Any 

CélSC, ~;OTll(\ Fonn of discu~)sioll "'élS dnfin"i.b:-,]y nr(~fl"rro.d, for 

in high ~;cll()()l CO l1.llllllS • 

~.\ ~':cci(;s of= lecl:ul"·r.; Lv full" nualifi(,'d l(c·ct.ln-{'!r~, 

foJlo\'Jc'c l h'.' Cli~:;Clls~jon Or(lll()~; J<,\I hv fullv 
qua"! 'if.1.(:(1 1";:1(1(>1-:-8. 

r;r:·:Ï.nrr ~:;l'I()ï",n ë:l qoor'i f:i lLll C'::vnl~lil"'n(:1 ] ... " é'l ('loc'Lor or 
nnTSC: ,:7:Ï "1:11 .:'1 <li~jcUS~~; Ol} 'rrou!) folloT.ri 11~r j,pt~'.1C'(,-,lJ 

;:1J 1olc:sc,""'n"t-.s of t11(: !";<1P1r' S0:'~ i;,; tn 'Ill" t.ll(~ hc:st. 
lll("'l::hod . ()E cou r'~o th (' 'fron1'" l. (' l i] ~,,.:- TI1HS·t (11 sa 1îC~ 

full" nr('lÏarr,(l. 

Lectll1:-es, films or t")OO);.f'; stloulc1. be nS0(;. t:o provi(~e 
·t110 s"t:iJ1ml\,s for (~iscus~:;ion (1::; w(~ll as ')J:-ovidinq 
i 11 FOrIl1i'1t :i. on. 

?\1.1 nlCd:ll'~}cl!:-; j'lcntinllC'ci ~:;i;onlc! be (::!x1îlorc'ci . T have 
t.lv: ill1nrc~sf~ion l:hat n011e' o';:: the;1!1 j'é1vC' 1,î0('!l. hore. 
[from a nélrc~nt :r-:"(';C0nt l"ll movcd frop~ )\!c\-/ YorlJ 

'1']1('1-:-0 !, llOU,l.d h0 room for ind i v;.(IUiJ:I. qUiOé:1 ncc' or 
ooun~:;oLLir!q (J.r)(l pc'rsnnal cli;;cnssion of ::n:'ohlems . 

. ~-------



Simple films, books and d.iscussion a:t -i:ho. elo.mentary 
and high school lo.vels, but ~iscussion beinq 'class' 
and not:_ mixed in elem(~lYt:ary and 'qrouj'J' (mixe(1 or 
no·t) ill high school. T,ec·tt1J':-(~S should éllso be i'lcldcd 
in hiqh school. 

~each thorn in as manv ways as possible. 

l would like -1:0 sec a comp1t-~t.e follow-throuqh into 
high school, supportcd by very qood films of a 

97. 

biqh calibre and gea.red ·to the different acre grouDs -
psycholoqically élnd bioloqically - s·tressinqthe 
very prr:tc-ticéü slll}~i (~ct of sex oc.lucation. 

RCCfular cIn.s5 in5t:rucl:ion uit!l discussion élt UlE' 
elemantary level, then the uso of loctures, films 
and books at th(~ llinh school level. 

Impos~.;ibl(' ·to rank - COlllbiJlc; fil,n~~ éll1d hooks wit:h 
cJa~:s an(l qroup (li~Jcn:c:~;ioll:3 cod: hOUl lc'v(;l::;" 

eJem(~ntë:lrv caJul1ln; Jllosl: for IlO llloro tllan l:hrcc i h;lt\,:; f but: 

::;(;V(')l r;:lllJ:c:d up to four. 

1,C'ct::u:cC's élnnears to 

bpthe ~)cc()nd mast nopular met:Locl :i Il this cateqor~T. Books with 

discu.ssion ranked second Hit:.h t.ll<~ llli1jority, ~·!llilc thc; !:lürd--

1:élnkinq choice was L[j_~-;cnr;~)ion, • J ·1 C :Lt 1 c: re __ (J :=; ;; or rp::-Otl'). 

'.vould also he: the lI1rJst (1opnlar I:1pthods ""iUI chilclrer 1 a!~ y l10 

elemenl:ary lpveJ. 

Of (:h(~ sixtv YC-~snonéienl:s \·,110 rallkcd in l~he hiq!l schoo1 

colunm, most cllOse 1ecl:urus and films \,Jith discussion, fo110\"od 

by books with discussion élnd ClëlSS discussion a:3tl1c second-

an(ctthird-rankinq ][\cthoc:~:; r(~~:;p(;ctivc~ly" 

discussion leaùers, t:hem, \"ill bp. ne(~cl(~d 11(:,ro .. (1;; \·71211 as 

canable p(~opIcto nrp.sent_ thC:! lec-tnre-:s. '.L'he: backqround of such 

a lecturer mus·t der)(~n(l. on U1C H1il.t:erialto hc; present:nd. 
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In question Il, parents Nere asked to choose the type 

of material ·to he included in the proqram. 'l'hA)' were also 

asked to ranl~ if more than one cat:eCfory was chosen. Sorne dic1, 

bu·t many s·f:ated ·tha·t ·I:hey nreferred a combination of those 

check(~d . The response was as folloNs: 

Biological information 
Sociological information 
Psycholoqical information 
Moral information 

103 
74 
60 
fj 2 

100 
89 

112 
103 

Biological information was favoured at the elementary level. 

III 11iqh school, PSYCllOlolf icaJ and morëll information (l:he 

r:n~obl(2rn:.;, fcclinCf~c;; and ('mot.ions ol:l:l1e él.1~(ole;;ccnt: 1 a~; \1(:1.1. 

asthc~ att.il::l1de::;, values, and st .. éll1dard;:3 !'~c~t un lly society) 

J)(;COIll(~ mor(~ important. BioloCf :lc,d. and socioloq :Leal :Î.llfoJ.:'mal::i .. on 

wcre nol: felt:to br; quitc C1S iIll:JOrtélnt atthis :Level astlle 

othertwo, as indicab"':!d by ~30mc of the comr.1en·ts: 

1 cannot ranl~ such comrlCIllcntary material. At the 
c~ll::;mclTtary l(~vel, tllcrc should be a combination of 
bi010q iect:!. i u fOPt'ation éméi 'J:';Vc] loloq ical concommit
<:1nt::] of the' bioloqical proccr;se:3. In hiqh school, 
thc~ pro(frél.ll1 shoulc1 incl ude a combinal:ion of more; 
advallced bioloqicél.l information él.nd nsycholoqical 
informa·tion, él.n(!the introduct:ion of socioloqical 
and moréll responsibili ties. 'J"he' ·:")roqram in t.he 
lél·te:;~ years of hiqh school shoulël ))e clesiqned 
around t .. heorel)él.rat:ioll for mar:ciaqe and farnily lifc~ f 

and the unders·tanélinq and raisinq of children. 

UUll1é1l1 sex as a hioloqical suhjc;c·t ean quite pro;xTly 
bet<:1uqht hy a ·traincd inclivichwl. j':oral at:titucles 
arc' the rr~f~l)On ~c::Lhi l i t~T or: the Daroilt:3. 

1 J)(\lic:v:-~ tllat mOJ:;:"(J inforJnilt:ion shonllJ })I:' tél.UGht éd:: 
110'W'. huc. af·(::~r hC';clrinq of ,;n nlFlny childrcn vl:i .. ·th ·the 
i;c~~;t of un]-;rinqinqs CO]TH~üt·l:inc:r wrol1q (lets: ncrhélps 
·chi,.; i!'; \·/hc~r(~ él. ;;chonl nroqrmll shonlll hC'lfin; ,·!i"l:l1 
IlIOriO"ll j nrormation. -- _.~.-

-----------"--_._~--_ .. ~-_. 



Moral information should be provided, rrovirling' 
i·t is comparative and not c1oqmatic. 

'.l'his shoul<J load '!:r) rrc~'-marriaqc (yronD discussions 
in 50nior hiqh school. 

Imposf;; bIe t.O rank = .--ül four t.yPCè!S -. bioloqical f 
sociolocjicù.l, psyc.l101oqicaI r and moral -. must be 
includcd and intc~qraterJ ,Tt elemr~ntù.rv i-l.nd hiqh, 
school lev('15. 
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F'ortv-four né1r~nts rank(~d sorne or aIl of the four types 

of information at~ the elcment:ary level. Din10gical information 

clc:::arlv rank0d é1S first choicc;, ~:Ti·th socioloc;ica1 as the s0cond 

most importanttvpe of infnrIlH/::.ion. At the hiqh Rehonl lovel, 

fiFtu-SC>V011 pil.rc~nb,; rélll]((;(l Ult~ cat('q()ri.c;~;, with bioJorricù.l 

/\ccon[:; nql:o 

resnons(~, ;,;ocialoqica l :Î.nfonnéltion anp(;êŒeÔ more f.n:quen"tlv as 

desirccl contc~nt in tilC' lürfh :3chool.c; by Protc;~:;t.éln·ts and hy bOUl 

hier h and 10\'.7 incoif!e' qrol1,ps. '1']1i~; m:iql1t :i.n(li.c(lh~ somc fc:ar for 

t:he familv élf; Cl llnit. bv t)10~;(~ nrOl1p:.,;, and a need for tl1eir 

childrcn ta he made Inore aware of its importance in soci~tv. 

In contrast. moral information \Vcl~:; not ~)eell as quit.e at, important 

as bioloCfical informat.ion hy lJoth midd.Jc:: élnd loVl il1come groups. 

'l'he response ofthe~:;c qroups seoms to :i mply thatthc neccssCI.rv 

moral information is surmlicc1 at home, or sil1lnlv t~hal: thev fe(~l 

i1-_ i8 not ·that inmortant, or at. least not. as im')ort.::ud: as 

bioloCT ical inforlllahon. 
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Clues·tion l;? For example, group discussion was seen as one 

of 1:ho more popular method s in question lO, vc'[: many people r 

wllen asked who should t.cacb ·thc~ course, failed to mC~lytion a 

person capa hIe of lc~adinq Cl erronp; a ner!,:;on ·tra i.l10'<.1 in group 

loadershiu or, forl:hélt mc'11:t.0r r psychnlo rTY. 

was as follows: 

'l'cacher 

Heqular ClélSs/sl1bject 
Gnidilllce counsel1or 
Physical eelnco. tion (1:< Ile'al l:h) 
OUt:~3 ide '";:x~c iaJ i s l:s 

:,CilC)(,ï 

57 
17 
30 
Ci 5 

1\: ::::: :1. () q 

'l'hc 'total rcspon::;c 

In Hiqh .--- . -- -~ .. ~--::' ---

7.7 
27 
21 

111 
i'I ::.-:: IH(i 

Un t.h: oUlnr lland f mos·t rc-

illfO~C,'!lClt:ion vl'Iich vlon1:", h(~ ncc·)!,'::;ary ('l,nd t.heir (~;q)ori()ncC' al: 

TI: !";l!Olllrl :'()ù11yr1\'t jN (ruiCi.an(>~ cnnl1s(~llo.cf; in liicrh 
~';Cil()ol i' ;c;incr.) CL:i:"srOUlll 'i~(~c~cj)(c'r::; élre con féllll'i.l.ii'lT 

"",-it:, 'i'::lC' !'\Jr>il:-~ ct!lCl ,c;1)(:'cié'l:i :3'[:S ,"tr,,:' 'l:oo r(,n1otc~ for 
:j :i, c; C LI S co; i () 1) ~~ • 



Specialized training is necessary when dealing 
\"1i th 9:rou..!2Ê. of children in sex ins·truction. 

Someone \'>-lho really knO'it1S the ld.ds and wha t they 
need. 

Guidance counsellors, since they are more capable 
of handling the situation. 

Specialists, because they are specialists. 

A combination of regular class and subject teachers 
and specialists, since there will be more than one 
viewpoint offered ta the children. 

Specialists, because l believe they \l'JOuld be 
closer ta the subject through daily contact with 
sorne of the miseries caused by the lack of sex 
knO\-1ledge. 

Kids '.-Jan·t 'chings Eromthe 'hor!:.;e' s mouth D. AlI 
children respect doctors ilnd experience. Psycholo
gists are important here, tao. 

Maybe doctors should give the course; they seern ta 
be the on1y professionals uho can talk about se~c 
with objectivity. 

Regular class teachers, since elementary students 
require basic information and preparation. High 
school students, however, often need guidance with 
the above, thus guidance counsellors should give 
the program at this level. 

Specialis·ts, since most. people '\:1ho are specially 
qualified to deal vith aIl the ramifications of 
the subject would be more flexible in their present
ation, more adaptable ta changing interests during 
a presentation, and could of ter examples from case 
histories. Also, there is less probability of 
embarrassment or association, and therefore more 
rela~ed and frank discussion without creating 
problems of ati:achment of information to instructors 
on a personal level. 

r believe it may take a specialist ta emphasize the 
serious and special attitude required by the student. 

Sex is not. and should not be, considered a 'school 
subject U

, °prepared v by a teacher; nor a pastime. 
It is and should be spoken about by people who can 
add a scien"tific and practical vietv .- from professional 
experience. 



l think the choice depends on finding qua1ified, 
capable adu1ts who are wi11ing to give a prograrn. 
A good 'teacher' can deve10p good 'attitudes'. 

The physical education teacher in elementary 
school, since only the foundation is laid and he 
or she has sorne background here (from teacher 
training). However, in high school, the ta1ks 
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are deeper and an authority or specialist is needed. 

The teacher in e1ementary schoo1; she has a close 
re1ationship with the children. The specialist in 
high school; he has advanced knowledge necessary 
for adolescents. 

Psychologists, since they have experience in dealing 
with people and groups. 

At elementary and high school levels by specialists 
permanently employed at school, as French and 
~hysical education teachers arc; a family life 
connselloL. GLDo the similari,ty t.o the- program in 
'roms Ri ver, N. J. as ou-tl:ined in Cha[Yter II~) Class 
and subject teachers are not, nor intended to be 
eguipped. 

Guidance counsel10rs and specialists, because teen
agers feel that coming from a professional they do 
not need to feel embarrassed, and they more or less 
respect their attitudes and ideas. 

When analyzed once 21gain with respect to religion and 

income gI.·OtlpS 6 i,t "t1as found 'tha't the P:r'o'ces-c.an'i.: and high income 

groups seemed to place less confidence in the guidance counsellor 

than shown by the ratio set by the total response at the high 

school level. Hm'Jever 1 Hebre\v, middle and Im1 income groups 

appeared to place more confidence here than the total would 

sug-gest. lVIiddle incorne respondents 't'JOuld also favour the regular 

classroorn teacher aver the outside specialist at the elementary 

level, while high and ION income groups definitely favour the 

6It should be noted that no relationship was found between 
religion and income or between religion and education. 
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latter at this level. The Protestant and middle income groups 

gave the majority of the replies in favour of the physical 

education teacher at the elementary level. 

In swnmary, it "\,vould seem tha·t the majori ty ~!Ould be 

satisfied to have a program taught by the regular class teacher, 

in conjunction with outside specialists, at the elementary 

level, and by guidance counsellors and outside specialists at 

the high school level. 

Question 13, the final question pertaining ta the program 

itself, asked: 

1) Integrated with subjects soch 
as general science, health, 
household science, biology, 
S'cCQ 100 39 

2) A separate course, correlating 
aIl aspects of the topic 
(biological, social, psychol
og ical, e-cc 0 ) 37 109 

UnallSï:lered 16 t-
J 

N ---153 N =15J 

Integration of the topics with other subjects is obviously the 

preference at the elementary level. This would aid in giving 

the subject continuity and a natural rather than an artificial 

background. A separate course seems to be preferred at the 

high schaol level. 

A few inconsistencies occurred here also, mostly among 

the lower educated group. Sorne stated, for example, that the 

course should be integrated into aIl subjects, yet had pre-

viously stated that it should be taught by the guidance counsellor 



rather than the regular subject teachers 0 Integration 'tvould 

almost assume teaching by the regular teacher,with perhaps a 

fev-l guest lectures.. Answers, one the ,/hole, did seem to be 

more consistent among those \vith a better education. 

In order to correspond with the present Protestant 

curriculum in Montreal, integration of the major topics with 

heal th \vould appear to be the most popular and practical 

solution at the elementary level, while development of a new 

course seems inevitable for the high schools, at bath junior 

and senior levels, if parental opinion is employed as an 

indicator. Granted, sorne Integration of principles will ta]~e 

place in otheJ~' courses in i:he h1g11 schools (home economics v 

industrial arts, biology, etc.) as was rnentioned by sorne 

respondents, but thesc have proven to be sa indirect that 

students rarely have time to grasp their implications before 

a new chapter or unit is begun. 

The last question vas included partly in order to satisfy 

the curiosity of the researcher, but aIso so that in anaIysis, 

one rnight have sorne idea of how many respondents were already 

aware of such programs elsewhere. When asked if the parent 

knew anything about programs offered elsewhere, the results 

'i'lere as follovlS: 

Existing Programs 

Winnipeg, Manitoba 
B.C. (Victoria or Vancouver) 
Ontario (London or Toronto) 
Lower Canada College, P.Qa 
Elsevlher:e 

Ntoober of Respondents 
At'lare of Progr_am_ 

3 
2 
3 
6 

Il 
N === 25 



It must be noted that many of these people, if mvare of one 

progJ:am, \'lere generally m'lare of more.. 'rhus p the total is 

deceiving sinee at least four people were able to answer "yes" 

ta programs in three different areas. 

"ElsClIlhere" lilaS explained by many of the eleven as being 

Sweden, the Arroed Forces, and the united States (the latter 

only being not.ed by American-born respondents). One parent 

noted a course taught in a high school in England. The subject 

was included in biology, classes were not mixed, and discussion 

itJas encouraged. 

:ct is t,o be hoped g althou9h close 'to nüwty percent:. of: 

the reDponden~s had never hoard of any snch prograrn, successful 

or uncdUcérted :!:espon:::;es. Some v in fact: v cOlïlmerrtec1tha'Î.:' they 

kne't'7 of none, bu-t vlould be very interes'ced to knm" some-thing 

about other programs, or ta be supplied with a source of in-

fonl1él'cion. Some lUen'tionf~d t:.hat i.:i: 'chey 1<:ne'\1 H1ŒCe f pe:.chaps t:hey 

,\;'lOtlld agree to a prog:cmno 

ï'Jhen asked if -chere \fere any rurther comments regarding 

a program, a feï!l extremely interes,ting t:houghts itlere se-(: forth 

by some: 

I feel that whereas some teachers may be weIl 
qualified ta teach history, geograph~, etc., the 
s'ca"ce of theix.· m'ln marital life \vould indicat(~ 
and entphasize that this field is highly specialized 
and should only be handled by the right people. 
Parents illay not be teachers by training, but at 
least they know their children and should be re
sponsible-for their sex education. l admit that 
if I knew what a course would be like, l may change 
sorne of my anS\'le~CGl one ï:7ay or 'che o"cher" (]::t"om a 
teacheruJ 



This sure makes me realize there are areas 1 
haven' t given any thought to ~ and knO\"l nothing 
about. 

Sex Education begins practically at birth and at 
each stage of development and more questions asked, 
the appropriat.e ans\-rers should be giveno l\lthough 
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1 feel the school should not take the full responsi
bility for sex education, 1 feel qualified guidance 
can make the parents role easier. 

Such training is long overdue. 

l \"lould like very much to see this program take 
roat as a part of the school curriculum. 

Before starting any course l 't"muld like "to be able 
to review ii.:: as a parent, and perhaps discuss or 
help with sorne areas. Since Vou people are eom
pe"tant r most: a~ceas I \-]()lllël l(~ave 1:0 yOHl:" disere"tion. 

Sex education is necessary as a syllabus subject in 
bath e1ementa:cy and high scho01s as long as in the 
younger age groups ~U: :Ls handled effec"cively and 
\"Ji-th gooc1 "tas"i:e a 

Glad "ta see this quiz ï i"t ü:; hightime someboc1y 
"took some ac"tion and s"topped hiding eve::v:yday common 
sense from the people wa love best. 

If such a program is put into effect in the Protestant 
schools v I t'JOuld hope that" it" "{"]Quid include co"\rerage 
on V Q D. as othis 5eems "j:o be one ar .. ea 1ilhich is sadly 
neglected in sex education. 

1 believe this phase of education should be covered, 
especially as it concerns the love of married persans, 
one for the other, in a happy family life. Frank 
discussions at the junior and senior high school 
levels should remove many of "the taboos that have 
surrounded this phase of living. 

1: think this projec"t is a ïtlorthuhile one and deserves 
the support of the parentso 

We presently teach math, science, languages, and 
other subjects that are saon forgotten about when a 
s'tl.1dell"C leaves 8cho01 ~ t'Je o:nly l:emember \"/11at \"le have 
to remember for our position in regards to earning 
a livinqo Hmvever, sex lives "i:Jith us aIl our life, 
and means happiness in rnarriage or not.. 'l'hus v ue 
teach in our schools aIl t.he importan"c things o"cher 



than sex, and it is about time Canada has seen fit 
to introduce se:K teaching in schools along vli th the 
teaching of government arid our country's history .. 

This survey will not consider the knowledge, the 
participation of the child in family and sex life, 
nor the realities of the child's life. The gap 
beb'Jeen desire of parents and activities of child 
ought to be considered. The child is not inactive 
vlhile the parent, educator, consider desire. For 
example, recently at a conference in Nev] York, 
parents, educators, and others discussed the des ire 
of parents and form of program. While doing SOli 
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15, 16, and 17 year alds wero following and partici
pating in a program of theiE OWD. 

'l'he last comment "lOuld indicatethat perhaps the pupils 

themselves should be more involved in the planning of such a 

program. This in not il factor to be overlooked, since the 

children are learning about themsel ves 0 Hore -chan one paJ~·elYC 

cOHlluenLed t:hat his child.rc"!ll hEid he1.ped ta fi11 oui.: the (FlesLLoX!F-

nai:J:.:eo 

Ideally, then, a framework should be set up by educators, 

but it must be one which is flexible eoough to allow for the 

immedia:l:e needs or ·the s·cl1derl'cs as 'chey a:1.'ise 9 

Most of the studies outlined in Chapter II refer ta 

questionnaires given ·co the pupils t.hemselves to anst'ler u and 

thus indicate their needs. These, of course, must also be 

considered here, and are bes'c summed up by the edi~cor of the 

Purple onu White, official newspaper of Westmount H1gh School. 

Non-segrega-cec1 se::c-educa'cion COUl:ses 1/ taught. by 
sp8cially ·crainec1 'ceache::cs - no'c t.hose '-J110 uoulc1 
be as restrained as the students - should be 
introduced as late as grade seven. Thus fast
forming baLLiers - later 'co be broken -cao quickly -
would be checked. These courses should deal in 
detail with the psychological and physical aspects 
of sex relations. Classes should be conducted as 
open discussions. 7 



Tt-JO other studies ha"e recently been carried out, us1ng 

the opinions of parents on the subject (similar to that of 

the researcher). It will be seen that the results of these 

stuc1ies do not vary a great deal from these findings. 

In British Columbia, a questionnaire lITaS ans'tvered by 197 

parents and teachers. One hundred and eighty-two felt that 

sex instruction should be given in the schools; 149 specified 

introduction at the elementary level. Preference by 121 was 

for integration with the course "Health and Personal Develop-

men-t" at this levei and a separate curriculum in the inter--

mediate grades. The general opinion vas split between 

specialists and class teache~G for the p~csentation of information. 

l\Jthongh -the l!lajo:cii:y fel-i.: t:hat some sessions ~:;l.\onld be mi::wc1 

(J_Hd 801l1C seg:.t"c<Jérccc1 by se:J(y J20 or -che 182 I:espondent:fJ decJa~ced 

tha-c bo-th se:dces must, rcceive t:he same information. Most 

respondents (130) were of the opinion that biological, socio-

10gica1, psychologicaI, and moral information should be given, 

and 82 said that preventative advice and guidance should also 

be includedo 8 

Recently, in StD Lambert, Quebec, 98 percent of the parents 

replying to a questionnaire said that the home had sorne re

sponsibility for sex education, but 82 percent said that it 

'l'las aIso a runction of ,the school. Afte:i:' revieliling sorne of the 

!Havies p:.coposed fox' sncll a cou:cse g 86 pe:ccen'c said tha"c more 

se:K ec1uca-c.ion movies should be ShO'i.'lH t:o t.he!:!:,' childx:en v and 57 

8McCreary, The B.C. Teacher, XLIII, ~, p. 165. 
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pel:,cent said that it 't'las not necessary for them, as parents, 

to previe\·, the movies. Another 9 percent stated that i t l'laS 

"preferable ll to previe't'l them, but not "necessary" 0 9 'llhe 

majority felt that the sexes should remain separate at the 

elementary level. 

After careful consideration of the data analyzed from 

this questionnaire, it is the conviction of the researcher that 

a program of family life and sex education does have a place 

in the Protestant schools of Montreal. These data will be 

considered, a10ng with other factors, in the formulation of 

(} plan fo:c fmnily li:f:c:; cduci:1t:ion Q 

9nStu Lambert Parent.s: r.~ajor Hale by Scho01 Seen in 
Sex Educat.ion!l, 'L'he rJl01Tcrea1 Star v Decembe:c Gu 1966 v pu 30u 



CHAP'I'ER V 

CONCLUSIONS AND RECO~~ENDATIONS 

Conclusions 

The basis for responsible membership in our 
society is founded upon a sound understanding 
and knowledge that the family is the fundamental 
unit of that society. While parents have the 
primary responsibility for family life and sex 
education, the school cannat ignore ~ts respon
sibility for education in this area. 1 

The statements of authoritias in the field of fmnily life 

education as cited in Chapter II and the Opillions of pnrents 

:n~spondin9 t.o ,the C(l1e!Ttionnaire lead thi::; inveE;'i::i9a-tor to 

conciuds that in order ta provide children vith a sound basis 

for making rational judgments ~cegarding human relations, a 

step-by-step, co-ordinated program from kindergarten through 

t.he eleven'th ÇjL,:1de :Ls necessary. '.('his must: include Hot: only 

the biological proces8 of maturation and reproduction, but also 

the 80ciological, psychological, and moral aspects. However, 

since so much of the material, especially up to the sixth 

grade, is of an informaI nature, evaluation Hill be difficult. 

It is for this reason, as weIl as the fact that it is primarily 

a parental responsibility, that parents and the community must 

be actively involved in such a program. The educators Must 

no'c only pl."epare themselves for leadel."ship of 'chis pY"ogram, 

IDuane J. u iYlattheis (Commissione:r: of Education, stérte of 
Minnesota), SIECUS Nevsletter, Vol. Ir, No. ~ (Winter, 1967), 
po 2. . 
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but also prepare the communi ty for \'1hate,,\,ver program 15 developed 

and keep the parents constantly informed, if not actively 

engaged, in the plans and their implementation. 

Due to the sensitivity of the topic and the nature of 

the times, it is this last area which may prove most difficult, 

as was evidenced by the response to the questionnaire. The 

majority of parents are in favour of a pragram of sex education; 

sorne wholeheartedly, but others conditionally. The conditions 

range anywhere from the qualifications of the teachers ta the 

content of the program itself and the methods employed. Hou-

ever v the leaders orthe schools cannot vl<.l.:Î.t" until <lllthc 

citizens of a district are ready; they must initiate the 

clevelopment: of a curriculum uhich t"Till :ccsult: in commUlLi"l:y 

élccepb:mce 0 rrlüs \"Jill he part:ly accompl:ishec1 by inv:U:i.ng péu.:"mrts 

to view the films, read the books, and mset those persons 

responsible for the teaching, ,",hile hearing exactly uha-t is 

involved in "the progranlo l"ea:r:s and doubts can b(~ a11eviat:ec1 by 

acLLvely involving paren"ts in making sugges"cions, asking 

questions, and observing haN such a program can actually be 

correlated with their own teaching at home. 

It is the "type of leadership "i:lhich seems ·to cause many 

of the doubts. This factor will probably prove ta be the most 

significant one in the success of a program of sex education. 

Therefore, instruction should probably not be aligned vith any 

particular subject area, but rather given ta those most capable 

of handling open, frank discussion and giving the opportunity 

!co aIl !co express divergen"c vietolS. 'l'he "ceacher must" be one 
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~'1ho is respected by the children and one '\.'lho can empathize 

~.,i th them, "I:1hile encouraging them ta feel iree to raise and 

react ta problems. The parents should have sorne representation 

in the choice of the teachers. There must, of course, also 

be qualified resource people on hand to aid with the program; 

doctors, nurses Q psychologists, etc. It ~ .. lOuld be entirely 

impractical, however, to suggest that psychologists be brought 

in to lead every group discussion in each of the four high 

school grades. Instead, people trained in psychology and 

group methods from within the school could direct such dis-

cussions ,;J:Î.t:h t:hc lec-t:uring bcin9 dOBC! by quesi.: ;:::;peakers v each 

a specialist in his field. The responsibility should rest with 

a Department of Family LiEe Education within the sehool which 

coulé! cO"'ordinate 2111 classer;; ac,tivii:ies ç and people in,_ïOlvGd 

in the program. Failing this (and for the present), lt is 

the opinion of the researcher that the guidance department 

should be responsible, for three reasons: 

lo 'l'his depa:cb:nent has ah'lays been respansible fa:!:' 

,the dissemina-tian af Il social informa'tion \1 \'7hich in-

cludes information on dating, emations, problems of 

adolescence, sex, etiquette, grooming, etc. 

2 Q 'fhe topic and i ts implications can only properly 

be understood by a person who has sorne background in 

psychology and sociology u viT:i .. thaut. 'chis vany at:-cempt. 

toceach se:i\: will p:covide a very ni:n:row presen'catiol1o 

It must be remembered that the purpose of soch a 



program is the creation of mental health and 

thought processes within the student. 

3. The training of guidance counsellors is now 

such that their own personality and mental health 

is screened, and this constitutes a large factor 

in their final certification, as does the manner 

in ~lich they deai with people and their problems. 

This is the only body of educators for which this 

can be said. Therefore, it is from this department 

that a teacher with the necessary qualifications 

will most probably arise. 

Of course, the possibility of using ather individuais 

~,;hould nat. be averJ.ooked, and some of the mo:ce ürterested 

-ceachers may actuall.y ini .. tiù:i:e proqrams as has beenthe case 

in many of the American schools outlined in Chapter II. In 

any event, the he ad of the guidance department should serve 

as chief co-ardinator and director of the program until such 

time as a separa te department can be instituted. Such a de-

partment should also be se-t up at teacher -training institutions 

so that those displaying the required characteristics may he 

screened and chosen for such training. IIInservice education 

of teachers must parailel any curriculum development in this 

area. 1I2 

FinaIly, it must he noted that: 

••• having a program of sex education will not be a 
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panacea for aIl social ills. Nor will facts neces
sarily be a motivation for improved behavior; they 
will, however, become meaningful following motivation. 
The sehool is the place ~'Jhere children are and thus 
it has a shared responsibility for helping boys and 
girls to make reasonable choices among competing 
moral codes, to assume their sex roles and ta 
crystailize their ideals, s'tandards, arid attitudes 
toward the family in which the~ were barn and the 
one t'1hich they t'lill es'tablish. 

A Proposed Progr~m 

1. Diagnosis of Needs 

'l'here are b:10 foci O.n education], one of ,..,hich i8 
the child, the other is t~e culture and the society 
in which the child lives.~ 

5 The Parent Report has been responsible for making the 

people of Quebec aware of the necessity for recognition of 

individual differcllces among children. For this reason, 

educértion is !lm'] being tailored ta more nearly meet the neec1s 

of each child. In no are a is the diagnosis of these needs as 

important as in family life education, for in arder to achieve 

success v every learner needs a feeling of being él'i: home and 

secure in his group. A student will lose this sense of belonging 

if there is too great a difference in backgrounds or abilities 

among the members of the group. Therefore, it is necessary ta 

find ou't no't only the needs of the child v but his drives, back-

ground, previous social learning, interests, concerns, and 

tlGladys lYl. Harrison; "I<e-designing a Curricultull for the 
.Jamaican Schools Il (unpublished lYlaster Us -thesis, Columbia 
University, 1948), p. 44. 

5 Quebec, RepoX"t of the Hoyal Commission or Inquiry on Ed-
ucation in the-Province of ouebec, Vol. III (Quebec: Queenis 
Pri~l'ter -;-196-3) • 



motives. One must also be aware of the gaps, deficiencies, 

and variations in the background of each pupil, sa that 

groupings of similar students can be made. 

The aforementioned factors become especially important 

when planning a program of sex education for schools in a large 

cosmopolitan city. For example, one cannot hope to stress 

the same themes in a school in a high socio-economic area as 

in a school serving children of a lower one. Granted, bath 

schools will have sorne similarity among the pupils, but for 

the most part, the former represents a predominantly English, 

high incorne family ï:lhercas t:hc lat.-tcr v a non-English speaking, 

middle to low income family. It must be said that the social 

learning and backg):,onnds of -I:hese pupLtB '\'1i11 be quite diffe)::'

ent, although many of their needs will be similar. 

Before c.1eveloping a currciulum, then, -I:he neeé!s of -the 

pupils in question must be studied, through ans,:Je:cs on Henman--' 

Nelson I.Q. tests, KardeJc files, guidance files, as weIl as 

a study of the general envirorunent in which they live. It 

may also be necessary, if the are a is predominantly of one 

nationality (e.g. Chinese, Greek, Italian), ta study the 

traditions of that nationality. If such is the case, the 

guidance department shoulé! serve as an excellent resource, as 

-I:his is one of their primary funet,ions in any conmmni ty. 

AJ:though it. i5 reconmlendeé! he:ce t.ha"c no vJri-t-l:en -ces-ts 

or exams of any nature be given to students during a course 

in family life education, it will be necessary, in order to 

pinpoint these defieiencies and needs, ta administer a test 
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before initiating the cburse in high school. (It is expected 

that the course in elementary school will consist of fairly 

standard fact-giving, with little discussion.) The Sex Know-

ledge Inventory: Vocabulary and Anatom~Form Y (Durham, 

North Carolina: Family Life Publications, Inc., 1955) is 

recommended in order to measure \'lhat is already knm'1n by -the 

pupils about sex upon their entry inta high school. Students 

are asked to answer aIl forty-eight questions; if no answer 

is known, to guess, and ta cirele any about whieh more in-

formation is 'l.vantecL In 1:his 'f.:Tay, defieiencies f~com e1emelrtélry 

schaol les sons can be discovered and pupil needs in this élrea 

identified. Along the same line i5 the Dating Problems Chec)~-

lis-t: (l°'amily l,ife Publicat:ions, 1961), 'ilhich '\Voll1d ::'Jerveto 

identify nseds and problems in the area of dating and family 

life. Bath these aids would serve as excellent sources of 

information from whieh ta base a course in sex education. Bath 

are anonymous and would therefo:ce be ans't'lered qui-ce -tru-thfully. 

Reliability of the Sex Knowled~e Inventory - Form Y is reported 

as .920 6 

At 'che senior high school level, the researcher recommends v 

for diagnostic purposes, the Sex Knowledge Inventory - Form X 

(developed by Gelolo McHugh g Durham, NuC.: Family Lite 

Publications, 1950). It consists of eighty questions, including 

some on superstitions and misconceptiens, causes of poer sexual 

6As stated in Instructions for the Sex Knowledge Inventory -
Form Y (Durham, N.C.: Family Lite Publications). -
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ad just ment s, birth control, conception, pregnancy, childbirth, 

and menopause. The question booklet includes a two-page word 

list at the back so that students may find definitions of any 

unfamiliar words which appear in the questions. Instructions 

are the same as for Form Y, thus problem areas may he easily 

diseovered by cheeking for the eircled questions. If thought 

to be beneficial by the teaeher, the Dating Problems Cheeklist 

might also be administered again at this level, sinee many new 

problems will most probably have arisen. A Courtship Analysis 

and A Marri~s!..~~redictiS?~9chedule (bot:h Fmnily Life Publieat:ions, 

1961) should aIso be useel a-t t:he senior 11:i.q11 school level, in 

order to understand better the meaning of marriage, readiness 

fo:c mé1.rriage v and the v,:n:ious feelings and at:tit.udes \1hich 

are invo1ved, or \'Ihich are presently helc1 by -the :ce::.;ponc1ent. 

Sample questions from aIl these aids can be found in 

llppendix E. 

Therefore, although a program can be outlined with respect 

to its objectives, content, methods, and evaluation, it is 

necessary first to discover the neeels and desires, not to 

men·tion the background of the individuals involved, beiore 

deciding on the amount of time to be spent on a certain area , 

or the detail needed. It is here that parents and school records 

will prove valuable, but the students themselves and their 

anSNers ta the aforementioned inventories and checklists will 

be even more sa. 



) 
2. Formulation 9f Objectives 

The objectives of a program must include sorne specifi-

cation of concepts ta be learned, attitudes and ways of thinking 

ta be developed or strengthened, and habits and skills ta be 

mastered. Furthermore, these non-content objectives or mental 

processes ta be acquired must, in a major way, relate ta the 

content ,,,hich is ta be mastered. 'l'hey must be de·termined by 

analysis of pupil needs, pupil development, the nature of the 

learning process, the nature of the community and of the times, 

and the Department of Education regulations, aims, and ob-

Protestant Scho01s of the Pru~illce of Quebec (Quebec: Queen's 

Printer, 1965). 'l'he latb,;r 5e~cs fox:th four con.ccrns of t.hc 

school \'1h1ch '\rJOuId be relevant. t.O a program of fanüly life 

education in Quebec. 

The school must be concerned with: 

1) maintaining the physical health of children, by 

giving the child infonoation regarding personal 

hygiene, nutrition, and public health. 

2) maintaining the mental health of aIl children, 

and healthy attitudes ta self, to onels peers, 

and ta responsibilities. 

3) sharing the responsibility for developing the 

ethical behavior of children. 

The young childus ideas of riqht and wrong, of 
honesty and fair play are imp~rtant concerns of 
the school. Instruction in the basic rules of 
morality must be given in the classrooms. Each 



teacher must also talce the opportunities which 
continually present themselves in the group life 
of the school to make explicit the rules that 
govern proper behavior and to make the child 7 
aware of moral obligations and ethical standards. 

4) playing a special part in helping the child ta 

develop as a happy and useful member of a communityo 

"The social aspect of school life can be made a 

very important part of education 0 0 obecause of its 

relation to mental health and moral behavior. 1I8 

Also releva nt are sorne of the Department' s objectives 

for the home economics course for girls and the indus trial 

c:n:'Ls course for boys. '1'he aim or home economics i.s to 1I-1:each 

ski11s and clave10p a sense of responsibility for the home and 

the welfare of the familyl,.9 1t8 objectives are: 

1) -ta help the pupil gain more knm:lledge and 

appreciation of factors which contribute ta 

hea1th and happiness in fami1y and personal life. 

2) -ta help -the pupil gain experience i11J and an 

understanding of, the principles involved in the 

basic sJd.lls of homemaking 0 

3) ta help the pupil acquire an appreciation of 

beauty and a working knowledge of art as applied 

ta the home and ta personal appearance. 

7Department of Education, Handbook for Teachers in the 
Protestant Schools of the Province of Quebec (Quebec: Q~eenus 
Printer, 1965), pa 9. 

8n °d 
- ,)]. g V p. 10. 

9,,} 0 1 
.1 :)].c 0 V po 129 • 



4) ta help the pupil ta roeet the problems of 

li ving by learning ·to manage her resources and 

ta make desirable choices. 10 

120. 

Industrial arts aims for the similar qualities needed 

for the male raIe, in preparation for family life. It aims 

ta develop: 

1) a feeling of pride in the ability ta do use fuI 

things .. 

2) worthy leisrire-time interests. 

3) the habit of orderly, complete and efficient 

performance of anyt:ask. 

4) an interest in industry, self-discipline and 

initiative, co-operative attitudes, the ability ta 

" . 1"1 select, care for, and use industrial products wlsely.--

One of the objectives of the Provincial biology course 

in the senior high grades must also be considered here: to 

provide biological infoDuation essential to an intelligent 

l? 
unders·tanding of indi vidual and social problems Q -

These three courses have always presented and will con-

tinue to present these principles ta the students. However, 

reinforcement of many of these objectives is needed, and should 

be included in a family life education program because of their 

importance. Basically, industrial arts and home economics 

are presenting the sexual roles to pupils r or much of the 

10·-b " d 1. 1. • 

IlTb"d ~ov 

I2 rb "d 
~op 

pp. 130-131. 
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sociological information 't"lhich they 't-lill need. A small amount 

of the necessary biological information is taught in biology, 

but a complete and separate course is needed to bring these 

two areas, along with psychological and moral information, 

t.ogether for aIl students. Home economics, indus trial arts, 

and biology are presently elective courses, and presently 

reach very few students, especially in the college prepara tory 

stream 0 Many, also, 't'lill choose home economics mrer biology, 

for in many schools the three subjects are offered during the 

sarne time block, so it i8 possible to only choose one. 

Pupil (~~velopment: :Ls another considerù .. tion in t:he form-

ulaiion of objectives. The content i8 such that pupil readiness 

:i.s ext:cemely impori.:é1l1't here. For exmnple F in elemel1'tary school 

it Nould be necessary to st~te as an objective: to provide 

for the individual an adequate knowledge of his own physical 

maturation processes as related ta sex. However, at the high 

school level v more than "p hysical ll processes are needed; one 

must also provide knowledge of mental and emotionâl processes 

since it is at this age that the 6hild first becomes avare of 

such things, and problems arise from within him. 

The nature of the learning process is snch that pupil 

readiness must be considered before the success of any content 

presentation is assured. In this case, puberty in girls i5 

knovn ta bev far mast, between the ages of twelve and thirteen, 

'J' b l' . l' . d ,_.,.... ,.. 13 ana ln oys, oe~ween ~11r~een an L1L~een years aL age. It 

13Ju M. Stephens, Educatianal Psychalagy (New York: HoT-t, 
Rinehart, and Winston, 1960), p. 79. 



is irnportan't, then, that they kno\v ~lhat they are going to ex

perience before it is experienced, thus Grade VI for girls 

and Grade VII for boys has proven to be the time when the 

biological facts can be taught with success. Since emotional 

changes are usually a result of puberty, the junior high school 

grades (VIII and IX in Quebec) seern to be the best tirne to 

study the psychological implications as weIl as the sociological 

and moral. This information, if presented before this period, 

will not be accepted, and if presented rnuch later, will have 

to compete with the pre-formed ideas of the pupils. Knowledge 

of physical maturation, then, must be gained before the end 

of the elementary grades, while emotional and mental processes 

::;hould be studied at: the hi<]11 school levaI. 

The aforementioned was found by the researcher'~ apply 

upon analysis of 'the opinions of ,the communi ty in question. 

rJ.lany of ihe COmmelYts stressed that a course should aim a.t helping 

pupils to acquire healthy attitudes toward se~c and family life. 

As s'tated by Kirkendall f ,this objective 'lrJould be: lita provide 

an appreciation of the positive satisfaction that wholesome 

human rela'cions can bring in both individual and family living" 9

14 

~'he conmmni ty, as a 'V/hole, is open to suggestions concerning 

a program of family life education, but the nature of the 

tapie and of the times is such that sorne education of the public 

is still needed beiore snch a program will have the full ap

proval of society. We cannot wait, however, for full approval; 

l4Kirkendall f SIECUS Discussion Guide N9~v P g 50 
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action mus't be taken iImnec1iately. Therefore, perhaps the 

program must aim at educating the pupils for the education of 

their parents and others, as weIl as for themselves. Kirkendall 

aptly phrases this as providing Il an incenti ve to \vork for a 

society in which such evils as prostitution and illegitimacy, 

archaic sex laws, irrational fears of sex and sexual exploit

ation, are non-existent".l5 Similarly, we must II provide the 

understanding and conditioning that will enable each individual 

to utilize his sexuality effectively and creatively in his 

several roles q e. g. as spouse, pareni:, communi 'ey member and 

'. • Il 16 C1Xl:len 0 

The researcher, keeping in mind aIl the previously mentioned 

objectives which must also be considered in planning snch a 

program, \votlld put rorth :four objectives y in summa:cy; -co re-

present the four areas composing the course: 

Bioloqical - to provide for the individual an adequate 

knowledge of the anatomical and physiological processes related 

-ta sex y thereby imporving physical health through kUO"I>lledge 

and self-direc,tion. 

Sociological - to give an individual insight concerning 

his relationships to members of both sexes and to help him 

understand his obligations and responsibilities to others. 

Psychological - ta create, an awareness of the mental at-

titudes existing in society and thereby help to eliminat:.e fears 

and amdeties relative to indi vidual sexual developmen't and 

adjustments. 

l r:: 
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Moral - ta bui1d an understanding of the need for the 

moral values that are required ta provide rational bases for 

making decisions. 

3. Selection of Content 

Content selection will be done on the basis of the best 

existing programs of sex education, existing health programs 

in Montreal, parental opinion as expressed in the questionnaire, 

and widely held views on the needs, aspirations, and motivations 

of adolescents. Another factor ta be considered in the selection 

of content, which has bearing on pupil needs, will be the 

results of any inventories or checklists filled out by the 

students at the beginning of the course. This is not ta say 

that these results must dlctate the content of the course, but 

Uley \'lill aid in giving the "teacher sorne direc'cion and scope 

in certain areas. Indeed, it will be the dut Y of the teacher 

or leader to see that.students do not dictate the content. 

However, their needs must be considered. 

As outlined in Chapter II, existing programs vary con-

siderably in their content. It can be seen from most, however, 

that certain areas are included in aIl as essential; others 

are only included in sorne and can be labelled peripheral. The 

la"tter areas are "chose which will vary ï:Jith "che communi ty due 

to differences in environment and the wishes of parents. 

'rhe essen"cial areas "CO be covered in element.ary sehool 

are the physical (and emotional) changes which are, or will 

be, taking place. The peripheral areas, as seen in the Flint, 
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Michigan program, consist of a very detailed study of the 

development of the embryo, ''1hile in Washington, D. Co, the 

sociological implications are stressed. Included in both 

programs are sexual differences, puberty, menstruation, 

reproduction, anatomy of female and male, conception, birth, 

and -the emotional changes associa-ted ,vi-th puberty.. 'l'hese '-lOuld 

aIl be considered essential.
17 

On the questionnaire, most of 

the parents responding also regarded biological information 

as essential at this level. 

It is the opinion of the researcher, after analysis of 

the questionnaire data I8 and of the findings of the Sex 

Education Committee of the Quebec Federation of Protestant 

Home élnd Sc11001 Associations ç 19 -chat the pCJ:ipheral areas should 

stress health and physical well-being. Included would be 

hygiene, the family, sorne study of the other body systems, 

grooming, and sorne generai facts about emotions and feelings 

in order to aid with adjustment to adolescence. Psychological 

information must be presented in such a manner as to help them 

understand themselves at -cheir present developmental level. 

It does not need to go beyond othis a-t their age v for i t \vould 

be of very little help since they are not ready. Psychological 

problems are, in many cases, a result of the biological changes, 

l7see Chapter II, pp. 23-30. 

18 see results of Question Il, p. 98 •. 

19l\1ary I\ucharsky v Heport or -the Sex Educa-tion Commi ttee 
(as submitted to the Q.F'.P.IL E, S.A. v ..Janua:cy Il, 1967) 1/ po 2. 



thus junior high school is time enough for any depth in this 

area. The elementary course could relate directly ta the 

texts already in use in the Protestant schools for Grades VI 

and VII .. 

The text presently used in Grade VI, You and Others 

(Helen Schacter and W. WD Bauer, Toronto: W. J. Gage and Co. 

Ltd., nodo) identifies the units as: 

l You and Your Friends - a study of the body systems. 

II You and Your Farnily - a study of family raIes and 

of food. 

III Yon and Sehool - a s'cuely of safety y pos·tu:ce, 

grooming v teeth, eyes, ears. 

IV You and Yom:- Comnmnity --, a st:udy of the health 

~epartment, sewage, water supply, and garbage 

disposaI. 

The text used in Grade VII, by Schacter, Bauer, and Gladys 

Jenkins, is similar in many areas, but includes more detail. 

You1re Growing Up (Toronto: W. J. Gage and Co. Ltd., n.d.) 

consists of six units: 

l Grm'ling Up - a study of anatomy. 

II Understanding Yourself - a study of needs, emotions, 

and feelings., 

III Getting Along with Others - a study of the qualities 

needed to make friends. 

IV Growing Up Healthfully - a study of weight gain 

and loss, alcohol, tobacco, etc. 
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V Growing Up Safely - a study of safety at home, 

first aid, etc. 

VI Grm'ling Up in a Safe, BeaI thful Communi ty -. a 

study of safe water, milk, meat. 

The reproductive system i5 not. mentioned in ei ther, apart 

from sorne reference in Grade VII to growth and the hormones 

which regulate it. 

The Handbook for Teachers states the objective for Grade 

VI health as "understandinghow to ensure mental and emotional 

20 
heaI,th" and for Grade VII as 1/1ea):'ning ne\'l \'lélYS of impraving 

pe:csonal rela-t:Lonship;;1I 
?l and Il get:.t:ing along i:Ji t:h ot:hers Il •• "_. 

Clearly g more is needed a't 'this level if these aims are to be 

accomplished. 

At the junior high school level, the course previously 

knovJn as IIHealth li no longer exists in Montreal. Under subject 

promotion, it may be combined with science and/or music in 

some schools 1 or simply no·t 'taught at allo However v accordillg 

to the Handbook for Teachers, a course is set forth. The 

authorized text is Your Heal'th and Safety (J .. él\'lrenCe e't al, NeV1 

York: Harcourt, Brace and World, Ine., n.d.), with pages 1 

to 239 being covered in Grade VIII and the rest of the book in 

Grade IX. This means that circulation, hormones, digestion, 

and grooming are covered in Grade VIII, while the nervous system, 

personality, prevention of disease, and accident prevention 

make up the Grade IX oourse. Again, it seems that essential 

21 Tb 'd - 1. "V p. 119. 



material is omitted. 

Upon studying various existing programs, the response 

to the questionnaire, and widely held views on pupil needs at 

this age, it is the opinion of the researcher that adjustment 

to physical and emotional change is Gssential here, as are 

family relationships, attitudes, feelings, problems, and some 

frame of reference for decision-making, with emphasis on 

mores, ethics, and values. The Handbook for Teachers points 

out that such a program must be closely linked with the physical 

l t , d JI' 22 ec uca -10n an counse._ lng programs e As emphasized in the 

Report. of the Sex Educa-tion Committee: "'l'hese adolescent_s 

are searching for a sense of identity, a sense of purpose, and 

ta establish for themselves attainable leveis of aspiration".23 

'1'hi8 étocs no-c mean a rigid se-t of rules must. be laid down; 

rather that different ideas be set forth followed by open 

discussion. Hopefully, the child himself is or will become 

capable of choosing the right path. The existing health course, 

then, is almost entirely peripheral. 

The use of inventories and checklists here will be valu-

able in ascertaining what has been acquired in elementary school 

and what fur-chel:' de-cail is needed. 'l'his "t'lill vary considerably 

from school to school. The aids can alsa be administered at 

the beginning of senior high school, as rnany similar problems 

will arise here. 

Presently, there is nothing in this area being taught at 

22'- b -j d 1')0 ~o v Py -~ 0 

?3 
~ Kucharsky, op. cit., pa 2. 
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the senior high school level in Greater Montreal, apart from 

the optional courses in home economics, industrial arts, and 

biology where sorne of the essential princip les may be picked 

up along the way. Yet, the Handbook for Teachers stresses 

that the health program in junior hi~h school must be followed 

in Grades X and XI by sorne systematic provision for continuing 

the emphasis on healthful living. 24 This is impossible in 

many schools, for they no longer have a program even in junior 

high school. 

Again, after careful study of the various factors involved, 

i-t ltJaS [ounel that the emphasis in senior high school shoulc1 

shift back to family relationships, from relationships with 

friends. Sociological information shoulc1 take a new direction 

here, as in the Flint and Washington prograrns. It now becomes 

an intense study of the family, with the pupils regarding 

themselves as the major family members of the future, not simply 

minor ones as in elementary school. Essential areas here are 

the distinction between love and infatuation, courtship, re-

sponsibili·ties of marriage and parenthood, the understanding 

of interpersonal relationships - especially those of husband 

and wife, and other moral or sociological information felt to 

be needed by the students, none of 't'1hich is to be prescriptive; 

i t must simply be t:cuthful and impar·tialo Peripheral areas 

cou.ld include renting versus buying 1· financial mat.ters involved 

2~Department of Education, op. cit., p. 120. 



130. 

in marri age , the working ~",ife, divorce, the marriage contract 

in Quebec and community property, especially with terminal 

students. The Parent Report would add that both sexes, at 

this 1evel u should have sorne basic psychology, family budgeting, 

and units on wise buying of food and clothing. Boys should 

also be taught something of houset-lOrk, as they might have te 

use it sometime. 25 Banking, borrowing, the instalment plan, 

and ho~pital insurance should also be included, as weIl as 

1egal rights and information on existing protective organizations, 

such as the Better Business Bureau. These topies, as weIl, 

:] ct l '1 ' 26 are reeonunenCt8._ .Jy "C 18 Piu:enc Report:. Something or "the 

culinary arts anrl interior decorating could also be introduced 

at this leveI, for home maintenance a Presently, none of this 

18 taught in Quebec. 

1. Organization of Content 

Since -the indi vidual, himself r forms the con"ten-t of the 

program, organization of the subject matter must be continuous 

with his own development. For this reason, readiness and 

motivation hardly need ta be considered. The first changes 

are seen ai.: puber-ty .. hence -me individual should be m'lare of 

t'Jhat is happening, and \vhy f at -that: -time. The elementary pro-

gram should consistof the physical changes associated with 

puberty. From this point, the changes are emotionalj thus 

men'cal development - emotions v conflic-cs, problems - should 

250 b '. ??8 _ue ec v op. Cl~., p. ~~ . 

26-- b , :] ??9 .L let... p. ~ ~ . 
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be studied in the junior high school grades. Sternming from 

this will be thoughts of the future, first of career, as 

mentioned in Chapter II, followed by more realistic concern 

of self, courtship, and marriagee Therefore the senior high 

school course must consist of marriage preparation. It~ in 

this way that young people will become aware of the responsi

bilities and implications involved in this great step. 

At the elementary level, the investigator \'lOuld recom

mend continuation of the heaith course as it stands, but with 

sorne very veighty additions. This might mean omission of 

::;everal of -1::he existin.g uni·ts v sueh as lIyou and Yonr fo'amily" 1 

~:lhich 't'lOuld be ·taught earlier U1an ·the six·th grade, and 

"Gl~>Q'(,"li:ng np Healt.hfully", \vhich conld be ineluded '\"lÏththe 

sarne topic in Grade VI, rather than being repeated in Grade 

Vllo Othen'JÏse, t:he time allot.ment mus·t be extended. It is 

recownended that the biological material on the reproductive 

system be included with work on the other systems in Grade VI, 

but with the classes segregated by sex. If classes are already 

separate g i·t is reconunended ·that othis material be presented 

to boys in Grade VII.> It could be inclnded with Unit 1 in 

Grade VII. More emphasis must be placed in Grade VII on Units 

II and III ("Unders·tanding Yourself" and uGet-ting Along 't.Ji th 

Others 'l
), as these viII forro the basis for the course in junior 

high school. The class teacher shouid be able to teach this 

herseif. However, there shouid be available to her the physical 

education~acher and school nurse and/or doctor if she wishes 



to use them for one or bV'o periods, or merely to consult '\V'ith 

them for her own information. 

Although only the formaI course at this Ievel has been 

dealth with, it is to be understood that sorne informaI teaching 

or discussion has preceded t,his ~tl0rk in the lmV'er grades ~ 

Children in Grade VI should already be aware of reproduction 

as a process f having seen it oecur in plants, mice, frogs, or 

whatever has been bred in the classrooms w In order that this 

be do ne in good tas te , the Parent Repol:t recommends tha't i t 

be organized by a commit-tee of psychologists, biologists, and 

parents. 27 If this is not possible, then a travelling team 

composed of these people should he responsible for a certain 

number of elementary schools, since many elementary teachers 

will not wish ta follow this through. 

It ls recommended that the sexes be separatec1 a-t -the 

elernentary level because of the different rates of development 

and the emotional and psychological differences between boys 

and girls. 

In -the junior high grades, it is recommended -that the 

present health course, where it exists, along with further 

material, be incorporated in-ta an "Effective Living" course, 

ta he offered ta aIl students two periods per week for each 

of the two grades. The basic outline of the present health 

course \'lOuld serve as a basis for this course v as '\1'ould -c,he 

present text, Your Health and Safety_ However, in Grade VIII, 

?7 - Ouebec ,_ v 
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the material presented \'lOuld focus on "The Physica1 You", and 

wou1d include the stuc1y of aIl the body systems; their anatomy 

and physiology, with a little more time (but not necessari1y 

more emphasis) being spent on the reproductive and endocrine 

systems in order that pupils may undcrstand thcm clcarly as 

simply other systems of the body. In Grade IX, the emphasis 

1;rlOuld be on "The Psychological You", '",hich "t'lOuld begin \-7ith 

the anatomy and physiology of the nervous system, 1eading 

into areas such as how it affects your thoughts, persona1ity, 

mental health, emotions, behavior, and relations with others 

including dating, etiquette and the like. Near the end of 

the course, it might cven be fcasiblc for studcnts to study 

something of group dynamics, or a'c least at:tempt an analysis 

or the way in which their own group functions. 

Here, also, there is variation between the sexes with 

regard ta rate of development, thus sorne of the classes should 

remain separate as ta sex. However, partly on the basis of 

the response ta -this question, it is recommended tha-t one of 

the two periods each week should be integrated; sessions which 

calI for little discussion but which will serve ta pave the 

way for the mixed discussions in the senior high school grades. 

In Grades X and XI, a similarly scheduled course is pro

posed, en-ti-tied ill?amily Living". AlI classes here (tua per 

week) in bath grades should be mixed as ta sex, yet composed 

of groups or classes of -ten -to fif-teen in nl1mber 't'lhere possible. 

The content here should begin uith a review of interpersonal 
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relationships, qualities liked or disliked in a persan, leading 

into infatuation, courtship, love and marriage. There should 

be sorne time spent on the roles of husband and 'I,-dfe, as seen 

by both sexes, and the responsibilities of each. In Grade XI, 

the more practical areas should be stressed, as the course 

will be terminal for man y of the pupils. Thus, topics such 

as budgeting, buyer versus consumer, appraising food qualitat

ively and quantitatively, home buying versus renting, investing, 

types of insurance (auto, life, hospital), choosing clothing, 

appliances p etc. It is also extremely important that aIl 

young people know their 1ega1 rights with respect to marriage, 

divorce, and rape u not to 1:1elrtion ·the importance of a marriage 

cont.rac·t in Quebcc versus communi·ty pr.·oper"cy fi 'rhese are a:LeélS 

vlhich too re1;'l young people knm-l any-thing abou:t, as ·this in

formation is presently offered only to the small number of 

students enro11ed in c011ege lew courses. 

As mentioned ear1ier, the 1ength of time spent on each 

tapie at this 1evel, and the detai1 covered, will depend more 

on the needs and wishes of the students in each classa Thus, 

the content will vary from class to class, but must be kept 

in perspective by the counsellor or group leader. This will 

be made easier if sorne previous study of group interaction has 

been done by the students. 

The fact that two periods per week must now he set aside 

fOl:' "Effect.ive/Fëllllily Living ll in high sehool presents a 11e1;"] 

problem. Because of the increase in extra-curricular activities, 
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in student participation in school functions, and in counsel

ling, more demands are being made on valuable class time. 

Hence, it will soon be necessary to add one more period to 

each school day so that students may fit in activities such 

as choir and drama rehersals, work on the school annual and 

newspaper, decorations for balls, and possibly even counselling; 

group and/or individualo Students not so occupied 't'lill be 

required 'to attend organized study sessions during t~ds period, 

or later, perhaps forms of enrichment through films and tele

vision programs i:lill be avallable to a s"cudent ln 'those 

subjects he prefers or i:llshes ta undcrstand better. This non

lesson pe:d.od "{:lOuId be blocked in'co a studen'c i s regular time-

t:able and so ,-muId sIllft. ';l:lt.h 111:3 (Yi:her snbj Bcts ta a ne\'1 'cime 

slot each clay, as aIl subjects do under subject promotion. 

lt would then be possible to regulate the movements of aIl 

students, for there would never be tao large a group iree in 

any one peri ad . OHe -ceacher only ':lOuld be required ta sit ,.Ji th 

the stndy group.each period, or perhaps even a prefcct on his 

"o ff ll periocL 'l'his inves,tigator reconunends "I::he use of t't'lO 

periods per week for aIl students for participation in "Eff~ctive/ 

Family Living ll 'tiThere in many cases they 't'lill serve as group 

guidance sessions. The remaining three period~ staggered, in 

each studentUs timetable wouid then be planned according to 

the student: U s il1'ce:r:es'cs v 't,li th sorne 'cime for indi vic1ual counsel

ling interviews. Presently, these occur during class time. 

'l'his system of non-lesson (not Il spare Il) periods is used suc-' 

cessfully in many Ame:r:ican high schools u 



'l'he other alternative, and probably the one 't'l1hich must 

be used at least temporarily, is ta fit the two periods of 

"Effective/Family Living" into a block with sorne other subject, 

as the four periods of history are blocked with the one period 

of physical education at the present time. It will then be 

the function of the schoo1 boaid or the individual high schools 

to determine \'I1hich of the subjectspresently offered can be 

successfully taught in three periods per week. Science, as 

previously mentioned, consists of four periods in sorne schools; 

health uses the remaining periode Perhaps, this subject cou Id 

be taught.: in thrce periods over t't'lO years, as ULIS pl_~evi.ously 

done. 'rhis 't"Jould cause li-ttle disrup-tion, since s-tuc1elYCS 

matriculate under subject promotion with eleven subjects 

(-chat :Ls f "t·dth liane -to spare", pX'ovided none are carried over 

from yeal:' to year). vJould it not be more beneficial to finish 

high school 't'li-th the required ten subjects plus some kno't'Jledge 

of human relationships and preparation for en-cry into mal:Tiagei 

probably the most important step the y will take during their 

life"time? 

5. Selec"tion and Organization of Learning Experiences 

The actual learning experiences to be utilized in a pro

gram of family life education are determined primarily by what 

is available in the way of facilities, materials, and faculty. 

Consideration must be given to the experiences which are 

widely hald as most effective, those preseutly being used in 

existing programs g and "I.:he preferences of the community 0 'fo 
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a lesser degree, the timetabling of the program and the size 

of the classes t'lill have sorne bearing on the selection of 

experiences; one can do things in small classes 't".7hich are not 

at aIl effective in larger classeso Also, a program held 

after school is bound to be more informaI than one offered 

during school time. One must kccp in mind, along with these 

factors, the attitudes, habits, and skills which are to be 

modified, extended, or strengthened during the course. These, 

to some extent, will also determine the type of experience 

\"1hich should be provided. A good educational experience is 

one "t·,hich provides for individual differences and '1:1hich a1.10us 

the learners to co-operate, t:o som(~ c1egree, in the developing 

an4 planning of the work. 28 Needless to say, it must also be 

directed by purposes real ta the learner as weIl as ta the 

·teacher. 

i) Elementary School 

In elementary school, as mentioned earlier, it 

is presentation of the tacts that is clearly needed. If this 

is do ne by the class teacher or physical education teacher, 

films will be used extensively as teachers have been trained 

ta take full advantage of audio-visual aids and can plan a 

presentation around what is available at the time. If a doctor 

(for boys) or school nurse (for girls) is used, the lecture 

m~thod, with diagrams, pictures, and perhaps films is the most 

28
1

. . J 

-lar:C1son v ~P'-'-' _"_C_1_C v v po 



i'lidely used and recommended, t"i th sorne discussion follm'ling G 

This was also the feeling of parents responding ta the question-

naire, as seen by the commentsa Along this line, one of the 

recommendations arising after the teaching of such a program 

in St. Catharines, Ontario, was that the physical education 

teachers should teach the basic anatomy and physiology first, 

in order to use the doctor's tirne to better advantage. 29 Sorne 

discussion should be expected at this level, because attitudes 

as to morality, emotions, and problems have yet to be fully 

farmed. Therefore v it will more than likely take the form of 

guest:ion and ansl:-Jer seSSI.onf::, bilsed on il lec·ttu'e or a movic-."'! r 

and will be simply t.o clarify paüTts "Jhich have been pX.'Gsent.ed. 

Separation af classes by sex, as recouuuended, may have sorne 

bear.i.ng on the amount of discussion; it. '\1i11 be mo:ce free among 

groups of the sarne sex. 

l-'or Grade VI, films t'lhich are 'I:Jide1y recommendec1 by 

other programs and by the researcher for use are: 

Story of Menstruation (Walt Disney Production, re1eased 
by IdmberlY-'CÏark Canada f L·td.) 

ItUs Wonderfu1 8eing A Girl (Persona1 Praducts) 

A Brother for Susan (Educationa1 Foundation for 
Visual Aids) 

These are primarily films for girls because of their 

earlier puberty, but boys should also have access to the 

shawings, if possible. In Grade VII, bath sexes should see: 

Human Beginninqs (Associa-tian Films) 

29peer , op. cit., p. 2. 
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From Generation to Generation (McGraw-Hill) 

Molly Grows U~ (Medical Arts) 

Human Growth (Eddie Albert Production) 

The latter shows a Grade VII class discussing anatomy and 

pregnancy and is excellent for stimulating discussion. 

If books are used apart from the health book, aIl should 

be kept quite simple and in good taste. The booklets published 

by Kimberly-Clark (You' re a Young Lady NOtv and Very Personally 

Yours) are highly recommended for girls. Others, published 

by the American Medical Association, t1hich have been found t:o 

discussion will arise from these, but, as shawn by the results 

of courses given by the Family Life Education Couneil in 

r·10nt2:eal v "i.:he fac"ts "t·li.ll be lea:,cned 0 

ii) Junior High School 

In the junior high school grades, VIII and IX, 

more emphasis should be placed on discussion, but as previously 

mentinned, the pupils should be segregated by sex. Again, 

lectures and movies are important here, as they have been 

found to be most successful in other programs,30 and because 

they are popular with the parents in Montreal. Thus, because 

of staffing problems Inevitable at this level, it is recom-

mendad that one of the two les sons per week be devoted to 

lectures and movies vith the sexes mixed, and little discussion 

30Dr • E. 'r. Peer, of S"Cg Catha1::ines v On'cario, recoxmnends 
greater use of audio-visual aids, op. cit., p. 2. 



because of the necessary size of the class. It will be found, 

again, that any discussion will take .the form of questions and 

answers. Sinee more detail is expected by the students here, 

a fully qualified persan must be called upon to present the 

Lectures, that is one who Dot only has knowledge of the material 

but one who is capable of an adequate presentation of tbis 

material. This may take the form af a doctor (in Grade VIII), 

psychologist (in Grade IX), or sorne other specialist, but it 

is very Iikely that a teacher within the schooi can be adequate-

Iy prepared since their training has included presentations; 

that of a doci.::or has no'!: 0 'j!hus v because of the value or their 

time, it will probably be necessary to hold each session to 

include aIl students regularly scheduled for the course in a 

part.icular peri ad F or v depending on the number invol ved, in-

clude aIl students with a non-lesson period, whether regularly 

sc:heduled fo:!::" "Effective Living" in this period or not:. Natural-

ly i the second period 'that ,«Jcek '-'iould consis,t of small group 

sessions of ten or fifteen ta twenty persans, led by a counsellor 

or qualified leader, separate as to sex, ta discuss the im-

plications of the lecture or movie and anything else which 

might arise. Groups must be small enough so that each learner 

will have the opportunity to participate actively and co

operatively, and to receive sorne measure of individual guidanceo 

Becanse of the number of ,these small groups, chances are tha't 

a boys group would .L'un concurrently '\'7ith a girls group. 'l'here

ro:ce v i,t "t'iould be 'possible 'ta mi:îC '1::'\'10 for some sessions v 
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combining the resources of two counsellors, or leaving one 

free for individual counselling of group members. The entire 

program, then, must be co-ordinated by the guidance department 

(or the previously mentioned Fami1y Life Department), who 

";"lould be responsible for organizing the lectures by outside 

specialists or by bi010gy and physical education teachers 

't'li thin the schoolo Some movies and lectures rnay be of more 

benefit in the smaller, segregated group sessions. This should 

be left to the discretion of the counse110r, after studying 

the needs and deficiencies of the respective groups. 

Recommenc1ec1 in order to supplement: ·the t.eic-t v Your Beal th 

and .:Sé.1.fe"tyv are: Duvall (l s Love and the l''act:s of Life (Ne\'] 

York: 

~n Plain Language (Lippincott),32 and the two books by Kirkendall 

rnentioned in Chapter II - Understanding Sex and Understanding 

the Other Sex (Chicago: Science Research Associates, n.d.). 

One other, On Be~?mi_ng a ~VOlllan f by M. r-1. ~'J:illiams and Irene 

Kane, appears as a Dell pocketbook and could thus be purchased 

reasonably. AlI these books were written expressly for this 

age level and not only set forth the facts, but also begin to 

treat the psychological and moral issues involved in preparation 

for discussion at the senior high school level. 

Films which should be viewed by both sexes in junior high 

31 -replacing her Facts of Lite and Love for Teen-Agers 
(New York: AssociaJcion Press, 1957) 0 

32used in St. Catharines, Ontario. 



school include: 33 

A Quarter Million rreenag:ers - on venereal disease 
(Churchill Films). 

Who is Sylvia? - on adolescent emotions (National 
Film Board) 0 

The Innocent par!z - on syphilis (Calvin Company). 

Human Reproductio~ (E. C. Bro-vlIl rrrust) 0 

Howard - teenage conflicts with parents (National 
Film Board). 

Bennies and Goofballs (U.S. Bureau of Drug Abuse 
Control) • 

Hooked (Producer unknown). 

Narcotics 1 ~'Jh'L)\Jot:! (Pr:oduGer Unknm'lll) e 

Doy to NaD: (Chuj~chill Films) 0 

The Ontario Department of Education recently approved the use 

of the last two mentioned for Grade IX classes. Following this, 

North York, Ontario approved their showing to any Grade VIII 

I-- r 1 . Id' . ~ l . 1 3 t1 
or 1 .. c_ ass at. ï'::' le J.sere'Cl.on or 'C le 'ceae 1er o' - Hooked and 

Nareo"cico 1 . ~êlhy Not.? are presently being ShOl:Jll t:hroug"flOut 

American high schoo180 One other v LSD 25 (David Parker Pro-

duction), is in the making, with excellent reviews to date. 

In the senior high school grades, X and XI, it 

is x'ecommended t:hat aIl sessions be in the form of small, mixed 

33lYlany of 'chese are recommended by 'che l?lilTc v Michigan 
8chools, and others by the Family Life Education Couneil, Montreal. 

3/~ Il C' . l d" Il l . . (n'l' l) - ~l._ ren ~o See Fl~ns about Sex , Tle Gaze~~e ron~rea v 

February 3, 1967, p. 35. 
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group discussions. Lectures, films, and books should be 

widely used as a basis for discussion, but aIl within the 

discussion group, if possible. It may be necessary, however, 

for groups to come together for certain lectures or films, 

depending on their availabilit.y. Only in small groups 'I:lhc:rc 

aIl students are know~ to each other, will each member be 

liable to express his needs and deficiencies. For this reason, 

the progress of each group will vary somewhat. Discussion 

leaders should be doctors, psychologists, and psychiatrists, 

with economists and lawyers bcing invitcd later in Grade XI 

for the areas of buying and legal rights respectively. 

'l'he:ce ,:d.ll he no busic t:e~~tbool;: used lnthis part: of 'che 

program, but sufficient use should be made of Du vall i s Ww. 

Wait Till Marriage? (New York: Association Press, 1965). This 

book gives the reasons for perrnari'cal chas-tity, fran];: and 

specifie for today's youth. 35 Two other booklets may aiso be 

used as references here: So You Thi~c ItUs Love by Ralph G. 

Eckert (Ne~:l York: Public AffaLes Pamphle-t) and Kirkendaii i s 

Too Young Ta Marry (New York: Public Affairs Pamphlet). The 

latter gives an excellent presen-ta-tion of the facts, as do mos-t 

of this authoris writings~ 

Films recommended for ·this level should be vie\'led by 

both sexes, preferably together. Most are extremely thought-

provoking and form a basis for sorne excellent discussions among 

the ·teenagers: 

35A11 Duvallis books are widely used and recommended ln 
the United States. 



Joe and Roxx. - deals vIi th growing tenderness and 
sorne petting (National Film Board). 

Phoebe - deals with a pregnant teenager's conflicts 
about how ta break the news to parents and boy
friend (National Film Board). 

Social Sex Attitudes in Adolescence - a flashback 
on an entire relationship of a couple about ta 
be married (McGraw~Hill). 

Worth Wai ting For -, regarding early marriage 
(Brigham You~g University). 

Many other films and books exist for aIl levels and more 

are being produced aIl the time. Those rnentioned above have 

been se't f01:'t11 because 'they arc lU10\tl11 -ta be e:cfect.ive and mos'i.: 

are recommended by many funerican programs and Canadian agencies. 

Some 1 snch as PhoeJ?e_, have haél. a vel:y successrul recep-tion J_B 

some of Ule off--Island :=~Ghools; snch as Chomedy Px:o·tes·tant: High v 

thus will more than likely be weIl reeeived within Greater 

Mont:real. 

Little has been said to this point regarding aid avail-

able through other ageneies. The Family Life Education Couneil 

in Montreal is eJctremely use fuI and co-operative as a resouree, 

as are the faeilities of many ehurches in this city, sinee 

they are the ones responsible, ta date, for the only existing 

. . b ] E T,l' 36 premarltal courses. One book, wrltten y Franc 1. nelr, a 

Methodist minister, gives teenagers sorne direction up to the 

time of marriage, but although well-presented, tends ta give 

a Methodist viewpoint throughout. 

36Weir , Se=c and the tvhole Persan: A Christiü.n Vie,:] 
ï\Jei:J York: AbilHJdon press v 196i). 



Parents, it is assumed, will be prepared to fill the 

gaps and to give the chi1dren information which they requireo 

Children should be encouraged by the school to ask questions 

of their parents. Therefore, in order to provide parents with 

an adequate background, many books have been ~'lri tten. Among 

the most widely used and recommended are: 

James L. Hymes, How to 'fell YOUI: Chi1d About Sex 
(Ne\'l York: Public Affairs committee, Inc., 1949) ~ 

C. S. Ford and F. A. Beach, Patterns of Sexua1 
Behavior (Scranton, Penn.: Harper & Brothers, 1952). 

H. Clair Amstutz, GrovlÎng Up to Love (Scottdale, Penn.: 
Herald Press, 1956)-=----'~--' 

Dorothy Baruch, New Ways in Sex Education (New York: 
l'lcGr a u-~ Hi Il Boo le --C-O:-, -'f ne -::-;~-I959)-~-'-'------' 

~1 0 Clark Ellzey, Prepa~cinq Your Chi1c1ren Por Ma:rrla~L~ 
(Nc\'! Yo:t'k: 1\ssoc:i_.é1t10Il-P~t.:esf3, 1964) 0 - -

'l'he las-t t,:70 books mel1"tioned are the resea:ccher 1 S (.1'I;II1 choiees 

for parents, since the attitude throughout both is one that 

cannat help but become contagious. Bath are very positive 

contributions toward the healthy growth or sex education, and 

aIl péu:-en-ts Dhonld read a-t least one or -c,hese books. 'l'heir 

newly-formed attitudes will then serve to benefit their children 

as 'irlell as any program implemen-cec1 by ~the schools 0 A program 

offered in school would consequently become supplemental in 

the real sense, and serve only as a reinforcement of the parents' 

ic1eas v -through -the discussions of info:r:med stuc1en-cs \'li th their 

peers. This is their most important learning experience in 

the area of sex education and it is the function of the school 

to provic1e the facilities for such discussions. 
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Following is a summary of the recommendations set forth 

regarding content and learning experiences for a program of 

family life education, by ~rade level. 



rade Level 

6 

ï 

8 

0 ..,' 

10 

11 

T}~3L3 7 

SUl'll:<IP;;.RY OF SUGGESTED CŒ';TENT lü,m EXPERIENCES 

Periods 

Integrated with 
health 

Int:egra·ted iili 'ch 
healt.h 

2 periods ;?er 
t'leek 

(1 lecture, l 
group session) 

2 periods per 
\'Jeek 

group SeS51.0n) 

2 periods per 
v:eel,-

2 periods per 
\'7eek 

1 

I~:Lo_in Topics 

Biological: 
1.'lale anatomy 
Female anatomy 
Emotional changes 

\'ii th . pllberty 

Sociological: 
Understanding selj 

&: others in orde:: 
to get a10ng 

Biological: 
Detailed anatomy 

and physiology 
of reproduction 

Psychologico..l: 
Erno·tions r o..tti-

c.litYr beho..vl.o.:.. 
Sociological: 

Rela"cions \·;ri th 
others, do..ting 
etiquette 

ITls'c:::uctors Grouping 

1 

1 

IClass and Physical[All classes 
!Education Teachersl segregated 
1 OR sex 
IClass teacher and 

by 

1 

IGues'c speakers 
(doc~cors) for 

! lec·tu:::es &: 
1 counsellors 
1 

~3ues"t s1:)eaj~ers 
1 (psychôlogy & 

..Lec·cures ana 
g:::oups :::espect
i'lely 

Lectures mixed 
as to sex 

Groups separate 
as to sex 

Lectures mi~~ed 
and groups 

1 separate 

:- ---..... ---- -1 

1 

Psychological: 
Cont.inua;cion 

:....,0·i:1 soli O·"" ~,7Î ,- h !_ u...... '-___ _ ~. _ '-'_. 
!·':.u·es .... sr,o.::11~ei~s 
"-' '- ~-_ ..... - iAll in smc:3.l~ 1 

groups, 1.n1:.e- 1 
grated by sex 

\ 
l~oral: 

No prescription ! 
Sociologico..l: \ 

RO i ec ,.....r.: ',1Ï 'Fe <:, il _ _ _ ~J.. '~U'__ '-..... 
husbo..nd f cou:ctshil:' 
[: marriage 

1 

Sociological: 
,....... . . DU".J.\71.nq r ren"Cl.na. 

1 - .J i 

1 legal rights 

7::hen desired 

Aids 

Films 
Health text 
Supplementary 
reading 

Films 

Health text 

Supplementary 
reading 

Films 

Supplementary 
reading 

!-' 
.:::. 
..J 
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6. Evaluation 

The nature of the subject matter is such that the 

determination of what ta evaluate and the ways and means of 

doing it become very abstract and subjective. This subjectivity 

is compounded by the type of methods \'Jhich is recornmended in 

such a program: discussion, question and ans\Ver, etc. 

In many cases, especially at the senior high school level, 

the content will, to sorne extent, be determined by the students 

themselves, according to their needs and wishes. Therefore, 

sorne (subjective) evaluation may be acquired through any 

obvions personality changes, changes in self concept, or even 

an .:roa:ceness of the self concept and the formation of posH::Lve 

a.t:i.:i·tudesl:ovard life g Of courser something 't·lill <11so be 

gailled by considC'!:cing t:he sÎ.:ndellt: 1::; int:er(~st v 01.~ lack of i·t, 

in the program, and his desire for further information. 

rl'he Sex Ec1ucai:ion Commit""tee of the Quebec Federation of 

Pl:"otestan"t Home and School l\ssocia:tions tends ·to disqualify 

any \",ri t·ten télsk: "never examinations, "tests, or \"yritten tasksll. 37 

lt is the opinion of the researcher, however, that some form 

of objective evaluation must, at least in the beginning, be 

attemptedo It is only in this \vay that definite modifications 

can be made. One way in which this could be accomplished is ta 

again make use of the inventories and checklists made available 

through l"amily Life Publications in Durham, N.C., since these 

have been t:est.ed fol.:" validi"ty and reliabili ty n I-t: wouldi.:.hen 



be possible ta see how much impEovement in vocabulary, problèrno, 

skills ta be rnastered, and general knowledge has been made by 

the students sinee first writing the inventory two years 

before. Dy writing the sarne inventories as were reeornmended 

for diagnosis Dt the beginning of Grade VI (optional), Grade 

VIII, and Grade X, evaluation would be made after Grade VII, 

Grade IX, and Grade XI. Weak areas whieh becorne apparent could 

be planned in more detail, or revised, for the next session. 

AlI inventories and checklists should be anonyrnous, sa 'that 

results Nould not be used for individual marking ilnd grading. 

Any individual progress of students must he subjectively 

evaluated, by the teacher or group leader in most cases. 

Upon adminls,tration of ühe inven-toriefJ v it must be made 

clear by ,the "i:eacher tha't s'cuden'cs are in no ,,,av being "mél1:-ked Il 

on the basis of their answers, for no marks, as such, are 

possible" 'fhe "'tes'ts" are simply indicators of problem areas 

which can then be discussed or learned, the case may beu 

l't is extremely important. 'I:ha'c 'there he no mark assigned for 

2a~ily life education, since no student can he permitted ta 

feel that the success of his future family life rests with the 

grade he received in school. Tests breed tenseness, and it 

1.S only by -the creation of a i'relaxed and informaI atmosphere r, 

free from anxiety l',38 that self-consciousness will disappear 

and an attempt can be made ta learn those attitudes and virtues 

sa necessary for a successful family life. 

38 Tb " :] _ let. 
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7.Scope and Continuity 

When planning any program, a major consideration must 

be ta check for the balance and sequence of content and activ-

i ties for inte:rnalization of content, as weIl as of content 

and non-content objectives. 

Since the overall aim of the program is ta malee students 

aware of certain values, attitudes, and ideas sa that they will 

be capable of later making their own decisions, the content 

and 1earning experiences must be presented in arder that this 

aim is furthered. That is, the films, books, and lectures 

used in the program must be snch that no rigid prescriptions 

are <Jiven or even impli.ec1. 'l'he fac·ts must simp1y be p:r'csented 

'oit:h U1C n~.:;e of t:hese aids il fol10i:1e<'1 by discussion in o:<.:'<1er 

that 2111 viel'ls Hlay be l.:)}~'ought forth 0 It 't'li Il 'then be elTtire1y 

up to the student to make up his own mind with respect ta the 

issues involved. The experiences encountered by the student 

in assimila'tinq ,the conten't 1:1iLl be the major factor responsible 

for hi8 acquiringfue necessary mental processes. Granted, sorne 

guidance will be needed here. This is why it is important 

that it be of a non-directive nature, in or der that the student, 

\'JiUl the he1p of a counsel1or, may become a\vare of possible 

alternatives open to him. Masters and Johnson have said of this: 

'l'he facts about hUlnan rep::coduction shoulc1 be knot'lrl 
to children in the sixth grade, but somewhere 
between the ages of twelve and sixteen a youngster 
needs to knm1' mo:ce" He needs t.o knmv tha'c thers 
are \'laYS in which men and \"lOmen exploit each other g s 
sexuality, and ways in which they honor it. At 
every stage, a chi1d needs the acknowledgement of 
his interest, his impulses, his perplexity - at the 
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sarne tirne that he hasae.guidance as to the 
behavior that is socially acceptable for his 
age. 39 ' 

151. 

Since there are various stages involved - three, in this 

program - it is important that there be sequence in the vertical 

progress of ,the course" 'l'his does not. present a major problem 

here, for as mentioned earlier, there is sequence in the develop-

ment of the child and because this forms the subject matter, 

sequence is almost inevitable. 

Integration, however, another aspect of continuity, is 

more difficult to determine. Basically, I:his consists of the 

rela'tionships beb'7ecn varions arcas of CHI:Ticnlum t:aking pliJ.ce 

at the same time. Thus, even though il scparate course i5 

recmumended al:: -c,he high schoo1 level" it, is s"t::i.Jl a w<:d:'te:c of 

çn:-eat. imporcance "chat cer'cain principles and non···COll"Cent. ob-

jectives be stressed in other courses snch as home economics, 

industrial arts, and biology. Granted, becanse of the present 

optional system, not aIl stndenes will have access to this re-

inforcement, bu"c i'c \17il1 be of va.lueco 'chose \1ho do. II: \'7i11 

he necessary for aIL teachers, especially those of the subjects 

mentioned, to be aware of the aims and objectives of the family 

life program (as in Toms River, New Jersey), in order that 

continuity and not incongruity be established. In the elementary 

school program, it will only be necessary to fit the subject 

matter into the health course in snch a way as ta make it ap-

pea~c most natural and normal ï no'c as some"thing separa'ce fram 

39~vm" IL IVlasl:ers and Virginia E .... Johnson, "Sex and Sexuality: 
The Crucial Difference lJ

, The Readervs Digest, Vol. XC, No. 538 
(February, 1967), p. 28. 
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the other bodily functionso This was frequently pointed out 

by parents responding to the questionnaire, and has been 

mentioned in numerous curriculum guides of existing programs. 

Integration, as such, is not a major consideration at this 

level; sequence becomes more important for continuity, and 

the teacher should follow the development of ~ child through 

puberty in order to plan the sequence of a program at the 

elementary level. 



CHAPTER VI 

IMPLICATIONS FOR FURTHER STUDY 

It is the belief of the writer that the program outlined 

in Chapter V should be put into effect as saon as possible. 

Ooly after the program has been taught can any significant 

evaluation and follow-up as to carry-over effect be made. This 

in itself would provide a major study; ta ~est the proposed 

program for validity, and recommend changes and/or variations. 

l'le:O:1."i11 U s 
l 

study- pl.'ovides a hasis for carry-ovel.' from a Grade 

VII px:ogrélHlI' bu·t :Ls basad on t.he fac't that: no nev,] in.fol':ma'cion 

is presented ill the high 8choo1 grades. The program presented 

here uses the sixth and seventh grade program as an introduction 

-ta \'Jha-t \"il1 be the major part of i1Pamily Lire" in -the high 

scho01 grades. Thus u any follow-up must. be do ne during the 

university or early working years. 

Since the teacher is such a major factor in this type 

of a program, it is important that the preparation for teachers 

\'1ho '\'1ill ·teach family life educa'tion include certain subjects 0 

Apart from this, the teacher must possess certain characteristics, 

most of 1:]hich have bee:.n L:21ycioned at. some point in othis s'cudy. 

It would he of significance, then, for a program of training 

Eor 'chese teachers ta be inmledia-ce1y s'cudied and set forch 0 A 
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course in family life education in the 9chools cannat begin 

without someone qualified to teach it. 

O·ther than these implications for further educational 

studies, this study has uncovered many interesting sociological 

phenomena, some of which \'Jere mentioned in Chapter IV. 

1. The fact that the "double standard" exists among 

boys and girls, and that parents are willing to allow other 

agencies to influence their sons more than their daughters. 

2 Q 'l'he question of moral teaching as related to incorne, 

and the faet that middle and 10w incarne groups do not find 

this ta be as important as do the high incorne group, yet found 

50ciologica1 infonuation more important than did the latter 

~rCOUPQ 

3 q 'l'he quest.ion of 10"\:1 response among ·those having a 

relatively low incorne, and the causes for it; the amount caused 

by factors such as language difficulty, disintere5t, illiteracy, 

and ·that caused by Ïlyten"tionally pb.cing themselves in a higher 

incarne group when responding. 

Finally, the proposed program is in no way the only pos

sible one for the Montreal schools, but has been set forth by 

this researcher after careful consideration of the factors 

believed important to such a study. other factors and other 

programs may weIl arise from this one, or in opposition ta it. 

The program presented here is, at least, a beginning, and other 

studies should hopefully follow in this area of family life 

education. 
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the tclephone number 10 631-6835. 

Brn. Bannerman has prepared Ullder the oupervioion of 
McGill Univeroity a queotionnaire for diotribution to a random oampling 
of parento and uould appreciate your heip und nooiotance in makinc the 
namea and addreooeo of approKirnately fifty parento avnilnble to her. 

ln high ochoolo ohe wiohes to oample the opinion of parento 
who have children enrol1ed in the Firot and Second Years of the high 
school programme. The gradeo in vhich ohe 10 intereated at the elementary 
8cho01 level are VI and VII. 

The questionnaire Hhich Hr9. Bannerman in tends ta use hao 
been ocreened and officially approved. If Nrs. Banner-man can furnish me 
Hith copieu of this queotionnaire oufficiently early for me to let you 
have one before Mro. Bannerrnania vioit l ohall be please~ to put one ln 
the mail for you. 

According to her preoent plana r-h:o. llannerman cnpecto to 
approach the Principnlo of the ochoolo concerned during the week of 
february 6th. 

For your information 1 ŒU nttaching hm:eto a liot of the 
ochool0 included in th~o reo08rch project. 



1 rocoBnize the fact that thla adds aubstonttolly to your 
work at a tirne when you have mnny other preoccupations but 1 con aasure you 
thnt "le have diocuased thia aspect of the project t'llth l'1ro. Ilannerman, Hho 
ia oympathetlc to the problem 0100, and have reduced the demand to the 
absolu te minimum constotent utth the conducting of a reaearch project that 
would have any validlty. 

As the lntereet of teachera in poat-graduate education 
increaoeo it 10 Inevitable that they turn tO,schoole and the communitieo 
they Berve for Bubject matter ln rcocarch programmes. Your cooperation in 
aooioting Mro. Bannerman to malte a succeoa of her project Hill be approciatod. 

JP/NAH 
At\:. 

YourfJ oincerelyo 

.J ohn Pm.T i 02 ? 

Dcputy Director of &Iucation. 



()'\!..Rh Schooh 

Baron Byng 
Dorval 
Dunton 
lIigh School of Hontrcal 
John Grant 
Lachine 
Malcolm campbell 
Monklllnds 
Montreal Weal 
Mount Royal 
Northmount 
Outrcmont 
Riverdale 
Rosernount 
St. Lllurent 
Sir Hinoton Churchill 
Verdun 
Hllgll!" 

\1CDt lIill 
Hcstmount 

Ahuntsi.c 
Alfred JOyCCl 

Algonquin 
Bancroft 
Bannantyne 
Barclay 
BedfOl-d 
Beecht'JOod 
BronK Parle 
Cllrlyle 
Cart icrville 
Cecil Net-Iman 
Cedarcrest 
Central Park 
Connllught 

. Coronation 
Coùrtland Park 
Crawford Parle 
Dallcei.th 
Devonshire 
Dorval GU'l'dena 
DnJlIllllond 
Dunrae GürdenfJ 
Ed inbUt-gh 
'\<hlUrd VI l 
)11 zabe th Ballcmtym.:! 
Elmgrove 

TUE PRCll'ESTANT SCHOOL BOARD OF GREATER t,iQNTREAl, 

4251 St. Urbain St., Mtl. 18 
1350 Carson Ave. p Dorval 
5555 Hontée St. Léonard, Ht 1. 5 
3449 Univeroity St., Mtl. 2 

275 - 36th Ave., Lachine 
5050 Sherbrooke St. p Lachine 
3400 Nadon St., Mtl. 9 
4400 Weat nill Ave., Mtl. 28 

189 Eaaton Ave., Mtl. 28 
50 Montgomery Ave., Mt 1. 16 

6755 Lavoie St., Mtl. 26 
500 Dollard Blvri., Mtl. 8 

5059 Wood land Drive, Pierrefonds 
3737 Bonubien St. E., Mtl. 36 

800 Cardinal St., Mtl. 9 
2505 Cote Ver tu Rd., Ht 1. 9 
1201 Argyle Ave., Htl. 19 
5705 pnrkhaven Ave"? t-it!. 29 
5051 SOHlerled Ave. 9 HU. 29 
1}350 St. catherine st. H. 9 Htl. IÔ 

10615 St. Lawrcncc Blvd., Mtl. 12 
5210 Durocher Ave., Mtl. 0 

555 Nitchell Ave., NU .. 16 
4563 St. Urbain St., Mtl. 14 
1}222 Bannantyne Ave., Ht 1. 19 
791}1 Hisenw.n Ave., Ht 1. 15 
3131, Goyer St., NU. 26 

13155 Shelborne Ave., picrrcfonda 
7676 Centra! Ave., LaSallo 

109 Carlyle Ave., Mtl. 16 
6520 Gouin Blvd. H., Mtl. 9 

171 Orchard St. p LaSalle 
1505 Nuir St., Mtl. 9 

725 - 10th Ave., Lachine 
1741 de Biencourt St., Mtl. 20 
L~860 Ve zina St., Ht 1. 26 
1750 Carson Ave., Dorval 
1310 Lloyd George Ave., Ht!. 19 
6201 Goncourt St., Mtl. 5 
3835 Sewel1 St., Mtl. 18 

025 Dm,won Ave., Dorval 
5755 - 13th Ave., Mtl. 36 

235 DunTac Ave., Mtl. 16 
500 Hudson Ave., Ht 1. 29 

6000 Esplanade Avc •• NtL Il} 

315 Northvietl Ave. 9 Ntl. 20 
1150 Deguire St •• Mtl. 9 

]$8., 

l'I. R. E. Fme 
C. P. Batt 
R. C. Oulton 
H. E. Hright 
1<. ft. Gemme 11 
G. L. Dl-yoda le 
R. F. Rivard 
Dr. Il. de Groot 
C. V. Sadko 
H. A. HU kinaon 
N. J. Knecland 
R. G. Anderson 
M. H. Stanley 
H. S. Trenholm 
J. R. LeRoy 
D. T. l'renholm 
J. fi. P 11 tri cl, 
J. F. Stevm:t: 
H. D. NcViJ.! 
N. hl. Homl 

E. H. lCogut 
H. H. ICydd 
Hioo H. Morley 
E. H. Hall 
V. S. Carl' 
C. II. 
R. C. 
R. N. 
G. L. 
\-J. H. 

Brndfonl 
B. Garr:l.ty 
Jones 
Hood 
N iclee ln 

l'1re. D. E. Boothroyd 
D. S. Nartin 
Mica G. D. Findlay 
B. Ash 
E. hl. V. Deathe 
B. f. CrunpbeU 
F. \-J. NacRn,,~ 

Mrs. E. A. Nelder 
J. ,T. S illla 
N. T. Cnlig 
Mica J. E. Hoodley 
l'liDO D. G. Welhnm 
G. E. H. Shûannon 
Mro. M. O. F. lCinsley 
E. G. Lessin-ci 
Niall E. H. Shea 
Nru. H. F. Leutlmü1.te 
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Elementary School0 (col1t1nuod) 

Gardenvim4 

CJ~~n~~~mmond 
Hampstead 
Herbert Purcell 
Herbert Symonda 
lona Avenue 
Kensington 
Lachine Rapido 
Lllurentide 
Logan 
Lorne 
Hlliaonneuve 
Haple Hill 
McLearon 
MelldO\ ... brook 
Herton 
Millar 
Montreal Eaat 
Morison 
NountrolJe 
N(~"bitt 

Ogi! vie 
parlcdale 
pence Centennial 
IUverside 
Rivervie\1 
Rosedale 
Roslyn 
Rmcboro 
ROylll Arthur 
Royal Vale 
Russell 
Sarah Nam-Jell 
Sinclair Laird 
Sir Arthur Currie 
Sornerled 
Stonecroft. 
Strathcona Academy 
Strathellrn 
Summerlea 
Sln:rey Gardens 
Tetrellultville 
Van Horne 
Victoria 
\Vestbrook 
\~es tmi na t.er 
\-Jestmount Park 
\·}ec tpark 
\.Ji Il iam Trenholme 
\H Il ingdon 
\-Jillowdale 
'oodland 

"-..-,1 

/NAH 
20-7-66 

700 Brunet St. p Mtl. 9 
11400 de Poutrincourt Ave., Mtle 9 

1475 Lajoie Ave., Mtl. 8 
83 Thurlow Road, Mtl. 29 

13350 Purcell St., Pierrefonds 
4041 Old Orchard Ave., Mtl. 28 
5000 lona Ave., Mt!. 29 
id 19 Mad i80n Ave.., Ht 1. 28 

8'.5 - 39 th Ave ù, LaSa Ile 
465 Cardinal Ave., Htl. 9 

6055 Darlington Ave., Htl. 26 
2387 Coleraine St., Htl. 22 
1680 Horgan Blvd., Mtl. 4 

11241 Drapeau Ave., Mtl. 39 
555 - 19th Ave. J Htl. 5 
7'.0 - 52nd Ave., Lachine 

5554 Robinson Ave., Mt 1. 29 
275 Houdc St., Mtl. 9 
127 St. Cyr Ave., Mtl. 5 

11880 Michel-Sarrazin St., Mtl. 9 
6/105 .. 30th Ave., Ht 1. 36 
30tH Iloscillount nlvd., Htl • .36 
7630 .. 22nù Ave. 9 HU. 30 
1475 Deguire St. p Mtl. 9 
931 Jean Talon St. E. p Mtl. 10 

1920 Fuvarù St., Mtl. 22 
1039 Riverview Ave., Htl. 19 
4575 Mariette Ave., Mtl. 28 
1~699 Hestmount Ave., Nt!. 6 

11 - llth Street, ROJcboro 
570 Canning St., Mtl. 3 

5530 Dupuis Ave., Mtl. 29 
35 RusBell Ave., Ntl. 16 

10339 Park George Blvd., Mtl. 39 
8380 Hiuemlln Ave., Mtl. 15 
5350 Roaeùale Ave., Mtl. 29 
6310 Some:d.ed Ave., Htl. 29 
9580 Gouin Blvd. H., Pierrefonds 

520 Cote St. Catherine Rd., Mtl. 0 
3680 Jeanne Mance St. p Mtl. 10 

250 - 48th Ave., Lachine 
235 Brookdale Ave., Dorval 

3077 Lebrun st., Mtl. 5 
4810 Vlln 1I0rne Ave., Mtl. 26 
1822 St. Luke St. p Mtl. 25 
1750 Deguire St., Htl. 9 
5621 McMurray Ave. p Ht.l. 29 

20 Academy Road, Htl. 6 
6- 1I0t'lard st., Dollard-des-Onneamr 

183 Mllple Ave. p Ville st. Pierre 
5870 Terrebonne Ave., NtL 28 
5080 Savoie St. p Pierrefonds 
610 DeGmarchaio Blvd. p Mtl. 19 

A. P. ste,·lllr.l 
N. HcGregor 
\-1. M. Kydd 
Mioo AG H. stepheno 
A. E. Gambie 
H. H. Ford 
\-1. L. Roberto 
E. R. Norman 
C. E. Stirling 
C. H. Locke 
Mrn. D. E. Martin 
J. N. Parker 
\-1. G. s. Stafford 
G. R. Robinoon 
H. D. Stratton 
A. D. Bent 
G. C. Bennett 
NiDS G. P. HacLean 
J. H. Russell 
l'liDO M. G. Mathevo 
E. G. cochrnne 
H. ,J. l'urelle 
Mioa M. A. S. Macnab 
H. F. Barrie 
Jo Il. FrllnGllLln1 
J. N. parkel' 
Nios M. l'. Maybury 
E. NevGome 
S. F. ICneelflnd 
J. N. Black 
B. campbell 
Hios J. R. Mackenzie 
Miss M. 1. Johnoton 
IL H. !Couri 
K. F. campbell 
lI. N. Ham il ton 
Hi::w H. l'homaa 
N. Ellis 
H. D. Gile 
IL E. \,Tright 
R. J. Horton 
Hios H. A. Steele 
Hiss J. H. Emerson 
L. D. Jack 
J. H. C. Duclos 
L. H. Blane 
F. H. O\-len 
D. N. HcRae 
A. Ho pitcairn 
Mro. B. A. Hendry 
Ro C. saunders 
A. L. Ted(ord 
T. StmJHrt 
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- 3 ... 

SCHOOLS INCLUDED IN RESEARCH PROJECT 

111gh School of Montreal 

Monklnnda High School 

Outremont High School 

Sir Hinoton Churchill 111gb Sehool 

Hoa tmouut JHnlt Scheel 

Coronotion Sehool 

Herbert Purcell School 

HountroOG Sehool 

SomGrled Sehool 

Hoodland School 



APPENDIX B 

LETTER TO PARENTS 

Dear Parents: 

65 Stream Ave. 
Dorval, Quebec 

Mareh lst, 1967 

The enclosed questionnaire concerned \'1i t:li the need for 
family life and sex education in the Protestant schools is 
part of a city-wide study being carried out by me, a graduate 
student in Education at McGill University, after having ob
tained permission from the Protestant Bchool Board of Greater 
IVlontreal. 'l'his pro:ject is concerned specifically 't'7ith 
c1e'termining whether or not: paI:ent:s des ire such il program and, 
if 50, what form would be most suitable for this Gchocl system. 
The purpose of il program in this are a would be simply ta aid 
parent:s, in 'chis difficult élnd sOIlIe'cimes unin:i.tiated task. 

The topic is one which you, as parents of an adolescent, 
must be most aware of at this time, thus, your views are most 
vital. 

It will be appreciated if you would each complete your 
respective sections of the questionnaire, independently, prior 
to March 12 and return the questionnaire in the enclosed 
s'camped envelope. 

l would welcome any conunents that yon may have coneerning 
any aspect not covered in the questionnaire, and l will be 
pleased to send you a sununary of the ques,tionnaire resul ts if 
you desire. 

Thank you for your cooperation. 

Yours very truly, 

(Mrs.) Judith Bannerman 

Encl. 



APPENDIX C 

THE QUESTIONNAIRE 

AlI information received will remain confidential. Your 

answers to the following questions 'itlill not be identifiable 

\·li t.h your name in any 't'my \-lha tsoever • 

1. Personal Information: please check only one answer to each 

question unless otherwise indicated. 

1. This questionnaire ls being completed by: 

(1) __ ~_, __ ,_,,_, ______ ,_ 

(2) 

(3) 

(4) 

(5) 

mo'the~c 

fat:hex: 

male guardian 

both par.en'cs 

2. Total number of children in the family: 

Cl) one 

(2) t~ilO 

(3) three 

(4) four 

(5) more than four 

3. Grades in which your children are presently enrolled, by 

seJ~ (check one, or more if more than one child i8 involved here.) 

r----

G:r:ade 
1 

6 '7 El (8) E2 (9 ) 

Boy (1) 1 (2) ~(3) 1(Ll) 

Icn Ics) Girl (5) 1(6) 
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4. Check one of these: 

(1) __ _ bath parents are living ----
(2) only father i8 living and has not ----

remarried 

(3) only mother is living and has not ,-------

remarI"ied 

(4) __ only father i8 living and has romarried 

(5) -----,--- only mother is living and has remarried 

5. In which country were you barn? 

1\.0 lYlothor JJ" F.:rthCl\ 

(1) Canada -=_~I 
--~----------j-------j-

I.~ __ , ____ - ______ 1 

(2) Uni~ed Stated 

(3) Ou-cside NC)l:-th l\merica 

6. Reli<Jion 

(1) Protestant 

(2) Hebrew 

(3) O'cher 

'1 u Educat.ion: (check one, indicating level cornpleted) 

J?a-ther! 

------I----------t 
1 

(1) gl:-ade school 

1 (2) jL1nio~c higb school 



7. Education: continued 

(3) 

(4) 

(5) 

(6) 

(7) 

senior high school 

attended college or 
university -

cornpleted college(Bachelor 
or equivalent) 

attended/cornpleted other 
post-high school institutio 
(business, trade, teachers 
or technical school, etc.) 

a."ttended/completed pos"t:
graduatc school(Master, 
Doctor degree, etc.) 

Aft Mother 

-

i 

1 
1: 

----~---

(8) apprenticeship or on-the
job tTainin<J ~ca"thQ~I~l:han 
attendance at il fo~wal 
institution of learning 

8. Annual incarne of: (check one in each section) 

(a) lVlothe:c (1) _~ ______ under ~a f 000 

(2) $lçOOO - $11 v 000 

(3) $4,000 -- $10,000 

(4) over $10,000 

(b) I!'a"ther (1) under $4,000 

(2) $4,,000 - $10,000 

(3) $10,,000 ,- $20,000 

(In over $20,000 

! 

161. 

B. Father 

------"~ 



II. Opinions on Sex Education (check as indicated) 

10 Where did you get most of your informa tian about St~X and 

family life? (check one, or more if you t'lÏsh, l:lhich represen·t 

major sources of sex information) 

(0) parent of the same sex 

(1) parent of the opposite sex 

(2) other relative of the sarne sex 
(e.g. sister, brother, aunt, 
et:c 0 ) 

(3) other relative of the opposite 

(il) friend or "C.he S<J.hlC SC~J:: 

(5) rriend of "C.he opposi·te sex 

(6) doctor, or other unrelated 
aIder persan 

(7) school class, or teacher 

(!3) books and pamphle·i.:s 

(9) none of these 

Ta b e complete d b )y 

A. Mother Bo Father 

_T~~_~~ ____ _ ._------~,--~-

~====[~=~=--= 
1 _ 

1-----
j 
l , 

1 

2. (A) Which of the above represents your first source of such 

information? Place one of ·the above numbers in -the space 

provided. 

A. r·l0·i:her 



166. 

(B) How do you think your present attitudes tOV'lard sex V'lere 

influenced by your first source of information? (check one) 

To be comp1eted by 

AQ Mother B. Father. 

(1) favourably -----
1 

(2) unfavourably --i (3) l do not knOt17 ----- -. 

~]houlc1 be t:he ma:!.l1 souy:ce~> of ~~e:c ini:orm.:d:ion fo:c yoru:' O'i;Jn boy 

and/or gi.rlQ 

(1) Fat.her 

( 2 ) IVlo"cher 

(3) Other children (siblings or 
friends) 

(4) Doctor 

( 5) 1'eacher 

(6) 

(7) 

(8) 

IVlinistel: 

Agencies 

None of 

( IIV'" 
- V 

-chese 

Commen-t if yon \'1ish 

camps, clubs v 

-----_._---

'1'0 b(~ complet.ed by 

1 

1 IlL fJlo'cher Bu F'ather 

1----,-·--1-----,---
Gil.:l 1 Doy IG.' i "1 

1 ~ - 1 _L __ 

I----.. -r------ ----
------l-~----

Hoy 

1---1----------).----

I----I-----I---+----~-

-----I-------I----~-----

etc)'-I! __ 1 ___ , 

[--1-= l 



4. DO you feel that a program of sex education in the schools 

is: (check one in bath A and B) 

To be completed by 

Mother Father 

Ao Necessary (l)yes __ (2) no -- (3)yes_, (4)no --

(1) yes.· (2) no -- (3)yes~_ (4) no '- -~ 

B. Desirable? 

50 If a program t'laS ta be implemented in the Protestan~c schools, 

would you want your children ta take part? (check one) 

'l'a be complet:ed by 

l\ 0 l'1ot:he:c 

(1) yes -'-----~E~-

(2) no 

G. If a program vas given in school, which one of the following 

Hould Vou prefei~: 

A program \'1hich: 

(1) was offered later in school 
life and aimed at ouly 
supplerllenting p:,:evious in
struction by parents 

(2) 't'JaS superficial and illt:coduc·cory 
ta the information to be later 
provided by parents themselves 

To be completed by 



6. If a program 't'laS given in sehool, whieh one of the follm'dng 

't'lOuld you pre fer : (continued) 

(3) provided detailed guidance for 
parents, showing them hm'1 ta 
deai effeetively with the topie 
in arder ta teach their own 
ehildren 

(4) is described here as my own 
preference: 

Ta be completed by 

A. Mother B. Father 

--------------l 

L~ _____________ _ 
7. At what levei do you think a program of sex educatiDn should 

begin? (check one) 

'l'a be completed by 

1 

Grade A. Mother B. Father 

(1) L1 (age 9) 

(2) 5 (age 10) 

(3) 6 (age Il) .. \ 

( 11) 7 (age 12) 

(5) () (age 13) u 

(6) 9 (age 14) 

CI) above g:cade 9 

(8) Bot. at aIl 

1 
1 1 

~--__ --_1.-~ 
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8 G Once begun, should "the program be carried through to the 

end of high school? 

Ta be completed by 

A. Mather Bo Father 

(1) Yes 

(2) No 

Camments ------------------------------------------------

ta bot:h the elernen"i:ary and high school levels 0 

9. Sheuld boys and girls be given the program separately? 

'l'a be Gomple"ted by ----:~::--I 
AG f-.lother Bu Fa"cher 

, 

In Elemo In High In Elem. In High 
School Scheol School School 

(1) Yes 

-

~ ~ 
1 

1 1 
L------. 

(2) No 



170. 

10. What methods ahould be used? (If more than one checked 

at either level, please rank, e.g. lst, 2nd, 3rd, etc.) 

-

To be oompleted by 

A. Mother Be Father 

-----
In Elem. In High In Elem. In Bigl 
School School 

(1) Lectux'es 

(2) Group discussion -------

(3) Films with discussio .. n 

(4) Films without 
disGus;:üon 

(5) Books 'di -(_h 
discus:::;ion 

(6) Dooks without 
discussion 

(7) Class discussion 

(0) Oi::.her q or a 
combination 

~~----~_.~-~.- _.~------~ 

----------l-~-----

__ . ___ I_~ 

-~-----

If your choic0 i5 No. Br please specif~ 

School School 

c--____ 

--'~---l--

- J= 
.. 

" 

-----_._-----

-----------"------_._-------



Il. What should be included in the program? (112 more·than one 

checked at either level, please rank) 

'fa be eompleted by 

(1) Biological inform
ation (anatomical 
& Physiological) 

(2) Sociologicul (roles 
()t: t:ll(:; f3(~]((?!E} Il oJ: 
family mernbcc}rs r 

c.:d:c 0 ) 

A. Mother 

-
In Elem. In High 
School Sehool 

-----

--_. __ . 

~-----~------ -----~-------

(3) Psycholog~cal 
(p:coblem~::; J' feelin9; 
(~no'i::Lon:; v C-C.c ~ ) 

..; p 

(1) Moral (attitudes, 
values, standards, 
e·tc 0 ) 

(5) Othcr 

~~-"._. 

,----f 
If the la'cter, please specify ___ _ 

! 

Be Father 

In Elem. In Bigl 
Sehool Sehool 

--_._-'- ---~---' 

-

1----
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12. Who should give the program? (Check one of each level) 

To be completed by 

Ao Mother 

In Elem. 
School 

(1) Regular class/ 
subject teachers (if care - -
fu11y prepared) 

(2) Guidance counsellor 

(3) PhysicaJ edncat.ion 
(and hea l t.hteache~c s) 

(~) Outside specialists 
(doctors, nurses, 
psycholo9 is t:s) 

(5) Others ( or a 
combimrtion) 

~1Jhy? --------

--~.~--_.-

-----._. 

t----

In High 
School 

-

---_.~-~ 

If youX' choice is No. 5, please specify: ___ _ 

B. Father 

In Elem. In Bigl 
School School 

------

-------

.---.---~. 

-----~-. 



13. DO you feel that such a pregram should be (check one at 

each level) 

To be completed by 

(1) Integrated with 
subjects such as general 
science, health, house
hald science, biology, 
etc. 

A. Mother 

In Elem. 
Scheol 

In High 
School 

Bu Father 

In Elem. 
Schoel 

In High 
School 

(:2) 1\ sepéu:a"i:c. course, f --------- -~--------·--·----·-····-·--·--I 
correlating aIl aspects 
of t:he tapie (biological 
social, psychological, 
et:c u ) ___ •. , __ ._ .• __ •• __ ._ •.• _________ ----------.• -"--•. ~-,-----J 

l~. Do you know anything about the pragram presently offered 

in: (check each of the 5 categories) 

-----

'1'0 be comple'ted by 

--------------

(1) 

(2) 

(3) 

(5) 

ther 

-, 

No Yes 1 

:~:~i:::~t::::t::avancouver) ---F 
Ontario (London or Toronto) , 

Lm..rer Canada College (l\.'1on'l.:real) =--=-J 
Elseï'j'here 

- ,. 

Comments 

B. 1"a1:her 

Yes No 

--

1 =F=~ 1 



15. Any other comments in genera1: 

160 If (and only if) you \·Tish ta recei ve a summary of -the 

questionnaire results, ta whom should it be sent? 

Nl'JYlE (print.) 

ADDRESS (print) 

March ls·t u 1967 



Dear Parents: 

APPENDIX D 

FOLLOH-UP LETTER 

65 stream Avenue 
Dorval, Quebec 

March 15th, 1967 

175. 

Early this month l sent a questionnaire to a sample of 
parents in the Montreal area. Pcrhaps, through faulty mailing 
procedures you have not received yours. Or, if you have 
received it, possibly ft Bas mislaid or forgotten. 

In any case i ~l1: i-c can be found 1 l hope that yon might 
he able to also find a few moments ta fil1 in and mail this 
questionnaire back ta me as soon as posslblc. 

Dy doing so 1 yon t1il1 be making il t:x:emendotu:j con-tribuLLon 
in assis-tinSr me -to gage the ueeel in the area ai: se::( and filmily 
life education. l shal1 be looking forward ta receiving your 
reply. 

Yours since}~'ely v 

(Mrs.) Judith Bannerman 



APPENDIX E 

SAMPI,E ITEr1S FROM rrHE SEX I<NO~'JLEDGE INVENTORY 
FORM y --------------------------

1. climax 
20 coccyx 
3. copulation 
tl. coitus 

Sa 
6. 
'/ . 
8. 

ejaculation 
erection 
fervent 
in1:ercoul.:'se 

90 orgasm 
10. ovulat:ion 
Il. ovum 
12. sperm 

The separation of the female egg from the gland where it 
-- forms. 

)The highest point of sexual excitement in male or female 
--) (uri t:e tHO numbers). 

The reprodnctivc cells of the male. 

) 
) Scx :celD.t::Lons (ï:l:ci"i.:c t.ln:c:e rmrnbm:s}. 
) 

Di~.:;cll'-n:'qe of fInic1 by the Hlalc (ll: the Idglleu"c point: of 
._-""._~ se::~u~l1 e:;[ci·t.cmen·c. 

'l'he enlarged and finll condi·tian of t.he male se~c organ during 
-~- se:l::ual exci -Cement. 

The reproductive cell o~ the fumal.e. 

(Also included are rltîlHIx:::ced diagrams of the reproduc"tive sys"t:ems 
of both se:lWS and Cl corresponding list of labels \'lith spaces 
for the proper nmnber to be inserted.) 
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SAMPLE ITEMS FROM THE DATING PROBLEMS CHECKLIST 

Place an "X" by any statement \-lhich describes a dating problem 
that you DOW have. 

1. There are too few places to go on dates. 

5 ~ l have ta a mé1.ny dates ~ 

10. When my date drinks or smokes, l \vorry. 

15. l '-lant to date someone '1,.,110 does not \'lant ·to date me. 

20. My date is too dependent on his or her parents. 

25~ lem no·t allm'led 'co date people \-lho do no'c go to our 
church. 

300 1 go '(:lit:11 someon(~ ;:'Jhm:;e :camily vlOH Ut. aCGcpt: me 0 

350 fJly family 1::eases me about my c1at:es u 

I}~j.. ~1.'I18xe:ls no place :Ln .my home to enter·tain lily da'ce 0 

50. IIaving a date sometimes excites me sa much 1 get sick. 

55. l lose friends easily and l don Ut knm'l 't'lhy. 

60. 1 Callu,C 'cell \'lhen a date is sincerc. 

6 [e Jo 

70. 

100. 

105" 

l l'Jonder 'tvhei.:her :U: Us J:ight: t.a kiss goac1nighl:. 

ls it right ta have sex relations before marriage? 

l don't know what to do if my date insists that we 
neck or pet. 

My date insis'cs -chat l prove Illy love. 

l't. upse"ts Ille ï.vhen my da .. \::e is not going just riglrt. 

My dates don v t lis·ten to vvhai.:: l have to say. 

l am very conseions of my physical appearance. 

Being overvJeigh'c is a real da·ting problem fo:r: me" 

Ivly steady lives in another ·cm·Jl1. 

l donit know whether to go steady. 



SAf1PLE ITEMS FROM 'rHE SEX KNOWLEDGE INVENTORY 
PORM X .------------------------

1. What i8 the relation between sex attraction and love? 
A. Sex satisfies a physical need only. 
B. Love always plays a part in sex attraction. 
C. Sex attraction is more important than loveR 
D. Sex attraction is a normal part of love. 
E. Sex attraction ends when there is no more love. 

10. ~'Jhat position should be used for sex relations? 
A. A side position in which neither partner plays a 

dominant raIe. 
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B. 'l'he man should be on top ~li th the \'lOman facing him~ 
C. 'l'he man should be on top ''\Ti·th the 't'\Toman facing a,·my. 
D. Any position in which ·the \'lOman can move a\'7aY if 

relations are uncomfortable. 
Jo;. Any po:-;it,i.on t:h.id: allovn:; plea;]ant. ~3CX relat:ions. 

20. If il wifo usually rinds sex relations painful, what is the 
most probable reason? 
A. Uer vagina io tao small. 
IL 
C " 
D. 
1,1 
.w • 

t:aw 
lIer 
She 
She 

i8 nervous or afraid. 
husbimd Us sex techni.que i8 bacL 
and her husbanc1 a:(e 110t. \'Jell matec1. 
has il venereal disease. 

30. On the average, hou often do women have dreams that release 
sex tensions? 
l\. 1\1 eve:t' • 
B. AImos t. never" 
C. Occasionally. 
D. Frequent:ly. 
E. Almost every night. 

40. t"Jhat is menstrua<tion? 
A. Clearing the body of impure bIood. 
B. Bringing ova dm1Tl1 to 'che 'i:JOmb. 
C. Clearing unfer-tilized ova ouJe of 'che \·JOmb. 
D. Clearing the womb to prepare again for possible pregnancy. 
E. Naturels way of reducing sex desire in women. 

50. What is the usual relation between pain during menstruation 
and ease of childbirth? 
A. Any pain foretells sorne trouble with childbirth. 
B. Only severe pain foretells trouble with childbirth. 
C. No pain usually means childbirth will be easy. 
D. There is no relation between menstrual pain and childbirth. 
E. Severe pain often n~ans childbirth will be easy. 
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FORM X - continued: 

60. HO\'1 does being unresponsive in sex relation affect a \'lOman' s 
ability ta become pregnant? 
A. Makes pregnancy impossible. 
B. Greatly reduces ability. 
C. Has no effect on ability. 
D. Makes pregnancy more likely. 
E. The effect depends on the kind of man she marries. 

70. HavI can one get a cream or lotion that \vill increase abili ty 
ta have sex relations? 

no. 

A. Buy it from sorne druggist. 
B. Buy any cream containing hormones. 
c. 
D. 
E~ 

Hm:! 
A. 

Bo 

c. 

D. 
E. 

Buy it from certain dope peddlers. 
Secure a doctor's prescription. 
There are no such creams or lotions. 

daes the menopause usual1y affect a 1;'101Ilan '!'3 sex cInsLee? 
The effect depends on the amonnt of sex desire 

before menopause. 
Sex desi:t'e continues bRt tl1e:("e can be no se~mi.11 

clim.::m. 
Sex desi:ce is about the same as befox:e o:c !:.;omet-Jha-i: 

increased. 
Sex desire decreases at the beginning of menopause. 
~vomen; require mnch more stimulation before tl1ey 

reach a climax. 
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SAMPLE ITEMS FROM A COURTSHIP ANALYSIS 

~y Courtship Partner: 

1. has good taste in choicc of 
clothes. 

10. has standards of honesty 1 
admire. 

20. believes and feels as 1 do 
about religion. 

30. has close relatives who are 
deformed or retarded'. 

~O. prefers il quiet cvening with 
meto parti.es. 

500 ltllŒt: exc(è!l iu an act.ivi t:.yto 
enjoy :U::.. 

60. Our families have about the 
same income. 

70. His or her mother 1ikes and 
accep·ts me. 

BO. enjovs crude and offensive 
jokes and staries. 

90. lives only for professional 
and/or social success. 

100. enjoys spending money to 
make athers happy. 

110. takes advantage of me and 
uses me. 

120. avalds making definite plans 
for maY."L"iage. 

This S:Jme·times 'l'his I don 1 t 
makes I \·mrry bothers know 

me about me about 
happ~ _ thi~_ a lo·t this 
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SAMPLE ITEMS FROM A Ml\RRIAGE PREDICrrION SCHEDULE 

P AR'J.1 'l'HREE 

1. What is the attitude of your closest friend or friends to 
your fiance(e)? 

approve highly 
--app:!:'ove ~:Ji th qualificati.on 
--are resigned 
---disapprove rnildly 
~ disapprove seriously 

5. With hON many of the opposite sex, other than your fiance(e)u 
have you gone steadily? 

none 
one 
-t'i'JO 

---three o:c more 

9. Give the attitude of your father and mother toward your 
marriage: 

bo·th approve 
---bath disapp:cove 
----·"I-il()-['-!l P Y· "li <:' "l")Y')TOV""'-' . .- ~.-. \.- -_.::>CJ. 1: .- ... ->-, 
==fathcr c1isapproves 

14. Has your steady relationship with your Eiance(e) ever been 
broken off temporarily? 

never 
once 

--t\vice 
----chree or more times 

PAR'f FOUR 

1. Do you and your fiance(e) engage in interests and activities 
'cogeJcher? 

aIl of -chem 
--most of -chem 
----some of them 
-'--a f e'Vl of -chem 
--none of them 

5. What is the frequeney of demonstration of affection you show 
your fianee(e) (kissing, embraeing, etc.)? 

oecupies praetieally aIl of the time you are alone 
-- -cogether 

very fL'equen-c 
--oeeasional 

--almost never 



MARRAIGE PREDICTION - continued: 

9. In leisure-time activities: 
we both pre fer ta stay at home 

---\'.1e both prefer 'to be "on the go" 
--one prefer:s ta stay at home and the other ta be lion 
--- the goll 

Il. When disagreements arise between you and your fiance(e) 
they usually result in: 

agreement by mutual give and talce 
----your giving in 

your fiance(e) giving in 
=--neither giving in 

(Other parts of this schedule include tables for the rating of 
persüûillity traits of both partners and for the approximate 
arnount of agreement or disagreement on various matters, including 

l' . ~. d ') re_lglon, money, manners, rrlen s, e~c. 
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