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Abstract

The purpose of this study was to outline a workable
program of family life or sex education for the Protestant
schools of Montreal, based partly on the needs and wishes
of that community as determined by a questionnaire.

1The questionnaire, developed by the rescarcher, was

sent to five hundred (500) howmes in the Greatexr dontreal

1

wrea-  The resules indicated that there was a definite desire
for a program, that the program should include biological,
sociological, psychological, and moral information, and that
it should be taught to all children from the sixth grade to
the end of high school.

The researcher concluded, after citing the expericnces
of existing programs as well as the opinions of experts in the
field, that the program should be under the direction of the
health and physical education teachers at the elementary level,

and the guidance department at the high school level.
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The dogmas of the guiet past are
inadequate for the stormy present,
we must think anew, we must act

anew, we must disenthrall ourselves.

- Lincoln

Cited by Warren R. Johnson and Margaret Schutt, "Sex Education
Attitudes of School Administrators and School Board Members",
Journal of School Health, Vol. XXXVI, No. 2 (February, 1966),
p. 68.




CHAPTER I

THE PROBLEM

General Statement of Purpose

The purpose of this study is to outline a workable program
of family life or sex education for the Protestant schools of
Montreal, based partly on the needs and wishes of that community

as determined by a questionnaire.

Sub~Problems

A. Is there a need for such a program in Montreal?
B. What topics should be included in it?

C. To what age levels should it be taught?

D. What form should it take?

I'. Who should teach ii?

Definitions

The terms "sex education" and "family life education”
will be used interchangeably in this study. That is, sex
education will be discussed in its broadest sense to mean
human sexuality, the reason being that most programs using the
term do so in this sense. Due to the anxiety aroused and the
inaccuracy of the term "sex education®, it is now being replaced

in many areas by terms which are less emotionally charged and

more indicative of the true purposes of such a program (viz.




"Human Relations", "Family Living", "Effective Living", or
"Personal Development”).

On the other hand, sex education must be distinquished
from sex information, or more accurately, reproduction
education; the strictly factual program which does exist in
some schools. "Sex education, as opposed to mere sex information,
correlates sex with the development of the human personality,
and yokes it to values and human love."l

Children must be made to see sex as a part of the total
living situation and relate it to this. Thus, in judging an

act they will judge not only its inmediate consequences, but

those of the total situation.

relate to each othexr; this is the essence of sex-
uality, the relationships a person forms in all of
his comings and goings, not just in the strictly

sexual ones.?

In the end what we are talking about is how people

Limitations and Delimitations
The survey will be limited to schools of Canada and the

United States, with the exception of West Germany and Sweden

Hh

whose progress in this area the reseaxrcher feels to be o

significance.

It is the opinion of the researcher, whose experience

lreverend rather Stanley Drummond, "Teach Sex Well ox
Not at All", The Montreal Staxr, Octobexr 29, 1966, p. 17.

2Mary Streichen Calderone, cited by Edward Veomans, MNAILS
Institute on Sex Education: A Summary Report (Boston, Mass.
National Association of Independent Schools, August, 1966),
P. 5.

T




in education has been limited to the Protestant schools of
Montreal, that any program developed here must involve this
system above others. IHence, any generalizations arising from
the results of this study will be applicable only to pupils
presently in Grades VI through IX and from an environment
similar to those of the sample used.

Generalizations will also be limited in scope due to
the fact that a widespread survey involving all parents with
children of these grade levels was not possible without outside
financial aid. Nowever, it is assumed that the results will

be representative of the majority.

Assumptions

The major assumpltion upon which this study is based is
that the school does have a definite role to play in this field,
primarily by default. Numerous studies have been cited, by
G. H. Merrill,3 among others, showing that, for the most part,
sex information is not being distributed by parents or by

outside agencies such as the church. Some of these studies

will be referred to in the next chapter.

Hypotheses
A. There is a need for a program in Montreal,

B. It should take the form of a three-stage course, offered

3¢, H. Merrill, "The Role of Sex Education in the Schools"
(unpublished Master's thesis, Faculty of Lducation, McGill
University, 1966).



in senior elementary school (Grades VI and VII), junior
high (Grades VIII and IX), and senior high school
(Grades X and XI).

C. Such a program should be under the direction of the
guidance department, but may be taught by any teacher

gqualified to do so.

Significance of the Study

In recent years, much has been written and spoken about
sex education but little has been done in Canada, especially
in Quebec. Many excellent programs are presently in progress
in the United States” and elsewhere, cach having been planned
after previous study of community needs, thus ecach isg differenc.

Canadians, too, are showing signg of interest in this area and
6

-
pilot projects are now under way in Winnipeg,” Victoria,
London,/ and Toronton8

In Quebec, however, no formal program exists in the

public schools. Certain teachers have taken it upon themselves

£ .
}Yeomans, op. cit.

SHarry H. Guest, "A Report on Sex Education" (Winnipeg,
Manitoba: Winnipeg School Division No. 1, September, 1964).

6"Synopsis of an Experimental Course in Family Life
Education” (Victoria, B.C.: Greater Victoria School District,
1965) .

TR,A.H. Kinch, "Adolescent Sex Education" from a copy of
an article to be published in the Bulletin of the New York
Academy of Sciences, received in August, 1966.

8June Callwocod, "It's Time We Taught Sex in Our Schools",
Canadian Weekly (Toronto, Ontario: Toronto-Star Limited),
January 23, 1965, p. 4.




to offer programs, formal or informal, in isolated schools
(such as Chomedy,9 Chicoutimi,10 and Lower Canada Collegell),
but no school system has adopted a program as yvet. The Quebec
Federation of Home and School Associations, both English
Catholic12 and Protestant!3 have appointed committees to study
the problem; the Catholic Asscociation with the blessing of
their school board and the Protestant couterpart without
school board support. IHowever, no formal survey has actually
been done of parents with children in the Protestant schools
in order to see exactly what their needs are. The results of
a similar Catholic surxvey taken recently are as yvet unavail-
able, apart from the fact that "an overwhelming majority voted
foxr such a program in the schools®, 14

For the most paxrt, studies relating to the need for a
program of sex education have been conducted among lteen-agers

themselves, or young adults. Nevertheless, it is the feeling

Iparents Approve Sex BEducation", Quebec Home and School
News, Vol. IIL, No. 4 (March, 1966), p. 2

°

L0canadian Education Association, "The Present Status of
Sex Education in Canadian Schools" (C.E.A.: Information Bul-
letin, Research and hformation Division, September, 1964), p. 10.

12conversation with Arnold Chapman, President of the
Ouebec Federation of Catholic Home and School Associations,
October 11, 1966.

13conversation with Mary Kucharsky, Chairman, Family Life

Committee, Quebec Federation of Protestant Home and School
Associations, September 19, 1966.



of the researcher that since this is primarily an area we, as
educators, are invading that the opinions of the parents of
school children are of great significance before any such
program is even attempted.

This study, then, should contribute something further
to the field of family life education as well as to education

in particular in Montreal.




CHAPTER II

REVIEW OF RELATED LITERATURE

A. Introduction

We can't choose whether we will do it or not!

We must do it. TFurthermore, we cannot choose

at what age levels we will do it. We do it at

every age level. We need only to determine

what formal framework we are going to use,

what bench-marks we are going to pick.-
These statements made by Dr. Mary S. Caldeirone, Executive
Director of the newly-~formed Sex Information and Education
Council of the United States (SIECUS), seem to sum up the
present attitude of educators on the subject of sex education.
The question arises, then, as to why there are not compulsory
programs throughout all states. Two major hurdles must first
be overcome: the attitude of society, and the qualifications
ofl teachers.

Society, generally speaking, is frightened by the term
Ygex education". Parents feel that it will give teen—-agers

a license for promiscuity. "Yet we don't expect people to go

on an eating binge when they study nutrition."? Lester

Kirkendall, professor of Family Life at Oregon State University,

on the other hand, finds that there ig strong evidence to

lYeomans, op. cit., p. 7.
2Hollis S. Ingraham, "Something BLlse that Johnny Doesn't

Know", Journal of School Health, Vol. XXXVI, No. 7, (September,
1966), p. 334,




support the fact that children with a comprehensive sex
education form responsible and competent adults, are better
adjusted to sex than those without such education, and their
sex behavior is more conservative and "moral".3
however, must be comprehensive. It must be such that the
young people are trained "emotionally and intellectually to
be able to make intelligent and well informed choices among
an array of competing azlterna“L:w*e‘*".11 This, then, is the
primary goal of sex education: to "facilitate the development
of the total personality of the individual, with sex ag an
integral part oif that personality“.s Dorothy Baruch would say

that this "is developing one's fullest capacity for love”q6

Dir. R.A.H. Kinch, Chaivman of the Depariment of Obstetwics
and Gynaeccology at the University of Western Ontario, states

that this can best be done by first teaching accurately the

]
0
©
E

biological, physiological, and psychological aspects o
and second, by dispelling misconceptions.

If we can dispel this ignorance and these
(guiltridden) attitudes before they gain a

3fester A. Kirkendall, Sex Education as Human Relations
7

(New Yoxrk: Inox Publishing Co., 1950), p. vi.

dwallace C. Fulton, "Why is there a Sex Information and
fLducation Council of the United Statesz?”, Journal of School

Health, Vol. XXXV, No. 5 (May, 1965), p. 232.

5Mcry S. Calderone, "feenagers and Sex", reprint from
the PTA Magazine, October, 1965, p. 4.

6Dorothy W. Baruch, New Ways in Sex Lducation (New Yovrk:

McGraw-ill Book Co. Inc., 1959), p. 7.

Such education,



firm grasp, then not only should we vastly

improve sexual compatability, but also bring

up a generation of parents, open about sex and

able to keep up with changing sexual mores ./

A secondary goal, perhaps, would be the prevention of
illegitimacy and venereal disease. It must not be primary;
the mistake made in many schools. Young people cannot be
indoctrinated with an elaborate set of rigid rules, ready-made
formulae, and pre-packaged values. The educators must provide
knowledge, insight, and wvalues "on the basis of which the
adolescent may choose for himself with some measure of
rationality among competing codes of conduct”.8 This will be
his equipment for the future.

Society, for the most part, will nol attack these aims.
In each city where a program was begun, there has been little,
if no, adverse publicity and most programs have proven ex-
tremely popular and in good taste. H. W. Tame mentions this
with regard to his own series of lessons.’

Teacher qualification is yet another matter for consideration.
R.,A.H, Kinch has said that Ysuccessful ingtruction...depends
basically on the beliefs and philosophy of the teacher", 19

Granted this must be the prime qualification, for the teachex's

7Kinch, op. cit., p. 2.

81sadore Rubin, "Transition in Sex Values-Implications for
the Education of Adolescents", Journal of Marriage and the

Family, Vol., XXVII, No. 2 (May, 1965), p. L89.

9u. W, Tame, “Should Sex Instruction be Given in School?”
P.A.P.T. Teachers Magazine, Vol. XLII, No. 211 (April, 1962),

p. 35.

lOKinch, op. cit., p. 2.
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point of view is likely to be coloured by his own past

11

experiences and by his professional training. On the other

hand Kirkendall points out that teachers, while generally not
well trained to give sex education, are potentially more
educable than the staff of any other agency or institution.l?
The lack of adequately prepared teachers is the
greatest single obstacle. The in-service and
pre—-service preparation of teachers is an
important element in develoging effective
programs of sex education. !
However, he goes on to say that much more good could be ac-
complished if more teachers were aware of their obligation in

this matier. A valuable study done by Urban H. Fleege in

1945 found that teachers rvanked as a major and ceffective source

—

1

[

of infoxrwation by the majority of those wesponding.

HUyames s. plant, Personality and the Cultural Pattern
(New York: The Commonwealth Fund, 1937), p. 32.

12 Kirkendall, op. cit., p. 125,

13ibid., p. 127.

Yyrban H. Fleege, Self-Revelation of the Adolescent Boy

(Milwaukee: Bruce Publishing Co., 1945), p. 282.
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B. The Need
It is pathetically obvious how confused, immature and
shallow the average teen—ager's sex knowledge usually is.
What is most disturbing about these youngsters is their blasé
and sophisticated attitude toward sex, and it is so truly
unrealistic. As Kirkendall says, "the trouble is not too
much and too early - it is too little and too late!"15
For all practical purposes, the home, school, church
and other community agencies should be jointly concerned in
a complimentary effort. Klizabeth Force, teacher of famnily
Life education for twenty-six years, desciribes the duty of
the home as helping adolescents accept their sex roles with
confidence and also sharpening their image of love. On the
other hand, the school can reach practically all children over
a long period, and can draw from an organized body of knowledge
about human development, behavior, and family life in ordexr to
£fill in the qapsan The churches and other agencies wmay in
turn supplement these institutions among those children they
reach, with emphasis on the formulation of ideals and the
development of moral values.l7

However, in reality, ministers, parents, and in fact all

sources of information except peers and teachers rank very low

15girkendall, op. cit., p. 132.

l6glizabeth S. Force, "Family Life Education...Are We

23

Passing the Buck?" reprint from National Parent-Teacher; The
P.1l.A. Magazine, February, 1959, p. 1.

17Kirkendall? op. cit., p.134.
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with most teen-agers, as indicated by tables 1 -and 2 below.

SOURCES OI' INFORMATION ON COURTSHIP

TABLE 1

AND MARRIAGE

Source of Information

{nunmber responding

High School classes
College classes

Church, YM, YWCA

"Bull sessions"

Others, such as 4-H clubs
Information not given

Men women Both
190 174 364)
14.7% 6.9% 11.0%
19.5% 45.4% 31.9%
24.2% 19.0% 21.7%
87.9% 96.6% 92.0%
11.1% 8.0% 9.6%
2.1% 1.7% 1.9%

from L. D. Rockwood and Mary E.N. Ford, Youth, Marriage and

Parenthood (New York: John Wiley and Sons, Limited, 1945),

p. 29.

More ithan half of the group felt that the school should

assume some responsibility for sex education.

SOURCES OF

TABLL: 2

INFFORMATION ON SEX

Source of Knowledge Boys (%) Girls (%)
N = 934 939
Mother 4 27
Father 7 1
Teachexr 12 18
Sibling 1 2
Clexrgyman i 0
Workmates 2 1
Othexr adults 2 1
Friends 62 44
Books 7 3
3 2

Othex, oxr none

{
{
1

i
i
t
|
1
i
i

I
|
{
!
|
|
|
E
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from Schofield, Sexual Behaviour of Young People, cited by

Dr. John Nash in "Seminar on Sex Education - Responsibility

of the Home? The Church? Or the School?" 21st Annual Meeting
and Conference of QFPH & SA, October 22-23, 1965 (Mimeographed).

This was also found to be the case in a survey done by
Kirkendall and Deryck calderwood. 18 Glen V. Ramsey found
that approximately ninety percent of 291 high school boys
surveyed received their first information from male companions
or their own experience.19 Mothers in sixty percent of the
cases, and fathers in eighty-two percent had given no
information.?? G. V. Hamilton found that sixty-five percent

of the wowmen in his sample mentioned books and pamphlets as

. - . e . 21 .
one of the two chief sources of their sex 11’11:ormatlon«.“'L An

2 1"

ecarlier study done by Kirkendall himself found that "in

practically every instance the first information received...

came from associates, or from pornographic literature".?% In

a survey taken by Belford of 3400 couples and 750 unmarried

young people, it was revealed that only twenty-nine percent

181 e5ter A. Kirkendall and Deryck Calderwood, "1he Family,
The School, and Peer Groups; Sources of Information about Sex",
Journal of School Health, Vol. XXXV, No. 7 (September, 1965),
p. 291.

19G1en v. Ramsey, “The Sex Information of Younger Boys",
The American Journal of Orthopsychiatry, Vol. XIII, April, 1943,
pp. 349-52,

2050hn H. Gagnon, "Sexuality and Sexual Learning in the
Child", Psychiatry; Journal for the Study of Interpersonal

Processes, Vol. XXVIII, No. 3 (August, 1965), p. 223, cites
Ramsey's study.

21

Rockwood and Foxrd, op. cit., p. 28.

-

o

2Kirkendall, op. cit., p. 23,
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had received some formal sex education, either at home or at
school. Their chief source of information was books.23 Most
stated that they talked freely to friends of the same sex,
but only one-half to their fiancé@s or fiancées before marriage.
Other children and books were also found by Bell, Bromley and
Britten, Landis and Terman to be the chief sources of sex
information. 44

In Canada, Dr. Kinch found in a survey of 1126 Grade X,
XTI and XII students in London, Ontario, that the most constant
source of sexual information was "hoy friends or girl Ffriends".
Many were convinced that parents arve neither competent nor
comfortable in this role. Results of a questionnaire given
to parents and teachers in British Columbia indicated that 182
out of 197 favoured sex education in the schools.<%0

A revealing study done in 1965 by Gebhard et al indicated
that peers were the primarv source of information for ninety
one percent of 477 lower-class men, eighty-nine percent of 888
incarcerated criminals, and eighty-nine percent of 1356 con-
victed sex offenders. By age fourteen, ninetyv-two percent had

learned about pregnancy, intercourse and masturbation, but not

23Lee A. Belford, "Protestantism and Sex Education”,
Advances in Sex Research, ed. Hugo G. Beigel (New York: Harper
and Row, Publishers, Inc., 1963), p. 63.

24Rockwood and Ford, op. cit., pp. 244-245,

25Kinch, op. cit., p. 4.

20pnne P. McCreary, "Sex Instruction for B.C. Schools??2?2

The B.C. Teacher, Vol. XLIIL, No. 4 (January, 1964), p. 165.

25
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in an integrated manner, and much was misinformation.27 Thus,

the most fertile source of sex information of youth seems to
be the education which they give each other.

Dr. Kinch found that by age sixteen, even without special
guidance, a high proportion of young people have a fairly
sophisticated, but mainlyv inaccurate knowledge of sex in all
its phases. He also found, in a survey of student nurses,
that "practically every one of these girls was under the

impression that her classmate was more experienced than she

was",,’)‘8 T'his surely illustrates the need for improved

instruction and discussion. As Kirkendall has said:

in the matter of sex education, institutions which
should assist youth are like the village volunteex
fire department. TI[ they come at all, they dash
gallantly up after the house has burned down.

From another viewpoint, one could say that young people

do not get enough information to resist the desire to conform,

and so get into trcublea30

Taking all these studies into consideration, it does
not come as a surprise that Merrill found a significant dif-
ference in attitudes between boys who had had a formal course

in "Human Relations” and those who had not. The latter group

had received most of their information about sex from friends‘,?’l

27Gagnon, op. cit., p. 224,
28ginch, op. cit., p. 5.
29Kirkendall, op. cit., p. 23,

30vgex pata Urged for Young", The Montreal Star, April 30,
1966, . 6.

3lierrill, op. cit., p. 85.
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The need, it appears, is to supplement home instruction. If,
as Merrill has pointed out32 (supported by KirkendallBB), the
family is accepted as the social and child-rearing institution,
then much still remains to be done to strengthen it as such.

Harlow, in his study of Rhesus monkeys with surrogate
mothers, and Spitz' on mother-deprived infants, have shown
that without proper mother-child relations, the offspring are
not capable of “normal adult heterosexual contacts, and ex-
hibit symptoms which look very much like human mental disease" .34
Thus, early experience is all-important in setting the capacity
of the organism to respond to information that comes laler on.

Yherefore, the child in the first carly vears

of life does not develop a fully articulated

sexual structure, but rather there are limits

and parvamecters sel, within and around which the

growing child will operate.3°

Healthy sexuality, then, should "begin at home and bhe
perfaected at school and colleqe”.36 Patricia Minuchin, in a
study of 105 Grade IV middle-class children, found that whilc
the home influenced personality organization, it wasg the schools
which influenced attitudinal levels. “That is, children were

affected not only by direct attitudes toward sex-~role development

2Ipid., p. 23.
I3Lester A. Kirkendall, “Imerging Concepts in Family Life
Fducation"”, School Review, Vol. LVI, No. 8 (October, 1948), p. 45

3gagnon, op. cit., p. 216.

35@b;§., p. 218.

36Curtis . Avery. "Sex lducation Through Rose-Coloured

Glasses", The Bducation Digest, Vol. XXX, No. 4 (December, 1964),
p. 11.

4

8.
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The need, it appears, is to supplement home instruction. If,
as Merrill has pointed out32 (supported by Kirkendall33), the
family is accepted as the social and child-rearing institution,
then much still remains to be done to strengthen it as such.
Harlow, in his study of Rhesus monkeys with surrogate
mothers, and Spitz' on mother-deprived infants, have shown
that without proper mother—-child relations, the offspring are
not capable of "normal adult heterosexual contacts, and ex-
hibit symptoms which look very much like human mental disease" .34
Thus, early experience is all-important in setting the capacity
of the oxganism to respond to information that comes later on.

Therefore, the child in the first early vears
of life does nolt develop a fully ariticulated

sexual structure, but rather there are linmits
and parameters sel, within Q%d around which the
3D

growing child will operate.

Healthy sexuality, then, should "begin at home and be
perfected at school and college”a36 Patricia Minuchin, in a
study of 105 Grade IV middle-class children, found that while
the home influenced personality organization, it was the schools
which influenced attitudinal levels. That is, children were

affected not only by direct attitudes toward sex-role development,

321pid., p. 23.

33lester A. Kirkendall, “Emerging Concepts in Family Life
Bducation", School Review, Vol. LVI, No. 8 (October, 1948), p. 458,

34Gaqnon, op. cit., p. 216.

351pid., p. 218.

36Curtis E. Avery, "Sex Education Through Rose-Coloured
Glasses", The Education Digest, Vol. XXX, No. 4 (December, 1964),
p. 11.
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but also by attitudes toward the formation of thought and

opinion, and the value of exploratory reactions.3' Terman

and Mile538 found, as Margaret Mead had also discovered in her
study of three primitive tribes in New Guinea,39 that cultural
influences are greater than heredity in masculinity and
femininity. Terman observed that masculinity-femininity was
definitely associated with amount of schooling, age, occupation,
interests and domestic milieu, and that the next closest as-
sociation was with heredity and cross-parent fixation,?%0
Unfortunately, as Dr. Caldexrone points out,41 the
difficulty young people have today is that adults have not
given them a cleaxr picture of what maleness and femaleness
mean. "Adults have often downgraded ox limited the concept of
wh?2

sexuality to the genital act. Perhaps then, part of the

. . . . , ... 43 . . .o
answer lies in educating the parents, not only so that they

may be effective in the sex education of their children, but

37Patricia Minuchin, "Sex-Role Concepts and Sex Typing
in Childhood as a Function of School and Home Environment",
Child Development, Vol. XXXVI, (Decembexr, 1965), pp. 1033-47,

38Lewis M. Terman and Catherine C. Miles, Sex and
Personality (New York: McGraw-Hill Book Company, Inc., 1936),
pp. 460~-61.

39Margaret Mead, Sex and Temperament in Three Primitive
Societies (New York: Morrow and Co., 1935), p. 452,

40, ) . .,
“OTerman and Miles, op. cit.., . 463,
op ‘

42ypid,

43Kirkendall and Calderwood, op. cit., p. 294,
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also for their own feeling of self-confidence, sense of well-
being and personal adjustment, and so that they might work
co-operatively in improving society's attitudes towards sex.
“The sexual crippling of the adult portion of the population
almost automatically and inevitably passes itself on as a
crippling force to the growingvyoung."44

Considering, then, every child's right to this body of
knowledge, as asserted by the Reverend Eric Caulfield of
Arvida, Quebec, and the opportunity to internalize it in a
sound manner so that "his sexuality becomes an inteqral paxrt
45

of his total pexrsonality", one cannot fail to agree that the

school must play a definite role. 'his must take the form of
parent education, child education, or preferably both. As

Rubin points out, this may also help sexual deviants to better
understand themselves, and the community to free itself of its

. . 1 ‘] 2t 1 1 -~
punitive attitudes toward all sexualltyoﬁ6 The researchexr

will now consider how this is presently being done.

44Mary S. Calderone, "The Development of Healthy Sexuality",
Journal of Health, Physical Education, and Recreation, Vol.
XXXVII, No. 7 (September, 1966), p. 25.

45gric Caulfield, "Seminar on Sex Education - Responsibility
of the Home? The Chuxrch? Or the School?" 21lst Annual Meeting
and Conference of QFPH & SA, October 22-23, 1965, p. 4.
(Mimeographed)

461sadore Rubin, "Homosexuality®, SILCUS Discussion Guide
Number 2 (New York: SIECUS, October, 1965), p. 7.
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C. The Programs

1. Introduction

Warren Johnson sets forth seven theories of sex
education,47 most of which are being practiced somewhere today.
These theories range from no sex education at all -~ the why-
create—~problems—-approach - found in many parts of Canada and
Australia, to toleration found in many parts of the United
States, through to complete frankness almost to the point of
bluntness, known as the "shock treatment". This latter is
perhaps best exemplified by A. S. Neill, principal of Summerhill
school in England. “Taken together, there seem to be almost
as many approaches to ithe subject as there are opinions on it.
i

daD

One area, however, which most educators seem to agree upon
best expressed by Kirkendall:

The only possibility is to give objective,

accurate education ahead of unwholesome,

harmful misinformation....The choice of

being there first, or later if at all, is

the only choice which educators have.48

Of the fifty~£five city school systems in Canada reporting
in a Canadian Education Association survey, fifty-four offered
no special course. Greater Victoria operated the sole program at

that time. Reasons cited - no demand, no textbooks, no time,

no authoxization, etc°,49 - were as varied as the positive

47Wa:cren R. Johnson, Human Sex and Sex Education
(Philadelphia: Lea and Febinger, 1963), pp. 160-179,

48Kirkendall, Sex Education as Human Relations, p. 39.

4 . . . ., .
*9Canad1an Iducation Agsociation, op. cit., p. 12,
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suggestions for implementing a course.

One of the first problems encountered when planning for
sex education seems to be the need for a decision on the form
of the program; whether it should be integrated with other
courses or be given as a separate course. This is sometimes
expressed as the indirect or direct approach. Concepts of
family life used to be integrated with various subjects, but
the present trend seems to be to offer courses on the family,
preparation for marriage, and personal adjustment, particularly
in the latexr years of high school. However, far from rejecling
integration, the foundations of these concepts can be soundly
laid in subjects such as biology, home economics, and social
studies.

The major disadvantages of the indirect method, oxr
integration, as the sole approach are: 1lack of co-oxdination
with other subjects, incomplete pupil coverage for all topics
(especially under subject as opposed to gracde promotion), and
academic rather than functional teachers such as guidance
workers, counsellors, or family-life workers would be,SO A
Scottish experiment reported that this approach lacked reality

and completeness, and thus the simple, direct approach is

S}
=

favoured. On the other hand, the integrated approach was

- - o 4 - s . 52 g L : L
favoured by Kirkendall until L94b,5 and is still advocated by

50kirkendall, School Review, LVI, 8, p. 450.

5ligex Gducation - IIT: Instruction for Boys", The

Scottish Bducational Journal, Vol. VLI, No. 49 (December 5,
1958), p. 760.

92Rirkendall, Sex Lducation as Human Relations, p. xiv.
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Benjamin Gruenberq,53 the reason being best expressed by
Mrs. M. McIntosh, President IEmeritus of Barnard College:
We must face the fact that sex really runs
through all our subject matter. It can't be
sifted out and put in a separate period. It
must be the concern of the entire faculty.54
This attitude has been put into practice by the head of a

Scottish girls' school, where the integrated approach is being

supplemented by units in hygiene and advice from the school

55

medical and nursing staffs.
Kirkendall, in 1945, realized that perhaps the most
promising approach was one which made sex education incidental
to, vet an integral part of, a broader educational objective.
That is, design a functional course which will meet genuine
and existing pupil veeds; a course which would bring togethexr
mental hygiene, personal guidance, functional health, family
living, and sex instruction. >0 Ideally, however, instruction
in other subjects still must be co-orxdinated in order to
provide a fully developed program. Such a program, then, would
be a natural outgrowth of the qguidance department, as in
Illinois.?’ The Pifeshire experiment was designed along these

lines, but the only conclusion drawn was that such a program

53genjamin C. Gruenbery, High Schools and Sex Education
(Washington, D.C.: U.S. Public Health Sexvice, 1950).
54Yeomansi op. cit., p. 16.

55”Sex Iducation - II: Instruction for Girls), The Scottish
Lducational Journal, Vol. VLI, No. 48 (November 28, 1958), p. 743.

50Kirkendall, Sex Lducation as Human Relations, p. xiv.

S571pid.
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should have been introduced earlier in elementarxy school.”8
Many schools now, as a result of experimentation, have
introduced not an entire course, but have integrated units on
the topic into a health course or other subject. This has
been done with the hope of being able to offer a coursc in
"Effective Living" or "Family Life Education" in the near
future to certain age groups, preferably at the senior high

school level. This was revealed in a poll by The Nation's

§9399;§59 where ninety-six percent of those polled favoured
such an arrangement. It was also preferred by 121 out of 197
teachers and pavents surveyed in British Columbia,60 as well
as by most parents polled recently in Chomedy, Ouebec, 01

There seems to be room, then, for both approaches, for as
N. Rae Spiers points out, "to teach biology without teaching
family 1life is positively immoral”.®% on the other hand, Mary
Keatley, Headmistress of Perrycroft Secondary Girxrls'® School,
PTamworth, Staffordshire, holds that time must be allocated in

the weekly program for consideration of the art of living and

-
JB"Sex Education - I: A Fifeshire Experiment", The
Scottltish Bducational Journal, Vol. VLI, No. 47 (November 21,

1958), p. 725.

59Kirkendall, Sex Lducation as Human Relations, p. 45.
cites this study.

60pccreary, op. cit., ». 165,

6luparents Approve...", op. cit., p. 2.

62, Rae Spiers, "Sex kducation: Beyond the Biological",
The bducation Digest, Vol. XXXI, No. 3 (November, 1965), p. 24.
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the importance of relationships, since learning to live is as
important as academic attainment.®3
Following is a discussion of current programs in the

United States, Canada, Sweden and West Germany.

2. United States

All levels, from elementary school

through college, need appropriate

units for study of the sexual develop-

ment of human beings to bring underx-

standing as well as an appreciation of

the responsibilities and values related

to that development, 64
This statement, stemming from the success of wmany of the programs
found in the United States, reflects the present-day attitudes
of many educators involved in the planning of such programs.

In IFlint, Michigan, the pre-adolescent progiram (Grades

IV, V and VI) consists of three sessions, one hour each, with
the sexes segregated for two of these. The aim of this course
is to help the child undexrstand the growth and reproductive
facts of life in a positive manner and to therefore understand
and accept new changes in his body. Films such as It's
Wonderful Being A Girxl and Human Beginnings for girls and boys

65

respectively are shown.

63Mary E. Keatley, "Letter to the Lditor", The Times
Iducational Supplement, No. 2591 (January 15, 1965), p. 109.

©ldWilbur J. Cohen, "Family Planning: One Aspect of
Freedom to Choose", cited in SILCUS Newsletter, Vol. IL, No. 2
(Summer, 1966), n. 1.

65George C. Chamis, Sex kEducation Guide foxr Teachers

(Flint, Michigan: TFlint Community Schools, 1966) p. 16.
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Students in the junior high schools in Flint receive
four sessions, the sexes being separated for two also. The
aims here are to interpret pubertal development, reproduction,
foctal development and birth, as well as prepare boys and
girls fer healthy heterosexual relationships. Films shown to

both sexes include Boy to Man and Girl to Woman.

In Grade XI, the key concepts to be explored are love,
human sexuality, equality, and responsibility. Eight or more
one hour sessions are offered to co~educational classes, with
time being made available for individual counselling. 1In
order to help students understand the adijustment necessary
for successful adulthood, marriage and parenthood, f£ilms such

as Phoche, low Do I Love Yhee, and Worth Waiting Ior are

shown. %7 Some further study is done of those topics covered

in Grade VIII, the amount depending on the needs of the students.
This exemplifies the spiral approach, found in many dif-

ferent subjects in the United States. ‘hus, reproduction

education in Flint is taught early, gradually leading into the

whole realm of sex education, then family life education

during adolescence. George C. Chamis, co-ordinator of the

Family Life Education Program illustrates this relationship by

means of the following table.

661hid., p. 23.

671bid., p. 28.
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TABLLE 3

FAMILY LIPFL EDUCATION IN FLINT, MICHIGAN

Family Life Lducation: sociology, psychology, anthropology,
biology, social woxrk, home economics,
education, psychiatry, medicine.

The Family: ingtitution, interaction, structure-function,
situation, development.

Sex Lducation:
Human sexuality - attitudes, emotions, values
Sex Roles - Male, Female
Birth to Death

{  Reproduction Hducation:
| .
i Biology
f Anatomy
! Physiology
L _ e e et e e e e e e e e e e < ree e < ot s e e 20 e e e e < e e e e o et 3o

from Chamis, Sex Iducation Guide for Teachers, p. 4.

Discussing the purpose of such a program, he says: "It is
necessary to provide enough guidance to help the parent while

at the same time provide a meaningful experience for the child"

<

In Washington, D.C. the course "Personal and Family

Living" is offered to all children and at all levels. Here,

68
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again the spiral effect is seen, the same topics being included
in each grade but with successively more detail. In elementary
school the first semester is entitled "What about me? - My
Health, Feelings, How I Grow" while the second semester is
devoted to "My Family and Friends - I Share, Take Care, and
Believe".69 The program in junior high school would add such
topics as grooming, disease, adjusting, personality, emotions,
drugs, and first aid.’9 students in Grade X receive the basic
junior high curriculum, but in more detail, while Grade XI
students devote most of their time to mental health, marviage
and family living, dating and engagements. In Grade XII, with
the sexes separated, the boys receive one semester of community
health and one of physical education. "he girls, in turn, re-
ceive home nursing during the first semester, then one samester
of community health,7l Throughout all grades, the course
consists of three or more neriods per week. Mrs. Elizabeth
FForce has said of the Washington program:

The forthright attack on social problems through
education for personal and family living is

69as outlined in the Curriculum Resource Bulletin:

704¢ outlined in the Curriculum Resource Bulletin:
lealth and Family Life Iducation for Junior High Schools

(Washington, D.C., 1964)

Tlag outlined in the Curriculum Resource Bulletin: Health

and rFamily Life EBducation for Senior High Schools (Washington,
D.C., 1963), p. 1l.
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bringing results and will continue to do so,

so long as the leaders and the teachers respond

to the qifficult challenge of this project

effort.

The program at the Germantown Friends' School in
Philadelphia is planned for flexibility and, like that in
Washington, extends over a period of the child's time in

73 One of the aims of this program is to encourage

school.

the children to develop a moral code of their own; they are

given information as a gquide, not as a prescription. The

formal course consists of one session in Grade VI health for

the teaching of anatomical information, four scssions in

Grade VIII social studies where population, sexuality, moral
.

and cultural aspcects are discussed. In Grades X and XIT,

eight sessions are devoted to discussion of dating and marviage

preparation, using Bbvelyn Millis Duvall's Facts of Life and

Love for "Teenagers (N.Y.: Associaticn Press, 1956) as a dis-—

cussion guide. Apart from these formal sessions, much is
done in the way of integrating the topic with other academic
subjects.

In San Diego, Califorxnia, five anatomical lessons are
given to children, segregated by sex, at the end of Grade VI.,/4

Then, from Grade VII through Grade XII, each pupil takes part

.
e

"2yashington Board of Iducation, Brief of the Curriculum
sh

in Health and Family Life liducation (Washington, D.C., 1963),

p. 1l.

/3hllc W. Johnson, "The Home, The School, and Sex Education",
reprint from the Germantown Friends’School bglletyn_Lo »Q;gmg@

and Parents, Vol. IV, No. 3 (Spring, 1966).

7dguest, op. cit., p. 22.
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in six group counselling sessions each year; one ecach week for
six weeks. Students may be taken from either science or
physical education in groups of twenty-five for this period
of six weeks. There is no outline for these Social Health
classes, for it simply meets the needs of the group members
as they arise. Hence, it has been found that discussions in
Grades VII to IX center around dating while Grades X to XII
prefer to discuss courtship and marriage preparation,75 Ikven
though individual counselling is available, most problems are
discussed in the group atmosphere. Concurrently, the broader
aspects of family life education are being taught in home-
making and social studies.’® 1t is reportaed to be a very
popular and successful arrangcecwent.

Many other school boards have introduced courses similay
to those described, consisting of one to three sessions in
Grade VI ox VII for anatomical information with the sexes
seqgregated, followed by up to eight sessions in junioxr high
school for loosely structured discussion on ceither facts or
problems. ‘These sessions are generally led by the school nurse
(for girls), physical education teacher (for hoys), or doctors.
In senior high school, however, the emphasis shifts to pre-
paration for marriage, wilth either the guidance department ox

outside family counsellors supervising co-educational sessions.

ZSGQ Gage Wetherill, "A Community Social-Hygiene
Lcducation Program", The Journal of ELducational Sociology, Vol.

XXIT, No. 7 (March, 1949), p. 470.

/6Guest, op. cit., p. 23.
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The sessions may number anywhere from four per year to one
per week. This type of program is currently being offered in
certain Connecticut schools,77 at Park School, in Baltimore,
Birch-Wathen School in New York City,78 North Shore Country

79 in University City,

81

Day School in Winnetka, Illinois,
Missouri,BO and in Adams Center, New York. Worcester,
Massachusetts is presently in the process of setting up such

a proqram.82 The programs in Roanoke, Virqinia83 and Worthington,
Oh1084 are similar in content but differ in that they are in-
tegrated directly into the health program and spiral in that
subject from kindergarten through Grade XIT. “he program in

the primary grades consists mainly of raising pets in the class,

with the health teacher answering questions posed by the

children.

//S° P. Marland, "Placing Sex Lducation in the Currviculum”,
Phi Delta Kappan, Vol. XLIII, No. 3 (December, 1961), p. 132,

781etter from Dr. Alan F. Guttmacher, President of Plan-~
ned Parenthood-World Population, to the National Association
of Independent Schools (NAIS), September, 1966. (reprint)

79Letter fronm the Winnetka School Board, Winnetka,
Illinois, to NAIS, September 19, 1966. (reprint)

80cuest, op. cit., pp. 25-26.

81Letter from Dr. Carl Alden, school physician, to SIECUS,
cited by Guest, op. cit., p. 15.

82Editorial, The EaningﬁGazette, Worcester, dMassachusetts,
October 18, 1966, p. 6.

0~ s .
U3Guest, op. cit., p. 19.

B41pid., p. 28.
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The remaining programs to be mentioned are those which
are planned for a specific grade or level in school. Although
they do not carry on through school with the child the content
at any level is similar to those programs previously described.
There is, however, one major difference. Programs such as
those in Washington, Flint, and San Diego were planned by a
committee of the respective school boards, with the help of
parents and professionals, then implemented by the whole system
concexrned.

The following programse were sct up under the capable
efforts of one individual oxr small informal comwmittece, who
then received authorization from the school board in gquestion
to implement the course in a perticular school. “hus, in most
of the following cases, one individual, one level, or one

school only is involved.

a. IHlementary School Programs
H. W. Tame speaks for most educators when he savs
that the right time for specific instruction in sex is during
the last years of elementary sch00185 (ages ten to twelve),
just prior to the onset of puberty°86 It is at this level that
misinformation is most easily scquelched, objective information

can be given bhefore the shock of puberty (made worse through-

ignorance), and the foundation for sound attitudes can be built.

8511, W. Tame, "Sex Instruction in the Llementary School”,
P.A.P.1I. Teachers' Magazine, Vol. XLII, No. 209 (December,

1961), p. 30.

86gce Merrill, op. cit., for a full discussion of this

fact.
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Miller and Blaydes concur, saying that:

The time when this is most successfully

taught is in the first stages of puberty

while the child is thoroughly aroused in

his curiosity about sex and before he has

acquired a degree of sophistication concerning

his supposed knowledge of the subject.
Hence, most schools do offer some type of information to
children in Grade VI or VII. Generally, this is given as a
part of the health course, with boys and girls separated for
the presentation of anatomical and physiological facts.88

The detail covered and time spent may vary in schools
from simply showing The Story of Menstruation in one session
with no discussion (as is done in many schools in Montreal)
to a course such as that taught by Dxr. Morris Wessel,
[
pediatrician in New Haven, (;'rmne(::ticutu‘39 Dir. Wessel sexvices
the Katherine Brennan School in that citv, and in 1965 began
to give weekly lessons to one Grade VI class which grew in
length from ten to f£ifty minutes as the children trusted him

C . . . . ..
more.?? The course was primarily one in health but by April,

introduced by films such as Human Growth and Development, The

Story of Menstruation, and As Boys Grow, discussion groups

87pavid F. Miller and Glenn W. Blaydes, Methods and

Materials for Teaching the Biological Sciences (New York:
McGraw-Hill Book Company, Inc., 1962), p. 415.

88n. u. Steinhaus, “"Teaching the Role of Sex in Life",
Journal of School Health, Vol. XXXV, No. 8 (October, 1965),
p. 359.

89Barry E. Herman, "A Pediatrician Teaches Sixth Grade",
Llementary School Journal, Vol. LXVI, No. 8 (May, 1966), p. 417,

901hid., p. 418.
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arose within the classy91 guided by Dr. Wessel. As a result
of its success, the course is now continuing in the two Grade
VIi's on a weekly basis.

V. N. Kolbanovskii, studying possibilities for sex
education in the elementary schools of Russia,92 feels that
moral instruction as well as sex or reproduction instruction
should also be given at this level, but by the elementary
teacher rather than an outside physic¢ian. The duty of the
latter is simply to give facts, while the teacher is closer
to the children and can supplement the parents' teachings.
Kirvkendall aq:reesﬁ.g3 sayving that the elewmentary school does
have a function in the building of objective and wholesome
attitudes in the child. He recommends that the class keep on

hand such books as his own Understanding Sex, (Chicago: Science

Research Associates, 1947) and A Baby is Born (M. 1. Levine and

J. H. Seligmann, New York: Simon and Shustexr, 1949).

b. Junior High School Programs
Kirkendall makes mention of the fact that any
course in family living at the junior high school level should
include not only the anatomical and physiological facts in

more detail, but also units on personality, emotions, adjust-

ment and attitudes, inter-personal relations, and the

lypid., p. 4l9.
92y. N. Kolbanovskii, ""he Sex Upbringing of the Rising
-

ion", Soviet BEducation, Vol. VI, No. 11 (September,

Genera v
1964), p. 14.

P3Kirkendall, Sex Lducation as Human Relations, p. 193.
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establishment of values.94 Since many of these topics will
carry over to the senior high school level, it is important
that the teachers have some background in psychology here as
well as anatomy.

Hawail Preparatory Academy in Kamuela, Hawaii, offers
a program for four intensive days to all Grade VII boys and
boys from other grades new to the school. James M. "aylor,
Headmaster and teacher of the course, feels that this con-
centrated course avoids the postponement of answering questions
posad by the students,95 The course consists of lectures, the
showing of Human Reproduction, and discussion periods.

The program in Kansas City, Missouri, also a short and
intensive one for Grade VII pupils (six sessions), uses
televised films as a Jjumping-off point for discussion.96 In
Grade VIII, pupils receive five televised lessonsg, each fol-
lowed by a class discussion. Schools here feel that better
results are achieved with the use of qualified people and the
best aids available; something that ecach school on its own
would be unable to do.

Belmont Hill School in Belmont, Massachusetts includes

in its curriculum a course in ethics for all Grade VIII pupils

94Ibidg, p. 58.

g5 s ~ . L - s R . e
Iretter from James . Tavlor to NAIS, September, 1966
(reprint).

1

96elen M. Cox, "Sex bducation Via Instructional T.v.",
Journal of Health, Physical Mducation and Recreation, Vol.

XXXVII, No. 4 (April, 1966), p. 7L.
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and all pupils new to the school. 2’ .Group discussion is the
primary method used here. The first semester topics include
ego and emotions in order to involve pupils in discussion,
then human relations; the family, social relations and
anatomical facts are covered in the second semester. The
last unit is devoted to a study of the characteristics of man,
as well as manners and etiquette.

The continued attempt at offering a minimum of sex
facts and a maximum of attitude-development concepts at this
level is seen also in the Personal Development course offered
in Columbus, Georgia. Units here include: rweproduction of
living forms, relations with people of the opposite sex, and
family and community life. ‘rhe latter includes a section on

. : I : ¢
moral and spiritual valuesu)8

Hinsdale, Illinois offers a variation of the Georgia
course. The topics in this semester course are: maturity,

adolescence, child development, and the fawmily. It is of

. . . Lo 9¢
interest to note that this course was inaugurated in 1948.
Discussion and films such as luman Growth and Human Reproduction

are now the main tools used.

97Letter from John H. Funk to NAIS, September, 1966
(reprint).

P8Guest, op. cit., p. 16.

?9Kirkendall, Sex lducation as Human Relations, p. 54.



c. Senior High School Programs

A study done by Gribbons and Lohnesloo in 1965

indicated that values and attitudes of adolescents tend to
shift from "idealism" in Grade VIII to "realism" in Grade XII.
Thus, the emphasis in senior high school seems to be on
courtship, marriage, and family life rather than on personal
goals and social activity. Most schools offering such a

course make use of the group discussion method primarily,
making the presence of a qualified group leader here essential;
someone prefervably with a psychology background. Dr. Calderone
herself gives talks to various groups at this level, such as

that given last vear to the students of Blaixr Acadewy,

a e , " 101 , . : o
Blairstown, Noew Jersaey. 1he atmosphere is then set for

)
small discussion groups.

Calderone would also advocate, at this level, a con-
sideration of man in relation Lo his environment as well as
the dynamics of population growth in relation to family and

social planninquloz Needless to say, Margaret Mead also favours

that such an area be included in a course on marriaqe.lo3

[ T

100yarren D. Gribbons and Paul R. Lohnes, "Shifts in
Adolescents' Vocational Values", The Personnel and Guidance
Journal, Vol. XLIV, No. 3 (November, 1965), p. 251.

10lyciter from James Howard, of Blair Academy, to NAILS,
September, 1966 (reprint).
102calderone, Journal of Health, Physical Lducation, and

Recreation, XXXVIIL, 7, p. 27.

remarital Dating Behavior (New York:
Henry Holt and Co., 1959), p. xvii.

103y inston Ehrmann, Preme
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104

Evelyn Duvall would add the term "marital integrity". She

says that "education for marriage cannct work, but it can

n 105 C 1 4-Tia -
Bardis found that a group

make a difference, and it cdoes
having a marriage course registered much higher on the Sex

Knowledge Inventory-Form Y-Vocabulary and Anatomy (Durham,

South Carolina: TFamily Life Publications) than did a group

not having had the course.106 Both groups had been pre-tested

and achieved almost equal mean scores. As further support,

81.1l percent of the unmarried males surveyed at the University

of Geoxrgia said that the school curriculum should include

courses to better prepare the female for her role in the home ., 107
The wost publicized course in family living at the

senior high school level is that offered by the Toms River

Schools in Toms River, New Jersey, taught by Blizabeth Force

since it began in 1940.,108 The course redirects what has been

learned in other subjects, building upon that knowledge in

order to study personal relationships and the family in terms

of cultures of the past and present. Students must learn to

assimilate the experience of the course, analyzing it in order

to find out what is acceptable now, what is useful, and what

104Evelyn M. buvall, "How Lffective are Marriage Courses?"”
Journal of Marriage and the Family, Vol. XXVII, No. 2 (May,
1965), p. 178.

105

Ibid., p. 183.

1061pid., p. 181.

lO/Fred Schab, "Some Attitudes of the Male Undergraduate
Concerning The Female Undergraduate", Journal of Home Lconomics,

Vol. LVIII, No. 3 (March, 1966), p. 204°

100John J Donald Family Living - Course of Study (Toms

A P T EAYARA Y 2N ’.}
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is to be stored until later. Family Living I includes per-

sonality, emotions, attitudes and values, leading up to each

student's forming his own philosophy of life 109 Family

Living II studies the home, marriage, roles of the family
members, divoirce, and its causes.llo The textbook and ac—
companying workbook were written by Force; "Your Family

Today and Tomorrow".
. ~ . C . . . 111

Similar courses are offered in Kansas City, Missouri,
I'IaywaJr:c"l,,l'LZ Bloomfield Hills, Michigan,113 University Lake
N b PR 5 - ' by - N 114 PN g ~ e p— 13 - l,].!)
School in illartland, Wisconsin, and in San Antonio, fexas.
The latter two arce led by neople in psvchology; San Antonio
usaes a family life counsellor from within the school and
lartiand, a nsychiatrist from oultside.

Variations are scen at two other schools. Northfield

School in Last Northfield, Massachusetts, teaches the family

in an elective senior ethics course which, hopefully, will now

become more popular,l“G In "oledo, Ohio, high school students

1097pid., pp. 9-13.

llolbido, pp. 15-17.

11lguest, op. cit., »n. 18.

112yp54.

llJLetter from Marion Goodale, Headmistress and teacherxr
of the course, to NAILS, September, 1966, {(reprint).

Ll&Letter from Joseph B. de Peyster, Headmaster, to NAIS,
September, 1966, (reprint).

lleuest, op. cit., p. 20.

1l6rctter from Ldmond S. Meany, leadmaster, to NAILS, August

26, 1966 (repwxrint).
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study the family through observation of nursery school children

and child—~adult relationships, all of which is followed by

117

group discussion. The teacher utilizes these observations

to point up the principles she wishes to discuss with the
students. The students gain insight into the factors involved

in personality development, as well as the responsibilities

and opportunities of parenthood.ll8

It is not only a course in marriage preparation, then,
that these educators are striving Ffor, but a course to make
students aware of the values and attitudes of themselves and
others. Warren Johnson has said:

Y'hey have been led to believe that a certain age

and some kind of ceremony have gualified them to

Live happily ever after in an essentially delightful
state of loving blissg. Littlce has been said to them
about the endless obligations of marriage...We are
very likely to forget that we ourselves, their parents
and others of an older generation, are the only models
that these Ygung people have to go by in their
marriages. -

Similarly, Mrs. Dorothy Barrier of the Marriage Counselling
Center in Montreal has said: "One only has to work with the
many couples who are having problems in their marriages to

recognize the importance of information on sex and family life

. , . ;12
prior to marrlaqe'.l 0

ll/Ruth M. Rustacd and Pauline B. Reulein, "Child Study in
lligh School", Journal of Home Bconomics, Vol., XXXVII, No. 6
(June, 1945), p. 322.

H81pid., p. 323.

&

1% arren Johnson, op. cit., p. L1138.

LzODorothy Barrier, "Seminar on Sex kducation - Responsi-
bility of the Home, The Church, Or the School?" 21lst Annual
Meeting and Conference of OFPH & SA, October 22-23, 1965 (Mimco-
aranhed) .
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3. Canada

In Canada, for the most part, very little is
presently done in the area of sex education. A survey taken
of all ten provincial systems by the Canadian Education

121

Association in 1964 revealed the following results:

British Columbia offers some extra-curricular sessions,

such as the program in operation in Victoria.

Alberta offers units on the family, personality, and
relationships as an integral part of health, sociology, home
economics and psychology.

Saskatchewan has planned a family life course, but
most schools do not offer it.

Manitoba presently offers units on the family in
guidance and home cconomics.

Ontario offers elective units in guidance and health,
entitled "growing up". All evidence of sex education is
avoided, apart from those efforts of individual boards such
as London and parts of Toronto. Recently, however, the Ontario
Federation of Home and School Associations unanimously recom-
mended compulsory family life education courses at the elementary

level, and in teacher training institutions.t4?

New Brunswick offers nothing.

2 g . . . . . -
l“lCanadJ.an Iiducation Association, op. cit., p. 5.

122nontario Group Urges Compulsory Family Life LEducation
Courses”, The Gazette, (Montreal), March 27, 1967, p. 12,
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Nova Scotia offers nothing, apart from a f£film shown

after school by a few institutions.

Prince YXdward Island offers nothing.

Newfoundland offers nothing.

Most "courses" which are authorized by individual city
or town boards in some provinces consist of simply a few lectures,
or films, given by a progressive teacher or outside speaker.
They are usually offered after school and on a voluntary basis.

. . i . - e . i ]
is . B 2 1N 1, nmebhecc; 2AS! 2y, ax] ;
This 1is the case in Chicoutimi, Quebec; Leaside, Ontario:;

- 124
and Toronto,

Nanaimo, British Columbia; Ottawa ™" Ontario;

. . 125 L. 196 e . . - ,
VlCtOIlal"J and VancouverlzG, British Columbia. Prince Albert,
Saskatchewan, through courses for parents, has been attempting
; ey . e ) - L2 oo , :
to outline a course for students.™ North Yoxrlk, Ontario,
offers a course entitled "Pamily Living" to students in the
Grade XII general course of study and for Grade X practical
. 128
qlrlsel

In London, Ontario, students in Grade XI receive lectures

during school time. 'The groups are separated by sex and led

by a qualified physician. The course is based almost solely on

123Canadian Iducation Association, op. cit., p. 10.
124callwood, op. cit., p. 3.

1261nterview with Mrs. Runa Woolgar of the PFamily Life
Lducation Council, Montreal, on September 1, 1966.

127canadian niducation Association, op. cit., p. 1l.

1281pid., p. 16.
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129

questions asked by the students. It encompasses the

anatomy and physiology of sex and the psychology of sexuality

as an integral part of the regular health course.130

In St. Catherines, Ontario, a course at the Grade IX
level was launched in 1965-66, under the direction of the

physical education department. Six doctors are used as guest

speakers.ljl

The Winnipeg schools are currently working towards the

setting up of a family life course, under the direction of

Harrxy . Guest, Director of Guidance,l32 At the present time,

individual school counsellors give family life units in guidance

(a subiject for credit in Manitoba) and engage speakers. The

School Board also sponsors a course for engaged COHDlGSalBB
Quebec City announced recently that the health department

would be showing a film on venereal disease to schoolchildren,

in order to better "educate children to the dangers and

"134

importance of a medical examination' - a beginning.

l29Rinch, QQzﬁqito, b. 6.
1301pida., p. 13.

13 ‘I T. Peer, Report of the Committee re Sex Lducation

in the Schools, as submitted to the Board of Education for the
City of St. Catherines, Ontario, May 3, 1966, p. 1.

l3ZLnLer1m Report to the Winnipeqg School Board of the

Interprofessional Study Committee on Family Life Tiducation,

May 3, 1966, p. 2 (reorint).

133PL051F op. cit., p. 37.

134uschools to Show VD Tilm", I'he Montreal Star,
September 27, 1966, n. 20.



42.

Arnold Chapman, President of the Quebec TFederation of
(English) Catholic Home and School Associations, recently
reported that family life education and human relations is

becoming integrated with religion, which more and more is taking
135

the form of a course in moral ethics in these schools. This

course has received almost full parental affirmation.>30
The only formal course presently offered in the Montreal

area is taught by Geoffrey H. Merrill at Lower Canada College

to boys in Grade VII. The boys receive one forty-minute

period per week in "lHuman Relations", when they are taught

anatomical and physiological facts and may ask questions. “here

is no specific text; a list of towics is followed for which

verbal and visual explanations are givenalBF The aim of this

course is "to impart and develop sound gttitudes toward sex

and life in qeneral”.l38 At this age, however, the course is

more one of sex instruction than family life education.

Generally speaking, Canada must be found to be lacking in

a comprehensive Family life education progranm.

4. Sweden
The course of study in Sweden is designed first,

to complement that instruction given in the home; second, to

135u1cave it to the Kids' No Bigotry", The Montreal Star,
Octobexr 24, 1966, p. 27.

136Conversation with Myr. Chapman, Octobexr 11, 1966.
137Merrill, op. cit., p. 44,

1381bid., p. 48.



incorporate society's demands on the life of the individual;

and third, to provide for the best development of the individual
himself,139 It is a compulsory program in the nine-year
Comprehensive school,140 traditionally taught by the class
teacher since students generally have the same teachexr for

three years.

In the lower department, students aged six to ten discuss
how and from where children come, how the sexes differ, and the
family. Middle department students to age thirteen study plant
and animal reproduction in nature study, human reproduction in
detail, puberty changes, and some of the moral implications.
The moral element is further emphasized in the upper department
through discussion, films, and cquestions, along with topics
such as venercal disease, abortion, sexual aberration, and
contraceptives. Problems of heredity, sterility, and the meno-

. 4 : . . ) 141
pause are discussed in the elective higher secondary school.

It is evident, then, that the family, dating, courtship,
and marriage are not emphasized as much as in North America.
Although it is said that psychological, sociological, and moral

aspects are dealt with, no actual moral code is prescribed

13%mnne p. McCreary, "Sex Education in Swedish Schools”,
Canadian EBducation and Research bDigest, Vol. IV, No. 3
(September, 1964), p. 228,

140Letter from Amanuens Jonasson of the National Swedish
Board of Education, September 26, 1966.

141as outlined by the Roval Board of ILducation, Handbook
on Sex Instruction in Swedish Schools (Stockholm, Sweden:
Roval Board of Lducation, 1964).
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apart from abstinence of adolescent sexual relations. 42

Students say that instead of this, the teachers should be ac-
knowledging the fact that relations happen and present a
relevant moral code.143 Consequently, along with others,144
Professor Joachim Israel of the University of Stockholm believes
that problems are arising due to the lack of teaching in the
area of responsibility and attitudes.t?® whe Caroline Institute
in Stockholm has now begun a major attitude study.146 Also,
since the course teaches that no contraceptive is fail-safe,
adolescents are frightoned of them; a fact which has added to
the recent rise in illegitimacy and venercal disecase in Sweden.
Teachers pose vel another major problem in that many are gstill
too embarrvassed to tcach the subject. Hence, many children
may receive none for three vears or more of their school lives.
The Royal Board of Education in Stockholm is presently plan-
ning a program whereby specialists would travel among the
schools and provide skillful sex teachinq.147
Thus, Sweden is not without its problems. As Mary Calderone

has said, "the younyg have confounded instruction in method with

142yccreary, Canadian kducation and Research Digest, IV,
3, p. 229. o

1435, Robert Moskin, "Sweden's New Battle over Sex", Look
Magazine, Vol. XXX, No. 23 (November 15, 1966), p. 42.

14450nasson, op. cit.
1 ac . ‘ .
J‘-‘5rkfiosk:1.n, op. cit., p. al.,

1461pia., p. 40.

147;9£§¢, P. 39.
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However, Amanuens Jonasson of

encouragement to practice”.
the National Swedish Board of Education has indicated that
attempts are now being made to revise the course and fit the

sex information into a framework of real morality and ethics.l49
A beginning has already been made in this area with the in-
corporation of a new texthook, Road to Maturity (Asklund and

Wickbom),150 which deals with sexual questions from bhoth

psychological and physiological viewpoints. Until now, students

SWQ@%%E_%?hQQ&E°lSl This book, an excellent resource for
teachers, is perhaps the most complete book for teachers which
has been printed on the topic. However, it relies solely on
the teacher's presentation; the students had no text of their
own until this year. Revisions, then, are not just being

"discussed"” in Sweden, as one finds in many otlther systems.

5. West Germany

West German schools, generally speaking, ignore
sex instruction, the exception being the schools of Berlin.
Since October 1, 1959, the Berlin schools have given the topic

a thorough treatment. 152

148Mary S. Calderone, "Sex-Health or Disease?" Journal of
School llealth, Vol. XXXV, No. 6 (June, 1965), p. 254,
14950nasson, op. cit.

5 - . -
150ugax mexthook for Youth", The Times Bducational Sup-

plement, no. 2649 (February 25, 1966), p. 549.
151lRoyal Board of fiducation, op. cit.

157 . .
l32',1."heociore Huebener, EEQW§EQQQ£§MQ§HW@§ﬁmgggmﬁﬂl (New
York: New York University Press, 1962), p. 154,
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In the Grundschule, family life (Grades I and II) the
relation and roles of family members (Grades III and IV), and
reproduction based on living plants and animals (Grades V and
VI) are discussed. The Oberschule treats a different area
during each year: Grade VII students learn sexual and asexual
reproduction through the breeding of chicks, Grade VIII students
are taught the reproduction of man, and students in Grade IX,
maturity (menstruation, pregnancy, venercal disease, etc.).

In Grades X and XI, more is learned about venereal disease and
birth control, while heredity and eugenics are discussed in
Grade XIT. 93 TFf a child attends a terminal vocational school
for the last three grades, more time is spent on maturity in
Grade X, problems of the adolescent in Grade XI, and marviage
preparation in Grade w94

All topics are integrated with the programs in biology
and hygiene, thus the moral aspect is left to the discretion of
the teacher. One of the aims, however, unlike Sweden, is "to
build up in the adolescent a sense of responsibility toward
himself and future progenyslS5 One may assume, then, that
perhaps more of the moral aspect is included here.

Hornick points out that the tasks of an adolescent are:

(1) separation from one's parents, (2) definition of one’s
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sexual role, (3) creation of a value system, and (4) selection
of a vocation,156 All but the last are bound up with sexual
and emotional behavior, attitudes, and feelings, but all are
necessary for maturity. The only one which the schools seem
to be even vaguely concerned with is the last.

Mindful of this, various people and groups have proposed
programs in the area of sex education. The Canadian Medical
Association in 1964 recommended three-stage sex education in
the schools.127 Elementary pupils (Grades IV, V and VI) were
to receive anatomy and physiology, Grades VIII and IX puberty,

\Yd

and Grades X, XTI and XIT¥ pregnancy. Dr. R. A. H. Kinch of the
University of Western Ontario has suggested that biological
facts be taught by the physical education teacher in elementary
school, while ithe high school offers a more detailed study

presented by a physician, followed by discussion groups on

marriage and family life in the terminal year led by someone in
i . . 158
psychology; a counsellor or nsychiatrist. lle says that one
must appeal to the teen-ager's "fierce, inherent idealism.
Place the information before them, point out the alternatives
and problems and we must hope that in his own environment this

voung person will make the right decision."+%? 1In order to

demonstrate the real needs of adolescents, he presents a list

156Calderone, Journal of School Health, XXXV, 6, p. 255.
157¢ca1ivood, op. cit., p. 4.
lSSKinch, op. cit., p. 13.

1591pid., p. 14.
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of questions which were submitted to him by girls in Grades

X and XI.

TABLL 4

QUESTIONS SUBMITTED BY GIRLS IN GRADES X AND XI

Topic Number of Questions
Obstetrical and Gynaecological 90
Sex attractions and personal 82
Contraception 30
Sex 'echnigue 29
Venerceal Discase 15
Male Anatomy 7
Tampass 5
Masturbation 3

TOUWAL 261

from Kinch, op. cit., p. 16.

A survey was also done along these lines at a mid-western high
school in the United States, where questions asked by both boys
and girls in a senior high family-living course were tabulated.
(See Table 5). It is of interest to note that in this study it
was found that twice as many questions were asked by the girls

as by the boys, indicating either a greater need of under-

standing or a greater curiosity among the girls.
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TABLE 5

AREAS TROUBLING TEENS A5 INDICATED BY QUESTIONS
ASKED DURING A COURSE ON FAMILY LIVING

Topic Proportion Questioning

Boys (%) Girls (%)
Interpersonal relationships 21.4 21.2
Dating problems 19.5 17.3
Marriage problems (budget, etc.) 3.8 11.8
Sexual information 13.2 10.7
Petting and kissing 7.6 10.6
Ethical sex problems 19.5 6.8
Role of parents (in personal affairs) 1.9 9.2
Lack of factual information 4,4 5.0
Lack of intexvest in opposite sex 2.5 0.3

from D. S. Arbuckle, Pupil Personnel Sexrvices in American
Schools (Boston: Allyn and Bacon, Inc., 1962),p. 69.

The figures on these tables would seem to indicate the need by
students fox discussion, not only of purely sexual matters, but
matters concerning the whole realm of sexuality. One can

clearly see, then, why those proposals of courses previously
mentioned have been made. The outline proposed by Helen Manleyl60
follows the pattern set by Kinch and others, with the exception
that she would begin such education in the junior elementary
grades, stressing cleanliness, wholegsome attitudes, and dif-

ferences between the sexes. She would also include here visits

l60Helen Manley, "Sex Education: Where, When, and How
Should It be Taught?" Journal of Health, Physical Education,
and REcreation, Vol. XXXV, No. 3 (Maxch, 1964), pp. 23-24,




to zoos, animals in the class, and easy access to reference
books.

These proposals have arisen from, and have been followed
in, many successful programs. Perhaps in the near Ffuture more
will be heard of programs, both successful and unsuccessful,

as we learn to adapt to the needs of the community and the

children within it.

D. The Methods
Closely correlated with the variation in programs
is the variety of methods used to effect instruction of this
nature. Kirkendall aptly expresses this problem.
No single method is best for cvery
situation, nor should one method be
used exclusively. Variations and
adaptations will be determined by
the needs, personnel, and unique
characteristics of each school and
community.lbl
e suggests that the most common approaches are the use
oF outside lectures, the provision of films or reading materials
with or without accompanying instruction, individual instruction
and counselling, and group discussion based on questions and
answers, 102 Kirkendall, along with PDeryck Calderwood, is

clearly in favour of small group conferences or discussions at

the high school level,l(’3 Calderwood later savys that books may

L6lgirkendall, Sex Education as luman Relations, p. 149.

L62ypid., p. 150.
163y a5ter A. Kirkendall and Deryck Calderwood, "Changing

Sex Mores and Moral Instruction”, Phi Delta Kappan, Vol. XLVI,
No. 2 (October, 1964), p. 68.
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provide a basis for these discussions. "Internalization of
the facts and viewpoints comes through relationships and
discussion with their peers."164 Furtherxr, he states that:

The kind of group experience described serves

as a sounding board for the participants’

ideas and plays an important part in the testing
of their tentative viewpoints, the sharing of
convictions, and in the hammering out of per-
sonal codes of ethics. We need to give attention
to multiplying opportunities for young people
which enable them to have meaningful and signif-
icant relationships with their peers.

Arbuckle166 is of the opinion that no school program is
complete without some form of group qguidance classes where
children can discuss personal problems, including those of a
sexual nature. Kirkendall would add that these discussions
must cut across age and sex lines and should be approached in
much the same manner as are other subjectsalﬁ7 T'een—-agers
themselves also favour this method.168

Other adherents of the group discussion method are Merrill,169

Lodperyck Calderwood, "The Next Generation", The Humanist
(Special Issue), June, 1965, p. 92.

L66arbuckle, op. cit., n. 67.

1671,6ster A. Kirkendall, remarital TIntercourse and

;ngrporqonal_Rclagaogﬂqlna;‘"}“WL59a10h7
Julian Press, Inc., 1961), p. 252

tudy (New York: The

]GEDCVVCP Calderwood, "Adolescents Views on Sex Lducation’
Journal of Marriage and the Family, Vol. XXVII, No. 2 (May,
1965), p. 7 (reprint).

169 1errill, op. cit., p. 48.



Rubin,170 Avery and Weinzirl,l71 the latter advocating some

previous use of visual aids as a basis for discussion. Mrs.

Runa Woolgar,l72 along with Dr. A. A. Adkins,l73 feel that

discussions should be used, but as long as the leader is an
experienced counsellor or other person trained in group leader-
ship. Physicians or teachers of biology, physical education

or science may be called in fcr special lectures if needed,

they add, but not to take the responsibility of the whole course.
This would perhaps suggest a team teaching effort. Mrs. Woolgar
woulld further recommend the series by Gage, entitled Health and
Personality Development as a basis for all qradesnl74 The
series is authorized in Protestant Quebec, but is as yet un-
used, and would mean integration with the present health program

in the junior high schools (now defunct in many schools due to

subiject promotion). A similaxr approach has been suggested by

170Rubin, Journal of Marriage and the Family, XXVII, 2,
». 189,

Y710, Weinzirl and Curtis €. Avery, "Social-llygiene
Lducation in Oregon®, The Journal of Iiducational Sociology,

Vel., XXII, No. 7 (March, 1949), p. 433.

L721hterview with Mrs. Runa Woolagar of the Family Life
bducation Council, Montreal, September 1, 1966.

1731nterview with Dr. A. A. Adkinsg, Chairman, Department
of Guidance and Counselling, Taculty of Education, Macdonald
College, September 26, 1966.

174 Runa Woolgar, "Brief to the Royal Commission of Incuiry
on LEducation"”, 1961, p. 3 (copvy from her files).



the Quebec Federation of Protestant Home and School Associations,175
At the senior high school level, Landis would advocate

similar methods, but integrated with biology or another science

course.l76 Reverend Caulfield would use philosophy or ethics

as the basic course.l77 Most educators, it seems, favour co-

educational group discussion along with one or another of the

conventional methods in high school,178 such as films, speakers,

questions, projects, or checklists (e.g. Mooney Problems Check-

list or the Sex Knowledge Inventories - Form X or Y).179

The use of outside or qguest speakers appears to be the
method found most beneficial in the elementary schools, with
the sexes seqreqated,lgo At this age the facts are usually
most important, for few oninions will have been developed. Thus,
the speaker may be a physician, vphysical education teacher, or
other teacher with a biology or anatomy background. Baruch

would include for this age a comparison of the facts with the

L7545 outlined by Mary Kucharsky, Report of the Tamilvy

Life Committee (Q.F.P.I. & S.A., November, L1965).

Y76carney nandis, Sex in bevelopment (New York: Paul B.
Hoeber, 1940), p. 228.

177Caulfield, op. cit., n. 6.

Y78y, n. Glass and Charles L. Campbell, “V.D. Education:
A Comparison of Programmed and Conventional Instruction”,
Journal of School Health, VOLl. XXXV, No. 7 (September, 1965), p. 327,
179 irkendall, Sex Bbducation as Human Relations, p..198.

180y cater AL Kirkendall, "Principles Basic to Lducation
for Marriage and Family Life", Marriage and Family Living (now

the Journal of Marriage and the Tamily), Vol. ¥, Fall, 1949,

p. 132.



54.

fam:z—lsies,""81 so that misinformation mav be more easily dis-
pelled. "Bring out the old. Set it beside the new. "182
Thus, it appears that the speaker remains central in
elementary schools, questions being the only form of student
participation. In high school, however, the students scaem to
become progressively more involved, with the leader (teacher,

counsellor, or psychiatrist) assuming a more indirect role.

L. The Teachers
Although there are manv opinions as to who should
teach a course in sex education, most educators agraee on
certain basic qualities which are needed by the teacher. These

qualities are expressed by Kirkendall as the ability to talk

[ S}

freely and frankly with children,lg; a genuine liking for and
belief in children, a fund of good -judgment and common sense,

a sense of humour, emotional stability in one's own living, a
‘'wholesome home and family life, a wholesome attitude aboult sex
and sex education, and a balanced viewpoint with respect to sex
behavior,lB4 As well, he would add that the teacher must be
professionally prepared, preferably in psychologv-qguidance with
some biologv, sociology, and knowledge of religious and cultural

(954
beliefs of the neiqhbourhoodolgg Havighurst says that a program

181Baruch, op. cit., p. 93.

L821pia., p. 95.
l83Lester A. Kirkendall, "Should We be TFrank with Teen-

agers?" reprint through §9§9£qu“gqggggggggg, 1962, p. 1.

184Kirkendall, Sex Lducation as Human Relations, pp. 181-185.

N

185 . . . - . .- ) . - . - ~
L85k rkendall, Marriage and Family Living, IX, TFall, 1949,
m 1239
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would then take the form of a counselling relationship, with

the teacher freely available to the students, +80 Altogether,
this would indicate that the course should be under the

direction of someone within the school, preferably in the
guidance department, who can draw upon outside specialists as
resources; people such as physicians, psychiatrists, health

or welfare workers, clergymen, and social scientists. Kirkendall
flatly states that "in no case should the program be turned

over to such persons. Sometimes they can assist in teacher
preparation (but)...the resources they offer should be used as

W87 1838

an integral pavt of the school program. Calderone,

189 191

189 . 190 - - . .
Y'ame, strain, ( and Woolgar, also express this view.

Certain programs, as previously mentioned, do advocate
the sole use of outside specialists. These, however, seem to
be few and far between. Still others, according to ldelen Manley,
say that the course should not be under the direction of a

specific department, but instead should be presented by anyone,

. . : .. \ . qaea o 1920 L .
either in the school or outside, who is qualified. This view

190kirkendall, Sex Bducation as Human Relations, p. v
(Introduction),

Y87 pia., p. 143.

ldBCalderone, reprint from the PTA Magazine, October,
1965, p. 4.

T a0 . i, =
H%ame, p.A.P.r. Peachers' Magazine, XLIT, 209, p. 32.

( . 4 .« - . - L E oI o
l)OFrances pruce Strain, Sex Guidance in TFamily Life

Bducation (New York: The Macmillan Company, 1942), from p. 1 on.

191 yynterview with Mrs. Woolgar, September 1, 1966.

J-92Eslemlev, op. cit., p. 24,
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is also held by the Reverend Father Stanley Drummond of Loyola

College, Montreal, expressed when speaking this year at the

. . . . . . C
Provincial Association of Catholic Teachers' Annual Conventlon,l)3
by Walter R. Stokes, a teacher of sex education in the United

States,194 and by the Quebec PFederation of Protestant Home and

-
School Associations.t2?

In 1949 Warren Johnsonl?® was quoted as stating that a

physician should present this material since the anatomical aspect
seems to be needed by this age. This position is later supported
by Paul Woodrinq.197 On the other hand, the survev taken in
British Columbia indicates that this should still be the ve-
sponsibility of the class teacher cr cven the school nurse:

preference again to resources within the school, as vecommendod

98 . o . e s
by 151 out of 182 replies.,l‘)k This would agree with the findings

. C
of Warren Johnson and HMargaret Schutti9) from their Maryland

gquestionnaire, and also with the results of the poll of the

Q7 - . ] . . .
1“3”Tcach Sex Well or Not At All", The prontreal Starv,
October 29, 1966, p. 17.

194 . , . . AN W
Walter R. Stokes, "Sex Education of Children", Advances
in Sex Research, p. 59.

g5 . .
l)bKucharskj, op. cit., p. 2 of recommendations.

19650nnson (Wwarren), op. cit., p. 148 cites "Russia Takes

A New Line on Sex", U.S. News and World Report, July 22, 1949.
a .
¥7pau Woodring, "What is Sex WHducation?"” 'The Education

Digest, Vol. XXXI, No. 7 (March, 1966), n. 4.

(' e
198yccreary, fhe B.C. Teacher, XLITI, 4, p. 165.
i99Warren R. Johnson and Margaret Schutt, "Sex Lducation
Attitudes of School Administrators and School Board Members",
Journal Of School Health, Vol. XAXVI, No. 2, (February, 1966),

p. 67.
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National Congress of Parents and Teachers in 1960, 200 Upon
implementation, howevef, a definite problem arises; teacher
preparation. The program begun in Vancouver failed due to the
lack of cqualified teachers and has now returned, but under the
direction of physicians.zOl

It seems, then, that the most important factor to be
considered by anyone planning a program of this nature is who
shall teach it. A few states have commenced teacher training
programs, but these are only a beginning. The University of
Utah, Salt Lake City public schools, and the Mormon Church are
co-operating in an all-out effort to prepare young people for
constructive marriage and homemaking, and teachers for an
integrated program in the schools, in church, and in community
activitiesg202 As early as 1934, Yemple University in Penn-
sylvania began a formal in-service training course in social-
hygiene education for nurses, teachers, and other interested
personsa203 In 1939, Rutgers began this type of course, along
with State Teachers Colleges in YWrenton, Paterson, and Newark,

204 . " . . .
New Jerseay. 4 Since then, others have begun, but it is next

200"SQX Iducation Has a Place in Junior, Senior High
Schools®”, he Nation's Schools, Vol. LXV, March, 1960, p. 94.

2OlInterview with Mrs. Woolgar, September 1, 1966.

202yapel G. Lesher, "Rditorial", The Journal of Iducational

=

Socioloqgy, Vol. XXIL, No. 7 (March, 1949), p. 429.

203yapel G. Lesher, "Bducation for Family Life", The
Journal of Educational Sociology, Vol. XXII, No. 7 (Maxreh, 1949),

p. 441,

A
20%1pia.
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to impossible to calculate what their effect has been, or how
many teachers are actually putting their learning to the test.
As Mabel Lesher has said:

Many vyoung graduates from teacher-training
institutions today are familiar with content
materials for a program of education for family
living, bhut they are totally unacauainted with
essential methods, procedures, and cautions for
practical application in the classroom or in
individual conferences.<’-?

Yet Arbuckle adds that:

No teacher is doing a professional job if he does
not do something to help the child to solve these
problems. The day of the teacher as an isolate
from the vealities of life, if ever there was such
a day, has lonqg since passoed.,®V?

. The Plan
"Planning is that nhenomenon that anticipatos,

pronoses, and nrojects those activities that should vesult in

_ . . . 207
the exploration of educational frontiers.”

A curriculum, then, as defined by iilda "Taba, is a "plan

- . 20¢ , . - ;
for learning’ 04 where botli the learning process and the develop-

ment of the individual have bearineg. senerallv speaking, a

curriculum encompasses all the learning opportunities provided

?0%Lesher, The Journal of kducatiomal Sociology, XXTT, 7,
p. 430.

206, .
“OGArbuckle, op. cit., p. 70.

207Raymond 1. latch and Buford Stefflre, Administration
of Guidance Services (Englewood Cliffs, New Jersey: Prentice-

Hall, Inc., 1965), p. 38.

2 ‘ . ) - .
“08H11da Taba, Currlcuyq@upevequmgggi‘mébeory and

(New York: farcourt, Brace and World, Inc., 1962)




by the school; "it is the actual experiences provided pupils
by the school for the realization of goals”.209

Hatch and Stefflre hold that several factors in logical
sequence must go together to constitute the planning process:
the presence of a need, an analysis of the situation, a review
of alternate possibilities, and finally, the choice of a course
of action.ZlO The need may arise from any of the numerous
situations or factors, but the source may influence the urgency
for action. 7The need in the area of family life education has
heen previously discussed. In analyzing the situation, the
stated need must first be clarified, all pertinent data avail-
able must be reviewed, objectives must be established and
appropriate staff involved. “here must be maximum involvement
of the appropriate personnel to insure tnat the best thinking
wiil be brought to bhear on the analysis and that alternatives
are explored in detail. Once chosen, the plan must be followed
by all concerned in order to be effective,211

The above would indicate, then, that some preplanning is
essential, in the way of suggestions, ideas, illustrative plans
and examples. However, there should not be rigid prescrintion
in the form of detailed outlines, rigid time allotments,

specified lectures, required experiments, and uniform tests; at

209Ju Galen Savylor and Wm. M. Alexander, Curriculum Plan-

ning For Modern Schools (New York: Holt, Rinehard, and Winston,
Inc., 1966), p. 273.

210yateh and Stefflre, op. cit., p. 36.

2111}:)i§£:., pP. 37.
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least not until some experimentation of the plan has been done.
Thus, one must first determine what the objectives are, then
plan the learning activities. In some cases, once the learning
activities are explored the objectives may become redefined or
more clearly focussed. This is usually accomplished with the
aid of the pupils themselves while being permitted to choose
from among alternative kinds of experiences approved or offered
by the teacher. The scope of these experiences, activities,
the purposes and policies of the curriculum and the evaluation

of the program should be compiled by the efforts, as appropriate,
. . ., ! . . 212
of all groups concerned; community, faculty, and pupils.
'aba states that the celements of all curricula consist

of: a statement of aims and of specific objectives, sone

selection and organization of content, implications of certain

patterns of learning and teaching ("either because objectives
. ) , . . . wy 213
demand them or content organization requires them™) and a

program of evaluation of the outcomes, Savlor and Alexandex
would add that a curriculum must also reflect adegquatcely and
maintain balance among the aims of the achool itself. Thoy
further hold tnat the curriculum must promote continuity of
experience while at the same time remaining flexible enough for
adaptation to particular situations and individuals.

in order to incorporatce these eleoments, Taba has developed

212Saylor and Alexander, op. cit.,p. 244.

2L3Taba, op. cit., p. 10.

214Saylor and Alexander, op. cit., pp. 254-256.
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certain criteria to be used in the design of a curriculum
plan:
1. Diagnosis of needs - e.g. gaps, deficiencies,
and variations in background,
2. Tormulation of objectives - e.g. concepts to
be learned, attitudes and ways of thinking to
be developed or strengthened, habits and skills
to be mastered,
3. . Selection of content - i.e. specific facts,
ideas, and overarching concepts,
Organization of content,
5. Selection of learning experiences,
6. Organization of learning experiences,
7. Determination of what to evaluate and of the

215

ways and means of doing it, and,

8. Check for balance and sequence of content and
activities for internalization of Content,216
These criteria will be implemented by the researcher.

It appears that many of these steps are interdependent.
Specific objectives will, in many cases, be derived from the
larger objectives of the school. The objectives will then
dictate the content to some extent, and will be implemented on
the basis of the selection and organization of learning ex-—

periences. Selection and organization of content will involve

215 .
“13Taba, op. cit., p. 12,

2L07pid., p. 378.



62.

some consideration of sequences in learning, which is made more
difficult by the continuing conflicts about learning theories,

goals of culture, and the role of the individual in that

culture.217 This interdependence is illustrated by Taba in
the following manner:218
objectives
7
Z//// V\\\\
. b -
subject , B v method &
matter \ 7~ organization
Y?\ /7
AN P

evaluation

Inﬁerrelationsihps such as these are indicative of certain
balances. TFor cxample, analvsis of objectives must balance
with the planning of the units. An increment in content must
also be accompanied by an increment in powers of comprehension
and skills, values and ideas being learned. Content must also
be balanced by the psychological and physiological demands of

: 219 . 0o co
the students. That is, a deisgn must not be wholly child-
or subject-centered. Some content must be dictated while some
arises from the needs of the students.

Arising from these elements and criteria as stated is a
conceptual framework, or a way of organized thinking. Any such

design must inc¢lude: what the curriculum consists of, what its

A 1pid., p. 7.
#Prpia., p. a25.
rpid,, p. 414,
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important elements are, how they are chosen or organized, what
the sources of curriculum decisions are; and how criteria and
information from sources are translated into curriculum
decisions.zzo This design or plan should be such that it can,
ne readily translated into a workable curriculum guide. Hence,
each design must be planned with one subject, one core, or

one level in mind. In choosing such a unit, the character of
the content must be considered. Certain subjects lend them-

selves to broad fields, social process, or the activity

221 , . .
approach, but other factors muslt also be considerod, such
as scheduling, instructional materials, and staff talents.

family living, now a couwpartmentalized subject in many areas

, e delae e . IR o : 222 ST
beocause of these factors, igs an excellent cexample. it is
not taught in orxder that students may meet life demands. It
fails to teach for transfer of thought and for active connection
between ideas and facts in different fields; a function of a

: o 223
aqood core curriculum.

The lack of prepared teachers and the attitudes
of the community and society appear to be the prime reasons

for the apparent scarcity of sex education programs. Of those

2 ..
“ZOIbldo, p. 420.

221

see Taba, op. cit., pp. 389-408, for a full discussion

of these curricula.

2o - -
“Ibid., p. 390.

2231pid., p. 441.
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schools which do offer such courses, the main weakness, aptly
expressed by Kirkendall, is that most are not giving sex
education in its broadest terms; the program could be more
accurately labelled either "reproduction education" or "moral
, e g 3 11 224 Ul s " . i . 1} > , i
instruction”. 'hey are mainly "telling" or "giving" courses,
with very little chance for the students to learn about inter-
personal associations through discussion and exchange of ideas.
Thus, their primary aim is not the furthering of healthy
interpersonal relationships, but to insure against moral
"o 1l 225 - . o ? " :
disaster". Kirkendall feels that "the essence of morality
lies in the quality of inter-relationshins which can be estab-
T 3 1l ne . I . 1" 226 [ o . q o oy o o~
lished among pceople”., 1'he scope of a sex education program,
he says, should include the biological, social and health
aspects as well as personal adjustments and attitudes, sex in
interpersonal associations, and the establishment of values.
Dr. Herbert Bauer also recommends this, and would add etiguette
- £ e - - 1 - . PR s 3| s ] 228
as a further topic in senior high school.
In planning a program, then, one must keep in mind certain

basic criteria, as expressed by Blizabeth TForce. There must

224 . " o D e .
224 6ster A. Kirkendall, "Sex Education”, SIICUS, Dis-—
cussion Guide No. 1 (New York: SIECUS, October, 1965), p. 2.

“221bid., p. 3.
226 . ; " . .
”ZbLester A. Kirkendall, "Searching for the Roots of Moral
Judgements®, reprint of a paper written for SIECUS, 1966, p. L.

227, . S - ar . . e .
““/Klrkendali, SIECUS biscussion Guide No. 1, p. 6.

228jjerbert Bauer, "Teen-Age, Who is Misbehaving?" Journal
of School iealth, Vol. XXXIV, No. 8 (October, 1964), p. 356,
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first be a feeling of responsibility and acceptance by the
school authorities, coupled with parental interest and co-

operation. ‘There must also be well-prepared and able family

life teachers as well as understanding and co+~operation among
other faculty members. Lastly, there must be an hospitable

climate within the school, such as one finds in the family

relationships room in the Toms River High School in New Jersey.”

...1lTf we are able to free some individuals from
neurotic qguilt feelings about sex and if we can
utilize scientific resecarch to stabilize even a
few apparently unsuccessful marriages, some good
has been served. None of thesgBSdmirable designs

is achieved through ignorance.
Certain schools in the CGreater rontreal area have begun

'

to talke notice of this line of thinking and the vast amount of

literature on the subject. Recently, parents have been informed

of trial programs in the Yown of Mount Royal, Willingdon area,
. ) 231 i 4 . : C .

and St. Lambert 31 through local Home and School Associations.

No parent as vet has refused vermission for his child to take

part in the programs. Usually, the program consists of a

series of lectures and films given by the school doctor and
nurse to boys and girls respectively at the Grade VI level. It
is a beginning.

o one can say that this is the answer for many paradoxes

remain yet to be solved. The question arises as to why Sweden

229, . . .
))GUQSE, op. cit., n. 25.

230”Editorial“, Journal of the Mmerican Medical Association,

vol. CXCVII, No. 3 (July 18, 1966), p. 214.

2 . , e s .
“31"Parents See Sex Films", The Montreal Star, November 30,

1966, ». 1l6.
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should now begin to guide their children away from permissive-
ness and later marriages, while the United States guides
children towards later marriages. Both trends seem to bhe
based on some sound obscrvations of contemporary society.
Also, venereal discease instruction in Sweden has not decreased
the rate of V.D. in that country.

Paradoxes such as these indicate that there is still

much confusion and sharp differences of opinion among

both experts and lay people regarding the goals,

scope, methods, materials, and evaluative procedures

that qugld be included in sex education for modern

youth, <~

The above statements scem to indicate that any program
must be planned around the nceds of the community and its

children. PFollowing is a proposal for the schools of HMontreal,

recommended after a careful analysis of their necds and wishes.

~ -

32 , . . . o . .
““lloward S. Hoyman, "Impressions of Sex Iducation in
Sweden", Journal of $School Health, Vol. XXXIV, No. 5 (May,
1964), p. 216.
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CHAPTER TII

RESEARCH PROCEDURE

Research Design and Methodoloqy

The design consisted of the administration of a question-
naire to parents whose children attend the Protestant schools
of dMontreal. The questionnaire was mailed to a random groun
of marcnts having children enrolled in oarades VI to IX in-
clusive, since thesce parents, the most affected by the results,
were presumably the most responsive.

Although a follow-un was attempted, vesponse was not
expectaed to be one hundroed percent. ‘This was perhaps a minox
source of error, unless one entire group of people failed to
respond whose answers might have affected the results. In this
case, a more major nNon-response biasl could bhe evident.

Since no statistical technicuzs were employed, the format
of this study is more one of descriptive research ("what
is”z). rather than a pure statistical studyvy. According to
Borg, uses of descriptive research include guestionnaire or

interview studies, preliminary surveys to the use of more

L, a. El-Badry, "A Sampling Procedure for Mailed Question-
naires", Journal of the pmerican Statistical Association, Vol. LI,
No. 274 (June, 1956), »n. 2009.

2 ) . ; ) ) .

“Walter R. Borqg, Educational Research: An Introduction,

(New York: David McKay Company, Inc., 1963), pp. 202-203.
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objective research, observational studies, educational cur-
riculum planning, and evaluation and improvement studies such
as follow—ups.3 This is similar to uses outlined by TFestinger
and Katz,4 throughout their book.

A proposed program for the Protestant schools in the
Montreal area was developed, based on the results of the question-
naire, recommendations made by educators in the field, experi-
ence from existing programs, and proposals presently being
made by the Family Life Committee of the Quebec Federation of
Protestant Home and School Associations. It also included the
rescarcher's recommendations for cortain films and books which
seem o be among the most highly regarvded, Judging by their use
in current programs.

The vescarcher did not intend to plan a currviculuwn, but
sinmply to nropose a curriculum plan or Lo provide the "advance
arrangenent of learning opnortunities for a narticular population
of learners".” Doveloping from this, a curriculum guide ox
written curriculum plan was outlined in order to aid others in
the development of the curriculum in the learning situation®.®

Following is the rescarcher's conceptual design, upon
which a program of family life education in the Protestant

schools of Montreal was hased.

3Un(i e DP. 203,

L. - . . o e ) . P -
Yeon Festinger and baniel Katz (eds.), Research Methods

in the Behavioral Sciences (Mew Yoxrk: The Drvden Press, 1953).

5 - N S * e
Savlor and Alexander, on. cit., ».

5

®Ibid., p. 6.
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TABLL 6

RESEARCHER'S CONCEPTUAL DESIGN POR A PROGRAM
or FAMILY LIFE EDUCATION

OﬁJFCTIVLS or CURRICULUM - determined by analvs1s of:

Pupil needs, drives, background, social learnlnq,
interests,; concerns and motives.

Pupil development - psychological, social, emotional, and
physiological maturity.

Nature of the learning process.

Nature of the community and the neighbourhood.

Nature of the tines.

Nature of knowledge.

_bepartment of Lducation requlations, aims, and objectives.

J
CURRICULUM CONTENT - selection & organization determined by:

Mature cf the learning process.

Nature of the learner and his development.

Demands of culture and society.

Social values, ideals, and beliefs to be perpctuated.
Pupil capacities and potentialities to he developed.
Pupil needs, asvirations ‘ and motivations Lo be scrvaed.
Ciraditional characteristics of school subject knowladage.

- is dependent on:
pivision into dDDlODTlﬂLO units.
Delegation and division of responsibilitv,

_Grouping of pupils.

J
CURRICULUM EXPLRINNCES - selection & organization determined
o by L

Previous experiences of the learner.

Local tradition, custom, and law.

Mature of the content.

Nature of the learning nrocess.

Resources, Tacilities, materials, and facultv available.

Proposals of leaders and scholars.

Role of other agencies - home, church, etc.

Organization of the school.

Attitudes, habits, and skills to be modified, extended. or
_strengthened.

v \y

/
SCOPl - 2 dimensions: CONTINUITY — 2 aspects:
1. Content to be mastered. L. Sequence: vertical pro-
2. Non-content objectives. ﬁ gress

(Mental processes 1F° Integration: relation-—

ships between various
areas of curriculum
taking place at the same
_time.

e e e

_acquired) . , '
|



70,

In developing a curriculum, Taba recommends that one
must draw from each of three areas: (1) analyses of society

and culture, (2) analyses of the nature of knowledge, and (3)
7

studies of the learner and the learning process. That is,
the lcarncr, the lcarning process, cultural demands, and the
content of the discipline are the factors which are involved.
These factors, along with others - psychological, physiological,
logical, and philosophical8 - must all be considered before
decisions are made as to which grade levels will be introducecd
to certain units of work. “his is extremely important here,
as the pupil is Llearning about his development as he develops.
This brings into focus the fact that the scome and continuity
(cumulative) of the curriculum must be kept in balance at all
times. Similarly, they must remain in balance each within
themselves; content and non-content, and sequence and integration
of learning.
©Lhe researcher planned a program of family life education
within the framework of the conceptual design, by drawing from
cach of the three aforementioned areas.
1. 1In order to analyze "society”, a questionnaire

was sent to a sample of the society involved;

parents having adolescent children in the

Protestant schools of Montreal.

2. Since the nature of the content is such that

/Tabaf op. cit., pP. 10.

(e}

“see Saylor and Alexander,op. cit.,. pp. 278-279,
full discussion of these factors.

for a
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its teaching has been thought to be primarily
a parental responsibility, parents should be
encouraged to express their views on the subject
and its content before any program is undertaken.
This was the second purpose of the questionnaire.

3. Many studies have revealed information rega.ding
the development of the learner and the learning
process. Ik was from the conclusions of leaders
and scholars in the fields of anatomy, phyvsiology,
education, and psychology, as well as from the
opinions of parents, that the curriculum conitent
and expericnces for different age levels were
seloctod,

The exporiences of existing programs in this arca, as

reviewed in Chapter II, were considered primarilv for scone

and continuityv.

Selection of the Sample

The co-operation of the Protestant School Board of Greater
Montreal was sought with regard to selection of the sample.

The resecarcher was authorized to make use of the files of ten

schools under their jurisdiction (five elementary and five high
schools), randomly chosen from a total of ninetv-six schools in
order to sclect, again randomly, a list of fifty parents from

(' . - - - . - . . B ) ..
each.) Hence, five hundred (500) fawilies received the

Qsee Arpendix A for a copy of the letter from Mr. John

Perrie, Denubty Director of Iducation, PSBGM, sent to cecach of
the ten principals of schools involved.
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cquestionnaire by mail, or a possible 1,000 people assuming two
responding parents in each family. Enclosed was a stamped,
addressed return envelope.

It was hoped that the covering letter (see Appendix B)
would provide motivation enouagh for both parents to complete
and return the questionnaire. However, in almost all cases,
only one parent per family responded.

A follow—-up letter was sent to all parents who had not

responded after a period of two wecks from the original date

of mailing (sce Appendix D).

Measuring Instrument

The measuring instrument was a questionnaire designaod
by the researchey (sce Appendix C) and vprepared after studving
parts of similar questionnaires used in both the United States
and Canada. Results of some of these have previously been
discussed with the related literaturec.

"he questionnaire in its first draft was tested on a
aroup of fourth vear physical education =students, some of whom
are parents. Upon receiving their answers and comments, a
revised form was tested on a group of twenty narents and
teachers associated with the researcher. These teachers were
all parents as well, many having children enrolled in Grades
VI to IX. 4Yhe instrument was then revised with special con-
sideration being given to choice of answers, keeping in mind
the possibility of tabulation by computer or mechanical sorter.

It was then presented to the Protestant School Board of Greater
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Montreal, where slight modifications were suggested and
incorporated.

The instrument used, then, had each question checked for
validity twice, and has been revised four times. It was this
form, along with the covering letter, which was sent to the

selected sample of parents.

Analysis of Dbata

Since most of the questions required an objective reply,
results were tabulated numerically, with the use of the
mechanical sorter. In addition, some of the comments from the
questionnairves were cuoted and some sumnmarizoed, since many of
the respondents had obviously given wmuch thought to their
answers., ‘he results were analyvzed and interpreted both question
by cuestion and using some cross—comparisons. Following this,
some conclusions regarding the hypotheses postulated in Chapter
I were set forth.

An attempt was made to determine whether the opinions of
parents regarding the sex education of their children bore any
relation to such factors as religion (other than Roman Catholiclo),
sex of the child, sex of the parent, number of children in the
family, socio-economic level, and awareness of existing programs
in the arca of sex education.

Some comparison with the results of other questionnaires

was made: one in Pritish Columbia which has been mentioned in

ORoman Catholics in Quebec attend their own schools
exclusively, whereas children of any other religion attend
schools in the Protestant system. In Montreal, the two systems
have parity.
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Chapter II, and one recently completed in St. Lambert, Quebec.
Utilizing the results of this questionnaire a course of
study was then proposed for a program of family life education

in the Protestant schools of Montreal.
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CHAPTER IV

ANALYSES OF THL DATA

Response to the Questionnaire

-

Of the questionnaires mailed to 500 homes, 155 replies
were received altogether; two of these being unanswered,
Religion of the parents involved was noted as being Jehovah
Witness on one of the two which were returned blank. The
following analvsis, then, is based on 153 responses.

Following the first mailing, 136 parents replied, ox 27.2
pevrcent. A Tollow-up letter was sent to the wemaining 364

parents (see Appendix D) resulting in the weturn of nineteen

more questionnaires This brougiht the total response to 31.0

-

nercent.

Since the majority of responses were favourable to some
form of family life education, one must consider the nossibility

of a non-response bias.t That is, it is nossible that many of

those parents who failed to answer do not wish such a program.

However, because of the extremely enthusiastic comments of

parents (114 commented in some detail to one or more gquestions)

of varving socio—economic status, it is the feeling of the

researcher that those who failed to respond are not against

1?\"1‘.. H. Hansen and W, N. Hurwitz, “''he Problem of WNon-
Response in Samvle Surveys', Journal of the American Statistical

Association, Vol. XLI, 1946, vp. 5L7-529.
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such a nrogram, but instead are those who are undecided or
disinterested. This can be Ffurther sunported bv the fact that
some who responded were emphatically against sex education,

in the schools or anywhere. One must assume that the parents
returning the two unanswered questionnaires were also against
a program of scx education.

The nature of the topic itself, and the fact that many
peonle still insist that sexualitv does not exist, might account
for some of the non-resgsnonse. Also o be considered, is
resentment of interference. 'This was indicated hv the comments:
"Nona of this is necessary for bealthy, mentally novmal children,
Porhaps varepts need heln®, "Leave well onouan alone” and

Mo special omnhasis on sew during formative voears -

all children seem well adiusted. .o f%ll‘)fit?(:il of ge

secomed a natural and uncventful part of the process

ol growing up -—-can think of no crisig in this arvea.

The whole subject is overrated and spooky at present.

It is the bhelief of the wascarcher, too, that since only
eleven replies wvoere rveceived from low income families., perhaos
there was some dearee of falsification to the income dquestion,
but no means of determining how much. Tt must also be pointed
oul here that the researcher was told hy three of the ten
nrincipals of schools involved in the mailing list compilation,
that many of their residents falling into this low income

category could not speak Inglish, since many had recently
arrived in Canada.
Some of the more practical problems relating to the non-

resnonse would have to include the condition of many Kardex

files in the schools. While collecting names and addresses,
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the researcher came across numerous incomplete cards in the
files. Many of the cards failed to note whether a parent was
deceased, and some were actually lacking addresses. Several
lacked the mother's Christian name, and a few, that of the
father. That many of the addresses were outdated was also
noted, by the fact that twelve replies included a new address.
These facts together raise the question of how many question-
naires were never received,

Although the questionnaire was anonyvmous, 107 of the
155 were weturned with name and address, requesting a sumary
off results.

Regarding the follow-up, it was observed that if a
sccond cony off the questionnaire had been included with the
letter, response would perhaps have been more favourable. This
was not financially possible, due to the size of the question-
naire and the expense incurred with the initial mailing.

The aforementioned factors are seen as tha major ones

contributing to a low percentaqge of response.

Status of the Respondents
The guestionnaire was completed by 85 mothers and ©8
fathers. ''he majority of those answering had two or three

children in the Ffanilv.

Humber of Children Number of Respondents
one 17
two 48
three 58
four 17

more than four 13
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It was found that the response among parents was almost
equally distributed through grades VI to IX, the adolescents

who would be primarily involved in such a program.
2

Grade - 6 7 L (8) 12 (9)

Bov 34 20 16 17
Girl 13 23 12 18

Question 4 asked about the status of the parents. fThe

results follow.

Status of Parents Number of Respondents
1) Both are living 143
2) Only father is living & has
not remaryricd 3
3)  Only mother is living & has
not remarriead 6
4)  Widowed father has remarried 1
5)  Widowaed mother has remarried 0

Some of the responses of those in the second and third
cateqgories arce discussed with reference to later questions.
5 and 6 recuired the parent to checlk his place

Ouestions

of birth and religion vespectively,

Country of Birth Mothers Fathers
Canada 58 42
United States i} 3
Outside Horth America 23 23
Religion Respondents
Protestant 101

Jewish 43

Other 9

Responses here are dealt with in the next section.

2551 and ©2 repreosent a new classification of Grades VIII

and IX under subjeclt oromotion in the Montreal Protestant
schools -~ whether the child is enrolled in English 1 or 2.
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Responses to question 7, level of education of each parent,
ware considered throughout the entire analysis so that the
researcher was able to form an opinion as to how a narent's
own schooling affected his or her attitudes. Generally snealking,
more consistency of answers and attitudes was found among those
resnondents with a higher level of education, although no
single attitude was found to be more prevalent.

In order to placce ecach respondent into one of three income
categories -~ high, middle, and low - the responses to question
3 were analyvzoed with respoect to the income of both parents,

where given.  Responses to the actual question arce as follows:

Annual Income of: Respondents
Mother: wander 51,000 20
S1L.000-54,000 16
S4,000-51.0,000 33
over S10,000 2
Father: ‘under $4,000 7
S4,000-$10,000 110
$1.0,000~-$20,000 29
over $20,000 11

It is to be noted that in many families both parenlts contribute
to the income, thus the figures exceed the response of 153.

For example, in many cases where the mother responded, she noted

the income of hoth parents. Considering this, then, as well as
the marital status of the respondent (many mothers mentioned
separation on the questionnaire if this was the case), each

was placed in once of the three aforementioned cateqgories.

Income Resnondents
Low (anprox. under $4,000) 11

Middle (approx. $4,000-$10,000) 100
High (approx. over $10,000) 42
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There were no unanswered questions on this point. However,
according to statistics on Canadian earnings, more people
should fall into the first category; earnings helow $4,000.
Some respondents, then, may have placed themselves in a
category above their actual position.

Regardless of the problems of falgification, language,
and outdated files, the researcher feels that the people
responding do represent a fairly accurate cross-—scction and
random selection of Montreal narents. It is further felt that
this was the type of samnle needed, since it is not only to
bhe the “White Anglo-Saxon Protestant” who will talke part in
a program of scox coducation, hut all those children attencding
Montreal's Protestant schools. ‘WYhat this groun is cosmonolitan
was Further demonstrated bv the replics which were writlten in

voor, broken Inglish.

Oninions of Resnondents
Ouestion 4 in Part 1L of the auestionnaive aslked: "o
vou feel that a program of sex education in the schools is

a) necessarv? h) desirable??

Is a program: Yes NeO Unanswered
a) necessarv? 117 12 24
1) desirable? 115 4 34

Unon analysis bv religion, sex, and nlace of birth, it was
Found that no particular type of person thought that such a
program was unnecessary or undesirable. One may assume that

those not resronding to this cuestion were undecided: a fact




81.

pointed out by some of tho comments, a few of which follow:

Provided the teacher or lecturer is well prepared
and compatent.

It denends on the mental health of the teacher.

If the program were verv carafully conducted and
sunervised.

Many of the comments simply supported the view that it

is necessary and desirable:

Hopefully to take away tho disresnect and vulgar
attitudes toward sesx.

Tt would straighten out the confusion helween
Tt would straight (A o onf het

love and sox - the Hollywood svmbol.

Yes, in ovder to ston ¢hildren resorting to un-
dosirahlo means of learning abouit sev.

Bocanse thoe poronts arve, on the whole, unwillina
Lo discuss sox with theilr olidldren.

It gives an cequal opportunity to all children -
some nmav bhe too shy to ask »naronts.

When analvzaed on tha basic of income, again no narticular
vattern was gseon.  However, it should be noted that no one in
the low income catedgory thougyhlt sveh a nrogram was unnecessary
or undesirable. No conclusions can be drawn, tnough, because
of the number of responses (I = 11).

Ouestion 5 asked: YIf a program was to be implemented
in the Protestant schools, would vou want vour children to take
part?"”

Sumber of Resnondents

Permission to Attend : i

149
1
3

ves
no
unansweracd

Clearly this indicates a desire for such a program, oyx alt least
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a desire by the parents for the schools to do something in
this area, and suggests that co-operation by the parents
could be anticipated.

Of the three classed as "unanswered", two simply stated
"take it or leave it?. This could not be categorized as a

clear “yes" or '‘no". “wo of these three were from high income

i 1"

parents, and one from a low income parcnt. The one "no
response was from a varent in the middle income category.
Returning to question 1, one can sec that its purposec

L
1

was to have respondents recall firom their own early life sources
of sex information., Yhe question askaed:  "Whore did you get
most of vour information aboult sex and family life? (Check

one, or more if vou wish, which renvoesent major sourvces of

sex information.)"

Source Nunber of Respondents,
Parent of the same sex 41
Parent of the opposite sex 12
Other relative of the same sex 22
Other xelative of the opvosite sex 4
Frienu of the game sex 11
Friend of the orposite sex 20
Doctor, or unrelated older person 16
School class, or teachex 13
Books and mamphlets 71
None of these 12
Unanswered 2

No= 294
Clearly "friend of the same sex” and “books and pamphlets”
seem to be the major source for most peonle, occuring almost

twice as often as "parent of the same sex”. One notes that

“friend of the opnosite sex’ occurs almost ltwice as often as
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"parent of the opposite sex”. Also, the former does not occur
more often in the answers of those people horn outside Noxth

46) . Seven of the twenty who gave "friend of

3

America (N =
the opposite sex"” as a major source were horn outside North
America, or about one-third, while "foreigners" made up about
one-third of the total response. Only two of the eight
respondents whose religion is other than Protestant or Hebrew
were among the twenty. "School class or teacher” appears to
be of little importance as a wmajor source, as does "doctor,
or other unrelated older verson. One husband commented to
tho latter that his wife had dgone to a doctor before they were
married, requesting information, and was given relatively
Little. 'Thus, she entered marvriage “ignorant of these matters”,
and he was not preparved to let his children "fend for themselves
in this manner".
Regarding the responsc “none of these", some comments
appeared which indicated that the respondent learned on his own.
Most respondents checked two categories, and some three

in answer to this question. llowever, when asked in question

2a what their first source was, only one answer was to be checked.

source Number of Respondents
Parent of the same sex 24
Parent of the opposite sex 10
Other relative of the same sox 14
Other relative of the onposite sex 1

Priend of the same sex 61l
Friend of the opposite sex 7
Doctoxr, or unrelated older verson 6

School class, or teacher 6
Boonks and pamphlets 14
Mone of these 7

3

Unanswered
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More than one-third of the respondents stated that a friend
of the same sex was the first as well as the major source.

This has been supported in studies by Rockwood and Ford,

Scho field, Kirkendall, Calderwood, and Ramsey.3 The category

"books and pamphlets" does not rank as a major first source.

It seems, then, that only after some information is acquired

do books and pamphlets become popular. "Parent of the same

sex" ranks as the second most popular first source, but clearly,

as indicated by. question 1, not as a major source among many.
When asked in part (h) of this cquestion how present

attitudes toward sex werce influenced by the first sourcoe of

information, results are as follows:

Attitudes Influenced: Number of Respondents
ravourably 76 (49.06%9)
Unfavourabhly 24 (15.06%

I do not know 53 (34.8%)

No= 153  (100.0%)
As exneclted from results on other similar questionnaires

3 o “1 4 . 1 > ST
previously mentionad, ” of the twentyv-four who replied "un-

i

favourablv" twelve listed "friend of the same sex” as that

first source. "Parent of the samc sex" was named by five,
"narent of the opposite sex” by two, "other rclative of the
same sex" by two, "Friend of the opposite sex' by one. "school

class or teacher" by one, and "none of these” by one. Thus,

3see Chapter IT, op. 11-14, for a full discussion of
these studies.

1. . - . ., . , .
“Rockwood and word, op. cit., n. 36, found 40.38% in-
fluenced favourablv, 17.8% unfavourably, and the rest did not

know.
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there is a need for the kind of sex education which is con-
cerned with attitudes as well as information.

Based on thoughts of their own sex education, parents
were then asked in guestion 3 who should be the main source
of sex information for their own boy and/or girl. The afore-
mentioned twenty-four respondents answered as follows: of
the twelve listing "friend of the same sex" as an unfavourable
source, seven stated that the main source should be the parent,
one the doctor, and two the teacher. Two were unanswered.
Of the five listing "parvent of the same sex" as the unfavour-
able source, three still ligsted this person as the praeforred
major source for their own children; two were unanswered. Of
the five listing "parcent of the opnosite sex®™, “other velative
off the same sex”, and '"friend of the opposite sex'", all said
that the maﬁor source should be the parcent of the same sex.
The total resmonses to this question are as follows:

Mumber of

Proferred Source of Sex Information Resnondents
T T T T por Bovs | TFor Girls
Father a3 3
Mmother 7 97
Other children 0 0
Doctor 5 5
Teacher 20 14
Minister 0 0
Agencies (Yvi/YWCH, canps, clubs) 3 1
None of these 1 1
Unanswered 24 32
Moo= 153 No= 153

Many people answered with resnect to their own child onlv, so
thot if the child was a bov thev failed to wmarl: anvthing in

the colunn for qirls, and vice versa.
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Although figures for "unanswered" seem high, all re-
sponcdents answered in onc column or the other, and many answered
one categoryv in both. The narent of the same sex is favourod
as the major source hvy most, but "teacher" rankad above parent

Y manv casaes, asnecially as a source For bovs. Morecover,

e
p—

of those listing a parent of the sawme sex, fiftv also said,

by checkmark or comment, that teachers and/or audio-visual

aildas should rank as a major source along with the parents; that
information supnlied by the pavents should bhoe supplementad by

scehoel facilities Information roceoived From other children

and from ministors anpear to vank very lov indeed as major

sounrces, oven thouwth tho former was a major source. and a

s

favonirablo one in manv cacos, amonda he oaronts. Some of the
comnenics here mav be of dirtorest.

Paronts mav sometimes find it embavrassing to tell
thriy children about the facts of life. 2'here should
be an impartial oubasider o go into greater depth

on the subjact after narents have told their children
the basic facts.

Parent of the same sex is beast: less embarrassment
to tha child. he varent, however, should be
mualificd cnoudgh to mass the information or
Enowlcdqe.

If rarentes are not willing to instruct their children,
in such a case agencies, etc. are in order.

The school should sunplement varvents bhut only if
cqualificed teachers are available.

Of course, »Harents should be themselves educated in
the subject.

Main source should he a suitable text supnlemented
hv discussion with mother or father.

A combination of many sources is desirable. An
avare and educated parent can contribute a great
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deal to the sex knowledge of children of either
sex. "To verify this information a good hook
written at an adolescent level would be beneficial.
An explanation on the profounder points by the
Family doctor at this stage is recommendecd. Not
until then do I feel that group confrontations

are advisable, such as those carricd on in school

or "Y" groups.

I think mothers should tell their sons about sex
and fathers their daughters. Then I have no
objection to teaching them a little more by a
competent teacher. Children need to know as much
as they can.

The manv audio-visual aids to teaching the subject
are more readily available and presented by the
school authorities who have the necessary resources
to do the task efficiently.

The hoalth devartment distributes literature which
would be helvful to parents in providing information
to children.

Recommended printed material or oducational movies
to bhe combined with parental discussion.

This should be cexplained by the parents onlv. If
it was in the schools, Okay, bult I certainly would
not stress it.

At least a superficial discussion on sex should be
carried out at an early age at school, since children
may be misled by friends, particularly at camp.
rarents, however, should be the main source of such

information.

A doctor or teacher in the classroom would heln
narents in explaining sex to their children.

The following breakdown was done regarding this question,
in order to see if either parent differed in responses.

Mothers of:

Source Boys (n=54) Girls (W=31)

T vor soys ~ Tor Girls  movs  Girls
Father 33 1 12 0
Mother 1 38 3 23
Other children 0 0 0 0
Doctoi 3 2 0 2
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Mothers of:

Source Boys (N=54)  ~ ~ ~  Girls (N=31)
For Boys For Girls Boys = Girls

Teacher 0] 2 4 4
Minister 0 0 0 0
Agencies 0 0 1 0
None of these 1 1 0 0
Unansweraed 10 10 11

"athers of:

Source Boys (N=35) Girls (N=33)
Foxr Boys For Girls Boys Girls

Father 25 1 23 1
Mother 3 17 0 19
Other children 0 0 0 0

Doctor 0 0 2 1
Teachoex 7 3 3 5
Minister 0 0 0 0
Agencies 0 0 2 1
None of these 0 0] 0 0
Unansweraod 0 1.4 3 6

It anpears that parents, esnecially fathers, of boys sce
the teacher as a major source more than parents of girls.

This might raise the question of the controversial “double
standard®; the fact that boys may be taught this information

(or mav seck it) outsiane the hone, but girls must seck it within
the home.

The rescarcher found that in fawilies whera only one
parent was living and had not remarried (M = 9), the remaining
pvarent related the sex of the child to his or her own situation.
Fror cxamnle, if it was a mother with girls, the answer would
he “parent of the same sex" or "mother"; with bovs, "parent
of the onposite sex" or “mother”. This was also found to be

the case with fathers whe had not remarviaed, although two of

the threo widowed fathars did comment that friends could or

[
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1d he a main source as well as themselves. None of the

widowed mothers so commented.

in s

nrog

2)

4)

OQuestion 6 asked the parents: "If a program was given

chool, which one of the following would you prefer? A

ram which:

S

Type of Program Number of Respondent

was offered later in school
life and aimad at only sunple-
menting previous instruction
by parents. 5

was superficial and intro-
ductory to the information
to bao later provided by

parents thomsolvos. 20

providoed detailed quidance

for narents, showing them how

to deal cofffectively with thoe

tonic in order to teacih their

own childiren. a3

is described here as my own

proference., 40
M = 153

Some of the comments to the last cateqorvy were:

A program which taught the child from heginning
o end, leaving no instruction bv narents.

Datailed information given before the child becomes
involved with the other sex - health precautions,
statistics, clear view of monev involved in caring
for offspring. moral obligations, and the old adage
that 'goods that are handled go on the counter for
half nrice'. Also, all information should be well
digested before the child becomes sexually mature.
He or she should be well and securcly armed to deal
with the firsc 'situation'.

A program bequn at about Grade VIIIL, in conjunction
with programs to provide guidance for parents to
fill in the gavs.
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If teachers could be found who would talk abhout
copulation without dving of embarrassment, I
think it should be discussed as soon as any
biology is discussed. After all, one's own
birth is the most significant bit of biological
understanding a nerson has a right to.

A program in Grade VIII, then a follow-up after
the child has had a chance to mature a little;
mid-teens,

A continuing course as the child develons.

Honest, healthy answers regardless of what age.
Child's interest and questions should remain
dominant in planning a program.

Should bhe started as soon as possible as a grade
subject and carrvied right through until the end
of sccondarv school.

doth detalled aquidance to parents and direct in-
struction to children, with teaching techniqgues
and instructional aidsg provided at the schools.

A program which is part of the school curriculum
commencing in the verv cavlv agrades and progres-—
sively covering the entire biological function in
detail, starting verhaps with animal life and
nature study, and the birth of various other
animals, lecading un to man.

I would prefer it carefully but casuallsy integrated
with health and nature studaics Tor vounger classes.

In a subtle way, the nrogram could beqgin at the
Grade I level, preparing for a more complete course
in the higher grades.

It should begin in Grade VI and be carried through
high school, since the older a child is, the more
he will understand.

A program From Grade VI Lo the end of hidgh school,
with special cwphasis on what sex is, rather than
to have voung adults feel guiltyv about such matters.

It should I taught in Grade VI for girls and VII
for hovs, when the budding teenagers would qget the
most benefit. It should then be carried on all
throuah hiagh school, for reinforcement.
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Program should start earlv, at the second or

third grade level, and at the child's own develop-
mental level, with periodic, consistent guidance
and co-~orxdination with marents' awarencss of
child's develomment.

Complete instruction commencing in primarv grades

and progressing wilth bich school grades, as many

do not receive anv instruction from narents. The

moral aspects of this subject should therefore be

stressed, as freedom of sex is becoming alarming.

The income of those parents preferring that the school
nrovide detailed gquidance for parents (3) rather than a formal

program in school was noted -

Tncone Number of
Rogpondents Preferving (3)

T.ow income (b = 17) G
Middie dincomae (W= 100) 30
Hich incomo (M o= 42) 9

tMore than ono-half of the low incoma respondents nreforred this
cateqory. ''his raises the duastion of whather this is due to
more interest in their children, or less interest in interference
from outsidae adencies such as th= school. The researcher would
tend to sunport the lathter, havinag nreviously mentioned whet
could bhe called greater anathy among these people.  Almost one-
third of the middle income aroun. while less than one-quarter

of the high income groun of resnondents support this alter-
native. "This latter groun, a well-educated one, would fully
realize the resources available throuch the schools. A few

narents also mentioned other uses For these parental quidance

sessions:
Coursces should e available for parents, so that
after having been taught the fundamentals in school

the children would receive specific guidance from




their parents at home, as each child is a
different personality.

As a parent, I feel that I need guidance here -
discussion with other parents to heln clarify
my own thoughts.

In conjunction with a coursc in school, the

parents could be informed by meeting, letter,

or pamphlets what phase of the course is being

taught each term. ''he mnarents could then he

prepared to hold discussions and give individual

quidance to their children.

Some inconsistency of answers was noted with regard to
questions 6 and 7. After commenting on the tvre of program

praoferred in cuestion 6, parcents were then asked: "Nl what

Llevel do you think a program of soxw cducation should bagin?!

Grade Nuaher of Respondents
A (agae 9) 37
5 (age 10) 30
6 (age 1.1) 29
7 (age 12) 30
8 (age 13) 17
9 (age 14) a4
above Grade 9 4
not at all 2

W= 153
Clearlvy, the majority (126 respondents) see such a program be-
ginning sometime during elementary school, velk fifty respondents
(one-third) had »nreviously answered that they would prefer a
program to bhegin later in school life, after some parental
instruction. “his would mean, presumably, instruction just
before puberty, aqes eleven and twelve, would be a parental
responsibilitv. The schools, then, would nol begin until Grade
VIII or the first vear of high school. It is assumed that
because of the nature of the response, ‘“later” to most parents

meant later in elemcntary school, or anvtime after Grade III.
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Many parents preferred the "later" category in guestion 6, vyet
commented "the sooner, the better”. This mav simply have
referred to the implementation of a progranm.

Respondents commenting that “"Grade IV or earlier"' was
ideal for a program also mentioned that there should not be a
formal program at this stage, but rather activities in the
classroom which would contribute to the healthv growth of the
children; activities such as raising and breeding animals and
plants. llowever, many also stated that the nature and age of

introduction into this program would denend entirely on the

capabilities of the classroow teacher. This type of progranm

-

. . . .o . 5 C .
is set forth in many Awmerican curriculum qguides,  but it 1s
difficult to discover how many Leachers arve actually making

use of these guides. With this informal training in the middle
elementary agrades, many parents then felt that a "formal”
program could bhe carried out at the Grade VI and V II levels,
using films, gsimple books, and perhans discussion which would
he separate as to sex.

One hundred and thirtv-six respondents felt that once
begun, the nrogram should be carriaed through to the end of high
school. Only fifteen disagreed ana two did not respond to this
cguestion (question 8). rost of the comments supported the
idea that nroblems of dating, emotions, cte. should be included
at the junior high school level, while marriage preparation

should bhe emphasizod at the senior high school level. Many of

[ . . . - )
Ygee Chanter IT. po. 23-30, for a full discussion of thesc

nIToqrams.
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the varents so commenting had not heard of courses of this
tvpe elsewhere, thus had not been influenced by them.

Since clementarv and high school education are administered
differentlv, and because the children themselves change so
rapidly from onec vear to the next, it was thought that guestions
on senaration of the sexes. content, method, and teachers could
not be gencralized to include hoth levels. Instead, respondents
vere asked to answer questions 9 to 13 with resnecct to both
elementary and high school levels. Again, some inconsistencies
were eovident. Parvents who conmented thet a proagram should not
bhegin until hiogh school should nolt have answeraed anvthing
rogarding the elementarv school, althouoh some did. Siwilarly,
many parents fecling that the program. once boedgun, should not

gl school answoered the

bho carrioed through to the end of

r——

scctions concoerned witly the high school, while somc of these

parents failed to do so.

Most people felt that boys and girls suould be given the
program soparately at both elementarv and hich schbool levels.
When askoed: “Should bovs and airls e giver the nrodgran

separately?’, the response was as follows:

Separation of Sexes In Elementary In High
Yes 100 89

o 46 62
Unanswereaed 7 2

o= 153 N o= 153

Some of the comments here explained why:

T vou qgive it semarately, vou already sunport
the qgutter notion +that it is dirtv, secret, vile,
immoral, etc. T think it should be together -




provided that the teacher can carrvy it off
gracefully.

All children together so as not to lead one,
one way and the other, another way.

It should he done senmarately and also ltogether
at both elementarv and high school levels.

Both should be used at both levels.

Separate at the elementary level, being pre-

sented in Grade VI for girls and Grade VII for

bovs.

N few more respondents did feel that the sexes could be
integrated in high school. '"his becomas more cvident when
analyzed by religion and incoms groups. In all agroups,it
scemed that the wish was to keap bovs and givls separate in
elementary school. Some commentod that this wonld facilitate
freer discussion and conversation. However, most Protastant
and middle income raspondents were willing to integrate the
sexes in high school. Thic could bhe left to the discretion
of the school, or perhans some sessions could be mixed while
others, for more ornen discussion, could be sepavate as Lo sex.

All who gave “"friend of the opposite sex' as a major
source of sex informatior (17 = 20) also said that classes should
not he senarated as to sex. It is to he remembered that of the
seven resnondents who stated this as their first source, onlvy
one mentioned it as an unfavourabhle influence.

When asked what ingstructional methods should bhe used
(cuestion 10), most necople checked more than one. Although
asked to rank if this was the casoe, wost cowmented that they

did not wish to; rather, thev nreferred a combination of the
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methods checked. The total results are as follows:

Instructional Methods In Elementary In High
Lectures 58 75
Group discussions an 64
Films with discussion 100 103
I"ilms without discussion 11 8
Books wilth discussion 62 80
Books without discussion 6 6
Class discussion a4 56

Tt appears that "films with discussion" seemed to be the most
nopular method, or discussion bhased on hooks ("simple books™
in eleowentarv school, it was frequentlv pointed out). In any
case, some Form of discussion was definitelv proferred, for
vhren both "grous discussion” and "class discugsion” were talon
togqoither, thev occurred 859 tines in olewmentary school and 110
in high gschool columnsg. However, if discussion was desiroed,
then discuscion loaders would o neadoed. Some of tho comaeonts

here sunvorted thie fact, and also illustratad the varietwy

nreferrad by most parents.

A serins of lectures by fullv cualificd lecturars,
Ffollowed by digcussion aroups lod by fullvy
craalifiod lLeadors.

Being shown a good film exnlairad phvoa docltor or
nursoe with a alscusgion groun Followinag phetween
Aadolesconts of the same sov is Lo we the hest
method. OFf course the gronn leader must also be
Fully nrenared.

Lectures, Films or bhooks should be used to vrovide
the stimulus for discussion as well as nroviding
information.

ALL methods mentioned should be cxnlored. T have

ha imnrosaion that none of them have been, here.
(From a narcont recently moved from New Yorl)

"here should be room for individual guidance or
counselling and personal discussion of »nrohlems.
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Simple films, books and discussion at the elementary
and high school levels, but digcussion being 'class'
and not mixed in elementary and 'group' (mixed or

not) in high school. T.ectures should also be added
in high school.

Teach them in as many wavs as possible.

I would like to see a complete follow-through into
high school, suprorted by veryv good films of a

high calibre and geared to the different age grouns -
psychologically and biologically - stressing the

very practical subject of sex education.

Reqular class instruction with discussion at the
elementary level, then the use of lectures, films
and books at the hiah school level.

Impossible to rank — combine films and books with
class and group discussions at both lavels.

ittty respondents chose to rank their responses in thoe
elementary column: most Ffor no more than three items, but
seven ranked up to four. Pilws with discussion rvauvloed fivst
with more than onehalf the respondents. lLectures anpears Lo
be the second most nopular ethiod in this categorv. Books with
discussion ranked second with the majority, while the third-

Thagse

ranking choice was discussion, cither class or groun. Maec
would also be the most popular methods with children at the
elementary level.

Of the sixty respondents who ranked in the higih school
colunn, most chose lectures and films with discussion, followed
by bools with discussion and class discussion as the second-
and third-ranking methods respectively., It anpears that
discussion leaders, then, will bhe necded here, as well as
The background of such

canable people to nresent the lectures.

a lecturer must depend on the material to be presented.




In cquestion. 11, parents were asked to choose the type
of material to be included in the program. They were also
asked to rank if more than one category was chosen. Some did,
hut many stated that they nreferred a combination of those

checkaed. The response was as follows:

Subject Matter In rlementary In High
Biological information 103 100
Sociological information 74 89
Psychological information 60 112
Moral information 52 103

Biological information was favoured at the elementary level.
In high school, wsychological and moral information (the
problems, feclings, and emotions of the adolescent, as wall

as the attitudes, values, and standards set un by society)

clao

bhecome more important. Biological and sociological information

woere not felt to be guite as imnortant at this level as the
other two, as indicalted by some of the comments:

I cannot rank such complementary material. At the
elenentarv level, there should be a combination of
bhiological inforwation and »svcechological concommit-
ants of the biological vrocesses. In high school,
the nrogram should include a combination of more
advanced biological information and nsychological
information, and the introduction of sociological
and moral responsibilities. fShe »nrogram in the
later vears of high school should he designed
around the nrepvaration for marriage and family life,
and the understanding and raising of children.
Human sex as a hiological subject can cuite properly
be tawrht by a trained individual. wmoral attitudes
arce the responsibilitv of the parents.

I believe that moral information should he taught at
home, but after hearing of so many childvren with the
bBest of wbringings committing wrong acts, nerhaps
this is where a school onrogram should beagin: with
moral information. o
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Moral information should be provided, providing
it is comparative and not dogmatic.

This should lead to pre-marriage group discussions
in senior high school.

Impossihle to rank: all four tvpes - biological,

sociological, paychological, and moral - must be

included and integrated at elemontary and high

school levels.

Fortv-four parents ranked some or all of the four types
of information at the elcecmentary level. Biolocgical information
clearly ranked as first choice, vith sociological as the second
most important tvpe of information. Al the high school level,
fiftv-seven parents ranked the cateqgorios, @ith bhiological
again ranking Firast, wmoral sccond, and navcehological thid.

the total wesponse was hroken down in order to see to
what degrea income and/or veligion had bearing.  Accoivding Lo
the ratio between the four categorices as sot up by the total
resnonse, sociological information anpeared more froguently as
desired content in the high schools by Protestants and by both
high and low income groups. "This wmiacht indicate some fear for
the family as a unit by these aroups, and a need for their
children to be made more aware of its importance in soci=tv.

In contrast. moral information was nol seen as quite as important
as biological information by hoth middle and low income groups.
The response of these groups seems to imnly that the necessary
moral information is suprnlicd alt home, or simnly that they feel
it is not that imvortant, or at least not as important as
biological information.

Some inconsistencics were seen regarvding the vesponsae to
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question 12. PFor example, group discussion was seen as one

of the more popular methods in question 10, velt many people,
when asked who should teach the course, failled to mention a
person capable of leading a group; a verson trained in group
leadershin or, for that matter, psychology. The total reszwonsa
was as follows:

Teacher In Llementary In High

Reqgular class/subject 57 27
Guidance counsellor 17 27
Physical education (& bealth) 30 21
Nutside s»necialists 65 111

N o= 169 Moo= 186
Te can be seen from e total ficores that although »narents
wore aslhod o check one onlv al ecach of thae elemontary and hich
sciool lovels, sone vospondonts choalkaod woro, T wost of thoeso
cactes a cowmnent followed to tha offect thalt a combinatbion of
teo or more of theoaso voonle wag nreferrved,  Manv chose to lel
tite classroom teachevr aive the orogram with assisktance from
ountside apecakers such as nurses (For girla) and doctors (for
hovs) at the clementarv level,  On th:z other hand, most ro-
spondents preferred to leave the whole program in the hands of
snecialists at the hich scheol level, hecause of the detailed

information wiich vould e necaessarv and their =uxperience at

Huitting across such ideas,

Cormments Following this cnestion weroe nuaerons and varied.

)
Tnoluded wevroe:

Tt should e waught bv quidance counsellors in Liah
school . since classroom teachers are voo famitiar
with the rurils and snhecisrlists are oo remote for

discussions.,
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Specialized training is necessary when dealing
with groups of children in sex instruction.

Someone who really knows the kids and what they
need.

Guidance counsellors, since they are more capable
of handling the situation.

Specialists, because they are specialists.

A combination of regular class and subject teachers
and specialists, since there will be more than one
viewpoint offered to the children.

Specialists, because I believe they would be
closer to the subject through daily contact with
some of the miseries caused by the lack of sex

tnowledge.

Kids want things from the "horse's mouth'. All
children r’“peﬁ“ doctors and experience. Psycholo-

gists are important hexe, too.

Maybe doctors should give the course; they seem to
be the only professionals who can talk about sex
with objectivity.

Regular class teachers, since elementary students
require basic information and preparation. High
school students, however, often need guidance with
the above, thus guidance counselloxrs should give
the program at this level.

Specialists, since most people who are specially
qualified to deal with all the ramifications of

the subject would be more flexible in their present-
ation, more adaptable to changing interests during

a presentation, and could offer examples from case
histories. Also, there is less probability of
embarrassment or association, and therefore more
relaked and frank discussion without creating
problems of atiachment of information to instructors
on a personal level

I believe it may take a specialist to emphasize the
serious and special attitude required by the student.

Sex is not, and should not be, considered a ‘school
subject', 'prepared' by a teacher; nor a pastime.

It is and should be spoken about by people who can

add a scientific and practical view - from professional
experience.
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I think the choice depends on finding qualified,
capable adults who are willing to give a program.
A good 'teacher' can develop good ‘'attitudes'.

The physical education teacher in elementary

school, since only the foundation is laid and he

or she has some background here (from teacher
training). However, in high school, the talks

are deeper and an authority or specialist is needed.

The teacher in elementary school; she has a close
relationship with the children. The specialist in
high school; he has advanced knowledge necessary
for adolescents.

Psychologists, since they have experience in dealing
with people and groups.

At elementary and high school levels by specialists

permanently employed at school, as French and

physical education teachers ave; a family life

counsellor. (N.B. the similarity to the program in

Toms River, N.J. as outlined in Chaptexr I1;) Class

and subject teachers are not, noxr intended to be

equippead.

Guidance counsellors and specialists, because teen-

agers feel that coming from a professional they do

not need to feel embarrassed, and they more or less

respect their attitudes and ideas.

When analyzed once again with respect to religion and
income groupsﬁ it was found that the Protestanit and high income
groups seemed to place less confidence in the guidance counsellor
than shown by the ratio set by the total response at the high
school level. However, Hebrew, middle and low income groups
appeared to place more confidence here than the total would
suggest. Middle income respondents would also favour the regular

classroom teacher over the outside specialist at the elementary

level, while high and low income groups definitely favour the

61t should be noted that no relationship was found between
religion and income ox between religion and education.
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latter at this level. The Protestant and middle income groups
gave the majority of the replies in favour of the physical
education teacher at the elementary level.

In summary, it would seem that the majority would be
satisfied to have a program taught by the regular class teacher,
in conjunction with outside specialists, at the elementary
level, and by guidance counsellors and outside specialists at
the high school level.

Question 13, the final question perxrtaining to the program
itself, asked:

Should Such A Program Be: Iin Elementary In High

1) Integrated with subjects such
as general science, health,
household science, biology,

etc. 100 39
2) A separate course, correlating
all aspects of the topic
(biological, social, psychol-
ogical, etc.) 37 109
Unanswered 16 5
N = 153 N =153

Integration of the topics with other subjects is obviously the
preference at the elementary level. This would aid in giving
the subject continuity and a natural rather than an artificial
background. A separate course seems to be preferred at the
high school level.

A few inconsistencies occurred here also, mostly among
the lower educated group. Some stated, fovr example, that the

course should be integrated into all subjects, yet had pre-

o

viously stated that it should be taught by the guidance counsellor




rathexr than the regular subject teachers. Integration would
almost assume teaching by the regular teacher,with peihaps a
few guest lectures. Answers, one the whole, did seem to be
more consistent among those with a better education.

In oxder to correspond with the present Protestant
curriculum in Montreal, integration of the major topics with
health would appear to be the most popularx and practical
solution at the elementary level, while development of a new
course seems inevitable for the high schools, at both junior
and senior levels, if parental opinion is employed as an
indicator. Granted, some integration of principles will take
place in othewr courses in the high schools (home econonics,
industrial axrts, biology, ctc.) as was mentioned by some
respondents, but these have proven to be so indivect that
students rarely have time to grasp their implications before
a new chapter or unit is begun.

The last question was included partly in orxder to sati
the curiosity of the researcher, but also so that in analysis
one might have some idea of how many respondents were already
aware of such programs elsewhere. When asked if the parent
knew anything about programs offered elsewhere, the results
were as follows:

Numbexr of Respondents

Existing Programs
Aware of Program

Winnipeg, Manitoba 3
B.C. (Victoria or Vancouvex) 2
Ontario (London or Toronto) 3
Lower Canada College, P.Q. 0

11

Llsewhere

|

=4
It
N
1931

-~

51

¢

Yy
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It must be noted that many of these people, if aware of one
program, were generally aware of more. Thus, the total is
deceiving since at least four people were able to answer "yes"
to programs in three different areas.

"Elscwhere" was explained by many of the eleven as being
Sweden, the Armed Forces, and the United States (the latter
only being noted by American-born raspondents). One parent
noted a course taught in a high school in England. The subject
was included in biology, classes were not mixed, and discussion

was encouraged.

3

it is to be hoped, although close to ninety percent of

the respondenis had never heard of any such program, successiul

ov not, that very few used this ag a basis foxr non-response

- lirg ]

or uneducated responses. Sowme, in fact, commented

hat they

i

knew of none, but would be very interested to know something
about other programs, ovr to be supplied with a source of in-
formation. Some mentioned that if they knew more, perhaps they
vould agree to a program.

When asked if theve were any further comments regarding

a program, a few extremely interesting thoughts were set forth

by some:

I feel that whereas some teachers may be well
qualified to teach history, geography, etc., the
state of their own marital life would indicate

and emphasize that this field is highly specialized
and should only be handled by the right people.
Parvents way not be teachers by training, but at
least they know their children and should be xre-
gsponsible for their sex education. I adwmit that

if I knew what a course would be like, I wmay change
some of my answera one way or the other. (From a
teacher.)
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This sure makes me realize there are areas I
haven't given any thought to - and know nothing

about.

Sex Education begins practically at birth and at
each stage of development and more questions asked,
the appropriate answere should be given. Although

I feel the school should not take the full responsi-
bility for sex education, I feel gualified guidance
can make the parents role easier.

Such training is long overdue.

I would like very much to see this program take
root as a part of the sthool curriculum.

Before starting any course T would like to be able
to review it as a parvent, and perhaps discuss or
help with some areas. Since you people are com-
petent, most arveas I would leave to your discretion.

Sex education is necessary as a syllabus subject in
both elementary and high schools as long as in the
youngey age groups it is handled eifectively and
with good taste.

Glad to see this quiz; it is high time somebody
took some action and stopped hiding everyday common
sense from the people we love best.

If such a program is put into effect in the Protestant
schools, I would hope that it would include coverage
on V.D. asg this secems to be one area which is sadly
neglected in sex education.

especially as it concerns the love of married pexsons,
one for the other, in a happy family life. Frank
discussions at the junior and senior high school
levels should remove many of the taboos that have
surrounded this phase of living.

T believe this phase of education should be covered,

worthwhile one and deserves

i}

I think this project is
the support coi the paren

’

¥

Soe

We presently teach math, science, languages, and
other subjects that are soon forgotten about when a
student leaves school. We only remember what we have
to remember for our position in regavrds to earning

a living. However, sex lives with us all our life,
and means happiness in marriage or not. Thus, we
teach in our schools all the iwportant things othex
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than sex, and it is about time Canada has seen fit
to introduce sex teaching in schools along with the
teaching of government and our country's history.

This survey will not consider the knowledge, the
participation of the child in family and sex life,
nor the realities of the child's life. The gap
between desire of parents and activities of child
ought to be considered. The child is not inaciive
while the parent, educatox, considexr desire. For
example, recently at a conference in New York,
parents, educators, and others discussed the desire
of parents and form of program. While doing so,
15, 16, and 17 year olds were@ following and partici-
pating in a program of thei¥ own.

The last comment would indicate that perhaps the pupils
themnselves should be more involved in the planning of such a
program, This ig not a factor to be ovexrlooked, since the
children are learning about themselves. Moxre than one paven
commented ¢hat his children had helped to #ill out the guestion-~
naire.

Iideally, then, a framework should be set up by educators,

but it must be one which ig flexible enough to allow for the

imwediate needs of the students as they avise.

(33

the studies outlined in Chapter II reifer to

=i

Most o
questionnaires given to the pupils themselves to answer, and
thus indicate their needs. These, of course, must also be
considered here, and are best summed up by the editor of the

Purple 'n' White, official newspaper of Westmount High School.

Non-gsegregated sex-education courses, taught by
specially trained teachexrs -~ not those who would

be as restrained as the students -~ should be
introduced as late as grade seven. Thus fast-
forming barrviers - later to be broken too gquickly -
would be checked. These courses should deal in
detail with the psychological and physical as
of sex relations.,_ Classes should be conducted as
open discussions,




108.

Two other studies have recently been carried out, using
the opinions of parents on the subject (similar to that of
the researcher). It will be seen that the results of these
studies do not vary a great deal from these findings.

In British Columbia, a questionnaire was answered by 197
parents and teachers. One hundred and eighty-two felt that
sex instruction should be given in the schools; 149 specified
introduction at the elementary level. Preference by 121 was
for integration with the course "Health and Personal Develop-
ment” at this level and a separate curriculum in the intexr-
mediate grades. The geneval opinion was split between

specialists and class teachers for the presentation of information.

s

e

Although the majority feli that some sessions slhiould be mixed
and sone segregated by sex, 120 of the 182 respondents declaved
that both sexes must receive the same information. Most
vespondents (130) were of the opinion that biological, socio-
logical, psychological, and moral information should be given,
and 82 said that preventative advice and guidance should also
be included°8

Recently, in St. Lambexrt, Quebec, 98 percent of the parents
replying to a questionnaire gaid that the home had some ve-
sponsibility for sex education, but 82 percent said that it
was also a function of the school. Aftexr reviewing some of the
movies proposed for such a course, 86 percent said that more

sex education movies shouwld be shown to theiyr children, and 57

? -
8MeCreary, The B.C. Teacher, XLITT, 4, p. 165.
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percent said that it was not necessary for them, as parents,
to preview the movies. Another 9 percent stated that it was
“"preferable" to preview them, but not "necessary",9 The
majority felt that the sexes should remain separate at the
elementary level.

After careful consideration of the data analyzed from
this questionnaire, it is the conviction of the researcher that
a program of family life and sex education does have a place
in the Protestant schools of Montreal. These data will be

considered, along with other factors, in the formulation of

a plan for family life education.

Ingi, Lambert Parents: Major Role by School Seen in
Sex Education"”, The Montreal Star, December 6, 1966, p. 30.
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CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

Conclusions

The basis for responsible membership in our

society is founded upon a sound understanding

and knowledge that the family is the fundamental

unit of that society. While parents have the

primary responsibility for family life and sex

education, the school cannot ignore jits respon-

gibility foxr education in this area.

The statements of authorities in the field of fawmily Llife
education as cited in Chaptex IT and the opinions of pavents
responding to the questionnaive lead this investigator to
conclude that in oxder to provide children with a sound basis
for making rational judgments regarding human relations, a
step~by~step, co—~ordinated program from kindergariten through
the eleventh grade is necegsary. This must include not only
the biological process of maturation and reproduction, but also
the sociological, psychological, and moral aspec However,
since so much of the material, especially up to the sixth
grade, is of an informal nature, evaluation will be difficult.
It is for this reason, as well as the fact that it is primarily
a parental responsibility, that parents and the community must

be actively involved in such a program. The educators wust

not only prepare themselves for leadership of this program,

1 . . e . s N =

“Duane J. Mattheis (Commissioner of Bducation, 5State of
Minnesota) , SIECUS Nevsletier, Vol. If, No. 4 (Wintex, 1967),
p. 2.




but also prepare the community for whatever program is developed
and keep the parents constantly informed, if not actively
engaged, in the plans and their implementation.

Due to the sensitivity of the topic and the nature of
the times, it is this last area which may prove most difficult,
as was evidenced by the response to the questionnaire. The
majority of parents are in favour of a program of sex education;
some wholeheartedly, bul others conditionally. The conditions
range anywhere from the qualifications of the teachers to the
content of the program itself and the methods employed. How-
ever, the leadexs of the schools cannot wait until all the
citizens of a district are ready; they must initiate the
development of a curriculum which will result in community
acceptance. This will be partly accomplished by inviting parents
to view the films, read the books, and meet those persons

or the teaching, while hearing exactly what is

h

regsponsible
involved in the program. Fears and doubits can be alleviated by
actively involving parents in making suggestions, asking
questions, and obserxving how such a program can actually be
correlated with their own teaching at home.

It is the type of leadership which seems to cause many
of the doubts. ‘This factor will probably prove to be the most

significant one in the success of a program of sex education.

3

Therefore, instruction should probably not be aligned with any
particulaxr subject area, but rather given to those most capable

of handling open, frank discussion and giving the opportunity

to all to express divergent views. The teacher must be one
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who is respected by the children and one who can empathize
with them, while encouraging them to feel free to raise and
react to problems. The parents should have some representation
in the choice of the teachers. There must, of course, also
be qualified resource people on hand to aid with the program;
doctors, nurses, psychologists, etc. It would be entirely
impractical, however, to suggest that psychologists be brought
in to lead every group discussion in each of the four high
school grades. Instead, people trained in psychology and
group methods from within the school could direct such dis-
cussions with the lectuxring being done by qguest speakers, each
a specialist in his field. “The responsibility should west with
a Depavtment of Family Life Xducation within the school which
could co-orvdinate all classes, activities, and people involved
in the program. Failing this (and for the present), it is
the opinion of the researchexr that the guidance depaxrtment
should be regponsible, for thiree reasons:

1. This department has alwvays been responsible fox

the dissemination of “"social information" which in-

cludes information on dating, emotions, problems of

adolescence, sex, etiquette, grooming, etc.

2, The topic and its implications can only properly

be understood by a person who has some background in

psychology and sociology. Without this, any attempt

to teach sex will provide a vexry navrow presentation.

It must be remembered that the purpose of such a
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program is the creation of mental health and

thought processes within the student.

3. The training of guidance counsellors is now

such that their own personality and mental health

is screened, and this constitutes a large factor

in their final certification, as does the manner

in which they deal with people and their problems.

This is the only body of educators for which this

can be said. Therefore, it is from this department

that a teacher with the necessary qualifications

will most probably arvise.

Of course, the possibility of using other individuals
should not be overlooked, and some of the more interested
teachers may actually initiate programs as has been the case
in many of the Amexrican schools outlined in Chapter I¥. 1In
any event, the head of the guidance department should serve
as chief co-oxdinator and divector of the program until such
time as a separate department can be instituted. Such a de-
partment should also be set up at teacher training institutions
so that those displaying the required characteristics may be
screened and chosen for such training. "Inservice education
of teachers must parallel any curriculum development in this

area.,”2

Finally, it must be noted that:

...having a program of sex education will not be a

2Ibidup pP. 3.
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panacea for all social ills. Noxr will facts neces-
sarily be a motivation for improved behavior; they
will, however, become meaningful following motivation.
The school is the place whexe children are and thus
it has a shared responsibility for helping boys and
girls to make reasonable choices among competing
moral codes, to assume their sex roles and to
crystallize their ideals, standards, and attitudes
toward the family in which they were born and the

one which they will establish.

A Proposed Program

1. Diagnosis of Needs

There are two foci (in education), one of which is

the child, the other is tle culture and the society

in which the child lives.™

TThe Pavent Report5 has been regponsible for making the
people of Quebec aware of the necessity for recognition of
individual differences awmong children., Fox this reason,
education is now being tailored to more nearly meet the needs
of each child. 1In no area is the diagnosis of these needs as

important as in family life education, for in ordexr to achieve

3

success, every learner needs a feeling of being at home and
secure in his group. A student will lose this sense of belonging
if there is too great a difference in backgrounds oxr abilities
among the members of the group. Therefore, it is necessary to
find out not only the needs of the child, but his drives, back-

ground, previous social learning, interests, concerns, and

3rpid.
a .. ) . . . . -~ .
“Gladys M. Harxrison, "Re-designing a Curriculum for the
Jamaican Schools® (unpublished Master's thesis, Columbia
Univexsity, 1948), p. 44,

5 , . e e . o

Quebec, Repoxt of the Royal Commission of Inquiry on Ed-
ucation in the Province of Quebec, Vol. III (Quebec: Queen's
Printer, 1963).
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motives. One must also be aware of the gaps, deficiencies,
and variations in the background of each pupil, so that
groupings of similar students can be made.

The aforementioned factors become especially important
when planning a program of sex education for schools in a large
cosmopolitan city. For example, one cannot hope to stress
the same themes in a school in a high socio-economic area as
in a school serving children of a lower one. Granted, both
schools will have some similarity among the pupils, but for
the most part, the former represents a predominantly English,
high income family whereas the lattex, a non-English speaking,
middle to low income family. It must be said that the social
learning and backgrounds of these pupils will be qguite diffexr-
ent, although many of their needs will be similax.

Before developing a curxxciulum, then, the needs of the
pupils in question must be studied, through answers on Henman-
Nelson I.Q. tests, Karvdex files, guidance files, as well as
a study of the general enviromment in which they live. It
may also be necessary, if the area is predominantly of one
nationality (e.g. Chinese, Greek, Italian), to study the
traditions of that nationality. If such is the case, the
guidance department should serve as an excellent resource, as
this is one of their primary functions in any community.

Although it is recommended here that no written tests
or exams of any nature be given to students during a course
in family life education, it will be necessary, in orxder to

pinpoint these deficiencies and needs, to administer a test
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betore initiating the course in high school. (It is expected
that the course in elementary school will consist of fairly
standard fact-giving, with little discussion.) The Sex Know-

ledge Inventory: Vocabulary and Anatomy - Form Y (Durham,

North Carolina: Family Life Publications, Inc., 1955) is
recommended in order to measure what is already known by the
pupils about sex upon their entry into high school. Students
are asked to answer all forty-eight questions; if no answer

is known, to guess, and to circle any about which more in-
formation is wanted. In this way, deficiencies from elementary
school lesscons can be discovered and pupil needs in this avea

identified. Along the same line is the Dating Problems Check-

list (Family Life Publications, 1961), which would sexve to
identify needs and problems in the area of dating and family
life. Both these aids would sexrve as excellent sources of
information from which to base a course in sex education. Both

are anonymous and would therefore be answered quite trxuthfully.

Reliability of the Sex Knowledge Inventory - ¥Form ¥ is reported

6

as .92,
At the senior high school level, the researcher recomnends,

for diagnostic purposes, the Sex Knowledge Inventory - Form X

(developed by Gelolo McHugh, Durham, N,C.: Tamily Life
Publications, 1950). It coansisits of eighty questions, including

some on superstitions and misconceptions, causes of poor sexual

6As stated in Instructions for the Sex Knowledge Inventory -
Foxrm ¥ (Durham, N.C.: Family Life Publications) .
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adjustments, birth control, conception, pregnancy, childbirth,
and menopause. The question booklet includes a two-page word
list at the back so that students may find definitions of any
unfamiliar words which appear in the questions. Instructions
are the same as for Form Y, thus problem areas may be easily

discovered by checking for the circled questions. If thought

to be beneficial by the teacher, the Dating Problems Checklist

might also be administered again at this level, since many new

problems will most probably have arisen. A Courtship Analysis

and A Marriage Prediction Schedule (both Family Life Publications,

1961) should also be used at the senior high school level, in
ordexr to understand better the meaning of marriage, readiness

for marviage, and the various feelings and attitudes which

are involved, or which are presently held by the xrespondent.

Sample questions from all these aids can be found in
Appendix L.

Therefore, although a program can be outlined with respect
to its objectives, content, methods, and evaluation, it is
necessaxy first to discover the needs and desires, not to
mention the background of the individuals involved, before
deciding on the amount of time to be spent on a certain area,
or the detail needed. It is here that parents and school records
will prove wvaluable, but the students themselves and theix
answers to the aforementioned inventories and checklists will

be even more SO0,
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2. TFormulation of Objectives

The objectives of a program must include some specifi-
cation of concepts to be learned, attitudes and ways of thinking
to be developed or strengthened, and habits and skills to be
mastered. TFurthermore, these non-content objectives  or mental
processes to be acquired must, in a major way, relate to the
content which is to be mastered. They must be determined by
analysis of pupil needs, pupil development, the nature of the
learning process, the nature of the community and of the times,
and the Department of Education regulations, aims, and ob-

jectives as outlined in the Handbook foxr Teachers in the

Protestant Schools of the Province of Quebec (Quebec: Queen's

ot

5

Kl

Printexr, 1965). The latter sets Torvth four concerns of the
school which would be relevant to a program of family life
education in Quebec.
The school must be concerned with:
1) maintaining the physical health of children, by
giving the child information regarding personal
hygiene, nutrition, and public health.
2) maintaining the mental health of all children,
and healthy attitudes to self, to one's peers,
and to responsibilities.
3) sharing the responsibility for developing the
ethical behavior of childxren.
The young child's ideas of right and wrong, of
honesty and fair play are iwmportant concerns oif

the school. Instruction in the basic rules of
morality must be given in the classrooms. Each
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teacher must also take the opportunities which
continually present themselves in the group life
of the school to make explicit the rules that
govern proper behavior and to make the child 7
aware of moral obligations and ethical standards.

4) playing a special part in helping the child to
develop as a happy and useful member of a community.
“"The social aspect of school life can be made a
very important part of education...because of its

n8

relation to mental health and moral behavior.

Also relevant are some of the Department's objectives

]

foxr the home economics course for girls and the industrial
arts course for boys. The aim of home economics ig to "teach
skills and develop a sense of responsibility for the home and

9 .. C s
v Ity objectives are:

the welifare of the family
1) to help the pupil gain more knowledge and
appreciation of factors which contribute to
health and happiness in family and pexrsonal life.
2) to help the pupil gain experience in, and an
understanding of, the principles involved in the
bagsic skills of homemaking.
3) to help the pupil acquire an appreciation of
beauty and a working knowledge of art as applied

to the home and to personal appearance.

-

/Department of Education, Handbook foxr Teachers in the
rotestant Schools of the Province of Quebec (Quebec: Queen's
rvinter, 1965}, p. 9.

8ibid., p. 10.

9-.-}’ L 1T
ibid., p. 129.
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4) to help the pupil to meet the problems of
living by learning to manage her resources and
to make desirable choices.X?
Industrial arts aims for the similar qualities needed
for the male rcle, in preparation for family life. It aims
to develop:
1) a feeling of pride in the ability to do useful
things.
2) worthy leisure~time interests.
3) thelhabit of orderly, complete and efficient
performance oi any taslk,
4) an interest in industry, self-discipline and
initiative, co-operative attitudes, the ability to

- . . N ; ] . ; 11
, care forx, and use industrial products wisely.

h

salect

One of the objectives of the Provincial biology course
in the senior high grades must also be considered here: to
provide biological information essential to an intelligent
understanding of individual and social problems.

These three courses have always presented and will con-
tinue to present these principles to the students. However,
reinforcement of many of these objectives is needed, and should
be included in a family life education program because of theirxr
impoxrtance. Basically, industrial avrts and home economics

are presenting the sexual roles to pupils, or much oif the

0rpia.

Wypid., pp. 130-131.

lzlbidci p. 183.

frmt
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sociological information which they will need. A small amount
of the necessary biological information is taught in biology,
but a complete and separate course is needed to bring these
two areas, along with psychological and moral information,
together for all students. Home economics, industrial arts,
and biology are presently elective courses, and presently
reach very few students, especially in the college preparatory
stream. Many, also, will choose home economics over biology,
for in many schools the three subjects are offered during the
same time block, so it is possible to only choose one.

Pupil development is another consideration in the form-

ulafion of objectives. The content is such that pupil readiness

0

extremely imporitant here. For example, in elementary schocl
it would be necegsary to staﬁe as an objective: to provide

for the individual an adequate knowledge of his own physical
maturation processes as related to sex. Howevexr, at the high
school level, more than "physical” processes are heeded; one
must also provide knowledge of mental and emotional processes
since it is at this age that the c¢hild first becomes aware of
such things, and problems arise from within him.

The nature of the learning process is such that pupil
veadiness must be considered before the success of any content
presentation is assured. In this case, puberty in girls is
known to be, foxr most, betﬁeen the ages of twelve and thirteen,

and in boys, between thivteen and fifteen years of age°l3 It

o

L35, M, Stephens, Educational Psychology (New York: Holt,
Rinehaxrt, and Winston, 1960), p. 79.
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is important, then, that they know what they are going to ex-
perience before it is experienced, thus Grade VI for girls
and Grade VII for boys has proven to be the time when the
biological facts can be taught with success. Since emotional
changes are usually a result of puberty, the junior high school
grades (VIII and IX in Quebec) seem to be the best time to
study the psychological implications as well as the sociological
and moral. This information, if presented before this period,
will not be accepted, and if presented much later, will have
to compete with the pre~formed ideas of the pupils. Knowledge
of physical maturation, then, must be gained before the end
of the elementary grades, while emotional and mental processes
should be studied at the high school level.

The aforementioned was found by the reseaxcher i apply
upon analysis of the opinions of the community in question.
Many of the comments stressed that a course should aim at helping
pupils to acquire healthy attitudes toward sex and family life.
As stated by Kirkendall, this objective would be: "to provide
an appreciation of the positive satisfaction that wholesome
human relations can bring in both individual and family living",,l4
The community, as a whole, is open to suggestions concerning
a program of family life education, but the nature of the
topic and of the times is such that some education of the public
is still needed before such a program will have the full ap-

proval of society. We cannot wait, however, for full approval;

a_ . . . . .
1"K1rkendall, SIECUS Discussion Guide No. 1, p. 5.
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action must be taken immediately. Therefore, perhaps the
program must aim at educating the pupils for the education of
their parents and others, as well as for themselves. Kirkendall
aptly phrases this as providing "an incentive to work for a
society in which such evils as prostitution and illegitimacy,
archaic sex laws, irrational fears of sex and sexual exploit-
ation, are non-—existent",15 Similarly, we must "provide the
understanding and conditioning that will enable each individual
to utilize his sexuality effectively and creatively in his
several roles, e.g. as spouse, parent, community member and
citizen", 0

The researcher, keeping in mind all the previously mentioned
objectives which must also be considered in planning such a
program, would put forth four objectives, in summary, to re-
present the four areas composing the course:

Biological ~ to provide for the individual an adequate
knowledge of the anatomical and physiological processes related
to sex, thereby imporving physical health through knowledge
and self-direction.

Sociological - to give an individual insight concerning

his relationships to members of both sexes and to help him
understand his obligations and responsibilities to others.

Psychological -~ to create. an awareness of the mental at-

titudes existing in society and thereby help to eliminate feaxrs
and anxieties relative to individual sexual development and

adjustments.

Yibia.

an
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Moral ~ to build an understanding of the need for the
moral values that are required to provide rational bases fox

making decisions.

3. Selection of Content

Content selection will be done on the basis of the best
existing programs of sex education, existing health programs
in Montreal, parental opinion as expressed in the questionnaire,
and widely held views on the needs, aspirations, and motivations
of adolescents. Another factor to be considered in the selection
of content, which has bearing on pupil needs, will be the
results of any inventories or checklists filled out by the

students at the beginning of the course., This is not to say

that these results must dictate the content of the course, but
they will aid in giving the teacher some direction and scope
in certain areas. Indeed, it will be the duty of the teacher
or leadexr to see that.students do not dictate the content.

However, their needs must be considered.

]

Ag outlined in Chapter II, existing programs vary con-
siderably in their content. It can be seen from most, however,
that certain areas are included in all as essential; othexrs
are only included in some and can be labelled peripheral. The
latter areas are those which will vary with the community due
to differences in environmenit and the wishes of parents.

The essential areas to be covered in elementary school
are the physical (and emotional) changes which are, or will

be, taking place. The peripheral areas, as seen in the Flint,
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Michigan program, consist of a very detailed study of the
development of the embryo, while in Washington, D.C., the
sociological implications are stressed. Included in both
programs are sexual differences, puberty, menstruation,
reproduction, anatomy of female and male, conception, birth,
and the emotional changes associated with puberty. These would
all be considered essentialdl7 On the questiconnaire, most of
the parents responding also regarded biological information

as essential at this level.

It is the opinion of the researcher, after analysis of
the questionnaire data18 and of the findings of the Sex
Education Committee of the Quebec Federation of Protestant
Home and School Associationsgl9 that the pexipheral areas should

stress health and physical well-being. Included would be

w0

hygiene, the family, some study of the othexr body systems,
grooming, and some general facts about emotions and feelings
Ain order to aid with adjustment to adolescence. Pgychological
information must be presented in such a manner as t©o help them
understand themselves at their present developmental level.

it would

R

It does not need to go beyond this at their age, fo
be of very little help since they are not ready. Psychological

problems are, in many cases, a rasult of the biological changes,

1750 Chaptexr IX, pp. 23-30.
18

aN

see resulits of Question 11, p. 98..

lgMary Kuchaxrsky, Report of the Sex Education Committee
(as submitted to the Q.F.P.H. & S.A., January L1, 1967), p. 2.
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thus junior high school is time enough foxr any depth in this
area. The elementary course could relate directly to the
texts already in use in the Protestant schools for Grades VI
and VII.

The text presently used in Grade VI, You and Others

(Helen Schacter and W. W. Bauexr, Toronto: W. J. Gage and Co.
Ltd., n.d.) identifies the units as:
I You and Your Friends - a study of the body systems.
IT You and Your Family - a study of family roles and

of food.

f=]

5

¥ou and School —~ a study of safety, posture,

i
b

grooming, teeth, eyes, ears,

You and Your Community - a study of the health

%~z
<

department, sewage, watexr supply, and garbage
disposal.
The text used in Grade VII, by Schactexr, Bauer, and Gladys
Jenkins, is similar in many areas, but includes more detail.

You're Growing Up (Toronto: W. J. Gage and Co. Litd., n.d.)

consists of six units:

I Growing Up - a study of anatomy.

II Understanding Yourself - a study of needs, emotions,
and feelings.

ITT Getting Along with Others - a study of the qualities
needed to make friends,

IV Growing Up Healthfully - a study of weight gain

and loss, alcohol, tobacco, etc.

i
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V Growing Up Safely - a study of safety at home,
first aid, etc.
VI Growing Up in a Safe, Healthful Community ~ a
study of safe water, milk, meat.
The reproductive system is not mentioned in either, apart
from some reference in Grade VII to growth and the hormones

which regulate it.

The Handbook for Teachers states the objective for Grade

VI health as "understanding how to ensure mental and emotional

20 N . . .
health" and for Grade VII as "learning new ways of improving
21

personal relationships" and "getting along with others”.
Clearly, more is needed at this level if these aims are to be
accomplished.

At the junior high school level, the course previously
known as "Health" no longer exists in Montreal. Under subject
promotion, it may be combined with science and/oxr music in
some schools, oxr simply not taught at all. However, according

to the Handbook for Teachers, a course is set forth. The

authorized text is Your Health and Safety (Lawrence et al, New

York: Harcourt, Brace and World, Inc., n.d.), with pages 1

to 239 being covered in Grade VIXII and the rest of the book in
Grade IX. This means that circulation, hormones, digestion,

and grooming are covered in Grade VIII, while the nervous system,
pergsonality, prevention of disease, and accident prevention

make up the Grade IX ocourse. Again, it seems that essential

ZODepartment of Bducation, op. cit., p.ll8.

2Yypid., p. 119.
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material is omitted.

Upon studying various existing programs, the response
to tﬁe questionnaire, and widely held views on pupil needs at
this age, it is the opinion of the researcher that adjustment
to physical and emotional change is essential here, as are
family relationships, attitudes, feelings, problems, and some
frame of reference for decision-making, with emphasis on

mores, ethics, and values. The Handbook for Teachers points

out that such a program must be closely linked with the physical

education and counselling programs. As emphasized in the
Report of the Sex Education Committee: “"ThesSe adolescents

are searching for a sense of identity, a sense of purpose, and
to establish foxr themselves attainable levels of aspiration"a;3
‘"his does not mean a rigid set of rules must be laid down;
rather that different ideas be set forth followed by open
discussion., Hopefully, the child himself is or will become
capable of choosing the right path. The existing health course,
then, is almost entirely peripheral.

The use of inventories and checklists here will be valu-
able in ascertaining what has been acquired in elementary school
and what further detail is needed. This will vary considerably
from school to school. The aids can also be administered at
the beginning of senior high school, as many similar problems
will arise here.

Presently, there is nothing in this area being taught at

? .
2291id., p. 120.

23

Kucharsky, op. cit., p. 2.
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the senior high school level in Greater Montreal, apart from
the optional courses in home economics, industrial arts, and

biology where some of the essential principles may be picked

up along the way. Yet, the Handbook for Teachers stresses

that the health program in junior high school must be followed
in Grades X and XI by some systematic provision for continuing
24

the emphasis on healthful living. This is impossible in

many schools, for they no longer have a program even in junior
high school.

Again, after careful study of the various factors involved,
it was found that the emphasis in senior high school should
shift back to fqmily rvelationships, from relationships with
friends. Sociological information should take a new direction
here, as in the Plint and Washington programs. It now becomes
an intense study of the family, with the pupils regarding
themselves as the majoxr family members of the future, not simply
minor ones as in elementary school. Essential aveas here axe
the distinction between love and infatuation, courtship, ve-
sponsibilities of marriage and parenthood, the understanding
of interpersonal relationships - especially those of husband
and wife, and other moral or sociological information felt to
be needed by the students, none of which is to be prescriptive;
it must simply be truthful and impartial. Peripheral areas

could include renting versus buying, financial matters involved

24 , , - . s
““pepartment of Education, op. cit., p. 120,
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in marriage, the working wife, divorce, the marriage contract
in Quebec and community property, especially with terminal
students. The Parent Report would add that both sexes, at

this level, should have some basic psychology, family budgeting,
and units on wise buying of food and clothing. Boys should
also be taught something of huusework, as they might have to
use it sometime.25 Banking, borrowing, the instalment plan,

and hogpital insurance should also be included, as well as

legal rights and information on existing protective organizations,
such as the Better Business Bureau. These topics, as well,

arve recommended by the Parxent Reporto26 Something oi the
culinary avis and interior decorating could also be introduced

a

thig level, for home maintenance. Presently, none of this

is taught in Quebec.

4. Organization of Content

Since the individual, himselif, forms the content of the
program, organization of the subject matter must be continuous
with his own development. For this reason, readiness and
motivation hardly need to be considered. The first changes
are seen at puberty, hence the individual should be aware of
what is happening, and why, at that time. The elementary pro-
gram should consist of the physical changes associated with
puberty. From this point, the changes are emotional; thus

mental development - emotions, conflicis, problems - should

2 .y
“SQuebec, op. c¢it.,, p. 2286.

264pid., p. 229.
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be studied in the junior high school grades. Stemming from
this will be thoughts of the future, first of career, as
mentioned in Chapter II, followed by more realistic concern
of self, courtship, and marriage. Therefore the senior high
school course must consist of marriage preparation. Itis in
this way that young people will become aware of the responsi-
bilities and implications involved in this great step.

At the elementary level, the investigator would recom-
mend continuation of the health course as it stands, but with
some very weighty additions., This might mean omission of
several of the existing uwnits, such as "You and Your Family",
which would be taught earlier than the sixth grade, and
"Growing up Healthfully"plwhich could be included with the
same topic in Grade VI, rather than being repeated in Grade
VII. Otherwise, the time allotment must be extended. It is
recomeended that the biological materxial on the reproductive
system be included with work on the othexr systems in Grade VI,
but with the classes segregated by sex. If classes are already
separate, it is recommended that this material be presented
to boys in Grade VII,. It could be included with Unit I in
Grade VII. More emphasis must be placed in Grade VII on Units
IT and IXiI (“Understanding Yourself" and “Getting Along with
Others"), as these will form the basis for the course in junior
high school. The class teacher should be able to teach this
herseli. However, there should be available to her the physical

5 2

education t@acher and school nurse and/oxr doctoxr if she wishes
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to use them for one or two periods, or merely to consult with
them for her own information.

Although only the formal course at this level has been
dealth with, it is to be understood that some informal teaching
or discussion has preceded this work in the lower grades.
Children in Grade VI should already be aware of reproduction
as a process, having seen it occur in plants, mice, frogs, or
whatever has been bred in the classrooms. In order that this
be done in good taste, the Parent Report recommends that it
be organized by a committee of psychologists, biologists, and

27 R , . , 4 ,
this is not possible, then a travelling team

o2 el

o
!

o
Hy]

parents.
composed of these people should be responsible foxr a certain
number of celementaxry schools, since many elementary teachers
will not wish to follow this through.

It is recommended that the sexes be separated at the
elementary level because of the different rates of development
and the emotional and psychological differences between boys
and girls.

In the junior high grades, it is recommended that the
present health course, where it exists, along with further
material, be incorporated into an "Effective Living" course,

to be offered to all students two periods per week for each

-

of the two grades. The basic outline of the present health
course would serve as a basis for this course, as would the

present text, Your Health and Safety. However, in Grade VIII,

1

27 :
27T9uebec, op. cit., p. 229,
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the material presented would focus on "The Physical You", and
would include the study of all the body systems; their anatomy
and physiology, with a little more time (but not necessarily
more emphasis) being spent on the reproductive and endocrine
systems in order that pupils may understand them clearly as
simply other systems of the body. In Grade IX, the emphasis
would be on "The Psychological You", which would begin with
the anatomy and physiology of the nervous system, leading
into areas such as how it affects your thoughts, personality,
mental health, emotions, behavior, and relations with others
including dating, etiquette and the like., Near the end of
the course, it might even be feasible for students to study
something of group dynamics, oxr at least attempt an analysis
oi the way in which theiy own group functions.

Here, also, there is variation between the sexes with
regard to rate of development, thus some of the classes should
_remain separate as to sex., However, partly on the basis of
the response to this question, it is recommended that one of
the two periods each Qéek should be integrated; sessions which
call for little discussion but which will serve to pave the
way for the mixed discussions in the senior high school grades.

In Grades X and XI, a similarly scheduled course is pro-
posed, entitled "Family Living". All classes hexre (two perx
week) in both grades should be mixed as to sex, yet composed
of groups oxr classes of ten to fifteen in number where possible.

The content here should begin with a review of interpersonal
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relationships, qualities liked or disliked in a person, leading
into infatuation, courtship, love and marriage. There should
be some time spent on the roles of husband and wife, as seen

by both sexes, and the responsibilities of each. In Grade XI,
the more practical areas should be stressed, as the course

will be terminal for many of the pupils. Thus, topics such

as budgeting, buyer versus consumer, appraising food qualitat-—
ively and quantitatively, home buying versus renting, investing,
types of insurance (auto, life, hospital), choosing clothing,
appliances, etc. It is also extremely impoxrtant that all

young people know theixr legal wights with respect to marviage,
divorce, and rape, nott mention the importance of a marxriage
contract in Quebec versus community property. These are areas
which too few young people know anything about, as this in-
formation is presently offered only to the small numbexr of
students enrolled in college law courses.

As mentioned earlier, the length of time spent on each
topic at this level, and the detail covered, will depend more
on the needs and wishes of the students in each class. Thus,
the content will vary from class to class, but must be kept
in perspective by the counsellor or group leader. This will
be made easier if some previous study of group interaction has
been done by the students.

The fact that two periods per week must now be set aside
fox "Effective/Family Liviang® in high school presents a new

problem. Because of the increase in extra-curricular activities,
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in student participation in school functions, and in counsel-
ling, more demands are being made on valuable class time.
Hence, it will soon be necessary to add one more period to

cach school day so that students may fit in activities such

as choir and drama rehersals, work on the school annual and
newspaper, decorations for balls, and possibly even counselling;
group and/or individual. Students not so occupied will bhe
required to attend organized study sessions during tuis period,
or later, perhaps forms of enrichment through films and tele-~
vision programs will be available to a student in those
subjects he prefers ox wishes to understand better. This non-
legson pexiod would be blocked into a studenit's requlaxr time-
table and so would shift with his other subjects to a new time
slot each day, as all subjects do under subject promotion.

It would then be possible to regulate the movements of all
students, for there would never be too large a group free in
any one pexiod. One teacher only would be requived to sit with
the study group.each period, or perhaps even a prefect on his
"off" period. This investigator recommends the use of two
periods per week for all students for participation in "Effective/
Family Living" where in many cases they will serve as group
guidance sessions. The remaining three periods, staggered, in
'each student's timetable would then be planned according to

the student's interests, with some time for individual counsel-
ling interviews. Presently, these occuyr during class time.
This system of non-lesson (not “"spare") periods is used suc-

cessfully in many American high schools.,
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The other alternative, and probably the one which must
be used at least temporarily, is to fit the two periods of
"Effective/Family Living" into a block with some other subject:,
as the four periods of history are blocked with the one period
of physical education at the present time. It will then be
the function of the school bhoard or the individual high schools
to determine which of the subjects presently offered can be
successfully taught in three periods per week. Science, as
previously mentioned, consists of four periods in some schools;
health uses the remaining period. Perhaps, this subject could
be taughit in three periods over two years, as was previously
done. This would cause little disrvuption, since students
matriculate undexr subject promotion with eleven subjects

(that is, with "one to spare", provided none are carxie

o

over
from year to year). Would it not be more beneficial to finish
high school with the required ten subjects plus some knowledge
of human relationships and preparation for entry into marvriage;
probably the most important step they will take during their

lifetime?

5. Selection and Organization of Learning Experiences

The actual learning experiences to be utilized in a pro-
gram of family life education are determined primarily by what
is available in the way of facilities, materials, and faculty.
Consideration must be given to the experiences which are
widely hpid as most effective, those presently being used in

existing programs, and the preferences of the community. To

i
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a lesser degree, the timetabling of the program and the size
of the classes will have some bearing on the selection of
experiences; one can do things in small classes which are not
at all effective in larger classes. Also, a program held
after school is bound to be more informal than one offered
during school time. One must keep in mind, along with these
factors, the attitudes, habits, and skills which are to be
modified, extended, or strengthened during the course. These,
to some extent, will also determine the type of experience
which should be provided. A good educational experience is
one which provides for individual differences and which allows
the learners to co-operate, to some degree, in the developing
and planning of the woxkuzg Needless to say, it must also be
directed by purposes real to the learner as well as to the

teacher.

i) Elementary School

In elementary school, as mentioned eawlier, it
is presentation of the facts that is clearly needed. If this
is done by the class teacher ox physical education teacher,
films will be used extensively as teachers have been trained

ake full advantage of audio-visual aids and can plan a

o

€O

presentation around what is available at the time. If a doctor

(for boys) or school nurse (for girls) is used, the lecture

method, with diagrams, pictures, and perhaps filws is the most

2 . .
“BHarrlsony op. cit,, p. 62,
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widely used and recommended, with some discussion following.
This was also the feeling of parents responding to the question-
naire, as seen by the comments. Along this line, one of the
recommendations arising after the teaching of such a program

in St. Catharines, Ontario, was that the physical education
teachers should teach the basic anatomy and physiology first,
in order to use the doctor's time to better advantage.29 Some
discussion should be expected at this level, because attitudes
as to morality, emotions, and prxoblems have yet to be fully
formed. Therefore, it will more than likely take the form of
question and angwer sessions, based on a lecture ox a movie,
and will be simply to clarify points which have been presented.
Separation of classes by sex, as vecommended, may have some
bearing on the amount of discussion; it will be more fxee among
groups of the same sex.

Foxr Grade VI, films which are widely recommended by

a1

other programs and by the researcher for use are:

Story of Menstruation (Walt Disney Production, released
by Kimberly-Clark Canada, Litd.)

It's Wondexful Being A Girl (Pexrsonal Products)

A Brothexr for Susan (Educational Foundation for
Visual Aids)

These are primarily films for girls because of their
earlier puberty, but boys should also have access to the
showings, if possible. In Grade VII, both sexes should sec:

Human Beginnings (Association Films)

2 .,
“gPeery op. cit., p. 2.
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From Generation to Generation (McGraw-Hill)

Molly Grows Up (Medical Arts)

Human Growth (Eddie Albert Production)

The latter shows a Grade VII class discussing anatomy and
pregnancy and is excellent for stimulating discussion.

If books are used apart from the health book, all should

be kept quite simple and in good taste. The booklets published

by Kimberly-Clark (You're a Young Lady Now and Very Personally

Yours) are highly'recommended for girls. Others, published
by the American Medical Association, which have been found to

be helpful are A Story About You and Fianding Yourself. Little

discussion will avise from these, but, as shown by the results

of courses given by the Family Life Bducation Council in

Montxeal, the facts will be learned.

ii) Junior High School

In the junior high school grades, VIII and IX,
more emphasis should be placed on discussion, but as previously
mentioned, the pupils should be segregated by sex. Again,
lectures and movies are important here, as they have been
found to be most successful in othexr programs,BO and because
they are popular with the parents in Montreal. Thus, because
of staffing problems inevitable at this level, it is recom-
mended that one of the two lessons per week be devoted to

lectures and movies with the sexes mixed, and little discussion

30Dr° E. T. Peer, of St. Catharines, Ontario, recommends
greater use of audio-visual aids, op. c¢it., pP. 2.



because of the necessary size of the class. It will be found,
again, that any discussion will take the form of questions and
answers. Since more detail is expected by the students here,

a fully qualified pexrson must be called upon to present the
lectures, that is one who not only has knowledge of the material
but one who is capable of an adequate presentation of this
material. This may take the form of a doctor (in Grade VIII),
psychologist (in Grade IX), or some other specialist, but it

is very likely that a teacher within the school can be adequate-
1y prepared since theix training has included presentations;

that of a doctor has not. Thus, because of the value of their
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time, it will probably be necessary to hol
include all students regularly scheduled fox the course in a
particular period, or, depending on the number involved, in-
clude all students with a non-lesson period, whether regularly
scheduled fox "Effective Living” in this period oxr not. Natural-
1y, the second pexriod that week would consist of small group
sessions of ten or fifteen to twenty persons, led by a counselloxr
or qualified leader, separate as to aex, to discuss the im~
plications of the lecture or movie and énything else which

might arise. Groups must be small enough so that each learnexr
will have the opportunity to participate actively and co-
operatively, and to receive some measure of individual guidance.
Because of the nuwber of these swmall groups, chances are that

a boys group would run concurrently with a girls group. There-

fore, it would be possible to mix two for some sessions,
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combining the resources of two counsellors, or leaving one

free for individual counselling of group members. The entire
program, then, must be co-ordinated by the guidance department
(or the previously mentioned Family Life Depaitment), who
would be responsible for organizing the lectures by outside
specialists or by biology and physical education teachers
within the school. Some movies and lectures may be of more
benefit in the smaller, segregated group sessions. This should
be left to the discretion of the counsellor, after studying

the needs and deficiencies of the respective groups.

Recommended in ovder to supplement the text, Youxr Health

~

and Safety, arve: Duvall's Love and the lacts of Life (New
31

York: Association Press, 1965), Eric Johnson's Love and Sex

. . e , 32 4 , . )
in Plain Language (Lippincott), and the two books by Kirkendall

mentioned in Chapter II - Understanding Sex and Understanding

the Other Sex (Chicago: Science Research Associates, n.d.).

One othexr, On Becoming a Woman, by M. M., Williams and Irene

Kane, appears as a Dell pocketbook and could thus be purchased
reasonably. All these books were written expressly for this

age level and not only set forth the facts, but also begin to
treat the psychological and moral issues involved in preparation
for discussion at the senioxr high school level.

Films which should be viewed by both sexes in junior high

1 . e s - ‘ N
3““replf;ac.lng hexr Facts of Life and Love ifox Teen-Agers
(New Yoxk: Association Press, 1957).

2 . , . . .
32used in St. Catharines, Ontario.
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school include:33

A Quarter Million Teenagexrs - on venereal disease
(Churchill Films).

Who is Sylvia? ~ on adolescent emotions (National
Film Board) .

The Innocent Party - on syphilis (Calvin Company).

Human Reproduction (E. €. Brown Trust).

Howard - teenage conflicts with parents (National
Film Board).

Bennies and Goofballs (U.S. Bureau of Drug Abuse
Control).

Hooked (Producex unknown) .

Narcotics, Why Not? (Producer unknown).

Boy to Man (Churchill Films).

Gixl o Woman (Churchill films).

The Ontario Department of LEducation recently approved the use
of the last two mentioned for Grade IX classes. Following this,
Noxth York, Ontario approved their showing to any Grade VIIX

34

or I¥ class at the discretion of the teacher. Hooked and

Narcotics, .Why Noi? are presently being shown throughout

American high schools. One other, LSD 25 (David Paxrker Pro-

duction), is in the making, with excellent reviews to date.

iil) Senior High School

in the senioxr high school grades, X and XI, it

ig recommended that all sessions be in the form of small, mixed

33Many of these are recommended by the Flint, Michigan
schools, and others by the Family Life Education Council, Montreal.

Pil . . . . . . .
3“"(1m11dren to See Films about Sex", The Gazette (Montreal),
FFebruaxry 3, 1967, p. 35.
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group discussions. Lectures, films, and books should be
widely used as a basis for diecussion, but all within the
discussion group, if possible. It may be necessary, however,
for groups to come together for certain lectures or films
depending on their awvailability. Only in small groups where
all students are known to each other, will each member be
liable to express his needs and deficiencies. TFor this reason,
the progress of each group will wvary somewhat. Discussion
leaders should be doctors, psycholegists, and psychiatrists,
with economists and lawyers being invited later in Grade XX
for the areas of buying and legal wvights resgpectively.

There will be no basic textbook used in this part of the

P

program, but sufficient use should be made of Duvall's Why

Wait Till Marriage? (New York: Association Press, 1965). This

book gives the reasons for permarital chastity, frank and
s e ey . 35 e )
specific for today's youth. 'wo othexr booklets may also be

used as references here: So You Think It's Love by Ralph G.

Gekexrt (New Vork: Public Affairs Pamphlet) and Kirkendall'

Too Young To Marry (New York: Public Affairs Pamphlet). The

latter gives an excellent presentation of the facts, as do most
of this author's writings.

Films recommended for this level should be viewed by
both sexes, preferably together. Most are extremely thought-
provoking and form a basis for some excellent discussions among

the teenagers:

35, C 4 .
All Duvall's books are widely used and recommended in
the United States.



Joe and Roxy - deals with growing tenderness and
some petting (National Film Board).

Phoebe ~ deals with a pregnant teenager's conflicts
about how to break the news to parents and boy-
friend (National Film Boaxd).

Social Sex Attitudes in Adolescence ~ a flashback
on an entire relationship of a couple about to
be married (McGraw-Hill).

Worth Waiting For - regarding early marriage
(Brigham Young University).

Many other films and books exist for all levels and more
are being produced all the time. Those mentioned above have
been set foxrth because they are known to be effective and most
are recommended by many American programs and Canadian agencies.
Some, such as Phoebe, have had a very successful reception in
some of the off-Island schools, such as Chomedy Protestant High,
thus will more than likely be well received within Greater
Montreal.

Little has been said to this point regarding aid avail-
able through other agencies. The Pamily Life Education Council
in Montreal is extremely useful and co-operative as a vesource,
as are the facilities of many churches in this city, since
they are the ones responsible, to date, for the only existing
premarital courses. One book, written by Frank L. Weiry36 a
Methodist minister, gives teenagers some direction up to the

time of marviage, but although well-presented, tends to give

a Methodist viewpoint throughout.

’-. -
J6Weir, Sex and the Whole Person: A Chyristian View
Wew York: Abingdon Press, 1962).
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Parents, it is assumed, will be prepared to fill the
gaps and to give thé cﬁildren information which they require.
Children should be encouraged by the school to ask questions
of their parents. Therefore, in order to provide parents with
an adequate background, many books have been written. Among
the most widely used and recommended are:

James L. Hymes, How to Tell Your Child About Sex
(New York: Public Affairs Committee, Inc., 1949).

C. S. Ford and . A. Beach, Patterns of Sexual
Behavior (Scranton, Penn.: Harper & Brothers, 1952).

H. Clair Amstutz, Growing Up to Love (Scottdale, Penn.:
Herald Press, 1956).

Dorothy Baruch, New Ways in Sex Bducation (New Yorl:
McGraw-Hill Book Co., Inc., 1959).

W. Claxk Ellzey, Preparing Your Children Por Marriage

(New York: Association Press, 1964).

The last two books mentioned ave the researcher's own choices
for parents, since the attitude throughout both is one that
cannot help but become contagious. Both are very positive
contributions toward the healthy growth of sex education, and
all parents should read at least one of these books. Their
newly—-formed attitudes will then serve to benefit their children
as well as any program implemented by the schools. A program
offered in school would consequently become supplemental in

the real sense, and serve only as a reinforcement of the parents
ideas, through the discussions of informed students with their
peers. This is their most important learning experience in

the area of sex education and it is the function of the school

to provide the facilities fox such discussions.




Following is a summary of the recommendations set forth
regarding content and learning experiences for a program of

family life education, by grade level.




t
Periods Mzin Topics i Instructors Grouping Aids
|
Integrated with Biclogical:
health Kzle znatomy Class and Physical{All classes ! Films
Female anatomy Education Teachers; segregated by Health text
Emoticnal changes OR sex Supplementazry
with puberty Class teacher and reading
Doctor or Nurse
7 Integrated with Socioclogical:
health Understanding self
& cthers in oxdex
to get alon }
2 periods per Biological: Guest speakers Lectures mixed Films
week Detailed anatomy {doctors) fox as to sex
{1 lecture, 1 and physiology lectures & Groups separate Health text
group session) cf reproduction counsellors as to sex
% Supplementary
c 2 periods per hological: Zuest speakers Lectures mixed reading
week motions, atti- {(psycheclogy & and groups
{1 lecture, 1 tudes, person- counsellors, for separate
group session) alitv, behavior lecturss and
Sociclogical: groups respect-
Reletions with ively
others, dating
etiguette 1
{ !
1 2 periods per Psvchological: Counsellor with ALl in small Films
week Continuation ‘Zuest speakers groups, inte-
Moral: \ when desired grated by sex Supplementary
No prescription reading
Sociological:
Roles of wife & ~
husband, courtshiz ~
& marriage °
i1 2 periods per Sociclogical:
week Buying, renting,
x legal rights \ |
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¢. Evaluation

The nature of the subject matter is such that the
determination of what to evaluate and the ways and means of
doing it become very abstract and subjective. This subjectivity
is compounded by the type of methods which is recommended in
such a program: discussion, question and answer, etc.

In many cases, especially at the senior high school level,
the content will, to some extent, be determined by the students
themselves, according to their needs and wishes. Therefore,
some (subjective) evaluation may be acquired through any
obvious pexsonality changes, changes in self concept, oxr even
an awaveness of the self concept and the formation of positive
attitudes toward life. Of course, something will also be
gained by consideving the student’'s intervest, or lack of it,
in the program, and his desire for further information.

The Sex Education Committee of the Quebec Federation of
Protestant Home and School Associations tends to disqualify

any written task: '"never examinations, tests, or written tasks“937

Tt is the opinion ¢f the researcher, however, that some form

1

of objective evaluation must, at least in the beginning, be
attempted. It is only in this way that definite modifications
can be made. One way in which this could be accomplished is to
again make use of the inventories and checklists made available
through Family Life Publications in Durhawm, N.C., since these

have been tested fox validity and rveliability. It would then

37 .
Kucharsky, op. cit., p. 2.
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be possible to see how much improvement in vocabulary, problems,
skills to be mastered, and general knowledge has been made by
the students since first writing the inventory two years
before. By writing the same inventories as were recommended
for diagnosis at the beginning of Grade VI (optional), Grade
VIII, and Grade X, evaluation would be made after Grade VII,
Grade IX, and Grade XI. Weak areas which become apparent could
be planned in more detail, oxr revised, for the next session.
All inventories and checklists should be anonymous, so that
results would not be used for individual marking and grading.
Any individual progress of students must be subjectively

evaluated, by the teachexr or group leader in most cases.

Upon adminigtration of ulie inventories, it must be nade
clear by the teacher that students are in no way being "marked"
on the basis of theirx answers, for no marks, as such, are
possible. The "tests" are simply indicators of problem areas

which can then be discussed or learned, as the case may be.

=i
-

is extremely impoxrtant that there be no mark assigned forx
damily life education, since no student can be permitted to
feel that the success of his future family life rests with the
grade he received in school. Tests breed tenseness, and it

is only by the creation of a "relaxed and informal atmosphere, .
free fyrom anxiety"FBB that gelf-consciousness will disappeax

and an attempt can be made to learn those attitudes and virtues

SO0 necessary for a successiul family life.

3BIbido
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<7, Scope and Continuity

When planning any program, a major consideration must
be to check for the balance and sequence of content and activ-
ities for internalization of content, as well as of content
and non-content objectives.

Since the overall aim of the program is to make students
aware of certain values, attitudes, and ideas so that they will
be capable of later making their own decisions, the content
and learning experiences must be presented in oxrder that this
aim is furthered. That is, the films, books, and lectures
used in the program must be such that no rigid prescriptions
are given ox even inplied. The facts must sinply be presented
with the use of these aids, followed by discussion in oxdex
that all views may be brought forth. Lt will then be entirvely
up to the student to make up his own mind with respect to the
issues involved. The experiences encountered by the student

actor responsible

=i

in assimilating the content will be the majoxr
for his acquiring the necessary mental processes. Granted, some

guidance will be needed here. This is why it is important

that it be of a non-directive nature, in order that the student,
with the help of a counsellox, may become aware of possible
alternatives open to him. Masters and Johnson have said of this:

The facts about human reproduction should be known
to children in the sixth grade, but somewhere
between the ages of twelve and sixteen a youngster
needs to know more. He needs to know that there

are ways in which men and women exploit each other's
sexuality, and ways in which they honor it. At
every stage, a child needs the acknowledgemeat of
his interest, his impulses, his perplexity - at the
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same time that he has...guidance as to the
behavior that is socially acceptable for his
age.39

Since there are various stages involved - three, in this

program - it is important that there be sequence in the vertical
progress of the course. This does not present a major problem
here, for as mentioned earlier, there is sequence in the develop-
ment of the child and because this forms the subkject matter,
sequence is almost inevitable.

Integration, however, another aspect of continuity, is
more difficult to deterxmine. Basically, this consists of the
relationships between various aveas of curviculum taking place
at the same time. Thus, even though a gepavate course ig
recommended at the high school level, it is still a matter of
great importance that cevtain principles and non-—-content ob-
jectives be stressed in other courses such as home economics,
industrial arts, and biology. Granted, because of the present
optional system, not all students will have access o this rve-
inforcement, but it will be of value to those who do. It will
be necessary for all teachers, especially those oif the subjects
mentioned, to be aware of the aims and objectives of the family
life program (as in Toms River, New Jersey), in oxder that
continuity and not incongruity be established. 1In the elementary
school program, it will only be necessary to fit the subject
matter into the health course in such a way as to make it ap-

pear most natural and normal; not as something separvate from

39Wmu H. Mastexs and Virginia L. Johnson, "Sex and Sexuality:
The Crucial Difference", The Readex's Digest, Vol. XC, No. 538
(Februaxry, 1967), p. 28.
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the other bodily functions. This was frequently pointed out
by parents responding to the questionnaire, and has been
mentioned in numerous curriculum guides of existing programs,
Integration, as such, is not a major consideration at this
level; sequence becomes more impoxrtant for continuity, and
the teacher should follow the development of a child through
puberty in ordexr to plan the sequence of a program at the

elementary level.
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CHAPTER VI

IMPLICATIONS FOR FURTHER STUDY

It is the belief of the writer that the program outlined
in Chaptex V' should be put into effect as soon as possible.
Only after the program has been taught can any significant
evaluation and follow—up as to caxrry-over effect be made. This
in itself would provide a major study; to test the proposed
program for validity, and recommend changes and/oxr variations.
Merxxrill's studyl provides a basis for carry-over from a Grade

based on the fact that no new information

0

VIii program, but i
ig presented in the high gchool grades. ‘The program presented
here uses the sixth and seventh grade program as an introduction
to what will be the majoxr part of "ramily Life" in the high
school grades. Thus, any follow-up must be done during the
university or earxly working vears.

Since the teacher is such a major factor in this type
of a program, it is important that the preparation for teachers
who will teach family life education include certain subjects.
Apart from this, the teacher must possess certain characteristics,
most of which have beewn iesntioned at some point in this study.
Lt would be of significance, then, for a program of training

for these teachers to be immediately studied and set forth. A

1 R .
“Merrill, op. cit.
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course in family life education in the schools cannot begin
without someone qualified to teach it.

Other than these implications for further educational
studies, this study has uncovered many interesting sociological
phenomena, some of which were mentioned in Chaptexr IV.

1. The fact that the "double standard" exists among
boys and girls, and that parents are willing to allow other
agencies to influence their sons more than their daughters.

2 The question of moral teaching as related to income,

and the fact that middle and low income groups do not £ind
thisg to be as impoxtant as do the high income group, yvet found
sociological information wore important than did the lattex
group.

3. The question of low response among those having a

relatively low income, and the causes fox it; the amount caused

by factors such as language difficulty, disinterest, illiteracy,

oy

and that caused by intentionally phcing themselves in a highex
income group when rasponding.

Finally, the proposed program is in no way the oniy pos—
sible one for the Montreal schools, but has been set foxrth by
this researcher after careful consideration of the factors
believed impoxrtant to such a study. Other factors and other
programs may well arise from this one, oxr in opposition to it.
The program presented here is, at least, a beginning, and othexr

studies should hopefully follow in this area of family life

education.
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APPENDTY A

COPY FOR MRS. JUDLTH DANNERMAY (RER ?%%iﬁ@&&*ﬂi&?é@&!:@éﬁ{%

THE PROTESTANT SCHOOL BOARD OF GREATER MONTREAL

RN (i

OFFICES OF THE BOARD

Taolephono 6000 Flolding Avonuo,

482-6000 ' MONTREAL 20

You will shortly be hearing from Mro. Judith Bannerman
who has been given authorization to do vesearch through a selected
number of gchools, hexr project being part of a thesis towards a M.A,
degree in education at McGill University and having to do with sex and
fomily life education,

Mrs. Bannerman is a member of this Board's staff presently
on Leave of Absence for post-graduate work,

Mro. Bannerman vesides at 65 Stream Avenue, Dorval, where
the telephone number is 631-6835.

Mre., Bannerman has prepared under the supervision of
McG1ll University a questionnaire for distribution to a random sampling
of parents and would appreciate your help and ascictance in making the
names and addresses of approuximately £ifty parento avallable to her.

In high schoola she wishes to sample the opinion of parents
who have children enrolled in the Fivst and Second Years of the high
school programme., The grades in which she is interested at the elementary
school level are VI and VII.

The questionnaire which Mra. Bannerman intends to use has
been screened and officially approved. 1f Mrs. Bannerman can furnish me
with copies of this questionnaire gsufficiently early for me to let you
have one before Mrg. Bannerman's vigit I shall be pleased to put one in
the mail for you,

According to her present plang Mro, Bannerman expects to
approach the Principals of the schools concerned during the week of
February 6th,

For your information I am attaching hereto a ligt of the
schools included in thig vesearch project.
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I recognize the fact that this adds substantially to your
work at a time when you have many other preoccupations but 1 can assure you
that we have discussed this aspect of the project with Mra. Bannerman, who
is sympathetic to the problem also, and have reduced the demand to the
absolute minimum consistent with the conducting of a research project that
would have any validity.

As the interest of teachers in post-graduate education
increases 1t is inevitable that they turn to schools and the communities
they serve for subject matter in rcegearch programmes., Your cooperation in
assioting Mrs, Bannerman to make a success of her project will be appreciated,

Yourn sincerely,

John Pervie,
Deputy Divector of Education,

Je/NAl
Att,
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« iigh Schools
X

Baron Byng

Dorval

pPunton

High School of Montxeal
John Grant

Lachine

Malcolm Campball
Monklands

Montreal West

Mount Royal
Northmount

Qutremont

Riverdale

Rosemount

St, Laurent

Sir Winoton Churchill
Verdun

Vagoar

West Hill

Hestmount

Ilementary Schools

Ahuntsic
Alfred Joyce
Algonquin
Bancroft
Bannantyne
Barclay
Bedford
Beechwood
Bronx Parl
Carlyle
Cartierville
Cecil Newman
Cedarcrest
Central Park
Connaught

. Coronation

Courtland Park
Crawford Park
Dalkeith
Devonshire
Dorval Gardens
Drummond
Dunrae Gardens
Edinburgh
vdward VII

_?ﬂlzabeth Ballantyne

Elmgrove

THE PROTESTANT SCHOOL BOARD OF GREATER MONTREAL

REVISED

Pe g vl

4251
1350
5555
3449
275
5050
3400
4400
189
50
6755
500
5059
3737
880
2505
1201
5785
5851
4350

10615
5210
555
4563
4222
7641

3131,

13155
7676
109
6520
171
1505
725
1741
4860
1750
1310
6201
3835
825
5755
235
500
6080
315
1150

1966 - 1967

St, Urbain St,, Mtl. 18
Cargson Ave., Dorval

Montée St, Léonard, Mtl, 5
University St., Mtl. 2

- 36th Ave., Lachine
Sherbrooke St., Lachine
Nadon St., Mtl. 9

West Hill Ave., Mtl. 28
Faston Ave., Mtl. 28
Montgomery Ave., Mtl. 16
Lavoie St., Mtl. 26

Dollard Blva., Mtl, 8
Woodland Drive, Plerrefonds
Beaubien St, E., Mtl. 36
Cardinal St,, Mtl. 9

Cote Vertu Rd., Mtl. 9
Arpyle Ave., Mtl. 19
Parkhaven Ave,, Mtl. 29
Samerled Ave., Mtk. 29

St, Catherine st. W., Mtl. 6

St. Lawrence Blvd., Mtl, 12
Durocher Ave., Mtl. 8
Mitchell Ave,, MLl. 16

St. Urbain St., Mtl. 14
Bannantyne Ave., Mtl. 19
Wiseman Ave,, Mtl., 15

Coyer St., Mtl. 26
Shelborne Ave., Plerrefonds
Central Ave., LaSalle
Carlyle Ave., Mtl. 10

Gouin Blvd. W., Mtl. 9
Orchard St., LaSallc

Muir St., Mel, 9

- 10th Ave., Lachine

de Biencourt St., Mtl. 20
Vezina St., Mtl. 26

Carson Ave., Dorval

Lloyd George Ave., Mtl. 19
Goncourt St., Mtl. 5
Sewell St., Mtl. 18
bawson Ave,, Dorval

- 13th Ave., Mtl. 36
Dunree Ave,, Mtl. 16
Hudson Ave., Mtl. 29
Esplanade Ave,, Mtl. 14
Northview Ave., Htl. 28
Deguire St,, Mel. 9
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M. R. E. Fox

C. P. Batt

R. C. Qulton

H. E. Wright

Ko R, Gemmell
G. L. Drysdale
R. F. Rivard .
Dr. H., de Groot
C. V. Sadko

W, A. Wilkinson
N. J. Kneeland
R. G. Anderson
M. H. Stanley
W. S. Trenholm
J. R. LeRoy

D. T. Trenholm
J. H. Patrick
J. F. Stewart
W. D. McVic

N. W, Hood

E. M. Kogut

W, M. Kydd

Miss M. Morley

E. H. Hall

V. S. Carr

C. H. Bradford

R. C. B. Garxity

R. M. Jones

G. L. Wood

W, H. Nickels

Mrs. D. E. Boothroyd
D. S, Martin

Mice G, D. Findlay
B. Ash

E. W. V. Deathe

B. F. Campbell

r. W. MacRae

Mrs. E. A. Nelder

J. J. Sims

M. T. Cralg

Miss J. L. Woodley
Miso D. G. Welham

G. E. W. Shearxman
Mrs., M., 0. . Kincley
E. G. Lessard

Misg E. M. Shea

Mro, M. F. Leuthwaite



Elementary Schools

Gardenview
a;%lencoe
24uy Drummond
Hampstead
Herbert Purcell
Herbert Symonds
Iona Avenue
Kensington
Lachine Rapids
Laurentide
Logan

Lorne
'Maisonneuve
Maple Hill
McLearon
Meadowbrool
Merton

Millar
Montreal East
Morison
Mountrose
Nesbitt
Ogilvie
Parkdale

Peace Centennial
Riverside
Riverview
Rosedale
Roslyn

Roxboro

Royal Arthur
Royal Vale
Russell

Sarah Maxwell
Sinclair Laird

Sir Arthur Cuiric

Somerled
Stonecroft

Strathcona Academy

Strathearn
Summerlea
Surrey Gardens
Tetreaultville
Van Horne
Victoria
Westbroolk
Westminster
Westmount Park
Westpark

William Trenholme

Willingdon
,,Willowdale
‘oodland

/NAH
20-7-66

(continued)

700
11400
1475
83
13350
4041
5000
4119
845
465
6055
2387
1680
11241
555
740
5554
275
127
11880
6605
3001

7630 -

1475
931
1920
1039
4575
4699
11
570
5530
35
10339
8380
5350
6310
9580
520
3680
250
235
3077
4810
1822
1750
5621
20

6

183
5870
5080

610

Brunet St., Mtl. 9

de Poutrincourt Ave., Mtl, 9
Lajole Ave,, Mtl. 8

Thurlow Road, Mtl. 29
Purcell St., Plerrefondo

0ld Orchard Ave., Mtl. 28
Iona Ave., Mtl, 29

Madison Ave., Mtl. 28

~ 39th Ave., LaSalla
cardinal Ave., Mtl. 9
Darlington Ave., Mtl. 26
Coleraine St.,, Mtl, 22
Morgan Blvd., Mtl. 4
Drapeau Ave,, Mtl. 39

- 19th Ave., Mtl, 5

- 52nd Ave., Lachine
Robinson Ave., Mtl, 29

Houde St., Mtl, 9

St. Cyr Ave., Mtl. 5
Michel-Sarrazin St,, Mtl, 9
- 30th Ave., Mtl. 36
Rosemount Blvd,, Mtl. 30
22nd Ave., Mtl. 38
Degulre St,, Mtl., 9

Jean Talon St. E., Mtl, 10
Favard St., Mel, 22
Riverview Ave,, Mtl, 1
Mariette Ave,, MCl, 28
Wastmount Ave,, Mtl. 6
- 11th Street, Roxboro
Canning St., Mtl. 3
Dupuis Ave.,, Mtl, 29
Russell Ave., Mtl. 16
pPark George Blvd., Mtl. 39
Wigeman Ave., Mtl. 15

Rogsedale Ave., Mtl, 29

Somerled Ave,, Mtl., 29

Gouin Blvd. W., Pierrefonda
Cote St. Catherine Rd., Mtl. 8
Jeanne Mance St., Mtl., 18

- 48th Ave., Lachine

Brookdale Ave., Dorval

Lebrun St., Mtl. 5

van Horne Ave,, Mtl. 26

St. Luke St., Mtl. 25

Deguire St,, Mtl. 9

McMurray Ave,, Mtl. 29

Academy Road, Mtl. 6

Howard St., Dollard-des-Ormeaun
Maple Ave,, Ville St. Plerre
Terrebonne Ave., Mtl. 28

Savoie St., Plervefonds
Desmarchats Blvd., Mtl., 19
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A, P, Stewart

N. McGregor

Y. M. Kydd

Miss A, M. Stephens
A. E. Gamble

W. H. Foxd

W. L. Roberts

E. R. Norman

C. E. Stirling

C. W. Locke

Mrn, D. E. Martin
J. N. Parker

W. G, S. Stafford
G. R. Robinson

H. D. Stratton

A, D. Bent

G. C. Bennett

Misa G. P. MacLean
J. W. Rugsell

Miss M. G. Mathews
. G. Cochranc

H. J. Purdie

Mios M. A. S. Macnab
W. I, Barrie

J. H. Francham

J. N. Parker

Miss M. P. Maybury
E. Newsome

S, I'. Kneeland

J. M. Black

B. Campbell

Miss J. R. Mackenzle
Miss M. I. Johnoton
R. M. Kouri

K. I'. Campbell

H. N. Hamilton
Miss M. Thomas

N. Ellis

M. D. Gile

H. E. Wright

R. J. Morton

Miss M. A. Steele
Miss J. H. Emerson
L. D. Jack

J. H. C. Duclos

L. W. Blane

I'. H. Owen

Db. N. McRae

A. M. Pitcairn
Mrs. B. A. Hendry
R. C. Saunders

A, L. Tedfoxrd

T. Stewart



SCHOOLS INCLUDED IN RESEARCH PROJECT

High School of Montresnl

Monklands High School

Outremont Hipgh School

Sir Winoton Churchill High School

Hoeatmount High School

Covonation School

Herbert Purcell School

Mountrose School

Someyrled School

Woodland School
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APPENDIX B

LETTER TO PARENTS

65 Stream Ave.
Dorval, Quebec

Maxch lst, 1967

Dear Parents:

The enclosed questionnaire concerned with the need fox
family life and sex education in the Protestant schools is
part of a city-wide study being carried out by me, a graduate
student in LEducation at McGill Univexsity, after having ob-
tained permission from the Protestant School Board of Greatexr
Montreal. This project is concerned specifically with
determining whether oxr not parents desire such a program and,
if so, what form would be most suvitable for this echool system.
The purpose of a program in this area would be simply to aid
parents. in this difficult and sometimes uninitiated task.

The topic is one which yvou, as parenis of an adolescent,
must be most aware of at this time, thus, your views are most
vital.

It will be appreciated if you would each complete your
respective sections of the questionnaire, independently, prioxr
to Maxch 12 and return the questionnaire in the enclosed
stamped envelope.

I would welcome any comments that you may have concerning
any aspect not covered in the questionnaire, and I will be
pleased to send you a summary of the questionnaire results if
you desire. :

Thank you foxr your cooperation.

Yours very truly,

(Mrs.) Judith Bannerman

Encl.
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APPENDIX C

THE QUESTIONNALRE

All information received will remain confidential. Your

answers to the following questions will not be identifiable

with your name in any way whatsoever.

I. Personal Information: please check only one answer to each

question unless otherwise indicated.

being completed by:

(4]

l. This questionnaire i

(1) ‘ - mothex

(2) fathex

(3) female guardian
(4) wale guardian
(5) both parents

2., Total number of children in the family:

(1) one
(2) two

(3) three

(4) foux

(5) more than four

3. Grades in which your children are presently enrolled, by

sexz (check one, oxr more if wmore than one child is involved herxe.)

;
Grade 6 7 ’ EL (8) B2 (9)
!
Boy (1) (2) | (3) (4)
Girl (5) {6) ’(7) (8)



4, Check one of these:

163.

(1) both parents are living
(2) only father is living and has not
remarried
(3) only mother is living and has not
remarried
(4) only father is living and has remarried
(5) only mother is living and has remarried
5. In which country were you born?
r
A. Mothex|B, Fathex
{1} Canada
{2) United Stated
(3) Outside Noxrth America
6. Religion
A, Mother|B. Fathex

(2) Hebrew

(3) Other

o

7. DBducation: (check one, indica

(1) grade school

(2) Sjuniox high school

ing level completed)

A,

Mothex

BO

Pathexr




7.

8.

Education: continued

(3)
(4)

(5)

(6)

(7)

(8)

Annual

(a)

(b)

senior high school

attended college or
university

completed college (Bachelox
or equivalent)

attended/completed other
post-high school institutio
(business, trade, teachers
or technical school, etc.)

attended/completed post-
graduate school (Masterx,
Doctox degree, etc.)

apprenticeship oxr on-the-
Jjob training wvather than
attendance at a formal
ingtitution of learning

lo4.

A,

Mother

BQ

Father

income of: (check one in each section)

Mothex (1)

_undexr $1,000

(2) $1,000 ~ $4,000

(3) _ $4,000 ~ $10,000

(4) over $10,000

Father (1)

under $4,000

(2) $4,000 - $10,000

(3) . $10,000 ~ $20,000

() over $20,000




IT. Opinions

1. Where did
Family life?

mnajoir sources

of sex information)

(0) parent of the same sex

(1) parent of the opposite sex

(2) other relative of the same sex
(e.g. sister, brothex, aunt,
eta. )

(3) other wrelative of the opposite

sex

(1) Fviend of the same

{5) friend of the oppos

(6) doctoxr, or other un
oldexr person

(7) school class, oxr te

(8) books and pamphlets
(9) none of these

2. (A) Which of the above

information? Place one of

provided.

5y
S

1

ite

Sex

rvelated

achex

165.

on Sex Education (check as indicated)

you get most of: your information about sex and

(check one, oxr more if you wish, which represent

To be completed by

A. Mother |B. PFather

represents your f£irst source of such

the above numbers in the space

A, Mothexr
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(B) How do you think your present attitudes toward sex were

influenced by vour first source of information? (check one)

To be completed by

A. Mother | B. Father

(1) favourably

(2) unfavourably

(3) I do not know

3. Write "M" in one of the following bhoxes to show which one

should be the main sources of sex indormation fox your own boy

and/or gixl.

o be completed by

1 )
A, Mothex | B, Fathey

Boy |Gixl Boy | Girl

{1) Father

{(2) Mother

(3) Othex children (siblings o
friends)

{4) Doctor

{5) "Teachexr

(6) Ministex ' ,

| |

(7) Agencies ("V", camps, clubs, etc)

{8) None of these

Comment if you wish
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4, Do you feel that a program of sex education in the schools

is: (check one in both A and B)

To be completed by

Mother Father
A. Necessary (L)yes_ (2)no (3)yes.  (4)no_
B. Desirable? (Lyes. (2)no__ | (3)yes.  (4)no_

5. If a program was to be implemented in the Protestant schools,

would you want your children to take part? (check one)

To be completaed by

A. Mother B. PFathew

6. If a program was given in school, which one of the following

would you prefex:

To be completed by

A program which: A. Mother |B. Father

(1) was offered later in school

life and aimed at only
supplementing previous in-

struction by parents

(2) was superficial and introductory
to the information to be latex
provided by parents themselves L |
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6. If a program was given in school, which one of the following

would you prefer: (continued)

To be completed by

A. Motheyr | B. FFather

(3) provided detailed gnidance for
parents, showing them how to
“deal effectively with the topic
in order to teach their own
children

(4) is described here as my own
preferencea:

7. At what level do vou think a program of sex educaition should

begin? (check one)

To be completed by

Grade A. Mother |B. Father

(L) 4 (age 9)

(2) 5 (age 10)

(3) 6 (age 11)

{4y 7 (age 12)

(5) 8 (age 13)

(6) 9 (age 14)

(7) above grade 9

{8) mnot at all
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8. Once begun, should the program be carried through to the

end of high school?

To be completed by

A. Mother |B. Father

(1) Yes
(2) No
Comments

Ploase answey questions 9, 10, 11, 12, and 13 with regaxd

to both the elementary and high school levels.

9. Should boys and girls be given the program separately?

To be completed by

A. Mothexr B, Fathex

In Elem. | In High in Blem. | ¥n High
School School School School




10.

at either level, please rank, e.g. lst, 2nd, 3xd, etc.)

(1)
(2)
(3)
(4)

w

(5)

(6)

(7)
(8)

What methods should be used?

Lectures

Group discussion

FPilms with discuss

Pilms without
discussion

Books with
discussion

Books without
discussion

Class discussion

Other, ox a
combination

If your choice is No.

170.

(If more than one checked

To be completed by

A. Mother

B. Father

ks

In Elem. |In High In Elem. | In Higk
School School School School
n

8, please specify




11. What should be included in the program? (IF more than one

checked at either level, please rank)

To be completed by

A. Mother B. Father

In Elem. { In High In Elem. | In High
School School School School

(L) Biolecgical infoxrm-
ation (anatomical
& Physiological)

(2) Sociological (roles
of the soxes, of
family members,
etc.)

o

)  Psychological
(problens, feelings,
emotions, otc.)

(:

N

(4) Moral f(attitudes,
values, standards,
etc.)

If the latter, please gpecify




12. Who should give the program?

(1) Regular class/

172,

{Check one of each level)

To be completed by

A. Mothex B. Father

In Elem.
School

In High | In Elem. | In HigH
School School School

subject teachers (if care-

fully prepared)
(2) Guidance counselloxr

(3) Physical education
{and health teachexrs)

{4) Outside gpecialists
(doctors, nurses,
psychologisits)

{5) Othexrs ( or a

combination)

Why?

If your choice is No. 5, please specify:
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13. Do you feel that such a program should be (check one at

each level)

To be completed by

A. Mother B. PFather
In Elem. | In High In Elem. | In High
5chool School School School

(1) iIntegrated with
subjects such as general
science, health, house-
hold science, biology,
etc.

(2) A separate course,
correlating all aspects
of the topic (biological,
gsocial, psychological,
etc,)

14, Do vou know anything about the program presently offered
A *) - )

in: (check eoach of the 5

(1) Winnipeg, Manitoba

categor

(2) B.C. (Victoria or Vancouver)

(3) Ontario (London ox Toronto)

(4) Lower Canada College (Montreal)

(5) Elsewhere

Comments

ies)

o be completed by

A, Motherx

Yes

No
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15. BAny other comments in general:

16. If (and only if) you wish to receive a summary of the

questionnaire results, to whom should it be sent

NAME {print)
ADDRESS (print

March lst, 1967
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APPENDIX D

FOLLOW-UP LETTER

65 Stream Avenue
Doxrval, Quebec

March 15th, 1967

Dear Parents:

Far]y this month I sent a questionnaire to a sample of

parents in the Montreal area. Perhaps, through faulty mailing
procedures you have not reca: ci yours. Ox, if you have
veceived it, possibly it was ni laid ox forgotten.

In any case, if it can be found, I hope that you might
be able to alse find a few moments to £ill in and mail this
questionnairve back o me as soon as possible,

By doing so, you will be making a tremendous contribution
in agsisting me to gage the need in the arvea of sex and family
life education. ¥ shall be looking forward to receiving your
reply.

Yours

(Mrs

o
P

sincerely,

o) Judith Bannerman
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APPENDIX E

SAMPLE ITEMS FROM THE SEX KNOWLEDGE TNVENTORY

FORM Y
1. climax 5. ejaculation 9. orgasm
2. coccyx 6. erection ‘ 10. ovulation
3. copulation 7. fervent 11. owvum
4. coitus 8. intercourse 12. sperm

The separation of the female egg from the gland where it
foxrms.

)The highest point of sexual excitement in male or female
) (write two numbers).

The reproductive cells of the male.

}Sex relations (write three numbers).

The enlavged and firvm condition of the male sex oxgan during
sexual excitement.
The reproductive cell of the fomale.

(Also included are nuubered diagrams of the reproductive svstems
of both sexes and a corresponding list of labels with spaces
for the proper number to be inserted.)
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SAMPLE ITEMS FROM THE DATING PROBLEMS CHECKLIST

Place an "X" by any statement which describes a dating problem
that you now have.

w——lﬁ

5.

10.
15.

__20.

95.

100.

I have too

many dates.

There are too few places to go on dates.

When my date drinks or smokes, I worxy.

I want to date someone who does

My date is too dependent on his

I'm not allowed to date people who

church.

not want to date ne,
oxr her parents.

do not go to ouxr

I go with somzone whose family won't accept me.

My
¥ do not want to byring my dates
is

There no place in wmy home to

Having a date sometimes excites
I lose friends easily and I don’

I can't

I wondexr whether it's vight to k

family teases me about my dates.

home.
entertain my date.
me so much I

t know why.

sincera.,

igs goodnight.

Is it vight to have sex relations before maryviage?

I don't know what to do if my da

neck or pet.

My date insists that I prove my
It

My dates don't listen to what X

te insists that we

Love.

upsets me when wy date is not going just vight.

have

I am very conscious of my physical appearance.

Being overweight is a real

dating problem for me.

My steady lives in another town.

I don't know whether to go stea

dy.



10.

20.

30.

178.

SAMPLE ITEMS FROM THE SEX KNOWLEDGE INVENTORY
FORM X

What is the relation between sex attraction and love?
A. Sex satisfies a physical need only.

. Love always plays a part in sex attraction.

. Sex attraction is more important than love.

. Sex attraction is a normal part of love.

Sex attraction ends when there is no more love.

Ho O

What position should be used for sex relations?

A. A side position in which neither partnexr plays a
dominant role.

B. The man should be on top with the woman facing him.

C. The man should be on top with the woman facing away.

D. Any position in which the woman can move away if
relations are uncomfortable.

F. Any position that allows pleasant sex velations.

If a wife usually finds sex wrelations painiful, what is the
most probable reason?

A, Hexr wvagina is too small,

B. She ig nervous ov airaid.

C. Her bhusband's sex technigue ig bad.,

D. She and hex husband axe not well mated.

. She has a wvenereal disease.

On the average, how often do women have dreams that release
sex tensions?

A. Never.

B. Almost never.

C. Occasionally.

b. TIrequently.

L. Almost every night.

What is menstruation?

A, Clearing the body of impure blocod.

B. Byringing ova down to the womb.

C. Clearing unfertilized ova out of the womb.

D

. Clearing the womb to prepare again for possible pregnancy.

[ Nature's way of reducing sex desire in women.

What is the usual relation between pain during menstruation
and ease of childbixrth?

A, Any pain foretells some trouble with childbixrth.

B Only severe pain foretells trouble with childbixth.

C. No pain usually meansg childbirth will be easy.
D

s

. There is no relation between menstrual pain and childbirth.

Severe pain often means childbivth will be easy.
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FORM X - continued:

60.

70.

80.

How

does being unresponsive in sex relation affect a woman's

ability to become pregnant?

A.
B.

HTOO

How
to

Makes pregnancy impossible.

Greatly reduces ability.

Has no effect on ability.

Makes pregnancy more likely.

The effect depends on the kind of man she marries.

can one get a cream or lotion that will increase ability

have sex relations?

Buy it from some druggist.

Buy any cream containing hormones.
Buy it from certain dope peddlers.
Secure a doctor's prescription.
There are no such creams oxr lotions.

does the menopause usually aiffect a woman's sex dosive?
The effect depends on the amount of sex desire
before menopause.
Sex degire continues but therve can be no sexual
climax.
Sex desire is about the sawme as beifore or somewhat
increased,
Sex desire decreases at the beginning of menopause.
Women ' require much more stimulation before they
reach a climax.
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SAMPLE ITEMS FROM A COURTSHIP ANALYSIS

This Sometimes This I don't
makes I worxry bothers know
me about nme about

My Courtship Partner: happy this a lot this

1. has good taste in choice of
clothes.

10. has standards of honesty I
adnmire.

20. believes and feels as I do
about religion.

30. has close relatives who are
deformed ox retardaed.

40. prefers a

quiet evening with
me to paw

T
~ties.

50, must excel in an activity to
enjoy it.

60. Our families have about the
sanme income.

70, His or her mother likes and
accepts me.

80. enjovys rcrude and off
e

fengive
Jokes and stories

°

90. 1lives only for professional
and/or social success.

rl

U

100. enjoys spending money to

make others happy.

110. takes advantage of me and
uses me.

120, avoids making definite plans
for marriage.
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SAMPLE ITEMS IFFROM A MARRIAGE PREDICTION SCHEDULE

PART THREE

1. What is the attitude of ycur closest friend or friends to
your fiance(e)?
approve highly
approve with qualification
are resigned
_____disapprove mildly
______disapprove seriously

5. With how many of the opposite sex, other than your fiance(e),
have you gone steadily?
none
one
two

three or more

9. Give the attitude of your father and wmother toward youx
maxyi

_both approve

both disapprove
T mother disapproves
_ fathex disapproves
14, Has your steady relationship with your fiance(e) ever been
broken off temporarily?

never

once

twice
~ three or morxe times

PART FOUR

1. Do you and your fiance(e) engage in interests and activities
togethexr?
all of them
most of them
____some of them
a few of them
___none of them

el

5. What is the frequency of demonstration of affection you show
youxr fiance(e) (kissing, embracing, etc.)?

occupies practically all of the time you are alone
together

very frequent

occasional

raxre

almost never
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MARRAIGE PREDICTION -~ continued:

9. 1In leisure-~time activities:
_ we both prefer to stay at home
_____we both prefer to be "on the go"
one prefers to stay at home and the othexr to be "on

the go"

11. When disagreements arise between you and your fiance(e)

they usually result in:

agreement by mutual give and take
~_your giving in

your fiance(e) giving in
_____neither giving in

5 for the wrating of

schedule include tabl
the approximate

(Othexr parts of this
pecsonality traits of both partners and fo:
amount of agreement or disagreement on vavious matitexrs, including

religion, money, manners, friends, etc.)

=0
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