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Greg Reid graduated with the stellar class of McGill physical education 
1970! A former elementary school physical education teacher, his graduate studies 
were in motor learning and special education. He thoroughly enjoyed a 39-year career 
at McGill teaching primarily in motor development, adapted physical activity, and more 
recently history of sport. The canoe trips and swimming classes were great fun as well. 
His research dealt with developmental disabilities and ways to encourage all people to 
enjoy physical activity. When he realized that his tenure at McGill, from undergraduate 
student to retired professor, constituted a big chunk of the second half of the 100 
years of physical education and kinesiology, he decided to write this book. His physical 

activity world includes cycling, hiking, kayaking, and skiing; his hockey skills having 
gone offside a decade ago. 
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Preface-That is another stor� 

he mission of the Department of Kinesiology and Physical Education in 2012 is to 

generate, advance, and disseminate knowledge about human health and physical 

activity, and to prepare professionals to engage in related employment. This book 

recounts how a one-month program in 1912 to prepare physical education teachers for 

public schools evolved 100 years later into a dynamic Department with that mission. 

My journey at McGill began in 1966 as a student in the B.Ed. (P.E.) program, never 

knowing that the structure of the program had been greatly influenced by a report from 

a committee chaired by a professor F. Macintosh, more than 10 years earlier. That story 

is included here. My group, the class of 1970, followed our undergraduate degree on the 

campuses of Macdonald College and McGill. Why two venues? That is another story. 

Our undergraduate days occurred during a period of fundamental questioning of societal 

values, the nature of knowledge, and how best to learn. We were encouraged to think 

critically, although those words were not used. We came to realize the existence of social 

inequities that were not apparent to most of us in high school; related to gender, social 

class, skin color, or disability. We realized that knowledge was tentative and that our 

professors might have a bias or two, which would taint their presentation of knowledge. 

Oh, my goodness! That is another story. In our senior year, we were asked for input in 

creating a new 3-year physical education program that would follow something called 

a CEGEP. That is another story. Our class was a small group of about 30 who had 

great fun during the four years, with many friendships lasting to this day and regular 
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reunions occurring every five years. We partied, experienced, played Alesmen hockey, 
experimented, and grew. That is not a story for these pages. 

Following public school teaching with some supervision of McGill physical 
education students I returned to the University as a lecturer in 1973, and have remained 
at the grand old institution ever since. Students who took Doug Riley's history class 
learned that the Department of Physical Education began in 19 12. In Cyclical Review 
reports of the 1980s, more of our department history was written. About four years 
ago, as the centennial year 20 12 loomed in the very near future, it was apparent that 
some celebration for our first hundred years would be in order. We were not always a 
department, but at various times an almost private enterprise, school, or department, 
associated with three different faculties. That is another story. Belonging somewhere at 
McGill is a theme in our story. In any case, as 20 12 approached, I realized I had been 
associated with the unit, whatever it was called, for much of the past 50 years. A long 
essay or short book was needed, and I began to wander into McGill Archives and bother 
those kind folks. In the end, From Bloomers to Body Mass Index emerged. 

Several years ago, a female student asked me why our Department had not 
encouraged women to become physical education teachers to the same extent as men. 
I explained that it was just the opposite. In contrast to early university education, and 
Canadian society in general, women became certified physical education teachers in 
greater numbers and earlier than did men, by a considerable margin. There were even 
times when men were not permitted into the program. That is another story. 

It seemed the bloomer might be a useful metaphor for the women students 100 
years ago. In addition, the bloomer was a garment that permitted physical activity for 
females, despite its less than flattering appearance. In addition, physical activity, in 
terms of hours practiced in gymnastics and dance courses, was a larger segment of 
the overall program in 19 12 than 20 12. As the Department evolved over 100 years, it 
instituted graduate programs and all Faculty members were expected to nurture research 
programs. That is another story, which culminates in Chapter 12 with current Faculty 
members sketching their research and thoughts about the future of physical education 
and kinesiology. Body Mass Index, an estimate of body composition, is widely known 
and is a variable in many investigations of physical activity and exercise. It was deemed 
serviceable as a metaphor for our research contributions that began modestly in the 
late 1960s. It is also a metaphor for today's scientifically documented knowledge about 
the positive relationships among physical activity, health, and wellbeing. Some of this 
research has come from the keyboards of our current professors. 
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History is largely about context, and one of the crucial contexts for the Department 
has been McGill itself: its leaders, its actions, its hopes, its values. Thus, I have attempted, 
primarily in each chapter's introductory remarks, to say something useful about McGill prior 
to delving into stories about the Department. The excellent treatise by Frost ( 1980 and 1984) 
served me well. Other forces, which sculpted the Department, were Montreal, Quebec, and 
Canada, not to mention physical education programs in other countries and south of our 
border. Prevailing ideas are also an important context. Is regular physica l activity a legitimate 
concern for a university? Oh, to have been at the meeting of the McGill Board of Governors 
in 186 1 when it decided to build the first gymnasium! 

I hope the Alumni of the Department enjoy the read. I kept you in mind when struggling 
to express an idea, deciding whether or not to include a table, or how far to delve into a 
topic. Was I on a misguided personal tangent or was I saying something worthwhile? Finally, 
I hope this book is helpful to readers 25 or 50 years in the future (assuming the content is 
available). I also had you in mind when I decided to explain "the obvious," at least the obvious 
in 2012. 

In physical activity and health, 

Greg Reid 

September 20 12 
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E.arl_l:;I Ph_!jsical Activit_l:;I at McGill 

J
ames McGill was a Scottish-born fur trader, merchant, public servant, elected 
official, military officer, and family man. He lived on Notre Dame Street in Montreal 
and enjoyed summers at his Burnside Estate, a farm of 46 acres on the slopes of 

Mont Royal. He died on December 19, 18 13; his will provided for £ 10,000 and the Burnside 
land to establish a university in which one college was to bear his name. Established by 
Royal Charter in 182 1, the university's early history was uneven, slowed by legal battles, 
variable administrative leadership, political tensions, and a lack of vision of what the institution 
might become (Frost, 1980). The Board of Governors attempted to define the university 
in the 1840s and 1850s with input from the community and concluded that it should be 
Anglophone and broadly Protestant, that is, embracing all versions of Protestant sects. 
In contrast to Catholic education at that time, McGill was decidedly secular in nature. It 
also aspired to be relevant to the needs of Canada, including professional studies rather 
than being restricted to medieval traditions of higher education in classical languages and 
literature (Frost, 1980). The professional focus of the Faculty of Medicine was congruent with 
this modern vision and the Faculty of Arts had opened in September 1843. A Faculty of Law 
and Normal School for the education of teachers were soon to follow. 

Dawson ) R�erson ) and Cricket 

John William Dawson, the fifth Principal of McGill, took office in September 1855. As he 
recalled ten years later ... 
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Materially it was represented by two blocks of unfurnished and partly ruinous 
buildings, standing amidst a wilderness of excavators' and masons' rubbish, 
overgrown with seeds and bushes. The grounds were unfenced, and pastured at 
will by herds of cattle, which not only cropped the grass, but browsed on the shrubs, 
leaving unhurt only one great elm, which still stands as "the founder's tree ... The only 
access from town was by a circuitous and ungraded cart-track, almost impassable 
at night. (Frost, 1980 p. 198) (Figure 1-1) 

In 1855 there were 57 Medical students, 15 Law students, and 38 Arts students 
which grew to 177, 48, and 68, respectively in 10 years ( Frost 1980, p. 202). Also, 10 
years into Dawson's administration, the east and west extensions to the Arts Building were 
realized through a generous donation from William Molson. The grounds were appropriately 
fenced with neatly placed shrubs and trees. By 1865, when the population of Montreal was 
approximately 90,000, "the college possessed a harmonious suite of arts buildings on its 
own campus of which it could be modestly proud." (Frost p. 200) ( Figure 1-2). 

Figure 1 -1 : McGill Campus 1860 

Born in Pictou, Nova Scotia in October 1820, Dawson studied geology, natural 
sciences, and philosophy at university. His papers led to his election as Fellow of the 
Geological Society of London in 1854. While he might have been destined for an academic 
career in geology, he was offered the appointment as superintendent of education for Nova 
Scotia in 1850. Public education was in its infancy and Dawson was excited about the 
opportunity to improve the education system for the "public mind" (Frost 1980 p. 18 1). Part 
of his grand educational scheme in Nova Scotia was a school for the education of 

2 
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Figure 1-2: McGill Campus 1875 

teachers, called a Normal School at that time. New subjects were introduced that he believed 
should be taught in public schools, including history, music, chemistry, natural sciences, 
and human physiology for health. During this time he worked with Egerton Ryerson, his 
counterpart from Ontario. 

Ryerson had visited several countries in Europe in 1844- 1845 to study their educational 
systems. Quite unexpectedly he became an enthusiastic supporter of school physical 
education after observing various "systems" of instruction (Morrow & Wamsley, 20 10). In 
particular, Sweden, Denmark, Germany, and England were home to some early leaders 
of physical education who proposed different activities and emphases. Ling from Sweden 
advocated a strict system of exercise dictated by the commanding orders of the leader 
with swinging ladders, stall bars, vaulting, and rings. The Swedish system was proposed as 
scientifically derived exercises which had therapeutic value. GutsMuths and Jahn of Germany 
incorporated a freer use of activities including rings, balance beams, and balls, often 
incorporating exercise outdoors. The British, led by Maclaren, claimed exercise benefits 
with vertical ropes, horizontal ladders, vaulting, and dumbbells and placed more emphasis 
on the benefits of sport. Believing that physical education had much to offer Upper Canada, 



I - E:arl� Ph�sical Activit� at McGill 

Ryerson appointed Henry Goodwin as "gymnastics master" at the Ontario Normal School 
(Morrow & Wamsley, 2010). At that time, gymnastics was a broad term for many forms of 
movement and should not be interpreted in the restricted and current sense of the Olympic 
sport. Rather, gymnastics was more a synonym for physical education with the breadth of 
activities implied with this latter term. There is no direct evidence that Ryerson shared his 
views about physical education with Dawson, but they worked closely together and the older 
Ryerson was a mentor to Dawson. We can assume that the two had some conversation 
about public school physical education. 

In his inaugural address as Principal of McGill, Dawson stated that "we should be 
content with nothing less than the best possible education of the greatest possible number" 
( Frost, 1980, p. 184). Thus, he immediately set a high standard for the university enterprise 
known as McGill and underscored that its education would be open to all, rather than follow 
the English tradition to restrict access to university for the assumed elite of society. He also 
called for a modern university curriculum, ranging from classics and modern languages to 
professions. As a geologist and educator, Dawson was an ideal person to lead the University 
for much of the remainder of the 1 9th century. 

A fledging university in the middle of the 1800s might have been forgiven for placing 
emphasis on matters of the mind and soul. The values of regular physical activity were 
unknown in any scientifically documented sense and there were few leaders to trumpet 
its potential. Some critics argued that such behavior was an expression of an idle mind, 
possessed little worth, and was likely harmful when conducted at a vigorous competitive 
level. One can imagine a Board of Governors that would scoff at any promotion of physical 
activity, certainly if it required financial expenditure. And in 1860 the college 1 only had about 
300 students. But private schools in England had an established tradition of sport for their 
young men and this would have been apparent to McGill leaders, many of whom had ties to 
the "mother country." Sport was argued by those educators to contribute to perseverance, 
physical courage, team work, leadership, sportsmanship, self-reliance and overall individual 
"character." Also, the Y M CA, an organization that espoused a holistic view of mind, body, 
and spirit, opened in Montreal in 185 1 . The "physical" was beginning to garner some 
credibility. 

While the elitism of private schools in England was inconsistent with Dawson's view of 
education for many, he was likely aware of the modern mid-1 9th century discourse regarding 
physical activity and its potential educational values. One of the earliest accounts of physical 
activity at McGill was reported in the minutes of the Board of Governors, February 25, 1860. 

4 
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The secretary read a letter from a Mr. Perkins who requested the use of the grounds in front 
of McGill College for the next summer, on behalf of the McGill Cricket club. The request was 
granted, as long as "the security of the premises and the preservation of proper order" was 
maintained. Similar permission was granted in 1872 (Board of Governors' minutes, April 27). 

As the university grew it did not have many buildings on the main campus and therefore 
used space at the corner of Dorchester (now Rene-Levesque) and University streets. This 
building was Burnside Hall, so named to illustrate the link with McGill College on the Burnside 
Estates. In addition, from 1853-1870 McGill included a high school department to provide 
education for those boys lacking in background knowledge required for university studies 
(Cooper, 1943). Located on the first floor of Burnside Hall the High School Department of 
McGill College was listed in the university calendars of those years. It was a "feeder" school 
(Cooper, 1943, p. 1 1) for the university and its curriculum, no doubt influenced by Dawson, 
was modernized to include instruction in French and natural sciences. In fact, boys in the 
upper levels of the high school could attend university lectures in geography, geology, 
zoology, and botany. In 1855 there were more students registered with the high school than 
the college (2 15 versus 1 10) but these numbers were reversed by 1863 (249 versus 307) 
(Board of Governors' minutes, Dec. 10, 1864). Financial instability and a deficit at McGill 
during the 1860s necessitated drastic actions which included eliminating the salaries of the 
high school teachers. Thus, the school was administratively transferred to the public Montreal 
Protestant School Commission in 1870 and was renamed the High School of Montreal. 

19 Universit� Street 

At the March 14, 186 1 meeting of the Board of Governors, one of its members, Mr. 
Davidson, reported that he had received a proposal from a "certain gentleman" who was 
willing to pay an annual rental fee for evening use of a gymnasium if the Board erected 
one in the playground of Burnside Hall for the high school and university. It is unclear if this 
request was initiated by the gentleman who was not named, or if he had already broached 
the subject of a gymnasium informally with members of the board. It is noted in the March 
14 minutes that a gymnasium was considered desirable by McGill and the matter was 
sent to the Committee of Estate. This committee dealt with matters such as construction 
on the grounds belonging to the college. Mr. Davidson reported at the August 1 meeting 
that the committee believed it was desirable to build a gymnasium in the playground of the 
high school at a cost not to exceed $4,000. The rental of £80 per year for five years was 

5 
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guaranteed by the Montreal Gymnastics Club. Thus McGill College had a proposal for a 
gymnasium w ith some secured renta l income. For mutual benefit, the gymnastic club had 
convinced the college to build its first gymnasium. 

The plans for the gymnasium were presented to the Board of Governors (September 
2 1) and on January 21, 1862 the gymnasium was opened (McKenzie, 1893) . It was first 
listed as one of the university's buildings in the 1862- 1863 McGill calendar and was located 
at 19 University Street at Burnside Hall ( Figure 1-3). Beyond the main door of this red brick 
building was a corridor that passed a closed office and open dressing room, the later with 
wooden benches and an upright coal stove (McGill, 1980, p. 1 1  ). The gymnasium was 
equipped with dumbbells, Indian clubs, barbells, horizontal and parallel bars, vaulting bar, 
tumbling mats, and rings . Visiting the gymnasium for the first time in 1885, a new McGill 
student, Robert Tait Mc Kenzie, recalled his envy of the experienced "old-timers" who moved 
about these "strange appliances" with assuredness. 

Figure 1-3: Interior of McGill's (Barnjum's) Gymnasium 

Only in the Board of Governors' minutes of May 30, 1862 was there a specific 
reference to the "gentleman" mentioned 15 months earlier, Captain Frederick S. Barnjum, 
occupant of the only office in the gymnasium and president of the Montreal Gymnastics 
Club . At that meeting, a letter from Barnjum was presented in which he requested an 
appointment as gymnastics master. Ultimately, Mr. Davidson recommended that Barnjum 
be appointed as Drilling and Gymnastics Master for the high school and college at a 
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salary of $600 annually, the monies being raised by extra fees charged to the students at 
the high school ($400) and college ($200). On a part-time basis, McGi l l  had hired its first 
physical activity instructor in 1 862. 

Frederick S . .5arnjum 

Born in England, Barnjum immigrated to Canada in 1 859 and settled in Montreal ( Figure 1 -4). 
Like Ryerson , Barnjum had travelled in Europe and studied the various systems of physica l 

Figure 1-4: Frederick S. Barnjum wrth Indian Clubs 

7 
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education as well as visited universities in the eastern USA. Fred Barnjum was also a 
soldier, canvas artist , educator, public speaker, and entrepreneur. He came to Canada 
primarily as an artist and his work can still be purchased on-line. He was described as 
" ... an alert little man about five feet six inches ... with moustache and side-whiskers , well 
set up, compactly built. He was dressed in brown velveteen jacket and breeches , black 
stockings and low shoes" (McKenzie , 1885 , as cited by McGill , 1980, p. 1 1  ). 

� GRAND GYMNASTIC . ENTERTAINM ENT, � 
BY THE 

')thm&m nf 1arnf11 1� ·s ♦!!,mminu1 , 
AND FRESENTATl[ON OF �EDALS, 

A T  1'H E 

f 9) U�IVEB&ETY STREET, 
On TUESDAY EVENIN , 24th APRIL, 1883. 

To COMMENCE AT 8 . 30 .  A�ION 25 CENTS. 

I. 4 

Figure 1-5: Presentation Announcement at Barnjum's Gymnasium 

As per the arrangement with McGill, Barnjum was free to use the gymnasium for private 
instruction as long as those hours did not conflict with high school or university student 
instruction. He advertised his programs regularly in newspapers of the city, almost always 
referring to Barnjum's Gymnasium rather than McGill 's Gymnasium ( Figure 1-5). Men's 
classes (over 15 years of age) were usually on Tuesday, Thursday, and Saturday evenings , 
while younger boys (under 15 , but some were 4-6 years old) were scheduled on Saturday 
mornings and one afternoon per week. He offered instruction to females as well , assisted in 
those classes beginning in 1878 by his sister, Helen 0. Barnjum. Promoting physical activity 
of women was very rare in the 1860s. 

8 
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The gymnastics classes, often referred to as physical education by Barnjum in his 
speeches, began with exercises using barbells, dumbbells, wands, and Indian clubs, usually 
performed with music ( Figure 1-6). He believed that music reduced the strain on the nervous 
system (Montreal Evening Herald, January 12, 1867). While we have no evidence today of 

Flgure 1 -6: Barnjum's Gymnasium 

that relationship, Barnjum was more accurate when asserting that the music made the 
exercise pleasant! After the introduction, the class would divide into groups or squads, each 
with a leader, for ten minute sessions of activities such as somersaults, human pyramids, 
trapeze, rings, and parallel bars. High jump and archery were also included. Barnjum was 
described as an inspiring teacher who believed in promotion for merit ( McKenzie, 1933). 
Until recently it was established practice in physical education to organize students by rows. 
Those students who performed the exercises with great precision were promoted to the 
front row. Barnjum also included games such as cricket and football, as well as high jump, 

9 
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standing jump, and hurdling , which were thought to be more enjoyable than the formal 
gymnastics (McGi ll, 1980). Games and military dri l ls were also staples of the high school 
program (Cooper, 1943). It was a reasonably broad based program of physical education 
promoted by Barnjum rather than limited to a 2 1  st century view of competitive Olympic 
gymnastics, which have largely been eliminated from public schools today due to concer ns 
about safety and questionable long-term benefits of the events. When was the last time you 
and some friends gathered at a gymnasium to spend an hour vaulting? 

A Barnjum program lasted several weeks. A public demonstration often ended these 
gymnastic sessions for both university and high school students, adding to the entertainment 
of Montreal's citizens. As early as 1865 one of Barnjum's exhibitions was held in the Victoria 
Skating Rink. The Montreal Gazette (November 21) described the rink as "prettily decorated" 
and "bri lliantly lighted." The members of the gymnastic club wore " loose grey uniforms with 
red facings, which had a very neat appearance. " The various routines "elic ited warm and 
frequent applause. " While perhaps not Cirque du Soleil in creativity or ski l l, the exhibits were 
often recounted in the next day's newspapers as stunning, precise, and co lorfu l. Public 
officials such as mayors or governors -genera l would frequently be in attendance. Of course, 
beyond musica l shows, live theatre, readings, or gamb ling (!), there was not a great deal of 
entertainment available to Montrea lers . These public presentations were often preceded by 
a lecture in which Barnjum put forth new ideas, advocating that exercise was a means to 
develop the mind as we ll as the body, stating that regular exercise was a vehicle for physical 
health, and suggesting that exercise should occur for an hour at least three times per week. 
The need to exercise three times a week became a recommendation documented by 
research 1 00 years later, but the contribution of exercise to health and wellbeing was new 
thinking in Barnjum 's era. His shows and lectures were news-worthy beyond Montreal. On 
June 12, 1869 The New York Clipper reported, 

10  

The pupils of  Prof. Barnjum's gymnasium, Montreal, . . .  gave an exhibition 
at the Crystal Palace on Wednesday evening . . .  before a large assemblage. The 
entertainment commenced with free gymnastics by the boys from seven to eleven 
years of age, who also went through the dumb bell exercise. Messrs. Mills and Henry 
Becket. . .  gave a very fine performance in the double trapeze, after which a number 
of the gymnasts took part in a variety of feats, such as somersaulting, pyramids, 
tumbling, Mr. Mills coming in for the lion's share of the applause so freely bestowed. 
Hugh Becker, M. Jones, John Ray, and Charles Thompson, went through a graceful 
and daring performance on the quadruple trapeze. This is a perfect novelty, having 
been introduced by Mr. Barnjum, and the effect of four persons working together in 
perfect harmony is very beautiful. Some seven or eight athletes now appeared at the 
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starting post for a hurdle race round the building. This was well contested, the whole 
bounding over the hurdles with the greatest of agility. 

Barnjum seemed capable of fine timing and a sense of entertainment, although he was 
not related to P. T. Barnum of circus fame in the USA. 

The public demonstrations provided the participants with a goal for practice as well 
as a means for Barnjum to advertise subsequent sessions in the gymnasium. Barnjum's 
personal notoriety and the sk illfulness of his students had grown to such an extent that 
in 1 883 an audience of 1 ,500 was in the Victoria Skating Rink for one of his evenings of 
entertainment. As reported in the Montreal Star (April 28), "The wonderful feats, performed by 
Mr. Barnjum's class scarcely need praise, as the athletic abilities of its members are already 
well known." He was an entrepreneur but also civic minded. The large 1 883 presentation 
was performed to aid women and orphans of firemen while earlier ones raised money for 
the YMCA ( The Montreal Gazette, November 2 1 ,  1 865) and Montreal General Hospital ( The 
Montreal Gazette, May 26, 1 869). 

Barnjum was a frequent public speaker in Montreal, extolling the virtues of healthy 
physical activity that should occur alongside the development of the mind. He promoted 
strength development of all muscles but especially those of the chest, trunk, and back to 
counteract stooping postures and to promote full breathing. He suggested that a strong 
frame may "confer a certain ease and eloquence of motion" (Montreal Witness, March 30, 
1 870). However, Barnjum was against the excessive physical strains of competitive athletics, 
and long races on snowshoes or while rowing, which he believed were dangerous. Health 
concerns about lengthy cardiovascular exercise were commonly expressed until the aerobics 
movement of the late 1 960s. 

Barnjum also proposed that educational institutes must promote physical education, 
which at that time was barely recognized as a potential school subject. He was an early 
advocate of proper nutrition for children and his physical courses for those 4-7 years of age 
suggest he did not adhere to the common belief that children naturally received enough 
physical activity. The Canada Medical Records reinforced Barnjum 's exercise program for 
children by stating " . . .  we know of several instances where weak and ailing children placed 
under Mr. Barnjum's care became strong and healthful. Montreal is exceptionally fortunate 
in possessing a first-class institution for physical education, conducted by an educated 
gentleman , and we sincerely hope that his opportunities for usefulness may be largely 
increased, as the public become more awake to the value of bodily training." These were 
important testimonials for the advancement of physical education. With regard to formal 

1 1  



1 - arl
_:J 

Ph
_L:J

sical Activit
_:J 

at McGill 

pr epara tion of ins truc tors s uch as hi ms elf , Ba rnj um di d n ot call f or un ivers ity educa tion ,  n ot 
s urpr is ing perha ps s inc e th er e is n o  r ec ord tha t  h e  s pen t  an y time s tudying a t  un ivers ity. 
But h e  c er tain ly a rg ued tha t  c lass es mus t be bas ed on ana tomy an d ph ysi olog y an d be 
c on duc ted by lea ders wi th experienc e an d poss ess ing th e a ppr opr ia te kn ow ledg e (Montreal 
Witness, N ovember 11 , 1878). 

Con trar y  to th e popular "w is dom" of h is da y, Barnj um did n ot s upport th e exc lus ion of 
g ir ls an d w omen f rom part ic ipa ting in ph ys ica l  purs uits an d h e  of fer ed c lass es f or f emal es as 
earl y as 1866 . On Jan ua ry  12, 1867 (M on tr eal Even ing Teleg ra ph) ,  h e  s poke a t  th e McGil l 

N or ma l  Sch ool a t  a meeting chair ed by Princ ipa l  Daws on.  Barnj um r ef err ed to ph ys ical 
educa tion as a n ec essar y s ubj ec t  w ith in educa tiona l s ettings an d w en t  on to disc uss its 
va lues.  La men ting th e eff ec t on boys wh o n eg lec t th eir h ea lth by s tudying too much, h e  w en t  
on to sa y, tong ue in ch eek, 

But what shall we say of the girls, who, by the conventional rules of society, 
are debarred from taking more than the semblance of exercise. They have not the 
same opportunity for romping as boys. Poor little missie must walk home in the 
most genteel manner possible indulging in a softened laugh with some companion, 
her arms carefully hugged to her sides, motion of the lower extremities only being 
permitted, added to which her poor little body is in all probability forced in by one 
of those instruments of death called corsets, binding up the naughty muscles that 
are begging and praying to be let loose and have an opportunity of strengthening 
themselves, and the young lady is considered to be in a highly satisfactory condition 
if she is pale and weak; but, no matter, it is the natural thing for girls to be weak. 

Th e Montreal Daily News (Ma y 23 , 1 870) r eported on on e demons tra tion by f ema les (as 
c ited in Slac k, 1934 , p. 3) . 

12  

Before commencing the exercises, Mr. Barnjum addressed the audience, 
enlarging on the great importance of Physical Education . On conclusion of his remarks 
a signal bell was struck and on the instant bounded in some twenty ladies-sight of 
whom alone should receive the countenance and support of every parent in our city, 
thoughtful of the physical welfare of his children . With mathematical precision they 
fell into position for the "Bar bell exercises" which they performed so gracefully as to 
elicit the hearty admiration of all present. A description of the combined grace and 
force of the movement would be utterly impossible. Then succeeded the Dumb-bell, 
Ring, and other exercises, all of which were models of exact execution, the precision 
with which the ladies entered the Hall, took their position and retired, being a frequent 
theme of admiration and surprise. Perhaps the most extraordinary performance of 
the evening was the " I ndian Club" exercise . .. At the closing exercise the young ladies 
showed no symptom of fatigue, though the actual work of the evening might have 
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tired many a seemingly tougher frame. They retired slowly after singing "God Save 

the Queen" a signal which the audience regretfu lly accepted as the close of a most 

attractive programme. 

Such a positive account contributed to changing perceptions about physical activity for 
females which were , at that time , more commonly denounced or permitted with considerable 
caution. With such public presentations by men and women , lectures , and civic involvement , 
"Barnjum's Gymnasium and Academy of Physical Training" became very well known in 
Montreal. 

G_ymnastics at McGil l 

Participation in gymnastic activities by McGill students was optional and only students in 
the Faculty of Arts were assessed the participation fee of $2.00 (McGill University calendar, 
1862- 1863). There is no mention of such a fee for the Faculties of Medicine and Law, 
likely because those two professional faculties had classes during the 5-6:00 p.m. hour 
designated for physical education (McKenzie , 1893). In 1877 the Faculty of Arts expressed 
disagreement with the compulsory fee , as it had just been increased from $2.00-$2.50 
(Board of Governors' minutes , February 10 , 1877). Also , 40% of the students did not use the 
facilities but the fee was obligatory. Despite some protest the university remained firm and 
Arts students continued to pay the gymnasium fee. 

Times for the classes were announced at the beginning of the semesters. Invariably, 
this was 5-6:00 p.m. three days per week for the men, or suiting " . . .  as far as possible , the 
convenience of Students" ( 1887 - 1888 calendar). It is not clear from the university calendars if 
"convenience of students" simply meant the end of the day before supper or whether classes 
might have been offered earlier in the day. It is unlikely that there was very much flexibility 
because students were scheduled quite rigidly throughout the day. That is , a student in 
the Faculty of Arts program had courses at 9:00 am , 10 :00 am , and 1 1  :00 am. This was 
followed by lunch with instruction resuming in the afternoon. Personal schedules resembled 
those at the high school level- the day was quite full. 

Women were admitted to McGill in 1884 and by 1889 were enrolled in physical 
education classes organized and led by Helen 0. Barnjum (Figure 1-7). Physical education 
instruction for women was placed in the early morning hours because the men were 
scheduled later in the afternoon. The location of the gym at 19 University was considered an 
inconvenient distance from the main campus. Despite the early time and the location of 
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M18S BARNJUllt'S CLASBES-SENIOP. AT HOOPS. 

Figure 1 -7: Helen Barnjum's Exercise Class for Women 

th e gy m, about on e- th i r d of th e femal e studen ts atten ded th e c l asses in th e ear ly 1 890 s 
(McK enzi e, 1893). Soci ety an d th e Un i ver si ty wer e many dec ades r emoved fr om th e n oti on 
th at faci l i ti es an d pri me h our s sh ould be sh ar ed eq ual ly by men an d women. Whi le McGi ll 
studen ts wer e n ot r eq uir ed to take cl asses in phy sic al educ ati on in th e late 1 9th c en tury, 
many followed th e pr ogr ams of Fr ederic k Barnj um an d hi s si ster volun tari ly. Req ui r ed phy sic al 
educ ati on for all McGi ll studen ts would emer ge in th e ear ly 20th c en tury. 

Deteriorating G�mnasium 

F our teen y ear s after i t  open ed th e gy mn asi um sh owed si gn s of age. Repair s to th e r oof 
wer e n eeded bec ause th e pi llar support s h ad sh i fted (Boar d  of Govern or s' min utes, May 2, 

187 4). Barnj um r eq uested th at th e c ollege make th ese r epair s an d ac tually ex pan d th e siz e  
of th e gy mn asi um. Th er e  i s  n o  evi denc e th at th e ex pan si on occ urr ed at th at ti me. An oth er 

Barnj um r eq uest for ex pan si on c ame in 1878 (Boar d of Govern or s' min utes November 23) 
wi th Princi pal Dawson r emar kin g th at atten danc e of studen ts at th e gy mn asi um was very 
sati sfac tor y an d th e tr ain in g th ey r ec ei ved un der Barnj um was " exc eedin gly th or ough. " Wi thin 
a mon th th e c ost of th e wor k was deemed r eason able an d a ten der fr om a c ompany h ad 
been acc epted (Boar d  of Govern or s' min utes Dec ember 21 , 1 878). On Dec ember 20 , 1879, 
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the Montreal Star2 reported that "The appearance of the gymnasium is wonderfully improved 
by many attractions and additions and the lighting and ventilation are most excellent." 
However, additional repairs of $500 were required once again in two years , at a time when 
the college found itself in another financial crisis, and the Board of Governors concluded that 
" . . .  the gymnasium does not appear to be an essential adjunct to the University, espec ially 
under the present circumstances" (Board of Governors' minutes , July 13, 188 1 ). It was also 
decided that Barnjum's services under the "present system" would cease on August 1, 188 1 ,  
despite the "high opinion" of the Board for his university work , for the youth of  the city, and 
"to the cause of Physical Education." While this is the first reference to the term physical 
education in the Board's minutes, it disappointingly was accompanied by a decision to sell 
the gymnasium. 

The "present system" must have been referring to Barnjum's rental of the gym for his 
private business and perhaps his salary as Instructor of Gymnastics at the University. The 
Board decided that until the gym was sold, Barnjum would not pay rent to the university, 
as in the original agreement of 1862. But since fees had already been collected, he should 
make repairs in the gym at his expense . In a letter to the Board (September 24, 188 1 ) ,  
Barnjum accepted this arrangement. He continued to be listed as Instructor of  Gymnastics in 
the university calendars and to use the gym for his Montreal Gymnastics Club , making small 
repairs as needed. In March 1884 he wrote to the Board to request financial assistance once 
again , which he argued, exceeded the rent he would have paid under the previous system. 
He also shared his belief that the building was unsafe due to faulty original construction 
rather than wear and tear from use. A contractor offered to make the necessary repairs 
for $256, but the Board responded that nothing could be done at the moment (Board of 
Governors' minutes , April 26 , 1884). Monies were not available. The apparent stalemate was 
resolved by June 28 when W. Ferrier and William Molson reported that they had visited the 
gymnasium and agreed to build up the brick wall. 

The gymnasium "crisis" of 1884 was an example of the Board of Governors expressing 
verbal support for the physical needs of McGill students but limited in the money they could 
expend to that end. This theme would re-emerge frequently in the future. In fact , a few 
years later the Principal reported on the poor condition of the gymnasium and asked that 
the Estates Committee consider the feasibility of building a new gymnasium on the college 
grounds (Board of Governors' minutes, March 24, 1888, May 29, 1889). Perhaps realizing 
that members of the Board might be unaware of activities at the gym, Dawson encouraged 
those who felt so disposed to visit the gymnasium to see the students in the gymnastic 
classes (Board of Governors' Minutes, November 2 1, 1890). Dawson was also aware of the 
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inconvenience of the gym at 19 University. These actions suggest that the Principal valued 
physical education and considered a gymnasium important for McGill. But a new gymnasium 
for men on the main campus would not be built for 50 years. 

One of Dawson's greatest contributions was encouraging and promoting gifts to the 
university from people such as Molson, Macdonald, and Redpath. It may seem odd that a 
university with a tradition of benefaction since the 1 850s would stumble forward from one 
financial crisis/challenge to the next. However, rather than use newly donated money for 
professorial salaries, improving working conditions, or maintenance of buildings such as 
repairing and upgrading gymnasiums, McGill 's practice has been to use new money for new 
ventures, a practice not always well received ( Frost, 1 980). Toward the end of Dawson's 
principalship another benefactor emerged, who would have a major impact on McGill and on 
the future School of Physical Education, Donald A. Smith ( Figure 1 -8). 

Donald A. Smith-Lord Strathcona and Mount Ro�al 

Smith had immigrated to Canada from Scotland and was hired by the Hudson Bay Company in 
1838 as an 18 year-old teenager. Receiving a salary of £20 a year, he remarked to a friend many 
years later that " I  didn't believe that any man could be worth so much money" (Howell, 1932, 
p. 21  ). Smith would work for the company for 75 years. Initially assigned to secluded outposts 
surrounding Hudson 's Bay, he demonstrated tenacity and resolve in dealing with the physical and 
business demands of the company (Howell, 1932). Distant journeys, frequently on snowshoes, 
resulted in Smith suffering from snow blindness, frost-bite, and hunger. He persevered and 
moved through the company ranks, eventually becoming the Resident Governor, the highest 
position possible in Canada (MacDiarmid, 1 970). From his post in Winnipeg he exerted 
enormous political influence over land from Manitoba to the foothills of the Rocky Mountains, 
thus contributing significantly to the development of Canada. He became a major shareholder of 
the company and as a "genius in business enterprise" (MacDiarmid, 1970, p. 398) he acquired 
enormous personal wealth. In 1887 he was also appointed President of the Bank of Montreal. 

Smith became a staunch supporter of the national railway promised by Conservative Prime 
Minister John A Macdonald in 187 1 ,  if British Columbia joined the eastern provinces of Canada. 
Smith's work with the Hudson's Bay Company had convinced him of the need for a trans­
Canada railroad to unite the new Canada and to settle the central prairies. He was an investor in 
the Canadian Pacific Railroad (CPR) and was the man with the vast beard and formal stovepipe 
hat driving the last ceremonial spike into the railroad line at Craigellachie, British Columbia, 
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November 7, 1 885 (Burt on, 1 971 ; H owell, 1 932). This is a f amous pic tur e in Canadi an histor y. 
H e  was knighted i n  1 886 f or his manager ial leader ship on the CPR, bec oming L or d  Str athc ona 
and M ount Royal. H e  was named McGill' s  Chanc ellor in 1 889 and r emai ned in that post until 
his death, despite spending muc h time dur ing his last 1 8  year s in England, as Canada' s H igh 

Commissioner. 

Figure 1 -8: Donald A Smrth 

Smith had a ver y  br ight sister with a gr eat eager ness for educ ati on (Gillett, 1981 ). But 
most univer si ties, inc luding McGill, did not admit women when she was young. She died 
at 27 year s  of age and never r ealiz ed her dr eam of attending univer sity. It was widely held, 
even among some women, that they wer e not str ong enough to manage the study r igor s  
of uni ver si ty and per haps wer e not c apable of dealing with c onc eptual notions. U niver sity 
educ ation was c onsi der ed ti me wasted for someone who would f ind a suitabl e husband 
to c ar e  f or her as she r ai sed c hi ldr en and managed the fami ly home. Smith' s  openness to 
higher educ ation for women was li kely i nfluenc ed by his sister. 
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McGill was rather conservative with regard to education of women despite the 
opening of Vassar College for women in 1865 with an enrolment of 350 students. Canadian 
universities that followed Vassar and preceded McGill in admitting women were Mount 
Alison in 1862, Queen's in 1872, Victoria College in 1877, Acadia in 1880, and Dalhousie 
in 188 1 ( Frost, 1980 p. 252). With influence from Principal Dawson, a Ladies Educational 
Association had been formed in 1870 offering lectures for women in Montreal, presented 
largely by McGill professors (Slack, 1934). Dawson's early work in public education 
and norma l schoo ls had resulted in respect for the intellectual abilities of women and 
their contribution to education. This experience and his realization that education did 
not detract from womanliness ( Frost, 1980) probably led to his openness to a letter 
received by the Board of Governors on September 13, 1884. Donald Smith offered 
$50,000 to initiate and sustain a college for women at McGill. While his motivation for 
such philanthropy was not completely transparent, the offer was accompanied with 
strict restrictions that the money could be used only to support separate education for 
women ( Frost, 1980). The offer agreed with Dawson's predisposition to the educational 
capabilities of women, his belief that women should be educated separately from men, 
and was another case of new money for new ventures ( Frost, 1980). The endowment 
was designed to teach subjects from the Faculty of Arts, with 30 female students 
enrolling in 1884 (S lack, 1934). By 1887 women were permitted to follow B.A., M.A., 
or doctoral degrees. The McGill calendar of 1888 refers to the Donalda special course; 
named after Donald Smith. The Donalda designation remained in McGill documents for 
almost 20 years to denote women students. In 1888, eight women received the first 
degrees by females at McGill. In 1899 women entered the Royal Victoria College, a 
residence for women financed by Sm ith, which included a gymnasium. 

Smith was very well known and respected in the early 1900s and was widely admired 
as a hospitably individual with simple dignity and benevolence ( Howell, 1932). Still working 
at 93 years of age as Canada 's High Commissioner to England, Smith died in 1914, several 
weeks after the passing of his wife. 

Ath letics 

Pemiission to use the university grounds for sport could be argued as McGill 's first involvement in 
athletics. It was tacit recognition of value in such participation. As noted, the cricket club sought 
this right in 1860. The baseball and football clubs were granted access to the college grounds 
during the summer months of 1872, under the following conditions : 
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1. A signed application was required. 
2. Days and hours of use were specified. 
3. Public matches were not permitted , nor could refreshments be served. 
4. Members of the club had to purchase a ticket from the college secretary for $1.00 per 

season. 
5. Students who paid fees received a ticket without charge 
(Board of Governors' minutes, April 27, 1 872) .  

These athletic clubs were usually formed by McGill students but were open 
to others in the McGill community. The growth of these teams was quite apart from 
Barnjum's classes in physical education and represented the desire of the students 
to specialize in particular sports and to practice and compete with others as could be 
arranged. At a general meeting of the students of McGill on October 8 th

, 1884, the McGill 
University Athletic Association (M UAA) was formed. The students selected Principal 
William Dawson as President of the MUAA. This "appointment" may sound surprising 
but the Principal was usually the head or chair of every committee or association in 
the university. Athletic clubs recognized by the MUAA soon after its formation inc luded 
football, tennis, cricket, and ice hockey. 

The need for the MUAA was precipitated by the increasing number of requests for 
use of the grounds and increased student participation in athletic competition. The latter 
was influenced by the railroad system that now permitted travel in a reasonable and fairly 
predictable time to towns such as Sherbrooke (QC), Kingston (ON), and Toronto (ON), for 
contests that could begin at designated times. The responsibilities of the MUAA included 
supervision and control of all college grounds not used for educational purposes ; allotment 
of portions of the grounds to the various clubs with the power to revoke such privileges ; 
exclusion of persons who were not members of the university if it was appropriate ; and 
supervision of all athletic contests. In the early years, the MUAA organized field days, in 
addition to intercollegiate teams. The field days had a variety of events ; races, throws, and 
jumps that resembled modern track and field events. But those early competitions also 
included three-legged races and tug-of-war. The latter was very popular and rules stipulated 
that cleats were not permitted! In time, the tug-of-war became an Olympic sport. 

In the 1 880s the university grounds adjacent to Sherbrooke Street had four tennis 
courts surrounded by a wire fence, a 40 x 80 feet cricket pitch, and a 115th of a mile running 
track around the rugby/football field. The changing facility was a wooden shack of 12x 1 8  feet 
built by the cricket club. At the June 26, 1891 meeting, the Board of Governors established 
the following rules (Grounds and Facilities notes n.d.). 
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1 . The membership of all clubs using the grounds must consist exclusively of members of the 
University. 

2. No damage must be done to fences. trees, grass, etc. 
3. All clubs desiring the use of the grounds in the time of the statutory college session, i.e. from 

Sept. 1 to May 1 ,  must register its officers, object, rules and time desired, in the Principal's office 
on or before September 20 in each year, when rights and privileges will be assigned to them. 

4. Clubs desiring to use any portion of the grounds in the summer vacation, that is, from May 1 to 
September 1 5, shall register as above on or before April 1. 

5. No club not so registered can be recognized, nor any right of students not organized in regular 
clubs. 

6. No club has any right to invite strangers, expect by special permission of the Board of 
Governors. 

7. The University Athletic Association may use the grounds for the training of its members from 
September 1 to date of the College sports, at such times as may be necessary. Tickets shall be 
furnished to students so in training 

8. All the above privileges are subject to be revoked at any time by resolution of the Governors. 

McGill students are associated with at least two historically important sporting events. 
The first was two football games in Cambridge Massachusetts, May 14 and 15, 187 4 against 
Harvard ; considered to be the first American-style football games. The first game was played 
with Harvard rules, which included a round bal l that was kicked, much like soccer today, but 
with some limited running with the ball in the hands and passing if pursued by an opponent. 
The second game used McGill rules, which had an oval ball and permitted unlimited picking 
up and running with the ball, similar to English rugby. This latter game is considered to be the 
first intercollegiate football game and an important step in the evolution of North American 
football. McGill students were also part of an ice hockey game on March 3, 1875, which 
some consider to be the first organized ice hockey game (Zukerman, 20 12). The first game 
of hockey played by the McGill Redmen occurred on January 31, 1877, making it the o ldest 
organized hockey club in the world, now in its 137 th season. 

Wicksteed Medals 

Dr. R. W icksteed, a graduate of McGill, wrote to the Board of Governors in 1882 reflecting 
upon the health benefits of physical exercise and its contribution to intellectual development. 
He donated $100 for the encouragement of "physical culture" and suggested that medals 
be created for "proficiency in the exercises followed at the Gymnasium under the charge of 
Mr. Barnjum" ( Figure 1-9). Wicksteed also recommended that the medals recognize leading 
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gymnasts in the graduating class. This was accepted by the Board (Minutes , September 
23, 1882) and the funding was renewed in 1887 by Wicksteed. Initially, three medals were 
awarded, Gold , Silver, and Bronze, on the basis of a competition that was open only to those 
students who had attended instruction in the gymnasium for at least two sessions. Judges 
for the competition were appointed by the University. The Gold medal was reserved for a 
graduating student while Silver and Bronze were designated for others , as long as they met 
the criteria of having participated in two sessions of gymnastic instruction. Competitors had 
to provide the judges with a letter of good standing from their respective Dean prior to the 
date of competition (Calendar, 1887- 1888. p. 224). 

Figure 1-9: Wicksteed Medal Competitors 1886 (from left to right: Tait McKenzie, G. A. Brown, Major Fred S. 
Barnjum (instructor), W. A. Cameron, reclining: James Naismrth 

In 1889 Wicksteed announced that he would not offer the Gold medal , but that the Silver 
and Bronze would continue (Board of Governors' minutes, May 29 , 1889). There was no 
explanation for this change , but subsequent University Calendars indicated that a Silver 
medal would be awarded to a graduating student while the Bronze was designated for 
others with the same restriction that competitors had completed at least two sessions 

21 



l - E:arl_l;j Ph_l;Jsical Activit_l;J at McGi l l  

in the gym. Wicksteed 's donation was the first from a McGill alumnus to support the 
physica l aspect of university life. Medals for performance were very much in vogue in 
the late 1 9 th century and early 20 th century. Photos from that era often captured athletes 
with careful ly adorned medals, displayed with considerable pride. The competitions 
for the Wicksteed medals were listed in the annual calendars of McGill for many years, 
contributing to the legitimacy of practice and competition in physical sk ill within a 
university context. 

Helen and Frederick 5arnjum Revisited 

In May 1888 Fred Barnjum returned home from the gymnasium, chatted with members of his 
family, and went into the garden of his home on Durocher Street. There he had an attack of 
apoplexy (stroke or heart attack) and died very quickly. His obituary stated . . .  

The deceased was universally respected and esteemed. He was a native of 
England but had resided in Montreal for the past thirty years. He took an active 
interest in the early movements for making athletics popular in Montreal and was 
one of the founders of the Gymnastic Club . .. Mr. Barnjum had also been actively 
connected with the militia of this city being a retired officer of the Prince of Wales 
Rifles. During the Trent difficulty he organized a company which was enrolled in 
the above mentioned regiment, and from that time he was a conspicuous figure 
in volunteer circles. He served in both the Fenian affairs of ' 66 and '70. In the latter 
affair he was adjutant of the battalion, and as such marched out to St. Johns, and 
served at Pigeon Hill and other places. When he retired he was senior major of the 
battalion, and held that rank on the retired list at the time of his death. Mr. Barnjum 
was professor of physical education at McGill University. He was 49 years of age and 
he leaves a wife and three young children. 

Condolences from the Board of Governors were sent to Barnjum 's wife, noting his 
many years as a "zealous and efficient instructor of the students in gymnastics and physical 
tra ining, and who had endeared himself to so many of his pupils by his earnestness and 
enthusiasm" (Board of Governors ' Minutes, May 26, 1888). Mrs. Barnjum proposed that 
McGil l purchase the apparatus belonging to her late husband for $6 17 (Board of Governors ' 
Minutes, October 27, 1888), but the University offered to rent the apparatus for $60 per year 
(Board of Governors ' Minutes, December 1, 1888) which was accepted. 

Following her brother 's death, Helen Barnjum requested permission to offer classes 
from October to May in the gymnasium to children and young ladies. She had assisted 
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her brother for many years with these groups, but indicated in an autumn letter (Board of 
Governors' minutes, October 27, 1888) that she would be unable to pay more than $12 
rent for the children's and ladies' classes. This was accepted and negotiations turned to 
instruction for the women students at McGill. Women students were assessed the same 
fee ($2.50) as males in the Faculty of Arts, and $50 would be added to the fees from the 
Donalda fund to create a university salary (Board of Governors' minutes, January 25, 1889 
and February 22, 1889). Thus, 1889 marked the official beginning of physical education for 
women at McGill with Helen Barnjum as their first Physical Director (Slack, 1934). 

Sum mar� 

By 1889, physical activity traditions were successfully planted at McGill. Both men and 
women could participate in voluntary physical education classes, formal awards and 
competition existed for student achievement in those classes, a gymnasium had been built 
(albeit quickly deteriorating), an instructor of gymnastics was an established part of McGill's 
university education, and a student driven athletic program of numerous clubs had 15 or 
more years of tradition. These were fine beginnings to be nurtured in the years ahead. n 

Notes 
1 .  James McGill provided money for a college in his name. He envisioned a college as part of a larger university. Thus, 

in the 1 800s, the instrtution was usually referred to as McGill College. But as the 20th century approached and a 
large university did not materialize, McGil l University became the more common title. 

2 .  The newspaper reports are primary sources but often do not include page numbers. The articles were found in a 
McGill scrapbook. Someone had been assigned to cut newspaper articles about McGill , but the page of the 
newspaper was usually not included. The scrapbook is located at McGil l Archives. 
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Two Men tram McGi l l  

M
cGill has been a national and international leader in undergraduate and graduate 
education, higher education innovation, and research for almost 200 years. 
Much of this leadership is due to exem plary principals, professors, and students 

on the university cam pus. However, examples abound where graduates or former professors 
move to new locations where they realize their most significant achievements and fame. 
Two individuals the university has always been pleased to recognize as "its own" are James 
Naismith and Robert Tait McKenzie. 

Following Barnjum's death in May, 1888, the Board of Governors responded quickly 
by advertising for his successor. This suggests the University was now committed to the 
physical side of student health. There was no recorded discussion by the Board to 
discontinue the position of gymnastics instructor, as the appointment continued to be 
labeled. In September of 1888, Principal Dawson reported that no candidate had applied 
for the men's position, but that Mr. James Naismith had agreed to be in charge of the male 
gymnastic classes at the university. 

James Naismith 

Naismith was appointed as Instructor of Gymnastics at a salary of $250, derived from the 
student gymnasium fees. James Naismith (November 6, 186 1 -November 28, 1939) was 
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born in Almonte, Ontario, near the city of Ottawa ( Figure 2- 1 ). By the age of 9 he had lost 
both parents to typhoid fever and was taken in by Peter Young, an uncle. The local "country 
boys" would gather in a small nearby hamlet called Bennie's Corners after school or chores 
to spend their leisure time (Naismith, 1941 ). One of their games was called "duck on the 
rock" in which players threw small rocks at the "duck" (a rock), attempting to dislodge it from 
the larger rock beneath, which was guarded by opposing players. The players soon realized 
that a softer shot lobbed higher in the air was more effective than a straight throw. This 
childhood game would influence Naismith years later when he invented basketball. 

Figure 2-1: A Young James Naismn:h 

Naismith was regarded as the most skill ed and strongest athlete amongst his 
fri ends in Almonte. He excelled at spearing fish, hunting, riding, and felling a tree with 
precision, all with the love of competition (McKenzie, 1933). His str ength and skill is 
described by McKenzie in the following story. "A powerful youth bestrides an unbound 
sheaf of wheat, and in one hand holds a sheaf he has just bound. He throws his s econd 
sheaf up in the air, stoops and b inds the other before the f irst one com es back to earth, 
and challenges anyon e in the harvest f ield to do th e same thing." (McKenzie, 1933, 
p. 1 ). A hero to his peers for his physical prowess, he was a rather average academic 
student who dropped out of high school. He soon developed aspirations to become a 
Presbyterian minister like his father and returned to pursue high school classes required 
for university. In 1883 he  enrolled in the B. A. program of philosophy and Hebrew at 
McGill, beginning a formal education that would last 15 years. 

Realizing that he would have to attend to his studies with considerable diligence, he 
did not try out for football when he arrived at McGill in the fall. Serendipitously, he passed the 
football f ield after the centre had just broken his nose. The captain called for someone to f ill in 
and James obliged ; in fact, he played against Queen's University the following Saturday and 
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for seven subsequent years (Naismith, 194 1 ). He played with the strength, determination, 
and skill that typified his childhood, despite his weight of only 160 pounds (Zukerman, 20 1 1  ). 
Although his participation in athletics was accidental, he attended the gymnastic classes of 
Barnjum with dedication and enthusiasm, winning the Silver Wicksteed medal in his junior 
year and the Gold in his senior year. Determined and serious as a student and athlete, he 
possessed a lighter side evidenced by raids he led to the west wing of the dormitory ; often 
resulting in required explanations to the "powers" ( Mc Kenzie, 1933). 

Naismith graduated in 1887 as one of the top ten in his class (Dewar, 1970) and 
enro l led the next year in the Presbyterian College to advance his ministerial goals. Being 
a footbal l player and theologian was considered improper because football was often 
described "to be a tool of the devil" (Naismith, 194 1, p. 22). This contradiction led at 
one point to his theological student colleagues praying for his soul. Still participating as 
a football player, he began to re-evaluate his future following an incident on the playing 
field. A frustrated teammate cursed at one point, then turned to James and apologized, 
knowing his religious beliefs. Experiencing an epiphany of sorts, Naismith began to 
wonder if sport might be an ideal vehicle to promote the Christian values he held so 
closely, rather than a contradiction to them. Might participants be capable of playing 
with tota l commitment and passion whi le maintaining self-control? It must have been a 
difficult decision, but to exp lore these ideas he would eventually give up the pulpit for 
physical education ( McKenzie, 1933). 

Fol lowing Barnjum's death, Naismith accepted McGill's offer to become its second 
instructor of gymnastics. Despite being an accomplished ath lete, and student of 
Barnjum, he gave considerable thought to the position because he was not certain of his 
preparedness. Chi ldhood fr iend, Tait McKenzie, agreed to assist him, which must have 
reduced Naismith 's misgivings. For two academic years ( 1888 - 1890) Naismith taught 
physical education c lasses to McGil l students under the same schedule and format 
established by Barnjum, w hile finishing his training for the ministry and playing football. 

The Board of Governors in the 19 th century was the supreme decision-making 
body of the University on almost a ll financial matters 1 . Today, decisions are certainly less 
hierarchical ; reflecting both the size of the university and changing perceptions of the 
competence and efficiencies of distributed levels of administration. But in the 1880s the 
Board decided upon sa laries for professors, and the purchase and selling of land and 
buildings, as one might expect. However, its minutes also reflect the hiring of gardeners, 
b lacksmiths, and purchasing of minor equipment. The November 22, 1889 minutes 
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report permission for James Naismith to purchase two dozen barbells, no doubt a 
weighty decision on the part of the Board! 

Naismith enjoyed his teaching duties, but he was an individual who craved more 
knowledge and was eager for new academic challenges following his graduation from 
the Presbyterian College. H is desire to study physical education meant resigning his 
McGill position and finding a su itable university in the USA that offered advanced training 
in physical education. There were no bachelor degree programs in Canada at that time, 
nor would there be for 50 years. He wrote to Principal Dawson the fol lowing letter on July 
2, 1890 (Board of Governors' minutes, Sept. 26 , 1890). 

Dear Str, 

l here wtth beg to resign my postti.on as Gymnastlcs lnst.rudor for 

McGLll UnlVerstty. My reason for dotng so LS that l WLSh to pursue a course 

of stud.Les at Springfield during the comtng sessLon. l feel that you wLH be 

at no tnconventence to secure a suttable man, Mr. McKenzLe who assLsted 

me last sesston, LS thoroughly acquatnted wtth the course prescrLbed for the 

compehhons, besdes beLng a good gymnast. He LS at present attendtng Dr. 

Sargent's class tn Harvard UnlVerstty and wtll there have obtatned much 

that wtH be of real benefil Hoptng that my resignation wtll be the cause of no 

trouble, 

l rematn 

Yours respectfully, 

James NaLSmtth 

The desire to pursue physical education at Springfield Col lege, Massachusetts, in par­
t icular, was a rather logical decision because it was a YMCA training school. The program 
was designed for young men who valued an integrated mind , body, and soul, and aspired to 
be d irectors of physical activity while advancing the mission of the association. Naismith was 
searching for ways in which athletic competition would lead to good rather than evil and to 
develop the whole person (Naismith, 1941 ). He believed that if the devil could make young 
men evil through sport, there must to be a way to promote their salvation through sport. 
Naismith's goal of promoting Christian-based physical act ivity was consistent with the YMCA. 
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Leaving Montreal for Springfield College, Naismith began a tradition of McGill personne l 
pursuing advanced degrees at the college, and graduates from Springfield taking a position 
at McGill. Whilst at Springfield, Naismith was assigned to teach a group of undergraduate 
men during the winter semester (Naismith, 194 1 ). The undergraduates enjoyed outdoor 
activities such as track and field and baseball in the spring, and football, lacrosse, and rugby 
in the fall. But during the early winter, one class was particularly rowdy, not really enjoying the 
structure and formality of gymnastics practiced indoors. Luther Gulick, himself a historical 
figure in the USA and Director of the Y M CA Training School, challenged Naismith to invent an 
indoor game that rivaled the fun of other sports but could be played safely indoors. 

Naismith task-analyzed existing sports and concluded that a fast moving game with 
a ball would be fun for young men. He noted that most body contact occurred around 
goals, when players were allowed to carry a ball, and when using a small ball that could be 
concealed. He wanted to minimize body contact, which he argued would lead to scuffles and 
potential injury on hardwood floors. Moreover, he wanted the game to be easy to learn and 
promote cooperation. Raising the net or goal was designed to reduce body contact and was 
inspired by the successful lobbing of the rock in his childhood game of "duck on the rock." 

He selected a soccer ball, which could not be easily hidden. The ball was supposed 
to be thrown to teammates rather than carried ; hence one of the original 13 rules stated 
that players could not run with the ball. In addition, holding, push ing, striking or tr ipp ing 
an opponent were illegal. He posted the typed rules for Basket-Ball outside the gym at 
Springfield College on December 21, 189 1. He thought he had created an excellent game, 
and that was quickly confirmed by the troublesome class who played it with much energy 
and enjoyment. The peach baskets that were utilized were raised, but in short order their 
bottoms were cut to allow the ball to fall back to the ground. Basket-Ball was an immediate 
success. The modest Na ismith rejected suggestions of h is colleagues to call the game 
Naismith-Ball. 

Prior to other scholars, Naismith saw the potential in properly supervised sport and 
physical education to promote social values and moral attributes that would assist in life. "Let 
us be able to lose gracefully and to win courteously," he stated (Naismith, 1941, p. 189). In 
the last chapter of in his 194 1 book, published posthumously, the list of attributes that he 
believed were derived from basketball were initiative, agility, accuracy, alertness, cooperation, 
skill, reflex judgment, speed, self-confidence, self-sacrifice, self-control, and sportsmanship. 

After graduating with his physical education degree at Springfield, Naismith accepted 
an appointment at the Y MCA in Denver, where he also continued his studies, this time 
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obtaining a medical degree from the University of Colorado in 1898 (Naismith, 194 1 ). Upon 
graduation, he moved to the University of Kansas for the remainder of his professional career, 
functioning at various times as athletic director, physical education instructor, basketball 
coach, and chaplain ( Figure 2-2). Basketball expanded around the world at a meteoric pace 
on the heels of that first game in 189 1  , and one of the highlights of his life was to witness the 
first Olympic basketball tournament in Berlin, 1 936. Naismith received an honorary degree 
from McGil l in 1 938 but died the next year on November 28. He was an inaugural inductee to 
the McGill Athletics Hall of Fame in 1 996. 

Figure 2-2: James Naismith, Inventor of Basket-Ball 
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Robert Tait McKenzie 

Robert Tait McKenzie (May 26, 186 7 -April 28, 1938) ( Figure 2-3) arrived as a one year-
old infant to Almonte, Ontario, the same town where Naismith grew up. His father, W illiam 
McKenzie, like Naismith's father, was a Presbyterian minister from Scotland. Young Robbie, 
as he was known in his youth, was only 9 years old when his father died at the age of 52. His 
mother was pregnant at the time of her husband's death, so young McKenzie experienced 
birth and death early in his life (McGill, 1980). 

One of Robbie's elementary school teachers, Miss Neilson, noticed his talent for 
drawing and encouraged his parents to seek professional instruction from a visiting artist. 
Thus, at an early age Robbie acquired the habit and skill in watercolour sketching (McGill, 
1980), but it would be many years before his full artistic talents would be apparent. 

McKenzie as Ath lete 

Embarrassed about his delicate physique, Robbie was inspired by the talented 
acrobats of a travelling circus that visited Almonte ( McGill, 1980). These were lean men of 
short stature who managed remarkable physical achievements, not huge strong men whose 
feats of strength were publicly celebrated at that time. As a young boy, he found joy in 
physical effort. 

At school we ran,  jumped, and played tag and prisoner's base. Once two 
of us ran continuously from the school to our home at the other end of the village, 
but that was just to see if we could do it . (McGill, 1 980, p. 5) 

We formed a lacrosse club and practiced on the common which formed 
the grazing ground of the village cows, a perilous playing field as may be readily 
believed, and in winter we found that by mounting a high fence and jumping off 
with our heads tucked in , we could land in a sitting position without any apparent 
injury, the discovery of the principle of the front somersault. (McGill, 1980 , p. 5) 

When winter came we skated over the frozen stretches of river, creeks 
and ponds, screwing the wooden skates to the heels of our boots and binding 
them with straps that made our feet ache with cold, or clamping on the "Acme" 
skates that were supposed to stay on without straps and represented the last word 
in mechanical perfection. (McGill, 1980, p. 4) 
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Figure 2-3: A young McKenzie (left) and Naismrth (right) 

McKenzie enrolled at McGill in 1885 with the Faculty of Arts and initially was a 
rather unremarkab le academic student. However, h is phys ical involvement occurred 
without reserve. He had a passion for acrobatics and recalled how his mattress was 
hauled out on the floor to deaden the shock of imperfect tricks that were repeatedly 
practiced ( McGill 1980). He attended the vaudeville shows at the Theatre Royal and 
marveled at the juggling, trapeze, and pyramid acts ( Figure 2-4). At a Chr istmas concert 
in Almonte, he and Naismith performed a Catherine Wheel- a maneuver in which each 
person holds the other's ank les, and together they roll like a large wheel across a stage ­
on ly to roll off the stage and into the women's dressing room, much to the chagrin of 
the women. So talented were Mc Kenzie and Naismith that Barnjum gave them their own 
"brother act" in the annual gymnastic show at McGill. 
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Figure 2-4: Pyramid Act 

Mc Kenzie played football and was a member of the tug-of-war team, but he 
excelled in sports that requ ired much coordination and dil igent practice. As a result, he 
became the intercollegiate high jump champion by clearing 5 '9 ". Linked to his desire to 
strengthen his physique, Tait participated in Barnjum 's classes w ith enthusiasm. 

An evening class would begin with half a dozen exercises by the whole 
group on bridge ladders to strengthen the arms and upper part of the trunk. 
Then the class would divide into smaller groups called "squads" each with a 
leader. Each group proceeded from ten minutes at the vaulting bar to the bar­
bell exercises which brought almost every muscle of the body into play, yet by 
working antagonistic muscles against each other, never overstrained any. The 
Indian clubs came last - a  marvelous combination of grace and powerful work­
out for the muscles. (McGill, 1980, p. 12) 

The classes with Barnjum throughout Mc Kenzie's undergraduate program included 
equipment and organization that were contemporary, but all new to Tait. His dedication 
to the classes and desire to practice culminated in the Wicksteed medal champ ionship, 
at wh ich McKenzie claimed gold in 1889. Mc Kenzie received his B.A. that spring and 
began medical school in the fall. 
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McKenzie as Ph
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s ician 

Despite his ath letic prowess, McKenzie re alized he lacked fundament al scientific 
know ledge about exercise, and therefore attended a summer course in 1890 
under Dr. Dudley Allan Sargent, Director of the gymn asium at H arv ard. McKenzie 
le arned about anthropometry, a new science of me asuring the human body from 
head circumference, to limb length, to strength, and relating those me asurements 
to physical ability. He participated in an exercise program during which Sargent 
expl ained the anatomy involved ; something that was not included in Barnjum 's 
cl asses. He also studied the physical ex amin ations of the Harvard students taken at 
the beginning of e ach academic year th at led to recommended exercises to m aint ain 
or remediate the physical condition of each student. This theme of individu aliz ation 
w as also apparent in S argent's exercise system in which students were encour aged 
to assess improvement and success relative to person al baseline measures, rather 
than in re lationship to others. Mc Kenzie returned to Harvard in future summers as an 
instructor, and he developed a professional relationship with Sargent. 

Following Naismith 's resignation, the McGill Board of Governors fol lowed his 
suggestion and hired Tait Mc Kenzie as its third gymnastic instructor in 1890, beginning 
a 14-year working association w ith McGill. He accepted the position with many new 
ideas for the physical well -being of the McGill students and continued as instructor whi le 
studying medicine. He maint ained this te aching, essentially functioning as a physical 
educator, fo llowing gr aduation in 1892 and while interning at the Montreal General 
Hospital ( 1892- 1893) ( Figure 2 -5). His salary as gymn astics instructor in 1892- 1893 was 
$500 (Board of Governors' minutes, September 23, 1892). Mc Kenzie requested that 
his title be changed from Instructor of Gymn astics to reflect his increasingly demanding 
medical duties (Board of Governors' minutes, January 28, 1895). The Board agreed and 
named him Medical Examiner and Instructor of Physical Culture ( March 23, 1895), and 
later Medical Director of Physical Training (November 15, 190 1 ). 

His dedication to physical education, despite his medical tr aining, would result in 
an important twist in his life that would significantly affect McGil l. Throughout the 1890s 
and early ye ars of the new century, Mc Kenzie 's private medical practice grew, and he 
advanced academically in the anatomy department from assistant demonstrator, to full 
demonstr ator, to lecturer. 

In gymnastic classes, Mc Kenzie divided students into three groups: bookworm, 
sedentary, and athletic, believing each group re quired a different emphasis in physical 
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Figure 2-5: McKenzie as Physician at Montreal General Hospital 

activity (McKenzie, 1893). This continued the theme of individualized exercise programs 
initially conceptualized by Barnjum, Sargent, and Maclaren from England (Mason, 2008), but 
which was certainly not commonplace in practice. The bookworm group would be motivated 
to begin physical activity because of their standing relative to others, he argued, even if their 
improvement was interpreted as relative to themselves. Most students were sedentary and 
needed light exercises to "keep the body in the best working condition" rather than abnormal 
muscular development (McGill, 1980, p .  23) .  He felt that athletic students required vigorous 
exercise and challenges inherent in difficult gymnastic stunts . 

Although the physicality of students through exercise was now a generally accepted part of 
the McGill landscape, there must have been professors and members of the Board of Governors 
who were skeptical and wary of athletic participation, particularly from the viewpoint of taking time 
from study. McKenzie used empirical evidence to refute those arguments. He pointed out that the 
105 members of the football teams from 1880- 1886 included 2 1  who were medalists at McGill, 
20 who had first-class standing and 16 achieved second-class standing (McKenzie, 1 893). In the 
Wicksteed medal group since 1883, seven were academic medalists, six had first class honours, 
and three managed a second class standing . The value and ability to combine athletic and 
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academic success is recognized today by Canadian Intercollegiate Sports, the organization 
that oversees university athletics. Varsity athletes with a grade point average of at least 3.5 are 
honoured as Academic All-Canadians. 

Mc K enzie's dedication to th e physical well b eing of McGill students and his 
vision for th e futur e were highlighted in a docum ent he prepared for the univ ers ity 
in 1893, Report on physical education in McGill University. He us ed physical 
education rather than gymnastics likely becaus e he was trying to us e a broader and 
mor e cont emporary term that conceptually inc luded instruction in gymnastics and 
gam es, athl etic comp etition, and health. As he indicated in th e op ening paragraphs, 
"No educational institution or syst em can lay c lear to completen ess that ignor es 
the physical side of human natur e and confin es its elf entir ely to mental training " 
( McKenzi e, 1893, p. 1 ). He  outlin ed findings and ass ertions of physical education 
being relat ed to less abs ent eeism from i lln ess, higher academic performance for men 
and wom en , incr eas ed strength and physical skills, and enhanced moral functioning. 
He also bri efly reviewed th e history and traditions of th e McGill gymnasium sinc e 
1862. Defects in the syst em of physical education at McGill were  also noted. 

1. The instructor has to work in the dark as to the physical condition of the individual student. 
2. In the limited time and with the large number of students, anything like graded work is next 

to impossible. 
3 .  Lectures, especially in the professional faculties and the Donalda department, clash with the 

gymnasium hour! - unlike Harvard where no lectures are given after 4 o'clock. 

In other words, physical education was important for all students, should be individually 
prescribed on the basis of assessment, and should be scheduled at a time that did not 
conflict with other courses. 

The old gymnasium reserved special mention as it was described as both inconvenient 
and insufficient. A cold shower in a dark corner was inadequate for proper hygiene and the 
lockers were antiquated and without protection from theft. Lighting used large quantities of 
gas, which escaped, the two coal stoves for heating were inadequate, and there was little 
ventilation. The ceiling was poor with pi eces of plaster falling frequently, and the roof was 
leaky which resulted in water on the floor on rainy days creating an unsafe and unhealthy 
playing surface. 

McK enzie argued that physica l education would give " .. .  a sound and healthy body to 
be the support of a vigorous intellect and the instrument of resolute will" (McKenzie ,  1893, p. 
8). He specifically recommended that a Physical Education Department be created and led 
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by a medical specialist. It should be organized like other departments of the university, 
with an enthusiastic leader receiving similar remuneration. A new gymnasium should be 
built and physical work be as "systematic and dignified" as in other departments. For 
Mc Kenzie, this would include a physical exam by a physician and individually prescribed 
exercises based on those results, even for the professional students in Medicine and 
Law who were in classes during the physical education hour. The report also included 
the first mention of an assistant being necessary for the physical program. The Board 
of Governors accepted his proposals in principle (McGill, 1980) but financial limitations 
prevented allocation of money toward a new gymnasium or department. The Board did 
agree to the physical examinations of incoming students and named McKenzie Medical 
Examiner in 1895, the first appointment of its kind in Canada. This was the beginning 
of today's Health Services at McGill. As Medical Examiner McKenzie initiated physical 
exams of all incoming students followed by recommended exercises to maintain or 
remediate the physical condition of each student. The 1894-1895 Calendar of McGill 
is the first one to state "The recent addition of some special apparatus enables the 
instructor to devote some attention to the application of exercise in treating special 
cases of weakness or deformity, which it is requested shall be reported to him before the 
regular class work is undertaken" (p. 260). 

Mc Kenzie was naturally interested in people, enjoyed intellectual conversations, and 
was alert to opportunities (McGill, 1980). The confluence of these characteristics and his 
medical/physical education background resulted in a revealing story. The Governor General 
of Canada, Lord Aberdeen, came to Montreal in 1894 for a short social session and was 
looking for a swimming instructor for his boys. He was referred to McKenzie who decided 
to teach them himself. This led to new social contacts and friendships for McKenzie. He 
sailed to England with the eldest boy in the spring of 1895 and visited the Aberdeen estates. 
When the Governor General needed a house physician for the following winter, the job was 
offered to, and accepted by, young Tait. From swimming instructor to Rideau Hall ! In Ottawa, 
McKenzie interacted with literary figures and artists, whilst Aberdeen became a wise mentor 
to him. 

Prepared as an orthopedic specialist, Mc Kenzie became a demonstrator 
of anatomy at McGill and in 1904 was appointed a lecturer in anatomy. While a 
demonstrator, he exploited his artistic abilities by using sculptures to show the 
relationship between physical exertion and muscular action. Among his earliest and best 
known work was that of four human masks ( Figure 2-6) depicting effort, breathlessness, 
fatigue, and exhaustion (Davidson, 1988). This work was originally published in the 
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Journal of Anatomy and Physiology The success of being published encouraged him 
to continue his sculpting and to write scholarly articles, much before such pub lications 
become an expectation in academia. 

McKenzie as Artist 

Mc Kenzie had used watercolour since his youth and had developed the habit of 
sketching interesting scenes. He was a member of the Pen and Pencil Club in Montreal 
and even taught at the Montreal Art Association (Kozar, 1992). By 1900, his pa intings 
and sculptures were exhibited at a variety of artistic shows . Tait Mc Kenzie, athlete, 
physical education instructor, and physician, was adding a fourth realm of achievement, 
that of celebrated artist ( McKenzie, 1932 ; Riley, 1976). In his later years, sculpting would 
consume greater portions of his time. 

At a meeting of the Society of College Gymnasium Directors in 1902, an anthropo­
metric paper was presented that included measurements of the 7 4 fastest sprinters in 
the USA. Mc Kenzie questioned, "Why not model a sprinter that would represent the 
type as determined by those measurements?" (McGill, 1980, p. 39). Thus he used the 
average size of those runners to create The Sprinter. This piece was praised by most 
in the athletic and artistic communities and had the additional outcome of highlighting 
ath letics to the public (McGil l, 1980). These were early days in the development of sport, 
and the idea that ath letes might represent a physicall y distinct group of individuals 
was not widely considered. Furthermore, instead of the standing start that had been used 
since the ancient Olympics, The Sprinter depicted a crouched runner, which was first used 
by a Yale athlete in 1888 (McGill, 1980). McKenzie followed with The Athlete ( 1903), again 

Figure 2-6 : McKenzie's "Masks of Facial Expressions. " L-R: Effort, Breathlessness, Exhaustion, and Fatigue 
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Rgure 2-7: McKenzie's The Athlete 

based on anthropometric measures ( Figure 2-7). As an observer of athletes and as a 
physician , his early art reflected ideal or average bodies of those who had attained high 
levels of athletic achievement. As he matured and became more confident as a sculptor, 
his pieces following The A thlete were based more on intuition than precise measurement. 
A much celebrated medallion ( Figure 2- 8), The Joy of Effort (1912) became the emblem 
of Physical and Health Education Canada ( P H E  Canada). This medallion depicts three 
hurdlers and was inspired by a school of dolphins leaping through the water. It had been 
commissioned by the American Olympic Committee to reflect the amateur spirit of the 
Stockholm Olympic games of 19 1 2. 
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Joy of Effort was exhi bited at the 1 912 Stoc kho lm O lympic Games and was later 
plac ed in the wal l of that O lympic Stadium, where it remai ns to day. Ar t has occ upied a 

q uiet but r egular spac e at the O lympic Games and McK enz ie of ten displayed his wo rk and 
attended meetings at the games. For exampl e, he r ec eived thir d pr iz e fo r Shield of Athletes 
at the ar t exhibitio n of the 1932 Lo s Angel es O lympic s (Reid & Jo bling, 2012). 

McK enz ie' s vo lume of art istic wor k  was r emarkable, par tic ularl y in the co ntext of his 
medic al pr ac tic e and univer sity duties. McGill ( 1 980 ; pages 205-21 2) lists 258 piec es in 
major col l ec tio ns. Al tho ugh so me are co unted two or mor e  times if pro duc ed in bo th bro nz e  
and plaster o r  in diff erent siz es, it remains pro digio us o utput. No t sur prisi ngly, athletic 

Figure 2-8: The author shown in front of McKenzie's The Joy of Effort in Stockholm 
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themes were common, but facial medallions of friends and those he admired were frequent, 
such as one he did of McGill friend Sir William Osler, completed in 1923. Less known were 
historical and war memorials such as Benjamin Franklin (1 9 14), General James Wolfe (1 92 1) 
and The Call ( 1927), the latter residing in Edinburgh, Scotland. 

On the present-day McGill campus, The Falcon (1 93 1) is outside the entrance of the 
McLennan Library, and a plaster copy of Brothers of the Wind (1 925) is in the foyer of the Sir 
Arthur Currie Memorial Gymnasium. The bronze frieze of the Brothers of the Wind is at the 
Olympic Oval of the University of Calgary. When it was first exhibited in London, England, an 
admiring actor wrote to McKenzie and said, "Amazing! You are a genius, damn you. You are 
not a Scot, you are a Greek" (McGill, 1980, p. 138). A football piece, The Onslaught (1 9 1 1), 
is found in Tomlinson Hall of the McGill Sport Complex. His artistic accomplishments are 
particularly impressive because they came from an individual with no formal tra ining. 

McKenzie as Leader in Admin istration a nd Scholarsh ip 

As Medical Director and Instructor of Gymnastics, McKenzie interacted with directors 
of gymnasiums at several eastern USA universities as part of the Society of College 
Gymnasium Directors. These men viewed gymnasiums as p laces for research as well as 
physical activity and sport participation. Extolling the virtues of physical activity required 
strong personalities and considerable determination. McKenzie must have viewed these 
new challenges as professionally exciting when he remarked in 1899 " In such a group I felt 
the spirit of life strong. Here was a field worth tilling. I made the decision to devote myself 
to Physical Education rather than anatomy" (McGill, 1980, p. 39). It was not unusual in the 
later part of the 19th century for men of ambition to secure an MD degree as a means toward 
leadership positions in university physical education. McKenzie kept his private practice in 
medicine but devoted much of his energies to physical education, reminiscent of Naismith's 
decision to focus on physical education rather than the ministry. Physical education was a 
new field in the early 20th century, and its leaders had to convince educational authorities to 
include it in school curricula, relate exercise to positive changes in health, and to encourage 
physical participation for the population at large. This was no easy task. McKenzie would 
explain the need to master activities such as running, jumping, and swimming before tackling 
the classic sports during his many speaking engagements. He would remind listeners that 
during emergencies such as fire and drowning, one only had trained muscles to depend 
upon (McGill, 1980). In 1915 he was described as " . . .  professor in a university subject that 
has yet obtained but slight recognition, he has, single-handed, put through a new departure 
in education and made it accepted not merely by university students (but) the public schools 
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also with their twenty million of coming American citizens are following his lead" (Adler, as 
cited by McGill, 1980, p. 157). 

The university gymnasium of the late 1 9th and early 20 th centuries was associated 
with great opportuni ty, not only as a place of exercise, bu t as a laboratory in which one 
conducted and eva luated new physical practices. Without a gymnasium, the forward 
thinking scholar would have been seriously limited. McKenzie had made the case for 
a new gymnasium at McGill since 1893, but eventually gave up hope. " My prac tice in 
Montreal was good. I had been appointed lecturer in anatomy. The work in physical 
educat ion at the moment was in teresting but hopelessly handicapped. At McGill there 
seemed to be no prospect of change. The old gym got older. Plans were made for a 
new one but nothing was done . . .  "( McGill, 1980, p. 44). In 1904 Tait McKenzie accepted 
a position at the University of Philadelphia as full professor in Medicine and Director of 
Physical Education, attracted by a new gymnasium in which he would develop physical 
education programs and continue his research. Medical colleague and friend, Sir William 
Osler, had depar ted McGil l to pursue greater opportunities at Pennsylvania ten years 
earlier. 

The University of Pennsylvania also offered him a stable salary from the university 
rather than through athletics and permission to continue his private practice (McGill, 1980). 
At Penn he quickly instituted the student health evaluations and exercise prescriptions that 
he had started at McGill, established a policy and program of required physical education, 
began intramural sports, and he lped create a playground movement within Philadelphia. 
His interests and energies were vast. McKenzie was a constant presence at Penn football 
games for many years, ready to assist injured athletes. In 1907 he was appointed Professor 
of Physical Therapy, the first such appointment in the USA (Kozar, 1992). 

The Department of Physical Education created by McKenzie at the University of 
Pennsylvania had theoretical and practical divisions. The theoretical side provided lectures to 
third and fourth year medical students about the application of anatomy and physiology to 
exercise, blood pressure, exhaustion, and the growth of children (McGill, 1980). He believed 
that medical graduates should be prepared to supervise exercise programs in schools and 
universities. The practical division was designed for all other students and included the initial 
medical exam and prescription of exercise and sports based on that assessment. This was 
reminiscent of his work at McGill and with Sargent at Harvard. 

The program of required physical education in the practical division meant that all 
undergraduate students had to gain credits in physical education in order to receive their 
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de gree s. Sport s suc h as base ball, wre st ling, and swimming were o ffe re d, as we ll as re me dial 
e xerc ise s. T he abilit y to swim inde pe nde nt ly, in part ic ul ar, was nece ssary prior to gr aduat io n 
at Pe nn. No swimming- no de gree! T he st ude nt s o bt aine d c re dit fo r co urse co mplet io n, 
but t he same pe nalt ie s e xiste d as in ac ade mic co ur se s. L ac k  o f  e ffort o r  impro ve me nt 
re sulte d in failure. At o ne po int so me disgr unt le d st ude nt s burne d  McKe nz ie in e ff igy, but t he 

Pe nnsylvania pro vo st re maine d  fir m in support o f  req uire d  physic al e duc at io n. 

At t he e nd o f  McKe nz ie ' s fir st ye ar at Pe nn, 1000 st ude nt s had bee n  e valuate d 
and 594 were fo und want ing i n  so me aspect o f  he alt h. Diffic ult ie s  re late d to he art and 
lung funct io ning, po st ure, knoc k- knee s, and st re ngt h. It may see m  sur pr ising t hat 
more t han half o f  t he st ude nt s were e valuate d ne gat ive ly. But cor rect po st ure was 

co nsidere d impo rt ant to bre at hing and ot her he alt h  funct io ns, and t hus rece ive d  far 
mo re atte nt io n in he alt h c ircle s 1 00 ye ar s ago t han it doe s  to day. T he he alt h value s o f  
physic al act ivit y were not we ll kno wn, and many st ude nt s wo uld have be gun unive rsit y 
wit ho ut e xpe rie nc ing any o f  t he "jo y o f  e ffort " t hat McKe nz ie so fir mly de velo pe d  as a 
yo ut h. It was unlike ly t he y  wo uld have so ught o ut physic al act i vit y o n  t he ir o wn and 

t he re fo re he alt h de fic it s re late d to inact ivit y  co uld have bee n  pre se nt. There was also litt le 
kno wle dge abo ut infect io us dise ase s and t he nee d  fo r hygie ne , not to me nt io n  t he lac k 

o f  c le an wate r and pro pe r sanit at io n fac ilit ie s in many c it ie s  in No rt h Amer ic a, whic h were 
gro wing so r apidly in t he e arly 20th ce nt ury. 

McKe nz ie was an e ar ly physic ian to vie w e xerc ise as pre ve nt ive me dic ine. As note d by 
o ne o f  his bio graphe rs, "He visualize d a so und pro gram o f  physic al e xe rc ise playing a l ar ge 
part i n  pre ve nt ing dise ase, physic al bre akdo wns, and acc ide nt s" (McGill, 1980 , p. 22). T his 
was pio nee ring t hinking t hat is acce pte d to day, co nce ive d  o ver 110 ye ar s ago by a man 
who se le ns o f  physic al act ivit y c ame fro m t he unusual vant age poi nt o f  at hlete, inst ructo r, 
physic ian, re se arc her, and art ist. Mo reo ver, he he ld firm to t he co rrect ive and re habilit at ive 
po we r o f  e xerc ise for t ho se who were de fect ive in so me aspect o f  he alt h. I n  physic al 

t her apy, he inc lude d e xerc ise in re habilit at io n, as we ll as massage, he at , and hydro-t her apy 
(McKe nz ie, 1923). Like many ot he rs, he be lie ve d t hat " at hlet ic s" was co ntr aindic ate d  in 
re habilit at io n bec ause t he co mpet it ive ele me nt wo uld le ad to muc h st rain and o ve re xert io n. 

Eve n in t he at hlet ic re alm, he o nce or de re d  a middle dist ance r unne r to re st for t hree wee ks, 
muc h to t he co nster nat io n  o f  t he co ac h  (McGill, 1980). McKe nz ie also t ho ught high le ve ls 

o f  t raining might str ain t he he art. Aero bic s  gur u, Dr. Ke nnet h Coo per, wo uld succe ssfully 
c halle nge suc h not io ns abo ut t he he art ,  but not unt il t he late 1 960 s. In a similar ve in, 
McKe nz ie was co ncer ne d  wit h wo me n o ve re xe rt ing t he mse lve s t hro ugh physic al act ivit y, 
t ac it ly acce pt ing so me aspect s o f  t he Victor ian image o f  t he fragile fe male. 
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These views were consistent with McKenzie's belief in the well rounded athlete and 
person, not one who over-trained and produced an uneven bodily form. Mc Kenzie valued the 
university student who would participate in two or three sporting activities, not the athletic 
specialist. He was a staunch supporter of amateurism, in pa rt because it was associated 
with the notion of a person talented in many physical skills . However, his interest in science 
and elite athletic performance also continued through his life. For example, in 1904 he 
attended the Olympic Games in St. Louis and was part of a team administering physiological 
tests including lung and kidney functioning to athletes before and after the marathon. He 
attended as many Olympic Games as possible, often displaying his sculptures in associated 
exhibitions. 

Mc Kenzie had a habit of regularly writing a paper on some aspect of his work. 
Fortuitously these were accumulating when a publishing company proposed that he write a 
textbook on physical education ( McGill, 1980). The resulting volume, Exercise in Education 
and Medicine, was released by W. B. Saunders in 1909, with subsequent editions in 19 17 
and 1923. As Arthur Steinhaus recalled, it was a landmark book in which "Dr. McKenzie 
the teacher brought exercise into education. Dr. McKenzie the physician brought exercise 
into medicine" (Day, 1967). It was a text designed to cover the whole field (Mason , 2008) 
and some referred to it as the "physical education bible" (McGill, 1980, p. 68). The first part, 
Exercise and Education, included several chapters on exercise physiology, as well as single 
chapters on Swedish and German exercise systems, playgrounds , physical education, 
athletics, Y MCA, schools and universities, and physical education for girls and women . In 
the schools, he argued that "not less than one hour in five should be devoted to training 
the motor area of the brain, in addition to time allotted to free play. This should take the 
form of both gymnastics and athletics" ( Mc Kenzie, 1923, p. 232). This surely resonates 
with daily physical education initiatives today. 

Mc Kenzie had worked within the Philadelphia playground movement, which recognized 
that children needed space to grow in rapidly expanding cities. "Watch how a child plays 
and you will know how he will work later on. That is why supervision by a director who 
will cultivate all that is fair and honest and courageous in children is imperative for every 
playground" ( McKenzie, 1923, p. 2 16). The final two chapters focused on physical education 
for the "blind and deaf mute," and for "mental and moral defectives." Mason (2008) has 
suggested that these were the first examples of adapted physical education in a major text. 

The second part of the book, Exercise in Medicine, covered a number of treatment 
techniques for conditions such as club feet, round shoulders, scoliosis, weak abdomen, 
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respiratory diseases, obesity, nerve pain and exhaustion, ataxia, and poliomyelitis. 
Treatment included massage, water therapy, and exercise. In each section he outlined 
specific exercises for each condition. Poor posture was considered a physica l and 
moral problem and correcting faulty posture was a key component in physical education 
from the 1880s to the mid-20th century ( Mason, 2008 and see Rathbone, 1934 for 
an example of a corrective therapy text). In the medical world, McKenzie was one of 
the first to prescribe exercise as a form of treatment for these "physical disabilities " 
(Mc Kenzie, 1894). Many of his early career publications represented his own research 
and observations of such physical problems and the value of exercise in addressing 
them (e.g. Mc Kenzie, 1898, 190 1 ). It is not surprising that such publications formed the 
basis of the exercise and medicine section. Exercise in Education and Medicine was 
considered an excellent book by the Lancet journal, and his old friend Sir William Osler, 
then at Oxford, said it was "full of good stuff and should become an important manual on 
the subject" (McGill, 1980, p. 70). In a letter using the salutation "Dear Rob, " childhood 
idol James Naismith congratulated him on the work. In addition, his early mentor Dudley 
Sargent commented in a book review that Mc Kenzie had done great service for the field 
and the public by pointing out that "properly applied physical exercise can do much for 
the handicapped-whether blind, deaf, or possessing other physical abnormalities ­
normally excluded from physical education programs" ( Kozar, 1 992, p. 5). 

Despite having accepted a position at the University of Pennsy lvania, McKenzie never 
became an American citizen. When war began in 19 14, he took a leave of absence from his 
academic duties and sailed to England to enlist. He had intended to join the Canadian forces. 
However, one story explains that to obtain a Canadian commission would have required him 
to return to Canada, which he was unwilling to do. Another story says that his country of 
birth refused him a commission, believing that at age 47, he was too old to serve. In either 
case, McKenzie joined the British Royal Army Medical Corps (McGill, 1980). 

McKen.zie 's duties were physica l training of soldiers and medical treatment of the 
wounded. When he was introduced to those preparing the British soldiers for the physical 
demands of war, they wondered if he knew the McKenzie who wrote the book they were 
using to design the physical training, Exercise in Education and Medicine. "Rather well!" he 
responded. He had published this hugely successful book in 1909. In England, McKenzie 
recommended a special exercise program for those declared unfit to serve and another 
program for all enlisted men. He suggested purchase of electrical and hydrotherapeutic 
equipment, use of masseurs, and provision of a specia l course for those who would lead 
the exercise for injured soldiers. Exercise to enhance fitness and to assist in recovery and 
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r eha bil ita tion ha d pla yed a sign ifican t par t  of his pr ofessiona l life, an d he used all of his 
r esourc es. F oll owin g  the war he wr ote a text, Reclaiming the Maimed (1918), essen tia lly a text on 
physica l thera py to r estor e an d r eha bilita te inj ur ed soldier s, but it wa s used mor e widely a fter the 
war for other inj ur ies. In r eha bili ta tion hospital s, he a lso used his sc ulptin g a bility to cr ea te ma sks 
for those whose fac es wer e so sever ely inj ur ed tha t r eturn in g  to soc iety woul d ha ve been diffic ult 

(Da vidson ,  1 988). 

A s  the 1 920 s un folded, McK enzi e beca me incr ea sin gly unc omfor ta ble with A mer ican 
un iver si ty a thletic pr ogra ms. "In a thletic spor ts, a s  in l i fe, sever e c ompetition fin ds followin g it a s  

a sha dow, the dan ger of c hea tin g, dishon esty, an d c ommerc ia liza tion "  (McGill, 1890, p. 159). H e  
wa s part ic ular ly c onc ern ed with footba ll an d the use of the mon ey gen era ted fr om its popular ity, 
beli evin g the tru e va lues of sport in educa tion ha d been lost. H e  ar gued for car eful a dmin istra tion 
of the mon ey ra ther than elimina tion of footba ll fr om the un iver sit y ca mpus. Wi th di ssa tisfac tion 
of the a thletic situa tion tha t he wa s una ble to c han ge, incr ea sin g spea kin g  en ga gemen ts, 

an d c ommission ed ar t to fini sh, McK enzie stepped down a s  D ir ec tor of Physica l Educa tion a t  
the Un iver sit y of Penn sylvan ia in 1 930 (K ozar, 1992) an d took a year' s lea ve of a bsenc e. H e  
purc ha sed an ol d mil l in the A lmon te ar ea wi th 50 acr es of lan d  for a summer home. By thi s time, 

A lmon te wa s on ly an hour' s a utomobile dr ive fro m O tta wa. H e  r en ova ted it a s  a studio, an d he 
an d his wi fe Ethel, who he ha d marr ied in 1 907, would spen d subseq uen t summer s a t  the home 
he ca lled The M il l  of K in ta il ,  sometimes visited by his fr ien d Ja mes Na ismith (F igur e  2-9) . 

Figure 2-9: McKenzie and Naismrth in Later Years 

The M ill of K in ta il wa s purc ha sed by the M ississippi Va lley Con serva tion A uthori ty in 
On tari o an d is n ow a museum filled with McK enz ie memora bi lia an d art. F or severa l year s the 
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gr aduati ng students of th e McGi ll ph ysic al educ ation pr ogr am students made a pilgr image to 
th e M ill before rec eiving th eir degr ees. 

McK enz ie summariz ed h is li fe message at h is 70th birth day c elebr ation. 

The man who is well educated physically is not the football hero or the tennis 
star. He is the one who has practiced many forms of sport and who retains the 
memory of many of its great sensations. One who can recall the explosive effort of 
the sprint or the leap . . .  the calculated timing of the pole vault or the shot put ... one 
who has disciplined himself to physical pain to hang on in the mile race when his 
leaden feet seem impossible to lift, who has felt the ecstasy of placing a right-hand 
cross-counter to the chin without a return, or scoring a clean hit on the mark of a 
foil. One who has faced and conquered the fear of a giant circle on the bar or a back 
somersault from the shoulders of a acrobatic partner .. . he relives these experiences 
with an intelligence, knowledge and intensity of emotion that is quite unknown to the 
physical ignoramus. (McGill, 1 980, p. 182) 

McK enz ie, th e acc omplish ed ph ysic al educ ator, ph ysic ian, ar tist, and admi ni str ator, 
was one of th e fi ve foundi ng member s of th e Amer ic an Ac ademy of Ph ysic al Educ ation 
in 1926. Now c alled th e National Ac ademy of K inesiology, it elec ts fellows wh o h ave 
made long standing c ontributions to r esearch and c reative wor k in ph ysic al educ ation 
or kinesi ology. Enor mously acc omplish ed and a fr iend of so many oth er talented 

i ndi vi duals, McK enzi e r emained " self- disci plined, thr ifty, warm-h earted, and wi th out c lass 
c onsc iousness" (McGill 1980 , p. 1 1 3). H e  rec eived h onorar y  degrees fr om McGil l in 1 92 1  
and th e U ni ver si ty of Pennsylvania i n  1 928. H e  was an i naugur al member i n  th e McGill 

Sport s H all of Fame, 1 996. 

Rober t Tai t McK enzi e died swiftly from a h eart attac k dur ing a typic ally busy day on 
Apri l 28, 1 938. At th e time of h is death ,  h e  was engaged in th ree of h is professions (K oz ar, 
1 992). As ph ysic ian, h e  was pr esi dent of th e Amer ic an Ac ademy of Ph ysic al M edic ine. 

As ph ysic al educ ator, h e  h ad been r eelec ted a week ear lier as pr esi dent of th e Americ an 
Ac ademy of Ph ysica l Educ ation. As sc ulptor, h e  h ad j ust c ompleted a sketch statuette of th e 

great H awaiian swimmer, Duke K ah anamoku. 

Summar!:) 

Arguably, th e gr eatest c ontr ibutions of Naismith and McK enz ie to ph ysic al educ ation and 
sport c ame after th ey depar ted McGill. H owever, th e univer si ty was pleased to rec ogniz e  
th eir achi evements el sewh ere i n  many ar tic les i n  The McGill News, and c onferring h onorary 
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degrees to both of th em. Ph ysic al educ ation replac ed gymn astic s as th e ter m for studen t 
exerci se an d ph ysic al ac tivity, an d H el en Barnj um, J ames N aismith ,  an d T ait McK enz ie 

c on tin ued th e tr adi ti on of F rederic k Barnj um. McK enz ie in tr oduc ed ph ysic al examin ation s 
for inc omin g studen ts an d exerc ise progr ams based on th ose r esults. In divi dualiz ati on 
was emer gin g as an exerci se progr ammin g c onc ept. With out a gymn asium at McGill, th e 
un iversity lost on e of th e gi an ts in ph ysic al educ ation an d medic in e in 1904. H owever, 

McK enz ie' s vision of a Depar tmen t of Ph ysic al Educ ation would be r ealiz ed at McGill in maj or 
ways 25 year s later wh en man y of h is ideas would impac t McGill thr ough th e voic es of Eth el 

M ar y  Car twr igh t an d Ar th ur S tan l ey Lamb. n 
Notes 
1 . The Board of Governors has final authorhy over all affairs of the University. Major financial decisions regarding the 

budget fall under their jurisdiction. Academic matters such as program development and course offerings are 
assigned to he Senate, but subject o the over-arching control of the Board. 
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The Lord . . .  and the Lad_y trom Chelsea 

� 
last decade of the 1 9th century and first twenty years of the 20th century were 

haracterized by departures and arr ivals of key people, and specific happenings 
at would shape the McGill School of Physical Education. William Dawson retired 

in 1893 after 38 years as Principal. McGill had been transformed from a small struggling 
college to one firmly grounded, handsomely supported by generous Montreal benefactors, 
with an attractive campus. When Principal William Peterson began his 24-year appointment 
in 1 895, the university had five faculties : medicine, arts, law, applied science, and 
comparative medicine and veterinary science ( Frost, 1 984). There were over 1 ,000 students 
registered, taught by about 1 00 professors and their assistants. Peterson was educated in 
the classics at Edinburgh and Oxford and was found to be a gifted administrator with the 
diplomatic skills necessary for academic management ( Frost, 1 984). The task of finding and 
choosing the new principal had been relegated to the Chancellor, Donald A. Smith. It was 
Smith, Lord Strathcona, who had provided the financial gift to initiate the Donalda program. 

McKenzie's report of 1 893 had been accepted in principle by McGill 's Board of 
Governors. His vision of a Department of Physical Education that would oversee the medical/ 
health needs of the students and provide physical activity programs was deemed sensible. 
Building a new gymnasium was considered beyond the university's financial capabilities, but 
at least McKenzie had outlined the deplorable state of the gym at 1 9  University Street. In his 
last years at McGill, Tait McKenzie was assisted by Dr. Fred W. Harvey, who replaced him in 
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1 904 as Medical Director and remained in that capacity until 1 938. Instruction in gymnastics 
was assigned to Mr. W. Jacomb following McKenzie 's departure for Pennsy lvania. In 1906, 
a young lady from the Che lsea School of Human Movement in England arrived on the McGill 
campus as the sixth Physical Director for Women. Ethel Mary Cartwright would initiate 
changes that are still felt by McGill and Quebec education today. Before we begin the story 
of Cartwright, we must finish the one of Donald Smith and his impact on the McGill School of 
Physica l Education. 

Dona ld Sm ith and RVC 

In addition to the Donalda program, Smith' s generosity to McGil l inc luded monies for the 
Royal Victoria Hospital, which opened in 1 893, a $ 1  million endowment for Royal Victoria 
College (RVC), and almost $500,000 for a new medical building in 1 9 1 0 ( Frost, 1 984 ; 
Howell, 1932). Smith's benefaction was not restricted to McGill or the city of Montreal, 
as Yale also benefited from his philanthropy. Royal Victoria Col lege ( Figure 3- 1 ), located 
at the northeast corner of Sherbrooke and Univer sity, admitted women in 1 899 and was 
ceremonially opened in 1 900. It was primarily a re sidence for women students, but was 
also the place where they received some lectures, assistance from Re sident Tutors, 

Figure 3-1 Exterior View of Royal Victoria College 1901 
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and instruction in music, the latter quite apart from regular courses (University Calendar, 
1900- 190 1 ). At the beginning of the 20th century, higher education for women may 
have become an accepted possibility, but such education usually included efforts to 
ensure the women became "true gentlewomen" ( Frost, 1984, p. 10). Fostering proper 
dress for formal and informal occasions, social eti quette, piano, singing, and physical 
activity became centered at RVC. All female McGill students were considered members 
of RVC, not only those who lived in the residence itself (University Calendar, 1900- 190 1 ). 
Formally, the Donalda Department ended and the women became part of RVC, the 
college for women. 

Residences for women also offered protection of their reputations as ladies ; 
a female who lived off campus by herself would have been considered a woman of 
questionable character and values in 1900. This protective attitude toward women 
existed even into the late 1960s. Just prior to the feminist movement, female students 
had to formally "sign-out" of McGill residences before attending a social evening in 
town. They were limited to a given number of evenings per week when they could leave 
the residence, and the time at which they were required to return and "sign-in" was 
also dictated. Not surprisingly perhaps, men had no such restrictions. The unfortunate 
name for the female who supervised the residence was Warden. Notwithstanding these 
limitations, RVC became the center for women's education for the next 40 years and 
many alumni recall RVC in very fond terms. Today the RVC building is home to the 
Faculty of Music. 

Legitimac� ot Ph�sical Activit� tor Women 

The new RVC included a gymnasium (Figure 3-2). The terms of endowment stated that no 
men were to use RVC, a restriction that included the gym. While a third of the McGill women 
had availed themselves of physical education prior to the opening of RVC (McKenzie, 1893), 
they had to struggle down to 19 University early in the morning to do so. In a switch of typical 
gender inequities, McGill's women now enjoyed a significant advantage over their male 
counterparts with regard to gymnasium facilities and did so for the next 40 years. Connected 
to the gym were modern bathrooms and dressing rooms. The Physical Director for Women 
from 1899- 1904 was Miss Vendla Holmstrom (Slack, 1934; University Calendar, 1900- 190 1 ). 
Holmstrom was a graduate of the Posse Gymnasium of Boston and the Harvard summer 
school. The latter was the same program attended by McKenzie in 1890. Holmstrom taught 
from the Swedish tradition and the new RVC gym had the latest of Swedish gymnastics 
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equipment such as wall bars, ropes, benches, horizonta l ladders, and flying rings. Under the 
supervision of Dr. McKenzie, the women underwent a physical examination prior to beginning 
gymnastics, as was the case with the men. Also included in the physical education program 
for women were basketball, lawn tennis, and ice skating, which occurred in the lawn at the 
back of the building. 

Figure 3-2 Interior View of Gymnasium, Royal Victoria College 1901 

The student annual, Old McGill 190 1 ,  printed an article titled "Gymnasium" which 
suggested that the RVC gym had become "a centre of attraction about which the majority 
of students gravitate, most of them as participants, the rest as spectators, and this bond of 
common interest between the girls will doubtless do its share toward the promotion of that 
healthy esprit de corps, which has had, hitherto, so little chance to develop"(p. 143). It seems 
the gym quickly became part of the culture of women at McGill, a centre of physical activity 
and camaraderie. It was described as "the spot most loved by every Royal Victorian" (p. 1 39). 
Money for physical competition ($20 and $ 1  O prizes) was allocated to the Donaldas in 1892 
(Board of Governors ' minutes, March 25). Thus, the men could compete for the Wicksteed 
medals and women could compete for the Strathcona prizes. 
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The article goes on to state, "The gymnastics game of basketball has been enthusiast ically 
taken up by the girls and bids fair to occupy as high a place in their conversation and affections 
as football does in those of their brothers" (p. 143). It is evident that the game of basketball 
was embraced by the women only 10 years after its invention by Naismith. Referring to the 
gymnastics game of basketball underscores an earlier point that gymnastics was a much broader 
term in the 1800s and early 1900s than the events in the present Olympic program. As the title 
of the physical activity programs at McGill since 1862, the term gymnastics was not used in the 
McGill calendars from the 1880s onward, even though the Board continued to hire "Gymnastic 
Instructors" such as Naismith and McKenzie. The leaders of the gymnasium were simply referred 
to as instructors, or directors of physical training, and the Wicksteed medals were awarded for 
physical culture. In 1909- 1910, the term physical education was first used in the calendars for the 
overall physical activity program in RVC. 

The Strathcona Trust Program 

McGill's chancellor, Donald A Smith, continued his philanthropy in 1909 by giving the 
Government of Canada $200,000 followed by $300,000 a year later. The money created the 
Strathcona Trust for the Encouragement of Physical and Military Training in the Public Schools 
of Canada (MacDiarmid, 1970 ; Morrow & Wamsley, 2010). The amount in the endowment 
was created to yield $20,000 per year (at 4% per annum), which would be divided among the 
participating provinces. The trust supported a physical and military training certificate and had a 
huge impact on Canadian school physical education, some positive and some negative. Physical 
training has been affected by militaristic interests since the days of the Greeks and Romans. 
Quite simply, it has long been realized that the physical fitness of soldiers contributes to military 
success ; therefore the history of physical education has strong military themes within it. We will 
see later how the Sir Arthur Currie Memorial Gymnasium at McGill was built essentially because 
of World War . I I. 

British immigrants to Canada felt strong ties to the "mother country," as was the case 
with McKenzie. It is not surprising that Canada's Federal Minister of the Militia, Sir Frederick 
Borden, persuaded Smith to fund a 500-man unit for the Boer War from 1899- 1902 (Morrow & 
Wamsley, 2010). In 1909, Borden went to Smith again to request monies to advance the physical 
and military training of Canadian youth. The idea of an active cadet program in the schools 
with public marching and displays of rifle expertise was attractive in Canada in the early 1900s 
and would have appealed to Smith, in part as a sign of patriotism (Morrow & Wamsley, 2010). 
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Beyond patriotism, others believed that cadet programs promoted physical, mental and moral 
development, kept boys "off the streets," and were preferable to sport participation (see Neil, 
1 963 for a discussion of this issue). The wording in the Trust spoke about 

... the object being not only to improve the physical and intellectual 
capabilities of the children, by inculcating habits of alertness, orderliness and 
prompt obedience, but also to bring up the boys to patriotism and to a realization 
that the first duty of a free citizen is to be prepared to defend his country, the 
intention of the Founder (Donald Smith) is that, while physical training and 
elementary drill should be encouraged for all children of both sexes attending 
public schools, especial importance is to be attached to the teaching of military 
drill generally to all boys, including rifle shooting for boys capable of using rifles 
(Constitution of The Strathcona Trust, 1 908, italics added) . 

Thus, the objective of the Strathcona Trust program was to provide systematic physical 
training to school children of both sexes and military training to boys by forming cadet corps. 
It was a partnership of Militia and Education leaders but the fund was administered by the 
Minister of Militia. To benefit from the trust money, provincial education ministries had to 
ensure the following : 

1 .  Physical training was an integral part of the curriculum in every school. 
2. Teaching certificates issued by the provinces had a portion that included a certificate to 

instruct in physical training. 
3. Education departments were encouraged to form cadet corps with rifle shooting for the 

older boys. 
4. The system of physical training was based on the British system adapted to local 

conditions. 
5. Teachers who had an existing teaching certificate were required to obtain the physical 

training certificate within a specific period so that at least one teacher in every school had 
the ability to impart the necessary instruction (Cartwright, 1916; MacDiarmid, 1 970). 

The M ilitia in each province assisted in the training of the teachers at workshops or in 
university teacher education programs. On occasion, military men became instructors themselves 
in the schools until such time as the province created a mechanism so that every school had a 
qualified instructor of physical training. The militia conducted the necessary exams of the teachers 
and paid a bonus to qualified teachers who instructed the cadet corps (Constitution of The 
Strathcona Trust, 1908). 

As physical education was not highly regarded across Canada as a necessary school 
subject at that time (Cartwright, 1 9 1 6), the Trust program stimulated public interest in school 
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physical training (Cockhill, 1938). In addition, it provided some limited education to those 
who would deliver the program. Specifically, the certificate involved 45 hours of instruction 
from a non-commissioned officer who had been trained by the militia. A syllabus/curriculum 
of physical training was created as the basis for instruction (produced in 1 9 1 1 and updated 
in 19 1 9  and 1933). The examinations of the teachers demonstrating their ability to perform 
and instruct by command were conducted by officers of the particular military district 
(MacDiarmid, 1970). Successful candidates received the Strathcona "B" cer tificate in physical 
training and elementary military drill. An "A" certificate was restricted to those with additional 
training in both physical training and advanced military drill with rifle shooting (Constitution of 
The Strathcona Trust, 1 908). 

The syllabus of the Strathcona exercise program (Lewis, 1 9 1 1 )  recommended that a 
certain number of vigorous exercises known to the children should be repeated every day. 
New exercises were to be carefully introduced so that exercise time was not lost. The teacher 
was required to select exercises from a table in the syllabus, review them, and move through 
the movements without hurry when teaching the children. The table included the exercises 
and the specific commands. Exercises included such movements as arm circles, lunging, 
and trunk twists, which today would be referred to as calisthenics. Commands issued by 
the teachers were to be loud enough for all to hear but not to be shouted. Every command 
had explanation (e.g. "head backward") and executive words (e.g. "bend") that informed 
the student when the movement was to begin. The exams demanded precise recall of the 
commands (Table 3. 1 ). There was considerable discussion in the syllabus of the necessity to 
correct children if the exercise was executed incorrectly, because there was a high premium 
on performing all exercises with precision. Teachers were reminded to encourage rather 
than to scold as they corrected faulty movements. Games would also be se lected : running 
and chasing, jumping games, and ball games. Although the individual exercises were the 
mainstay of the program, the games were considered to have an "educational effect on the 
mind and character" and to produce "a considerable amount of muscular exercise ... because 
the exercise is spontaneous and thoroughly enjoyed" (Lewis, 191 1, p. 1 07). A Strathcona 
exam is found in Table 3. 1 . 

As would be expected in a country in which confederation provided sole responsibility 
for education to the provinces, there was some objection that the Federal Government was 
treading in provincial matters (MacDiarmid, 1970). In addition, significant complaints of the 
Trust program came from educational authorities. They argued that : 

1 .  Too rigid a military emphasis would result from the officer-instructors who had experience 
only with adults. 
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2. Men could not judge women's physical capabilities or guide them in matters of hygiene. 
3. Military instructors lacked knowledge of how to adapt exercise for the developmental 

change in both boys and girls. 
4. There would be too much emphasis on discipline, drill, marching, and squads. 
5. Games, dance, and apparatus work would be largely ignored. 
6. The notion of the whole child with body and mind would be lost. 
7. The 45 hours of instruction to receive the certificate was not sufficient to produce a quality 

physical education teacher (Cartwright, 191 6 ;  Cockhill, 1938; Morrow & Wamsley, 2010). 

Despite the criticisms, the St rathcona Trust prog ram was widely adopted in public 
schools in all provinces except Quebec and held sway fo r many years, perhaps because 
the Militia was found to be ove rly represented on the Trust 's p rovincial and national 
committees (MacDiarmid, 1970 ; Mo rrow & Wamsley, 20 10). Normal schools fo r teachers 
became the typical location for the course. It may have been financially expedient fo r 
Minist ries of Education to support the program in normal schools and claim that the 
physical needs of children were considered. It is also true that some changes in the 
Trust prog ram to reduce the rigid military emphasis were suggested by several provinces 
and these we re reflected in the 19 19 and 1933 revisions ( MacDiarmid, 1970). Although 
Quebec Catholic schools did not adopt the program, teachers in Quebec Protestant 
schools did receive the cadet corps grant from 19 10 - 19 1 1  until 1960 - 196 1. Book prizes 
fo r excellence in physical training were received by schools th rough the Trust (Neil, 1963), 
and students in the soon to be created McG ill School of Phys ical Education (MS P E) we re 
able to obtain the ce rtificate in an unusual manner described later. 

Table 3.1  : Strathcona Exam March 24, 1 926 McGil l  University 

1 . Write a table that would be suitable for boys 13 to 14 years of age. 
2. Describe in detail the position of attention and the outward lunge position. 
3. State briefly the objectives of physical education. 
4. Trace the circulation of the blood starting at the left ventricle. 
5. Name the important bones of the arm and leg. 
6. What do you understand by the antagonist action of muscles? 

It was not until the 1940s when unive rsities developed degree programs in physical 
education that cogent arguments for comp rehensive and developmentally approp riate 
physical education we re heard (Mor row & Wamsley, 20 10). These graduates of physical 
education programs became teache rs, assumed leadership positions, and expressed 
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concerns about education, rather than training. As this occurred, the Strathcona 
Trust program in public schools became obsolete (Neil, 1963). Quebec book prizes were 
discontinued in 1960 when Trust money was sh ifted from local schools to university 
departments of physical education, with the money eventually redistributed to bursaries 
for students entering Physical Education at Macdonald College (Neil, 1963)."La Fondation 
Strathcona" still exists in Quebec, providing medals and sport equipment for cadets 
programs outside the school system. 

An historical link to universities also remains with an award bearing an effigy of 
Strathcona for programs of physical education. Since the 1960s, the Department of Physical 
Education at McGill, in concert with the local Militia, have recognized McGill students who 
receive the highest grades in the physical activity par t of the program by awarding them the 
Strathcona Trust plaque ( Figure 3-3). 

Figure 3-3: Strathcona Plaque 2010 
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Ethel Mar� Cartwright 

Ethel Mary Cartwright (Oct. 1, 1880 -Sept. 18, 1955) was a pioneer and innovator in 
physical education, advancing the field as a profession in Canada, particularly at McGill and 
the Un iversity of Saskatchewan. Her biographer, Walton, considered Cartwright to have 
made four significant contributions : to specialist training in physical education, women's 
competitive sport, physical therapy, and the growth of professional organizations (Walton, 
1976). Raised in Victorian England, she was nonetheless an independent spirit and energetic 
professional, highly committed to the new profession of physical education, and one who 
never wavered from having high expectations for her students. 

Cartwright ( Figure 3-4) graduated from the Chelsea College of Physical Education, 
one of the earliest programs in England to prepare school physical education teachers. It 
was a two-year d iploma program consisting of anatomy, physiology, hygiene, first aid, voice 
production, elocution, singing, swimming, dancing, cricket, field hockey, tennis, and three 
types of gymnastics: German, Swedish, and English. In addition, massage and medical 
gymnastics, teaching methods, and practice teaching were included. After obtaining her 
diploma, the talented young lady joined the staff. "Carty," as she was known by the students 
at McGill, was considered to be a demanding task master but admired for her "personal skill, 
animated manner and engaging personality" (Walton, 1976, p. 20). With uncommon zeal she 
was dedicated to specialist education for physical education professionals, once paying a 
pianist herself to accompany dance and gymnastics classes. 

In 1904 Cartwright accepted a position at the Halifax Ladies College in Nova Scotia. 
Why she immigrated is not completely known. Perhaps she sought new exper iences or 
perhaps it was because her aunt taught at the Halifax College. In any case, she became 
its first female physical education teacher. Foreshadowing future interactions with the 
Strathcona Trust military, she replaced an older male sergeant -major as the physical 
education teacher at this exclusive school for young ladies. The program had consisted 
largely of calisthenics, marching, fencing, basketball and tennis. In her first year, she added 
vaulting, rope climbing, and balance beams to the program, as well as sports days and 
gymnastics displays. If students wanted to be exempt from physical education, they were 
required to obtain a medical certificate. She was also "daringly progressive" as she dealt with 
feminine hygiene and sex education (Walton, 1976, p. 29). 

In September of 1906, Cartwright joined McGill as Instructor of Gymnastics 1 for Women 
at RVC at an annual salary of $750 (Board of Governors' minutes, October 19, 1906). McGill 
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was the first university in Canada to have such an appointment for women which had begun 
with Helen Barnjum in 1889 ( Munro, 1967 ; Stark, 1934). Within a year, Cartwright had 
established a required physical education program for first-year women, which by 19 12 had 
increased to 140 hours over the first three years of undergraduate study. A required physical 
education program for women meant that all female students had to have taken at least 140 
hours of physical education prior to graduation. She also supported the need of a physical 
evaluation by a physician, her ideas closely matching those of McKenzie who had left McGill 
two years prior to her arrival. The corrective program was expanded and additional financial 
prizes for women students in all years were secured ( Cartwright, 1908). The women's 
requ ired physical education program could become a reality because the women had a fine 
gymnasium at RVC. Required physical education for women remained at McGill until 1944. 

Figure 3-4: Ethel Mary Cartwright 

59 



) - The Lord . . .  and the Lad� From Chelsea 

Cartwr igh t' s en er gy an d dedic ation to ph ysic al educ ation was also eviden t as sh e 
organ iz ed progr ams beyon d typic al j ob req uiremen ts: on e f or chi ldr en an d an oth er f or 
babies, ch ar gin g $1 0 an d $6 r espec tively. Th e mon ey was dir ec ted to th e c off er s of RVC. 

Th e War den of RVC durin g Car twr igh t' s years at McGill was Eth el H ur lbatt, wh o r espec ted 
th e h ar d  wor k an d addition al pr ogr ams off ered by Cartwr igh t. L ater, H url batt woul d bec ome 

h er staunch support er in a progr am to pr epar e ph ysic al educ ation sch ool teach er s, wh ich 
ultimately bec ame th e McGill Sch ool of Ph ysic al Educ ati on. 

Active Coach and Athletic Leader 

Cart wr igh t was a str on g advoc ate of ath letic s f or women with th e stipul ation th at 
women were th e c oach es, off ic ial s, an d admin istrator s. Men sh oul d n ot be c oach in g  women! 

Sh e would h ave been pleased th at RVC h ad in ter-cl ass c ompetition s  ( in tramurals) beginnin g 
in 1902 , inc ludin g th ose in basketball an d ic e h oc key. Sh e i s  cr edi ted wi th makin g athl etic s  
f or women more popul ar at McGil l, in itiatin g an ann ual sports meet th at inc luded vaultin g, 
hi gh j umpin g, balanc e r elay, basketball r elay, walkin g r ac e, obstac le c our se, sprin ts, an d th e 
thr ee- legged r ac e. Sh e also wr ote n ewspaper ar tic les pr omotin g th e RVC ath letic progr am 

(Cart wr igh t, 1 909). At Mac don ald Col lege, basketbal l games an d figur e  skatin g were begun.  

A Nor mal Sch ool f or Teach er s  loc ated on Bel mon t Str eet h ad been associ ated 
with McGi ll sinc e 1857. In th e ear ly 1900 s it was a r ath er dilapi dated an d dr ear y l oc ation 
to educ ate teach er s. An outsi de evaluator rec ommen ded th at th e Bel mon t buildin g 
sh ould be replac ed, th at teach er s  n eeded better tr ain in g, an d th at McGil l sh ould appoin t 
a prof essor of educ ation. Wil liam Mac don al d was developin g a proposal f or McGill, 
pr imari ly to advanc e agric ul tural studies an d rural c ommun ities, but was c omfortable to 
add teach er educ ation an d h ome ec on omic s. Studen ts began c lasses in th e th ree ar eas 
at Mac don ald College in 1 907. 

As ath letic progr ams gr ew women' s teams r epr esen tin g RVC (F igur e  3-5) , Mac don ald 
Col lege, an d th e MSPE (F igure 3-6) were c reated an d n urtured by Cart wr igh t. In th e 1922-
1923 year, th e ch ampion in basketball was RVC wh il e th e winn er in h oc key was th e McGil l 

Sch ool of Ph ysic al Educ ation (MSPE) (Ann ual R epor t2 of th e Govern ors, Princ ipal, an d 
F ellows of McGill Un iver si ty, 1 922-1923). Even tual ly, in 1 927 , th e sport in g ac tivities of th e 
MSPE an d th e RVC Ath letic Assoc iation mer ged to bec ome th e McGill Women ' s Ath letic 

Assoc iation.  

Car twri gh t also played a developmen tal r ole in sport pr ogr ams f or girls an d women in 
Mon tr eal, h elpin g cr eate teams at th e YWCA, Mon treal Amateur Ath letic Assoc iati on (MAAA) ,  
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Figure 3-5: Women's RVC Basketball Team 1 909 

and the Teacher's Club (Walton, 1976). In addition, the Canadian Women's Intercollegiate 
Athletic Union dates back to an invitation issued by Cartwright in 1920 to a former English 
colleague, Ruth Clark, to bring her basketball team from Queen's to play against RVC 
(Walton, 1976). The next year RVC returned the favour and travelled to Kingston. As a 
basketball coach, Cartwright was adamant that the women's rules should be different from 
the men's which she considered to make excessive physical demands on females. Soon 
after Naismith invented basketball, women physical education specialists routinely modified 
the rules so that women were permitted to play in only one of three designated sections 
on the court. This would eliminate the need for women to run repeatedly up and down the 
court and would promote passing amongst teammates to get the ball near the basket for a 
score. From the perspective of 20 12, it seems that Cartwright accepted, in part, the fragility 
of women as depicted in Victorian England. As noted by McKenzie ( 1923) and others, there 
was strong sentiment in the early 1900s that excessive physical exertion could be damaging 
to the health of all people, particularly women. A strong advocate of participation in physical 
activity by women, but not at high levels of physical exertion, Cartwright argued for equal, but 
different, physical activity for women and men. 

Cartwright coached many of the RVC and MSP E  teams, particularly in basketball. 
University athletic programs for women were still in their infancy with teams functioning only 
sporadically at McGill, the University of Toronto, and Queen's. With little money for travel, 
intercollegiate play was restricted to a meet or two over the season, not a schedule of 20 
or more games. The 1923 RVC basketball team beat their ancient rivals, the University of 
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Toronto in one such meet. It was declared that "The team play was the result of long and 
careful coaching by Miss Cartwright. It is impossible to over estimate her share in the victory" 
(The McGill News, 1 923). This would appear to be high praise, even in the generally positive 
magazine, The McGill News. Her dedication to her coaching duties was exemplary. On 
one occasion she was in the hospital suffering from a bout of appendicitis but managed to 
convince an orderly to transport her to the gymnasium where she coached from a wheelchair 
(Marks, 1 957). Cartwright played a pivotal role in developing and encouraging sport for 
women at McGill, in Montreal, and in Canada. 

Figure 3-6 : Women's MSPE Basket-Ball Team, 1925-1 926 

The McGil l School ot Ph�sical Education Begins 

Ethel Mary Cartwright was one of the ear liest proponents of professional preparation for 
phys ical education teachers in Canada. Public education was still young, and it was not 
yet assumed that all new schoo ls should have a gymnasium or that a specialist should be 
hired to teach physical education. Early leaders like Cartwright had to proclaim the values of 
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physical education to ensure it was even included in public school and university curricula, 
convince authorities that professional preparation and specialist training were necessary 
for the teacher/leaders, and finally persuade university students that physical education 
was a viable profession for college graduates (Cartwright, 192 1 ). This was a challenging 
and daunting road, made all the more difficult in the early 20 th century when schools with 
small numbers of students were more common than today and had difficulty justifying a 
specialist. Today, physical education specialists are a time-honoured fabric of a high school, 
but Quebec remains one of only three provinces in Canada that routinely employ specialists 
to teach physical education in elementary schools. In large part, this is due to the foresight, 
wisdom, and energy of Cartwright. 

After three years of establishing required physical education for women at McGill, 
and coaching and promoting athletics for women, Cartwright turned her attention to the 
professional preparation of physical education specialists. In fact, her university salary was 
increased to $1,000 for the 1909- 1910 year for her to offer physical education content to 
teachers in training at McGill (Board of Governors ' minutes, April 26, 1909). Initially, this was 
an elective course of two hours per week for senior undergraduates ( 1909- 19 10) . A similar 
course followed for those women in education ( 19 10- 19 1 1  ), and finally a summer course for 
teachers already in schools was offered ( 19 12). She cooperated with Professor G. A. Dale 
from the McGill Department of Education in developing the content of these courses. Dale 
had been appointed Macdonald Professor of Education in 1907. 

The summer course, which ran from May 27 - June 22, 19 12, was formally 
announced by the McGill Registrar, J. A. Nicholson, to Dr. S. W. Parmalee of the Quebec 
Provincial Department of Education. There were two sections : one for those already 
teaching physical education and one for those wanting to become specialists in physical 
education. Taught at RVC, it was a joint venture of Physical Education at RVC and the 
Teacher Training Committee of the McGill Department of Education. Both men and 
women teachers were invited to participate. The committee overseeing the course was 
Professor Dale, Dr. Fred Harvey ( Medical Director at McGill), H. J. Silver (Superintendent 
of the Protestant Board of School Commissioners), C. B. Powter (Supervisor of Physical 
Education for the Protestant Board of School Commissioners )  and Mary Ethel Cartwright 
( Physical Director for Women at McGill). There were 16 instructors from the Faculty of 
Medicine, Department of Education, RVC, and the Protestant School Board and the 
course was described as the first of its kind in Canada (Annual Report, 1 9 1 1  - 19 1  2). The 
cost was $25 or $5 for each of the 2 1  sections. 
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The content of the course was decidedly broad in scope, embracing the biological sciences 
of anatomy and physiology, humanities such as history, profess ionally relevant pedagogy and 
correctives, and personal improvement in a variety of physical activit ies (Table 3.2). 

Well -supervised student teaching experiences would shortly be added when un iversity 
students, rather than current teachers, fo llowed the program. This breadth of subject matter 
would typify the McGill physical education teacher program for the next 100 years. Hygiene 
was re levant in the early 20th century as the need for clean water, sanitation, and persona l 
cleanliness became known. Today, hygiene might fall under Health Education. In 2002, 
Kinesiology was added to the Department's title (Kinesiology and Physica l Education), but 
in 19 12 Kinesiology would have been the title for biomechanics rather than for today's more 
encompassing study of human movement. 

Table 3.2:  Content in the 1 91 2  McGil l Summer Course of Physical Education 

Physiology and histology 

Anatomy 

Applied anatomy 

Personal hygiene 

Public hygiene 

First aid 

Physiology of exercise 

Anthropometry and physical examination 

Corrective gymnastics 

History of P. E. 

Pedagogy 

Class management and teaching 

Gymnastics 

Heavy gymnastics 

Dancing 

Games and athletics 

Basketball 

Gymnastics and playground equ ipment 

Educational handwork 

Kindergarten games 

Including the Protestant Board of School Commissioners and the Department of Education 
at McGill in the program was insightfu l. The physical education teachers from McGill's program 
who were employed by the Protestant board quickly became highly regarded as wel l-prepared 
professionals. Students who completed the course received a specialist certificate from the Board 
that qualified them to receive a specialist salary. The 1912 summer group did not receive a McGill 
diploma in physical education because it did not yet exist. However, the first summer course 
was considered a success and resulted in the McGill School of Physical Education (MSPE) being 
established on October 12, 1912 under the Teacher Training Committee of McGill's Department 
of Education (Slack, 1934). In the Annual Report ( 1912- 1913) it is referred to as the School of 
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Physical Education for the first time. The Executive Committee of the MSPE included Professor 
Dale (Chairman), Cartwright (Secretary) and Dr. HaNey. Other members were Principal Peterson, 
Ethel Hurlbatt, one representative each from the Federal Militia and Quebec Department of 
Education, and two representatives from the Protestant Board of School Commissioners. It was 
this committee that ran the MSPE. 

In November of 19 12, 16 students began a diploma program in physical education 
which continued until May 31, 19 13, with classes from 4:00-6:00 p.m., three days a week 
(Annual Report 19 12- 19 13; Slack, 1934). It was thought that the time devoted to the diploma 
in 1912- 19 13 constituted one-third of a typ ical one-year diploma. Classes for two more years 
at the same rate of six hours per week would be equivalent to a one-year dip loma, permitting 
the students to graduate with their specialist diploma in 19 15. In essence, the physical 
education diploma was offered on a part-time basis. A second summer school in physical 
education was offered in 19 13 at Macdonald College and students could finish the second 
two-thirds of the diploma program during that session. Three students selected this route 
and thus became the first of many MS PE diploma graduates after completing the final third 
during the 19 13-19 14 year. 

Table 3.3, from the 19 13-19 14 McGill University Calendar (p.344-345), provides 
evidence that the bulk of the teaching load fell to Cartwright and HaNey in the early years of 
the MS PE. The aim of the MSP E  was to "train teachers of Physica l Education for private and 
public school work, and recreational and social work" (Annual Report, 19 13-19 14, p. 80). 
In 19 13-19 14 the MSPE developed a course for playground teachers and social workers 
that included such topics as folk dancing, games, handicrafts, story-telling, first aid, and 
management of playgrounds. Today, scholars of recreation and social work would certainly 
take umbrage with the thought that professional preparation in physical education would 
prepare one to work within those fields, much like Cartwright was offended that 45 hours of 
Strathcona instruction was considered by some to produce a contemporary teacher. 

Astute and Insightfu l Maneuvers 

Cartwright was critical of the Strathcona Trust program and apprehensive that provinces would 
accept the plan as cheaper than physical educators trained by educators (VValton, 1976). In 
April of 1913 she attempted to orchestrate the militia and educators to work in cooperation with 
the MSPE. In the second summer course , she proposed to include the Trust syllabus, knowing 
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that she could influence the way it was taught and make it more educationally relevant. A former 
student, lveagh Munro, recalls Cartwright explaining later "if you can 't beat them, join them and 
work to improve them from within" (Walton, 1976, p. 54). Munro would join the MSPE staff in 
1939. The Strathcona course material was included in the teachers' program at Macdonald 
College that summer. In February 1914, Professors Dale and Cartwright visited with the Minister of 
Militia in Ottawa and convinced him to transfer the bonuses for the students taking the course 
to the university. In other words, if McGill or any other institution offered a course of physical 
education that led to a Strathcona Certificate B, then the institution could request $35 per each 
class of 30 students. In short, the Trust subsidized the MSPE. Cartwright showed great insights 
into the potential risks of a military-driven physical training program compared to one focused on 
education. She even suggested that Lord Strathcona had intended to develop physical education 
rather than physical training. In a 19 16 article she pointed out that 

An expert in physical education is not one who can perform and teach a few 
exercises, but one with a good knowledge of anatomy and physiology; with an intimate 
knowledge of the mechanism and effects of bodily movements; with some training in 
school and public hygiene, physical diagnosis, and medical gymnastics; with a wide 
range of folk dancing, games and athletics for all ages. To this should be added a 
thorough acquaintance with school conditions and needs, some study of educational 
psychology, and above all, practice in teaching under skilled oversight. (p. 5) 

She concluded that a course of 6-8 weeks would not result in an expert of physical education, 
anymore than such time would create an expert teacher of any other subject. Critical commentary 
notwithstanding, Cartwright became the first physica l educator to be appointed as a Strathcona 
examiner. One can only chuck le at the thought of this tenacious 5 '  1" woman convincing the 
military men about the rigors of the McGil l MSPE program, but they quickly recognized it as 
equivalent to the more advanced Strathcona Certificate A in 1914! 

Struggles and change 

The Teacher Training Committee, and thus the MS P E, was a curious administrative 
unit. It did not have to seek permission from the University to go about its business and 
functioned much like a semi -private organization. The MS PE did enjoy the good will of 
professors in the University, who received no adjustment in their work load for teaching in 
the MSPE. However, those professors and part-time instructors of practical classes received 
stipends from tuition charged to students or collected in other ways by the MSP E. In simple 
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ter ms, the MSP E  had to raise money to exist, or in current ter minology, it was a self ­
financing program. It seems that the Teacher Training Committee was as much under 
the auspices of Quebec educational authorities, as it was part of McGill (Walton, 1976). 
It was through the support of Ethel Hurlbatt, an admirer of Cartwright, that no fees were 
levied to use RVC. Odd indeed by today's operational standards ! But with the support of 
a grant from the Teacher Training Committee for needy students, money from the Strathcona 
Trust Program, and the Protestant Committee of the Council of Public Instruction, the MS PE 
sputtered forward (Slack, 1934; Walton, 1976). Even without financial assistance from the 
University, the MS P E  survived and expanded, "a credit to the courage of the Com mittee and 
to the ingenuity and determination of Miss Cartwright" (Walton, 1976, p. 75). 

In the summer of 1 9 1 4, a new course on playground supervision was initiated by the 
MSP E  in partnership with the Montreal Parks and Playground Association (Slack, 1 934). 
During the 19 1 4- 1 9 1 5  school year, Cartwright organized another program for children 
and cleverly used students in the MSPE as instructors. She extended student teaching 
experiences into Montreal public schools. Expansion was evident again during the summer 
of 1 9 15 when she and Dr. Harvey initiated a special program on Remedial Gymnastics and 
Massage. This was designed to strengthen the training of the physical education students 
and to respond to the need for masseurs in light of returning injured soldiers from WW I. This 
enabled MS PE students to work in clinics and hospitals in the city. The financial state of the 
school was still precarious as expenditures for two physical therapists that assisted during 
the summer Remedial Gymnastics and Massage program were provided, but no stipends 
were possible for Harvey, Cartwright, or Clark (Walton, 1 976). While teetering on financial 
disaster, the program continued to be acknowledged for its first-rate preparation of physical 
education teachers. Beyond the Strathcona A Certificate which diploma graduates received 
and the Protestant School system hiring MSP E  graduates, the Quebec Central Board of 
Examiners recognized the MS PE diploma as a specialist certificate throughout the province 
on June 15, 19 1 5. Very early, McGill physical education was considered to be something 
special! Special in the quality of the student, but also that physical education should be 
conducted by university educated specialists. 

For efficien cy, Cartwright had re commended that the three-year part-time sessions 
be joined into a one-year full -time progra m.  But WW I pulled Cartwright to England, and 
she sought a year's leave of absence. After a year serving in an army rehabilitation hospital in 
Wales, she returned to McGill in 19 16 for the beginning of the one-year physical education 
diploma program. Twenty full-time and 66 part-time students were enrolled in the diploma 
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Table 3.3: The 1 91 3-1 91 4 Diploma Program 
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Course 

Physiology and histology 

Anatomy and applied anatomy 

Personal and school hygiene 

Social and public hygiene 

First aid for the injured 

Physiology of exercise 

Anthropometry 

Physical diagnosis 

Corrective gymnastics 

Orthopa:;dics 

History of physical education 

Kinesiology 

Class management and teaching 

Pedagogy 

Gymnastics 

Dancing 

Games and athletics 

Theory and practice of play 

Experimental psychology 

Heredity and evolution 

Manual work 

Kindergarten games and songs 

Instructor 

Prof. J . C. Simpson 

Ethel Mary Cartwright 
Dr. F. W. Harvey 

Ethel Mary Cartwright 
Dr. F. W. Harvey 
Dr. F. B. Jones 

Dr. F. B. Jones 

Dr. F. J .  Tees 

Dr. F. W. Harvey 

Dr. F. W. Harvey 

Dr. F. W. Harvey 

Dr. F. W. Harvey 

Dr. F. W. Harvey 
Dr. McKenzie Forbes 
Dr. W. G. Turner 

Prof J .  A. Dale 
Ethel Mary Cartwright 

Ethel Mary Cartwright 

Ethel Mary Cartwright 

Prof J. A. Dale 

Ethel Mary Cartwright 
C. B. Powter 
A. S. Lamb 

Ethel Mary Cartwright 

Sadie Roberts 
Ethel Mary Cartwright 
A. S. Lamb 

A. S. Lamb 

Dr. W. D. Tait 

Prof. J . C .  Simpson 
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as well as seven in the Remedial Gymnastics and Massage program (Walton, 1976). The 
fees collected for these two programs were $ 1 1  O and $85 respectively. As noted by Neil 
( 1963), 19 16 marked the beginning of a wider geographical influence of the diploma program 
as students from across Canada were enrolling, not just those from the Montreal area, and 
one graduate took a job as far away as India. In 19 17, at the conclusion of the first one-year 
diploma program a demonstration was held at the Montreal Amateur Athletic Association 
( MAAA) showcasing skill in teaching and gymnastics. Such presentations continued the long 
tradition started by Barnjum and were a regular part of Cartwright's programs. 

The 19 18-19 19 academic year was pivotal due to the financial challenges of the MS P E. 
Considerable clerical work was necessary, there was an increase in the number of students 
enrolled in required physical education, and facilities beyond RVC (e.g. MAAA) were being 
rented. There was no money for an assistant to Cartwright, despite $500 raised from former 
graduates and a fee increase from $ 1 10-$ 150 (Walton, 1976). A letter was sent in March 
to the McGill Board of Governors from the executive of the MSP E  requesting that the first 
college of physical education in Canada be established at McGill and that it offer a two-year 
program in physical education. Cartwright had long asserted that physical education had 
established itself as an academic subject and that many universities in the USA had such a 
department. Further, the MSPE executive argued that the MS P E  had more than justified its 
existence at McGill, there was a demand for specialist teachers of physical education, and 
Montreal was the only city in Canada in which every public school had a physical education 
specialist. When challenges mounted, it appears that Cartwright was not one to retreat and 
consolidate, but to push forward and expand. Creating a College and a two-year diploma 
was forward thinking. The Board of Governors met on October 18, 19 19 and did not 
establish a college of physical education. However, they stated that "The School of Physical 
Education has, at its own request, been taken over by the University and been made a part 
of the University Department of Physical Education." What was this new administrative unit 
and who were the principal players? How can a school of physical education be part of a 
department of physical education? 

Summar� 

When Principal William Peterson ended his principalship the old Barnjum gym was no longer 
used, but a modern facility for the women was the envy of many universities in Canada. 
The MSPE, the first Canadian school of physical education affiliated with a university, had 
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al most a dec ade of e xpe rience pre parin g pe rsonne l who we re c on si de re d  to be e xce llen t 
profe ssion als. T he MSPE had promote d physic al e duc ati on so e ffec tivel y that al l Prote stant 
sc hools in M ont re al had a physic al e duc ation spec ialist, whic h was un iq ue in Can ada. 

Cart wright, an d he r c olle ague s  an d supporte rs, had advance d women ' s sport in M on tre al 
an d Q ue bec, an d we re on t he ve rge of a Can adian impact. She had de ftl y st ic k- han dle d  
aroun d the mi litary t o  use re source s en dowe d by a gran d old McGillian ,  Don ald A. Smith. In 

1 919 , a ne w 2- ye ar un ive rsi ty diploma in physic al e duc at ion was about t o  be gin ,  le d by Dr. 
Art hur St an le y Lamb. n 

N ote s 
1 .  The Board of Governors usually hired physical education instructors in this era as "instructors of gymnastics." In less 

formal documents such as the Calendar or Old McGill they are occasionally referred to as "physical directors" or 
assistant physical directors. 

2. Subsequent use of these reports will be referred to only as Annual Report. 
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The U mbrel la Depa rtment a nd the " Dea n "  
trom Down Under 

e r oar ing 20 s began, th e MSPE found itself with a new leader and par t  of 
Depar tment of Ph ysic al Educ ation, r ath er th an as a Coll ege of Ph ysic al 
Educ ation1 . McGill also found itself with a new leader as Sir Ar th ur Curr ie 

assumed th e Pr inc ipalsh ip on M ay 31 , 1 920 (Fr ost, 1 984) .  Curr ie h ad r etur ned fr om Wor ld 
War I as a h er o  after c ommanding Canada' s tr oupes in Fr anc e. Str ong senti ment f or th e 
idealism of th e Br itish Empir e  existed at McGill, and th e invitation for Curr ie to bec ome 

Pr inc ipal r ef lec ted such loyalty, even if h e  did not possess a univer sity degr ee. He was a 
leader of men (Fr ost, 1984). 

Curr ie h ad been a public sch ool teach er in Br itish Columbia, an insur anc e agent, and a 
r eal estate part ner wh ile simultaneously volunteer ing in th e loc al militia. Ser vic e in WWI led to 
h is appointment as c ommander of th e Canadian Cor ps in Fr anc e. With a str ong per sonality 
and able inter lec t, Pri nc ipal Curr ie q uick ly demonstr ated expert ise in making ac ademic 
appointments and planning pr ior ities (Fr ost, 1 984). Curr ie was a natur al fund-r aiser, and 

h is year s as pr inc ipal wer e acc ompanied by new edif ic es on c ampus. I t  was well known 
and widely ac knowledged th at a new gymnasium was needed but it h ad not been built 
wh en Curr ie died in 1933 . Ir onic ally, it was th e c onfluenc e of h is memor y as a war h er o  and 
pr inc ipal, and a sec ond wor ld war, th at finally r ealiz ed th e gymnasium. 
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The First Department ot Ph!:jsica l Education 

In the 1920- 192 1 academic year, there were about 3,000 students at McGill, including 
1 1  females in each of the two years of the new diploma in physical education ( Eaton, 
1964). The university had not created a College of Physical Education as Cartwr ight 
and her colleagues had hoped, but their outstanding work and accomplishments 
were acknowledged by the act of McGill assuming financial control of the MS P E. Miss 
Georgina Wood was appointed as assistant to Cartwright (Slack, 1934), providing 
Ethel Mary with much needed work relief. In January 1920 a new structure called the 
Department of Physical Education came into effect w ith Dr. A. S. Lamb as Director but 
no influential administrative role for Cartwright. Strange indeed! The new department 
would have four units under its umbrella : required phys ical education, athletics, health 
services, and the MSP E  ( Figure 4- 1 ). The first Department of Physical Education would 
last for the next 30 years. To understand its creation and evo lution, one must come to 
know its director, A. S. Lamb. 

Department of Physical Education 

I I I 

MSPE Athlet ics 
Required Physical 

Health Services 
Educat ion Program 

Figure 4-1 :  Department of Physical Education 

A. S. Lamb 

Arthur Stanley Lamb (September 16, 1886 -September 4, 1958) was a shorter man 
(5'6") who required only five or six hours of sleep, and he always had a mischievous 
demeanour and twinkle in his eye ( Eaton, 1964). A practical joker, avid f isherman, golfer 
and curler, he was an engaging story teller who enjoyed a good debate and one who 
paid unusual attention to proper apparel for the occasion ( Eaton, 1964)2. Lamb was first 
appointed as Physical Instructor at McGill in 19 12 and retired in 1949. 
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An Australian by birth ,  L amb grew up in Ballarat, near M elbourne, wh ere h e  was 
regarded as a fine athl ete, partic ul arly as a swi mmer wh o h ad h oned hi s skil l s in th e loc al 
lake. He immigrated to Vanc ouver with a friend in 1 907 following a h orrible drough t in 

Australia. Both young men were attrac ted to th e work of th e YMCA and sough t training th at 
was avai lable in Springfield, M assach usetts. L amb found work in Vanc ouver as a c arpenter 
and began swimming at th e loc al YMCA wh ere h e  j oined th e L eader' s Corps. He impressed 
th e Ph ysic al Direc tor, wh o h ired h im as Assistant Ph ysic al Di rec tor a year later. But by August 

1909, L amb departed Vanc ouver for Springfield to begin studies in ph ysic al educ ati on. 

L amb enrolled in th e International YMCA T raining Sch ool in 1909 to seek a Bach elor 
of Ph ysic al Educ ation degree. Th is was th e same institution attended by J ames N aismith 
almost 20 years earl ier. Th e th ree- year program inc luded anatomy, h i stology, ph ysi ol ogy, 
exerc ise ph ysiology, anth ropology, psych ol ogy, ph ysic al training, h istory, Engli sh , teach ing 
meth ods, h ygiene, playground meth ods, ch urch h istory and th e old testament (Eaton, 1 964). 

Th e c ontent was q uite broad, like th e program th at was developing at McGill. L amb found 
th e ph ysiologic al studies partic ularly interesting and made th e dec ision to pursue medic ine 
after graduation. Eaton (1964) , h is biograph er, argued th at L amb was ambi tious and knew 
th at a degree in medic ine was a c ommon route if one aspired to leadersh ip positions in th e 
emerging field of ph ysic al educ ation. 

At Springfield, L amb (Figure 4-2) took advantage of many of th e avai lable extra­
c urric ular ac tivities. At varying times, h e  was Vic e-President of h is fresh man c l ass, a 
gymnastic s tutor, a varsity socc er player, a student senator, a member of th e literary soc iety 

Figure 4-2: A Young A S. Lamb 1 926 



4 - The U m brel la Department and the " Dean "  From Down U n der 

and debating team, the manager of both the soccer and gymnastic varsity teams, and a 
writer contributing to the school paper. Many of these activities would help prepare Lamb 
for debates later in his professional life , and their sheer number underscore his vast energy. 
During the summer vacations of 19 1 O and 19 11, he returned to Australia to visit with Viola 
Bennetts, who returned the favour in 19 12, actually travelling to Toronto where they were 
married. After marriage and graduation, Lamb accepted a position as Phys ical Instructor 
at McGill for $800 and free tuition as he began the study of medicine (Board of Governors' 
minutes, October 7, 1912). 

As Physical Instructor at McGill, Lamb was following the distinguished group of 
Barnjum, Naismith, McKenzie, and Jacomb, the latter having resigned in 1912. Lamb led the 
voluntary physical education/training classes for McGill undergraduates while simu ltaneously 
attending medical school, just as Mc Kenzie had done from 1889-1892. Unfortunately for 
Lamb, the university architects condemned the university gymnasium, at that time located on 
the corner of Burnside and Mansfield, in November of 19 12 for fear it would collapse ( Eaton , 
1964). The new instructor lost his gym within a couple of months after arriving at McGill. The 
classes were then held in rented gyms of the nearby YMCA and Montreal Amateur Athletic 
Association (MAAA). During the following year ( 19 13- 19 14) Lamb instructed on Tuesday, 
Thursday and Saturday beginning at 5: 15 p.m. Numerous articles in The McGill Daily made 
reference to his enthusiasm and the program consisting of mat work, gymnastics, folk 
dancing, and indoor games ( Eaton, 1964). He also coached the McGill basketball team to 
the Canadian Intercollegiate Championship in 19 14. His commitment to student governance 
was apparent when he was elected President of the Students' Athletic Association for 19 14-
1915 and the following year became President of the McGil l Student Society. He quickly 
assumed positions at McGill as he had done at Springfield. 

Lamb and his wife, Viola, had two children. Roland was born in 1913 and was "elected" 
class baby for the medical grads of 19 17, actually attending the graduation ceremonies. 
A second child, Arthur, arrived the next year. With two children while still in school himself, 
Lamb was nicknamed "Dad," which remained throughout his life. 

When World War I broke out, one of the many responses by McGill was to accelerate 
medical school by continuing classes throughout the summer ( Frost, 1984). This enabled 
Lamb to receive his medical degree on February 6, 1917, and depart for England on April 28. 
On the occasion of his graduat ion, The McGill Daily wrote, 
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in which he had discharged every duty to which he has been assigned . . .  McGill 
Daily takes this opportunity to thanking him, on behalf of the students, for his years 
of service in the furthering of their interests, and of wishing him the best of luck. 
(February 25, 1917) 

He served in the Canadian forces for two years: as an administrator in the Canadian 
Medical Corps, in a Canadian hospital in France, in a field ambulance, and from March to 
September 19 1 9  in a Military Hospital in Montreal. 

When Lamb returned to McGill in the fall of 1 9 1 9  there were several issues related to 
physical activity that needed attention ( Eaton, 1 964). The university had agreed to assume 
financial control of the MS PE and a new two-year diploma program was beginning. McGill 
had initiated a required physical education program for the men in 1 9 16 as part of the 
effort to physically prepare them for war. Was that program going to continue and, if so, in 
which facilities? The lines of authority in athletics were unclear, being shared among three 
groups : the Athletics Committee of McGill, the Students' Athletic Association (who did most 
of the work) and, the Graduates' Society which had just opened Percival Molson Stadium. 
Thus, Lamb was requested in the fall of 1 9 19 to develop an organizational plan for a new 
Department of Physical Education, to which he would be appointed Director. The new 
Department would control all "gymnastic and athletic activities in the University, including the 
School of Physical Education " ( Eaton, 1964, p. 45). The administrative relationship between 
units of physical education and athletics has continued to be a topic of some debate for 
almost 100 years. In some universities the preference is to have both function under one 
umbrella structure, while others separate them. If separated, physical education is usually 
placed in an academic unit (either its own faculty or as a school or department within a 
faculty), and athletics is aligned with a structure such as student services. 

Structure and Function ot the New Department 

Lamb studied the athletic and physical education programs in the USA, and even consulted 
with Tait McKenzie ( Eaton, 1 970). On January 1 4, 1 920 his report was accepted by the 
Corporation3. In simple terms, a standing committee was created for the new Department 
that replaced committees associated with the School of Physical Education, athletics, 
required physical education, and health services (Minutes of Corporation, January 14, 1920). 

1 . A standing committee for Physical Education shall be appointed by the Corporation to 
replace the present Athletics Committee of Corporation, the Committee on Physical 
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Training, the Committee of the School of Physical Education and any other committees of 
Corporation, at present dealing with Physical Training or Athletics. 

2. This Committee shall be charged with the administration of physical education, including 
the management of the university Gymnasium, of the Stadium, through a representative of 
the Graduates' Stadium Committee and of the McGill School of Physical Education. It shall 
also be responsible for carrying out the regulations of the Corporation for Physical Training 
and for such other matters as shall from time to time be delegated to it. 

3 .  The Committee shall consist of eight members and its composition shall be as follows: 
a) The Principal of the university who shall act as Chairman. 
b) A representative of the Governors of the university. 
c) A representative of the Graduates' Stadium Committee. 
d) The President of the Athletic Association (who shall be entitled to vote only on matters 

as bear directly on student activities). 
e) Four members representing the Faculties of Law, Arts, Medicine and Applied Science 

to be elected by the several faculties from among their own members. 
4. The Director of the Department of Physical Education and the University Medical Officer 

shall be responsible to the Committee for their efficient performance of their respective 
duties. 

5. The Committee shall have power to appoint such Committees as may be necessary for the 
effective administration of the matters entrusted to it. 

6. The Physical Director for Women or the Warden of Royal Victoria College, or both, shall be 
invited to attend Meetings of the Committee on Physical Education when special questions 
concerning women's interests are to be discussed. 

A bit cumbersome in terminology, the new Department of Physical Education 
subsumed the School of Physical Education. The first individuals appointed to the Standing 
Committee of Physical Education were reported in the Annual Report 19 19- 1920 (p. 1 12). 
These appointees and who they represented were Principal Arthur Currie (Chairman), Lieut ­
Col. Hubert Molson (Board of Governors), Dr. Robert W. Lee (Law), Dr. D. D. MacTaggart 
(Medicine), Prof. E. Brown (Applied Science), Dr. A. S. Eve (Arts), A. P. S. Glassco (Secretary 
and Bursar), Major G. C. McDonald (Graduate Stadium Committee), Dr. J. M. Elder (Member 
at large, appointed by Corporation), Prof. J. C. Simpson (Member at large, appointed by 
Board of Governors), Karl Forbes (President Student Athletic Association), and J. W. Jenkins 
(Comptroller of the Students' Council and Secretary of the Graduates' Society). It made 
sense to have representatives from each faculty because the required physical education 
program, as one segment of the new Department of Phys ica l Education, would impact 
students in each of those faculties. The President of the Athletic Association was a sensible 
appointment because Athletics was now part of the Department of Physical Education. 
However, it is odd that no specific representatives from the MSPE or Hea lth Services were 
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appointed per se, rather, they were "responsible" to the Committee and thus attended its 
meetings. Nonetheless, the first Department of Physical Education was now officially an 
entity of McGill. 

The first meeting of the new Department4 was held at the University Club on February 
17 , 1920, chaired by Vice-Principal Adams. Dr. Harvey, the University Medical Officer, 
and Lamb were present. Lamb was formally named as Director and received a seat on 
the Corporation. At the first meeting three subcommittees were created : one for finance , 
one for women's physical education, and one for the MS PE ,  which became known as the 
Executive Committee of the School. The first members nominated for this Executive were 
Lamb as Chairman , Harvey as Medical Director, Professor Dale , Cartwright as Physical Director 
for Women , and Hurlbatt as Warden of RVC. The Standing Committee of the Department did 
not have any female members, despite two of the subcommittees dealing only with women. The 
Warden of RVC was included on the Standing Committee in 192 1 , but over the objections of 
Lamb and Harvey who believed they could speak on behalf of women ( Eaton, 1964). 

Athletics also presented some immediate challenges to Lamb and the new standing 
committee. Intercollegiate athletics had been suspended during the war and was enjoying a 
revival as Lamb assumed leadership. There was much enthusiasm for football , ice hockey, 
basketball , and track and field, in that order ( Eaton , 1964). There was also expansion of 
the number of universities involved in Athletics as the University of Western Ontario began 
to field teams along with McGill , Queen's and the University of Toronto. However, most 
of the revenue for athletics was generated by students and they demanded a voice in 
its administration. This resulted in the creation of a fourth subcommittee of the Standing 
Committee on Physical Education in 1923, the Athletics Board ( Eaton , 1964). 

Lamb was also faced with the disappointment of Ethel Mary Cartwright , who was 
not appointed to the Standing Committee on Physica l Education (Walton , 1976). Her 
determination , energy, and creativity were largely responsible for the growth of the MS P E  
and the respect its graduates enjoyed. She had been the primary instructor of gymnastics 
for 14 years, a builder and promoter of athletics, and a coach. But she was not appointed to 
the Standing Committee despite having a wealth of knowledge and experience in the M PS E, 
athletics , and required physical education , three of the four div isions in the new Department. 
In addition , her long-time colleague Professor Dale had declined his nomination on the 
MSP E  subcommittee that he had led so efficiently with Cartwright since 19 12. Dale left 
McGill in 192 1 ( Frost , 1984). Cartwr ight was a member on the subcommittees of the 
MSP E  and women , but felt s lighted at not being appointed to the Standing Committee of 
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the Department (Walton, 1 976). Initially, as might have been expected, there was friction 
between Cartwright and Lamb as the reorganization unfolded. Cartwright found herself 
in a position with minimal influence and recognition (Walton, 1 976). Her trusted colleague 
Ethel Hurlbatt wrote to Lamb in 1 9 1 9  to protest, and reminded him that " ... no woman 
of initiative and high standing and tried capacity would be content to (sic) accepted 
appointment." (Walton, 1 976, p. 94). 

From the perspective of 20 1 2, it is difficult not to interpret this slight of Cartwright 
in any way other than a manifestation of the social, political, and economic injustices 
faced by women in the early 20 th century. The 1 920s was a key decade in North 
American for the suffrage movement, but it cannot be claimed that McGill was an 
otherwise positive beacon for women 's rights. For example, females were not even 
permitted to study for medicine until 1 9 1 8  (Frost, 1 984). It might be argued that Lamb 's 
medical degree properly prepared him for leadership of the four divisions envisioned 
under the Department of Physical Education, particularly health services. But not to 
place Cartwright on the Standing Committee appears to have been short-sighted. As 
we will see, Lamb's accomplishments were exemplary in teacher education and the 
professionalization of physical education, but with regard to women, he was firmly 
planted in an earlier era. In addition, Lamb did not consult well with female staff. In 1 922 
he appointed a woman to the staff of the MS PE but failed to seek advice from Cartwright 
or the Warden of RVC, even though the school was housed in RVC. The Warden 
comp lained to Principal Curr ie, who suggested that Lamb should "consult his women 
colleagues on such matters" (Eaton, 1 964, p. 72). Yet, many years later during Cyril 
James' principalship, one of Lamb's initiatives would be criticized again for failing to seek 
the advice of the women on his staff. 

Despite their initial differences about administrative duties and leadership, Lamb 
and Carwright did manage to work together amiably. In part, this might have been due 
to holding similar views on major issues in physical education. They shared in their 
opposition to the rigidity and militarism of the Strathcona Trust program. They agreed 
that children needed a more playful and broad approach to physical education (e.g. 
Cartwright, 1 9 1 6 ;  Lamb, 1 926). Neither believed that 45 hours was sufficient to develop 
a physical education teacher, as was the case with the Strathcona program. They both 
valued athletic competition, assuming amateur status, hard work, and sportsmanship 
prevailing over winning at all costs. There seems to have been no arguments about the 
nature of the MS PE program. Their respective backgrounds at Che lsea and Springfield 
College were not dissimilar. They believed modern education should include attention to 
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the physical aspects of skill, strength, and coordination, but in turn, physical education 
contributed to moral, social, and intellectual development. 

In 1927, Cartwright retired after 2 1  years of stellar service to McGill, citing lack of 
facilities for the required program of physical education and the work of the MSPE. The 
programs moved from gym to gym at RVC, the MAM, the High School of Montreal, the 
YWCA, and Molson Hal l. Her reason for leaving McGill was remarkably similar to that of Tait 
McKenzie two decades earlier. In addition, she cited concern for her personal health, as she 
must have been exhausted from her teaching in the required program, coaching, and duties 
related to the MS PE (Walton, 1976). 

In a letter to Lamb, Cartwright opined, "My personal relationship with yourself during the 
past few years had been so happy and so inspiring that I most sincerely regret we shall no longer 
work together on common ground" (Eaton, 1964, p. 1 12). Lamb asserted that "No woman has 
done more to further the ideas of the profession of physical education among the young men 
and women of this country than Miss Cartwright." (The McGill News, 1927, p.5). It may be that 
Cartwright was weary and frustrated from promoting a field about which many others did not 
share her passion and may have regarded as unimportant. In an institution such as a university, 
there should be equilibrium between an individual 's aspirations and desires, and the ability or 
willingness of the institution to foster them. Otherwise much frustration can result, which might 
have been the case for Cartwright at McGill. In an interesting twist of fate, Cartwright 
and a friend began a poultry farm in Magog Quebec following her "retirement" (Walton, 
1976). However, after two years with that venture, she accepted a position as head of 
a new school of physical education at the University of Saskatchewan. Its President, Dr. 
Walter Murray, had encountered Cartwright when she taught his daughters in Halifax. 
The two years of "retirement" may have permitted time to reflect and re-energize. She 
joined the University of Saskatchewan in 1929 as an Assistant Professor and brought 
the same energy, care, and values that typified her tenure at McGill. She continued as a 
fair but intense coach and teacher who promoted skill and sportsmanship. Temper and 
bad manners were not tolerated (Walton, 1976). In the 1933 creation of the Canadian 
Physical Education Association, she wou ld work, once again, with A. S. Lamb. 

Ethel Mary Cartwright was the first woman in Canadian physical education to be a 
full professor and was an instructor and coach until her last year, retiring for the second 
and final time in 1943. She was one of five inaugural recipients of the Tait Mc Kenzie 
award created in 1948 by the Canadian Physical Education Association and was an 
inaugural inductee in the McGill Sports Hall of Fame in 1996. 
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The Two-Year Diploma Program 

The new two-year program of the McG ill School of Phys ical Education, wh ich began in 
19 19, is outlined in Table 4. 1 ( McG ill Calendar, 1922- 1923). In general, courses were 
held over both semesters and were called full courses . It was not until the 1970s that 
the University moved to a system of pr imarily half courses, or term courses as they are 
now called. In addition, the full courses varied greatly in t ime allotted to them, from 30 
m inutes to 5 hours per week. Standard ization of t ime in courses also came about in 
the 1970s when the current system of three hours of instruction per week for a 3-credit 
course began. 

The curricu lum was broad, much like the one in 19 12, but the t ime spent per 
week prov ides some additional ins ights. There were 23 hours of instruction in Year 
1 ( Jun ior) and 25.5 hours in Year 2 (Sen iors). That was a s ign ificant amount of time in 
the classroom/gymnasium but not unlike other programs at that time. Also, 42 % of a 
student's time was devoted to phys ical sk ill acqu is it ion (i.e., gymnast ics, games and 
activities, dancing, aquatics). In 20 12, physical activity courses account for 19 credits in 
the 120-credit Physical and Health Education program, that is, 16% of the program. Over 
the two years of the 19 19 d ip loma program, pract ice teaching amounted to 10% while in 
20 12 it is allotted 20 credits, or 17 % of the program. 

When the MS PE began in 19 12, it was open to both men and women. But teaching 
was primarily a woman 's profession, and w ith the exception of Hay Finlay who graduated in 
1926, there is no record of men registering in the program until 1933- 1934 ( F igure 4-3). It 
may have been awkward for men who were contemplat ing physical education if they knew 
Donald Sm ith's rule of women only in RVC. In some years (e.g. 1930-1934) for reasons 
that are not clear, only women were permitted to enrol in the MS PE program. As the data 
in Figure 4-4 indicate, men did not reg ister in large numbers until the immediate post-WWI I  
years when a degree program was available and teach ing for males, particularly in high 
school phys ical education, became a leg itimate male profession. In the fall 20 1 1  class of 
physical educat ion and kines iology students, there were 60% women and 40% men, wh ich 
is consistent w ith the current make-up across all McG ill programs. 

Wh ile Cartwr ight had been the init ial dr iving force behind the MSPE, Lamb certa inly 
adopted it as his own ch ild and moved it w ith vigor into the fabric of McGill. For example, the 
Executive Committee of the MS PE had awarded diplomas and organized its own graduation 
ceremony when it was an element of the Teacher Tra ining Committee. Now that it was a 
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Table 4.1 : The Two-Year Diploma Program 

Diploma of Physical Education 1 91 9-1 920 

J unio rs Sen io rs 

Physics 1 hour Kinesiology & Applied Anatomy ½ hour 

Chemistry 1 hour Psychology 1 hour 

General Anatomy & Physiology 3 hours Physiology of Exercise 1 hour 

Osteology & Myology 1 hour Physical Diagnosis ½ hour 

Voice Development ½ hour Remedial Gymnastics 1 hour 

Class Management 1 hour Anthropometry ½ hour 

First Aid ½ hour Preventive Medicine 2 hours 

Playground Problems 1 hour Theory of Physical Education 1 hour 

Gymnastics 5 hours Class Management & Teaching 1 hour 

Games & Activities 4 hours Organization & Administration 1 hour 

Dancing 2 hours Child Welfare 1 hour 

Aquatics 1 hour History of Physical Education ½ hour 

Practice Teaching 2 hours Gymnastics 3½ hours 

Games & Activities 3 hours 

Dancing 3 hours 

Aquatics 1 hour 

Practice Teaching 3 hours 

Remedial Gymnastics & Massage 1 hour 

formally recognized program within McGill , Lamb ensured that the phys ical education 
graduates received thei r diplomas at the university convocation. Enrolment stood at about 50 
during the 1920s and most graduates found teaching appointments (Eaton , 1964). 

Perhaps concerned that the body was still not considered worthy of educational study, 
Lamb justified the existence of the MSP E  in the Annual Report ( 19 19-1920). He wrote that 

The modern concept of education is one of intellectual, moral, and physical 

development, and not, as has been too frequently misunderstood, the development of 

the intellect alone. Intellectual development sign ifies the attributes of thinking, reasoning, 

and expression ; moral development tends to stimulate honourable, righteous and 
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Figure 4-3: The McGill News, 1931-At times, only women permitted into the program 

virtuous conduct; while physical development, or education, provides a base or 
foundation essential to the body in order that intellectual and moral development can be 
facilitated. It is through increased health, strength, efficiency and a more harmoniously 
co-ordinated muscular system, that the intellectual and moral attributes of character are 
stimulated and developed in the general scheme of education. (p. 1 13) 

Such statements were repeated during the 1920s and were reminiscent of comments by 
McKenzie ( 1893). 
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Lamb also wrote that 

It is significant that each year the School shows a growth but in spite of this 
growth and the larger number of graduates that are being turned out, there are still 
more applications for trained teacher than the School can supply. It is only another 
indication that a "strong back and a weak head" in a supervisor of physical activity 
are attributes no longer considered satisfactory in the conduction of the modern 
programme of Physical Education. Trained and skilful teachers, possessing the 
modern ideals in play and recreation , with a thorough and underlying knowledge 
of many difficult problems in exercise, are greatly in demand, a demand which the 
School is endeavouring to supply. (Annual Report 1920-1921, p. 119) 
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Figure 4-4: MSPE Registration 1912-1 949 (Eaton. 1964) 

The need for trained physical education teachers and the inability of the MSP E  to 
educate sufficient numbers were themes introduced a decade earlier by Cartwright but 
enthusiastically championed by Lamb in every report or speech possible. His impact in 
Canada earned him the title, Dean of Physical Education in Canada. There was no difficulty 
in graduates of the program finding employment in education. By 1 924-1925 the MSP E  
reported limiting registration to 5 0  because it could not accommodate others (Annual Report, 
p. 205) ( Figure 4-5). 

One challenge of accommodation was literally a place for students to live. A residence 
had been opened for 20 women at 3466 University Street in the previous year (Annual 
Report, 1922- 1 923). The Standing Committee of Physical Education actually operated the 
residence until 1 932 when the Graduate School of Nursing assumed responsibility ( Eaton, 1 964). 
The women in physical education were not eligible for RVC accommodation because they were 
students of a diploma, not a degree. Yet, the University Street residence functioned like a sorority 
( Munro, 1984).The lack of residence space at McGill particularly affected the MSPE because 
students were attracted to the program from almost all provinces and in 1924- 1925 there were 
1 O women from Ontario (Annual Report, 1924- 1 925, p. 205). There was also a lack of facilities for 
the MSPE, the required physical education program, and the athletic activities. In one year space 
in 1 3  different buildings were used for physical activity (Annual Report, 1 922- 1923, p. 17 4). 

Tait McKenzie had convinced the University to employ an assistant for him in 1896 
(Board of Governors ' minutes, September 26). Georgina Wood became Cartwright 's 
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Figure 4-5: MSPE 1 923- 1 924 

assistant only in January of 1920 (Slack, 1934). Under Lamb's leadership, the 1920s saw 
unprecedented hiring of staff. Two regular instructors from the wider McGill community 
were Dr. W illiam Tait from the Psychology Department and Dr. Frederick Tees, a physician 
and colleague of Tait Mc Kenzie. Dr. Tees remained at McGill until the 1940s and assisted 
with the medical needs of the intercollegiate teams. Others were e ither full-time members 
of the Department who were titled assistant physical directors, instructors or coaches ; 
or part-time members who usually taught specific physical skills. Throughout the 1920s, 
the staff of the Department included, at various times, Miss Ethel Wain, Miss Gladys 
Maccallum, Miss Ruth Harvey, Miss Georgina Wood, M iss Dorothy Porr itt, Miss Lorna 
Kerr, and of course, Ethe l Mary Cartwright. The men included F. M. Van Wagner, Fra nk 
Shaughnessy, George Smith , E. Robinson, G. Raimond, George Fox , Jr., E. Manley, E. 
Vernot, P. Smith, C. Powter, W. Werry, Dr. A. L. Walsh, J. McBrearty, Hay Finlay, and 
Major Stua rt Forbes. A notable contributor to the Depa rtment of Physical Education was 
Frank "Shag" Shaughnessy, who was also the first professional coach in a Canadian 
university, appointed at McGill in 19 12. Forbes was appointed Manager of Athletics in 
1923- 1924 after creation of the Athletics Board and remained at McGill until 1956. 

Since the Department included MS P E, required phys ica l education, and athletics, 
Lamb could easily assign individuals to tasks which crossed the three areas. For 
example, Van Wagner was the track and field coach but also an instructor in the MS P E. 
By dint of their expertise, some individuals would spend more time in one role or another, 
but they were members of only one Department. A l ist of instructors over the 100 years 
is found in Chapter 1 1. While the MS P E  is the focus of this book, Lamb promoted all 
aspects of the Department of Physical Education within McGill. The four sectors were 
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ably descri bed i n  an ar tic le f or The McGill News aff ir mati vely titled "New depar tment 
doing good work" (Lamb, 1922). 

A Three-Year Diploma 

The two- year diploma pr ogr am had attr ac ted students fr om acr oss Canada, the 
gr aduates easily f ound employment, and sc hool boar d  per sonnel r emained c onvinc ed 
that those teac her s wer e c onduc ting themselves as eff ec tive pr of essional s. Eaton (1964) 
ar gued that Lamb had thr ee r easons to pur sue degr ee status f or physic al educ ation 
at McGill. Fir st, many univer sities in the USA in the 1 920 s off er ed bac helor degr ees 
in physic al educ ation, and Lamb was c onvinc ed that Canadians c ould be educ ated 
as eff ec tively in Canada. Sec ond, a f our- year pr ogr am was essential f or the optimal 
pr epar ation of a teac her. Fr eq uently he would asser t  that bei ng a spor t  spec ial ist who 
had attai ned some status as a c ompetitor was not the appr opr iate back gr ound f or a 
teac her. Physic al educ ator s  must be educ ator s, not tec hnic ians who k now what to 
do but not why. Four year s of study was nec essar y f or physic al educ ator t o  bec ome 
educ ator s. Thir d, he wanted to stop the fl ow of talented young Canadians going south 

f or a degr ee and r emaining in the USA. 

I n  1930 Lamb made hi s fir st attempt at c onvinc ing McGill authori ties to off er a degr ee in 
physic al educ ation. I n  the Annual Repor t of 1930- 1 931 he c all ed f or mor e theor etic al k nowledge 
and " an extension of the pr esent c our se to at least fi ve year s" ( p. 7). H e  q uick ly r ealiz ed that he 
had no c hanc e of succ ess (Eaton, 1964). The Chanc ellor, Edwar d Beatty, had or der ed a survey of 
all depart ments and f ac ulties as par t of c ost c utting measur es soon af ter the stock mark et cr ash 
of 1929 (Fr ost, 1 984). Th e  surv ey inc luded an expl or ation of the hi stor y and acc omplishments 
of the unit as well as an outline of f utur e dir ec tions. It had some similar ities with the Cyc lic al 

Reviews of the 1 980 s and 1 990 s. The MSPE Surv ey was headed by Pr of essor J. Simpson as 
Chairm an, and i nc luded Pr of essor F. Clarke, and M iss J esse H err iott, with Lamb f unc tioning 
as secr etar y  (Repor t of Spec ial Surv ey Committee, on the Sc hool of Physic al Educ ation, M ay 

18, 1 933). Herr iott had r eplac ed Cart wr ight in 1927 as Physic al Dir ec tor of Women. Th e  r epor t  
outlined some of the hi story of t he Sc hool, noting that it r emai ned the only two- year physic al 
educ ati on pr ogr am assoc iated with a univer sity in Canada and that gr aduates r ec eived a 
spec iali st teac hing c er tific ate in Q uebec. The r epor t also c laimed 231 gr aduates, with 45% 
ac tivel y engaged in teac hing. Ref lec ting the nor ms of women and marri age i n  the 1930 s, 

35% of the gr aduates wer e marri ed and not engaged in teac hing. It seems that a teac hing 
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job was fine, but once married, women gave up their employment. The remaining 20% were 
engaged in work other than physical education. 

The survey recommended two program changes to the Corporation which were 
implemented in 1 933 (letter from Department of Physical Education to the members of the 
Corporation , May 13, 1933). Although the survey was searching for ways to cut costs, the two 
points for the MSPE were growth oriented : upgrade the diploma program to three years and 
establish a Higher Diploma. The two-year diploma was changed by modifying the entrance 
requirements in four ways. 

1 . The entrance requirements were increased by requiring one year of study in Arts or 
Science. One year in a B.Sc. was preferable, but one year in Arts was acceptable if a 
science course had been followed. 

2. Students had to have completed 3 hours of physical education per week which would have 
been achieved through the required program. 

3. Students had to demonstrate minimal neuro-muscular skill. In the McGill Calendar of 
1934-1935 the ability to swim, play basketball and tennis, skate and dance, and to have 
had some instruction in gymnastics were considered important. Students were requested 
to consult with the head of the Department for detailed requirements. It would have been 
consistent with other physical education programs to have one's physical skills assessed 
prior to acceptance into the program. Precisely how that assessment was orchestrated is 
not clear. 

4. Students had to possess an aptitude for the teaching profession. 

Thus, the three-year diploma was one year in Science or Arts followed by two years in 
the MSPE. The second recommendation to the Corporation was to establish a Higher Diploma 
(letter from Department of Physical Education to the member of the Corporation, May 13, 
1933). This program was for students who possessed an undergraduate degree in Arts or 
Science. They would complete the two-year diploma program but would also include a study 
of special problems, seminars , extended reading, and a thesis. This resembles a professional 
master's degree of 2012. The Higher Diploma did not become a very popular program, but one 
graduate , Zerada Slack, who was a MSPE instructor for many years, wrote a thesis titled , 'The 
Development of Physical Education for Women at McGill University' ( 1934) that was a helpful 
resource for the present book. 

The requirements for the ''first" and "second" year of the program are listed in Table 4.2 (McGill 
Calendar, 1934- 1935). The three-year diploma is organized in Table 4.3 as year 1 and year 2, just as 
it was described in the 1934-1935 McGill Calendar. Of course, all students entered year 1 after 
they had completed a year in Arts or Science. As was the case in the original two-year diploma, 
the total number of hours (26 per week) is high by today 's standards. Physical Education practice 
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referred to activity courses such as gymnastics and basketball, which constituted 35% of the 
program, down from the 42% of the 1919 program. The actual activities listed in the 1934- 1935 
Calendar (p. 462) were low organization games, badminton, basketball, baseball, ice hockey, 
organization for mass activity, track and field, tennis, field hockey, archery, folk and interpretive 
dance, gymnastics, and aquatics, but use of the "etc." gave instructors some additional 
breadth. Referring to the physical activities as a collective (i.e. practice) remained until the 
1970s when credits were assigned to each activity. 

Table 4.2: The Three-year Diploma Program 

Year 1 

Anatomy 

Physiology 1 

Psychology 1 

Principles of Physical Education 1 

Personal and Community Hygiene 

Physical Education Practice 

Elective subject relevant to subsequent study in Physical Education 
(zoology, genetics, sociology) 

Total hours 

Year 2 

Physiology of Exercise 

History of Physical Education 

Principles of Physical Education 2 

Physical Education Methods 

Physical Education Practice 

Total Hours 

Lecture 

2 

2 

2 

3 

2 

3 

1 4  

3 

3 

3 

4 

1 3  

Lab 

9 

1 2  

2 

9 

1 3  

Principles of Physical Education was also an overriding term for content that would be 
differentiated today. Principles of Physical Education 2 was described as a continuation of 
Principles of Physical Education 1 . Each was a full course crossing the entire academic year 
rather than being split into two courses, one from September to December and another 
from January to April. Thus, Principles of Physical Education was a two-year course and 
could cover a great deal of content. In 1934- 1935, the content covered in Principles of 
Physical Education 1 and 2 included aims of physical education, program construction, 
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principles underlying a health p rogram, the nature and function of play, the contr ibution of 
play to society, standards for judging teaching, principles of progression, the ext ra-curricular 
program, therapeutic gymnastics, corrective exercise, massage, and posture t ra ining. A great 
deal was covered under the title Principles of Physical Education! 

The Re9uired Ph�sical Lducation Program 

The MSPE was one of four elements in the first Department of Physical Education. Athletics, 
health service, and required physical education also fell under Lamb 's di rection. From the very first 
minutes of the new Department on Feb. 17, 1920, each of the four areas was represented. Lamb 
wrote about the achievements of the four areas in Annual Reports as well. 

The required program of physical education for women had begun in 1907 under the 
direction of Cartwright and for the men in 1916 following intervention from the Graduates' 
Society during the war. The women had to accumulate 140 hours of physical education before 
graduation and had the luxury of the RVC gymnasium. The men were required to attend two 
hours of physical education classes per week during the first three years at McGill. In 1919 it 
was recommended to the Corporation that academic c redit be awarded to physical education, 
an idea consistent with Lamb's views about the value of physical education, but this idea was 
dropped after st rong objections from the Faculty of Arts (Eaton, 1964) . 

Lamb had to convince the Faculties of Science and Medicine to include space in 
thei r  timetables for the requir ed program (Department minutes, May 20, 192 1 ). There 
was also a lack of consistency in applying the cons equences of failing to complete the 
two hours per week for the men. At one meeting, Lamb noted that 18 students in Arts 
had been allowed to register for year 4 despite having a physical education deficiency 
from year 3 ( Departm ent minutes, November, 21, 192 1 ). He had to work closely with the 
Deans in order to ensu re the students understood the requi rements and consequences 
of failing. Fo r some years, a delinquent student could follow a suppl emental cou rse in 
September prior to registering for the next year's courses. According to Eaton ( 1964) however, 
no stud ent was ever denied permission to register fo r failure of meeting this program 
requirement. The women did manage to enfo rce compulsory physica l education and were 
h ighly regarded for using performance tests and written exams to determine a final grade. 

The required prog ram, pa rticularly fo r th e men, was severely limit ed by lack of 
facilities. Table 4.3 includes the location of va rious activiti es during the 1920- 192 1 
academic year. In that year  only eight different locations were used ;  in some years 
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the list grew as high as fifteen. Lamb continued to be adamant about the need for the 
required program across the university and in 1944 approached the Senate Committee 
on Physical Education to discuss the program in light of the opening of the Currie 
Gymnasium. Ironically, the discussion led to questions of the legality of the requ irement, 
and considerable support emerged for voluntary participation. The required physical 
education program was cancelled for men and women in 1944 ( Eaton, 1964). 

Table 4.3: Where d id the required program of physical education occur? 

Location 

Highlander Armoury 

High School of Montreal 

Union 

Activity 

Basketball 

Baseball, Gymnastic Club, MSP E  

Wrestling 

Molson Hall 

Diocesan College 

Gymnasium Work, Baseball, Basketball, Boxing, MSP E  

Fencing 

Y MCA 

RVC 

YWCA 

Hea lth Services 

Swimming & Water Polo 

Women's Activities 

Swimming 

Health Services as an entity at McGill were initiated by Tait Mc Kenzie in the 1890s when 
he performed medical examinations on all freshman students. In 1895 he was appointed 
Medical Examiner and in 190 1 he became Medical Director of Physical Train ing. McKenzie 
appears to have placed considerable emphasis on medical exams that could be inter preted 
in terms of required exercises, minor diseases, and defects. This is consistent with the title 
Medical Director of Physical Training. Frederick Harvey replaced McKenzie as Medical Director 
of Physical Training in 1904. His titles changed to Medical Director of Physical Education in 191 0 
and to University Medical Officer in 1920, suggesting that health services for the students were 
becoming more extensive and less tied to physical exercise. Harvey worked with Lamb for many 
years and was a regular lecturer in the MSP E. Harvey retired in 1938. 

Health services during the 1920s and 1930s continued with the assessment of 
students, which were reported in the annual reports of the university. Table 4.4 is derived 
from 1922- 1923 (p. 168). The health issues identified in 192 1- 1922 were appendicitis, 
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tonsillitis, hernia, special eye examinations, mumps, measles, pneumonia, pneumo thorax. 
pleurisy, tuberculosis, meningitis, and fractures of the skull (Committee on Physical Education, 
October 30, 1922). Lamb and Harvey convinced the un iversity to move beyond medical exams 
and to develop health services. These services included a daily clinic for men, a twice-weekly 
cl inic for women, referral services, inoculations, and hospitalization paid by the university, the latter 
through money raised by a $2.00 Heath Services fee ( Eaton, 1964). In the 1930s, the medical 
examination added urinalys is and chest X-rays for pulmonary tuberculos is. In 1936- 1937, over 
10,000 copies of a "Good Posture" pamphlet were distributed to the students. The Health 
Service program conceived by McKenzie and developed by Harvey and Lamb was the first in any 
university in Canada. 

Table 4.4: Selected results from medical examinations (Annual Report 1 922-1 923) 

Age (yrs) 

Weight (pounds) 

Height (inches) 

Chest (inches) Compressed 

Chest (inches) Expansion 

Waist (inches) 

Lung (ml) 

Summar� 

Average of all Exams Average of those winning athletic insignia 

1 9.8 

1 33.3 

67 .0 

33. 1 

34.8 

27 .7  

23 1 .8 

20 .7  

1 48.0 

68.2 

33 .7  

37 .7 

28.9 

271 . 7  

In 1920 the MSPE became an official program under McGill University which enhanced its 
financial viability. It was placed in a Department of Physical Education alongside the required 
program of physical education, athletics, and health services. A new two-year diploma 
program to train teachers of physical education was created amidst a clash between two 
Canadian leaders, Ethel Mary Cartwr ight and Arthur Stanley Lamb. However, they saw the 
program begin in 19 19 and both nurtured it for many years, before it was replaced by a 
three-year diploma in 1933. It was the only diploma program associated with a university in 
Canada, and attracted students from across the country. With the Department of Physical 
Education responsible for a required physical education program, teacher education (MSPE), 
and athletics, additional staff was hired. Intramural and intercollegiate programs flourished 
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despite a severe shortage of space for physical activity. It would take a second world war, 
memories of Principal Sir Arthur Currie, and car ing alumni to finally build a new gymnasium 
and create a bachelor 's degree in phys ical education. 'J!J 

Notes 
1 .  "College" status within a university, rather than a Department, impl ied a more independent unit at a level akin to a 

Faculty. It was rather adventurous to suggest the struggling MSPE should be a co l lege, but highlighted the fervor 
for physical education held by Cartwright. 

2 .  Eaton was the prime biographer of Lamb and this section relies heavily on Eaton's account . But he will not be cited 
on every sentence. 

3. The Corporation dealt with academic matters and was re-named the Senate in 1 933. 
4 .  The first meeting was chaired by the Vice-Principal because Currie had not yet arrived in Montreal. 
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Finding a Place at McGil l 

1 930 " surv ey" initiative cr eated to loc ate units or oper ations th at migh t be 
pendable di d not r esul t  i n  signif ic ant c ost c utting measur es. Al l depar tments, like 
MSPE, told a story about h ow much mor e ef fec tive th ey would be with additional 

staf f  and f ac ili ties (Fr ost, 1 984). McGill not only h eld togeth er f oll owi ng th e ec onomic cr ash,  
" but fi nally emer ged with its i deals i ntac t and i ts h opes unabash ed" (Fr ost, 1 984 , p. 1 90). In 
many ways, uni ts r eaffi r med th emselves and some, like th e MSPE, made modest advanc es. 

Y et, th e depr ession of th e 1 930 s di d r esult in an enr oll ment dec line with in th e MSPE. Th e 
year s  fr om Sir Ar th ur Curr ie' s  death i n  November 1 933 , thr ough VWVII and L amb' s r etir ement, 
would see th e MSPE searchi ng f or spac e withi n McGill. Th e search was both ph ysic al and 

c onc eptual. A new gymnasium would f inally be added to th e c ampus, and th e MSPE f ound 
sh elter on Pine Avenue. But wh er e did th e MSPE f it withi n th e uni ver sity? By th e 1 950 s it 
was wander ing about r ath er aimlessly. But i n  1 936 , with th e Depr ession sti ll appar ent, and 
a Wor ld War lo oming, th e sch ool was almost abolish ed. In 1 936 McGill h ad about 4500 
students. 

Macdonald Park and Molson Stadium 

Th e McGi l l  stadi um h ad been planned pri or to VWVI after Sir Wi lli am Mac donald donated 
27 acr es of la nd nor th of Pi ne Avenue and east of U ni ver si ty in 1 9 1 1 .  It was desi gnated 
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to provide students with a stadium, gymnasium, swimming pool, and residences. On 
March 13, 19 13, a group of graduates, including Percival Molson, met to discuss plans 
for a running track and stadium on the newly acquired land (The McGill News, 19 19). The 
Board of Governors advanced some money and the selling of rock excavated from the site 
contributed about $36,000. The track and stadium opened in 19 13- 19 14 but without a field 
house. When WW I broke out, Molson enlisted. During his second tour of duty in Europe 
in 1917, he was fatally wounded. He bequeathed $75,000 to contribute to the cost of the 
stadium. Originally called the Graduates' Society Stadium , it was renamed the Percival 
Molson Memorial Stadium in 19 19. The stadium had 7,700 seats on the north side. From 
this position "one can see not only the football field, but far across the city and the St. 
Lawrence " (The McGill News, 19 19, p. 35). With Molson's history as an accomplished athlete 
and benefactor, it must have been an easy decision to rename it in his honour. Today, with a 
seating capacity of 25,000, spectators remain enthra lled with the view of the city and river. 

chasing the lrnaginar� G�rnnasiurn 

The cynical student, athlete, gymnastic instructor, physical trainer, or physical educator 
who had cried for a new gymnasium at McGill since the days of Barnjum might have been 
somewhat pacified with the fact that every Principal since Dawson publicly supported the 
need for students to access a gymnasium and engage in physical activity. There was not 
enough money in the university coffers however, so the party line would go. In the first 40 
years of the 20th century, architectural plans were created, financial suitors were pursued, 
and the location was debated. There was a great deal of dialogue, but as the saying goes, "if 
you don't do it, you don' t believe in it." Taking a more positive stance, it is remarkable that so 
many students participated in physical education in the required program , in intramurals and 
in intercollegiate competition, often at locations that were scattered and inconvenient. The 
building of the Sir Arthur Currie Gymnasium was a testament to McGill alumni in 1939, while 
additions in 1994 were largely driven by student philanthropy. 

As outlined in Chapter 1 , the Barnjum/McGill gymnasium was opened in 1862 at 
19 Un iversity Street. After 14 years it needed major repairs and was almost closed by the 
University in 1884 because of continuing deterioration. Its location was also inconvenient 
for the students, recognized in 1890 by Principal Dawson, who initiated discussion about 
building a new gymnasium on the lower campus. A competitor to the Barnjum/McGil l 
gymnasium was the Montreal Gymnasium built in 1 868 at the southeast corner of Mansfield 
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and Burnside ( now de M aisonneuv e). I n  1 881 , the M ontr eal Gymnasium was purc hased 
by the newl y-f ormed M ontreal Amateur Athl etic Assoc iation (MAAA) (Tur ner, 1935 a). The 

MAAA was Canada' s f ir st multispor t c lub and was an amalgamation of the M ontreal Bic yc le, 
Snowshoe, and Lacr osse Cl ubs (M or row & Wal msley, 20 1 0). The MAAA mov ed to a new 
f ac il ity in 1904 on Peel Street, their c urrent loc ation. This pr ov ided an oppor tuni ty f or McGill 
to abandon 19 U niv er sity and l ease the for mer M ontreal Gymnasium at $ 1 1 25 per annum 

(Board of Gov er nors' minutes, Nov ember 23 , 1905). Thus, in 1905 , the McGill gymnasium 
was now loc ated at the c or ner of M ansfield and Bur nside, muc h c loser to the univ ersit y. 

It was here that gymnasium instr uc tor W. J ac omb would hav e led the physic al educ ation 
c l asses for the men. It was this same bui lding that univ er sit y arc hitec ts dec lar ed unsaf e 
in 1 912 when a tunnel under the mountain was bei ng c onstr uc ted (T ur ner, 1 935 a). The 

c losing of the gym occ urr ed j ust a few months after the arr iv al of the new med ic al student 
and physic al instr uc tor, A. S. L amb. Ir onic ally, at the same Boar d of Gov ernor s' meeti ng 
on Oc tober 7, 191 2 , that L amb was f or mally appointed Physic al I nstruc tor and about two 
months bef or e the gymnasium was c losed, the Boar d rec eiv ed $50,000 fr om the Wic ksteed 
estate. The instruc tions wer e to use the money to the best adv antage, primarily f or physic al 

c ulture and sec ondarily for a univ er sity gymnasium. It is not cl ear how this money was 
ev entually expended. 

F ollowing the unfor tunate c losur e of the gym, plans began i mmediatel y for a new 
and moder n gymnasium (Simpson, 1940). The Pr inc ipal pointed to the " great desirability of 
prepar ing plans for a new gymnasium" (Board of Gov er nors' minutes Febr uar y 17, 1913) , but 
the Board dec ided not to mov e f orward until $1 00,000 had been sec ured or was " in sight" 

(Board of Gov ernor s' mi nutes, M ay 12, 1913). I nitially, there was hope that $100,000 woul d 
be r ec eiv ed from the F ederal M inister of the M ilitia f or a dri ll hall and gymnasium (Boar d  of 

Gov ernor s' minutes, F ebr uary 23 , 1914) , sinc e war was looming in Eur ope, and if Gr eat 
Britain decl ar ed war, Canada was inv olv ed automatic ally. But af ter muc h c ommunic ati on 
between the Princ ipal and M inister of M ilitia, a letter was rec eiv ed fr om Pr ime M inister Bor den 
to the eff ec t that the gov er nment was c ommitted to prov iding McGill with $ 1 00 ,000, but not 
until the end of the war (Boar d  of Gov ernor s' minutes F ebr uar y 15 , 1915). 

At the same time as the U niv er sity was c our ting the Gov ernment for funds, Mr. J. K. L. Ross 
off er ed $150,000 to build a gymnasium with eq uipment, whic h would be named the Ross 

M emor ial Gymnasium af ter his late father. The c ondition set by M r. Ross was that McGill 
would al so c ontribute $1 00 ,000, the amount that his f ather had giv en to the U niv ersity 
prev iously (Boar d  of Gov ernor s' minutes M arc h 30, 191 4) .  Not surprisingly, McGill would 
not c ontr ibute $ 1 00 ,000 of its own money as long it bel iev ed financ ial support fr om the 
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feder al gov er nment w as forthc oming. Th e Boar d ev en r ec eiv ed sketch es and dr awi ngs of th e 
new gy mnasium at th e Febr uary 15 , 1915 meet ing, th e same t ime th e Feder al Gov er nment 
pr oposed t o  del ay th e $100,000. Th e gy mnasi um w as not a t opic at th e meeti ngs of th e 

Boar d again unt il 1918. At th at point th er e  w as no ment ion of th e fi nanc ial gift fr om Ross, and 
th e gov er nment c ontr ibut ion w as nev er r ec eiv ed. A lost opport unity f or th e U niv er sity and it s 
st udent s! Noneth el ess, Mr. Ross bec ame th e Ch air of th e Gy mnasium Building Committ ee in 

th e 1920 s under Pr inc ipal Curri e. 

E ar ly in th e 1920 s, it w as assumed th at th e gy mnasium w ould be bui lt at M ac donald 
Par k in c lose pr oximity t o  M ol son St adium. Th e Annual Report f or 1912-1913 st at ed "Beh ind 
th e gy mnasium w ith it s sw immi ng- pool, and a h oc key ri nk, fr ont ing on Pine Av enue, it i s  
i n  c ont empl at ion t o  c onstr uct a lar ge st adium f or ath let ic pur poses; and in th e r ear of th at 
again w ill be a gr oup of st udent r esidenc es. " ( p.7) . Th us, 100 y ear s ago th er e  w as a vi sion f or 
a st adium, gy mnasi um, sw imming pool, ar ena, and r esidenc es th at r emar kably r esembl es 

r eality t oday. T ait McK enz ie, alw ay s  loy al t o  McGi ll, w as c onsult ed on th e plans in th e 1920 s. 
But th e r oad t o  Pine Av enue and M ac donald Par k t ook sev er al det our s. Th e fir st det our w as 
\/IM/1 dur ing wh ich ath let ic c ompet it ion w as c anc elled along w ith most new c onstr uct ion at 
McGi ll. Compul sory phy sic al tr aining for men w as inst it ut ed in 1916, essenti ally th e begi nning 
of r eq uir ed phy sic al educ at ion f or th e men. 

Th e Depart ment of Phy sic al E duc at ion cr eat ed in 1920 c onsolidat ed f our unit s. But 
McK enz ie observ ed th at th e i nt egr at ion and admi nistr at ion of th ese v ar ied pr ogr ams w oul d  
be ch al lenging w ith out one c ommon phy sic al loc at i on, a gy mnasium (Si mpson, 1940). 

McK enzi e' s  insi ght s  int o an int egr at ed pr ogr am w ould pr ov e pr oph et ic. Fr om 1913, indoor 
f ac ilit ies w er e  r ent ed fr om v ari ous or ganiz at i ons such as th e MAM, YWCA, YMCA, and 
th e H i gh Sch ool of M ontr eal. At McGill ,  M olson H al l  in th e Art s building w as c onv ert ed int o 
a gy mnasium fr om 1920-1926, made feasible, in part , by ch angi ng a smoking r oom int o 
a cl assr oom r oom (The McGill News, 1920). Coor di nati on pr ov ed t o  be dif fic ult with out 
a c entr al gy mnasium (Si mpson, 1940). Th e ath let ic s pr ogr am w as admi nist er ed fr om th e 

St udent s' U nion, th e f emale MSPE instr uct or s  w er e  h oused in RVC, wh ile Depart ment off ic es 
and H ealth Serv ic e w er e  found in buildings on U niv er sity Av enue. 

U psta irs or  Downsta irs 

Campus disc ussion of a new gy mnasium began onc e agai n in th e ear ly 1920 s as th e 
U niv er sity w as c elebr at ing it s c ent ennial. With L amb sett led int o hi s r ole as Dir ect or of 
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Physical Education, his thinking turned to the location of the new gymnasium. It had been 
assumed that the ideal location for the gymnasium would be Macdonald Park, adjacent to 
Molson stadium. But Lamb believed the gymnasium should be built on lower campus. He 
even convinced Principal Currie (Currie, 1922 ; The site of the new gymnasium, 1922). Lamb's 
logic reflects some of his perceptions of the new field of physical education. There was 
considerable space available on lower campus in the 1920s, on University Street and in the 
Sherbrooke-McTavish corner where outdoor tennis courts and hockey rink were located (The 

McGill News, 1 922). 

Among the reasons articulated for a lower campus location were : 

1 . The new Department of Physical Education should not be perceived as mere recreation or a 
diversion from academic matters that occurs only at the end of the day, which was the practice 
for Barnjum and McKenzie when gymnastic classes were held from 5:00-6:00 p.m. The 
objective of physical education is education that is central to student life. The argument was 
made that discussion of topics such as hygiene would occur in the required physical education 
program, and those courses should be available from 9:00 a.m. to 4 :00 p. m. ,  integrated within 
the overall university timetable. Late afternoon (4:00-7:00 p.m.) could be designated time for 
voluntary exercise and athletic competition, and study would occur after 7 :00 p.m. 

2.  The work of the MSPE, which trained instructors of physical education, would benefit from a 
central location as it integrated its practical work with its theoretical subjects. 

3. Intramural competition would be facilitated with a lower campus location. Some of these sports 
were played in the stadium, but others occurred frequently in a gymnasium. 

4 .  The health service dimension of the Department offered medical consultations during the 
lunch hour, which would be easier if students were not required to make the long walk to Pine 
Avenue. 

5. If, in the future, a faculty was created for education (!), social work, or nursing, physical education 
would likely become a partner, and its integration into this new faculty would be facilitated by a 
more central location. 

6. The medical examinations of the young men during WNI demonstrated them to be "deplorably 
physically inefficient" (Currie, 1922, p. 15). The Board of Governors should view the gymnasium 
for the whole student body, not simply for the intercollegiate athlete. 

7. There were no residences "on the mountain" as there are in 201 2, and a lower campus 
gymnasium would be closer to student activities at Strathcona Hall (YMCA), RVC, Presbyterian 
college, and fraternities. 

The early 1920s were filled with plans and commentary about a new gymnasium, 
complete with reminders that it could function as a Convocation Hall and setting for theatre 
and concerts . Consistent with those days, it was also pointed out by Currie ( 1922) that the 
gymnasium would include smoking and common rooms ! The University was 1 00 years old 
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in 1 921, an d a Cen tenn ial F un d  of over $6 million was gather ed from graduates, the Q uebec 
govern men t, c orporation s in M on tr eal, an d the Roc kef ell er Foun dation (Glassc o, 1 940) . 

M an y  wort hy proj ec ts were pr oposed, the n ew gymn asium bein g on e with c on siderabl e 
suppor t fr om graduates. H owever, Glassc o ( 1 940) c laims that by the time the di sc ussion of 
wher e to pl ac e the gymn asium was made, the f un ds were exhausted. Despite the flurry of 
en thusi asm by Princ ipal Curr ie, the Boar d, an d Lamb, an d movin g f orward as far as r ec eivin g  

c on str uc ti on ten der s, the proj ec t  was delayed an d delayed. I t  appeared that the mon ey to 
build the gymn asi um was n o  lon ger available as the 1920 s wore on. We c an on ly spec ulate 
about how muc h the dialogue of wher e to loc ate the gymn asium c on tributed to even tually 

f in din g  the fin anc ial tr ough empty. The mar ket c rash of 1929 might have been a c lear 
punc tuation to the en d of that r oun d  of gymn asium optimism f or man y year s, if n ot for some 
in gen ious plann in g  by Curri e. O f  even gr eater impor t was the ver y  survival of the MSPE in the 
midst of ec on omic c ol lapse. 

close it or Move it to Macdona ld col lege? 

T he MSPE had grown f rom the volun tary physic al educ ation pr ogr ams in itiated by Barnj um 
an d advanc ed by McK enz ie an d Car twright. Y et, i ts summer c ourse of 191 2  fell un der the 
auspic es of the Teac her T rain in g  Committee, whic h by 1907 was f unc ti on in g  at M ac don ald 

College. T he MSPE was a teac her preparation pr ogr am an d it was on ly a matter of 
time bef or e movin g it to M ac don ald was proposed. Does it n ot make sen se for physic al 
educ ation an d math studen ts to share a un iver si ty teac her pr eparation program? In the 
en d, this disc ussion was advanc ed by the depr ession. T he Sc hool weather ed the 1930 

" surv ey" storm very well ,  but with on ly 1 9  studen ts r egistered in 1 934- 1 935 , its ec on omic 
viabil ity was q uestion ed an d the Board of Govern ors c on sidered c losin g the MSPE (Eaton ,  

1964). F ortun ately, the matter was f or mal ly sen t to a c ommittee of the Board that was 
simul tan eousl y c on si der in g the fin anc ial relation ship between McGill an d the train in g of 
teac her s. T here were five main q uestion s about the Sc hool of Physic al E duc ation 
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1 . Is there are need for such a School? 
2. What is the value of the existing School? 
3. How much does the School cost the university and what economy could be realized by its 

abolition? 
4. Is the training of teachers of physical education a proper function of the university? 
5. If the school is to be continued, should it be attached to the Training School for Teachers at 

Macdonald College? (Report of the Committee on the place in the University of the School 
of Physical Education, 1936, p. 1 ). 
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A report from the MS P E  was submitted on May 12, 1935. In this report, Lamb 
proposed a reduction in the deficit of $3873 by cancelling some courses, argued that 
the school does generate some revenue that would be lost if the MSPE was closed, and 
reminded the committee of the positive "survey" report. He contended that universities have 
an obligation to teacher preparation for both immediate and future needs of society. With 
specific reference to physical education, he asserted that the development of the body 
cannot be left to chance, but should be supe rvised by qua lified teachers, not technicians. 
Since 19 12, McGill had prepared such teachers who were better able to direct activities 
toward more desirable health standards than those without such preparation. Moreover, 
physical activity combats the harmful tendencies of the (present) day and contributes to 
moral and social maturity (Memorandum re suggestions to move the School of Physical 
Education to Macdonald College, 1935, brackets added). 

Arguments posited for leaving the MSPE on the downtown campus included : 
1. Efficiency of responsibilities, that is, many full-time staff taught in both the MSPE and other 

areas of the Department of Physical Education. 
2. Students in the first year of the diploma were required to take courses in Arts and Science, 

which was located downtown. 
3. City hospitals provided clinical opportunities in physiotherapy departments. 1 

4. Practice teaching occurred by close association with the Protestant Board of School 
Commissioners. 

5. All students were part of the Students' Society and were eligible to participate in their 
activities (Memorandum re suggestions to move the School of Physical Education to 
Macdonald College, 1935). 

The Report on the place of physical education at McGill concluded unanimously 
that such a school was needed because physical education in school curricula is "highly 
desirable " and competent instructors should be provided. It acknowledged that the 
School was "heartily commended" and that Montreal schools had superior instruction 
in physical education compared to other cities in Canada. Moreover, from a financial 
viewpoint, terminating the program would not produce meaningful savings. After such 
positive observations and comments, the Report turned to the question of whether the 
training of physical education teachers was a proper function of the University. The answer 
was less enthusiastic, but perhaps realistic, "This is not in all cases an inescapable duty 
of the university to the Community. Yet is agreed that is isn't an obviously improper field 
of activity for a university which is already committed to the training of teachers in the 
intellectual disciplines."  Thus, the School was engaged in the important task of preparing 
physical education teachers, and doing it very well. If Montreal schools had not acquired 
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the reputation of having excellent physica l  education programs, largely from the tenacious 
leadership of Cartwright and Lamb over many years, the University might have exercised its 
right to abandon certain duties that are not "inescapable." Members of the Committee must 
have been swayed by Lamb's reasoning to remain in Montreal because they were "strongly 
against" the move to Ste. Anne de Bellevue. Closer links to Macdonald College and the 
Train ing School for Teachers would re -emerge in 1957. 

From l maginar� to Rea l G�mnasiu m 

The stock market crash might have interrupted progress toward a new gymnasium, but 
it was never permanently deterred. An aptly named Gymnasium Fund Committee was 
established in 1931  (Turner, 1935a). This was a committee of the Graduates' Society 
which traditionally had been committed to phys ical activity and sport. Intriguing timing, 
so soon after 1929 , bu t determined nevertheless. At the first meeting of the committee 
on Sepember 14, 193 1, Currie pro claimed that, "of all the phys ical requirements of 
McGil l University none is more urgent than a gymnasium" (Glassco, 1940, p. 27). An 
ingenious idea resulted from the committee ; the initiation of a competition in September 
1934 among McGill architect graduates for a new gymnasium complex (Turner, 1935a). 
At this point the desired location had reverted to Macdonald Park. The idea of a complex 
inc luded a main gymnasium, a second smaller gym, a skating rink, two swimming 
pools, a curling rink, a wrestling and boxing room, a special exercise room, an armory, 
administration offi ces for the Department, and space for the Canadian Officers Training 
Corps ( COTC). The proposals were evaluated by a panel that in cluded Tait McKenzie. 
There was also an exhibit in the McGill Union with the first prize of $ 1,000 awarded to A. 
J. C. Paine, a graduate of 19 10 ( Figure 5 - 1, Turner, 1935b). 

The architectural competition reinvigorated the movement to build a gymnasium 
complex. One estimate of the total cost was $ 1,720,000, but sections of the complex 
could be trimmed and added later when money was available. A more manageable 
$250,000-$300,000 for the gymnasium -armoury and swimming pool was approved in 
prin ciple (The McGill News, 1936). Ultimately, the campaign objective was $350,000 
( Fisk, 1936). Several names were suggested for the gymnasium, with great support 
emerging for "The Sir Arthur Currie Memorial Gymnasium and Armoury," after the war 
hero and former Prin cipal. As fund raising efforts moved forward, his comment about a 
gymnasium being the most urgent physical requirement at McGill became its slogan. 
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GROU D FLOOR OF THE S I R  ARTH U R  CU R R I E  ME MORIAL GY M 1  I M -A R M O  RV 

The hatched portion at right , which incl ude t h e  wimming poo l  a n d  add i t ional gymnasium floor space, 
will not be bui l t  at  thi t ime. 

Figure 5-1 : Winning design for gymnasium by A Paine 1935 

The fund-raising campaign was forcefully announced in a summer 1936 McGill News article 
titled "A Gymnasium Is To Be Built!" ( Fisk, 1 936). The McGill News is the quarterly publication 
distributed to alumni . The timing of the launch was appropriate, it was argued, because the 
gymnasium would be a tribute to the memory of Currie, and a tangible demonstration to the 
new Principal, A. E. Morgan, of the support to him and the University from the graduates. Fisk 
( 1936) reminded alumn i of the long-standing need for a modern gymnasium when he quoted 
the Science valedictorian of 1 896, who began with a plea for the new graduates to support the 
university in a number of areas, but "You have also left to your care that ideal gymnasium which 
for so long has been built in our imagination only" ( Fisk, 1936, p. 3 1  ). The imaginary gymnasium 
was about to be real. 

The gymnasium campaign was unique in at least one other important way. Most of the 
buildings at McGill, at that time, had been funded by very wealthy individuals : Macdonald, 
Strathcona, Redpath, and Molson ( Fisk, 1936). On this funding occasion, the gymnasium 
would be built from donations received by the wide r group of McGill graduates , and the 
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campaign conducted in such a way as not to interfere with any other general campaign 
(Glassco , 1940). This was the first time in the history of the University that such a strategy 
was used for a major building project. The opening dinner for the campaign was on June 
4, 1936. Among the speakers were Chancellor Edward Beatty, Principal Morgan, President 
of the Graduates' Society John Hackett, General Campaign Chairman H. M. Jaquays , and 
R. Tait McKenzie. Mc Kenzie's presence, and his participation as a judge in the architectural 
competition, must have been bittersweet. He had urged the University to build a new 
gymnasium in his oft-cited 1893 report , and he had moved to the Un iversity of Pennsylvania 
in 1904 because he had little faith that a new gym would be constructed at McGill in the 
near future (that turned out to be a rather excellent prediction!). Yet, here he was, on June 
4, 1936, supporting his Alma Mater. Consistent with his long held beliefs, he remarked that 
the Sir Arthur Currie Memorial Gymnasium would fill three purposes : health, education, and 
recreation. He also tangibly ass isted the gymnasium fund-raising by donating the 10-foot 
plaque, Brothers of the Wind, a plaster sculpture celebrating speed skating. Today it is 
displayed in the entrance of the Currie Gymnasium ( Figure 5-2). Unfortunately, McKenzie died 
in 1938 before completion of the gymnasium. 

Fig 5-2: McKenzie's "Brothers of the Wind" 

Hockey coach Dr. R. B. "Bobby" Bell supported the opportun ity that this campaign 
provided. 

In my visits as player and Coach of McGill Intercollegiate Teams, I have yet to 
come across a university, however small, that did not have a gymnasium, and the 
thing that impressed me was that so many of these gymnasiums were built by the 
graduates. Now we have our chance to do something for "Old McGill" that has done 
so much for us. This is an opportunity that we cannot possibly fail to take advantage 
of. (McGill Grad Cheerleader pamphlet, June 1 , 1936) 

Over the next few years the campaign continued with regu lar progress reports prov ided 
to alumni through The McGill News (e.g. Jaquays, 1936 ; Hackett, 1938 ; Crombie, 1939) 
and reminders to financially contribute. One method to raise funds, beyond the graduates, 
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was the selling of specially-created McGill cigarettes ( F igure 5-3). One advertisement stated : 
"There is pleasure and satisfaction in smoking good tobacco and you will obtain full measure 
of both from this new cigarette " (The McGill News, 1936). In 1938, $3, 140.96 was attributed 
to cigarette sales (The McGill News, 1938). From the perspective of 20 12 and 72 years 
after the gymnasium opened, the irony of cigarettes contributing to the construction of the 
gymnasium cannot be overstated! 

Figure 5-3: McGill Cigarettes sold to raise money for Currie Gymnasium 

The campaign to fund the gymnasium and armoury began in 1936 when WWII was 
three years away ; at a time when some elected officials and citizens believed war was 
imminent in Europe and others still hoped for a political solution. Graduates contributed 
individually to the fund and $ 105,000 came from the unused Lady Strathcona Drill Hall Fund 
established in 1917 (Annual Report, 1938- 1939 ; Glassco, 1940). This was one more link of 
the Strathcona name to the MSP E. 

A modified architectural plan of Paine's original was used : for example, the swimming 
pool was not considered a high priority in time of war. Ground-breaking for the Sir Arthur 
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Currie Memorial Gymnasium began in July 1939, about three months before the outbreak of 
\/VW I I. When Canada entered a state of war in September, work on the gymnasium became 
a round-the-clock effort, with the armoury aspects (e.g. rifle range and officer's rooms) 
receiving priority over other sections (G lassco, 1940). The cornerstone was laid on November 
4, 1939. Available space was put to immediate use throughout the construction efforts. 

Lamb ( 1946) recalled that on December 6, 1939, the McGill contingent of the Canadian 
Officers' Training Corps (COTC) paraded for the first time in a partially completed bu ilding. 
The priority during the war was officer preparation and drills ; as early as spring 1940, 
1400 new officers were available after training in McGil l's newest facility (Glassco, 1940). 
In addition, the Senate dec lared that al l male students of British national ity, which included 
Canadians, would take part in weekly military training ( Frost, 1984). 

The new facility functioned quickly for recreation as well as. The first intercollegiate 
gymnastics meet was February 23-24, 1940, and the opening of the offices of the 
Department of Phys ical Education occurred in June (Lamb, 1946). In addition to officer 
training, recreational activities for other McGill students occurred with 23 intramural sports 
offered during the war. The gymnastics meet notwithstanding, intercollegiate competition 
was cancelled across Canada. Health Services was moved to the new gymnasium and 
included medical examinations and consultations, urinalysis, chest X-rays, and physiotherapy 
treatments (Lamb, 1946). Moreover, there was an average of 65 specia l functions per year. 
Full use of the gymnasium was swift (Lamb, 1946). The swimming pool and Memorial Hall 
were bu ilt after the war (MacDonald, 195 1 ). 

The Dean ot Canadian Ph�sica l Lducation 

A. S. Lamb was involved extensively within McGill, particularly the MSPE, health services, 
required physical education, and athletics. Always passionate about his ideas, he shared his 
thinking in publications (e.g. Lamb , 1925, 1926a, 1926b) and presentations (Lamb, 1931 ). 
Common themes were physical education as part of education and health, the need for 
c itizens to be physically efficient, concern with the lack of health and fitness of \/VW I recruits, 
the use of scientific approaches with medical examination and remedial programs, the 
relationship of physical activity and factors such as alertness, confidence and self-control, 
the importance of p lay, and the need for professional supervision. He was very critical of the 
Strathcona Trust program when it functioned as the physical education program and in many 
cases was limited to "one of physical training and physical jerks of the ' I  yell and you jump ' 
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type of response" ( Lamb, 1931, p. 1 ). Regular speeches within Montreal and at conferences 
were his favorite mode of expression ; in fact, he did not publish in peer-reviewed journals 
frequently ( Eaton, 1964). His talks were often reported in the next day's newspapers. For 
example, the Montreal Star reported on March 22, 1930, that he spoke to the Quebec Safety 
League about recreation safety. Many years later, the Montreal Star covered his June 26, 
1942, presentation to the Quebec Association for the Prevention of Industrial Accidents in 
which he called for training for specific tasks required in the work place to reduce the loss of 
$250 million annually to illness and absenteeism. In the same speech he remarked that the 
work hours per week should be no more than 60-65 for men and 55-60 for women. Times 
have changed! On March 1, 1935, he addressed the Lion's Club at the Mount Royal Hotel 
about his recent trip to Australia to attend the Intra-Empire schoolboy games. The Montreal 
Gazette shared Lamb's view that learning about the various sectors of the empire w as much 
more important than winning. Competitive sport was fine as long as sportsmanship and 
education prevailed. This speech was followed by one reported in the Montreal Star ten days 
later when Lamb once again challenged the Strathcona program, and the miniscule 45-hour 
training syllabus, at the Canadian Physical Education Association meeting at the High School 
of Montreal. 

Lamb was e qually committed to the development of the profession and his 
leadership extended across the country ( Eaton, 1964). He began the Quebec Physical 
Education Association in 1923 and the Canadian Physica l Education Association in 1933 
(now ca lled Physical and Hea lth Education Canada). He was the President of the latter 
association for its first six years, all the while calling for a unified professional association 
to plan for the future of physical education in Canada. In his keynote address at the first 
convention, he stated, "We must demonstrate how a modern programme in health and 
physical education can transform a community; how health, happiness, general well ­
being, and proper use of leisure will depend upon intelligent foresight and p lanning in 
these troubled times" (Gurney, 1983, p. xi). There was a noteworthy McGil l impact on 
the first executive of the Canadian Physica l Education Association. Of the six executive 
members, Lamb was President, Jesse Harriott ( Physical Director of Women at McGi ll) 
was Editor of the Bulletin, and Ethe l Mary Cartwright was a member, albeit working at the 
University of Saskatchewan at that time (Gurney, 1983). 

At various times, Lamb was a member and contributor to the Amateur Athletic Union 
of Canada, the Canadian Olympic Association, and the British Empire Games Association of 
Canada. He remained a staunch supporter of amateurism and coined the term shamateurism 
to describe cases where people or organizations were inclined to bend from a strict 
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interpretation of amateur pract ices, such as ind irect payment for playing. He also did not 
move from h is beliefs about the phys ical l im its of women in strenuous activit ies. According 
to Lamb, they were susceptible to injuries because they were highly strung emot ionally and 
not physically capable (Eaton, 1964). As Canada's representat ive to the International Olympic 
Committee, he voted aga inst the part icipat ion of women in the 1932 Olympic athlet ics (track 
and f ield) events. Canada's formal posit ion was favorable, but he felt justified to vote w ith h is 
conscience rather than as a representat ive of others. The mot ion to permit women in those 
events was passed. 

Lamb was comm itted to professional associations concerned with h is interests 
and held membership in at least 15, from the Amer ican Student Health Assoc iat ion to 
the Quebec College of Phys ic ians and Surgeons. He was e lected Fellow of the Amer ican 
Academy of Phys ical Education in 1931  -the f irst person from a Canadian un iversity so 
honored, Ta it McKenzie being counted as an American s ince he worked in Pennsylvania. 
Lamb also achieved fellow status in the Royal Inst itute of Public Health and Hygiene, the 
Amer ican Publ ic Health Associat ion, the Amer ican Phys ical Education Assoc iation, and 
the Canadian Assoc iation for Health, Phys ical Education, and Recreat ion. H is record of 
professional contr ibutions led to great adm iration in other fledging programs of un iversity 
phys ical education and ma intained h is t itle as Dean of Canadian Physical Education. 

Wh ile serving in Europe during W\/1/1, Lamb became aware of the l imited phys ical f itness 
of many of the recru its. As W\/1/11 drew near, he approached the Federal Government, as a 
pr ivate c itizen and as Pres ident of the Canadian Phys ical Education Assoc iation, attempt ing 
to persuade the government to take act ion concerning the fitness of Canadians. He offered 
h is services to the Federal Government to develop a national fitness program but there 
was l ittle enthusiasm for h is involvement, l ikely because h is negative assessment of the 
Strathcona Trust program was well known (Eaton, 1964). Several t imes he attempted to 
conv ince the M ilitary that he was w ill ing to assist, but each t ime h is proposal was rejected. 
F inally, giving up on the Department of Nat ional Defence, he went d irectly to the government 
to promote a nat ional f itness program and even sent copies of h is resolution to all relevant 
Departments of the Federal Government. In this endeavor, he enl isted the support from 
Pr incipal James and the Dean of Medic ine, Dr. Grant Flem ing ( Eaton, 1964). 

The Canadian National Fitness Act was passed on October 1, 1943, and was the first 
p iece of Federal Canadian leg islation that dealt w ith phys ical f itness. A short and precise 
document, it created a nat ional counc i l  to promote the phys ical f itness of Canadians. One 
of four means to promote fitness was to "train teachers, lecturers and instructors in the 
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principles of physical education and physical fitness" ( Cosentino & Howell, 1 970, p. 140). 

The need for teachers, justified in the Fitness Act, was a springboard used by Lamb 
to propose a four-year degree program in physical education at McGill. He had worked 
diligently to promote physical fitness for reasons related to health, war, and the military, and 
had long desired a degree in physical education. He quickly and opportunistically advanced a 
four-year degree program at McGill after the Fitness Act was passed. 

Ph�sical Lducation and Ath letics 

Of all the sectors in the Department of Physical Education, Athletics was the most frustrating 
to Lamb ( Eaton, 1964). He had been an athlete and coach, but he was aware of the 
intercollegiate difficulties evident in the USA with the growing prominence and importance 
attached to athletics. To Lamb, these difficulties were "evils" and included "under the table" 
agreements and payment, perverted amateurism, over-specialization, and commercialization. 
His values were expressed in papers and countless speeches. He viewed athletic 
participation as part of education for the total person and thought it should occur for the love 
of the sport, not for personal benefit. Moreover, since Lamb viewed sport competition as part 
of physical education, it made ideological sense that athletics fall within the admin istrative 
control of the Department of Physical Education ( Eaton, 1964). Practices he opposed were 
recruiting, providing scholarships to athletes, placing too much importance on intercollegiate 
teams, hiring coaches who were not trained in physical education, paying a bonus to a 
winning coach, and permitting an athlete who transferred to a new university to play in the next 
year. 

lntramurals are part of most athletic programs. The Annual Reports of the Department, 
which Lamb wrote, consistently referred to the number of intramural sports. It seems he was 
particularly proud of their growth ( Eaton, 1964). Many students actively involved in a variety of 
sports was consistent with his beliefs. 

On the other hand, the intercollegiate program caused him some consternation. Athletics 
was supported by student society fees through the Students' Athletic Association, and the 
stadium's maintenance was borne by the Graduates' Society. Thus, these groups had an 
inherent interest in the cost of athletics and the revenues produced through ticket sales at football 
games, for example. Revenues depended to some degree on the competitiveness of the football 
team. In short, the Students ' Society and Graduates' Society demanded more authority in the 
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intercollegiate program. As mentioned earlier, difficulty in the lines of communication was one of the 
first challenges faced by Lamb when he became Director of the Department. An Athletics Board was 
constituted and held its first meeting on April 25, 1923. The first Athletics Manager, Stuart Forbes, took 
office on May 1, 1923 (Eaton, 1964). He was responsible for the administration and supervision of 
the Athletics program and thus was equivalent to a Director of Athletics today. The Students ' Athletic 
Association was abolished, but students were represented on the Athletics Board. 

Technically, the Athletics Board, and hence Forbes, who had been hired by Lamb, 
reported to him. Interact ions between Lamb, Forbes, and the Graduates ' Society may have 
been hampered, as McKenzie had predicted, without a common physical location. In the 1920s, 
the offices of Phys ical Education were found in Molson Hall while Athletics were located in the 
Student Un ion. Yet, this system worked qu ite well overall until Principal Currie died in 1 933 ( Eaton, 
1964). At that point, the Athletics Board became responsible for its own financial affairs because 
the university dec lared that it would not cover its financial losses (Eaton, 1964). No doubt this 
was an outcome of the depression, but it would present new fiscal challenges for the Athlet ics 
Board. One story is illustrative of the anx iety Lamb experienced in his relationship with athletics. 
McGill won the intercolleg iate football championship in 1938, and there was some discussion 
that the coaches should receive a bonus. This was unthinkable to Lamb ( Eaton, 1964) and would 
have served as a simple reminder to him that a Director of Physical Education should oversee 
the athletics program. Since the Athletics Board was now financially liable for its program, it 
assumed more power, essentially becoming a separate administrative and policy-making entity, 
which worried Lamb, who remained steadfast in his values. From the viewpoint of the Athletics 
Board, the University had required it to have a responsible budget and therefore it became more 
independent, dr ifting further away from the often rigid thinking of Lamb. 

Never shy to express his thoughts, Lamb drafted a new scheme for the re-organization 
of physical education and athletics when Principal Cyril James took office in 1940. Lamb 
convinced James that physical education and ath letics would be best served under a s ingle 
department with one administrative head in physical education, a managerial structure that 
existed in many universities. In a nutshell, Lamb eliminated the various sub-committees of student 
heath, the requ ired program, athletics and the MSPE, integrating them into one Department of 
Physical Education. The University Medical Officer and Director of Student Health would have 
jurisdiction over student health ; the Athletics Manager would have supervision over intramural and 
intercollegiate sports ; the Assistant Director of Physical Education for women would supervise the 
intramural and intercollegiate sports for women and; the Assistant Director of Physical Education 
at Macdonald would represent the Director at Ste. Anne de Bellevue (Simpson, 1940). The 
Athletics Board would have advisory capacity but not executive control. 
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At first glance, this may appear to be no change at all, but one aspect of integration was 
financial, creating a central pool of money that would be directed to programs as determined 
by the Di rector. This latter point regarding finances was a major change from the Department 
of Physical Education prior to 1940. This naturally concerned the students who paid additional 
fees beyond tuition for athletics, but not, for example, to support the MSPE. In addition, the 
women instructors and coaches objected because they had not been consulted. The failure to 
consult with the women was reminiscent of the early 1920s which led to a mild scolding from 
Currie. Lamb's unwillingness to consult with women was "curious" (Eaton, 1964). The women's 
athletic and required programs, as well as thei r contribution to the teacher education in the 
MSPE, reflected all the values espoused by Lamb, much more than did the men's program. An 
explanation of Lamb's unwillingness to consult with women, in the context of Cartwright was 
sketched in Chapter 4. 

The re-organization of athletics and physical education, known as the James plan, came 
into effect on June 1, 1940, with Dr. Lamb named Director, who reported directly to the Principal. 
It was consistent with McKenzie's ideas of one department led by a medical supeNisor that 
would seNe the well-being of the whole student body, and it might have been argued to be an 
effective use of scarce resources. The intercollegiate program was canceled due to WWII, and 
thus immediate criticisms of the new organizational st ructure of the Department of Physical 
Education were minimal f rom 1940- 1945. 

The Four-Year 5 .Sc .  Degree Progra m 

The National Fitness Act provided a window of opportunity to propose that a fou r-year 
degree program in physical education was justified and feasible at McGill. The Si r Arthu r 
Currie Memorial Gymnasium had just opened, and the Department had 30 years of 
experience in preparing physical education teachers who we re highly regarded in the local 
school system and ac ross the country. Part of the degree proposal document pointed out 
that requests for establishing a degree program had been received f rom the National Council 
of the YWCA and Y MCA, the National Physical Fitness Council, Provincial Departments 
of Education and Health, and McGill School of Physical Education Alumni Society 
(Memorandum concerning the proposal that the present diploma cou rse in the School of 
Physical Education be extended to a degree course, 1945). Many USA schools had a degree 
program in physical education, and McGill had not been able to meet the demand for trained 
teachers of physical education. No doubt, to some degree, it was helpful that McGill's competitor, 
The University of Toronto, had started a degree program in physical education in 1940. 
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On May 16, 1944, the Faculty of Medicine acknowledged the urgent need for trained 
personnel to inculcate good health habits, that a four-year program was necessary, that the 
courses for the degree were already available, and there was a need for trained teachers. The 
proposed four-year curriculum was strongly based in science, as had been the case with the 
diploma programs since 1912. In fact, with an additional course in mathematics and chemistry, 
graduates would meet the minimal requirements for a teacher of science. Lamb had hoped that 
dual teaching certification in physical education and science would have been possible, but this 
was prevented by certification regulations (Meagher, 1958). Graduates would receive a B.Sc. 
in Physical Education, which included a teaching diploma . The program was approved by the 
Faculty of Medicine on May 15, 1945 and the Senate on May 23. At the June 17 meeting of the 
Board of Governors final approval occurred , but with the caveat that such approval was granted 
for five years only (Meagher, 1958). 

Students enrolled in the new B.Sc. (Physical Education) in September, 1945. The structure 
of the program is sketched in Table 5. 1. Physical Education courses 1-4 included 4, 6, 9, and 6 
hours of instruction and practice in physical skil ls, respectively. The courses were similar in some 
respects to the Physical Education Practice courses in the three-year diploma inasmuch as they 
included quite a range of content within them . Overall, the total hours were about 25 per week for 
the new degree students. Thus the 4, 6, 9, and 6 hours devoted to physical skills represents 25% 
of the total program, down from 35% in the three-year diploma. 

Alpine skiing was a relatively new sport in the 1 930s and 1940s, but instruction began in the 
MSPE in 1939 and was an established activity for both sexes in years 2 and 3. There was also 
a new requ irement noted in the 1946- 194 7 Calendar of attending an Outdoor School of three 
weeks pr ior to the beginning of lectures. Another innovation was a camp course, originating in 
1950. More will be said about these three popular courses in the next chapter. 

The Lnd of the First Department of Ph_ysical Lducation 

When the Second World War ended in 1945, there was major condemnation levied against the 
James Plan by the Students' Athletic Council and the Women Students' Athletic Association 
(Eaton, 1964). A Senate Committee was struck to explore the role of student athletics at 
McGill, and f iled its interim report on February 19, 1 94 7. It highlighted some of the 
positive aspects of an intercollegiate program for a university and its students, and reiterated 
the desire for McGill to continue an athletics program that was strongly student-oriented. 
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Table 5.1 : Courses in the Four-year Degree Program (McGi l l  Calendar, 1 946- 1 94 7; fu l l  
courses unless otherwise noted) 

Year 1 

English (Literature and Composition) 

Physics 11 

Chemistry 16 

Botany 1 a {half course) 

Zoology 1 b {half course) 

Physical Education 1 : Basic techniques in neuromuscular activity, introductory lectures and 
physical activity practice (e.g. track and field, soccer, gymnastics, dance, and skating) 

Year 2 

English 13 (Technique of the drama) 

Functional Anatomy 

Psychology 1 

Sociology 1 

Physical Education 2: Principles of physical education, analysis and practice of activity, lectures 
and physical activity practice (e.g. elementary school activities, fencing, skiing, and tennis) 

Year 3 

Psychology 6 (Growth and development) 

Education 1 (General Principles of Education) 

Education G (Use of Voice, half course) 

Bacteriology {half course) 

Applied anatomy, Kinesiology 

Physical education 3: Methods and analysis of teaching and physical activity practice (e .g. tennis, 
water polo, squash, folk dancing, officiating, and tap dancing) 

Year 4 

Physiology of Exercise (half course) 

Organization and Administration 

History, Development and Present Day Requirements in Mental Health, Preventive Medicine, 
Nutrition and Technical Application of Physical Medicine (Equivalent to 3 full courses) 

Physical Education 4: Principles of physical education, programme construction, curriculum 
planning, and physical activity practice (e.g. water safety, pageants, practice teaching, arts & 
crafts, and community recreation) 
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The repor t acknowledged confusion within the University about athletics and physical 
education, but did not find any monies had been diverted from student athletics fees to 
the MS PE. The Senate decided to rescind the James p lans, and to create a Department 
of Athletics, Physical Education, and Recreation. This new unit dealt with intercollegiate 
sports and recreation for all McGill students and must have included physical education 
in its title to capture instruction in activities such as swimming for all students. Still, it was 
odd that physical education was included in the title if there had been confusion among 
students between physical education and ath letics. More importantly, the Athletics Board 
of the new department would have policy -making and hiring powers. A separate Women's 
Athletics Board was also established. The MSPE become a separate unit with its own Director 
and fell under the jurisdiction of the Faculty of Medicine, no doubt because Lamb was a 
physician. This marked the end of the first Department of Physical Education, which had lasted 
for 30 years. Separating the School of Physical Education from Athletics would have been a 
severe disappointment to Lamb, but in part was caused by his own inabil ity to change and 
accommodate. 

Summar� 
On the doorsteps of the 1950s, the MSPE had found space in the long awaited Sir Arthur 
Currie Memorial Gymnasium. There was a new degree in physical education, which "Dad" 
Lamb had promoted for many years. He must have felt satisfaction and pride when three 
women graduated with the first degrees in physical education in 1946 : Mary Varey, Alice 
Dickson, and Merelie Cayford ( Figure 5-4). 

On the other hand, Lamb had lost h is fight for control over the athletics program, and 
the MS PE found itself divorced from athletics and health services, which must have been 
difficult for him. The MS PE had found a physical place, but would the intellectual link with 
Medicine last? In the next 20 years there was a need for physical education teachers, but the 
MSPE would be connected with four different units and three different undergraduate degree 
labels in a search for a conceptual home within the university. It would also be challenged by 
a university report which adamantly objected to a B.Sc. degree with professional content and 
wondered if physical education teachers in training should receive only a diploma! 
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Figure 5-4: Dr. Lamb and the first three B.Sc. Physical Education graduates, May 1946 n 

Notes 
1 . Physical therapy grew from physical education. At this time the physical educa ion students were assigned to clinical 

settings as physiotherapists. 
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A Matter ot Degrees 

r ost 1 984) refer s to 1945-1960 as ye ar s of maj or de ve lopmen t at McGi ll f or three 
re ason s: a re volu tion in uni ver sity f in anc in g, an un prece den te d  e xpan sion of kn owle dge, 
an d an "i mmen se an d per manen t" incre ase in the nu mber of stu den ts enr olle d  in uni ver sity. 

McGill had func tione d like a pr ivate in stitu tion ,  as fin anci al su pport fr om the go vern men t 
was paltr y in c ompar ison to other un iver si tie s. As e ar ly as 1 865 , McGill rec ogn ize d that 
al l the mone y recei ve d  fr om pu blic source s in its history, amoun te d  to one-f ou rth of 
the annu al re venue recei ve d  by the Uni ver si ty of Tor on to fr om the On tar io Govern men t. 

Pr inc ipal J ame s le d the dialogue with the Fe der al Govern men t i n  1951 to have 
un i ver si tie s  rec ogn ize d as fun damen tal in sti tu tion s of hi gher e duc ati on , cu l ture, re se arc h, 
an d pr ofe ssi on al e duc ati on. He ar gue d  that the y c on tr ibu te d to soc ie ty at lar ge , n ot ju st 
to those who rece ive d  de gree s. As suc h, un iver si tie s  were wor thy of pu blic fun ds ( see 

Cyri l J ame s' c ommen tary in the Annu al Re ports, 1 949- 1 950 an d 1 950-1951). H is eff ort s 
pr oduce d an imme di ate infu si on of mone y in to un iver si tie s  acr oss Can ada, bu t n ot in 

Que bec . A gr an t of $61 5 ,270 to McGi ll was dec line d by the Un i ver sity due to pre ssu re 
fr om the Que bec govern men t who objec te d  to Fe der al Govern men t in terference wi th 
pr ovinc ial e duc ati on matter s. 

By 1953, the Que bec Govern men t be gan pr ovidin g the ir own gr an ts to un iver si tie s  
e xplici tly rec ogniz in g  their c on tr ibu ti on to Que bec socie ty. A fi sc al tr an sfer fr om Fe der al to 
Pr ovinci al c offer s an d then to Que bec un iver sitie s  was cre ate d  in 1962. McGill n ow rece ive d  
si gnific an t  govern men t gr an ts, thu s bec omin g a pu blic un iver sity. 
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The period 1 945- 1 960 can also be characterized as the beginning of the 
knowledge explosion ( Frost , 1 984). World wars are destructive at the human level but 
often advance new technologies that benefit society. Electron microscopes contributed 
to molecular biology and in concert with genetic advances led to the discovery of 
D NA, the very essence of life. Rocketry resulted in space travel, advances in computer 
technology, and humans standing on the moon by 1 969. Carbon 1 4, one technique 
of dating archeological data, provided new insights to the history of Homo sapiens. 
Universities were part of and influenced by these advances. Frost ( 1 984) succinctly 
captured the importance of the knowledge explosion to universities. " It became socially 
acceptable to devote large sums of money to scientific teaching and research, so that 
individual scientists continued to find universities exciting places in which to explore their 
disciplines" (p. 256). This was a fundamentally different way of defining a university and 
permitted universities to raise the profile of research within their walls and to develop new 
expectations and opportunities for their faculty. 

Teaching to medical, arts, and Normal School students was the main focus in early 
McGill. Many fine universities and liberal arts colleges continue to view their mission 
primarily as one of teaching and learning. But McGill 's leaders in the late 1 800s identified 
research as an important enterprise that should be nurtured. Ernest Rutherford won the 
Nobel Prize in Chemistry in 1 908 for his research in radioactivity conducted at McGill. Tait 
Mc Kenzie published clinical papers in the 1 890s on physical rehabilitation. The idea of 
public money made availab le through competitive research councils to support research 
was largely a post-WW I I  phenomenon. Today, the vision of McGill is to be among the 
best research intensive, student centred, and publicly funded universities -and we are. 
Teaching and research are viewed as mutually reinforcing rather than in opposition, 
since the ideal is having world-renowned professors teaching their subject matter. This 
basic reasoning was expressed by Cyril James in the 1 956- 1 957 Annual Report, "What 
is important is that the teacher should continuously be eager to engage in research that 
enriches and strengthens his knowledge" (p. 22). The corollary was that the university 
had a responsibility to provide opportunities for staff to engage in such research, 
particularly for younger staff. These themes re-emerged and expanded in the 1 96 1 - 1 962 
Annual Report. As the 1 960s began, there was no uncertainty that research would be 
highly valued at McGill. 

As research expanded and excitement in its outcomes mounted, the standard 
demarcations between disciplines blurred ( Frost, 1 984). To understand humanity one had 
to explore biological, psycholog ical, and cultura l interactions rather than each separately. 
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Cross-disciplinary research became a buzzword. As the knowledge explosion was under 
way, McGill positioned itself to be at the forefront of research. This was closely related 
to expansion in graduate education as the next generation of scientists emerged. Also, 
universities immediately recognized the potential of computers despite their gargantuan 
size. Most universities needed a computer building to hold these beasts as the personal 
computer was many years away. 

For over 100 years the enrolment at McGill showed a steady but not spectacular 
increase. Post -war McGill would see an immediate influx of war veterans that would swell 
its numbers from about 2,700 degree students in 1938- 1939 and throughout the war, 
to 6,500 in 1946- 194 7 (Annual Report, 1946- 194 7), an impressive gain of 140 %. This 
trend was seen in the MS P E  (see Figure 4-4). The new degree attracted 1 18 students 
in 1945- 1946 and 172 in 194 7 - 1948. More importantly, there was an increase in the 
college-aged population who wanted a university education. Large numbers sought 
entrance into university convinced it would lead to greater prosperity, a notion generally 
supported by governments. While there was some discussion at McGill that it should 
limit its enrollment (Frost, 1984) a decision had to be made whether or not to become a 
small liberal arts university or accept expansion. Grow larger it did, from 7,352 students 
in 1950 to 16,8 18 in 1970. 

La mb 's Latter Yea rs and the I ndependent MS PE. 

Changes in university funding, rapid advances in knowledge, and a significant alteration 
in the size of the student body wou ld impact the MS P E  from 1945 to 1970. As described 
in Chapter 5, the post-war years were turbulent for Lamb and the MSP E. A new 
gymnasium was operating but the first Department of Physical Education created in 
1920 had been disso lved by 194 7. The required physica l education program had been 
eliminated in 1944 and health services had been transferred to the Department of Health 
and Social Medicine in 1946 (Annual Report, 1945- 1946). An independent Department 
of Athletics, Physical Education and Recreation was created with a separate women's 
Athletic Board, and the MS P E  became an independent school reporting to the Faculty of 
Medicine in 194 7. 

Arthritis had harassed Lamb in the late 1930s, which only worsened in the next decade 
when he used one, and then two, canes to assist walking. He took a year's absence in 
194 7 - 1948 for a series of colitis operations from which he never fully recovered. He returned 
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to McGi ll in 1948- 1 949 as Direc tor of Ath letic s, Ph ysic al Educ ation ,  an d Rec reation. Vic tor 
Ob ec k, h ead f ootb all c oach,  was n am ed Dir ec tor of In terc ollegiate Ath letic s an d Dr. J ohn B. 
K ir kpatr ic k b ec am e  th e n ew Direc tor of th e MSPE in 1 948 as well. Th e Direc tor of th e 
Wom en ' s  Ath letic Boar d (Departm en t of Ath letic s, Ph ysic al Educ ation ,  an d Recr eati on) was 
lveagh M unr o. 

M an y  of th e ch an ges inc luded in th e Sen ate r epor t of F ebr uary 19 , 194 7 wer e 
deb ated an d f in aliz ed at a tim e wh en L amb was too ill to speak to th e Sen ate. Eaton 

(1964) c onc luded th at L amb ' s retir em en t in 1949 was prec ipi tated b y  b oth ill h eal th 
an d disappoin tm en t  wi th dram atic ch an ges th at h ad taken plac e over a sh or t per iod. 

Ob ec k  r eplac ed h im as Di rec tor of th e Depar tm en t  of Ath letic s, Ph ysic al Educ ation ,  an d 
Recr eati on in 1 949. L amb was n am ed Pr of essor Em er itus in 1950. 

"Dad" L amb exper ienc ed som e disappoin tm en t  at th e en d of h i s c ar eer, b ut was 
oth er wise h er alded as a vision ary in teach er educ ati on an d in prof ession al developm en t. 

Always determin ed to cre ate a degr ee progr am in ph ysic al educ ati on , th i s  was r ealiz ed in 
1945 f ive year s af ter th e Un iver sity of T or on to. On ly with h igh ly train ed teach ers c ould th e 
b en efi ts of ph ysic al educ ati on b ec om e  r eality acc or din g to L amb. H e  was ten ac ious in 
asser tin g th at ph ysic al educ ation was n ot sim ply f itn ess an d skill developm en t, alth ough 
th ey wer e valued, b ut educ ation as well. L amb was a stron g pr opon en t of th e new physical 

education in wh ich learn in g ab out m or al an d soc ial values h ad h igh im port anc e  ( e. g. 
Wood & Cassi dy, 1927). H is pr im e disagreem en ts with th e Str athc on a  progr am wer e its 
exc essi ve f oc us on th e ph ysic al rath er th an educ ation,  its in appr opriaten ess f or chi ldren,  
an d th e im possib ility of tr ain in g a teach er in 45 h ours. In th e h ealth ar en a, O rs. L amb an d 

H arv ey m oved f ar b eyon d m edic al assessm en t to a c om plete ran ge of h ealth support an d 
serv ic es f or McGill studen ts. Wh ile hi s in terac tion s with wom en were tradition al, h is views 
on educ ation with in ph ysic al educ ati on , th e i deal of am ateurism ,  sportsm an sh ip, an d a 

r eason ab le r ath er th an exc essi ve em ph asis on in terc ollegiate spor t reson ated with h is 
wom en studen ts, wh o wer e q uite devoted to h im (Eaton ,  1964). H e  did n ot in str uc t  m an y  

m en un til th e en d of h is c areer b ut th ey greatly adm ired an d respec ted h im as well. 

U pon r eti rem en t, L amb spen t m or e  tim e f ish i n g on Gr een L ake n orth of M on treal 
as a m emb er of th e Asc en sion F ish in g  Cl ub. H e  was r espon sib le f or th e m ain ten anc e  of 
th e c lub wh ich h e  un der took with th e sam e vigour as h i s duties at McGi ll. H e  c ould also 

b e  f oun d  in a h amm oc k  playin g h is h arm on ic a. Wh i l e fi sh in g  with h is f rien ds, h e  would 
c on stan tl y  b et on wh o woul d ach ieve th e bi ggest c atch of th e day. In golf h e  woul d 
gamb le th r ough out th e 1 8  h oles. As Eaton (1964) poin ted out, it was alm ost im possib le 
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to settle accounts at the end of the game. He was also a practical joker and on one April 
Fool's day presented an unannounced exam, and delighted in the worried faces of his 
st udents and the relief when the joke was apparent. St udents also found "Dad" easy to 
talk with and freq uently brought their troubles to him. 

Mary (Varey) Wilkinson ( Personal comm unication, 20 10) recalls being interviewed by 
Lamb when she arrived at McGill in 1945. Mary had a B.Sc. degree from Saskatchewan 
but sought physical education teaching certification. Lamb informed her that if she was 
a good student she wo uld receive her degree by the end of the year. Mary followed 
courses with both diploma and degree st udents from 9 :00 a.m. to 6 :00 p.m. (one 
spare only) and st udied in the library every night from 7 :00- 10 :00 p.m. Lamb must have 
shown considerable flexibility in developing a timetable for Mary since she would have 
taken classes with the last of the diploma course st udents and the first of the degree 
students. It is s urprising that it was feasible to complete the program in one year. Never 
a spare moment during the year, she was complimentary about the teachers and she 
felt fortunate to have been taught anatomy by Dr. Lamb. Mary, and Alice Nicholson, a 
friend from Saskatoon, lived in Strathcona Hall, a residence used by pilots during the war 
(southeast corner of Sherbrooke Street and McGill College). It was "Spartan" according 
to Mary, somewhat cold but with a good cafeteria. McGill did not have a swimming pool 
at that time, so Mary would train Th ursdays at the Knights of Columbus pool on Ste. 
Catherine's Street at 6:00 p.m. Missing the cafeteria supper, she would wait until 10 :00 
p.m. for the evening snack of mi lk and graham crackers. 

Mary (Varey) Wilkinson and Alice Nicholson did graduate at the end of the year, 
along with Merelie Cayford becoming the first three physical education degree students 
in the history of the Department. Cayford had graduated from McGill with a B.Sc. in 
1945. Mary was soon hired as an instr uctor of physical education at Macdonald College 
( 194 7- 195 1 ). She married Robert Wilkinson, a 1948 graduate and f uture chair of the 
Department. ·Together, they had seven children, three of whom graduated from McGill 
physical education, John, Jane , and Elaine. The Wilkinson's might be the " First Family" of 
McGill physical education ! With Mary Wilkinson's importance in the first degree class and 
her enduring link to the Department, her invitation to be Honourary Chairperson of the 
Centennial celebrations in 20 1 2  was uncomplicated ( Figure 6. 1 ). The Department was 
pleased that she accepted. 

Lamb enjoyed a good debate. If someone disagreed with one of his decisions, he 
would happily explain, discuss, and argue. It often ended with a laugh. On one occasion 
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the McGill economy professor and noted humourist, Stephen Leacock, challenged the 
intercollegiate program as too much focus on the talented few, despite the athletics fee 
bein g paid by all students. In a McGill Daily piece (March 16, 1 934) Leacock quips, 

To a parent there is no finer sight than the broad playing field of such a school, 
dotted with a hundred little boys, intent on games, each playing worse than the 
other . . . Let me make one thing clear. I am not attacking athletics -meaning athletics 
in the real sense. The cultivation of a sound mind in a sound body. I have been an 
athlete all my life. In my younger days I was put off more football and cricket teams 
than any of my contemporaries. I played cricket for McGill University at Ottawa in 
1904 in the presence of the Governor-General. He himself said that he had never 
seen cricket like mine. 

One response to Leacock came at a Kinsman Club speech on April 5 where Lamb 
retorted -with some humour himself-but was very serious when he claimed that 55-60% of 
the students were engaged in some form of athletics . Lamb was not prepared to allow even 
the great humourist to enjoy the last word using erroneous data. 

Figure 6-1 : Mary Wilkinson 

In 1 95 1  Senate decided that first year students would be required to par ticipate in 
a program of physical education, which must have greatly pleased Lamb (Figure 6-2). He 
had to be touched as well when colleagues and friends in the same year estab lished the 
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Arthur Stanley Lamb Scholarships. Solicitations for the scholarship occurred in the annual 
Physical Education Newsletter sent to all MSPE alumni in the 1950s. The newsletters 
regularly presented an update on the growth of the Lamb scholarships and encouragement 
for graduates to contribute. There were also events planned, such as a folk dance evening, 
with proceeds directed to the scholarships (Alumni Newsletter, October 1958). The MSPE 
Alumni demonstrated their admiration for Lamb in this tangible way and the first A. S. Lamb 
scholarships of $7 5 were awarded at the end of the 195 1 - 1952 year. The foresight and 
generosity of the physical education alumni must be acknowledged : in 20 12 there are six 
A. S. Lamb scholarships ; three for physical education and three for kinesiology students, 
each worth an estimated $1,000. Other awards available to students can be found in 
Appendix A. 

Figure 6-2: Dr. A S. Lamb 

Lamb was rather pleased that he had developed a reputation for standing by his ideals, 
even if they were out of fashion. Four days before his passing he stated that he remained "a 
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dyed in the wool amateur at heart" ( Eaton, 1964, p. 190). Lamb died on September 4, 1958. 
His death was a subject in all the leading Montreal newspapers, one of which stated, "He 
belonged to a vanishing type, to whom the too often loosely applied term of sportsman could 
be bestowed without reservation." 

The University Senate passed the following resolution. 

The Senate of McGill University records with sincere regret the death on 4 
September 1958, of Arthur Stanley Lamb, Emeritus Professor of Physical Education. 

Dr. Lamb, or "Dad" Lamb as he was known to hosts of friends within the 
university and throughout Canada, served as Director of the School of Physical 
Education from 1920 until his retirement in 1949. During this period he gained 
international recognition as an authority in his field and in sports, social services and 
health organizations. 

He was a man of tremendous energy and capacity. He found time to manage 
several Canadian Olympic Teams in Europe. He was head of the Canadian Physical 
Education Association, and the first Canadian to be selected a Fellow of the Society of 
Physical Education of America and of the Royal Institute of Public Health in England . 

Above all, however, he will be remembered by his McGill colleagues for his 
unceasing devotion to the university. He was a forceful but kindly man, the friend of 
every McGill colleague and student he ever me. 

To his widow and sons Senate sends it deepest sympathy. 

Freshman Ph�sica l Education 

The required physical education program had been cancelled in 1944 when legal questions 
were raised, and after voluntary participation garnered considerable support. The men had been 
obliged to complete two hours of physical activity per week, in years one, two and three. As 
noted in Chapter 4, the requirements for men were reduced in some years due to insufficient 
space in the rented facilities. RVC had made it easier for the women to achieve their required 140 
hours over three years. With new facilities that now included the Memorial swimming pool in the 
Currie Gymnasium, which opened in 1950, it was possible to contemplate a return to some form 
of compulsory physical education. The new requirement applied only to first-year students and 
became known as Freshman Physical Education. 

The program was designed to familiarize students with the McGill athletic facilities, provide 
instruction that would improve their skill in specific activities, and to physically exercise during the 
learning of those skills (Annual Report, 1950- 1951;  Griffiths, 1957 ; MacDonald, 195 1 ). In the 
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McKenzie tradition, a medical exam prior to participation remained to ensure that the student 
was "fit" enough to participate. Only swimming required a test. If a freshman could not swim, 
he/she had to take swimming lessons (Griffiths, 1957). The activities were organized under 
the auspices of the Department of Athletics, Physical Education, and Recreation. Table 6. 1 
provides a glance at the intercollegiate, intramural, and instructional activities of 1955- 1956 
and the points offered for participating in each. 

Table 6.1 : Ath let ics Picture at the Un iversity (The McGill News, 1956) 

Activity I ntercol leg iate I ntramural Instructional 

Badminton 10 4 5 
Basketball 20 5 5 
Boxing 20 4 not offered 
Fencing 10 4 5 
Floor Hockey not offered 5 not offered 
Football 20 5 not offered 
Golf 10 4 not offered 
Gymnastics 20 4 5 
Harrier 10 4 not offered 
Handball not offered 4 5 
Hockey 20 5 not offered 
Judo not offered 4 5 
Rugger 20 not offered not offered 
Riflery 10 4 not offered 
Squash 20 4 5 

5 
Swimming 20 4 

(beg & adv) 
Soccer 20 not offered not offered 
Ski ing 20 4 not offered 
Softball not offered 5 not offered 
Tennis 10 4 Offered 1956 
Track and Field 20 4 not offered 
Table Tennis not offered 4 not offered 
Volleyball not offered 5 5 
Water Polo 20 not offered not offered 
Wrestling 20 4 5 
Weight Training not offered not offered 5 
Woodsmanship not offered 5 not offered 
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Freshman students had to compile 20 points to satisfy the physical education 
requirement. In most cases competing in intercollegiate sports and active intramural 
participat ion exempted students from needing to collect points in the instructional program. 
Results from a questionnaire revealed that 94. 1 % of the students believed they had become 
reasonably proficient in the activities and 94 .4 % indicated they enjoyed the experience ( The 
McGill News, 1956). 

While the Freshman Physical Education program was not part of the MSP E, a number 
of its graduates became directors of that program; John Chomay ( Figure 6-3), George 
Andrew ( Figure 6-4), and Tom Thompson (Figure 6-5). Table 6. 1 also demonstrates typical 

Figure 6-3: John Chomay 

activities in an athletics and recreation program in the 1950s. Boxing and riflery were 
standard offerings, while judo was the lone martial arts. In general, Table 6. 1 depicts 
competitive team sports and activities with designated rules and specific facilities required. 
This made sense in the 1950s because the purpose of the Freshman program was to 
develop skills that would permit participation in activities that were available at McGill and 
elsewhere. Less competitive and more individual activities such as tossing a Frisbee, walking, 
yoga, aerobics, hiking , jogging, and cycling were many years in the future. 

Tom Thompson (personal communication, 20 12) was the last Director of the Freshman 
Physical Education program ( 196 1- 1964). There was an option of paying a fee if the physical 
education points were not ach ieved. A cohort of students was quite pleased to simply 
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Figure 6-4: George Andrew 

Figure 6-5: Thomas B. Thompson 

pay the fine in 1960- 196 1 prior to Thompson's directorship, resulting in $25 col lected from 
46% of that freshmen class. Believing firm ly in the va lue of physical activ ity, he promoted 
the freshman program in 196 1- 1962 by providing more options at a variety of times to best 
accommodate the students and even planned activities on Saturday mornings. He reduced 
the number of freshmen who paid the fine to 6 %, effectively shrinking university revenue. In 
spite of this, Thompson enjoyed a stellar career in the development office of McGill, raising 
mil lions of dollars for the Univers ity. Freshman physical education was cancelled by Senate 
prior to the 1964- 1 965 year. 

Viewpoints about required physical activity changed over time. Lamb insisted that 
students should be obliged to engage in physical activity if they would not do so voluntarily, 
with the hope that new skills would lead to continued participation. This is a form of "I know 
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what is best for you. " By the 1960s an appreciation that university students were young 
adults capable of making their own decisions was emerging. Arguably, only voluntary 
activities will be truly meaningful to the students and this philosophy continued over time 
and is supported by self-determination theory today. Also, the University and Athletics staff 
wanted students to be active during the entirety of their programs, not only in the freshman 
year. Today, Athletics and Recreation maintains that 70% of the student body participate in 
some form of organized physical activity. With such figures, it is unlikely or desirable that the 
University will return to any form of required physical activity. 

changing Degrees and Academic Hornes :  The Maci ntosh 
Report 

Meagher ( 1958) provided a helpful analysis of the size and academic success of the early 
degree students. The first large graduating class of 1948 included 16 men and 18 women, 
many of whom were veterans and came from outs ide of Quebec. They were generally 
mature students who managed the academic demands of the degree, possibly because they 
were highly motivated and determined after the experience of WW I I. The Freshmen class of 
1948- 1949 was also quite strong academically since only 7 of 29 students had more than 
two failures. Veterans were highly represented in the 41 graduates in the class of 1950, the 
largest class at that time from the MSPE. However, by the 1951  - 1952 session enrolment 
had dropped, the veterans had graduated, and the failure rate of first year students who 
had arrived direct from high school rose sharply. The enlarged failure rate was not unique to 
physical education as other faculties reported the same phenomenon, in some faculties as 
high as 40%. But it did not help that a review of MS PE was about to occur as the grades 
plummeted. 

A special Faculty of Medicine committee, with Professor F. C. Mac intosh as chair, was 
established in 1952- 1953 to study the three schools under its jurisdiction : Graduate Nurses, 
Physical and Occupational Therapy, and Physical Education (Annual Report, 1952- 1953). 
This was consistent with the Board of Governors recommendation to review the MSP E  
degree after five years. The report recommended that the School of Physical Education 
be transferred to the Faculty of Arts and Science, ostensibly because the courses in the 
physical education degree program were primarily offered by that Faculty. Formal action by 
the University would not come until the next year, therefore the School had the opportunity to 
respond to the first draft of the report (Mac intosh, 1952). 
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The Mac intosh report did more than simply propose a change of venue for the 
MS PE. It was a critical document that would consume much energy within the School 
for the next five years. It conta ined some sound observations and recommendations, 
but was very biased against educationally relevant professional course work. The report 
stated that "We are satisfied that the Director of the School and h is staff are competent 
and enthusiastic teachers , that the School exercises due care in the selection and 
promotion of its students, that it compares favourably with schools at other centres in 
the qua lity of professional training it provides, and that its graduates fill a useful place 
in the community." Pleasant comme nts perhaps, but they could hardly be considered 
an enthusiastic endorsement. Despite the B.Sc. (Physical Education) degree being four 
years in duration , the report questioned whether the program was worthy of degree 
status and if it might be better designated as a diploma. "The conferring of a degree 
should be a sign of scholarship, recognition of some standard of achievement in the 
pursuit of knowledge itself. Where the achievement is not essentially one of scholarship, 
but rather the attainment of some level of professional skill and competence, the reward 
should not be a degree but a d iploma." The report went on to say , "As for the argument 
that the graduate must have a degree , since otherwise he will not get so good a job , we 
think it should be given some attention, but not much." 

These introductory remarks in the report ref lected thinking that held some sway 
in those days regarding diplomas , degrees, and professional skills. In letters between 
Mac intosh and Kirkpatrick during development of the report itself, Kirkpatrick acknowledged 
some academic shortcomings but was inclined to solve them by moving to a five-year 
program. The issue was creating a quality degree which included a strong discipline base but 
also critical professiona l experiences (e.g. physical education teaching methods , principle of 
education, activity courses , and practice teaching). The report suggested that the difficulty 
lay in developing sufficient depth of discipline knowledge and enough professional know­
how. This challenge was not new, as Lamb had floated the idea of 5-year degree program 
in 1930. It should be noted that the Mac intosh report was produced at a time of great 
concern for the qua lity of all undergraduates at McGill (Annual Report, 1 954- 1 955), while 
it was coping with rapidly increasing enrolments. And ,  to be frank , it almost assuredly did 
not help that 20 percent of the content in the B.Sc. program was described as Physical 
Education and inc luded gymnastics and basketball ! To many, this was not appropriate credit 
toward a university degree. We will address the position and the purpose of physical skills in 
physical education programs later. The report suggested that no credit should be afforded to 
professional courses in an arts or science program. 
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It also stated that the MSPE program lacked rigor. These comments were based, 
in part, on the large number of introductory courses such as physics, psychology, and 
sociology which they contended was about one-third of the program (see Table 5. 1 ). 
Students did not proceed to advanced courses in those disciplines which would have 
been evidence of attaining a standard of achievement in the pursuit of knowledge. Another 
one-third of the program load was professional courses in education or physical education. 
(Recall from the previous chapter that in each year there was a single full course called 
Physica l Education.) These seem to have been dismissed out of hand as having any 
possibility to be recognized as scholarly, and certainly not wor thy of academic credits in 
a B.Sc. degree. The Phys ical Education course in each year had multiple content, partly 
physical skills and partly topics like teaching methods and curriculum development, all of 
which was poorly defined in the University Calendars. This may have created an easy target 
for someon e opposed to professional subject matter. The final one-third were described 
as "second-class" courses, or courses that even the Department giving them did not 
considered adequate preparation for further study. For example, Table 5. 1 outlines some of 
the content taught in year four by members of the Faculty of Medicine that was equivalent to 
three full courses. The content did not represent specific courses offered in that Faculty but 
seemingly was an array of topics only for the physical education students. 

The report also commented upon the generally poor grades obtained by physical 
education students in academic courses and attributed this to factors such as : 

1 . Admitting too many students with averages below the minimum of 65% 
2. Engagement by the students in too many extracurricular activities because they were 

"cheerful extraverts" 
3. Physical education was physically tiring and hence less time to study 
4. Academic subjects received less attention when taught simultaneously with professional 

subjects 
5. Young men and women whose interests are mainly intellectual are not likely to enter 

physical education. 

Accepting h igh school graduates with lower grades had some credibility (Meagher, 
1958). The other explanations were stereotypic and speculative, but the reality that physical 
education students, as a group, did not generally fare well in "science" courses had some 
empirical validity (Annual Report, 1955- 1956). There was a 40 percent failure rate in the 
freshman class of 1952- 1953 and those admitted without a high school average of 65 
percent fared even worse (Meagher, 1958). At least one very successful student from that 
era suggested that many of the students were admitted without sufficient science courses 
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even f rom high sc hool. M ost had f ine bac kgrou nds in spor t with aspirations of teac hing and 
c oac hing, but the degree demands were a miss- matc h with their ac ademic bac kground. The 
M aci ntosh repor t was damaging to say the least. 

Among the rec ommendations f lowing f rom the report were the f ollowing: 

1 . "The present affiliation of the School with the Faculty of Medicine confers no very obvious 
benefit to either party. It has come about mainly because the founders of the School, 
Ors. R. Tait McKenzie and A. S. Lamb, were medical men . "  For some valid and logical 
reasons, but also negative perceptions, the MSPE lost it place in Medicine. 

2. The School of Physical Education should be transferred to the Faculty of Arts and 
Science because one-third of the MSPE courses were in that faculty, which would 
become a higher percentage if other proposals were heeded. 

3. Closer ties should be forged with the School for Teachers and the Department of Education, 
the later unit which trained teachers for high schools and was part of the Faculty of Arts and 
Science. 

4. The degree should become a Bachelor's degree of Physical Education (B.P. E.). 
5. Incoming students should meet the entrance requirements of the Faculty of Arts and 

Science. 
6. The program should ensure that is has continuation courses. Continuation simply meant 

at least three sequential courses in a discipline such as mathematics or psychology. This 
would achieve some depth of knowledge, and thus avoid the criticism of the program 
having too many introductory courses. 

7. The first two years of the program should be held at Macdonald College with the School 
for Teachers to advance professional links and knowledge with that group, and years 
three and four should occur on the downtown campus where it would be easier to obtain 
the continuation courses. 

8. One session of practice teaching was recommended only, at the end of second year. 
9. The program should include only one full year of physical education courses (e.g. physical 

education principles to curriculum development) and one full year of physical education 
activities (e.g. gymnastics, swimming, and basketball). 

10 . The academic year should be extended in years 3 and 4 to include other professional 
activities. 

The last rec ommendation req uires some explanation. In the 1950 s, the regular 
ac ademic year at McGill ran f rom late September until late April. The M aci ntosh repor t 
rec ommended that September and M ay should be used f or prof essional ac tivities, realiz ing 
that the MSPE wanted more time devoted to the prof essional side of the program. This 
would eff ec tively inc rease the ac ademic year by two months in the f inal two years and not 
nec essitate the program req uiring a f if th year. 
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The MS PE was moved administratively to the jurisdiction of Arts and Science for the 
1954- 1955 year, the degree title changing from a B.Sc. (Physical Education) to a Bachelor of 
Physical Education (B. P.E.). 

A short Sta� in Arts and Science 

The MS PE was not inactive when the Mac intosh report was presented as a draft document. 
Under the leadership of the Director, Dr. J. B. Kirkpatrick, the School responded with realism 
and conviction. Kirkpatrick established a committee of lveagh Munro, Winona Wood, 
Thelma Wagner and Robert Wilkinson, and met several times by himself with the Mac intosh 
committee. In a fine report of his meetings (June 18, 1952) Kirkpatrick ( Figure 6-6) responded 
that the Senate would expect some of the changes recommended and that the School 
should welcome the opportunity to improve the program . He strongly objected to the idea 
that no professional course is worthy of degree credit but acquiesced that the degree would 
have to change to a B. P. E. to ensure professional course credit. Kirkpatrick's even personality 
and fine sense of humour proved to be assets as he dealt with the chal lenges to the MSPE. 

The MS PE committee continued its work changing the curriculum. It included 
continuation courses in elective disciplines as recommended in the Mac intosh report and 
re-conceptualized Physical Education 1, 2, 3, and 4 as sequential courses that dealt with 
progressively more advanced professional content. By adding another physiology course 
they produced a continuation of courses from botany/zoology to anatomy to physiology to 
exercise physiology. 

Figure 6-6: J. B. Kirkpatrick 
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When the MSPE was a spec ial sc hool in the Fac ulty of Arts and Sc ienc e, the 
c urric ulum was in a c onstant state of flux. Some c hanges proposed in the M aci ntosh report 
were attempted, but a year- to- year breakdown of spec ific c ourses was only evident in the 

1956-1957 McGill c alendar. Even then, the c urric ulum was acc ompani ed with the following 
preamble: 

The programme of training in physical education is under constant study, 
with a view to its possible improvement. The curriculum and course described 
should therefore be understood to apply only to the academic session for which 
this Announcement is used. While it is the intention to offer courses as outlined, the 
University reserves its usual right to amend or cancel any course if it appears in the 
best interests of the University and students to do so (p. 3109, italics added) . 

T his was a depic tion of a program in si gnific ant transi ti on, and the ac ademic moving 
van would transport the MSPE to its nex t home by September 1957. 

Serendipity interv ened as the MSPE was searc hing for a program home. T he U niversity 
was c onsoli dati ng i ts efforts in teac her educ ation. T he Sc hool for T eac hers had ex isted at 

M ac donald College sinc e 1907 to prepare elementary sc hool teac hers, and a Depart ment of 
Educ ation wi thin the Fac ulty of Arts and Sc ienc e  prepared teac hers for high sc hool. T hese 

units were formally c ombi ned in 1954 as an Insti tute of Educ ati on in Arts and Sc ienc e. T he 
ex peri ment of having the MSPE as a separate unit in Arts and Sc ienc e  began i n  1954 : but 
wi th c onc ern for the ability of the physic al educ ation students to meet the req uirements 
of the degree, and some di sc ussion of whether the c ontent of the degree was the most 
desirable from the viewpoint of those students (Annual Report, 1956-1957).T he c ritic al 

M aci ntosh report remained overhead, some program c hanges were never fully realiz ed, 
and the di sappointi ng average of 55.7 perc ent in a Genetic s  c ourse by physic al educ ation 
students c ompared to the overall average of 69.59% was announc ed public ly in the Annual 

Report of 1955-1956. While suc h a public proc lamation of ac ademic dif fic ulties would not 
permitted today, and some ex planations of the low grades have been suggested above, the 
fac t remai ned that the undergraduates from 1951-1957 were not performing well (M eagher, 

1958, p. 67). I n  J une 1956, Cyril J ames appoi nted a small ad hoe c ommi ttee to ex plore the 
future development of the MSPE (Annual Report, 1956- 1 957). 

I n  Dec ember 1956 the c ommittee of fered the following suggesti ons: the MSPE should 
be part of the I nstitute of Educ ation, a two- year diploma c ould serv e the maj ority of the 

c andi dates, and the degree program should be assimilated i nto the exi sti ng Bac helor of 
Educ ati on. I n  a few short years the program had moved from the Fac ulty of M edic ine (B.Sc. 
Physic al Educ ati on) ,  to Arts and Sc ienc e  (B.P.E.) , to the I nsti tute of Educ ation withi n Arts 
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and Science where students would receive a B.Ed. degree. The MSPE was dealing with 
its third degree in five years , and staff must have wondered if they had found a permanent 
academic home. Despite the challenges, the program continued to graduate educators who 
remained highly regarded and employable in the school systems, with some students moving 
seamlessly to graduate study. Things were not all that bad! 

The strain from all the turmoil would have been felt most by Dr. Kirkpatrick, and one 
can only wonder if his resignation as Director of the MSPE in 1956 was related to the 
program criticism and difficulties he experienced . Kirkpatrick returned to the University of 
Saskatchewan as Dean of Education and was replaced by Professor David C. Munroe for 
1956- 1957. Munroe was Director of the Institute of Education and was appointed only as 
Acting Director of MS PE. He was assisted in the day-to-day operation by lveagh Munro. It 
was likely fortunate that Munroe was Acting Director, because he would quickly come up to 
speed with the MS PE which had just parked its van in his Institute. As an educator he was 
sympathetic to the professional aspects of physical education teacher preparation. 

Clearly during the 1950s there were lingering questions regarding the value of 
physical education and its validity as a field of university study, despite McKenzie and 
Lamb addressing those issues consistently from the 1890s onward. The poor academic 
performance of the students in the 1950s was not helpful. But there is also much truth that 
physical education was becoming naturally aligned with education , an argument expressed 
with great passion repeatedly by Lamb. The migration from Medicine to Education was surely 
multi-faceted, but reflected more natural links in the 1950s between physical education and 
education, than between physical education and medicine or science. Such linkages would 
be re -visited with the emergence of kinesiology. In short , having physical education with the 
Institute of Education made much sense in 1957. 

Many staff in the MSPE had been hired under the old Department of Physical Education 
by Lamb. Their duties were assigned by him and included teaching in the MSP E ,  some 
coaching or intramural duties in athletics, or even teaching in the required physical education 
program. In fact, those individuals were often hired because they could make a contribution 
to two or more areas. With the separation of the MSPE and the Department of Athletics, 
Physical Education, and Recreation some staff remained with both units. For example , in the 
1952- 1953 McGill calendar, Howard Ryan was listed as an Assistant Professor of Physica l 
Education under the School of Physical Education , and Director of Intramural Athletics 
under the Department of Athletics , Physical Education , and Recreation. lveagh Munro was 
an Associate Professor of Physical Education in the MSPE and Director for Women in the 
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Department of Athletics, Physical Education and Recreation. In general, the two units have 
managed together in shared facilities very nicely over the past 60 years, more freque ntly 
complementing each other and sharing expertise. But in the 1950s some of the men were 
responsible to two administrative directors which resulted in salary negotiations and workload 
assignment/discussion with two people -a bizarre arrangement! But, as Meagher ( 1958) 
observed, there were few serious problems due the goodwill of both directors. Still, some 
ill feeling existed because of inequity in workload. For women it was "differently bizarre." 
They did not have the same d ifficulties as the men because all women in the MS PE and 
Department of Athletics, Physica l Education received assignments from one person, lveagh 
Munro. Thus, based on ge nder, one person assigned workload in two separate departments. 
Strange indeed by 20 12 expectations! 

With new appointments and retirements over the next 10 years, all staff, men and 
women, became assigned either to MSPE or to Athletics, Physica l Education and Recreation. 
A Director of Women in Athletics, Physical Education and Recreation would remain for a few 
more years. 

Summar� 

The post-War years began with great excitement for the MSP E  in new facilities and finally 
receiving degree status for its teacher education program. The link with medicine resulted 
from Lamb's personal background as a physician. Required physical education re-emerged 
in 195 1 but under the control of Athletics, Physical Education, and Recreation. The 1950s 
became turbulent and challenging as enrolments in the MSPE dropped as quickly as the 
grades of its students. The Mac intosh evaluation and report found the MSP E  ill-suited as a 
degree with a B.Sc. label. Faculty and instructors were forced to evaluate the undergraduate 
program and a new degree was created (B.P.E.) that incorporated many of the 
recommendations from the Mac intosh report. Finally the MSP E  found a new home in 1957 
at the Institute of Education. In five short years this arrangement would become a remarkably 
fortunate one, partly because of a revolution. n 
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A Place Called Home and a Revolution 

changes that affected McGill in the post-war years regarding government financing, 
ansion of knowledge, and enlargement in the number of students enrolled in 

versity, would continue to influence the 1 960s. In addition, baby-boomers would 
trigger a demographic challenge as more students would seek entrance to universities, beyond 
the already increased number of university-aged individuals interested in pursuing higher 
education. Added to the mix would be student unrest at the university and their demands to 
participate in decision-making. All of these factors were stirred by the Quiet Revolution in Quebec. 

Principal Cyril James had completed 22 years when he resigned in 1 962 . He managed 
enormous change within McGill and had contributed to advancements in higher education 
across the globe. His successor was selected by the Board of Governors, but for the first time, 
this decision was shaped by input from the Senate, which had agreed to a short-list of four 
candidates. ''The degree of democratic participation, if not full and unlimited, was at least a 
decided advance on what had been the practice in the past" ( Frost, 1 984, p .  419). McGill was 
on the verge of moving toward a more democratic model of governance, which would receive 
a healthy push forward from students later in the decade. James was replaced by Dr. H. Rocke 
Robertson, a surgeon, and the first McGill graduate to serve as Principal. He had a reputation 
for working closely with colleagues and was a fortunate selection as Principal. He expanded 
the administrative staff and worked cooperatively with his senior team. The old biology building 
became the centre of University administration and would eventually be called the F. Cyri l James 
bu ilding in honour of the former Princ ipal. 

1)5 
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The Four-Year 5. Ld . (P L.)  Degree Program 

Th e f our- year pr ogr am lead in g to a B.Ed. d egr ee with a spec ialty in ph ysic al ed uc ation 
began in 1957 und er th e In stitute of Ed uc ation and c on tin ued with r el ativel y  min or 
adj ustmen ts un ti l 1972. Th e f ir st two year s of th e pr ogr am wer e h eld at M acd on ald  

College and th e f in al two year s  wer e d own town on th e McGill c ampus as per 
r ec ommend ation s  in th e M ac i n tosh r epor t. M an y  stud en ts would ben ef it fr om th is 
arr an gemen t as th ey c ould tr an sition fr om a small h i gh sch ool to M acd on ald Col lege 
with a stud en t populati on of 2 ,000 and even tual ly to McGill with a stud en t bod y of 

15 ,000. Th e M acd on ald c ampus was r ur al, yet a sh ort walk to pic tur esq ue Ste. Ann e  
d e  Bellevue, wh i l e McGi ll was d ec id ed ly ur ban and in th e midd le of n i gh tlif e, r estaur an ts, 
museums, and th eatr e. Th ose stud en ts talen ted en ough to play in terc ollegiate spor t 

c ould c ompete f or M acd on ald and th en McGill. Sinc e th e McGill teams wer e gen er ally 
superi or, on e c ould h ave a taste of var sity spor t at M acd on ald but n ot make th e gr ad e at 

McGi ll . In ter ms of c ultur e, lif estyl e, and soc ial pur pose th e oppor tun ity to exper ienc e two 
ven ues wh ile per usin g on e d egr ee was value add ed. 

An oth er r ec ommend ati on fr om th e M ac in tosh r epor t  was to h ave d isci pl in e  
c on tin uation c our ses (See T able 7 .1 ). In fac t, th is c oh or t  of ph ysic al ed uc ation gr ad uates 
r ec eived h igh sch ool c er tif ic ation in a sec ond teach able subj ec t  in add iti on to c ertific ation 
to teach ph ysic al ed uc ation fr om kind er gar ten to gr ad e 11. Ad mission in to th e pr ogr am 
was r aised to 70%,  match in g  th e expec tati on s in Ar ts and Sc ienc e wh ich was an oth er 
outc ome attr ibuted to th e M ac in tosh r epor t. Applic an ts also h ad to submit a n ote fr om 
th eir min ister or pr iest attestin g to th ei r spiri tual wor th in ess as a teach er, a pr ac tic e  th at 
was d isc on tin ued in th e 1970 s. 

Ph ysic al Ed uc ation 1 1 5 ,  215 , 315 , and 4 1 5  wer e pec uliar c our ses, similar in man y 
ways to Ph ysic al Ed uc ation 1 ,  2, 3, 4 in th e f or mer B.Sc . and B.P. E. pr ogr ams (1945-

1957) and Pr inc ipl es of Ph ysic al Ed uc ation 1 and 2 in th e 3- year d i ploma pr ogr am. Th e 
c our ses wer e  in tend ed to enc ompass some br ead th of kn owled ge r elated to ph ysic al 
ed uc ation. Perh aps it mad e sen se in 1933 to h ave a c our se titled Pr inc iples of Ph ysic al 

Ed uc ati on wh ich inc lud ed wid e r an gin g  c on ten t fr om play to postur e ( see Ch apter 4 ,  
Table 4.3). Likely, th er e was n ot suf fic i en t  kn owled ge to warr an t a "c our se1 " on play, so it 

was tuc ked in to Pr inc iples of Ph ysic al Ed uc ation. In c on tr ast, r esearch h ad been ac tive 
in exerc ise ph ysiol ogy f or d ec ad es and th us it bec ame an ear ly spec ialty ar ea or sub­

d omain of ph ysic al ed uc ation. 
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Table 7 . 1 : The four-year B.Ed. program in physical education 
(McGi l l  Calendar 1 966-1 967) 

First Year 

English 100 

Biology 1 20 

Education 110 Orientation to teaching 

One subject from each of two groups: a) Math or Latin b) French c) Music or Fine Arts 
d) Physics or History e) Geography or Chemistry 

PE 115: Physical Education in the Primary and Junior School 

Second Year 

Psychology 21 

Anatomy 205 

Education 212 The child and the curriculum 

PE 215: Physical Education in the Upper Elementary School 

One subject from each of two groups: a) Math or Latin b) French c) Music d) English 200 or 207 
e) Physics or History 0 Geography or Chemistry g) Botany and Zoology 

Education 230 or 231 Curriculum and Instruction in Reading 

Education 225 Student teaching in classroom and gymnasium 

Third Year 

Physiology 305 

Psychology- any third year course except Psychology 31 

PE 315 Physical Education in the Secondary School 

Education 342 Curriculum and Instruction in the continuation subject 

Continuation in one academic area 

Education 325 Student teaching in classroom and gymnasium 

Fourth Year 

Physiology 405 

Education 406 Educational Psychology 

Education 407 History of Educational Thought 

PE 415 School and community programmes in Physical Education 

Continuation in one academic area 

Education 425 Student teaching internship 
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Thus exercise physiology warranted its own course in the 1960s. In fact Physiology 405 
(Table 7. 1) was a course on exercise physiology. By the late 1960s, however, the knowledge 
in the field had expanded to include other sub-domains (e.g. motor learning, curriculum 
development, history) that warranted their own course designation. 

There might have been some reluctance in the MSPE to highlight the sub-domains 
as specific courses because the Mac intosh report essentially proposed less professional 
physical education and more discipline-based subject matter. These curious courses ( PE 
115, 215 ,  315, and 415) might have been the result of McGill not having moved to a credit 
system based on semesters rather than the full year, nor had the university adopted a 
common standard of instructional hours per course. The comprehensive content included in 
Physical Education 115, 215, 315, and 415 is outlined in Table 7-2. 

Physical activity skills were embedded in 115, 215, and 315 with content related to the 
level of schooling. Thus, in Physical Education 115, gymnastics instruction for the primary 
and junior school would have included basic rolls, climbing, leaping, and vaulting since these 
activities were appropriate for the elementary school level. In the third-year course, Physical 
Education 315, gymnastics included back handspr ings, somersaults, advanced vaulting, 
with the men confronting routines on rings and parallel bars wh ile the women dealt with the 
uneven parallel bars and balance beam. This was typical of the gymnastic content in most 
high school physical education programs. The physical activity courses constituted 20% of 
the program . 

Student transcripts reflected only the course number (e.g . PE 1 15) and not the specif ic 
content sketched in Table 7.2. This may seem unimportant but an interesting story illustrates 
another view. While the author was Chair of the Department in 1998, he welcomed the class 
of 1948 to the Currie Gymnasium during their 50th year reunion. This group of 34 had met 
frequently over the years, so the 50 th was particularly special. Toward the end of the evening, 
one lady asked if I would be kind enough to write her a reference letter for a substitute 
physical education position in California. It was impressive that she remained eager to teach 
children in physical education despite being over 70 years of age. She needed the letter 
because California education authorities questioned her qualifications as her transcripts 
included only a limited number of physical education courses. A letter was written with fuller 
course descriptions and her certificat ion followed. 

The B. Ed. ( P. E.) program included practice teaching in three of the four years with 
students assigned to an elementary school in the second year, and to a high school in years 
3 and 4. Adjacent to Macdonald College was a model elementary school located with-

1)8 



From E>loomers to E>od!j Mass Index 

Table 7.2: Content and hours of instruction in selected Physical Education course 

PE 1 1 5: Physical Education in the Primary and Junior School (5 hours) 

Orientation to physical education: 1 hour 
Introductory skills and method necessary for teaching physical education in the elementary 
school, including suitable gymnasium and outdoor activities based on the fundamental 
principles of movement: 4 hours 

PE 21 5 :  Physical Education in the Upper Elementary School (9 .5 hours) 

Methods in physical education 1 : hour 

Health education: 1 hour 

Prevention and care of athletic Injuries: ½ hour 

Continuation of introductory skills necessary for teaching physical education in the elementary 
school including rhythms, aquatics, gymnastics individual and team games: 7 hours 

PE 31 5 :  Physical Education in the Secondary School (1 3 hours) 

Psychology of motor performance: 1 hour 

Fitness and athletic training: 1 hour 

Introduction to community recreation: 2 hours 

History of physical education: 1 hour 

Physical education for the atypical child: 1 hour 

Advanced methods and skills necessary for teaching physical education including, dance, 
gymnastics, individual and team sports: 7 hours 

PE 41 5 :  School and Community Programmes in Physical Education (5 hours) 

Administration of physical education: 2 hours 

Curriculum developments in physical education: 1 hour 

Principles and philosophy of physical education: 2 hours 

in the building now called Macdonald High School. The model school featured selected 
teachers whose teaching and classroom management skills matched what the professors 
at the college were discussing in their courses. Students observed the teachers in the 
model school during year one before teaching in subsequent years of the program. Student 
teaching occurred either in early September or Apri l-May as suggested by the Mac intosh 
report , which recommended that much of the professional work within an education degree 
could be offered as book ends in years three and four. Student teaching was approximately 
10% of the B.Ed. program. Other physical activities that were available prior to, or at the 
end of , the academic year were camp course and outdoor school. 
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A Triu mvirate ot Specia l Activities 

Thr ee d iff er en t  pro gr ams ar e of ten r ec alled by alumn i as espec ially enjo yabl e  and wor th y: ski 
schoo l, c amp co ur se, and o utdoor schoo l. 

ski School 

Skiin g in eastern Can ad a and th e USA bec ame po pular and acc essi ble in th e 
1930 s as ro ad s  and r ailro ad s  r each ed th e mo un tain s and ro pe to ws wer e con sid er ed to 
be th e l atest in techno lo gy. Believin g th at skiin g was a h eal th y  and ben efic ial ac tivity in 

Can ad a, th e MSPE or ganiz ed a ski schoo l in th e L aur en tian s  in 1939. Th e fi r st d ir ec tor 
was lveagh Munro (1939-1946) fo llo wed by Winon a Wood (194 7-1957) and Peggy 

Walker (1959-1984) all of who m  wer e MSPE prof essor s. Even in 1952 th e co ur se was 
n ewswor th y  and r epor ted in th e Montreal Star (J an uar y 7, 1952). Th e wr iter o f  th e ar tic le, 
Myr tle Coo k, was a 1928 O lympic go ld med alist r unn er, who for man y year s pro mo ted 
ph ysic al ac tivity, par tic ular ly for gir ls and wo men. In th e Montreal Star ar tic le, sh e q uo ted 

MSPE Ch air man K ir kpatr ic k: 

'We believe that skiing is an important activity which should be taught to all 
of our students. It is an outdoor activity, and we Canadians, who have such great 
resources in the out-of-doors should learn to use and appreciate them . . .  ' The McGill 
School of Physical Education does not attempt to train specialists in any field of 
coaching, but it does believe in giving all its students an experience in many different 
kinds of activity. 

Sever al mo un tain s wer e used o ver th e year s but th e typic al pattern was to r ec eive a 
week of in str uc tion in bo th do wnhi ll and cro ss-co un try skiin g. Th e in str uc tor s  wer e usually 
prof ession als fro m th e ho st mo un tain or fro m th e Q uebec Ski Allianc e. In th e 1940 s and ear ly 

1950 s F. M. Van Wagn er, a MSPE staf f  member and fr iend o f  J ac k  R abbit Joh an sson ,  was 
th e cro ss-co un tr y  ski in str uc tor. As th e pic tur es (Figur es 7-1 -7 -6) d emon str ate, th er e was 
time for in str uc tion , pr ac tic e, and f un. 

Th e f ir st morn in g  of th e week inc lud ed assessmen t o f  skiin g ability wh ich led to 
gro upin gs of similar ly skilled stud en ts who r emain ed mor e  or less in tac t  for th e co mplete 
week. As in o th er ph ysic al ac tivity skill co ur ses, th e stud en ts h ad go als to 1) Impro ve th ei r 
ability to ski, 2) Learn and pr ac tic e ho w to teach skiin g and,  3) Demon str ate kno wled ge 

1 40 
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Figure 7 -1 : Skiing Instruction 1943 

Figure 7-2: Skiing in the woods 1943 

14-1 
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Figure 7 -3 . . .  Skiing instruction 1 946 

Figure 7-4: Val David skiing instructions 1 975 

about sk iing in a written exam. Until 1972, the cost of sk i school was inc luded in tuition fees. 
When a new curriculum was created, ski school became an optional course paid for by 
those who attended. Because it was held in early January or during spring break, it was a 
popular selection that removed one course from the remainder of the w inter semester. It was 
dropped from the program as an option in 1996. 

14-2 
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Figure 7-5: Writing skiing exam 1975 

Figure 7-6: Eva Stelzer helps Cameron Frizzell on T-bar 1975 

1 4-"j 
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Ca mp cou rse 

Camp course was first offered in 1950 at Camp Nominingue as an experiment led 
by F. M. Van Wagner. Lac Nominingue is a beautiful lake approximately 2½ hours north 
of Montreal by car. In the early 1950s, most Canadians were l iving in urban settings, and 
concern that all Canadian children and youth should be exposed to the outdoors was 
beginning to be expressed in educational circles. Summer outdoor camps are very much 
a Canadian tradition, but available only to families who can afford to send their children to 
camp. Learning to canoe and hike in the wilderness, and to sleep "under the stars " were 
valued educational experiences. The MSPE believed a camp course would prepare its 
graduates to play an active role in promoting outdoor activities within school programs. It 
was easy to schedule camp course in early Septembe r because, as noted, the fall session at 
the Un iversity did not begin until later in the month. 

Camp Nominingue, a rustic camp for boys, was founded in the 1920s by the same 
F. M. Van Wagner who taught cross-country skiing. Van Wagner was a member of the 
MSPE staff , and track and field coach at McGill from 1920 to 1 95 1 .  Most of the staff for the 
McGill camp were MSPE faculty, many of whom had camping experience or were eager to 
participate in the course for one or two years before assuming leadership responsibilities. 

McGil l students spent a week at camp course. The course began as a 5-day 
canoe trip only available to the men, another instance of program offerings based upon 
the notion of the frail female. The author recalls a relevant story from the 1 980s when 
women were part of the course. While teaching how to lift the canoe and adjust it on 
the head and shoulders, followed by a short walk, one young lady with canoe held firmly 
overhead walked past and said, "My mother would be upset with you if she could see 
me now. She would claim you are destroying my child-bearing capacity." Such were 
commonly-held views for many years, explaining why women spent three weeks in the 
city at outdoor school in the 1 950s (described later) while their brothers went to camp. 
Professor Peggy Walker led the first women students north to participate in camp course 
in 1 96 1 .  

Learning to paddle, trim a canoe, portage, use a map and compass, set up 
shelters, and create safe fires for warmth and cooking, were among the experiences 
at camp course. For the first two days skills were taught in Camp Nominingue itself 
with one instructor per group of eight students. All cooking took place outside with 
improvisation needed during periods of rain as fire was the only source for cooking. 
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Following skill ac quisition, including learning how to keep the canoe in a straight 
line (!), the groups of nine departed for a five-day, four-night canoe trip in what is now a 
provincial park, Papineau-Labelle. 

Canoeing on a lake was magnificent, but even for physical education students it 
was physically taxing . As they reached the end of a lake students were happy to place 
both feet on the ground and begin the portage, despite having to carry the canoe on 
their head and shoulders with back packs firmly attached. They were equally pleased to 
see the next lake at the end of the portage! In 20 12 the park has large portage markings 
and prepared maps that can be purchased at the ranger station. However, when the 
McGill students began canoe tripping in this area, the portages, which had been c leared 
and marked by former Camp Nominingue staff, had, as signs, painted tops of food cans 
hammered into the tree nearest to the portage entrance, and the only maps available 
were topographical maps from the government. 

The groups of nine did not share a campsite at the end of the day, although they 
occasionally ran into each other on the portages. Not surprisingly, a sense of affiliation with one 's 
group developed over the five days, at the end of which tales would be shared about paddling 
through the rain, lashing canoes together to sail across a lake, mastering the J-stroke, diving off 
cliffs, sleeping under a canoe, getting a bit wet at night because you did not see the slope near 
your shelter, managing a long portage with those heavy cedar-strip canoes, carrying the packs, 
very occasionally tipping the canoe in a lake, appreciating a fabulous sunset and being amazed 
at the clarity of the sky and the shooting stars during a cloudless night. These stories would 
become indelible memories for many MSP E  graduates. For example, in 1986 one energetic 
troupe of three men thought it would be a wonderful scheme to sneak up to another group 
across the lake and steal their paddles in the early morning. The wisdom of these ideas always 
made more sense at the moment. It was a feasible plan because a light fog remained on the lake 
to conceal the aggressors. With compasses in hand, they jumped into their canoe to execute 
their daring assault. After 30 minutes of paddling they saw the shore and morning fire, and silently 
moved toward their objective. With one pinched paddle in hand, they recognized the voices now 
mingling about the fire. After 30 minutes of paddling in a circle, they had successfully attacked 
their own group! 

By the mid- 1 970s the enrolment in physical education had increased, and course 
options became highly-valued educationally. Activities were added to Camp Course based, in 
part, upon staff skill and availability. For many years sailing, orienteering, canoeing, and rock ­
climbing became part of the program ( Figures 7-7 -7 -13). These were offered for three days ; 
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al lowin g s tuden ts to op t for two ac tiviti es in on e week. 

Figure 7-7: Cooling off at the falls, 1984 

Figure 7 -8: Jan Schopfer discussing dinner preparation with Jacques Dallaire and Doug Riley, 1984 

14-6 
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Figure 7 -9: Sue Brass enjoying a canoe sail across the lake, 1 984 

Camp cou rse was an e xpe nsive oper atio n. Classe s we re be ginning e ar l ie r  i n  
Sep te mbe r e ac h  ye ar and finding instruc to rs to te ac h was inc re asingly c halle ngi ng. 
By the 1980 s ne wly- hire d f acu lty me mber s may no t have had the sk ill o r  ink ling to 
be invo lve d. Whe n  signific ant bu dge t re duc tio ns we re nece ssar y  in the 1 990 s, c amp 
cou rse bec ame a vic tim, with the last visi t to Camp No miningue  occurr ing in 1996. 
Camp cour se direc tor s with appro ximate date s we re F. M. V an Wagne r du ring ye ar 
one ,  fo llo we d b y  Bob Wilk inso n, Pe ggy Walke r (1973 -1983) , Do ro thy Nic ho l  (1984-
1 990) , and Re ne Tu rco tte ( 1 99 1 - 1 996). In 1 973  Camp Cou rse bec ame Ou tdoor 

Educ atio n, and in 1979 it was re name d  Su mme r  Ac tivitie s. 
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Figure 7 -10: Peter Ridgeway (right) and team on canoe trip, 1984 

Figure 7-11: Preparing for sailing, 1984 
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Rgure 7-12: Cameron Frizzell repelling at camp course, 1975 

Rgure 7 -13: It did rain occasionally! Robin Phillips, 1984 
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Outdoor School 

Outdoor school was held on the McGill campus for th ree weeks in either 
Septembe r or May. Students learned new sports and activities that were not included 
during the regu la r te rm. The usual format of physical skill courses was used : personal 
skill imp rovement, knowledge of ru les and history, related lead-up games and activities 
that might be used fo r inst ruction purposes, some lesson planning and pe rhaps peer 
teaching, and a final written exam and personal skill evaluation. 

The following playing surfaces were used: Forbes field adjacent to the residences, 
the field in front of Mc Connell Arena which is now a parking lot, and Molson stadium field 
and t rack. Outdoor school began in September 1946 and ended in 1972 when a new 
cu rricu lum was initiated with each skill receiving its own cou rse number. 

Figure 7-14: Soccer at outdoor school, circa 1948 

Figure 7 -15 Hurdles at outdoor school, circa 1970 
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The End ot the MSPE, a Lost Diploma, and the Potter 
Factor 

A funny thing happened en route to the Institute of Education -the McGill School of Physical 
Education lost its name. The name wasn 't changed by any act of the Senate, but w ithin 
the Institute it became Division 6, a decidedly unimpressive and non-descriptive moniker! 
The four-year physical education degree was still offered, but the administrative unit listed 
in the McGill calendars was now called Division 6, not the MS PE. The more informal Alumni 
Newsletters, which had been sent annually to alumni since the 1920s, continued to refer to 
the MSP E ,  in defiance of the name change. 

When the MSP E, or Division 6, found a home in the Institute of Education in 1957, 
a B. Ed. (P. E.) degree program was available to students. This was designed in light of the 
Mac intosh recommendations that any degree in physical education should become aligned 
with education. This was facilitated by David Munroe, the Director of the Institute and interim 
Director of the MS PE, 1 956- 1957. He was assisted by lveagh Munro who had joined the 
university in 1939 as Physical Director for Women and Assistant Director for the MSPE. 
Munro replaced Jesse Harriott who, in turn, had replaced Ethel Mary Cartwright. The 1957 
degree was slightly modified in the mid-1960s to become the degree outlined in Table 7 .2. 

The Mac intosh report had also suggested that the MS PE should offer a professional 
physical education diploma program over two years. Some of those committee members , no 
doubt , deemed that a short diploma program was all that was required to adequately prepare 
physical education teachers. Fortunately, the degree remained but a two-year diploma 
was also created that would be available only at Macdonald College. This would include 
certification to teach physical education at the elementary school level. This might have 
been perceived as sacrilege and a significant step backward after obtaining degree-granting 
status in 1 945. However, the late 1 9503 and 1 960s was a period of teacher shortage. Early 
baby boomers , those born in the years immediately following WWI I ,  were beginning to move 
through the school system which necessitated the hiring of additional teachers. 

A number of the professional and activity courses in the two-year diploma were identical 
or similar to the degree program. Sixty students might share courses at Macdonald College 
in the first two years, only to have 20-30 going on to pursue a degree at the McGill campus. 
Some overlap of courses between the degree and diploma students was an effective use of 
teaching resources and facilitated students who started the diploma program but who found 
themselves aspiring to the degree program after two years. 
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Th e two- year p rogram app eal ed to th ose wh o n eeded, or wan ted, to en ter th e 
teach er workf orc e wi th out delay. On e exampl e of such a p erson was a gen tleman by th e 

n ame of B ri an Potter, wh o studi ed at Mac don ald, rec ei ved hi s ph ysic al educ ati on dip loma, 
an d q uic kly acc ep ted a p osi ti on at an elemen tary sch ool. In a f ew years h e  obtain ed th e 

B ach elor' s degree at Conc ordi a af ter studyin g as an evenin g an d summer studen t. A 
E duc ati on Master' s degree f ollowed at McGi l l, again usin g evenin g an d summer c ourses. 
Potter wen t on to bec ome an award- winnin g teach er of math ematic s. Q ui te nic ely don e, Mr. 
Potter! Th ere were oth er eq ually dedic ated teach ers wh o began wi th a M ac don ald dip loma 
an d advanc ed th rough p art- ti me studi es. 

Thi s  dip l oma p rogram was n o  lon ger avail able af ter th e n ext roun d of c urric ular ch an ges 
in th e early 1970 s. E duc ati on woul d be dramatic ally elevated by th e Paren t Commi ssi on 
of th e 1960 s, wh en a un i versity degree bec ame th e basic p re- req ui si te f or teachin g in 
th e sch ools. Unf ortun atel y, th e 1957-1972 ph ysic al educ ation dip loma studen ts are n ot 
desi gn ated as such in th e rec ords of McGi ll, an d th us rep resen t a lost group of ph ysic al 
educ ati on graduates. Di sapp oin tin gly th ey were n ot c on tac ted f or th e 2012 Cen tenni al 

c el ebrati on s. 

The Second Department of Ph�sica l Education 

Wh en th e MSPE was tran sf erred to th e In sti tute of E duc ati on in 1957 i t  bec ame Di vi si on 6, 
af ter th e exi stin g di visi on s of : 

1 . General Education 
2. Foundations of Education 
3. Methods of Instruction 
4. Practice Teaching 
5. Graduate Studies 

E ach di vi si on h ad a Ch ai rman an d af ter on e year wi th Mun roe as in teri m  leader, Win on a  
Wood, wh o was f irst app oin ted to McGi ll in  194 7, was n amed Ch ai rp erson of Di vi si on 6 in 
1957-1958. Mi ss Wood p ossessed a B.E d. degree f rom th e Un i versi ty of Saskatch ewan an d 
an M.A. f rom Columbi a. Sh e led th e ph ysic al educ ati on en terp ri se un ti l 1965 . A p erc ep ti ve 

p erson,  Wood rec ogniz ed th e ch an gin g terrain at th e Un i versi ty an d i ts growin g emph asi s  
on research an d th e rapi dly exp an din g kn owledge in ph ysic al educ ati on . Sinc e 1912, 
on ly L amb an d Ki rkp atric k p ossessed advanc ed degrees. Lamb h ad an M .D. degree an d 

Ki rkp atric k a Doc tor of E duc ati on degree. M ost i n struc tors h ad on ly a B ach elor' s degree 
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with a limited number having earned a Master's degree. Wood realized that doctoral 
studies would be required eventually to earn a position at the University. She encouraged 
Robert Wilkinson to obtain the doctorate and then assume the Chairman 's position at 
McGill (Wall, 2012, personal communication). Wilkinson was a member of the class 
of 1948, an excellent athlete, its Go ld Medal2 winner and an artist. He had been hired 
immediately upon graduation at McGill and for a time was the university soccer coach, 
camp course director and instructor in the MS P E. Bob was a proud individual, sharp ­
witted, and articulate. He was an admirer of "Dad" Lamb, which may have influenced 
his decision to attend Springfield College. The McGil l-Springfield connection, begun by 
Naismith, continued. Wilkinson took leave from McGill and returned with doctorate in 
hand to assume the Chairman's position in 1965. While the decision to at end graduate 
school might appear to have been a logical and easy one, it must have produced some 
interesting family dia logue, as Mary and Bob Wilkinson had six children at the time of the 
move to Springfield. 

The Springfield connection and the need for professors to hold a doctora l degree was 
reinforced with the hiring of Dr. Vassil is Klissouras in 1967. Klissouras was the last doctoral 
student of famed exercise physiologist, Dr. Peter Karpovitch. Klissouras was a physiologist 
who conducted research on the genetic component of physical fitness. An energetic 
instructor, he was part physiologist and part philosopher, often hopping from one intellectual 
domain to the other in rapid succession. When Greece returned to democracy in the 1980s, 
Klissouras was enticed back to his country of origin as head of Physical Education at the 
University of Athens. He often recommended that his Greek students pursue graduate 
studies at McGill, accounting for many of the fine Greek students having completed their 
Master's or Doctorate degrees in physical education at McGill. 

The Institute of Education was a consolidation of units traditionally contributing 
to teacher education ; the Department of Education, the School for Teachers, and the 
School of Physical Education. There were discussions, even when the institute was 
created in 1954, that it might evolve and become its own Faculty. Described below, 
the Parent Commission raised the importance of teacher education within universities. 
Consistent with this thinking, on September 1, 1965 the Institute of Education became 
the Faculty of Education with Professor C. Wayne Hall as founding Dean. The bas ic 
university structure within a Faculty was a department ; hence the physical education 
program and staff became the Department of Physical Education within the Facu lty of 
Education. This was the second Department of Physical Education, which would evo lve 
as such for the next 37 years. 
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A Quebec Revolution and Ma1tre Chez Nous 

Wh en th e Pr ime Min ister of  Q ueb ec , Mauric e Duplessis, died in 1959, th e popul ation 
did n ot expec t to b e  th rown in to a r evolution ever y b it as c ultur ally an d soc ially pr ofoun d 
as th e Fr ench r evoluti on 170 year s ear li er (Fr ost, 1 984). Y et, Q ueb ec was rapidly an d 
almost seamlessly tr an sformed to a n ati on ali stic an d sec ular c ommuni ty. F rench an d 

En gl ish Q ueb ec ers h ad in for mal ly agr eed on a n on- in terf erenc e polic y for two c en turies 
wi th th e Fr ench pr ovi din g l eader sh i p in person al an d fami ly l aw, poli tic s, th e ar ts, an d 
medic in e, wh ile th e En gli sh domin ated in c ommerc e, in dustry, an d en gin eerin g. But th is 
divi sion woul d soon ch an ge as Fr ench Can adian s assert ed th emselves in all domain s 
of Q ueb ec soc iety, as summariz ed b y  th e ph r ase " maT tres ch ez n ous, "  or masters in 
our own h omes. As F rost (1984) perc eptivel y ar gued, McGill h ad un der gon e a ch an ge 
in studen ts an d pr ofessor s from almost exc lusively pr otestan t an d Br itish to multiple 
fai th s an d lan guages, b ut th is fac t was lar gely un kn own to Fr ench Can adi an s. In 1984 

Fr ost c oul d  n ot h ave apprec iated th at h e  was on ly ob ser vin g th e tip of th e multic ul tural 
ic eb erg. Can ada' s lan guage an d ethn ic make- up is r eflec ted in th e moth er ton gues of 
studen ts r egistered at McGill in th e fall of 2011 . En glish was 51 %, F rench was 18% , an d 
oth er lan guages were r epr esen ted in 31 % of th e studen ts. Th e un der graduates h ailed 
fr om Q ueb ec (52%) , th e r est of Can ada (30%) an d outside of Can ada ( 1 8%). McGill is 

n o  l on ger an in stitution th at ser ves on ly En gli sh - speakin g Q ueb ec ers an d it is j usti fiab ly 
pr oud of th e mixtur e  of moth er ton gues an d pl ac es of or igin .  

But in 1 960, n oth in g sh ort of a n ew sch ool system was r eq uired to reflec t an d advanc e 
soci al an d c ultur al ch an ges. Th e educ ation al system h ad b een design ed to support a smal l 
el ite gr oup, yet ch an ges r egardin g  inc lusion wer e n ow at h an d  (M unr oe, 1966) . M or eover, 
th e proc ess of teach in g  wh ich h ad emb odi ed rec all of presen ted fac ts was ch allen ged b y  

r esearch on motivati on an d l earn in g. New for ms of teach in g  wer e n ec essary an d th er efor e 
n ew th in kin g  ab out pr ofessi on al tr ainin g was essen tial. Con si sten t wi th th e kn owledge 
explosion ,  th er e would b e  gr eater in ten sity of educ ation al research .  A Royal Commission on 

E duc ation for th e Pr ovinc e of Q ueb ec was estab lish ed in 1961 an d inc luded McGill Professor 
David Mun roe as on e of th e eigh t c ommission er s, th e same M un roe wh o h ad b een in ter im 
Ch air man of th e MSPE in 1956- 1 957. Th e 1500- page report was released in th ree sec tion s. 

Its sign ific anc e was perh aps n ot even r ec ogn iz ed b y  th e c ommission ers th emselves. 
M un roe (1966) said "In deed, th is Report may b e  mor e th an a mi leston e; it may b e  a turn in g 
in th e r oad" ( p. 1 4). In formally, it was c alled th e Par en t Commission af ter its Ch airman ,  

Mgr. A. M.  Par en t. 
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I f  educ ational c hange was fundamental to a new Q uebec s oc iety, it foll owed that 
how one thought about educ ation would als o have to c hange. Rec ogniz ing teac her 
educ ation as a legitimate pr ofess ional pr ogr am that was f ul ly integr ated i nto the 
univers ity with funding c ompar able to other degr ee pr ogr ams wer e the fundamental 
pr inc iples of the Par ent Commiss ion (Fr os t, 1984). O ne s pec if ic r ec ommendation 

c alled for all teac hers to poss ess a univers i ty degr ee, either a B.Ed. or f irs t degr ee 
( e. g. ,  B.A. or B.Sc.) followed by a teac hing diploma. Thus two- year diplomas after 
high sc hool wer e phas ed out. This inc luded the phys ic al educ ation diploma whic h 

c eas ed oper ation af ter the f inal s tudents gr aduated i n  1972. 

Eq ually logic al within the Par ent f r amewor k  was the elevation of the Ins titute of 
Educ ation to a Fac ulty of Educ ati on. This was mor e than a c hange in nomenc latur e  
(Fr os t, 1 984). The Par ent Commiss ioners r ec ommended pr of ess ional impr ovement 
and development for all teac hers, even thos e with a bac helor 's degr ee. Thus ,  
a Mas ter 's of Educ ation degr ee was initiated at  McGill in  1 966 , and Doc tor of 

Educ ation pr ogr am in 1 967. After the f irs t Ph.D. was awar ded in 1969 , Fr os t ( 1 984) 
ass er ted that " teac her tr aining at McGill may be s aid to have f inally arr ived at f ul l  
ac ademic s tanding within the univers ity" ( p. 409) . I t  was an elevation in s tatus that 
was ess ential to the Fac ulty of Educ ation. To day, the f ac ul ty does not s ee its elf 

r es tr ic ted to teac her educ ation or to its or iginal tar get audienc e of sc hool- aged 
c hildr en. I ts c urr ent miss ion is " the advanc ement of knowledge and its appl ic ations 
to the devel opment of human potential in a var iety of lear ning envir onments and over 
the lif es pan" (Fac ulty of Educ ation webs ite, r etr ieved J uly 1 ,  20 1 2). 

The Par ent Repor t advoc ated f or cl os er ties between Educ ation and the pr ogr ams 
of Arts and Sc ienc e. This was s imilar to the ar gument by L amb for the MSPE to r emain 
at McGill r ather than tr ans fer to Mac donald College. To addr ess the Par ent Repor t  in this 

r egar d, McGi1 1  dec ided to incr eas e the Ar ts and Sc ienc e  c ontent at Mac donald College 
ess entially pr opos ing to move par t of that Fac ulty to Ste. Anne de Bellevue. Students 
in Arts and Sc ienc e  as well as Educ ation would s tudy at Mac donald for their c omplete 
pr ogr am. The pr opos al was r ej ec ted by the Minis try of Educ ation, but they did pr ovide 

$5 mill ion for a Fac ulty of Educ ation building on the McGill c ampus (Fr os t, 1 984) and f or 
additions to the Sir Art hur Curr ie Memor ial Gymnas ium. The Sc hool for Teac hers , whic h 
began at Mac donald College in 1907 ,  and the MSPE, whic h had oper ated the f irs t two 
years of its pr ogr am at Mac donald s inc e 1 957 ,  wer e moving downtown. The Fac ulty of 

Educ ation building on upper McTavis h Str eet opened in 1971. 
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With the impact of the Mac intosh report in the previous decade, the MS P E  was 
fortunate to have survived. Aligning with the Institute of Education was fortuitous, 
because it permitted the MS PE to continue offering a degree, and several short years 
later was informed by the Parent Report that professiona l work for a university degree 
was highly valued, and on ly a minimal re quirement for all teachers. This was a qu ick 
reversal in attitude in under ten years, but such was an outcome of the quiet revolution. 

The Parent recommendations were advantageous for Physical Education as a unit, 
for reasons just outlined. Yet, the most significant proposal by the commissioners to 
affect universities was replacing classical colleges with Colleges d 'enseignement general 
et professional (C EGE P). This would dramatically alter the complete Quebec university 
system, in particular McGill and the other English speaking universities. Classical colleges 
already existed in the French Quebec educational system and consisted of two years 
of education between high school and university that included instruction in languages, 
culture, and philosophy of ancient Greece and Rome. However, the classics were 
associated with education of the elite of society. The quiet revolution rejected this idea of 
restricting education on the basis of socia l class. 

The CEGEP would offer two - or three-year programs. The two -year general 
program was prerequisite to university and allowed some degree of specialization in 
basic sciences or social sciences. The depth of the programs was sufficient to apply 
to medical or law school directly after CEGEP. The three-year professional programs 
were vocational, for example, in aircraft maintenance or police technology (A primer on 
Quebec education, 1 969). 

CEGEPs created a dilemma for McGill. Secondary school ended in grade 1 1  in 
Quebec, which now would be followed by two years at CEGEP and three years at 
university for an u ndergraduate degree -a total of 1 6  years of schooling. McGil l had 
traditionally accepted students after grade 1 1  for a four-year degree, or after grade 1 2  for 
a three-year degree, both tracks ending at 1 5  years of schooling. Also, students finishing 
grade 1 1  in Quebec could gain entrance into the freshman year at other universities 
in Canada. As sketched by Frost ( 1 984), there was fear that McGill would lose good 
Anglophone students to other provinces since they could receive the bachelor's degree 
in four years rather than five (2 +3). Concern was also expressed that the new CEGEPs 
would not provide the quality of instruction availab le at university. To accept the CEG E P  
mode l would put McGill in step with Quebec, but out of step with the rest of North 
America. The CEGEP proposal engendered much debate at the university. In the end, 
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argumen ts th at McGil l rec eived public f un ds an d sh ould demon strate solidari ty with 
Q uebec ,  rath er th an portray i tself as an An glo-Saxon isolation ,  ruled th e day. Narrowly, 
McGill voted in f avour of th e Paren t Commission proposal s (F rost, 1984). 

Student Unrest and a changed Universit� 

Th e f oun dation of th e studen t movemen t in th e 1 960 s was based in c ritic isms of th e broader 
soc iety, n ot simply th e un iversi ty (F rost, 1984). Studen ts were disench an ted with th e power, 

inf luenc e, an d values of big c orporati on s, th e military, an d th e allianc es th ey migh t h ave 
h ad wi th oth er organiz ation s  such as un i versiti es. Th ere were c all s f or a more c arin g  an d 
egalitari an soc iety as c ivil righ ts inj ustic es to women an d blac k people were h igh li gh ted, an d 
th e pligh t of th ose at th e lower en d of th e soc ial- ec on omic c on tin uum were doc umen ted. 

Th e Vi etn am War, in wh ich th e USA was en gaged, oversh adowed all of th is as its youn g 
people were f orc ed to seN e if th ey were draf ted. Th ere was a sen se of powerlessn ess 
amon g studen ts an d youth in gen eral, an d a stron g sen se th at establ ish ed leaders in 
govern men t an d busin ess were takin g th e c oun try down th e wron g path. M uch of th e 
sen ti men t was acc urately c aptured by th ose wh o c laimed to be " an ti- establish men t." 

On M arch ,  5, 1965, th ere was a protest by McGill studen ts again st th e Un iversi ty. 
McGill was in a c on troversy wi th th e Q uebec govern men t about fin anc ial support an d 
was proposin g th at studen t f ees be inc reased by $100 (F rost, 1984) . Iron ic all y, th ere are 
on goin g an d massi ve studen t protests again st tuition f ee inc reases at th e momen t3 but 
in 2012 it is again st th e Q uebec govern men t, rath er th an McGill specif ic ally. In 1 965 , th e 

c rowd was waitin g f or R ene Le vesq ue, th en M in ister of Natural R esourc es in th e Lesage 
provinc ial govern men t, an d supportive of th e studen ts. It was a bitterl y c old day an d h i s 
arrival 40 min utes late h ad th inn ed th e c rowd to about 40 stalwarts. En th used by Le vesq ue' s 

c ommen ts, th is small er group staged a si t- in , outside th e Arts Counc il room, wh ere th e 
Board of Govern ors would h old a meetin g l ater th at day. Th is f oresh adowed a protest 
2½ years later an d was an early in dic ation th at studen ts c ould be mobiliz ed on issues of 
importanc e. 

Studen t un rest in th e 1960 s was a world- wi de aff air th at peaked at McGill durin g 
November 3-10 , 1 967 (The McGill News, 1 967) . On November 3, The McGill Daily publish ed 
a tasteless an d f abric ated piec e about ac tion s f ollowin g  Presiden t K enn edy' s 1963 
assassin ati on . Th e paper ac kn owledged th e n ext day th at i ts public ati on was as an error in 
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judgement (The McGill News, 1967). The issue escalated to one of free speech, questions 
of morality, and censorship. Eventually the students occupied Principal Robertson's office in 
protest. Other similar disruptions and challenges to university authority occurred at McGil l 
and at many sister universities. Younger professors had great sympathy with the students, 
or outright supported them, because the junior professors felt as disenfranchized as the 
students with regard to how the university was managed. 

Prior to the events which led to the occupation of Robertson's office (April 1966), a 
Joint Senate-Board Committee had been established to study how the un iversity went about 
its business. This committee had not included students. Their deliberations were accelerated 
after the events in the fall of 1967 and their report was soon submitted to the Senate and 
Board of Governors. The report established a basic principle that university governance was 
"one of cooperation among community representatives, the university administration, the 
academic staff, and the students, in carefully balanced proportions " ( Frost, 1984, p. 455). 

Prior to the student unrest at McGill, the Senate was composed of only 29 
administrators and senior professors. Young professors and students had no mechanism 
to express their thoughts to this body which made most of the academic decisions 
of the University. By contrast, the Senate composition in 1968- 1969 sess ion included 
23 administrators, 32 representatives of the academic staff, and eight students ( Frost, 
1984). In addition, five Senators would be elected to the Board of Governors, something 
that had never occurred to this appointed body of bankers and business leaders whose 
prime responsibility was university finance. The university changed the very essence of its 
governance with academic staff and students joining administrators as decision makers. 
In the end McGill changed "profoundly and permanently " and became a more democratic 
university (Frost, 1984, p. 455). The very patient Robertson acknowledged in the Annual 
Report of 1968- 1969 that the academic work of the university continued during the 
"seemingly endless debates " (p. 3) but that he was cautiously opt imistic in the long run about 
the beneficial outcomes from the "shaking up" of the un iversity. 

Summar� 

In 1965, the second Department of Physical Education became entrenched in the new Faculty 
of Education with its undergraduate program reflecting the Mac intosh report. The program 
was delivered at Macdonald College and downtown. The Parent Report gave high importance 
to professional study in teacher education and graduate programs at universities. The second 
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half of the 1960s had witnessed student unrest and demonstrations, with students gaining 
appropriate representation on university committees alongside academics and administrators. By 
1973 they even managed to have three students elected directly to the Board of Governors. The 
governance of McGill changed forever. 

By 1970, the university had over 16,000 students and the Parent Commission 
proposals were still being implemented within the University that was learning how to 
manage itself in novel ways. The Department of Physical Education was about to enjoy 
expanded facilities in the Currie Gymnasium, but a new reality for the Department would 
emerge. The teacher shortage quickly disappeared and finding jobs in education would 
become a challenge never faced by students graduating from the program since 1912. The 
1970s would also see graduate education and research expectations bringing new growth 
opportunities for the Department. 'W 

Notes 
1 .  A university course at McGill in 201 2 is usually 39 hours of instruct ion, three hours per week over 1 3  weeks. 
2. The Gold Medal is awarded to the student with the highest academic average in the program, now the highest 

CGPA. 
3. During the spring of 201 2.  
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Diversit�ing Assets 

C
hanges in the new Department of Physical Education during the 1970s and 
1980s would be affected by the Parent Commission, the CEGEP system it 
proposed , and by student activism of the late 1960s. For example , a new 

undergraduate program to follow the CEGEP system would begin in 197 1 ,  but it was 
created , in part, with student input. The very notion that current students might have 
something articulate to say about an undergraduate program would have been radical 
thinking when the four-year B.Ed. degree was created in 1957 , but the late 1960s was a 
different time. Students in the Department of Physical Education were invited in 1969- 1970 
to assist in the construction of the 3-year degree program in physical education. 

New issues would emerge in the 1970s and 1980s that would quietly but profoundly 
affect the Department's activities and priorities. These included a demographic shift of fewer 
students enrolled in the school systems and, hence , fewer new teachers being hired. In the 
English school system , this was exacerbated by the election of the Parti Quebecois in 1976 
and the resulting exodus of many Anglophones from Quebec. Graduate education and 
research would become a focal point of Department initiatives with a search for new research 
space taking priority over physical activity space. The undergraduate program would diversify 
from its 70-year emphasis on teacher preparation. 

New students arriving at McGill in the early 1970s would not have been aware of the 
recent and dramatic alterations in decision-making at the University, but perhaps some were 
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cognizant of the new edifices in which they studied or followed classes. Dr. Robertson had 
overseen major construction that included McLennan Library, Burnside Hall, the Education 
Building , and buildings named after Otto Maass, Stephen Leacock, and Samuel Bronfman. 
Space had doubled at McGill from 1960-1966 and again by 197 1 ( Frost, 1984, p. 432). From 
1960-1975 the campus had been almost totally rebuilt. 

In 1969 Principal Robertson gave notice of his intent to leave office when a successor 
could be found. Underscoring the effectiveness of new thinking in administration that had 
evolved during Robertson's tenure, the Board of Governors maintained its right to make the 
appointment of principal, but agreed to select someone from a list of nominees generated by 
a committee of 18, broadly representing the University community. Its selection, the Principal 
of the 1970s, was a popular and conservative physics professor, Dr. Robert Bell. 

New Space and New Professors 

Accommodating all students and professors of the new Department of Physical Education 
at the Montreal campus required major expansion of the Sir Arthur Currie Memorial 
Gymnasium and constituted part of the enormous construction occurring at McGill. New 
space was added to the west end of the gymnasium ( Figure 8-1 ). Offices were created 
on a new floor above the men 's dressing room for professors and support staff. This area 
also included a library with a unique col lection of physical education books and journals. 
A large room adjacent to the COTC lounge became a multi-purpose room : sometimes a 
laboratory and sometimes a common graduate student office. A meeting/seminar room for 
research presentations and graduate classes was also included. A new gymnasium modelled 
after those in schools was built, with wall bars, climbing apparatus, and formal gymnastic 
equipment. Many alumni will recall gymnastics and educational gymnastics instruction with 
Graham Neil and Jane Wardle respect ively. Above this gym on level three, there was a dance 
studio, the place of many creative experiences orchestrated by Peggy Downey and Jennifer 
Wall. A classroom that accommodated 70 for lectures was also located on level three. On 
the fourth floor there was a classroom for 90 and a large research laboratory with three small 
adjacent rooms for offices or testing. 

The space for research on the fourth floor was the first laboratory in the history of the 
Department. Presently it is dedicated to biomechanics. When it opened in 197 1, it was 
envisioned as shared space for exercise physiology, biomechanics, and motor learning. A set 
of moveable curtains attached to runners on the ceiling, much like those surrounding 

162 



From E>loomers to E>od.:J Mass I ndex 

Figure 8-1 : West Wing of Currie Gymnasium 

hospital beds , did create three unique areas. While the curtains provided considerable 
flexibility of space, they were incapable of ensuring pr ivacy or security. Quickly, professors 
realized that two activities could not occur simultaneously, and they created a sign-up 
schedule. The smaller testing rooms were used for experiments needing l imited space. 
There was a locker room with a shower off the main laboratory, in anticipation that research 
would often involve exercise. In the early 1 980s , a refrigerator was added to this room, as it 
became a biochemistry lab for Dr. Jacques Dallaire. As research grew in the Department and 
space became wanting ,  professors were very flexible-for example, a locker room and toilet 
morphed into a biochemistry lab! 

Physical education teacher preparation that began at McGill in 1 9 12 had focussed on 
creating and delivering the best possible diploma or undergraduate degree for school-based 
programs. Instructors were hired who could contribute to improving the teaching practices 
of the McGill students. Not surprisingly, from the 1 920s through early 1 960s, new professors 
were sought who had been former school teachers , could offer courses in the diploma or 
degree program , were able to teach one or more of the physical skills required and , could 
supervise student teaching. A Master's degree on top of those professional skills was 
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sufficient to be hired. In fact, students in the MSPE or Department of Physical Education were 
very well served by F. M. Van Wagner, Howard Ryan, Em Or lick, lveagh Munro, Winona Wood, 
Dorothy Nichol, Peggy Walker, Douglas Riley, John Chomay, and Jane Wardle (a complete list of 
MSPE and Department of Physical Education instructors is found in Chapter 11 ). Prior to 1965, 
this might have sufficed in a teacher education institute, but it wasn't enough for the emerging 
paradigm in the 1970s and 1980s. 

Young professors with doctoral training who wanted to pursue a research career, to 
contribute to the advancement in knowledge in physical activity, and to promote the new 
Department M.A. program were soon employed. These included Ors. Michael Greenisen, 
Daniel Marisi, Graham Neil, Paul Robinson, Gary Sinclair, and James Widdop. All of this was in 
line with research expectations at McGill. It is too simple to draw a line in the sand and assume 
all those with a doctorate shared some values that were inconsistent with those who didn't 
possess a doctorate. The 1970s and 1980s would witness some internal disagreements within 
the Department about workload and the integration of research and supervision of graduate 
students into that equation. These were also the two decades in which those without a Ph.D. still 
outnumbered those with a Ph.D., until the 1986 hiring of Dr. Rene Turcotte. With rational thinking 
and good will, disagreements were minimal and Department retreats were used to ensure 
focused debate and appreciation that staff could contribute in different ways to the overall well 
being of the Department. 

A Three-�ear 13 .  Ld . Degree in Ph�sica l Lducation 

Students were admitted to this degree in September of 1971 as they were the first group to begin 
CEGEP in 1969. The required two years in CEGEP between grade 11 and university reduced most 
undergraduate degrees to 3 years. The total number of years until completion of a bachelor's degree in 
Quebec was now 16 ( 11  +2+3) rather the 15 that had existed in pre-CEGEP days ( 1 1 +4). 

The pre-university courses at CEGEP could emphasize science, social science, or liberal 
arts. The science program had some language and humanities required, but otherwise was 
heavily laden with mathematics, physics, biology, and chemistry. University programs in cell 
biology, physiology, or neuroscience would require the CEGEP science program. It was this 
rigorous science program that the Parent Commissioners believed should lead directly to Medical 
School. To gain entrance to the CEGEP science program required certain courses in high school 
in mathematics and science. Social science programs also had some language and humanities 
courses but otherwise specialized in economics, history, psychology, geography, and political 
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science. Liberal arts programs had significant content in languages, history, and philosophy. 
The entrance requirement for the Faculty of Education and for those who sought certification in 
physical education was a CEGEP diploma. The Physical Education Department did not insist that 
a science program in CEGEP was required for admission into physical education. 

The 197 1 program was the first one in physical education at McGill to be created with 
student input. A committee of students in 1969-1970 was struck to make recommendations. 
This was a direct outcome from the guiding principle of University governance that students, 
academic staff, and administrators should be included in cooperative decision-making. I t  was 
an easy decision in hindsight, but the Department listened when the students questioned the 
necessity of the course in reading that had previously existed in the B.Ed. (Physical Education) 
degree (see year 2 in Table 6 .2, Chapter 6). Graduates from physical education simply did not find 
themselves teaching reading. The three-year curriculum was also the first in which the University 
had moved primarily to term, rather than full, courses. A full course was one that continued 
throughout the year, September to April. Term courses, or half courses, were offered in either the 
fall or the winter semester. 

Term courses needed consistency of instructional time and credits gained. Typical term 
courses would meet three hours per week if delivered in a lecture format, or two hours of lecture 
and two hours of laboratory experience, if that was desired. These courses were granted three 
credits. No longer would a wide variety of content be stuffed into an ill-titled, Principles of physical 
education course, which had been common since the 1933 three-year diploma. Table 8. 1 
outlines the three-year program following a CEGEP diploma that began in 197 1. 

Directed observation (435-245) was a 3-week placement in an elementary school, following 
the winter semester and the basic course in physical education methodology (434-242). Directed 
observation was designed for systematic and cautious adjustment of McGill students into a 
school with the hope that some teaching would occur by the end of the course. Most physical 
education students were eager to be involved and in a day or two were assisting the teacher; only 
infrequently would they not be teaching full classes by the third week. In combination with the 
major field experience in year three, 12 credits were designated for student teaching in the 197 1 
degree, which was 13% of the overall program of 90 credits. 

Integrated Study of Teaching and Learning (448-305) was an innovative course that 
attempted to eliminate the artificial compartmentalization of education. Surely, teaching and 
learning should be based on philosophy, history, psychology, sociology, and research in 
education. The course featured a major lecture by one person and then small discussion 
groups led by a host of professors who would explore the lecturer 's topic from an integrated 
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Table 8.1 : The three-year degree program in physical education (Elementary and 
Secondary) 

Year one 

Fall Semester 
Biological Foundations for Physical Education 434-205 
Tests and Measurements in Physical Education 434-207 
P.E. Skills and Techniques 434 -241 
Health Education 434-204 OR Community Recreation 434-29 1 
Introduction to Education 448-204 

Winter Semester 
Elementary Physical Education Methods 434-242 
Directed Observation (Elementary) 435-245 
Integrated Study of Teaching and Learning 448-305 
Education Elective 

Year two 

Fall Semester 
P.E. Skills and Techniques 434-301 
Physiology of Man: Organ and Tissue 552-201 
Free electives 

Winter Semester 
P.E. Skills and Techniques 434-302 
Ergo-Physiology 434-391 
Free electives 
Department selection 

Year three 

Fall Semester 
Field Experience (Elementary and Secondary) 434-496 
Education Electives 

Winter Semester 

1 66 

P. E. Skills and Techniques 434-402 
Psychology of Motor Performance 434 -492 
Three of the following: 

Administration of physical education 434-493 
Principles and Curriculum Development in Physical Education 434-494 
Scientific Principles of Athletic Training 434-495 
Physical Education for Exceptional Children 434-496 
Historical and Comparative Aspects of Physical Education and Sport 

3 credits 
3 credits 
3 credits 
3 credits 
3 credits 

3 credits 
3 credits 
6 credits 
3 credits 

3 credits 
3 credits 
9 credits 

3 credits 
3 credits 
6 credits 
3 credits 

9 credits 
6 credits 

3 credits 
3 credits 

3 credits 
3 credits 
3 credits 
3 credits 
3 credits 
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vantage point , from philosophy to research. This proved to be a difficult task for the majority 
of the professors who were challenged by the breadth of knowledge required to effectively 
integrate ! The course was modified with the instructors assigned to the smaller groups 
presenting from their knowledge strengths. For example , Dorothy Nichol , an instructor from 
Physical Education , taught a very useful first aid course to the potential teachers. As she 
would admit , however, it hardly represented the finest of integrating disciplinary knowledge. 
The course was a valiant experiment , but was unceremoniously deleted in a few years. 

The physica l activity courses were called Physical Education Skills and Techniques. 
Consistency was achieved with each course meeting two hours per week and assigned 
one credit. They were more formally defined as personal skill development , with teaching 
sequences and strategies specific for the particular activity (McGill calendar, 7 973-197 4). 
Thus , the courses enabled students to acquire personal skill in the activity but a lso to 
advance their teaching abil ities. The latter could be done in many different ways. Students 
might be assigned to prepare lesson plans for a particular age group , locate lead-up activities 
and present them to the class , teach a specific dance or segment of the activity to the group , 
or even engage in peer observation and teaching during skill development. The latter had 
two students working together. The professor might describe a movement and encourage 
practice , for example , the arm action of the freestyle swimming stroke. One student 
would swim across the pool while his/her peer observed from the pool deck. When the 
swimmer returned , the partner provided feedback. Roles would switch in a timely manner. 
This developed observational skills of the teachers in training and provided more specific 
feedback to the students in their quest of skill acquisition than would have been possible if 
relying on one professor for 20-25 students. Table 8.2 outlines the physical activity courses in 
the 1970s that were compulsory or optional. With 18 required credits , skills and techniques 
constituted 20% of the program. 

The value of teaching episodes in physica l activity courses was apparent to students 
in a folk dance class with Winona Wood in her last year of teaching at McGill. A confident 
student stepped up to teach his peers the dance assigned to him. His classmates listened 
attentively to his cheerful description of the manoeuvres , practiced the steps in the order 
presented while receiving positive feedback , and finally combining everything with the music. 
Everyone enjoyed his teaching and now had another dance in their repertoire , so they 
thought. Miss Wood called for the attention from the noisy class who were complimenting 
their friend for a job well done. First , she commented upon the exemplary passion and 
energy displayed and the obvious enjoyment by the "students." Congratulations were in 
order. Then she added with a smile , "the order of the steps was completely incorrect and you 
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need to spend more time in pre paration before you teach another dance. " Our class learned 
a lesson about preparation , but also about the power of teacher enthusiasm. 

Table 8.2: Physical Education Ski l ls and Techniques Courses 

Required Men (9 cred its) 
Educational Gymnastics 
Elementary PE 1 
Folk Dance 
Introductory Aquatics 
Introductory Basketball 
Introductory Gymnastics 
Track and Field 
Introductory Volleyball 
Outdoor Education 

Optional Men (9 cred its) 

Advanced Aquatics 
Advanced Basketball 
Advanced Football 
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Advanced Gymnastics 
Advanced Wrestling 
Advanced Martial Arts 
Advanced Ice Hockey 
Advanced Volleyball 
Archery-Golf 
Badminton-Handball-Squash 
Elementary School PE 2 
Field Games 
Introductory Ice Hockey 
Introductory Wrestling 
Lacrosse 
Skiing 
Team Handball 
Tennis-Curling 
Introductory Martial Arts 

Required Women (9 cred its) 
Educational Gymnastics 
Elementary PE 1 
Folk Dance 
Introductory Aquatics 
Introductory Basketball or Volleyball 
Introductory Creative Dance 
Introductory Gymnastics 
Track and Field 
Outdoor Education 

Optional women (9 credits) 

Advanced Aquatics 
Advanced Basketball 
Advanced Creative Dance 
Advanced Educational Gymnastics 
Advanced Field Hockey 
Advanced Gymnastics 
Advanced Martial Arts 
Archery-Golf 
Badminton-Handball-Squash 
Elementary School PE 2 
Field Games 1 
Field Games 2 
Ice Activities 
Introductory Field Hockey 
Introductory Martial Arts 
Introductory Basketball or Volleyball 
Rhythmic gymnastics 
Skiing 
Tennis-Curling 
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All educational curricula should evolve, and such was the case with the specific 
activities included in "skills and techni ques." As the 1970s and 1980s moved on, the 
re quired physical activities were a work in progress. The specific activities always 
re flected changing perspectives in education, society, and Department philosophies. 
I f  the physical activities were meant to mirror only school programs in Quebec, 
a quatics would not be required, because few schools have swimming pools or rent 
facilities. However, i f  one conceptualizes an ideal physical educator, it is di fficult not 
to include a quatics, and, of course, graduates will not always remain in Quebec. 
Thus, aquatics remained a compulsory activity, as it is in 20 12. Folk dance and 
creative dance had long been in the McGill physical education teacher preparation 
program, and feedback following practice teaching with younger elementary school 
students convinced the Department that greater emphas is on basic rhythmical 
activities was necessary. Thus, by 198 1 - 1982, a Rhythmic Activities course had been 
included ( McGill Calendar, 198 1- 1982). Challenges of McGill students in the activity 
domain of young children also resulted in a new course titled Early Childhood Activities. 
While the next major curriculum change to the undergraduate program did not occur 
until the late 1990s, the 197 1 program was constantly undergoing home renovations, in 
search for the impossible per fect program. 

The extent to which McGill physical education undergraduates should be 
personally skilled in activities has engendered considerable discussion. There 
has always been a component of the final grade that reflects skill. Since 197 1 
the physical activity courses have remained quite constant at about 26 hours of  
instruction ; 2 hours per week over a 1 3-week term. Skill improvement can occur 
in 26 hours, but there are lim its to this improvement, as the courses also include a 
strong teaching component. This is exacerbated, for example, when a student is 
a non-swimmer -rare, but it does happen. If an individual 's activity history has not 
included any dance or ba l l  activities, the courses become a particular challenge. 
An ongoing quest ion has been to what extent shou ld a physical education teacher 
be able to demonstrate skill? The consensus has been that reasonably skilled 
demonstrations should be expected in basic skills, but at a slower than competit ive 
pace. Thus, the physical education students should be able to demonstrate a lay-up 
in basketball but not necessarily in game conditions, where opponents attempt to 
impede you. It has never been the goal to produce highly specialized performance in 
these courses. As the analyss o f  the various curricula indicate, the time devoted to 
physical activity skill courses has declined over the 100 years. 
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Internal Camaraderie and Outreach Activities 

The Department of Physical Education has been a relatively small department with students 
following many courses together and often becoming lasting friends with their classmates. 
Physical activity courses, laboratory exercises, social activities, and extracurricular involvement 
lead to many graduates fondly remembering their undergraduate days at McGill and having a 
sense of pride of being associated with the MSPE or the Department of Physical Education. 
From the 1920s, there was a MSPE alumni association connecting graduates through the postal 
system with annual or bi -annual newsletters. Many graduating classes have had regular reunions 
in the fall at University Homecoming. 

Until the 1960s, there was a tendency for professors to be highly regarded but somewhat 
detached from the students. Formality in North American society was greatly reduced in the 
1970s and 1980s and professors became more accessible as students were perceived as 
colleagues in the learning process, not simply receptacles of knowledge ( Figures 8-2, 8-3). One 
outgrowth of this change was the touring Gymnastic Team under the direction of Dr. Graham 
Neil, which began in the 1980s. Neil initiated the troupe but had faith in the students ' abilities to 
be the prime organizers. The team went into schools, performed a brief routine, and then worked 
with the children in small groups on relevant gymnastic manoeuvres. The students were largely 
self-directed with regard to scheduling times with the schools and assuring that sufficient team 
members where available. A similar Dance Troupe was also begun by Professor Jennifer Wall and 
maintained following her retirement by Dr. Peggy Downey. 

Figure 8-2: Dr. Graham Neil at final banquet 1976 
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Figure 8-3: Dr. Ted Wall in a snappy leisure suite at final banquet, 1976 

In 1980, Ors. Greg Reid and Graham Neil conducted a needs assessment of several 
Cree communities on Hudson's Bay and elsewhere in Quebec with regard to their school 
and community physical education programs. This led to an ongoing program of teacher 
education in those communities, and later in Nunavut, spearheaded and taught largely by 
Neil. Neil was also the energy behind the re-formation of the Quebec physical education 
association originally created by Lamb in 1923. This association, now called the Association 
of Physical Educators of Quebec (APEQ), functions as a professional association of English­
speaking physical education teachers. 

University professors are expected to provide some service to their field and university. 
In 1982, John Chomay was the Program Chairman of the annual convention of the Canadian 
Association of Health, Physical Education and Recreation ( CAHPER), Greg Reid was the 
Games Coordinator of the Quebec Special Olympics from 1979- 198 1 , Jane Wardle was 
Chairperson of the Dance Committee of CAH PER ( 1982), and Peggy Walker contributed to 
the Master Plan of the Gault Estate. These are only a few of the achievements in the early 
1980s. Later, Doug Riley was President of the National Committee of Deans and Directors 
of Physical Education, and Ted Wall was the co-chair of the Jasper Talks, a Canada-wide 
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initiative to coordinate and plan for advancement in Adapted Physical Activity ( 1985-1988). Wall 
also sat on the Board of the Canadian Fitness and Lifestyle Research Institute. Helene Perrault 
was a founding member of the Quebec Association of Physical Activity Sciences; Jennifer Wall 
was President of the Committee on Dance and the Child International ; David Montgomery, Blaine 
Hoshizaki, and Dan Marisi were consultants to Canadian teams competing in the Seoul Olympics 
Games ; and Rene Turcotte was on the Quebec Committee for the Certification of Fitness 
Instructors. These are only a few of the major service contributions and do not begin to mention 
the scholarly journal reviewing performed by so many staff. 

The First Master's Progra m and 5ab
!J 

Steps in Research 
Fu nding 

The early 1970s was ripe for a graduate program as new faculty members with doctorates 
were hired, the Parent report had placed new emphasis on graduate studies, research 
monies for students were available from government agencies, the new lab had opened 
in the Department, and McGill was positioning itself to raise the research profile in all 
departments. In 1969, the Department of Physical Education accepted the first students 
into a new M.A. program with specialization in biomechanics, exercise physiology, or motor 
learning/psychology of motor per formance. The professors providing leadership were Dr. 
Louis Elfenbaum, Dr. Vassilis Kl issouras , Dr. Robert Wilkinson, and Dr. James Widdop. The 
latter two had been the prime proponents and creators of the program that included four full 
courses and a thesis : 

� . Thesis preparation/research methodology - 6 credits 
2. Statistics - 6 credits 
3. One course in area of specialty: either biomechanics, exercise physiology, or motor learning 

- 6 credits 
4. One option - 6 credits 
5. Thesis 

Since a thesis was mandatory, the program usually required two years of study. Among the 
first graduate students to finish the M.A. were Joanne Carson, Peter Bender, Wayne Halliwell, and 
George Weber. Adapted physical education was added as the fourth program of emphasis in the 
late 1970s. Brian Morin and Doug Collier were the first M.A. graduates with that emphasis. 

A student was not admitted to the M.A. program unless a professor was prepared to 
supervise him/her. The professor would guide the student conceptually and methodologically as 
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the research problem was developed. This usually culminated in the student writing the first three 
chapters of the thesis. In the early 1970s, all professors advised students in physical education 
to use the traditional six-chapter format : introduction, review of literature, method, results, 
discussion, summary and conclusions. A public thesis colloquium occurred when the first three 
chapters were complete, and the student presented the rationale and method of the proposed 
research, with the expectation that all professors in the Department would attend and provide 
feedback to every student. As the number of students in the program grew, the process was 
modified with the advisor and graduate student requesting only two other professors to read the 
proposal and join them in the colloquium rather than expecting all professors to attend. 

Table 8.3 has the number of graduate students enrolled in the program over the 1980s 
as well as the total research funding acquired by department professors (some Annual 
Reports did not include all of the information). 

Table 8.3: Graduate Students and Research Funding 1 980s (from Department Annual 
Reports) 

Year 
1980-1981 
1 981-1982 
1982-1983 
1983-1984 
1984-1985 
1985-1986 
1986-1987 
1987-1 988 
1988-1989 
1989-1990 

Number of Graduate Students 
20 

14 full-time, 35 part-time 
17 full-time, 35 part-time 
1 9  full-time, 32 part-time 
31 full-time, 31 part-time 

34 full-time, 19 part-time 
30 full-time, 19 part-time 

Total Research Funding 

$138,000 
$65,000 
$70,000 
$31,000 
$15, 420 
$58,574 
$95,689 
$97,464 

$ 1 07,500 

At least one trend is clear from Table 8.3. The number of graduate students remained 
quite constant, about 50 in the 1980s, but there was a shift from predominately part-time 
students to full-time students. In the 1970s and 1980s, part-time students were usually 
teachers who worked during the day, and graduate courses were intentionally offered in late 
afternoon or evening to capture that audience. With a largely part-time population, students 
took several years to complete their program, and their only research experience would be 
their own thesis. Some professors began to accept only full-time students and to include 
these students as an integral part of their own research programs. This was a subtle change. 
Today, almost all graduate students are full-time. 

17) 
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Tab le 8.3 also inc ludes th e r esearch f unding acq uir ed b y  Depar tment pr of essor s. 
Th er e  would h ave b een almost no r esearch monies in th e 1970 s fr om c ompeti tive r esearch 
c ounc ils. Sub mi tti ng gr ant applic ati ons was not a Depart ment expec tation at th at time. I t  was 
noted in th e Depar tment Annual R epor t of 1981 -1982 th at sec ur ing r esearch f unding was a 

r elatively new ph enomenon in th e Depart ment. Also, onl y h alf of th e pr of essor s possessed 
th e Ph.D. T ab le 8.3 depic ts r ath er modest r esearch doll ar s, b ut th e nec essi ty to r ec or d  such 
inf or mati on was inf or ming staff th at th is was an expec tati on in th e 1 980 s. 

5ab� 5oom 5ust and Pol itics 

Th e 1970 s b egan wi th gr aduates fr om th e under gr aduate pr ogr am f indi ng teach ing 
positions r ath er easily. However, b y  1977 th e Depart ment r ealiz ed th at, f or th e f ir st time sinc e 

1912, some gr aduates wh o sough t teach ing positions would not b e  h ir ed (Depar tment Annual 
R eport, 1976-1977). Th is was a sob er ing r ealiz ation. Th e explanati ons f or th e dr op in th e 
numb er of students in th e E ngl ish sch ool system wer e c lear and with out h ope th at it migh t b e  
tempor ar y. Th e ear ly b ab y  b oomer s wer e alr eady thr ough th e sch ool system and enr olments in 
sch ools b egan to dr op natur all y. In addi tion, th e Par ti Q uebec ois h ad b een elec ted in th e f al l  of 

1976, and many E nglish- speak ing c itiz ens dec ided to leave Q ueb ec f or f ear i t  migh t b ec ome 
an independent c ountry. O ne of th e c omponents of th e Ch ar ter of th e Fr ench L anguage, Bill 

101 (1977), r eq uir ed most new i mmigr ants to att end Fr ench sch ools. Th ese f ac tor s pr oduc ed 
a pr ec ipitous dr op in th e numb er of E ngli sh- speaki ng students in th e sch ool system. With l itt l e  
lik el ih ood of sec ur ing a teach ing position, r egistr ation dr opped immediately and dr amatic ally in th e 

F ac ul ty of E duc ation' s b ach el or and post degr ee di pl oma pr ogr ams. Th er e  was an under gr aduate 
enr olment dec line of 43 perc ent fr om 1975- 1 980 in th e F ac ulty of E duc ation ( The McGill News, 

1980). Fr om 1975- 1 983 staff wer e par ed down fr om 149 to 1 23 and depar tments in th e F ac ul ty 
of E duc ati on wer e r educ ed fr om 13 to 8 (H ussey, 1983). Th e Fac ul ty would r espond b y  devoting 
much of its ener gi es to gr aduate educ ation and r esearch, c ontinuing educ ation, and inter national 

l eader sh ip pr ogr ams. However, th e Depart ment of Ph ysic al Educ ation did not exper ienc e a similar 
enr olment dec line ( see Tab le 8.4). 

Th e stab ility of th e under gr aduate r egistr ation i n  ph ysic al educ ati on was l ik ely due to 
mor e work opport unities outside sch ools th an was th e c ase f or oth er educ ation students. 

As earl y as 1 921-1922 and c ontinuing until th e MSPE moved to th e Institute of Educ ation, 
th er e was a descr iption of th e field f or tr ained ph ysic al educ ation spec ialists in th e McGill 

c al endar s. Beyond sch ools, YMCAs, YWCAs, playgr ounds, c olleges, r ecr eation c entr es, 
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Table 8.4: Enrolment in the Department of Physical Education from 1 979-1 984 

Academic Year Enrolment 
1979-1980 212 
1980-1981 237 
1981-1982 237 
1982-1983 230 
1983-1984 221 

industrial organizations, welfare and social clubs, Church clubs, boy scouts, and girl guides 
were listed as potential organizations for employment. Arguments against some of these for 
full-time employment could be mounted. However, the 1 980s witnessed a boom in personal 
fitness and employment opportunities in the fitness industry -in assessment, prescription, 
instruction, as well as personal training and management. Thus, the basic physical education 
degree, even with a school focus, was perceived by prospective students to be a flexible 
and useful background for a breadth of employment possibilities . This is supported by a 
Department survey, which showed that 90% of the graduates found employment, but only 
37% secured work as school teachers (Department Annual Report, 1 983- 1 984). 

When the need for teachers in English Quebec declined in the late 1 970s, the 
Department of Physical Education did not stand by idly, unaware that their undergraduate 
registration would not be affected. A discussion of a potentia l M. Ed. ( PE) was initiated 
in 1978- 1979 . The Department also organized a two-day retreat at Mont St. Hilaire that 
focussed on goals and priorities of the Department (Department Annual Report, 1980- 198 1 ) .  

While many topics were discussed at St. Hilaire, younger staff challenged some 
traditional workload allocations and tried to e levate the role of research in the Department. 
A typical workload per semester included at least two three-credit courses, one or two skill 
courses, and student teaching supervision. The major school teaching stint for the students 
was in the fall. The tradition had all professors assigned to supervise these students . It was 
also traditional practice for professors to visit each student five times over the semester. In 
the fall of 1980 there were 840 school visits (Reid, 1 980). Two immediate problems were put 
forward at the retreat with regard to student teaching . How could the Department assign 
someone with a background in biomechanics, who had never taught in a public school, to 
evaluate the undergraduate student teacher? More and more individuals were hired for their 
discipline expertise and potential contribution to research and were not former teachers. The 
second problem or challenge, was the sheer amount of time devoted to supervising student 
teachers. It was estimated that supervision would constitute 20% of workload in the fall 
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semester, whic h detr ac ted fro m o ther ac tivities suc h as develo ping a r esearc h pro gr am and 
wor ki ng wi th gr aduate students (R ei d, 1980). 

Dialo gue and debate abo ut the go al s of r esearc h for the Depar tment wer e also par t 
of the St. H i lair e co nver satio n. R esearc h takes time, fro m co nc eptio n of the pro blem, 
to submi tting and o per ating a gr ant, to gatheri ng data, to analysing and inter pr eting 
the data, to wri ti ng r epor ts and pr epar ing public atio ns. As the gr aduate pro gr am was 
unfo lding in the 1 970 s and r esearc h in the Depar tment was evo lving, no eq uitable way to 

i nc l ude r esearc h in wor klo ad alloc atio n  existed. In so me ways it was tr eated as an add­
o n  that was pur sued for intr insic i nter est. Spec if ic ally, wor klo ad cr edi t  was no t r ec eived 
for super vising gr aduate student r esearc h proj ec ts, r eading co ur ses, or student theses 
(Dal lair e & Mo nt go mery, 1980). As lo ng as so meo ne was teac hing a co ur se, cr edi t  co uld 
be assigned easi ly, but independent r esearc h and mentor ing gr aduate students wer e 

co nsi der ed to be nebulo us ac ti viti es. Yo unger staf f  so ught the o ppor tuni ty to pur sue 
r esearc h as par t of thei r  co ntr ibutio n to sc ho lar ship that was r eq ui r ed for pro mo tio n 
and tenur e, and to have tho se aspir atio ns r eco gniz ed in wor klo ad. It was acc epted 
that wor klo ad assi gned for r esearc h wo uld be acco mpanied by perfor manc e  
evaluatio n wi th suc h measur es as r esearc h gr ants r ec ei ved, publ ic atio ns, and 

co nfer enc e pr esentatio ns. T his wo uld f undamental ly alter wor klo ad alloc atio ns by 
incr easing r esearc h expec tatio ns for so me and incr easing teac hi ng r eq uir ements 

for o ther s. T he i deas wer e f leshed o ut at Mo nt St. H ilair e and l ed to an impor tant 
dec isio n the fo llo wing year :  if o ne did no t super vise gr aduate students and publi sh 

r egularl y, his/ her teac hing wor klo ad wo uld be incr eased (Depar tment Annual R epor t, 
1981-1982). Pro fessor  Doro thy Nic ho l, a senior prof essor co mmitted to teac her 
educ atio n but wi tho ut a r esearc h bac kg ro und, astutely r ec o gniz ed the o ngo ing 
tr ansi t io n  to war d r esearc h. She put fo r th the mo tio n, whic h si gni f i ed that staff 

co uld make diff er ent co ntr ibutio ns to the o ver all well- being o f  the Depar tment 
and that r esearc h must be a valued ac tivity in the Depar tment. To day, all f ull- ti me 
prof essor s in physic al educ atio n and ki nesio lo gy have exter nal ly-f unded r esearc h 
pro gr ams that suppor t gr aduate students and nec essar y tec hnic ians in their 

l abor ato ri es. 

In antici patio n of a dec lining under gr aduate enrol ment base, the Depar tment began 
disc ussio n abo ut the f easibi lity of the under gr aduate pro gr ams fro m co ac hi ng to health 
pro mo tio n at ano ther r etr eat, this ti me in the F ac ulty Club. In the end, thr ee new pro gr ams 

r ec eived Senate appro val: Danc e Educ atio n, Fi tness Educ atio n, and R ecr eatio n Educ atio n. 
T hey began i n  1984-1985. 
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The First C!jclica l Review 

Principal Robert Bell resigned in 1979 and was replaced by a young lawyer, David Johnston. 
Professor Johnston was an engaging individual who often referred to himself modestly as 
McGill 's biggest ch eer leader. He  worked tirelessly to conv ince the Quebec government that 
it was systematically underfunding McGill in comparison to other Quebec universities. His 
considerable energies also enabled him to advance McGill 's capital campaign of $200 million , 
at that time the largest university fund raising initiative in Canada. He was the University 's 
leader for 1 5  years and is currently Governor General of Canada. 

One of the initiatives under Johnson's administration was the "cyclical review" of 
departments , an idea linked to decentralized administration. It was largely an opportunity, 
albeit mandatory, to take stock of the current state of the department and explore its future 
aspirations. The first phase was a self-study document, which was a collection of data 
relevant to the department such as enrolment or research fund ing over several years, an 
outline of current programs , and short-term and long-term goals. Student representation was 
now commonplace and expected in the 1 980s. The internal nature of this phas e permitted 
the unit to self-reflect , an exercise that is always beneficial from time to time, if not on an 
ongoing basis. The next phase included an outside "expert" receiving the self-study report 
and visiting the department for two days of interviews and discussion. The expert , who 
was usually a senior individual from a similar unit at another university, then wrote a report 
with recomm endations to the Cyclical Review Committee. This latter committee comprised 
McGill academics from other departments and was chaired by someone in the home 
faculty. The Cyclical Review Committee wrote the final report and recommendations. The 
recommendations were not binding but were  returned to the specific department and faculty 
for action in the ensuring years. The cyclical reviews w ere intended to be repeated every 
seven years. 

The first cyclical review in Physical Education occurred in 1 983- 1984 in the context of 
anxiety over the future of th e Department. Having devoted itself to undergraduate teacher 
education historica lly, the Department now had three n ew undergraduate programs (dance, 
recreation , and fitness) , was waiting for approval of a M. Ed. program , had 20 full-time and 
30 part-time graduate students , and had a young faculty who were attempting to carve 
out research programs. Overall , there were 1 3  full-time professors. The external expert 
summarized th e Department as "understaffed, underequipped , and underbudgeted" (Cyclical 
Review Report , 1984, p.4). 
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The final Cyclical Review report noted some polarization and tension in the Department 
between those older members of staff dedicated to teacher education and those younger 
members with research career aspirations. They also realized that overall there remained an 
esprit de corps within the Department, attributed largely to the fine leadership of Douglas 
Ri ley, an affable and efficient Chairperson, but also to Department members who were 
dedicated and very hardworking. The 13 staff had high teaching loads, equivalent to three 
courses in a semester, and were active in service internally and externally to the University. 
Six had advanced degrees and were contributing to research and the graduate program. The 
report cautioned that the Department was attempting to manage too many tasks w ith limited 
resources. It was apparent that the Department needed to define its mission. The report 
acknowledged that enrollment in Physical Education was stable over the past f ive years, 
un l ike the remainder of the Faculty of Education, which had suffered shrinking enrolments 
and consequently budget constraint. At this moment in history, Physical Education was 
not well placed in the Faculty of Education because the overall budget of the Faculty was 
reduced each year, and rarely were professors who left the Un iversity replaced. Ult imately, 
by the early 21 st century, the 13 departments of the Faculty of Education with a total of 149 
professors were reduced to four departments with only 85 professors. 
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Specif ically, the 1984 report recommended: 

1 . The Department should change its mission to the creation and dissemination of 
knowledge of sport science, the training of practitioners being one component. 

2. The B. Ed. non-certification should be progressively revised to enhance the sport 
science 1 component. 

3. The B.Ed. non-certification program should require a health science or pure and applied 
science pre-requisite CEGEP program. 

4. Quotas for both types of programs should be lowered. 
5. Core education courses and physical activity courses should be reduced in the non­

certification programs. 
6. Additional course work in science and medicine should be required in fitness education. 
7. A closer alignment of the B. Ed. non-certification programs and the M.A. program should 

be forged, with those programs becoming the primary focus of the Department; the 
teacher education stream should be de-emphasized 

8. The Department should not pursue the M. Ed. 
9. Enrolments in graduate programs should be reduced in keeping with resources 

available. 
1 0. Graduates from outside Quebec should be recruited for the Master's program because 

too many students were the Department's own undergraduates. 
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11 . Vacancies in the Department should be filled with professors having good research 
credentials. 

1 2 . At least one position at the Associate level should be created immediately. 
13 . The Deans of Education and Student Affairs should begin discussions to establish more 

congenial administrative arrangements between the Departments of Physical Education 
and Athletics. 

14. The Department of Physical Education should continue pursuing and implementing the 
Sport Science Centre. 

15. A one-time grant apart from the Faculty of Education budget should be made to 
purchase capital equipment. 

16. The Reading Room (a small supervised library) should be phased out so that it does not 
require supervision. 

17. If the mission of the Department was to change, the administrative structure should be 
addressed. 

A thoughtful set of observat ions and recommendations from the graduate students 
was presented, with agreement that 6 staff for 50 students was insufficient. The overall lab 
facilities, equipment, and office space were considered to be inadequate. They also pointed 
out the weakness of the library /reading room with regard to needed journals, levels of 
funding, and the availabi lity of computer terminals for students. 

It was clear that the Department was in a state of evolution. Programs in Fitness 
Education, Recreation Education, and Dance Education were in itiated in the fall of 1984-
1985. Wisely, as it turned out, the teacher certif ication program was not relegated to a minor 
program in the Department. Faculty wanted to see how many students would be attracted 
to the three new programs. Fitness Education was quite successful, but Recreation and 
Dance were short lived and were cancelled under the leadership of the next Department 
Cha ir, Dr. A. E. (Ted) Wall, in an attempt to sharpen the Department's offerings and focus. The 
F itness Education program was modified over the ensuing years, by reducing the number 
of education-based courses and skill and technique courses, as well as adding physical 
activity courses designed only for fitness students. The number of science options were 
increased, and the practical placement exper iences were improved ( Department Annual 
Report, 1987- 1988). While Fitness Education was a viable addition, there were typically only 
15-20 new students per year, hardly suff icient to displace the teacher certification program 
as the Department's primary undergraduate program. Fortunately, the Department did not 
move quickly to reduce the number of students in the teaching stream. On the other hand, 
more students might have enrolled in Fitness Education if the Department had followed 
the recommendation of the Cyclical Review Committee and required a sc ience CEGEP 
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program for entry. This was not adopted, the Department arguing that the different CEGEP 
backgrounds of teacher education and fitness education groups would have produced negative 
consequences when teaching courses followed by both groups. 

Table 8.5 outlines a "second generation" F itness Education program with much of the 
educational content removed as per the cyclical review recommendations. Fortunately, the 
recommendations also suggested additional hires were justified in Physical Education at a time 
of minimal hires within the Faculty of Education. Thus, Dr. Helene Perrault would join the staff in 
1984, and two years later, when Dr. Dallaire departed, he was replaced by Dr. Rene Turcotte, who 
assumed leadership for the Fitness Education program. 

The Master of Educat ion was never offered ( in fact it did not receive government approva�, 
and the one-time equipment grant was not realized. More graduate students from outside McGill 
were attracted, however. The potential of the Department in making the shift to greater emphasis 
on graduate education and research was recognized. When departing staff were replaced, it was 
standard practice to expect new professors to possess the Ph.D. The Department of Physical 
Education had not lost its undergraduate student base over the 1980s, modest advances in the 
graduate program were evident, and the positive health benefits of physical activity were becoming 
public knowledge. It would have been ill t imed to reduce the capacity of the Department. 

The field of physical education was also in a state of transition by the early 1980s. One 
aspect was increased research specialization in sub disciplines such as exercise physiology, 
biomechanics, and motor learning. A seminal paper by F. Henry in 1964 called for more discipl ine­
based research in physical education and by 1980 the field was on the verge of seeing research 
journals and conferences with foci such as sport psychology, exercise psychology, adapted 
physical activity, nutrition and metabolism, exercise biochemistry, and sport medicine. A second 
and related aspect in the transition was re-thinking the traditional audience of physical education. 
In the Department Annual Report of 1987-1988, Chairperson Ted Wall recognized that physical 
education was undergoing a paradigm shift from physical activity programs delivered to chi ldren 
in schools, to becoming a critical component of community health programs that promoted 
wellness and empowerment of individuals across the lifespan. This vital obseNation presented 
a broader conceptualization of physical education as a field of growth and cr itical contributor 
to society, not a domain restricted to schools. While teacher education would remain strong, 
the Department was prepared to provide leadership in physical activity, a central component of 
health. Wall pointed out that the research growth for 20 years had clearly demonstrated the health 
benefits of being physically active. Tait McKenzie had put forth this position almost 100 years 
earlier, but without a great deal of scientific evidence. 
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Table 8.5: The Fitness Education Program, 1 992-1 993 ("A" denotes a fal l course, "B" 
denotes a winter course; 3 credits unless otherwise noted) 

Year 1 

Year 2 

Year 3 

Motor Development 434-261 A 
Structural Analysis 434-205A 
Fitness Leadership 434-201 A 
Nutrition 433-455 OR 283-207B 
Applications Software 1 432-200 
Optional courses Psychology (204-100; 337; 300 ; 429), or Biology (117-122; 115 ; 200) (6 
credits (6 credits) 
Introductory Homeostatic Physiology 434 -331 B 
Practicum 434-250B 
Weight training 434-200B (1 credit) 
First Aid 434-211 B (1 credit) 
Physical Education Skill and Technique (1 credit) 

Psychology of Motor Performance 434-492A 
Measurement and Evaluation in Physical Education 434-207 A 
Ergo-Physiology 434-391 A 
Dance and Fitness 434-244 (1 credit) 
Scientific Principles of Athletic Training 434-495B 
Physical Education for Special Populations 434-4968 
Principles of Helping Relationships 416-501 A 
Kinematic Analysis 434-206 B 
Practicum 434-350 
Physical Education Skills and Techniques (5 credits) 

Introduction to Business 628-282 
Administration of Physical Education 434-493B 
Scientific Principles of Exercise for Selected Populations 434-485B 
Prevention and Care of Athletic Injuries 434-311 
Practicum 434-450 B 
Free electives (12 credits) 
Education electives (3 credits) 

Summar� 

The 1 970s had begun optimistically after several years of student protest and unrest. As 
the Department adjusted to the new CEGEP system in Quebec, the two-year diploma in 
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physica l education was eliminated, and a university degree was now perceived as a minimum 
requ irement for a teacher. Graduate education and research were added expectations 
of the Physical Education Department, and advances in both occurred in the 1970s and 
1980s. Application for research funding was now part of the Departmental enterprise, along 
with mentoring graduate students, and presenting and publishing one's research. New 
research facilities, not activity areas, were at the top of the list of needs. The significant 
drop in students enrolled in English schools had a min imal impact on the Department other 
than spurring its members to create alternative programs for which it really did not have 
the resources. Looking through a 20 12 lens, it would have been more sensible to have 
developed the graduate program than to offer additional streams at the undergraduate level. 
However, the Department could not predict that its traditional teacher education program 
would remain strong, and expanding into new undergraduate professional programs was 
commonplace in the 1980s. While budget cuts became part of the lexicon of the 1980s, 
particularly in the Faculty of Education , we had not seen anything yet! 1tJ 

Notes 
1 .  Sport science was a common title for the study of the biological, mechanical, psycho logical, social, and culture 

dimensions of physical activity. See Chapter 1 0 for a discussion of why Kinesiology was deemed to be a more 
appropriate title for the Department in 2002 . 
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A Confusing Decade of Reduction and Growth 

I
n 1 976 - 1977 McGill had a balanced budget (Annual Report, 1 976 - 1 977). But in several 
years deficit financing became an annual event as the University attempted to advance its 
mission of excellence. Perhaps the financial frustration at McGill can be illuminated by data 

and remarks from Principal Johnston in the Un iversity Annual Report of 1986 - 1  987. Over the 
previous eight years there had been an operating budget decline of 25% from the provincial 
government, and a 10% drop in staff at McGill. At the same time, student enrolment had 
increased by 20%, and external funding for research had increased by 40% as McGill 
professors led the country in per capita research grants. Johnston posited that such 
achievement was the result of the people in the University, the motivation and commitment 
of professors and students. He highlighted the example of students raising over $4 million 
for a new athletics complex. Principal Johnston and his staff tried to convince the Quebec 
government that its funding formula for universities was disadvantageous to McGill. Bluntly, 
as the argument went, McGill received less than its fair share. A new and equitable formula 
was implemented for the 1 989- 1 990 academic year (Vroom, 1 989). However, by that time 
McGill had accumulated a debt of about $80 million. 

Deficits had also been a characteristic of most provincial and federal governments 
since the early 1 970s, and Canadian citizens recognized that this could not continue. The 
late 1980s and 1 990s was a time of severe fiscal restraint, not only at McGill and in higher 
education, but also in provincial and federal legislatures. Governments and universities were 
in debt, and eliminating or reducing services and programs would be inevitable. Research 
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gr an tin g agenc ies wer e p rovi ded wi th less mon ey fr om th eir r esp ec tive govern men ts as th e 
latter attemp ted to balanc e budgets an d p ay off debts. Th us, th e p ot of mon ey available for 

r esearch c omp eti tion s  dec lin ed. A s  a p ublic ly f in anc ed un iversity, McGill even tuall y develop ed 
a " mor tgage" p lan to r educ e  its $80 mi ll ion debt over a n umber of year s. 

Th e Un iver sity c on tin ued wi th Capi tal Camp aign s, but th e tr adition of n ew mon ies for 
n ew in itiatives stood fir m. Th er e  was gr owth in some ar eas as a resul t of phi lan th rop y, but at 
th e f ac ul ty an d dep ar tmen t l evel s th er e woul d be ann ual budget r educ tion s  thr ough out th e 

1990 s. In th e D ep artmen t  of Ph ysic al E duc ation,  about 95% of th e budget was staff salary. 
Thi s pr ovided a ch al len ge in man agin g ann ual budget r educ ti on s  of 3-5%. F or p erh ap s th e 
fir st time in its h istor y, Ph ysic al E duc ation began to exp lore mean s of r even ue pr oduc tion to 
off set th e in evi table r educ tion s. O ver all, dean s an d ch airp er son s  would h ave to be f oc ussed 
an d str ategic to j ustify n ew in itiatives, main tain pr ogr ams, esp eci all y  th ose th at wer e 
exp en sive, an d r ep lac e  f ac ul ty member s wh o l ef t  th e Un iver sity. Th is was th e f isc al r eality th at 

f ac ed Pr of essor T ed Wall as D ean of th e Fac ul ty of E duc ation an d Pr ofessor Gr eg Reid wh o 
bec ame Ch ai rp erson of th e D ep ar tmen t  of Ph ysic al E duc ation dur in g  th e 1990 s. Wall was 
th e fir st member of Ph ysic al E duc ation to serv e as D ean of E duc ati on. 

It was in th i s  c on text of f in anc ial r estr ain t  with in McGill, an d at pr ovinc ial an d f ederal 
levels, th at th e D ep art men t  of Ph ysic al E duc ation would be asked to make sign ific an t  
inr oads in sec urin g extern al r esearch f un din g  fr om dwin dlin g  c omp etitive sourc es. Princ ip al 

J ohn ston woul d utter th e rall yin g c ry  of " doin g more with less" to un dersc or e th at all 
asp ec ts of dep ar tmen t op er ation s must be effic ien tl y  orch estrated to en abl e n ew growth 
an d advanc emen t  in key areas. D esp ite f isc al restr ain t, p rogr am p rogress in th e D ep ar tmen t  
of Ph ysic al E duc ation would c on tin ue, an d n ew laborator ies for r esearch would bec ome 
available. Plann in g  f or sign if ic an t addition s to th e Cur rie Gymn asi um began in th e 1980 s, an d 

n ew r esearch labor atori es for ph ysic al educ ation bec ame p ar t  of th at p lannin g. It was q uite 
f or tuitous th at th e n ec essity of n ew research sp ac e for a sp ort sc ienc e c en tre c oinc ided with 
exp an sion of th e Curr ie. 

A sec on d  c yc lic al r eview of th e D ep art men t  of Ph ysic al E duc ation was ini tiated in 
1989. A t  th i s  j unc tur e, th er e was n o  q uestion th at r esearch h ad to be n urt ured with in th e 
D ep art men t. Th ere were sign ific an t  advanc es in r esearch doll ar s raised in th e 1 980 s ( see 
T able 8.3 Ch ap ter 8) as well as in p ublic ati on s  an d pr esen tation s. Th e sec on d  review would 
ac kn owledge th ese advanc es, but ch allen ge th e D ep art men t  th at its r esearch outp ut 

r emain ed r ath er un imp ressive, an d a gr eater c ommitmen t  to research would be exp ec ted 
fr om al l pr ofessor s. Th e review also reiterated th e i mp overish ed fac il ities an d lac k of 
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eq uipme nt avai lable for re se arc h and stude nt labor ator y e xpe rie nce s whic h had bee n  note d 
i n  the f irst c yc lic al re por t. As the sec ond c yc lic al re vie w was c omple te d, ne w oppor tunitie s 
imme diate ly arose with the long- awaite d spor t sc ie nce ce ntre. 

Building Research Capacit_y 

P roduc ti ve re se arc h pr ogr ams are primar ily base d on e xce lle nt i de as, but space , fac ili tie s, 
and tale nte d  graduate stude nts are al so impor tant. The unf ort unate state of the re se arc h 

eq ui pme nt was note d in the 1983-1984 c yc lic al re vie w  and the U niver sity was e nc our age d 
to assist. In f ac t, assiste d by the Alumni Assoc iati on, the De part me nt had alre ady take n 
the initi ative of havi ng pr ofe ssor s and vol unteer s spe nd an e ve ning te le phoning P hysic al 

Educ ati on alumni to r aise $50,000 for a me tabolic c ar t. T his was req uire d for the asse ssme nt 
of maxi mum oxyge n uptake, and was important f or re se arc h, and unde rgr aduate stude nt 
labs. M ore than half of this mone y was c ollec te d  in the f ir st ye ar (De partme nt Annual 

Re port, 1 983-1984) . An eq uipme nt gr ant was not rece ive d  from the U niver sity unti l the later 
1 990 s. F ac ult y me mber s re alize d that muc h eq ui pme nt would have to be sec ure d thr ough 
c ompe titive re se arc h gr ants. 

M any re se arc h progr ams at uni ve rsitie s ac ross Canada lost the ir f undi ng, and 
laboratorie s c lose d as gover nme nts re duce d c osts in the late 1 980 s. The one be ne fi t  f or the 

De par tme nt of P hysic al Educ ation was that a tec hnic ian from a de func t McGill l abor ator y 
was made available to the De part me nt of P hysic al Educ ation, whic h had req ue ste d  tec hnic al 
support for a number of ye ars. Suc h  i ndi viduals had e mployme nt sec urit y, and many were 
place d i n  ne w laboratorie s or units i n  a " re loc ation" pr ogr am i n  whic h ini tial c osts f or the 

i ndivi dual' s salary were share d by the U ni ve rsity, f ac ulty, and de par tme nt, and over time 
we re bor ne by the f ac ulty. The nee d  for tec hnic al suppor t had bee n  note d in the fi r st c yc lic al 

re vie w, so the argume nt to have one of the re loc ation indi viduals assi gne d to P hysic al 
Educ ation was re lati ve ly straightf orward. T he De par tme nt acq uire d its fi rst tec hnici an in 1 988. 

As note d, ne w labor atorie s f or the De par tme nt of P hysic al Educ ation in c onj unc tion 
wi th the F ac ult y of Me dic ine we re planne d as part of the Curr ie Gymnasium e xpansion. 

I n  the e ar ly 1 980 s, the Cur rie Gym was woe fully i nadeq uate for the e normous incre ase in 
stude nt population f rom 1950- 1 980. McGi ll stude nts suppor te d a re fe re ndum to incre ase 
their fee s f or ne w athle tic fac ilitie s i n  1982 (McGill T rac k  & Fie ld History re trie ve d  J uly 

25 , 201 2) .  Thi s be ne vole nt ac t was e xpec te d  to attrac t othe r donor s as i t  de monstr ate d 
hi gh stude nt c ommitme nt. The se stude nts would graduate bef ore the y c ould e nj oy the 

185 



9 - A Confusing Decade of Reduction and Growth 

upgrade in facilities. The ideal space was east of the Currie Gymnasium, which is now 
Tomlinson FieldHouse. However, the plot of land was technically part of Mount Royal Park, 
and it required years of po litical manoeuvring to secure it before ground could be broken 
for construction. The Department had to wait almost a decade after the cyclical review 
recommendation for new research labs before it could move beyond the "embryo" stage 
of research development. If new research oriented staff were hired, and they had space in 
which to create labs, their ideas would attract research funding. The new facilities would go a 
long way to removing the "underequipped" tag used in the Cyc lical Review. 

Mr. Robert Dubeau, Director of Athletics and Recreation, led the development of 
the expansion project. Professor Ted Wall, as Chair of Physical Education in the late 
1 980s, represented the Department. Dr. Wall was particularly adamant about developing 
a conceptual plan for the complex to ensure efficient flow of people within the complex, 
realizing that visitors would be activity users, spectators, sport medicine patients, and 
students attending lectures. Moreover, he consistently advanced the discussion of new 
research facilities being included in the new complex. Eventual ly, funding was secured from 
the Seagram's Foundation for the Seagram Sport Science Centre (SSSC;  Figure 9. 1 ). 

Figure 9-1 : Seagram Sport Science Centre 
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Doctoral students play a significant role in university research environments. The first 
doctoral student admitted to the Department was Mr. George Vagenas (Figure 9-2), a student 
from Greece who had completed his Master's degree under the supervision of Dr. Blaine 
Hoshizaki (Department Annual Report, 1984- 1985). Dr. Hoshizaki, a professor of Biomechanics, 
encouraged students to study full-time and directed Vagenas in his Ph.D. program, from which 
he graduated in 1989. There was no formal doctoral program in the Department, but McGill 
permits any student to make the case for studying with a particular supervisor in any department 
if the context is unique, positive, and resources can support the research and learning of the 
student. With some technical support and equipment, space, and experience in gu iding master's 
and doctoral students, the research culture of the Department could now be advanced at an 
accelerated pace. 

Figure 9-2 George Vagenas, First Ph.D. Graduate, 1989 

The Second C�clical Review 

The self-study document was prepared during the school year of 1989- 1990, but the 
final report with the external examiner 's comments was not submitted to the Department 
until early 1993. There were 37 recommendations directed to the Department regarding 
its mission, staffing, administration, facilities, undergraduate program, graduate program 
and research, sport science centre, and relationship with Athletics and Recreation. There 
were also 1 0 recommendations for the Faculty of Education and the University when the 
Department recommendations depended upon decisions at a Faculty or University level. 
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Among the salient suggestions for the Department were : 

1. Clearly define a common "mission" and program priorities that will advance the mission. 
2 .  Replace Professor Douglas Ri ley, who is  retiring, with a researcher in  the area 

of physical education pedagogy, and create another position in sport sciences 
to complement adapted physical activity, exercise physiology, biomechanics, or 
psychology of motor performance. 

3 .  All Department members should be expected to contribute to  the Department's 
research and graduate training. 

4 .  An additional secretarial position should be authorized. 
5. A. S. Lamb reading room should be improved. 
6 .  The Department should generate an undergraduate laboratory equipment list and that 

of a department in another university to which McGill compares itself to assist the Dean 
in negotiating with the University for acquiring the equipment. 

7. The Department must establish a plan for obtaining state-of-the art equipment for 
research laboratories for adapted physical activity, exercise physiology, biomechanics, 
and psychology of motor performance. 

8. 

9. 

10. 

11. 
12 . 

13 .  

14 . 

1 5 . 

1 6. 

17 .  

18. 

19. 

The Department should work with those in the microcomputer lab of the Faculty of 
Education to develop plans to upgrade the Department's computing facilities. 
The Department should continue to make the Physical Education and Two-Subject 
Programs the top undergraduate priority unless new resources become available. 
Professors should provide undergraduates with experiences so that they can see the 
relevance of theory and research to practical problems in physical education. 
A second methods of physical education course should be added 
All aspects of the Fitness Education program should be reviewed to determine the 
sustainability of this program and to make its field experiences more efficient. 
The Department should establish a pedagogical research focus for its graduate 
program and modestly increase the number of doctoral students. 
The Department should explore ways of improving the quality of students in the 
graduate program and decrease their time to complete the degree. 
The Department should attempt to improve external funding for research ,  equipment, 
and research assistants. 
The Department should identify one or more persons to advance the McGill Sport 
Science Centre and its links with other colleagues at McGill. 
Staff from Athletics who teach skills courses for Physical Education should be granted 
Professional Associate status and be given voice in Department meetings. 
Physical Education and Athletics should work more closely together in provision of 
support services. 
The Chair of Physical Education, or designate, should have a seat on the Athletic 
Advisory Board to provide more direct input involving facilities and equipment. 
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Responding to the second cyclical review was the focus of a retreat on December 
14 and 15, 1993. The first cyclical review committee ( 1983-1984) had considered the 
Department to be understaffed with 13 full-time faculty members. In 1993-1994, only 1 1  
were available to respond to the newest recommendations. Douglas Riley was replaced in 
1993 by Dr. Ben Dyson, a pedagogical expert. An additional secretary had been hired in 
199 1. While losing two staff of 13 was difficult, it was not as catastrophic as the loss of full ­
time professors in other departments of the Faculty of Education, which continued to shrink. 

The 1983-1984 and 1989-1993 cyclical review teams both acknowledged the need 
for the Department to explore and specify its mission so that its pr iorities could be identified 
efficiently. It was never an issue of the Department not being engaged in sufficient activity, 
but rather too many and sometimes disparate activities in l ight of resources. To assist the 
Department with a keener focus, the following Mission Statement was generated in the fall of 
1992. The mission of the McGill University Department of Physical Education is to advance 
the learning of physical activity science through teaching, scholarship, and service to society 
by : 

1 . offering undergraduate programs in education leading to specialization in teaching or fitness 
education 

2. offering graduate programs in education leading to specialization in biomechanics, exercise 
physiology, and psychology of sport and motor behaviour 

3. carrying out scholarly activities related to physical activity science, and 
4. providing service to society relating to physical activity science insofar as this service flows 

from and reinforces teaching and scholarship. 

The 1983- 1 984 cyclical review report had recommended enhancement of the Fitness, 
Recreation, and Dance programs. Recreation Education was largely taught by Mr. Paul 
Cappelli, who was a full-time instructor at the Dawson College CEGEP. Despite his gallant 
efforts, he was only a part-time instructor with limited time to devote to nurturing a new 
university program. There were no new appointments for the dance program either, as 
existing professors with dance expertise were already occupied with teaching in physical 
education. Poor enrolment and lack of full-time staff led to the Dance and Recreation 
programs being cancelled. 

By 1989- 1993, the cyclical review recommendation reverted to one of maintaining the 
Physical Education and Two-Subject programs as the prime undergraduate offerings and 
to review the Fitness Education option to determine its long-term viability, given low intake 
of students in 199 1 and 1992. The Two-Subject option had a flexible enrolment cap of 15 
per year. Graduates of this program received a certificate to teach physical education and 
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an addition al subj ec t  at th e h igh sch ool level .  It was popular for th ose wh o believed th eir 
empl oy men t option s woul d be ai ded by c er tif ic ation in two subj ec ts or f or th ose wh o h ad 

n o  desire to teach at th e elemen tary sch ool level. Th e pr ogr am h ad star ted in th e 1 980 s in 
th e F ac ulty of E duc ation. Th e two subj ec ts migh t h ave been phy sic s an d math ematic s, but 
phy sic al educ ation an d an oth er subj ec t  was also an opti on th at bec ame popular. It was n ot a 
pr ogr am th at was in itiated in th e Depar tmen t of Phy sic al Educ ation. Table 9. 1 is a sn apsh ot 
of th e un der gr aduate enr ol men t in th e ear ly 1990 s, wh ich was an incr ease of about 30 
studen ts per y ear over th e early 1 980 s ( see T able 8.4 in ch apter 8). 

Th e el emen tary an d sec on dary Phy sic al E duc ati on pr ogr am acc oun ted f or 62 perc en t 
of un der gr aduate enr olmen t, wh il e Fi tn ess Educ ation an d th e sec on dary Two-Subj ec t 
pr ogr am c on tr ibuted 13 an d 25 perc en t r espec ti vely. 

M ost of th e un der gr aduate r ec ommen dation s  were ac ted upon.  A sec on d c our se 
in teach in g  meth ods was soon developed, an d in struc tors began to inc lude exampl es 
of r esearch to r educ e  th e perc eived gap between r ec ommen ded pr of ession al prac tic es 
an d suppor tin g  r esearch .  In addition, gr adin g guidelin es for phy sic al ac tivity c our ses wer e 
devel oped, in asmuch as th e maj ority of th ese c ourses were bein g taugh t by part- time 
staff an d gr aduate studen ts an d th er e wer e inc on sistenci es acr oss c our ses. On several 
occ asion s, th e Ch ai r per son met with th ose in str uc tor s to sh ar e Depar tmen tal c onc ern s an d 
to rec eive th eir in put. Th e gr adin g guidel in es wer e fl exible: for example, skilled perf ormanc e 

c ould be assign ed up to 50 perc en t of th e f in al grade an d r esourc e f iles c ould c on sti tute up 
to 30 perc en t. A booklet f or par t- time in struc tors was c reated an d distributed. 

Tab le 9.1 Undergraduate programs and enrolment over five years of each program, 
1 991 -1 996 (I ntra-department memo September, 21 , 1 995) 

Program 1 991 -1 992 1 992-1 993 1 993-1 994 1 994-1 995 1 995-1 996 

Elementary and Secondary 154 154 167 155 161 Physical Education 

Fitness Education 32 23 36 32 44 

Secondary 2-Subject 67 66 60 69 78 

Total 253 233 253 256 283 

A l ist of r eq uir ed eq uipmen t f or un der gr aduate labs was gen erated an d sh ar ed with 
th e Dean. In th e 1 990 s, a c apital eq uipmen t f un d  existed with in th e F ac ulty, to wh ich 

Departmen ts c ould apply. Even in th e over al l c on text of budget r educ tion s, th e Depart men t 
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did secure $200,000 over the five-year period of 1990-1995 (Department Strategic 
Planning, May 8, 1995). This was money for equipment in the areas of physiology, 
psychology, pedagogy, adapted physical activity, and biomechanics, with 90 % used for 
physiology and biomechanics. The equipment was often used for both student labs and 
research. The Department received an equipment grant of $38,000 from the University in 
1998 for the Seagram Sport Science Centre. Finally, the Department equipment inventory 
was growing. 

The low enrolment in Fitness Education had precipitated the recommendation 
to review this program. New courses were added, and the practical p lacements were 
revamped. For example, a list of placements was developed to assist students in 
locating placements, and written report forms were created to guide the evaluation 
of the students following the practical experience. As the Fitness Education program 
broadened and student placements reflected sport leadership and administration, the 
fitness title appeared to be limiting. Thus, in 1999 a new program titled Kinesiology 
replaced Fitness Education. The program included a wider range of options after a 
common core of courses. The options were sciences, social perspective of health, 
management and administration, certified fitness appraiser and persona l trainer. The 
program also included nine physical activity courses and a three-credit practicum in each 
year. The entrance requirements remained a CEG E P  diploma, not a science program and 
the degree awarded was a Bachelor of Education (Kinesiology). 

A number of recommendations in the 1989- 1993 cyclical review focused on graduate 
studies and research. There were sufficient numbers of Master's students, usually about 50, 
but too many of them required more than two years to complete the program ; hence the 
quality of the students was questioned by the cyclical review committee. It was also fair to 
say that the students lacked sufficient equipment, lab space 1, and funding to complete their 
Master's theses, and this was a joint issue of lack of research grants obtained by professors 
and the University's inability to provide some basic equipment as had been recommended in 
the first review. There was some improvement in scholarly output of professors from the first 
cyclical review, but the current status (Table 9.2) remained quite average. Presentations were 
frequent but the content did not often reach the pr inted page. It was not a good report card 
regarding scholarship for a department at McGill. 

However, a research culture and commitment in the Department was slowly coming 
to light. A goal of two publications per year per professor was established. As Table 9.3 
outlines, the overall research funding increased in the next five year period (compare to 
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Table 9.2: Research and Professional Activities 1 985-1 989 (from 1 989-1 993 Cyclical 

Review) 

Product 1 984-1 985 1 985-1 986 1 986-1 987 1 987-1 988 1 988-1 989 

Refereed Journal Articles 9 7 7 1 0  31 

Non-refereed Journal Articles 4 2 5 2 2 

Published Abstracts 7 8 1 4  1 4  2 1  

Book Chapters 2 0 

Books ed ited/written 0/0 3/0 0/0 0/0 0/1 

Manuals 6 2 2 0 3 

Scholarly Presentations 1 5  27 33 38 4 1  

Workshops 1 0  6 1 4  1 3  9 

T abl e  8.3) , but th e f igur es decl in ed wi th in th e 5- year win dow. Th e publ ic ation output r ef lec ted 
an aver age of about on e public ation per pr ofessor. Th er e was c er tain ly r oom f or 

i mpr ovemen t. T each in g  h ad al ways been h igh l y  valued in th e D epar tmen t, an d pr ofessor s 
wer e expec ted to be c urr en t  wi th th e liter atur e, but n ow th ey wer e also expec ted to 
be cr eatin g  th e l iter atur e. Th is r esearch eth os was lon g- stan din g in man y, but n ot all ,  
depar tmen ts at McGil l. Ph ysic al educ ation was en gaged in a sh if t to  McGill expec tation s. 

Th er e  wer e  r eal c on str ain ts as well in th e 1990 s. R esearch gr an ts wer e bein g 
submitted, but at a ti me wh en l ess mon ey was avai lable due to th e austeri ty of th e 
govern men ts. N o  pr of essor h ad a len gth y  tr ac k r ec or d  of f un din g  succ ess to ac t as a 
men tor. Al so, n ew pr of essor s en ter ed th e un iver sity system dir ec tly fr om Ph.D.  pr ogr ams 

r ath er th an f oll owin g  post- doct or al tr ain in g, an expec tation in th e n ew millenn i um. 

It was c ommon in th e D epar tmen t dur in g th e 1 990 s to h ir e  session al lec tur er s an d 
delay f ull- time ten ur e tr ac k  appoin tmen ts due to budget r educ tion s. Session al lec tur er s 
wer e f ull - time appoin tmen ts but usually li mited to on e year. Th ey wer e less expen sive 
th an assistan t pr of essor s, an d th er e was n o  j ob c ommitmen t beyon d a year. Amon g 
th ese lec tur er s wer e Ban ville, Seidl, Sveistr up, an d Var daxis ( see Ch apter 11 ) .  Th ey 
taugh t wi th c on sider able en th usiasm but wer e typic ally c ompletin g  th eir own doc tor al 
pr ogr ams r ath er th an c on tri butin g  to th e public ation c oun t  of th e D epar tmen t. 
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Table 9.3 Department research funding,  publ ications, and scholarly presentations 
1 991 -1 995 (from Departmental Annual Reports) 

Product 

Total Research Funding 

Publ ications 

Scholarly Presentations 

1 990- 1 991  

$330,000 

1 9  

1 8  

1 99 1 - 1 992 1 992-1 993 1 993-1 994 1 994- 1 995 

$272 ,500 $ 1 80,000 $ 1 7 1 . 793 $80 ,091 

1 2  7 8 1 2  

1 4  1 6  2 1  19  

Strategic Planning-Doing More with Less 

Principal Johnston stepped down after 15 years at the helm of McGill and was replaced in 
1994 by Dr. Bernard Shapiro, a McGill graduate from 1956. Principal Shapiro's inaugural 
address spoke of choices that would have to be made in light of the fi scal challenges. 
The McGill community would have to choose the areas in which we could be truly great 
and decide how we could re-imagine and re-invent teaching and research services as we 
simultaneously decreased costs and increase productivity. Choosing, he put forth, is also 
about letting go. This was the context of the Faculty of Education strategic planning exercise 
of 1995. 

A committee of Professors Downey, Perrault, Dyson , and Reid met almost weekly to 
plan for a strategic planning retreat in May of 1995. The mandate of the committee was to 
plan for more effective and efficient Department programs and professorial scholarship. This 
was part of the Faculty-wide strategic planning project and was a timely follow-up to the 
Cyclical Review Report. Staff were encouraged to think "outside the box" and place anything 
on the table for discussion, even ideas that might seem outrageous at fir st glance. A number 
of thoughtful recommendations and practices were adopted. 

In the realm of graduate studies, it was decided to reduce the program from 48 to 45 
credits and structurally align the thesis credits to match that of other Quebec univer sities, 
which would place the students in a more advantageous position to receive government 
funding. The graduate research methods course was cancelled, with students required 
to follow a comparable course in the Faculty of Education. This would reduce the overall 
workload of professors in the Department and thus provide more time for them to work 
with individual graduate students to reduce the time to graduate. From a purely financial 
standpoint, the government funded graduate students for 1 ½ years only, and thus the 
University 's desire to have master's students finish in two years made considerable sense. 
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Professors had traditionally handled much of the undergraduate student advising. In 
some cases, it was the undergraduate program director. Many graduates from the 1970s 
and 1980s recall with considerable fondness the assistance and support from Professor 
John Chomay ( Figure 9-3). For a short t ime after he departed in 1990, all professors 
were assigned 20 students for whom they had advising responsibilities. But as computer 
technology advanced (for example, using a thing called the World Wide Web !), it made sense 
to divorce undergraduate advis ing from professor workloads. Advising could be dealt with 
as effectively (more effectively?) by a non-academic person rather than a professor. At the 
same time in the 1990s, the personal computer essentially eliminated the need for traditional 
secretaries, who had typed hand-written notes from professors. Technology was rapidly 
changing how the Department went about its business. 

Figure 9-3: John Chomay was an effective student advisor 

At the undergraduate level , cyclical reviews had encouraged more science content 
and more talented students. Quite a radical recommendation resulted from the 1995 retreat. 
The Department proposed a four-year 120 credit undergraduate program, realizing that the 
knowledge base in the field had expanded exponentially in the previous 20-30 years , and it 
simply did not fit into a 90-credit package. The first two years would constitute a common 
core of courses for a ll students , who would then specialize in either teacher education 
or exercise science in years three and four. Unexpectedly, in a few months, the Quebec 
government would mandate that teacher preparation programs increase to four years. Rather 
timely indeed ! A 30-credit certificate program was also proposed by the Department to 
upgrade current teachers. It may seem odd that the Department was adding to its workload 
by advocating such a certificate while simultaneously realizing that it must increase its output 
in graduate education and research. However, the courses would be primarily taught during 
the summer by specialists from outside McGill, and overall it was considered to be a revenue 
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producing initiative. Seeking more talented students was attempted by increasing the minimal 
CEGEP average to gain entrance to the undergraduate program to 75%. 

Funding to faculties, and subsequently to departments, was largely based on student 
enrolment in courses. It was advantageous to have many students beyond those from the 
home department registered in a course. The Department decided to offer a course titled 
Nutrition and Wellness for the general student body, believing its content would be attractive 
as an optional course to many young students. In this case, Dr. David Montgomery assumed 
the teaching and attracted around 300 students. These were not Physical Education or 
Fitness Education students, but undergraduates from any faculty. In effect, this was a form 
of revenue production in a time of budget reduction. In this era, as one Vice- Principal so 
eloquently put it, what matters in terms of budget are "bums in the seats." 

The Department also explored ways to reduce expenditures in the physical activity 
courses, which increasingly were taught by part-time staff. It decided not to offer a course 
unless enrolment was at least 20. Although a larger than 20 : 1  student-to-professor ratio 
made no sense pedagogically, the number of optional physical activity courses was reduced 
to ensure a cap on registration of about 20. The role of advanced physical activity courses 
was also reconceptualised. Basketball 2 or Advanced Basketball, as they were titled over 
the years, were coaching-like courses, important for high school teachers. However, by 
the 1990s the National Coaching Certification Program (NCCP) had acquired 30 years 
of development and offered high quality preparation of coaches whose certificates of 
achievement were now required by many sport organizations. Within the University, it was 
also being recognized that a professional degree was only the starting gate of professional 
practice, not the end product . Graduates could never be prepared for all situations at a 
university, and the concept of personal responsibility for ongoing professional development 
was gaining acceptance. In the end, advanced physical activity courses were eliminated 
since coaching knowledge was available with the NCCP. 

Three courses were particularly expensive : summer activities, ski school, and first aid. 
Summer activities at Camp Nomin ingue were no longer considered central to a program 
preparing physical education teachers. Many of the skills were now covered in a 3-credit 
outdoor education course that occurred in Montreal and surrounding environments. Ski 
school was costly for a week of professional instruction and involved added administration 
compared to other courses. First aid had been a course in the program since the summer 
of 1912, and there remained a sense of obligation to offer a course if it was a program 
requirement. But organizations such as St. John 's Ambulance presented excellent and readily 

195 



9 - A Confusing Decade of Reduction and Growth 

available first aid and cardiopulmonary resuscitat ion courses. Therefore, since 1996 students 
in physical education or kinesiology have had to prove current certification in first aid and 
resuscitation courses before receiving their degrees, as is the case in physical therapy and 
medicine. Reluctant ly, for efficiency and cost, summer activities, ski school and first aid were 
cancelled as university courses. 

Another cost -saving measure was cancelling the exchange program that Professor 
Jennifer Wall had initiated with the Chelsea School of Human Movement in 1978. Again, this 
was done reluctantly, but resulted in a considerable administrative saving. Today the McGill 
Study Abroad program exists in conjunction with a number of universities around the globe. 

Among the strategic suggestions to improve the overall research in the Department were: 

1 . Encourage a closer link between the theses of the Master's students and the line of inquiry 
of each professor. 

2. Eliminate teaching for one professor per year. 
3. Include some professorial input into teaching timetables so that complete days are free from 

teaching responsibilities. 
4. Encourage collaborative research with colleagues in other McGill departments and external 

to McGill. 
5. Expect all faculty members to submit competitive grants to support their research ,  fund 

graduate students, and purchase laboratory equipment. 

The Department was not able to eliminate teaching for one professor per year, since 
it had downsized to 9 full-time professors by the end of the 1990s. But it reaffirmed the 
expectation that research funding was primarily a responsibility of individual professors. The 
strategic planning was also forward-looking as it proposed more collaborative research. With 
health research initiatives, Departmental expertise could contribute to larger research projects 
that were impossible without input from a variety of experts. This would be facilitated by the 
Seagram Sport Science Centre. 

The Seagram Sport Science Centre (SSSC) 

Planning for a sport science centre started with Ted Wall while he was Chairperson of the 
Department in 1989. He highlighted Canadian initiatives such as the Canadian Fitness Survey 
( 198 1) and the Coaching Association of Canada to demonstrate that Canadians were being 
encouraged to assume personal responsibility for their health and wellbeing. This touched 
several units at McGill and it was timely to provide a multi-disciplinary centre to explore 
factors associated with physical fitness and athletic performance. The responsibilities of 
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the centre would be to facilitate research, promote education, and provide service to the 
community. 

As noted earlier, it took almost 1 O years to move from a student referendum to elevate 
student fees for expansion of the Currie Gymnasium, to construction. By the early 1990s, 
students were beginning to exert pressure on the University to use the money that had 
been accumulating with no evidence of new facilities. This led to phase one, the new 8-lane 
swimming pool. Seagram's Foundation had already donated $ 1  million for a sport science 
centre, and the Department of Physical Education suggested that the centre should be 
built above the swimming pool. September 14, 1 993, was a significant day when the 6,000 
square foot SSSC opened. It was a complex of four distinct labs that were earmarked for 
biomechanics, exercise physiology, and sport and motor performance. It also included the 
sport medicine clinic of the Department of Athletics and Recreation. The SSSC was a joint 
project of the Faculties of Education and Medicine, with the first co-directors being Dr. David 
Montgomery and Dr. Eric Lenczner. The Tomlinson Fieldhouse was opened the next year. 

The lab designed for psychology of motor performance and learning was immediately used 
by Dr. Dan Marisi, who was conducting research with motor sport racers. He and his colleagues 
were attempting to describe and understand the factors associated with success on the race 
track, whether physical ( Figure 9-4) or psychological (Figure 9-5). The lab for exercise physiology 
. immediately sought accreditation from Sport Canada as an elite athlete assessment centre. In 
part, this involved a site visit by athletes with known physical statistics and national assessment 
administrators. Essentially, the SSSC personnel had to demonstrate the ability to use a battery 
of tests and produce the same results as had been generated in other labs once accredited. 
National teams could arrange to have their athletes assessed in the SSSC. This generated 
some minor income for the Department and useful experience for students who were trained to 
administer the tests. Dr. David Montgomery had the physical fitness assessment contract with the 
Montreal Canadiens hockey team for over 20 years, and their assessment also generated some 
funds and positive media reports for the Department. 

As the new millennium approached, the SSSC was developing a focus on ice hockey, 
and a skating treadmill was purchased to explore its efficiency as an assessment tool for 
hockey players. Another lab of the SSSC became home to a Hyperbaric Oxygen Chamber 
( Figure 9 -6), described in The McGill News as McGill's most expensive chair (Gagliardi, 
1998). It was a $250,000 enclosed chamber in which a person breathes 100% oxygen 
at higher than atmospheric pressure. There are a number of medical conditions for which 
it is accepted practice, such as carbon monoxide poisoning, and at that time there were 
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anec dotal re por ts of its effec tivene ss in tre atin g sof t tissue inj urie s  an d re duc in g  f atigue. 

Figure 9-4: Physiological testing 

Se ver al pr ofe ssion al spor t te ams use d hyper bar ic oxygen ther apy an d c laime d positi ve 
re sults. Dr. Mon tgomer y, as a scien tist in tere ste d  in e lite athle te s, was e ager to asse ss the 
tr uthf ulne ss of the cl ai ms. At the time, there was also gre at in tere st in thi s f or m  of ther apy 
in cere br al pal sy. It was an e xpen sive tre atmen t, an d he alth author itie s nee de d  e vidence f or 
its effec tivene ss bef ore the y would pre scr ibe an d pay f or this tre atmen t. Aide d by a gif t  fr om 

J ohn an d Pattie Cle ghorn the c hamber was in stalle d  an d the re se arc h be gan .  To asse ss 
the impac t on cere br al palsy, a gr an t of about $1 million fr om the Q ue bec govern men t was 
obtaine d by Dr. Mon tgomer y an d se ver al me dic al c ol le ague s  acr oss the pr ovince. It was a 
good e xample of multi- di sc iplin ar y c ollabor ative re se arc h. When the c lin ic al tr ial had been 

c omple te d, hyper baric oxygen ther apy was f oun d  n ot to positivel y alter cere br al palsy. The 
en thusi asm fr om the athle tic c ommun ity had soure d, an d when Dr. Mon tgomer y sudden ly 
passe d away, the c hamber was sold an d the lab space was turne d over to a ne w re se arc her, 
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Dr. Paul Stapley. Without the SSSC,  the hyperbaric story would not have been possible , 
even if , in retrospect , the therapy was not effective. The SSSC was a needed boost for 
growth in Department scholarship , and it continues to be home for four different labs. In 
addition , the fourth floor lab that was built in the 1970 west wing expansion had become 
the biomechanics lab. In the next chapter, changes that led to two additional labs will be 
sketched. Chapter 12 will describe the research questions being pursued by current faculty 
members in these labs. 

Figure 9-5: Psychological testing 

The Return ot the Four-�ear Program 

The four-year undergraduate physical education teacher preparation program had closed 
after students graduated from it in 1 972. That group had entered McGill directly from Quebec 
high schools after grade 1 1 . It was replaced with a post-CEGEP three-year degree program , 
which remained until 1 998, when another four-year specialist program began. 
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Figure 9-6: Hyperbaric Chamber 

Th e n ew f our- year pr ogr am was n ec essar y f or two maj or r eason s. Fir st, th e 
govern men t  wan ted th e un der gr aduate pr ogr ams to inc lude 700 h our s of fi eld experi enc e, or 
pr ac tic e teachin g as i t  h ad been tr adi ti on ally ti tled. Pr evi ously, educ ati on gr aduates would be 

hir ed by a sch ool boar d but technic al ly wer e on pr obati on in a sch ool un ti l th ey succ essf ul ly 
c ompleted two year s of teachin g. Th er e  wer e pr oc edur es to demon str ate teachin g succ ess 
an d j ustific ati on th at a per man en t teachin g c er tific ate was warr an ted. Wi th th e 700 h our s 
of fi eld experi enc e, i t  was ar gued th at th e pr obati on peri od would n o  lon ger be n ec essary. 

Suppor t  f or th i s  ch an ge c ame fr om ar gumen ts th at teach er experti se was an on goin g aff air 
th at exten ded much beyon d two year s, th at teach er s  woul d be expec ted to pr ogr ess at 
diff er en t r ates, an d th at pr of essi on al developmen t over man y year s must be inc ulc ated in 
every teach er. H enc e, a specific n umber of pr obati on year s made li ttle sen se. 

Th e sec on d r eason f or a 4- year pro gr am was th at th e Min i stry of Educ ati on an d sch ool 
boar ds wan ted teach er s  to be c er tifi ed in two subj ec t  ar eas. Thi s c ould on ly occ ur wi th 
an addi ti on al year in uni ver si ty to obtain th e c our ses in ,  f or example, ch emi stry. Speci ali st 
teachin g c er tific ati on in ph ysic al educ ati on would c on tin ue to be i ssued at both elemen tary 
an d sec on dary l evel s, but th e sec on d  subj ec t  c er tific ate was r estric ted to on e level on ly. Th e 
thr ee poten ti al subj ec ts at th e elemen tary l evel wer e mor al an d r eli gi ous educ ati on , art s, or 
soci al sci enc e. F or th ose wh o opted f or th e sec on d subj ec t  at th e h i gh sch ool level, th ey 

c ould sel ec t fr om mor al educ ati on , gen er al sci enc e, bi ology, ch emi stry, ph ysic s, geogr aph y, 
h i story, an d voc ati on al educ ati on . Th e r eali ty in Q uebec sch ools was th at an in di vi dual h ad to 
be a c er tifi ed teach er, but n ot n ec essari ly c er tifi ed in th e subj ec t  h e/ sh e  was teachin g. Thi s 

ch an ge was moti vated by th e desir e to h ave mor e teach er s  c er tifi ed in th e subj ec t matter 
th ey wer e teach in g. 
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Table 9.4 outlines the four-year program. All courses are three credits unless noted 
otherwise. While this program provided the Department with the opportunity to modify and 
perhaps add content in physica l education, the extra year and 30 credits were essentially 
spoken for with the second subject and the increase in the field experience. 

Table 9.4: Four-year physical education undergraduate program 1 998 

Physical Education Theory Ski l l  and Technique Courses 

Structural anatomy 434-205 Required (all are one credit) 
Biomechanics of human movement 434-206 Rhythmic activities 434-202 
Evaluation of human performance 434-207 Educational gymnastics 434-2 1 0 
Motor development 434-261 Aquatics 434-2 1 3 
Homeostatic physiology 434-33 1 Basketball 434-2 1 4  
Ergo-physiology 434-39 1 Gymnastics 434-2 1 6  
Nutrition and wellness 434-392 Track & Field 434-2 1 7  
Psychology of motor performance 434-492 Volleyball 434-2 1 8  
Adapted physical activity 434-496 Basic games 434-223 
Social psychology of sport 434-498 Badminton 434-226 

Softball 434-236 
Dance 434-243 

One of Soccer or Field Hockey 
6 other electives 

Minor in a second subject Foundation Courses 

21 credits Required 
Policy issues in Quebec Education 4 1 1 -405 
Educational Psychology 4 1 6-300 

One of : 
Philosophical foundations 423-400 
or Philosophy of Catholic education 4 1 5-398 

Pedagog ical courses Pedagog ical support courses 

Physical education methods 434-342 One multicultural course 
Physical education pedagogy 434-442 One media, technology course 
Curriculum development 434-494 

Field experiences Elective courses 

First year (Elementary level) 435-246 6 credits 
Second year (Secondary level) 435-374 
Third year (Elementary level) 435-348 (6 er) 
Fourth year (Secondary level) 435-478 (6 er) 
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The physical activity courses and field experiences were 15% each of the overa ll 
program. The field experiences were certainly longer than the previous program with the 
requirement of 700 hours. However, the percentage of time devoted to in-school practice 
changed only from 13% in the three-year program to 15% in the 1998 program. There was 
less variety of physical activity courses available to students in the new program, in part, 
because the advanced/coaching courses had been canceled. Also, only 6 credits of the 
18 required in skills and techniques were optional. This was a reduction from the previous 
program and permitted greater ease with course scheduling and ensuring 20 registrants per 
course. 

The idea of having physical education specialists certified in an additional subject was 
logical in a public school context. Degree students in the 1960s followed a second course 
in which they were certified, and the secondary two-subject option program in the 1980s 
and 1 990s was popu lar. The primary difficulty with the new four-year 1998 program was 
that universities had enormous problems in creating schedules that permitted students 
to simultaneously pursue physical education, arts, and sciences courses. The McGil l 
Department of Physical Education managed it but w ith less flexib ility in the second subject 
options than was intended. This four-year program was short-lived, and would be replaced 
early in the new century with a program designed to drastically reform Quebec schools, to an 
extent that almost matched the Parent Commission changes. 

Budget cuts, strategic planning, loss of faculty members, redefining Department business 
procedures, and slower than desired growth in research and scholarship were ongoing 
challenges in the 1990s. The Department had 13 full-time faculty members in the mid- 1980s 
but only n ine by 2000. Perhaps the Department was fortunate to have survived. As Pr incipal 
Johnston predicted, growth would continue despite diminishing monies from the provincial 
government. Personal computers and network technology increased efficiencies, the SSSC 
opened, registration in courses remained strong or increased, a new undergraduate program 
began, equipment for labs was purchased, and research grants were sought by all faculty 
members. The USA Surgeon General 's Report on phys ica l activity in 1996 reaffirmed what 
many professionals in the field already knew : regular physical activity was good for your 
health. This was no longer a claim but a scientifically document fact. It augured well for 
the fields of physical education and kinesiology. The next decade would witness a shift of 
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Depar tment emphasis toward k inesiology, as the teac her educ ation program in physic al 
educ ation would be restric ted in siz e by the Q uebec government. 

As the year 2000 began, there were sti l l  def ici ts at McGill and depar tment budget 
reduc ti ons, and some long seN ing Depar tment members were about to retire. There were 
also si gns of renewed growth in researc h inf rastruc ture f rom governments, new monies 
and i ni tiati ves to advanc e researc h, and greater public rec ognition of the impor tanc e of 
physic al ac tivity as preventative medic ine, and as c omponent in health. Cautious optimism 
was apparent, even if it woul d tak e fi ve years or so to move beyond nine depar tment f ac ulty 
members.n 

Notes 
1 .  Lab space was not a problem when the Seagram Sport Science Centre was finally opened in the fall of 1 993 . 

However, much of the cyclical review report was written before it was certain that the centre would become a 
reality. 
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The Best ot Times 

possibility of a date -related worldwide computer crash in the year 2000 was 
eh discussed in 1999 as some predicted a universal system collapse and the 
rific outcomes that might result, from scrambled airline signals to lost records 

of money in banks. The scare of Y2K, as it became titled , was perhaps a metaphor for the 
dependency upon technology that exists today, but without dire consequences. Advances in 
technology from 2000-20 12 would be extraordinary with YouTube, Facebook, Twitter, texting, 
and iPads making their impact on teaching, research, and student life. As the year 2000 
entered without incident, the number of full-time students at McGill was 22,000. 

The financial difficulties of the 1990s were not behind the university or Principa l Shapiro ; 
budget reductions remained, but they became less severe. On a more optimistic note, 
governments soon claimed triumphantly that their budgets were balanced and deficits were 
being trimmed. They also admitted, as Principals and Presidents of universities had been 
telling them, that Canada was losing ground to other countries with regard to spending 
and promotion of research. The infrastructure in universities was old, and an infusion of 
competitive research funds was crucial. Change was coming. There were also predictions 
that health research would become a priority, which it did, something that was encouraging 
to kinesiologists and physical educators. 

Within McGill, as in many other universities, there was anticipation of a significant 
turnover in staff within 10 years, with retirements of a large cohort of professors hired in 
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the 1970s. McGil l expected 100 staff to be hired each year for 10 years. This would add 
1 000 new faces to the complement of 1550 faculty at the University, that is, two out of 
three professors would be "new" (Masi, 2006). These pred ictions mirrored the reality in the 
Department of Physical Education where four faculty members were nearing retirement age 
in 2000. The year 20 12 would find only three members of staff hired prior to 2000. 

The staff had shrunk in size from 13 to 9 full-time faculty members by 1999 when 
Helene Perrault became the second female leader of the Department. Or. Perrault crafted 
a vision for the Department that involved many changes : the incorporation of Kinesiology 
into the department name, a greater emphasis on faculty research and scholarly activities, 
collaborations with experts from other domains, more opportunities for graduate student 
retention and funding, and a strategic growth plan in areas such as health, exercise, and 
physical activity. Her vision coincided with many of the initiatives that were also being 
launched across other departments in the University and a number of new opportunities 
available through federal and provincial governments. In time, Dr. Perrault would become an 
Associate Provost of McG ill, and currently is Dean of Education. 

New Opportunities 

A number of initiatives from federal and provincial governments, as well as McGill itself, 
would attempt to redress the sorry state of research support that existed in Canada at the 
end of the 20th century. These included the Canadian Foundation for Innovation, Canadian 
Research Chairs program, McGi ll's James McGill and William Dawson Scholars, and the 
provincial Chercheurs-Boursiers Awards from the Fonds de recherche Sante - Quebec 
( FRSO). The Department benefitted greatly from these programs. 

The Canadian Foundation for Innovation (CF I ) program was initiated to respond 
to the need of improving the infrastructure for research, that is, e quipment, bricks, 
plumbing, and painting. The competition was launched in 1999. More formally, it funds 
"state-of-the-art equipment, laboratories, databases, specimens, scientific collections, 
computer hardware and software, communications linkages, and buildings necessary 
to conduct leading-edge research" (Canadian Foundation for Innovation website, 
retrieved August 10, 20 12, italics added). The C F !  is awarded to universities and covers 
40 percent of the cost of a particular project, with the remaining 60 percent derived 
from other partners such as the university itself or an affiliated institution, company, or 
individual phi lanthropist. 
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CFI  projects must align with university objectives and the Department was pleased when 
( 1) health and safety, (2) cognitive, biological, and behavioural neurosciences, and (3) integrative 
systems biology were identified by McGill as main themes for collaborative, inter-faculty, and 
inter-disciplinary research (Masi, 2006). While a CF I  award is technically awarded to the university, 
it begins with creative ideas from individuals or groups. Successful CF I  funding has been received 
by Department Professors Stapley, Cote, Taivassalo, Rassier, and Hepple. 

The Canadian Research Chairs (CRC) program also began in 2000 as a means "to attract 
and retain some of the world's most accomplished and promising minds" (Canadian Research 
Chairs website, retrieved August 10, 2012). It is at the centre of a national strategy to make 
Canada one of the leading countries in the world in research and development. A Tier 1 CRC is 
for an outstanding researcher while a Tier 2 is for exceptional emerging researchers. McGill had 
an allotment of 160 such chairs which have been used to attract outstanding researchers from 
across the globe (Masi, 2006). Currently, Dr. Ross Andersen is a Tier 1 CRC within K inesiology 
and Physical Education. 

McGill created internal programs to parallel the CRC. The titles of James McGill and 
William Dawson Scholar were designed to retain outstanding professors already employed by 
the University, not to attract new stars. The number of internal scholars matches the number of 
CRC chairs. The James McGill Scholar is an award for the more accomplished scientist, while the 
Dawson provides support and recognition for excellent but younger individuals. Dr. Dilson Rassier 
and Dr. Dennis Jensen are currently William Dawson Scholars in the Department. 

The Chercheurs-Boursiers Awards ( FRSQ), like the Canadian Research Chairs program, 
has senior and junior levels. The FRSQ is the provincial funding agency that plans the 
development of health research. Thus, it is a body to which researchers in Kinesiology and 
Physical Education specialists often apply for funding of their research. The Chercheurs-Boursiers 
program within the FRSQ provides four-year salary awards at both junior and senior levels. In 
the junior program there are two tiers. If the junior 1 recipient demonstrates excellent research 
growth over the four years, he/she can receive junior 2 support for an additional four years. The 
junior award is for scientists with potential for having an international impact, while the already 
accomplished scholar would attract a senior award. Department members who have held these 
awards over the last 12 years are Professors Stapley, Cote, Taivassalo, and Rassier. 

The awards described provide much needed change to the physical environment and 
access to equipment (e.g. CF I) but also support the researcher by providing release from 
teaching duties (e.g. CRC, Chercheurs -Boursiers Awards James, and McGill and William 
Dawson Scholars). With such assistance, professors are expected, of course, to compete 
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successfu lly for operating grants for their labs and establish a high level of productivity. 
Salary awards such as the Chercheurs-Boursiers are made to the university to ensure that 
the candidates spend at least 75% of their workload in research. In some universities, it 
is possible for recipients of a CRC, for example, to be exempt from all teaching. McGill 
has always insisted that its most senior and accomplished scientists also engage in 
some teaching, and not only in small graduate courses . It takes pride in asserting that the 
academic stars also share their knowledge and insights in undergraduate courses, including 
introductory ones ( Masi, 2006) .  

There have also been new opportunities in teaching and learning spearheaded by 
McGill since 2000. Teaching and Learning Services assists units to create and support 
innovative learning environments which are pedagogically sound (Teaching and Learning 
Services website, retrieved August 24, 20 1 2). In seminars, workshops, and on-line 
presentations, professorial and TA assistance is provided in a wide range of areas including 
course design, eva luation, and teaching strategies. One initiative provides each professor 
with a laptop that can be used in all university classrooms. Technological advances can be 
exploited, such as YouTube, in which lectures, debates, or news footage from around the 
world can be shared with a class prior to discussion. The technologica l revolution played a 
significant role in the closing of the AS.Lamb reading room in 2000. The books were moved 
to the Faculty of Education library and half of the space became the A.S Lamb Learning 
Centre in September 2003, replete w ith computers stations. How will personal laptop 
computers, which are now owned by so many students, and hand-held computers affect the 
future teaching and learning environment at McGill ? 

whafs the 5ig Deal about Kinesiolo�? 

In the first program of physical education in 1 9 1 2, kinesiology was included as one of the 
subject domains. In Chapter 3, it was noted that kinesiology referred to biomechanics and 
this interpretation remained for decades into the 20th century. But in 2002 the Department 
decided to change its name to Kinesiology and Physical Education, and this did not refer to 
Biomechanics and Physical Education! 

Physical education typically refers to education in physical activity of ch ildren and 
adolescents in schools. Programs may have emphasized the physica l (e.g . Strathcona Trust 
Program or physical fitness) or education through the physical (e.g. Lamb and Cartwright 
notions of sportsmanship and social values), but physical education was the stuff of the 
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sc hool system. M any of our alumni have dedic ated their pr ofessi onal li ves to thi s noble 
mi ssi on. In hi gher educ ati on, Depar tments of Physic al Educ ati on were c reated to prepar e 
young women and men to bec ome teac hers. Acq ui ri ng professi onal ski lls to use as a 
teac her was the pri mary emphasi s i n  uni ver si ty di plomas or undergr aduate degrees. 

The term physic al educ ati on, as a professi onal di sti nc ti on, served the fi eld very well 
for many years. In the late 1960 s, however, there was a gradual shi ft away from the 
teac her educ ati on model as the pri mar y, or only, professi onal emphasi s i n  uni ver si ty 
physic al educ ati on progr ams (Newell, 1990 a). In the 1970 s the baby boom was over, 
and the need for sc hool teac hers dec li ned at the same ti me as new professi onal 
emphases emerged. These professi onal and c li nic al fi elds i nc luded c oac hi ng, health 

c lub i nstr uc ti on, exerc i se therapy, c or porate fi tness, and athletic trai ni ng (Newell, 
1990 a). Physic al Educ ati on was perhaps not the best label to enc ompass these broad 
professi onal foci. 

Also, when i nter preted i n  the usual c ontext of sc hool- based programs, physic al 
educ ati on was unable to acc ount for the breadth of the researc h q uesti ons bei ng posed by 
pr ofessors. Th e c urr ent r esearc h i nterests of Depart ment member s  are i nc luded i n  Chapter 

12. Some explor e molec ular musc le c ontrac ti on, mi toc hondri a, opti mizi ng perf ormanc e i n  
sport, and how the sensori motor system func ti ons i n  lear ni ng to c ontr ol movements. Physic al 
educ ati on di d not seem to be the best c ollec ti ve ter m for suc h work. 

In addi ti on, Henr y argued i n  1964 that physic al educ ati on was overly c onc er ned wi th 
professi onal pr ac tic e and should develop i ts di sci pli nes ( e. g. exerci se physi ology) .  J ames 

Br yant Conant, a for mer Pr esi dent of Harv ar d, had also sever ely c ri ticiz ed graduate degrees 
i n  physic al educ ati on i n  the USA as lac ki ng i n  ri gor (Z ei gler, 2000) . These forc es pr oduc ed 
si gni fic ant c hange i n  many uni versi ti es. Some, i nc ludi ng Water loo and Si mon Fraser i n  

Canada, abandoned the pr ofessi onal aspec ts of physic al educ ati on and teac her preparati on 
i n  the ear ly 1970 s to pursue di sci pli nary explorati ons of physic al ac ti vi ty and new pr ofessi onal 
outlets. M ore freq uently, as was the c ase at McGi ll, graduate programs wer e c reated along 
di sci pli nary li nes ( e. g. exerci se physi ology, bi omech anic s, and motor per formanc e) and new 
professi onal ar eas suc h as Fi tness Educ ati on began. Wi th these c hanges, many depar tments 
searc hed for new department nomenc lature, usually as a means to rec ogniz e the siz able 
di ver si ty i n  both di sci pli ne and professi onal di mensi ons i n  the fi eld, onc e si mply c alled 
physic al educ ati on. Li ttle c onsensus was appar ent i n  the early 1990 s as over 70 di ffer ent 
depart ment labels for physic al educ ati on were i denti fi ed i n  the USA (Newell, 1990 a). O ne c an 
only i magi ne the c haos i f  the Departments of Psyc hology or Physi ology had si ster uni ts i n  
other uni ver si ti es wi th so many uniq ue ti tles. 
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Newell ( 1990b) contributed to the debate and dialogue by advancing the logic that the 
label should flow from a discussion of the central focus of the field. He suggested physical 
activity was the key focus, while others proposed human movement. Sport science and 
exercise science were generally rejected as department titles because sport and exercise 
limited the movement forms of legitimate inquiry. Physica l activity sciences might have been 
the most truthful, but a field that had struggled for academic recognition for many years, 
some of it self- inflicted, needed an "ology. " Newell ( 1990b) posited five criteria for department 
names: representative of a field of study, intu itively meaningful in higher education, academic 
linkage, brevity, and uniqueness. In North America, kinesiology became a popular name for 
departments since it met the five criteria. The term "Human Movement" held sway in other 
areas of the world, such as Austra lia. 

In 2002, the Department of Kinesiology and Physical Education replaced the second 
Department of Physical Education. Kinesiology refers to a multidisciplinary field that studies 
human movement from cultural, psychological, mechanical, and biological perspectives. 
It is sufficiently broad to encompass the research conducted in the Department. Physical 
Education remained in the title because it accurately described the primary professional 
outcome of the program, that of preparing physical education teachers. 

Following Henry and Conant, improving the quality of discip line related research led to 
40 years of discipline specialization (Clark, 2008). Specialty conferences, journals, societies, 
doctoral and post-doctoral education were among the outcomes of this silo and bunker 
mentality (Kretchmar, 2008). The road to specialization was successfu l in producing young 
scholars who could publish in the best journals and could secure funding from the most 
competitive research grant competitions (Clark, 2008). For example, respiratory exercise 
physiologists would publish in the best respiratory physiology journals, not simply in the fine 
exercise physiology journals. In today's university environments, there is great emphasis 
on interdependency and collaboration as teams of researchers attempt to understand 
phenomenon, such as physical activity, from molecular to cultural levels (e.g. Hatfield , 2008). 
But each faculty member joins these collaborative teams with disciplinary expertise. 

The Times The� are A-Changing 

The four-year physical education program with certification in a second subject lasted 
only from 1998 to 2003, when it was replaced with a four-year program in physica l and 
health education. At first glance, the primary difference was replacing the second subject 
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certification with a health certification. As noted in Chapter 9, scheduling the second 
subject at universities had been extremely difficult. Health had traditionally been part of 
many physical education curricula, at least health topics related to school-aged children. 
Also, new research, already mentioned, had clearly demonstrated that regular physical 
activity reduced the risk of coronary heart disease, obesity, some forms of cancer, adult 
onset diabetes, and the side effects associated with Type 1 diabetes. Physical activity 
also contributed to positive psychological health and cognitive function. Thus, adding 
health to the undergraduate program made considerable sense. However, the Physical 
and Health Education program encompassed much more than merely inserting Health for 
a second-subject certification. 

The Physical and Health Education program was associated with the new vision 
of the Quebec Education Program ( Q E P), motivated, in part, to reduce the high school 
drop-out rates and to decentralize the school system. Emphasis on life-long learning, 
making personal choices, critical thinking, integrating learning into real situations, and 
assuming personal responsibility for learning were among the desired outcomes for the 
students. The student was placed squarely at the center of instruction and all school life. 
Teachers could no longer function only as transmitters of stable knowledge and values 
who assessed children prior to and at the end of a knowledge unit. Teachers were now 
conceived as transformative guides who helped students to co-construct meaning and 
understanding in our shared world. Educators were encouraged to recognize themselves 
as inheritors of culture and knowledge, but the culture and knowledge could have 
many viewpoints. Teachers should become critics who help students and themselves 
to understand assumptions and co-interpret culture. To achieve this new constructivist 
orientation of education, the Quebec teacher education programs were designed to 
develop 1 2  professional teaching exit competencies ( Martinet, Raymond, & Gauthier, 
200 1 ). The movement toward competency-based, professional teaching was initiated 
in university programs but was envisioned as continuing throughout each teacher's 
career. In other words, teacher development was a lifelong process, not a four-year set 
of courses at university. Table 1 0. 1  outlines the four-year Physical and Health Education 
program that began in 2003. 

Beyond new conceptualizations of professional competencies for teachers, 
curriculum areas for students were also reformed in the Q E P. There is a broad area of 
learning that identifies health as an overall objective for every student and the entire school. 
It is now expected that the whole school community take responsibility for all student health 
and well-being. Three related competencies are proposed for physical education. 
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Competency three is a penultimate exit competency and consists "simply" of healthy 
active living. Students graduating from the school system should have the skills, knowledge, 
and attitudes to engage in regular physical activity and, hence, be capable of reaping 
the health and social benefits so otten articulated by physical education and k inesiology 
professionals, noted at the beginning of this section. Competency one refers to individual 
activities, while competency two deals with activities having interactions w ith others. Learning 
and participating in cross-country skiing would be one way to satisfy competency one, while 
badminton would satisfy competency two. The OEP does not dictate that any specific activity 
must be included in the physical education curriculum -only that competency is obtained 
in both the individual and social/group activities so that healthy active liv ing can be realized. 
Traditionally, the foundation of many physical education programs were gymnastics, games, 
dance, track and field, and swimming, when facilities permitted. The three competencies 
are a very new way of looking at the physical education curriculum for elementary and 
secondary schools. With an emphasis on healthy active living, the importance of gymnastics 
and track and field can be critically analyzed. They have great historical importance, remain 
exciting activities for those who wish to pursue them at a competitive level, and may educate 
cit izens to be more informed sport spectators for the Olympics. However, beyond some of 
the running events in track and field, most adults do not find them particularly attractive as 
recreational/healthy active pursuits. Not many young adults seek out opportunit ies to throw 
the javelin or perform on the parallel bars! 

The OEP has much contemporary strength, such as embedding assessment within the 
teaching process and rejecting quantitative pre - and post -instruction measures. Discovery 
learning, tactical approaches for team concepts, and instructional models are proposed 
to lead instruction rather than skill technique and drill. It requires a new way of thinking, 
planning, and leading instruction. 

Two new courses related to health (Hea lth education and Physical activity and health) 
were added to the academic courses. In other courses, such as Curriculum development, 
course outlines were modified to embed health into the program more effectively. A course 
on the history of physical education, sport, and kinesiology (Historical perspectives) 
was added because the overall program lacked a voice from the humanit ies. During the 
consultation process, students and teachers informed the Department that dealing with 
challenging student behaviour was a significant issue in schools. Hence, the required 
course, Personality and Social Development, was included because it had a strong app lied 
behavioural analysis component. The field experiences represented 17% of the credits, and 
physical activity courses constituted 16%, negligible changes from the 1998 program 
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Table 1 0.1 : Four-year physical and health education undergraduate program 2003 (al l  
courses are 3 credits un less otherwise noted) 

Academic Components Physical Activ ity Courses 

Health education EDKP 204 Required (one credit unless otherwise noted) 
Biomechanics of human movement EDKP 206 Principles of Dance EDKP 254 (2 er) 
Evaluation in Physical Education EDKP 307 Aquatics EDKP 2 1 3 
Motor development EDKP 261 Basketball EDKP 2 1 4  
Anatomy & Physiology EDKP 293 Gymnastics EDKP 253 (2 er) 
Physical activity and health EDKP 330 Track & Field/Cross country EDKP 2 1 7  (2 er) 
Ergo-physiology EDKP 39 1 Volleyball EDKP 2 1 8  
Nutrition and wellness EDKP 292 Basic games EDKP 223 (2 er) 
Skill learning & expertise EDKP 393 Raquet sports EDKP 252 (2 er) 
Adapted physical activity EDKP 396 Soccer EDKP 233 
Historical perspectives EDKP 394 5 electives 
Sport psychology EDKP 498 

Foundation Courses 

Required 
Policy issues in Quebec Education EDEM 405 
Educational Psychology EDPE 300 
Philosophical foundations EDER 400 
Personality and social development EDPE 208 

Pedagogical courses Pedagogical support courses 

Physical education methods EDKP 342 One multicultural course 
Physical education pedagogy EDKP 442 One media, technology, computers and education 
Physical education curriculum course 

development EDKP 494 

Field experiences Elective courses 

First year (Elementary level) EDFE 246 1 8  credrts 
Second year (Secondary level) EDFE 373 
Third year EDFE 380 (7 er) 
Fourth year EDFE 480 (7 er) 

with the minor subject. Today, a course in research methods is part of the program, student 
assignments required accessing research literature, and there are some opportunities to 
engage in research with professors. The logic, of course, is that students should view the 
research enterprise as part of all learning, not restricted to graduate programs. 
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The need for ongoing professional deve lopment is part of the new QEP reform. The 
Assoc iation of Physical Educators of Quebec (AP EQ) conference is supported each year 
by the Department. To inculcate professionalism, the senior Physical and Health Education 
students are required to attend their November conference, usually held in the Curr_ie Gym. 
A highlight is the Jennifer Wall Lecture, which attracts a world-class expert in school-based 
physica l education ( Figure 10- 1  ). The first Wall Lecture was delivered by Dr. Judith Rink in 
March 2005 . For the past 1 O years, Dr. Gordon Bloom and Dr. William Harvey have been the 
McGill Department of Kinesiology and Physical Education liaisons with AP EQ. 

Figure 10-1: Jennifer Wall Lecture 2010. (L-R) Billy HaNey, Grodon Oliver, Krista Smeltzer, 
Mary O'Sullivan (lecturer), Dean Helene Perrault , Gordon Bloom, Greg Reid 

"Skills and Techniques" had been the title for specific sport, dance, and games courses 
offered in the physical education program s ince 197 1. In 2003 they became "Physical 
Activities." One reason for this change was to underscore the philosophy toward healthy 
active living inherent in the new Quebec curriculum. Perhaps not a great deal of skill is 
necessary to live actively. In addition, the Teaching Games for Understanding movement laid 
claims that individua l and team strategies can be developed through small group games, 
and this should be presented before skill deve lopment (Bunker & Thorpe, 1986). The skills 
and drills approach, which attempts to have all learners performing identical movements, 
was losing advocates. In addition, some of the physical activities became 2-credit courses 
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when justified by the amount of content. This had a desirable effect of requiring fewer part ­
time instructors who need to be co-ordinated with major points of emphasis presented 
in pedagogical courses. The Department was very much aware of the challenges for the 
students if pedagogical courses presented a message that was contrary to experiences in 
the physical activity courses. There were few full-time staff teaching physical activity courses 
in 2003, and there are none in 201 2. 

In the late 1990s, the Provincial government set quotas for numbers of graduates of 
education programs based on need predictions in Quebec. McGill's number for Physical and 
Health Education was 40. Table 10.2 outlines the number of graduates in the last 10 years 
in the teaching program. In some years, more than 40 students were put forth by McGill to 
Quebec authorities, and, thankfully, all received teacher certification. In 20 1 2  the Department 
is very close to the quota, and 40 is a number that the Department feels it can deal with 
efficiently. 

Table 1 0.2: Number of graduates in  the three undergraduate programs 2003-201 2 

Physical and Health Education B .Ed .  Kinesio logy B.Sc.  Kinesiology Grand Total 

M F Total M F Total M F Total 

2003 1 4  22 36 8 1 8  26 62 

2004 1 8  20 38 7 25 32 70 

2005 1 4  2 1  35 1 6  22 38 72 

2006 1 2  23 35 1 0  27  37  5 1 0  1 5  87 

2007 1 5  36 5 1  7 6 1 3  1 3  23 36 1 00 

2008 1 9  24 53 1 0 1 1 6  25 4 1  95 

2009 1 5  25 40 0 1 1 7 1 7  24 65 

201 0  25 1 9  44 0 0 0 22 36 58 1 02 

201 1 1 8  23 4 1  0 0 0 1 7  29 46 87 

201 2 2 1  18  39 0 0 0 1 7  39 56 95 

The Second 5 .Sc. Program 

The Fitness Education undergraduate program had been created in the 1 980s during the 
fitness boom and was broadened in 1999 as Kinesiology to attract students for careers 
in f itness, wellness, coaching, and personal training. Student enrolment in Fitness 

215 



10 - The E>est ot Ti mes 

Education had hovered around 35 across all three years in the early 1990s (see Table 
9. 1 in Chapter 9) but grew to about 35 graduates per year as Kinesiology in the years 
2002 -2005 (Department Annua l Reports; Table 10.2). There was clearly a niche for 
such a program. However, the students informed the Department that they desired 
access to a wider variety of courses at McGill and viewed K inesiology as a stepping 
stone for physical and occupational therapy and medicine. Because the Fitness 
Education and Kinesiology programs had been fashioned after the Physical Education 
program, there was substantial time devoted to field experiences and physical activity 
courses. These were not always necessary according to the students consulted via 
focus groups and surveys. In addition, the entrance re quirement was any C EGEP  
diploma , not a specialization i n  science. 

An undergraduate B. Ed. degree in Kinesiology was a very odd combination 
indeed. Kinesiology, as the scientific study of human movement from multidisciplinary 
perspectives , results in B. Kin. or B.Sc. degrees at most other universities. The 
optional courses required by the students and their career aspirations led to a logical 
but significant conclusion. It was time to heed a recommendation from the first 
cyclical review and re quire students in Kinesiology to possess a science dip loma 
from CEG EP. This would enable them to follow courses in the Faculty of Science 
and the content of Department offerings could reflect a strong science background. 
Also, graduates should be awarded a B.Sc. degree. In the first cyclical review, it had 
been proposed that Fitness Education students be required to possess a science 
diploma, but this was rejected by the Department because of the perceived difficulty 
of teaching stud ents from two different C EG EP streams. The time was now ripe, 
however, to propose a degree in Kinesiology in which its students wou ld enjoy full 
access to other science programs at McGill , and th is would necessitate a C EG EP 
science background. 

A freshmen class was admitted in 2004 to a new three-year B.Sc. in Kinesiology 
program that re quired a science C EG EP diploma. Students outside the province 
could be admitted to a year of prere quisite courses, called the Science Freshman 
program, as was the case for any student who desired to study physiology, cell 
biology, or neuroscience. The year is spent taking courses outside the Department 
and, with some variations, includes at least two post-high school level courses in 
biology, chemistry, physics, and calculus. The degree program, outlined in Table 10.3, 
was totally reconceived to reflect B.Sc. degrees elsewhere at McGill. There were three 
options within the Department's second B.Sc. degree : General, Applied, or Honours. 
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In a nutshell, all Kinesiology students had a common set of re quired courses in 
the Department of Kinesiology and Physical Education and complementary courses 
in anatomy, physiology and statistics. The Applied student stream was designed 
for those who sought employment in the fitness and wellness arena and, therefore, 
included 18 credits with professional outcomes. Cha irperson, Dr. Ted M ilner, who 
assumed leadership in 2008 felt the Applied stream lacked focus and initiated a 
program revision. It has become a Clinical Exercise Practice program which holds 
much promise. Currently under revie w at McGill, the program wil l provide students 
with the competencies and practical experience to pass examinations and qualify 
for accreditation as a Certified Exercise Physiologist by the Canadian Society for 
Exercise Physiology or as a Clinical Exercise Specialist by the Ame rican College of 
Sports Medicine. The Honours program was created for those who obtained a CG PA 
of 3. 30 after two years and desired a research experience. Initially the Honours 
students were re quired to complete only a 3-credit research project. This is currently 
a 9-credits package (over two courses). Many of these students manage to present 
their research at scientific meetings and publish in academic journals. The General 
Kinesiology program had the most elective credits at 30, intentionally perm itting and 
encouraging pursuit of minor programs else where in the University. It was anticipated 
that physiology, psychology, nutrition, and management might be popular, but 
course-work in languages, history, economics, or art were possible as well. 

The first 1 1  students to receive the B.Sc. Kinesiology degree were Adrian 
Albu, Marianne Champagne, Vanessa Grutman, Siobhan Hopkins, Bradley Ja wl, 
Alia Karmali, William Lee-Shanok, Daniel Marcjak, Patrice Mason, and Judith 
Richardson. The Kinesiology program has grown, with an average of 44 graduates 
in the last 6 years (Table 10.2). In 2007 it was accredited for seven years by the 
Canadian Council of University Physical Education and Kinesiology Administrators. 
To reach out to a wider McGill, a minor program in Kinesiology for science students 
was created in 2005. This is a 24-credit program, which has attracted students 
primarily from anatomy and cell biology, physiology, and neuroscience, and extends 
the excitement of a field dealing with physical activity, health, and sport to a wider 
youthful audience. Also, Milner spearheaded the recognition of 15 Kinesiology and 
Physical Education courses by the Faculty of Science as electives in their programs. 
The minor kinesiology program and acceptance of courses as science electives, and 
research collaborations, integrates the Department into the wider University, rather 
than remaining as a rather isolated entity. 
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Table 1 0.3: Three-year kinesiology undergraduate program: General , Applied, & 
Honours 2004 (al l  courses are 3 cred its unless otherwise noted) 

Requ i red Cou rses 
Biomechanics of human movement 
Motor development 
Nutrition and wellness 
Physical activity and health 
Ergo-physiology 
Ski l l  learning and expertise 
Adapted physical activity 
Historical perspectives 
Research methods 
Exercise pathophysiology 1 
Scientific principles of athletic training 
Sport psychology 

Appl ied Ki nesiolog y 
1 8  credits from the following: 

Weight training ( 1 )  
Physical activity leadership 
Physical activity appraisal ( 1 )  
Practicum 1 (3) 
Racquet sports (2) 
Principles of dance (2) 
Athletic injuries 

Ge ne ra l  Ki nesio log y 
9 credrts from the following: 

218 

Weight training (1 ) 
Physical activity leadership 
Dance and fitness (1 ) 
Physical activity appraisal ( 1 )  
Practicum 1 (3) 
Advanced Biomechanics 
Athletic injuries 
Practicum 2 
Ergonomics 
Exercise metabolism 
Physical activity and aging 
Motor development 2 

(Continued on next page) 

EDKP 206 
EDKP 26 1 
EDKP 292 
EDKP 330 
EDKP 39 1 
EDKP 393 
EDKP 396 
EDKP 394 
EDKP 443 
EDKP 485 
EDKP 495 
EDKP 498 

EDKP 200 
EDKP 20 1 
EDKP 249 
EDKP 250 
EDKP 252 
EDKP 254 
EDKP 31 1 

EDKP 200 
EDKP 201 
EDKP 244 
EDKP 249 
EDKP 250 
EDKP 303 
EDKP 31 1 
EDKP 350 
EDKP 444 
EDKP 445 
EDKP 446 
EDKP 447 

Com pleme ntary Cou rses 
Systemic anatomy or equivalent ANAT 2 1 4  
One of the following: 

Anatomy/l imbs and back (4) ANAT 3 1 5  
Structural anatomy EDKP 

One set of the following: 
Human physiology: Control systems AND 
Human physiology: Body functions 
OR 
Mammalian physiology 1 AND 
Mammalian physiology 2 

One of the following: 
Biometry BIOL 373 
Principles of statistics MATH 203 
Statistics 1 MGCR 27 1  
Introduction to  psychological statistics PSYC 204 
Statistics in social sciences SOCI 350 

Practicum 2 EDKP 350 
Practicum 3 EDKP 450 
Personal trainer practicum EDKP 451 
Fitness and lifestyle consulting EDKP 452 
Physiological assessment: sport EDKP 553 

E lective courses: 
21 credits 

Exercise and health psychology EDKP 448 
Exercise pathophysiology 2 EDKP 449 
Practicum 3 EDKP 450 
Personal trainer practicum EDKP 451 
Frtness and lifestyle consulting EDKP 452 
Sport and society EDKP 505 
Physiological assessment: sport EDKP 553 
Biomechanical assessment EDKP 566 
Biomechanics instrumentation EDKP 568 

Elective Courses: 
30 credits 
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(Continued from previous page) 

Honou rs Kinesiology 
1 2  credits from the following 

Advanced Biomechanics 
Ergonomics 
Exercise metabolism 
Physical activity and aging 
Motor development 2 

EDKP 303 
EDKP 444 
EDKP 445 
EDKP 446 
EDKP 447 
EDKP 448 

Exercise pathophysiology 2 
Sport and society 
Physiological assessment: sport 
Biomechanical assessment 
Biomechanics instrumentation 

EDKP 449 
EDKP 505 
EDKP 553 
EDKP 566 
EDKP 568 

Exercise and health psychology 

New Kids on the Block 

Elective Courses: 
24 Credits 

The Department of Kinesiology and Physical Education reflected the massive 
turnover of staff evident at McGill after 2000. Helene Perrault began her 
tenure as Chairperson in 1999 with a staff of nine and in a few short years had 
commemorated the retirement of four long serving Department members : Jane 
Wardle, Ted Wall, Graham Neil, and Peggy Downey. In fact, the 200 3-2004 year 
began with only 8 full-t ime professors but with the hir ing process underway, 
which resulted in Paul Stapley joining the Department in the spring of 2004. 
Following Perrault, Chairpersons Greg Reid, Rene Turcotte, and Ted Milner, 
continued the transformation of staff. By 20 1 1-20 12, the Department could 
boast of 15 staff (Department Annual Report, 20 1 1-20 12), the highest number in its 
history and almost double the number in 8 years. Many on this group had expertise 
in the Kinesiology disciplines and joined the Department after postdoctoral training. 
Re quiring postdoctoral experience was new to the Department as it approached 
its centennial, but was a necessary change that ensured new hires possessed the 
necessary skills and experience to establish their research labs rapidly. 

Each ·new professor established a research program, secured funding, established 
his/her lab, attracted graduate students, and found a niche in teaching. Over a six-year 
period, the external research funding of the Department was admirable (Table 10.4). In 
the 20 1 1-20 12 academic year a total of $3,4 12,048 was secured, representing $220,000 
per capita funding (Department Annual Report, 20 1 1-20 12). 

Table 10.4 represents grants as principal investigators and co-investigators from 
agencies such as the Canadian Institutes for Health Research (C IHR), Natural Sciences and 
Engineering Research Council of Canada (NSERC), Social Sciences and Humanities 
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Table 1 0.4: Department External Funding per year from 2004-201 0 (from Department 

Annual Reports) 

Fund ing year Amount 
2004-2005 $1 ,380,536 

2005-2006 $2 ,009 ,322 

2006-2007 $5,042 ,380 

2007-2008 $1 ,551 ,678 

2008-2009 $4,385,000 

2009-20 1 0  $2 ,557 ,396 

Research Council of Canada (SSHRC), Sport Canada, Health Canada, Le progra mme 
Etablissement de nouveaux professeurs-chercheurs ( FQ RS C), National Institutes for 
Health (USA), and Fonds de la recherche en sante du Quebec ( F RSQ). 

The "best of ti mes" was also a product of McGill initiatives e manating fro m 
strategic planning, led by Principal Heather Munroe-B lu m and Provost Anthony 
Masi. For exa mple, in the do main of research, action 1.4. 1 in Strength, Forces, and 
Achievements ( Mas i, 2006) provides start-up funds for new professors to i mprove 
their chances of securing co mpetitive research grants. This was intended to have 
labs operational in short order after a professor's arrival. It was expected that 
research funds would subsequently be obtained by all professors, but the University 
was making an important contribution to the early success of this new group of 
professors. Start -up monies had existed previously but were unevenly available in 
the University. This is only one exe mplar of support from the University. With C F I  
monies available, renovations were possible that would not have been attainable in 
the 1990s. For exa mple, the transfor mation of the gy mnastics roo m, built in the west 
wing expansion of 1970, was converted into a two-tier state-of-the-art laboratory 
directed by CRC Dr. Ross Andersen. Alu mni might also reme mber the Turner Bone 
roo m adjacent to the Currie gy mnas iu m. It is now home to the Clinical Exercise and 
Respiratory Physiology Lab of Dr. Dennis Jensen. In 20 12, the Department is nicely 
housed. 

Table 10.5 lists the Department labs, and Figures 10-2- 10- 1 0 offer a glimpse of those 
facilities. Each current professor describes his or her research interests in Chapter 12. 
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Table 1 0.5: Laboratories in the Department of Kinesiology and Physical Education 

Laboratory Professor 

Muscle Aging Diagnostic Lab (MAD Lab) Dr. Russell Hepple 

Ice Hockey Research Group ( IHRG) Dr. David Pearsall & Dr. Rene Turcotte 

Clinical Exercise and Respiratory Dr. Dennis Jensen 
Physiology Lab (CERPL) 

Muscle Physiology and Biophysics Lab Dr. Dilson Rassier 

Occupational Biomechanics and Dr. Julie Cote 
Ergonomics Lab 

Sport Psychology Research Lab Dr. Gordon Bloom 

The McGill Health Promotion Lab Dr. Ross Andersen 

Choices in Health , Action , Motivation , Dr. William Harvey 
Pedagogy and Skills (CHAM PS) 
Physical Activity Lab 

Ml3 Lab (Lab for investigation of Dr. Tanja Taivassalo 
Mitochondrial impairment , 
impact and intervention) 

Neuromuscular Control Lab Dr. Theodore Milner 

The Last Word on the Graduate Program and Research 
Outcomes 

The f irst graduate program in the Department was a Master of Arts begun in 1 969. By the early 
2000s , it was clear that attracting students in Exercise Physiology and Biomechanics was difficult 
because the outcome was an M .A , not an M.Sc. It was perceived that moving onward for a 
Ph.D. in those areas would be hampered by the M.A. label . In November 2000, the Department 
put forth a motion to change the degree designation from an M.A. to a M.Sc. for Exercise 
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Figure 10-2: Ice Hockey Research Group, Dr. David Pearsall (left) and student (right) 

Ph ysiol ogy an d B iomech an ic s  studen ts. Th e M.A. n omenc latur e r emain ed f or A dapted 
Ph ysic al Ac tivity, Pedagogy, an d Sport Psych ol ogy an d Ph ysic al Ac tivity (Gr aduate Program 
h an dbook, 2003-2004). B y  2008, M otor Con tr ol an d L earn in g  h ad been added to th e 
speci alty ar eas in th e M.Sc., an d Sport an d Ex erc ise Psych ology was adopted as a more 

c on tempor ary n ame in lieu of Spor t  Psych ology an d Ph ysic al Ac tivi ty. 

Fr om 2002-201 2, th e M.A. h as been awar ded to 59 studen ts an d th e same n umber 
h ave r ec eived th e M.Sc. (Departmen t Gr aduate Rec or ds, A ugust, 20 1 2). Th e 1 980 s c yc lic al 

Figure 10-3: Neuromuscular control laboratory, Dr. Ted Milner (left) and student (right) 
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Figure 10-4: Ml3 lab, Dr. Tanja Taivassalo 

revi ews noted that students remai ned t oo long i n  the master' s prog ram. The averag e time 
for the master' s students to g raduate today is 2.5 years (Department Annual Report, 201 2). 

T he most sig ni fic ant c hang e in the g raduate prog ram in the last six years i s  the numb er of 
doc toral students, whic h has g rown from 3 to 19 (Depart ment Annual Report, 2011 -2012). 

Thi s was one of the g oals of Dr. Ted Mi lner, Chairperson from 2008-201 2. T he Depart ment of 
K inesiolog y  and Physic al Educ ati on c urrently has a doc toral prog ram that rivals or exc eeds 
the numb er of students in c omparab le physic al educ ation and ki nesi olog y Ph.D. prog rams 
ac ross Canada. Y et, the Department does not have a formal doc toral prog ram. Students and 
professors use the Ad Hoe route while disc ussions are ong oing wi th other units for an i nter­
di sc ipli nary health sc ienc e Ph.D. prog ram. 

A sig· nific ant award was i niti ated i n  J anuary of 20 1 2. Dean Perrault was proud to 
announc e that Dr. Steven Blair was the fi rst reci pient of the Bloomb erg-M anulife Priz e for 
promoting ac ti ve health researc h. It i nc ludes a fi nanc ial stipend to suppor t the indivi dual' s 
future researc h. Dr. Blai r presented lec ures in b oth T oronto and M ontreal as part of the priz e. 

F undi ng for g raduate students in Q ueb ec paled in c ompari son to O ntari o prior to 2000. 
McGill has provi ded more fi nanci al assistanc e to g raduate students i n  rec ent years, and 
Mi lner set g raduate fundi ng as one of hi s pri oriti es. He sig ni fic antly inc reased and g uaranteed 
Department support with money rec eived from Cherc heurs-Boursiers Awards, usually 
matc hed from g rants of professors. In 201 2, the fi rst Ph.D. Bloomb erg-M anulife doc toral 
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fe l l owsh ips were awar de d to Je ffre y Car on an d Maddy Purve s-Smith, wor th $22 ,500 e ac h. 
In 2006-2007, the fun din g for gr aduate studen ts was $284 ,720 , an d it almost double d to 
$536,088 by 2011 (De par tmen t Ann ual Re por ts, 2006-2007 an d 2011-201 2). 

Figure 1 0-5: Muscle Physiology and Biophysics Laboratory, technician Ivan Pavlov 

Figure 10.6 Sport Psychology Research Laboratory, Dr. Gordon Bloom speaking with coaches 

224 



From E>loomers to E>od� Mass I ndex 

Figure 1 0-7 :  Occupational Biomechanics and Ergonomics Laboratory 

Figure 10-8: McGill Health Promotion Laboratory 

All faculty members hired in the past 10 years have taken advantage of traditional and new 
research funding opportunities with considerable success (Table 10.4). Some have obtained 
teaching reduction awards. Most graduate students are now being funded appropriately. New 
laboratory space has been created and labs are efficient and productive. As expected, all of 
these factors have contributed to new levels of achievement. Table 10.5 provides some of the 
accomplishments in terms of scholarly presentations and publications of all Department members 
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over the past e igh t ye ar s. The se figure s are q ui te i mpre ssive and a gi ant ste p forwar d fr om 
c ompar able acc ounts in the 1980 s and 1 990 s (Ch apter s 8 and 9). The De part me nt goal 
of two pu bl ic ations a ye ar in the 1990 s h as bee n  me t re pe ate dly, and in the past two ye ar s 
the aver age nu mber of pu bl ic ations h as e xcee de d  3 and 4 re spec tive ly. The q uality of the 

j our nals h as bee n  very h igh as we ll. With additional doc tor al and post- doc tor al stude nts, 
the se fi gure s may incre ase. The ach ie ve me nts e vide nt in Ta ble 1 0.6 were aide d by ade pt 

h ir i ng, gover nme nt and U niver sity str ate gic planni ng, but also by pr ofe ssori al c ommitme nt. 
It h as bee n  said many ti me s th at pe ople ultimate ly make the U niver sity. The ne w kids on the 

bloc k  are doi ng ju st fine. 

Table 1 0.6: Publications and Professional Activities 2004-201 1 (from Department 

Annual Reports) 

Product 2004 2005 2006 2007 2008 2009 20 1 0  201 1 

Refereed Journal Articles 1 3  1 4  1 6  26 32 33 46 6 1  

Refereed Conference 
23 

Proceedings/Presentations 
1 9  42 1 1  24 48 80 76 

Refereed Publ ished Abstracts 4 1 6  1 1  5 5 5 4 

Book Chapters 3 4 2 4 8 4 

Books - Edited 0 0 0 0 0 0 

Books - Written 0 0 0 0 0 0 0 

Total Refereed 
42 52 70 42 63 90 Publications 1 40 1 46 

Non-refereed Publ ications 

Reviews (e.g . ,  books) 0 0 0 0 0 0 0 

Non- refereed Journal/ 
Magazine Articles 

5 0 4 3 3 6 0 

Manuals 0 0 0 0 0 0 2 6 

Total Non-Refereed 
Publications 

5 4 3 3 6 0 

Presentations/Workshops 32 20 1 3  65 55 79 94 6 

Total Publications and 
76 87 85 Professional Activities 1 1 5  1 24 1 75 248 1 58 
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Su m mar� 

The Department had a significant makeover in the first 12 years of the new millennium. 
It changed its name to reflect an inclusive research environment and new disciplinary 
emphases. The Kinesiology B.Sc. appears to be a rewarding program for students, judging 
from the current enrolment. Exciting modifications of the Physical and Heath Education 
program occurred, and are still unfolding. With an emphasis on health and physical activity, 
perhaps Kinesiology is now the prime undergraduate program in the Department. The broad 
contribution of Kinesiology to society is something to celebrate and advance, as long as the 
teaching ideals of McKenzie, Cartwright, Lamb, Wood, Wilkinson, Riley, and Wall are not 
forgotten and the physical and health education program continues to thrive. 

Since 2000, the Department almost doubled its number of professors, the M.Sc. 
designation was appropriately adopted for three of the graduate options, and a large group 
of doctoral students has emerged. The many new faces in the professoriate highlight the 
transition that is occurring in the Department. Record levels of funding for graduate students, 
research, and physical renovations resulted in scholarly outcomes that are commensurate 
with McGill expectations. The momentum and international impact must be maintained. The 
collaborative research of the new professors with colleagues elsewhere at McGill has moved 
the Department forward, from a somewhat isolated unit to one whose tentacles extend 
throughout the University. The Department is increasingly integrated into the fabric of McGill, 
underscored on April 24, 20 12 by the McGill Board of Governors. The McGill University 
Centre for Physical Activity and Health was formally accepted. It is a conceptual and 
collaborative centre composed of individual labs of the Department, but more importantly 
aspires to become the centre of physical activity and health research, with an international 
reputation, in the University. n 
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People Who Care 

M
any men and women provided instruction to McGill students in gymnastics 
in the 19th century, in required physical education in the 20th century, and 
to those in professional programs of the MS P E  and Department of Physical 

Education in the 20th and 21 st centuries. The nature of the interaction between professors 
and students has changed over the 1 00 plus years of our historical journey. At some times 
the relationship was decidedly hierarchical, and the lighter side of the professors was rarely 
seen. At other times the distinction between teacher and learner was blurred, particularly 
at the graduate level. The concept of interdependent learners, instructors and students 
pursuing ideas together, emerged as the University matured. In recent years the notion of 
instructors as facilitators of learning has gained much prominence. High praise is given to 
professors who are catalysts for self-directed learning and who inspire students to learn. The 
role of the instructor may have changed from delivery to facilitation, but it remains critical. A 
quote outside a library of a prestigious university claims that "A true university is a collection 
of books." More correctly, it is two or more people interacting with the books and ideas that 
define the university experience. Learning is a social adventure. 

It is impossible to list all the students over the 100 years of kinesiology and physical 
education, but this chapter attempts to present some of the instructors. We begin with the 
14 administrative leaders. Education professor James Dale, as Chairman of the executive 
committee of the MSP E  under the Teacher Education Committee, was technically the first 
head of the unit. He was an ardent supporter of Ethel Mary Cartwright (see Chapter 3) whose 
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energy was largely responsible for the early survival of the school. Each of the leaders, and 
their accomplishments, has been noted at the appropriate juncture in the previous chapters. 

Instructors and researchers since Frederick Barnjum, 1862, are then presented. The list 
of over 1 00 was generated from studying the biographies of Mc Kenzie, Cartwright, Lamb, 
consulting calendars and annual reports of the University and Department, and reading with 
great interest the annual Alumni News letters from 1924- 1 970 and 1 989-2000. Each person 
is presented with his/her years of service, courses taught, and major awards received. 
Calendars, annual reports, or Newsletters are not infallible, and there are inconsistencies 
over the years. For example, in some McGill calendars, the instructors of specific courses are 
listed, but in many others they are not. Terminology also changed over the 1 00 years. From 
1920- 1950 ful l-time instructors were often appointed and listed in calendars as Assistant 
Physical Directors. This title meant that they instructed a variety of physical activities in the 
required physical education program, but the specific activities were not often mentioned. 
Intentionally, there was no attempt to "update" terminology. Thus, Winona Wood remains the 
Chairman. 

The first challenge in creating this inventory of people was how to deal with members of 
Athletics and Recreation. All were included prior to 1 948 because the athletics program was 
a component of the first Department of Physical Education. After the two units separated, 
those individuals who had responsibilities in both units remained in the inventory. Those who 
were hired exclusively by the Department of Athletics, Physical Education, and Recreation 
after 1 948 are not included. 

Another decision was made not to list part-time instructors. The Department has 
depended upon as many as 30 people a year to teach selected courses, particularly the 
physical activity courses. The knowledge and enthusiasm of "part-time" instructors has been 
vital to the quality of the program since its inception in 1 912. Many came from Athletics and 
Recreation or were students in the graduate program. On regular occasions the Department 
has sought their input regarding the physical activity courses and attempted to create more 
efficient lines of communication between these instructors and pedagogical professors. 
The current Department of Kinesiology and Physica l Education could not maintain its operation 
without these committed part-time individuals, but their numbers are in the hundreds since 19 12. 
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Administrative Leaders 

Professor James A. Dale (photo not available) 
1 9 1 2- 1 920: Chairman, Executive Committee of MSPE 

Dr. John B. Kirkpatrick 
1 948- 1 957 : Director, School of 
Physical Education 

Professor Winona Wood 
1 958- 1 963: Chairman, Division 6, 
Institute of Education 

Professor Doug las R. Ri ley 
1 977- 1 982; 1 983- 1 986 : Chairman, 
Department of Physical Education 

Dr. A. E. (Ted) Wall 
1 986- 1 990: Chairman, Department of 
Physical Education 

Dr. Arthur Stanley Lamb 
1 920- 1 948 : Director, Department of 

Physical Education 
1 948- 1 949 : Director, Department of 

Athletics, Physical Education, and 
Recreation 

Professor David Munroe 
1 957- 1 958: Interim Director, School 

of Physical Education 

Dr. Robert E. Wilk inson 
1 965- 1 977:  Chairman, Department 

of Physical Education 

Dr. Graham I .  Neil 
1 982- 1 983 : Chairman, Department 

of Physical Education 

Dr. Greg Reid 
1 990- 1 992; 1 993- 1 999 : 

Chairperson, Department of Physical 
Education 

2005-2007 : Interim Chairperson, 
Department of Kinesiology and 

Physical Education 



Dr. David L. Montgomery 
1 992- 1 993: Interim Chairperson, 
Department of Physical Education 

Dr. Rene Turcotte 
Fall 2007;  201 2 - :  Chairperson, 
Department of Kinesiology and 
Physical Education 

Academ ic Staff 

El nor Adams (photo not available) 
1 942- 1 943: Instructor 

Dr. Ross Andersen 
2007 - : Physical activity and hea!th, 
exercise physiology 
Canadian Research Chair 

Carolyn Barnes 
1 970- 1 975: Movement education and 
dance 

Helen O. Barnjum (photo not available) 
1 889- 1 895 : First McGi l l  instructor of gymnastics for 
women/physical director for women 
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Dr. Helene Perrault 
1 999-2005: Chairperson, 

Department of Kinesiology and 
Physical Education 

Dr. Theodore Mi lner 
2008-201 2 :  Chairperson, 

Department of Kinesiology and 
Physical Education 

George Andrew 
1 960 - 1 965 : Instructor and anatomy 

demonstrator 

Dr. Dominique Banvil le 
1 996- 1 999 : Teaching methods, 

curriculum development, evaluation 
of human performance, volleyball, 

badminton, aquatics 

Frederick S. Barnjum 
1 862- 1 888 : First McGil l instructor of 

gymnastics/physical director for men 

Patricia Barton (photo not available) 
1 963- 1 965: Instructor in elementary methods 
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Dr. Gladys Bean 
1 943- 1 983 : Instructor of administration in MSPE, intramurals, swimming and diving coach, began 
synchronized swimming program at McGill 
Last Director of Women's Athletics, Physical Education, and Recreation at McGil l 
1 976- 1 983 : Assistant Director of Athletics (after men's and women's departments were merged). 
Tait McKenzie award from Canadian Association for Physical Education, Health, and Recreation 

C. R. S. Blackstock (photo not available) 
1 94 7 - 1 949: Instructor 
Tait McKenzie award from Canadian Association for 
Physical Education, Health, and Recreation 

D. J. Bowie (photo not available) 
1 932- 1 935: Parks and playground 

Dr. Gordon Bloom 
2000 - :  Sport psychology, 

teaching methods, sport and society 

Ethel Mary Cartwright 
1 906- 1 91 5 ; 1 9 1 6- 1 927 

Sixth instructor of gymnastics for women , Instructor in theory of physical education 
class management and teaching, history, practice teaching. 

Member of the chartered Society of Massage and Remedial Gymnastics. 
Tait McKenzie award from Canadian Association for Physical Education, Health ,  and Recreation 

Brian Cleary (photo not available) 
1 965- 1 967 :  Elementary school methods, gymnastics. 

Joan Coster (photo not available) 
1 9 1 5- 1 9 1 6: Gymnastics instructor for women during 
Cartwright's war duty 

Dr. Ju l ie Cote 
2003 - :  Biomechanics, anatomy, work 
place ergonomics 

Len Cooper (photo not available) 
1 963- 1 964 

John Chomay 
1 968- 1 990: Organization and 

administration, basketbal l ,  
student advisor 

James A. Dale (photo not available) 
1 9 1 2 - 1 920: Pedagogy, history of physical education 



Dr. Jacques Dal laire 
1 980- 1 986 : Exercise physiology and 
biochemistry, summer activities 

Dr. Margaret (Peggy) Downey 
1 990-2005: Creative and folk dance, 
pedagogy, teaching methods, 
curriculum development, analysis of 
instructional behaviours, psychology of 
motor performance 

Dr. Ben Dyson 
1 993- 1 996: Pedagogy, rugby, 
volleybal l ,  outdoor education 

Lil ian Norton Evans (photo not available) 
1 895- 1 898: Second instructor of gymnastics for women 

Margaret G.  Fin ley (photo not available) 
1 938- 1 939: Instructor in remedial gymnastics 
and message 

Elizabeth R. Fotheringham (photo not available) 
1 904- 1 906: Fifth instructor of gymnastics for women 

Dr. Enrique Garcia 
2005 - :  Curriculum development, 
health and lifestyle educat ion, physical 
activity and health, health education 
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Dr. Richard Dan ielson 
1 976- 1 977:  Sport Psychology 

Ruth Duncan 
1 952- 1 962 

Dr. Louis Elfenbaum (photo not available) 
1 969- 1 97 1 : First-Aid, care and prevention of 

athletic injuries, anatomy and physiology, tests and 
measurements 

Hay Fin lay 
1 923- 1 957 :  Soccer and gymnastic 
coach, assistant physical director, 

gymnast ics, first male graduate of the 
MSPE 1 926 

Stuart Forbes (photo not available) 
1 923- 1 949: Athletics Manager 

M iss C. L. Gates (photo not available) 
1 937 - 1 940 : Visiting lecturer MSPE 

Dr. Michael Greenisen 
1 973-1 979: Scientific principles of 

athletic training, kinesiology, biological 
foundations, physiology, athletic 

t raining, summer activities 
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May Hami lton (photo not available) 
1 898- 1 899 : Third instructor of gymnastics for women 

Margaret Harrington (photo not available) 
1 952- 1 953 

Ruth Harvey (photo not available) 
1 925- 1 939: Theory in physical education, class 
management and teaching, practice teaching, assistant 
physical director for women, dance, gymnastics, games 
and athletics 

Elsie May Heathcote (photo not available) 
1 925-1 936 : Physical training 

Jesse S. Herriott (photo not available) 
1 927 - 1 939: Physical director for women following 
Cartwright . Theory of physical education, history, 
gymnastics, dancing 

S. Holtze (photo not available) 
1 932-1 933 :. Danish gymnastics 

Dr. Dennis Jensen 
201 1 -: Exercise and respiratory 
physiology, pathophysiology 
William Dawson Research Scholar 
Award, McGil l 

Heneage Hancock (photo not available) 
1 925- 1 930 : Remedial gymnastics and massage, 

individual gymnastics and massage 

Dr. Fred W. Harvey (photo not available) 
1 905- 1 939 : Kinesiology and appl ied anatomy,: 

anthropometry remedial gymnastics and massage, 
medical director of physical train ing, university medical 

officer following McKenzie 

Dr. Wi l l iam Harvey 
2006 - :  Pedagogy, adapted physical 

activity, teaching methods 

Dr. Russel l  Hepple 
201 1 - : Exercise physiology, physical 

activity and aging 

Vendla Holmstrom (photo not available) 
1 899- 1 904 :  Fourth gymnastics instructor for women 

Dr. T. Blaine Hoshizaki 
1 980- 1 994 : Biomechanics, anatomy, 

wrest l ing. Supervisor of first Ph.D. 
graduate 

Mr. W. Jacomb (photo not available) 
1 904- 1 9 1 2 : Physical director for men following McKenzie 



Alice Joedicke (photo not available) 
1 944- 1 947:  Physical training instructor in the school for 
teachers, Macdonald College 

Margret Kindle (photo not available) 
1 935- 1 939: Physical training 

Dr. Arthur Stanley Lamb 
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Joan Johnstone 
1 956- 1 960: Physical training instructor 
in the school for teachers, Macdonald 

College 

Dr. Vassil is Kl issouras 
1 967 - 1 982 : Anatomy, physiology, 

ergo- physiology 

1 91 2- 1 949: Theory in physical education, class management and teaching, playground problems, 
exercise physiology, organization and administration, sports and activities, anatomy and physiology, 
physical director of gymnast ics. 
1 920- 1 94 7 :  Director of Department of Physical Education 
Tait McKenzie award from Canadian Association for Physical Education, Health, and Recreation 
Fellow, American Academy of Physical Education 

Jack G. Lang (photo not available) 
1 936- 1 940 : Visiting Lecturer in MSPE 
Tait McKenzie award from Canadian Association for 
Physical Education, Health, and Recreation 

Dr. Todd Lougheed 
2003-2005: Sport psychology 

Prof. MacDonald (photo not available) 
1 944- 1 945: Personal, community, and school health 
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Shirley Lister-Piercy 
1 985- 1 986 : Outdoor education, 

aquatics 

Queenie MacDermot (photo not available) 
1 944- 1 945: Lecturer 

D. Edgar Maclachlan (photo not available) 
1 94 7 - 1 949: Assistant professor physical education 
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Dr. Dan a. Marisi 
1 97 1  - 1 998: Motor learning and 
performance, measurement and 
evaluation, martial arts, sport 
psychology, research methods 

Dr. R. Tait McKenzie 

Mrs. H.  A. McKean (photo not available) 
1 930- 1 944: Remedial gymnastics 

1 890- 1 905: Instructor in gymnastics and physical culture; assistant demonstrator 
of anatomy; medical examiner 
Fellow, American Academy Physical Education 

B. MacTier (photo not available) 
1 969- 1 97 1  : Visiting Lecturer 

Dr. Theodore Mi lner 
2008 - :  Motor control, motor 
behaviour and disability 

Dr. John Meagher (photo not available) 
1 95 1  - 1 95 7 :  Lecturer in MSPE 

Tait McKenzie award from Physical and Health Education 
Canada 

2008-201 2 : Chair of Kinesiology and 
Physical Education 

Dr. David L. Montgomery 
1 97 4-2004 : Physiology, exercise 

physiology, scientific principles 
of athletic training, physiological 

assessment in sport, track and field, 
ice hockey 

lveagh Munro 
1 939- 1 966: Physical director for women, assistant physical director in physical train ing, assistant 
physical director of the MSPE. Personal, community, and school health, principles of physical 
education, physical activities, elementary and secondary methods. 
Honor Award from America Association for Physical Education, Health, and Recreation. 
Tait McKenzie award from Canadian Association for Physical Education, Health , and Recreation. 

James Naismith 
1 888- 1 890: Instructor of gymnastics for men 
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Dr. Graham I. Nei l  
1 970-2002 : Sport psychology, social behaviour and sport, motor learning, 
summer activities, gymnastics, team handball 
1 982- 1983: Chair, Department of Physical Education 
1 989- 1 981 : Associate Dean, Faculty of Education 

Dorothy N ichol 
1 949- 1 989 : Health education, organization and administration, 

swimming, basketball 

Emanuel Orlick (photo not available) 
1 940- 1 952 
Tait McKenzie award from Canadian Associa ion for 
Physical Education, Health, and Recreation 

Dr. Carol ine Paquette 
201 2 - :  Motor control, biomechanics, 

aging 

Dr. David Pearsall 
1 995 - :  Anatomy, biomechanics, 
gymnastics, track and field 

Charles B. Powter (photo not available) 

Dr. Helene Perrault 
1 984 - : Cardiorespiratory physiology, exercise physiology 

1 999-2005 : Chair of Kinesiology and Physical Education 
2006-2008: Associate Provost 

(Budget and Planning) 
2008 - :  Dean, Faculty of Education 

1 925- 1 930: Instructor in organization and administration, sports and activities, practice teaching 

Dr. Di lson Rassier 
2005 - :  Exercise physiology, research methods, 

nerve-muscle exercise response 
20 1 0-201 1 ,  201 2 - :  Associate Dean, Research, Faculty Education 

Wil l iam Dawson Research Scholar Award, McGil l 
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Dr. Greg Reid 
1 973-20 1 2:  Community recreation, elementary school methods, adapted physical activity, history, 
motor development, aquatics, and summer activities 
1 990- 1 999; 2005-2007 : Chair, Department of Kinesiology and Physical Education 
Fellow, American Academy of Kinesiology and Physical Education 

Douglas Ri ley 
1 967- 1 991 : 

History, curriculum development, volleyball, summer activrties, sailing 
1 977 - 1 986 : Chair, Department of Physical Education 

Dr. Paul Robinson 
1 97 1 - 1 973 
Biological foundations, kinesiology 

Dr. Catherine Sabiston 
2007-20 1 2  
Exercise and health psychology, 
research methods, sport psychology, 
physical activity psychology 
Chercheur Etoile (Research Star) 
Quebec 201 0 

Zerada Slack 
1 928- 1 939 
Assistant physical director for women, 
swimming, track and field 

Dr. Gary Sinclair 
1 969- 1 97 1  
Psychology of motor performance, 
volleyball 

Howard R. Ryan 
1 948- 1 958 

Assistant professor of physical 
education, intramurals 

Christi ne Seidl 
1 992- 1 993 

Adapted physical activity, 
administration of physical education, 
principles and curriculum of physical 

education 

Frank Shaugh nessy 
1 91 2- 1 927 

Football and hockey coach, instructor 
in sports and activities 

Alicia Spicer (photo not available) 
1 939- 1 940; 1 942 - 1 943 

Physical training instructor at Macdonald College 



Dr. Paul Stapley 
2004-20 1 1 
Motor control, motor behaviour and 
disabil ity, ski l l  learning 

Hi lda Strachan (photo not available) 
1 926- 1 927 
Instructor in story-tell ing, playground problems 

Dr. Tanja Taivassalo 
2005 -
Exercise physiology, physical activity 
and aging , pathophysiology, research 
methods 

Beverly Thompson {photo not available} 
1 928- 1 929 
Coach ice hockey 

Dr. Rene Turcotte 
1 986-
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Campbell Stewart 
1 979- 1 980 

Biomechanics, anatomy, summer 
activities 

Heidi Sveistrup 
1 992- 1 993 

Biomechanics, first aid , early childhood 
activities 

Dr. Fred J. Tees (photo not available) 
1 926- 1 935 

First aid 

Jeff Toward 
1 992- 1 994 

Motor development, motor learning, 
sport psychology, early childhood 

activities, rhythmic activities 

Exercise physiology, measurement and evaluation, exercise leadership methods, cardiorespi ratory 
exercise physiology, ice hockey, summer activities. 
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2007,  201 2 - :  Chair, Department of Kinesiology and Physical Education 

Joyce Tyrrell 
1 940- 1 945 

Physical activities, aquatics, history, 
practice teaching 
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F. M. Van Wagner 
1 920- 1 95 1  
Track and field coach, basketball coach, management and teaching , organization and 
administration of physical education, camp course, gymnastics. 
Tait McKenzie award from Canadian Association for Physical Education, Health, and Recreation 

Jacques Vanden Abeele (photo not available) 
1 965- 1 966 

Dr. Vassi los Vardaxis 
1 993- 1 995 
Biomechanics, anatomy, first aid 

Ethel Wain (photo not available) 
1 922- 1 936 

Johanne Vaillant 
2006- :  

Elementary Physical Education and 
Health and curriculum development 

-Quebec Education Program 

Thelma Wagner 
1 939- 1 966 

Assistant physical director for women, 
modern dance, gymnastics 

Assistant physical director for women, theory in physical education, class management and 
teaching, track and field, gymnastics, dance, practice teaching 

Dr. A. E. (Ted) Wall 
1 967- 1 973; 1 975-1 976; 1 986-2002 

Community recreation, elementary and secondary methods, skil l learning and expertise, 
adapted physical activity, summer activities, wrestl ing 
1 986- 1 990: Chair, Department of Physical Education 

1 99 1 - 1 998 : Dean, Faculty of Education 
Student research prize established in his honour: Active LJving Alliance 

for Canadians with a Disability 

Jennifer Wall 
1 965- 1 990 
Foundations of movement education, creative dance, curriculum and instruction, elementary and 
secondary methods, lacrosse 
Honour Award, Canadian Association for Physical Education, Health, and Recreation 
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Margaret (Peggy) Walker 
1 954 - 1 958; 1 960- 1 985 

First appointed as instructor and basketball coach in Athletics; taught curriculum and instruction, 
athletic training for women, swimming , basketbal l ,  ski school 

and camp course 

Arthur Walsh (photo not available) 
1 9 1 8- 1 925 
Physical Director, Department of Physical Education for Men 

Jane F. Wardle 
1 975-2004 

Movement education, educational gymnastics, elementary school teaching methods, 
student teaching supeNision 

Distinguished seNice award , Canadian Association of Health ,  Physical Education, 
Recreation and Dance 

Dr. James H. Widdop 
1 960- 1 970 
Elementary achool teaching methods, 
gymnastics, tests and measurements 

Dr. Robert E. Wilkinson 
1 948- 1 986 

Mary (Varey) Wilkinson 
1 947- 1 95 1  

Instructor i n  physical education, 
Macdonald College 

Instructor in obseNation and classroom practice, elementary and secondary teaching methods, 
school and community programs, squash and badminton, summer activities, motor learning. 
1 965- 1 977:  Chair, Department of Physical Education 

Jean Wilson (photo not available) 
- 1 966 

Georgina Wood (photo not available) 
1 920- 1 925 
Assistant physical di rector for women, secondary 
teaching methods, school and community programs 
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Winona Wood 
1 947- 1 967 

Instructor in school and community programs, secondary teaching methods , folk dance 
1 958- 1 963:  Chair of Physical Education 
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Othce staff 

Kay Cresswell 
1 925- 1 967 
Princpal secretary for Dr. Lamb 

Christine Zi lberman 
1 978- 1 998 
Administrative Assistant 

Andree lppersiel 
1 998-2001 
Administrative Assistant 

Maricruz Garcia-Rejon 
2002 -
Administrative Assistant 

Nada Abu-Merhy 
2007 -
Administrative Assistant-Student 
Advising 

Eileen Leduc 
1 992 -
Secretary and graduate program 
co-ordinator 

Thelma DeGravi na-Solon 
1 97 1 - 1 978 

Administrative Assistant 
Nadine Chudobey-MacPherson 

1 978- 1 988 
Secretary 

Erin O'Brien 
1 988- 1 99 1  

Secretary 
Angelica de Angelis 

1 988- 1 990 
Secretary 

Tom Carson 
1 980-2000 

Librarian 

Toby Cape 
2002 

Ana Chicoine 
2003-2007 

Student Advisor 

Tammy Hughes 
1 99 1 - 1 998 

Secretary 



L9uipment Managers 
John Tymyc 
1 970 - 1 990 

Stephane Leblanc 
1 992 -
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Department Techn icians 
Jan Chumsky 
1 988- 1 993 

Martin Croce 
1 993- 1 998 

Kevin Whittaker 
1 998-2002 

Sanjeev Panig rahy 
2002-

1tJ 
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Activel� Moving Forward 

I 
n 20 1 2  the Department of Kinesiology and Physical Education celebrated its 100th 
birthday with a number of events throughout the year. The motto of the year was actively 
moving forward (Figure 1 2- 1) which recogn ized the past and predicted the future. The 

Honorary Chairpersons for the celebratory activities were Mary Wilkinson, one of the first 
three students to receive the B.Sc. degree in physical education in 1946, and Michael 
Babcock, 1986, coach of the Detroit Red Wings. The activities started in the first week after 
the Christmas and New Year break with the first Bloomberg-Manulife Prize for the Promotion 
of Active Health awarded to Dr. Steven Blair. His lecture argued that augmenting physical 
activity was really more important than decreasing obesity. 

1 00 years of 

Ki nes io logy and  

Phys ica l  Educat ion  

at McG i l l 

A C T I V E L Y M O V I N G  F O R WA R D 
Figure 12-1: Actively Moving Forward Logo 
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A seminar ser ies of three former graduates who pursued academic careers was 
initiated by Dr. Randy Flanagan who spoke on February 1 7 about "The remarkable dexterity 
of the human hand : How does the brain do it?" He was followed by Dr. Glen Tibbits' 
presentation on "Cardiac contraction and sudden cardiac death : The role of troponin," March 
30. The final presentation was by Dr. Bernard Jasmin on April 1 3  who addressed the topic of 
"Exercise mimetics as potential therapeutic agents for Duchenne muscular dystrophy : How 
basic biology can lead to clinical trials." 

On the lighter side of things, the students rallied at a February ice hockey game and 
enjoyed some wine and cheese, before cheering on the Redmen. At convocation on June 
6, a special 100th anniversary cake was shared with 39 B.Ed. Physical and Health Education 
and 56 B.Sc. Kinesiology graduates outside the Bell Centre, home of the Montrea l Canadiens 
( Figure 1 2-2). Convocation 20 1 2  was also the opportunity to present Dr. Carl Cotman with an 
Honorary Degree in recogn ition of his outstanding research demonstrating the positive effects 
of exercise on brain health and as a means to combat Alzheimer's disease. 

Figure 12-2 : 100th Anniversary Cake 

Festive activities anticipated at Homecoming, October 20 1 2, include a mini -museum 
of pictures, clothing, and awards ; interactive activities in research labs ; and Dr.Kerry 
Courneya presenting the Beatty Memorial lecture, Physical activity in cancer: A field in 
motion. The annual Beatty lecture is one of the most prestigious lectures at McGill. Finally, at 
the conference of the Association of Physical Educators of Quebec in November, a special 
tribute to teachers of physical education will take place. 

The previous chapter was titled "People Who Care" to underscore the necessity of 
talented, hardworking and committed individuals in higher education for teaching, research, 
and service to the university and community. They have existed in the Department since 
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1912. Current staff members were included in Chapter 1 1, but in this chapter they receive 
the last word, since they represent the future. Thirteen full-time faculty members were 
requested to introduce themselves, as well as two part-time staff who have made particularly 
effective and long-standing contributions to the undergraduate program of the Department. 
Each was then encouraged to speak about where we will be in 50 years' time. It is obvious 
from their remarks that the Department of Kinesiology and Physical Education will be actively 
moving forward. 

Ross Andersen 

Figure 12-3: Ross Andersen 

Dr. Ross Andersen grew up in Montreal and completed his B. Ed and his M.A. in the Physical 
Education Department at McGill. He pursued his Ph.D. in exercise physiology at Temple 
Un iversity and completed his Post-Doctoral Training at the University of Pennsylvania, 
School of Medicine . He then joined the faculty at the Johns Hopkins School of Medicine in 
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Baltimore, where he se Ned for 12 years. In 2007, Ross returned to McGill University as 
the Tier 1 Canada Research Chair of Physical Activity and Health. He teaches several 
courses at McGill including: Physical Activity and Health ( Undergraduate), Bioenergetics 
(Graduate) and Research Methods (graduate). Currently, there are several Masters' , 
Ph.D. and Post-Doctoral fellows working in the Andersen Lab. In 2008, Dr. Andersen 
began building a new state-of-the-art health promotion center in the old Gymnastics' 
Gym (Room 10 1 Currie). This new lab has incredible facilities for teaching and training 
students on how to help sedentary individuals and many patient populations adopt more 
active lifestyles. Much of the focus in this new lab is to help overweight and obese adu lts 
and children develop exercise programs. His work is often featured in the media, and he 
tries to conduct work that helps influence health policy in Canada and around the world. 
Dr. Andersen had published over a hundred research papers as well as three textbooks. 
In his leisure time, he remains an avid alpine skier and cyclist and is passionate about 
fly-fishing. 

The Future 

In the next 50 years we will seek ways to re-engineer physical activity back into our 
da ily routines. We have seen a dramatic decline in incidental physical activity over the 
past 50 years. Passive commuting, elevators, labour-saving devices, sedentary careers, 
and excessive television watching are all associated with reduced energy expenditure at 
the population level. This partially explains why we are seeing higher rates of overweight, 
obesity, hypertension, and diabetes in both adults and children in most countries 
around the world. Strategies to help people to become less efficient in their daily lives 
wi ll become a public health priority. We will a lso need exercise scientists and physical 
educators to become strong advocates for all students to continue receiving physical 
education in both elementary and high school. In addition, physical education will need 
shifts in focus with a stronger emphasis on teaching both children and adolescents 
strategies to eat well and develop plans to remain active throughout their adult years. 
In the same way that we gradually eliminated smoking in pub lic places, the next 50 
years will see local neighbourhoods engineered with sidewalks and lighting to enhance 
walkability and neighbourhood safety. We will also see increased access to hea lthier 
fresh fruits and vegetables in local stores, school cafeterias, and fast-food restaurants. In 
short, the next 50 years will focus on reducing the toxicity of our environments and will 
begin nurturing strategies that promote active living and healthy eating. 
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Gordon !:>loom 

Born and raised in Toronto, Gordon Bloom earned his Ph.D. degree from The University 
of Ottawa in Sport Psychology and has been working in the field for 20 years. Gordon 
worked at California State University, Fresno, prior to his appointment at McGill in 2000. He 
is currently director of the McGill Sport Psychology Research Laboratory1, which focuses 
on applied and theoretica l research in sport, physica l act ivity, and health promotion. 
The goal of the applied research program is to help athletes and coaches achieve 
personal development and performance success. His primary area of research examines 
the knowledge, leadership skills, and behaviours employed by both elite and youth sport 
coaches that, in turn, create a positive environment for excellence and participation in sport. 
This research often involves strategies employed by coaches in terms of leadership 

Figure 1 2-4: Gordon Bloom 
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an d c oach in g  styles, or team buildin g techn iq ues. An oth er str eam of r esearch in vestigates var ious 
soci al an d psych ologic al fac tor s aff ec tin g en vir on men ts of c onc ussed ath letes. Conc ussion 

inc idenc e an d pr evalenc e in spor t h ave incr eased steadi ly over th e past two dec ades. Th us, Dr. 
B loom added a foc us on th e psych ologic al eff ec ts of c onc ussion an d h ow it impac ts r eh abilitation 
an d r eturn to spor t. Asi de fr om h is teach in g  an d r esearch r espon sibili ties, Dr. Bl oom is a c ur ren t  
member of th e Can adian Spor t Psych ology Assoc iation an d h as taugh t ath letes fr om O lympic, 
pr ofession al, an d amateur levels h ow to use men tal skills to acc eler ate th eir level of per form anc e  

in spor t an d life. G or don stil l c ompetes in ic e h oc key, ball h oc key, softball, an d tenn is, an d 
c oach es h is ch il dr en in h oc key, socc er, an d baseball dur in g h is leisur e  time. 

The Future 

In th e n ext 50 year s, th e disci plin es of both K in esi ology an d Ph ysic al Educ ation will seN e 
a mor e pr omin en t r ole in h elpin g people improve th e q uality of th eir lives. In dividual s from th ese 
pr ofession s will bec ome mor e in gr ain ed in th e h ealth c ar e  system by in tegr atin g soun d th eor etic al 

r esearch in to vari ous c lin ic al pr ac tic es. F or example, th e n eed for q ualified an d c ompeten tl y  
tr ain ed c oach es will grow to en sur e th at ath letes of all age an d ability levels ar e r ec eivin g  th e best 
ph ysic al an d emoti on al guidanc e. Par t of th is ch an ge will in volve a c all for c oach es with tr ain in g in 
ph ysic al educ ation pedagogy an d spor t psych ology, wh er e in dividuals such as McG il l  gr aduates 

Peter Smith (H ead Coach McG ill Mar tlets h oc key) ,  Ch an tal Valle e (H ead Coach Win dsor 
Uni ver sity L anc er s  basketball) ,  an d Mike B abc oc k (H ead Coach Detr oit Red Win gs, NHL) 
bec ome th e n orm in stead of th e exc eption. An oth er tr en d will be multidisc iplin ary c ollabor ation, 
par tic ularl y with inj ur ed ath letes. For example, on e day a c onc ussed ath lete may h ave th e ben efit 
of r ec eivin g gui danc e an d support fr om a team of spec iall y tr ain ed in dividual s wh o c an h elp meet 
th e diff er en t  c on tempor ary n eeds fac in g ath l etes. Mor e spec ific ally, th e team will inc lude a spor t 
medic in e doc tor to deal with th e ph ysic al aspec ts of th e inj ury, a psych ologist to deal with th e 
emotion al tr auma an d depr ession r esultin g  fr om th e inj ury, an d a spor t psych ology spec iali st to 
deal with issues such as isolation fr om teammates an d fear of r eturn to play an d r e- inj ur y. O ver all, 
our disci plin e will c on tin ue to gr ow an d play a gr eater r ole in h elpin g in dividuals l ead h ealth ier an d 
mor e pr oduc tive lives. 

Ju lie Cote 

Or igin al ly fr om Q ue bec Ci ty, Dr. Co te c ompleted h er un der gr aduate an d Master' s degr ees 
in biomech an ic s  at th e Un iver sity of Wisc on sin - M adison' s Depar tmen t of Kin esiology, 
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while competing in track as a scholarship athlete. She then moved to Montreal to pursue 
a doctoral degree in biomedical engineering at the Universite de Montreal, studying the 
biomechanics and control of multijoint tasks. She trained at the post-doctoral level at Ste. 
Justine Hospital, developing techniques to model postural stability in children with postural 
disorders. As associate professor, she is currently a research scholar from the FRSQ, and the 
Department's undergraduate program director. Dr. Cote's current research focuses on 

Figure 12-5: Julie Cote 

the mechanisms of musculoskeletal pain and injuries, in par ticular those related to repetitive 
movements. Muscle fatigue is a known risk factor for sports, as well as work-related 
injuries. The injury mechanism can also be exacerbated by inadequate or prolonged static 
postures. From a fundamental perspective, Dr. Cote's research program seeks to understand 
how the human body adapts and coordinates its movements and posture in dealing with 
repetitive motion-induced fatigue. One common task that combines constraints of posture 
and repetitive movements is computer work, which is associated with high prevalence of 
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pain an d absen teeism, espec i al ly in women. Part of D r. Co te' s work seeks to iden tif y  th e 
time c ou rse of f atigu e  an d pain developmen t an d to adapt work sch edu les an d postu res 
to preven t injur y developmen t. K in esiol ogists are th e hu man movemen t spec ialists; th rou gh 
teachin g biomech an ic s  an d ergon omic s  c ou rses, D r. Co te c on tribu tes to th e formation of 
kin esi ol ogists wh o c an perform such in terv en tion s. 

The Future 

It will be import an t to better inc orporate, an d promote a more inf ormed u se of 
sc ienc e an d techn ol ogy to improve h ealth ;  kin esiologists an d ph ysic al educ ators will n eed 
to develop th eir repertoire of mean s to make eff ec tive h eal th in terv en tion s. F or in stanc e, 
man y techn ologic al an d on lin e tools ( e. g. games, applic ation s) are marketed as effec tive 
mean s of losin g wei gh t an d l eadin g a h eal th y lif estyle. F ac ed with a mu ltitu de of tools, 
on e rol e of kin esiologists an d ph ysic al educ ators will be as advoc ates f or optimal u se of 
th ese tools an d educ ators on th e sc ien tific merits of such tools. Similarly, as research ers, 
we wi ll n eed to deploy more efforts to in su re th at th e kn owledge th at we develop c an be 

u sed opti mal ly. "T rain th e c on su mer as a sc ien tist"? We will also h ave to more effec tively 
inc lu de ph ysic al ac tivity ( or min imiz e ph ysic al in ac tivity) with in ou r bu sy l ifestyle ( e. g. work). 

With rec en t f in din gs sh owin g th at h igh exerc ise in ten sity is n ot al ways essen tial to promote 
h ealth,  we c ou ld develop more c reative ways to c reate prac tic al opportun ities for every on e  
to inc orporate ph ysic al ac tivity in to daily lives. M an y  of u s  spen d man y h ou rs a day in a 
static position, wh eth er in th e c ar or in fron t of th e c ompu ter or TV. As such,  empl oyers 
are inc reasin gly rec ogn iz in g  th at a work en viron men t th at better promotes movemen t may 
be an eff ec tive way to dec rease c osts rel ated to absen teeism. Kin esiologists an d ph ysic al 
educ ators sh ou ld be train ed to " train th e worker as an ath lete" an d to c on sider more c reative 

u ses of dail y l if e  en viron men ts to promote ac tive livin g. 

O rigin all y  f rom Spain ,  D r. Garc ia h as degrees from h is h ome c oun try an d C an ada. Gu ided 
by an ec ologic al perspec tive th at ac kn owl edges th e i mport anc e  of mu ltiple level s of th e 
person- en viron men t system, an i mportan t part of D r. Garci a' s  rec en t work h as f ocu sed on 
th e promotion of ph ysic al ac ti vity an d h ealth y l ivin g h abits in c ommun ity- an d sch ool- based 
settin gs. Typic ally, th i s  work u ses a partic ipatory approach th at in volves in ten ded kn owledge 

u sers in th e research proc ess an d th e dissemin ation of fin din gs. An example of th is is 
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Dr. Garcia's work with the well -established Kahnawake Schools Diabetes Prevention Project 
( KSDP P) to develop and evaluate the physical activity component of an existing school 
wellness policy in collaboration with relevant stakeholders in the aboriginal community of 

Figure 12-6: Enrique Garcia 

Kahnawake, in the south of Montreal. In a related vein, Dr. Garcia is currently collaborating 
with colleagues from the University of Zaragoza in Spain in the evaluation and analysis of data 
from "Health Footprint," a whole-of-school collaborative intervention to promote adolescent 
physical activity. A second major area of focus of Dr. Garcia's recent work has been adolescent 
development and socialization in sport, with a particular interest in the interrelated role of 
interpersonal and activity contexts of participation. Toward this end, Dr. Garcia and his colleagues 
have recently developed and provided initial evidence of validity of two multidimensional 
instruments intended to assess, respectively, interpersonal and activity-based features of the 
sport environment that may impact upon adolescent motivation and s port participation. In his 
spare time, Dr. Garcia enjoys tennis, cycling, and cross-country skiing. 
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The Future 

Th e Department of K inesiology and Phy sic al Educ ation at McGil l U niver sity is a 
dy namic and thr iving envir onment wh er e teach ing and research are h igh ly valued and inf orm 
each oth er. Th e Depar tment off er s a variety of under graduate and graduate progr ams 
th at are responsive to th e evolving needs of soci ety and attuned to developments in th e 

f iel d. Pr of essor s, graduate students, and post- doc toral r esearch ers c onduc t  c utting edge 
r esearch th at addresses th e bio- psych o- soc ial dimensions of phy sic al ac tivity, all of wh ich ar e 
eq ually valued, along with th eir rel ati ons. An atmosph ere of r espec t, open c ommunic ation, 

c ollabor ation, and c ollegiali ty ch ar ac teriz es th e inter ac tions among Depar tment member s, 
students, and staff. 

Wi l l iam Harve� 

B orn and r aised in M ontr eal ,  Dr. William H arv ey c ompleted h is Ph.D. in th e Department 
of Ki nesiol ogy and Phy sic al Educ ation at McGill U ni ver si ty. H e  was appoi nted to a f ac ulty 
position in 2006 af ter a 1 7 -y ear work exper ienc e as a phy sic al educ ator and depar tment 

h ead at th e R oberts R ecr eation Center of th e Douglas M ental H ealth U ni versity I nstitute. 
H e  i s  c urr ently dir ec tor of th e Ch oic es in H ealth ,  Ac tion, M otivati on, P edagogy, and Sk ills 
(CHAM PS) phy sic al ac tivity laboratory wh er e h i s r esearch program f oc uses on self­
determination and self -r egulation by explor ing th ese c onstr uc ts th rough th e phy sic al 
ac tivity experienc es of persons with mental h ealth problems. Curr ent mi xed- meth ods 
research pr oj ec ts h ave i nvestigated phy sic al ac tivity of people with attention- def ic it 

hy per ac tivi ty disorder and developmental c oordinati on disorder s in sch ool , c li nic , 
c ommunity, and h ome. A uniq ue servic e- lear ning pr oj ec t  h as spark ed a sec ond line 
of r esearch to i nvestigate instruc tional eff ec tiveness and treatment inter ventions f or 

ch ildr en with beh avioural pr obl ems. A th ir d r esearch str eam explor es th e perc eptions 
and pr of essi onal development of phy sic al educ ation teach er s. Dr. H arvey teach es 
gr aduate and under gr aduate students in both adapted phy sic al ac tivity and phy sic al 
and h eal th educ ation pedagogy. H e  c ur rently si ts on th e B oard of Direc tor s of 

Phy sic al and H eal th Educ ati on Canada and is a member of th e North Amer ic an 
Feder ation of Adapted Phy sic al Ac tivity. William enj oy s spending th e maj ority of h i s 
l eisur e  time with h is f amily and play ing golf- a spor t th at h as, and sh ould c ontinue to, 
h aunt h im f or many y ears to c ome! 
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Figure 12-7: William Harvey 

The Future 

S itting at the desk of R. Tait McKenz ie , one wonders if the fields of Kinesiology and 
Physical Educat ion w ill be as prophetic as this famous McG illian of 70 years ago. Our 
profession is wading into the excit ing world of interdisc ipl inary research and practice. As 
a result , one day our researchers , clinic ians , and teachers will be led to a un ified v ision 
of human development , health and well-being across the l ifespan. The daunting task of 
translating research into practice may create the sparks that challenge us to develop close , 
iterative , and much-needed relationsh ips between research and pract ice. The challenge to 
"actively mov ing forward" will be the inclusion of all people in physical act ivity. For example , 
individuals with mental health problems w ill overcome many societal , attitud inal , and personal 
barriers to partic ipate fully in physical activ ity and exercise programs in our communit ies. 
Further, a un ified v is ion of human development , health , and well-be ing w ill also enable the 
ch ildren of our world to overcome the obes ity epidemic and sedentary issues that currently 
plague our soc iety. In turn , our clinical kinesiolog ists and physical and health education 
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spec ialists wi ll bec ome incr easin gly mor e r el evan t  in a f ast pac ed, ever-c han gin g  wor ld. F or 
these c han ges to occ ur, our physic al ac tivity del iver y  systems will n eed to adapt to soc ietal 

n eeds that take in to acc oun t  age, gen der, pover ty, an d c ultur al diver sity. Thus, in 50 year s, 
our pr of ession will gr ow in to a str on g en tity wher e ear ly in terv en tion ,  disease pr even ti on an d 
health pr omoti on bec ome the c orn er ston es of health an d well- bein g r esearc h an d pr ac tic e, 
muc h l ike R. Tait McK enz ie en vision ed so man y year s ago. 

Russel l Hepple 

Dr. H epple holds a pr imary appoin tmen t as an A ssoc iate Pr of essor in the D epar tmen t of 
K in esiol ogy an d Physic al Educ ati on at McGi ll Un iver sity wher e he teac hes, an d a r esearc h 
appoin tmen t at the R oyal Vic tor ia H ospital as a member of the McGill Un iver sity H ospital 

Figure 12-8: Russell Hepple 
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Center, in the Department of Critical Care Medicine. He pursues questions relating to factors 
causing muscles to atrophy and lose their contractile function with aging and how this can be 
exacerbated by disease or attenuated by exercise training. His primary focus is the study of 
the so-called powerhouses of our cells, the mitochondria. He approaches mitochondria from 
the perspective of a physiologist who has been strongly influenced by exercise physio logy. 
His athletic background explains his interest in exercise physiology. As new immigrants to 
Canada from England, his parents enrolled him in the quintessentially Canadian sport of ice 
hockey. Sadly, he could not skate to save his life, and rather than risk further embarrassment, 
his parents threw him into water. He swam competitively until 1 5 years and held some 
provincial records. Unfortunately, he was born a year after Alex Baumann ( 1 984 Olympic 
medal winner) and never managed to break any of his Canadian records. As a Ph.D. student, 
he became a competitive triathlete, and to his credit, he continues to run and swim today. 
His experience as an athlete drew him into exercise physiology in an effort to understand how 
muscle adapts to various stresses, including that of exercise. He has a B.Sc. in Physiology 
from the University of Saskatchewan and a M.Sc. and Ph.D. from Toronto. Postdoctoral 
training occurred at the University of California, San Diego. He joined McGill after 1 1  years 
at the University of Calgary. He has enjoyed the interaction between researchers at McGill 
who have an interest in muscle from diverse perspectives spanning the whole spectrum of 
molecular biology, medicine, and exercise physiology. 

The Future 

The biggest challenge will be having kinesiology graduates receive a professional 
designation that permits them to become part of the health care system. It is well known that 
exercise is the best medicine, but for reasons that escape logic (but are likely explained by 
good old politics), exercise is not par t of medical curriculums. We need to move to a model 
where Kinesiology trains exercise specialists who will provide the knowledge across the full 
spectrum of exercise: from assessment and prescription to behavioural counselling to help 
people fit exercise into their lives. These people should be part of the health care system 
in a very similar way as physiotherapists. There should also be an exercise component in 
medical school curriculum that would be taught by kinesiologists so that physicians have a 
foundation in recommending exercise to their patients. On the research side of things, there 
will continue to be research into the understanding of the mechanisms by which we can 
promote health through active lifestyle and other lifestyle choices (e.g., nutrition). It would be 
satisfying to see the lines between kinesiology and medical sciences become further blurred 
to the point that a new discipline emerges that integrates basic molecular biology of muscle 
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into exercise phys iology. This would be a different kind of "interdisciplinary research" than that 
which usually comes from the tongues of university administrators, but is every bit as relevant 
(and likely more so) in advancing this type of research. 

Dennis Jensen 

Dennis Jensen has been an assistant professor of Kinesiology and Physical Education 
at McGill University since January of 20 11 . He is Director of the Clinical Exercise and 
Res piratory Physiology Laboratory, McGill Un iversity; Associate Member of the Respiratory 
Epidemiology and Clinica l Research Unit, Department of Medicine, Montreal Chest Inst itute ; 
and Medical Sc ientist of the Research Institute of the McGill University Health Center. In 
200 1, he graduated with a Bachelor's ( Honours) degree in Physical and Health Education 
from Brock University. He then obtained a M.Sc. (2003) and Ph.D. (2008) in Exercise 
Physiology from the School of Kinesiology and Health Studies at Queen's University. 
Finally, he completed a Post-Doctoral Research Fellowship (20 10) in Clinical Exercise and 
Respiratory Pathophysiology in the Department of Medicine at Queen's University. Dr. 
Jensen's research centers on exercise and hea lth science, with a particular focus on better 
understanding the mechanisms of activity-related breathlessness and exercise intolerance in 
variants of health and in patients with chron ic cardiopulmonary disease. He currently holds a 
Chercheurs-Boursiers Junior 1 Award from the Fonds de recherche Sante - Quebec and a 
William Dawson Research Scholar Award at McGill. Dr. Jensen teaches courses in exercise 
and res piratory physiology/pathophysiology in the Departments of Kinesiology and Physical 
Education, Physiology and Medicine at McGill. 

The Future 

Enthusiasm for the discipline of "Systems Biology, " particularly as it relates to physical ( in) 
activity and its association with morbidity and mortality in patient populations, has increased 
dramatically over the past 10-15 years. Generally speaking, systems biology addresses the 
integrated and interacting network of genes, proteins and biochemical reactions that are 
ultimately responsible for an organism 's structure and function. Clearly, there is huge potential for 
the discipline of systems biology to contribute importantly to our ability to better diagnose and 
treat disease. Attainment of this altruistic goal , however, will not be met (at least not anytime soon) 
unless physiologists and molecular biologists recognizethe need for a collaborative partnership 
(a.k.a. "Translational Research") ; that is, physiologists cannot do it alone, and molecular biologists 
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Figure 12-9: Dfflnis Jensen 

cannot do it alone. Establishment of such collaborat ions is essent ial to the transfer of infonnation 
from bench to bedside and back. Kinesiologists , particularly exercise physiologists, are ideally 
positioned to drive the proverbial ''Translational Research" bus into the future and beyond. 

Theodore Milner 

Dr. Theodore Milner has been Professor in the Department of Kinesiology and Physical Education 
at McGill University s ince 2008. He held academic pos itions in the School of Kinesiology at 
Simon Fraser University from 1992-2007 and the lnstitut de genie b iomedical at Universite 
de Montreal from 1986-1992. He was a post-doctoral fellow in Brain and Cognit ive Science 
at the Massachusetts Institute of Technology from 1984- 1986. He has a B.Sc. (Physics), 
M.Sc. ( Phys iology), and Ph.D. (Physiology) from the University of Alberta. His research is aimed at 
understanding how the human sensorimotor system functions in learning to control movement 
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of the body. This involves the study of both normal and dysfunctional control. He uses 
behavioural, physiological, and computational tools to explore how this knowledge can 
be translated into an effective rehabilitation strategy for patients suffering from movement 
disorders. His research addresses two basic questions. One is whether the activation of 
groups of muscles, rather than individual muscles, represents the fundamental mechan ism 
for controlling body movement. Such a strategy would simplify the control problem faced 
by the central nervous system by reducing the number of ways in which a movement could 
be produced. The second is whether simple learning algorithms can explain how the central 
nervous system is able to iteratively improve performance with repeated practice. This has 
led to the development of a simple model for motor learning which can explain observed 
changes in muscle activation. The knowledge of how the brain controls movement is being 
applied to devising effective strategies for rehabilitation of motor function after stroke. 
Professor Milner teaches courses in biomechanics, motor control, and physiology. 

Figure 12-10: Theodore Milner 
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The Future 

In the next 50 years, advances in knowledge about mechanisms of motor learning and 
neural plasticity will be used to improve the recovery of motor function following brain trauma 
or stroke and to limit the progression of motor impairment in disorders such as Parkinson 's 
disease. This will involve brain-imaging studies to determine which functional connections 
in the brain have been affected by injury or disease and personalized therapy programs 
involving machine-assisted exercise and targeted brain stimulation to enhance activity in the 
network connections that are most likely to promote recovery of sensorimotor function. 

Gordon Oliver 

Gordon Oliver graduated from McGill in 197 1 in the second to last Physical Education 
Diploma class and started to teach in Montreal immediately. After teaching for two years 
and attaining his permanent teaching certificate he returned to McGill for a B.A. majoring in 
Geography, becoming interested in the connection between outdoor pursuits (canoeing, rock 
climbing, kayaking, hiking, skiing) and educating students about the natural environment. He 
wanted to develop expertise in environmental education, thus focussing on environmental 
geoscience. In 1976 at Mountainview elementary school in Otterburn Park, he became 
part of a teaching team that had a very well developed outdoor education program. Oliver 
worked for the Department of National Defense Schools in Lahr West Germany from 1989- 1992 
and returned to McGill in 1996 for a Master of Education, focusing on environment education 
programs. In 2003, he was invited to become a part-time instructor in the Department of 
Kinesiology and Physical Education for one year. That one-year replacement lasted 10 years. He 
has retired from Mountainview and continues to work two days a week at McGill. He teaches four 
courses, games principles and practice 1 and 2, physical education methods, and winter outdoor 
activities. He also works as the coordinator for all student teaching field experiences and has 
served on the Board of Directors of Physical and Health Education Canada. 

The Future 

Our program at McGill must prepare physical and health education graduates to meet 
three main challenges : the obesity crisis, declining levels of physical activity, and c lassroom 
management. It is no longer sufficient to be a subject specific technician who focuses on skill 
development. We must prepare the students to be professional educators who participate 
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Figure 12-11: Gordon Oliver 

actively as members of the educational team in developing school wide programs that 
will meet the needs of all children. Recent data indicates that nearly one-third of Canadian 
children are either overweight or obese. These numbers are increasing at an alarming rate. 
Our graduates must develop programs that will provide students with the knowledge and 
understanding that will allow them to make better nutritional choices for themselves. Young 
children spend more time in sedentary activities that ever before and this trend is increasing. 
As a direct result, children are not developing fundamental movement skills at an early age 
and therefore they cannot participate in more complex physical pursuits later in life. McGil l 
physical education graduates must ensure that every child has the opportunity to participate 
in an activity that will become a lifetime pursuit. Variety in  programming is essential. Finally, 
classroom ma nagement has been singled out as the greatest challenge for teachers in 
general, not just new teachers. We must provide our pre-service teachers with the most 
recent and up to date resources and strategies that wil l  give them the confidence to develop 
and maintai n a classroom management system that will lead to student success. 
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Caroline Pa9uette 

Dr. Car oline Paq uette i s  a new professor i n  the Department of Ki nesiology and Physic al 
Educ ati on, ori ginally from the L aur enti ans, i n  the outskir ts of M ontreal. She has a B.Sc. and 
M.Sc. in K inesi ology from Laval U niversity and tr ai ned in Rehabi litation Sc ienc e f or her Ph.D. 
at McGill, wher e she spec ializ ed i n  motor c ontr ol of gait and postur e in the healthy elder ly 
and in str oke patient populati ons. She f ur ther pur sued her tr aining with a fi rst postdoc toral 
fellowship at the O regon H ealth and Sci enc e U niversity where she developed exper tise in the 
study of neur ologic al pati ent populati ons wi th Par kinson' s disease and Cer ebellar ataxia. She 
then c ame bac k to McGill for a sec ond postdoc toral f ellowship with the Department of 

Figure 1 2- 12 :  Caroline Paquette 

Neur ology and Neurosurger y to gain exper ti se i n  brain imaging and brai n stimulati on. U si ng 
the latest tec hnology i n  brain imaging and br ain stimulation, she is c urrently setting up an 
innovative and uniq ue laboratory dedic ated to the study of brai n struc tures i nvolved in gait. 
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Her research focuses on understanding the mechanisms of gait and brain plasticity. Her goal is to 
use this basic knowledge on brain function during gait to develop effective preventive gait training 
programs that can be used by kinesiologists to help prevent age-related frailty and maintain 
autonomy and independence in the elderly and in neurological populations. Dr. Paquette teaches 
in the areas of motor control, aging, pathological populations, as well as biomechanics. 

The Future 

It is widely known that our Canadian population is aging. As our life expectancy rises, these 
demographic changes are already having profound repercussions on our economy through in­
crease in acute and chronic care loads. One important aspect of aging is of course the decline in 
physical and cognitive functions. When such declines are present, not only does it create major 
demands on our society as a whole, it also has direct devastating consequences for the aging 
individual by reducing quality of life. Declines in function, mobility, and independence with aging 
also deeply affect caregivers through increased burden of care. Research has clearly demonstrated 
that the benefits of physical activity can be substantial in many aspects of our lives and most 
importantly to older adults who can benefit physically, emotionally and socially from engaging 
in regular exercise programs. Therefore, our role as Kinesiologists over the next decades is to 
become leaders in preventive medicine. We are in a unique position to improve quality of life 
with advancing age and reduce the burden on our society through the development of training 
strategies and programs. Our goal should be to reverse and/or offset the effects of aging and 
increase the number of years with good quality of l ife through physical actMty and health promotion 
programs. Our approach should be multidisciplinary ranging from basic mechanistic research that 
will contribute to the development of more efficient training programs to the development of policies 
aimed at shifting the view of our healthcare system from primary care to preventive medicine. 
Kinesiologists can potentially have considerable impact on delaying the consequences of aging 
and contribute to the reduction and cost control of our healthcare system. 

David Pearsal l 

David Pearsal l examines human biomechanics : the physical interaction of form and function. 
After obtaining his Bachelor degree in Physical and Health Education, he further studied 
Biomechanics (M.Sc.) and then Anatomy (Ph.D.) at Queen's University. He continues to 
both teach and research in these areas. His specific research interests focus on human 
locomotion such as walking and running on irregular terrains (e.g. over slopes, slippery 
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Figure 1 2-13: David Pearsall 

surf ac es, ar oun d or ov er obstac les) ;  spor t helmet impac t pr oper ties, an d spor t eq uipmen t 
assessmen t, spec ific ally in ic e hoc key ( e. g. skate, stic ks). 

The Future 

With c urr en t  tr en ds in low c ost micr o- sen sor s ( e. g. GPS, acc eler ometer, c amer a, 
v ideo, hear t  r ate mon itor, pedometer) an d wir eless c onn ec tiv ity with por table c omputer 
dev ic es ( smart c ell phon es, c omputer tablets) ,  these sen sor s may well bec ome c ommon 
par ts of c lothin g, helmets, balls, bats, c lubs, shoes, j oin t r eplac emen ts, etc .  In c onj unc tion 
wi th apps/ sof twar e, these sen sor s wi ll hav e gr owin g pr ac tic al appl ic ation s  suc h as feedbac k  

"c oac hin g, "  moni torin g, loggin g, an d an alyses of exerc ise pr ac tic es, both for per son al use 
an d gr oup teac hin g in the gym an d on the fi eld. With these tools in han d, muc h of the 
physic s of spor t an d musc uloskeletal assessmen t c an be feasibly an d pr ac tic ally used. 
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Helene Perrau lt 

Dr. Helene Perrault is Dean of the Faculty of Education at McGill. Previously, she was the 
Associate Provost (Planning and Budgets) and has served as Department Chair, Kinesiology 
and Physical Education. Holder of a Ph.D. in Exercise Physiology ( 1983) from the Universite de 

Montreal , she remains a Professor in the Department of Kinesiology and Physical Education 
and an Associate Member of the Department of Medicine Division of Respiratory Medicine 
of the McGill University Health Centre. She has also been a Professor in the Laboratoire de 

Bioenergetique Fondamental et Appliquee of the Universite Joseph Fourier in Grenoble, France. 
Dr. Perrault pursued a research career in Clinical Exercise Physiology, first as a research associate 
with the Department of Cardiology and Respiratory Medicine of Ste. Justine Pediatric Hospita l 
and since 2000 as a Medical Scientist in the Respiratory Division of the MUHC at the Montreal 
Chest Institute. She was amongst the first to use exercise as a means to advance knowledge 
on the physiological and functional limitations of children and young adults operated on for a 

congenital heart disease or suffering from cystic fibrosis, with the view to design appropriate 
guidelines for exercise prescription or therapeutic interventions. More specifica lly, her work 
targeted advancing knowledge on the effect of surgical repair of cardiac birth defects or chronic 
disease on cardiovascular regulatory mechanisms as well as on the heart-lung interactions. 
She has contr ibuted to a large number of scientific publications and has supervised the work 
of numerous graduate students, focused primarily on the physiology and/or the functional 

repercussions of chronic heart or lung disorders. A past-president of the Canadian Society 
for Exercise Physiology Dr. Perrault has, and continues to foster academic and research 
collaborations between exercise sciences and medicine for health promotion, advancement of 
knowledge, and the development of therapeutic modalities and applications. 

The Future 

As a result of research from the last half century, physical activity had become a 
recognized and effective adjunct intervention to promote healthy aging or for the clinical 
management of chronic conditions or disease and has been accepted as an intervention 
for optimizing health outcomes. The research challenge for the decades to come will be to 
ensure that we refine this knowledge such that exercise can be prescribed in a way 
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Figure 12-14: Helene Perrault 

to modulate the biological responses for optimizing its effectiveness whether in health or 
disease. The professional challenge will be to ensure that our kinesiology academic programs 
build on strong biological and psychosocial disciplinary foundations to provide an integrated 
transdisciplinary approach to the prescription and supervision of exercise interventions. 

Dilson Rassier 

Dr. Dilson E. Rassier is the Associate Dean for Research in the Faculty of Education at McGill 
where he is also an associate professor in the Department of Kinesiology and Physical 
Educat ion with associate memberships in the Departments of Physiology ( Faculty of 
Medicine) and Physics ( Faculty of Science). He holds a William Dawson chair at McGill. 
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Figure 12- 15: Dilson Rassier 

Dr. Rassier fin ish ed h is und er gr ad uate d egr ee in Ph ysic al Ed uc ati on in Br az il in 1988. He 
pur sued a M aster ' s d egr ee on E xerc i se Ph ysiology (1991 - 1 994 , Br azi l) ,  af ter wh ich h e  
wen t to Can ad a to c omplete Ph.D. stud ies in M usc le Ph ysi ology (1994-1998) in th e Fac ul ty 
of M ed ic in e  at th e Un iver sity of Calgary. D urin g h is Ph.D. h e  perf or med b asic and applied 

r esearch lookin g at mech an isms of muscl e c on tr ac tion in h ealth y musc les and musc les 
af fec ted b y  d isease. Af ter c ompletin g h is d oc tor ate and a per iod of teach in g  at un i ver siti es in 

Br az il, h e  r eturn ed to N or th A mer ic a wh er e h e  und erwen t post-d oc tor al tr ain in g in d iff er en t 
lab or atori es in Can ad a and USA. Dr. Rassier d ir ec ts th e M usc le Ph ysiology and Bioph ysic s 
lab or atory at McGill ,  wh ich f oc uses on mech an isms of muscl e c on tr ac tion and r egulati on , 
usin g pr epar ation s th at r an ge fr om th e sin gle molec ul e to musc le c ells. He h as b een award ed 

d istinc ti on s  fr om th e Can ad ian In sti tute of H ealth Research (CIHR) and Fond s d e  l a  Rech erch e 
en San te Q ueb ec (FRSO). 

268 



From 5loomers to 5od.'.:l Mass Index 

The Future 

The field of muscle biophys ics is changing rapidly with the advancement of new 
technologies that allow the investigation of mechanisms of contraction with a precision 
and depth never considered before. These technologies include laser trapping of single 
molecules, mechanical measurements in  isolated sub-cellular structures (e.g. myofibrils) 
using nano-devices, live imaging of actin motility, and will shape the field in the next years. 
These experimental advances will enable scientists to deeply investigate the molecular 
and cellular mechanisms of contraction and force generation. Research in the field will 
test scientific incursions at the level of single molecules performing the most varying tasks; 
myosin molecules producing power-strokes and sliding actin filaments, t roponin molecules 
changing their configuration upon binding of calcium ions, tropomyosin uncovering actin 
binding sites for myosin, among others. This reductionist approach will merge with applied 
science produced i n  the fields of muscle physiology and biomechanics, increasing our 
understanding on how molecular events lead to an amp lified response of the muscula r 
system. Such response is ultimately reflected in human movement and mobility. 

Tanja Taivassalo 

Dr. Tanja Taivassalo received a B.Sc. from M cGill ( 1993) in biology where she developed a 
keen interest in the remarkable cellular "powerhouses" known as mitochondria. At the same 
time, she used her muscle mitochondria as part of the McGill Varsity Cross Country Running 
and Track and Field teams ( 1988- 1993). Her long-standing passion for endurance sports is 
likely linked to genes and heritage as she was bor n in Finland, a country known for its love 
of nature, sauna, and Sisu. Her personal enthusiasm and belief in exercise led to a Ph. D. in  
Neurological Sciences based at  the Montreal Neurological Institute. Her research assessed 
the safety and efficacy of exercise training in patients with mitochondrial DNA disorders, 
a genetic neuromuscular disorder with no known treatment. Dr. Taivassalo expanded her 
knowledge of cardiovascular physiology and molecular biochemistry in conditions of rare 
muscle metabolic diseases during post-doctoral studies at the Institute for Exercise and 
Environmental Medicine i n  Dallas , Texas. In 2005, she was thrilled to come full circle, joining 
the Department of Kinesiology and Physical Education, and bring forth her multidisciplinary 
expertise in neuromuscular disease and exercise science. Her current research program has 
two major lines of investigation: 1) understanding the nature of mitochondrial impairment and 
its repercussions at the level of physiological and functional disability in conditions of muscle 
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and other chronic disease ; and 2) development of innovative exercise interventions that 
induce adaptive muscle responses to reverse or prevent disease or age-associated declines 
in physiological and functional ab ility. She teaches undergraduate and graduate courses in 
exercise pathophysiology. Dr. Taivassalo hopes to excite young minds about the power and 
potential of muscle mitochondria and adaptation to exercise! 

Figure 12-16 : Tanja Taivassalo 

The Future 

An emerging and important direction for Kinesiology is in the domain of clinical exercise 
physiology, which focuses on theory and application of physiological and psychobehavioural 
assessment, monitoring and management of var ious clinical populations as it relates to acute 
and chronic exercise. In today's society, given the prevalence of common chronic conditions 
such as cardiovascular disease, diabetes, obesity, and the dramatic increase in the aging 
population and lifestyle changes promoting physical inactivity, there is an urgent need for 
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Kinesiologists to apply their knowledge in this domain to improve the health and well-being 
of people along a continuum from healthy normative aging to advanced chronic disease. In 
fact, the Department is currently in the process of developing a specialized Clinical Exercise 
Practice stream, which will arm students with the most current and advanced knowledge 
in this domain through the expertise of our Faculty members within the Department in 
cardiorespiratory and muscle physiology, neuroplasticity and health behavior and motivation. 
This expertise will also introduce students to less well-recognized disease conditions for 
which exercise prescription is not yet readily applied but w ill likely soon be, such as multiple 
sclerosis, neuromuscular and neurodegenerative disorders. The theoretical and practical 
experiences developed into this specialized stream are consistent with the competencies 
required for accreditation by the FKO and CSEP to become a professional kinesiologist and 
certified exercise physiologist respectively, and is anticipated to launch our students to the 
forefront of Clinical Exercise Physiology in Canada. The success of this vision is, however, 
predicated on the recognition and acceptance of Kinesiology as an integral part of the health 
care system, which today does not yet exist but is highly anticipated. 

Rene Turcotte 

Dr. Turcotte began his studies at Laurentian University in Sudbury doing an Honor's degree 
in Physical Education, graduating in 1975. He developed a strong interest in exercise 
physiology, which evolved into an appreciation for the importance of physical activity as part 
of a healthy lifestyle and has remained part of his life ever since. After the undergraduate 
degree, he completed his Master 's and Ph.D. at the University of Alberta, graduating in 1985. 
It was during those years in Edmonton that Dr. Turcotte deepened his understanding and 
appreciation of exercise physiology both from an applied and basic science perspective, 
having done an applied degree at the Masters level (Physiological aspects of ice hockey in 
young boys 8- 1 1  years of age) and a basic science degree (Calcium regulation of skeletal 
and cardiac myofibrils in Sprague-Dawley rats) at the Ph .D. level. Dr. Turcotte 's studies left 
him with a broader perspective and an appreciation for fundamental and applied aspects and 
the importance of both research approaches to our field. It was through his work at McGill 
since 1986 that he began to appreciate other research fields including psychosocial aspects 
and the role of physical educators in effecting behavior change in children and adults so 
that they can take advantage of the many benefits of regular physical activity as a part of a 
healthy lifestyle. 
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Figure 12-1 7: Rene Turcotte 

The Future 

In Dr. Turcotte's view, our field is constantly evolving. But in a manner never before 
realized, people at McGill, in Canada, and throughout the world are recognizing the 
importance of research in kines iology and physical education and its impact on health. The 
future of our field will focus on the impact of physical activity on health. To be successful, Dr. 
Turcotte believes our research must address all aspects, from fundamental bench science 
to applied and behavioral research, so that we can translate our research and apply it in 
practical ways. Fundamental research is needed to understand the mechanisms of why and 
how physical activity is beneficial, and applied and behavioral research is essential to find 
appropriate and successful interventions for typical and special populations with chronic 
disease. 
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Johanne Vail lant 

Johanne Vaillant is a part-time lecturer in the Kinesiology and Physical Education department. 
She is a native of Montreal and graduated from McGill with a 8.Ed. ( P E) in 1984. Her 
background includes over 20 years of teaching physical education and health, administrative 
posts, and as consultant for several school boards in the Montreal area. This experience has 
led to further work as a collaborator for the Ministry of Education Leisure and Sports ( M ELS) 
towards the implementation of Quebec's new competency based curriculum focusing on a 
child centered approach to teaching. In 2009 she also became a consultant and teacher­
educator involved in the development of physical education and health programs for the Inuit 
of Nunavik under the Kativik School Board and McGill Department of Integrated Studies. 
Frequently she travels to the Arctic to oversee and teach many of these programs. She 
carries a lifelong passion for exercise and fitness , particularly swimming, having played on the 

Figure 12- 1 8: Johanne Vaillant 
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Canadian nati onal water-p olo team for 3 year s. She has develop ed a p ar tic ular inter est for 
max imiz ing ac tive p ar ticip ati on in p hysic al educ ati on at the el ementary sc hool level. At McGill, 
she teac hes assessment. 

The Future 

M aj or attention for the next gener ations will foc us on health in light of ep idemic levels of 
obesi ty in elementary sc hool c hildr en. Researc h has alr eady established the c lear r elationship 
between the pr ac tic e  of dail y exerc ise and ac ademic p er for manc e, and should be a maj or 
foc us of our sc hool p hysic al educ ation pr ogr ams. H op efully, in year s to c ome the r ole of the 

p hysic al educ ator will have shifted to an educ ator/ fac ilitator engaging c hildr en i n  their lear ning 
about heal th, wellness, lifestyle and the imp or tanc e of r egular pr ac tic e of p hysic al ac tivi ty on 
a daily basis. Teac hing p hysic al educ ation and health benefits will ther efor e be at the c enter 
of ever y c hil d' s  lear ning as ar e liter ac y, sc ienc e, and tec hnology. 1':J 

Notes 
1 .  {ht1p ://sportpsych .mcgi l l .ca/) 
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Comments 

A number of decisions were made to facilitate retrieval of cited documents without an excessively long reference 
list .  Primary sources such as McGil l 's Board of Governors' minutes are referenced in the text with the appropriate dates 
and not repeated in the reference list. The same strategy was used for information from the Corporation, Senate, Annual 
Reports of the Governors, Principal , and Fellows of McGil l  University (or simply Annual Reports of McGill University as 
they became titled in later years), Calendars, Department Annual Reports, and Old McGil l . These are readily available at 
McGi l l  University Archives or publicly in the l ibrary. 

The reference list above uses standard methods of citation for books and journal articles. For other documents 
classification numbers from McGil l  Archives are included, when available, to ease retrieval. In addition, some useful 
sources of information came from copied reports or memoranda. These are referred to as a mimeographed copy, 
followed by the physical location of the document, usually the Department of Physical Education or Athletics and 
Recreation. 
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Append ix A 

Graduate and Undergraduate Awards and Fel lowsh ips ) 2012 

Gold Medal 

Awarded to the student demonstrating the highest ac ademic and prof essional profic ienc y  
throughout the Physic al Educ ation or K inesi ology programs. 

• Graduating student 

• M inimum 90 credit program 

• Based on CGPA 

A.S . Lamb Scholarships (since 1951) 

Six sc holarships wi th c urrent estimated val ue of $1 ,000 eac h. Awarded to students in 
the Physical Education and Kinesiology programs, on the basi s of ac ademic merit and 
professional promi se. N o  applic ation nec essary. 

• Three awards to Physical Education students and three to Kinesiology students. 

• The three awards in the Physical Education program are awarded to one student entering 
each of the second, third, and fourth year. 

• The three awards in the Kinesiology program are awarded to one student entering the 
second year, and two students entering the third year. 

• A student must have completed a minimum of 27 credits at McGil l University. 

• Based on sessional GPA. 

• Potential December graduates qualify and are to receive full amount scholarship. 

Strathcona Trust Pla9ues 

Four plaq ues awarded at the end of the sec ond and third years of the Physic al Educ ation 
program to the man and woman i n  eac h year who obtai ned the hi ghest standi ng i n  physic al 
ac ti vity c ourses. 

• M inimum of 6 physical activity credits must have been completed . 

• Based on physical activity GPA. 
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John Choma� Award (since 1991) 

One award with current value of $450. Awarded on the basis of academic achievement and 
participation in students athlet ics, to a student entering the final year of either the Physica l 
Education or Kinesiology programs, with preference to members of intercol legiate sport 
teams. Awarded by the Faculty of Education 's Committee on Student Standing on the 
recommendation of the Department of Kinesio logy and Physical Education. 

• Completed minimum of 48 credits at McGil l University. 

• A student must have completed a minimum of 27 graded credits in the regular academic 
year exclusive of courses completed under the Satisfactory/Unsatisfactory grading option . 

• Based on sessional GPA. 

• Potential December graduates qualify and are to receive fu ll amount of scholarship .  

• Application required. 

Adria no Tassone Award (since 2010) 

One award with current value of $2,000 Students who have completed U 1  and/or U2 in 
the Department of Kinesiology and Physical Education in the Faculty of Education to gain 
practical experience in the area of research in Kinesiology through a summer internship 
award. 

• Based on student's CGPA. 

• The student must be supervised by a KPE faculty member for 1 2  weeks 

• Priority will be given to students who have not been previously awarded this Award 

• The student cannot receive credits for the work done as part of this Award 

• The student is expected to work ful l -t ime in the supervisor's laboratory for the entire Summer 

• Applicants fitting in either of two categories will be considered: 

• Students receiving matching funds (additional $ 2,000) from the supervisor 
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5loomberg-Ma n u l ite Fel lowships 

Th e Bloom berg-M anulife F el lowsh ips f or th e Pr om otion of Ac tive Heal th h ave been 
establish ed in 201 0  by Lawrenc e Bl oom berg and M anulife to r ec ogniz e  outstanding inc om ing 

Ph.D. student( s) in th e Depar tm ent of K inesiology and Ph ysic al Educ ation wh ose r esearch 
will h ave an impac t in th e ar ea of Ph ysic al Ac tivity, Health and Wel l- being. Th e F ellowshi ps 
will be awar ded by th e Graduate and Postdoc tor al Studies O ffic e  upon th e rec om mendation 
of th e F ac ul ty of Educ ation' s Departm ent of Ki nesiology and Ph ysic al Educ ation on th e basis 
of ac adem ic m er it, ach ievem ents to date and f uture c ar eer plans. 

In order to be eligible, candidates must be graduate students aspiring to start a 
doctoral program of study related to physical activity health and well-being at McGill 
University's Department of Kinesiology and Physical Education. 

Value 

$22,500 each (2 awards available) 

Da niel  Q. Marisi Award : 

Establish ed by friends, c ol leagues, and form er students in h onor of noted spor t psych ologist 
Dr. Dan 0. M ar isi. 

El igibil it� 

Awarded by the Department of Kinesiology and Physical Education to a graduate 
student (Masters or Doctorate) in Sport and Exercise Psychology. All applicants 
must have been a full-time student for at least one semester of the current year. 
Criteria used to access the award are: academic merit (current graduate GPA and 

• undergraduate CGPA) , conference presentations, and community service in sport 
and exercise psychology. 

Value 

$500.00 
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David L. Montgorner� Award 

Established in 2007 by family, friends, colleagues, and former students in memory of noted 
sport and exercise physiologist Dr. David L. Montgomery. The award is also supported by the 
annual David L. Montgomery 1 0 Km Run which takes place each year during Homecoming. 
Awarded by the Department of Kinesiology and Physical Education to a graduate student in 
Sport and Exercise Physiology. 

E: l igibi l it� 

Awarded by the Department of Kinesiology and Physical Education to a graduate 
student (Master's or Doctorate) in Sport and Exercise Physiology. All applicants 
must have been a full-time student for at least one semester of the current year. 
Appl icants wil l be assessed based on academic merit, conference presentations, 
and community service in sport and exercise physiology. 

Va lue 

$3,500 

R. E .  Wi lk inson Award 

Awarded annually to a student who has obtained the B. Ed/B.Sc. degree (Physical Education 
or Kinesiology) from McGill, is a full-time student entering a graduate program in the 
Department of Kinesiology and Physical Education and who best combines academic merit 
(CGPA), and exceptional professional leadership. 
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Q. H, w ,;an we raise m,ney t, buikl a gymnasiutRJ 
A. WhJ; thr,ugh the sale «,f t; igarettes; «,f f!fltrse 

I n  From Bloomers to Body Mass Index, Greg Reid takes u s  o n  a 
fascinating romp through the history of physical education at McGi l l , 

as ful l  of adventure and wit as the characters who inspired -generations of students ! 
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