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Abstract of Thesis

Dtscourse on Women's Education in Egypt During the
Nineteenth and Early Twentieth Centuries: AConvergence

ofProto-Feminist, Nationallst, and Islamic Reformlst Thought

by Laura Piquado

This thesis explores the development ofwomen's education in

pre-independence Egypt from the mid-nlneteenth century to 1922.

It looks at women's educational facilities and women's access to

education through the reigns of Muhammad Ali, Said, Ismail and the

British occupation. Whlle the rise in women's educational concerns

on a formalleve1 parallels the growth of modernist, Istamic

reformist, and proto-feminist thought in the late nineteenth century,

the relationship among the three groups vis a vis their respective

positions on women's education dlffers and is therefore examined in

the thesis.

Research on this topie reveals a correlation between the early

women's movement, a strong proponent ofwomen's education, and

Egypt's national and IsIamic reform movements. As each group

espoused a vision of change for Egypt, one secular and the other

decidedly more relïgious, the common denomInator for social

progress was the unanimous support for advaneements, although

canditional, in educational polides regarding wamen. Couched in a

cantext of modernism, the pursuit of freedom from foreign control

and the desire for Egypt to develop into a fully productive society,

were indispensable aspects of the development ofwomen's

education.
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Résumé

Cette thèse explore le développement de l'éducation des

femmes en Égypte pour la période précédant l'Indépendance, soit à

partir du milieu du 1ge siècle jusqu'en 1922. Elle examine plus

particulièrement la disponibilité et l'accessibUité des services

d'éducation destinés aux femmes sous les règnes de Muhammad Ali

et Ismail ainsi que sous l'occupation britannique. La croissance de

l'intérêt en faveur de l'éducation des femmes s'effectue

conjointement à la montée des courants de pensée "Moderniste",

"Réformiste Islamique" et "Proto-féministe" de la fin du Ige siècle. La

relation entre ces trois groupes concernant leur position respective

sur la question de l'éducation des femmes est aussi examinée.

La recherche à ce sujet démontre une corrélation entre les

débuts du mouvement des femmes (fortement en faveur de

l'éducation de celles-ci), le mouvement national Égyptien et le

mouvement de réforme Islamique. Chacun de ces groupes possède

une vision différente du changement pour l'Égypte, plus sécullère ou

plus religieuse selon le cas. Le dénominateur commun pour le

progrès soctal est un support unanime, bien que conditionnel, pour

l'avancement des politiques d'éducation et d'accessibilité pour les

femmes. Dans un contexte de modernisation, la recherche de

libération du contrôle étranger et le désir de l'Égypte de se

développer en temps que société pleinement productive constituent

des aspects indispensables au développement de l'éducation des

femmes.
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INTRODUCTION

The tum of the twentieth century witnessed a tidal-wave of

nationalist movements giving voice to the long-stifled aspirations of

the colonies of European powers. The dual task that layahead in the

construction ofemerging ideologies focused on national

independence and the creation of modern, viable sodeties. In the

world of Islam, Egypt, following the lead of Turkey under Mustafa

Kemal Atatürk, pursued a lilœ process. For such traditionalist

societies of the Muslim world, however, the factor of modernism in

their natlonalist agendas was itself a foreign construct as its very

existence was defined by Western criteria and Western values.

Indeed change, as per the social, polltical, and economic affairs of the

state came with such rapid speed that perhaps an understanding of

'how ta modify the phenomenon of modernism for Muslim society?'

was brushed aside or given but cursory thought and attention paid

instead to the outcome ofsuceess.

The incorporation ofwomen in modernist/nationallst

movements as prescribed by Western ideology was an inextricable

component of the very caustic dynamics of progresse The volee of

women (perhaps synchronous to the cries ofcolonial oppression and

the1r ensuing, inevitable emandpatlon) on the social and poUtical

stage was in and of itself tantamount to an etIect of revolutionary

proportions. Yet for lad ofsupport or cohesion as a developed

movement it could not stand on its own. As such, rather for reasons

1
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of survlval than ideology, the early women's movement forged an

alJiance with Egypt's nationaUst movement, lnvolving Itself in

demonsttations against British occupation- not on behalfof the rights

ofwamen, but advocating the natlonalist agenda alongslde their male

counterparts. The actlvity of these women was intended to convey a

dedicatlon to the nationalIst cause as the prlmary concem of the day;

its rank far superseding the level of public suppon for the still

nascent women's movement. Ideologically, therefore, Egyptlan

ferninism was ünked with Egyptian nationallsm, and thus supported

the country's pursuit of freedom from foreign control as well as the

desire ta see Egypt develop Inta a fully productive, progressive

society through their own interpretation of modernism. The

natlonalist dimension of the femjnist cause granted it an air of

legitlmacy it MaY have otherwtse lacked given that the public

addressing ofwomen's concerns was not prevalent in customary

debate. It is aIso the case that Egypt was not alone in its efforts at

coming ta terms with women's concerns. Cauntries bath in and

outside of the Musllm fald were faced with simiJar proto-women's

movements which round themselves a popuIar ideological framework

within which to operate. The constitutional movement of 1905-1911

in Iran, for instance, was a forum where women demanded legal

expression of their rtghts as mothers, and their rights of inheritance.

In the United States at th1s tlme, not only was the abollshment of

slavery (1865) struggllng to take shape ln the American psyche, but

thls self-same atmosphere ofchange and progressive human

expression round its way into the Amerlcan women's movement as

weIl.

2



As femlnlsm only emerged ln its nascent form during the final
1 .'

decades of the nineteenth century, a dear deflnltlon of proto-

fernJnist thought bad yet to he employed.1 It was understood in

terms of the dIscourse identifted with early ferninfst expressions of

women's segregated volces; essays, letters, and poetry that had

prevtously been invisible. Unes such as,

l challenge my destlny, my tlme
l challenge the buman eye

1will sneer ar ridiculous rules and people
Thar is the end of It; 1will nn myeyes wlth pure
Ugbt, and swim ln a sea of unbound feeling

l bave chaHenged tradition and myabsurd position,
and 1have gone beyond whar age and place allow.2

from early feminist Aisha al-Talmurlyya's poetry found their place

wlthln a growing body of feminist llterature and expressed an

awareness that had yet to he named. Indeed, the very Issue of

vlsibility, versus invlslbility, bas been discussed by Margot Badran in

terms of public feminist consciousness. She notes that it is Qasim

Amin and bis publication of IiJ]lrir aI-mar'a (Uberation of the

Woman) in 1899 tbat has traditlonally been credited with pioneering

the feminist dlscourse in Egypt. Whlle it is accepted that his male

3
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IThe term 'femjnism' was first used in its official capadty in 1923 with the
establishment of the Egyptian Feminist Union. With French as the dominant
language of the union's members, given its upper-elass affiliations, there was
a dear understanding of the words feministe and feminisme. The Arabie
translation, however, was and œmains ambiguous. The word nisai (women) is
the Arabie equivalent which must always he darified in its 'ferninist' context
ta he properly understood. See Margot Badran and Miriam Cooke, eds. in
Opmiua the Gates, xiv.
2Ibid, xxx.
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proto-feminist stance was a pioneering act, it was done 50 in full

public view. The invisible, the seclusion ofwomen and their

expression, however, appeared three and four decades earlier

between women wlthin the confines of the upper<lass harems.3

Whlle accepting the world-wide diversity of the feminist

experience within its respective historical context, the term femlnism

in this paper will denote an individual and collective awareness of

the traditlonally oppressed position of women. It will further

encompass an analysis of this oppression through male and female

activism- understood as simple dialogue or as widespread protest.

Although the issue of femlnlsm Is not the focus of this paper,

understanding its development as a response to women's social,

economic, psychologtcal and religious awareness is at the crux of the

relationship among the protagonists named: the proto-femlnists

nationalists, and the Islamic reformists.

It will he understood that women's feminism emerged from its

hold ln pre-colonial Egypt preceding the rise ofcapitalism and

nationallst/modernist thought. As such, women first sought support

for thelr feminlst convictions in Islam itse1f, (the traditional jury of

Musllm activity) , with the e1ement of modernism only being

introduced decades tater. Social change in the cast of IsIamic reform

will he discussed as the branch of modernism introduced by Shelkh

Muhammad 'Abduh in the latter part of the nineteenth century. The

western concept of modemIsm will he more fully explored whlle

viewing the Egyptian context as a product of the western

phenomenon and as its own adaptation. 'Abduh's understanding of

3Ibid, xv"'XXVÜ.
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the modernlst pbllosophy ln Islamic terms recondIed the religion

with progressive thought through a reinterpretation of the Qur'an.

The use of iJt1had (independent lnquiry), as 'Abduh advocated,

allowed women to discover that practlces of seduslon (particularly of

velling and segregation), were not, ln fact, ordained by Islam as had

been prevlously accepted. Instead, women found that Islam

guaranteed all Muslims, both men and women, basic rights.

Although the debate that surrounded women's and feminist cries for

change had supporters and critics from every polltical and social

platform, aIl groups struck a chord ofagreement in their espousal of

the education of women, viewing it as an indispensable aspect of

sodaI development. For reformers and nationa1lsts allke, from the

progressivism of Muhammad 'Ali and Qasim Amin ta the

conservatism of Mustafa Kamil and Talat Harb, the success and

ultimate survival of the future of Egypt as a modem, IsIamie society

lay ln making literate the majority of the population The issue of

women in the social domain was by deftnition a very modem one.

The education of these women, therefore, was a compounded

challenge of breaking with cultural propriety and traditionallst

tendendes.

In my thesis 1will discuss the three (perhaps) campeting, yet

interwoven agendas on women's education advanced by the then

proto-women's movement, the Egyptian natlonaUsts, and Islamic

refonners from the late nineteenth century through 1923. l will

investigate the preceding period of the educational system under

Muhammad Ali with specifie reference ta women's education, and

then document the developments o.rsuccessive regimes and the

5



I~. British occupation. 1will examine the concept ofEgyptian

modernism, and dlscuss the ideology of the more promlnent figures

ofeach of the movements with spedfic reference ta women's

education. In broachlng the issue of modernity and Is1amlc reform

ln the Egyptian context, 1shall attempt to create a more ludd frame

of understanding in the raIe ofeach (the proto-fern1nist movement,

the nationaIists, and Is1amlc modernists) as undenvriters ta the

ultimate establishment and development of the Egyptian Feminist

Union with very expUcit goals towards the modern education of

women.

6



CHAPTER ONE

INTRODUCTION

Towards the end of the nineteenth century, bath the women's

movement and the Egyptian nationalist movement began ta cultivate

their respective domains in response to a burgeoning demand for

social identity. "They were different expressions of the same

profound prablem ofcontact and confrontation with modern

dvillzation".4 Egypt had been exposed to the impact of the West

earlier than any ather Arab country and was the first ta experience

direct domination during its occupation by Britain (1882-1922). This

overwhe1ming presence of Europe "and caUapse of much of the

traclitional arder 100 ta a reconsideratlon of Egypt's awn position and

identity in relation to the West".s There exists an integral and

camplex history behind the relationship of moclernism ta the

women's movement and the natlonalist and reform movements in

terms of then- respective positions towards wamen's education. Ta

better understand their alliance, it 15 important ta examine not only

the existing social environment, but the response of successive

regimes to the western influence of progressive educational systems.

4Philipp, Thomas, "Feminism. and Nationalist PoIities in Egypt", Women in the
Musljm World. Nikkie Keddie and Lois~ eds., Cambridge: Harvard
University Press, 1984, p. 277.
SPhilipp, "Feminism and Nationalist Politics in Egypt", 277.

7



EDUCATIONAL REFORMS

Muhammad Al1

In the early nineteenth century the Egyptian state began ta

establlsh European-style schools on the model of secular and

practical instruetion.6 To this extent the influence of the French

presence, albeit brief (1798-1801), was the tuming point in the

history of modem Egypt.7 Napoleon's invasion brought Egyptlans

into immediate contact with Western military, sdentific, and

educational institutions. When Muhammad All8 officially became

wali (viceroy) of Egypt in 1805, bis first and exclusive order of duty

was to increase state revenue to gain strength and, ultlmately,

independence for Egypt, still under de jure suzeratnty of the Ottoman

Empire.9 Part of this drive took the form of a direct, although

sporadic, interest in the development ofeducation. It appears,

6Baron, Beth, The Women's Awakgnjo& in ElYPt. New Haven: Yale University
Press, 1994, p. 126. Not only were the schools secuIar in nature, but Most were
based on French models. Instruction was entirely in French, the teachers
were French (initially), and the dynamism of Gaulle influence from ceturning
missions served ta reinforce French (foreign, western) culture and thought.
Traditional schools were then reassembled under this system.
7EJnashar, N. Abdu1hameed, "Is1amic Education: A Resouree Unit For Secondary
Schools in Egypt". Ph.D. Dissertation, Ohio State University, 1982, 8.
8Muhammad Ali was the commander-in-ehief of the Albanian forces, the
mercenary wing of the Ottoman army. When the Ottomans drave the French
out of Egypt in 1801 they, alongside British and Mamluk foreesy fought to put
their candidates into power as govemor of Egypt. Despite a lengthy contliet
with the Porte, Muhammad Ali claimed the tide in 180S and maintained the
position until1848. "He founded a dynasty that was to rule Egypt until1952?
and started a process of modernization and the developm.ent of a modern state
system." Afaf Lutfi al-Sayyid Marso~ A Short History of Modern ElYPt.
Cambridge: Cambridge University Press, 1985,51-53.
9Tucker, Judith, Women in 19th Century EJypt. Cambridge: Cambridge
University Press, 1985, 25.

8



however, tbat due to his deslre to have an educated population, 10

educatlng Egyptlans was a necessary factor ln reallzlng bis prtmary

concern: the building ofa modern armyand navy to support bis wars

ofconquest ln Arabla, Greece, the Sudan and Syria.11 As the

feasibility of importlng enough foreign experts to modernize bis

armed forces (whlch depended on modern technology) was not only

impractical but a near impossibillty, Muhammad Ali was forced ta

train Egyptians and use them as bis source of technologlcal man­

power12• The Egyptlans' traditional background of religious

education, however, was not sufftclent to a1low them ta comprehend

the technlca1 milltary and secuIar curriculum that Muhammad Ali

had aspired tO. 13

Until the reforms of Muhammad Ali, the only public institution

for primary education was the 'ku [rab', school for Qur'anic

instruction.14 For bath boys and girls, the mosque was the first

school for ail Muslim chlldren where they learned to read, memorize

portions of the Qur'an, and tenets of the creed. Girls, however, were

traditionally only admitted into the kuttabs until puberty, at which

time they were segregated and taught at home. Institutes of higher

learnlng, such as al-Azhar and its affillated schools, served as the

l()Little maintains that although Muhammad Ali worked bard ta build a strong,
modern Egypt, he "wasn't concerned with the emandpation of the Egyptian
people, except insofar as it could serve bis ambition to build bis own empire",
21.
11Cochran, Judith, Education in F&,nlt. London: Croom Helm Ltd., 1986, 4.
12IbicL,4.
13IbicL, 5-6.
14The idea of an institution (mosque) as a center of reading, writing, learning
the Qur1an began with the second caliph 'Umar who appointed teachers in all
major âties of the caliphate- ..Mec:Iina. Kufa, Basra. see GhuIam Nabi Saqib,
Modemization of Muslim Education in f&y.pt. Pakistan and Turkey. Ph.D.
Dissertation (London: University of London, 1989),67-70.

9



guardIans of classical Arabie and orthodox Islam for the educational

e1lte.15 With Muhammad AI!'s reforms, both new and traditional

systems of education now funetioned alongstde each other, with the

latter havlng little use in Muhammad Ali's spectrum ofeconomie and

soc1al development.

As this was the warking background of hls population,

Muhammad Ali sent missions of Egyptlans ta he trained and

educated abraad, primari1y in France and ltaly, ta learn appropriate,

functional S1dlls.16 At home he founded high schools to produce

lnfantry and other military afficers ta man successfully his growing

army. His troops saon required assistance from MediCal personnel,

engineers, pharmadsts, veterinarians,17 and sa he established

training factlities ta accommodate such disciplines. He opened two

army schools in the dtadel (a cadet school in 1816 and a school for

mathematical sciences in 1821), schools ofmedlcine, arts,

administrative law, music, midwifery, and engineering .18 Other

private and mlssianary schools- the Armenian private school,

schools of language, Greek schools and Jewish and Catholic

mlssionary schools- were also established, but they were primarily

lSBnashar, "Islamic Education: A Resource Unit For secondary Schools in
Egypt",10.
16Saqib notes Muhammad AIrs lact of concem wim exaaeting from Europe
virtually anything it could offer for the development of Egyptian society. As it
was purely functional, he did not view it as cultural treason to adopt such
western. practices. See Ghulam Nabi Saqib, 83-84.
11Cochran, Education in ti&ypt. 4.
18EIn asbar, "Islamic Education: A Resource Unit For 5econdary Schools in
Egypt", 11-13. It is significant to note that Muhammad Ali's initial attempts at
founding schools such as those in the dtadel employed rrChristian priests as
teachers, even for teaching Arabie. (He) never made any attempt to employa
native teacher", 10.

10



by-produets of Muhammad AIl's educatlonal zeal as they did not fall

under bis JurisdiCtlOD.

Muhammad All's educational pondes were lnherently tled to

hls economlc lnterests. AIl strategies and development had been

designed entlre1y "to increase state revenue and bolster Egypt's

milltary mlght and independence."19 The country's growth had been

channeled through its rlsing partidpation in the world market

begtnning in the early 1830s. Even sectors of society tradltionally

dominated by women, such as the textile craft and trade industry,

felt the effects of economlc expansion.20 These women, howevert

were never trained in the speda1ized fields Muhammad Ali had

introduced, and the new mecbanlzed labor remained the exclusive

domain of men. "Male advantage in the realm of uns1d11ed labor

became male monopoly in skilled work."21 When, ln the latter part

of the century, Egyptlan lndustry could no longer compete with

European products, lndigenous production enxled. Whlle any skilled

labor at thls tlme went to men, women were forced into domestic

service as household maids and servants ta the urban bourgeoisie. 22

19Tucker, 71.
2OWomen laborers at this time were highlyorganized in guilds. It WclS a safety
net that supplied work, set wages, and fixed taxes for the women merchants.
Baron notes that lists of guilds from the nineteenth century- cotton workers,
green grocers, milk sellen, bakers, midwives- show that some urban
tradeswomen and craftswomen had been organized collective1y. See Baron,
14+167.
21Ibid, 88.
22The growing ranks of female inte1lectuals of the upper-dass remained
generally unaffeeted by Egypt's ecanomie trends. They did not have ta work.
The importance of this distinction will he addressed later when outlining
upper-class status of early feminists. As their concems about female laber
were more abstraet, work conditions and wage inequities were never issues.
Instead, they dealt with the preoccupations of their class.

Il



Elnashar properly sums up the lntellectual and educational

situation ln Egyptduring Muhammad AIi's reign (1805-1848) as a

four decade-Iong engagement ofdeveloplng the country ta use lts

resources for war. It was solely ln thls context that he establlshed a

system of milltary education.

He did nat work on any kind ofeducation that would
enable the Egyptians ta set up any private enterprtse
for themse1ves. No provision was made for the peace­
fui development of the country, elther culturally, soclally,
or economically. The old masque system ofeducation
had been almost destroyed in the rush to bund an
army. When the system broke down after hls death, ail
the Egyptlans who were employed in the army had
nathing ta do but try ta resume the1r normalllfe as far
as possible.23

Muhammad Ali's Successors

By the tlme of bis death in 1849, Muhammad Ali bad made

signiflcant changes in the life of the Egyptian middle-dass: in them

he established an educated population.24 Under bis immediate

successors, the khedives 'Abbas and satd, however, the near­

revolutionary strides of the educational system waned and a period

of stagnation, neglect, and bridIed optimism began which continued

through the end ofsaId's reign in 1863.25 Whlle these two rulers clid

23EJnasbar, "Islamic Education: A Resource Unit For secondary Schools in
Egypt",16-17.
24cochran, Education in f&nlt. 4.
2STucker, Women in 19th Century E&YPt- 123. In conflicting and
counterprodueti.ve pondes, for instance, •Abbas dosed many of the state
schools while retaiDing a Ministry of Public Instruction and onder Said's
leadership, the ministry was djsmantled and a number of the schools were re-

12



Ilttle to promote the development ofeducation ln Egypt, Fritz Steppat

points out tbat it was during the relgn of satd that Ibrahim Adham,

the Brltish-trained head of the SChool Department, suecessfully

submitted a project for educatlonal reform. Adbam's intention was

to gradually Integrate tradltional schools with those estabUshed on a

European currieulum. The result, Steppat maintalns, "would give aIl

chlldren a good general education, usefulln an fields of llfe."26

Although the project was never carrled through owing to saId's lack

of eommitment to educational reform, the favorable publlc response

to its possibillty was real1zed ln the marked increase in foreign and

missionary schools.27

Private educational facllit1es were eertainly not new ta Egypt.

A Greek Orthodox school had been in Cairo slnee the middle of the

seventeeÏ1th century, and the Frandscans had been running a

Catholle school, primariIy for Christian emigrants from Syrfa, since

the middle of the etghteenth century.28 The other mission and

private schools establlshed under Mubammad AIl, as mentloned

earller, now round community amidst the rislng popularity of fore1gn

opened. It was during this period of "stagnation" of secu1ar, state-sponsored
education that the further development and subsequent flourishing of the
foreign-language schools increased. Although many had been successfully
funetioning since the rule of Mubammad Ali, they gained not only enrollment
due to the dosing of secular schools, but also received finandal support from
the Ottoman governors- especia1ly Ismail Pasba, Said's successor- who desired
a foreign educational poncy to compliment bis 'westemization' of Egypt. see
Cochran, Education in F&Y.Pt 5-7.
26sœppat, Fritz, "National. Education Projects in Egypt Before British
Occupation" in BfljnniplS of Modernization in the Middle East. William Polk
and Richard Chambers, eds., Chicago: University of Chicago Press, 1968, 282.
27Ibid. Sœppat notes mat in the Egyptian archives are several petitions
signed by parents in support of the new schools and a eagerness ta have their
children attend them. He remarks that the petition may he the praof that Said
required te determine if the public was truly Interested in the project.
28Ibid.,282-283.
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schools. "Slnce the state was unwU1lng to meet the growing demand

for girls' education, ... missionaries (and other prlvate institutions)

found a ready market for their schools."29 Baron notes that for a

time, Christian misslonartes taught a Iarger number of girls than any

other institution ln the country. When satd dled ln 1863 there were

59 forelgn and non-Islamlc schools ln Egypt. Dy contrast, even thlrty

years later state schools had only ten teachers in three schools

teaching 242 female students.30 The government's faltertng efforts

on behalf ofwomen's educational concems were no match for the

privately-funded, widely respected, and versatile curriculums

offered by the foreign and mission schools. "Prtvate schools rather

than state ones provided the bulk. ofgirls' education in Egypt...

espedally at the upper leve1s where state secondary schools were

noticeably la.cldng."31 Manyearly femfnlsts, women's advocates, and

journalists were able ta take advantage of the opportunities of

private schools (as will he discussed later) which early on exposed

them ta western experlences. The very existence of the schools was,

in fact, an influence towards progressive Ideals for women's

education.

The goowth of foreign schools in Egypt paralleled the general

rise of fareign influence in that country. European immigration to

Egypt began at the tum-of-the-century during the French expedition

29Baron. 135••
30Jbid. Despite the popuIarity among Egyptians in sending their children ta
missionary schools, until the second deeade of the tweI1tieth century it was
rare to find a Muslim girl in such an institution. When Muslim. parents "were
more willing, or compelled due to lack of alternatives, ta send their daughters
than their sons ta (missionary) schools," the percentage of Muslim girls in
attendance was higher than that of boys. Ibid., 136.
31Ibid.,137.
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and continued under Muhammad All. The construction of the Suez

Canal durlng Sald's relgn wttnessed another rtse in foreign

settlement, which was further accelerated by the favorable economic

drcumstances that the American CIvll War (1861-65) created for

Egypt.32 The dramatic fan in Amertcan cotton shlpments ta Europe,

chietly ta England, created opportunities for exporting Egyptian

cotton ta European nations. This was immediately followed by an

lnt1ux of forelgners ta the country.

From 1857 ta 1861, an average of 30,000 foreigners
came Into (Egypt) each year; in 1862 they numbered
33,000; ln 1863,43,000; in 1864, 56,500; in 1865,
80,000. These immigrants qulcldy won control over
commerce, industry and finance. No daubt they owed
their superiorlty..• partly ta thelr education. Those who
wanted ta stand up to them, ta follow thelr example,
bad to strive for a slmUar educatlon.33

Steppat points to thls "admiration" ofWestern education as the

formai catalyst for Egyptlans ta send the1r chlldren ta foreign schools.

As this was the public sentiment towards Egyptlan educational

aspirations, it was only the luxury of famllies who could afford to

send their chlldren ta forelgn schools. When Ismail came to power in

1863 the state-run school system was, for its part, in appalling

condition and ln desperate need of revival. It consisted of a single

prtmary and secondary school, one milltary school and a school of

medicine, and a trade school for navy trainlng.34 Ismail reallzed that

in order ta conduct a successful campaIgn for modernization, as this

32Steppat, 283.
33Ibid., 283-284.
34Tucker, Women in 19th Centwy EaYPt.l23.
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was hls vision for Egypt, retnstalling a well-disdpllned school system

should he among the ftrst orders of business. Egyptlan schools, he

malntalned, should he able to provide Egyptlans with the same tools

as offered by forelgn and mlsslonary schools, but with a Muslim and

natlonallst emphasls.35 In the early years of hls relgn he founded a

number of new schools (primary, medicine, polytechnic, mllitary)

and reopened ManY of the professlonal schools that had been

establlshed under Muhammad Ali. By the end of bis ruIe, lsmall had

opened thirty mcxlern primary schools under government control,

nearlyall of them ln Calm. Fritz Steppat mentions that statistlcs for

thls partlcular class of schools in 1875 show that they were attended

by 5,362 students, 890 ofwhom were girls.36 Although more

attention was paid ta the modern style of teaching and organization

in these schools (such as European language instruction and the

attachment ofsecondary schools ta certain national primary school

programs), tradltional methods based on Qurfanlc instruction

remained prevalent.37 Ismail's efforts at asslmllating modemization

lnto Egyptian education were short-llved, however, as the fiscal crlsls

of the 1870's forced the dosure of Most of these institutions.38

3SSteppat, 284.. Steppat outlines the growing conception in Egyptian society
which aligned people with the concept of be10nging to a class, a religious
community and a nation.. It was a trend tbat Ismaillatched on to, if only for
reasons of social progress than an interest in Egypt's nationalist
developments.
36steppat, 293.
37Ibid.,294..
38Tucker, Women in 19th Century f&ypt. 123.. Despite the fact that there were
universal crises debllitating the world market, from the aftermath of the
American Civil War to the Crimean War, Ismail's extravagant spending left
Egypt bankrupt. Foreign loans could he neither found nor hought for any
price, and the excessively low tlooding of the ~tle in 1877 reduced Egypt's crop
yields to a state of near desperation..
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Although the state schools were shuttlng down, 129 new

forelgn and private schools were opened and flourlshed as a result of

the closure of the former. For the year 1878, statistlcs show a total

of 146 non-Islamlc and foreign schools with 12,539 students; 1,139

of them Musllms.39 Clearly, the influence of foreign schools

increased as Egypt's economy faltered and imposed limitations on

educational possibillties for the majority of Egyptlans.

British Occupation

British rule was no more successfulln facilltatlng a revival of

state schools. As Tucker notes, during the ftrst decade of British

control,

the Egyptian government aImost completely neglected
education. In 1892 the entire state-run school
system consisted of 33 primary schools, 2 secondary
schools, teacher-training and mllltary schools, and
schools of medicine, law and engineering•.. with
British offidals denigrating the role of the State and
placing their hopes ln a prlvate (educational)
initiative•.. (whlch was) lauded as the solution to
educational problems.40

This absence ofa commltment by the State towards educational

development necessarily affected the scope and quallty of existing

female education as welle The structure of government palicy had

always maintained a gender-spedftc orientation with the natlon's

men being the near-exclusive consideration when formulatlng any

{ . 39steppat, 283.
4OTucker, 123..
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poUtica1, sodal, or educational agenda. Even during Muhammad Ali's

westernJzation and development campaign, the Institutions he set up

were not lntended ta lmprove the inte1lectual outlook of the people.

Owlng ta this 1Imlted vision, female education remalned beyond the

scope afhis educational poUdes.41 Although, the first educational

institution for women was set up as early as 1830- a school of

mldwifery attached to the med1cal college, newly establlshed under

Muhammad Ali_42, the interest in women's educatlon, as earller

notOO, was not 50 much due to systematized plans for social

development, but to the desire ta maximJze practlcal services to

strengthen the country.43 Desplte this consdous encouragement for

the general education ofwomen, women's schools, tao, suffered the

already-mentioned relative neglect of education under Abbas and

Said. Under Ismall, however, sa eager was he ta conform Egypt to

western standards that renewed official support of women's

education became a prlmary ambition. He promptly ordered the

waqf (charitable trust) administration to open a school for girls.

Women's education bad further support from Ismail's third wife,

41See J. Heyworth-Dunne, An JnttodUÇtion tg the WstQIY Qf Education in
Modem ElYPt London: Luzac 8t Co.. 1938, 229.
42Wahaib, EducatiQQ and the Statul of WQmen in the Middle East. 45. 8nasbar
states tbat upon graduation, the midwives were given the same rank as men of
the medical schooL See Elnasbar , "IsJamic Education", 12.
43It is interesting to note the difficulty coDfronted in attempting to attraet
women to secondary schools because of the social stigma attaehed to females
conduetlnglife outside the confines of the home. Because of tbis, the School of
HaJdmas (fema1e health practidoners, 1832), for instance, was forced ta
recruit women from the lower classes and Abyssinian and Swfanese slave
girls. See Tucker, WQmen in 19th Cemucr f&ypt. 120. See also Wahaib,
Education and the Statu ofWnmen in the Middle Fast. 45.
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Tcheshme-Afet, who founded a school for the daughters of the

elIte.44

During the British occupation, government policy towards

women's education revealed dissenting attitudes, wtth the evident

uncertalnty lytng ultimately in the manner with which "the woman

question" should itself be dealt. Lord Cromer, the former Sir Eve1yn

Baring, British agent and consul general ofEgypt (1883-1907), in his

Annual Report of 1891, expressed, "1 wish to state my very strong

conviction... that the East can never really advance unless some

thoraugh- but, of course, gradual- change he made in the position of

women. Education is only a part- albelt an important part- of the

generalquestlon".45 He was certainlyan advocate ofwomen's

education and welcomed state expenditure in the area. His strongest

argument was that university education deserved the greatest

attention. Cramer, therefore, "endorsed the nationalist demand for

an Egyptlan university ln terms whtch further underscored bis vision

ofeducation as a pUlar of the prevaillng social arder."46 Such an

arder, however, tolerated the absence of higher educational

opportunlties for women who were not included in the nationalist

program.47 First and foremast, however, Cromer wished to see the

44cochran. EdUcation in BePt, Il. In 1873 Tcheshme-Afet sponsored one of
only two state-sponsored primary schools for girls (with the exception of the
School of Haldmas ) ta educate slaves and daughters of royal and offiàal
familles. The suppression of the slave trade in 1877 caused the school to lose its
main c1ientele and with the deposition of Ismall, Tsheshme-Afet was forced to
withdraw her patronage. See aIso Baro~ The Women's Awakenipi in E&YJlL
128. on the establishment of a girls' school by the waqfadministration, see
Tucker, 125..
45Tucker.125.
46Baron, 129.
47Ibid. Cromerrs emphasis on the importance of higher education echoed the
polides of Muhammad Ali of 70 years earlier. Attention given to primary and
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university organlzed "ln such a way as ta anract the sons ofwealthy

Egyptlans... who will come ta regard the time spent ln study at the

university as a necessary part of thelr lntellectual equlpment for Ufe,

in the same way as- in Europe- the tralnlng at great unlversities ls

regarded by the sons of hlgher classes".48 Not only is this official

expression an apparent Dmiting of the scope of public education, but

it seems ta resonate wlth the contradlctory nature of the state's

position on the education ofwomen. This is espedally apparent ln

light of the fact that Cramer lnitially took it upon himself ta grant a

large number ofwomen free entry Into government schools ta

promote enrollment. ACter the anendance quota was met, however,

he gradually eUmlnated free education for girls because it was no

longer deemed a necessity ln attraeting students, and the female

student population once again dropped.49 Althaugh the government

realized the soctal importance of educating women, it only did sa ta

the extent of satisfytng a Dmited need. Anything over and above

that need would he accommodatlng a dispensable saturation.

Tawards the latter end of British rule a restrictive element

within the existing scape ofwomen's education took firm hold on

Egyptlan society. Certainly, the "uses" offemale education, in

reference ta the previous mention of its "necesslty", gradually came

ta he deftned in terms of how educatlonal training would fashion

better Mothers out of its femaIe students. Although opportunities for

secondary schools was for the most part neg1ected in favor of higher
education. Such a system bas been called a "reverse educational pyramid" and
by ail counts works to the detriment of women in retarding the development of
their educational opportunities- espeda11y when access into the system is
denied. See also Cochran, 4-5.
48Tucker, 124.
49Ibid., 125.
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female elementary education undoubtedly expanded under British

role bath at the prlmary and secondary levels, the nature of thelr

training, however, rematned Umlted. The empbasis shlfted from

practical, technicallnstructlon ta curriculums based on cookery,

needlepoint, and laundry "which alm(ed) at preparlng them for the

duties of home Ufe."50 It was a shift towards a more conservative,

traditional orientation.51

Despite Cromer's claims extolllng the strident advances ln

women's education, "there is nttle evldence that British poUdes much

advanced the cause of female education; on the contrary, the overall

effect may have been••• to siderall women's schoollng" for the better

part of 40 years.52 Phl11pp notes that a qualifled examlnatlon of this

lnstitutlonallzed gender-molding and slmtlar educational polldes

shows that the demands "were strlctly oriented toward the better

fulfillment of the 'naturaI tasks' ln house and famlly." He notes that

a waman's rtght to education was based on the requlrements of tasks

within the social unit of whlch she ls a member ["the famlly unit, not

a human individual (unit)"], and "not on her potentlal capabillties as

an lndividual".53 There was no intention to lead the woman out of

ber tradltional realm Inta a more public arena of positions and

professions; "any such intention is expUdtly denled".54 And as these

5ÛJbid.9 126.
51Tuck:er further notes that by the 19005, I?the State was more concerned with
the type of education offered and strove to develop basic literacy and domestic
skills in girl students whlle guarding against too much education of an
impractical nature which would divert them from their 'Datura! avocationtn

,

U7.

52Ibi~129.
53Philipp, 286..
54Ibid.
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schools lncreastngly demanded tultlon fees, necessity being sidelined

for social conservatlsm, those unable ta pay were effectlvely denied

attendance.5S lt would, therefore, fonow that with the eJlmlnation of

thls notion of"necesslty", any provisions made by the state towards

women's education would he excessive. Accordlngly, women who dld

not fee! the effects of school dosings and state budget cuts were from

the upper and middle classes of sodety because they had the

resources ta pay for prtvate or other instruction.

THE PROTO-FEMINlST DIMENSION

The economlc dynamics here outlined that had come ta fonn

the very classlst reallty of educatlonal access for women was funher

responsible for the growing nucleus of the then proto-feminlst

movement. It should he understood that the directives of such a

campaign do not necessarily mirror thase of western culture.

Although it ls tradltionally accepted that the notion of femlnlsm ls a

western phenomenon (itself a debate whlch is beyond the

framework of this paper), its eastern and spedftcally Egyptian

counterpart was fashioned out ofa different pattern ofcultural,

social, and religious criteria. Essentlally begun as a non-political and

largely non-eonfrontatlonal movement (although the very notion ofa

"woman issue" in a patriarchal Islamic sodety ls by nature an

aggressive concept as it rocks the status quo of the establlshed soda­

economic system), early feminist circles were almost exclusive1y

SSIbid.
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restrieted to women (and a few men) of the upper and middle

classes. By and large, it was not a unltled movement with a solltary

volee. It wast in fact, divislve wlthln and between nationaIist,

reformlst, and early femlnlst platforms. The importance and social

necesslty accorded to women's education was taken up by a wide

spectrum of groups as an essential factor of thelr respective agendas,

but with dlfferent emphases. Not aIl agreed upon the extent and

dimensions ofwomen's education (an issue which will he discussed

at greater length ln the followtng chapters), but the eommon

components, women and education, would later SelVe as a subtle yet

significant factor in unifying the country in Its joumey towards

lndependence.

When discussing emergent feminfsm concurrently with

education ln Egypt, one must reaUze tbat as the latter gradually came

to he the exclusive domain of the upper and midd1e dasses- urban

women living wlthln the conventions of the harem system- it was

within this atmosphere tbat feminlst ideology took stronger root.S6

Accorcllng to Philipp, such a phenomenon "does not seem surprising,

canslderlng that a certain amount ofeducation and exposure ta

Western features were needed to he able ta question the traditional

position afwomen. Such opponunitles existed only in the upper and

middle classes at the time".57

S&rhe harem syst~ devoid of ail the imaginary settings that pop-culture
ideaüzes, enforeed domestie seclusion and segregation of the sexes. Aecording
to Margot Badran, "tbis institution for the control of women by the patriarchal
family was linked ta cIass. Seclusion in the home wu Qot possible for lower
class urban and peasant women because their ctany work necessitated a certain
amount of interaction between the sexes". See Badran, "Origins of Feminism in
Egypt",157-159.
S7Phüipp, "Feminism. and Nationalist Polities iD. Egypt', 283. Cole also makes
pointed references to the economic dimensions of Egyptian society as a whole
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Women nvlng ln the Isolation of the harem, therefore, were the

first to manifest an awareness of the drcumstances of the1r gender.

They transcribed books of prose and poetry, publlshed blographlcal

dictionartes, wrote articles confrontlng women's domestic secluslon

and the1r soda1 strangulation, and exchanged letters wlth each other.

ThIs expression of a shared and burgeonIng mutual consdousness

with other women ln seclusion was perhaps the foundatton of a

slsterhood; the ftrst steps towards the development of a more

concrete unlon.sS

As these early protagonlsts ofwomen's emanelpatlon

represented a small percentage of the bourgeois elite, however, they

naturally addressed themselves to women of sJmUar backgrounds.

The tapies dealt with, as shawn by Phllipp and Sullivan, dlsplayed

the exclusive nature of these women's concerns, emphaslzlng the faet

that "the emanctpatory movement had no intention of betng a mass

movement addressing women from aIl classes of the nation."S9

Among the cancerns, for instance, were such popuIar subjects as the

Issue ofbreast-feedlng (that it should he done by the mother herself

and not a wet nurse despite the inconvenience), the education of

children (which should not he overseen by servants as it would ill-

and ultimately notes that the country's position in the world market Dot only
shaped its internaI development and structure, but "had a major impact on the
position and status of traditionally underprivileged groups üke women.•• It
seems probable that state capitallsm in the 19th century had the effect of
aetually increasing the exclusion of middIe-dass women and restricting them
to household management". Cole, "Feminism. Class, and Islam in Tum-of-the­
Century Egypt", 390. Badran further notes economics as a factor in feminjst
awareness. She points to increased travel to Europe by wealthier Egyptian
women, "where they experienced first-hand life outside the harem system.1t

See Badran, "Origins of Feminism", 158.
5SBadran, "Feminists, Islam and Nation" t 15•.
S9pbi1ipp, "Femjnism and Nationalist Politics in Egypt", 284.
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influence them wlth lower cIass attitudes), and other privUeged

isSues such as the management of large households and the

supervision of servants.60 No doubt, it was due to this very issue of

the1r helghtened status that these women were able to express their

concerns and advocate thelr ldeas ln public ln the flrst place.

However, as Sullivan remarks, "whUe cIass provlded a certain

freedom, it MaY also have reinforced cODseIVative restraints and

caused them to restrlct thelr agenda... What they dld not advocate is

probably as important as what they supported", as the above

examples demonstrate.61 Sullivan points out, for Instance, that

marriage was not dIscouraged, nor was there support for women of

the lower classes who typically fee! the economic burden of large

familles. There was no suggestion that women should seek

lndependence from men, but Instead work ta earn their respect.62

Wlth the Institution of marriage and chl1dren being the assumed

future for most wamen, the early femlnlsts turned thelr attention ta

these, more domestic matters. Sullivan notes the rationaIe: I1the

famlly had ta he strong, educated men needed educated MVes... to

ralse their children...". Ifanything other man this prescribed course

of events were ta occur (i.e. divorce), It would "wealœn the famlly

and ultimately weaken Egyptn .63 In terms of practicality, it could he

60Jbid., 283-284.
61Sullivan, Women in EaYPtian Public Life..31.
62Ibid.
63Ibid. In tbis respect, with the safety and unity of Egypt being of primary
importance, the early women's movement came to he viewed as part of the
liberal nationalist cause- an issue tbat will be later addressed. What is
noteworthy here is simply that these nationaIists (versus the more
conservative ones who represented a counter...response to the growing
women's movement) recognized the importance of an educated population ta
develop the country's strength ta its full potentiaL If women felt the benefits
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assumed that this demand for education maintained national support

of paramount importance for the entire population. However, as

earlier mentloned, not only did education come to he virtually

restrlcted to the upper classes, but it became a focus of femlnist

concerns- a further indication of Its exclusivity. Basic problems of

health care and child-rearlng, and economic duress as suffered by

the lower classes were not even on the agenda. They were certainly

issues that could he confronted through educatlon- an education

that, again, these women did not have access to.

With this lncreased expression and lnterchange from the

growing literacy of upper-elass women, the communion of future

femfnists expanded and assumed broader, more visible and vocal

identities. When Eugenie Le Brun, a French woman and Muslim

convert, opened the ftrst salon for women in the early 1880s,

"upper-elass Egyptlan women pioneered in collective debate on thelr

lives".64 It was a settlng that fostered debate over issues of veillng

and seclusion (agaln, upper-elass concerns), bath being of parttcular

interest ta Le Brun after her study of Islam and subsequent

discovery that neither were religious prescriptions, as is cammonly

accepted, but social conventlons.65

of mis drive by extension and not through their independent recognition as
human beings, men 50 he it. The result WelS the same: granting, albeit slowly,
educational opportunities for women.

r~. 64Badran, Fwjnjsts, Islam, and Nation, 15.
65Ibid, 15,
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Women's lournaIs

The foundatton of the women's press by Hlnd Nawfal (1860­

1920) ln 1893 was the next step as it establlshed an offielal forum

for larger numbers ofwomen, llterate women, ta address thelr

cancerns and be heard.66 Wamen had been cantributlng ta journals

foundecl by men slnce the 1880s, but the existence ofan excluslvely

women's publication was not only radical and potentlally

infIammatory, but "it remained anathema to entrenched male

patrtarchy which bas llnked female lmmarallty with literacy...

(women) could absorb subversive Ideas and engage ln dangerous

communication whlch wauld lead ta unseemly behaviour.n67 The

magazine's editor even attached a dlsclaimer ta the introduction of

her publication after the manifesta descrtbed its "sole" purpose as

"defend(ing) the rtghts of the deprived and draw(lng) attention ta

the obligations due... express(ing) (wamen's) ideas... and take(lng)

prlde in pubUshlng the best of thelr work"; furthermore, she stated,

"but do not imagine that a woman who wrltes ln a journal Is

comprised in modesty or vlolates her purlty or good bebaviour."68

As a result, since the content was not as revolutionary as the

66Talbamj describes how womenfs üterature around tbis time was "tolerated as
long as it conformed ta the recognizable themes floating in the sphere of male
üterary activity..• (Women's jourDaÜsm in Egypt) typified both the rising self­
confidence of women and their continued subordination to the male power
structure". Talbami, Gbada HasheDlt MQlpljzation of MQSUm WQmen in EJypL
Gainsville: University of Florida Press? 1996, 7.
67Badran and Cooke? eds~ omnjna the Gares, xxix.
68Badran, Femjnjsts. Islam and Nation.. 15-16. Badran notes that through the
medium of an official publication and despite the potential charaeter stains
that womenfs expression might result in, "they collectively transcended their
domestic confinement and by cJafming their names and voices women took
responsibillty for themselves and accepted accountability".
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pubUcation itself, the women's press dedicated its pages ta helping

improve women's famlly roles, and to the importance ofwomen's

educatlon.69

There ex1sted certain members of conservatlve factions (a

platform saon to he dlscussed), however, who belleved tbat the

women's press and other female magazine publications espousing

women's new-found discourse and early feminlst ideology were

simply plots ta weaken the unity of Egypt. They pointed to the

foreign origins and non-Muslim identltles of the founders and editors

ofwomen's magazines (Hind Nawfal, for instance, was a Syrian

Christian; see Appendix, Table 1). Of the 14 women founders of pre­

World War 1Egyptian women's magazines, "one was Copt, two were

Jewish, six- probably eight- were Christian, and two were Musllm...

nine, perhaps ten, of the women were from Syrfa. Only three were

definltely Egyptians".70 Not only is thls an ObviOU5 reflection of the

situation of the Egyptian press at the time (tbat there is 5uch a

predominance of forelgn editors) , but thls emphatic foreignness of

the early feminist movement was the precise element that such

Egyptlan natianallsts as Mustafa Kamil vtewed with "unvelled

69tbid., 16.. It must he understood and the importance must he stressed that
although the issues addressed in early vocal feminist consdousness were not
poütical in nature, demanding the franchise or social parity, the very
confrontation of the status quo- female domestic imprisonment- [a term used
by the early femjnist writer Aisha al-Taymuriyyah (1840-1902>1 and meir
emergence from being voca1ly and visibly silenc~ was in and of itself near­
tantamount ta social revolution.
7Opmupp, "Feminism and Nationalist Politics", 281. Arab inte1lectualism was
spurred on much earlier in Syria and Lebanon than in Egypt. Jesuit
missionary schools flourished in the Levant in the seventeenth century.
American Presbyterian missions lande<! in Beirut two hundred years later and
established themselves as a bedrock of educational proliferation in Maronite
and other Christian communities.
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hostillty" as it fed Into bis perceived wea1œning of the Egyptlan

nationalldentity.71

At thls point, it ls important to address the reasons behind the

opposition to even bridled steps towards women's emandpation ln

Egypt. What were the elements in society that regarded female

expression and communication as radical and as a potential threat?

Why was women's education, the chord ofagreement, the middle

ground from which a common goal could he d1rected? There was an

agreement ln princtple, but a divergence in Interpretation by the

parties involved vis a vis women's educatlonal progress. An

understanding of the rapld change ofevents- from the shedding of

colonialist rule to the formation ofa separate, independent modem

state- that Egypt underwent, and the subsequent questioning of its

Islamic identlty were the more fundamental challenges ofwhich

women's emancipatlon formed a by-product. It was not the time for

the latter issue to take precedence in the actions of the state, or

within the greater conscience of Egyptlan society. The course the

women's movement followed, however, managed ta run parallel to

the more imminent affairs confronting a people on the brink of

independence. Ta Ulustrate this and clarify the seemingly

formidable commonality between the two groups, the issue of

modemity within the Islamic context must he explored whlle

discussing the more reactlonary response ta the growing woman

question.

71Ibid. Mustafa Kamil was the leader of a faction of Egyptian nationalists (I
say faction simply because no single group represented a unified platform)
whose primary aim wu the immediaœ and absolute evacuation of the British
and the eradication of ~ytbing tbat hinted of western influence.
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CHAPTER 'IWO

INTRODUCTION

The tumultuous events that rocked the Egyptian state

throughout the nineteenth century were to unleash their full impact

on Egyptian society by the turn of the century. The developments

left the nationalists and the Islamists allke in a sea of contention as

to how to resolve the Most pressing and criticallssue that had

occupied the minds of Egyptian intellectuals. What had expressed

itself in the form of apparent incompatibUities and contradictions

over the traditional role of Islam ln Egyptian life was the result of a

prolonged exposure ta foreign influence.

As the final arblter of public and prtvate llfe, Islam, its

conveyors, and its interpreters, had maintained their supreme

position as executors of the faith. Now, however, a much greater and

Integral socIal reality flourished behind the floodgate oferoding

traditionalIsm: the dar-al-Islam (house of Islam) was on the verge of

a near-total collapse. It was a house that was decaying from within.

The events that led up ta Egypt's lndependence, cuJmjnating in the

withdrawal of foreign intervention after World War l, and the

developments thereafter, seemed Mere components of an underlying

and Immediate need for the renovation and reform of Islam.

Although based on a more hlstortcal probe of Islamic identity, the

questions generated were equally as apropos as when broaching the
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cause from the then-eontemporary perspective of foreign Influence.

The two are not mutually exclusive, and are, in faet, implidtly

lnterrelated.

WESTERN INTERVENTION AND THE CRISIS OF MODERNlTY

The process ofWestem intervention, effectively beginning with

Napoleon's invasion of Egypt in 1798, began wbat was ta result in the

greatest challenge ever encountered in the Islamle world; "graduai

colonial ecanomie control gave way ta politlcal and milltary

dominance ln the nineteenth century. Thus, for the fust time in

Islamlc htstory, MUSÜInS round themselves roled by the Christlan­

West...".72 In the face of a cracked and fallen umma, Muslims

considered the question of their Identity at the hands of their

colonial masters: "wbat bad gone wrong in IsIam? Was there any

contradiction between revelatlon and reason, science and

technology? Was the Islamic way of Ufe capable of meeting the

demands of modernity?"73

1). A Definltion

The notion ofcurrent or 'modem' events had never before

been equated with such a degree ofchange. One must consider,

therefore, a definition as the startlng point ta understanding its

72Esposito~ Islam in Transition, S.
73Esposito, S.
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slgnIflcance. Cyrtll Black, an hlstorlan wha recognizes the importance

af histortcal evolution, bas deftned modernity as

the process by whlch historlcally evolved institutions
are adapted ta the rapldly cbanging functlons that
reflect the unprecedented increase in man's knowledge,
permlttlng control over bis environment, that
accompanied the scientlflc revolution74•

Under these terms, a system allows for flexibllity and potential for

development. Modernity and tradition are not antithetical, but are

inherently part of the "inftnlte continuum". Black patterns

modemlzing sodeties through four phases that de1lneate change:

1. "The Challenge ofModern1ty- the initial confrontation of a society

withtn its traditional framework of knowledge, with modem Ideas

and institutions, and the emergence ofadvocates of modernity;

2. The Consolidation ofModernJzlng Leadership- the transfer of

power from traditional to modernlzlng leaders in the course of a

nonnally bitter revolutlonary struggle often lasting severa!

generations;

3. Economie and Social Transformation~ the development of

econamic growth and social change ta a point where society 15

transfarmed from a predominantly rural and agrarian way of ure to

one predominantly urban and industrial; and

4. The Integmtion ofSodety- the phase in which economIc and

social transformation produces a fundamental re-organIzatian of the

social structure throughout the society."75

74BIack, Cyrill. The Qynarnies of Modemization. London: Harper & Row,
1967, p. 7.
7SBIack, 67..8"9.
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ModemJzatlon as conceived above ftrst took place ln Europe, Most

extensive1y in England and France, as an outgrowth of the Industrial

Revolution. Countries that feU under the colonial domain of the twa

'modern' powers absorbed, or had imposed upon them, the latent

after-effects of 'modemJzing' developments. Nations wlth a similar

sodaI and cultural makeup as their European brethren MaY have

been more amenable to evolutionary transformations, or at least bad

a working madel in England or France which they could emulate.

Such was not the case wtth countries wbose tradition, religion,

language, and very concept of being was eut from a different mold of

understanding. In Egypt, Islam bad been the dominant force from

which alllife, law, rationale, tradition and communication had

generated. The French occupation by Napoleon's forces, therefore,

was much more than simply a foreign tenure. It challenged the

nature, value system, and social structure of 1200 years of

IslamiclEgyptian histary. Egypt had been challenged before, by the

Mongols (1258) and the Ottomans (1517), and had survived 300

years ofOttoman occupation with thelr IslamicJEgyptian identlty

active and intact. Forced once agaln ta question this same ego with

the prospect of certain change, Egypt buckled under the pressure

produdng generations of intellectuals who rose ta answer the

awesome call of the 'challenge of modernity'.
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1 2). The Egyptian Context
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Muhammad Rashld Rida, spawnlng official opposition from the more

conservatlve volces of Mustafa Kamll and Talat Barb.76

Mth respect ta the third watershed mark of modernity, it Is

agaln nue that economic and social transformations never

manifested themselves at this tlme in creatlng an urban and

industrial-eentered society (from one predominantly rural and

agrarian). However, it was another 'phase' that Egyptlan society was

familiar with. Cole notes that, "under British colonIal rule, the

process whereby the power ofentes in the countryside had begun ta

reverse and the center of gravity swung toward the large urban

areas".77 Although thIs Is very much an upper-class daminated

migration, lt outlines the introductory steps taken towards this

partlcular transformation.78 The fourth phase, even today, is

difftcult ta evaluate, partlcularly as it implies a social reorganlzation

based on the completion of the previous categories. The

characteristics of phases twa and three are, therefore, what must he

76The purpose here is to demonstrate tbat although modernizing leadership
was not yet consolidated as a national directive, it was recognized as a viable
political force. The creation of political parties in 1907, such as the People's
Party under the friends of Muhammad 'Abduh, the Nationalist Party of Mustafa
Kamil, and the Constitutional RefonD. Party of Sheikh 'Ali Yusuf, crystallized
this reality and gave it an official forum from which to launch the debate on
modernity.. See Albert Hourani, Arabie Thouiht in the Uberal Aie. London:
Oxford University Press, 1967, pp 193-221, andJ.M.. Ahmed, Intelleetual OriiiDs
of EDPtÎan NationaJism. London: OXford University Press, 1960, pp 58-84.
n Cole, 388. He tater points out tbat Egypt wu intentionally kept on the
periphery of the developing world industrial market, 50 Britain could
maintain its own security and perpetuate the cycle of economic dependence
that it had created for Egypt (Ibid).
78Both Cole and Judith Gran have described how it was the upper-class
landholders who became the nouveau capitaIist bourgeoisie; from producing
cotton for the world market and branching out into banking and commerce
once urbanized. See the introduction by Lois Beek. and Nikkie Keddie to Women
in the MusUm WOOd. pp. 1-34, and Judith Gran, "Impact of the World Market on
Egyptian Women", MERIP Reports, 58 (June 1977), 3-7.
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further clarified in order to understand more fully the social and

polltlcal thought behlnd the deve10pment ofwomen's education in

pre-independence Egypt.

3). Madern1ty and SocJal Progress

Pursuing Black's pattern ofmodernizatlon, point two, "the

consolidation of modemizing leadership" , would necessarily have to

take place before any thought of social progress was addressed. In

terms of social, modernizing change (possibly an event of

revolutionary proportions, as Black had lmplied in bis definition), the

manner in which change occurs and ls achieved, therefore, depends

Iargely on the polides of the leadership. As such, the simple fact that

Egypt May have been confronted with modernizing thought and

developments (for example, the realization of the necessity of

educating the natlon's women) , was not enough ta drive the

population to act on the requlsite transitions tnvolved ln

implementing palicy. A society first bas to be made aware of and

then to accept the need for change before it is realized, as in phase

one. The prlorities of leadership, however, will dlctate how, when,

and with what speed the process will occur. Modernization in Egypt

was a product of radical thought- whlch, by detlnItion, implies that

it rested on the pertphery of social acceptance. In the matter of

women's education, the reconcillation Jay between the traditional

male power structure and Islamlc conservatism, on the one hand,

and the 'modemized' view ofwomen in the public arena, on the
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other.79 The value system that ls here confronted belonged ta the

rural and agrarian majorlty frame of reference. The tradition and

the Ideology of the Egyptian majorlty was the status quo. They were

not the very finite segment of the population that had access to

modem thought and Western standards. The setting, therefore, ts

one ln whlch the systematized understanding of the need for change

lagged behlnd the dominant ideology based on tradition.80

Migration to urban centers by the oew mlddle class, the land­

holders, was the impetus that broke the hold of tradition on Egyptlan

consdousness. This move by the nouveau-riche placed them at the

epicenter of modern trends and development- a characteristic of

urban culture-, and with respect ta women's education, forced direct

acknowledgment of its importance. However, as Cole notes, even the

leadership of prafessionals and lntellectuals, the presumed

champions of this modern enllghtenm.ent, he1d contradictory views

as to how to reallze the recent trends and were forced to compromise

79I.eüa Ahmed has noted this to be the fundamental heart of the conflict
maintaining that, "Islam and feminism are naturally incompatible... the
litera1ism of IsIamic dvilization and the complete enmeshïng of the legal
tradition with this ütera1ism means that this incompatibllity can only be
re50lved.•. by the complete severance of Is1amic tradition from the issue of the
position and rights of women." I.eüa Ahmed, "Early Femjnist Movements in
the Middle East", Mudim Women. Freda Hussein, ed., London: Croom Helm Ltd.,
1984,121. Yvonne Haddad notes, however, mat tbroughout what she has
termed "the western challenge" and the reaIization of the urgent necessity for
radical social change in pre-independence Egyp~ there was a common
recognition by both nationalist and Islamist revolutionaries that the
oppression of women in Arab societies is a crtppling and degenerative disease.
She states tbat all sides "have appeared to agree that the prevailing condition
of the Muslim woman is unacceptable and that her transformation is crucial to
the transformation of society as a whole" ("Islam, Women and Revolution",
140-141). Disagreement ües in the manner and process of this transformation.
This will he discussed at greater lengtb. in the next chapter.
80An acknowledgment further supported by Black outlines that as these value
systems are 50 enmeshed in the collective historical psyche, tangible change
in said system will he slow in coming. see Black, 80.
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with their traditlonal tendencies. As such, "they supported the

Uberal Ideal of greater education far women whlle simultaneously

arguing far strict veiling and seclusion";81 the latter being the

traditional existence for most Egyptlan Muslim women. Desplte the

reticence ofeven the Most ardent supporters of modernlzatlon ta

more wholly and swlftly embïclce the changing tides, the important

factor 15 that they did recognize the need for a social change.

Whether or not they campromised on their traditlonalldeals of

canservatism and proprlety out ofa recognition of progress or out of

praeticality (recalling, of course, Muhammad Ali's use for women in a

more educated and partidpatary fashion far the national goOO),

women, by extension, beneftted from the process.

MODERNIZATION AND EDUCATION

Wlth resolutlons for change rising in public sentiment, perhaps

the issue here is not one of gender acceptance ln rale-playing by a

patriarchal society, but the grudging admission from the

canservative corner that the bedrock. of IsIamic tradition is being

questioned. The suggestion that change was a secondary

consequence of canservative accession indicates a lack of awareness

of the impncit mutual involvement between modernizatlon and

education. The defenders of tradition or ofmaintaining the status

quo, such as the 'ularna, MaY have given a strained and cursory nad

ta advancements in womenfs education while at the same time

81Cole, 391.
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desiring the passage of modernity to faIl by the wayside. ThIs, again,

defies the lnterdependent relationship between education and

modernization. Not only 15 education a variable of modernization,

but it becomes an obJect of the process even before the full force of

progress is realized.82 Shipman categorizes education as "an Integral

subsystem" of the modernization process and suggests that

"education can only he m~ningfullystudied as a part of many social

institutions... and in light of the functlons that it serves during

modernization".83 Simply, education ln a modernizlng society serves

as the Unk between the ft modernizing personality" and his

"surrounding socio-cultural environment". 84 Saqib bas pointed out

that in this respect education is "consdously employed by modern

societies as an instrument of change in the polltical and economic

social systems... For thls reason, the priority assigned to education in

the programme ofmodernization i5 not out of place".85 Despite

arguments defending and crltlcizing the role ofeducation in

developtng countries, that there Is a signiftcant interaction hetween

education and the changing system. is generallyaccepted.86 The

precise significance of the extent of the role of education within a

particular modernizing society largely depends on its stage of

development, as outlined in Black's phases.S7

82Saqib, 12.
83Shipma.n, Education and Modemization.. 10.
84shipman, 10.
85saqib, 12.
86Most scholars seem ta assert that "education is the key tbat unlocks the door
to modernity", as Shipman does. Others main~ however, that "in spite of
the apparent ecanomie superiority of the best-education nations... there is
UnIe direct evidence of the contribution that education bas made ta
modernization". See CA Anderson in Ml).Ship~43-45.
87Saqib, 13.
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When the relationship between education and modernizatlon is

rea1Ized in a developing society and the transition fram phase two ta

phase three Is underway, only then can the society fully realize its

human potential. As Anderson bas argued, "the best assurance for a

stlmulating and constructive educational system Is ta surraund it

with a society that has vigorous impulses tawards change and

initiative. Schools alone are weak instruments of modernizatlon; but

when we1l-supported they are powerful."88 Again, the implication i5

that it is the polides of leadership that will determine the success of

an educational program- Black's second point. However, the

awareness and activities that exist prior to official recognition of the

importance ofeducation are equally if not more important in terms

of hastening the process of change and bolstering an initiallevel of

support. In the case of Egypt, certalnly Mubammad Ali had enforced

the notion of educating women and successive regimes followed in

his footsteps with varying degrees of interest and success. Yet, It

was not until the latter part of the nineteenth century that women

and men alike more vocallyand visibly reacted against women's

traditional roles. The establishment ofwomen's journals and salons

as wider forums for the expression of women's volces, as mentioned

earlier, is an example. The added support of male modernists like

Muhammad 'Abduh and~imAmin, wha will he discussed later,

gave the women's movement a vaIidity and strength that it MaY

have otherwise lacked ifwomen had to struggle for their rights on

their own within the patriarchal system. In this respect, it must he

88Anderson, C. Arnold, "The Modernization of Education" t Myron Weiner, 00.,
ModernizatiQD. The Dynarnjcs Qf GrowUL New YQrk: Bazic Books, 1966, 68-80.
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understood that the process and interrelatlonsblp between

modernizatlon and education had a supplemental hurdle when

women were factored Into the equation. It was Dot that male

secularists or Islamists were simply opposed to the notion of

educating women: most realized the social value in this.89 The point

ofcontention was that the call for the education of women, from both

male and female corners, came under the rubric of 'women's

überation'- an issue whlch bas generated some of the most caustic

discussion and controversy in Egypt over the past century. The

weight of this term, which levied radical associations on women's

liberties, encompassed a wider spectrum of more caustic demands.

The seemingly innocuous call for educational rtghts was, correctiy or

not, judged in thls context.90 The basic conflict, as Haddad notes, is,

that nthe heritage of social and cultural institutions of MenIs honor,

pride and dlgnity bas been inextricably bound ta the modesty and

chastity of their women."91 Consequently, anyanempts at

modification or 'innovation' (categorized as 'unlawful' ln Islamic

jurisprudence), to custom and tradition, which for thirteen centuries

had been sanctloned by rellgious authoritles, resulted in tierce

debates by an parties. The issue was not whether Islam was the

source of restrictive elements against women, but how society came

to interpret Islamlc injunctlons as Inherent obstructions.

89"The content of education was debated wim traditional Muslims insisting
that womenrs education should he restricted to the study of religion, reading,
writing, geography, history, and mathematicsn (Haddadt 145). It was a
controlled allowance, but an allowance nonetheless by a group who
traditionally believed in women's domestic seclusion and whose primary
funetion they thought to he the bearing of children (Ibid., 144).
9ÜIbid.t 139.
91Ibid.~ 142.
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MODERNITY AND RELIGION: ISLAM WOMEN AND EDUCATION

The outcome of these debates was naturally of a decidedly

re1lgious nature. The quest for an Islamic mandate sent the

respective parties back to the re1lgtous sources, the Qur'an, the

hadith, and the shari'a, to substantlate their convictions.92 In the

course of this pursuit, many produced flndlngs and Uterature

detaillng the virtuous and elevated role that Islam had granted ta

wamen (perhaps defendIng what was perceived as a challenge or

crlticism ta the justness of Islamic teaching) and the rtghts accorded

to her therein: the right ta inherit, to maintain wealth and carry out

business transactions, and the right ta he educated.93 Indeed

knowledge and its possession Is highly esteemed in Islam. The very

purpose of "Divine revelation and sending down prophets bas been

explalned ln the Qur'an as the communication of knowledge: 'The

praphet recttes unta people God's revelation: causes them. ta grow,

and impacts them knowledge and wisdom' (Sura 3:164)"94. Other

such verses exhort the ahl al-Umma [people of the (Islamic)

community] towards the path of knowledge, and even the Prophet

92Ibid.
93Ibid. Haddad further notes tbat when dea1ing with speculative or
comprehensive changet the parameters of such reform have been bound by
the fact that. "out of the 100 verses in the Qur'an believed to he proscriptive or
prescriptive in nature and not subject to change, eighty percent deal wim
issues relating to women•.. This means tbat aIl proposed changes, regardless of
their source, can only generate confliet since they trespass on the domain of
revelation.". see p. 143. .
94saqib, 42.
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has said that it is the duty of every Muslim man and woman to seek

knowledge. There are other famous hadiths that state this expUcitly:

Seek knowledge from the crad1e to the grave, and acquire
it even tbough it be ln Cblna.

He who leaveth hls bome in search ofknowledge, walketh
in the path ofGoel

Acquire knowledge: Ir enables the possessor ro
distinguish right from wrong; It Ughteth up the patb
to heaven. It is your friend ln the desert, your society
in solitude, and your companlon when yOU are
frlend1ess. It guidetb you ta bapplness; ir susraineth
you ln adversIty. Ir Is an ornament among frlends,
and an armaur againstyaur enem1es.95

The Qur1an has said that:

Gad will raise in rank those ofyou who beHeve as weB as
thase ofyou who are given knowledge.96

Gad bears witness mat..• men embued with knowledge
malntaIn His creation in justice.97

Say, shall thase who know be deemed equal witb thase
who do notJ98

9SPickthall, MM., "The IsIamic Cultureft
, in IsIi'rnjç Culture. l (1972), 1S1-163.

9~an,S8:2.

97Ibid., 3:18.
98IbicL, 2:269. The very notion and importance accorded to Muslim education,
as is here evidenced, goes back to the Prophet himself who first taught bis
companions the Que'an and its meaning. Even tater, before the formation of
the tint Islamic state in Medina, Muhammad asked the üterate among the
prisoners of war at the battle of Hadr to teach the Medinan children to read
and WIite. As Saqib notes, "the Prophees example as an educator and teacher
inevitably became the most pious act for bis followers, and bis khalifas and
rulers after them regard (the continuance of education) as their sacred duty".
saqib, 66.
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Sucb scripture is pointed to as evidence that the very nature of

Islam Is righteous and Just in its treatment ofwomen, halling their

social worth alongside that of men, and empbaslzing the strictest

adherence to an educated populace. It was not Islam that needed to

he restructured. The calls for social change and rejuvenatlon merely

pointed to a religion that no longer ex1sted. Critics and reformlsts

maintalned that Egypt had abandoned the essence of Islam and was

DOW a product of its decay. The tenets of the falth had the essential

components ofequafity that those in favor of modernizatlon

sought.99 It was, therefore, only the religion itse1f that had ta he

read anew within a progressive context in order for the Egyptian

nation to he restared to its glonous former self. This, the

traditlonallst rationallzation against modernizatlon, decrying its

loathsome, degenerative characteristlcs as antithetical to the Islamic

tradition, demonstrates the lack of understandlng of the nature of

progress and soda! transformation. 'Education' could not happen in a

vacuum, in exclusivlty, whlle denying its accompanying agents that

are an impllcit part of the modernizing process. Women, therefore,

could not simply 'he educated' and later he expected to ignore the

ground swell of new thoughts and ideas they had witnessed and

ingested as the traditionalists, the maintainers of the status quo, May

99Even the modernists and secularists, as will he later discussed, adopted the
religious argument that Is1am itself needed to be reexamined within a modem
context. They maintained that ideal Islam employed rationality and castigated
the stagnant nature of raqlid (traditionalism). "The QJJr'an repeated1yexhons
its adherents to observe, to retlect, ta think, to pondery to reason, and to learn
from the natural phenomena that are patterned to change and alternate: 'The
creation of heaven and earth, of night and day, the vessels that cross the seas
for the use ofm~ the faIl of rain which brings Iife to a dead earth; the
animation of the creatures, the orientation of the winds and subjeetion of the
douds between heaven and earth- an are signs for those who reason'.." Sura
2:164 in Saqib, 39.
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have desired. That there was a general consensus on the need of

social restoration (traditionallsts recognlzing a religious, and hence

social decay, and modernJzers destrlng varlous degrees of social

overhaul) was an important unIfylng realIzatlon as it gave the

country the Impetus for change. The Qur'anlc verse: "Gad will not

alter what is in people untll they alter what ls in themselves, ft 100 was

the religious justification the Islamlc state required to advocate such

a process. The way ln which this change would take place, however,

was the focus ofcontention.

The nature of such transformatlve thoughts expressed by bath

modernists and Islamlsts constituted revolutlonary activity.

However, aIl sides in Egypt "have recognIzed and challenged the

oppression ofwomen," citing their Jack ofeducation as a primary

cause of this social ill. lOl Yet revalution, which by definitlan

connotes a certain degree of upheaval, bas traditionally been

frowned upon by Sunni Islam, viewtng it as disruptive ta the social

order)02 "Qur'anic injunctions ta abey Gad, the Praphet, and those in

positions of leadership" MaY have been employed by the 'ulama ta

malntain the status quo, but "revolutionaries afvarious allegiances in

the twentleth century have idealized revolutlan as a positive agent in

the transformation ofsociety."103 Whether viewed as a volatile

lC>OQpr~ 13:12.
101Raddad.140.
l02Saqib, on page 59, quotes NUdde Keddie painting out that the t ulama had
become reconciled "to the acceptance of almost any nominally Muslim
authority as a preferable alternative to discord or revoit". In S,halan. Saints.
and Sqfis. Los Angeles: University of Califomia Press, 1972, 1-14. The
reference is over Ottoman control of the Egyptian state, but the aversion ta

(- . revalution despite foreign occupation is what is significant.
l03Haddad, 138-139.
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process or simply a mechanism ofchange, the ideology of revolutlon

was adopted by nationallsts and modernlsts as a vanguard in the

struggle to redefine the Egyptlan state. The opposition they

confronted from the Islamist platform merelyechoed the opposition

they maintalned to the wider context of modernization.
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CHAPTER THREE

INTRODUCTION

Egypt's contact and confrontation with the West, epitomlzed by

social transformations, presented a challenge for the country's

intellectuals and nationalist leaders. "Divergent discourses arase in

the context of modern state and class formation and economic and

polltical confrontation with the West."104 Throughout the nineteenth

century, the 'waman question' came increasingly to the fore as a

public issue, one that each group belleved crucial enough ta confront

It had became a visible and vocal concem, and the reallzatlon of the

potential social contribution ofwomen propelled men ta take greater

interest in developing an acceptable raie for them within the

changing Egyptlan state. severa! contenders and Ideologues

appeared in the latter decades of the previous century positlng

various theories on how best to shape social discourse in general and

women's discourse in particular, within the volatile boundaries of

Egyptian consciousness. "With the broadening ofopportunities for

education and the rise ofwomen's femlnist awareness, women who

had previously been the abjects of prescriptive pronouncements

began to challenge patriarchal domination.nIDs

The challenge was wlthin a system that complemented a

growlng need for womenls issues to he addressed. With alternating

I04Ba~ "Competing Agenda", 201.
lOSBadran,203.
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interest and ladof concem, Egypt, slnce Muhammad Ali, bad been

promotlng new, more extensive educational fad1ities and work

opportunities for women, particularly in Medicine and teaching.106

Similarly, the growing arena of feminist discourse, bath within the

urban harem and later in women's magazine publicatlons, gave

wamen a wlder exposure to the social drcumstances of their female

counterparts ln modem societles. It presented the members of the

feminlst movement with the lmpetus ta react to their own conditions.

Durtng colonial occupation and priar to the establishment of political ,

parties, the women's movement ln Egypt was not connected to any

organized public movement; If lt was (instead) the articulation of a

broad new phllosophy" 107 that developed out of its own necessity.

Although immediately critlcized as part of the "Western challenge",

the earllest articulation ofwamen's feminlst dlscourse preceded

colonial occupation, the rlse of nationalism and Islamic modernist

thought, and therefore predated the rationale for critlcism as a

foreign import. IOS However, as Margot Badran notes, while the

earliest Muslim feminist expressIon n may not have been immediately

inspired by IsIamic modernlsm, it was not long before lt developed

within this framework." 109 The importance of this distinction was

the posslbllity that there might have been native development of

feminist thought. The internai dimension to the movement MaY he

what granted it a form of legitlmacy in later discourse, as the

l06Ibid.
107IbicL, 206.
10SAs mentioned in the first chapter, published essays and poetry from the
18605 shows the first discernible public expr~ssion of feminist thought. See
Philipp, 279-282, and Baron, 13-37.
109Badran. 204..
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response by reformist and nationallst men (such as Qasim Amin and

Mustafa Kamll) was situated within the context of Islamic

modernism. Whether it was a response by male intellectuals or an

evaluation of thelr own accord by women of what they perceived as

a social m(the condition ofwomen ln Egyptlan society), the woman

question became part of public debate.

The polemics that plagued, and continue to do so, fernJnist and

Islamist positions produced political consequences ln official

dlscourse. The implications ofcultural authenticity, modernity, and

Islamlc Identity, vis a vis expandlng feminist concerns (particularly

on the educational front) for women, occupted center stage in the

discussion over its legitlmacy. The Immediate response of the debate

was understood as a very broad ideology; the particulars ofwomen's

concems were as yet to he addressed. Although Muslim reformlsts

were the originators of the discussion ofwomen'5 emancipation at a

public level, it saon widened to Include natlonalist opposition. As

Thomas Philipp observes,

the picture that presents Itself at the end of the
nineteenth century is indeed a confusing one. Every
shade ofopinion regardIng the emanctpation ofwomen
was represented, and nationalists themselves were far
from agreeing on the matter. Qnlyone fact can he
established Immedlately: the issue was an essential one,
directly touching the Ufe ofeveryone.110

Whether viewed as a threat to the sodal fabric of Muslim Egyptian

identity, as was the case with nationalists such as Mustafa Kamll and

Talat Harb, or embraced as a positive step towards the country's

llÛPhilipp~ 278.
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development as a progressive force in llberatlng the whole of society,

the issue ofwomen's emanctpatlon in Egypt took hold of the nation's

consciousness, parallel1ng the rlse of independence sentiments among

the same parties.

MUSLIM REFORMISTS

As mentioned earlier, the initial debate by male intel1ectuals

over women's emancipation orlginated among Muslim reformists.

They were part of a movement that would later become known as

IsIamic modernlsm, a doctrine enundatlng the reconctllation of Islam

with contemporary change. It maintained that, "an Islam correctiy

interpreted and set Cree of traditional ballast was able to provide a

viable system of beliefs and values even under the changed

drcumstances of modern times.nt!l It was, therefore, necessary to

answer the predicaments of modern life and behavior by examinlng

the original sources of Islam. Accordingly, be1levers- whom Margot

Badran describes as "the learned" since they were the ones most ln

touch with and most knowledgeable of re1igious law and tradition-,

could go straight to the Qur'an and the Hadith to flnd dIrection in

111Ibid. As Albert Hourani notes tbat by 1860 there was recognition by a small
group of officials and teachers of the importance of reforming the empire; a
feat which could not he undertaken without borrowing from European society.
QlJestions arose as to the manner of reform and whether or not it shoul~ in
fact, he derived from European teachings or from Islamic law.. Hourani
maintains that the nature of the questions demonstrates both a commitment ta
reform as well as a desire ta maintain Islamic tradition: "that modern reform
was not only a legitimate but a necessary implication of the social teaching of
Islam.n Albert Hourani. Arabie Thou&ht in the Uberal Aie. Cambridge:
Cambridge University Press, 1983, 67-68~
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their dally fives as MusIims, and balance thelr dlscovery wlth

modem drcumstances. The use of IJtibad, or independent inqulry,

would allow Muslims to ftnd a middle ground between tradition and

modernism without havlng to rely on the exclusive Interpretation

and guidance of the establlshed religious authoritles. The contention

of the reformist was that Musllms had strayed from the righteous

path of their religion, and that original Islam must he retumed ta

after so ManY centuries of its misinterpretatlon. Many of the ills that

were brought to public attention through this new phnosophy of re­

(self) examinatlon, were assodated with the practice of the

oppression ofwamen by men in the name of Islam. The position of

women had suffered ln much the same way as greater Islam- again,

through its misinterpretation, and, later, un-Islamic additions. I12

Abuses connected to polygamyand divorce, for Instance, were

considered gross and hannful distortions oforiginal Islamic

doctrine.113

The intellectualleader of the reformist movement was Sheikh

Muhammad 'Abduh (1849-1905), renowned scholar of al-Azhar and

Mufti ofEgypt (1899) ,a position which de facto placed him in the

position of supreme (religious) authority of Islamic law. Albert

Houran! characterizes tAbduh's thought as manifesting a

cansdousness of "inner-decay" of Musllm societles and the reaUzatlon

of the need for a self-styled revivaL l14 He states that the orthodox

112Philipp, 278.
113Ibid.
l14Hourani, Arabie IhQu&bt in the liberal AB., 136. This notion of revival is
attributed to the radical ideals of 'Abduh's mentor, Sayyid JamaI al-Din Ital_
Afghani" • (1839-1897). Afghani believed that "Muslim lands had lapsed mto
ignorance and helplesmess to become the prey of Western aggression." Once
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Musllm belief is that Muhammad was sent not only for the individual

be1lever ta ftnd salvatlon, but ta institute a virtuous society.

It followed that there were uncertaln ways of acting ln
society whlch were ln conformity with the Prophet's
message and the will of God, certain others were note But
as the drcumstances changed, society and its rulers
inevitably round themselves faced with problems not
foreseen ln the prophetie message, and acting ln ways
which might even appear ta contradict it.115

The issue was then, finding a way for Muslim society to

accommodate itself ta the true and original precepts of the faith

whlle acceptlng that the same society had evolved into another forme

'Abduh was not opposed to the essence ofthls evolution, but

maintalned that with lncreasing and deeply penetrating

westernization, social changes and developments were not only

inevitable, but were quite possibly benefldaL He was well-aware,

however, of the possible danger this may have posed: "the division of

society into two spheres without a realllnk- a sphere in which the

laws and moral prindpals of Islam rules, and another in which

principles derived by human reason from considerations ofworldly

utillty held sway;"116 the former, ever-decreasing, and the latter,

freed from foreign domination and when ls1am had refonned to present-day
conditions, Muslim peoples themselves could dietate their future affairs. His
aims of political revolution as an instant means of change, a reconciliation of
philosophical ls1am and modern scientific thought, and the belief that Islam
(under a pan-Islamic umbreUa of a Shita-Sunnî union) was capable of
adapting ta "the naw", are indications of bis religious talerance and praetical
idealism. Charles C. Adams, Islam and ModmJj$m in EIYPt. London: Oxford
University Press, 1933, 13-15. See ~Ikkie Keddie, sama ramai ad-Pin "al­
Afahani". Berkeley: University ofCalifomia Press, 1972,81-128.
11SHourani, 136.
116Ibid.
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a1ways growing. Essentlally, it threatened to secu1arize a society

whose very nature and hlstory is antithetical to anything but a

rellgtous tradition. Although 'Abduh held great admiration for

European achlevements- havlng spent much tlme there, both as an

exile and as a student of law in France-, he did not belleve that aIl

manners of law and custom could he transplanted to Egyptian soil.

There was, in fact, a danger of exacerbating the situation which was

already misunderstood as it exlsted outside of Its Datural context.

The modemizing influences ofEurope, though not natura! outgrowths

of the Egyptian experience, had great potential in Egypt. When

mlsmanaged, however, the deleterious effects of forelgn persuasion

could create a situation of greater chaos.

A primary example was the existing system of education in

Egypt. 'Abduh saw the country as operating under two separate

academlc mentalltles and set institutions that held no rea1

relatlonshlp to one another. The first, the oldest system of learnlng,

was the religious schools. 'Abduh felt that they "suffered from

stagnation and slavish imitation, the characteristlc of traditional

Islam.1f 117 Their exclusive concentration on teaching the rellgious

sciences 100 to the chronic neglect of the harder sciences and

understandlng the terms and impact of modemity. The second

system was the more modern; instruction based on a European mode!

in the foreign missions and government academies. 'Abduh

maintained that the mission schooIs estranged Egyptian students

from their own religion, culture, and native mentality, and implanted

a dependency on foreign understanding. The government schools

117Ho~ 137.
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"had the vices of both", being the Imitations of the forelgn schools,

but with no religlous instruction, and therefore "no social or political

morality."118 The crltical issue behind this clash was the cause of

Egypt's social, and more speclftcally spiritual, dMslon. Each system

produced its own separate educated cJass, each with its own spirit;

"one was the traditional Islamic spirit, reslsting ail change; the other,

the spirit of the younger generation, accepting aIl change and all the

ideasofmodernEurope."119 For 'Abduh, this represented the

ultimate dMslon; not only "the absence of a common hasts••• (but

aIso) the danger that the moral bases of society would always he

destroyed by the restless spirit of indMduallsm."120 If allowed to

continue, and If left ln the hands of men who did not fully

understand the danger of thls growing dIchotomy, the destructive

force ofan intellectually divided nation could sacrifice the unity of

Egypt. 'Abduh's purpose, therefare, in bridging this gulf in society

involved a two-fold task: first, a reevaluatian and expression of the

true essence of Islam; second,"a consideration of Its implications for

modern society,"121 the former being the more signiftcant. In bIs

own wards, 'Abduh outllned the importance:

First, to liberate thaught from the shackles of taqHd,
and understand religion as it was understood by the
eiders of the community before dissension appeared; ta
return, ln the acquisition of religiaus knawledge, ta its
frrst sources, and ta weigh them in the seales of human
reason... and to prove tbat, seen in thls light, religion
must he counted a friend ta science, pushing man ta

118Hourani, 138.
119Ibid.
12ÜIbid.
121Hourani9 14O.
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investigate the secrets of existence, summonlng hlm to
respect established truths, and ta depend on them in his
moralllfe and conduet.122

He wanted Muslims ta belleve that when understood in its purest

form, Islam contained the mechanisms to explore rational behavior

and thaught, with a moral cooe that could act as the ultimate guide

for modem life. This was not to say that he be11eved that the Ideals

of modernIsm and progress were pre-appraved by Islam. On the

contrary, "Islam, as he conceived it•.• would enable Muslims ta

dlstlnguish what was good from what was bad among an the

suggested directions ofchange."123

Yet the reforms would have to he lmplemented at every level

of society starting with al-Azhar and the 'ulama'. In addition to

being the highest and oldest seat of traditional IsIamic learnlng, al­

Azhar was also responsible for produdng the majority of the

country's teachers and Judges. They were the rellgious, and

therefare the legal, authorities of Egypt. It only made sense mat,

"the starting point of aIl awakenlng was al-Azhar. "Reforming it,"

wrote 'Abduh, "amounts to reforming the Musllm world."'124 Such a

refarmatlon cauld only take place through an intense process of

social re-education; judges and religiaus authorlties, for Instance,

would need ta he re-educated in order ta re-interpret the law to

enable them to discern what was acceptable in European morallty 50

as ta assimilate it lnto Egypt's expandIng mental culture.125 This was

122Hourani, 141.
l 23Ibid.
124Abmed, 37.
125Hourani, 156.
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the nation's path towards restoratlon. Through a period of national

education, 'Abduh beüeved that every social and polltlcal mcould

successfully he addressed. The resultlng communal understanding of

Egypt's circumstance would allow the country ta grow in the strength

of its unity.126

Although the focus of'Abduh's reformist phllosophy was not

education, or even spedfically women's educational rights, he did

outline it as a primary means of social change. He advocated the

necessity of training girls, "no less than of boys" and reforming the

social conditions affecting Musllm women.127 Desplte the fact that he

did not make direct overtures for the emandpation of women, he did

emphatlcally express concern at their ill-treatment and subjugatlon

at the bands of men. His partlcular concerns were polygamy and

"other harmful social customs (whlch) have affected unfavorably the

sodal and moral status of women... It Is essential that these

conditions he corrected... by improved opportunlties for

education."128 It is important ta note that he made these statements

as Mufti (supreme legal authority) of Egypt, and without the support

of the traditional-minded 'ulama'. It may not seem a radical

departure from the patriarcbal status quo. However, the recognition

and expression ofa need for a social overhaul regarding the

126It seems to he reiterated throughout discussions of 'Abduh's philosophy that
bis stt'ong convictions for national unity- "not only the place mey üved in,
but the locus of their public rights and duties, the object of meir affection and
pride"- between MusIims and non-MusIims, and those of differing political
ideologies, was at the center of bis nationalist leanings. His sense of
importance of unity infIuenced bis views of Islamic reform. We also see the
emphasis he placed in the use of reason- through reason we MaY understand
the role of modern civiIization in Islamic Iife. see further, Hourani, 156-158.
127Adams, 230.
128Ibid.
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treatment ofwomen, coming from a man ofsuch prestige, opened the
,::

debate on a national and polltlcallevel for bis opponents and

disdples ta address.

The Most promlnent of 'Abduh's disciples, certainly the most

controversial, was ~im.Amin (1865-1908). Educated in France and

traîned as a lawyer, Amin widened the reformist debate ta include a

greater focus on women's education. It was an education Il based on

reason and lndependent Judgment, postulated for men as weIl as for

women, in arder ta bring about a better understanding of the true

IsIamic precepts and ta create a more viable society." 129 It was not,

in other words, education for its own sake, but for the greater good

of society. Such a concern was addressed within the wider context of

social and re1lgious decline, as was discussed by 'Abduh. Amin

accepted that the IsIamic community was in decllne, but altered

course from the traditional explanations as ta the causes of the

descent. Albert Houran! notes that AmIn neither belleves the natura!

environment nor Islam itself is responsible for the disappearance of

'social virtues' and 'moral strength'. IsIamic dedine is, in fact, a

result, not a cause of the demise of these merits. The true culprit i5

ignorance.130 It is the ignorance, AmIn fee1s, of

the true sciences from which alone can he derived the
laws of human happiness. This Ignorance begins in the
famlly. The relation of a man and a warnan, ofa mather
and child, are the basis of society; the vtnues which exist
in the famlly will exist in the nation... The wark of women
in society ls ta form the morals orthe nation.131

129Philipp, 278..
130go~164 ..
131lbid.
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It is here that the importance of not only education, but the

education of women came into play. "It is impossible ta raise

successful men, if they do not have mothers capable of preparing

them for success.n 132 Wlth statements such as these, Amin outlined

the progress af society as contingent upon the progress ofwomen.

Wlth such radicalldeas indting starms of controversy that

have yet to he resolved, Haddad points out the necessity of Amin's

elidtlng the support of the male hlerarchy. In order to do so, he

showed that the primary benefidary of the liberatlon of women Is

the man. Issues related to the status of women, therefore, became

more palatable. Amin's views as to the degree ofwomen's

educatlonal refarm, however, may not seem ta vary tao greatly fram

thase of the patriarchal intellectuals he was trytng ta persuade.

True, Amin belleved that the heart of the social problem was the

position ofwomen, and that the ooly remedy was through their

education. He never suggested, however, that women should he as

highly educated as men, but only given an equal opportunity at the

primary stage of instruction. "He refuted the Idea current at the time

that chastity would he endangered by education. 'That some people

use education for unworthy ends does not justlfy theIr being

deprived oflt.'".133 In fact, according ta Haurani, Amin's suggestions

for women's education "are sa modest as ta seem timiden 134 He

argued that they shauld at least have elementary schoollng in arder

ta manage their households and ta play more effectively their social

132Haddad, "Muslim World", 144.
133Abmad, 48.
134Hourani, 165.
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role.135 In deUneatlng the precise type ofeducation a woman should

receive, Amin exposes bis EuropeanJzatlon. In addition ta basic

reading and wrtting skills, as weil as rel1gious education, women

should he schooled ln the notions of the natural and moral sciences,

the "true sciences" ofwhlch none should he Ignorant. This type of

knowledge, whlle it MaY have been prompted by the indigenous

motivations of the growing awareness ofwomen's issues, "was also in

part an emulation of the Engllsh rullng class•.. There Is no doubt ln

bis mind the high degree of civillzation he ascrtbed to European

society;... the same sclentlfic minds that lnvented steam power and

electrldty also advocated women's emandpation."136 It appears that

Amin drew a direct correlation between dvillzation and a society's

treatment ofwomen.

For Egypt, then, ta rlse ta the same degree of civillzatian, it

must implement radical change. In descrlblng bis views of this need

for change, Amin wrote:

This is the dlsease which we must proceed to remedy;
there is no mediclne but that we teach our chlldren
about western dvillzation... then we will know the value
of it and rea1ize that it ls impossible to reform what is
around us if it Is not founded on modern sdentlfic
knowledge... This Is what leads us to cite Europeans as
an example and urge that they are emulated, and it
is for this that we have undertaken ta calI attention to
European women.137

13SIbid. On thîs, also see Ahmad, 47-50.
136Cole, 394-395.
137Haddad, rtMuslim Women", 143-144.
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Juan Cole points out that Amin delineated four stages ln the

evolutlon ofwomen's status ln society. Amin argued that

ln primeval societles, women were equal to men. ACter
the establIshment of the famlly, women were reduced to
slavery. When seme progress toward dvillzatlon was
made, they regained a few rlghts. Now, he states,
manldnd has actually analned a measure of dvillzatlon
and consequently women are regaining thelr complete
freedom. Whlle Europe has reached stage 4, he says,
Egypt is still for the Most part in stage 3.138

Again, Amin sees a clear relatlonsblp between a soctety's civillzation

and lts treatment of women.

Although the prlmary issues articulated in Amin's two pro­

emanclpatlon books, The Uberation of the Woman (1899) and The

New Woman (1901), which caused an Immediate uproar and

produced a ground-swell ofcritlcism from bis opponents,139

articulated an inslstence on education for women, the abolishment of

the vell and women's social seduslon, and an opposition to polygamy

and divorce, Many of these issues were not relevant to ail classes of

women in Egypt. l40 It Is a further reinforcement of the bourgeois

excluslvity of the women's movement at the time. Amin make this

apparent when he outllnes the economic concerns and beneftts of

138Col~394. See further Hourani, 165-166.
139J. Muhammad Ahmed bas described the response to the publication of
Tahrir aI Mar'ah as near earth-shattering; "religious institutions were shaken
to the core, the educational classes were deeply disturbed.•• the khedive made it
known he was dissatisfied•• (and even) the poets of the period joined in the
general uproar." Ahm~ J. Muhammad, The Inte1Iectual Orilins Qf EJyptian
Nationaliw London: Oxford University Press, 1960,47.
140Cole, 39~395. Working-class and peasant womeD.t for instance, did not

(,- practice veiling and seclusion. However, suCb. CQncems on Amin's part, again,
1 help ascribe the upper-c1ass status of the women's movement in Egypt.
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educatlng women. Judith Gran has pointed out that the women who

managed households in the new agrartan capltalIst class were faced

with new responsibllities. Amin descrlbed these responslbllitles and

emphasized the Cact that they required a neweducation for the

women who were undertaldng them: constructlng a budget,

overseeing servants, educating the moral and intellectual

development of the children. Cole describes one ofAmin's major

points as that educated European women of the same class are

better housekeepers, have superior material domestic taste, and are

better able ta maximize their incarne than their uneducated Egyptian

counterparts.141 What is more, Amin argues, "the practice of

maintainlng separate compartments in the house for separate sets of

servants, separate coaches, and 50 on, involves the useless

expenditure ofa great deal of money." 142 Although Amin's argument

for women's education ln this instance is very much a cIass-based

demand, he beUeves that ManY lower-income familles could improve

their situation financially if the women were educated ta various

fields ofwork and bring in a second income.143 It is an avante garde

advocatlon ofopen economlc activity for women.

This seemingly total overbaul towards westernization that

Amin advocated was not as comprehensive as it may initlally appear,

and maintained only selective demands for women's emancipation.

On the issue of the veil, he only sought that women uncover their

i41Cole, 397.
142Ibid.
143Cole,401. Even al-Afghani, for as radical as bis ideals were, espoused an
educational doctrine for soctetyrs e1ite; a "special dass whose function would
he the education of the rest of the people, and another dass (to train) the

(~ '., people in marais.rt The instruetor and the discipIinarian would supply the
nation with some of "the most important provisions of Islam." See Adams, 16.
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faces, Dot the entire head scarf. On polygamy, although he called for

restrictions in the practlce, he allowed it under certain circumstances.

For ail matters, Amin allows for the maintenance of some degree of

the status quo. He proceeds much like hls mentor Muhammad

'Abduh with "a cautious deflnitlon of IsIamlc praetice rather than

abandonlng it... [By sa doing] he 1s appea1lng to those who stl1l accept

Islam; at every point he takes bIs stand on the Qur1an and Shari'a'

interpreted in the right way."144 He has thus attempted ta pacify the

whole of the hierarchy, male and re1lgious, by showing that womenls

education is beneflcial ta men, and by underlytng his arguments with

Qur1anic injunctions.

AmIn concluded that ultimately aIl women should he educated

in order ta grant them a basic right ta work, especially if they should

he widowed or for other reasons need ta support themselves.145 AIl

women, then, "Ifeducated, could make an active contribution ta

society rather than being dependents and drain resources. The

unused capital represented by women should he put ta work, and

women should he freed of their financial dependence on men." 146

144Hourani, 166. He maintains, for instance, tbat there is nothing in the
QJJr'an about sedusion except for the wives of Muhammad. With regard co
polygamy he upholds the Qpr'anic verse, , and if you fear you will not aet
equitably, then only one.' Ahmad, 48-49.
145Cole,400.
146Cole, 401. Cole notes that Amin's Ifunabashedly capitalist rationale for
women's education and emandpation (fails) ta reckon with the rea1ities of
Egypt's dependency re1ationship with the core economies of the West.If
IndustriaIization had not occurred in Egypt such as would demand an urban
work force which might bave drawn women into the labor market. It was aIso
the case that British colonial poJicy refused govemment subsidies for
education, and restrieted enrollment in government schools to those who could
successfully contribute to the nation's economy. IfAmin's hopes of educating
the women of Egypt were wholly unrealistic in a situation where only a few
thousand men were receiving a modern education." (401).
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ISLAMIC NATIONALISTS

Qilsim Amin's feminist proposaIs, related ta the status of

women and ta his radical philosophy for the future of Egypt, created

a response that extended far beyond the issues ofwomen's

emandpation and education. This explalns the strong opposition he

received upon publication of bis books.147 Badran notes that hls

discourse was perceived as more dangerous than women's feminist

writings, not as visible at the time, because of the extent and

potential influence of readership of a respected member of the

establishment. 148 Ahmad attributes the critidsm and dissension in

conservative response to "the fear of the impact of bis personality

and the mental attitude he brought inta the social scene.ltl49 It was a

situation that Amin, more than anyother, was implidtly aware of,

and even cautioned bis readers as to the consequences and extreme

difficulties of social change, and revolutlon. In the dosing pages of

The New Woman, Amin writes:

There are those who say to you, purify your souls
and you will realIze yourselves. They urge you ta
serve your people and country, We believe this ta
he only talk, For changing our ways and modes of
behaviour we need more than preaching. We want
deftnIte ends and means, and we need ta prepare
the young for the new life. No amount of talking
across pulpits or orders from authorities can transform

147Even Muhammad Ali and successive regimes called for women's education
whlle outlining the benefits of their heightened social partidpation. It seems,
however, that Amin's condition tbat educational reform he focused on the
natural sdences and progressive foreign technologies was the point of
contention. See Haddad, "Muslim World", 145 and Philipp, 279.
148Badran, "Wom~ Islam and the State", 204-205.
149Ahmad, 51.
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us, nar can magic or intercession from above. To
change we have to work.150

It was predsely this notion of change from the heavy hand of

European influence that the leaders of the nationallst opposition

responded to. Women's emandpation, they argued, was just another

imported plot to bring about the demise of the Egyptlan nation

through immorality and decadence.151 The primary opposition of

women's emandpatlon was issued from the intellectuals of the petite

bourgeoisie, and the rel1gious autharities. The 'ulama' called Amin a

heretlc whlle argulng that the status quo regarding women's

educatlonallgnorance was based on a hadith report from the Prophet

Muhammad that women should not he taught ta read or wrîte.152

There was also critidsm against women's liberatlon, with particuIar

reference ta women's education, as being part of the 'missionary

conspiracy'. The perceived objective ofChristian missianary policy

was the destruction of Islam, "using its own people to uproot it from

withln."153 Haddad maintains that Muslim women in Egypt were the

target of missionaries and were the focus of a deftnitive strategy

aimed at contrlbuting to the degradation of society. In terms of

women's missionary education she quotes Muhammad Qutb: 'When

they 'educated' her, they taught her knowledge and mastery of

150Ibid.
151Philipp, 279.
152Cole, 393. Cole makes an interesting observation as to why Amin, father af
two daughters, MaY have held such an interest in women's emancipation and
the development of bis ideas (coinddenta1ly or nat) occurred during changes
in bis reIationships with women. Cole notes that Amin's first book, which
defended traditlonal Egyptian values, WelS published prior to bis marriage (his
wife had been raised byan English nanny, as were bis children) and that bis
shift of opinion developed swift1y thereafter. See Cole, 394.
lS3Haddad, "MusIimWorld", 154.
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corruption, a corruption based on 'princlples', educational princtples

at tintes, psychological, soclologlcal or intellectual at other tlmes...

[but] at aIl times principles ofcorruption.'lS4 She points out that

Etienne Jamme is cited as proof of mlssionary intent to use Musllm

women to undermlne the 'plllars' of Islam. He is reponed ta have

said of the parochial schools run by Duns, "the education ofgirls in

this manner is the only way ta eradicate Islam by the hand of its

own people."15S Haddad quotes another well-known mlssionary,

samuel Zwemer, who reponedly stated that, "we have learned that

there are other means besides direct attack on Islam... We must

search for the crack in the wall and place the rifle. We know the

crack is in the heart of the women of Islam. It is the women who

fashion the chlldren of the MuslimS."156

Despite these attacks on Amin which amounted to criticism of

the education ofwomen, it was prlmarily the issues of velling and

seclusion that bis adversaries objected to; agaln, practices that were

conftned to women of the upper-class- an estimated ten percent of

the population in 1899.157 One ofAmin's more reactionary

opponents was Mustafa Kamil (1874-1908), the natlonalist leader

whose primary goal was the immediate evacuation of the British

154Haddad,155.
15SIbid.
156Haddad, 155-156. She states that praof is later ctted ta demanstrate the
success of western and missionary education in the actions of Hoda Sha'arawi
and Ceza Nabrawi, two founders of the Egyptian Feminist Union (1923), and
their dramatic removal of their yens. Hoth women had extensive contact witb.
the West and had received a French education. The success of foreign-owned
women's magazines (as discussed in chapter one) was also dted as praof;
literary, educated women undermining the Egyptian core.
157Col~393.
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presence in EgypL15S The so-called 'counter-nationalism' that Kamll

espoused was primarily na reaction against foreign domination or the

threat thereof rather than a concern with the poütical and social

structure of the society itself."159 Egyptian independence was,

therefore, the Most pressing concern, more sa than any moves for

social change or reorganlzation. Such 'innovation' was, for Kamll, too

representative of foreign intervention with the ultimate purpose

being the corruption and downfall of Egyptian society. The rationale

behind women's emancipatlon felllnto the same category, and Kamll

was opposecl to ît. An example he used to point out that women's

emandpation was a foreign plot was the non-Egyptlan origins of the

founders ofwomen's magazines. His preoccupation with national

independence made him "regard social change as secondary in

importance and possible only as a consequence of independence. As

long as this goal was not obtained social change was eyed

suspidously as a means to divide society and to weaken its moral

tiber." 160

On the issue of education, Kamil's sentiments were better

enundated by bis perhaps more vocal colleague Muhammad Talat

Harb (1867-1894). Harb, whose primary concern was Egypt's

economic independence, joined forces with Kamil in bis overall

opposition to women's emandpation.161 He too maintained that

women's emancipation was a foreign plot designed to weaken, if not

lS8Philipp, 279.
159p~p,279-280.

16Ophilipp, 282.
161Cole, 402. Iike Kamil, Harb had a French education in law. His involvement
in Egypt's economic affairs proved formative when he later became an
important finander and founded the country's first bank, Bank Misr.
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destroy, the social unity of Egypt. It was a Western tmport that, llke

all things that smacked ofWestern influence, should he eradicated

from the system in arder for the country ta rebulld itself. Harb

severely critlcized Amin for hls emulation of European civillzation, its

presumed glories of modernity, and he wrote two books refutlng

Amin's publication of Tahrir al-Mar'a. His primary critlcisms were

of Amin's demands for the aboUshment of seclusion and velling,

which Harb staunchly defended. Moreover, he malntained that the

only reason Amin's books caused such an outrage was because Amin

cited Qur'anic injunctions to support bis daims. Harb insisted,

however, that Amin's assertions were misgulded and that the true

Islam explicttly states that seclusion and veiling should he

practiced.162 Cole points out, however, that Harb in a "revealing

passage... unwittingly shows the extent ta which bis conviction of the

need for seclusion and velling is based on social as weIl as religious

factOrs."163 Harb malntained that seclusion and veillng could only he

abolished if the Qur'an were replaced with another holy book and the

hadith were proven false. He later stated that even thls scenario

would uphold the true path of Islam on the bases of manner and

etiquette (if nothing else) even if religion were not in the

equation.164

The advocacy of women's education seems ta he the issue that

received the least amount ofopposition. Bath Kamil and Harb were

162Cole, 402-403. Cole describes how Harb, in an attempt ta deflate Amin's
growing notoriety, pointed out mat Aminrs position "WelS neither original nor
unprecedented" regarcling bis views towards women's emandpation. He
makes dear the fact mat Marqus Fahmi, a Coptic lawyer, was publidy
advocating women's reforms as earlyas 1894.
163Cole,402.
164cole,403.
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in agreement with AmIn for more and hetter education for women.

It was a shared bellef between the reformer and nationallst at the

tum-of-the-century that "education... frequently seemed to he the

magic cure for the variaus social, economic, and politlcal ills of

society."165 Harb, hawever, was afraid that bigher education might

result in the possibllity of women drculatlng more visibly in society.

Women's education, therefore, came with two conditions. The first

was that education take place without altertng the sacred values of

modesty that are held within the practlces ofveillng and seclusion.

The second was that the education he severely Umited ta what is

necessary ta maintain a household and ralse children.l66 Neither

seclusion nar velling need he abolished for wamen to he successfully

educated, he argued, especially since a woman's teacher could he

anyone in whose presence she could lawfully appear.167 Again, the

essence of the opposition was not ta education itself, but to what it

entailed. Harb urged women ta assume greater raies as teachers and

adrninistrators in Muslim girls' schools, despite the Cact that he

recognized that there were not enough educated Egyptian women to

fill such positions. Rather than bring forelgn instructors from non­

Muslim. countries, which would contradict bis ftercely natlonallstic

Islamic tendenctes, Harb advocated importing Musllm women from

other Islamic countries ta teach Egyptlan girls. l68

Despite the educational endeavors on the part of reformers,

Harb's harshest commentary was reserved for Amin himself and for

165Philipp, 285.
166Cole,403.
l 67Ibid.
168Col~403-404.
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what he believed was AmIn's Ignorance of Egypt's social condition.

Harb critictzed Amin for bis emulatlon ofEuropean civillzatlon and

its wonders of modernity, and maintalned that despite Amin's

recognition as a reformer of Mus1lm women, the refonns, in fact,

falled. He asserted that "manners were deteriorating, licentiousness

was on the rise, wine drinking was spreading, indebtedness had

become commonplace, squanderlng money was more common, and

educational achievements were dee1lning."169 Such deterioration was

clearly the result of European Interference.

Juan Cole makes an interestlng observation as ta the basic

differences between who he refers to as "upper middle class

reformers like Amin, and lower middle class intellectuals llke Harb."

With respect ta their sentiments towards European influence, Cole

notes that inltially, bath men rejected British role in Egypt. As Amin

grew aider, however, he came to believe that European role in Egypt

was more beneftcial ta bis own cIass than the previous role of the

khedlves. Harb, llkewise, reflected the sentiments of his cIass

background with criticism tawards colonial mie which did little to

improve the circumstance of the Egyptlan poor and working classes.

In their respective stances towards European intervention, each

expressed bis views as a manifestation of hIs own social condition.170

169Ibid.
170Cole, 404.
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WOMEN ACTIVISTS

Men's emergent ferninism Is sald to have rlsen out of the

aftermath of Amin's publications. It was, after all, men with their

audible voices in pubnc forums that brought women's concems ta the

national arena. It was men who most strongly impressed upon

society the importance ofeducating women to raise their own status

and consequently that of their chlldren and the greater Egyptian

society.l71 The women involved in the process, however, must he

credited with first plantlng the seeds of feminist discourse in Egypt.

Women's journals and salons, and early publications of poetry

expressing nascent feminist Ideology have a1ready been discussed.

The efforts of individual women and the examples of their lives,

however, must he recognized and named.

Public femlnist actlvism was legitlmized after Egypt's

independence in 1922 with the estabnshment of the Egyptlan

Feminist Union the following year. The first generation ofwomen

activists were, therefore, raised during the final decades of the

harem legacy before the tum-of-the-century. "By that time, changes

in the every-day lives of upper and middle-class women were

marked. Sorne constraints of the harem system had lessened, yet

basic control over women remained firm."172 It was a time when

women's femlnist writlng and concerns became more visible, due in

large part to the discourse initiated by 'Abduh and Amin. They were

concems that demanded response and public participation by the

171Ahmed, LeiIa, 116.
172Badran, Margot. ftOrigins of Fernjnism in Egypt", 160..
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'subjects' at the heart of the controversy. The women, like the men

associated wlth the movement, represented the same kind of

divergent opinions as ta the extent and manner that women's

feminism should embrace. Conservative volces, as weil as those who

were less so, became promlnent representatlves of their respective

groups. Malak Hlfni Nasif (1886-1918), known by her pen name

'Bahithat al-Badlyah ('Searcher in the Desert'), whose views were

slightly more conservative, was probably the Most outspoken writer

on the subject ofwomen's emanclpatlon.173 Rer articles were ftrSt

published in the natlonallst party paper, aI-Jarlda, that expressed the

conservative views with which sbe tended ta more closely associate.

Thomas Philipp notes that her choices of issues were clearly

influenced by the writings ofQaslm Amin. For Instance, she bitterly

crtticized polygamy (based, no doubt, on her personal experience of

unwittingly entertng into a polygamous maniage with a man who

already had a wife and chlld).174 She favored a graduaI reduction of

gender segregation and demanded that women he allawed ta enter

masques and sermons- providing that they enter through separate

doors from the men, and arrive and leave earlier.175 Although she

called for women's right ta public space, she never advocated their

unvelling.176 Margot Badran notes that this was a "tactical move"

and that Nasif "actually opposed the unvelling of the face that male

feminists advocated... [she wanted instead for] women to gain more

173Philipp, 283 ..
174Badran, Margot. Feminists. Islam and Nation, 54.
17SBaron, 184.
176Badran, "Competing Agenda", 20S.
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education and reclaim public space before they unvelled.177 Nastrs

concerns for the necessity ofwomen's education underscored their

social advancement. The educational and employment demands that

she sent to the Egyptian National Congress in 1911 were, in faet, the

camerstanes of her femjnist goals.178 She even acknowledged the

social strides that European wamen had gained through education,

but cautioned against 'bUnd imitation' afWestem praetices; an

admonlshment whlch kept her in acceptable standing with

nationalists such as Mustafa Kamll who critidzed the 'aping' of

Western ways. Egyptlan women, she wrote, "must find their own

national mode of expression and Musllms must remain true to their

religion." 179 The discretion of her demands, not desiring to act too

precipitously in her visions of Egyptian reform, "was essential ta

sorne of those demands being grantecl."180 That It was perhaps a

matter of political expediency in deferring ta men as the lawmakers

of social policy is best exemplified in her final demand at the 1911

congressional meeting. Rer first nine points, flve ofwhich are

dedlcated ta educatianal reforms for women, lnclude maintaining

Egypt's we1fare and refusing ta adopt foreIgn customs ar practlces

The tenth and final point designates men ta see that the demands are

canied OUt.18I

177Ibid. Badran aIso points out that unveiling for progressive men had crucial
symbolic vaIue, while for women it was more a matter of practicaIity that they
themselves \Wwd have ta initiate, "._ with the attendant risks of taunts and
assaults on their reputations," (205-206). See also Cole, 401-402.
178Badran, "Origins of Femioism in Egypt", 163
179Ba~ Feminists. Islam and Nation. 54.
180tena Ahmed, 120.

f"- , 181Ibid. Baron notes that Nasif submitted her '10 Points' ta the congress, but
1 was forced to have a male proxy deHver the speech on her behalf. "That she
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Nabawiyyah Musa, a contemporary of Malak Hifni Nasïrs, was

another mlddle-class tfftrst generation activist." Although of a

slightly more modest background than Malak, it was a suffldent

enough humlllty to direct her sensitivities to the plight of the poorer

women ln Egyptlan society. (Until this time, the mainstream, and

certainly more vocal directives of the women's movement concemed

those in society's upper strata). It was these women, Musa feIt, who

were forced to work for low wages at servile jobs where they were

often sexually and economically exploited. Uke Malak, she

maintained that through education and more appropriate work

opportunlties for women, exploitation could he avoided and women

could begin ta defme their own means of liberation.t82 Musa's

concerns also echoed thase of her colleague, and both operated their

consctousness-raising activities through publications and public

lecturing.183 Because of their own mIddle-class status, they were

able ta secure special classes, composed primarily of upper-class

women, and lnstruct women at the Egyptian University. Badran

notes that these classes were forced ta stop, however, when the

university cut its funding. The money that was saved was used to

send three men to studyabroad.184

did not read this oft-dted speech herself illustrates the reality of segregation
in 1911 and places her demands in a different light," 183.
182Badran, "Origins of Fe.minism in Egypt", 162.
183UnIike Malak, however, was Musa's removal of the veil in 1909. It was not a
public event and she removed only the face scarf. By 50 doing, however, she
became an exception among MusIim ferninists- and certainly MusIim women
who continued to cover their faces until the 1920s- who acceded to wearing
the veil "to faci1i.tate their forays into public space•.• It is significant, however,
that when Nabawiyyah Musa unveiled, she had neither father nor a husband.•.
ta control her life.ft Badran, Feminisme Islam and Nation. 48.
184Badran, "Competing Agenda", 205. Nabawiyyah Musa. already had
experience with state funding cuts for women's educational activities. She WclS
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Bath Nabawiyyah Musa and Malak Hifnl Naslf were products of

the demands each espoused for womenls emanclpation. They had

bath experienced schoollng through the secondary level and had

been able to work in social capadties as educators and lecturers.

Education and labor were simple enough demands, the advantages of

which these actlvists believed "were the comerstones of their

feminist goals for women."185

In summary, most early Egyptlan feminlsts prior to 1923 t as

Baron notes, "wrote mainly as modernists or Islamists, although the

line between the two positions seemed somewhat blurred at tlmes.

Bath groups argued within the context of Islam, with the intention of

revitalizing and strengthenlng religion."186 They seemed ta dIffer

primarUy on issues they chose to emphasize rather than the

substance of the issues themselves. For instance, while modemlsts

"5Ought expansion in the realm ofeducation and reform in marriage

and divorce laws... Islamlsts... sought enforcement of Islamic laws

tncluding women's right to education, but encouraged women to

learn the law to know their rights, not to modify them." 187 It was

the closeness of thelr ideological position on the necessity of

addressing women's, therefore society's, educatlonal rights that

brought the groups to common ground.

the first and last Egyptian woman (until after independence) ta pass the
secondary school exarnination- (she had aIready graduated, as had~
from the Saniyya Teacherts School in 1905); ttcolonial authorities with their
policy of training men for practical administration were not prepared ta
subsidize women's secondary education,tt and the program for funding
woments secondary education was balted. Badran, 20S.
185Badran, "Origins of Feminism in Egypt", 162.
186Baro~ 111.
187Ibid.

74



The furor ralsed over the broader signiftcance ofwomen's

emandpation seems to have oversbadowed any positive elements

that may have been generated by women's education alone. Perhaps

it was because it was a concern that recelved little opposition.

Critidsm and soda1 dichotomizing over interpretive tenets of Islam

(seclusion and velllng) , prtmarily by the nationalIst opposition,

prevailed over an issue that all agreed upon in principle but were

less moved to change. It was not as caustic, it did not grab

immedlate attention as a religious prerogative- women were veiled

and secluded and they were not being educated at acceptable levels.

That the rigidlty of veillng and secluslon might ease was

unacceptable to nationalists such as Mustafa Kamll, as such liberation

was thought to he reflectlve of foreign control. That the rigidity of

women's educational opportunities did not change- or changed

visibly little untll pro-active women, such as Malak Hifn! Nasif and

Nabawiyyah Musa, aggressively sought after women's educational

opportunities- is perhaps an indication of the real efforts and

concems on the part of the male hierarchy of the necessity of

reevaluatlng the status quo; even for Issues (women's education) that

are Islamically ordained.
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CONCLUSION

Within thJs setting, the Ideologies of the protagoniSts were

granted but limited tlme to cultivate themselves or to he

disseminated as developed philosophies (recall Cyrill BIack's criterton

for developmental success). They seemed to rotate in their own

boundartes, relnforcing their be1iefs by positing themselves against

the other. The agendas ofeach, the proto-feminists, the nationallsts,

and the Islamic reformlsts, were precartously interwoven on the

subject ofwomen's education. Theirs was not a relationship of

aggression or of competition, and only appeared to vie for public

support on an intellectuallevel. The conservative response of

outrage ta the publication of Qilsim Amin's books, for instance, was

actual and tangible, but there was no formulated movement ta take

arms for an active response against what Amin espoused in women's

liheration. Agam, it was ideological in content, realized in the form of

subjective academlc debate and editorial battery. The allowance for

this type of attention is indicative of the exclusMty of Its contenL

The social ellte had the luxury of such thought and it was for their

sakes that any such discussion was initlally generated- particularly

in the upper-elass strata of the early women's movement.

The move from ideology to actuality occurred with the

Egyptian revolution of 1919. With spedftc reference to the women's

movement, it is signiflcant that it played no part in nationalist or

Islamic reformist politlcs prior to thIs date. That the women's

movement did not advocate its position from a political hasts perhaps
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added a certain amount ofcred1billty and tolerance to the cause. The

movement's primary concerns were ofeducational availability and

access ta welfare. The nationallst-reformist Ahmed Lutfl al-Sayyid

outllned this fact (in an address of pralse for Egyptian women who,

unlike their Western counterparts, did not demand the franchise) by

writing, "Our women, Gad bless them, do not put up such demands,

which would disturb the public peace... They only demand education

andinstruction."188 As Christine Sproul notes, although this seems ta

be a conservative position for a progressive philosophy, "one must

reallze that the early supporters ofwomen's liberation needed same

Moderation ta counterbalance and survive the extreme conservatism

opposing that social mavement"189

When, in 1919, women rose in protest against British

occupatian, they did 50 as Egyptians, not as women with a singularly

feminist agenda. The nationalism and frenzy of modernism and

reform of the earlier part of the century quicldy changed ta

revolution. Prior ta 1919 the three groups converged on an

ideologicallevel with regards ta women's issues, each holding very

different notions as to how ta deal with the early femlnist concems.

The reality of the rebelllon brought their reJationship ta a tangible

center in a comman desire for independence. Women emerged from

their seclusian and took ta the streets in active demonstrations,

strikes, and boycotts against the British. Their actions were received

with overwhe1ming support from the male establishment. The

entrance ofwomen inta the public arena and the force of their

188Philipp,287. Quoted from Ahmad Lurfi. al-Sayyid, al-Muntakhabat, 81-82.
~r ; 189Sproul, Christine. The American CoUUe for Girls. Caira, EiYPt. Ann Arbor:

University Microfilms International, 1983, 22.
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poUtical involvement would never have prevtously sanctioned.

Sproul notes again, "husbands, who ln normal times would not have

tolerated their wives' pubUc activlty, DOW approved of women's...

active protests. Thus, the radical shock of a nationalist uprising

launched harem ladies into public ure and aIso launched tbeir

emandpatlon movement".190 Because women's protest was viewed

as an act of nationalloyalty, it was generally condoned.

With the success of the revolution, and Egypt's declaration of

independence in 1922, women gained legitimacy in launchlng the

directives of the women's movement. This was realized in 1923 with

the establishment of the Egyptian Feminist Union by Roda Sha'arawi,

an early feminist pioneer. The Union, which saon became the leading

women's organization in Egypt, put forth a detailed agenda of

women's demands. Whlle actlvely campaignlng for improved social

welfare programs, donating money to the poor, and demanding new

regulatlons for marriage and divorce laws, the Unlon's primary

interest, outfined in the first two articles of its constitution, was the

education ofwomen: "[ta] ralse women's intellectual and morallevel

sa that they MaY realize their polltical and social equality wtth men...

and demand free access to schools of higher education for ail girls

who wish to educate themselves."191

The latter demand was partially granted in 1924 when equal

apportunity for education ta boys and girls was lncluded in the

Egyptian constitution. Women saon began ta participate in study

missions abroad as only male academics had done since Muhammad

19OJbid., 23.
191Ibi~ 25.
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Ali. The first government secondary school for girls was established

in 1925, and in 1929 women wereadmitted to the University of

Cairo. (al-Azhar did not allow women students until196S).192

Although girls' and women's education began to rise in popularity,

(See Appendîx, Table Il)) flourishing particularly in foreign and

private schools193, few women were entering the public domain of

the wark force Some became active in social welfare organizations,

but women's education was viewed more as "a social and cultural

value for marriage."194 The official establishment of the Egyptian

Feminist Union and the growing public acceptance of the women's

demands could nat change cultural affiliations with the accepted

conventional role of women in society. The notion of modernity and

the complexity of progressive thought in a culture entrenched in

tradition was not going to change because of a constitutional mandate

and the apparent musings of the social elite. The public raIe of

women, perhaps beginning with their awn desires to be educated

and a collective understanding of progress within a modem context,

would take time ta he rea1ized. Commenting on the need for primary

education for girls, the Director of the American

College for Girls in Cairo in 1930 stated that, "the public is not ready

for the economic liberty of women. It will he another 2S years

before women will he in many professions in Egypt. We are pushing

192Ibid.
193The earlier-mentioned popuIarity of foreign schools and the prestige
attached to them did much to advance women's education prior to and during
the tum-of..the-century and did 50 further after Egypt's independence. 80th
IsIamic and government schools began ta vie for the status of the foreign
schools in an attempt ta cultivate an Egyptian-educated populous.
194Ibid.. 70.
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for vocational training for boys, ofcourse, as an economic

necessity."195

Despite the fact that the tables indicate a dramatic increase in

vocational training for girls ln a shorter tlme-span than the Director

of the girls' school predlcted, Christine Sproul notes that as late as

1974 women still complained that "despite legislation for social

change, traditional attitudes and prejudices perpetuate the idea that

women are inferior... only a well-planned educational process can

bring about those legislative changes."196 It is an indication that

development, in this case a modernizatlon of religious and social

norms, is in constant motion, receding and progressing as people and

circumstances dictate. It can Dot he forced. Ta change, or effect ta

question, the mentality of a Muslim society that had come ta accept

the position of women as Islamically ordained was the task of

visionaries. That men and women, who held vastly different agendas

as to haw ta employ Egypes version of modernism, were able to

unite in sUent and unwitting collaboration on the social necessity of

wamen's education, praved ta he a dedsive platform from which the

women's movement was able to embark.

195Woodsm aU, Ruth Frances. MOMent Women Enter a NewWorlcl. New York:
Round Table Press, Inc., 1936, p. 178.
1965proul, il. QJ10ted from Sumaya Fahmy's "The Role of Women in Modem
Egypt" in Education and Modernity in EIYPt. -00. Yuse! Saleh el-Din Koth. Cairo:
Ain Shams University ~ess, 1974, pps. 73-79.
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APPENDICES

Table Il

81

Pre-World War 1 Egyptian Women's Magazines

Year ~Iagazine Founder Religious
Founded Background

1892 al-Fatah Hind Nawfal Syrian Christian

1898 Anis al-jalis Alexandra Aviemoh Syrian Christian

1901 al-Marah fil' Islam Ibrahim Ramzi ?

1901 al-Marah Anisa 'Ara Allah Syrian

1901 Shajarat ad-durr sa'adiya Sard ad-Din ?

1902 az-Zahra MaryamSa'd Syrian

1902 as-Sa'ada Rujina 'Awwad Syrian Christian

1903 Majallat as-sayyidat Ruza Antun Syrian Christian
wa-al-banat

1904 al-'A'Ua Esther Mayel Syrian Jewish

1~ Fatat ash-sharq I.abiba Hashim Syrian Christian

1~ al-Jins al-latif MalakaSa'd Syrian Christian

1~ Majallat tarqiyat Fatima Rashid Egyptian Muslim
al-mar'a

1~ Murshid al-atfal Anjilina Abu Shi'r Egyptian Copt

1912 al-Jamila Fatima Tawfiq Egyptian Muslim?

1913 Fatat an-ni! Sarah Miyiya Egyptian Jewish?

1QJIoted in Spro~20.



Table n2

Number of and enrollment in public, private,
and foreign schools in Egyp~ 1913-1944-45

82

1913-1914 1944-45

Enrollment Enrollment
Schools No. of No. of

Schools Boys Girls Total Schools Boys Girls Tata!

Elementary
and
Compulsory:

*Private 3,577 87,250 4,666 91,916 737 79,525 31,800 111,325
*Public 3,669 205,944 26,541 232,458 3,985 467,835 418,254 805,089
*Foreign 2,777 19 252 4,029

*Total 7,246 293,194 31,180 324,374 4,722 559,137 451,306 1,020,443

Kindergarten
and
Primary:
*Private 615 52,358 13,735 669093 400 56,978 31,353 88,331
*Public 94 11,810 2,168 13,978 216 48,319 11,620 59,939
*Foreign 302 21,615 19,896 41.511 33,627 12,678 46,305

*Total 1,011 85,783 35,799 121,582 616 138,924 55,651 194,575

Seconclary:
*Private 5 2,238 14 2,252 74 13,513 893 14,406
*Public 6 2,532 2,532 53 33,322 3,332 36,654
*foreign 10 2,879 1.467 4,326 6,298 5,032 11,330

*Total 21 7,629 1.481 9,110 127 53,1133 9,257 62,390

2Roderic Matthews and Matta Akrawi, Education in Arab COUDtries of the Near East
(Washington D.C.: American Coundl on Education. 1949), po. 34.



Table 11- Continued

83

1913-1914 194+1945

Enrollment Enrollment
Schools No.of No.of

Schools Boys Girls Total Schools Boys Girls Total

Vocational,
Special and
Teacher
Training:

*Private U 878 220 1,098 22 184 1,875 2,059
*Public 4S 5,124 594 5,718 136 16,940 8,762 25,702
*Foreign Il 1,820 125 1,945 1,582 789 2,371

*Total 68 7,822 939 8,761 158 18,706 Il,426 30,132

Higher
Schools:

*Private 1 70 70 ...
*Public 8 1,554 1,554 Il 14,035 1,140 15,075
*foreign 1 410 410 14 14

*Total 10 2,034 2,034 Il 14,049 1,140 15,089

Religious:
Primary,
Secondary,
Higher:

*Private ... ... 14,023
*Public 354 21,608 21,608 1 14,023
*Foreign 1 12 12

- *Total 355 21,620 21,620 14,023 14,023
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