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INTRODUCTION

It has long been the opinion of the writer that behind the
great movements which shape the lives of the multitudes, in the
shadows of the public perSohalities vhich sponsor them, work
quiet, unassuming men who realiy determine the course of our
society. Uncompromised by the limelight, with little thought
of great personal reward, these dedicated, prescient thinkers

prepare the stage for posteritys

To the writer, Fred Clarke was such a man. His vision
was there for all to read, his'inﬂnence was suspected, but the
truth was known only to his closest asscciates. Who Was Who and
such obiti:aries as had been written provided only the barest
facts. To clothe these bones with flesh was an interesting
challenge and a worthwhile objective. Vhen the most obvious
sources of infomaﬁion yielded little fruit, the range of invest-
igation was broadened to include all of his contemporaries.
Haltingly at first, then quickening in tempo as one correspondent
suggested another, the enquiry eventually encompassed all who
were known to have been colleapgues, friends or students on three

continents. In a few cases, tape-recorded interviews were held;
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to all others a personal letter, accompanied by a questlonnaire
vhich defined the main spheres of interest, was despatched. It
is a fitting tribute to the old master that almost eighty per

cent of those who were approached made some effort to cocoperate.

It is from this consensus, those of his works which are still
available, and a few background books that this pieture of an
educator has been deVeloPed; It is hoped that the Christian
gentleman who was Fred Clarke will be of interest and an inspir-
ation to others as he has been to the writer. The latter is fully
aware of the fact that the possibilities are far from exhausted.
Many riches in untapped flles lie waiting. It is his hope that
some perishable facts have been rescued before they were lost
forever and that students of the future may now have a f{irmer

foundaticn on which to build.
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AN EXTRACT FROM WHO WAS WHol

CLARKE, Sir Fred, Kt., cr. 1943. M.A.(Oxon.); Iitt. D; Fducational
Adviser to National Union of Teachers; b, 2 August, 18803 s. of

- William Clarke, High Cogges, W:l.tney, Oxone§ me 1907, Edith Amnie
Gillams; five d. Educated privately; St. Catherinets, Oxford.
Senior Master of Method, Diocesan Training College, York, 1903-63
Professor of Education, Hartley University College, Southarpton,
1906«113 South African College and University of Cape Town, 1911-29;
MeGill University, Montreal, 1929-34; Adviscer to Overseas Students,
Institute of Education, 1935-36; Professor of Education and Director
of Institute of Education, University of london, 1936-45. Public~
ationst A School History of Hampshire; Essays in the Politics of
Education; Foundations of History Teachingi Education and Social
Changes various contributions to Year Books and Official Publice
ations, articles, etc. Addresss 33 Tavistock Square, WeC.l.

Tel. Euston 4210, Club: Athenaecum, Died, 6th Jonuary, 1952.

1 ¥ho Was Who, London, Adam and Charles Black, Vol. V, 1951-1960, p.213
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CHAPTER I

THE FARLY YEARS, 1880-1899

Fred Clarke was born on August 2, 1880, the second son of
Mr. and Mrs. William Clarke of High Cogges, a small village in
Oxfordshire, England. High Cogges is now a part of the Parish
of Ducklington in the Rural District of Witney and, even today,
in the words of one who knows it well, "it is indeed a very small
and somewhat isclated rural cozmmmity”.l The nearcst settlement
of any size was the market towm of Witney which had, probably,
a population of several thousand or less. Vhile Witney was not
imﬁressive in extent, however, its memory reached far back into
English history. There are references to it in historic documents
more than a thousand years agoj the Manor of Witney, for example,
had been held by the Sce of Winchester before the Conquest and it
had been 2 borough for some six centuries.'z It is interesting to
speculate that the young Fred Clarke may have first become aware of
the long procession of his ancestors from this chance circunstance
and, conseiously or unconsciously, conceived the abiding faith in
the English tradition which was to be so evident throughout his
life.

1 Personal letter to the author from Exrnest Rowles, D.P.A. (Oxon).

(30.8963- (A1l numbers in parentheses refer to Appendix "A",
Pe 1 90 .

"Witney", Incyclopedia Britanniea, 1942, Vol. 23, p. 690.



The Clarke family did not remain long in High Cogges. Soon
after the birth of their second child, they left the village for-
ever.1 Since elementary education had been mede available to all
throughout England by 1880, it is possible that Fred Clarke
received his earliest‘training at High Cogges. Almost half a
century later, he was to remark that the poor once had an indigenous
culture of fairies, legends, folk-songs and dances, of seasonal

customs, nature lore, and the proverbial wisdom of rural England.

This reference may have been nostalgic,

The reason why the family moved to the relatively large city
of Oxford some dozen miles away is lost in the mists of time.
Perhaps it had to do with the widespread depression which affected
England fron the middle seventies to the late eighties of the
nineteenth century. It should be rcmemberéd that the Victorian
Age vas a perlod of rapid change with rmuch movement of population,
both within the country and overseas.2 The atmosphere may have
made William Clarke restless. Perhaps it was some simple and

quite personal reason. As a native Australian, he probably had

no deep reots in the community.

1 The exact date that the family left High Cogges is unknown to

the uriter. Enquiries to this effect in the news columns of the

present-day Witney Gazette, a weekly publication which serves the
area, have failed to uncover anyone who recalls them.

Emigration for the quarter century preceding 1880, for example,
wag close to two and one half millions. Thomson, David, England in
the Nineteenth Century, Pelican Books, 1950, p. 16k.




In Oxford, the Clarkes lived in a large house on Paradise
Square and it is here that we get the first authoritative glimpse
bf them.l A big house was needed, for the Clarke family, by modern-
day standards, was large, including, in addition to the parents,
nine children. A regular guest in the Clarke household in those
days deseribes it as a most congenial and happy place. To vlsit
was a treat; to be allowed to stay overnight was a great cvent.
Willianm Clarke, vho had found employment in a local dairy, was a
simple, easy-going, unpretenticus man who had the gift of making
friends with children. Though an Australianz by birth, he had
been in England so long that no accent perceptible to a child re-
mained. His wife, "Wance" Clarke, is bést described as one of .
those wonderful women who are constantly busy with the everlasting
needs of a large family, one who was efficlent, uncomplaining, and
content simply to be a mother. Friendliness and efficiency.
coupled with an absence of personal ambition, were to be marked

characteristics of their most famous child.

1 A1l facts in regard to this early period in the life of Fred
Clarke are based on a personal interview with his cousin, Mrs. H.
A. Painter, now of Montreal, who knew the family well. The inter-
view was held on April 17, 1963. (No. 81)

2 In this simple circumstance may lie the reason vwhy Fred Clarke
was ready to emigrate to a Dominion when others hesltated.



The Clarke home vas a good place to be. Harsh discipline,
not unknovn in the Victorian Age, found no place herc. Good social

1
behaviour was implicit in the spirit of the family.

As in most famlilies, there were marked differcnces between
the various members. As a group, they were outgoing end merry.
Fred appears to have becn the least boisterous of allj not shy, it
is stressed, but quict, rcserved, contained, perhaps prematurely
nature, as bright young boys. often are. Though friendly and
likecable, he was addicted to his books; he was ™n love with his
library", and had 1ittle time over to spare for sports or, indeed,
for anything but reading. He was never to be scen doing nothing.
At the end of a meal, typieally, he would rise, excuse himself and
return to his room to read. The others would sit and chaff across
the table, but Fred had to use his time.z The day vas already too
short. His doing so was accepted by the others as being quite
natural., This sense of urgency and love of learning is all the
more remarkable when one remembers that there was no active academic
influence or tradition in the home. Equally important, however, it
should ge appreclated that such interests were not discouraged,

either,

1 Perhaps Fred Clarke's éarly'high estimate of the Family as the most
important of the social institutions of learning may be traced to
this peried.

2 fThis sense of the magnitude of the task and of the shortness of the
time avallable was a life-long characteristic.

3 fTwo other nmembers of the family also became teachers.



The extent of Fred Clarke's formal education at this time
can be surmised.l It is known that he attended the Anglican
Church elementary school known as St. Ebbe's Boys' School, that he
was a pupil-teacher here from 1894-98, and an uncertificated
teacher from January 1 to September 30, 1899. He is recalled as
alvays being busy. This preoccupation with work is understandable.
As a pupil-teacher, his responsibility was not only to learn but to
help his less well-endowed fellows galn an educatlon., To be so
selected was a pgreat compliment to the intellect and character of
the recipient, for only the best were deemed worthy.z In a sense,

Fred Clarke had already entered on his vocaticn.

1 A1l information relating to Fred Clarke's early education is
based on the recollections of a school-mate, Mr. S. G. V. Lay,
M. A., of New Barnet, Herts. Mr. lay was interviewed for the
writer by Mr. E. J. K. Garrett, of Streatham, london. (No. 58)

2 Pupil-teachers were first called into service by Sir James Kay
Shuttlesworth around 1840 to £ill the demand for teachers in the
new elementary schools. "Every boy of character and ability who 1s
first among his fellows may select this career, and in the majority
of cases, will do so. In his whole course, he will be in vigorous
competition with the pupil-teachers of other schools and thus the
Queen's Scholars who, after a public trial, are selected for ad-
mission into the Normal Schools, will be naturally the most gifted,
and by persevering application, the best instructed and most skil-
ful youth which the elementary schools of the country can reach,"
Curtis, S. J., History of Fducation in Great Britain, p. 285-286.
(Fron the Report of the Board of Education) The pupil-teacher at
the time of Fred Clarke taught half his time and attended the Pupil-
Training Centre for education and training in the remainder of the
day. He was apprenticed at the age of thirteen for five years; at
the end of that time, he could attempt the examinations for the
Queen's Scholarship.



In the customary way, Fred Clarke sat for the Queen's Scholar-
ship;l he emerged with First Class standing. It was fortunaie

that he did so, for this accomplishment entitled hinm to apply for
membership at the Oxford Unlversity Day Training College, a depart-
ment of the University recently organized for the professional
training of those who were "pledged" to teach in the clementary
schools or in other govermment-assisted institutions. Had he failed
to secure this preeminence, he would have pgone to one of the or-
dinary Teachers' Colleges with the‘ majoﬂty of his fellous. There
would have been no degree course available to him. Without the
degree, his opportunities would have been rmch more circumseribed;

his history and that of England might have been the poorer.

1 A male candidate for the Queen's Scholarships was required to pass
in practical teaching, reading and recitation, arithmetic, music,
English Composition and Iiterature, geography, history and mathematlcs.



CHAPTER TT

THE YEARS AT OXFORD, 1899-1903

VWhen Fred Clarke went up to the Day Training College at Oxford,
he was not a residential student but one of the group known as the
"scholares non aseripti”; the Nop~Collegiate Students at St.
Catherine's Society were poor scholars who lived in lodgings in the
town.l Fred Clarke probably lived at his own home in Paradise Square.

St. Catherine's had been founded some thirty years before as
an experiment in university extension; the intention had been to
open the University to a "much larger and poorer class than that from
which the students are at present almost wholly taken".z It was
partly a creation of that spirit of liberalism characteristic of
the age and partly a protest against the high cost and low standard
of work which prevailed at the other colleges of Oxford. It was felt
by some that the university should be open to all who could profit
from its facilities, irrespective of class or wealth., The thousand
pounds vhich was the average cost of a three years' course at Oxford.
put education beyond the reach of all but the rich. An "unattached
student”, one not residing at any of the established colleges, could
fend for himself at a much reduced rate. By living in lodgings in
the town at a level of living to which he was accustomed, rather

than on the inflated one of the University, a student could cut his

1 rrotman, R. R. and Garrett, E. J, K., The Non-Colleriate Students
and St. Catherine's Society, 1868-1962, University Press Oxford,
1962. This interesting book has been used to reconstruct the back-
ground of this period of Fred Clarke's life.

2 Jbid., p. 1, quoted from the Report of the Royal Commission of 1852.
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costs by about eighty per cent. Since First Class Honours in a
Cueen's Scholarship entitled one to some assistance from the govern-
ment, St. Catherine's was probably a godsend to many a bright but

penurious boy,.

' There were certain disadvantages inherent in getting a “"cheap®
education. A price had to be paid for this austerity. At St.
Catherine's, there were few of the amenities which make university
life at its best such a rich and memorable experience.l Fred Clarke
was fortunate enough to arrive a decade after the Delegacy for None
Collepglate Students had been opened. Then, at least, all activities
could take place under one roof, for the Delegacy contained an office,
a library, two lecture-rooms, and chambers for the Censor and Tutors.

At approximately the same time, Honours Lectures had been opened wp

to the Non-Colleglate Students.

1 The original St. Catherine's, indeed, had possessed no clubs of
any kind, no dining hall, no common room, no chapel, no exhibitions,
no boat, even no library. Scattered about in lodgings, there was
very little corporate feeling of any kind. To the students, even
thelr officlal name was anathema, suggesting, as it did, that they
were something scparate and distinct from the life around thenm, as
indeed they were. Deepening this rankling consclousness of soclal
inferiority was the knowledge that conditions were not likely to im-
prove. The constant "migration" to other colleges, which drained
thelr ranks of the finest academic and athletic material, increased
their dissatisfaction and wezakened any effort to raise their in-
dividual and collectdve status. As this practice of migration was
permitted until the end of 1920, it was still rampant in Clarke's
day. The fact that he, as a fine scholar, did not migrate may be
an early indication of his loyalty to his college and tutors.



Vhile the courses whieh Fred Clarke took as an undergraduate
are not known to the writer, perhaps some valid inferences can be
drawn from the curriculum of another comparable institution, the
London Day Training College, which was to be so intimately con-
nected with his later 1life. According to D. R. Harris(later, head
of Bangor Normal College in Wales), a principal assistant to Prof.
John Adams, first Principal of the L.D.T.C., the nucleous of the
professional curriculum consisted of lectures in educational theory,
the history of education, methods in the teaching of such subjects
as science, mathematics, geography, history, art, and nature study.
As the great majority of the "Day Trainers" were products of the
Pupil Teaching Centres, practice teaching was less necessai'y than
it is today. Perhaps the standards of tralning were not very

1
hi gh .

1 nry 1902, a suggestion made by a member of the L.C.C, Technical
Education Board, that the example of Oxford and Cambridge might be
followed in the running of the néw London Day Training College was
countered by Sir Joshua Fitch, ex~-H.M.I. of Training Colleges and

a member of the College Cormittee, with the vigorous assertion

that !'Cambridge was almost the worst training centre in the country,
Oxford being quite the worst.'" Studies and Impressions, 1902-1952,
published for the University of London Institute of Education by
Evans Brothers Iimited, London, 1952, p. 27.
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Socizl 1ife had also irproved with the passing yearsi the St.
Catherine's Club, the most venerable group, was the contre of
friendly getherings. DBoating, cross-country, rupgby and association
football, cricket, hockey, and tennls offered diversions to those
vho vere intercsted although, it rust bo admittcd, the official
sports-ground, vhich was at the lower ond of a field called Couley
Marsh, wvas a constant raminder of lack of stzatus cven here.l As
Fred Clarke was little interested in gperts, this factor would have
little cffect on him. "His main interests at Oxford were essentially
intellectual."z This being so, time permitting, he could be cx-

peeted to take more interest in some of the other assoclations.

1 "our quarters were far from ideal and the pavillion was little
better than a glorified tin hut with none of the customary
apnerdties.® Trotman, R. R. and Garrett, E. de Koy Co, citsy Do 3154

2 ®Fred Clarke "did suim most days and he greatly enjoyed walking
in the Oxfordshire countryside ... le was also an enthuslastic
member of the Oxford University Rifle Club. ,.{he wasg),.no athlete
and never played a prominent part in the athletie and social life of
the lon-Collegiate Students.® Se G. V. lay(loc. 58)

In this he was not unusualj the official history of the St. Cather-
inc's Socicty hag noted that "The Society had always attracted the
older man as vuas intended by 4ts founders® and the proportion willing
to take part in the various sports was very ruch smaller than in the
other colleges. Trotmon, Re Re ond Garrett, E. Jo Ko, Op. Cit., pe. 35.
This opinion is substantiated by a former professor, Sir Erncst
Barker, "... the Non-Collegiate puplls ... were for the most part,
men of steady tenacity of industry, and of rore than ordinary
ability. Poorcr, generally, in worldly pocds than the men vho bee
longed to collepges, they showed a greater passion for work and less
diffusicns of intercst ..o" quoted from Sir Ernest Darker's Age

and Youth by E. Js K. Garrett in a personal letter(llo. 35).



11

A Debating Society had existed from the founding of St, Catherine's
and was well organized during his time. Weekly debates were held
on Saturdays at seven in the evenings. It is believed that Clarke
attended occasionally although there is no reason to feel that he
took a prominent part. Signifiecantly, in 1900, in Fred Clarke's
sophomore year, the History Society was formed to replace the
Stubbs Socicty, which had become a university socicty drawing
nembers from the various colleges. Some sixty meetings were held
while Fred Clarke was an undergraduate. Though he was probably
fully occupied with his academic work and his teaching in the Ox-
ford schools(a requirement of the Queen's Scholarship), he did.
manage to carry out the duties of Secretary of this Socliety in
1901. ‘"He alsolread papers to the Society and also held office

for two terms.?®

If the Non-Collegiate Students of St. Catherine's were de-
prived of some of the status symbols and the material pleasures
of university 1life, this was partially compensated for by the
quality of the devoted staff of the college. Professor Ernest
Barker, already mentioned, was one; of more importance to Fred

Clarke, in the long run, perhaps, was J. B. Baker. The writer

1 Personal letter to the author from R. Re Trotman, M. A.
Headington, Oxford, March 1%, 1963(No. 113).
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suspects that this is the great but unnamed teacher to whom Fred
Clarke is reported to owe so much. It is rather intriguing to note
that the descriptions then of "J. B.”1 read almost like deseriptions
of his famous pupil, decades later. It is probable that there was a
natural affinity of personalities between the teacher and the pupil;
it 1s also very likely that the younger man with his high purpose
and his urge for perfection and service, modeled himself, to some
degree, on the master.
2

Four years passed, probably pleasantly, for we find that Fred
Clarke did not forget the scene of his early labours and returned
as an "0ld Boy" when opportunity permitted.3 The record shows
that he took First Class Certificates in 1900, 1901, 1902 and, in
1903, he graduated from Oxford with a B. A. and a First in History,

an honour shared by only 16 of 168 candidates.

1 e had a most attractive personality ... boyish enthusiasm and
youthful vigour distinguished him almost to the end of his time at
Oxford ...+ 7To the Non-Collegiate Society he grudged neither toil
nor financial help in furthering the corporate and social life., He
coached their eight almost without a break from his undergraduate
years till the end of his life ... Hundreds who were his pupils or
who merely attended his lectures regarded him as one of the best
teachers they met at Oxford."(Quoted from The Times)

"The bond between "J. B. Be" and his men, wvhether pupils or nembers
of soclety at large was extraordinary. It was formed of an af-
fection and admiration on thelir part and unenforced interest and
care for them on his ... He never merely taught or admonished men.
He did things for them ... intelligent kindness and enjoyment
marked his personality,” (Quoted from the Oxford Mapazine)

Trotman, R. R. and Garrett, E. J. K., Oo. cit., pe 31,

2 Fred Clarke "spent four years as a Non-Collegiate Student rather



CHAPTER IIT
THE DIOCESAN AND HARTLEY COLLEGES, 1903-1911

Fresh from his successes at Oxford, Fred Clarke moved on to
the next phase of his career. In October of the sane year(1903),
"The White Rose", the magazine for past and present students of the
Diocesan Training Cbllege at York, under the heading of "Changes in
the Staff" dutifﬁlly reported the arrival of the new Senlor Master

1
of Mecthod.

than three as he was recognised as a llkely First Class llonours
}Iano" So Gc V. Lay' OD" citi

3 "I remember meeting him when he was on leave from South Africa
just after the First World War. He read a brilliant paper to the
History Society(then renamed the Dean Kitehin Society) on the Italian
philosopher, Benedetto Croce s+« On his return to England he was a
regular attendant at the dinners of the St. Catherine's Association
and for a brief while served on the Committee. He accepted the Chair-
manship at one time but was forced to withdraw his acceptance be-
cause of pressure of work. As an old Non-Colleglate Student, he
rejoiced in the transformation into St. Catherine's Soclety and
would have been overjoyed by the latest development--St. Catherine's
COLLEGE. This quiet but strong man was a loyal son of the Soclety
and University from which he had received his early education."
Personal letter of E. J. K. Garrett to the author(No. 35).

1 7o the now-familiar details of his early career, this article
added that "Mr. Clarke has had a large experience in a London
Higher Grade School, and has for some time been in charge of a
school.”" This is a puzzling reference since only a few months
had passed since his leaving Oxford. The writer has been unable
to discover any evidence to substantiate this claim and feels it
to be in error.

13
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Though Mr. Clarke remained at the Diocesan Training College
(now St. John's College) for three years, the details of his day-to-
day life have not survived. This is eminently reasonszble. As a
Junior member of staff doing a relatively routine job, it would be
nost surprising vwere the minutiae of his existence on file. It is
presumed that he applied himself with his usual energy and con-
sclentiousness to the task at hand, that is, to instructing others in
techniques of irparting what knowledge they possessed in the most
efficacious ways. Cne feels that this was the ideal place for the
man who was‘to make all education his province to begin his carcer.
No part of pedagogy, with the single exception of the actual
acquisition of the neceséary knowledge, can be more baslc or better
calculated to bring one into contact with the "grass-roots" of
teaching. Since it 1s unlikely to have been planned consciously,
it can only be regarded as a piece of goed fortune that Fred Clarke
was enabled to spend those formative years in such a challenging
milicu. Undoubtedly, the logical mind of the man was very actively
engaged in considering the validity of the methods he was preaching
and demonstrating. Perhaps it was during this time that he laid
the ground-work for his little work on the Foundations of History

1
Teaching and for the many articles on kindred topies he was to

Ot vava————

write before and after the publication of his volume a score of

years later. It is possible too, that he concelved here the

1 clarke, Fred, Foundations of History Teaching, London, Oxford
University Press, 1929.
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genesis of his ultimate conviction that teaching is really an art
rather than a science and which caused him to put a decreasing value

1
on "methods" in the normally-accepted sense.

"The White Rose!, rather inexcusably, appears not to have
noticed the fact that Mr. Clarke left the staff in 1906. More than
two decades later, when Professor Clarke was a prominent educator
and had climbed the ladder to the Macdonald Chair of Education at
McGill University, Montreal, the edition of March, 1930, picked up
the story and paid him a belated tribute. Apparently written by a
former student, the article is interesting for the oblique light it
sheds on those obscure years. Part of it reads as follows:

His broad educational outloock was a revelation to

us, his criticisms were a2lways Just, construective,

and encouraging, and his kindly sympathy with us

in our shortcomings caused him to be regarded more

as a friend than as a normal master. Perhaps his

versatility was not so well recognised as it might
have been, but the writer will never forget one -

1 Forty years later, Professor Clarke expressed himself on this
subject to a student: *... above z2ll, the future teacher should
be a fully developed person, a person whose knowledge and thinking
had been extended to a point of real maturity; such a teacher would
be resourceful, self-rellant, professionally corpetent, with a "style”
of his own., Clarke did not want trained teachers-~teachers trained
to perform according to rules and methods and trained to use tricks
and devices in the classroom. Obviocusly, he would not be satisfied
until each teacher 1s a whole man, a scholarly person, mentally
healthy, able to think for himself and with his puplls. Each
teacher must develop his own "style"--his word." Personal letter
to the author from L. J. Pryor, Superintendent of Teacher Training,
Melbourne, Australia.(No.91).
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occasion vwhen the owner of the only suitable soccer
field refused point-blank to rent it to us again.
His truculent attitude caused despair to the hare
rassed soccer secretary, but the irate owner, after
some ten ninutes of Mr. Clarke's eloquence and tact,
became the amiable landlord once more. This is by
the way, but how many tutors can claim, like Mr. Clarke,
that their lectures were really 'enjoyed!, their
students feeling that not only would examinational
requirements be adequately met, but that they werse
having the pleasure and opportunity of listening to
a lecturer vho was a master of his craft, to one
who invited discussion and evoked independent
thought, and yet was ever ready to guide the dis=-
cussions into the most frultful channels .o A

few ycars ago at an 0ld Yorkist Re-union which he
attended, he was the same quiet, unassuming, friend-
ly tutor such as wvhen we first knew him, and still
interested in the old college and in the doings of
the students he once had under him. Whether it is
by the 0ld Yorkists, by his former colleagues at
Southampten, by the teaching profession in Africa,
or by educationalists at_home, he is ever remembered
and held in high esteem.t

The lineaments of the dedicated teacher who was to be an ine
spiration to so many in the future were already iecognizable; his
quiet competence, his flair for teaching, his unassuming interest
in people, his loyalty to his old friends, his genial perseverance,
his practical tact. He was to have need of these qualities many
times in the future, not least the last, and not least at his

next post.

1 These excerpts from "The White Rose" were supplied to the writer
through the personal kindness of the Reverend Cancn P, J. Lamb,
M.A., Principal, St. John's College, York, Ingland. (Ro. 54)



17

After three fruitful and, one imagines, quietly-satisfying
years, Mr. Fred Clarke, for reascns of his own, decided to move on.
Perhaps, after these years of teaching others how to teach, he had
perfected his own craftsmanship; perhaps, he had come to place less
reliance on what, years 1ate;, he was to refer to as the "tricks and
techniques™ of teaching; perhaps, he was already beginning to sense
that he had something to give to a bigger world; perhaps, like any
other young and able man, he was ambitious and eager for a new

challenge.

The Hartley Collere, Southarpton, 1906-1011

If Fred Clarke(now M. A.{Oxon), 1906) was sceking a challenge,
he was not to be disappointed when he Joined Hartley College.1 As
a matter of record, his immediate predecessor had just been set at
liberty for taking too zealous an interest in the politics of that
institution and the Day Training Department, itself, his personal
charge, was under official fire on the score of declining efficiency.
These disturbing facts, like the visible ninth of an iceberg, merely
hinted at the actual extent of what lay beneath. In truth, one may
be excused for wondering why Fred Clarke chose to accept such an
appointment, unless it was from sheer ipgnorance of the true state of
affairs. In addition to this unpromising situation, Hartley College,
at that time, was "the newest and smallest--and poorest--of British

2
university colleges".

1 Now the University of Southampton.

Personal letter to the author frem A. Temple Patterson, Reader
in History, University of Southampton. (No. 83)
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Founded in 1862, some forty-four years before, as the Hartley
Institute, it had eluays disappointed all connected with it.
Oripinally concelved as the local centre for Southampton's ine
tolligcntsia and upper beourgeoisie, by a gradual and unplanned
transition, 1t had evolved into a small tcaching college speeializing
in science and engincering. Yhen a2 chance combination of a dedicated
staff ond some bright students resulted in good examination results,
the arbition to be a university college had been borng by 1885, that
aim was being taken very seriously. In November of that year, T. W.
Shore, the hecad of the Institute, took the first step vhich was
eventually to culrinate in the University of Scuthampton. He placed
officially before the Hartley Council, which controlled the in-
stitution, the suggesticn that they should initiste a movement for
povernment pgrents to small universlties and other provineial colleges
such ags the Hartley. Uhen expounded to a number of other similar
Anstitutions, this idea caught on and, though the Hartley soon lost
the initiative to bigger centres, cventually twelve such collepes
applicd for grants. Therc was considerable ccnsternation in Scuthamp-
ton vhen, in July of 1889, the publication of a Trcasury Minute re-
vealed that, of the dozen applicants, only the bid of the Hartley,
the oripginator, had been turned dowm. It had been found to be
lecking in both an adequate toaching staff and in a proper represent-

ative governing bedy for such a purposa.
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Somevhat crushed, but not discouraged, the Hartley set out to
make itseclf more eligible., Thils attainment was made more difficult
by two continuing complaintst an uneasy staff morale consequent on
loﬁ salarics and poor working conditions, and an administration which
failed to win the confidence of all concerned. In 1893, Sir Philip
Magmus, retained for this purpose, after a detailed inspection of
the Institute, clarified their problem and set a new course of action.
The Institute henceforth was to curb its more lofty ideas and equip
itself for the more prosaic task of furthering the education of the
local town and county folk; its evening classes, in partieular,
were to be practical in scope and oriented towards the needs of the
employees 6£ the commercial and industrial establishments of the
neighbourhood. The Hartley now began to move, though haltingly,

towards cventual success.

In 1896, the same year in which the Institute became officially
known as the Hartley Coliegé, the Council arrived at an accord with
the local School Board by which the latterts pupll-teachers and un-
certificated teachers were to attend extra classes on Saturdays and
on afternoons during the week. A trained certificated teacher and
various specialists already on the staff provided the necessary
administrative and pedagogical guldance. By 1898, events were moving
so well that the College Sbtained leave to set up a training college
for teachers. Five years later, when; incidentally, Fred Clarke was
Just beginning his career in education, ﬁhe tide began to recede.

The School Board decided that its pupil-teachers would, in future,
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receive their further education and training elsevhere. A further
blow came to the institution when, the following year, the efficient
Professor Chapple of the Day Training Department resigned to accept
an appointment in Argentina and vas sugceeded by Professor Fletcher.
By 1905, the number of Board teachers at the Hartley was further
reduced and the Day Trailning Department began to attract the active
eriticisn of the visiting govermnment inspectors. This failing also
served to focus attention on other defects that had long been part
of the background of indifferent success, namely, that the bullding
accormodations of the Hartley were, to put it kindly, inadecquate for
the work expected of therm, and that the administration under Prineipal
Richardson, "a young, over-bearing and difficult men" was poorly cal-
culated to bulld sound morzle. Some of the inspectors soon becane
very graphic in regard to the quality of the buildings. One, in his
report of 1905, described them as being " of the rabbit-warren order
... put together anyhow, without reference to orderly convenience
and on no rccognisable architectural plan, run up hurriedly, as

1l
though for temporary occupation." They were also said to be in a

1 fThe writer 1s greatly indebted to Mr. A. Temple Patterson for
21l facts relating to the old Hartley College. Mr. Patterson was
generous enough to donate the original typescripts of the pertinent
chapters of his official history of the University of Southampton.
A1l page references relate to this typescript, vhich is inny
possession.

pt 16!*!’0
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state of "dirty dinginess and decorative disrepair". The following
year, the official report criticised them as being "in every way
inconvenient for its purpose, the rooms ill-planned and not easy of
access and .., generally cheerless and pcorly furnished“.2 Another
authority, Professor Michael Sadler,3 declared that the buildings
and site of the College were both unsatisfactory for their funection,
the training of teabhers. as they were "in a crowded part of the
town, and in a quarter which, though convenient for the purposes of
business, 1s ill-chosen for the work of a training college".2 In
additicn to this, the Day Training Department had to face the
accusation that it "did not seem to have a soul of its own".2 The
following year, the students of the Day Training Department also
received the direct censure of the chief inspector, many of whom were
labelled as "ill-equipped to pursue a special course of study".z
Finally, to complete the debacle and prove his words, in 1906,
the Depariment results in the Examinations in a number of subjects

were all below the standard demanded.

Beset on all sides, the College reacted with a courageous
two-pronged attack; i1t appealed to the citizens of the city of
Southampton and environs for financial aid for the building fund

1 1oid., p. 264

2 Ibid., p. 165

3 By coincidence, a generation later, Sir Michael Sadler and Fred
Clarke were to collaborate on "The Philosophy underlying the system
of education in England" for the Fducational Yearbook of the Inter-
national Institute of Teachers College, Columbia University, New
York, 1929




and organized a stringent internal up-grading of the academic demands
made on the student body. Through an individual tutorial system,
supervised periods of study and periodical reports, both staff and
students were put on their mettle. The failure of monthly tests led
to a private and painful interview with the Principal or with the
Senate. Since the unsatisfactory examination results were attributed
not to the lack of effort and scholarship of the staff but rather to
the low standard of education of students who were being admitted to
the College,1 the Council also decided that a1l further acceptance of
students would be contingent upon the passing of a stiff entrance
examination. The riposte met with little success. Sad to report,
the public was apathetic, though the next inspector was not; he re-
neved the now-familiar litany about the inferior abilities and

accomplishments of Hartley students.

As already intimated, there were still other phases of the
college 1ife which left much to be desired. Disaffection had also
crept into administration-Senate and staff-administration relation-
ships. Dr. Richardson, the Principal, had for six years been
carrying on a running battle with the Senate as to their relevant
authorities, The teaching staff, as might be expected, had been

unable to hold themselves entirely above the strife. Some had no

1 In the normal way at that time, the majority had by-passed the
secondary schools, moving directly through Pupil-Teacher Centres
to the College.
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desire to. Professor Fletcher, Fred Clarke's predecessor, became so
deeply cmbroiled that he eventually decided to find himself a position
elsevhere. The disparaging comments of those in authority on the
products of his Department may also have played a part in this
decision. His colleagues, generally, were almost equally disgruntled

and alert for opportunities elsevheres.

This, then, was the rather unacademic milieu in which Fred
Clarke, young and presumably idealistic, found himself when he
arrived fresh from his triumphs, small though they were, at the
Diocesan College. An arrogant leadership, a2 divided, disheartened
and under-paid staff, and an under-educated student body in a rebbit-
warren of buildings vhich had little prospect of improvement in the
near future; the combination would be enough to discourage the most
enthusiastie. Fred Clarke, we can be sure, was enthuslastic; we have
no way of knowing if he was discouraged. If he was, it was most ei-
~cusable and might account for the fact that he left remarkably

little impression and departed soon.

Professor Clarke of the Day Training Department took up his
appointment at Hartley College late in 1906. It cannot be said that
the gloom lightened during his years of tenure; if anything, the
prospects appeared to be at their worst. In 1907, the vastly-
important University Commission's quinquennial inspection, carried
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1

out by Dr. Alexander Hill , the Master of Downing College, Carmbridge,
and Sir Thomas Raleigh, a former Vice-Chancellor of Calcutta Univer-
sity and Legal Member of the Viceroy of India's Council, led to the
College's grant being cut by about one third for the succeeding two
years, on the grounds that the rate of progress towards a university
standard of work had not been as great as anticipated. The main
weakness, once more, was dlagnosed as the low entrance requirements
for students. Until this was remedied, the College was admonished,
even the most efficient staff could do little work of a truly univer-
sity level. The building situation was also severely criticized.
The College replied by securing an option on an eleven-acre site
for a new college but, then, rather characteristically, could not
ralse the downpayment until good and wealthy friends came to its aid.
Once the land had been secured, there was no money left for the actual
buildings. The only bright spot in a deteriorating picture was that
for the two sessions previous to 1909 the ™inspectors' reports on
the work of the Day Training Depaftm;nt under Fletcher'!s successor
Professor Clarke had been complimentary".2 The general trend was

down and the long-dreaded blow soon fell., In 1910, the Universities

1 Destined to succeed the present Principal who resigned in 1911,
Under his wise leadership, the Hartley developed into the present
University of Southampton.

2 A, Temple Patterson, Op. cit., p. 169
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Commission stated that the Hartley College was really a municipal
type of local college end not a university college, at a2ll. It
advised that, after a transition year, the Hartley should lose its
Treasury grant., In July of the same year, a desperate deputation

to Lloyd George, then Chancellor of the Exchequer, gained another
s1im chance if sufficient money could be raised from the people of
Southampton to guarantee a university level of work. Barely a week
later, however, the Board of Education informed the Hartley Council
that unless definite and satisfactory plans for the provision of
new buildings were submitted within less than a year, it would re-
fuse to recognize the Day-Training Department for the admission of
any more students. Later, when this deadline was extended for one
year, the campaipgn to raise funds quickened in tempo. Members of
the teaching staff of the Hartley also submitted a brief to the
Advisory Committee of the Board of Education pointing out the damage
which would be done to the whole region if the Hartley should revert
to municipal status. They also declared, justifiably, that ir-
replaceaﬁle members of the staff, in sheer Jjustice to their careers
and f#mily respensibilities, would be forced to scek other positions.
Anbther respite was forihcoming. but, by this time, those of the
persommel who could had made other plans; they includié Princlpal

Richardson, Professor Hearnshaw and Professcr Clarke.

1 nClarke succeeded in avoiding serious trouble with Richardson so
far as I know and managed to pull the Education Department up a bit
sese DBut he could do little to aveid the finances and bad bullding
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So little is known for certain about Fred Clarke's life at
Hartley that it is not easy to trace its part in his development;
it may have been significant, particularly as he was soon to be an
administrator. Certainly, for the rest of his life, it would be
difficult to find one more different from Dr. Richardson, his former
superior, the man who, through lack of tact, perspective, and good
personal relationships. had almost run his ship aground before he
deserted it. MNo one would ever accuse "Captain" Clarke of being an
autocrat.l It is also reasonable to suppose that the low standards
of the Hartley student body would have some influence on his later
militant insiétence on high academic requirements for teacher-
trainees. While there, he may have seen moré clearly that apathy

towards education of the pecople which he was to fight ever after.

One 2lso divines that the experience intensified his disdain for "cheapness®,.

crisis which was closing down the College +... while it still scemed
that the College was doomed, however, Clarke and his friend Hearnshaw
got out from under, even though Clarke had to go to South Africa to
do it. I am not blaming him in the least; I'd have done the same
thing in his place if I could, and so would all the rest of the staff
if they could have landed jobs elsewhere as Clarke and Hearnshaw did."
Personal letter to the author frem A. Temple Patterson. (No. 83)

1 "He always distrusted the pretensions of administrative authority.
When, in 1946, I was appointed Professor of Education at Birmingham
and Director of the Institute of Educatlon, he gave me a wise plece
of advice: 'Always play up the Professor and play down the Director.
There will be things that you can say as Professor which would not
come so well from the Director.'®™ Dr. M. V. C. Jeffreys, in a per-
sonal letter to the author. (No. 51)
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It was at the Hartley that Fred Clarke produced the first of his

long line of publications} it was a text-book, £;§g§gg;_§;§§g;i_g§
Harpshire. He followed this up the next year (1910) with The West-
Saxon Occupation of Hampshire for the Hampshire Field Club and
Archeological Society. He also formed a significant friendship

with one F. J» C. Hearnshaw, the Professor of History.l As a con=
siderably older man, the latter probably influenced the younger teacher.
This supposition is substantiated, to some extent, by the fact that
Fred Clarke did collaborate with Professor Hearnshaw on A Short

History of Southampton. Thus, at Hartley, in a parochial way,

began that stream of writings which was to continue until his death

close to half a century 1ater.2

1 professor Hearnshaw was knowm to his students as "Doctor 1066".

He is described by one who knew him: " ,,. Pickwickian in appearance,
he possessed a benign expression which is said never to have clouded
even when he was dealing with the dullest of his students and 'eyes
that twinkled behind his gold-rimmed spectacles as he enunclated those
ancient but ever-verdant jokes which came forth every year in the
correct order and at the correct moments...'" Hearnshaw, apparently,
"eould produce a breezy and delightful speech, a topical poem, a song
with a Gilbertian metre for the magazine, or a one-act farce for a
soirée with equal facility. He was an ambitious man, and his per-
sistent duels with Principal Richardson are best left between the
covers of a dark and ancient minute-booki but the quality of teaching,
research, writing and other solid work which he manapged to get
through was prodigious ..." A.Temple Patterson, typescript, p. 155.
This friendship appears to be significant; as like attracts like, 1t
supplies a clue to the nature of the young Fred Clarke; it also
indicates that he did not choose his friends as a means of advancement;
it may also be a fair indication of the calibre of the Hartley staff.

2 Equally long-lasting was his marriage to Edith Annle Gillams of
Oxford, which took place in 1907 soon after he had settled into
Hartley College.



Professor Clarke passed the years from 1906 to 1911 in this
embattled atmosphere; what his thoughts were as he boarded the ship
which was to carry him to South Africa we can only guess., It would
not be unfair to suggest that they were compounded of relief, re-
gret, and realistic anticipation; relief to be leaving behind the
chaos at Southampton, regret that he rmst depart from his beloved
England.1 and anticipation of opportunitigs for accomplishment in

a country which had Just come into being.

1 The writer believes that he was never truly content until he re-
turned to England in 1934 as Adviser to Oversea Students at the
University of London. In between, he and his family made innunerable
trips back to the "0ld Country". Once in England, he made few trips
away from it. » ‘

2 So keen was he that he had already begun to learn Afrikaans, the
second language of South Africa.



CHAPTER IV

SOUTH AFRICA, 1911-1929

South Africa became a Dominicn of the British Commenwealth on
May 31, 1910, cxactly ten years after the Peace of Vereeniging which
ended the Boer War but not the rivalry between the Dutch and the
English settlers. Vhen Professor Clarke of the South African
College set foot in Cape Town the following March, the Unlon was
st111 less than a year old and displayed much of the raw, optimistic
vitality of an adolescent country confident of its place in the future.
His own characteristically modest words, written more than eighteen
years later, recognized this fact.l

Looking at it from this vantage-point, we can see that there
had been little in the placid existence of the Diocesan College or
in the academic backwater that was the Hartley to prepare him for
1life in this brave new world; none of it appears to have inhibited
the young Professor. There was just enough in the way of re-

semblances to "home" to heighten the contrasts. Passing over the

1 "Arriving in South Africa early in 1911, I had the good fortune
to be commencing work just as a great tidal advance in education
was setting in. This coincided with, and was sustained by, two
other movements, one of rapid econoriic expansion, and the other

of strongly marked nationalist feeling ... they were all setting
in in force when I arrived .... Hence all one had to do was to go
with them, and sueccess and reputation could be all too easily
achieved. A man's career, starting them, was bound to have some-
thing of the quality of surf-riding at Muizenberg. TYou looked
around for a serviceable plank, waited a2 bit for the wave, and
reached the soft, warm beach with little effort and much ex-
hilaration. Many were doing it, and not on the education plank
alone." "South African Educatlon in Retrospect®, Cape Times,
November 28, 1929.
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more obvious ones of topography and climate, South Africa was a land
of wide and empty spaces where the Cape Province alone was more than
five times the size of all England, yet which contained a population
that was far smaller than that of Greater London; the nearby com- |
munities bore familiar names like Albany, Malmesbury, Worcester ,
Wellington, and East London and supported a fundamentally English
culture, yet ostrich farming was a profitable cccupation and ecitrus
fruits and ollves were staples of agricultural production.1 Familiar
features often reveal themselves more starkly against exotic back-
grounds. The challenge released in Professor Clarke a burst of
energy which was to result in enough achie?emeﬁts to satisfy most men
for a life-~-time. In the next seventeen years, he was to build up
his university department to the strongest one in the Union, he was
to write two books(one of which is said to be influential still in
the Republic of South Africa) and scores of articles for the news-
papers and learned journals, and he was to serve the community in a
long list of executive capacities. A relatively inexperlenced re-
cruit, he was to develop talents for administration and originality
and clarity of thought which would elevate him into one of the most
formative influences in education in South Africa and make him an
adviser and confidante of world-famous figures, such as Jan
Christian Smuts. From here, he would be projected onto the world

étage. The spectacle of a transported English culture struggling

1 sayce, R. U., "Cape Colony", Fncyclopedia Britannica(1942), Vol.
b, pp. 777-781.
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to make itself safe in a hostile and primitive environment would
affect his mind so greatly that thereafter his thought would always
bear its imprint.l He was to sec in this competing medley of diverse
cultures a microcosm of the Cormonwealth of the day and of the world
to come, He was to formulate conclusions which were well ahead of
his tiﬁe; rather sadly, he was to be a prophet who was listened to
but not heeded.

The Political Background of South Africa, 1911-1929
In March of 1911, as has been suggested, South Africa was in

the full flush of great expectations for the future; the pressure of
harsh realities which was to sap their realization was apprehended by
few., Taken all in all, the Union of South Africa between 1911 and
1929, the tenure of Professor Clarke, was a land racked by discon-
tent, unrest and discord. Beneath the appearance of national harmony
lurked always the discordant note of "separatism"; the fundamental
and irreconcilable dichotomy of aims of the two white groups must
have caused concern to all men of good will and especlally to those

2
who, 1like Fred Clarke, were finely attuned to the voice of history.

1 then I arrived I was probably still in the state of those who re-
gard education and Fnglish experience of educaticn as the same thing.”
F. Clarke, "South African Education in Retrospect®, Cape Times,
November 28, 1929.

2 Fred Clarke graduated in Modern History. He also held the belief
that Education, as in the time of Plato, was really an integral part
of Politics. The writer has felt it wise to pay considerable at-
tention to the background against which Fred Clarke worked and had
his being.

Facts used in this scction, unless otherwise stated, are taken froms
Williams, Basil, "South Africa®, Encyclopedia Britannica(l942), Vol.
21, pp. 58-62.
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In 1911, General Botha was the first Premier of the new Dominion:
once having accepted the terms of the Union, he abided by them serupul-
cusly. By so doing, however, he ran sharply into the opposition of
the anti-British party led by General Hertzog.l Three years after
Professor Clarke's arrival, South Africa, like the other Dominions,
found herself faced with the particularly cruel decision of aid to
the lother Country, now fighting for her national life with a foe,
Gernany, which many Dutch South Africans regarded as a neighbour and
friend. Uhen the Government of Botha, true to its obligation, did
declare itself, it was the prelude to a very dangerous political
situatlion, as some rash spirits proposed openly to use this oppor-
tunity to reverse the verdict of the Boer War. The situation ex-
ploded when Botha assumed the defence of South Africa and promised
to invade German South West Africa. Armed insurrection broke out;
martial law had to be proclaimed. In the resulting strife, three
national heroes, Generals de Wet and Beyers and Col. Maritz lost
their lives. From this time on, the Imperial question became a
central theme of South African history.

In a pamphlet of the time, "South African Politics™, Professor
Clarke showed himself to be well aware of what was going on. He
also 1llustrated his fair-minded approach to the issues:

"To a considerable section of the South African English, Hertzog
is anathema; he is both hated and distrusted as a bitter enemy of
all things English. But this need not necessarily be the case.

He is no self-seeker, he has shown no personal vindictlveness
against Englishmen, though much has been shown against him."
Hertzog and Clarke were later to become good friends. Fred Clarke,
"Sogth African Politices®, Political Quarterly, London, March, 1916,
p. 69.
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When Botha died in August of 1919, Smuts inherited his mantle
and with it the suspicion which the Dutch felt for the parti;ipation
of his Government in Imperial affalrs durihg the recent War. Added
to this was the bitterness of the labour groups which derived fronm
the strike of 1913 and which had been put dowm by the use of troops
and the eventual deportation of ten of the strike-leaders. This un-
popularity grew and by 1921 Srmuts was forced by the opposition of
Hertzog and his Nationalist party to make a loose coaliticn with all
other groups. The strike of 1922 had serious consequences. The
basic issue struck at ancther sensitive weakness ofvthe Union, the
proper ratio of white to coloured workers. It began with the vhite
miners of the Transvazl and developed into a paralyzing general
strike, Within a month open revolt flarcd2 and, eventually, it,
too, had to be put down by Smuts with martial law vhen civil war
threatened., Before it was ended there were close to one thousand
casvalties, of vhich almost two hundred were whites. Two committees
which later studied the disputes and the methods taken to end them
exonerated the Government but this did little to heal the rift,
Increased dissatisfaction drove the Nationalists and the Labour
Parties into a combination, the 'Pact', against Smuts. Defeated at
the polls in the election of 1924, he resigned and General Hertzog
took over; the anti-British party now held the reins. The colour

1 From 1917 on, General Smmuts had occupied a seat in the Imperlal
War Cabinct and both Botha and Smuts signed the treaty for South
Africa at the Versailles Conference.

Some called it a "Revolution®.
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question, always an underlying issue, came to the fore; legislation
was introduced which limited the Kafirs to purely unskilled work and
increcased their subjecticn to the whites. This "colour bar" was to

1
stay and grow in force.

More important, perhaps, from the viewpoint of splitting the
white front, was the Flag Bill of 1926. The Nationalists had leng
demanded a new flag for the Union to replace the Union Jack; the de-
sign they now produced eliminated practically every suggesticn of
the Imperial connection. All those of English blooed were up in arms
and the controversy was so acute that a decision was postponéd for a
vwhole ycar. When it was revived, opinion was no less inflamed and
Natal, the "English" Province, threatened to secede from the Union.
Corpromise was resorted to; a place was found for the Unlon Jack in
the new national flag and the bitter struggle seened over. The
deep emotions thus aroused probably did not die so easily.2 thile
political instability was rife, South Africa, like most of the world

at this time, continued to increase in prosperity.

1 Only the previous year, Clarke had examined this situation in
Fssays in the Politics of Fducation.

2 Fred Clarke was always a most loyal "Englishman". The dichotomy
of South Africa drove most to take sides. Perhaps in this Dutch-
English rivalry lies the beginning of his strong interest in the
Round Table Group.
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The Social Backpround of South Africa, 1911-1929

Judging by his published works, the mind of Fred Clarke was
deeply impressed by the great diversity of South Africa's population.
In 1911, the Union had a total population of 5,973,394, of which only
1,276,242 were Europeans and the remainder, non—Europeans.l Under
the term "Buropean" was included mainly the settlers of Dutch origin,
the Boers or Afrikaanders, who were concentrated in the country
districts, Next important, numerically, were the British, who lived
largely in the cities.2 Many other European groups were also rep-
resented, Always looming in the background like a great black
question-mark were the natives, the Bantusi though not numerous
relative to the other Provinces at this time, they were beginning
to be attracted to the area by the freer social atmosphere which
existed. The Asiatics, very mixed, but chiefly Indians, formed
another smaller population group. Linking all by blood, if not
otherwlse, were the Coloureds or Mixed groups, the rather fantastic

result of unregulated cross-breeding of all of the above stocks.

1 Williams, Basil, "Scuth Africa®, Incyelopedia Britannica(1942),
Vol. 21, p. 59.

2 "There are no signs as yet of a composite South African type. The
two races live thelr own separate lives as much as they ever did, and
will continue to do so. But this imposes no bar to political unity.
Iz not Britain, herself, a !'four stream' country?®" Fred Clarke,
"South African Politics", Political Quarterly, London, March, 1916,
p. 52.
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Therc is little doubt that Professor Clarke had studicd the question
1
posed here and understood the great irplications of 1t. Cne suspects

1 In 1923, he deseribed Cape Town, then a city of cbout 200,000, in
the follewing terms:s

#Its population is divided zlmost equally between white and coloured;
its colourcd peoples represent a wider varicty of occupations probably
than those of any other town in the Union; they range in colour from
the almost Amperceptible to the rmost dusky of tints, and in type from
the raw Xafir or the poor creature with the body, mind and morals of a
priritive Bushman to the cultivated professional men vho can cccupy
positions of responsibility and honcur in Municipal and Provincial
Counecils, though they may not enter Parliament., There is an infinity
of gradaticns both in colour and culture yet everything is "coloured®
vhich is not white. This gradval shading off of the population from
the hipgher to the lower levels, and the presence along with it of a
sharp legal and soclal line as between white and colourced presents a
situation vhere relationships can be examined at all degrees of op-
position as it wvere. At one end of the scale there is nothing but
Just colour only to constitute a ground of differentiation. At the
other end, colour is only one of a whole host of differentiations.

A1l colour is under disabilities in the Cane, the Kafir more so
than the "Cape Coloured® mane The former is under restrictions regard-
ing residence in a town, access to liquor, and in octher matters which
do not apply to the latter. Though the Parliamentiary franchise is
legelly open to both, conditions made in regard to native land tenures
make it harder for the Kafir to securc his votc than for the Cape Col-
oured man. Simllarly, though primary cducation is nouw legally {rece to
both, the Cape Coloured man has better access to the means of cducation
as a rule, and better opportunities of reaching the higher levels .ece

% ... the Cape Coloured people ccnstitute an intcrmediate stratum
between the white population end the native Bantu. Their vhole his-
tory is bound up with that of the Zuropean peoples. Apart from some
Malay traditions, one finds little or nothing among them that is in-
dependently racial or nationals, Their whole culture is a borrowed
one; they live interrmingled with the Iuropean population ... end
thelir long contact with Furopean uays of life has given a thorcupghly
Furopean cutlook.to all who were cepable of it." F. Clarke, Issays
in the Poldtics of Idueation, Cape Towm, Juta and Co., 1923, p. 10k,
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that the supremely egalitarian nature of the man nust have suffered
some conflict as he attempted to equate philosophy and practice. Per-
haps his experlence was to incline him towards that undssuming sin-
plicity and, for want of a better word, "democracy", which was to be

so strikingly obvicus to all who met him later.

The Fducational Backeround in South Afrieca, 1911-19291

The educational organization into which Professor Clarke had to
case himself in 1911 was no less complex than any other aspect of
South African life. Increasingly, in these years, the rivalry of the
Union Government and the Provincial Governments for control of the
educational machinery was to intensify to the detriment of education
itself. Before Union had been agreed upon, the four colonies of the
Cope, Natal, the Transvaal and the Orange Free State had each developed
its own rudimentary system geared to its own special characteristics
and needs. With the coming of political Unioh. a vnified South Af-
rican educational scheme was also envisaged. A Minister of Education
had been provided for in the Union Cabinet but certain practical dif-
ficulties at that tine had made it seem preferable to leave education
in Provinecial hands for another five-year period, by which date, it
was hoped, the Provinecial organizations would have withered away.
Vhat actvally happened was that the Provinces began usurping more and
more control while expecting the Union to foot the bill. The latter,

although its riphts were clearly written into the South Africa Act,

1 This section is based on the words of Professor Clarke as they were
published in "South African Education in Retrospect"”, Cape Times,
November 29, 1929.
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temporized and fell back on a "somevhat fruitless and ineffective pol-
icy of trying to draw the line between 'higher'! education and 'educ-
1

ation other than higher!®™., Vhen the Union Government passed a
"Financial Relations Act" which provided increased subsidies for the
Provinces, it lost control of the situation through finance and per-
mitted the fatal entry of politics into a sphere in which it had no
rightfui place. The coming of World War I deflected the Natiocnal
Government's attention to other matters at this critical moment. Each
Province utilized the opportunity to integrate its own expedients,
avoiding conferences and cooperation even with one another. Only the
coming of a slump in the early twenties revived the possibility of any
realization of the original design. As business declined, the sub-
sidies to the Provinces were cut off; the latter reluctantly handed
over to the Union Government the technical and industrial scheols to
be added to the University and kindergarten responsibilities already
possessed. The worst evils of the confusion now became apparentt

Now developed a situation in which the organiec

nature of the educational system once more as=-

serted itself. It was as though the Provinces

were left with the hands and feet of a system

vhile the Union still had the stomach. The

very necessary diversifying of secondary educ-

ation in vocational and semi-vocational courses

was no longer open to the Provinces, while Union

had no control over the previous education of
those who came to its vocational schools. Thus

id.(page unknown).
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the line was still drawn, and now tightly drawn,
around an organic part, and the healthy cir-
culation of the vwhole system was seriously in-
terfered with, while costs went vp disproport-
jonately to results. Commission after Commis-
sionl ... pointed out what was happening, but
party polities were not in a state to make any
serious consideration of the matter possible,

It might be well to observe here that Professor Clarke was
never needlessly critical of the South African situatioﬁ. He knew
the difficulties too well to be dogmatié. The spectacle of two
white raceé, each tenaclous of its own speclal characteristies and
Valueé. and struggling to preserve theﬁ. while both werec only small
islands in a black oceaﬂ. evoked his sympathy more than any other

emotion.

Cutside critics should never forget that the
first and foremost object of the South African
citizen is the establishment and maintenance of
a civilized modern state on a Dark Continent ...
Many criticisms of South African policy are
beside the mark for this reascn; acceptance of
then would involve the end of a great adventure
in the departure and speedy submersion of the
white man %nd the hopes which his presence
Justifies.

1 Professor Clarke was in a strong position to make such statements

as he had "sat on almost every educational commission and conference®,

?ccordi?g to Prof, J. F. Burger in a personal letter to the author
No. lb .

2 F. Clarke, op. éit.(page unknowvn).

3 r. Clarke, Essays in the Politics of Fducation, Cape Town, Juta and
Co'. 1923, p. 1120
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The Contributions of Professor Clarke in South Africa

When _Profeésor Clarke arrived in Cape Toun, it was to find the
South African Colleget - | |

+esbadly cut at elbows and hampered by every kind

of lack except that of competent, resolute men,

and the purely examining board, the *University®,

magnificently housed in that palace in Queen Viet-

orizestreet whose hollow echoes told all toco plainly

of the want of substance within. It was to discover
~ that this readiness to be misled by a name -~ to

honour the show and the outer facade, and to neglect

the solid reality of the real work ~- was not cone

fined to education aloneesdd :

This might have discouraged weaker men, but Fred Clarke was a grad-
uate of the Hartleys

essd long bock would be needed to tell the whole

story, and even that could not convey the whole

tale of vistas of hope and chasms of despair, of

entangled authorities and funotions, and of the

countless 'rights of way', ancient and new, that 1

had to be dealt with, in making out the trail...

Apparently, he started to work with a will. Within a relatively
short period, order was emerging from chaos as he laid doun, carefully
and thoughtfully, the foundations of vhat later was to be the Faculty

2
of Education of the University of Cape Town, Within

1 Fred Clarke, Op. cit, page unknown.

2 Some of Professor Clarke's contemporaries have commented:

7, ..He assumed his duties at the beginning of 1911 and soon proved that
no better incucbent could have been chosenes.sImmediately on his arrival,
he began to make hinself secquainted with educational conditions in
South Africa. For this purpose, he brought himself into close contact
with the Czpe Department of Education, with the two chief teachers!
assoclations...and with the schools in the Western Cape Province.

His main concern, however, was the organization of his oun Department

- which he had to build up gb initio., After a good deal of exper-
imentation and adjustment to meet the expanding (continued on p. 41)
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several months of his arrival, he was carrying the word to the people:

There were some things in this world about which
they might or might not have an opinion but there
were other subjects about which they must have an
opinion, if they were not to abdlcate both their
manhoed and their citizenship, and education was
one of them. They should study it more, think
about it more. For education was just one of those
spheres where the expert must be Jealously watched;
while ... the non-expert, the ordinary citizen,
rmust be careful to keep to what_concerned him, to
principles rather than details.

educational needs of the country, he laid the sound foundations on
vhich the Faculty of Education ... could build and develop further."
Personal letter to the author from Professor J. F. Burger, University
of Cape Town(No. 14).

Dr. E. G. Malherbe, Principal and Vice-Chancellor of the University
of Hatal, and a close colleague of Clarke in those days has also
said: "During the time that we worked together in the Educational
Faculty of the University of Cape Town, I aem sure that he did more
than anyone else to give prestige to the study of Education as a
university discipline and it is largely due to his personality and
his teachings that he attracted some of the best brains to the
Education Faculty in competition with the more popular professicnal
Faculties like Engineering, Medicine and Law. Some of South Africa's
leading poets and writers, as well as educators, worked for the B.
Ed. degree under him. If we had more men of Clarke's calibre in our
universities, I am sure that there would be no dearth of candidates
studying for the teaching profession. To him, education was not the
practice of a few girmicks, but rather the struggle to meet the
challenge of some of the most difficult problems in socliety. The
study of Education therefore had not only a broadening influence on
students but also presented them a real intellectual challenge."
Personal letter(lo. 64).

From the student's point of view, the picture was similar:

"He took a great interest in student affairs generally and was
extremely well-liked, both inside and outside the University."
Personal letter from Professor J. P. Duminy, now, Prineipal, Univer-
sity of Cape Town(No. 29).

1 F, Clarke, "State and Education”, Cape Times, July 1%, 1911.
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If his first audience on this occgsion was perhaps small, the
nembers of the Gardens Socilal, Literary and Debating Society at the
Gardens Presbyterian Church, the reporter of the Cape Times who was
present gave his words mich wider circulation. Speaking on the
controversial subject of "State and Education", he defined his
position in the struggle quickly and elearly. *The real business
of the State, " he saild, "is with the children. All ils paraphernalia
‘exists for them, rather than for us, and the gloricusly dirty little
urchin playing marbles in the gutter is kirg and lord over the lot
of us."l In the paradoxical manner which was later to become so
well kmown, he disposed of the extremes; of Absolutism, as expounded
by Thomas Hobbes("slavery tempered by benevolence"), of Individualism,
as preached by Bentham, Mi1l and Spencer("anarchy tempered by the
policeman®) in a few minutes. He proposed the Commonwealth concept,
vherein "the whole resources of the society are at the disposal of
ecach individual for the purpose of his own self-realisation.nz

The movement to get people thinking about education which Pro-
fessor Clarke initiated here was not allowed to subside. For the
next seventeen years, article after article, interspersed with ad-
dresses and books, were to pour from his pen with this laudable

objective. Until the beginning of World War I, his articles, by

1 F. Clarke, "State and Education", Cape Times, July 1%, 1911.
Cne wonders if there is an implicit challenge here in regard to
the question of colour or if Clarke is still oblivious of that
problen.

2 Ibid.(page unknown). This emphasis on the individual self-
realization was later to be tempered by a more sociological approach.
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and large, were concerned with the more academic subjeéts, such as
training of teachers, the history of education, and the examination
of educational theories. Most of them, being more appropriate for
professional readers, were published in The Educational Hews of

South Africa. By 1915, Professor Clarke found himself catapulted into
the Presidency of the‘Cape,Town branch of the teachers' association,
the S+A.TsAs, and a change of emphasis may be detected. As the chosen
spokesman for the secondary school teachers (a great compliment for

a ﬁniversity professor!) he is more concerned with defining the
rights, privileges and responsibiiities of the professional teacher.
This preoccupation with the mundane intensified when‘thé Uniong
Government curtailed the rights of teachers by the ”Diséipline
Ordinance"l and Professor Clarke rose to their defence with his un-
compromising "The Civil Status of the Téacher";z it continued as his
attention was drawn to other practical details of education, such as
the tyranny of the matriculation examination and the undérlying ine
timate relationship between education and labour. One influential
result of his experiences at this time was the notable "Education

and Society"z in which he argued that all of the institutions of a
society should be educational media and not only the school.

1 In 1916, when opinion in South Africa was sharply divided over

the issues raised by participation in World War I, a number of teachers
had used thelr privileged status in the classroom to propagate their
own political views. The "Discipline Ordinance® was introduced by

the Provincial Council of the Cape Province to muzzle them. To Pro=
fessor Clarke, the prevention was so much worse than the disease,

that he protested bitterly about this invasion of academic freedom.

2 Reprinted in Essays in the Politics of Fduecation, 1923
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The following ycar; he Jjustified the study of Education as a Univer-
sity discipline through "The University and the Study of Eﬂucation“.?
Elected President of the South African Teachers' Association in 1919
~and 1920, he found himself drawn down into the arena still more., At
one time, to his consternation, he found himself almost on the point
of ieading & teachers! strike fof higher salaries. By his own ad-
rissicn, it was in these hectie years that he really learned something
of the true realitiés of education under modern conditions, something
he could never-have apprcciated in the eloistered péace of a univer-
‘sity study. The imporfance of these events in his developing
philosophy of education hardly need to be underlined. If Professor
Clarke was the practical educational thinker of his a2ge, it was
largely because he had served his apprenticeship in the schdol of

1ife. Almost, one might say, this former pupil-teacher had passed

1 Proof of his literary fecundity is seen in his most impressive out-
put. During the years 1911-1929, Fred Clarke authored more than fifty
articles and two books. One of these books, his Essays in the Politics
of Fducation(1923), is made up largely of the most significant of
these articles, The other, Foundations of History Teaching(1929),

may owe a preat desl to the series of six articles on "History in the
Primary Schools" which appeared in the Educational News in 1926, In
this connecction, Dr. Malherbe has said: "We shared a study at the
University and I always marvelled at the way in which he could,
between lectures, stick his head into his roller-top desk and dash

off & leading article to the Cazpe Times or to some Journal. He was
the most feacile and the cleanest writer I have ever known. Ile never
used a typewriter or dictated any letters but produced everything in
his own neat handwriting.”" Personal letter to the writer, April 18,
1963(No. 64). Three decades later, a similar observaticn was to be
made by his Secretary.
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through a pupil-educationist stage before he graduated as a master
1 .

of his craft.

To suéh a mind, "knowledge for its own sake" was not only
selfish, it was a travesty on true education. In the years ahead,
this training in the market-place bore sound fruit. Among other
things, it culminated in the passing of the Juvenile Act of 1921
and the Apprentiéeship Act of 1922, two pieces of legislation that
testify that he was not content nerely to point out the deficiencies
of education and then pass on the other side, but that he had suf-
ficient confidence in his ideaé to seek to implement them. From
1923-28, Professor Clarke followed through by serfing as Chairman

1 His "Valedictory Letter to the Conference® underlines this
realization in no uncertain way:

"At almost every point where, during these eighteen years and
more, I feel I have touched something vital, something that matters
profoundly for the well-being of education and the world's future,

I have to admit that I could never have come so near to it had it
not been for my connection with the S.A.T.A..

“"There is, for instance, the movement towards reality and a
widening of the range of social responsibility in education, that
is represented by the Juvenile Affairs Boards and all the new life
that has sprung from their activities ... it was as President of the
Cape Town Branch of the Association that I first began to come to
grips with it ...,

"Then again, there is the whole vast question of the status
and function of the teacher in a.modern democratic society «..
it was in the conflict and confusion of those days that the teaching
profession in the Cape first came to consciousness of itself, of its
obligations as well as of its rights ....

1So I could go on showing how, in my case, the understanding
of the great issues of modern education towards which we all have to
struggle, has been contributed to much more by my experiences in work
with the S.A.T.A. than by anything I could get from the less actual
world of books."

F. Clarke, "Waledictory Letter to the Conference"”, The Educational
News, July, 1929, p. l(of the manuscript).



of the National Apprenticeship Committee, undertaking this key
responsibility in order to study the practical workings of the Acts
he had fathered. Apparently, he was well satisfied that the ob-
Jective of making the apprenticeship yearslones of general as well

as technical education was being achieved.

The Beginnines of an International Role 4in FEducation

In his triple capacity as member of the Advisory Council to
the Ministry of the Union of South Africa, as leading educator and
as a keen innovator of technical training for the young, it was
eminently reasonable that he should be sent in May of 1925 to the
International Labour Conference of the League of Nations in Geneva
as the officlal delegate of the nation. The same year, he was also
honoured by membership in the British Institute of International
Affairs. In 1927, a further distinction came to him when he wuas
appointed senior official govermment delegate to the Imperial Con-
ference on Education in London. On his return from this particular
Conference, one senses subtly that the man has grown to more than

2 .
merely national stature. Professor Clarke now suggested that

) T believed that this pioneer act has had extensive influence
in other parts of the world, but specifically in Elre and Ontario.”
Item in The Montreal Star, September 23, 1929,

2 on being questioned what possible connection there could be
between Ontario and the Strait Settlements, he replied:

"ees I soon found there was unity. If, with all the different types
represented, you have to try and see what is common in the educational
problem, you have a valuzble lesson."™ Cape Times, exact date un-
knowvn, probably in September, 1927.
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such a conference should be called for all of Africa and that it was
the duty of the Union of South Africa as the senior merber of the
group of African communities to summon such a conference. Vhat
might be discussed at such a meeting was suggested by his concluding
remarks:

We arc building a society in this country rather dif-

ferent from anything anywhere else. You want an

cconoric and educational policy concelved on the same

lines and running together. The native must be pro-

vided with an incentive which provides him with the

ways and means of reaching out towards what he sces.

That means no barriers, It also means recasting

many of the ideas of education we have held up to the

present.

Sone confirmation of the developing international preoccupations
is provided also by the increasing mumber of his artlcles devoted to
subjects not confined to South Afrieca. For example, 1925, the year
of the International Labour Cenference, saw also the publication of
*"The Imperial Mind"; the Imperial Conference on Education in 1927
was accompanied by "New Education in Africa" and "The Juvenile
Problem in Great Britain®". The flow, once begun, continued with
"English Mind and Dominion Mind"(1928), "Education and the New Eng-
145h"(1929), "The Dominion OCutlook in Education"(1929) and "The
Philosophy Underlying the System of Education in England"(Part II,

1929).

1 How different the position of South Africa in the continent and
in the world might have been today had she given the Christian
leadership suggested by this wise educator.



Professor Clarke and the Round Table Groups

, 1
Professor Clarke's membership in the Round Table Group mnay

also héve been both a cause and a symptom of these widgning horizbns.
Though the membership of this group was anonymous, it appears well
cnough established that Professor Clarke played some part. How
important or leading that part was is still open to question. To
the knowledge of this writer, Professor Clarke never alluded in any
way to his membership. His surviving contemporaries are equally
cautious. The only evidence elicited by correspondence is both
contradictory and largely negative. On the one hand, Professor
Carroll Quigley of Washington, D. C., who is a recognized authority
on the subject, has stated:

I am confident that you would leave out a major

element in his career if you onmit the Round Table

part of it, I suspect it played a very sig-

nificant role, especially in his ability to shift

his academic employment from England to South
Africa to Canada end back to England.

1 The Round Tsble, founded by the varicus members of the Milner
Kindergarten, was a cooperative enterprise made up of prominent
residents of many different parts of the British Commonwealth and
Eupire; their aim was to forward the orderly progress of that in-
stitution by the publicaticn of a quarterly review, "The Round
Table", devoted to its varied politics and problems. Such an ex-
change of views and experience not only aided in problem-solving
but also bound the Empire together by bonds stronger than force.
It was the voluntary responsibility of each member to contribute
to the magazine unbiased articles on important local and natlonal
iscues in his own area. Such articles were then published
anonymously. The rule that "One's association with the Round Teble
was confidential and it was also presumed that its members would
not cause detalls of their relationship to be published", as the
writer was reminded by Professor Sir Amold Plant, has made it
very difficult to get definite information.



I do not know when Clarke Joined the Round
Table Group but he was Secretary of the Cape
Town Branch from April 1921 to December 1928
(when he was succeeded by Professor Eric A.
Walker from Decermber 1928 to September 1936.)

+vs Clarke edited "The Letters of John
Dove"{Oxford, 1938) although it was published as
edited by Iord Brand. In it were published
seven letters from Dove to Clarke over the pericd
26 December 1928 to 25 July 1933. Clarke's re-
ports to Dove rust have been very informative-
because Dove used to reproduce most of them and
circulate them among the Editorial Cormittce.
On 16 April 1932, Dove wrote to Clarke, "You can
hardly realise the refreshment your letter
brought. And the pleasure was not confined to
myself., Our Committec generally--for I cir-
culate the non-personal parts--zlso look for-
ward to them. Hichens was saying only last week
how good they were.™

The Minutes of the Round Table Committee
in London show that Clarke was present at "moots"
on the following dates which I happened to notice:
2 February 1922; 18 June 1925; 27 January 1927
(with Sir Arnold Plant); 23 January 1928; 22
January 1929(with Sir A. Plant); 12 June 1930
(with G. P, de T. Glazebrook and.W. K. Hancock);
3 July 1920 and possibly others.

1 Personal letter to the author from Professor Carroll Quigley,
Washington, D, C.(No. 93).
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Professor Te We ifltcholl of the University of Otapgo, Puncdin,
flou Zealand, has substantlated this opinion:

As for as T can ascertain, Fred Clarke vas
a foundation nmerber of the A1l Souls Group which
fivst met in 1942 at the invitation of ¥. G.
Mdamg, Varden of A1l Souls. The first joint sce-
rctaries vere John Newsone, then Director of
Education in Hartfordshire and D. E. Cook, then
D/E, Duckinchamshiire, Subscquent members in-
cluded Fred Gchonell, nou Viee-Chancellor,
University of Cueensland and W. Re Hiblett, and I
understand that Kard Honnhednm and J, Lawverys
also had conncctions with it. Othor participants
21 this tine, vhose names hove been mentioned to
mo are Slr Richard Iivingston, Sir Vzlter lMober-
loy, J, H. Oldhan, Adolph lowe, T. 5. Eliot and
Teinhold Shairer(vho is said to have started a
smaller grovp in llew York on his return to
Columbla).t

2

A number of surviving contorporaries have been consulted withe

out adding substantially to the knowledge posscoscds  Apparently the
Pound Tzble rccords in South Africa, Canada and tho United Kingdon
have either been destroyed or throw no lipht on Clarke's cctivities
with the orpgardgation. Ilis close connecticn with the group has been

denied by some well-placed persons. One individual has recalled thaty

1 porsonal letter to the author from Prof. F. V. Mitchell(lo. 69).

2 Among then are Lord Brand, Sir Armold Plant, Professor Eric A.
Valker, ifrs Dermot Morrah and lMr. Harry Podson in the United King-
dom; tho Hon., Richard Fecetham in South Africas Professor Sir Kelth
Hancoek in lew Zealand; Rt. Hene Vineent lasscy, Hon. J. . Mac-
denell, end Mr. G. P. de T. Glazebrook in Canada. ¥hile all have
been courteous, the last-named person has been particularly so.
Others who were wrltten to have not answered. Since cnonymity was
a rule of the Group, no sources will be identificd here.
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"Therc were, however, a number of people in Montreal and Ottawa who
were looscly assoclated with it, and Professor Clarke was one."
Another, in a good position to know, has commented:

«+» he had Round Table friends at A1l Souls and
also, in London, at Chatham House .. Clarke found
his conneetion with the ReTo  an invaluable means of
naking useful and pleasant contact with South
Africans and many overseas visitors to the Univer-
sity ... It is easy to overrate the influence of
the South African R. T. Group on Clarke's 1life and
also the sharc he took in its work. I do not recall
that our very loosely-knit and widely-scattered
Group ever had a formal Secretary, but I know that I
did most of the organising work and that Clarke did
1ittle writing for the journal. Of the 450 pages
(1921-1928) devoted to the affairs of South Africa
.». he wrote at the very most forty ... he confined
hinmself almost entirely to the field of Education
+es Clarke was a stimulating colleague whose con-
nection with the R. T. made it easy for him to get
in touch with prominent people in three iontinents.
More than that I am not prepared to say.

1 Obvicusly, more than this the writer cannot say.
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1
A Basic Philosophy of Fdueation

After some twenty years of thought about education and a
decade in the thick of the practical politics of the subject,
Professor Clarke brought his ideas together into what might be re-
ferred to as his philosophy of education, although, he, himself,
might have preferred to avoid the use of such a pretentious term.

In his "Excuse" for Essays in the Politics of Fducation, he pointed

out that he was:

«se trying to appeal to the ordinary man who, as
a rule, neither reads nor thinks much about
education +.. But it is the thinking of the or-
dinary man rather than the intuition of the
geniuses that in the long run deternines the
course of the world ... It is because I an con-
vinced that thinking is the most practical and
necessary pursuit in vhich the ordinary nman can
engage Jjust now, that I venture to offer what I
hope ray'grovide hin with some stimulus and
naterial.

Sometimes, these ideas are not always erystal-clear as to their
realization in practice3 yet, vhen assembled, they form a sur-
prisingly workable system. These concepts, formulated in South
Africa, by and large, were to be the basis for his educational
thinking thfoughout the rest of his lifc and formed a considerable

part of the iheory behind the Education Act of 1944 in Great Britain.

1 Unless otherwise steted, 2ll ideas in this secticn zre bas
on Fred Clarke's boock, Essays in the Politics of Iducation, Cape Town,
Juta and Co., Ltd., 1223.

2 Tbid., p. vii.

3 T remember Sir Fred as a person with a real sense of the inner
meaning of education, who never was unduly impressed with its
nachinery." Personal letter from Rt. Hon. Vincent Massey(No. 66).
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The State, Clarke felt, was an indispensable institution, and
one which is quite as pgood and naturel as any other institutlon
which is included within itself. Vhile each other institution is
one working facet of life, the State is the working concept of the
whole national life. Only a well-functioning State can keep the
other institutions free to do their work and yet properly sub-
ordinate to the whole. The main duty of the State, then, is, with-
out undue interference, to keep all of the corponent institutions
working together in one "Harmony". Without its protection, they will
become perverted, distorted, or subverted. Those thinkers who seek
to destroy the State are unreslistic, they see man as being better
than he really 151: so long as man is selfish, weak and short-sighted,
the State must exist to protect him against himself. In Education,
for example, the function of the State is to sece that the offerings
and opportunities are as full, as varied, and as natural as life
i1tself. But, though it pays the piper, it is nover to be permitted
to czll the tune. This is the Job, not of politicians or of

functionaries, but of those vho have devoted their lives to the study.

As the institution best suited to handle their direction and
execution. certain tasks in education will fall naturally to the
State. Included in these will be the general organization of the

1 Fred Clarke's acceptance of the Doctrine of Original Sin saved
him from this particuler pit-fall.



system, the training of teachers and, since Industry is a vital
educational media, the modifying of trade, commerce and industry,
where necessary, to transform them into better instruments of train-
ing. It will also 1limit the types of work done by juveniles and
keep a sharp eye on such influential media as periodical literature,
common amusements, etc., to the extent that ldeals transmitted are
not inimical to the desired ones. Of vast importance, since the
Famlly is of greater value to society than the School itselfl. is
the duty of the State to watch over the condition of health in the
homes to supervise child welfare, and to pass such social legis-
lation as minimum wage laws, public housing schemes and others with

similar purposes.

Since the State was the institution designed mainly to main-
tain all other institutions in a condition of perfect harmony, so
that each could do its work most efficiently, what were these other
institutions and how did each work? To Professor Clarke, any
grouping which held a significant place in the national 1life, which
was "a meeting-place of more minds than one", merited such a dis-
tinction. Each institution had developed because it was an answer
to clearly-felt needs in the community; as such it had unique pos-
sibilities for teaching the young about itself. To surmarize it
in words, as is done in the School, drained its life and left but
the husk. Each must be allowed to tell its own story, in its own

1 This idea was altered by time and the School came back into its
primary place.
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way and at the proper time in the life of the learner. The in-
stitution would then educate in three ways; it would communicate its
central idea with the recsultant determination of the desired point
of view; it would induce certain habitual modes of behaviour which
would then be carried over into other fields of 1life and become an -
integral part of the individual's character; it would aid in the at-
tainment of sélf-knowledge as the state of membership in an in-
stitution is akin to being in a "hall of mirrors", it shows us a re-
flection of ourselves as others see us. The acid test of any in-
stitution was that it did the work of instruction better than any
available rival means. By this reasoning; the School was relegated
to a lower position.than it occupies in our scclety and other in-
stitutions, such as the Fhmily}, the Profession or Trade, the

Church were up-graded in accordance with thelr merits.

1 Perhaps, here, we have an echo of his own early experience. He
approved and quoted G. K. Chesterton’ "almost uncanny insight in
these matters®

"The man who lives in a small community lives in a much larger
world. He knows much more of the fierce varietles and uncompromising
divergencies of men. The reason is obvious., In a large community,
we can choose our companions. In a smell cormunity, our companions
are chosen for us ...+ The men of the clan live together because
they all wear the same tartan and are all descended from the same
sacred cow; but in their souls, by the divine luck of things, there
will always be more colours than in any tartan. But the men of the
clique live together because they have the same kind of souls, and
their narrowness 1s a narrowness of spiritual coherence and content-
nent, like that which exists in hell." F, Clarke, Op. cit., p. 31.
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The Family was the most important institution of all. He.saw
it as our first and most indélible=acquaintance with a varied and
many=-sided world, In many cases,vit is also the most broadly in-
timate and emotion;1 experience of our lives; if a Conscience1 is
to be created, it is only here that the action can take place. It
follows that the duty of the State is to strengthen the Family in
every way, especlally to assure that it is economieally independent
to the point where it can be a healthy, efficient brécding—ground
of sound citizens.. Any institution, 1nclﬁding the Stéte. vhich
impinges on this sacred work is to be curtailed.2

1 Thirty years later, the creation of Conscience was still to the
fore. Fascism had demonstrated one consequence of the State becoming
too dominant, "To save ourselves from any such risk, one thing above
all else is needful, Jjust Conscience. The one safeguard of con=-
tinuing freedom is here ... In the first place, it is meant to stress
the double need for resolute self-awareness and moral integrity see
even more weighty ..¢ It stands for a belief in the reality of moral
law and moral values, and for a repudiation of any thorough-going
moral relativism." F. Clarke, Freedom %n the Fducative Society,
London, University of london Press, 1948, ps 27. It should be noted
that the School later had the ultimate responsibility of inculcating
this quality.

2 The "Welfare State" of Soclalist England was a mixed blessing to the
later Clarke, although, generally, he seems to have approved of its
levelling effect and provision of basic standards to all. ",.. When I
see around so many healthy, spirited, well-grown kids and lusty,
friendly babies, I am inclined to agrce that the redistribution of
income is yielding some human dividends. The hardness in the social
texture that was so noticeable in my young days has softened. We

have now to watch that the softening doesn't go too far. That's

the central problem of the 'Welfare State', a rotten bad namel®
Personal letter of Fred Clarke to T. H. Mattheus, May 14, 1950,
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The Profession or Trade also rated high in the Clarke register,
encompassing rost of the life which comes immediately after the
School. Too often, there was a yawning chasm betwgen the relatively
sheltered 1ife of the School and the econcmic competition of thé
workaday world. Too many of our youth are hurt or maimed for life
in trying to bridge this gap. This became increasingly true as‘the
apprenticeship system was eroded away by the rushing force of economic
change. Vhat was required was a meeting and a merging of the
peripheries of both School and employment until they became cne at
the place where they overlappedQ The whole econcmic organization
of thé nation had to be remoulded--and remoulded as often as neces-
sary;;—until it became an integral part of the national educational
structure. To function properly, this "ecconomic midwifery" must set
up a complete record of each Juvenile and then grade him individually
into compatible employment according to his profile of strengths and
weaknesses. These functions can be achieved if industry and education
work together. That they do so is impor%ant to the individual. the

2 ‘ :
employee, the industry and the nation.

1 Mechanical invention sets the pace and social invention will have
to follow on its heels; examples of such soclial inventions were the
labour exchanges, advisory bureaus, and his own Juvenile and Appren-
ticeship Committees.

2 Here, in embryo, 1s the spirit which animated the Education Act
of 19’4’2-" . l »
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It may be useful to interpolate that Fred Clarke's insight into
the fact that South Africa's particular problem was essentially to
maintain and widen an oasis of civilization in a desert of bar-
barism lay at the base of much of his thinking, now and 1ater.l The
vhole aim of education was, fundamentally, to civilize so that we
may attain a right understanding of the eternal.2 Cur Society thus
becomes the way to salvation. "We educate for society and we also

3

educate by society”, he was to say more than once.

1 "One needs to live year after year cheek by jowl with those who
have not yet the same measure of 1life's possibilities that we Wester-
ners have attained to, and to appreciate the ever-present danger of
losing our heritage by contamination, i1f one is to understand how
completely our whole order of life hangs on the thread of cducation.
It is far easier to sever that thread than it is to weave it, and the
pit over which we hang suspended has unknown dcpths. Even our own
civilized age has had some glimpse of them and those who have seen
may well shake with horror. If we want to know what is in the pit,
let us wrap ourselves up in the study of Instinct. If we want, on
the other hand, to look up and to strengthen the thread that alone
checks the descent, let us learn what Civlilization means and that
education alone can preserve and enhance it." F. Clarke, Essays in
the Politics of Fducation, Cape Town, Juta and Co., Ltd., 1923,

p. viii.

2 By Civilization, he meant the revelation of what man could attain
to; coupled with Religion, which offers the vision of what the
universe is capable of becoming, it is the key to his thcught.

3 Ivid., p. 23.
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With this basic concept of Civilization in mind, he was led to
question the value aseribed by othcrs to such concepts as "Individual-
1sm" and "Science". Vhat is man's vaunted Individuality? Nothing
more than his inheritcd M™ature®, which is, in itself, largely a social
resultant, being made up of the characteristics of hls forefathers
and his race, of the laws and traditiocns which surrouid him, of the
food, language, clothes, encouraged and discotraged emotions; even the
very "frecdom"(another magic word) he enjoys has meaning only within
the context of his sccial environment, The individual is merely a
poiﬁt around which is organized a social network of rights and duties.
He is nothing withoutlsociety and, at the same time, he and thousands

like him are soclety.

For "Science" and scientists, Fred Clarke had a lurking dis-
trust because, he felt, the latter tended to assume they had all of
the truth in regard to any given proposition when, actually, they had
only a glimmering of a corner of it. Part of the troubie lay in the
fact that scientists, as a type, are highly individual persons who
demand an "elther-or" answer. As such, they lack the "wholeness"

approach typical of the philosopher. They bend all of their energles

1 "Shakespeare, for example, is individual not because of his dis-
tinction from other men, not because of what his personality excludes,
but because of the great ™world™ that his personality inecludes;
because of his universality, in a word."

Ibid., p. 6.
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to postulating a thesis, even if this means restricting the area of
their study to the point where it becomes misleading or meaningless
in the context of the whole. This may be Science but it is not
Reality. The very attempt to isolate aspects of reality permits the
essence to escape.l Science sets out all there is to Johnny but
Johnny himself. His unique individuality escapes definition in the
coarse net of scilence. Johnny really derives his wholeness from the
world around him and that alone gives him meaning and reality and
individuality. "Individualism, then, gives us the concreteness and
the diversity without unity; "Science" gives us the unity without the

2 .
concreteness and diversity."™ Science is man reduced to his lowest

1 It is interesting to note that the scientist whom Clarke held up
as a bad example of this wrong-headed emphasis was T. P. Nunn, the
author of Iducationt Its Data and First Prineiples and Clarke's
irmediate predecessor as Director of the Institute of Education at
the University of London. Years later, he returned to the attack.
The friendship of the two was not affected.

2 That he never lost his distrust of the "scientist™ in education
seems clear. In the middle thirties, he " ... tended to look upon
the efforts of educational psychology and testing as rather picayune
and fatuous ...." He also somewhat discouraged the efforts of his
colleagues at the early founding of a National Research Foundation
at the University of london, " ... fearing that this might become
engaged in the kind of pseudo-psychological projects he objected to
in America ...." Later, however, he took a prominent part in its
inception "... with a view to ensuring that a study of culture and
social progress should engage the attentions of the Research
Foundation.®” All quotations are from a personal letter in the
possession of the author from Prof. C. E, Smith, a former colleague
of Professor Clarke at the University of london. (No. 106)
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terms, an abstraction which, like the proverbial man-on-the-street,
does not really'exist.. Such techniques may have their usefﬁlness,
but they are not to be fopnd in education. Psycﬁology, with its
concept of Instinct, i;lustrated thisg 1ts basic wérking premise
that all life is a growth from behind impelled by primitive im-
pulses was dangerous. Man was actually being drawn out from above
by his own best creations, Civilization, not Instinct, is the core
of education. The man that education must create in us is not the

man that Nature made but the man as Society would have him to be.

The School, though its importance was reduced, was still
a vital institution. It was nots

ees & kind of local information-shop=-a place uhere
prepared pellets and tabloids of officially-stamped
facts are doled out to unwilling customers .. but
+ss the prepared spot on which society endeavours to
focus the whole of itself; all its past in the shape
of memories and traditions, history and language; and
all its future in the shape of aims and ideals, needs
and requirements, social, moral, political, indust-
rial and what not ... it was ,.. the link between
the past and future, the guarantor at one ind the
same time of both continuity and progresse. ‘

1 F. Clarke, op._cit., p. 122,
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Clarke recognized long before most others that it was in the
realm of Secondary Education that the progress of the future would
have to be made.l Present-day life had grown so complex that it
had outgrown the existing structure; the necessary training could
no longer be given in the early years of primary school. Not only
was the job too big and time too short, but the pre-supposed
capacities and interests simply did not exist in the younger charges.
The twentieth century was to be the age of secondary education and
211 alike had to receive it, though not all in the same form. By
Secondary Education, Clarke was thinking not of a specific body of
courses but of & certain stage of adolescence, from zbout twelve to
seventeen or eighteen. This training must be the bridge between
childhood and adulthood and it would be called on to meet the chal-
lenge of the day; the increasing demands of industry for a high
degree of skill, the growing requirements which the democratic order
makes on the individual and the necessary training to counter the de-

2
liberalizing influence of the modern machine society. The Schools

1 wclarke propounded the modern concept of "sccondary” education many
years before it was implemented in the Hadow Report and Reforms in
Britain." Personal letter to the author from Dr. G. J. J. Smit,
University of Cape Town (No. 105).

2 He was not entirely in favour of "free" education. He felt that

an education takes on the form of a prize when it is won by the energy
and sacrifice of the family; not only the individual but the family
profits. There may be a clue as to his own early education here.
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alone could not sope. Socelal resources of all kinds would have to
be teamed. Great changes would be essential; courses would need to
be more practically defined and aligned; all would have to mirror the
life they were a preparation for in a more faithful fashion. The
"great Moloch of Matriculation® would have to be exorcised.l Mat-
riculation meant entrance to University and it would have to be
relegated to that status alene. No longer would its attraction be
allcued to lure excellent craftsmen into becoming indifferent brain-
workers or disgruntled and incompetent Civil Servants. As indicated
previously, the forces of Industry aﬁd Commerce must cooperate for
the benefit of all.2 The new machinery to administer the whole
should be designed along the lines already laid down in the Appren-

ticeship Committee or Juvenile Affairs Boards.

The division between "liberal® and fvocational" studies oc-
casioned Professor Clarke ruch thought. As he saw it, two main
social and economic facts had to be reconciled; the growth of the
industrial machine which drew almost all into its maw, and the restive-
ness of workers who feared the mastery of the machine and longed for a

liberalizing education had both to be satisfied. To be educated for

1 Clarke failed to achieve this aim in South Africa and in Canada,
but helped to bring it about in England while a member of the
Secondary School Examinations Council.

2 His suggestion here is still resurrected today; the existing
schools should be used from 3:30 to 6:00 p.m. or so.



production only was to be shut off from human growth; to be educated

for nothing nractical was to be doomed to inefficiency and frust-
1l
ration for life. The young rust be educated for both worlds, or,

to be more precise, for one world which includes both spheres of
existence, for it is impossible to departmentalize life. A liberal

education built around a core of vocational studies was too narrow
2
and limited. The machine itself must be humanizecd.

The teacher required in such an educational system would not
be the average man or woman and Fred Clarke was always alert to
that fact:

Here 1s the child faced by a perplexing world--

a world of things and a world of humanity. Upon
his power to interpret that world, to understand
it, to master it, to bend it to its purpose and
out of it to fashion his own personality, depend
not only his own happiness and success but the
future of society itself .., here 1is the function
of the teacher .... He is sent by the society as
a trained ambassador to the kingdom of childhood
to explain the society which he represents ....
The white-=hot point where all this socisl signif-
icance is concentrated is in the personality of
the teacher ....”

1 oThe world has less and less use for the casual undefined people
who can do anything in general and nothing in particular. Even as
politicians they are less successful than they used to be." Clarke,

Op. cit., p. 55.

2 "hat is wanted is not a separate core for Leisure and Work in
distinction but an importation of the spirit of Leisure into Work.”
Ibid.| po 66.

3 1oid., p. 122.
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Unless teachers are strong and independent, the capture of the school
system will become the prize of political rivalries.l Professor
Clarke was also aware that the measure of the freecdom was the
neasure of the responsibility. He had every intention of assuring

that an appreciation of the dignity and importance of their calling

was impressed upon all teachers in their training.

1 The reader is already aware of his reaction to the "Discipline
Ordinance". "Under such a regime, the teacher could no longer be
the free, responsible intelligent interpreter of a world of men
and things to the coming generation. He would be merely the ir-
responsible and half-inanimate channel for the communication of
the view of authority." Ibid., p. 124.

"Tt 15 the teachers and not party government who will provide society
with its real s.leguard against the great danger of the capture of
the school for party purposes .... For government, let us remember,
is just the party in power." Ibid., p. 125, Professor Clarke had
rubbed shoulders with the politicians for years without, presumably,
being impressed by them.
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A proving disaffection with South African educational policies?

Fred Clarke was never & man to discuss in deteil his personal
feeliﬁgs. In reading through his works of the pericd, however, one
senses a growing disenchantment with his adopted land. There can be
little deouvbt that he was out of sympathy with many aspects of the
Statc system as it existed at ‘the time. In 1918, while describing
the evils of the Prussian State system of education, he cormented
that, "South Africa itself is not lacking in some of the symptoms,
though there is enough healthy vitality and variety in the land to
prevent them from becoming gravely dangerous.“1 Flve years later,
he wrote that Aristotle denied liberal education to the workers not
because they were soclally unfit but "because they are so ill-
equipped by Nature as to be incapable of the full spiritual eman-
clpation at which liberal education aims ...."l Later, he was to
remark, in this connection:

An exact analogy is to be found in a good deal of

quite honest South African opinion which maintains

the futility of the higher education of the Kafir.

The argument is not so much that he should not but

that he can not receive such an education.

In 1928, in referring to a "caricature of a sound social philosophy"

in South Africa, he commented:

1 Ibid., p. 35.

2 Ibid., p. 59.

An ansver to this, written elsewhere though in the same year,
could be "... a steady raising of coloured standards in order to test
the possibility of raising them ultimately to the level approximating
to that of the European.™ Ibid., p. 115.
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The white mz2n says he is intent on saving
Western civilization, and to that end he would
reserve all higher and skilled occupations for
the vhites. In so doing he often talks as
though he is prepared to sacrifice the spiritual
essence of civilization itself to save his
economic status. Tor what other meaning can be
attached to declarations, heard sometimes from
high places, that even Justice mst give way to
the imperious demand of self-preservation.

There can be no doubt of his meaning a year later(1929) when
he wrote to the Conference of the South African Teaéhers' Association:

«e. But I must content myself now with pointing
to just two necessities which scem to be vital
for the immediate future.

1. In the first place the radical dualism which
still infects South African education with such
an insidious disease must be got rid of at all
costs. I refer, of course, to the present ad-
ministrative division, which rests upon the as-
sumption that the Unlon takes "vocational®
education in quite independent charge, and that
the Provinces, with equally independent charge,
take the non-vocational. The implication here
of a clean division between the man and the uor-
ker is so violently in conflict with all the
signs of the coming age that to persist in it
must mean disaster, For the man of the future
will be, sbove all things, the citizen-worker,
fully a citizen even when he is wearing dun-
garces, and fully a worker even when he is wear-
ing evening-dress. To presume to educate the
dungarees in one education under cne authority,
and the boiled shirt in quite another education
under another authority, is to show a blindness
to the signs of the times for which the con-
tinuance of the luxury of five educational De-
partments will be a poor compensation when the
account comes in for payment.

1 F. Clarke, "'Vocational' and 'Cultural'", The Forum of Education,
Londen, InZey November 1928, page unknown(when reprinted as a
pamphlet, p. 5).
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The approach to actuality in education,
now so marked all over the world, is barred
in South Africa, so long as an utterly-out-
of-date distinction between the vocational
and the cultural is so deeply entrenched in
the administrative system itself, The other
dualism, that of language, may seem to us
amid the stress of it to be more urgent and
full of difficulty, and I am not inclined for
one ninute to minimize its importance sees A
dualism in educational means springs from
the facts of local history, it is one that
with good sense and good will may prove
manageable, and should prove so. But a
dualism of education ends springing from
fundamental blindness to the facts of the
world!s 1ife as it will now have to be lived,
is of that sort which can be dealt with only
in one way--by abolishing it.

2. «s. education rmst free itself from the
strangling grasp of party politics or it will
incur the risk of slow suffocation .... Dominat-
ion by party spirit must mean that among the
factors which affect decisions in educational
policy, party considerations will always win,
vherever their interest is strong enough. The
final word will rest with the politician and
that is the position in vwhich we still are,
perhaps even more deeply than we were.

Hence the fate of an educational proposal
will continue to be determined by factors which
are irrelevant to the rcal nerits of it, and
the distant interest of the community at large
will be sacrificed to the imediate and irrelev-
ant necessities of a section of it at the nonment.

At some point or other the vicious circle
will have to be broken, -and the organised teachers
nay have to be the spear-point for the purpose.

1 p. Clarke, "Valedictory Letter to the Conference®, The
Educational News, South Africa, July 1929, page unknown. (In
the original manuscript, pp. 3-4).

The reader will note that it was to the teachers of South
Africa that he looked for leadership in reform and not to the
authoritiesi the same was to be true in Canada.
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Fred Clarke and the Colour Cuestion

Fred Clarke thus had revealed his opinions, even if rather
obliquely, on the subject of the State and Education. To one who
admires his fair, equable and deeply religious mind end his Platonic
devotion to the ideals of justice and truth, it appears more than
strange, even significant, that he never delivered himself of a
clear-cut opinion on the mprality of the colour-bar. That he was
well aware of 1t, we have already had evidence and more is to fol-
low, It could hardly be argued that he accepted it unthinkingly,
as one of the facts of life, as might a native white South African,
for he was already past his thirtieth year when he met it and his
opinions were formed about most important subjects. It can also
be pointed out that he ncver spoke in favour of it, as did many of
his friendsl, though to do so might have won him preferment in high
places. Perhaps his reticence on the subject sprang from his deep
realization of how deeply the issue cut into the national life and
that of hls friends; not knowing any easy answers, with tact and

2
loyalty, he refused to say anything. That he disagreed with it on

1 Mr. B. K. Long, a fellow member of the Round Table Group, ex-
pressed the following sentiments in his memoirs, In Smuts' Camp:
"It isn't only that Coloured voters habitually succumb to pressure
from corrupt groups or individuals at election times ... fbut they]
are also, apparently, incurably liable to be carried away by gales
of emotionalism. They swallow almost anything that they are told
by self-deluded or unscrupulous orators who know how to exploit
this weakness of theirs .... The Coloured vote, in the same con-
stituencies and on the same register as the White vote, has been
little but a sham for all the years that it has existed. There is
no future for it." Quoted from Our First Half Century, 1910-1960,
Johannesburg, Da Gama Publications Ltd., 1960, p. 26.

2 This silence was maintained even after he had left South Africe,
when to eriticize it would have been casy and perhaps even popular.
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cconomle grounds cannot be doubted. He was outspokenly scornful of
those who would continue to try to maintain the double standard and
of others who simply let the problem drift becausc of its difficulty.
He feresaw, apparently correctly, that the Achilles' heel of the
colour=bar lay in the labour market. If coloured labour were kept
cheaper than vhite labour, a law rather like Greshanm's Law in
economics would prevail; colourced labour would be used and "artificial
attempts to keep it out will result only in tho stranding of white
1
lsbour on the desolate "poor white" shore of a coloured ocean”.
This, he pointed out, was already bappening in the apprenticeship
systen, vwhere white boys who were too race-conscicus to work beside
coloured apprentices eventually found themselves without training
ard drifted into dead-end jJobs where poverty and insccurity were
2

lifelong companions. There were not enough openings in management
for everyone and land was too decar to offer an escape to many. The
conscquences over a prolenged peried were only too easy to predicts

The most obvious will be a steady closing of

cccupations to white Juvenlle employment, and

the white lad will bccome an ccononmie Dick

Sulveller with a whole collection of induste

rial turnings that he rmust not take. Again,

industry will not suffer, pgiven a sufficient

level of intelligence in the coloured workers.

The whole weight of the loss will fall on the
self-cxcluded white worker.d

1 clarke, Op. cit., p. 102.

2 “The same depression that drives the young European elerk to the
relief works or the dogs brings nothing worse than short time and

. temporarily-reduced vages to the young coloured cabinete-maker.t
Ibid., p. 106.

3 "For elthcr the white man must work at the coppetitlive rate and
make the barest of ™white® livings, or he will stand aside in proud
poverty and become a "poor white"", Ibid., p. 107.
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With such conditions, Clarke foresaw a moral deterioration of these
proud whites as the consciousness of a superior status through colour
was sapped by a galling sense of non-recognition by even their own
kind. The end could be only bitterness and violence that would

split the nation.

Clarke questioned that the colour-bar offercd any way out of
the difficulties.l O0f course, legislation could be passed by the
whites to limit the franchise and to exclude colour or to give it
a separate representation with separate schools and segregated
residential distriets. "Or it may demand that the coloured worker
be placed in a condition of permanent helotry and confined to lab-
orious and menial occupations in a sort of semi-slavery.“2 Certain
trades could be reserved for white men although this often led to
rather ridiculous results.3 But such measures would inevitably
fail unless the Government subordinated all aspects of the national
life to the one purpose. Unless industry and commerce were

manoceuvred like regiments, it would be like "... shutting a five-

1 It was sometimes difficult to tell some Kafirs from white men;
with the Coloureds, the task could become impossible.

2 Tpid., p. 110.

3 s vhen the white worker painted the bottcm of the telegraph pole
and the dark man painted the top; the pay was inversely proportional
to the danger and difficulty involved.
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barred gate to keep out the fog .... No one who has gauged with any

accuracy the spirit of the modern industrialized world would believe
1
that such deliberate control is possible.®™ Only one other possibility

remained, "... the way of extermination--for even slavery would not
2

be cnough." Civilization forbade such a consideration. The "ihite®
cause would be lost, not only in South Africa but elsewhere in the

3
world. The real question was whether the maintenance of this "white®
standard wos practicable, even if it was desirsble. No one had ever
really answered the question about the ultimate capacity of the
coloured peoples. If they could be raised to the point where they
could share and appreciate the "good" life and its priceless values,
the problem would diseppear. The old bogeyman of matrimony with
one's daughters need not arlset

Tt is quite possible for men to share, in the ut-

most fullness, the common founts of human good,

and yet to reveal most marked differences. Colour

may be more than skin deep and the culture to which

1t attains may possibly be different In guality

from our own. But there is no reason whatsoever,

as yet, for assuming that it must necessarily be

different in lLevel. The historic Fpﬁrallels“ so
freely quoted are so much moonshine.

1 1bid., p. 102.
2 71pAd., P. 114.

3 "hat, for want of a better term, is sometimes called "exploit-
ation", will exploit in the end the dead bones of a civilized order."
Ibid|| pO 111“0

u’ Ibidl. po llun
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By advocating the steady raising of coloured standards in
order to test the possibility of ultimate equality with the whites,
Professor Clarke had effectively ranged himself against what was
to be majority white opinioﬁ in South Africa, To him, as already |
intimated, the étakés wefe far higher than the maintenance of a
high standard of living for a privileged minority in South Afriéa.
The mﬁite workers of Britain, France and Germany were alse in come-
petition with the coloured workers of the world; ® ... one need not
be cheek-by=Joul with the competitor in order to feel the pressure
of his presence."l‘ Success, if it could be achleved, in solving
this vexatious problem would have ® ... value as an example far
beyond South African limité."2 But even this paled into insig-
nificance beside the real victory, a spiritual triumph of Civil-
ization itself and the preservation of the values developed over
two thousand and more years. " ... Thus does a seemingly-disinterested
'trusteeship! transform itself into an imperative obligation to pre-
serve our inhefitance in the only way possible.'the way of sharing

it."3

1 Ibida.}p. 103

2 Ipid., p. 103

3 Ipid., p. 115 \

Two years after Professor Clarke had committed these thoughts to
print, the trend became too obvious to be mistaken. White South
Africa began to cormit itself definitely to the native policy which
he had prophesied could end only in disaster. The Government of
General Hertzog began to raise the barriers between the whites and
the other races ever higher. As we now know, the process has continued.
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Pr&fessor Clarke Leaves South Africa

‘Vhen Professor Clarke, Dean and Director of Teacher Training,
resigned from the staff of the University of Cape Town, ho chose
to leave his home and his friends of eighteen preswmiably happy
years, hls assured financlal security, and a nation-wide reputation
waleh was still in the ascendant. He gave wp voluntarlily the
direction of a Dcpartment of Education whieh was reputed to have a
high standard and some two himdred students to come to a strangek
country to begin again the task of opening up a ncw onej the trials
and tribulations of such an undertaking no one knew better than Fred
Clarks, He came to a Province shcre many of the conditions he dis=
approved of also wdsted.l wvhere the State was dominant, bilingualism
vas a problem, the English were a minority, and where, moreover,he
could no longer speak with the voice of an accepted authority. Vhy
he took such a decislve step can only be surmised. He, himself, to
the knouledge of this writer, at least, never put his thoughts into
wordse Only one of his Canadian conterporaries cen recall his making
any reference to South Afrieca which is apropos.2 The suggestion that
he deoarted because of a fundsmental disagreement with the Unien
Government over the cducation of nonewhites has been denied by a

1 As a keen student of comparative eduecation, he must have becn aware
of these factse

2 Dr. W. P. Pereival, former Director of Protestant Education in the
Provinee of Quebee, in a letter to the author, has recalled(lio. 84)s
"In reply to a question as to why he left South Africa, I heard him
say, 'It is not a whito man's country.'®
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1
long-time associate at the University of Cape Town. Professor John

Hughes, another colleague in South Africa and Professor Clarke's
personally-chosen successor at MeGill University, has stated that
Fred Clarke actuvally had resigned his post before he received the

offer of the Macdonald Chair in Education from McGill. Another
2
report declares that Professor Clarke had contracted to go to Colume

bia University as Visiting Professor of Education in Teachers College
for the first semester of 1930. Perhaps the answer 1s straight-
forward and simple, as Clarke himself was. He wrote once, in another
connection but at about the same times

It has been my lot rather to make things pos-
sible than to get things finished and done
with; the work of a David collecting materials
for the building of a temple, rather than of

a Solomon to build it. So, I have felt that,
in any undertaking, as soon as enough has been
done, my contribution to the general stock
could best be made by passing on to break fresh
ground, rather than to stay on cultivating a
field t%at has already been subdued to the
plough.,

1 That Professor Clarke resigned from the University of Cape Town
in 1929 ",,. over some disagreement with regard to the Government
attitude to the negroes ... is not correct.™ Personal letter to
the author from Dr. E. G. Malherbe, Principal, University of Natal,
Durban, South Africa(No. 64).

2 The records of Columbia University cannot substantiate this re-
port(No. 59)

3 "Waledictory Letter to the Conference", The Fducational News,
Cape Town, July, 1929, page unknown. (From a private copy in the
author's possession).
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- Whether because of growing disenchantment or evangelical zeal
for new fields to conquer, Professor Clarke did decide to leave South
Africa. In January of 1929, he visited London to attend another
Round Table "moot", then, on his return, he joined Mr. Frank Tate,

C. M. G., I. S. 0., former Director of Education of the State of
Victoria, Australia, on what came to be known as the Tate Cormission.
This Cormission on Education in Southern Fhodesia was to ",.. advise
the Government in regard to the soundness of this (educational)

structure and to recommend the direction in which extensions might
1

most profitably be made." Let the official Report of the Director
of Education for Southern Fhodesia(1929) continue:

Vith two men of such standing in the educ-
ational world it was anticipated that the Report
to be issued would be a welghty document, worthy
of the most earnest consideration by the Govern-
ment and the public of the Colony--and indeed
it was. Not only did it contain a large number
of recommendations in regard to new developments
in the educational system of the Colony; in ad-
dition it proposed a variety of administrative
changes based on the experience of larger systems.
Further, it sketched in full detail certain pro-
Jects, entirely new to South Africa in regard to
schemes of afforestation and housecraft for schools.
And, finally, it rendered a valuable service to
Southern Riodesia in setting forth the ideal re-
lationship between the public and the schools, the
teachers and the parents, and the Department and
School Committees.

1 From a copy of part of the Report of the Director of Education of
Southern Fhodesia for 1929, sent to the author through the courtesy
of Mr. J. Davenport(No. 23).
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Returning to Cape Town, Professor Clarke reluctantly refused
to address the annual Conference of the South African Teachers'
Association as, being local. Vice~President, he had to entertain the
delegation of the Education Section of the British Association dur-
ing its visit in July. He then bade good-by to his friends, wound
up his affairs, gathered up his wife and daughters, and set sail
for a new land--Canada.

His departure was a great loss to the Univer-

sity of Cape Town and to education in South

Africa, as a whole, for his high intellectual

powers, his broad vision and his talent for

leadership made him a great power in the im-

portant transitional period of South African

education during 1910-1930.

He was to return to South Africa only once.

1 Personal letter to the author from Professor J. F. Burger, Univer-
sity of Cape Town(No. 14).



CHAPTER V
MCGILL UNIVERSITY, MONTREAL, 1929-1934

VWhen Professor Clarke arrived in Montreal, The lontreal Star

of September 23, 1929, noted the fact and, projecting the past into
the future, anticipated great achievements in the field of education.
It would probably have done so, in any case. The year 1929 was one
of unbounded optirism in Canadaj nothing failed, all succeeded, It
was a prophecy which, wnfortunately, was not fulfilled. The

Canadian phase of his career, relative to what had gone before and to
vwhat was to come after, was disappointingly barren and devold of the
academic achievements one anticipates from a man of Professor Clarke's
Qalibre.

Others besides the newspaper noted his comings Professor H. D.
Files,} then a young colleague at McGill, after more than three
decades, can still recall Clarke's introduction to the other members
of the Arts Faculty in the Faculty Clubs

+ss He spoke then briefly, modestly, but with

notable eloquence of his hepes in coming to

MeGi1l, of his needing first to assimilate much

that was new and strange to him in cur unfame-

1l4ar setting, of his necessary rellance on the

good~will and cooperation of us all. Beyond a

general assurance that he would give his best

intelligence and zeal to promoting the study of

education at MeGill, he offered no detelled
blue-print of what lay aheads?

1 Jow Greenshields Professor of English, McGill University, Montreal
2 Personal letter to the author from Professor He Gs Files (Yo, 34)
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Professor Files' first good impressionbwas reinforced later when
Clarke was called on unexpectedly by the Chairman to comment on what
the members of a panel hed said about various types of educations

I was impressed by the alertness, incisiveness,

articulateness of his mind, and by his broad 1

grasp of the problems of contemporary education.

This early prepossession was to be shared by many--but not all--of
the Canadian educators who met him. Had mofe of them appreciated the

gifts he offered, Canada, rather than Ingland, might later have made

educational history.

Seme Plans for Eduecation at McGill University
Vhile Professor Clarke "offercd no detailed blue-print of what

lay ahead® for his new Department of Education, it was not because he
lacked ideas. Fortunately, he had given an address on this very sub-
jectzg in it, he had laid bare the conclusions he had reached after
fifteen years of experlence in tecacher-training, seven of which had
been spent building up a Department. Vhile the passage of time alters
everything, it is reasonable to assume that, fundamentally, his as-

pirations in this direction were the sanec.

Judging by this address and later articles, there is no doubt
that Professor Clarke disapproved of what had been happening in

teacher~training in the past. He laid the blame for it squarely at

1 Letter to the author from Professor Files(No. 34).

2 e University and the Study of Education®, an address given at
the University of Cape Town, August 3, 1918. F, Clarke, Essays in
the Politics of Education, Cape Town, Juta and Co., 1923, pp. 132-144.
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the door of both the State and the Universities concerned. Vwhen the
first strong demand for secondary education was beginning to be felt,
the State had met it, but rather reluctantly and in a niggardly and
unimaginative fashion. It had taken the most prosale and superficial
view of the teacher's function, concluded that he was merely a crafts-
man who had to be taught his trade, and approached the task in much

. the same way it might have laid oui a course for brick-layers or
plumbers. The class-bouhd society of the timé had encouraged such a
philoscphy, viewing with indignation the coachman's son aspiring to be
educated like a gentleman, and at State expense. To prevent such a
soclal tragedy, the basic education of the teacher had been neglected
deliﬁerately and he had been taught to perform a "serles of didactic
tricks and devices.” "The result was a teacher who could handle with
almost diabolical skill matter which no one wanted to learn and oflthe

| significance and value of which he himself could give no account,"”

The fi}st teaching machine had arrived.

The tradition bf'the Teachers'® College as a form of trade school
had been handed down. The Universities, unfortunately, had accepted

their role in the process without interest. Those institutions were

1 mid., p. 1.
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looking around anxiously for students to round out scme of the more
attenuated courses, and teachers would £ill the seats as well as any.
"Thus, from the point of view of the University, the Department of

Education was a recruviting bureau; from the point of view of the
1
State, it was a Trade School."

Professor Clarke rebutted the contention that the Training Col-
leges had no academic or intellectual right to be in the Universities:

+e+ Now the teacher, however humble his work, is
fulfilling one of the greatest, perhaps the great-
est of the offices of peace. Who is in greater
need of a complete and generous cducation ... and
unless men and women of cultivation do this work,
how are we ever to break down the long reign of
stupidity and prejudice in ocur common affairs?

The prospective teacher in the University must
have all the gates of knowledge thrown open to him.
Contact with students, senlior and junior, of many
divergent interests, many-sided intercourse with
ideas, the intellectual modesty that comes from an
appreciation of unrealised pgssibilities. is there
anyone who needs these more?

The Universities have a bounden duty to take these young men and women
into their circle, to open their eyes to the infinite possibilities of

life in general and within their own profession, in particular, to en-

large and broaden every facet of thelr personalities to the end that

1 4., p. 136.

2 7Ibid., p. 144,
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love of knowledge become a way of life, which condition others would
catch by contegion as well as by precept. The teacher-tralnee can-

not be over-educated, for only education reproduces education.

Education had a right to be taught within the University walls
so long as it could not be demonstrated to be a purely empiric lear-
ning, a series of didactic tricks picked up from observation and as-
sinmilated with persistent practice.l He believed that Education as
a subject could prove itself to be responsive to scientific treatment.
¥hile the case had not yet been fully proven, it had earned the right
of serious consideration; though the whole body of principles was not
clear, the lincaments were there to be seen by all who wished to
probe, If Education were to be rejected by the academics because it
dealt with a human material which, allegedly, would not respond proper-
ly to scientific treatment, then Ethics, Poli’c,ic.-sr:2 Philosophy and all

other "human" sciences should jJoin in the exodus.

To the obJjection that the teaching of children was not important

enough to merit the attention of those of University status, Professor

1 otne University might just as well institute courses in dancing,
conjuring and--shall we say--golf.®™ Ibid., p. 133.

2 NIf the question can be clearly and intelligibly put, and if the
data can be rationally co-ordinated to meet the question, the science
is vindicated. This is certainly the case with Education.”™ Ibid., p.

138-
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Clarke pointed out that children outranked crayfish in importance, and
the latter had their place in the Department of Zoology. If Education
were not included, then that "would mean that the most vital, the nost
fundzmental of soclal asctivities is incapable of rationalisations and
the processes ofleducation would belong to the realm of pure empiric-

ism and chance." Civilization would rest on a foundation of chaos

and order take its direction from disorder.

It follows logically from such opinions, that the proper labor-
atory facilities must be available to the educational "scientist.“.2
This Demenstration School will have a double function; it will not
only observe the "Child-Undergoing-Education™ process bul also ease the

3
teacher-aspirant into the most auspicicus milieu.

1 1bid., p. 137.

2 nFor the Education Department, hls specimen-material can then be
nothing else than a gcod school, the best available, under the con-
trol of the department itself, and conducted so as to exemplify and
demonstrate the educational doctrine it has arrived at and to provide
neans for the further study and development of that doctrine. This,
in brief, is what is meant by a demonstration school., It is not a
practising school for students, nor that tentative, but useful thing,
an experimental school, but just a good specimen of education for the
University Department to work with. OSuch a school we must have «..."
Ibid., p. 139. Similar schools were often part of the old pupil-
teaching facilities; Fred Clarke may have worked in one.

3 m,,. it will take the young student and try to place him from the
first in living contact with living education .... If he only ken it,
he is then at the very heart and centre of the world's progress, for
it is through better education that progress comes."™ Ibid., p. 142,
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It was in this connection that Professor Clarke utterecd his most
challenging statement. Though the training of teachers is normally
thought of first, the real responsibility of the Department of Educ~
ation is neither this, nor the business of educating students; it 1s
to study what happens when the child and the subject are brought to-
gether.l The Department should be a central bﬁreau for recelving and
collating information which can then be reorganized as the bases for
fresh investigations into education, that of our own country, in par-
ticular, but, actually, of all parts of the world.2 To carry out
these tasks properly, the Department should be divided into three
basic divisions, each under the charge of an experienced person:
there shouid be one devoted to the history and organization of educ-
ation, a methods and training section, and a division speclializing in
philosophy and psychology. In addition, part;time instructors should

be brought in for various technical subjécts.

1 eIt 45 the Child-Undergoing-Eﬂucation that we have to study."
Ibido. P 138

2 my University Department of Education is not justified merely as a
Training College incorporated with a University; rather it can train
teachers because of the special character that belongs to it, or should
belong to it, as an organisation for the scientific study of education.
This scientific study is its primary function, its real ralson d‘etre.
the training of teachers is a secondary though direct consequence.”
Ibid., pp. 133-134, The University of London Institute of Education
owes much to such ideas.
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Such was the aspiration. Though some progress towards the goal
con be recorded, it is relatively little. The reasons for this lack
of success can only be surmised. To the observer so long after the
event, ceveral possibilities appear feasible. In the first place,
Professor Clarke brought idezs which would have necessitated consider-
able expense into an environment where retrenchment was soon the order
of the day. Equally important, perhaps, he expounded his logical and
praisecworthy but, at first view, rather Utoplan and radlecal plans in
the bailivwick of firmly-based asuthorities who were not disposed to be
impressed by them or the new-comer and who, it is reported, regarded
him as somewhat of an interloper without any real understanding of
the unique features of education in the Province of Quebec. Both of
these possibilities are worth examination.

. 1
The Fconomic Backeround of Professor Clarke's Tenure

It appears reasonable to conclude that had his coming not coin-
cided almost exactly with the advent of the Great Depression, the out-
come might have been different, if only to a degree., Canada, in the
Fall of 1929, when the Clarkes arrived, was enjoying the peak of the
post-war boom. Except for the fabulous United States, her citizens
owned more cars per capita than any other nation in the world.and this

was typical of her material affluence. Though a nation of only

1 Hodgetts, A. B., Decisive Decades, Toronto, Thos. Nelson and Sons
(Canada) Limited, 1961. This excellent book was used to sketch in the
background of Canada during Professor Clarke's tenure.
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10,000,000 people, she was the largest wheat-exporting nation in the
world with some 50% of the world's markets; she was also the sixth
trading nation of the world. Most other sectors of her economy were
equally prosperous. Beneath the glittering facade, however, the
national cconomy was riddled with weaknesses. Her prosperity was built
almost entirely upon a few great primary industries which, in turn,
were dependent on world conditions. The people, so we are told, took
their cue from their "betters™ and, with the unqualified optimism of
those who have never been burned, mortgaged their future by instalment
buying. Many had also acquired the popular pastime of "playing the
market" on margin, and these paper gains were used to finance an ever-
rising standard of living. Thus, both nation and individuals were
highly vulnerable. This needs to be appreciated if the speed of the
slide from riches to rags and the fearful conservatism which it
spawned is to be appreciated. On September 3, while the Clarkes were
at sea, the big Bull Market had hit its peak. While he perhaps ob-
served, the stock index slid slowly for the next few weeks and trap-
ped thousands of speculators who had bought on margin. On October

24, almost exactly a month after his arrival in Montreal, he was a
witness to the unprecedented panic as thousands of shares were dumped

1l
on the collapsing market for what they would bring. Within a week,

1 1t1s very unlikely that one of his bent would miss it; the head-
line in The Montreal Star on that day read: "Panle Strikes Stock and
Grain Markets".
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50% of the peak values had becn wiped out. With it went the actual-
ity of good times though some illusions persisted. Soon the Smoot-
Hawley bill raised tariff barriers in the United States to unpre-
cedented levels; when Canada's other markets in Lurope followed this
example of economic natlionalism, her people began to feel the bite.
By 1932, with forelgn trade gone and the home market over-supplied
and lacking the incentive for new investment, some 9,000 businesses
had gone into bankruptey. That same winter the unemployed numbered
600,000; the income of many others was cut in half. To many indust-
rial workers with nothing but their labour to sell, life became a
stark struggle for survival. Conditions were litile better in the
rural districts where Hature had proved unkind. At a time when the
world price of wheat had fallen from $1.60 a bushel to thirty-eight
cents, a prolonged drought also lowered production of the crop by
rore than one half. During these years, the country drifted rore
aimlessly, perhaps, than did most countries. The Hatlonal Govern-
ment, long used to an easy prosperity under a laissez-faire policy,
seemed unable to recognize the emergency. Leadership, eventually,
came from other sources. In some provinces, strong individualistic
men began to rise.l Ivoluticnary socialism also made 1ts appearance

with the Canadian Commonwealth Federation, which modelled its doctrines

on those of the British Labour Party. By the end of 1934, when Prof.

1 Ontario sired "Mitch® Hepburn; Quebec gave Maurice Duplessis his
chance; in Alberta, Aberhart created the Social Credit Party.
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Clarke returned to England, the worst of the depression was just begin-
ning to 1ift. Canada, in more ways than one, had been a microcosm of
the world and we can be sure that the lessons were not lost on the
historian.l Though these qualities had not been lacking in the past,
he had now an increased awareness of the irportance of the School as
an institution for preparing for life, of the need for sound values.2
and of the urgent necessity to train leaders to meet the challenges

vhich lay in the future.

1 fThe writer feels that Clarke was probably deeply impressed by what
he saw around him. His articles at this time are filled with re-
ferences to materialism, the danger of false values, the rigidity of
Canadian institutions in the face of change, and the decline of democ~
racy. The following is typical:

#Canada should talk and think a little less about its vast economic
resources and a little more about its still largely unexploited human
resources. The typical Canadian has a certain quality of steadiness
of mind, the gift of absorbing and reflecting faithfully and in due
proportion the world around him. If this quality could have full
play uncorrupted by easy wealth and undiverted by false values, it
would bring upon the scene a Canadian people well qualified to sym-
pathize with, and to mediate between, the conflicting ideals which
are now tearing the world apart." F. Clarke, "The Prospect in Canad-
ian Education", McGill News, Spring 1935, No. 1, Vol. 16.

2 Mhat I mean by Inwardness of Life can be understocd, unhappily
enough, by contermplating much of the life we sec around us. Is it
flife® at all to be a straw blown gbout by varying winds ... or a
fragment of iron waiting for the external magnet to show where 1t is
to moor? ... we insist that our children shall "be educated" and ex-
pect that the teacher shall do it by external operationj we doctor the
course of study to cure diseases in the teaching; we find in the wicked
"corrmnist" or the equally wicked "capitalist®™ ,.. the cause of
troubles that spring really from ourselves .... Such a fashion of
mind calls aloud for dictatorship .... It is the worst possible intel-
lectual basis for any genuine democracy." F. Clarke, "Saving Democ-
racy", The Teachers' Magazine, Montreal, Vol. XV, No. 66, p. 10.
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His Impressions of Fducation in the Province of Cuebec

To those who are concerned with education in Cuebeec, it should
prove interesting to follow the development of the thoughts of this

trained observer as provided by his writings in The Teachers! Marazine

of the Provincial Association of Protestant Teachers.

Professor Clarke was invitéd some six or seﬁen'mcnths after his
arrival at McGill University to express "Some First Impressions”.
Cautiously, he admitted that he was " ... still exploring somewhat un-
familiar country ..." but he, nevertheless, sounded the tocsin.

Surely nowhere on earth can History and Geo-
graphy have combined to precduce a situation
so intricate and so full of interest to the
student of educational institutions ....

For here, educational means have had to be
adjusted not only to a rigorous climate, to
the necessities of a scattered population and
to forms of economic life which have their
own peculiar features. They have also had to
take account of a conflict of educational
philosophies which has divided the world since
the days of the Reformation, which issues in
the shedding of blood even in our own time.
«++ In Quebec, the good sense of two people,
experienced in the arts of life has made pos-
sible a peaceful co-existence where fusion 1
and even compromise could not be hoped for."

1 F. Clarke, "Some First Impressions®, The Teachers' Mapazine, Mont-
real. Vol. XIII. No, 51’ P. 1.
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Quebece cducation was a great laboratory experiment pursued in the
arena of social action.l The pionecer work which had gene into the
foundation of such an educaticnal system rated his highest admlration.
This foundation, however, was only the beginning and not the end:
rther doveloprent should be directed towards increased fluidity
in the schools vhere the " ... work was nechanical, bare and over-
formal and rigid in conccpticn".z Traditional methods, which had lost
their sptness with the passage of time, had been allowed to remain
dominant. The modern-day training of yoﬂfh ﬁust be dirccted tovards
plasticity and the formation of an operati§e intelligence rather than
the imposition of an extcrnally-imposed routine. Not surprisingly,

after vhat we have seen in the past, he declared the teacher to be

the fulerum of change for the future. Clarke inferred strongly that

1 nQuebee may well prove to be o microcosm of the world problem in
its racial-religious form ...." Ibid., p. 11. This opinion is of
interest in these days of "separatism".

Tbid., p. 12.

3 "Upon his shoulders the main burden of the future must fall, and
the public concecption of his place and function in the comrmnity must
change correspondingly .... Iducationally, the essence of it will
consist in transfer of the central rcsponsibility for producing the
educational result from the system to the teacher. The teacher will
be less a functionary working a machine, and more a professional man
solving his own professional problems in the light of his own trained
judgment ...." Ibid., p. 13.
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Quebee had all of the essentials for an excellent educational system
: 1l
with the single exceptlion of vision.

Yhile one may have doubts about the tact and discretion of the
new arrival, one camnot help admiring his courage and conwiction-z
By calling for the institution to preside over its own dissoluticn,
he declared a gentlemanly war on the establishment. Parkinson's Law,
while not then formulated, was operative. To make haste more slowly

might have been politically wiser. To a man of the character of Pro-

fessor Clarke, however, such hesitations may have appeared picayune.

1 o1 nave impressions of spacious and well-appointed school-buildings
.+« of sturdy active children providing excellent social material; of
keen teachers who could achieve more than the system seems to permit;
and generally of a powerful force of diseipline shaping into a citizen
pattern the widely diversified material that comes within its scope.
All this is good and full of promise. But without vision it may 2ll
cone to nought, and even, in some respects, to something worse than
nought. To achieve vision one must clamber a little way up the heipghts,
and for vision to be effective it must take shape in the teacher ...

I anm convinced that the demands of the irmediate future, in Quebec as
elsewhere, are such as to call for fundamental changes in the policy
thatgwas sufficient for the simpler conditions of another age." Ibid.,
ps 14,

2 The writer suspects that there is some factor in the situation which
is unknown to him. Professor Clarke, heretofore, has been noted for
his diplomatic social relations. To start off at a charge seems un-
like hin.,



92

If Professor Clarke had felt like an explorer on unfamiliar
ground a few months before, it did not take him long to be sure of his
bearings. Two months later, in June of 1930, he returned to the charge

in his most ambitious article in The Teachers! Mapazine; he not only

analyzed the weaknesses of the system further but proposed specific
and far-reaching remedies,l He lald down, lrmmediately, that a clear
distinction had to be drawn between education and administration: ad-
ministratively, the situation in Quebec was unique; educationally, it
was not and Quebec, if she would but listen and learn, could profit
from the experience of others.2 To supply vision, the lack of which
he had noted so quickly, he recommended an impartial survey, "a
careful domestic stocke-taking™ which would define the problems in re-
gard to primary and secondary education, the position of the teacher

vis-3-vis the prescribed curriculum, the education of the below- and

Considering all of the exigencies of writing and publishing, this
is a very short interval. Perhaps there had been some sharp criticisnm
of his opinions which made a quick definitive reply imperative.

2 . +ss in the educational 1life of Protestant Quebec as a whole, ad-
ministrative issues bulk so largely that the more vital issues of
education itself are in some danger of receiving inadequate consider-
ation .... DBut administration is not education. Once the administ-
rator has succeeded in establishing contact between pupil and teacher
the real work of education can begin.™ F. Clarke, "Notes on Education
in the Province of Quebec", The Teachers'! Magazine, Montreal, Vol.
XIII, No. 52, p. 25.
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above~-average pupils, medical and physical care of pupils, and the
qualifications of educational inspectors. He requested full approval
of the duly constituted authorities of Quebec and offered the resour-
ces of the Department of Education at MeGill for the pnrpose.1 Pend-
ing this survey, he suggested that the work of improvement begin im-
rmediately in threc main areas: 1. the de-mechanization of the school

work; 2. the diversifying of courses in the secondary schools; 3.

the selection and training of pupils for higher education.

Under the heading of de-mechanization, he included the freeing
2
of the teacher from deadening routine and bondage to regulations ,

the relaxation of the rigld grades system in favour of individual

3
pupil progress , and all at the earllest possible

1 Thig suggestion, according to Dr. John Hughes, bore fruit in the
shape of the Hepburn Survey of Education some time after Clarke had
left Canada.

2w England, the "system" ... is what the teacher makes it. In
Quebec, the teacher is what the system makes him. Here, the teacher
counts for too little; he is not a professional man solving his
technical problems in the light of his ovm free trained judgment,
but is rather a standardized part of a standardized machine, doing
what the machine required of him and thought of as capable of belng
shifted from point to point in the machine, while still discharging
much the same function." Ibid., p. 26.

3 ®For the conception of a set routine of absorbing curriculum for-
rulae in measured stages(or grades), there has to be substituted the
conception of an ordered growth in individual power, under the guide
ance of a skilled controller of pupil activities." Ibid., p. 26.

It is interesting to note that a scheme to promote this fluidity is
coming into operation in September of 1963 at Roscmere High School,
near Montreal.
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1l
moment. While the irplementation of these reforms might appear for-

midable or even insoluble, they could all be worked out in practice
2
in a Demonstration School and applied to the whole.

1 "It 15 in the early stages of education especially, that free and
plastic methods are so essential, and it is the intelligent children
who suffer most from the imposition of a mechanical routine., Their
lives soon develop & most unhealthy dualism, their genuine personal
interests and vital energies going one way, vhile formal schcol
activities go another. School and its concerns quite early become
suspect; the child conforms because he finds it wise to do so, but
school activities are not the means by which he satisfies his real
interests. His full abilities are never brought to bear in school.
Under such conditions, he acquires very early the trick of offering
the minimum to satisfy the teacher and with it a whole crop of habits
of intellectual indolence end perfunctoriness which are usually quite
contrary to his real nature. So a school that might have been a
fruitful nmedium for fostering the germs of culture becomes an effect-
ive means of immunizing him against it. The result is seen in later
years; in the intellectual listlessness that sees all systematic
mental effort as a task; in a "learning" process that conslsts of a
memorizing of text-books and notes; in the failure of a "carry-over”
of studies into life ...; in a Philistinism that considers mental
and spiritual culture as something effeminate and not consonant with
the dignity of a virile he-man; and in a civil war of the soul
between tasks and diversions that makes obvious haveoc of the life
both of the individual and of the community." Ibid., p. 27.

2 1t may be apropos to mention here that Professor Clarke never did
get his Demonstration School. Perhaps the closest he came to it in
Canada was at the Baron Byng High School in Montreal. Dr. John
Astbury, the Principal at that time, has recalled: * ... I think it
is true to say that Baron Byng made some considerable appeal to him.
VWe were fortunate in that we had in the school a number of people who
had this crecative urge and initiative that he so much approved of ...
if people had experiments they wanted to try, they tried them. If
they didn't work ocut ... we had discovered something. Professor
Clarke used to come up to our school and make himself very much at
home. He sald to re on one occasion that he felt it was more like
being in Ingland because the school had its own character ...."

From a tape-recorded interview, now in the author's possession, with
Dr. John S. Astbury.
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Once corrective measures against the deadening effect of os-
sification had been put into operation, the whole concept of Second-
ary Education could be exomined. It should be thought of as a type
of education rather than as a mere continuation of the Primary School.
Diversification and enlargement of the present curriculum was im-
perative. To continue to impose the traditional university require-
ments on all alike was only to intensify those evils of unreality and
warfare of soul already referred to. If all were to be given a
secondary school training, then the range of offerings should be as
wide as the range of applicents. Care must be taken that added courses
were not haphazard or of the "department store®" type or "soft options'.
Even the poorer student had need for intellectual discipline. He pro-
posed the founding of Junior Technical Schools to take certain pupils
for threce or four years up to the age of sixteen; workshop practice
would form a major part of their curriculum. Though many of the or-
dinary subjects, sueh as English, History, Science and Mathematies
were to continue to be tauvght, their interpretation was to be more
utilitarian and focused directly on the needs of the manual worker.

In an echo of his South African acchievements, he suggested that these
schools draw on the resources of industry and cormerce to a2 much
greater extent., Part-time schools might be considered later to cater
to the needs of juvenile labour. He also foresaw the need of a

further stapge of adult education.
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Professor Clarke was an increasingly strong believer in the need
for special training to develep the intellectral cream of the nation.
If 1t vas vital to remodel education for the good of the majority of
the population, it was crucial to select the proper candidates for the

future leaders of the nation. A cult of excellence, an intellectual

aristocracy, must be created if the nation were to survive and flourish.

This selection was to be made not later than twelve years of ages those

chosen were to be grouped into small classes of not more than twenty
persons in the better schools where specialized instruction would be
avallable. A particularly interesting suggestion concerned the ade
dition of a fifth yearz to the secondary school system to be open to
all who could benefit from it. All but those who were destined by
nature to be tradesmen were eligible. The slightly-above-average
student could add a sharper edge to his mind. To the exccptional one

who might reach the Matriculation standard teoo young to profit from

University life, it should prove a godsend. Membership in such a class

would be regarded as an extra opportunity to be ecarned by superior

ability and merit, and not a right. The formal teaching would be

1 "No misreading of the principle of Democratic Equality should be
allowed to obscure the clear urgency of the need.® Ibid., p. 28.

2 Not to be confused with the "twelfth year" of the present day.

3 "he main purpose of such a class would be the consolidation of
intellectual powers, self-discovery and the encouragement of the free
student spirit, rather than to extend the High School course by one
year uniform in quality with those preceding." Ibid., p. 29.

1
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reduced to the minirmm, free work assignments would be the major aim.
Pupils would be offered the opportunity to delve into their favourite
studies or to break new ground by taking on new subjeccts. The Univer-
sity would thus be assured of a supply of undergraduates equipped to
take full advantage of their facilities as soon as they were enrolled
and capable of qualifying for advanced work in due time. OSuch a class
would also have a beneficial effect downwards as its influence seeped
to the elementary school.l Professor Clarke could see no good reason
why such classes should not be instituted at once. The puplls were
théré; given encouragement, the teachers would elso emerge. Back on
his favourite topie, the care and training of teachers, he delivered
himself of some of his biggest salvos: "To the new-comer, few things
are more striking in Quebec education than the well-nigh unznimcus re-
fusal of capable young men at the Unifersity to consider for a moment

2
the choice of teaching as a lifec-carcer”™. Financial recascons might

1 Pprofessor Clarke denied by inference that this was "undemocratic®
but it was not until later that he put the thought into words:

"The real problem of Equality is to interpret the idea in terms of an
organic society. That is, a soclety which is something more than the
collection of pushful and enterprising units that was possible in
America in those 19th Century days of expansion and optimlsm. It 1s
a society like that of Plato, a system of harmonized functions to
which all the individuals are related in some way or other. Certain
of these functions, llke Government, stand higher in the scale of
value than certain others, like garbage disposal. The principle of
Fquality is fulfilled and not violated if each individual functions
where he is best fitted, and has the rights and "privileges® btelong-
ing to his function.® F. Clarke, "Saving Democracy", The Teachers'
‘Magazine, Montreal, Vol. XV, lo. 656, p. 8.

2 F. Clarke, "Notes on Education in the Province of Quebec", The
Teachers' Mapgazine, Montreal, Vol. XIII, No. 52, p. 29.
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be cited in defence of such a stend but he felt that the real reasons
1
went much deeper and that they were largely scelal. That the cdue-

aticnal systenm could rot replace its own staff from its own products
was the most demning commentary that he could make:

«+» Yet there must be many young men who are not
in themselves deaf to the call of a high vocation,
who do not seek riches and fortune, and who would
go into teaching with enthusiasm as a form of
soclial service 1f they felt they could do so as
free men, preserving their right to use their
trained powers to the full. Vhat 1s needed, there-
fore, 1s not a new race of teachers but a much
changed concept in the public mind of the teacher's
function, along with readiness to accord the status,
the emolurents, and the freedonm that 1s consonant
with such a function.

1 w ... a2 wn who conterplates entering it may have to face, I 2m
told, the prospect of finding himself cut off from University friends
and associates who have entered other professions .... I suspect very
strongly that a powerful ... [reason] ... would be found in the glaring
contrast between the degree of professional liberty(and therefore of
dignity and self-respect) that is possible in teaching as compared
with other professions ...." Ibid., p. 30.

2 Attenticn is drawn to the word "public® in this quotation. Pro-
fessor Clarke did not lay all the blame on the education authorities.
More than cnce, he remarked that they would go faster and farther if
a bourgeeis public did not hobble them. " ... Reflection of this
bourgeols idcology in structure and spirit of Canadian education is
plain enough. It is seen in the crowds who threng High School and
University led by no real desire for education as such but by the
lure of the "success®, soelal, economic, or what not; in the excess-
ive values attached to labels, graduation diplomas, degrees, and so
forth; in the working of a Grade system which, to use a Baconlan
phrase, "levels men's wits" by insisting upon an equal progression
lest some should too easily get ahead; and by a certain unavowed dis-
like of real excellence, and unwillingness to go all out to encourage
it, lest one should strengthen too much an already dangerous com-
petitor in the "success" race." F. Clarke, "The Prospect in Canadian
Education", McGill News, Spring 1935, Vol. 16, No. 1.
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A few months later, in December, 1930, Professor Clarke re-
turned to the pursuit. The basis of his criticism was now the cus-
tom of allowing the budding teacher to take his "training" as a part
of his degree work; as an extra, it received cavalier treatment.l He
demanded a whole year for this professional training. This was de-
sirable from the viewpoint not only of more time and maturity but
also because of the need to achieve a satisfactory "teaching attitude®.
The student-becoming-teacher has to learn to see his subjects from
an angle other than the one to which he has becone accustomed.2 The
following year, he won what might be called his first victory. 4
notice appeared in The Teachers! Mapazine informing all that "the
Protestant Committee of the Council of Education at its last meeting
gave approval to a new scheme submitted by McGill University for the
training of the High School Teacher".3 Beginning tentatively in the
‘1932-33 session, the prospective teacher's undergraduate years would

be free of "training"(with the exception of Course I in Education and

1 e degree claims the main dishes and the training must pick up
what crumbs it can." F. Clarke, "A Graduate Year of Training for High
School Teachers", The Teachers' Magazine, Vol. XIV, No. 61, p. 34.

2 o approach the work of teaching with an unadjusted Pexamince"
mind is to invite futility, woodenness and the perpetuation of a de-
vitalizing formulism ... re-training ... is a process that takes time,
and calls for rmuch meditation and demonstration in the light of actual
school conditions, for a good deal of fresh study of the subjects them-
selves, and for much quiet simmering in the scholastic pot. For a
whole year, there should be a constant play of interpretation back and
forth between college lecture-roon and school class-room, so that what
were once "subjects" now become, without ceasing to be subjects, real
professional technique «..." Ibid., p. 34.

3 Ibid.' pQ 3"".
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some work in Psychology) for his greatcr advantage in gainipg an
education; concentrated systematic training would be resexrved for the
final graduate year. There would also be the provisicn for use of
more adequate professional equipment. To facilitate and encourage
the attainment of such objectives, the degree of M. A. in Education

was established and four scholarships of $500. each were offered.

MeGill had shown the way aﬁd. ;pparently. Professor Clarke felt
that he had gone as far as he could go; It now remained for others
to accept the challenge. After this first volley of articles, it
was almost three years(April, 1933) before his next appearance in The
- Teachers' Magazine in response to a request from the editor.l In it,
ﬂe no longer addressed himself directly to the situation in Quebec
aﬁout which he had been so concerned. In "Saving Democracy”, he was
interested in a much more important topic, the alleged failure of
Democracy. At this time, Canada was wallowing in the depth of the de-
pression and Germany was on the point of committing herself to the
guidance of Adolf Hitler. Unequivocally, Professor Clarke declared:

.»s I am prepared to maintain that democracy has
not failed. Vthat has failled is an ill-concelved
technique of applying the democratic idea. Few
things are more striking to an observer of the
North American mind than the inveterate and dis-
astrous trick of confusing a Principle with some
particular Technique of applying it. North Amer-
ican experience has produced a mind that is
strongly extrovert, disposed to think of welfare
and achievement in terms of external mechanisms
and of remedies in terms of "reconstructing® the
machine.

1 F. Clarke, "Saving Democracy", The Teachers'! Magagine, Montreal,
VOla XV, NO. 66. po 80
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Though not on the subject of education, he struck many a shrewd blow
for it. As in the "Mouse Trap Scene" in Hamlet, one is tempted to

read this article on two levels.

When his next article was published in this magazine in Feb-
ruary, 1935, Fred Clarke was no longer a member of MeGill University
nor of the Quebec educational system. For this reason, his "Retro-
spect™ is of particular interest. A smaller man might have taken
this perfeet opportunity to vent hls spite. As always, his valedic-
tory was polite and unassuming, though clear enough. In a significant
fashion; he addressed all of his remarks to the teachers of Que'bec.1
After warning them pointedly to avoid the myopia which results from
insularity and recommending that they look to the Department of Educ-
ation of McGill for leadership, he advised them to

.+« seek always the path of unity and cooperation

«eo [to] use to the full the freedom and the re-

sources that already exist ..., The demand for

further freedom will come with irrestible force

when we have made full use of the freedom we
h&ve [N N ]

1 His only recommendations for Quebec were that " ... the Protestant
Committee should be smaller and its personnel be made subject to
change at stated intervals; that regulations might well be reduced in
number and complexity, and the Island of Montreal should certainly be
one unit for the purpose of Protestant Education." A measure similar
to the first of these was recommended by The Royal Commission of In-
quiry on Education of 1963. Fred Clarke, "Retrospect®, The Teachers'
Magazine, Montreal, Fecbruary, 1935, Vol. XVII, p. 7. ;

2 Ibid., p. 8.
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Professor Clarke's Conflicts with his Canadian Colleagues
The very restraint of "Retrospect" underlined the implication

that there was a lack of rapport between Professor‘C1arke and certain
of his Canadian contemporaries in regard to education. Little that

is definite can be ascertained so long after. To delve too deeply
would serve no useful purpose. The ecircumstances are mentioned here
sirply because such friction was an intimate part of Professor Clarke's
career while he was at MeGilll University and may have contributed to
his breakdown and, therefore, is worthy of passing attention. With
the Protestant School Board of Greater Montreal he ﬁas, apparently, on
good terms.l Within the University, while some friction did develop,
it was not a particularly serioué matter, and thg rajority of his col-

leagues remember him with affection and respect. That there was a

1 professor John Hughes has said: " ... I remember that David Cameron
Logan, who was then Superintendent of Education for the Protestant
School Board, had the very highest regard for him and pald the most
deferential attention to any suggestion he made. They were firm
friends and each won the other's confidence ...." From a tape-recorded
interview now in the author's possession{No. 48).

2 One confrere recalls that some friction arose over the question of
a new degree, the B, Sc.t " ... Regretfully, Prof. Clarke refused to
consider any degree but the B, A. as constituted. In consequence, no
B. Se. graduates appeared later as teachers ... science teachers had
to be obtained from outside Quebec or from Bishop's University ...."
This friction with "science" colleagues extended to two other pro-
feagors. All prefer not to be identified here. Other oplnions will
be found quoted on page 120 of this thesis.

¥With the Principal, Sir Arthur Currie, Professor Clarke was on the
best of terms:t " ,.. on Sir Arthur's own frank confession, he had only
the slightest academic claims to such an office as a university prin-
cipalship; on the other hand, he had great human qualities and great
powers of evaluating men and getting the best out of men, of winning
their confidence, of Judging their strengths and weaknesses, and to
such a man, Fred Clarke appealed greatly. They both respected one
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lack of warmth between the McGill Department of Education and the Mac-
donald School for Teachers and, through it, the Department of Education
of the Province of Quebece, cannot be denied. Generally, interested '
observers conclude that it was cccasioned mainly by the great differ-
ences between the two personalities and educational phllosophies of
those concerned:

I think it is true to say that the two men had
different conceptions of how education in general
and teacher-education in particular should be car-
ried on. I think it would be true to say that Dr.
Sinclair Laird was in close touch with the Provin-
clal system of education and that he would feel
that it was the duty of those engaged in the pre-
paration of teackers to work in the most intimate
association with the cfficial bturecaucrecy in Que-
bec City. Clarke took the other view, that the
University had its own separate, distinct and in-
dependent contribution to make, not only to gen-
eral education on all levels--grade school, high
school, college, university--but also in the pre-
paration and education of teachers .... He felt
that the University could make its best contrib-
ution if it were absolutely unfettered by eny ob-
ligations of a financial kind to the Provincial
Gevernment. He was very nerveus of this and was
always cautioning his friends_and colleagues of
that particular danger ...."

another enormously and Sir Arthur leaned heavily on Fred Clarke to
make up his oun weakness in academle training. I wouldn't be sur-
prised to hear that Professor Clarke supplied Sir Arthur Currle with
ruch of the material of his public utterances ... this enabled Fred
Clarke to exercise a dual influence in the five short years he was
here ... in his own right and ... indirectly and confidentially,
through the Prinecipal ...." John.Hughes, ope cite

‘The speaker prefers to remain unidentified; the writer can vouch
for his sagacity and integrity. ~
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Since Macdonald School for Teachers had the final word on the evalu-
ation of the student-teachers,‘there was no way to avoid this conflict
between two men who were probably equally sincere and dedicated. A
high official in the Provineial Department of Education at the time

has stated that his main disagreement with Clarke was on the basis of
philosophy, particularly the latter's advocacy of the "ll-plus” system.l
Another fellow-member of the Protestant Committee holds the opinicn
that the group was indisposed to consider new ildeas and, to them,

Clarke appeared to be a radical t.hinker.2 If so, it was unfortunate;
had his ideas been accepted, Quebec might have claimed the honour of

being 2 leader in educational thought.

1 "He was a decided advocate of the "1-plus® system in Fngland, With
this view I disagreed strongly as I thought it wrong to tag boys and
girls at so early an age and condition their lives on the basis of
that examination. We did not talk rmuch sbout it but we each held our
own view." From a questionnaire returned by Dr. W.P. Percival, for-
mer Director of Protestant Education of the Province of Quebec(No. 84).

2 m ., I think that the members of the Protestant Committee at that
time were not able to recognize this basic conservatism and made the
going rather difficult for Sir Fred in this new situatlion because of
their opposition to the radical approaches which they could see.”™ A
request for clarification elicited the following response: "Towards
the end of the thirties, there was the Hepburn Survey of Quebec Pro-
~ testant Education. Briefs were submitted, a careful study made and
most schools in the Province were visited. VWhen the Hepburn Report
was submitted to the Protestant Committee, it was ignored and another
report drawn up by the sccretary was adopted. These instances il-
lustrate the attitude of the Protestant Comrittee of the thirties.
Perhaps you can imagine the response of a man of Fred Clarke's quality
to this sort of thing; first, amazement that this was possible, then
complete lack of faith in Protestant authorities' abilities to set
things right and resentment at their confidence that they knew all the
answers. At no time were they ready to sit at the feet of this very
wise and experienced educatiorist.®  From personal correspondence
with Mr. Orrin B, Rexford, M. A., former Teachers' Representative on
the Protestant Committee(No. S4).
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1
The Personality of Professor Clarke

The McGill phase of Professor Clarke's carcer is also very
interesting since it is here that we get our clearest and deepest
impression of the many-faceted personality of the mature man and
educator. Now past the half-century mark, he was, by most reports,
an impressive person, not by reason of bulk but through an air of
kindly authority. Though not tall--five feet, nine inches is the
consensus-~he gave the impression of being much more commanding
than he really was; the erectness of his bearing added to this ef-
fect. His body was inclined to be stocky without being heavy and
his trunk and shoulders were noticeably well-developed and solid.
The twinkling large brown eyes, laughter-wrinkled at the corners
and set deep into the freshly-complexioned face, are almost in-
variebly the first recollections of all who knew him. Beneath the

bushy, sandy-reddish eye-brows, they looked at one directly and

1 TIn an effort to be as objective and "secientific" as possible on
this highly-subjective topic, the writer prepared a list of almost
one hundred deseriptive adjectives which might be applied to anyone
in his position(see Appendix D, page 3). There was a high standard
of agreement among those who used it; not cne, for example, omitted
to indicate his modesty. The concurrence was very impressive on
such words as cheerful, democratic, generous, genial, human, hum-
orous, lovable, mature, open-minded, philosophical, scholarly,
stimulating, sympathetic, unaffected. Others, such as ambitlous,
boring, didactic, dogmatic, egotistic and the like, received not a
single vote. The following description is built up from many such
responses.
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1l
kindly but challengingly, sometimes piercingly. As time thinned

the reddish hair which fringed his rather massive head, the dome
became more impressive. The nose was well-shaped, rather large but
not out of proportion. The lips were held firmly, even tightly, the
upper one being thin and the lower one fuller and slightly protrud-
ing. The shadow of the smile which lurked around the corners of the
mouth relieved it of the suggestion of severity. Almost a part of
the mouth was the famous Clarke pipe which competes with the twinke-
ling eyes for first mention. The Jaw was prominent(even jutting,
according to some) and clean~-cut; the chin was firm and slightly
cleft. The quickness of his movements was noticeable and he seemed
to radiate energy. ¥The gestures of his hands were eloquent and
complimented the eloquence of his tongue ....“2 This suggestion of
ruddy health is left behind in all minds even though Professor Clarke
suffered a serious nervous breakdown during one Winter session.
Everyone agrees that there was nothing of the "stuffed-shirt" about
Fred Clarke., Hls manner, though invariably considerat93 and con-
trolled was inclined to be somewhat breezy. He was never sartorially
remarkable, inclining to the casual and informal. He dressed as one

to whom it was a matter of little importance.

1 wone would not fear the man but one might well fear the truth he
portrayed ...." From the Questionnaire returned by Mr. R. C. Saun-
ders, Assistant Personnel Director, Protestant School Board of
Greater Montreal(No. G8).

2 Tpig.

3 It seems remarkable to the writer that not a person has indicated
any form of rudeness or impatience; he must have been under great
pressure, at times.
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Professor Clarke as Seen by his Students

The subject of this essay has been quoted as saying that a
teacher may fool his inspector, his principal, and, even, his col-
leagues, but not his pupils for very long. He would not object to
being judged by his ovn. As is so often the case, the true man was
revealed by the stimilation of the classroom where studied mannerisms
are soon forgotten.l His enthusiasm was contaglous and it is general-
ly agreed that practically no one was ever bored during a Clarke
lecture. There is good reason for feeling that this is where he. felt
most at home; administration he did as a necessary evil, but teaching
was his first and last love. There are those who suggest that he had
a definite gift, even a genius, for teaching. His stylez was individ-
ual and it did not entail standing still for any length of time. In-
stead, hands in pockets and pipe in mouth, he ranged the length of
the classroom and among the students. Each student had the impression
that Clarke was speaking to him. His voice was not remarkable but
mellow, rich, pleasant and, when it was not muffled by the puffs and
gurgles of his pipe, clear. He seldom laughed aloud but chuckled of-

ten. His lectures were apparently organized in advance but he did

1 For the flavour of his speech, see Appendix "E", p. 222.

2 ® ., Clarke did not want ... teachers trained to perform accord-
ing to rules and methods .... Each teacher must develop his own
fstyle®--his word ...." Clarke put this idea into these words many
years later. From a personal letter to the suthor from Mr. L. J.
?ryor. ?uperintendent of Teacher Education, Melbourne, Australia

No. 91 .
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not feel obligated to follow his plan slavishly, often yielding to the
inspiration of the mement as he warmed up.l Questions could be asked
at any time.2 He used exampleé and metaphors frequently and drove
home his points with rather homely little jokes. Often, cryptié re-
marks were thrown off as though to persuade his hearers to do sone
personal reading in the books he had suggested at the beginning of the
term.3 Poetry cane to his lips spontaneously;# today, some of his
students can still repeat his more familiar lines, although, on the
whole, he played no favourites. That he would have made an excellent

Professor of Inglish all agree. Repeated references were made during

the course of his lectures to the better-known of the educational

1 Mr. R. C. Saunders was most impressed " ... by his ability to get
to the heart of a situation ... his outstanding capacity to express
the most intangible thoughts in a short phrase ... every lecture was
a crystallization of years of study, toill and worthwhile experience
«see® From a Questionnaire in the possession of the author(No. 98).

2 * ... Iwould say he struck sparks ... there was a good deal of
discussion ... there was something uniquely Clarke in his lectures
«ese From a tape-recorded interview with Reverend J. W. Kerr,
Ste. Anne de Bellevue, P.Q.(No. 52).

3o during my stay at MeGill, the book we studied in detall was
Dewey's Democracy and Education ... we spent the whole session dis-

cussing this book and its implications. He was an inspliring teacher
ee.a" Personal letter from Professor J. G. Lang, now at the Univer-
sity of Bristol(lo. %).

b Mr. Roy Ewing once heard Professor Clarke introduce W. B. Yeats
at the People's Forum in Montreal; he testified that Clarke was com-
petent to assess even such a guest's quality(No. 31)., Though Clarke
did not lay claim to any poetic gift, he considered it the highest
form of the expression of Truth. Prof. A. J. D. Porteous(No. 88)
recalls reading some of his poetry while both were at McGill. On at
least one occasion, he took refuge in it to express his deep grief
?t the ?eath of a niece. From an interview with Mrs. H. A. Painter
- {No, 81).
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philoscphers, such as Plato, Rousseau, Dewey and hhitehead, but not

in the sense of one who hopes to gain credit by reflection. Rather,
they were the Eeginning-points around which he could weave his own
tapestry of thought. He recognized their limitations as well as their
virtues. Many remark on the fact that he gave the impression of
actually thinking while he spoke and that they were witnessing the
birth of new realizations of familiar concepts. Occasicnally, he spoke
from his notes and, very seldom, he dictated. Generally, the making
of verbatim or copious notes was expressly discouraged.2 A few did
find him too intellectual for fhéir tastes. Over and over, he drove
home salient facts. Humoﬁr leavened every thought, a broad, amusing,
easily-understood, universal humour which pointed the lesson without
distracting the mind; it might almost be said that Professor Clarke
used humour as a teaching device. If so, it was a most efficient tool;

decades later, some of his allusions are still remembered and told with

amusement. A few of his expressions became

1 w ... He was an admirer of St. Augustine's "Confessions” and ad-
vised us all to read [it] ... if only to show us that righteousness
was not the decorous cbservance of a conventional code ...." Kerr,
Rev. Js W.Q OE!- cit.

2 I found 4t would be much more profitable to put down my pen and
just think ...." summed up one ex-student, Mr. G. Potter(No. 89).

"Actually, once you could grasp the central principle of his think-
ing, he was an extremely easy person to follow ...." Kerr, op. cit.

3 "In demonstrating the contrasting reactions of different types of
humans to the same stimulus, he chose to consider a barbarian and a
civilized person being introduced into the Redpath Library. The first
impulse of the barbarian would be to seek for something to eat and

that of the latter, to find an interesting book. The situvation got

out of hand when the clvilized person beceame his friend, Stevie Leacock;
bis impulse would be to look for something to drink!® Potter, G.,

op. cit.
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stock—phrases.1 Homely advice was giﬁcn often.2 He was noted for his
"humanness™ and sense of fairness.3 This understanding and considef-
ation was also demonstrated in his official visits to the classrooms
of probaticnary teachers. They were not drcaded occasions which gave
rise to what he called "rigor inspectoris®. His custom was to enter
the classroom and sit at the back of the room; there would be no ob-
vious note-taking or open assessing; yet his rémarks at the end of the
session left no doubt that he Wés fully conversant with what had gone
on and with what the student was trying to achieve. Occasionally, in
his own inimitable manner, he would demonstrate how a point might have
been made more effectively. In his "Methods® courses, he was the same

unassuming, quietly-Jjolly man who preferred to show how one taught

rather than to preach about it. In line with his professed beliefs,

1 wre you can't laugh at Punch, there's something wrong, but not with
Punch." "Be a sharp-pointed B. A, Don't be like the boy who, as he
received his diploma, was heard to mutter, 'Thank God, I'm educated.'®
From a perscnal letter to the author from Miss Bernice C. Underhill,
R, N., Montreal General Hospital.

2 "Learn from everyone, even the truck-driver." "You often hear
people say, 'You can't believe half you hear.' I'll go further than
that, you don't know ninety per cent of a person's story, background,
problems, etc., therefore you cannot Jjudge." ®So many people say,

'T can't see what Jill secs in Jack or what Jack sees in Jill.' Tou
are not supposed to, otherwise, as the Indlan said, 'Everyone would
want my squaw.'™ JIbid.

3 "He was a very fair man, a fair man as a marker in exams, a fair
man in marking term papers, although he demanded a fairly high
standard of literary expression.” Kerr, J. W., op. cit.
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he put little emphasis on the instill&tien of techniques. HNeedless to

say, bhis students have both respect and great affection for thelir for-
1

mer teacher. Some look back on him as one of the most formative in-

fluences in their lives.

Fred Clarke as_seen by his Friends

Fred Clarke was not that unlucky type of man who is at ease only
with his inferiors; he had a talent for winning the complete loyalty
and love of those he chose to be his friends, and there were many of
them in all walks of 1ife. He liked people without being gregaribns.z
His rcgard was won by the individual concerned rather than by his
status in society,3 One feels that the secret of his universal appeal
was his sincerely honest interest in and liking for his fellow-man and
his intuitive understanding ofvhumanity. To him, every man was import-

ant bececause he was a human soul and his attitude conveyed that belief.

1 "It is a rare priiilege to meet a man who is a man, fearless,
courageous, gentle, lofty in thought, humble in manner, faithful
to his ideals and to his God." Saunders, R. C., op. cit.(llo. 98).

With Hendel, Leacock and others, he was "™ ,.. among the great
men who make university experience worthwhile." Rexford, 0. B.,
op. cit.(No. 94).

"He gave me a greater sense of vocation than any other man ever
gave me and I have never ceased to be grateful that I had the op-
portunity to be under him." Astbury, J. S., op. cit.(No. 5).

2 He never, so far as this writer is aware, Joined any lodge or
fraternal organization.

3 "He was a man who was utterly sincere and direct ... he detested
what he called 'hollow pretensions and over-valusticn of mere labels
and showy facades' ..." Astbury, J. S., op. cit.(No. 5)., For example,
though he had two honorary Doctorates, he never referred to himself by
that title; all of his articles were signed quite simply "F. Clarke®
or, at most, "Fred Clarke".
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He was not 21l things to all men but one thinz to 2ll men. He was

1l
modest to the point of humility. His demeancur, despite the nervous
tensions and the over-work which were part of his job, was always calm,

mature, quietly friendly. He was never, in any sense, a moody man.

He did not seek the lime-light nor, apparently, did he avoid it.
Yost felt that he was not personally ambitious. He, himself, said that
his rezl ambition was "to retire to a cottage at Boar's llead, near Ox-
ford“,2 to get to know Nature better. The occasionzl observer has
felt that he must have had his fair share of ambition or he would not
have progressed so far, but ncne has been sure enough to stress it.
Obviously, it was not allowed to dominate his life. But Fred Clarke
was net an inoffensive Mr. Cﬁips. The modest, dedicated, scmevhat

absent-minded Professor could rise up in his wrath vhen a value he

set store by was threatened.

1 »,,. He impressed so many people with his humility, but it wes a
humility in the strict sense of the word. It wasn't the Uriah Heep
type of humllity; it was a humllity in which he seemed to have ac-
cepted the world and its difficulties and himself with his own per-
sonal difficultles very cheerfully, indeed ...." Kerr, J., W., op.
E_i_&., (NO. 52).

2 Painter, Mrs. H. A., op. cit.(lo. BL).

3 .»+. At a convocation at the Diocesan Theological College, he was
present and the special speaker was a most typical example of the
North American "success" clergymen. He advised the students to read
books on salesmanship. Fred Clarke jumped up after his speech,

esked permission to speak, and tore him apart--literally tore him
apart ...." Kerr, J. W,, op. cit.(No, 52).
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He deliphted in congenial compeny and would eagerly recelve
it or scek it out, not in the manner of one vho makes friends to in-
fluence people but of one partaking in a natural pleasure. He was
easily stimulated by social discussion and, in turn, stimulated it.
He spoke casily and well, quietly, never didactically, making his
points in high good humour but without fﬁrcing any issue. He never
atterpted to dominate the room or the group but was‘always ready with
an apt witticism or a humorous allusion which arose from the circum-
stances and fitted the occasion. He employed the epigram with evident
enjoyment but never woundingly; sarcasm and irony, by and large, were
foreign to his thinking. He had a genuine, smiling. homely wisdom.
which appealed to the best in everyone.z There wefe those who felt

that his sense of humour was a little too Puckish and mischievous,

1 n1 pirst met Fred Clarke at McGill University in 1932 when I was

visiting America and Canada. I remember tramping through rather deep
snow feeling far from home. I remember so well being greeted by him.
The warmth of his personality scemed to make the coldness of the snow
disappear .... I have rarely felt so much at ease and at home so

%uicklg‘" Personal letter to the author from Sir William Alexander
No. 2).

2 WHe sucked his pipe and round its bowl and fragrance, he distilled
his wisdonn .... I call it wisdom because it was judicious, humorcus,
gentle and informed and backed by wide experience and it was offered
in the purely liberal spirit of live and let live .... He was a com-
fortable person. He believed in human beings too much to be soph-
isticated; he was too thoughtful to be dogmatic. Hls was not a cut-
ting mind. Rather, it overflowed and infused the atmosphere like a
benevolent emsnation. It could stimulate without irritating. He
wes a most lovable human being. I always felt better for being with
him., He adored children and they adored hin." Personal letter to
the author from Professor T. W. L. MacDermot of Bishop's University,
Lennoxville, P.Q.(No. 62).
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but these are a minority. He never dodged a good argument; vhile not
overly-aggressive, vhen thus engaged, he played to win. It pleased
him to have his ideas and opinions accepted. In those days, says one
regular hostess,l he was always "harping" on the dual culture of
Quebec. He found little agreemént at the time but present-day develop=-

ments have made several conclude that he really was, in the words of Dr.

Hughes, "a shrewd progncsticatdr of the likelihood of future events."

Those who knew him best regarded him as a man of complete in-
tegrity with a deeply religious sense. He was a man who took his
Christian beliefs so litefally. so completely seriously, that the aver-
age mind might find it difficult to follow. These Christian values
vere an integral part of his character, simplifying it, warming it,
moulding it, until his personality became almost child-like in its

From a personal interview with Mrs. A. McMurray, Montreal(No. 684).
Dr. Harold M. Nason, coincidentally, has also remarked on this point:
"He worked with Sir Arthur Currie at McGill day and night in an at-
terpt to assist in the cultural adaptation that was taking place
between the English and French philosophies. Sir Fred had a keen
sense of the values inherent in the English-French traditions." Per-
sonal letter to the author from Dr. H. M. Nason, Director, Element-
ary and Secondary Education, Nova Scotia(No. 76). Such insight
might be expected of one of his background. What is more difficult
to understand is the apparent fact that he never learned to speak
the second language of Canada. French newspapers were subscribed to,
it 45 said, but they were for the benefit of the girls. Painter, H.
A., oo, cit.(No. B1).
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universal appeal. Visitors to his home also knew Fred Clarke as a
good farmily man who enjoyed being a paren’c.z He did not see as much
‘of his fanily as he might have liked as he was endlessly busy. Ee had
a passion for writing and, when the desire was strong, he retired to
his study and was not to be disturbed.

1, In the opinion of the Reverend John W. Kerr, who has given the mate
ter considerable thought: ™ ... I think he was a man who was touched
with even a bit of mysticism ... he was an Anglican and .. 2 weekly
attendant at the eight o'clock celebration ... he was not the sort of
man who would simply be formally religious ... He would be called an
Anglo-Catholic, I would think ... he would hesitate to label himself
but the particular parish to which he attached himself in Montreal was
an Anglo-Catholic parish, St. John the Evangelist ... " Kerr, J. W,

op. cit. (No. 52).

Professor Clarke's successor at McGill has agreed: "... He was a
devout Christian ... He was the supreme optimlst, confident always,
even in the most sombre times ... He believed in the Doctrine of
Original Sin. He was no sentimental woolly-rinded emotionalist ...

He looked at the facts of life, stark as they were, and accepted them
as a realist ... and one of the facts of life is sin ... he believed
that all things worked together for those who loved the Lord ..., and
that is a basic determinant of his whole attitude towards life, to=-
wards humanity, towards education ...® Hughes, John, op. cit. (No. L3),

2 Mrs, Roy Ewing, a former student who visited his home, recalls that
the atmosphere was informal and affectionate. She remembers that " ...
they were great friends with onc another ... every time they [ the
girls] passed him, they patted him on the shoulder. Once, when he mise
placed some object, one of his daughters confided, 'Poor old Daddy,
he's always losing somethingi'" Tape-recorded interview with Mrs,
Roy Euing, Montreal (No. 32). : .

Professor Clarke may have been absent-minded in small things. He
once told this story about himself: "One evening I went home to '
change into evening dress because I was going to an official dinner,
I went up to my bedroom and started to take off my day clothes. I
must have been pondering fairly deeply about something or another
because the next thing I knew was that I was in pyjamas and nicely
curled up in bed!® Personal letter from Mr. J. Wickham-Murray of the
National Union of Teachers, England (No, 123). .
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Professor Clarke, while he was in Canada, was rcgarded as being
very "Ehglish",l though with none of the connotations of that cone
scious superiority of the too-British visitor to these shores.

Thougch he was 2 "Round Tabler®, he was alsc somewhat of an iconoclast
in regard to affeirs of the Ehpire.z He often referred to the in-
sularity of the British3 and he looked at colenialism with a rather
cold eye. Occasionally, he was caustic about the Americens in a good-
natured way, as when he referred to the products of thelr universities
as "plunt-nosed B. A,'s" or joked about thelr preoccupation with stat-
istics.u ®hile in Canada, he was most memorably "English" in his dis-
regard for the weather. He never lost his love for walking and seldom
used any other means of travel between his home and the University.

Iven in the dead of the Canadian winter, against the advice of every-

one, he strolled to the campus daily, making only one concession on

1 Interestingly enocugh, when he returned to England, he was considered
rather "colonial®.

2 «+. He was not an Imperialist, at a2ll, in fact, he predicted in
my hearing the fate or destiny of the British Empire. Now, this was
in the ecarly thirties, when thoughts like these were considered pretty
heretical in certain sections of Canada. Ee said that the British
people had come to the conclusion that the accumlation of Empire was
-useless; the phrase he used was, 'It doesn't feed the unemployed!, and
he thought in terms of the Cormonwealth 2s a few self-governing nations
wvithin a sort of federation ...." Kerr, J. W., op. cit.(Ko. 52).

3 Somewhat later, his favourite joke about it was the headline of the
Daily Mirror cf Lornden: ‘"Heavy fogs over the English Channel, the
Continent completcly isclated". Personal letter frem Mr. H. E.
Halliday(lio. 39).

% ®The Americens are crazy about statistics, they come to Canada car-
rying thelr statisties to impress us, they have so many, the stat-
istics are dropping all over the sidewalks; you can actually hear them
£all." Underhill, Bernice C., op. cit.(No. 115).
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the bitterest days; he wore what he called his "gangster cap® with its
pull-down flaps. Contemporaries report that he and his "bevy® were
femiliar sights on the foot-paths of Mount Royal. The whole family
150 enjoyed other outings, such as pienics, when botaniczl specimens
were collected. Although he appears tc have had no favoured hobby, he
vas fond of music;l though he did not perform, he insisted that all of
his girls toke lessons. Regularly, too, he visited his relatives, the
Painters, where he wovld sit comfortebly in the big arm-chair in the
living~-roonm for hours, listemning to the C. B. C. Sundey symphony con-
cert over the radio. It is surmised that his favourite composer was
Bach. Theugh he read widely,2 he did not often discuss books. There
1s some suggesticn in one of his essays that he actually controlled the
amount of his reading in the interests of having more time for thought..3
He had some knowledge and interest in paintings though he was not an

artist. He 1s sald to have had several good ones in his own home;

his preference, in Canada, at least, was towards the Group of

1 He was later to refer to the widesprezd interest in nusic as one of
the great hopes of "liberalizing" the educaticn of the people.

2 Tn Fssays in the Politics of Fdueation, for example, nmore than
tuwenty different writcers are quoted.

3 Professor F. M. Quance of the University of Saskatchewan was struck
by this facet of Fred Clarke: P®I sometimes think of life as con-
aisting of activity and reflection. For most, it consists of from 95%
to 99% activity. It takes a man with a certain special quality of
rdnd to increase substantially the proportion of one's life spent in
reflection. Sir Fred, as I remember him, was endowed with that qual-
ity of mind ...."(No. 92).
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Soven. e was interested in examples of craftsmanship and collected
homespuna and home-made chairs and, in this connectlon, along with his
friend, Col. Vilfred Bovey, he was a patron of the Canadian Handleraft
Guild. Several persons have suggestcd that he may have been keen on
golf but there is 1%ttle cvidence to substantiate an interest in

sports of any kind. The writer suspccts that Professor Clarke had

1ittle time for such activities. Iliis real hobby was probably pecple.

Professor Clarke as Seen by his Colleagues

To his colleagues, Fred Clarke often revealed a new dimension.
Mingled with their liking for him as a man was a genuine respect for
the professicnal, for his obvicus ability, his scholarship, and his
exceptional and admirable depth of experience. Scme comment on his

uillingness to work as a member of a tean as one of his greatest assets.

1 opr. H. M, Nason has suggested a refinement of this idecas Flls main
hobbies and intercsts, as I knew him, uwere the collection of paintings,
and items of literature and history from the various parts of the Come-
monwealth that indicated the time when cach part began to reflect in
its peintings, its history, and its literature, its own culture rather
than tho British culture. For example, he showed me a copy of the
first Christnas card that had on it a Canadian scene.® HNason, H. M.,
opn. cit.(No. 76).

2 Cnly one person has given concrete evidence of such an interests

? ... I met Sir Fred ... when he visited Saskatoon for a day. I recall
that he wanted to have a game of golf in the afterncon and that I
arronged ...." Quance, F. M., on. cit.(FNo. 92). Thepe 18 no rccord of
his ability at the game or that he cver belonged to a club. Cne in-
formant has suggested that he did occasionally visit golf clubs but
that the objcct was conversation with the golfers rather than to per-
fom hinself.
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As a committeeman, apparently, he possessed an unusual talent. His

quickvmind could extract the heart of what was being said and hold it
up for all to examine. He was most successful as a Chéirman; with his
flair for delegation, he succeeded in getting 211 the members of a com-
mittee to play a part. He was always understanding of the view-points
of others and ready to support a good cause, though tenacious of his
own opinions. In conclusion, a tribute from an old colleague 1is too
penetrating and well—phraéed té'omit: l

As a collecapgue at McGill his highest value, I think,
derived from his engrained habit of seeing education
whole., His background was classical and humanistie,
it is true, and he insisted strongly cn the import-
ance to anyone who wished to claim an educated mind,
of founding his views and work on the ideas and cul-
ture of the humane outlook. He was no scienti%t in
the technical sense, and perhaps--at that time<=~was
not sufficiently aware of the enormous influence that
seientific thought was having and was to have on the
fundamental ideas of thinking people. This, I think,
was a limitaticn. At the same time, I feel sure that
he would have been highly stimulated by the views as-
sociated with C. P, Snow and would have applied him-
self to Snow's analysis of "the two cultures® with
vigour .... The tendency to see education whole,
however, led him to be interested in whatever his

1 on ses I was most impressed with his skill in seeing meaning in what
could well be our fumbling attempts to express vhat we wanted to say.
In conferences and meetings, we would, time and again, have Sir Fred
extract from them the meaning atterpted, a2 meaning we could recognize
once he had drawn it out «..s" Rexford, O. B., op. cit.(No. 94%).

He impressed Mr. T. M. Dick, another contemporary, with ® ... his
desire to cooperate and not to impose his will on others, although
steadfast in his own views ...." From the questionnaire of Mr. T. M.
Dick, Montreal(No. 24). This talent was to receive more scope in
England.

See "conflicts", p. 102 of this thesis.
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colleagues were doing ... a small group of us--
men like T. C. Matthews ... Dr. Woodhead, Prof.
W. Waugh, and others--used to meet with some reg-
ularity over dinner at the Faculty Club, to dis-
cuss education in any guise it might take. For 2
part of the time we used 2 small volume by Clarke
... a5 a basis for discussion. Some of the theory
expounded was, in the view of some of us, too in-
tangible and involved, even woolly, and we had no
hesitation in saying sc .... But this did not faze
Clarke, He was more concerned with creating an at-
titude of mind than with concrete practical mecasures.
He enjoyed debate, and it was part of his value as
a colleague and teacher that he managed so success-
fully to provoke discussion. This is what he was
after .... I cannot assess Clarke's influence on
cducation as a whole, I can only say that he was al-
ways bent on releasing the powers, the imagination,
the intelligence, the ideals of those whom he taught.
It is an overworked word, but his gpproach to this
huge question was "statesmanlike",

1 fThe same observer has commented on Clarke's realism and practical-
ity in connection with the existing poor relationship between the
university and the school systems " ... He very soon discovered there
was a gap here which did no good to either. The failure of the univer-
sity instructor to keep in touch with the school instructor, often his
superior air towards the latter, and his somewhat pharisalcal tendency
to blame the weaknesses--in Inglish, mathematics, fundamental training
generally--of under-graduates on the schools; all this Clarke was
alive to and deplored. He believed that much could be done to close
the gap. University instructors should know their opposite numbers in
the schools, and vice versa. The university itself should remember
its responsibility for setting and maintaining standards; not only
high marks and scholarships, but curriculum requirements and teaching
methods which would mitigate the tyranny of the examination and the
stultifying concern with matriculation. He tackled this problem very
practically. I remember well how he worked to bring instructors from
school and university together, socially and in formal meetings, to
discuss their problems which Clarke insisted were common to both, and
I also remember how much this was appreciated by teachers in the
schools."” MacDermot, T. We L., op. cit.(No. 62§.

2 Probably Essays in the Politics of Education.

3 MacDermot, T. W. L., op. cit.(No. 62).
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Professor Clarke leaves McGill University
Though Professor Clarke did not know it until the 1934-35 ses~

sion had begun, circumstances had worked in such 2 way that he was
soon to be releazsed from his present environment to use his construct-
ive energies to greater effcct in another bigger thestre. The Car;
negie Corporation of New York had made a grant of $67,500 to the
University of london Institute of Education for the purpose of estab-
lishing an Oversea Division. 1t was stipulated that an educator of the
highest calibre, one with an established reputation in one of the
Dominions of the Cormonwealth, should head it. Professor Clarke, with
the background we already know, was the first and only choice. He ac-
cepted the offer with alacrity. An inter-regnum committee of three,
including Clarke, was entrusted with the responsibility of firding a
successor for the Macdonald Chair of Education. Professor John Hughes,
an educator whose courage in speaking out publically against the begin-
nings of "apartheid" during the recent Conference on Education in Cape
Townl had carncd Clarke's approval, agreed to replace the latter at
McGill. Professor Clarke now made 2 last tour of the Canadian univer-
sities(what he referred to as his "university-crawl"” in imitation of
the well-known fpub-crawl®) and prepared to leave. The Protestant

School Board of Greater Montreal requested that he address the

1 In the summer of 1934, Professor Clarke had accepted an invitation

to be one of the main speakers at the Conference of the New Education
Fellowship at Cape Town and Johannesburg. According to Professor
Hughes, who was also a speaker, Clarke was "lionized" and the people
flocked to his lectures. He was honoured by General Hertzog who ar-
ranged a garden party for him at the country club in Victoria. The
latter also proposed the visitor's health to which he replied in "a
delightful speech in perfect Afrikaans". Hughes, John, op. cit.(No. 48).
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Montreal public for the last time on education in Quebec. The oppor-
tunity to hit out, to cause embarrassment to his detractors was hcre,
but he refused to take it. One of his avdience recalls that Professor
Clarke vas non-committal on this occasion.l Althcugh he was impatient
to be gone, his new position of Ldviser to Oversea Students beckoning
him, he stayed behind for a full month with his successor to make
clear every phase of the work and, presumably, to suggest plans for the

advancement of education in the Province.

Probably Professor Clarke was contented enocugh to return to Eng-
land. There is little doubt that he liked the Canadian people; relat-
ive to his anticipations in 1929, however, what had happened in the

3 .

past five years had been in the nature of a defeat.

1 If the lecture was similar in content to the article, "The Prospect
in Canadian Education" which appeared in the McGill News about the same
time, he sald 1ittle that he had not said regularly for the past five
years. ,

I +»+ Curiously encugh, thcugh he had been for only five years in
Canada and almost twenty in South Africa ... it was of Canada that he
always spoke to me when we met in later years. Canada seemed to have
a special place in his heart ...." Hughes, John, opn. cit.(No. 48).

Clarke himself cnce wrotet "Cne of the chlef sources of joy in my
recent visit to Canada was the evidence on every side that I was being
received as a Canadian ... I realize more than ever how strong are my
affinities with the North American way ...." F. Clarke, letter to Dr.
Keppel of the Carnegie Corporation, October 29, 1939.

3 Dr. John Astbury, a good friend, has confessed that he " ... always
had a feeling that he, himself, when he was here had a bit of a sense
of frustration ... the complexity of the situation in Quebec and the
fact that there appeared to be so much inertia ... led him to feel
that it was scarcely worthwhile and I think that he was very happy to
go back to England ...." Astbury, J. S., op. cit.(No. 5).
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Ahead there lay great possibilities in his favourite field of
1 .
education. Once more something had "turned up®, as it had at the

Hartley, end at Cape Town, The road ahead would be far from smooth;
of the nine "active" years rcmaining to him, almost six would be over-
shadowed and racked by World War II. This war, however, was also to
be the great oéportunity; 1t was in this Ingland under stress that
publie acpeptance of his ideas would catch up with him. In & sense,
when he left McGill, he was keeping a rendezvous with history. It is
pleasant;.in this connection, to report that one of his last ex-
perlences at McGill was most agreeable. The students of his Education
T and Education IT made him a going-away present of a set of Dunhill
pipes. On January 24, 1935, he thanked them in a characﬁeristically
hurorous fashions |

Tt was a very pleasant surprise to me today to
receive through Bill Gentleman the very generous
parting gift from Dducation I and 2.

I appreciate the gift all the more because of
the cvidence it affords of a close and sympathetic
observation of ry more animal hsbits and cf a read-
iness to condone them. DMoreover, the gift is dur-
able, a constant reminder. One does not throw away
Dunhills! (How much more satisfactory than candies,
after all,)

My warn thanks to both classes with my regrets
that circumstances would not permit me to stay on
for the whole session as I would have wished. I
am not likely to forget the kindly treatment I have
always had from McGill students and I shall, as it
were, burn incensezin remembrance of them. My best
wishes to all ....

1 During his early years in Cansda, the vision of a central institute
of cducational training and rescarch on the British Commonwealth and
Empire had seized his imagination and he had written five articles on
the subject.

2 Tt is not the least tribute to him that Miss Bernice Underhill has
treasured a copy of this letter all these years(No. 115).



CHAPTER VI

UNIVERSITY OF LONDON INSTITUTE OF EDUCATION, 1935-1945

The Political Backeround of Furope in the 'I‘hirtiesl
The Britain of the midethirties to which Fred Clarke returned

was a country in great turmoil, economically, politically and spirite-
ually, Iike all other highly-industrialized nations, and worse than
most, England had been seriously hurt by the Great Depression. Un=
employment had mounted above the 2,000,000 mark and budget after budget
had revealed cavernous deficits. Unbelievably, even the Bank of Eng-
1and had been forced to call on forelgn aid to meet the "runs® on its
deposits occasioned by the erosion of confidence in British institutions,
That other bastion of British prestige and solidarity, the Royal Navy,
had known a "mutiny” sufficiently serious to bring cancellation of the
Autumn manoeuvres when the lower ratings had objected to bearing their
share of the burden of government "economies" The "gold standard" had
been 'suspended and Britain had veered from her vaunted Free Trade pol-
icies to an increasing reliance on tariff protection. Foreign policies
were also haunted by the insecurity which resulted with the rise of Hit-
ler and the coming of rearmament in Germany., The impregnable stability
which had been synonymous with Great Britain had been severely buffeted
by the ™iinds of change" of the day and it was a fact which would not
be lost on Mr. Clarke. To a man of his personal integrity and Christ-
jan beliefs, of his historical bent and global outlook, the years that

1 Je Alfred Spender, "English History", Incyclopedia Britannica,
1942, Vol. 8, ppe 552-552F. The foregoing article has been used for

the facts of this section. The interpretation of them is that of the
author.
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followed rust have been sadly thoughtful cones, As he appraised the
degeperation of leadership and the malaise of the national soul which
progressively revealed themselves, he must have reflected that these
symptoms were not mere accidents but, in the final analysis, the

logical end-product of the educational system.

Vhen he arrived, quite literally, the worst was yet to come.
Less than a year after he set foot in Britain, ﬁussoliﬁi narched into
Abyssinia in defiance of his own word and of the League of Natiocns.
In the same montﬁ, October, Mr. Stanley Baldwin won an election, at
least partially, by concealing information from the public in regard
to the need for rearmament for the national security. The infamous
Hoare-Laval scheme to allow Italy to have her aggressive way in Africa
in order to hold her "friendship” underlined the sickness of inter-
national morality and raised a furore even in the disillusioned Britain
of the day. In the meantime, Germany, opportunistically, had occupied
the Rhineland. Several months later, when civil war broke out in
Spain, both Fasecists and Cemmunists turned it into an ideological strug-
gle, while the démocracies, in an agony of uncertainty, fluttered on
the side-lines, vdinly attempting to maintain ncutrality. The sit-
uation was brought closer to home as Fascistic uniforms began to ap-

pear in the Fast of london 1tself, and then anti-Semitism; in op-



position, the Communists rallied their forces. The very structure
of constitutional govermment was endangered during the crisis which
ended with King Edward VIII atdicating his responsibilities. The
solidarity of the Dominions and the étrength of the constitution in
this crisis perhaps afforded a brief glesm of hepe, as did the part-
ial 1ifting of the depressicn as the effects of reaxmament and an
increase in world trade began to be felt. In 1937, however, the
dismal Chamberlain era began. Italy signalled the beginning of the
end as she left the crippled League of Nations to join the Axis,

thus tilting the precarious balance of power in the direction of the
totalitarian states. In March of 1938, Hitler annexed Austria with
barely-disguised effrontery and the march to war increased its termpo.
Czecheslovakia, the 2lly of France and Pussia{and thus, norzlly, of
Britain) was now in the pincers; they closed to the accorpaniment of
six nmonths cf almost-unbearable tension as the Sudetenland erisis
ripened into the black Munich Agreement. Elsecvhere, Itely was chant-
ing "Tunis, Corsica, and Mcc® te a disdainful France while Russia
looked quizzically at her "allies". By April of 1939, Hitler was
demanding concessions in the Corridér from bhis all&, Poland. Trying
valnly to find some stability in this shifting kaleidoscope of events,
democratic Britain then guaranteed the territorial integrity of

totalitarian Poland. On August 23, when Germany concluded a non-
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aggression pact with Russia, the democracies had little left to sus-
tain their hopes; France, as it turned out, had nothing. Britain,
fortuﬁately, had salvaged enough moral ccurage to give the world new
hope.1 A ueek later, Poland was invaded and the sorry tale had run

its coursc.

Adviser to Oversea Students 2t the Institvte of Education

As already intimated, thcre can be no doubt that Fred Clarke was
heartily in accord with such e development in education as that envis-
aged by the new Departrent of Oversea Students. He had been advocat-
ing something of the kind for a number of years. In the new era her-
alded by the Statute of Westminster, the prescient mind of the his-
torian had seen beyond the severing of legal ties to the increased pos-
sibilities of free cooperation in future Commonwealth relaticns. But
if England was to maintain her leadership, it must now be in the power-
ful realm of ideas. ller great advantage was in the Inglish tradition,
the appeal and the strength of which showed in the faect that it had
been accepted and preserved voluntarily even in areas such as South

Africa and Quebec, where British stock was not dominant. On this

1 1t 1s interesting to note, in this regard, that Professor Clarke,
writing to his friend, Dr. Keppel of the Carnegie Ccrporation, on
October 29, 1939, during the pericd of the "phoney war", ended up his
remarks with the following words: "At zny rate, pray for us, that irf
the demand for moral heroism is made upon us, we may prove not unequal
to it." The writer has taken the trouble to recount the cvents of the
troubled thirties because of a deep conviction that Professor Clarke
and his ideas cennot be appreciated unless both are seen against the
history of their times.
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shared foundation of "Res Britarnnica" could rise a better Commonwealth,
a "community of bellevers" with "consent as the basis and community of
Faith the cement". Needless to say, "a concert of policlies in education
is the real institute of government for such an entity".l First, a
synthesis must be reached. A central Institute of Education would
make avallable for systematic study a wealth of material dealing with
British methods and institutions.2 In time, this concept could be ex-
tended from the Commonwealth to include the U. S. A. and Europe.
Eventually, there was no reason why Africa should not be included.
There are clear suggestions that Professor Clarke envisioned the
eventual possibility of a supra-national government founded on the Eng-
1lish tradition and Christian principles. As the years passed with 1lit-
tle achieved, a note of urgency crept-into his writings. The United
Stateé was seen to be taking over Britain's defaulted leadership. He
also came to feel that the need might be greater than realized, that
democracy might actually be Just an accident of security. Perhaps

here lay the seeds of a new planned order, the answer to the Fascism

which was beginning to plague the world.

1 F. Clarke, "A Central Institute for the study of educatlon in the
Empire®, Report of the centenary meeting of the British Association
for the Advancement of Science, September, 1931. (This article is
reported to have been published in The Journal of FEducation, Novem-
ber, 1931, p. 767.)

2 The basis of such research was an adequate central library with a
complete collection of official publications. This idea was trans-
lated into actuality in the middle of World War II.
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The Institute of Education at Southampton Row

Yhen Mr. Fred Clarke arrived in London to assume his new post,
the Iﬁstitute of Education of the University of London was situated on
Southampton Row. First built in 1907 for the London Day Training Col-
lege, the building had been occupied for a quarter-century and it was
showing the effects of hard wear. Over-crowding was also chronlec. As
the new Adviser stepped into this familiar scene, he could have been
‘excused a wry smlle. To the alumnus of Hartley, it must have seemed

that the more things changed, the more they wvere the»same.

There was nothing in its physical surroundings to suggest the
university status which the Institute had enjoyed since 1932. It
ras one of a block of tall, solid, somewhat shabby, gray buildings
in a business district, the Aidentical twin, except for a small plaque
vhich proclaimed its title, to the plebelan cormercial establishments
on both sides. Through the nearby streets ran a constant stream of
rattling trams, buses and other vehicles and it appears to have been
a favoured spot for road repairs. Because of the din the windows re-
hained sealed all year., The resulting poor ventilation was intensified
by the fact that the ventilating system, like the elevator, worked
only spasmodically. Once inside the doors, the relative quiet was
welecome but short-lived, as it was punctuated at intervals by the bell

1 Maura B, Gwynne, "Our Buildings", Studies and Impressions, 1902-1952,
London, Evans Brothers Limited, 1952, pp. 97-101. The above has been

used as the authority for this section.
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which rang for the change of classes. Each room then disgorged hordes
of students who converged on the cone and only means of entrance and.
exit, the narrow central staircase which connected the five floors of
the bullding. Idke Times Square, here was the place where all men
were said to pass. Vherever else he looked, no tax-payer could have
protested that his hard-earned money was being wasted on useless educ-
aticnal frills. The classrooms were bare and drab and filled with the
maximum nuzber of battered desks. Only one lecture-room, with pew-
like seats, a gallery end a rostrum, existed. OStudents who sought
escape from the prevailing lack of beauty in the common-room found it
to be a model of austerity. Nor could it be sald that the staff were
being pampered at the expense of the students. The room of fhe Dir-
cctor, himself, was inclinéd to bé small and bleak; the adninist-
ration office was mereiy a room with a telephone and two typists.

To provide even a modicum of space for the burgeoning staff, other
rooms had been partitioned off. But though the shell of the In-
stitute reflected that parsimonious, rather neglected appearance too
common to teachers' colleges, inside it pulsed with life and purpose.
A1l agree that it was a closely-knit coﬁmunity with the warmest-

possible relationship between administration, staff and students.
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1
Luckily for Mr. Clarke, the first year was one of relative

leisure and he was able to case hinmsell gradually into hls environment
2
~ where he soen " ... twon the affccticn and respect of staff and students.™

Luckily for the writer, several reliable witnesses were present and it

is through their kindness that it is now possible to trace some of his
3

earlicst movenments:

One of his first concerns was to build wp good re-
lations with the Edveatlon Authoritiles in Great
Britain and to find out where particularly pro-
pressive and interesting werlk was being done so as
to arrange visit-programmes for these senlor people.
His inmumerable friends and centacts all over the
country and the new ones he co easily made, proved
invaluable ... In order to enable the students

fron oversea to study the cducational problems of
cach other's countries, we started to build up a
departmental library cn cducation in the Dominions
end India which was later expanded to inelude other
countrics, and has now growm into an important
library of comparative education ... From the first,
Sir Fred cstoblished wonderfully friendly and hwman
relations with students and staff alike. He had a
geniuvs for going cut to other people and entering
into all their problems and difficulties. Ie never
gave the impression of taking more interest in

some than others but each cne was given his in-
dividnal attention. Anyone who needed help or ad-
vice was certain to get 1%, and could be sure that

Since the appointment as Adviser did not carry a Chair, officially
he was called Mr. Clarke; actually, most gave him the courtesy title
of "Professor", Personal leiter to the author I{rom lilss Grace M.
Vacey, 0.B.E., long-time Secretary of the Institute(lo. 118).

2 1pid.

3 Since Clarke's appointment did not really begin until October 1,
1935, he first went cn a tour of Australia and New Zealand provided
by the Carnegie Corporation.



his problems weuld be given the most careful consider—
aticn. Time seccmed no object - the only econsideration
was that each one should recsive the help and cncour-
agement he needed. One thing that always struck me
was his wisdem, TYou felt that you could corpletely
rely on his judgement because it was never given in
haste and without understanding, I think it is true
to say that he inculcated in those who worked with him
an attitude to the students and thelr neceds that became
characteristic of the Oversea Division of the Institute
and Oversea students who have been to other colleges
told me on a number of occasions that what they apprec-
iated most was this understanding attitude to their
personal problems and the fact that they were always
knowm and remembered individually., Sir Fred was
equally human in his relations to those who worked
with hin and always made one feel one had a resl part
in the personal aspect. In this way, even seemingly
dull things like correspondence came to life, and we
were able to make real contact with prospective stud=-
ents before they actually arrived. This, I uwas told,
was rmich appreciated by people of very different
cultures who, with some tripidation. were coning to
Eurcpe for the first time.

Mr. Co E. Smith? was already acquainted with Professor Clarke,
having met him once at the Ontario College of Lducaticn when the
latter visited that institution in 1934, Ho beecame one of tho
Adviserts first cherges and, later, a fellow-mcmber of the staff:

He tock great pains to arrange for Carncgic Fellows
to vislt places of professional intercst and to nect
leaders of English education. He must have written
innunerable letters that ycar on behalf of students -
many of them by hand since clerical help was rather
neagre. Professor Clarke gave a weekly seminar to the
Carnegie Fellouws(8 of them) in a dusty little room
vhich had that year been turned over to the Fellows
for use as a common room. There was little comfort
in the old chairs, but when %he serdnar began no one
remembered his discomfort...

1 Personal letter to the author from Miss K, A, Usher Smith, former
librarian, Institute of Education. (No. 116)

2 Now Professor of Education, University of British Colunbia.
3 Personal letter to the author from Professor C. E. Smith.(lo. 106)
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. Though this institution of the scminar was later to become

1 there were those who

widely acccpted as a teaching tcchnique,
were not impresscd with ity Professor Clarke, in commen with 211

other teachers, had his i‘ailures.z

1 Mesolurs was a mixed group - two rcprescntatives frem cach Pominion,
an American Professor, and sundry odd boeds who Joined us for shorter
periodse We talked, studied, and travelled togcther and the cut and
thrust of views was very valuable.,." Personal letter from Go Lo Mather,
Selwya Collcge, Auckland, Hew Zealand. (llo. 67)

Meeein a1l of our scalnars, as he called them, his opening gembit
was to ask permission of the women mcmbers for the men to smoke. His
was the first pipe to bllleow cmokei as he sctiled comfortably into
hig chair, everyone relaxed and felt free from any tensicness®
Personal letter from R. T. Crosthwaite, Board of Seccondary School
Inspectors, Melbourne, Australia. (Fo. 21)

¥ esDuring the first few weeks I learned more, through discussion
with the other Carnegie Fellows, about the education systems of Auste
ralia, Canada, and liew Zealand than I did of the English systciiees:
I do not think this would have been possible in a less sympathetic
atmosphereess™ Personal letter fron Dre Abrahan J. van Zyl, Prine
¢ipal, Pretoria Technical College, South Africa. (No. 117

2 "eseOno impression which has remained with me is his "go slow"
attitude compared with the irpatience of the Carnegie Fellows to

get busy and make the most of thelr year overscas. This state of
affairs led to a minor rebellion, I rcmember, on the part of some of
the Fellowss.e.Il is obvious that Sir Fred was developing his educ~
ational philosophy and his stature as a teacher and sdministrator
at that time. It is very obvious from his subsequent writing that
he subsequently became a much greater man. But, to many of the
Carnegie Fellows of my time there was undoubtedly more than a little
disappointment expressed. I think we all liked him well enoughsss
But some, at any rate, did not find in him, at that time, the
stature vhich they had hoped to discover in the head of the instit-
ution they cane to from distant parts = an institution assoclated
with the names of Nunn and Burt,® '
Personal letter frem Dre T Lo Robertson, Dircctor-Cencrzl of Educe
ation, Westem Australia. (No. 95)
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Director of the Institute of FEduecatlon
In 1935, one year after joining it, Fred Clarke became Profes-

sor of Education and Director of the Institute of Education. That
1
this canc as a surprice to him is unlikely. Sir Percy Hunn, the

previous Director, had been illyfor sore time and, for three years,
he had been forced to go abroad fronm January to March. To replace
such a legendary figure was no mean feat for any mans

++«+ I can see him now, very quiet, gracious and ex-
tremely courteous. He combined the readiness to lis-
ten to other persons' point of view with a power to
persuade people to his way of thinking. A large nune
ber of candidates for admission to courses were ale-
ways interviewed by the Principal, and Sir Percy
seemed to have a very happy knack of putting them at
their case. He used also to sec, whenever he could,
new merbers of the administrative staff, afterwards
they would tell me how interested he was to hear
about their own activities and those of thelr brothers
and sisters--a very human person.

If such a description sounds familiar, perhaps we arc close to under-
standing why the committee, in its wisdom, chose Fred Clarke to in-

herit Nunn's mantle. If anyone could carry on this happy traditien,

1t was he. Professor Clarke'srideas on the functiocns of the Institute

1 ees It 45 seldom that vacanclies such as heads of colleges are ad-
vertised and Sir Fred might have known that there was some possibility
that he would succeed to the Directorship ... Everyene at the Institute
was delighted with the appointment and I did not myself hear anyone
eriticize it." Wacey, G. M., op. cit.

2 Grace M. VWacey, "Orgenisation and Administration®, Studies and
Impressions, 1902-1952, london, Evans Brothers Iimited, 1952, p. 88.
Attention is drawn to the close resemblance between this picture of
Sir Percy Nunn and that drawn by Miss Usher Smith of Professor Fred
Clarke on page 131-132 of this thesis.
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vere well knoima.t A deep friendship had also existed betieen the

two principals for some time.z

A change in the top leadership is a criticel peried for any
institutio}x: this would be particularly true in the case of one
built so corpletely on human personalitys Idke a design vhen the
nain clement is removed, the vhole structure of the Institute ree
grouped to neet new demands. In the sveceeding years, change
manifested itself on all sides. The student body itself not only
grew but changed in character as the Colonial Depariment expanded
and the arrival of the Carnegie Fellows began to ke felt, Hore
British teachers wero also enrolling for higher degrees. Ths staff
consequently found that their duties and responsibilities had broadened

1 iThe Institute of Education exists, as I understand it, to focus
the task and to provide the means for its execution by a further
aedaptation of the traditional British wayes~oThis will involve the
comparative study of techniques of school edministration, of cbjectives
and methods and forms of organization. Each constituent commumity -
of the Cormonwealith will thus heighten its oim educational selfa
conseiousness, will explore systematieally the content of its own
form of the Idea, and all will cone together to share the findingsess
It is thus conceivable that, vhen the scheme is fully working, every
administrator or other cducator in the Cormonwealth vho is in a
position to chape educational policy will have had some sort of
contact with tho central organizationas.”

Fe Clarke, "The london Institute of Edueation,® Queen's GQuarterl

Vol, I‘lg Spring, 193&‘. PP %‘57'

. |
“Miss Grace Wacey has stated that they were in commmication by
letter for some years. (No, 118)
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in all dircctions, sonetimes, beyond recognition, Instead of the
relatively simple concentration on the training of Diploma students,
now, overscas semlnars, graduate seminars, and scientific CXPET-
iments and tests with rescarch students began to usurp the main
role, Courses in corparative education, visual edueation, child
study, and visits to Greece, Parls, Brussels, and elsevhere im-
posed additional burdens. The resultant cxpansion of the staff -
had also brought the realization that the old order was indeed
changing and some difficultles of adjusiment were to be expected,
Hunan nature being what it is, tensions increased. It was also
difficult to avoid some decrcase in the intimacy of the staff=-
student relationsﬁips, although the Director could be relied on

to fight dmpersonality by procept and example.

It was doubtless a great burden vhich the new Direetor had
assuned and one which few men would have bome without some sign
of strain, A member of the staff has recalleds

sesho found the burden of adrinistration irksome.
It was an uneasy situation he found himself in.
The difficulties of the move frem Southorpton Row
into the new buildings, behind the Senate chamber,
posed many problems, and the scare of war in 1938
and the final outbreak of war in.1939 with the
moving of the Institution to Nottingham rmst have

. been an administrator's nightmare, Without the
devoted help of Miss Grace Wacey, his private
sceretaxy, he once confessed to me that he could
never have stayed with Steest

1 Personal letter to the author from Professor C. E. Smith. (No, 106)
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This mounting stress in the no-longer-youthful edueator ended - ;.
with his collapse in ﬁctober‘.‘ 1937, and his prolonged absence -
until the Autumn of 1938.% Perhaps there were also elements

of Providence in that the break came then.ahd not later, when .
the need of hin was so much greater. The enforced rotiremsnt |
rey have a.fforded meessor.-Ci:arke.the ‘rellef from obseséive.
administrative detail and the leisure for the quiet reflection =
from which he drew so mich of his strengths Perheps during
those long, unhurried deys and nights of recﬁperation, he gained .
a fresh perspective of himself zind of the tasks that lay ahead,
both personal and national. It L5 remarkable that he was to .

1 miss Vacey has cormenteds %a..I personally-think that Sir Fred .
was hsppier as a teacher than as an administrator... I think Sir
Fred, who was highly strung, did not find it easy to follow a man
- of Sir Perey's ealibre and, to make matters worse, the Prineipal

" of the University, Sir Edwin Deller - a very good friend of the

Institute -~ was killed most tragleally in October, 1937, when going
over the new wniversity basidang in Bloomshury...® . S
Miss Graco Wacey, perscmal lotter to the author, (No, 118)

2 A chance remark reported by Miss Winnifred M, Warden, a new
staff: nomber, provides additional corroboration in his owm wordst
‘".4sAb the end of the first term he asked how I was.enjoying my
work and I ancuwered, Wory much, except that I'm very conscious
that I am not Miss VWyss?®, : He looked out of the window, took his
pipe out of his mouth and said, *Don't worry too much about thatj
it will passe You may be surprised to know how often I feel like
that, too.? I did not know 3ir Fred as well then as I did latex.
. But I think this feeling and the death. of Sir Edwin Deller did
much to contribute to his illness at the end of that year...®
Warden, Winnifred M., "The Institute after Sir Peroy Mum,"

Studies and Imoressions, 1902-1952, London, Evans Brothers line
ited, 1952, pe52. S ‘



‘recover o complelaly and thet ho was not to be 111 again until

‘after his retlre.ment,:!’

* Three years thus passad, years of strain and toil but also
‘of quiet triwph, years in which the work of the Institute was
broadened into an over more glohal aspproach; in which staff and
‘student morale was hgigh"cencd, and in W zich +he hasic ~,‘c.ructz:t:‘a
of the Instituto s strengthenod in :’n.ntearation and flexibility,
" TIn the world outs side, however, a c:mtrasting process had been ‘
teking place, ' By May of 1939, when the new build;mg in Halet '
’.S’c'.'i'éet. Blocnsbury, was officially opened, the moral crimes atte
ached to the names of Abyssinia, Spain, Czechoslovakia and others |
already mentioned had torn great rents in uhat remained of the
delieate fabric of intema‘cional peaca and mtual trust, and the

= There can be no doubt that he was very aaz-ioa.aly illz only one
article came from his pen in 1933("Tho Crisis in Edueation,"
Harvard Edueational Revigw,Vol, 8, No, 1, January, 1933) and it
1c rcasonable to su suspeet that this might have been written before
his collapses The following year was also a bare one with the
execpticn of Eduecatlon and Soclal Chanse, which was written in
~a short time under inteme inspiratd.on.

That he came back more hale and energetic than ever seems certains

"ouedl tho beginning of the thixd tern of that last academic year
bafore tho ¥ar, Professor Clarke returneds I had heard of his
power a3 a lecturer, so I attended his first evening lecture to

. MeAe students somcwhat expectantlys The result was simply aste
- -,ounding At the end of zn hour, he indicated to a spellbound

~_group of mature teachors that he had a few more remarks to make but
would finish zt the next lecture, One student asked him to contimue
then and there. This request was repeated from various parts of the
 roonm so he went on for another hour, At the end of that time I saw
something I had never before scen nor will, I think, see zgaln. 7The

. whole group of about one hundred spontaneously applauded and cheered

as Af at a successful first night of a play or opera. Clarke was
visibly affected by the display and found it difficuli to thank us.®
Studies and Imoressions, 1902-1952, Ope cit., ps125 (Quoted from the
same T. L. Robertson mentioned on page 133 of this thesis)
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Munich Agmement had demonstra‘bed to vhat dec'perate straits the
hes‘bem democracies cou.ld be driven. Auicle from his patriotic !
end humenitarian feelings, the war was a crual blow to Fred
Clarke 1 jt meant that hey per"onally, wauld never realize his

dreams for the Institutes | o

N Vhen the evaeuétion" to Hatti.righaﬁ took plac‘e, howevers Prof=
essor Clarke was not present to preside over the disaster end the
efficient Professor Hauley, Assistant Director supevrintnendedtthe
- removal, as he had the previous one from Southmupton‘ﬁ:m A short

 time befox"é,, Professor mr_ke ’had} been informed that he was being

o.aI think the war hurt him personally. and he was hurt at
having to disperse his staffees” .
Professor C. E. &nith, Qg. citn (ﬁOQ 106)

He would have been less than hmnan had he not grieved at ...osing his
new building after getting so close to possession. After the overw
erowded conditions of Southampton Row, the new establishment in
Malet Street was an educator's dreams In place of the dinginess,
nolse and congestion, the hiph white bullding with its tower and large
open court-yards with attractive walks offered, for the first tine,
a true university sotting for the Institute. Inslde,the halls were
of marble and the stalrs of princely proportiens. There were also
sufficient lecture-halls, g pormanent stage and the ccmmmromns
had left the old austerdty far behindg cven the "lifts® workeds © . -
The students now had 21l nodern conveniences, including lockeks and
showers.s The cramped Director's room had blossomed into a spacious
office on the first floor, the carpeting of which.alone sttested
to its high statuse 7The sane was true, generally, of the other
 staff gquarterss The administrative cubby-hole had grown into a
- modern office, divided into corpartments and complete with telraphones;
grilles and a counter; there were two attendants and two pageeboyse .
Tho only features missing, oddly emngh, ware a cafeteria and a hbranr. ,
After Guynne, Maura B., "Our S

Buildings,  Studies and Imnressions
;202-125 » London, Evans Brothera I.imited 1952, ppﬁipma
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honoured in the Autumn Convocation at Columbia University, New Iorki
City.l ‘Apparently misreading the political situation, with one of
his daughters he crossed the Atlantic to accept the award ’personally. .
It may be possible that he also had official business with the
Carnegie Corporation which had recently renewed the grants for .
Fellows‘ for another three years. Certainly, he had many discussions
with Dr. Keppel, the head of the Carnegle Corporation, and formed

a close friendship with him,® Before the Clarkes could return to
England, World War II had begun and, in common with thousands of
other travellers, they found thelir passage home impeded. Rather
than wait impatiently in the Gulf for a convoy to be formed, Prof=
essor Clarke paid a flyirig visit to Mohtreal to see his friends
there. At the same time, he began writing to the Canadian Carn-
egle Fellows to advise them not to go to England.3 VWhat transe-
pired during the crossing of the Atlantic in September of 1939

1 e official citation to his honorary Iitt. D. read as followss

Fred Clarke, Litt. D. ,
Professor of Education and Director
of the Institute of Education in the

University of London

Leaving Oxford for a career, well understood in our
American life, devoted to the administration of educ-
ation not only in England but in South Africa and in
Canadaj constantly giving evidence of a leadership and
a foresight of marked value to his profession; now
charged with the guidance of one of the most in-
fluential centers in Great Britain for the training

. and inspiration of teachers. ‘

From a personal letter to the author from Mrs. Carla H. Leone,
Teachers College, Columbia University, New York City. (No. 59)

2w ees I retain the warmest memories of the visit to New York and it
was a particular delight to be able to have those talks with you «.o”
Letter from Fred Clarke to Dr. Keppel, October &4, 1939, :

3 Tt was too late to do anything about the other Dominions. One
Australian turned up and he joined the navy before the end of the year.
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1s not known to the writer but it apparently left an impression on
the minds of those concemed.l With a dramatic quality which would
have éem over-drawn in flotion, the Clarkes actually landed in
England just before the opening of the Institute at its new quarters
at the University of Nottingham. By taking the first available
train, he wé_:.s able to slip into his seat at the head of the
conference table and preside over the first meeting of the staff.
VWhat could have been tragedy ended happily enoughe

The Institute of Fducation at Nottingham
Vhile at Nottingham, Professor Clarke's more ambitious plans

for the future were brought to a sudden stop and retrenchment became

the order of the day. At first, the situation was chaotic but gradually
some form of order emerged. e accepted t_he fact that he could expect
to do little more than hold the fort wntil the position was clarified:

sasllo one can calculate with certainty in the midst of
a situation which even yet has not revealed all its
formidable possibilities, My own line is clear
enough, however. It is to hold on to all I possibly
can of the Institute organism in the hope that there
‘may be an even preater call for its services in the
future. Of course, its very cxistence pre-supposed

a world where things make sense. Not all of that
world has gone yotees © '

1 », .1 never expocted anything else than that I should reach
here safely, but the process tock Just four weeksesoI will only
say now that the experience was exceedingly interesting and has
left me with a warm appreciation of the efficiency of the British
convoy systemese® Letter to Dr. Kappel, October &, 1939

2 Lotter to Dr. Kappel, October 29, 1939
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Some Difficulties of War-time Training

In spite of Professor Clarke's détermined optimism, however,
the Institute was back again in the familiar constricted conditions.
Though the University of Nottinghanm was generosity itself, sharing its
new buildings in the fairest possible way, administrative tensions were
bound to arise.l It was a situation in which flexibility was imperat-
ive; without it, 1t is quite possible there wonld have been little
left of the Institute to build on after the hostilities. Some addition=-
al accommodation was gained by renting a large town house for lectures
and library and common-room facilities of the oversea and other senior
students; a number of prominent educationists were also persuaded to
come up from Londpn for special seminars. As the number of senlor
students diminished, hoﬁever. the house had to be relinquished. The
number of regular teachers in training aiso dwindled conétantly. About
two hundred of both sexes had made the migration from london in Sep-
tember of 19393 within a year, as the "eall-up" proceeded, there were
few men left. Though housed in relatively comfortable lodgings and
hostels in Nottingham, morale of the women was often very low gs they

worried about the war and the fate of their men in the Forces.

1 Pred Clarke's recipe was characteristically pragmatict "Get over
the first roar and he'll do anything for you," he advised in refer-
ence to a seemingly-fierce and belligerent administrator who control-
led their %privileges®. Warden, Winifred M., "The Training of
Teachers®, Studies and Impressions, 1902-1952, London, Evans Brothers
Limited, 1952, p. 53. ‘

2 On one occasion, some of the students had decided to go home for
good; Professor Clarke called them together and explained that teacher-
training was a form of war service and that they had no more right to
quit than a servicewoman. ¥If anyone has a special reason for absence,
come and ask the Commanding Officer for leave.® Ibid., p. 53.
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Aside_froﬁ such natural dist;agtions, conditions were not cone
ducive to gcod 'studyv habif;a. ’Ihe‘ lodgings, though comfoftable, oi‘-
fered little privacy. Many felt an-obligation to do war-work in ’
Nottingham in their spare time. All were required to do fire-watching
on the roof and other such duties. The léng weeknénd away from home
was a constant}tempt;ticn which had to be curbed by the administrator.
A positive side:also showed itself, however. in closer relations
between the staff and students than normal. In time of national and
personal peril, all grew closer together as humans. In the informal-
ity of the black—out. there was much friendly visiting from lodging
to lodging. Give-and-take discussions were carried on between stud-
ents and staff during walks around the lake after meals., Soma classes
were carried on ontdoors in“Plato's Grove" with the participants 1it-
erally sitting at either ends of the same log in that most ideal educ-
ational situation,l In surmer, 211 participated in picnics, tennis
and boating énd, in winter, skating. The local pubs, "The Salutation"
and "The Trib to Jerusalen" often‘provided a setting forvmore infore
nal galety. Professor Clarke, wisely, did not ohject. but joined these

gatherings occasionally. We are told that he was everywhere in those

1 Bereft of the facilities which, previcusly, they had considered es-
sential, a number of fresh techniques and lessons in teaching were
gleaned; these were carried back with them after the War.

2 These students said of themselves that they ® ... learned least about
teaching and most about living.®™ Studies and ressions, 1902-1952,
Londen, Ewans Brothers Limited._l952. p. 81.
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dark days of 1940, when the fate of the nation hung on the Spitfire,
guiding, advising,‘ Admohishing, his cons"c.ax'xt,‘ theme being, "Ho need to
get in a panic, we must také a long vieu; ﬁhis business is goiﬁg to
take & long tine but we shall win through in the end."l Yhen France
fell, " ... he called ever'yone’tOgether and gave a wonderful ialk
which I an sure relleved séme of ihe tension whici'x had been building
up."z"

At the end of the first year, the Director felt that it would
be possible to return to London. Arrangements were actually conm-
pleted for the Institute to be housed in King's College. The day
chosen for removal, unfortunately, coincided with the resumption of
alr ralds on London. All plans had to be cancelled and the former
accormodations in Nottingham were retained. Professor Clarke, how-
ever, kept constantly alert for another possible *home” in London
when circunstances would permit the transfer. Reconciled to exile,

a more sattled routine emerged. Professor Clarke continued his
lectures on "principles® and the increasing importance of educatlon
in the posf:-ws;}? world. Dr. Fieming and Dr. Jenkins taught Psychology.
Dr. Weltzman condﬁcted courses on the English educaticnal system and
the history of education. Visiting educatorsawere brought up for

lectures and seminars during the summer term.

1 Varden, Winifred M., op. cit., p. 53.
2 personal letter to the author from Miss Grace Wacey(No. 118).

3 Karl Mannheim was the first to come and he visited each year until
the return of the Institute to London. In 1945, one of Direcctor
Clarke's last actions was to arrange a new Chair of Sociology for him,
Sir Philip Morris, Mr. S. H. Wood of the Ministry of Education and Mr.
(now Sir) John Wolfenden were others.



145

A Record of Great Achievement

¥hile others may have relaxed the demands upon themselves to
some degree under the difficult conditions at Nottingham, the Director
did not permit himself this luxnry;l The results Justified his self-
discipline. During the hectlc year of 1940, his list of publications
grew at a surprising rate.z He also commenced a bibliography of the
library; the publication of these lists in 1943 began to demonstrate
to the world the importance of the Institute. Hlis teaching was never
neglected. Throughout the war, he kept his flat at Tavistock Square
and most of his peek-énds and his summer vacations were spent there.
His adv#ﬁced'sfudents would meet in his study vhere he lectured, they
discussed and all drank tea. His full participatiop on a number of
national committees on education3 also demanded much travelling and
effort, It is understandable that he felt somewhat isolated at

Nottingham and thought constantly of returning to london. With this

1 Because of the lack of space, he shared an office with Miss Vacey
and she has recalleds " ... I was privileged to share Prof. C's room
and often used to think I must have been a great nuisance, especially
when I had to dictate letters and interview students. But he used to
sit comfortably in an armchaeir and write--he was always writing."
Personal letter of Miss Grace Wacey(No. 118).

2 A 14st of these writings would take so much space that the reader
is requested to turn to Appendix "C®.

3 He was invited to becoms a member of the McNair Committee in 1942,
It 1s presumed that he visited a number of training colleges, univer-
sity training departments, youth training centres, that he heard num-
erous submissions of interested groups, and that he helped prepare

the influential Report, "Teachers and Youth Leaders| during this time,
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in mind, Professor Clarke and Miss Wacey went to London about once
every two weeks, alternately visiting estate agents and assessing the
merits of their offerings. By the beginning of 1943, a large mansion
on Portman Square had been decided on. On looking back, the "sojourn
at Nottingham" may be said to be memorable for three main accomplish-
mentst: one, the holding together of the Institute under adverse con=-
ditions, has been discussed; the other two, the publication of HEduc-

1l
ation and Social Change and Professor Clarke's work on the McNair

Comittee, must recéive more detailed attention now.

1 Fred Clarke has told us something of the background of this book
which, though drafted in 1939, was not published until the following
year,

"Some time in 1939, I was invited to join a small private dis-
cussion group of which Mannheim was already a member., This group
consisted of a few men who felt already the pressure of the crisis
in Western civilization and were feeling towards some principles of
policy that might steer the course of the tremendous transition that
was so obviously impending. At the first meeting of the group that
I attended, the subject for discussion was a paper in which Mannheim
had set out his own conception of the relevant principles. He had
supplemented this by an indication of the form these principles
might take when applied in certain specific fields of life and action;
- politics, economics, social relations, education and so forth.

*In the course of discussion, it was suggested that the practical
bearing of Mannheim's ideas could be more clearly seen if they could
be worked out in some detail in application to some one or other of
the particular fields in question. The suggestion was accepted, the
field of education was chosen for the purpose, and I was asked to
prepare a paper, translating as it were, Mannheim's principles into
the concrete terms of a possible educatlonal policy.

"I was able to prepare the draft of a paper during a voyage to
Canada in the summer of 1939. Upon my return the paper was dis-
cussed by the group and I was urged to publish it as a small book.”
Fred Clarke, "Karl Mannheim at the Institute of Education--The Begin-
nings", an unpublished address, 1948, p. 1.
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1
Education and Social Chan nge

It was while Britafm was fighting for her very existence in a
world dominated by most un-C’hristian virtues that Fred Clarke char-
acteristically stood up as he had so long ago in the Diocesan Hall
in Montreal and pointed out the simple truth of the matter as he saw
ity.b Though others vere concerned. he was the spear-head. Though no
exact comparison is intended. there is something a little Clmrchillian
about this quiet man as he courageounsly put forward his point of view;
while we’battle literally raged about him. he calmiy drew up the blue-
print for a post-war era which England, by the law of probabilities,

might never see.

~ ®It is the duty of Christians to be aware of what is happening
and, while the ’situation is still fluid, to exerciseltheir utmost ine
ﬂuence’upoﬁ the course of events,® sald the preface to ihis little
book. In it, Clarke broke. very little fre_sh ground=--the truth is sel=-
don neias-‘»-but. rather, restated his case, t.he( one he had faeen making
regularly for years, wii.h ’a more purposeml aim than ever. Cogently,
he laid dmm’ his fundamental belief that not innovation but re-
1nterpretat.ion was required. The Ehglish must now be practical and
do openly what they had always done covertly. Britain's impregnable

1 Clarke, Fred, Fdueation and Social Change; an _FEnplish Integgret-
ation, London, Sheldon Press, s, 1980,




118

security had always been the shicld behind which she had adjusted to
change in a 1eiéure1y fashion, That defénce vas gone i‘or-all time.
In the future, change would strike without warning; the new Britain
must be gesred to react quickly. The violent ideologies vhich could
sunder her system were now present and either they were integrated |
peaceably or destruction would result.l There were no alternatives.:
Actually, there was little danger if the nation acted in time. The
English tradition was so strong and flexible that it could be adapted:
1ndefinité1y without losing its national character. Nor were the
stakes merely national, England was the microcosm of a world in-
travail. The problems which faced the world were not Russian or
German or Communist or Fascist but historical and, ‘theréfore, ines-
capable., anlé.nd must £ind a solution to the modern complaint for
others as well as herself. When this present war was over, even the
defeated totalitarian states would look to her for guidance. England
must determine her goal for the future and then lay out a scientific
course to reach it. FEducation was the only practicable means to the
end and that education mst be conceived from the view-point of the

society it was planned to produce and safeguard,

1 Fred Clarke saw Germany as a nation which had failed to solve these
same conflicts within her national 1life and had sought an alternative
in violencs.
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The Pre-VWar Educatlonal System in England

Since re-interpretation rather than revolution was his desire,
he surveyed the existing educational structure for signs of usable
material. He saw a ximchine vhich had evolved without consclous pur-
pose and was made up of mény poorly-fitting parts. At the base was
the national system of elementary schools which taught the necessary
rudiments of the common culture. Above, was a proliferation of sec-
ondary schools which ran an uninhibited gamut from the traditional
aristocratic grammar school through a maze of public and private
schools to the technical institutions of variocus kinds. There were
many. roads to higher education but the vast majority were blind alleys.
The. short-sighted attitude of the people had encouraged this prolixity.
Further education exlsted but in the shape of a bewlldering varlety of
technical, evening, adult, day continuation, and other schools with
little in common but their lack of relationship. Education of many
diverse types was also carried on by a nurber of commnity activities,
including everything from the Boy Scouts through the youﬁg farmer in-
stﬁ.utes to the B.B.C. listening groups. They had all risen in re-
sponse to felt needs but 1ittle had been done to relate them to an in-
tegratéd whole. As such, they were relativeiy ineffective. His main
criticisms were levelled not only at the illogical and self-defeating
complexity 6f the system, but also at the absence of cross-connections
betwgen these many roads, and at the fact that the great mass of the
population of the secondary schools was virtually excluded from any
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reasonable hope of reaching a university. "Seleétion“ thus became a

key problem, not a "sheep and goatsﬁ shuffling but a systematic sort-

ing by criterla of aptitude and abilities as distinct from prerogat-
1 .

ives of class.

The Post-War Fducational System in England
The Britaln of the i‘uture was to be an egalitarlan soclety where

each individusl was developed to his highest potentiality. To attain
this, he defined the objectives of education as being chaﬂsmti§.2
cultural and specialized, All three must be merged into an :lntégrated
whole; with the typical English refusal to conceni_:rate‘onﬂ the production
of any narrpwly-specié.lized type, whgt.hér scholar or technician. there

must be both culture and competence.

1 Britain must attain " ... the preservation of aristocratic quality
and temper and standards in its government and social functioning

vhile using only democratic criteria in its devices for social sel-
ection —— Ig do. P L}59

"For consider what has to be donej attainment of a sufficiently high
level of acquirement to participate with mutual advantage in the com-
mon culture; command of techniques, both those which are general to the
comuunity and those which are special for the individual vocation; know-
ledge of the nature and sources of power in the modern world ...} in-
sight into the motives and forces of individual and community action,
together with trained moral perception and the integration of all that
is learnt into the stable volitional structure that we call Character;
these are only some of the objectives which must be striven for."

Ibid., p. 5.

2 By charismatic, he meant "education by infusion of grace® with the
objective of refining and developing the spiritual sense of the in-
dividual. Cultural and specialized need hardly be explained.

3 mscience has to be thought of not as a mysterious and highly-complex
cult pursued by highly-specialised ®scientists"} not as a many-sided
magiclan producing wonders for the populace and profits for the enter-
prising; not yet as a technical necessity of modern life for which,
however reluctantly, any self-respecting school must make some pro-
vision. It is rather modern life itself in one of its most fundamental
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The erative Changes uired for the Future

Obviously, to achieve such a functioning machine, that which
exists will have to undergo ma.ny che.nges: first and foremoat, it will
hava to be unified over the whole range. This did not imply a bureau-
czratic. centralized state system; English schools must always retain
their freedom to develop their resources in accordance with their own
’professional judgment. The parents, too’, must have reasonable choice
of the school for their children. But.fhese two freedoms had to be
maintained within the larger frame of the national aspirations.

It vas in the area of secondary ‘education that the main theatre
of reconstruction lay.l Clarke felt that the age of nine was a better
stage than eleven at which to seéarate secondary and elementaryv train-
ing. By this time, the child has gained some command of the rudiment-
ary tools of knowledge and his physical system has matured to a point
where he could be capable of a sustained degree of effort. To go into
senior "chool at this time would avoid im.ich of the waste in the higher
elementa.ry grades tcday, where an approach to learning insppropriate
to the stage of maturation of many is often mployed. Also, if the |
essential of a cormon culture with the beginnings of persénal ,and.
vooational specialization were to be é.chieﬁed; six uninterfupte& years

2 .
were not too much. Their studies in the ecarly years of the secondary

aspects. and therefore an essential basis of a2 modern education for
everybody. Not the whole basis by any mean.a, but an essen’cial ‘part of
the whole." Ibid., p. 26=-27.

‘-"' The reader will recall that, to Clarke's way of thinking, seccndary
education referred to a stage of growth rather than to a serles of grades.

2’ fThe architects of the Education Act of 1944 preferred eleven as the
decisive stage.
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school would be broadly uniform until experience had indicated the type
of further education which would be most useful to each pupil. The
first review of talent could come at age thirteen, by which time the
lines of personality, interest and ability should be broadly defined.
Considerable transfer to grammar schools or technical schools or other

types of secondary institutions should be anticipated.

Since the organization of the various "grades® was to be gﬁided
by the stéxge of adolescence, the préparatory or junier school would
accommodate those from nine to thirteen; the middle school, from thir-
teen to fifteen; the upper schqol, from fifteen to elighteen. The
fall® secondary school would take all pupils at nine and retain them
until they were eighteen. The technical schools would be similar but
without a preparatory stage and their courses would be oriented to in-
dustry and technology, though not t.o the point of belng professional.
The junior technical school would share in the selection of pupils at
the thirteen stage and retain them until sixteen or eighteen. In all
cases, the school éert.iﬁcate should be relegated to the status of an
- internal examination, both to reduce its "tyranny" over the pupll and
to free the hands of the individual schools to increase the diversity
of curricula and the integration of the middle and senior schools.

The form of the society of the future was to be classless. The rather
aloof public schools should also take their boys ri'.c:m»the great common
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pool at thirteen. Rather than break up these segregated educatlonal

commnities, the great amount of ability locked up in them should be

released to the entire nation. -

_ The ten years thus planned could not inculcate all that was
needed. As any educator knows, ado;escent students lack‘ maturity
and breadth of experiencej there are alsp some forms o;' experience
t;vhich no school cafx provide., What must be supplied was some form of
continued education, of "educative restraint®, fbr‘ those who 1eava
school at fifteen years to guide them until the age of eighteen,

when they would be ready for adult educayion.z |

1 #heir standards of truth and honour are high and real, even though
in application they may go a little awry through intellectual limitation
or the unconscious influence of class prejudice. In such a world as
this, this alone 4s no small treasure ...." Ibid., p. 5.

Since Fred Clarke came from a lower income group and was not a pub-
lic school boy, there is a temptation to feel that his opinions may
have been coloured by his own experiences. That this might be unfair
is suggested by a recollection of one of his ex-students: * ... I can
also recall his faith in the upper class in Ingland and his somewhat
ceritical attitude toward the middle class or lower middle class students
in lLondon Institute. He felt the latter were too serious, too concerned,
too subjective, perhaps, too puritanical. He voiced the opinion fre-
quently to the Carnegle group." Personal letter to the author from
Professor L. A. Duchemin, Mount Allison University(No. 28).

2 "that is wanted i1s a generous and flexible system of wise and friendly
tutelage drawing freely upon every kind of social resource that can be
brought into its service. It might even be discreet not to talk about
"Schools” at all in this connection more than is unavoidable.®

Ibid., pe 59. It is interesting to note that Professor Clarke anticip-
ated the trends of educational organization in the late forties and.
early fifties as they were to be outlined in such publications as

School and Life and Teachers and Youth Leaders. He was, of course, con-
cermed with both,
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Professor Clarke s second impera.tive change. fter this unity
of organization. was the transcending of the cultural—vocational dis-
tinct.ion. Since no society can remain free where its workers are
merely technical hands, each must be taught the contribution he is
making to the common c#ltﬁré. | | | |

~ 0f vital importance in any educational system constructed to.
meet the vicissitudes of 1ife was the consistent application to cur-.
ricula of the test of relevancy. Every subject in the curriculum must
be surveyed constantly to test its pertinency to daily 1life in relation
to the aptitude of the students, the needs of soclal wall-being and, ‘
especially, the conditions determining freedom in a modern industrial
democracy.l Perhaps the first to fall by the wayside would be the
traditional curricula. based on Latin and Greek.2 In the case of the
technical courses, this test of relevancy was more than ever important.
There must be no administrative flinching or retreat in the face of

i‘eélity.

1 Vhen he felt this last condition was .m danger, he m-ote Freedog
-in the Educative Scciatx to com'bat it.

2 »This curriculum does not xueat the contemporary tests of relevancy
sufficiently to justify the retention of its dominant pesition., In
the first place, the claims for a common culture are toc inslstent,

and for the great mass of the population, the classical curriculum 1s
quite without relevancy, except in so far as in the course of English
and history, provision is made for the intelligent study of the anclent
inheritance ... The ancient languages and literature will stlll be the
subject of specialized study by selected pupils. The secondary schools
course will acquaint all pupils alike with some literature in trans-
lation, and those who plead that Greek rather than lLatin 1s the more
relevant study for these times may well be justified. But the full
classical curriculum in its old form seems destined to lose very soon
its place of predominance .«.." Ibid., p. 64.
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Professor Clarke recormended, as another imperative, a nced for
a change of basle attitude towards education.. There must be a devel
opment of a popular philosophy of educatioh. a change of attitude to-
wards state action, a new realization of the value of cultnré in a
vocational society. Last, but certainly not least, was the accepﬁance
that the "heart of education's business"l was the "making of souls".
Society coheres by faith and love. The enemy of such aspiration is not
only the totalitarian concept but also administrative efficiency for
j.té own sake, of idolatry of mere instruments, of an undetected pro-
vineialism that subordinated the greater loyalty to the less and set

institutions and interests above men. Agailnst such menaces, recognition

of the sovereignty of the concept of ¥soul® was the only safeguard.

The McNatr Cormittee on Teacher~-Training
Participation in the work of the MeNalr Cormittee was another

major occupation which lay close to the heart of Professor Clarke dur-
ing these middle war yeérs. Over and over, he had demonstrated his
cénviction that a body of sound, well-trained and well-educated
‘teachers was the indlspensable core of any efficient educational system.
The MclNair Cormittee with its inviting terms of reference, “To in-
vestigate the present sources of suppiy and thé methods of recruitment

and training of teachers and youth leaders and to report what prin.

?" "It may be, then, that the most cssentially religious thing in us
is that by virtuve of which we cohere as a soclety, and that here is
the heart of education's business.® JIbid., p. 69.
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ciples would guide the Board in these matiers in the future®, . opened
the door to a new era, - then, after almost two years of intensive
study and investigation, the Cormittee advanced its reoomméndations,
the status of the teacher in the "educative sociéty“ was assured. Ac-
cepting as an axionm that the nation needed its best citizens in the

national service, the Report, Teachers and Youth Leaders, was emphatic

that all efforts must be made to induce such persons to enter the pro-
i‘ession.2 Almost equally important were their recormendations on the
institution of recognized Young People'!s Colleges, the appointment of
Youth Leaders, the organization of adult education and others too
numercus to mention. On all of these matters, the Committece arrived
at a unanimity of deeision. On the wvital question of the content and
organization of teacher-training, however, a serious division of
opinion arose. One faction favoured the continuance of a modified

Joint Board Scheme. The opposing.group, of which Professor Clarke

1 Teachers and Youth Leaders, london, H.M. Stationery Office, 1944,
Po 50

2 It was strongly recommended that all necessary inducements be of~
fered, such 2s inereased salarles, additional maintenance allowances
and payments for previous experience to older recruits, and more paid
posts of increased responsibility in the school organizationsi mothers
and other qualified persons should be urged to return to teaching, on
a part-time basis, if necessary. Teachers should also be encouraged
to participate in community affairs, even to the point of re-organizing
their teaching schedules. A campaign should be undertaken to per-
suade the brighter students in the secondary schools to enter the pro-
fession. .
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was perhaps the leading spirit, would accept nothing but a ¥major
constitutional change in the. organisation and administration of the
education and training of 'l:eatchers“.'2 Ultimately, since no compro-.
mise .was possible..they Cormittee apgreed to advance both proposals, -
leaving the final decision to the Board of‘ }Educ:a‘t.fi.cm.3 In due tinme,
what came to be known as the Area ‘Iraining Authority, based on the -

second proposal, was implemented, thus determining the direction of

1 m regard to the part played by Professor Clarke in these negotiat-
ions, two merbers of this Committee have commented: ‘

© % ., It would be fair to say that Fred Clarke made a very con-
siderable contribution to the deliberations and conclusions of this
Committee .., He willingly and I think I could say enthusisstically
subscribed to the paragraphs to which the group of which he was a mem-
ber 21l agreed.. To the rest of the Report, about which there was no
disagreement within the Committee, his experience from within the
training of teachers system was indispensable. It was made avallable
generously and in a form in which it was both valuable and useful «,.."
Personal letter to the author from Sir Philip Morris(lo. 72). ,

? ... On the McNair Committee, he was the mein influence in con-
vineing S. H. Wood(of the Ministry of Education) that teacher training
should be integrated with the Universities ...." Returned Questionnaire
from Mrs. Mary Stocks(No. 109).

2‘ Teachers and Youth Leaders, london, H.M. Stationery Office, 1544,
pb 1}80 ’ .

3 The Joint Board Scheme had been in operation since 1930. By it,
training colleges were organized in groups and each group was associated
with an appropriate university or university college. Joint examination
boards which included representatives of all concerned were expected

to develop the necessary cooperation to ensure the success of the scheme.
In the opinion of many, this cooperation had not developed. Those
supporting a medified version of this idea were the Chairman, Sir Arnold
McMair, Dr. A. P. D. Fleming, Mrs. Iionel Hichens, Miss A+ H. Ross, and
Mrs. J. L. Stocks. ‘ X :
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education in England for generations to come. Those who favoured this
proposal, in addition to Professor Clarke, were Sir Frederick Mander,
Mr,(later Sir) Philip Morris, Mr.(later Sir) Ben Bowen Thomas, and

Mr. S. H. Wood. Their recommendations merit a full quotation:

(a) that each university should establish a
School of Education, it being understood that
some undiversities may find it desirable to
establish more than one such schools

(b) that each University School of Education
should consist of an organic federation of
approved training institutions working in co-
operation with other approved educational in-
stitutionsi and

(¢) that University Schools of Education
should be responsible for the training and
the assessment of the work of all students
who are seeking to be recognised by the
Board of Education as qualified teachers.t

1 Teachers and Youth Leaders, p. 4.
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The Inst tut o Educa on Po Vuar )

More than two years :ln the temporary quarters at Porhman Square
separated tha I!ottingham r*o;)m:trn from the fin.al trimnphant x'etum to
Bloom..bury in 191}5. Portm.an $quare ms a large mansion which had to ba
converted to academio purposesx the process reqnired aome ingexmity
and much accomodation on the part of the 125 studmta concerned.

'I’he Director took a 1arge bedroom for his office. the secretary moved
into the former 'boudoir. and the tut.o:-s found for themselves cubby-
holes in tha servanta' quarters. The old library, drawing-room, and
nvingnrocm became temporary 1ecture-rooms while the Kitchen was,
naturally enough. the tea-room. An art-room was created out of the
coach house and the rooms in the cottage of the departed coachman
acted as dark lttle tutorial dens. A former senior student of this
period recallst | | SR

sseThere were no canteen facilities and we had to go

outside to obtain our rationed snacks. Sir Fred was

approached and very soon we had our oun little canteen

in the basement, There were perhaps only two cholces

on the menu, but we liked it. I sat many times next to

 Sir Fred «.. at an almost bare table, eating meatless
sausages. ' Once this canteen was opened, Sir Fred nade

a point of using it every day ...1 |
- It was vhile the Institu’ce was at Port.man quxare that. on Jamary 1,

1943, the Queen saw fit to create a new baronet = Sir Fred Clarke. 2

1 'Personal letter to the author from the Very Reverend Michael
Walsh; SQM.A‘ (NOQ 122)0 v

2 FSir Frod always: placed his ha‘t‘. on his nmbrella in the corner

" of his offices VWhen he received his knighthood, it is claimed
that the first remark he made was, "Now I shall have to buy my
wife 2 new hat." Personal letter from Dr. He M. Nason (No. 76).
It would appear that he was not unduly impressed by his eminence. .
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Gradually, progress was made in many directions. In January,
19112&. on the suggesﬁ_.on of the Board of}Edu‘:‘:é.tion. Sir Fred reopened
the Department Qf,Chil;i Develcpment for the purpose of training leaders
in the ficld of child éducaﬁonyfor the post-war yearsj because of |
crowded conditions; lectures and scminars had to be held in the evenings.
Sir Fred also guaranteed it against financisl loss should it prove
impossible to keep it open during a resumptlion of air mids.‘ It ‘was
a prophetic kindness. The V-1's and V.2's did cdma es the last viclous
flare of the war erupf,eci. It was to bring both desgmctionl and death
to the'_Institﬁt_.giv ' | | |

ose In 1944, there occurred a sad event during the Diploma
examinations which took place at King's College on the
Strand, It was the time of the V-l's and they were
coming in with such frequency that general alamms were no
longer being sounded. Instead, a roof-gpotter blew a
wvhistle when he thought that a bomb was coming the way
of his particular building. Just after lunch and before

~ the final paper, King's College roof-spotter blew his
whistle. I was in the glass-roofed lecture-hall of King's
and quickly moved into the corridor. Then the crash came,
not on King's but on Bush House Just across the road.
Many people were killed and injured, among them some of
the students who had been taking the examination ees
Sir Fred was very upset by what had happened and I learned
later that he decided there should be no fallures in that
examination, whatever the answer papers were like. That
was typical of the man -~ not Just an impersonal professor
high and mighty on the rostrum, but a simple man with the
most human feelings. 2 ‘

1 w,.. On one of my fire-watching nights, we had incendiaries on
the whole Square. A few houses were burned to the ground and the
whole top of the Institution took fire, The bombs which went to
the basement fortunately did not go ablaze. There were four of us
on duty and between us we kept the fire (if not in check) at least
eonfined to the top of the building, It was important as the
Iibrary was on the floor underneath. After some hours an already
~ over-busy and tired fire brigade arrived and took over e«s”

Walsh, Me Way oDa clte
2 Thid, | |
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And so it went, another swumer, another winter,: and, the following
spring, the war came to an ende That the Institute had held the line
and wag, An fact, ready for a great leap forward, was owing 1argely
to the quiat detemdnation md unshakeable viuion of cne of the unsung
heroes of the ware That he could st:ul x-espcnd to a clmllenga was

1
demonstrated in the closing hours of his stesmrdship.

© When, in December of 1945, the Institute finally returned to
Malet Street, Préfessor Clarke had retired and he was thus saved the
worst of the shock of finding his besutiful bullding old before its
time. Several bonbings and ﬁxe idle devastatioﬁs of anonymous civil
servants had dulled the marble walls and inkespotted the carpets.
. The spaciousness of the corridors had been swallowed up in a pro=
. liferation of tiny offices, Becamse the training of men teachers
’had almost ceased during the war. with' demobinzation there was a huge
~ and instant demand. To meet 1t, staff increased, attles were utilized
~and temporary accommodation mede ité appearaﬁce. Theu‘constant struggle
of oducational facilities to stay ahesd of the demand made on them
began again. This td.ma. however, it was not the responsibility of |

- Sir Fred and. therefore, it does not concérn us here.

1 Dre Te La Bobartson. Diractor of Education, Western Australia,
has writtent ".., I returned to England in 1945 ... to organise a
training scheme for Australian servicemen left idle in the United
Kingdom on the cessation of hostilities ... I suggested to Sir Fred
that the Institute might conduct a refresher course ... Hoe was
most enthusiastic and readily accepted the task. In a three-
week's course, he gathered a galaxy of the best-known names in
British education, such as Professor Burt, Dr. Macalister Brew,
Professor Hamley,; Professor Schonell, Sir Graham Savage and many
others, including himself ... Even then, despite its belng teme
porarily and inadequately housed in Portman Square, the Institute
was maintaining its place as the cducation centre of the British
Comonwealth .ee" Studies and Impressions, 1902-1952, London,
Evans Brothers Limited, 1952, p. 1 4



CHAPTER VII

SIR FRED CLARKE IN RETIREMENT, 1945-1952

In September of 1945, Sir Fred retired from his post as Dir-
ector of the Institute of Education-~but not from active service.
The "retired"i years, like those which had gone before, were replete
with constructive activities. Rather than "retired®, perhaps it would
be more accuréte to describe him as having reverted by choice to an
earlier, freer phase 'of his career where his responsibilities, though
by no means light, were not uncomfortably onerous. By all accounts he
was happy and satisfied.l Though his burden would have staggered many
a younger man, he was relaxedz and alert, and fully in control of his
life. In addition to serving as part-time Adviser to Oversea Students,
he contributed greatly to a number of important national committees on
education, served in various professional capacities for outside univer-
sities and organizations, spoke in publi.c frequently, | and continued to
author a surprisingly high number of educaticnal articles and book re-
views. Only as his physical strength ebbed did he relinquish his res-
ponsibilities, one by one. Never, at any time, did he give up. He
had a Jubilee Lecture in preparation when he‘ died and his last article,’
"Man and his Earth®, appeared posthumously.

1 ®T have lived to see my hopes come true one by one,® he 1s reported
to have sald Jjust before his death. "W. R. N.*, The Times, London,
January 14, 1952. .

2 Mr, L. J. Pryor met hin 4n 1948 at the U, No E. S. C, O. Seminar
on Teacher Training, Asridge, Herts: ®# ,.. I recall now the happiness
and serenity of a man who played his part in educatlon at key points
in the world ...." Pmr. L, JQ’ oD, CQ‘t.(NO. 91)0

162
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Sir Fred Clarke, Adviser to Oversea Students Once lore

Professor G. B. Jeffrey, Astor Professor of Mathematics at
University College, lLondon, a man noted for his great sdministrative
‘efficiency, succeeded Sir Fred Clarke at the Institute of Education.
He was faced immediately with problems having to do with the pro-
visions for the vast expansion of the student populztion as war vet-
erans returned to civilian life and with the need to implement the
‘Area Training Authority which had resulted from the Mcllair Committee
recormendations. ,

«». Dr. Jeffrey had the wonderful idea of sound-

ing Sir Fred to sece if he would come back to his

original post as Adviser to Oversea Students.

Fortunately for the Institute and for the over-

sea students, he egreed to do so. I think he

was irmensely happy to come back and]_I do know

that he was a tower of strength ....

2
. That this was a wise decision on the part of all seems evident. With

the end of the war, in the session 1945-47, the Carnegie Fellows from
the Dominions began to return and Professor Clarke worked closely

1 Wacey, Graée M., op. cit.

2 Several years later, Sir Fred, in referring to this period, wrotes
" ,.. My dream about the Institution of Education has very largely
come true. The number of students from Oversea in attendance this
session approached 300. They come from most parts of the world and
exhibit a wide range of interests and degrees of seniority. Jeffrey
was stumped to find anybody who could steer them, especially the more
advanced seniors., So I am back part-time in the Job to which I came
originally in 1935 ...." Letter of Fred Clarke to T. H. Matthews,
May 14, 1950,
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with the most senior of them.  The years of attritioxi. apparently,
had caused no diminution in his powers nor. altered the personality
vhich was now becoming famous in higher educational circles. In his
position, such an uhfortunate event would have called forth instant .
observation. If anything. the humility, simplicity of character and
trenchant penetratién of his mm appear to have been enhanced by the
pa;sage of time. Withqu_t' exception, the students of the day treasured

: 1
their contact with the elder statesman of education.

1 "My mein impression of him was the extreme warmth of his personal-
ity--you felt that here was one whom you would like to know as a
friend." Personal letter from G. B. Beath, Principal, DPunedin Teach-
ers' College, New Zealand(No. 7). :

"He was an amazing personality and we becams not tutor and student,
but very great personal friends, my visiting his home quite often ...
" I think I shall remember him mostly for his unfailing sense of humour
and his ability to "bait" one into some controversial educational or
philosophical topic while he dribbled from his old pipe and adopted a
sophisticated attitude, with a twinkle in his eye, just to provoke
the other person sufficiently to raise him to a point of almost anger.
This would irmmediately subside with his chuckle, and, in most cases,
he would agree with many of the points he had been arguing against a
few seconds before... I would call my sessions with Sir Fred one of
the highlights of my 14 months abroad, and I shall alweys remember
him +.. somevhat in the light of a gentle Bernard Shaw and as one who
could bring the best and the highest thought out of anybody who was
privileged enough tc be in his confidence.® Personal letter from R,
E. Halliday, Director and Executive Officer, National Fitness Council
of Western Australia(No. 39).

"hat was remarkable about him was his sympathy and understanding
of the "colonial®™. He treated us as full colleagues although we were
students and he the doyen of English educational philosophers of the.
time. He was completely humble and unassuming, although with a vast
amount of experience and learning behind him «..¢" Personal letter
from I(,. R. %edggood, Adult Education Centre, University of Auckland,
Nu Zy NOQ 8 . '
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Sir Fred's Sexvice on Educational Committees
In addition to his duties as Adviser to the Oversea Students,

Sir Fred gave freely of his time to many committees on which he sat.
Perhaps the most important of these was the Central Advisory Council
for E1gland.1 In December of 1944, Mr. R. A. Butler chose Sir Fred
to be the first Chairman of this body and the cholce was widely
welcomed. Unlike 4ts predecessor, the Consultative Committee, which
was composed only of educators, this Council included men and women
gqualified to speak for different interests in the national life,

for industry, yi'or science, and for the churches, as well as for
education. It included many famous names‘z Becaﬁse of its diverse
composition, such a group would be particularly difficult to guide
in any given directiona and at least one member considered this to be

1 gection 4 of the Education Act of 1944 states that there shall

be two Central Advisory Councils, one for England and one for Wales
and Monmouthshirej the duty of such Councils was primarily to advise
the Minister on matters connected with educational theory and
practice. ~

2 Members of the Central Advisory Council were: Sir Fred Clarke
(Chairman), Miss M. F. Adams, 0.B.E., lady Allen of Burtwood, The

Rt, Rev. the lord Bishop of Bristol, Dr. C. F» Brockington, Mr. Harold
Clay, Sir Henry Clay, Professor B. Dobree, 0.B+E., Sir Claude Gibb,
Mr. Ronald Gould, Professor Willis Jackson, ILiecut.-Col, The Hon. -

Ne As S. LyttoneMilbanke, Sir Philip Morris, Professor R. A. Be Mynors,
Miss M. E. Reeves, Mr. W, O. Lester Smith, Professor J. A+ Scott-
Watson, CsBeEsy, The Hon, Josiah Wadgwocd. Mr, Js Fo Wolfenden, CeBeEe,
The Hon. Mrs. Youaxrd, Miss M. S, Smylie (Becretary), Miss J. M.
Crafter (Assistant Secretary), Miss M. E. Forsyth (Clerk), Sir Charles
Darwin, KeBeEey MeCey FoRsSey and Miss M. E. Dodds also served for

a limited period. : :

3 mgp, R. A. Butler ... chose Sir Fred Clarke to be the first.
Chairman of the Advisory Council for England, and the cholce was
warmly welcomeds There could be no stronger evidence of the esteem

in vhich Fred Clarke wms held in educational circles." Personal letter -

to the author from Mr. W, O. Lester Smith, Deputy Chalrman of the
Advisory Couneil (No. 107). , *
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the flaw which had seriously undermined its ultimate usefulnesss 4As
Chaiman. Sir Fred was entrusted with a grave responsibility, The

. i 2 ' : N . N ;
Deputy Chalrman of the Councll has evaluated his successt

ees As the Fducation Act had Jjust become law, the time

was not opportune for a report calling for legislation

or pressing for new advances. Thers was a need rather for
dlagnosis of the contemporary situation and the educational
problems that it involved, Fred Clarke was the ldeal
Chairman for such a task ... thile keeping his mind on all
the issues under discussion, he had a flair for constructive
delegation. He was most successful in getting all members
of the Council to participate keenly; and his usual
practice, when coming to grips with a problem, was to
invite two or three members to study it as a group and
report. There were usually several such study groups at:
work and thelr reports were a basic feature of the Councills
agenda. Under his friendly, thoughtful guidance and

kindly stimulus, the Council worked wholeheartedly as a
team; and although there were well-sustained arguments,
lively and frequent, there was never an awkward moment.

By his gracious, tolerant leadershig, he made every member
eager to give of his (or her) best. ' .

1 Personal letter to the author from Rt. Reve Bishop F. A. Cockin
of Bristol, England (No. 19). . |

2
'We O« Lester Smith. ODeo gi ]

3 Sir Philip Morris, another member of the Council, has sub=
stantiated this opinion: ®I served under Sir Fred Clarke on the
Central Advisory Council for England ese As the first Chairman of

& statutory council of this character, Fred Clarke was responsible
not only for establishing the ripght relatlionship between the Council,
inecluding its staff, and the Minister of Education and his Depart-
ment, but also for laying down the lines upon which the Council was |
to set about its work and discharge its responsibilities., He showed
his statesmanship as regards the former and his imagination and.
foresight as regards the latter.® Personal letter to the author
from Sir Philip Morris, Vice-Chancellor, The University, Bristol,
Englard (No. .72)s. .. . . . .
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Tha Central Advisory Council for England chose as its terms of .
references ' v
o ees the ,ti-ansition from life atséhool to independent life, (

‘It will examine the content and methods of education in

those schools from which the actual transition is made, and

proceed to the influence of earlier education from the

mursery school onwards; and at the other end of the scale -

to the special problems of part-time education. The general

purpose of the enquiry will be an appreciation and criticism

of existing education a5 a preparation for a useful and

satisfying life.t , ‘ T
In this connection, the Cowneil produced two valuable Reportst School
and Life in 1947 and Out of School in 1948. The former studied the -
~ transition from the protécted‘ life of the school to the working 1ii'e:
the latter dealt with the social and recreational needs of children
after school hours.  The first of these 1s of particular interest to
admivers of Sir Fred Clarke, mﬁstraﬁng’. as it does, so many of the

distinctive marks of the Chairman's intellect and aspi.rad:.ﬁ.onsa3

1 | | |
School and Iife, H. M, Stationery Office, London, 1947, pe 64 -
"2 Both are available at He M, Stationery Office, London.

3. In simple, untechnical language, designed to make a greater appeal
to the non-professional reader, the Report re-examined the toples of
better schools and smaller classes, cooperation between school and
industry and the home, and the improvement of the physical and moral
health services in the school and in the Youth Services. It altempted:
to provide a number of practical answers to the problems Anherent in
each. Pemeating all was that pragmatism and "sense of urgency®
associated by those who knew him best, with the Chairman. ".s. One
of his favourite phrases was "a sense of urgency”s He was fond of
pleading for causes near his heart by pressing for "a sense of urgency"
towards them." W, O, Lester Smith, op. eit. (No,. 107).

", .. living vhen he did, ho had a great sense of urgency. He once
said to met 'One can only write tracts for the times.'! He was too
rmuch involved in the changes that were going on even tu produce the
magnum opug on education which many of us hoped he would write vou?
Personal letter from M, V. C. Jeffreys, Director of the Institute of
Education, University of Birmingham (No, 51).



168

Sir Fred Clarke was also busy on the Secondary School Examina-
tions Council mch had been established by the Minister of Education
pursuant "c,é the Education Ac’c‘ of 1944 to establish and control school
examinations. His contribution was much #ppréciat;ed; the %M.
Sir Philip Morris, has stated: |

I found Sir Fred Clarke's experience and judgement of

very great value and this was of especial importance

because there was very little general agreement on
many controversial aspects of school examinations es.

The same high euthority has also referred to Professor Clarke's
work with the National Advisory Council for the Training and Supply
of Teachers which grew out of the MoNalr Report:t

»se this Council inevitably became the leading body

on the training and supply of teachers in the country.

To the work of this body, Sir Fred Chrke made a sube
stantial contribution.2

He also served as the President of the Eucation Section of the
.Eritish Association for the Advancement of Science. In 19&7. t;lxen
the University of Bristol Institute of Education was founded, it -was‘
to Sir Fred Clarke that it twrned 4n seeking a Chairman for a committee
to guide the labours of the South African Research Fellow in Youth Work.’
Sir Fred was also External Examiner in Education at the University
of Liverpool Department of Edueat.icn for three years, 1945-8,

1 Sir Philip Horris, wo (HO- 72).

2 mbid, |

3 From this research developed three University of Bristol Institute
of Education Publicationst Youth Counecils, an Interim Report; }‘_E%g._gg
for Fulletime Youth Leadership (with a Foreword by Sir Fred Clarke);

and Youth Work in Fngland.
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, Throughout most of this perlod, Sir Fred also held the post of
Educational Adviser to thejllationé.l Union of Teachers, where his con=-
.tributions and realistigrlattitud_e'tc educétici;ai problems ms :app:éciated
- "g';j?éatiy.l Tt was thig ‘ofggﬁiﬁa;ﬁion ﬁmitv he persuaded to‘a'séi;x;e' the
responsibility of the support and direction of the Naticnal Fo;:ndation
for Educaticnal Research of which he Lecame the first Cbﬂiman,z |

1 oge recognized we wanted to know what we could do in any set of
circumstances. Ho found this stmosphere congenlal compared with the
analysis of those who felt they had no responsibility”, comments Sir
Ronald Gould, Sceretary of that powerful bodys FHe also adds, "Lady
 Clarke was paethetically grateful for the friendship shown him. Fred
and she always seemed to think we were doing him a favour by cmploying
 him ~ whereas we counted ourselves fortunate to have him.," Personal

' Jetter to the author from Sir Ronald Gould, General Secretary,

National Unlon of Teachers, London. (ﬁo. 38)‘ . )

Several ancedotes may suggest the camaraderie which existed between
‘these good friends: P"Fred Clarke held the post of Educational Adviser
_ to the National Union of Teachers, On the morning of the day he was

due to commence duty, I heard a knock at the door of my office. I
opened the door. There stood Fred Clarke. He sprang to attentlion
and gave a smart salute, 'Coming aboard, sirl' he said and gave me
his mischievous grin.® ’ I '

' %During his Presidency of the Education Section of the British Associa=
tion for the Advancement of Sclence, he came into my room and said,

*You are bringing academic dress to the meeting, aren't you?* I
didn't want to bring it, so I said, '"No! and went on to say that my
hood wms old and full of little holes. '‘Let!s have a look at it,'

he said. 'When it's academic dress, the Officers of the Sectlion at
" least must be properly dressed’. I got out the rather tattered hood
and showed it to him. He examined it carefully and then sald, 'Nothing
wrong with that which my missus can't put right, I'11 take it home
with mel' He did, and his 'Missus! worked the miracle.® Personal ,
letter to the author from Mr. J. WickhameNurray, former Deputy Secretary
of the Ns Up Ta (Noa 223)s - = ,

Personal letter to the author from Sir William Alexander, Secretary,
Association of Education Committees, London. (Noe 2) - '
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Freedom in the Educative Soc;_e_txl

In 1948, Sir Fred Clarke published his last major work and one
‘which the writer believes 1s destined to achieve much greater appreci;-
tion 1n the future, He was feeling a deep concern about the beﬁt of
the new Welfafe State. Freed from the worst Mequanties of the old
systexﬁ. a new danger was threatening the health of English societi.
VWhen so much emphasis was 'being éut on material well-beiné, there was
. a tendeney among the citizens to equate play and possessions with the
good life 1tse1f.2 All hed a right to security but each also had a
responsibint:f, that ”... responsibility he will discharge, first and
foremost, by honest and faithful work; n3 In this education 'being
given to the youth of the na’cion, there must be renewed emphasia on
the affinity of work and leisure and on the "common cultnre" Adult

education was also elevated in sfcatus as a means of induecing correct ,
#ct:!.on in those beyond the reach of the regular educational system.u
To teach such things as duty i1s not enought

1 Fred Clarke. Freedom in the Fducative Socigtz, London, University
of London Press, 1948

2 "The cholce between us may come to be one. between sec*urity and
freedom «4» a system of social security is a blessing. But without
that condition freedom , it may well prove a curse, a curse of the
kind which fell upon the rich fool in the parable.' Ibid., ps 33

3 Ibid., pe 43

"The Christian Bible presents God Himself as a worker. finding
satisfaction in His work. We are inclined to treat work rather as
the curse of Adam." Ibid., p. 43

b "The effect of adult education ... at its upper levels, will be to
ensure the emergence of the kind of elite that a free society must have.
They will not form a 'class'i they will have no distinctive soclsl or
political place, and they will be found at all soclal levels and in all
vocations. Thelr power will be the power of influence +.« More
general education at the lower levels will have as one of its functions
the awakening in the mass of capacity to recognise a member of the
elite when he appears and to know what it is that makes him so.”

Ibid., p. 48
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Vhere commen standards for regulating the most

- fundamental judgements are lacking, how can there be
eny sense of common duty? Even if the idea of duty
remains operative, as it would hardly do universally,
there would be a clash of decisions as to what duty
required on a given issue. The prevalence of moral
relativism, if it is really thorouihgoing. may bring
about just this kind of situation.*

There must be an ultimate standard of judgment for all and mankind
' 2 ) ' ‘ '
‘has developed only one, the concept of Original Sin., Belief in it

‘wes in some form is necessary both for social co=
hesion and for an adequately purposeful education.
We cannot be fully critical either of society or of

- ourselves, _e%cept from & standpoint which trans-
- eends both ', , : - _

1 Intde, pe 92

2 Clarke traced the development of the concept of Original Sin
not only to the birth of Christianity but back through the Psalms,
Isaiah, St. Paul and the Greeks. It was this central tension
between the two opposites in human nature which gave breadth and
stability to characterj. that pemmitted dignity and humility to
reside in the one person in perfect balance without lapsing into
pomposity or servility, To him, it was more than a religlous idea
it was the key to the understanding of all that was human. An
eppreciation of this fact 4s also the key to the understanding of
Fred Clarke. JIbid«, ps 93 :

3 Ibid., pe 93
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The Later Travels of Sir Fred Clarke

Though he travelled abroad several times in his late years,
Sir Fred may have been content to spend his' 1ast years in the béloved
England from wﬁich he had been absent so long during his cé.reer:.' It
may also have been cwing to factors beycnd his control.l -In 1947,

after the completion of the Report, Schc‘aogB and I1ife, he aceepted an

invitation to_part.icipate in the Easter Conference of the Ox%.#fio
Education Association.z Perhaps this was a welcome opportunity to
visit with old Canadian friends whom he had not seen since 1939, The
Montreal Star of March 1 and of April 16, 1947, noted his pa»s.sage‘

through that'city. On his way back, he gave a serles of three lectures,
arranged jointly by the McGill Department of Education and the Montreal

-------

.....

1 e

dedication to education had cost him dearlys ®... he lost heavily by
these changes of employment for his pension on retirement was small «es™
Sir Ronald Gould, op. eite (Noo 38) . .. ... SRR

Sir Fred referrcd to the subject on several occasionst ®... I remember
one foggy, cold December night I met him on Tottenham Court Road and

I said, ‘Where are you going tonight, Sir Fred?! He sald, 'I am golng

north to give a lectures' I replied, 'I certainly would not go any

place to give a lecture on this type of night.' He replied, 'I

térouldné‘s. either if I didn't need the money.'* Dr. He M. Nason, op. cite
No. 7 - Lo

"Knighthoods are all very well and decorative but they don't'pay rent
or buy houses. Au contraire}®" Sir Fred Clarke in a letter to T+ Hs
Matthews, May 1%, 1950. S
2 Professor Elizabeth Ramsden Eames, now of the Department of Philo-
sophy, Washington University, was a young student eager to get a
Carnegle Fellowship to the Institute. She recalls him then: "... with
some hesitation I phoned hinm and he immediately invited me to meet him
at his hotel, He was extremely friendly and we talked about many matters
only indirectly related to education and the Carnegle award in pare
ticular, I remember he was oppressed by the stuffiness of Toronto, the
Royal York, and some professional educators, and made me feel that being
a live human being interested in ideas was more important in student

and teacher than any mumber of professional credits". Personal letter
from Professor Eames to the author. (Ho. 30)
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in Great Briiain. Twé years late'r. in January and Februaz?y of 1949, |
he Journeyed to Cairo to déﬁver & series of eight public lectures
on Education and Culture at the Institute of Education, Ain Shams
University, Cairo.l From that timo on, he stayed at home, though his
thoughts probably wandered to his friends of younger days in the
ﬁominions.z '

In addition to this heavy programme, Sir Fred somehow found the
time and energy to continue his public speaking and his literary
output. The stream of ccnt.ributicns which had begun more than fbur
decades before in Harpshire continued, though in a decreasing flow.
Over the years between 1945 and 1951, he averaged a dozen public
addresses, original articles and book reviews. Hls speeches c'ame to
an end in 19503 the articles continued to flow for another year, but
'the book reviews, which increased in number as the others deereased,
-contimied on to the end, Nevertheless, by 1950; ‘it. was beéoming
appafeni that the hard-worked machine was wea.ring down, Sir Fred noted
it and so did othiers.’

1 These 1ectux-es were later published in Arabie in a special number
of The Journal of Educatiog. London, July, 19#9

2 ¥.ee I should like to come out agaln to 1ook up old friends of
whom there will still be soma arcund, Indeed, I mean to do so as
soon as opportunity offers." Sir Fred in a letter to T. He Matt.hews,
May 14, 1950, . . :

3 " ee They find quite cnough for me to do here and energies are not
what they were .. I reach 70 in a month or two and the time is not

- far off vhen I doff what!s left of the harness «.» I hope before 1ong
to plant myself 4in some quiet spot near the south coast if the limited
" resources which a wanderdng life and an expensive farily have left me
make that feasible ..." Ibid,

®ees During his years with us it was clear that his health was
failing., I remember on one occasion vhen in Cormdttee his nose
started to bleed profusely and we had to lay hinm dowun and send for a
Doctor, A year later he was deads® Personal letter to the author
from Professor John G. Lang, University of Bristcl Institute of
Education. (No. 56).
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The Ind of the Carcer

Sir Fred never did retire to Boar's Head or to the south coast.
On the morning of Jamxary 6, 1952. on the Feast of the Epiphany, he
attended the early service at St. Panéras Church a,hd then returned
to his home at Tavistock Square. After a lelsurely breakfast, he

climbed to the second floor of his homej a short time later, one of
1l
England's most beloved educators was dead. It was a loss which was

to be regretted more and more as time wépt by.

Shortly after his death, the Institute of Education reached its
. ) e 2
fiftieth birthday and commemorated that fact by the Jubilee Lectures

which were delivered duringv the Spring term of 1952, Though Sir
Fred was gone, it was obvious that he was not forgotten. Speaker
after speaker invoked his memory. Dr. G, B. Jeffrey struck a memor-
ably clear note:

ess For all of us who belong to the Institute there
mist be a strain of sadness in our meeting this even-
ing. Uthen this series of Jubilee Lectures was first
planned, we took it for granted that Sir Fred Clarke
would have his place. There were two things he could
have done with superb skill and with persuasive
eloquence. Speaking after the other lecturers who
have treated different aspects of our work, he could
have drawn the threads together and woven them into

a worthy patterni or he could have spcken from his
heart about our work with oversea students which had
been his special care ...

1 mhen he died, the clerks in my office were in tears ...." Sir
Ronald Gould, op. cit.(No. 38).

_2 Jubilee Lectures, London, Evans Brothers Limited, 1952.
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The privilege of hearing what would have been
a great lecture is not to be ours. For some months, =
the lecture had been much on his mind, and indeed
our last talk together was about it, but he left
nothing on paper except one brief note ....

This note left behind by Sir Fred Clarke read as follows!

Sense in which this country may have a mission.
VWorld-wide dissemination of valid ideas of human
dignity and fellowship derived from what is best in
national experience, checked and universalized so
as to transcend differences of race and colour,
while taking varlied local form in accordance with
distinctive cultural idioms. What it may require
of us as a people--patience, humility, :!.magination.z

Surmed up thus briefly was his philosophy of life and educatlon and
his legacy to.the world.. It is most fitting that his last three
words should have been P"patience, humility, \imagj.nation".-

1 1pi4., p. 92.

2 Tpid., p. 107.-



CHAPTER VIII

THE _LEGACY OF SIR FRED CLARKE

3

Though only posterity can fix the position of Fred Clarke in
the educational constellation of his time, to the writer and certain
of his contemporaries he was touchéd with something approaching'g:eat-
ness. The more 1ntimatgly,9ne becomes acquainted with his life and
his philosophy, the more intriguing grows the personality that lay
at the’root of th}s'unusuglly fruitful career. The details of his
progress from the remq@e hamlet in Oxfordshire to the position of
influence from which he helpéd to determine tha destinles of untold
miilions of his countrymen are now known. But one cannot help wone
dering what was the true creative force behind that long Journey.
Driving ambition m;ghtlcarry the possessor thus far, but the ggneral _
consensus of those who knew Fred Clarke best i1s that, far from being
pérsonally:amPitious. he was fundamentally # truly humble and cone °
tented person. Though gg was undoubtedly most aple, there is no
reason to believe that he was # man of such unique genius that it
demanded expres;ion. ‘For all that fame meant td him, one suspects
that he would pavg bgen equally satisfied to t}ll his own little
vineyard. The religious might feel that Providence played a role,
though this idea, by its very nature, cannot-be assessed, The cynical
might point to‘luck;or cirgymstances; though he was "lucky" to be
a man of his times and circumstances did help to keep him moving,
thus acquiring that vast experlience that was his particular
distinction, by theySelves thgse féctqrs were far from determinant,

While all are not to be ignoreé as contributing factors,
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the ﬁriter believes that they fall far short of a satisféctory X~
planation; the nucleus of all and the key which gave them meaning
was the personality of Fred Clarke and particularly his sterling
character.l He possessed this indefinable property in the highest
sense and feW'whé came into contact with him, even for a short time,
escaped its influence entirely. The two most significant facets-- .
the soul and the mind, one might say--of his character were his com-
plete acceptance of the total Christian concept and his practical,
undeviating grasp of the realities of this earthly life. vHis at-
titude towards the concept of Original Sin illustrates both of thesé.2
The one created his inspiration and his goalj the other enabled him
to coﬁprehend and sympathize with the eternal dichotomy-of mankind.
From his religious core flowed his unfeigned universal interest in
and sincere love for his fellowman of whatever status, his quiet as-

" sumption of his duty to be his brother's keeper, and his evangelistic

urge to be about his business. His conspicuous simplicity, modesty,

1 It may be that Fred Clarke realized this himself; he put a great
“deal of emphasis on character in education. He was fond of quoting
Martin Buber's "Genuine education for character is genuine education
for comrmnity".

Dr. G. B. Jeffrey in his commemorative article in Nature(Vol. 169,
January, 1952, p. 95) stressed this point: " ... As education was in
his view primarily concerned with laying the foundations of character,
it was to him all-important.®

2 The reader will recall that Original Sin to him was at one and the
same time the affirmation of man's kinship with God and the recognition
of his own feet of clay. He quoted S5t. Paul in this regards "The
things that I would, I do not. The things that I would not, that I do."
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friendliness, cheerfulness and other endearing qualities flowed quite
naturally from such a philosophy of life, His pragmatism derived from
his clear-eyed lack of illusion about man and the imperfect world he
creates in his image. Though often inclined to be highly idealistic,
his saving sense of reality always found him on the side of the pos-
sible though'defective. as oppoéed to impossible perfection. Like
Christian, he was willing to struggle manfully, confident that event-
ually he would arrive at the Celestial City. These two, love and prag-
matism, are, the writer believes, the keys to the understanding of
Fred Clarke, the educator, as well as of the man. Vhen brought in-

to intimate contact with alien local and national problems which,
decades later, were destined to explode on to the world stage, he saw
past the facades and reached certain inescapable though unpopular con-
clusions well in advance of his times. Like most prophets, he suf-
fered for his prescience; unlike most, he completed his Odyssey to

be appreciated in his own country. The Ehgland of the forties and
fifties, in her agonizing reappraisal, caught up with many of his
Judgments and he lived to know that he had, indeed, been useful. For

such a man, it must have been the éupreme guerdon.,
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The Final Philosophv of Fducation of Sir Fred Clarke

The world of Fred Clarke was oné in which a steady shrinkage

of the globe confronted each individual with mounting demands on his
integrity and ﬂeﬂbiﬁty at the same time that the inexorablé growth
oi‘ the specialization consequent on increasing technocracy‘continually
narroved his powers to meet these chalienges. Civilization, the only
hope of man, was crumbling inté "meaningless antics® because of a lack
of any sensé of sustaining pur'pose.‘ The p'r'oper education of all was
imperative if we were to realize God's will for man. Thus, God, the

individual, and society became central concepts in his thinking. »

The goal of life and, therefore, of education for life, was the
"right understanding of the eternal and the expression of that under-
standing in and through the ways of common life"tor the "making of
souls",? The individual and society were inextricably blended. He
reasoned that the individual is tx‘a’inéd by and for his society and he
really has no sure values outside of that society, that he is not
really educated until he used the "we" like "I". The society. ofb
course, is nothing more than the mosale of these individuals. It
follows that 1f education is going to have iﬁs greatest force for
good to the societj. it‘must derive directly from that culture and

1 F. Clarke, Essays in the Politics of Educatio . Cape Town, Juta &
Coey 1tde, 1923, pe 1.

2 Fo Clarke, Education and Social Change, londen, Sheldon Press,
19404 Ps 69.
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not be handed down or on from elsGWhere. It it is going to ha#e ifs
optimum value to the individual; it must equip‘him for all aspects

of the national 1ife and not merely to serve as a cog in the state
industrial machine; Both "ecultural® and}“vocational“ training are
equally essential, not separately, but’as cne integratéd whole. God
found satisfaction ih His work and 80 should man; work and leisure
are two sides of the same coin and not opposing Values.- Clarke, then,
opposed the concept of self-realization of the individual as the basic
goal of education in favour of the sociological viewpoint., Civiliz-
ation, itself, was given high status as the means by which man liter-
ally raised himself by his bootstraps from the morass of his instincts
to a half-way station compdsed of the best that man had thought through
the ages. This, in turn, became a launching-platform for the attain-
ment of the main aim, the testimony éf God's goodness through daily
living.,

By education, Professor Clarke included all means of instruction
from the cradle to the grave; any institution which had developed in
response to the felt needs of man also had an inﬁrinsic functlon to |
teach the young. Of these many institutions, the School came to occupy
one of the chief places, Ali children were to attend organized schools,

together at first, theh. gradually, grouping themselves into relevant



181

courses of stndy'thrqugh their own demonstrated interests and achieve-
ments until at least the age of fifteen. A1l but the brightest stud-
ents, at this time, would then continue their education for another
three years outside of the school but under a form of tutelage or
guldance supplied by organized Youth Services, at the end of which
period, it was hoped, the individual would be attracted to‘adult educ=-
ation. The opportunity for higher education of the brighter students
would be determined by their own natural lirdtations. In this way, the
large mass‘of men and women of the population would gain the basic
qualifications necessary for constructive life in a democracy and, at
the same time, 2 pool of leadership, an elite of the intellect, would
have been created for the future needs of the nation. This, far from
being an undemocratic procedure, was of the essence of true equality;
it would also~safegnard’that form of government from its inherent weak-

nesses and from the ambitions of rival systems.

To make such a préécient. responsive organizatioh feasible, only
the finest of human compoﬁents_were permissible. Fine builldings,
smaller classes, flexible curricula were all desirable, but that the
teachers in the front line be of the highest standard attainable was
essentlal. Whatever was necessary in the way of inducements to at-
tract those of such calibre from all walks of life into the service
of the nation must be done by those in authority. Once intellectually

and professionally qualified as ambassadors of our soclety to the
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1l
young, they must be given the maximum of freedom. The well-meant

safe-guards of the unimaginative were, only too often, the bonds of‘
the résourceful. The job'of the adminiétratorskthough also eséential,
was clear; bring the two principals together and then retire to a de-
cent obscurity nnﬁil thelr services were again required. Centralized
authority, while it had its place, must never‘be allowed to degenerate
into an end in itself; when this happened, the plastlcity of education
hardened into bureaucratic routine, regimentation and regulations. It
followed that education should really be the chief business 6f the en-
tire nation and the facilities of industry and commerce should bevamal-
gamated into the whole. As far as English education was concerned, he
saw it as béing of more than purely national 1mportance{ Ingland had

a historic role to fulfil, a sense of urgency was required. A shrink-
ing world racked by indnstrialiiatioh was creating dynamic problems #s
diverse cultures impinged upon one another. The Inglish tradition had
already proved its elasticity and its Mexportability"; 1t must be got
ready for the new test. Comparative education should become a sclent-
ifie study. Centres should be set up for the research into cducatlonal

2
problems and for the world-wide exchange and dissemination of ldeas.

1 "Finally, it will become clear that if, as we become more acutely
conscious of the real test and the spiritual centre of all our policy
and education, we build our education upon and around the ideal of a
Free Personality, the training of the teacher assumes a central in-
fluence. Almost, we begin to see the lineaments of the philosopher-
king.® F. Clarke, "The Conflict of Philoscphies", Year Book of Fduc-
ation, London, University of London Press, 1936, p. 25. °

2 If, stated thus baldly, this philosophy seems very simllar to what
most educated people think today, then the world is catching up with
Professor Clarke.
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A Summation of the Achievements of Sir Fred Clarke

There are those, far better qualified to judge than the writer,
who feel that in this sociologlcal, supranational interpretation of
the unified educational system, Professor Clarke had made a very con=-
siderable contribution to his times.l Such intangibles are notoriously
difficult to measure. But the record of his legacy need not cease with
his philosophical teachings. The permanent materlal achievements of
Professor Clarke were many, enough in the field of university admin-
istration alone to have sétisfied most careerists. The "out at elbows"
South African College was glven a teacher-training centre which was to
 become the nucleus of the modern Faculty of Education of the Univer-
sity of Cape Towh. McGill University, in Canada, benefitted from his
experience through the formation of the Department of Education which

now is the core of the burgeoning Institute of Education of Macdonald

1 T consider him to be one of the foremost educational thinkers of
%he fiiit half of the 20th Century ...." Dr. J. F. Burger, op. cit.
NO- 1 N

" ... He was, in my opinion, the outstanding educational philosopher
of his time ...." Returned Questicnnaire of C. H. Savage, former

~ Superintendent of Education, Westmount, P.Q.(No. 99).

"T think myself that it was Sir Fred Clarke's clear and continued
emphasis on personality at a time when Nazl ‘culture! was asserting
aims destructive of genuine perscnal values, ... that accounts for
his great influence on contemporary education «...." Perscnal letter
to the author from Rev. R. D. Maclennan, Scotland(No. 63).

"He is, without doubt, one of the great leaders in education whose
influence lives on, particularly throughout the educational services
zf the)British Commonwealth.® Sir William P. Alexander, op. cit.

No. 2). ,
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College. The University of london Institute of Education was, at a
critical period in its history, given a new orientation} and personality,
nursed through the greatest war in history, and preserved to become

the foﬁndation for a post-war expansidn vwhich has made 1t one of the
greatest names in education.2 The Institutes of Education of Britain
have derived inspiration from that of the University of London. Sev-
eral of them were the recipients of the personal interest and guidance
of the retired Sir Fred. In a similar way, the first Chair of Sociol-
ogy, which was established by him, has become an invitation to others

to do likewise.

Once the demands of his immediate responsibilities were satis-
fied, Professor Clarke invariably allowed his enérgies to be directed
_into many other wider, national channels which wererconnected in some
way with education. In South Africa, as we have seen, he was educ-
ational adviscr to Prime Minister Smuts; he worked to bring industry

and education into close collaboration through the Apprenticeship Acts

1 nThe outstanding feature of his tenure was the development of

. strong ties between educationists in the older Dominions and the In-
. stitute ... under his direction, the Institute became a centre for
exchange of educational ideas and experience for the whole Common-

; Wealth. G. B. Jeffrey. OE. Citog Pe 9“’0

.2 "The Bulletin" of the Institute of Education, Macdonald College,

' ~_of.June 1, 1963, under the heading of "Staff Notes" records that six

of its staff would be pursuing higher degrees in the next session.
Significantly, two of them are going to the Institute of Education
4n London to join the one already there.
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and the Juvenile Affairs Board$ and he sét onkalmost every eéucational
commission and conference in the aréa during his tenure. By his at-
tendance at the International Labour Conference in Geneva(1925) and

at the Imperial Educational Cdnference(1927) as the officiai delegate
of South Africa, and‘through his articles in newspapers and periodicals
and his influential bookl, he began to impinge on the internaiiqnal
scene. At McGill University, in Canada, his'talents were‘soon Placed
at the service of General Sir Arthur Currie; Principal and Vice-Chan-
cellor of fhe University and at the disposal of the Protestant Com-
mittee on Education of the Province of Quebec. In the former case,

the educational pronouncements of the Principal were, presumably,
shaped by the vision of Clarke; Professor dJohn Hughes has also credited
him with initiating the impetus which culminated in thé Hepburn Sur-
vey of Educéticn in the Province of Quebec. In England, hls exten-
sive services to education outside of the University of london can
never be defined exactly, for he worked largely as a member of com=
mittees. His worthy contributions to the recommendations of the Sec-
 ondary Examinations Council has already received tribute from the Chair-

man of that group, As a member of the McNair Comittee, we cannot

1 Essays in the Polities of Fducation was published sirmmltaneously in
‘Cape Town and London.
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doubt that he played an importént and, perhaps, a declsive part in
formulating the recommendations which led to the key "Afea Training
Authorities". The founding of the National Foundaticn for Research
also owed much to Fred Clarke. In all of these countrles, he lab-
oured to promoté a senée of high responsibility within the teaching

profession,

¥hile it is true that Professor Clarke!s Fducation and Social

Change has been hailed by competent judges as a leading influence én
contemporary thought at a strategic time.l itrwould be manifestly |
unwise and unjust to the many others who took part iﬁ'the great |
creative ferment which culminated in the Education Act of 1944 to
seek to claim undue Qre&it for oﬁe individual; there is no doubt,
however, that he was in thevvangnard of théught. ‘This resolutely-
mogest man was proud to feel that he had played a npt-insignificant

1 "His Fducation and Social Change with its blend of tradition and
far-sightedness had an immense influence on British thought about
education cirea 194% ,..." W. O, Lester Smith, op. cit.(No. 107).
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1
part in the creation of this historic Act. To those who are famil-

jar with the thoughts of Sir Fred Clarke as expressed freely over a
generation, some of the provisions of the Act do strike a most fame-
iliar chord, though too much weight should not be given to this sim-
ilarity.z More important, perhaps, is the fact tﬁat the Rt, Hon,fR.
A. Butler, himself an educator and with all of Ingland from which to
choose, perscnally selectéd Fred Clarke " ... whose remarkable qual-
ities mede him my cholce as first Chairﬁan of the Central Advisory
Council ..¢«" to head that group which was to advise him on any-

thing to do with educational theory and practice that they saw fit.

1w ees I recall him telling me that after the publication in 1940
of his Fducation and Social Change, he had lunch with Mr. Butler and
some of his ideas may have influenced the 1944 Education Act +..."
Personal letter from Prof. A. J. D. Porteous, Professor of Education,
University of Iiverpool(No. 88).

Sir Fred Clarke once wrote, " ... I have been given reascn to be-
lieve that it had some influence on the course of events, helping,
as 1t did, to guide and crystallize the body of opinlon out of which
came the Education Act of 194%." F. Clarke, "Karl Mannheim at the
Institute of Education--The Beginnings", 1948, page 2 of the criginal
manuscript. ' , '

2 The reader may recall such recommendations as the raising of the
compulsory attendance at school to fifteen, the continuance of part-
time education for those leaving then until the age of eighteen, the
expansion of Youth Services, increased facilities for technical and
adult education, expansion of school health services, increased
religious instruction, more control of private schools, smaller clas-
ses, declining importance of the matriculation examination, re-
rmodelling of secondary school curricula, reform of methods of training
and recruiting teachers, more opportunities fer poorer students, etc,
Dent, Harold Collett, "Education®, Britannica Book of the Year, 1944,
p. 250, :

3 Butier, R. A., "The 194l Act seen against the pattern of the times”,
Jubilee Lectures, London, Evans Brothers limited, 1952, p. 39.
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Beyond the shorés of his own "conntfies". the ideas an& ideals
for which Professor Fred Clarke stood, like John Brown's body, go
nmarching on to achieve their incaleculable effects far into the fut-
ure and all over the world., In his 1life-time, he addressed audiences
on three continents; he also pnbliéhed well over two hundred articles.
some in néwspapers, but most in learned jJournals which disseminated
his thoughts into the most fertile soils. lLastly. and even more cone
siderably, i1s the most impalpable influence of all, that of the be-
loved teacher on his receptive students. For almést fifty years,
Professor Clarke faithfully taught his classes and led discussion in
his seminars. At times, in London, particularly, his auditors may
have been from more than a score of countries; the total of his
students would nurber into the many thousands. When each left to re-
turn to his own envircnment, he carried with him some of the thoughts
and attitudes of the master. Today they hold power in many hierarchies
of education. Thﬁs, the ideas, the'principles, the techniques of one
man could have penetrated most parts of the globe. Annually, the
ripples widen as new waves of beglnning teachers are insensibly shaped
by the best thoughts of a mind they never knews The imagination is
almost staggered by the possibilities.
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A Bibliography of Correspondents and Others Who were Kind FEnough
to Respond to a Request for Information

No,
1 Adair, E. R., former Professor of History, McGill University,
Montreal, Canada.
2 Alexander, Sir William P., Secretary, Association of
Education Committees, London, England.
3 - Alum, A. R,, Headmistress, Girls' High School, New
Plymouth, N, Z.
L Anderson, Florence, Secretary, Carnegle Cc»rporation of
New York, New York City, I&.I.. U, S. A.
5 Astbury, Dr. John S,, former Principal, Baron Byng High
School. Montreal. Canada.
6 Bassett, Dr. G. W., Professor of qucation. University
of Queensland, Brisbane, Australia, .
7 _ Beath, G B, Principal, Dunedin Teachers' College,
. Dunedin, N. Z. ‘
8 . Bedggood, Dr. L. R., Adult Education Centre, University
of Auckland, N. 2. -
9 Borrill, Rev. John, Vicar of St. Pancras Church, London,
w England.
10 Brand, Lord, Rugby, England.
11 | Brown, George, Education Officer, Prbté'stant Central
School Board of Greater Montreal, Canada.
12 Bullock, Alan, The Master, St. Catherine's COHege,
Oxford University, England.
13 Bunting, E.!.izabeth. Senneville, P. Q., Canada.
14 Burger, J. F., HEmeritus Professor of Education, University
of Cape Town, South Afrieca. ,
15 | Butler, Rt. Hon. R. A., former Minister of Education.
L‘Dndon' England. ) , . ‘
16 - Cameron, Virginia, Assistant Registrar, MeGill University.

Montreal, Canada.
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Carr, M., Assistant Adviser to Oversea Students, University
of London Institute of Education, London, England.

Clarke, Claudia, L., Goldsmiths' College, London, England,
Cockin, Rt. Rev. Bishop, F. A., Marlborough, Wilts, England.

Connor, D. V., Senior Lecturer in Educational Research.
The University of New South Wales, Kensington, Anstralia. B

Crosthwaite, R. T., Board of Secondary School Inspectors. -
Education Department,. Melbourne, Australia.

- Currie, Dr. Cecil. Professor of Philosophy, MeGi1d University.

Montreal, Canada.

Davenport, J., Miniatry of Education. Salisbury, Fhodesia
and Ryasa]and. ,

Dick, T. M., former member of Protestant Cormittee, Council
of Education, Quebec, Canada,

Dickinson, E. Ge, Toronto. Canada.

Downie, P. M‘, Chief Librarian. Ministry of Edugation.

London, Ehgland.

Dreaver, A. Re, Headmaster, Pukekohe High School, Pukekohe,
N. Z. v

Duchemin. L. A., Professor of Education. Mount Allison

University, Sackville, N. B, Canada.

Duniny, J« Ps, Principal, University of Cape Toun, South

Arrica.

Eames, E. Re, Professor of Philosophy. Washington University,
Saint ID“iS, U, S. A, .
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WA Beview of Eiucational Thoughts The Conflict of Philosophies,®
The Yearbook of Edueation, London, England, 1936,

1937 Introduction tos The Freedom We Seck, by Wyatt Rawson, New
Education Fellowship, 1937+ ; .

Roview ofs The Cambridze Mistory of the British Em ire, Vols 8,
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Reviews ofs The Idea and Practice of General Education:
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APPENDIX ®D*®

‘I‘he Qnestionnaire .

SIR FRED CIARKE AND HIS INFLUEICE ON EDUCATIOH o

Some opinions Yy

1. Vhat was there sbout Fred Clarke vhich made him memorable as a friend?

as a colleaguel

as a téaqher?

as a m:m?
In which capacity did you kncw him best? Close friend
(Please indicate one) Colleague _
. ‘ Teacher
Acquaintance

What influence did he have on yrm, personally?

3

"It is difﬁ.'ult to ovezs-estimate the mdth of Sir Fred Clarke‘s influence
3 on edncational theory and opinion in his tine,®

(*WeRels®, The Times, London, Jamuary 1%, 1952) '

What, in your opinion, were Sir Fred Clarke's main contributions to education?

(Please turn over if more space is required)
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3. Do you know of anything in the life and background of Sir Fred Clarke
which may have contributed to his devotion to the cause of education?

]

eeoto his great belief in the future and the greatﬁess”oi‘ the Commonwealth?

4, Can you recall any favorite or typical expressions, attitudes, comparisons,
anecdotes, mannerisms, idiosyncrasies, likes and d:}.slikes, etec., of his?

5.k What were hls main hobbiéé':a:nd interests, exclusive of education?




6. How would you deseribe Sir Fred, as to physical characteristics?

Can you suggest uhere a good 'nkélesé of Sir Fred might be obtained?

7o Below is a list of adjectives vhich might be used to deseribe the characters
- of many peoples Which of these do you think could apply particularly to Sir -
Fred Clarke? (Please eircle) »
-Ro disreSpect is implied by the inclusion of any term.

affected. amb:l.ticus. benevolent, boring, cautious, cheerful,- conscientious.
decisive, demanding of high standards, demoeratie, dictatorisl, didactic, dis-
dainful, dogmatic, eclectic, egolstie, egotistie, energetic, extroverted, frank,
fun~-loving, generous, genial, human, humble, humorcus, imaginative, impractical, .
individualistie, industrious, inflexible, introspective, Jocular, learned, literary,
lovable, mature, modest, moody, moral, mystical, noble-minded, openeminded,
originative, orthodox, painstaking, perceptive, persuasive, petty, philosophical,
plous, pithy, Platonio, poised, pompous, pragmatie, prepossessing, pretentious,
priggish, profound, prophetic, proud, race-consclous, religious, sagacious,.
satirieal, sceptica.l. scholarly, self=-consclously superior, self-centred,
self-sacrificing, self-sufficient, seminal, sensitive, sirmple, sophisticated,
sprightly, stimilating, straitelaced, supercilious, sympathetic, synthesizing,
trenchant, epigrammatie, unaffected, unpretentioua. wmsympathetie, wpright,
warmehearted, wellw-balanced, witty.

If others occur to you, please add them belows




* 8, In the event that you have any private material in the way of notes,
correspondence, ectc., would you be willing to permit a photo=reproduction
to be made? S P ‘

9. Could you suggést the names(and addresses,if possible) of others wha
right be in a position to add information which would meke this study more
suthentic? co T I '

10 Is there anything NOT mentioned in this opinionnéheet which you feel
15 essential to a preper understanding of this great educator?




APPENDIX ®E"
Some Hitherto-Unprinted Quotations from the Lectures and Conversations
of Professor red Clarke during his MeGill Peried 1

1. Always be careful of cocksnra peoples they are always leaving
something out,

2, lMany teachers have two theories - a "working® one and a "shou®
Oonee

3. The study of history should be concemed largely with the search
for constants among varlants,

L, Science and democracy are in essence the same. Science is a
disinterested attitude towards truthj democracy is a disinter-
ested attitude towards the common weale

5. Routine is necessary towards the completion of personality, but
at every stage it should be made intelligible.

6. On the ideal level, education is necessary because man is a
creature tortured with an itch for perfection, and obedience
to the conditions for perfection is essentlal.

7 Standards of reference in education should be, not the contempe
orary ideal, but the best. ‘

8. It can't be guaranteed that out of any given material one can
produce any desired kind of individual,

9. Christian tradition has wrongly emphasized the distinction
between body and spirite

10, Instinct in the human young is a blur or smudge. The signif-
icance of this is that it leaves the widest possible range for
education; which 13 a very fortunate fact.

11. Every practical activity implies a theorys; but all theories
need not be dragged into the light.

12, Good theory is sound practﬂ.ce. consclous of itself} good
. practice is sound theory, fulfiling itself,

13. Factual knowledge does not imply spiritual pmgress‘ Beaste
liness plus the bathroom may very well deseribe the modern.
situation 1n some sections of society. _

14, The danger with scientific methods of measurement in educat.icn
is that the teacher may fail to return to the true human
teacherts attitude.

1 From the notes of Dr. John S. Astbury, Montreal, P.Q.
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Some measuring in e&ucational study is ‘not_ only desirable; but
inevitablej but its applicability must be_stnetly Umiteds

There 1s a disposition to reduce the 6onten£ of educétion - to

" squeeze out what matters most. The result is 'pedagogy’, with

its language of 'pedaguese's This tends to neglect the dynamic

~ character of education; as & growth, a constantly changing

thing.

Tn a machine age, we are apt to apply machine ideas to our
educational worke - N AN R
We should educate, not for vocatlonal efﬁciiéncy, ‘but for
11lumination. ) ' : R A
Capitalism 4s said to have failed, It has rather succeeded

in what it set out to do, namely, to provide for the needs of
man. Capitaliem has not failedj control of capitalism has

“failed., Ve have the machine, but wo don't know what to do

with ite , |
Man does not live by bread alone. The 'marketable! man is

“never the complete man. Cor_;versely. the whole man is never

Tmarketable'.

Vocational training 1s saif—defeating. since it viclates hm '
kinds of fulmess; the total life of the community, and the
whole range of individual needs. Economlc ends are not ends

" of intrinsic value. They are related as means to the real

intrinsic ends, The attempt to make economic ends dominant -
ends in a devitalizing of the cultural life of the commnity
as a whole. ' v T ,

The State's attitude towards geligion is more reasonable
than towards education. The “tate's attitude towards religlon
consists in seeing fair play.- It should be lefi to the vitality

~ of the commnity to determine the quality of its own -education,
23.

The community is the social whoia«-i‘a. natural facti the state L
is an artificial thing, devised by the cormmunity. o

National systems of education tend to lay stress on uniformity, |
and show preference for what is easily measureds The modern - -
form of all this is the prescribed syllabus, with its ritual

. of examinations and recognition of the successful. The danger

is that wo substitute 'incantations'! for knouledges



