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ABSTRACT 

A standardized, fixed-alternative questionnaire was 

mailed to a total of 1,039 alumni of the McGill University 

School of Social Work. The study dealt with the 345 alumni 

respondentso The objective of the research was to obtain 

information in five major areas: general identifying char­

acteristics; formal education at the School; employment 

status; continuing education; proposals for the use of the 

alumni fund" 

The. profile of the alumni obtained reveala that 

typical graduates are female, married, averaging forty-one 

years of age and are Canadian citizens living in Greater 

Montreal. They are recent graduates, specialized in case­

work, have obtained the MSW degree, with a few pursuing other 

degrees since graduation. 

In general, the alumni had a favorable reaction to 

their total educational experience which most found to be rel­

evant outside of this province. A flexible and comprehensive 

outlook for social work education was prevalent, with the 



generic approach being the most preferred. For social work 

training, the field work component was considered the most 

useful. The independent study (research project) as an 

educational component appeared to be a rather controversial 

issue. Diverse reactions were given concerning its contribu­

tion and its priority among other components of social work 

training. For courses related t 0 social work, the Social 

Sciences were emphasized. The institution of a Doctoral pro­

gram in social work at McGill received a fairly favorable 

response from the alumni. 

The majority of the alumni reported having been 

employed in the social work field, with the major settings 

indicated being family care, child welfare and the medical 

settings. In these settings the method most frequently used 

was casework. The most frequently indicated responsibility 

was that of practitioner with a considerable number exercis­

ing administrative responsibility in their positions. 

In general, there was a favorable response for pursu­

ing courses in continuing education, with Marriage and Family 

Counselling and Law and Social Legislation being the most 

frequently indicated courses. 

Activities concerning professional education received 

the highest priority by the alumni for the allocation of alumni 

fu n d s • 
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CHAPTER I 

INTRODUCTION 

The Alumni Committee of the McGill School of Social 

Work is currently attempting to identify a more useful and 

dynamic role for itself in relation to the alumni and student 

bodies. In 1967, during the planning for the Fiftieth Anni­

versary of the McGil1 School of Social lork, " ••• it was 

agreed that the particular function of the alumni was to 

assist in the development of standards of education."l The 

Alumni Committee, together with the McGi11 School of Social 

Hork, which will be referred to as the School, have a deep 

interest in, and commitment to, social work education for 

the training of professionals to successfully meet the chal­

lenging needs of societyo 

Purpose and Scope of Studl 

The Survey of the MeGi1l School of Social Work Alumni 

was undertaken for the purpose of providing information for 

planning in three areas: school curriculum, social work con­

tinuing education programs and Alumni Fund allocations. The 

information was collected by means of a questionnaire sent to 

all the alumni of the School who had graduated since 1920 0 

lMcGi11 School of Social Work, Resume of Minutes of 
the A1umni Committee from 1967-70: February 8, 1971, p. 1. 
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This section will discuss the historical background 

to the survey and its development into the present research 

project; the principal areas of research; and the assump­

tions and limitations of the study. 

Historical Background and Development of the Project 

The Alumni Committee 

The Alumni Committee consists of approximately 

thirteen to fifteen members drawn from the alumni body of the 

School and residing in the Montreal area. It is a rather 

unstructured body with no formal by-laws. In 1967 the Alumni 

Committee initiated a Fiftieth Anniversary Fund-Raising 

Project to span five years. The funds collected were to be 

offered to the School to provide the financial aid necessary 

to broaden and develop its program. In addition, according 

to the Chairman's introductory note in the student question­

naire, it was stated that: 

This money is to support a special research project, 
to provide scholarship help to students, to bring in 
special resource people for programs outside the 1 
usual curriculum and to provide for special needs. 

An anthology of writings of the alumni was also proposed for 

the future. Thus, it is evident that coordination, exchange 

and interdependence between the Alumni Committee and the pro­

fessional School is both an objective and a medium by which 

to serve graduates, students and the community. In order to 

lElizabeth Tay10r Rossinger, Chairman of the A1umni 
Committee, 1970-1972; Student Questionnaire of February 1971. 
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ensure effective planning, some means of consulting the total 

a 1 u m nib 0 d Y wa s re qui red. Howeve r, ita pp ear s t hat co n s u 1 t a ­

tion of the alumni membership through a questionnaire was not 

pursued until 1971. 

The first survey related to the role and functions of 

the alumni was in the form of a questionnaire developed at the 

beginning of 1971 by a social work Master's student and sent 

to the student body to find out what activities the students 

would be interested in having the a1umni pursue. l Then, in 

March of that year, it was suggested that a questionnaire be 

sent to the alumni, along with the results of the student 

questionnaire, but this was not carried through. The alumni, 

however, were invited to write in their reactions to the con­

tents of a newsletter published periodically by the A1umni 

Committee but the response was poor. In October 1972, it was 

reported in the minutes of the Alumni Committee's meeting that: 

In a continuing discussion of Association functions, 
it was suggested that there might be other more per­
sonal or individual ways in which the Alumni could 
be served. To initiate this, it was recommended that 
the Chairman write each member of the 1972 graduating 
classes ••• and ask that a questionnaire on the role 
of the Association be completed and returned ••• 2 

1I0uever, no questionnaire accompanied the welcoming letter as 

it was decided that more thought and work was required. 

lMcGi11 School of Social. Work, Minutes of the A1umni 
Committee, Meeting of February 8, 1971 

2McGi1l School of Social Work, Minutes of the Alumni 
Committee, Meeting of October 19, 1972, p. 20 
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In January 1973, the Alumni Committee proposed that 

its Planning and Budgeting Sub-Committee would carry ~ ••• 

more than a budgeting function. It would define policies 

concerning the appropriate areas of Alumni Fund disburse­

ments and appropriate proportions."l Thus it was emphasized 

once more that, in order for the alumni fund to be spent 

according to the priorities set by the alumni, a survey would 

be necessary. A Committee member offered to discuss the sub­

ject and to draft a questionnaire to be presented to the Com­

mittee at the February meeting, where the minutes record that: 

What was needed was a study of proposals for spending 
monies collected by the Fund. It was noted that the 
discontinuation of a major disbtrrsement, the research 
grant, had given rise to this situation. Included in 
the study should be possible areas of committee 
activi!x and spenning - a number of suggestions were 
given - and alternatives in terms of rates of spending 
the Fund. 2 

It was proposed at this meeting that the survey being projected 

could become a Master's student research project. 

In retrospect, the a1umni questionnaire was conceived 

with certain definite objectives, one of which was to obtain 

graduates' sug~estions for priorities in the allocation of 

alumni funds. The Alumni Committee was also very interested 

in obtaining a demographic description of the graduates, 

lMcGill School of Social Work, Minutes of the A1umni 
Committee, Meeting of January 18, 1973, p. 2. 

2McGill School of Social Work, Minutes of the A1umni 
Committee, Meeting of February 14, 1973, p. 2. 
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including personal data, educational achievements and an 

employment profile. It sought information on the types of 

work experience, the variety of settings and positions in 

which social workers were engaged and the extent to which 

they actually used their professional training. This know­

ledge could conceivably contribute to effective planning of 

programs to meet the a1umni's needs and also help the School 

in curriculum planning. Thirdly, the Alumni Committee was 

requested by the School to provide some information and reac­

tion concerning the particular needs of graduates pertaining 

to continuing education. At the meeting in January, 1973, 

it was recorded that: 

There were several questions implicit in this 

request. Did the Alumni Committee have a public 

relations or liaison function? Should we consider 

subsidizing a course of this nature through provid­

ing funds for a special lecturer? Should we employ 

a part-time public relations person to find answers 

to this type of question? Should we circulate a 

questionnaire among Alumni? Do we see this as a 

priority?! 


In fact, the alumni survey would provide the Committee 

with information which could be used as a basis or guideline 

for its own critical analysis and definition of its role, func­

tions and funding priorities; it would also provide information 

which might be useful to the School in planning the regular cur­

riculum and continuing education courses. 

Some of the significant areas of concern which could 

not be included in this survey, due to time and space limit­

ations, were: information on work satisfaction, pUblications 

lMcGill School of Social Work, Minutes of the Alumni 
Committee, Meeting of January 18, 1973, p. 3. 
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and honours of graduates; the issue Qf professionalisM, and 

membership in professional associations concerning their roles 

and responsibilities. Originally, these issues had been 

included in the focus and schema of the study; however, it was 

decided that they might be dea1t with more adequately in a second 

or follow-up questionnaire. 

The School of Social liork 

In view of the desired close liaison between the A1umni 

Committee and t he School j ncontributing to profF.!ssiona1 educa­

tion, it was decided to include areas of investigation of 

particular relevance to the School in the alumni study. Grad­

uat es were a sked to express teneral feedhack on t heir formal 

social work education .and its usefulness to them in terms of 

their professional work. ThF.!ir reactions could be helpful to 

the School in planning the curriculum, particularly in this 

stage of transition where the present curricula of the various 

undergraduate and graduate programs are being reorganized. In 

order to bridge more effectively the gaps between formal train­

ing received and dem(:lnds in the work fielo, the a lumni were 

queried about their experiences with continuing education courses 

at HeGill and abollt their actual neeos, to obtain some indication 

of the types (If courses which would be in demand and assist in 

planning for continuing education programs. 

The education offered at the School of Social Work may 

be generally classified into certain periods according to its 

historical development. The curriculum has undergone certain 
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reorganization in tune with the needs of society for profes­

siona1s serving in t he social welfare field. An examination 

of the calendars of the School revealed that up until 1943, 

the curriculum had a general orientation. Between 1944 and 

1950, the program included courses in other methods and 

opportunities for specializing in a few settings (namely 

medical and psychiatric). Since 1950, concentrations in the 

various social work methods were offered in the curriculum. 

As for degrees, the School began by offering a one 

year certificate in 1919 and in 1923 it instituted a two year 

diploma which continued until 1947 with a brief interruption 

in 1932-34. 1 Commencing in 1948, the Master of ~ocial Work 

degree (MSW) was awarded to students who completed the two 

year course and the Bachelor of Social Work degree (BSW) was 

awarde~ to students upon the completion of the requirements 

of the first year of study.2 The BSH program was discontinued 

in 1952 and was resumed in 1970 as a two year program. The 

MSW program was reorganized into a one year program in 1971. 

Students were admitted to a Qualifying Year beginning in 1956; 

in 1970 the Qualifying Year Certificate could be earned. 

According to the Prospectus of the Fiftieth Anniver­

sary 

The School's present program anticipates a sequence of 
courses in the University from the undergraduate to the 

1Esther W. Kerry, Prospectus, 1918-1968, Fiftieth Ann­
iversary, McGi11 University School of Social Work, p. 2. 

2Ca1endar of the McGil1 School of Social Work,1948-l949, 
p. 13. 
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Post-Master's program as a continuum from general 
preparation to specialization. There is a change 
in focus in both content and method of teaching . . . . 
the trend is to see social work education as a con­
tinuing process, ••• which corresponds to the 
p r act i ca 1 nee d for so cia 1 wo r k e r s 0 f va r y i n g de g r e e s 
of skill and competence in a vastly expanded range 
of fu n c t ion s • 1 

Research Questions 

The research questions formulated inthis study were 

concerned with five specific areas: general identifying In­

formation; education received at the School; employment his­

tory; continuing education and a1umni fund. 

(1) General identifying information: this is concerned 

with providing the descriptive demographic characteristics of 

the respondents as well as presenting a profile of the respond­

ents' educational attainments both at the School a ncl at other 

universities. 

(2) Formal education at the School: this is concerned 

with the social work training received at the School. The 

question may be asked, t hat once educational objectives have 

been defined in terms of certain needs of society and profes­

sional requirements, how can educators develop curricula to 

assure that these objectives are achieved. In a report on 

Undergraduate Social Work Education for Practice, Glick asks 

the question: "How can curriculum content a nd organizing 

lEsther W. Kerry, Prospectus, p. 9. 
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principles that facilitate continuity, sequence and integra­


tion across curriculum areas be identified?"l 


K. Aptekar's paper on "The Curriculum Building Process", 

quoted in the above mentioned report, views curriculum as more 

than a 

••• conglomerate of theoretical content, courses and 
sequence areas ••• it must be a composite of educa­
tional objectives, related content and instructional 
strategies, integrated to provide a coordinated 
system for achieving educational goals. 2 

The information collected in this area of enquiry may 

be considered as one criterion in determining future curriculum 

recommendations for the School. &uch re-evaluation is neces­

sary to meet changing and pressing needs arising from both 

requirements in t he work field and the expressed wishes of the 

students in the School. Thus, the responses of the alumni con­

cerning the training they received at the School and its rela­

tive usefulness to them in practice may prove helpful for fu­

ture curriculum planning. 

The relationship between the characteristic components 

of social work education (such as courses, field work, research 

project) and related background courses is a further issue in 

developing curriculum. This issue 'l'TaS included in vew of the 

trend in curriculum development to a "mediating course" in 

applying knowled~e from other fields, such as social sciences, 

political and economic sciences, planning and human development 

lLester J. Glick, Undergraduate ~2.Eial Hork Education 
for Practice: A Report on Curriculum Content and Issues, Vol. 1. 

(WaShington: Syracuse University School of Social Work,197l), 
p.31. 


2Ib id. t p.3l. 
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theories to the understanding of social problems, welfare pol­

icies, issues and programs. It is also of concern to curriculum 

planners to provide the appropriate balance or emphasis on the 

varying components of training, such as theoretical input in 

relation to practical work or accent on methods and skills. 

Another issue related to social work education is the 

"generic" versus the "specialization" approach which was con­

sidered an important as well as a controversial issue in social 

work curriculum planning. Generic practice bas been defined by 

Professor Shulman at the School as: 

••• the common method which characterizes the activity 

of all social workers in all settings and with a whole 

range of client modalities and staff system. Method 

is defined as a set of tasks which are elaborated into 

action patterns as the social worker moves to offer 

help.1 


It has been argued that the range of demands facing 

social workers can not be covered by a single methodology. The 

educational trend towards programs of generic social work has 

lead to the development of social workers with broad knowledge 

backgrounds, yet the need for specialists continues in many 

social welfare fields. It has been suggested that: 

••• generic training for direct practice positions 
would be appropriate at the undergraduate level, with 
graduate social ~rk education being reserved for 

2more specialized programs. 

Not only is the issue of joint concentration per se being raised 

lLawrence Shulman, "Generic Practice" in The LoS. McGi11 
School of Social Work, vol. 1, No. 1, 1973, po 10. 

2Frauk M. Loewenberg, Time and qualit~ in Graduate Social 
Work Education, Council on Social Work Education Inc., N.Y. 1972, 
p. 24. 
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but also concentrations in other areas, such as research, ad­

ministration a nd social policy which are broadening the defi ­

nition or boundaries of traditional social l'1Ork. Thus, it has 

been noticed that: 

••• an observable pattern is the presentation of social 
work practice as an entity ... in curriculum content 
that presents professional practices ~nd principles a.s 
a whole, ••• but only a beginning has been made in the 
integration process. l 

Also included in the area of research on education were 

the contribution of the a1umni's Master's research projects to 

their social work education, the relevance of social work train­

ing at the School to work situations outside the province of 

Quebec and the alumni's willingness to enroll in a doctoral 

program in social work if the School were to institute one. 

These questions concerning social work education were 

chosen over other possible areas of enquiry, such as curriculum 

content analysis by specific courses and/or method of teaching, 

as these issues were of greater interest to Alumni Committee 

members, as well as to the professors. 

(3) Employment history: this was concerned with the 

acquisition of a description of the respondents' employment 

history in the social work field according to field settings, 

the methods most employed and the responsibilities held by the 

alumni. Apart from providing a profile of the alumni's employ­

ment or occupational status, the information collected would be 

useful in relation to other concerns, notably in comparing work 

lGlick, Social Work Education,p. 9. 
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settings and the methods most employed with the method specia1­

ized in at the School; this could provide additional insight into 

social work curriculum and its usefulness for professionals aside 

from the other section on feedback on formal educationl. 

(4) Continuing education~ this was concerned with the 

growing recognition that: 

Social workers need to invest more resources in an on­
going program of continuing education which will encom­
pass all practitioners. In these days of rapid changes, 
the knowledge learned as recently as a year ago may be 
outdated. Social workers, it was strongly felt, must 
continue to update their education on a regular basis. 
The profession should invoke sanctions against those who 
do not continue their post-degree education while agencies 
should reward those who do. Schools, agencies and the 
professional associations together must work on this 
problem. 1 

The }c: cGill S ch 0 01 0 f S 0 cia 1 11" 0 r k ld she s tor e s p 0 n d t 0 

expressed needs felt by many social workers, including alumni, 

for continuing education in the profession. The answers were 

not meant to commit the respondents in any way but ,,,ould be 

utilized as a means of evaluating and meeting expressed needs. 

In the past few years, evening courses, workshops and 

summer activities were offered at the School. Some of these 

were successful and oversubscribed while others failed to 

attract sufficient students and resulted in cancellation. lIow­

ever, it has been quite difficult to estimate correctly the 

interests and needs of social workers in this area. In 1971 the 

faculty members of the School responsible for continuing educa­

tion sent a questionnaire to all the members of the English 

lLoewenberg, Time and Quality, p. 30. 
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Branch of the Corporation of Professional Social Workers of 

the Province of Quebec, which yielded only a ten per cent 

return. Furthermore, programs scheduled in response to the 

topics suggested were no more or less successful than those 

arranged without this feedback o 

Therefore, to assist in effective planning for social 

work continuing education courses, the alumni were requested 

to provide feedback on their impressions of recent educational 

experiences at McGill and indicate topics of interest to them 

which they would like to develop further through lectures, 

workshops,seminars and other arrangements o The importance of 

continuing education is recognized in this research as it is 

essential for the profession that its members have ample oppor­

tunity to develop and further their knowledge, talents and 

skills in order to respond to changing and challenging social 

It should be noted that "professional education is 

not a one time activity but instead should represent a life 

time commitment to an ongoing activity for every social worker'!! 

Assumptions and Limitations 

As the following chapters will discuss diverse topics 

according to the five areas of research, it may be appropriate 

at this point to note some of the assumptions and limitations 

of the study. 

lIbid., po 39. 
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Only the respondents who attended the McGi11 School 

of Social Work made up the samp1e& This excluded those social 

workers who had training only in other schools. At the same 

time, the emphasis upon this School and its graduate popula­

tion restricted the opportunity to generalize from the sample 

to social work a1umni of other schools. 

It was also assumed that the graduates did have opin­

ions, reactions and preferences to offer to the questions ask~. 

It was expected that they could appraise their educational 

experience and its relative value in terms of their employment, 

while at the same time perceive certain needs for continuing 

education to bridge gaps between their learning at the School 

and the demands of their employment or position& 

The information collected was not intended to be a 

definitive assessment nor a critical or comprehensive evalua­

tion of the formal education received at the School; neither 

was it designed to judge or define comprehensive employment 

characteristics of the graduates; rather it sought to provide 

general knowledge of expressed needs and suggestions as a 

guideline or criterion for planners concerned with the issues 

delineated in the research study. 



CHAPTER 11 

THE RES EARClI PR oeED URE 

Research Design 

The objective of the research was to provide: a profile 

of the graduates, feedback on the education they received at the 

School, their employment history, information with regard to the 

continuing education needs of the alumni and priorities with re­

gard to Alumni Fund spending. In order to a ccomplish these 

objectives, the researchers compiled a survey questionnaire which 

was mailed to all the alumni of the School. Essentially, the 

study may be classified as quantitative-descriptive and, more 

s p e cif i ca11y , as bel on gin g tot h e sub t yp e 0 f "pop u 1 a t i on 

description studies". The design provided for the possibility 

of cross-tabulations of the variables, as it was believed that 

this search for variable relationships ma;)' lead to additional 

insight with regard to the present study and generate hypotheses 

for further research in this area. Thus, the present study may 

also be classified as belonging to the subtype of "studies 

searching for variable relationships".l 

Research Instrument 

The questionnaire method was chosen as the most appro­

priate for the requirements of this research. The large number 

lp. Fellin t T. Tripodit H. Heyer, eds., Exemplars of 
Social R~search (Itasca, Illinois: F.E. Peacock Publishers, Inc., 

1968), p. 141 
15 
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of respondents and their wide geographical dispersion were the 

governing factors in choosing this instrument; it seemed the 

only logical and economical means in terms of limitations of 

time and cost. 

Despite the fact that the a1umni of the School are 

composed of different groups of graduates with regard to the 

degree obtained, (MSW, BSI, etc.) a single questionnaire was 

designed for all groups rather than a separate one for each 

group. It was decided that the use of a single questionnaire 

would greatly facilitate the administrative control of the 

mailing and the return of completed questionnaires. Moreover, 

as the information sought was of a more general scope, exclud­

ing 	specific questions regarding the curriculum of a particul~ 

program, a more generalized queRtionnaire for all the n1umni 

was 	 considered adequate o 

The 	questionnaire, which formed the basis of the study, 

was 	 designed by the researchers after referring to: 

i) 	Professors of the School in their capacities 
as teachers and planners of curriculum and 
School activities. Their contribution to the 
areas under investigation was of considerable 
importance. 

ii) 	A1umni Committee members. An outline of per­
tinent questions submitted by one of the mem­
bers was particularly useful and helpful. 

iii) 	Other social workers and fellow students on 
an informal basis. 

iv) 	Other questionnaires administered in studies 
involving the alumni of other schools of 
social work. 
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The Curriculum Study of the New York School of Social 
1Work has been especially useful in providing a format for the 

questionnaire used in the present study. However, as the focus 

of this earlier study centered on curriculum content and method, 

which t he present study has not dealt with a s intensively, 

detailed comparison between the two studies was not possible o 

The questionnaire of the present study is to be found in 

Appendix A, page 60. 

Content and Format 

Five major areas of information related to the study's 

purpose were requested in the questionnaire: the demographic 

informat ion, feedback on formal edu ca t ion at the S ch 001, jOJ mploy­

ment history of the respondents, continuing education and th~ 

~lumni Committee Fund's activities. 

Due to the expense of ~ailing, it was important to keep 

the number of pages in the questionnaire to a minimum; this 

affected the layout of the qup.stionnaire and the order of the 

sections. Furthermore, financial and space limitations also 

influenced the final format of each question. 

In general, the questionnaire was standardi7,ed for the 

most part with fixed-alternative or closed questions. 

The reason for standardization, of course is to ensure 
that all respondent! are replying to the same question 
•• ,Differences in question order can also influence

2the meaning and implications of a given question o 

1Herman Stein, Curriculum Studl (New York: New York 
School of Social Work, Columbia UniverSity, 1960), p. 96 - 99 

2C. Sel1tiz, M. Jahoda, M. Deutsch, S. Cook, Research 
Methods in Social Relations (Henry Ho1t & Cornpany,Revised 
Edition, 1960), p. 255 
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The fixed-alternative questions were considered for 

the following main reasons: they are standardizable and thus 

relatively inexpensive to analyzej they help to clarify the 

meaning of the questions, and they require a judgement on 

the part of the respondent rather than of the coder in attempt­

ing to classify replies tn open-ended questions. HOl';ever, the 

format of fixed-alternative questions leads to certain major 

drawbacks, such as: introducing a bias through the omission of 

possible alternatives; soliciting a statement of any issue 

about which the respondent may not have any opinion or prefer­

ence; excluding information about the respondent's own formula­

1tion of the issue o 

The fixed-alternative questions were differently 

designed in the five sections of the questionnaire. Rank order 

scales were used in the questions under the sections of Alumni 

Fund, Formal Education and Employment Status. As the estab1ish­

ment of priorities in these sections were of great importance, 

the rank-order scales were chosen as the most appropriate in 

eliciting discriminating choices. For example, in the Formal 

Education section, respondents were asked to rank, in the order 

of from most valuable to least valuable, the components of their 

social work education, as well as related social work courses. 

Furthermore, Kerlinger states that: 

Rank-order scales have three convenient analytic 
advantages. One, the scales of individuals can 
easily be intercorrelated and analyzed. Composite 

1Ibid ., p. 49. 
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rank orders of groups of individuals can also easily 

be correlated. Two, scale values of a set of stimuli 

can be calculated using one of the rank-order methods 

of scaling. Three, they partially escape response 

set and tendency to agree with socially desirable 

items. l 

However, one of the major defects of rank-order scales is the 

lack of independence of the items. 

Independence here means that a person's response to 

an item has no influence on his response to another 

item ••• Non-independent items, on the other hand, 

force the respondent to choose one item or altern­

ative that precludes the choice of other items or 

alternatives. 2 


Although this disadvantage is important, the rank-order scales 

were chosen for their suitability to the types of information 

desired in the present studyo 

In the Employment Status section, three questions yere 

designed to acquire a description of the respondent's employ­

ment history in the social work field. Social work settings 

and major social work responsibilities were enumerated and the 

respondents were asked to insert the corresponding number of 

years of employment in each setting and the number of years of 

social work responsibility(ies) they had held in these settings. 

In the Continuing Education section the respondents were 

given a list of social work courses and courses in fields related 

to social work and were asked to ch eck (tick) their satisfaction/ 

dissatisfaction if the course had already been taken or to check 

IF.N. Ker1inger, Foundations of Behavioral Research (New 
York: Holt Rinehart & Winston, Inc. 1965), p. 495-496. He furth~ 
states that: If A whole scale can be rank-ordered, that is, subjects 
can be asked to rank all of the items according to some specified 
criterion." 

2Ibid., p. 49-
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the course(s) they would like to studyo In addition, altern­

atives in the time schedule and the manner of presentation of 

the courses were given and the respondents were asked to indi­

cate their preferences by checking the appropriate box o 

This technique of checking their response among various 

stated alternatives was throught to be more appropriate in 

eliciting factual information of this kind o 

Limitations of the guestion,naire 

The questionnaire used in the study is a revised edition 

of five drafts which were scrutinized at different stages by the 

professors consulted. Its major limitation lies in the fact that 

it was not pretested for understandabilityo This was due mainly 

to time limitations e However, the scrutiny of the drafts, to 

some extent, clarified the formulation and the content of the 

questi ons • 

Sample 

It was decided to mail the questionnaire to the total 

alumni population of the HcGi11 University School of Social liork. 

This decision was made for two reasons: first, because a complete 

mailing was feasible and second, because the maximum number of 

responses was desired. The resultant sample of the respondents 

is an essentially self-selected one. 

Limi tations .o!..J.E~ Sa,mill 

Many questions arise concerning the representativeness 

of this type of sample o Some of the issues involved are iden­

tified in the relevant literature, especially in relation to 
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the mailed questionnaire method since "A major problem in 

using the questionnaire is the structure of the resulting 

sample.!!l Elsewhere it is stated that "One extreme form of 

non-random ,ssignment ••• does seriously impair the grounds 

of inference. This is assignment on the basis of self ­

se1ection.,,2 Goode and Hatt state that " ••• the questionnaire 

is not an effective research tool for any but a highly select 

group of respondents. It is not effective because a biased 

sample is obtained."3 IIOl'leVer, in discussing the collection 

of original data, Maas and Polansky state that: "Professional 

groups •.• constitute ideal popu1ations for questionnaire 

administration."4 

A very high percentage of responses to mailed question­

naires, such as 80 to 95 per cent, is considered to be repre­

s enta t i v e. It is suggested that "A low response is almost 

always indicative of a biased sample. BOl-rever, a high propor­

tion of questionnaires is not proof that no bias exists in the 

sample. u5 

1W• J • Goode and P.K. Hatt, Methods in Social Research 
(New York: HcGral" Hill Book Company, 1952), p. 180. 

2Selltiz et aI, Research Methods in Social Relations, 
p. 	 101. 

3Goo de and Hatt, Methods in Social Research, p. 174. 

411 . 5 • Maas and N.A. Polansky, "Collecting Original 
Data" in Social Work Research, N. Polansky, ed. (Chicago and 
London: The University of Chicago Press, J960), p. 150 

5 G 00dean d Hat t, 1-1 e t hod sin S 0 cia 1 Res ear ch, p. 1 8 0 • 
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Several devices to ensure that the resulting sample is repre­

sentative have been identified in the literature, such as the 

"double post card" with a few basic qu~stions to be marked 

with a 'yes' or 'no'; with separate tabulation of those who 

answer promptly from those who delayed, as: 

For most studies, those who answer promptly are dif­
ferent from those who delay their answers those00. 

who answer immediately have a much closer relationship 
to the subject matter ••• The student, then, may sep­
arate the answers received promptly from those received 
latero When there is little difference between these 
two groups, and the percentage of response is high, he 
will have a fair assurance that the sampling bias is 
not great. 1 

It is pointed out that to the extent to which any such compar­

lsons can be made, then, the extent of the bias can be known. 

Knowing the direction of the bias or something about 
it, may lead to a decision to weigh the tabulations, 
under the assumption that those who do not answer 
have the same characteristics as those who answer very 
1ate. 2 

In the present study, however, neither of these devices was 

used for the following reasons: first, time limitations; 

second, the double post card technique was not possible as the 

returns were anonymous and non-respondents could not be iden­

tified; third, the separation of those who responded promptly 

from those who delayed did not seem to be effective in this 

case, since the great majority of the returns arrived in the 

three-week period following the mailing and only a small number 

arrived during the following two weeks just prior to the compu­

tation of the data o 

1 Ibid .,p. 180 


2Ibid .,p. 181. 
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Mailin~ of the Questionnaire 

After obtaining the addresses of the alumni of the 

School from the Graduate Socity of McGill University mailing 

list, 1,049 questionnaires were mailed to the total alumni on 

the same mailing date. This list included all graduates of 

the School from 1920 to 1972 inclusive. 

A covering letter, enclosed with the questionnaire, 

was prepared by the Chairman of the Alumni Committee. This 

letter stated the auspices under which the research was being 

undertaken, the purpose of the survey and the persons involved~ 

An appeal for a prompt response was made. The letter itself 

is to be found in Appendix B, page 65. 

The usual procedure of the stamped return envelope was 

not followed due to financial considerations. It is worth 

noting at this roint that only one respondent commented on this 

omission. 

To assure confidentiality, respondents were not asked 

to sign their nuestionnaires. No coding numbers were assigned 

to the questionnaires prior to the mailing but rather upon 

their return. HO'l'leVer,. many respondent s ident ified themselves 

by either stating their name and a ddress on the envelope or at 

the t op of the questionnaire or by addressing a letter to the 

chairman, acknowledging its receipt, along with the return of 

the questionnaire. 
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Analysis of Data 

The responses were computer ana1yzed using the SPSS 

program. 1 To this end, the answers were coded and scored. 2 

A special coding system was developed (to be found in App@ndix 

C, page 67), which included adciitional categories to cover un­

foreseen responses. These will be discussed in the following 

chapter dealing with the findings. The development of the 

coding system, as well as the coding itself, presented little 

or no difficulty; some editing was involved in the process of 

coding. 3 An effort was made to ensure accuracy in the coding 

process by double checkine all the coded questionnaires. 

Validit~ and Reliabilit~ 

In a general sense, it was assumed that the instrument 

was measuring what the researchers were trying to'find out: 

Such measures, which focus directly on behavior 

of the kind in which the tester is interested, are 

often said to have "face validity"; that is the rel ­

evance of the measuring instrument to what one is 

trying to measure is apparent' on the face of it '. 

Whether such an assumption is justified in any given 

case is ultimately a matter of judgment. 4 


lNorman, Nie, Dale H. Bent and C. Hadlai Hull, SPSS; 
Statistical Package for the Social Scienc~ (New York; HcGraw 
Hill, 1970). 

2S e lltiz, et aI, Research Methods in Social Relations 
s tat e t hat "c 0 din g i s the t e ch n i ca1 pro c e d u re by wh i ch d a t a are 
categorized. Through coding, the raw data are transformed into 
symhols - usually numericals - that may be tabulated and counted. 
The transformation is not, however, automatic; it involves judg­
ment on the part of a coder." p. 401. 

3Ibid., "The process of scrutinizing the data to improve 
their quality for coding is commonly called editing". p. 403. 

4Ibid., p. 164-165. 
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Indeed, the question of the validity of the instrument used 

in this study is posed. Furthe~ on the data collection 

instrument, Se11tiz notes that: 

The data-collection techniques and the rules for 
using the data, to be useful, must produce informa­
tion that is not only relevant but free of systematic

lerrors; that is, they must produce valid information o

Thus " ••• to the extent that a measure is unreliable, it lacks 

va1idit Yo "2 

With regard to the reliability, since a large part of 

the data co11ected for this study was retrospective and sub­

jective, it depended upon the extent and nature of the respond­

ents' abilities to remember accurately their educational expe­

riences and employment positions o As Se1ltiz states: 

The fallibility of memory for nonrecurring events, for 
events in the distant past ••• the ephemeral quality of 
memory and its dependence on situational factors; the 
corruptibility of memory in relation to events of sig­
nificance to the self-all of these factors requires 
caution in accepting as true the remembrance of things 
pa st. 3 

Also, the extent of the respondents' willingness to share their 

recall of the past and list priorities and suggestions can not 

be accurately learned since the instrument of data gathering 

was by mailed questionnaire. 

lIbido , p. 147. 


2I hid. , po 178. 


3Ibid o , p. 244 -245. 



CHAPTER III 

PRESENTATION AND INTERPRETATION OF FINDINGS 

Comparison of the Respondent Group 
ana the Total Alumni PopUlation 

Of the 1,049 questionnaires which were mailed to the 

alumni, 26 were returned because of incorrect addresses; 369 

questionnaires were answered, of which 22 arrived too late 

to be included in the data analysis, and 2 were disqualified 

due to insufficient information Thus, the final number ofo 

questionnaires analyzed consisted of 345 alumni who, from 

this point on, will be referred to as the respondent group 

and who represent 32.8 per cent of the total alumni popu­

lation of 1,049 0 Although the questionnaires from the re­

spondent group did not all have every question completely 

filled in, they did provide sufficient information for analysis. 

From the mailing list the researchers were able to 

obtain information on the total alumni popUlation with regard 

to three of the variables considered in the questionnaire: sex, 

area of residence and year of graduation. In order to deter­

mine how repres~ntative was the respondent group, a comparison 

between the total alumni population (1,049) and the respondent 

group (345) was undertaken for these three variables. 

26 
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-Sex 

Table 1 in Appendix D (page 74) presents the comparison 

between the proportion of males and females in the respondent 

group and the total population. This table shows that only 

about one-fifth of the total population are males (21.2 per cent) 

while the percentage of male~ in the respondent group is slight~ 

higher (25.3 per cent). The difference between males and females 

in the respondent group, compared to the total alumni population, 

was found to be statistically significant. 1 

Area of Residence. 
Table 2 in Appendix D (page 74) presents the comparison 

according to area of residence. Almost half (45.8 per cent) of 

the total population lives in Greater Montreal, almost one-thiro 

(31.7 per cent) in other Canadian provinces and a smaller per­
• 

centage {15.8 per cent} in the USA. Generally, the proportion 

in the respondent group was quite similar to that in the total 

population. However, there was an exceptionally high response 

rate (10 out of 11) from the small group of graduates living 

in Asia and an exceptionally low response rate (lout of 25) 

from the slightly larger group living in Europe. As a result. 

the difference between the respondent group and the total popu­

lation for area of residence was found to be statistically 

significant. 2 

1 X2 : 5.11; df 1; .05 >p >.01 

X22 = 19; df 6; .05 ,",>p '-.01 
,- /' 
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Year of Graduation 

Table 3 in Appendix D ( page 75) presents the compar­

ison between the respondent group and the total population 

according to the year of graduation. A total of 388 degrees 

were awarded by the School to the 345 respondents; thus, some 

respondents have attained more than one degree. Considering 

only the highest degree obtained at the School, 72.7 per cent 

of the respondents are recent graduates (from 1953 to 1972), 

whereas 62.1 per cent of the total population graduated during 

this same period. The difference between these two groups was 

found to be statistically significant. l 

In terms of the School's development, it may be further 

observed that in the total population, 411 degrees were awarded 

in the last decade (1963 - 1972) which is double the number of 

degrees, 210, awarded in the previous decade (195~ - 1962). 

Discussion 

As mentioned earlier, 26 questionnaires were returned 

due to incorrect addresses, indicating that the Graduate Facu­

lty's mailing list was not completely correct and up to date. 

It is assumed that a somewhat larger response group might have 

been obtained if the mailing list had been more accurate. 

Concerning the area of residence, although the Asia 

group was overly represented and the Europe group was under­

represented, the proportion of these two groups in the total 

population is very little and thus does not greatly affect the 

1 X2 : 24.7; df 4; 
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results. Generally, the respondent group as quite represent­

ative of the total population. 

For sex and year of graduation, the differences were 

more significant. Males were slightly more represented in the 

respondent group than females and recent graduates of both 

sexes were over-represented. As the difference between the 

respondent group and the total population for these two vari ­

ables was found to be statistically significant, it may be 

concluded that the respondent group is not completely repres­

entative of the total alumni population. Therefore, the 

answers to the remainder of the questions may not be general­

izable to all alumni of the School. HO'l'rever, in terms of 

answering the research questions, it is possible that the 

respondent group may represent those whose opinions are most 

useful. It could be suggested that the greater response from 

recent graduates is due to their relatively closer affiliation 

with the School as a shorter time had elapsed since their 

graduation. 

General Identifying Information 

Age , Sex and Marital Status of the Respondent Group 

Table 4 in Appendix D (page 75) presents the age dis­

tribution of respondents by five year intervals. The ages of 

the respondents range from 21 to 75 years l'Tith the average age 

being slightly over 41. The data is presented in graphic form 

as follows: 
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Distribution of Age Range of the Respondents 
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Age in Years 

Table 5 in Appendix D (page 76) gives a cross-tabulation 

of sex by marital status. As mentioned above, of the 345 res­

pondents, 256 (74.2 per cent) were females and 87 (25.2 per cent) 

were males. As to marital status, 242 were married, 73 were 

single and 14 were either separated or divorced. Fewer males 

(2.6 per cent) than females (lH.6 per cent) reported being 

single. 

Citizenship and Area of Residence 

Tables 6 and 7 in Appendix D (page 76) present the data 

for citizenship and area of residence. Briefly, the results may 

be highlighted as follows: 

Citizenship Percentage of Respondents 

Canadian 81.7 
American 11.6 
British 2.3 
Other 4.4 
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Area of R~sidencp. Percentage of Rpspondents 

Montreal 46.7 
Other Canadian provinces 31.5 
H.S.A. 15.1 

As was expected, the great majority of the respondents were 

Canadians and most lived in Greater Montreal (46.7 per cent) 

or in other Canadian provinces (31.5 per cent). 

Level of Education 

Table 8 in Appendix D (page 77) gives the complete data 

concern{ne the degrees attained by the respondents. 

The respondents were asked to indicate the degree(s) 

which they attained at the School and the year(s) of graduation. 

A total of 256 respon~ents oht~ined the HSW degree and of these 

182 graduatpd dqring thp period 1958 - 1972. A total of 76 

respondents obtained the BSI degree and of these 29 graduated 

between 1A4R and 1952 and 29 between 1968 and 1972; these being 

the two periods when the BSI program was offered. The Diploma 

in Social Work was reported by 33 respondents; the Qualifying 

Year Certificate by 12; the incomplete MSW by 6 and the Diploma 

in Advanced Practice by 6. 

It was of interest to the researchers to find out at 

what age the respondents pursued t heir Social Hork studies. 

This information would indicate whether t he respondents obtained 

their Social work deerps(s) A~rly in their pror~s~ional lif~ or 

pOStpOl1lOc1 this f or a later peri0d. Tahle 9 in Appendix D (pagf:J 

78) shows the age at gr~rluation for those respondents who have 

attaine~ NSH and BSW degrees. The results reveal that 41.8 per 
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cent of the MSW respondents and 4704 per cent of the BSW respond­

ents graduated in the age range of 21 to 25; further, 17.9 per 

cent of the MSW respondents and 18 0 4 of the BSW respondents grad­

uated in the age range of 26 to 36 years and 17.6 per cent MSW 

respondents and 3.9 per cent BSW respondents graduated in the age 

range of 31 to 35 years o Thus. the majority of respondents with 

either degree graduated when they were under 35 years of age. 

Method of Specialization 

The respondents were asked to indicate which method they 

had specialized in during their training at the School o Table 10 

in Appendix D (page 78) gives the complete data for the method 

of specialization of the respondents. The principal results are 

the following: 

Single Method Percentage of Respondents 

Casework 

Groupwork 
Community Organization 

Combination of Methods 


Combination 13.1 

Casework and Groupwork 5.2 

Groupwork and Community 
 3.2

Organization 

Table 11 in Appendix D (page 79) gives a cross-tabulation 

of method of specialization by degree attained. The majority of 

the MSW respondents, 55.8 per cent, reported specialization in 

casework while 9.7 per cent reported a combination of methods. 

The largest number of BSW respondents, 45.4 per cent,reported 

specialization in casework while 19.5 per cent reported a com­

bination of methods o Thus, a considerable number of BSW graduates 
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reported specialization although the BSW program is rather 

general. 

Furthermore, to determine whether any relationship 

existed between year of graduation and method of specialization, 

these two variables were cross-tabulated for respondents with 

MSW and BSW degrees. Table 12 in Appendix D (page 80) gives 

the complete data. Relatively more of those who graduated in 

the last decade than of those who graduat~d earlier report a 

combination of methods, which is true for both MSW and BSW 

respondents. Also, there has been an appreciable decline during 

the last four years in the number of MSW respondents who reported 

specialization in casework alone, whereas there has been an in­

crease in those specializing in groupwork and community organ­

ization. 

Graduate and Post-Graduate Studies of 
Respondents since-Graduation from~~S2hool 

Table 13 in Appendix D (page 81) presents the results of 

the other degrees attained. Respondents reported attaining a 

total of 65 other degrees after graduation from the School, with 

some respondents attaining more than one additional degree. The 

Doctoral and the Master~ degrees in 50cial work were the most 

frequently reported (17 and 20 respondents respectively). 

Table 14 in Appendix D (page 81) shows a cross-tabulatioo 

of attainment of the Doctoral degrees in social work, as well as 

Doctoral degrees in other fields, by sexo Of the 17 respondents 

who obtained a Doctoral degree in social work, 10 were males, 



34 


while of those who obtained Doctorates in other fields, half 

were males and half were females. 

Discussion- .--.. 

As was expected, the survey indicates that the typical 

graduate is female, married, has graduated with a Master's 

degree and has specialized in casework, with a few pursuing 

other degrees since graduation. The average age of the respond­

ents was forty-one and they were mainly recent graduates who had 

obtained their MSW and BSW degrees under the age of thirty-five. 

However, as 19.1 per cent of the NSW graduates obtained their 

degree after the age of thirty-five, it could be speculated that 

they pursued formal social work education after working experi­

ence or engaged in social work as a second profession. 

It can be seen that the social work profession is prefer­

red mainly by females. In conjunction with the results obtained 

in the employment sectionl, it may be further observed that the 

marital status of the female respondents did not seem to greatly 

affect their engagement in professional employment. 

Although the School has offered courses in the various 

social work methods from the early part of the inception of its 

2 program, the respondents' high indication of specialization in 

casework is explainable in terms of the traditional orientation 

of the profession. 

linfra, p .. 44 

2suera, p. 7 
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Formal Bducation at the School 

One of the major areas of enquiry in this study has 

been the formal training offererl at the School as seen retro­

srective1~by the alumni. 

Components of Social Work Education 

The respondents were requested to rank a list of five 

components of social work education in the order of their rel­

ative usefulness to them at present. Table 15 in Appendix D 

(page 82) presents the complete data. The following list pre­

sents the components in order of their average ranking by the 

respondents. 

1 - Field Work 

2 - Methods Courses 

3 - Practice Seminar 

4 - Theory Courses 

5 - Independent Study (Research Project) 

Field Work received highest priority, with 204 respondents 

ranking it first. As a comparison, only 56 respondents ranked 

Methods Courses as most useful and only 47 ranked Theory Courses 

as most useful. With regard to the Practice Seminar, RO respond­

ents indicated that it was not offered during their training. 

Although tpere were 302 respondents who gave a rank to Independ­

ent Study, only 256 indicated they had actually received the MSW 

degree. Since the Independent Study project has heen a require­

ment only for the NSW, this appears to be a significant discrep­

ancy. 
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It was of interest to the researchers to find out 

whether respondents with different methods of specialization 

would differ in their preferences in ranking the various 

social work education components o Table 16 in Appendix D 

(page 83) shows a cross-tabulation of these two variables. It 

is to be noted that Field Work was ranked first for all methods 

of specialization. The Methods Courses were ranked relatively 

slightly higher by respondents with a single method specializa­

tion, while Theory Courses were ranked slightly higher by those 

respondents who reported a combination of methods o 

A number of respondents offered comments in addition to 

ranking the components: some said that it was rather difficult 

to recall or assess their training; others stated the relative 

usefulness of these components depended on the quality of the 

teaching offered; typical comments being If ••• often, the use­

fulness is related to how the respective courses were given" 

and If ••• depending on the quality of the teachers." Some 

respondents even named the professors whose teaching they valued 

the most. Others noted difficulty in ranking these components 

as they considered them all valuable; one respondent stated If ••• 

can not rank, as to me, it was the total effect of the whole 

program including the 'milieu' that was usefu1. If 

Respondents were requested to rank a list of courses 

related to social work in terms of their value to the formal 

education of social workers. Tables 17 A and B (paees 84 and 

85) in Appendix D present the complete data. The resultant 

order of preference is as follows: 
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1 - Social Sciences 
2 - Law and Social Legislation 
3 - Urban Planning 
4 - Economic Sciences 
5 - Political Sciences 

Social Sciences received the highest priority with 238 respond­

cnts ranking it first; this number is substantially greater than 

the number of first rankings assigned to the other courses o 

Urban Planning. Economic and Political Sciences were ranked very 

close together. Sixty-two respondents offered other course sug­

gestions of which Philosophy and Ethics were the most frequently 

given. 

Generic versus ~i!li!ation !££!£!£h 

Respondents were asked whether, in retrospect, they 

believed that their education should have been more oriented 

towards the generic or specialization approacho Table 18 in 

Appendix D (page 86) presents the preferences of the respondents. 

Of the total respondent group, 76.8 per cent stated thetr 

preference for the generic approach; a substantially greater per­

centage than the 19.6 per cent who preferred the specialization 

approach. A number of respondents commented that the generic 

approach should be offered at the undergraduate level while 

method specialization should be undertaken at the graduate level; 

one comment to this effect was "a combination first, with spe­

cialization in the second year". One respondent made the dis­

tinction between a generic program given at the School in theory 

and methods courses, while specialization may be acquired during 

field placement and subsequent work experience o Nine respondents 
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indicated a satisfactory balance of both. 

Table 19 in Appendix D (page 87) shows a cross-

tabulation of actual method of specialization and subsequent 

preference for the generic or specialization approach. It 

is observed that relatively more (54.4 per cent) of those who 

specialized in casework preferred the generic approach, as 

well as 11.2 per cent of those who specialized in groupwork 

and 14 0 8 per cent of those reporting a combination of methods. 

}faster' 5 Research !'1:oject 

Table 20 in Appendix D (page 8R) presents the distribu­

tion of the respondents according to their estimates of the 

contribution of their Independent Study (Research Project) to 

their education. In the overall, about one-quarter of the 

respondents rated the contribution as considerable, one-quarter 

as moderate and one-quarter as slighto 

In order to reveal any discrepancies or consistencies 

related to this issue, this variable was also cross-tabulated 

with the relative rank order of the Independent Study as an 

educational component.1 Table 21 in Appendix D (page 89) shows 

tha~ to a certain extent, responses were consistent: of the 91 

respondents who rated its contribution as "considerable", 16 

ranked the project first and 25 ranked it second; of the 81 who 

rated its contribution as "slight", 33 ranked it fourth and 24 

ranked it fifth; of the 85 respondents who ranked its contribu­

tion as "moderate", 32 ranked it fourth and 16 ranked it fiftho 

lTable 15 in Appendix D presents the rank order of the 
Independent Study among the education components. 
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To see if there is any relationship between the year 

of graduation of MS"s and their estimate of the contribution 

made by their Independent Study, these two variables were 

cross-tabulated. Through the School Calendars, the researchers 

were able to identify certain time periods when the Independent 

Study was a requirement for the MSW degree and the periods when 

it was an option. Table 22 in Appendix D (page 90) presents 

the complete distribution. The proportion of graduates who 

rated the contribution of the Independent Study as "consider­

able" was higher between 1958 and 1970 than either before or 

after; this difference was found to be statistically signi­

ficant. 1 It should be noted that during this period the 

In~ependent Study was both an elective and a requirement for 

the MSW degree • 

.E.!leva~e of Tr!lni!l.E Out side-9~..£.!£ 

Graduates were asked to indicate the extent of the rel ­

evance of their education in work situations outside the province. 

Table 23 in Appendix D (page 91) presents the data. Of those 

respondents who had worked outside Quebec, most, 70 per cent, 

indicated that their training at the School was applicable to 

professional situations outside the province. A considerable 

number of re~pondents, 37.7 per cent, indicated that the question 

was not applicable to them. This conforms to the data presented 

in the section on Area of Residence. 2 

1 X2 : 15.6; df 3; .01 >p >.001 


2 
 supra, p. 27 
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Interest in DoctoraJ Program 

The respondents were requested to indicat~ whether 

they would register in a Doctoral program in Rocia1 work if 

McGi11 were to institute one. Table 34 in Appendix D (page 

91) gives the complete data. Of the 225 respondents who said 

"no", there were many who stated that distance, age or previous 

attainment of this degree were the principal reasons for their 

negative response. If the question had been more explicit re­

garding factors pertaining to a decision, a more precise picture 

would have been obtained. There were 77 respondents who indi­

c:ated they would register for a possible Doctoral program at 

McGil1. 

To determine whether a positive experience with the 

Independent Study was related to the respondents' willingness 

to register for a Doctoral program, these two variables were 

cross-tabulated (sce Table 25 in Appendix D, page 92 for the 

results). Of those resQondents who considered the project's 

contribution as "considerable", 32.9 per cent stated that they 

would register for the Doctoral program. Of the respondents 

who inoic(I.ted a IImoderate" contribution, 31.7 per cent said 

t hat they wou 1 d re g i s t eran d 0 f t h 0 s e wh 0 i n d i cat e d ails 1 i g h t If 

contribution, 17.2 per cent would register. As the rating of 

the project's contribution increases, the number of negative 

answers decreases, demonstrating that there may be a r~lation­

ship between these two variables. 
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Discussion 

The results obtained with regard to the components of 

social work curriculum strongly indicate that graduates believe 

in the greater importance of field practice experience over 

classroom experience o However, since no clea~ indication was 

given as to the allotment of time for field work in relation 

to the other components, conclusive indications for curricu~um 

planning are rather limited. 

Concerning the Practice Seminar, it can be speculated 

that the respondents rank it low or not at all, as it is a 

rather recent component of the social work curriculum and thus 

unknown to many. The results obtained for this item are, there­

fore, rather inaccurate. 

A rather inaccurate result may also have been obtained 

concerning the Independent Study component, as there were far 

more respondents (46) who ranked it in comparison to those who 

reported having actually attained the MSW degree. It is there­

fore surmised that they either ranked it according to its poten­

tial value, and not according to their actual experience, or the 

question was not understood. Further, on this issue, the 

results obtained from the comparison of the Independent Study's 

rank order with the extent of its contribution to the education 

of the respondents were consistent; however, respondents who 

indicated "moderate" contribution of their research project 

actually ranked it fourth or fifth in comparison to other com­

ponents of social work educationo It is thus speculated that 
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either the respondents ranked the Independent Study relatively 

low only in comparison to the other components of the social 

work curriculum and/or they may have not clearly perceived the 

distinction between the "considerable" and "moderate" extent 

of the contribution. If the questiou had been more explicit, 

a different result may have been obtained for both the Practice 

Seminar and the Independent Study components. However, in view 

of the relatively low estimate of the value of the Independent 

Study (Research Project), it could be proposed that the Indepen~ 

ent Study component be considered among other Research options, 

such as courses, or it be only included in a Research specialty. 

With regard to planning for comprehensive social work 

education, the results obtained concerning courses related to 

social work support the incorporation of primarily Social Sci­

ences and Law and Social Legislation courses in the curriculum. 

Thus, it may be recommended that the social work curriculum be 

more flexible to permit additional e1ectives in these subjects 

at both the undergraduate and graduate levels. 

This ~rnphasis on flexibility in the curriculum may be 

further reflected in the preference of respondents in all 

methods and for all degrees for the generic approach. This 

preference of orientation is related to both comprehensive 

subject matter as well as skill in various methods. It may be 

suggested that specialization in one method or practice area 

may be restricting in view of the wide range of demands placod 

on the professional and the great diversity of work settings; SM 

Table3 27 A and B (pages ~ and P5). 
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The rather favorable response to registration for the 

Doctoral program in social work at the School would support at 

least the preliminary planning for its institution o However, 

further investigation on the issue is required to plan the pro­

gram according to the academic and practice needs of the potent­

ial candidates. 

In general, alumni respondents had a favorable reaction 

to their total educational experienceo Criticisms and sugges­

tions were fairly constructive, and willingness to share views 

and opinions on social work education was quite evident o It is 

the impression of the researchers that the alumni group is a 

useful resource for feedback on curriculum o A more systematic 

and scientific deployment of this resource wouJd undoubtedly 

yield important information for curriculum planning. Therefore, 

it is recommended that the School support a follow-up question­

naire carefully desibned to elicit more ample and detailed 

information with regard to curriculum evaluation. 

Emplolment ..§~~ 

One of the questions frequently posed by the School has 

been the extent to which graduates have actually made use of 

their professional education in their subsequent employment. 

Employment In Social WO!! and Oth~ields 

Table 26 in Appendix D (page 93) presents the number of 

years during which respondents have been employed in the social 

work field, other fields and the length of time unemployed o 
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Of the total of 345 respondents, 309 indicated that 

they have been employed in the social work field at one time 

or another, while 41 indicated that they have been employed 

in fields other than social work and 48 indicated that they 

have not been working. l Graph 2 below illustrates the per­

contage distribution of social worker years between these 

three categories. 

Graph 2 
..I:su':£f!ntage Qf Iotal ~ociS\l, 

Worker Years by Field of Employment 

Not Employed 

Social Work
Ki--­

Other Fields------~ Field 

T~is trend in employment is reflected in Crane's study of 

F.mpJoyment of Social Service Graduates in Canada, where it 

was found that the majority of the graduates (65.83 per cent) 

were in full-time employment in the social welfare field; a 

smaller percentage of graduates (17.34 per cent) had no fu11­

time employment and a relatively small percentage (5.15 rer 

IThe numbers do not add up to 345 responses as more 
than one category of employment was checked by respondents o 

It should be noted that of the respondents who reported that 
they have not been employed, a few indicated that they had 
returned to School. Also, some indicated that they had been 
engaged in volunteer work o 
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cent)were employed in fields other than social work. 

Social Work Settings 

Tables 27A and B in Appendix D ( pages 94 and 95) pre­

sent a profile of the respondents according to the length of 

time in various social work settings. 

Briefly, the most frequently indicated settings were: 

~ocia1 Work Settings Percentage of Res~ondents 

Family Care & Marriage Counselling 36.3 
Child Care 34.3 
Medical Care 29. ~ 
Psychiatric Counselling 27.1 

The least frequently mentioned setting was International Social 

Work with 3 responses.Graph 3 below illustrates the percentage 

of the total number of social worker years by setting. 

Graph 3 

Percentage of Total Social Worker Years by Set~ing 

Family Care & r------ Child lie1fare 
Marriage Counselling 

School 
Social 

Community Dev. & 
+-Social Planning 

Gerontology 

Other Settings--------~~ /'ff"----p sy chi at r i c 

"\---------"--_ Med i ca 1 

1 
""John A. Crane,"Employment of Social Service Graduates 


in Canada,1972",An Interim Report for the Canadian Association 

of Schools of Social Work, May 1973, p.22. (Unpublished"report 

from the School of Social Work,University of British Columbia; 

a report only recently made available to the researchers). 
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In addition to the settings listed in the questionnaire, a 

number of others were mentioned by the respondents, of W1.ich 

the most frequently stated was Social Work Education. The 

complete list is to be found in Appendix E, number 1 (page 105). 

Social Work Method in the Field 

Respondents were asked to indicate which method they 

employed most often in the field. The social work methods 

most often used, according to the rank order given by the 

respondents, and as shown in Table 28 in Appendix D (page 96), 

wf:!re: 
1 Ca sel-lork 

2 Groupwork 

3 Combination of Methods 

4 Community Organization 

5 Research 

Thus, casework was the most frequently employed method with 205 

respondents ranking it first; this method received a substant­

ially greater number of high rankings than any other method. 

Respondents were asked to indicate the major respons­

ibilities they have held in the ~ork settings. Table 29 in 

Appendix D (page 97) presents the length of time respondents 

have held various responsibilitie~. The most frequently reported 

responsibilities were: 

Social l/ork Responsibili~ Number of ResEondent~ 

Practitioner 268 
Supervisor 137 
Executive, Sub-executive 97 
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The least frequently reported responsibility was that of 

Researcher, with 36 responses. 

Graph 4 below presents the percentage distribution 

of social worker years according to the various social work 

positions (responsibilities). 

Percentage of Total Social Worker 

Years by Positions (Res~onsibilities Held) 


'!t-----Pra ct it i on er 
superviso~ 

..... Consultant 
Res ear che r__ Field Instructor 

rw---T each in g
program~/ 
Director ~~---- Executive 

It is to be noted that a substantial number of respondents 

(100) stated that they held several of these responsibilities 

concurrently. If the question had been more explicit, those 

responsibilities (and the number of years) held independently 

and/or concurrently would have been more accurately reported. 

To determine whether men held executive positions more 

frequently than women, the number of years in Executive and Soo­

executive positions were cross-tabulated with sex; see Tables 

30 and 31 in Appendix D (page 98) which give complete results. 

Of those who held executive responsibility, 50.5 per cent were 

males and 49.5 per cent were females; the males in executive 

positions also reported a few more years than the females. 

The difference between t he proportion of males and 
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females holding executive positions was found to be statis­

tically significant. l 

Discussion..... 

The question is posed: "Is the School educating students 
., 

to be housewives or social workers?";''' evidently, the latter is 

the case" 

The considerably lower responses reported for "employ­

ment in fields other than social work" leads to the assumption 

that, in general, social workers are satisfied to work in the 

profession. A further assumption may be that the School's pro­

gram has been quite successful in preparing social workers to 

become engaged in the profession. 

The fact that the Family and Child Welfare, as well as 

the Medical settings were the most frequently indicated is 

explainable as these have been the traditional areas of practice. 

Furthermore, in these settings, casework has been reported as the 

most common methon of intervention which is consistent with the 

results obtain~d concerning the social work method where casework 

was most frequently reported. 3 This finding is reflected in 

Crane I s study wh ere "... re ga rdl es s of int ere st or prepara ti on, 

92 per cent of the respondents were classified as practicing in 

the area of casework or groupwork". 4 

X21 = 87.9; df 1; p <.001 

2 Quotation from Alumni Chairman, Mrs. S. Uuder, in 
private conversation o 

3 See Table 10 in Appendix D, page 78. 

4 Crane, "Employment of Social Service Graduates in 
Canada, 1972", po 31. 
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The engagement in other non-traditional social work settings 

such as social work research, or social action, further 

supports the expressed preference of respondents for a more 

comprehensive a.nd flexible training at the School. 

~ith regard to major responsibilities held, it is to 

be noted that most respondents exercised administrative respons­

ibilities in their positions. Thus, the implication for curric­

ulum planning is the integration of administrative training 

throughL professional education. 

Continuing EducRtion 

The respondents were requesteo to state if they ha.ve 

taken and/o1:" would like to t c-ke courses in Continuing EducEI.tion. 

Table 32 in Appendix D (page 99) presents the data. Of the 

respondents, 76.2 per cent ipdicate~ that they have not taken 

courses while 20.3 per cent indicated they had. 

It was of interest to the researchers to find out 

whether respondents who had not taken any courses previously 

indicated willingness to do so in thE' fl1hlre. A cross-tabulation 

showed that relatively fAwer, 56.6 per cent, of those who had 

not taken any courses in the past responded negatively to taking 

courses in the future while relatively more, 74.2 per cent, 

of those who had taken courses in th~ r~st were interested 

in taldflg further collrses in the f1lture. Hany of those '!'rho 

1I1'ere not 1'1terested in taking courses gave the distance factor 

as the principal reason. One of the limitations of the ques­

tion was the omission of an appropriate set of alternatives 

explaining the reasons why respondents were not intnrested in 

t a kin g co u r s e s • 
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Further, to determine whether there was any link between 

the time lapse since the year of MSW and RSW graduation and will ­

ingness, to take courses, these two variables were cross-tabulate~ 

see Table 33 in Appendix D (page 99). A higher proportion of both 

MSK and nsw graduates of the last decade, in comparison to grad­

uates of previous decades, expressed willingness to pursue 

courses in continuing education. 

With regard to courses already taken and willingness to 

pursue other courses, Table 34 in Appendix D (page 100) provides 

a complete list of the courses, number of respondents as well 

as the resultant satisfaction and/or dissatisfaction. The com­

plete list of other suggested courses is to be found in Appendix 

E, number 2 (pabe 105). Of the courses taken, the most frequently 

reported \<lere: 

Number of Respondents Number of Respondents 
Courses Satisfied Dissatisfied 

Groupwark 30 2 
Family & Marriage 18 1 
Counselling 

Supervision 13 7 

The courses most frequently reported as preferences for future 

enrollment were: 

Courses Number of Respondents 

Family and Marriage Counselling 59 
Law and Social Legislation 53 
Supervision 45 
Administration 40 
Social Policy and Planning 39 

Groupwork 36 
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To determine whether there was any link between the 

social work m~thod specialized in while at the School and the 

respondent's preference for the two most frequently mentioned 

courses, namely Family and Marriage Counselling and Law and 

Social Legislation, a cross-tabulation was made; see Table 35 

in Appendix D (page 101). It was found that 68.4 per cent 

of the respondents who have taken, and 52.4 per cent of those 

who would like to take the Marriage and Family Counselling 

course, specialized in casework. For the course in Law and 

Social Legislation, the response was more evenly distributed 

with 33.4 per cent of the respondents having specialized in 

ca s ework, 13.7 per cen t ea ch for both groupwork and communi ty 

organization and 25.5 per cent for combination of methods. 

For the time schedule and method of teaching, Table 36 

in Appendix n (page 102) gives the data. The majority of 

respondents suggested intensive workshops and evening courses 

for time scheduling; seminars received the highest response 

for method of teaching. 

Discussion 

It could be recommended to the Continuing Education 

Department of NcGi11 University that the following social wor~ 

courses be offered: Family and Marriage Counselling, Law and 

Social Legislation, Administration, Supervision and Groupwork. 

This recommendation is based on the assumption that respondents 

who indicated t heir preference for these courses would actually 

enroll in them. 
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Furthermore, these course preferences are consistent 

with the observations made in previous sections; the fact 

that the greftter number of respondents worked in Family Care 

setting W~S r~flected in their expressed preference for the 

Family and Marriage Counselling course to update their know­

ledge in ~ this field. Also the fact that a considerable 

number of respondents reported administrative responsibilities 

was reflected in t heir preference for Administration (!nd Super­

vision courses. The Law and Social Legislation courses received 

a high priority as courses to be incorporated in the social 

work curriculum and this was consistent with the high preference 

indicated for it in Continuing Education. 

Also, it could be speculated that since the majority 

reported specialization in casework and preference for the ge­

neric appr oa ch, it is und erst anda ble th at groupwork wa s fre­

quently reported in continuing education. 

The fact t hat recent MSn and BSW grclfluates expressed 

willineness to pursue courses in continuing education may be 

interpreted in the light of their recert graduation and less 

expprience in facing work demands. It should be noted, however, 

that recent graduates and particularly those with MSI and BSI 

formed the greater part of the respondent group. There were 

some comments qualifying the respondents' statement of willine­

ness to take continuing education courses, such as "yes, if the 

person giving it had a high Ipvel of skill a nd knowledge". Sim­

ilar comments were mentioned by alumni in private conversation 
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with the researchers. Generally, the a1umni indicated their 

interest in having expert professionals and professors to give 

the courses o 

Alumni Fund 

The respondents were requested to rank a number of 

alumni activities according to the priorities they believe 

should be set for the allocation of funds; Table 37 in Appen­

dix D (page 103) presents the complete data o The following 

list presents the activities in the order of their average 

ranking by the respondents o 

1 - Professional education - lectures, workshops 

2 - Finance social work research 

3 - Comprehensive newsletter about current social 
work issues 

4 - Bursaries or prizes to social work students 

5 - Purchase of teaching aids 

6 - Finance pUblication of student and/or faculty 
pap ers 

7 - Employment registry 

8 - Grants to Social Work Student Council 

9 - Hospitality 

The first activity listed received a considerably greater prefer­

ence with 144 first rank choices; this number of first rankings 

is substantially greater than for any other item. The next three 

activities were ranked very close to each other. In addition, 

lrespondents stated other suggestions for a1umni spending o These 

are to be found in Appendix E, No o 3. (page 106). 

lThere were six respondents who did not rank the activ­
ities listed, indicating that they were not contributors to the 
fund. 
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Discussion 

From the results obtained it seems that professional 

education is the common factor in the three highest ranked 

activities while thp. common factor for the lower ranked activ­

iti~s is the auxiliary function of the alumni fund for the 

main use of the School and of the studentso 

The recommendations to the Alumni Committee with 

regard to the allocation of funds, drawn from the priorities 

suggested by the respondents, are: professional education, fin­

ancing social work research and a newsletter about current 

social work issues. This establishment of priorities could be 

interpreted in terms of the following factors: as was seen in 

the Continuing Education section,l recent HSW and BSW graduates 

stated their willingness to pursue continuing education courses, 

thus indicating their wish for additional professional activities. 

The list of priorities for activities to be sponsored by the 

alumni fund is therefore consistent with the generally favorable 

response for continuing education o 

The activities which were eiven less priority by the 

alumni were mainl.y concerned with the School and the students, 

(publications from the School, bursaries, grants to the Student 

Council, teaching aids, hospitality and employment registry) to 

which the alumni may have felt less related. Furthermore, the 

ranking of these activities may have been affected simply by the 

estimate that less funds would be required rather than by lesser 

1 supra, po 50 
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inherent importance being attributed to these activities. 

Respondents may not have ranked them as important since they 

may have presumed that funds from other sources could be 

obtained for these purposes. In fact, one of the respondents 

favored " ••• the use of A11.1mni Funds for things for wh ich we 

can not manage to find alternative funding from government and 

other funding sources". 

Comments fr~the Respondents 

Generally, the alumni were more responsive than had 

been anticipated o The majority of the questionnaires contained 

additional suggestions, observations and criticisms over and 

above the information requested. Thus, it seemed that this 

questionnaire was a useful medium for the expression of certain 

concerns and needs of the alumni. 

The usefulness of this survey was pointed out in the 

following comments: 

I wish to let you know that I found your alumni 
questionnaire quite pertinent. 

I was delighted to find the a1umni questionnaire 
on the 'Graduate Survey' being conducted at the 
School. In fact, such surveys and studies would 
he very useful both for the alumni and the School. 
It would also help us who are in the profession 
serving in far off places, particularly its value 
to the foreign students from the subcontinent is 
eminent. Such studies, in my opinion, would be 
a good source of relationship among the HeGi1l 
Graduates and be helpful in our future academic 
p1anning e 

Apart from the usefulness of the questionnaire, comments 

were offered regarding other topics, such as the profession, 
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social work education and the function of the A1umni committee. 

Some of the most pertinent comments to this effect were: 

I be1i~ve social workers should get out and 
move in the community along with other citi ­
zens and stop taking courses in theory and 
enclosing themselves in comfortable offices 
to 'work on t the publico Ve are part of the 
public and have to work with citizens' groups 
to change the things in society we feel need 
changing and stop holding ourselves above the 
non-professional who sometimes has a wider 
experience in working with ano helping people o 

What's needed is more work on a 'philosophy of 
person' that allows practitioners to move know­
ledgeably with a wide variety of people in a 
wide variety of settings, like community organ­
ization. If there is one thing I've learned, 
it is if you want to change society, start by 
changing yourself, by knowing who you are and 
wh~t you need, i.e., become diaEnostic about 
~; then you can go out and meet people 
through casework, groupwork, CO, etco and have 
a chance of building an honest, trusting 
relationship., 

Concerning the training for social workers, one respond­

ent commented that: 

My concern in the past few years is that the 
generic approach has swung so far in many 
school~ that many of the graduates are grossly 
unprepared for the responsibilities w~h they 
should be able to carry more competentlyo These 
are particularly in the health field o 

Another respondent stated that: 

I also feel that it is about time that McGill 
should institute Ph.D. courses. I think this 
would be the long awaited desire of most of 
the McGi1l Graduates and if it materializes p 

a large number of graduates, particularly the 
foreign students, would register themselves 
for the courses. 

General reactions on their training at the School were a1~o given: 

I can say wi th some pride that I am grateful 
for the quality of training that I received 
at MeGi11. 
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In two years of professional employment, I 
have been increasingly satisfied with the 
MSW training at McGillo 

I found my social work training almost com­
pletely useless in terms of developing a 
diagnostic framework and any real understand­
ing of treatment o Any knowledge I have now 
was gained in a private institute specializ­
ing in ego psychology and child development o 

•• 0 I think it is a real shame that a sup­
posedly gnod school should not gear its 
program to developing more diagnostic skills o 

Some respondents indicated that they found their education use­

ful in volunteer work; on~ commented that: 

I am not working professionally ••• my year 
at the School was not wasted however, as it 
has provided useful 'background' for my work e 

One respondent proposed a particular function for the Alumni 

Committee when he states that: 

I feel very strongly that there should be 
some arrangement to provide opportunities 
for co-professionals the world over to meet 
with each other for the exchange of ideas 
and experiences o For the purpose the Alumru 
may work out some sort of teacher-student 
exchange programmes in collaboration with 
the Schools concerned o 

Many respondents offered thoughtful, personal comments such as: 

Good luck Haria and lotaureen. My empathy 
and sympathy_ 

Indeed I do remember how I felt when I did 
my research ••• Good luck to you ••• I hope 
you will find the experience as valuabl~ as 
I have. 



CHAPTER IV 

SUMMARY 

A standardized, fixed-alternative questionnaire was 

mailed to a total of 1,049 a1umni of the HcGi11 University 

School of Social Work. The study dealt with 345 a1umni 

respondents o The objective of the research was to obtain 

information in five major areas: general identifying charac­

teristics; formal education at the School; employment status; 

continuing education; proposals for the use of the a1umni fu~. 

The profile of the a1umni obtained reveals that typical 

graduates are female. married, averaging forty-one years of age 

and Canadian citizens living in Greater Hontrea1 o They are 

recent graduates, specialized in casework, obtained the MSW 

degree, with a few pursuing other degrees since graduationo 

In general, the a1umni had a favorab1e reaction to thek 

total educational experience which most found to be relevant 

outside of this province. A flexible and comprehensive outlook 

for social work education was prevalent, with the generic ap­

proach being the most preferred. For social work training, t~ 

field work component was considered the most useful. The inde­

pendent study (research project) as an educational component 

appeared to be a rather controversial issue. Diverse reactions 

were given concerning its contribution and its priority among 
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other components of social york training. For courses related 

to social work, the Social Sciences were emphasized. The insti ­

tution of a Doctoral progra~ in social work at McGiJl received 

a fairly favorab1e response from the alumni. 

The majority of the a1umni reported having been 

employed in the social work field, with the major settings 

indicated being family care, child welfare and the medical 

settings. In these settings the method most frecuent1y used 

was casework. The most frequently indicated responsibility 

was that of practitioner with a considerable number exercis­

ing administrative responsibility in their positions. 

In general, there was a favorab1e response for pursu­

ing courses in continuing education, with Marriage and Family 

Counselling and Law ~d Social Legislation being the most 

frequently indicated courses. 

Activities concerning professional education received 

the highest priority by the a1umni for the allocation of alumni 

funds. 
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A. General Information 

l. Age 2. Sex: I-Iale 0 Female 

3. 	r,larital Status: [J Single ~iarried [:J Widowed0 


0 Separated 0 Divorced 

4. 	 Citizenship: Canadian American Other ......0 	 0 
S. 	 Home Residence 

(city) (province, state) (country) 

~lhrlt degree (s) (or standing) have you obtained from the I·1cGill School of Social 
I,urk and in what year? YEAR YEAR 

Diploma in Advanced Practice M.S.\'l. 


Qualifying Year 	 S.S.N. 

7. 	 When at the School of Social Hork, check which ,nethod you specialized in. 

I 	 I Casework; D Groupwork; o Community Organization; 

I 	-, Research; D Combination of methods; 

8. 	 Since graduation from the School of Social \'Jork, have you obtained or are 
you working towards any other university degree (s)? If yes, please specify 
the title of degree <l!1.d year of completion. 

D Not applicable. 

D. Alumni Fund 

9. 	The funds administered by your Alumni Committee are your contributions and 
we need your guidance as to how these funds should be spent. Please rank 
the following items by numbering them (1 for highest priority, 2 for next 
highest, and so on) 

comprehensive newsletter ab0ut current social work issues 

professional education, special lectures, workshops 

finance Social P!ork research 

finance publication of student and/or faculty papers 

bursaries or prizes to Social \'lork students 

grants to Social Nark Student Council (for student activities) 

purchase of teaching aids (books, visual aids, etc. for the 
school 

"v.;)pitality (receptions for students after graduation, etc.) 

employment registry 

Other suggestions 



-------------------------

C. 

10. 

11. 

12. 

13. 

14. 

15. 
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Feedback on formal education in McGill School of Social Work. 

We are interested in obtaining your impressions with regard to Social 

Work curriculum. As you recall your training in the School of Social 

Work, please rank the following components of your training in the order 

of their relative usefulness to you now. (Rank I for most valuable to 

5 for least valuable). 


Social Work theory courses 

Social Work methods courses 


Field Work 

Independent study, rese~ch project 


Practice Seminar 


Based on your working experience, which of the following courses related to 

Social Work do you think should be part of the formal education of Social 

Workers. (Rank I for most valuable, 2 for next most valuable, and so on). 

Political Science 

Economic Science 

Business &Administration 

Social Sciences (Sociology, 
Anthropology, Psychology) 


Urban Planning 


Language and literature 


Law, social legislation 


Other 


In retrospect, should your education in Social Work methods have been 

more oriented towards: 


D Generic (combination) c==J Specialization in one method 

As you review your ~msterls research project experience in the light of 
your professional responsibilities after graduation, would you say that 
its contribution to your own education was: 

o considerable o moderate o slight 0 absent 0 no thesis 
taken 

If you have worked outside the province of Quebec after graduation, to 

what degree was your training at the School relevant to your work situation. 


o considerable 0 moderate D slight 0 absent 0 not 
applicable 

If the McGil1 School of Social Work were to institute a Ph.D. (doctoral) 
program, would you want to register? 

Dyes o no 



----
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D. Employment Status: 

16. 	 Since your graduation from the School, approximately how many years 
have you been employed in: 

No. of Years 
the Social Work field 

fialds other than Social 	Work 

not employed 

17. 	 Of your professional life, approximately how many years have you worked 
in 	earh oi the following Social Work settings: No. of Years 

~). of Years
(,hil,~ welfare 	 social research 

family caro, marriage social action 
counselling industrial social 
school counselling work 

recreation 	 corrections 

c.ol;lITlunity devdopment & gerontology 
sociz.1 planning international 
p,~~ychiatric counselling development 

medical 	 Other 

18. 	 In your professional life which of the following social work methods 
have Y0U used most frequently? Please rank them in order of frequency 
of use (1 for most frequent, 2 for next most frequent, and so on). 

Casework Groupwork Community Organization 

Research Combination of methods 

l~. 	 When employed in the setting(s) referred to in Question 17, please 
indicate which :':\'lj or Social Work responsibility (ies) you have held, 
fOJ~ how many years. 

No. of Years 

execut1ve, sub-executive 

pl'ogram director, dlvision 
head 

consultant, field instructor 

supervisor 

pra\: ,.,1 t loner 

resea.rcher 

teaching 

Other: 
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20. During the past 5 years, have you taken any non-credit CQurses in 
C~ntinuing Education at McGill? 

o 	Yes- Check ( I) in columns (a) & Cb) below to I I No 

show your satisfaction or dissatisfaction. 


21. 	 Would you like to take any continuing education courses at HcGil1? 

i I Yes- Check (J) in column (c) below No 


Courses Taken 


(a) 	 satisfactory (b) unsatisfactory Cc) w~d like 
takeChild Care 

Family &marriage 

Schools, youth 

1) p::'ysical
Health 

2) mental 

Administration 

Supervision 

Corrections 

Groupwork 

Social Research 

Social Action 

Social Policy &Social 
Planning 

Other -------------------.
Related Courses. 

Political Science 

Economic Science 

Business &Administration 

Social Sciences 
(Sociology, Anthropology, 
Psychology) 

Urban Planning 

Language and Literature 

Law, social legislation 

Other 

22. 	 If you are interested in taking courses in Continuing Education. check (j) 
the time schedule (left column) and the manner (right column) in which you 
wish the course to be offered. 

c=J evening course (1 term) o seminar 

day courses 	 D conference 

~ summer institute (2 weeks) r=J discussion group 

o intensive workshop (3 days) CJ other ____________ 
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SCHOOL OF SOCIAL WORK 
WILSON HALL 


3506 UNIVERSITY STREET, MONTREAL 112, QUE" CANADA 


McGILL UNIVERSITY 

March 16, 1973. 

Dear Graduate: 
Instead of a Spring Newsletter, we are asking you to read and 

cOlBplete the enclosed questionnaire, and mail it back to: "Graduate 
Survey", at the above address. 

In addition to the usual demographic-type questions, this 
questionnaire is designed to provide information on: 

1) 	The nature of your formal social work education, and how, 
from your presodt vantage point, YOQ would rate its 
usefulness to you. We hope that your answers will help 
the School to plan a more useful and effective curriculum. 

2) 	The kind of work you have been doing since you left the 
school, and the extent to which you have actually used 
your professional training. 

3) 	Your experience with the Continuing Education courses 
offered by the School, and some indication of the kinds of 
courses you might like to take in the future. 

4) 	The activities you would like your contributions to the 
McGil1 Graduate Fund to be used to support. 

This information is being collected and analyzed for the 
Alumni Committee by two graduate students at the School, Maria 
Moschopoulos and Maureen Landry, as the research requirement for 
their M.S.W. degree. If they are to complete this project in time to 
graduate this year, it is vitall ortant that the et back our 
completed ifestionna1re as soon as POSS1 e. ea e n ac 0 
how you fe~ when you were doing your own research project, empathize 
with them, and fill it in without delay. 

We 	 plan to summarize the results of this survey for you in 
the Pall Newsletter. Also, if this questionnaire is successful, we 
may follow up next year with a second questionnaire to collect your 
views on a number of other areas of interest to alumni. In the 
meantime, thank you very much for your help. 

/" Sincerely,

')rJ"·tt£.ulw 
(Mrs.)Sydney Duder, 
Chairman, Alumni Camnittee 
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GENERAL CODING 


For all questions: X (or XX) 	 throughout for missing 
answer (blank). 

Y (or yy) 	 throughout for unusual 
or unique comments. 

T (or TT) 	 tick instead of ranking, 
or number of years o 

Serial Number Columns 

ca rd - 1 1, 2, 3 
card - 2 4 

1. Age: 

Years 	 5-6 

2. Sex: 

llale - 1 7Female - 2 

3. Harital Status: 

Single - 1 
Marri ed - 2 
Widowed - ~ 8 

Separated 	- 4 
Divorced - 5 

4, Citizenship: 

Canadian - 1 
Ameri can - 2 

9British - 3 
Other - 4 

5. Home Residence: 

Montreal - 1 
Fest of Quebec - 2 

Other Canadian Provinces - 3 
U.S"A" - 4 10 

Asia - 5 
Europe - 6 
Afri ca - 7 

Other - 8 
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6. Degrees: 

Diploma in Advanced Practice (last 2 digits of year) 11-12 

Qualifying Year """ 13-14 
MSW 15-16" " " 
BSW " " " 17-18 
(old) Diploma in Social Work 19-20" " " 
Incomplete HS1-T 21-22" " " 

70 Main Method: 

None given - 0 
Casework - 1 

Groupwork - 2 
Community Organization - 3 23 

Research - 4 
Administration - 5 

S l" cond Heth od: 

None given - 0 
Casework - 1 

Groupw ork - 2 
Community Organization - 3 24 

Research - <1 
Administr~tion - 5 

Combint'l.tion - 6 

Not applicable - 1 
Attained - 2 25 

Working Towards - 3 

Year ofVarious llegrees: 
Graduation 

Doctoral Degree in Social Work 26-27 

" " 28-29other than Social work 
Haster's in Social Work 30-31" 

other than Social Hork 32-33" " 
Other degrees or certificates 34-35 

9. A1umni Fund: 

Comprehensive newsletter about current social work issues 36 
Professional education, srpciaJ lectures, workshops 37 

Finance social work research 38 
Finance pUblication or student and/or faculty papers 39 

Bursaries or prizes to socta] work students 40 
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9. Alumni Fund (cont1d) 

Grants to Social Vork Student Council (for student activities) 41 


Given - Y 

Non-given - X 


Rank - 0 


Purchase of teaching aids (books, visual aids, etc. for school) 42 


Hospitality (receptions for students after graduation, etc.) 43 


Employment registry 44 

Other suggestions 45 


Comments 46 


Not a contributor : 1 


See changes in wording = 2 


10. 	 Social Work Theory Courses 47 

Social Work Methods Courses 48 


F:i eId l'Tork 4!) 


Independent Study, Research Project 50 


Practice Seminar not offered - 0 

Practice Seminar (rank T, Y, X) 51 


Not offered = 0 

11. 	 Political Science 52 


Economic Science 53 

Business and Administration 54 


Social Sc:i ences 55 

Urban Planning 56 


Language and Literature 57 


Law, Social Legislation 58 


History - 1 

Philosophy, Ethics, Religion - 2 


Public - Human Relations - :-1 

French - 4 


Pes ear ch Met h (I d (') 1 (I ~'1 Stat i s tic s, C(I Il) rut pr S c i en c e - 5 
 59
Business Administration, Budgeting, Fund-Raising, 

Accounting (Mathematics) - 6 


Psychiatry, ~ental Health - 7 

Medical Information - R 


Other - 9 


Not given - X 
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12. 

13. 

14. 

15. 

16. 

17" 

Generic 
Specialization 

Balance of both 
Neither 

Considerable 
Hoderate 

Slight 
Absent 

Not applicable 

Considerahle 
Moderate 

Slight 
Absent 

Not Applicable 

No 
Yes 

Maybe, not at this time 
Personal conditions 

Conditions of content, faculty 

- J 
- 2 
- 3 
- 4 

- 1 
- 2 
- 3 
- 4 
- 5 

.. ] 
- 2 
- 3 
- 4 
- 5 

- 1 
- 2 
- 3 
.. 4 
- 5 

Social work field - years (or tick) 

Fields other than Social ~ork - years (or tick) 

Not working - years (or tick) 

Child Welfare ­
Family Care ­

School -
Recreatjon ­

Community Development, etc. 
Psychiatric Counselling ­

Medical ­
Re search­

Social Action ­
Industrial ­

Corrections ­
Gerontology ­

International ­
Other ­

years 
11 

If 

11 

11 

If 

11 

It 

11 

11 

It 

11 

60 

61 

62 

63 

64-65 

66-67 
68-69 

70-71 
72-73 
74-75 
76-77 
78-79 

5 ... 6 
7-8 
0-10 

11-12 
13-14 
15 -16 
17-18 
19 -20 
21-22 
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210 (cont inued) 

Social Research 57 


Social Action 58 

Social Policy and Social Planning 59 


Psychodrama 60 

Refresher (Theory and Methods) 61 


Other 62 


Related Courses-
Political Science 63 


Economic Science 64 

Business and Administration 65 


Social Sciences 66 

Urban Planning 67 


Language and Literature 68 

Law, Social Legislation 69 


French 70 

Other 71 


220 F.vening course 72 


Day course 73 

Summer Institute 74 


Intensive 'Work shop 75 

Other 76 


Seminar 77 

Conference 78 


Discussion GrQup 79 

Other 80 
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Table I 


Number ~nd Percentage of the Respondent Group 

and of the Total Alumni Population by Sex 


Respondent Group Total A1umni Population

Sex No. % l-TO. % 


Hale R7 25,,3 224 

Female 256 74.2 825 78,,8 

No Answer 2 0,5 

Total 345 100.0 1,049 100 .. 0 

Table 2 

Number and Percentage of t"be ResQondent Grou2 and 
th~ Total AluPtni POEu1ation bsY Area of Residence 

Respondent Group Total Alumni PopulationArea of Residence qJ.Noo % No" " 
Greater Montreal 161 46,,7 481 45 0 8 

Rest of Quebec 13 2.3 19 1.8 

Other Canadian 
Provinces 10R 310 3 333 31,,7 

U.S.A. 52 15.1 166 15.8 

FtlrOpe 1 0.3 25 2 .. 4 

Asia 10 2.9 11 1.1 

Africa 1 0.3 6 0.6 

Other 3 0.6 8 0.8 

No Answer 2 0.5 

Total 345 100.0 1,049 100,,0 
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Table 3 

Number and Percentage of the Respondent Group and oC 
the Total A1umni Population by Year of Graduation 

Graduation 
Year Range 

1920 - 1932 

1933 - 1942 

1943 - 1952 

1953 - 1962 

1963 - 1972 

No yea.r 
specified 

Total 

Number and 

Responde~t Group Respondent Group 

by Highest by Total 


Degree Attained Degrees Attained 


No. No. % 

15 15 3.8 

16 18 4.7 
56 77 19 .. 8 

76 81 20,,4 

175 181 46 0 7 

7 2.0 17 4.6 

345 100 0 0 .389 

Table 4 

Percentage of Respondents by Age 

Aee Range Respondents 

Years No .. f, 

21 - 25 39 11.3 

26 - ::10 36 10.4 
31 - 35 40 11. 6 
36 - 40 46 13.4 
41 - 45 53 15.3 
46 - 50 45 13.1 
51 - 55 31 9.0 
56 - 60 23 6.6 
61 - 65 19 5.5 
66 - 70 3 0.9 
71 - 75 5 1.5 

Uissing observations 5 104 

Total 345 100 .. 0 

11ean 41.62 

Total A1umni 

Population 


No" % 
63 6.0 

81 70 7 

254 24 .. 2 

210 20,,0 

441 42.1 
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Table 5 

Number and Percentage of Respondents 
by Sex and Marital Status 

Single Married iHdowed Separated Divorced Total 
No. % No. % No .. % No" % No .. % No o % 

Male 9 2.6 76 22,,0 - - 1 0 .. 3 1 0 .. 3 87 25.2 

Female 64 18.6 165 47.8 15 4.8 3 0.9 9 2 .. 7 256 74.2 

Missing 
observ- - - 1 0.3 1 0.3 - - - - 2 0 .. 6 
tion 

Total 73 21 .. 2 242 70.1 16 4,,6 4 1.2 10 2.9 345 100,,0 

Table 6 

Number and Percentage of Respondents by Citizenship 

Citizenship Respondents 

No. 1! 


Canadian 282 81.7 


Ameri can 40 11. 6 
Br:i.tish H 2 .. 3 
Other 15 4 .. 4 

Total 345 100.0 

Table 7 

Number and Percentage of Respondents by Area of Residence 

Area of Residence Respondents 

No. % 


l40ntreal 161 46.7 


Rest of Quebec 8 2.3 


Other Canadian provinces 109 31,,5 

U"S.A" 52 15 .. 1 


Asia 10 2.9 

Europe 1 0.3 

Afri ca 1 0.3 

Other 2 0.6 


Missing observations 1 0.3 


Total 345 100.0 



- - - - - - - - - -
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Table 8 

Number and rercenta e of Res nndAnts t p HcGi1] School of Social Work 

Degrees 

Vear of Diploma in Qualifying Diploma in Incomplete 
Grartuation Advanced Practice Year H. S. 1.1'' . B. S. H. Social Work H.S.l'o 

rfI"'-dO. % No. % No. % No. % No. % No. ID 

Up to 22 1 0.3 

23 - 27 - - - - - - - - 4 1.1 - ­
28 - 32 - - - - 10 2.9 - -l 

-.l 
33 - 37 - - - - - - - - 7 2.1 - ­
38 - 42 - - 2 0.6 - - 1 0.3 8 2.3 - ­
43 - 47 - - 4 1.2 5 1.4 7 2.0 3 0.9 - ­
48 - 52 - - 1 0.3 24 7.0 29 8.4 - - 4 102 

5:1 - 57 - -
! 

1 O.~ 39 11.3 1 0.3 - - - ­
58 - 62 1 0.3 2 0.6 35 10.2 1 0.3 - - 1 0.3I 
63 - 67 I1 0.3 70 20.2 ­- - I - - - - ­

I - - - ­68 - 72 3 0.9 2 0.6 77 22.4 29 8.4 

I 
No year specifi80 1 0.1 - - G 1.7 8 2.3 - - 1 0,8 

Sub-total 6 ,_ • fl 12 3.6 256 74.2 76 22.0 33 n.6 6 1.7 

:~ 01. attained 3:19 98.2 333 96.4 89 25.8 269 78.0 312 90.4 339 98.3 

Total 345 100.0 345 100.0 345 100.0 345 100.0 345 100.0 345 100.0 
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Table 9 

NumbE'r 8.nd Percentar.e of Respondents Accordin~ to 
Age at Their HSW and/or BSW Graduation 

Age at Graduation H. 

No .. 
S. W. 

% 
B. 

No. 
S. 1'10 

% 

Up to 20 
21 - 25 
26 - 30 
31 - 35 
36 - 40 
41 - 45 
46 - 50 
51 - 55 
56 - 60 
61 - 65 
Missing data 
Total 

2 
107 

46 
45 
25 
12 

7 
4 

1 
7 

256 

0.,8 
41 .. 8 
17,,9 

17.6 
9.8 
40 7 
20 8 

1,,5 

0.3 
2 08 

100.0 

12 
36 
14 

3 
2 

1 

8 

15 .. 8 
4704 
18,,4 

3.,9 
2.6 
1.3 

10 .. 6 

Table 10 

Number and Percentage 
by Social Work 

of Respondents 
Method 

Single Method 
Social ¥ork Method 

of Specialization 
Respondents 

No o % 

Casework 
Groupwork 
Comwunity Organization 
Research 
Administration 

191 
34 
24 

1 
1 

55.3 
9,,8 
7,,0 
0,,3 
0,,3 

Combination of Methods 
Combination 
Casework and Groupwork 
C~sework and Community Organization 
Groupwork and Community Organization 
Casework and Research 

45 
18 

3 
11 

1 

13,,1 
5.2 
0.9 
3.2 
0~3 

Combination and Casework 
Combination and Groupwork 
Combination and Community Organization 
No method specified 

Total 

6 

4 

3 

3 

345 

1.7 

1.1 
0.,9 

/).9 

100,,0 



Tabl.ll. 
NUMber ~nd Percentage of Respondents According to Degree Attained aDd Social Work Method 

Social Work ~ethod 'Degrees 

Diplo.... i. Qualifying Diploaa in Inco.plete
Ad'!a.ced Year K. S. W. B. S. W. Soc la1 lIorl< H. S.lI. 

.No ~ No ~ No. " No. " If o. " 
. 

No. " 3 50.0 11 91.7 143 55.8 34 45.4 22 66.7 5 83.3 

- - - - 24 9.4 14 lR,2 1 3,0 - -- - - - 20 7.8 6 7,8 .. - .. -- - .. - 1 0,4 - .. - .. - .. 
.. - - - 1 0.4 .. - .. - - -

. ... '. • I . .. . '. '" ...... ,.. ." . . . .. 
Co.1:dn~ti "" of Methods 

.. 
Cn.bln.tion 1 16.8 1 8,3 26 9.7 16 19.11 6 18.2 - .. 
Casework and Groupvort 1 . 16.7 ... : .. 17 8.8 2 2.8 .. - 1 111.7 

Cas.work and Communlt1 - .. .. 3 1.2 .. .. .. - .. -
Or~."! ... tlon 
Casework and iesearch 1 16.7 .. - 1 0.4 .. .. - .. .. .. 
G .. "upvork and Comsunity .. .. .;. .. 11 •• 3 .. - .. .. .. .. 
Org.niutJ on 
Co.bin.tion and Ca.evort .. .. .. .. • 1.8 2 2.6 1 3,0 .. .. 
Cosbin.tion and Group"or .. - .. - 4 1.6 1 1.3 .. .. - -
Co.bination and Co••unit .. .. .. .. 2 O,B 1 1.3 .. .. .. .. 
Organi.ation 

l!1~aing Informa~ipn 
' . - - 1 1.3 3 9,1 - .... ... - .. 

Total 

Iio. " 218 56,0 

39 10.Q 
28 8,5 

1 0,3 
1 0.3 

48 12,0 
21 5.3 

3 0,9 

:.1 0,6 

11 ?.\l 

7 1,9 

5 1,4 

3 0,9 

" 1.1 

-J c.a 

Total 6 100,Q 12 100.0 256 100.0 76 100.0 33 100,0 6 100,0 
" 

389 100.0 



-
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Table 12 

Numher of Respondents by Method of Specialization 

and by Year of Graduation for the NSW and BSU Degrees. 


S0ci~J Work Method Ye f Graduation 
No Year 

Single Mpthod of 1938-42 1943-47 1948-52 1953-57 1958-62 1963-67 196R-72 Specified 
Specialization MSW BSW l1SW Bs~,r HSW BSll MSW BSH MSW BS'r{ MSr; BSW HSW BSW MSR BSW-

Casework - 1 4 7 20 17 29 - 24 .. 41 .. 24 1 1 8 

Groupwork - - - - 2 9 6 1 4 - 3 .. 9 4 - -
Community Organization .. .. .. .. 1 2 2 - - - 4 ... 12 4 

II 1 ... 
-::: 
c 

Combination of Methods 

Combination - ... ... ... - ... 2 ... 3 1 7 ... 11 14 .. ... 
Casework and Groupwork - - 1 ... ... - - .. 3 ... 4 .. 7 1 2 -
Groupwork and Community ... .. ... ... 	 ... ...5 6
Organization 

Combination and Casework ... .. .. ... 2 2 2 .. .. 
Combination and Groupwork .. .. ... ... .. .. - ... 1 .. - .. 3 1 .. ... 

* 	Only those social work me thods for ~ich values were obtained from the cross-tabulation are 
presented. 
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Table 13 

Number and Percentage of Respondents According to Status in 
Other Degrees Pursued after GrarluRtion 

Qther Degrees Attained Working Toward s Total 
a~ter Graduation No. % No o % No. % 

Doctoral Degree 
Work (Phd, ns'W) 

in Social 6 35.R 11 17 100 0 0 

PhD in other fields 6 100,,0 6 100.0 

MSW 9 40.,9 13 59.1 22 100~O 

Master's in other fields 7 63,,6 4 36 0 4 11 100 0 0 

Other degrees 8 88.9 1 11.1 9 100~O 

Total 36 29 65 

Ta.bIe 14 

Number and Percentage 
Degree in Social 

of Respondents According 
Work and in Other Fields 

to Doctoral 
by Sex 

Other Degrees 
after Graduation 

Attained 
Hale Female 

No. No. 

l~orking To",'ard 
Male Female 

No. No. 
Total 

No. 

Doctoral Degree 
Work (Phd, DSW) 

in Social 
4 2 6 5 19 

PhD in other field s 3 3 6 

Total 7 5 6 5 23 



Table lfi 

Education Components of Social Work Curriculum by 

Number of Respondents! Rank Order and Average Rank 


Pank Order 
1)1 2 3 4 


Frequency of Number 

Number of of Times Rank Order Not Average Incomplete No Answer 


Education Componentsl Respondents Was Given Applicable Rank No. No. 


Field Hork 330 204 73 40 9 4 1.59 3 12 


Methods Courses 320 56 115 82 52 15 2.54 3 22 

'":C 

3 46 N
Practi ce Seminar 296 2 34 4G 72 63 80 2.73 


Theory Courses 325 47 81 103 57 35 2.86 6 14 


Independent Study 302 25 36 56 94 88 3 3 0 57 5 38 
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Tahle 16 

Average Rank of Social Work Education 
Components According to Social Work Method 

Social 1,1 () r k ;\yera ge RankHethod 

Social Social 
SingJe Hethod Field Fork Practice Work Independent

of Specialization TNork lethod Seminar Theory Study 

'Ca s ework 2.04 3.34 4029 3. 3 ~3 4.96 

Groupwork 2.32 3.20 4.64 3.38 4.14 
Community Organization 2.20 3 000 40 66 3 095 4.79 

Combination of Methods 

Combination 1. 95 3.31 4.28 3 066 5 011 

Casework an c1 Groupwork 1. 61 3.22 2.27 2.66 8 077 

Casework and Community 1. 66 3.66 10 00 3.33 2 000 
Organization 

Groupwork Clnd Community 1. 54 2018 2.fi4 4.09 :10 72 
Organization 

Comhination and CClsework 1. 66 2.66 4.66 2.50 3.83 

Combination an d Group,·rork 1. 75 2.00 2.25 3.00 3.25 

Combination an (i Community 2 000 2.66 '1066 2.33 3.33 
Organization 



--------

Related Social 
ifork Courses 

Social Sciences 

Law, Social 
Lefislation 

Urhan Planning 

Economic Science 

Political Scienc 

Business and 
Administration 

Language and 
LiteratUre 

Other 

Table 1'1-A 

Courses Related to Social Work bl Number of 
Respond~nts, Rank Order and Average Rank 

"Rank Order 

1 2 3 4 5 6 7 R 

Number of Frequency of NU!'11)er of Time s 
~esDondents Each Ran k 1';as Given 

322 238 36 18 11 R 6 5 

319 50 132 56 ~1 19 23 8 

296 7 47 68 46 56 54 15 3 

295 8 29 58 72 72 34 19 3 

293 12 34 48 61 53 60 21 4 

295 1 :3 34 52 47 54 57 37 1 

265 8 17 18 20 23 30 135 14 

62 

Average 

Ra nk 


1.61 

2.80 

4.12 

4.23 

4.34 

4.42 

5.77 

Incomplete 

Ans\'ler 


No. 


2 

3 

3 

2 

3 

2 

4 

No Ans¥er 

No. 


21 

?8 

-
J;>. 

46 

48 

49 

48 

76 
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TabJe 17-IJ 

other 
and 

Courses Suggested by Number 
Percentage of Respondents 

Other Suggestions No. 

11 i s t or~r J 

Philosophy, Ethics, Rpligion J 0 

Public - Human Relations 4 

French 4 

Research Methorlolngy, Statistics, 4 
Computer Science 

Business Arlministratj on, 3 
Budgeting, Accounting 

Psychiatry, Hentft1 IJealth 4 

Medical Information g 

Other 23 

Incomplete Answers 7 

276 

Total 345 

1.6 

6.S 

6.5 

4.7 

6.5 

14 50 

37.1 

roo.o 
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Table 18 


Number and Percentage of Respondents by Preference 
as to Generic versus Specialization Approach 

Method Approach Respondents 
No. % 

Gc>nl?ric 249 76.8 

Specialization 63 19.6 

Ba1ance of Both 9 2.8 

Neithpr 2 0.6 

Inc omp1ete Answers 12 3.6 

Hissing Observations 10 2.6 

Total 345 100.0 



- - -

- -

- -

- -
- -

- -

- -

Table 19· 

Number and Percentage of Respondents by Preference 
of Approach According to Social Work Method 

Preference of Approach 

Social Work Method 
NeitherGeneric Balance 

Single Hethod of Approach ecialization of Both Approach 
Specialization No. l~ No. 1

If! 
0 No. % No. % 

Casework 135 54.4 33 52.5 7 77.8 2 100.0 

Groupwork 28 11. 2 5 7.9 - - - ­
Community Organization 13 5.2 8 12.7 1 11.1 - ­
Research - - 1 1.6 - - - -
Aoministration 1 0.4 - - - - - ­

Combination of Methoos 

Combination 37 14.8 6 9.5 1 11.1 - -
CRsework and Groupwnrk 15 6.0 3 4.7 - . - - ­
Casework and Community :1 1.2 - ­-
Organization 

Casework an (1 Research I 1 0.4 - - - - - -
Groupwork and Community 7 2.8 4 .6.3 - - - ­
Organization 

Combination and Casework 5 2.0 1 1.6 - - - ­
Combination an d Group\I'ork 3 1.2 1 1.6 - - - -
Combinrttion and ComJ'llUni ty 1 1.6 - - ­1 0.4 ­
Organization 

l>4'issing Information - - - - - - - ­
Total 249 100.0 63 100.0 9 100.0 2 100.0 

I 
! 

Hi:.:>sing 

Informaticn 


No. % 

14 73.6 

1 5.3 

2 10.5 

--

1 5.3 

--

--
1 5.3 

19 100.0 

T ota 1 

Number of 


Respondents 


191 

34 

24 

1 
1 

CXl 
-l 

45 
18 

3 

1 

11 

6 

4 

3 

3 

345 
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Table 20 

-~------,--

Number and Percentage of Respondents by Rating of 

Contribution of Independent Study (ltesearch Project) 


]fespondents 
Contribution of Research N'o. % 

Considerable 91 26.4 

l-Ioderate 85 24.6 

Slight 81 23.5 

Absent 27 7.8 

Not Applicable 43 12.5 

Incomplete Answers 2 0.6 

Missing Observations 16 4.6 

Total 345 l(lOo 0 



---

Table 21. - ... 

Number-and Percentage of the Respondents by Rating of Contribution 
of Research Project According to the Rank Order of Their Independent Study 

Contribution of Research Proj~ct (Independent Study) 

1:{ank Order Incomplete 
of Independent Considerable Hoderate Slight Absent Not Applicable Answers 

et 111Sturly Component No. ;0 No. % No. % No. /(/ No. % No. % 

1 16 17.6 4 4.6 1 1.2 2 7.4 1 2.3 1 5.5 

2 25 27.4 4 40 6 4 4.9 - - 2 4.7 1 5.5 

3 19 20.9 23 27. J 9 10.9 3 11.1 2 4.7 - ­I 
4 13 14.2 32 37 0 7 33 40.8 6 22.2 6 14.0 4 22.1 

5 12 13.2 16 18.9 24 29.8 1J 40.8 19 44.1 6 33.3 

Not Applicable 5 5.6 6 701 8 9.13 4 14.8 10 23.3 6 33.3 

Incomplete Answers 1 1.1 - - 2 20 6 1 3.7 3 6 0 9 - - . 
81 27 100.0 43 100.0 18 100.0Total 91 100.0 85 100.0 100.01 

0:­
<C 



- - - - - - -

~ 

.!.!b1e 22 

Number of Respondents by Rating of Contribution of 

Project by Year of NSK Graduation 


NSW's Graduation Year Range 19-­
No Year 

Degree of Contribution 43 - 47 48 - 57 5R - 64 65 - 70 71 - 72 Specified Total 
oT Master's Project }~ o. % No. % No. % No. % No. % No. % No. %r 

Considerable I 3 3.9 14 18.2 22 28.6 28 36.3 7 9.1 3 3.9 77 100.0
!, 


Moderate i - ­I 1 1.3 16 20.8 18 23.4 28 36.3 14 18.2 77 100.0I 
Slight I 

I 1 1.4 24 33.8 12 16.9 17 24.0 16 22.5 1 1.4 71 100.0 

Absent I - - 8 33.3 7 29.2 4 16.7 3 12.5 2 8.3 24 100.0 

Not applicable 1 14.3 5 71.4 1 14.3 7- - - - - - 100.0 

Total 5 63 64 78 40 6 256 

<:D 
o 

lj 
j, 
, 



91 


Number and Percentage of Respondents by Ratings of ~elevance 
of Social Hork ~~ucation tn Vork Situations Outsid~ Quebec 

Relevance of Education Respondents 
No .. 

Considerable 133 38 60 

}foderate 49 14 0 2 

Slight 5 1.4 

Absent 3 0.9 

Not applicable 130 3 7 0 7 

Incomplete answers 1 0.3 

Missin observations 24 7 0 0 

Total 345 100.0 

Table 24 

Number and Percentage of Respondents by Ri1lingness to Register 
for Doctoral Pr~grRm at McGill 

Registration for PhD Program Respondents 

No .. ~l
IQ 

No 225 65.2 

Yes 77 22.3 

Perhaps 21 6.1 
Dependent on personal reasons 6 1.7 
Dependent on faculty program 6 1.7 

Incomplete answers 5 1.5 
Missing observations 5 1.5 

Total 345 100.0 



Table 25 

Number and Percentage of Respondents by Willingness 
to Register for Doctorate in Social Hork According 

to Rating of ~ontribution of Research Project 

Will!n ness to Re ister for PhD 

Contribution of 

- - - , 

Considerable 
, 

Moderate 

Sli.ght 

Absent 

Not applicable 

Incomplete answers 

Total 

52 

42 

61 

19 

38 

13 

225 

No 

% 
57.1 

49.5 

75.4 

70.4 

88.4 

72.2 

-

Yesle::; 

No. % 
30 33.0 

27 31. S3 

14 17.3 

4 14.8 

1 2.3 

1 5.6 

77 -

Mavb--_._\0 - -

No. 
. 

f. 
4 4.4 

9 10.5 

5 6.1 

1 3.7 

2 4.7 

- -
21 -

Personal 
CondltlonS 

No. % 
2 2.2 

2 2.3 

- -
2 7.4 

- -
- -
6 -

1'"a CUl ty 
No. % 

1 1.1 

2 2.3 

1 1.2 

1 3.7 

1 2.3 

- -
6 -

Incomplete 
AnSwerS 
No. % 

2 2.2 

3 3.5 

- -
- -
1 2.3 

4 22.2 

10 -

10t"a~ 

No. r. 
91 100.0 

85 100.0 

81 10U.iJ 

27 100.0 

43 100.0 

18 100.0 

345 -

(,D 

N 



Table 2.6 

Number and Percentage of Respondents by 
Years of Social Fork or Other Employment 

Range of Years 
Social 

No. 
Nork Field 

01 
/0 

Fields other 
No. 

than Snclal 
01 
/" 

~ork Not 
No. 

Workln 

1 - 5 126 36.4 28 8.1 24 7,,0 

6 - 10 81 23.6 5 1.5 14 4.1 

]1 - 15 41 11.8 5 1.5 4 1.2 

16 - 20 30 R.7 1 O.::l 5 1.5 

21 - 25 22 6.4 - - 1 0.3 

26 - 3n 6 1.8 2 0.6 - -
31 - 35 1 0 0 3 - - - -
36 - 40 - - - - - -
41 - 45 2 0.6 - - - -

Sub-total 308 89.6 41 12.0 48 14.1 

No years specified 19 0.5 3 0.9 12 3.5 

Missing observation 17 4.9 301 87.J 285 82.4 

Total 345 100.0 345 100.0 345 100.0 

Total numher of 
Social Work years 2,842.80 82.5 262 0 81 7.6 340.72 9.9 CD 

W 

l-:ean 9.20 6.41 7014 



.. 
Table 27-A 

Tear I.tll. Total Number 

1 - 5 
110. f. 

6 - 10 
No. % 

11 - 15 
No. % 

16 
No. 

- 20 
~ 

21 
No. 

- 2& 
% 

26. up 
)/0. % 

Sub-total 
No. % 

)/0 Years Mi.sing 
Specifiedl ob.ervation~ 
No, % No. :c 

Tntal 
)In • " 

or Social 
Work Yea .. s 
No, :c 

Mean 

• r •• i1:r Car. aa""­ -. 
lIarrh ... Co.....l1h'l 92 26.6 24 7.0' 6 1.8 4 0.9 126 36 •.3 5 

. "'. i 
1.4 ; 1 214 62':3 .­ '345 '100.0 I 554,40 15.8 4.40 

Child W.Hare I 85 24.7 23 8.7 7 2.0 3 0.9 118 34,3 4 1.2 223 '64.5 345 100.0 I 551.06 15,7 4.67 

X.dlul 67 19.6 22 6.4 8 2.4 3 0.9 ..; - 100 29.3 1 0.3 224 70.4 345 100,01495.00 14.0 4.95 

'17~'hhtrlc: 248 71.1 345 100,0 399 90 11.4 4,30 
Co,u".llla.. 72 20.9 13 ~.8 7 2.1 1 0.3 93 27.1 4 1.2 i co 

CII••unl t 7 ! ~ 

Deyelop••nt, etc. 42 13.2 12 3.5 6 1.11 1 0,3 81 18,8 5 1,5'1279 79,7 345 100.0 I 278.77 8,0 4.57 

l.cr",atioD 'l1 6,0 6 1.8 4 l.2 1 n.s 32 9,3 4 1,2 309 89,S 345 100.0 I 166,72 4.8 5,21 

Corr.ctiolll 17 5.0 9 2,7 1 0.3 1 0.3 28 8,3 2 0.6 316 91.1 345 100,01 147 • 84 4,2 • 6.28 

1 •••• 'I"c:1I 27 7.8 5 1,5 1 0.3 33 9.6 1 0.3 11 311 90.1 345 100.0 117.81 3,4 3.57 

School 267,..5 3 0.9 1 0.3 30 9,9 2 0,9, 313 91.6 345 100.0 96.90 2.8 3.23 

Social Action 15 5,3 3 0,9 1 0,3 19 6.5 5 1,4 321 92,1 345 "100.0 73.91 2.1 3.89 

;erontolol7 18 4,6 3 0,9 19 5.5 1 0,3 325 94,2 345 100.0 59.85 1.7 3.15 

Industrial 3 0.9 1 0,3 4 1,2 1 0,3 340 98.5 345 100,0 15.00 0.4 3.75 

Iat.raation.l 3 0,9 3 0,9 1 0,3 341 98.8 345 100.0 6,00 0,1 2.00 

other 44 12.8 17 4,9 14 4,1 4 1,2 1 0.3 1 0,3 81 23,6 .. 1.2 'I 250 75.2 345 100.01 548,37 15.6 6.77 



Table 2"'-B 

Number of Respondents by Years in Other Social Work Settings 

..;,:; 
I-< ~ 
C 
~ 'M 

......, 
.-1 (\l 
('j <..> 

'r! ;:; 
u ....c 
O~ 

tf) 

~ 
C 

'r! 
.-1 +-' 
(\l (\l 

+'"0 
s:: I-. 
(l) ro 
~~ 

(l) 

~ 

!::; 

C 
'rl 
-i-' 
('J 

+' 
·rl 
r1 

.c 
cc: 

.l- .. 
Q) 

~ 

(l) 

<..> I-< 
'rl (\l 

.-1'-' 
.;:......:. ,..--. 
:::s Q) 

~~ 

(l) 

<..> 
~ 
Cl) 

.-1 -i-' 
ro rr 

'rl 'rl _. ""~ 

C' rr. 
VJ< 

~ 
c 

'r' 
+' 
~ 
I-< 
:l.C 

'H 
..... 
E; 

H 

~ 
c 

'rl 

...-' 
~ 
I-< 

...-' 
rf) 

'rl 
!::; 

...... 
E; 

"'C 

<: 

+' 
s:: 
'.lJ 

c.... E-
c,.... ~. 

ro 0 
+'rl 
v; c;, 

(l) 

~ 

E 
rf) ,,..., 
r-, 
c 

,.c 
c 

.-1 

< 

+' ...,,"S::+' 
~ 'r> Q) 

S ~ I-< 
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Year Range 

1 - 3 

4 - 6 

7 - 9 

10 - 12 

13 - 15 

16 - 18 

19 ann up 

'ota1 Murnber 
'f Responses 

!'-; 0, 

16 

11 

3 

4 

1 

-
] 

33 

at,
,0 

4 R. 4 

24.2 

9.1 

12.1 

:3 • J 

-
3.1 

] GO. 0 

No. 

3 

-
-
1 

-
-
-
4 

r1 No.J? 

75.0 -
- 2 

- 1 

25.0 -
- -
- 1 

- -
100.0 I 4 

'"In 

-
SO.O 

25.01 
I -

-
25.0 

-
100.0 

No. 

2 

3 

-
-
1 

] 

-
7 

~ 
I' 

28.6 

42.8 

-
-

14.3 

14.3 

-
100.0 

1')0, 

2 

-
-
-
-
-
-
2 

% 
100.0 

-
-
-
-
-
-

100.0 I 

No. 

5 

2 

-
1 

-
-
-
8 

"~ It 

62.5 

25.5 

-
12.5 

-
-
-

100.0 

No. 

1 

-
-
1 

-
-
-
2 

01 
1° 

50.0 I 
-
-

50.0 

-
-
-

100.'0 

No. 
1 

-
-
1 

-
-
-
2 

t:1 
/0 

50.0 

-
-

50.0 

-
-
-

100.0 

~~ o. 

-
-
-
-
1 

-
1 

2 

t:1 
/0 

-
-
-
-

50.0 

-
50.0 

100.0 



Table 28 


Social Work Method Most Frequently Used by Number 
of Fesponnents, Rank Order and Average Rank 

Rank Order 

1 2 3 4 5 


SQcial Work Number of Frequency of Number of Average Incornpl etp. No Answer 
Method Respondents Times Rank Order I'jas Given Rank No. No. 

Casework 299 205 39 26 15 14 1. 64 7 39 


Groupwork 250 29 123 59 25 14 2.48 4 91 

':0

Cf')mbination 202 52 51 49 38 12 2.54 11 132 en 

Community 

Organization 225 30 4R 73 49 25 2.qe 3 117 


Research 190 10 22 33 51 74 3.83 2 153 




Table 29 

Number 
-..-­

andPercentag~ of Respondents by Number of Years in Various Social Work Positions (Responsibilities) 

Year Range 

1 w 5 

6 - 10 

Executive
"n. % 

45 13.0 

29 8.3 

rro~ralll 

Director 
No. % 

sa­ 19.1 

14 4.1 

Consulhnt 
No. :0: 

62 111.4 

15 4.4 

Supervianr 
No. ~ 

102 29.5 

31 9,0 

Praotltioner 
No, ~ 

162 47.0 

61 17.7 

Researcher 
No. ~ 

30 '8.7 

5 1.5 

Teaching 
No. % 

50 14.5 

11 3,3 

Other 
No,-­ • " 

6 1.8 

2 0.6 

.. 
1'1 - 15 

16 - 20 

21· - 2{i 

26 - 30 

- Sub-total 

13, , 
7 

2 

1 

97 

3.9 

2.1 

0,6 

0,3 

28.2 

3 

1 

-
-

84 

0;9 
-, 
0.3 

-
-

24 ... 

8 

2 

-
-

87 

2.4 

0.6 

-
-

25.4 

1 

3 

-
-

137 

0.3 

0.9 

-
-

39,7 

29 

12 

3 

1 

268 

8.3 

3.6 

0,9 

0,3 

77.8 

1 

-
-
-

36 

0.3 

-
-
-

10.5 

7 

1 

1 

-
70 

2.1 

0.3 

0,3 

-
20.5 

1 

1 

-
-

10 

0.3 

0,3 

-
-

3.0 

~ 

-4 

Ho years 
speci fied 3 0,9 .. 1.2 3 0.9 6 1.7 6 1.7 2 0.6 3 0.9 1 0.3 

Kissing Ob",. 245 71.9 257 74 •• 255 73.7 202 51l,6 71 21,5 307 88,9 272 78.2 334 96.7 

Total 345 100,0 345 100.0 345 100,0 345 100.0 345 100.0 345 1::10.0 345 100.0 345 100,0 

Total No, of 
lioci.1 Worker 
:rellrs by 1'0"'''' 
ticn 

727.5 17.6 327,6 7.5 439.4 10.6 549.4 13.3 1,589.2 38.4 126.7 3.0 329.0 7.7 64.1) 1,5 

Me... 7.50 3.90 5.05 ".01 5,93 3 ••52 4.7 6.40 

~ 
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Table 30 

Number and Percentagp of Hale and Female Respondents 
According to Number of Years in Rxecutive Positions 

Respondents 


lla 1 e r('male 

}~ x ~; cut j v e Year Ran f,8 No. 0:'
I' No. % 

1 - 5 ::'1 42.9 24 50. Cl 

6 - 10 1:1 26.;:; 16 33.4 

11 - 15 9 18.4 4 R.3 

16 - 20 3 6.2 4 8.3 

21 - 25 2 4.0 

26 - 30 1 2.0 

Total Number of EX8cutives 49 lOO.O 48 100.0 97 

Non F:xecutives 87 256 343 

Table 31 

Number 	 and Percentage of Hale and Female ResJondents 
n Fxecut1ve and Non-executive rosition~ 

Executive Non-F,xecutive 
Sex ,,j e1No. /0 No. /e 

Hale 49 50.5 87 25.3 

Female 	 48 49.5 2:1 G 74.7 

Total 	 97 100.0 343 100.0 
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Table 3~ 

Number and Percentage of Respondents by ~i]lingness to 
Take Courses in Continuing Education Acc0rding to 
!h~ther or ~ot They Have Previously Taken CourBes 

Would IJike To Take Courses 

Incomplete
Have taken TotalNo Yes An!5wer 
courses 

No. /0 . ' No. /' No. N O • /?Q 

No 149 91. R RI 56.6 35 72.0 2G:i 76.2 

Ye 5 11 6.9 52 38.2 7 14.0 70 20.3 

1 n C omplet e 
answer ?, 1.3 3 2.2 7 14.0 12 3.5 

Total J59 100.0 136 100.0 50 100.0 345 100.0 

Table 33 

Number and Percentage of Respondents with NSW and 
BSW Degrees by Year of Graduation and Hil1ingnes~ 

to Take CourseR in Continuing Fducation 

Hou1d 
Rpspnn~ents with 

Like To Take 
MSv 

COHrses 
Responrlents with 

~ould Like To Take 
RSV 

Courses 
Yeflr Range 

of Gra dua t ion 
No 

No. of 
I' • No. 

Yes 
% No. 

No 
% 

Yes 
No. % 

38 - 42 - - - -, 1 2.8 - -
4::3 

48 

53 

- 47 3 

- 52 17 

- 57 20 

2.3 

15.9 

lR.7 

1 

4 

13 

0.8 

3.3 

10.8 

3 

21 

1 

R.3 
51).3 

2.8 

2 

6 

-

7.4 

22.2 

-
58 

63 
- 62 

- 67 
18 
25 

16.8 
23.4 

11 
35 

9.2 
2tl.2 

1 

-
2.8 

-
-
-

-
-

68 - 72 21 19.6 53 44.2 4 11.1 18 66.7 

Hissing ;i 2.8 3 2.5 S 13.9 1 3.7 

Total 107 100.0 1 ?, 0 100.0 36 100.0 27 100.0 



---

- - -

- -
- -

-

-

Table 34 

Number of Respondents According to Preferences 
for Courses in Continuing Education 

Satisfied Unsatisfied 
l'1ou1d like Would like 

. dSocial Work C 5 9S to ta ke rn ore :>a.tisfied Unsatisf'ied to take a ga 1n 

No. No. No. No. 

Child Care - 2 1 ­
Family and Marriage 1 17 1 ­
Schools, youth - 2 - ­
Health, 1) Physical - 1 - ­

2) Mental - 3 - -
Adminlstration - - ­3 
Supervision - 13 7 1 
Corrections 

Groupwork 3 27 2 ­
Socia.1 Research - 3 - ­
Social Action - 5 - ­
Social Policy 3 4 - ­
Psychodrama - 4 1 ­
Refresher (Theory and Methods) - - - ­
Other - 5 - ­

Related Courses 

Political Science 1 - ­-
Economic Science - . 2 - ­
Business and Administration - - - ­
Social Sciences - 5 - ­
Urban Planning - - - ­
Language and Literature 1 5 - ­
Law, Social Legislation - ­
French - I - ­
Other -

Would like 
to take 

No. 

20 

59 

19 
11 
29 

40 
45 

11 I-' 

'=' 
36 0 

21 
27 
39 

4 
6 
9 

15 
12 
25 

22 
29 

15 

53 

3 

11 
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Tab1(=> 3:3 

Number and Percentage of Respondents Who Expressed Preference for Contin­
uin Education Courses in Marria e and Fami1 Counselling and Law, 

Social Legislation According to Their Social Work Metho 

Course: Law 
Course: Harriave and and Social 

Social Work Method Fam i ly Counsel] ing Legislation 

Would Like Would Like 
Single Bethod HaR Taken To Take To Take 

of Specialization· 
0/ ~No. % Nn. I" No. " 

Caselfork 13 68.4 3] S2.4 17 33.4 

Group\·/ork 7 11. 9 7 1:1.7 

Community Organization 1 5.3 2 3.4 7 13.7 

Combination of Hethods 

Combination 3 lS.7 10 17.0 13 25.5 

Casework and Groupwork 1 5.3 5 8.5 3 5.9 

Group.,;nrk and Community 1 5.3 1 1.7 2 3.9 
Organization 

Combination and Casework 2 3 0 4 

Combination and Groupivork 1 1.7 2 3.9 

Total 19 100.0 59 100.0 51 100.0 
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Table 36 

Number and Percentage of Requirements b¥ Time 

Schedule and Manner of Teaching Preferred 


Responses No AnswersTime Schedule No. % No., % 
Evening Course ( 1 term) 75 21. 7 270 78.3 

Day Courses 25 7 .. 2 320 92.8 

Summer Institute (2 weeks) 53 15.4 292 84.6 

Int~nsive Workshop (3 days) 78 22.6 267 77.4 

Other 5 1.5 340 98 0 6 

Method of Teaching 

Seminar 97 28.1 248 71.9 

Conference 22 6.4 323 93.6 

Discussion Group 50 14.5 295 85.5 

Other 10 2.9 335 97.1 



----'fable 37 

Alumni Activities Preferred b~ Number of 
~espondents ! Rank Order and Average Rank 

Incom-Rank Order 
plete NoIAverage IAnsYer IAnswerNumber of 1 1 2 3 4 5 6 7 8 9 

Activities Respondents Frequency of Number of Times Rank Order Was Given Rank No. No. 

r-ofessional 295 144 69 37 30 8 3 1 2 1 2.01 I 8 42 

dueation, lectures, 
')rkshops 

'inance social work 268 33 60 45 46 34 23 17 8 2 3.66 4 73 

~search 
I-' 
Cl ...., 

ewsletter on social 266 52 49 43 27 30 24 20 14 7 3.74 7 72 

ork issues 

:.lrsaries to social 268 42 46 39 43 39 19 25 7 8 3.86 6 71 

'"lrk students 

~rehase of teaching 259 12 31 50 37 35 46 20 21 7 4.61 5 81 

ids for the School 

ioance pUblications 247 4 19 33 39 46 49 31 18 8 5.07 2 96 

mployment registry 238 13 23 27 • 26 22 25 26 40 36 5.58 5 102 

rants to Social ~ork 235 2 9 13 17 22 24 57 54 27 6.44 2 108 

tudent Council 

ospitality 228 3 5 10 11 11 27 53 108 7.39 3 114 

ther 34 311 



APPENDIX E 


LISTS OF ADDITIONAL SUGGESTIONS 
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1. List of Additional Suggest5nns 
Regar~ing Social Work Spttin~s 

Administration 

Alcoholism and Drug Addiction 

Counsp.lling 

Fundraising 

Groupwork 

Immigration 

Journalism, Counselling 
through newspaper columns 

Labol' Relations 

Mental Retardation 

Multi-Service Projects 

Planning 

Private Practice 

Public Health, Federal 
Health anQ welfare 

Public Welfare, Social 
Assistance 

Fehabilitation 

Settlement, Community Centre 

Social Work Education 
(Teaching, Field Instruction) 

Staff Development 

Therapy 

Volunteer Work 

2. 	 List of Additional Suggestions 
Regarding Other Courses 
in Continuing Education 

Alternative (contemporary 
life styles) 

Behavior Modification (Gestalt 
Theory) 

Communications (use of media) 

Feminism or Women in Social 
Work 

Hethodology 

Specific Methods Courses 

Training of Para Professionals 
(leadership training) 

Transactional Analysis 

Geriatrics 
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3. 	 List of Additional Suggestions 
Regarding the Alumni Fund 

Advisory Council to School and facult~ Planning Curriculum. 

Becoming involved in, and supporting, a particular area of 

interest or problem (such as the elderly). 


Better training programs for supervisors and the hiring of 

qualified people, rather than a dependency on the agency's 

good will. 


Exchange of ideas since graduation, re the future of soci~ 


work education. 


Finding new and challenging field placements and teachers. 


Finance a study of the effectiveness of social work as it 

is being taught in the Schools. 


Finance poor peoplets movements. 


Financing and 	structuring a PhD degree course. 


Financing of student organized community projects. 


Finance refresher courses for workers in the field for ten 

years or more. 


Grants to MSW 	 students for their research. 


Help international exchange of social work education, ego 

exchange of students and professors. 


News about activities of graduates. 


Pay for French courses for students. 


Publication of theses which are deemed suitable for profes­

sional interpretation. 


Reaching for the francophone social work branch. 


Receptions for students at registration. 


Recommend no Alumni Fund. 
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Scholarships to CEGEP - to social counsellor graduates who 
wish to continue their studies (1 - 2 annually). 

Social Issues Committee to prepare briefs, press conferences 
and generally take an active stand on issues. 

Supplement staff salaries. 

Sponsor a journal in international social work. 

Student loans. 


Subsidize students in the field practice. 


To be used as the School sees fit. 


Use of communication media to publicize the social workers' 

viewpoints regarding large social issues. 


Use of Alumni Fund for thin gs for wh i ch we c an not manage 

to find alternate funding from government and other fund­

ing sources. 

Work toward social work certification and licensing. 
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