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ABSTRACT 

This study considers the question of whether cloze 

tests can be substituted for more complex tests of ESL 

proficiency. The study was conducted at the secondary 

five level in a French high school in Quebec. A French 

and B:nglish c.loze test were administered to 68 francophone 

students. The results from the English cloze test were 

c~rrelated with teacher assessments of ESL proficiency. 

Correlations compare favorably with those found in the 

literature, supporting the view that cloze tests are a 

viable alternative to more extensive testing procedures 

for measuring overall second language proficiency. The 

two basic scoring methods (cloze-exact and cloze-acceptable) 

were employed, Correlations between the methods were high •. 

suggesting a strong correspondence between the two. The 

cunclusions of the study have imPlications for ESL teachers 

and educators involved in testing in a classr,om situ::ttion. 
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RESUME 

La presente etude porte sur la possibilite que les tests 

de closure puissant remplacer des tests plus complexes mesurant 

la connaissance de 1' anglais langue seconde. L • etude a ete 

menee au niveau T dans une ecole secondaire du Quebec. Soixante­

huit etudiants francophones ont subi un test de closure en 

fran<;ais et en anglais. Des correlations furent etablies entre 

les resultats du test anglais et l'evaluation par les professeurs 

de la connaissance de ces ~tudiants de l'anglais langue seconde. 

Ces correlations se comparent favorablement a celles qu•on 

retrouve dans la litterature. Elles viennent appuyer la theorie 

selon laquelle les tests de ciosure constituent une solution 

viable par rapport a des formules de tests plus elabor~es pour 

mesurer la mattrise globale d'une langue seconde. Les deux 

methodes de base de notation (reponses exaates et reponses 

acc~ptables) ant ete utilisees. Les correlations entre les 

deux methodes sont elevees, ce qui suppose une forte c.orrespondance 

entre les deux. Les c.on~lu~ions de l'etude auront une portae 

sur le trR.vail des professeurs d'anglais langue seconde et 

des educateurs qui administrant des tests en milieu sc·olaire. 
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INTRODUCTION 

In recent years an increasing amount of attention has 

been given to the cloze procedure as an evaluation measure 

in different areas. Originally designed as a tool to help 

determine the readability (i.e., difficulty) of a reading 

passage,, the technique is now being used as a measuring 

instrument for reading comprehension of native and nonnative · 

language speakers. Currently, there is growi~ evidence as 

to the v~lue of the cloze test as a measurement of global or 

overall language proficiency in second language learners. 

This m::mograph looks at the cloze procedure in its 

capacity as an evaluative measure for overall second language 

proficiency in a public Quebec- high school at the secondary 

five level. In Chapter 1, an in-depth review of the literature 

is presented on the cloze procedure. The remainder of the 

monograph deals with a study pertaining to the effectiveness 

of the cloze test as a measure of globa.l English as a Second 

Language (ESL) proficiency. The major question investigated 

is whether cloze tests can be substituted for more complex 

testing procedures in the ESL classroom. The purpose and 

design of the study are described in Chapter 2. The major 

findings are presented and discussed in Chapter 3. Chapter 4 

briefly summarizes the study and presents some concluding 

remarks. 
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CHAPTER 1 

REVIEW OF' THE LITERATURE 

The obje~tive of this chapter is to review the literature 

concerning the use of the c.loze procedure as an evaluative 

tool. The emphasis is placed on its capacity as a measure 

for overall second and foreign language proficiency. The 

chapter is divided into three sections. The first section 

deals with backgroQ~d information on the cloze technique's 

origin and nature. The many considerations in the construc­

tion ~nd scoring of cloze tests are discussed in the second 

section. Finally,. the literature directly related to cloze 

tests as a second and foreign language proficiency measure 

is reviewed in the last section. 

Ori~in and Nature of the Cloze Test 

The term cloze procedure or cloze technique comes from 

Willia.m L. Taylor in 1953 and is used with the notion of 

Gestalt ''closure" in mind. According to Gestalt psychology, 

hUt'1lans have the natural tendency to fill in gaps in patterns. 

Taylor uses the word "cloze" to refer to a type of test 

originally designed to establish levels of difficulty (i.e., 

readability) for English reading passages. In this test 

every nth word is deleted from a prose passage. The person's 
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task is to fill in these blanks with words that fit into the 

text both semantically and syntactically'" Taylor sees the 

restoration of a mutilated text as a special kind of "closure" 

(i.e.,, people's tend.ency to complete broken patterns) and,, 

therefore,, applies the term "cloze n to the new type of testing 

procedure. 

Oller (1979) states that research has sho~n that the cloze 

technique works much better tha.n any previously developed 

readability formula designed to judge the difficulty of texts. 

Specific criteria have been suggested for determining what a 

given cloze score means with respect to native and nonnative 

students• understanding of a particular passage. Bormuth 

(1967), reporting on his work with native English speakers, 

states that cloze scores between 38% and ~3% show a passage 

is sufficiently comprehensible to a student and can be used 

for instructional purposes. Anderson (1971) worked with non­

native English spea~ers using the cloze procedure for readability 

purposes in English passages. He suggests the following: a 

cloze score of 53% or above corresponds to the "independent 

level of reading" for a pEtrticular student: a score between 

44% and 53% means the m?terial is suitable for instructional 

purposes; and a score less than 44% me~ns the material should 

best not be used because it falls at the "frustrati~nal level." 

Unfortunately no comparison of native English speakers to non­

native speakers is made by Anderson (Oller, 1979). 



Besides its original use as a test for readability. the 

cloze procedure has been extended into testing students• 

linguistic competence. It is a well established measure 

for estimating reading comprehension (Oller,, 1979). Davies 

(1975) shows how it can be a sensitive evaluation tool in 

English reading ability for both native and nonnative speakers. 

A use of the cloze proeedure which is currently receiving 

the most attention is its application as a measure of overall 

or global language proficiency in second and foreign languages. 

Spolsky et al. (1968) refer to overall language proficiency as 

"the ability to function in natural language situations" (p. 80). 

In other words it is the facility with which a· person can cope 

with communication needs of a given task,. or in a given si tua­

tion. canale and Swain (1979) discuss overall language pro­

ficiency in terms of a global language competence. They state 

that a person who is proficient in a language will possess a 

general competence which can be broken do~~ into three com­

ponents: grammatical competence (i.e., knowledge of lexical 

items and rules of morphology, syntax, sentence grammar seman­

tics. and phonology); sociolinguistic competence (i.e.,, knowl­

edge of the sociocultural rules of language use and rules of 

discourse)J and strategic competence (i.e., verb~l and non­

verbal strategies that may be called into action to compensate 

for breakdown in communication due to performance variables 

or to insufficient competence). Alderson (1981) puts it 
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another way by saying proficiency in a language is sornething 

that native speakers have and nonnative speakers usually do 

not have. 

With the increasing interest in the cloze test as an 

overall language proficiency measure,. specific questions 

involving its nature are being considered. Inquiries into 

what do cloze tests actually measure, can be found through­

out the literature. Oller (1973) discusses this question in 

detail. He feels cloze tests are measuring the factor which 

he calls "a grammar of expea.tancy" (p. 113). He argues that 

this is the chief mechanism underlying the skills of thinking, 

understanding,, speaking, reading, and v~ri ting. On a cloze 

test, a student is required to complete a sequence on the 

basis of a complete message. He/she formulates hypotheses 

or expectations about the information that is to follow by 

sampling the info~nation available. By further sampling sub­

sequent sequences, the student confirms or disconfirms these 

hypotheses. If they are disconfirmed, the student rejects 

or revises the expectation, forming a new hypothesis (Oller, 

1973). Hanzeli (1977) agrees with this in saying that it is 

the above mentioned underlying competence which cloze tests 

attempt to measure. Aitken (1977) cnncludes that a good 

general comprehension test of reading would be a good over­

all language test. He categorizes a cloze test (either for 

first or second language speakers) as such a test. V.hen 
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discussing the skills of normative English speakers learning 

English, he emphasizes that the differences between their 

conception of English redundancy and the actual rules of 

English redundancy become apparent on such tests. A cloze 

test can therefore serve as an index of overall sec~ond lan­

guage proficiency. 

In line with this thinking,, Oller (1979) classifies the 

e;loze technique as a pragmatic: language testing procedure 

and sees it as a method for measuring the learner's internalized 

system of grammatical knowledge, that is, the learner's 

underlying language c.ompetenc:e ~ He defines a pragmatic_ test 

as a procedure or task which requires the student to process 

sequences of elements in a language that conform to the normal 

contextual constraints of that language. Oller maintains that 

pragmatic, tests are c:onc:erned with the relationship betvveen 

linguistic and extralinguistic contexts--how people communicate 

information about facts and feelings to other people and just 

how they express these things to themselves through the use 

of language. He emphasizes that pragmatic testing seems to 

provide the most promise as a reliable,, valid, and practical 

approach to the measurement of language ability. 

Alderson (1979) administered a series of clo~e tests to 

both native and normative English speakers in an attempt to 

see if certain methodological variables (i.e., text difficulty, 

scoring procedure,, and deletion frequency) have an effect on 
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test results. He ~anted to see whether different cloze 

tests produue different results. It was found that manipu­

lating these variables did cause a C'hange in test results. 

Changing the deletion frequency produced a different test. 

Alderson (1979) states this particular test is "measuring 

different- abilities,, unpredictably" (p. 255). He goes on to 

say that changing the difficulty of the text appeared to re­

sult in different levels of ESL proficiency and that changing 

the scoring procedure did result in different v~lidities of 

the cloze test. Therefore,, all these changes can result in 

different measures of language proficiency. Alderson adds 

that they are all simply measuring different degrees of over­

all language proficiency. 

An integral part of the question as to what do cloze tests 

actually measure is the inquiry into the relationship between 

language proficiency and intelligence. If cloze tests measure 

overall language proficiency, then to what extent does the 

student • s intellig:ence af'.fec.t the results on such tests? Are 

cloze tests measuring intelligence as well -as language pro-

-c>• • y? ..t. J.CJ.enc . Flahive (1980) discusses the problem of separating 

the "g" factor (i.e., the general factor of intelligence) 

from reading comprehension. He concludes that tests involving 

reading comprehension (e.g., cloze tests) are testing not 

only language proficiency but also intelligence. He suggests 

that further research be done with language testing techniques 
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to provide "a clearer picture of where language proficiency 

ends and intelligence begins" (Flahive,, 1980,, p. 38). 

Oller (1979) also discusses the relationship of intelli­

gence to the use and learning of language. He stresses the 

importance of testing the educational tests to try and deter­

mine what exactly these tests are testing,, and to see how 

much a role individual intelligence plays in such a situation. 

In reviewing the li t_erature,, he finds that many of the educa­

tional tests (including th.e cloze test) seem to be measures 

of language proficiency more than anything else. Acknowledging 

that intelligence is to some extent a part of these measures~ 

he introduaas an interesting point that has implications for 

education. Different assumptions seem to be made concerning 

individuals' language proficiency and their intelligence. 

On the one hand,, people assume that their language proficiency 

can be modified through instruction and use of the language. 

On the other hand,, however, these same people are less willing 

to make such an assumption about their intelligence. 

CUmmins (1979) deals with the relationship bet~een intelli-

gence and language proficiency by dividing language proficiency 
r 

(whether first or second) into two parts: (1) basic inter-

personal communicative skills--BICS, and (2) cognitive/academic 

language proficienc.y--CALP. He maintains that everyone, with 

the exception of severely retarded and autistic people, can 

acquire BICS regardless of IQ or academic aptitude. on the 

other hand,, however, CALF is strongly related to IQ. Based 
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on the implications from the above discussion, it is 

possible that the ability to do a cloze test reflects 

ac:ademic: language proficiency. Spec.ific: research needs 

to be done in this area. 

Considerations in the Construction 
and Scoring of the Cloze Test 

variations in procedure concerning the construction 

and scoring of cloze tests can be found throughout the 

literature. In this section these procedures are discussed 

in two separate parts: (1) c~nstruction of cloze tests, 

which includes selection of text, word deletion frequency, 

and different types of test formats; and (2) scoring of 

aJ.oze tests. 

Construction - If teachers and testers are to use cloze 

tests,, it is necessary they have some guidanc~ in selecting 

appropriate passages. Alderson (1979) explains how this 

initial step (i.e., selection of text) in preparing a clo'Ze 

test can present problems. He goes on to say that the dif­

ficulty of the text may affe~t the validity of the test. He 

questions whether the same results would always be obtained 

on a cloze test,, regardless of the difficulty of the text 

used. He states that even though some texts are more diffi­

cult than others, it has been demonstrated for some purposes 

(e.g., testing ESL proficiency of foreign students at the 

university level) that the level of difficulty of the text 

does not greatly affect the spread of scores that will be 
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produced. Oller (1979) believes that difficulty level is an 

important variable and suggests that teachers and testers 

be sensitive to the level of skill of the students tested 

when choosing cloze passages. 

In reviewing the literature,, it is apparent that researchers 

have selected material for aloze passages in a variety of ways. 

Unfortunately few details about actual procedures used are 

given. In 1971,, Oller and Conrad chose a passage called "What 

is a College?" to be used for a c;loze test with a group of 

foreign students just entering the University of California 

in Los Angeles. They based their decision on the fact that 

this particular passage had a Flesch readability index of 45. 

Acc...ording to Flesch,, 4-5 is considered appropriate reading 

material for first and sec.ond year university students. Hanzeli 

(1977) who did research at the University of washington with 

students learning French,, is very vague in explaining his 

proc.edure for text selection. He simply mentions that several 

trial tests were administered to establish an appropriate 

text level. For their study involving English speaking 

elementary children learning French in an immersion education 

program,, Lapkin and Swain (1977) state their cloze passages 

were short stories prepared by a·specialist in elementary 

education and children • s literature,. fa'11iliar with grade five 

French immersion and regular English classrooms. Bri~re et 

al. (1~78), who used the cloze procedure in four different 
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languages being learned by English speaking university stu­

dents,, simply explain that passages of approximately 500 

words were selected in eac:h foreign language. They were 

chosen to reflect a second semester level of reading diffi­

~ulty. No explanation as to how they were chosen is given. 

Streiff (1978} worked with bilingual Hopi and English speaking 

elementary children. She states that the written cloze passages 

she used were sele~te~.from library books which had the appro­

priate readability level for each grade. She does not provide 

any readability figures nor does she explain which readability 

scale was used. Alderson {1979) provides us with a bit more 

information when discussing his procedure in selecting a 

passage for nonnative speakers of English in England. In 

order to decide on various texts,, Alderson first used a series 

of readability formulas (i.e.,, Fog,, Dale-Chall ,. Flesch,, and 

Smog) to classify a group of passages as easy, medium, and 

difficult. These passages had been chosen from the area of 

fiction. He then consulted a panel of teachers of English 

as a foreign language, asking them to classify the same 

passages. Their classifications agreed with the series of 

readability formulas. caulfield and Smith (1981) conducted 

one of the few studies with students at the high school level. 

Their research involved grade ten males who had just c·ompleted 

a Level II Spanish course. caulfield and Smith used the cloze 

procedure to obtain a global measure of the students• Spanish 
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level proficiency. For their selection of material,, they 

simply chose a passage from one of the Level II textbooks. 

After reviewing the above literature,, it appears there 

is no one consistent way to select the material for a cloze 

test. various authors do attempt to provide some useful 

guidelines. For text selection,, Ai tken (1977) stresses the 

importance of choosing a passage as close to the "criterion 

language style as possible" (p. 60). Teachers and testers 

must be sensitive to the purpose of the test and the goals 

of the students. Content difficulty and language difficulty 

need to be taken into account. Stump (1978) points out that 

a passage selected must be of interest to the population for 

which it is intended. The text needs to be simple enough to 

read and the c.ontent interesting enough to meet the needs of 

the students. such information may provide general guide­

lines, but if one considers Alderson•s (1979) question of 

whether the same results would always be obtained on a cloze 

test regardless of the text used,, then perhaps one should 

take text difficulty into ac.count when selecting a passage 

for a cloze test. Alderson (1979) concludes that more research 

needs to be done in the area of text selection for cloze tests. 

He explains that research has suggested that difficult texts 

result in better correlations with proficiency and criterion 

measures. 
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One~ the text has been selected for a cloze test, the 

next step is to decide on the word deletion frequency. The 

standard way of deleting words in a cloze proc~dure is called. 

the "fixed-ratio method" because it deletes 1/nth of the words 

in the passage. Oller (1979) stresses that there are benefits 

in using this method. Depending on the purpose of the test, 

the results can provide information in three different areas: 

(1) they serve as a kind of overall index of the students• 

ability to process the prose in a text; (2) the average score 

of a group of students on several passages may be an indica­

tion of the comprehensibility of each text to the group of 

students involved; and (J) the constraints within any text 

may be studied by comparing scores on individual items. He 

further states that the "fixed-ratio method" can show how cloze 

tests are a product of the redundancy of natural language. 

If this method is applied to several different texts, the 

grammatical breakdown (e.g.,. nouns. pronouns, verbs, etc.) 

for deleted words will be similar. The closure or filling 

in of blanks is possible because of the redundancy of dis­

course and the internalized expectancy system that speakers 

of a language possess. 

In reviewing the literature, one 'lf.Ti ter (Alder son,, 1979) 

concludes that most researchers delete anywhere from every 

fifth word to every twelfth word. As reported by Oller (1979) ,, 

research suggests limits for word delet~on due to textual 
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c:onstraints. It is suggested that cloze tests deleting 

words anywhere from each fifth to tenth word can be 

considered effective. After reviewing previous studies,. 

Alderson (1979) reports that providing more than ten to 

twelve words of text has no effect on t~e results. He also 

c.oncludes. that providing less than five words of text does 

not provide enough information for the students to work 

with. Consequently, this has a substantial effect on results. 

From his o~n findings,, he concludes that increasing the 

deletion frequency to beyond every fifth word has no effeet 

on the difficulty of filling in the blanks. 

Oller (1979) discusses a slight variation of this method 

which is very commonly used. If while deleting every nth 

word of a text, the nth word happens to be a proper noun,, 

da.te, or statistical figure, some teachers and testers just 

skip over this word and delete the next one. Prom there,, 

the counting continues as before. He claims that the justifi­

cation given for this method is that the cloze procedure is 

not seeking to test the knowledge of factual information. 

Taylor (1953) supports this in saying that the cloze procedure 

is not intended to deal with specific; meaning. Instead it 

is to be used to demonstrate the relationship between 

language patterns of the original writer of the text R.nd 

those of the re2ders who are trying to reconstruct the 

passage. Oller (1979) questions whether a test created by the 



15 

above mentioned method would generate the usual reliability 

and validity found in a c.loze test created by the original 

word deletion method. 

Besides the "fixed-ratio method,," there is another type 

of procedure used for deleting words in a cloze test. It 

is aalled the -variable-ratio method.• words are not deleted 

on a counting basis,. but ac_cording to word categories. For 

example,, a tester could delete only words that are verbs,. 

adjectives, or prepositions. Oller and Inal (1971) report 

on a study done using a cloze test of English prepositions. 

The proc.edure used deleted every other preposition in the 

text, including prepositions acting as verb particles or 

adverbs. 

After looking at deletion procedures,, it is infonnative 

to return to note what Alderson (1979) states on this topic. 

He claims that changing the deletion frequency of a cloze 

test produces a different test, in that the words deleted 

are not the same. Each test, he explains,. needs to be vali­

dated in its o\\'n right and modified accordingly. He wonders 

how a test can be modified (if this is the case) without 

interfering with the random selection of items. He concludes 

that possibly the principle of randomness should be abandoned 

and a rational selection of deletions should be adopted. 

this selection being based on a theory of the nature of lan­

guage and language processing. He believes that the emphasis 
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of the ol.oze proc_edure has now shifted from determining the 

difficulty of a text to producxing tests of reading compre­

hension and language profic_iency. With the new focus being 

plaa.ed on the language proc·essor rather than the language 

being processed, perhaps the principle of randomness is no 

longer important. 

In reviewing the literature,, it appears that 50 blanks 

are considered sufficient for a cloze test (Lange & Clausingr. 

1981). Caulfield and Smith (1981) explain this by claiming 

that such a number assures a random sample of lexical items 

which in turn exhibits a wide range of contextual constraints. 

Thus,, if 50 cloze items are used, the length of the text 

will depend on which word deletion method is applied. Some 

teachers and testers leave sentences intact at the beginning 

and/or end for comprehension purposes. Klare et al. (1972) 

suggest that this is not necessary, although there is no 

harm in doing it. They state a student's overall processing 

of a text will be affected by normal contextual constraints 

regardless of whether a part of the prose is mutilated or not. 

In using the cloze procedure with children,. Lapkin and 

swain (1977) suggest that less than 50 cloze items be used. 

This is due to such characteristics as short attenti:"Jn span 

and short immediate memory span found in children. In reporting 

on their use of cloze tests with grade five students in a 

French immersion program, they claim satisfactory results 
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with 30 blanks. Streiff (1978) discusses her experiment,. 

in a bilingual community of northern Arizona,, with Hopi 

and English speaking children. A written cloze test was 

administered as one measure of language proficiency. Cloze 

tests for grades one and two consisted of only 25 blanks. 

For grades three through six,. there were 50 blanks. 

Up to this point the cloze pro~edure has been discussed 

in terms of its original format,, that is,, a written exercise 

where a text is chosen and word.s deleted. The student• s task 

is to fill in the blank spaa:es with words that fit both 

semantically and syntaa.:tically. According to Oller (1979) ,. 

this format remains the most c.:ommon,, although variations such 

as multiple-choice cloze and oral cloze have been developed 

and experimented with. 

When using a multiple-choice format the initial steps 

are similar to the original cloze. A text is chosen and a 

word deletion method applied. At this point the procedure 

changes in that each blank space is replaced with a selection 

of possible answers. The student•s task is to choose a word 

from the list provided which he/she feels best fits the text. 

Hinofotis and snow (1980) report on their study which explored 

the question as to whether a multiple-choice test would 

work as well as a written "open-ended" cloze test {i.e., 

original cloze test format) in measuring global proficiency 

in students of English as a secDnd language. They wanted to 
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see whether scores on a multiple-choice version of a clo~e 

test correlated as strongly with a measure of ESL profic:iency 

as sc.ores on an open-ended version of the same test. They 

point out that in a multiple-choice aloze test a student 

is required to recognize a word to complete a text, whereas 

in an open-ended cloze test,, a student must recall a word 

from memory (i.e., generate an alternative). with this in 

mind, they proceeded to administer cloze tests including 

both the multiple-choice and open-ended formats a~d an ESL 

placement test to a group of 66 incoming foreign students 

at the center for English as a second Language {CESL) at 

Southern Illinois University. The placement test used was 

the CESL Placement battery. using cloze-exact scoring, open­

ended cloze tests c:orrel::lted with the CESL Placement battery 

total at .71. Using cloze-acceptable they correlated at .?4. 

Multiple-choice scores c.orrela ted with the placement exam 

total at .6). Hinofotis and Snow report that this difference 

favors the use of open-ended cloze tests, even though it is 

not statistically significant at the .05 level. They con­

clude that these two kinds of cloze tests provide similar 

information and that the multiple-choice format could be a 

pro:nising evaluation tool for ESL profic.iency. It may be 

preferred over the open-ended cloze format due to the ease 

of scoring. 
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The sec:ond alternative in cloze testing is the oral 

c:loze format. Oller (1979) c:onsiders this a pragmatic: test 

of produetive oral communication. He points out that oral 

aloze tests are often used in researc:h, but only recently 

have they been applied to language proficiency. These tests 

are <l'Onstruc,ted in a very similar way to written c:loze tests 

described above, however, they are a~~inistered orally usually 

with the use of a tape recorder. Oller (1979) reports that 

there are fundamental similarities between these two cloze 

formats even if the decisions in an oral cloze test must be 

made only on the basis of preceding context and without 

reference to the material to follow. streiff (1979) ,, working 

with bilingual Hopi and English speaking children in northern 

Arizona. used both oral and ~Titten cloze tests. She found 

significant correlations between the two procedures (.71 when 

scoring by the exact word. method and .73 when scoring by the 

acceptable word method). These results lead Streiff to sug­

gest that written cloze can be substituted for oral cloze 

tests as a measure of oral language profic~iency in bilingual 

populations. 

Suoring - The method used to score the cloze procedure 

has ree.:ei ved c:onsiderable attention in the literature. Oller 

(1979) states that there are two general categories for 

scoring cloze tests: the exact word method and the acceptable 
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word method. The former a~cepts only the original word of 

the text as a correct response. The latter a~cepts any 

word that is both synta~~ically and semantically appropriate 

to the context. Some researchers have gone further and have 

varied the ac:c:eptable word method by making it more refined. 

They have c.reated aifferent ratings for different degrees 

of appropriateness. 

In reviewing the literature,, it c:an be seen that a variety 

of procedures have been used. Stubbs and TUcker (19?4) ad­

ministered ~loze tests to nonnative English speaking students 

entering the American University of Beirut. The test was 

sc.ored twic.e using the two basic methods mentioned above 

(i.e., exact response and acceptable response). Specific.: 

criteria were defined in order to determine contextually 

ac.ceptable responses. The results state that the students 

were able to respond with the exact word 31~ of the time and 

with an acceptable word 44% of the time. The two scoring 

methods correlated at .9?. Stubbs and Tucker conclude that 

the two methods are interchangeable. In their study with 

grade four immersion students,. Swain, Lapkin,, and Ba.rik (19?6) 

report a similar high correlation (.96) between the two methods. 

In 19?? ,. Hanzeli wanted to determine the most effective scoring 

method for a cloze test. Students learning French at the 

University of Washington were the participants in the experi­

ment. He concludes that the two scoring methods are basically 
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interchangeable; however,. in determining which one to use,, 

teaahers and testers must keep in mind their original purpose 

for testing. He recommends that the exact word method be 

used if a straight measure of overall language proficiency 

is required. If, however, the students• interlanguage is to 

be analyzed, he suggests the ac.ceptable word method is more 

effective. Hinofotis (1980) studied incoming non.l'lative 

English speaking students at the crenter for English as a 

Second Language at Southern Illinois University. Cloze tests 

were administered and scored with the two methods discussed 

above. He concludes that the two are not equally reliable. 

Even though the two methods showed a correlation of .97, he 

states that the acQeptable word method reveals more accurate 

information about the students• ESL ability than the exact 

word method,. especially at more advanc~d levels. Alderson 

(1981) reports on his study designed to investigate certain 

methodological variables in a cloze test. one of the variables 

investigated was the· scoring procedure. He worked vd th non­

native English speaking students studyi~1g in England at the 

university level and with native English speakers at the 

secondary level. various cloze tests were a.~~inistered to 

these students and then scored by five different scoring 

procedures: 
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(1) the exact word procedure, where only replace­
ment of the word d.eleted was allowed 

(2) the semantically acceptable procedure (SEMAC), 
where any semantically acceptable word in a 
given gap was allowed 

(3) the grammatically correct procedure (GRCO), 
where any replacement that ~as grammatically 
correct,, even if semantically unac.ceptable,. 
was allowed 

(~) the identical form class procedure (IDFC), 
which allowed any replacement which came 
from exactly the same form class as the 
deletion 

(5) the acceptable form class procedure (ACFC.), 
where any replacsment from an ac:cepta.bl e 
form class was allowed provided that it 
filled the same grammatical function as 
the deletion 

(Alderson,, 1981, p. 63) 

His a.onc.J.usions state that changes in scoring proe;edure also 

result in different validities of the cloze test and that 

the best validity correlations are achieved by the seman-

tiaally ac.ceptable procedure (SmiiAC). 

In reviewing the current literature, it is not really 

clear which method is preferred. The element of subjectivity 

is totally eliminated when using the exact word method. To 

be correct, a word must be the same as the original word 

deleted from the teYt. Using this method, tests can be scored 

much more quickly, which may be an important consideration 

to teachers testing large numbers of students (Hinofotis,, 

1980). On the other hand,, Oller (1972) points out that in 

his work with nonnative speakers of English,. the less 

http:ac:cepta.bl
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restri~tive acceptable word method might be fairer and 

still retain its status as a reliable scoring method when 

correlated with other types of language tests. In using the 

acceptable word method,, an element of subjectivity on the 

part of the rater does enter into the scoring process. 

Hanzeli (1977) conducted an inter-rater study on the cor­

recting of cloze tests by the acceptable word method. He 

found a. high consistency between different raters correc-ting· 

the same tests. All correlations between scores of different 

raters were .94 or higher, a highly significant result. He 

c.onclud.es that only one rater using the acceptable word method 

is needed to produc.e reliable scores. 

In an attempt to sum up the issue on scoring method, Oller 

(1979) states that the intent for giving the cloze test (i.e., 

the objective) should be the determining factor in choosing 

a scoring proc.edure. He says that either the exact word or 

acceptable word methods should be sufficient,, because,, except 

for special research purposes, there is probably little to 

be gained by using a complex weighting scale for degrees of 

appropriateness. He adds that all of the scoring met~ods 

investigated produce high correlations and that the change 

in scores that results from a lenient scoring procedure is 

simply a change in the mean score {the ra.nk order of scores 

generally remains the same). If just the overall score is 

to be used,, Oller suggests the exact word method. If, on 

http:Q.onclud.es


the other hand,. information concerning specific performan~e 

on particular test items or in particul:ir student protocols 

is the purpose for gi viag the test,, then the ac.ceptable word 

method should be employed. 

~he Cloze Test as a La.ne;uage 
Proficiency Measure 

Much work has been done using cloze tests as a measure 

of global or overall second language proficiency. Researeh 

continues to report findings that support this particular 

application. Does this me~n that cloze tests could be used 

as possible alternatives to standardized tests or formal 

teacher-made tests which in combination are designed to 

measure overall language proficiency? With this question 

in mind,, specific, studies will be reviewed below. 

The majority of studies reported in the literature deal 

with college and university level students. This research 

can be divided into two groups: (1) studies dealing with 

native English speakers and the assessment of their foreign 

language proficiency, and (2) studies dealing with nonnative 

English speakers and the assessment of their proficiency in 

English. Examples of both groups are discussed below. 

studies concerning the use of cloze tests with native 

English speakers to measure their foreign language proficiency 

are found throughout the literature. In 1975,, Teitelbaum 

et al. studied native English speakers learning Spanish at 
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the University of ~ew Mexico. The cloze test was one measure 

used to evaluate global foreign language proficiency. Bri~re 

et al. (1978) proceeded with an investigation using cloze 

tests to measure native English speakers• achievement in 

four different languages: German,, Japanese, Russian, and 

Spanish. The results of the cloze tests discriminated first, 

second, and third. semester university students in the expec.ted 

order. Briere et al. c~nclude that the cloze procedure appears 

to be a valuable measurement of foreign language proficiency. 

Hanzeli (1977) did research at the University of ~ashington 

with 107 students of French at three different levels. Cloze 

tests were administered and the results correlated with two 

variables: length of prior study of the language and the 

grades of the students. In addition, a statistical analysis 

of the 80 cloze items was carried out to establish test reli­

ability. Hanzeli states that his results confirm the validity 

and reliability of the cloze test. His C-onclusions support 

previous studies claiming that cloze tests are indicators 

of general language profic.iency. Lange and Clausing (1981) 

used the cloze test with students learning German at the 

University of Minnesota. They proceeded with the assumption 

that a cloze test is a promising test of integrative skills 

and a reliable way to measure overall foreign language pro­

ficiency. They experi~ented with different methods of con­

structing and scoring cloze tests for students learning 
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German as a foreign language. They conclude that a random 

cloze format and an acceptable scoring procedure seem most 

effective with this group. 

Research dealing with the use of cloze tests with non­

native English speakers at the college and university levels 

is also found throughout the literature. In 1968, Darnell 

administered a cloze test as well as the Test of English as 

a Foreign Language (TOEFL) to a group of foreign students 

at the University of Colorado. The correlation obtained 

between the two tests was .83. Darnell used a somewhat com­

plex scoring procedure which he called "elozentrophy." Oller 

(1972), using the exact word and acceptable word scoring 

methods, obtained the correlations of .75 and .83 respectively 

when comparing cloze test results with those of the UCLA ESLPE 

(the University of California at Los Angeles English as a 

Second Language Placement EXamination). Stubbs and Tucker 

(1974) used the cloze technique in eyaluating the English 

language proficiency of a sample of foreign language speaking 

students entering the American University of Beirut. They 

report the correlation of .?l(exact word scoring) and .76 

(acceptable word scoring) between a cloze test and the English 

Entrance Examination of the American University of Beirut. 

Irvine, Atai, and Oller (1974) report on their study in 

which a cloze test was included in a test battery to evaluate 

English language proficiency in 159 native speakers of Farsi 
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in Tehran, Iran. Their c.onclusions concur with those of 

Stubbs and TUcker (1974) who claim that the cloze technique 

represents a useful evaluative tool for measuring second 

language proficiency. Hinofotis (1980) administered cloze 

tests to incoming foreign students at the canter for English 

as a second Language (CESL) at Southern Illinois University. 

The Test of English as a Foreign Language (TOEFL) and the 

placement examination used at CESL were also administered 

and then employed as criterion measures against which the 

cloze was evaluated. Using the exact and acceptable scoring 

methods, correlations between the cloze test and the total 

score on the CESL placement exam were .80 and .84 respectively. 

The correlations between the cloze test and total score on 

the TOEFL exam were .71 and .79. Hinofotis suggests that 

cloze testing may be a viable alternative procedure for 

placement and proficiency testing. Due to the resulting 

high correlations, he states that all these tests appear 

to be evaluating the same thing. He concludes that because 

of the ease in construction, administration, and scoring,, 

the cloze test would be the most prac,tical procedure to use. 

Few studies have been reported concerning the use of 

cloze tests with children. Streiff (1978), in working with 

bilingual English and Hopi children,, used a combination of 

oral and written cloze tests to help determine langu8ge 

dominance and overall language proficiency in English. 
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Swain,. Lapkin,. and. Ba.rik (1976) found the cloze procedure 

very useful in evaluating English speaking grade four 

children following a French immersi0n program in Ontario. 

Cloze tests in French were administered and then scored 

using the two basic·methods. These results were correlated 

with two other French achievement measures (i.e., "Test de 

Rendement en Franc;ais,," and "Test de Lecture"). Exact and 

acceptable French cloze scores correlated .77 and .78 re­

spectively with the "Test de Rendement en Franc;ais" and .77 

and .80 with the "Test de Lecture." s~~in,. Lapkin, and Barik 

conclude that the cloze procedure is an. effective tool for 

measuring second language proficiency and that in summative 

evaluations,. it can replace lengthier assessments and can 

serve as a reliable, valid, and practical measure for overall 

language proficiency. 

Throughout the literature, research conducted with students 

at the high school or second~ry level is rare. One such study, 

Caulfield and Smith (1981),, worked with 28 male students study­

ing Spanish in the tenth grade at a private Jesuit high school 

in Kansas City, Missouri. They point out that often teachers 

will use norm-referenced tests, which best represent the 

discrete point theory of testing (the f~ur language skills-­

speaking,, listening., reading, and v.Ti ting--are measured 

separately); or an .interview type test as an atternpt to measure 

communicative competence. For their study they administered 



29 

the Modern Language Association Cooperation Foreign 

Language Test (MLA Test), an oral interview test, and a 

aloze test. The cloze test was scored by the acceptable 

method and correlated at .90 with the total se:ore on the 

MLA Test and .71 with the oral interview. Caulfield and 

Smith conclude that the cloze test can effectively replace 

these other two tests. 

This chapter has provided an overview of the literature 

concerning the cloze procedure. Specific: studies were 

cited. Chapter 2 discusses the purpose of the study con­

ducted for this monograph and provides a detailed descrip­

tion of the design of the study. 



CHAPTER 2 

PURPOSE AND DESIGN OF STUDY 

This chapter deals with. the specific: study conducted 

for this monograph. It is divided into five sections. The 

purpose is stated in the first section. The second section 

provides a thorough description of the subjects who participated 

in the study. The third section deals with the selection 

and design of materials. It also provides details c.oncerning 

the classroom teacher's assessments of the students• language 

skills. The procedures followed for the testing sessions 

and scoring methods are found in the fourth section. A 

description of statistical measures employed in the analysis 

of data is provided in the last section. 

Purpose of Stud~ 

After reviewing the literature on the cloze procedure, 

it appears that this technique may hold many possibilities 

for testing purposes. Institutions and organizations in­

volved in teaching English as a second or foreign language 

generally are concerned with having some type of objective 

and simple testing procedure to assess their students• 

30 
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proficiency. In other words, they need to evaluate the degree 

of competenc.e their students have in a given language which 

is the result of a cumulative learning experienc.e and which 

is independent of a specific: text or method. Until recently,, 

educators have opted for standardized tests (e.g.,, Test of 

English as a Foreign Language, TOEFL,, Valette, 1977; The 

University of California at Los Angeles English as a second 

Language Placement Examination,, UCLA ESLPE,. Oller, 1979) or 

detailed teacher-made tests of proficiency. These tests can 

involve time and expense in the areas of construction, ad­

ministration, and evaluation. 

There is a need for simple relevant testing in the class­

room. with the current emphasis on communicative teaching,. 

research has been investigating various testing procedures 

in order to define appropriate evaluation measures for com­

municative competence. Recent evidence as discussed in the 

previous chapter suggests that the cloze test might be a 

viable alternative to more extensive testing procedures. 

Such a procedure could save time and effort without sig­

nificant loss of infonnati')n. Due to its characteristics, 

suc.h as ease in construction, administration, and correction,. 

the cloze procedure could prove to be a very effective tool 

and measuring device for teachers in the ESL classroom. 

Through the use of the cloze test, overall language proficiency 

can be measured in a simple, straightforward manner at any 



32 

time during the students• program and the results employed 

for selection, placement,, or as a measure of global perfor­

manc~ in summative evaluations. 

In this monograph, the use of the cloze proc.edure is 

investigated at the secondary five level in a QuebeC: high 

school. At this senior level, teachers and educators have 

found it beneficial to have an overall measure of the stu­

dents • sec·ond language proficiency. The purpose of the 

reported study is to find out to what extent the cloze 

technique can be useful to ESL teachers as an alternative 

procedure for testing second language proficiency. The major 

question examined is: can cloze tests be substituted for 

teacher-made exams or else exams used by the teacher that 

have been provided by the specific curriculum materials 

being used in the classroom?, These particular assessments 

often determine or greatly influence a student's final marks 

in that class. To answer the above question. one must deter­

mine to what extent the cloze technique is evaluating similar 

skills or competencies as these other tests. In addi tio:1,. 

a related questi.on is ex::!mined: '\llj thin this context, are 

the two basic scoring methods (i.e., exact w0rd and acceptable 

word) interchangeable? Available data permitted the exploration 

of two secondary questions: (1) Is. there a general language 

proficienc¥ factor that is.manifested across languages? 

http:questi.on
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and (2) Are there sex differences in performanc.e on ESL 

evaluation measures?: The remainder of this chapter provides 

a detailed description of the study conducted. 

Subjects 

The 68 subjects who participated in this study were 

secondary five (grade ll) students attending a public high 

school in Laval, Quebec (Ec.ole secondaire Mont-de-la-Salle). 

The 34 females and 34 males were taking English as ~ Seaond 

Language classes as part of their regular course load. 

General background information about the subjec.ts• ex-

posure to English was obtained by means of a questionnaire 

(see Appendix 1 for sample of questionnaire). This population 

of students was francophone with French being the predominant 

or only language spoken in the home. Out of the 68 subjects, 

39 reported that French was the only language spoken in the 

home,. 17 reported it ~~s spoken 95% to 99% of the time, and 

12 reported it was spoken 85% to 95% of the time. Having 

gone through the Quebec public school system, the students 

all began ESL classes before reaching high school. As re­

ported, 17 of them began such classes in primary school 

(grades one, two, or three), 31 in grade four, 18 i"l grade 

five, and two in grade six. 

Information pertaining to the students• exposure to 

English outside the classroom, plus their attitudes concerning 

http:subjec.ts


the usefulness of English were also obtained by means of 

the questionnaire. The students were asked to respond to 

questions on a scale from one to seven. The number of stu­

dents responding to each category is indicated directly 

on the scale of the specific questions in Appendix l (see 

questions 6,,7 ,,9, and 10). A general summary of the results 

is provided below. 

In terms of exposure to English outside of the ESL 

classroom, the data reveal that students spend only a 

small percentage of their time speaking English outside 

of the ESL class. out of the 68 students, 45 reported 

speaking English 5% or less of the time. In terms of read­

ing time devoted to books, newspa9ers, or magazines in English 

(i.e.,, English materials other than those used in ESL class) 

the results are similar. out of the 68 students, 52 reported 

spending 5% or less of their time on English materials. 

Time devoted to television viewing of English programs pre­

sents a different situation. The results reveal that tele­

vision viewing is their greatest source of English exposure. 

As reported, 43 students spend 40~ or more of their time 

watching programs in English. 

The data reveal information about the students• attitudes 

toward English. The students report that the subject of 

English as a second Language is not too difficult when compared 
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to their other school subjects. The results also indicate 

that they feel that the knowledge of English will be very 

beneficial to them in their future studies and employment. 

All the ESL classes are streamed in the high school .. 
used in this study. At the secondary level there are three 

levelst level 512, less proficient ESL learners; level 522, 

average learners; a~d level 532, bilingual or advanced ESL 

learners. In the Quebec school system, ESL becomes an 

elective course at the secondary five level. At this high 

schoo~ however, most students t~e it as an option and the 

majority is evaluated and placed at the 522 level. The 

subjects in this study are 522 level students (i.e., average 

learners in their English language ability). Level 532 was 

not chosen because most of the students are bilingual, re­

sulting in a situation not typical of ESL classrooms. Level 

512 ·was not chosen due to the various testing procedures 

involved. It was thought students might not be able to cope 

with the tests, thus resulting in unwarranted frustration. 

Even though all students at the 522 level are classified 

as average learners according to previous teacher assessments, 

there is a wide range of ability within this group. once 

students are placed at the 522 level for ESL, however, no 

further level divisions are made. The placement of students 

into particular 522 classes simply depends on scheduling of 



other courses in their program. At the time this study 

was conducted, there were four different 522 level ESL 

classes. Three of them, taught by the same teacher, were 

selected for the study. The teacher used the same teaching 

methods and administered the same exercises, as~ignments,, 

and. exams to all three classes. Consequently evaluation 

procedures were consistent across classes. 

The subjecxs in the study attended ESL classes three 

times a week for 45 minutes each time. The classes were 

conducted in English and French was spoken very rarely. 

The basic textbook used in the course is: 

New Horizons in English Series - Book 6, workbook 6 
Addison-wesley Publishing Company 
Reading,, Mass. 
1975 
{authors: L. Mellgren and M. t.alder) 

Supplementary materials used are: 

Canadian Prose and Related Gra~mar Exercises 
IY1cGraw Hill Publ~shing Company 
Montreal, Quebec: 
1976 
(author: p. J. Collins) 

Scholastic. scope (educational maga~ine aimed at 
Ll secondary level learners) 
Scholastic Inc. 
Englewood Cliffs. New Jersey 

Materials 

The materials used in the study can be divided into 

two sets: (1) the questionnaire, English Cloze Test, and 

French Cloze Test administered to the subjects by the examiner 
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for the purpose of this research and (2) the various ESL 

teacher assessments administered to the students throughout 

their first term (September to December). 

Set One - The examiner devised a questionnaire, the 

purpose of which ~~s primarily to obtain background and 
_/ 

second language information on students participating in 

the study. The contents of the questionnaire were discussed 

in the previous section. 

Next. an English Cloze Test was designed. There are 

many considerations in selecting a passage for such a test. 

It was important to choose a text with a subject of interest 

to secondary five level students as well as to choose a 

reading level at which they could generally comprehend the 

message being conveyed. The following steps were taken in 

the process of a text selection: observing the ESL classes 

in action, talking with the students,, consulting with the 

teacher as to the students• level of reading comprehension, 

and finally analyzing the vocabulary list, textbo0k, workbook, 

and other materials with which the students were working. 

After going through numerous textbooks currently in use in 

English speaking schools, a passage of 431 words entitled 

"Barry" was selected for the study. The text was taken from: 

Communication 2, The Macmillan Language Program 
Macm~llan Company of Canada Ltd. 
Toronto, Ontario 
1971 
p. 198-99r "Barry" 
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Once the passage was selected, every seventh word was 

deleted yielding a total of 50 blanks. Hyphenated words 

(e.g., hard-working) were counted as one word. No words 

were skipped over and all blanks were of uniform length. 

The grammatical breakdown of deleted words is the following: 

nouns 9 
pronouns 7· 
verbs (including auxiliaries) 10 
prepositions li 
adjectives 3 
adverbs 4 
articles 6 

A portion of the text was left intact at the beginning for 

comprehension purposes (see Appendix 2 for English Cloze Test). 

Finally, a French Cloze Test was constructed so as to 

obtain an indication of the students• proficiency in their 

mother tongue and as well to see if they could handle the 

format of a cloze test. Alderson (1981) stresses the point 

that sometimes students may do poorly on a second language 

cloze test either because they have difficulty dealing with 

the specific format or else because their general language 

proficiency (which includes that of their mother tongue) may 

be poor. BY giving a French Cloze Test (i.e .• a test in the 

native language of the students) information could be ob­

tained on these factors. 

The selection of a passage for the French Cloze Test 

Vv'2.S not as difficult for the simple reason that French is 

the subjects• first language. Attention was given to finding 
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a text that would interest the students. A passage of 507 

words was selected from: 

Santa et Condition Physigue 
Information Canada 
Richelieu Grauhics Ltee 
Ottawa, Ontario 
1975 
p. 4-5 ,, "Avant-propos, " "Resume" 

According to the teacher who reviewed the passage, the text 

was judged to be at an appropriate level of difficulty for 

the students. 

The word deletion process ~~s simlar to that used for 

the English C1oze Test. Every seventh word was deleted, 

resulting in a cloze test of 50 blanks, with all blanks 

being the same length. Two sentenc:es were left intact at 

the beginning to provide clarity of the subject discussed 

in the passage (see Appendix 3 for French Cloze Test). 

set TV>'o - The four teacher assessments used in the 

study --~nclude: (1) a Listening Comprehension Test usi!lg a 

tape recorder, (2) an Oral Presentation given by each stu­

dent in English, (3) a mid-year Final ~~itten Exam, and 

(4) two :nid-year final marks for each student, one for oral 

work and the other for written work. 

The Listening Comprehension Test was designed by the 

Quebec Ministry of Education (see Appendix 4). The students 

listened to a tape which provided them with information and 
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instructions. They were requested to respond to Vt-Titten 

multiple-choice questions. A perfect sc~re was 25 points. 

The Oral Presentation was an assessment designed by 

the classroom teacher. The students were asked to speak 

on a subject in which the~,r specialize {e.g.,, sewing, playing 

hockey) and were given two weeks to prepare. The evaluation 

was based on the following: 

(1) 
(2) 
(3) 

(4) 
(5) 

originality - the content and how it was presented 
sentence structure 
vocabulary - correc.t choice of words to convey 
the meaning intended 
pronunciation 
overall quality - how the presentation was put 
together 

The possible total for each category was 20 points. 

At the end of the first term, the teacher administered. 

a mid-year Final written Exam. The main content was a 

written test provided by the textbook series being used 

in the classes {New Horizons in English}. A few questions 

were added by the teacher (see Appendix 5). The test was 

rated out of lOO points. 

At mid-year, the teacher officially recorded two marks 

for each student. One mark was given for oral work and 

the other for written. The oral mark was comprised of the 

equally weighted scores from the Listening Comprehension 

Test and the Oral Presentation. The results from the Final 

written Exam were counted as half of the written mark The 

results from the students • class work c.omprised the other half. 
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Proc.edure 

Testing sessions - The subj ec.ts were tested near the end 

of their first term of the school year over a period of three 

days. The questionnaire and two cloze tests (English and 

French) were administered during regular class periods. As 

mentioned earlier each class was 45 minutes. The total test­

ing time took two ESL periods for each of the three classes 

participating in the study. In order to meet with all three 

classes twice during their regular schedules, three testing 

days were necessary. 

Throughout the sessions, all explanations and instructions 

were given in French (the mother tongue of the subjects). 

This enabled the students to fully understand the specific 

instructions for each test and to be aware of the purpose 

and background information dealing with the study. The stu­

dents were very receptive. They were interested in the study 

and asked many questions after the sessions were completed. 

During the first session with each class, the question­

naire was filled out and the French Cloze Test ~~s administered. 

The students were given 10 minutes to fill 0ut the question­

naire and 30 minutes to complete the French Cloze Test. 

After an explanation of what the cloze procedure involved, 

only basic instructions were given pertaining to the specific 

cloze test administered. Students were reminded to fill in 

all blanks and to use one word per blank. It was mentioned 



that all blank spaces were of equal length and had no 

relation to the length of the word that had been deleted. 

Simple instructions were repeated in ~Titten form on the 

test itself (see Appendix 3). 

The English Cloze Test was administered during the 

se~nd session. The students were given 40 minutes to 

complete it. The procedure followed for giving instruetions 

-was similar to that mentioned above 1 however, sinc"e the stu­

dents had already taken one cloze test less explanation was 

necessary. Again, as with the French Cloze Test, the instruc­

tions were provided in written form on the test itself. This 

time,. however, they were written in English (see Appendix 2). 

The times allotted for the French and English Cloze 

Tests were based on pilot work with 50 blank cloze tests. 

They were found to be quite sufficient. 

Scoring Procedure - Due to the different opinions and 

conclusions that have been reached in previous studies, both 

the cloze-exact and cloze-acceptable scoring methods were 

employed in this study. To begin with,all the cloze tests 

were sc.ored using the exact v.ord method, a totally objective 

proc.ess. One point was given for each c.:orrect response 

(i.e., each word that was exactly the same as the original 

word deleted from the text). Next, each set of cloze tests 

(French and English) was scored using the acceptable word 
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method by native speakers (~ne francophone, one anglophone) 

of the respective languages. To be as consistent as possible, 

all raters were given a set of guidelines as to which responses 

were acceptable and which ones were not. The guidelines were 

as follows: 

(1) The answer is to be accepted as correct if it fits 
both semantically (meaning) and syntactically 
(grammar) into the context of the reading passage. 

(2) Do not reject answers for minor spelling errors. 
e.g. "beet" for "beat" 

"feuile • for "feuille" 

(J) Mark as incorrect spelling deviations that have 
morphological consequences (i.e., word formation 
including inflection, derivation, and compounding). 
e.g. "run" for "ran" 

•is .. for "his" 
"tout les etudiants" for "taus les etudiants" 
"Une maison vert" for '"Une maison verte" 

(4) A response is considered incorrect if more than 
one word is written in the blank space. 

Raters were asked to give one point for each response they 

judged correct. 

Once the results on the two cloze tests were compiled, 

an inter-rater reliability study was conducted. A random 

selection was made of JO French Cloze Tests and JO English 

Cloze Tests. In ad.di tion to the original two raters, two more 

native speakers (one francophone, one anglophone) were asked 

to correct these cloze tests. They were given the same in-

structions for scoring as stated above. Their results were 

correlated with the corresponding results from the first 

pair of raters. 
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Analysis of Data 

General background and sea~nd language information 

were collected on all 68 students through the questionnaire. 

The data were used for the purpose of describing the subject 

population of the study. In addition, nine sccres were 

obtained for each student from the examiner's and teacher•s 

assessments: 

examiner's assessments - English Cloze-exact 
English Cloze-acceptable 
French Cloze-exact 
French Cloze-acceptable 

teacher's assessments - Listening Comprehension Test 
Oral Presentation 
Final written Exam 
Final Mid-year Mark (oral) 
Final Mid-year Mark (v.Titten) 

General summary statistics (mean, standard deviation, 

and range) were calculated for all the variables mentioned 

above. The statistics were compiled for each of the following 

groups: 

(1) Group 1 - class 1, N = 27 
{ 2) Group 2 - class 2, N = 21 
(J) Group 3 - cla.ss ), N = 20 
(4) Group 4 - total number of sub,jects, N = 68 
(_S) Group 5 - total number of males, N = 34 
(6) Group 6- total number of females,. N=34 

This information can be found in Appendices 6 and 7. 

To investigate the major question of whether cloze tests 

can be substituted for teacher classroom assessments, Pea.rson 

Product-moment correlations were calculated. The English 



Cloze-exact and the English Clo~e-acceptable were each 

correlated with {l) the five teacher assessments individually, 

and (2) the equally weighted totals of ea~h of three different 

combinations of the teacher's assessments: 

Total 1· - Listening Comprehension Test, 
Oral Presentation, and 
Final Written Exam 

Total 2 - Listening Comprehension Test and 
Final written Exam 

Total J - Final Mark (oral) and · 
Final Mark (~ritten) 

These correlations were calculated separately for each of 

the first four groups mentioned above. Levels of significance 

were specified. 

To investigate the related question of whether exact 

word and acceptable word scoring methods are interc;hangeable, 

further Pearson correlations were calculated for each of the 

same four groups. English Cloze-exact results were correlated 

with English Cloze-acceptable results. The same was done 

for French Cloze-exact and French C.loze-acceptable. To confirm 

rater reliability, an inter-rater study was conducted for 

acceptable word scored cloze tests (both English and French). 

Correlations were calculated between the results obtained 

on the same tests by two different raters. 

In considering the secondary question of whether a general 

language proficiency factor is manifested across languages, 

additional pearson correlations were calculated. These were 
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done between the results from English Cloze-e~act and French 

Cloze-exact Tests as well as between the results from English 

Cloze-acceptable and French Cloze-acceptable Tests. 

The other secondary question concerns sex differences 

in learning a second langua<ge. Differences between males 

(N = .34-) and females (N = .34-) on each of the nine scores obtained 

by the examiner and teacher were determined using a series 

of t-tests. 

This chapter has described the purpose and design of the 

study conducted for this monograph. The following chapter, 

Chapter 3, presents and discusses the results obtained. 



CHAPTER 3 

PRESENTATION AND DISCUSSION OF RESULTS 

This chapter is divided into five sections. The first 

sec:tion is a general discussion of the descriptive statistics 

obtained from the study. The remaining four se~tions present 

and discuss the results in light of the questions considered 

in the study. The primary question examined is: Can cloze 

tests be substituted for formal teacher-made exams or else 

exams used by the teacher that have been provided by the 

specific curriculum materials being used in the classroom? 

The findings related to this question are presented and 

discussed in the second sectton. The related question as 

to whether the two basic scoring methods (cloze-exact and 

cloze-acceptable) are interchangeable is also examined. The 

third section discusses these specific findings. The secondary 

question as to whether there is a general language proficiency 

factor manifested across languages is dealt with in the 

fourth section. The final section deals with another secondary 

question pertaining to whether there are sex differences on 

measures of second language proficiency. 

Descriptive Statistics 

A summary of the raw data collected for computations 

(mean, standard deviation, and range) from the cloze tests 
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and te~cher assessments is provided in Appendices 6 and 7. 

Appendix 6 presents statistics for the first four groups 

(i.e., Group 1 - class 1, Group 2- class 2, Group 3 - class 3, 

and Group~- total number of subjects). These are the data 

used for the main part of the study. Appendix 7 shows the 

data computed by sex (i.e., Group 5 -total number of males 

and Group 6- total number of females). 

Data of particular interest found in Appendix 6 have been 

highlighted in Tables 1 and 2 (p. ~9). It is interesting 

to note that even though differences between group means 

are minimal, the means for Group 2 are the highest on all 

nine assessments. In Table 1 an example can be seen in the 

results for English Glaze-acceptable. Another point to be 

made is that Group 3 has higher means than Group 1 on all 

assessments, with the one exception of the English Glaze­

exact (Group 1- 17.63, Group 3- 17.60). As mentioned above, 

all differences are minimal. The implications of these 

results are discussed in a subsequent section. 

Table 2 provides the results of the English and French 

Cloze Tests for the entire group of 68 subjects (Group 4). 

As would be expected, the mean scores on the French Cloze 

Test are higher than those on the English Cloze Test (both 

cloze-exact and cloze-acceptable). It must be pointed out, 

however, that even th~ugh French Cloze scores are higher, 



TABLE 1: SUmmary of statistics for results on the 
English Cloze-accept::.~.ble by group (class). 

STANDARD 
MEAN DEVIATION RANGE 

GROUP 

Group 1 25.04 7.76 34 

Group 2 26.76 8.28 26 

Group 3 26.05 8.79 Jl 

TABLE 2: SUmmary of statistics for results on the 
English and French Cloze Tests (exact and 
acceptable) for the total group (Group 4). 

POSSIBLE STANDARD 
MARK MEAN DEVIATION RANGE. 

TEST 

English Cloze- 50 17.94 6.26 30 
exac.t 

:English Cloze- 50 25.87 8.14 37 
acceptable 

French Cloze- 50 23.09 3.85 17 
exact 

French Cloze- 50 37.40 5.32 22 
acceptable 
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they are far from perfe~t. Results on both the English and 

French Cloze Tests are variable but 8.re somewhat less variable 

for the French Cloze Test. 

As reported in Chapter 1 ("Origin and Nature of the Cloze 

Test .. ), Bormuth (1967), in working with native language 

speakers, found that cioze scores between 38% and 43% designate· 

that a passage is sufficiently c.omprehensible to students 

and c:an be used. for instructional purposes. If the means 

of the French Cloze scores are transformed into percentages, 

then French Cloze-exact would be 46.18% and French Cloze­

acceptable 74.80%. It appears, therefore,, that the French 

passage chosen for this study is appropriate. Anderson (1971), 

in working with nonnative English speakers, determined some­

what more conservative criteria. He states a score between 

44% and 53% means the material is sufficiently comprehensible 

to a student and is suitable for instructional purposes. In 

percentage figures, the mean of the English Cloze-exact is 

35.88% and the mean of the English Cloze-acceptable is 51.74%. 

In line with Anderson•s (1971) thinking, the English passage 

chosen for this study could be judged as being too adva.ne:ed 

when using the exact word scoring method, but quite adequ::ate 

when using the acceptable word scoring method. It is interesting 

to note, when comparing the two tests, th8t the students• 

general comment was that the French Cloze Test was more 

difficult than the English one. 
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Correlations Between English Cloze Tests (exact 
and ac.ceutable) and Teacher Assessments 

As indicated in the section "The Cloze Test as a 

Language Proficiency Measure" of Chapter 1, concurrent 

validity studies between the cloze test and other measures 

of language proficiency have resulted in high correlation 

coefficients. In this study the English Cloze Test has 

been correlated with assessments chosen by the classroom 

teacher to determine the second language -proficiency of 

his students. Table 3 {p. 52) presents correlations between 

the English Cloze Test and each of the three testing measures 

used by the teacher. Correlations between the English Cloze 

Test and each of two weighted totals of the classroom 

assessments are also presented. 

The correlations between the English Cloze Test and each 

of two evaluative measures (Listening Comprehension and 

.t'inal written Fxam) are quite similar. Group .3 demonstrates 

the highest correlations. Listening Comprehension correlates 

with English Cloze-exact at .77 and English Cloze-acceptable 

at • 79. The Final written Exam correlates with exact and 

acceptable scores at .75 and .73 respectively. The oral 

Presentation correlates very low with both the cloze-exact 

(.53) and cloze-acceptable ( • .39). In Group 1, these same 

correlations are as low as .12 and .18. 

http:Engli.sh
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TABLE 3: Correlations between English Cloze Test (exact 
and acceptable) and three teacher tests for 
results by group (class) and for total group. 

ENGLISH CLOZE- ENGLISH CLOZE-
EXACT ACCEPTABLE 

TEACHER TEST 

GROUP 1: N=27 
Listening Comprehension .65 (. 0002)~ JUt .63 ( .0004-) 
Oral Presentation .12 (.5585) .18 (.3761) 
Final \\II'i tten Exam • 70 (.0001) • 74- ( .0001) 
Total 1,... .67 ( .0001) .69 ( .0001) 
Total 2 * Jt- .7J (.0001) .74- (.0001) 

GROUP 2: N=21 
Listening Comprehension .63 ( .0021 ~ • 70 ( .0004~ 
Oral Presentation .15 (. 5060 .23 (. 3102 
Final Written Exam .54 (.0122) .62 (.0027) 
Total 1 .65 (.OOlJ~ .74 (.0001) 
Total 2 .67 (. 0008 .76 ( .0001) 

GROUP J: N""=20 
Listening Comprehension .77 ( .0001) .79 (.0001~ 
Oral Presentation • 53 (.0161) .39 ( .0921 
Final Written Exam .75 (.0001) .73 {.0002) 
Total 1 .85 (. 0001) .82 (.OOOl) 
Total 2 .8J ( .0001) .84 ( .0001) 

GROUP 4: N=68, total 
of all groups 

Listening C.omprehension .67 ( .0001) .69 ( .0001) 
Oral Presentation .20 (. 0957) .24 (. 0532) 
Final Written Exam .66 ~-0001~ .70 f·OOOl~ Total 1 .70 .0001 .74 .0001 
Total 2 .74 ( .0001) .77 (. 0001) 

* Weighted total of three tests (Listening Comprehension, 
Oral Presentation,, and Final 'Written Exam). 

tt-ff- Weighted total of two tests (Listening Comprehension 
and Final written Exam). 

*..,.*Numbers in brackets indicate level of significance. 
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It seems from the obtained correlations, that the 

English Cloze Test has much more in common with the Listening 

Comprehension and Final written Exam that it does with the 

Oral Presentation. Hinofotis (1980) points out that previous 

research has shown that cloze tests tend to correlate best 

with ESL language proficiency measures that are integrative 

in nature (i.e., measures which test proficiency through 

combining the traditional skills and components of grammar). 

Oller and Conrad (1971) say that these integrative measures 

include tests aimed at reading comprehension, listening 

skill, and dictation. The literature suggests that integrative 

testing is effective in measuring overall ESL proficiency,. 

rather than discrete point testing which divides la(lguage 

ability into specifically defined areas (e.g., phonology,. 

sJmtax, etc,.) and. aims tests at only one skill (Scholz et al., 

1980). From the above discussion it appears that the integrative 

nature of the task is the common element underlying the 

English Cloze Test and the two teacher assessments (Listening 

Comprehension and Final Written Exam). 

With these findings in mind,, the composition of the 

Oral Presentation assessment was analyzed to try and find 

an explanation for the low correlations obtained "Ni th the 

E:nglish Cloze Test. Two possible factors could have affected 

the results. First, the task appears to be basically discrete 

point in nature. The students were given two weeks to prepare; 
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therefore, their ac.tual presentation dealt primarily with 

memory work rather than the pragmatic use of language for 

communicative purposes. In addition, the scoring of the 

Oral Presentation was divided into categories (e.g., pro­

nunciation,, vocabulary, etc.) that reflect the discrete 

point theory of language. It appears the task required of 

the students was not integrative. In line with this thinking,. 

it is understandable why correlations are so low between 

the Oral Presentation and English Cloze Test. 

The second factor which may have contributed to lower 

correlations is the homogeneous performance of the students 

on the oral Presentation. out of 100 points the range for 

Group 1 is 37, and for Groups 2 thl!'ough 4,. the ranges are 22,. 15, 

and 37 respectively. By looking at the spread of scores it 

appears, especially in Group 1,, that the bulk of scores is 

clustered in one area. The mean for the total group of 

students (Group 4) is 74.46 with only three students scoring 

less than 65. Although this relatively small variance could 

have contributed to lowering the coefficient, it also seems 

likely that the first reasoning presented above in terms 

of the oral Presentation being discrete point oriented, would 

be the major factor c.ontributing to the low correlations. 

ESL teachers use various assessments (both integrative 

and discrete point) to determine language proficiency in 

their students. With this in mind,. then to ~hat extent 
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could the combination of all teacher assessments (as defined 

in this study) be a measure of overall second language 

proficiency? To determine this. correlations were calculated 

between the English Cloze Test (exact and acceptable) and 

an equally weighted total of the three evaluative measures 

used by the classroom teacher (see Table 3, Total 1 correlations). 

Correlations using the entire group of subjects (Group 4) 

are .70 for cloze-exact and .?4 for cloze-acceptable with 

the significance level beyond .0001. Again Group 3 (class 3) 

correlates the highest with cloze-exact (.85) and cloze­

acceptable (.82). From these correlations, it would appear 

that there is extensive overlap between what the cloze test 

measures and what the combined three teacher assessments 

measure. As indicated above, Total 1 correlations are 

higher than individual test correlations, with the one 

exception of Group 1 where Oral Presentation correlations 

are very low ( .12 and .18). This seems to show that the 

Total 1 scores provide little interpretable information 

not contained in the cloze test scores. 

Total 1 correlatians, even though they contain the oral 

Presentation results, compare favor2.bly with similar results 

in the literature (Irvine, Atai, & Oller, 1974: Hinofotis, 

1980). Since it appears that the individual measure of the 

Oral Presentation is measuring something quite different 

from what the cloze test is measuring, a second total (Total 2) 



was correlated with the English Cloze Test. This time the 

Oral Presentation was eliminated and the cloze was correlated 

with just the two teacher tests that seem to be integrative 

in nature,. the Listening Comprehension Test and the Final 

'Written Ex::un. As predicted, the resulting correlations are 

higher than those of Total 1 (see Table 3, Total 2 correlations). 

There is one exception found in Group 3 where Total 1 

correlates at .85 with the cloze-exact and Total 2 at .83. 

The results for the entire group (Group 4) are the following: 

cloze-exact .74 and cloze-acceptable .77, with the significance 

level beyond .0001. 

As a point of interest,; correlations were computed 

between the teacher tests. The figures are provided in Table 4 

(p. 57). The Listening comprehension Test and the Final 

written Exam correlate the highest, with the correlation 

for the total group being .63. Considering that these are 

integrative tests, these findings are easily explained. 

When looking at the total group (Group 4), none of the correla­

tions between tea.cher tests exceed the correlations between 

the English Cloze Test and either Total l or Total 2. Therefore, 

it seems that the cloze test as a language proficiency measure 

has more in common with the total of teacher assess~ents 

than any pair of the teacher assessments have between them­

salves. 



57 

TABLE 4: Correlations between teacher tests for results 
by group (class) and for total group. 

LISTENING 
COMPREHENSION 

AND 
ORAL 

PRESENTATION 

GROUP 

Group 1 .33 ( .0951) * 
Group 2 .}5 ( .1214) 

Group 3 .51 ( .02.03) 

Group 4 .36 {.0025) 
(total 
of all 
groups) 

LISTENING 
COMPREHENSION 

AND 
FINAL WRITTEN 

EXAM 

• 71 ( .0001) 

.53 (. 0131) 

.69 (. 0007) 

.63 (. 0001) 

ORAL 
PRESENTATION 

l.\ND 
FINAL WRITTEN 

EXAM 

.57 (.0018) 

.14 (. 5 581) 

• 30 ( .191 7) 

.)9 (. 0009) 

'*Numbers in brackets indicate level of significance. 

Hanzeli (1977) mentions various procedures used to 

validate cloze tests including the procedure reported above. 

In his research he used length of prior study of the foreign 

language and course marks. Due to the fact that all the 

subjects in the current study started taking ESL courses 

at about the same time in elementary school, length of 

prior study is not an appropriate variable for comparison. 

Final mid-year course marks were available from the teachP.r 

and were used in correlations with the English Cloze Test. 

Two marks were given to each studP-nt: one for oral work 

(comprised of the results from the Listening Comprehension 

Test and the oral Presentation) and the other for ~ritten 

http:studp.nt
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work (comprised of the results f'rom the Final Written 

Exam and class work). These marks were given at the end 

of the first term. It was during this same term that all 

teacher assessments and the French and English Cloze Tests 

were administered. In theory, these marks should represent 

the students• overall second language proficiency as a 

result of their performance throughout the term. Results 

from the English Cloze Test (exact and acceptable) were 

c.orrelated. with each of the two marks as well as with the 

total of the two m~rks. These calculations were computed 

by group and can be found in Table 5 (p. 59). Moderate 

correlations resulted. Hanzeli (1977) states, "It can be 

said with confidence tha.t cloze scores predict course 

grades" (p. 871). In this study, the correlation between 

cloze tests and the weighted total of the two marks for 

the entire group {Group 4) ~~s .60 for cloze-exact and 

.65 for cloze-acceptable, with significance beyond .0001. 

There is definitely a relationship between the two variables, 

and possibly students could be rank ordered for course marks 

using the results from cloze tests. 
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TABLE 5: Correlations between English Cloze Test (exact 
and acc~ptable) and final mid-year ~ourse marks 
for results by group (class) and for total group. 

ENGLISH CLOZE- ENGLISH CLO'ZE-
EXACT ACCEPTABLE 

COURSE MARK 

GROUP 1 
Final Mark - Oral .60 (. 0010 ~ *" .61 (. 0008~ 
Final Mark - written • 35 (. 0720 • 36 (.0668 
Total of 2 Marks .51 (.0060) .52 (. 0052) 

GROUP 2 
Final Mark - Oral .60 (.0044) .67 (.0008) 
Final Mark - written .33 (.1401) .42 (.0575} 
Total of 2 Marks .56 ( .0081) .. 66 (.0011) 

GROUP :2 
Final Mark - oral .?9 ( .0001) .?? ( .0001) 
F'inal lVJark - \'Jri tten .57 (.0086~ .65 (.0017) 
Total of 2 t-iarks .?9 ( .0001 .84 (. 0001) 

GROUP 4: total of 
all groups 

Final Mark - Oral .6J (.0001) .66 (. 0001) 
Final Mark - ~~itten .41 ( .0005) .4? ( .0001) 
Total of 2 Marks .60 ( .0001) .65 (.0001) 

* Numbers in brackets indicate level of significance. 
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Correlations Between Cloze-exact and 
Cloze-acce:etable Sc:aring Methods 

Both the English and French Cloze Tests were c:orrec:ted 

by the two basic scoring methods described in Cha:eter 1 

("Considerations in the Construction and scoring of the 

Glaze Test"). Correlations computed between the two methods 

are presented in Table 6 (p. 61). The overall group (Group 4) 

correlation between English Cloze-exact and English Cloze­

acc..eptabLe is .95 with the significance level beyond .0001. 

For the corresponding cloze tests in French the correlation 

is .82 at the same signigicance level. Because a certain 

amount of subjectivity enters into the scoring of cloze 

tests using the acceptable method, an inter-rater reliability 

study was conducted for both the English and French Clo~e 

Tests. There was a consistency of judgement between different 

raters correcting the same tests. Inter-rater reliability 

reached .97 for the English Cloze and .95 for the French Cloze. 

Because of the greater flexibility in the acceptable word 

method, one would expect higher mean scores. As can be 

seen in Appendix 6, the means are higher in all cases 

(English and French) for cloze-acceptable as compared to cloze-

exaat. For the entire gt"nup (Group 4) ,. the means are 25.87 {range 

3 to 40) and 17.~ (~n~e 1 to 31) respectively for the English 

test out of a total possible score of 50. One important point 

to be mentioned here is that even though the different sc:oring 
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methods yield different means and spreads, the performance 

pattern is the same. As discussed in the literature (Hanzeli ,, 

1977; Oller, 1979; Hinofotis, 1980). if the subjects are 

rank ordered according to the basic scoring Vlethods,. there 

will be few, if any, differences in the ranl-rings. 

TABLE 6: Correlations between cloze-exact and cloze-acceptable 
scoring methods for results by group (class) and 

GROUP 

Group 1 

Group 2 

Group 3 

Group 4 
(total 
of all 
groups) 

*Numbers 

for total group. 

ENGLISH CLOZE-EXACT 
AND 

ENGLISH CLOZE­
ACCEPTABLE 

• 96 (.0001) ... 

.96 ( .0001) 

• 95 {.0001) 

• 95 (.0001) 

FRENCH CLOZE-EXACT 
AND 

FRENCH CLO'ZE­
ACCEPTABLE 

• 82 ( .0001) 

.72 (.0003) 

.89 (. 0001) 

.82 (.0001) 

in brackets indicate level of significance. 

Because the English Cloze Test is an evaluation of 

second language and the French Cloze Test, of first language, 

the correlations between scoring methods will be discussed 

sep:::trately for these two cases. To begin v:i th, the high 

correlations (see Table 6) found between the two methods 

on the English Cloze Test agree with the previous research 
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(Anderson, 1972: Stubbs & TUcker, 1974; Streiff, 1978). 

Alderson (1981) who reports correlations of .91, .89, and 

.86 with nonnative speakers for texts evaluated as difficult, 

medium, and easy, states that there are close relationships 

between the scoring methods. Swain (1976) with a correlation 

of .96 concludes that these two scoring methods do yield 

similar results and seem equally satisfactory. 

It is interesting to note that the correlations between 

scoring methods for the cloze test in the students• native 

language,, French, are lower than those for the English Cloze 

(see Table 6). If one looks at the means of the cloze-exact 

and c;loze-acceptable scored tests, the difference between 

these t\'10 means is greater for native speakers than for 

nonnative speakers (see Appendix 6). This situation results 

in lower correlations between scoring methods on the French 

Cloze Test than between scoring methods on the English Cloze 

Test. Alderson (1981) did cloze testing research v .. i th both 

native and nonnative speakers. He suggests that the acceptable 

word scoring method favors native speakers more than nonnative 

speakers, due to the reason mentioned above. For native 

speakers, Alderson obtained correlations of .83, . 74,, and 

.71 for texts determined as difficult, medium, and e::tsy. 

For nonnative speakers, he obtained .91, .89, and .86 for 

texts evalua.ted in the same way. Streiff (1978), working 

with elementary age children, obta5.ned a correlation of .83 
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when using English cloze tests with her control group of 

native English speakers. Alderson (1981) states th8.t a 

possible reason for this phenomenon is that native speakers 

have a greater experience with their own language. They 

are more able to fill in blanks in order to give meaning 

to a text. They aan see various relationships in a text 

whi~h provide them with more alternatives in a cloze test. 

The correlations between scoring methods as reported in 

Table 6 are supported by the literature. 

An important question explored in thts study is whether 

scoring methods are interchangeable when cloze tests are 

used with nonnative speakers. In this study the two basic 

scoring methods yield similar scores for rank ordertng 

purposes. Hanzeli (1977) states they are prac:tic~lly 

interchangeable. Teachers and educators·in choosing which 

sc:oring method to use,. however, need to consider their 

purpose for testing. The general view in the literature 

(Swain,, Lapkin,, & Barik,, 1976; Oller, 1979) is that the 

exa~t word method may be satisfactory if just a total score 

is needed for an indicator of overall second language pro­

ficiency. If,, on the other hand,, a teacher or educator 

would like to analyze the students• interlanguage,. he/she 

should opt for the acc.eptable word method. Specific strengths 

and weaknesses aan be identified through this method. 

such information cannot be revealed when scoring by the 
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exact word method. The raters in this study, for exa!llple ,, 

when scoring with the acceptable word method,. were Hble 

to make general observations about the entire group's 

performance c.onc.erning errors. Although no in-depth error 

analysis was performed, common frequent errors such as 

the following were observed: 

(1) the leaving off of the initial "h" in words 
(e.g.", "is" for "his," "ear" for "hear") 

(2) the use of the expression "It's funny" when 
intending to mean "It • s fun" 

Information of this nature could be very useful to a teacher. 

One last thing should be mentioned about scoring 

procedures. Research has shown that for validation purposes 

in ESL testing,, cloze tests corrected by the acceptable 

word method appear to <:orrelate more highly with language 

proficienc.y standardized tests (Oller, 1973' Alder son, 1979). 

In other words, the ac~eptable word method seems to be the 

more valid procedure when considering ESL testing. As 

discussed above,. similar results were obtained in this study. 

Correlations Between English 
and French C1oze Tests 

Correlations between English and French cloze tests were 

calculated. Results are provided in Table 7 (p. 6,5). With 

the exception of Group 2, the correlations obtained 8re 

moderate, showing some relationship between cloze 8bilities 

in a native language and those in e. second language. The 



correlations for Group 2 are .70 between English Cloze-exac:t 

and French Cloze-exact,. and • 62 between English Cloze-acceptable 

and French Cloze-acceptable. A similar correlation (. 62) 

was reported by Lapkin and swain (1977) who were using cloze 

tests to evaluate grade five :English spe~.king children in a 

F'rench imme:rrsion program. The children had been trained in 

French reading and writing skills and were approaching 

bilingualism. 

TABLE 7: Correlations between English and French Cloze Tests 
for results by group (class) and for total group. 

GROUP 

Group 1 

Group 2 

Group 3 

Group 4 
(total 
of all 
groups) 

*"Numbers 

ENGLISH CLOZE-EXAaT 
AND 

FRENCH CLOZE-EXACT 

.47 ( .0144). 

.70 (.0004) 

• 35 (.1256) 

.51 ( .0001) 

ENGLISH CLO~E-ACCEPTABLE 
AND 

FRENClf CLOZE-ACCEPTABLE 

.43 (. 0251) 

.62 (.0027) 

.34 (.1463) 

.45 ( .0001) 

in brackets indicate level of significance. 

As mentioned earlier, Group 2 obtained the highest means 

on all evaluative measures including the English Cloze ·rest. 

From these results, it c.an be said that the students in 

Group 2 are closer to being proficient in English than those 
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in the other two groups. The high corelations for this 

group as indicated in Table 7 (.70 and .62) lead one to 

hypothesize that there is a common factor manifested in the 

performance on cloze tests across languages. Oller (1978) 

claims that this is a global,.. language proficiency factor which is 

strongly related to intelligence. He argues that this 

factor seems to account for most of the variance in a variety 

of language proficiency evaluative measures. As described 

in the review of the literature, Cummins (1979) identifies 

two aspects of language proficiencw. He suggests that the 

one referred to as CALP ( cognitive ;academic: language proficiency) 

is highly related to intelligence. Based on this link made 

by Cummins and the results in this study,, possibly one may 

speculate that CALF across languages is manifested in cloze 

test perform8nce only as the individual becomes more ~nd 

more proficient in the second language. 

sex Differences in Performance on 
ESL Evaluative Measures 

An analysis was undertaken to determine whether males 

and females perform differently on tests involving second 

language ability. seven different scores were used for 

this analysis. They were obtained from the following ESL 

measures: English Cloze-exact, English Cloze-acceptable, 

French Cloze-exact, French Cloze-acceptable, Listening 

Comprehension Test, Orlll Presentation. and Final Written 



67 

Exam. A Barlett•s Test was conducted on each of the seven 

measures and the hypothesis of homogeneity of variance was 

upheld. In other words,, the variances within the two groups 

tested are equal. None of the between-test differences 

between males and females are statistically significant 

beyond .05. It is interesting to note, that although differences 

are not significant,, total means for females on all tests are 

higher than those for males (see Appendix 7). 

The literature on sex differences in second language 

performance generally supports the above findings. Either 

no significant differences are found or if they are, they 

favor the females. Nisbit and Welsh (1972), working with 

secondary level students learning French, report that the 

achievement of girls is consistently higher than that of 

boys. They add, however, that their sample may have been 

taken from a select milieu rather than from an average one. 

Walker and perry (1978) analyzed this question in the Canadian 

Armed Forces language school in Saint-Jean, Quebe~. No 

significant differences were found, however, females generally 

obt1=!ined higher levels of language proficiency more quickly 

than males. Buteau and Gougeon (1982) used the cloze 

procedure to test the language proficiency of anglophone 

students following a secondary French immersion program. 

The results indicate no significant differences 
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between males and females on a measure of English cloze. 

On the French c:loze,. the mean of the female students was 

significantly different {higher) than that of the males 

using both exaa.t and acceptable scoring methods. 

This chapter has presented and discussed the results 

of the study condua.ted. The final chapter, Chapter 4,. 

briefly summarizes the study and presents some concluding 

remarks. 



CHAPTER 4-

SUMMARY AND CONCLUSIONS 

High c~rrelations between aloze test results and total 

scores on established second language proficiency measures 

have been reported. in the literature. From this, it has 

been conc:luded that c:J.o.ze testing can be used in lieu of 

more complex testing procedures for measuring overall second 

language proficiency. The present study was conducted in 

order to explore whether these findings could be replicated 

within the Quebe~ CQntext at the secondary five level where 

students have been trained in ESL reading and writing skills. 

students evaluated as average learners in their English 

language ability served as subjects. C1oze test results 

were correlated with various teacher assessments of ESL 

proficiency selected for classroom use. The obtained 

correlations on total scores compare favorably to those 

found in the literature. It seems, then,, that cloze tests 

can be used as a viable alternative to more extensive testing 

procedures within this Quebec ESL situation. 

Determining an appropriate scoring method is always an 

im9ortant consideration when using the cloze procedure. 

The two basic scoring methods (exact and acceptable) used 
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in this study were found to be interchangeable,, for the 

:purpose of rank ordering students in terms of their 

performance. 

Two secDndary questions are considered in this study. 

The first one deals with whether there is a general language 

proficiency fac..tor that exist-s across languages. English 

Cloze and French Cloze results were correlated. In general, 

correlations are moderate, indicating the existence of some 

common factor across languages. In the case of the most 

proficient ESL group,, correlations are relatively high. 

Results for this group lead to the speculation that as 

subjects approach bilingualism, c.loze test performanc.e may 

tap a higher level faQtor that has been identified in the 

literature as the cognitive/academic.: language proficiency 

factor. Further research is needed to explore this relation­

ship more directly before even tentative conclusions can 

be drawn. 

The other sec.ondary question deals with sex differences 

in perfonnance on ESL evaluative measures. No significant 

differences were found between males and females on the 

seven measures used in this analysis. Although differences 

are not significant,. total means for females are higher 

than those for males on all measures. 

If a cloze test is to be used as an overall measure of 

language proficiency, additional factors need to be considered. 
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SUch factors should include:. the readability level of the 

students, the reliability of the test, and the effect time 

constraints might have on student performanc~. Further 

research is needed in each of these areas. 

In conclusion, it appears ·that the cloze technique can 

be used in an ESL classroom as a valid assessment of global 

language proficiency for QUebec students at the secondary 

five level. The results of this study concur with previous 

research in establishing the cloze test as a viable alternative 

to more extensive testing procedures used to measure overall 

ESL proficiency. 
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Questionnaire 

QUESTIONNAIRE·SUR LA LANGUE 

En repondant aux questions suivantes, cochez (/) dans la case ou l'espace 
approprie, ou e!lcore ecrivez au long !'information lorsque necessaire~ 

l. Nom·: 

2. Sexe : ma~culin r:J 
J. Ecole: 

feminin D. 

~. J'ai commence ~ suivre un cours d•anglais comme langue seconde 
en annee (lere annee.- ou 2e annae,, ou Je, etc.). 

5. L~ngue(s) parlee(s) a~tuellement a la maison: 

?. 

langue: 

frangais 

anglais 

cochez (V) 
lorsque parlee 

=D 
:0 

autre (spe~ifiez):I:::) 

pourc:entage . (%) du te'llps 
approximatif pendant 
lequel cette langue est 
par lee 

-----'% 
____ _,% 

____ _,% 

Esti:nez le pourcentage de vos conversations qui se tiennent en 
?J.nglais a l'exterieur-·dela classe. C-ochez (t/) dans la case app:copriee. 

( ?:6 .. t -- r l 6. J -l 9rl I I I 4 I I I 191 4- 0 ·- . 

:no ins de environ environ environ environ environ plus de 
2% 5% 10% 20% 40% 50% 60% 

Dans quelle mesure vous adonnez-vous en anqlais aux deux activites 
suiv~:mtes"l Cochez le pourcentage (%) ap:1roprie. 

a) regarder la t~l~vision (en anglais) : 

moi.ns de 
2~s 

de mon 
tern '.)S 
d'ec.oute 
de la 

environ 
57; 

environ 
10% 

72 

enYiron 
20% 

15 
environ environ 
- 40% 50% 
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b) faire de la lec.:ture (en anglais) de livres,, journaux,, revues,. etc.: 
(Ne c:omptez pas dans ce calaul les textes sc.,olaires.) 

[ ;~ I 
moins de 

2% 
de mon 
temps de 
leo:ture. 

117 I I 
environ 

5% 

I 5 I 
environ 

10" 

I I 5 ] 
environ 

20" 

[ 4.· ) 
environ 

40% 

1 z I 
environ 

50% 

I o I 
plus de 

60% 

8. Indiquez tous les types d'a~tivites parascolaires auxquelles vous 
partiaipez (sports, camping,, etc.) et qui se tiennent en anglais. 
Decrivez bri~vement la nature de Chacune et les heures que vous 
y aonsaarez en l'espace d'une semaine. 

a) 

b) 

c:::) 

nature de 1' ae:.ti vi te temps consaare par semaine 
heures par semaine ----

---- heures par semaine 

---- heures par semaine 

9. Comparativement a d•autres sujets. que vous devez etudier~ evaluez 
la diffic:ulte d'apprendre l'anglais •• selon une ec-helle de 1 a 7 .. 

10. 

1 indiquant qu'il est beauc~up moins difficile d'apprendre l'anglais 
et 2. indiquant que c.:•est beauc.oup plus diffic:ile. C.ochez (t/) la 
c:a..se appropriee. 
1 if 1 t· 20 1 Jlz [ 11o 1 10 I 3 I 2 I 

1 2 3 4 5 6 7 
beau coup 
moins 
diffic.:ile 

ausSi 
diffiCile 

beauc:Oup 
plus 
difficile 

A quel degre pensez-vous que l'anglais vous sera utile dans l'avenir? 
Coahez (t/) la case appropriee selon une echelle de 1 a 7 ,, 1 indiquant 
que l'anglais ne vous sera pas utile du tout,, 2. qu'il vous-sera 
tres utile. 

a) dans vos etudes futures'! 
J 0 I I 0 :t_. t ,l I _1~1~2~ ..... :1 .I l!f I 

l 2 3 4 5 
pas utile moyennement 
du tout utile 

b) dans vo t:c:e 
I 0 I 0 

1 2 
pas utile 
du tout 

3 5 
moyennement 
utile 

6 

' 1$. ( 
6 

7 
tres 
utile 

7 
tres 
utile 
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Ellglis!t C:loze Test 

N'AME: 

. \ SCHOOL: 

J 

~ Fill in each blank with one word that best suits the cantext. 
Wo:r:k quickly but take time to reread the complete passage several· .times 
in order to understand the intention of the author. 

BARRY 

Ba.rry spends all his time either in a wheel chair ·or in 

bed,,. and. he has to be lifted and carried from one to the other. The 

only part of his body that he can move is his head. From his wheel~ 

chair Barry watches boys and girls running and playing on their way 

to school,, but he knows that he will never handle a hockey stick or 

kick a football. 

Yesterday I visited Barry. I found -------··sitting 

in his wheel chair in sunny corner of his room. In -------
of him was a .typewriter, and his mouth 

--~---- -------
·was a long stick. ----------was writ~ng a story, tapping out 

letters with the stick in his • It was ------- -------
an exciting story about ___________ ·boy who was having his first 

to play on a school hockey , and was 

spending every spare moment his day pra~tising to 

make himself ------- enough to stay on the team. 

wondered how Barry, who had never ------------- ----------
a live hockey game,. could ~rite such feeling about 

•, 

the boy and -------- ambition, but of course I didn't 

him. Then he looked up at -------- with a sunny smile, and 

said,, --·------- as i1 he had been reading ---------thoughts,. ,~ 

••you know, I can write the boy practising hockey because 

I to practise t~~ng like that. It's _______ , 
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NAME: 

SCHOOL: 

and I make all kinds of ~ but I have to learn to -------
it right. And I bet I more about -------

hockey than any boy------------- this block,." 

I am sure he too, because he watches 
------------- 0 

hockey on --------- - not just to see who wins --------
game,, but to find out how game is played. He has -------
read the books about hockey.that his -------
and his friends have brought him -------- the library. So he 

knows what --------is writing about. 

days when Barry feels sorry -------There must be 

for ,, when he wishes that he o:ould like ------------ ------------
other boys. Yet,, although I Barry very often,. I have 

never him complain. There must be private 

when Barry cries,, and is angry the kind of life he -------
has ------------- lead. He keeps these unhappy thoughts --------------

himself. His friends see him cheerful,.,---------" hard-working,, 

and interested in what they ----------- to tell him about the 

world his bed and his wheel chair. -------
------------- had always thought of a hero 

someone who risks his life for ------------ aause. I have changed 

my mind since I have known Barry. 
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French Cloze Test 
NOrii: 

EC:OLE: 

Inscril:e dans chaque espace· le. not qui oonvient. le · ndeux . au contexte. 
Il est a conseiller de trcivailler- rapide.Irent1 de continuer a lire le texte, n€rre 
si vous ne·p:>uvez pas trouve.r .i.Imedi.ateire.nt. tous les .:rcots desires,. et de 
recomrencer la l~ture- du- passage·.entier a pltisieurs-reorises. .;_ . . 

. ·~ ::.:~ .. 

LA CONDITION PHYSIQUE 

La mauvaise condition physique est un phenomena universal .. 

Les avantages intangibles des exercices physiques ne se per9·oi vent 

que par experience personnelle. On aura beau vous dire que vous 

vous sentirez mieux,, que vous supporterez -------- les .tensions .• 

que vous souffrirez moins -----~-- fatigue physique et mentale,. 

que vous les aspects sociaux de 1 •activi te "" , -------------- -----------
etc., vous n •·en saurez rien -------- que vous n•aurez pas 

partic.ipe ---------- fait la decouverte par vous-m@me. 

cours du siecle dernier, les pays 

ont radicalement modifie leu.r environnement. Des ----------
techniques de toutes sortes ont rempla~e le travail 

musculaire. Mais,, si dans. plupart des cas les change------------
ments ont -------- une amelioration •. dans d'autres ils -------

cree des probleme.s majeurs. 

L•un ---------- ces probl'i:~mes est que l'individu,. 

pour un travail physique intense a ----------'Age 

de pierre,, doit maintenant s• ______________ a un monde domine par 

les ~e~niques. L'homme moderne doit realiser 

•une activite physique reguliere est necessaire -------- / 

-------- un fonctionnement correct. Comparativement aux 

g<in era tions -------- no us avons beauc.oup de temps li bre ... 
devons en consacrer llne partie a loisirs --------------- ---------------

http:phenom~.me
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NOM: 

ECOLE: 

Sinon, nous nous exposons nombre de dangers: 

~edu~tion de la de ~ertaines fon~tions vitales de 

notre -------'' obesi te, malnutrition, risque accru de c::ontrac­

ter --------maladies,, resistanc.e redui te et fatigue generale. 

------- l'homme s•en trouve bien, nature c::•est 

un animal plut~t ,, un jou~ur qui prend de grands 

--------------'' dans l'espoir qu*il fera ~ la r~gle 

et que tout finalement ~ son a vantage. 

c•est la denonciation des dangers du tabac~ 

-------------- 1•a1cool,, des stupefiants et de 'inaativite 

physique est rarement efficace. Lee prennent bien 

mieux soin de leur ou de leurs animaux familiers 

que •eux-m~es. Pourtant,, une bonne condition 

est indispensable pour vaquer a ses quotidiennes et 

donner un sens a ----------- loisirs. 

Lea gens se demandent s.ouvent: .._. ___________ -je subir 

un exam en medical avant commencer a m • entratner?i"' --------
On devrai t que tous c::eux qui ne sont 

snrs de leur bonne sante devraient leur medecin. Mais 

en r~gle generale,, ac::tivite moderee est moins dangereuse 

pour sante que l'inacrlivi t9. On pourrai t 

dire qu•un examen medical est plus important pour ceux ~ui ont 

!'intention de rester inactifs que pour ceux qui ont l'intention de 

se mettre en forme! 
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Listening CDmprehension Test 

PREMIERE PARTIE: LA COMPREHENSION D'UN ENONCE 

DIRECTIVE: Ecoutez attentivement l'enonce suivant, puis trouvez parmi les quatre suggestions i0$r 
crites dans votre cahier, celle qui explique le mieux cet eno.nce. 

EXEMPLE: ......• 

I (A) She knows how to type. 

(B) She is positive about getting that job. 

(C) She· has already worked as a typist. 

(D) She'd like to know how to' type. 

La reponse est (D). 

Nous commen(jons rexamen. 

I. . ...... . 

(A) I have definite plans to go there. 

(B) J intend to go there. 

(C) I remember my trip to the region. 

(D) J've made up my mind. 

2 ........ . 

(A) She doesn't have enough time to. visit the Maritimes. 

(B) She has more than enough time to visit the Maritimes. 

(C) She doesn't need more time to visit the Maritimes. 

(D) She had enough time to visit the Maritimes. 

3. . ..... . 

(A) The dance was rather good. 

(R) I'm not going to the movies. 

(C) I prefer going dancing. 

(D) I prefer going to the movies. 
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DEUXIEME PARTIE: LA REPONSE ET LA REPARTIE 

DIRECTIVE: Pour les deux numeros suivants. vous entendrez une question. Choisissez parmi les qua­
tre suggestions inscrites dans votre cahier, celle qui constitue la meilleure reponse ~la 
question. 

EXEMPLE: ....... . 

/ 
(A) It was Patrick's. 

(B) It was an old car. 

La reponse est (A). 

(C) It was out of order. 

(D) It ran out of gas. 

Nous continuons. 

4. . ...... . 

(A) The younger one will get my vote. 

(B) Yes, I will support him. 

5. . ...... . 

(A) It starts at eight o'clock. 

(B) They are four dollars each. 

(C) There are two hundred tickets ·ror sale. 

(C) I shall certainly contribute. 

(D) He's my political candidate. 

(D) The total cost of the concert is five thousand dollars. 
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DIREC fiVE: Pou·r les deux numeros suivan!s, vous entendrez une phrase. ldentifiez parmi les 
quatre suggestions inscrites dans votre cahier. celle qui correspond le mieux a la 
phrase entendue. 

EXEMPLE: ..... 

6. 

7. 

/ 

(A) You're right. 

(B) I'd like to. 

La reponse est (A). 

(A) Don't mention it. 

(B) I don't agree. 

(A) I don't either. 

(B) F.antastic! 

(C) Doesn't it? 

(D) Why not? 

Nous continuons. 

(C) You are? 

(D) What a shame! 

(C) I'm sorry to hear that. 

(D) That's too bad. 

,. 
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TROISIEME PARTIE: LA COMPREHENSION D'UN COURT TEXTE 

DIRECTIVE: Pour les deux numeros suivants, vous entendrez des directives que vous devez suivre 
sur la carte. L'exemple ainsi que les numeros 8 et 9 se rapportent ~la meme carte. 
Les cercles indiquent les points de depart. Choisissez panni les quatre suggestions ins­
crites dans votre cahier, celle qui indique le point d'arrivee. 

/ 
EXEMPLE: 

(A) the church. 

(B) the library. 

La reponse est (B). 

8. . ...... . 

(A) At the church. 

(B) At the disco. 

9. . ...... . 

(A) The gas station. 

(B) The drug store. 

(C) the bank. 

(D) the police station. 

Nous continuons. 

(C) At the hospital. 

(D) At the police station. 

(C) The cinema. 

(D) The Hotel RoyaL 

DIRECTIVE: Pour chacun des huit numeros suivants. on vous demande d'ecouter le texte atten­
tivement puis de repondre a la question que vous trouverez dans votre cahier. 

EXEMPLE: 

What is the news story about? 

(A) RCMP officials. 

(B) A hijacker. 

La ri:ponse est (B). 

(C) Pan American. 

(0) The pilot of the jumbo jet. 
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Nous continuous. 

10. • ..... . 

According to this report, why aren't Canadians eating enough eggs? 

Because fresh eggs are not easy to find. (A) 

(B) 

}C) 
(D) 

Because ready-made breakfasts ~ause heart disease. 

Because eggs contain cholesterol. 

Because eating chicken can cause heart disease. 
~ 

J I. ...... . 

How do people cheat their employers? 

(A) By working late. 

(B) By getting to work early. 

12. . ...... . 

Why couldn't the firemen save the prisoners? 

(C) By working when they're sick. 

(D) By leaving work early. 

(A) Because they didn't know their way around the building. 

(B) Because the prison was completely destroyed. 

(C) Because the prisoners were waiting for help to arrive. 

(D) Because they were waiting for the result of the inquiry. 

13. . ..... . 

What is this news item about? 

(A) The arrest of a drugstore owner. 

(B) The arrest of sixteen drug pushers today. 

(C) The killing of an RCMP officer. 

(D) The arrest of nine drug pushers today. 



14. 

I 

15. 

What are the doctors concerned about? 

(A) Sports representatives. 

(B) Violence in sports. 

(C) Hockey, football and basketball. 

(D) Government recommendations. 

What is this news item about? 

(A) Local skiers. 

(B) The city zoo. 

16. . ..... . 

What are Zoom, Zooms? 

(A) A cereal. 

(B) ·A game. 

17. . ..... . 

What will the weather be like on the weekend? 

(A) Rainy. 

(B) Stormy. 

(C) The capture of a tiger. 

(D) A new skiing technique. 

(C) A container. 

(D) A prize. 

(C) Cold and windy. 

(D) Warm and sunny. 
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QUATRIEME PARTIE: LA COMPREHENSION D'UN DIALOGUE 

DIRECTIVE: Pour les huit derniers numeros, on vous demande d'ecouter le dialogue attentive­
ment puis de completer la phrase a l'aide des suggestions inscrites dans votre 
cahier. 

18. 

19. 

20. 

EXEMPLE: 

I 

The woman was calling from ......... . 

(A) the police department 

(B) a friend's car' 

La reponse est (D). 

(C) the Royal Bank 

{D) a public 'phone 

Nous continuons. 

.. 
The older person in the dialogue is talking to . . . . . . . . 

(A) her son 

(B) her friend 

(C) her relative 

(D) her customer 

The mechanic will not fix the tire immediately because . . . . . . . . 

(A) the lady is in a rush 

(B) he is too busy 

The man was talking to .......... . 

(A) his friend 

(B) a hotel owner 

(C) the woman is too busy 

(D) he doesn't fix tires 

(C) a police officer 

(D) a party organizer 

----



21. 

22. 

23. 

24. 

25. 
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The son doesn't want his mother to buy . . . . . . . 

(A) vitamins 

1 (B) piua 

The two campers forgot to bring . . . . . . . . 

(A) a tent 

(B) an axe 

The patient is . . . . . . . 

(A) very healthy 

(B) getting worse 

(C) a TV dinner 

(D) fish 

(C) matches 

(D) firewood 

(C) getting better 

(D) completely recovered 

The man doesn't want Gloria to know the present is from him because ..... . 

(A) he doesn't like her 

(B) she is too old for gifts 

Jane changed her mind because ....... . 

(A) she loves rock concerts 

(B) she doesn't like Henrj 

(C) she doesn't believe in Santa Claus 

(D) she might think he likes her 

(C) she'll be studying 

(D) she's too busy 

FIN DE L'EXAMEN DE COMPREHENSION AUDITIVE. 
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Final .W'ri tten Exa.'Tl 

TEST 6-A (Written) 

A. Select the best choice to complete the question or answer in the following dialogues. Circle the letter on 
your answer sheet. · 

EX. - Where is the book? A. water 
B. desk 

- It's on the .............. . c. fish 
D. ear 

1. - Why is that man in jail? A. predicting 
B. embezzling 

-He was caught ............... money. c. transplanting 
D. canceling 

2. - When are you going to the park? A. diminished 
B. spoiled 

As soon as the rain has .............. . c. glimpsed 
D. ex~rcised 

3. I heard your brother is living with you. A. temporarily 
B. previously 

-- Yes, but he's only here .............. . c. elderly 
D. apparently 

4. -What is in that .............. ? A. superstition 
B. mixture 

- Milk, eggs, and salt. ·, c. competition 
D. oppression 

5. Do they know who stole the money? A. admitted 
B. flipped 

No, no one has . . . . . . . . . . . . . . . it. c. decreased 
D. stamml.!red 

6. Did Frank have a .............. ? A. diet 
B. horoscope 

- No, he worked alone. c. partner 
D. vegetable 

7. - I heard Jack has a better job now. A. fact 
B. supervisor 

-- Yes, he's a-................ . c. cartoon 
D. corporation 

8. - Do many people like Professor Smith? A. notification 
B. reputation 

Yes, he has a very good c. stammer 
D. exclamation 

87 
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TEST 6-A (Written-cont.) 

B. Choose the correct words to complete the p~1ragr~1ph rrom the eight sets of choices given below. C'ircl~ 
the letter on your answer sheet. 

lt's difficult to believe some of the (I) ............... you read in the newspapers. Soml! 

politidans arc always (2) ............... themselves. (3) ............... have hcen written 

only to attract new readers. Real news is rare. The amount or ( 4) ............... news has been 

greatly (5) ................ This is very (6) ............... to most of us. We should 

(7) . . . . . . . . . . . . . . . that newspapers raise their (8) .............. . 

I. A. statements 3. A. passages 5. A. tugged 7. A. twist 
B. verandas B. swears B. frustrated B. litter 
c. shutters c. passengers c. apologized c. demand 
D. exclaims D. potions D. reduced D. irritate 

2. A. gloating 4. A. transparent 6. A. romantic 8. A. payrolls 
B. contradicting B. supernatural B. annoying B. standards 
c. suggesting c. genuine c. vacant c. possessions 
D. rocking D. edible D. courteous D. marks 

C. Select the word or phrase that completes the answer in the following dialogues. Circle the letter on your 
answer sheet. 

EX. Which books ............... yellow? 

I. -- Where is Frcd'! 

lie is . . . . . . . . . . . . . . taking a bath. 

2. - Arc Liz and Dick late? 

- Yes, they ............... be here by now. 

3. - Harry missed the train. 

- He wouldn't have if he awakened earlier. 

4. - Did you find your friend? 

No, and I've . . . . . . . . . . . . . . for a long time. 

5. - How's the weather today? 

- ............. you bring an umbrella, you'll get wet. 

6. -- Mary ate six apples. 

Eating that . . . . . . . . . . . . . . will make lwr sick. 

New Horizons in Hnglish by Mcllgrcn and Walker 

Copyright© 1978 by Addison-Wcsh:y Publishing Company. 

., 
A. is 
B. was 
c. are 

A. later 
B. still 
C. yet 

A. did 
B. haven't 
c. should 

A. hadn't 
B. had 
c. have 

A. looking 
B. look 
C. been looking 

A. If 
B. Although 
c. Unless 

A. none 
B. many 
c. some 
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TEST 6-A (Written-cont.) 

C. (cont.) 

7. Is tltat Boo's book? A. of his 
B. to him 

No. it belongs lo a friend c. with he 

Do you want to invite Dick and Janc? A. Whenever 
B. That 

. . . . . . . . . . . . . . . you want to invite is fine with me. c. Whoever 

9. I don't know ............... about history. A. some 
B. much 

- Didn't you study it in school? c. many 

10. I don't know . . . . . . . . . . . . . . . book this is. A. who 
B. when 

I think ifs mine. c. whose 

IL I've been studying .............. an hour. A. for 
B. since 

I thought you had studied longer than that. C. with 

12. ·- Do we have any soap? A. any 
B. a few 

Yes, but only .............. . C. a little 

13. Do the Smiths live in New York? A. <.~re 

B. have 
Yes, they ............ lived there a long time. c. did 

14. It's difficult to get to the theatcr from here. A. how 
B. where 

- Don't worry. I know to get there quickly. c. who 

D. To complete the following sentences, till in the blanks on your answer sheet with do, does, doing, don't 
doesn't. didn't or done-or leave the space empty. Be careful! · 

- What arc the boys ..... ~ 1) ....... .'? 

Nothin).!:. They haven't ..... .<?~ ........ anything for a long time. 

- ..... q~ . ...... you ask them to ..... ~~) ........ something? 

··· Yes. hut they ..... ~5) ... ..... have any interest in my sug_gcstions. 

- Havl~ you ..... (6) ........ asked them why? 

Y cs. They ..... <_7) . •...... want to give me any reason. 

Why ..... ~~~ ....... you ask them what they are interested in? 

- I ...... <? ~ ....... know why I hadn't thought of that. That's ..... \ 1.~) ....... a good idea. 

- I think I'll ..... ~ ~ ~ ~ . . . . . . what you suggest. 

NC'w Horizons in ENglish by Mcllgrcn and Walker 

Copyright© I97R by Atldison-Wcslcy Publishing Company. 
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TEST 6-A (Written-cont.) 

E. On your answer sheet, supply the missing ~ords in the following paragraph. Use the words below. 

The probtem of ..... <.•> ........ to cto ..... <~L .. : .... a11 the litter if .... _q) ...... are. 
no litter baskets has been .•. ~ ~ 1~ . . . . . . . . b.y a recent development. Some scientists .... (S) ...... . 

discovered a new method ..... (6) ...... disposing of waste paper ....... <?? ....... edible wrapping 

material has been produced by tltese scientists. It's made ..... (8) .......• corn and it ea~....::._"....:_'~~~ · · • · 
eaten. with - solved - for - from - what - there - have - an - be - mn.de - had • 

--------- ·~ ---·-·-·----- . 

F. F'ind the right definition for each of the follmd.np;: 

1- rertuired A- a high structure 

2- lofigings lJ- very tired 

3- ·tower C- suffer from lack of food 

4- starve D- crirninn.ls ' 

s.:.. exh:1usted E- needed 

6- landlord Ji'- the keeper of an illn or boarding house 
., 

G- rented rooms in a house 

H- very unpleasant 

G. Put the adverbs in parrmtltcse!; ln th<~ir correct positions • ''rite each 

sentcnc~ completely: 

1. It has stopped snmdng (aL'iost). 

2. Hr. Lcmoureux is frnnk with his students (quite). 

3. ~:iusan;:c dresses carelc:.:>:.:>ly (often, very) 

4. Be C<U·etul, you are t11rning the boat sharply (too). 

5. He is the oldest boy in the cl.:ws (also). 

H. Vocabu.lnr;z: Use synonyms or definitions for the underlined words. 

1. Louis Gyr attracted huge throngs everywhere. 

2. His feats r.1.1.rvell~d everybody. 

3. He featured for five yearn with Bnrnum nnd Jniley. 

------

4. He performed such nnazing stunts such us liftiae 552 pounds with one finger. 

http:follmv1.np
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Present With has, have, had 

wc;~r, wears wore worn 
lc<~r. tears tore torn 
hlow. hlows ·hlew blown 
know. knows knew known 
throw, throws thrl~W thrown 
lly, !lies llew· llown 

HI/ in ~villi Lite correct verbs from ahfwe. 

I. Thomas.~~. that same old jacket yesterday. 

3. 

4. 

5. 

So what else is new'! He always . . . . . that jacket. 
I le's . . . . . it almost every day since I've known him. 

Whal have you done to your shirt'! H looks as if you've . . . . . it. 

Y cs, I have. I . . . . . it on a nail in the gate. 

You . 

I don't 

M aria in the old days, didn't you? 

. if I did or not. What does she look like? 

I can't describe her very well, btit she remembers you. 

Well, if she remembers me, I must have 

Did you. my newspaper away'? 

No, unless it was in the ~arbage I . 

But I kft it right here on the tloor. 

her. 

. out earlier. 

Then it's your own fault. If you . . . . . it on the floor, I think you've finished with it. 

Tile wind last night was terrible. lt almost 

I don't know ubout your head, but it 

. . my head off! 

the roof off my garage. 

r can't remember when it's . . this hard before. 

I can. The last time the roor was . . off my gara~c. 

6. My friend Ludnd;.1 has a plane. She . . . . . it all over. Last year she . . . . . from 
the cast ~.:oast to lhc west coast. So far, I've never . . . . . with her, but [ would like to 
. . . . . with her some day. 

7. It's Marcia's birthday. She's going to . . . . . out the candles on her cake. She didn't 
. . . . . her friends were going to surprise her with a party. She was upset because she had 
. . . . . her old jeans, and everybody else had dressed up. She had a good time anyway, es· 
pccially when she discovered that one of her oldest friends had . . . . . in from Boston just 
for the party. 

18 Ullit Two 
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TABLE OF ABBREVIATIONS USED 
IN ~PPENDICES 6 AND 7 

AS.SESSIIENT 

English Cloze-exa~t 
English Cloze-acceptable 
French Cloze-exaet 
Frenah Cloze-acceptable 
Listening C'omprehension Test 
Oral Presentation 
Final written Exam 
Final Mark - oral 
I<'inal Mark - ·written 

ABBREVii ATI ON 
ENG CL EX 
ENG CL AC 

FR CL EX 
FR CL AC 
LIS COM 

OR PRES 
F WR EXAM 

FM ORAL 
FM WR 



APPENDIX 6-A 

Summary of statistics for Grou:e 1 (It=27) on nine assessment variables. 

POSSIBLE STANDARD 
VARIABLE MARK MEAN DEVIATION SUM !\UN MAX RANGE 

--~ 

ENG CL EX 50 17.63 6. 20 476 1 28 27 

'{:I ENG CL AC 50 25.04 7.76 676 3 37 J4 
1....0 

FR CL EX 50 21.78 3.42 588 14 27 13 

FR CL AC 50 36.30 5. 30 980 25 4.5 20 

LIS COM 25 18.04 4.35 487 11 25 14 

OR PRES 100 73.93 7.66 1996 50 87 37 

F v\'H EX.Ml lOO 61.26 17.86 1654 26 94 68 

F lV1 OHAL 100 73.07 10.93 1973 55 88 33 

F' M WR lOO 61.74 12.77 1667 32 83 51 



APPENDIX 6-B 

summary of statistics for GrouE 2 (N= 21) on nine assessment vA..riables. 

POSSIBLE STANDARD 
V MU ABLE MARK MEAN DEVIATION SUM MIN MAX RANGE 

ENG CL EX 50 18,67 6.82 392 6 31 25 

ENG CL AC 50 26.76 8.2 562 14 40 26 
'!) 

+ 50 24.71 J.96 519 13 JO 17 l''R CL EX 

:FR CL AC 50 J9.48 4.26 829 32 46 14 

LIS COM 25 18.57 5.64 390 0 25 25 

OR PRES lOO 74.81 6.85 1571 64 86 22 

l" WR EXAM 101) 62.38 lJ. 54 1310 44 90 46 

FM ORAL lOO 74.76 12.83 1570 33 93 60 

FM WR lOO 6S.48 11.96 1375 44 86 42 



llPPENDI X 6 -C 

Summary of st~tistics of Group 3 (N = 20) on nine assessment variables. 

POSSIBLE STANDARD 
VARIABLE MARK MEAN DEVIATION SUM MIN MAX RANGE 

ENG CL EX 50 17.60 5.99 352 3 26 23 

ENG CL AC 50 26.05 8.79 521 8 39 31 
\.C 
V\ 

F'R CL EX 50 23.15 3.77 463 16 28 12 

l''R CL AC 50 )6.70 5.94 734 26 47 21 

LIS COM 25 18.40 3.68 368 9 24 15 

OR PR.ES 100 ?4.80 4.27 1496 65 80 15 

F WR EX 100 61.80 15.58 1236 40 90 50 

F' l\'1 ORAL lOO ?4.40 8.60 1488 52 88 J6 

F' M WR lOO 62.15 11.92 124-J 35 88 53 



APPENDIX 6-D 

summary of statistic.s for Group 4 (total of all groups,. N = 68) on nine assessment variables. 

POSSIBLE STANDARD 
VARIABLE MARK MEAN DEVIATION SUM MIN MAX RANGE 

ENG CL EX 50 17.94 6.26 1220 1 31 30 

ENG CL AC 50 25.87 8.14 1759 3 40 37 
'D 
0\ FR CL EX 50 23.09 ).85 1570 13 30 17 

I<'R CL AG 50 37.40 5.32 2543 25 47 22 

LIS COM 25 18.31 4.55 1245 0 25 25 

OR PRES 100 74.46 6.49 5063 50 ... 87 37 

F \tiH EXAM lOO 61.76 15.73 4200 26 94 68 

FM ORAL 100 73.99 10,82 5031 33 93 60 

F M WH 100 63.01 12.21 4285 32 88 56 



APPENDIX 7 

Summary of statistics for males (N::::Y+) and for females (N :34) on nine assessment variables. 

MALE. FEIV!ALE 

POSSIBLE STANDARD STANDARD 
VARIABLE I'1JAHK MEAN' DEVIATION RANGE MEAN DEVIATION RANGE 

ENG CL EX 50 17.35 5.58 19 18.53 6.92 30 
.:.:; 

""J ENG CL AC 50 25.)8 7.08 26 26.35 9.17 36 

I··R CL EX 50 22.38 3.83 17 23.79 3.79 15 

l''R CL AC 50 )6.59 5.09 19 38.21 5.50 22 

LIS COM 25 18.24 5.22 25 18.38 3.95 16 

OR P.={ES lOO 73.15 7.82 37 75.76 4.57 21 

F ~;H EXAM 100 59.41 16.58 68 64.12 14.71 56 

FM ORAL 100 73.24 12.23 60 74.74 9.32 36 

I'M WR lOO 61.26 1).11 56 64.76 11.15 47 
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