Korean Canadian Students’ HL & Identity Maintenance 1

The linguistic and cultural influence of Korean ethnic churches on heritage

language and identity maintenance among Korean Canadian students in Quebec

by
Seong Man Park
Department of Integrated Studies in Education
Faculty of Education
McGill University, Montreal

September 2009

A thesis submitted to McGill University in partial fulfillment of the requirements of the

degree of Doctor of Philosophy

© Seong Man Park 2009



Korean Canadian Students’ HL & Identity Maintenance 2

Abstract

In this qualitative study, I explore the linguistic and cultural influence of Korean
ethnic churches on Korean Canadian students’ heritage language and cultural identity
maintenance in Montreal. Despite the extensive involvement of Korean immigrants in
ethnic churches, very little is known about the linguistic and cultural role of these
churches for adult Korean immigrants, let alone for their younger generations who grow
up in Canada. Therefore, my research questions focus on how Korean ethnic churches
support heritage language and cultural identity maintenance for the younger generations
of Korean immigrant families in the Montreal context. I employed an ethnographic and
qualitative approach and elicited data from qualitative interviews, participant observation,
and group discussions. Data collection took place over a four month period from January
through April, 2008. The participants (n=37 in total) were Korean Canadian students who
live in Montreal and attend a Korean ethnic church (n=15), their parents (n=10), heritage
language and Bible study teachers (n=4), and pastors of the church and of other Korean
ethnic churches in the city (n=4). Another group of Korean Canadian students who were
not members of a Korean ethnic church was also included (n=4). The results of the study
show that Korean ethnic churches in Montreal do indeed play important roles for the
maintenance of the HL and cultural identity for the younger generations of Korean
immigrant families as major ethnic community institutions. Thus, the Korean ethnic
churches are found to have roles far beyond their original religious role. The findings of
this study suggest that all the members of the Korean ethnic churches should be more
aware of their responsibility for upholding the linguistic and cultural role of the Korean

ethnic churches. In addition, all the members of the Korean ethnic churches should make
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better use of current institutional resources such as the use of heritage language within the
institution, the Korean cultural environment, and interactions with other Koreans in the
HL in Korean ethnic churches for Korean Canadian students’ HL. and cultural identity
maintenance because this institutional infrastructure is already in place and would not

need to be re-created.
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Résumé

Dans cette étude qualitative, j’explore I'influence linguistique et culturelle des
églises ethniques coréennes sur le maintien de la langue d’origine et de I’identité
culturelle chez des étudiants canadiens d’origine coréenne a Montréal. Malgré
I’implication importante d’immigrants coréens dans les églises ethniques, on en sait trés
peu au sujet du role linguistique et culturel de ces églises pour les immigrants coréens
d’age adulte, sans parler de leur role pour la nouvelle generation qui grandit au Canada.
Par conséquent, mes questions de recherche se concentrent sur comment les églises
ethniques coréennes supportent le maintien de la langue d’origine et de I’identité
culturelle pour la nouvelle génération de familles immigrantes coréennes dans le contexte
montréalais. A partir d’une approche ethnographique et qualitative, j’ai obtenu des
données a partir d’entrevues qualitatives, d’observation participatoire et de discussions de
groupe. La collecte de données se fit au cours d’une période de quatre mois entre janvier
et avril, 2008. Les participants (n=37 au total) étaient des étudiants canadiens d’origine
coréenne qui habitent Montréal et qui fréquentent une église ethnique coréenne (n=15),
leurs parents (n=10), des enseignants de la langue d’origine et d’études bibliques (n=4),
et des pasteurs de cette église ainsi que d’autres églises ethniques coréennes a Montréal
(n=4). Un autre groupe d’étudiants canadiens d’origine coréenne qui ne sont pas
membres d’une église ethnique coréenne fut aussi inclus (n=4). Les résultats de 1’étude
démontrent que les églises ethniques coréennes jouent en effet des rdles importants pour
le maintien de la langue d’origine et de I’identité culturelle pour la nouvelle génération de
familles immigrantes coréennes en tant qu’institutions communautaires principales. Alors,

nous voyons que les églises ethniques coréennes ont des rdles qui surpassent largement



Korean Canadian Students’ HL & Identity Maintenance 5

leur réle religieux originel. Les résultats de cette étude suggerent que tous les membres
des églises ethniques coréennes devraient étre plus conscients de leur responsabilité quant
a l’entretien du réle culturel et linguistique des églises ethniques coréennes. De plus, dans
le but d’appuyer le maintien de la langue d’origine et de I’identité culturelle chez les
¢tudiants canadiens d’origine coréenne, tous les membres des églises ethniques coréennes
devraient faire un meilleur usage des ressources institutionnelles existantes, telles 'usage
habituel de la langue d’origine au sein de I’institution, I’environnement culturel coréen et
les intéractions avec d’autres Coréens en langue d’origine, car que cette infrastructure est

déja bel et bien en place et n’aurait pas besoin d’étre recréée.
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Chapter 1: Introduction
1.1 The Problem

In recent years, there has been increasing support for the preservation of heritage
languages' as a way to preserve culture and to promote a sense of ethnic identity in
younger generations of immigrant families. The teaching of heritage languages is seen as
an effective means of promoting immigrant children’s academic development in majority
school settings and facilitating their socio-economic integration into the wider society of
North America (e.g., Hinton, 1999; Cummins, 2000; Garcia, 2003; Kondo-Brown, 2006).
However, many immigrant students lose their heritage language due to many pressures,
including educational, peer, and social pressures. This pattern of losing one’s heritage
language is intensified by a significant lack of resources to support heritage language
maintenance (e.g., Wong Fillmore, 1991; Kouritzin, 1999; Cummins, 2000). Fishman
(1991) emphasizes the importance of families as crucial to “intergenerational mother
tongue transmission” (p. 6). Despite the important role of immigrant families, it is not the
sole and sufficient source of immigrant students’ heritage language maintenance. It needs
to be supported by other sources outside of the home, such as local ethnic communities.
However, the role of such local communities has been understudied. In this regard, I feel
that the role of ethnic community institutions for immigrant students’ heritage language
and cultural identity maintenance should be more extensively investigated. The aim of
this thesis is to examine the role of one local ethnic community institution in heritage

language and cultural maintenance, namely, the Korean ethnic church in Montreal.

' According to the Canadian Heritage Languages Institute Act (1991), a heritage
language is a language “other than one of the official languages of Canada that
contributes to the linguistic heritage of Canada” (also see Chapter 3).
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As a landed immigrant parent in Canada residing in Montreal, Quebec, I became
interested in the role of ethnic religious community institutions for Korean Canadian
students’ heritage language and culture maintenance for reasons that will be explained
below. Montreal is a relevant site for such an inquiry because it is a multilingual and
multicultural city relative to other regions in Quebec due to the large number of
allophone immigrants, i.e., those whose mother tongues are neither English nor French
(Bourhis, 2001).

In this study, I define Korean ethnic churches as Christian (Protestant and
Catholic) churches in North America where most of the members are Koreans and most
of the church-related services are provided in the Korean language.

Korean ethnic churches in Montreal have functioned as places where Korean
immigrants can find comfort among members who share the same language and culture.
In addition to the original religious role of the churches in Montreal, immigrants can pass
on traditional Korean values, culture, and common social beliefs to young second-
generation Koreans (Park & Sarkar, 2007). Furthermore, Korean ethnic churches serve as
major ethnic community institutions for Korean immigrants in Montreal by providing
practical help and guidance, and cultural and linguistic activities. Indeed, the majority of
Koreans in Montreal are extensively involved in Korean ethnic churches, which provide
them with opportunities to meet with other Koreans and share information through
regular gatherings (at least once a week). Park and Sarkar (2007) point out that Korean
immigrant parents expect the Korean ethnic church to serve as an important community
resource for their children’s heritage language and culture maintenance.

However, aside from Park and Sarkar’s (2007) study in Canada and Pak’s (2003)
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study in the United States, few studies on the role of Korean ethnic churches in second
generation Korean immigrant children’s heritage language and cultural identity
maintenance have been conducted. The main emphasis of previous research (e.g., Hurh &
Kim, 1990; Min, 1992; Ley, 2008) has been on the original religious role and social
functions of Korean ethnic churches for first generation adult immigrants in North
America, not on language and cultural maintenance of this community. The linguistic and
cultural role of these churches in the lives of the children of these immigrants has also not

been examined.

1.2 Purpose of the Study

The community function of churches for Koreans abroad goes far beyond its
original religious role (e.g., Yoo, 1999; Pak, 2003; Shin, 2005; Park & Sarkar, 2007).
However, this function has been under-researched. As a result, despite the extensive
involvement of Korean immigrants in ethnic churches, very little is known about the
social, linguistic, and cultural role of these churches for Korean immigrants, let alone for
their children. This study examines how Korean ethnic churches support heritage
language and culture maintenance for the younger generations of Korean immigrant

families in the Montreal context.
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1.3 Rationale for Conducting Community-Based Research: The Concept of an Ethnic
Community

Doughty and Doughty (1974) provide a general definition of community as “a
sense of us-ness” (p. 30) developed through community members’ work, worship, and
way of life while living in geographical proximity. This definition suggests that
geographical closeness alone is not enough to define the notion of community: sharing
activities, work, beliefs, and way of life is central to a sense of community. Doughty and
Doughty also emphasize the role of language in the community, as this is what makes
human relationships and social activities possible. Sharing a common culture (e.g.,
sharing Korean food, celebrating Korean traditional holidays, and sharing Korean
traditional values) is one of the key factors to being a member of a community.

Tosi (1998) insists that, due to the diverse characteristics of ethnic communities in
multi-ethnic societies, it is not at all an easy undertaking to define community in a single
sentence. He states that a group of people living in “geographical proximity to each other
and sharing some common social purposes” (Tosi, 1998, p. 325) has traditionally been
regarded as an ethnic community. Tosi also suggests that in order for an ethnic group to
be considered an ethnic community, people should share a whole set of beliefs and
attitudes about daily life and that they should participate, at least to some degree, in
ethnic organizations and the activities associated with these organizations.

In my investigation of Korean Canadian students’ heritage language and culture

maintenance, I use Tosi’s definition of an ethnic community.
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1.4 Understanding the Social, Cultural, and Linguistic Functions of Korean Ethnic
Churches in North America

I present a brief description of the social, linguistic, and cultural roles of Korean
ethnic churches in the United States and Canada in order to provide information about the
role Korean ethnic churches play in North America. More than 80% of Korean ethnic
churches overseas are concentrated in North America (3,776 in the United States and 382
in Canada as 0f 2007) (see Chapter 2).

Min (1992) examined the social roles of Korean ethnic churches and their
structures in the United States. To accomplish this, he interviewed 131 head pastors of
165 Korean churches located in New York City in 1989 by telephone. The results
revealed that a vast majority of Korean immigrants who were not Christians prior to
emigrating in Korea chose to become Christians after their immigration. Min explains
that so many Koreans become church members in the United States regardless of their
former religious affiliations in Korea because of the diverse social roles that Korean
ethnic churches provide. However, he claims that the growth of Korean ethnic churches
may also be explained by the fact that it is predominantly the Christian-oriented Koreans
who choose to immigrate, since Christianity is a westernized religion which is mostly
chosen by middle-class city dwellers, who are most likely to emigrate (Min, 1992). His
analysis of the structure of Korean ethnic churches reveals that most Korean ethnic
churches in New York City have only about 50 members each and rent space for their
services, since they do not have their own buildings. The small number of church
members can be explained by the preference of Korean immigrants to benefit from close

interactions and networks within small groups (Min, 1992). These results also show that
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most Korean ethnic churches provide extra religious worship services during the week
which motivate Korean immigrants to come to church at least twice per week. Finally, he
points out that in the churches he studies, only the Korean language is used for adult
religious services, while some churches provide bilingual or English worship services for
second generation church members.

Min (1992) identifies four major functions that the Korean ethnic church serves:
(1) it provides places and activities where Korean immigrants can get together and find
comfort by being with other Koreans (i.e., fellowship); (2) it provides a setting where
they can find practical help and guidance in their social lives; (3) it enhances the adult
immigrants’ social standing in the host country “by creating many religious and non-
religious church staff positions” (p. 1390); and (4) it preserves traditional Korean values
and culture. In addition, he mentions that Korean ethnic churches play a crucial role in
maintaining the Korean language by providing Korean language schools and other
Korean language programs (e.g., summer language schools) for their second generation
members. His study shows that Korean ethnic churches play roles well beyond the
religious role.

The number of Korean ethnic churches in the United States grew dramatically
from 75 churches in 1970 to approximately 2,000 churches in 1988 (Hurh & Kim, 1990).
Hurh and Kim reviewed previous studies on Korean ethnic churches and investigated
Korean immigrants’ religious practices in the United States in order to find out how
Korean ethnic churches influence Korean immigrants’ life in the United States. They
interviewed 622 Korean first generation adult immigrants dwelling in the Chicago area

who were randomly chosen from the Korean Community Directory of Chicago (Hurh &
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Kim, 1990). Among the 622 participants, who were mostly from major cities in Korea
with well-educated, urban, and middle-class backgrounds (97.4%), more than 50% were
already church members before immigration. Their results confirmed that Korean ethnic
churches have served religious, social, educational, and psychological functions for
Korean immigrants, by providing places for Korean immigrants to pray, to maintain
language and culture, to teach language and culture to next generations, and to find
comfort and peace of mind.

Their findings also indicate that church-going members in Korea are more likely
to immigrate to the United States than those who are not church goers. In addition, a
considerable number of the participants in their study who were not Christians in Korea
became church members after immigration, which increased total church participation of
immigrants from 53% to 77%. The reasons that Korean church members mentioned for
their church participation were “primarily religious, secondly social, and thirdly
psychological” (Hurh & Kim, 1990, p. 25). Hurh and Kim provide several reasons why
Korean ethnic churches were chosen by Korean immigrants. First, Korean ethnic
churches served as a “reception center” (p. 30) by providing social, educational, and
cultural services for new immigrants. Second, Korean ethnic churches have no specific
requirements for membership compared to other Korean associations which have specific
requirements such as Dongchanghoe (Alumni associations based on school ties) and
Hyanguhoe (Associations based on one’s native region in Korea) (Yoo, 1999). Thus
Korean ethnic churches are accessible to any Korean immigrant. Third, Korean ethnic
churches provide Korean immigrants with opportunities to meet each other often and

regularly.
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With regard to the role of immigrant churches in Canada, Ley (2008) identifies
the immigrant church “as an urban service hub in which relations of trust and
compatibility generate bonding social capital” (p. 2057). He investigated the role of
ethnic churches in the Canadian context, since most attention has been given to the role
of ethnic churches in the United States. In this study, 46 semi-structured interviews were
conducted with pastors and church members from 20 Chinese-Canadian churches, 16
Korean-Canadian churches, and 10 German-Canadian churches located in the Vancouver
metropolitan area. Drawing from the 2001 Census of Canada, Ley mentions that 72% of
Koreans are affiliated with more than 60 Korean ethnic churches in Vancouver. He points
out that common language and ethnicity encourage Korean immigrants to gather in
Korean ethnic churches, where religious services and practical social services including
settlement service and language schools are provided. However, he also states that the
functions of Korean ethnic churches are limited to Korean immigrants, for Korean ethnic
churches “saw their community in co-ethnic” terms” (p. 2067). On the other hand,
German-Canadian churches saw their community in multi-ethnic terms including other
ethnic groups in the neighbourhood.

The studies reviewed above show that Korean ethnic churches indeed play several
important roles beyond the religious role for Korean immigrants.

However, this review does not disregard the predominant religious role of Korean
ethnic churches for Koreans abroad. Religion does indeed play a major role for Korean
immigrants “as a source of and support for emergent ethnic identity and group cohesion,

and as a fundamental expression of subcultural identity in a pluralist society” (Chong,

? “Co-ethnic” was used to mean “for that ethnic group only”.
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1998, p. 283). Hurh and Kim (1990) also claim that Korean immigrants’ religious faith
within Korean ethnic churches helps them overcome the unstable adjustment periods and
intensifies the ties of ethnic identity in the new host country.

For this reason, they are a most appropriate and rich site for this research inquiry
studying the effects of the churches on immigrant students’ heritage language and

cultural identity maintenance.

1.5 Structure of the Thesis

This thesis is composed of seven chapters. In Chapter 1, I describe the research
problems and purpose of the study. In Chapter 2, I provide a brief description of Koreans
in Canada, their religions in Korea and Canada, and Korean ethnic churches in Canada, in
order to provide information about the background context for this study. Then I describe
the linguistic situations in Quebec focusing on the Montreal area, and heritage language
education in Quebec. In Chapter 3, I review the literature about theories of heritage
language and culture maintenance, processes and consequences of heritage language loss,
and diverse factors related to heritage language and culture maintenance in the immigrant
context in order to develop my theoretical framework. I then provide the research
questions which guide this study. In Chapter 4, I describe the methodology and discuss
the role of the researcher, research sites, research participants, data gathering procedures,
methodological tools, strategies used for data analysis, and strategies used to ensure
trustworthiness of the data in this study. In Chapter 5, I present my analysis of the
linguistic, social, and cultural environment within Korean ethnic churches in Montreal. In

Chapter 6, I discuss and interpret the results of the study according to my research
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questions. In Chapter 7, I conclude the thesis with some implications for Korean ethnic
churches, pastors, heritage language teachers, parents, and younger generations of Korean

immigrant families.



Korean Canadian Students’ HL & Identity Maintenance 22

Chapter 2: Research Context

2.1 Introduction
In this chapter, I describe the background context of this study including a
description of Koreans in Canada, their religious practices in Korea and Canada, and
Korean ethnic churches in Canada. I then discuss the research context of the study on the
basis of linguistic situations in Quebec, focusing on the Montreal area, and heritage

language education in Quebec.

2.2 Background Context of the Research

2.2.1 Korean immigration to Canada

Korean migration to Canada started in the mid-1910s when a small number of
Korean students were sponsored by Christian missionaries to study in Canada. However,
Korean migration was limited until 1966, when Canada changed its immigration policy in
response to its economic demands (Yoo, 1999). At this time, Canada lifted the exclusion
of Asian immigrants and Koreans were allowed to immigrate to Canada on a small scale
until the 1980s, when “investment immigration” was put in place (Yoo, 1999, p. 884).
Since then, considerable immigration from Korea to Canada has taken place till now. The
vast majority of Korean immigrants were people who immigrated with skills, education
levels, work experiences, and abilities in English or French as required by Citizenship
and Immigration Canada (CIC) after the mid 1990s (Citizenship and Immigration
Canada , 2007). Korean immigrants in the skilled worker class during the period from
1999 to 2003 accounted for 61.88% of the total Korean immigration population, along

with Family class (9.18%), Entrepreneurs (16.88%), Investors (8.08%), and Others
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(1.3%) (Citizenship and Immigration Canada, 2006, as cited in Consulate General of the
Republic of Korea in Toronto, 2008c).

According to CIC (2006, as cited in Consulate General of the Republic of Korea
in Toronto, 2008a), the average number of Korean immigrants between 1980 and 1996
was 2170 per year. Data obtained from CIC (2006a) indicate that the number of Koreans
who immigrated to Canada rapidly increased since 1997, but it decreased after 2001 (see
Figure 2.1). The average number of Korean immigrants per year during this period was

6514.
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Figure 2. 1. Korean immigration to Canada, 1980-2006
(Citizenship and Immigration Canada (2006), Facts and figures 2006:

Immigration overview-permanent residents)

As a result of the steadily increasing influx of Korean immigrants to Canada, the
total population of Koreans in Canada has drastically increased (see Figure 2.2) from

29,705 in 1986 to 146,545 in 2006 (Yoo, 1999; Statistics Canada, 2008a). In Figure 2.2,



Korean Canadian Students’ HL & Identity Maintenance 24

the total population of Koreans includes both the Korean immigration population (i.e.,
Canadian citizens and permanent residents) and non-immigrant population (i.e., study
permit holders, work permit holders, and refugee status holders). It does not include

temporary visitors from Korea.
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Figure 2. 2. Population of Koreans in Canada, 1986-2006
(Statistics Canada (2008a), Ethnic origin for the population of Canada, Provinces,

Territories, 2006 census)

The 2006 Canadian census shows that most Koreans (84%) live in Ontario and in
British Columbia (Statistics Canada, 2008a). There were 72,060 (49%) Koreans living in
Ontario in 2006, while there were 51,860 (35%) Koreans in British Columbia at the time

of the census (see Figure 2.3).
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Figure 2. 3. Population of Koreans in Canada by Province, 2006
(Statistics Canada (2008a), Ethnic origin for the population of Canada, Provinces,

Territories, 2006 census)

Of those who came to Ontario, 57,235 (79%) chose Toronto and of those who
went to British Columbia, 46,035 (89%) chose Vancouver. Yoo (1999) explains that the
majority of Koreans are concentrated in these two metropolitan cities, because there are
more chances for Koreans to find jobs through the large already-established Korean
communities in these areas. In addition, the multilingual and multicultural environment

of these two cities attracts Koreans (Yoo, 1999).

2.2.2 Koreans in Montreal and in the Province of Quebec
Compared to the number of Koreans living in Toronto and Vancouver, there are
very few living in Montreal. The 2006 census indicates that there are only 5,555 Koreans

living in the province of Quebec, with 4,850 (87%) living in the Montreal area (Statistics
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Canada, 2008a). Korean immigration to the province of Quebec started in the 1970s and
the migration from Korea to Quebec has increased since 1986 when the immigration of
entrepreneurs was encouraged by the Quebec provincial government (Yoo, 1999).
However, in the early 1990s, a large number of Koreans left Quebec, mainly for Toronto
and Vancouver, because of “the political instability caused by the Parti Québécois’s
campaign for independence and their [Koreans’] lack of facility in the French language”
(Yoo, 1999, p. 885). According to Immigration-Québec (2008), an average of 460
Koreans has immigrated to Quebec per year since 1995 (see Figure 2.4) and the total
number of Koreans who immigrated to Quebec during this period (from 1995 to 2007)
was 5,987. In 1999, the largest number of Koreans (i.e., 983) immigrated to Quebec;
however, there are no data concerning the reason for the sudden increase of Korean

immigration to Quebec that year.
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Figure 2. 4. Annual Korean immigration to Quebec, 1995-2007.

(Immigration-Québec (2008b), Statistiques sur l'immigration récente)
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According to Immigration-Québec (2008a), of all the Koreans accepted into
Quebec from 1997 to 2006 in 2008, only 26.4% currently reside there. Overall, family
class immigrants (i.e., those whose applications are sponsored by family members
already residing in Quebec - a class designed to reunite family members in Canada) and
refugee class immigrants are more likely to settle in Quebec than economic immigrants.
Only 18.2% of immigrants present in Quebec in 2008 are in the economic class (see

Table 2.1).

Table 2. 1

Korean Population Immigrated to Quebec from 1997 to 2006 and still Present in 2008

Economic

o Family class Refugee Total
immigrants

Total Present % Total Present % Total Present % Total  Present %

4,589 837 182 603 525 87.1 9 8 88.9 5,205 1,374 264

(Immigration-Québec (2008b), Statistiques sur la présence au Québec de

l'immigration récente)

2.2.3 Korean international students in Canada

According to CIC (2006b), the number of Korean students with valid study
permits has gradually increased since 1997, with the exception of 1998, when there was a
decrease (see Figure 2.5). This pattern appears to continue and the number of Korean

students in Canada is not expected to decrease in the future.
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Figure 2. 5. Annual flow of Korean students into Canada, 1997-2006
(Citizenship and Immigration Canada (2006b), Facts and figures 2006:

Immigration overview-temporary residents)

According to CIC (2006, as cited in Consulate General of the Republic of Korea
in Toronto, 2008b), the total population of Korean students in Canada was 26,885 in
2004 and the majority of them (84%) chose to study either in Ontario or in British
Columbia. In 2004, there were 9,710 (36%) Korean students studying in Ontario, 12,912

(48%) in British Columbia, and 724 (3%) in the province of Quebec (see Figure 2.6).
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Figure 2. 6. Korean students in Canada by Province, 2004
(Consulate General of the Republic of Korea in Toronto (2008), Foreign students

from Korea with valid status by destination, 2002-2004)

Of those who came to Ontario, 7,149 (74%) chose Toronto and of those who
came to British Columbia, 9,322 (72%) chose Vancouver, while 564 (78%) chose
Montreal among those who came to the province of Quebec.

According to CIC (2006, as cited in Consulate General of the Republic of Korea
in Toronto, 2008b), 45.8% of Korean international students were primary and secondary
students in 2004 and the number of Korean international students in primary and
secondary schools in Canada increased by 5,530 from 6,770 in 2001 to 12,300 in 2004. In
most cases, these students stay with their parents (mostly just their mothers). Those who
are in Canada without families stay in a boarding school or with a homestay family.
These students and their mothers are often referred to as Gi-Reo-Gi (Goose) families

because they show a similar pattern to the geese that “fly a long distance and have a
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special dedication to their youngsters” (The plight of Korean goose families, 2004, para.
4). In general, “goose fathers” send their wives (“goose mothers”) and children to North
America for the good of their children’s English education, while goose fathers remain
and work in Korea in order to financially support their families overseas. These wives
and children normally stay in Canada on a temporary basis for about one or two years; a
few stay longer. Fathers usually come to Canada a couple of times per year to visit their
families. These fathers are also called “Eagle (Dok-Su-Ri) fathers” or “Penguin fathers”
depending on their financial capacities (Onishi, 2008, June 8, para. 11). If fathers can
afford the expense of frequent visits, then they are called eagle fathers, whereas penguin
fathers are those who do not have the time and enough money to visit their families.
Now that I have presented the immigration patterns of Koreans to Canada, I shift
my attention to contextual factors such as Koreans’ religious practices both in Korea and

in Canada, and demo-linguistic situations in Quebec that add context to my study.

2.2.4 Religions in Korea

Korean religious culture is quite complicated. The religions of Korea have been
formed by the combination and interaction of Koreans’ traditional beliefs including:
Shamanism, which is based on ancient Korean beliefs and native practices; Buddhism,
which was introduced to Korea in 372 A.D. from China; Confucianism, which was
introduced along with Buddhism from China; and western religions such as Catholicism
and Protestantism, which were introduced in the 17" and 19" centuries respectively

(Korean Overseas Information Service, 2007).
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The constitution in Korea guarantees freedom of religion (Korean Overseas
Information Service, 2007). According to the Korea National Statistical Office (2005, as
cited in Korean Overseas Information Service, 2007), over half (53.1%) of the total 47
million Korean population identify themselves as having a religion. Korea’s religious
population consists of 43% Buddhist, 34.5% Protestant, and 20.6% Catholic (see Figure
2.7). The remaining 1.9% includes followers of Confucianism, Islam, Shamanism, Won-

Buddhism, and Cheondogyo.
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Figure 2. 7. Denominations of religious population in Korea, 2004

(Korean Overseas Information Service (2007), Korean life: Religion)

Although very few Koreans define themselves as followers of Confucianism, the
Confucian ideology has influenced and shaped Korean culture as well as the Korean
Christian faith to a considerable extent, as Windle (2000) claims that the influence of
Confucianism seems to have become less visible in Korean society, but “the doctrines of

Confucianism still underlie human interactions to a great extent” (p. 1). In a similar vein,
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Kim (2002) also claims that “the influence of Confucianism on the lives of the Korean
Christians is still dominant” (p. 85). With the rapid growth and change of Korean
economy and society, the influence of Confucianism may not seem apparent in Korean
society, but Confucian values such as ancestral worship, filial piety, and respect for the
elderly are still widespread and recognized as virtues in Korean society (Korean Overseas
Information Service, 2007).

After Protestant Christianity was introduced in the 1880s, Korea had experienced
political and social instability during the end of the Choson Dynasty in 1910, the
Japanese colonial period (1910-1945), and the Korean War (1950-1953) (Grayson, 2002).
Furthermore Korea rapidly modernized and industrialized. These significant cultural
changes encouraged many Korean people to find new solutions to their precarious life of
instability through Christianity (Grayson, 2002; Korean Overseas Information Service,
2007). Now, the rapid growth of the Christian faith in Korean society is very noticeable
in its social, cultural, educational, and political aspects (Korean Overseas Information

Service, 2007).

2.2.5 Koreans’ religion in Canada

The most recent publication by Statistics Canada (2007b) shows that in 2001,
more than 75% of the Korean population in Canada were either Protestants (51%) or
Catholics (25%), while 4% were Buddhists and 20% claimed to have no religion (see

Figure 2.8).
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Figure 2. 8. Koreans’ religion in Canada, 2001

(Statistics Canada (2007b), The Korean community in Canada)

Unfortunately, there are no data concerning these Korean immigrants’ religious
beliefs when they were in Korea. With regard to the reason why many Koreans become
church members in Canada, Yoo (1999) explains that Korean immigrants choose Korean
churches as places in the new country where they can find peace of mind from the
anxiety and stress that often comes with living in a new environment, even though they
were not Christians in Korea. In this regard, Yoo points out that Korean churches are a
place where members share the same language and culture, meet other Koreans, and

share information regardless of what their religion was in Korea.

2.2.6 Korean ethnic churches in Canada
In 2007, there were 4,982 Korean ethnic churches outside Korea with 4,148 of

those in North America (Protestant churches). The majority of these churches were in the
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United States (3,766); there are 382 Korean ethnic churches in Canada (Seo, 2008).
Concerning Korean Catholic churches outside Korea, there were 338 Korean Catholic
churches in the world, according to the overseas Korean Catholic church directory.
Among them, 190 Korean Catholic churches were concentrated in North America, i.e.
173 Korean Catholic churches in the United States and 17 Korean Catholic churches in
Canada including 1 Korean Catholic church in Montreal (Catholic Bishops’ Conference

of Korea, 2008).

2.2.7 Korean ethnic religious institutions in Montreal

The first Korean ethnic church in Canada was established in Montreal in 1965
(Yoo, 1999). There are currently 13 Korean ethnic churches, most of which were
established in the 1990s. One Catholic church was established in 1980. There are only
three other Korean (Buddhist) congregations in Montreal and as far as I know, these three
groups do not have regular meetings. Based on various Korean church leaders’ personal
estimates, the average number of members attending worship services regularly in
Korean ethnic churches in Montreal is between 100 and 150 per church with the
exception of the Catholic church which has 700 listed members (Catholic Bishops’
Conference of Korea, 2008). Most Korean churches in Montreal are composed entirely of
first generation Korean immigrants, second generation members, and a group of Korean
students and their parents who are living in Canada on a temporary basis. Most worship
services in Korean ethnic churches located in the Montreal area are provided in the
Korean language. There is only one Korean ethnic church which provides an English

language worship service program on Sunday.
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2.3 Research Context
2.3.1 Linguistic situations in Quebec

There are two official languages in Canada, English and French. Most
Francophones, described as those who have French as a mother tongue, are concentrated
in the province of Quebec where French is the only official provincial language.
According to the 2001 census, 86% of Francophones in Canada resided in the province of
Quebec. Of the other 14%, 76% of Francophones living outside Quebec are concentrated
in New Brunswick and in Ontario (Statistics Canada, 2008b). The proportion of
Anglophones, described as those who have English as a mother tongue, who lived in
Quebec, was 8% of Anglophones in 2001(Statistics Canada, 2008b).

Linguistic equality has been the main political issue between the two official
language groups in Canada. Within this linguistic reality, Canada has tried to attain
language equity between the English language and the French language as the two
official languages “through bilingualism laws and constitutional provisions” (Bourhis &
Marshall, 1999, p. 246) both at federal and at provincial levels. However, Quebec has
tried to retain its distinctiveness as a French-majority province. Bourhis (2001) mentions
that a number of language laws, including Bill 101 (the Charter of the French Language)
which is regarded as the most important language law, have been implemented by the
Quebec government since 1969. Bill 101, which was passed in 1977, made French the
only official language in Quebec. This caused major changes in education, work, and
public life in favour of the French language compared to the English language (Bourhis,
2001). Allophone immigrants, a term used to describe “individuals who have neither

French nor English as a mother tongue” (Bourhis, 2001, p. 105) , who settle in Quebec



Korean Canadian Students’ HL & Identity Maintenance 36

have often chosen to preserve their heritage language ““as a cultural integration strategy
for dealing with the presence of two rival host communities in their country of adoption”
(Bourhis, 2001, p. 122). This means that allophones including the Korean immigrant
population in Quebec are likely to maintain their heritage language as a home language,
the French language as an educational and majority language in the province of Quebec,

and English as the socio-economic language in North America (Bourhis, 2001).

2.3.2 Linguistic situations in Montreal

With regard to the linguistic situation in Montreal, Bourhis (2001) provides an
overview of demo-linguistic changes in the Montreal metropolitan region after the
adoption of Bill 101. He states that the proportion of French mother tongue speakers in
this region increased from 65% in 1951 to 67% in 1996, whereas the number of English
mother tongue speakers dropped from 26% in 1951 to 13% in 1996. In addition, the
proportion of allophones increased from 8.6% in 1951 to 20% in 1996. According to the
2006 census (Statistics Canada, 2009), the proportion of French mother tongue speakers
in this region dropped from 68.3% in 2001 to 65.7% in 2006, and the proportion of
English mother tongue speakers also dropped from 12.7% in 2001 to 12.5% in 2006. On
the other hand, the proportion of allophones increased from 19% in 2001 to 21.8% in

2006 (see Figure 2.9).
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Figure 2. 9. Proportion of the three language groups in Montreal in 2006
(Statistics Canada (2009), 2006 Census: Evolution of the language situation in

Quebec)

Bourhis (2001) claims that the increase of allophone immigrants in the Montreal
area since the 1950s has made Montreal a multilingual and multiracial city relative to
other regions in Quebec, because the majority of immigrants to Quebec (88%) have
chosen to settle in the Montreal region where they can “readily construct multiple group
identities incorporating their own heritage culture with the English and the French” (p.
135). The fact that the vast majority of Korean immigrants are concentrated in the
Montreal area (4,850 out of 5,555 Korean immigrants living in the province of Quebec)
also shows that the multilingual and multicultural environment of Montreal may attract

Korean immigrants to settle in this region.
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2.3.3 Heritage language education in Quebec

As a result of Bill 101°, which made French the primary language of instruction
from kindergarten to secondary schools in Quebec, all immigrant students in Quebec
must receive instruction in French at public or subsidized private schools (Ministere de
1’Education, du Loisir et du Sport du Québec, 2009). In order for immigrant students to
receive instruction in English at public or subsidized private schools in Quebec, they need
to obtain the “Certificate of Eligibility” for instruction in English under very specific
eligibility criteria (e.g., at least one parent’s completion of English elementary schooling
in Canada) (Ministére de I’Education, du Loisir et du Sport du Québec, 2009).

The concentration of new immigrants in Montreal also means that more than 45%
of students in Montreal French schools are immigrants (McAndrew, 2003). With regard
to the educational policies for immigrants in Quebec, the Quebec government provides
three types of programs: (1) Orientation and welcoming classes (classes d’accueil) which
help newly immigrated students acquire French language skills before they join regular
classes; (2) Centres d’orientation et de formation des immigrants (COFI), which assist
immigrant adults in acquiring French language skills required for their work in Quebec;
and (3) Programme d'enseignement des langues d'origines (PELO) for the maintenance of
immigrant students’ heritage languages (Ghosh, 2004).

Among these programs, the PELO program is the only one that is directly related
to immigrant students’ heritage language education. The PELO program, which was
launched in 1977, has classes that are usually offered either after school or during lunch

time in public schools (McAndrew, 2003). Although this program is welcomed by the

3 “The Charter does not apply to non-subsidized private institutions” (Ministére de
I’Education, du Loisir et du Sport du Québec, 2009)
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cultural communities for the maintenance of immigrant students’ heritage languages,
many non-PELO teachers argue that this program leads to immigrant students’
incomplete mastery of French (d’Anglejan & De Koninck, 1992). Cummins and Danesi
(1990) reviewed PELO in Quebec along with other provincial heritage language
programs: community-operated heritage language programs and heritage language
bilingual programs in the Prairie provinces of Manitoba, Saskatchewan and Alberta, and
the Heritage Languages Program (HLP) in Ontario. They found that governmental
support for the teaching of heritage languages through these provincial programs has
made gradual progress, while there are still ambivalent attitudes toward governmental
support for the promotion of the teaching of heritage languages, especially as a part of the
regular school system, among many Canadians.

Concerning the effectiveness of the PELO, Kirk (2006) points out that this
program has several limitations, such as limited funding and absence of prescribed
curriculum. For instance, Kirk (2006) claims that “to qualify for a school-board-funded
teacher to provide one hour a week of language instruction either at lunch time or after
school requires the demand of at least twenty children in any one school” (p. 49) in the
PELO program. Because of this requirement, few schools in Montreal qualify for the
PELO program. As a result, Korean language education in Montreal before university
level depends on Korean ethnic community-based heritage language programs either run
by Korean ethnic churches or by the Korean language school sponsored by the Korean
government on weekends, rather than by the Quebec school system (Kim, 2008). At the
university level in Montreal, two universities (i.e., McGill University and the University

of Montreal) have provided Korean language programs (Kim, 2008).
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2.4 Summary

In this chapter, I presented a brief description of Koreans in Canada, their religion
in Korea and Canada, and Korean ethnic churches in Canada in order to provide
information about the background context for this study. Then I described demo-
linguistic situations in Quebec focusing on the Montreal area, and heritage education in
Quebec in this chapter. This provides the necessary context for understanding the
contextual factors for the study of Korean Canadian students’ heritage language and
culture maintenance in Montreal. In the next chapter, I turn to a review of the relevant

literature.
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Chapter 3: Theoretical Framework of the Research

3.1 Introduction
This chapter begins with a definition of heritage languages and a description of
three major orientations in language planning in multilingual societies, followed by a
review of literature relating to heritage language (HL) and cultural identity maintenance
and a review of literature relating to HL loss in the younger generation of immigrants.
This 1s followed by the research questions which guide this study. The chapter closes

with a brief summary.

3.2 Definition of Heritage Languages and Orientations in Language Planning

According to the Canadian Heritage Languages Institute Act (1991), a heritage
language is a language “other than one of the official languages of Canada that
contributes to the linguistic heritage of Canada”. Cummins and Danesi (1990) provide
synonymous terms that have been used in Canada and other countries, such as “ethnic
language, minority language, ancestral language, third language, non-official language,
community language, and mother-tongue teaching” (p. 8). Among them, Cummins and
Danesi define heritage languages as all languages which were brought to Canada by
immigrants except for the aboriginal languages, English, and French. In this regard, I will
follow their definition.

Positions taken towards HLs differ in host countries depending on their particular
social and political contexts, and different attitudes toward language and its role in host
countries. As Cavallaro (2005) indicates, HL maintenance in multilingual societies, in

which different languages co-exist, has always been an issue and a source of debate.
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Inquiries into the maintenance of minority languages have been made by many
researchers in the field of sociolinguistics. In this regard, Ruiz (1984) proposes three
basic orientations in language planning in the United States: “1) language-as-problem, 2)
language-as-right, 3) language-as-resource” (p. 15).

In a language-as-problem orientation, the main goal of language planning has
been the identification and determination of language problems of linguistic minority
students (Ruiz, 1984). In this orientation, linguistic minority students’ HLs have been
treated as a social problem that should be eradicated and resolved through an educational
approach which is aimed at the promotion of linguistic minority students’ educational
equity with linguistic majority students rather than the maintenance and development of
their HL skills (Ruiz, 1984; Cummins & Danesi, 1990). These assimilation policies in
education, which seem to represent a language-as-problem orientation (Ruiz, 1984), keep
forcing linguistic minority students to renounce their HLs by presenting linguistic
diversity as a problem that has to disappear (Cummins, 2001b). This is not limited to
educational policies in the United States. Cummins claims that most European and North
American countries, including Canada, also have similar educational policies.

With regard to multilingualism in Australia, Cavallaro (2005) claims that
linguistic diversity is not actively protected and multilingualism is not effectively
fostered in education. Furthermore, Cavallaro maintains that the government and the state

educational systems are neglecting immigrants’ HL skills in Australia.

In the Canadian context, Cummins and Danesi (1990) critically reviewed various

research findings that focused on the context of the contentious debate over the
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promotion of HLs in Canada. They explain that the increase in diversity has been caused
by economic migration to North America, an influx of refugees from countries suffering
from war, natural disasters, and poverty, as well as from economic globalization. As a
result, multilingual and multicultural students have become the general norm, mostly in
urban areas. According to Canadian Heritage (2004), “Canada became the first country in
the world to adopt an official Multiculturalism Policy in 1972”. However, Cummins and
Danesi insist that Canadian multicultural polices in education have been used as a way
for Canadians to distinguish themselves from Americans. They argue that regardless of
the adoption of these policies, which represent a superficial Canadian identity, racial
discrimination and intolerance against linguistic and cultural minority students in the
educational system in Canada has accelerated the loss of immigrant students’ HLs.
Cummins and Danesi find that the adoption of multicultural policies has served to
obscure and conceal “the continuing reality of racist assumption among the majority of
Canadians” (p. 15). In addition, they criticize the continuous racial and systematic
discrimination against minorities in Canada characterized by the intolerance against
minorities’ culture, language, and race in the field of education. In addition, Kondo-
Brown (2006) points out that the issue of HL education in Canadian public schools is still
controversial regardless of the adoption of multicultural policies in Canada.

On the other hand, in a language-as-right orientation, the protection of minority
groups’ linguistic rights is emphasized as a main purpose of language planning.
Skutnabb-Kangas (1988) investigates bilingualism and multilingualism issues with
respect to linguistic minority children’s education. She focuses on these children’s

linguistic human rights through the comparison of several educational programmes in
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different countries including mother tongue maintenance programmes and submersion
programmes for both majorities and minorities, transitional programmes, and Canadian
immersion programmes for minority and majority students’ bilingual education. Based on
the results, she claims that bilingualism or multilingualism has become the general norm
in the world, not because of the desirability and benefits of multilingualism, but because
of the power relationship between powerless minority languages and powerful majority
languages in host countries. She also explains the opposing perspectives of minorities and
majorities concerning multilingualism. Minorities think that keeping their language is a
right based on the notion that every language is equally valuable and should be respected,
whereas majorities think that multilingualism provokes societal divisiveness for the
nation. Skutnabb-Kangas considers that “linguicism” (p. 13), a term that refers to
“ideologies and structures which are used to legitimate, effectuate and reproduce an
unequal division of power and resources between groups which are defined on the basis
of language (on the basis of their mother tongues)” (p. 13), rather than bilingualism-as-
desirable, has been practiced in educational programmes for linguistic minorities in host
countries. Skutnabb-Kangas (1994) describes two levels of linguistic human rights for
linguistic minorities: “an individual level and a collective level” (p. 625). First, mother
tongue must be identified positively by its users and this positive identification must be
respected and accepted by other language users at an individual level. Second, linguistic
minority groups must have the right to develop and to maintain their mother tongues in
the field of education at a collective level. However, she claims that the current
educational policies in most European countries do not promote this type of

multilingualism in general. In this regard, Skutnabb-Kangas (2000) clearly states that
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“one of the basic linguistic human rights of persons belonging to minorities is-or should
be- to achieve high levels of bi- or multilingualism through education” (p. 569).

Ruiz (1984) finds that the predominant orientations to language planning in the
international literature have been language-as-problem and language-as-right. However,
Ruiz argues that these two orientations are not sufficient in order to be a basis for
language planning in multilingual and multicultural contexts because of their inherent
hostility and divisiveness. In this regard, Ruiz emphasizes the fact that priority should be
given to a language-as-resource orientation because of its inclusive and incorporative
characteristics. Cummins and Danesi also argue that seeing linguistic minority students
and their communities as a problem instead of a valuable resource should be decreased
through school-based language policies and teachers’ active and positive interactions
with linguistic minority students in the classroom. From a language-as-resource
orientation, Cummins and Danesi conclude that immigrant students’ multilingual skills
should be encouraged and supported as national resources that can strengthen Canada’s
competitive position in the rapidly changing world markets. In addition to seeing
linguistic diversity as economic capital, Ruiz (1984) argues that minority children’s HL
should also be regarded as important sources for social well-being and collaboration in

multilingual societies.

3.3 Heritage Language and Cultural Identity Maintenance
The promotion of HL and cultural identity maintenance and the facilitation of
bilingualism or multilingualism have been supported and recognized by many scholars

through theories (Lambert, 1975; Cummins, 1976, 1979, 1999, 2000, 2001a; Skutnabb-
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Kangas, 1988, 2000; Fishman 1991; Tse, 1998; He, 2006) and empirical research (Hakuta
& Diaz, 1985; Wong Fillmore, 1991; Hinton, 1998; Kondo, 1998; Kouritzin, 1999; Tse,
1997, 2001; Guardado, 2002; Cummins & Schecter, 2003; Garcia, 2003; Cavallaro,
2005). The following section discusses how these theories and studies support the
promotion of HL and cultural identity maintenance of younger generations from

immigrant communities.

3.3.1 Theories and Research Findings in Support of the Promotion of HL and Culture,
and the Facilitation of Bilingualism or Multilingualism

3.3.1.1 Cognitive development and academic achievement

Up to the 1960s, several studies had projected a negative view of the effects of
bilingualism or multilingualism on cognitive development (Cavallaro, 2005). For
instance, Darcy’s (1953) comprehensive review of literature on the effects of
bilingualism on educational and intellectual development led to the conclusion that
bilingualism or multilingualism had a negative effect, especially with respect to verbal
tests of intelligence. In general, the common assumption in the literature until the 1960s
was that bilinguals suffered from cognitive deficiencies due to “the psycholinguistic
burden of processing two or more languages” (Cavallaro, 2005, p. 573).

However, since the 1970s, the positive importance of bilingualism has been
recognized and supported by several scholars (Lambert, 1975; Cummins, 1976, 1979,
2000, Baker, 2003). Lambert (1975), for instance, claimed that bilingual students had a
more flexible and diverse structure both in intelligence and in thought. He indicated that

an additive form of bilingualism, meaning “the learning of the second language without
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the dropping or the replacement of the other” (p. 67), should be pursued in education
policies. He also pointed out that linguistic minority students’ cognitive development and
second language learning could not be positive if they were submersed in a totally new
environment where they had to come into contact with a new language even before they
developed their HL skills. It is in this situation that bilingual students’ cognitive
development might be negatively affected (Lambert, 1975).

Cummins has been advocating the importance of HL maintenance since the 1970s.
In order to account for the relationship between bilingualism and cognitive development,
Cummins (1976) proposed the threshold hypothesis. He claims that bilinguals’ cognitive
development can be positively influenced by their attainment of a certain level of
competence in two languages. Cummins (1979) later proposed two levels in the threshold
hypothesis, the lower threshold and the higher threshold. The lower threshold level of
language competence in both languages should be attained in order to avoid negative
cognitive effects. On the other hand, when bilinguals reach the higher threshold level,
they will have positive cognitive effects regardless of the language of testing. In addition,
Cummins claims that students’ level of second language competence rests on the degree
to which they have competence in their HL at the time when they are introduced to
intensive second language learning. This explanation based on the developmental
interdependence hypothesis, which holds that children’s high HL skills are positively
related to high levels of second language competence. However, Cummins (1989) claims
that linguistic minority students who have a deficiency in their HL literacy skills due to
lack of educational support lose their HL skills while they acquire second language skills,

which is a form of subtractive bilingualism. Furthermore, according to the linguistic
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interdependence principle, a strong base in minority children’s HL literacy skills
enhances their second language learning and second language academic skills. Cummins
(2000) revisited the interdependence hypothesis which he proposed more than 20 years
ago and reconfirmed the importance of immigrant students’ literacy skills in their HL for
the development of their literacy skills in the majority language. In this regard, Cummins
(2000, 2001a) suggests that an additive educational context in which immigrant students
can develop literacy skills in both languages should be provided so that they can develop
flexibility in their thinking by comparing and contrasting two different languages.
Cummins’ theories for the positive effect of bilingualism on cognitive and
academic development have been supported by many empirical studies. Even before he
developed his theories, Lambert and Anisfeld (1969) found that French-English bilingual
students in Montreal scored higher on both verbal and non-verbal measures of
intelligence than Montreal-based monolinguals. Cummins and Swain (1979) also
reported a number of positive effects of bilingualism on cognitive development such as
academic success, flexible thinking, and improvement of linguistic skills. In the same
vein, Hakuta and Diaz (1985) conducted a longitudinal study with 123 Spanish-dominant
speaking students enrolled in the Bilingual Education program classes in New Haven,
Connecticut, public elementary schools. The study reveals that cognitive development
can be fostered by bilingualism. They report that “bilinguals’ greater sensibility to
linguistic structure and detail is then transferred and generalized to different verbal and
nonverbal tasks” (p. 340). More recently, Cummins and Schecter (2003) argued that
linguistic minority students’ HL development does not hinder their academic progress.

On the contrary, their bilingual skills can enhance their academic performance in school,
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since they can benefit from concrete conceptual skills in both languages. Furthermore,
their academic development in the majority school language is not affected adversely by
the use of a minority language as an instructional language in the classroom. S. K. Lee
(2002) found similar results in his investigation of 105 Chinese-American and Korean-
American public high school students who were born in the United States. Through
questionnaires, observations, and interviews, S. K. Lee examined the relationship
between immigrant students’ HL and culture maintenance, and their academic
achievement in school. The results show that those who were more interested in
maintaining their heritage culture and language achieved a higher level of academic
success than those who were less interested in keeping their heritage culture and language.
However, the facilitation theories and principles for bilingual education are not
always supported and accepted among researchers (Cavallaro, 2005). The most well-
known argument against the facilitation theories is Rossell and Baker’s (1996) meta-
analysis. In order to investigate the educational effectiveness of bilingualism and
transitional bilingual education, particularly in the United States, they reviewed more
than 500 studies and books, including 300 program evaluations. Based on this review,
Rossell and Baker argue that transitional bilingual education, which uses students’ native
language in the classroom until they become proficient in English, is never superior to
regular classroom education which uses only English. They also claim that transitional
bilingual programs are inferior to structured immersion programs which mostly use the
second language (English in this case), except in rare cases when limited English-
proficient students really require assistance from teachers who can speak students’ first

language in order to finish their task. Rossell and Baker (1996) conclude that educational
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intervention alone cannot explain children’s academic achievement, since it is just one of
many other important factors in children’s academic achievement and the success of
second language learning. In this regard, they suggest that “children’s family
characteristics, their intelligence, the characteristics of their classmates, and the
intelligence and talent of their teacher” (Rossell & Baker, 1996, p. 43) should be
considered together with several educational interventions in order to explain children’s
academic achievement and acquisition of English.

In contrast to Rossell and Baker’s claims, Cummins (1999) argues that Rossell
and Baker’s conclusions are inaccurate, because of misinterpretations of the results of the
studies reviewed and inaccurate labelling of programs. For example, Rossell and Baker
took the Canadian French immersion model as an example of the American-type
structured immersion when comparing structured immersion and transitional bilingual
education. Cummins argues that Rossell and Baker overlooked the different
characteristics of these two models. Canadian French immersion is aimed at English-
speaking majority students’ acquisition of bilingualism, while structured immersion aims
at linguistic minority students’ acquisition of English. Interestingly, several researchers
(Dicker, 1996; Escamilla, 1996; Cummins, 1999; Cavallaro, 2005) argue that some of
Rossell and Baker’s findings actually support the effectiveness of bilingual education.
Dicker (1996), for instance, finds that the Canadian French immersion program is
supported over the transitional bilingual education program in Rossell and Baker’s meta-
analysis. Dicker claims that “if in fact Canadian immersion is superior to transitional
bilingual education, this argues for the substantial use of two languages in instruction and

the linguistic goal of bilingualism” (p. 374). Escamilla (1996) also points out that Rossell
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and Baker left out any sort of qualitative study in their review. In this regard, Dicker
(1996) claims that the “social, political, cultural, and linguistic environments in which
bilingual education programs are implemented” (p. 372) should be understood through
qualitative research in order to gain a better understanding of the educational
effectiveness of bilingual education. This provides part of the reason for the qualitative
design in the present study, since HL and cultural identity maintenance of young
members from Korean immigrant families is deeply related to their cultural, historical,
individual, and social experiences with other members within the Korean ethnic

community and the host society.

3.3.1.2 Ethnic group membership and cultural identity

Language is often referred to as one of the most important factors for the
maintenance of ethnic identity and group membership in multilingual situations (Giles,
Bourhis, & Taylor, 1977).

He (2006) highlights ethnic identity as a key factor in HL development. She
points out that the possibility of HL development is likely to increase depending on HL
learners’ positive desire and eagerness to accept their heritage culture and identity.
Cavallaro (2005) also suggests that several key factors, including “a common language, a
system of shared beliefs, and other common traditions such as food, clothing, residential
preferences etc.” (p. 567), contribute to a sense of ethnic group membership, with
language as the most significant among the factors. This supports Lambert’s (1975)
argument that linguistic minority groups should maintain their HL and cultural identity

while they are learning the majority language, since becoming bilingual or bicultural does
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not affect the maintenance of a group’s ethnic identity. In fact, Lambert emphasizes the
importance of “a dual heritage to become full-fledged members of two cultural
communities” (p. 72).

With regard to ethnic minority students’ ethnic identity development, Phinney
(1989) and Tse (1998) proposed a three-stage model and a four-stage model, respectively.
Phinney (1989) conducted a study of 91 African American, Asian American, Latino
American, and White American 10™ grade students in the Los Angeles area using an
interview and a questionnaire. Based on the results, Phinney divided the period of ethnic
minority’s ethnic identity development into three stages (i.e., Diffusion/Foreclosure,
Moratorium, and Achieved). At the stage of Diffusion/Foreclosure, there is little
understanding about one’s ethnic identity. Phinney writes that ethnic minorities’ feelings
about their ethnic identity in this stage “may be either positive or negative, depending on
their socialization experiences” (p. 38). Phinney finds that young adolescents in this stage
are likely to develop positive feelings about their ethnic identity if their ethnic culture and
values are supported by family members. In the second stage, ethnic minorities start
exploring their ethnic identity. This period of Moratorium is “accompanied by some
confusion about the meaning of one’s own ethnicity” (p. 38). During the last stage of
ethnic identity development (i.e., Achieved), ethnic minorities accept their ethnic group
membership and achieve a confident sense of belonging as group member. The results of
the study showed that more than 50% of ethnic minority American students were in the
stage of Diffusion/Foreclosure, with the exception of the White students. In this study,
the White students were not aware of their ethnicity even though they were also in a

minority situation within the school.
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Almost 10 years later, Tse (1998) proposed “a four-stage model of ethnic identity
development (i.e., Unawareness, Ethnic Ambivalence or Evasion, Ethnic Emergence, and
Ethnic Identity Incorporation)” (pp. 15-16), which focused on racial minorities’ attitudes
toward the HL and the majority language. Tse claims that it is not easy for “visible or
racial minorities” to be integrated into the host society due to their physical differences (p.
15). Tse explains that ethnic minorities in the Unawareness stage tend to be children who
are unaware of their ethnic minority identity and language status. The second stage,
Ethnic Ambivalence, is likely to take place in adolescence or young adulthood. Ethnic
minority adolescents are likely to have ambivalent attitudes towards their ethnicity and
HL. Then, the Ethnic Emergence stage takes place, especially if the minorities are in an
ethnically diverse social context (e.g., University) where they have to deal with issues of
unclear ethnic identity and group membership. After this period, they end up in the final
stage, Ethnic Identity Incorporation, where they can solve their ambivalent and
contradictory feelings towards their ethnic identity and HL. Through these four stages,
Tse emphasizes two core elements for ethnic minorities’ HL maintenance and
development: “comprehensible input and group membership” (p. 17). Tse indicates that
ethnic minorities who receive enough linguistic input in their HL are likely to maintain
and develop the HL. In addition, ethnic minorities who acquire ethnic group membership
are also likely to have positive feelings about their ethnic identity and HL, which leads to
their HL maintenance.

These stages are crucial for understanding the different difficulties ethnic
minorities might be having in the formation of ethnic identity. In this regard, both of

these models of ethnic identity development support the selection of adolescents as
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primary participants in the present study, since they are more likely to be in a stage of
struggling with the formation of identity and the choice of language than other age groups.

Now I turn my attention to empirical research findings which demonstrate the
interrelationship between ethnic identity development and HL development (Feuerverger,
1991; Cho, 2000; Phinney, Romero, Nava, and Huang, 2001; J. S. Lee, 2002).

Feuerverger (1991) distributed a questionnaire among university students in
Canada, which examined the perceptions of 148 ethnic group university students studying
their HL at the University of Toronto. In-depth interviews were conducted with students
who were randomly chosen from each language group (i.e., 40 Italian, 26 Portuguese, 12
Chinese, 16 Korean, 12 Japanese, 16 Hebrew, 21 Ukrainian, and 5 Yiddish language
group students). The results revealed that the maintenance of HL and ethnic identity
could help students recognize the importance of their own heritage background and better
understand the value of the cultural and linguistic diversity of Canada. In the same vein,
Cho (2000) examined the effects of Korean-American students’ HL competence in their
social interactions and relationships with co-ethnic members and with the ethnic
community. Cho conducted interviews with 16 second-generation Korean American
adults and administered a questionnaire to 98 second-generation Korean-American
students. The results show that their HL competence is positively related to their social
interactions and relationships with speakers of the same HL and the Korean community.
She claims that those who have strong HL competence have better relationships with
other HL speakers due to the fact that they have a keen sense of their own cultural values
and manners. In contrast, those who have not developed their HL competence have

difficulties interacting with speakers of the same HL and with the HL community, which



Korean Canadian Students’ HL & Identity Maintenance 55

consequently leads them to feel excluded from their own ethnic community. The findings
also reveal that the Korean language is a vital element of their Korean ethnic identity.

Phinney, Romero, Nava, and Huang (2001) define an ethnic identity as “an
identity as a member of an ethnic group within the larger society” (p. 135). In the US
context, Phinney et al. investigated the role of ethnic language, parents, and ethnic friends
within their ethnic community as the key factors for immigrant adolescents’ ethnic
identity development. They examined 216 second generation immigrant adolescent
students (9th grade) from three different ethnic background families (i.e., 81 Armenian
families, 47 Vietnamese families, and 88 Mexican families) and their parents in the Los
Angeles area through an adolescent and a parent questionnaire. The results of the study
show several ways in which immigrant students’ ethnic identity is positively related to
their HL proficiency. First, immigrant students’ HL proficiency plays a positive role in
their ethnic identity, since their HL is closely linked to their parents’ heritage culture.
Second, immigrant students’ socialization practices with ethnic friends have a strong
impact on their ethnic identity. Third, parents’ encouragement of the use of HL at home
and cultural maintenance enhances immigrant students’ ethnic identity development.

J. S. Lee (2002) investigated the relationship between HL proficiency and
cultural identity among 40 second-generation Korean American university students
through her analyses of questionnaire data. The results show that HL maintenance can
enhance biculturalism. This means that those who are proficient in the Korean language
are more likely to develop a strong sense of cultural identity both with their own ethnic
group and with the American society, versus those who are not proficient in the Korean

language. This result also supports the idea that ethnic identity can be promoted by the
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development and maintenance of HL among second generation Korean immigrant
students. In addition, she concludes that HL development may help immigrant children
define their identity more positively in multicultural and multilingual societies, since
being bilingual may promote their acceptance of both the majority culture and their
heritage culture.

In addition to promotion of a healthy sense of cultural identity, researchers have
supported the personal and societal benefits of immigrant children’s HL. maintenance in
the host society. Garcia (2003), for instance, examined current research trends from 1998
to 2002 in the field of ethnic and minority language maintenance and shift. The findings
show that the preservation of immigrants’ HL has been advocated by current research;
HL maintenance is also beneficial to the practical ends of nations in a global world. Cho
(2000) also shows that Korean Americans’ proficiency both in English and Korean would
be of great benefit to Korean-Americans in their careers. Her study also reveals that
developing their HL would be of much benefit to society as “an act of interpreting or
translating” (p. 346) with their bilingual skills in English and their HL. In a similar vein,
Lao (2004) investigated 86 Chinese parents’ attitudes toward Chinese-English bilingual
education for their children in the United States through a questionnaire. Lao found that
their children’s bilingual skills would have practical benefits including better chance of
employment, development of positive self-identity, and facilitation of communication

within their ethnic community.
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3.3.2 Factors in Enhancing Immigrant Students’ HL and Cultural Identity
Maintenance in Multilingual and Multicultural Societies

With regard to the enhancement of immigrant students’ HL and cultural identity
maintenance, several researchers (e.g., Fishman, 1991; Hinton 1998; Garcia, 2003) claim
that language maintenance and shift can be affected by many factors, including family,
friends, social networks, and educational institutions. Hinton (1998), for instance, states
that parents, ethnic peers, ethnic communities including religious institutions (e.g., ethnic
churches), and schools are all important factors. In order to explain the role of these
factors and to help linguistic minority communities whose intergenerational mother
tongue transmission is threatened, Fishman (1991) proposed the Reversing Language
Shift (RLS) framework. Intergenerational mother tongue transmission is emphasized as a
core value of RLS based on the notion that a language is an indispensable societal
resource that has to be maintained and developed. Fishman emphasizes that different
problems and opportunities that different social contexts offer should be considered for
the success of RLS. In addition, Fishman claims that RLS is never too late, because it
does not have to be considered only in terms of nationwide levels of language policy. He
points out that RLS can be started from the micro-level such as families, neighbourhoods,
and local communities. Fishman also introduces the Graded Intergenerational Disruption
Scale (GIDS) on which higher numbers imply higher threat to intergenerational mother

tongue transmission. Table 3.1 shows Fishman’s GIDS scale.
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Table 3. 1

Fishman’s Graded Intergenerational Disruption Scale (1991, p. 395)

Stage 8 The use of the minority language is limited to a few socially isolated elderly

people

The minority language is still used by a large number of community-
Stage 7 .

concentrated older generation speakers
Stage 6 The intergenerational informal spoken language transmission within “the

demographically concentrated home-family-neighbourhood”

The attainment of literacy within the home, school, and community
Stage 5 environment, for adults and for children, through non-formal and non-
compulsory education

The compulsory minority language education in schools including both public
Stage 4 and independent schools (e.g., such as private, parochial, or proprietary
schools)

The use of the minority language outside of the minority language community

Stage 3 both among the minority and majority language group members
Stage 2 The use of the minority language in “local/regional mass media and
& governmental services”
Stage 1 The use of the minority language in “education, work sphere, mass media and

governmental operations at nationwide levels”

He mentions that RLS advocates should recognize their own stages correctly in
their particular situations, so that they can work towards lower and more positive stages
in the GIDS. Fishman’s GIDS provides the idea for the current stage of Korean
immigrants in Montreal of the present study. Their current stage in the GIDS might be at
stage 6 and stage 5 which emphasize the role of the family, school, and community (e.g.,

the local religious institution) for intergenerational mother tongue transmission.
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3.3.2.1 Parental involvement and home environment

There is consistent evidence that parental use of HL at home is an important
factor in enhancing immigrant students’ HL maintenance. Portes and Hao (1998) found
this in their study regarding patterns of language adaptation of more than 5,000 second
generation students in the United States. They emphasize that parental use of the HL with
their children within a supportive home environment can lead to a greater possibility of
maintaining children’s HL. In the same vein, Kondo (1998) examined social-
psychological factors influencing HL maintenance through interviews with second
generation Japanese university students in the United States. The results show that
mothers play a significant role in fostering children’s HL maintenance, since immigrant
children have “much more extensive informal contacts and use in the HL” (p. 373) with
mothers. She also emphasizes mothers’ role as communicators in the HL with their
children, and also as facilitators who support children’s HL education. In the Canadian
context, Guardado (2002) conducted semi-structured interviews with parents of four
Hispanic families about their children’s Spanish loss and maintenance in Vancouver. The
four families were divided into two groups (i.e., language maintenance families and
language loss families) based on children’s proficiency in both languages, Spanish and
English. The findings reveal that the parents in language maintenance families
encouraged their children to use the HL in an active and positive way, whereas the
parents in language loss families underscored only the ideal importance of the HL
without actual promotion of children’s HL use. Overall, all participants expressed the
view that parents played a very significant role in their children’s HL and culture

maintenance.
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With regard to parental involvement and home environment for children’s
bilingual development, Dépke (1992) proposes the one parent-one language principle.
She investigated six German-English families and their six children who were born in
Australia, over three years. During this period, all the parents decided to use the ‘one
parent-one language’ principle for their children’s bilingual development. Among six
families, five mothers used German, the minority language in this case, with their
children, while in one family it was the father who used German. The results found their
children’s positive attitudes towards bilingualism in general in all families.

L1 (1999), an immigrant mother from China, also conducted a case study with her
own daughter in Hawaii. She reports that positive attitudes toward both languages and
interactions with children in the HL have a positive impact on children’s HL
development and identity formation in the new country.

However, Hinton (1998) claims that parental use of the HL cannot be a sole and
sufficient source of immigrant children’s HL maintenance. Kondo (1998) also stresses
that Japanese mothers’ HL use with their children at home is insufficient, particularly
with respect to children’s literacy skills. In this regard, she suggests that children’s HL
should be promoted and supported by schools, ethnic communities, and peer groups

along with home support.

3.3.2.2 Ethnic communities and ethnic religious institutions
Having ethnic peers and neighbours who can speak the same HL is also an
important factor in fostering immigrant children’s HL and ethnic identity development.

Many researchers (e.g., Min, 1992; Chong, 1998; Tse, 2001; Pak, 2003; Shin, 2005; Park
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& Sarkar, 2007) have demonstrated that ethnic community institutions play a vital role in
immigrant children’s HL and cultural identity maintenance. For example, Tse’s (2001)
interview study with 10 second-generation bilingual adolescents in the United States
shows that they can see the usefulness of their HL in ethnic religious institutions and that
they are positively motivated to keep their HL, including their HL literacy skills (reading
in particular), through various religious texts including church or temple weekly reports.
Tse also states that ethnic community institutions, including church sponsored HL
schools, provide places and opportunities for immigrant children to perceive and
experience the HL as a useful and vital language. Lynch (2008) points out that local
religious community institutions can provide experienced teachers and teaching materials
as well as physical space for HL programs. Similarly, Pak (2003) investigated the role of
the Korean church school in the Korean ethnic church for immigrant students’ HL and
culture maintenance in the US context. Through participant observation and interviews
with students and adults in a Korean church school, she found that Korean immigrant
students’ HL proficiency is a vital component of their Korean ethnic identity and that the
Korean church HL school plays a crucial role as a “haven for Koreanness” (p. 287). The
Korean ethnic church has played an important role as one of the major ethnic community
institutions in the United States for Koreans’ social interactions in the Korean language.
The findings also show that the children rely on the Korean community, because they
were not fully accepted in the host society “because of appearance differences” (Pak,
2003, p. 287).

Ganga (2005) observed Italian immigrants in the Nottingham area, UK, and found

that the Italian Catholic mission serves as a means of transmitting cultural values, ethnic
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identity, and language through cultural activities and the use of HL in worship services.
Thus religion plays a role in language and identity formation. Similarly, Warner (1998)
claims that religion in the lives of immigrants should be understood “in the form not of
texts but of living communities” (p. 9) as a means of reproducing their cultural heritage.
In order to investigate the role of religion in the lives of second generation Korean-
Americans, Chong (1998) conducted an ethnographic study in the US context. Chong
gathered data from participant observation and in-depth interviews with 62 second
generation church members and pastors in two Korean Protestant churches located in the
Chicago area. Chong cites race and traditional Korean cultural values as the two most
prevalent characteristics of Korean church members’ ethnic identity which distinguish
them from the host society. With respect to race, most of the second generation Korean
American church members perceived this to be one of the most salient factors for their
distinction from “the dominant Anglo society” (p. 269). Furthermore, the second
generation Korean American church members’ positive ethnic identity and group
membership is supported through Korean ethnic church participation. Chong emphasizes
the transmission of Korean values along with the maintenance and support of “general
aspects of culture (food, language, and customs)” (p. 270) within the church. Chong
suggests that second generation Korean church members’ ethnic identity can be
expressed and reinforced through transmitting and maintaining traditional Korean
cultural values including several elements of Korean Confucian values (e.g., filial duty,
patriarchy, emphasis on education, family-centered culture, and age-based

authoritarianism). Overall, the social and cultural role of a Korean ethnic church is
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perceived to be as important as its religious role by the Korean American church
members.

In the same vein, Shin (2005) emphasizes the Christian church as a major
resource in the Korean immigrant community. She mentions that those who participate
more actively in church activities are likely to have a higher degree of cultural identity
than those who do not. She also claims that the Korean ethnic church in the United States
transmits Korean culture “through a variety of unwritten norms, rules and codes of
conduct” (Shin, 2005, p. 58). Korean language worship services and other social
interactions among church members reinforce the Korean language. She suggests that the
Korean ethnic church should provide a haven for second generation members so that they
can have a strong sense of ethnic identity. In their interview study with 9 Korean
immigrant parents in Montreal, Canada, Park and Sarkar (2007) found that all the parents
recognize the linguistic and cultural role of Korean ethnic churches for second generation
Koreans regardless of their religious affiliations. Min (1992) reports that the social roles
of the Korean ethnic church may have been changed from practical roles for adult
immigrants (e.g., settlement services for new immigrants and fellowship services) in the
early stage of immigration to educational roles for younger generations by providing
Korean language classes and by maintaining cultural traditions. It is clear from the

present body of literature that ethnic churches play roles well beyond their religious roles.

3.3.2.3 Ethnolinguistic vitality
Giles, Bourhis, and Taylor (1977) proposed the term “Ethnolinguistic Vitality

(EV) which makes a group likely to behave as a distinctive and active collective entity in
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intergroup situations” (p. 308). They suggest that EV is influenced by “the Status,
Demographic and Institutional Support factors” (p. 309). As regards the four status
factors (i.e., economic, social, socio-historical, and language status), linguistic minorities
who have more status are likely to have more vitality than those who have less status.
Demographic factors, which include the concentration of group members, their
distribution, and immigration trends, also greatly influence the EV of linguistic minority
groups. The concentrated distribution of group members and the increase in group
population by the group’s higher birth rate and influxes of immigrants from a common
linguistic group area are demographic variables which seem to provide group members
with a better chance of maintaining EV in the intergroup situation. Lastly, Giles et al.
propose that linguistic minority groups are likely to enhance the degree of their EV
through institutional support factors, including “the degree of formal and informal
support a language receives” (p. 315) from the government, workplace, community,
religious institutions, and schools. In other words, the more informal and formal support a
group receives, the more EV they are likely to have. Both objective EV “based on census
data and measurable institutional support” (Bourhis & Landry, 2008, p. 191), and
subjective EV (Giles, Bourhis, & Taylor, 1977; Bourhis & Landry, 2008) based on a
linguistic minority group’s self-beliefs and perceptions of its EV are considered to be

important factors in a group’s language loss and maintenance.

3.3.2.4 Education and schools
There is a general belief that education should play a crucial role in maintaining

linguistic minority students” HL and fostering their HL development (Tse, 1997, 2001;
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Baker, 2003; Garcia, 2003). Tse (1997) reviewed the currently available studies on the
effects of ethnic language programs and attitudinal factors on HL maintenance. She
found that ethnic language programs would be of benefit to minority students’
proficiency in and appreciation of the ethnic language. In addition, she mentioned that
more positive attitudes were found in ethnic language programs integrated into the day
school and the regular curriculum than community-based HL programs, since a majority
of immigrant students also have negative memories of their community sponsored HL.
schools. Rincker (1991) provides several reasons for students’ negative memories of
“out-of-school” (p. 643) HL programs which were provided in 25 languages in total
based on the results of a questionnaire study with 154 heritage language teachers and
administrators in Saskatchewan. These schools are shown not to be successful for
immigrant students to develop their HL skills due to insufficient instruction time, low
motivation of students due to the marginalization of HL classes within the regular
curriculum, poor quality of materials and curriculum, insufficient funding, different ages
and language levels in the same class, and lack of opportunities for teachers to improve
teaching skills. In addition, Tse (1997, 2001) also claims that immigrant children’s HL
maintenance should be supported from mainstream schools by recognizing the value of
immigrant children’s HL skills and “by placing implicit importance on the language each
time it was used in official and public ways” (2001, p. 689). Tse (1997) suggests that
mainstream schools should integrate HL. programs into the regular curriculum so that
immigrant students can perceive the importance of their HL in their schools.

With regard to the role of bilingual education, Baker (2003) emphasizes “strong

forms of bilingual education” (p. 97) which are aimed at the promotion of “bilingualism,
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biliteracy, and cultural pluralism” (p. 97). Baker also claims that research on future
bilingual education should focus on the improvement of “the probability that language
minority children experience equity, justice, and tolerance, not just in school, but as the
empowered citizens of tomorrow’ (p. 106). Furthermore, Garcia (2003) highlights the
role that teachers play in increasingly multilingual classrooms in North American and
European public schools. Teachers should be aware of students’ linguistic diversity and
develop their understandings of how to deal with linguistically diverse students in

multilingual classrooms.

3.3.2.5 Other factors that may promote HL and culture

In addition to the factors discussed above, there are several other important
factors in supporting the promotion of HL and cultural identity for young members of
immigrant communities.

First of all, researchers note that making return trips to the country of origin is one
of the best means of HL retention (Hinton, 1998; J. S. Lee, 2002). J. S. Lee (2002)
investigated the relationship between HL proficiency and cultural identity among second
generation Korean-American university students (n=40) and found, based on their self-
rating in a questionnaire, that the students who had visited Korea more than four times
had a higher level of proficiency in the Korean language. This is largely because these
trips can provide a motivation for them to learn the HL, since they are immersed in a
monolingual environment for the duration of the visit. Therefore, J. S. Lee suggests that

more opportunities to visit Korea should be provided for Korean-American students.
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Hinton’s (1998) study with Asian-American university students also indicated that
visiting their country of origin was positively related to HL development.

In addition, Cho and Krashen (2000) find that watching TV and reading in the HL
can improve Korean-American students’ HL skills. Cho and Krashen distributed a
questionnaire to 114 Korean-American young adults who were enrolled in Korean
language classes. Sixteen of them participated in in-depth interviews. The results reveal
that more than 50% of the participants watched TV in the HL at least sometimes, which
contributed to their HL maintenance. However, a majority of participants responded that
they never read any materials in the HL. This is unfortunate, since studies have
highlighted the importance of reading in the HL (McQuillan, 1996, 1998) for enhancing
HL maintenance for young members of immigrant communities. It is assumed that young
members’ low proficiency in HL literacy skills may make them lose interest in reading
any materials in the HL (Cho & Krashen, 2000).

Language brokering is also reported as another factor in supporting the promotion
of linguistic minority students’ HL skills (Tse, 1995, 1996). Tse finds that many
immigrant children act as language brokers, translating and interpreting the majority
language for parents who are not proficient in the majority language. Tse (1995)
investigated the language brokering of 35 young native speakers of Spanish in the U.S.
through a survey. The participants were 25 U.S.-born students and 10 foreign students.
The results reveal that all the participants have experience in language brokering. Among
the 25 U.S.-born students, 50% of the participants responded that they could learn
Spanish through the act of brokering, while almost 50% among the 10 foreign students

responded that they could acquire English faster through language brokering. In addition,
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brokering has a positive effect on the promotion of immigrant students’ level of
independence, even though a few students complained about the burden and
embarrassment caused by language brokering. Tse (1996) also explored the linguistic and
cultural impact of language brokering on Asian American immigrant children in the
United States. She surveyed 64 Asian American students about their experience in
language brokering. The results reveal that nearly 90% of participants have experience in
brokering for their parents, relatives, sibling, neighbours, and friends in various situations,
and more than half of the participants responded that language brokering helped them
develop competence in both their HL and the majority language.

The honorific characteristics of the Korean language may help young members
acquire cultural values and reinforce linguistic knowledge in the HL, since relationships
between speakers are linguistically and obligatorily encoded in the grammar when
speaking Korean. Chung (2006) videotaped her family’s (i.e., husband, 11-year-old
daughter, and 4.5-year-old son) conversations in the house. The results of this study
suggested that the two children could recognize their cultural values and identity by the
use of the Korean language with their family members in the family, representing a

“hierarchy of relationship according to sex, age, and status” (p. 304).

Thus far, I have reviewed literature relating to HL and cultural identity
maintenance and development of young members from immigrant communities. This
review offers insights into understanding why immigrant students should maintain their
HL and cultural identity, and what factors reinforce their HL and cultural identity

maintenance in multilingual and multicultural societies. This review also shows that
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immigrant children’s HL maintenance can be enhanced when they realize the usefulness
of their HL and culture in the host society, and when they have a high level of motivation
and interest in their HL maintenance, and positive attitudes toward their HL and culture.
In addition, immigrant children’s HL and cultural identity cannot be expected to be
automatically maintained unless their HL and cultural identity are actively protected and
promoted by parents and families, ethnic communities, and schools in the host society.
Now that I have discussed theories, research findings, and various factors relating
to HL and cultural identity maintenance of younger generations of immigrant families are
clear, I shift my attention to the loss of HL and cultural identity in order to understand
what factors contribute to HL loss and how members are influenced by HL loss. Even
though there has been increasing support for the preservation of HLs, many researchers
(Wong Fillmore, 1991; Hinton, 1998; Kouritzin, 1999; Cummins, 2001a) point out that it
is still often the case that the younger generations of immigrant families fail to maintain
their HL in the host society due to the influence of education, peer and social pressure,
and the lack of resources to support their HL maintenance. The issue of immigrant
children’s HL maintenance should therefore be framed in relation to the potential
consequences of HL loss, to enhance motivation to find possible research-based solutions

for their HL and cultural identity maintenance.

3.4 Heritage Language Loss
HL loss usually begins with young members of immigrant communities, since
they are much more likely to be vulnerable in the sense of losing their HLs and cultural

identities than adult immigrants (Wong Fillmore, 1991; Hinton, 1999).
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Kouritzin (1999) describes the meaning of HL loss in terms of educational, social,
and economic frameworks. She explains her theoretical framework on the basis of current
understandings which regard HL loss as “restricted minority language acquisition in a
majority language submersion setting” (p. 11). In order to explore the meaning of loss of
HL of immigrants in the Canadian context, Kouritzin interviewed 21 adults who had lost
their childhood HLs. Some participants associated this loss with a loss of heritage culture
and identity. Others associated HL loss with “a loss of ease with the language that
resulted from leaving the language community” (p. 202). Kouritzin found that
participants had different points of view about their HL loss depending on their ages. The
younger participants tended to link their HL loss to “the loss of marketability,
employment opportunity, and economic advantages” (p. 203), whereas the older
participants tended to associate their HL loss with the loss of connection to their HL
identity and culture. Kouritzin concludes that HL loss is a powerful and negative
individual experience.

HL loss in immigrant families causes a lack of communication between children
and parents in the families. As a result, relationships with families, parents, and heritage
cultures may be impaired, since immigrant children who lost their HL have fewer ways to
maintain these relationships (Kouritzin, 1999). In this regard, Kouritzin suggests that “a
more narrow, and more personal perspective than those that have dominated research to
date” (p. 11) should be included in current research on HL loss. This provides part of the
motivation for the design and procedures in the present study, since loss and maintenance

of HL and cultural identity among the younger generations from Korean immigrant
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families cannot be understood without considering their personal experiences within the
family, Korean ethnic community, and the host society.

The processes of HL loss may differ depending on social situations and individual
experiences. As immigrant students learn the majority language, they are likely to use it
more exclusively and for the sake of convenience; however, without support, they also
lose their HL.. This is normally a gradual process, although it may be accelerated at the
onset of schooling in the majority language and subsequent pressure to acquire the
dominant language rapidly with concomitant HL neglect. However, immigrant children’s
HL loss is not an inevitable process in multilingual societies. In the next section, the
various factors causing immigrant children’s HL loss in multilingual societies are briefly

reviewed.

3.4.1 Factors Which Cause HL Loss among the Younger Generations from Immigrant
Communities

Wong Fillmore (1991) points out that the problem of HL loss cannot be addressed
without considering immigrant children’s social context. In multilingual and multicultural
societies, immigrant children encounter influential social pressures when they start their
schooling. Immigrant students are forced to assimilate into the host society through the
rapid acquisition of the majority language. This means that immigrant students are likely
to lose their HL rapidly while they are acquiring the majority language. This pressure can
come, for example, from their classmates in school (Hinton, 1998). Immigrant students
may feel strong pressure from their peers and may think that their differences could

hinder their sense of membership in the majority group in school.
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One of the most important factors causing immigrant students’ HL loss in
immigrant family is parents’ choice of the home languages. According to Hinton (1998),
parents’ language choice at home may increase the possibility of their children’s HL loss.
With regard to involuntary language loss among Asian-American immigrants, through a
set of linguistic autobiographies written by about 250 students, Hinton reveals that the
introduction of English within the family by parents accelerates children’s HL loss. As
immigrant parents’ level of proficiency in English grows, they want to try to help their
children to learn English more rapidly and efficiently by using English at home with their
children.

Another factor causing HL loss in immigrant families is the influence of siblings
(Wong Fillmore, 1991). In a nationwide project based on interviews with more than
1,000 language minority families whose children attended preschool programs all over
the United States, Wong Fillmore found that younger children in the family were more
likely to lose their HL because of the earlier exposure to English at home from their older
siblings, who learned English in school.

As noted above, HL loss usually begins with children in immigrant families when
they start their schooling in the host society. The HLs of linguistic minority students are
not actively encouraged in school, where they learn the majority language in order to be
easily assimilated into the mainstream of the host society. Ghosh and Abdi (2004) report
that linguistic, ethnic, and cultural differences have been neglected and even regarded as
a threat to the host society in Canada. As a result of the assimilation policies in education
in Canada, immigrant students’ HLs have been devalued and neglected. This makes

students have a negative self-concept toward their HL, culture, history, and even ethnic
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identities. The negative self-concept of immigrant students toward their own ethnic
groups then leads to HL loss.

Krashen (1998) finds that language shyness can also be a factor in HL loss,
especially in students who are not native-like speakers of the HL. From the case histories
of 3 Hispanic background graduate students, Krashen found that less proficient speakers
of HL are subject to criticism and ridicule from more proficient speakers of HL in the HL
community. Language shyness often leads immigrant children to reject or give up their
HL. For fear of being ridiculed or criticized by those who are more fluent speakers of HL,
they may reject the use of the HL and they may be estranged from the HL community

due to this rejection.

3.4.2 Negative consequences caused by immigrant children’s HL loss

As reviewed above, there are many interrelated factors that cause HL loss of the
younger generations from immigrant families. There is no doubt that immigrant students’
HL loss often causes a variety of negative consequences. These are discussed below.

To begin with, linguistic minority students’ HL loss can cause a negative self
image and cultural identity, since language represents the most significant aspect of
culture and identity (Wong Fillmore, 1996; Kouritzin, 1999). Kouritzin (1999) provides
two kinds of negative views, “inward and outward forms” (pp. 177-178), in order to
explain the relationship between HL loss, culture, and identity. The inward negative view
means that immigrant students can become ashamed of their own HL and culture.
Kouritzin finds that they resist becoming minorities linguistically and ethnically by

speaking the majority language and behaving like members of the majority culture. In
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Kouritzin’s study, some participants referred to themselves as “bananas” or “apples” (p.
177) which are yellow or red on the outside, but white on the inside. One of her
participants also said that she always wanted to have “a nice White name” (p. 177).

The outward negative self image is often related to people’s internalized racism
against their own ethnic group, which is usually expressed by differentiation. Kouritzin
(1999) finds that former immigrants try to differentiate themselves from new immigrants
by speaking the majority language in order to show that they are superior to new
immigrants. Along the same lines, Wong Fillmore (1996) reports that Chinese-American
children call new immigrants from China “FOB (Fresh-Off-the-Boat)” (p. 444) and ask
them to go back to their country. In order to differentiate themselves from new
immigrants, they refer to themselves as “ABCs (American-Born-Chinese)” (p. 444). By
using these terms, they try to differentiate themselves from new immigrants. However,
Wong Fillmore claims that it is not an easy task for immigrant students to identify
themselves with either their heritage identity or the dominant society identity. In the same
vein, Kouritzin (1999) mentions that some participants used the term “Canadianized” (p.
179) instead of Canadian to refer to themselves. The participants, who all lived in
Western Canada, felt that because of visible difference, “they were not permitted to be
Canadian” (p. 179) regardless of their status as Canadian citizens. Concerning the issue
of acceptance, Ghosh and Abdi (2004) insist that “it is an us-versus-them politics of
location, in which visible minority groups remain immigrants in the perception of main-
stream groups, even after several generations” (p. 71).

HL loss among young members of immigrant communities has negative

consequences for their academic success in school. Cummins (2001b) maintains that the
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rejection of immigrant students’ HL in school has negative consequences for their school
performance. He claims that if immigrant students are encouraged implicitly or explicitly
by the teacher to leave their HL at home, then their active and confident participation in
classroom is not likely to happen. Wong Fillmore (1991) also brings evidence to show
that immigrant students’ HL loss is closely related to educational difficulties in school.
She says that linguistic minority students will ““end up with fossilized versions of inter-
languages” (p. 345) when they decide to give up their HLs before they acquire English
fully. This result implies that immigrant students lose the educational opportunities that
they are supposed to have.

Another negative consequence reported by many researchers (e.g., Wong Fillmore,
1991, 1996, 2000; Hinton, 1998; Kouritzin, 1999; Thomas & Cao, 1999; Cummins,
2001b), which can be one of the biggest negative consequences of immigrant students’
HL loss, is the destruction of family relationships. Thomas and Cao (1999) investigated
language shift and loss by analyzing examples of discourse of an immigrant family from
Vietnam to the United States. The results of this study reveal that that the parents’
authority was lost because the use of English dominates in the home. The study also
shows that the children in this family make their parents who do not know English less
authoritative by “putting them into a secondary position of decision making” in their
school life (p. 112). The children in this family realized that their parents were not
educated in the American educational system and they did not know the English language
and the American culture. As a result of this, the children and parents could not
communicate well due to an increasing language gap caused by children’s HL loss. Both

Wong Fillmore’s (1991) study and Hinton’s (1998) study support this idea that children’s
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HL loss has a negative influence on family relations because of the weakening of
communication between generations. The results of their studies also reveal that
immigrant children who have lost their HL are open to criticisms from grandparents,
relatives, and friends due to their poor command of the HL. In addition, Wong Fillmore’s
(2000) qualitative study with one Chinese immigrant family composed of 4 adult
members and 4 children in the United States also shows that the language shift from
Chinese to English led by the children negatively affected their family relations because

of the difficulty of communication between adults and children.

The theories and research findings presented above strongly support the
maintenance of HL and cultural identity among young members of immigrant
communities. My research endeavour therefore focuses on the importance of the
recognition of HL and cultural identity maintenance, and the value of linguistic and
cultural diversity in multilingual and multicultural societies. As the theories and research
findings outlined in this chapter have shown, linguistic minority students’ HL
development is of great benefit to their cognitive development, academic achievement,
second language acquisition, maintenance of ethnic identity, and maintenance of heritage
culture. It also confers personal and societal benefits. Therefore, HL and cultural identity
maintenance needs to be supported by immigrant families, ethnic communities, schools,
and host societies.

Among these, I have shown that ethnic communities and ethnic religious
community institutions, in particular, play a crucial role in HL and cultural identity

maintenance among the younger generations of immigrant communities, since they can
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be exposed to their HL and culture outside of the home. Furthermore, students can
recognize the usefulness of the HL through social interactions with the same ethnic group

members within the ethnic community.

Now, I shift my attention to the research questions which guide this study.

3.5 Research Questions
My research questions focus on how Korean ethnic churches support HL and
cultural identity maintenance for Korean Canadian students.
My research questions were developed based on the following factors:
e A review of literature on HL loss and maintenance in multilingual and
multicultural societies;
e My prior pilot study (Park & Sarkar, 2007) regarding Korean parents’ attitudes
toward HL maintenance for their children conducted in Montreal; and
e My personal experience in the Korean ethnic church as a HL teacher, Bible study

teacher, member of the church, and immigrant parent of two young children.

The detailed questions are as follows:

® What factors affect Korean Canadian students’ heritage language maintenance in
Korean ethnic churches and how do these factors operate?
o What do parents, Korean Canadian students, and adult church members
(e.g., pastors, HL teachers) perceive to be the roles of Korean ethnic

churches for Korean Canadian students’ heritage language maintenance?
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® How do Korean ethnic churches serve as social, cultural, and linguistic contexts
that help Korean Canadian students maintain the Korean language as their mother

tongue and enhance their cultural identity?

® How does the type of social relationship in a Korean ethnic church context affect
the development and maintenance of the Korean Canadian students’ heritage
language?

o How do church-related activities (e.g., Korean language school and Bible
study group) affect the maintenance of the Korean Canadian students’
heritage language and culture?

o How does the sociolinguistic requirement to understand and use the
honorific characteristics of the Korean language affect the maintenance of
the Korean Canadian students’ heritage language, depending on the type

of social relationship in Korean ethnic churches?

® What factors should be considered to make Korean ethnic churches more active
and successful ethnic community institutions in the development and maintenance

of the Korean Canadian students’ heritage language and their cultural identity?

3.6 Summary
In this chapter, I provided a definition of heritage languages and three major
orientations in language planning in multilingual societies: “1) language-as-problem, 2)
language-as-right, 3) language-as-resources” (Ruiz, 1984, p. 15). I then reviewed
literature relating to language maintenance and loss of the younger generations from

immigrant families within multilingual contexts. In particular, I emphasized the
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importance of the family and the community in helping immigrants maintain and develop
their HLs, cultures, and ethnic identities. These two factors are especially critical as
linguistic and cultural minorities in the host society are not strongly supported and
encouraged by the government and educational system in the host country. At the end of

this chapter, I presented the research questions which guide this study.
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Chapter 4: Methodology and Methods

4.1 Introduction
In this chapter, I describe the methodology employed for this study and the role of
the researcher in order to situate myself in the inquiry as a qualitative researcher. I then
discuss the research sites, research participants, materials used for the research,
methodological tools, data gathering procedures, strategies used for data analysis, and
strategies used to ensure trustworthiness of the data in this study. I end with a brief

summary.

4.2 Methodology
In the past few decades, researchers have been able to choose from among several
research approaches (i.e., quantitative, qualitative, and mixed-methods) in designing their
research frameworks (Creswell, 2003). For this study, an ethnographic qualitative
approach, based on the philosophical underpinning that “reality is constructed by
individuals interacting with their social worlds” (Merriam, 1998, p. 6), most

appropriately addressed my area of inquiry.

4.2.1 Qualitative Research Methodology

With regard to the strengths of qualitative research, Johnson and Christensen
(2004) state that a deep understanding of people’s lived experiences can be gained by the
use of “a wide- and deep-angle lens examining the breadth and depth of phenomena” (p.
33) in natural settings in qualitative research. In a similar vein, Denzin and Lincoln

(2000) also point out that qualitative research is primarily conducted with multiple
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methods in order to get a better understanding of the specific research questions in natural
research settings. They claim that the use of multiple methods in qualitative research may
enhance a deep, rich, and diverse understanding of possible answers to research questions,
since each methodological practice may yield different meanings and insights by various
means in a single study (Denzin & Lincoln, 2000). Such an approach also allows for a
rich description of local contexts and situations of people’s lived experiences.

Qualitative researchers insist that the main focus of this approach to research
should be on understanding meaningful events in people’s lives and their lived
experience based on a phenomenological position (Maykut & Morehouse, 1994).
Furthermore, Maykut and Morehouse (1994) claim that qualitative researchers try to
understand participants’ behaviours and words because they are interested in the
participants’ interpretation of the world. In this regard, proponents of qualitative
approaches emphasize researchers’ close involvement with the participants and research
contexts and the facilitation of an inside view in the study (Bryman, 1984). Bryman
(1984) also insists that a qualitative approach is more favoured than a quantitative
approach when researchers investigate intricate social phenomena. In order to understand
the constructed meaning of the individuals in this study, I focused on the close
relationship between the researcher and the researched and “the socially constructed
nature of reality” (Denzin & Lincoln, 2000, p. 12). Since a heritage language is “the
language associated with one’s cultural background” (Cho, 2000, p. 333), it was
important that I consider the younger generations’ cultural and social experiences with
other members within the community in the investigation. A group of people’s language

is closely related to their culture, since it has evolved on the basis of “their experience,
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their origins, their perspectives, their relationships to other peoples, and their uniqueness
as well” (Wong Fillmore, 1996, p. 435). Furthermore, Wong Fillmore claims that
language and culture cannot be separated, since ethnic members and individuals have
established their cultural identity and communicated with one another in their language
within the same ethnic community. Luttrell (2000) also stressed the importance of human
interactions and relations in ethnographic research.

Doughty and Doughty (1974) also mention that language and experience cannot
be considered separately, since both are essential products of individuals’ lived
experience. An individual’s language and experience come together in numerous social
situations within a community.

Since I wanted to gain a deeper understanding of all my participants’ lived
experiences, I felt that a qualitative approach to this research problem would be most
suitable. I felt it equally important to develop a rich description of local contexts and

situations within my ethnic community in Montreal.

4.2.2 Rationale for an Ethnographic Qualitative Approach

Garcia (2003) reviews recent research trends in the field of ethnic and minority
language maintenance and shift from 1998 to 2002. In his review article, he mentions that
a huge amount of research has been done in the field of language maintenance for the
preservation of heritage languages. He also indicates that several methods such as
sociological surveys, group interviews, ethnographic observation, and combinations of

these methods have been used in order to find reasons for the (non) maintenance of
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heritage languages and also to investigate the ways in which heritage language
maintenance is encouraged or discouraged.

The aim of ethnographic research is the interpretation and description of
individuals’ cultural behaviour (Wolcott, 1987). Culture should be inferred by the
researcher from participants’ behaviours and words, since culture cannot be explicitly
represented and cannot be observed in a direct and straightforward way (Wolcott, 1987).
In addition, a deep, diverse, and complete understanding of research problems cannot be
achieved without considering “the cultural dimensions of human behaviour” (Wolcott,
1987, p. 54) and ethnographic research allows for this.

Although my research is not a study of culture itself, Korean younger generations’
heritage language maintenance is related to their cultural, historical, individual, and social
experiences with other members of the Korean ethnic community. Therefore, I tried to
understand and research their heritage language and culture maintenance from an
ethnographic standpoint. In this study, I investigated the Korean younger generations’
heritage language and cultural identity maintenance within the Korean ethnic community
church context in Montreal. The younger generations of Korean immigrant families in
this study included Korean immigrant students who immigrated to Canada as well as
those who were born in Canada. All student participants were in the age range of 13-19
and who were in secondary schools and in CEGEPs (Collége d'enseignement général et
professionnel) in Montreal. With regard to the CEGEP system in Quebec, Statistics

Canada (2008c) provided the following definition:

The postsecondary system in Quebec is unique in that the colleges (CEGEPs)

provide a program that is a requirement for entry to university. Students who
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complete high school (normally after 11 years of schooling) must complete two
years of the "general program" of the colleges (as opposed to the "vocational"
programs) and they then proceed to university for completion of their program,

which normally takes three years for a pass bachelor's degree in arts or science.

These adolescent students in the teenage years were chosen, because they are still
at the stage where they are struggling with their identity. McKinney, Fitzgerald, and
Strommen (1977) define adolescence as “a transition between childhood and adulthood”
(p. 3). This means that adolescents are different from children and adults in the sense that
they are partly independent from adults, but they are still dependent on adults. Tse (1998)
proposes a “model of ethnic identity development” (p. 15) consisting of 4 stages
depending on ethnic minorities’ attitudes toward the heritage language and majority
language. Among them, ethnic minorities who are mostly in adolescence and even young
adulthood (Stage 2) are likely to have more ambivalent feelings toward their ethnic
identity and language than the other age groups (Tse, 1998). Their ethnic identity and
heritage language development are likely to be influenced by mainstream schools, their
ethnic groups and communities, and ethnic peers who speak the same heritage language,
rather than by parents during this period, since adolescents spend more time interacting
with peers outside of the home. Phinney, Romero, Nava, and Huang (2001) also claim
that adolescent students from immigrant families encounter complicated issues in their
ethnic identity formation, since these adolescents are likely to interact with their parents,
who keep the ethnic language, culture, and values brought from their home country,
while they have to interact with both their own ethnic and non-co-ethnic peers in schools

and communities outside of the home. In this situation, it is likely that adolescent students
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have to negotiate their identity and language use among different cultures (Phinney et al.,

2001).

4.2.3 Role of the Researcher

Researcher bias is a potential threat to validity in qualitative research (Johnson &
Christensen, 2004). In this respect, it is important that I become more aware that my
personal background, values, biases, and predispositions may affect my understandings,
interpretations, and findings. Therefore, in this section, I identify my multiple roles
through a reflexive self-reflection as a qualitative researcher.

I was born to a Christian family in Seoul, Korea. I grew up in a small town
located in the southern part of Seoul, where my father has been a pastor at an evangelical
holiness church for 35 years. I lived in this town until I married in 1998. As a pastor, my
father always put a great deal of emphasis on self-discipline and integrity in my education,
and he has been very supportive in providing me with a good educational environment.
My father’s enthusiasm for my education helped me to perceive the importance of
education since childhood. Since childhood, I have been interested in English language
and literature. So I earned a B.A. degree in English language and literature at a university
in Seoul. Throughout my university years, I actively participated in various church-
related activities as a teacher of a Sunday school for a “Youth-Congregation” and as a
member of a choir in my father’s church. I also had an opportunity to teach Taekwondo, a
traditional Korean martial art, to high school students in the Philippines for two months
as a university student engaged in mission work. Until that time, I had grown up and been

educated in a monolingual and homogenous country. There were few foreigners in the
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small village where I taught Tackwondo in the Philippines, but I did not consider myself
as a linguistic and cultural minority at that time because of my privileged status as a
volunteer instructor from Korea. After graduating from university, I started my career in
a company, not as a teacher but as a business person. Through my four-year job
experiences, which involved several overseas business trips and two years of residence in
China, I had an opportunity to learn several languages including Chinese. These
experiences made me become interested in language education and I decided to go to
Canada with my family to pursue graduate studies in language education and to educate
my son, who had just turned three years old when we left in 2002. In 2003, I was
admitted to McGill University as a Master’s student in the Second Language Education
program. My family and I moved to Montreal.

During my years at McGill University as a graduate student, I acquired different
perspectives regarding my field of interest through the courses I took. At the same time, I
actively participated in various Korean ethnic church-related activities. It was through the
combination of these experiences that I became interested in immigrant students’ heritage
language loss and maintenance, especially in the case of Korean Canadians in Montreal.
After I obtained a Master’s degree, my family applied for Canadian immigration in 2005
and we became landed immigrants in 2006.

In this research, my multiple roles and experiences made me both an insider and
outsider to my research participants and in my research context. First of all, I was an
insider based on my active involvement in various church-related activities, my ethnic
background, including native Korean speaker status, and my immigration experience.

The researcher can become an insider to the community through the sharing of common
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cultural and social experiences (Villenas, 1996). As a landed immigrant who has a similar
immigration experience to adult members in the church, is a parent of two children, and
member of the Korean ethnic church, I could gain a deeper understanding of my
participants’ lived experiences and develop a rich description of local contexts and
situations within my research context as an insider.

At the same time, [ was also an outsider because of my Ph.D. studies at one of the
most prestigious universities in Canada. Most people in the church believe that I will
leave here as soon as [ obtain my Ph.D. degree, even though I am also a landed
immigrant and Quebec resident. It is not unusual for Korean immigrant people to leave
Quebec and Canada in order to find better chances of getting better jobs after they obtain
their Ph.D. degrees. So I was often asked questions from church members like, “When
are you going to leave?” or “When do you go back to Korea?” In addition, my doctoral
study concentrating on immigrant heritage language maintenance also made me an
outsider to my adult participants. They sometimes treated me as a researcher, not as one
of them. I also could be perceived as an outsider by my student participants who were
educated in Canada, since I was educated in Korea up until the end of my B.A. degree.

Accordingly, it was not an easy task for me to define myself strictly as an insider
or an outsider in this study. However, my multiple roles as an insider-outsider were not
detrimental to my research, since each relationship has its own merits as well as demerits.
Johnson and Christensen (2004) underscore that researchers should effectively use both
perspectives in order to remain “objective” without sacrificing a deeper understanding in

their study. Enos (2001) also states that researchers should recognize their multiple
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identities in a given research setting in order to make the research valuable without being
biased against either insiders’ or outsiders’ perspectives.

In fact, my multiple research identities as both an insider and an outsider allowed
me to consider and examine my perceptions and understandings through interactions with
my research participants, within the ethnic community as a research context. In addition,
I considered my position as a qualitative researcher with respect to the participants within
the Korean church community and within the larger context of the host society. In
relation to the host society and the Korean ethnic church, I was both a researcher and a
member of the church. In this manner, I could move from being an insider or an outsider

depending on a given situation or role.

4.3 Research Sites
This study was conducted in two Korean ethnic churches in the Montreal area
over a four-month period from January to April in 2008. However, participant
observation and group discussions were conducted only in the first church, which was my
primary research site. Participants from the second church participated only in the in-

depth interviews that I conducted.

4.3.1 Primary Research Site: The HOPE church

The primary research site was the Korean ethnic church which I call the HOPE
church. This church has a membership of approximately 100 people and is located in
Montreal. There I am a member, a heritage language teacher, a Tackwondo instructor,

and a Bible study teacher. The main reason that this church was chosen as the primary
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research site is that all the participants are part of my own cultural and social circle. This
allowed me to obtain firsthand data from my students, their parents, and pastors with
insider perspectives. In addition, given the average number of members attending Korean
ethnic churches and the similar structure of Korean ethnic churches, the HOPE church is
not considered a unique or atypical Korean ethnic church, even though it is not claimed
by anyone to be the most “typical” Korean ethnic church in Montreal.

This church was founded by the current senior pastor in 1995. All the worship
services and activities in the HOPE church are conducted solely in Korean. The youth
congregations in the HOPE church are composed of three congregations: the youth
congregation for young children with about 15 members, the youth congregation for
teenagers with about 12 members, and the young-adult congregation for CEGEP and
university students with about 15 members. The HOPE church has an assistant pastor
who leads the youth congregations for teenagers and young children.

Table 4.1 shows the regular weekly service and meeting schedule of the HOPE church.
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Table 4. 1

Weekly Service and Meeting Schedule of the HOPE church

Service

Time

First Sunday worship service

Second Sunday worship service

Youth congregation and Bible study class
for young children (Under the age of 12)

Wednesday worship service

Service for Young-Adult congregation and
Bible study class

Service for Youth congregation and Bible
study class (Secondary students)

Morning prayer service

Praise and Worship service

Sunday 09:15 — 10:15

Sunday 11:00 — 12:30

Sunday 11:00 — 12:30

Wednesday 19:30 -20:30

Friday 18:00 — 20:00

Saturday 10:00 — 12:00

Daily 06:00 — 06:45

Last Sunday of every month 18:00 —20:00

Meeting

Time

Fellowship time

Bible study class for adult members

Korean language school

Library open

Sunday 12:30 — 14:00

Monday 18:30 — 20:30
Tuesday 18:30 —20:30
Thursday 09:00 & 19:00
Sunday 9:30 — 10:30

Sunday 13:00 - 15:00
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4.3.2 Secondary Research Site: The FAITH church

Other participants were recruited from another Korean ethnic church, which I will
call the FAITH church. This church has about 65 listed members and is located in
Montreal. I included some participants for in-depth interviews from this church, so that I
could have an outsider’s perspective on the study. Since I am a non-member of this
church, then I can view what is going in there as an outsider. This church was founded in
1990. The current pastor of the FAITH church has been serving in this church since 2006.
All the worship services and activities in the FAITH church are also conducted solely in
Korean.
Table 4.2 shows the regular weekly service and meeting schedule of the FAITH church.
Table 4. 2

Weekly Service and Meeting Schedule of the FAITH church

Service Time
First Sunday worship service Sunday 10:15 — 10:50
Second Sunday worship service Sunday 11:00 — 12:30

Service for Youth congregation for young Sunday 11:00 —12:30
children and Bible study class

Wednesday worship service Wednesday 20:00 - 21:00
Saturday morning prayer service Saturday 06:00 — 07:00

Service for Youth congregation Saturday 16:00 — 18:00

Meeting Time

Fellowship time Sunday 12:30 — 14:00

Bible study class for adult members Sunday 14:00 — 15:30
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4.4 Research Participants

The participant group (n=37 in total) in this study was composed of Korean
Canadian students (n=15) who live in Montreal and attend a Korean ethnic church, their
parents (n=10), heritage language and Bible study teachers (n=4), and pastors of the
church they attend and of other Korean churches in the city that they do not attend (n=4).
Another group of Korean Canadian students who were not enrolled in any Korean ethnic
church was also included (n=4).

The sampling strategy used in this research was “purposeful sampling” (Patton,
1990, p. 169); my participants were selected based on the criteria that could directly
address and reflect the purpose of my research (Merriam, 1998; Johnson & Christensen,
2004). This sampling strategy allowed me to select participants based on the criteria in

which I was interested. These are outlined in the section below.

4.4.1 Student Participants (n=19) and Their Profiles

The student participants of this study were recruited from the HOPE church and
the FAITH church by word of mouth (i.e., 11 HOPE church members, 4 FAITH church
members, and 4 non-church members): Four non-church members were introduced by the
student participants of the HOPE church through their social networks in Montreal using
a snowball sampling process. The reason I included four Korean Canadian students, who
were not enrolled in any Korean ethnic churches, was that [ wanted to investigate what
language they spoke in and outside the home, and in what context and with whom they

spoke the Korean language.
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Criteria for selection

Fifteen Korean Canadian students were selected based on the following criteria:

1). Canadian born or immigrants to Canada;

2). Between 13 to 19 years old (teenagers);

3). Enrolled in secondary school or in CEGEP; and

4). Registered as members of the HOPE church or the FAITH church.

Among the 15 students, 11 students from the HOPE church participated in the

group discussions. These, in addition to the above criteria, are students who are either

currently enrolled or were once enrolled in the Korean language school and the Bible

study group run by the HOPE church. The reason that I included students from the Bible

study is that the Bible class is conducted in the Korean language with all the materials

written in Korean.

Four other Korean Canadian students were selected based on the following

criteria:

1.
2).
3).

4).

Canadian born or immigrants to Canada;
Between 13 to 19 years old (teenagers)
Enrolled in secondary school or in CEGEP; and

Not enrolled in any Korean ethnic churches.

Table 4.3 presents a summary of their profiles.
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Table 4. 3
Profiles of Korean Canadian Student Participants
L hof L h of KR
Birth r:slil(i né)e engltlur(éh Current  Language of  Gender/
No Age Name . . Grade instruction No of Church
Place n attendance in Level in school siblings
Montreal Montreal 5
. 3 years and Cegep English (H) Female/
1 18 Jinhyun France 7 months 3 years st year English (C) 1 HOPE
2 15 Jinsu Korea 3 years and 3 years Grade 9 French* (H) Male/ HOPE
7 months 1
3 13 Junmi Korea S years S years Grade 8 French (H) Fen}ale/ HOPE
4 13 Sumi Korea 12 years 12 years Grade 8 French (H) Fen;ale/ HOPE
. Cegep French (H) Female/
5 19 Jinhee Korea 14 years 9 years 2nd year English (C) 5 HOPE
Cegep French (H) Female/
6 19 Insuk Korea 14 years 9 years 2nd year English (C) 5 HOPE
.. Cegep Bilingual (H) Male/
7 18 Yongjin Korea 13 years 13 years 2nd year English (C) 5 HOPE
. Cegep Bilingual (H) Male/
8 18 Yongjae Korea 13 years 13 years 2nd year English (C) 5 HOPE
. Cegep Bilingual (H) Female/
9 17 Eunmi Korea 13 years 13 years Ist year English (C) 2 HOPE
. Cegep French (H) Female/
10 17 Misun Korea 16 years 14 years Ist year English (C) 2 HOPE
Male/
11 15 Dacho Korea 15 years 14 years Grade 10 French (H) 2 HOPE
. Male/
12 13 Sangtae Canada 10 years 13 years Grade 8 English (H) 2 FAITH
13 16  Yunju  Canada 10 years 10 years Grade 11 Bilingual (H)  © e“;ale/ FAITH
14 15 Hyunmi Korea 8 years 1 year Grade 9 French (H) Ferr;ale/ FAITH
Male/
15 13 Sunkyu Korea 10 years 9 years Grade 8 French (H) 2 FAITH
. Cegep French (H) Male/
16 19 Jintae Korea 3 years N/A Ist year English (C) 1 N/A
Cegep French (H) Male/
17 18  Kangyun  Canada 18 years N/A 2™ year English (C) 2 N/A
. Male/
18 17 Jongku Korea 2 years N/A Grade 10 English (H) 1 N/A
Male/
19 18 Dachan Korea 14 years N/A Grade 11 French (H) N/A

1

Note. H = High school; C = CEGEP; N/A = Not applicable; KR = Korean; Pseudonyms are used for all the student participants

* Students who attend French schools learn English as a second language
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4.4.2 Korean Adult Participants (n=18) and Their Profiles

4.4.2.1 Parents (n=10)

The parent participants of this study were recruited from the HOPE church and
the FAITH church. Eight parents from the HOPE church and two parents from the
FAITH church met the criteria below and participated in in-depth interviews.

Criteria for selection

Ten Korean parents were selected based on the following criteria:

1). Parents of the teenage participants or those who have children of similar age

and background;

2). Enrolled in the Adult Congregation in either the HOPE church or the FAITH

church; and

3). Have been in Canada for more than three years.

The reason I chose parents who have been in Canada for more than three years as
participants in this study is that newly immigrated parents might be so busy adapting
themselves to the new life in Canada for the first couple of years after their immigration
that they might not be able to actively participate in church-related activities during this

period.

4.4.2.2 Teachers (n=4):
Four teachers (two heritage language teachers and two Bible study teachers)

from the HOPE church participated in this research.
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4.4.2.3 Pastors (n=4)

Four pastors (i.e., 1 senior pastor and 1 assistant pastor from the HOPE church, 1
pastor from the FAITH church, and 1 pastor from another Korean ethnic church in
Montreal) participated in in-depth interviews in this research. Table 4.4 summarizes

profiles of adult participants.
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Profiles of Korean Adult Participants

L h of KR Invol i
' Length of ength o volved in
Native : . church the church No. of
No Age Gender residence in N . Role
Country participation in before children
Montreal L
Montreal immigration?
Senior
1 47 Male Korea 13 years 13 years Yes 3 Pastor
2 32 Female Korea 7 months 7 months Yes 0 Assistant
Pastor
3 52 Male Korea 10 years 10 years Yes 3 Senior
Pastor
4 47 Male Korea 20 years 20 years Yes 4 Senior
Pastor
5 44 Male Korea 4 years and 6 4 years and 6 No 2 HL teacher
months months
HL teacher
6 20 Female Korea 14 years 13 years Yes 0 / Bible
study leader
7 26 Female Korea 3 years 3 years Yes 0 Bible study
teacher
8 36 Female Korea 10 years 10 years Yes 0 HL teacher
9 53 Female Korea 13 years 9 years No 3 Parent
10 44 Female Korea 3 years and 7 3 years No 2 Parent
months
11 47 Female Korea 13 years 13 years Yes 3 Parent
12 46 Female Korea 16 years 13 years Yes 3 Parent
13 36 Male Korea 16 years 16 years Yes 2 Parent
14 37 Female Korea 15 years 15 years Yes 2 Parent
15 41 Female Korea 5 years 5 years No 2 Parent
16 44 Male Korea 19 years 19 years Yes 3 Parent
17 48 Female Korea 10 years 10 years Yes 3 Parent
18 44 Male Korea 10 years 10 years No 3 Parent

Note. KR = Korean; LG = Language; Unique codes are used for adult participants
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4.5 Data Gathering: Methodological Tools of Inquiry
For this research, I employed ethnographic and qualitative approaches, focusing

mainly on qualitative interviews, participant observation, and group discussions in order
to investigate the Korean younger generation students’ heritage language and cultural
identity maintenance within the Korean ethnic church context in Montreal. This group of
young children are the ones who will maintain the community over time as well as the
heritage language in the host society (Wong Fillmore, 1996). Through this research, I
examined the maintenance of the heritage language and cultural identity for the younger
generation students of Korean immigrant families within the context of Korean ethnic
churches in Montreal. Their lived experiences produced by participating in several social
situations within the Korean community as a member of the community were considered

essential to their heritage language and culture maintenance.

4.5.1 Materials Used for the Research
4.5.1.1 Participant observation
For participant observation, a checklist (see Appendix A) of important points to
be observed was prepared in advance. Five main points of observation were as follows:
1) How do Korean Canadian students participate in the activities and interact with
one another, and with adult members in the church?;
2) How do different social relationships between interlocutors affect their
language use?;
3) What is the language of their conversations with one another and with adult

members?;
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4) How do they interact with their teachers and with their peers in the Bible study

class and in HL class?;

5) What kinds of materials are used in these activities and what is the language of

the materials?

I employed participant observation in order to understand the Korean Canadian
students’ culture and lives in natural settings. In addition, I tried to gather deep and rich
data on their social worlds and to obtain first-hand data on multifaceted social

interactions and complicated human relationships (Bryman, 1984).

4.5.1.2 Group discussions

For group discussions, I used a group discussion guide (see Appendix B)
consisting of one opening question and ten open-ended questions. I employed a group
discussion method of gathering data for two reasons. First, I wanted to observe student-
student interactions, student-moderator interactions, and students’ language use. Second,
I wanted to provide student participants with a chance to develop their ideas more clearly
through sharing each other’s thoughts during group discussions.

With regard to the use of the group discussion, Maykut and Morehouse (1994)
indicate that a well-conducted group discussion, which is “a group interview as a group
conversation with a purpose” (p. 104), can provide participants with a chance to develop
their ideas more clearly through sharing each other’s thoughts during the interview in the
form of group discussion and informal conversations. With respect to the ideal number of
participants in a group, Maykut and Morehouse (1994) suggest that the number of

participants in a group should be more than four members and fewer than twelve
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members in order that every member can participate in the discussion and their diverse
contributions can be large enough for the purpose of the discussion. This is the reason
why I made two groups with six and five members respectively so that every participant

could actively participate in the discussion.

4.5.1.3 Individual one-on-one interviews

For individual one-on-one interviews with a semi-structured format, an
interview protocol, mostly composed of open-ended questions (see Appendix C), was
used. The interview questions (see Appendix C) were divided into three parts:
language questions, cultural questions, and Korean church-related questions. Different
interview questions (see Appendix C), were provided to student participants and to
adult participants respectively. The interview questions and themes in my study cover
a range of Korean ethnic church members’ everyday life concerns with respect to
Korean language and culture. Themes included their personal and historical experience
learning Korean in and outside the home, language use at home and outside the home,
attitudes toward the Korean language and culture, social relationships with other
members in Korean churches, and participation in community activities, including
church involvement in Canada. In addition, a questionnaire (see also Appendix C) was
also used to seek demographic information along with the interview protocol.

All participants (n=37) were interviewed. The rationale for including all the
members together with student participants as research participants was so that their
different experiences, reflections, and voices would be reflected in the study. I tried to

seek information on a number of issues including biographical data on the participants,
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the extent of their participation in the activities of the Korean churches, their attitudes
toward the role of the church in their lives, and the maintenance of their language and

culture through the interview.

4.5.2 Data Gathering Procedure
Data collection extended from January through April, 2008. Table 4.5 presents the
main contexts of participant observation and the timetable for data collection procedures

during the research.
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Table 4. 5

Main Contexts and Timetable for Data Collection Procedures during the Research

Participant Observation

Context Duration of each observation Date of observation
2 hours January 20
Sunday worship service 2 hours January 27
(8 hours in total) 2 hours February 3
2 hours February 10
Korean language class 1 hour February 3
(2 hours in total) 1 hour February 10
3 hours January 18
Bible study class 3 hours January 19
(12 hours in total) 3 hours January 25
3 hours January 26
Praise and Worship 2 hours January 27
service
(4 hours in total) 2 hours February 24
Social interactions, From 8:30 a.m. to 9:30 a.m./
informal meetings and From 12:30 p.m. to 3:00 p.m. From January to April
activities in the church on Sundays

Group Discussions

Place Duration of each discussion Date of discussion
HOPE church 1 hour and 40 minutes January 25
HOPE church 1 hour January 26

Individual Interviews

Place Duration of interviews Date of interviews

Church, Home,

Workplace, and Café etc. Between 23 and 50 minutes  From January 26 to April 1
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Before I began to collect data, I sent letters of informed consent (see Appendix D),
which were written in English, to the church leaders (pastors) in the churches where 1
hoped to do participant observation and interviews. Written consent forms were obtained
from the parents and legal guardians for the Korean Canadian students who were under
the age of 18. In addition, assent forms were obtained from student participants in the age

range of 13-18.

4.5.2.1 Participant observation

Participant observation was only conducted in the HOPE church where I serve as
a member, a heritage language teacher, and a Bible study teacher.

I observed 11 Korean Canadian student members of the two group discussions
and took field notes about their behaviours and language use on a number of variables to
discover their seriousness and intent in participating in the service. At the beginning, I
took field notes only on the observation checklist, but I soon began to use a notebook and
the checklist together because of the limited space on the checklist. My role as a
participant observer was divided into two parts. First, I sat at the back as an observer
during the Sunday worship service, Praise and Worship service, the Korean language
classes and the Bible study classes, which were led by other teachers. Second, I taught
both the Korean language class and the Bible study class myself. The main contexts of
participant observation were as follows:

e Sunday worship service: The worship service starts at 11:00 a.m. every Sunday.

There is one senior pastor and one assistant pastor. All Korean Canadian students

who are members either in secondary schools or in CEGEPs attend this service
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with adult members. This service is conducted solely in the Korean language. The
church weekly report, which is distributed before the service, is also written only
in Korean.

Korean language school: This school starts at 9:45 a.m., before the worship
service, for an hour on every Sunday morning. This school consists of five
simultaneous classes depending on the student’s Korean language level and age.
There are five teachers and about 20 students. I am currently teaching four
students who are all secondary students at intermediate level.

Bible study class: There are two Bible study classes. One class is for teenagers
and has about 12 members. The other class is for CEGEP and university students
and has about 15 members. The first class, for secondary students, starts at 4:30
p.m. every Saturday and runs for about three hours, including fellowship time,
which is a time to get acquainted with each other by sharing food together. There
are two teachers including me. I am currently leading one group that has seven
secondary students. The second class, which is for CEGEP and university
students, starts at 6:00 p.m. every Friday and lasts about three hours, including
fellowship time. There are two leaders who have been trained by the senior pastor.
Even though these two leaders are university students, they play the same role as
the two teachers of the first class do (i.e., leading the group discussion). All the
materials used in the class are from Korea and written in Korean.

Praise and Worship service: This service is held once a month for two hours. This
service is solely conducted in the Korean language. This service was initiated by

the former assistant pastor a few years ago for any Korean Christian students in
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Montreal and now it is led by a group of Korean Canadian students along with
one adult church member.

e Informal meetings and activities in the church (e.g., fellowship time after the
service and student participants’ library use). Normally a luncheon is provided by

the church after the Sunday worship service for fellowship time.

During the observation sessions, I took field notes with observation check lists
(see Appendix A). Some church-related activities (e.g. Korean language classes, Bible
study classes, and Praise and Worship services) which Korean Canadian student
participants were involved in were photographed; however, general observation during
worship services was not recorded in any way for ethical reasons, since there were other
church members who were not research participants.

At the beginning of the observations, I observed only three or four student
participants at one time, but I soon began to observe all 11 student participants at the
same time, because most of the activities and interactions were conducted in the same
place due to the limited space of the church.

During the observations, I collected several documents used in the HOPE church
in order to examine which language was used in the materials:

e  Weekly reports;

e Materials used in the Bible study classes;

e Teaching materials used in the heritage language classes.

In addition, I collected the weekly reports issued by the other 12 Korean ethnic

churches in Montreal, so that I could obtain information about various services and
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activities provided by Korean ethnic churches for Korean Canadian students in the

Montreal area.

4.5.2.2 Group discussion

Eleven Korean Canadian students from the HOPE church participated in the
group discussions and individual follow-up in-depth interviews. The interview is
described in the next section. These 11 students included four students from the youth
congregation for teenage members and seven students from the young-adult congregation
for CEGEP and university students.

Group discussions were conducted with two groups of student participants of the
HOPE church. One group had six participants and the other had five. I led both
discussions. Discussions were mainly conducted in Korean, but students were allowed to
use English or French. Six CEGEP students participated in the first group discussion after
their Friday Bible class. This lasted approximately 1 hour and 40 minutes. Four
secondary students and one CEGEP student participated in the second group discussion,
which lasted approximately one hour, also after their Saturday Bible class.The two
discussion groups were supposed to be divided into the CEGEP student group and the
secondary student group, but one CEGEP student could not join the CEGEP group for
personal reasons; therefore, he participated in the secondary student group. The group

discussions were digitally audio-recorded.
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4.5.2.3 Individual one-on-one interviews

Even though participant observation and group discussion were used for data-
collection in my study, the main instrument for collecting data was qualitative
interviewing. The interviews were conducted with students, parents, teachers, and pastors.

All the participants were asked to fill out a questionnaire (see Appendix C)
seeking demographic information before they participated in interviews. The interviews
were conducted where and when the participants felt comfortable. The interviews were
mainly conducted in Korean, but some interviews were conducted solely in English or in
both Korean and English at the request of participants who were not fully proficient in
Korean. No interviews were conducted in French, because no participants asked for an
interview in French. The interviews were conducted between January and April, 2008.
Interviews lasted between 23 and 50 minutes including the time it took for the participant
to fill out the questionnaire, approximately 10 minutes.

With regard to the emergent characteristics of qualitative research, Creswell
(2003) mentions that several aspects, including research questions, data collection
process, and interview questions may change during the data collection and analysis
processes and these changes are permissible in a qualitative study. This characteristic of
qualitative research often makes the processes of data collection and data analysis
inseparable and recursive (Seidman, 2006). Even though it was hard for me to separate
the two processes, the transcription and analysis of my interview data were postponed
until I had completed all the interviews. For the most part, I stuck to my original
questions so that all the participants were asked the same questions, so that I, as an

interviewer, would not be influenced by other participants’ ideas and answers. However,
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a few salient topics identified from the earlier interviews were added to later ones. These
were: (1) When and why do student participants use honorific expressions when they

speak Korean?; and (2) How do participants define a “second generation”?.

4.5.3 Ethical Considerations

For the protection of the identity and rights of the participants, I assured all the
participants that their real names would not be revealed. Participants in the group
discussions were assured that no information would be revealed that could identify them,
and that comments they made would not be reported (either verbally or in writing) in
such a way that specific people or incidents could be identified. I explained to all the
participants that their participation was entirely voluntary and they could withdraw from
the study any time. I submitted my application for ethics approval for human subject
research to the McGill University Research Ethics Board-III (REB-III) in November

2007 and received the approval in January 2008.

4.6 Data Analysis
4.6.1 Analysis of Participant Observation Field Notes
In contrast to the interviews, I tried to type up my notes the same day if possible,
but because my observations normally took place from Friday night to Sunday afternoon,
I usually typed up all my notes with my reflections and feelings on the Monday morning
following. Typed field notes were repeatedly examined and analysed during data analysis.
I started with a list of pre-determined categories according to my research

questions at the beginning of the data analysis of the participant observation based on the
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observation checklist. Then, I developed new categories as the data analysis went on

(Johnson & Christensen, 2004). This process is described in detail below.

4.6.2 Analysis of Group Discussion and Interview Data

The group discussions and individual interviews were digitally audio-recorded,
then downloaded and transcribed by myself. The main points were translated from
Korean to English later for purposes of dissemination.

For the analysis of the group discussions, I looked at student-student interactions,
student-moderator interactions, students’ language use, and the topics discussed
according to the questions provided by the group discussion guide.

Overall, the data of this study were analyzed through a nonmathematical
analytical procedure which allowed inductive data analysis based on the meaning of
participants’ words and behaviours. My approach to data analysis was based on an
‘interpretative and descriptive’ approach which allowed me to describe my data
accurately and “to reconstruct the data into a recognizable reality” (Maykut & Morehouse,
1994, p. 122) for the participants. However, my approach to data analysis was not
exclusively inductive, since I also used a list of preset categories.

Initially, I had a list of key categories based on my group discussion and interview
questions. From those, I developed the sub-categories according to themes. However, [
did not apply the preset categories unless segments of data were evidently suitable to
these categories. With the data that did not fit the preset categories, I developed new
categories. | first identified new themes by dividing the data into meaningful analytic

segments. Then, I labelled segments of data with codes or descriptive words in order to
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create my own new categories (Johnson & Christensen, 2004). In the final analysis, I
organized my data categorically with the list of preset categories, along with newly
identified categories (Johnson & Christensen, 2004; Maykut & Morehouse, 1994).
Through this iterative and recursive process, I tried to find the most appropriate
categories which could serve the purpose of my research so that I could answer my

research questions (Merriam, 1998).

4.7 Strategies used to Ensure Trustworthiness of Data
I employed the following strategies to ensure trustworthiness of the data in my
qualitative research: (1) use of multiple research methods; (2) extended fieldwork; (3)

self-reflection for clarification of researcher bias; and (4) rich and thick description.

4.7.1 Use of Multiple Research Methods

I used multiple research methods (i.e., participant observation, group discussions,
and qualitative interviewing) in order to gain multiple perspectives on the participants’
lived experiences. For instance, the importance of parents’ positive attitude toward
immigrant children’s heritage language maintenance is a well established finding in the
field of language maintenance research. However, this alone is not enough to guarantee
their children’s heritage language maintenance and development (Shin, 2005). Parents’
positive attitudes are not always linked to actual support for their children’s heritage
language maintenance because of “immigrant parents’ ambivalence about the
acculturation of their children in the host society” (Shin, 2005, p. 55). This means that

immigrant parents want their children to maintain their heritage language, culture, and
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identity, while they also want their children to adopt the culture and language of the host
society as soon as possible through the fast acquisition of the language and culture of the
host society (Shin, 2005). Also, children may face counter pressures from non-parents
and some parents who are not supportive of HL maintenance. In this situation, the
effective and cooperative combination of qualitative interviewing and participant
observation within the Korean ethnic church context, where there were younger
generations of Korean immigrant families, parents, and other group members, served as
additive and integrative methodological triangulation in the exploration of these issues in
my study. Overall, the incorporative and additive combination of participant observation,
group discussion, and qualitative interviewing as “methods triangulation” (Johnson &
Christensen, 2004, p. 254) helped me to understand participants’ diverse lived
experiences. Supplementary and complementary methods triangulation for the elevation
of credibility in research results (Atkinson & Coffey, 2002) also adds depth to the

interpretation of the results.

4.7.2 Extended Fieldwork
I conducted this research over a four-month period from January to April 2008. In
order to increase the validity of the research results, I observed my participants and their

acts and behaviours in various activities repeatedly during this period (see Table 4.5).

4.7.3 Self-Reflection for Clarification of Researcher Bias
Under the heading, “Role of the researcher” at the beginning of this chapter, I

tried to clarify my researcher biases and assumptions through self-reflection as a



Korean Canadian Students’ HL & Identity Maintenance 112

qualitative researcher. The purpose of doing this was to become self-aware, and to check

and control my biases (Merriam, 1998; Johnson & Christensen, 2004).

4.7.4 Rich and Thick Description

To ensure external validity of the study, I provided a transparent description of
my research context and sites, participants, criteria for selecting participants, various
methods and analysis strategies used in the study. Readers are therefore able to “make
decisions about to whom the results might be generalized” (Johnson & Christensen, 2004,

p. 256), which increases the external validity of the study.

4.8 Summary
In this chapter, I described the methodology and methodological tools of my
research. I included the “Role of the researcher” section so that I could situate myself in
the research by clarifying my researcher biases and assumptions as a qualitative
researcher. I then presented a detailed description of my research contexts and sites,
research participants, data gathering procedures, methodological tools, strategies used for

data analysis, and strategies used to ensure trustworthiness of the data.
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Chapter 5:
The Linguistic and Socio-Cultural Environment within the Korean Ethnic

Church: Presentation of Results

5.1 Introduction

In this chapter, I describe the linguistic and socio-cultural environment of the
Korean ethnic church, based on the results of participant observation. This is followed by
the results of group discussions and of individual interviews with student participants,
which elicited data regarding students’ perceptions of their personal and historical
experiences learning Korean in and outside the home, language use, Korean language and
culture, social relationships with other members of Korean ethnic churches, cultural
identity, and participation in community activities, including in the Korean ethnic church.
In the third section, the results of individual interviews with parents, teachers, and pastors,
which elicited data regarding adult participants’ perceptions of their personal and
historical experiences teaching Korean, their children’s Korean language and cultural
identity maintenance, and the linguistic and socio-cultural role of Korean ethnic churches

in Montreal are presented. The chapter closes with a brief summary.

5.2 Participant observation results

5.2.1 Structure of the Korean ethnic church

The HOPE church has five main groups and I refer to these throughout the

chapter. They are as follows:
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1) Group A is a group of first-generation Korean adult immigrants;

2) Group B is a group of young members who were born in Canada or immigrated before
elementary school age. They are mostly the children of the first generation (Group A).
Eight of the 11 student participants are included in this group. This group can also be
divided into two groups depending on their language of schooling (French or English);

3) Group C is a group of teens and young adults who experienced some of their schooling
in Korea before they immigrated to Canada. Three of the 11 student participants are
included in this group;

4) Group D is a group of Korean students who are elementary and secondary students and
their parents (mostly mothers) who are staying in Canada on a temporary basis (see
Chapter 2); and

5) Group E is a group of Korean international college students and adults (Yu-Hak-
Saeng) who are staying in Montreal as international students for their post secondary

education, and those who are staying on a temporary basis (e.g., work permit holders).

In the HOPE church, around 20% of the population is composed of non-
immigrant Korean members from goose families (Group D; see also Chapter 2) along
with a small number of members in Group E. The rest of the population is composed of
immigrant Korean members (40% from Group A, 30% from Group B, and 10% from

Group C) (see Figure 5.1).
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Group C (Teen
& Young adult
immigrant
members)
10%

Figure 5. 1. Structure of the HOPE church

5.2.2 Linguistic environment of the Korean ethnic church

Sunday worship service for adult congregation at the HOPE church

The HOPE church has its own building. The Sunday worship service for adult
congregations is held on the second floor, which is primarily used for divine service. This
service starts at 11:00 a.m. and runs for about one hour and fifteen minutes on average.
The services that I observed for this study were attended by 10 student participants, along
with on average approximately 50 adult members. The only student participant who did
not attend this service was Eunmi, who served as a teacher for kindergarten and
elementary students. She attended the Sunday school for younger members, which was
held by the assistant pastor at the same time as the adult service (11 to 12 on Sunday).
With respect to the 10 participants’ participation during the service, four sang in the choir,
two played musical instruments during the service, and the other four just attended the

service.



Korean Canadian Students’ HL & Identity Maintenance 116

In general, the linguistic environment of the HOPE church is almost the same as
the one in a Korean church in Korea, where all church services, related activities, and
documents are exclusively in Korean (Ro, 2004).

The Bible and the hymnbooks used in the church are all Korean versions. The
weekly report at the HOPE church is written almost exclusively in Korean, with the
exception of the name of the HOPE church which is written in Korean and French. The
service 1s conducted exclusively in Korean.

With regard to the general characteristics of the 13 Korean ethnic churches in
Montreal, they share commonalities in their linguistic environment. All the weekly
reports are written almost exclusively in Korean, with the exception of the names of the
churches, which are written in Korean and English (10 churches), Korean and French (2
churches), or Korean, English, and French (1 church). Among the 13 Korean ethnic
churches, six churches provide the order of service for worship in Korean and English,
but the other seven churches provide the order of service only in Korean in their weekly
reports. Eleven Korean ethnic churches do not use English as the language of worship
during services. However, two churches accord English a limited role. While one church
provides an English language worship service program on Sunday at the same time as the
adult service, the other offers a bilingual translation service of live sermons from Korean

to English delivered via headsets, which are made available by the church upon request.

Interaction during the worship service
During the Sunday worship service I observed, there was no interaction between

the pastor and the church members. The service was led by the pastor according to the
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order of service for worship, which was written only in Korean. Church members read
the Bible and sang hymns in Korean. Neither English nor French was used during the
service. The choir also sang Korean hymns. All the student participants read the Bible
and sang hymns during the service. However, during the pastor’s sermon, some students
at times lowered their heads, and thus they did not seem to be paying attention during this
part of the service. During the collection time, church members made their contributions
to the accompaniment of a group of young students who played musical instruments.
After the service, the pastor exchanged greetings with all the members in Korean and

shook hands with them before they moved downstairs for fellowship time.

Interactions during informal meetings and activities including fellowship time

All the 11 student participants bowed properly “to adult members, saying An-
Nyung-Hah-Sae-Yo (formal greeting phrase), when they met adult members in the church
before the service. When it came time to leave the church, the participants bowed to adult
members and said either 4n-Nyung-Hee-Ga-Sae-Yo (formal goodbye phrase used when
adult members leave the church first) or An-Nyung-Hee-Gye-Sae-Yo (formal goodbye
phrase used when the youth leave before the adult members).

In general, most of the young members (Group B) used English among
themselves, except a few students who spoke French with one another. In both cases,
they often used church-related Korean terms when they spoke English or French with
each other. In particular, they used Korean terms in order to address church members -

e.g., Mok-Sa-Nim (Pastor), Jang-Ro-Nim (Elder), Jib-Sa-Nim (Deacon), and Jeon-Do-Sa-

> When bowing in Korean culture, young members are expected to stand up and lower the
head to show respect to elders.
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Nim (Assistant pastor)- and to refer to church-related terms -e.g., Seong-Ga-Dae (Choir),
Hak-Sang-Bu (Youth-congregation for secondary students), and Seon-Kyo-Mo-Im
(Mission meeting)-, even when they spoke English or French with each other. In addition,
these young members used Nim, the nominal honorific marker, whenever they were
referring to other adult members of the congregation. In most cases, they used only
Korean when they spoke with adult members (Group A), recent immigrant students
(Group C), and Korean students (Group D, E).

During fellowship time, adult members and young members sat separately. In
general, adult members interacted with each other only in Korean, while young members
interacted with each other in English, Korean, or French depending on the composition of
the group of members. In particular, among themselves the younger members, who had
immigrated to Canada in early childhood (Group B), interacted with each other either in
English or in French (mostly in English). However, these members used only Korean
when they interacted in a group which included other members (i.e., recent immigrant
students and Korean students). After fellowship time, four student participants joined the

choir practice and the rest left the church.

Bible study classes
The HOPE church provides two Bible study classes for secondary students on

Saturday and for CEGEP and college students on Friday.

® The Bible study class for secondary students
This class was composed of 10 members including four of the student participants.

Before the class, they sang gospel songs together for about 30 minutes. This was led by
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the student leader to the accompaniment of three students who played musical
instruments. All the songs were displayed from the computer projector in the Korean

language as follows:

sRu A S5O EN
ZxE =0 ¥EM
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Figure 5. 2. Display of a gospel song in Korean

Then, the assistant pastor preached the sermon for the congregation for about 10
minutes in Korean. These two activities were held on the 2™ floor and then everyone
moved to the fellowship hall located in the basement to have fellowship time for about 30
minutes. During the fellowship time, they interacted only in the Korean language. After
fellowship time, this class was divided into two groups, each composed of 5 members.
These two groups were led by me and another teacher in the fellowship hall. The assistant
pastor led the discussion on my behalf when I observed the other class. Two of the four
student participants were in my class and the other two were in the other class. All the
other students in the two classes were from Group D (i.e., Goose children). Group
discussions were conducted with the materials written in Korean, which were designed
for teenage members. The content of the lesson was about characteristics of the Christian

life such as ‘not to be arrogant’ and ‘not to be lazy’. Group discussions were mostly
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conducted in Korean, but English was also used by the teachers in a few cases where
students could not understand difficult words or expressions in Korean. In these cases,
students asked questions in Korean and teachers tried to explain the answers using basic
Korean or English words instead of explaining the answers fully in English. During the
observation, one student could not understand some difficult Korean words, e.g.,
Daedasu (majority) and Kiwon (origin), from the materials, so the teacher explained these

words using English words. The use of French was not observed in either group.

® The Bible study class for CEGEP and college students

This class was composed of 12 members including 7 of the student participants.
The procedure of the service was the same as the one described above for secondary
students. First, they sang gospel songs together for about 30 minutes mostly in Korean,
but they also sang three gospel songs in English. This was also led by the student leader.

All the songs were displayed from the computer projector as follows:

O FOAIET)

2 WY Lt ol
L

Figure 5. 3. Display of a gospel song in Korean
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These two activities were also held on the 2™ floor and afterwards, everyone
moved to the fellowship hall. During fellowship time, everyone interacted either in
English or in Korean depending on the group members. After fellowship time, this class
was divided into two groups, composed of six members each. Two discussion groups
were led by two college students, who had been trained by the pastor, with the materials
written in Korean. Group discussions were conducted with the materials, which were
designed for adult members. The content of this lesson was about how to live life
according to the principles and precepts of the Bible. Both group discussions were
conducted in Korean, with English used only when group members did not understand
the materials or the leaders had difficulties explaining difficult words or concepts in
Korean. For instance, one of the members read aloud some parts of the materials (e.g.,
Today’s words, etc.) in Korean, and then the leader briefly summarized the contents in

English. The use of French was not observed in either group.

The Korean language school (The HL school)

The HL school is held in the fellowship hall located in the basement. During the
participant observation, while the students were in their classes, the choir in which most
of their parents participated had a practice session in the small room attached to the
fellowship hall. The classes were not divided with partitions and were not equipped with

boards, as shown in Figure 5.4.
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Figure 5. 4. View of the HL school

The HL school has four teachers (two parents and two university students), one
principal (a parent), and 20 students (i.e., 14 students from Group B and C, and six
Korean students from Group D). The HL teachers are composed of four immigrant adult
members and one non-immigrant adult member from Group E. Five of the participants of
this study are students in the HL school. The principal taught one class. In total, there
were five classes composed of four students on average, four of which had some (two on
average) Korean international students (Group D). The HL school was supposed to start
at 09:45 a.m., but most of the classes started at around 10:00 a.m. The classes lasted for
about 30 minutes before the worship service. All the classes were conducted in Korean,
except for one class which was composed of four young children who were not able to
communicate with their teacher only in Korean. In this class, both the teacher and the
students used Korean and English. The focus of the three classes with lower grade
elementary students was on basic reading and writing in Korean. The other two classes

(see Figure 5.5), which were for higher grade elementary and secondary students, focused
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on reading Korean books and having discussions on the topics that they read. Five of the
student participants attended these two classes.

All the materials and books used in this school were solely from the library for
children and the HL teachers. During the three HL classes with lower grade elementary
students, the teachers taught students individually depending on their levels, since they
had to manage different levels of students in the same class at the same time. During the
other two HL classes for higher grade elementary and secondary students, the teachers

led a discussion on the topics that they read about rather than teaching HL literacy skills.

Figure 5. 5. View of the HL class

Libraries in the church

The HOPE church has two libraries, one for adult members and one for children
and HL teachers.

® Library for adult members

This library has 480 books, including 92 English books and 7 French books. Two

adult members are in charge. The library seems to be well managed; a booklist is updated
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by these members and new books are purchased by the church on a regular basis (i.e.,
once a month). Most of the books are religious books for adult members. However, this
library also has 50 non-religious books (approximately 10%) for children. The library
opens from 1:00 p.m. to 3:00 p.m. every Sunday during fellowship time. Normally two or
three books are borrowed per week in total. All members of the HOPE church can borrow

a maximum of five books at a time for up to four weeks.

® Library for children and the HL teachers

This library has 305 Korean books, including 184 teaching-related books, such as
textbooks for Korean language teaching and dictionaries, and 121 non-religious books for
children which were donated by church members or purchased by the church. This library
also has 12 video tapes about Korean food, culture, and language. Among the 184 Korean
textbooks, 134 textbooks were published in the 1990s and 43 textbooks were published in
the 2000s. There are also 7 textbooks published in the 1970s and 1980s including one
Korean dictionary published in 1975. This library is mainly used by the HL teachers for
their teaching preparation, but students are also allowed to borrow books from this library.
There is one HL teacher who is in charge of this library. However, this library seems to
be less well managed, because upon inquiring I found that the booklist is not updated on
a regular basis and new books are rarely purchased by the church. This library opens
from 9:30 a.m. to 3:00 p.m. every Sunday. Normally few books are borrowed from this
library (e.g., one or two books per month in total). There is no specific checkout system

in this library, maybe because this library is used by HL teachers only on Sunday.
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The two libraries are located on the back side of the fellowship hall. As shown in
Figure 5.6., the three bookstands on the left are for adult members and the last bookstand

on the right side is for children and the HL teachers.
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Figure 5. 6. The HOPE church libraries

Praise and worship service

This service is held on Sunday nights once a month. It involves mainly singing
gospel songs together. During my observation period, I observed the service twice.
Around half of the church members (i.e., 42 members on average), from elementary
students to adult members, attended the service, as well as four members from other
Korean churches, who were secondary and college students. This fits with the usual
attendance pattern for this service except for the small number of participants from other
Korean churches, whose average number of participants is usually around 10. The service
was divided into two parts, which were led by two church members, one college student
and one adult member respectively. Five of the student participants were involved in this

service. One of them was a leader and the other four members sang a song and played the
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drum, the bass guitar, and the piano. Before the service, they prayed together in the
fellowship hall and moved to the second floor. Prayer was conducted in Korean. The first
part of the service was led by the student leader and the second part was led by an adult
member. Between the two parts, the assistant pastor preached the sermon for about 10
minutes in Korean. This service lasted for about two hours, including fellowship time
after the service. This service was mainly conducted in Korean even though there were a
few English songs included. All the songs were displayed from the computer projector as

follows:

Figure 5. 7. Display of a gospel song in Korean
After the service, everyone moved to the fellowship hall to share food which was
provided by the church. There was one adult member who was in charge of preparing
food for this service. During fellowship time which lasted about 30 minutes, most of the

members interacted in Korean.
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5.2.3 Socio-cultural environment of the Korean ethnic church

Fellowship time after the Sunday worship service

Fellowship time starts at 12:20 p.m. right after the Sunday worship service and
runs for about an hour. After fellowship time, the choir has a practice session on the
second floor for about 45 minutes.

A Korean-style luncheon, which is prepared by female adult church members, is
always provided during fellowship time after the Sunday worship service. This is shown

in Figure 5.8. Most of the members partake.

Figure 5. 8. Korean style luncheon

Korean traditional foods are provided for the celebration of Korean traditional
holidays, the anniversary of the founding of the church, and church members’ birthdays,
especially a child’s first birthday, called Dol. During the observation period, there was a
Dol celebration event for one child’s first birthday. Both parents and the child wore
Hanbok (traditional Korean clothes). The child’s parents greeted people at the entrance of
the fellowship hall and they lit a candle on a birthday cake. Then all the church members

sang a Happy Birthday song in Korean. After the celebration event, Korean traditional
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celebratory foods, e.g., Ddeok (rice cake), Shikhye (rice nectar), and Miyuk-Guk (seaweed

soup), that were prepared by the parents were served.

Figure 5. 9. Korean traditional celebratory foods

During fellowship time, young members set the table for the adult members. They
served adult members first. When lunch was buffet style, then the young members
normally waited and let the adult members serve themselves first.

This concludes the description of the linguistic and socio-cultural environment of
the Korean ethnic church. I now shift my attention to the results of group discussions and
of individual interviews with student participants. In the following section, I discuss how
student participants perceive their Korean language and cultural identity maintenance,

and the linguistic and socio-cultural role of Korean ethnic churches in Montreal.

5.3 Group Discussion Results
The results of two group discussions with 11 student participants from the HOPE
church, their interactions with each other and with me (i.e., a moderator), and their

Korean language use during the group discussions are presented. In addition, their
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responses to the opening question from the group discussion guide (see Appendix B)
regarding their general ideas about the Korean language and culture are presented in this
section. Their responses to the other 10 questions from the group discussions are
integrated into the results of students’ individual interviews, since the themes identified
from the group discussions were similar to the ones identified from the students’
individual interviews. The first group (i.e., GD-1) was composed of six CEGEP students
and the second group (i.e., GD-2) was composed of four secondary students and one

CEGEP student.

5.3.1 Student-student interactions, student-moderator interactions, and students’
Korean language use

The first group of students tried to use only Korean when they spoke to me,
even though they mixed in English to refer to some words that they did not know in
Korean. However, they spoke in English when they spoke with each other. For
instance, Eunmi and Misun used English with each other in order to clarify their ideas
more clearly through sharing each other’s thoughts as shown in the following excerpt:

Eunmi: % 8] =-A] “white washed” 2} 5] B4 0] Q9

Misun: Oh, my god.

Eunmi: White 7} ¥} Qlo] ol g 1o U7 Wl & dke )|, A+ o7
o] 6 7Y W& kA ES8, B3] o 7] Estel A g0 A, A= A
St 7kA] 3 A 29 Aol o @ 18] Y77} o152 I= white washed )L
Korean 3}1l 2Fo] 3 181 A] Q&ol g,

I oF, 12 U7} S o] %1 £ Abekelat 2hol v Sk

Misun: - H]...We are not white washed, Eunmi.

Eunmi: Yes, we are.

Misun: 4 '2? Okay, -3-31 white washed ol &.. 7/ ., 18] 37 v}

A Zyel= A deba] ofnt 1Y = Q)= Zols.

Eunmi: That’ it. That’s white washed means.
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Misun: Ah, I know, I know, but I like... - H]....1'3 white washed ] ©]
oly++ 13 2 d A #5k7] wtol thEA Fol 2. (GD-1, January 25,
2008)

Translation:

Eunmi: Have you ever happened to hear about the term, “white washed”?

Misun: Oh, my god.

Eunmi: White means white people. This means that minority people have become

westernized. I came to Canada when I was barely 6 months old. Naturally, I am

quite Canadianized and cannot imagine living in Korea. I think that there are
differences between white washed Koreans and Koreans.

I: Do you mean that recent immigrants are also different from you?

Misun: But...We are not white washed, Eunmi.

Eunmi: Yes, we are.

Misun: Really? Okay, we are white washed. Maybe that’s because we have a

different way of thinking.

Eunmi: That’s it. That’s white washed means.

Misun: Ah, I know, I know, but I like... That is not because we are white

washed, but because we grew up in a different place.

During the second group discussion, all the five participants spoke with each
other and with me in Korean except in rare cases when they mixed a few English words
when they spoke to me in Korean.

Concerning the student participants’ Korean language use, the student participants
from both groups always used proper honorific expressions to me during the discussions.
Among the student participants, age difference was rightfully respected through the
proper use of polite forms of addressing elder group members. During the discussions,
the female student participants used Unnie (older sister) along with a first name (e.g.,
Jinhyun Unnie) to address an elder female and the male student participants used Hyung
(older brother) along with a first name (e.g., Yongjae Hyung) to address an elder male in
a polite manner. They never addressed elder females or elder males with just their first

names during the discussion. Overall, the results of the group discussions show that

student participants are accustomed to the proper use of honorific expressions in Korean.
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These young group members never spoke French with each other or with me in either

discussion.

5.3.2 Students’ responses about the Korean language and culture in general

At the beginning of the discussions, I posed the open-ended question, “What do
you think about the Korean language and culture?” Through this question, three
themes were identified: (1) hierarchical nature of Korean culture and the Korean
language; (2) emphasis on education and parents’ honor; and (3) cultural differences

between Korea and Canada.

Hierarchical nature of Korean culture and the Korean language

With regard to Korean culture, some of the student participants pointed out the
strict hierarchy of Korean culture. In particular, they mentioned a clear hierarchy in
status based on age in Korean culture. They also related this to the hierarchical nature
of the Korean language that required them to use honorifics on the basis of age
difference.

Jinhyun: BlAF A wo L’ o A= E YNt 2 EZolE uf2HlR
E9 sla age, o) owwoa AR 7} You ok g2 12 4]

2

14| t} open mind...1'F t} 2 F&o} Q. (GD-1, January 25, 2008)

Translation:

Jinhyun: In Korea, a younger individual is required to speak to their elder in a
formal and polite way by the use of proper honorific expressions, even if the age
difference is only a few months. In Canada, on the other hand, one can address
another as you regardless of the age difference. Canadians are just open-minded.
They treat everyone as friends.

Sumi: A& 3L E-3}7F £ A EHA strict 3ot A ZHE 8. ofol & T EE
Al

U3 AetAl A7) AL, o] o = YR Z2sal, A o] 33 o] vl obA
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gt sheh = 22 politeness 73 325}l 3 U5 Ho] A7) =4 Hol =
Z2700] 8 (GD-2, January 26, 2008)

Translation:
I think Korean culture is too strict about manners and education. I think Korean
culture is very particular about manners. Since I immigrated to Canada when I
was very young, I only know that parents put too much emphasis on politeness
and tend to use harsh discipline in their children’s education in Korea.
Emphasis on education and parents’ honor based on Confucian value system
Yongjin and Jinhyun pointed out that Korean people emphasized family honor
and children’s duty to the family. They mentioned that Korean parents related their
children’s academic success to family honor, which was the main reason that Korean
parents put so much emphasis on their children’s academic success. They also

mentioned that their academic success would be their duty to the family and to their

parents in order not to tarnish their parents’ honor.

Yongjin: ol A H-E o] o] 5813l W& FQ /\] strola. 1w 2

A 71 & mpzk7EA| AL, FA 7V A S CEGEP St Y7zt oK B
AR ZE A A S 1312 (GD-1, January 26, 2008)

Translation:

In Korea, parents’ honor is very important. The same may be said of Korean
immigrant parents in Canada, too. I am proud to have a good reputation as a
good CEGEP student, because it adds to my parents’ honor.

Jinhyun: gh=53 0k o} 2} o 7|Ab= gk ALt e o] Fstal B &
F83t0ha A2tse7] gohe, A4 o] el ¥R A v i, )
aHA. 2 B Ee] e tE R T McGill & T FotstEol 4. (GD-
1, January 26, 2008)

Translation:
Korean people in Canada as well as in Korea seem to value parents’ honor. It is
often said that children’s academic failure may disgrace their parents’ honor. So
that’s why Korean parents want to send their children to a prestigious university
like MecGill.
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Differences between Korean culture and Canadian culture
With regard to the differences between Korean culture and Canadian culture,

Eunmi mentioned that she preferred Canadian culture to Korean culture.

Eunmi: A= 7A14 &= A} 2345 U Fotshal g, gh=y 23k ot
rigid 3} 12 ~E g 2 W= 535} gt A Zbe) . o ke S o] 7] 7 laid-
back S}, o 71 You =3} 171 %] stress 71§l A SHA ol & (GD-1,
January 26, 2008)

Translation:

Eunmi: I personally prefer the Canadian way of life. Korean culture tends to be
rigid and can be stressful. Here, though, things are laid-back and quite stress-
free, since you can be used to address people regardless of the age difference.

Junmi also expressed a negative view of the rigid and strict nature of Korean

culture and the Korean language.

Junmi: A= AbgEC] st R G YT E37FH FH H old AR
Wols TallA g, F 1 AbaL A o] Azlo] g, e o1t Ayt &3t
U £aL, e dhs H R AL 5S04, Ayl A= ol &= WA &,
ghepo M= stalol A o S3HEl 7hE A e w w e ok an, Z1e] A w4,
T2 Foll M= dnk, opih ke S-S 201 o of upE A Sfof ¥ =],
Auths 28 S8 kAN, 238 A 2 S’ 1 opy ol g,
(GD-2, January 27, 2008)

Translation:

People say that they prefer Canadian culture to Korean culture. I have heard them
saying it many times. So, I seem to have formed a notion of preferring Canadian
culture to Korean culture. For example, physical punishment by teachers is not
allowed in Canada, but it is usually accepted in Korea. In addition, children in
Korea must use honorifics with their parents and behave well in the family. Of
course, children in Canada also should observe the proprieties in the family, but
they are not strictly forced to do so in Canada.

In this section, I have presented the results of two group discussions focusing on
their interactions with each other and with me, and their Korean language use during the

group discussions along with their general ideas about the Korean language and culture.
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To sum up, the results reveal that all the group discussion participants are very well
aware of the importance and of the proper use of honorific expressions in Korean culture
when they speak in Korean. However, the results also show that their awareness of the
hierarchical nature of the Korean language and culture may make them feel that Korean
language and culture are rigid and strict compared to Canadian culture. Concerning the
parents’ emphasis on education, the students seem to agree that their academic success is
important both for themselves and for their families.

I now shift my attention to presenting the results of individual interviews with

students, parents, teachers, and pastors.

5.4 Results of Individual Interviews
In the greater part of this chapter, I present the results of individual interviews
with students, parents, teachers, and pastors, beginning with the results of students’
interviews and the results of group discussions which were not presented in the previous

section (see Section 5.3 in this chapter).

5.4.1 Results of Students’ Individual Interviews and Group Discussions

As mentioned above, the individual interviews and group discussions yielded
overlapping data; therefore, the data are presented together. The results of student
interviews and the group discussions were organized into the following three main
categories:

1) Students’ use of the Korean language and experiences learning Korean;

2) Students’ perceptions of Korean language and cultural identity maintenance;
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3) Students’ perceptions of the relationship between their Korean ethnic church

participation and their Korean language and cultural identity maintenance.

5.4.1.1 Students’ use of the Korean language and experiences in learning
Korean

In this section, I describe student participants’ proficiency levels in Korean,
their language use in and outside the home focusing on their use of the Korean
language, and their experiences in learning Korean in and outside the home. I also
provide their self-reported proficiency levels in French and English in order to
compare their proficiency levels in Korean with their proficiency levels in the two

majority languages.

Student participants’ proficiency levels in Korean, French, and English

At the beginning of the interviews, all the students (N=19) were asked to evaluate
their speaking and understanding ability in Korean, French, and English on a scale of 1 to
7, with 7 as very fluent and as understand everything. The results are shown in Table 5.1.

Table 5. 1

Students’ Proficiency Levels in Korean, French, and English

Korean French English

Speaking Comprehension Speaking Comprehension Speaking Comprehension

Mean  4.53 5.03 5.05 5.58 5.58 6.00

SD 1.87 1.59 1.18 1.32 1.26 0.96
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Table 5.1 shows that student participants’ proficiency levels in English are similar to their
proficiency levels in French, while their proficiency levels in Korean are lower than their
proficiency levels in both French and English. The relatively high standard deviations in
their proficiency levels in Korean (1.87 and 1.59 for speaking and comprehension,
respectively) show greater variation in their proficiency levels in Korean than in French

and English.

Students’ language use at home
Nineteen students’ language use at home (i.e., 11 from the HOPE church, 4 from
the FAITH church, 4 non-church members), including their language use with their

parents and siblings is presented in Table 5.2.
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Table 5. 2

Students’ Language Use at Home

Parents Siblings
Name Language Understanding Mos t{;a?sgg fngezmes) Church
Jinhyun Korean Fully Korean HOPE
Jinsu Korean Fully Korean HOPE
Junmi Korean Fully Korean (French/English) HOPE
Sumi Korean Fully Korean HOPE
Jinhee Korean Mostly French (Korean) HOPE
Insuk Korean Mostly English (French/Korean) HOPE
Yongjin Korean Fully English (Korean) HOPE
Yongjae Korean Fully English HOPE
Eunmi Korean Fully English HOPE
Misun Korean Fully English (Korean) HOPE
Daeho Korean Fully English (Korean) HOPE
Sangtae Korean 85% 75% Ensgol/isllzc()%ga"ﬁ)French/ FAITH
Yunju Korean Fully English (Korean) FAITH
Hyunmi Korean Fully French (English/Korean) FAITH
Sunkyu Korean Fully French (Korean) FAITH
Jintae Korean Fully Korean N/A
Kangyun  English/Korean Mostly English (French) N/A
Jongku Korean Fully Korean N/A
Daehan Korean Fully French N/A

Note. Names of participants and churches are pseudonyms; N/A = Non-church members

Table 5.2 shows that most of the student participants speak to their parents in the Korean
language at home except one student (Kangyun®) who speaks English to his father and

speaks both English (mostly) and Korean (sometimes) to his mother. In fact, he was the

% Kangyun was born in Montreal and he has been living there for 18 years.
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only participant that I interviewed in English. When asked how well he understood his

parents when they spoke to him in Korean, he responded that he could understand what

they said in Korean for the most part. He mentioned that it was because they only used

basic Korean language to him.

My mom, she doesn’t speak English, but she understands a bit English. So
sometimes I try to speak to her in Korean. And with my father, I usually speak
English and sometimes Korean. I mostly understand them when they speak to me
in Korean. I understand them well when they speak to me in Korean, because they
try to talk to me, like, language that I can understand. If there’s a word I don’t
understand, they try to explain it. They usually try to use basic language. But,
sometimes I have difficulty in understanding, but most of the time, they try to
explain them in English if I don’t understand what they say. (Kangyun, March 3,
2008-English interview)

Other than Kangyun, two more students (Jinhee and Insuk) also responded that

they mostly understood their parents when their parents spoke to them in Korean

except for some cases where they could not understand difficult words or expressions.

Another student, Sangtae, responded that he understood his parents 85% of the time

when they spoke to him in Korean. He said:

e}, ohul 7k A gl L2 A 4. o FoHEA = Rhn  GolEow
a9 Bojrha. 9] v 49 @R AwE] T4 9. vl ofulke}
g o|ofy] Shufji= 3k 85% 4 = o] &)l &}= 7] 7o} 2. (Sangtae, Febuary
17, 2008)

Translation:

My parents speak to me in Korean. I don’t understand everything and then I ask
them if I don’t understand what they say. Then they explain it to me in easier
words in Korean. I think I can understand them 85% when they speak to me in
Korean.
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The two main reasons identified from the responses of the students who could
fully understand their parents when they spoke to them in Korean are their parents’ use of

easy words in Korean and exclusive use of Korean with them.

59 Fhrol = v} ol a) Shz 7] ok, kst Avkalar obwk) o] 4)
A7L FHO) S o) A B A $ES v opAl i 2 gopA £, S Fo
2| of 718 A= A 2ol 2. (Eunmi, February 15, 2008)

Translation:

I think I can fully understand my mom and dad when they speak to me in Korean,

because I think they know my level of Korean language proficiency. So they seem
to speak to me in Korean at the level of my Korean language proficiency.

Qe obh} i olRh M e, REYE AA FFowk A4 8, Telw

%23 A7E A ZEe 7)ol = vt obmksh ikl @ e 4 3]

52 A Tubel A8 Se] AT dahE & 5 Qe A dola,

(Misun, February 15, 2008)

Translation:

I speak Korean with my parents. They speak to me only in Korean. Frankly

speaking, I believe that my Korean conversational skills have been maintained

mostly because of their exclusive use of Korean with me.
Another student, Dachan, responded that he could fully understand his parents when they
spoke Korean to him, even though he seemed to have difficulty understanding my Korean
when I interviewed him. This result suggests that his parents use quite basic Korean to
him when they speak to him in Korean. Although he was allowed to use either English or
French during the interview, he tried to speak only Korean to me.

With regard to the student participants’ language use with their siblings, only five
students spoke only Korean with their siblings, while 10 students used all three languages

(i.e., Korean, French, and English) and the other four students used either only English or

French when they spoke with their siblings (see Table 5.2).
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Students’ language use with grandparents

Most of the students’ grandparents live in Korea except for Sumi’s grandparents
who live in Montreal. Sumi reported that she visited her grandparents at least 3 times a
week. The other students spoke with their grandparents in Korean over the phone with
varying frequency, as shown in Table 5.3.
Table 5. 3

Students’ Language Use with Grandparents

Grandparents
Name Church
Language Understanding Frequency
Jinhyun Korean Fully 3 times a week HOPE
Jinsu Korean Fully 3 times a week HOPE
Junmi Korean Fully Once a week HOPE
Sumi Korean Fully 3 times a month HOPE
Jinhee Korean Fully Twice a year HOPE
Insuk Korean Mostly Twice a year HOPE
Yongjin Korean Fully 5 times a year HOPE
Yongjae Korean Fully 5 times a year HOPE
Eunmi Korean Mostly 5 times a year HOPE
Misun Korean Fully Once a week HOPE
Daeho Korean Fully Twice a week HOPE
Sangtae Korean Hard to understand Sometimes (Irregularly) FAITH
Yunju Korean Mostly Twice a year FAITH
Hyunmi Korean Fully Once a month FAITH
Sunkyu Korean Mostly Once a month FAITH
Jintae Korean Fully 3 times per week N/A
Kangyun Korean Barely understand Once a month N/A
Jongku Korean Fully Once a year N/A
Daehan No communication with grandparents for the last 5~6 years N/A

Note. Names of participants and churches are pseudonyms; N/A = Non-church members
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Except for three students (Sangtae, Kangyun, and Daehan), all the students responded
that they could understand their grandparents well when their grandparents spoke to
them in Korean. Among the exceptions, Sangtae and Kangyun said that they had

difficulty understanding grandparents.

ol A, Syt Al HEe ol 2o Z RdolEo 8. B3 [ R
3l o HUE0] Q. (Sangtae, February 17, 2008)

Translation:
I sometimes speak to them over the phone. But I don’t understand them well.
It’s especially difficult for me to understand them over the phone.

SholH %] e Y o} A stahuf] 2. k=2 % Q1 just listen to them when
they talk. ] 2] ¥]. I speak with them on the phone not very often, like uh,
once a month, I guess. I usually don’t talk much. I just listen. My
grandparents say, “SF . ZH3 8.9 or «“ZF 91o] 8.9” A%, (Kangyun, March 3,
2008)

Translation

When I speak to my grandparents over the phone, I use Korean a little bit. I just
listen to them when they talk. It is difficult for me to talk (in Korean). I speak
with them on the phone not very often, like uh, once a month, I guess. I
usually don’t talk much. I just listen. My grandparents say, “How is your
school life?” or, “How are you” and so on.

In Daehan’s case, he responded that he had not talked to his grandparents quite a long

time.

sFoju), aholul A= of, 9 g ol WA mEzlo] . AT WA 5 6 %
gol o, W Qe ol 2. 2] Quku (Eiy golu A EahalA ), A
MR (oA ey eh) wE A 7t glo] 8. (Dachan, April 1, 2008)

Translation

I don’t know now how well I understand them, because I saw them a long time ago. I
haven’t seen them for the last 5 or 6 years. I haven’t even talked to them on the phone.
Only my mom talks to them on the phone. I have nothing to talk about with them.
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Students’ Korean language use outside the home

The student participants’ use of the Korean language outside the home is

presented in Table 5.4.

Table 5. 4

Students’ Korean Language Use Outside the Home

Korean language use outside the home

e With whom Mostly\)\(/;lgx;times) .
Jinhyun Korean friends and adults Church HOPE
Jinsu Korean friends and adults Church HOPE
Junmi Korean friends and adults Church HOPE
Sumi Korean friends and adults Church HOPE
Jinhee Korean friends and adults Church (School) HOPE
Insuk Korean friends and adults Church (School) HOPE
Yongjin Korean friends and adults Church (School) HOPE
Yongjae Korean friends and adults (iél;lrreciln(g grle;rrll;???:gggs ’ HOPE
Eunmi Korean friends and adults Church (School) HOPE
Misun Korean friends and adults Church HOPE
Daeho Korean friends and adults Church HOPE
Sangtae Korean friends and adults Church (School) FAITH
Yunju Korean adults Church FAITH
Hyunmi Korean adults (Rarely use) (Church) FAITH
Sunkyu Korean adults Church FAITH
Jintae Korean fri§nds and Tackwondo (School/Taekwondo gym) N/A
nstructors
Kangyun No use No use N/A
Jongku Korean friends School N/A
Daehan No use No use N/A

Note. Names of participants and churches are pseudonyms; N/A = Non-church members

7 A PC Bang is the Korean term for an Internet Café.
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All the 15 church members responded that they mostly used Korean in the church with
Korean friends and adult church members. Among the 15 church members, 6 students
also mentioned that they spoke Korean with Korean friends at school, while the others
never spoke Korean at school, where there were no other Korean students or no close
Korean friends. The 15 church members mentioned that they rarely spoke English or
French with Korean adult church members, even though they sometimes spoke English
or French with each other or with younger members in the church. Yunju and Sunkyu
responded that they spoke English or French with friends and with younger members in
the church. However, they said that they spoke Korean with Korean adult members in the
church. Sunkyu responded that it was mainly because of the honorific system of the
Korean language that he used only Korean with adult members in the church.
AL R BHAL G0 ol QI Gola, oA STV Tl
A7 07) R Eou o @ A ofd], Rojalal oo}
ol 2AtA] BepA] o] 2 Shuts AR A doba (Sunkyu,
January 26, 2008)
Translation:
I always speak Korean with Korean adult members in the church. It is more
comfortable speaking with the elder Koreans in the Korean language. I know how
to use honorifics with adults in the Korean language, but I don’t know how to use
honorifics in English or French. So I stick to Korean when I speak with Korean
adults.
Among the 15 church members, Hyunmi responded that she just attended the Sunday

worship service and rarely interacted with church members, because she never

participated actively in the church activity.

With regard to the four students who were not members of any Korean ethnic

churches, two students (Kangyun and Daechan) responded that they barely used Korean
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outside the home. Kangyun said that he spoke English even with Korean adults. Dachan
mentioned that he had no chance to meet other Koreans. He also mentioned that he used
to go to a Korean church with his parents, who still attend a Korean church.

gkl 3 Oﬂ S wi= b Rt ol vhto] 8. A =2 other country, TF=

vhet X F7ﬂﬂhbﬂP%ﬂJ%ﬂ8Jﬂ~%ﬂﬂEOH4Q%ﬂ.

aFAS ﬂHﬁOPL ol . Alae FEd S wWals Ao gk

HA Q, det whip= 3= Abgho] §1. 247}, (Dachan, April 1, 2008)

Translation:

When I used to attend a Korean church, I had met many Korean friends. Now,

however, I hang out with non-Korean friends from other countries and I speak

only French with them. I do not attend a church now, not for a particular reason
but probably because of laziness. I seldom speak Korean except with my parents,
since I do not meet other Koreans these days.

In Jintae’s case, he has been practicing Taekwondo, the Korean martial art, which
is taught by Korean instructors. He responded that he spoke Korean with his instructors.
In general, he said that he spoke Korean with Korean friends at school. Jongku also
mentioned that he spoke Korean mostly with his Korean friends at school where there

were many Korean students, but he rarely had a chance to speak with Korean adults.

gl F e grato A Wi Byt 1w vt 8kl gty ol Y|
ko] 2 o] m4 Q. 11 AFESIaLE dharo] 2t o]opy] Q.
A g o] B 5o t3het 7] 3] 7F A 9] §lo] 8. (Jongku, April 1, 2008)

Translation:

I see my Korean friends every day because we go to the same school. I play with
them after school or on weekends. I speak only Korean with them. As for the
Korean adults, I rarely get a chance to converse with them.

With regard to the students’ use of Korean honorifics when they speak Korean,

most of them respond that they use honorifics with adults and with newly met people

with no age limit except for very young children. However, some of the students who are
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church members also mentioned that they use honorifics only with adult members who
are married or other church members who hold positions in Korean ethnic churches (e.g.,

assistant pastor, deacon, etc.) regardless of their marital status.

Student participants’ experiences learning Korean

With regard to the student participants’ experiences learning Korean (literacy
learning in particular), three places were identified as possible contexts where they
learned the language: home, HL school in the church, and HL school outside the church
(see Table 5.5). In Montreal, there are seven HL schools run by Korean ethnic churches
and one HL school not run by Korean ethnic churches. The HL school outside the church
is the only institution that is financially assisted by the Korean government in Montreal.
The HL schools run by Korean ethnic churches are held on Sunday, while the HL school

outside the church is held on Saturday morning.
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Table 5. 5

Student Participants’ Experiences Learning Korean

HL learning contexts

Name HL school in the HL school outside the Church
Home church church
Jinhyun No Yes No HOPE
Jinsu No Yes No HOPE
Junmi No Yes No HOPE
Sumi No Yes Yes HOPE
Jinhee Yes Yes Yes HOPE
Insuk Yes Yes Yes HOPE
Yongjin Yes Yes Yes HOPE
Yongjae Yes Yes Yes HOPE
Eunmi Yes Yes Yes HOPE
Misun No Yes Yes HOPE
Daeho No Yes Yes HOPE
Sangtae No Yes Yes FAITH
Yunju No Yes Yes FAITH
Hyunmi No No No FAITH
Sunkyu No Yes No FAITH
Jintae No No No N/A
Kangyun Yes No No N/A
Jongku No No No N/A
Daehan Yes No Yes N/A

Note. Names of participants and churches are pseudonyms; N/A = Non-church members

As we see in Table 5.5, only seven of the 19 student participants responded that they had
experiences learning how to read and write Korean from their parents at home. The other
12 students responded that they had no experiences learning to read and write Korean at

home. They said that this was mainly because they experienced some of their schooling
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in Korea before they immigrated to Canada (i.e., six students) or because their parents
chose to send their children to HL schools either in or outside the church (i.e., six
students).

Four students (i.e., three non-church members and one FAITH church member)
had no experiences learning Korean outside the home. The other 15 students had HL
learning experiences either in church HL schools or the HL school outside the church (i.e.,
10 students in both church HL schools and the HL school outside the church, four
students only in church HL schools, and one only in the HL school outside the church). In
particular, Jinhyun responded that she also had experiences teaching Korean to
kindergarten students in the church HL school as an assistant teacher. All 10 students
who had experiences in learning Korean both in the church HL school and in the HL
school outside the church responded that they started attending the HL school outside the
church first and then they moved to the church HL school afterwards. Concerning the

reasons for their HL school change, Yongjin said:

TEZE st thd = g2l gh=starl gllel 8. e A
3]l k=8t 7} A7) AL YA BE = Al S Zhod dle] 8. (Yongjin, February
13, 2008)

Translation:

There was no Korean language school in the church, when I went to the Korean
language school outside the church. Since the church set up the HL school in the
church, I have been attending the church HL school.

Similarly, Yunju noted:

ghEstu Rt w3 Sy A o b A 2o 8l b o] 2| off Eo]
U w3] o2}y 7kt ey kel of b a3) Qli= Al gbel| dE st E
sty 7k . Algho] el ehe =7l o] oF Y7k wE|Hho) =gt

Eo ol obxHE S 7FX| AL F Zh A& Thobsi A 2bA R s

i =d H=E g4 o] %] ke A ol 2. (Yunju, February 17, 2008)
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Translation:

I prefer the Korean language school in the church to the Korean language school

outside the church, because I go to church anyways, which means that I can attend

the church Korean language school while I am in the church. So I don’t feel like

wasting time. The Korean language school outside the church is held on Saturday

mornings. So it did not seem very successful for me to learn Korean in the Korean

language school outside the church, because I went there unwillingly.

5.4.1.2 Students’ perceptions of Korean language and cultural identity
maintenance

In this section, I present data related to how the 19 students perceive their

Korean language maintenance in Canada according to themes identified from their

responses

Meaning of maintaining the Korean language in Canada from students’
perspectives

I asked the students why they wanted to maintain their Korean language and if
they would like their children to learn Korean. With these questions, I aimed to
understand how the students perceive the meaning of the maintenance of the Korean
language in Canada. Three themes were identified from their responses. The results
showed that the students wanted to maintain the Korean language: (1) to maintain their
Korean ethnic identity; (2) to communicate with parents, grandparents, and other
Koreans; and (3) to have “practical” benefits. Data related to each of these themes are
presented below.

First, the students responded that they wanted to preserve their Korean language

in order maintain their Korean ethnic identity, as shown in the examples below.
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=S A7) ol A = AlE o2 A S ZHA AL ks AL

=
IA AL T 8TA Zef 8. S Abee] A4 (Jinhyun, February 15, 2008)

Translation:

The main purpose of maintaining the Korean language is to maintain our identity
as Koreans. I think maintaining Korean ethnic identity is the most important
reason for me to maintain the Korean language.

A% daatol Uzt 528 a1 A Fasitia AeTa. A
Fd ol B0 2 £9) /4] @R ATk v 63 Aoja,
(Yongjae, February 16, 2008)

Translation:
I believe it is important for me to speak Korean because I am Korean. I would like
to go to Korea within a couple of years to seriously improve my Korean.

A7) g Abgko] 7] W o] §=ekg 8ok 44+917] o} 2. (Sumi, February
9, 2008)

Translation:
It is no wonder I speak Korean, because I am Korean.

The students viewed the maintenance of Korean ethnic identity as the most
important reason for their maintenance of the Korean language. On top of that, Misun
even related her learning of Korean to her Korean patriotism, although she has lived most

of her life in Montreal.

S w0 o] G- o] A wFEo] Q. m1E] 1 £33 Futtel =
s AbrEe] vk 1A WA ggels. 1A N ol 5 FUAE
B o} FpAbgholth o] R A AZel o Tref £25] ofE A o,
UL T g flvte 21U A5 S v S a1 21o] 2 (Misun, February
15, 2008)

Translation:

I learn Korean because of my Korean patriotism. The Korean population in
Canada is relatively small compared to other Asian nationalities. I dislike the fact
that most Asians are conceived to be Chinese. I wish to change that bias among
Canadians.
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When asked whether they would like their children to learn the Korean language
or not, all of the students responded that they would like their children to learn the
Korean language. One of the reasons is because the students relate their children’s
maintaining of Korean to their children’s maintaining of Korean ethnic identity. Sumi

emphasized that her children should be able to speak the Korean language as Koreans.

A= gk Aol 7] wjoll AP & g dhS sl ok, A= gk Al SkaL
AT Ao Q. 28l A ELE SAbdo| Y7t 1 gk Abso]H
=28 & ok Q.. (Sumi, February 9, 2008)

Translation:

Since I am Korean, my children should be able to speak Korean. I will marry a
Korean. My children would also be Koreans. Koreans should be able to speak
Korean.

AL AWAZ IS L2 A8 FHE B (el 10 0ch 2
AL o7} Go) A FHE T FOW BAAE L, Arh JErtoleh
(Jinhee, February 18, 2008)

Translation:

The first language that I will teach my children would be Korean. They are
Koreans in the first place. And I would like my children to learn Korean in Korea
to some extent if possible.

Hyunmi pointed out that she would teach her children Korean first before they
would learn English or French. She strongly insisted that parents should teach their

children Korean at home.

A= Al ARA Al =2 g Al A Foll 7FEA E A8 v Eold
Foj= A7F A7) ZE L AW 1 ofol= o2y il 7k gl 7Fi
Shatol| A A U= AlFko] O Wkola. 18l W of 5ol FERHE]
A gy 28Al = FREEEY &2 g Ao v & Kl el aelal
HFEgEo] o 5ls wi-H E(H S &7 e b 9 A7) 1 A
glolof 2 7 ol 8. Eol® gol= o2y stal 7hA] sHA| H Y7t

Fol A= Wr=A] Zh=o]l & Al Aok ¥ 8. B=roj Y7} 8. (Hyunmi, March 16,
2008)
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Translation:

I will teach my children the Korean language first. They will have plenty of time
to learn French and English once they start going to school. Many children whose
parents are busy working mostly do not speak Korean well. Parents should not
neglect to teach their children Korean because they worry about their children not
being able to learn French. Children will learn French and English at school
anyways. Parents should not wait until it is too late to teach them Korean, their
mother tongue.

Furthermore, Junmi emphasized the connection between Korean ethnic identity
and Korean blood when she explained why she would like to teach her children the

Korean language.

A= A Ao Al =7t o] & AlS Al DA 8. ZEEEol ool =
gk Al A 23 shar Q. kel o] w7k Aol Qovita. (Junmi,
February 25, 2008)

Translation:
I would like to teach my children Korean. Even though they would be born in
Montreal, they would have a Korean face and they would have Korean blood.

Second, the students responded that they should maintain the Korean language in

order to communicate with parents, grandparents, and other Koreans in and outside Korea.

St S A 7] o]t T shvbe A B R 18, M H 0 o AR TS
t} gk=to] & & oF 3}Y 7}, (Jinhyun, February 15, 2008)

Translation:
One of the main purposes of maintaining the Korean language is that I have to
communicate with parents and relatives in Korean.

Sty AL E R SR o] A B3 4 Qo obA]. A7} Sl QL |
g AFL S o 7] BEPH Q. 1B o] AR HEt FE A E‘r% A7}
53 o] g2 A] 53k Al £ A%, (Jinhee, February 18, 2008)

Translation:

One may not be able to fully engage in a group of Koreans if she or he cannot
communicate in Korean. There just will not be a sense of mutual understanding. If
I, as a Korean, cannot communicate with other Koreans in the Korean language,
then I may feel sorrow myself, not because people blame me, but because I cannot
associate with them.
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Even Kangyun, who spoke English in his interview with me, wanted to learn how
to speak Korean in order to communicate with Koreans in the Korean language. He said:
Actually, if I have time, I would like to go to school. If there is like a program,

then I will try to learn Korean. Because it’s embarrassing, sometimes, you know,
when just Koreans ask, “Do you know how to speak Korean?”, and I cannot speak

Korean that well. (Kangyun, March 3, 2008)

Daeho responded that he had an experience helping a Korean visitor from Korea.

He said that he could help the visitor because he could speak Korean.

e 2 S AW AV SA BE o)A g 28 FHALY )
32 a3 Pe W 9 F 92 A ol Avh Ao) % v ER A
S Ak wbdtel 8.1 e A A ke A geba 9 v @ Abed &

I~ 213 Q.. (Daeho, February 16, 2008)

_1

Translation:
I think speaking Korean well allows me to help other Koreans who are in

Montreal for the first time. Not too long ago, I was able to guide a Korean person,
in Korean, who needed directions at a metro station.

With regard to the reason for desiring their future children’s Korean language
maintenance, the students emphasized their children’s ability to communicate with

parents, grandparents, and other Koreans.

23] 47} ghof A& Abeto] @aQlo|t), e W A of fREe B
S0t 570 whof ol & shiz Abolt el AH S F o =
FOH % 7tEx A9 8. dvkebd R e Ak S-S g ok
HATQ, Aol o] ZAIE Qo e, 1Y} s}:ﬁ,lm_% A
olEE5stal of7] & = AL=F. 2 A A7)7F =qlQl 2 ZeholEe

=2 T MR-IT-77.

7Fd A old] Q. (Insuk, February 15, 2008)

Translation:
Whether or not I marry a Korean, I will make sure my children will learn Korean

to a certain extent. Not only they will have to communicate in Korean with me,
but also they will eventually find it necessary if they wish to communicate
effectively with their grandparents or other elder members of the community. In

doing so, they will gain a sense of pride in being Korean.
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Eunmi also wanted to teach her children the Korean language. However, she was
a little concerned about her children’s Korean language education due to her own lack of

ability to speak Korean fluently.

A7k 85 AR s AL, AL ol & Aol nA Y B ergol .
SHAIRE A= & ZET Do) ool elmol| A At doja. Tue
o] RE YR oHE §3 % 2k Rehgoba, el Wb E gglow
F0o] 8 ofol5o] Fh=ro] & M= ¢ = wE T HolEkETF ol A L.
(Eunmi, February 15, 2008)

M=

0r

Translation:

My concern nowadays is my inability to speak Korean compared to Koreans in
Korea. I do want to live in Canada, whether or not in Montreal. But in general,
children from immigrant families are not able to speak Korean well compared to
their parents. So I am really hoping to find an institution that teaches Korean to
young children.

Third, the interviews with the students also reveal that they perceive practical

benefits to maintaining the Korean language, such as their having a better opportunity in

their future choices of career and acting as a language broker for their parents.
HA Lde 7 e, o] vk Ak F23 QA -2k olRl ke e
$2) ool ¥ F ohrku A7hS Sk A EL. LA £ S 2g
T3}717F §1 591 8. (Insuk, February 15, 2008)
Translation:
When looking for employment as immigrants in Canada, employers will

automatically assume that we are capable of fluently speaking our native language.
If we are not, it is going to be difficult for us to find a job.

More specifically, Sangtae responded that he would like to maintain the Korean

language in order to be a missionary for North Korean people in the future.
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Translation:

My dream is to become a pastor who will preach the Gospel to North Koreans as

a missionary. So, I need to maintain Korean in order to do missionary work in

North Korea.

Sunkyu also pointed out that he felt he should maintain the Korean language in
order to act as a language broker for his parents. This is very different from interacting
with his parents per se.

$-2] gln, ouhr} 9 % SholEom A7k ool vl o} e

translate 3 4] v}, ojul 3he) AW &) F7) YA = s o] I Q&%

(Sunkyu, January 26, 2008)

Translation:

I need to maintain the Korean language in order to translate French or English

into Korean when my mom and dad don’t understand French or English.

As presented above, the interviews with the 19 students reveal that they wanted to

keep the Korean language in order to maintain Korean identity, to communicate with

parents, grandparents, and other Koreans, and to have practical benefits.

Now [ shift my attention to the students’ cultural identity maintenance, focusing
on their perceptions of their cultural identity in terms of their ethnic background,

language, religion, and culture.

Cultural identity maintenance from students’ perspectives
Three themes were identified from the students’ responses about their cultural
identity maintenance. These themes are: (1) students’ ethnic self-identification; (2) their

perceptions of the relationship between Korean language maintenance and ethnic
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identity; and (3) their Korean cultural activity participation outside Korean ethnic
churches.

First, I asked the students how they identified themselves in terms of their ethnic
background, language, religion, or culture in order to understand how they feel about
their Korean identity and ethnicity. In order to help them to understand what I meant, I
gave them some examples (e.g., Korean, Canadian, Korean-Canadian, Christian, and
Quebecer). The results are shown in Table 5.6.

Table 5. 6

Students’ Responses to Their Self-Identification

Self-Identification Number of Students
Korean 7
Korean Canadian 9
Protestant Korean Canadian )
(or Korean Canadian Christian)
Canadian 1
Total 19

No one responded that he/she feels like a Quebecer, even though they live in Montreal.
Among the 19 students, 11 students identified themselves as Korean Canadian including
two students who claimed also to be Christians.

A 1 1 100% har Abe2 ol A Erhal At ANk 1 A &
Mt A 7l oYzt 184 A= Z1'F Korean Canadian ©] & 8. (Yongjae,
February 16, 2008)

Translation:
I don’t think that I am really 100% pure Korean, since I grew up in Canada. So |
am just Korean Canadian.
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Among the 11 students, Misun viewed her physical difference from white Canadians as a
reason not to claim to be just Canadian, even though she had lived most of her life in
Canada. In fact, when she talked about her ethnic identity, she claimed herself to be not
just Canadian but Korean Canadian because of her race as an Asian origin immigrant.

#] = Citizen W+ Canadian Citizen ©] ol &.. = 3l €]l U2 u+= I’m

Canadian ©|2}31 ‘235155, 2 G A| Skoll = Sk Algho] - & 8] ~%191 4
o Q.. A= I’m Canadian ©] 2} 18] 2 g2lo] glo] 8. QH‘/]: H WA

2 FNe it ]+ F o] 2 physical evidence ©] 21 7] gl o oF ¥ Zol Q.
<Y A= A glEol . 1dH o] 5]S w+= Canadian ©] 2}l o] § 013.
29 A7 & v £} 2. Y+= Korean Canadian ©] o] 8. 26| X 52
Sk ALgh 0 2 7]4-0] i Fo} 2. (Misun, February 15, 2008)

Translation:

Legally, I am a Canadian citizen. So anytime I travel out of the country, I claim
that I am Canadian. But I feel more Christian as well as Korean in my heart. |
am not sure that I can claim to be just Canadian, because there are no physical
evidence such as blond hair to help present myself as a Canadian individual. I
have nothing. When I was young, I called myself Canadian. These days |
introduce myself as Korean Canadian instead, although it feels better for me to
identify myself as Korean.

There are seven students who identified themselves as Korean regardless of their

legal status in Canada.

Z Sk Abgtolgkar A Zbal 8. 1 Korean. Korean Canadlan SIARE
Canadlan citizenship W+ 1'F W& AZol Q. T A St UG H ‘ﬂi%
A WF, 12 %= Korean ©] 3%. (Yongjin, February 13, 2008)

Translation:

I think I am Korean. I am not Korean Canadian. [ am just Korean. I just have
Canadian citizenship. Even though I don’t have a Korean registration number, I
am Korean.

A 7F A71A AMAT ol T, A= b Al A & ot BRI Sy
ol sty 7bS. v W) ARAl o] gk AFEQL A i@vﬂéﬂ O]E & o]{7t flthar
A7y Q. A A= 1 Korean ©] ol 8., o 7] A %= ¥l Canadian
citizenship 21 =t] o Y vt A o] efar <t :Lfﬂ‘/][:rL E‘ﬂ ¥le. ol
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3 5ol ThE ol mate] A7) = A e ol ek s 1 1 B
AZo|th} ol B T e § o AEL. TA B JT vk
ol 8. A= 915 o] 744 21 8 F-eh 3 47ha) 8. (Hyunmi, March 16,
2008)

Translation:

Although I have Canadian citizenship, I am fully aware that [ am Korean raised
by both Korean parents. So there is no need to be ashamed of my cultural identity.
So I am just Korean. My Canadian friends do not understand why I am reluctant
on that issue even though I have Canadian citizenship. Some of my Korean
friends who are all immigrants claim to be otherwise. In addition, I personally
think that it is just dumb for them to adopt English names such as Christina with
their Asian faces.

Among the seven students, Insuk responded that she answered differently depending on
who asked the question. She said:
A += Pure Korean ©] o] 8. 3} X| 7} &) H = Aol up2}bA], ghar Algto]
o] mwl AT oL a3 1 th&of A} o So] Bol 1 i
Korean ©] 2} 3L 3] .. (Insuk, February 15, 2008)
Translation:
I am pure Korean. However, my answer varies depending on who asks the
question. I claim to be Canadian when asked by Koreans, but insist on being
Korean if a Canadian person asks.
There is only one student (Kangyun) who identified himself as Canadian. He
claimed to be Canadian due to his inability to speak Korean well.
More or less, let’s say I feel more Canadian, because I don’t speak Korean well.
So I can’t say, I feel Korean, because of the language I don’t think I have. I have
lived in Montreal for 18 years. I visited Korea only a few times when I was a kid.
So my memory is not, you know, exactly Korean. (Kangyun, March 3, 2008)
Second, in order to understand the students’ perceptions of the relationship
between Korean language maintenance and ethnic identity, I posed the following

question: “If someone does not speak Korean, can he (she) still claim to be Korean?”

Among the 19 students, nine students respond that the person who does not speak Korean
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can still claim to be Korean. Most of them emphasized the inseparable connection

between Korean identity and Korean blood (their own word) regardless of the person’s

inability to speak Korean. They viewed Korean blood as the most important thing to be

considered as Korean.

MEAIHETH AG E el ofol 5% £4 8] A& v
i) A ofop o] A B Ztsldol 8. T8 I = XX Fo o AT+
U5 &= AbsFo] of] Q. (Misun, February 15, 2008)

2y

Translation:

Those Koreans who were adopted by Canadian parents may feel that they are
entirely Canadian. However, blood will tell. They cannot change the fact that they
are of Korean descent. They are Korean after all.

However, nine among the other 10 students related the person’s Korean language

maintenance to his (or her) right to claim to be Korean.

S Sehd dheleletal B2 ¢ gle 7] ot dd e
]

Sotar, e AZbeks A 2xf o] 7] Aeolal e sk k= s dA| 7
Sle=A o, 1F AU ARE L H A AT =2l (Jinhyun, February
16, 2008)

Translation:

Being able to speak Korean is an integral criterion for one to be considered a
Korean. If a Korean descendent cannot speak a word of Korean, then he (she)
might be a person who is completely white washed. Then she or he has no
connection to his (her) Korean identity. That person is quite simply an empty shell.

Honestly, you should be able to speak the Korean language. If you say, “Oh, I am
Korean”, and then you can’t speak Korean, then, it’s a bit weird, I guess. It’s just

like saying, “Oh, I am Quebecer, but I cannot speak French”. I think Quebecer is

about French. So you can’t claim to be Korean if you can’t speak Korean. It goes
together, I guess. You can’t say or identify yourself as Korean. (Kangyun, March
3, 2008)

Only one student among the other 10 students (Yongjin) responded that it

depended on the person’s conditions.
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a1 F At 25 A7 HA o & 29 g ol EET 2 &
T flo] 2. o & 5o vl2 7] 7F IA AW L2 7 &) vhEo]
g8W 8%, R 77} e AbEelela Kol %, olu™ ¥ z}7] 7} o1t}

H 2oL gk Qlojstar 1l A o w e A= A7) 7} gk Abgholglar
F-=271 % oFY kil A7} (Yongjin, February, 13, 2008)

Translation:

It depends on conditions. If people had no opportunity to learn Korean, then they

may call themselves Korean if they want to. But if people did not learn Korean by

their choice, then they cannot call themselves Korean, because they have no
inclination to keep the Korean language or their Korean ethnic identity.

Third, I looked at the students’ Korean cultural activity participation outside
Korean ethnic churches. Among the 19 students, 11 students (eight church members and
three non-church members) had never participated in any Korean cultural activities
outside the church, which shows that three non-church members had never participated in
any Korean cultural activities in Montreal. The other eight students responded that they
had participated in Korean cultural activities outside the church. Seven students
volunteered at the intercultural festivals or the Korean library set up sponsored by
Montreal Haninhoe (The Korean Community of Greater Montreal) including two
students who also participated in an extracurricular program (i.e., Tackwondo class)
provided by the HL school outside the church. However, even the students who had
experienced cultural activities sponsored by Montreal Haninhoe only participated in the
activities just once or twice. The last student (Yunju) participated in the Korean Culture
Experience Program sponsored by the government of Korea outside the church. She was
selected through an essay competition and was invited to visit Korea for a week.

Based on the students’ responses, I found that there were three places where they

have participated in Korean cultural activities outside Korean ethnic churches in
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Montreal: Montreal Haninhoe; the HL school outside the church; and the Korean
government-sponsored program®.

In this section, I presented the students’ ethnic self-identification, their
perceptions of the relationship between Korean language maintenance and ethnic identity,
and their cultural activity participation outside Korean ethnic churches. In the next
section, | present the students’ perceptions of the relationship between their Korean

church participation and their Korean language and cultural identity maintenance.

5.4.1.3 Students’ perceptions of the relationship between their Korean church
participation and their Korean language and cultural identity maintenance

In this section, I present data related to how the student participants perceive
the relationship between their Korean church participation and their Korean language
and cultural identity maintenance. These data are mainly based on the responses from
the 15 student church members. The results of the group discussions with the 11
students from the HOPE church are integrated into this section as well. The results are
organized into the following four main categories:

1) Students’ frequency of church participation and their understanding of church-

related activities including the Sunday worship service;

2) Students’ reasons for attending the Korean ethnic church;

¥ The Overseas Koreans Foundation (www.korean.net) has been hosting the
Homecoming Program for Overseas Koreans Youth every year since 1997. Through
this program, 200 Korean youths between the ages of 15 and 22 from around the world
are invited to visit Korea for a week. As far as I know, a small number of Korean
youths (normally one) are selected from Montreal.



http://www.korean.net/
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3) Students’ perceptions of the relationship between their Korean ethnic church
participation and their Korean language maintenance;
4) Students’ perceptions of the relationship between their Korean ethnic church

participation and Korean culture maintenance.

Students’ frequency of church participation per week among 15 church goers

®and their understanding of church-related activities

Among the 15 student participants attending a Korean ethnic church, 14 students
responded that they attended services and participated in church-related activities more
than three times per week (Mean = 3.57, SD = 0.65) mostly on Sunday, Wednesday,
Friday, and Saturday. The worship services on Sunday and Wednesday are for all the
members, focusing on adult members, while the activities for Youth Congregations are
normally held on Friday and Saturday. All were active participants except one student,
Hyunmi. She responded that she had never voluntarily participated in services or any
church-related activities. She responded that she attended a church at her mother’s
request and she attended only the Sunday worship service once a week or once every
other week. She also responded that she had difficulty in understanding the sermons, the

Korean Bible, and the Korean hymns.

A4 8] B A% Sl W8 E v gl 7h B Ho) glof 8. 1

Ario} 7he el A . el A A o] A 1A B gol 3 gkoha

A A o ugt A 8., e 3 BAbY AW H 7] o] o Ho)
al

gloj A 2 doleeA] 1 F REJ0) 8. 11
5 ol E3 8. F e 8. E57He o H AL, (Hyunmi, March 16, 2008);

? Among the 19 student participants, four non-church members were not included in this
section.
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Translation:

Quite frankly, I have never found a purpose for attending the Korean church. I
only do so at my mother’s request, but whenever I am there I rarely interact with
others. I only attend on Sundays and I seldom get the message from the sermons,
probably because I never pay attention to them. I also do not understand the
Korean Bible or the Korean hymn songs, because they are a little difficult...

With regard to their understanding of church-related activities, most of the
students indicated that the Sunday worship sermon preached by the pastors was the
most difficult activity to understand. Only two students responded that they could fully

understand the Sunday worship sermon.

WA RE D RSP B )| q} L2 t}olg 7=l 8. HA speciﬁ ¢ 3 o=
= o) &} 7} omg A 7} gt LS Fesdols g gA=e. 14 3%
T4 & ol 2 A Y22k~ Q. (Eunmi, Februay 15, 2008)

Translation:

I can get the general message from my pastor’s sermon; however, there are a
number of very specific words that I have a tough time understanding. I once
scribbled down a list of vocabulary I could not comprehend, and it filled nearly

two pages.

T FAPE A= 100%3 0l A 25%78 &= o] 3l sk A 2ol 8.
5547 3 2& AL v oldlste 1 ol o 8. sHA| v EQ Y SHA A
Aals Eabdo] 5 o g e A 3 80% B Lol B e, e thE
23] YA 3 75% A & o] dll sl A ol (Sunkyu, January 26, 2008)

Translation:

I probably understand only 25% of my pastor’s sermon on Sunday. I also don’t
understand the full meanings in the hymn songs and gospels. On the other hand,
Saturday evening services for secondary students offer easier sermons fit for
young students and I am able to understand about 80%. About the other church-
related activities, I think I understand 75% of them.

Most of the students responded that worship services for Youth-Congregations were a
lot easier than Sunday worship service. They responded that the sermons given by the

pastor during Sunday worship services were not easy for them to understand in general,
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because the sermons were mainly for adult church members not for young members.
On the other hand, they could fully understand the sermons for Youth Congregations
with ease, since the pastors seemed to use easier words and expressions during these
sermons. Except for the Sunday worship sermon, most of the students responded that
they had no difficulty in understanding the church-related activities conducted in the

Korean language because they were accustomed to Korean religious terms.

Students’ reasons for attending Korean ethnic church

When asked why they go to Korean church, four students responded that they
had no specific reason to attend. These four attended church mainly because their
parents wanted them to, even though the other 11 students had also started to attend the
Korean church at their parents’ request in the first place. However, the 11 students
mentioned that they had at least one reason to attend the Korean church other than
parents’ choice. They responded that they attended the Korean church: (1) in order to
learn and practice the Korean language; or (2) in order to have social gatherings with
other Koreans. In fact, most of the students chose both reasons.

First, the students viewed the Korean ethnic church as the place where they
could learn and practice the Korean language outside the home.

g 2 u)7h A el il e, wE oW B AlgEo] Bou),

BEIL 32 A% B Qo7 1 7o) Foba w3l 2

(Sumi, February 9, 2008)

Translation:

I rarely have a chance to communicate in Korean outside my home. At the Korean

church, however, I get plenty of opportunities to talk with a lot of Korean people
in Korean. So I feel so good when I go to church.
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Similar answers were also identified from the group discussions.

Eunmi: 22 Y7} gHQ1a 3] of ¥ Skt ot A w91, £ 9]
wafj A g, opbe] Rttt s =8, 5" e E R
ajoF o] Al, k=2 o 714, = w3 QFol A wlj 9] oF ghvhar A Ztef 8. (GD-1,
January 25, 2008)

It is probably the best to learn Korean at Korean church by talking with friends
there. Even though I can have constant conversations with my parents, it is more
fun and natural to learn the language while chatting with friends in the church.

Misun: 2 23= AF3] o]l 2] 5944, 53] G 7} main AW o=
Az g7k gloh . ohk o] @l 1wl o)} (el sl 7hy vl g
A A8 (GD-1, January 25, 2008)

Having arrived in an unknown society where English is a majority (main)
language, there is no place to effectively practice Korean. In this setting, |
consider a Korean church as “mini-Korea”.

Second, the students responded that they felt comfortable with other Koreans,
who had the same ethnic and immigration background. Some students also mentioned
that they could understand each other as fellow members of younger generations from

Korean immigrant families.

‘;I Q go] ciﬂ:‘,:u - o]— m]jﬂ_c O]U]X]--‘—:—o] q_ O]TLE ;}—’\—O]ﬂ-j’_
Z}&) 8. (Yongjae, February 16, 2008)

42

Translation:
The Korean ethnic church is a place for Korean immigrants to gather, regardless
of their faith in Jesus Christ.

oW F-EYEL of 7] Ayt i 3tell vi-Eol 7kt Aloja o e A

A= LEﬂ o golERb A e, oYz avkE A= A Y ARk E A
Al mol A ol @ 3FA| k01 L 3ol 5 Ao glojof At
Azts) o v ol spakot . Al e Q. ol olwl ﬁﬂﬁ‘r/ﬂ ER=E
(Eunmi, February 15, 2008)

Translation:
Some parents are excessively focused on being assimilated into the Canadian
culture, so they only communicate in English with their children. They are
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perhaps desperate to be Canadian. However, I believe Koreans should be with
other Koreans; then we can fully understand each other as immigrants, especially
in Korean immigrant churches.

Other than the above two reasons, Yongjin also directly related his Korean

church attendance to his Korean ethnic identity.

A& FEHo] Gy A Y7t L. shA|RE A 7F el o] glglol = 1=
g 3] thd Ao &, A7} = Abgho] Y7t Q. (Yongjin, February 13, 2008)

Translation:

It was my parents’ choice to attend the Korean church in the first place.

However, even though I could choose to go to any church, I would choose to

attend the Korean church, because I am Korean.

Students’ perceptions of the relationship between their Korean ethnic church
participation and their Korean language maintenance

Based on the students’ responses, three themes were identified. They perceived
that their Korean language skills improved because of the following three factors in the
Korean ethnic church: (1) constant use of Korean with friends and adult members; (2) use
of Korean in the worship services and activities; and (3) interactions with other Korean
students (Group D, E).

First of all, the students viewed their constant use of Korean with Korean friends
and adult members as one of the main factors for their Korean language maintenance in
the Korean ethnic church. In particular, they responded that their conversational skills in

Korean were maintained and improved through interactions with other Korean church

members in Korean.

TR EFO)F ol e} s Ha. gl o] EEe] v SRR
stE AU S AR Sk 2 wel A B8 T8 HA] ko)
=7 ZoFL. (Yunju, February 17, 2008)
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Translation:

I spend a fair amount of time chatting with Korean adults. Since they speak only
Korean, we naturally talk only in Korean. I think my Korean improves because of
that.

A a8 WA Saate] ol H910) 8. 58] Bl BA o] Al
g ofslatela 1e A o 7 gebe, el 3 s JEen

ZTSPH A = Sk 2 3 Q. (Sangtae, February 17, 2008)

Translation:

My Korean greatly improved as I began attending church. My pastor always

suggests that I should keep talking in Korean, and I usually speak in Korean with

older friends from my church when playing soccer together.

Second, the students also related their Korean language improvement to the use of
Korean in the worship services and activities in the Korean ethnic church. They
responded that the exclusive use of Korean in all the services and activities made them

improve their Korean language skills.

T3 Babg AR E BHM ERe] i 5 ol s, A A BAg ol
ol S gol iAot A7F =3 E dols A e T4 - 22 1o
o} o] 71 o] F L}, o] 2 A] vl $-= A ol Q. (Misun, February 15, 2008)
Translation:

I also learn a great deal from my pastor’s sermons because he uses a variety of

vocabulary. It definitely helps when he offers explanations on those words I was
not aware of beforehand.

In the group discussion (GD-2), Daeho mentioned that he learned a lot of Korean
by attending the service and the Bible study class conducted exclusively in Korean. .

A= u 3] FEf S s ol vl = A el 8. 550 IET oA

R HHA RaUzty 54 Ha 28 AR TR E SR &l
a2Eyrte.
Translation:

I think my Korean improved through life at church, such as through singing of
hymn songs written in Korean and studying the Bible in Korean. (GD-2, January
26, 2008)
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On top of the above factors, the students also pointed out that their Korean
language skills improved through interactions with Korean international students who

used modern and contemporary Korean.

A= o] et E Wl WA Bol 2w A Zefa. 1el 7 ol = 0]
AR 2 8T 2 AUES 27t 507t HA wol
=%1o] 8. (Misun, February 15, 2008)

Translation:
My Korean is constantly improving thanks to my Korean friends who have come

from Korea to pursue their respective studies. I pick up lots of new words and
expressions since their Korean is quite up-to-date and modern.

However, some of the students were sceptical of the fact that their Korean
language skills, especially their literacy skills in Korean, improved because of their
Korean church participation. Jinhyun responded that her Korean church participation was
not enough to improve her overall Korean skills, even though her conversational skills

might improve to some extent.

w3lo] gdvhar sfjA gh=ol7t AA 5 A= Boba. A A=A =
et 2l 7HA = 2HA N IR S 2 dhvhe A wnk 25 S
oyt 2= Ak 2% el= A 283 Od w9 v o] HYzt
2FA BZbstH w3 7F 1A E 2 Eo] /FEA ol 8. (Jinhyun,
February 15, 2008)

Translation:

I don’t think my Korean can greatly improve only by attending a Korean church. I
may learn to carry out some basic conversations to a certain extent. However, I
should be able to read and write well in the Korean language as well as speak
Korean well. In that sense, I am not sure if attending church alone can have a
dramatic impact on my Korean.

In addition, Yunju pointed out that the Korean language she learned in the Korean

ethnic church is too religious to use outside the church.
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Translation:

My Korean has noticeably improved since I started attending a Korean church on
a regular basis. It is because I keep listening to the language spoken at church.
However, most words and expressions heard at church are biblical terms, so there
are not many words that I can use in my daily life with friends outside the church.
Those words are not the ones that I can use with my friends outside. But it is for
sure that my Korean improves, even though I cannot use the Korean language that
I learn in the church with people who I meet outside the church.

With regard to the improvement in literacy skills of the students, most of the
students have experience in learning Korean in the church HL school, which is
specifically designed to teach literacy skills in Korean. All the students are either
currently enrolled or were once enrolled in the HL school except for Hyunmi. However,
only a few students responded that they learned a lot of Korean from the HL school. The
others just felt that it might be better to attend the class than to do nothing. The students
provided two main reasons why they could not learn Korean much from the church HL
school. First, the HL class is composed of students of all different levels, since the class

is normally determined based on students’ age instead of their level. Second, class time is

not enough, since the class is held only once per week on Sunday for less than an hour.

A 3] gholl = A7 =0 Bh= Abgo] Rl 7 Zota. o AR =E s
Zal= A doj o, g A A7 wEbrbr) 7 dEo] el HE IS o] =
ol Rl ofo] Ay Y 2] = o} Fr- A & oY 7} (Sumi, February 9, 2008)

Translation:

I can’t find anyone who is on the same level with me in my HL class. Everyone is
above my level. So it’s difficult for me to follow the class, because they are either
recent immigrants or Korean international students (Group D).



Korean Canadian Students’ HL & Identity Maintenance 169

QFo] & ul ol U7k T B Aojul el AT ol A B vt
Sk o W sl 8] 98 9l Aeku

second generatlon of o] ¢
£ 37 7o}l Q. (Daeho, February 16, 2008)

32 g F o AFde

éro"u

Translation:
It is easy to forget what we learn in the class, because the HL school is held only

once per week. If the HL class is for second generations’ Korean language
improvement, then the HL school should be held more often.

Students’ perceptions of the relationship between their Korean ethnic church
participation and Korean culture maintenance

Concerning the students’ Korean culture maintenance in the church, they reported
that they learned about Korean culture by sharing Korean food and Korean style religious

practices, by celebrating Korean traditional holidays, and by respecting elders and parents.

Yongjin said that the Korean atmosphere in the Korean ethnic church made him feel

Korean.

3]t 9l $H=r 2] atmosphere, ol &5 EX1X], SharA] A 52
St 52 o] H A wjiTol ¥ sk AlghA Y A~ e
February 13, 2008)

Translation:
I feel more Korean when I am in the Korean church, because of the Korean

atmosphere such as Korean style Dol (the celebration event for a child’s first
birthday), Korean style wedding ceremonies, and Korean food in the church.

As another way of learning about Korean culture, Eunmi emphasized that she

could learn about Korean culture through the Korean style religious practices.

2L 3|3 o] = 13| 1] ol 3}‘340 ThE Ho] X Hol g, 1eA g
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7 A O]Eéﬂ] distgtola. A= ol AAlo] gk o] s WolA
a9 A opd 7} 8= Ay Zbo] £ 8. (Eunmi, February 15, 2008)
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Translation:
I notice a number of differences between Korean churches and Canadian churches.

I am certain that it is mainly because the Korean churches are influenced by
Korean culture. In my opinion, the atmosphere is much more enthusiastic and
passionate at Korean churches than it is at their Canadian counterpart.

Misun also pointed out that Korean culture was represented through the
relationship among church members in the Korean ethnic church.

w3 o A= A A7EAA o] 21o1A], 1 ideal Korean relationship ©]
U= Zofe. e 22 g o flo] e, A A ATl =
S stal aejal EYE SYdS oWl 1 gk 3 7L°H
(Misun, February 15, 2008)

I think that there is an ideal Korean relationship between the members of the
church, which is quite indescribable. There is a certain sentiment shared over the
Korean style lunch following the Sunday service; church members are treated
with respect by the use of honorifics. I guess that is a typical picture of Korean
culture.

However, some students have different ideas about Korean culture in the Korean
ethnic church. In fact, Jinhee responded that she did not have any clear idea about Korean
culture because of her lack of understanding of Korean culture. As a result, she just

identified what she felt in the Korean ethnic church with Korean culture.

7h ghr e sl disf A Bol o S shet At w3kE vl d

Zﬂx]”}xﬂtﬂ-‘?—e‘%ﬂ o 7] A 3] J=A o] = wshehal
7bek == A& eyt obd e AL A= g 2 2 Y7k
w84 2kal =7]+= A %. (Jinhee, February 18, 2008)

Translation:

If I knew more about Korean culture, I would then be able to compare Korean
culture with Canadian culture. Unfortunately, I do not know much about Korean
culture except what I see at Korean churches. I could be wrong, but whatever I
experience at a given Korean church, I interpret it as a part of Korean culture in

general.



Korean Canadian Students’ HL & Identity Maintenance 171

Furthermore, Jinsu expressed the view that the Korean ethnic church might not be
enough for second-generation students to learn about Korean culture, because Korean
culture in the church might be different from the one in Korea.

Rl sl ol A gh=rstoll thafj A = At 2= 3 vl oo, ErkIA =
REAed d9A R2A e gEd =AR o7 TFEA = AR

A 7F gr=oll A =71 A2 "H7F e Zefa. dE551, 7] gl 3]
U= AEES =0l A= 235 P HEHES U Bol 24
ofo] 5 gtH| TalH A8 2 52 ehstE Frha AR @ A
Zoj o, 2eM wE = AR = 28 sl tis] AtE wiE
U= 7 A Gora. @3] FA AN ABztol ¥ ZofubA 27t &l 8.
(Jinsu, February 16, 2008)

Translation:

I do not think Korean churches in Montreal are a good place to learn Korean

culture. I don’t know exactly what the difference is; however, I feel the difference

between Korean culture in Korea and Korean culture in Montreal. For example, it
feels strange whenever I am engaged in some cultural discussion because the
churches tend to only talk about the negative aspects of it. As a result, the second
generations have a bad impression of Korean culture. Perhaps churchgoing may
have an adverse effect on the second-generation students.

I have presented the results of student interviews and the group discussions
focusing on students’ use of the Korean language and experiences learning Korean, their
perceptions of Korean language and cultural identity maintenance, and their perceptions
of the relationship between their Korean ethnic church participation and their Korean
language and cultural identity maintenance. In the next section, I shift my attention to the
results of the interviews with adult participants (i.e., parents and teachers) with regard to
their perceptions of their children’s (or students’) Korean language and cultural identity

maintenance, and the linguistic and socio-cultural role of Korean ethnic churches in

Montreal.
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5.4.2 Results of Adult Members’ Interviews
The results of interviews with 14 adult church members (i.e., 10 parents, 2 HL
class teachers, and 2 Bible study leaders) were organized into the following three main
categories:
1) Adult members’ language practices and experiences teaching Korean to their
children (or to their students);
2) Adult members’ perceptions of their children’s (or students’) Korean language
and cultural identity maintenance;
3) Adult members’ perceptions of the linguistic and cultural obligations of the
Korean ethnic church towards younger generations’ Korean language and culture

maintenance.

5.4.2.1 Adult members’ language practices and experiences teaching Korean to
their children (or to their students)

In this section, I present interview data related to adult members’ proficiency
levels in French and English, and frequency in use of both languages, and their
language practices in and outside the home. Then, I present interview data related to
their experiences teaching Korean to their children / students in and outside of the

home and the church.

Parents’ proficiency levels in French and English, and frequency in use of them
At the beginning of the interviews, all the parents were asked to characterize their

speaking and understanding ability in French and English on a scale of 1 to 7 with 7 as
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very fluent and as understand everything. In addition, they were also asked to rate their
use of both languages in their daily life on a scale of 1 to 7 with 7 as almost always. They
were not asked to comment on their proficiency levels in Korean, since they immigrated
to Canada as adults. The results are shown in Table 5.7.

Table 5. 7

Parents’ Reported Proficiency Levels in French and English and Frequency of Use of

French and English
French Speaking Comprehension Frequency
Mean 2.80 3.40 3.20
SD 1.75 1.58 2.15
English Speaking Comprehension Frequency
Mean 4.20 4.30 3.30
SD 1.62 1.49 1.95

Table 5.7 shows that parents’ reported proficiency levels in English are higher than their
proficiency levels in French in both speaking and comprehension. Overall, the frequency
in use of English in their daily lives is almost the same as their frequency of use of
French, regardless of their different proficiency levels in the two languages. Parents
responded that they used English or French mostly in their workplace. Some parents who
did not work responded that they never used either English or French except for a few
places where they had to use English or French such as in a hospital or in a government
office.

Concerning the ten parent participants’ language use with their children at home
and in the church, nine parents responded that they spoke Korean with their children for

the most part, while 1 parent spoke half Korean and half English with his children for
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educational purposes. No parents spoke French with their children at home. One parent
responded that she made it a rule to use only Korean at home.
ofo] So] ol el H o) Sate| o] Fasrh AZHS AA
Aol M= gr=rert A2l o] FA| o2& Al ol 8. =TS dofof
9)5rel] o]l ebA] A ek §H Al ol ehs AE Folof gtk 11| Stel
T WS Pu A pHy
Translation:
I have a strict rule that prohibits my children from speaking any language other
than Korean at home. I do it in order for them to continue to remember that they
are Korean, even though they live in Canada as immigrants. (APMS, March 7,
2008)
In addition, all the parents responded that they spoke Korean in the church. Even

the parent who spoke Korean and English at home also responded that he tried to speak

only Korean with his children in the church as much as possible.

Teachers’ proficiency levels in French and English, and frequency in use of them
The four teachers were also asked to characterize their speaking and
understanding ability in French and English on the same scale as with the parents. The

results are shown in Table 5.8.
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Table 5. 8

Teachers’ Reported Proficiency Levels in French and English and Frequency of Use of

French and English
French Speaking Comprehension Frequency
Mean 2.63 3.25 1.75
SD 2.63 2.63 0.96
English Speaking Comprehension Frequency
Mean 5.50 6.25 5.50
SD 1.29 0.50 1.91

Table 5.8 shows that for English, the teachers’ reported proficiency levels and frequency
of'use are higher than for French. The higher frequency of use of English can be
attributed to the fact that three teachers are college students in English universities in
Montreal. The other teacher responded that he spoke English for the most part in his
workplace.

Concerning the four teachers’ language use with their students and Bible study
group members in the church, they all responded that they spoke Korean with their
students and members for the most part, but they sometimes spoke English in a few cases

where students or members could not understand difficult words or expressions in Korean.

Parents’ experiences teaching Korean to their children in and outside the home

With regard to the ten parents’ experiences teaching Korean to their children at
home, only three parents responded that they taught their children how to read and write
basic Korean at home and two parents responded that they had not taught Korean to their

children at home. The other five parents responded that they used the Korean Bible or
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family worship instead of directly teaching Korean to their children. Three parents
encouraged their children to read and to copy from the Korean Bible every day. They
responded that they held family worship including Bible reading, hymn singing, and
prayer in Korean almost every day for a short time (normally less than 30 minutes) with
their children.

With respect to teaching Korean (literacy skills in particular) to their children
outside the home, all the parents had sent their children to the church HL school and five
parents had also sent their children to the HL school outside the church before they sent
their children to the church HL school. Concerning the reasons for their HL school
change, one parent said:

®EYE @oletue] o) 52 mileld e Uzt ol Al 2 o e 7147}

involve = o &=t ¥ A|Zbut FApaf of &= A ob Y F-EH 50

SolrhaA B &4 sok 17 ¥ el MElE wa 17 Gkl o

w3 e ST,

Translation:

Sending children to the HL school outside the church involves more than driving

them back and forth: it includes taking turns preparing meals and light meals for

the children, participating in a variety of activities, and so on. It is not an easy task

for the parents, especially for the mothers. (APF8, March 2, 2008)

Concerning teaching Korean conversational skills to their children, the parents
responded that they encouraged their children to watch Korean television dramas, Korean

historical dramas, and Korean amusement programs on the Internet at home rather than

directly teaching Korean conversational skills.

P sejn) 227 Wi ahs A ddof o wa e AN E 1A
A FAE @5 Aol S AR B T RS of 1 ARk
Q14514 Aebotol ki AZES s e AF A5 A 0 7 4B
i 9l7] Wl e bz glojok Fvka A Zahs Bito] glof A
SlmA o F HAFE Hold L.
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Translation:

I think parents should be encouraging their children to watch Korean films or

dramas. It is an effective method for them to increase their recognition of Korean

culture as well as to develop their language by listening and seeing such televised

programs. Since they do not live in Korea at the moment, I intentionally

encourage my children to watch such materials. (APMS5, March 7, 2008)

5.4.2.2 Adult members’ perceptions of their children’s (or students’) Korean
language and cultural identity maintenance

In this section, I present data related to adult members’ perceptions of their
children’s (students’) Korean language maintenance and their children’s (students’)
level of motivation for Korean language maintenance in Montreal. Then, I present data
related to their perceptions of the relationship between their children’s (students’)

Korean language maintenance and ethnic identity, and the role of Korean community

institutions.

Adult members’ perceptions of their children’s (students’) Korean language
maintenance

In order to understand the adult members’ attitudes toward their children’s
(students’) Korean language maintenance, I asked the 14 adult members (i.e., 10 parents
and 4 teachers) why they should encourage their children (students) to speak Korean. The
following three themes were identified: (1) to maintain Korean ethnic identity; (2) to
communicate with parents and relatives; and (3) to have practical benefits.

First of all, most of the adult members viewed their children’s (students’) Korean

ethnic identity maintenance as the first reason for their Korean language maintenance.

e oA A3 st e -2 el nj A e, 18]
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A 87} (F 7)) @30} 7} marojo]7] wlie] ofo] So] o] %)
ererh of 1 AR B P A4 7hol] oA} AFo] B E
B AE2. (APM3, February 16, 2008)

Translation:

One’s origin does not change regardless of her or his country of residence.
Therefore, it is essential to regularly practice the mother tongue. It is especially
critical between the first generation of immigrants and their offspring, for their
communication could malfunction if the children neglect speaking Korean.

In fact, one parent strongly emphasized the need to teach Korean to her children

for their Korean ethnic identity maintenance.

AR o o] ShaE QE 7FEAWE AAAG S E2ta. g Al = L
A8, o= 1A ¢ dh=. ok YA AT ol AL qFsk A = 8.
Orient =2 Asian ©]2}3 12| #|. (BPMY, February 12, 2008)

Translation:

Our children will never know their Korean ethnic identity if they are not given a
chance to be taught Korean. They would go on considering themselves as
Canadians even though nobody approves of it. It’s sad, but true that they will be
categorized as Asian, or Oriental instead of Canadian.

In addition, there was one parent who stressed the importance of multiple
identities as Korean Canadian. He emphasized his children’s multiple identities as
Korean and Canadian at the same time. He also mentioned that his children would find
their Korean identity easily if they maintained Korean language.

o 5ol A A7) = kAl B0l 8. 18] W ‘U = Korean ©| WA &=
& Aol Canadian o]t} a1 '3l FUY o} 12|47} Korean &= &ofof ¥ -
Mol A7) wtoll, T Ao A7) uf Fol| English £} French = 3f| of
ot et AU 28]l B S o] & sljof H & o] i vl AA
olo] o] o] 1A} E A identity & 27| & A& v =S A 1
AAL S ) 2ol o, At Ao & zhar ) o Yo 277} U7} ghk=rof
e A otokzltt ebar =2 w1 o A A7) el H+E 71 A%, (APFT,
March 9, 2008)

Translation:
My children ask me who they are as they grow up, and I tell them they are
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Canadian as well as Korean. I emphasize the importance of being able to speak
English and French as a Quebec resident, as well as Korean as children of
Korean immigrants. It is essential for the Korean children to maintain their

Korean so that they can find their cultural identity later on in life. So long as the
language is there, they can easily find their way back into their ethnic background.

Second, some parents responded that their children should learn Korean in order
to be able to communicate with parents and relatives in Korean. One parent mentioned
that his children’s loss of Korean may cause loss of connection with parents in the family,
because the Korean language is the most important tool for communication in the family.

Lastly, the adult members also viewed children’s Korean language maintenance
as an important tool for practical benefits such as having advantages in their future job

searches.

it S AR Ao B Ak o e e %
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Sz A wrhis AR RbA Shs A ok AbElel A S Ag A7
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5 SO A8 5l Qo] 1ol fr i ol el 2 s1A1 7
OhLI T do] Hol T 2 AW FH L A3h/] wEel 12l opa.
(APF8, March 2, 2008)

Translation:

Besides having to communicate with the parents or speaking the language simply
because it is their mother tongue, my children should be fluent in Korean on top
of English and French. They will have a clear advantage as they step into the real
world upon completion of their education. A number of friends of mine who have
studied in Montreal did not have trouble finding employments in Korea and in
Korea-related companies, not only due to their ability to speak English or French
but also due to their good ability to communicate in Korean.

Another parent also responded that it would be easier for their children to learn

another language if they master the Korean language.
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Adult members’ perceptions of young members’ level of motivation for Korean
language maintenance in Montreal

When asked whether young Korean children of today were eager to learn and
preserve the Korean language, half of the parents (i.e., five parents), responded that
young Korean children were eager to maintain the Korean language.

®E2]9 oho] Qi ofo] 5 ¥ o] GaFS woln 1A ofd
Jolatar ol & zho] sjA 1| o] 5 e Al wol 3= A
oo, 1e] o ERlEo] S &4 =957 8. (APMI, February 27,
2008)

Translation:
Korean children in Montreal, in general, strive to master Korean. This can be due
to the influence of their parents or a personal goal to be fluent in three languages.

With regard to the reasons for children’ eagerness for Korean language
maintenance, the parents responded that young Korean children in Montreal are more
eager to maintain the Korean language than those in other cities in Canada because of
the multilingual environment of Montreal where there are two majority languages,
French and English.

0471 cEY oA = ek ool disfiA AbgtEol WzstaL o 2] 1o =

1ﬂ%ﬂﬂ%ﬂﬂm'ﬂ ﬂﬂﬂﬂﬂw54§qﬁ@4ﬂga%
ﬂﬂﬂﬂﬁ = FAITE o] ErEofy e} A7 7F B2 = w| x| o] Ylojo
A F 28 o ‘{17.% 3 Rikar Aztal o et w3kl A < o
A o] oL 5] 1 7] 2ol 8. (APM4, February 29, 2008)

Translation:

In Montreal, Koreans are particularly sensitive when it comes to languages as it is
a multilingual city where there are two majority languages. They are also very
interested in their mother tongue. In addition, they are more receptive to other
languages than the ones frequently spoken within their community, thanks to the
multilingual aspect of Montreal. Therefore, people are also very open to different
cultures.
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Translation:

One difference between Montreal and other cities such as Toronto, Vancouver,
and ones in the U.S. is the existence of two majority languages in Montreal.
Korean students who live in Anglophone cities speak either English or Korean
unlike Montreal Korean students who are fluent in three languages.

In addition to Montreal’s multilingual environment, one parent viewed the
French-speaking environment in Montreal as another reason for his children’s Korean
language maintenance. He responded that parents’ inability to speak French made
parents speak only Korean with their French-speaking children at home. In this regard,
he mentioned that children had to learn Korean in order to communicate with their
parents at home, even though the children were not eager to learn the Korean language

by themselves.

A7F NEFE W) E A o 5eta e T LR Qe Hol vt o]y
e 5ol A7 o @ WS i) 109 o] B2 try BivlE o ol
AlZ obehar st el e, 2E A Ma) o AT A el St 18 A Hol s
St Hl 7k 1 A0 Sl @t S ] o 5 Selie o U g
2o Y7HS A Gell M= d=uwt g e, Boldel 9= 2 4] ofo] 5o
S1el g ol Holo) s Bt o}t AL Hwl Bl & 2z
A aral el ezl push—gL 3]] H%FAQU} A= QT_‘ 74 @_—O]-_Q_ (BPF10, March
22, 2008)

Translation:

I have tried speaking in French with my children but it was hardly a success. This
led us to communicate in Korean instead at home not only for my sake but also
for the benefit of my children. I believe those second generation teenagers who
are fairly fluent in Korean in Montreal are probably urged (pushed) to only speak
it at home by parents whose French or English is not up to par and whose French
skills are not sufficient to communicate with their children in French.
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However, the other half of the parents responded that young Korean children
were not eager to learn the Korean language by themselves. In fact, one parent
expressed a negative opinion of the other parents’ assertion that Montreal’s
multilingual environment helped Korean children to maintain their Korean by
emphasizing that two majority languages were a burden to them.

Hol Ao a8 A dAel A EA = ot ¢4 ok T3k A7)
A7) Wil G ghal 71A Joj & ol 7] of H - B & ol 7]l oF ¥
Yzt Ao (dof, B & vk2H 3= A)ol 9 F8skk. e Y7t
o= 28 A 9IS o At A ELS B 2= AR,
(BPMY, February 12, 2008)

Translation:

From a child’s point of view, the immediate concern is being able to freely
communicate in English and French in school. As a result, they may not recognize
the importance of learning Korean yet at an earlier age.

The teachers’ perspectives were different from the parents’ perspectives with
regard to their perceptions of young Korean students’ level of motivation for Korean
language learning in Montreal. In fact, the four teachers responded that young Korean
students were not eager to learn and develop Korean. They mentioned that young Korean
students were satisfied with their basic conversational skills with friends and parents and
that the students were not interested in learning how to read and write in Korean.

24 o5 Fero] ui-=d T wAlo] gloj e ahef Al =
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7, 9= A= 1 ¢k &l Bl e . (ATB4, February 17, 2008)

Translation:

The second generation in general is not really interested in learning Korean. They

may be forced to pick up some expressions by hanging out with Korean students

but will never study it voluntarily. They are just satisfied with their conversational
skills in Korean, but they are not interested in learning Korean literacy skills.
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Translation:

Children have a lot of studying to do at school. So they may not be motivated

enough to put aside some time to work on their Korean. They are satisfied with

their level of Korean if it is sufficient to have decent communication with their

parents.

Adult members’ perceptions of the relationship between children’s (students’)
Korean language maintenance and ethnic identity

In order to understand the adult members’ perceptions of the relationship
between Korean language maintenance and ethnic identity, I posed the following
question: “If someone does not speak Korean, can he (she) still claim to be Korean?”.
They were asked to rate their opinions on a scale of 1 to 7 with 7 as he or she has every
right. Both the parents (Mean=3.40, SD=1.71) and the teachers (Mean=2.50, SD=1.91)
felt that language was strongly tied to identity. The parents who chose very low scores
(i.e., 1 and 2) related children’s loss of the Korean language to their loss of Korean
mentality.
dEFo)2 AZed S e GEFY7 3] ST o] opehats

P QUAIRE 21 ofo] of AbaL wh2] Srof] =il o m A A2 72 flvkaL

= e, ool A @= 7 2lol= glrkar Azhstr] wol < 2o}
520 A9 5hA AL Aol L A AL H Q) Wl A= A Felo]
olul2tar A 7}3l 2. (APM4, February 29, 2008)
Translation:
It is a complicated issue when tagging someone as being a Korean. One can be

considered Korean so long as she or he is of Korean origin and looks the part;
however, if their mentality is entirely void of the Korean nature, we cannot
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realistically call that individual a Korean. Despite physical appearance, a given
individual in my opinion is not Korean if she or he does not think or act like one.
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Translation:

Those Korean Canadians that are unable to speak Korean, in my opinion, cannot
recognize their true cultural identity. Having Korean parents and having Korean
physical appearances do not mean they are truly Korean: they may not have
Korean mentality.

Even the parent who chose a high score (i.e., 5) responded that it would be hard
for the children to call themselves Korean because of their lack of communication with
Koreans and indirect experiences with Korea.

FHUS R Ao Belo] R0 E 2L HE FIAGA A

T7F e 7 Aok = Abgha ARy Aol d = ¢ & vk oy 2}

Faol® f of | A A old T 7T Joi= | wiAE FalA

el oF = 7] w2l 443l 7HH A oA &= 7t 8= A Zbo] 59 8. (APFS,

March 2, 2008)

Translation:

Inability to communicate in Korean will not enable one to fully adapt to the

Korean way of life even if the individual believes she or he is a Korean.
Everything has to be translated into English or French, and because it is indirect,

nuances are lost.

The teachers also viewed the Korean language as the most important factor for
their students’ Korean ethnic identity identification. One teacher who rated 5
emphasized the importance of the Korean language for children’s self identification

with their Korean identity. She explained this by taking her niece’s example.
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Se] AbE 2
7 ofol e A - g o]oF7] S} A L = AolL} o] & A
Wl g8 v A} Jer W=z 2w A AR gl A
ol o AT B TSR X W e 1ok 2 Aol ¥
oro )7} 71817 7o} 2. (ATH2, February 10, 2008)

Translation:

My niece has been raised in the U.S. since elementary school and attended
boarding schools most of her school life. She may be Korean on the outside, but
the way she acts or talks resembles an American and so there is no closeness
between us. I think the language barrier obscures our relationship.

In addition, another teacher also pointed out that parents who used English with
their children at home might make their children lose their Korean and cultural identity

as Koreans.

A 2 A8 Azt e e Seeke] i A4S
Fol = sk a1 Al WEha, g e skt -2yl i A 2
REF 2225 9)7) Style 2 AL ofel B AUES dd B
A= 7F271AY 7 o) Al B8 e, dd o7t Al T 2.7 7
Lol g, 12 ol E W Pol A Pk ok ol & 2 B3 F o 5 e
=]
]

Jo) % 3 2. LUt ol Ee LA el 5| HA T o)Al REHE T
Jol 2 3hi= AT, F o] TAAE o} 712 oksl FUA Pol A=

oo uk 3HA] ¥ - Q.. (ATB4, February 17, 2008)

Translation:

In my opinion, the second generation Koreans generally lack knowledge of their
culture and only communicate in English with their parents. They probably cannot
speak Korean and do not have a clue about their mother country. When it comes
to the language, which I think is the most critical factor, their parents should be
blamed for the outcome. Instead of forcing them to practice Korean, the parents
might have been a little too lenient and allowed them to communicate in English
even though their own English may not be sufficient.

Adult members’ perceptions of the role of Korean community institutions for the
Korean tradition and culture maintenance

With regard to the adult members’ perceptions of the role of Korean community

institutions for Korean tradition and culture maintenance for the next generations, they
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were asked to rate their opinions on a scale of 1 to 7 with 7 as are very capable. The
parents rated 4.56 (SD=1.79) and the teachers rated 3.38 (SD=1.38). The parents, in
general, expressed a more positive view than the teachers on the role of such institutions
as Haninhoe (The Korean Community of Greater Montreal) and Korean ethnic churches.
Although the parents expressed a positive view of the cultural role of Korean community
institutions, they also responded that Korean community institutions should put a great
deal of effort into the maintenance of the Korean tradition and culture. One parent
responded that the capability of these institutions to preserve the Korean tradition and
culture depended on their own constant efforts.

N FEA 7| BEo] B39 AN EoHE AALE Aol b shrhu

£, AL ol m o] BT B YFa BT A W F Y

Sol N9 FHEh 7t gl A 8 v,
o]

So] & 1 A A S Mok 3HA] $Ltsl= 7S ST
(APM6, February 24, 2008)

N

Translation:

In my opinion, Korean community institutions in Montreal are capable of
maintaining the Korean traditions as well as culture; otherwise, it would be
difficult for the Korean immigrants to continue using their language or meet other
Koreans. However, I believe that they need to make more efforts to preserve the
Korean tradition and culture.

In addition, this parent mentioned that all the cultural activities of Haninhoe were

focused only on Korean adults instead of the younger generations.

A s3] T2 o] =2 o 2EE YA Zola U A HES
FUE e AES B 2 A 2o ArdlEe] tal 8. o A2l 9= 3
ZHA . | ol B2 AM 23R sl o A H & Sl A& EEA S

Ql3)o = AW 93 T2 3L gl B 2 A ol o (APMS,
February 24, 2008)

Unfortunately, Haninhoe serves mainly the older generation of the community. It
is rare that the institution deals with the younger Koreans; therefore, the younger
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Koreans are most likely to have no idea what the institution does. Moreover, there

are no programs organized by the institution aimed at Korean teenagers.

One parent also pointed out that Korean community institutions might have
limitations due to the differences between Korean tradition and culture in Montreal and in
Korea. In this regard, she responded that Korean community institutions might be capable
of preserving Korean tradition and culture to a certain extent, but they would not be able

to make sure that Korean tradition and culture would be alive and well in Montreal.
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A Z+S- 3 Q.. (APM4, February 29, 2008)
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Translation:

It is fairly possible for Korean community institutions of Montreal to continue
preserving the Korean culture and traditions; however, I think there is one flaw. I
realize that the Korean culture which has been preserved by Korean immigrants in
Montreal is not the same as the contemporary culture of Korea. For example, I
think that Korean immigrants’ way of thinking and their perceptions of keeping
the Korean culture and traditions in Montreal are a little different from the ones in
Korea. The people who immigrated to Montreal a number of years ago tend to
formulate their own traditional values and ideals which have undergone a gradual
change in the course of blending in with the local culture in Montreal. Most of
those considered as the first generation have been away from Korea for a number
of years and may not be aware of rapid changes taking place in Korea. Now I feel
that their way of thinking may be a little conservative or outdated to younger
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generations here today. For example, Korea as a nation is now more open-minded

on issues such as equality of genders and feminism and is more receptive to the

Western culture. On the other hand, the aging generation of Koreans in Montreal

is still old-school, hardheaded, and patriarchal. This will lead to a biased

impression of Korean culture as exclusive.

5.4.2.3 Adult members’ perceptions of the linguistic and cultural obligations of
the Korean ethnic church towards younger generations’ Korean language and culture
maintenance

In this section, I present interview data related to adult members’ perceptions of
the linguistic and cultural obligations of the Korean ethnic church towards younger
generations’ Korean language and culture maintenance. Then, I present the data related

to their perceptions of the relationship between church-related activities, focusing on

the HL school and younger generations’ Korean language and culture maintenance.

Adult members’ perceptions of the linguistic and cultural obligations of the
Korean ethnic church

In order to understand the adult members’ perceptions of the linguistic and
cultural role of the Korean ethnic church, I asked whether the Korean church had an
obligation to help Korean families make sure that their children would preserve the
Korean language and culture. They were asked to rate their opinions on a scale of 1 to 7

with 7 as very strong. The results are shown in Table 5.9.
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Table 5. 9

Adult Members’ Perspective on Linguistic and Cultural Obligation of the Korean Ethnic

Church
Parents Teachers
Linguistic Cultural Linguistic Cultural
obligation obligation obligation obligation
Mean 6.19 4.06 5.00 3.00
SD 0.92 1.90 0.82 0.82

Table 5.9 shows that both the parents and the teachers rated higher scores on the
linguistic obligation of the Korean ethnic church (6.19 and 5.00, respectively) than on the
cultural obligation of the Korean ethnic church (4.06 and 3.00, respectively); however,
the parents rated the church’s obligation higher for both linguistic and cultural obligation
than did teachers. The relatively low standard deviations (0.92 and 0.82) for linguistic
obligation of the Korean ethnic church indicate that there was little variation in the adult
members’ opinions. The relatively high standard deviation (1.90) on the cultural
obligation of the Korean ethnic church means that there was considerable variation in the
parents’ opinions. However, the teachers showed a smaller variation (SD=0.82) on the
cultural obligation of the Korean ethnic church. Overall, the adult members put more
emphasis on the linguistic obligation of the Korean ethnic church than on the cultural role
of the Korean ethnic church.

The adult members, in general, expected that the Korean ethnic church should

help young Korean members’ Korean language preservation.

AlZrolut of i o] 51t b oW Abgho] Shmol & vl wf gl a3 v}
TS Aok ¥rkar A7) . (APM6, February 24, 2008)
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Translation:
I believe that a given Korean church should help those who are interested in
learning the Korean language as much as possible.

W3 = ATl i H A dH s R o] Zhs ool
oo w3 R e 3k stals B A S A Zlok H e bt a8 E
o]l WA a3|of|A] ofo] 58 18] SH=S VFEA Fa s o 4] ey
& 1% A 7zho] £o] 2. (BPF10, March 22, 2008)

Translation:

Korean children attend church with their parents at least once a week. Thus, it
makes complete sense for the churches to offer Korean lessons at their facilities
so that the parents will not have to make extra trips to other Korean school outside
the church.

One teacher insisted that Korean ethnic churches should provide services for

children’s Korean language education regardless of their faith in Christianity.

7] 13 7} of YA tf & XA = ool & oSS Lol &
3to] Bol gt AZtstAEL. e o7l 2 AIHES U wEE
gyzgbt e, aeyzr 92 g 1E w3 A ofo] & Fharo] FH-E
A8l ojE Mu| =& AF st Y-S A #22d 8. (ATB3, February 9, 2008)

Translation:

There are not many opportunities to provide our children with Korean education

in Montreal. Naturally, Korean churches offer some courses as most members of

the Korean community attend Korean churches. Regardless of their faith in

Christianity, parents should take advantage of the service given by a number of

Korean churches throughout the city.

On the other hand, the adult members did not think that Korean ethnic churches
had a strong obligation to help Korean children’s culture maintenance, even though they
wished Korean ethnic churches to provide cultural contexts that would help Korean
children maintain the culture to a certain extent. In addition, one teacher responded that

churches did not have to have an obligation to help support Korean culture maintenance

because children might be able to learn about Korean culture “naturally” in Korean
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churches. Her following response seemed to suggest that she wanted this cultural

transmission to be inductive, by example, not didactic, in a class or lecture in Korean

ethnic churches.

S dtE A 7= A2 w37} obxl Gobe aF A AA YA e A=
FRolHEA AEE AR ojE50] " Aol oH v‘f’? 1=
sidst= vl 1l A o] &8l A ol E3hH 7 W, «f-2l Tl o] A
olZA sheprala WR VFEXE A HopEawd Bo] FuaA] auj o)
o A o E3tE] 18 A 7FEAH FEA B A 2ol 2. (ATB4, February
17, 2008)

Translation:

Korean ethnic churches do not necessarily have to be responsible for the
preservation of Korean culture, since children, for instance, can learn from the
elders who are most likely to have better solutions to certain problems or issues.

The adults, for their part, should not necessarily emphasize teaching children
Korean ways but simply allow them to find suitable answers to specific situations.

However, one parent strongly emphasized the social role of Korean ethnic
churches in immigrant societies. He claimed that Korean ethnic churches in Montreal

should be more responsible for Koreans abroad than churches in Korea.
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Ab3] # el o eh-S s oF P rhar A ZHel 2. (APF8, March 8, 2008)

Translation:

Korean churches abroad should have different and more social roles compared to
the ones in Korea. I think they have social roles as well as religious roles. In
immigrant societies, Korean ethnic churches should function as a social institution
where Koreans can gather and interact with one another.
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Adult members’ perceptions of the relationship between church-related activities
focusing on the HL school and younger generations’ Korean language and culture
maintenance

To begin with, the adult members were asked about their perceptions of the HL
school in the church, since the HL school was the only activity that was directly related
to children’s Korean language learning. Among the adult members, only two parents
responded that they were satisfied with the HL school in the church. They mentioned
that it provided opportunities for their children to learn Korean language as well as

Korean culture.

Holl A FE3F 22 7He Shmro] & 2= A2 U3} U-&-0] $-A =
AAEQ olo] 50| dtto] WS Ky R EX vl 7% gkt o =
o] SA = 7] wfitof ofo] =0l T=mojE F5T F A= AT 1€
Sharof] dlal A vll& = = 713+ A4, :Lé 7] w0l o) =A o 7T
Aol SHHA 03] | ko] Shalol| Fhrhs= Fl o] ofo] Z3tE| gh= 0] 9
TS e AVIE Ha AP o2 wjE v AR "vka

A ZFgHU T}, (APM3, February 16, 2008)

Translation:

There is a limit to the conversation in Korean at home between the parents and
their children. Unless they watch Korean television programs regularly, the
diversity of their knowledge in the language or culture is very restricted.
Therefore, the children benefit from going to the Korean language school at
church once a week to broaden their views on their cultural background as well as
to improve their mother tongue.
The other parents and the teachers also recognized the importance of the HL
school for their children’s Korean language development; however, they suggested that
the HL school in the church should be changed in order to help young members’

Korean language development practically. The parents mostly complained about three

problems of the HL school in the church as follows: (1) lack of enough classes for
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students of different levels; (2) lack of qualified teachers; and (3) lack of well
organized programs.

The first problem pointed out by the parents was the lack of enough classes to
satisfy students of different levels. One parent wished that the children could be placed
in the proper class based on their Korean levels in order for them to learn the Korean

language more effectively.
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Translation:

In my church, students can be categorized into two different groups: those who
come from Korea to pursue their studies and those who were born and raised in
Montreal or who immigrated to Canada at early ages. It is virtually impossible to
offer classes with different levels of Korean due to the small number of children
as well as a limited number of teachers available. Thus, children who are quite
fluent in Korean and others that are just beginners wind up being in the same class.
It is no easy task, but if nothing is done to improve this situation, these classes
will never be effective.

Second, one parent pointed out that the HL school needs more qualified

teachers.
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(APF8, March 2, 2008)

Translation:
The Korean language school in the church is desperately in need of more
expertise. Having completed secondary and post-secondary educations in Korea
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does not qualify someone to be a good instructor. In addition, since the HL school

lacks system, the HL classes are often cancelled or postponed depending on

teachers’ personal schedules.

In addition, one parent also wished that the HL school in the church could
provide well oirganized programs for children’s effective Korean learning. He
mentioned that the HL school in the church was seldom systematically organized. He
also pointed out that a certain amount of expertise should be required in the HL school,
even though it was free of charge and entirely voluntary.

a7t A U FAT GO SEA T2 9] 4L

gojrg =y 2pete] Fold S vt £2 A4 E Y 2 wAl oL F2

22 a9e 73 A E S T ohol Sl @5to] wgel jn| 7k

A Thal B2 (APFS8, March 2, 2008)

The Korean ethnic church should not lower the quality of education at the Korean

language school with some free sessions that are half-heartedly carried out. 1

would rather pay a certain amount of tuition for our children to learn Korean at

the Korean language school in the church that offers a group of qualified teachers,
good teaching materials, and good programs.

Even though two of the four teachers are Bible study leaders, one leader is also
a Korean language teacher and the other leader used to be a Korean language teacher
in the church. The teachers responded that they had a hard time managing different
levels of students in one class. In this situation, the teachers had to teach students
individually depending on their levels and within a very limited time.

0] §F o] § Ao Eo] WE GOUL T L level 9] ofo] 5L
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shito 2 fevhe Al o A 2ol 8. o ZHAREE pace 7F 9= ¢
sk A gk Thof Y7k 1A 5 o] # & A 279 (ATB4, February 17,

Translation:
In the first place, there are not enough children enrolled in the Korean language
class. So it is hard for the Korean language school to offer different levels of
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classes. It is consequently a tough task for teachers to teach students effectively in

the class, because teachers have to teach one student at a time to meet their

individual paces depending on their levels.

On top of this problem, the most critical problem pointed out by the teachers
was the lack of proper curriculum for them to follow. Accordingly, they did not have
proper teaching materials, since there was no specific guideline or curriculum. One
teacher responded that the current situation of the HL school in the church was very
ineffective with respect to teaching materials and curriculum.

3] Fhz skl = A A 74]7} 1ol 8. Al ad]e 3= A 8 = A
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QUE o]} A e v} o HlA Bobd F thesl o] & (ATB3,

February 9, 2008)

Translation:

The Korean language school in the church is not well organized. Whichever texts

are available at the church are very outdated and materials used for the course

greatly vary from one instructor to another. I mainly obtained the class materials
from the Internet.

In general, the teachers agreed with the parents’ opinions about the problems of
the HL school in the church. The teachers agreed that the HL school should be changed
i order to make the class more effective. In addition, one teacher also stressed the
parents’ role in their children” Korean language learning. She asked the parents to help
their children participate actively in the class by checking their children’s homework at
home, so that the teachers could check their students’ progress during the class.

71 FA ok E 2 o) . ofikE AF Ao gh

18 7
=
A5 G3p7h glgot e, A Frdo] oAl
o2 2% 2Folgs F F U EE molFy



Korean Canadian Students’ HL & Identity Maintenance 196

A FAdE S W A3 oW o 7F bt A H A=A o] 2 A el
st e Je 29 A £ A #ol2. (ATB3, February 9)

Translation:

Parents need to take an integral role in their children’s education of the Korean
language. Participating in lessons once a week is not sufficient. The parents
should help them with their assignments and constantly track their progress, so
that we can check our students’ progress during the class.

Adult members’ perceptions of the relationship between church-related activities

and younger generations’ Korean language and culture maintenance

The most important factor pointed out by the adult members for younger

generations’ Korean language was the exclusive use of Korean in all the activities

including worship services within the church. In addition, the adult members responded

that children could learn Korean through frequent interactions with Korean adults and

Korean friends within the church. In fact, the adult members stressed that children would

be able to learn Korean by participating in several activities regularly provided by the

church.

g1 3| 7} gk ol & A AUTFE H) ofF F 83 TS

T3 A BE AP 27 o sk dolghis ARl A = B
B AR ET dodE duE 2t 7}33 sto] 8 YU EQ
SAHS & Q. 1e] a1 3kl W3] 9 official language 7} W7} =
100% gt Zo] 7] wiZof olo] & gharo] uSol & EFo] HF8. 1
kool A - 8hS = of 5 0] AlS vl WA §H5 0] & update & Al 71 THAL
A7 3] Q. (APF8, March 2, 2008)

Translation:

The main reason why the Korean churches should play a pivotal role in
preserving the Korean language in Montreal is the fact that all the services are
carried out entirely in Korean. In addition, the Korean church provides a lot of
activities for its members including children. At my church, for instance, young
members are involved in at least a couple of activities, meetings, as well as Bible
study groups during the week. Young children can improve their Korean by
attending church regularly, for the official language within the Korean church is



Korean Canadian Students’ HL & Identity Maintenance 197

100% Korean. In addition, the continuous arrival of new students from Korea
helps our young members update their Korean.

With regard to the use of Korean in worship services, one parent strongly insisted
that these be conducted in Korean in order for Korean churches to play an important role
in transmitting Korean culture and to maintain Korean language for younger generations.

FE 18] Eal ol ofo] SFEIE Yol B R s A%, oFA| v
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Ak A4 o2 o] alujg Bl 7 484 ok, 1gof shel wale)
A3 ah= Aol X, 1A o ael ol o] BS 2 Wak glrtu
AZHE ) 8. LA 2§l w87} dlof & AL o] w o) =T
skt o} 2512 the Ao o]0 7H= A2}l A7kl & (APMI, February
27, 2008)

Translation:

There is no point naming a church, for instance, Montreal Korean Church, if the
service is carried out in English. A translation option can be considered for those
who do not understand Korean sufficiently but that should be the extent of it.
Church, without a doubt, is for a religion, but Korean churches have another
important task that is to be at the forefront of transmitting Korean language and
culture to our younger generations.

Concerning the adult members’ perceptions of their children’s Korean culture
maintenance in the church, the adult members pointed out that children could learn about
Korean culture by sharing Korean food, by celebrating Korean traditional holidays, and
by respecting elders and parents. They also mentioned that children would be able to

learn Korean culture naturally through attending the church regularly and participating in

church-related activites with other Korean members.
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FEA QAR £ EA 3= A ojEo] mA HU7t 1 7 A

WIA A o] = u$-A ¥ = 7] %. (BPF10, March 22, 2008)

Translation:

Attending a Korean church frequently is a good habit in terms of learning the

language and culture of Korea. For many immigrant children, other than their

parents, they often do not interact with the elders, whom they have to treat with

utmost respect. At church, they witness such scenes where their parents are seen

bowing their heads and paying respect to the elders, and they pick it up as another

formal gesture towards the elders.

In general, the adult members felt that the Korean church itself provided a Korean
cultural environment in Montreal as a place where Koreans had social gatherings, shared

food together, celebrated Korean traditional holidays, and interacted with each other in

Korean through formal or informal forms of church-related activities.

I have presented the results of interviews with 14 adult church members (i.e., 10
parents, 2 HL class teachers, and 2 Bible study leaders) focusing on their language
practices and experiences teaching Korean to their children (or to their students), their
perceptions of their children’s (or students’) Korean language and cultural identity
maintenance, and their perceptions of the linguistic and cultural obligations of the Korean
ethnic church towards younger generations’ Korean language and culture maintenance. In

the next section, I present the results of the interviews with the pastors.

5.4.3 Results of pastors’ interviews
The results of interviews with four pastors were organized into the following three
main categories:

1) Pastors’ language practices in and outside the church;
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2) Pastors’ perceptions of young members’s Korean language and cultural identity
maintenance; and

3) Pastors’ perceptions of the linguistic and cultural obligations of the Korean
ethnic church towards their young church members’ Korean language and culture

maintenance.

5.4.3.1 Pastors’ language practices in and outside the church

At the beginning of the interviews, the four pastors, as with the students and
adults, were asked to characterize their speaking and understanding ability in French
and English on a scale of 1 to 7 with 7 as very fluent and as understand everything. In
addition, they were also asked to rate their use of both languages in their daily life on a
scale of 1 to 7 with 7 as almost always.

They were not asked to comment on their proficiency levels in Korean, since they
immigrated to Canada as adults. The results are shown in Table 5.10.
Table 5. 10

Pastors’ Reported Proficiency Levels in French and English and Frequency of Use of

French and English
French Speaking Comprehension Frequency
Mean 2.38 3.25 1.50
SD 1.50 2.22 1.00
English Speaking Comprehension Frequency
Mean 4.75 6.25 4.25

SD 1.50 0.96 2.06
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Table 5.10 shows that pastors’ reported proficiency levels in English and frequency of
use of English are higher than their proficiency levels in French in both fields and in use
of French in their daily life. They responded that they often spoke English outside the
church and that they rarely spoke French inside or outside the church.

Concerning the four pastors’ language use with their young members in the
church, three responded that they used Korean with them for the most part. The other
pastor responded that he used English as well as Korean with second generation children

who were not fluent in Korean in order to teach them the Bible.

5.4.3.2 Pastors’ perceptions of their young church members’ Korean language
and cultural identity maintenance

In this section, I present interview data related to pastors’ perceptions of their
young members’ Korean language maintenance, eagerness for Korean language
maintenance, and possibility of future generations’ maintenance of Korean in the
church. Then, I present data related to their perceptions of the relationship between

their young members’ Korean language maintenance and ethnic identity.

Pastors’ perceptions of their young church members’ Korean language
maintenance

When asked whether Korean parents should encourage their children to speak
Korean, the pastors’ responses fell into three categories: (1) to maintain Korean identity;
(2) to communicate with parents and other Koreans; and (3) to have practical advantages

with multilingual skills for their future career choices. These answers were almost
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identical to the students’ and the adult members’ answers. This shows that all the
participants had similar ideas about the reasons for their children’s Korean language
maintenance.

With regard to young members’ level of motivation for Korean language
maintenance in Montreal, all the pastors agreed that young Korean children were not
eager to maintain the Korean language of their own accord. The first reason pointed
out by the pastors is that the children do not need Korean in the wider society and
school. The second reason is that the children have no extra time to learn Korean

because they are busy learning the two majority languages, French and English.

Gl st AL3] o A ﬂ%ﬂ*ol g Q57| &7 wjiof| A7) sl A
detstA Z e gl disf =71%] &= 7 54T (AMI, Februay 14, 2008)
Translation:

The exact need for the Korean language is not felt because Korean is not
immediately needed in school or in society.

S 3L i oh- o S 8] gh=rol & o v 9] oF H A eFale] o] A ol 7]

Shal B A7 S 1A S shat o wif of fhohal. shx| vk <F sk, el v

ZAl] sh7] bR d| 8 18] A ¢ of 3171 F v SR (AM2, February 5, 2008)

Translation:

I ask my secondary and college students to learn more Korean. They agreed that

they have to learn more Korean; nevertheless, they don’t because they are busy

learning French along with English.

Concerning the children’s low level of motivation to maintain Korean, one
assistant pastor pointed out that the Korean language would disappear in the fourth
generation of Koreans in the Korean ethnic churches unless the Korean language were

continuously taught and opportunities were provided for younger generations to realize

the usefulness of Korean in Montreal.
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A o] whefe] gds 7tEA = JFokA gt FREo|u
AbekE o] w9 of Frhebar of 7] akA] eF & AR gharol el AE & vt
foy7t oS X =77 ejvh B 4 A 7bA] 7HA Zd 2~ A
oI X %] ezl o] & (AM2, February 5, 2008)

Translation:

If parents and other members did not concentrate on teaching Korean to younger

generations and they did not keep encouraging their children to learn Korean, our

next generations would not realize the usefulness of Korean; then our fourth

generations would not speak Korean naturally anymore.

As a way of encouraging young church members to learn Korean, the pastors
emphasized young members’ motivation to learn Korean on their own initiative. One

of the most effective ways to motivate young members’ Korean language learning

suggested by the pastors was to provide young members with a chance to visit Korea.

A71A ol =S vk e g A H et el F R E E 0

A& B FAQ. i =g R & 53 277 S Akl 4

ekt 2} 7] 7} Sk Aol gl al wehr] A 2 2F- 2. (AM2, February S,

2008)

Translation:

Amongst those who were born here, they have greatly changed after they visited

Korea once. Parents should send their children to Korea at least once. Then their

Korean suddenly improves. They also accept the fact that they’re Korean and then

they start to say that they are Korean.

Pastors’ perceptions of the relationship between young members’ Korean
language maintenance and ethnic identity

In order to understand the pastors’ perceptions of the relationship between
Korean language maintenance and ethnic identity, I posed the following question: “If
someone does not speak Korean, can he (she) still claim to be Korean?”” They rated

their opinions on a scale of 1 to 7 with 7 as he or she has every right. The pastors’ low

scores (i.e., Mean=2.00, SD=1.15) showed that young members’ Korean language
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maintenance was not separable from their Korean ethnic identity maintenance. One
pastor pointed out that people who could not speak Korean were less likely to claim

that they were Korean.

203

el 7FR R gh=l 2 A7 3 B =R, o 7] Wl Sl ofol &8k,
A 2 obol S, A7t 2 A2 A0 v %o}t ofol 5ol &
B Zoznd g @%ﬂﬂﬂﬂﬂﬂﬁdb1 o]t Aul T ol A
e A 5o Dol E men 18 BoelolR e 4o E Ao
ol oA A St elol ek A e SloTe vl el abel 2ol
(BM4, February 13, 2008)

At A Aol EA 2 ool & AR E el Wbdel 2 AV el A
N

Translation:

In fact, through my ministry for young adults, I have met many individuals who
lost Korean. When you go to a Canadian university, you will find many second
generation Koreans. Whether they are students that go to McGill or students from
the United States, most of the second generation Koreans I’ve met cannot speak
Korean. Well, if you look only on the exterior, they look totally Korean but they
act like they are Americans or Canadians. For the most part, if they don’t know
their language, they don’t think they are Korean. Their Korean identity seems to
be in proportion to their knowledge of the Korean language.

Another pastor also responded that young church members in his church felt

themselves to be a 1.5 generation even though they were born and raised in Montreal,

because they maintained Korean.

Folut Boj = A9 w3 E o] T4 &7] witol ool o] O}TOMIE
o o] 91 e ALt Boj ol 23] o] 5ol 1.5 Mgkl 2R == 97t
O Bobal A3tk Aol & a2 A7) AL 317] wjiel /\/\iﬂx}/&]cﬂ
1.5 Al 2oz *@ﬂo}?q 2 AlEta AZhelA] ek Awks A zFE )

iE}ﬂ Q0 A& AN =T 24504 LS &1A Eaf=t 1
o] fr= nL3] o A O%/i P ol =k 7hE A 7] wfitel, Zﬂﬁ
T—LEO]’—’ Au & A& o] =eA| eFaL W}E =g a1 9l 7] wiol
IS AA=HA A7 E 2 Algkal o 7] 3 5 Y T (AMI, February 14,
2008)

Translation:

Since our church does not provide any services and activities either in English or
French, there are many cases where young members personally feel themselves to
be 1.5 generation whether they came at a very young age or were born here. I
think they consider themselves 1.5 generation instead of second generation
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because they have preserved language. In Ontario, many second generation
children cannot speak Korean at all, because the church only taught them in
English. They also never attended services with their parents. This separation
caused them to naturally consider themselves second generation.

In the same vein, all the pastors responded that Korean community institutions

including Korean ethnic churches would not be able to maintain Korean tradition and

culture if the next generations no longer speak Korean.

5.4.3.3 Pastors’ perceptions of the linguistic and cultural obligations of the
Korean ethnic church towards their young church members’ Korean language and
culture maintenance

In this section, I present the pastors’ perceptions of the linguistic and cultural
obligations of the Korean ethnic church towards younger generations’ Korean

language and culture maintenance.

Pastors’ perceptions of the linguistic and cultural obligations of the Korean
ethnic church towards younger generations’ Korean language and culture maintenance

I asked the pastors about the main goal of their churches in Montreal. All the
pastors responded that Korean ethnic churches exist first and foremost in order to
worship God, to spread the gospel, and to satisfy people’s spiritual needs. In addition to
the religious role of the Korean ethnic church, the pastors also named a variety of other
goals of the Korean ethnic church in Montreal such as: (1) to help Korean people
maintain their Korean identity; (2) to provide places where Korean people socially

interact with other Koreans; (3) to help and guide new Korean immigrants to adapt
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themselves to Quebec society; (4) to provide practical help (e.g., counselling and

translation services, etc.); and (5) to transmit Korean traditional values and culture to the

next generation.

9 57 G o] qH A AT A mEl o] FaF Aol

=
Azko] HaL, 1 FHel A= e ojulo] A oA Fhelo] A
FA 9 A2 BFeE O R eS T ANA /)5S wa ot g a

Ay 7ko] 5792 (AMI, February 14, 2008)

Translation:
I think the church’s major responsibility to them is to provide spiritual service. |

also think the Korean church’s broad purpose is to help a Korean maintain a
Korean identity, and to play a social role in providing help in interacting with one

another.

RN HA = o, FHAE S A st F3513 AdES wS e
A, AWMAE A Ee] A% & 9l Faa v WA E e
AR o UATE ol Sulo)A) 2 gelwal A s
AU S, 25 Y Yol7kA = 98] Ethnic 2155 ©] major society =
E0717] 918 S S e moke] Aol viE w37t oY A=t
% A ZHS @) 8. (BM3, February 12, 2008)

Translation:
Firstly, the Korean church is a place of service; secondly it is a place to educate

the children in Korean culture and tradition, and thirdly it is a place where people
can socialize. Furthermore, I believe the Korean church is needed to help new
immigrants. Finally, I think that the Korean ethnic church might be the stepping
stone for our ethnic group to fit into the majority society.

e A E shbg o) ST E B AR o BHo] Y AR
) 9ol A IehRL 7} ok el SRRhe] AR, kol it

92, o9 FRO A F ol AAE e A Lol 2. A& QA E

REQEE T T A HE S 9w 59 8BS Qs gl

7 7ol 2. (AM2, February 5, 2008)

_&2
2

Translation:

First of all, the Korean church’s aim is to have service in worshipping God and to
spread the gospel. However, since we are in a foreign country, the focus tends to
be geared more towards consoling and comforting. Within the immigrant society,
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the Korean church is a place where new immigrants can easily approach other
Koreans and request help.

One pastor also mentioned that his church provided translation service in order to

help Korean people who were not proficient either in English or in French in their daily

life.

LA Fol 0] el o] 747] AE ol AAE R, ofe] A
oA g ﬁﬁoﬂ/ﬂ 7baL ek, 19 al ol & 50 HE Al eFsl=|
o] sk T Mu| Ak Al gatE. e Y7k dojol B g A 9
A ASs= e AL AH| 2 ool A ZbshdE B Q. (BM4, February 13,
2008)

Translation:

Amongst the first generations, there are some people who have a hard time going
to places where English or French is required because of their poor ability in both
languages. When they have to go to the hospital, someone from our church goes
with them. For example, if they need to sign a contract for something, then we
provide many translating services. Basically we provide all kinds of services that
are related to helping people in their daily activities that require English or French.

All the pastors emphasized that Korean ethnic churches should play an important

role in helping younger generations maintain the Korean language and culture. Table 5.11

shows the pastors’ perceptions of their churches’ obligation to help Korean families make

sure that Korean children continue to speak Korean. The scores are based on a scale of 1

to 7 with 7 as very strong.

Table 5. 11

Pastors’ Perceptions of Their Churches’ Obligation

Church’s obligation for Korean Church’s obligation for Korean
language maintenance culture maintenance
Mean 5.63 4.13
SD 1.60 2.46
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The lower mean score of the pastors’ response on the church’s obligation for Korean

culture maintenance can be explained by the following response:

gharo] ago) X F& F-A] st w3hol] e A= Aol 7t ket 12
o 7] SFAI T Ao] & w3l of 7] shH TE A 74X QF 7h Q. ojel midE Q=
e & AtS (BM4, February 13, 2008)

Translation:

We primarily focus on teaching the Korean language. If language is considered to
be part of culture, then we can say we take care of culture too in the church;
however, if not, we cannot say we take care of culture. We take care of only
language for the present.

As presented in Table 5.11, the pastors think that the Korean church has a strong
obligation to help young members maintain the Korean language. One pastor strongly
insisted that Korean churches should provide a Korean linguistic environment for their

young church members.

2o A AT 02 BFol 7ok ol i} ol = A 5o Qlojw
Au & =]l o] o]Fo] & w3l = Ao = a T
ol Ut AA o g 159 Ao = o & =24 star
BEES B Aol B EIE we) Aol ES FE A28 U
DokFUTE o] Flo] A7 ERE Q& w3 Sl A skl e 3E
|FFUTh H S M4 E S Eol A 2 4] Qo] wAAE o] 2

A A 2ol Al GA AH S At ARE A3pA o2 B ouf=

2 o] B0l T o % Bk opjeh Frsl A E e Al
e R i I N P i
R BES S0k Aok AZeha, 19 el EUE Aog Qag o)
gkhar A ZH et} (AMI, February 14, 2008)

Translation:

Korean churches that hold services and gatherings, not in Korean, but in English
or French, basically the language the children are familiar with, cause their young
members to quickly forget how to speak in Korean. As a result, allowing them to
attend services in their language and to work accordingly concludes with them
forgetting about Korean culture. This is what I found in common with the
churches in Toronto. Parents invest a lot of money for a second generation pastor
who can speak English to provide second generation children with spiritual
services in their language; however, when we look at the results, it makes the
second generation children not only forget Korean but also widen the cultural gap
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between parents and children. Therefore, I believe it is important for the Korean

church to promote everything to be done in Korean. From that point of view,

we’ve done our best to keep that role in our church.

Concerning the relationship between church-related activities and younger
generations’ Korean language and culture maintenance, all the pastors viewed the use of
Korean in services and activities in Korean ethnic churches as the most important factor
to help young members maintain the Korean language and culture. In addition, three
pastors mentioned that they provided the HL school for their young members’ Korean

language maintenance. One pastor who did not have an HL school in his church also

mentioned that he would like to provide one if circumstances permitted.

SES S S TR s} wE RE RS At grks o]
AL AA RO 2 G Q0] 9} B BHE O] 5T 5 Qv AYH

q oS 3tal ok A Zto] &8, (AMI, February 14, 2008)

Translation:

I believe just the fact that there is a Korean school, and that service and all church

meetings take places in Korean, is the ultimate role in allowing them to learn the

Korean language and culture.

I have presented the results of interviews with four pastors focusing on their
language practices, their perceptions of their young members’ Korean language and
cultural identity maintenance, and their perceptions of the linguistic and cultural

obligations of the Korean ethnic church towards younger generations’ Korean language

and culture maintenance.

5.5 Summary
In this chapter, I provided a description of the linguistic and socio-cultural

environment of the Korean ethnic church based on the results of participant observation.
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Then, I presented the results of group discussions and of individual interviews with
student participants focusing on their perceptions towards their personal and historical
experiences learning Korean in and outside the home, their language use, their views
about the Korean language and culture, their social relationships with other members in
Korean ethnic churches, their cultural identity, and level of participation in community
activities, including in the Korean ethnic church. In the latter half of this chapter, [
presented the results of individual interviews with parents, teachers, and pastors focusing
on their perceptions regarding their personal and historical experiences teaching Korean,
their children’s Korean language and cultural identity maintenance, and the linguistic and
socio-cultural role of Korean ethnic churches in Montreal. In the next chapter, I discuss

and interpret the results of the study according to my research questions.
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Chapter 6: Discussion
6.1 Introduction
I begin this chapter with interpretations and discussions of the results of the study
in light of the research questions. I first discuss factors that affect the Korean Canadian
students’ HL and cultural identity maintenance, and how the factors operate in a Korean
ethnic church context. Then, I examine different social relationships and the
sociolinguistic requirement to understand the honorific characteristics of the HL to
determine how these factors affect the maintenance of the student participants’ HL and

cultural identity in the Korean ethnic church. I end with a brief summary.

6.2 The Interpretation and Discussion of the Results

The results of the study provide evidence that Korean ethnic churches play a role
in Korean Canadian students” HL and cultural identity maintenance. The results suggest
that students, parents, teachers, and pastors agree on the role and underlying significance
of Korean ethnic churches for the younger generations of Korean families in a
multilingual and multicultural society. They believe that Korean ethnic churches affect
the younger generations’ HL and cultural identity maintenance and development in
several ways. These factors and the way they were observed to operate in a Korean ethnic
church context are examined first. Then, an assessment of how social relationships in a
Korean ethnic church affect the maintenance of the younger generations’ HL and cultural

identity is provided.
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6.2.1 What Factors Affect Korean Canadian Students’ HL and Cultural Identity

Maintenance and How Do They Operate in a Korean Ethnic Church Context?

6.2.1.1 Lingustic factors

The three most important linguistic factors pointed out by the students, parents,
and adult members for the younger generations’ HL and cultural identity development
are: (1) the use of the HL in all the services and organized activities; (2) the HL school;

and (3) frequent interaction in the HL with other members of the Korean ethnic church.

The use of the HL in all the services and activities in the Korean ethnic church

The results show that in terms of the linguistic environment there are not many
differences between the HOPE church and the other Korean ethnic churches in Montreal.
The similarities extend to the language used in worship services (i.e., Korean) and weekly
reports, as well as the style of worship services and sermons. Overall, all the Korean
ethnic churches in Montreal seem to be consistent in their style of worship, use of
language, and the use of the HL in all church-related materials such as the weekly reports,
the Bible, and the hymns. These similarities in the HL environment of the Korean ethnic
churches in Montreal may be attributed to the fact that the majority of worshippers are
first generation Koreans. In line with this result, Ro (2004) claims that most Korean
American churches also maintain the similar linguistic environment to Korean churches
in Korea.

As has been mentioned in Chapter 5, the use of the HL in services is common

to most Korean ethnic churches in Montreal. What remains unclear, however, is the
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effect of such use of the HL on the younger generations. Specifically, how does the use
of the HL in the Korean ethnic church affect the younger generations’ HL
maintenance? How do the perceptions of the student participants differ from those of
the adult participants concerning the relationship between the use of the HL and the
students’ HL development? Is the use of the HL in the services and activities really
helpful for the student participants’ HL. maintenance?

In terms of the effects of the services and church-related activities conducted
solely in the HL on the maintenance of the student participants’ HL, the results reveal
that the student participants’ continuous exposure to the use of the HL during the
services, and their participation in the services and activities which are suited to their
levels, may indeed enhance their HL development.

Among the various services and church-related activities, the student participants
found the sermon during the Sunday worship service to be the most difficult activity for
them to understand. These responses may be explained by the fact that since the sermon
during the Sunday worship service mainly focuses on adult members, the content of the
sermon or the HL expressions might be difficult for the student members of the
congregations to comprehend. This finding finds support in Chai (1998), who claims that
the content of the sermon may not be appropriate for second generation members, since it
is geared mainly for the first generation adult members in most traditional Korean
churches in the United States. In this regard, Chai argues that the second generations’
spiritual needs may not be satisfied by first generation-oriented traditional Korean
churches, not only because of the use of the HL but also because of the content of the

sermon. As a result, Chai maintains that Korean churches in the United States have
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become more first generation-oriented churches due to the gradual disappearance of
second generation Korean Americans from church attendance.

However, the results of this study are not consistent with the argument presented
by Chai. Instead of the HL and the inappropriate contents of the sermon driving the
second generation members away from Korean churches, the present study found that the
continuous exposure to the HL during the services helped the student participants develop
their understanding of the sermon preached in the HL and strengthen their HL vocabulary
skills, as shown in the following excerpts.

£28) wak A Gl A g ol sl RAAT, A% Bk n7t &
9 AXE 7} A = o]l 3t7] A 2 7 2ol 8. (Yongjae, February 16, 2008)
Translation:

To be honest, I did not understand the pastor’s Sunday sermon at the beginning,

but I continued to listen to it and since last September, 2007, I have a clear
understanding of them.

M2 RdEC] o ozt o] 37} k= A vk o 58 W F-E] E o7t g,
T abd A= A 9] t) o]8) 7} ¥ 8. (Misun, February 15, 2008)

Translation:

Even though there are some new expressions that I don’t understand, I can

understand the pastor’s sermons for the most part, since I have listened to his

sermons from early childhood.
The above excerpts indicate that the student participants’ HL development is positively
affected by the use of the HL in the worship services in the long run, even though they
might have a hard time understanding the services at the beginning.

The adult members’ responses are not different from the students’. The results
reveal that the parents and teachers also firmly believe that the Korean ethnic church

should make more efforts to enhance their young church members’ HL maintenance.

The respective high scores from the parents (M=6.19 on a seven point scale) and
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teachers (M=5.00 on a seven point scale) on the linguistic obligation of the Korean
ethnic church support this idea. Furthermore, the adult members do not want the
Korean ethnic church to provide French or English worship services to their younger

generations, as shown in the following excerpt from one of the parents.

o] ol & 3ol A sflof Ak A2 8. st S0l o] dol=

ChshE A F FAE FHRE RS Rahe 2wl A ok 5

O A% Fekal vk A Zte] 0] 8. (APFS, March 8, 2008)

Translation:

Since most Korean teenagers and young adults do not have difficulty with the two

majority languages of Montreal, the Korean ethnic church does not need to take

further steps in enriching their use. I think that the Korean ethnic church should

help them improve their Korean language skills; however, I feel that more can be

done to improve their Korean in the Korean ethnic church.

In accordance with the parents and teachers’ positive idea about the use of the
HL in the Korean ethnic church, the pastors are also very enthusiastic about the use of
the HL in worship services for their young church members’ HL and cultural identity
maintenance. The pastors view the use of the HL in worship services as one of the
most important factors for the maintenance of second generation members’ HL and
their cultural identity. This result is supported by the pastors’ high score (M=5.63 on a
seven point scale) on the linguistic obligation of the Korean ethnic church as presented
in Chapter 5.

The student participants’ development of their understanding of the sermon
preached in the HL may also be explained by the scaffolding help of the students’
version of the sermon in Youth-Congregations and their participation in activities

which are suited to their HL levels. With regard to the use of the HL in other church-

related activities (i.e., other than worship services), the Korean ethnic church provides
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the students with worship services all in Korean that are geared to their age group.
These include Bible study on Saturday for secondary students and on Friday for
college students. Furthermore, the Korean ethnic church also provides a monthly
activity which is organized and conducted by the student members themselves (i.e.,
Praise and Worship service). Overall, the results show that these activities are a lot
easier for the students to understand, not only because of language but also because of
content, since everything in these services fits with their needs and levels. In addition,
these results also indicate that the adult members are aware of the students’ HL levels;
therefore, they tend to use easier Korean in these non-adult services or activities in
order to satisfy the students’ needs and levels. Accordingly, the adult members’ use of
the simpler or easier Korean in these non-adult services seems to indicate that these
services may have a scaffolding effect for the student participants’ HL development in
general and the development of their understanding of the sermon during the Sunday
worship service in particular.

This result indicates that the use of the HL in the Korean ethnic church may
actually keep second generation members in the church. Therefore, as long as the Korean
church provides services and activities suitable for younger generation members it will
not need to create a separate congregation for its second generation members, where
services are held in one of the majority languages. In fact, the results of the group
discussions of the present study reveal that some of the students view the use of the HL in
the church as a vehicle to develop their HL skills as well as to promote a strong sense of

cultural identity. The following excerpts from the group discussions show how the
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students feel about the relationship between the HL environment of the Korean ethnic

church and their HL and cultural identity maintenance.

Misun: A A Z}toll = §-2] w 3] o] v = A 5o o 7| A Ap5k& A=
HA =0 Zola.

Jinhyun: $-2] 1.3] o} 52 % /| lucky $HA 2o &, o} F-| &= o A
UAEL, S ofe] ekl gbd o 7] &Estol] A2 ofol &L

Misun: $-2] rulo| = Qo] 8. T ol & 2FA 5] HH-E 7| t] o Alo] 9
@ol WE7 St go] BAA A Laha, A7t HELE 237}
Farol 58lals FEal 18 of Eo] F 91o] Q, Identity 7} 91 = o E. A
24717} A B2 o) S o2k A ZH) 2. (GD-1, January 25, 2008)

Translation:
Misun: In my opinion, the students in my church seem to have a strong sense of
cultural identity as Koreans, even though they have been raised here in Montreal.
Jinhyun: Compared to those Korean children that have been westernized to the
point where they have completely forgotten about their mother tongue as well as
heritage, our children at church should consider themselves lucky.
Misun: I also notice a lot of Korean-Canadians at school: they may hang out with
their fellow Canadian students but they are not quite members of the circle; they
have a hard time interacting with Korean students due to their inability to speak
Korean. Their identity is questionable.
This result is also consistent with findings from previous studies (Feuerverger, 1991; Cho,
2000; Phinney, Romero, Nava, & Huang, 2001; J. S. Lee, 2002; Pak, 2003) which
support the positive interrelationship between HL development and ethnic identity
development.
However, some of the student participants in this study brought up two
interesting issues about the relationship between the HL use in the Korean ethnic
church and their HL development. The first issue raised by one student is that the use
of the HL in the Korean ethnic church is limited only to the development of

conversational skills in the HL. She remarks that the students’ participation in service

and activities is not directly related to the students’ literacy skills. However, the results
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of the participant observation reveal that the students’ active participation in services
and activities, in fact, requires them to use both their literacy skills and conversational
skills in the HL, since all the materials including the Bible, hymn songs, weekly
reports, and biblical study materials are written exclusively in the HL and all the
discussions during the Bible study are in the HL. In line with this result, Tse (2001)
also supports the usefulness of various religious texts used in ethnic religious
institutions for the development of second generation students’ literacy skills. The
results, however, show that her argument is only partially true when it comes to the
students’ writing skill development. This is because they are never required to write in
the HL as part of any service or activity other than those done in the HL school. As
such, the Korean ethnic church should provide more opportunities and activities for the
younger generation students to enhance their writing skills in the HL.

The second issue raised by a student participant is the practicality of the HL
learned in the Korean ethnic church, since the HL used in the Korean church is too
religiously oriented. The following excerpt shows how deeply she considers that her

use of the HL is related to her participation in religious activities.

o

G BEolEHA AGAQ A, BE E SdadE vl ] widd &
e R e, A o Hal o A 2l E 1l AE
2 o584 1A e ol = ) wael el 2 5e) ook 84
27018 (Yunju, February 17, 2008)

i

m (o N, 24
[ Hbtorlre
A

I have found God through the Korean language. It is more comfortable to pray
and express my opinions in Korean; I am just accustomed to the use of religious
expressions in Korean. So I would not find it easy to come up with a prayer in
English.

This shows that her HL use is deeply related to the activities she is engaged in at church

(e.g., praying, singing hymns, reading the Bible, and learning about God). This result
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indicates that the use of the HL in religious services and activities alone may not be
enough to enhance the students’ HL skills in non-specialized contexts outside the church,
even though these services and activities can encourage them to perceive the HL as a

vital and useful language. This finding coincides with Tse’s (2001) results.

The HL school

The results reveal that most Korean ethnic churches in Montreal provide their
own HL schools for the younger generation members’ HL development. Among the 13
Korean ethnic churches in Montreal, seven churches provide a Korean language school
for their younger generations on Sunday either before or after the Sunday worship
service. In fact, the HL school in the Korean ethnic church is the only service offered
that is not related to religious activities and that teaches the students how to read and
write the HL. The results show that parents prefer the HL school in the church to the
HL school outside the church, since they attend church with their children on Sunday
anyway. They therefore do not have to make an extra effort to send their children to
the HL school outside the church on Saturday. However, the findings from this study
show that the students’ expectations regarding the HL school in the church are
different from the adult members’ expectations. The students in this study do not seem
to be enthusiastic about learning the HL in the church HL school, while the parents
rely heavily on the church HL school for their children’s HL maintenance, especially
when it comes to HL literacy skills. The parents’ heavy reliance on the HL school in
the Korean ethnic church may be explained by the fact that only three out of ten parent

participants have had experiences teaching HL literacy skills to their children at home,
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while all the parents had (or have) sent their children to the church HL school.
Concerning the children’s HL conversational skills, the results indicate that the parents
tend to use more indirect ways to teach the HL conversational skills to their children
such as family worship, interactions with parents, Korean television dramas, and
Korean amusement programs on the Internet.

The results also revealed several problems experienced by the church-run HL
schools. These are: (1) insufficient number of classes; (2) lack of qualified teachers;
and (3) inconsistency of the curriculum. This result is consistent with Rincker’s (1991)
findings that community-sponsored HL programs in Canada are not successful for
similar reasons. In addition, this study has also pointed to three other problems raised
by the parents, students, teachers, and pastors.

First of all, the parents’s high expectations are not in accord with their actual
behaviour and support for the HL school. The results of the participant observation
show that most of the HL classes normally start at around 10:00 a.m. and not at 9:45 as
scheduled. This was because the students would arrive with their parents, who have
regular choir practice that commences at around 10:00 a.m. This practice of late
arrivals limits the HL class hours to less than 30 minutes before the worship service is
scheduled to begin. This may be explained by the fact that the parents arrive at church
on their own schedules instead of the one set up by the HL school.

Second, the student participants who are secondary or CEGEP level students
regularly play multiple roles depending on their participation in other church-related
activities. Most of the student participants serve as members of the choir, Sunday

school teachers for kindergarten and elementary students, or as members of the praise
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team. Their multiple roles in the church hinder their regular attendance in the HL class.
As a result, the HL school is mostly composed of lower grade elementary students. The
situation of the teachers is not that different. Some of the teachers also play other roles
in the church, and this practice often leads them to cancel or postpone their own
lessons.

Third, the results show that the teachers often feel that they have no support
from the church. For instance, the church provides a library for children and the HL
teachers. This library is mainly used by the HL teachers for their teaching preparation.
However, even though there are more than 300 books in this library, the teachers often
complain that they cannot find proper teaching materials, since most of the books are
very outdated and new books are rarely purchased. In addition, the results show that
this library has no specific checkout system, indicating that this library has not been
properly managed.

To sum up, the results indicate that the HL school in the Korean ethnic church
should work in closer partnership with students, parents, teachers, and pastors in order
to make the HL school more effective for the younger generation church members’ HL

maintenance and development.

Interactions with other members in the HL in the Korean ethnic church

Findings from this study reveal that the student participants’ interaction with other
members in the HL in the Korean ethnic church is one of the most important factors for
supporting the maintenance of the students’ HL. In particular, the results show that the

student participants’ HL development is positively affected by the interactions they have
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with non-immigrant Korean student members. Roughly 20% of the Korean ethnic church
population is composed of non-immigrant Korean members from goose families (see
Chapter 5) who are mostly elementary or secondary students, along with a small number
of college students. The results show that the Korean Canadian student participants’ HL
skills are improved and updated through interactions with these non-immigrant Korean
members. Furthermore, the continuous arrival of new students from Korea provides the
student participants with a lot of opportunities to be exposed to modern and
contemporary age-appropriate Korean and with more sources of HL input. This finding
thus differs from Ro’s (2004) claim that the use of outdated and old versions of the
Korean language might be one of the reasons to make second generation members leave
Korean ethnic churches. Even though Ro referred to the case of Korean American
churches, the United States, followed by Canada, has been the most preferred destination
for Korean parents and their children to study English (Korean students flocking to
Canada to study English, 2006). This indicates that the continuous arrival of new Korean
students may not be a phenomenon unique to Korean churches in Canada.

With regard to the interactions with adult members, the results reveal that there
are not many activities which require active interaction between the student and adult
members. This finding suggests that more activities and opportunities (e.g., regular
intergenerational meeting) would ideally be provided by the church, so that the student
participants have more chances to interact with a diverse group of Korean people for their
HL development.

Another interesting finding in this study is that the student participants preferred

English instead of French as their language of communication among themselves and
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with their younger counterparts in the Korean ethnic church. This was regardless of the

fact that most of them have learned French through the French school system. The
following excerpt from one of the pastors clearly shows why the student participants

prefer English to French for their communication language in the church.

olol 5 AAE 18 F FREER Jojo Uls 5] = A EHULh
7Hs st F-RdEo] ofol 55 o] dhalel By il sk B9t B
A A8, 83 a5 a7A] Eol A5 aE Ugtol & A A FE &
Fojgtu 2 &71E A7 A9 95%eka gyl 1] 7] w o
Aol 2158 5o gal U Joj 5 £l e] gl T JojE wEta
Ao ghthar Ay zto] S8 B g7 = o] oA Eo] st E thd )
A gt o] st o] Y} 2l=3] o] 3o o] A EEo] 17| Wil
o] & 115t A| At} A gtE oJ o7t AFA A EEHA o2
LER0ha 3= Azbe] EUT 1 o Fo) sl TV E EW Ao A9
Hhe o], ihe Bo]2 Yo T T vja £k = A 5] B
ol A 7F B7)e o] 3 gl ofe]Eo] o E BojH T}t Wo| EE dhrhar
Ay 7+o] 35U Th (AM1, Februay 14, 2008)

Translation:

It is quite apparent that the children as well as parents possess a far stronger
aspiration to master English than French. First of all, many parents would prefer
sending their kids to English-speaking schools: approximately 95% of students
who have completed their secondary education in French wind up attending
English CEGEPs. Thus, children always prepare themselves to be able to speak
the English language even if they are receiving their education in French at the
moment. Secondly, the bilingual aspect of the city certainly helps especially
young students to naturally pick up both languages; for example, children can
choose from a wide variety of TV programs in either French or English. However,
there are far more channels in English due to the influence of other provinces as
well as the U.S., so the viewers are more frequently exposed to English.

This result is consistent with Bourhis’ (2001) claim that allophone children in Montreal

preserve their HL as their ethnic language, maintain French as an educational and

majority language in the province of Quebec, and use English as the social and economic

lingua franca in North America. In addition, the fact that the student participants rarely

use French in the Korean ethnic church may be explained by the adult members’ inability
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to communicate with them in French. The following excerpt from another pastor shows

why the student members do not use French in church.

JA2AEY &
olo] Zo|} oy

o o

YL ek 53] A7) 2 s o} Ao ofol 5, 53] 55
Folg 2 A& Eof stalE 7He o] A, -2 2o
tol 13 LA E 8. o} o] 2ol 1elt] iz Alxkol & Aol 2
o7l a. Skt Foll oHM = A7 & 712 Rt A e A7 S
£ %“HL OHH}'J g &0 =2 of 7] &l oful &0 Zel= . 1Yk
ofo] o] o) 8l Wake] e 8. “ohmh o] w2 ibol.” Hol T Qe
ol A ofel] kel 2. A E712] webd &of s e, FR Jlor =of ¢haf .
W3] opM = ol E ghal e, 1d] o EE '] Kok e &) Wl
(BM4, February 13, 2008)
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O

Translation:

That is the special characteristic of the second generation. Generally when I see
Asian children, especially Chinese and Korean second generation children, they
use English even though they go to a French school. My daughter goes to a
French school. Everyone uses French. But during the break, everyone speaks
English with friends. Even at home, my daughter uses English with siblings. So I
asked once, “Why don’t you speak to me in French? I can speak French pretty
well.” Then, she replied by saying, “You don’t know French.” My daughters
don’t use French with me. When they come home, they never use French. Only
amongst themselves, they use French if it’s urgent. When parents are there, they
never use French with their parents. Even when they come to church, they don’t
use French. It’s because they know the adults can’t speak French.

The above excerpt also shows that the younger generations of Korean
immigrant families in Montreal do not seem to use French with their parents at home
either. This indicates that the French-speaking environment in Montreal makes the
students speak the HL with their parents, whose French is not sufficient for
communication in French. This is also true for the parents whose English is not up to
par in Montreal, where fewer opportunities exist for exposure to English, since the

majority language is French, as compared with parents who live in Ontario or in the

United States, where more opportunities exist for exposure to English as the majority
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language. This may also be attributed to the fact that second generations in other
Canadian provinces or in the United States, where English is the majority language, are
more likely to choose English for its perceived social and economic power in North
America over their HL. Second generations in Montreal, on the other hand, are more
likely to choose the HL as their home language over French, for French does not seem
to give the same power as English does in North America, except in the province of
Quebec. Furthermore, the majority of the student participants in this study identified
themselves either as Korean or as Korean Canadian rather than as Quebecers. This
choice may be supported by Bourhis’ (2001) suggestion that “allophones and
immigrants do not need to identify only as Francophones or only as Anglophones
when multiple group identification including the Heritage one remains a viable option
especially in multicultural Montreal” (p. 123).

The results of this study also show that the student participants’ ethnic
identification may be different depending on the social context. Recall that one student’s
ethnic identification would vary, depending on who asked the question. Hence, she
claimed to be Canadian when asked by a Korean, but insisted on being Korean when
questioned by a Canadian. She explained this difference by saying that Koreans most
likely wanted to know her legal status, while Canadians wanted to know about her ethnic
origin. This indicates that social context may be a factor in ethnic self-identification,
which will not necessarily be constant. In line with this result, Pavlenko and Blackledge
(2003) also claim that “individuals often shift and adjust ways in which they identify and

position themselves in distinct contexts” (p. 16).
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6.2.1.2 Socio-cultural factors

Both the student and adult participants pointed out three important socio-culural
factors for the younger generations’ HL and cultural identity maintenance in the Korean
ethnic church. These are sharing Korean food, celebrating Korean traditional holidays,
and sharing Korean traditional values. The results reveal that the first two factors may
reinforce the student participants’ cultural identity. This is in line with Cavallaro’s (2005)
claim that sharing common cultural traditions such as food, clothing, and holidays may
contribute to a sense of ethnic group membership. With regard to sharing Korean
traditional values in the Korean ethnic church, most adult participants were of the opinion
that the younger generations may naturally pick up Korean values within the cultural
context where the younger generations can observe their parents’ proper interactions with
other members in a Korean way (e.g., parents’ bowing and paying respect to elders). As
shown in the following excerpt, one parent viewed the Korean ethnic church as another
big family for her children where they can learn Korean traditional values and culture.

A R A E 7195 A% RA o] w8 QoM THE o) RER

Spe] 2 7ol ehan kg 81 2 4491 A ) S 3 o] S]]

O 2 AE55 w3 el A Hﬂa D SR =) i R e A B Rl

8] kol A 2 et w e o] W Aol B A of W W REES

55 sl A #Aekar 9= Aol gkar A ZES gt} (APMS, March 7, 2008)

Translation:

Parents are obviously the primary caretakers of their children, but the young ones

can learn much more from other adults at church, such as how to respect the

elders. A Korean church truly resembles a big family, and by being in that

comfortable atmosphere the children can pick up quite a bit of Korean traditional

values and culture.

This shows that adult members think that the church itself provides Korean

cultural environment for the younger generations’ acquisition of Korean traditional
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values and Korean culture. However, one parent was very skeptical about the cultural
role of the Korean ethnic church for the younger generations due to the differences
between Korean traditional values in Korea and the Korean culture in Montreal. She
mentioned that Korean people who immigrated to Montreal a number of years ago
seemed to have preserved a more conservative, hierarchical, and patriarchal way of
thinking than people who live in Korea. This may mislead younger generations into
having a wrong impression of Korean culture. Since the majority of members in the
Korean ethnic churches in Montreal are first generation Koreans, this phenomenon has
manifested itself here. In the same vein, Ro (2004) argues that Korean culture practiced
by first generation Korean American Christians in the church is characterized by
“authoritarianism, conservatism, male chauvinism which have been superficially
associated with Confucianism” (para. 19). Ro strongly argues that “this is a very
unfortunate misunderstanding of Confucianism” (para. 19). The results of the present
study indicate that the cultural environment of the Korean ethnic church in Montreal may
not be enough to make the younger generations learn about and understand Korean
culture as it is currently practiced in Korea. These results also seem to suggest that it
might be beneficial for younger members’ Korean culture learning to be not only
inductive through a natural exposure to Korean culture within the church but also didactic,
through direct teaching in a class within the church. The following excerpt from one of
the teachers clearly shows how she perceives the conservative environment of the Korean

ethnic church.

o sk Al AR BE w A o] 25 A 9-A U= A Zotal S,
o259 Hol UF Tasla. &£438 7= 2w AFoa. 1T &
By} 22 Afolo A o] o] thET; ael W R A “u Y=
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Translation:

Korean culture stresses excessive importance on seniority and teaching that

adults” words and opinions should always be considered first over those of the

younger generation. I do not entirely agree with this. Korean parents tend to be
the dominant force when they and their children have a conflict of opinions,
insisting that “You are Korean” or “You should not think in that way, because
you are Korean”. I think that is not right.

Similarly, one of the pastors acknowledged the importance of educating the
younger members of the Korean ethnic church about Korean culture, so that they can
accurately learn Korean culture and values instead of fostering negative or false
impressions about their cultural heritage. However, the results also seem to indicate that
the younger generations may learn about Korean cultural evolution back home due to the
continuous influx of contemporary Korean speakers (i.e., new Korean immigrants and
international students from Korea) to the Korean ethnic church.

With regard to the relationship between the younger generations’ Korean ethnic
church participation and the transmission of culture, Min and Kim (2005) argue that the
younger generations’ participation in Korean ethnic churches does not always ensure the
transmission of culture. Their argument seems to indicate that the transmission of ethnic
culture will not automatically take place, unless Korean churches actively emphasize
Korean cultural values.

The results of this study also show that the student participants’ ethnic
identification may be affected by their physical or racial difference from the host society.

This is in line with Tse’s (1998) claim that physical or racial differences are likely to

hinder minority groups from being integrated into the host society. This result is also
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supported by Roman and Stanley’s (1997) claim that racial minority students are still
struggling with their sense of belonging to the host society due to their racial differences
“despite the prevalence of official multiculturalism” (p. 224) in Canada. Cummins and
Danesi (1990) also claim that there is still intolerance against minorities’ culture,
language, and race in Canada. Concerning the relationship between race and ethnic
identity among second generation Korean Americans, Chong (1998) points out that these
younger generations’ ethnic identity is deeply tied to their race as “a form of defensive
ethnicity against their perceived marginal status within American society as a non-white
minority group” (p. 262). In addition, Chong also argues that younger generations’
Korean ethnic church participation is strongly related to their ethnic identity maintenance,
since Korean ethnic churches “provide a kind of refuge from this sense of
marginalization” (p. 262). Overall, these results seem to indicate that Korean Canadian
students’ racial differences as non-white Canadians may help them maintain their ethnic
identity and their Korean ethnic church participation may also strengthen their ethnic

identity maintenance.

6.2.2 How Do the Types of Social Relationship in the Korean Ethnic Church Context
Affect the Maintenance of the Korean Canadian Students’ HL?

The results of this study revealed that the types of social relationships fostered in
the Korean ethnic church context may affect the development and maintenance of the
students” HL. This section focuses on how different social relationships in the Korean

ethnic church affect the maintenance of the student participants’ HL.
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6.2.2.1 How do different social relationships in the Korean ethnic church
consisting entirely of Korean people affect the maintenance of the Korean Canadian
students’ HL?

The results show that when in church, the student members use Korean to speak
with other church members for the most part and that their use of the HL is affected by
different social relationships within the church. Two major factors that make the student
participants use the HL in the Korean ethnic church that emerged from the findings are:
(1) the social structure of the Korean ethnic church; and (2) the steady influx of new
Korean immigrants as well as international students to the Korean ethnic church.

First, the results indicate that the social structure of the Korean ethnic church,
which consists entirely of Korean people, encourages the students’ use of the HL. The
Korean ethnic church is composed of five main groups that vary according to their
immigration status, age, preferred language of communication, length of residence in
Canada, and language of schooling. It is just this diverse social structure prevalent in the
Korean ethnic church that makes the students speak Korean in lieu of English or French
with the other members. One exception to this is with students who immigrated to
Canada in early childhood who tend to use English or French, but they do so only with
each other. The student participants use only Korean when they speak with adult
members, recent immigrant students, and Korean students who are staying in Canada
temporarily (i.e., international students). This may be explained by the fact that the
student participants may feel obligated to use the HL in order to communicate with other
members who might not feel confident enough about their command of either English or

French. For this reason, if in a group of church members there is only one person who
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cannot communicate in English or French, the rest of the group tends to automatically
switch to Korean. This social context of the Korean ethnic church, which requires student
participants to use the HL, may positively affect the student participants” HL
maintenance and development. This result is consistent with Park and Sarkar’s findings
(2007) that emphasized the use of the HL as “a common language of communication” (p.
230) in the specific Korean ethnic church context in Montreal, where the two majority
languages (i.e., French and English) and the HL co-existed.

Second, the steady influx of new Korean immigrant and international students to
the Korean ethnic church may enhance the student participants’ HL skills, especially their
conversational skills. In fact, the student participants’ responses on interactions with
Korean students who have recently arrived in Montreal as international students, show
that the presence of Korean international students greatly affects the development of the
student participants’ HL conversational skills. The results show that the use of
contemporary Korean by Korean international students with the student participants in
the church is positively related to the improvements the student participants make in their
HL conversational skills. Furthermore, the student participants’ HL use with new Korean
immigrant and international students can also be interpreted based on the social distance
between them. In her case study of fluent Korean-English bilingual speakers in the
United States, Yoon (1996) found that “the social distance” between interlocutors may
affect their code choices (p. 400). She claims that “the more distant the conversational
partners are, the more they use Korean during conversation. Conversely, the closer the
relationship they have, the more they use English” (pp. 405-406). She points out that the

Korean language does not allow speakers to be neutral in regard to the social context,
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which makes them consider the relationship among interlocutors at all times. This
characteristic of the Korean language makes it more comfortable for Korean-English
bilinguals to use Korean with people they are not in close relationships with. This is done
to respect their differences as a function of the social distance between them.

The results of my study agree with Yoon’s finding and extend it in a different
direction, since in this study there are two majority languages (i.e., English and French)
along with the HL. The results of this study show that the student participants who have
relatively close social relationships with each other because they have known each other
from early childhood use either English or French among themselves. On the other hand,
the student participants use the HL with new Korean immigrant and international students
who have either recently immigrated to or are staying in Canada on a temporary basis. In
this regard, this study indicates that social distance may affect the student participants’
HL use and maintenance through interactions with new Korean immigrant and

international students in the Korean ethnic church.

6.2.2.2 How does the sociolinguistic requirement to understand and use the
honorific characteristics of the Korean language affect the maintenance of the Korean
Canadian students’ HL, depending on the type of social relationship in Korean ethnic
churches?

As previously mentioned, the student participants use only Korean when they
speak with adult members. As such, the student participants’ use of the HL in the church
should also be examined in terms of the honorific characteristics of the Korean language.

Korean does not provide a neutral choice linguistically. This is because, unlike English



Korean Canadian Students’ HL & Identity Maintenance 232

which does provide a neutral choice, Korean emphasizes the relationship hierarchy which,
in accordance with Confucian values, is based on age and social status (Yoon, 1996;
Chung, 2006). Since the students cannot avoid this Confucian rule in their conversations
with adult members, they must use their HL in order to meet this sociolinguistic
requirement. Findings from the present study indicate that there are three main factors

that affect the student participants’ use of honorifics when speaking Korean: (1) age; (2)
social status; and (3) social closeness as can be seen in the following two excerpts.

Ae EdedS o ESTH Ao 1Yt AEskil ol 30 o] H oAl
a3 A7 A S AFEE S EY2-S A 2. (Eunmi, February 15, 2008)

I use honorifics with adult members who are married or over 30 years old and
with people I have just met.

A= AEY Uo] B2 5, A AR, 28] AL ypol o]l #AIglo] A s
Z7HA) AL = AFHHE SHe| = T =9 S B 2. (Yongjin, February 13, 2008)

I use honorifics with people who are older than me, with new people, except for

very young children, and with people who hold high positions, regardless of their

age.
The results of the observations echo the same pattern for the student participants’ use of
honorifics in their conversations. In general, people are required to use honorific
expressions in formal situations when they use Korean, regardless of age differences,
social status, and/or social closeness. The results also show that honorifics are used in
worship services and formal meetings in the Korean ethnic church. However, during
informal interactions, the student participants’ use of honorifics is determined in
accordance with differences in age, social status, and social closeness of the person with

whom they are speaking.
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The student participants emphasized the use of honorifics with adult members. In
Korean culture, young people are expected to show respect to older people. This tradition
is deeply rooted in Confucian values that emphasize a clear hierarchy in status based on
age. Thus, the students need to choose the HL since it provides honorific expressions to
show respect to adult members. Findings of this study indicate that the student
participants’ linguistic knowledge in the HL and their awareness of cultural values may
be enhanced through their use of honorifics with adult members in the Korean ethnic
church. However, the results also reveal that some of the students still maintain
traditional Korean cultural values which are slightly outdated when compared with the
contemporary cultural values of Korea. For example, three student participants defined an
adult in accordance with the person’s marital status as well as age. This is probably
because Korean people used to be considered and accepted as adults only after they were
married (Korean marriage customs, 2001). This way of defining an adult changed a while
ago in Korea and currently marital status is not a defining factor for people to be
considered adults (Korean marriage customs, 2001). So the result might be attributed to
the fact that the students acquired an outdated idea about Korean culture from the old
immigrant church members who arrived in Montreal a number of years ago.

Second, the results show that social status is another important factor for the
student participants to use honorifics when they speak Korean in the Korean ethnic
church. With the rapid growth and change of Korean economy and society, the influence
of Confucianism seems to have become less visible in Korean society. However, social
hierarchy defined in accordance with Confucian values still plays out in every aspect of

Korean society as well as in the Korean immigrant community in Canada. In terms of the
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hierarchical situation that exist in the Korean ethnic church in Montreal, lay members
who hold positions such as deacons and elders are perceived to be in a higher position
than students or lay members who hold no significant positions. In this situation, the
younger members are expected to use honorifics in order to show their respect to people
with higher social status.

Third, the results indicate that the student participants use honorifics with new
people, regardless of differences in age, except for very young children. In Korean
culture, it is not unusual for people to use honorific expressions with one another when
they are not socially close enough to use casual expressions, even if they are of the same
age. The findings imply that the student participants are very well aware of this factor
(1.e., social closeness) when they use honorifics.

To summarize, in this section, the type of social relationship was examined to
account for the use of the HL by the student participants in the Korean ethnic church. The
results reveal that their use of the HL varies depending on the social context, the type of
social relationship between interlocutors, and the honorific characteristics of the Korean
language. Overall, the student participants seem to have acquired a general understanding
of the honorific characteristic of the HL and of cultural values associated with the HL
from the use of honorifics with adult members, people who are in higher positions, and
newcomers to the Korean ethnic church. Furthermore, the results also show that the
social relationships among church members in the Korean ethnic church may enhance the
student participants’ cultural identity through the proper use of honorifics in the HL.
These results are in agreement with Yoon’s argument (1996) that “a person must be

constantly aware of his or her place in relation to others in any given situation in the
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Korean speech community” (p. 402). However, the results also reveal that some students
may have a “false sense” of hierarchy taught to them by the older generations who still

maintain a somewhat outdated, more traditional Korean way of thinking.

6.3 Summary

In this chapter, the factors that affect the Korean Canadian students’ HL and
cultural identity maintenance, as well as the way they operate in a Korean ethnic church
context were examined. Furthermore, the effects of social relationships on the
maintenance of the Korean Canadian students’ HL and cultural identity were discussed.
In particular, different social relationships and the sociolinguistic requirements to
understand and use the honorific characteristics of the HL were examined in order to find
out how these factors may affect the maintenance of the Korean Canadian student
participants’ HL and cultural identity in the Korean ethnic church. The next chapter will
deal with implications this study holds for Korean ethnic churches, pastors, parents, and

Korean Canadian students.
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Chapter 7: Implications and Conclusion
7.1 Introduction
In this chapter, I conclude the thesis with some practical implications for pastors,
parents, HL teachers, and Korean Canadian students for enhancing the linguistic and
cultural role of the Korean ethnic churches for the development of younger generations’
HL and cultural identity. Then I outline some limitations of the research as well as
providing directions for future research, along with concluding remarks. I end with a

brief summary.

7.2 Implications for Practice

This study shows that Korean ethnic churches in Montreal do indeed play
important roles for the maintenance of the HL and cultural identity for the younger
generations of Korean immigrant families, well beyond their original religious role. As
discussed in the previous chapter, this study suggests that all the members of the Korean
ethnic churches would benefit from being more aware of their responsibility in upholding
the linguistic and cultural role of the Korean ethnic churches for Korean Canadian
students’ HL and cultural identity maintenance. This involvement is vital to make the
Korean ethnic churches more active and successful ethnic community institutions in the
development and maintenance of the Korean Canadian students’ HL and cultural identity.
As Lynch (2008) claimed, “local churches represent an important cluster of resources for
the HL program at the level of community associations” (p. 327). In this regard, the
implications of this study could usefully and seriously be considered by various

categories of members of Korean ethnic churches such as pastors, parents, HL teachers,
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and Korean Canadian students, in order to make the best use of current resources in
Korean ethnic churches for Korean Canadian students’ HL and cultural identity
maintenance, rather than turning to a search for new resources outside the church,
because this institutional infrastructure is clearly in place and would not need to be re-

created.

7.2.1 Implications for Pastors and Korean Ethnic Churches

This study shows that there is a lack of active interaction between the younger
generations and adult members in the Korean ethnic church other than at Sunday worship
services and fellowship time. Due to this lack of communication, Korean Canadian
students are likely to join their preferred language groups in the church, which may limit
their use of the HL. Therefore, it is suggested that pastors should provide more formal
and/or informal activities (i.e., regular open dialogue between first and second generation
members and a Korean culture class) which foster active interactions between the
students and adult members, so that Korean Canadian students may have more chances to
learn the proper use of honorifics. This would also benefit Korean Canadian students’
cultural identity maintenance.

As I have previously mentioned in Chapter 5 and 6, the younger generations in
Montreal may also feel that Korean culture is too hierarchical and strict, while adult
members may be unaware of younger generations’ negative impressions about Korean
culture. As a result, adult members just expect younger members to learn the Korean
culture through a natural exposure to Korean culture which is practiced by first

generation members within Korean ethnic churches. In this context, the pastors should
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recognize two important issues. First, they have to understand how their younger
generation members perceive the Korean culture in the church and what kind of culture is
currently being practiced in the church. Second, the pastors need to recognize what is
being taught and how the Korean culture should be transmitted to the younger generation
members in an appropriate manner, which includes the active and direct teaching of
Korean culture rather than over reliance on a natural exposure to Korean culture within
the church. This is crucial, since this study shows that the cultural environment of Korean
ethnic churches itself may not be enough for the maintenance of the Korean culture
presented to the younger generation. This is in line with Min and Kim’s (2005) claim that
the younger generation members’ simple participation in Korean ethnic churches may not
be enough to ensure the automatic transmission of ethnic culture within the church.
Following this, there are two implications for pastors and Korean ethnic churches.
First, pastors and Korean ethnic churches should provide more activities which require a
diverse group of members in order to revitalize intergenerational communication. In fact,
some Korean ethnic churches in Montreal have tried to provide an open dialogue between
first and second generation members, but most of the attempts do not last long or happen
only periodically as far as I know. In this regard, the Korean ethnic churches should make
the intergenerational meeting a regular activity (e.g., once or twice a month) so far as
circumstances permit. This will help bridge linguistic and cultural gaps between first
generation adult members and younger generation members. Next, pastors and Korean
ethnic churches should provide appropriate education to ensure that the younger
generations maintain an unbiased perception of their heritage culture, so that they can

have pride in their cultural heritage and cultural identity. For instance, it might be
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necessary for Korean ethnic churches to invite experts who may advise them how to
teach their children the Korean culture; in addition, they could ask their recent immigrant
members or non-immigrant Korean members to share their experiences and perceptions
of the contemporary culture of Korea which is currently practiced in Korea with the
younger generations. If the church HL school is not up to this task, then the church can
provide a Korean culture class during the summer for a short period (e.g., for a week or
so) when the HL school has its summer vacation. Such a clear approach may prevent
Korean Canadian students from leaving Korean ethnic churches, by creating mutual
understanding between generations, which could support the maintenance of their
cultural identity and HL as well.

Another implication of this study for the pastors is that they need to consider the
development of Korean Canadian students’ HL literacy skills through church-related
activities in which they could be motivated to develop their literacy skills as well as
conversational skills in the HL. According to Tse (2001), ethnic communities can provide
literacy environments and experiences for younger generations, so that they can be
exposed to HL literacy and realize the importance of the HL literacy outside of the home.
Therefore, pastors need to incorporate more HL literacy activities, HL writing activities
in particular, in pre-existing church-related activities such as Bible classes and the HL
classes, so that Korean Canadian students can not only develop HL conversational skills,
but also improve their HL literacy skills. For example, it might be possible for the pastors
to make a summary section in the weekly report and ask the students to summarize the
sermon during the service in the HL. Then, the students can use it both in the Bible study

class and in the HL class. First, the students can share their summaries and check their
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understanding of the sermon with other students and teachers during the Bible class.
Second, the students can also ask their HL teachers to check grammars and to explain
difficult words or expressions with their summaries during the HL class. The HL teachers
can make this activity a part of their curriculum. In addition, it might also be possible for
the pastors to encourage the student members to make their own weekly reports for their
congregations in the HL. Through these ordinary church-related community activities, the
pastors can provide the student members with more chances to be extensively involved in
HL literacy activities other than through the HL classes.

On top of these activites, the church could also publish a church periodical
(perhaps monthly or bi-monthly) and encourage all the members including the younger
generations to contribute to this magazine with their essays or poems all written in the
HL. In order to increase the younger generation members’ participation of their own
accord, the church does not have to start with a large budget. The church could provide a
small gift card (e.g., a movie ticket or a book gift card) to contributors. In addition, the
church can collect all the periodicals into a single volume and publish it in book form, so
that the younger generation contributors can have a book which includes their own works
written in the HL at the end of the year. This small effort may encourage Korean
Canadian students to realize the importance of the HL literacy in the church as well as in
the society. Furthermore, pastors need to show a keen interest in the improvement of the
library for the children and the HL teachers, since most of the books and materials in this
library are outdated and inappropriate. Hence, pastors need to improve this library either
by encouraging adult members to donate books or by purchasing more recent books or

teaching materials, so that this library can play a role as a good resource center for the
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younger generations’ development of HL literacy skills and for the HL teachers’ efficient

HL teaching.

7.2.2 Implications for Adult Members (Parents in particular)

This study shows that parents’ actual behavior and support for their children’s HL
maintenance in the church are not often in accord with their high expectations. The
implication of this study for parents is that they need to support their children’s HL
learning by arriving at the church HL class on time with their children, checking up on
their children’s homework and progress of HL class work at home, and supporting their
active participation in church-related activities, rather than just leaving all the
responsibilities entirely to the church.

Another implication for parents is that Korean Canadian students’ cultural identity
as Koreans should not be forced one-sidedly by the parents, since they do not have to
choose to be either a Korean or a Canadian in Montreal. According to Lambert (1975)
and J. S. Lee (2002), younger generations’ HL development may help them define their
cultural identity more positively in multicultural and multilingual societies, since being
bi- or multi-lingual may promote their acceptance of both the majority culture and their
heritage culture. Therefore, parents need to encourage their children to maintain the HL
and culture as well as the majority language and culture, instead of forcing them to

choose just the Korean identity, so that they can develop a positive cultural identity.

7.2.3 Implications for Korean Canadian Students
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§lgiol . of, g )31 2451 2 a7 wk Shwl Frha A7 gglel &
Ag2 & o= ] (GDl January 25, 2008)
Translation:

Although I have a different perspective now, I once felt no pressure to be able to
speak Korean fluently like native Koreans. I would have been satisfied being able
to read, write, and talk just basic (or enough) Korean.

As described in this excerpt from one of the student participants, many Korean
Canadian students seem to be satistfied with their basic level of the HL skills. In this study,
most of the adult members feel that younger generations seemed to be satisfied with their
basic conversational skills with other Koreans. According to Cummins’ (1989, 2000)
linguistic interdependence principle, linguistic minority students’ strong HL literacy
skills may enhance their majority language learning and academic performance. In this
regard, one implication for Korean Canadian students is that they need to make more
efforts to develop their balanced HL skills, including HL literacy skills in order to
improve their academic achievement as well as majority language learning. Therefore,
they should participate more actively and voluntarily in the HL school in which they can
improve their HL literacy skills in particular. The HL writing activities proposed in the
previous section of this chapter may enhance Korean Canadian students’ awareness of the
usefulness of the HL literacy skills outside the home and may encourage more active and

voluntary participation in the church HL school.

7.2.4 Implications for HL teachers and the church HL school
This study shows that the church HL school is not as effective in its role in
developing Korean Canadian students’ HL skills as I expected. Unfortunately, though,

the findings show that parents and pastors depend almost exclusively on this school for
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their children’s HL literacy development. The church HL school is run by volunteers
from among adult church members. There are several problems with the HL school,
including lack of teachers, lack of enough classes for students of different levels,
inconsistent curriculum, and lack of proper teaching materials. Therefore, the implication
of this study for the church HL school is that the school needs to make the best use of
non-immigrant Korean adult members who have recently arrived from Korea (i.e., goose
family mothers and Korean adults who pursue their post secondary education) as teachers
or assistant teachers, since they may help Korean Canadian students to learn the
contemporary culture and language of Korea. In addition, the improvement of the library
for children and the HL teachers should be required. The results of this study reveal that
there is no specific checkout system and no regular update in the books in this library. On
the other hand, the library for adult members is well managed by two adult members. In
this regard, the library for children and the HL teachers can be improved either by
integrating with the library for adult members or by more support from the church.
Another implication of this study for HL teachers is that they need to be more
committed to the development of professionalism and expertise for their HL teaching for
the younger generations’ HL development, rather than playing multiple roles in the
church, since their role as HL teachers alone requires a lot of time and effort in order for
their offerings to be effective for the younger generations’ HL development. This might
also be possible by an increase in participation of non-immigrant Korean adult members,
who normally do not play multiple roles in the church, as teachers or assistant teachers in

the HL school.
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Furthermore, the HL school could increase time spent in class. However, this may
not be possible without parents’ strong support, since parents’ late arrivals with their
children limits the HL class hours as has been previously mentioned in Chapter 5. Once
again, the results of this study suggest that pastors, parents, and HL teachers should work
together to make the HL school more effective for the younger generations church

members’ HL maintenance and development.

7.3 Limitations of the Research

This study confirms the positive linguistic and cultural influence of Korean ethnic
churches on HL and cultural identity maintenance among Korean Canadian students in
Montreal. However, there are some limitations which emerged from the current study.

One limitation of this study is that most of the participants were recruited from
only two churches among 13 Korean ethnic churches in Montreal. It would be desirable
to have data from a larger number of participants from all the 13 Korean ethnic churches
in future studies, so that the studies could provide more comprehensive findings related to
the linguistic and cultural role played by all the Korean ethnic churches in Montreal.

Another limitation pertains to the exclusion of younger members who are
elementary and kindergarten students, since the main focus of this study was the
development of adolescent Korean Canadian students’ HL and cultural identity. Hence,
future studies need to consider younger members’ HL and cultural identity maintenance,
since different age groups may have different perceptions of their HL and culture

learning in the church.
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The third limitation in this study is in regard to my role as a researcher and my
insider position in the church. My own experiences growing up in the church as well as
my faith might have influenced my views of the participants’ experiences or actions and
the significance of Korean ethnic churches for the maintenance of Korean younger
generations’ HL and cultural identity. Even though the possible effects of my own status
as someone who cares so deeply about the Korean ethnic church as an institution and
about mother-tongue maintenance as an issue might have affected the interpretation and
discussion of the results, I consider that this limitation has minimal effects, for the
following two reasons. First, I continuously reminded myself of my role as a qualitative
researcher throughout the processes in this study, so that I could check and control my
biases through ongoing self-reflection. Second, I presented and interpreted the results as
transparently as possible by the direct use of the participants’ own words and by the
detailed account of the linguistic and socio-cultural environment within the Korean ethnic
church. However, this limitation points to the need for future research focusing on
Korean immigrants outside the church in order to provide more wide-ranging findings
related to the linguistic and cultural situation beyond the churches in Montreal. In
addition, a broader scope of research would complement the findings of the present study
with perspectives from Korean immigrants outside the church on the Korean younger

generations’ HL and cultural identity maintenance.

7.4 Directions for Future Research

Some directions for future research have emerged from this exploratory study.
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First, the present study’s findings have provided insights into the linguistic and
cultural role played by Korean ethnic churches for Korean Canadian students’ HL and
cultural identity maintenance. This study examined multiple factors which affect Korean
HL and cultural identity maintenance and investigated how these factors really work
within the Korean ethnic church. Therefore, future studies should focus more on
developing efficient ways to make full use of these factors to make Korean ethnic
churches serve as linguistic and socio-cultural contexts for the younger generations of
Korean immigrant families in multilingual and multicultural societies.

In addition, this study focused on the linguistic and cultural role of Korean ethnic
churches in Montreal. In this regard, future studies need to include other Korean ethnic
community institutions in Montreal such as Haninhoe (The Korean Community of
Greater Montreal) and the HL school outside the church, in partnership, to ensure fluent
community trilingualism in the next generation of the Korean ethnic community in
Montreal.

The present study’s findings have provided insights into Korean Canadian
students’ HL and cultural identity maintenance. Hence, a third direction for future
research is a focus on cultural differences that may exist among other ethnic communities
in Montreal, so that the importance of HL and culture maintenance in other ethnic
communities will be understood and strengthened based on the findings of this study
unique to the Korean ethnic community in Montreal.

Lastly, this study focused mainly on the community function of Korean ethnic
churches for the Korean younger generations’ HL and cultural identity maintenance.

However, recall that one student’s (i.e., Sangtae) reason to maintain the Korean language
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was that he would like to spread the gospel as a Christian missionary in North Korea.
This result supports the idea that Korean Canadian students’ religious faith can also play
a role in their HL and ethnic identity maintenance. In addition, this result might be
attributed to the fact that I have chosen a religious site (i.e., Korean ethnic church) and
population (i.e., Christians) for this study. It can also be supported by Noll’s (1994) claim
that “personal faith in Christ is a necessary condition for Christian intellectual life” (p.
250). Overall, this result seems to suggest that the original religious role of Korean ethnic
churches should also be explored in order to provide a more comprehensive
understanding of the Korean younger generations’ HL and ethnic identity maintenance
within religious institutions. In this regard, it might be good to explore in further research
the religious role played by these churches and how this affects HL and ethnic identity

among the younger generations of Korean immigrant families in Montreal.

7.5 Concluding Remarks

This research has implications for Korean ethnic churches, Korean Canadian
students, Korean immigrant parents, and church HL schools in Montreal. Insights from
this research may help improve Korean Canadian young members’ HL skills, healthy
sense of ethnic identity and culture, rapid acquisition of the majority languages, and
better academic performance. This improvement may increase the likelihood of Korean
Canadian students’ eventual socio-economic integration into the Quebec society, where
their trilingual language skills are needed in response to the global reality of the twenty-

first century for Quebec’s prosperity, given the context that South Korea has become
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increasingly important as a major trading partner for Quebec (Asia Pacific Foundation of

Canada, 20006).

7.6 Summary
In this concluding chapter, I outlined some implications for pastors, parents, HL
teachers, and Korean Canadian students in order for them to work together to make
Korean ethnic churches serve as valuable linguistic and socio-cultural contexts for
Korean Canadian students’ HL and cultural identity development. Then, I pointed out
some limitations of this study and suggested some directions for future research. I ended

with concluding remarks.



Korean Canadian Students’ HL & Identity Maintenance 249

References

Asia Pacific Foundation of Canada (2006). Quebec and the Asia Pacific gateway:
Interests and perspectives [Electronic version]. Retrieved September 20, 2007,
from http://www.asiapacificgateway.net/convenings/montreal summary.cfm.

Atkinson, P., & Coffey, A. (2002). Revisiting the relationship between participant
observation and interviewing. In J. Gubrium & J. A. Holsten (Eds.), Handbook
of interview research: Context & method (pp. 801-814). Thousand Oaks, CA:
Sage.

Baker, C. (2003). Education as a site of language contact. Annual Review of Applied
Linguistics, 23, 95-112.

Bryman, A. (1984). The debate about quantitative and qualitative research: A question of
method or epistemology? The British Journal of Sociology, 35, 75-92.

Bourhis, R. Y. (2001). Reversing language shift in Quebec. In A. J. Fishman (Ed.), Can
threatened languages be saved?: Reversing language shift, revisited, a 21st
century perspective (pp. 101-141). Clevedon, U.K.: Multilingual Matters Ltd.

Bourhis, R. Y., & Landry, R. (2008). Group vitality, cultural autonomy and the wellness
of language minorities. In R. Y. Bourhis (Ed.), The vitality of the English-
speaking communities of Quebec: From community decline to revival. (pp. 185-
211). Montreal, Quebec: CEETUM, Université de Montréal.

Canadian Heritage. (2004). Multiculturalism-A Canadian Value. Retrieved from
http:// http://www.pch.gc.ca/progs/multi/reports/ann01-2002/part1 _e.cfm?nav=2.

Cavallaro, F. (2005). Language maintenance revisited: An Australian perspective.

Bilingual Research Journal, 29(3), 561-582.


http://www.asiapacificgateway.net/convenings/montreal_summary.cfm
http://www.pch.gc.ca/progs/multi/reports/ann01-2002/part1_e.cfm?nav=2

Korean Canadian Students’ HL & Identity Maintenance 250

Catholic Bishops’ Conference of Korea (2008). Statistics of the Overseas Korean
Catholics. Retrieved March 03, 2009, from
http://www.albummania.co.kr/gallery/view.asp?seq=92357&path=090211113540.

Chai, K. J. (1998). Competing for the second generation: English language ministry at a
Korean Protestant church. In R. S. Warner & J. G. Wittner (Eds.), Gatherings in
diaspora: Religious communities and the new immigration (pp. 295-331).
Philadelphia, PA: Temple University Press.

Cho, G. (2000). The role of HL in social interactions and relationships:

Reflections from a language minority group. Bilingual Research Journal, 24(4),
333-348.

Cho, G. & Krashen, S. (2000). The role of voluntary factors in heritage language
development: How speakers can develop the heritage language on their own. /77,
Review of Applied Linguistics, 127-128(Jan), 127-140.

Chong, K. H. (1998). What it means to be Christian: The role of religion in the
construction of ethnic identity and boundary among second-generation Korean
Americans. Sociology of Religion, 59(3), 259-286.

Chung, H. H. (2006). Code switching as a communicative strategy: A case study of
Korean-English bilinguals. Bilingual Research Journal, 30(2), 293-307.

Citizenship and Immigration Canada (2006a). Facts and figures 2006: Immigration
overview-permanent residents. Retrieved October 06, 2008, from

http://www.cic.gc.ca/english/resources/statistics/facts2006/permanent/14.asp.


http://www.albummania.co.kr/gallery/view.asp?seq=92357&path=090211113540
http://www.cic.gc.ca/english/resources/statistics/facts2006/permanent/14.asp

Korean Canadian Students’ HL & Identity Maintenance 251

Citizenship and Immigration Canada (2006b). Facts and figures 2006: Immigration
overview-temporary residents. Retrieved October 08, 2008, from
http://www.cic.gc.ca/english/resources/statistics/facts2006/temporary/09.asp.

Citizenship and Immigration Canada (2007). Skilled workers and professionals: Who can
apply. Retrieved October 08, 2008, from http://www.cic.gc.ca/english/
immigrate/skilled/apply-who.asp.

Consulate General of the Republic of Korea in Toronto. (2008a) Permanent residents
acquisition by calendar year, 1980-2004. Retrieved October 06, 2008, from
http://www.koreanconsulate.on.ca/statistics/index _en.php?menu=30&pg=278.

Consulate General of the Republic of Korea in Toronto. (2008b) Foreign students from
Korea with valid status by gender and destination, 2002-2004. Retrieved October
06, 2008, from
http://www.koreanconsulate.on.ca/statistics/index en.php?menu=53.

Consulate General of the Republic of Korea in Toronto. (2008c) Immigration by classes,
1999-2003. Retrieved October 09, 2008, from
http://www.koreanconsulate.on.ca/statistics/index en.php?menu=30&pg=123.

Consulate General of the Republic of Korea in Toronto. (2008d) Korean international
student in Canada, 2001-2004. Retrieved October 09, 2008, from
http://www.koreanconsulate.on.ca/statistics/index_en.php?menu=53&pg=152.

Creswell, J. W. (2003). Research design: Qualitative, quantitative, and mixed methods

approaches (2nd ed.). London: SAGE Publications.


http://www.cic.gc.ca/english/resources/statistics/facts2006/temporary/09.asp
http://www.cic.gc.ca/english/%20immigrate/skilled/apply-who.asp.
http://www.cic.gc.ca/english/%20immigrate/skilled/apply-who.asp.
http://www.cic.gc.ca/english/%20immigrate/skilled/apply-who.asp.
http://www.koreanconsulate.on.ca/statistics/index_en.php?menu=30&pg=278
http://www.koreanconsulate.on.ca/statistics/index_en.php?menu=53
http://www.koreanconsulate.on.ca/statistics/index_en.php?menu=30&pg=123
http://www.koreanconsulate.on.ca/statistics/index_en.php?menu=53&pg=152

Korean Canadian Students’ HL & Identity Maintenance 252

Cummins, J. (1976). The influence of bilingualism on cognitive growth: A synthesis of
research findings and explanatory hypotheses. Working Papers on Bilingualism, 9,
1-43.

Cummins, J. (1979). Linguistic interdependence and the educational development of
bilingual children. Review of Educational Research, 49(2), 222-251.

Cummins, J. (1989). Empowering minority students. Sacramento, CA: California
Association for Bilingual Education.

Cummins, J. (1999). Alternative paradigm in bilingual education research: Does theory
have a place? Educational Researcher, 28(7), 26-32.

Cummins, J. (2000). Language, power and pedagogy: Bilingual children in the crossfire.
Clevedon, U.K.: Multilingual Matters.

Cummins, J. (2001a). Bilingual children’s mother tongue: Why is it important for
education? Retrieved November 25, 2008, from
http://www.iteachilearn.com/cummins/mother.htm

Cummins, J. (2001b). Heritage language teaching in Canadian schools. In C. Baker
& N. H. Hornberger (Eds.), An introductory reader to the writings of Jim
Cummins (pp. 252-257). Clevedon, U.K.: Multilingual Matters.

Cummins, J. & Danesi, M. (1990). Heritage languages: The development and denial of
Canada’s linguistic resources, Montreal: Our Selves Education Foundation.

Cummins, J., & Schecter, S. R. (2003). Situating learning in home, school, and
community. In J. Cummins, & S. R. Schecter (Eds), Multilingual education in

education: Using diversity as a resource (pp. 1-16). Portsmouth: Heinemann.


http://www.iteachilearn.com/cummins/mother.htm

Korean Canadian Students’ HL & Identity Maintenance 253

D’Anglejan, A., & De Koninck, Z. (1992). Educational policy for a culturally plural
Quebec: An update. In B. Burnaby & A. Cumming (Eds), Socio-political aspects
of ESL (pp. 97-109). Toronto: OISE Press.

Darcy, N. T. (1953). A review of the literature on the effects of bilingualism upon the
measurement of intelligence. The Journal of Genetic Psychology, 82, 21-57.

Denzin, N. K., & Lincoln, Y. S. (2000). The discipline and practice of qualitative
research. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative
research (pp. 1-28). Thousand Oaks, CA: Sage.

Dicker, S. (1996). RTE Forum: Letters from readers. Research in the Teaching of
English, 30(1), 373-376.

Dopke, S. (1992). One parent one language: An interactional approach. Philadelphia:
John Benjamins Publishing Co.

Doughty, A., & Doughty, P. (1974). Language and community. London: Edward Arnold.

Enos, A. D. (2001). A landscape with multiple views: Research in Pueblo communities.
In B. M. Merchant & A. L. Willis (Eds.), Multiple and intersecting identities in
qualitative research (pp. 83-101). NJ: Lawrence Erlbaum.

Escamilla, K. (1996). RTE Forum: Letters from readers. Research in the Teaching of
English, 30(1), 370-373.

Feuerverger, G. (1991). University students’ perceptions of heritage language learning
and ethnic identity maintenance. The Canadian Modern Language Review, 47(4),

660-677.



Korean Canadian Students’ HL & Identity Maintenance 254

Fishman J. A. (1991). Reversing language shift: Theoretical and empirical foundations of
assistance to threatened languages. Clevedon, U.K.: Multilingual Matters.

Ganga, D. (2005). Religion and identity: Families of Italian origin in the Nottingham area,
UK. Migration Letters, 2(2), 144-152.

Garcia, M. E. (2003). Recent research on language maintenance. Annual Review of
Applied Linguistics, 23, 22-43.

Garcia, O. (2008). Multilingual language awareness and teacher education. In J. Cenoz,
& N. H. Hornberger (Eds.), Encyclopedia of language and education (Vol. 6, pp.
385-400). Dordrecht: Kluwer.

Ghosh, R. (2004). Public education and multicultural policy in Canada: The special case
of Quebec. International Review of Education, 50(5-6), 543-566.

Ghosh, R., & Abdi, A. (2004). Education and the politics of difference: Canadian
perspectives. Toronto: Canadian Scholars’ Press.

Giles, H., Bourhis, R. Y., & Taylor, D. M. (1977). Towards a theory of language in
ethnic group relations. In H. Giles (Ed.), Language, ethnicity and intergroup
relations (pp. 307-348). London: Academic Press.

Grayson, J. H. (2002). Korea: A religious history. New York: Routledge Curzon

Guardado, M. (2002). Loss and maintenance of first language skills: Case studies of
Hispanic families in Vancouver. The Canadian Modern Language Review, 58(3),

341-363.



Korean Canadian Students’ HL & Identity Maintenance 255

Hakuta, K., & Diaz, R. M. (1984). The relationship between degree of bilingualism and
cognitive ability: A critical discussion and some new longitudinal data. In K. E.
Nelson (Ed.), Children’s language (pp. 319-344). Hillsdale, NJ: Lawrence
Erlbaum.

He, A. W. (2006). Toward an identity theory of the development of Chinese as a heritage
language. Heritage Language Journal, 4(1), 1-28.

Hinton, L. (1998, May). Involuntary language loss among immigrants: Asian-American
linguistic autobiographies. Paper presented at Georgetown Round Table for
Languages and Linguistics. Retrieved September 30, 2008, from
http://digital.georgetown.edu/gurt/1999/gurt 1999 17.pdf.

Hinton, L. (1999). Involuntary language loss among immigrants: Asian-American
linguistic autobiographies (Report No. EDO-FL-99-10). Washington, DC: Office
of Educational Research and Improvement. (ERIC document Reproduction
Service No. ED436982).

Hurh, W. M., & Kim, K. C. (1990). Religious participation of Korean immigrants in the
United States. Journal for the Scientific Study of Religion, 29(1), 19-34.

Immigration-Québec (2008a). Statistiques sur la présence au Québec de l'immigration
recente. Retrieved October 08, 2008, from
http://www.micc.gouv.qc.ca/fr/recherches-statistiques/stats-etablis-
immigrants.html.

Immigration-Québec (2008b). Statistiques sur l'immigration récente. Retrieved October
08, 2008, from http://www.micc.gouv.qc.ca/fr/recherches-statistiques/stats-

immigration-recente.html.


http://digital.georgetown.edu/gurt/1999/gurt_1999_17.pdf
http://www.micc.gouv.qc.ca/fr/recherches-statistiques/stats-etablis-immigrants.html
http://www.micc.gouv.qc.ca/fr/recherches-statistiques/stats-etablis-immigrants.html
http://www.micc.gouv.qc.ca/fr/recherches-statistiques/stats-immigration-recente.html
http://www.micc.gouv.qc.ca/fr/recherches-statistiques/stats-immigration-recente.html

Korean Canadian Students’ HL & Identity Maintenance 256

Johnson, B., & Christensen, L. (2004) Educational research: Quantitative, qualitative,
and mixed approaches (2™ ed.). New York: Pearson Education.

Kim, M. S. (2008). Young second language (L2) learners’ meaning-making:
Consciousness, collaboration, and creativity. Unpublished doctoral dissertation,
McGill University, Montreal, Quebec, Canada.

Kim, Y. G. (2002, Spring). The Confucian-Christian context in Korean Christianity.
British Columbia Asian Review 13, 70-91.

Kirk, J. (2006). Transferring cultural knowledge and skills: Afghan teachers for Afghan
students in Montreal. Refuge, 23(1), 45-50.

Kondo, K. (1998). Social-psychological factors affecting language maintenance:
Interviews with Shin Nisei university students in Hawaii. Linguistics and
Education, 9(4), 369-408.

Kondo-Brown, K. (2006). Introduction. In K. Kondo-Brown (Ed.), Heritage language
development: Focus on East Asian immigrants (pp. 1-12). Amsterdam: John
Benjamins.

Korean marriage customs (2001). The Digital Chosun. Retrieved August 10, 2009, from
http://english.chosun.com/english/contents/magazine/2001/
Attraction200103_4.html.

Korean Overseas Information Service (2007). Korean life: Religion. Retrieved October

08, 2008, from http://www.korea.net/.


http://english.chosun.com/english/contents/magazine/2001/
http://www.korea.net/

Korean Canadian Students’ HL & Identity Maintenance 257

Korean students flocking to Canada to study English (2006, January 19). The Asian
Pacific Post. Retrieved May 4, 2009, from
http://www.asianpacificpost.com/portal2/4028818208fc0a0d0108fed182690012
Korean_students flocking to Canada to study English.do.html

Kouritzin, S. G. (1999). Face[t]s of first language loss. Mahwah, NJ: Lawrence
Erlbaum Associates.

Krashen, S. (1998). Language shyness and heritage language development. In
S. Krashen, L. Tse, & J. McQuillan (Eds.), Heritage language development (pp.
41-49). Culver City, CA: Language Education Associates.

Lambert, W. E., & Anisfeld, E. (1969). A note on the relationship of bilingualism and
intelligence. Canadian Journal of Behavioural Science, 1(2), 123-128.

Lambert, W. E. (1975). Culture and language as factors in learning and education. In H.
Giles & R. St. Clair (Eds.), Education of immigrant students: Issues and answers
(pp. 55-83). Toronto, Canada: Ontario Institute for Studies in Education.

Lao, C. (2004). Parents’ attitudes toward Chinese-English bilingual education and
Chinese-language use. Bilingual Research Journal, 28(1), 99-121.

Lee, J. S. (2002). The Korean language in America: The role of cultural identity in
HL learning. Language, Culture and Curriculum, 15(2), 117-133.

Lee, S. K. (2002). The significance of language and cultural education on secondary
achievement: A survey of Chinese-American and Korean-American students.
Bilingual Research Journal, 26(2), 213-224.

Ley, D. (2008). The immigrant church as an urban service hub. Urban Studies, 45(10),

2057-2074. doi: 10.1177/0042098008094873.



Korean Canadian Students’ HL & Identity Maintenance 258

Li, X. (1999). How can language minority parents help their children become bilingual in
familial context? A case study of a language minority mother and her daughter.
Bilingual Research Journal, 23(2&3), 113-125.

Luttrell, W. (2000). “Good enough” methods for ethnographic research. Harvard
Educational Review, 70(4), 499-523.

Lynch, B. K. (2008). Locating and utilizing heritage language resources in the
community: An assest-based approach to program design and evaluation. In D.M.
Brinton, O. Kagan, & S. Bauckus (Eds.), Heritage language acquisition: A new
field emerging (pp. 321-333). New York: Routledge.

Maykut, P., & Morehouse, R. (1994). Beginning qualitative research: A philosophic

and practical guide. New York: The Falmer Press.

McAndrew, M. (2003). Immigration and diversity: Some policy issues confronting the
Quebec school system. Policy Options, October, 59-62. Retrieved October 08,
2008, from http://www.irpp.org/po/archive/po1003.htm.

McQuillan, J. (1996). How should heritage languages be taught? The effects of a free
voluntary reading program. Foreign Language Annals, 29, 56-72.

McQuillan, J. (1998). The use of self-selected and free voluntary reading in heritage
language programs: A review of research. In S. Krashen, L. Tse, & J. McQuillan
(Eds.), Heritage language development (pp. 73-87). Culver City, CA: Language
Education Associates.

McKinney, J. P, Fitzgerald, H. E., & Strommen, E. A. (1977) Developmental psychology:

The adolescent and young adult. Homewood, IL: The Dorsey Press.


http://www.informaworld.com/rout
http://www.irpp.org/po/archive/po1003.htm

Korean Canadian Students’ HL & Identity Maintenance 259

Merriam, S. B. (1998). Qualitative research and case study applications in education.
San Francisco: Jossey-Bass.

Min, P. G. (1992). The structure and social functions of Korean immigrant churches in
the United States. International Migration Review, 26(4), 1370-1394.

Min, P. G., & Kim, D. Y. (2005). Intergenerational transmission of religion and culture:
Korean Protestants in the U.S. Sociology of Religion, 66(3), 263-282.

Ministére de I’Education, du Loisir et du Sport du Québec (2009). Instruction in English
in Quebec. Retrieved July 30, 2009, from
http://www.mels.gouv.qc.ca/daasa/rens/banque/fiches/F95a.htm

Noll, M. A. (1994). The scandal of the evangelical mind. Grand Rapids: Eerdmans.

Onishi, N. (2008, June 8). For English Studies, Koreans Say Goodbye to Dad. The New
York Times. Retrieved February 28, 2009, from
http://www.nytimes.com/2008/06/08/world/asia/08geese.html?pagewanted=1& r
=2&sq=wild%20geese%20father%20&st=nyt&scp=1.

Pak, H. R. (2003). When MT is L2: The Korean church school as a context for cultural
identity. In N. H. Hornberger (Ed.), Continua of biliteracy: An ecological
framework for education policy, research, and practice in multilingual settings
(pp- 269-290). Clevedon, U.K.: Multilingual Matters.

Park, S. M., & Sarkar, M. (2007). Parents’ attitudes toward heritage language
maintenance for their children and their efforts to help their children maintain the
heritage language: A case study of Korean-Canadian immigrants. Language,

Culture and Curriculum, 20(3), 223-235.


http://www.nytimes.com/2008/06/08/world/asia/08geese.html?pagewanted=1&_r=2&sq=wild%20geese%20father%20&st=nyt&scp=1
http://www.nytimes.com/2008/06/08/world/asia/08geese.html?pagewanted=1&_r=2&sq=wild%20geese%20father%20&st=nyt&scp=1

Korean Canadian Students’ HL & Identity Maintenance 260

Patton, M. Q. (1990). Qualitative evaluation and research methods (2nd ed.). Newbury
Park, CA: Sage Publications.

Pavlenko, A. & Blackledge, A. (2003). New theoretical approaches to the study of
negotiation of identities on multilingual contexts. In A. Pavelko, & A. Blackledge
(Eds.), Negotiation of Identities in Multilingual Contexts (pp. 1-33). Toronto:
Multilingual Matters Ltd.

Phinney, J. S. (1989). Stages of ethnic identity development in minority group
adolescents. The Journal of Early Adolescence, 9, 34-49.
doi: 10.1177/0272431689091004.

Phinney, J. S., Romero, I., Nava, M., & Huang, D. (2001). The role of language, parents,
and peers in ethnic identity among adolescents in immigrant families. Journal of
Youth and Adolescence, 30(2), 135-153.

Portes, A., & Hao, L. (1998). E pluribus unum: Bilingualism and loss of language in the
second generation. Sociology of Education, 71, 269-294.

Rincker, J. (1991). Community-sponsored heritage language programs and personnel in
Saskatchewan. The Canadian Modern Language Review, 47(4), 642-649.

Roman, L. G., & Stanley, T. (1997). Empires, émigrés, and aliens: Young people’s
negotiations of official and popular racism in Canada. In L. G. Roman, & L. Eyre
(Eds.), Dangerous territories: Struggles for difference and equality in education
(pp- 205-232). New York: Routledge.

Rossel, C., & Baker, K. (1996). The educational effectiveness of bilingual education.

Research in the Teaching of English, 30(1), 7-74.



Korean Canadian Students’ HL & Identity Maintenance 261

Ro, Y. C. (2004, August 14). The Korean immigrant church and its culture in the societal
context: Issues and prospects. Paper presented at the 2004 summer Symposium
on Institute for Corean-American Studies. Retrieved April 25, 2009, from
http://www.icasinc.org/2004/2004m/2004mycr.html.

Ruiz, R. (1984). Orientations in language planning. The Journal for the National
Association for Bilingual Education, 8(2), 15-34.

Seo, 1. S. (2008 January). Hanin KyoHoi Hyun Hwang [The present state of Korean
churches in North America]. Christian Today. Retrieved October 08, 2008, from
http://christiantoday.us/sub_read.html?uid=11841&section=sectionl2.

Seidman, I. E. (2006). Interviewing as qualitative research: A guide for researchers in
education and the social sciences (3rd.). New York: Teachers University Press.

Shin, S. J. (2005). Developing in two languages. Clevedon, U.K.: Multilingual Matters.

Skutnabb-Kangas, T. (1988). Multilingualism and the education of minority children. In
T. Skutnabb-Kangas & J. Cummins (Eds.), Minority education: From shame to
struggle (pp. 9-44). Clevedon, U.K.: Multilingual Matters.

Skutnabb-Kangas, T. (1994). Mother tongue maintenance: The debate. Linguistics human
rights and minority education. TESOL Quarterly, 28 (3), 625-628.

Skutnabb-Kangas, T. (2000). Linguistic genocide in education — or worldwide diversity
and human rights. Mahwah, NJ: Lawrence Erlbaum Associates.

Statistics Canada (2001). Total population by visible minority population for Canada,
1996 census. Retrieved October 06, 2008, from

http://www.statcan.ca/english/census96/febl7/vmcan.htm.


http://www.icasinc.org/2004/2004m/2004mycr.html
http://christiantoday.us/sub_read.html?uid=11841&section=section12
http://www.statcan.ca/english/census96/feb17/vmcan.htm

Korean Canadian Students’ HL & Identity Maintenance 262

Statistics Canada (2007a). Survey on the vitality of official-language minorities.
Retrieved October 06, 2008, from
http://www.statcan.ca/Daily/English/071211/d071211a.htm.

Statistics Canada (2007b). The Korean community in Canada. Retrieved October 06,
2008, from http://www.statcan.ca/english/freepub/89-621-XIE/89-621-
XIE2007014.htm.

Statistics Canada (2008a). Ethnic origin for the population of Canada, Provinces,
Territories, 2006 census. Retrieved October 06, 2008, from http://www.statcan.ca.

Statistics Canada (2008b). Language in Canada: 2001 Census. Retrieved October 09,
2008, from http://www.statcan.ca/cgi-bin/downpub/listpub.cgi?catno=96-326-
XIE2001001.

Statistics Canada (2008c). CEGEP. Retrieved May 12, 2009, from
http://www.statcan.gc.ca/pub/81-004-x/def/4068720-eng.htm.

Statistics Canada (2009). 2006 Census: The Evolving Linguistic Portrait, 2006 Census.
Evolution of the language situation in Quebec. Retrieved July 30, 2009, from
http://www12.statcan.ca/census-recensement/2006/as-sa/97-555/p12-eng.cfm.

The plight of Korean goose families (2004, November 3). The Asian Pacific Post.
Retrieved February 28, 2009, from
http://www.asianpacificpost.com/portal2/402881910674ebab010674f41f8bd1647.d
o.html.

Thomas, L. & Cao, L. (1999). Language use in family and in society. The English

Journal, 89, 107-113.


http://www.statcan.ca/Daily/English/071211/d071211a.htm
http://www.statcan.ca/english/freepub/89-621-XIE/89-621-XIE2007014.htm
http://www.statcan.ca/english/freepub/89-621-XIE/89-621-XIE2007014.htm
http://www.statcan.ca/
http://www.statcan.ca/cgi-bin/downpub/listpub.cgi?catno=96-326-XIE2001001
http://www.statcan.ca/cgi-bin/downpub/listpub.cgi?catno=96-326-XIE2001001
http://www.statcan.gc.ca/pub/81-004-x/def/4068720-eng.htm
http://www.asianpacificpost.com/portal2/402881910674ebab010674f4f8bd1647.do.html
http://www.asianpacificpost.com/portal2/402881910674ebab010674f4f8bd1647.do.html

Korean Canadian Students’ HL & Identity Maintenance 263

Tosi, A. (1999). The notion of ‘community’ in language maintenance. In L. Verhoeven
& G. Extra (Eds.), Bilingualism and migration (pp. 325-344). New York: Mouton
de Gruyter.

Tse, L. (1995). Language brokering among Latino adolescents: Prevalence, attitudes, and
school performance. Hispanic Journal of Behavioral Sciences, 17(2), 180-193.

Tse, L. (1996). Language brokering in linguistic minority communities: The case of
Chinese- and Vietnamese-American students. Bilingual Research Journal, 20,
485-498.

Tse, L. (1997). Affecting affect: The impact of ethnic language programs on student
attitudes. The Canadian Modern Language Review, 53(4), 705-728.

Tse, L. (1998). Ethnic identity formation. In S. Krashen, L. Tse, & J. McQuillan (Eds.),
Heritage language development (pp. 15-29). Culver City, CA: Language
Education Associates.

Tse, L. (2001). Resisting and reversing language shift: Heritage-language resilience
among U.S. native biliterates. Harvard Educational Review, 71(4), 676-706.

Villenas, S. (1996). The colonizer/colonized Chicana ethnographer: Identity,
marginalization, and co-optation in the field. Havard Education Review, 66(4),
711-731.

Windle, S. (2000). From confusing to confucian: Towards an understanding. KOTESOL
Journal 4(6), 1-8.

Wolcott, H. F. (1987). On ethnographic intent. In G. Spindler & L. Spindler (Eds.),
Interpretive ethnography of education: At home and abroad (pp. 37-55). Mahwah,

NJ: Lawrence Erlbaum Associates.



Korean Canadian Students’ HL & Identity Maintenance 264

Wong Fillmore, L. (1991). When learning a second language means losing the first. Early
Childhood Research Quarterly, 6, 323-346.

Wong Fillmore, L. (1996). What happens when languages are lost? An essay on language
assimilation and cultural identity. In D. L. Slobin., J. Gerhardt., A. Kyratzis, &
J. Guo (Eds.), Social interaction and social context, and language: Essays in
honor of Susan Ervin-Tripp (pp. 435-446). Mahwah, NJ: Lawrence Erlbaum.

Wong Fillmore, L. (2000). Loss of family languages: Should educators be concerned?
Theory into Practice, 39(4), 203-210.

Yoo, Y. S. (1999). Koreans. In P. R. Magocsi (Ed.), Encyclopedia of Canada’s peoples
(pp. 882-890). Toronto: University of Toronto Press.

Yoon, K. K. (1996). A case study of fluent Korean-English bilingual speakers: Group

membership and code choices. Journal of Pragmatics, 25, 395-407.



Date:

Korean Canadian Students” HL & Identity Maintenance

Appendix A

Observation Checklist

Place:

Time commenced:

Name of activity:

Time completed:

265

Classification

Results

Physical context

Setting
Description of
activity
Number of
members

Participants
Number of
participants
What’s going on?

Activity - Pay attention
- Involvement
- Understanding
With adults
(teachers)

Interactions during

the activity
With friends

Interactions

before/after the

activity

- Greetings

- Use of honorific | With adults

expressions (teachers)

- Non-verbal

interactions (e.g.,

properly bow to

adults)
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- In what context
and why
With friends
With adults
Use of language (teachers)
during the activity
With friends
Use of language z)tvefclhaeilsl)hs
before/after the
activity (in what
context and why) With friends

Materials

- Weekly report
- Syllabus

- Curriculum

Special comments

- What kinds of preparations are needed for the activity?
- Do they practice the activity?
- Do they get help? What kinds of support do they get and from whom?
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Appendix B

Discussion guide for the group discussion

® [ntroduction

B The purpose of the study will be explained

® Individual approval for audio-recording the interview

B Permission to record the interview

B For the protection of the identity and rights of the participants, all the participants

will be assured that their real names will not be revealed in any published

documents and the results of the study will be used for a research purpose only

® (Opening question

B What do you think about the Korean language and culture?

® (Questions

1.

AN

9.

10.

® FEnd

What language do you speak inside your home? What about outside the home?
Do you speak Korean outside the home? If so, in what contexts do you speak
Korean? Why do you use Korean in these contexts?

Can you tell me about your personal experiences in learning Korean in and
outside the home?

Have you ever attended the Korean language class in the church? If so, what
do you think about the class? What about the teachers? What about the
materials used? What about the time it is held? What do you think of the
instructions?

Why did you choose to attend the class in the church?

Why did you choose to join the ethnic church?

How much do you participate in church-related activities? Do you think you
are participating enough in these activities?

How do you feel about your Korean language and culture?

Do you think your participation in church-related activities affect your Korean
language and culture?

If so, how do you think your participation in church-related activities affect
your Korean language and culture?

B Reconfirm confidentiality agreement

B Thank you for participating
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Appendix C

Questionnaire for demographic information (for students)

1. How old are you?

2. In what country and city were you born?

3. How long have you been in Montreal?

4. How long have you been involved in the Korean ethnic church? Were you involved in
church activities before you immigrated to Canada?

5. What grade are you in?

6. What is the language of instruction in your school?

7. How many brothers and sisters do you have in your family?

8. How old are they? What grades are they in?

9. What language does your mother speak to you? What language do you speak to your
mother?

10. What language does your father speak to you? What language do you speak to your
father?

11. What language do you use with your brothers and sisters?

12. What language do you speak to your grandparents?

13. What language do you speak with your aunts, uncles, and cousins? What about with

friends of your family?
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Interview questions for students

Language type questions

1. Do you speak French? How well do you speak French? From a scale of 1-7 with 1 as
very poor and 7 as very fluent, how would you characterize your ability in French?

2. Do you understand French? How well do you understand French? From a scale of 1-7
with 1 as cannot understand at all and 7 as understand everything, how would you
characterize your ability in French?

3. Do you speak English? How well do you speak English? From a scale of 1-7 with

1 as very poor and 7 as very fluent, how would you characterize your ability in English?
4. Do you understand English? How well do you understand English? From a scale of 1-7
with 1 as cannot understand at all and 7 as understand everything, how would you
characterize your ability in English?

5. Do you speak Korean? How well do you speak Korean? From a scale of 1-7 with 1 as
very poor and 7 as very fluent, how would you characterize your ability in Korean?

6. Do you understand Korean? How well do you understand Korean? From a scale of 1-7
with 1 as cannot understand at all and 7 as understand everything, how would you
characterize your ability in Korean?

7. Do you understand your mother or father when they speak to you in Korean? How
much do you understand?

8. Do you speak to your grandparents when they speak to you in Korean? How often do

you speak with them?
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9. What language do you speak at home and outside the home? If so, with whom do you
speak Korean (e.g., with siblings, friends, and pastor)? In what contexts do you speak
Korean and why?

10. Can you tell me about your experiences in learning Korean in and outside the home?
11. Do you want to keep your Korean? If so, what does keeping the Korean language
mean to you in Canada, especially in Montreal?

12. When you grow up and get married, would you like your children to learn Korean?

Cultural type questions

1. How do you feel about your Korean identity and ethnicity? Are you proud to be
Korean? How proud?

2. How do you identify yourself (in terms of your ethnic background, language, religion,
or culture: e.g., Korean, Korean-Canadian, Canadian, Christian, Quebecer etc.)?

3. If someone does not speak Korean, can he (she) still claim to be Korean?

4. Have you ever participated in cultural activities outside the church? If so, can you tell

me about your experiences about those activities?

Korean church-related questions

1. Do you go to the Korean church in Montreal? How often do you attend services at
Korean church?

2. Why do you go to Korean church?

3. Do you feel good when you go to church? Why?

4. Do you improve your Korean when you go to church?
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5. Does the Korean church help you get to know your culture better?

6. Have you ever participated in the Korean language class in the church? If so, can you
tell me what you think about the class (e.g., teachers, materials, time, and instruction etc)
and why did you choose to attend the class?

7. Do you participate in any church-related activities? If so, are these activities related to
your Korean language and culture?

8. When you participate in Sunday worship service, how much do you understand? Do
you understand the whole service? If not, can you tell me which part you don’t
understand?

9. How about other church-related activities? How much do you understand?
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Questionnaire for demographic information (for adult participants)

1.

2.

3.

8.

9.

How old are you?
In what country and city were you born?

How long have you been in Montreal?

. When did you immigrate to Canada?
. How long have you been involved in the Korean ethnic church?
. Were you involved in church activities before you immigrated to Canada?

. What is your position in the church?

What is your native language?

What is your occupation?

10. How many children do you have?

11. What language do you speak to your spouse?

12. What language do you speak to your children?

13. What language do you speak to your Korean friends?

Interview questions for adult participants (parents and teachers)

Language type questions

1.

2.

Is Korean your native language?

Do you speak any other language?

272

3. Do you speak French? How well do you speak French? From a scale of 1-7 with 1 as

very poor and 7 as very fluent, how would you characterize your ability in French?
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4. Do you understand French? How well do you understand French? From a scale of 1-7
with 1 as cannot understand at all and 7 as understand everything, how would you
characterize your ability in French?

5. On a scale of 1-7, with 1 as never and 7 as almost always, can you tell me how often
do you use French in your daily life?

6. Do you speak English? How well do you speak English? From a scale of 1-7 with 1 as
very poor and 7 as very fluent, how would you characterize your ability in English?

7. Do you understand English? How well do you understand English? From a scale of 1-7
with 1 as cannot understand at all and 7 as understand everything, how would you
characterize your ability in English?

8. On a scale of 1-7, with 1 as never and 7 as almost always, can you tell me how often
do you use English in your daily life?

9. What language do you use with your children (students) at home and in the church?
10. Do you think you should encourage your children to speak Korean?

11. Can you tell me about your personal experiences in teaching Korean to your children
(or to students) in and outside the church?

12. If a person who was born and raised in a Korean home no longer speaks Korean, do
you think this person still has a right to call himself a Korean? On a scale of 1-7, where 1
says he or she has no right at all and 7 says he or she has every right, how much right
does this person have to call himself or herself a Korean? Can you explain your answer?
13. Do you think that young Korean children of today are eager to learn and preserve the

Korean language?
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14. Can you tell me about your personal experiences in teaching Korean in and outside

the home for your children?

Cultural type questions

1. Do you think that Korean community institutions are capable of making sure that the
Korean tradition and culture is alive and well in Montreal on a scale of 1-7, where 1

means are not capable and 7 means are very capable? Can you explain your answer?

Korean church-related questions

1. How big do you think the Korean community in Montreal is?

2. What do you think of the Korean language school in the church? Can you tell me more
about materials, curriculum, and instructions?

3. Do you think the Korean church has an obligation to help Korean families make sure
that Korean children continue to speak Korean? How great is this obligation on a scale of
1-7, with 7 as very strong?

4. Do you think the Korean church has an obligation to help Korean families make sure
their children preserve Korean culture? How great is this obligation on a scale of 1-7,
with 7 as very strong?

5. What is your church doing to make sure that children continue to speak Korean and to

preserve Korean culture?
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Questionnaire for demographic information (for pastors)

1.

2.

3.

8.

9.

How old are you?
In what country and city were you born?

How long have you been in Montreal?

. When did you immigrate to Canada?
. How long have you been involved in the Korean ethnic church?
. Were you involved in church activities before you immigrated to Canada?

. What is your native language?

How many children do you have?

What language do you speak to your spouse?

10. What language do you speak to your children?

11. How long have you been a pastor?

12. Is this your first ministry? If not, where did you work before?

13. How long have you been a pastor here?

Interview questions for pastors

Language type questions

1.

2.

Is Korean your native language?

Do you speak any other language?

275

3. Do you speak French? How well do you speak French? From a scale of 1-7 with 1 as

very poor and 7 as very fluent, how would you characterize your ability in French?
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4. Do you understand French? How well do you understand French? From a scale of 1-7
with 1 as cannot understand at all and 7 as understand everything, how would you
characterize your ability in French?

5. On a scale of 1-7, with 1 as never and 7 as almost always, can you tell me how often
do you use French in your daily life?

6. Do you speak English? How well do you speak English? From a scale of 1-7 with 1 as
very poor and 7 as very fluent, how would you characterize your ability in English?

7. Do you understand English? How well do you understand English? From a scale of 1-7
with 1 as cannot understand at all and 7 as understand everything, how would you
characterize your ability in English?

8. On a scale of 1-7, with 1 as never and 7 as almost always, can you tell me how often
do you use English in your daily life?

9. What language do you use with your second generation members in the church?

10. Do you think Korean parents should encourage their children to speak Korean?

11. What proportion of 4™ Korean families in your congregation do you think wants their
children to continue speaking Korean?

12. If a person who was born and raised in a Korean home no longer speaks Korean, do
you think this person still has a right to call himself a Korean? On a scale of 1-7, where 1
says he or she has no right at all and 7 says he or she has every right, how much right
does this person have to call himself or herself a Korean? Can you explain your answer?
13. Do you think that young Korean children of today are eager to learn and preserve the

Korean language?
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Cultural type questions

1. Do you think that a community institution such as yours can make sure that the Korean
tradition and culture is alive and well in Montreal if the second generation no longer
speaks Korean? On a scale of 1-7, where 1 means cannot be maintained and 7 means can
be maintained, please indicate whether the culture can be maintained without language.
Can you explain your answer?

2. What Korean tradition and culture would you like to be maintained in Quebec?

Korean church-related questions

1. Do you like your job as a pastor of this church?

2. How big is your congregation? How many families do you take care of?

3. How big do you think the Korean community in Montreal is?

4. What proportion of this community is part of your congregation?

5. What proportion of the Korean families who are members of your congregation are
active in church affairs?

6. What services do you offer in your church?

7. What would you say is the main goal of your church, the rationale for existing?

8. Do you think you are successful in reaching this goal? On a scale of 1-7 with 7 as very
successful, can you indicate how successful you think you are?

9. Do you think the Korean church has obligation to help Korean families make sure that
Korean children continue to speak Korean? How great is this obligation on a scale of 1-7,

with 7 as very strong?
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10. Do you think the Korean church has obligation to help Korean families make sure

that Korean children should preserve Korean culture? How great is this obligation on a

scale of 1-7, with 7 as very strong?

11. What is your church doing to make sure that children continue to speak Korean and to

preserve Korean culture?
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Appendix D
Letters of Informed Consent (Pastor — English version)

Title of study: The linguistic and cultural influence of Korean ethnic churches on
heritage language (HL) and identity maintenance among Korean-Canadian students in
Montreal.

Purpose of the research: Within this study, we will try to understand the linguistic and
cultural influence of Korean ethnic churches in our lives in general and in particular in
helping us maintain our language and culture.

What is involved in participating: In this study, you will be asked to complete a
questionnaire, be interviewed and/or be observed while participating in church activities
(attending church service, attending the Bible study group, Sunday worship, etc,). The
researcher will take notes during the observation and interviews by himself. Individual
interview (approximately 1 hour) will take place where and when the participants feel
comfortable. These interviews will be audio-recorded. General observation during
services will not be recorded in any way and photographed. Only group discussions and
some church-related activities which are participated in by second generation students
(e.g., Korean language classes, Bible study classes) will be photographed and video-
recorded. Data collection will extend from January through May 2008.

Risks and discomforts: I do not foresee any risks or discomfort in your participation in
the research.

Voluntary participation: Your participation is entirely voluntary. You can withdraw
from the study any time. You have the right not to answer any question that you are
uncomfortable with.

Confidentiality: The information will be reported in such a way as to make direct
association with yourself impossible. All information and data will be coded and stored in
such a way as to make it impossible to identify them directly with any individual (that is,
they will be organized by number rather than by name). All information and data from
this study will be kept safely in a locked filing cabinet in a locked office at McGill
University and electronic information will be stored on a password protected computer.
The audio and video tapes and photos will be used only for the purpose of data analysis.
However, some photos may be used for my dissertation, research presentations,
conferences, and publications with participants’ written consent. Completed
questionnaires, notes, and audio-video recordings, photos from the study will be
destroyed once the final report has been written and accepted. Only the researcher and the
research supervisor will have access to all information and data.

Anticipated disposition of results: The results of this study will be used for my PhD
dissertation, research presentations, conferences, and scholarly publications.

If you have any further questions about the study, you may contact me directly by phone
or email.

Sincerely,
Student researcher, Seong Man Park, Supervisor: Dr. Mela Sarkar
PhD candidate in DISE, McGill University T) 514-398-2756

T) 514-659-0610, E-mail: seong.m.park@mail.mcgill.ca E-mail: mela.sarkar@mecgill.ca



mailto:seong.m.park@mail.mcgill.ca

Korean Canadian Students’ HL & Identity Maintenance 280

Consent Form

I agree to be audio-recorded during the course of this study: YES NO
I agree to be video-recorded during the course of this study: YES NO
I agree to be photographed during the course of this study: YES NO

I authorize the uses of photographs of me for general-interest publications or print
media, academic publications, researcher’s dissertation, presentation at scholarly

conferences: YES NO

I have read and understand the above information. I voluntarily agree to offer the church
as a research site and to participate in this study. My signature below indicates that |
agree to participate in this study.

Participant's signature Date

Researcher’s signature Date




