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PREFACE

Democracy is now challenged and is faced with its
greatest struggle for survival in the long centuries of
conflicting ways of life. The duties of citizenship in a
democracy render it essential that all should be taught to
understand and to think to the best of their ability. 1In
a democratic community the function of the educational sys-~
tem is to discover, draw out, and develop to the fullest
degree the innate potentialities of every member. A fur-
ther function 1s to train and guide the capacitles revealed
in each so that all will be enabled to find satisfying and
appropriate expression within and through the life of the
community.

In the sacred name of democracy and, specifically in
the name of equality, the provision of education for all,
and especiai2ly for pupils of lesser ability, has endangered
the educational standards of all groups in the United States
of America. What has not been clearly understood is that
true democracy does not mean equality of all but equality
of opportunity for all. The ideal to attain would seem to
be that in which the pupil will determine his future educa-
tional plans in terms of his real abilities and proven in-
terests rather than parental wishes or monetary or social
ambitions,

Democracy would be blind indeed if the pupil of lea-

dership calibre is neglected or pursues a course which will



not train him for his rightful position at the head of his
community. Occasionally there will be present in secondary
school the brilliant student who is the only one predestined
for college or for further study. How shall his studies be
directed to his best advantage and to the best advantage of
the community while st the same time safeguarding the pro-
gress of the rest?

While providing for the pupil of lesser ability the
educational system in a democratic community must continue
to provide for the average and above-average pupil. Each,
whatever his potential, must be trained to the fullest extent
of his capacity in order to find a satisfying life within
the community. Those of higher potential cannot be brought
down to the level of the lowest, nor can the lowest be raised
to a high level., In the schools of today attempts are being
made to provide education for all levels of potentiality.
While the average and the gifted pupils have not been for-
gotten, the question of their training and development is

not considered as the chief centre of emphasis lies elsewhere.
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Chapter 1

Secondary Education for Democratic Living.

Men's minds are the product of their experiences in
life. Education, formal or otherwise, is a factor in
determining what any life will be, From birth to death
the educative process is acting upon each human in the
nature of his experiences. The importance of these exper~
iences is recognized but no amount of experience can have
the cumulative effect of formal education.

Traditionally, education is divided into three parts:
primary, secondary, and higher. Primary education is
usually considered to be the training of children in the
basic tool-subjects of reading, writing, and arithmetic.
Secondary education 1s post-primary education, the education
of the adolescent youth., Higher education includes the
specialized education of young adults and adults in the
particular branch of knowledge which attracts them, 1In
modern educational systems each part is built upon the pre-
vious onej education is thus a broad ladder of learning.
All three parts cannot be considered as mutually exclusive,

To the period of education which follows upon primary
education is given the name secondary. Such a general
definition includes a large number of seemingly unrelated
and unarticulated types of post-primary education, a strange
conglomeration of trade, industrial, commercial, and aca-

demic schools. The name, secondary, embraces all forms of



post-primary education up to the higher levels. Rather
than define the word by naming the various types of educa-
tion the term can be defined by saying that secondary
education is the education of the adolescent from the age
of eleven to sixteen years.

In the definition may be found the duty of the schools
devoted to post-primary education. "The prime duty of the
secondary school is to provide for the need of children who
are entering and passing through the stage of adolescence,"(1l)
Within the schools a large variety of opportunities, suited
to individual needs, is provided; each type 1s organized
to lead the individual as far as his interest, ability, and
intelligence will take him,

No type can be said to be new in the sense that it is
some well-defined theory of education begun in a certain
year. Whatever the type the whole of secondary education,
its types, its methods, and its policies, is invincibly
eclectic and empirical.(2)

The secondary school has been established longer, in
its procedure, organization, curriculum, and methods, than

either the elementary school or the university. Though it
1. Educational Yearbook 1932 Introduction page Xv

2. Report on Secondary Education Introduction page xxiii




has been the most stable as well as the most enduring part
of the educational system, the secondary school has pro-
gressed for it has been the bearer of the dominant education-~
al traditions from the time of the Renaissance to the present.
Until very recent times revolutionary ideas and new methods
in education have been worked out in the secondary school.(3)
Until the middle of the nineteenth century the secondary
school was the dominant educational institution in most
countries, more influential in contributing ideas and shap~
ing policies than schools either preliminary or subsequent
to it. After the middle of the nineteenth century education
at the elementary level received more attention, education-
ally and poli%ically, than education provided by the second-
ary school., Because of the importance of the attention
received by the elementary school, the nineteenth century
may be called the age of the elementary school.

The demand for universal elementary education has had
a far greater effect on education than was conceived in the
nineteenth century. For, in the Report on the Education
of the Adolescent, it is stated that the movement for

secondary education

"has sprung naturally and spon-
taneously from causes which
have their roots deep in the
life of society and in the
practical working of our educa=~

3. Munroe, Paul Principles of Secondary Education page 1



tional system - an increased

démand among parents for post-

primary education, a wide real-

ization of the waste which arises

when the powers of children are

not fully cultivated, a clearer

appreciation of the facts of

child life and growth®. (&)
The history of education shows the emphasis laid upon the
elementary school and from that has grown the modern emphasis
on secondary education. Over the past one hundred years
the focal point of attention in education has passed over
the educational system from the beginning to the end of the
schooling which the large méjority of children undertake.

In the long run, however, the progress of education
depends on the existence of a belief, sufficiently strong
in its importance to induce men and women, individually as
parents and collectively as citizens to make sacrifices in
order to promote it, This belief has been sufficlently
strong enough to introduce universal secondary education
to most countries of the western world,

Besides the universality of secondary education one of
the most hopeful features in the recent history of education
is the recognition that education flourishes best under
conditions that make for spontaneity and that encourage

adaptation to the character:-and needs of those whose progress

it is intended to promote. The traditions of liberal

4, Report on the Education of the Adolescent page 94




secondary educetion were originally based upon vocational
considerations, on the requirements of the so-called liber-
al professions and the modern industrial revolution has
given the educational system the opportunity to show if it
can meet every nevw and special demand made on it., In short,
the task of modern secondary education is to adapt the
instruction to the abilities and capabilities of the pupils,
to build on the environment in which they live, and to ex-
tend and enrich that environment.

This has led to the horizontal extension of the modern
secondary or high school, Trade schools and all other |
types of speclalized schools have been developed in the lat-
ter part of the nineteenth and the twentieth centuries. To
a much greater extent has been the development of the so-
called comprehensive or composite high school, which in-
cludes all types of special education in its curriculum. (5)

Throughout all the types of schools runs a high ideal
of the value of accurate knowledge and of rational thought
and expression. Increasing numbers of puplls are today
able to realize this idesl by well-planned courses of con-
tinuous and coherent studies. The young person growing
through adolescence is placed in possession of the means
by which he is able to interpret the new and bewildering
experiences that daily confront him, He is also brought

5. This is true to a greater degree in the United States
than in Canada. - Author.



into contact with the wholg& of human experience, which is
his rightful heritage.

The secondary school can maintain the high ideal if it
maintains as the chief objective of education the training
of the mind and body, not for some narrow and specialized
purpose but for the fuller and richer life. To gain the
objective the sehqol must promote three great ends of human
life and activity. The first is the forming and strengthen-
ing of character - individual and national character -
through the placing of youth in a congenial and inspiring
environment; the second is the training of boys and girls
to delight in pursuits and accomplishments which may become
recreations in mature years; the third is the awakening and
guiding of the practical intelligence for the better and
more skilled service of the community in all its multiple
businesses and complex affairs.(6) Without these ends no
school can hope to save its soul alive nor can 1t justify
faith in the future and expenditure in the present,

Though the basic aim of secondary education in all
its various forms may be described as preparation for future
life, the scope must never be vocational training pure and
simple., Flexibility of mind, sdaptability of skill, both
intellectual and manual, initiative and breadth must be

retained at all costs in the face of modern demands for

6. Report_on the Education of the Adolescent Introduction
page xxiii



competent Job-holders and skilled artisans. The school
must never turn out mere human cogs for the gigantic indus-
trial wheel of modern socilety.

"The school, if it is to reflect

truly the activities of modern

society, must both give the

knowledge and training required

for the routine duties of adult

life and also foster the creative

impulses needed not merely for

new enterprises and adventures

but even for the dally adaptation

of routine and technigue to

changing situations."(7)

If it is to act as a stimulus - if 1t is to be felt,
to be not merely the continuance of a routine, but a thing
significant and inspiring - education must appeal to those
interests and cultivate those powers, of which a boy or
girl is conscious with the transition from childhood to
adolescence. By the age of eleven or twelve children have
given some indication of differences in interests and
abilities sufficient to make it possible and desirable to
cater to them by means of training of varying types, which
have, nevertheless, a brocad common foundation. The secondary
stage must be sufficiently elastic and must contain courses
of sufficient variety of type,; to meet the needs of all
children. Equality of educational opportunity does not
mean identical education. The larger the number of children

receiving post-primary education, the more essential is it

7. Report on Secondary Education page 15%



that that education should not attempt to press different
types of character and intelligence into a single mould,
however excellent in itself the mould may be. A system of
education should provide a range of educational opportunity
sufficlently wide to appeal to varying interests and cul-
tivate powers which differ widely in kind and degree.

If a course of education is to be effective, there
must be a reasonable probability that the majority of those
who start it will go forward to complete it, in the sense
not that they finish their education, but that they pursue
that particular plan of study as far as it will take them,(8)
It 1s true, of course, that the period for which children
remain at school is largely dependent upon economic consi-
derations, The essential fact to remember is that the
children who do not receive a formal secondary education
have just as much right to have money spent upon their
economic improvement or cultural development as children
who attend secondary school. Therefore, every attempt should
be made either to help the less fortunate attend school
through scholarships and bursaries or to provide educational
opportunities for those who are froced to earn their live-
lihood.

Eduecation, however, is not a commodity to which a

price may be affixed nor can it be standardized for mass

8. Report on the Education of the Adolescepnt page 82



production. An effective education is governed by the
social traditions and ideals and by the environment which
it sérves; true education is broader than book-learning
alone, Without the basis of national traditions and local
customs no education can be #aid to be effective. A well-
rounded education involves some degree of contact with all
of the great cultural traditions of the country. In
education

"the interest of the State 1is to

see that the schools provide the

means by which the nationt's life

may be maintained in its integrity

from generation to generation;

and to make sure that the young

are prepared to preserve - and

some to advance -~ 1ts standards

in all modes of activity which

are important to the common weal."(9)

The success of education can be based on the extent

to which youth can be fitted to fulfil their duties, and
to take advantage of their opportunities, as citizens of a
democratic state. Democracy is now challenged, and the
duty of citizenshlp in a democratic state renders it essential
that all should be taught to understand and to think to the
best of their ability, "for the deepest problem of democracy
is to produce a society that 1s itself educative, a society
capable of stregthening civic morale, of regenerating human
ideals and sentiments, and generally enlarging and elevating

the sphere of men and women",(10)

9. Report on Secondary Education page 147
10, A. B. Currie, The Modern Secondary School page 19
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To help solve this problem a lesson may be learned
from the Communist regimes in the methods of spreading the
Communistic doctrine so different from democracy. First is
the need of patience. Plenty of time must be used if demo-
cratic principles are to be inculcated into the youth of
the country. To produce the desired end and for that end
to last the means must be continued over a number of years.
Young adults, therefore, should not be released from one |
6f the best organized institutions for education, namely,
the secondary school, at an age when the young person's
character is in the formative stage. Secondly, there must
be careful planning, both of the whole problem and of the
integral parts. Step by step, and piece by piece, the
planning must be built up, Because of the different levels
of intelligence, the planning must be adapted to include
all levels, Unless the planning is bullt up slowly, there
can be no permanency. The planning, also, must be designed
to produce the finished article, a democratic citizen.
Thirdly, democracy must attempt to be complete., Communism
claims to provide answers to all the problems of life.

True democracy can never do this for it is against the
basic tenets of the democratic way of life. Correct demo-
cratic training can provide the ways of arriving at the
right solution to the many problems.

"Democrétic education can be such
"that men may lose the proud distrust



11.

11

of their fellowmen, may resolve
the anarchy of their conflicting
egos, may seek the fructification
and not the fragments of their
democracy, may be concerned more
with the enthronement of their
liberty and less with the
despotism of their rights, less
with the calculations of %heir
own utility and more with the
conditions of their own well-
being and happiness."(1ll)

A. B. Currie, The Moderpn Secondary School

page 19



Chapter II

The Modifications of the Traditional Secondary School.

"The basic aim of secondary educ-
ation at all stages of its
development may be described as
training for life activities,
but within this general purpose
there have been variations with
respect to the aspects of life
activity which have been recog-
nized and emphasized and also
with respect to interpretation
in terms of currtculum content
considered appropriate for the
particular aspects of life ac-
tivity that were recognized.'"(1)

An examination of the materials concerning the develop-
ment of secondary education leads to the conclusion that all
types of secondary schools have much the same fundamental
aim and that outstanding differences are in features other
than the basic curriculum. Throughout the centurlies there
have been shifts in emphasis, but, in general, it is clear
that there were no sudden changes. Schools of one period
grew out of those of the preceding period, aims and course
offerings in the schools being modified by experienced and
alert educational authorities who were more sensitive to
changing needs than a so0lid mass of popular opinion.

In the past the general aim has been to train children
to be useful and happy citizens. Otherwise stated, the aim
has been to promote social efficiency. Differences in

practices have apparently not grown so much out of fundamen-

1. Encyclopedis of Educational Research page 1088
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tal differences in aim as out of differences in interpretation
as to wvhat means were necessary in order to achieve the
desired end. (2)

Up to the early part of the twentieth century secondary
education was regarded as college preparation. The prepar-
ation for life activities was a subordinate objective,
which would be gained through the obtaining of the major
aim, The weakness, however, was that few of the children
ever went to college and were left without a sense of com-
pletion somewhere along the ladder leading to university
graduetion. In the light of modern interpretations of soclal
efficiency the traditional secondary school created a great
soclal wastage.

To overcome some of this social wastage the secondafy
school courses were broadened to provide some practical
training for those not destined for college admission. The
development of trade schools, technical schools, commercial
schools, and all other types of specialized schools took
place in addition to the broadening of the opportunities
within the traditional academic school. With this develop~
ment a large gap in the training of young citizens was
closed. This was not, however, the complete answer in view
of the changes in modern living.. There still was a deficiency
in the full training of the whole child, physically and

2. Encyclopedia of Educational Research. page 1069
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mentally.

At the present time the interpretation of social
efficiency has been broadened to mean that the school's
contribution towards making useful and happy citizens shall
include, in addition to formal training, emphasis on leisure
time activities, health ,home membership, community spirit,
and all other less formal pursuits. There are many today
who do not subscribe to this interpretation but believe that
the contribution of the secondary school to soclial efficlency
is the provision of preparatory courses for college admission.
Under this system the rest, in fact, the large majority of
pupils, are left to their own devices in trying to live a
full life. The training of college entrants means the train-
ing of a few leaders of the country, the éiite. Such a
group is the product of a system of secondary education
deliberately planned to produce it. In this way the soclety
in question has at least some measure of control over its
own destinies, The great weakness, however, of this view
is that the chosen few are usually those who have the eco-
nomic means to continue. The choice is made on economie
grounds instead of on ability.

Nor 1is it enough to have a generous universal provis-
ion for secondary education pledged to prepare for the uni-
versity any pupil who demands such preparation. The second-
ary schools can no longer perform the same function in train-

ing a selected group, whatever the method of selection,
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because of the increased enrolment of pupils of far wider
range of abilities and cultural backgrounds.

A generous universal provision does not avoid the
emergence of an élite group, no matter how much a democratic
country may repudiate the thought of such a group. It re-
mains true that some kind of an élite group emerges. If,
however, the real powerful standards of valuation 1in the
community are fully recognized, worked upon in the secondary
school, and adapted to the individual needs, secondary
education is no less effective as an instrument of social
control. This gives to the secondary school an animating
principle without which the school will lack relevancy.
Neither will the élite emerge in some haphazard fashion nor
will the others be blind followers of ideas which mean little
or nothing in the light of their training. When the standards
of valuation are reflected in the work of the school, the
curriculum, the secondary school becomes a small society
reflecting and extending the good of the community in general.

In the matter of the curriculum the secondary school
hes meintained its position which was derived from the liter-
ary tradition of the 0ld grammar schools. The obsolete doc-
trines of the faculties and of formal training and the en-
deavour to teach a wide range of subjects to the same high
level to all pupils have been only partially replaced by
never concepts in education. There 1s a body of conservative

thinkers, both in education and outside, with the support
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of a long tradition, who think that the school subjects are
to be taught for the sake of the special or general training
they impart to the mind. In simplest terms this is reduced
to a single article: 'It does not matter what you teach so
long as the pupil dislikes it'. Modern psychological think-
ing has attacked this and shown that the position is indefen-
sible and unreal; it has not, unfortunately, convinced many
experienced teachers or mature students that the faithful
study of one of the major subjects does not impart some
virtue to the mind.

For, they say, "the subjects in question have been
established through the centuries by the labours of a few
men of supreme genius, & larger group of practitioners of
outstanding talent, and an immense army of journeymen".(3)
The student who is put to school in contact with one of the
great traditions acquires something of the ethical as well
as the other characteristics that can be derived from it.
This training may be described as mental discipline for it
involves the submission of the pupil to the influences of
the great tradition. The result of this has been a strong
tendency to adjust the pupil to the curriculum rather than
the curriculum to the needs of the pupil.

School subjects do stand for the traditions of practical,

aesthetic and intellectual activity, each subject having its

3. Report on Secondary Education page 160,
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own individuality. If the subjects are taught for their
outstanding characteristics and are related to the pupil's
experience, that is, the subjects become real and live in
the pupil's experience, the pupil does derive great profit
from a continued study. The pupil's powers are cultivatead,
his sensibilities are awakened, his intellectual horizon is
broadened, his range of sympathies is enlarged, thus esta-
blishing interests which will mean something in his later
life.

One of the principal weaknesses of secondary education
has been said to be the lack of any solid core or relation
to any one main stem of learning or way of life., With the
division of secondary education into its component subjects
this criticism may be taken as having a solid foundation.
Specialized instruction in a number of subjects causes the
whole to be subdivided into parts which are continually in
danger of falling out of relation with one another. Unless
this danger 1s overcome by the school adopting some unifying
principle in its curriculum, such as, the teaching of English,
the secondary school has failed in its function of providing
a broad general culture. With a unifying principle and
without premature or undue speclalization the curriculum
will fit a pupil to the life of commerce or industry or to
entrance into an institution of higher learning.

To a considerable extent the general nature of the

secondary subjects has been determined by the preliminary
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entrance requirements and the bursary competitions of the
universities. The university influence is still evident in
the treatment of courses in the individual subjects. There
is a tendency to confine these to a solid grounding in the
examinable elements of the subjects - to the preparation of
a sound foundation on which an honours degree course can
later be laid.

Promotion is generally determined by examinations but
the success in writing examinations is not the desired end
of education. Examinations have a place in education but
not the prominent place enjoyed by them in the past. The

proper place of examinations has been succinctly put in the

introduction to The Report on the Education of the Adolescent:

"We feel that the pupils may be
handicapped by the absence of
any form of guarantee of their
works; and we feel that the
schools themselves may become
uncertain in their aim and va-
cillating in their methods; if
they have no suggestion of a
definite standard to guide their
work., And, after all, examin-
ations are like the running of a
race; and few of us really dis-
like races, or can avoid, in the
course of our lives, the running
of some race, which'is set before
us, There is a wisdom in the
saying of Plato that 'the life
without examination is a life that
can hardly be lived',"(4)

It is a cardinel principle thét the examination should fol-

low the curriculum and not determine it.

L, Report on the Education of the Adolescent Introduction
page xx
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The old predominance of a single intellectual standard
of classical education in all schools has been succeeded by
a diversity of standards, existing side by side in every
school. According to Aristotle 'the special function of
the higher stage of education 1s to secure goodness of
intellect; to provide the rational basis for conduect; to
furnish the intellectual preparation for the proper func-~
tioning of the individual in society'. The guiding prin-
ciple cannot be to treat all studenté alike, but to develop
as many specialized lines of training as the community can
support.

Some changes 1n secondary education have arisen from
the modern political or social demand for universal education
as a necessary means to a democratic way of life. This de-
mand 1s coupled with the demands for free elementary and
higher education, for compulsory school attendance, and for
diversification of educational opportunities to fit the
differing needs of the various groups of young people, for
all of whom society purposes to secure a fair and generous
start in life. The greatest changes are due to the increas-
ing efforts among leaders to found educational practice on
the basis of sclentific knowledge, rather than on tradition
or on practices which have grown to be customary. To a
large extent these efforts have resulted in the means to
enrich educational programmes; to ascertain the actual values

of the historic subjects and of the methods of study and
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teaching which have become traditional in schools; to study
experimentally the learning processes of children and ado=-
lescent youth; and to scrutinize the fields of modern social
economy with a view to ascertaining what are actually the
valid aims of an education which should be purposefully
directed towards the attainment of such valuable ends as
those embraced under the broader conceptions of physical
efficiency, vocational power, good citizenship, and broad

personal culture.(5)

5. Paul Munroe Principles of Secondary Education page Tu5



Chapter III
The Function of the Secondary School in a Modern Soclety.

"The prime duty of the secondary school is to provide
for the needs of children who are entering and passing through
the stage of adolescence."(l) 1In the past it has been found
that an elementary edueation provides an inadequate prepar-
atilon for the 1ife of man as a citizen and worker in the
modern world, The duration of education has been lengthened
to give the young citizen a reasonable beginning in solving
the problems of the modern complex society. In addition,
greater opportunities for continued full-time education have
been afforded the young persons in the interests of the
individuals and of the nations of which they are members.(2)
The modern secondary school offers to each of the young per-
sons a general education of a wider scope and higher grade
than than formerly enjoyed by the vast majority.

Though the character and inspiration has been drawn
| largely from the past, secondary school education is being
gradually modified and readjusted to present conditionms.
In view of the comprehensiveness and vital nature of its
functions, there can be little doubt that the ultimate char-
acter of the evolution of the secondary school provides one
of the most interesting and debatable problems of the present

and of the future.(3) The increased and continued interest

1. Report on_Secondary Education Introduction page xxiii

2. I. L, Kandel The Meaning of a Liberal Education in the
Twentieth Century Introduction

Educational Yearbook,1939 pagexvi

3. E. P, Smith The Function of the Secondary School
The Year Eoo& of Education page 383

193
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of the community, a direct result of the wider scope of the
modern secondary school, makes the school not an institution
in the community but an institution of the community. There
1s no doubt that the community 1s determined to procure the
most thorough education for the children and to regard this
education as a sound investment for the future.

Modern educational psychology has re-emphasized the
differences in individuals and in individual ability. This
has given rise to various types of secondary schools and to
differentiated courses within a particular school. But
the problem of adolescent education does not stop merely
with efforts to meets individual needs and abilities. In a
few words the problem 1s to discover a new conception of
the training to be transmitted in the secondary school.

This conception cannot be stated in terms of so many subjects
but in terms of activities adapted to the intellectual levels
of the adolescents and having their origin in the activities,
institutions, thoughts, and organization of modern society.
So complex is the problem that the exact assessment of the
function of the secondary school is well-high impossible.

To speak in generalities is to invite disaster but no
rigid conclusions can be made about the function of the
secondary school, In the main, it is true that loyalty to
membership of the school and a further loyalty to the com-
munity which the school serves can be considered as part of

the function. A full share in the communal life, both in
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school and outside 1t, is a facet of the same function.
The first taste of that deeper fellowship with men and ideas
and jdeals which leads to the whole 1life of culture and
understanding is another part of the function of the secondary
school, No statistics, nor examination results, nor financial
estimates can measure the effectiveness with which such a
function i1s discharged in the modern secondary school.
Measurement can only come in the activities of the young
persons of today in their later life, twenty, or thirty, or
more, years hence. No one today can foretell the final
effectiveness of the secondary school in the lives of the
young persons.

The position of the secondary school in the community
is one of great importance as well as one of great potential-
ity. Not isolated on the outskirts of some small country
town, where it is an autonomous institution, the modern day
school draws its pupils from homes and environments of very
different kinds at an age when the desire for companionship
is strong and social distinction counts for little. Receiv-
ing all on equal terms the school becomes a classless society,
to whose well-being all can contributeof the best, and which
can give the best to the members.(4) No other single institution
of society can teach as well the spirit of social and mental
co-operation, so essential in modern. living.

This central position of the school has had its. effect
h. Report on Secondary Education pagé 198
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on the curriculum and general objectives of the secondary
school., There is a double aim of developing intellectual
ability and inculcating a social and cultural standard of
living. To fit the pupil for a vocation and to teach him
in such a way that his vocation and his life as a whole may
be set in the right perspective is the interpretation of the
modern curriculum and thus the general objective of the
secondary school.(5)

Within the school the result is to give a trend or bias
to the general course of studies. The actual subjects have
not been changed, that is, English, history, geography,
mathematics, and science are still taught and studied in
the schools. The relation of these subjects to the 1life in
industry or commerce or agriculture is much closer. Within
the framework of the courses 1s the stimulus to interest
the boys and girls who are beginning to think of the coming
years and a career in life. When they see the bearing of
their studies on that career (the result of successful
teaching), the children are likely to feel the liveliest
quickening of the mind. The children, instead of being
forced to attend school, are eager to share the benefits of
a secondary education.

While studlies should not be introduced which are beyond
the present comprehension and unrelated to the present ex-

5« E. P, Smith The Function of the Secondary School
The Year Book of Education page 386

1934
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perience, yet studies may well be introduced to a limited
extent which have a definite bearing on the next stage of
their life, be that a future occupation or continued educa-
tion at a school or university. It is to be noted that

the studies should not be defined with any one object in
view so that some may be excluded for one reason or another,
The curriculum is thought of in terms of activity and exper-
ience rather than knowledge to be acquired and facts to be
stored.

While the present secondary school curriculum is being
given a bilas or slant towards vocational training, such
training 1s not enough to produce a good and useful citizen.
It is not sufficient to produce a skilled typist or an
excellent mathematician without a fundamental sense of
decency. To achieve a better life education must preserve
and pass on what is best and true in life. According to
the late Sir Fred Clarke "the most momentous of the demands
which a common culture will have to meet is that of preserv-
ing vital continuity with all that 1s most humanising and
most richly value-bearing in the cultural inheritance from
the past".(6) N

Much of 'the cultural inheritance from the past' is
embodied in a>certain way of thought and action. This has

been found to be true and to have a lasting value, It is,

6. Sir Fred Clarke Freedom in a Creative Society page 87
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therefore, the purpose of the school to communicate the
culture to the new generation in the school. If the purpose
of education ended at this point, no further progress wéuld
be made. Education must provide for the growth of culture
by establishing a firm foundation of tradition and by pro-
viding means for the constant application of the lasting
truths to new situations.

A great many persons believe that traditional:aspects
of education should be forgotten in the ever-increasing tempo
of modern living for they state that no age is the same as
the last., That each age 1s unique is true enough but it is
not easy to say of what the uniqueness consists. Education
for the age will develop into vocational training if last-
ing values are not recognized and tasught., It is easier to
educate for a particular profession, craft, or vocation
than 1t 1s to educate in a liberal way. Of this situation
the late Sir Fred Clarke warns: "the grave danger of an ex-
treme relativism, especially in its cruder popular forms,
is that it emerges as moral opportunism, the atrophy of the
consclence, and the pragmatic assumption that it is right
that which is to the advantage of my group or my interest".(7)

In examining the modern curricula it will be found that
an understanding of this danger is present and that means
are belng taken to prevent the domination of a completely

pragmatic view of education. This can be detected in the

7. Sir Fred Clarke Freedom in a Creative Society page 88
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attitude towards what is great and timelessly true in art,
music, and literature. History,well taught, can be a fine
school of duty and can give us valuable aid in deciding in
particular cases precisely what duty requires of us. The
intrinsic, genuine value of the liberal arts cannot be
forgotten in the education of each succeeding generation no
matter how great is the demand for education or training for
the l1ife work of a person and nothing else.

As the function of the school in a modern society is
complex, so is the function of the teachling staff in the
school soclety.

"From one point of view the teachers

are the parents' substitute and

agent, doing what is in the last

resort the parents' work and

clothed for the purpose with a

measure of parental authority.

At the same time they are also

agents of the community, the

means by which it secures from

the schools the services it ex~

pects them to render,."(8)
Outside of the classroom activities the teaching staff have
the important function of acting as unobtrusive observers
of the general school 1ife, refrailning from interference
where interference is unnecessary but prepared to safeguard
the moral qualities when these appear to be threatened.
Thus, on the one hand the teachers are the active means of
supplying the leadership in the educational efforts; on the

other hand, the same teachers are the Judges of the results

8. Report on Secdﬁdarz Education page 1k48
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of the application of the teachings to life.

While the teacher 1is the parent's substitute for some
part of the day, the place of the parent cannot be filled
by the teacher, nor can the parent abdicate his position in
favour of some outside authority. Education always begins
at home and to the end of school 1life continues to be shared
between home and school. The school's success in the long
run depends upon a good understanding between the two parties
who, whether they are conscious of it or not, are partners
in the children's upbringing. With co-operation between
the two parties, the school achleves its successful function
in society by becoming the intensive training ground in what
is best in the physical, intellectual, moral, and social
life and tradition of the community.



Chapter IV
The Pupil of the Secondary School.

There have been many attempts to classify the stages
of growth in man from birth to maturity, but each attempt
seems to be a repetition of some previous one with the em-
phasis on a particular basis, such as, physical or mental
or chronological. It is not the purpose of this chapter to
discuss all the stages of growth or to comment upon this or
that classification. Only one stage will be discussed, the
stage between eleven and sixteen which is commonly called
the adolescent period of life, No attempt will be made to
discuss the stage from a physical or psychological aspect
except as these affect the education of the adolescent, The
significance of the physical growth and mental characteristics
is of prime importance when discussing the education of the
youth between eleven and sixteen years.

Physically, there is general asgreement among the var-
ious authorities that the stage between the age of eleven
and the age of sixteen constitutes a growing period in which
mature stature is attained; the years after sixteen constitute
a period in which the frame is filled out. Growth in height
usually takes place at an accelerated rate between the ages
of eleven and sixteen.(l) Also, the physical growth is not
confined to height as many individuals who early approach
rhysical maturity begin to fill out before they are sixteen.

1. Report on Secondary Education. page 108




30

Between the ages of eleven and sixteen the characteristics
of the child gradually disappear and those of the adult are
acquired. The boy or girl displays a constantly changing
blend of childlike and adult qualities. In consequence,
the boy or girl must be handled with knowledge, understanding
and sympathy. In the age group of children between the ages
of eleven and sixteen there is a wider range of variation
than in the age group of those between seven and eleven or
sixteen and twenty-one; therefore, it is of utmost importance
that each boy or girl be regarded and treated as presenting
an individual problem,.(2)

Physical development is a factor which must be taken
into account no less than the chronological or mental age
of the individual child. The physical transition from the
status of childhood to that of an adult 1s not a sudden
change occurring at a definite period. Puberty is now re-
garded as the climax of a slow process of growth which has
steadlily been taking place from birth at varying rates in
the different individuals.(3) All children 4o not arrive
at the point of sexual maturity at the same time. The well-
marked physical and mental changes, which characterize the
final stages of puberty, induce external characteristics
in the'child concerning which he has usually little or no

control and usually little or no understanding.

2. Report on Secondary Education page 109
3. TIbid. ©page 120
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Modern psychological studies have shown that the sexwual
behaviour of a human being reflects one aspect of his or her
personality; modern medical research has shown that, to a
considerable extent, human personality is determined by the
activities of the ductless glands. There is ample proof
that some of the behaviour difficulties which occur in child-
ren during the stages of puberty and adolescence are due to
a lack of balance in the secretions of the ductless glands.
Self-control is comparatively easy for some children, but
very difficult for others; such differences may have a
physical basis for which the individual child is not wholly
responsible, (i)

So exhaustive has been the research into the behaviour
of adolescents that it seems possible to conclude that all
apparent changes in character during adolescence are the
secondary results of one fundamental change. Directly or
indirectly, the modifications are mainly due, so far as they
are produced from within, to the maturing of the sexual
glands and organs. The child, at last, achieves sexual
maturity but the process of maturing involves profound changes
in physique, intellectual growth, emotion or temperament.(5)

The modern psychological findings have revolutionized
the concepts of the basie education which could best develop
the mind., Up to about fifty years ago it was generally

4. Report on Secondary Education page 11k
5. Ibid. page 122
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believed that the mind was composed of distinct intellectual
faculties, each a separate organ of the brain and maturing

at a fairly specific period. From this it was supposed that
the mind could best be developed by a basic education of a
humanistic type providing a general foundation of culture.
The same education was applicable to every child without
regard to individual differences or to subsequent diversities
in vocation.

During the past fifty years the testing of children by
mental tests has shown that intellectual growth in general
and in its more specific aspects is not spasmodic, but uni-
form up to the time that development ceases. From an early
age memory and the power to reasocn steadily improve and
mental development in every direction is continuous. Even
when individuals appear to display new talents or special
gifts at a definite date, such changes are probably due to
the acquisition of fresh interests rather than the emergence
of fresh aptitudes.(6) In the light:of this, education
today consists in developing specific habits, memories,
ideas, forms of manual and mental skill, intellectual inter-
ests, moral ideals, and a knowledge, not merely of facts and
conclusions, but also of methods.

Spearman, in his studies of intelligence, noticed and
recorded that after the age of eleven there is a gradual

retardation and ultimate arrest in the development of

6. Report on Secondary Education. page 122,
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general intelligence or in the maturing of those measurable
capacities which have hitherto developed at a fairly uniform
speed and in close association with one another. Though the
upward development of general intelligence shows signs of
slowing at approximately the age of eleven years there 1s a
compensating factor of a broadening of the intellect which
may continue until death.

General intellectual development during childhood
appears to progress as the child grows older from babyhood
to adolescence. The all-round intellectual ability or
general intelligence appears to enter into everything which
the child attempts to think, or say, or do, and seems on
the whole to be the most important factor in determining
his work in the classroom. Consider the child who is
constantly behind his class though hils attempts to keep pace
are often Herculean, An examination will often show that
this child has not been endowed with the same intellectual
potential as the other children.

To the teacher the most striking development in mental
power during the life of ordinary children 1s the increasing
scope of their attention. A casual visit to any school will
prove this as the visitor observes the work of the children
in the various age groups., At the age between eleven and
sixteen years this scope of attention seems to be well
developed and appears if the children are interested in

their work. Research seems to prove that the development
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of attentlion depends mainly on the development of general
intelligence.

This development in the scope of attention brings with
it a corresponding increase in capacity to learn and to
remember, By the age of eleven or so mere mechanical reten-
tiveness usually reaches its maximum but the power of
intelligent recollection through association goes on increasing.(7)
There has been established no tentative upper limit where
intelligent recollection reaches its maximum or ceases
altogether except in the cases of senility. |

Closely allied to the power of intelligent recollection
is the power of reasoning. This ability is essentially
dependent upon the power to perceive relations and to cor-
relate those relations to each other so as to form coherent
and conslistent relations. The development in the power of
reasoning corresponds closely to the development of general
intelligence. By the age of nine or ten the average child
can deal to some extent with spatial relations; by the age
of sixteen there are few mysteries in spatial relations
which the average child cannot unravel through a reasoned
approach. Casual relations, on the other hand, are not
clearly grasped until the mid-point in the stage of
adolescence. (8)

Though it 1s important to realize the changes of
growth in intellect and aptitude, the most salient charac-

7. Report on Secondary Education. page 126,
8. 1Ibid. page 128.
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teristics of adolescence are changes in character and
temperament, It is now known that the simpler or primary
emotions are the most directly affected due to the changes
in glandular secretions. The maturing of the human body
is associated with a marked reinforcement of the sex
instinct, (9) Although the great majority pass through
adolescence without any serious emotional disturbance, it
is important to realize the wide differences between indi-
viduals, both in detalled knowledge of background and in
specific emotion, and the dangers which may arise if every
pupil 1s treated alike,

Another change at this period is the rapid development
of social impulses or soclal instincts as they are some-
times called. At the beginning of puberty boys tend to
group themselves with others of their own sex and join
willingly in forms of co-operative effort, such as team
games and group projects. There is the same tendency in the
actions of girls., At the age of eleven or twelve the aver-
age boy will have nothing to do with girls, Later girls
and boys seem to find each other and co-operative efforts
between the two groups are usually possible. (10)

The gradual awakening of the adolescent leads him into
curious patterns of behaviour. He desires to pry 1hto life,
to experiment with existence, and to explore the world and

its ways. This group of impulses, often loosely described

9. Report on Secondary Eduecation,. page 133.
10. Ibid. | page 13k,
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as curiosity, may give rise to exasperating behaviour if
the adolescent is seriously thwarted in his search for
experience. The best combatting influence is a channelling
of the impulses into studles of natural sclence and into
directed social gathering, such as, high school parties,
dances and the like,

As a cause or as a result of the new desire for social
contacts, the two impulses, self-assertion and its opposite,
submission, are strongly reinforced at this period. These
two impulses correspond to the two emotions of pride and
humility. From the view-point of education children must
be treated more and more as equals and as adults, though
their experience and self-control are still insufficient
for them to be allowed the full privileges and responsibili-
ties of adulthood. (11)

In many adolescents there develops an outer hardness
of attitude, a callousness which, at times, seems strange
in the lives of the young persons. Pugnaclity 1s the usual
outward form of this impulse in boys. The educator must
realize that this outer shell is the protective coating
over the adolescent's lack of emotlional security, It is
the task of the educator to provide the emotional security
for which the adolescent looks.

The same lack of emotional security often produces,

besides a self-assertive display of power and vanity,

11. Report on Secondary Education. page 135,
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inhibitive feelings. There 1s a secret feeling of humility,
a tendency to follow a lead rather than take it., Both sexes
are apt to develop a sense of inferlority whieh produces
moods of depression through fears, sorrows, and disgust
when some idea or ideal is shattered. A mood of lethargy
and indifference often follows a mood of self-assertion

in the adolescent., (12)

As a result of the great changes taking place within
him, the child displays a great interest in himself. 1In the
child's mind this interest is the most important in his life,
A groﬁing consciousness that he will soon be expected to
pday his special part as a responsible and independent adult
constantly tends to force the adolescent!s thoughts upon
himself. He becomes sensitive to criticism and is often his
own severest critic. The self-consciousness makes the child's
mind a sea of troubled waters as conflicting impulses
struggle for expression.

"The essential characteristic
of adolescence is the strongiihten-
sification of emotional energy with
a tendency to mental disorganigation
as a temporary result, The child's
impulses towards action are for the
time being stronger than his powers
of intelligent control. This over-
flow of excessive animal spirits
often leads to freguent collisions
with suthority, especially
educational authority." (13)

The mind of the adolescent is a strange mixture of

12, Report on Secondary Education. page 136.
13. 1Ibid. page 137.
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hopes and fears, of high ideals, and a zest for life; he
does not know what he wants yet he yearns for something.
Baseless actlons one day are replaced by considered moves
towards some goal the next., In a sea of conflicting emotions
the adolescent looks to some one to give him a feeling of
security and a sense of direction. Without this the
adolescent must stumble his way through the most trying

time of his life. Many of the adolescents can resolve

their problems if they have a feeling of the secure and

stable environment of a secondary school.



Chapter V
The Problem of the 'Non-Academic' Pupil.

Backwardness in school work has been constantly noted
by the teacher in the daily classroom work. In many cases
a little extra help in some particularly troublesome subject
has been enough to overcome the difficulty. Continued
backwardness, however, is a recurrent problem, the resolving
of which 1s more complex, Inquiries into the causes,
particularly in slum areas where the problem seems much
more prevalent, show that defects of attention and of memory
and minor physical defects seem to be the basis of back-
wardness in school work,

A more careful examination of the results of early
inquiries and the work of Burt and others showed that the
subject was for more complex than had previously been
assumed, It was also found that the educational policy
commonly advocated was far too simple a remedy; it was
found that the surface was barely scratched, With cor-
rective medical treatment and special educational efforts -
if possible in a special class wherever the numbers were
large - most of the backward pupils, so it was supposed,
could be gradually brought up to the normal level. The
many modern modifications have changed this traditional
view to such an extent that there 1s little similarity‘
between the old and the new methods.

The application of psychological tests proves beyond
all doubt that in the majority of the backward cases the
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childt's whole intellectual capacity 1s definlitely below the
normal levels. Since this general disability is inborn, if
not actually inherited (and there is evidence that heredity
does play a part), the backwardness is irremediable. For
such cases as these, therefore, our educational system must
be altered to bring the expected attainments of the pupills
in line with the lower potential of the learners.,

Even though a child may have a general intelligence
which is perfectly sound, there may be observed some special
shortcoming that hinders the child's educational progress.
Mental disabilities of this kind 1ﬁc1ude a weak memory, a
feeble power of concentration, an incapacity for abstract
reasoning, and a marked instability of temperament or
character, Whatever the specific disgbility is Burt belleves
that in only about one-sixth of the total number is the
specific disability the sole or most obvious cause of the
educational backwardness. (1) The specific weakness seldom
offers an insuperable barrier to educational progress for
a suitable change in teaching methbds usually effects the
desired improvement.

An inspection of the medical histories of backward
children shows that the vast majority suffer from minor
bodily ailments or from some sort of ill-health., Though it
is a factor in the overall picture, general physical wesk-

ness is rarely the maln factor in educational backwardness,

1. 8Sir Cyril Burt The Backward Child.  Introduction, page vi.
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The more limited and specialized defects of sense and
muscular co-ordination provide a far greater problem in schools,
Special classes and special schools with special methods
have been the answer to these specific defects.

Physical defects of a minor nature found in backward
children are far too numerous to be dealt with by establishing
a separate class for each group. Remedial medical attention
initiated by the parents or by the local health authorities
can correct many of the faults found occurring in backward
children, From an educational point of view the essential
source of failure is not the occurrence of the defect in the
child but the occurrence of the defect in the child already
somewhat dull and unadaptable due to the lack of general
intellectual ability,

Within the schocl itself the chief factor for many
years proved to be not inefficient teaching but a lack of
adequate organization and adequate facilities, :Previously
there was a lack of a systematic method for deteeting the
potentially backward child at an early age and, after
detection, a failure to adapt the teaching methods to the
peculiar needs of each child, Lesser faults within the
school have been 1ll-timed promotion, or ill-timed change
of methods or curriculum following the removal of the chi;d
from one class or school to another, Modern educatioﬁal
practices have minimized, to a considerable éxtent, these

factors as the emphasis in education has shifted from the
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subject to the child,
Notwithstanding the general intellectual incapacity
and other factors previously found in the schools some of
the causes of the problem of the backward child in school
lie beyond the school walls, The problem is not as much an
educational issue as a social one. Mental development is
affected by such conditions as heredity and environment.
Faults in character leading to backwardness are aggravated
by conditions over which the child has little or no control.
Thus, the causes of backwardness are exceedingly various
and in nearly every instance, not one factor, but a combination
of factors, some major and some minor, lies at the root of
the trouble. Success in resolving the problem comes in the
thorough study and investigation of each individual child
and in the care with which adjustments are made to the needs

of each individual. Every case is unique and what is
successful in one case may result in complete or partial

failure in another.

Unless there is careful treatment the backward child
becomes a social menace. Burt reported that in a test group
the average mental ratio of the juvenile offender proves to
be about eighty-nine per cent. (2) Though marks or per cents
for mental capacity must always be relative and never
absolute, yet mental defect, as measured by modern methods,

is a notable factor in the production of crime. The

2, Sir Cyril Bart The Young Delinguent. page 296.
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defective child is without the necessary insight to perceive
for himself that dishonesty is wrong and in the long run a
bad policy. ©Some use a life of crime to compensate for the
lack of success through intellectual inability. To be
successful, even in crime, needs a certain minimum of sense.
Not all delinquents, however, are defective in intellectual
ability. Educationally backward in the technical sense the
child often proves far more ahead in mental development
than his school career would show.

As has been pointed out the chief reasons for backward-
ness are intellectual but the most direct reason for a lack
of school attainments is absence from school itself, The
child, unable to do the work of the class, loses interest
end begins to stay away from school. Time, usually occupied
by school work, must be spent in some way and the temptations
of the world prove too much for the ill-equipped youth,
Steps, then, have to be taken to try to reclaim the lost
potential, no matter how little that be, for the good of
society.

Much of the fault for the child's lack of interest in
school can be laid at the door of the school itself., For a
long time the child was expected to do work far beyond his
mental capacity. No allowance was made for the baekﬁard
child who was working to his capacity. From the results of

modern educational experiments one principal conclusion may
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be stated: backward children can make school progress
commensurate with their limited level of general intelligence.

Modern educational practices have been adopted to
lessen the extent to which a lack of interest has been
a contributing factor to school absence. The curriculum
is so framed as to rellieve the backward pupil of the burden
of scholastic exercises that are utterly beyond his powers
and, at the same time, to give him work of a concrete,
manual, and practical kind, to arouse his interest and to
use up his energy and to equip him for the tasks of after-
school life, As the educational efforts are preventive as
well as remedial, by far the greater number of the potential
eriminals are caught in the meshes of educatlional facilitles
rather than in the meshes of the law.,

Through early detection it is possible to cope with the
whole problem from the beginning - to study individual cases,
to strengthen the weak intellect, and to fortify the infirm
will before the habits of deliqéguency become thoroughly
Ingrained and often before any temptation is encountered or
experienced,

The dull brain is brightened and the unstable tempera-
ment is steadied by furnishing suitable school work and
suitable intellectual interests adjusted to the specific
level of each individual child. Even though the attempt be
not wholly successful in all cases, the social wastage 1is
reduced to such an extent that the worth of the educational

practices 1s proven beyond any reasonable doubt.



Chapter VI

The Practical Course in Montreal.

The twentieth century has become the era of providing
secondary education of some sort for the children who have
been trained under the compulsory elementary system with a
marked degree of success. The thoughts of the people have
éhanged to the point of view that children are not a source
of additional family revenue but the future citizens of the
country. As such, the children should be given a longer
period of training to fit them for a useful 1ife. During
the first fifty years of the century the elementary education
programme was widened and the secondary education programme
was built up. In this some countries were farther ahead
than neighbouring ones. The basic principle that all child-
ren should be permitted to attend some sort of provided
secondary school was accepted by all.

In the Province of Quebec this principle was accepted
in theory long before it was accepted in fact. Thus the
province has been considerably behind the rest of the con-
tinent in making provision for secondary education for all
the children., There were, however, many excellent schools
with a long record of successful operation. When the prin-
ciple was accepted in fact with the introduction of free
education to the Grade Nine level many pressing probiems
were presented. These problems demanded an answer and an

immediate answer., (1)

1. This provision was nullified in 1952 by the re-introduction
of tuition fees in Grades Eight and Nine,
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Before the introduction of free education on the
secondary level the puplls were selected by economic means,
i.e., those who could pay the fees attended the schools.
This form of selection was discarded when all pupils were
permitted to attend school up to the Grade Nine level without
payment of fees, The most pressing problem facing the
authorities was the problem of differentiation of the high
school courses, In this connection some provision of a
suitable curriculum for the ‘non-academic' type of pupil
had to be made. Previously, this type of pupil left school
in the last grade of elementary school or the first grade
of high school and obtained a job if there was a demand for
labour.

Since the high school courses in 1948 were in many
respects unsuited to the 'non-academic' pupils, provision
had to be made for a courée which would extend through all
the high school grades, Such a course would require to be
vastly different from the available courses both in content
and in teaching methods.

At this point it should be noted that, during the
previous four years (1944-1948), various high schools had
been experimenting with a modified curriculum for a small
number of pupils who were not interested in and could not
follow the regular courses, Practical subjects were intro-
duced into a general curriculum to provide interest and

instruction for the 'non-academic' pupils, This experiment
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in trying to meet the problem gave some experience in trying
to solve the problem which was becoming greater every year.

In January, 1948, ‘the Director of Education and the
Education Officers of the Protestant Central School Board
of Greater Montreal chose a committee of high school and
elementary school principals "to investigate the problem
of differentiated courses for high school pupils in all
its aspects®™.(2) This Committee was convened with the
Education Officers at the end of January when the general
terms of reference were discussed. In order to proceed
with the work at hand the Committee was called the Planning
Committee. From this group there were chosen three repre-~
sentatives on each of four specific Committees. The heads
of the various Committees formed the Co-ordinating Committee
for the project.

The membefs of the Planning Committee acted on the four
following specific Committeess 1) Committee on Examination
and Selection of Pupils for High Schoolj 2) Development
Committee; 3) Committee on Pupils' Reports and Certificates;
%) Curriculum Committee. Each Committee was given power to
co-opt other principals, supervisors, and teachers to serve
on the Committee, The enlarged groups met immediately to
‘lay the foundations for the study of their particular aspect
of the probZem.

Once the organizational work was finished the various

2., From the terms of reference for the Planning Committee -~
Issued in mimeograph form by The Protestant School Board
of Greater Montreal.
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committees began their appointed tasks. To approach the
question each committee studied various plans which had been
put into effect in other countries and cities. These plans
provided some ideas but none was wholly adaptable to the
situation in Montreal. Therefore, the whole problem was
investigated and in a few weeks specific recommendations
were mede. Such was the work of the committees that the
recommendations were put into effect with only minor changes.

In order to recommend pupils to the various courses
in high school some basis had to be provided for the
selection of the pupils. As it was a definitely accepted
principle that all elementary pupils should pass to some
stage of secondary education, this basis of selection had
to be as accurate as possible, Because Grade Seven was the
last year of elementary school, the selection was to take
place in this year. This made possible the separation of
the types of pupils in Grade Eight, the first year of high
school.

For the selection of the pupils there were two guides:
1) standardized tests in Grade Seven; 2) the estimate of the
prineipal and teacher in the elementary school. Besldes a
group intelligence test, tests were given in the three main
continuation subjects, English, French, and arithmetic., 1In
English the specific test was the Gates Reading Survey; in
French the particular test was the Eaton-Teakle tests; in
arithmetic the test was the Stanford Achievement Test. For
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general intelligence the Kuhlmann/Anderson Intelligence Test
(VII-VIII) was used. All pupils were to take these dis-
tributive examinations to show what type of course they
should be recommended for in high schoolj the results of the
tests, however, were to be used in an advisory, not mandatory,
way.

On the results of the tests the pupils recommended for
the Practical Couise were those whose Intelligence Quotient
was below 90, who were below a suitable standard in the
individual achievement tests, and who, in the estimate of
the principal and teacher, were not suited to an academic
type of education. After the recommendation had been made,
the parents, in the event of the need of further clarification,
could see the principal of the high school, The parent could
then follow the recommendation of the school authorities or
he could disregard the advice and enter the child in a
wholly unsuited course.

The selection of pupils for the Practical Course would
be made before the end of the school session in June. To
do this the standardized tests would be given in Grade Seven
as early as possible in May. The standard in arithmetic was
set at the Grade 7.0 level and in reading the Grade 6.0
level. In view of the experimental nature of the French test,
a suitable level of achievement could not be decided upon
until & large number of tests had been made.

This process of selection has been continued each year
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with a degree of success. Though carefully carried out the
above method does not screen out all ‘non-academic' pupils
at the Grade Seven level. Some enter Grade Eight and do
the work of the year, With each successive grade, however,
the academic disability becomes more apparent and the high
sehocl must exercise a procesg of selection at the end of
Grades Eight, Nine, and Ten.

Once the pupils have been selected for the Practical
Course, the curriculum has to be chosen to fit their needs.
The basic course for all 'non-academic' pupils in Grede

Eight was set up as follo&s:

English 8 periods Health 3 periods
French 3 n Mathematics 3 "
History 3 " Science 3 "
Geography 2 " Guidance 1 period

In all there was a total of twenty-six periods in the basiec

curriculum, The elective subjects were selected as followss

Music 2 periods Industrial Arts 4 periods
Typing 3 " Home Economics L "
Drawing 2 " Business Practice 2 "
Dramatics 2 " Instrumental Music 2 "

With the nine periods spent following elective subjects, the
total time of the Course would include thirty-five periods
of forty minutes each week. The school time spent by the
'non-academic' pupils would equal that spent by the academic
pupils but the content of the subjects would lead to a
different goal,

The problems of each subject in the curriculum were

studied by a specific panel of prineipals, supervisors, and
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teachers. In general, the members of the subject panels were
experienced in teaching the subjeet in high school. By this
method of investigation theory and practice were brought into
a close union and the essentiasl material was sorted from the
wide range in each subject, Besides, the actual context of
the subject matter and the techniques of teaching were
discussed and suggestions for presentation of the material
were advanced. The work of the various panels was so
extensive and thorough that most of the principles contained
in the reports of the panel discussions were incorporated

in the syllabus for each subject.

Soon after the Practical Course was opened in September,
19#8, the value of the Course was quickly recognized. The
slow learners were much happier in making the change from
elementary to high school. The problems associated with the
change in school were lessened to a marked degree and many
of the usual problems were not present. In December, 1948,
the second phase of the programme was started.

Although the Practical Course was designed to include
four years of high school, only the first year was planned
as an experiment to see what the reaction would be, The
immediate results were such that work was begun to plan the
second year of high school,

The Planning Committee, therefore, went ahead with
the plans to convene the various panels to set up the

currieulum for the next high sechool grade. '01d' members
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willing to serve again were contacted to form the nucleus
of the new panels while '‘new' members were asked to serve
on the panels,

An immediate decision was made regarding the basic and
optional subjects in Grade Nine. English, French, mathematics,
history, geography, general science, health, and guidance
were made compulsory for every pupil taking the Course. A
comparison with the Grade Eight subjects will show that the
time allotment remained much the same with the emphasis laid
on English and mathematics., Though there was a great deal
of discussion as to the suitablility of making the Practical
Course pupils learn a foreign language, it was thought necessary
in view of the bi-lingual nature of the province in which
the pupils live and for the most part continue to live. It
was decided that the home teachér, the class teacher, in Grade
Eight would continue to be the home teacher in Grade Nine.
This allowed for a continuity of advice and encouragement
and gave the puplils someone whom they knew as the friend and
mentor of the class.

In September, 1949, the Practical Course in Grade Nine
was opened for those pupils who had been in the experimental
year of 1948-1949. Included in the group were the pupils
who had been transferred from the academic courses where they
usually had spent a miserable first year of high school.

As was the case the previous year the reaction was immediately

favourable and the question of extending the course for
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another year was discussed, It was declided to go ahead with
the planning of a third year of study for the puplils of the
Practical Course but tyﬁake the final decision when a census
of the pupils could be taken later in the year. When the
census was taken, it was decided to continue the Course as
originally planned because the vast majority of the parents
of the pupils felt that the Course was greatly benefical.,

In the meantime the Curriculum Committee had convened the
subject panels again, These panels reviewed the work of the
previous two years and then drew up the course of study for
the third year of high school,

The basic curriculum in the tenth grade was established
along the lines of the other two years, English, French,
mathematics, geography, history, general science, health,
and guidance were put on the compulsory list while industrial
arts, home economiecs, music, typing, general business
fundamentals, and drawing were made optional. Thus the hard
core of English, French, mathematics, and science was
maintained although reduced to more practical aspects
commensurate with the abilities of the Practical Course pupils.

Once the tenth year was in operation an experiment was
planned to place the boys in fields of industry where they
would best fit in, While the reception of this idea was
apparently good in business circles, many vague and even
spurious excuses were presented to prevent the implementation

of the experiment. Whether the experiment can be continued
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at another time i1s not known but further planning is being
done to help find the right vocation for the pupils. Similar
work has been suggested for the girls although the plans are
rather vague.

When the tenth year course was opened in September, 1950,
plans were lald for the continuation of the Course into a
fourth year of high school. The subjects on the basic 1list
remained in the last year to form a core curriculum and the
elective subjects included no new subjects. The content of
the subjects was reviewed and the material was suggested to
continue the work done in the previous years. 1In S8eptember,
1951, the final year in the four-year course began giving
to the less fortunate students a chance to adjust themselves
to the world.

Two developments of the Course ocecurred in 1951: the
renaming of the Course and the establishing of a new committee,
Both were the results of experience galned in the first three
years of the Course. Many felt that the name of the Course,
Division B, proved a serious handicap to the efforts put into
the work to make the Course a success, The name, Practical
Course, was chosen as descfiptive of the work done in the
Course.

In February, 1951, a committee of teachers actively
engaged in the Practical Course was convened. This Practical
Course Teachers' Committee met monthly to discuss problems

arising in the various schools. In the meetings methods and
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contents of the subjects were discussed and recommendations
wvere made. Thoughtlt had no official position in the
organizational set-up, the committee presented its report
to the Planning Committee in June, 1951. The committee
reconvened in the fall of 1951 to pursue the discussions and
to investigate the possibilities of improving the Course,

It may be said that the committee was a clearing~house for
ideas concerning the Practical Course.

To a large extent the success of the work done in the
Practical Course is due to the free exchange of ideas and
opinions in the various committees engaged in planning the
project, At various times general meetings have been held
to dilscuss the development of the work and to improve any
part of the curriculum which would benefit by such improvement.
As experience is gained by the teachers in their work,
revision of materials and methods increases the effectiveness
of the education of the 'non-academic' pupil. Within the
general terms of referenée the Course‘willyprobably be kept
as functional and as practical as possible to provide the

interest for the 'non-academic' pupil.



Chapter VII
The Core Subjects of the Practical Curriculum,

(1) English

In the English course the basic book in Grade VIII
is the developmental reader., This text starts with the
assumption, unstated of course, that 'non-academic' pupils
do not like to read; therefore it tries to overcome this
with interesting, lively and modern stories, plays and
poems, The text is careful to maintain an average pupil's
vocabulary. By the arrangement of the selectlions and by
the nature of the exercises the pupil is helped to acquire
the following skills: to acquire meaning from the context,
to utilize the dictionary to increase meaning, to recognize
synonyms and antonyms, to build new words from roots, to
£ind and follow the author's plan, to relate minor ideas to
major, to summarize, to phrase, and to improve the rate of
reading. The pupil is made aware of the particular objectives
of each selection and in what specific ways he needs to
improve himself as a reader.

In the class library for private classroom use is a
collection of thirty-five popular and varied books. A wide
variety of cholce embracing an extensive range of subjects
from big-game hunting to comparative religion is offered to
the pupil. OSpecial appeals to individual classes are made
in supplying books according to the sex of the pupils in the

class. Most of the selected books are easy to read at the
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grade level, either being written for the level or in certain
cases written down to the grade level. The library includes
good books with great popular appeal for young adolescents.
The pupils are expected to use the library and to relate

their experiences in reading the books through oral discussion
with the teacher.,

One of the main objects for language study may be stated:
to teach pupils how to recognize and write simple sentences.
In extending the limited vocabulary of the pupils the play
way 1s indicated. Unfortunately many of the suggested games are
not suitable for use with pupils who are not academically
inclined.

Oral composition includes dialogue, conversations,
introduections, interviews, and telephoning. Other speech
activities consist of story-telling, the conduct of meetings,
the presentation of reports, speeches for special occasions,
and the prepared talk. These activities can be correlated
with the other subjects of the curriculum to produce a
correlation between the different subjects.

No particular spedling text is recommended in Grade
VIII. Rather the teacher attempts to eliminate the common
and irritating errors in simple words that so often mar the
work of pupils. Each pupil concentrates on his own errors
which show up in written work, and attempts to overcome his
difficulties with the guidance of the teacher.

The pattern of the Grade VIII work continues into the
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second year at a slightly more advanced level. The whole
course consists of a collection of reference books, texts,
vorkbooks, and manuals that provide practice méterial,
teaching plans, and suggestions for activities, all aiming
at securing a rather low junlor secondary school standard
in the various branches of English. There is a continuing
emphasis on the development of silent and oral reading
skills, a review of elementary grammar and composition
problems, speech training through oral activities, study of
the spelling of common words and an appreclation of juvenile
and simple adult literature.

No methods of scheduling, organization or integration
with other subjects are suggested. Teachers experiment with
the materials provided, and work out their own programmes
with their own interests and specific problems in mind.

Certain changes are adopted in Grade IX to round out
the subject. In spelling, the workbook method replaces the
manual-activity approach to increase spelling sbility. A
literature text supplements the free reading in the class
library. The elass library is reduced somewhat and made
slightly more popular in tone. Otherwise, the second year
in the subject remains much the same as the first year,

The third year work continues the general principles
pursued 1in the previous two years, Developmental reading,
free reading, literature and language study are included in

the work of the year, In language study there is an increasing



59

emphasis on composition to enable the pupils to communicate
everyday activity and to develop a pride in expression of
their thoughts. Fluency is aimed for, with the final rating
of ability in communication judged through the content and
practice of all subjects in the curriculum,

The approach to English in the last year follows the
general pattern of the preceding years. An improvement
in reading skills is sought by definite instruction and
practice in reading. In literature an extensive cholce of
material is provided to foster the appreciation of good
books, to enlarge the experience of the pupil, to stimulate
his imagination, and to develop his character. In written
and oral expression the emphasis is on clarity, accuracy,
and interest, with the assignments being built around
situations which are real and interesting to the pupil.

The aim throughout the four years is to train the pupil
in the fluent communication of his thoughts and ideas. If
this is accomplished the effectiveness of the teaching of
English is judged to be successful. Actually the level 1s
a low secondary school grade, but quite in keeping with the
ability of the pupils in the Course.

(11) French

Though there has been widespread discussion as to
whether the ‘non-academic' pupil should learn a second and
foreign language, 1t was deemed advisable in view of the
local conditions. Besides English, the language of the



éo

majority of Canadians, French is one of the official lan-
guages and it is the language native to the majority of
people living in Montreal. As French is a required language
for all English-speaking pupils, the'non-academic' pupil is
required to learn the second language.

Throughout the four-year course in French the general
aim 1s to help the 'non-academic' pupil to develop some
practical knowledge of the French language so that he may
increase his usefulness when he leaves school and enters
upon business life, For each pupil the specific aim is to
gain confidence so that he may readily express himself orally,
if not fluently, at least with some ease in all ordinary
situations; to eliminate fear of the language so that he
may readily understand simple written and spoken Frenchj; to
broaden his views and widen his sympathies by understanding
the manner of thought and expression of a race closely linked
with his own historically.

With these aims in view the course for pupils whose
aptitudes and interests are far removed from the academic is
somewhat removed from the traditional courses given in the
schools. Because it is especially difficult for the 'non-
academic'! pupils the emphasis normally given to written work
is reduced, In the first two years written French occupies
very little time. Instead an opportunity is given to master
orally a limited number of phrases and to use these phrases

in situations that approximate those of real life, For fear
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that a drastic curtailment of written exercises might have
an undesirable effect upon the pupil's ability to understand
written French, there is provided a library of attractive,
interesting and easy French readers. This programme of
extensive reading helps to give the familiarity with the
written language that normally results from the more formal
and grammatical approach. As the ususl grammar is too
abstract for the 'non~-academic' pupil to follow, the funda-
mentals are presented in a sufficiently simple form for the
pupil to master the essentials which will give him a basis
on which to build. To help dispel the illusion that French
is always a dull, hard business a selection of short humorous
storigs is included in the classroom library. When they
realize that they do know some French and that they can have
some fun using it, the pupils' confidence and lnterest are
restored.
(1ii) Geography

As most of the pupils taking the Practical Course are
resident on the island of Montreal, a greater knowledge of
the city, its people, its products, and its commerce is
considered the first objective in geography in Grade VIII.
With this as a centre, the subject is enlarged to include
the province of Quebec and the country of Canada. Stress 1is
laid on human geography with physical features and natural
resources as a background to show how the people have developed,

are developing, or could develop these resources to strengthen
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their position in the modern world.

In the second year of high school, & comprehensive
picture of the U.S.A. is peinted and a knowledge of the world
is outlined. This is not a fund of assembled facts to be
stored but a picture which should remain with the pupils.

The object of the course is to give a fuller understanding
of the relationship between environment and human activities.
The material selected gives a true physical picture of the
North American continent and the world, and understanding
of the inter-relationship between the U.S.A. and Canada,
both physically and economically, and an understanding of
the ways of living in different parts of the continent,

(iv) History

The study of Canadian history follows along the lines
of the material in geography with its ever-widening circles
around a central point. To give the pupil confidence in
himself and a justifiable pride in the achievements of his
country stress is laid on the great contributions which were
made to the development of this country by humble folk,
farmers, trappers, fishermen, and artisans. As the pupil
will probably earn his livelihood in this province (Quebec)
alongside French Canadians, the teaching of the French period
in history attempts to give him insight into the French
Canadian character and to give an understanding of the
aspirations, hopes and difficulties of this vast number of
fellow citizens. Finally, the subject is used to make the
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pupll aware that Canada's future depends to a very large
extent on the harmonious relations between her racial
components, It is hoped that the pupil becomes instilled
with a sense of communal continuity of life which will awaken
a sense of responsibility to the particular framework of
democracy in Canada.

The theme of a genulne appreciation of the democratic.
heritage is continued in the second year. Specifically, the
theme is based on the history of the Americas, the discovery
of America by Europeans, its settlement by Europeans, and
finally, the emergence of the Europeans as citizens of the
democratic nations of the New World, The democratic way of
life iIn the nations is not the exclusive result of the work
of a few famous statesmen and generals, but the result of
the courage, initiative, perseverance, co-operation, and social
intelligence of the population at large who have had to
adapt themselves to the conditions of their environment.
This adaptive process is a continuous one and any future
improvements in our way of life are dependent upon the
willingness and ability of people to accept social responsi-
bility. The principal objective of the work is to develop
in the pupil desirable social attitudes to achieve the
improvements in our way of life.

(v) Social Studies
To continue the study of man and his environment in

the last two years of the Practical Course a programme in
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social studies has been dfawn up. The chief objective in
this subject is to give the pupll an ever-widening under-
standing of life, outwards in space and backwards through
time, Specificially, the objective may be outlined as show-
ing how man is influenced by his environment and how his
environment is influenced by men, as giving some practical
training on the nature of privileges and responsibilities
of members of a family and of citizens of a community,
country, and world, as studying the interdependence of all
men and all countries on one another, and as understanding
more fully the resources of the world and how they affect
man and his actions. The primary objective is not the
accumulation of factual knowledge but the development in the
pupil of the understanding that goods and services are the
product of the ingenuity, hard work and co-operation of our
fellow men.

In the last year the material is selected to develop
in the pupil a sense ofvcivic responsibility by giving him
an understanding of the soclal and political institutions
which serve the needs of soclety. Since criticism of life
is the essence of culture, the course attempts to develop
in the pupil a healthy critical faculty which will help him
to estimate the value of ideals and institutions in society.
To develop a sense of social responsibility a study of the
institutions of family, church, school, and state with its
dependent institutions is made with the emphasis placed on
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the integral part played by the individual in each. Also,
the pupils are acquainted with the steps being taken to
solve such social problems as old age, unemployment, war
and peace, and health and hospitalization because they are
among the problems which they, as individuals, will be
called upon to solve.
(vi) Guidance
As good citizenship and sound soclal adjustment will
presumably be more difficult for the pupils of the Practical
Course to achieve, by reason of their limited choice of Jobs
and careers and of the danger of their taiming too high' in
the realm of possible Jobs and careers, the guidance course is
planned to assist the individual to adjust himself to life
sltuations. The purposes of this course may be summed up
in the following:
1) to bring about good adjustment of the student to his school;
2) to develop incentive to achievement in schoolj
3) to aid the pupil to realize his abilities, his strength
and his weakness, and to help him in his acceptance of
| the samej
4) to teach the pupil to accept himself as he really is, and
not to feel inferior because he does not possess some of
~ the abilities of the other students;
5) to help the pupil make tentative plans for his future
development;

6) to help the pupil realize the importance of wise use of
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leisure time;

7) to help the pupil realize the prime importance of char-
acter, and the development of desirable personality
traits,

The Grade VIII part emphasizes educational guidancej; the

Grade IX part emphasizes vocational and social guidance; the

Grade X and XI parts emphasize all three but are specially

designed to help the 'non-academic' pupil to be able to

cope immediately with life situations and business life out-

side the school.

(vii) Mathematics
To stress the relationship of mathematical operations

to every day life and occupations the course in arithmetic

is planned to tie in with science and industrial arts courses

for the boys and home economics for the girls, Routine drill,

mixed with shop problems, office problems, or personal
finance problems, makes the pupils realize the need for
mathematics in their daily living. The course is so designed
that much of the work can be done in a mathematics laboratory.
For the second year the course reviews the work of the
previous year and introduces more advanced problems in the
type of work which is connected with every day life. Algebra
and geometry are introduced towards the end of the second
year only if the pupils can grasp the basic fundamentals of
each subject., Experience has shown that, although the pupils

do not understand a great deal about the work, the mental
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1ift given them in attempting the work is worth the effort
in trying to teach the value of x,

The course in the third year of high school is divided
into four units: arithmetic, practical geometry and graphs,
business forms, and elementary algebra. It is felt that
arithmetic and any other two units provide more than enough
material for the work of the year. In arithmetic review work
in the fundamentals is continued while new problems are based
on such materials as interest, insurance, rent, taxes, and
profit and loss. This gives the pupils some training in the
practical mathematics of their homes and jobs.

In the final year the mathematlcs course continues the
drill in the fundamentals and the basic propositions of
algebra and geometry. Of partiéular interest to the pupil
who 1s just about to leave school is the section devoted to
budget planning and household finance. This gives the student
some visible proof that the work is related to real life,

(viii) Science

Rather than make a separate study of each specific
science, the course in science is very general. The contents
bear a direct relation to the problems and activities that
will be met by the pupils both in school and in later life.
In the main, experiments illustrate the simple scientific
principles operative in the pupils' immediate environment.
Practical laboratory work providesitraining for improved

accuracy of observation and deduction. To obtain a better
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understanding of natural life a terrarium and an aquarium
are suggested as valuable class projects.,

In general the ninth year course is built around the
environment of man, the effects of this environment, and the
extent to which man has overcome and uses his environment,
though the course is still general in nature, diversions
into elementary chemistry, physics, and biology can be made
if the pupils ewvidence interest in such subjects. Such
diversions, however, do not lead to a continued study unless
an individual pupil undertakes it for his own interest.

The course for the third &ear follows the general lines
of the previous two years and is designed to fit the individual
needs of the pupils and to allow for their local interests.
Household products and their uses are the basic references
in practical sclence. In order to provide some training in
housing a problem in building and building produects is included
in the course, Elementary astronomy, geology, and biology
are placed on the course to give some understanding of the
natural phenomena surrounding the pupils. As in the previous
years the work is of a practical nature in a sclence laboratory.

In the final year the science course is divided into
five major topics: physiology, natural science, light, heat,
and electricity. These topies, however, if treated fully
and intensively, would be far too difficult for the pupils
of the Practical Course. Therefore, no attempt is made to

carry these topics beyond the abilities of the particular class.
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Throughout the year the discussion of such outside topics
as interest the pupils can be introduced into the work.
(ix) Health

Health, worthy use of leisure time, and the building of
character through physical trainipg are the general objectives
of the course in health, Definite training in personal
hygiene, coomunity health, nutrition, and safety is given
to all pupils, As good mental health depends to a large
extent on the maintenance of good physical health, the pupils
are given the opportunity to train their bodies in well-
equipped gymnasia, To help the adolescent solve some of his
personal problems a part of the course is devoted to the
anatomy and physiology of the human body.

Physical health 1s continued as a basic part of the second
year work in health. The emphasis on personal health 1s
maintained as in the preceding year. To give the pupils a
better understanding of the workings of their body there is
a continued study of anatomy and physiology. In mental
health a discussion of teem-age problems is outlined, the
points to be discussed arising from the questions and remarks
of the pupils.

In the last two grades there 1s planned a more developed
programme in helping the pupils make the adjustments to a
life outside the school. Problems of soclal behaviour are
discussed in order to provide a foundation for the good re-

lations between the two sexes and between young adults at
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wvork, at play, and in the home. Primarily the course is to
help the young adults to understand themselves and to help
them to live in harmony with other adults.



Chapter VIII

The Elective Subjects of the Practical Curriculum.
i) Industrial Arts

A course in Industrial Arts is offered as a part of
the general education for the 'non-academic' group of high
school pupils. Though most of'the schools have modern shops,
technical training is not possible for the shops are not
equipped for such training. Besides not being desirable in
a general education programme, technical training is not
within the administrative power of the Protestant School
Board of Greater Montreal for it i1s reserved to the provincial
authority, the Department of Youth and Social Welfare.
Furthermore, the pupils, by and large, do not have the
general intelligence and mechanical ability to be efficiently
trained for jobs of the master mechanic grade. Nor is
trade training possible as a replacement for technical train-
ing for such training is a matter for the provincial author-
ities also, Even if & semi-specislization type of work were taught
in the shops in Grade VIII and Grade IX no definite immediate
benefit would be derived without a proper placement service.
That again is beyond the powers of the school. A general
course, therefore, on broad principles pertaining to the
objectives of industrial arts is offered in the schools.

The general course gives the pupils an overview of
several industrisl areas, such as, metals, woods, electricity,
and motor mechanics. This overview develops their general

industrial knowledge and the appreciations of the use of the
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knowledge in industry and the contribution to every day
living. In using the common fundamental tools and machines
of several industrial fields in the construction of a variety
of interesting and useful projects an opportunity is provided
for the boys to develop their mantpulative ability. The
general course also acquaints the pupils with the occupational
characteristics and opportunities found in the several
industrial fields and thereby assists in their educational,
vocational, and avocational selections.

The course in industrial arts introduces the boy to a
new miniature world in which he can find a complete cycle
of living in individual and group experience. As expression
is in processes of shaping, constructing, assembling and
disassembling materials rather than words, the pupil thinks
- in terms of concrete media rather then in abstract language.
The course gives the opportunity to explore the three M's -
materials, machines, manipulative processes - and thus fosters
the jJjoy of achievement and satisfies the normal desire of
the boy to make things. Experience in the shops proves to
the boy that the necessity of orderly planning is part of
the process of a snccessful shop project and part of success-
ful living. In the shop a natural setting for safety
instruction is provided in using tools and power machinery
which function immediately the switch 1s turned. This
instruction can be the foundation for a consciousness of

safety in future industrial work,
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Work in the shop provides a therapeutic approach to
the 'non-academic' type of pupil for it increases his sense
of self-respect and worthwhileness. In many cases the pupil
experiences success when he may not excel in other school
subjects. Adjustment to the pupil's capabilities is produced
as the work is on a higher plane of reality than some of
the other subjects.

A unique character forming or disciplinary experience
not found in academic work is provided in that tools,
machines and material have to be respected and handled in
certain prescribed ways. Personal characteristics are
developed through the work. These include responsibility,
industry, helpfulness, dependability, patience, initiative,
and respect for property - all necessary for successful
living.

Through the course in lndustrial arts academic subjects
are given a practical slant, Measuring to fractions of an
inch, computing areas and board feet, and finding costs - to
mention a few operations - make mathematics a living experience.
Simple and relevant descriptions of processes, machines, and
material give a real use of the pupil's knowledge of English.
The industrial and manufacturing aspeéts of history and
geography assume new proportions as the pupil realizes the
background of knowledge and work needed for even a simple

product, In working with tools and material the pupil dis-
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covers simple applications of science. A knowledge of art
in design and colour 1s applied to the projects which the
pupil makes. Through making scenery and props an interest
in dramatics is often kindled., In all the shop provides an
ideal basis for many of the academic subjects in a broad
general education of the type suitable to the 'non-academic'
pupil,

Real life work experiences or something closely approach-
ing them are provided in the work of the shop. A respect
for the dignity of labour in such experiences also entails
discipline in doing unpleasant tasks which are necessary.
Sandpapering, polishing, cleaning paint brushes, and shop
housekeeping cannot be shirked as they are part of the project.

Shopwork permits lowering the threshold of encouragement
and prevents development of inferiority attitudes. As the
classes are small, the pupil can be dealt with individually.
The pupil becomes an individualist in that he starts with
simple introductory projects and from there works to his
capacity in attaining new skills so far as his speed and
accuracy permit, In doing his work the pupil is introduced
to new and different standards of approval which are more
objective. He is confronted with the 'GO' and 'NO-GO°
standards of industry: the soldered joint holds or pulls
apart, a shelf fits or does not fit, the auto engine runs or
does not run. A premium i1s placed upon the pupil's own
knowledge and work and fills him with a sense of his own
responsibility.
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To complete successfully a project the puplil realizes
the need of drawings and the importance of reading blueprints
and procedure or operation sheets. His enthusiasm, interest,
or curiosity may lead him to refer to shop text books and
manuals. School book study takes on a new view. It 1is no
longer a mere source of information which is checked by
quiz or written examination but a real help to him because
it answers his questions concerning the how about something
he wants to make.

In the wood or metal shop an opportunity is provided
for the 'non-scademie! pupil to participate in a quantity
productién type of work. As the type of work closely
parallels factory methods, the pupll 1is given an experience
which may be helpful to him if he ever engages in industrial
work of a repetitive nature, It makes possible the con~-
struction of more complicated projects which are beyond the
time and ability of any one boy to produce individually.

An opportunity is provided for the mechanically handicapped
boy to participate and recelve rewards for his efforts along
with the other boys. Because a financial return for labour
done is often possible, the value of material and the
necessity of achieving a sales standard of workmanship are
impressed upon the pupil. Through the quantity type of
work it is possible to provide training in the industrial
approach to specific problems, Integration and correlation
with other subjects may be achieved by studying such toplcs

as product selection, design, sales promotion, strength of
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materials, records, requisitioning, time studies (both
quantity and quality), divig&ion of labour, and distribution.
Finally the pupll cen achieve a feeling of pleasure and
co-operation by contributing to the school and community

by mass producing articles for the shop, school, Red Cross,
or hospitals.

Although the course in industrial arts is an elective
course in the Practical Curriculum, all boys take the course
because of the value of the training provided in such type
of work, The course ls continued through the four years of
high school and all are obliged to take the work. It is
true that some of the schools can only provide, at the
present, facilities for wood and metal work in addition to
mechanical drawing. Gradually these facilities are being
expanded in the older schools while the newly-built schools
are equipped with the most modern shops.

The value of the experience in manual training is great
both to the pupil in school and to the training of a future
citizen. In meny cases the pupil achieves through the course
in industrial arts the first successes in his life. This
gives the pupil a feeling of self-confidence and a feeling
of worthwhileness, both of which are often lacking in the
'non-academic' pupil. By the very nature of the work some
of the features of a general education can be integrated and
correlated to provide an education for those pupils who

formerly left school without the proper training for a future
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life as a good and useful citizen.
i1) Home Economics

Much of what has been said in respect tc the course in
industrial arts is also true of the course in home economics
for the girls in the Practical Course., Ultimately almost
every girl will have a home of her own and become the central
figure in that home. The importance of a course in home
economics is stated by Eleanor Roosevelt:

"I believe that every girl should
study Home Economics. The course
is not just something that will
train her to make a l1living in that
particular field. Home Economics
can give her an insight into many
things. It deals with the way of
life of so many people, It may
give the girl the desire to know
how the people of China solve their
particular problems, problems which
are present in some other forms in
our country. It may stimulate her
to become a laboratory technician
or to take up another kind of work.
We ought not to think of Home
Economics in too narrow a sense,

It is not merely what people will
eat in a home that matters, but

the whole concept of what home
really means, the spiritual and
emotional development of the child-
ren and adults who live in the home.
We can belittle a home and we can
belittle Home Economics. What we
ought to do is have a wider appre-
ciation of the influence of both,
of what both mean in the life of

a nation."(1)

Since the home has much to do with the health of a community
1, Eleanor Roosevelt as quoted in the syllabus for the

course in Home Economics issued by the Protestant
School Board of Greater Montreal.
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and the nation, a basic training in home economics is part
of the education of every girl. The knowledge of the
fundamentals of homemaking will be of great value to every
girl, whether she is managing a home of her own as the
majority of girls do, or whether she is a career girl.

The coursd in home economics helps the girl realize her
rlace in the home, in the school, in the community, and in
the world and helps the pupil to make the necessary adjust-
ments for that place. By solving practical problems the
girl develops skill in the construction and care of clothing,
in meal preparation, in caring for the home, in child care
and first aid, and in simple home mechanics. In practical
planning and purchasing of materials which she is using the
girl is trained to understand the budgeting of time and money.
In all this the pupil is helped to understand the importance
of all phases of homemeking and to achieve healthy happy
living by developing sound standards.

Throughout the four years of high school the work is
divided into the same topics. The preparation of food is
carried on with the emphasis in the first two years on plan-
ning and prepariBg: meals, and in the last two years on the
preparation and storing of food. Beginning with the general
care of the girl's own room and progressing to the general
care of the whole home, the girl is trained in the principles

of correct home care. The making of clothing and linens and
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the proper methods of laundry and cleaning give the girl a
knowledge of the uée and proper care of the fabrics of the
home, Included in the course is training in personal
appearance and deportment though this topic 1s often cor-
related with the course in guidance as is the part of the
course devoted to family relationships. To give training
to the future mother a complete study of child care is con-'
ducted through the four years. In all the course develops
sound standards of practical homemaking.

iii) Business Fundamentals

Many of the pupils in the Practical Course, when they
leave school, hope to obtain work which require some knowe
ledge of the fundamentals of business operations. The syllabus,
therefore, is designed to give these pupils & knowledge of
the simple prdcedures which are generally found. As most
of the work is confined to the elementary stages, the emphasis
is on the practical procedures rather than the theoretical
aspects of the work.

To help the pupil in business and in his own finances
problems in personal and cash records are worked out. The
pupil is encouraged to keep his personal record with the
teacher's help. In:.order to introduce the use of banks, the
essentials of banking are taught to the pupils. A section
of the course is devoted to the use of the communication

systems serving the country. Office practice in filing,
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sorting, listing is included as the work represents experience
needed for positions in delivery services and shipping,
occupations in which many of the 'non-academic' pupils often
engage.

As a large number of the pupils will be employed where
business machines are used to some extent a knowledge of
these machines is a decided advantage. This knowledge is not
only of future value but also of present value for the mor-
ale of the puplils in the group is raised when they use the
machines for school work. The work in school develops in
-the pupil a sense of accomplishment and a feeling of self-
confidence.

Simple bookkeeping forms and principles are taught
to familiarize the pupils with the types of work necessary
in keeping the records of a small business. Although they
will never become accountants, the pupils feel they are
equipping themselves for their future. This work is developed
through the four years to enable a pupil, if he should own
his own business, to keep the books pertaining to that
business or at least to understand what is recorded in the
books by some other person.

Throughout the four years of the Practical Course
typewriting is taught to the pupils. The keyboard is
learned in the first year, while in the second the simple
forms of business correspondence are learned, In the last
two years there is a development of speed which is rewarded
with certificates issued by the education departments of the

various typewriter manufacturing companies.
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Although the course in business fundamentals is elective,
the great majority of the pupils take the course because of
the importance of the knowledge when the pupils leave school.
The pupils feel that they are learning something of value
as they can easily see the practical application of the
work. ©Some of the puplls have said that they attend school
only bedause they are learning the fundamentals of business
operations which, they feel, will help them obtain a job
when they leave school.

iv) Arts and Crafts

The aim of this course, in which knowledge and manual
ability are by-products, is to develop insight and sensi-
bility. Through aesthetic activity and its consequent
introduction of values into the world of facts, a sense of
reality and dramatization can be given to subject matter.

By enlarging the pupil's knowledge the field of art appre-
clation can be widened to introduce into the pupil's life

a spiritual and mental experience which will fill a gap in
his education. The lasting delight of the pleasant creative
efforts will serve as a basis for further hobbles and spare-

time activities.,



Chapter IX
The Teacher in the Practical Course,

The following chapter is included in the hope that the
information will be of help to anyone who is interested in
the teaching of 'non-academic' pupils. While the teaching
of backward children is a specialized field with special
types of equipment, the teaching of 'non-academic' pupils
is a development of normal teaching procedure. What is
true in the teaching of normal pupils can be applied to
the teaching of 'non-écademic' pupils.

One of the main difficulties in appraising teaching is
the fact that emotions are involved to a considerable
extent. These are integrally bound up in the personality
of the teacher and to separate emotions from personality
is something beyond the ken of the human mind. Teaching
also involves human values which are quite outside the
grasp of science and, therefore, cannot be reduced to
measurable quantities, Even 'scientific' teaching of sub-
Jeets such as chemistry and physics involves the emotions
of the teacher and pupil because both are human beings with
personalities capable of reacting to each other. Teaching
is not like induecing a chemical reactionj; it is much more
like taking a field of gelatine and introducing bacteria to
grow and reproduce to form a culture under the best possible
conditions. To be successful a teacher must put himself
wholly into the work; teaching formulas are guides for the
teacher to reach the goal of education successfully., With-
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out the teacher's personality in his work the teaching is
uninspired, the pupils unimpressed, and the teacher uninter-
ested in his work.

Of all the characteristics of a good teacher three may
be selected to be emphasized in connection with the teaching
of 'nmon-academic' pupils. These distinctive features are
esséntial in the teaching of pupils in the Practical Course.,
In the instruction of this type of pupll the gualities in
a teacher receive more emphasis as the methods used are much
more personel.

As the pupils usually have little creative imagination
and a short memory there should be a compensation in the
teacher. Without a creative imagination a teacher will
find his work extremely dull and unimaginative, Basically
the business of the teacher 1s to teach the facts of a sub~
Ject to the pupils, but if there are no currents of interest
and energy passed through the facts, the work becomes monot-
onous. The teacher who can build a story around basic facts
with 1llustrations drawn from his experience can mould withe-
in the pupil's mind the vital parts which go to make up
character., The facts will become interconnected and acquire
life,

Without will-power and a sense of determination a teacher
sorely lacks the ability to overcome resistance od the part
of the pupils. This ability is recognized as essentlial in
teaching the Communist doctrine and in the National Soclalist
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teachings 1n Germany. It is equally essential in any of the
democratic countries for the children are much the same no
matter where they happen to be born. Unless resistance on
the part of the pupils can be broken down under a determined
attack there can be no successful inculcation of the teach-
ings of the schools, The teacher must be determined to overe
come in some way the juvenile dislike of work and fondness
for play, the rebellion against all authority and particularly
the domination of one mind in the classroom and the carefully
calculated resistance to learning put up by many of the

young persons.

Above all else a teacher must be kind and sympathetic
towards pupils and particularly towards ‘non-academic' pupils
who usually need more kindness and sympaﬁhy than average
puplls. Without a genuinely sympathetic understanding of
the problems of the pupils there can be no effective work
done in the training of the children. A common realization
of the trials and tribulations of adolescence and of the
special problems associated with each pupil must be the
bagis of classroom relations. Pupils wlll resent insincerity
in a teacher and will seek ways to show their disapproval.
Relatioﬁs in the classroom will then become a series of
clashes between the teacher and the pupils instead of a
co-operative assoclation to pursue education.

Besldes having certain in-born characteristics a

teacher must possess certain qualities which are sometimes
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innate and sometimes acquired. The first is that the teacher
must know the subject he is teaching and that he must continue
to learn it as new material is presented. A teacher simply
cannot learn the rudiments of a Bubject, master them thoroughly,
and then stop. Without the teacher and pupil knowing where
further study leads, the rudiments of any subject cannot be
understood well enough to be taught. As the human mind is
infinitely capacious, a subject that carries the mind out

in limitless journeys will, if well taught, make the learner
eager to master all the preliminary essentials and press on.
Surprising as it seems some ‘non-academic' pupils will catch
the spirit of limitless horizons in a subject and doggedly
pursue knowledge to the top level of their comprehension.

In addition to knowing the subject the teacher must
believe in the value and interest of the subject as a doctor
believes in health and in the preventive methods in con-
trolling sickness, It 1s extremely important that a teacher,
wvhose task 1s to awaken young minds to & valuable subject,
show his pupils by every gesture, by every intonation of
his voice, (and young persons notice such things very quickly
and sensitively) that he thinks the subject is worth learn-
ing and that learning is not a waste of time,

To like teaching is not enough; the teacher must like
pupils. An insincere attitude is quickly detected by the
pupils if the teacher 1s present only to gain monetary ends.

A teacher cannot be a policeman waiting to pounce upon a
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wrong-doer and administer justicej; a teacher is the leader
of a group struggling along the road of learning to the end
which always seems to be in the distance. When one of the
group falters, the teacher must encourage and helpj; when
one strays off the road, the teacher must lead the wanderer
back to the group. To do thls the teacher must have a
sincere liking for young persons; else, the ensuing battle
wlll lay waste much of the previous good efforts of other
teachers and will, in the end, leave the teacher with the
greatest scars,

For successful teaching it 1s necessary to know every
individual pupil well, The teacher must not only know each
pupil bul he must also know adolescents as a group. In any
class the teacher must know the peculiar patterns of thought
and emotion for the young persons are trying desperately
hard to become real people, to be individuals., If he wishes
to influence them in any way, the teacher must convincetthe
pupils that he knows them as individuals, It is wise to set
to work to observe the traits of character and to test the
findings by checking back with earlier records and by watch-
ing through the months and years how the pupils act. Patience
will be rewarded in a deeper understanding of the pupils'
problems and the measures needed to overcome these problems.
By knowing the individuals it is often easier to deal with
a group because the group is a collection of individuals.

The teacher 1is a specialist trained in the art of
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imparting knowledge to other people and leading them out of
the blind world of ignorance. The teacher, however, should
know much else; he should know more about the world than the
pupils, have wide interests, keep an active enthusiasm for
the problems of the mind and the pleasures of art, and have
a taste for even some of the superficial enjoyments of life.
The function of the teacher can be likened to a bridge, the
bridge between youth and maturity. He has to interpret
adult life to the young in such a way as to make them adults.
To do this, the teacher should belong to both worlds, that
inside the classroom and that outside the walls of the
school, The teacher, who is able to do this, is an inter-
esting person to the pupils with whom he comes into contact.,

A sense of humour is a quality which every teacher
should possess. It keeps the pupils alive and attentlve
because they are never quite sure of what is coming next.
Through enjoyment the pupils and the teachers are linked
together on a common footing which precedes a common under-
standing of problems.

While the qualities of a good teacher are important,
there has to be some practical way of influencing the pupils
and continuing the influence., The answer to the problem 1s
the master-teaeher plan., Briefly, the plan envisages an
expert teacher, informed about the special problems of the
'‘non-academic' pupil, who takes complete charge of their

training for four years. The actual time the teacher spends
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with the group should not be less than half and can possibly
be as much as sixty or seventy per cent of the available
instruection time.

The advantages of the master-teacher plan will be obvious
at once, It serves to bring to a central purpose the many
formative influences which emerge from the fields of endeavour.
It provides a ready and practicable means of integrating the
educative influences of the various subjects in shaping the
whole personality of the adolescent during a highly impress-
ionable period in his l1life. It brings to hls learning scope
and sequence, continuity and consistency. It is more likely
to insure that as he increases in physical stature he will
grow in wisdom, and that as he grows his 1ife will come to
be governed by right ethical standards and private morals. (1)
For the teacher to be a boy's friend implies an honest recog-
nition of his rights, an implicit sympathy along with a frank
and open understanding with him., That only can be achieved
by a long and continuing association with the boy.

In Montreal the class teacher 1s assigned to a group
taking the Practical Course in Grade Eight. The teacher
usually takes such subjects as English, mathematics, guldance,
with the class, Approximately fifty per cent of the teacher's
time is devoted to the one class, As the class progresses |
through the four years of school, the teacher accompanies

the class as the home teacher, In this way the influence

1. A.B, Currie The Modern Secondary School page 32.
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of one teacher is exerted upon the group for the four years.
The pupils come to be friendly with the teacher and the
teacher comes to know each individual and his particular
problems.

Actual classroom work of a class taking the Practical
Course is conducted in a different was from that of a
normal group. There is a definite swing away from the
textbook procedure to the manual activity programme, Text-
books are provided for the use of both pupils and teacher
but for the pupils' part the books are for reference only,
Much of the work is learned by doing and by seeing. As this
involves a great deal of preparation, the teacher must have
access to many visual and audio aids in his teaching.

A great deal may be written about the methods of teach-
ing each individual subject but all teaching can be reduced
to these three things: patience, planning, and completeness.
As the name given to the type of course implies, the pupils
learn by doing rather than by studying textbooks. Patience
on the part of the teacher, therefore, is needed as no real
effect can be gained by any impatience shown by the teacher.
Patient effort brings the reward in the pupils realizing
that the teacher sincerely wants to help them.,

Without planning any teaching will soon miss even the
limited objJectives which are set up for the Practical Course.
The Course has no real meaning if it is a conglomeration of

small tasks which do not seem to be leading to any goal.
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Even with a planned course the teacher has to plan the daily
work to ensure the gaining of interest and attention of the
pupils. Usually the 'non-academic' pupils are more difficult
to interest in any learning or school work for their exper-
iences in school have been, quite often, not of the best,

Not only must the teacher be prepared to give training
in formal subjects, but also in extra-curricular matters
as well., Soclal guidance is usually a matter which requires
constant attention from the teacher if there is to be any
real success in the teaching of the whole personality. The
teacher has to be the authority on almost every question which
may arise in the pupil's mind. As any teacher who has taught
'non-academic' pupils knows, the questions cover a very wide
range of topics.

No onemethod of teaching can be sald to be successful
in teaching pupils taking the Practical Course. Success
will always depend upon the care with which the teaching
is adjusted to the needs of the individual. Every case
is unique and there can be no sure method of teaching with-
out a thorough knowledge of each pupil. With that knowledge
as a basis, emphaslis can be placed on the necessary details

to produce a good and useful citizen.



Chapter X
The *'Non-academic' Type - Some Case Higtories.

The effect of the Practical Course may be judged from
the history of a few pupils who followed the Course in high
school., For those who left school at the end of four years,
it may be said that the Course was a success., In some cases
the success was only partial but improvement may be noted
in these pupils. About those who did not complete the Course
1ittle can be said but it is hoped that they received some
benefit from the programme, Some pupils in the Course were
compélled to leave high school as a result of their behaviour
in the school; and, therefore, there was not a prolonged
attempt to educate these to live a useful life in the com-
munity. The later details of what each pupil is now doing
were gathered from talks when the pupils returned to the
particular school they atténded and from sources outside the

school system.

Author's note: The initials of each pupil have been deliber-
ately changed to prevent identification of the case histories
written here and to preserve the anonymity of the successful

and, more particularly, the ones now judged fallures.

M. A. was the youngest of two children in an average
middle-class home. His father worked for a public utilities
corporation but kept no regular hours of work. The mother
allowed the boy to do as he wanted and to go where he pleased.

As a consequence the hoy became independent of his parents at
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an early age.

In elementary school the boy was a constant disturbance
in the classroom. Whenever checked, he showed a violent tem-~
per. At these times he was difficult to control and was us-
nally separated from the class until he quieted. Although
his work did not merit it, the boy was promoted from year to
year until he reached the final year in elementary school.

He repeated this year and was classed as a "problem" child.
Failing the second time the boy was promoted with the follow-
ing rating: I.Q. 92, Arithmetic 6.5, Reading 4.8, French 61,

During the first few months in high school the boy con-
tinued his bad behaviour even to the point that his parents
were asked to consider withdrawing him from school. After
a serious outburst of temper when some school property was
destroyed, the boy was given some jobs around the school to
help pay for the damage. It was at this time that the boy
developed a liking for finishing wood projects. From then
on he spent as much time as possible in the wood-working
shop doing many uninteresting jobs, such as cleaning paint
brushes, in order to have extra time to work. The boy was
encouraged in this work but after another burst of temper
the privilege was withdrawn for a specified perilod of time,
After this the boy began to control his temper, for he realized
that he would receive the same punishment again. Through the
interest in wood working the teacher was able to interest the

boy in his other class work. The boy improved to the extent



93

that in four years of high school his reading ability jumped
from 4,8 to 10.0. This was reflected in his other work in
the classroom,

Although irresponsible at the beginning of his high school
career the boy developed a sense of responsibility that was
outstanding. During one summer vacation he was custodian of
the boat house at a summer resort and returned the next summer
to the same position. 1In the school he was given tasks which
could only be done by a responsible person.

Upon graduation the boy took occasional jobs as he wished
to find permanent employment in one of the bhoat-building trades.
At the same time he became the instructor in wood working of

a hobby group in a community club.

C.N. was the fifth child in a family of eight. Her
father, an octoroon married to a white woman, held a good
administrative position in an 0il company until he was burned
to death in an explosion. Until the children were o0ld enough
to work the family was the object of relief for various or-
ganizations., Home conditions improved when the two oldest
children began working and earning s substantial amount each
week,

The only known physical defect the girl had was poor
teeth, This condition was treated at free dental clinics but
the girl did not do anything to help the situation until the
last year of high school when she took a part-time job to
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enable her to pay for artificial teeth,

In elementary school there is no record of any major
problems although the girl was rude at various times, Slovenly
in appearance the girl took no pride in herself or how she
was dressed. Throughout elementary school the girl was con-
sidered unreliable because her work was never completed unless
the teacher forced her to do so. After repeating a year in
the senior grades the girl was promoted to high school with
the following rating: I.Q. 96, Arithmetic 8.6, Reading 6.4,
French 82,

The transfer from elementary to high school created many
problems with this pupil. Her dress became worse, her actions
were unmannerly and her general attitude was poor. Frequent
talks with the girl elicited the information that she wished
to enter the Practical Course., Towards the end of the first
year the pupil lost all interest in her work and became a
truant.

Notwithstanding her poor record the girl was promoted
on trial to the ninth year where she falled to improve in the
first term. At the girl's request and with the concurrence
of her mother, she was transferred to the Practical Course
at the end of the first term. During the year the girl's
dress improved considerably due largely to the influence of
her class teacher. A marked improvement was noted in her
manners and her speech became more courteous. There was no

improvement in her general work hablits nor could she be de=-
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pended upon to work alone.

In the final two years of high school the girl lost all
of her bad manners and became a polite person. Neatness in
dress, almost to the point of an obsession, showed that the
girl recognized the value of her appearance, While she was
inclined to be lazy, the girl did her work as requested but
never volunteered to do any extra amount. However, if she
was asked to perform a task, she did it carefully but without
interest or enthusiasm.

Upon graduation the girl found a position as a junior
clerk in a large organization. Lacking any initiative, she
seems happy performing routine tasks requiring little

concentration.

B.C. was brought up in a working class home with aver-
age conditions of employment in a skilled trade. As the boy
had some childhood diseases at an early age (1% - 4 yrs.)
the mother became disease-conscious and tried to protect the
boy and his sister from all dlsease. The boy contracted
measles and mumps while attending elementary school which
seemed to upset the mother's preconceived ideas of protection.

At 11 plus years a genito-urinary condition was found
about which the parents did nothing. Surgery was recommended
but the family did not believe competent medical authorities.
As the boy grew into adolescence he became progressively thinner

for his height and age. While he ate a lot there was little
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attempt to provide nourishing foods suitable to the boy's
condition. Another minor defect was a mild squint which
righted itself in four years.

The boy was intensely interested in sports but his gen-
eral physical condition prevented him from taking an active
place on school teams, Notwithstanding the school medical
history the boy was accepted as a cadet in the armed forces
training programme. In this activity the boy found an outlet
for in his final year he was actively engaged in training
three evenings per week to the detriment of his health in the
¢pinion of school health authorities.

Attendance in elementary school was good with only one
offence of truancy lasting two days. Although the boy re-
peated a year ih the primary grades and another in the senior
grades, his conduct was judged satisfactory. At the end of
elementary school the boy was rated in the standard test as
followss I.Q. 88, Arithmetic 7.1, Reading 4.5, French 12,
Because of his low reading ability and because of his age in
entering high school (15 plus) he was recommended for the
Practical Course,

The first year in high school was characterized by a few
minor breaches of discipline. Sympathetlc treatment and a
new interest in his school work were probébly responsible for
the continued good cdnduct for the next three years. In the
beginning the boy was rated low in reliability but by assigning
tasks to the boy the teacher trained the boy to become com-
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pletely reliable in any work, school work or extra-curricular
activity, The boy took a fierce pride in doing the task to
the best of his knowledge and ability.

In the first two years of high school the boy was often
discourteous to his teachers and classmates. Each offence
led to a curtailment of privileges for a definite period but
no other punishment. As the boy wanted to be included with
the rest, he began to mind his téngue - as he said - so he
would not be left out. Upon graduation the boy was rated as
one of the most courteous in his class,

The boy was the slowest in the class in doing any work
but he never failed to work hard even doing extra work if he
thought he could improve his standing., At the end of a year
and a half in the Practical Course the boy's reading rate was
raised to 6.5. In his final year the boy was re-tested. His
reading was rated 10.3 and two separate tests rated his I.Q.
at 101 and 97. The boy took great delight in his improved
reading ability and felt that the four years high school had
been of great benefit.

At present the boy is engaged in a semi-skilled trade
but wishes to enter a skilled trade through study at a night

vocational school.

D, M. was the oldest boy in a new Canadian family of
six children. As the father did not earn enough to support
the family, there was a continual state of poverty in the
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home, With the family moving from one poor district to an-
other, the boy attended four different elementary schools.
This, however, seemed to have no effect on the boy's behaviour.

Attendance in elementary school was poor because of
poor health., For any case of serious sickness the boy was
treated at various community clinics and hospitals as a char-
ity case. The poor health of the boy kept him considerably
behind in his school work and he was forced to repeat two
years in elementary school. Because he was so backward in
his work the boy was recommended for the Practical Course in
high school with the following rating: I.Q. 87, Reading u.k,
Arithmetic 7.9, French 97.

When he entered the high school the family fortunes im-
proved and much of the poor health of the boy disappeared.
Attendance in high school was much more satisfactory. During
the four year of high school the boy's health improved until
he was judged to be in good physical condition.

In both elementary and high school the boy worked hard
and did his utmost to learn. Re-testing at the end of the
fourth year in high school rated him as follows: I.Q. 93 and
89, Reading 8.3. Other work showed a similar improvement.

At no time was the boy considered a problem, nor did he
show any particular traits other than a natural exuberance
of youth. He was completely reliable but lacked initiative
to work without direction. Upon graduation the boy enlisted

in the Royal Cesnadiean Air Forde where he is at present under-
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going training in the Communications School.

A.L. was born into poor home conditions which d4id not
improve until the older members of the family went to work,
When the children (7 in all) were y°ung, the mother was a
charwoman at night to support the family. Although he held
an Iinspector's job in a factory, the father was an alcoholic.
The mother used many of the community resources in health
and welfare so the children did not lack the necessities of
life.

As the boy was the youngest in his family, he was spoiled
while an infant. In elementary school temper tantrums were
the result if the boy did not get his own way. Occasionel
truancy was handled at home with threats of being sent to a
reform school and/or severe corporal punishment by an older
brother. The boy was rude and no improvement was marked
during nine years in elementary school. With no interest
in school work the boy repeated two senior grades in ele-
mentary school before being promoted to high school mainly
because he was a 'behaviour problem!, Standard tests rated
the boy's I.Q. as 82, Arithmetic as 7.2, Reading 5.5, and
French 40,

Entering high school the boy's attitude was poor which
brought him into constant conflict with his teachers and
schoolmates. Aggressive to a large degree he used his good

physical condition to bully others. The boy seemed to enjoy
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being rude and disrespectful to his teachers and any repre-
sentative of authority. School work was only completed if

the teacher was insistent upon the finishing of it proir to
going home,

Towards the end of the first year in high school the
boy discovered that he was a good basketball player. This
interest was encouraged but the boy's participation was con-
ditional on his good behaviour and an honest attempt to do
his work. Little improvement was noted by the end of the
first year but the boy's work was such that he was promoted.

In his second year the boy was given a place on the
school basketball team on the condition that hls behaviour
and his work improved. For the first part of the year the
boy's progress was remarkable but after the basketball season
the progress was slower, In this year the boy was told, after
a short period of undisciplined behaviour, that he would be
dropped from the basketball team the next year. With this
admonition the boy stopped his undisciplined actions and did
some school work.,

During his third year in the Practical Course the boy
seemed to have an interest in his work and wanted, by his own
admission, to learn something. When the basketball league
was in operation, the boy did his best to play basketball and
do his work, but the work suffered although his behaviour was
good, At the end of his third year the boy withdrew because
he felt he was too old for school at 18,
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At present the boy is doing occasional labouring Jjobs
and is a recognized referee in high school and community
basketball leagues. When speaking to coaches, officials, and
spectators the former 'behaviour problem' is polite though

unsure of his speech.

T. D. was brought up in poor home surroundings., His
father was the foreman of a gang of yard workers in a large
railway shop. After work the father would have nothing to do
with the family, keeping to himself or going out with other
male friends. The mother was a weak-willed individual who
allowed the children to do as they wished. Throughout the
years the mother constantly refused to face interviews with
health, educational and social authorities by complaining of
sickness or, as she phrased her condition, "feeling poorly".

In appearance the boy was of average height and weight
for his age. As he grew his ohysical condition remained good
though he did develop mild short-sightedness which was found in
a periodic medical check-up at the school. The parents did
nothing to remedy the defect and the school authorities could
not authorize public expense because there was no indigence.

As the family moved from one working-class district to
another, the boy attended two elementary schocls in eight
years. Attendance at school was irregular at times due to
truancy. In class the boy's sttitude was poor although he

loved to read aloud to the class and in so doing act what he
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read. Whatever the grade the boy constantly disturbed the
class with pranks, some of which were dangerous. Corporal
punishment and suspension seemed to have no effect on dimin-
ishing the number of times the boy was the centre of class
disturbances.

At the end of elementary school, the boy was given the
battery of standard tests. The results of these were: I.Q. 89,
Arithmetic 8.8, Reading 8.8 and French 66. On the advice of
the elementary school principal, the boy was recommended for
the Practical Course, not because of hls educational standing
but because of his being a 'problem'.,

In high school the boy was placed in a class under the
guidance of an experienced and wise teacher, There immediately
arose the question of whose personality was to dominate the
relations in the classroom. By continued force of will the
teacher controlled the situation but once outside the class-
room the boy rebelled. In the corridors, basement and yard
of the school the boy was a continual source of disturbance.
Investigation of one of the many instances revealed that the
boy was carrying a hunting knife and had used it to threaten
other boys. Confiscation of the knife resulted in subtle ways
being used to create disturbances such as tripping on the
stairs and kicking another pupil's ankle in class.

Towards the end of the first year the boy was absent a
great deal as he had begun to seek friends in an adolescent

gang. The truancy continued until the end of the year but
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on the basis of hls class work when present the boy was pro-
moted. Early in the second year of high school the boy threw
a firecracker between the legs of a girl while she was board-
ing a bus. This incident led to a full investigation of the
boy but it was decided to allow the boy to continue school.

Not long after the boy again became a truant and never returned
to school, The mother did nothing to notify the school or

to co-operate with the authorities., Six months after the boy
was committed to a reform institution but will be released

upon reaching his eighteenth birthday.

N. B. was the elder of two boys in a home where children
were cond8idered a nuisance., The mother always was concerned
with her personal troubles, real or imaginary. When the father
worked he was employed as a casual labourer and thus the
family income was not large. The family lived in cramped
quarters in a poor district.

In elementary school the boy's general physical con-
dition was satisfactory but he had bad skin. Constant reoccur-
rences of impetigo kept the boy out of school and brought
the situation the the notice of the health authorities. When-
ever a nurse visited the house, there was no answer to the
bell although someone was home., The only recorded report of
an interview with the mother found the mother most unco-oper-
ative. At school the boy was told how to avoid a further

occurrence of the disease.
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Class work for the boy seemed to be an effort to keep
from falling asleep; hence the work was not done. The boy
was promoted from year to year as he seemed to understand
the work but never could keep up. Towards the end of ele-
mentary school investigation revealed that the boy worked
long hours after school because his father wanted him to do
do. In the final year the boy was tested with the following
results: I.Q. 103, Arithmetic 8,5, Reading 6.2, French -
no score. He was recommended for the academic course as it
was felt that he had the necessary ability to follow such a
course.

In the first year of high school the boy worked to some
extent and was promoted. The boy falled the second year and
when he repeated the year he was promoted on trial to grade
ten. In this year the boy falled the first term and was
transferred to the Practical Course. Upon completion of the
final year of this Course the boy was re-tested with the
following ratings: I.Q. 114t and 110, Reading 8.8.

At all times the boy was considered a serious pupil
with a greater desire than many to obtain his education. 1In
the academic course the boy was unhappy because he did not
have the time to do the homework, After his transfer to the
Practical Course the boy did not have as much formal homework
and was able to keep up with the class. In his work the boy
tried to get as much benefit as possible for he realized that

he would have been successful in the academic course if he
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had had the time to study. Unfortunately the father was
obstinate in his attitude that the boy must work at a job and
attend school only if he did work.

Upon graduation the boy obtalned a position as a junior
clerk in a firm engaged in construction. This position re-
quired a good knowledge of typewriting which the boy had
learned in school. Once employed the boy was sent to the base
camp of the firm where he has been promoted to the position

of assistant in the pay-office.

C. W. was one of six children in a working-class home.
The father and mother both tried to provide the best they
could afford for the children. When the father was out of
work or earning too little to support the family the mother
worked in the evenings while the father cared for the child-
ren.

During elementary school the boy had most of the commun-
icable diseases which left him with no i1l effects. The
mother used the various community services to care for and
check the health of the child., Interviews with the mother
were friendly and led to a close co-operation between her and
the health authorities., The boy was in good physical condition
through his school life.

Up to the last years of elementary school the boy led
a normal life. He was con8idered an average pupil in class

work and in character traits. This was followed by two years
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of irresponsible actions in the school and in the community.
No system of discipline seemed to have any effect in teach-
ing the boy self-control. At the end of elementary school
the boy was recommended for the Practiéal Course with the
following rating: I.Q. 93, Arithmetic 7.5, Reading 4.5, The
parents did not accept the recommendation of the school au-
thorities and entered the boy in the academic course.

The transfer from elementary to high school seemed to
settle the boy's actiohs somewhat and the boy took an interest
in his work, During the second year the boy lost all interest
in school and repeated grade nine. So poor was the boy's work
that he failed the grade the second time. In class the boy
was a continual source of disturbance and took keen delight
in upsetting the class routine. Once the teacher's attention
was directed toward him, the boy was satisfied with his
actions and would be quiet for a short time.

After he had repeated the year the pupil was transferred
to the Practical Course., At once the boy tried to maintain
his lack of interest in school work but he found that he was
not given privileges accorded other members of the class. When
he wanted to take part in class activities he found that his
work was not sufficiently complete., The boy soon realized
that he had to do some work and that if he did it he could
take part in the class activities. Towards the end of his
first year in the Practical Course the boy began to realize
that he must change his attitude. He began to take an interest
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in his work. In his final year the boy reallized "what a fool
he had been" - his own words - and did his work well. He
was given many responsible tasks which he performed well., At
the end of the year a re-testing showed these results: I1.Q.
102 and 113, Reading 9.3.

Upon graduation the boy obtained a job in a semi-skilled

trade and has worked for the same firm for almost a year.

T. E. was adopted at the age of three by a young childless
couple. As she was the only child in the family, the girl
enjoyed all the attention of her foster parents. The family
was Iinterested in providing the girl with the best environ-
ment they could but d4id not spoil her unduly. As the family
moved frequently, the girl attended a total of six elementary
schools,

Minor physical defects were attended to as soon as they
were brought to the attention of the parents. When the girl
grew older she became slightly overweight and believed that
she could control her weight by not eating breakfast and liv-
ing on almost a starvation diet., It took some years to con-
vince the girl that a proper diet would help in controlling
her weight and make her general health better.

During elementary school the girl lagged considerably
behind her class even though the parents provided extra
coaching. The pupil worked hard but had difficulty in grasp-
ing the work although she attended well in class. At the end
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of elementary school the girl was recommended for the Prac-~
tical Course because of the results of her testss I.Q. 74,
Reading 4.1, Arithmetic 6.2, French 70.

When the girl entered high school she took a greater
interest in her work, particularly the work in home economics
and typewriting. The pupil would do over any work which she
felt she could do better and spent a great deal of time
working at home. By her hard work the girl maintained average
gradings throughout high school. At the end of high school
the girl was re-tested with the following result: I.Q. 6%
and 72, Reading 6.1.

When she was questioned about what she did for recreation,
the girl replied that she had no time for anything except
school work. Her parents felt that she should have some re-
creation and tried to provide as much as they could. The girl,
however, would not take part in any activity outside her work
and seemed content to do so.

In school the girl was reliable and could be depended
on to do any tasks as she was directed, If she came upon any=-
thing outside her experience, she would wait until someone
told her what to do. She seemed happiest when routine tasks
were set for her.

Upon graduation the girl obtained employment of a routine
nature, She feels now 1s the time to enjoy herself and takes

an Iinterest in sports and social activities.
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0. K. was a member of a large and poor family. Between
her periods of confinement the mother worked to help support
the family. The father was an unskilled labourer engaged in
seasonal work. With little income the home conditions were
unsatisfactory and there never was enough food. The father
gquite often did not support the family even while he was work-
ing nor would he allow any community service to help. When
the father retired on a small war disability pension, there
was less money and the family suffered as a consequence,
After a short period the father did not turn his pension over
to the support of the family, forcing the children to go to
work at an early age.

During elementary school the girl was often absent be-
cause she was sick with a cold or lacked the necessary clothes
to wear. Even with a poor diet the girl was not underweight
but she suffered a great deal from fatigue. When she was in
school the girl was a quiet pupil eager to learn what she
could, Much of her backwardness can be traced directly to
her absence from school. In her final year the pupil was
tested with the following results: I.Q. 78, Reading 3.8, Arith-
metic 6.2, French 96,

The girl was recommended for the Practical Course but
her father refused to let her attend. When it was pointed
out that the Family Allowance ceased if the child did not
attend school the father gave his permission but refused to

pay any of the expenses. The pupil was granted exemption
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from all fees.

The high school period in the girl's life was a little
happier than the elementary school peridd. From the beginning
the girl confided in her teacher and found a sympathetic
counsellor. Whenever there was trouble at home the girl would
tell her teacher before school. The teacher would then try
to bolster the pupil's morale and to indicate to her a reason-
able course of action.

Many teachers and pupils considered the girl quick-
tempered and sulky for they did not realize that the girl was
constantly under great pressure. She was not a 'behaviour!
problem as her class teacher helped her to overcome many
difficulties which occurred in school.

In order to buy clothes to attend school, the girl took
a part-time job. From the money so earned she contributed
part to help support her younger sister and her mother. During
her last two years in high school the girl paid part of her
fees because she felt that she was able to do so.

The pupil was keenly interested in learning all she could
and worked hard at her class work. Throughout high school
the girl placed in the third quarter of her class. In her
final year she was re-tested with the following results: I.Q.
80 and 76, Reading 7.0.

When she graduated the girl obtained employment in a five-
and-ten-cent store as a sales slerk. The girl pays the fees

and buys the clothes for her younger sister presently at school
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besides helping to support her family. At Christmas the girl
sent a hand-made present to her former teacher with a note

thanking her for her sympathetic Interest while in high school.

In the majority of cases the further training was of
great benefit but, unfortunately, the "drop-out" in four years
averaged approximately sixty per cent. Some of the reasons
for the high figure may be grouped under the following
headings: lack of interest by the pupil, an unsympathetic
attitude in the school, economic factors in the family, anti-
soclal behaviour in the school, delinguency in the community
leading to admittance to other institutions. No attempt has
been made to include all the reasons or to place them in any
order of frequency. The reasons do indiéate where much can
be done to lower the number of those pupils who do not com-

plete the Course if an understanding of the basic philosophy

of the Course is reached.



Chapter XI

Summary and Conclusions.

In discussing one phase of education in a democratic
community the emphasis is necessarily on that phase. But the
education of the average and gifted pupil has not been for-
gotten. True democracy provides equal facillities for the
education of all, suitable to their individual capacity and
interest. In attempting to provide appropriate education for
the pupils of lesser ability, the educational standards of
those of average ability must not be lowered in any way. To
provide for leaders in a democratic community the gifted pupils
must receive opportunities and training commensurate with
their potentiality and ability. It is equally important that
those of lesser ability be given sultable opportunities and
faclilities; this provision was not made in the educational
system in Montreal until five years ago when an experiment
was undertaken.

Since the beginning’of the present century a'revolution
has taken place in the schools. In the past fifty years a
different point of view of the educational process has become
accepted in some quarters. While the traditional concept of
education, that of intellectual discipline, is recognized to
a large degree in the organization and operation of the school,
a new outlook on education, considered in terms of life, is
gradually displacing the older philosophy in some parts of
this continent.
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In the past the child was expected to fit the curriculum
of the school. At the end of his school career, the child
possessed a store of knowledge concerning the use of which
he knew little. The accepted concept of learning was dis-
ciplinary in nature. If the individual personality of the.
child did not reflect the accepted standards, the treatment
of the child's personality continued until the child either
conformed or left school.

Gradually the emphasis in education has shifted in
course of time from the subject taught to the child. The
preparation of the child for a good and useful life is now
regarded by many as an important part of the purpose of edu-
cation. By activities in accord with his interests and abil-
ities the child's personality is developed in school, In
this way every opportunity is afforded the child to become
a good and useful citizen of the country. The child is pre-
pared for a wholesome life in society. The modern school,
also, gives the opportunity for training in the social qualities
of good citizenship in the world.

Democracy as a way of life is threatened with extinction
or at least with a long fight for survival. If democracy is
to survive, the principles of a democratic way of life must
be understood and practised. Further, there must be a belief
in the essential good of this way of life. The school must
promote the growth of true democracy by its organization and

its teaching.
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The setting for democratic citizenship within the school
is provided by wide participation in activities outside the
traditional curriculum. No school can be effective unless
it is intelligently related to the community in which the
school is situated. To accomplish this there must be inter-
change of ideas between the school and the life of the com-
munity at large. Only in this way can the child be educated
to understand the meaning of democracy and how demoeracy works.

The democratic philosophy is based on the integrity of
the individual, his uniqueness in a social order existing for
the good of the individuals in society. But it must be under-
stood that each individual is not isolated from the other in
the community for democracy is a way of co-operative living.
Each has certain rights and privileges in return for respor-
¢ibility to all the others.

It is this belief in the worth of the individuwal which
is the basis for many of the changes made in the modern school.
All modern educational philosophies in one way or another
have inspired changes to increase the value of the school to
the individual child. Today the child's interests and abil-
ities are provided with outlets so that he may have some of
the experiences of life on which his later experiences may
be built.

Individual interest and capability are as many and
varied as the individuals., However, practical problems must

be faced in providing courses in school for the young individ-
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uals of society. There must be some classification of
individuals, some grouping of common interests and abilities.
The modern school has chosen ability and, to a lesser degree,
interest as the basis for grouping pupils. Hence the courses
are designed to include all pupils within a wide range of
ability.

Until the present century the courses were suited to the
abllities of the average and above-average puplls. Those who
lacked the ability fell by the wayside and left school with-
out finishing. To reclaim the social wastage many experiments
were tried,some formal, others less formal. The one out-
standing aim of the experiments is that these unfortunates,
these of lesser ability, could be trained as good and useful
citizens., On this basis educational efforts turned to pro-
viding courses for the less fortunate students on the principle
that all children should have as much schooling as it was
possible to give them,

One such effort was the re-organization of the courses
provided by the Protestant School Board of Greater Montreal.
While the traditional courses received attention, the sig-
nificant work was the establishment of the Practical Course
to benefit the 'non-academic' type of pupil. The introduction
of the Course was of a tentative nature as the reception of
such a radical move in a largely conservatiwe area was uncertain.

After four year of continued work the assessment: of the
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results is still difficult to make. The main reason for

this is that the pupils who were first entefed in the Course
have just left the school walls and entered the main stream
of life., It must be admitted that many of the original pupils
left school during the four years, but there is nothing to
prove that these are less adapted to useful living than they
would be if they had followed the traditional courses. There
is the suggestion that these pupils are more happily adjusted
by reason of their period of training.

Though the Practical Course has been continued for four
years, the content has not become fixed or stereotyped.
Constant study and discussion by teachers, principals, and
other officers bring forth changes and modifications which
are incorporated into the content of the Course. As all
groups in the school organization gain experience in the work,
better methods and materials are introduced to enrich the
curriculum. At no time can the Course said to be static.

However, a dominant pattern seems to be now emerging in
the content of the curriculum for the Practical Course. 1In
the first two years there is emphasis on fundamental skills,
academic and manual, at the senior elementary level; in the
last two years these skills, improved and extended to a jun-
ior secondary level, are practised and applied to problems
and experiences closely approaching the life experiences
which will have to be met by the pupils, It is likely that

this dominant pattern will become permanent as the Practical
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Course is continued through the years.

Such results as can be seen offer proof that the Practical
Course fills a need of education in the present day. Each
year more young persons are staying in school, where they
are influenced by the good conditions of organized work and
play under the supervision of sympathetic teachers. On the
whole the pupil's work habits are good and those whose work
habits are not what could be desired are being trained by
the correct methods. Those who 40 not react positively to
the tréining are at least exposed to good conditions and the
type of training proper to their capacity. In many cases
this sets a good example before the pupils who receive some
positive benefit by taking part in the programme. In short,
the young persons are developing into worthy citizens capable
of taking their place in the world and accepting the respon-~
sibilities attendant on that place.

In Judging the results of the Practical Course one ob-
servation can be made, The boys and girls in the last year
of the Course in a particular school have changed over the
past four years. At the beginning of their high school career
the pupils were lacking in self-confidence, unruly, impolite,
and suffering from a feeling of not being wanted. In four
years the same persons became respected school citizens and
useful citizens of the country. They are well-behaved and
polite; they have gained a degree of self-confidence which
fits them for their task of adult living. In particular these
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young persons have learned the value of hard work and have
achieved a falir measure of success; they are responsible,

and carry out tasks which can only be done by responsible
persons. This one instance of the value of the Course as

an educational effort has been repeated through many schools.

Present evidence shows that the same result is true of
the second group which is completing the four year course.
Unfortunately the greater number who begin the Course continue
only to the end of the second year, the Grade Nine level.

One of the main reasons for this is that the pupils are
considerably older than the average student in school. The
older pupils feel that they should be working in order to
support themselves. Quite often this is the view taken by
the parents of the pupils. It is to the credit of many of
the pupils that they are remaining in school after the first
two years by having part-time employment in order to earn
the money necessary to pay the cost of the fees and, in some
~cases, to help support the family.

Much opposition to the Practical Course comes unfortunately
from those most concerned with the education of the pupils,
the teachers., Having been trained under a system where
ability was all important and the main measurable quantity
with any validity in the pupil, many teachers have no sympathy
with the pupils who have less academic ability., As it repre-
sents a distinct break with traditional education, the Practical
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Course 1s unacceptable to conservative thinkers among the
teaching body. Perhaps the greatest single cause of this

view is an incomplete understanding of the aims of the
Course, Once an understanding is reached by these teachers
a better attitude will be evident,

Fortunately, there are many teachers who are not traditional
in their thoughts of education. With due regard for differ-
ences in opinions, these teachers have played an important
part in making the present experiment the partial success
that it is., Of the individual qualities possessed by the
teachers, patience, tolerance, and sympathy are necessary for
successful work in the Practical Course. These characteristics
predominate in the teachers who are happlily engaged in teaching
'‘non-academic' pupils. Any teacher who is not patient, toler-
ant and sympathetic soon finds his work unsatisfying and in
the ensuing clashes will receive the greater scars.

In the past four years of the experiment many competent
teachers have had little interest in the work though they
feel that the project is worthwhile. The reason for this
may be found in the number of pupils assigned to classes in
the Practical Course. Quite often the number is the same as
those in academic or commercial courses., The teachers rightly
feel that their work is less successful because of a lack of
individual attention for each pupil. With a reduction in

class numbers individual attention could be given the pupils.
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The result would be more successful work in the Practical
Course.

As approximately ten per cent of the high school popu-
lation of Montreal are grouped in the Practical Course, the
potential value of the Course may be of some value. If the
Course were discontinued, the problem of what education to
give the pupils of the 'non-academic' type would immediately
arise. It has been proﬁed in the past that the pupils are
unsuited for an academic training in Latin, science, or
commercial subjects. Nor 1s it possible for the young persons
to obtain employment readily for the minimum age limit and
educational attaimments for successful employment are grad-
ually rising because of economic factors. With nothing
available in school the young persons, unwanted and untrained,
would drift into a mode of exlistence determined by circum-
stances over which they have no control., Little imagination
is needed to foresee the unfortunate and perhaps disastrous
results of discontinuing the Practical Course with no pro-
vision for the ‘non-academic' pupil. ‘

In the light of the results of the Practical Course
and the proven need of some schooling for 'non-academic!
pupils, a further step is recommended. Notwithstanding the
time, effort, and money spent in organizing and establishing
the original experiment, there is still a great lack of
facilities for some pupils in the schools. These pupils are
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enrolled in the academic classes where their work is far below
the average level of the class, At the end of one or two
years of secondary school, these pupils are even farther below
the level of their age group. It is at this time that these
puplls are recommended for the Practical Course in order to
place them in a suitable age group and to give them training
in accord with their supposed limlited attainments,

Investigation often reveals that the low standards of
attainment of these pupils are not the result of inability.
Some of the reasons are a serious illness, a difficult home
life, or a serious adjustment problem. Even though the
scholastic record seems to indicate that placement in the
Practical Course is the obvious solution, the move is definltely
incorrect. Unfortunately there are cases where this move has
been made because of the lack of facilities.,

With regard to the original experiment and as a necessary
extension, there should be established in the school special
adjustment classes for the pupils who are far below the aver-
age standard but who can with a year of concentrated training
in deficient subjects measure up to the standard. Otherwise,
these pupils are sentenced to repeating the year or to being
placed in a course which 1s definitely not provided for pupils
of their ability. The Practical Course is for puplls who have
little academic ability but possess, to a greater degree, some
form of practical ability which can be trained. In a few years,

unless some remedial steps are taken, the Practical Course
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will become & "dumping-course" for those who need and should
receive special training in some subjects and skills, If
this happens, the whole experiment, the Practical Course,
may as wedl be discontinued as failing to achieve its aims.

In conclusion the words of the late Sir Fred Clarke
have an important significance.

"We may fail to take the just
measure of the sheer magnitude

of the undertaking. Still more
probably, and perhaps even more
disastrously, we may underes-
timate its unfamiliar novelty

for a people whose educational
history has trained them to think
of secondary education in very
different terms."(1l)

1. Sir Fred Clarke in a foreword to Dr. J.J.B. Dempster's
book Education in the Secondary Modern School. Quoted
from a series of articles, Modem Schools Today,
appearing in the Times Educational Supplement, Friday
September 19, 1952. Page 803,



APPENDIX

The Problem of the 'Non-academic' Pupil
in the Rural or Small High School.

Under a school authority as large as the Protestant
School Board of Greater Montreal, the problem of the 'non-
academic! pupil can be dealtiwith by setting up specisal
facilities. This has aslready been shown by the successful
organizational work done over the past four years. From the
great number of secondary school pupils, the ‘'non-academic’
group can be selected and placed in classes within the
existing school facilities, Efficient and sympathetie teachers
can be assigned to the classes in which suitable methods of
teaching can overcome some of the barriers to educational
progress.

The small or rural high school presents quite a different
aspect of the problem. Usually the high school grades are
added to elementary grades to provide secondary education
for rural pupils., With the two levels of education under
one roof, the school becomes a combination of elementary and
secondary education. Each gréde in the school has only one
or two classes, Often two grades are combined to form one
class since there are only a few pupils in each grade. With
the limited facilities and numbers of pupils, special classes
composed of pupils of the same age group are difficult to
form. Such organization without adequate facilities puts the
'non-academic' pupil into a class where he stays until he is
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advanced to the next grade. The pupil soon loses all interest
and drops out of school earlier than he would if facilities
were provided for his education.

In the small high school the grouping of all ‘'non-aca-
demic' pupils in one class would be impractical and would
defeat the purpose of the class. Older pupils would resent
being placed in a class with younger pupils., Quite probably
the age span of the group would be too wide to weld the
class into a unit for group activity. The different levels
of educational progress would present too great a demand on
the teacher's organizing ability to produce effective work.

The pupil feels more at ease in a group of his own age
than he would 1f he were placed with older and younger pupils,
With the placing of the pupil in a group of his own age,
another difficulty is presented. The pupil is far behind
his classmates in academic work and then becomes discouraged
as he understands little of what is going on around him.

As there are usually only a few 'non~academic' pupils
in a small high school, the problem may be solved by ap-
pointing one of the teachers to each individual as the
pupil's counsellor, The choice is easier if the pupll shows
preference for a particular teacher for some reason or an-
other. For successful work the teacher discovers the defi-
ciencies in the pupil's education and plans the pupil's

work to overcome these deficiencies and to adjust the pupil
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to his own level of effort. The pupil would work under the
nominal supervision of the teacher of the class in which he
is placed alongside pupils of his own age group. Much of
his work would be different from the class work but there
is more individual work in a small high school with small
classes than in the larger schools with unwieldy numbers

in each class.

What sort of a curriculum is to be provided for the
'‘non-academic' type? A good general education can be given
through a curriculum which provides large opportunities for
practical work. The general aim should be to offer the
fullest possible scope to individuality, while keeping
steadily in mind the claims and needs of the society in
which the individual must live. If the principle is sound
that the task of modern education is to adapt instruction
to the abilities and capacities of pupils, to build on the
environment in which they live, and to extend and enrich
that environment, the material for rural education must
inevitably be taken from and adapted to the rural environ-
ment in which the pupils live and grow. As the 'non-academic!'
pupil cannot take advantage of a general secondary education
leading to higher education, port primary education in rural
areas must be rooted in the cultural interests of the environ-
ment and eventually lead up to direct agricultural training.

The aim of the school should be to provide a humane or

liberal education by means of a curriculum containing large
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opportunities for practical work and related to living
interests., Therefore, the curriculum should be thought of
in terms of activity and experience rather than of knowledge
to be acquired and facts to be stored. If it is to reflect
truly the activities of the rural society, the school must
give the knowledge and training required for the duties of
adult life. The activities, which have a definite bearing
on the next stage of the pupil's life, have the strongest
claim for a place in the curriculum,

The rural high school is placed in a setting which is
full of unrivalled opportunity. It is possible to frame
a curriculum which has a high practical value derived from
the close affinity to the.world outside the school. If
full advantage of the setting is taken, a form of schooling
for the 'non-academic'! pupil can be provided to develop the
pupil as a good and useful citizen. Through familiarity
with the phenomena of the countryside a valuable training
can be given the pupil. TIllustrations drawn from nature and
the study of nature at large make vivid and effective the
work of the pupil. Once the pupil's interest is gained,
there can be developed an inquiriné mind which can be trained
to consolidate knowledge through experience and to perfect
skills in acquiring a living.

Efforts should be made to give practical experience
to the pupil before he leaves school. Through a programme
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of practical work in school, part-time training and part-
time schooling, and directed full-time activity outside the
school, the education of the pupil can be completed. Whether
the occupation of the pupil is in an industry of a town or

in agriculture, the fullest possible training can be given
through co-operative efforts on the part of educational and
other bodles.

In the small high school it is possible to give satis-
factorily preliminary training of direct vocational value,

A town usually has one industry or a group of affiliated
industries; a rural area has the one occupation, agriculture.
At the beginning a limited number of periods can be devoted
with advantage to vocational training; at the end full-time
training in a chosen vocation under the supervision of the
educational authorities.

There are three considerations which support such a
plan: first, the practical advantage to the pupil himself;
second, the argument afforded for retaining the pupil at
school for a longer period; and third, the gain from the
work which the pupil himself recognizés:as possessing value
for the next stage in his life, for the work serves to hold
and to stimulate his interest. This last consideration is
likely to react favourably on all his work and give the pupil
a feeling of usefulness.

For vocational training most small schools have difficulty

in providing adequate shop facilities and trained personnel.
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Co-operation with local firms can often overcome this diffie’
culty with arrangements being made to allow the school the
facilities of the carpenter's shop and the machine shop. If
such facilities are not available, equipment should be sup-
plied by the school. The equipment need not be elaborate,
but should be good enough to enable the pupils to produce
specimens of simple but sound craftmanship. In many schools
admirable results have been achieved by supplying raw mater-
ials and leadership and allowing the pupils to make some of
the apparatus and equipment required for the school. This,
of course, necessitates the supervision of an experienced
person,

A rural school, which has a plot of land and domestic
animals by means of which the pupil may become intelligent
about the processes and activities going on around him, can
provide valuable training in agriculture. To iniltiate the
pupil into these processes and activities is to maintain the
relation which should exist between the school and society.
Such an approach contributes to a sounder emotional and
social education for the pupil 1s happy with his lot and has
learned the dignity of labour.

The making of an effective programme of education for
the 'non-academic' pupil will result in a good and useful
citiien. Throughout all the programme certain ends should
be kept in mind., These ends are apart from the vocational

and practical aspects of the training but do play a part in
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the 1ife of the adult.

Though he is treated as an individual, the pupil must
not become unduly individualistic. Every opportunity must
be given for the development of habits of co-operation which,
once established, may be expected to blend into the larger
social effectiveness of the adult., Whether physical, voca~
tional, or cultural matters are involved, the pupll must
learn that he can succeed only if he is willing to be a mem-
ber of a team., Much in this line can be done through the
recreational opportunities and co-operative efforts in the
community.

The pupil should leave school with a knowledge of the
common civic activities carried on in the community. In the
process of learning these the pupil should observe at first
hand and even participate where practicable. The pupil will
see that much time is devoted to the local community activities
and that people enjoy the work involved. It is possible, in
this way, to inspire ideals of service and to develop a mea-
sure of soclal competence.

These must be created in the pupil certain moral and
social ideals which form the basis of our living. A feeling
for the dignity of labour and thoroughness of work are among
the first in this field. Without a sound moral code no
amount of training will be effective, for the 'non-academic'

pupil is led into temptation more easily than the average
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pupil, Without a sound moral code no pupil, and especially
the 'non-academic' type, can develop into a good and useful
citizen,

An effective programme for the education of the 'non-
academic' type of pupil requires the study of the individual
puplil and the fitting of the carriculum to the needs of the
individual. The sighificance of the work must be made as
plain to the pupil as possible by relating the efforts of
the pupll to real life as he sees it in the lives of the
people around him. 7To prevent the loss of a useful citizen
the education must be expressly organized to meet the needs
of the pupil. To prevent the loss of a human spirit the

education must provide for the needs of the soul,



BIBLIOGRAPHY.

Bear, Robert Murray

Burton, William A.

Clarke, Sir Fred

Cohen, J. J. (Ed.)
Dewey, John
Dewey, John

Dewey, John

Harvard University
(J.B. Conant)

Highet, Gilbert
Hook, Sidney
Horne, Herman H.

Hutchins, R. M.

Jacks, L. P.

Jacks, L. P.

Education.

The Social Functions of Education
The Macmillan Company, New York, i937, 434 p,

The Guidance of Learning Activities,
Appleton-Century-Crofts, Inc., New York,
1952, 737 p.

Freedom in a Creative Society,
University of London Press Ltd., London,
1948, 104 p.

Educati For Democrac
Macmillan & Co., London, 1939, 457 p.

Democracy and Education,
The Macmillan Company, New York, 1929, 434 p.
Education To~da
G.P. Putnam's and Sons, New York, 1940, 373 p.
The School and Society,

niversity of Chicago Press, Chicago,

1929, 164 p.

General Education in a Free Society,

Harvard University Press, Cambridge, Mass.,
1945, 267 p.

The Art of Teachi
Klfred A, Knopf, New York, 1950, 291 p.

Education for Modern Man,
Dial Press, New York l9h6 237 p.

The Democratic Philosophy of Education,
The Macmillan Company, New York, 1932, 457 p.
Education for Freedom,

Louisiana State University Press, Baton
Rouge, La., 1943, 108 p.

Education Through Recreation,
Oniversity of London Press Ltd., London,
1932, 148 p.

The Education of the Whole Man,
Harper & Brothers, New York, 1931, 155 p.



Leen, Edward

Maritain, Jacques
Monroe, Walter S.
(Editor)
Ulich, Robert
Valentine, P, F.

Wales, Julia

(I. L. Kandel,
Editor)

Kandel, I. L.
Kandel, I. L.
Kandel, I.L.
Nunn, T. Percy
Kandel, I. L.

Kandel, I. L.

Sadler, Sir Michael

Clarke, Fred
Hallam, J. H.

Clark, Harold F.

What is Education?,
Burns, Oates and Washbourne Ltd., London,
. 1945, 252 p.

Education at the Crossroads,
Yale University Press, New Haven, 1943, 130 p.

Encyclopedia of Educational Research,
The Macmillen Company, New York, 19%l, 1343 p.

Fundamentals of Democratic Education,
merican Book Company, New York, 19

Iwentieth Century Education,
Philosophical Library, New York, 1946, 668 p.

» 373 p.

Democracy Needs Education,

e i ——ty—

The Macmillan Company, Toronto, 1942, 115 p.

Educational Yearbook of the International
Institute of Teachers' College, Columbia
University, The Macmillan Company.

1924

Introduction

1925
Introduction

1926
Introduction

The Problem of the Secondary School, England,
Part II, p. B59.

1927
Introduction

1928
Introduction

1929
The Philosophy Underlying the System of
Education in England, England, Part I, p. 1.

England, Part II, p. 75.
1930

The Expansion of Secondary Education in
England, p. 185.

United States, p.509.




Kandel, I. L.
Althouse, J. G.
Kandel. I. L.

Kandel, I. L.
Hardy, E. A.
Greer, V. K,

Perkins, W. H.
Kandel, I. L.

(Lord Eustace Percy,
Editor-in-Chief)

Percy, Lord Eustace
Percy, Lord Eustace
Nunn, T. Percy
Percy, Lord Eustace
Stevens, E. H,

-

Pakenham, W.

Percy, Lord Eustace

Percy, Lord Eustace
Hefford, G. W.

Percy, Lord Eustace

1931
Introduction

1936
of Advanecements, p. 121,

1937
Introduction

Canada: Surve

1938
Introduction: The Problem of Rural Education

Canada, p. 69.

Canade, p. 69.

England, p. 71.

1939
Introduction

The Year Book of Education,
vans Brothers Ltd., Montague House, London.

1932
Introduction

Introductory Note on the English and Welsh
School System, Part One, Section One,

Chapter I, p. 119,

The "Break at Eleven" and the Senior School,
apter 1V, p. 1H/.

Introductory Note on the Secondary Schools,
Chapter VII, p. 174%.

England and Wales: Grant-Aided Secondar
Schools, Chapter VIII, p. 181,

Education in Cansda, Part Two, Chapter IV,
D 2.

1933
Introduction

Education for Industrial Vocations, Section
Four, Chapters I - III, p. 111.

The Relationship of the Country School to
Gountry Life, Chapter VIlI, p. 209.

Note on Secondary Schools, Chapter IX, p. 225.




1934
Smith, E. Percival England and Wales: The Function of the
’ Secondary School, Section Two, Chapter I, p.3832

McClelland, Prof. W. Secondary Education in Scotland: History and
Traditions, Chapter XII, p. 518.

McClelland, Prof, W. Secondary Education in Scotland: Present
System, Chapter XIII, p. 526.

Annonymous Canada: School Systems of the Provinces
with Special Reference_to " to_Secondary Education,
Chapter XV, p. 547,

Clarke, Sir Fred Canada: A Survey of Tendencies Yast and
Present, Chapter XVI, p. 7

Clarke, Sir Fred Canada: The Future, Chapter XVII, p. 583.
: 1935
Annonymous Canadas (i) Dominion3 (ii) Provincesj

(1ii) Statistics, Part One, Chapter IV, p. L6.
Macpherson, Prof. W, Canada, Part Two, Chapter IV, p. 252,
1948
LaZerte, M. E. Canada, Section Three, Chapter III, p. 156.

Education, Secondary.

Blair, G. M. Diagnostic and Remedial Teaching in
Secondary Schools,
The Macmillan Company, New York, 1946, 422 p,

Bolton, F. E. Adolescent Education,
The Macmillan Company, New York, 1931, 506 p.

Briggs, T. H. The Great Investment: Secondary Education

in a Democracy,
arvard niversity Press, Cambridge, Mass.,
1930, 153 p.

Briggs, T. H, Secondary Education,
e Macmillan Company, New York, 1933, 577 p.

Cox, P, W. L. Curriculum Adjustment in the Secondary
§chools
Columbia University Thesis, 1925, 307 p.

Cox, P. W. L. & Principles of Secondary Education
Long, Forest E.  D. C. Heath & Co., Boston, 1932, 520 p.

Currie, A. B. The Modern Secondary School,
he Ryerson Press, Toronto, l9h3, 161 p.



Douglas, A. A.

Dyde, W. F.

Eckert, Ruth E. &
Marshall, Thomas

Emmons, Spencer R.

Engehardt, Fred
Hadow, Sir W. H.
(Chairman)

Judd, Chas. H.

Justman, Joseph

Owen, Ralph A. D.

Reed, H. B.

Rufi, John

Unhl, Willis L.

Monroe, Paul

Secondary Education,

Houghton-Mifflin Company, Boston, 1927, 649 p.

Public Secondary Education in Canada,
h, D. Thesis, Columbia University, 1929,
263 p.
When Youth Leave School (The Regents'

Inquiry),
cGraw-Hill Boog Co. Inc., New York, 1938,
360 p.

Difficulties Bncountered by Teachers in
Trying to_Develop a Curriculum for the
Secondary School,

Ph. D. Thesis, George Peabody College for
Teachers, Nashville, Tenn., 1941, 90 p.

Secondary Education: Principles and Practices,
D. Appleton-Century Co. Inc., New York,
1937, 623 p.

The Education of the Adolescent,
Board of Education, H.M. Stationery Office,
London, 1926,

Psychology of Secondary Education,
Ginn and Co., Boston, 1927, 545 p.
Theories of Secondary Education in the U.S.,

Teachers' College, Columbia University,
1940, 481 p.

Principles of Adolescent Education,
Ronald Press Co., New York, 1929, 433 p.

Psycholo and Teaching of Secondary School
Subjects
?rentice’Hall, New York, 1939, 684 p.

A Study of Certain Small High Schools,
eachers'! College, Columbia University,

New York, 1926, 145 p.

Secondary School Curricula,
The Macmillan Company, New York, 1927, 582 p.

Report of the Consultative Committee on
Secondary Education with Special Reference
to Grammar Schools and Technical High Schools,

H. M. Stationery Office, London, 1939, %77 p.

Principles of Secondary Education



Child Study.

Baker, Harry J. Characteristic Differences in Bright and
Dull Pupils,

Public School Publishing Co., Bloomington, Ill.
1927, 188 p.

Baker, Harry J. Educational Disability and Case Studies in
Remedial Teaching,
Public School Publishing Co., Bloomington, Ill.
1929, 172 p.

Bennett, Annette A Comparative Study of Subnormal Children

in the Elementary Grades,
Teachers' College, Columbia University,

New York, 1932, 81 p.

Boettenger, Elizabeth Your Child Meets the World Outside,
D. Appleton-Century Co., New York, 1941, 179 p.

Buhler, Charlotte From Birth to Maturity
aul, French, Trubner 4 Co. Ltd., London,
1947, 237 p.
Burt, Cyril The Backward Child,
D. Appleton-Century Co., New York, 1937, 6é94% p.

3rd. Edition, University of London Press Ltd.,
London, 1950, 70% p.

Burt, Cyril The Young Delinquent,
niversity of London Press ‘Ltd., London,
1925, 643 p.
Flory, Charles D. The Physical Growth of Mentally Deficient

Boys
Ph. D. Thesis, University of Chicago, Chicago,
1933, 119 p.

Hall, Stanley Adolescence,
D. Appleton & Co., New York, 1905, 2 vols.,

589’ 78"" Pe

Heise, Bryan Effects of Instruction in Co-operation on
the Attitudes and Conduct_of Children,
Ph, D. Thesis, University of Michigan,
University of Michigan Press, Ann Arbor, Mich.,

1942, 98 p.
Rubenstein, L. Personal Attitudes of Maladjusted Boys,
rchives of Psychology No. 250, New York,
1940, 101 p.
Schonell, F. J. Backwardness in the Basic Subjects,

Clarke, Irwin & Co., Toronto, 1952, 566p.



Schonell, F, J. Diggnosis of Individual Difficulties in
Arithmetic,

Clarke, Irwin & Co., Toronto, 1951, 115 p.

Periodicals.

Curriculum Adjustments for the Mentally Retarded - Edited by
. H, Martens, U.S. Education Office Bulletin, 1950,
2 ¢+ p. 1 - 100,
Helping the Slow Learner - H. J. Baber, National Education
Association Journal, #39 : P. 178-9, March 1950.
Teaching the Slow Learner - H. B. Sullivan, National Education
Association Jowrnal, #40 : p. 115-6, February 1951.

Mentally Retarded Children - H, J. Rusk & E. J. Taylor,
American Mercury, 69 : p. 698-703, December 1949,

Modern Schools Today - Times Educational Supplement, September 12,
1952, p. 749 ; September 19, 1952, p. 783.

Problems of Backwardness - Times Educational Supplement,
December 5, 1952, p. 983.



