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THE ABSTRACT

This study was conocerned with describing sspects of the
adolescent experience which seemed to unfold from an snalysis of material
produced by a2dolescents. It set out to explore the posgibility of re~
lating some of the literature on adolescence to a sample of materisl

produced by adolescents.

An unstructured story was given to 57 grade 8 boys who
voluntarily consanted to participate. The story was followed by two
questions which required the boys to respond as they would respond in
their own minds (fentasy) and as they would actuslly reaspond (reality).
The material was then content analyzed by mesns of an original analysis

schema,

Suggestive evidence was found which indlcated the boys'
involvement in three aspectss themselves, their parents, their peers,
Thelr unfolding ecapabilities in the realm of cognition, affect, motivation

and other behavioural forms was evident. Differentiation and integretion



alongz these and other themes was evident. Concern with themselves was

of primary importance in the material they produced.

The boys also exhibited concern with their perents. At the
interactional level, the data indicated 2 aubstantisl barrier existing
between boys and their parentz. This was in sharp contrast to the general
presentation of peers which were always depicted in an affiliative and

positive light.

Thease results and the situation itself appesr to be one set
smong many possible variations to which the schems could perhaps be
applied so that one geains an appreciation of the complexity of adolesecent

experience of adolescance.,
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CHAPTER I

CORCISE THEORETICAL ANCHORS FOR THE STUDY

Adolescence is a very sensitive and pivotel stage i{n humen
development. The sdolescent is gaining an ability to consider himself
and others in ways which were impossible during childhood but which will
serve him in adulthood, He i3 & person in trensformation who can be
lovked at from Giffering views., Three views are now presented to provide

an initial and conecise introduction to the adolescent.



"Every step forward in growth and maturation brings with
it not only new gains but also new problems, i.e., change in any part
of mental life upsets the balance as it had been estsblished earlier

end that new compromises have to be devised,"l

¢« 8 & & * * B & & & 4 ¢ 9 * & w T & B W B & @

"Mothing belps here except 2 complete discarding of the

people who were the important love cbjects of the child, i.e., parents."®

L IR JEEE N 2N R DN D DK I DR N T TENE DS D DR 2B B T B R

Amna Preud brings the focus onto the individual who is
changing,. 8he points to the changes he undergoes, the chellenges they
present for him, and the sdaptations he must make 1f he iz to incorporate
these changes positively within his personality. Extriestion from the

original family is » major consideration in her theory.

lanna Freud, “Adolessence As A Developmental Disturbance,”
Adolescence, ed, by Gerald Caplan end Serge Leboviel (New York: Basic
Books, Inc., 1969), p. 6.

°Ibid, p. 8.



®. . .from one point of view the situstion in which we now find our-

selves can be described as a erisis in faith, in which wmen, having lost
thelr falth not only in religion but z2lso in political ideology =nd 1in

seience, feel they have been deprived of every kind of aeeurity.‘l

¥ & & % & & & 4 § ¢ & 4 » S 4 T B 2 s v T & >

"I believe this crisis in faith cen be attributed, at least in part, to
the fact that there are now no elders who know more than the young them~

selves about what the young are experiencing.”?

L B N N 2 I D D D D I NN TR R N K I D D D B

The implicetions of Mead's thesis are disturbing for she
suggests that the preaemt culture i{s one for which no norms exist and
1% 18 the young who will set the norms, for their experience iz more in
touch with the realities of an instsnt communication enviromment and the
shedow of the Bonb.5 e peer group becomes the focal vehicle for this

kind of transformetion.

1Margaret Mesd, Culture snd Commitiment (Gerden City, New
York: Natural History Prcsss, Doubleday and Co., Ine., 1970, p. 81,

QIbid, p. B2,

5Margaret Mead, Culture and Commitiment.,



"The adolescent mind is essentially the mind of the
moratorium, & psychosoclal stage between childhood and a2dulthood, and
between the morality learned by the c¢hild and the ethics to be developed

by the adult.™l

® $ & 4 P B ¢ ¢ w & & 3 B 6 4 B s & *+ = 0 g

It [ 1dentify formation arises from the selective repudiation
and mutual assimilstion of childhood identifications, and their absorption
in a new configuration, which in turn iz dependent on the process by
which a society (often through subsocieties) identifies the young in=-
dividusl, recognizing him as somebody who had to become the wsy he is,

and who, being the way he 1%, is taken for granted.2

*« 5 & & & B * B = 8 b ® 9 & & & B » & &

Erikson brings both the individual youtbh and his soelety
closer, He firmly places the adolescent within the matrix of soctety,
which works through its subsocieties. One can contemplate from this
vantage point not only peer groupings but other ones such 28 the family
as well, Whichever subsooieties one wants to contemplate, however, it
is the adolescent mind, {.e., the adolescent, who i3 tranaforming himself
in response to pressure plsced on him. He is the one whose values change,
the one who out of successive childhood identifications has the task of

forming an identity.

lprik H. Erikson, Childhood snd Soclety (2nd. ed. rev. New
York: W.W. Norton and Co. Inc., 1063), D. 262,

2Erik H. Erikson, ™Mhe Problem of Ego Identity," Identity
and Anxjety, ed. by M.R. Stein, A.J. Vidieh and D.M. White, (Glencoe,
Illinois: Pree Press of Glencoe, 1960), p. U47T.



CHAPTER II

THEORETICAL FOUNDATIONS AND INSTRUMENT FORMULATION

Initisl Foous

The task of the present discussion is to gain e beginning
apprecistion of scme of the major aspects of esrly adolescence and {in~
dicate some of the limitations of this period of development as it is
represented in the literasture., The literature precents the challenge
exemplified in Mead's statement above "that there srenow no elders who
now more thsn the young themselves asbout what the young are ex-
periencing." If this is the case, then the young can speak for them-
selves and elders cen listen and try to understend, In this sense, the
literature serves as 2 medium which zensitizes its readers to possible

issues which may or may not be found upon exploration with the subjects

themaelves,

Such sn approsch of sensitizetion followed by exploration
parallels a social work approach of “tuming in", then meeting the client
and exploring his particular problem.! Exploretion can alter some of the
original idess the worker brings into the situation, or it cen confirm

some of them, or provide new ones. Effeoctive investigstion and help~

Lyi111am Sehwertz, “On the Use of Groups in Social Work
Practice,” in The Practice of Group Work, ed. by William Schwartz and
Serapio R. Falbe (New Yorks Columbie University Press, 1971), pp.l3-15.
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generally require & combination of these two aspects. This study, which
is intended to be an explorstory venture, concerns itself with un-~
covering particular manifestations of adolescent awakenings. It is an
attempt to conoretizé some of what the literature says is there; an
attempt to glimpse partioculsr contours of the adolescent situstion and

somehow to desoribe them.

The esrly adolescent generally finds himself in # school
system which {3 becoming concerned with more than just his intellectual
devclopmnnt.l As the schools expend their awareness to include “the
whole abild” {.e. his social, emotionsl, end physical states as well,
they become, in the process, s mojor agency of aooialization.z Sowe
writeras even suggest thet the high school serves asz an Ingtitution

provided by smoclety to help the adolescent through his transitional state

from childbood to sdulthood. -

The expanded funotion of the school creates the need for

gocial workers whose intereats sre precisely the social, emotionasl and

lreport of the Roys) Commission of Inquiry on Rducation in
the e of Quebsc, Rt, Reverand Alphonse H. Parent, chairman (Quebec
Citys Gevernnan% of the Province of Quebec Printing Offtice, 1963), Vol.
I1I, pp. 513“1“ »

2pa1gott Parsons, “The School CI-su Az A Soeial Systems Some

of Its Punctions in Americen Society,™ Th ‘ : Rducation, ed.
by Robert R. Bell and Holger R. Stub (nev. p Hnncwori. Illinots:

Dorsey Press, 1969), p. 218,

3Jobhn I. Kitsuse snd Aaron V. Ciroourel, “The High School
Role in Adolescent Status Trensitfon,® The Soclology of Blucation, ed, by
Robert R. Bell and Bolger R. 3tub (Rev. ed. Homewood, Illinois: Dorsey

Press, 1968), pp. 84-52.




physical factors affecting the adolescent .1 (0f course, the school
nurse, psychologist and other "pupil personnel™ take an sctive interest
in these as well). As the worker begins to intersct with the adolescent
he learns to steer clesr of adolescent stereotypinge or getting caught
up in what some call the sdolescent watiqm.’ The vorker has, rather,
to try to formulete sn understanding of the adolescent as a person whose
particular stasge in life crsates certain demends snd needs for him, as

vell as c¢certsin responsibilities which be has to meet.

The present exploration parallels, in its own way, this
sttempt to obtain some understanding of the sdolescent. The interesction
in this case wes limited to an instrument given to four grade eight boys'
classes and the written feedback received from the boys. Part of the sim
of this exploration was that the written feedback could be deciphered and

that some understanding of the boys would thereby be gained,

There sre many theories which sttempt to explein the stage of
adolescence in buman development .‘ This peper has chosen to consider

three of these for presentation: 1) a psychophysical view~-how the

2James Anthony, "The Reactions of Adults to Adolescents and
Their Behavior,” Adolesgence, ed. by. Gerald Caplan and Serge Boviei
(New York: Bssic Books Inc., 1969), pp. 54-T4.

3Joseph Adelson, The Mystique of Adolescence,”™ Psyshiatry,
XXVII. (February 1964), pp. 1-2.

J!’Ra:’q:\h E. Muuss, Theories of Adolescence (New Yorks Rendom
House, 1962).



physicsl changes in the adolescent affect his psychology (ysyehe);
2) & socio~cultural view--how does the society and its culture affect
the adolescent; %) a paychosocial view--a view of some of Erikson's

ideas with respect to adolescence,

Theoretical Considerations

Adolescence is a time when youth beging to emerge from
childhood end relentlessly pushes towards sdulthood. It is an in-
between period in the life eycle; s time when new abilities gain pro-
minence asnd must be tested; when new pressures are met for the first
time and must be sccommodated; o time when change is the norm end mets-

morphosis the goal.

The sdolescent does not, however, operate within a vaccuum.
The definition of the goal and of change i{s not strietly an independent
phenomenon., The sdolescent operates within s society or culture which,
since his birth, fashioned bis evolving potentislities through interaction

with other persons who, in an important sense, are part of the eulture.l

The definition of the adult is culture-bound a2z i3 the definition of the

¢hild. In this respect, the sdolescent is no different.

The adolescent, then, 1s an individual whose emerging
potentials provide him with added potentialities which expand the nature
and the redius of his social interaction. At the same time his socliety

through 1ts social agencies attempts to shape these potentislities to its

lputh Benedict, Patterns of Culture (Hew York: Mentor
Books, 1934), p. 17.




sevvtce.l The ego, csught somewhere in the middle of this tenacious
encounter, is charged, sccording to Erikson, with developing sn fdentity

for the adoleacent.e
1.

Adolescence occurs st » time vhen the unfolding potentialities
of the individusl heve him azssume 2 form spproximating his meture self.
His size, strength, hormonel bslance, reproductive capsbility, intellectusl
development and social interactions simulate “sdulthood™ in an evolving
manner. The term adolescence refers to the psyohological rether than the
physicel sspects of this development which are generslly subsumed by the

3

term puberty.” These two aspects are intertwined, however, and the

physlical hss profound effects on the psychological.

Being the one who 15 in the process of change, the z2dolescent
is compelled not only to view the process but actively participate in i¢
end direct 1t.“ He cannot remsin a spectator in the process. The changes
which asre oceurring, however gradual or explosive in their course, are ones
vwhich he has to learn to incorporate. The imsge of the childhood frame

recedes as the body changes and a "plastio™ imoge emerges which takes

lerixson, Childhood and Soctety, p. 270.

aIbld oy Po 261.

3Group for the Advancement of Psychiatry, Committee on
Adolescence, Normsl Adolescence (Mew York: Charles Seribner's Sons, 1968),
p. 0.

&Paul A. Osterrieth, “Adolescence: Some Psychological Aspeocts,”
Adolescence, ed. by Gersld Caplan snd Serge Lebovic! (New York: Basie
Books Inc., 1969), p. 132,
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secount of these new eapabilities.l The adjustment the adoleseent makes
iz one of altering the established imege of himself as a ehild with
ehildhood capabilities, agpirations, and valuationz of himself. He
beging to assimilate the changes he is experiencing conseguently altering
the imsge of himselfl, because the capabilities and the aspirations
attendent upon the physical ehanges are trensformed from their childhood

originsg into adult projections.

Though the adolescent iz changing his image, he is not in a
position to be the scle director of the change. His peers, for betler or
worse, are similarly experiencing physical changes. Evaluation of the
self azsumes therefore, s relative factor slongside the personally umigue
character. "How am I changingt”, "“Am I changing in & 'good' or 'bad' weyt"
become concerns which cen be messured against one's peers. Tests of
strength, tests of skill and generally competitive activities of all kinds
are employed by the boys to sccommodate their excess physical cnersy.a
Within these activities an adolescent can not only lesrn to use his new
potentialities, but can also lesrn to messure himselfl agsinst hia peers.
In this fashion, as well as in reflective evaluations of peers and other

social interactions an adolescent self image acquires a personal and a

relative basis for its alterations.

l§t111sm A. Schonfeld, "The Body and the Body Image in
Adolescents, ™ Adolescence, ed. by Qerald Ceplan snd Serge Leboviedl,
(New Yorks Basic Books Inc., 1969), pp. §2-43,

2Group for the Advancement of Psychistry, Normal Adolescenoce,
D 5.
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The sexusl chenges compound the genre of chenge which 18 the
hallmerk of adolescence, The first flowering of the primary snd secondsry
sexual characteristics of puberty give this period a distinetly genital
tone.l Seeing that this is the first experience an individual bas witb
his genital nroeltvitiea,z 1% 1is not surprising to find that & common
experience for adolescents ie to be overwhelmed by this physiologlecal
maturation,’ If one thinks of human revolutions, this could easily
qualify as one because 1ts qualitative context is new to the individusl.

This process only emerges at this juneture in the life cycle.

The unfamilisr nature of these stirrings impose upon the
adolescent psychology (psyche) a task for which there is very little, tf
any, existing accommodations. In terms of the self image these in-
stinctual impulses perheps help in strengthening or clarifying gender
identity, a2 process which is ongoing throughout adolencence.* The
problam appears, however, in how these i{impulses c¢an find expression.

At whom can these impulses be directed? What exsotly does one do with
these impulses? As indicated above, the sdolesocent response to his

metamorphic experience is to direct it to the extent he cen snd to rely

lpeter Blos, On Adolescence (New York: Free Press of
Glencoe, 1962), p. 1.

2pnna Freud, The Ego ond the Mechanisms of Def (New
Yorks JInternational Universities Press Ine., s Po R

3irene M. Josselyn, The Adolescent and His world (New York:
Femily Service Assoolation of America, 1952), p. 24.

uTheedore Lidz, The Person (New York: Basic Books, Inc.,
1968)9 P 501-
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upon relative influences of others as well., This, in fact, 1z what some

writers suggest the adolescent does with these impulses.

There is o suggestion that the first objeots, for boys,
upon whom these ingtinots sre directed are their mothers, {.e, 2 re-
surgence of the oedipal fnelings.l He comes acroass the incest taboo,2
however, which prevents such beheviour, so he must discerd her as a love

object. Accommodation is beginning, albeit in s negative manner,

As a result of these impulses, whether congclious or un-
consaeiousa, the boy processually lesrns that he must direot theae energles
within s wider radius of social relntians.3 (Peers can serve in positive
ways as objects of attention for positive feelings as well as in the
eapacity of competitors.) Moreover, the separation comes to include

5 a8 the boy strives for degrees of

separation from the father as well,
independence for bimself.? A result of this astriving for independence is
the necesasity for the development of norms to guide behaviour, norms which

are, in this sense, independent of parentel norms.6 The outeome of all

11pi4a, p. %20,

Earuup for the Advancement of Psychiatry, Normsl Adolescencge,
P 3%0

JAnns Preud, "Adolescence As A Developmentsl Disturbance,”
pp. 8-9.

“Jblzelyn, The Adolescent and His World, p. 61,

5L4d2, The Person, p. 321,

Omeodore Lidz, "The Adolescent and His Family,™ Adolescence,
ed, by Gersld Caplan and Serge Leboviei (New York: Bssie Books Inc.,
1969), p. 107,
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this {8 & certsin smount of antagonism between boys and parents as the
boys experience their firat attempts in gaining emotional and normative

independence from their parents.

The ego, in response to the challenges facing the boy, learns
to accommodate new reslitiss and redirects the {mpulses towerds people
deemed more acceptable by the eultur'.l The ego is, therefore, the
paychological agent which adjusts to the relativity in situetions. As
regards the impulses, the egoc takes sccount of the parents as a factor to
be contended with and the boys' behaviour must be adjusted accordingly.
The parents, therefore, become @ furtiher "relative base™ in respect to

which the boys orgsanize their adolescent upheavals.

The dynamic within which adolescence contends with puberty
ia 2 threefold one: the self image (which is included in the eso)a, peer
and parenta. That i{s, adolescent swakenings which respend to the physical
changes are shaped by the degree to which the boys' internal direction

meshes with peer and parental influences.

One further change which 18 responsible for adolescent trans-
formation is the cognitive development during this period. Whatever

adjustments end accommodations the sdolescent makes vis & vis parents or

lpreud, “Adolescence as @ Developmental Disturbance," pp.8-9,

%me ego 13 considered to be the executive psychological in-
strument whioh mediates between the external and internsl (psychic)
reslities and moderates internasl psjebic funetions. The self imsge being
rart of the psychic mechinery is therefore considered part of the ego.
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peer result from this unfolding plasticity of mind.1 Piasget suggests
that the cognitive transformation in sdolescence is & further stage in
cognitive devalepucnt.a The adolescent unlike the child i3 able to
manipulate idees ag if they were concrete 0b3eets.5 Ideas and ooncepts
obtain 2 1ife of their own becoming independent of their pbysical
attachments., Not only are they independent in the sdolescent mind, {.e,,
exist in their abstrect forms, but they are used in elaborate ways by the
mind as it creates hypothesis with them and tries to use them in a
deductive fashion as well. The mind becomes the arens in which "theories®
are developed and discarded, in which fact and fietion cen lose their
distinetion, in which past, present and future can fuse snd separate at

whim.

The mind does not however achieve consistent use of such
funetioning until fourteen or fifteen years of agc,‘ the body does not
attain full genital sexuslity until sixteen to eighteen yesrs of age,
nor does it attain mature stature tiil about seventean to eighteen years
of sge.” This mesns that the wind, for example, has sporsdic and in-

consiatent use of abatraet thought from when it bacomes possible at age

1144z, The Persom, pp. 315-318.

2Jean Piaget, “The Intellectusl Development of the Adolescent,”
Adolescence, ed. by, Gerald Ceplen and Serge Lebovicl (New Yorks Basie
Books L Y 1968)’ D 22,

5Jean Pieget,. Six es de P ie (Gentéve: Biblio-
theque Médiations, Editions Gonthier, 1%5. PP %%

ipiaget,"The Intellectusl Development,*, p. 23

5gehonfeld, "The Body and the Body Imege,™, pp. 30-%1.
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eleven unti) it reaches 1its equilibrium st age fifteen. Similarly, in
the sexual and physical reelms one would expect periods of alterations
between intense experiencing of genital implosions to pericds of
quiescence when other faotors become overriding, In a similer fashion,
one would expect that psychie phenomenon such as self images also have
their periods of ascendency when they become of uppermost concern snd the
opinion of peers and parents assume monumental importance, Other times
find opinions emansting from these very szame people to be of little
concern, With respect to parents, Josselyn has noted the dependency-
independency vneillntionn,l elong with ambivalences coneerning hate~

love for parcnta.2

The point is, the adolescent untf{l slightly past mid-teens
i3 in a dynamio stete of flux, when those potentialities which are changing
in bim are indeed in a consistent change process. This means, that the
adolescent reactions are highly unpredictable depending cn what i3 gaining
ascendency st the time. As Anna Freud points out, adolesgence iz by {ts
very nature an interruption in pesceful growth snd thet "the upholding
of 2 steady equilitrium during the sdolescent process is in itself

sbnormal ">

1Josselyn, The Adolesecent and His wWerld, p. 51.
2Josaclyn, The Adolescent end His World, p. 5.

SAnna Preud, “Adolescence,™ The Psychoanslvtio Study of the
Chgéd, Vol. XIIY (Kew York: International Universities Press Inc.,
195 Js Po 275.


http:811111a.17

16

The physical imperative of growth and chenge during the
evolving adolescent years finds a corresponcdence in the responsive
slterations of the adolescent psyche. Accommodations appesr, in
tentative fashion, and remsin incompletely formed. They are fragile and
without consistency yet serve the adolescent's encounter within his
processusl change and provide some way of meeting the unexpeetable. The
heightened sensory sunsitivityl underscores perhaps the "openness” which
18 the adolescent at this time; en “openness™ whose tasks in terms of
(ego) self imege, peers and psrents have been touched on above.

2.

An infent is born into » gocietly which has s certain culture
end, through social intersction with that society's sgents, learns the
ways of the culture.® “Human beheviour™ in a society receives its
definition from its culture.” It 1s the culture which serves to define
what it 15 in "bumen nsture™ that is acceptable as "humsn behaviowr™.
Tasks performed by individusls derive their mesning from the fact that
they are integral parts of the socliety, and therefore, fit into the
society's cultural plan. Indeed, the concepts used to define one's self,

or one's image sre culture bound“ because it 13 the culture which provides

1Jbase1yn, The Adolescent and His World, p. 25.

2Benedict, Patterns of Culture, p. 17.

JRuth Benediet, “Continuities snd Discontinuities in Cultural
Cond{itioning,” Psychiatry, I (Msy 1938), pp. 161-167.

45.N. Btsenstadt, "Archetypel Patterns of Youth," The Challenge
of Youth, ed. by Erik H, Erikson (Gerden City, New York: Anchor Books
Edition, 1965), p. %0.
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the meaning to these ooncepts; the culture somehow legitimizes that 2
child, or adult, or adolescent have tasks to perform which have measning
for themselves and which in turn provide meaning for the performers of

thoae tasks.,

The soelo-oultural perspective is 41fferent from the ons
presented above which was psychbophysiesl, yet 1%s view seems indispensible
for a complete appreciation of the forces which influence the course of
adolescence. A culture provides a “climate™ through its verious soeisal
institutions which can faeilitate or inhibit the process of “growing wp™.
One mezsure of this climste is whether the culture offers to itis
adolescents continuities of bebavioural pstterns or whether it offers
distinet discontinuities which make 2daptation more éiffteult.l Benediot
suggests that adolesecence has become such a difficult period precisely
because the present culture reguires the emergence of new patterns of
behaviour before the adolescent i3 recognized as asn adult.2 The dis-
continuities serve as contradictions to previcus ¢hildhood behavioural
petterns and assums the stature of burdles over which the adolescent must
somebhow leap before he becomes an adult. The process becomes even more
difficult when one finds that rituals whiech traditionally served to bigh-
light and ameliorate transiticnal phases in the life experience are fast

dttappccrtn¢5 in the face of persistent soclel and technological ehangn.“

lpenediot, "Continuities and Discontinuities,” pp. 161-167.
eneaadtet, "Continuities and Discontinuities,”,pp. 161-167.

SEtsenstadt, "Archetypal Pstterns of Youth," p. 42.

§ Kenn
Cosilenge of go:u:f:::h: “’ eds b§'."m' 1? ofal Change 25d YoUlh 1g.amgric 1ea,"
O oKa,

2 PP 19320
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Ritusls such as would indicate thet one has transferred from the
childhood status to that of sn adult sre obsolete since the culture
does not allow the adolescent to sszsume adult responsibilities. There
are st%ill meny lessons to learn before he will receive such recognition

from his culture.

The sdolescent is not only faced with the difficulty of
unleerning certain patterns of behaviour and learning new ones (which
are in some cases diasmetrically opposite, e.g. domlnenee/submission,
or responsible/non~reaponaib1e status, or contrssted sex-role).l In a
culture where social patterns and technology are chenging st san un~
precedented rate, the models which served the older socizl patterns or
the older technology become obhsolete and the adolescent 1is left with few

8dult role models to follow.2

The present "technological culture™, it would seem, presents
many difficulties in the path of sdolescent development. If the adolescent
is to strive to become en adult in this culture then it seems that he is
striving to fit into s culture which orders itz humen relationships for
the satisfaction of external needs involving protection against dangerous
forces whether nstursl or human.5 It seems that he 1s striving to fit

into a culture which operates on the assumption of the scarcity of

1Benedict, "Continuities and Discontinuities," pp.161-167.
2Kenniston, "Social Change and Youth,™ p. 203.

3Jules Henry, Culture Against Msn (New York: Vintage Books,

1965), p. 12,
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everything available, whether commodities or social encounters ,though
the evidence points to the eontrary.l It seems that he is striving to
fit into s culture where emotional gratification and satisfaction of

eomplex paychie needs have to be fought for rather than expeeted.z

The pervading technological impersonslity is hovever anathems
to the “person oriented" stance of the adolescent.’ So the culture
"provides™ social institutions for the adolescent person orientation. It
provides the institution of the school and that of the nuclesr family for

adolescent socialization into the adult cultural strean.

The notion that the school bas become concernsd with “the
whole ¢h11d™ has been alluded to sbove.' The degree to which this has
progressed can be seen from the introduction of “"moral and religious
development™ courses in the bigh sehools of Montresl.,” This ares of
training had formerly been the bastion of the home and chburch, yet, it hes
also sucoumbed to the penchant for specialization and differentiation of
the technologicael culture that, the school, as » major soclalizing sgent,

now considers it part of 1its domain.,

lphilip E. Slater, The Pursuit of Loneliness (Boston:
Bescon Press, 1970), ch. 4.

®Henry, Culture Against Mam, p. 11.

3Jomes S. Colemsn, The Adolesaent Scelety (New York:s Pree
Pl'.“; 1%1), P, 570

“Suma, Pe ,6~

5This study was conducted in one of these courses.
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Strategicelly pleced in the role of sccializing agent,
the school, in adjusting to the rate of change snd to the inoreasing

specialization of industry and the economy, is fast becoming a distinet

social system.l It is becoming distinet from the general society produeing
ag 1t were a miniature society of its own2 where the psrticipants becowe
dependent on each other for intersction and approval, That is, the
adolescents are becoming dependent on each other for reinforcement end

are seeking each other's approval in areas of adolescent concern rather

than, for example, seeking parental approval in these arcas.3

The parents’
competence i3 not recognized in these areas and, therefore, their opinion
dismissed, Or, as Colemsn points out, it is the peer: “approval,
admiration snd respect™ which is being sought in everyday activities both
in and out of school, while the parents' desires sre important in a long
range sqnac.“ It 18 interesting to note, however, that in the metter of
school achievement—-which contains aspeots of both peer and parentel
involvement-~Coleman, in a later study, reports that family background

is perhaps of greatest importance to school achievement. He reports,

furthermore, that its importance does not diminigh as the ehild progreasses

1Colemsn, The Adolescent Society, p. 4.

2carl W, Backman and Paul F. Secord, A Soeial Psychol: al
View of Blucation (New York: Harocourt, Brace, and World Inc., 1§3§§,
Po .

361:1 V. Brittain, "Adolescent Cholces and Parent-Peer
Crosspressures,” Ameriosn Seciologioal Review, XXVIII (Jume 1963), p. 389.

QCOIQman, The Adolescent Soeletv, p. 1l.
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through school .1 0f the factors related to the schonl, the soelel
composition of the student body, i.e,, peers, 1g mostinfluential in

school aehiavement.a

1t appeers that parents and peers are the soelal agents
which mostly influence the individual adolescent. For the individual
adolescent, they assume the status of “reference groups™, {.e., "a
colleotivity or person which the actor takes into account in some wmenner
in the course of selecting s bebaviour from among a set of alternatives,
or in making a judgment sbout a problematic issue."> The individusl

adolescent uses either peer or psrents as references in his decision making.

It is also the case, however, that the adolescent himself

¥ mmis

is inoreaaingly involved in shaping the form of his socialization.
brings back the notion that the adolescent, having {ncorporsted asttributes
vwhieh his culture inculeated during » previous periocd, is himgelf an agent
for bis society. That is, the self i{mage he developed over the years,

baving become shaped by the culture, also contributes to decision making.

1James S. Coleman et al., Egua) B {ons)
(wasbington, D.C.t VU.S. Goverument Prinxing Offioe, 306); P+ Hab

2Coleman, Equality of Bducstional Opporiunity, p. 325 end
Pe 302,

>Mheodore D, Kemper, “Reference Groups, Socizlization and
Achievement,™ American Sociological Review, XXXIIT (Pebruary 1968), p. 32.

aGlen H. Elder Jr., "Adolescent Socislization and Develop-

ment," Handbook of Parsomslity Theory and Research,” ed. by Edger F.
Borgatts and William 4. Lambert (Cbicago: Rand McNally and Co., 1968),

Do 239,
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In this sense, the self imege can also serve ss a “reference group® es

defined above.

Though the present “technologicsl culture™, as a result of
1ts almost oonsitsnt change, oan offer disoontinuities in development, end
precious few role models (since they become obsolete as they gsin any
consistency), it nevertheless employs peers, parents and the adolescent
bimself in 1ts socialization of the very same adolescent, Mead wpeferred
to the fact that the types of adjustments the perents had to meke, in o
world whieh has become an 1nstun§feonmunicatiena1 villiage™ and
technologically rampant, sre not the adjustwments their children had %o
make. Their children were borm into this "oulture™ snd this experience,
she gontends, more than any other has the directive and binding force

for the youngir generation which sets them apart from the elder generation.1

In this sense, only the young kmow "what the young are experiencing®.

3
A psychosoelsl perspective,such as Erikson's, recognizes the

profound changes which ccour {n adolescents as well as the society's pro-
penaity to shape the emerging potentialities of the adolescent, It con~-
tributes the view that the individusl's personality developz as be becomes
able to expand bis awareness of end becomes able to interset with a widening
sooisl radius, His society "in principle, tends to be constituted as to
meet and Invite this suceession of potentialities for interaction and
attempts to safeguard and to encourage the proper rate and the proper
sequence of their unfolding."2

1Mead, Culture and Commjttment, ch. 3.
gErikson, Childhood snd Society, p. 270.
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The psychosocisl perspective does not focus exclusively on
the physical changes and their effect on fbe developing psyehology (psychbe)
of the individual, nor does it focus exclusively on the society's role of
socializing the individual into the culture. Its focus encompssses both
of these and, witbin its domain it attempts to describe the individual's
course of social development. It is through bis ego that an individual

establishes ond maintains his personal ordcrLl

as he negotiates bis socisl
reslities and his psychie machinations., It is the ego that Erikson follows

a8 he attempts to explain the psychosocial development of the person.

The adolescent potentialiiies in the physical, genital, and
cognitive spheres sre undergoing transformations., In adecleseing, as
Erikson sometimes refers to 1t,2 the swareness of an amorphous body called
"society™ begins to intrude itsell as well.” The adolescent ego falter-
ingly attespts to respond %o wbat the society now beginsg to invite and
demand of bim. The ego is faced with the task of begimning to asaimilate,
in a unique and personal exercise, tbose demands be feels bias "soolety"
i3 making on bim and which he feels ¢spable of meeting. The sense of being
able to msater the environment in a manner ascceptable to the society and
receiving recognition for that mestery provide the ego with the strength
required to meset the challenges provided by the society.4 It 412 this kind

of achievement, meaningful to his culture, which provides the individusl

lprixson, Childhood and_Society, p. 194.

2grik H, Brikson, ;Mg_gys Youth and Crisis (New Yorks W,
W, Norton and Co. Inc., 1968), p. 128.

“Erikson, ghildhood snd Bosiety, p. 235.
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with 2 sense of who he 15 in the culture.1 The task of the adolescing
individual is to attempt initial mastery in "society™--his newly emerging
“environment™, Or as Erikeon has stated, “In youth, ego strength emerges

from 2 mutual confirmation of individual and society. . ™ 2

Simultaneous to his growing swareness of “society™, is the
adolescent awarenssa of his ebanging body and increassed potentislities
in the phyaicsl realm and his comcomitant cognitive development, The
confluence of these factors creates the neocessity to adapt to change. The
adaptation can not, however, negleet the adolescent’s previous sense of
who be is, 1.e., “identity". His previous sense of “identity™ is the

matrix out of which these new facters will shape s more inclusive “identity".

™he adolesoent period {3 the stage of life in which the
society provides the individusl a moratorium within whieh he cen learn to
adapt his emerging capabilities within his growing awareness of “society",
80 that be may become @ fully participating adult in soetety.S The ego
must learn to integrate the new experiences of the adolescing individual~~
bis experiments in living which sre trial adaptations of his capsbilities
within his "soetety"-—and the old ego “identity™, thereby providing the

emerging individual with a sense of continuity snd sameness “within his

lerikson, Childhood and Soeiety, p. 235.
Erikson, Identity; Youth snd Crisis, p. 241,
JErikson, Childhood and Soeiety, pp. 261-265.
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own skin",t

The adolescing individual is cesught up in a process of
identity formation wbich requires him to respond to society ss it makes
{ts demsnds upen bis potentials while be accommodates, in his unique
fashion, to these demands, while mmintaining a sense of eoﬁtinuity and
semeness. The sense of continuity and sameness i3 brought about as the
ego begins to integrate the previous childbood identity elements within
the adolescing experience in "society™. In this fashion the older elements
assume mesning within the present context and the chain of continuity

iz nntntainad.ﬂ

Erikson describes fowr tasks for the adolescing individual
as he attempies to integrate older identity elements within his awvareness
of soei.ty.3 He seeks man and ideas in whom he can have faith, theredby
enabling him through service to them t{o prove himself trustworthy. He
gesks opportunities where be can freely deecile upon service or duties to
perform. He 18 willing to put bis trust in those (peers i{moluded) who
seem to allow him to give vent to his esspirations, Finally, he sttempis
to develop bis skills in sntietpation of‘a future career. One can diseern
from these the inextricability of sn i{ndividual and his zoeilal exchange

system, how his “i{dentity” forms as s result of being sble to trust men or

lgrikson, "The Problem of Ego Identity,” pp. 34-54,

2Erikson, ™he Problem of Igo Identity,™ pp. 44-54.

Brikson, Jdentity: Youth and Crisis, pp. 128-129.
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1deas which seem trustworthy and altermately, finding oneself trustvorthy
to those men and ideas which one trusts. The adolescing individual, in
this sense, is seeking confirmation for himself. He requires the re-
cognition which the society can bestow upon an individual which firmly

egtablishes him as a member of thet snciety.i

The adults of the society (ineluding his paremts presumably)
as well as existing idesns have the abllity to bestow conformation., The
difficulty here is that the conformation bestowed must be appropriate to
the unfolding potentialities of the youngster as he 13, rather than as
the person he used to be. The adolescing individual needs recognition
for the proeess he is experiencing; recognition of the sort that "sounds

real” to bim becsuse his ego strength is dependent on 1t.2

This is perhaps
most 4ifficult to give for those who have lived with him sinoe ohildhood,
Therefore, the adolescing individual seeks this kind of recognition smong

other men or ideas who perkesps can mors essily provide it.

In relation to the established society, confirmstion is
gsought; in relstion to the evolving society and, more particularly, to his
generational biss, sffirmation is nought.5 The sdolescing individual finds
in peers & patursl mirroring of bimself, s copmon constitueney. However
much he may need confirmation from whet slready exists, he needs affirmstion

lgrikson, *The Problem of Ego ldentity," p. 45,

2prikson, Childbood and Soeiety, p. 235.
Erikson, Childhood and Sosiety, p. 263.
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that he i3 part of “whbat is ebout to be". He needs to be affirmed by
others to whom adolescing 1s a somatic experience not requiring definition.
This, only his peers can provide; for they, equally, are seeking

affirmation.

In this sense, the necessity for adclescent ¢cliques becomes
imperative, not so much as & bulwark against the parents but as a mechanism
of affirmation which helps prevent the sense of “identity" diffusion, 1.e.,

1 grikson also explains “falling in love"

losing one's sense of identity.
in this period as an attempt to project one's sense of personal "identity"

on another and see how 1t reflects baek.z

The adoleseing individual i3 concermed therefore with how
be appesrs to be in the eyes of others and what he really feels he 1.5
The confirmetion and affirmstion he seeks bas, in a very resl sense, to be
ageepted by him or else it has no mesning for him and he remains um-~
confirmed and unaffirmed. The mechanism whereby an individual has bis
"soclety” begin: to approximate the society is chiefly o dialectical snd
reciproesal one, It is dialectical in as much as the ego and soclety's
agents provide the poles. It {s reciproeal in 2s much aaz these two poles
are in constant intersetion. In faot Erikson postulates that socliety is

"rejuvenated™ by its sdolescents.’

lprikson, Identity: Youth and Crists, p. 132,
azrikzon, Identitys Youth and Crisis, p. 132,

Brikson, Childhood and Society, p. 261.
¥prikson, Identity; Youth and Crisis, p. 257.
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The process which the adoleseing individual 1s engaged in
is one of “identity™ formulation or evolving configurations of "mentity".1
He is not yet into hiz second decade of life when he more clesrly approx-
images physical maturity and when he has established his cognitive
equilibrium. Therefore, he has not yet clearly attained an "historical
sense™--s perspective which sllows the adolescent & sense of the ir-
reversibility of significant events 2 Certein eventa become recognized
by the adolescent as significant in bis personsl development insofar as
they seem to orystallize dispsrate elements of his "identity™ or seem to
foreclose & segment of further life experimentation; as if limitations of
choices were becoming » further rsality within which the adolescent wmust

lesrn to operate.

In the stage preceding the second decade of life, it would
seem, therefore, that the adolescent "tdentity™ csn be in a state of flux
83 he beginz to integrate the older “identity" elements within his newly
emerging potentialities all within his awereness of "scciety™. This
process of integration 15 new for this stage, consequently the sdoleacent
"insecurity™ within himself and the tendency to compare what others think
of bim and how he feels he really is, Though this psyehological mechanism
is operative throughout one's life in terms of one's 1dmt1ty,3 it achieves

sdded importance in times nf flux when the ego iz undergoing & re-integrative

1grikson, “The Problem of Ego Identity,” p. 47.

2prikson, Identity: Youth and Crisis, p. 246.
Sgrikson, Idemtity: Youth snd Crisis, p. 22,
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process as the individual begins to operate from within a new life
perspective.
. ..

As soclety begins %o encroach upon the transforming physical,
sexusl, and cognitive potentialities of the sdolescent, 2 fragile youngster
seems caught within a persisting meze. Aas his cognitive swareness ex-
pands to inolude “sooiety™, physical and sexusl changes, he sttempts to
fashion » new “"order™ in which to live, He engsges in identity formations
a process whieh will require a re-integration of his childhood identity
elements within bis newly evolving social perapective, thus provéding

him with a2 sense of sememess end continuity as & person.

The {nability to ineorporate these profound transformations
quickly, provides the youmgster with a measure of inconsistency in every
sphere of endeavour. The chsnges occur in a progressive and intermittent
manner providing for poor complimentarity among the various factors.
Thus, the adoleseent can behave in quite opposing ways, in an ineonsistent
manner and the ego ¢an, very often, lose its sense of identity and become

diffuse leaving the adolescent in & totally confused state,

Teough the culture provides reference groups such as peers
and parent and the ego is in need of affirmstion by pesrs snd confirmation
from elders, there exist very few role models within the technologieally
Griven culture. The re-integrative process of the ego, therefore, becomes
much more difficult becsuse the possidle future roles which could seivn as
erystallizing points are not there. The adolescent process thereby becomes

a move difficult one meking the seareh for who one is {n the culture all
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the more necessary yet all the more difficult as well.

The literature has provided a certsin bsckground and perhaps
& certsin amount of sensitivity to issues involving sdoleseenis. Recurring
as important to the adoleseent were parents, peer, and self image or
"identity” which were part of the ego.

The "tuning in" to the literature thus provided specific
tssues a8 well as theorstical background from which exploration could
bagin; exploretion whose goal it was to desoribe some of the sdolesgent
experience using msterial produeed by sdolescents. Exploration, there-
fore, required that some instrument be developed which incorporated the
spseific {assues mentioned in the literstures; that adolescents be found
to respond to the instrument; end that these responses be decipbered for
thelr meaning.

Hatur

The instrument’ cousisted of en wnfinished story to which
the boys were asked to respond. The story described a situation where
the boy comes home late and meets his angry parents weiting for him.
Refearence is made in the story to father, wmother, boy and girl friends
end school. The boy is then asked two questionss 1) what be would
answer father and mother if be were not afraid of getting into more
trouble, and 2) what be would actuslly answer them,

i3ee Appendix A.
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The person or group identified in the story were deseribed -
in & general way for a specifie purpose. It was felt that this kind of
format would allow the boys a range in which they could express their
thoughts and feelings. As Wylie points out, the more circumseribed a
test, the more reason to question the extent to which the subjeet has
recorded his conselous cognitions and feelings 1 Of baste interest to
this investigetion was the tapping of original responses and the instrument
had to fagilitete their ocourrence. Since the instrument was of a
projective nature where the boys were asked to freely project their
responses t0 the questions in written form, a besiec principle of pro-
Jective method was employed. This principle states that the more un-
structured and ambiguous a stimulus, the more one expacts the respondent

to projact his emotions, motivations, asttitudes, tmw.2

This kind of direct approach to respondenta, to have them
respond as they wish ¢o a stimulus in a highly subjective manner receives
some theoretieal buttressing from men sueh as Allport and Jourard.
Allport, for exemple, argues for the employment of direct techniques im
trying to gain understanding into the motivation of healthy people, He
specifically calls into question projective technigues which purport to

get at the unconsclous motivetions {f ome is studying bealthy people -5

1Ruth C. Wylle, The Self Coneept (Lineeln: University of
Nebrasks Press, 1961), p. 33.

{New York:

Jayasval Kew Yerk; Harmr and Row Publisbers Inc., 1?56), PP. 26~31."
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Jouard, on the other hand, discusses the efficscy of self disclosure as
4 means of obtsining an accurate concept of a man's experiencing.l From
an experimental stance men such as MeClelland and Getzels and Jackson
have employed projective techniques in their inveatigations. McClellend
has used the technique to investigate the motives behind social drinkers
and alcobolics.2 Getzels and Jackson have, for example, investigated
the relationship between autobiographical materisl and oreativity in

children.’

The instrument administered to the boys was an sttempt at
employing direct self disclosure within the conflict situation that was
described. The aim was for freely projected responses by the boys whieh
would reveal zome of their own experiencing within suech a situatton.“
The prineipal figures were the boy himself, the parents and peers; the
relevant persons recognized in the literatuyre and which the boys were gilven
leeway to manipulate as they saw fit. It was up to the boys to provide

their concrete reactions to the exploration in which they had beecome in-

volved,

lstdney M. Joursrd, The Trensparent Self (Toronto: An
Insight Book, D. Van Nostreud (Canada) Ltd., 1 s DPe. 9-16.

2pavid C. MeClelland, “The Power of Positive Drinking,®
Psyehology Todsy, IV (Janusry 1971), p. 40,

3Jsaob W. Getzela and Philip W. Jackson, Creativity and
Intelligence (New Yorks J. Wiley and Sons Inc., 1962), pp. 99-103.

YFor smplification of this point, see gection "Some
Theoretical Anchors Involved in the Anelysis,* in Chapter III.



CHAPTER III

ADOLESCENT RESPONSES AND AN ARALYSIS SCHEMA

at ga

The sample consisted of 57 boys in fowr grade 8 (all boy)
classes attending a Catholie High Sohool in the northern part of
Hoﬁxraal Island. According to the tescher, these boys were either borm
in Italy or were of direet Italian descent. The teacher offered to
administer the instrument to his clsszes because he felt he had a good

rapport with them.

The instrument was given on s purely voluntary basis in
their Moral and Religious Instruction Course., The course, as described
by the teacher, is designed to serve as & forum where the boys could
discuss relevent matters affecting their lives. It is an wmstructured
course whose subject material depends on the interest of c¢less and
teacher, The teacher, therefore, left it open to esch individual pupil

whether he would perticipate in the project,

He told the class that a friend of his was conducting a

sceientifie study about adolescent boys end that be had volunteered to help

his friend since he was teaching such boys. He gave each boy & eopy of

the instrument and wrote the two accompanying questions on the blackboard.

He then instructed the participating boys to write their birth dates on

35
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the paper but not their nsmes to insure a measure of snonymity. The
time limit was fourty minutes {a regular period) and was the only

limitation within the administration of the ilnatrument,

Overview of the Boys' Responses
The boys' productions distinguished themselves by the

variety they diapleyed., They varied from one sentence to severasl small
paragraphs. The language employed was at times colourful and st other
times ineomprehensible, The sentence constructions were sometimes clear
and at other times so befuddling as to have one sentence comprise a para-

graph. The bandwriting was, more often than not, diffieult to make out.

The context of the productions was equally varied. Some
boys' compositions seemed to contain bitter bostility while others were
more doglle. Some boys emphasized themselves, while others dwelt on their
perents. There were some atriking compositions whioh struck highly re-

sponsive chords in the reader vhose reagctions were “yes, that rings true".

Generally, the boys' responses reflected bsck the "um~
structured™ nature of the stimulus story. They wrote in the style of the
stimulus—"a free flowing mesnner"--foousing on the aspects they chose to

single out.

Neture of Analysis Schema for the Responses
Given an unstruectured set of writien responses required
that a method of enalysis be developed around those specific responses,

The method of analysis emerged after extenasive familiarity was gained with
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the responses, and after some unproductive starts, The following

presentation is intended to expose the nature of the analysis employed.

Exsmination of the responses revealed that the boys some-
times spoke of themselves using "I", sometimes they spoke about themselves
and their friends using "wa". They sometimes spoke to “dsd™ and other
times spoke to “mon™ and sometimes #o both using “they". These references
it into the structure introduced by the stimulus which required them to

produce an imeginary and reality type of response to thelr parents ,1

Though they were presumably addresaing their parents, they introduced
subject materiel about themselves, thelr peers, and their parents.

The first major step in the analysis was to follow this
lead and look at the meterial produced by them with the question: ¢to
whom 13 the boy referring? Was the boy referring to himself, to his
pears, or to his parentsf? A response referring to himself was called
SELF RESPONSE. Responses referring to bis peers (boys or girls), mother,
father or parents vwere similarly designated, me MOTHER, (eto.).

Examples of each of the above type of respoase followss

SELF "I not a child anymore™.
"I don't like to say snything to them that's bed"™,

1gee Appendix A.

%oush girls were somstimes used ss objects in reasponses
they bardly ever were used as subjeots. Qenerally “we” was used in re-
ference to peer. PEER RESPONSE was therefore maintained without dis~
tinotion to male or femele,
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PEER "Je don't cause sny trouble",
"We went to see this baseball game".
FATHER "Dad, why don't you wear a tighter pair of pantst”
"You're telling me what's baa".}
MOTHER "So bud off my back®.
"W11l you shut up end leave me alone”.2
PARENT "Mhey don't like us teen-agers'.5

"Why don't you bloody well leave me alone™.”

The illustrative responses did not necesasarily come as
independent statements. Rather, they came within sentences and sometimes
sprawling across sentences. To introduce some order into the analysis
28 to what » response would be, the ides of a "message" was inocorporsted.
A responea was to be considered s message, and s message was to be con-
gidered 2 single commmicational unit.5 That i3, not only is the boy
referring elther to himself, or his peers, or parents, he is also

commmicating some aspect about himself, his peers or his parents.

The elementsl message or response units communicated by the

boys became the focus for snslysis rather then tbe two paragraphs produced

lReference to ded 13 mode throughout the boy's response,

2Reference to mother 1s made throughout the boy's response.
>The boy had used ™them" previous to this statement.

Y3ince this stotement follows the originel question of the
instrument which refers to both parents, 1t is included ss a PARENT
RESPONSE.

Spaul Watzlewiok, Janet H. Beavin and Don D. Jackson,
Pregmetics of Human Communiestion (New York: ./.W. Norton and Coc. Inec.,

1967), p. 50.
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by them., The analysis attempted to find ways of ordering elemental
messages rather than ways of ordering paragrephs. Two types of messages

were found to exist--s non-contingent type and a contingent type.

The aistinguishing chsrscteristic of » non-contingent
mensage is that it concerns itself with a subject involved in a certaein
aspect of behaviour. Any of the above mentioned, FATHER, MOTHER, PEER,
PARENT or SELP cen qualify as a SUBJECT for the non-contingent message.
Once mentioned, any one of these becomes the subjeot of attention for
the message--the subjeet around whom the message revolves. This SUBJECT
18 undergoing certain processes; he is acting, or feeling, or thinking,
or wanting scmetbing. This i3 what 1is considered the ASPECT OF ERHAVIOUR
in the message. Together the subject of sttention and his aspect of
bebaviour form the non-contingent message because neither the SUBJECT nor
the behavicur sre dependent on anything other then themselves. For
example, "I was hanging around with some boys and girls® is a non~
contingent message whose SUBJECT iz the boy -~ SELF ~ behaving in a certain

way. This message 13 complete in itself,

Seme further examples involving the other aforementioned
SUBJECTS are:
MOTHER:t ". . .bud off my back”,
PATHER: “You're telling me what's bad",
PARENTS: "They don't like us teen-sgers”,

PEER: "“we don't do anything wroog".


http:I,,".,.ot

28

The contingent type of message isg altogether different from
tbe non=contingent type. The contingent message does not focus on an
individual SUBJECT behaving in 2 certain menner. I% i{s not compogsed of
an individusl SUBJECT with the a2ccompanying ASPECT OF BEHAVIOUR. It
i3 rather concerned with the dependency or contingency posed by a message
containing two SUDJECTS with their behavioural aspects. One SUBJECT and
his bebaviour would bave no meaning unless this SUBJECT and his behaviour
wag seen a8 being in relation to or contingent upon another SUBJECT and
his behaviour, Though the combination of SURBJECT plus behaviour signifies
a non-gontingent messsge, the combination of two such messages, whieh
show & fundamental contingency one upon the other, unite to form a
message designated to be contingent, For exsmple, "I will come home
earlier. So they will not toueh me any more"™ is considered o contingent
messege. Though the SELF 43 bebaving in a certain fashion and the
PARERTS 233 well are mentioned in an sction manner, one statement without
the other would not make sense., The potion of the SELF is understood
because the writer has chosen to add a contingent statement, one that
illuminates the meaning behind the SELF sction. In a similar fashion

the PARENT action i3 not understood unless the SELF aotion is present.l

Some further examples of contingent messages are:

FATHER-SELF: "Don't tell me with whom I should go®.

11t 18 of interest to note that the SELF action ean stand
ag a non-ocontingent message., It loses this quality by the appesrance of
the PARENT sction statement whieh introduces the gualitative nature of
the contingency.
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SELF-PARENTS: “If I am half an hour late they start yapping their
mouth out",

SELP-PARENTS: "If they told me something I would say I'm sorry".

SELF-PEER: ™I like my friends, they are good to me".

A careful exsmination of these messages indicatey olearly
that, in a contingency, there exist two types of gtatements. One state-~
ment seems to express the dominant or msjor 1dea while the other seems
to explain or qualify it in some manner. This sppears to be similar to
the grammatical anslysis where one finds s variety of sub-elauses which

1n some fashion modify the principal clause.l

It is evident, as well, from the above contingency examples
that any number of combinations sz regards twe SUBJECTS end their behaviour
iz posaible. The limitations involved are simply those whioch the youngaters

imposed by having omitted them from their paragraphs.a

Though the SUBJECTS present in the message have already
been exsmined, there has not yet developed the meaning of the other part
of the message--the ASPECT OF BEHAVIOUR. The five bastic SUBJECTS are
matiched by five different ASPECTS OF BEHAVIOUR. These are: ACTION,

COGNITION, AFFECTIVE, MOTIVATION, and IDENTIFICATION.

ACTION. The SUBJECT is desoribed as behaving in an sction menner when he

lHenry Sweet, A New BEnglish Gremmsr, Vol. I (Oxford:
Clarendon Press, 1960), p. 16l.

25ee Appendix B for a more complete discussion of com~
binations (and how they were dealt with in the analysis).
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is in the process of some actlion which is discernable, or which will be
discernable, or which has been discernable. 'The sction dimension
attempts to encompass bebaviour wbieb does not require explanation or
interpretation, It 18 not something that is in need of verification
because it 1z by definition evident, has been evident, or will be

evident. Some examples sre: "What I reslly say," or, "I go . . .," or,
"when my father brings up the subject « « .," or, "I didn't have a watoh,"
Future and past sctions are acoepted in this category because the re~
sponae is sccepted at 1its face value. BSaying that he will act or thet
they will sct in a certein manner is sceepted in the spirit that the act

will in faet ocour,

COGNITIOR. The méssage which contalns the cognitive dimension of be~
haviour reveals a SUBJECT who 18 thinking or who knows something. His
behaviour, invelving thought processes, shows the subject engaged {n
thought. The SUBJECT, however, alsoc has s store of imowledge which has
slready gone through thought processing, where decisions, eveluations of
slternstives or judgments have elready been formed. He is free to refer
to this in verying ways. For example he might say, “They think their
1t," "I don't think I stay out late,™ ™You're wrong msn, this is 1970,"
"reslly I sxpect my punishwent.” Examples of the SUBJECT engaged in
thought are: ™I think I am in the age of doing these things,"™ "I think

I tell them the truth.”

MOTIVATION. The SUBJECT expresses or is mede to express by the boy a

desire to set in 2 certsin vway or to have something. In o sense, the
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SUBJECT is unsetisfied with his present state of affeirs because bhis
expression reveals 2 desire that some other state replace 1t., Some
common examples ares "I don't want to be spoiled,™ "I feel like welking

out of house,” "I would have to imow what the world is like,” "My father
would want to belt me one.”

AFFECTIVE. 'The SUBJECTS' words express s feeling or affective quality
which 18 taken to be an sspect of bebaviowr. The boy is reporting for
either himself as & SUBJRCT or for some of the cther SUBJRCTS e state
of emotional invelvement. The SUBJECTS are engeged In an emotional
experience, No distinction is mede between past, present and future.
Some examples sre: "I like =my friends," I am sorry," "Ain't no use for
you to_get med,™ "I would be afreid to express my feelings,” "I was

hav fun

IDENTIFICATION. The SUBJECT is involved in presenting an essential
aspect which refers to his state of being ss » person., The SUBJECT
identifies a state of his existence within the total life experience.
Involved i{s the SURJECT'S identification of his humen eredentials in a
brosd spectrum. Some exemples are: "it's my 1ife," "I am s msn now,"
"i{t's none of your fueken business,” "I'm fifteen years 014," “when you
were young you .« + " "I am free to plok my own friends.”

These ASPECTS OF BEHAVIOUR have been axtracted snd 1solasted

from the messages produced by the boys R They represent an attempt st

lmne messages contained ASPRCTS OF BEHAVIOUR which appeered
individually as well as in comdination. For & deseription of this matter
se¢ Appemdix C.
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classifying the particulsr content of the messsges into more genersl
categories. This follows the szame line of procedure as cccurred with
the original breskdown into SUBJECT categories. The messages themselves
have, therefore, been tranaformed from their own language into another
language, muoch the same way as a listener must go through s process of
decoding a message be is receiving from a spesker and encoding it into

his own frame of roterencc.l

As the pasregraphs of the boys were read the first question
esked was: how many messsges are there in the parasgraph? After bresking
down the parsgraph into messege units a sorting procedure followed, The
nessages were divided into the contingent and non-gontingent variety.
These ware then further snalyzed in their components of - SUBJECT -
ASPECT OF BEHAVIOUR. The contingency issue and the identification of
particular SUBJECTS and ASPECTS OF BEHAVIOUR of the messages were duly

recorded for tabulastion proeedurc.2

This structural approsch to analyzing the messages was
followed by an issue or thems snalysis of the same messages. The question
regarding the theme analysis of the messages wss - "What mesning is the

message conveying through its literal context?” The struetural anslysis

lcharles . Osgood, "The Representationsl Model and Relevant
Research Methods,”™ Trends in Content Anslysis, ed. by Ithiel de Sols Pool,
(Urbenss University of Illinois Press, 1959), pp. 33-%6.

2ror en example of a psragraph response and the type of
processing it went through, see Appendix D. This appendix slso ineludes
the thematic aspect of the scheme which {8 deseribed in the following
paragraphs.of the above text.
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of the mensage in terms of BUBJECT ~ ASPECT OF BEHAVIOUR was of ro
{mportence in the theme analysis because it 414 not ceoneern itself with
the meaning or sense in the measssge. From a structursal viewpoint, the
messsge "I won't do 1% agein®™ contains the SELF as SUBJECT concerned with
future ACTION a&s an ASPECT OF BEHAVIOUR., From a thematioc viewpoint the
issue is one of sell admnegation by the boy~-an absolute retrest on his
part, In similer fashion, ™stop spying on me"™ contains PARENTS es
SUBJECT bebaving in an ACTION menner. From s thematic snalysisz, the
issue 12 one of harrassment~-the parents intruding themselves into the

boy's experience,

Altering the method of analyzing the messages, necessitated
a change in perspective as well. The concern, as regards the messages,
wag not in the particular ares of contention such as lateness or being
with friends. Rather, the concern was with the more encompassing aspect
of the communication--with the 1utcr§etional connotation present in the
message. The message, "I won't do it agein,” conteine s psrticular sres
of contention--a specific action with which he 1is deoling. The inter~
actional connotation in & sense disregards this kind of specifieity,
foeusing, rather, on what the message means in terms of the SELF. What
13 the message saying about the SELF as an interscting entityt? what are
the implications present when the SELF is presented in such a fashiong
One of the possidble connotations of such » message i3 that it involves
an abnegation of the SELF ACTION. The issue or theme was therefore
labelled as AENEGATION. In @ similar fashion, “stop spying on me" was

congidered to be an 1szsue of HARRASSMENT. The PARENTS in this message
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were portrayed ss unwelcome intruders and the interactional connotation
wag thought to be cne of parental HARRASSMENT of the boy. In the case of
the SELF, ten issues or themes were isolated. They were: HOSTILITY,
CONFRONTATION, ENGAGEMENT, ISOLATION, MATURITY, ASSERTION, INDEPENDENCE,
PARENTAL AFFILIATION, ABNEGATION, mmnmxss.l In the case of PARENTS,
FATHER, MOTHER, the following issues were fdentified: DISERCAGEMENT,
PARENTAL FALLIBILITY, “PARENT AS TEEN" MODEL, COMPETENCE and HARRASSMENT.?
In the case of PEER, the following issues were noted: TRUSTWORTHINESS,

SEX RELATED MATTERS, FRIENDSHIP, GENERATIONAL EIMIICTIM.B

The thematic or issue snalysis was not limited to the non-
contingent messages. The sense of intersctions) connotetion was found to
pervade the contingent messages as well. In the case of SELF-PARENTS,
SELP-FATHER, and SELP-MOTHER, the following 1ssues were distinguished:
REBELLION, OPPOSITION, ACCOMMODATION, RAPPORT, PARENTAL IDENTIFICATION,
"PARENT AS TEEN" MODEL, MUTUAL PRIVATISM.' The SELP-PEER contingenoies
contained the following two {ssues: PEER BEHAVIOUR IDENTIFICATION and
AF?ILIATIWB-S The PEER-PARENT contingency contained the following
four issues: OENERATIONAL DIFPERENCE, TRUST, PARENTAL IMPOSITION,

“PARENT AS TEEN" MODEL.®

lpor definitions of these and all other thematic 1ssues,
see Appendix E,.

2, 3, 4, 5, 6, game as footnote 1.



Some Theoretical Anchors Involved in the Analysis
The analysis as it 13 explalned above deals with the con-

tents of the paragraphs produced by the boys snd falls into the field
of Content Anslysis ~ & field pioneered by Barelson1 whioh now covers
snalysis of materisl renging from mass media to records of patient-
therapist int-ractiens,g {0 the exploration of emotional states in

1ntcrviawn.5

The analysis scheme in the present discussion is based on
the representational model of content annlynts.. That i{s, the words
employed by tbe boys are considered to be in some way representations of
actusl objects or phenomena. The words represent something which {s real
for the boys snd whioch they have experienced in some fastilon. These
repregsentations have an existence, however, which 1a not completely de~
pendent on the total originsl experience., The boys sre, therefore, sble
to combine these words in such a fashion thet the ecombination of their
representations also 1s meaningful or representetionsl of some experience.
Hence, the pessibility of recording future experience. The communicational

unit or message as desoribed above could then be taken to represent some

1Bernerd Berelson, c%gtigt Anslysis in Commynication
Reseerch (Mew York: Free Press, 1 .

2Claire Sell1ts et sl., Research Methods in Socisl Relations
(l’"o ed, Rew York: Henry Holt and Co, RBC .y s Po .

2George F. Mabl, “Exploring Bmcticnal States by Content
Analysis,® Trends in Content Anslysis, ed. by Ithiel de Sols Pool
(Urbsne: University of Illinois Press, 1959).

40sgood, "The Representations) Model,” pp. 3%-88.
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form of experience for the boy.

Kerlinger, from & practical standpoint, outlines five

1 The rules

rules for categorizing material for analytical purposes.
which were most influentiasl in shaping the analysis by causing categories
to appeer were the following: the categories are exhaustive, {.e,, they
inelude all the responses, and the categories are mutually exclusive and
independent. Given these rules 3z 2 guide it became difficult %o
classify éertuin wmessages in terms of the one ASPECT OF BEHAVIOUR so new
behavicural dimensions had to be introduced to deal adequately with what
the hoys were commmicating in theilr messsges. The SUBJECT of the messsge,
the behavioural dimension of the mezsage ., as well as the thematic aspeot
were dependent for their internal differentistions on unigue qualities
communicated {n the messages which served to distinguish one behaviourasl
dimension from snother or one theme from a second. Where uniqueness seemed
to exist 2 new dimension or a2 new theme had to be produced to meteh it.
Since the orientation of the analysiszs was one where
messages were ecnsidered representational, the snalysis took the liberty
of decoding the messages in s representations] menner as well; therefore
the five categories or representations of the SUBJECT, snd of ASPECT OF
BEHAVIOUR, Using these two tapped only one dimension of the message--the
deseriptive dimension. That 1s, using a simple SUBJECT-ASPECT OF BEHAVIOUR

type of anslyais only produced a way of recording “what was bsppening” in

lKerlinger, Poundations of Behavioral Resesrch, p. 606.
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the message, its structural outline. It did not consider: "what was the
concern®™ of the message, This “eoncern" aspect of the message was re-
trieved with the introduction of the THEME aspect into the enalysis.
After deseribing the outline of the message, the theme of the messsge
wae reintroduced into the anslysis thereby tresting the message in its

fullness.

Locating the scheme of analysis within the framework of
content analysis does not reveal the interpretive approach to the materisl.
How the material wes decoded was one theoreiicel concern. The framework
used to interpret the materisl is the other. The idea common to these

tvo 1is the representational definition aa above outlined,

The reports though written by the boys contsined references
to peers and parents ss well, Az was cxplatned above, the SUBJECT upon
vwhom the boy focused in the messages varied, sometimes the subjeect was

bimself, at other times father, ete. Calling SELF a SUBJECT implies that

there 18 8 level of experience where an individuel 1s known to bimlf.l

Tais 18 what Mead hes called "self-comsciousness®.2 It implies an ability
%0 regard oneself and report about oneself ss if looking through other

mapn’: eyes. Allport also suggests s category of "self-vbjectification®
vwhere o person is able to regsrd himself in s rational manner,” The SELF

luylte, The Self Conmcept, p. 1.
2george H. Mead, "The Genesis of the Self,” The

Sociel Interactiom, Vol, I, ed. by Ched Gordon and Kemneth J. Gergen,
me %ork: J. Wiley and Sons Ltd., 1968), p. 57.

3Gordon W, Allport, Becoming: Bssic gé;d%at;ong for a
Paxgﬁhglm of Personality (Wew Haven, Conn,.: Yale Universiiy Press, 1955),
P .
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i3 therefore regerded as a SUBJECT vhich informs the resder about some
aspect of the writer. It is tazken to be an important disclosure about

the writer himself.

Just a3 the SELF is taken to Se a subjective report sbout
himself, the PEER category is taken to be a subjective report about peers,
The PARENTS, FATHER, MOTHER categories are alsc taken in the same fashion.
That i3, through the process of many thousands of interactional occasions
within the context of relationships, the boy has bullt up certaln
representations of peers, father, etc., in his mind. When the occasion
calls for it, he ¢an produce some of these representations. This srgument
13 simply an extension of the above, for 1f it is possible for e person
to regerd himself opjectively, i.e., to have an image of himself, then it
ie possible for him to regerd others in a similsr fashion and develop
{deas and attitudes towards them whioh would form eomposite images of
them, And 1f it 1s possible for a person to report about his image by
the method of disclosure, then it is also possible for him to report about

other imsges he has.

The notion that images of others exist within the person
is clesrly presented by Shibutani who uses the ides to explain self

control.1 In essence, he argues, along with Maad,a that a peraon's overt

lramotsu Shibuteni, ™Self Control and Concerted Action,”
The f in Sociel Interaction, Vol. I, ed. by Chad Gordon end Kenneth J.
Gergen (New York: J. Wiley and Sons Ltd., 1968), pp. 379-382.

2George H. Mead, The Philosophy of the Present, ed. by
Arthur E. Murphy (Chicsgo: Open Court Publishing Co., 1932), pp.176-19%.
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actions are in response to a pre-configurstion as to how the action will
be regarded by others. The person has the ability to imagine other
people’s resctions., He wust therefore have some image of them represented

in bis mind,

Though the disoussion has, thus far, been limited to non-
contingent messages, it esn easily be expsnded to include contingent
messages, If role tsking i3 possible and images of self and others
exist, then representetions of contingent dehaviour is also pogsible,
Brim, for exsmple, suggests the possibility of self-other relationships
as playing an {sportent psrt i{r the process of socialization.! He refers
specifically to such contingencies 83 “I'«them®, "they-me™, "I-me™ and
"they~them®, If these occur a3s a result of the interactional process es

he suggesis, then these contingencies can also be expected to occur as

images.

The suggestion being made is that it 18 poasidle to consider
the messages produced by the boys as emsnating from personal subjective
images they have of themselves or their parents, ete.; that the massages
produced by them sre not aceidental but rather unigue to esch boy as an
individual. The possibility is being entertained that the analysis scheme
developed can tap the wmassages and expose the common and unique features

of their adolescent images,

lorville G. Beim, Jr., "Socialization Through the Life
Cycle,™ Th £ in Socisl Intersation, Vol. I, ed. by Chad Gordon and
Kenneth J, Gergen (New York: J. wiley and Soms Ltd., 1968), ». 229.
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Summery

In esszence, the snalysis schema developed centred arsund
a2 structural spprosch and & thematic or issue approach to the content
produced by the boys. The content was not snalyzed asccording to para-

graphs. Paragraphs were brokem down into individual messages.

The boys' productions were first analyzed for the structure
of the responses or messages. A messsge was defined »s a single
commmisstionel unit. The messages were found 4o fall into the contingent
end non-contingent cestegories. That is, non-contingent messages contained
completed tnformation in and of themselves while contingent wmessages
could not stend on their own merit and needed further explanatory in-~

formation for their completion.

Both ¢ontingent and non-contingent messages ware comprised
of the same slementary struotural festures; SUBJECT-ASPECT OF BEHAVIOUR,
The SUBJECT referred to the subject in the message on whom attention was
focused., Sometimes a messege focused on the boy, st other times on his
parents or peers, The SUBJECT range included -~ SELF, PARENTS, FATHER,
MOTHER, PEERS. Because the subjeet in each ecase waz in the process of
acting or thinking or wanting something, the adjunct to the SUBJECT be-
came his ASPECT OF BEHAVIOUR. A gestalt was formed in the combination
of SUBJECT-ASPECT OF BEHAVIOUR. The verious aspects werer ACTION,
COGNITION, MOTIVATION, AFFECTIVE and IDEMTIFICATION.

The non-contingent messages comprised all the responses

whioh bad the single gestali of SUBJECT-ASPECT OF BEHAVIOUR. 3Since there
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were five of each present, the number of possible combinations was

twenty-five. With the introduction of the possibility that ASPECT OF
BEHAVIOUR contained two sspects combined, the number of possible com-
binations became one hundred (as the same aspect could not succeed it-

self).

The contingent messages on the other hand comprised all
those responses which contained multiples of the aimple gestalt SUBJECT-
ASPECT OF BEHAVIOUR. Since the simple geatalt could not stand by itself
as a completed informational unit, it was combined with another one or
two or three such gestalts until the message became independent in and of
itself, i.e,, a gestslt in itself. The possible number of combinations

were astronomical.l

The structural anslysis of the content concerned itself
with focusing attention on a SUBJECT in the process of bebaving in some
menner; not so the thematiec or issue analysis of the messages. The
perspective developed in the thematic anelysis focused on the inter~
actional connotations present in the messages both non-contingent snd
contingent, The interasctional sense involved in the gestalt of the
message, whether composed of a single or a multiple set of SUBJECT-~ASPECT

OF BEHAVIOUR, became the criteria for this type of analysis.

The assumption entertsined by this analysis schema was the
possibility of anelyzing umstructured materisl of a subjective-represent~-

ational manner,

lgee Appendix C.
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Iransition to Results
The analysis schema had its origin in the attempt to

understand the unstructured responses of the boyz. It grew out of these
responses, became the method whereby results would be obtained from the
boys' responaes, and finally, became a schema for iaterpretation of these
responses, It grew out of the investigetor's initisl interaction.with
the responses and, following an ineubationsry period, obtained its own
definltion,

The sim behind this exercise was to sttempt to capture
the flavour of the boys' responses in & consistent fashion; in a manner
that would uncover the contours of the boys' adolescent experiemce.-

with respeet to some of the issues which had been identified in the

literature.



CHAPTER IV

SCHEMATIC INTERPRETATION OF ADOLESCENT AWAKENINGS

It has slready been suggested thst the messages analyzed
by the schems represented subjective imeges the boys entertained about
themgelves, their pesrents, or peers.1 That is, the messages reported
material which was subjective in nature and which revealed something
about the ways the boys regarded themselves, parents, or peer. It was
thought that by concentrating on this kind of approsech, thelmessagea

could be tapped for their adolescent mesning.

This blas regards the data produced by the boys as re-
presentative of their adolescent experience. The number of messages
they produce, the dlstribution of those messages inte contingent and non-
contingent types, the further hreskdown according to SELF, PARENT, SELF-
PARENT, etc., the frequency of issues, are all related to the adolescent
biss of the boys, Interpretation of these various factors derives from
these very same factors, while, simultaneously, addressing itself to them

as well,

One point to be stressed at the outset is the fantaay-~-

reality split introduced by the instrument.2 The first question to which

1§gggg, pp. 47-48.
2gee Appendix A.
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the boys addressed themselves asked them what they would say to their
parents 1f they were not afraid of getting into more trouble--fantasy.
The second question ésked them what they would in faet say to their
parents~--reality. The fantasy-reality split wes maintained throughout
the result compllation of the study and is often referred to in the

following results.

Contingent/Non~-contingentsMessages

Messages, by definition, are considered to be "communics-
tional units™! which means that both the contingent and non-contingent
variety contained a meaningful communication. These two types of
messages differed with respect to their conciseness and foecus. The
non-contingent message contained only the elemental unit - SUBJECT-
ASPECT OF BEHAVIOUR - and was focused sharply ond in a concise fashion.
The contingent messages contained dependent or contingent elementsl units
in their gestalt and were, therefore, more elsborate and "diffusely”

focused.

The boys produced a total of 419 messages of which 259 fell
in the fantasy realm, while 160 fell in the reality realm. Pigure 1 shows

the exact breakdown.

The 259 “fantasy messages” vs. the 160 "reality messages"
suggests that the boys were less restricted when answering the "fantasy™

guestion as compared with the “reslity™ guestion. Since the compositions

1Supra, Pe 36,
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FIGURE 1

TOTAL DISTRIBUTION OF CONTINGENT/NON—CONTTNGENT
MESSAGES IN REALITY AND FANTASY REALMS

NON - CONT[INGENT
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were all written in class time, the difference noted might be accounted
for by the nature of the release permitted them by the fantasy aspect as

against that permitted by the reality aspect.

A closer scrutiny of the "fantasy messages" reveals that
101 were of *the non-contingent variety, while 158 were of the contingent
variety. In view of the suggestion that the fantasy level permitted
greater release to the boys, one can see the direction in which the re-~
lease occurred. That is, the more elaborate gestalts gained in proeminence.

Combinations of the elemental uﬁits into contingencies occurred more often

than the non-contingent variety.
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The contingency message distinguishes 1¢self insofar as
1t deals with elemental units related in & dependent manner. The iype
of mental spparstus evolving in the aaoltsaentl would faeilitate this
kind of abstract combination of elementsl units, The jJoining of two
upits in s hypothetical manner seems indicative of a more sophisticated
mental approach then simply producing single elemental units. The faet
that there are only T4 contingent responses in the reality realm in-
dicates that this type of thinking ia operative In reality as well, but
has been subdued or has not yet found adequaste opportunity for expression.
The upshot of this seems %o be that free reign to more sophisticated mental
opperations, ss represented by the acontingent messages, requires a fantasy
reslm in whieh to operate, i.e., one where the adolescent feels “freer”
%o produce as he wants to produce. The adolescent aan teat this de-

veloping capseity when the situation seems benign to such testing.

The suggestion that the reality realm served to restrict
the production of the boys can be seen not only in the 259 vs. 160
comparison, but also by the faet that the trend in reality is to produce
more non-contingent than contingent messsges~-86 as compared with 7H.
The non-contingent message 18 a sharply focused elemental unit indtcative
of a sharply foeused or taught approach to the endeavour. By ecomparison,
this taught approsch seems somewhat dissipated when 158 messages appear
in the fantasy realm as compared with 101 contingent messages in this

realm.

lpiaget, ™Me Intellectual Development of the Adolescent,”
PD. 22-26.
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It seems that the fantasy realm was more conducive to
personal expression as compared .ith the reslity realm. It seems also
that the "“freer atmospherc” of the fantasy allowed for the use of a more
complex mentasl spproach to the task. Does the "freer atmosphere™ allow
the boy sctuslly to deal with this problem, is a question which ia
considered later. Whether this notion holds true in other areas as well
is 8 question which cannot be approached by this projeet but the im~-
plications that a "freer stmosphere®™ within a given task allows for

testing of developing cognitive apparatus is certsinly intriguing.

Self
The 3ELF as the SUBJECT upon whom the boy focuses in the

message provides an image of what the boys expect they would do in the

situation deseribed., The reader, through the SELF, obtsins & glimpse

of the boys as they would manifest themselves in the situation of the

story. Included in this section are non—%ontingent messages with SELF

as SUBJECT 23 well as contingent messages where the SELF was the SUBJECT

in both units or all three units.

One bundred and eighty-three of the 419 messeges produced
by the boys were concerned with the SELF in some way. That is, nesrly
half of the messages were congcerned with what the boys felt they would
do in the situation, PFigure 2 gives the exact distribution of the

messages .

Unlike Pigure 1, this chart does not present any mejor

disparities in terms of number between fantasy and reality reslms.
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FIGURE 2

DISTRIBUTION OF SELF MESSAGES
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It S£OWS>across the fantasy~reality dimension,a rather balanced picture
of the distribution of the contingent and non-contingent dimension. The
fantasy-reality split has not seemed to make any major difference with
regard to the SELF. In fact, the 2:1 provortion occurs both in fentasy
and reality but along the non—contingent/contingent dimensions. Only
the internal disproportion between the non—contingent/contingent
messages, within the realm of fantasy or within the realm of reality,

is evident.

The suggestion of the fantasy dimension providing greater
release to produce messages seems not to be operating in terms of the

SELF. An apparent equal number of SELF messages are produced in fantasy
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and reality. The boys seem to be pre-cccupled with themselves as
SUBJRCTS; as the focus of their sttention. They are so "taken in" with

themselves in the sttustion that fantesy and reality become blurred.

The literature has certainly indicated that adolescents
are vary much concerned with their oxn dcvclapngnt,l and how they appear

in the eyes of others .2

Given this twofold c¢oncern, of how they appesr
in their own eyes and in the eyes of others, one c¢an better understend
the blurring of fantasy and reality., The BELF, since it i3 in a stage
of unfolding, differentiates itself by being concerned with itself and
by testing others and how they would bebave to the SELF, Both these
activities are necessary for the differentiation and integration of one's
identity or self image. The boys, "responding™ to this kind of a
dynemic, produced en equal quantity of SELF wessages which bypassed the
fantasy release., The relesse, in terms of SELF nesssges, i3 not one of
fantagy or reality. The release, is rather what to 8o with oneself in &
situstion. "™How do I, an adolescent, react given this situstiont™ They
reacted by blurring the fantasy-reallty dimension and producing nearly

half of the total number of messages ug SELF messages.

It ocould be argued that the instrument was basically re-~
sponsible for the prepondersnce of SELF messages. The instrument did
ask the boys what they, personally, would sey to their parents. The

boys were not asked, however, to speak about themselves. They could

114z, The Person, p. 306.

2grikson, Childhood and Soelety, p. 26l.




easily have turned the tables and spoken primarily of their perental
"rigldities® or their parental reactions. They, rather, chose to spesk
of themselves for nearly half of their messages, Although the questions
might have steered the boys in the personsl direction, this provides
insyfficient explanation for the number of SELF messages produced, or
for the fantasy-reality blur. What seems s more appropriste explanation
is that the questions wight have served as triggers, while the dynamie
of the adolescent concern with himself was aoctive in producing that many

SELF messages and the fantasy-reality blur with respect to these messages.

Though the fantasy-reality split 414 not materislize in the
BELF messages, e 2:]1 ratio of non-contingent to contingent 444 materialize.
The general distinction between these two ss being one of shaerp focus is
somewhat loat in this discussion of SELF because even in the contingent
messages the SUBJECT remains the SELP in every single unit. The ratio
does assume importance with respect to the conciseness of the commmication;
the non-contingent is more concise than the contingent one, It presents

a deftly sharp commmication whose meaning is unmistakesble,

Before considering some possible explanations for this 231
ratio of non-contingent to contingent wmessages, mention must be made of
the primary ASPECT OF BEHAVIOUR whioch accompanied the SYLP messages,
This would give an indication of the way the boys expeeted tc behave or

what their major coneern would be in the given situation.

The data reveals that the ACTION related ASPECT OF

BEHAVIOUR 18 the primery focus of the boys. In the fantasy reslm, i1 of
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the 62 non-contingent SELF messages were ACTION rehtod,l while 28 of
the 3% eontingent ones were so related. In the reaslity realm, the aame
holds true; #2 of the 60 non-contingent SELF messages and 23 of the 27
contingent SELF messages were ACTION related. Within thig ACTION realm,
coming home late, hanging around with friends, saying things to parents,
ecaring for onegelf, or simply doing things were most often mentioned.

The 211 retio seems more related to the non-centingenecy/
contingency issus rather then bebsvioural aspects. REven if one looks
at those other aspects MOTIVATION, COGNITION, etc., related to ACTICHN,
one finds that they seem to be evenly distributed in the non-contingency/
contingency dichotomy. In the non-contingeney one {8 apt to find
MOTIVATION~ACTION bebavioural aspects, e.z., "I want to hang around with
my friends.,” Within the contingency messages one csn see that the two
or three umits contsin different aspects of bebaviour, e.g., "I think I
bave the right to stay out late if I want to".

The non-gontingency message 1s gsharp in its communication.
It presents {ts commmication without any additionsl explanstions, If
the boya were "into" the situation and were experiencing themselves in
the situation, a more comerete snd impulsive resction seems to be what
they are exhibiting; conorete in terms of the ACTION related orientation,

impulsive in terms of the mejority of non-~contipgent messagesz they sent.

Impulsive actions snd involvement {n activity seem to be
important for adolescents 2 In the given situation, the setivity

1ACTION related refers specifically to the prezence of

ACTION ir the ASPECT OF EERAVIOUR. ACTION may appesr individually or in
combination with other ASPECTS, See Avpendix C for s more complete
discusaion of this whole issue.

2Group for the Advencement of Psyehlatry, Hormal

Adolescence, p. 75,



orientaticon csn be seen in the boys' focusing on ceming late or saying
things to parents, etc. The fact that they express themsgelves in sherp
staccato style seemz to suggest that their communications have been
produced without elaborate processing--e factor which seems wore evident

in the non-contingent messages.,

This ataccato style has certain shook velus, but as
Erikson has pointed out, muoch of sdolescent setivity can be seen as

attempts to project one's self-imege onto snother and see its reflactian.l

Coupled with this is the fsct that adolescents are in the process of
disoovering and testing limits for themselves® and one way of making
{mmediste impact is to be brash in manner. The SELF non-¢ontingent
predoninance might therefore indicste a certatin vulnerability which the
adolescents feel, or a coneern with the developing self-image which
causes abrupt bebaviour when a situstion seems ominous or threstening

a8 this situstion might have appesred to them,

The differentiation and integration of the aell-imege, it
seems, is played out with respect to externals rather than on the internal
soene. Thls does not mean that the data suggests no internal menipulations;
contingent SELF messeges do make thelr appearance (in the fantasy realm
as well). The suggestion i3 that, in the given situation, the boys
seemed more concerned with a style that is adrupt in menner snd whieh

serves » purpose, In fact, Brim suggests that with growing meturity

lgrikson, Identity:s Youth Crisis, p. 132.

2group for the Advancement of Psychiatry, Normsl
Adolescence, p. 75.
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*I-me™ respenses decrease in lieu of "I-other® responses,.1 and the data
does seem to follow this up., The boys seem to be showing by the SELF
messeges a certain tendeney to face the external world end im doing so
sre evolving their meturity (learning to define their self-imsge). The
sctusl process of {ntegration and differentistion of the self-image or

"identity" 13, to a large extent, uneunsciaus.a

The data associated with the structurasl anslysis of the
SELF is suggestive of certain espects which receive a2 somewhat fuller
definition 1if one regerds the message from the thematic point of view,
The thematic or 1ssue point of view regards the messages from their
relattonsl sspect; in the SELF messages the boys selves are the origin
of the relational analysis. The SELF messsges, from this point of view,
reveal some of the themes or issues with which the boys' "I" contended in
the situstion. Appendix E provides Phe definitions of the themes xnd

Pigure ¥ displays their distribution.

The number of themes associated with the SELP messages is
more than the number of themes sasoelsted with any of the other categories
to be met later. The degree of thematie differentiation of the SELF
messoges, in & sense, parallels the sheer number of SELF messages produced.
One can suggest that not only is there an active concerp about oneself in

the situstion, but that this active concern finds expressimn a highly varied

lppim, "Soeislization Through the Life Cyele," pi. 238,

2grikson, Identity: Youth smd Crisis, p. 23.
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FIGURE 3 - DISTRIBUTION OF SELF THEMES
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number of themes. The active concern ia, in other wordas, ocomposed of a
number of varied active issues for these boys. In a sense, this could
be representative of the differentiation which is taking place regarding

the self-imege.

There sre three basic clusters of SELF themes. One such
cluster includes the categories of ASSERTION, INDEPENDENCE, and MATURITY
which together exemplify the boys' growing awsreness (tbrough theiy
messages) of personal preferences, whether in sctions, motivations,
affects or thoughts; a growing concern sbout one's life and direction for
that 1ife; as well as & growing awareness of new roles which accrue as a
result of their changing statuz. This personal concern with oneself is
indicative of the boys' sctive concern with participating in the channelling
of thelr newly emerging skills and eapacitics.l Thus, in a sttustion whieh
gseems directly to affeet the boys, they produce more SELF messages than
any other; SELF messages which intrinsically display & certein involvement
with gself differentiating quslities which form part of the self-image.

This cluster produced a total of 65, and represents more responses than
wag produced in any of the other clusters. The suggestions made shove
in the structural snalysis seem to be reinforced by considering the
thematic 2nalysis, This analysis indicates that there is a developing
senge, in the adolescents, which is coneerned with bow they appear in the

eyes of others and in their cwn eyegs. The fact that these themes evolve

IOSterrietb, “adolescence: Some Psychological Aspects,®
p. 1% and Elder, Jr., "Adolescent Socialization and Development,™ p. 239.



primarily in an ACTION orientation and presumebly in sn impulsive manner
further suggests s res) need to express, in & concrete way, what they are
experiencing. In s sense, they are trying to keep others informed sbout
their own sense of development snd, in the process, sre able to see the
reflection from those who receive it. The circularity involved in one's
developing sense of identity seems evident here, (This kind of argument

appeers again in the SELF<PARENT category.)

More than the structural analysis, the thematic analysis
seems to suggest that the boys are making a presentation of part of their
gelf images concerned with personal funation, This cluster seems to
indicate that the sense of self 18 quite aative in these boys. The
poignancy of the sdolescent’s dilemma comes through when one considers
the faet that 47 of these 66 responses occur in the fantasy realm and
issues involving MATURITY and INDEPENDENCE seem more “muted™ than that of
ASSERTION. The suggestion that for the SELF the fantasy-reality split {a
blurred extends in the realm of numbers of messages but seems to require
gualification at the thematic level, This considerstion 1is introduced

further on in the section.

One captures another glimpse of agonising adolescent tensicn
when clusters 2 and 3 are compered. Both these clusters sre part of the
SELF messages dealing primarily in relation to parents. That is, these
messages were concerned with the "I of the boys--the SELFP--as the parents
seemed part of that "I®, The "I" was taken up with the parent. This
category is different from the SELF~PARENT category because the PARENT

15 not differentiated as a separate SUBJECT, but seems to oceupy s place
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within the ™I™ itself. In other words, the parents are considered

"part of the self-image of the boys.”

Cluster 2 i3 composed of the ISOLATION, CONFRONTATION, and
HOSTILITY themes. These mark, in varying degrees, a pulling away from the
parents. One method involves verbal silence or physical dissppearance
from the situation, ancother involves arguing with the parents over
specific issues, while the third is 2 reversal of the "expectable®
obedient child behaviour. Cluster 3 contains the PARENTAL AFFILIATION,
ENGAGEMENT, and ABNEGATION themes which seem to be in direct opposition
to those of Cluster 2, One theme 1is conecerned with positive attachments
the boys displayed for their psrents, the other represents an attempt
to resch towards the parents for dialogue, while the third deseribes
the boys' assumption of the parentsl point of view in the gituation.
The tension between clusters 2 and 3 18 quite evident and the fact that
they exist side by side within the SELP messages, i.e., a#s part of the
selfl image, only intensifies the polarity of their dfalectic. The
ambivalent love-hate relationship so characteriatic of the sdolescent
i3 exemplified in this situation within the self image of the boys.1
The situation seems to have suggestively uncovered ambivalence towards
the parents within tbhe SELF messages, 1.e., a8 part of the self image of

the boys.

Az was the case in cluster 1, the fantasy-reality split

IJosselyn, The Adolescent and His World, p. 54%.
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does seem to distinguish {tself in clusters 2 and 3 as well., Figure 3
indicates that the boys tended to behave with HOSTILITY in the fantasy
realm to & much larger degree than in the reality sphere; the ratio in
numbers of messages wes 12:2., There was a trend in CONFRONTATION snd

ISOLATION to produce more reality then fantasy messages; the ratio wss

7:13 for CONTRONTATION, and 5:9 for ISOLATIOR in favour of reality.

This seems to suggest that the boys responded in & graded
fashion to the various ways of showing negstive attitudes towards thelir
psrents. The least noxious of these themes, ISOLATION, finds the boys'
reality and fantagy messages spproximating each other much more closely
than in the other, more noxious, themes. An order geems to exist in
cluster 2 which suggests s “grading mechenism" in line with the “fantasy
release™ mechenism airesdy menticned. The boys grade their negative
responses in s manner which allows their sppeerance in reality, when
reality seems to be the “proper™ arena. Wwhen reality becomes s question-
able arena for expression, fantasy serves as the medium in which the
responses occur. Where the theme {s least negative, reslity and fantasy

become more equal vehicles for expression of that theme.

When cluster 5 themes are looked at closely ouoe 18 3truck by
the fantasy-reslity raetio of 16:42 responses in favour of reality. One
18 also struck by a “grading mechanism™ which exhibits for ABNEGATION--
a form of identification with parental viewpoint--s ratio of 1:21 responses
in favour of reality. PARENTAL AFFILIATION comes second with & ratio of
3:t14 in favour of reslity, while ENGAGEMENT for diaslogue reverses this

trend slightly with a retio of 11:8 in favour of fantasy.
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It would seem that what is most “proper"™ in the situation,
1f one is going to affeot one's parents positively, is to assume an
attitude of ABNEGATION. The more difficult positive approeach to the
parents - ENGAGEMENT, which would {nvolve initiative for dialogue, is
algso more difficult to grepple with in the manner which the other two
are presented. One finds, therefore, a closer approximastion of fantasy
and renlity with the trend reversed in favour of fantasy. This suggests
thet the boys deal with more “proper" positive tasks in reality end tend

to favour fantasy for the diffiocult “proper™ positive tasks.

A comparison of the “mechsnisms™ involved in cluster 2
and ¥ would suggest a functional use of the fantasy and reality realms
by the boys. Where negative sttitude of the self image towards the
perents wes displayed, one observed a tendency which shifted sway from
8 ratio biazed in favour of fantssy towards one biased in favour of
reality., The leszer negetive resction could appesr i{n reality. The
situation geems slightly different when one considers the positive
ettitude towards the perents. Here, the lesser positive attitude ex-
bibits a retio biaged in favour of fantasy whereas one would expect
positive attitudes to appesr in reslity. If one thinks in terms of the
love-hate ambivalence, one can pieture the following:s the more “"love”
the more it appesrs in reality, the less "love™ the less it appesrs in
reslity and the more it tends towards fantesy; the more “uate™ the more
1t appesrs in fentasy, the less "hate™ the less it sppesrs in fantssy and
the more it tends towards reality. The following type of continue seem

to suggest themselves.
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different from the "grading rules™ whioh control expression of positive
attitudes towards parents. This is suggested by the fact that two negative
themes are Diesed in reslity whereas one would expect all three negative
themes to be blased in fentssy.

This suggests that expression in the realms of fantasy and
reality is one that {s retio bound and intrinsically tied to the nature of
the themes involved., A "grading mechanism™ gontrols the amount of ex~
pression in reslity of negative attitudes and simultaneously the amount of
expression in fantagy of these some attitudes, It 12 not as if expression
in reslity entirely stifles expression in fentasy or vice versa, Rather,
the "grading mechanism™ measures the smount of each which i{a permissable
with respect to any one theme., One theme might sllow for expression in

favour of a reality bias while anocther might favour a fantasy blasg.

It is interesting to note, in light of this discussion, that
the expression of negative sttitudes towards psrents receives greater
reality bias sanction {n two negative themes. The fantasy/reslity ratio
of these two themes favours reslity. Though the literature 1= replete
with suggestions of negative approaches towards parents,l this situation
seems to indicats that the boys find ways to express this in reality even
when a fantasy/reslity mode 18 offered them, Perhsps this is becsuse they
have discovered “acceptable™ ways of expressing their negative attitudes
towards their parents. Perhaps the "negative grading mechanism™ 1s, in

some sense, 80 in touch with the “spirit™ of the developing self image

11142, ™Mhe Adolescent and His Family," p. 107.
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that 1t finds ways of "pulling apart” from the perents,

The difficulty in “pulling apart™ from the parents is
further suggested by a glance at the positive themes. The “positive’
grading mechenism™ sllows for extreme positive expression of allegiance
to the parents, but when it comes to engaging the parents in dialogue,
which suggests a more evolutional approach to "pulling apart", the trend
is reversed snd the fantasy bilas appearsz. The boys can éxpress their
extreme attachment in a bhighly blssed reality realm but do not seem to
allow & middle stance in reality; one that would creste a situstion of
dielogue., The "positive grading mechanism®™, thus, seems bent on maintain~

ing the previous forms of relstions with the parents.

The tension of “pulling apart™ from, while maintaining
loyalty towards the parents seems evident. If ™pulling epart™ requires
increasing expension of personal development in all spheres and ex-
pression of these in some way, negative sttitudes towards perents, end
positive friendships, then masintaining loyslty seems to demand a positive
attachment towards parents. Each one of these faotors contributes its
unique quality in the maturing process and, because of this unigueness,
generates a delicate state of imbalance within the "I" of the adolescent.
As one of these factors finds expression, the others become™cognizant” of
the ogcurrence and produce their own expression. Thus, one se¢es the
interspersion of the themes in » non-gystemstic way in the original
compositions, The fluldity of the adolescent can be szeen both by the

number of themes as well as by their interlacing form of expreasion. The
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suggestion of some order is introduced by the idea of “grading mechanisms™
yet it ig diffioult to imegine that these remain constant within the

fluid development of the sdoleseent, The notion being introduced is

that the adolescent in this situation exhibits & fluldity in bis develop~-
ment which seems structured in a relative manner; each factor has some
consistency, yet iz tied to the other factors in a relative manner. Each
factor is an expression of that factor yet is also expressed in reaction
to a2ny of the other factors. It i3 no wonder that Erikacn deseribes

the formative stages of adolescence as being in a state of flux with

respect to ¢ firm sense of who one 1:.1

Wbat began as a simple issue, from » structursl anslysis
point of view, hasz become 8 major complexity when seen in a thematic
light. The fantasy snd reality realms seem to distinguish themselves
when one looks st the SELF themes, They seem %o do this within a
“fantasy relesse®™ mechanism which operates slong “grading mechanisms™
with respect to positive and negative attitudes the sell imege contains

in relation to the parents.

One cen alsc argue for a "grading mechanism™ with respect
to cluaster 1 which i3 concerned with the presentation of the growing
personal aspirstions snd awareness of the boys. PFigure 3 suggests that
the tantasy/rcaltty realms begin: to approximste each other in ASSERTION~-
the “weakest™ of these three themes. That part of the "I" wbich is

concerned with the personal conment on their own development--the

l1grikson, “fhe Problem of Ngo Identity,"™ pp. 45-47.
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exclusive self within the self image--2lso operates within a structure
which allows differing ratios to exist within themes. A “grading
mechanism™ seems to be indicated for the personal self within the self

image a8 well.

Perhaps one can tentatively suggest the following. The
fantasy and reality reslms ag they relate to the SELPF, which {s being
considered as the most personal aspect of the boy's display of his self
image, operate within s complex tension governed by s "release mechanism".
This “"mechanism®, 1t seems, is functionslly related to s thematic scheme
which, in the SELF category, is related to the boy himaself, positive
attitudes towsrds parents, negative attitudes towards parents. That is,
fantasy and reality exist in s proportion or ratio which is affected by
what the SELF {s dealing with, The ratios slter ss the "I" deals with
gentral aapects of his development, or with positive sttitude toward
parent, or negative ones., The discussion also suggested that these three
categories might exist separstely within the "I". This would further
suggest that the boys, at this stage of development, might be more con-~

cerned with differentiation of themselves as compared with integrstion.

This idea thst the boys seem, perbaps, more concerned with
differentiation receives some support from the trend of non-contingent/
contingent SELF messages. It was esrlier suggested thet non-contingent
messages are more indicative of » certsin sbsence of internal processing
and an abrupt way of projecting oneself onto others, This, it was thought,
showed an attempt to tease out asgpects of oneself by seeing their re-~

fleotion from othera, The date indicates that in every one of the ten
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themes asgociated with the SELF, non-contingent messages predominated
over the contingent ones. In every theme, non-contingent messagesa, and
by associstion the non-contingent manner, proved more prevalent than the
other type. In a sense, the boys, aleng their range of experience in-
dicated above, were more outwardly and differentislly inclined. In-
tegration was, of course, also occurring and wes exemplified by the

presence of contingency messages in both fantesy and reality.

The tenth theme FRIENDLINESS--which describes positive
actions snd feelings the boys express for their peers within the SELF
messages--hits a record 12:0 non-hont1nsent/aontinsont messages. The
above argument cen therefore be reproduced with respect to this theme
with the added significsnce that no contingent ncs#aga: were produced,
Friends, it seems, play a very important role in the "I" of the boya.

The unique guality in relation to peers is further suggested when one
econsiders that only a positive category exists with respeect to them.

The impression one receives iz that peers exist in the ™I" in a unique
positive fashion end that they are important ss exclusively positive
sereens for reflection. This quality seems to sugges$ an spproach in-
dicative of “either you are my friend or you are not my friend." Peers
who are friends seem especially endowed with aff{irmation ability‘ for one
18 most easily affirmed by those whom one thinks importsnt, i.e., to whom
cne i3 highly positively attasched. In thias respect psrents seem to lack

an essy affirmation ability beecsuse of the existing ambivalence.

1grikson, Childhood aud Soctety, p. 263.
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The SELF messages, being concerned exclusively with the
1" of the boys, contained four aspects. ‘They were: concern with the
unfolding self, positive attitudes towards parents, negative attitude
tbwarda parents, and exclusively positive attitudes towerds peers who
were friends. The “I"™ which was considered as the self imege, and which
suggestively was represented by the SELF messages, was, in this situation,
composed of these same four elements which seemed to exist separstely
within that "I".

Two more considerations must be dealt with. The numbers
used throughout the study are totals derived from all the participating
boys. The discussion is, therefore, concerned with the genersl picture
presented rather then the individual one presented individuslly and then
collaged into one unitery image. The significance of thiz appears in the
following consideration, Of the 57 boys who participated, only 21 in-
eluded SELF messages in both fantasy snd reality, i.e., only 21 responded
to questions ope and two. Seven 4id not respond in their compositions to
either one or two. The remaining 29 responded to either question one or
question two. The same type of trend occurred with respect to the other
categories in thisz study es well. It would heve been impossible to use
an individual approach. A more general approacdh was, therefore, used.
One can imagine the possibility, however, of individusl interpretation of
the boys in light of the emerging general considerations. That is, 2
profile approsch from the various categories used could be produced for
application to individual sssessment. A method would have to be produced

to elicit measages with respest to all the sategories named. This,
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however, was not the object of the study.

A furtber limitation in the study has been the range of
the boys®' ages. Though 44 of the 57 participants were thirteen and
fourteen years old, the rest were fifteen and two were sixteen. The
boya were not homogeneous in relation to age so that the desoription
presented in this study primerily covers the 13-15 age renge. A profile
approach would be interesting scross ages, for example, or perhaps even

aeross classes, but this is not the object of the study.

Self-Parent
SELF weassges were the focus of the sbove discussion and it

wes suggested thet these meassges, becsuse of thelr exclusive focus on the
"I" of the boys, represented a factor concerned with the personsl "I" of
the self {mage. The ocategory of SELF-PARENT i{s to be distinguished from
this. It presents two SUBJECTS for fooused attention in its contingeney.
It 13, therefore, related to an important personsl aspect of the boys',
yet, simultaneocusly, also related to sn importent perceived aspect of the
psrents. These measages deal with dual SUBJECTS snd sre, conseqguently,
one step removed from the personal “I™ of the SELF messages. They are,
nevertheless, closely releted to the “I™ because they contain the SELF
as one of the SURJECTS. These messages sre closely allied to the "I"

a8 well a2s being sllied to the perceived "imeges™ of parents and parental
reaction, Their imporitance, for the hoys, {3 indicated by the number

of sueh messsges produged.

The boys produced a totel of 12> SELP-PARENT messages.
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This amount is second only to the total of 183 SELF messages.
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These

messages are distinguished from those of the SELF because they are ex-

clusively contingent. They are comprised of three varieties: SELF-

PARENT, SELF-FATHER, SELF-MOTHER.

Figure 5 gives their distribution.

FIGURE 5

DISTRIBUTION OF SELF-PARENT MESSAGES
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The disparity between fantasy and reality is the most
striking feature of this figure. Indeed, when one thinks back to
Figure 1 and the original fantasy-reality split at the contingent level,
one finds the message ratio of 158:74. Of these 158 contingent fantasy
messages, 90 fall into the category of SELF-PARENT. It is significant

that the arena of interaction between boy and parents seems to be primarily
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in the fantasy realm.

The SELF messages, as shown in Figure 2, are evenly balanoed
acroas the fantesy-reslity dimension, Wwhen the messages were primarily
concerned with the SELF, 1.s., featuring the "I"™ and how {t would be
presented, the fantasy and reality reslms contained equal numbers of
messages. Not so when the boys' consideration focuses on an interactional
approach with the parents. Then, the boys seem to require the "fantasy
release™. Somehow the intersctionsl approach~-one which highlights the
fasce~to-face encounter between boy and parents--firmly esteblishes the
fantasy realm of functioning. Though equal numbers of messages seross
the fantasy-reality dimension 414 not invalidste the “fantasy release"
as the thematic discussicen {n the SELF showed, it is important to note
that, structurally, this mechsnism seems %o be called for in the SELP~

PARERT messages.

As the "interual™ movement 13 away from the SELF and heads
in the direction which encompasses SELF relating to PARENT, the ex-
periencing of the situstion, perbaps, sssumes s more immenent guality.
The boys in sll these messages operate in an interrelational plane. The
eomplexity thus produced 1s very real, not only because the econtingent
mode is more ecomplex than the non-contingent. The boys are expressing,
in relation to their parents, requests for empsthy—"I would ask her what
she would do in my position™ and whole sequences of action~-"If he alresdy
new I would wait until he cooled down and explsin I had done nothing
vwrong.. The mental spparatus, 1t seems, is working in a bypothetical snd

deductive manner in its sttemmt to cope with the situstion,
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¥ot only do these messages suggest that the mental
apparatus 18 achieving complexity but they also suggest that it is
using its capabilities {n the emotional and other realms of behaviour.
Though ACTION figures as the single most prominent ASPECT OF BEHAVIOUR,
it represents only one such aspeet. The others - IDENTIFICATION,
MOTIVATION, COGNITION and AFPFECTIVE generally occupy the cther SURJECT
in the contingency. The result i3 that ACTION seems to blend into the
other behavioural aspects and assumes {ts definition in relation to
them. For example, "He would want [MOTIVATION] to belt me [ACTION] I
would tell him [ACTION] its my life [IDENTIFICATION]." ™I don't know
[COGNITION | what they did [ACTION| when they were young like me
[XDENTIFICATION ." ™If I become a doetor [IDENTIFICATION! they will sey
[ACTION | they are the paremts of a dootor [IDENTIFICATION].® The ACTION
of the SELF or PARENT receives 1ts qualification from the otbher be-

havioursl aspeets in the wessage.

The complexity shown by these contingent messages appesrs
in all behavioural espects even though ACTION remsins the single most
prominent sspect. This emphasis on ACTION seems to ocolncide with what
ocourred in the SELF messages. One can suggeat, therefore, that in the
situation an emphasis on ACTION seemed to be the boys' main eoncern.
They were concerned with coming late, banging eround with friends, what
their parents might do or say, what they might do or say and that their
perents not curb their aoctivities. ACTION was what served to focus the

boys' attention in the situation.
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When discussing the SELF thematically, it was pointed
out that there iz an increasing differentistion of awareness of personal
strivings and a conecern for oneself. One can see, at 2 structural
level, an increasing differentistion in ASPECTS OF BEHAVIOUR in these
messages. That is, not only do the boys indicate & differentistion with
reapsct to themselves, but grester use and blending of various aspects
of behaviour also suggests & more general differentistion of dehavioural
vossibilities, as well as grester prospects for integrestion of these
varicous behavioural aspeots. The boys are not only produeing more and
varied behsvioursl aspects, they are producing them i{n combinations,
1.0,, in joined or “integrated™ fashion. This would seem %o indicate

an edility to integrate 4d{fferent elements on the part of the boys.

The boys are showing these developimg capabilities within
relationsl confines involving themselves. Differentlation and integration
proceed, therefore, in relation to behavioural or thematic aspeots as
they revolve arownd the boy himself--psychologically, his self image,

In 2 sense, these contingent messages allow the projection of various
aspects about the SELF onto the PARENT and vice versa., The effeet is to
have the self image project in relation to existing images of others and
to see the reflection in the mind itself. Thus the mind ¢an possibly make
use of projecting in an "internsl” menner aside from projecting externally
on other pecple. In 8 sense, this could serve as practice before or in

eonjunction with external projection of cneself. Strauss in feet suggests



that fantasy serves this purpose of “interns1® prsctice.l T™hie would
51t well with the bias in terms of fantasy found in these measages but
it does not explain why i{n fact these messsges used fsntasy ss the

preferred wmethod in this situation.

The thematic aspect of these messages reguires sxamination
before gaining en understanding of this, and Figure 6 indicetes this
thematic distributien. It must be noted, however, that once projection
is seen as an “internsl™ process as well, that one must posit the
posaibility for the eonsideraticn of the reflection by the mind. This
creates the possibility of internally obteining s sense of who one is by
one's own internal projeetions, and if one does not like the reflection
then appropriate sdjustments can be made, just as sdjustments are made
once externsl refleotions become evident. A sense of this is "me" or
this 18 "not-me™ can tben sccrue. Integration of a sense of self becomes

a definlte posgasibility.

The thematie aspect of anslysis of these meassges attempted
to follow the struectural aspect. Structurally, there was a dual focus
in SUBJECTS. Thematically, the attempt was made to find terms which
would take this into account, {.e,, terms which would bighlight the sense
of wbhat was bappening between SELF and PARENT. OPPOSITION, for exsmple,
does not gerve the SELF half of these masseges which, had they been
analyzed in the SELF analysis above, would bave been subsumed under the

themez of ASSERTION or INDEPENDENCE. These half-messages 2re, rather,

lpnselm L. Strauss, Mirrors and Masks (San Franoiseo,
Cslifornia: Soeciology Press, 1969), n. 65,
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FIGURE 6

DISTRIBUTTON OF SELF~PARENT THEMES
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subdued within the whole message which is comprised of SELF-PARENT.

The seven themes of these messages can be, generally,
divided into three clusters. Cluster 1 contains OPPOSITION and REBELLION
which are concerned with either deseriptions of differences existing
batween the boys and their pasrents or actual expression of statements
whieh the boys would make to their psrents. Cluster 2 is composed of
MUTUAL PRIVATISM whieb contains messages depicting the boys and their
parents operating in individual spheres vis 3 vis each other in this
situation: snd ACCOMMODATION whieh depiects ways in which boys and parents
are forming compromises as a result of the situation, Cluster 3 is
comprised of RAPPORT, PARENTAL IDERTIFICATION, and "PARENT AS TEEN" MODEL.
These themes describe » mutually positive rapprochment between boy and
parent, a total agreement with the parental point of view, and s oclaim
thet the boys are following in parental footsteps becasuse their present
behaviour resembles parental teen behsvicur. Appendix E contains more

complete definitions of these themes.

The most striking festure of Plgure 6 iz the top heavineas
of OPFOSITION and REBELLION--cluster l1-—in the fantasy reslm. Fifty-eight
of the 90 fantasy messages sre taken up by these two themes, while only
8 such messages appear in the reality reelm. These two themes zeem to have
been quite pressing on the boys' minds. Unlike the negative cluster in
the thematie SELF analysis, whieh finds ways of producing fantasy/realtty
ratios favouring even reality, these contingent messsges do not provide

evidence for "grading mechanisms™ which seemed to exist in the SELP messages .
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They seem to have been loaded in fantasy. Purthermore, these negative
attitudes come out with respect to all three types: SELF-PARENTS,
SELF-FATHER, SELF-MOTHER. ‘The "fantasy release™ mechanism seems operstive

without a "grading mechanism".

The distinction between these messages and the SELF oceours
primarily in the existence of a dual focus on SELF and PARENT. Every
time a statement 1s made about the SELF in these messages an aceompanying
contingent statement is also mede about the PARENT. While it may prove
useful for an adolescent to let it be known that he thinks he i3 changing
and developing certain tastes, outlooks, ete,, in so doing, he is talking
only of himself. However, if he talks also of another pariy at the ssme
time ag he speaks of himself, especizally when the flavour of the comments
is of a negative variety, then, extreme csution has to be employed. He
iz then subject to the creation of unnecesssry snd unwarranted hostility
whieh might hurt himself more than anyone else. Perhaps the reflection
of eonsequences 1s operative, and so the fantesy realm iz the arena where
this is worked out. Lidz offers another suggestion when he claims that
the break between adolescent and parent cannot be too complete becsuse
in later adolescence the hoy must be sble to identify with the father so

that he can at some future time also assume that role.l Perhaps also,

the positive attitude of cluster 3 in the SELP could be operating to

meintain the expression of these two themes i{n fantasy,

Cluster 1 of the SELP-PARENT messages contains 66 messages,

lLidz, The Pﬂrsm? Pe 329:
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i.,e., more than half of the total of 127 messeges., Even though there
wag ample opportunity to comment in reality sbout the posaible positive
attitudes, the boys did not seem to avail themselves of this because only
24 of the remaining 57 messages were produced in reality. Generslly,
reslity wasg not the reslm in which the boys produced the SELP-PARENT
messages. Perhaps one could suggest that since the boys were so pre-
ocoupied with the negative attitudes, the “fantasy relesse™ was operating
generally with respedt to these messeges. Because the mechaniasm was so
"tuned 1n" to the negative possibilities snd consequences contained in
tbese messeges, other types of messages were not esaily produced, Sinoce
no “greding mechenism™ seems evident,e more genersl mechanism seems to

be operating.

This suggestion is reinforced when one considers ecluster
3 of these messagesz-~the cluster whose concern was with positive attitudes
between parent and boy. The ratio of the messages was 22314 {n favour
of fentasy. Cluster 2, which 18 more of an attempt at compromise between

the boy and parents as the boy sees 11, presents an even 10310 split.

This trend ia indicative of the real difficulties the
adolescent seems to be experiencing in relation to his parents. As he
turns to face his psrents in & more direct manner and relates his present
experiences with those of his parents, he comes very much to rely on
fantasy as the arens in which this theme {s played out. It is not that
he has no personsl strivings or that he cannot make these known, somehow,
when it comes to relating the newly evolving cepabilities with the ex-

perience of ithe perents, a wall of negativiiy sets in; » wall which is
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Jealously prevented from consistently erupting though it seems to be
plerced on oecasion. In scme fashion, parental experience sssumes a

negative value as it i{s related to personel ongeing experience.

In terms of boy-perentel relstions, the condition is
exacerbated by the additionel or corrollary reluctance of essuming a
counter-valing positive attitude., The same suppression which seems to
be oceurring for the negative attitudes ocowrs 2lso for the positive
ones. The pathos in all of this 13 that the boys sre working in the
realm of fantasy thereby not giving reelity a chence. If, in faect, these
projections ocour in fantasy s a result of learned resctions from

previous experience, the pathos deepens.

The situstion which defines the SELF~PARENT messsges appears
to be quite different from the situstion whioh defines the SELF messages,
though in both caszes the boys sre generally responding to the same
question of what they would tell their parents. Within the general soeclal
situation which the boys sre asked to put themselves, one finda a
suggestion that specifia oontent of messages 12 relsted to more specific
soeial milieu of the message, Xf the felt soois) milieu is one of the
SELF, i.e., vwhere the boy himself is the main actor, one finds suggeations
of “greding mechanisms™ which seem to be opersting effectively within
fantasy and reality realms without unduly exaggerating one or the other.
The boys seem to retain a degree of spontsneity within the social milieu
of the SELF as actor. When, in the boys' minds, the soeial milieu ex-

pands to include the direct interaction between SELF and PARERT, defenses
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become much more rigld and loge the flexibility exhibited in the JELF.
The result seems ¢o he a2 lack in spontaneity and sn expressive form
which involves exaggerated fantasy reactions. This suggestion seems to
coincide with Ackerman's proposal that soeizl role and situation play

an important screening part in the exhibition of the more central ulf.l

In the light of this disousaion, 1t is intereating to
consider that there are no SELFP-MOTHER themes of OPPOSITION, REBELLION,
MUTUAL PRIVATISM or ACCOMMODATION in reality. The socisl situation
which is SELP-MOTHER seems to exclude all such content from reality while
including RAPPORT and IDENTIPICATION. Might this indieate an ocedipal
interpretation as the literature nugseststz OPPOSITION and REBELLION
in this type of message certainly ocours in fantasy, and mother is
certainly part of the SELF-PARENTS megsages whieh oecur {n fantasy and
reality.

The social milieu presented by these messages seems to
combine with e difficulty in sharing or compsring ongoing experience
with the psrental contingemey to provide, in thisz situstion, a greater
relisnce on fantasy than reality. The caution or defensiveness thereby
produced seems to generalize in all spheres of SELP-PARENT themes. The
atructural anslysis pointed out the unfolding differentiation along all

the behavioural aspects and the simul taneous integration of these aspeets.

lRathen W. Ackermen,"®Sccial Role’ and Total Personality,”

American Jourmal of Ortbopsychiatry, XXIs1 (1951), pp. 1-17.

2preud, "Adolescence As A Developmental Disturbance,” p. 7.
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It seemed that the cognitive development was instrumental in shaping
the differentiation and integration. The analysis of these messages

also provided a2 comparative glance at the SELF messages.

The discussion has, so far, been somewhat extensive be-
cause the numbers of messages involved seemed to warrent this fact. The
SELF and SELF-PARENT messages contained 306 of the total of 419 of both
contingent and non-contingent messages produced by the boys. In dis-
cussing these two categories one had the sense of dealing with material

which was pertinent to many of the boys.

Once the numbers begin to decrease this sense begins to
decrease. Interpretation from the numbers becomes more problematical
and if the interpretation thus far has been suggestive, interpretation in
the succeeding categories becomes very highly speculative. This discussion
therefore, limits 1tself to besic considerations which the material seems

to offer,

Self-Peer

The messages in this category were exclusively contingent
and dually focused on the boy and his friends. They describe a social
situation different from that of SELF-PARENT though they are at the same
level as SELF-PARENT vis a vis the SELF category. These messages are not
part of the ™I" though there was an indication that a part of the "I™ is
concerned with peers. The messages are part of the "I" as it relates to

the PEER - interactional, both in content and intent,

Fifteen SELF-PEER messsges were produced as compared with
12% SELF-PARENT messages. Comparatively, this area seemed not to be as



pressing » matter as wes the SELF-PARENT category. Perhaps this wes
due to the structure of the questionz to whieh the boys were asked to
respond; peers though mentioned in the situation was not agasin repeated
in the questions. In addregsing themselves to the guestions, the SELF-
PEER social situation, the date suggests, was not a pressing concern.
Pifteen were, however, produced and one assumes them to be of some

interpretive value.

Ten of the 15 messsges appesred in the reslm of reelity,
which perbaps indicates that the boys could produce this type of state-
ment to their parents more readily than perbaps wag the case in the SELP-
PARENT mesaages. These statements could be produced more resdily because
they concern themselves with experiences between peers whieh might be more
easily accepted by their parents. The hostility they could create would,
perhaps, be a shade below that whioh would be oreated had the REBRLLION

statements emerged in reality.

Thematically these meassages are interesting becsuse they
indicete a basic poaitive attitude towards friends without an accompanying
negative one. KNine of the 15 fell into the AFFILIATIVE theme which in~
diceped a voluntary and affsble essocistion between SELF and PEER, Six
of the 15 fell into the PEER BEHAVIOUR IDENTIFICATION theme which depicts
behaviour influenced by peer and scceptable to the boy as a guide for

bimself. Appendix E contains more complete definitions.

The ongoing experience of the boys finds a resdy ally (n

peer experience in general. Wwhenever the SELF and PEER are Juxtaposed
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the flow between them is positive unlike the flow between the JELF and
PARENT which seems to run in the other direction, In a sense, ii{ seems
as 1f the peer shares the same kind o lenguage whose definitions are
commonly understood among them but not smong their elders (especially,
in their eyes, their parents.) 8trauss points out that language in an
instrument which atructures norms, values, etc.l 1f the peer group does
indeed share a language connotatively and denctatively, then it would
be easier to account for the eazy sharing of experience as well,

Affirmation, opines Erikson, iz an easy {lowing matier smong pctru.z

Parent

Though the boys are relating more messages, the SELF fades
out entirely. The boys are ne longer focusing thelr attention on themselves
s participant SUBJECT. They are writing to, or writing sbout their
parents. It iz to and gbout their parents that they are focusing their
attention by either deseribing or addressing them emclusively. The
images the boys are dealing with are images related to their parents which
causes them to react 28 they do in these messages., Thelr parents assume

uppermost {mportance in their minds,

These messages contaln PARENTS, FATHER, MOTHER as SUBJECT
of attention though PARENTS appesr amwre often than the other two. This
18 in line with what occurred in the SELF-PARENT category where SELF-

PARERTS were more nymerova than the pther two combinations, This is

lgtrauss, Mirrors and Masks, Ch. 1.

2prikson, Childhood and Society, p. 263.




perheps indicative of a generaslized approesch to both parents1 though
SELF-FATHER and SELF-MOTHER did come in for individual criticism as

well,

ACTION seems to be the concern of these messages; 42 of
the 56 PARENT messages sre ACTION related, The type of ACTION which the
boys most often associate with their parents sre those which exhort their
parents to "bug off™, "fuck off", or "leave me alone™. The ACTION pre-
ocoupation has cocourred in the above categofies a3 well and perhaps
indicates a general preocoupatipn the boys have with this behavioursl
aspect. Perhaps as they focused on the situation, it was this aspect
which most stuck {n their mind and so they also express themselves in
such terms. It could also be that the situastion is biased*in terms of
ACTION and the boys are responding to this blas. Though this could
explain why ACTION appeared in the reality realm, it is perhaps insufficlent
to explain why it should equally often occur in the fantesy reslm where
the boys could bave chosen their own mesns of argumentation, especially
since the fsntasy realm zbounds in messages. The personal factor seems

to plsy a role as well.

It 18 in the fantasy realm that one finds 43 of these
messages, while 13 appear in reality. The fantasy realm, as one thinks
back, seems generally to occupy an importent expressive arena when the

boys sre dealing with their perents. Figure 7 perhaps, crystallizes the

111dz, "The Adolescent and His Family," p. 107.
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issue for the PARENT category. It presents the distribution of messages

according to the thématic analysis.

FIGURE 7 =

DISTRIBUTION OF PARENT THEMES
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The basic image the boys present involves placing the

parents in a position of DISENGAGEMENT and PARENTAL FALLIBILITY. The

messages are concerned with a pulling apart of boy from parents and,



to a8 lesser extent, highlighting perental shorteomings. Hazlf the
measgsges are concerned with these two end so they sppear predominantly
in fentesy. This 1s reminiscent of s gimilar occurrence in the SELF-
PARENT category and it seems possible to suggest that the "fantasy
relesse mechanism™ was again being used by the boys in its extreme
operating form. One finds, for example, that “PARENT A3 TERN * MODEL
.appears only in fantasy; thst COMPETENCE, where psrenthood is acknowledged
in & legitimete way, appears more in fantesy than reality &s does the
parental intrusive cetegory which i{s HARRASSMENT. Unlike the SELP-
PARENT messages, the vast majority of these messages ere non~contipngant
indiceting perbaps the inecisive guality of the indictment of the parents,

by the boys.

In this situation 1t appears that psrents are generally
not perceived from & positive sspeet. The imsge one gets of the parents
is one where the boy finds much more to oriticize snd pull sway from
while objecting to their intrusiveness. Legitimstion of parents in thelr
parentsl role through COMPETERCE {s minimal., These messages ocour
primarily within the realm of fantasy, i.e,, they would not receive direct
expression to the parents., Though one could make some statements re-
gording the oedipal possibilities of Flgure 7, the numbers dc not seem

to Justify suech s task,

Cne faet whieh must be noted 1is the oft used four letter
word--fuek~-or its der{vetives {n this category. The bays séem 10 have

employed this terminology indiseriminately and perhaps purposefully in
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this category. At the very least, this indicates the extent to which
some of the boys were caught up in the situation that words were employed
which indicated a high level of emotion., (Some boys, in fset, commented
that the situstion seemed only too real.) This type of lenguage also
seems to indicate the strong resentment and negative attitude the boys
felt ageinst their parents, a factor whieh was noted in the other PARENT

related messages as well,

Peer

The boys are focusing exclusively on their peers or friends.
in this category. They present messages which depict peer behaviour.
Sinee the SUBJECT of PEER is derived from the "we" statements in their
compositions, it 1s aggumed that the boys consider themselves part of
the PEER category. Though they have displayed a singular I i{n the SELF
messages, tbey also exbibit the possibllity of submergipg themselves

within a more encompassing “we" category.

Association of this kind {s almost expectable when one
thinks baek to other PEER type meszssges where only the poaitive attitude
could be found towards friends. These messages tend to elsborate in &
more concrete way the notion of affinity smong adolescents and the
significant influence they exert on each other. It i8 as 1f the boy
is freely giving bimself into the care of hiz friends. They are friends
which he recognizes to be friends, 1.e., what attracts him to thewm,
allowing this type of association, is the faet that he can see himself as
being part of them. They heve qualities which he can easily recognize

or value.
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This is discernable in the themes which emerge from this
category. Eleven messages are concerned with TRUSTWORTHINESS, a theme
which describes peers as having behaved properly and not having done
anything wrong. Four messages deal with FRIENDSHIP describing certsin
positive qualities found in friends., Six messages deal with SEX RELATED
MATTERS which is self explanatory (though Appendix E contains complete
definitions of these themes.) Four messages relate to the GENERATIONAL
DIFFERENCE or gap. There is also the tendency “to produce these messages

in reality (14 messages) rather than fantasy (11 messages).

Perhaps this association gives them strength, perhaps this
reflection provides them with positive encouragement to continue in their
development. The "subsociety™ which is formed by one's friends seems a

highly influential aspect in the youngster's development.

Parent ~-Peer

The last category of messeges produced by the boys was
PARERT-PEER. The boys formally coupled their parents interrelating with
their peers in some fashion. Ten messages were produced in all: 6 of
the PARENT~PEER, and 4§ of the FATHER-PEER veriety. Issues of PARENTAL
IMPOSITION and TRUST occupied 6 of these 10 messages. Appendix E explains

the 4§ themes which were evident in the messages.

Overview
One {8 struck by the sense of continuity and integrity
across SUBJECTS. Those themes which were found in the SELF messages and

related to parents seem to have reverberated in the SELF~PARENT messages
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8nd again in the PARENT messages, though the positive aspects were more
subdued in these latter two. Those themes +hich occurred in the SELF
messages relating to friends were plcked up and amplified on in the SELF~
PEER and PEER themes. Some kind of common thread seemed to have weaved
1tself throughout the messages to produce a discernable wholeness.
Perhaps this was a result of the situation which imposed 1tself but,

a8 has often been suggested in the discussion, perhaps the situation

sllowed the boys to express themselves personally.

The boys' main concern in this situation waa with themselves
and secondarily with the interaction between themselves snd their parents,.
These two basic concerns were distinguished by the use of fantasy snd
reality as realms of expression. In the concern with themselves--as seen
through the SELF messages, the boys clesrly exhibited a judicious use of
fantasy and reality by producing fantasy/reality ratios. In the case of
the interaction between themselves and parenis--as seen through the SELF~-
PARENT mezsages-—the boys leaned very heavily and indisecriminately in

fantasy as opposed to reality.

The pereept received through the SELF messages revesled
boya who were becoming aware of their development and who were striving
to channel their development along certisin personal direetions. They
seemed to be struggling with positive and negative attitudes towards
their parents which seemed to be part of themselves and they seemed to
find ways of expressing both. Their heavy relisnce on non-contingent
messages with respeoct to themselves suggeated that, in becoming aware of

their own differentistion,; tbey required to project this awareness and to
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see its reflection from others who were important to themselves. They
were, thereby, able to check if, in fact, differentistion was in progress

and what it looked like to others.

The percept recelved through the SELF-PARENT messages
complimented, in many ways, the above percept and pointed out the barrier
which seemed to exist between boys and parents. In line with the
differentistion foumd in the SELF messages, these messages revealed 2
d1fferentiation in the employmeni of behavioural aspects involving
thought, feelings, motivation, eto. The boys used & greater variety of
terms involving the various ASPECTS OF BEHAVIOUR »nd were also able to
use them 1n a» contingent manner whiech suggested that, along with differ-
entiation, integration was slso cecwrring. The boys were showing signs
of unfolding thelir capabilities within different resalms and, &t the same
time, maintaining, for themselves, gohesiveness within the unfolding.

It was suggested that these two operations, slong with the hypothetical
and deduotive abstractions made by the boys, indicated a developing mental
cspacity for abstract thought.

The social situation defined by the SELP~-PARENT wessages
revealed a stress in the interaction between boys and parents. Though
the boys were able to bandle themselves in a diseriwminating menner--as
revealed in the SELF messages--they were unable to 4o so in direct inter~
action with their parents. Most of the messsges were produced {n the
fantasy realm, even the positive ones., A generalized barrier seemed to

exist as the boys attempted %o relate their present experience with thet
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of thelr psrents.

The presentation with respect to peers (friends) is in
sharp eontrast to this, Peers are always presented in the positive
light; asscciation and identification with them is an easy scourrence.

The boys seem to racognize them s their naturel constituency.

ining Considerations

The inferences and interpretations made sbove derive from
an snalysis of material which placed the boys in a hypothetical confliet
situation with their psrents. The results obtained mey have been un-
duly influenced by the confliot. One wonders, therefore, how these
sdolescents would bave resoted to another situation; one where the
barmony hetween them and their parents was stressed. WUWould a similar
pattern, in the positive direction, heve emerged? would the negative
pattern heve remained dominanty® This is s serious matter, for it
represents @ way of checking and enlerging the scope of umderstanding
of the adolescent experience. The boys are also developing positive
sttitudes; 1t would be important to ohart their development, or lack of

it,in relation to thelr parents.

The positive relations to friends has bheen grestly
emphasized. One wonders if indeed the boys operate within s simple
“eitbher-or® dynsmics when it comes to friends. One would expect negative
projections 80 be tested within the safety of one's peer group, One
would expect “bed" and “good™ feelings to be present sbout friends.

Another situation and snother study would bhave to concern itself with
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thiz whole issue.

Though Cbapter II presented some theory on the secio~
cultursl influence on adolescents snd these boys were of Italian descent,
no mention was made of anything specifically connected with Italimn
custom. Does this mean that the Italian customs are playing a less
important rele for these boyst Was this influence a metter which the
boys took for granted? Have the boys already become bighly sccultureted?
Another situation wwid have to be crested to obtain {nformation in this

area; information which the boys considered relevant for themselves.,

The socio-cultural perspective also pointed to the scaroity
of role models, Erikson, on the other hand, emphasized the nsed to find
men and ideas to trust and to serve. Does the asdolescent experience
validate these viewat If, as Erikson points out, the whole idea of
identity is relative to a given socio~historical time and phm,l then
perhaps the boys find models for themselves. Do the models come from
other peers as Mead suggeats? Perbaps another situation could provide

some insight into this matier.

Since egoe strength is & conaept which is also culture
bumd,: bow are the boys obtaining ego supports inm a culture that pro-
vides less and less culturally mesningful behsviour for those who are not

adults? Does the sochool provide the boys with meaningful tasks? Do

lprikson, Jdentity: Youth apnd Crisis, p. 25.

2Erikson, Childhood and Society, p. 235.
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other activities? If so, which ones? Perhaps a situation concerned

with meaningful activities might help to shed some light on this matter.

Different forms of the same situation given to adolescents
at one or two year intervals might revesl tbeAchanging forms of how the
adolescent defines himself. Thus, an investigator would not be situation
and time boind but could traverse these with the adolescents to gain a

deeper avpreciation of what they are experiencing.

- The situation created for this study has been one of many
possible situations. The results obtained seem to have been one set
among many possible varietions. This is indicative of the complexity of
adolescence; one needs more than one situation and more then one ex-
posure to gain even initial appreciation. As well, one needs multiple
and overlapping exvposures to obtain a representative picture. The schema
presented in this paper could perhaps serve as a useful instrument for
such exposure. As seen in Chapter IIT, it has served this investigator
as an instrument of anaiysis and interpretation. Perhaps it could serve
others, in the same or modified version, as they attempt similar ex-
plorations. The plasticity of ithe categories SUBJECT, ASPECT OF BEHAVIOUR,
THEMATIC ANALYSIS, seems to recommend itself for further testing and for

modification.

Of basic interest to this investigaf{or would be a testing
of this schema for internal validity among three scorers. As it was
worked out, this schema was used by the investigator,witb the research

advisor acting as a consultant,when messages became difficult to interpret
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or when the schema had to be refined, It has not yet stood the test of

three independent scorers working on one set of messages.

This type of study could be useful for social workers,
especially those who work in high schools and with adolescents generally,
because of 1té broad scope which seems to include and vitalize theory
as it appears in the literature. In this study, one obtains a2 falr
indication of what an adolescent might be experiencing if a confliet
sitvetion with parents was part of his problem. A worker might make use
of this study to obtain a broad awareness of the issues involved in such
a conflict; issues which encompass theoretical and actusl concerns. The
worker could perhaps be more accurately "tuned in"™ to the adolescent.
One can only suggest thet the practice thereby offered would perhaps be
more in touch with client needs. Only another study could test this even

as 1t would have to test the service offered.



CHAPTER V

SUMMATION

This study was concerned with desoribing aspects of the
adolescent experience which seemed to unfold from an esnalysis of materisl
produced by adolescents. Xt set out to explore the posaibility of re~
lating some of the literature on adolescence to s sample of material

produced by adolescents.

An tinstructured story waz given to 57 grade 8 boys who
voluntarily consented to participate, The story was followed by two
questions which required the boys to reaspond as they would respond in
their own minds (fantasy)snd a8 they would actuelly respond (reality).
The material was then content snslyzed by means of an original analysis

schena .,

Suggestive evidence wes found which indicated the boys’®
involvement in three sspects: <themselves, their parents, their peers.
Their umfolding eapebilities in the realm of cognition, affect, motivation
snd other behavioursl forma was evident. Differentistion and integration
along these and other themes wes evident. Concern with themselves wes

of primary importance {n the material they produced,

The boys also exhibited concern with their psrents. At the

interactional level, the deta indicated 2 substantial barrier existing
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between boys and their pasrents. This was in sherp contrast to the

general presentstion of peers which were alvays depicted in an affilistive

and positive light.

These results and the situation itself appear to be one
set among many possible variations to which the schems could perhaps be

applied so0 that one gains an appreciation of the complexity of adolescent

experience of adolescence,



APPENDIX A

THE INSTRUMENT

I came home late Thursday night and waiting to jump on
me were my parents. I bad been out with some friends of mine, boys and
girls, and we had a good time. My father began to complain that I was
hanging out with the bhoys too much. He got so mad I thought be would
belt me one. .My mother was worried about me hanging sround with girls
so early and thought I was going to fail my grade in schoel. She ex-
ploded but I don't think she was really mad. It's funny though, my
father didn't seem to worry sbout me being out with the girls or about

school. Tb?yreally put me on the spot there. It was a real mess.

After handing each of the students & copy of the instrument,
the teacher wrote fhe following two questions on the board.
_1) What I would say to my father and mother if I were not afraid of
getting into more trouble is . . .

2) What I would really say is . . .

Chapter III describes how the instrument was administered.
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APPENDIX B

VARIETTES OF CONTINGFNT MESSAGES

L contingent message has been defined by the exlstence of
more than one SUEJECT~ASPECT O BEHAVIOUR, i.e., one elemental uvnit. No
limitation was placed aé to the combination of these elemental units so
long as they were contingent one upon the other. I% was not uncommon,
thérefore, to find SELF-SELYF combinations since repetition of SUBJECT
was not a limitation. An example of such a SELF-SELF contingency was:
"7 [SELEF] do what T [SELF] want™. Each SUBJECT, i.c., SELP contains its
own ASPECT OF BEHAVIOUR. Esch SUBJECT, thus, belonss to one elemental
unit. There is & contingency beitween these two units so one finds a2

contingency where the SUBJECT is repetitive.

This was the case not only in SELIP-SELR contingencies but
other contingenciecs also had repetitive SUBJECTS. An exemple of .a PEER-~
PEER would be: "ue [PEBH liked the game so much that we [PEE] 1lost
track of time". An example of PARENTS-PARENTS would be: "™iben you
[PARENTS ] were young you [PARENTY did even worse". In a similar fashion
one Tfound FATHER-FATHER and MOTHER-MOTHER messages as well. There were
two verieties of confingent messages then; one variety contained repetitive
SUBJECTS, which have just heen described; another variety conteined

different SUBTRCTS, e.g., SELF-FATHER, etc., which have been described in

the main body of the paper.
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| Two other varieties of contingent messages were found
besides the two already mentioned., Since no limitation was placed as to
the number qf elemental units which could combine to form a contingent
message, eontingenciesz containing three elemental units and several
containing four such units were found., For example, ™I [SELF] don't
imow what you [PARENTS] 414 when you [PARENTS] were young like me," "I
[stF] tbink I [SELFI am of the age of hanging around with boys and girls
even if I [SELF] don't pass,® ere two three-unit contingencies, They
exhibit, az well, the poszibility of repetitive and non-repetitive
SUBJECTS appesring in these messeges.

It can only be reiterated that the veriety of contingent

messages was limited to the productions of the youngsters.



. APPENDIX C
APPEARANCE OF ASPECT OF BEHAVIOUR IN THE MESSACES

The ASPECTS OF BEHAVIOQUR could appear individually in the
messages, independent of the type of SUBJECT involved. For example, "I
[sELr] do it [ocaron] anyway,™ illustrates ACTION as the ASPECT OF
BEHAVIOUR in combination with the SUBJECT-SELF; My are you [voTimg]
so upset [AFFECTIVEL™ illustrates AFFECT s the ASPECT OF BEHAVIOUR in
combination with MOTHER as SURIECT. Any of the SUBJECTS could have

appeared together with any ASPECT OF EEHAVIOUR.

The ASPECTS did not always appear individuelly. The bhoys
made frequent usc of a combination of ASPECTS in their messeges. For
example, "I BELF]want [OTIVATICN ] to do it [acTi0H ,™ is 2 message vhere
the ASPECTS apvear in the MOTIVATION-ACTION ccmbination; "If they[?ARENT?
not listen BCTION ] 2nd still be mad [RAFFECTIVE] . . .," contains an
ACTION~-AFFECT combination. The combinations of ASPECTS were limited to
the types of combinations produced by the boys. At the most, the possible
number of combinations of two ASPECTS, the second ASPECT being different
from the first at all times, was 20. Multiply this by five possible
SUBJECTS and the total number of combinations possible in the non-contingent

messages was 100.

The combinations of ASPECTS was not limited, however, to

non-contingent messages. They could and did appear in the contingent

107



105

messages as well. For example, ™I [SELF] might get belted [ACTION] so I
have to [MOTIVATION] muke up excuse [COGNITIONI,™ is a contingent SELF~
SELF message containing in one part s MOTIVATION-COGNITION combination.

In the contingent messages one could find ASPECTS sppeering
individually and {n combination just as they sppeared in the non-
contingent messages, If the possible number of combinations for a unon~
contingent message, i.e., SUBJECT-ASPECT OF BEHAVIOUR is 100, then a
contingent message of two SUBJECT~ASPECT OF BEHAVIOUR Jjoined together
would gombine for a possible 100 x 100 or 1000 and s contingent message
of three such units joined together would combine for 100 x 100 x 100 or

1,000,000 possible combinations.



APPENDIX D

SCHEMATIC ANALYSIS OF SAMPLE PRODUCTION

Sample uotion

1) What I would say to my father and mother {f I wers not afraid of
getting into more trouble is ., . .

"I really dig my friends, I wouldn't care i{f I would come late again.

You ocould belt me but I would still go on doing it sgain. So what I
don't csre about that sorap school, I think I'm old enough to hand around
with girls even if I fail my grade. I wouldn'’t casre if they were both

worry about me; I just want my own way of living.”

2) uwhat I would reslly say is . . .

"Really say is that you are both right about I came to late Thursday
night, I really hanged to much with my friends. I really hang to early
with girls. I should study to past my grade. You really care for me I

love you both,"
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SCHEMATIC ARALYSIS
TYPE OF MESSAGE

STRUCIURE OF MESSAGE

THEMATIC ISSUE

1) OF MESSAGE
I [ SELF ] really dig my friends [ AFFECTIVE NON-COBTINGENT  SELF: AFFECTIVE FRIENDLINESS
I [ SELF ] wouldn't care [AFFECTIVE 1f I SELP: AFFECTIVE~
BELF would come late again [ ACTION . CONTINGENT SELF: ACTION HOSTILITY
You [ PARENTS ] could belt me [ ACTION but PARENTS: ACTION-
I would still go on doing it agsin RCTION CONTINGENT SELF: ACTION REBELLION
SELF
So +hat I [ SELM don't eare about that
scrap school [ AFFRECTIVE . NON-CONTINGENT  SELF: AFFECTIVE CONFRONTATION
I [SELH think [ COGNITION I'm [ SELH
old enough [ IDENTIFICATION to hang around SELF: COGEITION-
with girls ACTION] even if I BELF rfail SELF: IDENTIFICATION/
my grade RCTION . CONTINRGENT ACTION-SELF: ACTION MATURITY
I [SELH wouldn't care [ AFFECTIVEl if ,
they PARENTS both worry sbout me SELF: AFFECTIVE-
[ AFFECTIVEl . CONTINGENT PARENTS AFFECTIVE OPPOSITION
I [SELF Jjust want [ MOTIVATION] my own SELF1 MOTIVATION/
wey of 1ife [ IDENTIFICATION] . NON-CONTINGENT  IDENTIFICATION INDEPENDENCR

o1t



TYPE OF MESSAGE
2)

STRUCTURE OF MESSAGE THEMATIC ISSUE

OPF MESSAGE

Really say is that [this is considered
as & repetition of question. Some boys
used this form before they produced the
actusl response. Perbaps 1t was more
difficult for these boys to tackle

this part of the Instrument].

You [PARENTS] are both right [COGNITION]
about I [SELF] eame to late Thursday
night [ACTION].

PARENTS: COGNITION-
SELF: ACTION

PARERTAL
IDENTIFICATION

I [SELPF] really hanged to much with =y

friends [ ACTION] . BON~CONTINGENT

SELF: ACTION

ABNEGATION

I [SELFl reslly heng to early with

girls [ ACTION] . NOR-CORTINGENT

SELF: ACTION

ABNEGATION

I [SELFl should [MOTIVATION] study

to past my gresde [ ACTION] . RON~CONTINGENT

SELFsMOTIVATION/
ACTION

You [ PARERTS| reslly care for me
[ ApreCTIVE] I [SELF love you both
[ ArFRCTIVE &

PARENTS s AFFECTIVE~
SELF: AFFECTIVE

RAPPORT

11t



APPENDIX E

THEMES OR ISSUES FOUND IN THE MESSACGES

SELF

1) ASSERTION - contzins the declaration of some ideas of specific
strivings end preferences which the boys bave. They dezl with matters
involving personal motivations, Ynowledge, emotions a2nd actions. TFor

example, "I know which people to bang sround with,"™ "I wouldn't care if

I come late again."

2) INDEPENDENCE - the boy is concerned with the totality of his life as
he is experiencing it. Here he goes beyond specific preferences and seems
to encompass a more holistic view of his present state of existence.

There is a sense of autonomous motivation and internal direction for one's
life in this theme. For example, "I am 2 man now," "I just want my ovn

way of life".

3) MATURITY - the issue is whether the boys have reached a stage where
they can act in certain ways. Certain norms seem to existAwhich enable
the boys to claim maturity. The most common norm is that of age - "I
am 0ld enough to . . . ." Somehow age and other social achievements,
e.g., "I am in high school™ define behaviour as accepteble for this boy,

behaviour which was unacceptable for the child he used to be.
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4) ABNEGATION ~ the boys seem to set aside their own volition in the
face of their parents' objections. They agree to cmese sating in the
offensive msnner or asgree with their parents'’ analysis of the situation.
"I will 1listen,” "I won't do it again,”™ "I really hang arommd too much
with boys and girls.” Their behaviour seems to lose its merit when it

is oritieized by parentas. The boys consequently seem to dissociate them~

gelves from the behasviowr by identifying with the parental attitude,

5) HOSTILITY - the boys describe » feeling or an action which is
"umexpected” in terms of perent-child behaviour. There is a sensze of
aggressiveness stemming from anger in their pert., They say, "I would tell

them off,"” or "sometimes I feel like telling her off good™.

6) CONFRONTATION - the boys present their parents with an srgument of
some kind; ™it {sn't that lete,™ or ™I would argue with my parents™.

They seem to be meeting parentsl objections with thelr own objections.

7) ISOLATIOR ~ the boys respond with silence cutting themselves off from
further discussion or involvement. "what I really would say to them 1is
nothing,”™ ™I ignore them and answer with low snswers™. The boys seem to

withdraw into themselves.

8) ENGAGEMENT ~ the boys express an open quality of meeting their parents
at some level. They are ooncerned with reaching for their parents to over-
come parental objections. ™I'd have » face to face talk with my father,"
"I think I would tell them the truth," "first explain why I was late®.
These imply sn invitstion to further involvement, the boys having re-

sponded in 2 positive (at worst neutral) manner to their psrents,
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9) PARENTAL AFFILIATION - the emotional attachment the boys msintain for
thelr parents comes through either in expressions of love, & reluctance
to eriticize parents or a feeling of contriteness or an apology. Some
statements ares ™I love my parents,™ "I reslly don't want to say them
sgein to my parents,” “What I really would say to them, I don't 1like 1t".
A positive regard for the parents seems to snimate the boys' responses in

this theme.

10) PRIENDLINRSS ~ desoribes action or feelings which involve the boys in
a positive fashion. The boys are concerned with experiences from which
they derive pleasure or experiences shared with peers and which seems to
have totally involved them at the time, They were so involved that they
came home late. "I was hanging aroumd with some boys and girls," "I
kissed them,™ "I u#a having fun,” "I reslly dig my friends®,

SELP~P

1) OPPOSITION - the boy presents aspects of bis behaviowr ranging from
holistic eoncerns to specific actions, cognitions, eto. which ere in
opposition to parental actions, cognitions, etc. He establishes 2 dichotomy
between himself and his parents. The relationship theme i8 one of sceent-~
uating differences. Whet has formerly been described as “assertion™ and
"independence” with regard to SELF is placed {n fundamentsl opposition to
PARENT responses within these contingent messsges, e.g., "I wouldn't care
if they both worry sbout me,™ “first 1t is none of their business if I go

out with girls®,

2) REBELLIOR - the opposition is expressad in direct terms to his parents.

He expresses bis opposition rather than describing it snd often adds
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profenities or terms such as "bug off" which olearly indicated a dogged
incelecitrance on his pert. what has been characterized in the SELF
themes as "uostility™, “asssertion"™, and “independence”™ are sll subsumed
under tbhe REBELLION theme within the SELF-PARENT contingency. "Fuok off
"

0.K. let me do everything I want,” "don't fucken bug me about lateness,

"You did what you wanted at my age - wby shouldn't If"

%) MUTUAL PRIVATISM - these messsges contained the sense of a dividing
wall separating boy and parents. They seemed to be living in aseparate
domeins. For exsmple, "I would have s long talk they would just sit,"

"then he'd give me a speech and I would go to bed™.

4) ACCOMMODATION - in the face of parental opposition or punishment the
boy behaves in & menner which ensbles bim to meet the objections. Some
expreas future shstinence from the behaviour while others search for a
compromise. The boys are, eech in bis own fashion, reachling a viable
solution for themselves vis & vis their parents. Personal snd parental
individualities seem to be taken into account as some kind of aceord is

sought as 3 way out of the atruggle,

5) RAPPORT - the cere and coucern whiech the parents have shown the boy
are aclknowledged., The boy attempis to reciprocate by either expressing
his love, or remesining silent, or expressing appreciation for what his
parents have done and are doing for him. There is a sense of mutuslly

positive rapprochement between parents snd boys in this theme,

6) PARENTAL IDENTIFICATION - the boys elither express agreement with their

parent's evasluation or they exhibit an abject contriteness that disclaims
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future misbehavicur. TFor example, "I am doing what you told me," "Thanks

a lot. for sending me straight.

7) "VPARENT AS TEEN" MODEL - the boys compare their present behaviour

vith parental behaviour when parents were teens; e.g., "I would think

what they had done when they were my age,” "I'm sure when you were young

dad that you stayed up until your friends did™.

SELIF-PEER

1) PEER BEHAVIOUR IDENTIFICATION ~ the boys identify their behaviour
as part of their peer group behavicur. "I think I have a right to stay
up late if the rest of my friends do,"™ or "My friends were holding me
back I couldn't go home™. In a sense the boy's behaviour seems to be

influenced by that of his peer group.

2) AFTILIATIVENESS - the boys' gpeech in terms of voluntary associstions
with friends from which they generally derive pleasure. "I like my
friends, they are good to me;" or "I enjoy being with friends," or "My
girl friend hed a2 problem and I couldn't left her alone"™. The sense here
is one of personally relevant and motivated behaviour as opposed to
behaviour which is more a result cof peer group pressure. The SELF is the

dominant actor.

]

PARENT

1) DISENGAGEMENT - the issue here is the drawing apart of son and parents

A pulling apart or disengagement is the main concern of this theme, e.g.

"fuck off", Mlay off you established creeps", Mthey wouvld leave the room",

or "it's none of your fucken business".

v
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2) PARENTAL FALLIBILITY - the parents are criticized in uncomplimentary

terms., They are brought to tadk on specific issues such &s dislike for

teens, prestige seeking, inability to raise children properly. On a more
" ]

general plane, they are described as & "real pasin in the ass", or "z

buneh of fuckers™, or Mold fashioned”.

%) HARRASSMENT - the parents are variously described in ways wbich
depict their intrusion into the boys' experience. Ststements such a8
"nag, neg, that's all you kmow™, or “stop spying on me", revesl a sense

of paremntal intrusiveness.

4) COMPETENCE - the parents sre aoknowledged in their capaciiy as parents.
Thus, the boy will say, "they take good care of me," or "after sll, they
are my parents,” or "you're right". There is & sense of deference
combined with an accepting reslization of parental reaponsibilities in

thelir role as parents.

5) "PARENT AS TEEN" MODEL - the boys 1in tslking of their parents talk of
their parents’ teen stage and generally consider the parents to have gone

through similarly mischevious bebaviour.

PEER
1) TRUSTWORTHINESS - the eoncern here i{s with having beheved in the

proper manner, not having done snything “bad™. "We don't do nothing
wrong," ™We Just plsy bowling or something like that," ™We went to a
baseball game so we lost track of time™. In a sense, the peer group aots

with propriety even if the individual boy comes home late.
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2) SEX RELATED MATTERS - the messages are concerncd with peer behaviour
norms regarding sex or with topiecs generally allied with sex. "if you
dig this chick you just fuck off with her," "Je were talking if any

were virgins," "boys and girls start going out early".

3) TRIENDSHIP - the hoys describe or define whzt friends are about.
"hey are real great friends,"™ “they are very interesting to talk to,"

"the girls are just friends as eaual as the boys".

M) GENERATIONAL DISTINCTION - the peer generation is distinguished from
the parent generation. "We're not in your generation gap," "Todey's

not
society has changed," "We're,living in the seventeenth century. . . ."

PARENT-PEER
1) GENERATIONAL DIFFERENCE - the boy mskes reference to an historicsl

time gap between the generations - "The time in which we are living is

not like yours".

2) TRUST -~ the boys question what the parents really think of peers,
what they consider them capable of doing. "Are you afraid we're going .

to get together and mug some guy or rape some brosd?"

%) PARENTAI IMPOSITION -~ the parents restrict peer behaviour, e.g., "as

soon as we find fun or something to deo that's interesting you old ones

shoot us down".

4) MPARENT AS TEEN" MODEL -~ same definition as above, e.g., "You stayed

. . . . . . A1)
up late until your friends did even if it was earlier thsn we do now .
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