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Ephratll Ruds'd 

Tbls stu4l' w.. oODoerned vttb d••cribtaa .speots ot tbe 

adole.oent experleoae watoh .eemed to untold fro. aD .nalysl. at matertal 

produoed b.r adolesoents. It Ht out to explore tbe polltbtl1ty of' re­

latlng 10" at the literature on adoleloenoe to a sample of material 

produoed b.J adoleloents. 

An unatruotUl'e4 Itory was slven to 57 arad. 8 'bo71 'vlbo 

voluntarily consented to parttcipate. Tbe story wa. followedb, two 

que.tions whtob required tbe DoyS to respond al tbey would respond tn 

tbeir own .indl (t.atasy) and a. tbey would aotually relpond (reality). 

Tbe material was tben oontent snal.yzed bI' ...11.1 ot an ortginal analYli. 

lob... 

SUlleatlve evidenoe was found wbioh indloated tbe boys' 

involvement 111. three aspeots. tbemaelv••, tbeir parents, their peers. 

Their unfolding capabtlitlea in tbe realm at oognItlon, atteot, motivation 

and other bebavtoural faNS was evident. DifferentiatIon and integration 



along these and other themes :188 evident. Conoern wltb themselves ':ias 

of primary importance in the material they produoed. 

'lbe boys also exbIblted eou.rn ",1tb tbelr parents. At tbe 

interactlonallevel, tbe data indicated a subatantlal barrIer existing 

bet"'eaD boys aDd tbelr parents. This waa iD sbarp contra at to tbe ,eDePal 

preaeatatlon of peers wblob were always depieted In an aft!1latlv. aDd 

positive llght. 

!b.se r.sults aDd tbe sltuation Itselt appear to be one set 

amoDl maDY possible .ariatloll8 to wbieb tbe sob... could perbaps be 

applied so that one .alns an appreciation of tbe oomplexity of adoleacent 

experience of adole.ceace. 
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Adol••cence t. a V.~l lensitive aDd pivotal ata,8 1n human 

development. The adolesoent 1. ,alning an ablltt, to con.lder ht••elf 

and others in wa,8 whlob were impo.lible during ohildhood but whlch wl11 

.erve hill 1n adultbood. He i •• pel'lon ln transformation who can be 

looked at trOll dlftering new.. Tbree view. are now pre.ented to provide 

an 1nltial and concl.e introduction to tbe adol••oent. 

1 




• • • • • • • • • • • • • • • • • • • • • • • 

2 

ftEvery step forward 1n growth and maturation brings witb 

it not only new gains but also new problems, i.e., cbange in any part 

of mental lite upsets the balanoe as it bad been establisbed earlier 

end that new compromises bave to be devised."l 

"otbtng belp. bere except a oomplete di•••rdiag et the 

people wbo were tbe important love objeot. ot tbe obl1d, 1.e., p8ren'8."2 

• • • • • • .. .. • • • • • • '* • • • • • • • • 

ADD. l'l"eud blolagl tbe focus OD.io the lndividual who 1. 

cbanging. Sbe polnta to the cbange. be undergoes, tbe ehalleuges tbey' 

present for bim, and tbe adaptettoas be must make 1f be is to incopporete 

tbese cbanges positively within bis personality. Extrication from the 

or1g1nal fa.tly t •• maJor oon.ld8ratlon iD ber tbeory_ 

lAnna Freud, "Aiol ••oance As A Developmental Di.turbenoe,ft 
Adolescenoe, ad. bJ Qerald Caplan and Serle Lebovtd (Iew Yot"" :Basto 
Boots, IDo., 1969), p. 6. 

2Ibid, p. 8. 



- •••~o. one point ot view the situation in whiob we now find our­

aelves oan be described as a orisis in faith, In whioh aen, having lost 

their faltb not on11 in religion but also tn pollt10al ideology and In 

sctenae, feel tbe, beve been deprived of every kind ot seourity.-l 

. . . . .. . . . . . . . .. . . . . . . . . . . 

-1 belleve tbis ari.i, in faitb can be attributed, at le.at In part, to 

tbe taot tbat tbere are now no .lders wbo know .ore tban tbe JOung tbeM­

a.lve. about wbat tbe lGUDS are expert..etng.W2 

.. . . . . . .. . . . . . .. . . . .. . . . 
!be lmplte.tton. ot Mled t , tbest. are dtsturbtng tor abe 

suggesta tbat tbe pre••t culture 1. one tor whicb no norIU extst and 

it la tbe 10UD1 who w111 aet tbe norma, tor tbetr experienoe la more In 

toucb wltb tbe realttlea ot an Instant oommunication enviroument aDd tbe 

sbadow of tbe Bomb.' Tbe peer group beoomes tbe tooal veblole tor tbis 

kind ot tranator.atton. 

'Is • • 

tIbtd, p. 82. 

'Marcaret Mead, Culture and CO!pdttment. 

I 
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"The adolescent mind Is essentially tbe m1nd of the 

moratorium, a psychosocial stage bet~:een childhood and adulthood .. and 

between tbe mora11ty learned by the ohild and the etbics to be developed 

by tbe adult."l 

It [ ldenttty tormatloQ arise. trom the .elective repudiation 

aDd mutual 81s1m11ation of childhood ldenttfications, and their absorption 

in a new configuration, wbioh 1n turn ls dependent on the process by 

which a soctety (otten through aubsooletles) identifIes the young in­

dividual, recognlzing bim as somebody who had to beoome the way be ls, 

and wbo, belDi tbe way be 1., 11 taken tor granted.2 

..lboa brlDe' both tbe lnd.lvi4ual you1ib _ad bls soolev 

oloser. He ftrmlJ place. the adole.oent wttbin 1ibe matrlx of 8001ety, 

wbiob work. through ita 8ubloctet1e8. One oan oontemplate from tbts 

vantage point not onll peer groupings out otber ones suoh as the faadly 

as well. WbloDever 8uoaootetles one wants to contemplate, however, it 

1s the adoleaeent mind, 1.e., the adolesoent, who 1s transformtDa bimself 

in respons. to pressure placed on bim. He ls tbe one wbose value. cbange, 

tbe one who out of suooessive ohildbood tdentltleatlona ba. tbe taak of 

tormtmg an tdentity. 

.. 
llr'lk H. BribOA, Cb1l4bo04 aad 800t.'1 (2nd. ad. rev. New 

York: ~·I.v;. Norton and Co. Inc., l~), p. 262. 

2Erlk H. Erllcson, "1be Problem of Igo Identity, It Idep.titla. Aax1!ll, ed. by M.R. at.tB, A.J. vtdleb and ]) .M. White, (Glenooe, 
I1l1no18: Free Press of Glencoe, 1960), p. 111. 



CllAPTIR 11 

1nlttal l!!ua 

1be t ••" ot tbe pNnut 41aou••lon ta to sain a beBtD1ltDa 

.ppr.ctatlcm of a.. of tbe -JOl' .apeeta ot .ar11 a401.a.eno. and in­

41cat••ome ot tbe 11mltatloo8 ot tbis period ot dev.1opaeDt I. It la 

repreaented 1n tbe Uterature. !be 111;erl'ure pre~_ta tbe oball..e 

exemplltl" iD "ad'a atat..., abo...a "_.t tbere ar...eDOW DO elder. wbo 

mow lIlOI"e tball tbe TOuraa tb....lv•• 11)out what tbe YDUDI Ire 0­

perlenolDS." It tbia ia tbe CI.e, tbeD tbe lOUD1 can 'pea" for tb..­

.elvea and alder. oaD It.ten and trl to UDd...'aDd. In thts sen.a, tbe 

literature ser..... II • _lUll wbicb senaltt••• 1t. ruder. to po.sib1e 

i.auea wblob .., or ..y DO' be founa upon exp10rattoll w1tb tbe lubJeo1;. 

tba.elve•• 

8uob .D approaob ot aen'ltl.atloo toll0we4 by exploration 

parallela a aoetal work 8pproaob ot "tuaing ~., then ..-tlDC tbe ollea' 

aDd exp10rlas bi' pal'tlou1.1' probl•••l Ixplor.tlon oan .lter some of the 

01'1111181 1•••• the worar brlns' into the .Uuation, or 1t oen oontll'lI 

some of tbR. or provl4e new onea. Itt"t!•• inv.stigatton .na belp­

lWll1t•• Sebwartz. "On 1;be U•• ot Group. in 8001al Work 
Praottce," 1n tb, Pr.ott•• o~, L"YI Work, .a1O bJ Wi11i.1I Schw.". and 
serapio R. hl'ba (W.. Yorks eoiuabta Unlversttl Pre.a, 1911). pp.1,-15. 
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.....11,y requtr•• oOllbtnatton ot tbea. two aspeot.. Tbi_ atucl7, wbicb 

ts t.Jn.4e4 '0 'be m explO1"a'OI"J' ",en'..., OOIloeru UHlf wl'" un-

oO'V'erUs parttoular _nit.stations ot a401e.oent .....akc1D&.. It 18 e 

a'\ampt to oODor~tis6 aome ot Wblt tbe lttera'ure aa,a i8 tber., an 

.,teII.P" to 111.,.a pertlou18r ooatOUl'S of tba a401e.oat .1tua1;1oa .na 

_OJMtbow '0 d.aoribe tba. 

fte earl, a401•••ea:' pDe1"al17 ftll4. blaHlt 1n a ••b001 

I7's'" wblob t .......tus oonoerne4 wltb lION than Ju.' bl. Intelleotua1 

"...lopmeat.l Aa tbe .obool. expend tbalr awaraDe.' to 1nclud. "tbe 

wbole obl1d" t..a. b1••001.1, _o'Uonal, and ph,..1..al .tate••a _11, 

tbe, beoOlle, tn tbe proo•••, a -.101' .,en.,. of aootaU.atlon.2 Some 

writer•••• euga.t that tba b18b .obool ...... a. an institution 

provided br .oolety to belp the Idole.ceat tbroUSb bt. tran.ltional .tate 

trOll obl14boo4 to 8dultbood. 3 

!be expanded funot1on ot the ••bool er••t.. tbe .... for 

.001al worker. WUH tnt....t. al". preof. ..l, 'be .ooial, _tl.81 and 

Zraloott 'arloa., "Tb. Sob001 Cla._ Aa A 800181 sr.t.. So_ 
ot It. Puaot1ona 1n Aaerloan S001e'7," !be !l:10\!IlJ!f ISI.-'&OD, Id. 
b7 Robert R. Bell and 101&81' Jh Stub (Rev. • HomewOOi. Il11n011. 
IJorn,. Pre.s, 1969), p. 218. 

'John I. Xlt.u.. nd AarOll V. Ciroourel, "'.ase Hlab Sobool 
Role 1n Adole.ceIlt Statu. Traut'toll,· "e l!otolPll of Meoltio11, ed. by 
Robert R. Bell nd 801&.. R. stub (fteY. ed .. Homewoofl, 1111110181 DoraQ' 
Pr•••, 1968). pp. -'-52 .. 
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~.leal taetora att.cting tbe adoteseent.l (Of oOUP••, tb. aobool 

nur.e, paJObolostat ana otber "pupil personnel" t.ke aD acttve lntere.t 

iD tb••• as well). As tbe worker begins to interaot witb tbe adoleseent 

be learns to steer eleer of adolescent stereotJp1Qs' or ,.ttlDe c'USbt 

up in vbat ... e.ll tib. a401••oent ..stique.' 'lbe workeP bal, ratber, 

to trr to formulate an ~4.,.taD41na of tbe adoleseeDt aa a person wbo.e 

partioUlar staae in Itt. ore.te. oertain de..nds .na needs tor bim, •• 

well aa certain responsibilities whioh be ha. to ..et. 

!be preseftt exploratt.- par.llels, In It. OWD way, tbls 

sttellpt to obtain ... Wl4erstsD41q ot tbe a401e.08I1t. ~e 1nteraot10n 

in tbta .a•• "'8' 11mlted to an tnatruaaDt liveD to foup arede elCbt ba,r.' 

01..... and the wrtttea feedbaek reoeived trOll tbe \)078. Pert ot tbe al. 

of th1a nplorattoa wa. tbat tbe wrttten t_bsok oould be a_lpbereel a. 

tbat ._ UD4erauadtDl ot tbe bo,.. would tb..e_ be plne4. 

tbere are man,. tbeortes whiob .ttempt to explalD tbe .tage ot 

sdol••oenee la buman developmeat.' Tbis paper bal ohos_ to consider 

three of tbe.e tor pre.entatloal 1) a P8J'obopbnloal vlew-bow tbe 

lAltred J. tlbD, Pleap,. CowmtV ~,. tIE 8114£en 
in ::retie (lIaw York: ColUllbla Qed.var.ity Pre••1l ~ P. i. 

2Ja•• AIltbony. "lbe JleaoUou ot Adul'a to Adole.oet. and 
'lbat. amaviGr,· A4,le" •••, ad. Q'. aeralcl Captan aD4 Serl. Bovt,t 
(la. York, Baste Boon ho., 1969). pp. 5"-7". 

'JoHpb AdelSOfl, 'lb • ..,..'Uque ot Adol•••enoe.." P!l0~lat!7J 
XXVII. (h..uary 196'1), pp. l-t. 

-aa1ph I. ltltu••, lJ!leorl•• ot A!ole.oenoe (Jew Yorlu Random 
Hou." 1962). 
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physical ohaQCe. tn the adole.oent affeot 1'118 psyohology (psyche). 

2) a socio-cultural vlew--bow does the society and its culture affect 

the adolescent. ') a plyohosocl1l vlew--e view of some of IrlKson's 

Idea. with respect to adolescence. 

Tbeor.tlcal Conalderatipa8 

Adolesoenoe 18 a tl.. wben youtb begtns to emerge £'rem 

cblldhood and relentlessly pusbes towards adultbood. It ls an 1n­

between pertod in tbe life eyele. a time when new ab!llt!es galn pro­

mlnence and must be tested, when new pressure8 are _t tor the first 

t1_ and IlUst be aocOllllOdate4, a t1_ wben obance i. tbe norm and _ta­

Morpbosis tbe ,oal. 

Tbe sdolescent does not, bowever, operate w1thin a vaccuu •• 

Tbe definition of the goal and of change 18 not str1ctly an independent 

phenomenon. Tbe adolescent operates w1 thtn a soetety 01" culture wblcb, 

8inoe hi. birtb, fasbloned his evolving potenttalttles throUSh interactton 

wltb otber per.ona wbo, in an important len••, are part of tbe oUlture.l 

Tb. definition of tbe adult 11 ou1ture~ound •• 1. tbe definition of tbe 

cb1ld. In tbt. rell,..t, tbe ado1e.oent 1. no different. 

Tbe adol••oent, tben, 1. an indivtdual whose emePglng 

potential. provide hi. witb added potentia1itle. Whiob expand tbe ~ture 

and tbe radius ot bi••00181 interaction. At the aame time bia so01ety 

througb 1ta so01al a,eDote ••ttempts to llbape these potentialiti•• to 1t. 

lRutb Bened1ct, Patterns ot Culture <Hew York:: Mentor. 
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service.1 The ego) caught somewhere in the middle of this tenacious 

encounter, is charged, according to Er1kson, \'c1th developing an identity 

for tbe adolescent.2 

1. 

Adolescence occurs at a time ~~en the unfolding potentialities 

of the individual bave bim assume 8 form approximating bIs mature .elt. 

His 81ze, strength, bormonal balanoe, reproductive oapabiltty, intellectual 

development and social interactions simulate -.dultbood" tn an evolving 

manner. 1\)e term adolescence refers to the PSlohologtcal rather tban tbe 

physical aspects ot tbis development which are generally 8ublumed by the 

term puberty.' !bese two aspects are intertwined, however, and the 

physical bas profound effects on the psyobological. 

Belng tbe one wbo is in tbe process of obange, tbe adolescent 

Is compelled not only to view tbe proces. but acttvely participate in it 

and direct tt.- He cannot remaIn 8 spectator tn tbe process. Tbe cbange. 

whicb are occurrtDg, however gradual or explosive In their oourse, are one. 

whicb be hal to learn to Incorporate. Tbe 1mage of the childbood trame 

recedes as tbe body cbaDBe. and a ·plastto" 1mage ....ae. wbiob takea 

IBrltsOD, Childhood and SORtetlp p. 270. 

t Und ., 1'. 261. 

~Group for tbe AdVancement of Psyobiatry, Committee on 
Adolesoenoe, lormal Adole.cence (Jew Yorkc Cbarles Sft'tbDer'. Sons, 1968), 
p. 20. 

4paUl A. Oaterrleth, "Adolescenoel Some Psycbological Aspeots,· 
Adolescenoe, e4. by aerald Caplan and Serge tebovlet (Jew Yorlu Bastc 
Eooka Inc., 1969), p. 13. 
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acoount ot tbe•• new capabiliti•••l Tbe adJust..nt tbe adolesoent makes 

ls one of altering tb. establtsbed tmage ot btllself a8 a oblld witb 

obildbood oapeb1l1 tle., aspiratlon., and valuation8 of bi.eU·.. ae 

bealn. to 8s.1l1ilate tbe cba.e. be Is eX'Perlencl. oouequentl,. altering 

tbe 188,. ot bll1.elt, beeau•• tbe capabil!tle. aDd tbe a'pirattoDs 

attendant upon tbe pby.ioal ebanaes are tranatoraed from tbetr obildbood 

origins 1oto adult proJeotlons. 

Tbouab tbe a40l.aoent la obanglDi bls t._.e, be ls Dot tD 8 

poaUion to be the .01. direer-tor ot tbe ebaDge.. Bts peers, tor better 01' 

wor.e, are .tml1arty expert.Dclug pbystoal obaDie.. lValuatlon ot the 

lelt assume. tberefore, a relattve tactor IlDDg8i4e tbe persolJ.8llJ UlJ.lque 

obaraoter .. "How •• I cba.t.'''. ItAm I obanglna tD a '800d t or 'bad' wa, ," 

become cOIlc.rns wblob oan be ....urad a,atnat ODe'S peers. TeltS of 

strengtb, te.ts of 8~tll and ,eDerall, ooapetltlve aottv!ti.s of all ktD4. 

are ..,loyed bJ tbe bo,a to aooom.odate tbetr exce•• pbJatoal energr.2 

Within tbe•• aottv!tl.a an adole.o.Dt oan not 0»1, learn to use bi, new 

potentlalltle•• but ean _lso learn to ....ur. bi_elf _,alnst bis peer•• 

In tbis fasbioD, .a well _s in refleotive evaluations ot peers aDd otber 

soolal lnteracttons ea .dolescent self 1118,8 aequlre. • personal .n4 a 

relatlve baata tor tta alterations • 

.. 

lttUlell A. Sabonfe14, "Tbe Bo4y and tbe 15041 1-,8 tn 

Adole.oents," Adol••Oece., ed. by Qerald Capla. aDd Serge Le'btWlt1, 
(I.w YOI'lu aa.tc Boon Ina., 1969), pp. '145. 

2aroup tor tbe Adv.....ent of P.ychIatry, lor.al Adole,ceo., 
p. 75. 

http:adole.o.Dt
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1J.b•••xual obens.' compound tbe geD1"e ot obaDB. wbtob 1. the 

beU.lIJ8rk of adol••oence. Tb. first floweriDi ot the prlmary and .eooI148l'7 

••xual oharaoteristios of puberty glve tbl. perlod a distinotly genital 

tone.1 SeelDi tbat tbis la tbe firat experienoe an indivIdual baa witb 

bia leDitel proalivttt••,! it ia not surprlalua to find tbet a oo-.on 

experienee tor adol••oents ta to be overwhelmed b.J tbl. pby.lo1og1oal 

maturation.' It one tbIuks of buman revolutions, thl. oould ea,11y 

quelltJ al ane beeau.e Its qualttative oontext ta new to tbe tndividual. 

'ibi. prooe•• e17 ....'e. at tbis Juncture in tbe u.te 0701•• 

Tbe unfamillar nature of tbel. atlrrlnsa tape,. upon tb. 

edolescent PSJcboloC7 (p.7obe) • task tor wbtob there 1. very Itttle, it 

any, exi.tina acuto.o4ati0l18. In ter.. of tbe ••1t 1.,e the.e in­

attnatual impulse. perhaps be1p in atreDgtbenlDg or clarttyiDg sem4er 

tdent1ty, a prooe•• wbiob 1. ongo1Di tbrousbout a401.'0eno••- Tb. 

probl_ appeara, bowever, tn bow tbe•• illpul••• ean 1'1Dd e,Xpre.aion. 

At whom can tb••• l~l.ea be 4ireotedt Wbat exaot17 do•• on. do witb 

tbe.. impulse.t Aa tndtcated abov., tbe a401e.cent re.pan.. to bi. 

Mtamorpblo 8xp81'1.0. t. to direct t t to tbe extent be oan aDd to re1,. 

1Pet. Blo • .t On. Adol.,oes. CBew Yortu Fr.. Pre.. ot 
01-00., 1962), p. 1. 

2Arma "'.&Kt, l'be .0 .ad tbe "'eet ... ot »et!!!! (Bew
York. IDtenatlona1 Unlyerattle. Press IaG., r9'6). p. i;$" 

'treae M. J••••l.7n. 1J!3. Adoleaoent and Bt8 World (J'ew York. 
,..11,. Service A ••HtatloB Qt Amerl08, 1952', P'. 2li. • 

4Tbeodore Ltdz, 1\1. Person (Rew York. Balto Book., Ino., 
1968), p. 301. 
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QpOD relat1ve intluenoes of otbers as well. Tbis, tn taot, la wbat s~e 

writers 'Qg6est tbe adolesoent does with tbe•• impulse•• 

"POD wbOll tb••e 1utll1ot. are 41%'eot84 al'. tbetp motbers, f. .e., a pe­

.up..... of the oedtpal f ••limeS.l Se come. acro •• tbe 1DOeet taboo,2 

bowever, wtlf.ob prev_ts auob 1Mbavlour, eo be IIdlt dl.oarCl ber aa a love 

Aa a reault of tb••• impul•••, wbatbeP GODaclous or un­

eou.tou., the bo7 proee.lual17 le.rn. tbat b. .u.t dlrect tbe•• enerete. 

w1tbin a wider radlus of 1001al relations.' (Peers oan aePVe in pOlltlve 

wa,.••• obJecrt. ot atMa'UOD tor posltlye tee11.s .a well ., ln tbe 

eapaolt7 ot cOMpetltors.) MoreoveP, tbe separatlon come. to lDolu4e 

.eparation trOll tDe tatbeP a. well,- a. tbe boT atrivea for deeP.e. ot 

1D4epeD4eaoe tor bl...1t.5 A result ot tbts strlY1nS tor lD4epea4ence ls 

tbe ..ce.a1t7 tor tbe .e..lopaeat ot DOr.1 to guide beasvlour, nor.. wblcb 

are, iD tAtl ••a., 11l4epeaent ot paratal Don••6 n.e outoome of all 

lIM4, p. 310. 


Ioroap for tbe A4v8aoe.ent of p.,.blatFy, .o~l Adol......., 


pp. 8-9. 

"Jo••elJl1J De Mol!.e!:!! .114 Bll Wwlcl, p. 61. 

'x,tdz, ~e PeP!PP, p. '11. 

~eodore Llds, "!be Adolescent and Hts ,..111," A401!'geaoe, 
84. bJ hrald Capl.n aDd eerie LeboY'tei (Jew Yorka Baatc looks Ine., 
1969), p. 101. 



tbl.a 18 a oet81n amount ot antai01ltsm between boys and parents 88 the 

bo,. experience tbetr ttr.t .ttempt. in ,atnlDi emottonal and normative 

independence troll tbelr parent•• 

!be -.0. la respoD" to tb. lball..... taol.. tbe bo7. learDs 

to aoo~t. DeW realttle••Dd re41reats tbe lmpul••s toward. people 

4..... .ore .ooept.ble b.J tbe aUlture.l !be ... t., therefore, tbe 

rea.pd. tb. lapul.... tbe .s. tak.. aaeoun' ot tbe pareD'. •• a taotor to 

be oonteD4eel wl11b aDd .e boy•• 'behaviour lUa' be aaJuatec1 aocordt:os17. 

'lb. par_1I., tberefore. HO" I further Itr .lat1ve beae" in re.peot to 

whtob tbe boy. oraeDls. tbeir adole.cent upheaval•• 

!be d:rnamlc wltb!D wblcb adolesoence oontend. witb pubet7 

la • 1;br••told omu tbe .elt l_.e (wblob ta lnoluded in tbe aso)2. peer 

abaDi•• are sbaped b7 tb. deer" to wblob tb. boy. t lnternal d1reotion 

.ab•• wtth peer an4 par_tal lnnu_o••• 

0IWl furta.. obe_e 'Il!Iblob 18 r.apoaa1bl. to't! adole.oent trana­

fo....t10n 1••• oopl.'l.,. 4....1opa_t durtna thta pert04. Wh.t.ver 

adJus'-ta aDd aocoalOd.tlona tbe adol••oent _us via!..!!!.. parent. or 

• • n 

2rh. 810 1. 0...14... to be tbe axeoutlve '.70bo1oa1011 tD­
stru.tlt wblob ..aiates be... tba extel'D81 .Dd iDternal (pa7cbte) 
r..U U •• aact mod...... int....l ,._ebie t'uIlotiou. !be ••It tusa be1J:l& 
p.rt ot tbe P.,obl0 maobtnery 18 tberetore oonsidered part ot tbe ego. 
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peer result trom tbiB unfoldins plasticity at m1nd.1 Piaset sU&Sests 

tbat tbe cognitive transformation in adoleacenee ls a furtber atase in 

ooanitlve development.! Tbe adole.oent unlike tbe cblld 1. Ible to 

manipulate 14ea8 aa U' tbe7 were concrete obJects.;5 Idu. aDd oODoepta 

obta1n • 11t. at tbelr own beeomtna independent ot tbeir ph,.ioal 

atUcblld.ts. Bot OD.1J are 'bey lndepentlent iD tb. aaol.aGeDt Id.l\d, 1 ••• , 

ailt ill tbeir ab.Vaot torma, but tbe7 are uH4 in elaborate w'7' bJ tb. 

alad .a 1t oreat.. bJpotbeal. v1tb tb.. aad tr1.. to u.e th_ 1Il • 

deduotive f.abion a. well. Tbe atDd beo...a tbe er... 1Il wblob ·tbeoriea" 

are developed 8114 41a.a...ea, lA wblob taot aM ttotlon 08D 10.. tbeir 

dlat100tlO8, ill wblob ..at, preaent a84 tuture caD tua. aDd separate at 

wbt•• 

'lbe 181Dd 40ea not bowever aobteve ooula'et use ot auob 

t~otloa1D& unttl tourt... or titt... , ••ra of aae,- tbe bod7 doea not 

attain tull ,_ttal llUuallv unUl stn.. to elab'" ye8r8 ot age, 

nor does it attaill _t......tat..e tl11 abeut a.verat_ to elabtec 1ura 

of .,e.' 1bla _ua tbe' tbe 1IltD4, tor uallPle, bel aporadlo and in­

coastatent U'. ot abstraot tbotl&bt fro. when it beoome. poaaible at ase 

• 

lLldz, Tb! ptra'l!l pp. '15-318. 

11_ 11 pta,n, "'!be lnt.lle.t.l Develop_a:' ot tbe Adol••oeDt,­
A42IUSH, ... __• Qera14 capl... a.d ...e Lebovle1 (hw Yorlu Baal0 
Boob ., 1968), p. 22. 

;Jea:q, Pteget,,, ~ ..,W•• 4",;"'!1.,- (Gend"., B1bllo­
theque MHtatlou, .1tlODI Oolltbler. 1 • pp. ;:::so. 

IIpt...t, It•• Intell"tu.1 l>evelopMDt,·, p. 2' 

58cboate14, -!ftle lJD47 a. tbe Bo47 I.p,·, pp. :50-31. 

http:atUcblld.ts
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.1... un'Ul It r ..ob•• It, equiUbrlum at age ttttMD. 811111a.17, In 

tbe sexual and pQJ.loal real.. ODe wou14 expeot perlods ot alteration. 

bewe. lute,e e.xpert_ctDa of seaital laplo.l.. 'to perl04. of 

qui••oenae wbeD otber ta.tore -.oo.e overrt41ns. ID a .111111r ta.hlon, 

one would expeo1 tb.t ,-.robl0 phenomenon .uoh .a .elt 1-.,•• alao bave 

opaton of peeJ'" and. p.rata ...... ~t.l lapor't.noe. Otber tWe. 

ftad optnlOZl...utt_ fr_ tbe.. v..,. .,. people to be of It.ttle 

oonoern. Wltb .e.,.ot to parent., Jo,"lJa bl. Dot... til. 4.,.4_01­

ladepea4enGJ vletllatlOll8rl Iloag wltb ,ablv.llDOe. ooueernlaa bate­

love tor pe..t ••t 

'lb. polDt t., tbe ,401e.oat until 11tlbt17 past I11d""'... 

1. In I 4p.a1l10 atl"- ot nux, wben , ... poten'tIUtle. wbloh aN Ohna'" 
in Bt. 'N W_ tn I .oa.tsteat ob.... ppooe... 'lbts ..ns, that tbe 

.dolesoent .ea.tlO8. IN b111117 unpnatetabl. dependtDal on wb.t i. aatnt:oc 

'.oudenol' It the 'i_. AI ADDI ft>eua poata out, laole.oenoe 18 b7 t t. 

"If11!7 ut..... III lDteJ!TyPttoa tn pea.etul arowth ancl tbat "tbe trpboldtua 

of ••tea"7 equiltwl.. 4urilll tb. a401••oent proe.a. ta 1n it••lf 

abnol'lU1••, 

1101••1711" .. A42J;e,gnt aid JU••~~4... p. 51. 


2.1o••llD, '1M Add-.Hnt lE m. w!£14, lh SIt. 


"DU Pr.ud, "Adoles...,· ~e 'p:obopne1llto §.1!ucll 'f tbe
Cb'8;' Vol. XIII (Jr... Yorke In'4tl'Dattow.l Unt.....ttle. PH•• Inc •• 
195 ., ,. 215. 

http:811111a.17
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The physical imperative of grolOlth and change during the 

evolving adolescent years :finds El correspondence in the responsive 

alterBtions of the adolescent psyche. Acoommodations &ppeer, 1n 

tentat!Ye fasbion, and reaNltn inoompletely formed. They are fraaile and 

without conaistanoy yet serve the adolescent'a encounter withtn bis 

proc••aual ohange and provide 80me way ot meeting the UIlexpeetabla. 'lbe 

betgbtened sensory sensitivityl undersoores perhapa the "openness" whicb 

Is the adolescent at tb1s tlme; an ·openness· whose tasks 1n terms of 

(ego) selt imaae, peers and perents heve been touobed on above. 

2. 

An Intant 11 lion Into a .001et1 wblGb b •• a oertatn culture 

bnd, through 80cial tnteraotlon with that society's agent., le&rns the 

way. 01' the oulture.! ~a behaviour" tn a society receives it. 

definitton tro. ita oulture.' It la the oulture wbich serveI to define 

wbat 11 la la "human nature· tbat la aooeptable a8 "buman behaviour". 

Tasks performed ~ IDdiYlduals derive their meanIng trom tbe faot that 

they are integral parts of tbe SOCiety, and tberefore, tit into tbe 

soctetl's cultural plan. Indeed, tbe concepta used to detlne one's .elf, 

or one', tmace .re oulture bound becaus8 1t 11 tbe oulture wb1eb provides-
IJo••elru. Tbe Adolescent and Hts World. p. 25. 

2eenedlet, Patterns of gylture. p. 17. 

~utb Benedtet, ·Conttnultles and DiscontlDutties tn Cultural 
Condittoning," P8lcb18try~ I (MSy 1938), pp_ 161-167. 

~s ••• El.eDsteat, "Arcbetypal PatterDs of Youth," 1be Cballepae 
ot IOy:!ib, 84. by &l'llt H. Ink.on (Garden Clt1'. lew Ycr\u AIlohor Boolta 
EdItIon, 1965), p. ~O. 
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'tbe M8n1na 'to tbe.e OODcapt. J tbe oultur. .omebow legt'tats.. tbat • 


ebl1~f OP .dult, or a401eaoeDt b.ve 'a.ka to perfor. ¥blob have ..-.1D1 


top tb....lves 1.4 wblab lB tU1'D prOY1c1. _aiDa for tb. pefor.... of 


tbo•• 1;.ata. 


ea••cel......,l'ur.l ,...,....1... t. 41t,.._ fltOll tb. 0_ 

pe.etec1 .... wblGb WI' """.711••1. ,., It. view ..... 1a41.peutbl. 

tor • oo.plete .,,..elatl.. ot tb. t..... ..lOb latlueaoe tbe oou... ot 

adol.SOID... A oultur. ppoY14e•• ·011..,.- tbP.... tt, v,rious 1001al 

tu'U,nt•• wbleb ea fNtl1tat. or i_lidt _. pro.... of ·powiDI up... 

ODe ....... ot 'tIbl1 011__ te whetbel' tbe eult.... ott... to ltl 

adol....'1 ooat1Duttt4II. ot bIb.vio.at pat'WIlI or whetber It otfer. 

dlattaet 41eeonttauttt•• wbloa lake ada,t.ttoa .... 41!fteult.1 ~lot 

lug••'a ••, .'01...... bea beo •• lue • dlftl..1' pert04 preoi.e17 

beeauM •• pree.t ou1tur. requs..e. .. _ ..._n of ... patteraa ot 

bebavtour .ton tile ..01....' 1.8 ••eop.lsec1 •• an 84u1t ,I 'l'tl. 411­

ocmttaut'U....... a. O'_..1410'Uoae .. pravt.oua obtl4bood bebavtoupal 

pat..... all4 ...... the atat... ot bUJ!'Cll. 09''' whin 'b. a401.a.ft' llUa' 

lOII8bow 1., beton be beeo.. aD a4ult.. 'lb. _oo.ee bee~8 ev__re 

dltt10ult when ODe ttld. that ritual. wbtab t ••41tl088117 tlPved to bleb­

l11bt aDd amellora'. transttional ,ba... iD tbe lit• ..,..1880. al'. fas' 

dl.."...,..' 1D 'be ta.e ot perala'ea' 8001.1 aD4 'eobDol0,11oal obaDle.­

lBu.e41n, "cont1Dultl•• aDct ma••nllluttte.," pp. 161-161. 

IaeaecJl.t, ·001&"1_1'1._ a. DlaeoDtla.ultt.a,",pp. 161-161. 

'wt,••ta4" "Ar.taet1P81 ,.,ten.. ot Youtb," p. '2. 
tal I8Ul_toal "SOlt.l CbI,:.... '.utal 11 AMrt••• - 'l'tle _tii*PI or~ ed .. b,- Br le K. Ir1,kaoD Garcten ctty, .." Yor'n ­

or 0&, • pp. 19,-201. 

http:a401.a.ft
http:bIb.vio.at
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RItuals sucb 88 would indioate tbat one hes transferred from the 

childhood status to tbat of an adult are obsolete since the oulture 

does not allow the adolescent to .sslIme edult responstbH1ties. Tbezo. 

are still many leSions to learn before be will zoeoetve such zoecognttlon 

trom bts culture. 

Tbe adolescent 11 not only faced with tbe d1fflculty of 

unlearnlng cezotaln patterns of behaviour and learning new ones (which 

are in lome cases dtametrtcally oppOSite, e.g., dominance/submission. 

ozo zoesponslble/non-respon81ble statll8, or contrasted .ex-role).l In a 

oultuzoe where locial patterns and technology azoe changing at aD un­

precedented rate, tbe ..aels wbioh .erved tbe older loclal patterns ozo 

tbe older tecbnolOlJ become obsolete and the adolescent Is left wttb few 

adult role models to tollow.2 

Tbe present "technologioal culture", it would seem, presenta 

many dlfficultle. tn tbe patb of adolesoent development. If tbe adolescent 

18 to strive to 'beoome an a4u1t in tbis oulture tben it seell. tbat be 18 

strtvtDa to ttt Into a culture whiob orders 1t8 human relatIonships for 

tbe .att,faotion of external needs involving proteotion agatnst d1ns-roua 

toroes whether natural or buman.' It aeems tbet be ta stzotvlQ1 to ttt 

into a oulture wbloh operate. on tbe assumption of the soarctty of 

"ill 

lBenedlct, "ContinuitIes and Dlscontlnultlea." pp.161-167. 


2Kem11ston, "Soo1.1 Change and Youtb," p. 20'. 


'Julel Henry, Culture Agalnst Man (Iew York: Vint.,. Book., 

196;), p. 12. 
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..e~btQg available, wbetber oommoditles or 8001al eneount.rs~boush 

tbe evidenoe point. to tbe contrary.l It leema tb,t he 1 ••triving to 

ftt 1.to • oulture where eaot1onal gratifieation aDd aatiltactioD of 
2compla ps,obi. nee4. bave to be fouibt for rather tban expectt... 

!be l*'V14iaa 'Hl:ln010&10a1 t.....OJlIl1t' 1. bow..... lutb... 

to tbe ~.QD ortlDt"- .taace ot tbe adol.,oeat.' 80 tbe oulture 

-provid.,- aootal iuti:'"UOI18 tor tbe adole.cent perlon orlentatloD. It 

!be aottoa tbat tbe ••bo01 ba. be... oODoerud with -the 

wOole ob114- bat ......11ucle4 to .boV••'- 'l'tIe 4earee to wblob tbl. bl' 

Pl"OIN••e4 oa be .eeD fr.. tbe iDwo4uotloD ot • .....1 aDd reU.atous 

development- oour.e. la tbe btab .obool. ot MOa\real.' 'fbia are. of 

tratniDi bad tOJ'alr'lt .... tbe ba,tioD ot tbe bo. aWl ob_ob, ,..t, 1t bat 

al.o suooumbed to tbe peaobaat tor .pecialization ana differentiation of 

tbe 'e.bDoloci.al oulture tbat, tbe .obo01, aa a aaJor .oolal1zina aSeDt, 

now 0011814... it pan of it. 4011alll. 

IPbil1' I. Slat... DJ Pw'fiS ,f LtR!U"'. (:Io.tOI1l
1970). ob. ,. 


~, q.l'Yf! M'ill ' !!p. Ih 11. 


'3a._ 8. Col_Il, TU Aaol.'pat loot'K (Rev Yorks Pr.. 

Pre••, 1961), p. '7. 

-SUlla, , • .6.. 

51bts stud,. was conduoted in one of th••e courses. 

http:e.bDoloci.al
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StrateglcallT placed ln tbe role of socla11zing agent, 

the scbool, in adJusttng to tbe rete of obange and to tbe inoreasing 

speoiali.atlon of 1D4uatry and the eoono.r. 18 faat becoming 8 distinot 

soo18l system.1 It ls beooming cU.stlnot from tbe general loolety produc1. 

a. 1t were a mintature s001et1 of lta own! where tbe partioipants beoome 

4epe1ldent on eacb otber for interaotlon and approval. '!bat 1., tbe 

adoleaoents al'. beeolling dependent on .aob otber for relnforoement and 

are ...kt••aob other', approval in ar... of adole.oent ooneera ratb.. 

tbaD, tor exa.,le, .eekl. parental approv.l in tbe.e .r.a••' '!be par_ts· 

oompetence 18 not Pee0ll11.84 in tb... ar.a. a*', therefore, tbelr opUdon 

dlnrlaaed. Or, a. Col_n potnt. out, lt 1. tb. peer' "approval, 

adll1rstlo!l and Napeet" waloh 18 btlq aOtt6bt ln ."I'8JI7d.7 a.ttntl•• both 

in aDd out of 8013001, wbU.. tbe parenta • 4••11'•• are ll1Portant. in a long 

ra.. a.ae." It 11 lnter••tlD1 to !lote, bowever, tb.t in tb. _tter of 

Icbool .oblev..-nt--wbloh oont.lns ••peat. of botb peer and parental 

tnvolvemeat--Coleme., ln 8 later study, reports tbat £a1l111 baokgrouad 

18 perup. of sr.....t importane. to sebool aetJiev...t. Be reports, 

• I ....... 


lcOlelllD, '!be MoJ'!!!!!; 1"'eV. p .. -. 

2ca1"1 W. Beolulaa and Paul F. s..fJP4, A 81!1.1 PR0ilftr.',.l 
Vi') 0,( M.etlon ('ew Yorkl lfal'oourot. ar.ee, .Dd Wor14 Ia.c., 1~ 
p. 8. 

'0187 v. III'ttt.111, -Aclol ••e•• Cbel_ aDd P'''eJlt-Peer 
Croo.8,..••ur••," ~te'Jl 8eclo10J1o,1 Review, XXVZU (Jwe 196'), p. ~. 

'Colemen, 1\'2. Adolesoent Soei!!". p. 11. 

http:Pee0ll11.84
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tbroUSb sobool.1 or tbe rectors related to the s~ho?1, tbe soctel 

compositton of the student body, 1.411.) peers, ts moS.t1nfluenttal tn 

aohool acbtev....t.' 
It appears tbat parents a:04 peers are tbe .ootal _cents 

wbleb 110.'11 Wluenoe the individual adoleacent. l1'or the individual 

colleotivlty or person wblob tbe aotor takes into aocount in some me.... 

in tbe aoUl's. ot aeleat!.. a bebavlour trOll --:as 8 S8t ot .1ternatives, 

or 1D matd.1IS _ .1u4pent about. Pl!'o'blell8tte 1 .......·' 'lb. lndlYldual 

It ta alao tbe ..... bowev., tbat tbe edol••cent btmself 

is inoree.tD&lr involved tn ahaping tbe torm ot ht. lootaltlation.' Tbt. 

briDgs baak tbe notion tbat tbe adolesoent, baYing incorporated attrl~.' 

wbiob bll culture inculoated during _ previous period, tl himself an agent 

tot' bis sootev. '.lb-t ta, tbe selt image be 4...1oped over tbe reat's, 

bavina beeo_ sbape4 by tbeculture, allo oontrtbut•• to decision ..kiDS_ 

t it 

".tb.odore D. KempeI', -aeterence Groups, Secialtzat!oa aDd 
Acbl........t,· " ...1.... It!1!lotl,al Rl!i,w,XXXIIt (Pelruary 1968), p. :s2. 

"Glen H. Ilder Jr.) "Adolescent Sochl1a:atloD en4 Develop­
_t, It Dd. ok of ~.oaaltt Da.. aDd ae••arob 'I ea. bJ Idler F. 
Borgetta a. Wil11.am W. Lambert Chicago, Rand Me1fel1y 9nd Co., 19(8), 
p. 2'9. . 

http:Wil11.am
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In ~bts aen••, tbe selt 1mage ean a180 serve as 9 "referenoe group· as 

detlned above. 

!houab tbe present ·~eohDologloal oulture·, a. a result of 

l~s alDo.t Oons"Dt obaQge, oa. otter d180~lnut'i•• la ....lopment. aDd 

preoious few role moeJ.els (aince tbey beoome obsolete 11' tb.,. ,_t.n -111 

coaat.teaey), 1t aeverthele•• .-plo,._ peer.~ parents aDd tbe adolescent 

btmaelt 1n 1t8 80c1811.lt1cu of tbe ver:y .ame .dolesoent.. Mead 'Mt....ed 

to tbe taot tbat tbe trpe. ot .4Ju_t..at.tbe parent. bad to ..ta, ln • 

wor14 whiob ba. beoom. an tnat.D'·oo.mualoational vl111...• .Dd 

'eobBo10lloal17 r~t, .re Dot tbe adJustments tbelr obl1dren bad to 

uke. !).'betr obl141'_ were born 1nto tbla • .... ltur.· aD4 'tbl. experience, 

.be oODteDd.. sore ~b.n .., otber ba. tbe dlreo~ive aD4 btDdlDi toroe 

tor tbe ~er aeoer.tton wblob ..t. tbem .part from ;be elder C...,.'10D.1 

In ibis ..... OIll,. tbe ye... mow "wbat tbe 10... are expert_el." .. ,. 
A parobo.oolal perapeotlve,auob .8 ErikSOD'a, recosnlBe. tbe 

profound obqe8 whtcb ocour in adol.soents as well .8 tbe soo1ety' 8 prto­

peUitJ' '0 .bape 'tbe ....gtDc potenttaltttea ot the a401.s..,.'. It COll­

~riDut.s tbe v1_ that ~b. 1:adlvidul 'a per...l1tJ d...lo,' •• be beer... 

able to expand bl. awar.... ot aDd bee.,... able to tn'ter••t w1~b • wi4alJSg 

8001a1 radius. Ht8 '001• .,. ·iD pl"11101pl.. tada to be ooaaUtuted ea to 

meet ana invite thts succe.slon ot potenttalitl•• tor interaotion anA 

.t...,t. to ..tegWlN al'l4 to _(toura,_ ,be !*,oper rat. and tbe proper 

.equeaet ot their unto1d1ag._2 

It 1 

lMead, CjltS! SE 9i-1UFt, cb .. 3. 

2Er1KSOD. Cb!ldho2d and §OStetZI p. 210. 

http:4Ju_t..at
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Tbe psyebosoclal perspective does not focus exolusively on 

the phystcal cbanges and their effect on the developing psycbolagy (psycbe) 

of tbe Individual, nor does it focus exclusively on tbe sootet,'s role ot 

socta11sin& the individual 1nto tbe oulture. Its tocus encompass.s botb 

of tbe••••4, wItbin 1ts 40ma1a 1t attempta to a.soribe tbe iadivIdual t • 

course of sootal developmret. It 11 tbrouSb ..1Ieao tbat 111 individual 

establisbel and ..tntalns b1. personal order: 1 a. be Deaetl.t•• bil 1001al 

reaUti•• and his ,.,obh llaoblaa'UOIl.. It i. tbe eao that IrU'lon follOWS 

as be attempts to explain tbe p.yohosocial development of tbe per.oa. 

Tb. adol ••ceDt pot ..'i.l1ti•• la tb. pbtlioal, genttal, aDd 

OopU1vo spheres are UD4vgoill& tran.tOl'1l8tloaa. In ad01••01l1&, a. 

Erlkaon sometime. rofers to It,2 tbe aw.r..... of an a.orpboua body .alled 

-.oolety- beglDS to intrud. Itself a. well.' The adole.oemt 010 falter­

lnall at'tempts to responcl to wbat tbe 1001et1 now beg1lU1 to 1Dvlt. and 

deuad of bia. !b. 810 1. faoed wlth tbe talk of beaim:a1n& to a.al.1ato, 

tn a unique and ,.....1 avcl.., tbose a_Dela be teel. bi' ",001et7­

ls rutel. on bl. and ",biob be t.la 08pa))1. ot ..11»&. Tbe aen of bet. 

able 10 ..ster 1be envtro ....t tu a MaDDer aocepta))l. to tbe 8001et7 aDd 

reeeiving recognitton tor that mastery ~ovlde the ego wItb tbe streustb 

reqlJ'ire4 to Met tbe aballeDg.' provided by tbe soolety.4 It 1. tbis kiM 

ot lobl."...t, .aulDgtul to bi. oul twe, whiob provides tbe individual 

llrtkao.n, Cb1ldbo~ a~ 3001et7, p. 1911. 

2lilr1.k H...tkaon, Ia.~'ttc Youtb and Crtl1. (1Iaw York. w. 
W••ortoa sad Co. Inc., 1966), l? tr. 

~ 
4Erlgon, SCiljdb22.f a. SU1!!7' p. 2:55. 
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wltb a BeDBe of wbo be 1. tn the cUlture.1 The t ••~ of the a~ole!clng 

Indlvl~u8l Is to attempt initial mastery tn "sootety"--bls newly emeratDs 

"envS:ro_t". Or a. IrlUOIl ba. stated, ttxn youtb, ego streDgtb emerge. 

from a mutual oonflrmation of t~lvldual and 1001ety•••" 2 

StlNltaneoulI to bls gl'owt.Dg 8w8reDell ot ·,oolet"-J i. tbe 

adole.oent awereDel. ot b18 obans1nc body aDd tDoreased potenttalltl•• 

In tbe pbyslcal realll aDd bls 00llcom1tant cognitive development. ibe 

ooan..... 0'1 tb... t.nwa uut.1 tbe nee.l.itl to aclapt to .bense. Tb. 

a4a".tt._ OUl !lOt, bowever, Delleot tlbe eaole.oct'. prevlous ..... ot 

vbo be t., 1.a__ "14..,1t,·. 1111 ,.• ."too. aenae of "iclen'Ut,· 18 tb. 

atl'tx GUt ., wbtO. , .... MW taot._ will aba,. • _re iulu81ve "ld.:UtT'. 

!be .aol.....t perl04 18 tbe atage ot lit. in whioh tbe 

8001et1 ,.O'Ylde. tbe tB4ivlau.l • mor.torl_ wl1rblD niGh be can l.an to 

848pt hta emeraiD« oapabilities wltbln hls gl'owlDs ...rane., of ·sooletT", 

10 tbat be lilt,. beo~ • tu11J' par'tlcipattn& adult in sootet7.3 The e&o 

IlUlt learn to tat.... tbe aew uperleu•• of tbe .a4olelolna tndlvt4ual­

bta expert...ts la livlDI wbtob are trial adaptation. of biB oapabilitie. 

wl_U bt8 ·.oet• ..,.-....... "be 014 eao •UI_"1tt', ther.,. })J'ovidl12g tbe 

....11. 1Dd{vidual wttb .....e of cu.mtlnulty .D4 __81 "wttbtn hte 

•• j , .. 1 , • * 

11rlU-. C),11!2d .!IIIHI,tl' ,. 235. 

21P10., 14.,tl, IO!$ ,ad 2&.&8. p. 241.

"'1aa, SJl\1bld •• IUl.,z, pp. 26l-fi:S. 

http:gl'owt.Dg


0\1111 .kU".t 

DIe a.otea.iD& 1D41v14u1!I1 18 .a.t up iD a pr..... ot 

14.t1t7 t"'''tu wbiob requtre. hla to 1"1.,.. to ...1..,. ,. tot mate•• 

It• .....a. upoD bt. ,Gienttal. whtte be .00oaao4.t••, in bl. uatque 

tllbt., to tbe•• 4....., wiU.I _lnt,lDl. 8 _••• ot oontinuttJ" .sa 

......... 'lbe ..... ot oontt.ut", and 11"'•• 1...oapt about a. tb. 

eso bestDl to integra'. tbe prevtou. childbood identtt,.. e1emeatl witbiD 

tbe a401e.etDc ..,..teaee in -.ooiet.r". In thi. t ••bion tbe older .l....t • 

•••uae ..aniDl witbl. tbe pre.--' oontext aDd tbe obatn ot oonttnuttJ 

1. aiDtal_.2 

1:P1UOD cl_eU•• tour ta.tea tor tbe ad01eaoiD& 1Jlc11vidual 

al be atte.pt. to intecrate 014.. identttr Ilememtl wttbiD bi••"'.1"..... 
of loote",.' lie ...k...... la••• 1a .HI he can ba.e faltb, tber., 

aaltl1D& b1. tbHue;b ....1_ to tb.. to prove bi...lt 'trultwortbl. He 

MeD opportmaltte. wh... be etaD trM17 4.014. upon aerftoe or tblU.a to 

perforlh Ba 1. wtlllD& to pR bta trdt lD tbo.. (pew. lnol\lClecl) who 

to develop hl. 1"11. 1n .Dtlci,.·UOD of a tuture oarMl'. ODe eo 4ilMI'D 

trOll tb... tbe taexvtolbl11tJ' ot a. la4tvtdual aM bt. aoet.l uo.... 

•,..t.., bow bla "14u:U''- fOJ!"ll' aa • r ••ult of be1Da able to trUlt .. or 

.. 
111'1\cHll, "!b. Prob1_ of ISo I4entttJ." pp. ""..,11. 

2ErtUOD, "!b. Probl_ ot _0 Idatltr, - pp. '11..,4. 
'Brlkson, Identltl., JoK'b IP1i crts'f, pp. 118-l29. 

http:oontt.ut
http:a.otea.iD
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ide•• wbictb ••em trustworthy and alternately, finding oneself tt'llst'!tiorihJ' 

to those men and ideas whioh one tnlts. Tbe adoleaclng tadivldual, in 

thts aese, 1a ..ekl. conf'lrmatton fO!' btuelf. He requires the re­

cop!ttOll wbich the society cen bestow upon an imUvidual whicb flrml,. 

establishes him as 8 member ot tbat SOClet7.i 

'lb••dulta at the soo1ety (tnolu4ill8 bis parents preaumabll) 

8S well 81 existing ldeal bav. the abl11"y to bestow oont01'llatlon. 'lbe 

41tt1oa1i7 Hr. 1. that ibe .oatW1ll8tion bestowed IlUSt be appropriate to 

tbe Dfo141D& pot.etlaU.tl•• ot tbe ),ouqner •• be ts, ra,ber tban as 

the pera... b. uaed to be. 1be a401.,o111& i_lv14ual Reeds r ••op.itloll 

tor "". pr"••• be 1. experiaolDgJ re.opltlon of tile .ori tbat "sound. 

2real" to as.. bee..... hl. .. 8VeJlltb 18 4epa4a, 011 1t • !lal. ts perb.pa 

lIOat 41ttlou1t to al•• tOf' .0.. wbo bave 11 .... with bUs 8111.0. obildhood. 

1'tIttrefore, "" a491t1HU. 1a4lv1dul 8MU tbl. lela4 ot l'eeopttlon •.,.. 

.'\bet' .... 14••• wa. peria.. oan _re ...11,. prov14e It. 

In re1,..Uon to the eatabUlbed .oclet,., oont1rllatton ta 

aou&btJ in "1.'1011 to tbe evo1vlna 8oo1et)" eM, more pa:rttou1al"l,., to bis 

.....tlemal bl••, affirmation la soupt.3 !be adole.olDg indivtdual tln4a 

~1kaon. Cjl1.A4eoog !if §2ItUI, p. 2;5. 

3EP1kaOA, CbUdbOOQ aPli ~1.tl' p. 2". 

http:pot.etlaU.tl
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tbat be ls part of ·wbat 1s a'bout to be". lie needa to be affirmed by 


otbers to wbom adolescl:aa is It so_tic expvience not 1"equlrlD& det1Dltloa. 


!bts. oDl.,. bts peers oaa provide; fer tb.,.. equal17. are aeeklDi 


at'fi....tlon. 


la tbl. ...... tbe ......It, tor .aol.....' .llq.....0.... 

1aper.'lft. act 10 _ob a•• bulwark aptut tbe pare'. but a•• _ •••1•• 

of attlr1118'Uoa wbl.b helps preva" the .... ot "14.."1'11" d1ftu.loa, 1 •••, 

lo.1nI OBe'S .ena. 01' 14entt,..1 Il'1.kaOl1 alao explal118 "f.1U_ la lov." 

ln "bt. pertod .s an atteapt to proJeot one'. seaae of per.onal "14eattty· 

2on allOtber and ... bow 1t rel1ec'. baOk .. 

ft. a401...taa t.a4tY:tdual 1 ........... tbaretoN w1th bow 

be .pptar. to 'be 1a tlae ..,.• • t en....... what be ru11J' t ..ls be la.' 
",. oODtu..t10. aad afttnait_ b....u bal, iD • YfII!J real..... to be 

.e"",__ bl.,or .1•• l' .a _0 ..alae for taw ... b. l"..tu tDl­

ooDfiI!'llle4 ... uaatts.r.d. !be ...baal.. wbeNbJ' .n tDcllv14ual b •• bl. 

"aootei7"~; to approxt.8t. tbe .ootet,. I. obtet11 • dl.1••tlos1 ... 

reed.pro••t. ODe.. tt il 41alecti.al la .s IDUOb .a tbe -So aD4 8001••• • 

....,. ,.0'114. tH ,01... It ta 1""1"..&1 tn a. IIUCtb aa tbe.. two pol. ­

are la .outaDt lnter••ttoa. In t ••" BrluoD poat,,1.".1 that soot_v 11 

-NJ___"" .., ttl a.8leHe"."4 

.... , r I at .. 

1..1bOD, I4ptl'!J! 10,,_ and 9'1-11, p .. 132" 

l£ftlUOl1, ~4-nt1tl' Io,th alf 9£1!1', p. l~. 

~iboD, Chl14bo04 al\4 Mglen, p. 261. 

"J:rtDon, I~!lt1tl! Iout~ gnd Cri.l" p. 257. 

http:41alecti.al
http:approxt.8t


1be proee.a wbicb tbe adolelcing individual is engaged in 

is ODe of "ident!t,- formulation or evolving oontlgurations of "ldentIty".l 

Be il not yet into hts aeoond decade ot 11t. when be RlO1'"e clearly .pprox­
i ..... pbysical matUPlty and when he has establIshed hI. cognitIve 

eqal11brl_. !beretore, be US not ~ clearly attaIu4 an ~istol'1.oal 

.enae"--. perspeotIve wbt.- allowa tbe adol.....t 8 aeaae of tb. 11"­

reveratbtllt70t 81881f108nt ....t ••' cenala eveat. _ .. reoopin4 

b7 tbe aaol....t a••tp1t1o..t iD hi. per8..1 " ....10,..t 1118ot8r 8S 

ther seem to cr18tall1ze 411parate element. of bi. ·identl~" or .... to 

tor..1... ......t of ~ ltt. expert.....,t••••a 1t 11111t.'I_ of 

.taoio•• weft beeOlllIl& • tuntl.. rull", wttbi. will_ tbe .a.le....t ...t 

learn to opera... 

In tbe stase precedlDl t...ond teoad. ot 11te, lt wou14 

..... therefOre, tbat tbe adole.oeDt "14eDlt~ ean be iD • atat. ot flux 

•• be bes1DS to i.teara'e tbe 014er ·14_tt~ .1ameDts wttela hla DeW1, 

"'Itna potent181tti.. all within bta aw.r".1 of "8001"7". ""la 

proce•• ot lnt...attOll 11 II8W tor tb1a mp, OOl'llleqlJ8llt17 tbe .401.....' 

"luaeourtty" w1tbln bl...lt aDd the teDdeacy to oompare wbat other. ,b1ak 

01' bl. aDd bow be reels be 1"8.111 Is. 2boUlb ~bl' P«7obolOl1~al ..eb.at.. 

1. oper.~lTe tbroQlbout one's life in terms of one'. 14eDtltr.' it aoblev•• 

a44ea 1""",noe iatimes f'tt flux wben tbe eso la .",0111.1 • re-iDt....'lYe 

r , • , 

21l"t1raa, UJa!l'" I,d!.a! PE,".' p. !lt6. 

'-tb_. De"". 10,. ,M ailll, p. 21. 
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process as tbe 1nd1vtdual be&lllS to operate from wUb1n a new 11fe 

perspective. 

4. 

Aa 100te'7 beatns to eaoro.ob upon tbe tr.natormiug Pbrsloal, 

sexual, aai cQlRltlve potentt.l!tles ot tbe adoleaeent, a fragtle JOUllater 

a.... 0••' wltbla .....1at1.128 ...... AI bl. oopltl"e .W.I'..... 0­

paD4. to taolu4e "80018t"", pbpl.al aad .....1 oballpa, be attempta to 

t.alal0D a MW "order" iD wlob to 11.8. Be ....... la 14u'"t1 tOl'll8tloa. 

a pr..... wbleb wl11 require a re-1DtecrattaD of bl. obl1tbo04 14.ntlt, 

.1__t8 wltbla hl. MWl¥ evolvlDg .001al ,...peot1ve, tbUl pztovHtDg 

hlJa wltb a a ••e ot ........u4 00lltlINlt1 a. a per"n. 


!be tDab111t7 to incorporate tbe•• profouad transformatlon. 

quietl,.. provide. tbe 1OUDlat81' w1tb a ••aure of i.oonsiltency in every 

.pbere ot aAeeve... 'lb. obdi'. ocour In III prosr.salve and interll1ttent 

manaer prov141D1 for poor compltment.r1t7 .mons tbe various r.otors. 

'!'bu., tbe .40lesoet caa behave in qulte oppo.t.n& w."., la 8a inooul.t.., 

aazmer aad the ego ,an.. vfJr7 often, loae U. aense of la_tit1 and beoo_ 

diffuae le."iQl tbe a401eso.ot la a total17 contused .tate. 

'lb0Ulb tbe culture prov14ea reteNDCte groups such a. peer. 

and pare" .na tbe ep 11 In .... et .tttrutl_ b.r ,.... .84 eoatt...ttGll 

frOll e14er•• then .xtat very few "le Il104818 within 'be 'HctmolOlteal17 

driven eulture. !be re-1ntegratt.. prooellS ot tbe ego, therefore, " ..I 

mucb more 41tficult bee.use the posstble tuture role. whtoh cou14 serve .1 

orystalltzing points are not there. Tbe adolescent process tbereb,y become• 

.& mo!'e diffioult one making the searob tor who OH la in the oul"....11 

http:a401eso.ot
http:eaoro.ob


~• .are Deeesaary ye~ all ~be more d1fficult aa well. 

!be 11....ture bal pl'wl4e4 • oeta1n "'CI~ •• perbapa 

....talD .....t ot aeutU.vlV '0 t .... bmtlvUtc ..01• ...,...8. RecrUft"1a& 

., llJ1'101'11asrt. .. tbe adol....t wer. pa~.J peer.. a • ••1t l.... or 

"l"'Ut'- wbl_ wen pert ot tbe eao. 

tu ",.t.. la" "0 .... 11'..., ... "bu. )I'O'f1......,..lfla 

1........ well .........1••1 bae.... ,... ...1.. ..,l..a"._ oou14 

NaSa • .,1....'1........ loal l' w.. to 4....' ...... • t tbe Nol.....t 

.,..s.eaoe -taa __t.1 PI'.""" _ 8401....tl. Ibrplorail101'l) "....... 

tore, NQu1Ntt tbat ... tu..... be .evel0pe4 wbleb lneorporated tbe 

lpeettl. I..... _'U0ae4 I.D __ ltt....t ..., that .401••0_t. 'be tound 

to Nspca4 i. tbe 1DaVtaeD1IJ aDd. tb." ..... r ••poasea 'be d.otpb.... ,. 

tbetr -8Il1aa. 
,as"'! !f ..MIll'.'" lI!_~ 

9te l..v_,l ....In_ of .. .tla'''' "017 to wIIlola 

the ..p .we ....... NI,... lb. "017 4eHr1l1e4 a .tt.tl_ ..... 

till brq ..... _. 1._ ......u tal. aDP7 ........ ".I.ttaa for alii. 

lletweDoo 1.1 .... la i .... •t.,. to tat._, _tb_, bo7 aDd 111'1 fri."a 

aDd _001. 111. Dol' I.a til_ ••ke4 two que_tt_. 1) wut be wou14 

.... fa..... IIIl4 _taer tf be .... Dot .frald of ....tlUC lato lION 

trouble••84 2) what be wou14 actuall,. aD8WC" tb.a. 
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'!be person or group identtfte4 in the story ",ere described 

ln ,. general way tor a 8peelftc purpose. It was felt tbat tbls ldnd ot 

farmst woula allow the boy! 8 range ln wbiob tbey could express their 

tba.t•••a teellnes. As WJlte points out, tbe more ciroumsoribed a 

test, tbe more re.sOD to question tbe extent to wbleh tbe aubJect ba. 

recOl'4ea bia eonsetouI oop1tlou ad teel1D&a.l Of baate tnt.-.st to 

tbt. investt;atlon w•• tbe tapp1D& ot -1&1..1 r.apo.... aD4'tbe l:nstl"umen't; 

bad to ta.,111tat. tbetl' o..~.. staoe tbe taatrumeat w.a ot a 

proJect!.V' natupe wbere tbe bqs were .sleed 'to flteel1 proJect" tbeir 

respona.a ~ 'tbe CI.stioral in W!'ltteD. tOl'Jl, ••81e prtaotple of ,ro­

Jeo't1" "'-bod W.8 eraplO1414. 1\11. prlaetpl. at.,•• tb.t 'Ule _re ua­

.trvotllNd ana ald:d&uous • 8tl11111u8.. tbe aore •• .,.01:. tbe reapoadut 

to proJect hta emottoal, ao'lYatlona, attitude., etc.1 

'!biB 1d.ad of dtreot approaeb to re.pOll'S4ent1t to baye tbe1l 

n,poa4 a. they wl,b to a 1,1_111. 111 a highly ,ubJe01l1ve maDDer r.oei.... 

•ome theoretical buttr•••tas Ir•• men sucb •• Allport 814 Jourard. 

Al1p&rt, tor example, '~"'8 fer tbe ..,lo,..n' et 4irect 'eob.lquea tn 

't'Y'ing to ,atn .....uadtDa into tile motivation ot healtby people. He 

speoificallY calls tato questton proJecttve teohn1ques wbiob purport to 

set at the uaconao1ous motlvatlons 1f cae 1s atud11Q1 bealtb1 people.' 

•• A 

lRutb c. Wyl1e, !be selt COMeE' (L1Deolln UDtYel'ait,. ot 
......b Prea., 1961), p. "~a 

~Frea .N. K~rnnger,.~ Po.ats,!!! ot ",Ylou..} ....t!£f! 
(Bew York c Holt, R1Debal''t and WlutoJ1 Ine., 1964 ), p. sS. 

http:tnt.-.st
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Jouard, on the otber band J discusses the efficacy of self disclosure as 

I means of ~bta1nlng an accurate ooncept of a man's experiencing. From 

~n experimental stanoe men sucb as MOClelland and Getzels and Jaotson 

bave employed projective techniques 1n tbeir investigations. MCClelland 

bas ased tbe tecbnique to investtgate tbe motives bebind 1001al drin~. 

and alcobolics.2 Qetzels and Jactson beve, for example, investigated 

the relationsbip between autobiograpbical matertal aDd oreativity tn 

cbtldren.' 

The instrument adm1ntstered to tbe boys was an attempt at 

employing direct self dlsclosure wlthin the oonfllot sltuation that was 

described. '!'be dm was for fr.ely projected responses by tbe 'boy. wbiob 

would reveal so.. of tbeir own exPertenolng within suob a situatton.4 

Tbe prinoipal ftlurel were tbe boy bt•••lf, tbe parents and peers, tbe 

relevant -perSODI reooanhe4 In the literature and whtob tbe boys were siven 

leeway to ..nlpalate as tbey law fit. It was up to tbe boys to provtde 

their concrete reactions to tbe exp1orst1on in wbicb they bed beoome in-

valved. 

.. 
lS1dney M. Jourar4, ~. TrJl!p,aren~elf ('1'oronto: An 

Insight Book, D. Van Roatrau4 (canadaTLtd •• 1 ). pp. 9-16. 

2l)avt4 c. Meelelland, "Tb. Power of POlttive Drinking," 
P8lobolojl TbdplI IV (January 1911), p. 40. 

3Jaoob IN. Get;;;e1a and Pb1l1p W. Jack.OD, Cretlv1tl and 
Intellisenoe (Rew Yorka J. W11e7 and Sons Ino., 1962), 'Pp. 99-10~. 

-FOr amplifioation of this 'Potnt, .ee seotion "Some 
Theoretioal Anchors Involved tn the Ane17sts," in Chapter Ill. 



CHAP'.rlRIU 

latHE' 9' ~!Rl! 
1be sample oouisted ot 51 bol's In to.- &1*ade 8 (all boy) 

01as8es atten4iDl a Catbolic l1ab Sobool tn tbe nortbern part of 

Montreal Island. Aooordi. to tbe teacber, tbese boys were eltber bol'll 

in It811 or were of dtrect ItaUan deaoent. Tbe t.acber ottered to 

administer tbe tnstrument to bis elasse. because be felt be bad a good 

rapport witb tbem. 

'-be iutrument was given on a purel, voluatal'7 basts In 

tbeir Moral and Reliaious Instruotion Com-se. 'J!)e oourse, as descrlbed 

b7 tbe teacher, is des1gDed to serve 88 a for~ where tbe bo;ys could 

dlsoU88 relevant utters atfectt. tbelr Uves. It Is an UD8truotured 

oourse whose subject meterlal dependa on tbe intereat ot cla88 and 

t.aober. 1be teacb.., tberetore, lett 1t open to ••ob ImUvidualpupil 

wbether be would partic1pate 1n tbe proJeot. 

He told the class tbat a friend ot bis was conducting a 

soientitie study about adolesoent boy. and that be bad volunteered to help 

his friend since be was teacbing such boys. He gave eacb boy a COp7 of 

tbe instrument and wrote tbe two aocompanying questions on tbe blackboard. 

He tben instructed tbe participating boys to write tbetr birth dates on 



tbe papel"' but BOt tbelr Da._ to ln8u1"e a Ilea lure of ••0DJ1I1V • !be 

ttlle 11alt was tourt,. mDute. (a repl81' peri04) aDC1 w•• tbe oal7 

limitatlon witbin tb. admnlltFatlon of tbe iD8trument. 

OVerTlP of ~be leZa' Re!J(!l". 

!be bo7.' pr04uetlou 41.'iJlluiabec1 tbeuelvel b7 tbe 

vaJ"18t7 tbe;, cU.pla,.84. !bey yan" rr. ODe HIltea.. to ,..,..al ...11 

perlsr-Ipba. 'lb. lacuage ..,10,.. "11 at t1_1 eoloUl"ful aDd It oUlar 

tl.._ UeOJlpPebealble. !be ..'eae. consvunl0D8 were sOMti •• el.ar 

aM at otbeI' t1tBea 10 behd41tllg I. to baYe OM HIlt... ctOllPl"ls. a pera­

Il'apb. 'DIe ban4writiDC WII, lIIOr. on.. tban DOt. dittleult to malte out. 

!be eoatut ot tbe produetloDs waa equall3' v8rlM. SO_ 

hors- O.-po.ttiOD....... to eoatsi. bitter bOlt111t1 whtle otbers were 

.oI'e a"lle. so. bo,.. ..b8.ts84 tb..elYU, whl1e otber. 4welt OD tb.ir 

pareDt.. 'lb•• were .0IIl8 avllt1Dg oOIlpO.ltlou wblob struck blgb17 re­

~.lv. oborda to tbe r.ader whoa. r.aottou. were "ye., that riDla true". 

Qeaeral17, tbe _,.s' re.pou•• reneotec1 back tbe "un­

struotured" _in... of tb. .tll1Ulul .tOFt. !h87 wrote 1D tbe avla of tbe 

.t1llulu8---. tree nowi. lt8uer"-foou1Da on the .apeeta tb.,. obo•• to 

al»&le ovt. 

!!tur! 2f Anal,s1. SeP!!a tor tbe U.!R!!'.' 

Given an uutl"uotured .et ot written r••pon,•• required 

tbat a ..... bod of aaaly.t. be d..elope4 aroUB4 ~bo8e 8peeltl0 responses. 

1be _ttlod of' ana118tl ....ge4 .ner exteaas.ve rald.UarU, wa. ,aiDed wtth 

http:exteaas.ve
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1x••1aatiOll ot tbe reaponae........1e4 tb.' tbe boJ'l , ..­

tt.ea apoke ot theBelYe, tI.l-. "IIt, ...t'laa tbe7 IpOU abut ''''elves 

aDd tbetJo tFle4. uBilll ...... ita.,. aoaeU... 'POke to "•••" and otber 

'U_I apoka to .... all4 ,.etl., to botb d1J'a& ",be¥". 'lbe.. pet....... 

tIt tato 'b••vun.... 1av04Qe" by tbe sttllUlua wbleb ftMJlltJoe4 tb.. to 

lprod_ aa _&11181'7 04 ...11"" 1I1})e of reapoD." to tbell' parets.

'lbouab tbft7 w.a pr....b1r 844..as.1q tbelr par_t., ther lutr04ueed 

.".1'" _,..tal .bout ' .....1"., \bell" peer., .., tbelr pareata. 

ita. ftr.' -3Ol' ate, tu tbe a.l,..ls we. to tollow tbls 

lea4 aDd loek at tbe _terlal produee4 bJ tb_ wttb tbe q.stloJU to 

whOlll 18 the boJ Pet.-.1.B&t We. tbe bO" J'eterrtDa iD bt_lt, to bl. 

peet'., 01" tD bl. p...et., A reape.. reterrlua to bl.elt we. .alled 

8ILP RU.'POBSI. Re.,.... ret..-naa to bl• .,.... (.,.. or Cb-l.), _tber, 

tatber 01' ,....t. WIr••1adlal'lr 4est...t84, PIll,' MDIIIR, (ete.). 

IXHlPlel ot ..ob ot the aboYe type ot res,... followl. 

lDWlP 
I&J' ex DOt a 4b114 ear-H". 

"I 4oa" 11. to a.,. aQ'tblD1 to 1b_ tbat'. bo."• 

•• n I 

1s.. A,pea412 A. 

'rboUSb Itrl. were ...·tIt... um aa obJatt. iD ....,..••the,. _rd1,. "I" ",ere u'" aa ••JMt•• Qeael".117 "w.- ... u." ill N­
t ..... to peeI". !'ID DSPOlfSl 'la. tbentoN _lnteille4 v1tbOtR d1.­
ilu'Uon to _le 01" t_le. 
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PEER ..·.4e don tt cause !lny trouble". 

"We went to see this baseball game". 

FA'a.im "Dad, why don't you wear a ttgbter pair of pants!" 

"You're telling me "ibst's b!ld".l 

"So bud off my back". 

"Will you abut up and leave me 8lone".2 

"\bey dontt lie us teen-agers".3 

"why don't JOU blo04y well leave me alone~.~ 

1be illustrattv. reaponsea dld not necea.arily come as 

lndependen1i Btat-.nts. Ratber, tbey aa.. wtthin a_tenees and • ..attmel 

aprawltDS aoroaa ••ten.ctea. To lntroc1uoe .o. order lD",O tbe aIl811.1. 

a. to Nbat a respoDSe would be, tbe Idee of a "..aal,." wa. incorporated. 

A reapeR.e W8a to be eoaalderea a ....a'e, aDd a....... was to be oon­

sldered a ainsl. o~UDleatloaal untt.S !bat 1., Dot oaly ta the boy 

referring either to blmself, or bia peers, or pareDts, be 1. 81so 

oommuntoattna .0.. a.peot about bt..elt, bIs peerl or bts parentl. 

'lbe ele.ental _.sage or ...spoD•• units ooaamloate4 by tbe 

lReference to 4ad 1. mede tbrouibout the boy's response. 

2ft.ferenae to mother la made tbrougbout tbe boy'. respoIlse. 

~e boy bad used "them" previous to this atatameDt. 

~S1Do. tbt. st.t..ent follows tbe ortsInal que.tton ot tbe 
ln8truaent whioh refere to botb parenta, 1t 1s lnoluded as a PARIIr 
ftI8POJISI. 

Shul We'.itwiok. Janet H. Beevin and Don D. Jaok.OD, 
Prl;!gm&ttcp of Huml'ln Communication (Ne',! Yor": iT .~;. Norton 'Jnd Co. Iao. J
1967), p. 50. 



b;r them. 'lbe a118l7811 attempted to ftnd waYI of oNertlll e1..-ta1 

•••".. ratber tban .1" ot ordering p.r.....,b.. !Wo type. ot ....... 

...en to.. to exl.t....... _1l...0Ilt1.._t tJpe ... a etOB'U,,_, 'Q'pe. 

1be atatlngut.btac oharletert.tle ot • DOa-eoattD8ent 

.I,.,e I, tbat 1t OODM1'1'l8 ti••1t wt tb • sub3ect tDYolve4 1D a • .-tau 

1I,,"t of bebnlour. Aa7 ot tbe above menttOJle4, FAme., II.)'1'tlIR, PUR, 

PARm 01' SILP oan qualltr a. 1 SU&JlCT tor tbe IlOl'l-ooatt:oaent •••"e. 
Onoe mentioned, any ODe ot tbe.. become. tbe ,ubJeet ot ItteatloD fol' 

tbe "'8118-1•• I,,".,.ot eroun4 wbom tbe ....,e revolve.. i"tI18 SUBJIC.r 

t, _er,ot.. "..tal. pro•••••• , be 1. lotlrlCt 01" t ..l1D&, or tblllktDC, 

01' .aatlq _..tllll1&_ 1Jb1. 1. -lat 1. nut.... tbe AS,.,., 01' JElAlIOWl 

t. tbe ....... Tosn.... tbe .ub.,..t ot attattoa n4 bll aapeot ot 

'beUYt0Ul" tora tbe ........ttaa-t ...... beel......tt.. tile auaJJCT DOl' 

tM behaviour aN • ...-..t Oil -artblll& ot.... tba. tHue1••I. Po.. 

• ..,18, "l ..a b8D&lJlC a1'O" .1tb ... bop a" pri.· 1. a BOa­

eOllttDgat ...... wbole 8UUIC't t. tbe bo7 ... IILP - ..avtas 1. a .ertalll 

"a,.. 'D:ll. _Isage 1. 0..,18t8 tll tt••lt. 

SUBrJ'IO'l'S an, 

Jl>'DlBRt ." ...bd4 ott.., 'beo"·_ 
PAT_Ill "rou'r. 'el11D& _ wba'-' be4". 

PARDrlh w..... 'oaft 11.... __......... 

Plllh "we clon't 40 anJtblDa wrons"" 

http:I,,".,.ot


Tbe aonttDgent type ot messase 18 altogether different trOll 

tbe nonecontlngent type. Tbe contingent lIessage does not focus on an 

ImU"ldual stJB.1IC.f, 1Mba"lng 1:a a certain maDnel". It 1. not CompOlled of 

an 1n41v14ual SU&JICf .itb tbe aooompaD7t1'18 ASPIO'l 01' 8lIlAVIOUll. It 

1. ratber concerned wUb the depandenCl' 01" oontlngenq poaed 'bJ a mes.age 

oontalaillS two S'ttlJICC'fS wttn tbeir bebavioural ••peot.. One sua:JBC'1' and 

bl. bebaviour would bave no meaning unless thts SU8JICT aDd bis behaviour 

",8. seen a. betng 1n relation to 01' conttDlent upon another SUBJ'EC't and 

bis behaviour. Tbough tbe oOllblnatlon ot 8UBJICT plus 'bebaviour .{ptt1es 

a non-oonttnsent ....s,.. tb. ooablnatlon of two suob me••ages, whloh 

.how a tunda...tal ooatinseaol one upon tbe other, unite to form a 

.s••ge d.sipatad to 'be oo1'1t1.e1'1t. For exallple, "I will oome bo.. 

e.rlier. So tbq w111 not touob me a!l1 IIIOre" 18 oonsidered a oontlngent 

..s.age. '!bouab the SILl' la 'bebaviq In a o..tau tasbloa and tbe 

pAJUl.ftS aa well are IIIIlttone4 in I. aotion manaer, one st.,...t wlthout 

tbe otber would not _1£8 _.se. 1'b. aottoa of tbe SBLF la understood 

because tbe writer ba. cbolen to add a contingent statement, one tbat 

illuminates the meantDg bebind tbe SILl' aotion. In a Similar fashion 

tbe PARBRT action is not understood unle•• tbe SELF ao~lon ls pretent.l 

So.. turtber ex&1IIp1e. ot OODtt....' .a..ge. IPe. 

PA!RIR-8ILP1 "Don-t tell me with wboa I abou14 go-. 

lIt 1. ot tnt.reat to note tb.' tbe 8ILP 80tlon .a. standa. a aon-Goatl.ent _.&8ae. It 10••• tbl. qual1tJ' b7 the appearanoe of 
tbe PAREIT aotion .t.tament wbieb 1ntr04uee. the qualitative nature ot 
tbe oont1._01_ 



SEtF-PARERTS: "If I am balf an hour late tbey start yapping tbeir 

SELF-PARlrrS. "It tbel told me sometbtua I would la, 1:_ sorr7". 

SILf-PDllI -I 11ke IIfI trteds, tbey 8pe goo4 to ..-. 

A oaretulexamtuatlon of these message. IDdlo~te. clearly 

that, tn a oontingenoy, tbere exlst two types of statements. One state­

ment ..... to express tbe dominant or major ldea while tbe otber seems 

to expla1n or qualify lt in some manner. 'l'bls appears to be similar to 

the grammatioal analysis wbere one finds e vartety of sub,lauses "Jhloh 

in some fashion modifY the prinolpal clause.l 

It 18 evi'at, .1 well, trOll tbe above oontiDgeD.CY example. 

tbat any n\8bel" of cOIIIblnatiou as NsaPdI two SUBJICl'S and tbelr 'behaviour 

11 possible. !be limltatioas inVolved .re stmpl, those whiob tbe YOYDgstera 

imposed b.r bavins omitted tbe. trom their paragrapbs.! 

'fbouab tbe StJ.8.lBC'l'S ppe••t in tbe •••a,e have already 

been examined, tbere bas no' yet developed tbe ...niDl of ,be otber part 

of ,be ...8.ge-the ASPECT OF' l!IIHAVIOUR. iftle five bado so:B.lEC'M are 

matcbe6 by five dlttereDt ASPlCTS OF BlIIAVIOUR. 'lb••e are. AC1'IOlI, 

c:::ooJfmOl', A.P'.PICTIVE. K>TIVA1'IOIt, and IDEIrl'IIPICA'l'lOll. 

AC'lIOlf. 'fbe SUBJEC'l' 111 48aortbed •• 'bebavluc 11'1 an ao'i1Oll 1118JUJet' wheD be 

lBenry Swe8', A Bew bl1ab ~.aaar, Vol. I (Oxtorch 
C!areudOD Press, 1960), p. 161. 

2s.. Appendix B for 8 more oomplete disou.sion of oom­
binations <and bow they were deal' wltb 1n ,be analys1s). 

http:oontiDgeD.CY
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is in the prooess of some aotion wh1cb Is dIscernable, or whicb will be 

discernable, or wbicb has been discernable. 'lbe actton dimension 

attempts to encompas. behaviour whIcb does not require explanatIon or 

interpretatIon. It ls not sometbing that Is in need of verificatlon 

beoause it ls by deflnition evident, ba, be8Jl evident, or w111 be 

evident. Some examples a!'.2 "What I really !!b" or, -X i2... •••,. or.. 

"when my father brlRi8 up tb. sUbJect •••,. o!'t "I didn't bave a wattb." 

Future anc1 past actlon. a!'. aoo.pted in tbts cateao!'1 because the re­

spon•• 1. aooepted at 1ta tace value. Saying tbat be will aot o!' tbat 

tbe.r wl11 lot in a oePtaln manner ls acoepted in tbe spirit tbat tbe act 

will in faot occur. 

COCIII'l'lOR. \be "s.sBe whloh Gontains tbe CGgnltlve dlam.ioD of be­

baviour !'eveala • StIBJJIC'.r wbo 18 tblnkiDl 01' wbo knows sometbing. 81. 

bebaviou!', tDvolvlD1 tbougbt p!'Ooelael, sbows tbe subjeot ensased in 

tbouabt. \be 8~, bow."., a180 bat a atOPe of tmowledBe wblob ba. 

already gone tbrougb tbougbt p!'ooes81DS, where decisions, evaluations of 

alte!'natlves or Judgments bave already been ro!'lIed. He 18 free to !'ete!' 

to thIs ill varying ways. Po!' example be miSbt say, "They tbtnk 'their 

it," "I don't think I stay out la'te," "rou're W!'opc man, tbis 18 1970," 

"reallY I !Xp!ot ., puDlabaent." Ixa.ple. of the SUBJICT ens-ged In 

tbousbt a!'e. "I thInk I a. ill tbe a8e of 401mc 'tb••• tblaas," "t think 

I tell tbn tbe t!'uth.· 

K>TIVATIOlf. Tbe stlBJ'ECT expreases or ls mede to express by tbe boy ,. 

destre to Jlfot in a eerta1n It:ay or to have somethIng. In e sense, the 



SU8lBC'.r 18 un••U.flad w1tb hi. pr•••nt atate ot .ffatrs beeause hls 

expre.sioa r.,ea1. a de.ll'e tbat some otber stat. l'ep1808 1 t • Some 

eOlDOll .a.,l•• arel -X dOll't !!!!!. to be .poUed, - -X t"l 11, ••lld... 

etR ot Iso,,".- -I "eA4 bav. to mow .at tb. WOI"14 i. 1U•• - .,., t.tit.. 

"W4 W8D.~ to belt.. ODe .... 

"faieb 18 "... to be aa •.,..t ot bebavlour. !be boJ' 1. r.portlaa tor 

of emotional lDVo1......t. Tb. SUB.JICTS are "'Sed ill an emotional 

experienoe. 110 al.Unotlon 1. _4. bet.eeD pa.t, p1'eaeu." aDd future_ 

S.. u.llpl......' -1!!B.1I7 trie4.,·-X UI aol"r7,- "Au't ao u.. for 

you 10 It! !!4," WZ would be 'Ual. to .,..••• .,. teel1D&., - "I w•• 

b.vat.·.. 

ID'BI'rlPICATIOlf. 'lb. suaacr la iavolved U pr.Hllttaa aD ••••tlel 

a.,ect ..,bicb r.t... to al. atate ot bel11& el • ,...... 'lb. SUBJECT 

1dentltl•• a .tete ot bt...lateDG. vitbla "be totel llt. ex.perlenoe. 

IDYolve4 1a tbe lUll.lartS 14.."1tl••tto. ot bt. buaaa oradeDtl.1a la • 

broa4 ....tr_. SoIIe ex • .,l.a ar.. ''It·... ut." -I a. a •• "Wt· 
·tt'. pe. If DE lp-. "'1 •••. • wI'. rtQ!!!lera e14," -*a l!!:!.. 
!lE' JP_ J'Ou •••J - "I a. fJ:. to plot., own tri••••• 

'lb... ASPICfS OP 8lAVlOUR bav. been extr.,ted .114 1801ete4 

trOll tb•••••, •• produced b7 tbe 'bo7••1 'l'b8J repr....t ID Ittempt at 

l.ae ....... ccmtaiua ASPlefS OF .cAVIOUR whtcb appe.z0e4 
tDdl,,14ual17 a. .,11 •• iD ....t ...tl0D. 101'. 4.aerlptloD ot tbls utter 
... Apl*\dlx C. 

http:oradeDtl.1a
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ol•••ltrtac the partioular oontent of the ....a&ea into more seneral 

oategoriea. Tbl. followl tbe sa.. line of procedure a. occurred with 

tbe 0I'1I1D.a1 'breakdown Into SUB.tBCT .atesorl.... Tb........ tb....lv•• 


108_'., lUob tbe 8._ wa, al • Uatener lUst &0 ibroqb • procea. of 

4ecodla& ••a..,e be i. ncetvID1 trom ••peaker aad encodtll& it Into 

bl. OWll tra. of refereno••l 

"s tbe peraer.pb. ot the bo78 were pea4 ,be flr.t queStloD 

a.kea .a., bow"DJ ••••••••1'. tb.re iD tbe par_papist An.. br.ak111& 

clown tbe per.IP.pb In'o ...... unlt. a .ort1_ proeed... rollowed. Tbe 

....... were 41v14ed Into tbe .000Ung_t aad non .... OIltt...t v.ne',. .. 
Tbe•• weJ'e tben fUl"tber 8nll,.ed tD tbelr cOIlpoauta ot ... SUBr1IC'.l' ­

ASPBC!' OF JElAVlOUR. '!'b. OOIlUII&_07 I••• aaa tbe 14entlt1catlon of 

part10ular SUBJlCTS an4 ASPICTS OF BlHAVlOUR of tbe ........ .ere 4ul,. 

recorded for tabul.tlon proeedMre.2 

'BIl. .truotural approacb to analplq the .a.a,•• WI' 

tollowed __ an 1..... or tb_- anal,..ia of tbe .a••a...e... t.lb. question 

reaal'd1q tbe tb... anal,.••• of tbe ........ was - -What ....nt.. la tbe 

••a... cOIlv.,lq tbroup tta literal conten,- 1\2e atl'uetural 8D11,.1 • 

• 

2pgr aa anllple ot • para&1"apb re.poD'. a. tb. type of 
proce.atq It WeDt tbroulb, ... A,pea4tz D. 'lbl. appeats al.o 1.olude. 
tbe.tDematl0 .spect of tbe sob... wbteb is de.ertbed la tbe tollowtaa 
parasPapba.of the above text. 

http:parasPapba.of
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of ~b. ..•••g8 lD term. ot SUB3ICT - ASPICT OP ilHAVIOUR w.. of ao 

tapOl't8noe 1n the tb.... analyat. beea u.. 1t 41d not eOMern 1tlelf loll~b 

tbe ..anlng 01" .e•• in tbe ••••se. l'I'OJI a .truot....al vtewpotnt, the 

••••_ -1 won't do U asaln· oo.talna the SILF .s Sl.I:BJIOT eouoerne4 witb 

tutU1"8 ACTIOlt' •• an ASPECT oP l3B:HAVIoun. Jr_ a tlb.-tie v1ewpol." tbe 

t ••• la OIl. ot selt a.....tt_ b1 tbe bo;r--an absolute "'We.t OD bl. 

part. la .tIl'11.r t ••blOll, -atop apJ1,1I8 011 .- ooatala. PARIITS a. 

SUB.1IOf lMIba.,tDC ill a. ACTIOI' _J:lJler. JIIt_. ......'10 a••l,.818, the 

t ••ue la ODe ot barr......'--tb. ,areata tatrudlag tb....lv•• Into tbe 

bo;rt. expert_ere. 

Alterl.. th...tbod of anal:rzlns tbe ........, BeG•••tt.,.. 


• Obaage III perslMtGtive a8 .ell. 'lbe oonOet"ll, 88 regards tbe _ •••&8., 

w•• not In tbe pIIrtloul.r ar.. of ooa'et101l .wob a. lat...a, or belD& 

wUlt M.a. Batb.., tbe o.owza .a. wUtI tbe 110" eacapa••lng ••peet 

ot ......lo.UOD.-wltb tbe tllt.aottoM1 ....tatlOll pre••t ill tb. 

_...... !be .....18, -X WOG', do 1t aptnl" ooatal••• partieul.r area 

ot eontattoa-a 8,..ltl0 aotlOll with wblob be 1. 4••U.. 'lb. Inter­

'0'$10881 ooautlttOll In a •••• 41are.IN. tbl. ktu of .peerItlelt, I 

foeua!Da, ••tber, OIl what tbe •••••e ...u lit teru ot the SJ1L1I'. Wba" 

18 tbe ..... ..,111& about tbe SILl' a. III 1nt...otll1& _tIt" Wh.t al". 

tbe illplielUOal pr....t when the SILF 1. pr•••tea ia sucb a t ••blont 

O. of tbe poadble eODllOuU•• ot suoh 8 "'S8,e 18 that it 1nvolve. 

an alltegatloD of tbe SILP ACTIO.. !be t.••ue or tb.. was tber.tore 

lebe11.... ABlMA'rIOJ. In a .lmllar fasblon, Itstop sp7tna OD .It waa 

coaaldered to be an issue ot 1WUI.ASSMa'l'. 1'be PARIITS ln tbt••••8.e 

http:41are.IN


were portra,e4 a. unweloome intruders and tbe interaot1onal oonnotation 

was tbought to be on_ of parental HARRASSMENT of tbe »0,.. Iu tbe case of 

tbe SILP, ten l.sue. or tb... were lsolat84. !bey were: Jl>mLITY1 

COJIlI'ftOJIflATIO., IIOAGlISft, ISOLA'tIOI, MATUl\tft, ASSIR'1'.tO.l, IIDBPIlIDIICI, 

PARI'lflAL APP'lLIA'l'IOI, ~'fl0Jf, PRIlClfWllSf.. l In tbe ea.e of p.AR.llft'SJ 

FA11UIlft, 1Il'1'.tlIR, til. follow!DI iasue. were tde:Ufled I DISDGAGBMII".r, 

PARl8'!AL FATl·t'StLIft', t1pARlft AS 'l'IIlI- J«)DIL, ('X)JIPi'1'ISCI aM JWmA8SM11'l'.2 

111 tit. ea•• ot PUll, tb. followiDa l •••a w... noted. ~181, 

BD DLADD MAftlRl, PRIIlDEP, (JIDRATIOWAL DI8'.fDC'I'I0lf.' 

o out 1__' .....,... !b...... ot lnt.a.''Uonal oODDotat1oa was found to 

perva4e tu OOI1'I".l1t ••"... •• well. In tbe ea.e ot SILF-PARIIITS, 

SILP-rA'lBIR, .nd ....~, tbe followtna 1••"e. w•• 41atlBgulsbe4 a 

REBEI,t·tOl, OPPOSITIOI, ACCOflM)DATI01I, RAPPORT, P.ARIlf'rAL ID'aTIPICATIOl'f, 

-PARlII'r AS '1'DIf- J«lDlL, I4U'1'UAL PJlIVATlM.' 'lb. 8'ILF-PUR oont1na81101•• 

•ontatH4 tb. tollowlq two 1 •••11 PDft BAnCUR IDIft'lPICA'l'IOB sad 

APnLtA21VIIIIS.5 'lbe PIIIl-PARDT .oatt...., GOa'atud tbe followtDa 

fo.. t .......1 O.IRATIOJrAL DIIPIItIICI, !!tUft. PARIrlAL IMPOsrt'lOa, 


"p~ A8 .... II>DBL.6 

• J • I f 

lPor defln1t10ns ot the•• ana all otber tbemattc issues, 
see Appendix E. 

2, " -, 5, 6, same a8 footnote 1. 
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Sot" Dlor"Usel Anchor. Inro1ved in te' Analls'. 

'lh. a..1711a as it is explalned above a.ala wUb tbe con-

t.at. of tb. parasr.pba produced _ tbe Do1S aD4 talls into tb. field 

ot Cont.ut Anal,s1a - a tield pioneered bJ Berelsoa1 wbiob now cover. 

ana17.1s of _twlal raDII.. trOll .... .ea.1a to Noor4. ot paU.:t­

tberapl.' 1.'81'••'10118.1 to 'be explore..10D of eaotlona1 atat.a 1n 

interv1ew••' 

'D:I....llltl 80b... 1A ... pr...., eUlouaatoa ls 'baaea OD 

t ..... r.pr...tattonel 1104.1 at OOIltat UIIIlrsll.' \'bat la, tb. words 

..101e4 b7 the bo,. ar. ooulderH to be 1D _08 wa, r'preaen'atl0D8 of 

tor tbe boy. and wbich tbey bave experleaoe4 1n some taablon. Tbea. 

repr.aentatlOll$ baY••n extatenc., however. wb10h la not oomple".l, d .... 

ped••" on tb. "otal 0l"1&1n81 ...,eri.noe. '!be boy. ar., tberefoN, able 

to oombine tb••• words In suoh a fasblon tb.t tb••~lD8tlon ot tb.lr 

r.preaentattoaa .lao la ...ntftStul or r.pr....t."tonal of aome experten••• 

HeDoe.. tb. po••lbiltv of r.oordtas future expert_o.. '!b. 00._10atl011ll1 

u u iJ .i •• 

lBen.arcl Ber.l__, ~.f.t Au)lJl. " Ce-eIoatlOD,. 
~•••reb (Bew Yorlu JIree'PP••I. 

1e1.1r. 8e111,z et al ... Reaear.h Methods t~octal Btl."lona 
(rev. !4. JIew Yorlu Henrr Holt .£\4 Co. 50., IM9), p. ~. • I 

3o.0l'P P. Nabl, -.plor1_ ..'1...1 8t.,•• D7 Coateut 
Analy.is,· ttr", la CODWp.t AU1j[.t., ea. b.r Itbtel 4. Sola Pool(Dr.... Unlver.U7 of 11111101. Pr.'" 1959). 

"o.good, "ib. Represent.t1oul Model,· pp. ,,-88. 
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form ot e:xperoience for' tb. be, • 

....11..... trOll • ,...otla.l .uadpoat,. e.tllM8 ft.v. 

hl•• tor 0.'eaOl'lz1111 _t..l.1 fOl" ...1Jt1••1 pearpo.....l !b. rul•• 

wblob wen ••, 1anHAt1.1 lD .bapln& tbe ••17.1. by o.....1rl& ••",,01'1•• 
to .,pear ww. ,_ toll....... tbe ••team-••1"......,t...., t .e., tb.,. 

lnelude all tbe re.,••••, 8D4 tb. olt..orl•• al". IlU'tIl.ll;V oolu81.8 a. 

ln4.peD4ent. Gt.en tb••• rul•• I •• &1I1ae 1t be.a.. diffioult to 

01a••lf7 oertatn ..slaces iD ~ ot tb. ODe ASPIC! OF BlHAVIOUR 10 aew 

behavioural at_don. baa to be lntr04uae4 to aul adequately with wbat 

tbe boy. were 00-.10.t1ns 1D tb.lr ......... !be SVBJJI(','T ot tbe .....,., 

tbe bebavloural 41aenalon of 'be melsage,s. well as tbe tbematio aspect 

were depen4ent :tor tbeir lnternal differentiations on unique qualIties 

eommuaieate4 1ft tbe .....,.8 whtcb .erv.d to diattDgulab ane beb.vloural 

4t_.loa tl'ont motbe!' 01" one tbe. trom • .eooad. Wber. untque... a...a4 

to exist. new dlmeaatoa or a new tb... ba4 to be produoed to matcb It. 

81aee tbe 0I'1_t8t10'1l of tb. analJlla wa. one wber • 

........ wer. eoaata.re4 repr....ta'lon.l, tbe ...lyel. took tbe liberty 

ot d.eod.11t& tbe ....... in a repr••enta'Uonal _mutJ" .a welll "beretoH 

"be ftve ••t"OI'l•• or l"epre...tatlO11. ot tbe a.I8.'I'IO!f. aa4 et AIPICT 011' 

BlHAYIOUR. U'1D& tbel. wo tappet 01111 ODe 41-.1_ ot ........--tta. 
4...1pi1.... 41..aloa. 'l'ba' 1., ...tna ••tap1. suaJIC'l-ASJ"ICT 011' BEAVlOUft 

'»'Pe ot .1lJ"'. oa11 procluoe4 • way of l"eOo"l. ""bat ••• ba,pealaa- 111 
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the me•••s., ita .Vuo1lUFal outline.. It dla aot oonslder. "'wts.t we. tbe 

ooaoern" ot th. _a.ap. '!bla "eonoel"D" ••.,.et ot the _88_.e wa. n­

'trleve4 wltb tbe 1I1voduettoa ot tbe .....Ipect iDte tbe IDS1,..18. 

An. ' ..erlbla& ._ outltD8 ot tbe ......... tbe tb... ot t .......... 

we. nU_HaetlC! l~o ta. _l¥.1. tb._. trea'1II& the ...... U It. 

tulln•••• 

Loo_ttna tbe .ob_ ot 81U11,lla wtthln tbe framework ot 

cODtent "'1711. doe. not peveal tbe tat"pretty. approaob to tbe matertal. 

How tbe I118terlal "'•• deooc.'led w•• one tbeoretlcal concern. tbe framework 

used to interpret the _terl.1 1. tbe ...b.... !be ld•• COBIOJl to the.. 

two 1. tbe repre......tloaal derla1tto. a. above outllDed. 

1tle reports tbovgb Wl'ttten 'bV tbe be,.. contalDd reter.n.e. 

to peep. .na parent. a. well. Aa wa. .,lat.Ded above, tbe 8UB1.BCT upoa 

wbOlt 'tbe bet,. tooum 11'1 tbe ....,e.....184, SaMet,.... the .ub"en was 

bl...1t, at other '1MI t.'ller, no. Call1Dg SJ:LP • 8tlB.lICf lmpU•• tb.' 

tbare t. a l ..el ot expert.... wbere an lD41v1dual ts kDowa to hiMSelf.l 

'Bat. t. wbat Mea. ba. e.lle4 • ••It....o..''t"....·:Z It lapU•• an ebtUt1 

to rep" _ ..lr ... Npen altout ....It •• 1t loold.Dc tbrouab otbel" 

peraog'••,... Al1popt .180 8UIIe.t. a ca'ecGr7 ot - ..It-obJe,,ttt1catlon" 

where • ,...08 ts .ble to repri bt._lf ln • ratlonal IAnner.' '.lbe SBLl' 

lw,-11e, J!! lelt go"." p.. 1. 

laew•• 8. MIa4, ..,.,.. GaM.ta ot iD. self,- I!. It),t l! 
t;1'kIDtt£e.'lce, Vol. I, ed. by ettaa GoNoa ... lC'&tmUttb J .. a...., 
., :Ptu J. Wile, u4 SODa Ltd .., 1968), ,. 57. 

3aordon W. Allport, B!tClOfll&9i' ._1iI1S goptldse11on, tot' I 
'~l!~Ol" .t. Per.oul!'l (!few Baven, Co_.. Yal. Ual....1t1 Pre••• 1955), 
p. 5 • 

http:loold.Dc
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113 therefore regarded as 8 SUBJECT ,,:hloh informs the reader about some 

:)spect of the 11r1tel'. It is taken to be an 1mportant disclosure about 

the writer himself. 

Just as the SELF ts taken to be a subjective report about 

hImself, tbe PEER oategory 18 taken to be a subjective report about peers. 

Tbe PAREITS, FAtHER, MOTHER oategorles are also taken 1n tbe same fasbIon. 

Tbat is, tbrougb 'tbe prooe •• of -DJ" tbous.Dd. ot interaotional ooaalion. 

witbin the context of relatiODSblps, the boy bas built up certain 

representations of' peers, tatber, ete. J in his mind. When tbe occasIon. 
cells for It, he can produoe some of tbese representatIons. Tbis argument 

Is simply an extension of tbe above, for U' 1t ia po.sible for 8 per.on 

to regard blmself o.Jeotlvely, 1.e., to bave aD Image ot blmaelf. tben it 

Is possible tor him to regard otbers in 8 si&dlar tasbian aDd develop 

Id..s aDd attitude. towards tbe. whlob would tor. oompo.ite 1mag•• of 

them. AD4 1t it Is po.lible tor • per.on to report about b1a image by 

tbe metbod ot disolosure, tben It 18 also possible tor blm to report about 

other tmages be has. 

Tbe notion tbat i .., •• ot otber. exi.t within tbe person 

Is olearly presented by Sblbutanl wbo uses the Id.a to explain ••It 

oontrol.1 In ••••nee, be argues, along wltb Naad,2 that a person'. overt 

1~mot8U Shlbutsn1, -Selt Control and Concerted Aotlon,­
ibe t 112 la1 Dteraet iOD Vol. I J ed. by Chad GardoD and Kennetb J. 
Ge:rgen !few Yorkt J. Wile,- and Sons Ltd., 1968), pp. 319-382. 

2aeorge H. Mead, The Phllosoppl of the Present, ed. by 
Artbur E. Murpby (CbIca,OI Open Court Publ1.biDl Co., 19:52). pp.116-195. 

- ________________._._'''""W,.~..._."~__________ 

http:tbous.Dd


aottoD' are in reaponse to a pre-eonttguratton as to bow the actton ~ill 

be regarde4 by otb..8. Tbe persOD b•• the ability to i_sine other 

people'• .,...ot1011.. Be "uat therefore ha"..... lmas. ot tbem represented 

1n bta 1Il1DC1. 

Ibe... tae 4t.ou••lea b••, tbUI tar. beta It.l,ea t. aon­

ooaUIlI_t ........ it .a••••117 be apIID4_ te t_1U1le _oa"DIR' 
....as.. • It rele 'ald.Dc 11 pollthle .114 18... of Hlt aH ollb... 

extst, ,bta repres8Dt.ttoas ot oODtlnseat bebavtour 1. e180 pol8ible. 

Brim, tor .xe.,le, sussesta tile 'POsstbl111, ot aelt-otber relattonships 

88 ,l.l1ns In important part tn the ,rooesa ot 1001811sat10n.1 He refer. 

specifically to sueb oontineenoiea .8 "I-tbem·, ·the,-...·, ·1...• aM 

-they-tbell- • It the.. oocur .8 a re8u1t of the lnt..a.·Uonal proce•• a. 

be 'Ulleata, theft tbese oODt1B&enole. oan .1.0 be .xpected to occur a. 

i-ses. 

lb•••••·U.. bet••_ t. tb., l' t. po••lbl. to 00u14er 

"be __•• ppod.eeI b.r tbe bo7........·U.. trOll ,.....1 lubJective 

1_,.....,. b • .,. ot "_alv•• or 'bell' "~.J ete .. , 'lb.' the _aa.p. 

pr04uct.a bJ tba a•• not a.ale1..'a1 but ratb.....1q .... to .... 007 as all 

iDdlY14",81. 'DI. pOI.iMlt"7 la bel. entertalD84 tbot tbe 8..1781. aob_ 

4eveloped .all 'a, tbe ....... 8114 expoao tile eo-. IDd ualque t ....Yr•• 

ot 'tbetl' .401••••" i_gea .. 

-
lorvi11e O. "la, Jp., -8001111••'101'& TbroUSb tbe L1t. 

C,ole,· tb! Mt tll 8oela1 In!E!crtloD, Vol. I, ed. 'b1 Cbaa Oordo1'l and 
Kennetb J. (leraen (!re1!t York: J. Wll.,- and SODS Ltd., 1968), 1'. 119. 
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Sullll8tl 

Iu essenee, tbe anal,.ai! scbema developed eentred 81"oun4 

a structurel approaoh and a tbemattc 01" issde .ppr~.eb to tbe content 

produced b7 tbe boys. 'rh. content wa. not enalyze<1 acoordlna to part'J­

graphs. P'arosrapb. w.re broktlll Clown into in41vldual ........ .. 

!be boJ. t protuetlolUl wer. ftst,,, -11-" to.. tbe ••UotUlle 

ot ,ta. re.,..••• or ......... A •••e.& we. 4.t1ae4 •• • Itqle 

0....1••'1011.1 untt. '!be .a.aC" were tound to t.ll tato 'tbe contingent 

end non-ocmtt118tmt eatego1"l... "".t 11, non-eonttnant ....ge. eomained 

completed tntot"lft8t1on in and ot tb....lv.:s lIb!le contingent .saag•• 

eould not stand OIl their own ...1t and needed furtber explautol't tn... 

formation tor thetr eompletlon .. 

"'b .oa·U...., aM .........s.aa-' ....... lItRe GOIJprllea 

ot tb. ea. el__t • ..,. 8Vvoturll t ••, ....) SUBJ.IC'l-ASPI.'C'lO' atAVIOUft. 

'l\te ~ 1'*"",_ to tbe ...bJeo' la \b........ ea WbOII ."ea'lol1 wss 

toeu."~ 8eMtt......8g. '.eused OD "be 1107••, otber tt._ on hi. 

pareta or peer.. th. S1.J'.BJECT 1'8__ l.aolu4ed - SII:LP. P.ARaTS, FA'DlIR, 

MYJ.IJI1!:R. .PDRS.. Be••u.. 'the lull,.,..' In pob ea.. was la tbe proeea. of 

sott_ or tittaltlDi or w.'lDI .~tbl"h 'tbe a4Jua." 'to 'be flI'&JICT M­

oa. 1118 ASPIC! 01' JlalAVIOVft. A ...,.11 wa. to.... ta "be 8oabtuUon 

ot SU&'I'IC'l'-AfJPICII Ol' BlAno.. '1'118 vetou•••-pene were, AmOK, 

OXIIIUOI, Jl)f.tfA!'101, AJ'lI'I.eIlVl ad mlftIP'lCA'ltOl. 

1tte non ...... ati.." .'••S.. eoapI'iae4 al.l. ,be reapoll'.' 

wbteD ba4 'be .1D11e , ••,.1, of SUBlICt~SPICT O~ BlHAVIOUR. Since tbere 

http:anal,.ai
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were five ot eacb present, the number of posstble combinations was 

twenty-ftve. Wtth the introduction of the possiblltty tbat ASPECT OF 

BEHAVIOUR contained two aspects combined, the number of possible com­

binations became one hundred (as the slme aspect could not succeed it­

self). 

Tbe oonttuaent mes.ag8. on the other hand oomprised all 

those response. wbIoh oontained multiples of tbe simple gestalt SUBJ.IOr­

ASPECT OF ElHAVIOUR. Since tbe simple gestalt oould not stand by itselt 

.s a oompleted informattonal unit, it wa. oombined with another one or 

two or three suob gestalts until tbe message beeame independent tn and of 

itself, i.e., a gestalt 1n ttselt. Tbe posstble number of oombinations 

were astronomleal.l 

Tbe struotural analysis of the content ooncerned ttself 

wItb focusing attention on 8 SUBJECT in tbe process of bebaving tn some 

manner; not so tbe tbematic or issue analysis of tbe messages. Tbe 

perspective developed in the tbematio analysts fooused on tbe inter­

Rcttonal oonnotations present In the messages botb Don-oontlngent and 

contingent. Tbe interactional 8ense involved in tbe geatalt of the 

message, wbetber oomposed of a single or 8 multiple set ot SUBJECT-ASPECT 

OF BBHAVIOUR, became tbe oriteria for this type of analysis. 

The assumptIon entertained by this analysis 8chema was the 

possibility ot aDalysing unstruetured material of 8 subjective*represent­

atlonal manner. 

lSee Appendix C. 
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~e analysis schema had its or1&ln in tbe attempt to 

un4erstand tbe UIlatruotured re.ponae8 of the bo1a" It &raw out of tbes. 

reapon..., bee... tbe aetb04 wberebJ r••ults would be ob*atDe4 from tbe 

boys t rapOD.e.. and tlnall¥; became a scbema for laterpretat1011 ot tbe•• 

l"eapon••s.. It sr- out of tbe tuve8tl&ator's tnitial Interoction~.ttb 

tbe responses and, fQllowt.. an tuubatloD8!'1 pexolO«, olJtalae4 1ta own 

det1n1tlon, 

!be a1m bebtDd thll exeroi•• was to attempt to capture 

the flavour of tbe 'boys' responses in ,. COD8iatent tashlon} in a manner 

tb::.t would unoovel" tbe contours ot tbe boy.' adolescent expet.tleaoe·. 

witb respect to some ot tbe issue. whleb bad DeeD IdeDtltled 1u tbe 

Itter.ture .. 



CHAP'J."ER IV 

SCBI'MA'!tC D'.rIRPftftA'l'IOD OF AJJ)LESCIft AWAmIIGS 

It ba. alread, beeD sugge.ted tbat tbe ....., •• anal,ze4 

by tbe sohema repre.ented .ubJ.otlve l..,e. tbe bo,e eotartained .bout 

tbemselv••, tbelr parentl, or peer ••l Tbat 11, tbe .....se. reported 

mater1al wbicb wa. 8ubJ.ettve la ••ture aDd whioh revealed .ometbias 

about tb. way. tbe bo,. reaarded tbells.lvea, parents, or peer. It was 

could be tapped tor thetr adolescent meaning. 

'lb1s bla. repr4. tbe d.,. produced by th. boJl a. re­

pr....t.tl.... ot tbeir adole.oe.t e.xper1ence. fbe I1U11ber of _ ...... 

tbey produoe, tbe dl.trlbGtlon of tbo.e .....,.. Into eont1D&ent .Dd non­

coat1..Dgent typ••, the furtbar ....kdown .0001'4111& to SELF, PAR11ft'. SILF­

PAREI!, ete., tbe frequenOr of 1slues, are all related to tbe adole.eent 

bias of the boys. Interpretation of these variou. factors der1ve. fro. 

these very same tactor., wb1le, s1multaneously, a4dre ••tna ltlelt to tb.. 

• s well. 

0_ point to be -'relied at the out.et 18 tbe t.nta., ­

rea11" .p11t Introduce4 by tbe 181v__t.2 '!be t1rlt queltion to wbleb 

tau»r. , pr. 47-4 8 • 


2aee Appendix A. 
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the boys addressed themselves asked them what they would 88y to their 

parents if they were not afraid of getting into more trouble--fantssy. 

The second question asked them what they would in fact say to their 

parents--reality. The fantasy-realtty split was maintained throughout 

the result oompilation of the study and is often referred to 1n the 

followIng results. 

Contingentl!on-eontipgenttMeSS8ses 

Messages, by definItion, are conSidered to be ·communica­

tionsl units·l which means that both the contingent and non-eontingent 

variety contained a meaningful communication. Tbese two types of 

messages differed with respect to their conciseness and focus. The 

non-oontlngent messlge contained only the elemental unit - SUBJECT­

ASPECT OF BlHAVlOUR - and was focused sharply end in a concise fashion. 

Tbe contingent messages contained dependent or contingent elemental units 

tn their gestalt and were, therefore, more elaborate and ·diffusely· 

focused. 

The boys produced a total of 419 messages of which 259 fell 

in the fantasy realm, while 160 fell tn the reality realm. Figure 1 shows 

the exact breakdown. 

The 259 "fantasy messages" vs. the 160 "reality messages" 

suggests that tbe boys were less restricted when answer1ng the "fantasy" 

question as oompared witb tbe ·rea11ty" question. S1nce tbe compositions 

lSupra, p. ~6. 



FIGURE 1 

'roTAL .DIS'l'RIBUTION OF CONTINGENT/NON -CONTINGENT 
MESSAGES IN REALITY AND FfI.N'rf\SY RElI.LMS 

155 71­

FANTASY REALITY 

were all written in class time, the difference noted might be accounted 

for by the nature of the release permitted them by the fantasy aspect as 

against that permitted by the reality aspect. 

A closer scrutiny of the ttfant8?y messages" reveals that 

101 were of the non-contingent variety, while 158 were of the contingent 

variety. In vie"! of the suggestion that the fantasy level permitted 

greater release to the boys, one can see the direction in which the re­

lease occurred. Tbat is, tbe more elaborate gestalts gained in prominence. 

Combinations of the elemental units into contingencies occurred more often 

than the non-contingent variety. 
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~a oonttngenay me8sase dl,ttngulsbe. ttaalt insotar .s 

it deal. witb 81emen:'.1 un1ta related in 8 depend_t D11111'l8r. 'lbe type 

ot manta1 apparatus evolving 113 tbe adole.oent i would t.ol11tate tbis 

lctnd of abstract combination of elemental units. 'lbe joiniag of two 

untts 113 a blPOtbetlcal M&DDeP S.... IDdtcat1ve of a more aopbl.tlc.te4 

mantel approacb tben .i.,17 producing aiDSle el...tal _1'1.. ~. taet 

tbat tbere ere _17 71t 00'Dt1111.; respon••• 113 tbe realtt,. realm in­

dloat•• tb.t tbts type of tbinkina 1. operative in reality a8 well, but 

bas been IUWuecl er ba. not J8t foe4 adequate oPP0l"1am1t7 tor expresstoa. 

!be upabot ot tbts ..... to be tbat tree retan to aore lopblattoatecl meat.l 

operationa, ., r.pr...te4 'b1 tbe oontt.ent ....aps, req.d:Fel a tanta.y 

rul. ta ",biob to oP8l'S'.. 1 •• ' J one where tbe .clolesealt f ..ls -freer­

to prod•• as be waats to produoe. Tbe adole.o.t ••• ten th18 ••­

veloplnc oapaetty wbe tbe 11tuatiOll ..... ,*,ip to •• t ••t1»&. 

'lb. suggestion tbat tbe rea11ty realm served to restr10t 

tbe produnion of tbe bo78 oan be .een not only in tbe 259 VI. 160 

comparlson. but also h1 tbe f.e~ tbat tbe tread 1. re.l1ty 18 to produoe 

mOl"'O 11011-o01'1'1..0.t tban GOI'lt11t&8Dt m.......--80 a. o~.red vitb 7-. 
Tbe aon-ecntlasent ..8881e 1. a sbarpl, focus.. elemental UBit ladl08ti•• 

ot • Ibarpl1 tooused or 'hU&bt awoacb to tbe endeavour.. By oOllrPartson, 

th1s tauabt approaob ..... somewbat 41s.ipa~.a wben 158 ..a.8,•• appear 

la the taatasy re.lm as oomparecl wltb 101 oontlDgeDt me.,ag.s 1n tbl. 

realll. 

Ipiage~, "The Intellectual Developllle1lt ot tbe Adole.oent,­
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It seems that the fantasy realm ~as more conducive to 

personal expression as compared ;,tth the resH ty realm. It seems also 

that the "freer atmospher," of the fantasy allol;~ed for the use of a more 

complex mental approach to the task. Doe. the "freer atmosphere" allow 

the boy actually to deal with this problem, ls a Qu.,tton whiob 18 

cOl'lStdered later. Whether this notion holds true In other area, as well 

Is a question which cannot be approached by this projeot but the im­

plloation. that a "freer atmospbere- wItbin a given task 811~a tor 

testIng of developing oognIttve apparatus is eertaiDly lDtrlgutns. 

Self-
Tbe 81LF .8 tbe SUB.TICT UpOD whom 'be bDl focuses tn tbe 

me.sage provides aD l_ge of wbat the boya expect they would do tn tbe 

situatlon described. Tbe reader, through the S1!:LF, obtains a glimpse 

of the boys as tbey would manifeat tbemaelves In the situation of the 

story. Included tn thts .ection are non-oontlDgent melsages witb SELF 

as SlJBJ'BCT al well a. contingent _a88g.' where the SILF wa. the stmJECl' 

in both units or all three ..it,. 

One hundred and elghty-three of 'he 419 messages produced 

by the boys were concerned 1-11tb the SELF tn lome way. That 18, nearly 

balf ot the messages were aoaoerned witb wbat tbe boy. felt tbey ~ould 

do tn tbe situat10n. Pisure 2 gives tbe exaot distribution of the 

mea.ages. 

Unllke F1aure 1, tb1. ohar' doe. no' pre.ent al11 I18Jor 

disparlties in t~.. ot number between tanta'Y aDd re.11ty realml. 
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FIGURE 2 

DISTRIBUTION OF SELF MESSAGES 

NON -CON TINGENT 

34 

70 60 50 to ~o fO 10 

FANTASY REALITY 

It shows,across the fantasy-reality dimensJ.on,a rather balanced picture 

of the distribution of the contingent and non-contingent dimension. 'll1C 

fantasy-rGflli ty split has not seemed to make any major difference ~'Iith 

regard to the SELF. In fact, the 2:1 proportion occurs both in fantasy 

and reality but along the non-contingent/contingent dimensions. Only 

the internal disproportion behleen the non-conttl:gent/contingent 

messages, within the realm of fantasy or within the realm of reality, 

is evident. 

The suggestion of the fantasy dimension providing greater 

release to produce messages seems not to be operating in terms of the 

SELF. An apparent equal number of SELF messages are produced in fantasy 
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and realU,.. Tbe boys seem to be pl"e-occupled with tbemselves as 

~8J 88 tbe foous of their attention. '!'bey are so "taken in" witb 

themselves in tbe .1tuatlon that fantasy and rea11ty beeome blurred. 

!b. literature ba. oertalnly 18410at.. that adol.aeeDt. 

a" v..,. _ob 00lla.ae4 wUb thelr own 4...10,..t.1 •• how tbe, .ppear 

la tbe .,.. ot otber••2 01v.. tbta twotold eoaeera, ot bow tbey appear 

In their own eye. and iD tbe 81'ea ot otb."., .. GaD 'better tmctera'a" 

tbe blUITll1g ot fanta.,. .n4 roUt,.. the I&F, since U I. in a staae 

of untoldtna, dltferentiat•• It.elf by belmc eoncernea with Itself and 

by t.sting others and how tlleJ would behave to tbe SILl'. Botb tbe.e 

aotlv1tles are neeessary fer tbe d1fterentlation ana integration of ODe', 

tdenttty 01" .elt 1-se. 'lb. boy., "p••pOI'.ldtq" to tbts tlD4 of III 

dyaa.to, pro4uoed an equal qU'Dt!t, ot SBLP ........ whicb b,Jpas8ea the 

fantasy releale. 'lbe re1e ••eJ in terms ot SJ:LIP messages, is Dot on. ot 

fantasy or reality. Tbe release, Is rather wb~t to do with oneself In a 

situation. -aow 40 I, an aaolesoent, reaot liveD tbtt situation!- !bey 

reacted by blurring the f.Dt.ay~ea11t.J dImension aDd pr04uo1as nearly 

balf of tbe total number ot ~et8ae, •• SILP "'B~&'J. 

It oOllld be aI'S"" tba' tbe 1_tr.,...t wa. beatoall., 1'.... 

•poul'Dle tor tbe prep0D4eranoe ot SBLr •••a,e.. !be luv_t 41d 

••k tb. 'boJt wbat they, ,..8011al11. would ..., to tb.lr parentl. Tbe 

boy. were not .sk.d, bowever, to speak about tbeuelv.s. 'Dl«1 oould 

lL1dz, 1:1:8 Person, p. 306. 


2:sz.1kaon, Cb!ldbood and locl.tl_ p. 261. 




e.slly bave tyrned the tables and spoken prl..rt17 ot thelr parental 

"rIgidlt!e.· GP tbetr parental reactions. fbey, rather, obo.e to speaK 

ot tbellSelv•• tor ne.rly half of their _.88,... Although tbe questIon. 

a1cbt bave steered tb. ho,. tn tbe perlDDsl directIon, tbts provide. 

Insuffioient explanation for tbe nllllb81' of sm,p .asac•• ,.04\10., or 

for tbe tantss,.""'!"esllt, blUl". Wisat aee_ a ure appr.is'. explanation 

1. tbat tbe q .... s'U_I atlb' bave 1et"Ve4 as trlgtK"s, WbUe tb. dpamlo 

of tbe adol.aeeDt eoDcePR wltb btmself was aotive 1n pr04uotDg tbat manl 

SJ:LJ' ..B.a,e. _4 tbe falltaq-reaUty blur 'M1th re.pen to tbe.1 •••e,la. 

2bousb tbe r.Dt••,..••11t,. apllt 414 not matertalt.e In tbe 

8ILP ........, a tJl retl0 of Don-eontiDgeDt to contt~t dId mater1a11.e. 

'lbe .-tlP.l 4tatlnotion between tbese two as balD! one ot sbarp foous 11 

somewhat lost ln tbt. disoussion ot SELF beoaus. even tn tbe oontlnaeat 

........ tbe 81JI\1ICt r ...lns tbe SILl' in 8"nD'J' 11Dg18 unit. Tbe ratiO 

does a ••ume importanoe wItb re.pect to tbe OOnCi.eDe8. of tbe oommunioat1on, 

tbe t'lOD-crOlltlngent i. more eonotle tban tbe oontlngent one. It presents 

a deftl, shlrp oo.aunloatlon wbo....anins t. uaal.ta~bl•• 

Before considering .... possible explanations for tbts tal 

roaUo ot DOD-ctODttDgtmt to ooAtIJ!6eDt ....ges, _ttoa ..at be _«. of 

tbe P1"iaal'7 ASPICT 01' IDJIAVIOUft whicb looompal11.4 tbe SlttJP messa,e•• 

Tb1. would give aD tn4ioatton ot tbe way the bolS .~ote4 to behave or 

what their ..jer ooneern would be tn tbe given .ttuatloa. 

Tbe data reve.ll tbat tN ACrIOlI relate4 ASPICT OF 

BlHAVIOUR 18 tbe prlury too". ot tbe boy.. In 'tbe faat••, realm. III of 
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the 62 ncm-oonttac_t 8BLP .a••,e. were Act'I()lf related. 1 whll. 28 ot 

the ~" Cloutlngeat ODe. were 80 rel.ted. ID tbe "all"" l'Ua. tbe a•• 

bold. true, "2 of tbe 60 non-eontingent SILP me.......M 23 of tbe 27 

oontlDpDt SBLr ....., .. were AC1'tO'l relatea. Within tbts AC'tlOI r.al., 

00II1_ bo. late, banging aroUDd w1tb fi"teftd., sanDS thingl to' pal"eDtl, 

OaPiD8 tOf! o••elt, Of! 8t.,ly aOiDS tbine' were _at ott•• MeDttoaed. 

'Iba 1,1 ••"10 _. lROPe relate4 to tbe Doa""'OODttaae.,/ 

oontil2Ceaoy laa. r.t... tb.. beIa.vtotR'.l 11,.."a. Iv_ 11' 0" lookS 

at tboM oib.. ..pecrta K)'l'.tVAttOB, (x)OIITIOJl, ate., rellted to ;\C'.t'IOI, 

one finds tbat tber aeem to be evenll distributed in the non-coDtlngeno1/ 

contingency <11eoot0l11. In the non-conttngenq one is apt to fInd 

fllYfIV'M.'!IOW-AeTIO!f beb.vf.oUl'll .spect., • .g _, -X want t~ hallS anUD4 with 

.,. Meada • - WUbiD _e oontt.....,- .aa'sel .,.. ••a tee tllat tbe twe 

01' tbne UB1ta o.at.tn 41tt...t • .,..t. of .bavtoar, ...., -I tbtalr I 

bave tbe rtcbt to aiel out 1.te if I w.at to·. 

Tb. aon-oo.:t1ngenq .,18,. ls sharp in ita oolllftUnl0.ttOll. 

It pr••ents ita OOlllUftt••t101l wttbout 8D1' add1tt...l aplanatton.. It 

tbe'Do,.. were wl."o· tbe It".tl_ aad WeN ..,..,..1_ ""....lft. 1. 

tb. 11t••'iDa, • .ore ........ aDd 1.,ul.1ft re.ett....... to be wb.t 

",y a.. ubUri:UIIfI' soure'. la t .... ot tbe ACUOI ..la"_ M"tt.utaUoa. 

iaapulalve iu t .... of ~e -Jol"lv of DOII......tt__t ....... 'ib.,. qat. 

Impulsive aetlODB ell4 lnvolvaaent in aotsv!ty a.em to be 

1.,...••' tor adol.....t ••2 In tbe 8iven 8ttuatiOD, tbe ••t1Vit,. 

$ It 

lAC170N related refers specifically to the pr...... ot 
AC'IlOl 18 "be ASPIC! 01' J81AVIOUft. ACl'IOI' _,. a,,... lB4t.vtdullJ' 01' iD 
OOIblnatton with ~bIr AS~ Seft A~pen4tx C tor e more e~let. 
dla....ioa of tbl. wbole t.aue. 

2Qroup for the AdYancement of Psych1~try. Normal 
640111111S., p. 75. 



orientation ean be , .. tn the boys t focusing on c8ll1ng late or .a71. 

things to parents, ete. 'lbe fact that they express tih....!'''•• in abapp 

stlooato style ..... t. IUII••t tbat their eo.mUDto.~lon. bave been 

produoed wltbout elaborate prool••iaa--a taotor Whiob ..... .ore .,.1410' 

!bll .tlooato It,l. ba. oer~.tD Ibook value, but I • 

..lit•• ba. potaW on, IIUOb ot a4011._t aetlvli.,. oa be 1_ aa 

att.-pt. to proJeIt OBe'...It-t...e onto .BOther a" ... ita reflection.1 

Coupled wlth tbl. la tb. tan tblt Idole.ecta are ia tb. prCl•••• ot 

41......1D& all4 'l.t111& 11l11t. tor tb....1... t aad OM wa,. ot 1118klrJg 

1...al.te ,.,aot 1. t. be braiD In ........ !be nLF DOIl-oontlD1eDt 

pPe40111D8Jlft IIlCbt tb...tore 11141.1'- 1 oert.tn ",alDerab1U",. wb1cb tbe 

.401••"*,,,. teel, or 1 c_earn Witb tbe 41"110p1lll ••1t-t.... wbiob 

.au... IWupt bebaviour -ba a at'uation ..... CIIlDOU. 0'1' threat_1111 

aa tbi. at"uat1OD II1gbt bave appeared to tb... 

lb. 4ltt_.ttatlon aM lD....Uon ot -;be .el1'-1._,e, 1..t 

...... ls pla,.. out wltb reapeot toexter..l. rather tban on tbe i.ternal 

.oene. '!b11 does Dot ... tbat tbe data SUII,.ts DO tnterul ..nlpulaUODaJ 

oontlag..t SILP ..I ••ge. 40 make tbeir appearanoe (in tbe tant..,. re.lm 

8. well). !be ....attOIl ls tbat, 1n the @1ven .ituatton, tbe boy• 

•.....a more oouerud with a ."le tbat 11 ...."'" la aarmeP a:ad whleb 

....... . purpo... III tan, Br1. • .....t. tbat w1tb lPowtq at1D"1ty 

111"1k80a, Idea,1'11 1;.00,.. 9l~.'8,p. 1'2. 

2ol"Hp tor tbe A4'V'azw...' of P81Oblatr" IONll 
Adolescence, p. 15. 
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does seem to follow this up. 1be boys seem to 'be showing hy the Sltl' 

mes,86es a certain tendenoy to tace the ext~l world lud la doIng 80 

Bre evolving their amturity (learnIng to define tbelr self-image). 'ftle 

actual prooess of Intesretlon and dttt~.nttattOD ot the self-l..g. or 

RidentttY- 1s, to a large extent, unoonscious.' 

!be 4.ta .s.oc1ated wIth tbe structural an.ll.1s of' tbe 

SELF 18 IUII••tlv. of eert.~ .apects wblch reoeive a aomewbat fuller 

definition It one regards the messase from the thematio potnt of view. 

Tbe thematic 01' Issue potnt of view regards the meslages f'ttom tbeir 

relettcnal aspect; tn tbe SELF mesaales the bo71 8e1ve. 8re the cri,tn 

of the relat10nal analysis. 'lb. SELF mess.ps.. trom thts point of v1ew, 

reveal some ot the tbemes or iasue. with watch the bor" -X- cGDtencled tn 

the attuetton. Appendix E provtdes the cletint'lions of tbe theme. and 

Figure ~ displays thelr distrIbution. 

tbe aumber of tb.... 8••001a\84 wttb tbe SILP ....., •• 18 

to be met later. 'lbe 48p'M of tb_tle differentlatlon ot tbe SELF 

_S.8se8, in a 88n.8, pa1"811e18 ita••beer aUMbe'r ot SILP ...88S" pJ'oduee4. 

One .an lug••t tb.t et out,. t. ta•• aD a.tl" (tonoera about olUt"lt in 

IBl"tm, R8001811sa'1011 'fbl'ougb tb. Lite eyele,· Pi .. 238. 

2E!'lkltm, Identttz' youtb aM Cro1ate, p. 13. 
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FIGURE:; - DISTRIBUTION OF SELF THEMES 

FBI EN DU NESS 

9 3 

PARENTAL AFFILIATiON 

4 13 

ENGAGE MENT 

11 8 

ISOL ,A,TION 

5 9 

ABNEG A TIO~~ 
~~" S $; S S S s s '3 
I ~I 

14 2 

INDEPEN DENCE 

14 3 

ASSE R TION 

19 13 

• I I I , • I • I 

2S'" 2. 0 IS' 10 S 5' 10 IS­ 2.0 2b' 

FANTASY REALITY 




D.umber ot tb..... Tbe aatlve oonoeJ."ll 1., 1D other wor4., OOllPosed of a 

nUllber ot v.l"le4 aottv. 1.8ue. for tbe.e bel's. In a .en.e, this oould 

be repre.entative of tbe dlttel"eutlatton whlob 11 taktDg plaoe ragardiDS 

tbe .elf-l.a,e. 

oluater !aclude. _e o.teaorl•• of ASSlR.TIOJI, DDIPWD.IBCI, aDd MATURITY 

wblcb 'osetber exempl1fy tbe bor" arowl. awar.e.8 (tbroUlb thetr 

.,••, •• ) ot per.on.l preferenoea, wbetber 1B aoUoM, DIOtlv8tlons, 

atteot. or tboQlbt.J • srowlmc ooncern about one's 11te and dlreot10D for 

tbat lite, .a well 8. a srowlD8 awarene•• ot DeW role. wblob aeerue a. a 

r ••ult of tbetr obanctDa .tatus. 'fbt. per.onal oonoeJ'D wltb one.elf i. 

ladlaeit•• of tbe Do,,' .ottve OODoern wtth partlo1patlas tn tbe obaDD811tDi 

ot tbelr newl, emer,1D& .kill••nd o.paoltle••l !bu., in a .ituation wbiob 

..... d1reotll to attect the bo,., tbel produce more SBLr .....g.. tban 

8111 other. SILP .....aa. wblob tD.trtn.loall, dt.pla, a oertain tavolvemen.t 

wt th HIt dltter_ttati_ QuaIltle. whlch form part ot 'tbe ..If-1_,8 .. 

!b!. 01u8ter produee4 a total ot 65, and repreaent. more re.poa... tban 

wa. produeed 111 aD.Y of tbe otber elu.tars. Tb. suggestion. ude .bove 

tb_tie analysts. i'bts .ulyat. indioate. tbat tbere 11 a developlD8 

.....; in tbe .dol••eeDt.~ whicb 1. concerned wltb bow they appeal" In tbe 

eye. ot otber. and in tbeir own .ye.. Tbe tact that tbe.e tbeme. evolve 

lOsterrletb, -Adolescence: Some PSJ'cbologleal A.pect.,· 
p. 13 .nd Elder, Jr., "Adole.oent Soehl1zatton and Development," p. 2:59. 
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primarily in an ACTfOW orientation end presumabl7 tn aD Impulsive menner 

further suggests e real need to express, tn a concrete we" wbat they are 

e.xpctlenoluc. In.. aense, tbe, sre tmug to nep otbers lntormect about 

tbelr own aen•• ot development and, In tbe proo•••, are able to see tbe 

reflection tp_ tbo•• wbo reoelv. it. 'lb. olroulartb' lDYOlved 111 .... 

4....lop1Dg .ense ot 14entlt, aetnnS ev1dent here. (!tile lttD4 of' era--' 

appears 8&!tn tn the 81LP-PARIIT oateaory.) 

MoPe tblll the structUl"el a1'18178t., the thematic anal,..sta 

seems to BUllea' tbe' the bo,.. are aldng • presentation ot part of tb.i.r 

self images oonoeru4 with per.onal funotion. ibia oluster seems '0 
imUoat. tbat tbe leMe ot .elt I. qu1te eot{ve tn tbe.. boys. ft. 

potsnancy ot tbe Idole.oent·s 4ilemma oomas tbroQSb wben one conat4era 

the taot tblt '1 ot. tbe•• 66 r ••ponses oooar tn tbe tsate.,. r8a1ll and 

Issue. il'lYolv1ng MA'l'URIft and I1DI'KlU).CI .... .ore "tIute<!- tbaa tbat of 

ASSIR'l'IOlI. Tbe .uggestlon tbat to%' tbe SXL1' the f'antlay""'1"eI!tU ty spl1t ls 

blurred elltentls t. tbe pe.lIt ot numbers of' _ ...gee but sedmS to require 

qual1ttcattoll at tbe tbematlc level. ",.tl 00%&sI4er.'lon 11 tntr04ue.. 

further on in the section .. 

ODe oaptures .DOtber 81t1p •• ot laont-tea .401.....t 'eoalOB 

wb_ olus'... t ami , 81"e ctOIIJNIr.a. BDtb tbel. crl"w. are p..pt of tbe 

SILl' ••s.,•• 4...U•• prll1arily tn relit1011 '0 parent.. fta' ta, tbe•• 

messages 1fere eonceru4 1fttb tbe -X" of tbe 'bo7a--tbe sal'--aa tbe parents 

seemed part ot tbat -X.. 'Iba "I" w•• tate up wltb the p....nt. '!b11 

oategory 18 d1fterent from 'be S1:tF-PARIIf'l' category because tbe PA.RD'1' 

is not differentiated as a ••parate SUBJICf, but seems to ocouPY a plaoe 

http:I1DI'KlU).CI
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wltbln tbe "I" It.elt. In otber word., tbe parent. are cons1dered 

"part ot tbe selt-image or tbe boys." 

Cluswr 2 1. OOllposed of. tbe lSOLATIOI. COIFROITATIOIf, and 

HOft'lLIft tb.... Tbese lUrk, in varying dearees, a pulllDa a.a, tro. tbe 

parent.. One method involves verbal silence or phystcal dt.appearanee 

tro. tbe aituation. another involves arguina with the parents over 

speclf1c Issues, while tbe tbird Is 8 reversal ot the "expectable" 

obedient ohUd behaviour. Cluster' contatn. tbe PARIClfrAL AFFILIATIOIf, 

ElGAGIMENT. and ABIIGATIOX theme. wbtob seem to be 1n dlreet opposltlon 

to tbose ot' Cluster 2. One theme 1$ conoerned witb posttt"••ttacbmeuts 

tbe boys displayed t'or their parents, tbe otber represents an attempt 

to reacb towards tbe parents tor d1alO8ue, while tbe tbird describes 

tbe boy.' assumption ot tbe parental potnt ot view tn tbe .1tuat1on. 

Tbe tension between cluster. 2 and' 18 quite evident and tbe taot that 

they exist stde Qy side w1tbln the SELF messages, I.e., 88 part ot the 

selt 1mage, only tntensifies the polarity ot tbelr dlaleotic. The 

ambivalent love-aate relattonship so obaraoteristio ot tbe adoleaoent 

Is exempllfled In tbt. st'uatlon wItbin tbe selt lmage of tbe boys.l 

!be situatIon ..... to bave luagestlvely unoovere4 .mbivalenoe towards 

tbe parenta within tbe SELF ....age8, 1 •••••s part ot tb. selt Imale ot 

tbe b01S. 

A. was the oa•• in clulter 1, tbe rantal7-realtty .pltt 

IJo.sellD. Tbe A~olese.nt and H18 World, p. 54. 
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does .... to distinguish itaelt in clusters 2 aDd , 88 well. Ft,ure, 

indioate. that tbe boy. tended to bebave with HOSTILlTf tn th. fantasy 

realm to • mucb larger dearee than in tbe reaUt7 spbereJ tbe ratiO in 

nu.bera of •••a,e. w•• 12,2. ~.re w.a a trend in OOIPIlOI'l'ATlOI and 

lSOLATIOI to produce more reality tban fantaay me8sa,es; tbe ratio wa. 

7,13 for COI'l'ROITATlOJ(, and 519 for I SOLA'tIOIf in tavol.U" of rea11ty • 

ibla ..... to _""eat tbat tbe boys reap0D4e4 in • sra4e4 

fashion to tbe varioul w81a of Ibowlul negativ. attitude. towards tb.ir 

p.rents. 'lb. 1••st no:dou. of tb••e tbeM., lSlLA'l'IOI, flncl. the boy. t 

real1t, aDd fantaly ....., •• approximatlac .acb otb.r much more 010.el1 

tban tn tbe oth.r, more noxious, th..... An order ..... to exist in 

cluat.r 2 wbloh auap.t. a lItara41Da lIeGbania.· tn Una with tbe -fanta'" 

r.l••••• meob.ni •• elrea47 _tione4. Tb. bo,.. &rede tbeir negative 

r••pone•• In a _nner wb1eh allows their appearance in r.aUty, wben 

r.auty ae•• to be th. -proper- ar.na. Wba r.alU,. beoOlllls ,. qu••tton'" 

able arena for expr••aion, fanta.,. aerv.. aa tb. medium tn wblch th. 

responses occur. Wbere the tb.... I. lea.t neaative, reaUt,- and tantaay 

become acre equal vehlo1es tor expre••ion ot tbat tb.... 

When cluster 3 tbeme. a~JSi looked at 010lle11' one 18 struck by 

tbe fantasy-rea11ty ratio ot 16.42 respons•• in favour ot reality. One 

1a also struck by a -aradina meob.nism- wb1eb exhibit. tor AlWJIlATIOJf-­

a torm ot ldeatltloatlon with parental vlewpoint--e rat10 of 1.21 re.ponse. 

in tavour of rea11t,.. PAilEITAL AJ'FILIA'l'IO.l oo.es s..ond wtth 11 ratiO ot 

'11_ 1n tavour ot rea11tYl while IIGAQIMIIf tor dialogue revers•• th1s 

trend allgbtly witb • ratiO ot 1118 1n favour of tant.sy. 

http:proper-ar.na
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It would seem that what Is most "proper" in the situation, 

it one la loing to affect one's parenta positively, Is to .asu.. an 

atUtude of J\!IIEQA'l!I0J(. 'lbe more diffIoult p08itive apprNcb to the 

parenta - IIGAGIMIIT, whioh would involve initiative for dialogue. la 

a180 more difficult to srspple w1tb in the manner which the otber two 

are Fe.entea. One finds, tberefore, a oloser approxtmatton of fantasy 

and r ..llt7 with the trend reverted In favour of tant••,. Tb1. 8\1118.1;s 

~bat tbe be,.. de.l .Utl more ·proper" posttive tasks tn re.11t, .na tend 

to tavour tanta., tor tbe dtffIoult "proper" positive tasks. 

A oomparison ot tbe •..obent...• involved tn cluster 2 

and 3 would suasest a functional uae of the fantas, and realltJ realma 

by tbe bep. Where neptive atUtude 'Of the ••It 1.,e towareI. tbe 

parents w.a dtspla,ed, ODe observed a tendenay wbiob shifted away tro. 

B ratio biased in favour of fant.s,. towardl one bi••" ln favour of 

reaUty. 1128 le••er n.cative react10n oould appear in re.aU1i7. Tb. 

situation ..... sl1sbtly different wben ODe oonsiders tbe posltlve 

attitude towards tbe parent.. Hare, the le••er posltlve .~tltud. ex­

btbits • rat10 bialed in favour ot taat.sy wbere•• ODe would expect 

pOltttve .t1l1 ttld •• to appea .. la 1'••11V. It ODe tbtAD lA ...... of .e 
love-bat••elYI1....e. 0_ .aa plot... tb. tollowlDS' ~b. IIOre ·lov.­
tbe .ore 1t appear. 1D rea11t7. tb. le•• ·love- tbe 1... 1t .,,..... la 

1'••1117 ana tbe lIOl"e tt ten4. toward. fa.ta',J tbe .... -bat.· tbe IIOr. 

1t appea... lA ta.ta'7. tb. 1••• ~t.- tbe 1••• it appears tn tlnta.,. aDd 

tbe 1IiOI". tt tea4. towarcla l"e.lltJ. Tb. tollOW!Di trpe ot coatillue .... 

to 'QII8at ' .....1v••• 
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FIGURE 4 

CON'l)INUA 

MOST FANTASY EXPRESSION 


vs. L~f\S.T REALI TY EXFR.ESSION 


MORE FANiASY EXfRE-SS/ON 

VS. LESSFR REfill TY E"'P~EssroN 

>'TrLost Most 
ne.g.u.ttV'e EX F'l\ESS ID J.. e.sse,- ~()S i.,~ t~, 

,-\--- ­------------------------r-------~ 

~tt~tud..~ 1te,.a..t l.1fe Y IONros~t~ve. «11:, t t-b.lde. 
to pa..:t'e -n..is a.tti. t-u.cle. a;lt~tuo\.~ to f(),:rell.;ts 

'MOl' ~ REAL ITY t Xj:>Rt SSION 

YS~ LESS£ 1\ Ff,NTAS. EXPRts:sroN 

JIIOST REA L ITY EXtR.E~SloN 

VS, LEAS.T FANTASY EX1>RESSloN 

Since the negative attitude towards parents begins above 

the hori~ontal line anrl ends below that line and the reverse occurs for 

the posit'!.ve attitudes towards parents which begins below the horizontal 

and ends above, each one could be operating within a continuum of its own. 

Thus, the negative attitudes towards parents might have a "grading 

mechanismtt which functions according to its own "grading rules lt which are 
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dltterent from 'b. -&pa4ina rul••- wblcb control expression of posttlve 

attttude. toward. ,arent.. ~1. 1. 'ua••ted b7 the taot tbat two negatIv. 

tb...1 are bta.ed la realtty wber••• one would expect .11 three Delltty. 

t ..... to be bll8e4 ta teatl'T_ 

fttl 1"",.'1 _at .,.e.II01l lD tbe re.l_ ot tantaq aDd 

re.lt., t. ODe _at t. ratto bouDd la4 IBtPlaatollly tte4 to tbe nature ot 

tbe t ...... tavolve4. A -..adIq webanl..- o01ltl'"ols tbe aMOunt ot ex'" 

,...ltO. In realttT ot ....tt•• attitudes and simultaneously the amount ot 

.....tOll ill ta.ta.,. of ~..e ....ttitude., It 1s not as if expt'easlO1l 

In reality eatire17 .ttfle. esppe••toll 1n taata.., 01'" vtoe veraa. Kltber, 

tbe -sP.dlas ..,ba.t••- ....UP•• tbe a.oaat ot ••ob .ntob 18 perm!llable 

wttb "'peGt to alQ' OIle '''_I ODe ,,,... IIt.Pt allow for upre••lo. In 

tavour ot • r ••llty bi•• vb!l. a.otber ....' flvour • tant.q bt••• 

I" 18 lDWPeni:rc to eow. ID 11gbt of this discusston, tbat 

tbe ~alOD ot _S''ly. attttud.a towards ,aNDt. reoelv•• greater 

1"8811tl' 01......"lou tn WO _aUv. tbne.. !be tantaIq/real!ty 1'8tl0 

ot tbe.. two th.... tavO\ll"'8 HoUt7. '!bougb tbe lUeretLD"e Is replete 

wl~ 8ugsea,lona of aegatlve approaebe. toward. parents,l this sItuation 

..... to indieat. tbat tbe boy. tt.. ways to expre•• tbis tn reality evea 

.... tant.a,/realtty 1104. 11 ottered th_. Perbaps tbi. 1. 'because they 

bave 41.00yer84 -.eeept.bl.- way. ot ..,re••ine tbel~ negative attitude. 

toward a their 'Parents. Perbaps tbe -negative gr'acllnc _cbant•.- 1., 111 

80me .ens8, ao in touch wttb tbe "sptl'tt" of the developlD& aelt 1.... 

.. ..• I 

lLldS, ~. Adol.aeent and His PBmlly,- p. 107. 
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tbat it f1nda wa78 ot "pullin&: apart" trOll tbe parenta. 

1'be diffioult,. 1n ·pulll_ apart· trOll tbe parents 11 

turtb4lr .....t. bJ 11 slence at tbe POltitve 'theme.. !be "posttt"et 

ar.4tDs mecbanism" allow. for extr... poattl"e expre.,ioa ot allegtanoe 

to 'be parent., 'but wben it 00•• to ens.PIlI tbe parents In 41alosue. 

wblob .usae.ta a more evoluttonal approacb to "pulllns apart", tbe treD4 

1_ r.,ersed aDd tbe fanta8,. bias .pp••ra. Tbe bo,., oan expre.s tbetr 

extreMe .ttaobment 1n a blgb17 bllled reallt,. realm but 40 not .... to 

allow. a14d1••tanoe ln realtt.vJ one 'bat would oreate I situatton ot 

di.lesue. 'lb. "poatt1V. aradins meob.nl...., tbu., a..u beni on _lnta1n'" 

ins tbe previous forma ot relattons with the parents. 

ib. tendon ot ·pUlltDa (lpart" trom, wbtle ..1nt.1n1111 

10781", towaNa tbe par_ta ..... evident.. If ·pull1D1 apart" requtre. 

tncreaaiaa exp8aatoD ot personal development ln all spbere. and .x­

pp••aton of tbe•• in .0.. wa" nesatlv••ttttlld•• toward. parenta. an4 

poaltlve frlendabtp., then malntatning 10181t7 ..... to demand a poalttve 

attacbment towards parents. !acb one of tbe•• taotor8 oonvtbut.a t ts 

unique qualit,. 11'1. tbe I18tUl"tJ)8 proce•• and, lMtoau•• of tbta uutquen•••, 

sanerate. a aelloate sta'e of imbalaace witbin tbe "1- of tbe aaole.cent. 

Aa one ot these tactors finds expression, the otbers beoome"cosalsaat" of 

tbe OCOUlT_ea and produce tbelr own expre.a1oa. 'BU.B) one .... tb. 

tnterspersion ot tbe tb.... in 8 non-lJ'stemat10 we,. 1n tbe ortgtael 

compo.ttiorUI. 'lbe flu1d1 t7 of the adol.lo_t 081'1 be ••• botb b,y tbe 

n\abeP of tbemes as well as b, tbeir in.terlacl_ torm of expreal1cm. !be 
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suggestion 01' so_ order la introduoed b,y tb. ldea of "sra41DS ...obant.s· 

,et 1t 1. diff10ult to imaglne tbat tbes. rematn oon.tant witbin tbe 

fluld development of tbe adolescent. Tbe notion betna lntroduced la 

tbat tbe adoleacent in tbis .ituation exhibits a flu1dity 1n bi. develop­

ment wblcb s.... structured in a relat1v. maDDer, ••eb faetor ba. 10.. 

cout.teacy, yet ls tled to tb. otber factor. in a relative 1I8Qe1". Eaoh 

factor 1. aa .xPre••ion 01' tbat taetor ,et 1. al.o express" In reactlon 

to all7 ot tbe otb.r tactora. It is no wonder tbat irittaon 4eaor1•• 

the toraat1v. atagea 01' adoleacence aa betq in a atate ot flux wltb 

r.apect to • tirm ..... ot wbo one la.1 

What 'besaD as • simple 1 ••ue, frOIl a struotur.l anal,sl. 

point of vtew, b.s beco. a _Jor cOllplaitJ wben aeen in a tb_tic 

ligbt. '!'b. tanta., aad reallt, realms .... to dlsttnaut.b tbellselve. 

wbea one looks at tbe SELF tbeme.. Tb.,. .... to do tbi. wtthtn a 

"tanta., relea.e· meohani•• wblcb operate. alons "...e41q ..cb.nt...• 

wltb re.pect to posttive aad neg.tive att1tude. tbe lelt 1...e cOIltalna 

in relat10n to the parent•• 

On. oan alao eraue tor a "sradias .cbant..- witb reapeet 

to elu.ter 1 wbleb ls concerned with tbe pHsatetion 01' tbe gowlD& 

personal a.pir.tions and awarenea. of tbe bo,.. Ftgure J aucpsts tbat 

tbe t.nt8'7/re.Ut7 r ••l •• beg1n: to .pprox1_t. eaob other in ASSIR~O.-'" 

the "we.ke.'- ot tbe•• tbree tbeme.. Tbat papt of tbe -X- wblob 1. 

concerned w1th tbe per.onal oOl\lll8nt on tbeir own development--1ibe 

-




exclusive self witbtn tbe ••If t_,8--..1ao operates wttbln a atrueture 

wbioh allows dlfter!as ratloa to extl' wItbtn tb..... A -sraatas 

mechani.m- ..... to he indlcated for tbe per.oaal eelf wltbin tbe 8elt 

1_ge aa well .. 

!'erbap' one oan tentatIve17 augeat the tollowlns.. !be 

tant• .,. and reallty real...& theJ' relate to 'be SKLP, whicb la betD& 

cODaide1"ed •• tbe _st personal aspect of 'be boy· s dtsplay of bis aelt 

image, operate wltbtn 8 complex tenston goYerDed by 8 -release ..ebanl••-. 

This -mecbant ..·, 1t ....., la funotlonally related to a thematio sobeme 

wbtoh, tn tbe SILP oategory, 18 related to tbe be7 bI..elt, poaitive 

attttua•• towards par_ta, 11e8ltlve attitud•• toward. pannt.. 'lbat.l., 

tantaa7 aDd r.altty exl_t In • proportion or ratiO wbloh t- affeoted b7 

wba' tbe SILP 1. 4••1tDl witb. Tbe 1'8tlo1 alter a. tbe ttz- deala witb 

."'1'81 ••pecta ot bia deYel~t, or wltb poattive .ttt'ude toward 

parent, or .cattve OD.a. !be 41.0"••lon also aua••ted tbat tb••• three 

c.tegorl.a II1&bt exlat ••parate17 wl'tbln tbe -1-. '!bI. would furtber 

aucp.t tbat tbe bola, at tbls atag. of 4evelopaet, II1&bt be lI01"e oon­

cerned wItb 4t:tterenUatlon of th"elv•••a compared witb lntegatt.a. 

!bis laee tbat tbe boy- .e.., perbaps, more concerned with 

41tt...tietlon recetvea some .",port trOll tbe tren4 of n01l""OontiD&eDt/ 

00l1t1agot SILF _s.e,.,. It waa earller auqe.ted tbat non-oon1i1llSent 

mel.a&•• al'. more indtcatlve ot • certaln ebsenoe ot internal prooessing 

end an abrupt way ot proJeo'Uug oDe.elt onto otbers. ~1., 1t was tbouiDt. 

sbowd an attempt to t •••• out aspects of' oneself by ,eeing tbeir re­

tlecttlon trOll other.. 'lbe data indicate. tbat In evfll'"'1 one of tbe ten 



75 

tb.... a••oolated witb tbe SILF, non-oontlDgeDt ....a'.. predoalnatea 

over tbe cont1n8ent one.. In every tb_. non-contluaent "'Ia,e.. .nd 

by a••oolatlon tbe Don-contiu,ent manner, proved more prcvalent tban tbe 

other twe- In a len.e, tbe bo,.l, alcq tbeir raDge ot experl.n•• in­

dloated above, were sore outwardl,. .nd ditterenttall,. i.dln... In­

tegration w••, ot oour.e, alao ooourrlD& aDd w•• exempl!fted b.r tbe 

pre.uoe ot oOD'\lDI-OJ' •••a,.a 1n both ta.tasl' and re.11if­

tb. tenth tb... JRIJIltt~1S8--wbleb de.orlbea po.ltlY' 

lot1004 and feel1D&' tb. boJ8 expr••• tor tbelr peera wttbln tbe 8ILF 

.....' ••--olt. a r.oo1'd 12.0 aon-oontlD&ent/oontll11ut .aaa,e.. 'J.1)e 

aboYe araument oan tberetore be reproduoed wltb re.pect to tbl. tb... 

wltb tbe adde4 I1plt108••' that llO ooatll1&ent ..a"ae. wer. produoed. 

Priend., It ...... p181 a Y~ Important role tn tbe "1" of tbe 00,.8. 

1'1. unlque quallt7 In relation to peer. 1. furtber IUlle.ted wbe1'l one 

oonalder. tbat only 8 poaitlve 08tesOr,- ext.t. with re.peat to them. 

ill. ll1p1'e••lon one reo,lve. 1. tblt peer. exlli lA tbe "1" ia I unique 

po.ltlV. taabion and tbat ita.,. are important •• exoluslvell' posttive 

.oreen. tor r.neotioll. This qu.llt,. ..... to ...... an ap'PI'oaob in­

dloattve of ".ltber you 81'8 rq trs... ozo 70" are BOt rq trtend." Pe.a 

who are trleD4. see- ••peel.ll, ea40wed wltb .ftlr..tton ability; for one 

18 _at ..a117 .ffl,.. by tbOH wh_ .. tblD.k:I important, i ...., to wbOll 

one la bl&blJ' po.t1l1velJ' et.ebed. ID 1Ibl. r ••peat parats ._ to lack 

an ..., attlrllaU. abUtt, ••a\l.e of tbe ext.ttag ambivalence. 
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!be SELF measage•• be1aC concerned exclusivel, wltb tbe 

-X" ot tbe 'bo,.8, contained tour .spect.. 1tl.,. were, ooncern w1tb tbe 

untoldtna .elf, postt1ve attttud•• towards parents, nea.ttv. attitude 

towari' pareat., .Dd .xolu.lve1,. post1:1v. atUtud•• towaret. peers who 

wer. tri..a.. Tbe -X- wbtob w•• cOllsldered •• tbe ..It WI,e, sD4 wblob 

.UII••ttvsl, W88 repr....tect br tb. SILP .....C••, wa., 1D this .ttuatlon, 

00llP08" of tbe.. as. to.. el..-tt wbleb ...... to ext.t aeparetel,. 

wttbtD tbat -X•• 

Two IIOpe oOD.ld81'stt•• IIl1.t be dealt wtth It !be Dumbers 

used tbroll,lun" the .tud7 are totals dertve4 floom s11 the pal'tlotpaUug 

bOJI. !be dUous8ton t., therefore, conoerne4 witb tbe ,8De1"81 p10ture 

pr••entad rather tbaa tb. lDdlvldual one pra.entea tD41vidualll and tben 

0011.,ea int. one UllU.PJ i_e. Tbe stpttlcanoe of tbis appears tD tb. 

tollowlJlC con.tclera,t_. Of tbe 57 b01. wbo parttdpatecl, onl,21 in­

eluded SBLr .....c•• tn botb f.nt.a,. aDd r.s11t,., t •••, onl,21 r.sponded 

to ques'UODs ODe aDd two. Seve 4i4 not l"elpOD4 ID tbeir oompositlons to 

ettber one or two. 'lbe r ..tDtDl 29 reaponde4 to either queatloll one or 

que.ttOll two.. 'Zb..... '\J'pe of tread oecUI"I"e4 w1tb respect to tbe otber 

o••prt.. 1n tbia .t., •• .ell. It wou14 ba.,. be_ tlIlpo••lble ~o 1,1•• 

•a tIl41v14 .... 1 appFO.ob. A ... ' ....1 approaeh wal, tb..etore. uae4. 

One ••a 1allne tb. pos.tb1l1t" bowever, ot la41vt4ul b"'erpret.~lOD ot 

the bo,. tn ltabt ot tbe ....&111& &&81".1 oonl1ter.t10ns 11 'lb.' i" • 

protlle .ppro.eb tro. tb. vlr!oul 0''''eaOJ''1.8 uae4 oould be produced top 

.pplt.att_ 10 1..1v1dlJ81 .a....amt. A _tbod would blv. 'to be produeec1 

to elt01t .au,•• wt.th re,peoi to all tbe 0Iteaor1•• Juu.d. ibis. 
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bowever, was not tbe obJeot of tbe study. 

A turtaer 11mit.tl0. 1n tbe .tudr b., beta tbe raQIe ot 

,be ",.,' a.e.. lbaUlb _, of ~. 51 pant.olpa." "ere thlr'_ aad 

to~... reara olel, \b. re,' were tltteen .114 wo were .tn.... ft. 

boJ'a .... Dot homos--.I la r.latlcm to aae .0 tbat tha ae._lptloa 

pr••ated ta 'bt. Itu47 prl_rl1, eover. tba 1)-15 ... r..... A Foft1e 

.ppro••b wou14 be 1D~••'1111 lorOI' ••••, tor exa.,l•• Ol' perhap.... 

lore•• 01....., but tbl. t. not tbe obJ.ct ot tal atu41. 

8ILP ........ were tbe toou. of tb••bove 41.....1OB .Dd It 

w........, .. tb., tbe" ......... ..••••• ot tbelr exol••lve tOO.1 OB tbe 

"I- ot ",. bo,., ••pr....,e4 • t ••tor ~ "Ub ta. ,...out -1- ot 

tbe ..It t_,.. tb. o.t.Ol'7 of SILF-PAIa't 11 to be atntaaut... htOll 

tbl.. It ",•••t. two Sf.J.I.lI.e'lS to. too••e4 .ttatl_ la 1t. eonttDa.q. 

It la, tb....to... ..l,t414 to aJ1 11Ipo.".t per...1 ••pen ot •• 'Dol"" 

"" 11&111.80Ul1,-, .1.0 I".lat" to Im taport.nl perO.iv" a.peot of tb. 

pap_... ~ 'lb•••••••••• a..l witb 4u.l SlIIIJICTS a. are, oouequ.'17, 

one .tftP 1"UOVe4 fltOll tbe perl._l -X- of tae SILF .a..,... 'l'bq are, 

aevertbele••, 010.e17 relat414 '0 tb. -I- be••u.. ther oont.t. tb. SILP 

a. one of tbe 8UErJIC'lS. 'lbe......... are olo••ly a111a4 to tbe -X­

•• well a. bei.lli elU.eel to tbe per"etve4 -1_•••- ot pal"ete aa4 parental 

reacatlon. aetl" tIaport....., tor tbe Do7l. la 1It4toete4 b1 tbe a__ 

ot such ....... prtociLlOe4. 

'lb. bOl' produee4 I tot81 of 12' SILP-PARIIT •••epa. 
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This amount is second only to the total of 183 SELF messages. These 

messages are distinguished from those of the SELF because they are ex­

clusively conttneent. Tbey are comprised of three varieties: SELF­

PARENT, SELF-FNl'HER, SELI"-f-UTHER. Figure 5 gives their distribution. 

FIGURE 5 

DISTRIB~rION OF SELF-PARENT MESSAGES 

SELF -MOTH ER, 

44 14 

5 10 15 20 25 :30 :!IS 40 '4::> 

FANTASY REALITY 

Tbe disparity between fantasy and reality is the most 

striking feature of this figure. Indeed, when one thinks back to 

Figure 1 and the original fantasy-reality split at the contingent level, 

one finds the message ratio of 158:74. Of these 158 c6ntingent fantasy 

messages, 90 fall into the category of SELF-PARENT. It is significant 

that the arena of interaction between boy and parents seems to be primarily 
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in tbe fanta.y realm. 

'.lbe 8ILP ......., •• .bOWD ia Pia". I, an evul,. bal••_ 


.ero•• "b. t ••t ••,........11'1 41...1_. WbeD til............. prt_r1.1,. 


........ wltb ,be SILP, 1•••, tn'urlDa'itaa -X" .ad bow 1t wou14 be 


pM......., tb. ta.,••,. aIICl real",. 1"a.la .oatas.... aeaaa1 ...... of 


•••••••• Iot.o wb_ "be be,..- ....t4...·U,0. to...... _ .n U ___a.tlou1 


•.,..oach wltb tbe pe,..'.. '!beD, tbe bQ7. .... to require till. "tanua,.

"1....... SoIIebow the uter••'lOl'Ull .ppro.ob...... wbteb btahllpts tbe 

t.o."""'o-t••••oot.a1ier betw .. _, .D4 per.'U-t11"11ly ..t.bliabe. 'ib. 

taat.a,. realll ot t\aetiODlDC. """0. equal DUII1Ier. ot ••••••• aeros. 

the t••ta.,-realtt, aimeD.toa dtd Dot lnva11d.t. tb. ·taata., r.lea8e­

a. tba tbeRatte dt......t_ la tbe IILP &bowed, 1t 1. laport.at to note 

tb.U, Ivuot...ll1, tbtl _.b••t ....... to be .alled tor la tba SILP­

PARIIr .....S••• 

A. tile "tat....1· 110.....' ta ...,. t:PoII tbe 8ILP .Dd bea4. 

t. tbe 41r..ti_ walo. ........... SILr r.l.,l.. to PARIIT, tbe ex­

perteaetDa of ...t tuatltoe., pepba.,.. ••___ ..... t_a.t quell_ .. 

'lb. bo,.. iD .11 tb... ....... oper.te 1n .D 11lterrelattoaal p18.e. 'lb. 


oOlllPlulty 'bu prodUO" 1. vWJ ..al, DO' _11 ......... cODUDSea, 

mo~ t ..... 'OIIplu tU. til. 1l000-oODtlaceat. !be bo,.••re expre••laa. 

S.n rel.tl08 ,. tbell'" parte". requesta tor ..,.tbr~ wou14 .ak ber what 

tlbe woula .40 111 .,. poatU.." .a« wbole .eq..... of ao'loa-·1t b. alrea.,. 

aew I would wat" .tU be .ooled 'owa aad exp1al. I had do.. 1Iotb1D1 

Wl'ODl ..• 'ltle ...,.1 .ppar.t;tta, it; ....., la vorkiDS tll • bJpot;b.'S.o.l a. 
a.duots.....aner ift tts attempt to cope with ,be .ituation. 
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Bot only do tbeae messages luggest tbat the mental 

apparatus 1. acblevlns complexlty but tbey alao sugge.t tbat it Is 

u.img it. oapabilitie. 1n tbe emotional aDd other re.lm. of behaviour. 

ib0l.lSb ACnOJf figures a. tbe alD&le 1I0at prOll1aflllt ASPICT 01' BmAVIOUR, 

1t ";re._ta only one IUcb 8apeet. Ifb. otbers - IDII'1'IPICA50l, 

t«11'1VATIOII, COQ'IItIOI .n4 ~ gawally ocoupy tbe o1iber 8UBJICT 

111 tbe 00l1t1J)p1l0J. !be relult i8 that AO'l'lOI ..... to blend lnto tb. 

otber bebavloural ••,.ets all4 ...... 1t8 a.tblition in relation to 

tb_. For example, .. would want [MOTIVATlOB] to belt .. [ACTIO.] I 

would tell bill [AC'l'IOlI] 1t8111' 11t. [IUII'l'lrICAlfIOIIJ.- -I 4.'t know 

[COGJn!tOJf) wa., tber 4i4 [AC'.1.'.t(3] wbeD tber wen yo... 11ke .. 

(IDDl'.l!IPICATl~ •• "It 1 ..... 40nOl' [IDBI'IlPICA'tIOB] they w111 .a,. 
fAarxOll] 'b., are VI. pal"ea'a ot a doctor [m:-.rlJ'ICAfiOB].· !be ACBOJf 

of tlle ULF or PARD'l' reoelv•• 1ta qUIltf1a.'Uoa fltOll tbeotbel' be­

bavlolilral a8peota la tbe .......e. 


'lbe OOIIplulV abOWll 'b7 tbe.. oontlD&en1i .8.age. appear. 

In all. bebav1o..al aspeota eYea tboUlb ACTlOI l'eIIItla8 the Ilngle MO" 

prOlll_t tapeet. '!bi. tap.atl .. ACl'lOJl .... to ooll1ctlde w1tb "bat 

oecttft'l'e4 iD tbe ........a,e.. ODe o.......t. 'theretore, tbat iD tbe 

.It.ti_ • upba.la R ACl,[0JI ....4 to be ,be bo,.t matn a_aem. 

'fb.,- were o •••1'Jle4 "tt" oOl1l. 1."., baqlD& ,tt.un4 wttb tr1.a4., wbat 

tbetr pareD'. mtabt 40 or ••" 'Wba' "., IItCht 40 01' .aY' and tbat tbelr 

parents not ourb tbelr 80tlvitt.. • AC'llOlf ".. wbat aerved to fooUl tbe 

b01" attent10n iD tbe altuation. 
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When disC!ual1ne tbe milt' themattoally, it was pointed 

out that th~e is an increasing differentiation ot awareness of personal 

strtvlQ18 aDd a eoaeern fop oneselt. One ean see, at 8 structural 

l ..el, an lncr••sing differentiation 1n ASPICTS OF SlBAVIOUR in tbea. 

........ ft., 11, Dot only do tbe boy. indicate a dtff'ellettettoD witb 

Nape.t to tb.e.l"••, but sr••t .. UI. ,n4 blndt. of ."riouI '.peerts 

ot beb8YiOUP ell. 1UII••t. • more sen..al dtfferentiation ot behaviourll 

poe.tbtltt!••, a. well •• gre.t.. proapecta ter integr.tlon of tb••• 

...10"1 bebavt...al _","is. ft. be.,.••pe Mi only pt'Oduotnc ftIOP••ad 

V81't-' bebavt....l •..,.n., tbe.,. IN ~uotZt& tbell la onbtuttou, 

t •••, l1'l .tOlD" Of' "i.tepa,"· ftUJb101l. !bl. would __ to lndi.... 

D at.111t1 'to int..a'. (utt...t eleMe1lt. OD tbe pert of tbe bore. 

2be boy. are 8bowing tbe•• 4evelopiaa capabilitie. within 

relational eoaflnea 1nvolyUla tb....1ve.. ])1tteratlatloa and 1ntegrattoa 

proceed, therefore, in relation to bebavioural or thematic aspeots •• 

thtJ revolve aroUD4 toe bo,. blm'elf--p$7cbolog1oall,., bi. self ~•• 

In a sense, tbes. contin&ent messages allow tbe proJeotion of varlou. 

oapeets about tbe SEJ:.lo' onto tbe PARIIlT and v1ere veraa. 'lb. effeet 1. to 

have tbe .elf Image proJect in relation to exlst1Q& 1ma&es ot ot"'8 aDd 

to ... tbe renect'1on 1D "" .led U.elt. !boa the .Us4 eo pos.U~ll' _k. 

u" ot proJecttaa 1D an "internal" .aDDer 8s1de trom proJeotlQa exteraallJ 

OD otber people. In a sen .." tb1s could ....,••a pr.otice before or in 

oCtn~'Uon w!tb exterul proJeotton ot oueaett. Str.us. tn faet Susselt. 



that fantasy serves this purpose ~r "internallt practioe.1 1bts would 

sit well with the bles ln terms ot tentas1 found tn tbese Messages but 

it does not explain why ln fact tbese mesaag•• used tanta., as the 

preferred ..1b04 ln tbls 81t"atton. 

~. t __11. sspeot of tbe•••••••• req.ai1'e. examinatlon 

before pint,.. an ..4...taad111& of tbla, and J'1pr. , ladlest•• tbls 

tbematlo dlsvlbutlOD. It DlUst be Doted, bO'WCY". tha' ..... proJenlon 

la a.. a. a. Itlatel'Dallt proc••• a. well, that one must poatt tbe 

poa81"blll't7' for tbe nu14er.tlc of 'Uae "eflH'Uon .." tbe m1Dd. 1!lts 

cr..t •• tbe po.llbill. of Utterc.all7 obtaiDl....... of wbo one 18 _ 

ODe'. own latWJ:l.a1 proJeetlou, and if ODe dcea not 1l1a tb. reflection 

then appropriate adJust_ta oall be IDade, Juat .s adJust..,. are made 

onoe ext.rnal retlMtl01l8 OeoOM _1d_t. A.enae of tbls 18 Itmelt or 

tbis 18 -not.,..- can 'ben aderu.. tnt.aUoD ot a ..... ot .elt 'becGlle8 

• 4eflnlt. po••lbllltJ. 

'l'be , ...t1•••peot ot "'17a1l et _ ••8 .....a•• a"..,t8d 

to follow the .V...,ur.l aspeat. aVHturall,.. tbee waa a dual tOCH 

ln SUBJJI\O'fS. 1bUlltl.a117, tbe .ttellpt w•• _de to tUul t.rll8 whicb 

would take this into aCCOUI):1, 1 •••, teru wbic.b would biabl1&b1i tbe .enae 

of wbat wa. bappen1.ni between SILP and PAIlII'T. OPP081TIOI. tor example, 

aoe, not IVYe tbe SBIJl balt of tbese ••lage. wblcb, bad tb.,. been 

oulpecl in .. IILi' a.1,..18 above, would ba.,. been suba-.d un4er tbe 

tbeme. of ASSJIl'fIOB or IlI.11JPal).aI. 'fb... balt.......... are. ra.er, 

lAn.elll L. Strawss, .rrOl'a aDd Ma,ka (san If'ltano1sco, 
Cal1fomta: ~ljctology Press, 1969) , 'P. gs. 

http:IlI.11JPal).aI
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.Ub4ued w1tbin tb. wbol...aaaae wblob la oomprlsed of SILF-PAftIIT. 

'lbe aeven tbelles of tbe.e .a.a,.a caD _, l ...a1l7. 

41v14e<l lnto three oluaters. Cluster 1 oontat.na Opposrnoa and ",T30a 

wblob are oODeerald .ita elther deacriptlons of d1fferenoe. extat1.. 

between tbe boll ana thelr parents or a01U81 expre••lon of .t.t....t8 

wbiob the boYI wou14 _ke to tbeir parents. Cluster I 1. oOIlpO.e4 of 

Mt1l'UAL PRIVATISM whl0b cOlltalns .ssa,e. deploUas the bol' aDd tbeir 

parent. operttttDg la luetin4.1 spber•• vi. !.. vts .aob other ill tbtl 

.1tua'UCDJ and ACCOJlC)DATIOB wbieb d.plota we,.. ln whlob bo78 a114 parent. 

are forcn,g oOllpl'OII1a.s as a re.ult of the .11uatlon. Cluster' ls 

oOl'lpl'lsea of J\APPOR'l', PARDITAL IDIIfJ.'lFlCA'ltOJl, ana ·PARIH'l AS 'SlIt! l«>DIL. 

'lbe.e tbemes describe. mutually poslttve rapprocbmeat between boy and 

parent, a total agreement wIth tbe parental point of view, and • olaim 

that the boY8 are tollowiDg In parental tootltepS beeauI. tbeir pr••eat 

1Mbano... r....bl•• parental teen behaviour. AppeDdlx I contains IIOre 

ooapl.te definitlons of tbe•• tbe..s. 

'!'be lIO't ....t'td.ns teattWe ot Ftsvre 6 ta tbe top beannel. 

of OPPOSlTIOJI ana RERlJ·IOJl--oluater l-iD tbe tanta., 1'..111. J'ttt11tpt 

of tbe 90 tantas, me••a,es are taken up QJ tbe.. two tb...., wbile oal, 

8 ,,,ob .....ge. appear 1D tb. realtt7 rea1ll. 'lbe•• two tb........ to Ita.... 

beeD quite pr•••1Da Oil tbe Do,.S' mind.. Unl1ke tbe aept1...e oluat.. In 

toe thematic SELF auel,.t., wbieb ttaa. wa1' ot produoing taataSy/reality 

ratio. favouring eveD rea11t,. the.e eoatingent me••_.e. do aot provide 

evldenoe for "ar-dlQ& ..obant...• wbiob seemed to exi.t la tbe SILr ....8•••• 

http:ooapl.te
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'lbq .... to bave bea loaded in t.nta57. Jl'ur'tbeJ!"tlON, tbe•• neaatlve 

attitudes come out with respect to all tbree t7peS' SBLr-PARII!S, 

SJ.:LP-FAmIR, S:mLP-JCYl'.HIR. !be -fantaBY rel.as.· -.cunls. see.. operative 

without a -gra41ua meobaniam·. 

'!be dtaUnction between tbue .a.agea aDel tbe ntilP MaUl" 

priraarU,J ln the exi.tence ot a 4ual toous on SILP aM PAm"l. Iv'V7 

time. ata,_t ta _de about tbe SILF la tbe...a.ag•• aa actoaapa!Q1.D& 

contlDSat ItateMent 1. alao _4e about the PAR8'.r. While it 1187 prove 

u.etul tOt" an a4ole.cat to let 1t be known tbat be thlna be t. cbaDg1116 

ana 4eveloplng certaln ta.t••, outlook., eto., in 80 dolna, be la talkiDe 

only of blllself. However, it be talks alao ot anotber part7 It tbe .... 

time a. b. lpeaks ot hi.elf, e.peetal17 wben tbe fiavoUl' of tbe 00__10. 

ts ot a negative var1et7, tba, extre_ caution bas to be ellplo)'1ld.. He 

11 tba subJeet to 'be creation of unneces.ar7 an4 unwarranted bOltl11t7 

wblcb mtgbt bUl't bl..elf .re tba1'1 a1'170M ab.. Perbapl tbe reneotlon 

ot conaequaCeB 11 operative, and 10 tbe t.nt.a7 r.a1ll t. tbe arena where 

tbl. i8 worked out. Lid. otters anotber augeaUon wha be clal111 tbat 

'be break betw.en sdole.caot aDd parent cannot be too oomplete becauae 

in later adole80enoe the bo7 .uat be able to t4eat1ty witb tbe tatber '0 
tbat be ean at 80.. future ttme alao a"UIIe tbat rOle.l Perbapa alao, 

tbe posItive attitude of .lultar 3 ln tbe SELl oou14 be operattas to 

maintain tbe expre••Ion ot tbel. two tbeme. to tau'asy. 

Cluster 1 ot ib. SJ!:LF-P.AIlBf1' .a..pa OOlltaills 66 •••a,••, 

4 
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1.'.' more tban balt of' tbe total ot la, ...segea. £Ven tbougb there 

wa. allPl. oppwtua.lty to ClOIIIIIeDt In reallty about tbe posslble po.ttt•• 

a,t'I'''''e., tbe ba,. 41d Dot ... to a.atl th...elyes ot tbl. beeau•• O1llJ 

21t of tbe reul1l1Dg 57 ....a,e. were produced 1A p_ltv. (leM!"ally, 

reaU,," wa. not tbe re.l. iD wbleb the bo11l produeed tbe SlLP-PARIft' 

........ • Perhap... oouleS lua••t tbat .1aoe 'be boy. wel .0 pr. ­

ooeup1ed wltb tbe aes.'1•••'titud••, '\be ·fIDt••, 1'.1....• .a. operatins 

....al17 wi'\" r ••pett to tbe.. ......... Beo..... tb. _ob.ni.. w•• 10 

...... lD· to _. 1le58tlvI poa.lbllUl•••cI eouequesu:re. oonutae4 1A 

"be•••'88,••, o'\ber types ot ".u,., v•• Dot ...111 pr......... SlDOI 

BO "are4i. meoh8.1"- ..... wl...t,.. IIOre ......1 _obai....... to 

be eperat1Il1 f 

'!bls susse.tion i8 rltDtoroed wbeD ODe conalders 01u.t.. 

, ot th••e me••8sea--the olu.ter who•• CODcern was with positive atti'ude. 

between parent aDd boy. '!'be ratl0 ot tbe me.eages was 2211" III fayour 

of teDta.y_ Cluster 2, wbloh I. more of aD attllJPt .t eomprom1.e between 

tbe boy aDd. parent••• tbe boy .... It, pre••ts en w.. 10,10 apllt. 

Tbi. trea4 11 la4toat1vI of 10be r ••l dlfftcultl•• tbe 

aelol.aoet .... to be exp4P."leaetl1l 11'1 rel.tlon to bi. parets. A. be 

turn. to taoe bis parents 11'1 ,. more dtreet an:a.er atld pelates bla pl'e.ent 

experleae•• with tbo.e ot ht. par..ta, he co •• yery muob to rely on 

tlataa,. a. tbe ap._ 111 wbleh tbls tb... 18 pla," out. It ls not tbat 

be ha. no perloDsl svlvlngs or that be cannot make tb••• 1a10WD, aOJllhow, 

vbeD 1t comes to relattDg tbe newly evolving oapabilitles with tbe ex­

perienoe of the pareats, a wall of' negat1vity 8ets 11'1; .. wsll wbioh la 
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jealou81y prevented trOll conststently e:t"upttng tbough 1 t see_ to be 

ptwttec1 OD oocta81on. In BOIIe ta.biOD, parental expert.". aS8U... a 

napt!v. value alii 1t 1. related to persOIlal 0l'l8011'I& expert_o•• 

In terms of boy-parental relationa, tbe condltton t. 

ex.ctwbate4 by 1Ibe a4d1t1011al 01:' eonoll'!7 Nluetenoe ot 8111aing a 

<t01ll1,"r-v81111& posttiv. attitude. !be .... suppre••ion wbtcm .ee.. to 

be ooourring tor tbe aegattva attitude. ocour. also tor tbe poattive 

oae.. 'lbe patbos in allot this 11 tbat tbe bO)?s al". work1»& iD tbe 

realm of tanta., tber.", not Itvt. re.lUy 8 obanoe. It. tu raet, tbe.e 

pt"O.1eoticma ocour iD raDta.,. as I r8.u1t of learned 1'.'otlotUJ trOll 

previous expertenoe, tbe patbos cleepeua. 

Tbe sttutt_ wblob 4efi•• tbe SlLP-PARm ....... appeara 

to be quite attter...t troll tbe sUua"l_ wbtn 4ett.a tbe RLl" ••••,e., 

tboup ta __ ••••• ,be bel. are &eawal11 reapoaltJl& to tbe ••• 

Quentcm of wbat _el woula tell tbetr parats. Wl"biD. tbe pural aoetal 

.1tuatlOD wblob tb. bo,. ara ••tea to put tb....lv••, ODe tiD4s • 

_usseatl_ 'lbat apeettto eatent of ••aua.' ls relate4 to 1101'"8 specifto 

acetal 1I111.u ot tbe ..asage. If tbe felt 800181 IItIleu t. OU of tbe 

SELF, 1.e .. , wbere tbe boy btu.lt ia tbe IIIItn aotor. ODe ttD4s auueat10na 

of ·p'adlna _cb.at.llIs- wblch s_ to be operattne; effeotively w1tb1n 

ranteq and l"eal1t11" ••1JU wtthon unduly exasseratlng one or the otber. 

The boys seem to retatn a degree of spoDtanetty witbin tbe loalal milieu 

of the SELl' 88 actor. When, 1n tbe boys t m1nds, the soctal milieu ex­

pends to inolude tbe dtrect interaatton between SELF and P.ARE!I'l, detense. 
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beeome muoh more 1"181<1 and 108. the flexibility exbtbtted In tbe SELF. 

'lbe reault uems to be a laek In spontanetty and an expressive tor. 

whi.b tDVolvea exaggerated tant.'7 reaction.. '!bis lug&esUon ..... to 

cotae14. wltb Aeker..n'. propo.al tb.t soot.1 role 1114 sltuetiOD pla7 

•• l ....taat aoreeD!" papt in tbe exbibitton of tbe more eentral ••It.1 

I. tbe Itsbt ot tbta at.CUI_tGB, 1t 1_ lat....tl8& to 

eaulaer tbat th... are DO ~ tlMaa of OPPOSD'IOI', "UO•• 

MIllVAL PRIVA'lISM or ACOOJII)DATlOB ID reallt7_ !be .oct.1 sttuatlon 

wetob ta SILP-fC)lfHIR ..... to exelude all auob con'ent trOll realtt7 wbile 

1.cladi. RAPPORr all4 IDIM'II'ICA'llOJf _ If1gbt tbts tndia.t. an oedlpal 

l1'1teJl'p1"etatlOD •• tbe UteratUl"e aua.ats'- OPPOsrfIOlI' an4 }tlfMU,TOlI 

ln tht. type ot .a••e ...tatnly OCU'1Ul"1 111 tant••y, and .other 18 

'Bae .001.1 mU... ,.....at..s bJ tbe" ••aap...... to 

(tollbtlle ldtb • 41tt10ul..,. ta ahart,. or oOlllNlnDl =aot.. expertea.. 

wttb idle parental aoa't8pll'" to previae, tn tbt••t t.'tOB; a gr.ater 

r.lt.... on f._.,. tball nallty. !be e.utton or a.feutv..._. 'tberelly 

pro4&1M4 ..... to • ..,a11•• tn all .p...... of 8lI'.lI-PAltme t ..... 'lb. 

atruetur.1 aaa11.1. pointed out tbe unto141Dg dttter..ttattan along all 

~. heblvio...ai I'peotl a.. tbe 81_1tllleoV' illtear.ttem ot tbue ••peeta • 

... , 
l ••tban W. Actk....n,"Soolal Rol.- aD4 Total PersonBlit" • 

A.,,!cln JO!£l!!l ot OJttboR819111atu. XXI.l (1951), pp. 1-17. 

2Fr.... • Mol••o••• Aa A DeYelop1le1ltal DlatIa''bllnoe, • p. 7. 
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It seemed tbat tbe cognitive development was Instrumental in shaping 

the differentiation and Integration. Tbe analysis of these messages 

also provided a comparative glance at the SILF messages. 

The discussion bas, so far, been somewhat extensive be­

cause the numbers of messages involved seemed to warrent this fact. The 

SELF and SELF-PARENT messages contained 306 of tbe total of 419 of both 

contingent and non-contingent messages produced by the boys. In diS­

cussing these two categories one had the sense of dealing with material 

which was pertinent to many of the boys. 

Once the numbers begin to decrease tbis sense begins to 

decrease. Interpretation from the numbers becomes more problematical 

and if tbe Interpretation thus far has been suggestive, interpretation in 

the succeeding categortes becomes very highly speculative. This discussion 

tberefore, limits Itself to basic considers.tions whlcb tbe material seems 

to offer. 

Self-Peer 

Tbe messages in this oategory were exolusively contingent 

and dually focused on the boy and his friends. They describe a SOCial 

situation different from tbat of SELF-PARENT tbough they are at tbe same 

level as SELF-PARENT !1!.. a!!.!.. the SELF category. Tbese messages are not 

part of the "I" though there was an indication that 8 part of the "I" Is 

concerned with peers. Tbe messages are part of the "In as it relates to 

tbe PEER - interactional, both in content and intent. 

Fifteen SELF-PEER messages were produced as compared with 

12, SELF-PARENT messages. Comparatively, this area seemed not to be as 



presalDg 8 _tter 8S was tbe SE.LP-PARJ.:If'l' CAtegory. Perheps tbls wes 

due 10 tbe structure of the questions to whteh tlle 'boy_ were asked to 

reepoach peer. tbough menttoned in the I1tuat10n was not I!gatn repeated 

1n 1be q.a11ons. In addr••slns tb.m••lve. to tbe que.t1ou, tbe SB.Li'­

Pm. 8"lal situatton, tbe aata .USS••t., was not a pr••a1q COIldfth 

1Pltt_ were, bow..,.., precluoed 8_ 0........ tb.. to be ot aOM 

tD~tlv••alue. 

1'ea of ,be 15 .a.aps appearecl iD tbe Halm of real1v, 

wbteb perups m4loat•• tbat tbe be,. Gould pl"Huee tbt. type ot state­

ment to tb.i. pareRt..... rea411, tban perbap. wa. the C8S. tD the SBLP­

P.AllD'.r ..asaps • tbe•• statements could be produoed l'I01"e r ••d11y beeau.e 

tbey COlleern tb....l••• wttb .xperiences between peerl whtoh miabt be mere 

•••117 aoo.pted b7 tbelp par_ts. 1tI. bosttUty tbe,' could create WQuld, 

perb.,., be a abaae below tbat whicb would be oreated bad tbe HBIIttJSOI 

atateMlbta emerged 111 reallt,. 

~tt••l1r tb... ........ are t~erea;tDS beoause ibey 

tadleate a ...10 poaUt". a'tttucl. towarda 0*1"8 wittloR 8n .eoOllpa.taa 

ueaatlv. OH. Itne of tbe 15 fell into tbe JmLtATIVI tbeme whIoh in­

dioa*-td a voluntal'7 and aftable •••ociation between 8BLF and PEJIft. Six 

of tbe 15 tell tnto tbe PIIR ilHAVIOUR IDIITtPXCATIOI tbeme whicb depiets 

behaviour influenced b.J peer and aoceptable to tbe boy .a a guide tor 

h1mselt. Appendix I oontains more oomplete definition•• 

Tb. ongoIng experienoe of tbe boys tlD4s • rea41 al11 tn 

peer expertence in aeneral. Wbenev8J" tbe SILP and PIIft are Juxtaposed 
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tbe flow between tbem 1s positive unlike the flow between the SELF &nd 

pJ'.Jt'DT i'lbich seems to run in the otber direction. In a sense, it seem. 

8S if the peer sbares the same kind of language whose definitions are 

commonly understood among them but not among their elders (especially, 

1n tbelr .,.s, tbelr parents.) 'tralls. paints out tbat laneuage tn an 

linstrument wblcb .truotur•• norms, value., etc. If the peer group does 

ln1.ea sbare a language CODDotatlvely and denotatlvel7, tben lt would 

be easier to aeoount for tbe 8asy ab.rtD! of experience •• well. 
a

Affirmation, opine. ~l1c8on, ls an ."1' tlowiac -t~ 811011& peerl. 

TbOUlb tbe boy. are relating sore mes$ages, the SELF tades 

out entirely. The boys are no longer focusing tbeir attention on tbemselve. 

a. participant SUBJBCT. They are wrl tins to, or wrl tine about tbeir 

parents. It Is to and about tbelr parents that tbey are foousing tbetr 

IrUentloo by e1tber deaeriblng or a4dress1D.g them ..elusively. 'l'be 

images tb. boys are dealing with are images related to tbelr parents wbtcb 

causes tbem to react a8 tbey do tn tbese me838gea. Tbeir parent••Isume 

uppermost importanee tn tbeir minis. 

'!be......., •• coataln PA.R1II'lS, FA!lHIR. JI)'l'HIR aa st1BJ.ECl 

ot attenUon tbo.... b PARD'J.'S .ppar,.are often tban the otber two. '!bls 

t. in line wl tb woat oocurred ID the SJ:LF-PAftIlIT eateso1'7 wbere SBLF­

PARIITS were lI')Fe %"Jme1"O"~ tb.n the ot!l.r two oomblnaUon.. Thi. ts 

lstrauIs, Mlrrors aad Ma.u, Cb. 1. 

2ErlklOD, Childhood and Sool8g., p. 26'. 



perbaps indicative of a generalized approaob to botb parentsl tbougb 

SELF-FA'J.'flER and SELF-MYrHER did oome in for individual oritioism a8 

well. 

ACTIO. seems to be the oonoern of tbese messages; 42 of 

tbe 56 PARIlIT messages are ACTION related. 'lbe type of ACTIOI whIoh the 

boys most often assooiate witb tbeir parents are tbole wblob exhort tbeir 

parents to "bug oft", "fuck oft", or "leave me alone". Tbe ACTION pre­

oooupation bas ocourred in the above oategories as well and perbaps 

indioates 8 general preoooupation tbe boys bave wIth tbis behavioural 

aspeot. Perbaps as tbey fooused on tbe SituatIon, it was tbis aspeot 

wbiob most stuck 1n tbelr mind and so tbey also express tbemselves in 

suob terms. It could also be tbat tbe situation is biased in terms of.. 
ACTIOB and the boys are responding to tbis bias. Thougb tbis oould 

explain wby ACTiON appeared in the realIty realm, it Is perhaps insuffIoient 

to explain wbJ it should equally often ooour in the fantasy realm wbere 

tbe boys oould bave cbosen their own means of argumentation, espeoially 

since tbe fanta,y realm ~bounds in messages. Tbe personal faotor seems 

to play a role as well. 

It is in tbe tantasy realm that one tinds 4; of these 

messages, while 1; appear in reality_ Tbe tantasy realm, as one thinks 

back, seems generally to oOOUPY an important expressIve arena wben the 

boys are dealing with tbeir parents. Figure 1 perbaps, orystallizes the 

lLidz, "Tbe Adolesoent and His Famlly," p. 107. 
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issue for the PARENT category. It presents the distribution of messages 

according to the thematic an~lysis. 

DISTRIBUTION QII' PARENT THENES 

'\PA RENT AS TEEN!! MO DEL 

7 

COMPE TE~~CE 

3 2 

HARRASS fv1ENT 

~RENTAL FALL! BIU TY 

5 

DISENG~GEMENT 
v2 2 ZZ 777*\ S SS! 

q :3 Cl 5" 

MOTHER FATHER PARENTS PARENTS FATHER MOTHER 

FANTASY REALITY 

Toe basic image the boys present involves placing the 

parents in a position of DISENGAGEMENT and PARENTAL FALLIBILITY. The 

messages are concerned with a pulling apart of boy from parents and, 



to 8 lesser extent, highlIghting parental short~om1ngs. Half the 

messages are coneerned witb tbese tv:o and sn they '!lpear predominantly 

in fent!.!lsy'. 'Ibis 1.9 reminiscent ot a stm11ar occurrence 1n the SELF­

PAREIT oategory end 1t ,eem. possIble to suggest that the -fantas, 

release mechantsm- wsa a,stD being used by the boJ'S 1n 1 ts extreme 

operettas forlt. One ftnd., for exemple, that "PARII'f AS 'l'EIB • JIlDJ[. 

appear. onl), 1A fal.""'''J t ••t OOJllP'ftllCI, wher. parenthood 11 .oinowledgecl 

In.8 legit1..te wa,.. appeara ~e in tantasT than realtty., doe••• 

paretal tntrustve 0811_0l'7 wbieb 1. HARRASSMIlft'.. Un11ke tbe SZLP-

P.AlliWr ........, -.e van -.1--117 ot tben ........re 1I000.....t1B1_' 

indlaatlac perbap. tb. 1..1.ty. quallt1 ot tbe 1D41otaeat of tbe ,arenta, 

_ tbe Hp. 

In thls situation 1t appears tbat parents are generally 

not perceived from a postttve aspect. 'lbe lmage one gets of the parents 

1s one wbft'e tbe boT finds mucb IIOre to criticise and pull away f'rom 

while objecting to tIM1r intrusive.ls. Leg1tlt'118tIon ot parents in thetr 

parental role tbrousb COfl1P.1!.!!l!IICB is minimal. These _aBases occur 

prImarily witbIn the realm of fantasy, i.e., they would not receive direet 

e:xpr••II'lOll to the parets. !hougb on. could utte some statement. re­

gl!"dins the oedipal po.stbil1it•• ot Figure 7, tbe numbers do not seem 

to justlt,y sueh a ta.~. 

One taet wblcb must be noted Is tbe oft _eat'our lettv 

wor4-tuok-op Us ciertvltlves 1n this category. The bQYs seem to have 

empla,ved tb1. terwdnolosy lndIscrlm1nately and perhaps purposefully 1n 

http:intrusive.ls
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ttals oategol')'_ At 'lbe ve'l!'l' least, tbis 1I14i08te. tbe ext.nt to wbicb

.0_ ot tb. boys were caught up 11'1 tbe situation tbat words were ..101. 

wbleb indioated a blab level of emoti on. (Some boy., 11'1 tact" oo__ted 

tbat tbe situation seemed only too r.al.) 1hi. type ot lansuage al.o 

..... to 11'141ea'le 'lb. ItrQD& r ••entme»t and DeSatt.e attitude 'lb. boys 

t.lt aasinat tbelr pareDt., a tactor whlcb waa noted 1ft tbe other PARIIT 

related ....,e. a. well. 

Tbe Doy. are tocu.lna exclu.ively on their p.er. or trlen4a. 

in this oatecOl'7. '!bey pr....t .a.ce. whlob 4eplot peer bebavtour .. 

Stllee tbe SU&1BC't ot PUR ta derived trOll tbe ·w.- atateenta in tb.tr 

compoaitlons, it 1••••ume4 tbat tb. ho71 constder tb....lv•• part of 

tb. PBIR o."..ory. !boUSb tbey bave dtaplayed a .1..ular I 11'1 tbe SILF 

.....,e., tbey also exbibit tbe poa.ib111ty ot .ubmersima tb....1ve. 

witbin a IIOre ..eorapaa'1na 'e" 08teaOl'J'. 

A.80elat1on of tbls kind la at.o.t e:xpeotable wben OBe 

tbing bee" to other PIIR tnMt .....g•• where only tbe posUlve attitu4e 

oou14 be founa toward. triad.. 'lbe.e _.sa... 'end to ebhors". ln a 

1101"8 ooncrete wa, tbe Dotton ot atftnUy UIODS 8401.ac_ta aDd tbe 

.ignltioant lntlueno. tbe, exert on eacb otber. It la a. it tbe Doy 

la tree17,lvtDc b1uelt lnto tbe care ot bt. &1841. 1h., are trlea4. 

",bleb he recoptz•• to be frlenda, t.e., wblt attracta bt. to tbem, 

allow1D& this 1:". of •••ootl1:1_, 1. tbe talt tbat be caa ne btuelf a. 

belJ3i part of tbe. 'Dley bav. qualiUe. wbteb be can ...117 recognize 

or value. 



Tbis is disoernable in tbe tbemes wbiob emerge from this 

oategory. Eleven messages are concerned wi tb TRUS'lWOR'DIIBESS, 11 theme 

which desoribes pe~rs as baving behaved properly and not having done 

anything wrong. Four messages deal with FRIDDSHIP desoribing certain 

positive Qualities found in friends. SIx messag •• deal with SEX RELATED 

MATTERS which is self explanatory (though Appendix E contains complete 

deflnitions of these themes.) Four messages relate to the GEHERATiONAL 

DIFFERENCE or gap. Tbere is also the tendency ·to produce tbese messages 

In reality (14 messages) ratber than fantasy (11 messages). 

Perhaps tbis assooiation gives them strength, perhaps this 

reflection provides' them wIth positive encouragement to continue in their 

development. Tbe ·subsoc1ety· which is formed by one's friends seems a 

highly influential aspect in the youngster's development. 

Parent-Peer 

Tbe last category of messages produoed by the boys was 

PARERT-PEER. Tbe boys formally coupled their parents interrelating with 

their peers In some fashion. Ten messages were produced in all: 6 of 

the PARENT-PEER, and 4 of the FA'mIR-PEER variety. Issues of PARENTAL 

IMPOSITIOB and TRUST oocupied 6 of these 10 messages. Appendix E explains 

the 4 themes whicb were evident In the messages. 

Overview 

One Is struck b,y the sense of contlnuity and integrity 

aoross SUBJECTS. 'Dlole themes which were found in the SELF messages and 

related to parents seem to have reverberated in the SELF-PARENT messages 
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and aga1n tn the PARlBT messages, tbougb tbe positive aspeots ~ere more 

subdued in tbese latter t ... o. Those themes '"bleb ocourred in the SELF 

messages relating to frIends were picked up and amplified on in the SELF­

PEER and PIER tbemes. Some kind of common thread seemed to bave weaved 

Ltself tbrougbout tbe messages to produce a discernable wboleness. 

Perbaps tbis waa a result of tbe situat10n wblcb impoaed itself but, 

as bas often been suggested in the discusslon. perbaps the situatlon 

allowed the boy. to express tbemselves personally. 

Tbe boys' main concern in tbis situation was w1th tbemselves 

and secondarily wltb tbe InteractIon between tbemselves and their p~rent•• 

Tbese two basic concerns were dIst1nguished by the use of fantasy and 

reality as realms of expression. In tbe concern witb tbemselves--as seen 

througb the SELF messages. the boys clearly exhibited a judicious use of 

fantasy and reality b.Y producing fantasy/reality ratios. In tbe case ot 

tbe interaction between themselves and parents--as seen tbrougb tbe SELF­

PARENT messages--tbe boy. leaned very beavily and indiscriminately in 

fantasy a8 opposed to reality_ 

Tbe percepi received through tbe SILF ....age. revealed 

boys wbo were becoming aw.re ot tbeir developmeot .nd who were strivlng 

to cbannel tbelr development along certdn personal 41"'ctloDs. '.rbey 

seemed to be struggling with positive and negative attitude. towards 

their parents wbicb seemed to be part of themselves and they seemed to 

find ways of expressing both. Tbeir beavy reUanoe on non-oontingent 

messages wltb respect to tbemselvws suggested that, in becoming aware of 

theIr own dIfferentIatIon, tbe, required to project this aw.rene.s and to 



see Ita retleotlvn frOM otbers wbo were lmporuat to tb....l.... '!bel' 

were, tbereb,J, a_le to obeok If, in fact, differentiation "a. In progress 

and wbat it looke4 11ke to otbers. 

!be pe..,' re"l.ed tbrOUib tbe IBLI'-PAm'l .....ps 

CfOllpU--.ted, lD ..DJ' ••,1, .e above peroept a. ,oIDW out "be barr1er 

wbleb 8M1le4 to ex18t _tweeD bo78 anc! pareat8. In u... ,,1_ "be 

4lttePeDtiatlGR touac! iD tb. SILP .....c... tbe.......... rev.aled a 

4ifteraatiatton in the a.plo,aent ot Mbavioorel a.peot. involving 

t_ouabt. f_lt.Dgs, IIOtl.a110., .to. Tb. "boys used a gl"eater vartet, of 

terlll8 1JlVolv1»& tbe vanous ASfECTS OF BEHAVIOUR'lnd were a180 able to 

uee t~ In • cODtlaseat ..uaer whicb .uggeated tbat, along wlth d1fter­

en'ttatl0Dj tntegra'tloll waa also ooourr1ng.. 'lb. bo,. were ahowtDg sips 

of unfolding th.ir oapabiliti.s witbin different realma aad, s't the same 

time, matatainiD&, for tb....lve., oobe81vene88 wttbin tb. UDtoldiua. 

It w•••USS••tea tbat tb••• ~o operattona, alGal wltb tbe hrpotbetleal 

a124 dedwtlv. ab8traotlO1l1 ..4. bJ the hop, lD41".t84 • 4eveloplD& MDtal 

capaoitJ tor abatPa" tbousbt .. 

Tbe .ooial 'tt ..tloa d.ttae4 .. " •• SJILlP..pAltlft ....apa 

ftv_lecl • atre•• iD tbe laterlctlon betweeD. bop lad parents. 1'boup 

tbe bo78 were able to baD41e tbema.lve. la 8 41••rl.ta.ttas manaer--a. 

r ....led 111 tbe SELF .8••ge.-'tbq were unable to do 80 1D direct tllter­

aatlOll. wttb tbelr pannts. Mos,.t tbe ••••gea were p:r04uoe4 tD tbe 

rant'l,. realm, eYen tbe posttt" one.. A ' ....lhe4 HRler seemed to 

exist .s tbe boys attempted to relate tbetr pre.ent experienoe wltb tbat 
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of tbeir parent•• 

!be pH.ctattoo witb reapeot to PMl"1 (Meet.) la la 

.al"p ••ir••t to 'thl.. Pee. are al"a,.. .._.ted in tbe po.1ti.,. 

It.pt, a••oolatiOl1 ... ideatltt.oattOl1 "t,* tbell 1. an uq "Otl'l'NJ:lOe. 

!be 'Do,.. .... to ..Hopl.. tbea .1 tb.t.r ••t ..al ••ltltueaq• 

ll!!!&aiM 9S!i4era,S!oJ¥ 

DIe iat..... aB4 ll'lte..,.etatlH1 _4e a... Wl" trOll 

a. e"lJ8tl ot ..terial wbiob pla... tb. bQr. 1D a bJpotbetl••1 eODtllot 

'l:tUltton w1th their pa••t.. !be ..e."lt. o'tAatM4 _,. have .....­

4'117 tatl....._ '" tbe otmtl.lot" ODe lfO'II4er., ib...t.... bow tbe.e 

.Aole...... wou1t! bave reao .. to aDO"..... '1"..1;1011, .. wb... tbe 

bal"lllOlll }:Jetw_ "bell aDd tbe1r pa1'8.t. wa. atna.eeI. Would ••lIdl.r 

patt..., la tbe poattive dlrecrtlOD., ba.........' Would tbe ...1Ilve 

p.ttern bave rematne4 4oa1Jla11t, ibi. la • aariouI ..t~, tor 1t 

repr.a.t. • wa7 ot ebeeldlti and ealaraiDi ... '00',. ot \lD4erataDdluc 

of tbe adoleaeent expert..e. !be bo7' are alao clevel.,lD& posUtve 

attItude., It would be important to obart tbelr 4welopment,0P 1aok ot 

it,in re1atlon to their pareata. 

'1'be po.ttlye r.latlou to fltt... ba..... put17 

".atzed. One wo..... it 11l44Hac1 _. 'bo71 opeat. wlthin a at.,l. 

·.t~-or· 4J1lU11o, __ It .... to 17....... 0.. 111..,14 U)HIOt ..atlye 

ppeJ"t!.oa. t. 'De te.tet wttbtn tie ••te1i7 of ODe'. peer lI'oup. ODe 

wou14 ape,t "bI." ... ",004" t ..l1a&' to 'be pr_.' about trtea4a. 

ADo'bar 'ituation a.. anotbe~ atud, woul. beve to O~ itselt wttb 

http:ppeJ"t!.oa
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tbt. wbole i.,ue. 

DlOUlh Cbe,t.. I,I "....... _... tbeorJ OIl tbe .ooto" 

oult...l Wl..... CID .401e...t ••D4 tMM .,...... ot 101to 4u._t. 

DO ...'loa we...le of anrthlD1 1,..111.,111 00....\84 wlth Ital1_ 

ou.t... Doe. tbi.... tbat tbe lultan ,.to.. an ,l'JiDi 8 1••, 

1..IIJOt't1.t ••1. tor tbea. -F" w•• tbt. 1I1fl.... _t.... wblob tbe 

bo,. took for PRt., lIty. tbe bol' alra47 Ho_ b1&b17 .00&4turat., 

Anotbe attua'Uoa wou14 Day. to be '1'eate4 to obt..... WOZ'IIItloD tll tbla 

area' WormatloD whtcb the boy. 00..1481'14 relevl.t f01' tb....l •••• 

!be .0010....,.1...11 ,.,,..111.. ,110 pelaUd ,. tbe •••rotv 

ot role ....1.. Brt_.... tb. GibU' ba.. ellJba.lle4 tbe raee4 to fiDd 

.. e. lclua to Vu.t •• to ...".. Doe. 'M .dow_at expert...e 

Yallute tb... vl..., It. al .tta. poillo out, tb. whole 14ea of 

14eat1'\7 1. 1"e1l''1''8 to a ,1Y" 'OO10111tor1.al ·U. aad pla..,l tbe 

,..bapa tbe 1'107. ft_ "81. tor t ....lve.. Do tbe lI04el. 00tll frOll 

other .... I. Meaa 'Yale_t., "1'08,8 anotber situation cOl.lld pl"ovlde 

81... eao nreaatb la a ••crept waloh t. 1110 .ult..e 

'bota4,'. bow an tbe _Y8 0",.1.1111 ... support. la • etult... tbat pro­

vi4•• 1... ... le•• etultural17 ..aatastul behaviour tor tbo•• wbo are BOt 

84ult.t noel tbe aobool prOyta. ,be .,1 wit••a.iD&1'ul , ••ut Do 

l~lU" ,-"'UHI Iou)b lE gr1st8, p. 23. 

2ErlKSon, Childhood and Sooietl, p. 2;5. 
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other activities? so, \-"bicb ones? Perhaps a situation concerned 

with meaningful activities might help to shed some light on this matter. 

Different forms of the same situation given to adolescents 

at one or two year intervals might reveal the changing forms of hO\iJ the 

adolescent defines himself. Thus, an investigator would not be situation 

and time bo0nd but could traverse these with the adolescents to gain a 

deeper appreciation of what tbey are experiencing • 

. 'l'he situation created for tbis study has been one of many 

possible situations. Toe results obtained seem to have been one set 

among many possible variations. This is indicative of the complexity of 

adolescence; one needs more than one situation and more than one ex­

posure to gain even -initial appreciation. As vJell, one needs multiple 

and overlapping exposures to obtain a representative picture. Tbe schema 

presented in tbis paper could perhaps serve as a useful instrument for 

such exposure. As seen in Chapter 111, it has served this invc8tigator 

as an instrument of analYSis and interpretation. Perha-ps it could serve 

others, in the same or modified version, as they attempt similar ex­

plorat:i.ons. Toe plasticity of the categories SUBJECT, ASPECT OF BEHAVIOUR, 

THEMATIC ANALYSIS, seems to re90mmend itself for further testing and for 

modification. 

Of basic interest to this investigator would be a testing 

of this schema for internal validity among three scorers. As it was 

worKed out, this schema '\rlas used by the investigator, l'li tb the research 

advisor acting BS a consultant,wben messages became difficult to interpret 
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or wben tbe sobema bad to be refined. It bas not yet stood the test of 

tbree 1ndependent scorers working on one set of messages. 

Tbis type of study could be useful for sooial workers, 

espeoially tbose who work in higb scbools and with adolescents generally, 

because of its broad soope wbioh seems to inolude and vitalize tbeory 

as it appears in tbe literature. In this study, one obtains a fair 

indication of what en adolesoent might be experienoing if a conflict 

sItuation witb parents was part of his problem. A worker migbt make use 

of tb1s study to obtain a broad awareness of tbe issues involved in sucb 

a oonflict; issues wbiob enoompass tbeoretioal and actual concerns. Tbe 

worker could perhaps be more aoourately -tuned in- to tbe adolesoent. 

One oan only suggest tbat tbe praotice thereby offered would perhaps be 

more in touoh with olient needs. Only another study oould test tbis even 

as it would bave to test the servioe offered. 



CHAPTER V 

StltlATIOlf 

Tbis a~udy waa concerned witb desoriblna ••pects ot tbe 

adolescent experienoe wbioh seemed to untold trom an eDalYsts of material 

produoed by adolescents. It set out to explore the posstbt11ty of re­

lating 80.. of tbe ltter.ture on .dolesoenoe to a sample of matertal 

produced by adoleseents. 

An uJlstruotured It01'7 wal SiveD. to 57 grade 8 boy. wbo 

voluntarIly oonaented to part1oipate. Tbe st01'7 wes followed by two 

que.tions wbicb requlre4 the bo,s to re.pond 18 tbey would respond tn 

tbeir own DdDds (fanta.y).Dd 8S tbey would aotually respond (reality). 

'nle material was tben oontent analysed by means at an original analysts 

scbema. 

Sussestlve evidence was fouad wbieh indieated tbe boys' 

involvement in three aspeotsl themselves, tbetr parental tbeir peers. 

Tbeir untoldlD1 capabilIties in tbe realm at cognltion, atteot, motivation 

and otber bebavioural torma was evident. Dltterentlatlon all/! tntegration 

along tbe.e and otber tb_a wa. evtdent. Concern wUh tbemlelves was 

ot primary importanee tn the matertal tbey produoed. 

'lbe boy. also exbtb1 ted oOIlcer'n witb their parent.. At the 

1nteracttonel level, the data Indicated a .ubstalltlal barrier exlltlQg 

10, 
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between boys and tbeir parents. This was in sbarp contrast to the 

general presentation of peers ','bleb \vere ah'ays depicted in an affiUaUve 

and positive ligbt. 

These results and the situation itself appear to be one 

set among many possible variations to whicb the scbema could perhaps be 

applied so that one gaIns an appreciation of the complexity of adolescent 

experience of adolescence. 



APPENDIX A 

THE INS'l'Rm~ENT 

I came borne late Thursday night and \'18i ting to jump on 

me l'lere my parents. I had been out ",i th some friends of mine, boys and 

girls, and vie had Cl good time. My father began to complain that I itJas 

hanging out with the boys too much. He got so mad I thought be would 

bel t me one. My mother vJas 'ltlOrried about me hanging around vii tb girls 

so early and thought I was going to fail my e;rade in scbool. She ex­

ploded but I don't think she was really mad. It's funny though, my 

father didn't seem to ':lorry about me being out \'li th 'the girls or about 

school. Tbeyreally put me on the there. It was a real mess. 

. . . . . . . . . . . . . . . . . . . . . . . . . 


After banding eacb of the students Cl copy of the instrument, 

the teacher vH'ote the fo11m'110g t'l10 questions on the board. 

1) Wbat I vJOuld say to my father and mother if I were not afraid of 

getting into more trouble is • 

2) Wbat I would really say fs • 

Chapter III describes bow the instrument was administered. 

104 




I'lPPENDIX B 

VJ\RIEl'IES OF CON'rn::m:Wl' I'gSSAGES 

A contingent message bas been defined by the existence of 

more than one SOBJECT-/\SPECT OF BEHAVIOUR, i.e., ono elemental unit. No 

Hmi tation v.Jas ced as to the combination of these elemental units so 

long as they were contj one upon the other. It was not uncommon, 

therefore, to find SELF-SELF' combi.nations si.nce repeti tion-of SlJ.R.TECT 

was not a limitation. An example of such a SELF-SELF contingency was: 

ur [SELF] do what I [SELF] v18nttt. Each SUBJECT, i.o., SELF' contains its 

o'!tln ASPECT or,' BEH:WIO"C.!'IL Ez;cb 81JBJEC'l', thus} bel.on(~s to one elemental 

uni t . 'l'bere is Cl cont:i..n::senc~r bet"Ieen these hw llni ts so one finds a 

contingency where th~ SUBJEC'r is repetitive. 

This W3S the case not only in SELl<'-SELI<' cont:i..ngenc1es but 

other contingendes also had repeti ti ve SUBJECTS. J\n example of. a PE&J:t­

PEEH vwuld be: ttl;Je [PE:eli li ker] the game so much tbat vie [PEEr] lost 

track of time". An exatnI)le of PJ\REN'J:S-PAnF.NTS '1'Quld be: tt:'Jhen you 

[Pf\.EENTS] ',<)er(' young you [Pi\HEJliT~ did even \,lorseu • In a similal' fashion 

one found FJl.THER-FATHEH ond IViO'l'HER-fvIOTHER messages as ,,,,ell. There were 

tvw varieties of contir.gent messages tben; one v81'lety contained repetHive 

SUBJECTS, ",bieh have just been described; another variety contained 

different StTB,n;;CTS, e.g., SELF'_PA'l'HI~H, etc" 1,',lhich have been described in 

tbe m3in body of the paper. 
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Two other varlettes ot aontingent messages "ere found 

besides tbe two already mentioned. Sinae DO l1mItation was placed al to 

the number ot elemental untts wbich could aombtne to torm a oontlnsent 

..aaap, oanttDlend•• oan'tai-ning tbree el...tal unit. and several 

aontalJliUC tOUl" suab unita were found. Par example, "I [SILF] 40nt" 
mow what 10U [PARll1'SJ 414 wben ,ou [pARa'l'Sl were ,oung l1ke me,· "I 

[qr.p] tblak I [SlLPI all of the age 01' banglD8 around with boy. and g1rl. 

even if' I [SU] 40B't pa••)" are two "hree""Ul1it eonttngenatea. 'l'b87 

exhibit, a. well, tbe po.aib1!it,. of' repetttive aDd nOD"'l'epetttive 

SU&J'JIC'J.'S ap,.8r111& In tbe.. ..••apa. 

I" can onl, be reiterated that the variety of oontlngent 

meaaage. W8. 11111'ted to the productions of tbe youngsters. 



· APPE..l\IDIX C 

APPEARfI.NCE OF ASPECT OF BEHl\VIOUR IN '11-IE NESSAGES 

'I'he ,I\SPECTS OF BEHf\VIOUR could appear individually in the 

messages> independent of the type of SUBJECT involved. For example, Itr 

[SELk'] do it [!\CTI0N] ::mY';!3Y," illustrntes j\CTTON as the f'\SPECT OF 

BEH!\VIOUR in combiuBtion with the SUDcT1~C1'-SELF; UT.!oy are you [r1TOTHER] 

so upset [I\FFECTIVE J, It :tlIustrates AF1"ECT 8S the ASPECT OE' BEHAVIOUH in 

of the SUT3.JEC'l'S could have 

appe8red together \'11 th an~r IISPECT OF BEHAVIOUR. 

The ASPEC1TS dia not ah-lays aPl?ear individually. The boys 

made freq uent use of a combi.nat ion of !ISPECTS in t!leiY' messages. For 

example} "l [SELl" ] ','rant U,ID'l'IVP.TICH J to do it lP,cum] , It is a message vihere 

tbe ASPECTS Appear in tbe fIlO'I'IVf\'rION -ACTION combi.nntion; "If they [j,'\REN'rj 

not listen [\CTIOTiJ and still be mad IJ\Fli'ECTIVE] • •• ," contains an 

fI.CTION-IfB'FECT combination. The combinati.orrs of ASPgC'l'S i'Jere limited to 

the types of combinations produced by the boys. J\t the most, the poss1.ble 

number of combinations of two !\SPECTS, the seconcl. ASPECT being different 

from the first at all times, v]C}s 20. Multiply this by five possible 

SUBJEC'fS and the total number of combinations possible in tbe non-contingent 

messages was 100. 

'll1e combinatIons of ASPEC'rS 'r18S not Hmi ted, bo'/!ever, to 

non-contingent messages. They could and did appear in the contingent 
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measage••8 well. For example, "I [SELF] might get belted [AClJ!tOU] .0 I 

have to [K>'lTlATIOB] RIlJa up excuse [COGNI'I'.IOB],'" ls Et contiDgent SELF­

SELF ruesaege cOIltalnin& tn one part a IvDTIVA'nOl{-(X)GII'nON combination. 

In tbe contiD&ent _asage. one coulc1 find ASP11IC1'8 ap~.1'1D1 

lDd1vldual17 and 1n ctolllb1natlon Just a. tbey appeared 1n the 1lOD­

contlD&Qt measages • It the posslble J'Ulllber of combinatlon. tor a non­

contingent ••a.,., 1.8., st.l!3JICi'-ASPECT OF BliHAVIOUR 18 100, then a 

contingent meaog8 ot two SJ.IB.1'l!X:T"ASPBCT OF BalAVIOtll Joined. tos.tber 

would oombine tor a poaslble 100 x 100 01' 1000 and • oontlaa8nt .....g. 

of three .ucb untts JotDed tosether would oomblne tor 100 x 100 x 100 or 

1,000,000 posslble oomblnatlons. 



APPmDIX D 

SCHIMA1'IC AlIALYSIS OF SAMPLB PRODWl'IOlf 

Sa!!Rl' P£2,4uotlon 

1) Wbat I ~10ula say to IfJ' tather aDd motber it I \y"-' not atratd 01' 

getttug lnto more trouble 1. • • • 

"l r.ally dtg ., friend., I wouldDtt care if I would come late a.aln. 

You oould belt _ but I would atl11 go OD dol88 it 8fr.9"n. So what I 

don't oa•••bout that lerap .obool, I tbink If. old eao\llb to band aroUDd 

wltb strl. ev. it I tall IQ' 1l"84.. I woul4D't oare it tb.,. w... botb 

worrt about R, I JUlt waDt 117 own wa,. ot l1viD&." 

2) Whst I would really ••Y 1. • • • 

-Really lay ls tbat you are botb right about I 08_ to late !bursday 

ntsbt, I really banpd to .uob witb fIf1 f'1'1tm48. I reall, baDg to early 

wlth Sirls. I abould Itud,. to pan II;f grad.. You r.a11,. oar. tor me I 

love 70U both." 
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SCHIMA'1'lC AIIAL!BI8 

ft'PBOFJRBSACm &:.taiKl.tV.tC& OP MlSSAGB !BIIIAIJ7C ISSUE 
1) Oll' BSSAGI 

wo.--cot'1'llIl.T SBLFI AliiiMirIVI l'RIIDLIIESS 

I [SBtJI'] wOll10"',, oare ~m lf I SZLPa APJ!It'IJ.'lYE­
~ wovld 0088 lat. apl11 [ACmOJll • COI'1'lM1DT SBLPs ACl1~ B'>ImJ:ft 

You [ PARIIII'rS ] could belt .. [ACTIoBl btrti 
I would nUl &0 OD 401DS it agaIn ~Cft01iI 

SELF 
COI'lDfG.-.r 

PARIIf'NI ACTIOW­
m.F1 AC'llOB RTCfIIll.TOJI 

So ",bat I [SBLP1 dGll't oare al:MMJt tbat 
scrap aebool [AP.PBCT.IVZl • ..~ SBLFt~VB C01flIWJ1IJ'.rAfta8 

I [SELF1 tbiak [(X)QIlTIOIiI I'. [ ~ 
old -OUCh [IDRft'lFlCA1'1OliI to IIeatt al'OCo. 
wltb atr18 ~ eveD 1t I ~ f'aU 
rq gl"ade lcr.IoRI. COIft'DIC-.r.' 

SBLP'a COOIIBOJI­
SlUPt IJJaUl!1CA'B.O'M/ 
ACfIOlf-DLFc ACl.'IOlf MATURITY 

I [SU wou1da't care [AP.F:l!tn'l'll 
tbey pABlftSl both WO'f'%'J about .­
[APFBC'l'IVEl • 

it 

I'0I'l._' "i1IIII'JIII 

8..." APPIC'1'IVB-
PAID'tS Ali'FIC'!IV& OPPOSl'fia. 

I [SBLij Just wlUlt [IIlTIVA'l'IOB] 
\IIay of 11te [IDBl'nFICA'flOl] • 

lIlY own 
l'OJf-col'lDGaT DDII'IlIDaZ 

I-' 
I-' o 



2) 

ReallY' sa7 la tbet [tilt. Is eouldered 
•• " 8oIIIe.,..repetition of '1_8'100. 
used tbls torm before tbe7 produeed the 
aet..l reapoIIse. Pe'bapa It wa. more 
dU'rteult tor these 0018 to tbo1l:1e 
tbis pan of the tnatrw81t] .. 

You [PARIM'S] are botb rtpt [OOGIIBOJl] 
about I [SELP] etame to late 1'tull"s4a,. 
nigbt [AC'1'l:08J. 

I [Sm:.p] real17 banged to DIUeb wltb lILY' 
f'lt1 ends [AC'ttOll] • 

I [SBLF] re811, bang to ell"l, wttb 
gll"la [AC'f.tOBJ • 

I [SO Bbould [M>'l1VA'fIOB] study 
to past Ill' gl"a4e [ACTIO.] .. 

You [PARDTsl reall,. caPe tar _ 
[AJfF.IC'!1VB1 I [sm,.p] love,ou botb 
[AF'FIt'l'lVll .. 

T!PB 01' MBS8AGB 

CtWHINarr 

lOI'-COlll'IllUm' 

BOB-<X'JI'tJJtJJR1' 

NO.-coJ'l'IBGDrr 

C01I'.f'.tBGa'J 

S'J.'R1mtI8I OP NalAOB 

PARl!1I'1'8= c:ocar.t'IOI­
S3LF: AOflOJI 

sm..F: AC'l'LOJI 

SILF: ACT.tOB 

S'GI1J111:1ttfAUOfl! 
ACTIO. 

P.ARa'!8IAWICI."!'lV'l­
SJLiII APJ.i.IC1'1VE 

'!BEMAfiC ISSUI 
01' MlSSACD 

PAREll'1'AL 
lmaJ'ftFICATI<JI 

ABlmATIC8 

JI..IBGA'1'la. 

~ 

BAPPORI' 

.... 
t-' 
I-' 
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APPENDIX E 

THEr·'feS OR ISSUES FOUND IN THE rJIl'JSSAGES 

SELF 

l} ASSERTION - contains the declaration of some ideas of specific 

strivings and preferences vlhi.cb the boys bave. They deal \I·d tb matters 

involving personal mottvations, Imowledge, emotions and actions. For 

exampJe, ttI tmOltl "Ihich people to hang around l,d.th," Itr vlouldn't care if 

come late again. 1t 

2) INDEPFJWENCE - the boy is concerned vlitb the totality of his life as 

be is experiencing it. Here he goes beyond specific preferences and seems 

to encompass a more holistic vim'! of his present state of existence. 

There is a sense of autonomous motivation and internal directton for one's 

life in tbis tbeme. For example, "r am Cl man n01;) , It "r just 1f.lant my o"m 

way of 11 felt . 

3} Mi\TDRITY - the issue is wbether the boys have reacbed a stage wbere 

they can act in certain ways. Certain norms seem to exist which enable 

the boys to claim maturity. The most common norm is that of age - Itr 

am old enough to • • • ." Somehow age and otber social achievements, 

e.g., "r am in high school" define behaviour as acceptable for this boy, 

behaviour whicb was unacceptable for the child be used to be. 
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" ) AJIIEGATIOlI - tb. boys seem to set asld. tbelr own voUtlon in tbe 

tace of tbetr parents' obJeotlons. They esre. to .... aot1Ds 1n tbe 

ottenslve manner or agree w1th their parents' analysis of' the S!:tuaU011. 

"I wl11 listen," "I won't do 1t agaln," "I really hang .round too muob 

with boys and g1rls." Thetr behaviour seema to lo.e lt8 mertt wben 1t 

la or1tlohed by parentl. \be boy. oonsequentl, .... to dissoolate them­

selves from the behaViour ~ identIfying wlth tbe parental attitude. 

5) Jl)8'l'ILITY' - the bop describe a t8e11_ or an aoUon wbloh ls 

"unexpeoted" in tWItS of parent-ohtld behaviour. There ls • aense 01' 

aggr.salveness st_ing fr_ auaer in tbetr pert. They say, "I would t.ll 

tb•• ott," or "so_Umes I teel 11Ke teUlns her ott 1004". 

6) COIPRC'.WrA'fIOJI - tbe bo,S present tbeir parents wttb an ar,...nt of' 

SOM ldntl J "1 t tsn' t that late," or "I would ~:rgJJe wttb ., parent.". 

Tb., .... to be meetlD8 parental obJeotions wltb tbelr own objeotions. 

7) IS>LA'1'10a .... tbe OO,s respond wltb etlenoe outttD8 tbemselves otf' from 

f'urtber disousston or involvement. "What I reall, would 8al to them Is 

nothlng," "I tgnore t .... aDd 8nawer wl th low answers". Tb. boJ. seem to 

withdraw 1nto tb....lv••• 

8) IIOAGBMIIf - tb. boys expr••a an open quality of meeting their par.nts 

at SOIIe 1..81. Tb., Ire oouoerned wltb r.aobing for tbeir parents to over­

oome parental obj.otlons. "I fd bave 8 :'8ce to taoe telk \'l1 tb 111 tather," 

"I thtnk I would tell tbe. tbe truth," "t1rst explain wby I was late". 

ibas. imply an lnvttat10n to further involvement, tbe boys baviD8 r .... 

sponded 1n a positive (et worst neutral) manner to tbeir parenta. 
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9) PARIITAL AJPtLlA~O. - the emotIonal attaohment tbe boy. maintatn top 

tbelp papents oomes thpougb elther tn exprel.ions ot love, a peluctance 

to 0l-1tlct2le papents Ol" a teeltDg 0' contritene.s or an apoloQ_ SOme 

statement. apel "l love my parents,- "l really don't want to sa,. tbe. 

asatn to ., papeats,- -What I peally would s.y to tbem, 1 don't like it". 

A positive recaN tor tbe parents ..... to animate tbe bols' respona.s tn 

this th.... 

10) P1UBDJ·tllSS - d.sOl-ibaB aetton or teeltnas whlch involve the boys tn 

pOstttve tasbion. Tbe boys al'. coneerned wttb expertence. from wbtcb 

tbe, derive ple••ure 01' experience. sbared with peep. and wbteh seems to 

blve totally involved them at the t1_. 1\2e,. were .0 lDvolved tbat the, 

ea_ bo. late. "I "'.. hangtlll around vttb so_ boys aM glrls," "1 

ldssed tbem, - "I waa bavilll tun." "I real17 dig IIY trteMs-. 

SBLF-PAftIIT 

1) oPPOsmoll - the boy pres.t. aspeets ot hts bebavtour rangi88 from 

bolistlc eoncerns to specitic aettons. eosnttloDl, etc_ wbiob are tn 

oppo8ition to parental .ottona, copltlou, ete. He .stabli.be•• dlebotoll1 

between bi.elt and bi. parent.. '!be relationsbip theM ts one ot aooent­

uatt. dU'ferenoes. WOet ba. formerl,. been ae.wtbed as ".ssertlon" ana 

"lMependeno.- wttb regard to SELF 1. plaoed tn tuadameatal o~~o.ttion to 

PAREIT pe.poa.e. within the.e contingent .....S••, e.g., "l vouldnft eare 

tt tbey both W0Pr7 about _, - "tipst '1 t is none ot theip bultD." if I go 

out with Slpl.... 

2) ftDlll.TOll - the opposit1on 1. Upl"e••ecs 1n dipect terms to bts papents. 

He expre•••• bi. oppo.ltlon patber tban a.acplblnc it and often add8 
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prQfallit:1.es Qr terms aucb as "bus Qff" wbiob ole&rl), 11ldl0.~ed a QQUed 

1ncalc1trance on his p&rt. fihai bas beeu cb&rl:loterlzed ln tbe SELF 

tbemes as Ubostllity", "assertionU, and "independence" are all subsumed 

under tbe REBiI.lrION tbeme witbin the SE'LF-PARENT contlnaeno),. ";[Iuol:( off 

O.K. let me do everytbing I want," "don't fucken bug me about laten•••," 

"IQU dld wbat you wanted at my age - why shouldn't It" 

j) MUTUAL PRIVATISM - these ..ssages cont*tned tbe sense of e dividing 

wall aeparatlns boy IInd parents. They seemed to be living t.n •.,."8" 
40181n8. For example, "I would have a long talK tbey would just slt,· 

"then he'd gtve me 8 speech and I would go to bed". 

,,) ACOOMJl)DATIOI - In tbe tace of' 'Parental oppo8ition or 'Punish_t tbe 

bOY Mhave. in a _1Ulft' whteb eubl•• bill to ....t tbe obJeoUona. Some 

express future abatIDeDO. fro. tbe bIb.vlour while otbers s••rob for ,. 

compromiSe,. 'l'be boy. ar., ••ob 1n bi. own fasbloD, reaoh1ng a viable 

solutton for tb••elve. '1&8 !..!1!. tbetr pareDts. Persoul and parental 

indtvidualIt!e..... to be tlkec 1nto .ooount IB some kind 01' accord ls 

sought 8. a way out of the .truggle. 

5) RAPPORr - tbe oare aDd conoern wbieb tbe parents bave shown tbe boy 

&re acla1owledsed. 'lbe boy aUempt. to reciprooate by elther expre••!D& 

ht, love, or remaining sllent. or expre••tna apprectatlon for wbat bis 

paren:" baye done aDd are dotllg tor bim. Tbere 1 •• aeD•• of IlUtually 

positive rapproobement between parents and boys tn this theme. 

6) PARERrAL IDENTIFICATION - tbe boys either express agreement with tbelr 

pareotfg evaluation or they exhtbit an abject contritene.s that d1.01at•• 

http:prQfallit:1.es
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future misbehaviour. For example, "r am what you told me," ttThanks 

a lot for sending me straight". 

7) "PAHENT AS TEE:'~tt r,~ODEL - the boys compare their present behaviour 


with parental behaviour when parents were teens; e.g., "I would think 


what they had done when they were my age," "I'm sure when you were young 


dad that you stayed up until your friends did". 


SELF-PEER 


1) PEEf{ BEHAVIOUR IDEr~TIFICjl.'rION - the boys tdentify their bebaviour 


as part of their peer group behaviour. "! think I have a right to 


up late if the rest of my friends do, Tt or uI'!'t/ friends \Ilere hold me 


back I couldn't go home". In a sense the boy's behaviour seems to be 


influenced by that of his peer group. 


2) AFFILIATIVENESS - tbe boys' spee0b in terms of voluntary associations 


with frlends from which they generally derive pleasure. "l like my 


friends, they are good to me, U or "I enjo;y being vli th friends, It or ltiYlY 


girl friend had a probleM and 1 couldn't left her aloneu
• 'lbe sense here 


is one of personally relevant and motivated behaviour as opposed to 


behaviour wbich is more a result of peer group pressure. The SELJ? is the • 

dominant actor. 


PAREN'f 


1) DISENGI'lGEMENT - tbe issue here is the drsvling apart of son and parents. 


A pulling apart or disengagement is the main concern of this theme, e.g. 


"fuck off", "layoff you established creeps", "tbey would leave the room", 


or nit's none of your fucten business". 
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2) PJI.ltmTAL FALLIBILITY - tbe parents are cri tictzed in uncomplimentary 

terms. They are brought to teik on specific issues suoh as dislike for 

teens~ prestige seeking, inability to raise children {)roperly. On a RIOre 

general plane, they are descr1bed as a "real pain in the ass", or "a 

bunch of tuckers", or "old faShioned". 

,) HARRASSMEIT - tbe parents are variously deaorlbed in ways wbich 

depict their intrusion into tbe boys' experienoe. statements sucb •• 

"nag, nag, tbat's all you know·, or "stop spJing on me", reveal a sense 

of parental intrusiveness. 

4) COMPi'l'.llfCE'" tbe paren"s are aomowled&ed 1n "be1r capaoity 8S parenta. 

Thus, tbe boy will 8ay, "tbey take good care of me," or natter all, 'lbey 

are mJ parenta," or "you're rigbt". Tbere 18 a lense of deference 

combined with an acoeptins realization ot parental reSpons1bilitie. in 

their role 18 parents. 

5) "PARENT AS 'l'ED'" M:>DEL - tbe boys in talk:iD& of their parents talk of 

their parents' teen stage and generally consider tbe parents to bave gone 

tbroush similarly miacbev10us bebaviour. 

PJCIR 

1} TRUS'1'W'OM'HIlIBSS'" 'lb. eODCerD bep. la wt tb bavina bebeved in tbe 

proper manner, Dot baving done anything "bad-. "we don-t do no'tb1ng 

wrons,· -We Just play bowlIng or something like that," -We went to a 

baseball game so we lost track ot time". In a sense, the peer group acts 

with propriety even if the individual boy comes home late. 
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2) SEX RELfl.TED fvlATTERS - the messages are concerned wi tb peer bebaviour 

norms regarding sex or vl1th topics generally allied vdth sex. ftif you 

dig this cbick you just fuck off \1i th her, It n',ve were talking if any 

,"Jere virgins, n "boys and Sir-Is start going out earlytt. 

3) FRIENDSHIP - the boys describe or define i'Jhat frtends are about. 

tt'l'hey are real great friends, It "they are ve17 interesting to tal k to, It 

"the girls are just friends as eaual as the boys". 

4) GENERATIONAL DISTINCTION - the peer generation is distinguisbed from 

the parent generation. nl-le're not in your generation gap, It "Today!s 

not 
society bas cbanged~1l 1t;·Je're,.1iv in tbe seventeenth century •• •• It 

PARE)I!T-PEER 

1) Gl1'NERf.I.'J'IONAL DIFFERENCE - the boy makes refereYlce to an histori(!al 

time gap betvleen the generations - tI~['he t"l.me in vlhieb ,')e are living is 

not liv:e yours". 

2) 'l'RUST - the boys question 'J1bat the parents really think of peers, 

what they consider them capable of doing. "I\re you afraid Ne're going, 

to get together and mug some guy or rape some broad?n 

3) Pi\RK.1\JTAL IMPOSITION - tbe parents restrict peer behaviour, e.g., "as 

soon as vIe find fun I")r someth to do that's interesting you old ones 

sboot us down". 

4) uPARENT AS TEEN" !VK)DEL - same definition as above, e.g., "YoLl stayed 

n 
up late UYltil your friends did even if it \'18S earlier than we do n01:l • 
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