J}jk ¢

THE McGILL NORMAL SCHOOL — A BRIEF HISTORY:

1857-1907 '

»

E.A. Paradissis

A thesis
subnitted to the Faculty of Graduate Studies
'and Research in partial fulfillment
of the requirements for the degree
9f Master of Arts

' Administration and Policy Studies in Education
" McGill University .

, February, 1982




o R i TR

T RRATRE e omw n Tkt RN ¢ o beaab | wp te E Ten k(s e K1Y e AR T T T b <

ABSTRACT

This thegis discusses some asvects' of the, McGill Normal School fram
1857 to 1907. Thid period spans the history of the School, after which,
it became the Schiol .for Teachers at MacDonald College. An attempt is
made to interptet.the role of the school and this is done by noting some
of the; problems concerning its founding and operation, by focusing on
the expressed views of some of the leaders of Lower Canada whd’ were
c'loseiy conmnected to the school, and by examining the financial resources
apportioned to the school for the incames of the staffs,:for the upkeep
of the buildings and extensions, and for student needs, since.the amount
of- money set aside for a given activity is quite a good J_nd.lcator of the
relative 1mportance attached to that activity by society.

Attention is given to the different income levels of the staff and
the effects of these on them and on the students, to the role of the
Principals, the McGill Normal Comuittee, and other authorities, to staff
relations among themselves and with the principals, and to the students
of the school and their various activities most important of which were
their courses of study. Reflection on these aspects of the McGill
Nomal School, gives a fairly clear picture of the type of student '
as well as the students' perceptions of their own expectations.

"'I‘he hynothesm is that elementary education, and hence education
as a whole, was regarded as something that had to be developed with
sane reluctance and extreme cadtion. First, there are indications that
the McGill Nom\al School, essential to the educational needs of
Protestant Quebec at the time, was nevertheless formed and maintained
at the lowest possible cost. Second, it provided training for rather
poorly qualified students; who, third, came fram poor families. Fourth,
these observations, if accurate, indicate a low priority given to
elementary education; and hence, fifth to education as a whole; and,
finally, si;cth, such dicrimination as was evident in the McGill Normal
School, was above all, a class distinction, based on financial status.
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RESUME

Cette thése examine quelques aspects de 1l'Ecole Normale de McGill de
1857 & 1907, période aprds laquelle elle deviamt 1'Foole de McGill pour les
Enseignants. La thése chérche 3 interpréter le rdle de 1'école en notant
quelques uns des problémes concernant sa fondation et son f nctionnement; en
réfléchissant sur des points de vues exprimfs par certains dirigeants du Bas '
Canada qui avaient des liens &troits avec 1'&cole; en examinant les sources
financi@res asgignées 3 1'école pour le paiement des employés, le maintien
des batiments et ses ammexes, et finalement pour les. besoins des &tudiants,
parce que 1'argent que 1'on copsacre 3 une certaine activité indique assez

A

bien 1'importance relative que la société y attache. .

Les niveaux des salaires des employds y sont aussi étudiés, ainsi que
leurs effets sur les énployés et les étudiants. L'&tude se penche &galement
sur, le rOle des principaux, du Comité Nommal de McGill, et d'autres autorités;
sur les relations des employ@s et des brofesseurs entre eux et vis—-a-vis des.
principaux; et sur les &tudiants de L'école et leurs activités dont les plus

importantes &taient les cours d'studes. C&§ réflexions sur 1'histoire de
1'Ecole Mormale de McGill, donnent un tablee}\assez clair du genre d'étudiant
qui fréquentait cet &tablissement,de ce qu'on\attendait de lui, ainsi gué, *
de ses propres aspiratiocns. - ‘ X
L'hypoth®se est que l'&ducation &lémentaire et ainsi 1'éducation en
général, était vue comme une expérience a développer lentement et avec une
attention extré&me. D'abora, ily a des indications que 1\'\Ecole Normale de
McGill, essentielle pour les besoins &ducatifs du Québec Protestant du temi:s,
avait &t# neanmoins c;éée et financée aux colits les plus bas.\.\ . Deuxiénement,‘
les étudiants commencaient & un niveau assez bas, et, troisiérfq\einent, ils
venaient de familles pauvres. Ainsi, et quatridmement, ces observatiorals, si
elles sont justififes, montrent 1'importance relatiwve accordclée & 1'éducation
&lémentaire, et cinquiémement, a 1'éducation en général, et finalement,
cette &tude essaie de montrer que’s'il y avait une discrimination qhelconque
3 1'Ecole Normale de McGill, elle Atait surtout basfe sur un%_ distinction

de classe, fonction du statut financier.
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INTRODUCTION

7

The McGill Normal School lasted fifty years, from 1857
to 1907. With the two Roman Catﬁolic Normal Schools, Jacques
Cartier in Montreal, and Laval in Quebec City, it was the
first of the confessional normal schools in the Province of
ally to become merged into th% school for Tegphers at Macdonald
College. There are many tributes to its succés§, among them,
the fact that’2,989 teachers were trained phere.}

The noémal schools were started in order to prompte
teachind in the elementary schools, as there were not enough’

teaigers and also as there were insufficient standards by

to judge their suitability. The normal schools were
\

whic
designed to train teachers so that accepted standards might’
be reached and the whole country might, if possible, ﬁenéfit
from equal excellence. One of the conditions of entréhce
" . into Fﬂe McGill Normal School was an undertaking to teéch for

at least three years after graduating. \

This thesis attempts to throw.light on the role of\
the McGill Normal School in the Province of Quebec, esp;cially

in the English-speaking Protestant sectian. Some aspects

lGeorge Parmelee, "English.Education," Canada and Its
Provinces, Vol. XVI Province of Quebec, ed. by Adam Shortt
and Arthur G. Doughty, Toronto and Edinburgh: T. & A. Constable,

1914, p. 486.

-

vi

Quebec, /and it was destined to expand and prosper, and eventu-

A
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of the work at the Normal Schooi are discusse;i and there is
an attempt to interpréf,w'e%vents and attitudes, so as to assess
the activity of the School in tine context of the aims and
aspirations of the society which i\f; served. The latter can

\

be judged from expressed opinions, \from the amount of money

allotted to the institution and the\\way it was distributed,

\fron'l the people chosen to direct the institution, from those

\-
chosen to benefit from it, and from what was expected of them,

and from the nature of\ the benefits conferred on them.
There is little ppblished material on the McGill Normal
School. There are articles in magazines such as John Calam's

in The Teachers'Magazine, -and” John Irwin Cooper's and D.C.

Monroe's in The Educational Record of the Province of Quebec.

There are also references to the Normal School in the Montreal
Gazette, and in the M.A. theses of Orrin B. Rexford, Teacher

Training in the Province of Quebec, and Keith D. Hunte, The

Development of the System of Educatidn in Canada East 1841-1867.

A Historical Survey. Several references to th& McGill Normal

School are made by Dr. Margaret Gillett in We Walked Very .

Warily. A History of Women at McGill, published in 1981.

More general information concerning normal schools in the
Province of Quebec is found in histories of education such as

Geodrge Parmelee's section on English Education in Volume XVI

Candda and Its Provinces; in the histories of Louis-Philippe
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- Audet; in Jol'.m‘Adams, The Protestant School System in the.

- . . -~ . ~ “ . . P
°@rov1nce of Quebec; and more especially.in the writings of
T )

Jean-Baptiste Meilleur and J.W. Dawson. -

In order to relate the activities of the Normal School

to the social patterns of Quebec and Canadian society, and

-

_ to gain some insight into the role of the McGill Normal

School in this society, more generail studies on the, role of

[

education were examined, such as the section on Canadian

Socgiety: Trends and Perspectives by Frahk G.Vallee and

Donald Whyte,from Canadian Society: Sociological Perspectives, .

and Brian Simons, The Two Nations and the Educational Structure *

1780-1870.

Above all, however, information concerning the McGill

Normal School is contained in the variots—MeGill Archives, /

-

and to a lesser extent in the Journal of Education (Quebec) -
N a
The former include the Minute Books of the Normal Committee

Meetings, the Corporation Minute Books, the Letter Books, the

Prospectuses, copies of various regulations, reports, enroll-‘
ments, pay lists, cash books, and bye-laws.

In Chapter I the relationship between ‘the McGill Normal,
échool and the society of which it was a part is stu'died. *In
the remaining chapters discussion centres on the activities
of the principals, staff, and students. These, in addition
to revealing the nature of the School, also show its struc-
ture and the kind of financ&;al problems which it faced, and

thus help in assessing its role.

®
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This thesis attempts to show that education ranked low
on the scale of social pric:)ritiesi It might be contended that
this is to state the obvious and yet it can be argued that
every facet of attitudes towards education is worth examining

-

since it is likely to throw light not only on the particular
ir:.si:itution that is ;studied but also on fhe sc;‘ciety of which’

it is a part. The founding and operation of' an educational
institution‘, especially ong that tends toward higher 1éarning,\
might be regai:ded as a sign of progress and advance, but whether
this is so, “will depend.on the nature and character of that .
institution. .

'If the activities of such an institution are limited to- |
the point where the students are provided with a curriculum,
which forces them to cram somewhat heterogeneous material
rather than to st\udy an area of knowledge which is more étruc— .
tured to lead by degrees to more knowledge and v;hich éun’ﬁances

their ability to think, and if further, the institution gives

students scant opportunity to develor their abilities and
)

talents through extra curricular activities,;” the conclusion ___— ]

?

may be drawn that in spite of appearances, there is little

real will, 6r at any rate insufficient will, to further the
cause. of education. Suéh a conclusion is even.more justified
if it becomes apparent that the beneficiaries of the educational
institution are e#pe_cted or rather compelled to follow set
patterns of conduct and thought which in this case lead only to

. \
rather humble and ill-paid careers. Patterns.,of condu¢ct and
v :

*
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of thought, moreover, tend to be the reSult of a to:tality ‘of

exper:n.ences 1nclud1ng in the case of the McGlll Normal School,

-activities, but also the financial and other fesources of the
‘8chool and the effect of these on the teachers and staff with .
whom the Normal School sﬁ:udents were in contact.

The hypothesis is that theb McGill Normal School was an
essential element in developing'a system of education which
tended to be a tool to m“ake possible the maximum use of the
human resources of a particular society while not disturbing
existir;g social, economic and religious structures. The

+McGill Normal School had all the 'signs of being an educational
ingtitutiod’ formed and maintained at the least possible cost,
to provide tra:.m.ngv for rather poorly quallfled students

drawn almost entirely from the 'poorer families, who wére then
to become elementary school teachers. This seems to indicate
that elementary education, and hence education, as a whole, was
’regarded as something that should be developed with some
reluctance and extreme caution.

The lafck of financial resources is seen as the most
important demonstration of this hypothesis for :it affected
eveé:y other aspect of, the educational process here discussed.
% . .

It affected the choice of students, their opportunities,
their academic curriculum, and their general activities.

It also affected thé attitudes of principals, st%ff relation—

i { .
‘ships, and the school buildings themselves. The hypothesis

-
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¢ 2 i
may be considered as demonstrated if it can be shown that

the student curriculum had serious shortcoﬁings, that student
activities were severely limited, that the principals and
staff were overly w§rried by financial insecurities, and
that the bﬁildings werxe inédequately maintained.

The McGill Normalkgchobl, althaggp'founded to promote
elementary eddcation, seemed to function as though there were
a fear, most overtly &xpressed at the inaﬁguration ceremonies
in March, 1857, that education for the population as a‘wﬁole
was a somewhat risky proposition, whose benefits were uncertain
and even dohb;ful, and which had to be guided very cautiously
and under strict control. Introducing mass education was a
move in a direction which could well have had unpredictable
resﬁlts. This attitude remained éssentially unchanged through-
out the his;ory of the McGill Normal School. Such discrimina-

[

tion as the School revealed, was essentially a class distinc-
tion based on financial status. )

The events of the fifty years of the McGill Normal
School are discu;sed both chronologiéally and thematically.
In Chapter I, some aspects of the early years are analysed,
with em;hasis on how the role of the Norﬁal‘School was seen.
In Chapter II there is chrdnoloéiéal progression, which is
absent in[Chapters IV-and V, but throﬁghout, the thesis seeks /é
to foc;s on thost elements which explain the functioning of 1

the Normal School in relation to the perceived goals of'the

society of the time.




o

-,

CHAPTER I

t

THE FOUNDING AND EARLY YEARS OF THE McGILL NORMAL SCHOOL

~

A. PROBLEMS

1. Social
In 1857, at the time of the inauguration of the McGill

Normal School{ the most fund%mental deterrent to the start of
the school was perhaps the social one which concerned.the
importance qiven\to education by the society in which the
school was founded. The issue of whether education was to
be substantially suppoited by society is not one which the
school faced consciously but one that surrounded its whole
being, pefmeated its entire atmosphere, and remained

’a high

unresolved. Education in Canada did not enjoy
priority in the scale.of social values and it was in a
rather harsh and hostile atmosphére that the Normal "School
began. ghe University which contro}ied it and.which gaQe it
its name, was itsg}f still strquling for survival, and the
commercial society in which both the Univers@ty aﬁd its
affiliated Normal School, %ound'themselves, was very undecided
as to their value or rolef; As eveﬁis(ﬁurned out both the
University and the Normal School did in fact enjoy steady
improvemént both in status and’in prgsperity, but this has

probably been due to many factors besides local foresight

and good will.

v ‘
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The problems of financing tﬁeqpublic schools on whose
progress and welfare the Normal School depended, were still
being debated, and indeed the ﬁecessity even of the existence
of public schools had only just been decided. During the
1840's and early 1850's controversy over payments of taxes
had been fierce andeven in 1855, Adelard Derosiers reported
seven municipalities as still refractory, that is as refusing .
to pay their taxes.1 ’
The low priority given to education was both a cause for
the existence of the McGill qumal School and resulted in 'ﬁ
diving it certain characteristiés. For it was the absence éf
interest ;n a systen of educatioﬁ\?hich created such a dearth
" of teachers that imposed the start' of the normal school by'
1857, and it was a result of this scale of priorities that ‘
for many years left the McGill Normal School with the charac-
teristics ghat go with scant financial resources. The student-
teachers, for the most part, came from 1ow;income families and
were subjected to a rather réétrictive educational experience
in somewhat harsh living conditions as indicated in more detail

in Chapter II. The Sicotte Commission in 1851,2

reported
that only 503 school commissioners out of 1,025 could.read and
write, 190 teachers were ninetgen years of age or less, and

only 412 teachers out of 1991 were qualified. These

[

lLouis PﬁilippewAudet, Histoire du Conseil de 1'Instruc~-
tion Publique de la Province de Québec, 1856-1964, Montreal: -
Editions Lem&ac, 1964, p. 8.

2

Ibid., p. 18.
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rgtios show that the standards of education were loﬁ, put
tﬁey become &ven lower whenjwe consider the low absolute
numbers of teachers and when we bear in mind, further, the
level -of qualification which was considered acceptable.
Several references are made in this thesis toeéhg scale

of values which resulted in little money being given to the

.McGill Normal School. This is the clearest outward manifesta-

x

tion of the real scale of values in ou:}commercial society.

But values can also‘be assessed from statements, attitudes,

-
’

aﬁd practices. ,
~ At the inaugu:ation\ceremonies'of the Mc%ill Normal School,
on March 3, 1855, several statements were made which reveal
clearly that those in authority were diffident about the re-
sults of expanding the numbers of people who would be educated.
Pierre-Joseph Olivig£’Chauveau, the Suéerintendeht of Public
Instruction of Lower Canadé, towards the end of his opening
speech adjured mothers to watch carefully, "in case evil is
spread 5y the teachers instead of good".3 This’warning re-
veals a deep respect for the powers that edycation Wasobelieved
capable of unleashing and a deep fear lest society should be
unable to cqntrol them, Which in pért explain why the séread

of ‘education was not engouraged to a greater extent.

~»

®

‘ 3Journal"—of Education (Quebec), Vol. I, No. 3, March
1857, p. 42. ”




The warnlng, in another sense, shows a lack of re : t.
for teachers, for it 15 addressed to mothers ; and one may
ask by what standards "mothers" were supposed to judge what -
was "evil", ‘except by the very simple criterion of accusing
any:#Zaching ef being "evil", if there was criticism of
accepted values. Furthermore, the teachers of the Normal
School, and their pupils, were already so tiéhtly controlled
by the established political hierarchy of the country, that
it is‘hard to find the tiniest unprotected crack. The warn-
ing issued by Chauveau could only act as a general plastering
over a wall whose every crack had already been sealed off,
by spreadihg a vague unease and suspicioh of anything new
that might by ‘accident be’uttered by some teacher. It made
assurance doubly sure. 4

- Bishop Fulford, the Lord*Bishop of Montreal, who spoke
next, expressed himself as sceptical od the "blessings of in-
creased education".4 He pointed out that education does not
necessarily eure‘the evil nature of man, and that it does even
enable the evil man to be more effectively bad.-

His Excellency, General Eyre, also spdbke and gave credit

5 of the Provinéé,‘adding that

to the "liberal government"
the support of the people was certain to be given to such a

government. By connecting the liberality of the government

w

41bia., p. 42. .

S1bid., p. 42.
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to the support of the people, General Ayre was égsigntng a .

» 4

somewhat. dependent role to'education, making it appear as a
privilege to be extended or- withdrawn according to behaviour.
Furthermore by focusing on the liberality of the Government,
GeneralfAyie was exaggerating the quality_of\geodness in that
authority, whiéh by to-day's standards, and.eGéQ\by many

A

ancient standards, was hardly "liberal." .
Professor Hicks too, in part of his address‘réfgfred to
teaching as being hitherto left almost entirely to the "ruined
tradesman" or the. "disappointed clerk" who, having fa;::h\in'
other pursuits, at last, and as a:temporary measure, "resgives
to try teaching till something better turns-up."6 \\
Traditionall%ﬁin the Province of Quebec, and élsewhere,
education had been relegatedwgg the religious authorities,
who always regarded it, at best, as a secondary responsibility
and allowed it veéry limited development. Even the‘Roman
Catholic Church, ihe most powerful of the Churches in Quebec,
was never able to give elementary educgtion to more than a
small fraction of the population. Witﬁbut“regﬁlar and sub-
gtantial subsidies, the effectiveness of the Church{g\effort
was "severely limited,"7 and whenuin 1839,'Monsignor Lartigue,
the cogdjutor in Montreal, urgeé the clergy to turn to\edQCa-

N . . | y N
tion, it was to be "after” their concern for the "maintenance .

Al
~
L8

—r

®1bid., p. 42.

7Keith D. Hunte, The Development of the System of Educa-
tion in Canada East, 1841-1867z A Historical Survey, M.A.
Thesis, McGill University, April 1962, p. 36. .

-~
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of th/é" Chufch. n8

The Roman Catholic Church places priority on
the intenance of the Church, so that however .great the re- .
, this cannot change, and it seems as though educat%on

"be furthered only when subsidies are granted, from an out-

~

™ v

de source, for the specific purpose of education.

! .

Protestant care for education was egually limited by that

8

éhurch's priorities and was further weakened by fragmentation,
/with numerous religigus sects concerning themselves with
small scattered sections of the population, and riddled with
féar of the effects of education. Mark Willoughby of the
British and North Amefican Society for Educating the Poor,_in
1839, reported9 persons engaged in teaching, who were "inferior
in character," and even, "highly dangerous to the principles ’
of the pupils and inimical to the institutions of the country."
. If we assume that Mark Wilioughby accuratelyureflécted the
éioritie5~of,his Church, then it can be seen that the highest
)im ortance was attached to guarding the population agéinst‘any
criticism of established Church values. It is because of
possible disagreement by the teacher with soﬁe aspect of‘the :
"fgstitu ions" that he becomes "dangerous to the principles of
", and hence is "inferior in character."” The danger,

moreover, in this case, is limited to comparisons between the

Republicanism of the United States and the Monarchy of Great

8'
Ibid., p. 36.

» %Ibid., p. .4L . "

.1
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‘Britain,1° qpose differences are'refhtively mild, but they .

-

. are enough to draw the strongest condemnatlon. A society,

»

or a nation, further, which declares a needatd%“educate ‘the

‘poor"” in contradistinction to some other educatiop for those

who are not poor, reanls serious disériminatbry attitudes
»» \ ’
in its methods of propébating education.
In 1857, the ruling groups of Lower Canada as certain

statements in the inaugural speeches reveal, appear to have

‘had doubts . /-about the benefits of education for the

populatiggwgs a whole. Hence they did not believe that the

. spread of education was important and that if deserved a high

priority in the apbortioning of economic resources and
opportunities. The McGill Normal School felt the consequences
of this situation, and consciously oriuncoﬁs 'gusly, was
fighting for greater reéognition, against somewhat hostile

forces.

.
L

V1pid., p. 42. °
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2. Econonic :

The relatively low position of education, and consequent-

ly of the McGill Normal School, in the hierarchy of ‘social )

values in Loweyr .Canada, is nowhere better seen than in the

economics of that. School. By its\cha‘rter-,11 the Normal School

came under the immediate&direction of thé’Corporation 6f the

-

Uniyersity of McGill, in co-operation with the Supefintendent

of Public Instruction,'and‘a Standing Committee, known as the

Normal School Committee was later appointed yearly for its #

administration’. The Normal, School Committee had five members,

four from the University and the conmunity in general, ?nd one,

the Principal, from the Normal School, and met once a month

- W

during the school sessions. By the Act of 6/10/56, (19 Vict.

'C 54), B 4000 (four thousand pounds) were set aside as'@ grant

from the Government for the Normal Schools, of which % 1300

(one thousand, three hundred pounds) went to the McGill Normal

12

School. This sum was intended to cover all expenses except

major iépairs. To this sum may be added the receipts from
the Model:School fees which were, howeQer, paid b?ck ;lmosﬁ
entirely to the Superintendent of Education, exceét in the
first five vears of the Scbool, from 1857 to 1862. During
these years the annual fees totalled from $867.35 in 1857 to

$2,273.79 in 1862.%3 -

llJournal of Education (Quebec), Vol. 1, No. l,Jénuaxy 1857,

p. 27, quoting rrom 6/10/56 Att for the  Establishment of Normal
Schools in Lower Canada, Art. I, No. 1 and No. 3.

12Ibid., p. 27.. Art II, No. 6 and No. 7«

13McGill University Archives, Statément of Gross Receipts
and Expenditures of the McGill Normal School, 1857 to 1879.

~
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The minut%s of the Normal School Committee meetings
show that financial problems were serious and continual,
taking up moré time than any other subject. The difficulties
manifested themselves mainly in two ways. First, in the
salary structure of the teachers, and second in the laborious
yay money was extrac;éd from the authorities for every repair

14 The first con-

on the Normal.and Model Sqﬁool properties,
cerns the genefélly lowvlevel‘of teachers:salaries as indicat-
ed in more detail in Chapter III, but within this low level
there wés a relatively wide gap between the salaries of the
Principals and a few favoured.teachers compared with those

of the rest of the staff. This led to frequent complaints
concerning salaries but they were rarely if ever satisfactor-
ily answered, s@nce there were-no efficient means that the
‘teachers could use, so0 that even when upward revisions were
made in the salary scales, the gap was widened further.be-

cause of the much greater increase in the higher salaries.

Also, in sp , the upward revisions, the salaries still

Committee, on behalf of the Committee, to the Superintendent
1Y ( .

- of Education, and by him usually to one of the Departments
) \

.

o

Myeeily University Archives, . Accession Number 145,

Minutes of the Meetings of the McGill Normal Committee,

1857 to 1907.

-
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of the Board of Wﬁrks, which eventually' paid the Normal
School authorities who in turn paid the contractor or worker '
who had done the 5ob. These bureaucratic procedures pro-
vided a dead-weight which by slowing down all motion were a
deterrent to spending and added to whatever inst?nct for

economy the various human agents in the transaction already

_ possessed. Every item of expenditure came under the close

scrutin§ of the Normal Committee and great importance was
attached to minimising costs. 1In their exercise of this :;«
function there wa; a distinctly similar approach between the -
attitudes of the members of the Normal Cormittee and the’
attitudes of other authorities. It was the Normal Committee
whi¢h had to judge in the first place whether ?epairs~and
additions weré needed and then to guide the requests for

funds th;ough to a successful conclusion. The members of

this Committee were as conscientious about minimising costs

and as parsimonious in their estimates as anyone cduld‘wish.

The great importance attached to the careful handling of

money can be seen from the long deliberationé concerning

every prospective outlay, and from the siowness of payments

for work done.

The need for increased accommodation at the Normal ‘
School, for example, was recognized at the Committee meeting
of October 4, 187i. By April 3, 1872, it was decided tﬁa;
an East and a West wing should be added, and a contractor,

s

Mr. Hutchison's, estimate of the cost of these was $14,635.84.-
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An early suggestion had been that the cost of ;dditions to

the building might be defrayed from the proceeds of the sale
of the Jacques Cartier Normal School building a}nd the Govern-
nent ‘property around. This was mentioned at the meeting on
January 10, 1872, and it was further suggésted that the
Normal School additions sho.uld be part of a more general
expansion programme which would include extensions to Laval
School. A year 1at§r, on the twelfth of March, 1873, since
no further steps had been taken concerning the two wings,

rdof repairs to the hall and repairs to the Preparatory School

necessitated further estimates which it was considered might

be included in a more extended series of works than those that

the additional wings alone, would entail. At a meeting on
June 20, 1873, the Conmittee decided to address an urgent
plea to the Ministry of Pub"lic_:_l Instruction to request an in-

crease in the Goverhment grant by $5,000.00 per year, part of

which would cover costs of repairs. On December 10, of the

same year, a letter was read from Mr. Ouimet, the Superintend-

ent of Education, who commented favourabl)} on the propg;sed_
increase in grants, and also g;eferre& to a suggestion that
part of the proceeds from the sale of the o0ld Government House
be used for the enlargement of the Normal School.

On June 3, 1874, at the Committee meeting, mention was
again made of the money from the sale of the Jacques Cartierx
Normal School building which would help pay for improvements

in the McGill Noxrmal School.:- The pr‘bl:;lem of the drains to

o

b
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the outhouses was brought up on January 6, 1875, and became
intertwined with that of the building of the east and west !
wing additions. A first estimate by Mr. John Clifford, aﬁother
contractor, was presented on June 2. This was aqcepfed on
Sepfember 1, 1875, and preliminary work was carried out. By
November3, Senator James Ferrier and Dr. Dawson, both members
of the MéGill Normal Sc}}ool Committee rreported that they had
been informed in Quebec that $15,333.33, repzl.'esenting one third
of a sum of money that had become avai:lal?le for cons{:ruction,
was apportioned for the McGill Normal’Scflool. By August 3,
1876, the lowest of the public tenders had been accepted and
Messrs. McKenna and Sheridan were appointed as contractors.

Bir November 1, 1876 , the west wing framework was completed ;‘:md

by December 6, the east lwingAfrarit'ieywork was ready. But the

buildings were not ready for occupancy until late in 1877,
the heating system was not ready till the end of 1878, and

the drains were not comp%eted till the end of 1879.

In this case, delays were caused, not by the builders,

. who indeed acted quickly, but by deliberations concerning

funds, and such deliberations are typical of those that pre-

ceded even minor repairs.

The éaref[ul handling of money can be seen alsé in the .
slowness, of payment for work done. In 1870, for example,
at the meeting of November2, there was still no news on re-
funds from the Board of Works for repairs amountihg to

$257.88 done in the summer. By December 7, 1870, the Board

-3
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@reed to, poay and requested the accounts, so that payment was-
not made until early in 1871. Again, in 1871, the Minister. «d
‘of Public Instruction required on October 4, vouchers as wéll

as statements for work done in summer, and,requested that bills
of regairs be sent to the Board of Works. On November 1, bills

were requested in duplicate, and payment was delayed.

“There are numerocus other examples of such delays, many

of them affecting even daily routine. In i‘évz on November 11,

applicatiorf was made to the Superintendenthor sums paid in
the summer for desks, chairs, and the printing of diplomas and .

paysheets. On December 4, 1872, a letter was sent requesting

Q $399.40 for these items, but payment was not made until 1873.

On November 5, 1873, the money required for work done in the
sunmer, had not been sent, and at the meeting of the Normal
?School Cormittee, the Secretary asked permission to make

0

advances from the school fees which would be deducted from the

amounts sent to the Government. The Committee advised waiting. |

However, on December 19, a letter was read from Dr. Moreau of

the Board of Works, stf{i‘ting that his department would be unable -

to pay the contracto;'s//. The Chairman then advised a temporary
advance to the contractors from the Normal School sam;rings
accéunt from the Model School fees. The Comnittee sanctioned
this act\ion ané Ferrier was asl;ed to present the problem at
Quebec‘l\/\By Ja;;iuary 14, 1874,‘ two of the contcractors, Messrs.
‘Deblais and Aléxander,' had recei\;éd payment from the Board of

Works, but Robert Staveley had not Vyet been paid, and a letter

was sent to 'the depai:tment about this,.

Ay

o
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Some of the delays a;.ppéar over sums trifling enough to
appear énlbarassing, and led to actions which must have serious-
ly inconvenienced the recipients. On’November .3, 1875, Robert
Staveley presented an estimate- for $167.00 to make double
windows. This was approved and the windows were set up by
| December 8. Yet by March 8, 1876, Robett Staveley"s accounh;: o
for, repairs, still unpaid, waé sent to the Government. By
May 3, 1876, E. Moreau, secretary to the Department of Public
Works returned the bill, stating that such bills were not
chargeable to that Department and that thq: Board had to approve
all repairs. A letter from S. Lesage, Assistant Commissioner
9f Pub]:ic Works, confirmed this. ‘In order to avoid s'ome of the
bure;atucratic delays, on June 26, 1377, the Committee requested
-James Ferrier and Dawson to apply to the Superintendent of
Public Instruction and to the Protestant Committee of the

" Council of Publfc Instruction to permit payment of part of
tixe expenses of the upkeep of‘ the buildings frbm the Model
Schoal fees instead of from the grants to the Normal School.

Thus there was a constant struggle between thé economic

requirements of the McGill Normal School and their satisfac-
tion. Requirements, it should be noted, already reduced to
bare minima by thsé\ status of the School, and definedw“on a
day-to-day basis by représentatives of that same authority
'that paid the bills. The members of the McGill Normal Commit-
tee were honest, hard-working, conscientious, and responsible
citizens. Nevertheless, they did represent the interests and

pVviews of the authorit%es, and reflected the accepted scale of

values.
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3. Religious
Wien the McGill Normal School began its operatioﬁs in
1857, the decision had already been éaken, through the efforts -

of Jean-Baptiste Meilleur and others,15

to separate Roman
Catholic from Protestant Normal Schools. Nevertheless, since
the School was in a predominantiy Roman Catholic Prowvince,
one in which almost the entire government personnel was also
French-speaking, there were fears that a normal school
organized for the Protestant minority, ,would‘not receive just
copsideration, and there were, in addition, uncertainties as
to the role such a school might be expected to pla:y. In his
address at the 'inaugural cer::;monies on March 3, 1857, Bishop
Fulford expressed the hope that the Church of England and
other religious comfnunions would continue to receive, "fair
and liberal 1:reatment":L6 as coméai'ed with the Church of Rome,
The latter had the additional advantage that besides the
annual Parliamentary grants by Act of Government, i£ also re-
ceived very large ehndowments, one spécial object of which wa;

.the education of the people. Another advantage of the Roman 0

Church was that Roman Catholic schools were‘ left under its’ ¢

"undivided charge while the Protestant schools associated

' 15

°

Keith D. Hunte, op. cit., Pg 155.

636urnal -of Education (Quebec), Vol. 1, No. 3, March 1857, ..
p. 43. K . .

}




together "at some possible’'risk and disadvantage, some neces-

wl7

sary compromise. Therefore, in the distribution of annual

parliamentary grants, Bishop Fulford argued, if any favour was

«

shown, it should be for the side of the minority. .

In the event, throughout the history of the McGill Normal
School, relations with the Roman Catholic authorities remained

harmoniocus and there was mutual respect. This may be partly

L4

explained by a balance of power that did exist in spite of the

Y

-

disadvantages of the Protesgant minority \which Bishob Fulfoxd

mentioned. Although Lower Canada was predominantly Roman

Catholic and French, the paramount power in Canada was Protest-
v ant and English-speaking, and thus the governing circles in

Quebec were acting under a paramount power and so were consider-
ate of the minority. 7

There were, however, two other interconnected-areas where
religion was a real,and continuing problem. The first con-
cerned the place of religion in education. The.second, the
nature and_ extent of the compromises that the various Pro-

[y

testant sects were obliged to make. With regard to the first,
g

the Protestants of Lower Canada in 1857, were clearly deter-
mined to give education a Christi;-m but not a Roman Catholic
character. In the words of Bishop Fulford at the inaugural

3

ceremonies, the Normal School was to be conducted with,

"dque regard to the interests of religion and moM

} > "Ymig., p: 43, \ ,

. 181pid., p. 42.
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and he advised évery religious group to resist efforts by
any one group to control education. Wlth regard to the ‘
second, the success of the compromise by which the various
Protestant groups were planning to work together depended
on theirxr ability to find common ground or an area ’of c‘ommon

belief, and this was a kind of lowest common denominator of

- the acceptability of religious c¢redos. Bishop Fulford at

the inaugural ceremonies made several references to "religion"

and the "fear of God", and the nearest\ he came to mentioning

"Christianity was when he suggested a "l\cnowledge of the Gospel."

I&: was one thing to aim at preserving the Christian character
of education, and another to put chess aims into practice,

for the very act of defining a belief, acceptable to all,
tended to modify that belief. What was actually practised
depended a great deal on personalities and on predominant
modés. The code of conduct expected of the student-—teachers
of the Normal School was Puritan in 1ts str:.ctness, but this
did not necessarlly make it Christian. A;ct::.cle XVI of the
By-l.alws signed in 1856 by Piérre—Jbseph Chauveau required the .
applicant to produd® a certificate of good moral character/
signed by the curate ér minister, but a certif:/i,cate tegti ying
to "good moral character,” is not the same as a testimonial
regarding a religious belief. The Christianity of the Pro-
testan-ts in education was much broader and more tolerant than
many Protestant sect; desired, and more liberal than the . i

Christianity enforced by the different sects themselves when, /

1 4
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schools were u:rgig_r their immediate influence. ' Bishop Fulford
emphasized the ‘need for mutual forbearance and fgr the absence
of prc;selytizing.

‘If the Bishop himself was so moderate in the cla:".ms he
made for the role of Yeligion in the Norma’»l,échool, two of
the three men who later became, in turn, Principals of the
Normal School, made even more modest vclaims. Their references
to religion were pahthe’i’stic in their gene;ality. Profeossor
H.:Lcks spoke of the "beneficial arrangements of the Alm.i.ghty"l9
Sy which he claimed God \is able to raise peoplelto do a
particular job, when that job was to the benefit of mankind.
In-this case, he méant that God would bring forward those
capable of benefitting from the training of the Normal School,
since teachers trained in this way, were to be of benefit to
Lower Canada. People w1th the right qualifications,.he
claimed, are to be found, if society were to look for them.
Professor Robins spoke of "moral excellence, "™ the "religious
element, " and the "everlasting memory"20 where the details of
the devoted life would be recorded. '

Thus, although it was genérally accepted that religion
was not to be excluded from education, ‘in .f":act religion was
defined in sﬁch broad te;ms that it came more and more to be
something confined to private lives, As far as the Normal School
was concerned, religion was‘ taught as a subject and pupil~-

teachers were expected to attend their own places of worship.

V1pida., p. 43.

zoIbidn " p_- 44' """ . ' "’".
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B. PRELIMINARIES AND EARLY YEARS S

1. Preliminaries to the Opening

" The second Act of 1856 (19 Vict. c. 54), Rules and

Regulations for the Establishment of Normal Schools in Lower

Canada, created the McGill Normal School and two French
Roman Cathollc Normal Schools, Jacques Cartie,r in Montreal’
and Laval in Quebec city. It also raised the permanent '

l'.'[‘he

funds for higher education from $25,000 to -‘5188,000.
McGill Normal School was co-educational and the two latter,
while originally designed to be co-educational, in fact.
enrolled men only while older religious schools, tl'\xe Sisters
of the Congregation in Montreal and the Ursuline cc';‘nvents in .
Quebec and Three Rivers, trained the Roman Catholic women
teachers. This was the second time that Government—sponsored
Normal Schools were tried in Lower Canada, the finst.\time
being from 1836 to 1843, Whir} the Montreal Normal Scl'\ool, an
interdemoninational school was functioning. One impo\rtant :
difference between the schools of the two periods was that
‘{:he' later Normal Schools were separate in rel;'.gion.

The possibilities of promoting the establishment of
normal schoole were energetically pursﬁed ‘both by Jean-Baptiste

Meilleur and by Pierre-Joseph Olivier Chauveau, as

- 8y

lgeorge Parmelee, Op. Cit., p.i429. “
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well as by a few other educators. Jean-Baptiste Meilleur ' L.
had indeed bought the old High School of Montreal Building

in 1852,%

as a home for a Protestant Normal Scho@l under the
auspices of McGill University, and his influence had been
strong in the formulation of the s50th clause of the' Act of
1846 (9 Vic. c 27), which was amended in 1849, integrated %
into the Act of 1851, and formed the basié of the sgpecial
law on normal schools in the Act of 1856. This clause deter-
mined the principles of primary education, the classification
of teachers, and the conditions of their entry into tea.chi.ng.3
In the Superintendent's Report of 1846,4 Meilleur re-—
commended the establishment of normal schools in two distinct
aﬁd separate branches, 'one Protgestant and one Réman Catholic.
He there expressed himself as being convinced that in a few
years teaching would be made what it ought “to be, a \dJ".stinct
profession, "influential, respected, honourable as us-eful."5
The Education Act of 1851 provided for one Normal School,
with a provision that the' Govermnment could from time to time
review the rules and r:gula.tions necessary for the management
of such a school. This may be construed as an opening for a %

possible division along lines of religion. The Act, however,

2Jean—Baptiste Meilleur, . Mémorial de 1'Education du
Bas-Canada, Quebec; Des Presses & vapeur de Léger Brousseau,
1876, p. 272. .

3

Ibid., p. 275.

4Orrin B. Rexford, Teacher Training in the Provinge of
Quebec. A Historical Study to 1857, M.A. Thesis, McGill
University, August 1936, p. 77., s '

. Fa N Al . -

SIbid., p. 77, . : . ]
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was nelve*; implemented as a result of strong opposition. The
Act also adopted the general principle of dividing school
appropriations on a population basis and proposed to apply
this principle to the Normal School grants. In that case,
the Protestant Normal School, would have received two
twelftttxs of the sums of money designated for Normal Schools.
Chauveau recognized that this would mean that the Protestant
Normal School would become inferior and he recommended an
equal division.6 In 1853, Jean-Baptiste Meilleur repeated
the suggestion of the necess;ity for establishing a normal - -

-~

school,7 claiming that the teachers, male and female, were

-

deficient in good methods for conveying knowledge rather

than in the knowledge itself. 'The normal school would pro-

vide for an otherwise unobtainable unifo::'mity.8

'1&13 Sicotte
Commission also recommended the immediate opening of normal
schools in Montreal and Quebec as the first and most indis-—
pensable act.9 a ]

In his report in 1855, Chauveau stated that the normal
schools had been successful in Upper Canada and other pro-
vinces and in the United States. He argued J'.Vn favoui:: of

state supervision of the normal schools rather than the

s

- t ,
-

6Gaorge Pamele.e,'_ﬂgp_'. C'it.', pP-. ?486.
70rrin BJ 'R‘e}{ford' —QB- Cit., po 77.
81bia., p. 77. . I .

~
-w”'\t - "

Yours—philippe Audet, of. Cit., p. 22. -
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management of'volunteer societies, and for separate normal
schools for the P:;otestants and Roman Catholics of Quebec.l°°
The difficulties inherent in reconciling the Christian religion
and the rights of éonscience were recognized and Chauveau re-
commended that normal schools be under the active and incessant
superintendence of the Department and organized to give the
principal section of the population, heterogeneous in laﬁgu_a.ée
and -};eligion,. guarantees that the individual would be able to
attend that institution which most suited his views.'l He
further recommended that the Normal Schools be set up in

urban not rural areas, and that the Legislature leave lattitude
to thie government whose actions hitherto had been too precisely
legislated.

. The Second Act of 1856 (19 Vict. c. 54) did indeed avoid
the precise previous legislation, leaving the details of
ordanization in the hands of the Superintendent with the

approval of the Governor in Council.12 The Superintendent

" was to associate with himself the Corporation of the University

of McGill College. The original idea had been for the McGill

13

Norxmal School to be independent of McGill College but in

fact the University did obtain control and the Principal of

"McGill University became the Principal of the Normal School.

3 Ly
"
.

Orrin B. Rexford, op. cit., p. 78.

b .

10

lrpia., p. 78.

121pid., p. 1.
13 Jean—Baptiste Meilleur, op. cit., p. 274.
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Chapter II of the Act, Article 5, gave the Superintendent
the rj.ght to keep a book of account;.s for money sgpent on each
of the Normal Schools. Article 6 apportiqned a total of '
h 4,000.00 (four thousand pounds) to be divided among theo
ﬁormal Scho(:)ls,]‘4x and the first Act of 1856 (19 Vict. c. 14),

instituted the Journal of Education on the recommendation of
15

the Louis-Victor Sicotte Commission.
Parallel to these events, were the activities of the
Colonial Church and Schogl Society which in the early 1850°'s
decided to train ifs own English-speaking teachers and in 1853
sent a properly qualified master to commence a model gchobl
under the direction of a committee formed for that purpose.
The Committee was to establish in Montreali, a Normal and a
Model School under a well trained master from Bngland, to be
used to train masters for their own schools.l7 William
Henry !Iicks, formerly of Bower School in Clapham, England,
arrived in Montreal in September 1853. In October 1853, the
Montreal Normal School of the Colonial Church and School
Society opened with eleven scholars in St. George's Church

on St. Joseph Street. By Christmas this number had risen to

4

14 .
p. 27.
o 15

16

Journal of Education (Quebec), Vol. 1, No. 1, January 1857,
e - "

LouJ.s-PhilJ.ppe Audet, "Education in Canada East and Quebec

1840 1875," Canadian Education: A History, ed. by Donald J.
Wilson, Robert M. Stamp,” Louis~Philippe Audet, Scarborough,
Ont:, Prentice Hall of Canada Ltd., 1970, p. 178.

16

Orxrin B. Rexford, _c_»E. cit., p- 89. .

171pi4,, p. 89.
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60; and new quarters were obtained on Bonaventure Street, / ’

the o0ld name for the extension of Craig Street, at the

corner of'Victoria Square.]‘8 The new Model School was

opened by the Lord Bishop of Montreal, the Right Reverend
Francis Fulford, in May 1854. "By June there were 150-180

19 Hicks was determined to avoid

pupils at the Mod‘el School.
monitors if sufficier}t te}chers-in-training presented them-

selves, and by 1855 there were sixteen. This number increased
to 22 invthe following year, and the school obtained Governme~n'€

grants for two successive years, of B 500 (fiwe hmxdredjpam'ds). .for each year.

Hicks himself, was later reported in the Journal of Educa-

tion as being trained in Englarid in some of *;the best in;titutioﬁ's '
and as having already made a reputation in Lowef Canada for
training good teachers. 20

William Dawson, who was appointed Principal of McGill

University, from Nova Scotia, in 1854, was anxious to give

effect21 to a provision in the statutes of the Univéfsity

which made possible the creation of a Normal School depart-

ment. He had close associations with Chauveau, who became

1850hn Irwin Cooper, "The ‘Provincial Association of
Protestant Teachers Centenary Salute." The Educational Record.
Vol. 80. April to June, 1964, p. 83. )

19,

rrin B. Rexford, op. cit., p. 90. . )

2()Journal of Education (Quebec), Vol. 1, Wo. 1, Janu{n_:i( 1857,
po 30- . _ ' .

210frin ‘B.-Rexford, op. cit., p. 91.
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Superintendent of Public Instruction in 1,855,‘ and with Sir )
Edmund Head, of New Brunswick, then Governor—General; who. ‘
had recommended i)awson‘ for the principalship of McGill,
and had suggested to him the estiblishment of a Normal School
within the Unliversity as a wise and profitable move.22
Dawson's first innovation in Montreal was to found a counter- )
part at McGill of the normal schoo.l he had founded in Truro,,
Nova Scotia. As an alternative to selling some of the |
valuable land on the outskirts of the city, Dawson sought
Government support aﬁd Si-r Edmund Head suggested he take )
advantage of an Act for the Establishment of Normal Séhools,23
through which Ryerson had already founded the Toronto Normal
School in 1847. Chauveau co-operated with him and esztaloli.shed'~
similar schools for the Rom'an Cat'.holicsl in Quebec and Montreal.
. The advantages to the University were additional strength to’
the. staff and the placing of McGill in direct contact with
the higherr schools of the Er;glish and Protestant po;:u;ation
of Lower Canada, tpu; giving greater unity and strength to:
that part of the education -system which especially provided

for their needs.24

22William l):awsori, - Pifty Years of Work in Canada.
Iondon:’ ~ Ballantyne, Hanson, 1901, p. 116.

23tpid:, p. 116. ,,

"~ 2p54., p. 117.




s A L

During the Christmas season of 1855, Dawson visited

Toronto and discussed this project with the Governor General.25

On his return he reported to the Board of Governors on January
11, 1856 at a meeting in tuhe office of the Honourable Ggof’r:ge
Moffatt. The plan was approved in principle. On Sep'tember 27,
at a meeting of the Board of Governors, Dawson urged action
again with rqegarzl to Othe Normal School. A Committée was formed
of Jbudg‘;e’Charles Dewey Day, Senator James Ferrier, Christopher
Dunkin, and Professor William Dawson to examine the building

v

of the High School on Belmont Street, and to contact the

committee of the Colonial Church and School Society26 to unite

that branch of thejir operations connected with the Normal School

¢

with the proijected Normal School to be affiliated with McGill.2?

At the October meeting, the sub-committee reported progress,
one of the problems being to find staff, and shortly -

after, there was a"green:ent with the Bishop of Montreal : Francis

Fulford, and the Unlvers:Lty, that the School should become the

operative section of the McGill Normal School. 28 .

Y

On October 29, it was agreed that William Dawson was to

~_}

be Principal of the new Normal School with Sampson Paul Robins,

251pid., p. 117. : : "
_260rrln B. Rex‘ford, Qp. cit., p. 83.

27Ib1d., p. 92 . ’
28Ibld., b, 92. o ‘
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! Principal of Brantford Institute, as Professor in the Normal
Schdgl on the recommendation of Dr. Ryerson.29 The basis of
negotiations with the Committee of the Colonial Church and
School Society was adopted and sent to the Superintendent

for approval. '

1
-

The McGill Normal School would give to the teachers-in-
training in the school of the Colonial Church and School
Society, all the advantages of nupils under their regulations.
William Henry Hicks was to be a Normal School Professor with
a salary of & 300 (three hundred pounds) plus allowances.

The Principzl of the University a;nd the Professors of the

- McGill Normal School were to prepare the bye-~laws for secular

( and reiigious i}xstruction and for the general management of

the Echool, for the approval of the Corporation. These bye-

laws were( to be approved also by the Committee of the Colonial

i & Church and School Socie.ty in so far as they affected the school’

“ - and the teachers. TWe Colonial Church and School Society
School was to continue under William Hicks, to instruct pupil-
teaéhers in the practice of teaching. On the above conditions
‘the Colonial Church ané School Societysweuld transfer to the
McGill Normal School tha£ branch of ‘t‘heir work which relaltted

to the training of téachers.30

ggJohn. Irwin Cooper, Op. Cit., p. 83.

30Orrin B. Rexford, Op. Cit., p. 93.

( | .

-

h




R et

T GBI K

D
- - » W ey ~ a a s .

28

K4

In this manner, William Hicks and the entire Colonial
Church and School Society School were to be absorbed by
McGill University. The Model School of the Colonial Church
and School Society, was to become the Model School of:the
McGill Normal School, and the Normal School of the Society
was to become part of the McGill Normal School with William
Hicks as a Professor of the Normal School and in charge of
the Model School. The London Commission, the Head Office
of the Colonial Church’ and School Society in London,
realizing that their essential objectives were safeguarded,

hqd no objection, provided an arrangement was made for the

. - . , 31
continuance of religious instruction and management.

W

[

. 3ipia., p. 94.
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2. The Inauguration

The McGill Normal School opened with great pomp and

32 There is something disproporti&nate

ceremony'on March 3, 1857.
between the circumstances of the scheool and the glamour of
;he gathering of nétables that came to éhe inaugural ceremony.
The Normal School had an enrollment of seven men and forty
nine women, most of them from fairly poor hoﬁes, with at best,
very modest careers to look forward to. The ceremony, how-
ever, was attended by leaders fram eéery walk -~ the Honourable
Colonel Taché, Premier; the Honourable Mr. Cartier,
Attorney GeneraI; the §pnourable Mr. Lemieux, ébmmissioner
of Public Works; members of Parliament; Jean-Baptiste Meilleur,
;he former Superintendent of Public Instruction; Pierre-Joseph-
- Olivier Chauveau, the present Superintendent! His Lordship
the Anglican Bishop of Montreal, the Rev. Francis Fulford;
the Reverend Dr; Legch, Canon of the Cathedral; William Dawson,
Principal of McGill University; the Hondurable Judge Day,
President of the Board of the University; the Secretary and
officers of the'Departmenﬁ of Education; school inspectors;
- members of the Protestant Board of Examiners; Principal

Verreau andI&ofemxﬁsfofﬁheJaééues—Cartier Normal School;

William Hicks, Samsdﬁ Robins, and the Professors of ‘the

“McGill Normal School; and others. Moreover many' of those

-~ - . ° )

-

32Journal of Education (Ouebec) Vol. 1, No. 3.,
March 1857, p. 40.
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who attended the McGill ceremony'had that very morning
attended the opening of the Jaéjues—Cgrtier Normal School,
and again there is a discrepancy . between,the importance
attached to the inaugurations of these two schools and.the
rush to have both inaugurations over ih one day. It is as
though there was a desire fo give to those events an im-
pression of significance which they in fact lacked. It
would perhaps have been better for the cause of educatiop,

but more expensive, if larger grants were given and much

. simpler inaugural ceremonies.

The nature of the ceremony and the variogs addresses
given at the inauguration reveal some of the viewg and
attitudes of the peoéle of the time: First the acceptance
Qf_the rinciple of government participation in education
was reaffirmed both symbolically and explicitly. Symbol-
lically, by the presence of many government officials
and by the letter from H.E. the Governor-General, Sir
Edmund Head, which was read by Chauveau, in which the
Governorw@eneral excused his absence, thereby implying
that he was present in spirit. Explicitlyi this view is
stated several times. Bishop Fulford said that no effect-

ual progress in education could ever be made without

-~
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the "active interference and in{luence" of government.

Sampson Robins refered to Canada as being at the beginnings

of nationhood when, a "complete educational system“34 was an

imperative necessity.

Secéﬁd, as concerns the McGill Normal School, there is
a general acceptance of the principle that religion should |
not beLimparted primarily within an educational system. Again
we h;ve both symbolic and explicit references. Symbolically,
the acceptance of the Normal'School by all the principal non-

Roman Catholic clergy and the presence of their representa-

patridtism beyond religious limitations, and the presence of
so many Roman Catholic dignitaries also showed éood—will on
their part to this patriotism. Explicitly, there were several
broad references to God the Creator, but no narrower inter-
p;etation which conformed to the views of any particular sézbr
Bishop Fulford indeed, stressed the need for "mutual forbea-
rance"35 and stated clearly that there should be no efforts
"to _p:l:os.;elytize.'~'36

Third, although praise for the benefits of education .

was lavish, therewas an undercurrent of unéertainty as to

where efforts to expand educational opportunities would lead,

- 331pia., p. 42.

Mpia., p. 43.

3S1pid., p. 43.

36

Ibid., p. 43.

e <




t
!
!
|
{
¥
H

e ey

. \ ' 32

- /
and some misunderstanding or misrepresentation of the role
of tﬁe teacher. Tﬁis uncertaintyﬁpersisted in spite of the
iron-clad controls placed over the entire educational éystem.
Symbolicaily again, this is seen in the over-emphasis in the
inaugural qeremonies of the importance of staftiné'the normal
schools, because, apart ffom anything else, as Jean—Babtisté
Meilleur37 said, they should have been opened at least twenty
years earlier. The glitter of a grand opening, to some extent,
hid the modest role that had in reality been éssigned to the
normal schools.

Fulton expresséd his fears concerning the benefits of

mass education openly.38 Robins emphasized the importance

of not imparting knowledge alone, in the Normal School, but

also the training and strengthening of the "faculties" for

39

thé "duﬁies of future life' by which presumably he meant
<

that the teacher should be so trained tha¥ he wouldthave a
kind of instinctive, reflex reaction to obeying the dictates

of society and to acting within the canons of accepted

L3

mores, something like a soldier. Such a training would

haturally dry up any desire to foster important critical

attitudes. To Robins, the reward of the teacher will be

to realize, or perhaps to dream, that his name and the

37Jean—Baptiste'Meilleur, op. cit., p. 272.

38
p. 42,
39

Ibid., p. 44. | ;
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"remembrance" of his "devoted life“,40 will be recorded

in the "everlasting memgry.”

It is interesting also to observe the remarks méde by
Hicks that the "elementary" teacher, b& proper training,
Qill be regarded aé a "protagonist in the fight" against °

ignorance and crime.41

1

Robins, is precisely that which will incapacitate him as a -

But proper training, according to

—

protagonist, since it will train him not to resist established

systemns and ideas, which automatically. will remove him £rom
the ranks of the protagonist. To assume that there is a
"fight" against ignorance and crime is alsoaﬁgrhaps, an illu-
sion, if by that we mean that the de facto authorities neces-

sarily wish to eliminate ignorance and crime by expanding educa-

42

tional opportunities. Furthermore, the observation that

the elementafy teacher should be this protagonist, when even

the University professorgihave not been, is probably in-
&

correct.?3 Our societies are harsher than such an optimistic

view would concede.44ﬂ But even if we admit a fight against

4

401pid., p. 44. T

lrpig., p. 44.

l 42Brian Simon, The Two Nations and the Educational’
Structure 1780-1870, ILondon: Lawrence & Wishart, 1974 - for
a lengthy discussion of the attitudes of privileged groups
to education.

43Frank G. Vallee,‘and Donald Whyte,"Canadian Sotiety: -
Trends and Perspéctives,"pp. 556-575; . Canadian Society. Socio-
¥Yogical Perspectives, . ed. by Bernard R. Blishen, Frank E, Jones,
Kaspar D. Naegele, and John Porter; Toronto: Macmillan °
of Canada, 1971. '

44B£§an Siﬁon, op. cit., passin.

[y
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_ignorance and crime by a small proportion of society, it is

hard to see the teachers as a whole, let alone the elementary

teachers, as being in the vanguard.

3 Here again, there seems
' :

to be evidence that teachers may.glilow,abut they are not in
the vanguaid of any kind of figHt.
Fourth, in spite of the;éeriousness of the educa-
tional authorities, and pafticularly of‘the principals and
professors; certain statements made by them do not seem to

be consistent with others or w;th professed aims, and leave

the impression that even with then, education does not have

first priority. Robins, for example, spoke of the "thoroughly%

efficient school" and the ™"thoroughly efficient E‘eacher,“46

both perhaps ﬁyperbolic angd even slightly denigratory in that

the word "efficient" has, connotations of functioning smoothly,

machine-like. What is strange, however, is the means suggested,

of how this may be done. There were to be lectures on
"various branches of -knowledde," but "not confining our-
selves to what the pupil doesn'é know"47, there will be
thorough reviews of the most elementafy bEanches of a common

school education. There appears to be an over emphasis on

I

45John S. Brubacher, A History of the Problems of
Education, Second Edition, New York: McGraw Hill Book
Company, 1966, pp. 584-594.

46
p. 44.
47

Journal of Education (QuebecL Vol. 1, No. 3, March 1857,

Ibid., p. 44.
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' " elementary studies and such thorough reviews of the most
elementary branches must be truly boring for the pupil as
well as a hindrance to further knowledge. An ijective‘of'
teaching the Normal School:pupils again, according to Robins,
was to give them, "moral and mental” ad;antages'by giving them

48 hich they

instiuction a little beyond the "mere modicum
themselves might have to teach. This is hardly a high stand-
ard of kno&ledge at wgich to aim.

Again, the plan of the curriculum, as outlined, contained
contradictions. Among the subjects, there were to be lectures
on the theory of teaching connecting tpe "art of teaching
with laws of our mental being, as far as they have been re-
vealed to us."49 This requires a high level of understanding '
and i8 inconsistent with what Robins had just said nor is it
consistent with what followed which was that these objectiveg/
would be achieved by "constantly witnessing operations of /
the Model School." To connect the "art of teaching with laws
of our mental beiné" is very difficult, demanding concentrated
thought and observation, especially if it is to be "as far
as they havg been revealed to us" which implies keeping up
with current information. Obs?rvation of other people teach-

£ k
ing, however, 'must have much more limited value, so that time

481pid., p. 44. B ‘

491pid., p. 44.
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’ spent on ‘the less profitable must be deducted from time that
coulé/have been spent on the more profitéble.

s Fifthﬁsmany tributes were paid to Teachers' Associa-

/

,"tions, especially by William Hicks, who indeed was one of
, ‘ ! !
s the founders of the Protestant Teachers' Association of

// Lower Canada.50 However, the concept of a Teachers' Associa- .
J/ tion was very different from what it is to-day. William
/// Hicks spoke of the Association as attempting to establish a

51

"permanent depository of school apparatus."” But he believed

also that such an association should concern itself with pro-

viding for librarxies and with arranging for pension funds.
What particularly distinguishes his attitude, however, from
( . recent attitudes is his lack of militancy and his uncritical
approach toward the authorities, which ig natural to one who
was so unprotected. He quke of the "liﬁeral" trustees52
and in general accepted the view of a hierarchical society
where those below have to act in an extremely judicious
manner toward thosg.above, in order to be able to raise their

standards‘of living.l

<5°thn Irwin Cooper, op. cit., p. 8l.

(_’ 51

- >“Journal of Education (Quebec) Wol. 17 No. 3; March 1857, p. 45.

%21bid., p. 45.
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' 3. Early Activities

The McGill Normal School, as already stated, opened on
March 3, 1857, with an enrollment of 49 women and 7 men. This
preponderance of women wasve characteristic of the school to
the end of its time, and to some extent this indicates“the ) ~
assessment b¥ prospective students of the career which it
. made possible. The School opened by virtue of the Acts of

1856 (19 Vict. c. 14 and 19 Vict. c. 54), but several of the
‘ principles embodied in the Acts'of 1856, which guided the -

activities of the School, were given legislative form earlier.

The Act of 1846 (9 Vict. c. 27) established 33

¢ 55,

three grades of

teachex‘i'(L

diplomas - the Elementary, the Model, and the Academy,
(T’ p ' and setfout Gereral Regulations Numbers XI, XXVIII, and XXIX
) for ali normal schools, with each school having 1ts own bye-
laws, within the framework of these General Regulations.
Articles 12 to 14 of the bye-laws of the McGill Normel
School defined the status and funetions of ordinary .and
_ associate professors, the salary of the former being set at a
maximum of & 350 (three hundred and fifty pounds), Article 13,
‘and the latter at & 100, (one hundred pounds), Article 14.
Article 15 'set out Ehe terms of the entrance examinations
which were to be given under the supervision of the

principal or his .delegate, .and would include reéading, ‘

writing, the rudiments of grammar and arithmetig. All

530r:in‘B. Rexford, op.'cit., p. 84.

<+
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diplomas were to be issued by, the Superintendent of Public
InstructiZn, Article 28. - Each normal school was&to have

a model sch&ol, Article 30, and the teachers of the nofmal
schools were to be nominated by the Supérintendent; The
normal school pupils were to teach in the model schoq; under
the dﬁrection of the teachers and under the supervis{on of

the Priincipal..and the ordinary professors of the Normal

School. _

At the close of the first session in June 1857, eleven
elementary éertificates were presented to female student-teachers
and five to-male. In June, as in March, at the inaugural celebrations; elaborate
ceremonies marked the occasion, althoygh the June dérghoﬂies‘
were much simpler in.comparison. In the morning session,
from 9, a.m. to noon, a short address was given by the Principal,
William Dawson, and in the afternoon session which was attended
by the Superintendent of Public Inséruction,'Pierre—Joseph-

Olivier Chau%eau; the Right Reverend, , the Bishop of Montreal,

Bishop Francis Fulford; Professors and teachers, the class

-
was examined in various subjects. Robins examined them in
* [ 4

. mathematics, algebra, and geometry; Hicks examined them in

geography and grammar; Professor Fronteau in French; and .

Dawson in Zoology.54

- - 2
It is .astonishing to read of su¢h examinations which by

their range would normally require much more time both to be
v

54

Journal of Education (Quebec) Vol. 1, No. i, July 1857,

p. 98. .
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. +
given and to be assessed, and could, one would think, be

given in more appropriate circumstances. It is interesting

to note also that the Syperintendent in his speech on this
occasion stated that he "heard people laugh or at least
smile"55 at\the’many subjects taken by the Normaul School .
students, so that the great range oﬁmsubjecés seems to have
puzzled observers «of that time too. It“ﬁou,ld be reasonable
to assume that the word "examination" used forv the ques,:tfion-
ing that took place that afternoona, referred ‘to a kind of
exhibition sampling of knowledge, like a gymr;astic display
or a pianoforte recital, but this cannot have been so, for
the Superintendent claimed that this examination "s;howed"56
that it was possible to learn.all the subjects. This means
that these examinations were taken as accurate indicators

of what the pupils learned and the students who p;ssed their
elementary year were to proceed to the model class to receive

their model diploma the following year.57

The Normal School building, bought in 1852 by Jean-Baptiste

l‘jeilleur,s.8 used to belong to the High Sch{éol of lontreal.

e ~

331pis., p. 99.

>61pid., p. 99.

57Ipid., p. 99.

58Jéan-Baptiste Meilleur, op. cit.,lp. 273.
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59 with La Gaucheti&re behind and St.

It faced Belmont St.,
Genevid@ve Street on its eastern side. It was thus at the

. ,gorth—-eastern corner of Victoria S"quaare to-day. The eastern
wing of the building was reserved for the boys and the west-
ern wing for the girls, and in each section there were model
school and normal school class rooms, with recitation gal-
leries and libraries. Space, howevep, must 'hgve been limited
for each of the two model school class rooms was 27' by 38°',

; to fit all the male and female classes respect'ivel%',' ‘and éhe

1760

-two normal schodl classrooms were 21' by 37' each. The

Normal School Comi?tee too, often complained that th? school,
occupying less than two acres, did not have enough room for
playgrounds, nor for expansion.61 However, in the Prospectuses
the classroom;x were described as well ventilated with a |

plentiful supply of fresh air.62

The Normal School”library
measured 16' by 28', and was also used for storir}g apparatus.
The Model School had double desks according to the Boston
plan, with accomodation f;ar 200 children, and th;a Normal

School had’ 50 desks and chairs. The, building was heated by

59Mceill University Archives, Accession 927/3/1 ¢ 1857,

Prospectus of the Normal School, p. 1.
60

McGill University Archives, Accession.927/3/.64'-'

'GJD‘. C. Monroe, "The Education of Teachers Seventy Years
-Ago." " The Educational Record of the Province of Quebec.
Vol. LXVII, No. 1, Jan~March 1951.

62
p. 1.

e

McGill University Archives,. Accession 927/3/1 op. cit.,
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three furnaces, in the basement, where the porter too, had

his residence.

The McGill Normal School was the only normal school that

was affiliated to a University and the Superintendent had

- associated with him for its management, the gbverning body

‘ .
of the Um'.versity.63 Although, as previously mentioned, this
had not been Meilleur's original thought,64 the affiliation

of the Normal School with the Uni‘versity enabled the students

to derive benefits from the University with its more ample

«

means.
The first teachers included Dawson who taught natural ~
;J(.‘gtory and agriculture;’ Robins who taught the art of teach-
ing in the junior division, arithmetic, algebra, geometry,
natural philosophy, chemistry and 1i_near drawing; and Hicks
who taught the art of teaching in the §enior division, hi'story,

g . ,
geography, English granmar, composition, declamation, mental

and moral philosophy, reading, spelling, and writing._65 .
Graduates of the McGill Normal School could §o—to the Univer-
sity free of charge, and indeed their ‘éducation at the Normal

School ' was also free with a grant of & 8 (eight pounds) to & 9

.Y
(nine pounds) peg year for board. The students%ved in private boarding

63&.51{.(3., p. 1. / N

64Jeaﬁ.;-Baptiste Meilleur, op. ¢it., p. 274.

6SMchill University Archives. Accession 927/3/1, op. cit.,
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houses selected by the Principal, if they were from outside
Montreal. Students who lived over 90 miles from Montreal
were given a small allowance to a maximum of %2 10/- (tv\lo
pounds, ten shillings) per annum to cover travelling expenses,
proportionate to the distance. This allowance was paid
quarterly. | o

The sessions were from the fifteenth of September to
the fifteenth of July,66 with a oneé-week vacation for Christ-
mas. The first year's session started on March 3, but was’
counted a full session.

Lodgings were not always easy to find. A note to
Dawson from Mr. A.H. Vaughan of Clarenceville, P.Q., dated -
July 3, 1857, presents the case of three young ladies -
Miss Bissel, MissMcPie, and fdiss Rebec who searched all day
with Mxr. Vaughan but were unable t6 find lodgix}g. They re- <\
ported this to Dayrson who suggested they call on him the
following morning. When. there was still no news of available ”
lodgings, Vaughan searched himseélf and found accommodation
at 15/~ (fifteen shillings) a month but this turﬁgd out to
be too expensive since the Normal School was unable to give
the promised eight or nine pounds. Vaughan tried to see
Dawson again on a later day when he was in Montreal but Dawson

was away and Hicks advised him to leave Miss Bissel in Montredl .

until Dawson's retui'n.67

©61pid., p. 2.

67

McGill Univé;sity Archives'. Accession No. 927/3/24.
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The founding of the McGill Normial School was an important
‘event in the history of education of the Province of Quebec,E
for g.t marked, the beginning of an organized and éu;:ained
effort to improve the quality of teaching of an important
section of the population. Nevertheless, in ’;pera“tion, the
School showed that the founding fathers and their successors
were conseérvative and cagtious to the point where their
leadership enabled the institution barely to keep'abreastv i
gf current practice. These characteristics are reflected
in the limited resources given to the school and the some-~

what barren prospects of the students. ‘-
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CHAPTER II

'"THE PRINCIPALS OF THE MCGILL NORMAL SCHOOL

A. WILLIAM J. DAWSON, 1857-1870 ' .

?

1. Personal Prestige

The first of the three principals of the McGill Normal v
School, "William J. Dawson, was already Principal of McGill
University, and continued as Principal and Vice-Chancellor
of that University until 1893. He was appointed Principal
of McGill University on the recommendation of Sir Edmund
Head, Governor-:General of Canada, whom he knew from Nova
Scotia, and with whom he frequently conferred during the
time he was also Principal of the McGill Normal School.
Dawson was_gctive, energetic, and innovative, looking beyond
the immediaté surrounding/s to wider hoxrizons. He seems to
ha.ve had a flair for public relati'ons, so that he was con- ‘
stantly in contact with government offiéials of the.highest

1 and also with leading business men, leaders in the

rank
economic life of the country, who often take an interest in
the government of a country and in its educational policir.
Thus Dawso‘n was close to the fountain-head of power in. the
couritry and his influence in shaping the character of the

'
3

lW:i.lliam Dawson, Fifty Years of Work in Cdanada, London:
Ballantyne, Hanson, 1901, p. 117 et passim.

3
44
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Normal School, and in guiding its activities was palpable.
He was well placed and well qualified to steer a course which
would somewhat meet the requirements of the popula,t;.ion at
large, and at the same time not oversteb any boundaries set

\
by those in authority.

It was Sir Edmund Head who directed attention to the Act
which enabled McGill University to affiliate 'the new, Pro-
’tes‘lf.:ant Normal School,2 and Dawson also worked closely with
Pierre~-Joseph-Olivier Chauveau, the Superintendent of Public
Instruction in Lower Canada, as well as withn members of the
Corporation of McGill University, to realize the Normal Sc;hool
in the form it eventually took. Thus the influence of the
first Principal of the Normal School was strong in shaping
the destin'ies of that Normal School even before it came into
existence, and equally it continued long after he retired
from the principalship, for William Dawson took an active
interest in the school to tile noment of his retirement as
Vice—-Chancellor of McGill in 1893, and even to the day of
his death in 1898. Until he left McGill, he was on the
Normal Schooi Committee, almost continuously as its Chairma:éx,
so that his advice and opinion were of \;ital importanc;e.

- Above all, Dawson was the spokesman for the Normal

School to the Government. The period of his principalship

21pid., p. 116.
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was one part only of the period of his connection with the
Normal School, and it is over the total period that his role
can be most clearly seen. The Normal School was not an
institution that attracted the rich, but in the words of
Dawson, it provided an added dimension to McGill University,
and in the Normal School, the University together with its
sponsor-class, found an extremely pliable tool with which

to direct Protestant education in Lower Canada. Dawson was
an intermediary between an educational institution whose
operations he understood in detail’, and the leaders of the
Protestant, English-speaking conum.fqi'ty of Lower Canada who

were interested in shaping the development of education,

L P et e o

( especiallyw when this development affected the new struggling
University of McGill. These leaders tended to give from their
own resgurces when these were adequately protected, but also 3
took full advantage of public resources as admini\stered by
governments on which their influence was considerable.

Dawson made ;frequent trips to Quebec City, often with

Senator James Ferrier, and was successful, on many occasions,

5

B

in obtaining for the Normal School, gygrants, pa;.yments and re- .

cognitions, which would not ‘otherwise have been gained. This

o

- is particularly evident in the negotiations for increased

grants which began in 1873." This was after Dawson had retired .

[ B N
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from the principalship of the Normal School, it is true,
-but h{e was Chairman of the McGill Normal Committee and in
the arguments presented to the government were references
to practices at the time when he was still Principal. |
At the Committee meeting of June 25, 1873,3 the deci-
sion was taken to request an additional $5,000. in 'annual
government grants for salaries and for the maintenance of
the b;xilding. Dawson stated at this meeting that Jean~Baptiste
Meilleur, when he was Superintendent of Public Instruction‘
. had expressed his readiness to support such a request. On
- October 6, 18734 a letter was sent to the Minister of Public i
Instruction, formally requesting this increase. 1In later
d:i.scussions,5 it was stressed that the Normal Séhool was
; Maintained with the utmost economy, that the Committee and
the Principal exerted themselves to avoid unnecessary ex-
penses, but the annual grants were inadequate and in 1872-
1873 there was a deficit of $250. This was 8o lin spite
‘of "Eoo much n6 economy, such that improvements and fé.cilities

were often denied. The conditions for salaries too, had long

since changed. Dawson for several years had received no

p
*

3McG'11 University Archives,  Accession No. 145, Minute
Book, Op.'cik., Juné'25, 1873.-

4McGill University Archives, "Accession No. 927/24/42b,
October 6, 1873.

~5McGill University Archives, Accession No. 927/24/42c.
"Memoire Wants of McGill Normal School, Nowvember 13, 1873,

61bid., November 18, 1873.




remuneration as Principal, and had been paid only for his
lectures on natural history and agriculture. His presenta-
tion of the request for increased annual ‘grants contributed
to its eventual fulfilling.

Apart from being uniquely placed to act as spokesman
for the Normal School in its dealings with the Government,
Dawson was also able, partly because of his position, to make

suggestions concerning new practices in education. On

February 27, 1868,7 he wrote to P.J.0. Chauveau concerning

.ways to encourage and improve the quality of rural education,

observing that, although female teachers could not work on

model farms, they could teach the theoxry of agriculture. He

therefore recommended the setting up of experimental gardens .

in which they could work. He suggested that a small outlay
would make this possible, near the schopl, on the College
grounds. Teachers trained in this way, he contended, .mighth

at least promote a taste for horticulture among pupils. 1In

»

‘;,1‘859 also, through the influence of Dawson, normal school

bursaries were established in the Faculty of Arts of McGill
University with a view to encouraging young men to devote
themselves to the work of teaching in the Higher Schools and

Acadenies. 8

L]

-

7McGill University Afchives, Accession No. 927/17/31.°
February 27, 1868.

8chGill University Archives, Accession No. 927/10/24.
J.W. Dawson Official papers. Memorandum 1859.

-
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Before the retirement of Dawson as Pringcipal of the
Normal School in Jaér"xuary, 1870, the Corporation Committee
of McGill University in-a rel_:;ort in December, 1869, recom-

mended that a Standing Committee of the Corporation, to

- be known as the McGill Normal Committee, have the general

superv*ision of the affairs o’f the school on behalf of the
Corporation.9 Dawson then continued as Vice-Chancellor of the
University only and Hicks became Principal of the Normal School.
These décisions-were read to the Corporation Committee at
its mee%ing on March 3, 1870, by Hicks. The Normal School
Committee was to be made up of five members of whom the Vlct/a-
Chancellor was to be~the chairman. Three members would form
a quorum and the Committee was to report annually. .
The Corporation Committee also recommended that the
Prin'.éipal of the Normal School continue to hold monthly ‘
meetings of the p;:o'fessors and teachers of .@he Normal échool
which the Chairmanwof the Normal Committee was free to attend.
The Chairman was to watch over the interests of the school
and to represent the Corporation, and he was to assist the

principal and professors -in the examinations of the School.

In this way Dawson was able to maintain a very close watch

’

3

9McGill University Archives, Accession No. 145, Minute
Book of the Meetings of the Corporation Committee of the
McGill Normal School, March 3 1870,

A
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on the activitie's of the Normal School. As Chairman of the
Normal School Committee, he directed the deliberations there,
and he had free access to all the staff meetings at the school,
as we'll as to all the activities of the School. At the same
gjae he was relieved of a significant portion of the day-to-
day details. At first, he had not intended td be Principal
of the Normal School'? and he claimed that the duties of
Principal, reduced to half his available time for griginal
research, which he regretted in spite of his pleasure at
teaching there, because of the earneé;:ness of the classes.

Dawsonn was also one of the champions of l?rotestant
education rights in Lower E:anada, anc} he agreed with P.J.O.
Chauveau and Monseigrrexir Turgeon, the Roman Catholic Arch-
bishép of Quebec, that educational standards had to be
raised to bridge the gaps between primary, secondary and
higher education. He believed that the-common schools were
not to be considered as if operating in an academic vacuum.
He emphasized the need for an intedrated system.

He was, howeve;:,- championing educational rights in a ..
local sense, fearing loss of Protestant rights compared too
French Roman Catholic rights, not with a greaf; vision or w:i:th
any sort of more absolute ideal such as universal -education.
Thus the concept of the "raisingl\of educational standards"

-

does not appear to have included any appraisal of thé curricula

-
¢

-
v

0yil1iam J. Dawson, op. cit., p. 120.
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of the McGill Normal School, nor any examination é@ extra-

—

curricula:*edhcatiOn or indeed of the way of life of the

i
Normal School students. At the meeting on Decerniber 14, 1881,

he was firm in his rejection of the proposals suggested by

11 which did suggest changes of emphasis

Elson- I. Rexford,
in the Normal School curriculum.

| ‘But mere integratién within a system does not necessar-
ily constitute progress or advance, which surely are deter-
mined rathe; by thé nature of the curriculum; the nature of
extra-curriculdr activity, tﬁe attractiveness of daily
living, and the future prospects, of the McGill Normal School
students as well as some assessment of the. advantages of more

-y -
universal opportunities for education.

11McGill University Archives, Accession No. 145, Minute

Book , Op. ¢it., December 14, 1881. -

4
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2. His Influence on the Character of the Normgl School

In this section four characteristics of the McGill Normal
School are mentioned in order to‘show the nature or character
of the school. The first and second of these .are almost com-
pletely independent of ﬁhe will of the principal, but the
‘third espé%ially and even the fourth, to some extent, show
the effects of his aims and methods, or at least show that
these were in harmony with the aims and methods of the time.

Throughout the yearé of the principalship of Dawson the
McGill Normal School was, first, strictly Protestant, in \
accordance with its charfer, and.also Anglo-Saxon. Student ’

12 shows twenty-one members of the Church

enrollment for 1857
of England, nine Presbyterians, and a smaller numfer each of
Baptists, Congregationalistsy Scottish Church, Methodists,
and Adventists. The following year showed thirteen Presby-
-terians and seventeen members 6f the Church of England} 1858
to 1859 showed twenty-five Presbyéerians and twenty-one
members of the Church of England; and 1859 to 1860 showed
thirty-five and eleven respectively. After this, thg records
fade away, but all the denonunatlons present in the spring

of 1857 were still present in. the summer of 1860 with the.

Methodists as well as the Presbyterians in a higher praopor-

[sad
[

tion.

12McG:Lll University Archives, Accession No. l45,hnroll—
ments, 1857 to 1868.

-
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The second characteristic of the MeGill Normal School

was the overwhélming preponderance of women. By December 4,

13

1872, a total of 831 pupils had enrolled, of whom 105

were male and 726 female. There are numerous references to

this preponderance and Dawson himself observed that co-educa- .

¢

tion was possible at the Normal School because the great

excess in the number of women over the number of men facil-

14

itated a strict discipline. The greater number of women

is also indicative of the opinions held-at the time of the
career that the Normal School made possible.. Teaching,
particularly_ at the elementary ievel, does not appear‘ to
have been, attract_irve‘to men. At the same time, p,a.rtly'
perhaps because of the smaller number applying, the men
had no d:l.fflculty obtaining posts on graduatlng In his
additional report in 1867, to the Report of the Superln-
tendent of Public Instruction on téachers in t;:aini’.ng at
the Normal School, Dawsen observed that male g;raduates ob-

15

tained positions almost immediately. It is also poss:.ble

o~

that although men d:x.d not find elementary or even secondary

TR,

school teachz.ng attractive, the population at large might

have preferred male teachers to female.

4

-

‘.~—‘.

l3McGJ.ll Um.versity Archives, Accession No. 145, Minute
Book, ©Op. cit., December 4, 1872.

14William J. BAﬁson, op. cig‘., p. 120.

15McGJ.ll Unlversity Archivesj~Accession No. 927/18. Report
by W.J. Dawson to Superintendent of Public Instructlon, 1867.
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i
The preponderance of women students, obviously had a strong
influence on the character of the Normal School and this is

considered in more detail in Chapter IV. Student activities

were suited to women rather than men, and the men subject to.

rules designed primarily for women, outnumbered six or seven

|16
times by. the women, and above all, restricted in their social

, o ,
intercourse, musft have felt a certain isolation and lack of ful-
fillment. They were hardly in a position to enjoy the suppos:
edly male world in which they were living.

\
The third characteristic of the Normal School was that the-

students were strictly controlled, not only in the conditions of

their entrance and stay at the school, but'also in their private
lives and in their attitudes and thoughts. In February, 1859,

for example, five students were suspended as-we learn from a
7

12

letter from Dawson to Mr. Smith,l three for th\e whole session,
including Miss Smith. We are not told what the offence was,'
but Dawson writes that it was "nothing more than a juvenile in-
discretion", and again, "no grave moral“;;ffence\. " Dawson-also
writes that Miss Smith came in too late in the session to be
able to succeed, which seems to be an irrelevant fault. But
in spite of all this, the indiscretion, admittedly not é:rious‘
in itself, "could become" mor'e’ serious and "could" result in

"serious inijury to themselves. and to the school". So that the

students appear to be punis{hed-for an act which might have had

16M(*:GJ'.ll University Archives, Accession No. 145, "Enrollments.

17McGDJ'.I.l University Archives, Accession No. 927/9/121A,
February, 1859. \ R
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unpieasant consequences but which_ did nc;t actual:ly have them.
But what is more interesting is the horror-stricken letter
Wlth th;rty-one s:.gnatures, which was addressed to Professor
Dawson by the junior students in connection with the above in-

18

cident. In this they expg:ess "horror” and "indignation™

that the conduct of a few should bring,éo much contumely on the
whole school. They claim,that ‘achis incident caused remarks such
as, "I like to converse with Normal School girls for they vie
with me in profanity", or "I would have entered the Normal

School after the Christmas vacation, could I have done sp with-

\

,§ﬁt éndangering my reputation.” The signatories expresse::l them~

selves as being against the re-admission of the fi{;e offenders.
The impression is thét Ithe studént’{body or perhaps the
leaders among th;a students, were so conditioned by their anxiety
to please the school authorities, that they were more severe
even ‘t‘han the authoritieé. There seems to have been a g:;'eat
degree of submissivengs's not ,o'naly to the orders but to the whims
of the school authorities, and a desire to foresee what would be
an accepted reaction to a situation so as to gain the maxn;um g
approval and praise. Tis humllty and desue to please, coupled with some
sanctimoniousness, the result perhaps of sterxrn discipline,

althoug}; not universal, is':quite evident. It can be seen even

in letters of students who had already graduated. On July 15, 1g59,19

‘MazyHarperwritirgfmﬁ‘mursotoDawsonasksvmhtslesﬁoulddoa'sshe

had received the offef of a good teaching post in Upper

181pig,

19Mc(51.11 Umversity Axrchives, Access:.on No. 927/11/36.
. Dawson, Papers, July 15, 1859.
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«

Canada. She claims, somewhat posturing, to be opposed by
enemies in her present school. Again, on the f£ifth of
April, 1870, Ellen Hamcroft20 writes. to Dawson that she had

left the Normal School seven years earlier after-.receiving
an elementary diploma, and after having maﬁe the ﬁsulal pro-
mise to teach three years in ]':.ower Canada. As she had been
ulnable to find a position as a teacher, she had gone into
McLovell's printing offices and had been working there for
six years. Now, she thought she was no longer competent to
teach but was uneasy as she had not kept her promise and
felt as though "my whole life were a lie. "' ‘She asked to be
released from her promise so as to have a quiet conscience.
If, however, Daws?on wished her to teach she would try, .
although she felt she was deficient in knowledge having
obtained her diploma in the first place, "by merest chance.”
The tone of this letter is pitifully humble, for if she had
been unable to obtain a post after.graduating, this would

,: appearA to givesher the right to complain rather than to
apologize. But she, furthermore, :?.s abject in ‘her ‘apology,
to the point of absux;dity, o:fffering to teach at a time when
she had already forgotten“v"'vhéi: little she ever knew. It is
also rather ludicrous to cltaimwtha{:, a release from this pro-
mise hwould give hei' a "qui’et conscience", as if in all other

-
1 -

20

McGill University Archives,, Accession No. 2211/27/42.

April, '1870.

&
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respects, but this minor delinguency, her life was perfectly
blameless.

The fourth characteristic of the Normal School was that
the sFudents came mainly from less well-to-do families.
Tuition was free, in exchange for a pfomise to teach in
Lower Canada for three years after graduation, and there
were allowances for boarding and for travel. Lack of ﬁoney
makes for submiésiveness, and students who know that their
career-opportunities are strictly limited, who have exper-
ienced difficulties in entering a particular institution
and who see that they can be exéelled from that institution
wighout any problen, either through academic failure or
through a breach of conduct, and who furthermore, do not
pay for their education, such students are willing to do
almost anything to get through that institution. They will

study hard and will tend to be very circumspect in all their

.

actions. ' ’
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3. His Encouragement of Activities at the Narmal School

2 fThe main activity in the McGill Normal School was of
course the education of the'stqdent teachers. fheir number21
remained quite stable, ranging from 56 in 1857 to 62 in 18638,
with a peak of 82 in 1859. froportionately the highest number
of men was in 1857 with about 13 per cent of the student éobulation,
or seven men out of'56 students, and the lowest proportion
was about five per cent or four men out of 82 students in
1859. The principal teachers were William Dawson, Samson
Robins, William Hicks, Profeséor Fronteau who taught French,
and 1at;f, James McGregor who joined the staff to teach
classics. The academic programme was so full that there was
little time for other activities and the Literary Association
was the main organized student activity which held meetings
at fairly regular intervals during the school years.b The
Normal School was also host to the Teachers' Association whose
meetings were held at the Sghool, which was its headquarters.

The influence of William Hicks in the Teachers' Associa-

22

tion is seen in the meeting early in January, 1856, of
AN

about 30 young persons who were attending the training
institute 6f the Colonial Church and School Society, to dis-~

cuss the possibilities of forming a Teachers' Association.

Again on June 28, 1856, a meeting of teachers was held at

¢

21McGill University Archives, Accession No. 145,
Student Enrollment, -1857-1868.

22

Mont;eél Witness, January, 1856. . "
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the Training School to consider an Association,. "to enable
instructors . . . to meet. . . and help each othexr in their

arduous yvet delightful employment."23

A further meeting
was held on July 5, when a, Society was established whose ¢
object was the welfare of the teacher and the advancement

of education.f4

This Society became known as the Lower
Canada Teachers' Association and was to meet at monthly
intervals. At the meeting of October 4, there were 22
members Qresent, half of whom taught in the local Anglican
School and the other half were teé.chers—in-training.25 Among
the topics discussed was the possibility of publishing a
teacﬁers"magazine, which came out in Jgpua:y 1857 as Le

Journal de 1'Instruction Publique de la Province de Québec,

or the Journal of Education, Quebec. This was bilingual and

a departmental publication. It was not published by the Teach-
ers' Association, but was the only voice of the teachers.

At the inauguration.ceremonies of the McGill Normal

School in Maxch 1857,26 Hicks advised all teachers to join ﬁ

the Teachers' Association, which would hold annual conven-

tions. He als advised‘teacﬁers to visit the model school

in order to gZin fresh hints on improved methods of teaching.

Hicks envisaged the McGill Normal School as being a depository

[

|
23

24

Ibid. July 7, 1856.

Ibid. October 15, 1856.

251pid. October 15, 1856. g

7 ev———

26Journal of Education (Quebec), Vol. 1, No. 3,

— — - _

_ March, 1857.
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reference.27

In the spring of 1857 the Teachers' Association was

given a new title, the Teachers' Association in connection

witﬂ the MbGill Normal School:. ULater, in 1863 and 1864,

Dawson took an active part in the formation of the Provincial

Association of Protestant Teachers and became the President

of this Association, @hich was firmly centred in McGill, and
held its monthly meetings at the Normal School.28

- The most important of the student-organized activities

_of the McGill Normal School during this period appears to

have been the Literary Association which was formed early

23 bythe women students of the senior class, and

30

whose records show that it lasted till about 1874. This

Association had many characteristics that indicate a strong
desire on the part of the students to organize and perform
in a manner that would be pleasing to the authorities of

[

the Normal School. The Association was strict and authori-

tarian both in its regulations and in its activities.

N

The

¢

27Montreal Gazette,March 5, 1857.

"The Provincial Association of
The Edqcational Record

28John Irwin Cooper,
Protestant Teachers Centenary Salute",

Vol. 80, April to June, 1964, p. 85.

29McG:.ll University Archives, Accession No. 145, Minute
Book of the meetings of the Corporation Committee of—the

McGill Normal School, February 21, 1859.

30McGill University Archlves, Accession No. 145. Minute
Book , Op. cit., September 30, 1874. s
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language of .the bye-laws is full of heavy :’.njunci:ionss.3:l

By Article é, the members are requested to give a pledge

to "obey and sustain" existing rules| By Article 8, '
members ma:bsenting themselves from ;neetings' without permis-
sion from the President, were to send a written excuse to
the secretary to be read to the members who would, have to
accept the excusé. Article 11 imposed cénsorship on books
to be read, none being permitted except those that were
approved by the Select Committee. Article 17 sanctioned the
expulsion of any member who broke the rules until a written
apology had been sent. Even self-evident actions were auto-
cratically spelled out. Article 15 demanded that the
Editress read the papers in a distinct and audible tone.
*The records show that every effort was I'nade to be as strict
and authoritarian in practice as the Eye-laws demanded, not
always, h;)wever, with harmonious results. The officers of
the Association were relatively numerous, with imposing
titleé including President, Editress, Chairman, and Secretary.
Very early in the career of the A;sociation, the title Pre-

32

"sjdent was voted changed to Directress,” - but the title

President, continued to be usgd', revealing perhaps an anti-feminine
bias. At the meeting of November 25, 1862, a motion was passed to construct

t

3lyeeinl University Archives, Accession No. 145, Bye-~
laws of the Normal School Literary Assocliation.

a 32McG:i.ll University Archives, RAccession No. 145. Minute
Book of the Literary Association, March 14, 1959. ‘

‘-
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a Bond of Union by which the members bound themselves to the '

Association, pledging, in writing, not to leave it until they
left the school. '
Nevertheless, in spite of all efforts, the membership
dropped and on Janué;y 13, 1863 even the Secretary, Miss
Patterson, and the Editress, Miss Cairns, resigned as they
found their duties too strenuous. On January 20, in mid-
se;sion, a new President replaced Miss Osborne, and on January
27, a new Editress and Secretary were appointed. The number

of members continued to be small and the teachers suggested

that students of the junior division be permitted to join.

These two problems, resignations of officers and small numbers .

of members kept cropping‘ué over the years, and were partly
dut to the strict and authoritarian regqulations and practices.
The teachers of the Normal School appear to have been
pleased with the ac;ivities of the Literary Association, and
Dawssn spoke well of its activities, especially after the
public meetings. In April 1870, particularly, he congratu-
lated the members on their very marked success, stating that
they were a credit to themselves, that they had gratified
their friends, and had shown inéerest in the welfare of
their gchoo¥.33

' But the main activity at the Normal School was the

4

training of student teachers. By 1871,3 647 diplomas had -’

33Montreal Gazette, April 20, 1870. Extract in McGill
University Archives, Accession No. 145, Minute Book of the
Literarv Association, April, 1870.

34McGi11 Uﬁiversity Archives. Accession No. 145. Minute
Book of the Normal Committee Meetings. December 6, 1871,
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been granted to 481 individuals, of whom 430 had taught,

230 were at present teaching in Lower Canada, \several had

A

gone outside Canada, some had not reported, and some had
not obtained positions. The average time spent“on teachiﬁg
was over three years, but some had been teaching from the
time they graduated in the early years of the Normal School.
It might justifiably be claimed that without Da%son;
the McGill Normal School might even not have existed. He
influenced the day-to-day running of the school, and made
possible much of the financial support. Nevertheless, the

character of the School remained in harmony with the charac- .

ter;stics of the time, without innovative tendencies.
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B. WILLIAM HENRY HICKS, 1870-1883

1. His Activities through the McGill Nogmal Committee

William Henry Hicks was appointed Principal of the
McGill Normal School, effective January 1, 1870, on the
recommendation of the Committee of the Corporation of the

(3

McGill Normal School in a report in December 1869. The -
appointﬁent was accepted by letter from the Minist;g/Gfm ﬂ\\kv
Public Relations and announced at the meeting of tHe Com~ °
mittee of the Corporation on March 3, 1870. The same re~
port had recommended the setting up of a standing committee
of the Corporation of the Normal School, to be knowﬁ as the
McGill Normal Committee, and it had also reaffirmed the
appointments of William Hicks and Sampson Robins as Ordinary
Professors of the School. Robins was responsible for the ’
immediate over-sight of the Model School in the Normal Schoél
building, and Hicks was responsible for the Bonaventure Street
model school and the general supervision of the entire Normal
School. William Dawson was to be cﬁgirman of the Normal
Committee, of which Hicks ﬁés to bé'ex-officio, a member.

This arrangement did not satisfy Robins, who resigned
as Ordinary Professor on August 2, 1870, remaining only as
Associate Professor of’Agr;cultﬁfe and Natural Science to
continue his lectures in Chemjistry and Natural Philosophy.
James McGregor was appoipted Ordinary Professor infhis place
and he was also to continue the teaching of classics in tﬁ? -

Normal School. Francis Hicﬁs, the son of William Hicks, was

=S
o

appointed Headmaster of the Bonaventure Model School. °




‘The Normal Committee like its predeceseor, the Com-
mittee of the Corporation of the McGill Normal School, met .-
every month, with rare exceptions, during the school sessions,
and discussed various aspects of school policy. The Normal
School Prineibal's position on the Committee, for several
reasons, gave him added prestige. He had unusual insight
into the formation of policies, his opinion was frequently
requested, and decisions were often deleéated to him. 1In
addition there was less likelihood of error because several
experienced people expressed themselves on each issue, and
to the staff and pupils the principal appeared as more unas-
sailable than if he.were acting on ﬁis own, especially since
the Normal Committee was composed of men each of whom was
highly placed in the social hierarchy.

In the Normal Committee, the Normal School Principal was
concerned first with financial problems because these affected‘
the salaries, the state of ihe'buildings, and the nature of
the studies and extra curricular activities of the students.
Various;aspects of the financial problems are discussed
elsewhere in this thesis. )

Second, ‘during this period, there was concern over the
nature of the curriculum, and this is discussed in more
' detail in Part 2 of this section of Chapter IIf'

Third, there was concern over the state of the build-
ings quitelapart from the financial problem of how to effect

repairs. It is difficult to draw accurate conclusions
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concerning the buildings from formal documents. These may,
for various reasons, understate the deficiencies, so that
an impression is left that the buiidings werelreasonAbly
well cared for end comfortable. It is also possible that
frequent réferences to the need for repairs show great
vigilance and that every imperfection is set right quite
quickly. If however, an institution has great difficulty
in obtaining money, and if the authorities are very anxious
to save money, then it can reasonably be assumed that refer-
ences to defects in the building are made unwillingly and
only because the defects are even worse than wﬂat is revealed.

At the meeting of.the Normal Committee on October 4,
1871, Hicks reported that several applicants to the Normal
School were refused because increased accommodation was
necessary. This is a tribute to the efficacy of the school,.
but it does give an impression of cramped quarters with
resultant disadvantagésn For we may assume that every
effort would be made to accépt studenté, and that none would
be refused who could at all*be accommodated even at some
cost through discomfort.

On June 7, 1876, the secretary, W.C. Baines, reported
sending a letter to Lesage of the Department of Public Works,
stating that Nicholson, a contractor, was brepared to under-

¢

take repairs on the east angle of the- east wing of the Normal
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School, but woplci not be answerable for breakage in the
ornamental stone work. Nicholson requested that Aubertin,
an architect, be sent for advice. The Committee itself
declared that it would not be responsible for damages that .
could result "from the condition of thé :P‘uilding." In fact,
the "copdition of the buildings™ was o' be quught to the
attentién of the Department. Two months later, at the

meeting @f August 28, Nicholsoh was still asked to wait.

These-dbservations add to the impression that there wﬁre

. serious defects in the buildings’, because all the whiie more

manageable repairs were being made:

On June 6, 1877, Hicks.was asked to make a mer‘:;o_randum‘
on the deficiencies of the building, and on June 26, Sheridan,
another contractor, was asked to' inspect the\ entire building.
On December 5, 1877, the secretary reported that a wventilat-

ing shaft was placed to the basement following complaints

by Dr. ‘Godfrey. ON June 25, 1878, it was reported that

o

‘another boiler was needed to heat the Girls' xooms, and on

October 2, began a long series of_ dlSCIJSSlOl’lS concernlng
drains to the outhouses on the east end, which went on

until April 26, 1881, vhen Radford, an engineer, presented

a report on ﬁ;e state of the drains and outhouses. This led
to the forma‘tion of a special comnittee composed of Dawson
and. Sehator James Ferrier who were to head the applications
to the Government to effect the necessary repairs, which
were not done until September €0, 1882, and even then, not

¥
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'January 1, 1883, nearly everything was ready except the:
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satisfactorily, since on December 7, 1882, Hicks reported
the work was not completed. There was no heating iqﬁ¢hé

5
outhouses, and a:.government inspector had been inyited who

had ordered a hot water attachment to the furnace. By

gainting.
’ Meantime on November 3, 1580, the roof of the pre?aratory
school house was reported to be }eaking and bg April 26, 1é31,
the teachers were demanding repairs in théir rooms. -
Thus the impression-‘is that the Normal, School bqildings
were frequently uncgmfortable and that the ocqﬁpants suffered

from over-crowding, lack bf wventilatien, lack of proper
* p ‘r‘P

- drainagey lack of’heaf in-winter,” lack of hot water, leaky

roofs, and drabness. ) R

Fourth, William Hicks in the Normal Committee, was

concerned w1th problems relating to student policy. The same

type of strlctness which was observed when Dawson was

principal, continued under Hicks and none of the rules of
conduct were changed. On May 4, 1871, the Secretary reported

Miss Carragh as requesting permission to be absent from

-

.morning prayers for personal reasons. This was of course,

refused and she was told that she was expected to conform

to the rules of the school. . <
On the question of entrance examinations to the Normal

School, it was resolved at a meeting on January 8, 1879,

" that the School Examination of the Universi%y of McGill be

A

C
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i C} . 1 recognized as an entrance to the Normal School, while Hicks

. { . ‘ was to r‘gport on whether Associates in Arts of McGill Univer-

- "f - sity could__Be exempted from examinations for éntering Model

™~ or Academy classes., ‘ “

The amount of teaching done by’ the Normal School students
also received attention. On April 3, 1875,- Profes\s»ér Darcy
recommended that they be employed& as much as possible in
P | giving French lessons in the different classes of the Model
?' I School, and again at the meeting of September 11, 1875, it
3 T was decided to divide the Normal School si;udents' so that
, oné quarter would be teaching in the Model School at any

% one time. The decision wa};,also taken oh September 9, to
L - q enable the Academy class to, teach only the subjects on their
o .courses ‘without, however, ]/ﬂ'xe right to examine their pupils.

<t ] ~ 3 ’ » .
) - On March 1, 1879, a suggéstion was made by Darcy to increase

- ‘ marks in recognition of'the ability to proriounce French

"I
” correctly, and an increase of 25 was agreed upon, but this
L) hd p , ,
.- " was changed, on November 1, 1879 to the granting of a special
- ) \\-‘- ) N
‘ - certificate instead. : ‘ -

\ s hd .

The Normal Committee thus gave Hicks added leverage in

¥ all his dealings with the Nonnél School.

* ~
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2. His Response to Criticism

" At the Normal Committee meeting of November 9, 1881,
Hicks referred to the criticisn; leveled againsi:”“the Normal
School by Elson I. Rexford, President of the Association of
Teachers and Secretary té; the Protestant éommittee of the <.
Council of Public Instruction. The unfavonyrable remarks
concerning the curriculum and teacher-training, had be;n
published in newspapers in Montreal, and a full Normal :

Commi ttee met 1;0 hear Hicks' openingvreacﬂion. Present were
William Da\'wsomr the Honoﬁrablg :Iames Ferrier, the Honourable

F"rederick N. Torrance, the Reverend Dr. Cornish and Mr. J.R.

l)ougaﬁ.. Hicks pointed out the unfairness of the remarks

"and it was agreed that the Chairman, Dawson,would see Rexford,

V4

to represent to him, the inexpediency of pursuing““guch dis~

éus‘sions, especially as they were not conducive to its in-

‘" terests, and they concerned themselves with topics that

should, more properly, be c&qnsidered by the\ members Qf the
Corpor;.tion of McGill ilnive;:sity, before whom Rexford

should pr’esen£ ar;y matters concerning the Normal School.

If this manner of presenting the problems were to be rejected
by Rexford; the Chairman was authorized to call a speéial
meeting of the Normal :,bommittee. Hicks was meantime, to
prepare statements concerning the matters raised by_ Rexfoxd, -

for the infprmation \of the members of the Committee. - }

° &




4 e i v

1

. ‘ / \
On December 14, 1881 at the Normal Committee meeting,

LY

Dawson stat;d that he Héd met Rexford but had been unable

to change his attitude. The Committeé expresse7d regret, and
earnestly deprecated any discussion of matters relating to
the curriculum o’f the Normal School and its management by
"an Association connected with the school, and meeting in its
buildix_‘lg." ﬁowever, no obstacle w_ould be placed in the way
of proposals made in regular form to .the Corporation 'of the
U;liversity for improvements in the Normal School should suth
be practicable. V

Thus at the Normal Committee meeting of May 3, 1882, thé

‘ Secretarf read a notice of mption submitted to the Corpora-

f:ion of the Universij:'y on Janua:;:-y 25, 1882, to consider the
resolution from the Teachers ' Association, t;hat the curricu-
Jum of the Normal School required revision and the Corpor-
ation of the University of McGill was respectfully reéuested
to take such steps in this diréction as would in their opi-
.nion bést %romoj:e ‘{:he interests of education in the Province
of Quebec. The subject was referred to the Normal School.
Committee so that they might prepare their report by October.
Re-xford was invited to inform the members of tﬁe Normal
Comuittee of the details of the suggested revisions, and
these were presented to the members at their meeting on
June 7. The rem;rks were in general terms. First, that one

/

year's study of Gfeek was not sufficient for the teachers.

1

“Sec%nd, the practical professional training of pupil teachexs




C»: was ‘not reéeiving the amount of attention that the subject

deserved. Third, English and History were not sufficient
% to give the necessary i:reparation /for teaching, while
Mathematics, an' extensive and difficult course, should be
reduced.
The following suggestions were to ;be considered. First,
practical professional training ‘should }not be left so much
j-l to the independent action of the model school but should be
part of a‘definite professional course, yhich would connect
and regulate professional training' in the different schools.
Each model school would be held responsible for c:lrrying
out statecjl portions of this practical course. Model lessons
- were to be given regularly by teachers of the Model School
: y . and by pupil teachers. The pupil teachers were to know
é ‘ what classes ﬁey were to take each day in time to prepare
their lessons and finally, the pupil teachers were to take
notes of lessons and be given practical illustrations of
the best methods of presenting different subjects, by the

professors of those subjects. Second, the course in English

Rt e s R

should include a thorough course in cjrammar and composition

with special attention to pronunciation and common errors

of speech;ﬂ a history of the English Language and an outline ’

Jof Englist; Lit’exl'ature; and a special\swtudy of two masterpieces
- of the English classics each year, one prose and one poeatry.

Thirq, no diploma was to be given without a knowledge of at

3

( } least the outlines of the whole of English, Canadian, and

Y
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sacred history. The three years qoursé was to inolu&e the
whole of English and Canadian bistory, and outlipes of sacred,
Roman and Grecian history, as well as Colliers' Great Events
of Modern History. Fourth, if necessary, more time should
be given to English andiHistory by adopting the following -
‘reduced course in mathematics which wou%d provide sufficient
mathematical training for the work rec:{uir.ed from teachers -
arithmetic, no change; algebra, to quadratics, including
in%rolution, evolution, indices, and surds; geometry, bo;ks
1,2,3, parts of 5 and 6;’trigonometry. All these changes
could be effected without additional expenses;
The Committee resolved to bring these suggestions to
the attention of the Corporation of the University of McGill,
after Hicks had had an opportunity to examine and comment
on them. This involved consultations with members of the
staff, .especially MacGregor, on the possibility and desig:ab—
iq.ity of reducing the mathematics courses in the Model and
Academy classes. , | -
The report of the Normal School Committee on the course

of study was presented at its meeting of January 3, 1883, and _

» this was in effect, the Normal Committee'’s answer to Elson

I. Rexford. First, no increase could be given to the time

«allowed for classics for the Academy diploma, unless a

year of study were added, or the staff ingreased. There was
also no advantage to the students of such a change since -

L . . .
most of them taught where classics were not required.

Second, the Ct;mmittee‘ was satisfied that the most careful

o
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superviision was exercised over teachers-in-training, who did
practiée_ teach:ing for a large portion of thei.r time. Object
lessons and practical management were attended to as branqhes
of study and practice, under the professors of the Normal
School. The advantages for practical training i-n?:he model
school were enjoyed in the McGill Normal School to a greater
degree than in any other similar institution on the Contin-
ent. Third, courses in English Literature and History would
gladly be expanded by the staff,/but the students required
time for the ordinary English branches required by the law
to be taught in theﬂscfllool. Entrance standards could not

be raised much, and nelther the English courses nor the time

épent on professional work could be increased at that time.

Additional English Literature and history could be given

only at the expense of more elementary work, which would
bring“immediate discredit o the teachers from those schools
which could enot be t:bmﬁ’ensai;eq by knowledge not required in
their teaching. Fourth, mathematics was a severe course,
but withi;fq the 'qapabil:ities of the students and beneficial

to them. Reduction in mathematics could not at that time

be replaced by increased English. In conclusion, the Normal

. School gave professional training for teachers, to enable

them to meet the requirements of the law, and had provided
a class of teachers superior to thage otherwise procurable,

and did this with means+inferior to “t,hose in other Normal

Schools.of most other countries, ,

~
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Thus, at this time, the proposals put Eorward by Elson
Rexford, were rejected by the McGill Normal Comx;ittee. .
is indeed hard to understand why the reforms suggested by
Elson Rexford caused such a stir. With the exception of
the suggestion that mathematics be decreased for the sake
of English and Hi;tory, they were so ‘phrased, that had they
been accepted outright, the change would have been sc'arcely
perceptible. The insistence, for example, that more
emphasis be given to practical professionalqtraining, while
high sounding, amounted to little. ' Moreover it wa.s‘ surely
platitudiz;ous to suggest that pugil teache::'s should knog
what classes the'y were to take, so that they could prepare
their lessons, or that they should take notes of lessons,
or even that model lessons should be given regularly by
teachers ,j and so on. The increﬁsed emphasis suggested for
English and History too, was of a nature that yould make
monitoring almost impossible. The attempt, for exampie, to
teach to students of the Normal School a history of the
English language, an outline of English literature, plus
the whole of E;nglish and Canadian history and the outlines [
of sacred, Roman and Grecian history, and all this as a
relatively small part of their total curriculum, such an
attempt would almost certainly have run headlong into a
position of endless compromises. Furthermore there is what

appears like an insuperable paradox between insisting on

such an immense area of knowledge on the one hand, and on

K




o~
.

e R e

76

the other hand placing equal emphasis on the importance of
teaching the same students how to pronounce words and how to
avoid common errors of speech. Students who are in need of
instruction of the second kind are hardly t;hose that will
master instruction of the first kind.

Unfortunately for Hicks, Elson Rexford was well placed
to badger him and a!: the Normal Committee meeting of February
7, 1883, a resolution of the Corporation Committee meeting
of January 24, was read. This, resoiution followed the
reading of Hick's report and was moved by Elson Rexford,
seconded by Professor Mcleod, and passed. It reques_ted the
Principal" of the McGill Normal School to furnish the
Corporatilon before its next regular meeting, with a detailed
statement of the amount of work taken .up in class in each

subject with the three levels of classes during the session

lSBf”—lBSZ, together .with the examination bapers set for

O
the June examination, and an outline of the course in Prac-

tical Professional Training in the Model School. The Normal
Committee asked Hicks to k}'aveﬂthese documents ready for the
meeting on April 25 of the Corporation Committee. .It‘ is
possible to argut; that such a request was unfair to Hicks
s:"mce it seemed to imply lack of efficiency on his part and

subjected him to an almost punitive task hardly merited by

the calibre of Rexford's criticisms.

4
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3. Personal Financial Security

Durir'xg this period, teachers, like most employees, had
to filght for their rights individually, especially, for the -
most impbrtant of these rig};ts., the salaries or wages they
received. It is only natural, in such circumstanqes , for the
v individual to take advantage of whatever circumstance is in
h':i.s favour, and for those with ‘some authority to ally them-'
selves as closely as possible to those with even higher autho-
rity, and to try to adapt to their interests. In the McGill
. Normal School sala.ry scales this i;s seen ’'in the big gap between
what Hicjcs and Robins, as Pii;cipals of the Normal Schools,
- - plus one or two teachers, received, compared with what the rest
(' of the staff received. From the point of view of keeping sals- -
ries in generéi as low as possible, it paid to give sub-“j
stan ially more to those persons who knowing the details of
L ‘ th funct‘:ioning of an institution, were best Lplg,c{ﬁsl to m«::tke
sure that everyone else received the léwest possi;)ie salary
and yet pr‘orduced t{le most possible work. Thus until 1875,[‘

35

Hicks was receiving $1,600 " per year, and McGregor was re-

e \ ceiving $1,400. While the remainder of the staff of the )
Normal School were reéeiving between $250. and $400 each,mwith

b three exceptions, including Francis Hicks. On April 7, 1875,

L
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O + 9°1bid., April 7, 1875.
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a schedule of increases was presented whereby Hicks' salary
was to be increased to $2,000. and fchre‘go:{:'s to $1,800,
while the rest of the staff would still be receiving between
$250. and $400 each, with the same three exceptions plus Miss
Derick, Headmistress of tﬁe Primary Department whose salary
would rise to $550.

Hicks:-also promoted his son's interests to an un;asual
degree. As s£>on as Robins'resignec} as Ordinary Professor
on August 2, 18’70, and Jamies McGregor was appointed Ordinary
Professor, Francis Hi;:ké was appointed Headmaster of the Boys'
Model School at a salary of $1,100.00, higher than that of
e'very other teacher except Hicks and McGregor. When the pi‘o-
posed increases were suggested on April 7, 1875: Francis
Ificks was presented as requiring $1,250.dd as' his new salary,
which was $500.00 more than that of the teacher, next closest
to’him, Associate Professor Pierre I. Davey, the propos;ed
increase for whom v;oqld give him $750. It should be noted
also that Amy F. Murray, Headmistress of the Girls' Model
School, with roughly thé Qame responsibilities as Francis

Hicks, was too, offered'$750. Also on May 3, 1877, Hicks

claimed that he had too many lectures to give, and requested

that the number be reduced from twelve to ten hours per
week% the two hours to be given to Francis chks, his son,
with the title Associate Professor of English Literature,
witfx an additional salary of $150., to\ be paid from the

ordinary revenue of the schodl.36" . )

36yh1da., June 26, 1877.

*
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Final approval of this appointment was not received until
January 5, 1879, in a letter from the Department of Pub;ic
Instruction, b.ut interim approval was given on September 5,
1877 by the Superintendent of Public Instruction.

So long a's Hicks remained Principal of the Normal School,
he continued to receive favoured treatment,.lbut after he
retired in 1883, he received much less consideration. \First,
preliminary agreements were that he would retire with $1,000.
a year, and the titles Emeritus Principal and Aséécéﬁ.ate Pro-
fessor. However; vax::':ﬁ)us hitches soon began to appear. Hicks
found that he had to obtain a diploma fromta the Provincial ’
Board of Examiners to have his name on the List of Teache{:s
aﬁd to be gualified to draw from 1:he Pension Fund. The
Secretary of the Normal Committee was instr;ucted to write ‘
to him about this at the Normal Committee meeting on Octobér
1, 1884, and it is extraordinary tha‘t he had not known it
earlier. ere»/fgllowed numerous other delays with regard
qto the settl‘ihrx/g;, of Hicks' pension rights and finally on
October 14, 1886,38 he was informed that he ;vould r‘eceive‘

a sum of $400, per year for three years starting from January

371pia., July 9, 1883. ' o

38Mc:Gill University Archives, Accession Nb. 145, Letter
Book, McGill Normal School, December 4, 1880 to June 7, 1894.
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1, 1887, as his claims under the Pension Act had been re-
cognized by the Administrati&e Commission. The sum offered
was to be in the place of his present pension and in full
settlement of all claims on his part aéainst the Normal
School. Thus instqad of the original $1,000. per year,
Hicks was obliged to accept $1,200. less the back stoppages,
that is, his own proportion of pension contributions, as a
Fotal settlement. Since Hicks died on August 9, 1899,39 he
would have received about $12,500 under the original arrangement,
compared with $2,000. plus $1,200., minus back stoppages,'which
he did recei;e. gé;ond, the tone used toward him appears very
abrupt and'even harsh, while he himself appé&ars to have been
dissatisfied but unable to say so. Not only had he retired
somgﬁhat embittered, but he had lost his son and with him doubt-
less many hopes and dreams, and ‘his own pension was now drastic-
ally curtailed. To the letter written to him on October 14,

40 so that he was pressed

1886, he had not replied by December 2,
to do this, and requested to payyall the back stoppages on his
pension by December 31, 1886, in order that. the final payment
might be made to him, on January 1, 1887. Any payment of
salary after éhat date would be illegal, and he was indeed

requested to cextify his back payments by December 28, 1886.

- .

‘ 39
Note.

40McGill University Archives, Accession No. 145, Letter
Book, op. cit., p., 155. ‘

J. Keith Jobling, Hicks, William Henry. Biographical

!
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William Hicks was the senior professor at the McGill
N‘omal School from the date the.School started in 1857 to
1870, when he was appointed Principal. He remained in that
pos:n.tion until his ‘retirement in 1883. Before 1857, he was
Principal of the Bonaventure Normal School, of the Colo:bial
Church and School Society,which became the McGill Normal
school. ‘

His associatiofx with the McGill Norrnel School was thus
long and vital, Not only was he constantly alert to the
requirements qf the school, but he also championed its in-

terests at the Normal Committee whose meetings he does not

appear ever to have missed. He also promoted the general

welfare of teachers through his work at the Teachers' Assqcia-

tions and J.\mm;c‘\ally he often stressed the importance of
securing pension r:.ghts perhaps because he realized all too

clearly that his own were so insecure.

L
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C. SAMPSON PAUL ROBINS, 1883-1907 :

1. Special Position Before 1883

o

Sampson Paul Robins had influence over the affairs of -
the McGill Normal School for a longer period than anyone

else. He spoke at the inauguration ceremonies in 1857,

o

and had the last word at the closi:ng ceremonies in 1907,

He was \t/vfenty three years 'old when he'became a member of

41 after re-
ceiving his training at the Normal School in Upper Canada.,42

the staff of the McGill Normal School in 1857,

and serving as Headmaster of the Central School at Brantford,

43 Robins had in fact been discussed as a pro-

posed professor of the MNormal School, on the :egomrﬁendation of
RyersSon, at the Corporation meeting on October 29, 1856,}” at
the same time as Dawson had been discussed as Principal and be-

fore Hicks' position had been mentibned. On the first pay

list of April 1857, his name appears first,before that of }ﬁ,dcs,‘ls

and they are both listed as°having received B75 (seventy five pounds)

| - '
41John ]Calam, "McGill Trains Teachers: 1857-1964."
The Teachers Magazine, Vol. XLV. No. 223, September 1964.

42McG111 Univers:Lty Archives, Accession No. 927/3/1,
Prospectus of the McGill Normal School, 1857, p. 1.

43John C. L. Andreassen, "A Pictorial History." MecGill
Journal of Education, Vol. VI, No. 1, Spring, 1971, p. 52.

44Mchll University Archives, Accession No. 14 Minute \
Book of the Meetings of the Corporation Committee?o “the MEGILl
Normal School. October 29, 1856.

49McGill University Archives, Accession No. '927/3/57,
Pay List, April 1857.
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each, from January to April of 1857. It appears as though

_late in 1856 and perhaps ‘at the beginning of 1857, Robins

regarded himself, and was regarded, as senior to Hicks. He
says this in his letter to the Corporation Committee of the
McGill NcSrmal School, whjch was read by t:,he Secretary at the
meeting of Marcfh 3, 1870 Robins claimed th;t when he was
first enéaged, his pc;sition and salary were ecqual to those
of Hicks, that Hicks accepted hi's.position after Robins had
been engaged, and that Robins had seniority because of prio-
rity of appointmeni’:/.rl In the first annoufcement of the school
and in the pay list, as we have seen, Robins' name came first.
However, with the first official announcement'of the apéoint-
ment, the earlier arrangément had been put /é.side as Hicks
was made senior. Dkespite Robins' protest, /his name ’was re-
moved £rom the head of the pay list, and it was clear that
Hicks was regarded as the senior. The ‘teaching assignments
also shc?wed this, for Hicks taught the 'Senior Divisior; and

Robins the Junior Divisioné'6

at the Normal School.

The difference in the positions of the two men widened
greatly over the years, and Robins' letter reveals a spirit .
of rivalry and bitterness. For he continued, stating that
he at first regarded the switch in their seniority as a

nominal grievance, but a grievance nevertheless, and later

46McGill University Archives, Accession No. 927/3/1.
Prospectus, op. cit., 1557, p. 3. :

@
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he regarded it as creatin'g a substantial ir;justice. Dﬁriﬁg
. the time when Dawson was Principal of *the Normal School,
Robins continued ‘asfOrdinary Professor, but the decisions "
recommended at the Corporation Committee meeting of the
McGill Nont;él School in December 1869, and confirmed at the
meeting of January 27, 1870, in a letter from the Ministry
of Public Instructioﬁ, appear to have had a disturbing effect
on him. Robin's letter was) read on March 3, 1870, the ‘same
date as the meeting of the Corporation Committee of the Mc-
Gill Normal School which ratified previous recommgendations
and authorizations. Hicks was by then Principal of the Mc -
Gill Normal School with an additional salary of $200. and
Robins was Associate Professor of Natural Science and Agri-~
culture, also with an additional salary of $200. 1In his
letter, however, Robins'c¢laimed that Hicks also had house
rent, fuel, and taxes paid, while he' had only the $200.

In addition, Robins claimed that the és‘tablishment
of the Academy Class gave him three times as much additional

labour as it did Hicks, ‘especially with the teaching of

-

chemistry and natural philosophy. In short, he claimed that by far the

chief pértion of the labour relinquished by (Dawson, was
assigned to him, while the honours of his official posi-
tion went to Hicks, and furthermore the emoluments attached
to Natural History were so divided that Robins believed l;e
was relatively worse paid than before the changes, for *

while also attending to the Model School, his periocd of

Bt e 28 1
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.attending to the Normal School was not at all diminished.

Such was the disappointment of Robins, that in this
l‘étter, he requested help to ieave his new position. At
this time Robins came close to severing hig ties with the
McGill Normal School, The Committee, howdver, passed a
resolution, recommending that Robins not act in haste, and
expressed the hope that the duties would not be quite as
onerous as he anticipated. The effect of these delibera-
tions appears to have been to. prevent hasty action on the
part of Robins, but he was not satisfied and his 1gtter of
resignation was presented to a‘ s,:fnecial ‘Normal Committee
meeting on July 30, 1870. “At this meeting Dawson stated
that he would recommend McGregor to replace Robins, after

he had consulted Hicks, thus implying that he was prepared

to accept the resignation,*and at a further meeting of the

Normal Committee on August 2, Robins resigned as Ordinary

Professor of the McGill Normal School, remaining only as

- -

Associate Professor of Agriculture and Natural Science.
James McGregor, Headmaster of the McGill Model ‘School, was
recommended for the position of Ordinary Professor in -the
place of Robins, with a salary of $1,400., and he was
also to continue teaching classics at the McGill Normal
School. The relationship between McGregor and Hicks

i

appears to have been close, whereas the relationship be-

tween Hicks and Robins appears to have become more distant,
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especially with the appointment of Francis Hicks, till now

Headmaster of the Bonaventure Model School, as Headmaster of

»
»

the McGill Model School at'a salary of $1,100. . \

LY

However, in spite of his Btrained ‘Irela‘tionsh'ip with _
Hicks; and to some extent with Dawson, RQbins contir;ued ‘as
a main-stay of the Normal School and on several occasions
addressed the students and guests at th;e end-of-session

ceremonies. His continued influence at the Normal School

)

was due to several factors including his own abilities and

3

-3

his close ties with important people.

e
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2. Period of Least Connection with the Normal School
1870-1883

[

During the time that Hicka\yas principal of the McGill
Normal Schoél, Robins' connection with the school appears
to have been at its weakest. When he resigned as Ordinary
professor, he was left with $200. as Associate Professor and
immediately asked the Normal Committee to consider increasing
this amount to $300., the amount paid to Associate Professors
in all other subjécts. This the Committee' accepted and recom-
mended such an increase to the Minister of Puﬁlic Instruction,
stating that if the lattér were unable to effect this raise,
the additional $}00., or as much of it as possible, would be
paid’'at the end of the session from the school funds.47
On September 22, 1874, he wrote to the Normal Committee
offering his resignation as Associate Profes§or of Natural
History and Agriculture, on the grounds of ill health. It
was decided that Hicks would ask Dr. Baker Edward to take
over Botany and Agricultural Chemistry and to receive the
balance of the salary agreed to with Robins, that is $225.,

while a letter expressing reéret would be sent to Robins.

But in fact Robins continued in the school teaching zoology,

LY

47McGill University Archives, Accession No. 145, Minute
Book of the Normal Committee Meetings, September 7, 1870.

Il
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botany,/and/or one hour- a week, subjects connected with the
Art of Teaching.

The question of Robins' remuneration was 'again raised
at the Normal Committee meeting 'on April 8, 1874. A letter
was read from Dr. Louis G&ard, wriling on behalf of the .
Superintendent of Public Instruction, Mr. Ouimet, in which
he discussed a new project which, if approved, wogld greatly
improve salaries, and which would raise Robins' salary from
$300. to $400. In fact, at the Normal Committee meeting
on April 28, 1875, Robins' salary was confirmed as $375.,
while it was decided that applicaéions for fu;;bgr increases
be put to the Government through the Minister of Public Ins-
truction.

From 187) until he became Principal of the McGill
Normal School in 1883, Robins was also the Superintendent

18 This position probablf

of English Schools in Quebec.
inclined the members of the McGill Normal Committee toward

a desire to keép Dr. Robins on the staff of the Normal
School if this were at all possible, and he was given recog-
nition on several occasions, out of proportion to his actual
position on .the staff. At the Normal Committee meeting on

January 4, 1871, for example, it was resolved that the

Normal School send delegates to the Board of Arts and

48George Parmelee, op. cit., p. 429.
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Manufactories for Lower Canada, on the same terms as the
Colleges. Hicks and Robins were chosen as deiegates.
Again, at thé Normal Schovol staff meeting of April 3, 1875, |
and at tﬁle \Normal Committee meeting of May 5, 1875, the
decision was taken to ask Robins to deliver the address
at the ciosing ceremonies in June. ' . “
The year 1883 marked a change in the fortunes pf Robins
in his relations with the McGill Normal School, and this
ye;r also saw a decline in the affairs of Hicks. For almost
two years tI'Ee latter had faced the determined attac]; on the
curricﬁlum of the No\rmal School by Elson I. Rexford, and on
June 30\‘, 1883, he resigned as Principal. His position was
foered\‘to Robins and at the Normal Committee méeting of

\
July 9, \ 883, the announcement was made that the latter was

to be the Principal and Ordinary Professor of Engiish Lan-

~

guage and Literature, as well as Lecturer in the Art of
Teaching, and in Natural Science.
During July and August of 1883, Robins appearé still

to have been uncertain about the amount of h;.s rer:tuneration,
and there was some activity over this problem. The efforts
to find a satisfactory solution appear to have been somewhat
hodge-podge until the Normal Committee meeting of September
5, 1883, when confirmation was received that Robins' salary

was to be $2,400, and by January 31, 1885, indeed, Miss
49

\

L.B. Robins, his daughter, was herself receiving $600.

49McGill University Archives, Accession No. 145, Cash

Book, 1885, month ending January 31. . ;
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During Julyk and August, however, of 1883}, the main effc;rts
éeemed to be directed toward raising the $375. Dr. Robins
had been réceiving, to $400.50; also to making available
$%oo., which at the Normal Committee meeting of July 9, it
was announced, had been promised byﬂ the Superintendent of
Public Instruction, to- help pay increases in the salary of
Robins and the salary of Hicks as EAneritus Principal. ' The
" availability of these extra $600. was confirmed by Elson
I. Rexford at the; Normal Committee meeting of Septeg@er 5,
188.‘-3, and ‘they were deposited to the credit of the Normal

. : "
\ School, in addition‘to the regular grants, to be drawn as

\ needed.

- ” ‘
soMcGill University Archives Accession No. 145. Letter
Book. September 5;"1887. L .
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3. Final Years at the McGill Normal School, 1883-1907

The Normal School had undertaken from the first, to
combine Qrofessional training and a general education, and
in spite of criticism, especially in the early 1880's from
Els;n Rexford, wﬁich contributed to the resignation of Hicks,

there was little change either in the curriculum or in

organization. The final years of Robins' connection with

_the McGill Normal School, are also the final years of the

schodl itself. They were the years when he had his greatest
share of power and when perhaps his character is best reveal-
ed. He appears to have attempted to root out inefficiency,
and to institute reforés. But the inefficiencies which be
tried to correct were minor and so were the savings. Also,
although there were several changes in the number and types
of classes at the McGill Normal School during these years,

as discussed in more detail in Chapter IV,'A2; the changes
weré due rather to different external conditions, such as the
developing relationships between the McGill Normal School and
McGill University, and cannot perhaps be proberly considered
as reforms.

On taking over the direcpion of the Normal School, Robins
attempted to reduce expenditures to even-lower than their
customary levels, and he seemea to seek out to reprimand ahd
even dismiss members of the staff whom be suspected of care-

lesness or inefficienty. At one of the earliest Normal

Committee meetings that he attended on September 5, 1883, he
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requested that all orders for school requirements be submitted
to the Principal, and if possible, all accounts be laid be-

fore the Normal Committee and initialed by the Chairman be-

fore payments. To check carelesness and inefficiency, he

ocused attention on human failings. At the meeting of December

Vg

y 1883, he asserted that Dr. Edwards could not offer a satis-

actory explanation for the bad state of the chemical apparatus,

since he, Robins, had left,\and at tﬁe meeting of January 9,

|
\

li84, Edwards was asked to return whatever apparatus was

’
B R LT o e T FL AP VR PR SO, -2 St SR

mi'ssing. He also singled out McGregor and the janitor,
Cooper, as is shoWn in more detall in Chapter ITI B3.
Durlng\tﬁ:% period, it &as becoming increasingly clear

that some adap ations\to changing external conditions were

Y §

necessary. At\#ﬁé\meeting of the Normal Committee on January
\ Y

{ . .
11, 1888, Robi # expressed his doubts over the value of keeping

\
the Academy class since\ii: University had opened its doors
Y

to women. if’t Academ lass were dropped, time could be

given to s¢ience,| and to the supervision of stuédent teaching,
the lack of the latter being one of the main criticisms of

Elson Rexford. It\was resolved that a committee be fgrmed

of Dawson, {the Reverend Dr. Cornish, and Robins to report

on the Acaflemy Diploma and to recommend policy. This
Committee [reported on February 1, 1888, that the Academy
class, started twenty three years earlier, was now not re-

quired, and that entrance into the University should be

direct from the Model Class.
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Robins like his predecessors, was conscientiously pre-
occupied with the day—to—déy responsibilities of directing’
the'Mcuill Normal 5chéol, but, like Hicks, he too gives the
impression of being agitated and preoccupied by the problems

of his own financial security. Such anxieties appear to, be

_fully justified, since not dnly was it possible for individuals

%

to lose their sources of income but even the dahger of closing
the school was not wholly absent. At the Noimal Committee
meeting of April 12, lS:Q, a request was read from Elson
Rexford, for information on teachers from the Normal School,
the object of the enquiry being to decide whether the Govern-
ment should permit 'the Normal Scnool to continue. The
Committee decidea t0 bring the matter to the attention of
Senator Ferrier with the request that he watch over the
interests of the school:‘iQ\Quebec. On May 7, 1884, the
Reverend vr. Cornish and RoE}ns formed a conmittee to confer
with Senator Ferrier, requesting additional aid by increasing
the Municipal School tax for the Protestant Boardwof School
Commissioners to pay the assisdant teacher; by special grant. :
Robins said that Mr. Robertson, the Treasurer, had reassured
him that no changes were contemplated with respect to the Normal
School. At this time, Robins reported that 1,097 persons had

received -diplomas since 1857, the History of 641 of whom was

known; that 285 of these were still teaching, that sixty-three had

e
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died after teaching an average of four years each, and fifty
four were reported as <qnot having taught at all. Robins, like
Hicks, seems to have thought that‘these kinds of statistics

were significant demonstrations of the success of the Normal

n

School.

In spite of the continued assurances from the Normal
School authorities of the adequacy of the school to meet
its obligations, there was pressure from the Protestant Board

51 a letter

of School Commissioners. On February 19, 10895,
was sent to this board, signed by the Chairman of the Normal
Committee, admitting the right of the Board to inspect the
Model School even if that meant that their grant might not
be renewed. Subsequently, the Normal Committee, as though
confirming a certain dependence, on several“\occasions, sent
letters thanking the Board for their kindéess.

But while on the one hand, the very existence of the

Normal School seemed threatened, on the other hand, there

were continual efforts to gain greater grants. In the

2 Robins refers to an

Principal's Report of 1899-1900°
additional grant of $3,000. to the McGill Normal School
which would make possible more individual oversight, more
super-inter;vdence and administration, raise galaries alv'xd

enable outside lecturers to come in. In his letter t':o the

Honourable H.T. Duffy, Minister of Public Works, dated

Slipida., p. 27.

52McG:'Lll University Archives, Accession No. 145,
Principal's Reports, 1899-1900.
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-April 5, 1900, Beckenridge, Secretary of the' McGill Normal:

Committee, wrote that the Normal Committee hoped that the .

amount of the increased subsidy would not be less than

53 On May 14, Beckenridge, writing to J.E. Robidou:;,

$3,000.
Provincial Secretary, and presenting a statement of the

financial position of the McGill Normal School, which would

"later be more formally presented through the Protestant

Committee of the Coﬁncil of Public Instruction, statgd that
in conference with the Fonourable H.T. Duffy on May 11,
$4,000. was '.calc;ulatéd tot be necessary, apart from expenditu—
res on repairs and maintenance to be undertaken by the
Department of Public Works. This sum would be used for
additional assistant;to the Model School, admiﬁistration
and superintendence, increased salax:ies, and special courses
by outside expert;s. Robidoux was asked to give his personal
attention to this matter and to brinc‘g it before the ¢govern-
ment, while a more formal application would b’e. sent to the
Protestant Committee of the Council of Public Instruction.

By this time Robins' own salary, which had risen steadily,
was $2,400. plus a bonus of $200., and the increase requested
was a further $400., bringing the total to $3,000., while .

Miss Robins' salary had reached $720. by 1889.°%

!

53McGill University Archives, Accession No. 145,
Letter Book, op. cit., p. 291. -

54

McGill:s University Archives, Accession No. 145,\

1

Cash Book,  1889. ' e \
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The engagemen{: of Miss Robins on the staff of the
Normal School was first raised by Dr. Robins at the Normal

Committee meeting of Juné‘27,__;1884, when he enquired whether .

-

she could be engaged as assistant in the Normal School at
$500., the exact nature of the work to be.decided later. This }
decision was apparently made at the Normal Committee meeting i

Ry

of September 10, 1884, although no details are given, and at

the meeting of October 7, 1885, it was, agreed to move the
salary of Miss Robins from the General Account to the
Model School Account. Her work assignments varied from time

but on‘ June 2, 1886, she was recommended by Robins to teach

"“’”‘W:’ﬁ"'&q"&v* A e 1

penmanship for an additional .$100., and on January 11, 1888,
Robins praoposed that on McGregor's resignation, he, Robins,
¢ o

would teach Mathematics, the Art of Teaching, and Natural

Science, while English and the Classical Languages would be

T S St 4B

given to a new person. Miss Robins' role would then be to i
help both Robins and.the new person. She would teach )

‘Mathematics for six hours, English for ten hours, and would

devote a further four hours to helping the principal, for N
‘5 ° !

’ v
a total of twenty hours.

That these salaries showed an inordinate concern to

shore up Robins' own position, can be seen by comparing them
o @

with other salaries. Miss Selina F. Sloan, for ekample,

- SRR i Tun AT =

. after teaching for 29 years, and being Headmistress of the

Primary Department of the Model School was earning $480 in

1897. The increase requested for Robins, over and above the
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bonus, was $400. By itself it is almost eqgual to the entire
salary of Miss Sloan, and it is over one third of the entire
increase requested for salaries. Out of $1,100 to be devoted

2
to the raise in salaries, $400. was for Robins, and $700.

was to be shared by Professor A.W. Kneeland, ($200.), Professor

S. Cornu, ($100.), the Headmaster o;f the Boys' School ($300.),
and the Headmistress of the Girls' School ($100.). The re--
mainder of the staff wou]zd receive nothing. On June 11, 1900,
at tﬁe Committee meeting, there was assurance from the Pro-
testant Committee that authorization would be given by the
Government for these- increases.

Robins, like Dawson land Hicks, served the Normal School
for many years, and the fact that t;he School functioned -
d.ay after day during all these years, is a tribute to their
abilities. The changes, however, which perhaps Robins once
hoped were possible, were not sufficiently carried out, and
the insecurity of his own position affected him somewhat in
the same way as ‘Hicks had been affected, so that improvements
were mére noticee;ble in his personal fortunes than in those

of the community that he led.
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CHAPTER III

THE STAFFS OF THE NORMAL AND MODEL SCHOOLS

A. STAFF ORGANIZATION AND FINANCES

1. Positions on the Staff

The synopsis of the roles of the three principals of
the McGill ﬁormal School leads to a more detailed examina-
tion of their connections with their staffs and a closer look
at the attitudes and nature of the staffs. The McGill Normal
School included the student teachers, who were in the Normal
School proper and the Model Schools: the Boy's Model School,
the Girls' Model School, and the Primary Department of the
Model School. o

The Principal of the McGill Normal School had the
6versight of the Normal and Model Schools including teaching
and supervisory staffs and the students and pupils. In many
cases the duties were delegated, but in others there waS'an
direct link between the Principal of the Normal School and
a member of the personnel who from the poiﬂt of view of
rank or financial reward, was éuite far removed from him,
as for example, the janitor. The Principal was ﬁelped by
the Normal Committee of McGill University which, with him
and a Secretary, numbered six. The School was controlled
by the Corporation of McGill University together with

the Superintendent of Public Instruction of the Province

AT st e
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of Quebec, and was answerable also to the Protestant
Committee of the Council of Public Instruction.

From the very beginnings of the McGill Normal School,

-

professors were divided into Ordinary Professors and Associa~-

te Professors.1 ?hé former could teach several branches of

2

the disciplines| with a maximum salary $1,750.00.° The

latter could teach one or more separate branches and were
often employed part time. Their maximum salary was set at

3

$500.00. Only an Ordinary Professor could become Principal.4

All teachers were at first noninated by the Superintendent,5
but later they were nominated and appointed by the Normal
Committee, and confirmed in their appointments by the Gover-

nor-General-in-Council.

The Normal.School opened with three professors and this

number increased rapidly in the first few years. By 1898-

1899 the Normal School had about 13 teachers and the Model Schools

1

Art IV. Rules and Regulations for the Establishment of Normal
Schools in Lower Canada, No. 12. f

21bid., No. 13. ‘
- \
3., .
Ibid., No. 14. p
4

Ibid., No. 12.

5Ibid., Article VII, No. 31.

: /
(

McGill University Archives, Accession No. 927/1/41, /
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about ll.6 This number seems to have reached a maximum in
1904-1905 when there were 21 teachers in the Normal ‘

and 15 in the Model Schools.’ The number of students /}
and pupils in the Normal and Model Schools increased gradual-
ly over the years to about 450 in the Model Schools9 and
about 133 in the N&?mal gchool9 in 1900-1901. In the latter
the annual average number of student-teachers from January

1, 1857 to December 31, 1879, is given as 89 in a report by -

the Secretary of the Normal Commi ttee to the members of that

Committee in 1880.10

There were regular staff meetings, and a;reaffirmed in
the by—laws}of the McGill Normal School in Ma;ch 1889,11 a .«
conference of the Principal, the professors, and the teachers,
was to take place on the first Satﬁrday of every school month

at 11 a.m., and due notice of this meeting was to be given

by the Principal to the Chairman of the Normal School

)

6McGill University Archives, Accession No. 145}‘Prospec-
tus of the McGill Normal School, 1898-1899.

9

7Ibid., 1904-1905.
. 81bid., 1900-1901.

91pid., 1900-1901.

10McGill University Archives, . Accession No. 145, Minute
Book, December 1, 1880,

llMcGill University Archives, Accession No. 927/1/7, By-
laws of the McGill Normal School, March 1889.
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Committee, s6 that he could attend on behalf of the Normal
Committee. . ‘

Some teachers were not on the Government Pay List, which-
indicated an absence of full recognition with consequent dis-
advantages regafding increases in salary, stability of tenure,
anl pension rights. A partial list of such:- teachexs in 1875
indicated seven,lz and another partial list in 1883 indicated
the same number.l3 Acceptance on the Pay List does ‘not seem
to have depended on-any particular qualification, other than
a request by the Normal School authérities. The list of

1875 mentioned Lucy Derick who was in charge of the Primary
. e,

.
Py
\ SN

Department of the Modef<School as not beithon the Pay List,
and those not on the pay list of 1880 included John P. Steﬁﬁen,
soon to be Headmaster of the Boys' Model School; Mary I.
Peebles, soon to be Headmistress of the Girls' Model School;
Selina P. Sloan, later Headmistress of the Primary Departﬁént
of the Model School. On the other hand, James Cooper, the
janitor, was on the Regular éovernment Pay List. Lucy Derick,

was not placed on the Regular Pay list until November 12, 1883,

3
Y

12McGill University Archives, Accession.No. 145, Minute-
Book, Op. Cit., April 7, 1875.

l3McGill University Archives, Accession No. 145, Letter
Book, Op. cit., 4 Dec. 1880 to 7 June 1894, p. 74.
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although she had been in the service of the McGill Normal
School since the first of February’lBGO, and had for many
years been in charge of the Primary Departmerit of the Model L
Sghooi and was, by éourtesy, considered Headmistress.

As in all schools, several of the teachers had long

years of experience. The Normal School Prospectus of 1895~
14

s

96 shows that by then Lucy H. Derick had 44 years of teach-
ing experience. Mary I. Peebles pad 21, Selina F. Sloan 29,
Jane A. Swallow 27, and Sampson Robins 49. So thatby the time the
Normal School closed in 1907, Robins had about 60 years of
experience as a teacher.

s

At the Normal Committee meeting on February 6, 1884, PN

Robins recommended that for the first time, a female profes-

'sor, "of high standing", be appointed -to the Normal School ‘ !
the following year. This gec9mmendation was approved at
‘the meeting of June 25, 1884, and Robins suggedted that such
a person would be satisfied with a salary of $1000.00. At
the meeting of March 8, 1886; Mme Sophie Cornu replaced Pro-
fessor Davey as instructor in French, and on May 5, 1886,
she.becéme the first female proféssor in the Normal School,
receiving the same salary as her ﬁale predecessor, $750.00.

The interrelationships among members of the staff, and

the attitudes and opinions of teachers are analyzed in more
\?

14McGill University Archives, Accession No. 145, Prospec-
tus, Op. Cit.,1895-1896, p. 18.
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~
detail in the remaining sections of this chapter, but it may
be mentioned here that they worked long hours and their posi-
tions were insecure camared to the security of positions in many countries
today. This is seen particularly ;n the necessity for each
individual to struggle independently not knowing exactly what
others were aiming at or how successfully their aims were
being achieved. In the Normal School, the student time-tables
were from 9 a.m. to 12 noon, and from 1 p.m. to 5 p.m.15 !
from Monday to Friday, and from 9 a.m. to 12 noon on Saturday.
This would keep a full-time teacher on the job from about
8.30 a.m. to about 5.30 p.m. from Monday “to Friday, and

from about 8.30 a.m. to 12.30 p.m. on Saturday, or about

49 hours a week. To this we must add hours of preparation,

. supervision, administrative work and other responsibilities.

Beyond this was the toll paid for a feeling of insecurity.
The teacher had to worry about whether his or her various
rights and privileges, present and‘future, were protected,
whether a competitor might creep in and undermine, or
whether a government, itself looking around anxiously to
save what it could, might not whittle away at some gain, or
even cut it out boldly. Everyone was on the look-out for a
chance to gain, whether by a better salary, by employing a

son or a daughter, by having extra work, or by whatever

other means were available.

151pia., 1873-1874.
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2. Problems of Insecurity

There is a great deal of evidence to show that although
the teachers at the McGill Normal School were baid above the
aver;ge for teachers, and that in general, théy were a privi-
leged group among teachers, yet there was a sense of ﬁﬁsecurity
among them. Above all, it seemed to be fear of finding oneself
without money, especially since individuals had nowhere to look
for support except to themselves, and perhaps to members of .
‘their own families. It was possible for any ﬁember of the
staff whq_ygs not on the‘Government Pay List at is to say
whose position was not officially recognizeg, %o £ind him-
self or herself without a position at the end df any year
with very little notice and for a great variety\of reasons.
Even those who were on the Pay List faced the daéger of
sickness or some unforeseen event which could deékive them
totally of their income. It was natural therefor¢ that a
two-fold struggle should take place while a teacher was
working and while the going was good. The first was a cons-
tant effort to improve earnings by striv%ng to injrease
saléry, or to find extra Qork or to place one's rﬁlatives
as favourably as possible. The second was to seek to make
the best possible arrangement for pensions. Both/these
struggles were difficult but more"especially the second
~ since a pension is not an immediate need, one moreover that
human beings tend to ignore until they begin to approach

retirement age, and above all it was not even a right in the
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nineteenth century, and was still regarded with some suspicion.
Hicks was well aware of the value of pensions and mentioned

17 He

them as early as 1857 at the Inauguration Ceremonies.
tried hard to secure his own pension but was not successful,

for he ended with a greatly curtailed amount, as shown in.

AL

éhapter II.
If Hicks who wastéﬁinently well placed to secure his
own pension, was nevertheless unable to do this, how much
more difficult was it for almost everyone else. His son,
Francis Hicks, is another illustration both of the principle
of attempting to do what one can while that is possible, and

of the impossibility of gaining certain rights which other

societies and other ages, have accepted as normal. Francis
\

Hicks' career in 1870, must have seemed bright. He was then
appointed Headmaster of the Boys' Model School,18 with a

salary of $1100.00 higher than this position had ever previous-

ly earned, higher than almost all other salaries in the Normal

School at the time, and higher than what his successﬁrs received
until the beginning of the twentieth century. Furthermore,
during his time as active Headmaster, until 1882, Francis

Hicks receiqu increases and promotions. On April 28, 1875,

it was decided that a recommended increase to salaries be

presented to the Government through the Minister of Public

17Journal of Education (Quebec), Vol. 1, No. 3, March 1857.

;BMcGill University Archives, Accession 145, Minute
Book, Op. Cit., March 3, 1870.
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Instruction.19 The salary recommended for Francis Hicks,
as previousl¥ mentioned dwarfed the salary of Miss Amy F.
Murray, lHeadmistress of the Girls' Model School, a poét pre- 3
sumably parallel and equal to his own, but she-yas recommend ed
for $750.00. These salarigs were in fact accepted, except
that in the case of Miss Murray, when she drowned in August
1875, her successor, Miss Jane Ann Swallow, was given $650.06.20
On June 6, 1877, Francis Hicks was recomﬁended as
Associate Professor of English Literature for two hours per
week, for an additional sum of $150.00, to begpaid from the
ordinary revenue of the School, bringing his total to $1400.00.21
At this time Francis Hicks was in a favoured’positign, his
advance effected by people Qho were willing and able to help
him. |

Yet when misfortune struck and Francis Hicks became

seriously ill in 1882, it was apparent almost at once that

191pid., April 28, 1875.

2011id., September 1, 1875.

2l1pid., June 6, 1877.
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his income was seriously jeopardized and it must have been a
terrible blow to Hicks |who from this point on began to fight
a losing battle. On January 3, 1883, it was announced that
the Headmaster, Francis Hicksbwas still unable to attend to
his duties, because of severe illnes‘5.22 This imposed extra
work on the first and second assistants, who had r;quired

the aid of an extra teacher during the examinations, and the
help of Hicks and McGregor,,as well as some of the senior
teachers~in-training. Hicks was clearly under great strain j
to prevent“any actual replacement for his soén. At éﬁié

point John P\ Stephen was acting as Headmaster without oﬁfic;
ial recognit}&n, ana Miss Shanks was acting as second assis-
tant. Some reﬁnperation would soon have to be found to pay
them for their ‘extra duties. At the Normal Committee meeting
of February 7, 1883, Hicks showed a certificate from Dr. W.C.
Glasgow of St. Louis, Missouri, dated January 16, stating that
Francis Hicks was suffering from a lung disease which necessi-
tated his staying in a warm climate and he recommended that
he remain in S.W. Texas. A bonus was recommended for John
Stephens of $100.00 and another one of $50.00 for Miss Shanks.
But unfortunately and naturally, this was not satisfactory to
them. On March 7, 1883, John Stephen's letter was read, in

which he wrote that the bonus was entirely inadequate but

221pid., January 3, 1883. /.
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that he would accept it, since no more money was available. i
The acceptance was clearly of a temporary nature. Obvious-
ly if Francis Hicks did not recover his health, he would be

forceél to relinquish most, if not all, of his income. By :

June 28, when another certificate from Dr. W.C. Glasgow was

read, dated June 21, 1883, it was clear that since he was
L]

L DE R s ;:*‘.:s(.,k,.«m 5

suffering from a pulmonary and laryngeal disease, requiring
an open air life away from Canada, he would have t6 be re-

placed. The Committee recommended a leave of absence on roughly

vt o

half salary or $625.00, and John Stephen was appointed First

o

Assistant with $600.00." Shortly after this, Hicks retired

~

and when his son Francis ﬁigd in 1884, the only pension ﬁ‘é‘

b
received was that the balance of $625.00 for that year was

TE ot M i 2 B B

paid to his family. Thus the Hicks family was to receive
very little more money from the teaching profession. From ;

July 1, 1884, Hicks rgceived $2,000.00 to July 1, 1886, when

e

he received the final $1,200.00 on December 31, 1886, after
paying back stoppages of about $900.00.23 Yet Hicks 1i.ved
till August 9, 1899, and his wife survived him. Their situa-
tion, furthermore, was not helped by 1':he fact that Robins

succeeded Hicks as Principal of the McGill Normal School,

because there is no evidence to show that the latter by deed

.
:
&
i

W

3
<

:
4

or even word, did anything to help them. On the contrary, Robins

seemed to have acted in all respects as though he was anxious

23]:bic.‘l., December 1, 1886.
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‘
to assume the new position and to make che most of it. Rela-
tions between him and Elson Rexford, the great advocate of
refo:;m while Hicks was principal, were harmonious from the
begi}ming, although scarcc;zly any reforms were ‘carried‘ out

in the Normal School, and Elson Rexford was even placed on’

the staff giving lectures on Educa:tion Law and the Obliga-

tions of Teachers.24 . .

The career of James-MacGregor is aiul.so interesting,
both as showing the efforts made to imp:.;ove ;;;)sitions while
this wds possible, and also as showi_ng?"the insecurities of
the positions. He was appoiqted Ordinary P::'ofessor upon
the resignation by I;obins of this position in 1870, with a
salary of $1,400.00 and with gc;od prospects for increases.
Yet at the"NcrmaJ.&Co'mmittee meeting uoié September 30, 1874,&
his letter was read ia;mounci'ng that he_ had started his own/
boarding school at Cote des Neig-és’on September 29. Pre-
sumably, one of the reasons he d;.d this, was to .increase
his income, because there was no question of his resigning
his position on the McGill Normal School. The immediate
reaction E{‘f/ the Normal School Conuni,ttee. was to permit him to
do this, on condit;ion that his work at the Normal School
was not intgrruptéd, and if the Commi?:tee judged that there

!

was interference with his work, he was to give up the

boarding school. The ing{nbers of the -Normal Committee were

3

241pid., January 7, 1885. e
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‘obvi’é’ﬁsly (not satisfied with this arrangement, and at the
meeting on March 3, 1875, McGregor was told that all his time
would have to be devoted to the Normal School. At the
- following meeting, on April 7, 1875, McGregor informed the
Normoal Committee that he would have to give further thought
to the decision that had been taken, as he had spent mich
money adapting the housée to its new purpose. The Committee
decided to offer him $1,800.00 as’; salary if he gave up his
private school. He accepted this offer and immediately |
began to liquidate his schooi which, however, was not easy,
“so that on June 7, 1876, he asked for more time, and on
May 3, 1877 he had still not completed the disposal of his
schooi, promising only to try to complete the business by
. that summer. At this meeting, he was, however, given an
# ultimatum, to be ready to afid the Principal of the McGill
Néri'naJ: School by the Fall of 1877, and to. this, he gave
his consent on June 6. ’ * 7~

|9
¢ Unfortunately for McGregor, his pos:"gtion was not-a

¢

. favoured one after Robins became ‘principal. On October 25,
(‘!,‘ -

-
3

[

1887, the Normal Committee introduced a resolution that it

L

...W,...‘.,.,u_‘
§

g e
b 110

° " N ©
.
) - ., o ™ A5, e
RN 5 I 1 A N TN NI 5355 R SR i e s -
Ehe o - * 1y s s P

Ul 30 i e

ot ventinn T

|
E
{




Frm o)

N THRRGrm T R G ek e Sy IO A Tyl € ORI AP | AR et AT s B vy

111

v

be suggested to McGregor, that he plage his resignation in

the hands of the Committee before July 1, 1888, and that if
he did this, a gratuity of $450.00 would be paid to hinm out&y
of the funds of the Normal School. This was to be communicat-

ed to him by the Secretary, which was done on December 9,

1887,25 when he was asked to send his letter of resignation

3

Q
ok { ¥, 2 P ARt e i,

' td the Secretary of the Protestant Committee of the Council

eting in February,

of Public Instruction before their

26

1888.“" In many ways this offer and the man it was commu-
. 4

« R ¥ ¥
nicated, were rather demeaning to Mc¢Gregor, and on November ( f
2, 1887, a letter was read from McGregor, in answer to a-

( verbal communication of this resolution from Dawson, in

which he stated his objections "to the place proposed for
his ret:irement."27 The Committee in a second resolution ex-
pressed regret that their proposal did not meet with his

approval and stated that they were sympathetic to his views,

o o

. because of his long and valuable service, and would endeawvor to
secure more favourable conditions. He was asked to prepare
an amended statement confined to the actual reasons for the

claims he made, and which could be used to his interest. A

PSPV

25McGill University Archives, Accession No. 145, Letter
Book ., Op. Cit., p. 198.

, 26McGill University Archives. " Accession No. 145, Minute
Book, Op. Cit., November 2, 1887.

(_' ‘ 27Ibid., November 2, 1887.
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special meeting would be called on his reply. “This took
)
place on November 16, 1887, and McGregor's statement began

n28 He insisted e

"I cannot, I am sorry to say, accept this.

that the. bonus should be $900.00 or that he be permitted. to
\{ . stay on fc;r another two years and resign without bonus. The
infomatiqn that he sent concerning his thirty-year connec-
tion with the scl'lool, stated that he had organized the Boys'
Model School in 1857, starting with six boys, and having a
full school within a few months. He also mentioned Elson

Rexford's reference to his work as being "the backbone of
"

the Normal School"”.

The Normal Committee sent this statement to the Rev.
( Canon Norman for his sub-committee and for the Protestant
Committee, with the recommendatfons that first, if six

]

months' salary, or $900..00 were to be given to McGregor,

then every facility was to be allowed the Normal School to

provide the necesséry funds "without cramping the efficiency

e i o oarnbis At s

of the slchool",29 and second, there were difficulties in
permitting McGregor to stay on for another two years, éo ) t
N .
that if this were done, the Normal Committee would have to l
do its best to, "secure the efficiency of the schooi during ‘

this time." It is clear that McGregor was no longer wanted

281hid., p. 262.

291bid., p. 266.
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at the Normal School, and the person who most likely gave
voice to this feeling was Robins. Earlier, at the Normal ﬁ
Committee meeting of Octobexr 5, 1887, a letter had been re-~ 5
ceived from Elson Re:iford which statéd that the Protestant . é
vCommittoee, on September 21 had appointed the Rev. Canon
Norman, Dr. Heneker, and the Rev. Dr. Matthews as a sub-
committee to confer with ,the} Normal School Committee and
the Superintendeni_: of Public Instrﬁction, or; the appoint-
me'nt and removal of professors of the Normal School and
to report at the next meeting of the Protestant Committee. . ¥
The Rev. Canon Norman who was present at the Normal Commit-

tee meeting of October 5, 1887, stated that the Protestant

( Committee wanted McGregor to retire "in the interest of the

' School“.30 Again it appears as though the information caus-

ing the Protestant Committee to come to this decision, came

= e e

from Robins.

On Decenber 7,31 the Rev. Canon Norman wgting on be-

A ot aSnln 48 o

half of tl"le sub-committee advised that the first recommen;ia—~ ;
tion of the Normal Committee was accepted. The No:L-mal

Committee therefore, requegted Professoxr McGregor to hand
in his resi_gnation to take effect on July 'l, 1888, and re- “

ceive $900.00, out of the Model School fees. At the following

Normal Committee meeting on January 11, 1888, Robins suggested

30 .
( Ibld oy p - 254 L
" 3 31 . -
Ib ld LX) p L 26 7 » . *
> 3
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that ‘McGregor be replaced in the following manner. Rob;ns
himself would now be in charge of Mathematics, the Art of.
Teaching, and Natural Science, while a new person_wouldybe
in charge of English and the Classical languages, who would
also use Miss Robins to help him. Miss Robins' new time-
table would be-mathematics six hours, English tgn hours,
helping Principal four hours, a total of 20 hours, compared
.to 14 hours before the change, with commensurate increase
in salary. Robins' own teaching time would go from 14 to

16 hours.
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3. Salaries

The two main sources of revenue for the McGill Normal
School were Government grants and Model School fees. From
these funds all expenses were paid except those required
for major repairs or additions to the buildings, and these -
were paid by the Board of Works. Goyernment grants rose ’
with a few setbécks, fairly steadily from 1857 to 1879,
from $6,469.11 in 1857 to $15,200.00 in 1879, and the Model
School fees rose in a similar manner from $867.35 in 1857
to $2,974.39 in 1879. The salaries paid to the Principal
and Professors in 1857 amounted to $4,284.17 plus $388.67
to the secretary and janitors, and $10,649.07 plus $799.92
in 1879.32- In later yvears, a few additional sources of
revenue appeared. At the Normal Committee meeting on
November 21, 1963,the Government Grant is stated as $16,866.67,
the Model School fees are given as $3,750.00, and in addition
there are $2,000.00 from the City of Montreal, $1,000.00 from
the Montreal Protestant Board of School Commissioners for the
Model Schools, and $1,500.00 from the fees of Normal School

students resident in Mont::eal.:i3

The salaries paid to teachers at the McGill Normal
School were distinctly better than those paid to teachers

in the elemerﬁ:ary and secondary schools. The lowest salary

;)}

32McGill University Archives, Accession No. 145, Cash
Book,, Summary of Revenues and Expenditure, 1879.

33McGi11 ﬁniversity Archives, Accession No. 145. Minute
Book, Op. Cit., November 21, 1903, p. 486.
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in the former was $250.00 and most teachers received $30ﬁ:00
to $400.00, while in the latter, salaries, as la}é\as 1901, -

34 anéd in tﬁe cpuntry

ranged from about $140.00 to $216.00
’they reached as low as $70.00. :What is even more unpleasant
about these latter salaries is that they were categorized
so that a salary of $16.08ra month was considered usual,
$17.00 a month was considered satisfactory, and $18.6b a

month was considered distinctly good.35

’

It must also b’g
borne in mind that a- salary could be paid over a ten-or a
twelve-month period, so that $17.00 a month could meant any-
where from $170.00 a year to $204.00 a year. In this
categorization, whexreas the gulf that separates a "“low" pay-
ment from a "distinctly good" payment‘W?uld appear to be
rather wide, we see that in practice, this is transmuted
into a very slender monetary diffefence of $4.00 a month.
Thus at a very slight cost, not only is the recipient immediately(
saéisfied but a feeling is created that even future prospects
are good.

A typical characteristic of the salary payments at the

‘McGiil Normal School is the wide range between the salaries

of Principals and one or two favoured individuals on the one
hand, and those of the rest of the staff on the other hand.

This characteristic has already been mentioned, and reasons

5%
34 50hn Adams, The Protestant School System in the-

Province of Quebec. New York and Bombay: Longmans, Green
and Co. Montreal: E.M. Renoux, 1%02, p. 32.

4

«

1bid,, p. 33.
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for it have been suggested. Furthérmore,salary payments were
arranged individually in most cases. Thus salaries were
treated as confidentiél, or perhaps we might say osecret,
since it is only natural that péople object when they know
that someone else is receiving more for the same amount of
work. This leads to a certain distrust and suspicion since
on the wvhole, pepple are unaware of each others' earnings,
-and are therefore not sure whether or not they are being !
treated justly. There.is also a feeling of uncertainty, as
to just how far a claim can be pressed or xvhether it should
be presented at all. It is hard to tell whether one is
ambitious enough or whether one is being too timid. These
thoughts cause anxiety and dissa;cisfaction. There develops
a tendency to intrigue, to flatter, to look for alliances,
or more "simply, to do as little as possible. The employee
usually does not know much about the financial intricacies of an
organization and is at a great disadvantage trying to de-
fend himself or herself. This causes frustration and ill-
feeling. A major reason for sucﬁ a disparity in salary
scales is indeed very probably this very inability of the
individual to defend himself, and linreasonable disparity de—~
creases in proporfion as the ability to defend oneself in-
creases, as is demonstrated by the history of teachers'
salary scales. i‘inally, in keeping with the principle of
paying the lowest possible price for every article, women

tended to receive less than men, although this does not

R e ey T e N d L S PP SR R P 2 P P VP NV

PN




N

apply in cases here and there, where women happened to be

particularly strong or had strong help.

The story of Jane Swallow's salary reveals several of

these characteristics. Until September 1, 1875, she re-
ceived $350.00 but when Amy F. Murray drowned in August 1875,
and Jane Swallow took her place as Headmistress of the Girls'

36

Model School, she was given $650.00,~ which was a good in-

crease. However, as a woman, she was receiving much less *

than her male counterpart, Franc:'_‘s Hicks, and she was re-a
ceiving less also, because she did not have the personal
backing that Francis Hicks had. Furthermore, the salary
offered Jane Swallow, and accepted by her, was in fact $100.00
less than what Amy Murray had been offered under the new
scale just before her death. It is not clear when Jane
Swallow realized this, but sooner or later, she did realize
it, and@there was definitely a dissatisfaction at what seemed
to her, unjust discrimination. We may bresume that she

made determined and continuous efforts to find someone to
back her, for early in 1883, the Honourable W.W. Lynch wrote
to the Normal Committee requesting that her salary be raised

by $100.00 to $750.00.37 ,

36McGi11 University Archives, Accession No. 145, Minute
~“Books Op. Cit., September 1, 1875.

&7

37McGill University Archives, Accession No. 145, letter
Book, Op. Cit., 1883. "
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8 Jane Swallow's request for this in-

on July 4, 1883,°
crease was read and considered, and at the meeting of July
9, it was decided to. present the proposed increase to the

Government, through the Superintendent of Public Instruction,

" and the increase was approved on October 3, 1883. 1In spite

39 a request by Jane Swallow was

of ali this, on April 2, 1884,
read, that she be paid her present salary retroactively
to the time she first assumed duties as Headmistress, eight
years earlier. This was that difference of $100.00 per year
just mentioned, which meant a total of $800.00. Her request
was flatly refused. In fact it was perhaps regarded asl some-
what an enormity, and is an i'ndication of the extent of Jane
Swallow's disapproval of the discrimination against her.

This request and its refusql, appear t\o have left scars,
although Jane Swallow continued as Headmistress for another
nine years, until 1892. When Mary J. Peebles succeeded her
as Headmistress of the Girls' Model School, the Secretary
of the Normal Committee, Beckenridge, on February 18, 1892,
wrote somewhai:_ harshly to Jane Swallow40 suggesting that
she was_fired, and when he wrote to her again on February 24,
it was to tell her that all mattgrs relat.:ing to her relief

41

were to be dealt with by the Principal. This meant that
3

&

38McGill University Archives, Accession No. 145, Minute
Book, Op. Cit.,July 4, 1883.

39

Ibid., April 2, 1884. -

401p54., p. 383. ’

4l1pig., p. 400.
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S Robins, and there are reasons to suggest that he wanted to
get rid of her, was anxious to isolaté her from any sympathe-
tic hearing, confident evidently in his own strength to deal
with her. It was four months before Jane Swallow, in a lefter
dated June 16, 1892 appears to have récovered sufficiently
to show any resistance, and this, when it finally came, was
mild enough, a request for some kind of pension. fhe reply
was prompt, sent on June 22, and she was informed that her
claim would be considered. The net result of this copsiderg—
tion, however, was that on September 7, 1892, it was éecided
that Miss Jane §§allow, retiring headmistress sf the Girls'
Model School, was to be given $200.00 in full pension pay-
( ment for her thirty years of service.42 ‘This payment just
over one quarter of one year's salary, was to be authorized

by the Protestant Committee of the Council of Public Ins-

truction.

42Ibid., p. 410.
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B. ATTITUDES OF THE AUTHORITIES TOWARD THE STAFF

1. Towards Income Decisions and Hiring

On most requests for salary improvements and on hiring
\

policies, the decisive authority was the Normal Committee, .

but naturally, individuals, particularly\the Principal, were
A"

L)
able to sway opinion. The consideration given to a request
¢

fqr a salary or a pension improvement, depended to a great
extent, on the importance given to the pérso making that
request. Some senior teachers and thé Principals were given”
much attention, except at those moments when it had become
clear that they were to lose theif positions for ever.

The rigid general policy was not to vay

.
more tham what was abéblutely necessary to keép a particular
teacher in his or her place. In economic terﬁs each person
was purchased at his or her lowest margipal cost|.
principle superceded but did not exclude discrimi
against women, while thg latter discrimination was~not so
much a principle as a factor which lowered the marginal cost
|

of women, just as other factors lowered the marginal costs
of both men and women. Most teachers and empibyees
were treated somewhat summarily, and even cruélly, as bé—
fitéed a situation where maximum economy had/to be practised.
In almost every single case where a salary in-—
crease was requeséed by a teaéher earning $600.00 or less,

when the increase was granted, it was quite small, and at

/ .
times, very small. At the Normal Committee meeting of :
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June 28, 1882,
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43 for example,. honorariums of $25.00 each

were given to Miss Sloane, Miss Peebles, and Miss Shanks, all
three, eble and experienced teachers; and on July 4, 1883,44
a $25.00 gratuity was given to Miss Cooper, the matron.

It was also a practice when a teacher became ill, . to
hire someone else at a very low salary, wh:.le at the same
time cutting off that portion Of the salary of the sick
teacher which corresponded to the time when the replacement

45

was hired. On May 2, 1883,°° Miss Shanks' illness made it

necessary to hire Maude Clarke in her place at $25.00 a
month, but at the same time Miss Shanks' salary for the

P

period corresponding to the hiring of Maude Clarke, was cut
completely. Yet on November 2, 1882 ,'46 it was recognized
that Miss Shanks, with John P. Stephen, had done a great
deal of extra work, because of the illness of Francis Hicks.

47 Miss Peebles was appointed to the

On April 11, 1883,
place of Miss Francis who had recently resigned, and her
salary was raised to $375.00. Her own place was taken by

Miss McNaughton as announced at the meeting of June 28, 1883,

4315id., June 28, 1882.

441pia., July 4, 1883.

451pid., May 2, 1883.

4611id., November 2, 1882.

471pia., mpril 11, 1883. )
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at a salary of $250.00. This was $50.00 less than v;hat
Miss Peebles had been getting. Again, it is not clear when
Miss McNaughton found out this difference, but a':t the Norma‘.l‘
Committee meeting of April 2, 1884, her complaint was dis-
cussed an‘di her request that her salary be raised to e};ual
that of her predecesdor. The decision was that her request
could not be entertained.

\ el
On March 4, 1884, letters on behalf of the Normal Com-

] N

mittee were sent to John Andrew, who h-ad been teaching b
Elocution and Reading for 25 vears, agx,,d Mr. Bird, who taught
drawing, to increase the number of lessons they gave, or to
accept a lower salary since the session was to end in May.
On April 1, Bird's reply was received, that he would resign
and in his place, Nancy E. Green was appointed with the

stipulation that she was to teach four hours instead of two,

for the same salary.

On June 6, 1888,48 Selina F. Sloan's-irfquest for an

increase was considered. After 17 years of teaching her

salary was $375.00, and in her own words, she was now "begging"

for an increase of $75.00. The Committee agreed to a $25.00
increase.

The attitude of the Normal Committee toward teacher in-
comes, and the influence on these attitudes of a few indiv-

iduals is clearly illustrated in the problems of 188(.

48 1pid., June 6, 1888.
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On February 11, 1880, a letter was read from ‘the
Superizéqtendent of Public Instruction concerning a reduction \
of the Annual Grant by $1,330.00, and it was decided that |
this sum would have! to be made up as far as possible by re-
ducing contingent expenses. On April 7, the Secretary was
instructed to write tou Barnjum, who instructed in Drill,
‘Dr. Baker Edwards, Science Master, P.I. Fowler, Music Teach~-
er, “and two assistanf teachers in the Model School, inform-
ing them that if the reduction in the Grant was carried through,

£

the Normal Committee would not be responsible for their posi-
tions. At tl’?é meeting of September 8, the members of the ‘
‘Cgomit,(tee‘were informed that Dawson had written to Hicks on
August 25, to dismiss the teachers who had been warned in
April‘, except for the two junior teachers in the Model School.
Thus the maximum possible money was saved. Edwards had re-

plied proposing to continue at a reduced salary, and so did

P.I. Fowler, foregoing $92.00 for the hire of pianos and $80.00

from extra teaching in t:.he Model School. The Committee accept-~ 3
ed these counter-offers, guaranteeing Edwards $50.00 and if
possible, $100.00, and bromising Fowler that there would be
‘an effort to pay him the $92.00 and later, perhaps, even the
$80.00. The plans for reducing expenses in their final

appr_oved form were as follows:

5]

49

Ibid., February 11, 18840.
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gymnastics discontinued $200. $ 200.00
bursaries reduced 5 percent , 66.00
salary for music diminished 80.00
Balary for chemistry diminished . 50.00
"salaries from two model school
teachers at $300.00 each. 600.00
one assistant less , 400.00
$1,396.00

Thus the reduced grant was covered by suitable reduc-
tions elsewhere. But it will be noticed that whereas
relative sacrifices were demanded of the students and some
teachers, and absolute sacrlflces were demande97 of other
teachers, the remaining teachers not only sac{:élflced nothing
but on the contrary based their whole gain on the sacrifices,
relative a;ld absolute, of a few colleagues. There is no

record of a single protest against such conduct.

Interesting insight into hiring practices is also pro-

vided by a letter addressed by Dawson/ to Robins on July 30,

50

1892. In this letter Dawson was discussing the relative

advantages of h;'gr‘i’.ng one of two ladies as kindergarten teachers.

He said that he had a good opinion of both ladies as far as
their formal chgracters and fitness were concerned. Miss
McKenzie, he presumed, had more experience of that special
work. Miss Derick, on the other hand, knew the ways ang  posi-
tion of the Normal School better. Miss McKenzie might, in

addition to the extra $100.00 offered, expect more in speedy

=]

50McGill University Archives, Accession No. 567/18,
July 30, 18\92.
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increases in salary. Miss Derick would be more likely to
be contented for a time. Miss McKenzie would, have more
prestige, but Miss Derick would probably give less trouble

in the future. There was also the question of favouring

their own former student. His opinion, therefore, inclined //“\\
a little toward Miss Derick. He suggested however, that if}x;ﬂ_\
after seeing Miss McKenzie's testimonials, Robins still

> thought she was worth $100.00 added to $500.00, he would be

glad if Robins selected her. As it happened, Miss McKenzie

fourid a job in Ontario, and left.




L

# 127

ey

2. Favouring Certain Meﬁbers of the Staff

AY
There were several teachers at the McGill Normal School

who seem to have been treated with exceptional favour, and
it is perhaps trué\of/all organizations thét a few employees
will be treated favourably. 'In the McGill Normal School,
most positions were given with some objectivity, but a few

permitted special treatment.

Several factors determine who shall be favoured. The

'most obvious and the most common is the favouring of one's

own family, which is of the very essence in a private con-
cern but in public affairs is usually done with discretion.

Secondly there is a tendency to look for allies, so
that a person may be singled out because for a variety of
reasons, he has a set of characteristics which are particu-
iarly suitable.

Thirdly, and in a manner, superceding the first two
groups of factors determining who shall be favoured, is the
necessity of giving special rewards to those whose role is
the immediate command of a particular organization. In the
McGill Normal School, the Principal was the only link between
the School and the University éuthorities who, with the Super-
intendent of Public Instruction, were ultimatelf responsible
for its functioning. The 1atter.needed a person who could
effectively translate their objectives into daily actions,
‘and who for this purpose requiredla~detailed knowledge of

.the organization which they could not possibly master. The
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position of Principal was the stronger because there was

only one Protestant No;mal School and also dufing the entire

history of the School the Principél was unhampered by unions

or any organized force from below as it were, which might

have limited his powers. He was thus permitted to some ex-

tent to influence the appointment§ of those around him and

to place near him, where possible, those who, he thought,

could best heip him or those whom he wanted most to help.

A favoured teacher was not necessarily working full .

time. Robins himself was a pért time teacher, particularly
"/ at the time when Hicks was Principal; and when Robins became
(\Principal, Elson I. Rexford accepted the invitation to deliver
lectures on Education Law and The Obligations of the Teachers.Sl
He was at that time English Secretary in the Department of
Education, and he had also been a persistent critic of the
School curriculum though now he became silent.

At the time of Robin's principalship the most favoured
teacher was probably Lilian Robins who was appointed almost
immediately after Robins became Principal, with a salary of
'$50q.00, higher than Jane Sloane's salary of $375.00 and of Mary
Peebles' of $375.00, both teachers of several years' stand-
ing, the latter becoming Headmistress of the Girls' Model

b

School in 1893 and the former becoming Headmistress

51McGill University Archives, Accession No. 145, Letter
Book, Op. Cit., December 4, 1884, and December 15, 1884,
PP. 39 and 100. ' .
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of the Primary Department in 1897. By January 1, 1885,

22 equal to the earnings

Lilian Robins was receiving $600.00,
of Lucy H. Derick, then Headmistress of the Primary Depart-
ment, and well above the earnings of Mary Peebles and Jane
Sloane who were receiving $450.00 each. By September 30,
1889, Lilian Robins was receiving $720.00, higher now than

what Lucy Derick was receiving, still $600.00, while Mary

Peebles and Jane Sloan were then getting $480.00, and even

Madame Sophie Cornu, the first female Professor of the Normal

53

School, was receiving $750.00. Mary Peebles' salary did

not reach $700.00 until April 3, 1893, when she became Head-

mistress, and even in 190054 the list of requested salary

increasés to be presenfed to H. Thomas Duffy by Dr. Peterson,
showed that $700.00 was requested for the Headmistress of
the Girls' Model School.

Lilian B. Robins also had prestigious positions and
responsibilities. In the 1894-1895°°> school session, she {is
shown, as giving Tutorial Aid together with Madame Cornu, Pro-

fessor Kneeland, and Robins, and her official position was

Assistant to the'Principal and Instructor in Classics. In

52McGill University Archives, Accession No. 145, Cash
Book, January 31, 1885.

53McGill University Archives,. Accession No. 145, Letter

Book, Op. Cit.,p. 133.

>41pid., May 11, 1900.

55McGill University Archives, Accession No. 145, Pro-
spectus, Op. Cit., 1894-1895, '1895-1896.
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addition, she had a number of unique benefits. On November
13, 1889,56 the attgntion of the Committee was directed to
Lilian Rogins' hours of attendance at the Normal School, and
a decision was reached that in order to allow her to complete

her two years' course of study at McGill University, her

were to be: Mondays, Tuesdays and Thursdays, 1-5 p.m.;
Wednesdays and Fridays, 2-5 p.m. Thus for several years she

had been receiving a salary which normally was given to

e

teachers with certain academic qualifications which she was

now being given special facilities to obtain.

ot

PRV

L 4

56McGill University Archives, Accession No. 145. Minute
Book, Op. Cit., Novqmber 14, 1889.




“fore, that a peréon like James Cooper developed a certain

131

. 4
3. Discriminating Against Members of the Staff 3
Several cases have been cited of -employees who' at one
time or another in their careers, and especially toward the : é

end, had been treated unjustly. Jamés Cooper the janitor
of  the McGill Normal School, appears-as an oﬁtstanding ex-
ample of such treatment. The position of janitor is normal-
ly a hard and lonely one. It is often regarded as a rather
lowly position and the duties of the janitor are seldom
accurately defined so that it is quite possible for a cons-
cientious janitor to work hard with little acknowledgement.
The janitor at the.McGill Normal School was on his own,
except when he hired help, for which he was given extra

financial assistance after 1877.57 He was responsible for

the cleanliness of the school, minor repairs, and the main-

tenance of the electrical and heating-systems. He had no

e R b

colleagues like the teachers had, and it is also likely that

he was treated as inferior. It is quite possible, there-~-
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truculence with time and also perhaps that he perfected

>T1bid., May 3, 1877. ‘ ’
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a few short-cuts in his services. Nevertheless he was
appointed in 1857, so that when he was finally put out of
the school in 1887, it was after thirty years of "faithful

services", as they are described in the Minute Book.58

There is every reason to credit a person with having perform-

ed reasonably when he has kept”a position so long and when
at the end there is some expression of satisfaction on the
part of the employer. '

~ James Cooper appears to have had a salary of $360.00
until 1876 when the salary increases recommended to the
Government on March 3, 1875,were implemented and his Balarf
rose'té $400.00. He complained in 1877 of having eight
extra rooms and requested at least $12.00 a month to hire
extra help. To this the Normal Committee agreed and at the

NG
meeting on June 6, 1877, he was requested to present an

estimate of his extra work so that the Coﬁm;ttee might

decide whether they would be able to grant him a maximum of
$12.00 extra. While ﬂawson and Hicks were Principals there
does not appear to have been any criticism of James Cooper's
services, and the Cash Book of'January 1, 1885, shows him as

still receiving his $400.00 after Robins had become Princi-

pal. However, shortly after, Robins became very critical.

58191&., September 7, 1887, p. 249.

&
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On JanuaryHG, 1886,59 he asserted that the janitor was

very inefficient and unwilling to accept instruction, that

he was persistently negligent'%nd disobedient. The Secretary
was instructed to express to James Cooper, the dissatisfac~
tion of the Committee. Sincg James Cooper was now, in his
twenty-ninth year of service, it is perhaps understandable
that he would not ‘take kindly to instruction from the new
principal, and alsgqthat he would even be discobedient. In
December 1886, a fife took place and Robins was convinced
that it was due to the negligence of James Cooper. A letter
was sent to him on December 24, 1886,60 informing him that
he would no longer receive the $12.00 per month because the
cleaning was poor, and in a letter dated March 11, 1887,

when James Cooper was in his thirtieth year of service,
Robins wrote to the Superintendent of Public Instruction
that James Cooper was "no good", and that because of age, he
should be replaced. He recommended that James Cooper be dis-
missed with $200.00 or six months' salary, and an annual
pension of $160.00. Since, hﬁwever, James Cooper was by
then, admitte&ly advanced in age, this fact might have-been
cited in his fa&our and not against him, and it might the

ferved to soften the harshness implicit in the description

-

59McGill University Archives, Accession No. 145, Minute
Book, Op. Cit.,January 6, 1886.

60McGill University Archives, Accession No. 145, Letter
Book, Op. Cit., December 24, 1886, p. 158.
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"no good"”. Furthermore only the views of Robins are known.
There is no record of James Cooper's version of thése events.
On Decembe; 22, 1886, a letter was read from Robins

where he elaborated on his views of James Cooper. He des—
cribed hiﬁ as quite unfit by natural disposition and advanced
age. One wonders how James Cooper managed to keep the first
disqualification a secret for so many years, and the second
is hardly an offence. Robins accused him of not reporting
a.fire which nearly burned the building, and declared him a
"fotally incompetent incumbent". He repeated his determina-
tion not to renew the contract with James Cooper at the end
é&*the session, and to recommend a replacement to thelGovern—
ment. This recommendation was to be presented by Robins

and Dawson, the Chairman of the Normal Committee. Dgwson, it
may be héted, on this as on other occasions where a member of
the staff who had cémpleted his years of service, was recgiv—
ing unjust treatment, remained silent.

61

On January 19, 1887, a resolution was passed to request

St

a successor to James Cooper, who was declared unfit, and as

62 a resolution from

having to be replaced. On March 9, 1887,
the Protestant Committee was read that in the event of the

superannuation or retirement of the Janitor, appointments in

61lrpia., p. 225.

$21pbid., March 9, 1887.
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the future would be on an annual basis. The Normal Com- .
mittee resolved that James Cooper should leave after June
30, 1887, on account of "age and infirmity", with a retiring
allowance of $100.00 per annum payable monthly, and that
the Committee would appoint a successor from year to year. '
This allowance, proposed by Robins seems generous, but
on May 4, 1887,63 a letter was read from Gé&déon Ouimet, the
Superintendent, who favoured a yearly agreement with future
janitors but refused to accept a retiring allowance for James
Cooper. Only the $200.00, or six—month salary was to be given.
As it happened, even this was a long time coming. Though on
August 12, James Cooper was notified by letter from I. McThane
of the Bureau du Gouvernement, that he was dismissed and had
"to leave the place" by August 3l,64 it was not till November
1887, thgt authorization was received to pay the $200.00 from
the McGill Normal School share of the grant,65 and the sum
was actually paid after the Normal Committee Meeting of

December 7.66 Thus half a years' salary was the total

pension after thirty years' sexvice.

31pida., p. 237. | o

64McGill University Archives, Accession No. 145, Minute
.Book, Op. cit., p. 247.
65

Ibid., p. 260.

661pid., p. 267.
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We do not know what James .Cooper thought of the whole

episode. There are, however, several references to later

janitors which throw some light on what he might have thought.o
/

James Brown, for example, who was chosen to succeed James

-

Cooper, was told in a letter to him by W.C. Baynes, the Normal

Committee Secretary, that "implicit and prompt obedience" was

67 and on January 8, 1898,68 the Secretary

was instructed to write to Aaron Maclean, successor to 7

expected of him,

James Brown, that the Committee had learned of his
disobedience to the instructions of the Principal with regard
to managing the furnaces, and he was wa;ned that such conduct
would not be suffered. On January 9, 1902,69 Robins com~
plained against Aaron Maclean, that he did not keep the
school sufficiently clean although he was paid enough, .and
that he did not' receive complaints with respect althoﬁgh

good temper should be "an essential qualification for a
caretaker". He was warned that subsequent lack of attention
would endanger-his position. On the whblg_the‘iq@ression

Al

/ . ‘\
is left that Robdns_was unduly harsh toward those least aple

e}

to defend themselves.

67McGill University Archives, Accession No. 145, Letter <«
Book, Op. cit., p. 195.
68

Ibid., p. 186.

6 . , . . .
9McG:.ll University Archives, Accession No. 145, Minute
Book, Op. €it., p. 342.
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C. ACTIVITIES OF THE STAFF

1. TeachingAandASupervising
1 ey

As indicated at| the beginning of this chapter, a full-
i ’ k4

time teacher at the #cGill Normal School, had to spend
about 49 hours a weeﬂ on the premises, not counting prepara-
Flon, or admlnlstraFlve and other re3pon31b111t1es. Presum-
ably this meant thaf most of the Normal School teachers had
minimal ﬁlme for e[tra curricular activities, including

/reading. Ideally,,this may be considered a serious dis-

in fact it was the position of almost

advantage, althou
the entire populagion of the world. In recent years, leisure
time has 1ncreasld considerably and we may even reach a point

where people w1lﬁ have to be paid to enjoy themselves. 70

It
is now customa ‘for teachers to spend several hours a week |
on activities q/her than teaching, and in many ways these
contribute to #/better understanding of the subject taught
and of the peréon who is taught. ‘

One greap/obstacle to- the teacher's manageﬁépt of his
or her time, during the years of the McGill Normal School
was the lack/'of job definitions and this coupled to an ethic
which 1ns;st d on the subordlnate s working beyond the call

of duty, madé it dlfflcult to find time for oneself. One

criticism le eled -against the Normal School curriculum by

7OPierre Berton, The Smug Minority, Toronto, Montreal:
McClelland and Stewart Limited, 1968, pp. 30-38.
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‘Elson Rexford, for example, was the lack of time to super-

vise the teaching of the student teachers. There was a :
clear admission that time was lacking, but even if time
could be found, and this could be done only by removing
some teaching, tl'}en it seems that the suggestion was that
this had to be tranéfered to some other type of teaching,
" the sup/ervision of student teachers. On bctober 4, 1882,71-
Hicks was asked to enquire whether the advanced classes of
the Model School could be taken away so that the Headmaster
and Headmistress could sp:end more time supervising the
Normai School students, and later, when the Academy Class
was‘remo/vqavd, one of the reasons given for this step was the
extra time that teachers would have to supervise the s;.{ldent
teachers at the Model Schools, or to take classes in Science,
a subject which to that time was inadequately sta,ffed.72

Apart from relieving absent or sick colleagues, teach— ..

w,

properly the responsibility of members of administrative s

ers were also frequently asked to carry out surveys and

. . . . J ' . 2
inquiries which in later years were rega:;ded as being more
-~

‘staffs. When Miss Green, -the Art Teacher, died in 1902, the

4 .
Normal School Committee at the meeting on Apr“‘fl 8, 1902, voted

- —-—t

71McGili lﬁrtversity Archives, Accession No. 145, Minute
Book, Op. cit., October 4, 1882.°

72McGill Universitgf Archives, Accession No. 637/411,
Minutes of the Corporation Committee of McGill University,

January 25, 1888.
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to ask the Proteétant Committee of the Council of Public
Instruction to recommend the appointment by the Lieutenant
Governor-in-Council, of Henry F. Armstrong, Assistant Pro-
fessor of Freehand Drawing andv Descriptive Geometry at McGill
1University. His salary was to be such as to enable him to
discharge the additional .duties of teacher of drawing for
the Elementary Class of Teachers in Tfaining. After the
apbointmgnt was confirmed, the Honourable Superintende}lt of
Education requested73 that the Normal School Comi;tee, con-
fer with‘Armstrong with regard }:o framing a cafefully graded
scheme for teaching drawing, apl;ropriate for the first six
years of a public school coutse.
/ The annual sessions at the Normal School were ten months,
from September 1 to June 30, until a proposal was made on
June 25, 1884, to shorten them tolnine months. The extra
time given to teachers was, however, not as much as appears™
since the first of the three summer months was to be devoted
to attendance at thev Teachers' Institutes.

It should be noted, however, that, as is natural in a
situation where jobs are in short supply, many teachers,
especially part time ones, were more anxious to- increase

o

rather than decrease their hours of work in order thus to ,

74

increase their incomes. On April 6, 1887, a suggestion

731pid., September 25, 1902, p. 371.

741pid., . April 6, 1887, p. 236.
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was introduced to reduce the number of days devoted to
examinations so as to add ten days of lectures. On September

5, 1877,15‘ a letter was read from Dr. Baker Edwards suggest-

ing an extra chemi.stry course, for extra remuneration, of
from one to one and a ha_lf hours per week, on Practical
Chemistry, ‘which Edwards believed would facilitate the intro-
duction of instruction in Chemistry in the City schools.

This suggestion was acceéted by the Normal Committee on con-
dition that an increased grant to the Normal School would be
given, and an application was made to the Superintenden't

of Public Instruction.

The hours spent on pupil care at the Normal School were
too many to permit teachers the opportunity to have other
interests or even-to read beyond their immediate requirements.
Their rights in this respect as in many others, were not
protected, and it was always nece;',sary to be on guard against
erosion of their positions. Thét their positions were super-
ior to those of almost all other teachers, meant that there
was a constant demand for these posit:fons as can be seen .

from applications for vacanciés and this was an added anxiety

caused by unusual competition.

75/Ibid., September 5, 1877.



2. Bxtra-Curricular Interests

The extra-curricular activities of the Normal School
staff, as mentioned, were limited both in intensity and
variety. They included attendancew ‘«?.t the Teachers' Ins-
titutes in June, starting fromv1884;“\é;€1::_‘¢pding Teachers'
Conventions; sharing in the activities of the Lower Canada
Teachers' -Association; taking part in student activities;
taking a rare leave of absehce, often quite short; and tra-
velling a ’little during the summer holidays. Except for
the last two activities, they were all closely connected
with school work, and were controlled ané narrow in their
range. Yet there were people, including educators, who
felt that the teacher should experience and understand more
of life. kThis is frequently seen in the exhortations given
to student-teachers on numerous occasions. In the closing

/
exercises of 1894, for example, the Reverend J.B. Silcox

commente& on the ;'disgracefully" 1ov& pay of the teatchers,76
and urged those starting out, to be "ambitious", by which
presumbaly he meant that they should aim at gaining better
working conditions which”would make ‘it possible for them

to broaden their knowledge and deepen their understanding.
But it is precisely this'which the established routine

seemed to frustrate, and to such an extent that neither the

rare and short leaves of absence, of the teachers, nor their

‘ '76McGilL University Archives, Accession No. 145, Minute
Book, op. cit.,\ June 1, 1894.° .
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‘participation in the activities of the various Institutes

" and Associations, nor the little travelling that they could

afford, were sufficient to make a significant difference.

The Teachers' Institutes offered courses in the Science
and Art of Education and on School Management.77 It is
interesting to contrast the frequent references to the "art
of education” with the grim reality of enforced cramming and
penury which in fact constituted the training for and prac-
tice of teaching, and which are not conducive to developing
art. The Institutes were organized by the Eng}ish Secretary‘
of the bepartmeﬁt of Public Instruction, who appointed
Directors and who supervised the operation of the Institutess.78
The Directors were responsible to the Protestant Committge
ouf the Council of Public Instruction, and, assisted by thé ;
Professors of the McGill Normal School, determined who should

79

be a member of the Institutes. These were held in four

centres, with an attendance of between 50 and 100 in each.80
They were regarded as providing significant experiences and
an important reason for ending the school sessions in May

rather than in June was to enable the teachers to go there.

-

« 77McGill University Archives, Accession No. 927/1/10,
Regulations of the Protestant Committee, Part IV, Articlg

113.

S

781pid., Article 114.

Ibid., Articles 114 and 115.

TQ .
SoGeorqe Parmelée, .op. cit., p. 488.
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The expenses of the teachers from the Normal School were

81

paid by the latter, ~ and the teachers were given certificates

of attenda.nce.g2 Short summer courses on the Science and Art
of ﬁducation and on School Management, designed as refresher

courses for primary and secondary teachers, were probably

not quite as useful to the Normal School teacher who was \

immersed in, or at least in close contact with, such\courses,
all year. But they did serve to establish further contact
with other teachers. Certificates of attendance perhaps en-
couraged attendance but they also intrgduced an element of
regimentation.

The Lower Canada Teachers' Association, in which both
Dawson and Hicks took great interest, and on whose executives
both served at different times, was perhaps the most iqportant
of the organizations in which teachers participated. Through-
out the fifty years of the life of the McGill Normal School,
this Association gained in membership and became more pres-
tigious, but it remained modest in its own perception of its
role which was as set out in its original Rules and Regula-

83

tions, to "further education”, and to devote a part of its

81McGill University Archives, Accession No. 927/1/10,
Regulations, Op. Cit., Article 118.

82

Ibid., Article 116.

83yMecill University Archives, Accession No. 927/3. The
Lower Canada Teachers' Association, Rules and Regulations,

1856, Article 1.
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|
funds to the purchase of books.84 The first of these two

roles implied basically an interchange of ideas through dis-
cussion of methods and techniques, as suggested by several
speakers at the Inauguration ceremonies of the McGill Normal
School. An interchange of ideas, however, can only be as
valuable as the ideas themselves that are interchanged. If
these remain fairly stale then interchanging them will not
provide the stimulus needed to galvanize necessary dhanges.
The cause of education, for example, could scarcely be .
"furthered" without discussion of such problems as the work-
ing conditions of teachers', the purpose of education, or
the nature of society. But there is no evidence that even
the most basic of these issues to the teachers, that which
concerned their working conditions, was discussed. It is
almost és if the working conditions of teachers, were irre-
levant both to the subjects taught and to the methods of
teaching them. '

The second of the two roles, t1j1at of devoting a part
of the funds to the purchase of books, could hardly have i
generated a large sum. The main source of funds for the
85

Association was the annual membership fee and this was 2/6d.

' or sixty two and 'a half cents. Even if we multiply this by

. B41pia., Article 4.
%51bid., article 3.

e

adar i




145

500, we have a maximum of a little over $300.00, and the
menmbership of the Association was probably much less. In

1884, Robins gave the number of McGill Normal School

graduates who were teaching at the time, as 285.%6  This

figure incidentally, is not much different from that given
87

by Hicks in 1871, which was 230. From a total annudl revenve of
at most $300.00, not much could have remained for the pur-~
chase of books.

Leaves of absence from the McGill Normal School, were
without pay except occasionally for part of the expenses or
for transportation or even as part payment in times of ill-
ness, and do not appear to have been given for the purpose
of enabling teachers to improve their academic qualifica-
tions by undertaking formal studies, nor to give them time
for major research. Almost all references to leaves of
absence, sugggst that the purpose was privgte either because
the teacher was 11l or to allow the teachér to carry out
some personal obligation. There does, however, seem to have
been some development in this respect during the fifty years
of the School's history, for whereas at the beginning, leaves
of absence were almost entirely for the reasons suggested

above, at the turn of the century they were granted also to

86

McGill University Archives, 'Accession No. 145, Minute Book,

Op. Cit., May 7, 1884.

871bid., December 6, 1871. ‘
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enable teachers to attend conferences or to examine briefly
1 4
some aspect of an educational system elsewhere. Furthermore,

leaves of absence in the earlier years appear also to have
88

1

been more difficult to obtaiﬁ. On October 2, 1879, for

example, Miss Derick's informal application for a le.a}(ééi of
a.bsence‘:Jas presented whereby she requested to be pe:;mitted'
to stay away for the reminder of the session owing to ill-
ness. She was asked to pfesent this request ‘in writing, '‘and
it was at the Normal Committee meeting of November 5, 1879,
that her request was accepted and her leave was granted with-
out pay. On February 2, 1881, Miss Francis was granted one
month"a leave of absence, and on April 4, 1900, Madame B.
Cornu was granted a two-week leave of abgence, both for
personal reasons. On January 10, 1900, Miss Chisholm was

(
granted three weeks of leave to visit a Boston Kindergarten

and was also given fifty dollars travelling expenses.89
in May, 1903, Liliane Rol:qins90 was allowed to visit Normal

Schools in the United States.

-

: 8811id., october 2, 1879.

89 1pid., January 10, 1900.

20
Letter Book, Op. Cit., Januafy 31, 1903. p. 385.

Also .

McGill University Archives, Accession No. 145, b
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3. Limitations; on Activities Imposed by Financial
Uncertainties

4

As already mentioned, financially, the Normal School

‘ teachers were better off than the primary and secondary ;

schpeld teachers. The%; x?rking conditions, especially com-
pared to those of teachers in remote or outlying areas, were
also better in that they were located in the Metropolis and
had relatively easy access to means that could lead to further
improvements. Above all, they taught a group of students{

who were earnest, well-behaved, and hard-working. Their
students were highiy nmtivaﬁed to succeed, and yet were at

an academic level that did not demand much reading or re-
gearch by the teachers. The Normal Scﬂ;ol students realized
that neither their entrance into the Normal:School, nor their
stay there, could be taken for granted and this made the teach-
ers' task as far ag discipline and motiva;ion were concerned,
much more pleasant than was the case in other schools. Never-
theless the way of life of the Normal School teachers was re-

stricted by various financial problems, including-facing strong

" competition for their positions, and uncertainty of tenure.

First, there was no lack of applicants for teaching posts
at the McGill Normal School and only exceptionnally well

placed teachers were able to threaten resignation as a way

\

of gaining their objectives. There were even times when a
teacher took another teacher's job, without remuneration.
'When Peacock resigned as drill instructor in 1870, he was

§
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replaced by Eldridge without pay.gl When Robert M. Campbell
sent his letter of resignation oﬁ August 5, 1881, it was “
accepted at thé Normal Committee meeting of Septenber 14,
and two letters'of appliéation for the post had already been
received by August 30, one from R. Smart and one from Lynn
P. Leet, so that the latter was appointed at $400.00. Wwhen
Leet himself, resigned the following year,92 applications
were received from Robert Bernie, who had a Model School
Diploma and taught at Leeds Model School in Howick; Lpther
Gilman who had a Model Schooi Diploma and taught in Lawrence-
ville; and John P. Stephen, who also had a Model School
Diploma ax"xd two years' experience in teaching, the second
at the McGill Normal School where he appeared very satisfied.
John P. Stephens was appointed to this -post with $400.00.

The ease with which teachers could be repi/aced gave
additional power to the Normal Committee. On September 14,
1881, Dr. Baker Edwards' request to resume his classes in

93 on June 7, 1882, re-

. £ .
physics and” chemistry was refused;
quests for salary increases by Miss Shanks, Miss Peebles,

and Miss Francis, were 1:'ejected;94 on May 2, 1883, Miss

9]‘McGill University Archives, Accession No. 145, Minute Book,
Op. Cit., August 2, 1870.

921id., Septembér 20, 1882. "

931pid., September 14, 1881.

941pida., June 7, 1882.
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Francis' resignation was accepted;95 On April 6, 1903,

Esther M. Smith's request for a salary increase was rejected,96

while on June 6, 1903, her resignation was accepted.97

¥
! Second, a corollary to the ease with which resignations were
accepted, and requests for improvements turr;ed down, w;s the
readiness to use the power of dismissal. 'I:his power was
used with discretion, but to the Normal School teacher it
was a worry. When Jane Sloan was reinstated as Headmistress
of the Primary Departmerit on April 6, 1903, she was informed
that her services would no lo?ger be required aftexr June 30,

of that year. Also J.R. Dougall, of The Witness office,

a member of the Normal Committee, together with Robins were
appointed as a Standing Committee to fill any vacancies in
the Normal and Model Schools during the summer vacations,

and Elson Rexford was appointed a sub-committee of one to
consult with Kneeland concerning the teaéhing of physical
geography in the Model S;:hool, and to inform Kneeland of the
Normal Committee's desire that this be taught by a specialist,
to intimate that this desire was not a reflection on his work,
and after these interviews to contact Robins and Peterson.

At that time the three of them were given the power to

(N

951pbid., May 2, 1883.

96McGill University Archives, Accession No.l45, Letter
Book, Op. Cit.,pp. 405 and 415. '

97

Ibid., p. 400.
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appoint Dr. Wilson, in the place of Kneeland if that were

advisable.

-

There was also the problem of retirement. As already

seen, even Hicks had grave proﬁlsms over receiving his
pension and eventually was given a small proportion of what
he had expected. It is interesting to note that on June U8,
1883,98 the Chairman reported that Senator Ferrier and he

had recommended to the Government that in the event of a
retiring allowance being given to the Principal in the future,
this would not prejudice a greater allowance from the Pension
Act or Civil Service Fund, and that such an allowance was not
to be chargeable to the funds of the Normal School to any
greater amount than that of the\ balance of the Model School
fees. ti!he expectations, apparent1§, even at that time, when
Hicks' resignation was a certaix;ty, were much greater than
events warranted. When Davey sent his resignation in 1886,99v
he earnestly requested that his pension rights be clarified
before then resignation was accepted, but he too was dis-
appbinted. Pension expectations of teachers appear to have been
uncertain throughout this péi‘iod and settlements were always

much lower than the salaries indicated or even than the

expectations of those concerned.

98McGill University Archives, Accession No. 145, Minute
Book, Op. Cit., June 8, 1883.: -

99

Ibid., February 1.
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‘Teachers, furthermore, had the constant worry of internal
co tition wondering C:hen to apply for_increases ar:d how
mugh to request. J"ane Swallow writing on June 28, 1883,
pointed out that she had not requested an increase for eight
years, and during this period had taken no holidays. This
imliicates that the'r- teachers were under more strain fhan might
ap;’n‘ear from a statistical statement ﬂof their time off duty,
for officially Jane Syaillow was entitled to two months of
- holiday in the summer and about three more weeks during the
‘ year, which evidently she was unable to take;,
Obviously, the teachers of the McGill Normal and Model

Schools had their own private interests and hobbies/. Hicks,

for example, was chess champion of Montreal, but on the whole.

they probably led rather quiet, hard-working, and sober lives,
careful of the impression they created, and anxious about

numerous problems, impartant among these, the financial ones. ,

4
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CHAPTER IV

STUDENT._ACTIVITIES

A. STUDENT CURRICULUM

1. Subjects
The subjects taught to the students of the McGill Normal
o

School, are og}:lined in the Rules and Regulations for the

Establishment of Normal Schools in Lower Canada, 1856.,1

There were fourteen subjects in the Senior Division -~ the

art of teaching, history, geography, composition and declama-
N ! »n
tion, intellectual and moral philosophy, drawing and music,

arithmetic, algebra, geometry, chemistry,/ agriculture, natural

-vd

i

history, French, and religious instruction; and sixteen sub-
jects in the junior division. If, however, we separate
intellectual from moral philosophy, and drawing from music,

the number of subjects becomes sixteen, for the Senior Divi-

sion, and eighteen for the Junior Division. The latter, in |

addition to the subjects taught in the Senior Division, also
took grammar, reading and s;ielling, writing, and natural
philosophy, but did not take chemistry, and compositign-—de-
clamation. II.! both divisions the students also practice -

taught in the Model School, the Senior Division for thirteen

Iyeeill University Archives: Accession No. 927/1/41,

(} Rules and Regulations for the Establishment of Normal Schools
L \An Lower Canada, 1856, Article IIT Course of Studies, No. 10.
A , -

e
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hours a week,. and the Junior, for twelve hcnu:s.2 The total

hours that students were in teaching conditions, was forty

two for the Senior Division and forty six for the junior.

The following table shows the number of hours devoted to the

various subjects. s

TABLE 1

SUBJECTS AND NUMBER OF PERIODS PER WEEK 1857,

' Number of Periods Per Week

Subject . Senior Division Junior Division

Art of Teaching
History

Geography

Grammax
Carposition/Declamation
Intellectual/Moral Philosophy
Reading/Spelling

Writing

Drawing/Music

Arithmetic

Algebra -

Natural Philosophy ‘
Chemistry

Agriculture

Natural History

French ’
Religious Instruction
Practice-Teaching

'
N'wHUIwNHlNNwNI I W R XU T XS X

1

N NN

lhh}NNwNNNI—'

2

McGill University:Archives,. Accession No. 927/3/1,

Prospectus, op. ‘cit., 1857, p. 3.
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A major weakness of this curriculum would appear to lie in its
lack of qualitative differentiation. The most elementary
subjects such as reading, spelling, and ;riting are coupled
with subjects that are considerably more advanced such as
algebra, geometry or natural history, and even with subjects
that are extremely advanced such as the art of {:eaching or
intellectual and moral philosophy.‘ The incongruity of this
kind of juxtaposition of learning areas becomes more clear
if for a moment we turn our attention to the demands on the
time of the student. If we assume an equivalence in the time
required for study to the time taken in class, which is 1little
enough when we consider how long it might take a student to
work out a  geometric or algebraic éroblem, or how long it
would take to study the material required in chemistry, his-
tory, geography or philosophy, then we have a student work-
load of roughly 80 to 90 hours a week or thirteen to f;i.fteebn
hours each day of a six-day week. There is thus a prima facie
case for arguing that the students did not in i'Eact learn nearly
as much as the curriculum indicated for with so many subjects,
very little time or energy remained for thought and reading.
The difficulties for the student become even clearer as we\look at the
details that theoretically were recquired in the subjects. 1In history,

for example, a general and particular knowledge was expected,3

] -
“McGill University Archives, Accession Number 927/1/41,
Rules and Regulations, Op. Cit., Article IIJI, No. 10.
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of sacred history, and the_ histories of Britain, France, and
Canada. The Prospectus for 1857, gives even mo;:e detai1.4

At the end of the first year, the stgdent is there ﬁortrayed
as having gained a general knowledge of ‘the histori!es of
Egypt, Assyri;;, Babylon, Persia, Greece, Rdne, and the Jews;
and a "minute" knowledge of Canadian history\_ By/ the end of

the second year, the student was supposed in additio;x, to

have acquired a knowledge of medieval and modern history,

more detailed knowledge of the history of modern nations,
particulérly Britain, France, and the United Eft(:ay?es, as well
as a history of modern Asia and America, the histories of lite-
rature, the sciences and art, the history of manufactures,
colonization and commerce. He was furthermore, expected to

be able to trace the influences that had produced and still -
affected the present state of society, and to narrate the events

of the present century "as minutely as possible." This know-

ledge was to be gained by means of two periods of history
per week or a total of roughly 140 hours over a two-year
period, or if we were to put the time into one stretch, about
three weeks, plus whatever sfudy time the student was able to
squeeze out of the little that was available. /

In geography too, the students supposedly covered a
vast area. In their first year, they were expected to iearn
the boundaries of cities and towns in Canada, the lengths and

. \ 7

4McGilI University Archives, Accession No. 145, Prospectus,
op. cit., 1857, '
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, courses of rivers, the position and extent of lakes, thermal
and hygrometric lines, atmospheric currents, geological struc-
tures, sectional'contoués, and the statistics of manufactures
and commerce. By the end of the second year they had to be .
able‘to solve nautical problems, know the positions of all
remarkable points throughout the world, the extent and popula-
tion of towns, lengths of rivers, mountain chains, the dis-
'tribution of peat and moisture, geological structure, curéents
of air and ocean, location of plants and animals, statistics
of commerce, and be able to describe every ten degrees square
on the earth. This knowledge'was to be acquired within the
same time that was allowed for history.

' In'contrast to subjects such as history aﬁd géography
where the knowledge required was expressed in an overly am-—
bitious manner, there were other subjects where the knowledge
required was expressed in a manner that more accurately re-
flected attainable standards. By the end of the first year,
for example, students were expected to read and spell well,
to write intelligibly and with ease, and to construct plain
English prose. The subjects that would help them achiéve
these skills were reading, spelling, writing, and grammar,
each of which was given fhe exact amount of teaching time
given to histo{y and geography. But the fact that the three
more simple subjects were more accurately defined only makes

the claims for the other subjects more unrealistic because

students who can scarcely read or write, will certainly find

N O
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impossible, stgdies which assume these basic skills-and are
‘Nevertheless, the curriculum re-
mained essenﬁially unchanged throughout the history of the
Normal School, with a few modifications none of which took
into account the necessity to limit the number of subjects
"and the area of knowledge within the subject, to that point

where a student woild have time to study and understand.

\
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TABLE II i
MCGILL NORMAL SCHOOL TIME TABLES 1873-1874°
Elementary Classes
- Mon. Tues. ped. Thurs. Fri. Sat.
9 Mod. Sch. Arith, Mod. Sch. Arith. Mod. Sch. Drawing.
10 " Alg/Gecm. " Alg. " Eloc.
11 " Art of T. v Geom. " Sing.
2 !ﬁ'st' “ mg' Lit. " }ﬁst'
3 Comp. (3.30) Eloc. Fr. (3.30) Eloc. Writing
4 Fr. Phys/Chem. Geol. Relg. Fr.
Model Classes
9 Arith. Mod. Sch. Alg. Mod. sch. Geom., Eloc.
10  Latin " Lat. " Arith/Alg. Drawing. |
11 Sol Fa. |
1 Mod. Sch. Geog., EQ. Mod. Sch.
2 " Hist. Fr. . Comp. "
3 (3.30) Alg. Gram, Eng. Lit. Chem. Fr.
4 Relg. Zool.
Acadeny Classes..
. l’h'l. Mu Mo i MO _FE.- Sato
9 - Mod. Sch. - Mod. Sch. Eloc. ‘
10 Mor. Phil. " Drawing b
11 Math. ILatin Math. " Math. Singing
1 ck. ' Geog. Mod. Sch. k. Latin .
2 Hist. " Conp. Mod. Sch.
i 3 Fr. Ehg. Lit. Mor. Phil. "
. 4 Fr. Relig. Zool.
SMeGill University Archives, Accession No. 145, 1873-1874.




A

B oamemen wapoproa o o IoREE A arar o gmees TSRS NG T YN aROWTIIINRLY RN vy e R LRl R L R Y]

\

\

159

The time-tables for 1873-1874, show the studies at the
Elementary, Model and Academy classes. The lack 6f qualitativé
differentiation noted at the beginning of this chapter is
clearly seen. Drawing and singing were included at all three
levels, even at the Academy, side by side with Moral Philosophy,
very extensive areas of History and Geography, Latin and Greek,
Mathematics and the Sciences. Latin,’wﬂich is not included
in the Elementary class, is defined in the academy class,6
presumably within two years of starting, as including a know-
ledge of Sallust, Ca?iline, Virgils' Aeneid Book IV, Latin
prose, coq?osition, and Rom;; History. Greek, wh%cﬁ started

¥ ,
in the Academy class, included within the year, thé\NEW

\\

[N

Testament and Xenophon's BAnabasis. _
The second interesting cgﬁracteristic of these time-
tables is the time devoted to practice-teaching which wa;
14 hours for the Elementary classes, 11 hours for the Model"
Classes, and 9 hours for the Academy clas§es, per week. A
\\closer look at two single %ays picked'at random one each,
from the Elementary and Academy classes, reveals the following.
On Mondays, the Elementary class students spent the morning
_ from 9 a.m. to noon with classés of the Model School, perhaps
singing with the children, or dancing, or drawing. There was

also presumably some academic teaching and even correcting.

Whether the students were with very young children or slightly

61bid., 1873~1874. ' bl
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older ones, whether listening to Model and Normal school teach-
ers or teaching themselves, some preparation was necessary for
these classes. At one o'clock, after a somewhat hurried meal,
the students went to their own classes of Geography, History,
Composition and frénch which finfsped at 5 p.m. That evening,
assuming rapid, efficient work, roughly five hours' prepara-
tion had to be doﬂe for Tuesday's Elementary Classes where
they were the students, plus preparation for the Model School
classgs where they practice-taught. If this amount of prepara-
tion was not done, then it is difficult to believe that the
Normal School student could achieve the standards that the
guide~lines professed. Yet it is probable that much less time
must really have been spent in preparation.

The academy class time-table shows more "spares™ but the
number of subjects is still so great that the same problems of

finding time for preparation, and therefore of actually reach-

"ing set standards, faced the student at this level. On a

Thursday with a schedule corresponding almost exactly with the
one just mentioned of the Elementary class, the Academy student
ending the Thursday with a class on religion at 5 p.m., had

to prepare for three Academy Classes and two hours at the

Model School on Friday.

I1f we presume that the most important aspects of the art
of teaching include a sound knowledge of the subject taught,
the ability to express(oneself, and the ability to judge
whether what is said is understood, one wonders how many hours

of practi$e~teaching are required to\iggtili such knowledge
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and such abilitieé. The.first is almost entirely independent
of practice-teaching and is a Qart of academic learning. The
other two also probably require relatively little practice-
teaching.? Yet the first reéﬁisite must have been extremely
hard for the Normal School student whose gualification on
entering the Elemen£ary'classes were the ability to "read and
write éolerably well," and to know the "rudiments of érammar,"
and whq therefore must have lacked a sound knowledge of the
subject.7 It would appear that the Elementary class would have
benefitted much more from scarcely any practice-teaching, and
éhat even the Academy class should have had much less. Yet,
Elson Rexford insisted that there was not enough practice-teaching.
Teaching indeed, is almost inseparable from the subject
taught. There is no such thing as abstract teaching and there
are probably transferable.techniques only within narrow limits.
A person who understands a subject and is reasonably articulate,
will learn methods of imparting gkkmwdedga of that subject; but
) T
a person who does not understand a subject will soon also lose
interest iﬁ.the method of teaching it. ‘We may assume therefore,

N
that there was limited gain to the Elementary Class student in:

spending hours, learning how to teach dancing, singing, and draw-

ing to little children. Hours spent listening to and watching
the teaching of history likewise, probably gave limited gain
sincé the student had such scant knowledge of the subject, and
it seems th&t it would have been.more profitabls to make sure

the student-teacher knew the subject well.

/.7mmGill University Archives, Accession No. 92~/1/41,
Rules and Regulations, op. cit., Article 16.

/ N e




TR R e —
v -
.

ar g et ey

' 162

2. Examinations and Diplomas

At the beginning, in 1857, the McGill Normal School was
divided into two classes, the Junior Division and the Senior
Division,8 also known as the Elementary and Model Classes.

In 1865, the Academy Class was added and in 1897, a kinder-
garten class.9 The following year, 1898, classes were further
refined fo include an Advanced Elementary Class, a nine-month

course;10 a special Elementary, four-month course for rural

12

teachers;ll and a class in Pedagogy. In 1888, the Academy

Class, as such, - -was closed, but prior to this, many efforts

&

were made to define the nature of this class in attempting

to relate the Normal School grogramme to that of the Univers-
:i.ty./A

On Seﬁfember 20, 1882, it wa; decided to grant two levels
of Academy diplomas, a First Class Academy Dbiploma and an
Academy Diploma, the formef to be pfésented to both men and
women, like the latter, but on different criteria.13 Male

students with Academy diplomas from the McGill Normal School,

would be entitled to a First Class Academy Diploma after their

N

8Prosgectus, . Cit.,6 1857 p. 3.

9Prosgectus;

loprosgectus,
John Adams, Op. €it., p. 35.

. Cit., 1897-1898.

B8

. Cit.,1898-1899.

11

D
'12McGill University Archives, Accession No. 145, Minute
Book, Op. Cit., February 1, 1888. .

13

Ibid., September 20, 1882.
\ ' ¢
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sepond year at the University, and female students would be

entitled to the same diploma when they passed the university

examination of Senior Associate in Arts, including examinations

in Greek and Latin, English Language and English Literature.
This decision was adopted and sent to the Corporation of the
University with the recommendation of the Normal Committee
that it be accepted. By June 8, 1883, the resolution, in
amended form, was sent by. the Superintendent of Public Ins-
truction and the Protestant Committee of the Council of
Public Instruction, to the Governor for confirmation in the
form of Regulations. A First Class Academy Diploma was to be
given to graduates of Arts from British or Canadian Univers-
ities, who had passed in Latin or Greek and in the Art of
Teaching at the McGill Normal School. A Second Class Academy
Diploma was to be given to candidates who had taken the
Academy Diploma at the McGill Normal School or at the Board
of Examiners,land who had passed the Intermediate or Second
Year's examinations of a ﬁniversity iﬁ Quebec, or if a female,
the examinations for Senior Associate in Arts, including
Latiﬁ and Greek. The Sécond Class Academy Diploma, thus
corresponded to the Normal Committee's resolution of the pre-
vious year for a First Class Academy Diploma. A Third Class

Academy Diploma was to be given to those who passéd the

- Academy examinations of the McGill Normal School, or those'

of tﬁe Boards of Examiners.

«
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The authority of the latter, however, had been attacked
on several occasions. As early as May 6, 1873, at the Normal

Committee meeting, Hicks had reported on the inconvenience

and abuse of the Examinations of Persons for the School Diploma,-

by the Boards of School\Examiners, and at the Normal Committee
meeting on January 7, 1885, a resolution was passed that it
was not in the interests of higher education that local Boards
of Examiners should have the power to examine Candidates for
the Academy Diploma. Lécal Boards of Schﬁol Examiners were

in fact replaced by a- Central Board of Examiners, by 1899.14

'On July 9, 1883, the resolutions mentioned above, con-—
cerning the Academy Dipf%ma were‘sanctioned by the Government.15
It should be noted that women were barred from a First Class
Academy Diploma by the new regulations, since at that time
the University courses were not open to them.

In any case, this arrangement does not appear fo have been
satisfactory §nd the years 1883 and 1884, saw a flurxry of
activity both in re~defining the relationship of the Academy
classtto the University and in changing tﬁe opportunities £for
higher education, afforded‘;o women. On December 3, 1884,
Robins and McGregor recommended to the Normal Committee,
that the Academy Diploma be considered equivalent to the

first year of the Bachelor of Arts course, and that students

with marks above a certain standard be given free tuition.

14McGill University Archives, Accession No. 145,
Prospectus, Op. Cit., 1899-1900, p. 22, :

15McGill University Archives, Accession No. 145,
Minute Book, Op. Cit., July 9, 1883.
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A formal resolution to this effect lwas passed on January 7,
1885, and the appro\'ral of the Faculty of Arts to this was
noted on April 1, 18‘25. | :

Meantime at the meeting of%ther Corporation Commitétee of
McGill University in October, 1884,]‘6 Dawson presented his
report on the Higher Education of Wom'efl and submitted a plan
for ‘carrying out the objects intended, by the endowment of
the Honourable Donéld A. Smith for women's education. He
estimated that the ipcome of the endowment would be sufficient‘
for the educational work of the first and second years in
Arts, providing no expense had to be incurred' for rooms or
buildings. The following arrangements were decided for the
first year and preparations were also made for succeeding
years. First, classes were to be opened for ﬁwomen under
the Donald A. Smith éndd’wment, to replace the special course
iﬁ the Faculty of Arté which had been created by Chapter 7,

Section 6, of the Statutes. Secgnd, the Faculty was to be‘

. requested to prepare regulations and maké arrangements for

these special courses, reporting to the Corporation, and
with power immediately to begin thé-wiclasses for women for
the first year's,worloc in the Faculty of Arts. Third, the
Faculty was authorized to admit to the Matriculation Ex-

amination, women over sixteen, who would present themselves,

-1 B o

16
McGill University Arch:.ves, Accession No. 929/2/11,
-Minute Book of the Meetings of _the Corporation of McGill
University, October, 1884.
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and ﬁbf admit as partial students in the classes for women,
aﬁy who é:ould proceed v;n'.th the classes in the hope of making
good their standing at a later date. Fourth, with the
permissio‘n of the Board of Governors, the professors and
lecturers were to be the instructors for the special courses,
as far as possible, and the Board of Governors was to be
requested to grant permission for this purpose and to pro-
vide assistance that might be reguired. The principal of

the University was authorized to confer with the executiwve

Committee of the Ladies Association concerning co-operation,

reporting to the Corporation, but with power to make tempora-

ry arrangements with the approval of the Faculty of Arts.

*The McGill Normal School was to be requested to consider how '

the students of the Normal School could best use these class-—

es for women and to report on the subject ii necessary. The

-

~ Principal of the University was authorized with the consent

of the Board of Governors to procure the necessary class
%

rooms for such of the classes for women as could not con-

-

veniently be accommodated in the college building.

Py
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(wv : The Facll,i”lty of Arts promptly and unanimously issued an
o ) annouﬁ‘éement ‘}E,tating the subjects of the matriculation’ and
Study foq:;t—h’le‘f:irst year, and informing the public that a
course for the second year was to be announced for thé ses-
C s:.cm of 1885-1886. For the third and fourth years, it was
T"’expected" that the Corporatioh would be able to provide
courses, separate or mixed. tn the Peter Redpath museum,
where the classes were adequate, courses had already start/:ed
., with fourteen undergraduates and partial students, and
! thirteen occasional students. The new classes had en-
couraged the Boa'rd of - Governors to apboint a long-needed
assistant to the Professor of (;lassics and to invite lectur-

17 The Faculty of Science

ers from English universities.
had started the same way, and the special courses in the
Facu’lty of Arts came at once under {:he operation of all th;—:*
machinéry of the Fac‘:ult):y. That session and the next could
"be cor‘npleted without touching any of the general revenue
“of the University.- The salary of the assistant in Classics
.was to I;e shared with tl';e Donald A. Smith endowment.

The personal opinion of Dawson was that the culture of
women should be higher, more refined, better suited for

their natures than that which was provided for men, and

therefore had to be separate .}18

. 17McGill University Archives, Accession No. 929A/2/12,
~(~r) December 6, 1884, p. 5.

- 4 ! 181bido, p- 120
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On Januarxry 25, 1888,19 Dawson reported from the Noxmal

Comm:‘:ttee meeting, that the-Academy class would close, because
the need for which this clas was intended could _now be better
met at the University since it had always been specially
literary and non-professional, and had never‘haé a large

number of students. Opportunities for iiterary training

were now appearing for women as well as for men in the University.

The Normal School Committee requested pérmission to suggest
the following regulations for the épproval of the Corpora-

tion and of the Department of Public Instruction, and the

First, that selected students be permitted, at the end of
the Model School year, to take the examinations for entrance
into the first year of the Faculty of Arts of the University -
l;eing examined either at the examinations for the Associates
in Arts in June, or at t‘hose for tli'xe Matriculation in Autumn,
and that these students take the full course of study in the
first and second years.., Second, that such students enxoll

in the McGill Normal School as Academy class students pledged
to teach for three years, and engaging in practice teachiné,
the times and schoolék to be arranged by the Principal of the
Normal School, under his sgp'ervision and conforming to the

regulations of that school. Third, on recei;ring the report

B

{

McGill University Archives, Accession No. 637/4A,
gorporation Minute Book. Op. Cit., January 25, 1888.

19
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.
from the University of the Christmas and Sessional examina-
tions, the students would be entitled to bursaries not ex-
ceeding $30.00 per session in aid of fees and board. The
bursaries could be paid by the Normal School Committee out

of funds available for this purpose. Fourth, on passing t'he
Intermediate or equivalent examination, students were entitled
to receive the Academy Diploma in accordance with the Regilla-
tions of the Protestant Committee of the Council of Public .
Instruction. Fifth,. such students, with the advice of thé
Principal, might attend classes at McGill or its affiliated
Colleges or at Bishop's College, and the Normal School 1Comy-

mi ttee would make such arrangements as might be possible,

for free tuition at such colleges. Sixth, the Pripcipal
would provide tutorial assistance and select the studies re-
quired by the curriculum of the Nommal School. Seventh,
students who had taken the Academy Diploma in this way, could
continue for two years longer at the University or return
after teaching, for the degree of Bachelor of Arts, but they
had to fulfill their obligation to teach and not do any other
busines.s. The Principal mm;ed that this resolution be adopted
and transmitted to the Superintendent and to the Protestant
Committee, of the Council of Public Instruction.

The Pros‘pectus of 1895-189620~-¥:st'ate‘d that a First

&

Class Academy Diploma could also be awarded t? a teacher

0 -
McGill University Archives, Aecession No. 145,
Prospectus, Op. Cit., 1895-1896, p. 12.

-
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of the Eye, or the Ear, or with Health, presumably were

Lelementary to the specialists in biology, and those on

holding the Academy Diploma before July 1, 1886 or the
Second Class Acad?my Diploma under the new regulations,
é.fter ten years of satisfactory teaching when reco"mmended i
by the Normal Committee. | 1

On February 4, 1891, a course in Pédagogy consisting c
of forty lectures, was presented by Robins to the Normal

Committee. The headings and sub-headings of the topics of

Py

this course indicate a somewhat arbitrary assessment of the
nature of the knowledge that was to be imparted and also a .
somewhat exaggerated expectation of the usefulness of such
knowledge. Some lectures were on topics subject to widely gg
varied interpfetation . Good Manners, Earnestness, Philanthro-

pY, or Patriotism. Another series of topics would appear to i

be useful to only a portion of the teachers each time, for

example, BotanKy or Chemistry. Another series of topics, pre-
sumably at a more adwanced level, must‘ again have appeared ’
either too elementary or too complex, depending on thé back-
ground of the listener. The five lectures on Physical and

the ten on Mental Characteristics, dealing with the Training

Understanding, "Judgement or Reason must have appeared too
complex to all but those whose interests were philosophy or

perhaps religion.

5




B. ATTENDANCE REQUIREMENTS AND DISCIPLINE

1. Attendance Requirements.

The attendance and entrance requirements at the McGill

Normal School are set out in the General Rules and Regula-

el

tions for the Establishment of Normal Schools in Lower Canada,

21 Entrance requirements were not demanding with res-

1856.
pect to academic standards but were fairly stringent in
other respects. Once a student was accepted, academic levels
had to be strictly maintained in addition to other require-
ments, and since the starting level was quite low, and
the curriculum diffuse, the problem of completing the course
became correspondingly more complex.

Entraﬁce requirements seemed to emphasize a socially
acceptable background. The age of the candidate had to be

22

sixteen at the minimum, for the Elementary class and

seventeen for the Model, and these indeed became the usual
ages of students entering the McGill Normal School. The
candidate had to be a person of good morals, as defined and

23

stated by the curate or minister in a certificate, and a

British subject.24 The application had to be signed by two

21McGill University Archives. Accession No. 927/1/41.
General Rules and Regulations for the Establishment of Normal
Schools in Lower Canada, 1856, also Journal of Education
(Quebec), Vol. 1, NO. 1, January, 1857, p.ﬁg7.

221pid., Section V, Article 16.

23Ibid., Section V, Article 16.

«

24McGill University, Archives. Accession No0.927/1/10.
Regulations of the Protestant Committee of the Council of
Public Instruction, gection IV Article 95. (

et et
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witnesses, and had to inclhde the declaration required by
article 23,% by which' the candidate promised ‘to teach for at
least three years after graduation. All these certificates,
forms and statements had to be examined by the Principal of =
the McGill Nbrmal School, or his delegate, and when all this
was complete together with the academic assessment, the
entire application portfolio was forwardea to the Superihten-
dent of Public Instruction, after which the name of the
candidate was inscribed inthe Register and notice was sent .
to the Princiggl of the McGill Normal School. . \\\ 3

The academic qualifications are stated26 as including

the ability to read, to write, to know the rudiments of gram-
mar, arithmetic to the rule of three, and some geographi.27
These qualifications are refterated in the Normal School . E
Prospeétus of 1873-1874, where there is a statement within ,
article 15, that entrance requirements could in the future,
include additional stipulations.

Entrance examinations.took place at the beginning of the
' session, although individuals were perndttea to write them ~

upto the end of the first term at Christmas. However, any-

one writing after October could not take any part of the

25McGill Univexrsity Archives, Accession No. 927/1/41,
Section I, Article 23. i

26

Ibid., Section v, Article 15.

27Ibid., Section III, Article 10.

———
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bursary fund which was distributed‘at Christmas .28 R

el
Students could be denied the privilege of attending the

McGill Normal School if they failed to pass an examlnation,
. ‘ or for improper behaviour such as drunkenness ,29 or because

S a professor excluded them from a course of study.30

1

(.
| * . ~
I
\
L
28McGill University Archlves, Accession No., 927/1/10,
Op. Cit., Article 99. o -

291bid., Article 100. "

G ' 301pig., Article 101.
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2. Rules and Regulations. 7

The behaviouf and activities of thé students at the
McGill Normal School were controlled in several ways. " First,
the entrance requirements limited the number to those who
were acceptable from the point of view of moral outlook,
religion, ethnic origin, and education. “This at once assured
the authorities of the school, of a more manageable student
body, one Yvhich, furthermoré, could be moulded according
to their preferences, and guided eventually to teach accord-
ing to their traditions and perceptions. Second, once the
student was accepted, there were other restrictions. ;[mport—
ant among these was the necessity to work hard in order to
pass the mid-session and end-of-session examinations and the
threat of expulsion from the School if they. failed to do this.

Important also were a series of controls over the places !
and conditions -of residence. Those students who were not
staying with their parents, had to stay in approved boarding

houszes.31 selected by the Principal.:”2

33

The address was to
be stated by the student, and' only students of the same
sex could stay in any one boarding house. If parents chose

. N
a place of }residence for the students, this choice had to be

3]:McGill -University‘Archives, Accession No. 927/1/41,

op. cit., Section V., Article 18.

32 . . . -
McGill University Archivés, Accession No. 145, Prospectus,
-O_E. S%&.' 185 7’:‘ -
McGill University Archives, Accession No. 927/1/41,
op. cit., Section IXI, Article 3.

-y -
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/ .
approv‘ed,““ and all changes @f address had to be made known

irmnediately.35 Furthermore, all places of residence were

subject to a monthly inspection by the Professors of the

McGill Normal School.36 Copies of these regulations were

given to all boardirg houses,37 and the owners of the board-

ing houses were instructed to report all infringements.38 All

sicknesses were to be referred at once to the school, and

special visits from the school authorities were to be macle.sl9

A list of approved boarding houses for lady students
in 1891, shows that board as well as lodging was provided.‘_m j
Presumably ladies were not permitted, as were the men, to
take their meals at taverns, . restauxv'ants, or c:lubs.41 Ladies’

and Mens' houses were often con tne same street and charged

RN S

within the same price range, from $2.50 to $4.50 per week.

The prices charged were with the approval of the Qriné}.pal

of the McGill Normal School, and had to be allowed also by

e ctins s

the Superintendent of Public Ins‘truci:ion.42 So important

ey

34'McGill University Archives, Accession HNo. 927/1/10,
op. cit., Article l04e.

3

a e a2

5Ibid., Article 104f.

36Ibid., Article 104g.

371bid., Article 1044. : :

3Byecill University Archives, Accession No. 145, Prospectus,
op. cifi., 185, By-laws January 20, 1857, Article 5.

39McGill University Archives, Accession No. 927/1/10,
op. cit., Articles 104h and 104i.

4oMcG:i.ll University Archives, Accéssion No. 267/10, Scrap-
book pp. 130-131. \

41

Ibid., pp. 130-131. N

P

42McGi11 University Archives, Accession No. 927/1/41,
op. cit., Section V, Article 1§.
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was the question of the residence of the students that - a

. Director of Boarding Houses was appointed by the Superinten-

dent with the approval of the Governor-Géneral,43 who was

paid from the purse of the pupil teachers, by the Superinden-~

o:ient.44

1

, The Act of 1856 which defined the status of the Normal
Schools, allowed $333.33 annually for students' travelling
expenses,d'5 espec:.all; for those living over 90 miles awag(
who were allowed a maximum of $10.00 each,46 paid quarterly.
Up tp $36.00 each we\re also given to help pay the board.47

Several regulations and bye~laws governed the activities

of the students. They were not permitted in“taverns, in

" disorderly houses; or gambling dens, nor to get drunk, nor

to associate with persons of bad character, nor to perform

acts of immorality or insubordination, upon pain of expul-

sio:m.48 Students were permitted to attend lectures and

49

public meetings only with the approval of the principal, and

and had to be in by 9.30 p.m.so No social interoourse was permitted

. - ,
43Ibic1., ‘Section VvV, Article 27.
441pi4., section vV, Article’ 26.

4‘SIbid.,, Section II, Article 6.

461pid., section II, Article 5.

N

4—]Ibic‘i., ‘Section II, “Afticle 4.

‘%gMcGill Universsity Archives, Accession No. 927/1/41,

op. cit., Section V, Article 17.

. , .
{ "/‘ AN : LI

49McG11]. University i\rchi\res, Actession No. 145, Prospectus,
op. Clt., 1857, By—laws, January 20 1857.
50 ‘

Ibid., Artlcle 3.

RSk
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between males and females, and visits were prohibited.51

Professors were authorized to exclude students from their
lectures for breaking rules or fégulations.52
Students were expected to attend places of worship but

>3 and they also

were allowed to go to their own churches,
had to attend religious instruction classes at 4.00 p.m.
on Thursday afternoons.54

Expulsion from the McGill Normal Scﬁool meant that the
contract between the student and the school was at an end
and no diploma or grant could be <;;iven.55 But the contract
waé not considered broken if the student could not find
employment after graduation.

The duties required by the curriculum, and the restric-
t}ons that applied to extra-curricular activities, indicate
that the McGill Normal School corresponded more closely to
a secondary school than to a University, so that students
graduating from there, although better equipped to teach than
most other primary and secondary school teachers of the tiﬁe,

as is widely claimed, may be judged by ﬁore universal

standards to have been quite limited both in their knowledge

g

Sl1pid,, Article 7.

S?Ibld., Article 6.

'53McG111 University Archlves, Accessxon 922/1/41, op. cit.,

."Sect;on II, Article 9.

4Ibid.,‘Article 7.

551bid., Article 24.
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and outlook for there were several incongruities in the
curriculum, as discussed earlier, and too little time, be-
cause o;f the great number of subjects, to read even to the
stated standards of the school. There appears further to
have been little in the extra—curriculaf activities‘, which
are discussed in more detail in the next section, that *could
Have contributed significantly to the intellectual or moral
development of the students. Like other Normal Schools, the
McGill Normal School tended to be an instrument of socialAiza—

tion designed to produce disciplined and pliant teachers to

guide future generations along acceptable paths.

o . it oo

e -
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C. EXTRA-CURRICULAR ACTIVITIES

l. Clubs and Societies

The academic curricu]lum of the McGill Normal School ¢
Students took up so man"y 'hours of each day that little time
or inclina:tion seemed to remain for other activities. This
mad‘e it difficult for clubs and societies to flourish.
Further the McGill Normal School students were not necessarily
the most able academic students. They were young. in age,
and they were restricted in their opportunities and outlook.
It is not surprising, therefore that extra-curricular
activities were rather-limited. There is no evidgencé that //
there were organized sborts and occasional records tell
Onl'y of literary and debating groups, and ofa some activity
in connection with the Teachers' As‘socia'tion.

The records of clubs and assoociations are rather
incomplete. However, £from such records as there are, it
is poss:.ble to some extent to form an opinion of the charac-
teristics cif these organized group activi S.

First, the students who organized them and took active

-and leading roles in  their maintenance, seem to have been

dedicated and hard-working. The Normal Sghoel?/rft’e’rggy Ny

- . ) ~

N
Association, mentioned in Chapter II, held meetings almost -~
every week during the school sessions, from late September

to April or May, except during examinations and for a:éériod

[
! .

of aboui: two weeks before the start of the examinations.




AREERER W S,

'
ety RS N TR T v v e R
e B Lt R e : P S O ¥ SR . " —

¢ . ’ 180

‘ -

‘'

Each meeting demanded planning and préparation for the -

* activity concerned. There is evidence that there was great

strain on the stﬁdentss and frequent changes of officers. On
January, 13, 18'63%6 ‘there was a dé¢bate as to whether public
me tings could continue. since mefibership had declined so
much. Complaints concerning lack of éttendar;ce were frequent
and early resignations for one reason or another, took place

v

from time to time.

4

A second characteristic of these associations was,
r|1aturally enough, their immaturity, and this was apparent in
a number o:é ways, particularly in the manner of conducting
affairsoas discussed :Ln Chapter II, and also in the content
of what was read or debated, which can be gauged from comments
by various peaple.on proceedings The activities of the Literary
Association were mainly the reading of essays, poems, or
other‘ literature.' At the end of .each annual session, the
public meeting was rather like an exhibition or performance,
which ‘perhaps served as a public relations sexvice to the
School. | At these public meetings, there were talks, readings,
and other .demonstrations of abilities and talents such as
musical r_ecitals), dances and songs. Dawson speaking at one

57

of these expressed himself as happy at the ‘display of

" patriotic feeling, evidenced in part by the flags of Britain,

’

.

56McG:i.ll University Archives, Accession No. 145, Minutes
of the McGill Normal School Literary Association, January 13,
1863. \ ) ‘ L
57Montreal Gazette, April 1870+

L)
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France, and the United States. . T

At the weekly ‘meetings the readinés included oriéinal
essays or poems, occasipnally in Freﬁcﬁ, or extracts from .
the wrjitings of well-icnown authors. Thé original essays
or poems varied from expressions of personal feel‘ings, to
discussions of curtent issues, and included phantasies,
historical studies, biographies, philosophy, and general

—

observations. Judging from their titles and even from the
immediate commen"cs of the recoq:ding)secretaries, they ‘are\
impressive, although the occasional n;ore critical ana_llysis’
does not seem to give them quite such a high rating. On
March 14, 1859, Miss Chalmers read an essay on f'Patience

and Perseverance,” and we are told that she "plainly proved"

the necessity of these two qualities in all our undertakings.

On“October 24, 1859, Miss Trenlolm read on "Great Purposes”,

. and we are told that the essayist persuaded the members

that when "her great purpose” was chosen, she would bersevere
in it until it was accomplished. Such comments suggest that
the wi:itings were rather over rated. On oécasion, howew;ér,
adverse comments appear. On October 22, 1858, tﬁe President
expressed regret that any person shou‘ld "so far forget” the
nature of the weekly meetings, and the objects of the Associa;-

tion as to place in the hands of the secretary any paper with




that plagiarism was

L3
~ Py .

the intention of "conveying the idea of its originality" when

-

I \ ]
the writing was really the work of someone else. This suggests

ot uncommon as thé President is not like-
ly to have made a phblic 'remdrk of this nature had there been .
only isolated cases. On November 11, 1868: the President "
complained that. essétys tended toa be t;oo .simi;.lar to each

other and superficial in their thinking, that not nearly
enougi care or study characterized the majority. On January
17, 1870, the Principal stated that; he found the essays from
the Anonymous Contributionhs, better than the preyiogs con- ‘
tributions, an-d he hoped the interest would continue. This
again suggests that contr;butions in general were\not high
quality. i}

Some of the essays were expressions of personal thoughts
and tended to be moralistic, such as Miss Clarke's péperp on
"Ouxr Aim in Life", read on March 21,,1859, or M;SS Derick's
on ”Sunbeamf and Shadows in Life", read on March 28, 1859; or
Miss Lloyd's on "Charity", read on May 9, 18539. Others were
on current issues, such as Miss Trenholm's or{ "Female Educa-
tion" read on April 2, 1860, or "Canada" read.by Miss Gill on
February 13, 1860, oxr "Stray lLeaves from the Life of a Student",

by an anonymous author, read on December 3, 1868.
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Phantasy essays included, "One Day's Experience in the
Jlife %;:' an Exquxsmte", auifhor unknown, -read -on March 21, 1859, .
or Miss London's "Autoblography of a Ring", read on Februa,ry
27, 1860. There are also references to readings concerning
Alexande':;"the Great, January 21 and 2\8, 1861;l Lofd Byron, | R
Octobe;; 17, 1859; and other readings.concerning history or

biography. On May 16, 1859, Miss Roach read a "Dissertatiém

on the Association of nIdeas ", presumably a philosophic study.

In addition to the original writings there are references

to readings from the BJ.ble58 and from the works of Milton,

- Emerson, Goldsmith, Byron, and Edgar Allan Poe. There is’

also some evidence of religious emphasis for meetings

opened and closed with re:adings from the Bible and prayers.
Humility is a third characteristic of the members of the

Association. This is seen in such practices as surrender Ithe

minute books to menbérs of the Staff at the-end of each session.

In the 1863 to 1864 school session, no meetings were held

until the 199

I

of January, because the students were, for

some reason, unable to obtain the minute book from the

58McG:Lll ‘University Axrchives, Accession No. 145,
Minutes, Literary Association, op. cit., Meeting October
1868 . ) . §




professor who had it.59 \ ,! N

Fourth in splte of the aust@naty bf tha rules,rand ﬁf

V\Y

the somewhat solemn atmosphere that ﬁxevalled, there,are

3
Vs

several references to lighter and more rebelllous actlons. .

‘The fact that there were frequent complalnts concerning the lack

s
of attendance is evidence of a less serious s:.de of the activities, and there

are exanples of writings that were not prepared at all.. On January

12, 1868, neither Miss Craig nor Miss Rexford brought their

’ 4
‘essays gnd on December 1, 1868, the essayists were reported

as absent. At this meeting too, we are told that during -
the reading of one pfece, a laugh from one of the young

iadies, "spoilt the effect of a beautiful sentiment", and

the members had to be told to be more réspectful. On October

24, 1869 the secretary had to be "séverely reprimanded" by

the Editress, Miss Craig, for her "previous conduct". On
February 16, 1869, we reaa that meq?ers tended to rush to
the<-door as sgpn as the meeting was adjourned, andfthat some
menbers even gnticipated the eﬁd, and left before the meeting

was over. Also suggestions that teachers be allowed to join,

‘made on October 7, 1874, were rejected and coming in late

for meetings was sufficiently common that on September 30,
1874, it haS”suggested, although not accepted, that a fine of '

5¢ be imposed for every three minutes of being late.

i
B

>%bid., January 17, 1864.
'3 .\

vt
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The activxtles of the therary Association were not
11m:.ted to the weekly meetings, but ancluded the publlca—
tion of some sort of newspaper or perhaps sheet There _does
not geem‘to be any existing copy of any \newspaper but betweex;
the records of the‘meeting of Jaquary 27, 1863, and the meet~
ing of Apxil 14, 1863, tpqre is a summary concerning regular
meetings between these two daté%\&and a ‘rgfergnuce’to a publiq
meeting where a paper called Wreath was discussed, and a .
proposal made that a seoond paper shOuld be added

The Normal School thera'l;ry Association appears to have
been one of the mpre successful of the extra-curricular
organizations, and’ it waLs eantirely female from ¥he evidence
of the records. ?redbminantly, or entirely male associations,
encountered greater problems because pf the very few malepw '
students. The McGill Normal School Mutual Improvement Society
was founded in January 1873 and there are a few récords of
its activities to May 22 of the same year. Presumbaly this
Association énded at that time. 'In many ways it had the same
characteristics as ’the Literary Associatiop. It seems to
have set out with unlimited ambitions. Article 2 of its _
constitution stated that-it was formed for the mc;ral, social
and intellectual improvement of its members and in order to
enlist their enérgies' in the work of education. It sf;arted
with sixteen members and Article 3, stated that present and

past members of the McGill Normal School could be members.

The immaturity of the founders is brought out in such
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. «it shows perhaps that the men were more interested in issues
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characteristics as over—ambition and overly complicated¥

P S

stipulations as in Art:l.cle 2 of the bye~laws that new office 8 '
be appolnted each month and retiring officers give reports.

o

The Assoc:.atlon had frequent debates, although unfortun-'y
ately,, oniy one motion is a}ctually recorded, and that in thel\
form of a questlon. On January 18, 1873, the debate was on |
the questlon —_ Does the - Platform Exert more Influence on

Socxety -than the Press? " If this motion is any 1ndlcat.1.on, |

" of the day than the women were. At the meeting of February

14, 1873, wé read that a rule was introduced that no member
2 Y

-

~ ¢gould sééak more than twice in a debate from which we may

. infer that discussions were quite lively. Unfortunately

. records coricerning this’ Association are véry scanty. None
of tki? March meetings was recorded although dates are given,
and none of ‘the May meetings are tecorded although they ‘
aﬁpeai: to have been held weekly till May 22.

The McGill Hoxrmal School> Literary and Debating Club
was fonndgd in 1868, and égain records are vefi scanty,
going to January 31, 1880, with latge gaps where .only dates
of meetings are given. This too appears to have been a
Cluln for men, and its meetings were originally scheduled

for 1.00 p.m. on Saturdays which would appear to be a most

EYS
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unfortuhate choice of time. It started with 15 members on

Febrflary 14, 5.?!.878,with temporary officers and it was n&t until
September 14 Sf the same year, that the bye~laws were pre-
pared by a cOrf‘Inittee of Three. The Club debated several
motions in 187? and 1879, including, "That Champlain did more
for Canada thagx Frontenac", September 28, 1878. On this
occasion, Mr. I?rowne led the affirmative side, and Mr. Scott,.
the negati;re. ’A jury of three men, one of them the foreman,
took eight minutes to reach a decision. .

On October 5, it was decided to have debates every two
weeks, with essays in between. At that meeti;xg'th“ere was
some difficulty framing the motion fc;r the next debate. A
suggestion was that, "Wealth exerts a greater influence than

°

¥
talent". This was a,/mod‘{ification from a suggestion made on

. September 28, tha§ "Wealth has done more than Talent," but

neither sﬁggestion was accepted, and the matter was referred.
to the leaders on both sides. Unfortunately we have no
record r,of the final result. - Othér motions debated included,
"The Influence of the.Modern Stage is for Good rather than
:for Evil", on November 9, and "The United States is destined
to become the.Mightiest of Nations", January 18, 1880. At
the fi:::stf qef these two delqaiﬁed eq‘.g?t members and two visitorg
weré\present, and at thé second, there were elevén ;hembers. v
' On Aprfl 26, 1879, we read only that the meetings were . .
adjourned "sine die", and the final -entryhon January 31, 1880,

mentions a dance. . @

”~
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. 2., Way of’Life

Life for the student at the McGill Normal School com-

" sisted almost entirely of study. Not so mu‘ch creative study'’
‘in the sense that the student had freedom to re"ad; think, and
write at her or his own pace within the range of a subject,
and interspersed with discussion, but rather a cramming of
somewhat heterogeneous knowledge, présented without suffic;ient
selectivity and without regard for the inclinations or talents
of ‘the students. . The nature of the curriculum shows' tﬁa\t
study took place in the early evening, presumably when the

, faculties of mind a;xd body are somewhat tired after the
days'-work, and presumably there were three or four subjecizs
to be studied each evening. Thus if one hour only were devoted
to each subject, it would be ter; o'clock before the subjects \
were prepared. But this timetable can be kept only by the

tightest discipline and good fortune. An unexpected problem,

- a few words with a frien.d, a short walk after supper, a.letter
home, and it could w?ll have been past midnight befo;e the
stuciies were over, Furthermoré to shift from one subject to
another at the stroke of a clotk is somewhat jarring to
thought and it is reasonable to assume also that a student

who becomes interested in a subject such as history, will
£ind that little can be accomplished in un hour, and he will
transfer” to another subject with some sense of frmstration.

Several references have been made to the overloaded
curficulum of the McGill Normal School students, and to the

¢
. . -
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fact that little time“or eneiéy was left for oqutside activity
or even for relaxation. Reference has also been made to the
readiness with which'stqdents adapted to their ascetic régiéén‘
mainly because they fhad no choice. These conditions of life
at the Normal School rémained ﬁnmodified throughout its‘

history. The students of the McGill Normal School lived

‘very much confined to the school and its curriculum, so that

their knowledge of the city and their opportunities to meet
people, outsid;\the échool, wvere almqst nil. Even their
week-ends consisted of just Saturday afternoons, since on
Sundays they were expe;ted to attend two or ﬁore Church
services.

The qorrespon ence avallable does not refer to outings
and entertainment. A letter from Dawson to Robins in the
1890'5, mentions tickets avallable\for a university lecture
to students wishing to attend. Dawsén believed that the
subject would 1nt rest them and he wrbte ~that Dr. Harrington

b

and Mr. Evans proposed to show the students the laboratories
!

after the lecture. Each ticket would édmit anﬁ number of
students going t#gether, and if they wgnt early, it might
have been possibl e to secure good seats for them. The tone

of the letter suggests that this was considered a rather

1
]

exciting adventupre for the students.

64McGill.U iversity Archives. Accession Number 267/40.

Co b




A

up, can also be judged from various discussions concerning .

‘punctuality and holidays.

‘not hope for more than one afternoon a month of free time,

the réhdinegs,of the students to comply, a readiness which

,were quite meagre compared to the sacrifices demanded.

® 4
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The extent to which the students' time was officially ‘taken

~

¢

A :
‘On June 2, 1893, it was suggested at a stafif meeting

that prizes should be given for punctuality, and the criterion
for the prize was to be a maximum number of five lates and

w5 u
absences in a school year. A regularity prize was to be

1

given to each student who had not been absent even for half

a day, and monthly half hblidays were to be givén to those

%

who had not.-been %ate even once, during-the precedlng month.

<

Furthermore >any student to whom a half hollday had not been
given, who abgented herself or himself during this half
holidayy was“to:for%;it alleprizes for that year, unless

three hours of set work, with the consent of the principal,

were performed, the student remaining voluntarily at the

v

con@eniencéxdf the teacher. Thus at best the student could

in addition to the weekly Saturday afternoon and evening.
This shows tﬁe,impogtance attaghed to attendance, and reveals
. ™ 1 }l .

surprises, when the prizes %hgmselves are considered, which
N - | (3 .
The unbending adherence to punctuality is also seen
from-a letter read at the Normal School Committee meeting

on October 5,-1892; from R. Hewton caqncerning his sister

4
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Clara Isabe} Hewton. It appeared that the most convenient

train from Lachine reached Montreal at 8.55 a.m. and this . .

" enabled Clara to reach the school punci:ually,,h byt by the

time she was upstairs, she was necessarily three to five
minutes late. The only earlier. tra;n, however, reached
Montreal two hours earlier, so that she would have to wait
in the railway station for two hours‘. Mr. Hewton ;:.equested
permission for Clara to arrive five minutes late. This was
refused_. ‘

g

The -restrictions in time added to the restrictions of
: /

movement explicit in several of the ;Ee_gulations governing the

7

conduct of the students, would indi’éate that the students

of the McGill Normal School were ‘essentially boarders whose
/

. . N4 .
, experience of life was conflneg to what they learned at

/
[

school.

Another important aspect of life at the McGill Normal
School was the great disparity between the numbers of women
and mén, which has al'reagy been mentioned. There has been

a tendency to overlook the importance of this. In 1858,65

there were forty graduates, thirty eight were female, and
yet the valedictorian was male and he made. numerous references
0 the ties of friendship formed at .the Normal School. Since

he was not permitted social intercourse with thirtx eight

AN

[

6SMcGill University ArcHives, Accession No.! 145,
Scrapbook #1, p. 14.
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of forty of his class mates, we may assume that hg did not -
. . d : - “

IS

mean what he was saying and was ignoring a de facto situa-

o o 7 ' ‘Y

tion. Other speakers at that ceremony, all referred to th 1

students as "he". The rules and bye-laws of the McGill
\ R - ~ a
Normal School, however, showed an excessive consciousness of

the differencegs in-sex. Bye-laws number 4,66 for eacaxi;ple,
forbade friendly relationship;s between the sexes in the |
school , Or on _i:he way, 6r at the reslidenceé where .vi.sits B

were expressly not permitted. If the extent of the dete:;-— i’
mination 1;0 maintain segregation by sex be hconsi'dered in a

d o

juxtaposition to the ignoring of sex differences in official

o

\, references to life at the School, and to the eliminating of
( ' references to the de ‘facto preponderant presence of women .
students, by S}lch practices-as using "he" to represent the - —
students at the Normal School, then it may be assumed that
male supremacy was taken for nganted. ' - o
) But this concept of supremacy must not be ex:ggerated.
In essencg, life at the Normal School revealed not so much
sex discrimination, as class discrimination. The mere fact

that the male like the female, could so easily be bound by

80 many restrictions, shows that his "supremacy" was indeed
of a very indifferent calibre. All the students were equal

."'sufferers"™, the ma;Le perhaps even more than the fem‘a"le.l

!

66M'::Gill University Archives, 'Accession No. 927/1/7,
c March 1889, Record of Bye-laws, number 4. \

\

1 T
\ ¥




B B I A S TRRE T e e e R e e e e e T el e e R atie e S P
" °

EN

'CONCLUSION

The hypothesis presented in the introductory chapter

; of this thesis consists of six parts. First, there are

-~

indications that the McGill Normal School} essential to the

) educational needs of Protestant Qu%bec at the time, was never-
theless formed and maintained at the lowest possible cost.
Second, it provided<training for rather poorly qualified
students; who, ti'xird, came from poor families. Fourth, these

observations, if accurate, indicate a low priority giwven to

elementary.education; and, hence, fifth, to education as a ]
whole; and, finally, sixth, such discrimination as was evident
in the McGill Normal School, was above all, a class distinc- ‘
tion sbased on financia]: status. The wvalidity of the fourth,

fifth, and s:'nxtvh,parts, depends on the accuracy of the first

i

three. -

The McGill Normal School is not the only institution
about which such a hypothesis can be made, but if the hypothesis

‘ is correct, it does throw light both on the school itself

TN

|  and on the society which it served.

The first part of the hypothesis is borne out by the

observatiops in this thesis on the salaries} pensions, and
] job Gsecurity'of %he members of the staff; also by the observa-
-tions concerning the state of the buildings and th‘t;_ continuous
difficulties of obtaining money. Salary payments,- though

above the average for teachers, as indeed they should have
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been since they were paid to teachers of future teachers,
were still low, inequably distributed, and so organized as
to leave the teacher in a weak negotiating éosition. Pension
payments were below even the expectations of the time, and
indeed unjust. Hicks, for example, and the Normal Committee,
as shown in Chapter II, all expected that Hicks' pension
income would be much higher than*ix was in fact. Job security
depended on good fortune, good health, continued ability,
and the right connections.

The second and third parts of the hypothesis are demons-
trated by the entrance requirements, and the various bursaries

and scholarships. There is also further evidence from the

nature of the curriculum which seems to have been designed to

_inculcate rather than to stimulate, to train rather than to

enlighten, and to make for a rather monotonous life for the
students and even the teachers.

If these assertions are correct, then it may reasonably
be assumed that neither ‘elementary education nor education®
as a whole, was considered of high priority to the society
of the time. The many warnings and directions given by
leaders of the society, conéérning the limits of and dangers
from education and teachers, tend to corroborate this view.
The section of the population, moreover, that is most hard
hit by such priorities, is that section that is weakest
finéhcially, even though it may, numerically, be a huge

segment of the population, and the most notable discrimination
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. in such social arrangements is ciass distinction based on .
’ S financial status. ‘

The growth and prosperity bf the McGill Normal School
is not inocontradiction to the conclusion that education w&s‘
considered by the society of the time, as a somewhat less
essential requirement, and it is almost a truism to assert
that much mof§~progress could have been made had it been

given more importance. The number of teachers too, who
graduated with one diploma or another, from the School, while
indicating an achievement, tends to obscure the fact that
these diplomas were given for courses ranging from four months

to three years, to students who began at rather low levels in

( . the first place. Nor was the number of teachers suffidient

to meet the requirements of universal elementary education,

’

since roughly sixty teachers, fewer in the first years and

more than sixty in other years, graduated each year, while
. \

many left the profession after only three or four years of

teaching.

W e e
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