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CHAPTER I 

THE PROBLEM 

The colonies of North America have furnished end

less sources of research material for historians, bi~

graphers, sociologists, economists, educationalists, and 

countless numbers of novelists. It is a rich field, as 

yet unexhausted by the pens of ardent students of its 

past. New Brunswick, one of the older colonies, offers 

vast opportunities to those who would delve into its back-

ground. Vibrant with the tales of exnloration, adventure, 

political implications, exnansion, interesting nersonal-

ities, and culture, its story has intrigued the curiosity 

of men and women throttghottt the last centu_ry and a quarter. 

The publication of the first history of New Brunswick in 

1825 by Peter Fisher marked the beginning of a flow of 

literature which, though abundant, has left much yet to be 

dusted off and set within the framework of the past. Part

icularly is this true of the educational asnect of the 

province's story. 

When considering the undertaking of a study in the 

educational field, one is confronted by the need to choose 

one phase of the problem, so wide are its implications. 
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Will an historical treatm~nt be tt t d 
_c a emp e., a chronolog-

ical descrin. tion of the va.rJ·_ous t b h. _ s ens y w.1ch educational 

legislation. has finally acb.ieved the modern s:rstem of schools 

and universities? This would comnrise a great deal and 

has been done renea tedly. iviany historians have included 

it in summary form within a larger topic. Peter Fisher 

briefly described education until 1825, while James Hannay 

and W. O. Raymond dealt with it incidentally throughout 

their histories of New Bru_nswick. In'' Canada, an Encylo-p-

edia of Education"is to be found a brief, but accurate, 

account of ed11cational le6islation until the last decade 

of the nineteenth century. The writer, J. R. Inch, was 

at that tim.e Chief Superintendent of Education and a very 

reliable account was ~,i ven b~r him. .11. similar s11rvey was 

included inttCanada and Its Provincesr'. G. U. Hay, the 

contributor, wrote on lines very similar to those of I.;Ir. 

Inch. Two theses have also been subm.i tted concerning 

this phase. One by A M. S. Murray is, in this writer's 

opinion, a rather sketchy perusal of the field. It was 

not a graduate sch.ool thesis. The other, "A Century of 

Educational Progress in New Brunswick, 1800-1900", by J.H. 

Very. detailed account of the situation princip
Fi tch, is a 

regards the government sunnorted institutions. 
ally as 
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~eh reliance has been placed on its authenticity. As 

one may note from the title it does not cover the period 

from 1900 to the present day. Indeed there is nractic

ally nothing available concerning that era save the short 

article in"Canada and Its Province~talready mentioned and 

a description of elementary education in a thesis by Amos 

Anderson. It would, indeed, be a stimulating field for 

research and would, no doubt, prove an abundant one. 

Or will the choice lie in a discussion of nolicies 

in elementary education with no concern for the higher 

branches of learning? This is, in reality, but a section 

of the first study suggested. However, if one were to 

a ttennt to reprod11ce some of the thought and "QOlicies 

behird the acttlHl legislation it wou.ld involve extensive 

research. Amos M. Anderson nresented s11ch a thesis in 

1940 wherein he examined the influences, and education

alists responsible for the tyne of elementary schools 

established prior to 193~ as well as the extent to which 

these schools were effective. 

Perha~s a similar study of higher education will be 

considered. This would, indeed, be a profitable exner

ience. for apart from the summaries mentioned above, no 

1 g tbl·s 11·ne However, one must work has been done a_ on ... - • 

not create a false imnression. Each institution of 
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un · · lvers1ty level has had its past recorded faithfully. 

"The G · · · · enes1s of the Un1vers1 ty of !'Jew Br11n.swicJ(" is the 

topic of one of W. 0. Raymond's many books. It deals with 

the factual history of the development of the seminary 

to the university as of 1860. Another brief but most 

concise account has been written by A. G. Bailey for in

clusion in the present university calendar. The most 

complete account of the Methodist college is contained 

in J. Wa tson' s, "History of the Methodist Churc:tt", but it 

leaves much to be desired concerning detailed information 

as to the actual educational policies there nractised. 

Q,ui te to the contrary is the ma-terial available concerning 

the growth of St. Joseph's University. Two volumes, "Le 

Pere Lefebvre et L'Acadie" by Pascal Poirier and "Vie de 

l'Abbe Francois-Xavier Lafrance" by Ph. F. Bourgeois, c.s.c., 
~ 

have been placed at this student's disposal. They contain 

a wealth of information on the background and establish

ment of the Dresent St. Joseph's University. As none of 

this knowledge of the three universities b_as been collected 

in a single volume, the field -presents a challenge. 

Another aspect of the problem comes to mind. Would 

not a study of the historical background nrove advantageous 

to posterity? such a thesis has been most ably inter

nreted by Katherine McNaughton for the University of New 
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Brunswick. An attempt "to set developments in New Bruns-

wick education agal·nst th · 1 1·t· . e soc1a __ , po_ .l 1cal, and economic 

background of the nrovince and to relate them to the wider 

field of ed1.1cational{movements in Britain, Europe, the 

United States, and other parts of British North B.merica"(l} 

was her aim, an aim most thorou.ghly accomplished. Taking 

as the setting, the elementary education as furnished by 

the provincial government, Miss McNa11ghton has guided the 

reader's thoughts back and forth through the network of 

political controversies, social influences, and economic 

implications of nineteenth century New Brunswick. Es-

pecially to be praised is her expert linking of the theories 

and practises in provincial educational nolicies to similar 

movements elsewhere. A comparable study of higher education 

against this background is under consideration and nrogress 

but is, as yet, unfinished. 

And yet another tonic rears its head and seeks acknow-

t Su_rely New Br1L-rJ.SWiclc has made some con_tribution ledgmen • ~ 

to education in Canada and tb.e Un~ted Ste-tes. J .. lthongh 

studies of early times revealing her denendence unon exist

ing institutions are available, no study hes been made of 

1
_·nfluence upon other systems. With the emigration of 

her 

f he r sons to the western provinces and the United 
many o 

t h b en doubtless some strains 
states as great as i as e ' 
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reminiscent of their native province have crent into new 

institutions far removed from the Maritimes. Perhaps 

New Brunswick will have a contribution to make to the re

organized educational systems of Eurone. Interesting 

speculation is provided which would, in the future, prove 

a stimulating subject of research. 

The possible channels of study have been presented. 

What will the conclusion be? Unon the decision rests the 

responsibility of internreting the chosen field to the best 

of one's ability. But first, a glance at the various 

factors prompting such a conclusion. 

In the belief that ins11fficient research has been 

conducted in the realm of university education, an attemnt 

will be made to nresent a chronological history of New 

Brunswick's three colleges, the University of New Br1mswick, 

1v.Iount Allison University, and St. Josenh's University. 

In a society so predominantly aristocratic the changes 

affected by the struggle for representative governrnent 

were reflected in every as~ect of life in the province. 

Whereas the University of New Brunswick was for many years 

the sole institution of higher education with restrictions 

placed upon the participation of Dissenters, it followed 

as a natural conseauence that those Dissenters established 

their own halls of learning. The different natterns of 
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organ· t· 1za 1on and growth during the period until 1871 

will be discussed as fully as the available background 

material permits. In the case of Mount Allison Univer

sity, the writer feels much more could have been written 

which would have resulted in a clearer, more interesting 

history but scarcity of information available hampered 

this considerably. It is regrettable but unavoidable. 

In all instances, detailed descriptions of courses and 

methods will be given, which points have not been stressed 

before in other theses. Particular attention will be paid 

to the influence of the professors presiding over the 

various college courses during that period of time. In 

university education, the neriod 1830-18?1 has been chosen 

because it was to the Dissenters the m.ost fitting moment to 

conduct the struggles to assert tb.ej_r indenendence and to 

receive financial support from the newly granted represent

ative government, as nroof that the !)rovince really had 

assumed a democratic way of life. In 18?0 the non

denominational nolicy was ado-nted and the final comnromise 

made. The University of New Brunswick which, for many 

had theoretically been open to all faiths was years, 

continued as such by. the sunport of the province. · The 

other two universities were eventually forced to become 

self-supporting as an indication that provincial policies 
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could not include the upkeep of sectarian schools. The 

conclusion that the development of university training 

followed closely the social and economic trends of the 

age is evident. 

Although the field of elementary education has been 

frequently studied, it seems only fitting that it be in

cluded as it is through its m.eans that the maioritv of 
,, t• 

the people are taught. However, rather than conform com-

pletely to the previous manner of presentation, much space 

will be devoted to discussions concerning the courses of 

study, textbooks, equipm.ent, and progress within the class-

rooms in addition to a chronological treatment of legis-

lation for parish, sunerior, and grammar schools. Denom-

inational schools, esnecially those other than Anglican, 

have received little attention from reviewers. They, like 

the Dissenting universities were indicative of the snirit 

of the times and should not be neglected. A section of this 

study will be devoted to a description of the origins of the 

various sectarian schools, the extent to which they flourished, 

and succeeded, and their ultimate destination. Although 

the history of elementary education is not a new to~ic of 

research, it is hoped that the development of these asnects 

will give increased knowledge of its nrogress. 
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No survey of this sort is complete without some 

reference to the teachers. During the period under ob

servation teacher training was introduced into the 

province. Its organization, administration, and success 

will be duly considered. As much light as possible will 

be thrown on the programs set forth. Not by any means 

an undeveloped phase of education, some attemnt at greater 

detail will be made in the consideration of the methods 

adopted in the Training Schools,while as comnlete a dis

cussion as possible will be presented on the merits of the 

resulting progress. A -period marked by uncertainty, grop

ing, trial, and error c11lminated in_ the establishment of 

a Normal School in 1870. 

The role played by the insnectors of the era was 

invaluable. Many of their suggestions were made nart of 

new legislation, their enthusiasm kj_n_dled like zealousness 

in the teachers they gt1ided, and their continual cam-paign

ing for assessment as a means of sunuort for the schools 

gradually forced on the inhabitants the realization of 

the need of their personal interest in and aid to the 

school system. No history of education in New Brunswick 

would be complete without mention_ of their service to the 

cause. Much of it has been incidental to the larger unit 
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of elementary education. Perhans a conscious effort to 

interpret their significance will prove to be an addition 

to knowledge of the period. 

The period 1830-1871 has not been chosen as the 

focal point of this thesis without reason. In 1830 New 

Brunswick could boast of a few grammar schools, many parish 

schools, several private schools, and one college. At 

that time too, began the great social struggle for recog

nition of all peoples which was to end in renresentative 

government. Following this a neriod of readjustment forced 

its influence on every phase of life in the nrovince and 

education received its just share. It was an age marked 

by the liberal tendencies of thought which nroduced a 

variety of responses in the establis~ment of several 

universities and a teacher training scheme, the provision 

for higher education preparatory to untversity level, 

improved methods of sup~ort, organization, and instruction 

on the elementary level, and a keener sense of resnonsib

ility on the part of the citizens themselves. By 18?1 

an education ''system" had been achieved wherein, for the 

first time, could be perceived a natural chain of educ

ational institutions linked together by provincial 

direction and presenting ample opportunity for a complete 
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education from elementary to university level. The 

formative years were past, the expansion of these 

policies was to come in the future. However, one can

not simply pluck a period of two decades out of history 

and expect its interpretation to be understood without 

some backward glances. A retrospect of the historical 

influences and the resulting educational nolicies prior 

to 1830 will be briefly given. The social, economic, 

and political tendencies of life in the new colony were 

reminiscent of the varied backgrounds from whence its 

colonists came. Some space will be devoted to a dis

cussion of these torces which were not wholly engulfed 

in the new life. 

No claim is made to originality in the social, 

economic, and political background presented. A summary 

of these influences will be made from Katharine McNaughton's 

thesis which, it is hoped, will add to the interest and 

understanding of the situation as it concerned education. 

A chronological descrintion of the development 

of all institutions of elementary and higher education 

in the province of New Brunswick during that neriod when 

the social, economic, and political outlooks were being 

transformed from the aristocratic to the democratic way 



12 

of life, with particular emphasis on the internal devel
opments and the influencing personalities which led to 
the final provision of free, non-sectarian education at 
all levels save the university in 1871. This, then, will 
be the object of this thesis. 
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CHAPTER II 

THE EARLY SOCIAL PATTERN 

A. The Indians. 

New Brunswick, at the time of her legal founding, 

was the home of three peoples. Each of these peoples 

possessed their own language, their own religion, their 

own mode of life. They were all children of this land 

and as such they had to learn_ how to live rightly within 

its encircling protection. 

First, in historical nrecedence, were the Indians. 

Two great tribes dwelt in the forests of eastern New 

Brunswick and along th.e banl<:s of Cham.plain' s Fleuve de 

Saint Jean. They were the Micmacs and the Malecites -

brothers in the great Algonquin family but mortal foes 
( 1) 

in their native haunts. To teach them the creed of 

their white conquerors cam.e the Re collet fathers as 

early as 1619. One short year later another member of 

the same order was making his way among the Indians of 

the Nepisiquit. Previously Father Mass~ had spent the 

winter of 1613 with the Indians of the Saint John. By 

1634 the desuits, too, had missionaries in the field. ( 2 ) 
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They centered their early work around Miscou Island, 

the most north-easterly tip of the nrovince. The same 

year reveals through records that other mission stations 

had begun at Nepisiquit and, later, at Meductic, Aucpec, 

Skinouboudiche, and Restigouche. Nearl;r a century later 

(in 1715 to be exact) the first Indian Catholic church 

raised its walls at Meductic. It was the first church of 

k
. d . ( 3) any 1n 1n the country. These "religieuxn were not 

merely content to give divine worshin to their red 

children. We are told that as early as 1616 the Recollet 

Fathers had schools for Indian Catholic children in New 

France. ( 4 ) 

Then came in 1649 the order from the Long Parliament 

of England to promote and nropagate the gosnel in New 

England. The society knovm to early history as the 

"Society for the Propagation of the Gos-pel in New England" 

and later as the "New England Comnany" was at that time 

organized for the ptlrpose of carrying on missionary and 

educational work. During the reign of Charles II it was 

rechartered and the phrase "And Parts Ad.iacent" added to 

the title. ( 5 ) It also erected schools and supplied them 

with books including many hundreds of Eliot's translation 

of the Bible. As a result numerous Indians of Massachusetts 



15 

Bay, Plymouth, and Nantucket were Christianized. ( 6 ) 

After the American revolution this English

financed society transferred its work to New Brunswick 

where its interest la · · alJ · the educat1·on of y prJ_nclp __ y 1n 

the Aborigines. A local board of Commissioners had come 

with the Loyalists. In 1?86 the Company affirmed its 

appointment of its commissioners: Governor Thomas 

Carleton; Honourable Chief Justice George D. L11dlow; 

Honourable Isaac Allen, Judge of the Supreme Court; 

Jonathan Odell, Provincial Secretary; Jonathan Bliss; 

William Paine, Doctor of Pysick; and John Coffin, a 

military man.(?) These men were empowered "to treat, 

contract, and agree with any person or persons for 

cloaths, books, tools, im~lements, and other necess-

aries for the civilizing, emnloying, educating, and 

placing out any of the heathen natives or their 

children in English fam.ilies with and under English 

masters." (B) Nor were their efforts to be totally 

dependent upon charitable contributions. The Company's 

annual revenue of £600 was to be the means of hiring 

teachers and missionaries from twelve to sixteen in 

number. The salaries generally varied between £10 to 

£30 per annum (
9

) "for civilizing, teaching, or instruct-
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ing the heathen natives and their children, not only in 

the principles of the English tong11e and in other Liberal 

Arts and Sciences; but for the educating and placing of 

them and their children in some trade, mysterv, or lawful 

calling.n(lO) 

Accordingly four years after the Treaty of Paris, 

schools for Indian children (both Indian and Whites 

attended, however)(ll)were in existence, one cannot say 

"were flourishing", at Sheffield, Vvoodstock, Miramichi, 

Sussex, and Westfield.(l2 ) A record of their first school-

masters reveals the care with which they were chosen. 

]'rederick Dibblee, the SchoolnJ.aster at ·woodstock, was a 

graduate of King's College.(a)(l3 ) The Miramichi school 

was under the guidance of one James Fraser, a Presbyterian 

minister. (l4 ) For the school in Sheffield, Gervas Say was 

appointed. He was not a college graduate but his aims 

were lofty. Quotin5 from the Winslow Paners, one finds 

he was teaching nwith a view of civilizing the Indian 

natives and thereby making them tlseful inhabitants, as 

well as for keening their own youth from going, into the 

neighbouring States of America for th.eir education 

and imbibing the disloyal nrinciples of that country."(l5 ) 

The curriculum was equally ambitious: "reading and writing, 

English grammar, mathematics and natural philosonhy, 

(a) (The nucleus of the nresent Columbia University.) 
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surveying, navigation, and geogranhy; also the Latin 

and Greek languages.--- vVhole expense for the English 

scholars --- will amount to £18 currencv uer annum."(l6 ) ,_ -

Despite such interest on the part of the white 

settlers the Indians were not eager to have an education 

t~t upon them. In 1794 all the schools were closed in 

order to send the pupils to an Indian Academy at Sussex 

Vale.(l?) This was under the direction of Oliver Arnold, 

a_ Yale grad11ate. (lS) He aimed at establisb_in_g a nractical 

curriculum where the lads could learn_ farming and the 

rudim.ents of readin_g, writing, an_d arith_rnetic. Eliot's 

translation of the Bible remained the chief textbook for 

many years. Despite these factors, contemnorary writers 

viewed the Academy as an "asylum where the aged and infirm 

could rest from the fatigues which are incident to savage 

life, and where the young of both sexes were fed, cloathed, 

and instructed as far as they were inclined to be." 

Arnold's dream child had deteriorated into a mere charity 

home.(l9) Towards the end of the nineteenth century James 

R. Inch wrote of it: "It is disan-oointing to learn that 

an enternrise, so benevolent in its purnose, has an-parently 

left but little nermanent result for good."( 20) The school 

was finally and officially closed in 1833 as the result 
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of a report made by Mr. John West in his survey of con

ditions in New Brunswick. and lJova Scotia. The factors 

which contributed to its failure are reminiscent of many 

similar educational experiments at the birth of a country. 

Firstly, it was exnensive. Over a neriod of vears a sum 
~ u 

of ~140,000.00 was expended. From this over three per 

cent was paid to officials who had little or no direct 

connection with the work. For example, at the time Judge 

Chipman received £50 annually while General Coffin was 

given the exorbitant sum of £125. Both were too busy to 

devote sufficient, if any, attention to the school affairs. 

Secondly, the directors lacked common ordinary good sense. 

To mention one item, all the urayer books were written in 

Iroquois dialect which was absol11tely unintelligible to 

the Malecites. Not one Iroquois even attended the Academy! 

Little wonder then that the school nroved unattractive to 

the practical-minded Indian. Thirdly, the Indians showed 

more interest in the sunplies of provisions and clothing 

which they received than in the education to be had.( 2l) 

From the closing of the b.cademy until Confederation, 

the Indians were left to their own devices as concerned 

education. At that time they came under the jurisdiction 

of the Federal governm.ent and since 1922 education has been 

comnulsory for them • 
. 1: 
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B. The French. 

As is the age-old story of colonization, so runs 

the early history of the French speaking people in New 

Brunswick. Their first renresentatives came from Britanny, 

Normandy, and the country of the Basques to fish in the 

ever abundant coastal waters.(l) After the Treaty of 

Paris in 1?63 their ranks were swelled by many from Canada 

{now Quebec). Previous to that in 1?55 the great exnulsion 

of the Acadians, made so famous by Lon.gfellow, had taken 

place under the guidance of Governor Shirley of Mass

achusetts.(2) Resistance to the evergrowing English power 

was useless. Further and further they withdrew leaving 

behind them the cb.arred ruins of their homes. For pro

tection's sake they formed sn1all comrnuni ties which inevi t

ably clustered around the Church and the nriest. These 

dotted the North Shore at Bathurst, the Miramichi, and 

the Saint John principally at St. Anne's (now Fredericton).( 3 ) 

Thus isolated for several generations, they guarded their 

language and their religion against disintegration and 

assimilation. Their preoccupation with this aim of life 

and their necessitated drudgery to eke out a living from 

the rocky land and the treachero11s sea, blinded them to 

any intellectual impetus. The Church, being the center of 
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all, instructed the children in a few essentials of rel

igion. 

Nevertheless, mention is made by Omer Le Gresley of 

"des pedagogues ambulantes tels que Pierre Duperre, Thomas 

Costin and Antoine J"oilet. 11 (
4 ) These men received, by way 

of a salary, their board, lodging and 3s. ~er family for 

each school term. As early as 1775 a night school was in 

existence at Neguac. Its duration is questionable as no 

other recognition of such a school was made. Some provision 

was made about 181? for the instruction of girls. At that 

time records reveal there were three convents at Tracadie. 

In 1825 several regular schools were founded in Madavreska. 

Both French and English were taug~t in a fashion. Just how 

effective they were shall be seen later. The following 

year the Trap~istines opened a school to teach children 

to read.(5) Further records are dubious or absolutely silent 

concerning the number of French schools in existence at 

the turn of the century. Their general aim has been 

well exnressed in these V'rords: "Elles consta t~rent vi te 

que le meilleur moyen de propager l'etude du catechisme 

~tait d'anprendre ~ lire aux enfants.«(6) 

Apart from tb.is no edu.cation was needed. They had 

· for greater prosnerity, or that strong inno pass2on 

dividualism and initiative necessary for genuine pioneers. 
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They were a home loving and sociable people.(?) In 

addition to this self-sought isolation, by 1763 the 

policy of their British conquerors had changed admirably 

from the days of Governor Shirley. In that year, General 

Amherst cautioned his officials and men "to take the 

most effectual care of the French inhabitants." He 

issued decrees "to prevent all --- from insulting and 

poking observations on the langu.age, dress, manners, 

customs.n(8) Unintentionally this drew the division line 

even more sharply for by then a conscious distinction 

was recognized between these people and their rulers. 

When they next appear in history towards the middle of 

the nineteenth century we find them a group of uneducated, 

physically unfit, poverty stricken, church-dominated 

beings from whose persons the habitant life had drained 

any desire for change, improvement, or progress. (g) 

C. The Americans. 

In s~ite of the attempts made by James I of England 

to people the Maritimes with English and Scotch settlers, 

no really imnortant settlements were established permanent-

ly before the middle of the eighteenth century. At that 
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time it was pertinent to the British policy that a mil

itary garrison be set up at Halifax, not only to guard 

against sea attacks but also to carry out the English 

policy in the hinter land.(l) With this latter aim in view 

Governor Lawrence of Ivlassachusetts was likewise instructed 

to entice settlers to leave the civilization of New Eng

land and seek new homes in the adtjoining "forest primeval". 

Those New Englanders were a race thoroughly habituated to 

the conditions of life in the new world. Unlike the 

aristocratic society that flourished in Halifax, the 

people who came to Scoodic (St. Stephen), Wilson's Beach 

( Campobello) , Indian Island, Digdegtlash (Portland) , 

Monckton, and sackville.were simple, hard-working settlers.(2) 

Their lot was not the pomp and ease of a military life, 

not the casual application of the small business world. 

Rather did they sweat and toil in all weather, wresting 

from the land a meagre livelihood which in time gave to 

their adopted cou_ntry a face of ricb. fields and abundant 

harvests. 

In 1762 a large group of these neople (261 in all) 

left their comfortable Essex co11nty homes in Iviassachusetts 

and migrated northward to tb.e Saint John River. ~Tearly 

eighty miles from the mo11th they found, under the gllidance 

of Colonel Peabody, the settlement of Maugerville.( 3 ) Of 



23 

these men and women all were American born, save 10 

Irish, 6 English, 4 Scots, and 6 Gerrnans. The majority 

were, by faith, Congregationalists. Through their comm

unity efforts the first Protestant Church on the Saint 

John River was opened for service in 1?'75. (They had 

had organized worship in their faith since 1?63.)( 4 ) To 

these people schools were equally as necessary as 

churches as may be gathered from the following ouotation 

from a document marking the legal for1nation of their 

villa.ge. Therein one nlot of land was to be set aside 

"as a glebe for the Chllrch of Engl_and, one for the dis-

senting Protestants, one for the maintenance of a school, 

and one for the first settled m.inister in the nlace. u ( 5 ) 

By 1'783 a school was in operation under the guidance of 

David Burpee. Like all early pioneer schools we find 

from the sparse records available that the fees, four 

shillings a month, per pupil, were naid nrincipally in 

kind. ''Work, grain, ea ttle, musquash skins, rtun, hauling 

hay, making shoes" are but a few of the contributions 

listed. One winter Mr. Burpee was extraordinarily for

tunate for his cash salary amo~ted to all of 10 shillings!( 6 ) 

Little is known of his courses, but we do know ttere was 

little inspiration for such "book-learning" as naners and 
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books were nractically non-existent in the farming homes.(7) 

They did not forget, however, the way of life they had 

left behind them. 

American life during the eighteenth century was a 

struggle between the aristocratic and the democratic way 

of life. Fostered and guided for a long neriod of time by 

England, inheritance and tradition influenced colonial 

institutions and ideals. Nearly all the colonies were 

ruled by oligarchies. At first class distinctions re-

mained. For examnle, at Yale and Harvard the names of 

students were arranged accordj_ng to tb_e wealth and prestige 

of their families. However, a variety of other influences 

"weaned the American colonies from their old world 

heritage and created a.n independence of snirit character-

istically American. and favorable to the growth of democ

racy.n(B) Geographically America was far removed from 

England. The soil, climate, and geogra~hy of the land 

itself called forth new responses. "While settlers were 

transf'orm.ing America, America was transf'orrning the settlers." ( 9 ) 

In spirit, many of the original settlers favoured the 

rmderlying democratic -orinci-ples of the Puritan 

Revolution. The very exodus to the new land via the 

Mayflower was an act of approval of the new way of 

thought. The seeds of democracy were SO'Wil, and though 
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aLmost buried beneath the traditions the colonists could 

not shake off, they remained alive to snrin~ into full 
-· 0 

bloom in the minds of such enlightened men as Benjamin 

Franklyn and Thomas Jefferson. The township form of 

community also fostered an independent spirit. During 

the Civil ·war in England, the 1~other country allowed the 

new colonies to manage their own affairs and an aversion 

to outside interference developed. The diversity of 

origins was still another factor which tended to do away 

with aristocratic principles. What cared the French, 

Germans, or Irish for the English established way of life? 

"The jumble of religious faiths represented tended to 

nromote the cause of true religious liberty."(lO) There 

was a strong basis of democracy in Quakerism while the 

Presbyterian, Baptist, and Methodist Churches tended to 

be liberal in politics. The frontier life, too, allowed 

for no class distinctions. All lines of social cleavage 

were obliterated under the stress of wilderness life. 

It was there that democracy really thrived. Thus, those 

men and women who emigrated to I\Tova Scotia d1.1ring the 

period preceding the American War of Inde~endence took 

with them ever growing beliefs in the urinciples of 

democracy kent slightly conservative by the restraining 
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hand of tradition wh-Lch they co11ld not ignore. ( 11} 

D. The British. 

Prior to the American Revolution a few immigrants 

from Great Britain settled in that part of Nova Scotia 

north of the Bay of Fundy. The economic collapse of the 

small farmer, miller, shepherd, and fisherman in northern 

England and Scotland had created financial difficulties 

and discontent with industrial progress at home. In 

the new world the lure of the salmon fisheries and the 

lu.rnber industry called such men as 'VVilliam Davidson ( 1774) 

to the Miramichi, and Messrs. Schoolbred and Smith to the 

Restigouche the following year. Yet these Scotsmen, un

like the New Englanders, had no permanent interest in the 

colony.(l) Many of these so-called "pioneers" exploited 

the natural resources of the country and returned to 

Britain when their expectations were realized. However, 

some of their less fortunate countrymen stayed rather than 

face the hardships the industrial revolution had forced on 

Scotland. These people formed the nucleus of the small 

scotch colonies in Eastern and Northern Acadia. As con

cerns education their early contributions were nil. Never

theless, the fact that their co~munities found themselves 
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competing neighbours to the French settlements forced 

upon the latter the realization of the advantage of 

mastering the fundamentals of learning.( 2 ) This real-

ization was slowly awakened in those villages which 

otherwise would have turned out a totally illiterate 

population. 

One group, though apparently insignificant at 

the time, is worthy of mention. This was a group of 

English settlers from the East Riding of Yorkshire. 

They purchased land in the County of Cumberland and in 

1??0 took up residence there.(3) Methodists for the most 

part, they were not rich in culture but had the necessary 

common sense to meet adversities in a new land.( 4 ) From 

their ranks came Canada's first Methodist evangelist, 

William Black. These early followers of John Wesley were 

the forebears of the founders of Mount Allison University 

late in the nineteenth century.(
5

) 

It is obvious tben that the future de~endence on 

British institutions did not come from these peoples. 

With the advent of the Loyalists in 1?83, New Brunswick 

was created as a province separate from Nova Scotia(
6

) and 

it was through the ties of loyalty for which they had 

fought that British thought and legislation were influential 
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in shaping New Brunswick's policies. 

E. The Loyalists. 

The colonies at Shepody (Yorkshire settlers), Fort 

Cumberland (English and New England Methodists), and 

Maugerville were severely disturbed by the American War 

of Independence. Especially in those districts where 

staunch New Englanders lived side by side with loyal 

Britishers, situations were strained to the breaking 

point.(l) Long and bitter were those seemingly trivial 

battles. But when the decisive victory came in 1?83 and 

the boundary line was drawn forever separating them from 

their beloved New England, those who had fo~ght with 

Colonel Eddy sadly turned aside from the ca11se and went 

back to their neglected farms and homes with these words 

on their lips and in their hearts. "Here a m_an can find 

security, so long as he keeps his head high and his fists 

hard. And between these walls, if nowhere else, he can 

have peace. our sons will never give themselves wholly 

to anything but this homeland."( 2 ) This was not hatred. 

It was only a determination learned through bitter exper

ience, a determination that this cot1ntry they were building 
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should be free -- free to govern itself, to finance itself, 

and to educate its children as it saw fit. 

All radical tendencies in the new land were soon 

subdued by the coming of the United Emnire Loyalists, the 

traitors of the States. Along the banks of the St. Croix, 

settlem.en ts sprang up neonled vvi_th military families from 

the 74th Highlanders. They were mostly Catholics as were 

many of the Scotch who came vvi. th the English and Germans 

from New York to the valley of the Saint John. There were 

also many Presbyterians among the Scotch who added their 

fine Calvinistic principles to the traditional Anglicanism 

of the English settlers. They were ten thousand strong in 

the spring of '83. Accustomed to comfortable homes, they 

naturally sought the shelter of what villages there were 

in the land. Parrtown (Saint John) was swelled beyond 

recognition. The three houses (one could hardly call them 

cabins) that form.ed the village of St. Ann.e' s were soon 

hidden by the mushroom tents of th.e Loyalists. When the 

boats came again in the fall there were nearly 1,200 more 

souls who, failing to find refuge in the overcrowded settle

ments, gratefully accented land at Gageto\AJil and at Tay 

Creek far from any white habitation. Distrat1ght negroes, 

now lost without masters to guide and care for them, 
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wandered aimlessly to the Nerepis River, while others 

settled at Kingston Creek (a side branch of the Belle

isle River).(
3

) Eventually in 1812, after years of hard

ship and suffering they were united to form the settlement 

of Otnabog. It is still today a completely negro district 

and a thoroughly happy one. Those coloured folk who 

stayed in Parrtown were finally looked after by the white 

people. They are still an unhappy race, due to their 

extreme poverty. In spite of this, m_any clever negroes 

have arisen from their ranks and have helned their less 

fortunate brothers to keep a strong faith, a good moral 

attitude, and, in the majority of cases, a sense of the 

necessity of hard work. There was but one group of 

Quakers who landed on a broad plain on the south shore 

of the province. Tbis they named Penn's Field in honor 

of their religious leader, William Penn. Their descend

ants may still be found in that district of New Brunswick. 

Their worship is in tru_e Q_,11aker fashion, simnle but firm. ( 4) 

They aTe industrious, well-living folk who have found little 

interest outside of their immediate homes and villages. 

AS such they have contributed little to education in the 

province. 

All this resnonsibility of settlement rested in the 

hands of Reverend Mr. Sayre, Messrs. George Leonard, 
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William Tyng and James Peters (an ancestor of Sir Samuel 

Leonard Tilley).( 5 ) Unlike the policy of Governor Lawrence 

who sent his settlers to the deepest wildernesses, this 

committee aimed at consolidating the towns already in 

existence. 

Naturally, the first few years were spent in building 

homes, establishing business, and organizing the govern

mental administration. In 1?85 all land north of the 

Bay of Fundy was given a separate government under the 

leadership of Thomas Carleton, brother of Sir Guy, the 

governor of Nova Scotia.( 6 ) The new province was called 

New Brunswick in honorary tribute to the then ruling 

royal house in ~ngland. It is interesting to note in 

passing that Thomas Carleton was a staunch Britisher. 

In fact, the lure of the Mother country was so strong 

that in 1803 he returned home an.d left the rein.s of the 

government in the hands of capable New Brunswickers.(?) 

His first Legislative Council was equally ~ro-British. 

Among its members were: Edward Winslow, whose ancestors 

had come to America on the Mayflower and who, himself, 

had ascribed to the third governorship of Plymouth; 

Jonathan Odell, a Church of England clergyman whose 

services were better understood in New Brunswick than 

in her dissentient neighbour; 'Nilliam Hazen, a very loyal 
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pre-loyalist from New Jersey; Beverley Robinson, George 

Ludlow, and James Putnam whose New England legal heads 

were not amiss in the infanthood of the newly formed 

colony.(B) In fact, Putnam was at one time rated the 

ablest lawyer in America. They were all excellently 

educated. Some, like Winslow, were from the traditional 

halls of Harvard;( 9 )others were from Yale.(lO) It was 

unthinkable to them to live without their libraries, 

their clubs, their churches, their sch.ools, and their 

universities. Once their homes were erected and the 

material necessities of life well started on the way, 

they· sought to pick up again the threads of their former 

existence. 

Unfortunately, this they could not wholly do. They 

had taken their choice and had supported the British 

cause. Life in New England had been not only a struggle 

with political implications but also one with social 

implications. The Loyalists, the minority, the leaders, 

the traditionalists, had embraced the ideal of a static 

society.(ll) They were now completely estranged from their 

nearest neighbours - the Americans. Their only ties 

were with London whose colonial policy was, as ever, 

full of traditional conservatism. This, coupled with 
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the lack of cultural life in a new land, brought about 

the maintenance of unchanged social conceptions, con-

cerns, interests, and educational views among the leaders.( 12 ) 

Preloyalist davs in New Brunswick presented the 

nucleus of the influences which were to have a signif

icant bearing on educational thought during the early 

years of the new colony. It must be borne in mind that 

the Indian element presented a problem with which the 

legislators were unable to coue. The French influence 

was negligible due to the community policies of their 

priests. The settlers who came to New Br1mswick from 

New England ~rior to the Revolutionary War had the most 

democratic approach of all groups, while those who came 

as Loyalists clung stubbornly to the British traditions 

and aristocratic nrinciples they had d~fended. Brewing 

in the lives of the older British settlers were thoughts 

of dissension· and freedom from the way of life which had 

only spelled hardship for them. Although the dominating 

group was at first that of the United Empire Loyalists, 

none of these peoples lost their identity and their force 

of assertion,as time was to prove. 
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CHAPTER III 

ARISTOCRATIC NEW BRUl,TSiNICK 

1783 - 1830 

A. Political and Economic. 

With the end of the War of Indenendence the Amer-
~ ' 

ican colonies were considered a nation and as such were 

swept into the world current of economy. On the other 

hand, the British North American colonies had been broken 

u~ into four small, struggling nrovinces. Nova Scotia 

was completely divorced from the rest 0f America because 

of b.er geographical position. Lower Canada was, because 

of its predominant French element, a lone figure. Unner 

Canada was too far removed in distance from the other 

English-speaking colonies. An.d New Brtmswick, chtld of 

England and of New England, was torn between her two 

parents. All of these colonies, acting independently for 

the greater part, had lirnited horizons, static leadershin, 

and insistent nractical nroblems. It was unthinkable that 

they sho11ld know or desire any irr..media te, dynamic, nrog-

ressive philosophy. 

In New Brunswick, the old nrinciples of aristocratic 
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government flourished. The Council combined in one body 

both executive an.d legislative functions until 1833. ( l) 

Until 1817 , only Anglicans were permitted membershiP. 

It was known as the Family Compact as only a very few 

ruling families an.d their immediate friends succeeded in 

being appointed.( 2 ) The commercial classes were excluded 

and when, eventually, the lawyers and merchants were 

admitted, it was done very begrudgingly. The House of 

Assembly was a very necessary body to those of American 

background. The law, however, forbade the French, on 

religious grounds, and the Indians to vote for it. In-

deed, no Roman Catholic was given the right of franchise 

until 1810.( 3 ) The Assembly was not a powerful factor in 

the government for various reasons. The Council was often 

able to overthrow their decisions, the members were ill 

paid and that irregularly, attendance was inconsistent due 

to lack of roads and transnortation, and the people on the 

whole were disinterested because of the comnlete lack of 

any knowledge of the nroblems laid before the House. 

England applauded and staun.chly Sltpported this stress on 

class distinctions. As a result legislation for the 

educa-tion of all was seriottsly delayed. ( 4 ) 

Britain's colonies in the British West Indies were 
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instructed, after the American Revolution, to trade only 

with the Maritime provinces and the Mother country. Ec

onomically, New Brunswick was unable to meet the demand. 

As a consequence trade was reopened with the United States 

of America. England was, at the turn of the century, at 

war with France so the Maritimes found their sunnly line 

from there cut off. As a result a brisk clandestine trade 

was carried on v1i th New England. Vvi thin the province there 

was little industry. Capital was very scarce in the early 

years of its life, and skilled labourers were few. The 

lack of experience, distance, and high freight and insurance 

rates made exporting unattractive. Resources were in abund

ance but there was no way to exoort them. Great forests 

would have yielded endless supplies of lumber but there 

were no roads by which to get it out. The New England 

fishermen had more capital and, in addition, enjoyed the 

benefit of state bounties. Shipbuilding had been estab

lished almost immediately but until the end of the 

Napoleonic wars long slumps and brief boom neriods made 

it very unprofitable. Many of the new settlers were un

trained for rural life so agric11l t11re was npt indulged in 

too greatly.(B) 

Immediately follo\ving the Nanoleon tc Wars, l\Tew Bruns

wick enjoyed a neriod of nros""9eri ty. D11e to a tem.norary 
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absence of trade relations wi_th western Eurone, Britain 

sought timber supplies in the Maritimes. It was the sole 

export. In 1815 the provincial revenue was four times 

greater than in 1811, and in the following year it was 

five times that of 1815.( 6 } Attracted by such favorable 

prospects immigration from Europe began. The primary 

cause was the decidedly un_favorable economic aftermath 

in Britain of the great Euronean struggle. New Brunswick 

encouraged this influx because, for her part, she needed 

agricultural workers. In 1816 the crops had failed and, 

in addition, most of the rn_ral inhabitants had fo1md 

lumbering m_ore nrofi table. Thus the do11ble attraction 

of farming and lumbering drew many thousands of young men 

into the country.(?) 

B. Religious. 

The revolution cut off a sunply of Wesleyan mi£sion

a.ries and newcomers to the population from Yorkshire. It 

also divorced from outside contacts the evangelical enthus

iasm which had been aroused by Wesley's nreaching in England. 

Under pioneer conditions their original enthusiasm steadily 

cooled. The other non-conformist religious denominations 
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were also weakened to some extent by the Revolution. 

On the other hand the Church of England secured 

new supl;)orts as a result of the war. Advantages which 

the Congregational Churches lost with the increasing 

emphasis upon loyalty the Church gained. The colonial 

government vigorously promoted its interests as a means 

of strengthening the imperial connection. The greater 

importance of military interests enhanced the church's 

favorable position. Finally the Loyalist immigration 

added its voice to the clamour for the established church. 

Yet in the lon.g run the influence of the church was 

not greatly increased. The control of missionary act

ivities remained in the hands of the s. P. G. and only 

slowly was there any improvement in the tyne of clergy

men sent to the colony. Bishon Inglis in a letter to 

the Archbishop of Canterbury, states the situation: 

"Were this Diocese once supplied vvi th a set of respect

able, active Clergymen, we should have few Dissenters in 

a little time."{l) As time wore on another factor appeared. 

The clergy were supported as missionaries and as such were 

paid out of British funds. Being thus indenendent of the 

people in pecuniary matters, they did not take the same 

interest in their congregations as ministers of the other 

sects did. J. F. W. Johnston said of them_: "tJn_til they 



39 

are disengaged from home denendence, and are throvm u-pon 

the liberality of their own neonle, they will not compete 

on equal terms with the rival denominations."(2) 

This failure to provide effective leadershin sec11red 

emphasis by the success of new religious movements in the 

out settlements. Henry Alline, among the New England 

settlers, and Vlilliam Black, among the Yorkshire English, 

made successful efforts to revive the religiou.s feeling 

of the Congregational Churches and Methodist Societies. 

The latter, although ordained in the Philadel~hia Con

ference, sought aid from England. As a result the Meth

odist Church was strongly established in the ~~fari times 

with imnortant influences coming from its English trained 

and supported ministers.(3) After the turn of the century, 

these tvvo religious denominations gained considerable 

accessions of strength and served to combat autonomous 

tendencies in the province. The shift to Baptist doctrines 

in the New Light churches brought about the deflection of 

the more orthodox Congregationalists and their eventual 

absorption into the Presbyterian Church. By 1800 only 

four Congregational Churches remained in the :r~_.~ari times, 

while the first Baptist Association had gained a firm 

foothold.(4) Yet another groun comnrised those of the 
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Catholic faith.(5) 

c. Educational. 

The provisions for higher education followed closely 

the economic and social trends of the province. Our 

early rural ancestors had little time for schooling. 

The fathers and mothers of these hardy families were 

often literate --- some extremely so. Their favorite 

books were brought w1 th them from the ~Tew England colonies. 

In almost every farmer's home you could have found in 

1785 a Bible, a cony of Pilgrim's Progress, the inevit

able book of sermons, and the even. more popular "Saint's 

Rest" by Doddridge. ( 1) But for the children tb_ere was 

nothing besides the few things their parents had time to 

teach them. Theirs was the bliss of ignorance. 

In the tovvns and villages chances of gleaning an 

education were less slim. Into St. Anne's drifted a 

talented teacher in the ~erson of Mr. ~ealing Stenhen 

Williams. A native of Cornwall, England, he had lived 

for a time in Nova Scotia and in 1790 started a school in 

New Brunswick. People of his day rated ~him an "accomp

lished penman and an expert in arithmetic end the 

elementary ma thema. tics." ( 2) It was a beginning. Most 
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outstanding of the -private schools for yo11ng ladies in 

Saint John was one taught by a Loyalist, :Nirs. Cottnam, 

and her daughter. It, too, was simnly to Ctlltivate skill 

in the three r's and in the finer arts of sewing and 

crocheting.(3) 

Despite the general lack of organization in educ

ational affairs, som.e nre11ara tions 'Ne re made even before 

the exodus from New England. In March, 1?83, a meeting 

was held in New York to consider the v1ays and means where

by the cause of religion and education might be best pro

moted in the new colonies about to be founded by the 

Loyalists. Dr. Charles Inglis (an~ointed first Bishop 

of Nova Scotia, l\Tew Brunswic1(, Pri_r ce Ed\"lard Island, 

Upper and Lower Canada, Bermuda, and 1\fewfoundland in 178?) 

and Jonathan Odell were there. A ~lan was drawn un for 

providing religious and educational privileges. Among 

suggestions was that of setting apart lands for the 11se 

and maintenance of schools. --- "It will be highly 

beneficial and ex~edient both from the present state 

and the ~ediate prospect of extensive settlement of 

that province, that th.e yolith be furnished as soon as 

possible with such means, necessary education, and liberal 

instr11 ction, as may qualify them for nt1blic utility 

to fill the civil offices of government with credit and 
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respectability -- to insnire those nrinciples of virtue 

and public snirit, that liberality of sentiment and en

largement of mind which may attach them to the constitu

tion, happiness and interest of the country. For this 

purpose, a public seminary, academy or college should, 

without delay, begin to be instituted at the most centrical 

part of the province.n(4) 

As the legislators of New Brlm.swick's genesis were 

all well educated men, they took the problem to heart. 

Two Harvard graduates, V/illiam Paine, a medical graduate 

of a Scottish university, and Ward Chipm.an, 'Nilliam Wanton, 

the son of the governor of Rhode Island, and Dr. Adino 

Paddock used their influence towards the fulfillment of 

the nlanned government "college".( 5 ) In true New England 

fashion, they solicited the backing of such sound business 

men as Zephaniah Kingsley, a former Charleston merchant, 

and John Coffin, a Q,uaker. lill these men v1ere aware of the 

many leading settlers who had sons in their teens, boys 

who needed education that they might succeed in carrying 

on the financing and governing of the new province. In 

the Memorial of 1 ?85 they claim.ed that many nublic advan

tages and many consequences would result to individuals 

could this be effected within the province.( 6 ) 
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An Academy was indeed opened almost immediately 

under the tutelage of whatever masters were available.(?) 

But it was not until 1800 that the College Charter was 

officially granted and the Academy becarne incornorated 

as the College of New Brunswick, "with a power of con

ferring degrees in the different faculties, and with a 

very liberal endowment, considering tb.e then state of the 

Province, the many difficulties which the first settlers 

had to surmount, and the great privations to which they 

had to su_bmit.n(8) The "endowment" had been granted on 

:rvrarch 2, 1786. At that time revenue from the Heddon 

grant(a)was "to be used for an Academy or College to be 

erected and supported at Fredericton for the education 

of youth in the various branches of literature and for the 

salaries and maintenance of the several precentors or 

teachers appointed thereto. 11 (g) In the Sneech from the 

Throne in 1792, Thomas Carleton, one of the most con

servative and discreet men of New Br11nswick' s early 

history, pleaded for an annual allowance in support of 

this provincial institution of learning. 11A fotmda tion," 

he said, "was laid some years ago for an Academy estab

lished in this province but the lands are not yet 

(a) (Town of Fredericton when laid off c~n~isted of 
two grants -- the Ackerman and the Headon grants. 
The latter consisted of all nronerty east of town 
from sunbury to Mill Creek and land west of the to~. All in all, it comprised about 5,950 Acres.) 
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sufficiently productive to answer the immediate exigen

cies of such an institution." The al-vvays nractical 

sneal{er replied with these words: "Vie shall, after hav

ing provided for those imnortant obJects formerly recomm

ended to us, nroceed to consider that sub .i ect." ( 10) The 

plea resulted in the sum of £100 "Der ann.um being granted 

to the academy. This increased until in 1828 £600 were 

annually paid towards its upkeen.{ll) 

In spite of such financial difficulties the ttcollege" 

continued to give instruction to the boys of the province. 

The great ft1ture its founders had nlanned for it was far 

from evident. It was styled after King's College in New 

York( 12) due to the infl·uence of Bishop Inglis who, prior 

to his arrival in New Brunswick in lry87, had been a director 

of the said College (now Columbia). Condt1cted on the 

lines of an English grammar school, it offered courses 

in English grammar, Latin, Greek, orthograDhy,~and religion.( 13 ) 

(The Church of England was the accented churcb. of the 

province.(l4)) By the Charter of 1800, the institution 

legally possessed the right to confer degrees but was 

scholastice.lly unable to exercise this power. 

Dr. James Somerville, a Church of England eccles

iastic, who had become ~rinci~al Precentor of the Academy 
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in l8ll,(l
5

)was an outstanding man in the field of rel

igious ed11cation and an energetic worker towards the 

betterment of the edttca tional si tu_a tion in. New Bruns

wick. Throtlgh his efforts the College of 1~ew Brunswick 

was finally organized in 1820. (The Academy became the 

Fredericton iicademy -- a nrepara tory school). He, him

self, was the first and only President of the College, 

for in 1823 the Governor and Trtlstees obtained an .Act 

of the Assembly to enable them to make a conditional 

surrender of the Charter into the hands of the King. 

They had found the existing one to be so defective as to 

be entirely inadequate to the needs of the acollege" then 

in its fifth decade of existence.(l6 ) In nractise, it was 

:hardly disting·uishable from the Academy which it had 

replaced. In the college, the boys continued with their 

studies of the classics, religion, and English under the 

guidance of Dr. Somerville and the Reverend Messrs. 

Abra_ham Wood, A.l\11., George I~1cCawley, A.M., and George 

Cowell, A.M. All these men were educated in American 

colleges, save Dr. Somerville, whose old-country zeal was 

a sobering influence.(lry) 

Based as it bad been on the traditional English 

grammar school standards, the "College" was essentially 

a Church of England school. It was in true English fashion 

] for the sons of the leading families. Corresnondence on __ y 
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between. Govern.or Carleton and the Secretary of State in 

England reveals that in 1?90 a -plan was nrouosed ttfor 

establishing foundations for the maintenance of a certain 

number of young men native of the North American Dominions 

---- to be sent to England to finish their studies at 

any University, and then, if qualified, to be a<i.rnitted 

into Holy Orders and sent to supply vacancies arising in 

the ~cclesiastical ~stablishments of North America." The 

Governor replied t1'"'c-; t he 'Jilas send i_ng a draft r,f a charter 

for a college, prenared by the Attorney General, "nec

essary as educated Loyalists cannot afford to send their 

children to England.n(l8) Thus was shattered a possible 

imperial hone that ties with England could be strengthened 

by forcing the professional education of her colonial sons 

to be received abroad. 

The governin.g council, no doubt, saw to it that no 

divergence from the age-old system occurred. For on the 

first "college" council sat Chief Justice Ludlow, Honourable 

Jonathan Odell, Honourable Edward Win.slow, and Honourable 

James Bisset(l~l all staunch su~porters of the tradition 

that was England and all that it stood for. When the first 

schoolmaster, Mr. Bremen, resigned in 1811, they brought 

the Reverend Doctor Som.ervtlle out from England to renlace 

him. (20) It was t1nder l1is guidance that two senarate 
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institutions were established -- the College of New 

Brunswick and its Drenaratory school, the Fredericton 

Academy. For the first time since the ~J1emorial of 1 ?85 

a college came into existence as such. We know little 

of its curriculum bllt we do know that it was highly in

efficient.(2l) Yet this inefficiency served a purpose. 

It came to the attention of the Council and they took 

the third ste~ towards the building of a university. 

They surrendered the useless charter to the King and in 

return in 1828 received one that was to m.ake the college 

what it was in. tended to be, an institution for ''the 

instruction 6f youth in the liberal arts and sciences, 

with a power of conf~rring degrees in the different 

faculties.n{22) 

Elementary. 

Prior to the coming of the Loyalists, small schools 

had been in existence throughout the settlements. Gen

erally.their function vvas to keen alive the elementary 

skills, reading, writing, and, in all cases, religion. 

A few of the classes were conducted by itinerant teachers, 

a few by private schoolmasters, but mainly, the instructors 

were under the guidance of the Society for the Propa-
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gation of the Gosnel in Foreign Parts.(l) 

During these early years the S. P. G. had been 

particularly active in establishing elementary schools. 

In limiting their efforts to this field they followed 

the Presbyterian Schools of Scotland, the schools of 

the Dutch Reformed Chu.rch in Holland, and the L11tb.eran 

Schools of Germany an.d SvJeden. At the beginning of the 

nineteenth century a total of~urteen schools, plus one 

African school, were in oneration in New Brunswick under 

their guidance. The aim. of their system was "the in-

struction and disposing children to believe and live as 

Christians • • • • to teach the children. to read truly and 

distinctly, also to write a nlain, legible hand in order 

to the fitting them. for useful employments: with as much 

arithmetic as shall be necessary for the sa!!le nurpose.n(2) 

At the time of the founding of the Province of New 

Brunswick, royal instructions were issued to the governor, 

Thomas carleton. Included were detailed instructions con

cerning the provision of educational facilities in the 

province. These called for: 

(1) b.. grant of land in each tovvnshin, not exceeding five 

d to be 11sed for the sunport of a school-hundre acres, 

·master. 
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(2) The legislating of "proper laws for the erecting 

and maintenance of schools in order to the training un 

of youth to reading and to necessary knowledge of the 

principles of religion." 

(3) No schoolmaster "from this kingdom be henceforth 

permitted to keep school in that our said nrovince with

out the license of the Lord Bishou of London, and that 

no person now there or that shall come from other narts, 

shall be adm.i tted to keep school in New Brunsvvick with-

out your (Governor's) license first obtained.n(3) 

Obviouslv these instructions were difficult to carry 

out. The first nroposed legislation arising from the 

document took the form of a grant of £10 "to aid and 

assist in. educating the youth." It was re.j ected by the 

ever powerful Council. This was in 1793.( 4 ) 

Shortly ·after the College officially received its 

charter (1800) acts were passed establishing elementary 

education in the ~rovince. In 1802 anpeared the act "to 

extend literature", and three years later the Parish 

School Act eventually came into legal existence.( 5 ) (It 

had been shelved ever since 1793). 

The Act of 1802 called for provincial aid to 

education, local control in the hands of the Justices 

of the Peace, and a compulsory report to be submitted 
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to the Legislature regarding the use to which the school 

money was nut. Each Parish was given £10 towards the 

support of the teacher. This was bad allotment for, as 

is the case of Kings County where the ~arish reauired 

more than one school, the grant was of little use. There, 

only £.?0 ( £10 to each of the seven parishes) was not 

nearly sufficient to establish the schools needed to 

provide facilities for the concentrated.nopulation.(6) 

By the Act of 1805 for "Encouraging and Extending 

Literature in this Province", :t:'Jrovision was Plade for a 

Grammar School at saint John and for two County Schools 

for each county. The Justices of the Peace were to 

appoint the schoolmasters for the latter and the place 

where school was to be held, "so that only one of the 

said schools sball be kept or holden in any one uarish 

at one and the same time for one continued year and no 

longer and then shall be removed to an.other parish." ( 7) 

From a provincial fund the master was to be uaid £25. 

The Justices were also to appoint a committee to visit 

and examine the schools twice a year. In the school 

itself four scholars were to be admitted free. This 

school reminds one of the Moving School in Eassachusetts. 

The Legislative Assembly granted £100 towards the 



erection of a blrilding for the Saint John Grammar School 

and an annual sum. of eoual valu.e towards the salary of 

its master.(B) This school was traditionally under the 

guidance of Church and State. The President of its Board 

of Directors was to be the Rector of Trinity Ch11rch, the 

school was to be reg·ularly insnected by a clergyman or 

missionary of the parish while English langtlage, writing, 

and ari tbm.etic iNere the main sub.iects on the curriculum. 

It was the pattern for the fu_ture co1.1nty grammar schools. 

Its legally-provided for sister schools remained by law 

rotational for eleven years.(9) 

Theoretically, New Brunswick now had two kinds of 

government Sllpported schools, the Parish Schools and the 

County Schools. The former were designed to teach the 

rudiments while the latter evidently were intended to be 

of a more stlperior tyne. Unfortlma tely, the County Schools 

did not materialize. The Gramm_ar School at Saint John 

was the only one which came in.to existence. Vvhether 

it was the indifference of the people and the justices, or 

whether the moving school nrincinle was unfavorable to the 

1 t . ·s not knovvn Vvhatever th.e ca11se, trere vvas popu a 1on 1 __ . 

no mention of the system again in New Brunswicl-c' s educ

ational legislation. In 1816, the Act exnired. 
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In paving the way for the three education acts of 

1816, Ivlajor General Smyth (acting governor) said: "The 

great advantages resulting to every country from those 

habits of temnerance indust~r ' ,] ' and loyalty in the neople 

at large ---- are generally the result of an early and 

well-directed education."(lO) His words had the desired 

effect and in that year three acts were made law. One of 

these established a grammar school at St. Andrews similar 

to the one in operation in Saint John. The second,"an 

Act to establish Grammar Schools ln the several Coun.ties 

of the Provin_ce" nrovided for the supnort of one grammar 

school in each county. The Trustees or Directors were to 

be appointed by the Lieutenant-Governor-in-Council. These 

men were extended the same duties and nrivileges as those 

of the Saint John Gram~ar School, namely, they were given 

full authority to hold public insnections, to choose a 

site for a school, to engage a teacher, to collect the 

necessary contributions, and to admit free scholars. 

The grant to each was £100 on guarantee that a school 

and schoolm.aster had been provided and an eaui valent sum 

had been raised by the inhabitants. 

The curric11lum. in these new schools was to remain 

in favour for many years. Latin and Gree~ were essential 

as were also English Grammar, Geogranhy (with Globes), 
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and Mathematics. In each school eight of the pupils 

were free scholars. The others paid a small tuition 

fee. In principle this course intended to raise the 

schools above the level of the Parish Schools. This then 

was the type of Grammar School which existed in its orig

inal form for thirty years (1816-1846).(11) 

The third act dealt with the Parish Schools. In 

place of the Justices of the Peace who had administered 

their needs since 1802, local Boards of Trustees were to 

be appointed by the said Justices. These men, two in 

number, were required to raise by donations, subscri~tions, 

or assessment the sum of £30 for school purnoses. Unon 

renort of this to the provincial secreta~y a sum of £20 

was added by the government. The maximum paid to the 

schools of a parish was set at £60 with no school receiving 

more than £20 per annum. Thus the number of schools in 

any parish was limited to three. The ~rinciple of assess

ment was introduced as a voluntary measure to be adopted 

by a majority decision at a nublic meeting. In schools 

not supported by assessment, only those children whose 

parents contributed to the supnort of the teacher could 

attend. They were to be teught free of all exnenses 

"other than their own books and stationery and individual 
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portion of fuel." The trustees were instructed to take 

care that the benefits of such schools should be con

fined to the youth of such nersons as contributed to 
. ~ { 12) 

the1r sun""Qort. - Two years later the assessm.ent nrin-

ci~le was repealed, having been considered unwise and 

too nremature.(l3) 

That the governing officials were continuallv 

interested in the standards of these schools may be 

evidenced from these words of I\=a,ior-General Sir .hrthur 

Cam-pbell (acting Governor): "Our exnectations have been 

defeated by the anDointment of imnroner and incomnetent 

schoolmasters. Hovv much den ends on the character and 

qualifications of those who are to instruct the young 

and to nreside over the formation of their morals! I 

su.ggest the nomination of comnetent local com.rni ttees for 

the examining not only of Teachers -- but of every future 

Canadian.''(l4) Similar advice had been followed in 1823. 

Once again the local Trustees were nlaced in nower 

this time of other than financial nroblems. 

This new act nrovided for three Trustees (in nlace 

of the former two) who were to anT")oint a licen.sed teacher, 

endeavour to keen regular attendance, and insnect the 

school twice a year. The Justices of the Peace were to 

submit an official renort annually to the Lieutenant-
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Governor. Once again the experiment of raising £30 to 

receive the government's ;t20 grant was introduced. ( 15) 

By the same Act the government grant to Gram~ar Schools 

was increased to £175.(16 ) Major-General Smyth was most 

zealous in legislating and executing these acts. Rever

end James Somerville said of him - "Through his means 

it is now within the power of the poorest and meanest 

in the country to give their offspring a religious 

education.n(l7} 

There is one fact that, however insignificant, 

should not be overlooked. In 1829 it was m.ade illegal 

for a clergyman to teach in a Grammar School, thus declar-

ing the policy of non-denominational schools sunnorted 

through public funds.(lB) 

Despite the apparently comnlacent attitude toward 

the Grammar and Parish School situation there were other 

evidences of keen interest in reform. Following the Act 

of 1823, seven new schools were opened with two hundred 

and thirty-eight boys and eleven girls in all.(l9 ) How-

ever, the steadying hand of the Anglican ancestry lent 

conservatism to the interpretation. It was with this 

attitude that VLa .i or-General Sm.yth took u-o the cry for 

Madras Schools.(20) He was interested in the excellent 

results of both the Madras and Lancaster systems but, 
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naturally, being a good Anglican, he narrowed his study 

to the former type. The English sponsor of this system 

was the National Society for the Promotion of Education 

of the Poor. For some time the missionaries of the 

S. P. G. had been urging the adoption of its nrinciples 

in their schools.(21) 

Schools and a training school were flourishing in 

Nova Scotia, while a school on this plan was established 

in Saint John in 1818. The preceding year two trial 

schools were set up in the villages of Kouchibouquac and 

Buctouche. They proved so highly successful that in 1819 

as acting governor, Smyth asked that others be established 

throughout the province. Accordingly charters were granted 

to three such schools in Saint John, Fredericton, and St. 

Andrews. A year later the number had increased to eight 

schools, with an enrolment of nine hundred and ninety-two. 

In 1824, thirty-seven schools, with over four thousand 

pupils, were functioning.( 22 ) A Provincial Corporation 

was established in 1819 and with the granting of the 

charter, an annual grant of £?00 was begun.( 23 ) These 

schools gave gratuitous education to the poor and were 

open to all sects and denominations of Christians, yet 

the Church of England decidedly cracked the whip. In 
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the Calendar of Chlirch manuscripts (Au_gust 23, 1831) 

appears this statemen.t - "Hope to eliminate the Dissent

ing Schoolmasters."{ 24 ) 

The spectacular growth of the monitorial system 

was due; ( l) to the eager pa tron_age of the lieutenant

governor; (2) to the support of the Church of England; 

(3) to the fact that the citizens were d11ly im-pressed by 

the discipline and quasi-military character; (4) it filled 

the clamoring needs of elementary education at a very small 

cost, and thus attracted children of all classes of society 

and denominations; (5) the nress was favorable; and (6) 

good grants of land and money were made by the government. 

At the date upon which this survey opens, the Madras 

schools were enjoying widesnread popularity and a fair 

amount of success. ( 25 ) Tb.eir influence was even later 

carried into some parish schools which were organized 

on those princinles. 

During the 1820's, schools other than those discussed, 

were likewise thriving. For the unfortunate negro children, 

two schools were open, one in Saint John, and another in 

Fredericton. ( 26 ) Th.e academy for Indians was in operation 

in Sussex. There were numerou_s Sunda~r scbools maintained 

by the various denominations. ~/Iost of this work can be 

attributed to the untiring efforts of the S. P. G. and 
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later the S. P. C. K. wb.ich latter body took also into 

its own hands the establishing of nublic libraries in 

Saint John and Fredericton, a Female Benevolent Society 

for the relief of indigent females j_n Saint John, the 

New Brunswick Bible Society and the Saint Jnhn Sunday 

School Union Society.(27) With sucb a moderate provision 

of elementary education through the government and rel

igious societies, there was arising in the nrovince a 

fair number of educated young men. 

In forty-five years vast progress had been made in 

education. Whereas virtually no schools were in exist-

ence in 1783, now a fair number of academic institutions 

presented their curricula to the nublic for a nrice. The 

parish schools taught the ru.diments; the grammar schools 

did likewise, but went a bit further in that they delved 

into the classics and literature; the college was also 

to offer courses leading to an arts degree. Thus the youth 

of the province no longer needed to seek an education 

far afield. 

The forces that guided education during those early 

years -- i.e. the Church, the State, and religious 
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societies -- still held supreme sway. Edu.ca tion was 

mainly for the select few who could pay. But no longer 

were opinions uncontested. From the rank and file pro

testations were beginning to rumble. AS yet they were 

not voiced aloud but they were there. Tb.is was only 

natural with the development of new strength in the 

dissentient faiths and the gradual change of social life 

due to a new economic status. The period to follow 

(1828-18?1) was a time of conciliatory legislation, of 

gradl.+ally blending into one the many and varied elements 

that comprised Nev1 Brun_swick. What each faith, what each 

people had as their ideals of education, these were added 

to the conventional stabilizing English ways and nroduced 

the nucleus of our present organization. 
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CHAPTER IV 

GROWTH 

1830 - 18?1 

The peri.od under consideration was one of momentous 

social, political, and economic implications. The aris

tocratic tenor of administration was forced to yield to 

the new way r1f life imnosed by those VlhO found in the 

land of their adoption opportunities for self betterment. 

It was the period vv-hen the whole western world was shaken 

by the steadily strengthening theories of democracy and .. 

the equality of all men. The effects were not lost on 

New Brtmswick. 

The immigration wh i.ch had begu_n in the early nart of 

the century was at its neak in this neriod and did not 

fade until after 1860.(l) Largely Scotch and Irish settlers, 

these people came in vast numbers to the nrovince where 

great pros-perity seem_ed to await them. They were gen

erally those for whom there was no longer arty emnloyment 

in their homeland. Famine stricken Irishmen, unfitted 

for nioneer farmin.g and unskilled in trades, were a b11rden 
-'-

rather than a help to the nrovince. The ablest and clever

est of them often went to the States where hi:~:ber wages 

and more onportunities seemed to ~eckon. Thus the noorest 
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of them all stayed in the nrovince.( 2 ) It is estim-

8_ ted that the -population. of the province d0ubled approx

imately every seventeen years. In lR24 there were 74,lry6 

souls within the boun~aries of New Brunswick. This 

number in.creased to 210,000 by 1857. ( 3 ) 

The immigration policy of the government accounted 

for a large ~ro~ortion of those figures. Lecturers were 

sent to England to travel and deliver addresses on the 

opportunities awaiting one in America. James Brown 

went on one such expedition.( 4 ) A competition was con-

ducted by the Saint John. 11echanicst Insti t11te whereby 

the literary talents of the inhabitants were expended 

on writing essays in praise of New Brunswick's reso11rces, 

. ff :-r h f . . t ( 5 ) J F W Whlch o erea prosperous omes or 1~m1gran s. . • . 

Johnston' s "Catechism of Agricultural Chem.istry" was 

published and sold in England. ( 6 ) Ot'ler similar volumes 

were also written. 

Once in New Brun.swick, the ma,j ori ty of these new-

comers presented a great nroblem. The existing educ

ational facilities were inadequate to meet it. Most of 

the work of educating them and providing for their well

being was left to ~hilanthronists. Some aid came from 

Britain and from the Provincial Treasury but it was not 

nearly enough.(?) National societies, as St. Patrick's 
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Society, St. George's Society, and St. Andrew's Society, 

came into being with the assisting of the i~migrants as 

their immedlate problem.(8) The need of free, comnulsory 

education was all the _more nressing because of the 

presence of these inhabitants. 

The lumber boom continued to tr1e disaster of the 

agricultural situation.( 9 ) Cron failures in 1836 and 1845 

added further gloom to the nicture.(lO) However, the open

ing up of the country by means of the railroads develoned 

villages and permanent settlements. Thus, with the first 

railroad built in 1836, the pendulum began to swing back.(ll) 

In 1849 the "New Brunswick Society for the Encouragement 

of Agriculture, 1-Iome l\A:an11facturers, and Com..rnerce Through-

out the Province", V'Tas begun. Its nromoter and most 

zealous supporter was Professor Robb.(l 2 ) Sir Edmund Head, 

the Liberal Lie11tenant-Governor, was instrtunen.tal in 

arranging for various series of lectures on that and 

similar immedlate issues. Professor Robb delivered such 

a series in 1849. Mr. McMahon Cregan in 1854 lectured 

for three months on systematic civil engineering and 

surveying. For his labours he received £100 nlus a small 

fee from each st11dent. (l 3 ) It is qj1ite conceivable that 

the depression of the 1860's sneeded u~ the movement 
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towards agricul t11re. At least the diminished demand 

for labour in the principal cities must have given few 

alternatives.(l4) 

The lumber in_dustry has alv1ays been a source of 

wealth to the province. In the mid-nineteenth century 

great fort·unes were made by the merchants, who thus 

presented a distinct challenge to the nretensions to 

social prestige of the lan_do'WTling and nrofessional 

aristocracy. The merchants were joined by the great 

shipbuilding kings who made Saint John the fourth 

largest shipbuilding port in the world.(l5) Even the 

lowest worker during the days of prosperity received 

good wages. The loose, snendthrift annroach to life was 

evident everywhere. In addition, the characteristics 

so distinctive of every frontier society were apparent. 

t'Intemperance, rowdyisrn, and illiteracy" abo11nded. (l6 ) 

Such peoples were indifferent to educational facilities, 

thus greatly thwartin_g the s11Ccess of any legislation 

made concerning elementary education. 

On the other hand, those merchants whose business 

talents yielded them abundant returns, engaged nrivate 

tutors for their children or sent them abroad to the best 

of schools. In thei_r prosneri ty and ignorance they did 
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not realize that a well nlanned system of education was 

necessary to Sllnnort their liberc_l ideas. ( 1 r;) 

Although the Family Comnact and their Tory adherents 

would have gladly allowed this lethargy to continue, those 

who championed the cause of the neonle were increasing 

their ranks and their effectiveness. The various de-

nominations were gradually officially recognized. In 

1830 came tb_e Catholic Thlancina tion Act, ( 18) while a year 
f 

previous the ban on Catholics attending Kings College 

and receiving degrees from. the said institution was 

lifted.(l9) The rise of denominational schools such as 

the Baptist Sernin.ary, the Sacl-c,rille .Pl.cademy, and the 

College of Saint Jo~eph as competition for the Collegiate 

School in Fredericton, is indicative of the snirit of 

freedom of enterprise which grew during this period. The 

first n.ative Lieutenant-Governor, Lemuel Allan vvilmot, 

appointed in 1868, was a Methodist.(ZO) 

Within the walls of the government building, the 

struggle for Responsible Government was waged. In 1833 

the Council's executive and legislative functions were 

separated.(21) The Mother country herself was undergoing 

a reform of parliament; in France, Louis Philinne had 

just succeeded in establishing his bourgeois government; 

in the United States of America, Jackson was tasting 
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triumph for his democracy; in Unper and Lower Canada, 

the famous rebellion of 183? was taking its bloody 

course; and in Nova Scotia, Joseph Howe was likewise 

campaigning for representative governmen.t. ( 22) New 

Brunswick could not heln but be caught up in this great 

wave of political change. The conservative attitude of 

the House of Assembly was wasting ti.me and money. Dis

proportionately high salaries were bestowed on Family 

Compact high officials.( 23 ) Samuel Leonard Tilley, 

Lieutenant-Governor Colebrooke, Charles Fisher, and 

Lemuel Allan Wilmot were instrumental in defending the 

principles and practices of Resnonsible Government. The 

Civil List Bill came into eff~ct in 1837, which legis-

lation was termed "the m.ost progressive --- in any British 

colony.n(24) During the '40's and early '50's this ouestion 

of government ~olicy was nredominant in the nrovince. The 

Grey Despatch, which was nresented in 1846 suggesting 

that "the governor seek the advice and assistance of 

those who could command the confi_dence of the Legis

lature and lissembly," vvas adopted without any difficulty 

in 1847. Resnonsible government cam.e vvi thout the 

physical violence which marked its advent elsewhere 
. • ( 25) 

but unofficially the struggle cont1nued for some t1me. 



66 

Until it was settled any drastic reform in educational 

matters was impossible. 

Meanwhile, the settlement of relations with their 

American neighbour was li1(evJise a to~ic of much di s

cussion and disagreement. In 1839, many disnutes con

cerning American encroachment on !Jew Brunswick's timber 

lands resulted in the Aroostook ·vvar. ( 26 ) The unsettled 

boundary line remained a bitter question for many years. 

However, in matters of trade there was more co-operation. 

With the establishment·of free trade in England, all 

preferential duties were abolished in 1847 and ships of 

all nations were free to trade with the colonies. Eng

land seemed to be intentionally loosening her grin on the 

Etn:pire. In l\:ew Br1mswick the steu v-1as considered disast

rous as Britain had alV~rays nresented an ass11red market 

for the provincial lumber industry. However, the change 

resulted in. necessary. reci nroci ty with the United States 

of America which in the long run brought prosperity to 

the Iviari times. ( 27 ) This link with America, shunned 

officially for so many years, cot1ld not heln but be 

reflected in all asnects of life within the provinces. 

The democracy embodied in American institutions no longer 

seemed distasteful to the more conservative Maritimes. 
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As the age advanced, exnloration of the West and 

its subsequent opening for settlement gradually moved 

the economic center farther away from the r~..rari time 

Provinces. Towards the close of the neriod the new 

emphasis on industry in Unner Canada began to enhance 

the economy of that province to the destruction of that 

of the Niari times. Smug and secure in their trade wi.th 

Britain as they had been for so many decades, the sea-side 

provinces were now forced to recognize the need to use 

their o.wn initiative in business enter~rises.(2B) It was 

the death knell of the remaining aristocratic Tories. 

For the first time in provincial histor;l a bu.dget vvas 

brought down in 185?. Shortly after, the Liberals gained 

a sweeping majority with such men as Charles Fisher, James 

Brovvn, Sam.uel Leonard Tilley and Da'rid ~Nar1( -- all reformers. ( 29 ) 

The last decade under observation was one involving 

many momentous nroblems. The q·uestions of I\Tari time 

Union and Confederation ocCllpied the goveru.ment,( 30) the 

press and the minds of the neo~le. Business was in a 

depressing state due to the reasons mentioned above. 

Consequently the demand for labor rapidly diminished and 

all ranks of men felt the pinch. The spirit of unrest and 

indecision was augmented by the numerous nolitical changes 
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and agitations. Even the final decision to enter Con

federation did not silence those onnosed to union with 

the more powerful Upper Canadian provinces. But in any 

government opposition is healthy. In this case it was 

to lend a note of conservatism to the rad1·cal 1· · . ___ _ no_ lCles 

of the eager, zealous Liberals. 

In spite of the materialistic stress on life during 

this period, the nrovin.ce was not devoid of the cultural 

adornments of society. Almost forty newsnaners came into 

existence after 1812, some of which were outstanding in 

voicing the opinions of the public.( 3l) various libraries 

were in operation, one of which was the Subscription 

Library of Fredericton opened in 1830.( 32 ) In the nrivate 

homes of that ti.me valuable libraries were to be found 

in the nuclellS state. JViany of t:hem. contained vvhole 

collections of English authors b11t amongst the volumes 

of the masters anpeared the first slim volu..rnes of native 

history. Fisher's "History of ~Jew Br11nswick" was almost 

a pass word at that time.( 33 ) Nor did the different 

societies fail in their du_ty as ed1.1cators. The Mason's 

Library in Saint John is re-ported to have been nthe most 

complete thing of its kind in the Dominion."( 34 ) Music 

and art sought exnression at the Academy of Music and in 
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Mr. Notman's Art Studio in Satn_t John.(35) 

The Fredericton Athenaeum Society was founded as a 

literary and scientific organization, and counted amongst 

its members the ma 5 ori ty of the leading ed11ca tionalists 

f th . d ( 36 ) . o _e per1o • Debat1ng Societies sprang up, not the 

least notable of which was the Young Men's Debating 

Society of Chatham (1837).( 3'7) Samuel Leonard Tilley 

began his diplom_atic career in the Saint John Young Men's 

Debating Society. When he became a member of the Prov-

incial House in 1855, his talents were well-evidenced in 

his nleas for Confederation and prohibition.(38) Slason 

Thompson, a young law student in the office of Judge 

George Botsford, wrote enthusiastically of the Quiz Club 

and "moot" courts held amongst the Juniors. !'-Tor did they 

confine their talents to discussions of law. Literature, 

history, nhilosophy, and education were eoually familiar 

to thern.(39} To nrovide for the lighter side of life there 

was a Dancing Academy in Newcastle. Travelling theatrical 

companies presented the occasional nlay in the best of 

traditions.(40) The Mechanicstinstitutes were introduced 

in 1839 from Britain and served not only as educational but 

also social and recreational centres for the labouring 

class.(41) "Punch" and "Harner's Monthly" a-oneared side by 
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side in many literate homes.(42) As late as 1aag B •t· h -~. rJ_ 1s ... 

regiments were stationed in Fredericton and social life 

was gay in the up~er classes.( 43 ) 

Thus did New Brunswick pass through a momentous era 

of her life. From an aristocratic colony utterly depend-

ent economically, politically, and socially 6n England, 

she had emerged an indenendent nrovince in a new nation 

where freedom of enter~rise, resnonsible government, and 

a society based on the nrinci~les of democracy were in 

the ascendency. 
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CHAPTER V 

HIGHER EDUCATION 1830-18?1 

A. The University of New Brunswick. 

Due to Governor Sir Howard Douglas' infl11ence, the 

ne~r charter was granted in 1828. ~.~any were his pleas 

made "to train men to virtuous and well educated, accomp

lished manhood", an.d to bring them "to th.e blessings 

of a sound, virtuous, useful, religious education, to 

enable them to live to an old age with consciences 

devoid of stain and conduct devoid of censtlre.n(l) He 

saw the partial fulfillment of his hopes when in 1829 he 

' officially opened Kings College, New Brunswick -- a 

college "for the education. of youth in the nrinciples 

of the Christian religion and for their instruction in 

the various branches of literature and science which are 

taught in the Universities of this Kingdorn."( 2 ) (England) 

It was essentially a renlica of the English Universities. 

As such it was somewbat of a disannointment to Do11glas for 

he had hoped for an institution founded on less restricting 

lines.(3) He had wished it to be religious without being 

sectarian. 

The statutes of King~ College nrovided for a college 
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council whose members were: 

(1) a Visitor. The Bishop of the Diocese was automat

ically appointed. 

(2) a Chancellor. The IJieutenant-Governor was to hold 

this office. He presided at all meetings, au~ointed all 

professors, and appointed one of the said nrofessors to 

be Vice-President of the Council. 

(3) a President. The Archdeacon of the Province held this 

office. It was his dt1ty to annoint the Chanlain and to see 

that the professors and students conducted themselves in a 

seemly fashion at all times. 

Or a Vice-President. If the President had narochial duties 

the Vice-President relieved him and took his nlace on the 

Council. 

(4) Seven of tbe ~~ofessors in Arts and Faculties. These 

men were renuired to be of the United Church of England 

and Ireland •••• and "shall sign the thirty-nine articles 

of religion.n(4) To urovide for a sufficient number (in 

its infancy the college did not have seven ~rofessors) 

the charter stated that the total was to be filled out 

by graduates of the said university who, too, would be 

of the Anglican faith. 

This Council had the right to frame and make all 
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statutes. It also was tn sole trust of the management 

and disposal of college funds, and of all decisions 

concerning fees and salaries in connection with the 

institution. Naturally all its decisions became effect

ive only after the King had aDnroved them. 

An ambitious staff was called for in the charter. 

In all nine nrofessors were to be anpointed: - (1) Div

inity and metanhysics, (2) Classical literature, (3) 

Oriental litera tu.re, ( 4) Ma them.a tics and natural nhil

osonhy, (5) Moral nhiloso~hy, (6) History and the law 

of nature and nations, (7) Logic and rhetoric, {8) Modern 

literature, and (9) Anatomy, chemistr~r, and medicine. 

Each of these professors was to lecture once a week 

and they were strictly instructed to refrain from teaching 

"any principle --- contrary to the doctrine or discipline 

of the United Church of England and Ireland 

British constitution."( 5 ) 

or to the 

The pupils were likewise reauired to abide by rigid 

instructions. Each student was to have a tutor who would 

"assist and direct the nrivate studies of their nunils, 

inspect their religious and moral qonduct, control their 

expenses, and regulate those parts of their education 

and .. behaviour which are not within the nrovi.nce of the 

Professors.''(6) They had to have matriculation standing 
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prior to college entrance. This vvas ascerta. ined by a 

public examination. Added to that, each student went 

individually to the President to be examined in person. 

Complete compulsory attendance was demanded at lectures 

and at chapel d11ring the week and church on Sunday. Nor 

could they frequent nublic places of amusement without 

permission. All the undergradu.ates had to nrepare a 

theme in prose or verse once a week. Every other week 

it was in Latin! The students in the graduate denart

ments had two a week and had to recite tbem -publicly! 

The Arts course was most frea11ented. Examin_ations 

were held three ttmes a year in the following subjects: 

Greek, Latin, English, an.d in the nsciences and Arts in 

which instructed". The Bachelor of Arts co11rse required 

four yea m in residen.ce. T'he Law course was of seven 

years duration. The last three years were not necessarily 

spent in residence, but nreferably in a law office. To 

obtain a Bachelor of Divinity took fourteen years (four 

for Bachelor of Arts, three for Master of Arts, and seven 

for Bachelor of Divinity!) and to receive a Doctorate of 

Medicine the student had to study for eight years (four 

for Bachelor of Arts, one for Bachelor of Medicine, and 

three for Doctor of Medicine.) 
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The college building was well eouinped with a res

idence for the President, one for the students at the 

other end, class rooms, a cha-oel, a refectory, and a 

library. ':Che latter was onen from ten. o'clock until 

three but only the Chancellor, President, Vice-President, 

or Professors were given perrnission to take books out. (?) 

A more completely Anglican college co1.1ld not have 

been established. This policy was kept alive for at 

least twenty-five years. Its staunch sunporter was its 

first and only vice-president, the Reverend Doctor Edwin 

Jacob. A native of Gloucestershire and a graduate of 

Oxford, he considered the new college to be as a bulwark 

against the levelling influences of the United States of 

An1erica. ( 8 ) The first College Cou_ncil held similar views. 

Its members were all prom.inent governm.ent officials as 

the following list will testify: The Honourable the Chief 

Justice, ttLe Honourable Judge Chipman; the Honourable Judge 

Botsford; Charles Simonds, Speaker of the House of Assembly; 

Charles J. Peters, Ji ttorney-General ~ Robert Parker, Solicitor

General; and ~Villiam F. Odell, Secretary of the Province. ( 9) 

Chipman Botsford, and Odell held the positions their 
-- ' 

fathers had filled when r~ew Brunswick was first made a 

province. rl;radi tion ran strong in their veins. All were 
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of Loyalist descent, while the two judges had received 

their education in England.(lO}· Small wonder then that 

the college was destined for a f11t1.1re dominated for a 

generation by the aristocratic ideas of the Family 

Compact. It stood for everything onnosin.g reform. ( 11) 

For thirty years {1829-1859) Dr. Jacob offered to 

his students a steadying influence during times of 

reform. Through his classes in Classical Literature, 

History, Ivioral Philosophy, ~~etanhysics, and Divinity, ( 12) 

he taught to a young generation in a young land the 

wisdom of the past. He believed that a college should 

teach youth 11 the nrinciules and a.nnlication of tru.th.u(l3} 

They alone were fundamental. 

Early assisting in the teaching of the students were 

three outstanding men in the field of education, Dr. 

William Brydone Jac1c, Dr. James Robb, and Josenh Ivlarshall, 

Baron D'Avray. It is interesttng to consider the contrib

utions they brought to tbe college from their ovvn 

universities. 

William B. Jack was a native of Scotland. After 

attending the parish schools there and later Halton Hall 

Academy, he went to the University of St. Andrews. There 

it was he came under the nersonal guidance and influ.ence 
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of the principal, Sir David Brewster, who was a world 

renowned mathematician. Jack became an enth~Isiastic 

professor of mathematics and natural philosonhy. To 

his classes he brought not only a great store of 

knowledge but also a zeal for his s11b.iects that vro.s 

highly infectious. His v;ay was that of the Scot --

tenacity of purpose, common sense, optimism, energy. 

To the youthful spirits he was an ever youthful comrade 

on the playing f~eld, a keen scientist in the classroom, 

and a strons, firm friend to whom one went for the best 

of advice.(l4 ) 

One of his colleag11es, Dr. James Robb, was likewise 

from Scotland. He had studied medicine at Edinburgh 

University before coming to ~Tew Brunswick. Perhans this 

alone would have been enough to contribute to the ever 

growing state of culture in this new nrovince. Yet he 

had something greater to offer. Wnen his co11rse at 

Edinburgh was completed, Robb, in comnan_y with Dr. van 

Beneden toured the continent. They had with them letters 

of introduction to all the scientific savants of Eurone. 

Through these meetings Robb gained an ever-increasing 

zeal for botanical collecting. His collections, his 

memories, his knowledge -- all these he brought with him 

to the small college "U~ the Hill". The contacts he had 
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made were never broken. Th11s, thro11gh his influence, 

King's College, New Brunswick, was keut in continual 

intercourse with the most outstanding research in natural 

science at that tim.e. Nor did Dr R bb l ] • o mere_ y re __ y on 

past laurels. His botanical collections and geogranhical 

surveys of New Br11nswick were the first ever to be made. 

His was a virgin field. It was made dollbly effective by 

his influence as a ~rofessor.(l5) 

The third nrofessor of note during Dr. Jacob's 

presidency was Josenh Marshall, Baron D'Avray. Iv1arshall' s 

father had been a nhysician in Gloucestershire, England, 

and knew intim.ately Edward Jen.ner. For many years he '~as 

physician extraordina.ry to King Ferdinand IV of Nanles 

from whom he received his title. Thus most of young 

Joseph's life was s~ent on the continent. He grew to love 

the French atmos~here and snirit and was, in later youth, 

an earnest Bourbon su1Jnorter. ( 1 6 ) Al thou.gh tb.e first 

professor of Iv~odern Languages at King's was a Frenchman 

(E.W.W.G. Housseal),(l?)he did not succeed in internreting 

to his classes the fiery zeal for French and all that is 

French as Baron D'Avray did. Perl1ans, however, New 

Brunswick will remember D'Avray as an educator rather 

than as a mere professor of Modern Languages, for he was 

for five years Chief Superintendent of Education and urior 
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t~o that Di_rector of the Frederic ton Training School. ( 18) 

The Reverend Doctor Somervllle ·resigned his nosi tion 

as Headmaster of the Fredericton Academy and in 1829 

became professor of Divinity and Metanhysics at the 

College. Tradition was strength to him. and his very 

actions revealed his desires to hold forever aloft the 

torch of England and Anglicanism in New Brunswick's heart 

and mind. Ten years later he again resigned, this time 

to become Principal of King's College at VVindsor, Nova 

Scotia. ( 19 ) England, at that t i .. me, lost one of her 

staunchest S11Pnorters in New Bru_nswick. 

Such a completely Anglican institution was bound 

to invoke a protest from the dissenting faiths. The 

protest came in 1841 in the form of a suggestion to the 

Queen. As at that time but one-fifth of the provincial 

population were Anglican.s, tb.e ob .i ectors saw "no reason 

why the entire management and control of tbe Institution 

should be vested in any one denomination to the absolute 

exclusion of all others who equally contribute to the 

public endovvment.n( 20) The s11ggested amendment was 

couched in the most conciliatory tones. They offered 

a change in the cou.ncil set-un, nreferring to have as 

its members the Chancellor, the President, the Master 
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of Rolls, the Speaker of the Assembly, the Secretary of 

the Province, the Attorney-General, and nine other 

members appointed by the Visitor. They stipulated, 

moreover, that "no clergyman of any denomination be 

allowed to hold a seat in the said Council."(21) The 

reformers further objected to the religious stress. 

They asked that only the Professor of Theology be 

required to be an Anglican and he, with punils enrolled 

in Divinity, be the sole persons compelled to profess 

that they "believe in. the authenticity and Divine 

inspiration of the Old and New Testaments and in the 

doctrine of the Holy Trinity.u(22) 

This was th.e Olltcome of a movement which commenced 

shortly after the official opening of King's College 

under the new charter (1829). Protests were later lodged 

by the Reverend James Hannay (Presbyterian) and eleven 

other ministers and elders of the Synod of New Brunswick; 

by Reverend James So11ter (Presbyterian); by John :rvr. Wilmot 

(Methodist); by Reverend Vvilliam Wishart (Presbyterian) of 

Saint John and numerous others.( 23 ) Officially, nothing 
' 

materialized. In the meantime, a committee had been 

appointed to look into the m_atter, comnare the sit11ation 

with that of other colleges and renort to the House. The 
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members of the committee were: Lemuel Allan Wilmot 

(l\1ethodist), James Brown (Universalist), I. Woodward 

( Q,uaker) , Mr. End and Honottrable Ivir. Crane·. ( 24) (The 

last two mentioned are of no conseauence as they 

withdrew before any im~ortant decisions were drawn un). 

The committee of three then continued their research 

and chose, as an exan1ple for comparison, King's College, 

Toronto. Its original charter was amended in 183?. It 

was not strange that in their report of 1838 they re

commended amendments similar to those of the Unper 

Canadian college. Their reuort formed the substance 

of the suggestion stated above. Naturally, a few points 

were debated and changed. Wilmot and his colleag·ues 

wished to have at least two nrofessors on the Council. 

The House nreferred to keen it strictly governmental. 

As concerned the nrofessor of theology, their ideas 

differed from those of the House. L. A. Wilmot, who 

wrote up the reuort stated: ~we did not desire an 

Anglican to always occupy the theological chair .••• 

On the other hand to abolish entirely the Professor 

of Theology and thereby reduce the College to a purely 

literary and scientific institution would be a measure 

which we could not venture to recommend: to increase 
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the number of professors in tb.is branch of Collegiate 

study so as to supply the wants of every denomination 

would be an extravagant and unjustifiable expenditure 

of the public money •••.. Vve are aware of the difficulty 

in dealing with the sectarian nrejudices of mankind ••• 

and are convinced that no arrangements .••• would afford 

complete satisfaction to all •..• The ~rincipal Prot

estant divisions in this Provj_n_ce are the Church of 

England, the Wesleyan ~A:ethodist, the Presbyterian, and 

the Calvanistic Bantists .••• .till agree in oninion as to 

the main and fundamental doctri.nes of the Old and New 

Testament. The differences .••• form •...• a very in-

considerable portion of a theological education. #e 

consider it nracticable for one professor to give his 

lectures such a direction that the peculiarities of no 

one denomination need be nreferred. Those who may enter 

College as Students of Divinity will carry with them the 

bias and prejudices of nrevious religious instruction, 

inclining tbem to a nreference for those denominations 

in which they have been educated."( 25 ) This was a most 

startling, broad-minded statement coming as it did only 

three years after the ban on all dissentient ministers' 

licenses to perform marriage ceremonies had been raised.(
26 l 
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It reveals how far ahead of action are the thoughts of 

In spite of such weighty arguments the House, still 

predominantly Anglican due to the fact they were, on the 

whole, the only ones edu.ca tionally prenared to assume 

office, wanted an Anglican Professor of Theology. The 

'ayes' carried_(27) 

In 1839 and 1840 Bills were introduced to effect · 

such amendments and were re.iected by the Cot1ncil. In 

addition, the College Council petitioned the House in 

1840. ( 28) After careflilly examining their pronosed 

changes, Wilmot charged that their suggested Council 
( 

and Anglican professor of divinity kept the college as 

exclusive as ever. The Church of England would still 

hold the upper hand. He held out for two professors on 

the Council. The college was loathe to yield on the 

question of religious tests. vVilmot -was "of the opinion 

that tb.ose established in the University of Oxford and 

Edinburgh should be adonted as well as a declaration of 

belief in the Doctrine of the Trinity and in the authenticity 

of the Holy Scrintures so that degrees in Divinity may 

not only be conferred on Members of the Churches of Eng

land and Scotland but also on nersons of any other 
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Protestant denomination whose niety, talents, and eru

dition may entitle then1 to such a .mark of distinction." ( 29) 

Lord John Russell suggested that the Charter once again 

be surrendered and a new one taken out,or that it be 

amended by legislative enactment as had been the case in 

Toronto.( 30) Russell knew it was the only way for, with 

Sir George Grey, he himself was for years an ardent 

champion of non-denominational colleges in ~ngland. 

No satisfactory reply concerning the suggested 

amendments of 1841 was received from England for nearly 

five years. Finally, the Council yielded and abolished 

all religious tests on entering and graduating from the 

college, save in the faculty of divinity. This was in 

1846.(31) A loosening of the bonds of aristocratic 

autonomy had begun. But it was not soon enough to spare 

New Bru_nswick from the future quarrels of denominational 

schools. The immigrants who came to their new homes 

either because of revolt against the ruling but dis

organized system of Church and State, or because they had 

suffered cruelly in the adjustm.ent of their old way of 

life to a new industrial age -- these peonle were not 

going to stand aside long and watch the same nrinciples 

shackle their freedom. 
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The Baptists were the first to put their objectiGns 

into action. In 1835 the Bantist Seminar:sr was op·ened in 

Fredericton under the guidance of the Reverend Fred Miles.(32) 

Here it is important to note that this was the first 

step toward the establishment of a Bantist college, which 

was eventually situated in Wolfville, Nova Scotia. Nor 

were the Methodists lacking in initiative. Until 1838 

all their ministers had been appointed in England from 

English educated and ordained men. In that year the Mother 

Country gave them the freedom of calling the m.en of their 

choice with only the visiting missionary anuointed in 

England.(33) This break gave them confidence to attempt 

greater things. In 1R42 a Wesleyan. Academy was in oner-

ation in sackville and received a government grant of 

£500. The following year Charles F. Allison gave £4,000 

to its cause. (34) It, too, was a good start towards a fllture 

Methodist college. Much later, in 1861, the Presbyterians 

opened an Academy at Cb.a tham. This school, though succ

essful, closed its doors after four years of unrewarded 

efforts. ( 35 ) Tb.e ea tholics, both Irish and French, reflJsed 

to be reconciled to the state college. Due to their 

general poverty, they were unable to take immediate 

action. Finally, however, they succeeded in fnunding a 
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seminary at Memramcook in 1854. It is the St. Joseph's 

University of today.( 36 ) Prior to that (in 1853) Father 

J. C. McDevitt leased twelve acres of the Hermitage 

(land on the outskirts of Fredericton) and also the use 

of the Stone Lodge for a Catholic Theological College 

which never materialized. ( 3?) Th11s it is clear that 

opposition was active and keen throu.ghout the nrovince. 

During the first sixteen years of its existence, 

thirty-eight students graduated from King's College. 

Of these, but six took Theological orders.( 3B) By 1854, 

one hundred and ten degrees had been conferred.(39) The 

total provincial expenditure ~er student for the whole 

course was calculated to be £480.( 40 ) Many im~rovements 

had been brought about. In 1854 a renort was made to the 

government and from it may be gleaned along what lines 

nrogress ha.d been ac'llieved. The library contained three 

thousand voltunes. Of these, seven hundred were on 

Theology, one thousand one hu.n.dred on science, an.d one 

thousand, two hundred on general literature. It was 

started by Professors Gray and Robb in 183'7. There was 

a good museum begun at the same time. Its prize -poss

ession was an excellent geological collection.. The 

list goes on to include "several skeletons, models of 
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furnaces, a good quantity of chemical anparatus, much 

mathematical apparatus, hydrostatic and hydraulic 

apparatus, pneumatic apparatus, optical, geological, 

and astronomical instruments." ( 41) The Astronomical 

Observatory was built in 1851. In it was placed an 

equatorial telescone which was for many years the best 

of its kind in British North America.(42) 

By 1848, the name of Vice-President had been 

abolished. The chosen Professor was now known as 

Principal of the College.(43) 

Regardless of these indications of ~regress, the 

college was still an Anglican institution. The for-

mation of New Brunswick's first responsible government 

in 1847 (of which L. A. Wilmot was Attorney-General) 

seemed to end the magic career of the Family Com~act. 

A Methodist, Wilmot was deeply concerned with the futures 

of the lads of his and of other faiths -- lads who might 

be excluded from educational opnortt1ni ties on religiou_s 

grounds. His attitude was shared by many members of 

the provincial government. Accordingly, in 1854 they 

appointed a R'~yal Com_rniss i.on to investigate the matter 

and to draw un a set of recommendations for consideration 

by the House. The Comm.ission COlJ.nted two outstanding 
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educationalists among its members. They were Dr. Egert,on 

Ryerson of Ontario and a great ao~irer of his, William 

Dawson of Nova Scotia, later to become Princinal of McGill 

University. The tales of their work in their native 

provinces do not need to be reneated here. Suffice it to 

say, their achievements were great. They had as colleagues 

J. H. Gray, John S. Saunders, and James Brown, all Liberal 

members of the House.( 44 ) The latter, Surveyor-General 

of the Province, was an arden.t advocate of a provincial, 

non-denominational university. This was not strange 

for he was essentially a self-made m.an. A universalist 

in religion., a liberal in noli tics, and a former teacher, 

James Brown "ranked a close second in the race for nublic 

honours with such men as Sam11el Leona1~d Tj_lley and Lem11el 

Allan Wilmot.u( 45 ) 

The principal purposes of the Renort laid before 

the House in December, 1854, were stated in ~;Ir. Dawson' s 

accompanying letter. They were as follovvs: 
' 

(1) Improvement of the college course 

of instruction and its extension by 

the introd11ction of special colirses. 

(2} Definition of the true place of the 

Provincial College in relation to 
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other educational institutions 

of the province and to the 

religious beliefs of the people. 

(3) The union of all educational 

institutions in a provincial 

system. (46 ) 

All the mem.bers of the Com.mission attacked their 

assignment vigorously. First, after defining their aims, 

they drew up a tentative plan whereby these aims might be 

accomplished, basing their decisions on st·udies of Harvard 

and Brown Universities in -particular. The third outlined 

goal was achieved upon extensive st1.1dy of the system of 

Schools in force in Dr. Ryerson's home province, Canada 

dest. They then paid a visit to their American models. 

Dr. Walker of Harvard was interviewed as was also Dr. 

Wayland of Brown. The latter was asked to nass .judgment 

on the proposed scheme. He heartily a~nroved it as being 

most s11i table for New Brll.nswick. From there they went to 

Canada West and made many person.al inspections of Public 
( 4'7) 

Libraries, Normal and ~~1odel Schools. 

The following were their conclusions: 

1. "The system of Collegiate ed11ca tion. • • must be ••• 

comprehensive, snecial, and practical .... It ought to 
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embrace those branches of lea.rn.ing which are usually 

taught in Colleges both in Great Britain and the United 

States .••• and s~ecial courses of instruction adapted to 

the agricultural, mechanical,manufacturing, and commercial 

pursuits and interests of !'Jew Brunswick ....• The subjects 

and modes of instruction in science and the modern 

languages ( inclllding English, French, and German) should 

have practical reference to thnse purs11i ts and interests. 

2. nThe youths of :t--Jew Brun.swic1<: should be able to sec11re 

that advantage in their native land. 

3. "Collegiate co11rse of instru_ction sholtld be provided 

embracing the English Lang11age and Litera tttre, Greek and 

Roman classics, Ivlathematics, Niodern Lang11ages, Natural 

History, Chemistry, Natural, Id ental, and Moral Philosophy, 

and Civil Polity. The standard of matriculation for 

entrance should be similar to that of the University of 

Toronto •••• The course for a Bachelor of Arts should be 

of three years duration. All must be in harmony with that 

adopted by most experienced and nractical ed11cationalists 

in the recently established Colleges in England and 

Ireland, as well as in Canada. 

4. "But to provide for this class of Collegiate students 

only •••• is to urovide for only a small nronortion of those 

youths who seek for the advantages of a sunerior education. 
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We recommend three addi tion.al courses ---- ].1a tricula tion 

reouiremen ts for whi eh to be English Langt1age, ~.~a th

ematics, Geography, and History (not including Greek and 

La tin). 

5. "First additional course to be in Civil Engineering 

and Land Surveying. 

6. "Second additional course to be in Agriculture. 

?. "Third additj_onal course to be in Commerce and 

Navigation. 

8. "Anyone to be able to attend a single course if he 

so chooses, thus will King's College be made available 

to every class.... of yo11ng men in !'Jew Brtmswicl\.. 

9. "The question of religiotts instruction has not 

failed to engage the most earnest attention of the 

Commissioners ••.•• There should be no difference of 

opinion in a Christian land .•..• no youth can be 

properly educated who is not interested in religion as 

well as in science and literature. As the governm.ent 

is not constituted to represent and inculcate the 

sentiments of any one religious nersuasion .•.• it would 

be false to its duty and sentiments to .•.• do so. But 

the governm.ent •••• should require that the evidence, the 

truths, and the morals of Christianity should be at the 

foundation of all nublic collegiate instruction, and the 
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spirit of Christianity should pervade its whole adminis

tration. As to the teaching of what is neculiar to each 

religious persuasion, this clearly appertains to such 

religious persuasion and not to the government. In a 

national and provincial college, like King's College, 

special provision should be made for allowing the auth-

orities of each religious nersuasion to give religious 

instruction during a part of one day in each week to such 

of its own youth • • . • This h_as been in operation so1ne years 

•••••• in the I\Tormal Scl1ool at Toronto . • • and the sa tis-

factory an_d complete success of it there has led to its 

recent introduction into the Toronto University College. 

10. nThus may King's College be non-denominational yet 

facilities provided for giving denominational religious 

instruction to its students by those whose proper province 

it is to give such instruction. 

11. "The students should be allowed to board in nrivate 

houses1' To nrove the success of such a system they ouoted 

the experiences of Harvard, Brovm., and Toronto University 

Colleges. Dawson said, ''The Scotch and German universities 

. t h t . d " ( 48 ) are old illustrations of colleges Wl ou •••• res1 ences. 

In the second division of the renort the Commiss

ioners complained that the college constitution was not 
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suited to adopt such a svstem. Thev suggested the follow

ing organization: 

1. A Provincial body to be styled 11 The University of New 

Brunswick", to exercise the powers and fulfil the functions 

of the then nresent Council of King's College and the Board 

of Education. (a) 

2. A Senate composed of nine members apnointed by the 

Governor-in-Council. One third of these were to retire 

annually but could be reannointed. This body was to make 

all regulations relative to the course of study; the 

governing and the discipline of King's College, the 

Collegiate School, the Normal School, all Grammar and 

Parish Schools; School Libraries; the selection of text 

and library books. 

3. The immediate administration. of t~he whole system to 

be under a Chief S1roerintendent of Ed11cation, who was also 

to be Rector of the University.( 49 ) 

The Report made many general s11ggestions as to 

remedies for the correction of weaknesses in the Grammar 

(a) (The use of the term "University" in this sense 
was after the French custom. Here it designated 
a School for teaching all branches of learning. 
In France it inqluded all the nublic educational 
institutions of the nation from the Sorbonne and 
the College ·de France to the Primary Schools.) 



94 

and Parish Schools so that each child would receive an 

education to "fit him for his duties as a Christian 

citizen." The application of this principle had given 

to Massachusetts, they said, "their pre-emlnence in mind, 

wealth, and prosperity." 

The Parish Schools were the colleges of nine-tenths 

of the people. nTo make them efficient is to make the 

great body of the people ••.• more elevated, •••• more 

able to add to the wealth and resources and imnrove the 

institutions of their country. Knowledge is power of 

government." 

To create this great unified system from the Parish 

Schools to the University inclusive, it was essential that 

the University be affiliated to other seminaries of learning, 

to create and maintain those bon.ds "of common relationshil!, 

co-operation, and interest." It was likewise important 

that no child be compelled to receive any training in 

"religious exercises and instrt1ction against the wishes 

of his paren.ts or guardians." 

Nor did they nass over, blindly, the age-old question 
(.. I. 

of salaries. "A just and liberal remuneration •••.• is the 

best economy.n. They urged that good equipment and well-

trained men be provided. 

In suggesting reforms in tbe teacher-training system 
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the Commissioners -proposed a Normal School with an abso·l-

utely indispensable Model School. The latter would educate 

pupils from five to sixteen or eighteen years of age. It 

would be used by every teacher-candidate one-half day a 

week for nractise tea/ching. They even. went so far as to 

propose that a grant of £1000 be given to establish such 

an organization with an additional £1000 given annually 

toward its mainten.ance. ( 50) 

The Commissioners nrenared a rough draft of the bill 

they desired. It nrovided for: 

(1) The University of New Brunswick (as 

nreviously explained). 

(2) The Cornoration of the University of 

l'Tew Brunswick. It was to include the 

Rector and ei-ght other members, also 

called the Senate. 

( 3) The Governor-in-Cotlncil was to be in 

general control. 

( 4) The Liet1tenant-Governor was to be Vi si tor. 

(5) The senate was to take over all duties of 

the council of King's College and the 

Board of ~ducation. This would give 

it control of every as~ect down to the 

very text books. 
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(6) The Lieutenant-Governor was to appoint 

one man as both Rector and Chief 

Superintendent of the Schools. 

( 7) The Rector was to have comp_lete t J con ro _, 

to visit each Grammar School at least 

once a year, to use "his best endeavours 

to provide for and recommend the use of 

uniform and approved text books in the 

Schools generally; to make a report 

of the actual state of King's College, 

the Collegiate, Normal, !~odel, Gra1nmar 

and Parish Schools.n (5l) 

The degrees of B.A., M.A., B.Sc., B.L., B.Ll., D.L., 

B.M., D.M., and diplomas in Civil Engineering, Land Survey-

ing, Agriculture, Commerce, and Navigation were to be 

obtainable at the college. To enter any one of these 

co11rses one had to have matricu_lation. It is interesting 

to note that all students were reouired to ~ass examinations 

in (a) Mathematics -Arithmetic (ordinary rtlles, vulgar 

and decimal fractions, extraction of the sauare root); 

first four rules of Algebra; Euclid, Book I: (b) Modern 

Languages -- English Grammar and Comnosition; (c) Geogranhy 

and History -- Ancient and Modern Geogra:ohy; Outlines of 
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English History; Outlines of Roman History to the death 

of Nero; Outlines of Grecian History to the death of 

Alexander. In addition to this, all degree candidates 

had to matriculate in Greek and Latin -- Homer, one book; 

Caesar de Bello Gallico, two books; Virgil's Aeneid, one 

book; Translations from English into Latin prose. 

They, likewise, prepared a nrecise curriculum to lead 

towards the various degrees. Towards that of Bachelor 

of Arts three years of study were to be reouired. In the 

first year, the student was to take courses in Greek and 

La tin (four terms) , English (one term) , Modern Languages 

(three terms}, e:1nd Mathematics (four terms); in the second 

year, Chem.istry (four terms) , Zoology, Botany and I\~ineral

ogy (two terms}, Physical Geography and Geology (two terms), 

Higher Mathematics, Greek and Latin, or 2 Modern Languages 

(four terms); in the third year, Natural Philosophy, 

(four terms), English Literature and History (two terms), 

Logic and Mental Philosophy (two terms); Ethics and Civil 

Polity (each one term.). The classical stress was still 

evident but the second year did offer a choice. 

In the course in Civil Engj_neering an.d su_rveying two 

years of attendance were to be required to complete the work 

for the diploma. A brief glance reveals that Mathematics, 

English, General Physics, and Chemistry were scheduled for 
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the first year; Higher Mathematics, Practical Mechanics 
' 

Physical Geogranhy and History, Mineralogy and Geology, 

Civil Engineering, and the Principles of Architecture 

rounded out the second year. It was definitely a })ract

ical course, which showed no traces of the classical. 

The outlined courses of Agriculture and that of 

Commerce and Navigation were equally enterprising and 

pra~tical. Perhaps they were proposed too early in 

educational develonment. Or it may have been that 

economic supnort was not available at that time. At any 

rate interest waned generall:r. Dr. Jack strove to fulfil 

the dreams of the present University's founders, but he 

spoke into heedless ears and wrote for uncomnrehending 

minds. Although Forestry has recently been added to the 

faculties, navigation, commerce, and agriculture have 

been forgotten -- to the great misfortune of our nrovince. 

There is one minor detail which, though rather 

insignificant, is interesting. The pronosed scheme urged 

that all students, in Arts and t~e special courses alike, 

be reauired to attend a course in Ethics and Civil Polity 
J_ 

of two terrns duration. The Commissioners were determined 

"to fit him for his duties as a Christian citizen."( 52 l 

To further encourage the youth to see~ an advanced 
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education, they drew up a scale of scholarships to be 

offered as inducements to attend 11ni vers i_ty. They pro

posed to establish two bursaries in each_ division --

English Language and L1·terat11re, Cl · . - ass1cs and 1~.~athematics, 

and two in each of the snecialized denartments. These 

bursaries were to be of the value of £20 and £15. 

~~s concerned the salaries of the nrofessors, they 

approved the then_ nresent salary of ~300. However, a few 

of the instructors were not considered as such. There-

fore, their salaries were about half of those of their 

colleagues. The Co.mm.iss ion soubht to remedy tbis by 

defining a system of Professors. This they did and 

allotted the following s1.1b 5 ects to individual lecturers 

1. Classics. 2. 1Jlathematics and Natural Philosophy. 

3. Natural History and Chemistry. 4. English Literature 

and Mental Philosonhy. However, the teacher of Modern 

Languages was omitted anc1 they declined to raise his scale 

of salary or rank. He was considered to be in the class 

of special lecturers in the voca tir)nal s11b i ects and was 

l .k th t · ·100 ~11 fees were naid directly 1 e em o rece1ve ~L- • 

by the students to their resnective Drofessors,( 53 ) 

This was, in. essence, the Bill as it was laid before 

the House during the sessions of 1855. It was of urgent 
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imP.ortance to give due consideration and thought to its 

conten.ts for," college instruction ---- has been too much 

restricted to the nrenaration of young men for the three 

so-called learned nrofessions of law, medicine, and the 

Christian ministry ••• and in many cases, almost entirely 

the last which has been, with some justice, viewed as the 

only one of the three that could brin_g any large measure 

of popular effort to the sun~ort of higher education. 

Erected on this narrow basis •.•. colleges fail to attract 

a large attendance. The benefits of the snecial courses 

must not only promote the develo~ment of all the resources 

of the country -- but must create a poptilar reaction in 

favour of the College. The union of all in the sunnort 

of one collegiate institution insures a more nerfect 

education --- and promotes the great end of love and 

sympathy between the members of different religious bodies .••• 

By linking together all the educational institutions of 

a country •••• their benefits can be fully enjoyed. 

Without such unity all must be incomplete, uncertain 

and unfruitful." (54 ) 

By February, 1857, no immediate action had been 

taken concerning the Report and Pro~osed Bill submitted 

by the commission. At that time the College Council took 

upon itself the task of ~reparing a Bill which would urovide 
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the necessary reforms suggested. Their excuse was that 

"up to the present tim.e King's College has failed to 

realize the expectations of its founders and friends.u(55) 

1. A. Wilmot was instrumental in the nrenaration of this 

document. It followed very closely the lines of the 

Commissioners' proposition with one major exception. 

The "University of 1Tew Brrmswick" was to apply only to 

the institution up until then known as King's College, 

while the Senate (composed entirely of laymen) was to 

take over the duties of the Council and no other. AS 

it was the only university in the province and, in 

addition, had government supnort, it would, they believed, 

automatically be the means of uniting into one grad11a ted 

ladder the educational system of New Brunswick. 

Several other slight changes were effected. In 

place of the nroposed system of scholarships, the Council 

substituted one based on counties. Each county was to 

have a specified number of students who would receive 

gratuitous education at the university level. A 

President wa.s to be at tb.e b_ead of the 1Jniversity but 

was not, like the suggested Rector, to have control over 

any other institutions. Although all religious tests 

were abolished and no theology was to be taught, every 
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student was reauired to have a satisfactory certificate 
, 

from his religious instructor before his degree could be 

granted. ( 56 ) 

The Bill was passed in 1859. The college charter was 

once more surrendered, th.is time to emerge as the Univ

ersity of New Brunswick.( 5?) In 1860 it ouened its doors 

to boys of all faiths. Dr. Brydone Jack was its first 

President although during the year of transition Dr. Hea 

had performed those duties.(58) 

Dr. Robb had passed away shortly after the college 

became the provincial university. In his stead lectured 

the young Loring Woart Bailey. A descendant of American 

colonists of 1635, he early attended ~vest Point Academy 

where his father was a brilliant lecturer. During his 

life there the young Loring met some of the outstanding 

men of the day -- Grant, Sherman, Lee, Asa Gray, Torrey, 

Dana, Agassiz, Silli.man, Tyndall, Huxley and countless 

others. As befi tt·ed a gentleman's son he went to St. 

James College in Maryland to receive the foundation of 

his classical knowledge. Inspired by the friendship of 

his father's famous acauaintances, Bailey continued his 

d t . t Ha ard There he studied under the guidance e uca 1on a .rv . 

of Agassiz who was at that time laying the fo11nda tion of 

that new method of studying nature, by direct appeal to 



103 

nature herself. Bailey was an enthusiastic supporter of 

this new method which was to revolutionize the whole system 

of scientific teaching. Longfellow and Holmes were also 

professors at the time. From Harvard he went to Brown 

University where he specialized in Chemistry under the 

direction of Professor Hill, later a mining exnert in the 

VVest. His apnointment to the University of New Bru.nswick 

is one of the more outstanding moments in educational 

history in New Br1.mswick. (59) 

Another new member had recently joined the staff, 

George Montgomery-Camnbell, a graduate in Classics of 

Magdalen College, Cambridge.{ 60) With Dr. Jack as President 

and Baron D'Avray as Language Lecturer, the University 

promised itsel~ a career o~ brilliance.{ 6l) At that time 

it was second only to Toronto. 

Many precedents were introd11ced during these years. 

Because the University had become non-denominational did 

not mean it was available to everyone. Far from it. Out

standing ability was required from each and every annlicant. 

In view of this, Dr. Jack nersonally interviewed every 

candidate and his parents, taking into the classes only 

those he considered worthy o~ such education.{
62

) An 
( 63) average of thirty-four students attended each year. 
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If one reads over a list -of the graduates of those years 

one is constantly strucl( by the fact that the matjori ty 

rose to provincial leadershi~.{64) 

Although Dr. Jack believed in. an intellectual aris

tocracy, he did not believe in restricting that aristo

cracy to a general cultural education. Equally as 

essential and equally as cultural was a study of science 

and the nractical applications. "The arts course" he 
' 

admitted, "is essential to sound mental training. But 

we need to have practical courses to adant the college 

to needs of our age and country.n{65) His suggestions 

covered every field in the nrovince - law, medicine, 

agriculture, mineralogy, engineering, and navigation. 

It was not his desire to turn the University into a 

mere trade school. "Theoretical science is the basis of 

all progress. It is tb.e life blood of practioe.u(66) 

Of his suggestions all save agriculture and navigation 

have been added to the curriculum. 

Dr. Bailey's zeal for science never waned. With the 

help of an interested friend, John Babbit, he constructed 

the first telephone and the first electric lights ever to 

be seen in. Fredericton. Insnired by h.is enthusiasm the 
. { 67) 

Fredericton Athenaeum Soc1ety was begun. 
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The neriod thus marked a tremendous change in the 

constitution of the provincial university. From being 

an aristocratic Anglican institution it had developed 

into a non-denominational seat of learning though still 

only patronized by the few whose wealth uermitted such. 

Supported by provincial funds it was truly the centre 

of culture as was evidenced by the Drominent nart its 

professors and graduates took in that asnect of nrov-

incial life. At first only offerin_g co11rses in t-he 

humanities, its curriculum had been extended until the 

practical demands of the technical sciences gradually 

won some approval. Originally utterly denendent on 

English practices, its builders had eventually found the 

New World universities more insniring models and had 

introduced their elements into the highest branch of 

education in the urovince. At all times the University 

was denendent on the nolicies of the government and its 

development followed closely the nolitical enlightment 

of that authority. 

B. Mount Allison tyniversity. 

Nor was Fredericton the sole center of enthusiasm 

for learning. The other universities established during 
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the century were suns of influence, shooting out their 

rays in ever growing circles of intellectual zeal. Per

paps the most outstanding was Mount Allison University 

at Sackville. For some years before 1839 the Methodists 

of the Maritime Provinces had been looking for a site to 

build a college. At one time land was purchased in 

Fredericton and again a spot was chosen in the Anna~olis 

Valley. However, as sufficient funds were unavailable no 

buildings were erected.(l) In 1839 Charles F. Allison, a 

sackville merchant, wrote: "It is---under this impression, 

connected with a nersuasion of my accou.ntability, to that 

Gracious Being whom I would ever recognize as the so11rce 

of all the good that is done in the earth, that I now pro

pose through you, to the British Conference and to the 

Wesleyan Methodist Missionaries in the Provinces of New 

Brunswick, and Nova Scotia, to purchase an eligible site 

and erect a ~uitable building in Sackville •..•• for the es

tablishment of a school of the description mentioned, in 

which not only the elementary but the higher branches of 

education may be taught •••• to be altogether under the control 

and management of the British Conference, in connection 

with the Wesleyan Missionaries in these Provinces.n(
2

) 

Due to his zeal and econom.ic assistance the nucleus 
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of the present Mount Allison University was formed the 

next year (1840). After laying the corner stone, Mr. 

Allison ex-pressed this hope: "1~ay the edu_ca tion ever 

to be furnished by the institution be conducted on 

Wesleyan principles to the glory of God and the extension 

of His cause.n(3) 

Thus began u_npretentiously the viesleyan i~cademy 

in Sackville in 1842.( 4 ) At that time a government grant 

of £500 was made towards its support.( 5 ) The following 

year this was reduced to £200{ 6 )and in 1845 £300 was 

:paid.(?) The supnort thus acquired was consistently 

irregular. Had it not been for tb.e generous gifts of 

Charles Frederick .fillison, it is doubtful whether the 

academy would have survived. HovV'ever, with an initial 

donation of £4,000 in 1843 and a yearly sum of ~100 for 

ten years thereafter, the school was well prOvided for.(B) 

An early report (1845) reveals that the one building 

was a wooden structure, three stories high. Courses were 

offered to boys and girls in Reading, Writing, English 

Grammar, Geogranhy, English History, Ll.ri tbmetic, Algebra, 

Geometry, Navigation, Chemistrv, French, Latin, Greek, 

Declamation, and English Composition. Eighty-four students 

were in attendance in the following age grouns: 
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Ages Pu-oils 

under 10 • • • • • • • • 6 

10- 12 • • • • • • • • 11 

12- 14 • • • • • • • • 13 

14- 16 • • • • • • • • 24 

16- 18 •••••••• 15 

18- 20 • • • • • • • • ? 

over 20 • • • • • • • • 8 

The chief function of the Academy then may be compared 

to a modern High School for the 'teen aged child. Its 

system followed closel~.r that of the l·'iadras schools, 

which by that time had been in oueration for a generation 

and were at the neak of their nonularity. The staff was 

composed of a_ Governor, a Principal, a French tt1tor, 

an English master, and two Usb.ers. Their method was the 

question and answer style vvi th oral and visible demon

strations in the Mathematics and Geography. The Renort 

states that there was a sufficient sup~ly of books but 

that the Library was small. There was great stress laid 

upon the unexpected ab11ndance of Philosophical and 

Chemical a~para tus as well as on. the generous allotment 

of Globes, Maps, and Boards. 

The school was a residential on.e v1hich had a 
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''pleasant, healthy, and retired situation, .... a comfort

able and commodious ••. building" where the "religious, 

parental, and moral character of its government and the 

moderate nrice of .Doard and tuition" made it "perhans the 

very best educational Establishm.ent in the Province." Thus 

declared James Brown, who personally inspected the school 

as a member of the Commission annointed in 1844.( 9 ) 

A second grant came from the college's great 

benefactor, Charles F. allison. This time he gave £1000 

towards the foundation of a school for girls. An equivalent 

sum was given by the residents of Sackville. The Ladies 
(10) 

College opened in 1854 as a counterpart to the Academy. 

Upon the death of l\r1r • .Allison in 1858, it was revealed 

that he had made nrovision in his will for the rounding 

of a college with nower to confer degrees under the name 

and style of ~Jio,mt Allison Wesleyan College. He stated 

its ob!ject thus: "to make the ed11cation here imparted 

religious, not in the sectarian, but the truly Christian 

sense of the word.u(ll) How much broader were these aims 

than those expressed by the same man in 1840. Then it 

was "may the education ••• be conducted on Vfesleyan 

:principles" •.••• now, "not in the sectarian, but the truly 

Christian" manner. His wishes were carried out, for the 
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new college enrolled students of all denominations. 

This vvas an innovation, for at the time of its founding 

the only two operating colleges were ~redominately 

Anglican (King's, Fredericton, and King.ts, Windsor). 

Dalhousie College was then temnorarily closed.(l2) Nor 

was this college unnecessary, if not to all denominations 

then to those of the ~ethodist Church. For many years 

students had been compelled to go to Wesleyan College, 

Middleton, Connecticut, or to Victoria College, Coburg, 

Ontario.( 13) How much more convenient and sensible to be 

able to receive one's education near at home. 

Dr. Humphrey Pickard of Fredericton was chosen 

to be the first Principal of the College. He was a 

graduate of Wesleyan College, Connecticut,(l4) and for 

a year was Minister of Portland Methodist Church in 

Saint John, New Brunswick.(l5) He guided and developed 

the College and its -pre-paratory schools thro11gh a half

century of their early existence, being at first 

principal of the Academy. Included in his early staff 

were Dr. Thomas Pickard, Dr. Allison, and Dr. Jost, all 

of whom had been Wesleyan students.(l
6

) The policy of 

appointing provincial men to guide the courses of the 

college was the first of its kind in the Maritimes. 
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Even today, Mount Allison University rewards native 

tal~nt more than any other Maritime university. 

The new university offered degrees in Ar.ts and 

Science(l 7 )~nd was the first in the British Emnire to 

throw wide its doors to admit women to all the nrivileges 

of regular collegiate courses and degrees. It was nossible 

in the Arts course to honour in Classics, Mathematics, 

Science, Philosophy, Englis:t?- Language, and Literature.(l8) 

Classes were conducted in the .A.cademy and the Ladies 

College until 1862. At that time the first se~arate 

university building "The Lodge" was opened and the 

following year saw the first graduating class receive 

their degrees.(lg) 

The original charter was slightly amended in 1866. 

By this amendment the Cornoration of Niount Allison was 

to include the University, the Academy, and the Ladies 

College. The ultimate ownership of the institutions was 

in the hands of the General Conference of the Methodist 

Ch11rch of Canada. The direct governing of the three 

was by: {1) a Cornoration (later called a Board of 

Regents) appointed for the most part by the aforesaid 

General Conference. TWelve of those twenty-four members 

were laymen, twelve clergymen. The remaining eighteen 
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were drawn from the Alurnni and Alwnnae of the prepar

atory schools. Twelve were chosen from the Academy 

and six from the Ladies College. This grouu controlled 

the financial aspects of the institutions.(20) And 

(2) a Senate composed of the faculty of the University, 

the principles of the Ladies College and the Seminary, 

and twelve Regents appointed by that Board. They were 

concerned solely with the educational policies of the 

three institutions. No sectarian claims were required 

of the members of either Board. 

The University, being the only Methodist Univer-

si ty in the Mari times, was supported by grants fro.m 

both New Brunswick and Nova Scotia. (2l)- These grants 

were continued until 1872 and 1881 by the respective 

provinces. Private endowments, a grant from the 

Educational Society of the Methodist Ch11rch, public 

contributions, and fees were tb.e only other means of 

finance at the disposal of the Board of Regents.( 22 ) 

Unfort11na tely, the records of the University are 

not publicly available. Much interesting information 

concerning the curriculum and its background, the 

nrofessors the growth of the institution until 1871, 
~ ' 
and its successful internretation of the term "non

sectarian" would add much to an essay of this sort. 
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Based on the meagre information here set forth, some 

conclusion may be drawn. Fulfilling its primary purpose 

as an institution of learning for the children of the 

Methodist faith, the Sackville Academy met a great need. 

During its early years of existence, the sectarian 

divisions were sharp and there was little welcome for 

Dissenters' children in the Anglican establishments. 

True to all policies of reformers, a compromise was made 

in the public institutions whereby non-denominationalism 

was achieved rather than separate schools. This attitude 

was held by the foun.ders of ~JTount Allison University for, 

whereas their Academy bad been :rvrethodist, their University 

admitted students of any faith. The coeducational 

approach was an innovation which gave it a decided 

advantage over the provincial University. Girls were 

not admitted to the latter until the '80's. The engaging 

of provincial men as professors also rnarked a step 

forward in tbe field of ed11cation. The utter denendence 

of the University of New Brunswick on British and 

American men gave no impetus to the yo1mg college 

graduates desiring to remain in the university atmosnhere. 

Perhaps financial reasons comnelled the Regents to 

resort to such measures. Be it as it may, the securing 

of the services of New Bru.n.swick' s sons gave the first 
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outlet of the kind to the province. In spite of incon

sistent financial support, all three institutions were 

highly efficient. Their success was further evidence 

and proof of the liberal trend of the period from the 

exclusive conservative control of the early years of 

the nineteenth century. 

C. St. Josenh's University. 

South of Sackville, another university rose into 

being during those eventful years, St. Josenh's Univer

sity. It became the symbol of protestation from the 

Catholics of the province. This was to be a lasting 

memorial to those decades of religious jealousies. In 

dealing with its birth and growth, two names stand out 

as the great minds and forces behind the venture, Abbe 

Francois- Xavier Lafrance and P~re Lefebvre.(l) The 

former came to Memramcook in June, 1852. After he had 

received the tonsure in Quebec (1838) he went to Prince 

Edward Island to teach French and Latin at r<'Igr. l\~cEachern' s 

newly established "St. Andrew's College". There he con

tinued his theological st1.1dies which prenared him for 

his post at Mem~mcook.( 2 ) His first duty in his new 

parish was to establish a school. In 1854 his "S~minaire 
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St. Thomas" opened its doors to forty-four d~y scholars 

and twenty evening PUP.ils. By the end of the first schol

astic year there were ninety-five in attendance.(3) This 

was a reassuring beginning. Al thot1gh styled a seminary 

it could more fittingly have been termed a narish school. 

There was no religious teaching order to conduct its 

classrooms. '\ Pere Lafrance's brother, Charles Edouard, 

came as head for the salary of 130 louis (approximately 

$520) plus lodging and a few other essentials. In the 

following year, Miss O'Regan, an Irish girl who had 

studied in Paris, took the classes of girls and taught 

them seP.arately.( 4 ) Due then to its teaching staff and 

the melee of French and English, it was in reality a 

parish school. Nevertheless, it was by far the most 

ambitious of its kind until then attemuted in Acadia. 

P~re Lafrance was indeed an energetic director. 

ht personal cost he bought land upon which his dream

school of the future was to be built. nfter a few years 

he had in the vicinity of three hundred and sixty acres. 

Such was his zeal that he once sat until midnight in a 

parish home, brandishing his driving whip and ordering 

the householders to sell. They gave in. He also urged, 

one might say pleaded, the Brothers of the Christian 
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Doctrine to come and teach. They refused.(5) At length 

his health gave way, and though a young man he was forced 

to accept a smaller, northern_ parish. His school was 

closed (1862) and he himself felt as a broken man. For 

years he had held his dearly beloved property in his own 

name, absolutely ref11sing to meet the demands of his 

bishop, Mgr. Connolly, of Saint John, that he turn over 

all into the name of the Church. He honed to make it a 

gift to the order that never came. In 1860 Mgr. Connolly 

went to Halifax and in his place came rv1gr. S\veeney, a 

former pupil and friend of Lafrance. They had met at 

St. Andrew's College. To him P~re Lafrance yielded his 

property rights.(6) He was replaced by Pere Lefebvre in 

May, 1864. 

Lefebvre had expected to carry on his duties alone. 

But early in the summer one of his parishioners died 

without receiving the last rites of the Church. It had 

occurred when Lefebvre himself was ill an.d he could not 

get to her in time. Thereunon he resolved to have assist

ants at all costs. TWo nriests arrived in early September, 

R. p. Bazoge ( f'rom France) and R. P. 0 'Brien ( f'rom Ireland) . 

They were soon followed by two teaching brothers. The 

latter were both French. Towards the middle of the 

month his staff was completed by tLe arrival of two more 
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French members of the order, R. P. Robert and F. Elzear. 

The first was sent to be director of a reform school with 

the latter as his assistant. However, they were immediatelv 
- ~ 

attached to the teaching nersonnel and nothing more was 

said about the Reform School.(?) 

On the tenth of October, 1864, the College of St. 

Josenh's was officially opened. M. Lafrance was there 

to sing the High Mass. Nineteen "demi-pensionnaires" and 

twelve "externes" attended those first classes. During 

the year their ranks swelled to forty-two of which three 

or four were full board~rs.(S) The elementary years of the 

true classical course were taught as in Quebec and France. 

From the first the school was bilingual. For instance, in 

the beginners' Latin class were three French children of 

Memramcook and three Irish lads from. Saint John. Robert 

taught "les belles-lettres" and a course in Latin; Bazoge, 

Latin and one French class; O'Brien, English; Elzear, the 

intended reform school assistant, looked after disci~line 

a d th f b ·] e Al "r"\. hon.se and Dieudonne tool<: French with .n e arm; w .ll-- '-' 

the beginners. All t~ese men were of the "Congr~gation de 

Sainte-Croix". The proud Abbe Lafrance said to his 

successor: "Ce coll~ge marque le noint tourant d'une 

epoque: ce college consacre 1' egali t~ n.a tionale des 
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Acadiens avec les autres races.n(9) 

The school buildings had been hastily constructed 

and were bitterly cold and draughty. The teachers and 

pupils, even Father Lefebvre, went out together in search 

of firewood. Lefebvre invented a saw r1m by nower from 

a wind-mill so that their tasks would be lightened.(lO) 

The school was always in the public eye. So much so that 

a public examination was held each year. This was indeed 

a departure from the estab_lished ea tholic system. It 

was, to quote an Acadian author, "na1ve condescendance.u(ll) 

The true classical course began before the third 

year of the College's existence. Nine scholars between 

the ages of twelve and seventeen embarked on this venture. 

It was designed primarily for the training of clergymen 

and the future glory of the Church. As such it existed 

in New Brunswick.{l2) 

As it was necessary that the school teach the rud

iments of both French and English, these subjects were 

an integral part of the nrogram. In this way the college 

curriculum resembled the introdu.ctory course given at the 

Agriculture School of Laval. In addition, M. Lefebvre 

shortened the first Latin course from two years to one, 

thus condensing the course considerably. Another 
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innovation was introduced at the s11ggestion of the nu-oils. 

Thereafter, much of their versification was done according 

to the French style. This, too, lightened the course.(l3) 

By 1868, a total of seventy-five pupils were boarding 

at the school. In that year the Legislative Assembly of .. 

New Brunswick gave the college a legal constitution with 

a university charter. However, it was still to retain its 

original name "College de Saint-Josenh.u(l4 ) It became 

"L'Universite du college de Saint-Josenh" in 1898 but not 

until 1928 did it obtain its present name "L'Universit~ de 

Saint-Joseph".(l5 ) 

By the charter of 1868, it was recognized as a 

university and vres given a Senate, similar to other instit

utions of that name. The Bishon of Saint John, the cur~s 

of five or six narishes of the diocese, and several laymen 
..L 

were the Governors of the college. Their rights and duties 

were: 

( 1} to na-me the nresident or "strperieur" 

(2) to engage the nrofessors and "tuteurs" 

(3) to direct the financial and educational 

proceedings in the granting of the de-
. (16) 

grees of B.A., B. L1t., and B.Sc. 

At no time was the college to be nermitted the noss

ession of pronerty of the value of more than a thousand 
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louis, thus ~utting the order into a retiring position. 

This was extended in 1894 to ~10,000 annual income.(l7) 

Dating from the year of its official recognition by 

the provincial government the college received an annual 

sum of $400 for the supnort of the institution. It was 

increased in 1869 to ~800. With this money and various 

contributions the order built a school chanel and an 

annex to the pitifully small buildings. The chapel's 

ground floor was used for many years as a community hall 

for the village.(lB) Truly this college was one of the 

people, built for the improvement of their intellectual 

and moral health. At the close of this survey it was a 

thriving establishment keening alive the spirit of France 

in Acadia and yet, in so doing, scattering its swelling 

crumbs of education to all wb.o cared to pick them up. 

Pere Lafran_ce, sneaking of his dream-child said: 

"Vous autres Anglais, vous m~prisez les Acadiens; pourquoi? ••• 

parce qu'ils n'ont aucune instruction. Eh bien! faites-

les instruire, facilitez-leur !'instruction, et ces 

Acadiens -- au lieu d'@tre un danger nour la Province, 

deviendront uour tout le pays un appoin.t et une force de 

nremier ordre.---L'~ducation insnire l'amour de l'ordre, 
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de la justice et des vertus, fait conna1tre enfin et 

aimer de plus en plus son nay8 .u(l9) 

Offering by far the most ambitious curriculum, the 

University of New Brunswick took the lead, a nosition 

she still holds today. One cannot comnare the two arts 

and science courses presented because, at that time, 

Mount Allison was very much in its infancy and the 

provincial University had had many years of exnerience 

and growth. The curric11lum of St. Josenh' s was na tterned 

after the religious schools of old France, and thus found 

no counter-part in New Bru.n.swick. 

Two genera_tions had wrought a vast change in the 

provision for university education. Actually non

existent in the province in 1828, it was liberally 

provided for all denominations by 18?0. Closely parall

eling the trend of liberal thought in matters of state, 

two of the three universities made no sectarian claims 

upon their students while their administrative councils 

were fairly representative of the governing class in the 

province. This was truer of the University of New Bruns

wick than of Mo11nt Allison because of the automatic 

participation of nine govermn~nt renresentatives in the 
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Senate of the former. Do11btless, men and women equally 

as competent and outstanding in business, nrofessional, 

or political circles were appointed to similar d1Ities at 

the Methodist college. 

Mount Allison was more dependent financially and 

administratively upon the church than was the nrovincial 

University in Fredericton. On the other hand, Le College 

de St. Joseph was entirely under the control of the 

Roman Catholic· a·uthori ties. 

When in 1871 the schools of the nrovince were made 

free and non-sectarian, the two English universities were 

ready to take the top rank of the educational ladder and to 

fill that nosition adequately. St. Josenh's nerformed 

the same service for the French-sneaking schools. Although, 

auite naturally, the universities all remained the schools 

of a select few whose class was based on wealth, they were, 

none the less, not restricted as in the past. Truly, the 

spirit of liberalism bad opened the doors of opnortunity 

a bit wider that more might share in its wealth. 
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CH.AP'l,ER VI 

ELEMENTARY EDUCATION 

1830-1871 

A. Parish Schools 

The optimistic future that had seemed ine-vitable 

in 1830 had, a decade later, faded until even the 

Speaker of the House of Assembly was forced to admit 

in 1842: "Notwithstanding the very liberal aid con

stantly extended to ed11ca tio11 we are na.infully aware 

that the condition of the common schools is by no means 

such as it ought to be.u(l} The "liberal aicP' to which 

he referred had been nrovided for in two acts. 

In 1833 an act was -oassed which called for three 

tr11stees in each parish, whose duty it was to divide the 

said parish into as many school districts as seemed 

advisable. In addition,these men were to act as in

spectors and as such were required to visit the schools 

under their jurisdiction.(2) The grant for each parish 

was substantially increased to a maximum of :',160 with 

an average of :Ll20 for the county. ( 3 ) It was hoped 

through s11ch ino1Jcements to ameliorate the standard 

f h ] d cboolmasters Unfortllna tely, the act o se oo._s an s .~. • 
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failed in its purpose cb.ieflv becallse of the incompet

ency and negligence of the local Justices nerforming 

their duties and the absence of a central authority to 

guide them. 

Three years later, in 1836, a select committee was 

appointed by the House of Assembly to ntake into consid

eration the Law relating to Parish Schools and to report 

thereon by Bill or otherw-ise. n To the list of appointed 

members was added the name of Lemuel Allan Wilmot, a very 

influential factor in the instigation and administration 

of reforms in education. The Committee submitted a re

port in the same year wb.erein they set fortb their 

recommendation.s. Their main interest centered around 

the "adoption of such measures as might have a tendency 

to ensure a descrintion of Schoolmasters sunerior to those 

hitherto emnloyed." The suggestion that a Board of 

Commissioners to examine and license teachers be set u~ 

in each county was considered. However, their decision 

ruled it out for, they argued, "a measure of this kind 

would • • • • increase difficu.l ties of uersons • • . • in remote 

settlements in procuring Schoolmasters and thereby nrevent 

the benefit of ~ducation being extended to many of the 

poor inhabitants of the l)rovince." Up to this neriod 
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all teachers had been commissioned u_nder His ~1a.iesty' s 

Royal InstrllCtions. The committee further recommended 

that such licensing be nut into the hands of the local 

Trustees.( 4 ) 

When the Bill of 183? was brought down it included 

the anpointment of county Boards of Education so vigor

ously objected to in the preliminary renort. These boards, 

composed of three or more members, apnointed by the 

Governor-in-Council, were to receive all annlicants for 

certificates to teach in their resnective c0unties, to 

examine the said a~plicants, and to recommend the success

ful candidates to the Lieutenant-Governor for licensing.(5) 

!\To teacher -was permitted to tran.sfer from one co1.1nty to 

another without undergoing an additional examination by 

the second co11nty' s Board. ( 6 ) The narish trustees were 

maintained and, as in 1833, were to act as insnectors of 

the parish schools. (?) Ftlrther financial aid was given 

with the maximum grant increased to £180 and the average 

to £160 by this Act.(B) By this Bill five free scholars 

were nermitted to enter each school.(g) 

Still the situation was unsatisfactory. Actually 

little had been accomnlished in the o11ali ty of tbe schools 

and school-teachers. By 1845 the enrolmen_t had risen. to 
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15,924 pupils.(lO) This had necessitated a great increase 

in the number of scl1ools and in the cost to the nrovince. 

By 1840 the maximum grant was £260 per ~arish and yet no 

school was entitled to any more than the original £20 set 

up as an adequate sum.(ll) Thl·s J d t _e o a great increase 

in the nrunber of schools but was ineffectual as concerns 

the quality of each. 

Again the House of Assembly named a committee to 

investigate all matters concerning education (1842). 

Lemuel Allan Vvilmot was the chairman. Vvi th him were 

serving members avpointed from each county.(l2) To 

assist them,in their survey the trustees of the various 

parishes throughout the province were asked to send in 

reports concerning the state of education in their 

respective schools. These renorts yielded interesting 
- .. 

and yet depressing information. There were in the 

province in 1841, 541 narochial schools with a total 

attendance of 14,988 pupils.(l3 ) This is probably a high 

figure as another estimate gave 564 schools with 10,690 

pupils.(l4) This gives an average attendance of 18.9 

t d f h h J ~VIr. Alfred Reade, secretary 
s u ents or eac se oo_. ~ 

and son-in-law of Lieutenant-Governor Colebrooke, stated 

" " his definition of the reauirements of a teacher~ 
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"Honesty, sobriety, and morality are essential •••• but 

a certain amount of mental and intellectual power must 

be considered equally indis-pensable." He went on to 

state that the chief need was a TrainJ·ng s h l b d _ ·- c oo_ , ase 

on the principles of a Normal School. However, as he 

saw it, three obstacles stood j_n the way to the success 

of such an institution: ( 1) "the insufficienc:r and un

certainty in the mode of remuneration, (2) the variety 

and nature of books generally in use, and (3) the short 

length of time durin.g the year when a school was act1.1ally 

in operation. Nearly all the tr1.1stees had one complaint. 

They lamented the financial loss and inconvenience it 

causes the citizens.u Reade suggested they (the Trustees) 

be given travelling ex~enses to visit their schools!(l5) 

The trustees in the co11nty of Saint John gave a fairly 

detailed account of the sub.jects taught there. "Nearly 

all", they state, "were studying reading, writing, 

arithmetic, English grammar, and geogranhy.n In all 

schools there was a great need for boo"ks. The New 

Testament seemed a favored text. Catechisms were also 

greatly favored, although used rather incongruously. In 

Charlotte county "Roman catholic and Methodist Catechisms 

are used in schools taught by Eniscopalians and in the 
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only school taught by a Roman Catholic the Episcopalian 

and Methodist Catechisms are used. n In Kent Co11nty the 

Bible was the sole text for the En.glish-sneaking students 

and the New Testament the only book for the French!(l6) 

The state of the buildings was, in general, appalling. 

"Look at the miserable huts which in many parts of the 

country are made to answer the pltrnose of a school, many 

of them in such a state that every wind of heaven has free 

entrance, so small, so inconvenient that they would make 

indifferent pig styes, and yet in them the 1mfortuna te 

teacher must -perform his laborious and imnerfect cluties, 

he must teach reading and spelling without books, geography 

without maps, and oftentimes writing and cyphering without 

paner or slates.n(l?) By means of such renorts and through 

a record of their own observations, the members of the 

committee prepared a lengthy statement. In all of this, 

Governor Colebrooke was a most zealous worker. Through 

his personal efforts a series of letters was sent out 

which yielded the above interesting data.(lS) 

The report submitted was sweeping in its nroposals. 

In order that the serious lack of good teachers be over

come the committee urged the organization of a Provincial 
' 

Training School to train and license men and women for the 

profession. They also suggested that a system of narochial 
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~ssessment be adopted in nlace of the existing voluntary 

method of contribution to the support of the teacher and 

to the erection and upkeep of the school house. For the 

first time a division of teachers into classes according 

to qualifications and ability was nroposed. The Comm

ittee also recommended that some uniform system of in

spection be evolved whereby competent men could be used 

with the best of results. They deplored the general state 

of apathy concerning educational matters which they found 

in the majority of parishes. To facilitate further sur-

veys they recorarnended that regular reports of the Parish 

Schools be submitted. It was an astounding report ~nd 

paved the way for the Parish Schools Act of 1847.( 19 ) 

In 1844, under the never-tiring zeal and influence 

of Wilmot and Colebrooke, a Commission was again appointed 

to inspect Gra~~ar Schools, Parish Schools, and all other 

institutions receiving Government aid for educational 

purposes. The House of Assembly voted £500 for the 

survey. Of its three members, S. Z. Earle, M.D., John 

Gregory, and James Brown, the latter was to prove the most 

outstanding in shaping e~ucational nolicies in the nrovince.( 20) 

Upon its recommendations, a new bill was drawn up which 

became law in 1847. 
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The Commission presented a much more explicit renort 

than had the foregoing committee. From a comparison of 

facilities, and the provision thereof in New Brunswick, 

the United States of America, Nova Scotia, and the Canadas, 

a noteworthy conclusion was drawn. New Brunswick had, in 

proportion, adequate funds but these funds were not nro-

ducing as effective a system of elementary ed11ca tion as 

was to be found in any of the above mentioned areas.( 2l) 

The instance of one school was cited wherein was found 

a complete absence of pens, ink, paner, slates, nencils, 

or desks. A few miserable benches were its only claim 

to being classed as a school! This was an extraordinary 

case, but all school buildings they designated as 

"appalling". The standard of work nroduced in such 

surroundings and against such odds was equally depressing. 

The teachers in general were quite ineffective. In most 

instances, they were handicapped because of their own lack 

of scholarship. Many knew no arithmetic, were vague 

or ignorant concerning the essentials of grammar, and 

even were often unable to dictate the simplest words for 

spelling. such ignorance was not surnrising when the 

very limited amount of their incomes was considered.(
22

) 

As a panacea for such ills, the Commission ~resented 
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a list of necessary changes. To replace the County 

Boards of Education, which had made little or no im

pression on the improvement of schools, they advocated 

that a Provincial Board of Education be established as 

a centrifugal authority. This Board, they suggested, 

would have the nower to establish a much needed Training 

School, or Schools, for teachers. Here nrospective 

teachers would not only be given valuable training in 

the art of pedagogy but they would also have the o-pnort

uni ty to improve their own kn.owledge of the fundamental 

skills. Ins~ectors would be annointed by the Board and 

would be directly responsible to this main authority. A 

uniform set of school books wou.ld be issued. Set form.s 

for school regulations and returns would be prescribed. 

Upon such recommendations was based the Parish Schools 

Act of 184?. ( 23) 

As a practical solution to these nroblems the Act 

provided for: (1) a Board of Education. Its members 

included the Governor, the Executive Council, and an 

appointed secretary. John Gregory held the latter nost 

for five years. He received a salary of £100 and was, 

for that sm.e.ll sum, entru.sted wi tb. the gt1idance of the 

whole educational system. 
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(2) a Training and Model School. 

(3) The same Parish Trustees. The Justice of the Peace 

was to be the link between them and the Provincie.l 

Secretary. Their d11ties were unchanged but it was hoped 

that their guidance by a central authority wot1ld improve 

their interest and methods of approach to the problem of 

their local schools. 

(4) Two Inspectors. Th.ese men were given. an annual 

salary of £200 each and were to travel from school to 

school assisting in any way possible the teachers, 

trustees, and pupils of all parishes. 

(5) The division of teachers into three classes. This 

first classification of teachers "t.NB.s based on knowledge 

and applied only to those who attended the Training School. 

A first class teacher received £.30 ner annum, a second. 

class, £22, a third class, £18. There was no distinction 

of the sexes. Those teachers who did not attend the 

Training School were·to receive £20 which could be 

reduced to £18 if they failed to attend within a set period. 

(6) No change in the provincial grants to each parish. 

These were as stated above £.260 maximum, £180 average 
' ' 

and £20 per school. 

( 7) A grant for school supplies. 'J.lhe government voted 
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£1000 towards the purchase of school books and apuaratus. 

This was the first on such a large scale and with a view 

to uniformity. 

(8) An approved list of books. In addition, provision 

was made for the editing and. urinting of other sui table 

t t ( 24) ex s. 

The provisions above were sound and augured a favor-

able future for the parish schools. , The system nro-posed 

offered for the first time an organized administration 

with control in the hands of those who were, presumably, 

able to direct and guide the education of the young 

because they, themselves, understood the principles and 

needs of such an education. Unfortunately, those who 

were nearest to the pupils and sdhools, namely, the 

parents, teachers, and trustees, were completely in-

different. The apathy that had been so denlored was 

still evident. In general, the parents cared not that 

their children attended school. In the rural -po-pulation 

the youth were needed on the farms. Any money spent on 

acquiring knowledge which, the:y believed, offered little 

benefit to being a good farmer, was begrudged. The 

.Parents were utterly ignorant of the advantages such 

an opportunity offered. On the other hand, the teachers 
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were so inefficient that it is dotlbtflll these children 

would have benefited greatly. It was a vicious circle.( 25 l 

Many teachers refused to better their status or skills 

by attending the Training School. Fifteen years later 

there were still to be found untrained teachers in the 

schools. In 1861, 305 were renortea.(26) The trustees 
' 

most of them in a poor position to offer any criticism 

of methods or results, were likewise indifferent. They 

were not overly anxious to see that a school was well

financed. They seldom even bothered to carry 011t their 

duties as inspectors.( 2?) Although there was provision 

made for the subm.i ttance of reg11lar reports, there is no 

evidence available that these were ever filed.~ Such 

general lassitude almost completely defeated the admin

istration of the J. ... ct of 184?. Baron D'Avray, who later 

became Superintendent of Education in the nrovince, 

described this neriod in these words: "From e.ll that 

has been ascertained, it annears that tndifference, 

apathy, and neglect are the characteristics of parents, 

generally, in matters of education; that teachers are 

equally unraindful of their especial duties; and that to 

these facts may be attributed the failure of all past 

efforts as surely as the failure of every future one may 
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be predicted from their continuance.n(28) Such was the 

defeated state of the schools in 1852. 

In that year an Act for the Better Establishment and 

Iviaintenance of the Parish Schools was made law. ( 29) The 

secretary of the Board of Education became the Chief 

Superintenden.t of Education in the province. This vvas a 

full-time position and one giving him complete control 

over all educational matters as concerned the provincial 

government. The Chief Superintendent was to receive a 

salary of £200 and the very insufficient sum of £50 for 

travelling expenses. To assist him in his work, fifteen 

county inspectors were apnointed. They were to make four 

inspection trips a year to every school in their co11nty. 

For the second time, a clause was introd11ced which provided 

for voluntary adoption of assessment. It was ho-ped thro11gh 

such a measure to arouse local interest to take a more 

active part in the supnort and development of the schools. 

nS an inducement, the teacher of any district which did so 

would receive a twenty-five ner cent increase in his or 

her government r;rant. The rates of the gran_ts were 

changed on the basis of sex. rvia l_e teachers were to receive 

£30 for a first class license, £22 for a second, and £18 

for a third. Female teachers were given £20 for a first 
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class license, £18 for a second, and £14 for a third. 

At that time there were approximately two male teachers 

to every female teacher. ( 30) 

Again the duties of the Trustees were defined. They 

were to divide their separate Parishes into Districts, to 

provide fitting school houses, and to engage the teachers. 

The maximum parish grant was left unchanged but the min-

imum was raised to £200. However, the maximum was only 

to be allotted to one narish in a county. This was a 

safety meast1re for the nrovincial treasury. Should every 

parish be entitled to £260 the government would soon find 

its budget sadly inadequate to meet the de~ands.( 31) This 

Act was to be in force for three years . .iictually it re-

mained law for five, for in 1855 it was renewed for two 

years.(32) 

The first Chief Superintendent of Education was 

Reverend James Porter. He began his career by immediately 

urging the continuance of 1\!Ir. Duval' s Trainjng and l\1odel 

School at Saint John. To insure efficient examination 

of the candidates for licenses, he annointed a committee 

of examiners. T11rning his attention to the great need for 

a uniform set of school books, he sanctioned the use of 

the books of the Irish Board, adding Lennie's 'English 
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" . " Grammar and Plnnock's Catechism of the History of England 

d . . n ( 33) A. • l an Amer1ca. c1rc11_ ar "f.NCis issued to the collnty in-

spectors and instructions to the teachers stating their 

duties in clear, insistent terms. In addition, the latter 

received forms for da j_ly registers and sem.i-anntial renorts, 

which returns were to be submitted to the Chief Sunerin

tendent at annointed ~eriods.( 34 ) As if all this organ-

ization were not sufficient, Mr. Porter nersonally spent 

a month visiting as many of the schools as possible. In 

his annual report he admitted his visits were indeed very 

"sketchy" but they were not, he hoped, without some 

benefit.(35) From his own observations and from the 

reports submitted, he was able to draw un various tables 

of statistics. Incomplete as they are, these tables were 

the first of their kind and give as accurate a record 

as it is nossible to find for that -period. 

Tb.ere were, in the fou_rteen counties, ninety-six 

parishes which had been divided into 818 districts 

supnorting 688 schools. There was an enrolment of 18,591 

pupils out of a school age population of 53,324,with an 

average daily attendance of· 18 per school.{
36

) Actually 

those who regularly attended were but one-sixth of the 

children between the ages of six and sixteen.( 3ry) In 
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glancing over the data concerning the ty~es of school 

houses one is rather shocked to find that, of 700 build

ings, 107 were still of logs, 421 were framed, and 14 

were classified as "others". 205 of tb.ese schools 

boasted of a yard and sanitary facilities, 380 had no 

provision whatsoever, while the rest of the schoolmasters 

failed to report on the sit11ation. Ovvnersbin in 540 

cases was by the district. One hundred and thirteen 

buildings were rented. Of nineteen erected during the 

year, two were at the exnense of tb.e teacher, one by 

the Madras Board, three by "QUbl.ic subscri-ption, one by 

the Sons of Temperance, one by the inhabitants, two by 

assessment, and three by nrivate enterprise.( 3B) That 

better, more efficient schools be built, Mr. Porter 

advocated the circtllation of Barnard's "School 

Architecture" for the inforrna tion of all. ( 39 ) 

Mr. Porter, although in office but a year, was a 

keenly observant and zealotls superintendent. He saw the 

defects in the system of which he was head and did not 

hesitate to suggest improved methods of administration. 

Assessment, he urged, was necessary. It would not only 

distribute the b11rden evenly but it wo11ld aro11se the 

interest of all citizens to the needs and onnort11ni ties 
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of education. He expressed his annroval of the situation 

in Upper Canada where "the Provincial allowance is -ora

portioned to the average number of children in attendance 

at the schools. With regard to such an arrangement, 

the late Secretary of the Massachusetts Board of Education 

says that it would 'conduce greatl~r to the benefit of 

the smaller, the more agrlcul t11ral, and the more snarsely 

populated tovms' • • • • . • .. I v1ould add that it wo11ld meet 

and remove the injection ... ·• . against the nrincinle of 

the present school law that it extends a helning hand 

to those districts which are able to do something towards 

supplying their own necessities but it, in some measure, 

overlooks the wants of those which are unable to do much 

for themselves .••.• " He realized the great resnon-

sibilites laid on. the shoulders of the r~Prustees. These 

men should be most carefully chosen and should be rep

resentative of their community. Mr. Porter anplauded 

the practise of election of SllCh men which vvas to be . 

found in Upper Cana.da. He also anproved of the ex

tensive powers given them. In "Unner Canada, Trustees 

are authorized by law to contact with an.d em.nloy all 

teachers, and deter.mine the amollnt of their salaries, 

and to provide for the salaries of teachers and all other 
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exnenses of the School in SllCh a manner as ma~r be desired 

by a majority of the freeholders or householders of the 

School section, •••.• and to emnloy all lawful means to 

"collect the sum reou.ired for such exnenses.n(40) In Saint 

John ti:-e problern of a large num.ber of scl1.ools was makin.g 

itself felt. The Chief Sunerintendent exnressed his 

disapproval of the "per"Dendicular" division of nupils. 

Rather did he nrefer the "horizontal" scheme "classify-

ing and reglLlarly grad in.c; the schools in well ada TJted and 

furnished school houses, and instructing them by means 

of such teachers .•.. to leaven with knowledge and to 

mould by discipline the en tire rnass, in a manner in-

comparably more thorough and economical than can nossibly 

be the result of ~resent nrimitive and inefficient arrange

ments.n(41) In all of hi.s work Nir. Porter had fo11n.d one 

problem 011tstanding. It was very diffic11lt to difft1se 

information concern. i_n.&~ edt1ca ti on thrnughou t the nrovin ce. 

He su_ggested. that a Jo1.1.rnal of Ed"'1ca tion be nublisbed 

regularly and distributed widely that all ignorance 

· d. t d ( 42 ) H . t t d and o~position m1ght be era 1ca e . av1ng s ar e 

the new educational organization off so firm.ly on the 

right foot, Mr. Porter resigned and Baron D'Avray took 

his place. 
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For several years the schools ann11ally increased 

their enrolment. The school year also lengthened. Its 

greatest sj_ngle lean was in 1853. In that year schools 

were in session an average of 33 weeks as comnared to 

19 weeks in 1852. ( 43 ) In. the tovv.ns and areas of con-

centrated nonulation trte schools were overcrowded. For 

example, in Saint John., where the non11lation vvas 30,000, 

there were but ten Parish Schools an_d fourteen P11b 1 ic 

Schools which in_cl11ded the Madras Schools, the Roman 

Catholic Free Scbool, the GranLr:1ar School, an.d others. 

Throughout the county, a similar situation nrevailed. 

In the Parish of Portland, there were sixteen Parish 

Schools alone. ( 44 ) Dtle to the fact that the government 

grants averaged £200 ner narish with no more than one 
. 

parish in the county receiving £260, the amount each 

school received, tn st1ch an instance, was small. Con-

sider the nlight of the Parish of Portland. There,each 

school wouJ.d receive one-sixteen_th of £200 - £,12 10s. -

or one-sixteenth of £260 - £16 5s. at the most, in nlace 

of the minimum. £20 exnected.. It was imnossible to carry 

on under su_ch conditions. l'i.s a res1.1l t, the trustees were 

h l ( 45 ) Th. d1·d often required to close several se oo_ s. _ls 

not relieve matters because the rem.aining schools nromptly 
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received the pupils from the closed schools, and in th~ir 

turn became unwieldy· and more difficult to finance. 

In suite of the success of the newly established 

Training School, there was mtlch to be desired in the 

professional skill of the teachers as a groun. Baron 

D'Avray reneatedly stressed the necessity of studying 

teaching as a science. He considered the ability to 

impart knowledge more imnortant than great stores of 

knowledge itself. "Elementary knowledge thoroughly 

mastered, and the art of clearly and thoroughly corn-

municatin§; that knowledgett were his reouirem.ents of a 

common school teacher.( 46 ) Nor were the narents more 

keenly aware of their duty. I,Jany were oui te willing 

to u.ay the school fee of 2s 6d per term, provided that 

any member of the family cotlld attend. This led to the 

practice of taking turns going to school.( 4 '7) With this 

attitude among the parents, any teacher would be 

practically defeated before he started. 

Mr. A. T. D. Mc~lmen, insDector for Kings County, 

made, in his report for 1855, some startling comparisons 

between Unper Canada and Nevr Br1mswick. In the former 

colony the students naid a monthly rate of ls 3d or 

their families were taxed according to local assessment. 
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As a res1.1l t the cost of edt1cation in Canada West was 

not aui te dou_ble that in :t-Jew Bru_nsvvick an_d the nonulation 

was five times greater!(48) 

Marshall D'Avray was well 8\"lB.re of the existtng state 

of affairs. In his renort of 1856 he baldly listed the 

main sources of trouble: (1) The Trustees were not 

dividing their narishes into nroper districts. Although 

they were required by la¥! to file ret1.1rns concern_ing the 

said divisions, they were more often than not very tardy 

in their correspondence. Such negligence should, accord

ing to D'Avray, be nunished severely. In addition, the 

school Districts were, under the Act of 1852, s11b.iect to 

be altered from jrear to year. If a newly annointed Tr11stee 

so v1ished, he co11ld have the narish red i vtded to S 1J it his 

own nu.rnoses. 'This resulted in neon le of a district often 

having to S1Jpnort the bu_ilding of two new scho()ls in as 

many years if they were tlnfortu_n.a te eno11_gh to be in the 

section redivided. The only remedy was the fixation of 

di vj_sions with a nrescribed min.imum area. In addition, 

the Trustees,under the Act of 1852, could change the 

division of Districts. (2) The Trustees were not sun~ort-

ing the teachers fin.ancially or nrofessionally. rr~hey 

should be "sympathetic" and hel-pful in solving their 
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problems of tardiness, irregular attendance, poor pay, 

ill-kept school houses, and parental dj_snutes. D'Avrav 
c.: 

exnressed the opinion that the engaging of a teacher 

should be left to the Inspector who wou.ld have m.ore 

ability to judge the candidate's professional re

commendations. Arrangements as to the class of teacher 

desired (i.e. 1st, 2nd, or 3rd) and the salary to be 

offered should be under the con.trol of the Tru.stees 
' 

who would always act according to the -vvisb.es of the 

community exnressed at a nublic meeting. (3) He dis-

apnroved of the existing Board of Education. It was 

far too politically minded. In nlace of the Governor 

and his Executive Council, D'Avray urged that a grou~ 

of persons interested and active in ~ducation be apnointed 

by tbe Governor to form a similar Council. He auoted 

the success of sv.ch a Counctl in Upner Canada. ( 4) 

The duties of the su-nerintendent were too restricting. 

Zealo11s and active as he always was, it was irksome to 

Baron D'Avray to have his only contact with the schools 

through the renorts submitted. He suggested the extension 

of the Superintendent's duties and travels that he might 

be able to nersonally visit each county once a year. 

(5) The period of attendance at the Training School 
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for Teachers was insufficj_ent. He advised doubling the 

three month period then_ reouired. 1-e a l d tb t 1 I u_ SO Urge _a On Y 

the art of teaching be taught. The nractise of improving 

the prospective teacher's intellectual standing he de

plo_red. Such knowledge shr)ulcl be a reouirem_ent for ad-

missio~ not an aim of the training given. (6) The 

Inspectors were under-naid. According to D'Avray, their 

salary should be £300. He elso urged t~at there be fewer 

appointed (five in fact) so that there be closer organ-

ization to facilitate exchange of ideas and nlans with one 

another. (r;) The teachers vv-ere also lmder-paid. D'Avray 

argued that capable m_en and women would never enter the 

profession until it was made financially attractive to them. 

Their local pay, he sa id, shou_ld be made eoual to the 

provincial grant. (8) As usual, he stressed the 

immediate need of the adoption of assess1~1ent. ( 49 ) 

In view of the fact that Baron D'Avray was Cbief 

Sunerintendent of a non-denomin.ational, government 

supported s~rstem. of ed1.1cation, it is ra tller s,1rnrising 

to note his instru.ctions to the teachers of the nrovince 

in 1856. he advocated the nractise of the monitorial 

system. This system, which was the !:)_Bin r:rtrcinle of 

the N:adras schools, left the tea cl1er free of the dr11dgery 
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which would certainly be almost overwhelming in the 

crowded schools. l-Ie hj_mself had, he admitted, no first 

hand contact with s11ch a system bu.t he .indged it on th.e 

tyne of scholars it nroduced. He believed it would serve 
as an aid to those teachers who fo11nd themselves with 

far too many nunils and far too little time to accomnlish 
the necessary work.( 50); 

The Act of 1852 hc:d indeed set the machinerv of 

administration in m.otion. Hov1ever, the ranidi ty of 

advancement soon made it necessar·y to consider a re-

organization of the whole system. Politics and religion 

had entered into the auestion. The centralization of the 
scheme had not improved the local annroach to matters 

concerning the district schools and their teachers as it 
was hoped. Salary schedules and financial sunnort were 

inadequate. ':ehe whole tenor of the system had not 
, 

advanced in sten with the steadily increasing nurnbers 
of pupils. It had been but five years since the framing 
of the Act of 1852 but what observant,keen minds had been 
at work. Reverend cTam.es Porter, Baron D'Avrav, l-/Ir. Duval, 

and the various inspectors were all alert and eager for 

the advancement of education in their province. In 185? 

a auestionnaire was nrepared by the Chief Stroerintendent 
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and sent to the various insnectors. Their renlies fur

nished the evidence needed to force a change. 

The auestionnaire of November 24, 1857, contained 

the following ouestions: 

"What is the state of Parish Edu_ca tion in you_r 

county as compared with its condition nrevious to the 

passing of the existin£ Act, with reference to the 

following points: 

(1) "Is Education more valued by narents and do they 

prove that it is so by the engagement of none but well

oualified teachers, by the liberality of their subscrintions, 

by their readiness in naying them, and by enforcing 

the nunctual a tten.dance of their children at school?" 

( 2) Wr1at is t:he state of the school houses? 

( 3) What is the rn.etrod of hlrln_g a teacher? 

( 4) What is the _m.ethod of, na,ri ng a teacher? 

( 5) What are the effects of the s:rstem of boarding 

around? 

( 6) Are teachers more nrofessional in tb_e.lr work? 

( 7) Are tra in.ed teachers s11nerior to un.trained teachers? 

(8) Is it necessary that a teacher have a vast knowledge 

of many subjects? 

(9) In wb.a.t esteem are teachers held? 
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(10) What is the general feeling towards assessment? 

The answers, in most cases, were in accord with one 

another. All agreed that the indifference of narents 

still existed. All teachers were noorly naid and in 

m.any schools the -person engaged w011ld inevitably be the 

one who was willing to come for the smallest sum. Qual

ifications had little effect. Attendance was not forced 

and was very irregular. il-l though one-stxth of the school 

age po~ulation was purnorted to be at school, such was 

not the case. Many only attended for a few weeks at a 

time, whereunon other members of the family would renlace 

them. 

The school ho11ses were im.proved in Kings and Kent 

Counties. More apparatus had been uurchased but the 

lighting was in_ every instance very inferior. In Charlotte 

County the schools were termed nbad" and ill-eoui-pned. 

The same complaints came from all over the nrovince. 

In answer to ouestion_s three and fou_r, the insnectors 

turned in discouraging renorts. In most districts the 

method determ.ining a teacher's salary was still by 

subscription. Those wh.o had more children of school 

age were generally exnected to contribute nronortionately. 

Usually this was in inverse ratio to their income thus 
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resulting in only one or two of the family gain£ to 

school or in the uractise of takj_ng turns. Th_e sub

scription pro.mised was not alwa.vs paid. BlJt it was 

necessary to arrange for ~ayment in order to receive 

the government grant. The local grant was :oaid often 

only in part, sometimes in ~roduce, and freouently not 

at all. Although the Trustees were to arrange the 

salary of the teacher and gather the subscrintion, the 

teachers were more often than not forced to get the 

necessary signatures themselves. 

Question five revealed that the practise of board

ing around was degrading to the teacher. In many cases 

it was "subversive to discipline." 

1,~,uestions six and seven j_nvariab Ly drew no si ti ve 

ansvvers. The difference was not too great, but it was 

enough to make the untrained teacher realize the signif

icance of training. All seemed to be taking a more 

professional apnroach to their rank. 

All agreed that the fundamentals of knowledge were 

more imnortan.t than acauaintance with a vast variety of 

subjects. This must have nleased Baron D'Avray for he 

was an avid sunnorter of the belief that a "little of 

everything and nothing well" was to no one's credit. 
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To t~e auery concerning the teacher's status in 

the community came the renlies that,as an individual 

citizen, the teacher vve_s resnected but, as a professional 

worker,no resuect was paid. 

IVIost c_ommuni ties seemed. in favor of the nrinci nle 

of assessment. In Westmorland County, the general 

feeling was re-ported as being against it. This seemed 

to be the only case of direct op~osition.(51) 

On the basis of the foregoing renorts, a new bill 

was framed. It became law immediately and was known as 

the Parish School Act of 1858. rrwo days later, Baron 

D'Avray was dismissed from his nost as C~_ief Sunerintendent 

after five years of faithfu_l, zealo11s service. The 

reasons have been lost in the shades of time, but Miss 

McNaughton mentions fou.r nossible exnlana tions: Govern-

ment o-pnosi tion to his noli tical views, to his ed11ca tional 

views, to his dual role of Chief Superint~ndent and 

lecturer at King's, or political natronage.( 52 ) He was 

succeeded by Mr. Henry Fisher and his assistant, Mr. 

George Thompson. Mr. Fisher's duties were basically 

unchanged. However, he was renuired to snend some portion 

of his ti.;ne in instru.cting the nublic concerning educ-

ational needs and principles. He was also, as Chief 
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Superintendent, expected to gather any information per'-

taining to education, its princinles, nolicies, and 

application, which would, perhaps, have some bearing on 

the provincial system. For his services he received 

£250 a year. Tb.e nurnber of inspectors was reduced to 

four which fact did not ease the new Chief S11nerintenden.t' s 

burdens. They received £200 each. 

The most outstanding innovatton was in the provision 

for district School Cormnittees. Since 1816 there h_ad been 

a definite tren.d tovvards centralization of administration. 

Now, however, the Parish r~Prtlstees were instr·ucted to call 

a meeting of the taxuayers in each district. Election .. - -- .. 

of a Com_mi ttee of three from the mem_bers of that gro11p 

was required. These men, known collectively as the 

School Cormni ttee, wou_ld have direct control and resuon-

sibility for the upkeen of the school house, annaratus, 

and grounds, the financial sunport of the school, and 

the engaging of a teacher. At their discretion children 

could be admitted as "free scholars.tt 

It was by this act, to0, that S11nerior Schools 

were established. Even t11a11~r, the:r were to nrove to be 

the link between the Parish and Grammar Scb_ools. Created 

to provide more tra in.lng than the comm.on schools offered, 
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there was provision made for one in each "T!arish. It was 

honed they would ''induce the neople to imnrove their 

schools. The Board of E011cation offered to nay an in-

creased grant to one school in each. narl·sh ·f ·t ·t d l_ 1 "' merJ_ e 

a high rating. To be 1 · ·bl th e __ lgl .. _e, ___ e school had to have 

a competent teacher." Eviden.tly, no regulations were 

laid down for the content of the curriculllm or tb_e qual

ifications of the students attending. The government 

agreed to ~ay a grant of £?5 per school if the Darish 

provided £50 first. 

Again a voluntary assessment clause was included. 

This time the grant to the teacher of the district was 

reduced to ten per cent from the twenty-five per cent 

of 1852. 

For the first t5_me a s'rstematic nrovision was m_ade 

for the beginnings of individual school libraries. For 

every sum raised by t:t1e district for SllCh a nurnose the 

Government would pay a sum of ltalf the value. If, for 

example, a district raised ~25, the government wo11ld add 

£12 lOs. ( 53 ) 

A very interesting dispensation was granted at this 

time which later led to ~ great deal of disagreement and 

legal difficulty. The Douay version of the Bible was 
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permitted to be read in the schools. ( 54 ) In the Separate 

School Issue of 18?0-71 this was a bitter source of 

argument. 

The period to follow was one of con. centra t_ed organ

ization and effort. Nevv, very detailed school registers 

were issued free of charge, renort forms were exacting, 

and -penal ties were threatened if s11ch ret·urns were not 

made on the stated date. As a result, very accurate 

records were filed which, for the first tLrne nerhans, 

gave one a complete, over-all view of the existing sit-

uation. Esnecially was this true as concerned the sub.iects 

studied. ~ perusal of the required courses at the Train-

ing School for Teachers may be accented as the desired 

curriculum for the Parish Schools.(see Cha~ter VII) But 

to what extent were these sub~ects actually taught in 

the years preceding and following 1858? 

In 1852 reports showed that snelling and reading 

were highest on the list. Next came writing and arith

metic. Three thousand two hundred and fifty students 

stttdied English grammar; two thousand seven hundred and 

thirty-seven, geogranhy; seven hundred and fifteen, history, 

. b . (55) 
and a few students followed courses 1n ookkeen1ng. 
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In all schools there was a greBt scarcity of books. 

There were no texts on the history, geogranhy, and re

sources of New Brunswick. Mr. Porter mentioned that in , 
Nova Scotia,Mr. J. W. Dawson, then Chief Suuerintendent 

of Schools in that nrovi.nce, had publish.ed a uHandbook 

of the Geogranhy and Natural History of Nova Scotia" 
' 

which was proving very helnflll in the schools of that 

colony. He hoped a sim.ilar volume would soon be forth

coming for New Brunswick.( 56 ) An unofficial renort 

stated the following list of subjects as taught in the 

schools in the ~eriod 1847-1858: "Snelling, Reading, 

Writing, English G~ammar, Geograuhy, Historjr, Geometry, 

Bookkeeping, Mensu.ra tion, Land Stlrveying, Navigation, 

and Needlework.n(5?) As Baron D'Avra:r was such an 

influential factor in that period,it may be assumed 

that his repeated statements on the advisability of con-

fining a child's stu.dies to "reading, writing, arithmetic, 

grammar, and geogra'!}hy,u( 58 )forced the other Stlb.iects 

into the backgrou_nd. Tables, comniled from the returns 

of the'teachers and insnectors, add statistical evidence 

to support the tr1~tb. of their summarizing statements. 

A glance at returns for 1861 reveals that the 

following subjects were studied in the Parish Schools: 
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Spelling • • • • • • • • • • • • • • • • • • 23,636 nupils 

Reading • . • • • . . . . . . . . . . . . . 21, 78? " 

W r i t in. g • • • • • • • • • • • • . • • • • • 1 7 , 11 o r, 

Arithmetic 15 • • • • . . • . . . . . . . . . '431 n 

Grammar • • • • • • • • • • • • • • • • • • • 6,591 " 
Geography •.•.•.•........•• ?,213 tt 

History •••••..•..........• 3,257 n 

Bookkeeping ••...•.•....... 606 " 
Geometry .••••••........... 2?1 " 
M ens tl ra t ion . . • • • . . . • . . . . . . 192 " 
Land Surveying ..•••......• 64 " 
N . t. av1ga 1on ..••...••....•.. 43 t1 

Algebra ••••...•...•....... 25? " 
"Others" .•••...••.•.•••... 776 tt 

When one considers that there were 25,225 nllnils 

enrolled for the year, it is clearly evident that the 

majority of the st11dents studied only the fundamente.ls. {59 ) 

Surely there was no lack of sub.iects offered. What, 

then, was the reason for this situation? Insnector Wood 

expressed the opinion that the noor method of nresentation 

was the source of the evil.( 60) Other Insnectors' renorts 

bear out the truth of his belief. 

In 1859, Inspector Bennett (who later became Suner-
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intendent) discussed at lenbth the methods of teaching 

Practised in the schools of his area. Q ]] • t ht u-pe ____ lng was aug 

in such a way as to ignore the fact that words were com

posed of syllables. Writing, taught on the nrincinle of 

imitating a copy, was poor due to the lack of good materials, 

the ill-fitting desks, and the constant changing of teachers 

which resulted in a variety of styles. The only remedy 

was to be found, he believed, in the use of standard cony

books. Ari tbmetic was the only sub .i ect he cons i_dered 

successfully presented. Gra~~ar, on the other hand, 

was "prosecuted". Geogranhy was nominally tau_ght but 

suffered dt1e to lack of globes an_d mans in so many schools. 

The history books were nrincipally used for reading 

exercises.(ol) These were generally "monotonous, affected, 

or careless", accordir1g to Inspector Duval ( 1861) • ( 62 ) 

The teachers, esnecially those who were untra i.ned, had 

verv distorted concentions of the aims of the profession. 
u . 

Duval wrote that "som_e tell me that tbey have not time 

to explain the lessons, just as though it was 011i te an 

unimportant matter that the pupils' understanding should 

be trained, and the mind well stored, and that everything 

had been attained if all the lessons had been mechanically 

attended to.n(63) With the intro(luction of mans, the old 
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system of teaching only two or three was abandoned and 

teachers were carefully shown how a great amount of 

valuable instruction could be given to nearly the whole 

school in a minimum of time. In the same way, the 

inspectors were often called upon to demonstrate how, 

by using a blackboard, a teacher might in one lesson 

instruct a whole class in grammar even if but a mere 

handful possessed texts. The teachers were also urged 

to nresent more variety in their school studies, than 

the three r's offered.(64) 

With the appointment of assistants in the schools 

the teachers' tasks were lightened. The Teachers' 

Institutes also proved to be sources of great assistance. 

There they aired their problems and received suggestions 

and guidance from Inspectors and fellow teachers. The 

Chief Sunerintendent himself, in fulfilling his duties 

to the public, was not only frank in his criticisms but 

also ouick to suggest ways which could be used to correct 

such ills. For examnle, in his renort of 1866, Sunerin

tendent Bennett was a11i te firm. in his belief that the 

failure of the schools seemed to lie in the fundamentals 

of the elementary branches. There, he said, there was 

a lack of efficient drill and review. He stressed the 
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importance of slates and enumerated their uses. They 

added variety to the work, induced employment rather 

than idleness in a classroom, and helned to nerfect spell

ing. "Use them all day", he urged. His attack on reading 

was followed by a list of sensible s11ggestions for imnrove

ment. "Short, freauent, an.d thor~nghly mastered lessons 

would nroduce better results," he wrote. Closer attention 

on the part of the teacher to eradicate any bad habits at 

the very beginning was essential. Above all, he stressed 

that, in advanced work, the teacher must fire the pupils 

by his own enthusiasm.. His remarks on ne~manshin pleaded 

for closer adherence to a set form of writing and not a 

style. He also asked the teachers to 11se better examples 

as conies for the children.(65) 

'rhus, until a definitely planned and snecified 

curriculum could be devised, the teachers gladly took 

the assistance offered which, in some meas·ure, imnroved 

the general si tu.a tion. 

From time to time the House of .Assembl~r had voted 

sums for the nurcl1ase of s11i table texts. In 1839 

Governor Harvey nersonally b.ad a collection of books 



159 

sent from England for the Parish Scb.ools. Following is 

a list of the books received with the comments made by 

Edwin Jacobs and George Roberts, a comm.i ttee annoin ted 

to determine their 11sef11lness to l'Jew Brunswick. 

"Elementary Publication of S11nday School Uniontt 

(These included Spelling Books, Class Books, Outlines 

of English Grammar an.d Ari tbmetic) "They seem to be 

simple abstracts, unobjectionable to any denomination ... 

recommendation of remarkable cheannessu. 

Four Spelling Books (Vyse and Fenning. These each 

contained a history of England). Favored. 

Four Catechisms (Church of 1111.gland, Calvinist, 

Ba~tist, Dr. Watt's Catechisms) They nreferred the latter 

as being an excellent statement of Christian Doctrine, 

11 free from dogma tic pec11liari ties and admirably adanted 

for general use." 

"The School for the Diff,_ls ion of Usef11l I{nowledgen 

(A very general collection of information concerning 

Geogranhy, History, Famous Men, etc.) The Committee 

disa-pproved becatlse of its }'democratic and disaffected 

spirit." 

A large collection of vocational books with two 

volumes called "Exercises for the Senses'' and "Arithmetic 

for Young Children" -- They said they cou.ld hardly recommend 
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such for the general use of Parochial Schoolmasters. 

The chief criticism was exnressed by Dr. Jacob. 

"The collection does not f11rnisb. any work calculated 

to instruct the rising generation in the true nrincinles 

of the British Constitutionu.(66) 

During the next fifteen years many books were 

obtained through the Commissioners of I'Ta tional Education 

in Ireland.( 6?) Some, indeed, were nurchased from the 

firms of J. P-r. A. l\'lC~Jiillan and Jfessrs. Chubb ~:. Comnany 

in Saint John, but no record has been ureserved of the 

conten.ts thereof.(68) In 1850, John.ston's "Catechism of 

.P1.gricultural Chemistry" was introduced on ldr. Duval's 

request.(sg) In 1852, br. Porter sanctioned the use of 

"Guide de l'Instit1~tet1r" in the French. sc~ools. It had 

been recornmended by Dr. Meille11r, Sunerintendent of 

~du~tion for Canada East.(?O) The following year the 

House granted a sum. of. ;,i~.100 for the p11rnose of procuring 

a sufficient nQmber of the French translations of the 
• 

Parish School books for the benefit of the J:t:rench s1')eaking 

inhabitants. ( '71) In 1858 "Le syllabaire de Q.u_ebec" and 

"Devoir du Chr~tien" were allowed in the provincial 

schools.('7 2 ) Thus it is seen that the method of estab-

lishing text books was nurely incidental. flilliam 
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Wilkinson, Inspector for hTorthumberland Co11nty, said in 

1852: "In regard to the books used in the schools, •••. 

I found particularly in a majority of the rural districts, 

all kinds of books without regard to order and uniformity, 

by which anything like classification with the scholars 

was perfectly out of the ouestion .••. and the teacher was 
• 

reduced to the necessity of hearing one by one a routine 

of lessons without suitable examination or explanation.''(73) 

However, so_me degree of tmiform.i ty had been attained by 

the .b.Ct of 1852 and the subsern1en.t sanctioning of certain 

texts by the Chief Sunerintendent. J-~s e result one may 
' 

conclude that a start had been rn&de and no doubt was 
' ' 

effective in the more densely populated districts where 

finances were not quite so difficult. 

In the twelve years that elapsed between 1858 a-nd the 

date of the close of this survey, much mention was made 

of the gradual introduction of standard texts into the 

schools. In 1861, Mr. Jnhn Bennett, the Chief Sunerin

tendent, noted that the cr-:neral dictionaries in ·use were 

the "Worcester's Series of English Dictionaries"; the 

. f N B . ,,.." usual history text -was l\1unro' s "H1stor'' o e\N runsw1c~ 

(so long awaited)~ the Arithmetic most favored was a 

small provincial book whose atlthorshiD is now unknovvn; 
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and in agricul tllre, the a pp roved text was Professor 

Johnston's "Catechism of Agricultural Chemistry and 

Geologyn.(?4 ) Mr. Duval pronosed that "Denton, Payson, 

and Scribner' s Copy Books" be :M_ade available to- all 

schools. ( 75 ) His recomrnen.dation was acted 1.1non the 

following year. In 1863 Sangster's "Nati0nal Arithme-

tic" was advocated for 11se in. order that the decimal 

system be taught. This book was being used at the time 

in Upper Canada and in trodt1ced into 1-Jew Br11nswick schools 

on the suggestion of Mr. Duval. Lovell's "Atlas 

Geogra-phy" was likewise sanctioned that year.(76) Grad-

ually maps and globes were introduced. In 1862, 358 

schools had mans and 12 boasted of globes.(??) By 1868, 

the increase was small but it v-ras an. advancement - 392 

with maps, and 30 with globes.(ry8) The texts were, in most 

cases, those already proved useful in other school systems. 

Gradually, however, the nrovincial authorities were able 

to see the degree of utility of the various editions used 

over a period of time and soon frank criticisms of them 

were forthcoming. Of a l_l the insDectors, Mr. Du.val 

had, it annears, the greatest knowledge of his worlc. His 

opinions were always given freely and frankly and were 

considered carefully. In his report for 1864 he criticized 
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- the reading books of the National Schools of Ireland 

which had been so long in use. "They are not s11i table 

for our schools. The arrangement is 1mnhilosophical, 

the subjects are generally uninteresting to children, 

and the American editions are so full of orthogra~hical 

errors, that tl1e:r are quite unfit to be used.u(79) The 

other books issued by the Irish Board later received 

high praise from Ivi.r. Duval ( 1867) • ( 80) 

One would expect that such changes wo11ld have 

affected nearly all the schools. S11ch was far from the 

case. Lac!c of interest from the })arents, lac}~ of fu.nds, 

and lack of enthusiastic teachers no doubt resulted in 

the failure of so many to follow the leads offered by 

their Chief Superintendents and Inspectors. As late as 

1865, Insnector ~~Iorrison said he had been in one school 

where there were no less than six kinds of Drimers.(Pl) 

In the French schools, nearl'r a.ll the bool~s were similar 

to those in Quebec.( 82 ) There,the situation as to 

diversity of texts seemed to be worse than in the English 

districts. "~Tot one (book \NaS) devoted to science or 

general literature." There vvere several fair geogranhy 

books and a few arithmetic texts which 11sed the French 

system of weights, measures, and currency.(P3 ) This was 
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hardly nractical in a colony where the English nound and 

later the A.m.erican dollar were the legal c11rrencies. The 

only solt1tion to tbe existing conf11sinn -vvas a 11n iform set 

of texts, considered carefully, and offered at a nom· al lll -

charge to all with strict regulations concerning their use. 

To this discu.ss ion of the ever-growing avvareness of 

the need for standard text books may be added a few sent-

ences concerning the origin and growth of school libraries. 

The Act of 1258 a·uthorized the nrovincial gov~rnment to 

augment the stun_ raised b~r a district for that nurnose by 

one-half. ~J.fany took advantage of the offer vvhicb, d·uring 

the first year of its existence, nlaced 946 volumes on. tb_e 

shelves of various school houses at a cost of £?? 19s to 

the districts and £38 19s 6d to the nrovince.(R4) In 

addition, a man of New ·Brtlnswiclc was given as a bonus to 

every district raising an amount of £5 for such nurnoses.l 25 l 

Over a period of years an ave-rage of nine schools lJer 

year boasted of a new library for the use of their nupils.l 86 l 

Unfortunately, nothing wc:ts available for the teachers 

although the need for some scheme of ci_rcula ti.ng nrof

essional books had been exnressed by Mr. Duval in his 
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renort of 1858.(8?} 

Lack of sufficient finances seemed to hamper every 

attempt. The ceaseless efforts of tbe insnectors, the 

Chief Sunerintendents, and many nhilanthronic nersons 

were not vvi thout results but there was always much to 

be desired. In their s~ruggles egainst the existing 

evils of inadequate school buildings, they were freq

uently met with onen opnosition or indi_fference. Some 

school ho11Ses "would make one laugh and we en by turns". ( 88 ) 

The log structt1res which still flourished, were 

miserable huts with floors of rails, a few boards at 

one end for the teacher, and benches two or three feet 

high for all ages of children! This, of course, was 

the poorest type. But far too· often t~e renort of damp, 

dark rooms with no means of ventilation was su_bm_i tted. 

Many of the schools were conducted in urivate homes or 

were owned by individuals. In 1861, 260 such schools 

were in operation as compared to 539 nublicly Slltroorted 

buildings.(89) In most districts the old-fashioned 

arrangement of the desks arollnd the walls was giving 

way to the new s~.rstem_ of nlacing them in rows, the 
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backless benches were being re~laced by seats, nrouer 

ventilation was being considered, and blackboards ·were 

being slowly installed.( 90) In 1862, 805 schools were in 

operation and of these 542 possessed blackboards.(91) 

Often, too,the Parish Trustees did a very uoor job 

of dividing the parish into school districts. They allowed 

themselves to be influenced by nersonalities and, as a 

result, a condition, one examule of which existed in 

Sackville, arose. There, five different schools were in 

operation within a radius of one mile! l'Tor did the 

students go to the school nearest their homes.( 92) It 

was, indeed, a curious, im~ractical arrangement. 

There were, however, often brighter sides to the 

question. Many men erected modern, comfortable school 

houses at their own exnense. One such building was 

provided by Mr. Alexander Gibson in 1864 for a district 

near Fredericton. It was forty by twenty-nine with 

fifteen foot posts. The school room. itself was thirty

two by twenty-eight. Following is a very interesting 

description. of it which was taken from the renol~t of 

Insnector Freeze for that year: 

"The work is done in the m.ost caref11l and workman-

like manner, and the whole nainted externally. The land 
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adjoining the house is levelled, and in the rear com

fortable out-houses have been erected. 

nThe internal arrangement is very superior. 'J.lhe 

furniture was imnorted from the States a d · f th n . 1s o .e 

most costly kind. There are twenty desl{S to accommodate 

forty pupils and for small children, sixteen senarate 

seats with pockets, besides five settees for the classes 

while reciting. The teacb.er' s des1<: is at the back of the 

room on a slight elevation, and imrnediatel:y behj_nd it, and 

running the whole length of tb.e wall, is a nicel:r -ore-

pared blackboard. On the walls are hung eight mans, four 

of which were furn.ished by I~/.lr. Gibs on. There are five 

windows on each side of the building, and so arranged 

as to lift or let down as convenience may reouire. All 

of these are furnished with green window shutters. 

"The school room is ceiled un to the windows, and 

painted an oak colour, and the walls are panered with 

expensive material, in panel work; the whole nresenting 

a beat1tiful exnerience. The Library, a neat little 

room between the two entrance halls, fitted un in the 

same style as the school r0om, contains three hundred 

volum.es for t:t1e 11se of the schonl. 

"In addition to all this :)40 have been exnended 
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to light the building in case it should be necessary to 

use it in the evening.n(93) 

The type of school building suggested by the Board 

of Education is demonstrated in the accomuanying design:(94) 

As is apparent from the foregoing designs and des

criptions, the schools were constructed to nrovide for 

one class-room. There, children of all ages and stages 

of advancement were taught by one teacher. As the attend-

ance grew, schools became overcrowded and the teac11ers 

found it impossible to impart even. the slightest grains 

of knovvledge to many of the boys and girls. Esnecially 

was this so in the more thic~lv nopulated areas. In 1852, 

Reverend James Porter indicated that the situation in 

Saint John was such that thtn.king had already beg11n. on 

the s11bject of graded schools. (95 ) The following year 

Baron D'Avray, in his annual renort, discussed at length 

the merits of the division of schools in Massachusetts. 

He concluded that the system of elementary and superior 

schools would be most beneficial in New Brunswick.( 96 ) 

In the meantime assist~nts were being em~loyed to heln 

the overburdened teachers. Seven were renorted engaged 
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. 1864( 9?) h. h . 
1n w lC number had 1ncreased to seventeen the 

following year(
98

)and to nineteen in 186?.(99) Several 

schools adonted the graded nrincinle and found it very 

successful. 

In 1864 three schools were graded: a Roman Catholic 

School in Carleton County, the Commercial School in Saint 

John, and the District School in Milltown, Charlotte 

County. The latter had three denartments: Primary 

(two schools), Intermediate, and High School or Academy. 

The results were, according to Chief Sunerintendent 

Bennett, 11 most satisfactoryn.(lOO) {The improvement in 

attendance due to this and also the adoption of assess

ment will be dealt with subsequently.) A striking 

comparison was made in 1866 wb.ich was, indeed, a strong 

argument for graded schools. Tb.e Presbyterian Academy 

in Cha tham operating on tb.is division, nrovided for 10? 

pupils at a cost of ~pqOO. 90. All the other schools in 

the area, which were not graded, had a total enrolment 

of 168 and an expenditure of ~1,340.oo.(lOl) The con-

elusion is obvious. 
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During the -period 1858-18?0 the nurnber of children 

enrolled in the District Schools (as distinct from the 

Superior Schools) greatly increased as may be observed 

from the accompanying table: 

Average 
No. of Scb.ools No. of Punils Attendance ----

Year 1852 688 18,591 12,384 --
1853 ?74 24,12? 11,99? 

1854 635 21,9?? 10,?95 

1855 

1856 828 29,005 14,0?6 

185? 892 29,9?3 13,380 

1858 762 24,138 13,895 

1859 ?85 23,682 13,700 

1860 ?99 24,773 

1861 801 25,225 14,236 

1862 805 25,983 14,4?3 

1863 ?84 28,06? 14,105 

1864 744 26,621 13' ?24 

1865 763 24,417 14,200 

1866 793 27,809 14,601 

1867 ?97 28,231 14,662 

1868 861 31,426 16,6?0 

1869 8?0 32,641 1?,022 

1870 888 33,62? 17,610 

(102) 



1?1 

These fig·ures state the maxim.um. number of students 

enrolled. Many factors contributed to their inaccurate 

renresentation. The irregularity of attendance, against 

which the inspectors strove with such little success, 

greatly reduced the actuel num.ber of children who could 

be considered pupils. For example, in 1862 the average 

attendance was 14,4?3 out of a total enrolment of 25,983.(103) 

A glance at the preceding table will show that similar 

conditions ~revailed throughout the ~eriod. The in

difference of the parents was very largely responsible. 

Then, too, m_any of the st1.1dents in the rural areas were 

needed on the farms and thus were really "seasonal" 

scholars. One of the greatest contributing factors 

to the con.di tion was the nracti ce ,discussed before, of 

paying for one child but having the whole family take 

turns. In this way, the names of several wo11_ld be entered 

who were only attending for a few weeks. In winter the 

school buildings were often in a completely uninhabitable 

condition. It is not surprising that the attendance 

drop~ed in that season also. The continual wrangling 

between narents and teachers, and among the narents 

themselves no doubt also resulted in some degree of 

irregularity in attendance. 
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In an effort to improve the situation,the Board 

of Education nassed and nublished an order in l862 which 

reauired an average daily attendance "of n0t less than 

ten purils of six years or upwards in each school in 

the rural districts, and a similar attendance of not 

less than seventeen punils of like age in certain 

specified cities, towns, and villages." The penalty 

for non-conformity t0 tl~ ts reg11la tion ,~rcls the reduction 

or loss of the ~cvernment grant which wotlld necessitate 

the removal of the school from the district.( 104 ) It 

¥.ras hoped that strict enforcement of tr_-i_s r11le vv0uld 

brins about the desired regltlarit,r. I!! addition,the 

Chief .Str~erintendent lectt1red co!!.ti.nttally on tr~.e Stlb .i ect. 

A sttrve:v of the ~rer:r follo'ttvi_n~;: t.he Board's action revealed 

that no rttral school had achieved the ten ntrnil average, 
I 

while in the tcnvns the ran se was from thirteen to sixteen. ( 105 ) 

Everywhere the o~nosi tion was great. Eo\vever, the Derents 

~were so terrified that they nut forth everv effort to 

correct the ill. In some cases, their zeal \~S a 

hindrance for thev would fi.ll trn t1~e ranlcs \ri th children ..., 

who were not six years of age and who ,conseC!uentl't. c ""'11ld 

get nothint: frorr. the lessons. AS a resnl t, tr.e;.· "~.~.,.ere a 

great imnediment to tte teacher and the efficiency of 
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the school. In many districts it was absolutely imnossible 

to have ten children of school age. Sometimes in such 

areas, the subscrintions would be filled and yet there 

would be but five or sj_x nu~ils eligible to go to school. 

Inspector Duval nleaded that eacb case be given careful 

individual consideration.{ 106 ) Conseauently, the regul

atlon was relaxed occasionally unon the recommendation 

of the Insnector. Even so, it was resnonsible for a 

large percentage of the seventy-six schools which were 

closed during l863.(lO?) Finally, it seems to have been 

dropped comnletely as, after 1864, no fu.rther m.ention of 

it is to be found. 

The principle of assessment, wh.ich was being used 

successfully in. Unuer Canada, was introduced as a vol

untary measure in the Acts of 1852 and 1858. It had been, 

however, a subject of discussion for a much longer neriod. 

In the reports of the Trustees of the Parish Schools 

for 1841-42, the following statement was made by the 

Trustees in carleton Count:r: "Until more adequate 

provision is made for procuring school houses, for the 

managem_ent of schools, ••..• Pnd for the direct compensation 
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of competent teachers, •••. little can be done •••.. 

unless a tax on property were the conseauence.,(l08) 

In 1850, Reverend J. Paterson, Mr. L. B. Botsford, and 

Mr. R. Jardine who, at that time, were examiners in the 

Training School at Saint Joll.n, pre-pared and submitted 

a concise report on the advantages to be gained by the 

adoption of such a system of taxation. They chose the 

parish of Hampton as their model. There the local 

subscri-ption was naid by less than one-ouarter of the 

population assessed for general nurposes, and, nat1.1rally, 

this proportion renresented nrincipally the parents 

of the school age children. A number of Da.rents did not 

subscribe becat1se of financial difficulties. Thus many 

children were denrived of an education. According to 

their calculations no teacher received more than £22 

8s and that usually in board. To obtain the services 

of tl1e most com-petent of teachers, an average of i30 

would be a liberal amount. This, they stated,would 

require an additional £100 for the parish. ~ system 

of taxing everyone could meet this increase with very 

little difficulty. Under the system of subscrintion 

then in practise the minimum cost ner su.bscriber was 

19s. u·nder a similar schem.e, inclu.ding every taxuayer, 
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the amount would be but l4s 6d. However, if taxation 

on assessment were adonted the amount naid by the poorest 

families would be much below this su~. The benefits re

sulting were clear: (l) All being comuelled to pay, 

all would naturally avail themselves of the onnort11ni ty 

offered. {2) Districts would not be satisfied with 

inferior teachers, and a better class of instructors 

would thus be realized. ( 3) The fair remllnera tion thus 

made available would command the services of m.en well 

adapted for the im-oorta_nt office of instructing. ( 109 ) 

The need of such organization was recognized widely 

but it was generally felt that the t im.e was not aui te 

ripe for the chan.ge. The committee who drew un the J3ill 

of 1852 exnressed the situation clearly: "On the su_b,j ect 

of assessment, that although they think that the Parish 

Schools in this nrovince ..... can never be in an 

efficient state until this nrincinle be introduced; yet 

your Committee are unanimously of t:he on inion, tb.at direct 

taxation for this ob~ect can only be adonted in this 

Province by degrees, and unon the voluntary nrincinle, 

leaving it to the option of the neonle of the resnective 

parishes. u ( 110) ThllS it was arranged in the Act of 1852. 

In the en.su.ing year tv\lo d i_stricts savv fit to erect 



1?6 

their school houses by assessment. One district, Indian 

Town, in the Parish of Portland (Saint John Col1nty} 

attem~ted to finance their school in the same fashion. 

According to law, those required to nay taxes based on 

this principle were residentj_al n.ronerty owners. rrhose 

nersons who owned nronerty in tb_e district but did not 

reside there naid no tax. 11-s Indian To-wn was a water

front area, doubtless there were many sectinns owned by 

non-residents. Those who did reside there refused to pay. 

It was quite some time before tne necessary funcls were 

collected.(lll) In the meantime, Inspector Dole brought 

forth the suggestion th_at the iict be amended to include 

the taxation of all property in the districts. He li'-ce

wise advised that some method of fair distrib11tion be 

adopted. For example, a county might be considered the 

unit of assessment and funds would be distributed 

accordine-~ to need. ( 112 ) This 'Nou.ld nrovide eoual onnort

unities for education, wbereas with the district as the 

unit, the facilities made available would denend on the 

financial status of the area. It was evident that some 

revision was necessary, for in ]_,q53 out of £23,000 snent 

on education only £313 were raised by assessment, barely 

l.rzfl/o of the total.(ll3) This dronped considerably, and in 
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!1..857 the amo1mt by assessment was onl:r • 3% of the total. ( 114 ) 

Yet, in answer to Baron D'Avra'r' s 011estj_onnaire of that 

year only one county exnressed act11a1 disannroval of 

th t ( lJ 5) A . . t e sys ern. - ga J.n_ 1n . he Act of l85R, the clau_se 

providing voluntary assessment was inc L11ded. Bar0 n 

D'nvray had carried on a most ardent carnna.t.&;n in favour 

of some measure of sunnort by this method, and his 

successors were. equally keen in their efforts to nrocu_re 

the desired chan_ge. Contrasts were contj_nu.ally made with 

Upper Canada and Nova Scotia, which nrovinces had flour

ishing systems of assessment for their schools.( 1 l 6 ) 

However, nrogress was very disco·uraging and slow. 

In 1862, ]VIr. Duval reuorted that one school had been 

sup"Qorted by assessment, and, as a res11l t, the attendance 

had 5um.ped enormousJ._y. ( 117 ) In 1865 the tJnner Mills District 

in the Parish of St. Stenhen voted "to S11n-oort their 

schools by direct taxation, to have them graded, and 

nlaced under the con_trol of an efficient committee." 

As a res1.1l t nearly every child attended school. '1\vent:r

two per cent of them had perfect attendance, while 

f t . ( 118) 0 
seventy ner cent lost only one week o 1me. n 

the other hand, another insnector, 11r. Freeze, observed. 

in 1864: "In almost every instance in this district, in 
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which assessment has been enforced fnr the sunnort of 

schools, it has proved a failure, and, in addition, has 

stirred up strife and contention so much so, that in some 

districts great effort was necessary to re-establish the 

schools." ( 119 ) Obvio11sly, the district unit was too sn1all 

for such a principle. The County of Carleton considered 

adopting it as a county unj_ t b11t was forced to surrender 

the idea,as the Act stipulated that the bonuses would be 

given to the districts and narishes which snonsored such 

a schem~ but did not take into consideration the county.(l20) 

Thus, although a few scattered districts trled the assess-

ment pollcy and fo11nd it successfu.l, it was obvious that 

under the existing legj_sla ture it would n.ever be accepted 

by all. The individual financial status of a district 

would reveal its strength or its weakness under either 

subscrintion or assessment. To nrovide enual educational 

opportunity for all, the 11ni t would he.ve tn be m11ch larger 

to equalize the differences in wealth. The fact that it 

was nurely voluntary and to be voted unon by a district 

or parish led to many disputes and much ill feeling amongst 

the inhabitants. Tb.ose who had no children did not \tVi sh to 

pay, even though it was nointed ou.t to thera how imnroved 

a community they would live in as a result. Those who 
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":trere indifferent concerning educational metters were 

annoyed that tb.ey would be forced to nay if the ma.i ori ty 

accepted it. Those who were most keen because of the 

opportunities their children would have at reduced cost 

to themselves could not see eye to eye with the former. 

Frequent clashes resulted. Consideration of the finan

cial benefits should indeed have been the deciding factor 

if nothing else. 

The Act of lR5P had nrovided for no change in the 

financing of a school. The m.inimum_ and maximum parish 

grants as of 1852 were maintained i.n snite of the ever 

increasing nu_mber of schools throughotlt the nrovince. As 

a result,the districts bore the b~1nt of the burden or 

suffered the loss of schools. Instead of naving half 

the cost of education in the Parish Schools of the ~rovince, 

they were meeting m.ore than their share. For example, 

in 1861, the nrovincial grant was $41,403.?5 while the 

individual districts contributed ~:554,451.38 (a-pproximately 

56%).(121) This was a staggering nroportion to consider 

in those districts where m.oney was scarce in the de

pression years. In addition, a. school fee was charged 

every punil, which acided to the narental exnense. In 1262, 

.·!) • 1 ( 12 2 ) H ~ h r the governr1ent snent ~i>4.84 ner nunl __ • . ... oN mtlC. mo e 
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costly was it for the narents. It was obvious that some 

compulsory measu_res would have to be taken to relieve the 

strained economy of the local schools and to increase their 

efficiency to warrant the cost. 

It had been ho-ped that the creation of District School 

Committees would have J!romoted the ca11se of assess_ment. 

As only 344 schools out of a nossible 809 had elected such 

bodies by l868,( 123 )it is quite evident that their influence 

was not widesnread. Little has been recorded cnncerning 

their activities but it may be sup~osed that they carried 

out the duties assigned to them by law. Doubtless, in 

the areas where they existed, the interest in edu_cational 

matters was keener as a consequence. To their efforts 

may be attributed some degree of the imnrovement in the 

school buildings, the attendance, the standard of scholar

ship, the nrovision of facilities, the ~inancing, and the 

general development of the Parish Schools. 

Seerningly u_ng11ided by any one conscious educational 

policy during this neriod, the Parish Schools were the 

testing grounds for the schemes of the Legislature, where

by the most satisfactory and efficient system of education 
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~ight be attained. Various nroposals were tried in an 

attempt to discover the best unit of aQministration. The 

whole period was marked by nUt1Jerous and varied measures 

of financing, always with a secret hope that assessment 

might be accepted. N·o uniform detailed curric·nlum or 

series of text-books was completely achieved but definite 

progress was made toward the latter. 

Through the keen and intelligent activities of the 

various superintendents and insnectors, the efficiency 

of the schools and school teachers was greatly increased, 

the apathy of the parents iNas somewhat overcome, and in-

formation concerning contemnorary meesures in the rest 

of Canada an.d the States was circulated. Freedom of 
• 

enterprise was not discouraged and, as a result, many 

schools voluntarily adonted im~roved systems of organ

ization and methods which were in later years to become 

general throughout the province. l'Jo restrictions were 

made concerning denomi_na tion.alism, which fa-ct was to 

smooth the way for non-sectarian schools by law at least. 

The Parish Schools of this period laid the foundations 

for the future elementary schools of New Brunswick's 

post-Confederation period. 
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B. Superior Schools 

"To educate, according to my internretation of the 

term, signifies to fit rnan for the right nerformance of 

his duties in life; to lead him from his nristine state 

of utter ignorance, to a knowledge of such things as it 

may be necessary for him to be acquainted with in that 

station into which he is born, or out of which he hopes 

to rise by the exercise of tmcornmon na t11ral ability, of 

extraordinary energy and nerseverance, or of some fort

uitous circumstances. I do not believe that any one 

system of education can be equally suited to all men • • • 

to their various mental capabilities, and to their several 

occupations. I contend that the means afforded shotlld 

be adapted to the end in view and that the education 

placed within the reach of the noor labourer's son need 

not be identical witb that at tb_e disnosal of his wealthier 

neighbour because one cannot devote the same time to mental 

cultivation as the other and consequently requires to be 

taught what is most useful."(l) These words of Baron 

D'Avray were 11sed in s11trport of his favori te discussion .. 

topic, elementary schools for elementary sub~ects, and ~re 

advanced schools for more advanced stt1dies. D1.1ring his 

term of office as Chief Sunerintendent he camnaigned 
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vigourously for the exclusion of all b11t the most ess

ential subjects from the District School class-rooms. 

The wide curriculu~ which was offered was unnecessary, 

he claimed, because only one-seventieth of 20,000 children 

were taking advantage of the higher branches of learning 

officially provided. (2 ) He ex~ressed his strong annroval 

of the system of Common Schools in Iviassachusetts where 

there were three divisions. The most elementary taught 
,. 

orthogranhy, reading, writing, English grammar, arithmetic, 

and good b ehavior. The intermediate tau.ght these Sllb .i ects 

and the history of th.e United States of America, book-

keeping, surveying, geometry, and algebra. ~he most 

advanced offered, in addition, instru.ction in Lati_n, Greek, 

general history, rhetoric, and logic. The Ctlrricrrlum of 

the latter corresuonded to New Brunswick's Grammar schools, 

while that of the first two corresnonded to the theoretical 

curriculum of the nrovincial Parish Schools. Their estab-

lisbment in lVJ:assachusetts was based on -population. A total 

of 100 families warranted a school of the first description, 

500 of tte second, and 4,000 neople of the third. This 

system w011ld be most beneficial in New Bru.n_swiC 1
(, Barnn 

D'Avray stated, and would mean the division of ·the exist

ing Parish Schools only into elementary and sunerior 

branches. The grammar schools were already serving their 
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purpose. In addition, it was not at that time within 

the jurisdiction of the Chief Superintendent to attempt 

to change them.(3) 

In the Act of 1858 nrovision was made for the es-

tablisbment of Sunerior Schools. The camnaign. had been 

successful. However, it was a compromise between the 

system advocated by D'Avray and the existing system in 

the nrovince. It \f\ras really a meas11re u to induce the 

people to imnrove their schools. For one school in each 

narish the Board of Education offered to nay an increased 

grant if it merited a high rating. To be eligible the 

school had to have a comnetent teacher for whose S1Tonort 

the .inhabitants had raised a sum of £50 or more. If,then, 

the insnector certified that the school was satisfactorily 

taught the Provincial grant would equal the sum raised, 

up to £75." ( 4) No stipulation.s were laid down concerning 

the curriculum. Obviously the courses given in the District 

Schools were considered sufficient. The fact that the 

teacher would be paid a much higher salary than. usual 

would demand one who was qualified to teach the whole 

range of subjects and thus,in reality,would cony the 

corresponding schools in I~.:Iassachusetts. 

During the first year three parishes took advantage 
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of the provision and established Sunerior Schools. Each 

one received a £50 grant from the government.( 5 ) By 1861, 

there were nineteen in operation with an enrolment of 

1,162 pupils. Of these,20? were over sixteen years of 

age. The attendance average ~~s 62% which was much higher 

than at any time prior to 1870 in the Common Schools.(6) 

In 1868, twenty-three superior schools were in existence. 

The enrolment was l, 484 with 2'72 over sixteen. years of age 

and an average attendance of 59%. The nrovincial cost in 

that year was -;?3,909.21 while the narishes contributed 

~)4,557.63. (?) The nlan had achieved som.e degree of success 

in inspiring local interest in the raising of the standard 

of the schools. 

In his report of 1861, Chief Sunerintendent John 

Bennett stated that the branches of instruction offered 

in these schools rtembrace all that are usually required 

to prepare boys for a commercial life, and, in some 

instances, for entrance at College.'.( B) 

A glance at the following list of sub~ects will not 

quite uphold his statement. The studies in classics 

required for University entrance were not given. However, 

it is interesting to note that the maiority of the students 

followed the courses most nonular in the Common Schools: 
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Subject No. of Students 

Spelling 1154 

Readin.g 1144 

Vl/ri ting 1036 

.hrithm.etic 995 

Grammar 694 

Geogranhy 720 

History 460 

Bookkeeuing 113 

Geometry 117 

1\.llensuration 103 

Land Su.rveying 39 

l\Tavigation 21 

Algebra 108 

"Others" 435 ( 9) 

It is doubtfu_l that these schools were offering 

training in advance of that offered in the Common Schools. 

From time to time the inspectors reported the reduction 

of the status of a school from Sunerior to Common which 

indicates that there was in reality only a difference in 

efficiency.(lO) All of the schools knovv:n as Sunerior 

possessed blackboards and mans,while 50% had globes and 

a few had tablets. Most of them had libraries.(ll) 
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The Superior 3chools prior to 1870 were not, as has 

been shown, unlike the Comrnon or District Schools. They 

were intended to provide a link between the Common and 

Grammar Schools, but during this neriod their sole con

tribution was to the .more efficient professional develop.

ment of elementary education in the nrovince. 

C. Grammar Schools 

The Acts of 1805 and 1816 had bountifully provided 

Grammar Schools for the nrovince. D1.1ring the period of 

years from the latter date until 1846, little check was 

made on their activities. All that was reauired was nroof 

of the maintenance of a school, a qualified master, and a 

subscrintion of £50 raised by the inhabitants.(l) As a 

result, several of the schools thllS s11nnorted became very 

lax and inferior to many of tb_e Parish Schools. ( 2 ) A comm-

ittee of investigation was a-ppointed in 1846 to renort on 

the conditions. This co1nmittee was com~osed of five 

members: L. A. Wilmot, George Brown, David War1~, S. Z. 

Ea R k . (3) 
-;1 rle, and nlexander an .. 1ne • 

Seven Grammar Schools were follnd to be in actual 

operation. Of a total of 143 pupils, twenty were st11dying 
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Latin, three Greek, two the Use of Globes, seven Mathe

matics, and thirty-on.e English Grammar. The rest of tlo.e 

students were studying the elementary Sllb.iects as tB.llght 

in the Parish Schools. ( 4 ) T:h_e Committee recommended that 

the Government reauire:(l) an average daily attendance of 

twenty-five scholars over ten years of age. 

(2) At least twelve -pupils receive instr11ction in Latin 

and Greek, and twenty in English Grammar, Arith_metic, 

.Algebra, Jvla thema tics, Geogranhy, Globes, English Comnos-

ition, Ancient and r~;Iodern History, l'Jatural History, and 

Natural Philosophy. 

(3) A register of daily attendance be keut and be remitted 

semi-annually to the Trustees. 

(4) The Trustees examine the schools once in every six 

months. 

( 5) The Tru_stees s11bmi t semi-annually to the Provincial 

Secretary returns of their Registers and Reports concerning 

the condition of the schools. 

( 6) The governm.en t be permitted to wi thdra_w a pronortion 

of the grant in case of negligence. (£40 was suggested 

as the maximum). The text-books used were those of the 

National Board of Ed1.1ca tion for Ireland 1/lli th which the 

Con1mittee found no fault. ( 5 ) All of these recommendations 
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were embodied in the Grammar Schools it et of 1846. One 

minor change was made. The average number of scholars 

required was reduced to fifteen.( 6 ) 

One of the first returns made was that of the Kings 

County School. Their average attendance was nineteen 

-ounils with four under ten years of age. The total 

enrolment was twenty-six. Followin_g is the Sllbmi tted 

list of students in each sub.iect: 

No. of St11den ts 

26 

26 

26 

21 

21 

l? 

12 

10 

10 

3 

8 

Sub.ject 

Reading 

Writing 

Arithmetic 

English Grammar 

Geogranhy 

English Comnosition 

Ancient and Ivlodern History 

Use of Globes 

I.Jatin. and Greek 

Bookkeeping 

Iv1a thema tics 

Although the n.umber of ptrpils in most s11b.iects was 

not the suggested quota yet it was accented by the 

Provincial Secretary and the grant given. The renort 

is renresentative of the various returns made.(?) 
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In 1848, twelve Grammar Schools were onerating with 

an average attendance of.354 or ?3% of the full enrolment. 

One hundred and ten of the punils were under ten vears of 
•./ 

age. It is rather interesting to again note the list of 

sub~jects offered vvi th the num.ber of st11dents nartatcing of 

each. 

455 in Orthogra5Jhy, Reading, Writing, and 

Ari th._rnetic 

334 in English Grammar and Comnosition 

341 in Geogranhy and the Use of Globes 

268 . . 
1n H. t _ ,lS ory, Ancient and Modern 

126 in lJatural History 

1?8 in ~Jatural Philosophy 

115 in Mathematics 

158 in Latin 

43 in Greek 

15 in French (offered in four schools only) 

3'7 in Bookkeening 

1? in Chemistry (offered in two schools only) 

24 in Astronomy (offered in two schools only) 

In addition Ger.man was added to the Sa i_nt John curriculrun 

in 1850. Six students took ad~ntage of it.(B) 

Two, at least, of the provincial grammar schools were 
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very efficient. They v.Tere j_n Sa i_nt Joh_n and ln Freder

icton. Although the latter was alternetely called the 

Fredericton Grammar School and tb.e Fredericton Collegiate 

School, it is ranked in purpose as the former. (Further 

discussion may be found on its stattlS in Chanter v (A) 

and-Chapter VI (D).) In the interests of Grammar Schools, 

the records show that the attendance in 1849 at this 

school numbered eighty-six.( 9 ) Dr. George Roberts, a 

graduate of Oxford University and the grandfather of Sir 

Charles G. D. Roberts, was the princinal for many years.(lO) 

For his duties b_e received £200 (as much as the urincipal 

of the Training School o~ the first Chief Sunerintendent 

of Education). Reverend Charles Caster and Mr. Hugh Moore 

were his assistants and received £100 and £50 resnectively 

for their services.(ll) The school had two denartments, 

the Classical and the English Denartments. It was the 

best example of a university nrenaratory school in the 

province for a large pro~ortion of its classical students 

went on to further st11dies at King's College, later the 

University of New Brunswick. 

In Saint John, Dr. James Patterson was nrincipal of 

a thriving school which boasted of fift~r-nine -punils in 

1847. I-Iis salary was £250, a very nhenomenal sum for the 

period.(l2 ) 
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In suite of the increaed enrolments, the more zealous 

participation in the advanced subjects, and the excellent 

qualifica tion_s of the masters employed, Grammar Schools 

remained basically as they were in 1816. The Act of 1846 

had tried to force closer, more rigid sunervision unon 

them but it had met with little success. The need of the 

times for higher education Drovided more stimulation 

and impetus to their growth than that given. by local 

Trustees. They were still, theoretically, college nrep

aratory schools. However, their students enjoyed the 

whole gamut of the curriculum. from the alnhabet to Homer. 

In 1861 the government felt it necessary to onen them to 

the inspection of the Chief Strperi.n tendent. ( 13 ) Under 

his sunervision it was ho~ed they would really fill their 

place in the system of education in the province. He 

found, of the schools he visited, that four were good, 

three were "middling" and six were definitely inferior 

to the Parish Schools of the nrovinde. All of the teachers 

had attended uni vers i_ty but only half of them were 

graduates. The average attendance was thirty-three ner 

school with a total enrolment of 393. Sixty-eight of 

these students were under ten years of age. Latin and 

Mathematics were taught in all the schools, French in five, 
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Greek in six,.and Chemistry in two. Of course, all the 

usual branches of the Common School education were pre

sented. There was no standard of entrance reauired and 

no defined method of determ.ining advancement. Examin

ations were not held, and in most cases books were scarce. 

There was no uniformity of texts whatsoever. In every 

case, the furnitrtre and apparatus were noor. (14) Nine 

schools possessed blackboards, ten had maps, while only 

four boasted of globes.(l 5 ) It vvas a most discouraging 

state of affairs to be existent in the highest type of 

school in the province. Mr. Bennett exnressed his opinion 

that these deficiencies were such "which only time and the 

steady co-operation of teachers, Trustees, and parents 

under ,judicious regulations can effectually remove." ( 16 l 

Regulations were issued in 1863 by the Chief Suner

intendent and were exacting in every detail. The principal 

or head was reouired to be a university grad11ate who had 

received a certificate to teach upon examination by the 

Board of Education. The licenses, in fut·ure to be knovm 

as Gramm.ar School licenses, were to be issued by the 

Governor-in-Council. This was the first legislation of 

any kind concerning the qualifications of the staff. It 

was made compulsory for every school hou_se to be fully 
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equipped with globes, maps, boards, desks, chairs, and, 

in fact, all apparatus necessary to the conducting of 

a school of such standing. h minimum of 150 cubic feet 

of air per pupil was stipulated. These matters were the 

responsibilities of a Board of Trustees ap~ointed by the 

Governor-in-Council. The ruling of 1846 that every school 

have an average attendance of not less than fifteen pupils 

over ten years of age was stressed. .h.nv under that age 

could be admitted only at the discretion of the trustees. 

At least ten pupils were to be stlidying English Compos-

i tion and Iviodern History, while a minimum of five was 

required in Latin, Greek, and Mathematics. Semi-annual 

examinations were made obligatory. Renorts on the same 

were to be made by the Trustees and Directors on the first 

Mondays in May and l'Tovember after their validity had been 

sworn to by the master before a Justice of the Peace. The 

Chief Superintendent was to personally insnect the twelve 

schools in the ~rovince.(l?) 

As strict enforcement of the regulations as possible 

was demanded. However, with only yearly visits from the 

Chief Superintendent it was difficult to control the schools. 

The masters were in many cases 011tstanding. T·Tr j\' l • George 

Parkin, ~.B. (Carleton County), Mr. George Burnee, A.B. 
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(Sunbury County), and Tv1r. Thomas IIarrison, L.L.B. (Su_n-
• 

bury County)(lB)later became leading figures in the 

province. Two schools had assistants in 1865. The 

Sunb11ry County Grammar School carried on an interesting 

nroject. They attemnted to establish an academy with a 

fully equipped boarding school for forty nunils. It was 

a large establishment for at one time ninety nupils were 

in attendance.(lg} By 1868 all of the twelve schools 

nossessed blackboards and mans. The total enrolled was 

1,068, while the number under ten years had been reduced 

to 133. All of~ the subiects required were taught, although 

there is no indication tba.t rigid. conformity to the reg-

ulations was observed. The following is a list of the 

courses taught throughout the province: Spelling, Reading, 

Writing, Arithmetic, English Grammar and Composition, 

Geography, Globes, Histor~v (An_cien t and Iviodern) , ~Ja tural 

History, Natural Philosonhy, Iv1athematics, Latin, Greek, 

French, Chemistry, Geology and Land Surveying.( 20 l 

The neriod under study tr:us marked_ no constitutional 

change in the Grammar Schools. Financially, they were 

still being supported largely by ample govern~ent grants. 
' 

In theory thev were university nrenaratory schools as they 
' L 

had been for over half a centnry. In nractise, they 
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accepted students of all branches of learning and, in 

many cases, were no better than the Parish Schools. 

Their numbers had increased, their enrolments had in

creased, and their efficiency had imnroved. From bei.ng 

almost com-pletely independent of governrnent control, they 

had advanced to a state of dependence, in that their 

existence was based on their conformity to nrovincial 

reg11la tions. Such were tr1e Gramm_ar Schools of New 

Brunswick in 1868. 

D. Denominational Schools 

As has been pointed ou~ the rise in nonularity and 

influence of the dissentient faiths,strengthened by the 

great influx of immigrants d11rin.g the first half of th.e 

nineteenth century,presented a challenge and a threat to 

the autocracy of the Church of England. Although not 

officiall~ the established church of the nrovince, it 

had assumed that nosition in a colony whose nolitical 

allegiance to the ~~~other co11ntr:r was at first its only 

means of survival. The zealous activities of the S.P.G. 

and S.P.C.K. further solidified this denendency. When, 

in 1845 it was seen fit to create the Ecclesiastical 
' 
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See of Fredericton to include the entire nrovince, yet 

another link was forged in the chaj_n of relationship to 

England.(l) These bonds were for a time made more secure 

by the educational nolicies of that church in the colony. 

It has been observed that the IvJ:adras Schools, snon

sored by the National Society and chamnioned by the S.P.G., 

were very popular in 1830. Their system, the monitorial 

method, was a.dopted in many Parish Schools as well. ( 2) 

Supported by voluntary contributions, a government grant 

of £400 per annwn,( 3 )revenue from_ tbe National Society in 

( 4) England and from the funds of the S.P.G., the schools 

were able to offer education at a nominal cost. Origin-

ally their pur~ose was philanthropic but, due to the 

inclusion of subjects. beyond the elementary, they attracted 

a good many children of vvell-to-do families. ( 5 ) Al th_Ollgh 

they were cond11cted mainly within th.e nri.ncinles of the 

Church of En. gland, the sunerior tyne of ed11ca tion offered 

drew m.any Dissenters. ( 6 ) Evidently the 1Ea dras Board found 

no objection to this situation and modified its rules 

concerning church attendance. ( 7 ) Their Cl~rriculum was 

described as "religious and 11seft1l". In 1845 reading, 

writing, spelling, slate and m_ental ar.i tbmetic, geogranhy, 

grammar, 111.1glish histor:r, na t11rA l history, drawing, an_d 
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singing were taught.(B) ~ree years late~ in the 

Thirtieth.Report of the Madras Schools, the Directors 

claimed that their nurnose was still nhilan.thronic and 

that complete satisfaction with the situation was felt.(9) 

As late as l856,Baron D'Avray an~lauded the method of 

teaching and suggested it would be helnful in the Parish 

Schools where only one teacher was forced to teach a 

large number of punils.(lO) 

Despite the early glowing reports of achievement 

and popularity,the Madras Schools had their heigh dav 

in the '20's and '30's. The Com~ission of 1845-1846 found 

them"doubt:ful" in. their efficiency.(ll) In the S11nerin-

tendent's Report of 1862, four Madras Schools were 

mentioned of which but one, at St. Andrews, wes con

sidered good.(l2 ) By 18'70 onlv eleven such schools remained 

in existence and tb_irt~r years later the;.r were abolished. ( 13 ) 

These schools which had in nractise heralded free, non

denominational schools, at least for the needy, had 

been a very useful edllCational instrtlffient in a co11ntry 

where schools were few and inefficien.t. 

The advant;ages of the ~.~adras system have been. dis-

cussed. In theory thev did nrovide fnr a division of 

labour in tbe school room. However, in New Brunswick 
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and, it is almost safe ,to sa~.r, in all 1\:Iadras schools, 
"' 

the Lancaster s·vstem was only imnerfectly realized. 

The whole scheme was for a one room class room. The 

noise and confusion wb.ich wo11ld arise from a teacher 

and one, two or three monitors all conducting classes 

simultaneously is easily i_maginable. It detracted from 

the success of all lessons taught. The ~ll:adras system 

offered to :England and I'Jevv Brunswick the first scheme 

for teacher training. In their training schools may be 

seen the forerunners of Normal Schools, el tho1J.gh ,actuallv, 

it was n.ot on the princi nles of these traini.ng institutions 

that New Bru_nswick based :r.er l'Jormal School. These schools 

were not well attended, and,as a result,the teachers sent 

to conduct the schools were not overly efficient. In 

addition, it was most difficult to obtaln faithful and 

adequate monitors. Those boys chosen as such were, of 

necessity, the leaders and older children. They, in their 

turn, lost a good deal of valuable time in their own 

studies. This was ob.iected to strent1ously b:r their parents. 

In addition, few children can be exnected to be nerfect 

in their knowJedge, and,for this natu.ral reason., rn.uch 

that was imperfect was taught. This degree of inaccl1rate 

scholarship in a country where scholarshin was not general 

was to be la-mented. In addition to all these drawbac~s, 
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the master himself was greatl~r hindered in his tasks as 

the director, beca·use he was not sufficiently aware of 

~ndividual progress. Basically a rote system of learn

ing, it could not hone to imnart the vractical applic

ations of ari t:h_met ic, for examnle. ( 14) 

With the introduction of free schools snd the with-

drawal of the provincial grant in 18?1, ~~ladras Schools 

went into their final decline. (l 5 ) I-Iaving far 011tlived 

their usefulness, econon1ic s11pnort was then taken away 

and their charter was abolished in 1900. Their funds 

were transferred to the University of :f\Tevv Bru_nswi_ck, 

Rothesay Collegiate School, and Net:herwood School for 
I 

Girls, Rothesay.(l6) 

One of the most Olltstanding J~nglican in.stitutions 

in the province was the Academy in Fredericton, term_ed 

also the Fredericton Collegiate Sch.ool, and the Freder

icton Grammar School. Connected with the College, it 

was considered a -nrenarator~r school for the latter and 

as SllCh was aristocratic in sniri t. It was su_nnorted 

largely by a grant from the college funds.(l'7) Tuition 

fees were ;t6 ner annum for the Classical Department and 

.o4 f the 'ngl ish Scbool Until lA61, when ~ ner annum or b- -- .. .L --· 

it was subm.i tted to the inspection of the Chief Sunerin-
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tendent, the visiting committee was comnosed of the 

College professors. Of course, being a pre~aratory 

school for the provincial college, it was stipulated 

that prayers in the J~nglican faith onen and close each 

day's classes. IPor admission, the nrosnective st11den.t 

had to read a chanter from tbe Bible n1B.l1Sibly well. ( 18) 

In 1867 there were eighty-eiGht nunils in attendance,. 

some of whom v-rere in. the attached boarding school. Two 

years after the Act of lR?l this school became the Public 

High School for the city.(lg) During its life as an 

Anglican -preparatory scJtool,it had seen many young men 

pass through its nortals to beco;'le leading citizens in 

the province. It 'lvc1S, nerhalJs, on.e of the last remn.ants 

of that society which was based on the traditionally 

aristocratic 1~nglican viewpoint of the earl'T nineteenth 

century. 

The period under consideration was one, however, 

which was marked by t~"Je rising assertions of other faiths. 

By 1851, nlaces of worshin were cond11cted by fifty-nine 

Anglican ministers, twenty-five dnman Catholic nriests, 

seventeen Presbyterians, thirty-three Methodists, seventy

two Ba-ptists, and fotlr Cnngregatj_onalists. There were 

two bishons in addition, one for the Anglican Cb.urch, 
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and one for the Roman Catholic.(20) It is obvious, from 

these figures, that the Anglicans no longer held the 

majority. In matters of education as well as in those 

of faith, the variollS dissenttn.g churcb.es exnressed 

their individuality. 

The Baptists, the strongest of these neoples in 

numbers, felt that due to the essentially Anglican out

look of the Collegiate Sch.ool, another school. was needed 

in Fredericton. A Seminary, nroposed by Reverend Frederick 

Miles, was opened in 1835.( 2l) Under the guidance of the 

New Brunswick Baptist Edu.ca tion Societ:y it was for many 

years a flourishing institution, although its early 

struggles for financial supnort were fruitless. Petitions 

to the House of Assernbly were .made annuall:r in auest of a 

grant similar to ones enjoyed by the Madras Schools and 

the Collegiate. Annually they were nassed by the House 

but were rejected in the Legislative Coun.cil, Virhose 

members exnressed themselves as being agaj~flst the s11nnort 

of dissenting religious institutions.( 22 ) The .members of 

the New Brunswick Bantist Education Society declared their 

Seminary did not teach the tenets of the Bantist faith, 

but vre.s interested solely in the educational asnects. ( 23 ) 

Finally, in 1842 the Cot1ncil gave way and an annual grant 
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of £250 was given. ( 24) The scb_ool had an onening en-

rolment of eighty boys and forty girls, m. any of whom 

boarded there. Reverend F. l\ ~. 1 L'll_ es, Mrs. ].1:iles and their 

successors who conducted it were all connected with the 

clergy. It was in constan.t 11se tlntil the adoption of 

the Free Schools Act in 1872.(25) 

Among the schools of other Dissenters was the 

Sackville Academy which has been dealt with in Chanter V. 

It was a very successful a.n_d efficient institution con-

ducted by the ~ethodists and largely financed by Charles 

Allison. 

b.bou_t tb.e same tim.e another I\iiethod ist scb.ool was 

in operation, the Varley School in Saint John. Onened 

in 1854 throu.gh the benevolence of an English res iden.t 

of that city, Msrk Varley, it remained until 18?1 a day 

school. at that time it became a nart of the nrovincial 

system. Previously, the Legislatu_re granted £100 anntlally 

to its SUDDOrt.(26) 

Al thottgh tr1e Presbyterians were a minority group in 

I~Jew Brunswick, the:sr were far from inactive. In 1786 the 

Presbytery of Tru~ro, l\Tova Scotia, was set un. It was of 

the Burgher bran ell. of the secessionist churches. 'l,he 

Presbytery of Pictou, formed in 1?95, was of the anti-
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Burgher group. The two nresbyteries had united in 

181? just three years before a similar union in Scot

land. In 1825 the Glasgow Colonial Society came into 

existence under whose guidance wor~ in the Britj_sh 

North .American colonies advanced ranidly. The synod 

of Nova Scotia was form.ed in 1833 as a result of their 
(27) 

work. Although very active in Nova Scotia, little 

educational work was attempted by this sect in New 

Brunswick until 1861. ht that time an Academy was 

opened in Chatham which during its short life (it 

closed in 1865) was highly successful.( 28) Its curric-

ulum was offered in a curious fashion. "English., 

reading, ~1.00 per term; English, reading, writing, 

and arithmetic, ~1.50 ner term; English, reading, 

writing, arithmetic, English grarnJnar, composition, 

geogranhy, use of globes, and history, :~?2.00 per tenn; 

English, reading, ~Triting,arithmetic, English grammar, 

composition, geography, use of globes, history, 

mechanical drawing, ma. thmetics, mechanics, and 

-physical science, $2.50 ner terra; English, reading, 

writing, arithmetic, English grammar, composition, 

geography, use of globes, history, mechan.ice.l drawi.n(:~,, 

mathematics, mechanics, nhys.ical science, Lati.n, Greek, 
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and French, $3.00 ner term.n( 29 ) It was divided into 

three de~artments under the sunervision of as many 

teachers and was thus one of the first schools to 

nractise the graded system. ( 30 ) Fifty-three punils were 

in attendance the,first year.( 3l) In 1865, one hundred 

and eighteen were enrolled.(32) 

Superintendent Bennett, in sneaking of the Academy 

in 1862, said that there V'Jas annarent "good discinline, 

effective drilling, and thorough men.tal and moral train-

ing. It is not surpassed': he added, "by an~r Institution 

of the kind.*'( 33 ) ~~r. William Crocket, the insniring 

principal, was evidently an excellent teacher,from 

Inspector Wood's apnraisal of his professional techniques. 

"The slate exercises in arithmetic are the most exnert 

of any I have met during the year."( 34) Other uraise-

worthy methods were described in his annual renort of 

1863. The school closed in 1865. Two years later it 

was reopened as a Training School but was aga :i_n to be 

short-lived as it was absorbed in the nrovincia.l Normal 

School.( 35 ) / 

Tvvo other Presbyterian institutions were in o-oer

ation at the same time, a school at St. Stenhen which 

was described as "excellent" and the Woodstoc~ College 
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under the guidance of Reverend Mr. Glass.(36) Nothing 

more is known about them excent that they were onen to 

the supervision of the County Insnectors. 

The Roman Catholics conducted a nlimber of schools 

throughout the province. In 1835 Reverend James Dunphy 

organized a very successful philanthro~ic institution in 

Saint John. He V'ras at all times a keen snd energetic 

priest, very much interested in education. The school 

in Saint John was ex-pressly for the comnletely free 

education of any poor children and received, in addition 

to church donations and individual s11bscri ntions, a govern

ment grant of £150.( 3?) The girls were instructed by a 

Mrs. Holmes and her daughter. nrrhe Saint John Cotlrier" 

reported that "the Sen_ior Class exhibited s-ryecimens of 

their penmanshi~ highly deserving of praise; their read

ing was correct, and their know,_ edge of arithmetic and 

grammar exceeded 011r exnecta tions." Nearly 200 girls 

between the ages of five and fifteen were .in attendance. 

The boys were instructed by John Sullivan.( 3B) Their 

attendance varied between 180 and 250. This deDart

ment was considered less successful than the female 

division. ( 39 ) on the whole, bowever, it vvas a thriving 

institution and filled a great need for free education 
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at a time when so many were unable to nrovide j_ t for their 

children. 

Another school was later onened in Carleton on 

the sam.e princinle of division. An academy at St. 

Bazil was conducted in 1862 by ]/Ir. ~~1'Guirk. Other in-

stitutions were in oneration in Fredericton, Portland, 

St. Andrews, and Woodstock.( 40) All of these received 

government grants. An academy at Chatham offered work 

on the Grammar School level. "It is destined to occupy 

a respectable position among our educa tion.al institutions," 

reported Insnector T. W. Wood. It was a very costly 

edifice.( 4l) Still another school termed "senarate" was 

conducted at Bathurst. It was well natronized and 
• 

evidently was very efficient. The use of French and 

English was so taught that it was considered an excellent 

training school for nrosnective bilingual teachers. In 

addition the exercises in the senior deuartment were 

practical in application, a quality ap~lauded by Mr. 

Wood.( 42 ) 

In 1865 two schools in Newcastle were merged into one 

and called a Senarate School. The Sisters of Charity 
.L 

directed its two denartments. Unlike the schools in the 

Saint John area, it was co-educational with about eigrty 
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pupils enrolled. Another school was under the guidance 

of the same order in Bathurst. It was conducted in 

English but the majority of the students were French. 

Small wonder that the word "mediocre" was used to des

cribe its efficien_cy.( 43 ) In 1864, St .. Mary's Fem_ale 

Academy was opened in Newcastle.( 44 ) The College de 

Saint Josenh had likewise come into being during the 

period. 

Thus it may be seen that there were ~ very goodly 

number of separate Ca_tholic sch.ools in existence in the 

province in 1870. In addition to this fact, the Douay 

version of the Bible had been nermi tted in_ the Parish 

Schools since l858,although this was granted only as a 

dispensation,not as an dct.( 45 ) These institutions did 

not, as may be ex-oected, herald the advent of non

denominational schools \Vi th ~ioy. Their opnosi tion was 

not as bitter as that in other nrovinces but it was voiced 

in no uncertain terms. 

E. Others 

Nor were the various religious denominations the 

sole sources of snecial institutions. The Industrial 
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];{evolution had brought the spotlight to foc11s on men 

not only as human beings but also as workers whose 

efficiency could be greatly increased through training, 

especially along scientific lines. The general swing 

to democracy d11ring the nineteenth century further em

phasized this need for education for all as a social and 

national safeguard. One su.ch organization stressing 

these ideals, was the IVJ"echanics' Institute. Snringing 

from the Sunday Society of Birmingham (established in 

1?89) and the Glasgow Mechanics' Institute {organized 

in 1823) ,it became a very popular society by 1850.(1) 

Their method was instruction thro1.1gh lect11res on various 

technical subjects given by men of authority in their 

fields. 

The movement spread to J\Tew BrtlnS\1\Tick in the early 

'-30's and in 1839 it was incornora ted by a nrovincial 

act. Grouns were organized in Saint John, Chatham, 

Hampton, Dorchester, Woodstoclc, Ne\1\Tcastle, and other 

points.(2) The purpose was exnressed in a renort of 1841: 

"In a cou_ntry where collegiate learning can by no means 

become general and wbere nractical instru.ction in 

Natural Philosophy snd Physical Science cannot be 

widely extended by the ordinary operations of colleges, 
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~ny system wb.ereby usef11l information is given_ to all 

classes, must be of the highest imnortance to tb.e welfare 

and prosperity of the country. Besides an acnuaintance 

with Philosophy and Literature •..• the Mechanic and 

Artist requires a perfect acauaintance with those 

sciences by which alone their ind11stry is rendered most 

usef11l •.•• By co.mbining instr11ction with a certain kind 

of an1usement, they a_fford the best relief to all working 

classes after their daily labour has been completed ...• 

The exercise of the mental facilities ••• enables men to 

discharge with zeal and fidelity all their social and 

moral duties and fits the mind for the nractise of the 

important nrecepts of Christianity.n(3) 

With a mem.bership of 560 in the second year of 

existence of the Saint John groun, the largest in the 

province, it nromised a brilliant future.( 4 ) The nrovincial 

legislatu.re paid an annual grant tovvards its su.p-port 

while contributions, donati0ns, an.d membershin fees 

of 15s ner nerson met the remainder of its financial 
-- -'• 

requirements. These funds nrovided a library, a reading 

room, a museum, and an annual course of lectures delivered 

by the ~st outstanding men in the province.(
5

) All tonics 

were renresented; science, education, uolitics, history, 
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and religion.( 6 ) The Institutes flourished for a time 

but gradually deteriorated until, in 1890, they were 

abandoned.(?) 

It is dotlbtfll1 that tb_e "mechanics" for whom the 

society was originally designed, gained much benefit 

from the organization. hS a social center for recreation 

it may have fulfilled its aim btlt as an educational agent 

it had many drawbacks. The working classes, as a rule, 

had little educational background. Therefore, the 

secondary education presented through lectures would 

have been almost completely ineffectual in develoning the 

illiterate minds which it Drofessed to imnrove. However, 

the Me-chanics Institutes did effect one purpose. They 

added to the general social and intellectual life of the 

various corn.rnunities where they were organized. In addit-

ion, they were significant in that they exnressed the 

growing concern_ for the education of all classes of 

people. 

In such a Sllrvey, mention mu_st be made of the various 

philanthropic schools which flourished, denendent mainly 

on the generosity of tbe wealthy. The Ladies' Benevolent 

Society,organized by Lady Colebrooke,was instrumental in 

the establishment of several Infant Schools. One was 
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established in St. Andrews in lP39( 8 )and another in 

Saint John in 1841. ( 9 ) The most imnortan.t one was set 

up in Fredericton in 1842.(10) It received a nrovincial 

grant of £50 towards its unkee~ while the one in Saint 

John received £25. Nothing is kn.ovvn of the relation of 

these schools to the corresponding schools in England 

but one may presume that Lady Colebrool{e was insuired 

by their principles and followed their methods.(ll) They 

evidently flourished for quite some time. 

Another ~hilanthropic institution was functioning 

in Saint John. It was organized by a number of ladies 

who, in their charitable visits throu.ghout the city, had 

been shocked by the large nTh~ber of children who were 

det~ined at home because they were not sufficiently clad 

to attend school. In the ea.rly nart of the summer of 

1860, these benevolent souls nrocured a room and gathered 

together a few poor children for the nurnose of in

struction. Each of the ladies gave a day's time to teach 

the children until one volunteered to take on the task 

completely .. In that first year seventy-six names were 

enrolled. By means of public subscrintions, concerts, 

bazaars, gifts of clothing, and fees from the society 

thus organized in an imnromntu y.-,_anner, the children \Vere 
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furnished not only with knowledge but with sufficient 

clothing. It was called the Ragged School.(l2) In six 

years its attendance more than do11bled and two teachers 

were required.(l 3 ) Although its purnose was mainly 

charity, it was another instance of the need for free 

education for all. 

Two African schools were given annual grants from 

the government. On.e was in Loch Lomond and the other 

in Saint John. They were attended solely by negro 

children. Strange as it may seem, the petitions seeking 

assistance came directly from the negroes themselves in 

1841.( 14 ) Thereafter, the grants were made nermanent as 

long as the efficiency of the schools warranted them.( 15 l 

Another grotl"O who were neglected very sorely during 

this period were the Indians. Only one school is renorted 

in action. It was at Indian Village about ten miles from 

.Blredericton and was ta11ght by Nlr. NI. Neville. Nir. Neville 

was said to be very zealous although his school v1as small 

(about sixteen uunils). It was thriving especially in 

the winter, when_ the older members of the village swelled 

· t k- The _i_n_snector' s renort vvas most favorable: 1 s ran_~s. 

"many of the little ones read very nicely, snell very 

•t• "(16) well, and quite excel in wr1 1ng. 
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A Commercial School 'Nas i_n oneratton in Saint 

John during this -period. The eEtrl iest m.entlon of it 

is found in the House of Assembly records for 1852. 

It was a three department school divided according to 

the graded system. Samuel D. Miller was its nrincinal 

for many years. It had facilities for ab01Jt 120 uunils 

and was deemed umost satisfactorytt by Inspector Duval 

in his report for l864.(l?) Although its name imnlies 

that it was a bu_siness training school, it is safe to 

assume that it was not unlike any of the other graded 

schools which were. functioning at the time. 

In addition to the numerous tynes of elementary 

and secondary schools already discussed,t~ere were auite 

a few private schools, i.e. schools onerated by individ

uals exnressly for the exclusive training of those boys 

and girls whose narents would not dei8n to send trem to 

a large school frequented by all classes. In Saint 

John one su.ch scl-tool was con du~cted by Nirs. Harriet Gale 

Hunt who offered to teach "Accom_nlis:hrn._entstt. The term 

included music, naintinG, French, Italian, dancing and 

deportment. ( 18) The Iviisses l_A cin tosh opened a s im.ilar 

school in 1843. 'I'beir course of stlldy was st11nendous. 

"Engl.ish gram_mar, reading, ancient and modern history, 



215 

composition, rhetoric, philosophy, na tu_ral and moral 

botany, geogranhy, astr---;n_om.y, algebra, ar{ thm.et le, 

bookkeeping, French, Lattn, drawing (six styles: 

artificial, rice, water, oil, oriental tinting, nen

cilling (2 modes)) transferring, writing (round and 

square), pianof~rte, ~uitar and acc0rdion, needle

work (plain, ornamental, colou.red, netting) , fancy 

knitting, velvet and crepe embroidery, noint w0rk, 

Italian, German, and French. fancy work, fly cages, 

letter racl-<:s, match boxes, water rtces and alumin1un 

work, wax fruit and flowers, bead, twist, and braid 

work, dancing (Victoria and Lowe's nuadrilles, lancers, 

cotillions, and other fas:hionable dances)."(lg) In 

1852 a more conservative type of curricuJ_lnn was offered 

by Miss Hopkins of Fredericton.. It was not a large 

school but "it is said to be e.n excellent one.'' The 

elementary skills were taught wit:t some training in 

Modern Languages, Music, and Drawing.( 20) It is imnossible 

to esti.mate the ntrrJb er of s11ch schools as they are only 

mentioned cas11ally in vario1.1s reports. 
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The variety of denominational end nrivate schools 
' functioning during the forty years under consideration 

was wide. They represented the aristocratic Anglicans, 

the aspiring Dissenters, the philanthropic uatrons of 

the poor, the democratic idealists, and a number of 

minority grouns gre_dllally becoming aware of the benefits 

of education. Nearly all were in recetnt of nrovincial 

grants, which fact allowed their ins11ection b:r government 

authority. Thus, al thou.gh they seemed to renresent a very 

heterogeneous mixture' they had one common bond. rrhe 

systems of organizations, the methods of teac~ing, t~e 

ideals exnressed, all did not go unobserved by the educ

ationalists of the day. Their schools were nearly all 

absorbed into the provincial system in 1871 b1~t they 

were not lost as will be seen. 
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CHAPTER VII 

TEACHERS 

A. Status 

The legal status of any teacher in the nrovince 

was clearly stated in the Instru.ctions to Governor 

Carleton in 1811. Thereby all schoolmEsters from 

Great Britain and Ireland had to hold a license from 

the Lord Bishon of London, and all others one from the 

Governor. The latter further instructed: "In e.11 

cases where any school has been fo1mded, instituted 

or appointed for the education of members of the Church 

of England, you are not to grant said licenses excent 

to persons who shall first have obtained from the 

Bishop of Nova Scotia, or one of his Commissioners, 

a certificate of their being uronerly qualified for 

that nurnose." ( 1) As s11Ch they existed until 1837. 

At that time co11n.tv Boards of Edt1ca tion were established. 

It was their duty to examine uersons desiring to teach. 

~flhe chief tonics of examination were (l) moral ch.aracter, 

( ) 1 . . 1 (2) (2) literary attainments, and 3 loya nr1nc1n_es. 

However these boards were unfit to nerform such dt1ties 
' 

as they were not always comnosed of educated persons. 
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Thus, in an educational circular of 1841, we find the 

central authorities pleading with the ministers of each 

congregation to mak~e out a certificate of morals for the 

candidate. Also tlley asked that each ca.ndidate enumerate 

his attainments and i_nclude a samnle of his handwriting 

when annlying for a license.( 3 ) 

The following year, 1842, those in autho~ity de

clared void all the existing licenses. A teacher could 

only have his license renewed by a county examiner.(4) 

However, conditions were far from cond11cive to a young 

person who might have considered entering the nrofession. 

In a report of that year, Blissfield said: "No man unless 

degraded will take charge of a school in a remote settle

ment where the inhabitants are generally noor and illit

erate and amongst wb.om he must board and lodge alternately 

in part paym_ent for his salary with no other ul ti_-mate 

t h 1 a t '" (5) destination than tbat of a 'noor cou.n ry se oo m s er • 

In many cases the teacher even failed to receive 

his agreed salary, part of which was paid by the 

district and part by the provincial government. Although 

set at £20 from each, such was not always his reward.(
6

) 

In such instances, the teachers often annlied to the 

House of Assembly for remuneration. In 1839 a committee 
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brought in a decision to refu_se such remuneration to 

unlicensed teachers who cotlld show no ,iust cause why 

they had no license, or to those who had not made 

arrangements with Trustees of the School at the time 

of their service.(?) 

In 1846, Mr. Payne said that the situation was 

intolerable. In some cases,trustees of a school "had 

been obliged to wait in the market place when an immigrant 

vessel arrived and ask if there were anyone qualified 

and willing to take charge of a school in the country.n(8) 

At the same time another member of the House, Mr. Gilbert 

(Q,ueens),said: "It was only those who were ruined, both 

in body and estate, who would continue in that emnloyment. 

The-halt, the lame and the blind-- those who were good 

for nothing else -- might continue to be parish school

masters in the country, for no one else would.n(9) 

Until 1833 nothing was officially recorded concerning 

female teachers. Naturally, thev ran several nrivate 

girls' schools(lO) but until the latter date no legis

lation was made con_cerning them. In 1833, a distinction 

was drawn between .male and female teachers. The former 

were receiving £20 annually from the_ government nlus a 

similar sum. from the district. By an act of that year 
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all women teachers were to henceforth receive £10 

annually from each of the tw (11) o so11rces. Fo11r years 

later (183?) further restrictions were nlaced on those 

members of the profession wben the number of female 

teachers in a parish was limited to three.(l 2 ) 

However, this aversion to employing wotnen as 

teachers soon became dulled in the zealous campaign 

for a Normal School. As early as 1841 a circular was 

distributed asking for young women between the ages 

of twenty-five and forty to enter the teaching ranks.(l3) 

Even Lieutenant-Governor Colebrooke, ·VIlho was so set 

against the practise, admitted that they .. vV01J_ld be of 

great assistance with children up to the age of nine.(l4) 

A record dated seven years later nroved the situation 

was changing. ...~ t that time there were registered 133 

female teachers and 388 males, a good one-tb.ird.(l5 ) 

In 1842, a Committee of Ed11ca tion was annointed to 

insnect the situation and nronosed that teaching licenses 

be divided into three classes: (1) for general use in 

"the Province, (2) for one co1.Inty, (3) for a narticular 

t However, thi_s was not imnroving parish in any coun y. 

the conditions of the schools nor of their staffs in 

any way. The great education.Bl reformer, 1\~r. James 
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Brown, who did so much for New Br11nswick schools and 

the University, bro11ght in the so11ndest bill until then 

laid on the House table (1844). His nronosed bill was 

not uassed. But again a Commission was apnointed to 

study the situation.(l6 ) This group revealed a shocking 

state of affairs in their renort. As concerned teachers, 

they pronosed higher sala~ies and a training school, both 

to be bro·ught into operation as soon as nossible. This, 

they hoped, would better the slough into which the educ-

ational system had slumped. .1i. tynical report came from 

Northumberland County. There, it was revealed, the 

teachers' "qualities are not the best, their abilitv 

and competency lim.i teda. To this was added a rather 

despairing note to the effect that they were ''generally 

inadequate for teaching the elements of Education as 

reouired by the nresent state of society.n(l?) What 

apathy existed even amongst the leaders of education! 

As a result of this investigation,the Bill of 1847 

was presented and made law. Thereby, the sole authority 

to license teachers was nlaced in the hands of a Board 

of Education. This latter was comnosed of the Lieutenant

Govern6r and his ~xecutive Council, with a full-time 

Secretary having the actlial administrative uower. There 
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were three classes of licences; first and second class 

for a stated county, and third class for a stated parish 

only.(lB) The following year these licenses were made 

transferable, i.e. a first or second class teacher could 

teach in any other county and a third class teacher in 

any other narish. This was on condition that the said 

teacher stated a satisfactory reasnn for leaving, and 

also produced two certificates, one from his recent school 

trustees Droving satisfactory management of the school, 

and one from the trustees of the school to which he de-

sired to transfer. If it was a co11nty transfer it vvas 

necessary to ~ave a certificate from the insnector and 

the provincial Secretary (later the Sunerintendent}.(l9 ) 

However, this resnonsibility on a central authority 

was too diffictll t to carr:y out im1'tedia tely. Until that 

time when a provincial training school co11ld be in oper-

ation, it was ordered that "school committees grant 

teachers a license on the nresentation of: (1) a 

certificate of the candidates' abiltty to teach snelling, 

reading, writing, arithmetic of whole numbers, including 

simple interest. (2) a recommendation from the trustees 

of the school to be established,who are also to certify 

l. n the moral ch_aracter and disnosi tion their confidence 
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of the candidate, the sufficiency of the school nrem

ises, and the number of children likely to attend school. 

And ( 3) a certif i_ca te of religio11s and moral character 

from the clergyman or master of the commission to wb_ich 

the ma,jority of the children_ in the contemnlated school 

belong." ( 20) 

The financial reimbursements were £30, £22 and £18 

with all women teachers, third class.(21) But in 1852 

a scale was set un as follows: 

Males: 1st £30 Females: lst £20 

2nd £20 2nd £18 

3rd £18 3rd £14 

The districts were required to na~r an equivalent amount 

to the support of their teacher.( 22 ) 

It was clear that,in ST)ite of any amount of legis

lation,tb.e situ_ation would remain basically unchanged 

unless suitably trained teach.ers were provided to fill 

the requirements. 

B. Teacher Training 

The idea of establishing teacher training schools 

originated in Prussia within the first decade of the 

eighteenth century. For a century and a quarter it 
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had been spreadin_g and ranidlv gaining public interest 

through western Europe. France, Holland, Belgium, Den

mark, Sweden, Scotlan_d, Ireland, Massachtlsetts, and 

England were all protld to boast of such schools in 

existence in their educational systems. Between 1845 

and 1855 their enthusiasm kindled and ignited similar 

interests in New York, Canada, New Brunswick, and Nova 

Scotia. (l) 

This zeal for systematically trained and licensed 

teachers was as keenly evidenced among the people them-

selves as was obvious in the correspondence of those in 

public life. In 1841 the citizens of Saint John asked 

the provincial govern.ment that a grant be given towards 

the supnort of a training school for teachers. They were 

officially ignored.( 2 ) However, Colebrooke took un the 

challenge gladly and with boundless enthusiasm. In a 

letter to Lord Russellof June 21, 1841, he described 

the system of instructi~n in the parochial schools as 

very "insufficient". To improve this situation he wrote, 

"I propose the formation of a Model School .•.. by com

petent teachers sent from England."( 3 ) His reauest was 

answered and an offer was forthcoming from England. In 

answer to the said offer he said: "A liberal offer was 
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made by the Colonial Ch11rch Society to establish a 

teacher school here at their ovm. exnen.se, but the 

offer I declined, being of opinion that such a school, 

if expressly established by a Religious Society, would 

fail in acquiring that general sunport from all de

nominations which would render it extensively useful."(4) 

Although he favored teachers trained under the Madras 

System he adrnitted them. to be a handican on those grounds.(5) 

As time went on his plans became more definite and he 

pleaded for "a Central Training School .•..• at Freder-

icton • • . • with the only exoense for the can.dida tes 

their Board."( 6 ) To further facilitate the actual 

• • • 

formation of the school, Colebrooke himself offered to 

pay the principal's way to Canada.( 7 ) 

All this enthusiastic cam~aigning on the nart of the 

Lieutenant-Governor bore fruit in 1842 when he was able 

to announce, "The Committees of Her l\~a,jesty's Privy 

C ·1 f s h ols have instructed their Secretary ounc 1 or c o _ ••••• 

to secure the services of a man and his wife who will be 

prepared· to come out if adequate provision should be made 

for them .• " ( 8 ) 

Among the m.any suggestions of the parent cot1ntry 

were these: 
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(1) that certificates be given only after "examin-

ation or inquiry by an Inspector 

ability, and attainments". 

• • • as to character, 

(2) that a complete accotmt be kept of the attainments 

of every child in Biblical Knowledge, Reading, Writing 

and Arithmetic. 

(3) that annual records be kept of the progress of 

every child. 

(4) that proper heating and ventilation systems be 

installed. ( 9) 

By the Act of 1847 the provincial Board of Educ-

ation was ordered to establish a 'rraining School at 

Fredericton and "to require such and so many of the 

licensed Teachers of Schools within the province .•... 

as may be deemed necessary, to attend the said Training 

School for the purnose of beins instructed in the Art of 

Teaching." They considered that the term '1Art of Teach

ing" included "a thorough knowledge of the method of 

conducting a Comm.on School and esnecially the art of 

communicating the rudiments and elemen.tary branches of 

Common School Education in a manner best suited to the 

canacities, ages, and conditions 0f each of the youth 

of the Province." Nor was th i.s to be merely theoretical. 
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"No scl1ool instructor shall receive a certificate of 

his competency until he shall have given satisfactory 

evidence •••• by conducting the classes of the hlodel 

School ..••• to the entire satisfaction of the Teacher 

of the Training School.n(lO) 

A sum of 10s ner week for ten weeks was to be 

offered to a licensed teacher whether his attendance 

at Training School was voluntary or obligatory. If the 

teacher was unlicensed before his co1.1rse, he could 

receive, at the satisfactory completion of his instruct

ion, the same sum.(ll) At first there were four terms 

a year, each of ten(l2 )(and later twelve)(l 3 )weeks 

duration. In 1865 this was lengthened to forty weeks.(l4) 

But there was great deviation from the allotted schedule. 

From the very beginning it was nronosed that there 

be three classes of licensed teachers: first class to 

be nroficient in snelllng, reading, writing, arithmetic, 

English grammar, bookkeeping, natural Philosouhy, algebra, 

geometry, trigonometry, mensuration, land s11rveying, and 

navigation; second class in snelling, writinG, arithmetic, 

reading, English grammar, geogranhy, and bookkee-ping; 

third class in reading, writing, snelling, and arithmetic. 

The grants were graduated again according to class: 
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first - £30; second - £22, and third - £18. All women 

teachers were automatically third class.(l5) This then 

was James Brown's bill which provided for a Board of 

Education, Insnectors, and a Training School for Teachers. 

Immediate action was sought and the Board of Educ-

ation lost no time in drawing up its qualifications for 

a director of the ""Qronosed school. "It is exnected that 

he shall be capable of carrying out the system nursued 

under the direction_s of the Comrni ttee of Her Majesty's 

Privy Council on Education; and as the whole of that. 

system is not ap~licable to this Province, it is requisite 

that he be able to adjust it to existing circumstances 

under the regulations that may be instituted by the 

Provincial Board of Education."(l 6 ) He was to have at 

his fingertips a knowledge of Spelling, Reading, Writing, 

Arithmetic, English Grammar, Bookkeeping, Natural 

Philosophy, .nlgebra, Geometry, Trigonom_etr:r, Mensuration, 

Land Surveying, and Navigation! In addition to this 

rather extensive nrogram, the new princinal was to be 

"able to deliver on short notices, elucidated lectures 

on any selected branch of Natural Philosophy, or of 

investigating, in like circumstances, intricate mathe-

,(17) H. alarv u~s t,o be ~200.(1B) ma tical problems.' 1s s - . vvu. 
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Financially his status may be compared to a master of 

any successful elementary school in England at that 

period.(l9 ) 

The Committee in England n.amed Josenh Ivlarshall, 

Baron D'Avray,as their choice for the first Principal.(20) 

Their suggestion was accepted. He was, nrior to his 

appointment, Headmaster of the Lower School, Royal 

College, Mauritius. ( 21 ) To him. the aim of education 

was clear: "The aim and end of all education ought to 

be the preparation for the active and actual business 

of life.u{ 22 ) 

The first Training School in New Brunswick opened 

its doors in February, 1848, at Fredericton. It was a 

combination of a 11odel and Norrnal School. However, its 

life was short-lived,for ten days later it closed due to 

lack of furniture. The choice for the second exneriment 

was a Parish Scbool conducted by a Ivir. ~.~oore in "the same 

city. He had twenty-five punils and during the first 

month of its life the Training School had twenty-four 

student teachers. Another Parish School was used in 

May of the same year. The course seemed to last for 

six weeks. In the fall, ,.D'Avray wrote: "At my 

recommendation and with the consent of the Trustees 
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of the ~Jladras Board, the Madras School was then taken 

as a lvlodel School." ( 23) 

During the first year four classes of students 

were trained, a total of 102 in all. The government 

paid £392 to induce attendance during that time. But 

in spite of the anparent ~rosperous outloo1<, there were 

many defects. These Baron D'Avray outlined in his 

report: 

"(1) The Parish School Act, which, lim.iting the period 

of the teachers' attendance to ten weeks, nevertheless 

required of them ••• an amo11nt of knowledge which it as 

far exceeded their power to acquire as it did mine to 

impart in so short a neriod. 

u ( 2) The Model and. Traj_ning Schools should be entirely 

independent of each other. 

"(3) There ought to be a l1.i.aster for each school. 

11 (4) The period of attendance was fe.r too short.n lie 

quoted the nractise in England where twelve to eighteen 

months were not considered too much. 

''(5) The ineffective state of the dchools which I have 

had to work with as IvLodel Schools. 

"(6) The great unfitness of the Teachers who attend. 

n(7) Incompetent insnection.'1 He tlrged that "however 
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well a teacher may discharge his duties in the Training 

School, there is no security for his efficiency when 

placed in a school of his own: there is no way of as

certaining the noint but by insnecti.on, and no way of 

controlling his nroceedings •.• but by reuorting his school 

to the Board. 

"(8) The unfitness of the school houses, bo~ks, etc.n(24) 

The fall of '48 saw the Saint John Training School 

begin. It was under the principalship of Mr. Edward H. 

Duval. ( 25 ) ~J[r. Duval vvas of French Huguenot stock and had 

a long record as a school insnector and school principal 

in England. In 1845 he was brought to New Brunswick by 

the Mechanics' Institute of Saint John to take charge of 

the British School there. Prior to taking over his duties 

in the Training School in that city he attended a course 

in the parent school at Fredericton.(26 ) For his Model 

School he took the British School.(27) This Training 

School in Saint J"ohn was for many years the only one in 

the urovince. For nearly eleven years he conducted a 

most successful institution. At first,. Mr. Duval was 

given authority to grant second and third class certificates 

ohly. If a pupil of his school ·desired a first class 

certificate he was obliged to take an additional four 



232 

. . . . ( 28) 
weeks tra1n1ng 1n Freder1cton. However due to the 

' 
destruction of the latter school by fire in 1850, the 

complete task of teacher training was allotted to the 

Saint John School.(29) 

It is interesting to note how many teachers success-

fully took advantage of such training (i.e. were issued 

licenses). Three hundred an.d fifty-seven teachers were 

trained in the Saint John School prior to 1853. Of these, 

two hundred and eighty were m.en. The Fredericton School 

trained one hundred and two in its neriod of existence. 

Following is a table for the remaining :)rears, 1853 - 18?0: 

Year 

1853 

1854 

1855 

1856 

1857 

1858 

1859 

1860 

1861 

1862 

1863 

1864 

1865 

1866 

Males 

18 

20 

25 

24 

26 

63 

63 

60 

74 

55 

42 

3'7 

34 

Females 

66 

41 

4? 

60 

58 

145 

11? 

130 

171 

68 

89 

69 

82 
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Year nf.[ales Females 

1867 29 78 

1868 34 51 

1869 49 83 

18?0 48 9? (30) 

It will be noticed that there was a sharp decrease 

in the number of women candidates between tb.e years 1862-

1863. This can be exnlained by reference to reg·ulations 

of the Board of Ed11ca tion in the latter year, which limited 

the number of females to twenty-five in one term.(31) 

It was estimated in 1861 that for annroximately ever:'/ five 

who received a license, one failed.( 32 ) 

At first, candidates were not required to have any 

particular educational status. They merely needed to 

state their desire to enter the profession and were 

accented. In 1852 the first board of examiners was ap

pointecl. Its members were ivlr. Duval, Dr. Patterson 

(Rector of the Saint John Grammar School), Mr. William 

Dole (Insnector for Parish Schools for Saint John), and 

lv1r. Robert Jardine. The examination was oral and really 

not very discriminating.( 33 ) It was not until 1865 that 

written examinations were held in snelling, reading, 

:English grammar, geogranhy, arithmetic, and penmanship. 
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At that time, of 194 who applied for admission, twenty

seven were rejected.(34) 

Of the actual methods employed in the early years 

of the Training School, little has been recorded. It 

is known, however, that there was a Train_ing ~~aster 

(Mr. Duval) and two Assistants. The former directed 

all practise teaching and gu_idance in the ~/Iodel School. 

The latter ta·ught th_e fundamentals to the teacher-pupils. 

From the very first,one of these Assistants was a lady

teacher for the women, as their instruction was given 

in a separate school. (They made no use of the Model 

School but practised their methods on their own class).(35) 

In 1868 a French Teacher(36)and in 1859 a Music Master 

were added to the staff.(3?) 

During the infanthood of the school the Cllrriculum 

had two aims: (1) to give the prospective teachers a 

good knowledge of the fundamentals taught in the Parish 

Schools; and (2) to provide them with a sufficient amo1mt 

of professional training and information. In addition, 

a first class teacher must show that he "nossesses general 

intelligence and ability to impart thorough instruction 

in some one or more of the special branches of knowledge 

subscribed by the law as the qualifications of first class 
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teachers.u(38) In the short space of ten or twelve weeks 

this was well-nigh imnossible. Baron D'Avray said,"The 

Parish School Act .•.• required of them ••. an amount of 

knowledge which it as far exceeded their uower to acquire 

as it did mine to impart in so short a -oeriod." The 

teachers were, with scarcely a single excention, very 

bad readers and very bad grammarians so far as speaking 

and writing were concern.ed. "Of geography, the greater 

part knew literally nothing • • • • and committing their 

thoughts to writing was a work of the greatest difficulty 

to all .•.. " ( 39 ) 

The curriculum demanded in 1859 was: Spelling, 

Reading, Grammar, Penmanship, Dictation, Geogranhy, History, 

Arithmetic, .hlgebra, Geometry, ldens,~ration, Trigonometry, 

btymology, Vocal 1111sic, Lend S11rve;rj_ng, Navigation and 

Bookkeeping. A comnosi tion 1)er week on. the theories and 

nractise of teaching, with lectures on school management, 

the art of teaching, and the planning of lessons, added 

to the actual teaching nractise, meant a full course.( 40 l 
The last lesson of each day was reserved for nractise 

teaching and was called "The Evening Lesson." The nunils 

took turns in conducting it, while two of their class-

mates offered criticisms or praise, as the case might be.(
4
l) 
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In 1863 the school was teaching all branches of both 

the Parish and newly established Su_perior Schools. 

Included in a list of library books in use at the 

school in 1859 were found the following: Page's "Theory 

and Practise of Teaching"; Fowle' s "Teachers Institu_te"; 

Mayhew's "Popular Education"; Holbrook's "Normal" and 

Stow's "Training System." These volumes were actually 

studied,as a brief note in the nrincinal's renort of 

1859 states- that Stow's Method was tried, but being found 

wanting, the school was returned to its original system 

of training.( 42 ) 

When the training schools were first opened it was 

the intention of the gove~ment to gradually put various 

local schools into operation.( 43 ) However, the difficulties 

met with in the one training school in Saint John discouraged 

any further exnansion of the system. There was one ex

ception. In 1867 a school was established in Chatham 

with William·crocket, a graduate of Aberdeen College, as 

principal. He had been nrincipal of the Presbyterian 

Academy in that town and used it as his Model School.( 44) 

It was not very nrofessional, as all teacher training was 

done outside of school hours. The academic course in

cluded history (British), English literature (Milton's 
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"Paradise Lost" was 11sed -principally), reading, dictation 

and copy-book penmanshi~ for spelling, arithmetic, 

grammar, and geogra-phy (emphasizing map-drawing), with a 

few students taking geometry, algebra, trigonometry, and 

navigation.( 45 ) Professional instruction was given in 

methods (individual, collective, and simultaneous), 

classification into grades, time-tables, registration, 

and discipline. Each week neriods were set aside for 

the purpose of criticizing tb.e practice teaching. ( 46) 

During the three years of its existence the school grad

uated 11? candidates.(4?) At that time the educational 

Bill of 18?1 was nassed and all training schools were 

amalgamated into one, henceforth to be known as a Normal 

School at Fredericton.( 4B) Mr. Crocket was its first 

principal. 

Although there were I~ormal Schools in operation in 

Nova Scotia, Massachusetts, and Ontario, and although 

the educationalists of New Brunswick nossessed knowledge 

of their principles, organization, and administration, 

yet their own schools remained for a long time in the 

experimental stage.(49) Nor were they anxious to copy 

their neighbours. Indeed, in his renort of 1850, follow

ing an extended tour to the United States of .America and 
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Upper Canada, Mr. Duval found much lacking in the 

Normal Schools of those areas. For example, he denlored 

the inefficiency of the system of snending two weeks in 

a Model School in Massachusetts. "I could not easily 

bring my mind to think this time sufficient," he said. 

Concerning the methods employed in Ontario: "I intend 

to adopt any important movements that do not clash with 

the plans adopted in the Fredericton School."( 50) How-

ever, all were well aware of the defects of their school. 

Baron D'Avray was continually advocating a longer term 

of attendance. In England "t\velve or eighteen months 

is not considered too much". {5l) 11r. Duval cham"Dioned 

the cause of pupil-supported attendance with no remuner-

ation. "Many", he complained, "were lured by the fact 

that they would be paid while training. They had no 

intentions of ever using the skills imparted. Of those 

I am able to trace, who have passed through the Training 

School, I find that nearly one-half are following some 

other employment."( 52 ) 

V'fere these three Training Schools of any benefj_t? Did 

they establish a better educated group of teachers in the 

province? A glance at the following chart for the years 

1858-1868 will prove that the advancement made was 

significant. 
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Teachers in Province Trained Untrained ----------

1858 ?62 313 449 

1859 818 442 381 

1860 846 520 319 

1861 834 530 304 

1862 831 554 207 

1863 ?89 561 228 

1864 823 580 243 

1865 826 598 228 

1866 844 612 232 

1867 844 63? 229 

1868 881 655 226 (53) 

Outwardly the youth of the province were the only 

benefactors of the new Training System. The teachers 

themselves, or rather, those who took advantage of the 

training offered, found the benefits far too few. Fin-

ancially, they were no further ahead. By the Acts of 

1852 and 1858, the system of grants remained static, 

although provision was made for the employment of more 

teachers in a parish. Then, too, the s:rstem of "Slrbscrib
( 54) 

ing" one's salary remained for m.any years. Finan-

cially, it was unnrofitable to denend that all those 

who promised would pay. Socially, it was degrading 
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for anyone to be compelled to go from ho11se to house 

canvassing, pound by pound, one's salary for the coming 

year. In most districts the practise of "boarding 

around" was dying out. Bu_t those who taught in the 

isolated communities did well to collect even part of 

their pay in kind. 

However, in spite of everything, there was "an 

increasingly large proportion of those in attendancett 

at the Training School "whose social nosition, moral 

and intellectual qualifications, eminently fit them. 

to be educators of youth.n(55) 

C. Teachers' Institutes 

The difficulties, which only actual experience can 

reveal to young teachers, were many, as may be imagined. 

Lack of sufficient scholastic attain_ment, t.oo short a 

period of training, little classroom eauipment, large 

classes, unco-operative parents, and those nersonal 

deficiencies which only determin.ation and instruction 

can conquer, were continually baffling and discouraging 

them. The insnectors did what they could by suggestions 

and advice. But no organized neriod was given to s11ch 

assistance, and the results were meagre due to the very 
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heavy programs of all the insnectors. In 1859, Henr:v 

Fisher voiced aunroval of the Teachers' Institutes con

ducted in Maine, Canada, and Nova Scotia.(l) Insnectors 

Duval and Bennett li 1-cewise exnressed their annroval of 

the scheme, ( 2 ) and all advocated their imrnediate estab-

lishment. In the early months of 18.59, five counties 

adopted the -plan. ·saint John, Charlotte, Q,t1eens, Kings, 

and Northumberland Counties organized them on the county 

unit with -periodic meetings arranged a ccordin.g to the 

individual groups' wishes.(3) For examnle, in Kings 

County, they- held auarterly meetings. The nrocedure -was 

the same in all. A paner was read on a currePt tonic 

of education and discussion followed.(4) 

Although Duval reported the Insti t"Lltes as ttnot too 

thriving",( 5 )the idea was infectious. By 1863, nine 

organizations were in existence. In that year the first 

Provincial Institute was held and was thereafter an 

annual affair.( 6 ) Although not largely attended (in 1864 

but twenty teachers and three insnectors were on hand(6)), 

they were at least an indication that there was a sense 

of enlightenment among the teachers. The very fact that 

they came into being as voluntarily organized grouns with 

no obligations concerning attendance, and thrived as such, 
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is certainly ~roof that interest in them was keen. 

Provision of training, both from the scholastic and 

professional angles, a uniform system of licen_sing, and 

a graduated salary scale had been achieved. The control 

of the Church_ had been shaken off early in tb_e century, 

and a system entirely free from religious influences was 

substituted. Hamnered by the lack of well ed11ca ted 

students beyond the elementary level, the Training Schools 

were able to serve only the Parish and Sunerior Schools. 

The Grammar Scho0ls were denende:r1t for tr_e most nart on 

university graduates. Nonetheless, tbe majority of the 

teachers in the nrovince in 18?0 were trained. That an 

awareness of the importance of their nrofession was grow

ing, was evidenced by the interest shown in the organ

ization of Teachers' Institutes in the last decade of this 

period. The efforts of Governor Colebrooke, Marshall 

D'Avrav Edmund Du_val and Williarn_ Crocket had borne 
~' ' ' 

fruit. By 1870, teaching was nominally a nrofession. 
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D. Ins-pection 

Prior to 1833 the trustees in each n~rish were in

structed to insnect their schools regularly. As may be 

expected, such sunervision was erratic and valueless. 

There was no change made in the acts of 1833, 1837, or 

184?.(l) However, in 1R52 a systematic scheme of in-

spection was laid down. Thereby, the Lieutenant-Governor

in-Council ap1_)ointed one in_snector for each cou~nty. They 

were instrllCted to visit all schools at least four times 

a year, and to s11bmi t a yearly renort: ( 1) on the number 

of districts, narishes, schools, nupils, and teachers; 

(2) on the average yearly attendance of each school; 

(3) on the sub.iects taught; (4) on th.e condition of the 

school-houses and buildings; (5) on the financial status 

of the communities; (6) on the teachers' salaries and 

sundry oth.er ex-penses; and (?) on the eval1.1a tion of the 

instruction imparted. Tb.is was considered a nart-time 

position, each insnector being naid 7s 6d ner visit.( 2 ) 

None received more than £50 per annum for their tro1.1ble. ( 3) 

Consequently, th.e task was inefficiently done. For 

example, Mr. E. Duval, of the 'I1raining School in Saint 

John was the insnector for Saint John County. His time ' \ 

was overburdened, and he found himself quite unable to do 
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justice to both positions.( 4 ) In all cases, the in

spection suffered. From the renorts recorded, it is 

obviou.s that the most fleeting visits were n8id, and 

that the ins-rectors were really "vtsi tors", n.ot truly 

"insnectors" in tbe real sense of the word. 

The Sunerintendent of Ed·ucation, Baron D'Avray, 

was most strenuous in his objections to the existing 

condition. He contended that better nay would increase 

the efficiency of his staff. He also advocated the 

appointing of carefully selected, full-time insnectors. 

In addition, he u-pheld the theory that five could Vlfork 

in better co-ordination than fourteen (one for each 

county).( 5 ) As they would be directly resnonsible to 

the Chief S1.1nerintendent, he also maintained that the 

latter should apnoin.t them. He W'11Lld then have direct 

control over their activities, a.s well_ as nersonal 

contact and co-operation.(6) Thus, he zealously cam-

paigned for the net of 1R58. By that document, the 

number of insnectors was reduced to four. Each was 

to receive a salary of £250 for full-tir1e work and was 

to be apnointed by the Chief Superintendent of Education.(?) 

As a result the insnection in the Parish and Superior 
' 

Schools became steadier, more efficient and certainly 
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more systematic. From a stu.dy of the rett1rn sheets of 

1852-1870, one fact is significant. rl1he earl"T renorts 

show gaps in information, caused by tardiness in TrllS

tees' entries or by incomnlete insnection. The later 

records, although decidedly more complex, were detailed. 

Moreover, the results tallied with the grand totals. 

Inspector William Wilkinson, County of Northumber

land, in his renort to the Sunerintendent in 1852, com

plained bitterly of duties and exnen.ses. He said_, "It 

must also be remembered that the d1Jties of insnection 

are not the only duties reauired of Insnectors. They 

are reouired to examine can.dida tes for third class 

licenses, to exan1ine the registers anc1 retu.rns of 

teachers, to converse with them, to renly to their 

letters, to distrib11te paners emanating from the Board 

of Education to them, and above all, to them is denuted 

the important and responsible office of endeavouring 

to raise our ~ducational State.''(8) 

Such aims can truly be said to have been met in the 

last decade of this survey. In addition to accurate returns, 

the individual reports reveal a keen interest in the ~re

gress and development of the schools. Mr. Duval, who was 

perhaps the m.ost outstanding i_nsnector dtlring those years, 
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spent a great deal of his own time in studying and 

visiting the schools of the States, Nova Scotia, and 

Canada. All of his associates were likewise well in-

formed on the educational tendencies of the neriod, and 

were most eager to bring about the reform of the New 

Brunswick schools. Their partici nation in tb.e estab-
, 

lishment of Teachers' Institutes and Libraries as aids 

to the efficiency of the class-room. was indicative of 

the resnonsible attitude with which. the~r considered their 

tasks. Thro11gh p11bl ic m.eetings, con.temnora ry ed11ca t ional 

policies were made lcnovvn to the neon le, upon whose eo-

operation denended the future success of the local schools. 

The inspectors, indeed, were powerful agents in the 

execution of the existing school laws and in the instigation 

of future educational ~olicies within the nrovince. 
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CI-IAPTER VIII 

ACT OF 18?1 

The period 1860-18?0 was one ove~rrought with ~ol

itical, economic, and industrial disturbances. The 

problem of choosing h~ari time tJnion or Confederation 

confronted the sea-side provinces. L. A. Wilmot and 

Samuel Leonard Tilley were at first adverse to political 

ties with the provinces beyond the St. Lawrence, but 

hopes for imnroved economical sta t1.1s and a recovery 

from the financial slump suffered in New Brtlnswick 

shortly before 1867, led them to join their forces to 

those of the delegates from Nova Scotia, Prince Edward 

Island, Lower and Unper Canada.(l) The accentance by 

the various provinces of the British North America Act 

in 186? brought about the realization of a dream which, 

it is said, was nt1rtured by Governor Guy Carleton nearly 

a century before.(2) 

Confederation did not remove ~rovincial c,ntrol of 

education. Ho\.vever, Section 93 of the Britis~- l'Torth 

America Act did eXDress certain nrincinles wh i_ch were a 

nrotection to all minority grou-s in existence at the 

time of Confederation. 
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"1. ~To thing in any s11ch law shall pre.iudicio11sly 

affect any right or privilege with resDect to denomin

ational schools which any class of nersons have by law 

in the Province at the Union." 

-------~~---------------~--------

"3. Where in an~r -province a system_ of seuara te 

or dissentient schools exist by law at the 11nion or is 

thereafter established by the Legislature of the Province, 

an anpeal shall be made to the Governor-General-in-Council 

from any act or decision of any Provincial authority 

affecting any right or privilege of the Protestant or 

Roman Catholic minori t:r of the Q)1een' s sub ,iects in 

relation to education. 

''4. In_ case any su.ch Provincial law as from ti!ne 

to time seem to the Governor-General-in-Council requisite 

for the due execution of the nrovisions of this section 

is not made, or in case any decision of the Governor-General

in-Council on any anneal of this section is not duly 

executed by the nroner Provincial authority in that 

behalf, then, and, in every s11ch case, the Parliament 

of Canada may .make remedial laws for the due execution 

of the provisions of this section and of any decision 

of the Governor-General-in-Council under this section."(
3

) 
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This clause was a significant one. Without it, 

and similar sub-sections throughout the act whereby 

the rights of minority grouns were resnected, it is 

doubtful that Confederation would have b~en achieved. 

The continual strllggle again_st the union of Church 

and State had been successful. Truly renresentative 

government was accomnlished. 

Although nrevious to Confederation, New Brunswick's 

leaders had not been unaware of tn_e educational reforms 

and legislation in the other nrovinces, as has been shown 

in their search for a model for tb_eir Uni_versity,( 4 ) and 

for a system of financing the Parish Schools,(5)they were 

now, more than ever, alert to the nolicies of the rest 

of Canada. Since the Act of 185R, educational legislation 

had been shoved into the background, but in 1868 with some 

of the keenest campaigners in the Liberal a~ministration 

in power, the issue of free, non-denominational schools 

was brought before the governm_ent. The first Lie1Itenant

Governor after Confederation was the Liberal reformer, 

Lemuel Allan Vvil1not. George King, Liberal, was Attorney-General 

of the I-Iouse in 18?0, and later in the sam_e session formed 

a coalition with George Hatheway. ObviollSly this coalition 

was the result of a firm_ resolve on the nart of both 
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parties to obtain direct taxation and free schools.(6) 

A brief glance at preceding legislation for free 

schools in the other Canadian provinces is necessary 

at this point. In Nova Scotia a report was nresented 

in 1835 urging the adontion of such schools financed 

by 'general assessment. The comrni ttee which framed the 

report quoted the success of previous ventures in New 

England and in Scotland. 'IWo years later a second 

report was submitted adding as further nroof the s11ccess 

of a similar nlan in Prussia. However, the time was not 

then ripe for such a scheme in Nova Scotia, and the re

port was laid aside.(?) Meanwhile in Uoner Canada a free 

school law was passed in 1850 which nrovided for voluntary 

adoption of the assessment princinle. This measure, which 

failed so miserably in 1\~ew Brunswick, was hlghly success-

ful in Unner Canada. Indeed, when the Act of lR?l was 

made law in tbe latter nrovince, the comnulsory assess-

ment clause providing free schools affected only a few 

districts.(B) In 1864 the renorts of 1835 and 1837 were 

revived in Nova Scotia, and a system of free schools was 

also established there.(g) 

Meanwhile in New Brunswick, there was keen awareness 

of the situation. The first attempt to introduce assess-
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ment was withdrawn after two years of inactivity (1818.).( 10 ) 

It was again nresented by the investigating comrni ttee 

of the l840's,(ll)but failed to be included in the Act 

of 1846.(12) Finally in 1852 it was written into the 

Bill as a voluntary rneasu.re V'Ti th added government aid 

to those parishes ado-oting it.(l3 ) The same clause was 

in the Act of 1858 with a reduced bonus to the enternris

ing areas.(l4) In many cases the T)rinci-ole was the cause 

of bitter strife. Without it, however, no provision for 

education for all could be made. Following Confederation 

the Liberals took up the cry for free schools. 

IVir. George King, the promoter of the Bill, guided 

its stormy nassage before the government thro11gh these 

years.(l 5 ) A son of a Saint John shi~builder, he had been 

educated at the Sackville Academy, and had gone on to 

receive his B.h. and M.A. at Wesleyan University, 

Connecticut. nt the age of twenty-six he was admitted 

to the bar and when .iust barely thirty became Attorney-General 

of the province (1870). A clever man and an ardent 

Liberal, he has been given credit for the Free School 

Act of 18?1.(16 ) The actual framing of the ACt was done 

by two outstanding educationalists, Chief Sunerintendent 

Bennett and President Jacob of the University of New 
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Brunswick. ( 17 ) 

In 1868 a Bill was ..,.,ublished concerning the issue.(lB) 

In defence of it, Nir. King said: "Tb.e nresent system 

is founded on centralization, which has its merits, but 

it does not provoke any interest in education or local 

responsibility. Our system has a defect because it 

places the local government of schools in a body of 

men who have no real interest in the schools of the 

parish.'' ( 19) Other members of the House added their 

approval by attempting to shame the nrovj_nce into real-

ization of the great need for the adontion of the Bill. 

11 :£\Tova Scotia, Canada, and the United States of America 

have school laws and we are behind the age. It is the 

duty of the State to nrovide for the education of the 

youth of the country, irresnective of narty or creed. 11 (20) 

Egerton Ryerson and Dr. Tunner were both quoted as auth

orities on the success of similar systems in Ontario 

and Nova Scotia.(21) 

Again, in 1870, a Bill was nronosed an_d laid before 

the House, but it was withdrawn.( 22 l Then came the diss

olving of the House an_d ~he coalition. govern_ment. "It 

has been laid down as a principle in England, and the 

different provinces, that the q.uestion of education is 
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not, never is, and never ought to be looked unon as a 

art quest . tt ( 23) . 
P Y . 1on. Obv1ously, tbere was general agree-

ment on this principle in the formation of the new govern

ment which b.ad as its m.ain aim the s11ccess of the 

Education Bill.( 24 ) 

In the debates of 18?0 concerning the proposed 

legislation, King was most nrominent. AS he had at 

his fingertips all the necessary statistics, his argu-

ments were sound, logical and practical. The cost of 

educating one punil in lR70 was, he estimated, ~3.62, 

of which the gove.rnment naid ;1~2. 84. If all ¥rere to pay 

on the taxation basis, it wo1.1ld amo11nt to but thirty-

seven and a half cents ner nerson. The blame for the 

lack of such cheaply gained education he laid on the 

shoulders of the nrovincial forefathers, who set up 

institutions which had but little self-government in 

them. Provincial aid was necessary, he said. But the 

local unit should be organized to form a steady basis 

for school units. AS it was then, school districts were 

dependent upon the whim of the Parish Trustees. Assess

ment, as he saw it, was absolutely essential and should 

be made com~ulsory by law. The unsatisfactory results 

of the voluntary system were well illustrated in the 
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4

following table which he presented to the House: 

Between 1858-18?0 

Albert County 

Carleton County 

Charlotte County 

Gloucester County 

Kent County 

Kings County 

Northumberland County 

Q,ueens Cou_n ty 

Restigouche County 

Sunbury County 

Victoria County 

Westmorland County 

Saint John County 

York County 

A~erage No.of Schools Supported by 
Assessment 

38 

64 

91 

11 

41 

96 

58 

63 

16 

24 

25 

89 

10? 

82 

1% 

50; 
;0 

L10:~ 
~/(./ 

He was not concerned with secondary education for he said: 

"The State is not bound to provide for its neople a greater 

degree of education than is necessa~r for its welfare and 

security. Primary education is all that is necessary in 

the ordinary affairs of life." The advisability of a 

central authority was essential, King stated. In no 

other way could the State oversee what she uaid for. 
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The pettiness of local feelings wo11ld also be removed. 

In addition, the accentance of the Bill would not diminish 

a single cen.t of the amount given for the support of 

education. nThe State is considered comnetent enough 

to tax for military defence, why not for a system of 

education also to defend it?" he asked. Considering 

the immediate advantages arising from su.ch a scheme, 

the sneaker mentioned the increase in attendance, and . 
the subsequent reduced cost of education ner nunil. The 

gradual instigation of graded schools as a result would 

improve the standard of education.(25) 

The plEtn of finance which the Bill pronosed was 

threefold; provincial, county, and district supnort. 

In this way aid would be equalized and a good attendance 

could be guaranteed in each district, as the county grant 

was based on that principle. Com-oarisons were drawn 

between Nova Scotia and New Brunswick. For the -period 

1859-1869 the increase in New Brunswic~ had been in the 

vicinity of 3,681 nupils. In Nova Scotia,the neriod 

im.mediately following their Free Schools Act of lP64 

until 1869 had seen an increase of 40,000 nunils.(
26

) 

Astounding res11l ts! 

Other members added their confidence in the measures. 
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Mr. Lindsay referred to Scottish systems of a similar 

nature.( 2?) Mr. Bliss reported on an exneriment carried 
~ 

out by the manager of the Albert ~'iines. Th.is individual 

(of whom nothing further is known) taxed his mine~s ten 

cents a month for every child thev sent to school. This, 

with the usttal government grant and a company grant, had· 

resulted in a school wh.ich nossessed its O'."ffi Board of 

Tru~stees, was ins"Dected once a month, and in a year's 

time was highly Stlccessft11.( 2B) M N dha ·d "If r. ee. m sa1 , 

you want to interest the neonle in the education of the 

youth of the country, they must have som.e share in paying 

for that education and sustaining it.u(29) 

Naturally, there were comments from the opposition. 

Mr. Moore (Conservative) objected to the increased 

number of trustees necessitated through too fine division 

of the parishes. It would be next to imnossible, he stated, 

to find the reouired nun1ber of efficient men to act in 

such ca-pacities. Of course, the u.tter failure of nrevious 

assessment was bro11ght up. Some rnembers thought the 

taxation would be too heavy on the districts.( 30) 

But the chief objection came from the Roman Catholics. 

Whereas the Baptists, Methodists, and Presbyterians were 

anxious to have a system of non-denominational schools, 
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the Roman Catholics were desirous of maintaining Separate 

Schools. As has been seen, they were granted a disnen

sation in 1858 when the Douav version of the Bible was 

permitted in the classrooms of the nrovince.( 3l) Many 

Roman Catholic schools were also organized which, like 

a large number of other sectarj_an schools, received 

government grants, but were not legally established as 

denominational schools within the school system.(32) Thus, 

legally, there were some parish schools which were de

nominational by virtue of character but not by law.( 35 l 

No separate schools were in existence in the nrovincial 

scheme in 186?. According to Section 93 of the British 

North America ~et, the province was under no obligation 

to recognize the existence of any schools not meeting 

the requirements there set down. 

Ivlany petitions were received from the Roman Catholics 

requesting that allovro.nces be made for denominational 

schools. Two such netitions bore the names of 2,000 

persons in Saint John and 1,000 in Gloucester County. 

In all cases the Parish priests headed the lists. Bishop 

. t t•t• ( 34 ) Sweeney of Saint John also added h1s name o a pe 1 1on. 

One Sunday morning he further expressed his disa~nroval 

of non-sectarian schools in his sermon. Referring to the 
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existence of American denominational schools, he argued 

that they had nroved successful. Did not education and 

religion go hand in hand? He stressed the financial 

assistance provided by the Catholics in the support of 

general education throughout the years. Was this not 

proof of the need for contin.uance of the arrangement?( 35 ) 

The debates for the final session in 18?1 are not 

available. It has been said that disgraceful scenes and 

conduct occurred!( 36 ) Conseouently, much has been written 

concerning the only other representative source of public 

opinion, the press.( 3?) The "Saint John Daily Telegraph 

and IJ1orning Journal" considered every asnect of the Bill 

attentively. They apnroved of it, all but the composition 

of the Board of Education. It was not right, they argued, 

that the Executive Council, a body of men not necessarily 

versed in educational matters and St1b.iect to nolitical 

influences, should form the btllk of a committee designed 

to guide edu.ca tional administration in the nrovince. 

Instead, these nine members shou.ld be snecially chosen 

on their merits as gentlemen, acquainted wi_th and well 

informed on the theories and practises of education.(38) 

In. renly, Mr. King stated that, as the Chief Suner

intendent was the only one who actually dealt v;ith the 
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s,cholastic aspect, there was little need of con.sidering 

the qualifications of the other mem.bers. They were 

needed simply as men of sound business abilities and 

judgment. He referred to the similar political comnos

ition of the Boards in England and 1\Tova Scotia. To annoint 

a Board as suggested by the editor of the Telegranh would, 

he continued, reauire additional exDense with no guar

antee of an equivalent increase in efficiency.( 39 ) 

On the ouestion of religion, the nress was vigorous. 

The "Telegra-ph" argued that should the Protestants attemnt 

to establish schools in the interests of Protestants, then 

the Catholics should surely be allowed to claim separate 

schools. But such was not the case. The schools were 

to be completely free of any religious indoctrination. 

'I'herefore, there was no need to seek senare te schools. ( 40 l 

Occasionally, the terms used were harsh and strong and 

conseauently met with bitter onnosition in the "IVIorning 

Freeman", a nro-Catholic sheet. Tbe latter mockingly 

called the Lieutenant-Governor, "Po-pe" Wilmot and referred 

to his Council as "Methodist Cardinals". The schools 

proDosed, it stated, would be, if not Protestant, then 

Godless and Infidel, a state undesirable to the Catholic 

population.. Reference was made to the "Red Renublicans 

of Paris, now in revolt aga~_nst God and Society". They, 
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too, had wanted free, secular education. Vvould ~Jew 

Brunswick want the sam_e sit1.1ation to occur?(4l) 

Long after the Bill became law, the struggle for 

Separate Schools continued. Anneals were made to the 

Privy Council and to tb_e Governor-General but to no 

avail.( 42 ) However, such discussion does not belong to 

this period. Suffice it to say, that the Act of 1871 

remained unchanged constitutionally. The King adminis

tration in 18?5 did allow members of religious orders 

to be considered eligible for licenses as school teachers 

upon the successf11l writing of tb,e required examinations. 

Buildings, which were the ~roperty of the Orders or 

Church, might be rented for school nurnoses by civic 

school boards, a.nd religious instru_ctions nermi tted to 

Roman_ Catholic children after school hours. But the 

Church had no control over the curric11lum, standards of 

efficiency, and the like.( 43 ) New Brunswick was destined 

to be spared the arduous difficulties which arose in other 

Canadian provinces over this issue. 

The Act of 18?1, effective as of January 1, 18?2, 

maintained virtually tb.e same Board of Education with 

the Chief Superintendent of Education ~nd the nine 
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members of the Executive Council. To th.eir ranks was 

added the President of the University of I~!ew Br1mswick .. 

Theodore H. Rand was an~ointed to the nost of Chief 

Superintendent, on whose shoulders fell the great re

sponsibility of nutting the various cla11ses of the new 

legislation into action. ~ Nova Scotian by birth and 

education (Acadia College), he had,desnite his youth 

(thirty-six years), had an interesting and brilliant 

career as an educationalist. His first uost had been 

as an assistant master at Horton Academy, ilolfville. 

For a time he had held the chair of English and Classics 

in the Normal School at Truro. Very active in the nre

paration of the Free School Law of 1P64 in Nova Scotia, 

he had been made Chief Sunerintendent of £du_ca tion in 

his native nrovince to guide the early years under the 

new legislation.(44 ) There could scarcely have been found 

a man better suited in understanding and exnerience to 

perform the same task in New BrunS\"Tick. 

'rhe Board of Education WEts to annoint fourteen 

inspectors for the nrovince, whose nrimary dll.ty was 

to acquaint the inhabitants with the ~rincinles of the 

new ~~et. Their number was to be decreased once the 

Board felt confident their task had been fully done. 
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The various duties of the Chief Sunerintendent and his 

Ins~ectors were similar to those of nrevious Acts, with 

one addition. In the event that a district did not choose 

its trustees, the insnector was reouired to do so. 

~~hereas the Parish Trustees b_ad been em.no-vvered to 

divide their resnective narishes into suitable districts, 

the Board of Education now took over the task. .Each 

school district was to contain no more than fifty 

resident children between the ages of five and sixteen 

years, unless. the area covered four sauare miles, or 

was a town, village, or -populous locality. The in

habitants of each district, at a nublic meeting, were 

to elect three trt1stees, whose administrative dtlties 

were quite similar to those of urevious acts. In 

addition, they were resnonsible for the raising by ~oll 

tax and assessment on real and nersonal property, any 

sum needed to meet local ed11ca tional exnenses. In 

Saint John, Fredericton, and any fut11re incor"T)ora ted 

town in the province there were to be seven members on 

the Board of Trustees. Three of these were to be annointed 

by the Lieutenant-Governor-in-Council, and four by the 

City Council. Their duties were as those ~f other 

r:rrustees. 
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'J.lhe mode of sunnort for the district schools was to 

come from three sources: the province, the county, and 

the district. Each teacher received a government grant 

based on the class of license he held. In addition, the 

grant would, at-the end of five years, denend on the 

quality of teaching as well as on the license. h certain 

portion of the County fund(a)was to be distributed to the 

district scb.ools. Each scb.ool emnloying a nualified 

teacher was to receive ;~?20.00. The balance was divided 

according to the ratio of the average number of nupils 

attending in the district to the average number of punils 

attending in the whole county. It was also denendent on 

the length of tLme the school was in actual oneration 

during the year. Any further sum necessary for the pay

ment of a teacher, the erection and up~een of a school 

b11ilding, the provision of eq11ipment and the like ,was to 

be raised by district taxation. If a district were 

considered by the Inspector to be unable to meet the 

monetary renuirements, he could recommend it to receive 

snecial aid from tbe nrovincial and c011ntv f1.1nds as a 

11 Poor" district. 

(a} (raised by a levy of $.30 for every inhabitant) 
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The Act of 18?1 did not take away the legislature's 

right to grant sunport to the various denominational 

schools which it had been in the habit of assisting. 

However, shortly after the nassing of the new hCt, the 

grants were withdrawn from. the VV'esleyan Academy at 

Sackville, the n.'Iadras Schools, all Roman Catholic 

schools, and the Bantist Seminary in Fredericton.(45) 

The University of New Brunswick alone retained its 

provincial support, as it was by that time non-denominational 

in character. 

The Training School, since 18?0 known as the 

Normal School, was still to be under the control of the 

Chief Sttperintendent. At that time its nrincinal was 

vvilliam Crocket, who had previously conducted the Chatham 

school. The new school was housed in the barracks on 

Queen Street, and it was not until 18?6 that a senarate 

and commodious building was erected.( 46 ) The term of 

attendance was lengthened to five months by the new Act. 

Besides the District Schools, Superior Schools were 

provided under similar arrangements, as in the ~et of 1858. 

The Trustees of the Grammar Schools were free to unite 

with the District T~~stees, to facilitate the adminis

tration of their schools if they so wished. Whenever 
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the population was sufficient, graded schools were to 

be encouraged. The divisions were to be known as 

~lementary, advanced, and fligh Sch.ool. 

Concerning the controversial issue of secular 

versus sectarian education, a clause was included which 

forbade the dis~lay of any indoctrinating symbol of any 

society, national or otherwise, in the classroom or on 

the persons of the teachers or pu~ils. The teacher 

might read a nortion of the scriptures otlt of the Common 

or Douay version, and recite the Lord's nrayer to open 

or close the daily classes, bu_t no child was to be forced 

to be present against the wishes of his narents. No 

catechisms were to be used and no interference in the 

religious tenets of any child was to be tolerated.( 47 ) 

The details concerning ctrrricu_lum, grade levels, 

text books, examinations, and the like,were left to the 

administration of the au_thori ties nrovided. ~Jaturally, 

the changes were gradual and thus form no nart of this 

discussion. 

For the first time in the history of education in 

rJew Brunswick provision was made for an all-embractng, 

graded system of schools. Previously, schools had been 

established more or less at random. Parish, superior, 
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grammar, and denoininational branches had all offered 

basically the same advantages to the nupil. There 

were but few attemnts made to pool the resources of the 

individual institutions. By the Act of 1871, no de

nominational schools were officially supported, the 

parish and grammar schools were given the opportunity 

to join forces that a graded arrangement might be effected, 

and all schools were made free, thus dealing a death 

blow to the majority of private schools. The superior 

schools alone retained their original status with nrov

ision made for the nroner division of the age grouns, 

if the enrolment warranted it. In nearly all cases, 

with the excention of the towns, the nonulation was not 

sufficient to permit the advisability of SllCh a nro

cedure for many years. 

The assessment ~rinciple, so long advocated, was at 

last to be given a trial. Unfortunately, it did not 

provide for any standard of uniformity in teachers' 

salaries. However, it was the only method whereby 

schools for all could be achieved a.nd as such must be 

considered a necessary evil. The keen interest in 

education it was bound to develop in the communities 

was another noint to its credit. Surely, when their 
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own money was involved, the individual members of a 

district would rouse themselves out of their a~athy 

and ente~ zealously into the wise snending of it. 

The reverting to the District Trustees was ner

haps not a wise measu.re. In many areas there were very, 

very few from whom a Board of Tru.stees could be chosen 

who would nrove to be intelligent, wise, and unbiased 

arbitrators. But for that matter, would the Parish 

Trustees have been any better oualified? It was nee-

essary that a small unit of administra ti0n be annointed 

to execute the financial sch_eme. Therefore, the district 

was chosen in hones that nersonal interest and partic-

ipation might further the success of the new Act. 

The division into school districts by the Chief 

Superintendent and his Board eradicated the tendencies 

and opportunities for private bickering which had so 

characterized nrevious legislative nolicies. It also 

was to put an end to a number of unnecessary, ill 

attended and ~oorly financed institutions. ' . 

On the whole, the Act of 1871 promised a successful 

future for education. Providing as it did onportunity 

for every child to receive an adeouate amount of 

instruction, it also nromised a successful future for 
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the province. In a society su~norting representative 

government, freedom of enterprise, and free, non

denominational schools, there could surely be hopes 

for prosperity and happiness in the years to come. 
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