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ABSTRACT

• The purpose of this study is ta investigate the attitude of Libyan

professional librarians towards their profession. The study also seeks to compare

attitudes of Libyan professional librarians trom culturally diverse rural and urban

communities toward librarianship as a profession. The diversity here reters to the

distinctive characteristics of the two communities, which include social life style,

values, hierarchies of values and attitude. It is also the purpose of this research

to compare the attitudes of Libyan male and female professionallibrarians towards

theïr profession. Another purpose of this study is to investigate if working in

different types of libraries such as academic, public and special will have a

different effect on Libyan professionallibrarians' attitudes towards their profession.

The population of this study consisted of ail Libyan Librarians who at

the time were employed in academic and speciallibraries, and ail Libyan Iibrarians

who at the time were employed in public Iibraries that are located in the

Tripolitanian area.

Thornton's scale to measure Iibrarians' attitudes towards librarianship

was selected to be used in this study. In orderto determine whether the instrument

(scale) items possess the desired qualities of measurement and discriminability

when used in different settings (Libyan libraries) and with different subjects,

(Libyan librarians) and in arder to revise and debug the scale by diagnosing and

correcting tailings, if any. the foflowing steps were taken:

1. Refinement of the instrument (interviewing subjects).

• iv
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2. Validation of the instrument, (construct validity).

3. Reliability of the instrument. (Split hait).

4. Translating the instrument into Arabie

5. Pilot study.

A computer utilizing (SPSS) Statistical Package for Social Science

was used for analyses and comparison.

The study's major findings indicated that:

1. libyan librarians working in libraries 10catOO in urban communities have a

significantly higher positive attitude towards their profession than those who

work in libraries located in rural communities.

2. libyan rurallibrarians' gender has no signifieant effect on librarians' attitude

towards their profession.

3. Libyan female librarians working in libraries loeated in urban communities

have a signifieantly higher positive attitude towards their profession than

Ubyan male librarians working in libraries IOC8tOO in urban communities.

4. libyan male librarians working in libraries located in urban communities

have a significantly higher positive attitude towards their profession than

libyan male librarians working in libraries located in rural communities.

5. library location has no signifieant effect on Libyan female librarians' attitude

towards their profession.

6. Library type has no signifieant effect on Libyan librarians' attitude towards

theïr profession.

7. Ubyan librarians have positive attitudes towards their profession.

v



RESUME

• Le but de cette recherche est d'étudier l'attitude des bibliothécaires

professionnels Libyens face à leur profession. Elle cherche à comparer les

attitudes des bibliothécaires professionnels libyens de communautés culturelles,

soit urbaine et rurale, face à la bibliothéconomie comme profession. Cette diversité

comporte des caractéristiques distinctes entre les deux communautés, y inclus le

mode de vie sociale, les valeurs, la hiérarchie des valeurs et des attitudes. Cette

recherche a également pour but la comparaison entre les attitudes des

bibliothécaires libyens femmes et hommes face à leur profession. Une autre but

avisé dans cette recherche est d'examiner si le travail dans des catégories

différentes de bibliothèques. soit académique, publique ou spécialisée. peut

influencer l'attitude des bibliothécaires libyens face à leur profession.

La population de cette recherche est composée de tous les bibliothécaires

libyens qui étaient à l'époque employés dans des bibliothèques académique et

spécialisés et tous les bibliothécaires libyens qui étaient à l'époque employés dans

les bibliothèques publiques dans la région de Tripoli.

L'échelle de Thornton est utilisée dans cette recherche pour évaluer

l'attitude des bibliothécaires libyens face à la bibliothèque. Afin d'évaluer le pouvoir

discriminant de "échelle lorsqu'utilisée dans des situations différentes

(bibliothèques libyennes) et avec des sujets différents (bibliothécaires libyens) et

enfin de réviser l'échelle si nécessaire, les étapes suivantes furent effectuées :

1. Raffinement de l'instrument (entrevues avec les sujets).

• 2. Validité de l'instrument

vi
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4.

5.

utilisé.

Fiabilité de l'instrument

Traduire l'instrument en arabe.

Etudes ~ pilote.

Pour fin d'analyse, le système statistique informatique (SPSS) a été

•

Les principaux résultats démontrent que:

1. Les bibliothécaires libyens qui travaillent dans des bibliothèques des régions

urbaines ont une attitude significativement plus positive face à leur

profession que ceux qui travaillent dans les bibliothèques des communautés

rurales.

2. Le sexe des bibliothécaires libyens n'a pas de différence significative

influençant leur attitude face à leur profession.

3. Les bibliothécaires féminines travaillent dans les bibliothèques des régions

urbaines ont une attitude positive significativement plus élevée face à leur

profession que les bibliothécaires hommes qui travaillent dans les mêmes

bibliothèques des régions urbaines.

4. Les bibliothécaires masculins travaillent dans les bibliothèques des régions

urbaines ont une attitude positive significativement plus élevée face à leur

profession que les bibliothécaires masculins qui travaillent dans les

bibliothèques des régions rurales.

5. La localisation de la bibliothèque nta pas d'influence significative sur

l'attitude des bibliothécaires féminines face à leur profession.

vii
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6.

7.

La genre de bibliothèque nra pas d'influence significative sur "attitude des

bibliothécaires face à leur profession.

Les bibliothécaires libyens ont une attitude positive face à leur profession.
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CHAPTER 1

INTRODUCTION

Backaround

This research seeks to investigate attitudes of Libyan professionar

librarians towards their profession. The study also seeks ta compare attitudes of

Libyan professional librarians from culturally diverse rural and urban communities

towards librarianship as a profession. The diversity here refers to the distinctive

characteristics of the two communities which include social lifestyle, values,

hierarchies of values and attitudes. It is also the purpose of this research study

to compare the attitudes of Libyan male and female professionallibrarians towards

their profession. Another purpose of this study is to examine if working in different

types of libraries such as academic, public, and special will have different effects

on Libyan professionaf librarians' attitudes towards their profession. Librarianship

is a profession of particular interest to developing countries such as Libya,

because of its important educational role as weil as the role of coordinating and

facilitating the process of utilizing ail types of information needed for designing

national development plans in every sector.

Libya, the setting of this study, is situated in the northern part of

Africa, between Egypt in the East and Tunisia and Algeria in the West; the

Mediterranean Sea in the North and the Sudan, Chad and Niger in the South (See

Appendix 1) The estimated population in July 1999 was 4,992,838, 2,570,345

(51.5%) male and 2,422,493 (48.5%) female. Islam is the state religion, and about
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97% of ail the population are Sunni Muslim. Arabie is the official language

(Encyclopedia Britannica On Line).

Libya, an Arab North African developing country about which very

little is known of either its culture or its people, is undergoing tangible and rapid

social changes (Elkabir, 1980). The strategic, geographic location of this country

as weil as the technological advancements in the field of communications have

exposed its people to several influential foreign cultures which brought about social

change in values, lite style and professional attitudes (Elteer, 1992).

Libyan society is composed of two main distinctive social groups,

namely rural and urban. Elkabir (1980), in studying migrants in Tripoli, Libya,

stated that the difference between rural and urban in any developing country such

as Libya is great on every account. The two Libyan social groups (rural and

urban) are associated with two different communities. The urban is characterized

by the size, the population density and social diversity of cities which create urban

anonymity, relativism and heterogeneity (Robertson, 1978, pp. 502-503).

Three distinctive features of the city: its size, its
population density1 and social diversity. These three
features combine ta produce a style of Iife that is much
more anonymous than that found in small communities
(Robertson, p. 503).

These distinctive western features and their interaction represent the structure and

the social dynamics of the Ubyan urban communities with great accuracy, which

may suggest the ongoing influence of the western culture. The Libyan rural

communities, on the other hand, are characterized byan agriculturaJ, village-based
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population, where the land, the family and religion are still the main influences on

attitudes and behaviors. Elshibani (1995), in discussing the teatures that

distinguish Ubyan urban communities trom Ubyan rural communities, stated that

Libyan rural communities are characterized by the tollowing:

1 • Geographie location Outside cities' borders.

2 • Population aetivities Agricultural.

3 • Population density . Low percentage.

4 .. Seasonal employments Based on agricultural activities.

5 .. Cultural deprivation . Limited educational and
information programs.

6 .. Strong social relation Face ta face relation.

7 .. Strong family ties Very strong relations among family
members.

8 .. Authority of the father Father represents an authoritative figure.

These different variables (conditions) may have different effects on the way

individuals from the two social groups perceive and react ta foreign cultural

influence. The urban community group reflecting fast social change and weak

resistance to foreign cultural influence, and the rural community group reflecting

slow social change and strong resistance to foreign cultural influence (Ahmed,

1993). This may lead ta differences in social changes; however, these differences

are mostly a matter of degree rather than content.

The fact that Libyan cities are more exposect to influential foreign

cultures as a result of the accessibility and availability of communication media,
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has lad to differences in degrees of social changes in Libyan urban and rural

communities. Those Libyans who live in cities are more influenced by foreign

cultures than those Libyans who live in rural communities (Elteer, 1980).

The roles and status of Libyan females have been a subject of a few

discussions among Libyan scholars; nevertheless, no major study was ever

conducted to investigate this issue.

It is clear that the Libyan government made efforts on behalf of

females to improve their social role and status. The Libyan government was

interested in expanding its poUtical base as weil as viewing females as an essential

source of labour in an economy chronically in need of a labour force. This lad to

females' great gains in employment outside the home.

Libyan society is traditionally a male dominant society, but in the last

decade a campaign of male-female employment equality was launched by the

Libyan government. Several bills were introduced and passed in 1981. These

new laws enforced legal employment equality as far as employment opportunities,

salary, promotion rate and leadership positions are concerned (Elsager, 1983).

However, social equality between males and females has not yet been empirically

proven. The way a society perceives one's gender may have sorne effects on

individuals' attitudes towards themselves and their professions.

It is apparent that the status of females in Libya has undergone a

remarkable change for the better since 1981. Nevertheless, Libyan cultural and
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social standards are still proving to be powerful obstacles to the government's

efforts to speed up the pace of social transformation.

Since ail Ubyan library institutions are government run organizations,

Libyan librarians, regardless of the type of library they are employed in, are

governed by the same rules and regulations and enjoy the same benefits and

prestiges (salary, promotion rates, and professional status). The only criteria that

differentiate between librarians as far as prestige and benefits are concerned are

theïr academic qualifications and theïr work experience.

Choosing to work in different types of libraries such as academic,

public, special or school, depends on personal preferences of Libyan professional

fibrarians, and not on social status or prestige. However, whether attitudes of

Libyan professionallibrarians correlate with working in different types of Iibraries

still needs to be investigated.

Different aspects of Iibrarianship as a profession have been

investigated by several researchers and scholars (Stone, 1969; Schiller, 1969;

Miller, 1989; Heim, 1989 and Harris, 1992). The findings of these studies have

added a significant body of knowledge to the field.

Attitude as a concept has been studied by many researchers

(Thurston, 1928; Aliport, 1935; Katz, 1959; Inskom, 1967; Kerlinger, 1973;

Tukman, 1978; Wegener, 1982 and Henerson, 1988). In spite of the differences

among these researchers in their field of interest, their views emphasized the

importance of the concept and drew attention of other researchers to the different
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aspects of the concept. Such aspects include the nature of attitudes, the formation

of attitudes and attitude measurement.

ln spite of the ongoing array of literature about librarianship as a

profession, only a few research studies on the nature and extent of librarians'

attitudes towards theïr profession can be found. Among these, studies are

Bryan's, 1952; Thornton's, 1965; McMahon's, 1967; Murgai's, 1991; Reenen's,

1998; and Houdyshell, 1999. It is evident that such research can increase our

understanding and broaden our conception of the profession of librarianship and

the attitudes of librarians towards this profession.

Most of the attitude studies cited in the literature investigated the

attitude of others (other than librarians, e.g. students) towards librarians and/or

librarianship as a profession (Finks, 1973; Moen, 1988; Heim, 1989).

Statement of the Problem

The purpose of this study is to investigate the attitudes of Libyan

professional librarians towards librarianship as a profession.

It is also the purpose of this study to compare the attitudes of Libyan

professional librarians from culturally diverse rural and urban communities to

librarianship as a profession.

The study also seeks to compare the attitudes of Libyan male and

female professional librarians towards librarianship as a profession.
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Another purpose of this study is to determine the differences, if any,

in the attitudes of Libyan professional librarians who are employed in different

types of libraries such as academic, public, and special towards librarianship as

a profession.

Libya is chosen to be the setting of this study for the following

reasons

1. The fact that Iibrarianship is an old profession in Ubya (Encyc. of Lib. &

Inf. Sc. V. 25, p. 241).

2. Libya has gone through very rapid, social, politieal and economic change

within the last twenty years, the result of which has influenced ail Libyan

social groups ta different degrees (Elshibani, 1995).

3. The distinction between the Libyan rural and urban social groups as far

as lifestyle, and hierarchy of values is quite observable (Elkabir, 1980;

Eishibani 1995).

4. Libya serves as a representative of the Arab world and the Islamic nation

with ail their liberal and conservative views and their social policies.

5. Libya represents a different culture with a different background, different

social attitudes, different values, different beliefs and a different social

philosophy in general (Elteer, 1992).

6. No research study of such a nature or calibre has ever been conducted

in Libya.
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The researcher's extensive knowledge of the Libyan society, as a

Libyan who lived in different Libyan rural and urban communities (Carna, Benghazi

and Tripoli), and her professional experience as a librarian, chief librarian, library

manager and university professor of Ubrary and Information Science are among

the relevant qualifications and the driving forces that motivated the researcher ta

investigate this issue.

The tact that the researcher witnessed the recent professional

development within the profession of librarianship as weil as changes in attitudes

of librarians towards their profession, may be of great value in assisting her in

designing and conducting this study.

Slqnltlcance of the Study

One could not help but wonder if attitudes of librarians towards theïr

profession in other cultures are similar to those in western countries (U.S.A. and

Canada) and if the results of the studies conducted in these western countries

correlate with the results of replicated studies conducted in different cultures with

different backgrounds, different values, different beliefs and different social

attitudes. Such study couId certainly contribute a great deal in enriching the

existing literature on the issue of comparative studies of librarians' attitudes

towards librarianship as a profession.

Libya, a developing country which is seeking progress and

development in ail aspects of life (social, educational, industrial, agricultural and
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economical), is very much aware of the importance of scientific research in

achieving its objectives. Libraries and motivated professionallibrarians are among

the first prerequisites of scientific research. It is quite apparent that studies dealing

with Iibrarians and Iibrarianship as a profession should be among the first priorities

within the Libyan scientific research plan strategy.

The outcome of the processes of comparing, analyzing, and

evaluating Libyan librarians' attitudes towards their profession in different cultural

contexts as weil as investigating the effects of gender and of type of Iibraries on

librarians' attitudes towards their profession is a particular contribution in itself.

This outcome may provide Libyan researchers and decision-makers with

comprehensive and coherent information on librarianship as a profession in

general and attitudes of Libyan professionallibrarians towards their profession and

the variables influencing them in particular. Such information can assist in

understanding Iibrarianship as weil as Iibrarians more extensively and thus may

lead to refiable and valid research-based recommendations.

Since librarianship as a profession in Libya is strongly associated with

education and eclucational organization, it is hoped that this and future studies will

stimulate and draw the attention of Libyan educational planners ta the importance

of librarians' positive attitudes towards their profession so that it will be taken into

consideration when designing and developing their curriculum. Such measures

can promote the development of librarianship as a profession not only through its
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association with education and educational organizations but also through the

endeavors of its confident and highly motivatecJ professionals.

It is also hoped that this study will stimulate Libyan scholars,

researchers and graduate students' interest to eonduct further research and to

consider and reffect upon the study's findings in their decision·making process.

The study is also signifieant because it is the first of i15 kind to be

eonducted in Ubya. Its findings will be useful to those western researchers who

are interested in studying that part of the world as weil as those who are interested

in investigating the concept of professional attitudes different cultural contexts.

Assumptlons

This study is conducted under the following assumptions:

1. Attitude scales can be used to measure what individuals think, Iike. and

dislike (attitude).

2. Differences among subjects' attitudes towards librarianship as a

profession can be measured.

3. Attitudes exist in different degrees.

4. Libyan librarians' opinions symbolize theïr attitudes and thus can be used

as indicators of these attitudes.

5. Attitudes cannot be measured directly; attitude measurement relies on

inferences derived trom responses to attitudinal scales.
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Hypotheses and Research Questions

The following hypotheses were tested:

1. The mean attitude score of Libyan librarians working in libraries located

in urban communities is significantly different tram that of Libyan

librarians working in libraries located in rural communities.

2. The mean attitude score of Libyan female Iibrarians working in libraries

located in rural communities is significantly different tram that of Libyan

male librarians working in libraries located in rural communities.

3. The mean attitude score of Libyan temale Iibrarians working in libraries

located in urban communities is significantly different trom that of Libyan

male librarians working in libraries located in urban communities.

4. The mean attitude score of Libyan male Iibrarians working in libraries

located in urban communities is signiticantly different from that of Libyan

male Iibrarians working in libraries located in rural communities.

5. The mean attitude score of Ubyan female librarians working in libraries

located in urban communities is significantly different from that of Libyan

famale librarians working in libraries located in rural communities.

6. There are significant differences among the mean attitude scores of

Libyan librarians working in academic Iibraries. special libraries and

public libraries.

The study also addressed the tollowing research question:
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1. What type of attitude (positive versus negative) do Libyan librarians have

towards librarianship as a profession?

Variables:

1. Independent Variables:

A. Place of Location: Type of Community

(1) Urban

(2) Rural

B. Gender of Librarians

(1) Male

(2) Female

C. Type of libraries in which the librarians work:

(1 )Academic library

(2) Public library

(3) Special library

2. Dependent Variables:

(1) Attitudes of librarians towards librarianship as a profession.

Operatlonal Definition of Terms

ln this study the following terms were defined as:

Academie librarv: A library that is a part of a university or educational higher

institute organized to serve the academic needs of students, faculty members and

other staff of the institution.
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Attitude: Librarians' state of mind or feeling with regard ta one's self and/or

profession. It is an acquired, learned, and estabrished tendency to react. The

reaction in this situation is of either a positive or a negative nature.

Educationsl Level: An academic degree (associate or higher) obtained bya Libyan

persan who is employed in either an academic, special, or public library.

Experience: Length of working experience as a librarian.

Extra Training: Training programmes to upgrade library skills of Libyan librarians

who have associate degrees or higher in Library and Information Science.

Gender: Classification of sex, female librarians as opposed to male librarians.

Higher Institute: An educationar three year institute that offers undergraduate

programs in specifie technical fields. These institutes are sponsored and run by

the Secretariat of Training and Labour Force.

Motivation: The process of stimulating, maintaining and regurating librarians'

activities within the profession.

Profession: A job or occupation which requires an amount of specifie knowledge

and training in a specifie field (librarianship). It is also the body of qualified

persons in librarianship.

Professional Librarians: Employees of Libyan library institutions who have an

Associate Degree or above in Library and Information Science and/or in any other

academic major.
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Public Ubrary/Cultural Centre: A library that is maintained entirely by

govemmental funds, and the services it provides are not limitecf to any specifie

groups or individuals in the community but are freely available to ail.

Rural Communities: Ubyan communities which are located in small towns, villages

and remote desert areas. This classification corresponds with the Libyan official

rural vs. urban communities categorization (Elteer, 1992).

Satisfaction: The fulfillment of gratification within the field of librarianship. It

relates to a Iibrarian's attitudes and feelings towards his/her profession.

Skill: Librarian's proficiency, ability and expertise within the field of Iibrarianship.

Special Ubrary: A library which is maintained by an institution, governmental or

non-governmental, and which specializes in a certain field. Such a Iibrary is

created to perform a special function for the institute with which il is affiIiated.

Training: Basic library skills training programmes, offered to Libyan Iibrarians who

have associate degrees or higher in fields other than Library and Information

Science.

Urban Communities: Libyan communities which are located in cities and

characterized by large size and population density.

Limitations

This research is limited to:
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1. Libyan male and female librarians who are employed in academic and special

libraries located in urban and rural communities, and who have an associate

degree or higher in librarianship and/or any other field.

2. Libyan male and female librarians who are employed in Tripolitanian1 public

libraries located in urban and rural communities, and who have an associate

degree or higher in librarianship and/or any other field.

• 1Province of Libya.
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CHAPTER Il

HISTORICAL BACKGROUND

AND

REVIEW OF THE LITERATURE

ln arder to put the investigated problem in a larger perspective, it is

imperative ta examine the historieal background of the relevant issues, namely

professionalization and Iibrarianship and professional attitude. It is also imperative

that relevant researeh literature on Iibrarianship as a profession and attitudes of

librarians towards their profession is reviewed. Such a review provides the

neeessary framework for th is study.

This ehapter is divided into two sections. The first one examines the

issue of professionalization and education for Iibrarianship in Libya. It elaborates

on relevant tapies such as professionalization of Iibrarianship, professional library

organization, education for librarianship, and professionaJ development. The

second section examines the issue of professionaJ attitude and librarianship. It

elaborates on relevant topies such as the concept of attitude, research on

librarians' attitudes and research on Iibrarians' job satisfaction.

PROFESSIONALIZATION AND EDUCATION FOR UBRARIANSHIP IN UBVA
INTRODUCTION

One way to become informed about librarianship as a profession is

to analyze the positions of those who are regarded as expert and weil qualified,

on the issue. It is important to consider every aspect of the issue such as the
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essential characteristics of the profession and the professionals, the professional

organizations and theïr functions, the educational system of the profession, and

professional development in an attempt to present a comprehensive review.

It is significant to state at this point that literature on Libyan

perceptions of professionalism in general and library professionalization in

particular is very Iimited. Reviewing the literature in general (ïncluding from the

U.S.A. and Canada) should help in understanding the diserepancy between the

way professionalization is viewed in Ubya on the one hand and the U.S.A. and

Canada on the other. This part of the review is exploratory as far as the Iibrary

profession and professionalization in Libya is concerned.

THE PROFESSIONAUZAnON Of LIBRARIANSHIP

Professions as opposed to non-professions are perceived differently

in Libya. The Ubyan Government through the Secretariat of Labour and Manpower

has introduced and adapted an arbitrary classification model specitying and

categorizing ail types of occupations as either a profession or a non-profession.

The criteria used in developing such a classification were not clearly stated nor

abided by in ail classifications. One criterion that was clear and constant is the

academic background of the members of the profession. Ali Libyan professionals

or members of professions need to acquire a university degree. In other words,

academic qualification seems to be the only elear and constant criterion shared by

ail Libyan occupations considered by the govemment classification model to be

professions.
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A profession in the U.S.A. and Canada, on the other hand, is viewed

as a job or occupation which requires an arnount of specifie knowledge and

training in a specifie field. Professionalism on the other hand is viewed as an

ideology and associated activities characterizing individuals within an occupation

where members seek professional status (VoUrner, (1966).

Librarian professionalism is definecf in terms of the degree to which

the individuallibrarian holds four attitudes:

1) Use of the professional organization as referent; 2)
belief in public service - the value of the profession 3)
desire for work autonomy; and 4) professional
cornmitment (Howrey, 1978, p. 462).

Stone (1969) conducted an extensive survey of the literature of

professionalism. She selected a Iist of twelve criteria which had been developed

by Raymond Ranta (1960), and which could be used to measure a profession.

Stone referred to these criteria as the basis for an index.

Ranta (1960), in Stone (1969), states that a profession is comprised

of individuals who:

1. Place service to others higher in importance
than personal gains.

2. Have a strong sense of responsibility.
3. Are particularly skillful in their work.
4. Are especially proticient in their work.
5. Work in setting where they must basically direct

their own programs of work independently; in a
sense, practising autonomy in decision-making.

6. Try to continually improve themselves. They
have a never-ceasing quest for learning.

7. Are concerned about, and work toward, the
improvement of their colleague's welfare.

8. Work within acceptable ethical standards.
9. Have a knowledge and familiarity with

professional literature in their field.
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10. Will change methods of job procedure when
new information based on research is received.

11. Selieve in the interchange of information.
12. Utilize and understand the specifie language

employed in their field of work (Ranta, p. 40).

Ta this list Stone (1969) added a qualification established by the

National Education Association for a professional in any field:

Actively participate with his colleagues in developing
and enforcing standards fundamental to a continuous
improvement of his profession and abide by those
standards in his own practice (Stone, 1969, p. 64).

Robertson (1978, pp. 417-418), in discussing professionalization,

stated that professions can be distinguished from other occupations. He

suggested several characteristics that may help accomplish this process. The

suggested characteristics are as foIlows:

a - Any member of a profession is required ta have skills that are based on

systematic, theoretical knowledge. Skills that are based only on training in

particular techniques are not enough to qualify an individual as a member

of a profession.

b - Members of a profession seem to have a reasonable amount of autonomy

over their work.

c - Members of a profession tend to form associations that regulate their

conduct.

d - Becoming a member is carefully controlled. It may require taking an exam

or receiving a licence.

e - Professionals have a code of ethics.
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One may argue that a great number of occupations seem to have most of

these characteristics; however, only professions tend to strongly emphasize ail of

them.

Hanks and Schmidt (1980) in discussing professionalism provided the

following requirements to be satisfied in order for a body to be recognized as a

profession.

1 - It must acquire its own body of knowledge and techniques.

2 - It is imperative to acquire its recognized professional training for its

members.

3 - It must have professional associations which aims to develop and control

the profession members, and to which its members belong.

4 - It must be oriented towards serving the society.

5 - It must ensure intellectual development of its field through generating its

own literature.

6 - It must have a code of ethics in order to control and guide the conduct of

its members.

When these requirements are considered in the light of the Libyan

situation, the researcher observes that Iibrarianship in Libya is moving gradually

and steadily towards fulfilling these requirements. However degrees of success

may differ in satistying one requirement or criterion over another.

Shaffer (1980) developed a list which incorporated the key thoughts

of over 220 articles on professionalism. This list of criteria presented a thorough
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summarization of the essential characteristics of a profession which may justify its

use as criteria for denoting professional status. The criteria list is as follows:

1. A profession has a distinctive, systematic and defined
body of highly specialized professional knowledge,
including theory of a department or division of learning,
scientifically organized, developed and recorded, and
giving the profession an easily maintained monopoly of
its service.

2. The intellectual equipment of the practitioner is multi­
disciplinary, transcending the boundaries of a single
intellectual discipline.

3. Initiation, stimulation, and support of programs of
research in theory and method related to the services
of the professional are continuously carried on by the
group for the purpose of extending its specialized body
of knowledge.

4. Raw material for the profession is derived trom science
and learning.

5. A profession requires, in addition to a formai liberal
education, extended professional preparation involving
a recognized educational process for acquiring the
requisite specialized knowledge and professional
degree, which serves to sharply define the group.

6. Knowledge (Iearning) and skill (practice) of its use are
inseparable.

7. Practitioners serve the indispensable and beneficial
needs of society by creative and practical application
of scientific principles, and specialized knowledge and
skills.

8. Each member is guided by and dedicated, for the
major part of his lifetime, to the humanitarian principle
of service rather than personal gain, and recognizes
his large personal responsibility and obligation to
society because of his specialized knowledge and skill.

9. A profession, as a whole, is altruistic in nature, placing
the welfare of society above the interests of its
members and feeling obligated to give more service
than is required by law.

10. Dealing directly with people and identitying himself with
their goals, the professional practitioner affects human
beings rather than things.
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11. A profession's activities. which involve independent
discretion and professional judgement. are essentially
on a highly intellectual plane, and its techniques are
based on principles rather than rule-of-thumb
mechanical procedures.

12. PracticaIly ail members of the profession belong to and
support a strong, closely-knit professional organization,
which serves as the one voice for the profession to
influence public policy in its field, and control and
protect its membership.

13. A profession establishes and continuously strives to
raise its own high standards, including those for
selection. training, admission and Iicensure or
certification of her personnel, and the accreditation of
professional schools.

14. A profession adopts and enforces a code of ethics and
philosophy.

15. A profession affords a life career and permanent
membership.

16. A profession is legally recognized and publicly
accepted.

17. A profession demands continuous in-service
professional growth to increase the competence of its
members.

18. A profession has an acceptable body of standardized
terminology.

19. A profession's function, along with its nature and
scape, is clearly defined and identified (Shaffer, pp. 7­
9).

Shaffer argued that the degree to which the criteria are attained by a given

vocation is the degree of professional maturity attained by the vocation. Thus

according to Shaffer, a profession is an occupation which has to a large degree

fulfilled the characteristics listed above.

Librarianship in general can with more assurance claim professional

status to the extent that it exhibits the above-mentioned characteristics. However,

in spite of the fact that librarianship in Libya may not exhibit ail the characteristics
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specified by Shaffer, it is officially considered to be a profession (Elsharif, 1983).

This may indicate that the criteria used in Ubya may be more lenient or more

flexible.

Winter (1983) in discussing professionalization of Iibrarianship stated

that an ideal type or model of a fully professionalised occupation would include the

following interdependent elements:

1 - A representative occupational association concerned with
general standards of professional activity.

2 - The establishment of formai educational programs
affiliated with a university.

3 - The creation and maintenance of a body of theoretical and
practical knowledge, the mastery of which is a precondition of
admission to professional status - along with the presence of
a core of scholars who regularly contribute to this body of
knowledge.

4 - The development of ethics codes regulating the conduct of
professional workers.

5 - The cultivation of an orientation of service to a specifie group
of persons.

6 - The social recognition of professional status trom sorne
signifieant segment of the surrounding eommunity (Winter
p. 10).

Despite the fact that Iibrarianship in Ubya does not incorporate ail the

preceding characteristics, it is certainly considered to be among the recognized

professions. Professionallibrarians are distinguished trom other semi-professional

librarians by theïr academic qualifications, not mereJy by their training in particular

techniques and experience. In order for an individual to be considered as a

professionallibrarian, he/she must have a University degree (Associate, B.A. or

es) and be a full-time employee ot a library institution (Elsharif, 1983).
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The argument as ta whether Iibrarianship is or is not a profession

does not exist in Libya. It is officially and socially considered to be among the weil

recognized professions (Elsharif, 1987). This social recognition is believed to be

achieved by librarianship as a result of its association with education and

educational institutions and organizations. It is not a result of analyzing the

degrees ta which library organizations are structured along professional lines nor

the degrees to which Libyan librarians adapt professionalism and practical

professional attitudes. Uttle is known of Ubyan professional librarians' attitudes

toward their profession.

PROFESSIONAL LIBRARY ORGANIZAnONS

Several studies have indicated that Iibrarianship as aprofession must

have nationally recognized organizations (Stone, 1969; Shaffer, 1980; Heim, 1983

and Thomas, 2000) These organizations must include a large number of

professionallibrarians possessing a common adherence to aset of standards, and

a code of ethics. These members should have a strong desire to improve the

profession in ail its aspects.

The major function of professiona) Iibrary organizations may be

described as follows:

1 - Aspire to grant educational opportunities for its members through

institutions, conferences, workshops and on the job training programs.
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2 - Administer the output of the different types of bibliographie and reference

tools whieh are necessary to the profession.

3 - Spread widely information on new techniques and administrative aspects

through publication of journals, papers and newsletters.

Shaffer (1980) in discussing the same issue provided an extensive

description of the function of the organization as follows:

1. Perpetuate itself to meet the demand for its services •
- This involves getting the best people into the
profession, constantly reappraising its mission,
consistently raising its standards, collaborating
interprofessionally, and cooperating with educational
institutions.

2. Influence public poUcy -- Inasmuch as a professional
organization is a repository of knowledge about its
field, it has both the right and obligation to influence
public policy in areas of its concern. The organization
seeks ta ensure that public policies will help, not
hinder, the profession in its service to society. This
influence is important because the maturity of a
profession is measured, to a large extent, by the
degree of control it has over its own destiny, and not
by its age.

3. Set standards for the profession - A prime function of
such an organization is the formulating of standards for
admission of members into the profession, and
standards of licensing and conduet advancing the
social objectives of the group. Certifications,
examinations, and licenses required by law provide
minimum protection to the public, but the profession
itself must control and discipline the unethical
practitioners within its ranks. By enforcing high
standards the group is recognizing its obligations to
society; obligations which grow out of the special
qualifications and protected conditions of a monopoly
(Shaffer, pp. 17, 18).

Asali (1977) stated that the role of the professional organizations of

librarianship in Jordan consists of:
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1. Crystallizing a body of knowledge and art that is the
common possession of ail, and which in turn would be
formuJated into a course of education and training for
prospective members of the profession;

2. Maintaining and controlling a register of persans
adjudged ta be praficient and competent in the science
and art of librarianship;

3. Achieving status and high standing for its members in
the community;

4. Seeking ta render to society service that is best fitted
to by virtue of its specialized store of knowledge;

5. Seeking the common advancement of the profession
(Asali, p. 72).

He argues that if Iibrarianship professional organizations perform ail these

functions, they can be seen as their fitting raie.

Sharif (19n) states that the general aims and objectives of the library

associations in the Arab states can be summarized as follows:

1. to encourage cooperation and assistance among members; ta
promote Iibrary education; to help with the growth and development
of libraries throughout the region;

2. to help raise the standard of the members' technical and professional
efficiency.

3. ta study and apply up-to-date methods in library services;
4. to promote cultural and social relations between the association and

similar organizations in other countries; to encourage exchange of
visits and information among the associations;

5. to unite ail persons interested in Iibraries and librarianship by holding
conferences and meetings, and by issuing publications; and

6. ta promote and encourage bibliographical study and research in the
field of librarianship (Sharif, pp. 72-74).

Analyzing the preceding functions and roles of professional

organizations, it becomes apparent that effective professional organizations of

librarianship are essential ta the profession, because they can improve the welfare

and the status of their members. Professional organizations can also provide a
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unified front to the wider world. Such organizations can ensure the continued

growth of the profession. The respect and recognition accorded to a profession

by society may to a large degree be determined by the public understanding and

acceptance of the critical role and functions of its professional organizations.

Although some progress has been made in severai aspects of

librarianship as a profession in Libya, such as in educational development, social

status, and professional recognition, no specialised professional organization for

librarianship has yet been established. Nevertheless five general professional

organizations share the functions and the roles of a specialized professional

organization for librarianship. These five general professional organizations are:

1. The General Union of Arab Authors and Scholars.

2. The General Union of Libyan Authors and Scholars.

3. The General Union of Arab Publishers.

4. The General Union of Ubyan Universities Faculty Members.

5. The General Union of Libyan Arab Teachers.

The need for anationally recognized Libyan protessionallibrarianship

organization to accomptish its tullest mission is very urgent and it is highly

recommended. Such an organization can make a great contribution to the

development of librarianship as a profession in the country Libya. A professional

organization such as this can unite ail individuals (librarians) and institutes

(libraries and centers) in ail parts of the country who are interested in libraries and

library development, to safeguard and promote the professional interests of
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librarians and to assist in promoting the establishment and the development of

libraries ail around the country. It is advisable, however, that priar to establishing

such a professional organization in Libya, a guideline is developed, evaluated,

tested and then adopted. This guideline should be based on studies and analysis

of several models of library professional organizations in developing countries.

EDUCATION FOR LIBRARIANSHIP

Librarianship is an old profession in Libya. Callimachus (310-240

BC) of Cyrene, Libya,was a head of Cyrene's library before moving to Alexandria

(Elsharif, 1987). Meherl< (1985),in discussing the history of school Iibraries in

Libya, stated that in modern Libya the introduction of school libraries is believed

to be the beginning of the foundation of ail other types of Iibraries. Libraries were

and still are recognized as important educational institutions. Bennani (1993)

argued that libraries as an integral part of the curriculum could play an important

role in developing and improving the efficiency of the educational process in

general and the instructional process in particular. The teaching of the Qur'an

caUs for the highest respect and honour for those who are involved in the

educational profession. Nevertheless, the effects of influential foreign cultures

which promote professions of a high technologieal nature such as engineering and

computer technology may have affected Libyans' attitudes towards several

professions.
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The heart of any profession is its educational system. Education for

librarianship as a profession emphasizes complete integration of theory and

practice. It is the objective of the librarianship educational system to provide the

professional practitioners with specialized knowledge and skills not common to

those outside the profession 50 that they may utilize this knowledge and these

skills to provide a service of unique social value and of efficient and sufficient

technical outcomes.

Sharif (19n) stated that the characteristics of Library education in

developing countries such as Libya are as follows:

1. Librarianship in the developing countries is certainly not dormant, yet
it is handicapped above ail by a lack of sufficiently trained and
dedicated personnel. The establishment of a carefully thought-out
Iibrary school should go far in removing this handicap.

2. There is a great necessity for developing effective machinery for
accreditation and certification which can result in reasonable order,
efficiency and rational relationships among various types and levels
of training.

3. There is a great trend in international attempts to develop sorne
training centers either to neglect the teaching of particular methods
totally or to go out of the way to give emphasis to only a particular
scheme.

4. One of the problems which developing countries have not been able
to solve so far is the shortage of relevant textbooks and teaching
materials.

5. The lack of properly qualified teachers was always a problem in the
history of librarian education in the developing countries.

6. Training abroad plays a major raie for the development of
librarianship in developing countries.

7. In most developing countries, Iibrary education is strongly influenced
by European and American library education systems.

8. Ali the schools are attached to or associated with universities, and,
for the most part, they award semi-professional and professional
qualifications (Shanf, pp. 42-43).
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It must be mentioned here that the cha~acteristics of Libyan library education in the

nineties have changed for the better.

Shaffer (1980) stated that the main objectives of professional

education are as follows:

1 - Acquisition of the professed knowledge of a department of learning.
2 - Attainment of an understanding of the practical application of this

professed knowledge ta the affairs of others.
3 - Skill in practice of an art based on the professed knowledge and its

application.
4 - Dedication to the service of others as a guiding principle.
5 - Maintenance of a progressive examining and licensing authority for

determining the minimum qualifications for admission to practice
(Shaffer, pp. 21-22).

Obi (1975) in discussing education for librarianship in Sub-Saharan African

Iibrary schools stated that the objectives of library education in developing

countries can be summarized as foIlows:

1. Ta train sufficient indigenous manpower at the para-professional,
professional, and specialist professional levels to staff a superior
ragional network of essentiallibrary and information science centers
and services.

2. Ta train sufficient indigenous professional fibrary, archive and
information scientists as leaders ta develop the above networks of
centers.

3. Ta stimulate and effectively carry out research into Iibrary, archive,
and information science and identity information science problems
facing the profession in the regions.

4. To provide continuing education for practising professionals in order
that their professional competence may keep abreast of new
developments.

5. Ta unite professional theory and practice into a coherent and
connected whole through skillful teaching methods.

6. Ta integrate professional concepts with the social, political, economic
and cultural forces of the environment.

7. Ta publish original professional literature, textbooks, and teaching
materials specifically concerned with the professional problems of the
regions.
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8. Ta foster a strong, respected, indigenous profession imbued with a
professional philosophy and trained in professional skills relevant to
the needs of the region; thus, ipso facto, to create a strong
professional association which can formulate and maintain
professional standards (Obi, pp. 238-239).

Dean (1972) described the objectives of library schools in developing

countries as the following:

1. To ascertain curricular needs and the setting up of appropriate
training courses at the levels required.

2. To identify areas in which investigation is required, and to establish
research programs encompassing both group and individual projects.

3. To publish monographs, textbooks, journals. As soon as the school
is reasonably well-established, it would begin ta think in terms of
publication to invigorate local and, indeed, national professional
thinking.

4. To undertake the creation of a resource center in librarianship.
5. To maintain continuous professional contact with alumni and to afford

guidance after they have left the school.
6. To contribute to continuing education in the region served, and to

mobilize professional consciousness by seminars, short courses and
conferences.

7. To hold exhibitions of current publications of new items of equipment,
etc., in order to increase the school's impact upon its environment.

8. To establish Iibrary pilot projects where local services are deficient.
The community must be brought into contact with effective library
service by the creation of pilot projects as they may be required.

9. To provide advisory and consulting services when necessary. In
developing countries, with an overaillack of professional expertise,
a number of library systems may appropriately take advantage of
these facilities. At its most significant, this kind of activity is directed
toward coherent fibrary planning at the nationallevel.

10. To play an active role in the administrative, teaching and research,
and functions of the institution of higher education in which the
school is situated.

11. To take sorne responsibility in creating appropriate international
relationships, Le., to forge links between other library schools
everywhere, and thus create a forum for the exchange of ideas
(Dean, O. 34-35).
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The preceding educational objectives are to a large extent in

accordance with the general educational objectives of librarianship in Libya. The

Faculty of Education directory of AI-Fateh University (1981) states the general

educational objectives of librarianship in Libya as follows:

1 - Prepare graduates for a career in librarianship, to be successful
librarians.

2 - Study information analysis systems and theories and methods of
indexing, with emphasis on information retrieval systems.

3 - Study the goals and roles of school libraries and emphasize their
academic contributions.

4 - Identify the goals and functions of public Iibraries and their relations
and contribution to society.

5 - Perceive the concept of documentation and ils development, as weil
as the techniques of obtaining information.

6 - Identify the raie of Arab and Muslim schorars in the proeess of both
publication and translation of different aspects of knowledge.

7 - Coordinate with documentation centers and libraries in the Arab and
Islamic world to promote the Arabie and Islamic legacy and culture
(Faculty of Education Direetory, p. 79).

It is clear that the educational objectives mentioned above are neither

extensive nor comprehensive. They caver only a few aspects of up ta date

educational objectives for librarianship. More analysis of the Libyan philosophy of

education is needed in order to produce a comprehensive, functional and

attainable list of educational objectives.

Elsharif (1983) in discussing educational objectives for librarianship

in Libya provided a more extensive and functionallisl of educational objectives for

librarianship in Libya:
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1· Preparing professionals ta serve as managers and supervisors in ail
types of libraries and information centers. Training is done according
to up ta date methods and techniques.

2· Upgrading documents and periodicals which serve the goals of
library funetions and which promote public awareness of library
services.

3 - Upgrading the professional level of Ubyan librarians through
improving educational and training programs.

4· Preparing individuals to become instructors, teachers and training
specialists in the field of library and information science.

S· Upgrading the level and type of library services to include ail types
of technical and management aspects.

6 - Enriching individuals' abilities through research, studies, publication
and translations of documents which caver the different aspects of
librarianship.

7· Preparing competent researchers ta conduct research studies within
the different Ubyan institutions (Elsharif, p. 141).

Sharif (19n) summarized the objectives of the graduate library education

level in Libya as follows:

1. To prepare Iibrarians for school, aeademic, public and special
libraries, as weil as information centers;

2. Ta establish the foundations of librarianship in the region;
3. Ta provide an introduction ta the basic principles and practices of

Iibrary services, and ta provide for intensive study in specialized
fields of professional activity;

4. Ta conduet research in the field of library studies in the region
(Shanf, p. 128).

The above mentioned educational objectives, both for the graduate

and undergraduate level, seem ta cover more aspects of the Iibrary educationaf

system than the objectives stated in the Faculty of Education Directory.

Nevertheless, it is believed that more analysis and studies are needed in arder ta

produce more efficient, operational and measurable educational objectives for

library education in Libya.
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Elhosh (1981), in reviewing the historical development of Iibraries and

librarianship in Libya, stated that up until the late sixties there were no

academically certified Libyan professional Iibrarians, but a few enthusiastically

unqualified individuals who believed in the importance of the role of the library.

Training librarians was quite limited in the sixties. Training was provided through

short programs inside and outside Libya. Throughout the sixties only 21 individual

(teachers) were sent to Egypt to attend short training programs in librarianship.

Inside Ubya, on the other hand, three training programs were conducted; one in

Benghazi in 1965, one in Tripoli in 1968 and another one in Benghazi in 1968.

These three training programs were designed, developed and administrated by

Arabie and foreign library specialists who were affiliated with various Libyan

Ministries and recruited by UNESCO (the United Nations Educational Scientific and

Cultural Organization).

During the seventies, Libya witnessed rapid social, economic and

political changes. The need for qualified professionals in every field was apparent.

Plans were designed and executed to solve this shortage problem. Qualifying

librarians on a scientific and professionaJ basis was among the objectives of these

plans (Meherk, 1985).

Librarians' training in the seventies has taken two paths: training

inside Ubya, and training outside Libya. The objective of the two programmes was

to train individuals in the field of librarianship so that at least a minimum level of

skills and knowledge is acquired and utilised in real world situations (libraries).
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Three Libyan official institutions assumed responsibilities to train

Libyan Iibrarians inside Libya: the National Institute of Administration, the Ministry

of Information, and the Libyan University.

Training programs planned and administered by the Nationallnstitute

of Administration were aimed at qualifying Libyans to work in ail types of libraries.

The prerequisite for these programs was a high school diploma or a teaching

diploma. The training program took a period of three ta nine weeks. Training was

done on a full time basis where trainees were trained in Iibrary management and

organization, cataloguing and classification, bibliography and reference service,

general management and human relations, and typing. Eight training programs

involving (388) trainees were conducted by this institute during the seventies

(Meherk, 1985) (see appendix 2).

The Libyan Ministry of Information planned and administrated several

similar training programs during the seventies (1973, 1975 and 1979). The training

programs served the same objectives as those administrated by the National

Institute of Administration (Ministry of Information, 1979). It is clear that the

Ministry of Information did not contribute a great deal. Training programs provided

by this Ministry were very limited.

The libyan University planned and administrated four training

programs for librarians in the period of 1968-1976. The emphasis in these

programs was on both the theoretical and the practical aspects of librarianship.

At the beginning these training programs were open ta ail Libyans who were at
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that time working in fibraries; then they became exclusive to those who were

employed in the university libraries (Elhosh, 1981).

Training of Libyan librarians outside Ubya became a common

practice in the seventies. Librarians were granted scholarships and sent to Egypt,

England and the U.S.A. to receive training for a few months. Sorne of these

programs were sponsored by UNESCO. More sufficient academic programs were

sponsored by the Ministry of Education; students were granted scholarships and

sent to several countries (U.S.A., Canada, England, Italy, Morocco, and Egypt) ta

study library and information science bath at graduate and undergraduate levels.

The turning point that promoted librarianship as a profession in Ubya

was the foundation of the Department of Library and Documentation in 1976 in the

Faculty of Education, AI-Fateh University (Meherk, 1985). Later in 1978 the title

of the department was changed to the Department of Ubrary and Information

Science (Elhosh, 1981). Students enrolled in this department are expected ta

spend at least four academic years before receiving their Bachelor of Science and

Education in Library and Information Science. In addition to the standard

academic subjects that ail departments of Library and Information Science ail over

the world offer, students are expected to take and pass the following educational

subjects: Islamic Education, Foundations of Education, Introduction to Psychology,

Curriculum and Instruction, Teaching Methods, Psychology of Growth and

Development, Mental Hygiene (see Appendix 7). This program of study qualifies
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its graduates to successfully serve in two associated professions, librarianship and

education. (Faculty of Education Directory, AI-Fateh University, 1981).

ln 1982, the Academie Library and Information Science Program was

revised and modified to become an academic year program rather than a semester

program. The curriculum was revised and a new list of required courses was

presented, approved and adopted (see Appendix 8).

Post graduate programs (Graduate Studies Diploma and Master's

Degree) were commenced in 1973 at the Faculty of Education, AI-Fateh University.

The first program started within the Department of Educational and Psychologieal

Studies. Later in 1982 a joint post graduate program between the Department of

Library and Information Science and the Department of Educational and

Psychological Studies was established. Graduates of the two departments can

enroU in the Graduate Studies Diploma where they are expected to successfully

complete 32 credit hours. Once the student successfully completed his/her course

work, he/she is awarded the Graduate Studies Diploma. If the student is

interested in pursuing hislher study for a Master's Degree, he/she is expected ta

register in a proposai development guidance seminar. Once the proposai is

completed and approved, the student under the supervision of two taculty

members, one trom each department, completes and detends his/her thesis. The

average time it takes to complete the Master's Degree is about three years

(Elhawat, 1993).
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Libyan professional Iibrarians with high academic qualifications from

either national or foreign universities are employed in managerial positions,

research centers and institutes, and academic institutions as faculty members in

the departments of library and information science. Graduate librarians from Libyan

universities such as AI Fateh, Garyonis, and AI·Jabal AI·Gharbi as weil as Libyan

Iibrarians from foreign universities are continuing ta shape the professional

structure of librarianship as weil as the professional attitudes towards librarianship

as a profession.

Librarianship as a profession in Libya is going to meet the new

challenge of change only if Libyan librarians keep their professional practices

honed to maximum working capability. Libyan Iibrarians, however, can best

accomplish this if the Libyan Secretariat of Education makes it as desirable as

possible for them to do 50. A strong and coordinated program of continuing

education and professional growth is in the Libyans' best interests, bath individually

and collectively, and it is incumbent on the Libyan Secretariat of Education to do

ail it can to toster one.

ln addition to strong coordinated continuing educational programs to

promote professional growth in the field, Libyan Iibraries can provide institutional

support for professional development through fostering the continuing professional

growth of their staff members.
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PROFESSIONAL DEVELOPMENT

Gelfand (1985) in discussing professional development for Iibrarians

defined professional development as:

Activity to enhance one's ability to perform work-related
functions (Gelfand, p. 402).

Webb (1992) in dealing with the same topic more broadly gives the
following definition:

A range of activities aims at developing and enhancing
knowledge, skills and attitudes, and as such not only
prepares the individual to carry out his or her job in a
most effective manner, but also heightens motivation,
and contributes to the individual's longer term progress
and achievement (Webb, p. 14).

It is clear that according to Webb, professional development goes beyond the

individual current responsibilities, but rather covers the individual's performance

throughout his or her working life.

Gelfand (1985) stated severa) activities that are considered to tall

under the concept of professional development. Such activities include:

Availing oneself of professional literature, attending
relevant related workshops and seminars at local,
regional, national, or international meetings,
participating in continuing education courses and
programs, and enrolling in academic courses (Gelfand,
p.402).

Gelfand argued that professional development is the responsibility of the

organization (libraries and institutions), and it is the role of its management to

encourage the appropriate staff to participate in ail the activities that may lead to

professional development. Rockman (1989) on the other hand argues that the
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support of professional development activities is a shared responsibifity between

an individual and the institution.

Stussy (1987) maintains that the responsibility for professional

development is shared by the individual, the employing institute, and the library

profession as a whole.

Havener and Stolt (1994) in discussing professional development's

activities suggest that:

The existence of positive correlations between
institutional support and academic fibrarians'
professional activities does not prove causafity.
Nevertheless, these correlations do strongly suggest
that institutions wanting ta encourage their fibrarians'
continuing professional development can do sa by
providing release time and financial support for their
staff members (Havener and Stolt, p. 35).

Havener and 8tolt's findings confirm Saw's (1994) belief that a supportive

organizational climate has a great positive effect on librarians' professional

activities.

Before Iibrarianship as a profession in Libya can achieve a

considerable amount of professional development, Libyan librarians must realize

that continuing education is something they shoufd do for themselves. Gardner

(1963) stressed that the terminal goal is:

To shift to the individual the burden of pursuing his
own education (Gardner, p. 12).
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It seems that the individual librarian could do much to promote and

develop his/her own professional development. However, according ta Stone

(1969), this would involve:

1. Re-examination of his attitude toward professional development and
assumption of more personal responsibility. Realization that he has
entered a client·oriented profession which makes life-Iong learning
mandatory if he is ta serve his clients effectively.

2. Careful analysis of his own needs and development of a plan for
long-term professional growth. Realization that he has an obligation
to learn new truths in order to share in solving information problems.

3. Recognition that he must also study the basic disciplines which
support librarianship sa that he will be able ta judge the applicability
of their findings ta his own work.

4. Realization that as he assumes broader responsibilities he must
acquire special knowledge to meet these increased demands
effectively.

5. Ability ta develop his skills in a rapidly changing society in which he
needs social understanding to do his work weil.

6. A concern for ethical values, and a sensitivity to human values and
to the development of each individual in his library.

7. A scholarly concern which will lead him ta solve probrems through
his own research activity or to interpret and apply research of others.

8. Regard for the importance of publishing his ideas and findings in a
scientific manner, and of making his materials visible ta as wide a
reading audience as possible (Stone, 1969, p. 74).

ln Ubya, there has been a considerable increase in the attention

given ta personnel and institutional professional development in Iibrarianship as a

profession. However, it is apparent from direct observations of the field of

librarianship's activities and from listening ta Iibrarians, that there are still many

roadblocks which prevent the release of human potentials and institutional

potentials that exist within libyan libraries and Iibrarians. It is the responsibility of

the Libyan Secretary of Education to see to it that effective programs for continuing

• library education are designed, evaluated and implemented and that permissions
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are granted to establish Libyan professional Iibrary organizations. It is also the

responsibility of the Ubyan Secretary of Education to see to it that the process of

Iibrarianship professional development is shared by ail parties involved (librarians,

libraries, educational institutions, secretary's officiais and library professional

organizations). It is only through this type of coordination that librarianship as a

profession in Libya can achieve professional development.

To recapitulate, the inevitable results of the increasing Libyan

population and the continuously expanding complexity of the entire Libyan social

structure combined with the constantly expanding scope of specialized as weil as

general knowledge and information make the need for the development of Libyan

professional Iibrarians in particular and Libyan Iibrarianship in general very

important and urgent.

Libyan librarianship professional development can only be achieved

if the Libyan Secretariat of Education and i15 coordinating agencies see to it that

the following steps are considered, studied and implemented.

1 ... Revising, evaluating and upgrading library and information science

academic programs offered by Libyan universities.

2 ... Introducing long and short term educational and

training programs for practising librarians.

3 ... Granting permission to establish Libyan professional

Iibrary organization(s).
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PROFESSIONAL AmTUDE AND LIBRARIANSHIP

INTRODucnON:

The concept ot attitudes is probably the most distinctive and

indispensable concept in contemporary western social studies. No other concept

appears more frequently in experimental and theoreticaf research literature

(Lamberth, 1980).

Studying attitudes has been of practical concern ta researchers in

different fields of study ranging trom health, public opinion polfing, merchandising,

education, and psychology to librarianship. Studies in such diverse fields have led

to the identification of a number of practical problems and techniques for coping

with such problems that have come trom many disciplines.

Sampson (1980), in discussing the early meaning of the concept of

attitudes, stated that the ear1y meaning of attitudes was based on the notion that

each one ot us adopts a kind a posture towards the world in which we live.

Reviewing the literature, one may find that several researchers and

scholars have enriched the research Iiterature with their own extensive and

frequently operational definitions of the concept of attitude.

Lamberth (1980) stated that attitude definitions which were given by

old scholars seem to imply that behavior, overt or covert, physical or cognitive is

a necessary condition of holding an attitude. Definitions by (Allport 1935 and

1968; Murphy, Murphy and Newcomb, 1937) seem to support this point.
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Attitude connotes a neuropsyehie state of readiness for
mental and physieal aetivity (Aliport, Historieal, p. 60).

Attitude is primarily a way of being set toward or
against certain things (Murphy, Murphyand Newcomb,
p.889).

Comparatively recent definitions of the concept sueh as that of Katz

and Stotland (1959) tend to emphasize the evaluative aspects of the concept and

do not impJy any physieal behavior.

An attitude is a tendeney or disposition ta evaluate an
abject or the symbol of that object in a certain way
(Katz and Stotland, p.428).

Insko (1967) in discussing definitions of attitude stated that:

More recent definitions focus on the affective tendency
ta favorably or unfavorably evaluate objects and
entirely discard the notion that any overt behavior is
implied. The most common contemporary usage
seems to follow this example, thus regarding the
evaluative dimension as the single defining dimension
for attitudes (Insko, p. 2).

Oskamp (19n) in defining the concept of attitude stated that an

attitude refers to an individuaJ's state of readiness to respond in a favorable or an

unfavorable fashion to a particular abject or a class of abjects.

Lamberth (1980) in discussing the same issue argues that:

Even though reeent definitions of attitudes have
stressed their evaluative nature and not their
behavioral consequences, it is still almost a statement
of faith among attitude researchers that attitudes affect
behavior (Lamberth, p. 184).

Lamberth's definition of attitude emphasized and supports this argument.
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An attitude is a relatively stable evaluative response
towards an object that has cognitive, affective and
probably behavior components or consequences
(Lamberth, p. 184).

Petty and Cacioppo (1986) suggested that attitudes involve lasting

like and dislike inclinations and antagonism towards certain aspects of the external

world. Attitudes are the general evaluation that we make about other individuals,

groups, abjects and/or issues.

Pratkanis, Breckler, and Greenwald (1989) argued that the recent

evidence suggests that ta be truly comprehensive, an attitude definition must be

broadened so that it may include more than just the positive and negative feelings

which is referred to as the affective element of attitudes.

Breckler and Wiggins (1989) suggested that memories of past

experience with attitudes, mental images of them, and several other aspects of

cognition play a vital role in shaping our attitudes, and thus can provide us with a

truly comprehensive definition of the concept.

Baron and Byrne (1991) in discussing the work of Shavitt (1990)

Snyder and De Bono (1989) affirmed that:

A comprehensive definition of attitudes should reflect
the fact that they serve important functions for the
persons who hold them. In other words, attitudes do
not exist in social vacuum; rather they develop for
important reasons and serve various funetions (p. 137).

Taking these points into aceount, one may suggest the following

definition of attitude which was given by Breckler and Wiggins (1989) and quoted

by Baron and Byrne (1991).
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Attitudes are enduring mental representation of various
features of the social or physical world. They are
acquired through experience and exert a directive
influence on subsequent behavior (p. 138).

Cook and Selltiz (1964) in analyzing the central aspects of attitude;

namely the affective, the cognitive and the behavioral offered the following

definition:

An underlying disposition that enters, along with many
other influences, into the determination of a variety of
behaviors, the attitude abject or class of objects,
including statements of belief and feelings about the
attitude object and approach-avoidance action with
respect to it (p. 62).

It is obvious that when behavior or behavioral intentions are included in the

definition of attitudes, they reflect a sense of favorable or unfavorable feelings.

Bagozzi and Burnkrant (1979) reanalysed data from an early study

conducted by Fishbein and Ajzen (1975) and found that there are strong

supporting evidence for three factors corresponding to three hypothesized

components of attitudes: affective, cognitive, and behavioral.

Consistent with most research on attitude, the researchers emphasize

the fact that attitudes have these components:

1. The cognitive component: Consists of the concepts and perception the

individual has about the abjects.

2. The affective component: Consists of the feelings that the individual has

about the abjects.
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3. The connotive naction or behavioral lt companent: Consists of one's action

oriented towards the abjects.

Attitudes are related to behavior, but this relationship is far from

simple. It does not follow, however, that knowing someone's attitudes

automatically allows us ta predict how that individual will behave in any particular

situation (Braun, Linder and Asimov, 1979).

Baurne and Ekstrand (1979) argued that attitudes serve as a guide

to future behavior. They reported that:

They (attitudes) are important basis for consistency, for
we always respond in the same way ta class members.
A person who has a concept of ar an attitude towards
a particular class of abjects or people has basis for
responding ta any member of that class, even the ones
he has never specifically encountered before (p. 316).

Research findings have indicated that specifie attitudes predict

behavior better than general ones. Baron and Byrne (1991) in discussing this

issue stated that:

Strong attitudes or anes in which people have a vested
interest, are more closely related to behavior than
weak or irrelevant ones (p. 177).

Braun, Linder and Asimov (1979) argued that it is unrealistic ta

expect attitudes to correspond pertectly ta behavior:

Behavior is seldom if ever the product of one influence
acting alone. Thus in evaluating the concept of
attitudes, we must take inta aceount factors that may
weaken the relationship between attitudes and
corresponding behaviors (p. 570).
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These factors may be viewed as, (a) situational factors; (b) conflict among

attitudes; (c) the extent to which an attitude suggests specifie responses; and (d)

the strength and importance of an attitude.

Gherfal and Bennani (1996) asserted that:

Attitudes have great influence on individuals' behaviors
and opinions.... If an individual has a positive attitude
towards a certain object or issue, his attitude will
motivate him to behave positively towards that object
or issue (p. 46).

The literature review indicates that there is a necessity that

researchers be more specifie in determining attitudes and how they affect behavior

in certain situations.

For the purpose of this study, the concept of attitude will be used to

refer to librarians' attitudes towards their profession, which involves a readiness

ta respond ta or evaluate librarianship in a positive or negative manner. Based on

the above notOO discussion and adhering ta the most recent views regarding the

components of attitudes as a concept, attitude here is viewed as containing three

important elements: Cognitive, affective, and behavioral.

Inherent in the preceding discussion on the concept of attitude and

its relation with behavior is the feeling that attitudes and behavior could show more

consistency than they do. The key to solving this discrepancy is for researchers

to make sure that there is a high degree of correspondence between the degree

of specificity of attitudes and behavior.
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Attitudes play a vital role in human social and professional lite and

thus accurate predictions are of considerable importance, especialfy far futuristic

social or professional situations. ft is because of the importance of attitudes and

attitude studies, that researchers should see ta it that appropriate and valid attitude

measurement scales and techniques are developed and implemented. It is a welf­

known fact that research on attitudes as on any other simifar concepts can only

be as valid and thus effective as the measuring instrument utilized.

Braun, Under, and Asimov (1979) supported this argument. They

asserted that:

It has been knawn that attitudes can predict behavior
when appropriate attitude measurement techniques are
used (p. 570).

Research on Ubrarlans' AUltudes:

To put the problem of Iibrarians' attitudes towards librarianship as a

profession in a broad perspective, it is useful ta examine the existing research

literature.

It is most unfortunate that no previous research study on Libyan

librarians' attitudes towards their profession has ever been conducted and thus no

data is available. This fact necessitated the process of reviewing the Iiterature on

similar studies conducted elsewhere.

Bryan (1952) investigated the attitudes of public professional and

sub-professionallibrarians towards librarianship as a profession. The final analysis

of the data pointed out that 74 percent of professional librarians and 57 percent
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of sub-professional Iibrarians used in the study would choose Iibrarianship as a

professional career if they were ta start ail over again.

Thornton (1965) developed an attitude scale to provide an objective

instrument ta measure attitudes of Iibrarians towards their profession "librarianship"

and the extent to which these attitudes are held. Testing the scale on public,

school, college and university, and special Iibrarians, Thornton indicated that

college and university Iibrarians' attitudes towards Iibrarianship as a profession

were significantly less favorable than attitudes of special, school and public

librarians towards their profession IIlibrarianship".

Ryan (1967) studied librarians' perceptions of Iibrarianship and

investigated the differences among Iibrarians in expressing their satisfaction with

librarianship when grouped according to their educational background (possession

of a degree in Ubrary Science), and professional experience. The results pointed

out that Iibrarians have positive attitudes towards their profession in spite of its

perceived lack of prestige. The results also indicated that Iibrarians with a

master's degree in Ubrary Science tend to show more positive attitudes towards

Iibrarianship as a profession than do Iibrarians without a master's degree. Ryan

concluded that:

The vocational choice of Iibrarianship is more likely to
be made by people who associate pleasurable
experience with librarians, Iibraries, books and readings
(p. 170). Ubrarianship as a profession appeals more
ta idealistically oriented than to materialistically oriented
persons (p. 182).
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One cannot accept Ayants statement without reservations. It is an

outcome of a single study and thus shauld not be taken far granted. More

research studies are needed in arder to accept or reject this type of statement,

especially the one involving realistically ariented as opposed to materialistically

oriented individuals and their association with librarianship as a profession.

Wolters (1970) indicated that there is clear discrimination among the

different types of Iibraries' librarians. The academic librarians and the

technologically oriented special libraries occupy the high status while the public

and school Iibraries occuPY a lower status. One of the reasons behind the lower

status of public Iibraries could be what Feehan (1994) called "The Plato Trap,"

which is reaching a stage in work where there is no advancement. She

commented that in public Iibraries (children services), Iibrarians often face dead­

end jobs. There is no clearly defined career ladder and most of them do not rise

in the hierarchy ta become upper level administrators.

Karp (1985) surveyed with questionnaires, 2.317 public librarians

employed in unionized and non-unionized public libraries. The purpose of this

study was two-fold. The tirst was to assess the impact of unionization on attitudes

towards librarianship as a profession, and the second was ta determine the

possible impact that unionization may have upon the profession ot Iibrarianship

itself. The results indicated that public fibrarians employed in unionized Iibraries

hold more favorable attitudes towards unionization and librarianship as a

profession than do public librarians employed in libraries without unions. The
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results also indicated that increased experience with unionization was associated

with decreases in unfavourable attitudes toward the service-oriented aspect of the

profession.

Karp (1985) concluded that:

The implication of this finding must be carefully
examined by the profession as a whole, and by Iibrary
educators, whose job is to instill a sense of
professionalism and pride in potential librarians. For
without librarians' strong commitment to service, not
only does librarianship's claim to being a profession
become suspect, but more importantly, the value of
public librarianship to society becomes questionable.
Therefore, any lessening of Iibrarians' commitment to
service threatens the very existence of the profession
itself (p. 219).

The review of the literature indicates that the existing literature does

not provide enough up to date data on the issue regarding librarians' attitudes

towards librarianship as a profession. The existing literature on Iibrarians' attitudes

towards their profession constitutes reliable and valid information. However, more

studies are needed in order ta broaden the knowledge base. Such studies can

assist in understanding this issue more fully and provide bases and frameworks

for future studies.

ln respect to Iiterature on attitudes of librarians working in Iibraries

situated in culturally diverse rural vs. urban communities towards their profession,

no research studies could be found.

No research studies could be found on librarians' gender and its

effect on attitudes of professionallibrarians towards librarianship as a profession.
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Research on Ubrarians' Job satisfaction:

An important factor that is related to a great extent to librarians'

attitudes towards theïr profession ïs the degree of satisfaction that Iibrarians

perceive to derive from librarianship as a profession. The Iink between

professional attitudes and job satisfaction has been reaffirmed by a number of

researchers.

Hovekamp (1993) in discussing librarians' attitudes and job

satisfaction stated that:

ln contrast to the concept of work value, job
satisfaction relates ta an employee's attitudes and
feelings towards his present job (p. 74).

Hamshari (1985) in studying job satisfaction of professionallibrarians,

defined job satisfaction as:

An employee's feelings and appraisal of the extent to
which the job environment meets and fulfils his wants
and needs (p. 16).

Baron and Byrne (1991) referred ta job satisfaction as:

People's positive or negative attitudes towards their job
(p. 616).

Ta examine the issue of librarians' attitudes towards their profession

more comprehensively, it is useful to explore the existing research concerning job

satisfaction of professional Iibrarians.

Job satisfaction has been a focal point issue of many research

studies (Sierpe, 1999). Vaughn (1972) studied job satisfaction of full-time

librarians in a large. modern Iibrary of astate supported university located in the
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Southwest of the USA. The results indicated that overall satisfaction was

associated directly with age, salaries, job level, and major (Library Science major),

while job satisfaction on the other hand was directly related to tenure, salaries, job

level, and supervision.

Roberts (1973), in investigating job satisfaction of 114 professional

librarians employed in academic libraries at Sheffield, pointed out that the majority

of his subjects were satisfied with their work situation. He also indicated that

higher job satisfaction cornes with changes of duties and posts associated with

increasing experience. Roberts indicated that the most significant reasons behind

job dissatisfaction were the type of work performed and an unsatisfactory work

environment.

Vincent (1974) studied professional librarians' attitudes and job

satisfaction. The study results pointed out that job satisfaction was lower among

professionallibrarians working in technical services units than among professional

librarians working in public services units.

Miniter (1975) investigated the differences in job satisfaction of

professionallibrarians employed in public, special, college and university libraries.

The sample consisted of 310 professionallibrarians in public, special, college and

university libraries. Miniter reported statistically significant differences in job

satisfaction between public and special librarians. Public librarians were more

satisfied with their job than special librarians. He also indicated that female

librarians were generally happier than male librarians, and that public librarians
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were more satisfied with their profession than the other Iibrarians. He asserted

that these differences were the results of the fact that public Iibrarians were better

trainect for the job.

Chrisman (1975) investigated the attitudes and job satisfaction of ait

available professional Iibrarians at Indiana University. His major research

instrument in this study was a questionnaire which was distributed to ail his

subjects. Responses were stratified in three categories, namely cataloguers,

reference librarians, and other professional Iibrarians. The results indicatect that

cataloguers had a comparatively low opinion of theïr occupational role. The results

also PQinted out that cataloguers were significantly less satisfied with their job in

comparison to reference Iibrarians. Chrisman concluded that librarians who

worked as cataloguers were sïgnificantly less attracted to their work group and

more likely to leave it than reference librarians. He attributed this dissatisfaction

to the routine aspects of the process of cataloguing, a feeling of isolation and lack

of contact.

D'Elia (1979) studied 222 beginning librarians to determïne the

relation between theïr job satisfaction and their sex, type of Iibrary in which they

work, theïr vocational needs, and the characteristics of theïr job environment.

D'Elia reported that job satisfaction was not related to librarians' sex, type of library

or vocational needs. Characteristics of job environment, however, were found ta

be related to job satisfaction. D'Elia also reported that the supervision climate

which permitted librarians to exercise initiative and professional judgment was the
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mast determinant of job satisfaction. No differences in the degree of job

satisfaction were found between male and female librarians.

Lindstrom (1980) investigated the differences in job satisfaction

between librarians empfoyed in college, university and community college libraries

in California. The results indicated that community college librarians were more

satisfied than the other academic librarians. The resufts also pointed out that

community college fibrarians were more satisfied with their salaries and promotion

rate than were other academic Iibrarians.

Phornsuwan (1982) investigated the job satisfaction status of

university librarians in Thaïland. His subjects consisted of 17 directors of central

libraries, 59 heads of departmentallibrarians and 300 other professionallibrarians.

The results showed that academic Iibrarians were satisfied with their profession.

Phornsuwan reported that the reasons behind academic librarians' job satisfaction

were promotion opportunities, professional prestige and the status of librarians as

compared to the faculty status. Librarians with higher salaries, he concluded, were

more satisfied than young librarians who were in low ranks and earning low

salaries. Phorsuwan also reported that no differences in job satisfaction or

dissatisfaction among the directors of the central Iibraries, heads of departmental

libraries and their professional staff were found.

Lynch and Verdin (1983) studied the relationship between librarians'

job satisfaction and variables such as experience, sex, work, supervision, career

commitment and library department. They used 384 full-lime librarians of research
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libraries. The results revealed that there were no significant differences in job

satisfaction between male and female librarians. The results also pointed out that

librarians with more years of experience showed higher job satisfaction than

librarians with a short period of time experience. Lynch and Verdin reported that

career commitment was influenced by and related to job satisfaction, and that

librarians with no supervisory responsibility showed the lowest job satisfaction.

Reference librarians had a significantJy higher lever of job satisfaction than

librarians of ail other departments except acquisitions.

Hamshari (1985) conducted a comparative study on job satisfaction

of professional librarians employed in technical and public service departments in

academic libraries in the East Bank of Jordan. The results indicated that there

were signifieant differences in job satisfaction level between participants on sex

and marital status, and no significant differences between participants were found

on age, education, income, and length of service in library. Hamshari coneluded

that technicallibrarians were more satisfied with their profession than were public

libraries' librarians.

Cravey (1989) surveyed 826 women librarians representing

academic, public, school and speeiallibraries Iibrarians. The outcome indicated

that ail types of librarians seemed to have excellent occupational selt-image, and

were completely satisfied with their career. The outcome also indicated that

women librarians were not satisfied with theïr salary nor with their professional
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associations for not showing an image reflecting the occupation role identity of

practitioners, as weil as not showing more women's publications in theïr journals.

Sierpe (1999) surveyed librarians in three Engfish-Ianguage,

universities in the Province of Quebec, Canada (Bishop's, Concordia, and McGiIf).

His main objective was to measure their job satisfaction. The results indicated that

there is no satisfaction with promotion opportunities and salaries. The result also

pointed out that there is low satisfaction with communication and operating

procedures.

Mara Houdyshell, Patricia A. RobUs, and Hua Yi (1999) surveyed 500

librarians, to determine their overail job satisfaction. The result indicated that nearly

87 percent of the respondents were satisfied with their profession and that they

would choose librarianship again which confirms their positive attitude towards their

profession.

ln conclusion, it is apparent trom the review of the literature that

professional attitudes and job satisfaction are closely related. The review of the

literature has disclosed contradictions among scholars and researchers regarding

the concept of attitude and its relation ta behavior, as weil as the contradictory

findings of the research studies on librarians' attitudes towards their profession.

The literature review has also revealed the fact that there is a considerable

controversy about the degree or the generallevel of job satisfaction of professional

librarians. More research studies are needed in arder to solve the argument

created by the contradictory findings.
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It is imperative to consider the fact that most of these studies were

conducted in the USA and Canada using American and Canadian subjects. The

findings of these studies may or may not be valid for developing countries such as

Libya. Any generalization that might be made trom those research studies about

the generar level of job satisfaction of Libyan professional Iibrarians as weil as

Iibrarians' attitudes towards their profession should only be treated as indicators

to provide the researcher with a sense of direction. However, one cannot dismiss

the possibility that there might be sorne similarity between attitudes towards

librarianship and the general level of job satisfaction of Libyan professional

librarians as one group, and American and Canadian professional librarians as

another. More than one study is needed in order to provide valid answers. Salem

(1985) supported this argument when he stated:

Due to differing values and attitudes in different
cultures, employees' satisfaction with work differs from
one culture to another and also within the same culture
(p. 20).
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CHAPTER III

PRELIMINARY INVESTIGATION Of LIBYAN LIBRARIES AND LIBRARIANS

Introduction

It is most unfortunate that, in Libya, complete, comprehensive and

coherent information and data cannat be obtained from one source or one

coordinating official department, agency, institute or organization. The researcher

had to collect the needed information and data from several sources distributed ail

around the country either through personal, telephone or fax contacts and

communications. (See appendix 2)

The fact that the available official documents, data, statistics and

census on Libyan libraries and Libyan librarians and their distribution across

different cultural communities (rural vs. urban) are neither up to date nor

comprehensive, and because different types of data and information on Libyan

libraries and Libyan librarians are collected, processed and kept in different

secretariats and governmental organizations, contacts were made with officiais of

several departments and agencies of the Secretariat of Education and Scientific

Research, Secretariat of Information and Culture, Secretariat of Training and

Labour Force, Secretariat of Planning, and the newly established National

Organization for Information and Documentation, and permissions were requested

and granted to have access to the secretariats' and organizations' archives to
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obtain the most recent information and data available. Information and data

collected were integrated to develop comprehensive fists and tables of

enumeration of the characteristics and the census of the population.

It was the researcher's objective to coordinate and integrate the

collected information and data to develop a comprehensive up-to-date information

"data" list to be used as a basic source for this study. The information and data

collected was also coordinated and integrated to cover the following elements:

1. Total number of Libyan Iibrarians.

2. Educational background of Ubyan librarians.

3. Total number of Libyan libraries.

4. Total number of libraries situated in urban communities.

5. Number of academic, public, special and school libraries situated in urban
communities (individually).

6. Number of Libyan male vs. female librarians working in each type:
academic, public, special, and school libranes situated in urban
communities.

7. Number of Libyan male vs. female librarians working in libraries situated in
urban cemmunities.

8. Total number of libraries situated in rural communities.

9. Number of academic, public, special and schoel libraries situated in rural
communities (individuafly).

10. Number of Libyan male vs. female librarians working in each type:
academic, public, special, and schoollibraries situated in rural communities.

11. Number of libyan male vs. female librarians working in Iibraries
situated in rural communities.
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Educationsl Proarams in Ubrary and Information Studies in Ubya:

This part of the preliminary investigation was conducted to extend

and update the information presented in chapter two under the section on

Education for Librarianship. The outcome indicated that there are 14 universities

and 21 educational high institutes in Ubya2 (see Appendix 3). Among these

universities and educational high institutes only three universities and two

educational high institutes offer graduate and/or undergraduate programs leading

to Masters of Arts in Library and information sciences (M.A.,), Graduate Studies

Diploma in Library and Information Science (G.S.O.), Bachelor of Arts in library

and Information Science (B.A.,), Bachelor of Science in Library and Information

Science (B.S.), and Diploma in Library and Information Science (D.L.I.S.).3 These

universities and educational higher institutes are: AI-Fateh University, Garyonis

University, AI-Jabal AI..Gharbi University, the National Institute of Administration,

and the Administration Development Institute. The outcome of the preliminary

investigation also indicated that there are 112,292 students enrolled in Libyan

universities and educational high institutes as of 1995 (See Appendix 4). It is clear

trom Appendix 4, that between 1970..1995 the university student population

doubled every five years, expanding from 3,663 students in 1969-70 to 112,292

students in 1994-94. It is believed that the main reason behind the increase in

student enroUment is the fact that education is free.

2Libyan universities are sponsored by and affiliated with the Secretariat of Education
and Scientific Research, while Libyan higher institutes are sponsored by and affiliated with
the Secretariat of Training and Labour Force.

3Diplomas offered to individuals who successfully completed a special training
program as weil as to those individuals who successfully completed on the job training
programs.
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The preliminary investigation also pointed out that the foundation of

the Department of Library and Documentation in 1976, in the Faculty of Education,

AI-Fateh University, was a turning point in introducing professional academic

programs in Library and Information Science in Libya. Later in 1978 the name of

the Department was changed to the Department of Library and Information

Science. The academic Sachelor of Science in Library and Information Science

(B.S.) program offered by this department was a four year semester program.

Students have to spend four years (at least eight semesters) and successfully

complete at least 120 credit hours. (see Appendix 7). In 1982, the academic

Library and Information Science program was revised and modified to become an

academic year program rather than a semester program. The curriculum too was

revised, approved and adopted (see Appendix 8). This revised academic program

and curriculum is still in use up to this day.

Post graduate programs (Graduate Studies Diploma and Master's

Degree) were commenced in 1983 at the Department of Ubrary and Information

Science, Faculty of Education, AI-Fateh University. The tirst program started as

a joint program with the Department of Educational and Psychological Studies.

Graduates of the Department of Ubrary and Information Science and the

Department of Educational & Psychological Studies were permitted to enroll in this

joint graduate program. Students in this program are expected to successfully

complete 16 graduate courses (32 credit hours). Courses in this program are

planned to be completed in two or more academic years, eight courses in each



•

•

64

year. (see Appendix 11). Once the Graduate Diploma is obtained, Ubrary Science

graduates who received a grade average point of (8) or higher are allowed to

pursue their studies for a Master's degree. They are then permitted to register in

a proposed development guidance seminar by the end of which they are expected

to submit a proposai studying topies dealing with issues and problems involving

Library Science and Education. Once the proposai is eompleted and approved,

each student, under the supervision of two faeulty members, one from the

Department of Educational and Psychologieal Studies and the other from the

Department of Library and Information Science, completes and defends her/his

thesis. The average time needecJ to complete the Master's Degree program is

three years.

ln 1995, a new post graduate program (Diploma followed by a

Master's Degree) was introduced and adopted by the Department of Library and

Information Science, Faculty of Education Campus 8, AI-Fateh University. To

obtain their Graduate Diploma students have to successfully complete seven

graduate courses 30 in two academie years; four courses in the first year and

three in the second year. (see Appendix 12). Students obtaining an average of 8+

or higher in their Graduate Diploma program are allowed to pursue their studies

for theïr Master's Degree in Library and Information Science. This Master's

program is a research oriented one, where students are expected to develop a

proposai and then under the supervision of their academic adviser, complete and

defend a thesis. The average time needed to complete this program is three years.
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Garyonis University, Faculty of Arts and Education started an

undergraduate four year program that offers a Bachelor of Arts (B.A.) program in

Library and Information Science in 1985. The department curriculum and academic

program of study has 90ne through several modifications and improvements before

taking its existing format (see Appendix 13). Garyonis University does not have

post-graduate programs in Library and Information Science.

AI-Jabal AI-Gharbi University, Faculty of Science and Education, has

introduced and adopted a new under-graduate (B.S.) program in Library and

Information Science in 1995. It is an academic four year program that resembles

to a high degree the program offered by the Department of Ubrary and Information

Sciences, Faculty of Education, AI-Fateh University (see Appendix 9).

Libyan Universities are continuing to play an important role in

educating and qualifying Ubyan professionallibrarians who will contribute to the

development of librarianship as a profession in Libya. The total number of

librarians who graduated from Libyan Universities with Bachelor of Arts (B.A.,) or

Bachelor of Science (B.S.,) in Library and Information Science has reached 1,228

graduates (1996). (See Appendix 10). No data could be found on the number of

Libyan postgraduates (Graduate Studies Diploma and Master's Degree) who

graduated from Libyan universities, nor on the number of Libyan undergraduate

and postgraduate librarians who graduated trom foreign universities. However,

tram the researcher's own experience and observation one can sately estimate

that the number of Libyan Iibrarians (undergraduate and postgraduate) who have
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graduatecl from foreign universities is about 300. As for the number ot Libyan

postgraduate Iibrarians who graduated trom Libyan universities, it is not possible

to estimate accurately.

ln addition to Libyan Universities, Libyan educational higher institutes

which are educational institutes sponsored by the Secretariat of Training and

Labour Force and whose main objective is to train and qualify individuals in

technical fields, participate in educating, training and qualifying Ubyan librarians,

especially those individuals who have a Bachelor of Arts or a Bachelar of Science

in fields other than Ubrary and Information Science, and thase who meet the

minimum requirements (high schoal Diploma and a working experience as a

Iibrarian).

The National Institute of Administration offers special training

programs far prospective librarians as weil as on the job training programs for

those individuals who are already involved in the field. The training programs

usually take a period of three to nine weeks each. Training is done on a full-time

basis where trainees are trained in library management and organization,

cataloguing and classifications, bibliography and reference service, general

management and human relations, and typing. (See Appendix 5). The

Administration Development Institute planned and administered 14 training

programs in Library and Information Science during the period (1970 - 1994).

These training programs involved 593 trainees, (see Appendix 6).
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ln conclusion, the final outcome regarding the educational

background of Ubyan professional librarians indicated that only three Libyan

universities and two educational higher institutes offer undergraduate and\or

graduate programs in library and Information Science. The number of Library and

Information Science graduates of these universities is 1,228 as of 1996.

Libyan Llbrarles and Ubyan Ubrarians

Academie Libraries:

The results of the preliminary investigation indicated that there are

67 academic libraries in libya and that these academic libraries are served by 365

Libyan Iibrarians. The results also pointed out that 55 of these academic libraries

are located in urban communities and 12 are located in rural communities. The

analysis of the collected data showed that the total number of Libyan librarians

serving academic libraries located in urban communities is 330, 180 males and

150 females; and that the total number of Libyan librarians serving academic

libraries located in rural communities is 35, 28 males and seven females. (See

Appendix 14)

Public Libraries and Cultural Centres:

The results of the preliminary investigation indicated that the total

number of public libraries and cultural centres has risen from 12 in 1969 to 205,

176 cultural centres and 29 public libraries in 1995, (see Appendix 15). The

results also indicated that these public Iibraries and cultural centres are served by

a total number of 657 Libyan librarians. The results also indicated that 58 of these

public libraries and cultural centres are located in urban communities, and 147 are

located in rural communities. The analysis of the collected data pointed out that
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the total number of Libyan Iibrarians working in public Iibraries and cultural centres

10catOO in urban communities is 219, and the total number of Libyan librarians

working in public libraries and cultural centres located in rural communities is 438.

(See Appendix 16). No data was found on gender-based distribution of Libyan

librarians working in public Iibraries and cultural centres. In other words, ail the

available documents refer to the subjects as librarians without indicating their

gender.

School Libraries:

The results of the preliminary investigation has shown that there are

1,565 schoollibraries in Libya; 1,119 of these schoollibraries are located in urban

communities and 446 are located in rural communities. The results also indicated

that the total number of Ubyan librarians working in schoollibraries is 1,565; 977

males and 588 females. The results also pointed out that the total number of male

Iibrarians working in schoollibraries 10catOO in urban communities is 710, and that

the total number of male librarians working in school Iibraries located in rural

communities is 267. As for female librarians, the results indicatee:t that the total

number of female Iibrarians working in school libraries located in urban

communities is 409, and that the total number of female librarians working in

school libraries 10catOO in rural communities is 179. (See Appendix 17).

The results of surveying Libyan school Iibraries have also provided

the following tacts:

1. The majority of school libraries consist ot one classroom that is rarely

used by students.
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2. The majority of schoel Iibraries do not meet the standard criteria to

deserve to be called a school Iibrary.

3. The majority of schoollibrarians are new teachers who do not have a

teaching schedule in the school's plan.

4. Schoollibraries do not play any part in the school curriculum. They are

rarely used for academic purposes, but rather to provide a place for free

reading when teachers are absent or busy deing other things.

5. Schoollibraries are closed during the summer (tram June ta September).

Schoollibraries were included as a part of the preliminary investigation

ta give a comprehensive representation of the setting. Hewever, they were not part

of the actual study as a result of the limitations and scape of the study which were

revealed by the survey and supported by the pilot study's results and

recommendations.

Special Libraries:

The results of the preliminary investigation has shown that there are 80

speciallibraries in Libya, 76 speciallibraries are located in urban communities and

four speciallibraries are located in rural communities. The results also indicated

that the total number of Libyan Iibrarians working in special libraries is 225, 123

Libyan male librarians, and 102 Libyan female librarians. The analysis of the data

pointed out that the total number of Libyan Iibrarians working in special libraries

10catOO in urban communities is 218, 117 males and 101 females. As for special

libraries 10catOO in rural communities, the results indicated that they are served by

a total number of seven Libyan librarians, six males and one female. (See

Appendix 18.)
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Additional Finding:

ln addition to the preceding information, the final analysis of the data

has pointed out that:

(a) The total number of libraries in Libya is 1t917.

(b) The total number of Libyan librarians is 2,812.

(c) The total number of libraries 10catOO in urban communities is 1,308.

{dl The total number of libraries 10catOO in rural communities is 609.

(e) The total number of Iibrarians working in libraries located in urban

communities is 1,886.

(f) The total number of Libyan librarians working in libraries located in rural

communities is 926.

It should be mentioned that the size and distribution of the population

has changOO since, the time the preliminary investigation was conducted (1997)

(see Appendix 23).

Since the distribution of ail Libyan public librarians by gender could

not be obtained during the preliminary investigation, the researcher contacted ail

the Tripolitanian public libraries and obtained the needed data (See Appendix 23).

ln conclusion, it is imperative to imply that bath the main purpose of

conducting the preliminary investigation t which is cOllecting original data as a

preliminary step in order ta identity the population, as weil as its use for descriptive

and exploratory purposes, were successfully achieved.
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CHAPTERIV

RESEARCH METHODS AND PROCEDURES:

Population:

The population of this study consisted of ail Libyan Iibrarians who at

the time were employect in academic and speciallibraries, and ail Libyan librarians

who at the time were employed in public libraries that are located in the

Tripolitanian area. The total number of the population was 655; 369 academic; 227

special; and 59 public fibrarians. (See Appendix 23) It is clear that the size and the

distribution of the population stated here differ from the ones obtained from the

preliminary examination of the population. These differences are due to changes

in size and distributions of the population that occurred within a year period of time

(1997-1998). The most recent population data is used in this research.

Justification:

The results of the preliminary investigation have revealed that the

distribution of the whole population across the interaction of the variables (gender

by location by type) does not allow for random sampling and random assignment.

Sorne categories have very smail number of subjects, 3 or 6 (see appendix 23).

ln addition further analysis of the preliminary investigation's results

supported by the pilot studyrs findings and guidelines, uncovered the fact that there

are vast geographical dissemination constraints. The vast distribution of public

Iibraries throughout the whole country (Libya), combined with the inefficient mail

system and the desert rough transportation system may require a research of a
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larger scale than the one proposed. A study of such calibre will certainly cali for

the cooperation of more than one research organization agency.

Ta solve these problems, the researcher proposed to use the whole

population for special (227) and academic (369) librarians. These two types are

concentrated in Iimited locations and do not constitute any geographical

dissemination constraints. It was also proposed that in arder to solve the

geographical dissemination constraints associated with public libraries, only Libyan

librarians working in public libraries located in Tripolitanian provinces (59), are

used.

Instrumentation

The review of the literature revealed a number of attitude scales

available to measure attitudes towards specifie professions as weil as scales to

measure attitudes towards professions in generaJ. Luanne Thornton's "A Scale to

Measure Librarians' Attitudes Towards Librarianship" developed and used by

Thornton in (1963) and (1965) and also used by McMahon (1967) and by

Sukiennik (1983) is selected to be used in this study. Thornton tested this scale

on a group of 111 Georgia librarians: MeMahon's subjects consisted of 46

Tasmanian librarians, and Sukiennik's subjects consisted of famale students

enrolled in a master's degree program at the Graduate, School of Library and

Information Science, University of Pittsburgh (no number was given).

Thornton's Scale was constructed by a method where scale value

and content were combined as equal criteria in the process of the selection of the

statements for the scale. In constructing the scale, Thornton used modification of
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the technique developed by L.L. Thurstone (1929) in his scala for the

measurement of attitude toward the church. This method provides objective means

of measuring attitudes, that can be used with large groups.

ln addition to fulfilling Thurston's requirements of low ambiguity and

spacing along the extremes of the attitLJde continuum, Thornton's scale had the

added consideration of content identification ta ensure barancing.

Thornton's Scale ta Measure Librarians' Attitudes Towards

Librarianship consists of 46 statements (23 positive and 23 negative) designed to

measure the respondents' attitudes towards Iibrarianship as a profession. These

statements were selected according to their degree of favorableness or

unfavorableness sa that the scale as a whole may exhibit statements of equal

appearing intervals along the continuum. Each staternent expressed opinion rather

than a matter of tact, and thus it can be endorsed or rejected in accordance with

the subjeces agreement or disagreement. The responses are set up according to

the Likert method, with five response categories on a agree/disagree continuum

opposite each statement. (See appendix 19).

Thornton tested the reliability of the scale using the split-hait

technique. The reliability coefficient tor the overall scate resulting from the

application of Spearman-Brown formula was .87

The selection of the scale used in this study is based on the following

points (Henerson, 1988).

1. It is a suitable instrument for this study as far as the target population

(librarians) and the profession (librarianship) are concerned.
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2. There is a close fit between the objective of the scale and that of the

study.

3. There is persuasive information regarding the objectivity of the scale.

4. There is signifieant information regarding the validity and the reliability of

the scale.

5. The scale is appropriate for the ability level of the subjects.

6. No problem is anticipated to arise trom the use of the scale.

7. The scale has been successfully used in several studies

8. The scale has been successfully used in different cultures (U.S.A. and

Tasmania).

A cover letter and a cover page were designed, developed and

attached ta the attitude scale (see Appendix 20) The caver letter was written in

such a way to include the following points (Tuckman, 1978):

a) The purpose of the study "briefly stated."

b) The protection afforded the respondent.

c) Endorsement of the research study.

d) legitimacy of the research study.

e) Request for cooperation.

f) Special instruction

The cover page included factual statements. The response mode of

these statements were the cheeklist response mode and fill-in response mode.

These statements sought to provide information regarding the respondent's

gender, age, type of library in which he/she is employed, location of Iibrary (rural
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vs. urban) in which he/she is employed, years of experience, academic

background, and training in librarianship.

Evaluation of the Instrument:

ln arder ta determine whether the instrument (scale) items possess

the desired qualities of measurement and discriminability when used in different

settings "Libyan Iibraries" and with different subjects "Libyan Iibrarians," and in

arder ta revise the scale by diagnosing and correcting failings, if any, the following

steps were taken.

1. Translatlng the Instrument (scale items) I"to Arabic:

Surveying the setting (Libyan libraries) and the subjects (Libyan

librarians), the researcher discovered that a great number of the Ubyan Iibrarians

are not praticient in English. Ta avoid misunderstanding and/or misinterpretation

of the cover letter and the scale and the scale items, the researcher translated the

caver letter (see appendix 21, 22) and the scale into Arabie. The new format,

containing bath English and Arabie languages, were then given ta two English

professors4 tram the English Department, Faeulty ot Languages, to evaluate and

correct the translation if and when needed. Based on the English professors'

teedback, a refined format containing both English and Arabie languages was

developed.

• "Prof. Mehdi, Mohammed. Ex-Dean of Faculty of Languages. AI-Fateh University.

Prof. El Fenayish Mahmmud, Faculty member of the English Language Department,
Faculty of Languages, AI-Fateh University
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2. Refinement of the Instrument:

Eight Libyan professional Iibrarians were randomly selected. The

subjects were part of the original population, but were not subsequently part of the

research study proper. Each subject was interviewed individually, where he/she

was given a copy of the attitude scale and a coyer letter and was asked ta go

through them while thinking aloud. Individuals were instructed to examine the

scale to see if any of the items is ambiguous or poorly stated, relevant or irrelevant

and if it makes sense or not. They were also instructed to indicate if the

instructions are clear or not and if the scale as a whole is coherent or not and why.

Each interview was recorded. The data collected was used in revising the

ambiguity of two items which resulted trom the translation. No problems were

reported by the subjects.

3. Validation of the Instrument (Scale):

A eonstruct validity was established. Four professors, faculty

members of AI-Fateh University, Faculty of Education, Department of Library and

Information Science and Department of Educational and Psychologieal Studies

judges5were individually met by the researcher for about one hour each. During

these meetings, the researcher discussed and explained the nature, scope and the

objectives of the research study to ensure that each judge has a total

5Prot. El Feturi Muhammad, Department ot Library and Information Science.

Prof. El Sharif Abdulla. Department of Library and Information Science.

Prof. El Teer Mustafa. Department of Educational and Psychological Studies.

Prof. Muhsen Ahmed. Department of Educational and Psychological Studies.
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comprehensive view of the study. The judges were then given copies of the scale

along with a written extensive description of the constructs to be measured by the

scale. The judges were asked to give their opinions regarding the validity of the

scale. Other appointments were made with each judge, where the researcher met

again with each one individually to collect and hear their written and oral feedback.

Evidence of construct validity was confirmed. The judges' individual conclusions

about what the scale measures closely agree. The judges also agreed that the

responses of the subjects will unlikely be influenced by the respondents' desire to

please or hide their feelings. Each judge provided a list containing

recommendations and suggestions. These recommendations and suggestions

were summed up and translated as follows:

1. It is advisable to consult professors tram the English Language

Department on the translation of the scale.

2. It is recommended that a page containing instructions and directions is

included ta caver the following points:

(a) The way the responses should be made

(b) Clarity the fact that filling out the questionnaire will have neither

positive nor negative effects on the respondent's position with the

library institution.

(c) Clarify that responses should reflect the respondent's personal

attitudes towards his or her profession as a working Iibrarian, and

not his expectations.

(d) Translation of item number 36 need ta be revised.
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(e) Translation of item number 37 did not clarity whether it has a

positive or a negative connotation. Revision is suggested.

3. Make sure to use the precise, corresponding Arabie terms, idioms and

phrases when translating the scale so that vou may avoid misleading,

misinterpretation, and misunderstanding.

•

These recommendations and suggestions were taken into

consideration when the revised copy ot the translated scale was produced (see

Appendix 22).

4. Reliability of the Scale:

A Split Hait approach was applied to ensure the reliability of the

scale. To determine the internai consistency of the scale, the scale was split into

two halves. The odd numbered items constituted the tirst hait and the even

numbered items constituted the second hait. Eight Libyan professional librarians

were randomly selected. The two seales (halves) were administered to the

subjeets. Using a computer and SPSS for analysis the split hait reliability (r1) was

tound to be r1 = 0.7327 which determines that the halves of the seale are

measuring the same quality or character. To calculate the whole scale reliability

the relation obtained (r1) was then entered into the Spearmen-Brown formula:
(r2 = nr )

1 + (n - 1)r1

The whole seale reliability (r2) was found to be 0.8457 which indicates that we

have high correlation and thus the scale is reliable.
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Ethical Acceptability of the Research

Ethical responsibility must be assumed by ail those who conduet

research involving human subjects. The researcher, directed by the ethical

guidelines for research with human subjects that have been adopted by the Faculty

of Education, attained this requirement. The following steps were involved in this

proeess.

1. The researcher submitted the folfowing documents to the Associate Dean

(Academie)

(a) A Faculty Certificate of Ethical Acceptance which includes, name of

the applicant, project title, and supervisor's signature.

(b) A completed Statement of Ethics of Proposed Research.

(c) An abstract of the proposed research including the instrument.

(d) A copy of the actual consent form that will be given to the

participants.

2. Forms were registered and circulated ta Ethics Review Committee of the

Faculty of Education.

3. The Ethics Review Committee examined the Application for Certification for

Ethical Acceptability of the research and considered the research

procedures as explained by the applicant in his/her application ta be

acceptable on ethical background.

4. A signed Certificate of Ethical Acceptability of Research Involving Human

Subjects was returned to the applicant (see appendix 38).
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Pilot Study

A pilot study was conducted in order to determine what practieal problems,

if any, the research study might face, and how they eould be solved. A pilot study

eould also permit a thorough eheck of the planned statistical and analysis

procedure, thus providing a signifieant chance for an appraisal of their adequacy

in analyzing the data. Needed alteration mayalso be made in the questionnaire

distribution and collection methods, sa that a maximum number of returned

questionnaires could be obtained.

The pilot study was run using 36 randomly selected Libyan librarians, 18 to

represent librarians employed in Iibraries situated in urban communities and 18 to

represent librarians employed in fibraries situated in rural communities. The

Sample was randomly selected in such a way as to comprise the following groups:

1. Nine Ubyan female Iibrarians, three from each type of library: aeademic,

public, and special, located in urban communities.

2. Nine Libyan female Iibrarians three eaeh to represent librarians of

different type of library: academic, public, and special, located in rural

eommunities.

3. Nine Ubyan male librarians, three each to represent librarians of different

type of libraries: academic, public, and special, located in urban

eommunities.

4. Nine Ubyan male librarians, three each to represent librarians of different

type of Iibraries: academic, public, and special, located in rural

communities.
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Subjects in each group were given copies of the questionnaire

(Thorton's Scale ta Measure Librarians' Attitude Towards Librarianship) and cover

letters. Replies were then collected and data were sorted by type of Iibraries,

location of libraries and gender of librarians, Data then were tabulated and

analyzed using analysis of variance.

The data analysis indicated that the samples' attitudes towards

librarianship as a profession was found to be positive. The results of the analysis

of variance showed that there is no 5trong evidence ta reject the null hypotheses.

The fact that the small sample size used in this pilot study may not

ensure the stability of the statistical findings, failing to reject the nufl hypotheses

in the pilot study does not necessarily affirm that the same results will occur in the

actual study.

Considering the main objectives behind the pilot study, the whole

process has certainly provided the researcher with several guidelines that helped

avoid unforseen problems when conducting the actual research study. Such

guidelines are as foflows:

1. Method of questionnaire distribution and collection: The mail system in

Libya is not reliable. especially in rural communities. Ta solve this

problem itwasdecided thatduring the actual study, questionnaires would

be delivered and collected personally by hand.

2. Lack of motivation to fill the questionnaires: Several telephone and

personal contacts would be needed ta ensure that the questionnaires

would be filled out and returned.
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3. Time allocated for filling the questionnaires: More time should be

allocated for filling and returning the questionnaires. In some cases it

took more than a month to get the returned questionnaires back.

4. Permissions: Official permissions should be obtained prior to embarking

on the actual research study.

5. Expenses: A sufficient amount of money and time should be allocated

for transportation and accommodation when distributing the

questionnaires.

6. Contingency Plan: Things may not go according ta schedule, therefore

more than one flexible contingency plan is needed.

7. Population distribution: The nature of the population distribution across

the categories makes it impossible to use random sampling when

conducting the actual research study. To solve this problem, it was

decided ta use the whole population of academic and special librarians

and ail Tripolitainian public librarians in the actual research study.

8. Vast geographical dissemination constraints: The number of public

Iibraries and their vast geographical distribution throughout the whole

country coupled with the inefficiency of the mail system and the desert

rough transportation system demands a research of a greater calibre.

Such a research study may require the cooperation of more than one

research organization agency. To solve this problem it was decided that

it would be more feasible for the researcher to use only the public

libraries that were located in the Tripolitanian area (Province).
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Administration and Data Collection

30 students trom Ubyan universities volunteered to participate in the

process of delivering and collecting the questionnaires. In arder to caver the whofe

setting of the study, student volunteers were assigned specified locations to caver.

The questionnaires, acaver letter and an empty envelope addressed

"Attitude Survey" were delivered by hand ta every member of the population. The

participant librarians (population) were asked to place themselves on an attitude

continuum for each statement, running tram "strongly agree" to "agree,"

"undecided," disagree," and "strongly disagree." Then the five positions were given

sample weights of 5,4,3,2 and 1 for scoring purposes. The high score on the

scale meant a favorable attitude towards librarianship as a profession and thus

favorable statements scored (5) for "strongly agree" down to (1) for "strongly

disagree" and unfavorable statements scored (1) for "strongly agree" up to (5) for

"strongly disagree.n ln other words, a positive statement was scared by the

following key:

Strongly agree (SA) = 5

Agree (A) = 4

Undecided (U) = 3

Disagree (0) = 2

Strongly disagree (50) = 1

A negative statement was scored by the following key:

Strongly agree (SA) = 1

Agree (A) = 2

Undecided (U) = 3

• Disagree (0) = 4

Strongly disagree (50) = 5
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The reason for revising the score of negative items (statements) in the scale was

to provide a total score that reffects positiveness towards librarianship as a

profession.

To obtain objective responses, the participants were not asked ta

write their names on the completed questionnaire forms. Howevert they were

asked to do 50 and ta sign their consent to the participation in this research study

on the consent form (caver letter). It was made clear ta them that the objective

of the study was ta determine the attitude of Libyan Iibrarians towards their

profession collectively as a group and not exclusively as individuals.

Each participant was instructed ta enclose the completed

questionnaire and the signed consent form in the provided envelope and place it

in the box assignecf "Attitude Survey" in the main office.

ln order to ensure a high percentage of returned responses, the

researcher tirst made a foflow-up telephone cali ta chief librarians and library

managers urging them ta see ta it that each participant in their Iibrary is reminded

ta fUI and return his/her questionnaire in time. For those who did not respond to the

request a fax was sent as a reminder, then a personal contact was made as a final

resort.

Data was collected, sorted by type of libraries, location of libraries

and gender of librarians. An analysis of variance was performed on the data ta

test the hypotheses and a one sample T-test analysis was performed ta answer

the research questions. A computer utilizing (SPSS) Statistical Package for Social
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Science, was used for analysis and comparisons. It is recommended that analysis

of variance is used when the research hypotheses incorporate two or more

population means. (Rowntree, 1991).
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CHAPTERV

DATA PRESENTATION AND ANALYSIS

INTRODUCTION:

This chapter presents the results and interpretation of the statistical

analysis which were performed on the data obtained from the 374 usable

questionnaires that were returned. The usable returned questionnaires, 374 out of

655 distributed questionnaires, exhibited a response rate of 57.0.

Data obtained were tabulated in a systematic fashion ta facilitate the

analysis process (Appendices 23-35) where:

Appendix 23 presents distributiion of respondents

Appendix 24 presents urban male academic librarians' data

Appendix 25 presents rural male academic Iibrarians' data

Appendix 26 presents urban female academic librarians' data

Appendix 27 presents rural female academic librarians' data

Appendix 28 presents urban male special librarians' data

Appendix 29 presents rural male special librarians' data

Appendix 30 presents urban female speciallibrarians' data

Appendix 31 presents rural female speciallibrarians' data

Appendix 32 presents urban male public librarians' data

Appendix 33 presents rural male public librarians' data

Appendix 34 presents urban female public librarians' data

Appendix 35 presents rural temale public librarians' data
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A demographic description of the population of this investigation was

examined. The categories of the demographic characteristics were as follows:

1. Type of community (location of library): Urban, Rural.

2. Type of Iibrary: Academic, Special, Public.

3. Gender: Male Iibrarian, Female librarian.

4. Age: Ubrarian's age.

5. Education: Academie degrees obtained.

6. Experience: Length of working experience as a Iibrarian.

7. Training: Training in librarianship.

The demagraphic description is followed by a section dealing with the description

and the statistical techniques and methodoJogies used in testing the hypothesis

and answering the research question. Finally, the findings of the research study

based on the statistical analysis of the data are presented.

POPULAnON DEMOGRAPHies

1. Type of Community (location of library)

Respondents to the questionnaire's item "My Iibrary is 10catOO in

____te were divided into two categories: Urban community and Rural

community. The number of respondents in urban community category was three

hundred and eleven (311) out of five hundred and seventy·nine (579), exhibiting

a response rate of fifty-three point seven (53.7) and representing eighty·three point

two percent (83.201'0) of the total number of the respondents of the two categories

(urban and rural). The number of respondents in the rural community category

was sixty·three (63) out of seventy-six (76), exhibiting a response rate of eighty-
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two point nine (82.9) and representing sixteen point eight percent (16.So/0) of the

total number of the respondents of the two categories (urban and rural).

Distribution of libraries by type of community (location of library) is shawn in Table

1. (P. 91)

2. Type of Ubrary

Respondents to the questionnairels item "1 work in " were

divided into three categories: Academie libraries, Special libraries, and Public

libraries. The number of respondents in each category was not equal. The

respondents in the academic libraries category was two hundred and six (206) out

of three hundred and sixty-nine (369), exhibiting a response rate of fifty-five point

eight (55.8) and representing fifty-five point zero percent (55.0%) of the total

number of the respondents of the three categories. The number of respondents

in the special library category was one hundred and twenty-one (121) out of two

hundred and twenty-seven (227)1 exhibiting a response rate of fifty-three point

three (53.3) and representing thirty-two point four percent (32.4%) of the total

number of the respondents of the three categories. The number of respondents

in the public library category was forty-seven (47)6 out of fifty-nine (59), exhibiting

a response rate of seventy-nine point seven (79.7) and representing twelve point

six percent (12.6%) of the total number of the respondents in this study (the three

categories). Distribution of libraries by type of library is shown in Table 1. (P.91)

3. Gender

&the public library population of this study includes only those who are working in
public libraries that are located in the Tripolitanian area and not the whole country (Libya)
(See Chapter Three for details.)
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The data obtained on the librarians' gender showed that the number

of male respondents was two hundred and five (205) respondents out of three

hundred and sixty-four (364), exhibiting a response rate of fifty~six point three

(56.3) and representing fifty-four point eight percent (54.8%) of the total number

of respondents males and females. The number of female respondents was one

hundred and sixty-nine (169) respondents out of two hundred and ninety~one

(291), exhibiting a response rate of fifty~eight point one (58.1) and representing

forty-five point two percent (45.2%) of the total number of respondents (males and

females). Distribution of Iibrarians by gender is shawn in Table 1. (P. 91)

4. Age

Respondents to the questionnaire's item "1 am years

old" were categorized according to the following age group system.

20~29

30-39

40-49

50-59

over 59

Data analysis shows that one hundred and seventy~six (176)

librarians representing forty~seven point zero (47.0%) of the respondents were

found to be in their twenties (20s); one hundred and forty-one (141) librarians

representi ng thirty-seven point seven (37.7%) were found ta be in their thirties

(305); forly-seven (47) librarians representing twelve point six (12.6%) were found

• to be in their forties (405); ten (10) librarians representing two point seven (2.7°k)

were found to be in their fifties (50s). None of the respondents was found to be
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under twenty (20) or over fifty-nine (59) years of age. Table 2 shows the

distribution of librarians by age. (P. 92)

5. Education

Librarians were divided into seven categories. The first category

included ail Iibrarians who had an associate degree in any field of study.7 The

second category contained ail fibrarians who had a Bachelors Degree (B.A. or

B.Sc) in Library and Information Science. The third category included alllibrarians

who had a Bachelor's Degree (B.A. or B.Sc) in fields other than Library and

Information Science. The fourth category included ail librarians who had a

Graduate Studies Diploma (G.S.O.) in Library and Information Science. The fifth

category included aillibrarians who had a Graduate Studies Diploma (G.S.D.) in

fields other than Library and Information Science. The sixth category included ail

librarians who had a Master's Degree (M.A. or M.Sc) in Library and Information

Science. The seventh category included alllibrarians who had a Master's Degree

(M.A. or M.Sc) in fields other than Library and Information Science. The data

analysis showed that seventy-two (72) Iibrarians representing nineteen point

twenty-five percent (19.25°,'o) of the respondents fell in the tirst category, one

hundred and forty-seven (147) representing thirty-nine point thirty percent (39.30%)

in the second category, one hundred and six (106) libralians representing twenty­

eight point thirty-four percent (28.34%) in the third category, thirty (30) librarians

representing eight point zero two percent (8.02%) in the fourth category, five (5)

librarians representing one point thirty-four percent (1.340/0) in the fifth category,

7Associate Degree is an academic degree offered by junior colleges. Length of
associate degree program is either four (4) years after completing preparatory school or
two (2) years after completing high school.
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fourteen (14) librarians representing three point seventy-five percent (3.75% ) in the

sixth category and zero percent in the seventh category. A breakdown of

librarians by educationallevel is shown in Table 2. (P. 92)

6. Experience

Respondents to the questionnairers item "1 have been working as a

librarian for ." were divided into six groups. The first group contained ail

librarians who have been working as librarians for less than one year. The second

group consisted of aillibrarians who have been working as Iibrarians for one to two

years. The third group consisted of ail librarians who have been working as

librarians for three to five years. The fourth group consisted of ail librarians who

have been working as Iibrarians for six ta eight years. The fifth group consisted

of aillibrarians who have been working as Iibrarians for nine to eleven years. The

sixth group consisted of alllibrarians who have been working as Iibrarians for more

than eleven years.

The data analysis has revealed that a larger proportion: ninety-two

(92) librarians representing twenty-four point six percent (24.6%) of the

respondents who have been working as librarians for six to eight years. Table 2

(P. 92) presents a breakdown of respondents by experience.

6. Training

The data analysis has revealed that eighteen (18) Iibrarians

representing nine point eight percent (9.8%) of the respondents who have obtained

academic degrees in fields other than Library and Information Science have had

training in Ubrary and Information Science. The data analysis also revealed that

four (4) librarians representing two point one percent (2.10/0) of the respondents
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who have academic degree(s) in Library and Information Science have had extra

training in Library and Information Science. The analysis also showed that only

eight (8) academic librarians representing thirty-six point four percent (36.4% ) of

the respondents who had extra training, thirteen (13) speciallibrarians representing

fifty-nine point one percent (59.1%) of the respondents who had extra training, and

one (1) public librarian representing four point five percent (4.5%) of the

respondents who had extra training, have had extra training in Library and

Information Science. The analysis also showed that only twenty-two (22)

respondents representing five point eighty-eight percent (5.88%) of the total

respondents have had either training or extra training. The analysis also revealed

that eight (8) academic librarians representing three point eighty-eight percent

(3.88%) of the total respondents who work in academic libraries have had either

training or extra training, thirteen (13) special librarians representing ten point

seventy-four percent (10.74%) of the total respondents who work in special

libraries have had either training or extra training, and one (1) public librarian

representing two point twelve percent (2.12%
) of the total respondents who work

in public libraries have had either training or extra training. (See Table 2, P 92).
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Pereentage of
Number of Response Total

Demographie Charaeteristics Respondents Rate Respondents

Location of Library
Urban eommunity 311 53.7 83.2%
Rural community 63 82.9 16.8%

Type of Ubrary
Academie 206 55.8 55.0%
Special 121 53.3 32.4%
Public 47 79.7 12.6%

Gender
Male 205 56.3 54.8%
Female 169 58.1 45.20/0
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Number of Percentage of Total
Demographie Characteristics Respondents Respondents

Age
20-29 176 47.0%
30-39 141 37.7%
40-49
50-59 47 12.6°fcl

Over 59 10 2.7°fcl

0 O.O°J'o

Education
Associate Degree 72 19.25%
B.A. or B.Sc. in Lib. Inf. Science 147 39.30%
B.A. or B.Sc. in other fields 106 28.34%
G.S.D. in Ub. Inf. Science 30 8.02°fcl
G.S.D. in other fields 5 1.34%

M.Sc. or M.A. in Ub. Int. Science 14 3.75°J'o
M.Sc. or M.A. in other fields 0 O.OO°J'o

Experience
<1 24 6.4%

1-2 43 11.5°/0
3-5 83 22.2%
6-8 92 24.6%
9-11 72 19.30/0
>11 60 16.00/0

Training
With degree(s) in Lib. & Inf. Science 4 2.1%

With degree(s) in other fields 18 9.8°fcl

Academie library Iibrarians 8 3.880/0

Special library Iibrarians 13 10.74%

Public library librarians 1 2.12%

Total respondents 22 5.88%•
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7. Further Analysis

Further analysis of the data in the category of demographic

characteristics was conducted to provide an extensive comprehensive

understanding of the population. The analysis produced the information in tables

3-12.

Table 3 presents the distribution of Iibrarians by type of library

(Academie, Special, and Public) and gender of librarians (Male, Female).

Table 3: Distribution of Ubrarians by Type of Ubrary and Gender

Type of Ubrary Male Ok Female 0/0 Total 0/0

Academie 113 54.8 93 45.2 206 100

Special 66 54.5 55 45.5 121 100

Public 26 55.3 21 44.7 47 100

Total 205 54.8 169 45.2 374 100

Table 4 shows the distribution of librarians by type of library

(Academic, Special, and public) and the age category (20-29,30-39,40-49.50-59).

Table 4: Distribution of Ubrarians by Type of Ubrary and Age Category

Type of
Library 20-29 Ok 30-39 % 40-49 % 50-59 % Total 0/0

Academie 91 44.2 80 38.8 30 14.6 5 2.4 206 100

Special 66 54.5 43 35.5 10 8.3 2 1.7 121 100

Public 19 40.4 18 38.3 7 14.9 3 6.4 47 100

Total 176 47.0 141 37.7 47 12.6 10 2.7 374 100
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The distribution of male librarians by type and location of Hbrary and

age category is shawn in Table 5. Table 6 reveals the distribution of female

librarians by type and location of library and age category.

Table 5: Distribution of Male Librarlans by Type and Location of Library
and Age C8tegory

Age

Categories 20-29 % 30-39 0;/0 40-49 % 50-59 0/0 Total %

Urban Academie 30 32.6 38 41.3 21 22.8 3 3.3 92 100

Rural Academie 13 61.9 5 23.8 1 4.8 2 9.5 21 100

Urban Special 24 39.3 26 42.6 9 14.8 2 3.3 61 100

Rural Special 5 100 - - - - - - 5 100

Urban Public 4 44.4 1 11.2 4 44.4 - - 9 100

Rural Public 5 29.4 7 41.2 2 11.8 3 17.6 17 100

Total 81 39.5 n 37.6 37 18.0 10 4.9 205 100

Table 6: Distribution of Female Ubrarians by Type and Location of Library and
Age Category

Age

Categories 20-29 0/0 30-39 % 40-49 % 50-59 0;/0 Total 0/0

Urban Academie 39 47.6 35 42.7 8 9.7 - - 82 100

Rural Academie 9 81.8 2 18.2 - - - - 11 100

Urban Special 35 67.3 16 30.8 1 1.9 - - 52 100

Rural Special 2 66.7 1 33.3 - - - - 3 100

Urban Public 7 46.7 7 46.7 1 6.6 - - 15 100

Rural Public 3 50.0 3 50.0 - - - - 6 100

Total 95 56.2 64 37.9 10 5.9 - - 169 100

• Table 7 presents a breakdown of librarians' educationallevel by type of library.
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Table 7: Distribution of Librarlans by Type of Llbrary and Educatlonat Levet Attalned

•
Educational level

Type of L1brary Associate 0/0 BAlBSe Ok BAlBSc 0/0 G.S.D. % G.S.D 0/0 MScIMA 0/0 MScIMA Total Ok
in in in in ln in

lib. Inf. Other lib. Inf Other lib. Inf. Other

Academie 44 21.40 76 36.90 55 26.70 18 8.70 4 1.90 9 4.40 - 206 100

Special 10 8.30 51 42.14 46 38.00 9 7.43 1 0.83 4 3.31 - 121 100

Public 18 38.30 20 42.60 5 10.60 3 6.40 - - 1 2.10 - 47 100

Total 72 19.25 147 39.30 106 28.34 30 8.02 5 1.34 14 3.75 - 374 100

co
"J
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Table 8 represents the distribution of male librarians by type of Iibrary

(Academie, Special, Public) by location of library (Rural, Urban), by educational level.

Table 9shows the distribution of female librarians by type of library (Academie,

Special, Public) by location of library (Rural, Urban), byeducationallevel.

Table 10 presents a breakdown of respondents' experience by type of library

(Academic, Special, Public).

Table 11 shows the distribution of male librarians by experience and type and

location of library. The data analysis revealed that a larger proportion, twenty~five point

nine percent (25.90/0) of the male respondents, have been working as librarians for six to

eight years.

Table 12 shows the distribution of female librarians by experience and type

and location of library. The data analysis revealed that a larger proportion, twenty~three

point one percent (23.1 0/0) of the female respondents, have been working as librarians for

six ta eight years.

~
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Table 8: Distribution of Male Llbrarlans by Type and Location of Llbrary and Educatlonal Level AUalned

Educational level

Associate BAlBSc BAlBSc G.S.D. G.S.D. MSclMA MSclMA Total
ln ln ln in ln ln

Category Lib. rnf. Other Lib. Inf Other Lib. lnf. Other

Urban Academie 25 29 21 10 ~ 7 ~ 92

0.10 27.170/0 31.520/0 22.830/0 10.87°.10 - 7.61% ~ 1000/0

Rural Academie 10 7 3 - 1 - - 21

0/0 47.620/0 33.330/0 14.29% - 4.76 - - 100°.10

Urban Special 4 18 28 8 - 3 - 61

% 6.560/0 29.51% 45.90°./0 13.11% - 4.920/0 - 1000/0

Rural Special 2 1 2 - - - - 5

0/0 40.000/0 20.000
/0 40.000/0 - - - - 100%

Urban Public - 4 3 1 - 1 - 9

°k - 44.450/0 33.330/0 11.110/0 - 11.110/0 ~ 100%

Rural Publie 10 5 2 - - ~ - 17

0/0 58.820/0 29.410/0 11.770/0 - - - - 100°/0

Total 51 64 59 19 1 11 - 205

Dio 24.88°.10 31.220.10 28.78°.10 9.270/0 0.49% 5.36% - 1000/0

lO
lO



• •
Table 9: Distribution of Female Llbrarlans by Type and Location of Llbrary and Educatlonal Level Attalned

Educational Level

Associate BAlBSe BAiBSe G.S.O. G.S.D. MSc/MA MSc/MA Total
in in in in in in

Category lib. Inf. Other lib. Inf Other lib. Inf. Other

Urban Academie 3 37 29 8 3 2 - 82

010 3.7% 45.1 0
/0 35.4°/0 9.70/0 3.7 2.4% - 100%

Rural Academie 6 3 2 - - - · 11

0/0 54.5% 27.3% 18.20/0 - - . - 1000/0

Urban Special 4 29 16 1 1 1 - 52

010 7.70
/0 55.8% 30.8% 1.9% 1.9% 1.9% - 1000/0

Rural Special . 3 - - - - · 3
% - 100.0% . - - - · 100%

Urban Public 5 8 - 2 . . - 15

0/0 33.3% 53.3% - 13.4% - - · 100%

Rural Public 3 3 . - - - - 6

% 50.00
/0 50.0% - - - - - 100%

Total 21 83 47 11 4 3 - 169

0/0 12.4% 49.10/0 27.8% 6.50/0 2.40/0 1.8% · 100%

-o
o
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Table 10: Distribution of Llbr.rlans by Experience and Type of Llbrary

•
Experience

Type of Ubrary <1 % 1-2 0/0 3-5 % 6-8 °k 9-11 % >11 % Total %

Academie 13 6.3 22 10.7 47 22.8 50 24.3 43 20.9 31 15.0 206 100

Special 9 7.4 15 12.4 24 19.8 33 27.3 22 18.2 18 14.9 121 100

Public 2 4.3 6 12.8 12 25.5 9 19.1 7 14.9 11 23.4 47 100

Total 24 6.4 43 11.5 83 22.2 92 24.6 72 19.3 60 16.0 374 100

.....
o-.
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Table 11: Distribution of Male Llbrarlans by experience, Type and Location of Llbrary

Experience

Category <1 1-2 3-5 6-8 9-11 >11 Total

Urban Academie 2 8 20 23 20 19 92

0/0 2.20/0 8.70
/0 21.7% 25.0% 21.7% 20.70/0 1000/0

Rural Academie 3 3 6 5 3 1 21

% 14.3% 14.3% 28.5% 23.8% 14.30/0 4.8°./0 100%

Urban Special - 3 13 20 15 10 61

0/0 - 4.9°./0 21.3°.10 32.8% 24.6% 16.4% 1000/0

Rural Special 2 1 1 1 - - 5
% 40.00/0 20.0% 20.0% 20.0% - - 100%

Urban Public 1 1 3 - 1 3 9

% 11.10/0 11.10/0 33.3% - 11.1°/0 33.30/0 1000/0

Rural Public 1 1 5 4 1 5 17

% 5.9% 5.9% 29.4% 23.5% 5.90/0 29.4% 100%

Total 9 17 48 53 40 38 205

0/0 4.4% 8.3% 23.4% 25.9% 19.50/0 18.50/0 100%

•

.....
~
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Table 12: Distribution of Female Llbrarlans by Experience, Type and Location of Llbrary

Experience

Category <1 1-2 3-5 6-8 9-11 >11 Total

Urban Academie 6 8 17 20 20 11 82

0/0 7.3% 9.8% 20.70/0 24.4% 24.4% 13.4% 100%

Rural Academie 2 3 4 2 - - 11

0/0 18.20/0 27.30/0 36.3% 18.20/0 - - 100%

Urban Special 7 10 9 12 6 8 52

% 13.50/0 19.20/0 17.3% 23.1% 11.5% 15.4% 100%

Rural Special - 1 1 - 1 - 3

% - 33.30/0 33.3% - 33.3% - 100%

Urban Public - 1 4 3 4 3 15

0/0 - 6.6% 26.70/0 20.0% 26.70/0 20.00/0 1000/0

Rural Public - 3 - 2 1 - 6

% - 50.0% - 33.3% 16.7% - 100%

Total 15 26 35 39 32 22 169

% 8.9% 15.4% 20.7% 23.1% 18.90/0 13.00/0 100%

•

~

o
(".)
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HYPOTHESIS TESTING AND RESEARCH QUESTION EXAMINATION

ln arder to find out if differences in attitudes exist between the groups

of librarians surveyed, and if these differences were signifieant, assuming that they

exist, an analysis of variance among means of group scores was earried out.

The first hypothesis stated that:

H1 : The mean attitude score of Ubyan librarians working in libraries located in

urban communities is significantly different from that of Libyan librarians

working in libraries located in rural communities.

To test this hypothesis, the following null hypothesis was developed.

Ho: The mean attitude score of Ubyan librarians working in libraries located in

urban communities is not significantly different from that of Libyan librarians

working in libraries located in rural communities.

An analysis of variance ta test the null hypothesis was performed.

The results of the computations are exhibited in Table 13.

Table 13: Analysls of variance (urban vs. rural)

Probability Associated with F = 0.99278
Leve1of significance = 0.0060

•

Source of
Variance

Setween groups

Within groups

Total

Sum of
Squares

1651.971

80374.211

82026.182

Degrees of
Freedom

1

372

373

Mean
Square

1651.9706

216.0597

F. Ratio

7.646
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The small value of the signiticance level (0.0060 which is (0.05)

indicates that there is enough evidence to reject the nufl hypothesis (Ho: Mu = MR)

and thus eonelude that location of library has a significant effect on attitude of

Libyan Iibrarians towards theïr profession.

The analysis of variance revealed a statisticaJly signifieant difference

between the mean attitude score of Libyan Iibrarians working in libraries 10catOO

in urban communities (172.116) and that of Libyan Iibrarians working in Iibraries

10eatOO in rural communities (166.635). The conclusion is that Libyan Iibrarians

working in libraries located in urban communities have scored significantly higher

on the attitude scale than Libyan Iibrarians working in libraries 10catOO in rural

communities. In other words, Libyan librarians working in libraries located in urban

communities have significantly higher positive attitude towards their profession than

those who work in libraries located in rural communities.

The second hypothesis stated that:

H2: The mean attitude score of Ubyan female Iibrarians working in libraries

located in rural communities is significantly different from that of Libyan

male Iibrarians working in libraries located in rural communities.

To test this hypothesis, the following nul! hypothesis was developed.
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Ho: The mean attitude score of Ubyan female Iibrarians working in libraries

located in rural communities is not significantJy different trom that of Libyan

male librarians working in libraries 10catOO in rural communities.

An analysis of variance to test the null hypothesis was performed.

The results of the computations are exhibited in Table 14.

Table 14: Analysis of variance (female rural vs. male rural)

Source of
Variance

Setween groups

Within groups

Total

Sum of
Squares

837.71076

16319.36860

17157.07937

Degrees of
Freedom

1

61

62

Mean
Square

837.71076

267.53063

F. Ratio

3.13127

•

Probability Associated with F = 0.91820
Level of significance = 0.08180

The value of the significance level is 0.08180 > 0.05. Thus we cannot

reject the nu" hypothesis (Ho: MFR =MMR)' The results indicate that rurallibrarians'

gender has no signifieant affect on Iibrarians' attitudes towards their profession.

The third hypothesis stated that:

H3: The mean attitude score of Libyan female Iibrarians working in libraries

located in urban communities is signiticantly different tram that of Libyan

male librarians working in libraries located in urban communities.
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To test this hypothesis, the following nul! hypothesis was developed.

The mean attitude score of Libyan female Iibrarians working in fibraries

located in urban communities is not significantly different tram that of libyan

male librarians working in libraries located in urban communities.

An analysis of variance ta test the null hypothesis was performed.

The results of the computations are exhibited in Table 15.

Table 15: Analysis of variance (female urban vs. male urban)

Source of Sum of Degrees of
Variance Squares Freedom

Between groups 2567.24570 1

Within groups 60614.74787 309

Total 63181.99357 310

Mean
Square

2567.24570

196.16423

F. Ratio

13.08723

Probability Associated with F = 0.99965
Level of signifieance = 0.00035

The small value of the signifieance lever (0.00035 ( 0.05) indicates

that there is enough evidence ta reject the null hypothesis (Ho: MFU =MMu). That

is ta conclude that urban fibrarians' gender has a signifieant effect on Libyan

librarians' attitude toward their profession.

The analysis of variance revealed astatistically signifieant difference

between the mean attitude score of Libyan female librarians working in a libraries

• located in urban communities (175.208) and that of Libyan male librarians working
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in libraries located in urban communities (169.457). The conclusion is that urban

female Iibrarians working in libraries located in urban communities have a

significantly higher positive attitude toward their profession than Libyan male

librarians working in libraries located in urban communities.

The fourth hypothesis stated that:

H4: The mean attitude score ot Ubyan male librarians working in libraries

located in urban communities is signiticantly different trom that ot Libyan

male librarians working in libraries 10catOO in rural communities.

To test this hypothesis, the tollowing null hypothesis was developed.

Ho: The mean attitude score ot Ubyan male Iibrarians working in Iibraries

100atOO in urban communities is not significantly different tram that of Libyan

male librarians working in libraries 10catOO in rural communities.

An analysis of variance to test the null hypothesis was performed.

The results of the computations are exhibited in Table 16.
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Table 16: Analysis of variance (male urban vs. male rural)

Source of Sum of Degrees of
Variance Squares Freedom

Setween groups 969.15947 1

Withïn groups 44094.61614 203

Total 45063.77561 204

Mean
Square

969.15947

217.21486

F. Ratio

4.46175

Probability Associated with F = 0.96412
Level of significance = 0.03588

The small value of the signiticance level, (0.03588 is ( 0.05) indicates

that there is enough evidence to reject the nu" hypothesis (Ho: MMU =MMR). That

is to conclude that library location has asignifieant effect on Libyan male librarians'

attitude towards their profession.

The analysis of variance revealed a statistically signifieant difference

between the mean attitude score of Libyan male librarians working in a Iibraries

10catOO in urban communities (169.456) and that of Libyan male librarians working

in libraries 10catOO in rural communities (164.116). The conclusion is that Libyan

male Iibrarians working in Iibraries located in urban communities have significantly

higher positive attitude towards theïr profession than Libyan male fibrarians working

in Iibraries located in rural communities.

The fifth hypothesis stated that:

H5: The mean attitude score of Ubyan female librarians working in libraries

• located in urban communities is significantly different tram that of Libyan

temale librarians working in fibraries located in rural communities.
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To test this hypothesis, the following null hypothesis was developed.

The mean attitude score of Libyan female Iibrarians working in Iibraries

located in urban communities is not significantly different from that of Libyan

female librarians working in Iibraries located in rural communities.

An analysis of variance to test the null hypothesis was performed.

The results of the computations are exhibited in Table 17.

Table 17: Analysls of variance (Iemale urban vs. female rural)

Source of Sum of Degrees of
Variance Squares Freedom

Setween groups 188.71967 1

Within groups 32862.64128 167

Total 33051.36095 168

Mean
Square

188.71967

196.78228

F. Ratio

0.95903

•

Probability Associated with F = 0.67115
Level of significance = 0.32885

The high value of the significance level, (0.32885 is > 0.05) indicates

that we cannot reject the null hypothesis (Ho: MFU = MFR). We can conclude that

Iibrary location has no signifieant effect on Libyan female Iibrarians' attitude

towards their profession.

The sixth hypothesis stated that:
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H6: There are significant differences among the mean attitude scores of Libyan

librarians working in academic libraries, special libraries,and public libraries.

To test this hypothesis, the following null hypothesis was developed.

Ho: There are no significant differences among the mean attitude scores of

Libyan librarians working in academic libraries, speciallibraries, and public

libraries.

An analysis of variance to test the null hypothesis was performect.

The results of the computations are exhibited in Table 18.

Table 18: Analysis of variance (Type of library)

Source of Sum of Degrees of
Variance Squares Freedom

Setween groups 928.91951 2

Within groups 80668.76231 371

Total 81597.68182 373

Mean
Square

464.45976

217.43602

F. Ratio

2.13608

Probability Associated with F = 0.88043
Level of significance = 0.11957

The high value of the significance level, (0.11957 is > 0.05), indicates

that we cannet reject the null hypothesis (Ho: MA == Ms : Mp). We can eonclude

that library type has no signifieant effect on libyan librarians' attitude towards their

• profession.
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ln order to examine the following research question: What type of

attitude (positive versus negative) do Ubyan librarians have towards Iibrarianship

as a profession? A one sampie T-test analysis was pertormed. The resurts of the

computations are exhibited in Table 19.

Table 19: One Group T·test Analysis Results

Computed T statistics =43.3913
Sig. Level =0
So reject Ho

Population Statistics:
Number of observations
Average
Variance
Standard Deviation
Median

Confidence interval for Mean:
Population 1

Confidence interval of Variance:
Population 1

Hypothesis Test for Ho:
Mean =138
Vs AIt: GT
at Alpha = 0.05

Comments:

374
171.273
219.909
14.8293
173

95 percent
169.765

opercent

172.781 373D.F

•

The lowest score that can be obtained by a any respondent is 46.

(This score is obtained if he or she selected 1 in each positive statement and 5 in

each negative statement in the questionnaire), and the highest score that can be

obtained is 230. (This is obtained if 5 was selected in each positive statement and

1 in each negative statement in the questionnaire.)

Thus the 500/0 "mark" is:

{46 + 230)/2 = (276/2) = 138
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Consequently any score less than 138 can be considered ta reflect

a negative attitude, while a score greater than 138 can be considered to reflect a

positive attitude.

The average score of the respondents as given by the computer

output is 171 .273 which is quite higher than 138. This indicates a positive attitude

tendency.

The question now is: Was it by chance that the average attitude

score of the respondents was high? (171.273> 138). To answer this question we

need to test:

Ho :M=138

HA: M > 138

Where Ho denotes the nul! hypothesis, HA the alternative hypothesis, M the

population mean. The test statistic in this case is:

t = (X - Mo)/(S/v'n)

where

Mo =

X =

S =

N =

138

171.273

Respondents' standard deviation = 14.8293

Number of observations = 374

•
The computed value as given by the computer output is 43.3912 with signiticance

level = O.
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Conclusion:

The significance level is (0) which is less than .05, hence there is

strong evidence to reject the null hypothesis that the population mean is 138.

Therefore, the alternative hypothesis that the population mean is greater than 138

is accepted. Hence one can say that Libyan librarians have positive attitudes

towards their profession.

Further St.tisttesl Analysis

Testing the interaction effect of the variables could be useful. It was

decided to use a two way classification analysis of variance with interaction to test

the interaction effect of the independent variables (gender x location).

Factor Level

Gender (A) 2

Location (8) 2

Confidence Level = 95

Ho : (MUM - MRM) =(MUF - MRF)

HA : (MUM - MRM) :f; (MUF - MRF)

Where UM = urban male

AM = rural male

UF = urban female

RF = rural female

Atwo way analysis of variance with interaction was pertormed to test

the interaction effect through testing the nuit hypothesis
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(Ho : (MUM - MAM) = (MuF - MAF) The results of the computations are exhibited in

Table 20.

Table 20: Analysis of variance for the two-way classification with interaction

Source of Sum of Degrees of Mean
Variance Squares Freedom Square F. Ratio

Row means (A) 12.25000 1 12.25000 1.9600

Column means (B) 6.25000 1 6.25000 0.16955

Interaction (AB) 72.25000 1 72.2500 0.08651

Error 76957.26 370 164.088

Total 77.0480 373

Probability associated with F (interaction) = 0.18211
Level of significance (interaction) = 0.81789

The value of the significance level is 0.81789 > 0.05. Thus we cannat

reject the null hYPOthesis Ho : (MUM - MAM) = (MUF - MAF). The results indicate that

we accept the Ho and eonclude that there is no signifieant interaction between the

independent variables (gender, location).

The data gathered by the questionnaire included, in addition ta data

on the independent variables, data on other variables such as age, education,

experience and training of the respondents. In spite of the fact that these variables

were not intended as part of this study, it is fett that testing their effect may provide

useful information that could enrich the final result of the study.

1 - Age

A - Age urban



Leve1Codes: Age urban

Confidence level: 95

• Data: Attitude

116

Ho : Mt =M2 =M3 =M4

HA : At least two of the means are not equal

Where M1 =Age group (20-29)

M2 =Age group (30-39)

M3 =Age group (40-49)

M4 = Age group (50-59)

The analysis of variance to test the null hypothesis was performed. The

results of the computations are exhibited in Table 21

Table 21: Analysis of variance (age groups, urban)

Source of
Variance

Setween groups

Within groups

Total

Sum of
Squares

850.47037

62078.58429

62929.05466

Degrees of
Freedom

3

307

310

Mean
Square

283.49012

202.21037

F. Ratio

1.40196

Probability Associated with F = 0.75774
Level of Significance = 0.24226

The value of significance level is 0.2422 > 0.05. Thus we cannot reject

the null hypothesis (Ho : Ml =M2 =M3 :: M4) This results indicate that urban

librarians' age group has no significant effect on Iibrarians' attitude towards their

profession.

• B - Age rural

Data: Attitude
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Level Codes: Age rural

Confidence level: 95

Ho : M1 =M2 =M3 =M4

HA : At least two of the means are not equal

Where M1 =Age group (20-29)

M2 =Age group (30-39)

M3 =Age group (40-49)

M4 = Age group (50-59)

An analysis of variance to test the nul! hypothesis was pertormed. The

results of the computations are exhibited in table 22.

Table 22: Analysls of variance (Age groups, rural)

Source of
Variance

Between groups

Within groups

Total

Sum of Degrees of
Squares Freedom

409.76353 3

13056.83964 59

13466.60317 62

Mean
Square

136.58784

221.30237

F. Ratio

0.61720

Probabifity Associated with F =039339
Level of Significance =0.60661

The value of significance level is 0.60661 > 0.05. Thus we cannot reject

the null hypothesis (Ho: M1 = M2 = M3 = M4) This results indicate that rural

librarians' age group has no significant affect on librarians attitudes toward their

profession.

• 2 - Education

A - Education urban
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Data: Attitude

Level Codes: Education urban

Confidence level: 95

Ho : M1 =M2 =M3 = M4 =Ms = Ms

HA : At Jeast two of the means are not equal

Where M1 =Associate degree category.

M2 = BA or as in Ubrary and Information Science Category.

M3 =BA or BS in fields other than Library and Information Science

Category.

M4 =Graduate Study Diploma in Ubrary and Information Science

Category.

Ms =Graduate Study Diploma in fields other than Library and

Information Science Category.

Ms. Masters Degree in Library and Information Science category.

An analysis of variance to test the nufl hypothesis was performed. The

results of the computations are exhibitecf in table 23.

Table 23: Analysis of variance (Education, urban)

Source of
Variance

Setween groups

Within groups

Total

Sum of Degrees of
Squares Freedom

2918.03791 5

60011.01675 305

62929.05466 310

Mean
Square

583.60758

196.75743

F. Ratio

2.96613

•
Probability Associated with F = 0.98754
Level of Significance = 0.01246
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The value of significance level is 0.01246 < 0.05 indicates that there is

evidence to reject the null hypothesis (Ho: M1 =M2 =M3 =M4 =Ms =Ms) and

thus accept the alternative hypothesis HA : At least two of the means are not

equal. These resu,ts indicate that urban Iibrarian education had significantly

different effect on librarians' attitudes towards their profession.

S - Education rural

Data: Attitude

Level Codes: Education rural

Confidence level: 95

Ho : M1 =M2 =M3 =M4

HA : At least two of the means are not equal

Where M1 =Associate degree category.

M2 = BA or BS in Library and Information Science Category.

M3 = BA or es in fields other than Library and Information Science

Category.

M4 =Graduate Study Diploma in fields other than Library and

Information Science Category.

An analysis of variance to test the null hypothesis was pertormed. The

results of the computations are exhibited in table 24.

Table 24: Analysis of variance (Education, rural)

Probability Associated with F =0.92016
Level of Significance = 0.07984•

Source of
Variance

Between groups

Within groups

Total

Sum of Degrees of
Squares Freedom

1834.84234 3

15239.76083 59

17074.60317 62

Mean
Square

611.61411

258.30103

F. Ratio

2.36783
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The value of significance level is 0.07984 > 0.05. Thus we cannat reject

the null hypothesis (Ho: M1 = M2 = M3 =M4) These results indicate that rural

librarian education has no significant effect on librarians' attitudes towards theïr

profession.

3 - Experience

A - Experience urban

Data: Attitude

Level Codes: Experience urban

Confidence level: 95

Ho : M1 =M2 =M3 =M4 = Ms = Ms

HA : At least two of the means are not equal

Where M1 = Less than a year category

M2 = (1-2) years category

M3 = (3-5) years category

M4 = (6-8) years category

Ms = (9-11) years category

Ms. Over 11 years category

An analysis of variance ta test the null hypothesis was performed. The

results of the computations are exhibited in table 25.
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Table 25: Analysis of variance (Experience, urban)

Source of
Variance

Setween groups

Within groups

Total

Sum of Degrees of
Squares Freedom

392.80729 5

62536.24737 305

62929.05466 310

Mean
Square

78.56146

205.03688

F. Ratio

0.38316

•

Probability Associated with F =0.13979
Level of Signifieanee = 0.86021

The value of significance level is 0.86021 > 0.05. Thus we cannet reject

the null hypothesis (Ho: M1 = M2 =M3 = M4 = Ms = Ms) These results indicate

that urban librarian experience has no signifieant effeet on librarians· attitudes

towards theïr profession.

B - Experience rural

Data: Attitude

Level Codes: Experience rural

Confidence level: 95

Ho : M1 = M2 = M3 = M4 = Ms = Ms

HA : At least two of the means are not equal

Where M1 = Less than a year category

M2 = (1-2) years category

M3 =(3-5) years category

M4 =(6-8) years category

Ms =(9-11) years category

Ms. Over 11 years category
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An analysis of variance to test the null hypothesis was performed. The

results of the computations are exhibited in table 26.

Table 26: Analysis of variance (Experience, rural)

Source of
Variance

Setween groups

Within groups

Total

Sum of Degrees of
Squares Freedom

360.64169 5

16779.67Sn 57

17140.31746 62

Mean
Square

72.12834

294.38028

F. Ratio

0.24502

•

Probability Associated with F =0.05938
level of Significance =0.94062

The value of significance level is 0.94062> 0.05. Thus we cannot reject

the null hypothesis (Ho: Mt = M2 =M3 = M4 = Ms = Ms) These results indicate

that rural librarian experience has no significant effect on Iibrarians' attitudes

towards their profession.

4 - Training

Data: Attitude

Leve1Codes: Training

Confidence level: 95

Ho : Mt =M2

HA : Mt :1= M2

Where M, =librarians who have had either training or extra training in

librarianship.

M2 =Librarians who never had training or extra training in Ubrarianship.
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An analysis of variance to test the null hypothesis was perlormed. The

results of the computations are exhibited in table 27.

Table 27: Analysis of variance (Training)

Source of
Variance

Setween groups

Within groups

Total

Sum of Degrees of
Squares Freedom

794.45945 1

69664.00741 372

70458.46686 373

Mean
Square

794.45945

201.92466

F. Ratio

3.93443

•

Probability Associated with F =0.95190
Level of Significanee = 0.04810

The value of significance level is 0.04810 < 0.05 indieates that there is

evidence to rejeet the nul! hypothesis (Ho: M1 = M2) That is to conclude that

training has signifieant effect on Libyan Iibrarians' attitudes towards their

profession.

Correlation

Tests of statistical significance like (F) do not reveal the magnitude or

strength of the relations. An (F) test, of the differenee between two means or more,

if significant, simply says that the relation exists.

ln arder to express quantitatively the extent to which the variables are

related, it is necessary to calculate a correlation coefficient. In contrast to tests of

statistical significance like (F), coefficients of correlation are relatively direct

measures of relations.
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Pearson product-moment Correlation was performed. The values of the

correlation coefficients (r) were calculated between each variable and every other

variable. The results were exhibited in the following correlation matrix.

R matrlx: Coefficients of Correlation among the variables

Gender Type Age Education Experience Training

Location .3893 .0861 -.0263 -.0054 .0640 .0088

Gender -.1044 -.0132 .0253 .0172 .0489

TYPE .0913 -.0680 .0541 -.0133

Age .1672 .7122 .0340

Education .1988 -.0253

Experience .0537

The calculations of the values of the correlation coefficient exhibited in the

matrix pointed out that except for (location by Gender r =.3893 and Age by Experience

r = .7122) the values of the correlation coefficient reveal a slight; almost negligible

rerationship.

Correlation ratio coefficient (E), which is a general measure of association

readily used with the analysis of variance, was carculated ta reveal the degree of relation

between independent and dependent variables. In other words correlation coefficients

were calculated to indicate the proportion of variance in the depandent variable due ta

presumed influence of the independent variables.
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The results of the computations of the correlation ratio coefficient (E) are

exhibited in table (28).

Table (28): Output of the correlation ratio coefficient computations

Variables E Variables E

Location (rural, urban) .1419 Age with Location (rural) .1744
With Attitude with Attitude

Gender (female, male) .2210 Education with Location .2153
With Location (rural) (urban) with Attitude
With Attitude

Gender (female, male) .2016 Education with Location .3278
With Location (urban) (rural) with Attitude
With Attitude

Gender (male) .1467 Experience with Location .0790
With Location (rural, urban) (urban) with Attitude
With Attitude

Gender (fernale) .0756 Experience with Location .1451
With Location (rural, urban) (rural) with Attitude
With Attitude

Type (academic, special .1067 Training with Attitude .1062
Public) with Attitude

Age with Location (urban) .1163
With Attitude

The results of the computation of the correlation ratio coefficient (E) exhibited

in table (28) indicate that the degrees of relation between the independent and the

dependent variable were generally low (Iow correlation).

It should be rnentioned here that in the situations where analysis of variance

revealed that there was no significant differences (table 14, 17, 18,21, 22, 24, 25, and

26) one could safely confirm that there was no relation between the independent variables
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• and the dependent variables investigated in these particular situations. Therefore the

values of (E) (.2210, .0756, .1067, .1163, .1744, .3278, .0790, and .1451) exhibited in

table (28) are not significant. In other words, the value of each (E) here is in this case

tantamount to a zero relation.

Summary

This chapter provided demographic descriptions of the population. In this

examination of population characteristics demographic data on type of community, type

of Iibrary, gender, age, education, experience, training and the interaction of these

categories (demographic characteristics) were explored.

Data obtained on Libyan Iibrarians' attitude towards their profession were

presented and analyzed for statistical significance. The analysis of the results of testing

the six hypotheses and the examination of the research question were provided.

The results of the analysis suggested that for the population tested, the first

hypothesis was confirmed. Library location has a significantly different effect on attitudes

of Ubyan librarians towards their profession. The results indicated that Libyan Iibrarians

working in libraries located in urban communities, have significantly higher positive

attitudes towards their profession than those who work in libraries located in rural

communities.

The second hypothesis was clearly rejected. The results indicated, that, for

the population testoo, rurallibrarians' gender has no s;gnificantly different effect on Libyan

librarians attitude towarcfs their profession.

•
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• The third hypothesis was confirmed. Urban librarians' gender has

significantly different effect on Libyan Iibrarians attitude. The results indicated that Libyan

female librarians working in libraries located in urban communities have significantly

higher positive attitudes towards their profession than Libyan male librarians working in

libraries located in urban communities.

The fourth hypothesis was confirmed. Library location has a significantly

different effect on Ubyan male librarians' attitude towards their profession. Libyan male

librarians working in libraries located in urban communities have significantly higher

positive attitude towarcJs their profession than Libyan male Iibrarians working in libraries

10catOO in rural communities.

The fifth hypothesis was clearly rejected. The result indicated that for the

population testOO, library location has no significantly different effect on Ubyan famale

librarians' attitude towards theïr profession.

The sixth hypothesis was clearly rejected. The results indicated that, for the

population tested, library type has no significantly different effect on Ubyan librarians'

attitude towarcJs their profession.

The findings of this study regarding the research question indicated that

Libyan Iibrarians have positive attitude towards their profession.

The results of the further analysis of the date revealed the following:

1. There is no signifieant interaction effect between the two independent variables,

(gender and location).

•
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• 2. Age has no significant effect on Libyan rural and Ubyan urban librarians' attitude

towards theïr profession.

3. Education has significantly dîfferent effects on Libyan urban Jibrarians' attitude

towards theïr profession' but has no significant effect on Libyan rural librarians'

attitude towards their profession.

4. Experience has no significant effect on Libyan urban and libyan rural Iibrarians'

attitude towards their profession.

5. Training has significantly different affects on Libyan librarians' attitude towards theïr

profession.

6. The values of the correlation coefficient. except for location by gender, and age by

experience revealed a slight; almost negligible relationship.

7. The correlation ratio coefficient indicated that the degrees of relation between the

independent and the dependent variables were generally low (Iow correlation).

The final chapter of this dissertation provides an interpretation and

discussion of the above results.

•
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CHAPTERVI
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

This research study sought to investigate attitudes of Libyan

professional librarians towards Librarianship as a profession. The study also

sought to compare attitudes of Libyan professionallibrarians tram culturafly diverse

rural and urban communities toward their profession. It was also the intent of this

research to compare the attitudes of libyan male and female professional

librarians towards their profession. Another purpose of this study was to examine

if working in different types of Iibraries (academic, public, and special) would have

different effects on Libyan professionallibrarians' attitudes towards their profession.

Preliminary investigation revealed the fact that the available official

documents, data, statistics and census on libyan libraries and libyan librarians

and their distribution across different cultural communities (rural vs. urban) were

neither up-to-date nor comprehensive. It also showed that different types of data

and information on Libyan libraries and Libyan librarians were collected, processed

and kept in different secretariats and governmental organizations. Contacts were

made with officiais of several departments and agencies cf the Secretariat of

Education and Scientific Research, Secretariat of Information and Culture,

Secretariat of Training and Labour Force, Secretariat of Planing. and the newly

established. National Organization for Information and Documentation. Permissions

were requested and granted to have access to the secretariats and organizations'
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archives to obtain the most recent information and data available. Information and

data collected were integrated to develop comprehensive lists and tables of

enumeration of the characteristics and the census of the population.

It was the researcher's objective to coordinate and integrate the

collected information and data to develop comprehensive, up-to-date information

(data) lists to be used as a basic source for this study. The information and data

collected was also coordinated and integrated to cover the following elements:

1. Total number of Libyan Iibrarians.

2. Educational background of Ubyan librarians.

3. Total number of libyan Iibraries

4. Total number of Iibraries situated in urban communities.

5. Number of academic, public, special and school Iibraries situated in urban

communities (individually).

6. Number of Libyan male vs. female Iibrarians working in each type:

academic, public, special and school Iibraries situated in urban

communities.

7. Number of Libyan male vs. female Iibrarians working in libraries situated in

urban communities.

8. Total number of libraries situated in rural communities.

9. Number of academic, public, special and school Iibraries situated in rural

communities (individually)
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• 10. Number of libyan male vs. female librarians working in each type:

academic, public, special, and school fibraries situated in rural communities.

11. Number of Libyan male vs. femaJe Jibrarians working in fibraries situated in

rural communities.

Thornton's scale to measure librarians' attitudes towards librarianship

was selected to be used in this study. In order to determine whether the instrument

(scale.) items possess the desired qualities of measurement and discriminability

when used in different settings (Libyan Iibraries) and with different subjects,

(Libyan Iibrarians) and in arder ta revise the scale by diagnosing and correcting

failings, if any, the folJowing steps were taken:

1. Refinement of the instrument (interviewing subjects).

2. Validation of the instrument, (construct validity).

3. Reliability of the instrument. (Split half method).

4. Translating the instrument into Arabic.

5. Pilot study.

The following hypotheses were tested:

1. The mean attitude score of Ubyan Iibrarians working in fibraries located in

urban communities is significantly different from that of Libyan librarians

working in libraries located in rural communities.

2. The mean attitude score of Ubyan female Iibrarians working in Iibraries

located in rural communities is signiticantly different trom that of Libyan

male librarians working in libraries located in rural communities.

•
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• 3. The mean attitude score of Ubyan female librarians working in libraries

located in urban communities is significantly different tram that of Libyan

male fibrarians working in libraries located in urban communities.

4. The mean attitude score of Ubyan male Iibrarians working in libraries

located in urban communities is significantly different trom that of Libyan

male Iibrarians working in libraries located in rural communities.

5. The mean attitude score of Ubyan famale Iibrarians working in libraries

located in urban communities is significantfy different from that of Libyan

female librarians working in Iibraries located in rural communities.

6. There are significant differences among the mean attitude score of Libyan

fibrarians working in academic libraries, special fibraries and public Iibraries.

The study also addressed the following research question: What type

of attitude (positive versus negative) do Ubyan librarians have towards librarianship

as a profession?

The population of this study consisted of ail Libyan Ubrarians who at

the time were employed in academic and speciallibraries, and ail Libyan Iibrarians

who at the time were employed in public libraries that are located in the

Tripolitanian area. The total number of the population was six hundred and fifty-five

(655) , three hundred and sixty-nine (369) academic, two hundred and twenty­

seven (227), special and fifty-nine (59) public.

The scale (questionnaire) and a caver letter were delivered and

collected by hand to and from every member of the population. The participant

•
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• librarians were asked ta place themselves on an attitude continuum for each

statement running trom (strongly agree) to (agree), (undecided), (disagree), and

(strongly disagree). Then the five positions were given sample weight of S, 4, 3,

2, and 1 for scoring purposes. The high score on the scale meant a favourable

attitude towards librarianship as a profession and thus favourable statements

scored (5) for (strongly agree) down to (1) for (strongly disagree) and unfavourable

statements scored (1) for (strongly agree) up ta (5) for (Strongly disagree).

Ta obtain objective responses, the participants were not asked to

write their names, however they were asked to sign their consent to the

participation in this research study. It was made clear to them that the objective

of the study was ta determine the attitude of Libyan librarians toward theïr

profession collectively as a group and not exclusively as individuals.

ln order to ensure a high percentage of returned responses, several

telephones, faxes and personal contacts were made with the chief Iibrarians and

library managers urging them to see ta it that each participant in their library is

reminded to till in and return his/her questionnaire in time.

Data was collected sorted by type of libraries, location of libraries and

gender of librarians. Analysis of variance was preformed on the data to test the

hypotheses. A one-sample t test analysis was executed ta answer the research

questions. Furtherstatistical analyses were performed to test the interaction effects

of the variables (gender, location). Data on other variables such as age, education,

experience and training of the respondents was analyzed to test their effects. In

•
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arder to express quantitatively the extent to which the variables are related,

Pearson product-mament correlation and correlation ratio coefficient were

calculated. A computer utifizing (SPSS) Statistical Package for Social Science was

used for analyses and comparison.
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CONCLUSIONS

The findings of this study have been summarized in the following

areas:

1. Findings pertaining to the hypotheses

2. Findings pertaining to the research question.

Findings pertaining to the hypotheses:

The tirst hypothesis stated that:

The mean attitude score of Libyan librarians working in libraries

located in urban communities is significantly different trom that of Libyan librarians

working in Iibraries located in rural communities.

1n order ta test this hypothesis, a one-way analysis of variance was

employed to test for differences in the mean attitude scores of the two groups

(urban vs. rural). A nul! hypothesis was developed for this purpose. The nul!

hypothesis stated that:

The mean attitude score of Libyan librarians working in libraries

located in urban communities is not significantly different from that of Libyan

Iibrarians working in libraries located in rural communities.

The null hypothesis was rejected at (0.05) level of significance. The

data gathered thus supported the tirst alternative hypothesis and showed that

Libyan librarians working in libraries located in urban communities have

significantly higher positive attitude toward their profession than those who work

in libraries Jocated in rural communities.
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• The second hypothesis stated that:

The mean attitude score of Libyan female fibrarians working in

libraries 10catOO in rural communities is significantly different from that of Libyan

male librarians working in libraries 10catOO in rural communities.

ln order to test this hypothesis, a one-way analysis of variance was

employed ta test for differences in the mean attitude scores of Libyan female and

male Iibrarians working in libraries focated in rural communities. A null hypothesis

was developed for this purpose. The nul! hypothesis statOO that:

The mean attitude score of Libyan female librarians working in

libraries located in rural communities is not significantly different tram that of

Libyan male librarians working in libraries located in rural communities.

We fail ta reject the null hypothesis at the (0.05) level of significance.

The data gathered thus did not support the alternative hypothesis and showed that

Libyan rural librarians' gender has no significantly different effect on Libyan

librarians' attitude toward theïr profession.

The third hypothesis states that

The mean attitude score of Libyan female Iibrarians working in

libraries located in urban communities is significantly different from that of Libyan

male Iibrarians working in Iibraries located in urban communities.

ln arder to test this hypothesis, a one..way analysis of variance was

employed ta test for differences in the mean attitude scores of Libyan female and

•
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male librarians working in Iibraries located in urban communities. A nu" hypothesis

was developed tor this purpose which stated:

The mean attitude score of Libyan female librarians working in

libraries located in urban communities is not significantly different from that of

Libyan male librarians working in libraries located in urban communities.

The nul! hypothesis was rejected at the (0.05) level of significance.

The data gathered thus supported the alternative hypothesis and showed that

Libyan temale librarians working in Iibraries located in urban communities have

significantly higher positive attitude towards their profession than Libyan male

Iibrarians working in libraries located in urban communities.

The fourth hypothesis states that:

The mean attitude score of Libyan male librarians working in Iibraries

located in urban communities is significantly different trom that of Libyan male

Iibrarians working in Iibraries 10catOO in rural communities.

ln arder to test this hypothesis, a one-way analysis of variance was

employed ta test for differences in the mean attitude scores of Libyan male

Iibrarians working in Iibraries located in urban communities and Libyan male

librarians working in libraries focated in rural communities. A nul! hypothesis was

developed tor this purpose. The nufl hypothesis stated that:

The mean attitude score of Libyan male Iibrarians working in libraries

10catOO in urban communities is not significantly different trom that of Libyan male

Iibrarians working in libraries located in rural communities.
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• The nul! hypothesis was rejected at the (0.05) level of significance.

The data gathered thus supported the alternative hypothesis and showed that

Libyan male librarians working in Iibraries 10catOO in urban communities have

significantly higher positive attitude towards their profession than Libyan male

librarians working in libraries located in rural communities.

The fifth hypothesis states that:

The mean attitude score of Libyan female librarians working in

Iibraries located in urban communities is significantly different fram that of Libyan

female librarians working in libraries located in rural communities.

ln arder to test this hypothesis, a one-way analysis of variance was

employed to test for differences in the mean attitude scores of Libyan female

librarians working in libraries 10catOO in urban communities and Ubyan female

librarians working in libraries located in rural communities. A nul! hypathesis was

developed for this purpose. The nul! hypothesis stated that:

The mean attitude score of Libyan female Iibrarians working in

libraries located in urban communities is not significantly different trom that of

libyan famale Iibrarians working in libraries 10catOO in rural communities.

We fail to reject the nul! hypothesis at the (0.05) Jevel of signiticance.

The data gathered thus did not support the alternative hypothesis and showed that

library location has no significantly different effect on Libyan female Iibrarians'

attitude toward their profession.

The sixth hypothesis states that:

•
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There are significant differences among the mean attitude scores of

Libyan librarians warking in academic fibraries, special libraries, and public

libraries.

Ta test this hypothesis, an analysis of variance was emplayed ta test

for the differences in the mean attitude scores of the three groups, Libyan

librarians working in academic Iibraries, Libyan Iibrarians working in special

libraries, and Libyan Iibrarians working in public libraries. A null hypothesis was

developed for this purpose. The nul! hypothesis stated that:

There are no signifieant differences among the mean attitude scores

of Libyan librarians working in academic libraries, special libraries, and public

libraries.

We fail to reject the null hypothesis at the (0.05) level of significance.

The data gathered thus did nat support the alternative hypothesis and showed that

Iibrary type (academic, special or public) has no significantly different effect on

Libyan librarians' attitude toward their profession. This finding did not support

Thornton's study of (1965) in which he concluded that in his sample college and

university Iibrarians' attitudes towards Iibrarianship as a profession were

significantly less favourable than attitudes of special and public Iibrarians towards

their profession.

Findlngs pertaining to the research question.

The research question enquired:

What type of attitude (positive versus negative) do Ubyan Iibrarians

• have towards librarianship as a profession?
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ln order to examine this research question a one sample T-test

analysis was performed.

Based upon the results of the T-test performed, this investigation

found that Libyan Iibrarians have positive attitudes towards theïr profession. This

finding supports the findings of Ryan's (1967) study of librarians' perception of

Iibrarianship. His study revealed that in his sample librarians have positive attitudes

towards their profession. The result also supported the findings of Mara

Houdyshell, Patricia A. Robles and Hua Yi in theïr study of 1999. They found that

nearly eighty-seven percent (87%) of the respondents in theïr study were satisfied

with their job and that they would choose librarianship again whieh confirms their

positive attitude towards their profession.

Further analysis of the data revealed that there is no signifieant

interaction effect between gender and location. The analysis also reveafed that

neither age nor experience has signifieant effect on Libyan fibrarians' attitude

towards their profession. Education was found ta have a significantly different

effect on attitudes of Libyan urban librarians, but has no significant effect on Libyan

rural librarians' attitude, towards their profession. Training was found to have a

significantly different effect on Libyan librarians' attitude towards their profession.

The analysis of the data also pointed out that the values of correlation coefficient,

except for location by gender and age by experience revealed a slight, almost

negligible relationship. In addition the computations of the correlation ration

coefficients exhibited that the degrees of relation between the independent and

dependent variables were generally low (Iow correlation).
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DISCUSSION AND IMPLICATIONS

The link between attitudes and job satisfaction has been reaffirmed

by a number of researchers (Hamshari, 1985; Baron and Byrne, 1991 and

Hovekamp, 1993). It is therefore appropriate ta Iink, integrate and use relevant

research findings on the issue in this section.

One of the major conclusions of this study was that Libyan urban

librarians held significantly more favourable attitudes towards their profession than

did Ubyan rurallibrarians. Unfortunately no research findings could be found in the

Iiterature to either support or contradict this finding.

Since ail Libyan librarians are government employees and thus

subjected ta the same rules and regulations and receive the same rights and

benetits, it may be sate to assume the difference in this situation is due to the

effect of the location. It is an eminent fact that Libyan rural communities are inferior

ta Libyan urban communities as far as aeeessibility ta technologieal facilities and

availability of resourees are eoncerned. (Elkabir, 1980; Eishibani, 1995).

Nevertheless one cannat without further research confirm the effeet of the location.

One can, however, suggest based on one's experience that the working

environment and availability of facilities in urban Iibraries which are superior to the

ones in rural fibraries may have something to do with this result. The output of the

correlation ratio coefficient (E) computation indicated that the degree of relation

between location and attitude was generally low.
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• This result may suggest to the Libyan government and its concerned

agencies the fact that rurallibrarians have less favourable attitudes towards theïr

profession whïch may lead to inefficient job performance. To solve this problem

and to efiminate the discrepancy between urban and rural librarians' attitudes,

further research is needed to investigate the cause before selecting and

implementing the remedy.

The second result of this study indicated that gender has no

significantly different effect on rural librarians' attitudes towards their profession.

ln other words, the results pointed out that male rurallibrarians and female rural

librarians have the same positive attitude towards theïr profession. One possible

explanation could be that Ubyan Iibraries are covered by laws that enforce legal

employment equality as far as employment opportunities, salary, promotion rate,

and leadership positions are concerned.

It should be noted here that calculating the correlation coefficient (r)

revealed that there is a definite but small positive relationship between location and

gender. This means that the two variables vary together positively.

This result may suggest to the Libyan decision-makers that adopting

employment equality laws may bring about better results in the work environment

in spite of the social gender discrimination which is more visible in rural

communities. Nevertheless, libyan decision-makers should not depend on this

research's result alone but rather invest in research in arder to pinpoint ail

•
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• variables that lead to more favourable working situations which in turn may lead

to more favourable attitudes and thus more productivity.

The third result of this study indicated that gender has a signifieant

effect on urban Iibrarians' attitude towards their profession. In other words, Libyan

female librarians working in libraries 10catOO in urban community have signiticantly

higher positive attitude towards their professions than do Libyan male Iibrarians

working in libraries loeated in urban communities. This result contradicts O. Elia's

(1979) findings which indieated that gender has no signifieant effeets on librarians'

job satisfaction. The result also contradieted Lyneh's and Verdin's (1983) findings

which revealed that there was no signifieant difference in job satisfaction between

male and female librarians.

This rasult provides Libyan deeision-makers with a real worfd

situation profile which shows that in urban community libraries female librarians

have more favourable attitude towards their profession than do male librarians.

Nevertheless, the question why this difference exists or why does gender have an

effeet needs to be investigated.

Basad on one's experience and observation one may suggest that

the difference in this case may be due to several variables among which are the

compatibility of the profession with soeiafly female acceptable professional

occupations; femares' intrinsic motivation ta prove their aecountability towards their

profession; and Ubyan male librarians' objection to male-femare employment

equality. These suggestions, however, are only assumptions that need to be
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• testOO. Research studies investigating these variables may unfold the reason

behind the difference in attitudes of Libyan male and female urban librarians

towards their profession.

The fourth result indicated that library location has signifieant effects

on Ubyan male librarians attitudes towards theïr profession. The findings pointed

out that male Iibrarians working in libraries located in urban communities held more

favourable attitudes towards theïr profession than do male Iibrarians working in

libraries 10catOO in rural communities. This may imply that urban Iibrarïes tend to

have greater effects on male librarians' attitudes than do rural ones. Computation

of the correlation ratio coefficient (E) indicated that the degree of relation between

the independent and the dependant variables (male, attitude) was generally low.

Again the reason behind this difference in effects needs to be investigated. In

practical terms; however, the findings suggests that improving the working

environment in rural libraries should be taken seriously by Libyan decision-makers

if they seek to improve librarians' attitudes towards their profession and thus

improve the quality of their professional work.

The fifth finding pointed out that Iibrary location has no signiticantly

different effect on Libyan female Iibrarians' attitudes towards their profession. In

other words, Ubyan female librarians tend to have the same attitude towards their

profession regardless of the location of their Iibraries. This result may imply that

Libyan female librarians may be sa highly motivated to be librarians that they are

not affected by the negative aspects of the rural libraries working environment.

•
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• One may suggest that there may be sorne variables that managed to cancel this

negative effect. Nevertheless more research is needed in this area to test this

suggestion.

This finding revealed that Iibrary locations have different effeets on

librarians' attitudes towards their profession when involving different gender (male­

female). Further study needs to explore the effects of such interaction.

The sixth resuJt pointed out that for Libyan librarians, working in any

type of library, aeademie, special, public has no significantly different effect on their

attitudes towards their profession. In spite of the fact that this finding contradicts

the findings of Thornton (1965), which indicated that college and university

Iibrarians' attitudes towards Iibrarianship as a profession were significantly less

favorable than attitudes of special, school and public Iibrarians towards their

profession, it appears to be quite logical. As mentioned before Libyan Iibrarians are

government employees and thus they are covered by the same rules and

regulations and enjoy the same privileges regardless of the type of library they are

associated with. In other words, ehoosing to work in any type of library is not

motivated by any extra social or tangible privileges, but rather by the individual

Iibrarian preferences. This result may imply that treating Iibrarians working in

different types of Iibraries equally may result in developing highly motivated

librarians with positive attitudes towards theïr profession. It may be safe to say that

the reason behind the fact that there are no signifieant differences among

academic, special and public librarians' attitudes toward their profession may be

•
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lack of special, social or professional status or prestige of one type of library over

another.

The final result of the study indicated that Libyan Iibrarians surveyed

in this research have positive attitudes towards theïr profession. This result is

consistent with Ryan's tindings in his study of 1967 in which he indicated that

Iibrarians have positive attitudes towards their profession in spite of its perceived

lack of prestige. This results al50 support Cravey's (1989) findings which pointed

out that ail type of librarians have excellent occupational self-image, and are

completely satisfied with their career. Also this finding was in line with Mara

Houdyshell, Patricia A. Roblis, and Hua Vi'S (1999) study which reported that

eighty-seven (87) percent of the respondents were satisfied with their profession

and they would choose Iibrarianship again which confirms their positive attitude

towards their profession. This result is especially encouraging since it is broadly

befieved that the entire profession of Iibrarianship rests upon the quality of service

provided by competent librarians with positive attitudes towards their profession.

The implication of this finding must be carefully examined by Libyan

decision-makers and by the profession as a whole. Programs to maintain and to

improve librarians' positive attitudes towards their profession must be designed,

developed, tested and implemented. For without librarians' positive attitude towards

their profession, not only does Iibrarians' strong commitment ta service deteriorate,

but more importantly, librarianship's assertion ta being a productive profession may

become questionable.
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• Library educators should initiate foundations for efficient strategies

to promote positive attitude among potential Iibrarians towards their profession.

Such strategies and programs could be included in Iibrary science curricula and

should be allowed ta continue by library professionals through positive

communication among Iibrarians, library administrators and government decisian­

makers.

The results abtained by further analysis of the data pointed out that

there is no signifieant interaction effect between the twa independent variables

(gender and library location). The results also indicated that neither age nor

experienee has signifieant effect on Libyan librarians' attitude towards their

profession. This result supports Hamshari's (1985) findings whieh pointed out that

there were no signifieant differences in job satisfaction level between participants

on age and length of service in Iibrary (experience). Education on the other hand

was found to have significantly different effeet on attitudes of Libyan urban

librarians, but has no signifieant effect on Ubyan rural librarians' attitude towards

their profession. Another result that the analysis has revealed was that training has

a significantly different effect on Libyan librarians' attitude towards their profession.

The effectiveness of training and education should be taken into consideration by

Libyan decision-makers and specialists when designing and implementing

upgrading programs for Libyan librarians. Such programs can have a positive

impact not only on Libyan librarians' attitude towards their profession, but also

•
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• provide them with much needed up-to-date, efficient professional skiffs to carry out

their professional tasks effectively and efficiently.

Computation of coefficients of correlation among the variables pointed

out that there is high positive correlation and thus a marked relationship between

age and experience. Except for location by gender which is found to be definite but

small relationship, ail the rest of the values of the correlation coefficient revealed

a slight, almost negligible relationship.

These findings are certainly of great interest to Libyan researchers

and scholars. Another contribution that this study makes, which is of interest to

Libyan educational planners, is tracking the Libyan higher educational system that

was undergoing formidable expansion. The findings indicated that as a result of

this remarkable expansion, the demographic profile of Libyan librarians, is highly

weighted towards youth with 39.5% of male Iibrarians aged 20-29 and 4.9% of

male librarians, aged 50-59; 56% of femaJe librarians aged 20-29 and not a single

female librarian between 50-59 (Tables 5 and 6).

Finally, it should be strongly emphasized that the results of this

investigation can only be applied to Libyan Iibrarians.

RECOMMENDATIONS FOR FURTHER RESEARCH

The results of this study raise several questions. Sorne of these

questions were considered in the discussion and implementation sections. Others

cover the following areas of further study.

•
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Demographie characteristics are not of central concern in this study. Further

investigation needs to look at the effectiveness of variables such as age,

education, experience and training on librarians' attitudes towards

librarianship as a profession.

It woufd be valuable to conduct a study of the relationship between

librarians job performance and attitude towards their profession among

Libyan librarians. This would provide library administrators and decision­

makers with vaJuable information on ways ta increase productivity and

improve attitudes.

It would be useful to replicate this study in an attempt to investigate Libyan

librarians' attitude towards their profession using ail the population and not

limiting public Iibrarians to those who work in the Tripolitanian area. Such

a study would need the support of a government agency rather than an

individual graduate student. This would add to the knowledge about the

subject in Libya and provide Libyan library administrators and decision­

makers with more information for comparisons.

4. This study concentrated mainly on Libyan Iibrarians' attitude towards theïr

profession. ft might be equally valuable to examine the attitudes of Libyan

librarians towards the working environment.

5. The effect of external variables including a predisposition towards or against

the profession, might be examined in order to determine how, and when,

Libyan librarians' attitude towards their profession are formed.
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• 6. It would be usefuJ to examine if Libyan library schooJ education pJays an

important part in the formation of potentiar librarians' attitude towards

Jibrarianship as a profession.

7. Finally, more research needs to be conducted on intrinsic and extrinsic

motivational variables rerated to attaining and maintaining positive attitudes

towards ribrarianship as a profession.

Il is the aspiration of the researcher that further research study will

significantly contribute ta the process of understanding and expraining the issue

under investigation (libyan ribrarians' attitude toward their profession). The need

for such further research is apparent and the determination and ambition of the

Libyan government in general and Libyan librarian professionaJs in particular justify

the necessity of such research.

•
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APPENDIX 2

Sources Used in Collecting Information and Data

Secretariat of Education and Scientlfic Research

1. Department of Employees Affairs
2. Department of Measurement and Evaluation
3. Department of School Libraries
4. The General Archives
5. Universities

A AI-Fateh University:
- Department of Employees Affairs
.. Department of Ubraries and Publication Affairs.
- Faculty of Education, Department of Curriculum
- Faculty of Education t Department of Graduate Studies
- Faculty of Education, Department of Library and Information

Science
- The General Archive.

B AI-Jabal AI-Gharbi University:
- Department of Employees Affairs
.. Department of Libraries and Publication Affairs.
.. Faculty of Science and Education, Department of Curriculum.
- Faculty of Science and Education, Department of Library and

Information Science.
- The General Archive.

C Garyonis University:
- Department of Employees Affairs
.. Department of Libraries and Publication Affairs.
.. Faculty of Arts and Education, Department of Curriculum.
- Faculty of Arts and Education, Department of Library and

Information Science.
- The General Archive.
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Il Secretariat of Information and Culture

1. Department of Public Ubraries & Cultural Centres
2. The General Archive.

III Secretariat of Planning

1. Bureau for Planning
2. Census and Statistical Department.
3. The General Archive.

IV Secretariat of Training and Labour Force

1. Administration Development Institute

Department of Training
The General Archive.

2. Department of Higher Institutes Affairs
3. Department of Training
4. Nationallnstitute of Administration

Department of Training
The General Archive.

5. The General Archives

V The National Organization for Information and Documentation.

1. The General Archive

VI Experts interviewed by the researcher for information and/or validation
of information:

1. Prof. EI-Abed, Abdulla: Dean of Faculty of Science and Education, AI­
Jabal AI-Gharbi University., Gharyan, Libya.

2. Dr. Bannani, Faiz K. Director of Information, Center for Solar Energy
Studies, Tripoli, Libya.
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3. Prof. Er Feturi, Muhammed: Chairman of the Department of Ubrary and
Information Science, AJ-Fateh University, Tripoli, Libya

4. Prof. EI-Kabir, Yassin: Ex-Dean of Facurty of Art, Garyonis University,
Benghazi, Libya.

5. Prof. EI-Sharif, Abdufla, Department of Library and Information Science,
AJ-Fateh University, Tripoli, libya.

6. Prof. El Teer, Mustafa. Faculty of Applied Social Science, AI-Fateh
University, Tripoli, Libya.

7. Prof. Gherfal, Ibrahim: Ex-Deen of FacuJty of Education, AI-Fateh
University, TripoJi, Libya.

8. Prof. Marhuf, Mohammed: President of AI-Jabal AI Gharbi University,
Gharyan, Ubya.

9. Prof. Muhsen, Ahmed: Vice Dean of Faculty of Applied Social Sciences,
AI Fateh University, Tripoli, Libya.
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APPENDIX 3

• Llbyan Unlversities and High Educationsllnstitutes

University / High Institute Location

1) AI Arab Medical University Benghazi
Faculties:
1- Faculty of Dentistry
2· Faculty of Medical Technology
3- Faculty of Medicine
4- Faculty of Pharmacy
5- Faculty of Veterinary Medicine

2) AI Asmaria Islamic University Zaliten

3) AI Fateh University Tripoli
Faculties:
1· Faculty of Agriculture
2- Faculty of Applied Social Sciences
3- Faculty of Economies & Political Science
4- Faculty of Education
5- Faculty of Engineering
6- Faculty of Fine Arts & Communication
7- Faculty of Languages
8- Faculty of Nuclear Engineering
9- Faculty of Petroleum & Mining
10- Faculty of Physical Education
11- Faculty of Science

4) AI-Jabal AI-Gharbi University AI Zentan
Faculties:
1- Faculty of Accounting
2- Faculty of Agriculture
3- Faculty of Engineering
4- Faculty of Law
5- Faculty of Science and Education

5) AI Kuds University Misrata
Faculties:
1· Faculty of Art
2- Faculty of Science

6) AI Tahaddi University Surt
Faculties:
1- Faculty of Agriculture
2- Faculty of Arts

• 3- Faculty of Economies
4- Faculty of Engineering
5- Faculty of Science and Education
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University / Higher Institute Location

7) Bright Star University of Technology Marsa El Brega

• Faculties:
1- Faculty of Engineering

8) Garyonis University Benghazi
Faculties:
1- Faculty of Agriculture
2- Faculty of Art & Education
3- Faculty of Commerce
4- Faculty of Communication
5- Faculty of Education
6- Faculty of Engineering
7- Faculty of Law
8- Faculty of Science

9) Great AI-Fateh Medical University Tripoli
Faculties:
1- Faculty of Dentistry
2- Faculty of Medical Technology
3- Faculty of Medicine
4- Faculty of Pharmacy
5- Faculty of Veterinary Medicine

10) The Libyan Open University Tripoli
Faculties:
1- Faculty of Art and Education

11 ) Nasser University Tarhuna
Faculties:
1- Faculty of Economics
2- Faculty of Engineering
3- Faculty of Law
4- Faculty of PoliticaJ Science
5- FacuJty of Science

12) Omar El Mukhtar University
Faculties:
1- Faculty of Agriculture

13) Seventh of April University Zawya
Faculties:
1- FacuJty of Education
2- Faculty of Engineering
3- Faculty of Physical Education
4- Faculty of Science

•



•
University / High Institute

14) Sabha University
Faculties:
1- Faculty of African Languages
2- Faculty of Agriculture
3- Faculty of Art
4- Faculty of Education
5- Faculty of Engineering
6- Faculty of Medicine
7- Faculty of Physical Education
8- Faculty of Science
9- Faculty of Technology

High Institute
1) Academy of Islamic Preaching
2) Administration Development Institute
3) Advanced Institute of Administration and Banking
4) Advanced Institute of Administration and Banking
5) Advanced Institute of Computer Science
6) Advanced Institute of Computer Science
7) Graduate Institute of Economical and Political Science

8) The Green Hall Institute
9} High Institute of Civil Aviation
10} High Institute of Comprehensive Professions
11) High Institute of Computer Technology
12) High Institute of Electronics
13} High Institute of Electrical Engineering
14) High Institute of Financial & Administration Professions

15) High Institute of Industry
16) High Institute of Mechanical & Electrical Engineering
17) High Institute of Technology
18) High Institute ot Veterinary Medicine
19) High Institute of International Relations

20) National Institute of Administration
21) National Institute of Post & Telecommunication
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Location

Sabha

Tripoli
Tripoli
Tripoli
Benghazi
Tripoli
Benghazi
Tripoli
Tripoli
Sbea
Misrata
Tripoli
Bani Walid
Benghazi
Tripoli
Tripoli

Hoon
Brack

Tripoli
Tripoli
Tripoli
Tripoli

•
Data collected and combined from several documents and publications on 1996,
universities and high institutes statistics trom the archives of the Secretariat of
Education and Scientific Research, Secretariat of Training and Labour Force and
the archives of the National Organization for Information and Documentation.
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APPENDIX 4

Humber of Students Enrolled in Libyan
Universities and High Institutes 1970-1995

Academie Year

1969-70

1970-71

1971-72

1972-73

1973-74

1974-75

1975-76

1976-77

1977-78

1978-79

1979-80

1980-81

1981-82

1982-83

1983-84

1984-85

1985-86

1986-87

1987-88

1988-89

1989-90

1990-91

1991-92

1992-93

1993-94

1994-95

Number of Students

3663

5300

6300

8235

9612

12013

11234

11744

13352

13634

14543

17668

22985

27255

35387

34469

36595

38840

43590

47353

53127

62227

72899

101093

108473

112292

•
Data collected and combined fram several annual statisticaf documents in the
Secretariat of Education and Scientific Research, Department of Measurement and
Evaluation; Archives, 1970-1996.
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APPENDIX 5

The National Institute of Administration Training Plan for Librarians, 1996.
"certificate"

LIBRARIAN PROGRAMS

Objective of the Program

This program aims at preparing professional librarians ta
supervise and work in the different types of libraries and
people's centres.

Program Length "Period":

Four hours a day for two months.

Program Prerequisites:

ln arder for the trainee ta be admitted into the program, he/she
must:

1. be working in a library,
2. have a High School Diploma or a Teaching

Diploma,
3. pass an interview conducted by the training

committee.

(Abridged trom: Eisharif, A. A Guide to Library Legislation in Libya. Tripoli: G.E.P.
1983.

Weekly hours

•

Program Subjects and Required Hours:

Subject

1 • Library Management & Organization
2 • Cataloguing
3 - Classification
4 - Bibliography & Reference
5 - Practicum
6 - General Administration & Public Relations
7 - Typing
8 - Field Trips

2
2
2
1
5
3
8
1

Total

16
16
16
8

40
23
64
6



• APPENDIX 6

Training Programs in Ubrary and Information
Science Planned and Administered by the
Administration Development Institute (1970-1994)
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Number of
Date Period in Days Trainees Location

1970 28 27 Tripoli

1971 21 90 Tripoli

1972 21 35 Tripoli

1975 56 18 Tripoli

1976 63 48 Tripoli

1977 63 31 Tripoli

1978 63 49 Tripoli

1978 56 26 Benghazi

1980 56 64 Tripoli

1984 49 50 Tripoli

1991 28 44 Tripoli

1992 28 40 Tripoli

1993 28 39 Tripoli

1994 28 32 Tripoli

TOTAL 588 593 Tripoli

Data collected and combined trom the Administration Development Institutes,
• Yearly Training Plan (1970-1994), The Administration Development Institute, 1995.
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• APPENDIX 7

8.S. Curriculum for the Department of Library and Information Science,
Facu'ty of Education, AI·Fateh University, Tripoli, Ubya

1976-1982

A • University and Faculty Requirements:
(To be taken by ail university students) Credit Hours

1 - Islamie and Poritieal Culture 1 2
2 - Islamie and PoUtieal Culture Il 2
3 - Arabie Language 1 2
4 - Arabie Language Il 2
5 - Arabie Language III 2
6 - Arabie Language IV 2
7 - English Language 1 2
8 - English Language Il 2

B . Educationa' and Psychological Requirements:
(To be taken by aU Faculty of Education students) Credit Hours

1 - Islamie Education 2
2 - Health Education 1
3 - Foundation of Education 2
4 - Audio Visual Materials and Methods 1
5 - Curriculum 1 2
6 - Curriculum Il 2
7 - General Teaching Methods 1
8 - Special Teaching Methods 2
9 - Introduction to Psychology 2
10 - Psychology of Growth and Development 3
11 - Mental Hygiene 3
12 - Teaching Practice 1 2
13 - Teaching Praetice Il 2

C • Elective Courses:
(Open to ail students) Credit Hours

1 - Social Work 2
2 - History of Libya and the World 2

• 3 - General Geography of Libya
4 - Modern Arabie Literature 2
5 - History of Fine Art 2
6 . Social theories 2
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• 7 - People's Physical Education 2
8 - School Administration 2
9 - History of the World 2
10 - Social Policies 2
11 - Guidance and Counselling 2
12 - Turkish Language 2
13 - Italian Language 2

D - Requlred Major Courses:
(Library and Information Science students) Credit Hours

1 - Introduction to Cataloguing and Classification 3
2 - Introduction to Ubrarianship and Documentation 4
3 - Introduction to Information Science 2
4 - General Administration and Library Management 3
5 - General References 2
6 - Arabie References 2
7 - Seminar 2
8 - Descriptive Cataloguing 2
9 - Subject Cataloguing 2
10 - Classification 3
11 - Bibliography 3
12 - Technical Operations 3
13 - Special References 1 (Humanities and Social Science) 3
14 - Special References Il (Science and Technology) 3
15 - Indexing and Abstracting 3
16 - Public and Schoollibraries 3
17 - Special Libraries 3
18 - Government documents and Periodicals 2
19 - Modern Publishing Institutions 2
20 - Documentations 2
21 - Statistics 2
22 - Building Library Materials 2
23 - Information Technology 2
24 - Introduction to computers 3
25 - Advanced CataJoguing 3
26 - Advanced Classification 3
27 - Verification of Manuscripts 2
28 - Indexing of Nonprint Materials 3
29· Application of Computers in Libraries 3
30 - Practicum 4

• (Adapted from Faculty of Education Directory, 1981).



•
164

APPENDIX 8

8.S. Curriculum for the Department of Library and Information Science,
Faculty of Education, AI-Fateh University, Tripoli, Ubya

(1982 • )

The following is a list of the required courses leading to the degree of Bachelor of
Science in Library Science.

•

First year:

1 - Arabic Language (A)
2 - Jslamic Education
3 - Foundation of Education
4 - 1ntroduction ta Psychology
5 - Statistics 1
6 - People's Administration
7 - Descriptive Cataloguing 1
8 - Introduction to Information Science
9 - Introduction ta Library Science
10 - General References
11 - History of Science
12 - Researeh Methods

Second year:

1 - Arabie Language (B)
2 - Curriculum
3 - General Arab History
4 - Statistics Il
5 - Teaching Methods
6 - Psychology of Growth and development
7 - Children's Literature
8 - Public and School Libraries
9 - Subject Cataloguing
10 - Computer 1
11 - Reference Sources
12 - Documentations (A)
13 - Building Library Materials.

Credit Hours

2
2
2
2
2
2
3
2
2
3
3
3

Credit Hours

2
2
2
2
2
3
3
3
3
2
3
3
3



• Thlrd year:

1 - Arabie Language (C)
2 - Educational Technology
3 - Publishing
4 - Periodicals and Government Documents
5 - References in Applied Science and Teehnology
6 - Subject Cataloguing (II) and classification
7 - Special Iibraries
8 - Terminologies and Texts in library science
9 - Library Management
10· Computer Il
11 - Information Technology

Fourth year:

1 - Arabie Language (0)
2 - School Administration
3 - Mental Hygiene
4 - Political Science (Cultural)
5 - Modern Arab History
6 - Network systems
7 - Bibliographies
8 - Measurement and Evaluation of Libraries
9 - Cataloguing of special Materials
10 - Practicum .

165

Credit Hours

2
2
3
3
3
3
3
2
3
3
3

Credit Hours

2
2
3
3
3
3
3
3
3
4

120

•

(Taken from the Faculty of Education, Directory of the Department of Ubrary and
Information Science, AI Fateh University, 1995).



•
166

APPENDIX 9

AI.Jabal AI Gharbi University, Faculty of Science and Education,
Depanment of Ubrary and Information Sciences 8.S. Academic Program

(1995 • )

•

First year:

1 - Introduction ta Psychology
2 - Introduction to Classification
3 - References
4 - English Language 1
5 - Introduction ta Ubrary and Information Science
6 - People's Administration
7 - Foundation of Education
8 • Islamic Education
9 - Arabie Language 1
10· Introduction to Information Science
11 - Statistics
12 - Political Culture
13 - History

Second year:

1 - Information Sources
2 - Subject Cataloguing
3 - Documents and Documentation
4 - Arabie Language Il
5 - Audio Visual Media
6 - Computer Science
7 - Building Library Collections
8 - Psychology Growth and Development
9 - Public Libraries
10 - English Language Il

Credit Hours

2
3
3
2
3
2
2
2
2
2
2
3
3

Credit Hours

3
3
3
2
2
3
3
3
3
3



• Third year:

1 - Arabie Language III
2 - Educational Technology
3 - Publishing
4 - Periodicals and Government Documents
5 - References in Applied Science and Technology
6 - Subject Cataloguing Il and classification
7 - Special libraries
8 - Terminologies and Texts in library science
9 - library Management
10 - Computer Science Il
11 - Information Technology

Fourth year:

1 - Arabie Language IV
2 - Scheel Administration
3 - Mental Hygiene
4 - Political Science (Culture)
5 - Modern Arab History
6 - Network Systems
7 - Bibliographies
8 - Measurement and Evaluation of Libraries
9 - Cataloguing of special Materials
10 - Practicum
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Credit Hours

2
2
3
3
3
3
3
2
3
3
3

Credit Hours

2
2
3
3
3
3
3
3
3
4

•

(Taken trom Directory of Department of Ubrary and Information Science, Faculty
of Science and Education, AI-Jabal AI Gharbi University, 1996).
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APPENDIX 10

Humber of Library and Information Science
Graduates of Libyan Universities

1980-1995

Garyonis
AI-Fateh University University

Academie Vear 8.S. B.A. Total

1980-81 49 - 49

1981-82 65 - 65

1982-83 43 - 43

1983-84 55 - 55

1984-85 58 - 58

1985-86 62 - 62

1986-87 64 - 64

1987-88 68 - 68

1988-89 45 15 60

1989-90 55 39 84

1990-91 _1 12 12

1991-92 63 37 100

1992-93 65 45 110

1993-94 68 36 104

1994-95 70 46 116

1995-96 73 55 138

TOTAL 943 285 1228

(Data collected and combined trom several documents and publications on annual
statistics and assessment in AI-Fateh and Garyonis Universities' archives (1980­
1996.)

1Figure is missing trom documents without any given explanation.
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APPENDIX 11

Curriculum of Joint Graduate Dlploma
Department of Educational and Psychological
Studies and Department of Ubrary and Information
Sciences, Faculty of Education, AI·Fateh University

(1973- )

1 - Develepment of Educational Thoughts
2 - Educational Philosophy
3 - Research Methods 1
4 - Educational Psychology
5 - Descriptive Statistics
6 - Measurement and Evaluation
7 - Theories of Learning
8 - Research Methods Il
9 - Inferential Statistics
10 - English Texts 1
11 - English Texts Il
12 - Teaching Theories

Plan 1

1 - Curriculum Develepment
2 - Seminar in Curriculum
3 - Teaching Methods
4 - Audio Visual Material

Plan 2

1 - Educational Administratien
2 - Seminar in Educational Administration
3 - Technical Counselling
4 - Seminar in Counselling

Credit Hours
2 hours
2 heurs
2 hours
2 hours
2 heurs
2 hours
2 heurs
2 heurs
2 heurs
2 heurs
2 heurs
2 hours

Credit Hours

2 heurs
2 heurs
2 hours
2 heurs

Credit Hours

2 heurs
2 heurs
2 heurs
2 hours

•
(Taken trom Faculty of Education Directoryt AI-Fateh University, 1983).



•

•

170

APPENDIX 12

Department of Ubrary and Information Science,
Faculty of Education, campus S, AI-Fateh University
Graduate Diploma Curriculum

(1995 - )

Credit Hours

1 - Research Methods in Library and Information Science 4
2 - Information Services 4
3 - Automation in Ubraries 4
4 - Comparative International Library and Information Science 4
5 - Statistics 4
6 - English Terminology "Library Science" 4
7 - Project 6

(Taken from Directory of Department of Ubrary and Information Science, Faculty
of Education, AI-Fateh University, 1996).
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APPENDIX 13

Garyonis University, Faculty of Arts and Education, Department
of Llbrary and Information Science (Curriculum of Undergraduate
"B.A." Library and Information Science Program)

(1985 - )

First year: Credit Hours

1 - Arabie language 4
2 - Universal Third Theory (Political Science) 4
3 - General Psychology 4
4 - Statistics 4
5 - Introduction ta Cataloguing & Classification 4
6 - Introduction to Library Science 4
7 - Technical Services 4
8 - English Terminologies and Texts in Library and Information

Science (A) 4

•

Second year:

1 - Descriptive Cataloguing
2 - Introduction ta Reference Services
3 - Introduction ta Bibliography
4 - Reference Sources
5 - Audio Visual Media
6 - Archives
7 - History of Books & Libraries
8 - Library Management

Third year:

1 - Classification
2 - Information Services
3 - Special Libraries
4 - Research Methods
5 - Publishing
6 - Information Systems
7 - Individual Differences
8 - Library Management

Credit Hours

4
4
4
4
4
4
4
4

Credit Hours

4
4
4
4
4
4
4
4



• Fourth year:

1 - PoliticaJ Culture
2 - Practicum
3 - Indexing and Abstracting
4 - Cataloguing of Special Materials
5 - Manuscripts and Arabie Scripts
6 - Network systems
7 - Bibliographies
8 - English Terminologies and Texts (B)
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Credit Hours

4
4
4
4
4
4
4
4

•

(Taken trom Directory of Department of Library and Information Science, 1996
Faculty of Art, Garyonis University.)
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Academie Libraries and Ubrarians: Location & Gender
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•

Location Librarians

Male Female Total

Name of the Library Rural Urban Rural Urban Rural Urban

AI Arab Medical Univ. Libs.
1. Central · 3 9 12

2. Dentistry · - 2 2

AI Asmaria Islamic Univ. Libs.
3. Central • 2 - 2

AI Fateh Univ. Libs.
4. Agriculture · 3 2 5

5. Applied Social SCiences • 3 4 7

6. Central • 4 5 9

7. Education · 1 4 5

8. Engineering .. 7 1 8

9. Fine Arts & Communication · - 1 1

10. Nuclear Engineering .. 1 4 5

11. Science .. 4 1 5

AI·Jabal AI-Gharbi Univ. Libs.
12. Accounting · 9 - 9

13. Education 1 · 3 3 6

14. Education Il · 1 1 2

15. Engineering · 1 1 2

16. Law · 2 - 2

AI Kuds Unlv. Libs.
17. Central · 2 2 4

AI Tahaddi Univ. Libs.
18. Arts · 8 1 9

19. Central .. 11 4 15

20. Engineering · 4 - 4

21. Science .. 7 1 8
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Location Librarians

Male Female Total

Name of the library Rural Urban Rural Urban Rural Urban

Bright Star Univ. Libs.
22. Central . 3 - 3

Garyonis Univ. Libs.
23. Art & Education · 2 4 6

24. Central · 23 17 40

25. Economies * 4 3 7

26. Law * 3 2 5

27. Science · 2 1 3

Great AI-Fateh Medical
SCience Unlv. Libs.

28. Central * 3 2 5

29. Medical Technology * 3 - 3

30. Veterinary * 2 3 5

Libyan Open Univ. Libs.
*31. Central 1 1 - 1

32. Central fi * 1 - 1

Nasser Univ. Libs.
33. Central · 6 - 6

34. Economies & Political
Science * 1 2 3

35. Education · 4 - 4

36. Law · 1 1 2

Omar El Mukhtar Univ. Libs.
37. Central · 8 9 17

Seventh of April Univ. Libs.
* 2 3 538. Arts

39. Central · 5 5 10

40. Economies * 2 2 4

41, Engineering * 2 - 2

42. Physical Education * - 3 3

sebha Univ. Libs.
43. Arts * 6 8 14

44. Central · 8 11 19

45. Engineering * 3 1 4

46. Physical Education · 1 - 1
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Location Librarians

Male Female Total

Name of the Library Rural Urban Rural Urban Rural Urban

HIGHER INSTITUTES

Academy of Islamic Preaching
Lib. • 8 5 13

47. Central

Administration Development
Institute Lib.

48. Central • - 2 2

Advanced Institute of
Computer Science Lib.

49. Central • 1 1 2

Advanced Institute of
Administration" Banking 1

50. Central • 1 1 2

Advanced Institute of
Administration .. Banking Il

251. Central • 1 3

Advanced Institute of
Computer Science

52. Central · 1 2 3

Graduate Institute of
Economical .. Political Science

53. Central · 1 2 3

The Green Haillnstitute.
54. Central · 1 2 3

Higher Instltute of Civil · 2 2Aviation -
55. Central

Higher Institute of
Comprehensive Professions

56. Central · 4 - 4

Higher Institute of
Computer Technology

357. Central · 1 4

Higher Institute of Financial
.. Administrative Professions

58. Central · 1 2 3

Higher Institute of
Electrical Engineering

59. Central · 2 1 3

Higher Instltute of Electronics
60. Central • 2 - 2
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Location Librarians

Male Female Total

Name of the Library Rural Urban Rural Urban Rural Urban

Higher Institute of Mechanical
& Electrical Engineering

61. Central . 2 - 2

Higher Institute of Technology . · 2 2 - . 2
62. Central

Higher Institute of Industry
63. Central · 1 2 3

Higher Institute of Veterinary
64. Central · 1 1 2

Institute of International Relations
65. Central · 1 5 6

National Institute of
Administration · 2 2 4

66. Central

National Institute of
Post & Telecommunications

67. Central • 1 1 2

TOTAL 12 55 28 180 7 150 365

*Oata collected and combined tram several documents trom the archives of the
Secretariat of Education & Scientific Research and the Secretariat of Training & Labour
Force and by the researcher's personal and telephone contacts with academic librarians
of Libyan Universities and Higher Institutes, 1996.
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APPENDIX 15

Increases in the Humber of Public Libraries and Cultural Centres

1963 -1995

# of Public
Year # of Centres Libraries Total

1963 5 7 12

1964 8 8 16

1965 14 10 24

1966 28 11 39

1967 39 11 50

1968 45 12 57

1969 54 14 68

1970 58 15 73

1971 60 16 76

1972 75 16 91

1973 94 19 113

1974 101 26 127

1975 117 27 114

1976 130 37 167

1977 139 27 166

1978 145 27 172

1979 146 27 173

1980 147 27 174

1984 154 27 181

1995 176 29 205

Data collected and combined tram several documents fram the archives of the Secretariat
of Information and Culture and the National Organization for Information and
Documentation (1963-1995), 1996.
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APPENDIX 16

Humber of public libraries, cultural centres
and professionallibrarians with reference to
their location

Location Librarians Total
Number

rural urban rural urban of
Name of Public Libraries and Cultural Centres Librarians

AI Butnan Area:
1. Al Jaghbub Cultural Centre · 4 4

2. Asad Cultural Centre · 3 3

3. Kaser AI Jadi Cultural Centre · 2 2

4. Kumbut Cultural Centre · 3 3

5. Tobruk Cultural Centre · 6 6

6.. Tobruk Public Library · 1 1

AI Jabal AI Akhdar Area:
7. AI Abrug Cultural Centre • 4 4

8. AI Beuda Cultural Centre · 10 10

9. AI Dersia Public Library • 2 2

10. AI Guba Cultural Centre • 4 4

11. Atamimi Cultural Centre · 5 5

12. Baram Wa Ashbal AI Fateh Public Library • 5 5

13. Darna Cultural Centre · 2 2

14. Darna Public Library · 2 2

15. Darna Women's Public Library • 4 4

16. Gurda Cultural Centre • 1 1

17. Martuba Cultural Centre · 2 2

18. Masa Cultural Centre · 4 4

19. Cm AI Razem Cultural Centre · 3 3

20. Omer El Mukhtar Cultural Centre · 3 3

21. Ras El Helai Cultural Centre · 2 2

22. Ras El Tien Cultural Centre · 2 2

23. Shahat Cultural Centre * 3 3

24. Susa Cultural Centre • 6 6
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Location Librarians
Total

rural urban rural urban Number of
Name of Public Libraries and Cultural Centres Librarians

AI Margib Area:
25. AI Alus Cultural Centre · 4 4

26. AI Amamera Cultural Centre · 5 5

27. AI Dawan Cultural Centre • 5 5

28. AI Ghuilat Cultural Centre · 2 2

29. AI Ghuma Cultural Centre · 2 2

30. AI Khums Cultural Centre . 5 5

31. AI Shamikh Cultural Centre · 2 2

32. Beni Waled Cultural Centre * 6 6

33. Ghanima Cultural Centre · 4 4

34. Kaam Cultural Centre · 6 6

35. Kaser Khiar Cultural Centre · 3 3

36. Majer Cultural Centre · 2 2

37. Maselata Cultural Centre • 4 4

38. Nasser Cultural Centre * 6 6

39. Suk AI Ghuma Cultural Centre * 3 3

40. Suk AI Khamis Cultural Centre * 4 4

41. Suk AI Thalat Cultural Centre * 3 3

42. Sydi Aisaid Cultural Centre · 1 1

43. Tarhuna Cultural Centre * 7 7

AI Negat AI Khamsa Area:
*44 AI Negat AI Khamsa Centre 4 4

45. AI Gemail Cultural Centre · 3 3

46. AI Haraba Cultural Centre · 4 4

47. AI Josh Cultural Centre · 4 4

48. AI Masera AI Kubra Cultural Centre * 3 3

49. AI Tahadi Cultural Centre * 5 5

50. Bader Cultural Centre · 4 4

51. Derge Cultural Centre • 3 3

52. Eben Khaldun Cultural Centre . 3 3
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Location Librarians
Total

rural urban rural urban Number of
Name of Public Libraries and Cultural Centres Librarians

53. Ghdamis Cultural Centre * 3 3

54. Kabaw Cultural Centre * 4 4

55. Nalut Cultural Centre * 3 3

56. Ragdalin Cultural Centre * 3 3

57. Sinawin Cultural Centre · 2 2

58. Tiji Cultural Centre * 5 5

59. Tumzien Cultural Centre · 5 5

AI Zawia Area:
60. Abu Aisa Cultural Centre * 3 3

61. AI Alalaga Cultural Centre * 1 1

62. AI Ameria Cultural Centre * 1 1

63. AI Azizia Cultural Centre * 3 3

64. AI Fateh Cultural Centre .. 2 2

65. AI Matred Cultural Centre .. 2 2

66. Al Twebia Cultural Centre .. 1 1

67. AI Nahda Cultural Centre • 1 1

68. AI Zahra Cultural Centre .. 4 4

69. AI Zawia Cultural Centre · 9 9

70. Sabrata Cultural Centre .. 6 6

71. Surman Cultural Centre · 4 4

72. Telel Cultural Centre .. 1 1

Benghazi Area:
73 Alberka Public Library .. 6 6

74. AI Abiar Cultural Centre .. 4 4

75. AI Agoria Cultural Centre · 5 5

76. AI Fwihat Public Library · 2 2

n. AI Magroon Cultural Centre * 6 6

78. AI Sabri Cultural Centre .. 6 6

79. AI Salmani Cultural Centre .. 7 7
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Location Librarians
Total

rural urban rural urban Number of
Name of Public Libraries and Cultural Centres Librarians

80. AI Wateka AJ Khadra Cultural Centre · 2 2

81. Benghazi Public Library · 7 7

82. Gamienis Cultural Centre · 7 7

83. Saluk Cultural Centre · 4 4

84. Abuhadi AI Salmain Public Library · 5 5

85. Sidi Hassain Public Library · 2 2

Gharyan Area:
86. Abuzian Cultural Centre • 3 3

87. AI Asabaa Cultural Centre · 2 2

88. AI Guasem Cultural Centre · 6 6

89. AI Kala Cultural Centre · 3 3

90. AI Kleba Cultural Centre · 3 3

91. AI Riyayana Cultural Centre · 4 4

92. AI Rahibat Cultural Centre · 4 4

93. AI Shagiga Cultural Centre · 3 3

94. AI Shaweerf Cultural Centre · 6 6

95. AI Zentan Cultural Centre · 3 3

96. Ausdan Cultural Centre · 1 1

97. Awlad Abid Cultural Centre · 3 3

98. Awlad Jaber Cultural Centre • 3 3

99. Gharyan Cultural Centre · 5 5

100. Jadu Cultural Centre • 3 3

101. Janduba Cultural Centre · 3 3

102. Jenawen Cultural Centre • 2 2

103. Mazgora Cultural Centre • 3 3

104. Mezda Cultural Centre · 4 4

105. Nagma Cultural Centre · 3 3

106. Tabga Cultural Centre · 4 4

107. Tamezda Cultural Centre · 3 3

108. Um El Jersan Cultural Centre · 4 4
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Location Librarians
Total

rural urban rural urban Number of
Name of Public Libraries and Cultural Centres Librarians

109. Vefren Cultural Centre · 3 3

Khalige Area:
110. Ajdabia Cultural Centre · 2 2

111. AI Fughah Cultural Centre · 3 3

112. AI Fwater Cultural Centre • 2 2

113. AI Ghush Cultural Centre • 3 3

114. AI Hawari Public Library • 3 3

115. AI Hawidi Public Library · 3 3

116. AI Kafra Cultural Centre • 2 2

117. AI Mahjub Cultural Centre · 3 3

118. AI Saba Cultural Centre • 2 2

119. AI Tulaba Public Library • 2 2

120. AI Zarug Cultural Centre · 3 3

121. Atasai Cultural Centre · 3 3

122. Gaser Ahmed Cultural Centre · 4 4

123. Hun Cultural Centre · 3 3

124. Hun Women's Cultural Centre · 2 2

125. Jalu AI Jaded Cultural Centre • 2 2

126. Jalu Cultural Centre · 2 2 -
127. Misrata Cultural Centre · 5 5

128. Ojela Cultural Centre · 2 2

129. Suk AI Tulata Cultural Centre · 2 2

130. Sukna · 3 3

131. Tawergha Cultural Centre · 3 3

132. Tazerbu Public Library · 2 2

133. Tmina Cultural Centre · 3 3

134. Wadan Cultural Centre • 3 3

135. Zala CulturaI Centre · 3 3

Murzig Area:
136. Agar Cultural Centre · 2 2
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Location Librarians Total
Number
of

Name of Public Libraries and Cultural Centres rural urban rural urban Libraria
ns

137. AJ Basher Cultural Centre · 2 2

138. AI Bidat Cultural Centre · 4 4

139. AI Gatroon Cultural Centre · 4 4

140. Azwila Cultural Centre · 4 4

141. Egekhera Cultural Centre · 2 2

142. Murzig Cultural Centre . 4 4

143. Olem Cultural Centre • 1 1

144. Om El Araneb Cultural Centre • 4 4

145. Om El Hamam Cultural Centre · 1 1

146. Tmisa Cultural Centre .. 4 4

147. Traghan Cultural Centre · 5 5

148. Tsawa Cultural Centre • 6 6

Sabha Area:
149. Abu Gdud Cultural Centre · 1 1

150. AI Awinat Public Library · 1 1

151. AI Desa Cultural Centre · 1 1

152. AI Graba Public Library · 1 1

153. AI Gurda Cultural Centre · 1 1

154. AI Khalia AI Awla Public Library .. 1 1

155. AI Mahrugha Cultural Centre · 1 1

156. AI Mansura Cultural Centre · 1 1

157. AI Oyun Cultural Centre · 1 1

158. Ashkeda Cultural Centre · 1 1

159. AI Zula Cultural Centre .. 1 1

160. Azegan Cultural Centre • 1 1

161. Ben Jursha Public Library .. 1 1

162. Birgin Cultural Centre · 1 1

163. Brack Cultural Centre .. 1 1

164. Gatah Cultural Centre .. 1 1

165. Gudwa Cultural Centre .. 1 1
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Location Ubrarians Total
Number

rural
of

Name ot Public LibrarÎes and Cultural Centres urban rural urban Librarian
5

166. Gigem Cultural Centre · 1 1

167. Oral Cultural Centre · 1 ,
168. Oneziwik Cultural Centre · 1 1

169. Sato Cultural Centre • 1 1

170. Taw Mzawa Cultural Centre • 1 1

171. Temsan Cultural Centre • 1 ,
172. Tushi Public Library • 1 1

173. Women's Public Library · , 1

174. Zaluz Cultural Centre • 1 1

Tripoli Area:
175. Abi AI Askher Cultural Centre · 3 3

176. AI Garabuly AI Markiz Cultural Centre · 6 6

177. Al Garabuly Cultural Centre · 2 2

178. AI Khwaby Cultural Centre • 5 5

179. Alnisa Public Library · 11 11

180. AI Shara AI Gharbi Cultural Centre · 3 3

181. AI Sabiah Cultural Centre · 3 3

182. AI Swani Cultural Centre • 5 5

183. Gaser Ben Chashier Cultural Centre · 5 5

184. Hay AI Andulus Cultural Centre • 5 5

185. Janzoor Cultural Centre · 8 8

186. Mustafa Kaddri Public Library • 8 8

187. Suk AI Ghuma Public Ubrary · 7 7

188. Suk AI Khamis Cultural Centre • 6 6

Wadi AI Haya Area:
189. Adia Public Library • 3 3

190. AI Abiad Cultural Centre • 2 2

191. AI Brkit Cultural Centre • 1 1

192. AI Fajai Cultural Centre • 4 4

193. AI Garifa Cultural Centre • 3 3
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Location Librarians
Total

rural urban rural urban Number of
Name of Public Libraries and Cultural Centres Librarians

194. AI Hatia Public Library · 2 2

195. AI Raghaiba Cultural Centre • 5 5

196. Sent Bia Cultural Centre · 4 4

197. Akhlif Public Library • 2 2

198. Ghat Cultural Centre · , ,
199. Gharfa Cultural Centre · 3 3

200. Jurma Cultural Centre · , 1

201. Obary Cultural Centre · 4 4

202. Shoosh Public Library · 4 4

203. Tekebah Cultural Centre • 1 1

204. Tahala Public Library • 2 2

205. Twira Public Library · 2 2

TOTAL 147 58 438 219 657

Data collected and combined from several documents in the Secretariat of Information and
Culture and the National Organization for Information and Documentation's archives, 1996.



•
APPENDIX 17

School Libraries and Librarians, Location and Gender

186

•

Number of Total Librarians
Total

Municipalities Libraries # of Male Female # of
and Cities or Librari Librar
Towns rural urban es rural urban rural urban ians

AI Butnan:
AI Jaghbub 4 4 2 2 4

Emsaad 2 2 1 1 2

Tubrok 10 10 6 4 10

AI Jabal AI Akhdar:
AI Abrag 4 4 1 3 4

AI Sayada 2 2 1 1 2

AI Seïda 18 18 10 8 18

AI Guba 8 8 5 3 8

AI Jabal AI Akhdar 22 22 16 6 22

AI Marge 22 22 14 8 22

AI Sumud Wal
Tusadi 1 1 - 1 1

AI Tamimi 4 4 2 2 4

AI Zahaf AI Akhdar 1 1 - 1 1

Asaltna 2 2 1 1 2

Darna 38 38 16 22 38

Jardas 1 1 - 1 1

Martuba 2 2 1 1 2

Masa 3 3 1 2 3

Omar El Mukhtar 2 2 1 1 2

am El Razem 4 4 2 2 4

Ras El HelaI 7 7 3 4 7

Shahat 2 2 1 1 2

Susa 3 3 2 1 3

Takniss 2 2 1 1 2
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Number of Total Ubrarians
Total

Municipalities Ubraries # of Male Female # of
and Cities or Librari Librari
Towns rural urban es rural urban rural urban ans

AI Jabal AI Gharbi:
Abuzian 5 5 3 2 5

AIAsaba 5 5 2 3 5

AI Gaharat 11 11 9 2 11

AI Guasim 13 13 7 6 13

AI Hraba 4 4 2 2 4

AI Kala 9 9 7 2 9

AI Arban AI Garbia 2 2 1 1 2

AI Orban AI Shargia 2 2 1 1 2

AI Rahybat 6 6 3 3 6

AI Riayana 11 11 8 3 '1

AI Zentan 14 14 10 4 14

Beer AI Ganam 2 2 1 1 2

Gharian 31 31 19 12 31

Jadow 6 6 3 3 6

Vefrin 11 11 7 4 11

AI Khalige:
2 , 3Abu Hadi 3 3

Ajdabia 32 32 25 7 32

AIDefnia 6 6 2 4 6

AI Jufra 12 12 7 5 12

AI Wahat 8 8 4 4 8

Ben Juad 2 2 1 1 2

Besher 2 2 1 1 2

Gaser Ahmid 4 4 2 2 4

Jalu 4 4 3 1 4

Khalige Sert 17 17 12 5 17

Mrada 2 2 1 1 2

Musrata 87 87 46 41 87

Sukna 5 5 1 4 5



•

•

188

Total Librarians
Number of

Municipalities Libraries # of Male Female Total
and Cities or Librarie # of
Towns rural urban s rural urban rural urban Librarians

Tawergha 3 3 1 2 3

Tmina 7 7 4 3 7

Wadan 10 10 6 4 10

Wadi Jarif 2 2 1 1 2

Zwiat AI 9 9 4 5 9
Mahjub

ZeUa 6 6 3 3 6

AI Margib:
AI AJus 5 5 2 3 5

AI Ameria 2 2 1 1 2

Ben Walid 9 9 6 3 9

Kaam 10 10 8 2 10

Kaser Khiar 4 4 2 2 4

Maselata 17 17 14 3 17

Tarhuna 13 13 10 3 13

Zaliten 42 42 22 20 42

AI Nagat
AI Khamsa:
AI Agelat 13 13 8 5 13

AJJamil 15 15 11 4 15

AI Josh 4 4 2 2 4

Ghdamis 6 6 2 4 6

Kabaw 6 6 2 4 6

Nalut 11 11 6 5 11

Ragdalin 11 11 6 5 11

Teeji 5 5 3 2 5

Zwara 12 12 7 5 12

AI zawia:
AI Azizia 10 10 6 4 10

AI Harsha 3 3 1 2 3

AI Matrid 3 3 2 1 3

AI Sabria 2 2 1 1 2
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Number of Total Librarians
Municipalities Libraries # of Male Female Total
and Cities or librarie # of
Towns rural urban s rural urban rural urban Librarians

AI Zahra 7 7 4 3 7

Sabrata 16 16 8 8 16

Surman 21 21 10 11 21

Zwia Centre 58 58 44 14 58

Benghazi:
6AI Abiar 6 5 1 6

AI Agoria 10 10 7 3 10

AI Khadra 3 3 2 1 3

AI Kuefia 2 2 1 1 2

AI Magrun 2 2 1 1 2

AI Nuagia 2 2 1 1 2

Benina 4 4 2 2 4

Benghazi 152 152 103 49 152
Centre

Gaminis 8 8 5 3 8

Slug 7 7 5 2 7

Murzig:
1AI Gatroon 1 1 1

Murzig 8 8 5 3 8
Centre

Om El Aranib 6 6 4 2 6

Traghan 5 5 4 1 5

Sabha:
8rack 11 11 6 5 11

Sabha Centre 35 35 20 15 35

Tripoli:
8AI Garabuly 8 8 4 4

Al Hashan 6 6 3 3 6

AI Sabia 8 8 6 2 8

AI Swani 5 5 3 2 5

Gaser Ben 16 16 12 4 16
Ghashir

Suk AI 6 6 3 3 6
Khamis
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Number of Total Librarians Total
Municipalities Libraries # of Male Female # of
and Cities or Ubrarie Librarian
Towns rural urban s rural urban rural urban s

Tripoli Centre 364 364 246 118 364

Zanzoor 39 39 28 11 39

Wadi AI Haya:
Al Garifa 6 6 3 3 6

AI Raghaiba 2 2 1 1 2

Bent Bia 2 2 1 1 2

Ghat 11 11 7 4 11

Obary 8 8 5 3 8

TOTAL 446 1119 1565 267 710 179 409 1565

Data collected and combined trom several documents trom the archives of the Secretariat
of Education & Scientific Research, 1996.
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APPENDIX 18

Special Libraries and Ubrarians Location and Gender

Location Librarians Total
Number

rural urban male female of
Name of Special Libraries

R R
Librarian

U U s

1. African Centre * 3 2 5

2. Agriculture Bank * --
3. Agriculture Research Centre * 1 3 4

4. AI Oma Bank * 1 - 1

5. Ajib ail Company * 1 - 1

6. AI Atika * - 2 2

7. AI Brega ail * 2 1 3

8. AI Dar Aljamahiria for Publishing · 1 - 1

9. AI Fajer AI Jadid Project * 1 1 2

10. AI Fateh Project * 1 - 1

11. AI fiker AI Jamahiry · 7 3 10

12. At Khalige AI Arabi · 1 - 1

13. AI Jamahiria Broadcasting Station · 2 1 3

14. AI Madina AI Kadima Project · , 2 3

15. AI Sraya AI Hamra Museum * 4 2 6

16. AI Waha ail Company * 1 - 1

17. AI Zwetena Oil Company * 1 - 1

18. AI Zawia Qil Refinery * 1 - 1

19. Aquatic Studies Centre * , 2 3

20. Arab Development Institute · - 2 2

121- · 1 2 3
Arabie People Congress

22. Archeology Library · 1 4 5

23. Beauty Surgery * - 1 1

24. Building Materials Research Centre • 1 1 2

25. Camel Research Centre • 2 - 2

R =Rural
U =Urban
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Location Librarians

rural urban male female Total

Name of Special Libraries Number of
R U R U Librarians

26. Centre of Industrial Information &
Documentation · 1 2 3

27. Centre for Information &
Documentation for transportation • 9 9 18

28. Centre of Libyan Jehad • 8 2 10

29. Centre of Technologieallnformation · 1 1 2

30. Central Madical Library • 2 4 5

31. Central System for Electronic
Research · 1 1-

32. Civil Aviation Organization · 1 - 1

33. Economie Research Centre · 1 1 2

34. Engineering Counselling Agency • - 1 1

35. Environment Preservation Research
Centre · - 1 1

36. Foreign Bank · 1 -
1

37. General People Congress · 3 4 7

38. General Post Company · 1 - 1

39. lben Farnace Centre • 1 - 1

40. Industrial Documentation Centre • 9 8 17

41. Industrial Research Centre · 1 1 2

42. Information and Documentation
Research Centre · 1 3 4

43. International Centre of the Green Book · 2 - 1

44. International Centre of Musical Studies · 1 - 1

45. International Centre for Specification &
Measurement • 1 - 1

46. International Organization of Energy · 1 2 3

47. Islamie Cali Association · 8 5 13

48. Islamic Museum • 1 1-
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location Librarians

rural urban male female Total

Name of Special Libraries Number of
R U R U Librarians

49. Judiciary Administration * 1 - 1

50. Journalism Association * 1 - 1

51. Lazer Researeh Centre · 1 1 2

52. Law Library of Petroleum Association * 1 - 1

53. Libyan Insuranee Company · 1 - 1

54. Libyan National Bank * 1 - 1

55. Mediterranean Sea Researeh Centre · 2 1 3

56. Musrata Teaehing Hospital · - , ,
57. National Association of Petroleum · 2 1 3

58. National Centre of Educational and
Training Research * - 2 2

59. National Committee of Scientific
Research • 1 - 1

60. National Consultation Bureau • 1 1 2

61. National Organization for Information &
Documentation • 1 4 5

62. Nuelear Researeh Centre · 2 3 5

63. Optic Hospital · - 2 2

64. People's committee for Control & Follow-
up · 1 - 1

65. Petroleum Organization • 2 2 4

66. Petroleum Research Centre • 1 2 3

67. Ras lanuf Oil Company . 1 - 1

68. Sahara Research Centre . 1 - 1

69. Salah Ed-Deen Hospital * - , 1

70. Seventh of April Hospital · - 1 1

71. Social Insurance * 2 - 2

72. Sout AI Watan • 4 1 5

73. Space Research Centre • 1 1 2

74. Strategie Industry Secretary • 1 - 1
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Location Librarians
Total

rural urban male female Number
Name of Special Libraries of

R U R U Librarians

75. Sun Energy Research Centre * - 2 2

76. Supreme Court * 1 1 2

n. The Great Man Made River * 1 . 1

78. Tripoli Central Hospital * , - ,
79. The U.N. Centre for Information * - 1 1

80. Water Distillation Research Centre . 1 1 2

1 TOTAL 1 4 1 76 ~1711 11011 225 1

Data collected and combined trom several documents to form the archives of the Secretariat
of Education & Scientific Research, the Secretariat of Planning and the National
Organization for Information and documentation, 1996.
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THORNTON'S SCALE TO MEASURE LIBRARIANS'

AlTITUDES TOWARD LIBRARIANSHIP

Key: 1. Scrong~y agree
2. Agree

3. Undeciàeè ai. ::..sa=~ee
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1. Librarianship is a highly crea~ive profession.
2. Librarianship has noching about it which l admire.

Librarianship is a fairly imaginative profession.
Librarianship is a profession of active, hardworking people .
Librarianship isolates ies members from the rest of the world. _
Librarianshiç is the mose admirable of the professions.
Librarianship as a profession has little pres~ige.

The profession of librarianship requires li~~le initiative.
Librarianship is the most interesting of professions.
The profession of librarianship is always a stimulating
challenge.
Librarianship attracts jus~ average people.
Librarianship o:fers unusual opportunities ~o keep weIl
informed and up with the world.
Librarianship is a remarkably enthusiastic profession.
Most work done by professional librarians is not professional
in nature.
Librarianship is an apathetic profession
Librarianship is being accepted as a profession more and more
as time goes on.
Librarianship is a fascinating profession.
Librarianship is an uninspiring profession.
The absence of personal contact with the public makes
librarianship unappealing.
Librarianship hasn't the intellectual level of other
professions.
Librarianship is as broad in outlook as aIl the numerous
scholastic disciplines it serves.
Librarianship is an unimaginative profession.
Librarianship is a pleasant backwater in which the

introvert and the unambitious slip into obscurity.
The profession of librarianship carries considerable prestige. ~

Numerous contacts with people make librarianship extremely
appealing
Librarianship is frequently forgetful that it is first and
foremost a service profession.
Librarianship offers many interesting associations with
people.
Librarianship is a dull, uneventful profession.
Librarianship is characterized by members truly dedicated
ta the profession.
Librarianship is only a skilled service occupation.
Librarianship gives its members no opportunity for self­
expression.
Librarianship is more genuinely idealistic than most other
professions.
Librarianship is characterized by a widespread lack of
interest in the profession on the part of its members. l
Librarianship's ideal of service makes it very appealing. l
The profession of librarianship is dry and uninteresting. l
Librarianship highly deserves its recognition as a profession. l
Librarianship is too idealistic. l
Librarianship is more demanding intellectually, than most
professions.
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39. ~~b~arianship offers much cppc~:~~::y :== :~e exe~=:se __
:nà~vidual initiative.

40. Lib~a~ianship as a profession is ~imited in o~tlcok.

41. Librarianship demanàs of ies members ale~t, active ~:r.ds.

42. Librarianship has de-emphasized the interest:ng persc~a:

contacts with the public which used to make :t appea::~g.

43. Moèern librarianship is fast outgrow~ng the stereotype c:
meekness which previously characterized ie.

44. Librarianship attracts people with as much dynamis~ as any
other profession.

45. Librarianship is a passive profession.
46. An intelligent persan wouldn't be satisfied in libra~iar.ship

very long.
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~ McGill

7

Grac...ate SC~Ool of Lioran,.­
ana InformatIon Srucles
McG,lI UniverSIty
3~S9 MClavlsn Stree!
Montreal. PO. Canaca t-i3A 1Y1

Tel i51'::) 398-.:20'::
Fax (51~1398-7193

AD27@MUSICAMcGILl...CA

Dear Librarian:
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•

1 am conducting a stud)' on Lib).)n librarians' attitudes to\\'ards Librarianship.
This research will investigate an~' differences in these attitudes has~d on socio­
ot"mogrdphic f'lcton. This rt'search is (nt' basis of m~· Ph.D. ùissert4ltion .tt ~IcGifI

Cni"ersi~', ~Iontreat Canada.

You ha"e been chosen as part of; the-populatHm- . Your participation ln this
stud~' is very important. Jt will he1r '"SUrf lhat most arcurate conclusions arE' d'";l,,"n.
A high l'espünce ..ate is tssential to thf: success üf this study. You,' pa'1icip'itiün (.ill
make the diflerence.

Your pal1icipation requires, al mos~ an hour of ~"our lime. "'ouiù you pit'3se sign
your consent on the appropriate Hoe below. Let Olt assure you of the confidentiality of
your response. The data will not be reported in any WiJ~' which ll'ould allow the
identification of an)' indi\'idual participant. Your particular rt'sponse sheet wiil nol
rarry "our identification. Your rons,nt is r4'quir,d b~' th.. Ethirs Committre of thr
Filcull)" of Education, ~fcGill Unh"t.·sit)" to ellsurt the ethical trt"atment ùf indhiduab
acting as research resource persons.

Pleast' rdurn the completed qUt'stionnairt' no laier than to the box
designated "Attitude Survey" in the main office. 1 hope you will take a fe,," winutes of
~'our time to complete the questionnaire. Your coopcrntion is highl~' appreciated.

y our~ ~incerel)',

Fanuia K. Bennani
Doctoral Student
~fcGili Universit)'

1 hereb~' consent to the participation in the abo\'e noted research.

Sig.lature .
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1 - Please put a check ev') when appropriate.

1- 1 am a: A - Male librarian ( ) B - Female librarian ( )

2- 1 am.•...•years old.

3- 1 have been working as a librarian for:
A- Less than 1 year ()
B- 1 - 2 years ( )
C- 3 - 5 years ( )
D- 6 - 8 years ( )
E- 9 - Il years ( )
F- 12 or more years ()

4-

5-

6-

1 work in:
A- Academie Iibrary
B- Special library
C- Public Iibrary

My library is located in:
A- Urban community
B- Rural community

My academic degree(s):
A- B.A.,
B- B.S.,
C- Graduate diploma,
D- M.A.,
E- Ph.D.,
D- Other

( )
( )
( )

( )
( )

( ) In .
( ) In ..................................•..
( ) In .
( ) In .
( ) In .
( ) Specify .

7- If none of the degree(s) that you have obtained are in Library and
Infonnation Science:
A- Have you had any training in Librarianship?
1- Yes ( )
2- No ( )
B- If yes specify type and length of training .

•
u· The statements in this section were designed to measure your attitude. It is

important to respond as honestly as possible to each statement. The responses
needed here are the ones that reflect your true attitude. Please circle the number
which best represent your level of agreement or disagreement with each statement
in accordance with the scaIe.
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• Key: 1. Strongly agree
• ~ J
!- ~~~,

2. Agree
~

~~,

3. Undecideè 4. Disag!"ee

~1\.JJ
5. S:rongly disagree

t.-~~~'LJJ
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1. Librarianship is a highly creative profession .

• ~u, .,..~~ ~~~ ~~~,
2. Librarianship has nothing about it which l admire.

· #;~ :s;- ~~I~rj~J....JJ
3. Librarianship is a fairly imaginative profession.

• L.- J \ ,.~ 4)~ ... ..~,
~ I~- • ~'A.

4. Librarianship is a profession of active, hardworking people.

• ~\~~~\cr..~-Ù\-,yj,,~ ~~I

1

l

2

2

2

2

3

3

3

3

5

5

5

5

S. Librarianship isolates its members from the rest of the world. l

• ~ \.,aJ \ • l.. t -"-W', tJ· Li~ t..:!l, ... ~",\ c.J. ~r ...,,-;-. ~~

2 3 4 5

6. Librarianship is the most admirable of the professions.

,-" 'a' ", ~, ... -\.\ ". ('\ "\...Jl, ;~.J
• f,j I.:J~ 0..."" ~ (;;,J'y' ~ (.J --r-. . , .- .

7. Librarianship as a profession has little prestige.

• ~\'~.JJ'-~ ~&j:etl:;~~\~
~ .. ~~ ~ .

8. The profession of librarianship requires litt le initiative.

• ~..>~\ .......~~~\~~
9. Librarianship is the most interesting of professions.

· \?.?..." i.~\ W'p', ~ç.u\
10. The profession of librarianship is always a stimulating

. ~~ *L} '-a ~,,;,~, ~. ...

l 2

1 2

1 2

1 2

3

3

3

3

4

4

4

5

5

5

5

•

challenge.

11. Librarianship attracts just average people.

• ~ ~..?~~'cJ-J.j J~JJ'~~, ~~~
•

l

1

2

2

3

3

4

4

5

5



• 12. Librarianship effers unusual opportunities to keep weIl

~~ 4:-'\,s.~~';~~\ ~r"~
informed and up with the world . 1

205

3 5

....

1

. (W\~~~\p
13. Librarianship is a remarkably enthusiastic profession.

\: ., \ .. ~ ,t \/olI'. • 1t' • .. • .. • .. t: \
•~~~~t.J-tV ~~~'-'f~

14. Most work done by professional librarians is not professional

~ 4~"'#~\':'~c&~\\r.('~JJ\J"'JJ~
in nature. 1

1 .. _1 •.~~
15. Librarianship is an apathetic profession 1

!J.'\;o-'J-\ll- r=c: ;.;y~t;U,
16. Librarianship is being accepted as a profession more and more

..-...1/ e "p·t;_~.n \r.~~Jl~~~\ ~~
as time goes on.

2

2

:2

2

3

J

3

3

5

5

5

5

3 4

3 4

•

17. Librarianship is a fascinating profession.

A.aJ ~ ;;.y~~\
18. Librarianship is an uninspiring profession.

~
,A ~.., .., \. .. ...1) .....~\ ...

J'f!" ~ '-" ~ fus < - ~ '-"t~ ~.. ...
19. The absence of personal contact with the public makes

.. J.\ _..~\.. •
~U..-'~ ~~- ~~~\~l:s'

librarianship unappealing.

· ~~~~t;!ll
20. Librarianship hasn't the intellectual level of other

v»'~..J,~.JJ~t;.O'~
professions.

.~/j)\~
21. Librarianship is as broad in outlook as aIl the numerous

~JJ\(\~~j'~~~\.:a~~14
scholastic disciplines it serves.

• ~~ t-fJ' ;~\~,

l

1

1

1

1

2

:2

:2

2

2

3

3

3

4

4

5

5

5

5

5



l

• 22. Librarianship is an unimaginacive pro:essio~.

• ~Y\~\;-~~\~~JJ
23. Librarianship is a pleasant backwater in·which the

.... \. ", - J .. , =j~#'_·A ,~~ .,~\~
aJ.>I~('~.......-z, ~~~.f~ ." •

introvert and the unambitious slip into obscurity.

5:r(~»l\A)Vl.~~...i'~~tJ~<J'.;.-i~")~
24. The profession of librarianship carries considerable prestige. l

• ~ 1 JL. 0 ... J~\.~'~~\~~
~ • ~ • .....~~.-,J ., J •

25. Numerous contacts with people make librarianship extremely

~;-~~;':"'~C1';'5J\e~~J!\;;-'
appealing ..

1

- A~'J~

2

2

2

2
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3 5

•

26. Librarianship is frequently forgetful that it is first and

:.,;SJ?,J-1;;,~ ~~~I ~~\"~
foremost a service profession.

- .-..~~~
27. Librarianship offers many interesting associations with

~\~~,)\~'~~~\ ;.;y r'~
people.. ,..,

• G1"~.J}' t:..
28. Librarianship is a dull, uneventful profession.

~ 14 l \ fIA , ... ~ J\ ~ \1:a " ... t: -. " · ' t: ,
• o~ ""1~..,.v~~ r .,/ \,,;J~ '--'t~

29. Librarianship is characterized by members truly dedicated

..: •. ..A.1~•• ", ~~ \ -•• L.. .,~\ .,. ~
wwy' - ~.-J >~ 1 • '-'f • ...""\

to the pro ession.

· ~~Jl!
30. Librarianship is only a skilled service occupation.

• ;..~~~..,; ~.-'"~ !.~~~\~
e

31. Librarianship gives its members no opportunity for self-
...~\ • J \ e•• _, ~_~ • -,.. -.

~~ ~/ 'f~\~J' ~~\....",
expression .

. ~~\

1

1

l

1

1

1

2

2

2

2

2

2

3 'Î

J .;

J 4

3 4

3 4

3 4

5

5

5

5

5

5



•
32. Librarianship is more genuinely idealistic than most othe~

~\~~~jA"f~ .;.n~~\;.;y
professions.. ,.,

.~."J'''yi
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3

l

1

1

33. Librarianship is characterized by a widespread lack of
\l'-:.\,,~.~, -.

(~,,~"'.\ '-'. ~
interest in the profession on the part of its members.

· ~ W~\0: ~l: iJ) ~\
34. Librarianship's ideal of service makes it very appealing.

• -\-.1, 4:-'.:.1. ~_.v..J~\~~, .i.;)o~~'r~'
35. The profession of librarianship is dry and uninteresting.

· ;,;~~--' A;\t 4:"~'
36. Librarianship highly deserves its recognition as a profession. 1

• .... ("L_ • \ ..~, ~\,s." ...-J -Wl'~?
~7:'-'~ J ., 0//. '-'t •

37. Librarianship is too idealistic. •

·~V.P\~~~~~,
38. Librarianship is more demanding intellectually, than most

W'~~~~~;.n~~\;.;,.,~..
professions.

2 •

2 3

2 3

2 3

2 3

2 3

4

4

5

5

5

•

39. Librarianship ofters much opportunity for the exercise of

~... \Jo",,;J',-J -'.4~~, ~ ,...;:
individual initiative.

. ~~~\ ~~~\
40. Librarianship as a profession is limited in outlook.

• c.:;\"'~\;..>.J...J' ~ ~~\
•

41. Librarianship demands of its members alert, active minds.

. ~\J ~..j, ~\ Lt_~', Ü~\ Il. ~-
~.J -7~.~.

42. Librarianship has de·emphasized the interesting personal

.~\ '\.6..iJ' .1c.~\;l\~~ ,,~\ fil. ~U~- '-1 t,.S- _ \ - • '-'t • -..y-contacts with the public which used to make it appealing.

1

1

l

l

2 3

2 3

2 3

2 3

4

4

4

4

5
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• 43. Modern librarianship is fast outgrowing the stereot)~e of

~\~ ~,.,-:' ~.J\ -t:U,~~td .- ~ •• "-'f.
meekness which previously characterized it. - ~ - .; -

• ~\..-.J\ ~ l,;.~ jJ'. -
44. Librarianship attracts people with as much dynamism as any

~ 1.::.1J.»~ ~~.) (Y)lJ"'1~ Î~tfU1~~..:-!'
l 2 3 .; :other profession.

~ , 1

~';-..J;\W' ~~~;)\el.J...)\
45. Librarianship is a passive profession. l 2 3 4 ~

., ~~~ .. 4l~ · -. --Wi,\• /:f ~'-'f •
46. An intelligent persen wouldn't be satisfied in librarianship

- t.:..a, 11'. ~ ~ l e>.); uJ J,..rlJ~~ 1"--'f • ~.-
l 2 3 .; :::very long.

. ~.)s~.;I..

•
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APPENDIX 23

Distribution of Respondents

Category Respondent 0/0 Population

Urban Male Academie 92 51.1 180

Rural Male Academie 21 75.0 28

Urban Female Academie 82 54.6 150

Rural Female Academie 11 100.0 11

Urban Male Special 61 52.1 117

Rural Male Special 5 83.3 6

Urban Female Special 52 51.5 101

Rural Female Special 3 100.0 3

Urban Male Public 9 69.2 13

Rural Male Public 17 85.0 20

Urban Female Public 15 83.3 18

Rural Female Public 6 75.0 8

TOTAL 374 57.0 655

209



• APPENDIX 24

Urban Male Academie Librarians' Data
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•

Experience in Lib.
& Int. Sci. in Training in Ub.

Subject Age years Education & Int. Sc.

1 30-39 9-11 8.Se in Lib. & Int. Sei. -

2 30-39 3-5 B.Se in Engineering -
3 30-39 6-8 B.Se in Chemistry -

4 30-39 3-5 B.A. in Education -
5 20-29 Less than a year Assoeiate in Teaching -

6 30-39 6-8 B.A. in Arabie Language -
7 30-39 6-8 B.Se in Lib. & Inf. Sei. -
8 40-49 Over 11 Assoeiate in Administration fi'

9 20-29 3-5 B.Se in Lib. & Inf. Sei. -
10 30-39 Over 11 G.S.D. in Lib. & Int. Sei. -
11 30-39 Over 11 Assoeiate in Teaching -
12 40-49 Over 11 B.A. in English Language fi'

13 40-49 Over 11 B.A. in Lib. & Int. Sei. fi'

14 40-49 Over 11 B.Se in Lib. & Inf. Sei. -
15 30-39 9-11 B.Se in Science -

16 40-49 Over 11 B.Se in Lib. & Int. Sei. -
17 40-49 Over 11 B.Se in Lib. & Int. Sei. -

18 20-29 Less than a year Assoeiate in Aeeounting -
19 30-39 Over 11 Assoeiate in Teaching -
20 20-29 1-2 B.Se in Lib. & Int. Sei. -

21 30-39 Over 11 G.S.D. in Lib. & Int. Sei. -
22 40-49 Over 11 Assoeiate in Education fi'

23 20-29 3-5 B.Sc in Lib. & Int. Sei. -
24 20-29 6-8 B.Se in Lib. & Int. Sei. -
25 40-49 6-8 Assoeiate in Teaehing -
26 20-29 3-5 8.Se in Lib. & Inf. Sei. -
27 20-29 3-5 B.A. in Education -
28 50-59 Over 11 Assoeiate in Education -
29 20-29 1-2 B.A. in Education -
30 30-39 6-8 G.S.D. in Ub. & Int. Sei. -

* Associate =Degree offered by Junior College
*G.S.D. = Graduate Studies Diploma



• Urban Male Academie Librarians' Data: (Continued

211

•

Experience in Lib. Training in Lib.
Subject Age & Inf. Sei. in years Education & Inf. Sc.

31 40-49 9-11 G.S.O. in Lib. & Inf. Sei. -

32 30-39 6-8 M.Sc in Lib. & Inf. Sci. -

33 30-39 6-8 B.A. in Lib. & Inf. Sci. -
34 20-29 1-2 Associate in Lib. & Inf. Sei. -

35 20-29 1-2 B.A. in History -

36 20-29 1-2 B.A. in Education -
37 40-49 9-11 G.S.O. in Lib. & Inf. Sei. -
38 20-29 3-5 Associate in Accounting -
39 50-59 9-11 Associate in Teaehing -
40 30-39 9-11 G.S.O. in Ub. & Inf. Sci. -
41 30-39 6-8 B.Sc in Computer Sci. -

42 20-29 3-5 Associate in Teaching -

43 20-29 3-5 Associate in Teaching -

44 40-49 Over 11 Associate in Teaching -

45 30-39 9-11 Assoeiate in Teaching -

46 30-39 6-8 B.Sc in Lib. & Inf. Sei. -

47 30-39 6-8 B.Sc in Lib. & Int. Sci. -

48 30-39 6-8 B.A. in Education -
49 20-29 1-2 B.Sc in Lib. & Inf. Sci. -
50 40-49 Over 11 B.Sc in Science -
51 30-39 6-8 G.S.O. in Lib. & Inf. Sei. -

52 20-29 3-5 B.A. in Lib. & Inf. Sci. -
53 20-29 3-5 B.A. in Lib. & Inf. Sei. -

54 30-39 6-8 B.A. in English -

55 30-39 9-11 B.A. in French -

56 30-39 9-11 B.Sc in Lib. & Inf. Sei. -

57 30-39 6-8 B.Se in Lib. & Inf. Sci. -

58 30-39 6-8 G.S.D. in Lib. & Inf. Sei. -

59 40-49 9-11 M.Sc in Wb. & Inf. Sei. -
SO 40-49 Over 11 S.A. in History -



• Urban Male Academie Librarians' Data: (Continued

212

•

Experience in Lib.
& Int. Sei. in years Trainin~ in Lib.

Subiect Aae Education & ln. Sc.

61 20-29 1-2 Assoeiate in Computer Sei. -

62 20-29 3-5 Assoeiate in Management -
63 20-29 3-5 B.A. in Lib. & Inf. Sei. -
64 40-49 9-11 M.Sc in Ub. & Inf. Sei. -
65 30-39 6-8 Assoeiate in Teaehing -

66 20-29 9-11 Assoeiate in French -

67 40-49 Over 11 Assoeiate in Teaehing -

68 50-59 Over 11 M.Se in Ub. & Inf. Sei. -

69 40-49 Over 11 B.A. in Education -

70 20-29 1-2 B.A. in Lib. & Inf. Sei. -
71 20-29 3-5 B.A. in Lib. & Int. Sei. -
72 20-29 3-5 B.A. in Lib. & Inf. Sei. -

73 20-29 3-5 B.A. in Lib. & Inf. Sei. -

74 40-49 9-11 M.Se in Lib. & Inf. Sei. -

75 30-39 9-11 G.S.D. in Lib. & Inf. Sei. -

76 30-39 9-11 B.Se in Lib. & Inf. Sei. -

77 40-49 Over 11 G.S.D. in Ub. & Inf. Sei. -

78 20-29 6-8 B.Se in Lib. & Inf. Sei. -

79 20-29 3-5 Assoeiate in Computer Sei. -

80 30-39 6-8 Assoeiate in Teaehing -
81 30-39 6-8 Assoeiate in Teaehin9 -
82 30-39 3-5 B.A. in Lib. & Inf. Sei. -

83 30-39 9-11 B.A. in Lib. & Int. Sei. -

84 20-29 6-8 B.Sc in Math -
85 20-29 3-5 B.Se in Engineering -
86 30-39 9-11 B.Sc in Computer Sei. -

87 30-39 9-11 B.Se in Statisties -
88 30-39 9-11 M.Se in Lib. & Inf. Sei. -

89 40-49 9-11 M.Se in Ub. & Inf. Sei. -
90 40-49 6-8 Assoeiate in Teaehing -
91 30-39 6-8 Associate in Administration -
92 30-39 3-5 B.A. in Lib. & Inf. Sei. -



• APPENDIX 25

Rural Male Academie Librarians' Data:
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•

Experience in Lib.
& Inf. Sci. in Trainin~ in Lib.

Subject Age years Education & ln. Sc.

1 20-29 Less than a year B.Se in Lib. & Inf. Sei. -
2 20-29 6-8 Assoeiate in Teaehing -

3 20-29 6-8 B.Se in Lib. & Inf. Sei. -

4 30-39 6-8 Assoeiate in Teaehing -

5 20-29 3-5 Assoeiate in Teaehing -

6 30-39 1-2 Assoeiate in Teaehing -

7 20-29 3-5 Associate in Teaehing -

8 20-29 Less than a year B.A. in Lib. & Inf. Sei. -
9 40-49 6-8 Assoeiate in Teaehing -

10 20-29 Less than a year 8.A. in History -

11 20-29 1-2 Assoeiate in Teaehing -
12 30-39 1-2 B.Se in Physics -

13 20-29 3-5 Assoeiate in Management -
14 30-39 6-8 B.Sc in Politieal Sei. -

15 20-29 9-11 G.S.O. Educational -
Counseling

16 20-29 3-5 B.A. in Lib. & lnf. Sei. -
17 50-59 Over 11 Assoeiate in Teaehing -

18 50-59 9-11 Assoeiate in Teaching -

19 20-29 3-5 B.Se in Lib. & Inf. Sei. -
20 20-29 3-5 B.Se in Lib. & lnf. Sei. -
21 30-39 9-11 B.A. in Lib. & Inf. Sei. -
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Experience in Ub.
& Inf. Sei. in Training in Lib.

Subject Age years Education & Inf. Sc.

1 20-29 1-2 B.Se in Lib. & Inf. Sei. -
2 20-29 1-2 B.A. in History -
3 20-29 3-5 B.Se in Lib. & Inf. Sei. -
4 20-29 1-2 B.A. in Arabie -
5 30-39 Over 11 B.Sc in Lib. & Inf. Sei. -
S 20-29 9-11 B.Se in Lib. & Inf. Sei. -
7 30-39 9-11 B.Se in Lib. & Inf. Sei. -
8 30-39 Over 11 Associate in Administration -
9 20-29 1-2 B.Se in Lib. & Inf. Sei. -

10 20-29 6-8 G.S.D. in Education -
11 30-39 9-11 B.Se in Science -

12 30-39 Over 11 B.Se in Lib. & Inf. Sei. -
13 20-29 1-2 B.A. in French -
14 20-29 1-2 B.A. in Social Science -
15 20-29 1-2 B.A. in Social Science -
16 30-39 Over 11 B.Se in Lib. & Inf. Sei. -
17 20-29 Less than a year B.Se in Statisties -
18 20-29 6-8 G.S.O. in Lib. & Inf. Sei. -

19 30-39 Over 11 B.Sc in Lib. & Inf. Sei. -
20 30-39 Over 11 G.S.O. in Education -
21 30-39 9-11 B.Sc in Lib. & Inf. Sei. -
22 20-29 1-2 B.Sc in Social Science -
23 20-29 Less than a year 8.A. in Lib. & Inf. Sci. -
24 20-29 3-5 Assoeiate in Teaching -
25 30-39 9-11 8.Se in Lib. & Inf. Sei. -
26 30-39 6-8 8.Sc in Lib. & Inf. Sei. -
27 20-29 Less than a year 8.Se in Lib. & Inf. Sei. -
28 20-29 Less than a year B.Se in Lib. & Inf. Sei. -
29 30-39 Over 11 B.A. in English Language -
30 20-29 Less than a year B.Se in Lib. & Inf. Sei. -
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Experience in Ub. Training in Ub.
Subject Age & Inf. Sei. in years Education & Inf. Sc.

31 20-29 3-5 B.A. in French -

32 20-29 Less than a year G.S.D. in Pofitieal Sei. -

33 30-39 9-11 G.S.D. in wb. & Inf. Sei. -

34 30-39 9-11 B.A. in Lib. & Inf. Sei. -

35 40-49 9-11 B.Sc in Education -

36 20-29 6-8 B.A. in Lib. & Inf. Sei. -
37 20-29 6-8 B.Sc in Lib. & /nf. Sei. -
38 20-29 3-5 B.Sc in Education -
39 30-39 6-8 G.S.O. in Lib. & Inf. Sei. -
40 20-29 3-5 B.Sc in Science -
41 20-29 3-5 B.Sc in Science -
42 30-39 6-8 B.Sc in Engineering -
43 30-39 $-11 B.A. in History -
44 30-39 ~ 9-11 B.A. in Education -
45 20-29 3-5 B.Sc in Lib. & Int. Sei. -
46 20-29 3-5 B.Sc in Lib. & Inf. Sei. -
47 30-39 6-8 1 B.Sc in Science -
48 30-39 6-8 B.Sc in Lib. & Inf. Sci. -

49 40-49 9-11 Associate in Teaching -

50 20-29 , 3-5 B.A. in Education -

51 40-49 9-11 G.S.O. in Lib. & Int. Sei. -
52 30-39 9-11 B.Sc in Lib. & Inf. Sci. -
53 30-39 6-8 G.S.D. in Lib. & Int. Sei. -

54 30-39 6-8 B.Sc in Lib. & Inf. Sei. -

55 40-49 S-i1 B.A. in Arabie Language -

56 20-29 : 3-5 B.Sc in Lib. & Inf. Sei. -
57 30-39 6-8 B.Sc in Lib. & ~nt. Sei. -
58 30-39 6-8 B.Sc in Science -

59 30-39 6-8 B.A. in English Language -
60 20-29 6-8 1 B.A. in Enalish Lanauaae -
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Experience in Lib.
& Int. Sei. in years Trainin~ in Ub.

Subiect Aae Education & ln. Sc.

61 20-29 3-5 B.Se in Lib. & Inf. Sei. -
62 20-29 6-8 B.Sc in Lib. & /nf. Sei. -
63 40-49 6-8 B.Sc in Lib. & Inf. Sei. -

64 30-3~ 6-8 B.Se in Lib. & lnf. Sei. -
65 30-39 9-11 G.s.D. in Lib. & Int. Sei. -

66 30-39 9-11 B.A. in History -
67 30-39 3-5 B.Sc in Science -

68 30-39 9-11 M.se in Lib. & Inf. Sei. -
69 20-29 3-5 B.A. in Lib. & Inf. Sei. -

70 40-49 1 9-: 1 M.Se in Lib. & Inf. Sei. -
71 20-29 3-5 B.A. in Lib. & Inf. Sei. -

72 20-29 6-8 B.Se in Aarieulture -
73 20-29 6-8 : B.Sc in Medical Tech. -

1

74 30-39 Over 11 B.Se in Engineering -
75 30-39 Over 11 B.Se in Computer Sei. -

76 30-39
1

Over 11 G.S.D. in Lib. & Inf. Sei. -

77 40-49 Over 11 B.se in Lib. & Inf. Sei. -
78 20-29 3-5 1 B.Sc in Lib. & Inf. Sei. -

79 30-39 9-11 ' B.Sc in Lib. & Inf. Sei. -
1

80 40-49 5-11 G.S.D. in Lib. & Inf. Sei. -

81 20-29 3-5 B.Se in Lib. & Inf. Sei. -
82 20-29 1 3-5 B.Se in Lib. & Inf. Sei. -
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Experience in Lib.
& Int. Sei. in Trainin~ in Lib.

Subject Age years Education & ln. Sc.

1 20-29 6-8 Associate in Administration ./
2 20-29 1-2 B.Sc in Lib. & Inf. Sci. -

3 20-29 1-2 Associate in Finance -

4 30-39 3-5 B.Sc in Administration -

5 30-39 3-5 8.Se in Lib. & Inf. Sei. -

6 20-29
1

6-8 Associate in Administration -

7 20-29 Less than a year 1 B.A. in Lib. & Inf. Sei. -

8 20-29 1-2 Associate in Finance -
9 20-29 3-5 Associate in Teaehing ./

10 20-29 3-5 B.Se in Military Science -
11 20-29 Less than a year Associate in Administration -
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Experience in Lib.
& Inf. Sei. in Training in Lib.

Subjec~ Age years Education & Inf. Sc.

1 30-39 6-8 B.Sc in Lib. & lnf. Sei. -

2 30-39 6-8 B.Sc in Lib. & Inf. Sei. -

3 30-39 Over 11 years B.Sc in Lib. & Inf. Sei. -

4 20-29 1-2 B.A. in History -
5 20-29 6-8 B.Sc in Lib. & Inf. Sei. -

6 30-39 6-8 B.Sc in Lib. & Inf. Sei. -
7 30-39 3-5 B.A. in Geology -

8 20-29 1-2 B.Se in Administration -

9 30-39 Over 11 G.S.O. in Lib. & Inf. Sei. -
10 40-49 Over 11 B.A. in History .1

11 20-29 1-2 Associate in Administration -

12 30-39 9-11 G.S.O. in Lib. & Inf. Sei. -
13 40-49 Over 11 B.A. in Lib. & Inf. Sei. -
14 20-29 6-8 Associate in Teaching .1

15 40-49 Over 11 Associate in Teaehing .1

16 30-39 9-11 B.Sc in Lib. & Inf. Sei. -

17 20-29 3-5 Associate in Administration -

18 20-29 3-5 B.A. in English -
19 20-29 3-5 B.A. in Education -

20 20-29 3-5 B.Sc in Lib. & Inf. Sei. -

21 30-39 6-8 B.Sc in Lib. & Inf. Sei. -
22 30-39 6-8 B.Sc in Lib. & Inf. Sei. -
23 30-39 9-11 B.Sc in Engineering -

24 20-29 3-5 B.Sc in Engineering -
25 20-29 3-5 B.Se in Lib. & Inf. Sei. -

26 40-49 Over 11 8.Sc in Agriculture -
27 40-49 9-11 M.Sc in Lib. & Inf. Sei. -
28 20-29 3-5 8.Sc in Science -
29 40-49 9-11 B.Sc in Science -
30 30-39 9-11 B.Sc in Science -
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Experience in Ub. Training in Ub.
Subject Age & Inf. Sei. in years Education & Inf. Sc.

31 20-29 3-5 B.Sc in Lib. & Inf. Sei. -

32 20-29 3-5 8.Sc in Lib. & Inf. Sei. -

33 50-59 Over 11 B.A. in Education -

34 50-59 9-11 B.Sc in Education -
35 20-29 6-8 B.Sc in Engineering -
36 30-39 9-11 B.A. in Lib. & Inf. Sei. -

37 30-39 9-11 G.S.O. in Ub. & Inf. Sei. -
38 30-39 9-11 B.Sc in Statistics -

39 20-29 3-5 B.Sc in Statistics -
40 20-29 3-5 B.Sc in Math -
41 30-39 6-8 G.S.O. in Lib. & Inf. Sei. -
42 30-39 9-11 M.Sc in Lib. & Inf. Sei. -
43 30-39 9-11 G.S.O. in Lib. & Inf. Sei. -

44 20-29 3-5 G.S.O. in Ub. & Inf. Sei. -
45 20-29 6-8 8.Sc in Agriculture -

46 20-29 6-8 B.Sc in Computer Sei. -
47 30-39 6-8 B.Sc in Education -

48 30-39 6-8 B.A. in Lib. & Inf. Sei. -

49 30-39 6-8 G.S.O. in Lib. & Inf. Sei. -

50 30-39 6-8 B.Sc in French -

51 20-29 6-8 B.A. in Lib. & Inf. Sei. -

52 40-49 Over 11 M.Sc in Lib. & Inf. Sei. -

53 40-49 Over 11 B.Sc in Geology -

54 30-39 9-11 B.A. in Lib. & Inf. Sei. -
1

55 30-39 6-8 G.S.O. in Lib. & Inf. Sei. -
56 20-29 6-8 8.Sc in Science -

57 30-39 9-11 8.Sc in Science -

58 30-39 9-11 B.Sc in Science -
59 20-29 6-8 B.Sc in Science -
60 20-29 6-8 B.Sc in Science -
61 40-49 i Over 11 B.Sc in Lib. & Inf. Sei. -
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Experience in Lib.
Trainin? in Ub.& Int. Sei. in

Subject Age years Education & ln. Sc.

1 20-29 Less than a year B.Sc in Communication -
2 20-29 Less than a year Associate in Teaching -

3 20-29 1-2 B.A. in Education -
4 20-29 3-5 Associate in Education -
5 20-29 6-8 B.Sc in Lib. & Int. Sei. -
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Experience in Lib.
& Inf. Sci. in Training in Lib.

Subjeet Age years Education & Inf. Sc.

1 20-29 Less than a year B.Sc in Lib. & Inf. Sci. -
2 30-39 Over 11 B.Sc in Lib. & Inf. Sei. -
3 20-29 1-2 Associate in Administration -
4 20-29 3-5 B.Se in Lib. & Inf. Sei. -
5 20-29 6-8 B.Sc in Lib. & Inf. Sei. -

6 30-39 Over 11 B.Se in Lib. & Inf. Sei. -
7 20-29 3-5 B.Se in Lib. & Inf. Sei. -
8 20-29 Less than a year B.Se in lib. & Inf. Sei.

9 20-29 1-2 8.Se in Computer Sei. t!'

10 20-29 1-2 B.Se in Lib. & Inf. Sei. -
11 20-29 3-5 B.Se in lib. & Int. Sei. t!'

12 30-39 Over 11 B.Se in Lib. & Int. Sei. -
13 20-29 Less than a year B.A. in History -
14 30-39 Over 11 B.Sc in Lib. & Inf. Sei. -
15 20-29 1-2 Assoeiate in Computer Sei. -
16 30-39 6-8 B.Sc in Lib. & Inf. Sei. -
17 30-39 6-8 B.Sc in Lib. & Int. Sei. -
18 20-29 Less than a year B.Sc in Lib. & Int. Sei. -
19 20-29 Less than a year 8.Sc in Lib. & Inf. Sei. -
20 20-29 6-8 B.Sc in Lib. & Inf. Sei. -
21 20-29 Over 11 B.A. in French -
22 20-29 3-5 B.A. in Lib. & Inf. Sei. -
23 40-49 Over 11 M.Se in Lib. & Int. Sei. -
24 20-29 1-2 Assoeiate in Administration -
25 30-39 Over 11 B.Sc in Lib. & Int. Sei. -
26 20-29 1-2 B.Sc in Lib. & Int. Sei. -
27 30-39 9-11 B.Sc in Lib. & Int. Sei. -
28 20-29 1-2 B.Sc in Lib. & Int. Sei. -
29 20-29 3-5 B.Sc in Lib. & Inf. Sei. -
30 20-29 1-2 B.A. in History -



• Urbln Femlle Special Librarians' Data: (Continued)

222

•

Experience in Lib. Training in wb.
Subject Age & Inf. Sei. in years Education & Inf. Sc.

31 30-39 6-8 G.S.D. in Management -
32 20-29 1-2 B.Sc in Agriculture fi'

33 30-39 9-11 B.Sc in Lib. & Inf. Sei. -
34 20-29 1-2 B.A. in Lib. & Inf. Sei. fi'

35 20-29 3-5 B.Sc in Agriculture -

36 20-29 Less than a year B.Sc in Agriculture -
37 30-39 Over 11 B.Sc in Lib. & Inf. Sei. fi'

38 20-29 6-8 Associate in Management -

39 20-29 Less than a year B.Sc in Agriculture -
40 30-39 9-11 B.Sc in Lib. & Inf. Sei. -

41 20-29 6-8 B.Sc in Engineering -
42 20-29 6-8 B.Sc in Math -
43 20-29 3-5 B.Se in Agriculture -

44 30-39 9-11 G.S.D. in Lib. & lnf. Sei. -
45 20-29 6-8 B.Sc in Agriculture -
46 20-29 6-8 B.Sc in Engineering -

47 30-39 9-11 B.Sc in Statistics -

48 20-29 6-8 B.Sc in Science -
49 30-39 6-8 B.Sc in Lib. & Inf. Sei. -
50 30-39 9-11 B.Sc in Lib. & Inf. Sei. -

51 20-29 3-5 B.Sc in Lib. & Inf. Sei. .

52 20-29 3·5 B.Sc in Lib. & Inf. Sei. -
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EXKerience in Ub.
Int. Sei. in Trainin? in Ub.

Subject Age years Education & ln. Sc.

1 20-29 1-2 B.Sc in Lib. & Int. Sei. -
2 30-39 9-11 B.Sc in Lib. & Int. Sei. -

3 20-29 3-5 B.Sc in Lib. & Int. Sei. -
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Experience in Lib.
& Int. Sei. in Training in Lib.

Subject Age years Education & Inf. Sc.

1 30-39 Over 11 B.Sc in Lib. & Int. Sei. -
2 40-49 9-11 G.S.D. in Lib. & Int. Sei. -
3 20-29 3-5 B.A. in Administration -

4 20-29 Less than a year B.Sc in Administration -

5 20-29 3-5 B.Sc in Lib. & lnf. Sei. -

6 40-49 1-2 B.Sc in Lib. & Inf. Sei. -

7 40-49 Over 11 B.Sc in Aviation tI'

8 40-49 Over 11 M.Sc in Lib. & Inf. Sci. -
9 20-29 3-5 B.A. in Lib. & Int. Sei. -
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Experience in Lib.
& fnt. Sei. in Training in Ub.

Subject Age years Education & lnt. Sc.

1 30-39 6-8 B.Sc in Lib. & fnt. Sei. -
2 30-39 3-5 Associate in Education -

3 50-59 Over 11 Associate in Commerce -
4 20-29 Less than a year B.Se in Communication -
5 30-39 3-5 Associate in Education -
6 30-39 Over 11 Associate in Education -
7 30-39 6-8 Associate in Education -
8 20-29 1-2 Associate in Education -
9 20-29 6-8 Assoeiate in Teaehing -

10 20-29 3-5 B.Sc in Communication -
11 40-49 Over 11 Associate in Teaching -
12 40-49 Over 11 B.A. in Lib. & Int. Sei. -

13 30-39 6-8 B.Sc in Lib. & Int. Sei. -
14 30-39 3-5 B.Sc in Lib. & Int. Sei. -
15 20-29 3-5 B.Sc in Lib. & Int. Sei. -
16 50-59 Over 11 1 Associate in Teaching -
17 50-59 9-11 1 Associate in Teaehing ./
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Experience in Ub.
& Inf. Sei. in Training in Ub.

Subjec Age years Education & Inf. Sc.

t

1 30-39 Over 11 Assoeiate in Teaehing -

2 20-29 3-5 Assoeiate in Administration -
3 20-29 1-2 B.Se in Lib. & Inf. Sei. -
4 30-39 9-11 Assoeiate in Teaehing -
5 30-39 Over 11 G.S.O. in Lib. & Inf. Sei. -

6 20-29 9-11 1 Assoeiate in Administration -

7 40-49 Over 11 Assoeiate in Administration -

8 20-29 3-5 B.Se in Lib. & lnf. Sei. -
9 30-39 6-8 B.Se in Lib. & Inf. Sei. -

10 30-39 9-11 B.Se in Lib. & Inf. Sei. -

11 20-29 3-5 B.A. in Lib. & Inf. Sei. -

12 30-39 6-8 i B.A. in Lib. & Inf. Sei. -
13 20-29 6-8 B.A. in Lib. & Inf. Sei. -
14 20-29 3-5 B.Se in Lib. & Inf. Sei. -

15 30-39 9-11 G.S.O. in Lib. & Inf. Sei. -
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Experience in Lib.
& Int. Sei. in Training in Lib.

Subject Age years Education & Int. Sc.

1 30-33 6-8 B.Sc in Lib. & Int. Sci. -
2 20-29 1-2 Associate in Finance -
3 20-29 1-2 Associate in Finance -

4 20-29 1-2 B.Sc in Lib. & Int. Sei. -

5 30-39 6-8 Assoeiate in Administration -
6 30-39 9-11 B.A. in Lib. & Int. Sei. -
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Statement of cthics. p.

Research Ethics Committee of
The Faculty of Education

Statement of Ethics of Proposed Research
in the Faculty of Education

Ir is assumed that the responses to the questions below reflect the auchor"s (or authors')
familiarity wich the ethicaJ guidelines for research wich human subjeccs that have been
adopred by the Faculty of Education.

1. Infonned Consent of Subjects

A caver lerrer is designed and attached ta the attitude scale. The cover lener is written in
such a way [0 include:

a - The purpose of the study "briefly stated"
b - The protection afforded the respondem
c - Endorsemem of the research study
d - Legitimacy of the research study
e - Request for cooperation
f - Special instruction

.., Subject Recruitment

Randomly selected Libyan professional librarians of different types of libraries (academic,
public, special and school).

1.1 Are the subjects a "captive population" (e.g. residents of a rehabilitation centre,
students in a class, inmates in a penal establishment)?

The subjects are not a "captive population".

1.2 Erplain Izow institutiollal or social pressures l ....'l"ll lIot be applied to encourage
panicipation.

The questionnaires will be distribured and the subjects will be asked and not forced ta
return the completed questionnaire.

2.3 M1at is the nature of the inducement J'ou intend to present to prospective subjects to
persuade them to participate in your srudy?

An honest appealing statement in the cover leuer.
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Staternent of ethics. p" 2

2.4 How will JOU help prospective panicipallts understand {hat tlzey "lay free(v u.:itlzdraw
Jrom the study at their own discretion and for any reason?

The subjects have no obligation ta participate if they do not wam to.

3. Subject Risk and \Vellbeing

Not applicable. No physical nor psychological risks are expecled la result from
participating in this study.

4. Deception of Subjects

See #2

4.1 Will the research design necessitate any deception to the subjecrs?

No deception involved.

4.2 If so, Hdlat assurance can you prol/ide this conlmÎttee rhat flO alternative nlethodology
is adequare?

Not applicable.

4.3 If deception is used, how do you inte/ld to nullify alZY negative consequences of the
deception?

Not applicable.

5. Privacy of Subjects

How will this study respect the subjects' n"ght to privacy, {hat is, their n"ght to refuse
you access to any information which Jalis within the private domain?

The confidentiality of the subjects will be assured. The data will not be reported in
any way which would allow the identification of any individual participant.

6. Confidentiality1AnOn}Ulity

The subjects' identities will not be a salient feature of the study.
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Sraremem of ethics. p. .3

6.1 How will tlzis study ensure that (a) tlze identity of tlze subjects l1,,'ill be cOllcealed and
(b) the confidentiality of the infornzatioll u:/Zich they will funzÎ5h to the researcflers or
{Izeir surrogates will be safeguarded?

6.1 Participants will nor he asked (0 give cheir names. Confidemialicy will he assured
(see 5).

6.2 Funher, will the data he aggregated ill such a way that even slzouLd tlze idelltify of [Ize
panicipants become known, no reasollable Inference couM he made about the
performance, competence, or character of any one of these panicipants?

No (see 5).

If this project has been submitted co another ethics committee. please note the particulars:



• 1 - Please put a check (~ n'hen appropriate.

1- 1 am a: A - Male 1ibrarian ( 8 - Female 1ibrarian (

2- 1 arn••••••Jears old.

3- 1 ha\'e been working as a librarian for:
A- Less than 1 l'ear ( )
B- 1 - 2 years ( )
C- 3 - 5 years ( )
0- 6 - 8 years ( )
E- 9 - 11 years ( )
F- 12 or more years ()

4-

5-

6-

1 work in:
A- Academie Iibrary
8- Special 1ibrary
C- Public library

l\.fy librar)' is located in:
A- Urban community
B- Rural community

l\fy academic degree(s):
A- B.A.,
B- B.S.,
C- Graduate diploma,
0- M.A.,
E- Ph.O ..
D- Other

(

(
(

(
(

( ) In .
( ) ln .
( ) In .
( ) In .
( ) In ,.
( ) Specify .

7- If none of the degree(s) tbat you have obtained are in Librar,Y and
Information Science:
A- Have yau had any training in Librarianship?
1- Yes ( )
2- No ( )
B- If yes specify type and length of training ..

•
11- The statements in this section were designed ta measure yaur attitude. It is

important to respond as honestly as possible ta each statement. The responses
needed here are the ones chat retlcct your true attitude. Please circle the number
which besl represem your level of agreement or disagreement wilh each statement
in accordance with the scale.
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