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CWV?TER ~[" 

INTRODUCTION 

Definition and statemen·to~the J?;roblem. , 

Student activities have never been totally con~ 

fined to those related directly to formaI education in 

schools, but the rapid development and multiplication of 

such activities, and their incorporation into definite pro-

grammes is almost entirely a twentieth centuryphenomenon. 

Perhaps nowhere in the world has this development been more 

marked than in th.e high ::;chools of North .Amer~.ca. l'n part, 

the incorporation of student activities into extra-curricu-

lar programmes arose from the recognition of the relation 

between such activiti.es and the future, adult life of the 

st'Q.dents. In th.e l'races::; the status of extra curricular 

activities has changed markedly. This would be as true of 

the period of growth from 1910 to the mid 1960's as it 

would be of the period since then. 

According to an earlier definition, extra-curricu-

lar activities are, 

those activities which take place outside the regular 
school day, originate in the spontaneous interest of 
pupils, and arecarried on without the reward of school 
credit. l 

lJohnston, Edgar G. and Roland C. Faunce, Student 
Activities in Secondary Schools, New York; The Ronald Press, 
1952, p. 12. 
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But increasi.ngly extra-curricular activi ties be­

came an integral part of the regular school programme. 

They are no longer considered as out of class activities, to 

use the te~~ suggestsd in Good's Dictionary of Education2 , 

but are treated as meaningful learning experience in the 

lives of pupils. Their educational value is recognized, 

and consequently the school of today has become far removed 

from the traditional classroom oriented school of.the pasto 

Bossing aptly described this state of affairs in these terms, 

Consequently inmany schools, activities.traditionally 
classified. as extra curricular are now being curricu­
larized; time, facilities and materials aX'e allotted 
to them and those who engage in them are given appro-
priate school credit. 3 . 

The incorporation of extra-curricular activities 

into the mainstream of school procedures was suggested by 

Monroe4 in hi.s detinition (1952) 

extra-curricular activitie's are those student-initia­
ted and student-organized events and undertakings which 
are planned for recreational purposes and which carry 
educational value. These activities are subject to 
some measure of control and direction by the administra­
tion of the school. 

This may be set against the definition proposed by 

Good5 {1945}, 

2Good, Carter V., Dictionary.of Education, New York: 
McGraw, 1945. 

3Bossing, Nelson L., Principles of secondary Educa­
tion, Englewood Cliffs, N.J.: Prentice-Hall, 1959, p.420. 

4Monroe, W. S . (ed.) Encyclopedia ot Educa·tional 
Research, New York: Macmillan, Revised Edition, 1952. 

5Good, Carter V. Dictionary of .Education, vide supra. 
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programs and events carrying no academic credit, 
sponsored and organized by pupils' or students' organ­
izations or by the educational institution designed to 
entertain, instruct and/or provide exercise of interest 
and abilities subject to some measure of control by the 
institution. 

The third edition of .. the .Encyelop.edia of Education­

al Researeh (1959)6 carried an article by Faunce under the 

title, 'Extracurricular Activities', even thoughmany were 

beginning to use the term "student activities". This trend 

was made clearer in the four th edition (l969) 7 which used 

the title, 'Student Organi'zations and Activities; Elementary 

and Secondary', and was preceded by another one entitled, 

'Student Organizations and Student Activities: College and 

University'. Two of the individuals most influential in this 

changè of attitude, and change of title, :.W€;t:'e Elbert K. 

~retwellr and his best known student,Harry C. McKown. The 

former, offered the first course on extra-curricular activi-

ties in 1917, and wrote the first textbook with that title in 

19318 , although he had also been instrumental in persuading 

the National Society for the Study of Education to devote 

their 1926 Yearbook9 to this topie. McKown, Fretwell's 

. 6Encyclopedia of Edueational Research. New York: 
The Macmillan Company, Third Edition, 1960. 

7Encyclopedia of Educational Research. New York: 
The Macmillan Company, Fourth Edition, 1969. 

8Fretwell, Elbert K. 
in Secondary Schools. Boston: 

Extra-curricular Aetivities 
Houghton, 1931. 

9National Society for the Study of Education, 
"Extra-eurricular Activities ll

• 25th Yearbook, Part II, 
Chicago: N.S.S.E., 1926. 
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student in 1921, helped to found and edit the publication, 

"School Activities" in 1929. 

McKownlO suggested that 

nèarly aIl teachers have some definite responsibility 
for their organization and promotion. Many full time 
professional directors of activities are employed; 
school rooms, tIme, equipment and materials are pro­
vided; their relationships with the regular curricula 
are many and vital; credit for participation is allowed 
and in some instances is required, and recognitions of 
aIl sorts are given. ' 

At a later date, in a book with a somewhat arresting title, 

Frederickll indicated the greater participation of school 

officiaIs when he defined student activities in the follow-

ing terms, 

Student activities are those school act~vities volun­
tarily engaged in by students, which have the approval 
of and are sponsored by the faculty and which do not 
carry credit towards promotion or graduation. 

It can be seen, therefore, that there has been a growing 

acceptance by the school of such activities~ From activities 

carried on entirely outside of the school, and perhaps even 

clandestinely, by way of passive acceptance, almost of inevit-

ability, to active encouragement by school principals, these 

student activities have extended from the athletic and musi-

cal to a great variety of special interest groups. 

lOMcKown, Harry C. Extra-curricular Activiti'es. 
New York: Macmillan, 1952. 

llFrederick, Robert Wendell. The Third Curriculum: 
Student Activities in American Education. New York; Appleton':' 
Century-Crofts, 1959. 
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From the evidence available, and from personally 

held beliefs, it appears that the essential feature of 

properly conducted extra-curricular activities is that they 

should be student initiated and student organized. This 

implies that success depends upon student organization and 

initiative; in a period of increased initiative new activi­

ties will compete for student interest, and in a period of 

declining initiative or declining student support sorne 

activities will cease to existe These activities take place 

outside of regular course work,carry no academic credit for 

promotion or graduation, but are given official recognition, 

because they serve major educational purposes. The~ may be 

regarded as spices, added to a regular schoolprogr~e that 

not only make it more attractive but render it more meaning­

fuI to the participating students. It is often because of 

such beliefs that staff members spare their time for help 

and sorne forro of general supervision. 

PURl?OSE OF THE STUDY 

Interest in extra-curricular activities is not new 

in Canadian schools. There are nineteenth century references 

to athletics' contests and to other contests in spelling, 

debating and public speaking which took place in the academies 

and public schools at that time. 

Developments since then have so broadened the scope 
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and number of such extra-curricular activities that no 

single study can do justice to aIl. Consequently, the pre­

sent study is limited to a consideration of extra-curricular 

activities in certain of the Protestant high schools within 

or adjacent to the island of Montreal. A comparison is th en 

made with extra-curricular activities in Pilani schools in 

India. 

The study is reported within an administrative 

framework. Questions are asked about the actual nature of 

the programmes of extra-curricular offered·inthose high 

schools, their organization and supervision,their importance 

in the life of the school., the amount of time ~llocated to 

them. Sponsorship and control, as important features of such 

programmes, are reviewed within the context of the organiza­

tional, administrative structure of the school. The'value 

placed upon them by individual teachers and students is in­

vestigated, and attempts are made to gain thefacts, data, and 

personal opinions from key personnel and other important wit­

nesses. From these sources, it is hoped that a clear picture 

of the practices current in 1964 would emerge. 

As far as can be ascertained, no previous study of 

this topic has been made in Quebec~ To a student from another 

culture, with interest and participation in extra-curricular 

activities there, the problem seemed eminently worth studying. 
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EXPLANATION OF TERMS 

Three expressions will be encountered frequently 

in the course of this study. They are expressions related to: 

1. The Protestant Schools of the Montreal region. 

2. The Pilani schools. 

3. Sponsors of extra curricular activities. 

Separate sections are devoted to explanation of these terms 

and sorne related concepts. 

1. The Protestant Schools of -the Montreal region. 

Though there are seveX'al ethni.o. gX'OU]?S living in 

Canada, in additionto the two native peoples of Eskimos and 

Indians, the legal system conters speci.al recogni tien upon 

the two which are regarded as the founders of Canada. These 

two are the French and English. The Confederation of the 

British Colonies in North America into a single Dominion was 

legalised by the British North America Act, .which came into 

effect on July lst, 1867. Mindful of the history of the 

separate colonies which existed before then, and of the recent 

events in the United States, this Act established the legal 

responsibilities of the Dominion and of its separate Provinces. 

One such provision relatedto Education. Section 93 stated: 

"In and for each Province the Legislature may exclusively 
make Laws in relation, subject and according to the 
following provisions: 
1. Nothing in any such law shall prejudicially affect 

any Right or Privilege with respect toDenominational 
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Schools which any Clessof Persons have by Law 
in the Province at Union. ,,12 

Other provisions followed in order. However, as denomina-

tional schools existed in Quebec and Ontario in 1867, these 

schools continued after that date. In Quebec the majority of 

parents in any given area would determine the religious 

character of the schools of that area. Dissentients were 

allowed to establish their own schools. The term Separate 

Schools was used in Ontario, Dissentient Schools expressed a 

similar meaning in Quebec. With one exception, aIl majority 

schools in Quebec were Catholic schools,the Dissentient 

schools were ~rotestant. Until late in the 1960's only 

these two kinds of schools could enjoy public support. 

Section 133 of this Act legislated for the use of 

the English and French languages .. in these terms; 

"133. Either the English or the French language may be 
used by any Person in the Debates of the Houses of the 
parliament of Canada and of the House of the Legislature 
of Quebec; and both these Languages shall be used in the 
respective Records and Journals of those Houses; and 
either of those Languages may be used by any Person or 
in any Pleading or Process in or issuing from any Court 
of Canada established under this Act, and in or frorru aIl 
or any of the Courts of Quebec. 

The Acts of the Parliament of Canada, and of the 
Legislature of Quebec shall be printed and published in 
both these languages."13 

It is by reason of this section 133 that English and French 

are referred to as the "official" languages. 

l2British North America Act, 1867. (British Statutes, 
30 Victoria, Chapter 3) as given in J.H.S. Reid et al "A Source 
Book of Canadian History" Toronto: Longmans Green, 1959. p.259. 

l3Ibid. p. 264. 



9 

For a great many years after Confederation, 

Catholic schoo1s in Quebec operated only in French, and 

Protestant schools only in English. By the mid 1960's some 

Catholic schools were conducted in English and one Protestant 

school in French. 

At aIl levels of the school system effective con­

trol rested with two committees, the Protestant Committee and 

the Catholic Committee. 

The briefest account of this development was given 

by the Royal Commission. of ~nquiry on Education in the Province 

of Quebec,Illost cOll\lIlonly refer;tted to as the ~a;t:'ent co;mrn;ission 

after :i::ts cha±rman, :Monseignieur parent.14 This traces the 

legislation of 1841 which established the position of Super­

intendent of Educati.on for the United Canadas and the prac­

tice of appointing one Superintendent for Upper Canada and 

one for Lower Canada (Quebec), ·made permanent by legislation 

in 1845 and 1846. The Council of Public !nstructionfollowed 

after 1856; it was the "first body vested with authority to 

direct the Province's school system."J.5 Of the fifteen 

members eleven were Roman Catholics and four were protestant. 

The Act of 1841 established Boards of Examiners, 

to govern the schools, that is, to "examine teachers, establish 

l4Report of the Royal Commission of. I·nquiry on 
Education in the Province of Quebec, Part One. The Structure 
of the Educational System at the Provincial Leve1« Quebec, 
The Queen's Printer, 1963, pp. 8-15. 

l5:rbid. p. 9. 

ramn 
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curricula, choose textbooks, and make regulations for the 

proper operation of the sChools.,,16 Where the school was a 

common school, with children of both religions in attendance, 

the Board of Examiners functioned as a unit. Where the 

school was attended by children of one faith only then o~ly 

members of the Board of Examiners professing that faith would 

govern. Where dissentient schools existed, such a section of 

the Board of Examiners would be responsible. Thus Roman 

Catholic Boards of Examiners, and Protestant Boards of examin-· 

ers came into being. Legislation in 1846 covered.the cities 

of Montreal and Quebec, and created two separate Commissions, 

with directly appointed Co:mmissioners, one foX' B,oman Catholics 

and the other for Protestants. -This legislation., protected 

by the British North Ameri.ca Act (l867} Sectic;m 93, makes the 

schools of those two cities, but not elsewhere, "at once con­

fessional and common".17 

For a few years after Confederation, the position 

of Superintendent of Education became that of Minister of 

Public Instruction, a post which reverted to its·original 

title under legislation il!troduced in 1875 by the third holder 

of the title, Minister. At the same time the Council of 

Public Instruction became representative of the two faiths 

and its permanent division into two confessional Committees, 

l6Ibid. p. Il. 

l7 I bid. p. 12. 
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the Roman Catholic Committee and the Protestant Committee 

was established. The two Committees functioned as indepen­

dent bodies "of last resort,,18 and continued to operate in 

this way until the establishment of a Ministryof Education 

in 1964. 19 

Sorne consolidation of school commissions and school 

boards took place, particularly after 1920. Sorne of the major 

consolidations had resulted in the formation of the protestant 

School Board of Greater Montreal, and the Montreal Catholic 

School Commission. However, some fort y one other Catholic 

School Commissions existedon,the island of Montreal but out­

side the metrC!)politanreg;ion: Similarly some smaller l?rotes­

tant School Boards existed on and adjacent to the island of 

Montreal. 

In the conduct of the schools, the Catholi,c School 

Commissions have held to the principle that not only should 

religion be taught, but its practice should permeate the life 

and work of the schooL;~" Whilst sorne Protestant school admin­

istrators would make a somewhat similar claim on behalf of 

their schools, it 'is generally held that because of the di­

verse nature of the religions grouped as Protestant, and be­

cause Jewish children are included in Protestant schools, 

Protestant schools are more secular in their operation. No 

18Ibid. p. 16. 

19Revised Statutes 1964, c.233. 
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pupi1 is compe11ed to participate in re1igious observances 

against the wishes of the parents. 

Canadian High Schoo1s provide the secondary stage 

of education. The primary or e1ementary stage usua11y com-

prises the first six or seven grades or years of attendance 

at schoo1. High schoo1s under the Protestant Schoo1 Boards 

in Montreal were usua11y housed in buildings distinct and 

separate from e1ementary schoo1s and contained grades 8, 9, 

10 and 11, sometimes on1y grades 9, 10 and 11. In recent 

years, by special permission, a grade 12 has been added to 

sorne se1ected high schoo1s. {Still more recently, e1ementary 

se::l,l.ools cont:j:nue to 9';t:'a.de. 6.on1y;. g;t;'a,qes 7 ... '11 a,;t;'e to be 

found in the high schoo1s, and soon a11 post~seconda,ry Ci.e~ 

post grade 11} education will be provided in separate insti­

tutions.1 20 In rural areas, some Protestant schools are 

ca11ed High Schoo1s when in fact· they offer al1'grades from 

kindergarten to grade 11. 

The end of grade eleven is marked by a Schoo1 

Leaving Examination, often referred to as the Junior Matricu-

1ation Examination. Obtaining certain. minimum marks in eight 

subjects (or papers) entit1es a student to receive a Schoo1 

Leaving Certificate. Higher marks in e1even papers renders 

him e1igib1e for admission to a university. For students who 

20R. Magnuson. Education in the Province of Quebec. 
U.S. Dept. of Hea1th, Education and Welfare (Washington, D.C.: 
USGPO OE-14l38. 
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elect to complete grade 12, and who obtain 70% in six papers, 

it is possible to seek admission directly into the second 

year of a four year university course. At grades below Il, 

in Protestant high schools not under the jurisdiction of the 

Protestant School Board of Greater Montreal annual examina­

tions are conducted by the Departrnent of Education. Within 

the Montreal area equivalent grade examinations have been con­

ducted by the P.S.B.G.M. {as the Protestant School Board of 

Greater Montreal is more commonly known.l 

"Before the establishment of the Department of 

Education, the Catholic Committee and the Protestant Committee 

were the real powers in education,prescribing curriculums 

and textbooks and setting examinations for Catholic and 

Protestant public schools, respectively.,,21 

~his rather bald statement indicates clearly the 

control exercised by a central body over the day to day oper­

ations of the schools of its religious beliefs. I"t explains 

the uniformity of procedures ofintra-curricular activity. 

It remains to be seen what effect such control has upon 

extra-curricular activities. 

Within the schools, the organization has tradition­

ally followed a rigid grade system, with promotion to grade 

nine being dependent upon success in the examinations conduc­

ted by the Departrnent of Education at the end of grade eight. 

2lIbid. p. 25. 



Further promotion was dependent upon success in the examin-

ations which terminated each grade. A student who failed to 

make the required marks was retained in that grade for a 

further year, sometimes longer. This topic of IIGrade Reten­

tion ll has been.treated more fully elsewhere. 22 

An alternative to this scheme was developed first 

in the Protestant high schools outside of Montreal, and adop­

ted later, but independentIy, by the high schools of the 

P.S:B.G.M. Thi.s alternative to total success or total failure 

has utilized grade promotion within subjects,.or IISubject 

Promotion ll
• This supposedly requires a thorough analysis of 

the performance of each individuai pUp'il in order to determine 

his needs, his strengths and his weaknesses. As described by 

Jones23 , subject promotion means IIthat a pupil who completes 

one course in a subject may enrol in the next course. Ex-

pressed in negative ter.ms, a pupil who fails any course in 

a subject would not necessariIy have to repeat that course." 

(He may terminate his study of that particular subject at that 

grade level, but study other subjects at leveis appropriate 

to higher grades.) The greatest advantage to a pupil, of sub-

ject promotion as an administrative device, is that he ts able 

to take that combination of subjects that appear best suited 

22A•J • H• Gaite. A Study of the Outcome of Grade Repe­
tition in the Protestant High Schools of Montr·eal. (unpuElished 
M.A. thesis, McGill University, Montreal) 1966. 

23S•C• Jones, Subject Promotion in the Province of 
Quebec. (unpublished M.A. thesis, McGill university, Montreal) 
1963, p.s. 

",-
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to his ability and interests. On a wider scale it has led 

to subsequent changes in the form of the High School Leaving 

Examination which permits the student to exercise options, 

allows hirn to present for examination at the end of earlier 

grades those subjects he does not wish to pursue to a grade 

eleven level. 

As noted ab ove the internaI arrangements of one 

Montreal Protestant high school are so similar to another 

that alrnost any one could be selected to representthe whole 

in those aspects, curriculum, texts, building standards and 

teaching rnethods, which are so clearly specified and c"ontrol­

led. Geographically, the location of a school will have 

other effects. The pupils will vary i.n their socio .... economic 

background and s·chools may vary in their ethnie composition. 

The form of extra .... curricular activities may also vary, but in 

each school a good athletic programme, a student council and 

a nurnber of clubs and societies form an important part of the 

regular school programme. 

Certain of the high schools under the control of 

the P.S.B .. G •. M. were chosen for study. Outside the central 

metropolitan area, towards the west of the island of Montreal 

another school board maintained control. This was the Pointe 

Claire and Beaconsfield School Board. Further to the west 

was the Macdonald School Board, and beyond the western tip of 

the island was the Hudson School Board. (Ail these are now 

part of the West Island Regional School Board}. At the time 
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when data was being collected the Pointe Claire and Beacons-

field School Board operated three high schools - of which 

one, Beaconsfield High School, participated in the study. 

The Macdonald School Board operated an elementary school and 

a highschool in what was virtually one building, with 

extensions of different ages. Each school was administra-

tively separate and distinct. Students and staffappeared 

to know the geographical limits of each school, but no clear­

ly marked physical boundarie,s could .be observed. . Macdonald 

High School, at that time, comprised of grades 9, 10, Il and, 

by special permission, grade 12 also was included in the 

study. 

The last school in the sample of schoo1s was the 

Hudson High School. Despite its name the school catered to 

the whole l?rotestant school population of .a suburban/rural 

area, and had aIl grades from one to twelve in the same 

building. In aIl there were some 450 pupils, of whom 250 

were in the e1ementary division. 

2. Pilani Higher Secondary Schoo·ls. 

Pi1ani is a small village having a population of 

about 7,000 people, and lies about 120 miles west of Delhi, 

the capital of India. The University of Pilani is a residen-

tial university with affiliated institutions run by a private 

trust, the Birla Education Trust. 24 (In many of the fol1owing 

24varrna, V.P., (Ed.) The Diamond Jubilee Souvenir, 
Birla Education Trust, Pilani, Rajasthan; Bir1a Education 
Trust, 1961, p.s. 
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pages this Trust will be referred to by the initiaIs B.E.T.) 

The chairman of the Trust, Mx. G.D. Birla, probably the most 

important industrialist in India, has built up this educa­

tional centre at his birthplace, Pilani. 

The nucleus of this .gigantic educational project was a 
small "pathshala" (school) started in 1901 by the grand­
father of G.D. Birla. The metamorphosis of this tiny 
Pathshala into an institution of the status and magnitude 
of Vidya V~haX' (the name of the Pilani Campus, which 
means the 'seat of educat~on '·l with its fine educational 
and research institutions is a tribute to the vision of 
Shr± G.D. Birla and the organising skill and pioneering 
work of Mr. 5.0. pandey, the Secretary of the Trust. 

In ;Pi.lani there are three Higher Secondary Schools, 

the Birla Multi-Purpose Higher Secondary School, the Birla 

Balika V±dyapeeth (girls' school), and the Birla Public 

School (Public in the sense of the Public Schools of England). 

The Birla Multi-Purpose Higher Secondary School and the Birla 

Public School are for boys, and have on their. rolls 1,000 and 

800 students, respectively. Birla BalikaVidyapeeth is for 

girls only and has about 600 students enrolled. 

Each school has a junior and a senior section. The 

junior section of the Birla Balika Vidyapeeth and the Birla 

Public School include grades 1 to VIII, the senior sections 

include grades IX to XI, with the two sections housed in two 

separate buildings. The Birla Multi-Purpose Higher Secondary 

School has grades IX to XI only. Extra-curricular activities 

form an integral part of the academic programme of these 

schools. Their important activities are physical training, 

sports, and the development of aptitude in histrionics, music 
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and debate, and through these the schools seek to help the 

students to grow into "whole men" and "whole women". 

3. Sponsors. 

Whilst no doubt Many extra-curricular activities 

are student centred and student directed, and whilst youths 

are capable of planning their own activities, it is often 

considered, by schools and others, that they should have the 

counsel of an adult adviser. That "adult representative, 

working as a peer with the student representation"25 is known 

as the sponsor of that activity. He is a -participant in 

their planning, and also an interpreter to the administrator 

or faculty. His relation with the student members of that 

activity club is that of a counsellor and friend. Ite should 

allow the students the maximum of opportunity to conduct 

their own prograrmnes. He must not be a dictator, nor yet an 

enthusiastic member of the group. He should have a sympa­

thetic understanding and should be "aware of the }?otential 

values of the club and should understand the educational 

values which are inherent in club activities.,,26 

25Johnston, Edgar G. and Roland C. :Faunce, I-bid. 
P. 53. 

26"Educational Values in Club Programmes". U.S. 
Department of Health, Education and Welfare. Washington. 
U.S.G.P.O. 1962. p. 13. 
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A sponsor should have a strong and pleasing per­

sonality and a sense of human feeling. McKown has defined 

him as 

The sponsor is a teacher who accepts responsibility 
for sorne particular phase or activity of the programme. 
He is an advisor of a club, committee, staff.or other 
group. He is responsible for the organization, admin­
istration and promotion of his activity. His job is 
to counsel, advise and promote student activities. 27 

27MCKOwn, Harry C. Ibid. p. 627. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

In this chapter an attempt is madeto review the 

educational literature related to the subject of extra-curric­

ular actj:vities in the United States of America and Canada. 

There is very little li;t.eu;~tuI'e ava±lable onext;ra"'cu;t;'r.:j.cular 

act±vit±es in Quebec schools in general and almost none re­

lated to the Protestant schools ot Montreal and region. But 

it remains important' that the background ot ,general informa­

tion ava±lable on extra-curricular activities should be con­

sidered. This information has been organized and arranged 

under headings which will later constitute someot the speci­

fic aspects of the present study. 

A. Historical development of extra-curri,cular activities. 

B. Values of extra-curricular activities. 

C. The supervision of extra-curricular activities. 

D. Student participation. 

E. Scheduling the programme. 

F. Financing the programme. 

G. Evaluation. 

20 
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A. 'Histor'ical d"evel"opme'nto'f extra-curricular activi ties. 

Extra-curricular activities are by no means new, 

and are often considered to be as old as organised education 

itself. Variation from one community to another has preven­

ted any exact chronology, but the long history of such activi­

ties can be traced in the educational system of ancient Greece, 

from whom came the modern Olympie Games. 

Student activities were weIl known in the older 

English Public Schools, though not aIl o~ themwould now be 

considered as worthy of praise. The first student publica­

tion of which there isa record began at Eton in 1786. Golf, 

cricket, rowing and football. were found inschools such as 

Westminster in the eighteenth century, whi1st the ni.neteenth 

century saw social clubs, natura1 history societies and 

musical organisations founded. 

In Amex:i.ca, athleti.cs were not very impol;'tant in 

the early schools, though football began to be popular early 

in the nineteenth century. Rhetorical societies and debating 

and dramatic clubs were organised in New England academies 

about the same time. Printed magazines and newspapers were 

introduced into the New England.High Schools in the second 

half of that century. After the year 1900 debating societies, 

athletic associations, dramatic groups, musical ol;'ganisations, 

clubs of aIl kinds, and finally honor societies began to be 

organized in large numbers. Extra-school organisations su~h 

as the Boy Scouts, and later the Girl Scouts, made their 

.. 
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appearance about 1910 and many have continued to flourish 

ever since. l 

During this development the nature of the activi­

ties and the for.m of organisation were influenced by the 

social conditions and educational theories then prevailing. 

The development of extra-curricular activities may be seen 

to fall into th;t;ee time periods, according to whether they 

were ignored, opposed or consciously desired.· I·n the begin-

ning they were ignored. 

The teacher considered his job to be that of class room 
instruction and this usually meant lecturing. He 
simply· ignored the student' s· social and physical life 
and recognized no respon~:i±bility for what hedid outside 
of: his own narrow· subject. 2 

The second period was that of opposition to the ide a 

of extra-curricular activities. During this period the 

teacher bewa±led the place and importance ·granted to such 

outs±de act±v±t±es. 

The extra-curricular activities·became popular and the 
number of activities were also increased. They began 
to infringe upon the time of the student and to threaten 
the status qUo of the academic atmosphere of. the school. 
As students began to dernand more consideration from the 
school for these unacademic activities, administration 
and faculties found it impossible to remain indifferent. 3 

The third period may be said to begin when the more 

enlightened teachers recognized the importance of these 

lHansen, Carl W. and Terry, Paul W. in Encyclopedia 
of Educational Research. 1959. Ibid. P. 424. 

2McKown, Harry C. Ibid. pp. 2-3. 

3Boss ing, Nelson L. Ibid. p. 430. 
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activities· and their inherent possibilities for education. 

They made the logical demand that they be capitalized rather 

than ignored or condemned. The rapid shi ft in educational 

thinking which increasingly gives a large placeto the impor-

tance of developing personal and social competences as educa­

tional functions was the major factor in the acceptance into 

the school of these so-called extra-curricular activities. 

They now form a part of the basic educational programme of 

the school, the principal idea ofwhich, as part of a modern 

educational system, is the attainment of aIl roundedness. 

McKown has summed it up i.n the words, "the child cornes into 

the school mentally, physically, socially, spiritually, and 

vocationally"4, and notes that the newer education systems 

recognize that in aIl of these phases the child is educable, 

and further, he must he educated.in aIl of them if he is to 

be complete and weIl rounded as an individual. 

As a result, the term "co-curricular ll is preferred 

in sorne quarters to the older term "extra-curricular" activi-

ties. In many schools such activities are given full curricu-

lar status and are accepted as the regular class programme to 

be followed. The term "co-curricular implies a degree of be­

longingness that extra-curricular lacks". S However, for the 

purpose of this study the older, and more generally understood 

4McKown, Harry C. Ibid. pp. 3-4. 

SHook, J.N. The Tèaching of High School English. 
New York: The Ronald Press, 1962. p. 424. 

• 
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ter.m will continue to be used, though in no way being opposed 

to Hook's statement, 

the old conception of antithesis between classroom and 
extra-class activities has given way to the new idea 
that both are part of one unified process, that no 
barrier should exist between the two and that the appeal 
of the extra-curricular should serve as an animating and 
motivating force permeating tHe curricular programme. 

B. Values of extra-curricular activities. 

Xt ha.a been generally accepted that extra-curricu-

lar activities have definite aims and·educational values, and 

have secured greater recognition now than in the pasto 

Present day educational philosophy underly;ing extra­
curri.cular activit!es include suoh·valuesas training 
for leadership, wise use of leisure, better standa.rd 
of taste and judgernent in cultural pursuits, awareness 
of moral and spiritual attitudes, and the detection of 
special talents and skills. The truth is that they have 
won for themselves a secure place in the da.ily routine 
of the school as weIl as in teacher and pupil esteern. 6 

Educators agree that 

the educational theory has shifted its emphasis from 
the importance of the mastery of encyclopedi.c informa­
tion to that of the development of desirable personal 
and social competencies that involve wholesome attitudes 
and beha.vioural patterns which contribute to successful 
happy living in a democratic society, the school has 
begun to emphasize the importance of student activities 
as a medium of learning. 7 

The emphasis in the earlier days of formaI educa­

tion was upon knowledge and ideals but now the emphasis is 

6Hanson, Fran~, "Extra-curricular Activities in 
Music", The Educational Record of the Province of Quehec, 
Vol. LXVIII. No. 3, 1952, p. 154. 

7Bossing, Nelson L., op. cit. p. 437. 

ra '" 
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on the development of the good citizen and on becoming an 

adequate social being. The education of merital as weIl as 

physical attributes is a major part of today's educational 

system. It is impossible to correctly educate any individual 

by concentrating on only one aspect. Extra-curricular acti-

vities, therefore, contribute much ta the character building 

of youth. They have high potential value. There is, for 

exarnple, a positive relationship between participation in 

such activity and success in later life, between participation 

and retention in high school. Thomas made a .study of high 

school drop outsand discoveredthat not one ~erson who drop­

ped out betore completing third year of high school had en­

gaged in even one activity, and that 89% of those·who finished 

high scheol had done so. His study also revealed that. students 

with active partici.pation in extra-curri.cular a,ctivities pre-

sented fewer disciplinary problerns than those who were non­

participants. 8 His study failed to make clear which wa,s 

cause and which was effect. 

Another study found a high correlation between 

participation in extra-c"urricular activities and social ad-

justment arnong pupils. Behaviour problems were less where 

participation among aIl students was found~ 

The extra-curriculum offers one of the best areas of 
activity to the teacher in the development of morality. 

8Thomas, R.J. "An Ernpirical Study of High School 
Dropouts in regard to Ten Possibly Related Facters." Journal 
of Educational Sociology, 28: 17, 1954. 

#44 
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Through the advisor's activities he is able to observe 
the student's action as well as.his ideas. When un­
healthy signs are observed the extra-curricular ad­
visor is in a much better positionto cope satisfac­
torily with it individually than the class room teacher 
who is concerned with an entire group.9 

Regarding the relation of success in later life, in a study 

made on employees of the Bell Telephone Company, it was 

found that twenty five years after graduation, 452 college 

graduates with records of substantial achievement in extra-

curricular activities were earning a salary on the average 

=r FEZ 

20% 'above the group average while 855 employees with no record 

of participation in extra-curr±cular .act1v::$:.ti.e~ were about 

10% below the med~an groupsalary~lO 

Apart from this, var±ous authori.ti.es on extra­

curricular activ±t±es have given a number of values which 

accrue ;from participation. Koos, Trump, McKown and other 

pioneers have g±ven a number of such values. Trump, for 

examp1e, made a study of 3,525 secondary school students and 

found that their.participation in extra-curricu1ar activities 

had the fol1owing important effects: ll 

1. it 1eads to the deve10pment of new friendships, 

2. the creation of greater interest in the school, 

9Lundgren, Harry. "Teaching Mora1ity through the 
Extra-curricular". Schoo1 Activities, Sept. 1963. p. 20. 

10Bossing, Nelson L. Ibid. p. 431. 

llTrump, J. Lloyd, "Extra Class Activities and the 
Need of Youth". 52nd N.S.S.E. Year Book, Chicago, University 
of Chicago Press, 1953. p. 162. 
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3.· the teaching of sportsmanship, 

4. it creates great loyalty to the school, 

5. it provides something worthwhile for leisure time, 

6. it resulted in more friendly relations with teachers, 

7. it increased the ability to accept criticism from 
peers, 

8. it fostered the growth of social contact, 

9. valuable information was· made available,which 
would not have been received during the regular 
course, 

10. it increased the growth of such skills as being 
able te speak before an audience, 

Il. it .±nd1:lc;:e.a;.~.t.ole;rance of the opin;Lons and w.;i.shes of 
others, and 

12. participation created a great deal of interest in 
regular school subjects. 

Ruth Strang has classified the above values into 

four categories; 

1. DeveloJ?lPen:taT 'ra·l Ues • 

These satisfy basic needs - i.e .. social maturity, 

emotional stability, have vocational value, aesthetic 

value and produce growth in knowledge and skills. 

2. Diagnostic values. 

Through participation in group life, the student 

is.aided in self discovery and self realization and 

offered opportunities for self appraisal, which makes 

him aware of his abilities and limitations. 

3. Therapeutic values. 

Arising from the previous set, these enable one to 

me 
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work out one's relations with others, to develop new 

habit patterns, and allows one to become more self 

reliant and independent, with the discovery of special 

talents and capacities. 

4 • Group values. 

These are important for the development of, group 

morale and group spirit,. useful in arriving at solu­

tions to school problems. 12 

-

Thusin the contemporary democratic society ... that 

is, of the epoeh during which :Ehe ;eeregoi,ng w;t;!;i:.ting ·wa.s done ... 

the most important va.lues which were held to accrue f~om 

participation inextra ... curricular activit'ies werethe fol10w-

ing: 

1.oeznecratietraini'ng. 

Authorities in the field of student counei,l work 

were agreed that the promotion of good citizenship is 

one of the major responsibilities of a student council. 

l't places pupi1s in situations where they may act as 

good citizens., Through student counci1 work, pupils 

deve10p respect for others and promote the ability to 

work co-operatively and to think rationa1ly. Not only 

know1edge but experience is most important in training 

for citizenship. Johnson and Faunce13 point out that 

12Strang, Ruth. Group Wprk in. Education. New 
York: Harper and Brothers, 1958. pp. 17-20. 

13Johnson, E. and R.G. Faunce. op. cit. p. 29. 
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the understanding and skill involved in the practice of 

deniocrati.c c±t±zensh;i,p cannot be acquired from books 

alone. The school itself must become ·alaboratory in 

government, where a boy and girl can learn democracy by 

practising i.t. S±.nce freedom and. responsibili ties 

should be inseparable, students must learn by doing, 

must experience the assumption of responsibility in dis-

charging it successfully • 

. ·2·.· Develop·±ng ·l·ead"e·r·ship. 

McKown suggests that the object o~ extra~curricular 

activities is to discaver and develop special qualities 

and abilit±.es. "Many qualitie.s of leao.eI:'ship al:'e devel-

oped through extra-curricular activities which could 

scarcely be learnt while sitting in a class simply by 

listening ta the words of others", added ;t?e:rcival, 

writing of Quebec.14 Qualities of leadership are devel­

oped through leading. These activi ties al·so lead to 

improvement in such skills as shawn in oral expression, 

group discussion and parliamentary procedures, as weIl 

as in general personality development. 

3. Social adjustment. 

Participation helps to develop emotional maturity 

by developing control of the competitive spirit and by 

l4percival, W.P. "Extra-curricular A.ctivities." 
The Educational Record of the Province of Quebec, Vol. LXVIII, 
1952. p. 131. 
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making good sportsmanship a habit. 

Social growth and competence are gained in the 
interrelationship of the students as they plan 
and carry out social affairs. As parents react 
by paying attention to student performance, better 
public relations and extended community interest 
are developed. 1S 

Scott has rightly said, 

And certainly the extra-curricular activities 
previde a tremendous setting for social co-opera­
tion. Here boys and girls are working together 
as they naturally will in life, once they are 
fini shed with school. They are learning how to get 
along with each other, listen te and respect each 
other, and what to ex}?ect,from each other in real 
life situations. 16 

4. Worthyuse of'-leisure. 

With the advance of t~chnoiogy and automation in the 

20th century, youth has much leisuretime. There is thus 

a growing demand for weil planned recreational, physical 

education and club programmes in schools. 

Increased leisuremay be either a threat or a }?ro­
mise. Wiseiy used leisure time may deepen interest, 
develop abilities, contribute to mental health and 
broaden social understanding. 17 

With each succeeding year, the worthy use of leisure 

becomes more important. With a working week consisting 

of thirty five hours or less of work becoming. common 

practice, the adult of the future must know how to fill 

lSYon, John F. "What do Activities Contribute?", 
School Activities, Sept. 1963. p. 21. 

l6scott, Anne. "The Useful Extra-curricular Pro­
grams", School Activities, Sept. 1963. p. 218. 

l7Johnson, Edgar G. and Roland C. Faunce. op. cit. 
p. 116. 
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the hours in whichhe is not at·work. Constructive 

use of leisure time assists in structuringa strong and 

positive society. The school provides an important 

element in giving opportunities for learning how to use 

such leisure time. Improperly used, adolescent energy 

will go to waste. 

5 • ExpTor·at±·on. 

Each student has a set of gifts or aptitudes which 

we commonly re:eer to ashi.s individuality. These qual­

ities can be developed and discovered in those activities 

fostered speci:eically in club programmes.. .Many a young 

person has di.sco-vered hi.s true self. and had his life' s 

purpose fertilized by membership in a special interest 

club. Th.ese 

extra-curricula:r: acti-vities provide th.e -vehicle 
for securing a broad look at possible -vocations. 
Many students find interest in a club or an asso­
ci~ted organization which appeal ta them so much 
that they follow it through to a lifet~me's work. l8 

The vocational relationship is particularly clear in 

such clubs as 4H and Future Farmers of America. The 

future scientist may discover his bent through chemical 

experiments. until recent years, of course, career 

orientation was provided entirely by the home. Now the 

student no longer follows the occupation of his father. 

Social mObility, as well as the disappearance of many 

l8yon, John F. op. cit. p. 20. 
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tradi.tional forms of work, compel changes. The extra-

curricular activity participation explores vocational 

as weIl as avocational avenues. These activities are 

not designed to kill time but to build a sterling 

character. In addition, students gain experience through 

such activities as publication, dramatics, science exper­

imentati.on groups, athletics and music. Theseactivities 

often promo te the development of personal marketable 

skills that ultimately contr!.bute ·to career success. 

B •... P'evel'opII1en't. 'o'! :s·cho·o·l· mora'le. 

Activities contribute to the improv~ent of school 

discipline, to some identification with thepurpeses ef 

the school. Because of the factual information gained 

from certain activi.ties, there appears to be greater 

motivation to do better werk in scheel, and to continue 

longer in scheol because the schoel as an institution 

and a focal centre has gained added meaning~ This was 

clearly demonstrated in one Canadian study in Alberta. 19 

It is true that extra-curricular activities properly 

organized and administered offer an excellent means of devel-

oping that wonderful quality in a school which is called 

"school spirit". A programme of inter-school sports helps 

19chalmers, J.W. and R.E. Rees. liA Co-operative 
Study of High School Extra-Curricular Activities." Alberta 
Journal of Educational Research, Vol. IV, 1958. pp. 84-99 • 
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to develop a good school spirit and loyalty to the school. 

One of the important values gained in co-curricular activi-

ties is the establishment of good pupil-teacher relation­

ships. In the more informaI atmosphere a mutual friendship 

and respect can be developed that enables the teacher to 

understand the pupil and the pupil .to recognize the teacher 

as an ally and friend. The rapport that is fostered in a 

club or similar organisation can lead to a better over-all 

school morale~20 Kelley has stated, 

One value of extra-curricular activi.ties that is often 
overlooked is.that they accord young people a society 
of their own, a peer culture i~lwhich·they can learn 
their own developmental task~. . 

'l'hus aIl· activities are recogniz=d as of potential 

educational value, just as aIl· the experiences the child has 

while· in school are considered as a part of the school curri­

culum. No doubt participation in extra-curricular activities 

places more emphasis on the personal, social, vocational, 

recreational and physical and aesthetic needs of the youth. 

They supplement the educational value of the formaI school 

programme. These extra-curricular programmes have now been 

recognized as a training ground, a field experience, and as 

a laboratory for· the personal, social, moral character and 

persona lit y development of the pupils. 

20yon , John F. op. cit. 

2lKelley, Janet, A. Guidance and Curriculum. 
Englewood Cliffs, Prentice Hall, Inc., 1956. p. 206. 
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C • Thesup'e'rvi's"j~otl ·o·f·extra ... ·curr icular acti vi ties • 

Extra-curricular activities have become so much a 

part of the programme of the school and so complicated in 

their organization and operation that their success requires 

mature, trained leadership from teachers or other adults. 

There is not a single writer who would cla±m that such man­

agement of activities by pupils should be completely unguided. 

Staff guidance in an activity programme appears to be a neces-

sity. 

One of the pioneer authors, Koos, has given one 

major reason why it should form a part of a teacher's assign-

men t • He s·aid, 

The pupils themselves are active pr±marily on the play 
level, which means that they are specially motivated 
by sheer pleasure in the activity. Without guidance to 
follow their impulses, theyare bound to·waste time in 
ill balanced activity.22 

No doubt the typical teenager lacks suffi.cient mat-

urity to organize and carry out an activity by himself. Teen­

agers need experienced guidance to follow with confidence, and 

it is the dut Y of the adult adviser that he should sense when 

assistance is needed. By making small decisions under expert 

guidance, a youth grows by degrees to make more important 

ones. Therefore the teacher should stimulate student partici­

pation and canalise students' efforts into activities that 

have educational benefits. Hall has also justified this by 

School. 
22KoOS, Leonard V •. Administering the Secondary 

New York: American Book Co., 1940. p. 137. 
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suggesting that if pupils organize and direct, the role of the 

teacher becomes more that of a mentor or counsellor. From 

his more mature approach to the problem, the teacher should be 

able to guide the children away from the unexpected difficulties 

and to direct their enthusiasm along sound lines. 23 

Ruth Strang has also strongly recommended that aIl 

student activities should have an adult sponsor who will guide 

but not dominate. 24 Benjamin clarified the sponsor's role in 

extra-curricular activities by saying, 

the sponsor plays a different role in out~of~class~work 
where he teaches as though he taughtnot, for character 
is caught not taught. Rence sponsors must be carefully 
selected and trained. 25 

Th.e older vi.ewpoint, which support a social pattern 

of imposed discipline, where the teacher took full charge of 

organizing, planning and directing has no l'lace in the activ­

ity programme·that we are concerned with here. The teacher 

should rather assume the role of counsellor and helper; he 

should enlist student help in programme planning and be human 

enough to say, "I don't know the answer, but let us work to­

gether on the problem." A friendly, sympathetic and enthusias­

tic teacher attitude is a prime necessity in this work. 26 

23Hall, C.W. "The Extra in Extra-curricular." The 
Educa tional Record of ·the Province of Quebec. Vol. LXVIII-,­
No. 3. 1952. p. 133. 

24strang, Ruth, op. cit_ p. 45. 

25Benjamin, Harold. 
Education. 5th Edn. New York: 

Co-curricular Activities. American 
McGraw Hill Inc., 1964. p. 397. 

26Harison, F. "Extra-curricular Activities in Music.l" 
The Educational Record of the Province of Quebec. ·Vol. LXVIII. 
No. 3. 1952. p. 154. 
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Morgan takes the view that faculty representa­

tives should be seated away from the main group. Their 

principal role should be a consultant role, guiding not 

directing. In such meeting a real attempt should be made 

by the sponsor to stimulate freedom of discussion and to en-

courage the "weil feeling so vital to vigorousschool councils. 

A relaxed permissive atmosphere should.prevail. 27 McKown, an 

authority on extra-curricular activities, goes further, 

For proper development a close.personal contact with an 
interested, sympathetic, wholesome and competent indi­
vidual is necessary. The school of the olden,days was 
built around the teacher and the text book •. The school 
of now is built around the contact of the teacher with 
the pupil~28 

The duties and obligations of a teacher towards the 

student and community are not fulfilled by closing the class­

room door after classroom teaching. He can no longe:r escape 

his responsibility from sponsorship of student activities in 

his school. The direction and the supervision of these activi-

ties are considered a part of the regular programme and hence 

a natural obligation of the teachers. Extra-curricular acti­

vities cannot make a full contribution to the student as long 

as they are regarded either by the staff or by the pupils as 

an extension of work. Both should consider these extra-curr-

icular activities as part of a school curriculum. If these 

27Morgan, Willar J. "Increasing the Effectiveness 
of the Student Council". School Activitie·s. April 1964. p. 234. 

28McKown, Harry C. op. cit. p. 10. 
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activities provide valuable learning experiences for the 

students they also pay large dividends to the teachers. The 

play life of a pupil is more important to him th an his academic 

work and when a teacher can take advantage of this fact to 

weave the two together, he has added honour and esteem to him­

self, from the pupils' point of view. Then apart from the 

social, educational and physical advantage to the pupil, extra­

curricular activities help the teacher in his regular class 

work through improved relationships.29 

Rugg, in his study, found that teachers with a sub­

stantial record of participation in extra~curricular activi­

ties tended to receive higher sa:l~~.tes, ~ecu;t;'e better posi ... 

tions,. go to large scheel systems, do more grad'Uate work and 

receive better proficiency ratings than those with little.or 

no record of participation~30 Thiscertainly indicates ad ... 

vantages to the teacher who participates. 

It is through these activity programmes that a good 

pupil-teacher relationship is established. For the develop-

ment of a mutual friendshiE and respect, necessary to enable 

the teacher to understand the pupil and the pup!l to recognize 

the teacher as an ally and friend, sorne aspect of informality, 

of a non-classroom type of meeting, appears to be necessary. 

29Royal, F.H.T. "Organizing Extra ... curricular 
Activities in a Consolidated School." The Educational.Record 
of the Province of Quebec. Vol. LXVIII. No. 3. 1952. p. 173. 

30Rugg, E.U. "Summary of Investigations Relating to 
Extra-curricular Activities." Greeley: Colorado State 
Teachers' College, 1930. 
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The feeling of trust that is bred by understanding will lead 

pupils toconfide in the teacher and to seek his help when 

help is needed. On an individual basis the competent teacher 

will draw the pupil out in a tactful manner, but something 

more th an classroom contact seems to be required. In the use 

of sponsors, therefore, for-student activities, this rapport, 

which seerns to be encouraged bl" informality of contact, needs 

to be carefully nurtured. The related literature indicates 

that aIl extra-curricular activities should have a teacher 

advise:t', a.nd tha,t sponsol;'shtl? ot ext;a;a-cu:t';riculal:' actty.j. ties 

is the prime responstbility-. of the teachers. Thoughtful ad ... 

mintstrative care is requi,red to organize the whole programme 

in such a way that no teacher should feel himself unnecessar­

ily burdened by such duties. Sponsors should be assigned on 

the basis of their background, tratning, interest and abili-

ties. Ideally, selection of sponsors should be such that 

those teachers best fitted to do so, should be assigned to 

supervise such activities. But this fact of selection means. 

that sorne teachers are not going to be involved.. Does this 

produce any feelings of resentment on the part of those who 

do supervise against those who do not? 

It has been a subject of debate in recent years 

whether or not teachers should be paid for sponsoring an acti-

vity. In the case of time consuming activities, it has been 

found that the most convenient time to schedule them is after 

school hours. Those sponsors therefore are required to put 

* 'i 
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in long hours after the end of the normal school day. Some 

schools have attempted to equate the after school duties and 

the time required, by reducing the class teaching schedules 

of those teachers, while other schools have tried to meet 

the excessive time problem by extra paye Kratzman,in his 

Alberta study, recommended that the school administration 

should endeavour to secure teacher participation in the super­

vision of extra-curricular programmes, as an act of deliber­

ate policy. He suggested that the sponsor and supervisor 

should be given relief ~n the form of a reduced teaching 

load rather than ~n the provision of extra remuneration. The 

effect of extra reIl)un.erat:r.on :j:snot by itself ve'1:;(' pleasing. 

l't changes the relation between the student and the teacher; 

it May destroy the ,informaI nature of the contact between the 

two. The teacher may be more concerned with the money to be 

received than the value of the duties to be performed. Among 

teachers it may be that competition develops for assuming 

sponsorship because of monetary reward, and so the less com­

petent and 1ess interested may undertake duties tO'which they 

cannot do justice. 3l Such discussion however tends to ignore 

the relative amounts of basic pay and extra remunerat~on, 

which must enter into the decision of the teachers concerned. 

Some schoo1s, in order to get sponsors for their 

extra-curricu1ar activities, have been approaching adults 

31Kratzman, Arthur and A.W. Reeves. op.cit. p. 178. 
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not directly connected with the school, though most educa­

tion authorities do not permit this practice. Many years 

ago, Masters, in a survey conducted in the 1920's, found it 

unwise to have outside individuals acting as sponsors. Since 

then there have been great changes in the relations between 

schools and their surrounding communities. 32 Today's prac­

tice of fostering such relationships between school and com­

munit y would be more likely to favour enlisting outside 

adults in school activities, though .with a different principle 

in mind. 

There is no doubt that sponsoring activities entails 

a,ddi.ti.~na,l work, a,nd members of staff ·who a:re n~t .na,tura,lly 

interested in a particular activity have to be upersuadedu 

to assume extra responsibility. The reduction of teaching 

load is desi.gned te help this persuasion. SOIfletimes they are 

freed from rec~rd keeping, and the performance of other 

school routines.Unless they get relief fram other types of 

school work they claim they cannot discharge these additional 

duties with either zeal or efficiency. Relief given in this 

way, has tended to increase the acceptance of the extra-

curricular activities into the regular school curriculum, and 

in return has encouraged the recruitment into the educational 

service of numbers of para-professionals, from clerks upwards. 

32Masters, Joseph G. liA General Survey of Practices 
in Four Year and Senior High Schools." 25th.Year Book of N.S.S.E. 
Bloomington: Public School Publishing Company. 1926. p. 48. 
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In this way the question of supervision of school activities, 

whether regular or extra-curricular, has led to the enlarge­

ment of the nurnbers and kinds of personnel employed in.schools 

today. 

D. Student l>ar·t·i·cil?·ation. 

As pointed out above there have been marked changes 

in the educational philosophiesprevailing in North America 

during the past fort y years. Others have noted that included 

in such changing philosophi.e.s have been changes ;in attitude 

towards student participation. Certainly, in the opinion of 

sorne, "the newer conce]?t of student partici.pati.on.jJnpli.ed a 
... 

ki.nd of team work among faculty, administration and students, 

which would make parti.ci.patien by aIl three groups possible 

and apprepriate. ,,33 'N'owadays ±n virtually· aIl secondary 

scheol systems it is accepted that the teaching programme is 

not complete w±thout at least sorne modicwn of extra-curricular 

activity. These May range from literary to athletic competi­

tions, but student participation i~ definitely sought. 

With the changing emphasis from subject to student 

orientation, society nevertheless looks to teachers and scho-

lars to provide sorne direction for the activities necessary 

to develop aIl the skills of their children. Families have 

entrusted the school with almost every aspect of their child-

ren's lives, and now expect proper guidance in. the newer areas. 

H 

33Johnson, Edgar and Roland C. Faunce~ op. cit. p. 31. 
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If extra-curricular activities are valuable adjuncts of the 

school it would seem highly desirable that allpupils should 

participate to at least some minimum extent in such activities. 

If things are good for one student, they are probably good for 

aIl students, it is urged. However, a survey of the related 

literature reveals that extra-curricular activities are accep-

ted more in theory than in actual practice. Sorne schools in 

Canada and the United States have elaborate, carefully designed 

programmes wh±le the more conventional schools offer only in­

cidental programmes. Many factors capable of accounting for 

such lack of participation ol;i .:t;QI,' i.ncoIllplete l?a;r-tic:j:,pation 

have been l?e.l?o;rted •. The lijost :ereq;uently· ci.ted include the in­

conven±ent hours at wh±ch meetings' are held ,th.e lack' of time, 

working for meagre pay or unattractive offerings, inadequate 

home or school guidance, and the difficulties produced by 

large enrollments. 34 

As to the extent of participation, a study made by 

Trump showed that approximately one fourth of the students 

did not participate in any activity during the period of 

study. As many as 40% of the boys and 30% of the girls took 

part in only one activity or none at all. 35 Kratzman found 

that student participation is highest in athletic activities 

which outnumber the non-athletics by four to one. However, 

34Hanson, Carl W. and P.W. Terry. op. cit. p. 424. 

35 Trump, J.L. op. cit. 
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overall student participation is rather limited with from 

one fourth to one third of the school population taking part 

in the extra-curricular life of the school. Participation 

is neither markedly encouragednormarkedly discouraged in 

any of the Alberta Composite High Schools. 36 Chalmers in his 

"five schools project" found that 35% of the students did not 

take part in any extra-curricular activities. 37 Erickson, in 

a study in Minnesota schools, found that girls are more active 

than boys in student activities, although participation for 

both sexes is low, averaging only one student out of two in 

each of the schools studied. 38 J.laX'tic.tpat.t.on tended te:> be 

greater among the ch~ldren·from middle and upper socio-econo­

mic classes than from the loweX' classes. 

The extent of participation depends also upon the 

sex of the student and the type of activities offeX'ed. In a 

study of ten high schools the percentage ranged from a low of 

8.8 te a high. of 92'~ 6 for bo~s, and from 4 ~ 4 to. 9.8.6 for the 

girls. Activities of a literary or dramatic nature tended to 

attract girls, whilst athletics and debating were more attrac­

tive for boys.39 

There is a strong inverse relationship between 

36Kratzman, A. and A.W. Reeves. op. cit. p. 177. 

37Chalmers, a.w. and R.E. Rees. op. cit. pp. 84-99. 

38Erickson, R.J. "Decision Making in School Activi-
ties." High School Journal. 47. Oct. 1963. p. 27. 

39 d Hanson, C.W. an P.W. Terry. op. cit~ p. 425. 
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participation in extra-curricular activities and school size. 

Erickson found that larger schools failed to provide enough 

such activities even though they enroll the majority of aIl 

students in attendance. 40 This tendency for sorne students to 

carry heavy programmes of activities while others scarcely 

participate is widespread. To alleviate this situation sorne 

schools have attempted to both limit and encourage.participa­

tion. Wise participants are encouraged to participate but 

students are encouraged not to monopolize the moX'e responsible 

positions. Programmes of activiti.es should be, made more inter­

esting to more students, by intellectually planning activities 

which can intellectually ~nvo~ve aIl the students, and by 

placing greater emphasis upon the service of the activity. 

Rewards for paX'ticipation should be as great, but no greater, 

than those received for class participa,tion. But should sorne 

form of school credit be awarded? This is,an unresolved 

question. 

The obtaining of a balanced programme depends upon 

the careful organization of the school administration. The 

more adequate and comprehensive the administrative organization, 

the more likelihood there is of clear formulation of policy and 

understanding of purpose. At least that statement has been 

made of conditions in Alberta. 41 

40Erickson, R.J. Ibid. p. 23. 

4lKratzman, A. "Descriptive Survey of Extra-curricu­
lar programmes." Edmonton: University of Alberta. M.Ed. 
thesis. 1958. p. 18. 
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r'f it is necessary to encourage participation from 

some, it May be necessary also tolimit the participation of 

others, so that a balancedprogramme emerges foreach indi­

vidual. Bossing has suggested two ways in which limitations 

May be imposed, whilst securing minimum participation from aIl 

students. One method involves setting a minimum participation 

requirement as a pre-condition of graduation from high school. 

The complementary approach requires setting an over aIl maxi­

mum participation in,extra~curricular activities allowable in 

place of class activities. 42 austification of sucha dual 

approach has come from Hanson and Terry. l'tsecures adequate 

protection of schola,rship, lllO;l;e equitable d.i.stX'ihution of 

offices among students whilst maintaining the quality of 

leadership necessar~. Xt also confines the limits of member­

ship to numbers sufficient to ensuX'e effective working, groups.43 

Kratzman offered still another reason ~ that schools 

should be suitably represented in public competitions. This 

he preferred to the use of academic limitations Cacademic pro­

bationl which does not secure that a student will spend more 

time in the study of those areas in which he is weak, but which 

is desired by teachers who see it as a motivational force in 

academic subjects. 44 Academic probation is a questionable 

42Bossing. op. cit. 

43Hanson and Terry, op. cit. p. 425. 

44Kratzman, A. op. cit. 
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tactic for if participation in extra-curricular activities 

has value in its own right, then pupils should not be deprived 

of its value for other reasons, or for limited success in 

other directions. 

Briggs has stated 

whether a pupil is notably dull in his studies, clever, 
rich, poor, handsome or ugly, he should have an equal 
opportunity to be a member of a school organization. 
Pupils should not be barred from any organization by 
electing, or rejecting by a system'of ballotting. 45 

One of the ways used for rejection is a points system. Equally 

a points system has been ope:tated in some, instances to secure 

participation by requiring a certain number of points from 

such activities for successful grad.uation. The dua.l problem 

of participation for many and limitation of the individual's 

ability te participate to an extent depend.ent solely upon him­

self poses the school with a formidable task. Perhaps the 

best limitations are those whieh the individual imposes upon 

himself as a result of the guidance he has received., on an 

individual basis, and preferably arising from other extra-

curricular activities, sui,tably sponsored. 

E. SCheduling the Programme. 

Proper scheduling is an important determina.nt of 

the extra-curricular activity programme. Thoughtful administra-

tive care is necessary to ensure that maximum educational value 

45Briggs, T.H. "Extra-curricular Activities in 
Junior High School." Educational Administration and Supervi­
sion. No. 8. January, 1922. 
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is obtained by the participants. Equally, care and thought 

are necessary to see that the schedules permit the widest 

participation. Nevertheless clubs andathleticprogrammes 

are often scheduled in out-of-school hours,'effectively 

barring from participation many young people who have respon­

sibilities at home or who hold out-of-school ,jobs, or who 

must travel by buses which are scheduledto leave immediately 

after the close o~ school.The questiontherefore arises as 

to the most suitable time for these activities which are un­

questionably so important. 

One widely held theory is that although .they are 

called extra-curr~cular they should be given a de~inite place 

in the daily school programme. Scheduling them in regular 

periods not only of~ers aIl. studentsthe chance to participate 

but gives dignity and 0tficial sanction to them, and this 

brings a c0rrelative demand that this time be profitably 

spent, •. - Trump has given support to such a suggesti.on, in order 

that aIl students may have the opportunity to participate. 46 

Ruth Strang, for a different reason, has also recommended 

that extra-curricular activities should be open t0 aIl who 

would profit, rich students, poor students, of high or low 

intelligence, students who are failing in some subjects as 

weIl as those making a good scholastic record. She argues 

that since the individuals with the lowest socio-economic 

46Trump, T.L. op. cit. p. 160. 
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status usually have the least leisure time, because of home 

duties or for other reasons connected with the home, it be­

cornes necessary to schedule these activities within the school 

day.47 

Kelley states the case for regarding extra-curricu­

lar activities as a social laboratory. Itis as wrong for a 

teacher or student to have to take his social laboratory home 

as it would be to take his science laboratory home. There 

should be no need for extra-curricular advisors to have to 

develop this social laboratoryafter school hoursor in their 

own homes in the evening. 'The time required should be found 

within the regular school schedule. 48 rt would be necessary 

to add that sorne activi.ties :f!orrninga part of this social lab­

oratory would tend to spill over into homes andother loca­

tions. The È1)P9ptant poi.nt· would be .that they ori.ginated 

w±thin the school contexte 

Even within a school schedule there is a sub ques­

tion - should the activities be given a :f!ixed period on the 

time table? Certainly for a school where any considerable 

proportion of its students arrive by bus, scheduling within 

the limits set by bus arrivals and departures becomes impera­

tive. Millar, MOyer and ~atrick feel that flexible.scheduling 

47Strang, Ruth. op. cit. p. 45. 

48Kelley, Janet A. op. ci t. p. 211 •. 
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within these limits is soundboth educationally and admin-

't t' 1 49 ~s ra .l.Vl3 y. McKown adduces two reasons, already noted 

= ff 

by others, WLy these activities shouldbe scheduled in 

school time, the opportunity for aIl students to participate, 

and the addition of dignity to the proceedings byvirtue of 

the school' s approval and si:mction. He inclines to the opin­

ion that the nature of the activity, athletic or dramatic, for 

example, may play a large part in determining the actual time 

at which they are held~50 Bringigon indicated that students 

themselves pre fer te have the majority of extra-curricular 

activities held within the regular school schedule, though 

this is not a surJ?rising outcoIlle. The exception, for them, 

would be soci,al functiens. 5l Strang adds one otheX' incidental 

reason for within-school scheduling, 

Scheduling an active period during the school day 
ernphasizes to parents and te students th,e importance 
of the informaI 'curriculum and helps to break down 
the ~arrier~2between the curricular and the extra­
currJ:cular. 

On the basis of the above arguments it must be con­

cluded that schools should include an activity period in the 

regular school day, scheduled te offer the least possible con­

flict with other work, with bus schedules, and max±mizing the 

49Millar, Franklin A., J.H. Moyer and R.B. Patrick. 
Planning Student Activities. Englewood Cliffs: Prentice Hall 
Inc., 1956. p. 82. 

50McKown, H.C. op. cit. p. 18. 

5lBringigon, H.F. "Pupil Attitudes Towards Extra­
curricular Activities." School Review. 63. Nov. 1955. pp.432-437. 

52Strang, R. op. cit. p. 49. 
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possibility of student participation. For schools with com­

munal dining faci.lities, or where a large proportion of child­

ren remain at school at midday, the noon hour offers many 

possibilities. A welcome trend appeared to bethe allocation 

of one period per day for each of four days for such.activities, 

the activities being on a rotating basis.ln this way, most 

of the factors which limit participation instudent activities 

can be removed by careful planning. 

The problem still remains in sorne of the older 

schools that their school building is not suited to many 

extra-curricular activities. But ~retwell's fameus statement, 

i.t is the business of the school. te organize the whole 
situation so th.at there is a favourable opportunity for 
everyone, teachers as weIl as pupils, topractice the 
qualities of the good citizen, here and now, with re­
sults satisfying to the one doing the practising,53 

is applicable te both curricular and extra-curricular activities 

alike. The administrators and the teachers have the respon-

sibility of examining the whole school situation for those ex­

periences centributing to pupil growth, and to provide for 

each such activity the conditions, within that school, most 

favourable to making the maximum contribution. 

Included in the facilities which the school may 

expect to provide are rooms for group meetings, which give an 

atmosphere conducive to business-like transaction of the 

society's affairs, sorne private files for record purposes, 

53 Fretwell, E.K. 
Secondary School. Boston: 

Extra-curricular Activi.ties in the 
Houghton, M~ff1~n, Co., 1931. p.2. 

F 
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space for magazine displays, storage space for books, 

stationery and typewriters. McKown has noted that lack of 

such facilities detract from the dignity and importance of 

extra-curricular activities, leads to the dissipation of 

energy, and promotes correlative careless and slipshod pro-
54 cedures. l'n actual practice most school si tes are too 

small to provide adequately for the demands of continually 

expanding educat~onal programmes. Inadequate ~acilities 

for extra-curricular activities can be attributed in part 

to school boards which have insufficient funds and in part 

to school trustees who are ill-informed about or out of syrn-

pathy w-ith th.e aims and }?urpose.s 'of such activities.. Other 

forces are increasing the speed at which schools are being 

regionalized, and the day of the inadequately financed small 

school board appears to be over. The major obstacle against 

adequate development of extra-curricular activities in the 

newer schools will be lack of information about the values 

and implications of such activities in the production of the 

citizens of tomorrow. 

F. Financing the Programme. 

No activity programme can be operate.d without 

funds of sorne kind. Whilst not aIl acti'vities are expensive, 

sorne, such as athletics and bands, require expensive equipment. 

54McKown, H.C. op. cit. p. 17-25. 
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The question then becomes one of as king who shou1d bear the 

necessary expenses. If each student is required to pay for 

the activity he selects, then many students wou1d be denied 

the opportunity to participate in band or orchestra groups. 

This wou1d be in direct contradiction of the equa1 access 

to education, in its widest sense. If every individua1 has 

the right to equip himself with the best aIl round education, 

and if extra~curr~cu1ar activities forro a significant part 

of such education, can a student be required to pay for such 

activities'Z 0n the other hand, there is a, be1ief in many 

parts of North America that support for such activities which 

are not participated in by aIl, represents a socia1ist or 

c.ommunist viewpoint. l'f a person wants some.thing not pro­

vided by the community he shou1d be wi1ling to go out and 

earn the money necessaryto pay for it~ Having the money to 

pay for it th en becomes equated with the right to have it, 

and, obverse1y, not having the money to pay for it means not 

having the right of access to it. 

Hand, in his study in Illinois schoo1s, revea1ed 

that the boys and girls of the upper socio-economic group 

participated in extra-c1ass activities about twice as much as 

those in the lower socio-economic groups. In one schoo1 the 

ratio was as extreme as 6.5 to 1. 55 Riley introduced a de nom­

inationa1 note in his dissertation. He found thatdiocesan 

55Hand, Harold C. "principal findings of the 1947-48 
Basic Studies of Illinois Curricu1ar Programmes." Springfield: 

1 = 

Office of the State Supt. of Public Instruction. May, 1949. p.26. 



53 

Catholic schools which had to keep school costs as low as 

possible, were not able to offer the programmes which could 

compare with those of better financed programmes, as found 

in the private schools which charged higher tuition fees and 

activity fees. 56 On a somewhat exhortatory note Johnson and 

Faunce have argued 

if extra-curricular activities are really a.part of the 
educational programme, it appears illogical and discrim­
inating to levy fees, charging admissions, make assess­
ment, or in any other wayattempt to make the individual 
student bear the financial burden of the programme. 57 

Despite Su ch statements it is· the general. practice 

in the public schools ot North America that a large proportion 

of the expenses incurred in extra-curricular activities should 

be paid by' the pupils themselves. They rai,se funds by money 

making enterprises such as candy sales, fairs and carnivals, 

by showing motion pictures and by instituting a mini,mum acti­

vit Y fee. One such plan which has become popular is the 

activity plan ticket. A student signs a forro of contract 

with an initial payment of twenty five cents, which entitles 

him to an activity identity folder containing his photographe 

Each week thereafter he pays, in his home room, a fee of ten 

cents which entitles him to attend certain activities in that 

week. This particular plan is favoured because it yields a 

56Riley, Edward F. "Extra-curricular Activities 
Programme in the Catholic High Schools." Catholic University 
of America. Unpublished Ph.D. dissertation. 1954. 

III TE 

57Johnson, Edgar G. and R.F. Faunce. op. cit. p. 327. 
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fixed income, from subscriptions, which leads to better 

budgeting. It tends to supplant the holding of special 

efforts and campaigns for funds. On the other hand sorne 

would claim merit in the organization of such a campaign to 

raise funds. However, it has the marked advantage ofhaving 

increased participation in the schools which have adopted it. 

G. Evaluation. 

Evaluation has been recognized as an integral part 

of the educational process. Any educational programme has 

to undergo three. steps in its effective develoJ?7llent, i.e. 

planning, putting the plan into effect and appraising the re­

sul ts. Extra-curri.cular activi ties are no exception to this 

rule. Sorne measure of evaluation must also take place before 

they are introduced. Enthusiasts seeking to introduce such 

programmes have often concentratedon only the first two 

stages. This leaves them open to the charge of IIjumJ?ing on 

a band wagon ll
• No great results can be expected from the 

routine introduction of a programme of extra-curricular acti­

vities into a school's offerings without a clear analysis of 

the purpose such a programme should serve, and then the evalua­

tion of the results in terms of those stated purposes. 

Lack of systematic evaluation crea tes several pro­

blems. First and foremost, it is difficult to know what 

activities are of most potential worth in meeting the needs of 

youth, and whether ~he forms of activity should change to meet 
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changing needs. Unruh has noted 

A careful evaluation is one defensible ba$i.s for the 
elimination or inclusion of any activi.ty in the pro­
gramme. I·t is not necessary that every activity be 
evaluated every year in rigorous and comprehensive 
fashion; but it probably is necessary that each year 
certain ones of the activities be rigorously evaluated 
and at stated intervals the entire programme should 
come under close scrutiny.58 

Evaluation should be planned to reveal.evidence 

11 

regarding the extent to which the real life.needs of students 

are being served.· Trump has suggested that the first require­

ment is for a systematic analysis of individual and group 

growth and developmental changes resulting from participation. 59 

Johnson and Faunce have defined. sorne of the characteristics 

for the evaluati.on of extra ... curricular acti.viti.es. There is 

a process of observing, recording and appraising significant 

changes in individuals and groups and the effectiveness of 

organized effort in achieving desirable changes. 60 we must 

learn what is happening te the individual member of a club. 

We have to appraise the effeètiveness of the various student 

organizations, individually and collectively. 

Working with a seminar group of twenty high school 

principles and graduate students in educational admi.nistration, 

Unruh began a discussion of how extra-curricular changes 

58Unruh , Adolph. "Improving Extra ... class Activities." 
School Activities. January, 1964. p. 141. 

59Trump , J.L. op. cit. p. 163. 

60Johnson, Edgar G. and R.F. Faunce. op. cit. p. 344. 
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could be introduced, and how they could be validated. The 

seminar agreed on six criteria: 

1. the activity must provide optimum educational value. 

2. the activity must satisfy student needs. 

the activity must be socially acceptable. 3. 

4. the activity must serve and promote democratic 
ideals. 

5. the activity should have carry over value. 

6. the, activity' must not be excessively costly, either 
to the student or to. the school. 

It will be noted that these criteria are in very general 

terms, and have not been operationalized. Even without this 

there appears to be little apparent effort by administra tors 

to match their programmes against even such'general prescrip­

tions. Community pressures and traditions are more likely to 

determine the initiation or retention of an activity. Unruh 

concludes 

One of the weakest links in the extra-class activity 
programme is the evaluation process. Without evaluation 
it would be impossible t,p improve the programme, to up­
grade the content and to organize the activities on any 
sequential arrangement. Educational values will remain 
at a relatively low level unless there are actually 
built in processes for evaluation which provide for in­
creased educational attainments and achievement. If 
the activity does indeed provide the values which have 
often been argued for it, it is essential that each and 
every activity in the entire programme be as rigorously 
evaluated and appraised as is each course in the curricu­
lum. 6l 

61Unruh, A. op. cit. p. 143. 
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The foregoing review of the literature was based 

upon material available at the time the study was started. 

There is no doubt that the rapidity of change since then has 

left much of the material completely out of date. Despite 

this, there is some hope that the main headings used in the 

review would still be capable of encompassing much.of what 

is now available, save only for the increasing politiciza­

tion of the high schools, particularlyin the later years. 



CHAPTERIII 

THE .. PRQBLEM, ... METHOD OF. STUDY,. AND 

SOURCES OF .. INFORMATION 

The problem to which this thesis addresses itself 

has already been stated. To quote, 

the present study is limited to a consideration of 
extra-curricularactivities in certain of the protestant 
high schools within or adjacent to the l'sland of Montreal. 
A cornparison is then made with extra-curricular activi­
ties in Pilani schools in lndia. 
The study is reported within an administrative framework. l 

l't should be added th.at the Montreal portion of the study was 

carried out in 1963-64, and the pilani study, was made after 

returning to lndia. 

A sample of five high schools of Montreal was 

selected in the se arch for information on the general nature 

and organization of extra-curricular activities in protestant 

high schools of the district of Montreal. AlI the five 

schools, Northrnount and Mount Royal High Schools of the Prot­

estant School Board of Greater Montreal, Beaconsfield High 

School of West Island area, Macdonald High School of the 

Macdonald School Board and Hudson High School of the Hudson 

School Board of Protestant Education, were visited by the 

author. The survey was conducted by means of a structured 

lvide supra. p. 6. 
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interview with the Principals of the schools and by means 

of questionaires sent to a random sample of ten sponsors and 

100 student leaders of each of these schools except for the 

Hudson High School, where the number of student leaders was 

reduced to 50 because of the small number of students in the 

High School section. During the visits to those schools, 

the author had an opportunity of meeting most of.the impor­

tant members of the staff, and student .leaders, who were dir­

ectly involved with the extra-curricular activity programme 

of the schools. Documents such as the Yearbook, school news­

papers, the constitution of the Student Council, Daily Bulle­

tin, List of awards, and the Handbook for Teachers of Protes­

tant Schools' of the Province of ~uebec, were also studi~J.. 

The vis·it to the schoolsanèlthe oJ?portunity of getti~g direct 

contact with the itnportant personnel connected with the extra­

curricular activities of Montreal schools, enri.ch.ed the 

author' s experience and. helpedto give a .truer,.aIid fairly 

clear picture of the practice of extra-curricular activities 

in Montreal schools current at that time. The author also 

attended a few club meetings at these schools such as United 

Nations and Dramatic Club meeting of Northmount High School, 

Swimming Club meeting of Mount Royal High School and the 

Junior Red Cross Club of Hudson High School. 

As noted above, the structured interview and ques­

tionaires were the major measuring instruments. The structured 

interview followed a pattern adopted earlier by Kratzman {vide 

:aa . ~ 
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supraI, and as' a preliminary' to its modification for use in 

Quebec, trial applications were made on some,graduate stu­

dents and members of the Faculty of the then Institute of 

Education. Similarly, questionnaire modifications were sub­

mitted for inspection to individuals familiar with Quebec 

practices. Details of the version used are provided in 

Appendices A, Band C. Copies of Daily Bulletins are also 

appended. 

In the preceeding chapter the literature available 

at the time of the studywas surveyed, and seen}ed capable of 

being examined under seven headings, the first of which was 

a brief historical review, to place the wholetopic in sorne 

perspective. The si.x heëtdings remaining served to structure 

the interviews with school principals. Additional informa­

tion was secured on central organi,zation, the co .... ordination 

of activities, arid the actual execution of the programmes. 

These eight sections, or topic heads, are treated in more 

detail below. 

1. Central organization of the activity J)rogranune; This 

included the information about the actual activities sponsored 

in the school and the basis of their initiation, the existence 

or not of a written constitution for the Student Councils, the 

administrative structure for the operation of the programme 

and the part that Student Council plays in the administration 

and initiation of the programme, and the way in which the re­

cords of extra-curricular activities were kept in each school. 
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2. Supervision'o'f ·the programme: Enquiries were made about 

the nature of home room organization, the school's policy of 

supervision, the selection of sponsors and their training, 

the percentage of staff members taking an active part in 

extra-curricular activities, the provision for balancing a 

teacher's load by allowing time free from instructional 

duties in return for activity sponsorship and the use made 

of student sponsors. 

3. Studentpa'rt"i'c"i"p"a"t'ion: Information was sought regarding 

the number of students participating in each activity, whether 

the participation was encouraged, discouraged or controlled 

by the faculty, the existin~ extra-curricular awards and the 

responsibility for decis,ion making in limiting, encouraging 

and rewarding participation. The basis of selection of stu­

dent leaders was also desired~ 

4. Financ"ing ·thepro"gr·runtne; I"ncluded in this section was 

information on the cost of operating an extra-curricular pro­

gramme, the distribution of the cost, the organizational 

financial structure, the source of funds, the manner in which 

the funds were allocated to various activities and the checks 

and balances placed upon school financing of extra-curricular 

programmes. 

5. Evaluation of the programme: Questions were asked to see 

whether there were any goals formulated for extra~curricular 

programmes to aChieve, and was any provision made by the 

school authorities to assess the worth of an activity as 
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seen by students and staff members. 

6. Schedul'ing: Facts were gathered about, the, manner in 

which the activities were scheduled, e.g~ on a yearly basis 

or on a daily basis, the time and place of meeting and the 

most common meeting place for activities. 

7. Coordination of activiti'es: It was felt important to 

ask whether there was any coordination betweenthe school 

and other youth service agencies, ta avoid duplication of 

efforts. 

8. Execution of progra.mme; )?rincip~ls were ~lso ~::ïked to 

state i~ they h~d~ny major problem in,providing anadequate 

extra~curricular programme and the possible means by, which 

those problems could be overcome. 

After the structured interview of the J?ri,ncipals, 

the questionnaires were sent to 10 sponsors chosen,at random 

from the sponsors of the extra~c~~icular activities of each 

school, to provide the necessary information. The sponsors 

were requested to give both information and their own points 

of view about the types of activities they sponsor, the sub­

ject matter they teach, the time they spend in conducting 

that activity, their teaching experience and the background 

on which they were selected to sponsor that activity, their 

opinion about the training given by Teachers' Training Ins­

titutions in relation to sponsorship of that activity, their 

ideas about their selection for that particular activity and 

the reason why they were chosen. Teacher sponsors were also 
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given a list of values which the school ascribed to the pro­

gramme and they were requested to evaluate the amount of 

benefit that accrued to the student community. They were 

also requested to give suggestions for the irnprovement of 

extra-curricular activity programmes in theirrespective 

schools where they thought that was possible. 

After the principals and Sponsors, Student leaders 

are the most important persons who take active.part in organ­

izing extra-curi'i,cular acti.vities ;i.nthe school ~ ~he,se 

~tra-curX'icula;( act;i:.v;i.t;i:es are actually stud.ent actiyi,t;i.es, 

so the viewpoint of ·student leaders,. who are the re~resenta­

tives of the student body, is most essentialin the investi­

gation in this' field. 100 student leaders from each of the 

four high schools and 50 from Hudson High School, where there 

were only 250 students in the secondary section, in cornparison 

to the other four schools where the numher of students vary 

from 1000 to I,SOO,were requested to complete a questionnaire 

which was sent to them by mail. This was done to reduce pos­

sible bias due to presumed direct school influence, and pos­

sible future action. They were requested to give their grade, 

sex, programme of studies and their average grade standing 

and also their degree of participation in the extra-curricular 

programmes 'of the school. Their ideas about thestated values 

of extra-curricular activities and suggestions for their im­

provement were also solicited. 

The questionnaires addressed,to sponsors and stu­

dent leaders consisted of objective questions and they were 
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requested to check the most suitable answer in the ques-

tionnaires. This, too, follows the general pattern advo­

cated by Kratzman. 2 

The same method was used in the three secondary 

schools of Pilani, a structured interviewwith the principals, 

followed by questionnaire study of sponsors, followed in turn 

by a questionnaire given to student leaders. 

The data from the two se~arate investigations, one 

in Quebec and one in Pilani, were tabled for purposes of 

comparison~ As a result it was possible to consider future 

implications for Pilani, and to frame suitable recommenda-

tions. 

2Kratzman, Arthur. liA Descriptive SuX'vey of the 
Extra-curricular Programmes of the Composite High Schools of 
Alberta. Il M. Ed. thesis. University of Alberta. 1958. 



, CHAPTER IV 

ANALYSIS OF QUESTIONNAIRE RETURNS AND INTERVIEW REPORTS. 

This survey was designed ta as certain a general, 

somewhat approxima te picture of the total student participa­

tion in extra-curricular activities. Most of the data has 

come from the structured interview with the Principals of 

the five schools and with certain individual teachers who 

had a large share of the responsibility of extra-curricular 

programmes. The activities offered during 1964-65 academic 

year in the :eollow'ing :eive schoels vi,z ~ , 

A. ~acdonald High Scheel, 

B. Beacensfield High School, 

C. Mount Royal High School, 

D. Northmeunt Hi,gh School and 

E. Hudson High School 

are included in this report, which is classi.:ei.ed into the 

following categories: 

A. TYPES OF~ACTIVITIES 

B. SUPERVISION OF THE ACTIVITI'ES 

C. STUDENTS' PARTI'CIPATION IN EXTRA ... CURRICULAR ACTIVITIES 

D. FINANCING OF THE EXTRA-CURRICULAR PROGRAMMES 

E. MISCELLANEOUS ASPECTS OF THE ADMINI'STRATION OF EXTRA­
CURRICULAR ACTIVITIES. 

65 



66 

A •.. TYPES OF ACTIVITIES 

The following aspects have been analysed for the 

types of activities held in the five Montreal schools under 

study. 

1. Actual ActivitiesSponsored: AlI the schools studied 

seemed to have a sufficient number of activities. All these 

different types of activities, offered in these schools, have 

been divided into the following seven groups; 

{a} Inter Scholas·tic Athletics: These are weIl planned 

and. supervised sports in which inter school competi­

tions are held on league basis. These sports are 

supervised by the School Board and Physical Education 

Departnlent of Montl:'eal.. Th.e J;'hys;i.cal Education De­

partment arranges coaching if it is needed, 

. (bI":rntr·a Mur·al Athloe:tics: These sports are organised, 

planned and operated within the supervision and ad.­

ministration of one particular school witho'Qt being 

in any way related to or dependent upon similar acti­

vities in other schools. These activities offer 

opportunities tomany students who do not get chances 

in Inter Scholastic Athletics. 

(c)Athletic Clubs: These are the clubs which are organ­

ised within the school and are run on a membership 

basis. These clubs are organised around sorne parti cu­

lar athletic skill or skills, e.g., Golf clubs, Swim­

ming clubs and Chess clubs, etc. 
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(d) Non" Athleti"cClubs: These are the clubs which place 

emphasis more on non athletic activities and are 

usually subject or service centred clubs, e~g. Chem­

istry Club, U.N.O. club, A.C.C. etc. 

(e)Publications: These are the activities associated 

with the publications of the School Year Book, Period­

icals and Newspapers, etc. 

CflAdmi:ni"stra:ti'Ve Act±v;Ï,t"i"es; These are the activities 

which sponsor students to perform executive duties in 

their own administrative bodies, e.g. l'refect Board etc. 

(g1 Soci"al" Act-ivi-ties: These include the aotivittes such 

as dances, fashi"on shows, etc" These are planned 

social events but a~e not sl?onsored. hy any- of the 

affiliated clubs. 

Table r lists the numbers 0;1; activiti_es und.er each 

category or group and also indicates the actual number of 

schools out of the five schools which sponsored. the particular 

activity for the year 1964-65. 

It was found that in five Protestant Board Schools 

of Montreal, 119 kinds of activities were offered with a total 

of 273 individual offerings. 8 athletic and 8 non athletic 

activities as shown in Table II were common to aIl schools, 

while 152 activities expressing 56% of the total number offered 

were athletic in nature. The number of activities offered in 

the individual Protestant Board High Schools of Montreal 

4 
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ranged fram 18 to 42. The factor which determines the number 

of offerings is not the enrollment in the school, as the 

school with the smallest enrollment (Hudson School) has, com-

paratively, a large number of activities as shown in Table 

III. 

Group 

TABLE l 

KINDS OF ACTIVITIES OFFEImD IN F.lVE PROTESTANT 

BOAlU)-- HIGH -SCHOOLSOF -MONTREAL. 

Activity -No~ -of Schools 
- - - - - - " . " - - - - - - - - - - - - - - - - - - - - - " wi-th "th"i:s" "a-c-ttvi-ty 

(al I-nter Scholastic - Bas:ketball (Boys} 
Basketball (Girlsl 
Volleyball (Boys) 
Volleyball (Girls) 
Ice"Hockey (Boys) 
Ice Hockey (Girls) 
Badminton (Boys} 
Badminton (Girls) 
Soccer (Boys) 
Soccer (Girls) 

5 
5 
3 
5 
4 
2 
l 
3 
4 
4 
3 
2 
2 
2 
5 
3 
1 
1 
3 
1 
2 
1 

Athletics 

'l'rack & Field (BOys) 
'l'rack & Field (Girls) 
Swimming (Boys) 
Swimming (Girls) 
Football (Boys) 
Wrestling (Boys) 
Tennis (Girls) 
Curling 
Skiing 
Golf 
Floor Hockey 
Cross Country 

niB 
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(b)Intra Mural 

Athletics 

(c)Athletic Clubs 
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. TABLE l, CONT' D • 

Activity No. of Schools 
with this activity 

Basketball (Boys) 
Basketball (Girls} 
Volleyball (BOys) 
Volleyball (Girls) 
Ice Hockey (BOys} 
rce Hockey (Girls)· 
Badminton (Boys) 
Badminton (Girls) 
Soccer (BOys} 
Boccer (Girls} 
Track & Field (Boys} 
Track & Field (Girlsl 
Swimming (Boysl 
Sw:i:::mming (Girls} 
Cur 1 ing (Boys l 
Curling (Girls} 
Football (Boys} 
Wrestling (BOYs} 
Skiing 
Skating 
Water Polo 
l?loor Hoëkey 
Cross Country 

Badminton (Boys) 
Badminton (Girls) 
Cheerleaders 
Curling 
Skiing 
Golf 
Tennis 
Wrestling 
Judo 
Gymnasium (Boys) 
Gymnasium (Girls) 
Water Polo 
Skating 

5 
5 
3 
5 
4 
2 
1 
4 
4 
4 
3 
2 
2 
2 
3 
1 
5 
3 
3 
1 
1 
2 
1 

1 
4 
3 
4 
3 
1 
1 
1 
2 
l 
1 
1 
1 

-
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70 

'l'ABLE!, CONTID. 

Activity No. of Schools 
with this activity 

SubJect Centred 

Literary & Debating 
Art 
Typewriting 
Business Education 
Driving Course 
Mathematics 
Physics 
Circle Francaise 
Social Scieilce 
Woodworking 

, servic'e Centred 

Red C;r:os's 
School Shop 
Ar~y Cadet Corps 
Nursing 
Key 
Inter School Christian FeIl. 

, ~b ' LI rary 
Literary 
'l'echnical Service Group 
Sway Club 
Students Volunteer Group 
Brownies Club 
Scouts & Girl;,Guide:s 
U.N.O. 

Recreational & Hobby Centred 

Photography 
Drama 
Chess 
Orchestra 
Band 
Music & Chorus 
Glee 
Bridge Cards 
Coin 

5 
3 
2 
1 
2 
2 
1 
2 
1 
1 

5 
1 
1 
1 
1 
1 
1 
1 
1 
2 
1 
1 
1 
2 

4 
5 
3 
1 
3 
2 
2 
1 
1 
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(e}Publications 

Cf l Admi.nistI:'a tive 

(g)Social 
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TABLE I, CONT'D. 

Activity No. of Schools 
with this activity 

Recreational & Hobby Cent·red (Cont'd.) 

Radio 
Stamp 
School Excursions 
Folk Dance & Song 

Year Book 
Newspaper Quarterly 
Daily Bullet±.n 
School Magazine 

p'tildent CQunc±.l 
Rome Reem 
Prefect Board 
Rouse League 
Cultural 
Publicity 
Freshman Reception Council 
Scholarship Fund Committee 
Guidance Council 
Social Commdttee 

Awards Night 
Band Concerts 
Dance 
Fashion Show 
Operettas 

1 
1 
2 
2 

5 
3 
2 
2 

5 
5 
3 
5 
1 
1 
1 
1 
1 
1 

5 
5 
3 
1 
5 

nT 
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TABLE II 

COMMON ATHLETICAND NON ATHLETIC ACTIVITIES 

IN FIVE PROTESTANT BOARD HIGH SCHOOLS OF MONTREAL. 

No. Athlet!c Non Athletic 

1 Fo<!>tball House League 

2 Basketball Home Room 

3 Volley-ball Student Caunc!l 

4 Soccer Year Book 

5 Cheet' Lea.ders Drama. Club 

6 Ice Hockey- Chess Club 

7 Track & Field Red Cross 

8 Badminton School Dances 
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TABLE 'III 

ACTIVITIES RESTRICTED TO INDIVIDUAL SCHOOLS 

AMONG THE FlVE PROTESTANT BOARD. HIGH SCIlOOLS ,MONTREAL. 

No. Macdonald 
H.S. 

1 •. A.C.C. 

2. Social 
Club 

3. Technical 
Service 

4. 

5. 

6. 

7. 

8. 

Beaconsfield 
H.S. 

Band 

Fashion. Show 

Key Club 

Nursing 

Literary 

C 

Mount Royal 
H.S. 

Scholarship 
Fund 

Sway Club 

Library' Club 

Students 
Volunteer 

D 

Northmount 
R.S. 

l?refect 
Boax:-d 

Coin 

Cultural 

water 
l?o~o 

Orchestra 

Business 
Club 

Skating 

E 

Hudson 
H.S. 

Cercle 
Fran~ais 

Stamp 

Freshman 
Reception 

Brownies 
Club 

Scouts & 
Guides 

Gymnasium 

Guidance 
Council 

Wood-
working 
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2. l'nitiation of the extra-curricular programme: It has 

been observed that the basis for the initiation of the 

extra-curricular programme in all the five Protestant Board 

High Schoo1s of Montreal is the srume. The fol10wing factors 

were found to be significant in determining the continuance 

of extra-curricular activities in these schools: 

(a}Many activities continue year by year because of 
traditions. These activities were introduced a long 
time ago and it is very dif;Eicult ;Eor a principal to 
break the traditions or cut the activity, all of a 
sudden. 

CblThe extra-cur;r;icu1ar activities, are in±tiated for 
the gen~~l widening o;E the students' interest. 
When the students show interest for a J?a;rtj:,cu1ar 
act±v±ty that activity is introduced. 

CclStaf;E r,nter:ests and thei,r qualifications are strong 
influences' for the initi~t±on of a particular acti­
vity. Principals are very particular that any acti­
vit Y shou1d on1y be introduced if there is a qualified 
and a wi11ing sponsor. 

3. Or'gani'za't±o'nal' AdIn:i'ni"strative' St'ru'cture ~ The organiza­

tional administra,tive structure for the operation 0;E the 

extra-curricular programme or activity is very much the srume 

in a1l the five Protestant Board High Schools of Montreal. 

The Principal is the main authority or the main director of 

the programme. There are elected student bodies for every 

extra-curricular activity and these work under the jurisdic-

tion of the elected Student Council. The Principal and the 

President of the student counci1 are concerned with every 

facet of administration in every activity. Teachers are pri­

marily concerned with the supervision of their own particular 
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activity. They receive administrative guidance from the 

Principal through the student body. There are mainly two 

types of organizational administrative structure in the five 

Protestant schools andthese can be explained by the follow­

ing two tables, Table XV and Table V • 

. ' TABLE IV 

" ~.J:'ZATmNAL 'ST~U~ ';rN A,' B,· C, &. E SCHOOLS 

'OF PROTESTANT. J;iO;AW, H~GH ·SCH00IiS ,OF ),tOW-rlŒAL 

, PRJ;NCIP;AL 
1 

STUDENT COUNCI'L 
1 

STUDENT EXECUTXVE & HOME RULE REP~SENTATIVES 

r 
ATHLETIC CLUBS 

1 
SPONSORS 

MEMBERS 

,.',.'",'.' .f." 
NON ATHLETIC ACTIVITIES 

1 
SPONSORS 

1 

t 
SPOR.TS COUNC!L 

1 
PHYSICAL EDUCATION 
TEACHER AND STUDENT 

REPRESENTATIVE 
1 

~ERS ATBLETIC ACTIVITIES 
1 

SPONSORS 
1 

PARTICIPANTS 
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TABLE V 

ORGANIZATIONAL.STRUCTURE IN D (NORTHMOUNT) SCHOOL 

OF PROTESTANT BOARD HIGH SCHOOLS OF MONTREAL. 

1 
STUDENT COUNCI'L 

1 

PRINCIPAL 

. , 1 

COMMIT TEES 
1 

PREFECT 'BOARD 
SOCIAL COMMITTEE 
WELFARE COMMITTEE 

NON~THLET~C CLUB 
1 

SPONSORS 
1 

MEMBERS 

l'NTER SCHOLASTI'C ATHLE'l'ICS 
1 

PHYSICAL EDUCA'l'I'ON CO~CH 
1 

ATHLETI'C ACTIVITIES l ' 
SPONSORS 

1 
PARTICIPANTS 

1 
SPORTS COUNCIL 

ATHLETIC CLUB 
1 

SPONSORS 
1 

MEMBERS 

l'NTRA MUML ATHLETI'CS , ,. , 1 
HOUSE LEAGUE SYSTEM 

1 
PARTICIPANTS 
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B.' SUPERVI'SION OF THE ACTIVITIES 

In the survey regarding the supervision of the 

extra-curricular activities in the five Protestant Board 

High Schools of Montreal the Princi~als and ten teachers who 

were actively engaged as sponsors of extra-curricular acti-

vities in each of the five schools were interviewed according 

to the questionnaire (Appendix A and Appendix B) and the re­

turns were scrutinized. The analysis reveals the answers to 

the following questions concerning the su~e~vision of acti-

vities: 

1. What percentage of teacp.ers are actively engaged in 
s}?onsorship? 

2. What are the philosophi.es concerni.ng the teacher 
sponsorship? 

3~ How are the teachers assigned to the s~onsorship of 
extra-curr±cular a,ctivities? 

4. Do teacher~s~onsors consider themselves suitable to 
supervise the activities they sl?onsor? 

5. What background do sponsors have that f±ts them for 
the supervision of extra-curricular activities? 

6. How are activities weighted in or der to balance the 
load of supervision? 

7. What consideration do teacher-sponsors favour with 
respect to remuneration or to reduction of their 
regular teaching load? 
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'l'ABLE VI 

TEACHERS 'ENGAGED 'l'N 'SPONSORSRIPOF EXTRA-

CURRICULAR ACTIVITIES IN FlVE PROTESTANT. BOARD HIGH SCHOOLS 

Schools 

A. 

B. 

c. 

D. 

percentage of teachers 

50% 

85% 

80% 

50% 

60% 

Mean ... .... 65% 

The above table reveals that the degree of sponsorsh~p varies 

from school to school. 65% of aIl the teachers were the 

sponsors of activities. The range on an individual school 

basis was from 50 to 85 percent which means thatmore than 50% 

of the staff sponsor one or the other activity in aIl the five 

schools. In two schools the percentage is ~uite high, as 80% 

to 85%. 

2. Philosophies concerning sponsorship: Philosophies concern­

ing the teacher sponsorship in aIl the five schools of the 
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Protestant Board High Schools of Montreal are almost the 

same. l'n the structured interview aIl the Principals of 

the five schools were unanimous in their view that every 

activity must be supervised by a member of the staff. A 

staff-sponsor is a "must" with every activity though he may 

be just an advisor. It matters little whether the staff 

members volunteer themselves or are persuaded by the Princi­

pal to sponsor that activity. From the interview it was 

found that 83% of staff sponsors took sponsorship of a par­

ticular activity because.of their own interest. ttis a 

part of a teacher' s responsi.bility and dut Y to assist the 

extra-curricular programmes. 

l'n five schools of Montreal no defi.nite policies 

regarding the supervision of.extra-curricular activities 

were laid down. In two schools CA and Cl there is a provision 

of inservice training but to a very small extent. l'n the 

other three schools there is no inservice training programme. 

The new staff members get guidance from an experienced sponsor. 

3. Assignment of Sponsors: As stated earlier 83% of the staff 

members volunteered themselves for sponsoring the activity. 

The reasons for volunteering their services to supervise the 

extra-curricular activities are shown in Table VII.. 5Q% of 

teachers volunteered because of their interest in the subject 

matter of the activity while the remaining did so because of 

different interests. The 13% of the teachers (as 4% did not 

reply) who did not volunteer to supervise the activity, were 
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chosen either because of their teaching subject, or to give 

every teacher a share in supervising extra-curricular activi-

ties. 

NO. 

1. 

2. 

3. 

4. 

5. 

6. 

'TABLE VII 

SPONSORS'" REASQNS FOR VOLUNTEERING 'AND' FORBEING 

ASSI'GNED SUPERVtSORY DUT tES IN FlVE PROTESTANT SCHOOLS. 

REASONS FeR VOLUNTEER:(NG PER,CENTAGE OF SPONSORS 

Interest in the subject matter of the 
activ±ty'. 

Administrative interest. 

Genu±ne desire t0 share the load. 

Part of a teacher responsibility. 

Recreational interest. 

Miscellaneous reasons. 

50% 

5% 

10% 

15% 

10% 

10% 

4. Suitability to the Activity: The sponsors were asked 

whether they felt that they were best fitted to the activity 

which they were sponsoring. The replies given were as follows: 

YES ---------- 78% 

NO ---~------ 4% 

As weIl as any -- 18% 

1 
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Since it has been indicated in earlier paragraphs that 83% 

of these teachers entered as supervisors by their own choice, 

the small percentage of "No's" is an expected outcome~ It 

is a matter of significance and importance for the administra­

tion of activities that the majority of the teachers who 

supervise extra-curricular activities are suited to the 

sponsorship. 

5. Background for SPonsorship: All the five l?rotestant 

Board High Schools of Montreal which were surveyedhad no 

programme for the orientation of new members of the staff in 

terms of extra-curricular duties. They did not h~ve any pro­

vision for inservi.ce training, except coaching rece.:tved in. 

inter school tearns. Th.ese schoals have two coaches, senior 

and a junior one. The junior coach receives the. job train­

ing. 'l'he background,·which. in~th.e opinion oi; the sponsors 

themselves, best fi.tted thenl for th.e sponsorship, is indicated 

in the following table. As shown in the 'l'able VI-XI about 46% 

of the teachers indicated that they had received significant 

help through the participation in similar activities at the 

high schoolor college level. 25% got help through university 

instructions. 
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TABLE VIII 

BACKGROUND OFEXPERI'ENCE &. TRAINING F.ITTING TEACHERS 

FOR SPONSORSHIp·OF EXTRA-CURRICULAR ACTIVITIES IN THE FIVE 

PROTESTANT BOARD HIGH SCHOOLS OF MONTREAL. 

No. E~peri.ence or Tra.;r.ning Percentage o~ Sponsors 

1. 

3. 

4. 

s. 

6. 

. . . . . . . ............ . 

Participation in simi1ar activities at the 
High Schoo1 or Co11ege levels. 

Universi.t:( couX'ses. 

E~periences as a leader of a sim.;rlar 
activi~y. beyond the schoo1 building. 

No ~perience or training in particular. 

Misce11aneous ~periences. 

No reply. 

46% 

25% 

8% 

4% 

7% 

10% 

The question whether teacher training institutions give 

stress to extra-curricu1ar programmes in their preparation 

of teachers who are destined to become sponsors, revea1ed 

the fo11owing responses from the five Protestant schoo1s of 

Montreal: 

(a) Too 1itt1e -------- 63% 

(b) Adequate ---------- 13% 

(c) Too much ---------- 0% 

24'% did not rep1y. 
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6. Weighting of· Act·ivit·ies: Different methods were used in 

the five Protestant Board High Schools of Montreal for weight­

ing activities in an atternpt to balance the load of supervi­

sion. The following werethe significant methods for weight­

ing activities which were observed in the five schools: 

(a)Athletic coaches are excused most supervisory duties 
for the duration of the sport being coached·-. . Physical 
Education teachers who take the majority of the extra­
curricular athletic load had no supervisory duties. 

(blPhysical Education teachers were ailowed some time 
free from instructiona.1 duties for activi.ty sponsor­
ship as they instruct for approxima. tely 27 .. tea.ching 
periods per week as compared with approximately 33 
periods taught by subject teachers. 

CclUsually the best teacheX"s were aiso sponsors for most 
ef the activities. 

(dIThe major load foX" publications wa.s cal"ried by the 
English teachers. 

7 • Opinion·o·f Spons'c;:)r's' 'c'o'nc·elmin·g ·r'e:m:Uner'at'Ü!)n' ·and'other 

faveur·s' ·fo·r' 'Sup'e'rv~'s'i·ng ·the Ac'tivi'ties: The study' revealed 

that there was a diversity of opinion amang sponsors concern­

ing remuneration ot. other favours for supervising the extra-

curricular activities. In general those teachers who were 

required to undertake duties of supervision without remunera-

tion and without time privileges, tended to refiect approval 

of such a situationiin their responses. Thoseteachers who 

were paid tended to be divided in their opinion. There was a 

little support for the hiring of special extra-curricular 

teachers. Almost half of the sponsors favoured supervision 

by the regular staff, but with some time allowed free from ins­

tructional duties to compensate for additional effort. 
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TABLE IX 

OPINI'ONOF SPONSORS .CONCERNING THE PHILOSOPHY OF 

SUPERVISION OF EXTRA-CURRICULAR.ACTIVITIES IN FlVE 

PROTESTANT BOARDHIGH SCHOOLS OF MONTREAL. 

cg 

Type of superv~s~on ~ercent~ge in Favour 
. ... .. 

1. Regular classroom teachers without added 
pay, with SUJ?e~vision over and above a 
regular teaching load. 29% 

2. Regular classroom teachers with pay in 
proportion to the a,mount of supervis~on 
of activities, over and above a regular 
teaching 10ad. 17% 

3. Regular classroom teachers, without added 
pay, but sorne time allowed free from.~n~ 
structional time ta allow for thesupervi~ 
sion of activities. 47% 

4. Special extra-curricular teachers, h~red and 
paid specially for the responsibility of 
supervision of activities and without any 
regular teaching load. 3% 

5. Other suggestions. 4% 

• 
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c. STUDENTS' PARTICIPATION IN EXTRA-CURIUCULAR ACTIVITIES 

This section was designed to as certain only an 

approximate picture of the total student participation in 

èxtra-curricular activities. The total population of stu­

dents in each of the four Protestant Board High Schools of 

Montreal was around 1,100 to 1,500, but Hudson High School 

was a small school with a student population of around 200. 

The interviews with the Principals of the five Protestant 

Board High Schools of Montreal revealed the answers to the 

following questions concerning the students' part~cipation 

in extra .... curricular activities: 

1. What are the numbers participating in each activity? 

2. l's participation in activities encouraged? 

3. l's participation controlled? 

4. How are the various student leaders chosen? 

1. Studen:ts" ·p·a·rti·c"ip·at;i:"on. The i:.otal number of students 

participating in extra~curricular activities and their exact 

numbers are shown in the following table, Table X. 

FE 

As seen in the table, Athletic participation out­

numbers non-athletic. However the principals unanimously 

accepted that in House league or in intra mural athletics al­

most everybody takes part. In inter scholastic athletics only 

those students take part who are really good~ 

gllUl 
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TABLE X 

TOTAL NUMBER OFSTUDENT ,PARTICIPATION IN EACH TYPE 

OF ACTIVITIES IN FIVE PROTESTANT BOARD HIGHSCHOOLS, MONTREAL. 

Type of Activi ty 

1. Inter Scholastic ~thletics 

2. l'ntra Mural Athletic::; 

3. Athletic Clubs 

4. Non Athletic Clubs 

5. Publications 

6. Administrative positions 

Approximate number of 
participating students 

1,695 

3,415 

1,885 

1,090 

265 

325 

2. The EncoU'r'a'g'etne'nto'fStudep.ts' P'artici.~'a't±'on ~ AlI the 

principals of the five schools of Montreal under study had a 

common view that participation in extra-curricular act±vities 

should be encouraged but none of the schools had a definite 

policy for direct encouragement of participation. AlI the 

schools have different arrangements for giving publicity to 

encourage students to participate in extra-curricular activi­

ties. In almost aIl the five schools the activities were 

publicized through home room announcements, through the bulle­

tin board and through announcements in assembly gatherings. 
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Individual guidance in the selection of a suitable activity 

was mostly lacking. 

The five Protestant Board High Schools of Montreal 

had initiated the giving of awards in recognition of students' 

outstanding achievernents in the fields of athletic and non 

athletic activities. Awards were provided by the School and 

Physical Education Department of the School Boards. Each of 

the five Protestant Board High Schools of Montrealhad a def­

inite set of extra-curricular awards. These were in the form 

of trophies, crests and pins. The prizes were awardedto such 

persons aSi 

1. The best aIl round athlete, 

2. Outstanding track and field stars, 

3. Successful interscholastic and intra mural athletics, 

4. Hoiders of executive positions and 

5. Outstanding participants in non athletic activities. 

3. The Limitingof Participation: The five Protestant High 

Schools of Montreal which were included ion this survey, had 

an effective control of the participation of students in extra­

curricular activities. The principals of four schools had a 

common opinion that students should not participate in more 

than two or three activities. Participation was controlled 

in sorne cases by league rules and in others by academic de­

mands. If the student's work was lagging due to their over­

emphasis on extra-curricular activities, their participation 

in such activities was reduced. The principal of the fifth 
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school remarked that if he found that students were slipping 

from academic courses, then no activities were organized in 

the evenings. Every activity was fini shed by 5.30 ~.M. 

Dances and athletics were organized only on Fridays. In this 

way the school pOlicy encouragedparticipation to a maximum 

of one physical activity and one clubactivity. .Academie 

emphasis came first. No academic limitations were set for 

the participation ~,n i,ntra 'lilurai atllletj:c~ and foX' club member­

ships'. 

4".' Stu'd'e'nt'!ie'ad'e';r-'s p'a';t"t'i'c'j:'p'a't';t:on: The selecti,on of student 

leaders for various activities was almost identical in aIl 

the five ~rotestant High Schools of Montreal.. Certain restri­

ctions were i~posed to choese the student's chief executive. 

The President of the students' council had to bea grade XI 

student, possessing at least a basic academic standing and 

with credit and attendance qualifications. The aspirants for 

council executive positions had also to fulfill the above 

qualifications but with slightly less demanding requirernents. 

Team captains and club executive:s were chosen in 

aIl the five Protestant schools by the popular votes of mem­

bers, hence met no restrictions ether than popularity within 

the group and the approval of the sponsors. Editors of pub­

lications were chosen by the t~aching staff with the joint 

consent of the Principal and the publication sponsors. 

The analysis of returns of student leaders' ques­

tionnaires from the five Protestant Board High Schools of 
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Montreal, had revealed the fol1owing facts~ which are repro­

duced in the order in which they appeared on the questionnaire 

form CAppendix Cl. 

(a}Pertinent data concerning student leaders: 

1. Most of the student leaders were Grade XI students -

Grade X --------- 8% 

Grade XI ---------92% 

2~; :.~;r:e· .~,3~~ted .. no ~:t.9ni.f~.cant 0T?J?ortun;i,ty differ­
en.ces. bét'ween th.e sexes ... 

~a1e leaders '--... ~----- 48% 

Fema1e leaders---~--~-- 52% 

3. The great majorityof student leaders followed 
the matriculation ~rogramme .... 

Matriculation -~-~--- 90% 

General ------... 6% 

Commerci.al ...... ~ ............ - 1% 

Technica1 - ... ----- 3% 

4. Leaders did not tend. to concentrate their atten-
tion upon the leadership of one or two activities 
but were participants in many of activities -
Engaged in l or less activity ~ ..... "!-- ......... '!-\ 15% 

Engaged in 2 activities .... -~.-~ ........ 22% 

Engaged in 3 activities ~ ......... -..... ~- 15% 

Engaged in 4 activities -,..".~~-""' ..... 15% 

Engaged in 5 activities -""""" ..... _-""""'- 6% 

Engaged in 6 or more activities------- 27% 
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D. FINANCINGTHEEXTRA-CURRICULAR PROGRAMME 

Magnuson1 has reported that Quebec School Boards 

draw their revenue from two sources - local property taxes 

and a Provincial grant. In Montreal and Quebec City the 

payment of school taxes by property owners is on a denomina­

tional basis. Catholic taxpayers direct their taxes to 

Catholic boards, and Protestant and Jewish taxpayers direct 

their taxes to Protestant boards. Beside the yearly finan­

cial grants by the board, the othersources of funds to support 

student activities i.n the schools under study are the follow­

ing; general student fees and assessments, student council fee, 

athletic 1;ee, season ticket sales and gate recei,pts for athle­

tic events, receipts fram adm±'s$±on to plays, concerts, and 

other performances, saIes of publications, sales of advertising 

space, 0utside contri:but;i:.ons, carni,vals, fairs, candy sales, 

and motion pictures. 

The exact figures for the financial operation in 

each activity in Protestant high schools were not available. 

However it was found that major portions of the funds in the 

five schools were spent in l'nter scholastic sports and publica­

tions. Very small amounts were spent on clubs, and the amount 

spent for intra mural athletics was small in terms of the 

numbers of participating students. The publication of the 

Year Book also involved the spending of a good amount of money. 

IMagnuson, Roger "Education in the Province of 
Quebec." op. cit. 
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It was only through an intensive drive for advertising dona­

tions and by the direct appropriation of a large share of the 

students' general fees that year books get through the press. 

The total yearly cost of operating the extra-curricular pro­

grammes in the five schools were, approximately, as follows: 

A. Macdonald High School ••••••• $4,000 

B. Beaconsfield High School •••• $5,000 

C. Mount Royal High School ••• ' •• $4,500 

D. Northmount High Schoel .••• ~.~$5,.500 

E.. Hudson High School .. ~ ......... $3 fi 500 

Financial structure: The s·tudent involvement in the handling 

of extra-eurr.;i:.cular :eund~ was very ~IIl~ll ;ln a.ll the. five 

Protestant schools. The Student Council controls the alloca­

tion of funds to clubs and other ind;lvidual activities, but 

the principal is the chief person who keepsthe overall con­

trol of extra-curric~lar programme funds. A permanent staff 

member is appointed as treasurer ,·::.p,nd he. helps theprinc.;i.pal 

in keeping books and in getting the. accounts audited. 

E. MISCELLANEOUS ASPECTS OF THE ADMINISTRATION 

OF EXTRA ... CURRICULAR ACTIVITIES. 

Several aspects of the administration of extra-cur­

ricular activities in the five Protestant High Schools of 

Montreal are treated in this chapter. The study has been 

limited to the following four aspects of the administration 

of extra-curricular activities: 

1. Scheduling 
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2. Time and Place of meeting 

3. Evaluation 

4. Values ascribed to the programme. 

1. Scheduling: One very important factor which can make 

the activity programme popular or a failure is the scheduling. 

Generally the clubs and athletic programmes are scheduled 

after school hours. This arrangement bars many young people 

who have responsibilities at home or who holdafter school 

jobs and also those who must leave when the school bus leaves. 

In the present survey i.t was found that the act;i:vj:ties in the 

five Montreal schools are scheduled on a yearly basis. Most 

of the activities we.re associ.ated wi.th seasonal sports and so 

were nicely spread -over the year. l'nter' scholastic games were 

governed or scheduled by- the Inter school leagueitself, while 

the Rouse league committe.e set the progranunes i.n· consultation 

with the Principal. If the time scheduled by. the league was 

not liked by t~e principals they could refuse permission or 

change the time. ' In each of the five schools, the various 

clubs decide their time and place in consultation with the 

principals. 

2. Tirne and Place of meeting: The principals of the schools 

insisted that whereever possible activities should be held in 

the school premises except where it was not possible, such as 

inter scholastic athletics, curling and swimming, etc. Limits 

were imposed on time and place for sports by the governing 

league and for other activities by the school principal. The 
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availability of school hours and the availability of room 

in the school were important factors for determining time 

and place. The most common meeting time in two larger 

schools was 8 to 8:50 A.M. in the morning, during noon hours 

and 3:30 to 5:30 P.M. in the evenings. In the other two 

schools the activities were scheduled only after 3:15 P.M. 

and in the last small school all the activities were schedu­

led during noon time, which was most suitable for those who 

came ta school by bus and for those who were occupied after 

school hours with part time employ.ment •. Every club activity 

had a definite time. Sports were mostly conducted after 

school hours in aIl th.e schools at 3:15 or at 3;3Q while 

athletic clubs and non athletic'clubs met during noon hours. 

Home rooInS, assembli.es and other clubs met in the morning and 

so the allocation of rooms could be dcme easily. The bulle­

tin board was used to list time and places of meetings in two 

schools. (See Appendix D and Appendix El 

3. Evaluation: l'n general, school authorities in all the five 

Protestant schools of Montreal in this study believed that 

they had good extra-curricular programmes relative to their 

size, faculties, and facilities. The investigator asked the 

Principals of the five schools two main questions, namely, 

(a)What goals had been formulated in the school.for the extra­

curricular programmes to achieve?, (b)What provisions were 

made to assess the worth of an activity and justify its inclu­

sions in the programme? The answers received from different 
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principals were as follows and are in their own words. 1. "'To 

provide students with the opportunity to competeboth at the 

inter scholastic and at the internal house league level for 

the worthwhile experience to be gained and for the wider 

horizons which are opened by experimenting with media not 

normally found in day to day classroom work." 

2. "The primary aim of an extra-curricular programme is to 

make students better citizens. They learn lots of things 

unconsciously by participating in extra-curricular activities." 

3. "physical activities assist in the development and the 

growth of the child. Welfare activi,ties give students a sense 

of responsi,bility· towards their fellow men.. Students become 

leaders if they develop leadership in the school." 

4. "I do not know' if we make any provision for students to 

indicate the degree ot inteJ:?est." 

5. "Student participation is an indicator as to whether the 

activity should be continued or not." 

After the extra-curricular activity programme of 

each of the five Protestant Schools had been compared, the 

investigator wishes to emphasize that evaluation of extra-

curricular outcomes is an escapable responsibility of the 

school concerned to make its maximum contribution to the 

growth of young people through the activity programme. It 

is important for sponsors individually and the school as a 

whole to utilize the most effective means available in carry-

ing on continuous evaluation of student activities as of 

other phases of the educational programme. 
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4. Values Ascribed to the Programme: The sponsors and student 

leaders were asked about their views on the values of extra­

curricu1ar activities and what they thought about their impor­

tance. Table XI· tabu1ates the responses made by the teacher 

sponsors in the five Protestant High Schoo1s of Montreal. In 

the questionnaire (Appendix B) about 20 values were 1isted 

to be eva1uated by the teacher sponsors. Xt was found that 

most of the sponsors gave "much value" to those which are most 

common1y found in the pub1i,shed 1iterÇl.tures on extra-curricu1ar 

activities. More than 60% of the sponsors indicated that 

there was 'much value' or 'some value' to 16 of the items 1is­

ted. ever 9Q% of teachers found considerable me.rits fOr the 

first 10 values as 1isted be10w in order of merit: 

1. Deve10pment of worthwhile friendship; 

2. Training in f,a$~:G ski11S ~ 

3. Training in assuming responsibi1i ty·; 

4. Training for social co-operation; 

5. Training for leadership; 

6. Outlet for super~abundant energYi 

7. Improved schoo1 spirit; 

8. Training for use of 1eisure time; 

9. Training for citizenshipi and 

10. Improved discipline in the school. 

The opinion of sponsors was supporte.d by· the opinion 

of student leaders also. Most of the values rated highest by 

students were among the ten values as listed above. Over 80% 
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of student leaders felt that these extra-curricular activi­

ties contributed a lot in making worthwhile friendship, better 

school spirit and discipline, improvement of physical health, 

better social spirit and discipline, developing recreational 

skills and training in citizenship. The sponsors, as weIl as 

the students, gave the least value to vocational training, 

motivation for academic work, and.retention of students in 

school. Table XI·I depicts the responses of. the student 

leaders with their degree o~ contribution on the basis of 

returns of the ques-tionnaire s11pplied (Appendix Cl. 
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TABLE XI 

VALUES ASCRIBED TO EXTRA-CURRICULAR PROGRAMMES 

BY TEACHER SPONSORS 

IN FIVE PROTESTANT HIGH SCHOOLS OF MONTREAL. 

Value 
Degree of contribution 

(% of respondentl 
Much 

MM 7' 

I·tem No. Statement Value Some Little 

1. Trai.n~n9 fOr social co-opera tion.~ 82 14 4 

2. Development of worthwhile friend ... 
ship. 68 32 0 

3. Improve.d sch.ool sp;i.J:;';i.t~ 63 32 5 

4. Training for citizenship. 59 32 9 

5. Training for basic skills. 55 46 4 

6. Training for leadership. 55 41 4 

7. Outlet for super abundant energy. 55 41 4 

8. Improved discipline in the school. 55 36 9 

9. Training in assuming responsibility. 50 50 0 

10. Training for use of lei sure time. 50 45 5 

11. Training for sportsmanship. 50 32 18 

12. Improved physical health. 50 27 23 

13. Therapeutic values for individuals_ 27 59 14 

14. Training for Aesthetic participa-
tion. 23 41 36 
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TABLE XI', CONTlNUED. 

Item No. Statement 

15. Improved schoo1-community 
re1ationship. 

16. Retention of students in the 
schoo1~ 

17. Cultural deve1oprnent. 

18. Train±ng ;t;or pa:t'li,Çl'Inen:t~rY' usage. 

19. Motivation for academic work. 

20. Vocationa1 training. 

Va'lue 
Degree of contribution 

(% of respondentl 
Much 
Value Sorne Little 

18 

l.a 
18 

5 

o 

o 

73 

50 

41 

18 

86 

36 

9 

32 

41 

77 

14 

64 
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TABLE XII 

VALUES ASCRI'BED, TO EXTRA':""CURRICULARPROGRAMMES 

BY STUDENT LEADERS 

IN FlVE PROTESTANT HIGH,'SCHOOLS 'OF MONTREAL. 

No. Value 

1. Mak±ng worthwh±le friends. 

2. Better school s'p±r±t and 
discipline. 

3. Improvement of physical health. 

4. Better social adjustments. 

5. Developing recreational skill. 

6. Training in citizenship. 

7. Learning of important facts. 

8. Help in choosing a vocation. 

9. Improves regular class work. 

10. Keeps students in school longer. 

Degree of contribution 
, (% of respondent) 

Great Some Little 

63 

60 

55 

53 

46 

36 

22 

20 

9 

7 

32 

33 

40 

42 

42 

46 

51 

48 

43 

32 

5 

7 

5 

12 

12 

18 

27 

32 

48 

61 
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,CHAPTER V 

ANALYSTS 'OF THE FI'NDINGS OF PlLANI SCHOOLS AND 

THEIR COMPARATIVE ANALYSIS WITH MONTREAL SCHOOLS. 

This chapter included that part of the study which 

was done to as certain the approximate picture of the total 

student participation in extra~curricular activities in the 

three Higher Secondary' Schools of Pilani and the comparison 

with the earlier studies of the Protestant Schools of Montreal. 

The act±v±t±es offered during 1964-65 academic year in the 

following th1:'eesch,001s' of Pilani 1 viz. 1 

A. Birla Multipurpose Higher Secondary' School, 

B. Birla Balika Vi,dyapee,th Higher Secondary School, and 

C~ Sirla Public School, 

are included in this study. The Birla Multipurpose Higher 

Secondary School and Biria Public School are for boys and 

have 1,100 and 700 students on their rolls respectively. 

Birla Balika Vidyapeeth is only for girls and has about 500 

girls on its roll. These schools have their junior and 

senior sections. The junior section of Birla Balika Vidya­

peeth and Birla Public School include Grades :r to VIII and 

the senior section includes Grades IX to XI. Birla Multi­

purpose Higher Secondary School includes only Grades IX to 

XI. AlI these schools are governed by the Birla Education 

100 
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Trust which is a private body and is financed by Birla 

Industries. 

The data was collected from the questionnaire 

returns obtained from the Principals, staff sponsors and 

student leaders of the three schools of Pilani. The report 

is classified into the same categories as was done earlier 

and is as follows: 

A. TYPES OF ACTIVIT!ES. 

B. SUPERV!SI'0N OF THE ACTIVITI'ES. 

C. STUDENTS' PART XC I-l'AT ION IN EXTRA,':"CURRICULAR ACTIVI'TIES. 

D ~ PI'NANCI'NG OF THEEXTR,A,...CU~IeULAR P~OGRA.M11ES. 

E. MI'SCELLANEQUSASl?ECTS OP THE ADMI:NI:5TRATI'ON OF 
EXTRA,...CU~ICULAR AGTlVIT!ES. 

A.' . TYPES OF :A;CTI'vrrI'ES. 

In Pilant. schoel~ the ty~es of acti.'V~.t~,e~ were of 

six types as compared to the seventy'pes in Protestant Board 

Schools of Montreal.. The six types of act±v~t.;i:es were of the 

following groups: 

1. Inter Scholastic Athletics. 

2. Intra Mural Athletics. 

3. Athletic Clubs. 

4. Non Athletic Clubs. 

5. Publications. 

6. Administrative Activities. 

1. Inter Scholastic Athletics: The inter scholastic sports 

were very weIl planned and supervised in aIl the three schools 
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of Pilani. Inter School competitions were held in outdoor 

games, sports, literary and social activities. In sports, 

boys' competitions were held-separately from the girls but 

in physical training, marching, debating and other intellec­

tual acti vi ties competitions were open to all-. boys and girls 

of the same section. The Birla Education Trust sponsors all 

these activities. The best sportsmen were selected in these 

interschool compet~tions. . They. were gi.ven special coaching 

and were sent out to the State and-National competitions. 

Every year many students of these three school$ a~e selected 

to tak.e part in th.e National ch.a:mpionsh_ips and to compete in 

oth.er nearby countries like Cè.lilon and l;'ak.istan .. 

2. Intr'a- MUr-a"!" -o-r- -I-nte:~- Ho'Us-e: Athl-e:t-i'cs; 'l'he st'l.1,dents were 

divided into different parties or groups in all the three 

schools of P~lan~. Th.ere were' four groups-or pa~ties named 

after four beautiful flowers viz., lotus, jasmine, rose and 

marigold, in Birla Balika Vidyapeeth. The Birla Public 

School also had four groups or houses named after ancient 

Indian saints and philosophers viz., Katyani, Patanjali, 

panini and Kanad. Therewere eight groups or houses named 

after the past and present political leaders in the Birla 

Multipurpose School. Inter house or group competitions in 

various activities were held in each of the schools. A 

trophy is awarded te the 'house' or group which scores the 

highest points in all activities that year~ In Birla Balika 

Vidyapeeth all the four groups or parties stage a cultural 
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programme of one hour's duration, during the second or third 

months of the new year of every session. Marks are awarded 

on these cultural programmes and a trophy is given to the 

winning party. In these intra mural activities many of the 

students who did·n0t get a chance in inter schol~stic acti­

vities, got the chance to show their talents. 

3. Athletic Clubs: Compared to the Montreal Protestant 

Board Schools the number of athletic clubs were few in Pilani 

schools. There were more facilities in Birla, Public School 

th an the ether two school~ for athletic cl~ activities. 

Swimming was the common activity of aIl the tnree schools 

while Horse ~idi.ng, ao~ing and Tracktng were Iiestr:j:.cted. 

activ±ties of Birla Publi.c Schoel. whilst Gymnas·ium and Table 

Tennis were of the Birla Multipurpose School. 

4 • Non. Athl'e"t·:I"c:Club"s; ~i.ke Montreal schools theX'e were not 

many non athletic clubs in Pilani Scheols. Nestof the 

popular clubs like the drama club, photographie club, hobby 

club, Red Cross, Boy Scouts, Girl Guides, Art Club, Music and 

Dance Club, etc. were common to aIl the three schools in 

Pilani. Every school had its own band. The Girls' band of 

Birla Balika Vidyapeeth is of national importance and every 

year is invited to the Republic Day Parade on 26th January at 

New Delhi. N.C.C. is also compulsory for boys and girls in 

Pilani schools. 

5. Publications: AlI the three schools had their annual 

magazine. There were no newspaper or daily bulletins. Daily 
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news or notices were put on the Notice board. The activi­

ties and achievements of aIl the three schools were published 

in the B.E.T. QuarterlyPatrika. 

6. Administrative activities: These activities were not 

weIl developed in the three Pilani schools. Prefects were 

appointed in the Birla Public School and in~the Birla Balika 

Vidyapeeth, monitor~ :were appointed. Prefects and monitors 

were responsible for maintaining discipline among the stu­

dents in and outside the school premises. 

In Table XXXI the number of activit±es under each 

c~t~~ory or group ~~e listed ~long witn tne ~ctual number ~ 

schools out of the three schools which sponsored the parti cu­

lar activity for the year 1964-65. 

Comparing the activities offered in the five Protes­

tant Board H±gh Schools of !~ontreal ~nd the three H~gher 

Secondary Schools of Pilani, the data . show: that in the 

Montreal schools there were 119 kinds of activities offered 

with a total of 274 individua1 offerings. 8 athletic and 8 

non athletic activities were common to aIl the five schools 

while 153 activities representing 56% of the total number were 

athletic in nature. The number of activities offered in the 

individual Protestant Board Schools ranged from 18 to 42. 

According to the activities listed in Table XI·II, in Pilani 

schools 69 kinds of activities were offered with a total of 

138 individual offerings. 12 athletic and 12 non athletics 

were common to aIl schoo1s, while 74 activities representing 

22Ii1i.hlL,ii rucz: .... cw=i211iA===== 

• 
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54% of the total number were athletic in nature. The number 

of activities offered in the individual higher secondary 

schools of Pilani ranged from 23 to 42 • 

Group 

. TABLE XIII 

, KINP'S' 'OF ACTIVI~I'ES' 'OFFERED': IN , THREE 

'.,HI'GHER 'SECONDAAY ,SCHOOLSOF l?ILANX ~ 

. Act±'vi,ty No. of Schools 

Cl} Inter Scholastic Basketba,ll (Boys} l 
Athletics Football (BOYs} 2 

Volleyball (Boys) 2 
Cricket (Boys) 2 
Hockey (BOY's) 2 
SWimming (BOys) 2 
Track& Field (Boys & Girls) 3 
High Jump (Boys & Girls) 3 
Long Jump (Boys & Girls) 3 
Table Tennis (Boys l l 
Physical Training 3 
Marching 3 
Cross Country (Boys) 2 
Kabaddi (Boys) l 

C21Intra Mural Football (Boys) 2 
Athletics Volleyball (Boys) 2 

Cricket (Boys) 2 
Hockey (Boys) 2 
Swimming (BOYs) 2 
Table Tennis (BOYs) l 
Cross Country (BOYs) 2 
Chess (Boys) l 
Basketball (BOYs & Girls) 3 
Track & Field (BOYs & Girls) 3 
High Jump (Boys & Girls) 3 
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TABLE XIII, CONTI'NUED. 

Group 

(2)Intra Mural 
Athletics, Cent'd. 

(3)Athletic Clubs 

(4) Non A thleti:c 
Club 

~ = 3WZJLZI:&Lca:::="'= 

Activity 

Long Jump (Boys & Girls) 
Physical Training 
Marching 
Badminton 

Swinuning 
Herse Riding 
Table Tennis 
Badminton 
Chess 
l3oxi:ng 
Treki:ng 
Gymnasium 

"SUb, 'ec't Ce'n:t'~"ed 
De,at ng & LJ:tef.'ary 
Art 
Clay modelling 
Aero modelling 
Ship modelling 
Tailoring 
Carpentry Craft 
Metal Craft 
Weaving 
Home Sci:ence 
Science Club 
Typewriting 
Recitation 
Essay writing 
School panchayat 

Service Centred 
Junior Red Cross 
Girl Guide & Scouting 
Cubs & Bulbuls 
N.C.C. 

No. of Schools 

3 
3 
3 
1 

3 
1 
1 
2 
1 
1 
1 
1 

3 
3 
l 
2 
2 
l 
3 
2 
1 
1 
3 
l 
3 
3 
1 

3 
3 
3 
3 

Recreational & Hobby.Centred 
Rifle Club 2 
Photography 2 
Drama Club 3 
Orchestra 2 
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TABLE XIII, CONTINUED. 

Group Activity No. of Schools 

{4}Non Athletic 
Club, Cont'd. 

Band 
Stamp Club 

3 
1 
2 
1 
3 

CS 1 Publications 

School Excursions 
Dance Club 
Music Club 

School Magazine 

Ini tiat'±on ·c·f·the Extr·a ... Curr"±:cul·ar· pro'gr'amxne ~ 

3 

l·t was observed that the basi~ for i.nitiation of 

the extra ... curricular programme i.n aIl th.e three higher se­

condary schools of Pilani was different from that of the 

earlier studies of the Protestant Board High Schools of 

Montreal. The structured. interview with. the three Principals 

had revealed the following factors which were found to be 

significant in determining and continuance of the extra-cur­

ricular activ±ties in these schools: 

1. New activities were introduced.when the Chairman or 

the Principal thought it worthwhile and proper. The 

initiati~ did not corne from the students but they 

were encouraged by the teaèher sponsors and by the 

distribution of prizes to individuals or groups on 

School's Annual Day or by the B.E.T. on its Prize 

Distribution Day. 

2. The activities were continued from year to year and 
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once started would seldom be discontinued. New 

activities were added every year. 

3. The authorities felt that extra-curricular activi­

ties programme widened the young students' inter­

ests and helped in their all round development. 

Organiz'ational Admi'n'i'stra't'ive' 'S'trüc'ture: 

The organizational administrative structure for the 

operation of the extra-curricular programme or activity was 

very much the same in aIl the three Higher Secondary Schools 

of Pilani, as they a~e governed by the sameSecretary of the 

Birla Education Trust~ Th,e School Principal is the whole and 

sole authority and the main director of the programme. He, 

with the help of the Staff Council, supervi,ses these activi ties • 

There were no home room organizations or Students' Council. 

Class monitors or Rouse ,Prefects represented the students' 

point of view ta the PrinciJ?.ëtl, ,~r Staff sponsor. Students 

had no responsibility for keeping any record or money, which 

is kept by the teacher sponsor of the particular activity. 

Teacher sponsors were concerned with the supervision and organ­

ization of the extra-curricular programme with guidance from 

the Principal. The Secretary of the Birla Education Trust, 

coordinated the extra-curricular programmes of all the three 

higher secondary schools of Pilani. 
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. B. SUPERvrST0N 0F THE ACTIVITIES. 

The results of the survey regarding the supervi~ 

sion of the extra-curricular activities in the three Pilani 

schools with that of the five Protestant Board Schools of 

Montreal are compared below. Principals and ten teachers 

who were actively engaged in the activities were interviewed 

according to the questionnaire (Appendix A and Appendix B) 

and the returns were analysed. The returns provided answers 

on the following aspects concerning the supervis;t.on of acti-

vities: 

1. Degree of sponsorship, 

2. School 's philoso}?hies concerning th.e sponsoX'shi}?, 

3. Ass±gmnent of Sponsors, 

4. Suitability to the Activities, 

5. Background ;t;o~ Sponsorship, 

6. Weighting of Ac·tivities, and 

7. Sponsor's philosophies concerning the supervision of 
Activi.ties. 

1. Degree of Sponsorship: The degree of s}?onsorship varied 

from school to school in Pilani as shown in the Table XIV. 

81% of aIl the teachers were the sponsors of the activities. 

In Birla Public Schqol every teacher had to sponsor one other 

activity. It was a part of their duty. In the other two higher 

secondary schools the olde:t' teachers were exempted from the 

sponsorship of extra-curricular activity. In comparison with 

Montreal schools the percentage of sponsorship is much higher 

at Pilani schools. 
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TABLE XIV 

TEACHERS ENGAGED IN.SPONSORSHIP IN,EXTRA~CURRICULAR 

ACTIVITIES ,'IN THREE SCHOOLS .OF PILANl. 

Schools 

A 

B 

C 

Percentage of teachers 

70% 

75% 

100%. 

2. School"s' l?hil'os'ophi'e:s 'c'On'ce'rn'i'n'g' 's'pon's'o'r'shi:p; The phil ... 

osophies concern~ng teacher sponsorsh~~ were almost the same 

in all the three schools of Pilani. l'n the structured inter­

view aIl the principals of the three schools agreed that 

every activity should be supervised by an experi.enced teacher. 

In Montreal schools the staff sponsor was just an advisor but 

here in Pilani schools the teacher or staff sponsor, had to 

take a direct and a leading roie. He had to encourage the stu­

dents to participate and guide them to choose the right activity. 

It matters Iittle whether the staff., members .had volunteered 

themseives or were persuaded by the Principal to sponsor a 

particular activity. About 83% of the staff sponsors agreed 

that they themselves volunteered their services for the 
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sponsorship of a particular activity in whichthey them­

selves were interestedoo The teachers in the three schools 

were sent out for special courses and practicaltraining and 

to attend the seminars and camps and were awardedcertificatesoo 

New staff members were asked to become helpers to senior 

teachers in the supervision of activities..Thlis the new staff 

members were oriented to the extra ... curricular.programme under 

the guidance of an experienced ·.sponsor .. 

3. Assi·gmnènt· 'o'f' 'SP'c>%is'or'S: E;tghty three percent. of .the staff 

members of the three ~±lani schools .agreed'that .they.had vol­

unteered their servicesto.work as sponsors foX'. the sUl?ervi ... 

sion of acti.vities.. 'l'he;tr reasons :f;or 0:f;feri~9 .-their services 

as sponsors are given in Table xv.. 73% o:f; .. the teachers who 

volunteered did so because of their ;tnterest.in the subject 

matter of' the activi.ty. wh~lethe 'remaining ones di.d so be ... 

cause of different interests •. The rema±Ding l7%.of .the teach­

ers were ass±gned sponSOl:'Sh;[.l? on ~ non~voluntary' basis because 

of their requisite qualifications.and secondly to balance the 

load and give them their share; theirpercentageswere 67% 

and 33% respectively. 

In compari,son with the Montreal schools the percent­

age of teachers vO~Unteeringfor the sponsorship is the same 

at Pilani schools also, but the reasons for volunteering are 

differentoo In Montreal schools 50% of the sponsors believed 

that they had volunteered because of their interest in the 

subject matter while in Pilani schools ,the percentage was 7~. 
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In Pilani schools 13% volunteered the sponsorship for'some-

body has to do it' while this was not true for the sponsors 

of activities at Montreal schools • 

. TABLE XV 

. SPONSORS ': 1ŒASONS FOR VOLUN'l'EERINGAND FOR 

BEI"NG ASSrGNED SUPERvrSORY DU'l'I"ES I"N SCHOOLS OF PlLANI. 

No. R,easons for volunteel{~ng ~e~centage of Sponsors 

1. Interest in the subject matter of the 
activity. 

2. Somebody has ta do tt~ 

3. Recreational interest. 

4. Other reasons. 

Reasons for non vo"luntee"r:i:.n9 

73% 

13% 

7% 

7% 

1. Assigned sponsorship because of qualifications. 67% 

2. Assigned sponsorship because of balancing 
the load. 33% 

4. Suitability to the Ac t"ivity: Sponsors of Pilani schools 

replied as follows ta the question whether they felt that they 

are best suited to the activity for which they are sponsors: 
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YES -------------- 78% 

NO -------------- 0% 

AS WELL AS· ANY ---- 22% 

If it is important for the administration of activities that 

the majority of the teachers who supervise extra-curricular 

activities should be suited to the sponsorship, then Pilani 

teachers feel themselves able tosponsor those activities 

allocated to them. 

5. Background· ·fo·r· ·Sp·o·ns·~r·sh:;i::J?:. Unlike the 1?rotestant Board 

High Schools of Montreal, Pilant schools had programmes for 

the orientation of newstatf members to ~t~a~curricular 

duties. The background which best :eittedthe sponsors for 

sponsoring the activities are g;r.ven. -in .the·:'l'able XV! • 

. - TABLE- XVI' 

BACKGROUND OF .. EXl?ERIENCE & TMINING;.F;C!l;"1'I-NG 

TEACHERS FOR EXTRA-CURRICULAR OUTrES l'N •. P·ILANT: ·SCHO·OL·S. 

No. Experience or Training percentage of Sponsors 

1. Participation in similar activities at 
the high school or college levels. 

2. Inservice training. 

3. No experience or training in particular. 

4. Experience as a leader of the similar 
activities beyond the school building. 

72% 

18% 

4% 

6% 
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The response of the teachers of the three schools 

of Pilani to the question whether the teacher training insti-

tutions gave stress to extra-curricular activities in their 

preparation of teachers who are destined to become sponsors, 

were summarized as follows: 

• • • • • • • « • • • (a)Too little 

Cb) Adequa te • • '. • • • • • a _ • • • 

(cIToo much 

27% 

56% 

17% 

When these figures of Montreal and pilani schools 

are compared it ts seen that the Montreal. schoalteachers 

feel that the teache~'s traini~g inst~tutiQns give teo~little 

stress. ta extra ... curricular:programmes; while the.teachers i~ 

Pilani bel'ieve' it to be ve:p;( adequate. 

6. wei'qhting:"(;)'f Ac·t-ivi·ties: . 'The Admi-nis.tratien dm the 

Pilani. Higher secend.a:t'Y' schools· had u'sed di.ft'.erent 'lllethods 

of weighting activities in an attempt to balance the load of 

supervision~ The following are the signi.ficant methods for 

weighting activiti.es which are observed' in the three schools. 

1. The teache~sponsering sports and other after school 
activities were paid a special allowance. 

2. The teacher who went with the teams received the 
daily allowances and travelling allowances along 
with his salary. 

3. The teacher sponsor is made free for some time from 
instructio~al duties during school. hours in recog­
nition of extra-curricular supervisory duties. Phys­
ical education teachers and finance teachers have no 
supervisory duties. 

4. In the Birla Public School the administration had a 
philosophy which accepts that every member of.the staff 
should take a justifiable share of the supervisory load. 
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7 _ . Sl?ons·or·s' ·phi·10·s·ophy- ·co·ncerning the supervision of 
·activ±t·;te·s : 

The study revealed that there was diversity of 

opinion among the sponsors concerning remuneration or other 

favours for supervising the extra-curricular activities as 

shown in the Table XVI·I. By comparison, the percentage of 

sponsors was higher in Pilani th an in Montreal for those who 

believed that regular classroom teachersshould be paid 

extra for supervising the activities • 

. . : .T~LE XVII 

. ·C>F.EXTM: ... :C'U1œ;IeoLA1~/ACTlVI:T:tES 

·IN· THREE HXGHER ·SECONDARY ·SCHOC>LS·OF p·!'LANX, 

Type of Supervision Percentage in favour 

1. Regular classroom teachers without added pay, 
with supervision over and above regular 11% 
teaching load. 

2. Regular classroom teacher with pay in propor~ 
tion to the amount of supervision of activities, 39% 
over and above a regular teaching load. 

3. Regular classroom teachers, without added pay 
but sorne time allowed free from instructional 39% 
duties to allow for supervisional activities. 

4. Special extra-curricular teachers, hired and 
paid especially for the responsibility of 11% 
supervision of activity and without any regu-
lar teaching load. 
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C.· . 'STUDENTS"PARTICX'PATXON X'N EXTRA~CURR:rCULAR 

AC'l'1VI'l'1·ES. 

This part of the survey was done to as certain the 

approxima te picture of the total student· participation in 

extra-curricular activities in three Higher Secondary Schools 

of Pilani. 'l'he total population of students in.each of the 

schools was 1,100,500, and 700 in Birla Multipurpose Higher 

Secondary School, Birla BalikaVidyapeeth and Birla Public 

School respectively. 'l'he interviews with the principals of 

the three Higher Secondary·. Schools produced an~wers ta the 

following questions concerning the students"" participation 

in extra.,..curricular activities: 

1. What are the numbers participating in each activity? 

2. 1"5 participation in activities encouraged? 

3. Is participation contralled? 

4. How are the various' student leaders chosen? 

1. Degree of. participation: 'l'he following table, 'l'able XVX'I:I:, 

gives the total number of students participating in.each type 

of activity in Pilani schools. 

As in Montreal schools athletic participation out­

numbers non-athletics. 
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TABLE. XVIII 

TOTAL NUMBER.QF STUDENT.PARTICrPATION INEACH TYPE OF 

ACTrVITY IN THREE.HIGHER SECONDARY SCHOOLS. OF PlLANI. 

No. Type of Activity 

l~ Inter Scholast~c Athletics. 

2. Xntra Mural Athlet~cs. 

3. Athletics Clubs. 

4. Non-Athletic Clubs. 

5. Publication .. 

~pp~oximate number of 
participating students. 

150 

5QO 

3QO 

200 

50 

2 ~ The encouragem.ento·f "student partic'i"J;iati,on: The principals 

of aIl the three Higher ~econdary Schools of Pilani. had a 

common view that participation in extra-curricular activities 

should be encouraged. AlI the schools encouraged participa­

tion by giving awards and prizes. Announcements were made in 

the morning assembly or on the notice board regarding the 

activities programme. It was accepted that the participation 

in activities is healthier but no individual guidance in the 

selection of suitable activities was given. 

Each of the schools surveyed had a definite set of 
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awards in the form of trophies, cups, individual prizes and 

cash prizes. First and second prizes were given to ,the best 

aIl round athlete, outstanding track and field star, success­

fuI interscholastic and intra mural athlete, holder of first 

academic position, best aIl rounder and best helper, in the 

school. Awards were provided by the 2!rla Education Trust 

and were distributed' to tlle outstanding student participants 

in athletics and academic activities. Thus B.EtT •. contribu-

ted a great deal in encouraging students' participation in 

extra-curricular activities. 

3., ' The Limi'tins 'of' }?'articifation: In P'i,lani schools parti-
• , • '. 1 

cipation was not '-merely controlled but it was encouraged, 

Still very few students came forward for the. extra ... curricu-

lar activities. The extra-curricular activities were made 

compulsory. The ini.tiat:j:,on, di.a. not come fro~ th,e students 

in Pilani schools. prizes and awards were given to further 

encourage participation. In Birla Public School each and 

every student had to take part in every one of the activities 

and there was no option of not taking part. In the Birla 

Public School and Birla Balika Vidyapeeth the activities 

were generally organized after dinner in thenight and games 

in the evening and horse riding, in the case of Birla public 

School, in the early morning. AlI the three schools were 

residential schools and so resident students have more bene~ 

fits than the day scholars in this matter of activity parti-

cipation. 
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4 , StudentoLeoa-a°eorshiop l?aroidcoipoat'ion: 

Ion Pilani schools the student leaders were nom-

inated by the members of certain clubs and committees. 

Team captains were nominated by sponsors in consultation 

with the student members. The Students' Council was not 

popular in Pilani schools. 

AlI accounts were kept by the school clerks and 

accountants. No student treasurers were elected. Editors of 

the magazines were the staff members appointed by the Princi­

pals. 

The analysis of returns of the student leaders' 

questionnaires from the three higher Secondary $chools of 

Pilani have revealed the following ° facts- ~ whioch. ° arereprod'Uced 

in the order in wh±och. th.ey appeai'ed on the.questionnaire forro .. 

(Al?pend~ Cl 

(a}Pertinent data concerning student leaders: 

1. Most of the O,student leaders were Grade X: students: 

Grade X ~ ••••••• , 60% 

'Grade Xlo ....... "... 40% 

2. Sex had no influence in the participation as the 
two schools A and C are boys schools while B is the 
girls school. 

3. AlI the students followed the higher secondary pro­
gramme as there was no other alternative .. 

4. Leaders did not tend to concentrate their attention 
upon their leadership of one ortwo activities but 
were participants in a number of activities. 

Engaged in 1 or less activities • -.••• 4! 4% 
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Engaged in 2 activities · . . . , . . . . . . . ~ 30% 

Engaged in 3 activities · . . . . . . . . . . . ~ 45% 

Engaged in 4 activities · . . . ~ . . . . . . . . 11% 

Engaged in 5 activities · . . . . . . . . . . . . 4% 

Engaged in 6 activities · . . ~ . . . ~ . . . ~ . 5% 

Engaged in 7 activities • • • • ~ • « • • • • • • 1% 

5. None of thestudents occupied a similar leader­
ship role outside the school. 

=: .•. 'J;'n.e. :l'Qain di.t;t;e;rence be.tween the. studentleadership 

participation in Pilani schools and that ot Montreal was be­

cause of lack of co.-education at the higher secondary level 

in Pilant, a.nd in rndia in general. Higher Seconda,ry Schools 

are separate for boys and girls~ 

In Pilan~ schools a games;t;ee o;t; ~s. 6.50 a year and 

a magazine fee of Rs. 2~00 peI.' student is charged to the stu­

dent and the remaining expenditure is met by the Birla. Educa­

tional Trust. The Physical Education instructor and the sports 

teacher, with the guidance of the Principal, spends themoney 

raised. The full amount authorized was spent during the year. 

The B.E.T. takes a great interest in encouraging extra-curricu­

lar activities by increasing its budget every year~ In Montreal 

schools' extra-activity tickets were issued for participation 

in certain activities such as non-athletic club, social events, 

etë. but in Pilani schoolsno such extra charges were realised. 

The B.E.T. contributes a great deal in financing the students' 
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programmes. In Pi1ani schoo1s a11 the records were kept and 

audited by the schoo1 c1erks. 

E. MISCELLANEOUS ASPECTS OF THE ADMINISTRATION 

OF EXTRA-CURRICULAR ACTIVITIES. 

l'n this section some of the misce11aneous aspects 

of the administration of the extra-curricu1ar activities of 

three higher secondary schoo1s of Pi1ani are treated. The 

study was 1imited to the following four aspects of the admin­

istration of the extra-curricu1ar.activities; 

1. Scheduli~gl 

2. Tfmeand place of meeting, 

3_ Evaluation, and 

4. Values ascribed te the programme. 

1. Scheduli"ng; Schedul~ng is known to play a very' impo"rtant 

part in the success of th~ extra~curricu1ar activity pr~gramme. 

If the activities are schedu1ed during the schoo1 hours and 

in the schoo1 premises the nmnber of participantswi.l1 natur ... 

a11y increase, and the students who do not participate in the 

extra-curricular activities will get encouragement'by watching 

the achievements of their friends and c1ass mates. Scheduling 

after the schoo1 hours limits ·the students' participation. In 

the structured interview with the principals of three high 

schoo1s, the investigator was informed that most1y the main 

activities were schedu1ed on a yearly basis. The sports 

counci1 of the B.E.T. made a programme of different inter-
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scholastic competitions for the whole year.. Apart from this 

the schools also prepared their calendar for·the whole year 

activities, and then acted accordingly. The principals gave 

enough time and due notification for holding the activities. 

2. Time and Place of Meeting: The principals of the Pilani 

schools also insisted that aIl the schools' activities should 

be held on the school premises itself. In inter-scholastic 

athletics, swimming,football and. science competition, etc., 

B.E.T~ set the time and the place. In the schools, nearly aIl 

the athletic activities.were conducted,either atter school 

hours or in the last ·period. Allthese Pi.lanihigher secondary 

high schools were residential sch.ools so the activities were 

scheduled during thewhole day. In the Birlapuhlic School 

and the Biria Balika Vidyapeeth the number of hostel residents 

was greater than the number of day scholars so .that the princi­

pals of these schools preferred to have their act'ivi ty period 

after school hours. In the Birla Multipurpose'Higher Secondary 

school there were more day scholars so the activities were 

scheduled during the sohool hours or in the last period when 

the interested students and the sponsors could give more time 

for the activity if needed. The most popular time for the 

athletic activities in BirlaPublic School and Birla Balika 

Vidyapeeth was 5:00 P.M., i.e. after the evening tea, and 

6:00 A.M. in the morning. In the Birla Multipurpose Higher 

Secondary School it was 4:00 or 4:30 ~.M., in the last periode 

The other athletic and non athletic clubs held their activity 
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during the school days. In Birla Public School creative 

writing, debating, current affairs, andother activities of 

non athletic clubs were scheduled mostly after the dinner 

time. 

The most significant difference in the time and the 

place in scheduling the activities between the Montreal and 

Pilani ·schools was thatno activitiesare scheduled during 

noon hours and morning hours just.before.the start of the 

schools in Pilani. Pilani schools do not have any daily 

bulletins as do sorne Montreal schools. The. ti.me and. place of 

various club meet~ngs were fixed and.if·theX'e was any change 

the president of th.e sponsor would i.nformthe ·members by 

circulating a notice. 

3. Evaluation: The main objective of evaluat~on i.s to dis­

cover if the prograIllme. of ext:r;a .... cur~iculaX' act~vi.t~es is pro­

viding the desired educational exper-iences. Additional OX' 

alternative areas of inteX'est may be ident:t.fièd when a total 

evaluation is made. I·n Pi.lanihigh schools the goals of the 

programmes were not very clearly formulated to sponsors nor 

to the students before they weX'e introduced. The principals 

of the three schools were asked by the investigator about the 

goals and provisions made to assess the worth of the programmes 

and the answers received were of a very casual nature. The 

principals of two schools said that they had intX'oduced the 

extra-curricular activities to widen the knowledge of their 

school children and to inculcate the spirit of healthy 

7 
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competition. The principal of the Public School had a better 

evaluation for the activities. He desired that every indivi-

dual should improve his record and activities, and that the 

programme should provide adventure and character building. 

More emphasis was laid on the inter scholastic games in the 
, ' 

Bir1a Multipurpose Higher Secondary School and ,the Birla 

Balika Vidyapeeth as these activities brought more fame to 

the school and recognition from the management. Stimulation 

and initiation for a programme did not come from students in 

Pilani schools .. 

4 .' . Va'lues' 'as'cr'ib'ed' 'to' ·the };>X'p'gra.mxne: VÇI,l 'Ues a,~cr i.bed. to 

extra.,..,curpi.c'Ula.r pr~~ramme b~, teachers. of the th.x.'ee schools 

of Pilant were obtained through questionnaire CAppendix B) 

returns and the responses are tabulated in the following 

table. 

The degree of contribution in 20 values as shown in 

Table XIX i,s di:eferent fX'oIl} teacher ... sponsoX's a.s descX'ibed in 

Table XI' about Montreal schools. About 60% of the sponsors in­

dicated that there was 'more value' or 'some value' in 16 of the 

items listed in the table as did the sponsors of Montreal 

schools. About 80% of the sponsors rated the following ten 

values as very significant in the following order of importantce: 

1. Training in assuming responsibility; 
2. Training for social cooperation; 
3. Training for the ase of leisure time; 
4. Improved school spirit; 
5. Training for sportsmanship; 
6. Development of worthwhile friendshipsi 
7. Training for basic skills; 
8. Training for leadership; 
9. Improved discipline in the school; and 

10. Outlet for super-abundant energy. 
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TABLE XIX 

VALUES ASCRIBED TO EXTRA-CURRICULAR. PROGRAMMES 

BY. TEACHER SPONSORS 

IN THREE HIGHER SECONDARY SCHOOLS IN. PlLANI' • 

Value 
Degree of contribution 
(percent of respondent) 

Much 
l'tem No. Statement Value Sorne Little 

1. Training ;1;'(:>1: use ot lei.sure ti.me. 78 11 11 

2. Training for basi.c ski.11. 72 16 12 

3. Training in assuming responsibi1ity. 67 33 0 

4. Impr0ved physical hea,lth. 67 11 22 

5 .. Improved SCh00 1 spir.±t. 61 28 11 

6. Improved discipline iri the school. 56 28 16 

7. Training for soci.al cooperation .. 45 50 5 

8. Training for sportsmanship. 45 44 11 

9. Out1et for super-abundant energy. 45 39 16 

10. Improved school-community relations. 44 28 28 

11. Training for leadership. 39 45 15 

12. Training for citizenship. 39 44 17 

13. Cultural development. 39 39 22 

14. Development of worthwhi1e friend .... 
ship. 33 56 11 
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TABLE XIX, CONTINUED. 

Item No. Statement 

15. Training for parliamentary usage. 

16. Motivation for academic wox-k. 

17. Vocationa1 training. 

18. Retention of students in school. 

19. Traini.ng foX' aesthetic paX'ticipa .... 
tion. 

20. Therapeutic values for individuals. 

Value 
Degree of contribution 
(percent of respondent) 

Much 
Value Some Little 

28 28 44 

22 50 28 

17 33 50 

16 28 56 

Il 72 17 

Il 50 39 
. . . . . . . 

Theopini.on of sponsors was supported by the opinion 

of student leaders as obtained through the returns of the 

questionnaire (Appendix Cl from the student leaders. Over 80% 

of student leaders of Pilani schools felt that these extra-

curricular activities contributed a lot to the improvement of 

health, better school spirit and discipline, better social adjust­

ment, training in citizenship, learning of important facts and 

developing recrea~ional skills. The importance given to the 

values ascribed to extra-curricular activities in matters of 

degree is not identical for the student leaders of Pilani 

schools and Montreal schools. The most important of the 
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values ascribed to extra~curricular activities by Pilani 

schools is to "Improvement of physical health" while Montreal 

schools student leaders chose "Making worthwhile friends". 

This reflects the social and cultural pattern of the two 

places. Least importance is given to the value "Keeps students 

in school longer" by both the student leaders of pilani and 

Montreal. 

The following table depicts the responses of the 

Pilani student leaders about theextra-.curricular programmes • 

. .. TABLE XX 

. VALUES' ASCRrBEl)TO EXTM-CURRICULAR·l?~C:l~S 

. B~ ·S!roDENT" -LEADERS 

. ·01" TltREE" HI'GHER ·SECOm>A.R~ ·SCHO·OLS ·01" p.l'Iil\Nl' ~ , 

Value 
Degree of contribution 
(percent of respondent) 

Item No. Statement Great 

1. Improvement in physical health. 55 
2. Bet-.ter school spi ri t· and discipline. 48 
3. Better ~ocial adjustment. 46 
4. Training in citizenship. 44 
5. Help in choosing a vocation. 44 
6. Learning of important facts. 42 
7. Improves regular class work. 37 
8. Making worthwhile friends. 33 
9. Developing recreational skills. 23 

10. Keeps students in school longer. 14 

Some 

37 
46 
45 
40 
27 
49. 
39 
43 
65 
49 

Little 

8 
6 
9 

16 
29 
:' 9 
24 

4 
12 
37 



CHAPTER VI 

CONCLUSIONS AND RECOMMENDATIONs 

Extra-curricular activities form an integral part 

of the educational process and have been investigated in the 

present study. The data has been collected from five Prot­

estant High Schools of Montreal and three Higher Secondary 

Schools .. of Pilani. A compar.i.son 'has been made. between the 

activities of the Montreal andPilani schools.. ç:Juestions 

were asked about the actual nature ofth.e J?rogra:rqme of extra­

curr±cular activit~es offered in the 'schools, th.eir organiza­

tion and supervision, their'import~nce and the value placed 

to them br' teacnepo:"l~I?Qn~O;rS and student$'. ·13ased up'on the 

data presented in prec'eeq.ing chapters the following conclu­

sions can be drawn: 

. C0NCLUS'IQNS 

1. Programme offerings revealed different ki.nds of activities 

that were sponsored in Montreal and Pilani schools~ 

Athletic participation outnumbered non-athletic participa­

tion. 

2. The factors which determined the number of offerings was 

not the enrollment in the school, as the Hudson High School 

in Montreal and Birla Public School in Pilani.were smaller 

128 
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schools but had more activities incomparison with other 

schools. 

3. Initiation of the extra-curricular programme came from 

the students in Montreal schools whi1e in Pilani schools 

it came from the Principal or the Secretary. 

4. Traditions played ,a very important part in the continuity 

of the programme. rt is very difficult for the principal 

to break the traditions and to stop an activity which was 

once started. 

5. The interests of staff and their c::tualificat~ons were im­

portant factors for the initiati,on of a particular act­

vi.ty. The 1?r±nc±pals;Î..n bath p1aces'were veryparticular 

that any activity which was going to be introduced must 

have a qualified and interested sponsor. 

6. The organizational' adnJinistrative structure for the opera­

tion of the extra-curricular programme was very much the 

same in aIl the f~e ~~ote~tant Board a~9h achools of 

Montreal, where the principal was the "main authority or 

director of the programmes. AlI the activities came 

under the jurisdiction of the Student Council in the four 

schools while in one school (Northmount), Student Council 

looked after different committees and clubs whereas the 

sports council took the care of inter-scholastic and intra 

mural athletics. 

In Pilani schools the principal was the main adminis­

trator of extra-curricular activities because of the 
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absence of any Student Council. The principal with 

consultation and help from the staff councilsupervised 

the extra-curricular programmes. 

7. Eighty three percent of the teachers at Montreal and 

Pilani schools were actively engagedin extra-curricular 

programmes. l'n the Birla Public School, Pilani, a hun­

dred percent of the staff members were engaged in super­

vision of' the activ:ities. . (Birla P.ublic.School, Pilani, 

is organized on the stY'le o~ the public schools of England.) 

8. The philosophy concerning teacher sponsoX'ship was nearly 

the same in aIl the schools stud:ied. 83% of staff members 

volunteered thei~se;pvices tor sponsorship duties. A good' . 

percent~9'e of tea,che:r.'s i.n pi.lani. schools, we.re a.ss:igned 

sponsorship duties because some extra~curr:icular work has 

te be. g±ven to them to balance the load. 

9. Inservice training 'progratnmes for supervising the extra­

curricular acti.vi.ti.es were notfound in Montreal schools 

while it was present i.n P-±lani. schools to coach. the new 

staff members. 

10. Different methods had been implemented to weight activi­

ties for. the purpose of supervision; physical education 

teachers and athletic coaches who took the maximum load 

of sponsoring extra-curricular activities were made free 

from the instructional duties. Sponsors themselves were 

in disagreement as to the number required for adequate 

supervision, but a large proportion favoured the load 
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being carried by regular classroom teachers, without 

added pay or remunerations but with some time allowance 

made to their instructional.responsibilities in lieu of 

extra-curricular duties. 

Il. Student participation was highest in athletic activities. 

Participation was neither markedly. encouraged •. nor limited 

in any of the schools of Montreal or Pilani. Principals 

had a common opinion that students' should.not participate 

in more than .two orth!t'ee activities. Academie emphasis 

came first. 

12. The financing of extra-curr~cular activities in any one 

of the Protestant H~gh Schools of ~ontreal ran into 

thousands of dollars, w-!th' the maximurnamount.given to 

the support of inter-schola,stic sports and to the publica­

tion of the·· Year Book~ 

Xn Pilani schools, also, the extra~curricular acti­

vit±es received a good share of money from th.e school 

budget and this ran into thousands of !t'upees, with the 

maximum amount spent on inter-scholastic sports and on 

the activities of non athletic clubs. The degree of stu- . 

dent involvement in both the schools of Montreal and 

Pilani was very low. 

13. The great majority of student leaders and sponsors in 

Protestant schools of Montreal and Higher Secondary 

Schools of Pilani ascribed much value to extra-curricular 

activities. The general feeling was that there was very 
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little relati.onship between academic progress and par­

ticipation in extra':'curricular act:~.v~ties, but their 

responses would .indicate that the latter had inherent 

values which werenot to be found in day to day activi­

ties of the regular classrooms • 

. RECOMMENDATI·ONS 

The following recommendations are based upon the 

data derived from questionnaires, theliterature reviewed in 

Chapter l'I' and the reports obtai.ned on. the schools visi ted 

by the investigater. 

1.. Obj"ec·t·±ves: There is need for more precise definition 

of the over-all objectives of the extra-currtcular pro­

grammes i.n aIl the five :Protestant Schoals. of ].1ontreal 

and three H±gher Secondary· Schools of Pi:lani. There 

should be a cont±.nuous evaluation of the extra ... curricu­

lar programme by each school ta see how weIl the pro­

gramme is attaining its objectives. The successful im­

plementation of the programme depends on clear alliance 

with local needs and conditions, with a more direct state­

ment of aims and objectives. 

2. Pupil participation: The percentage of participation of 

the pupils in the activities programme of the schools 

studied was fairly high. Satisfactory pupil participation 

depends on the facilities provided. The facilities, such 

as thegymnasiums, athletic fields and auditorium, are 
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important factors in enabling widespread participation. 

A laterl.,bus service to take care of students who travel 

long distances would improve students' participations in 

after school activities. 

3. Home-rooms: There is a lack of general understanding of 

what functions the home-room is expected to serve. In 

the three of the schools in Montreal, the home-room period 

is used for announcements, CAppendix F} drives and some 

counselling while in the other two,schools home~room per­

iod is used for'planning their comming events, such as 

dramatics, assemblies and' parti.es. However the llome-room 

period should be used for sJ?ecial activities J?rogrammes and 

sorne counsellinq. P ilan!, ,schools lack any home .... room sys­

tem and the schools should decide to adopt it. 

4.. 'i!J'o'i'nt"!>'lann"i'n'c;,. by Tea'che'r:g-:,:'a'n"d' 'pup±:ls;- 'l'he eXtra ... curricu­

lar act±vit±es should 'form an Integral part of the educa­

tional programme. Bearing in mind the ,ut±lity of these 

activities, they ought to be planned as a cooperative 

effort of the teachers and J?upils. It would be wise to 

set up a time for the different activities so that they 

become a part and parcel of the schoolprogramme. It is 

strongly reéommended that the school administration should 

have more faith in the ability of the students to,plan, to 

make intelligent decisions, and to shoulder responsibility. 

A Student Council consisting of elected student members 

should be formed in Pilani schools and should be consulted 
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by the authorities in matters of activity programming. 

Teachers who are more burdened as sponsors of activities 

should get sorne relief from regular classroom teaching 

duties and sorne recognition for their work. 

5. Financing: Schools in Montreal and Pilani have worked 

out satisfactory procedures for financingthe'extra-cur­

ricular activity programmes. The private scho.o.ls of 

Pilani, with their higher tuition and activities fees 

have better financed programmes. rt is recommended that 

schools should introduce an activity-ticket plan where­

by each pUp!1 is given-a ticket for the week upon pay.ment 

of SOllle ;fi"ed :money (say 25 cents for Montreal scn.ools 

and 25 paisa for Pilani schools) which-adndts.him to 

every activity for which d. charge is Illade~ rt ts further 

recommended that wht.lepart of the money may come from 

students voluntarY"contribution or a specifie fee charged 

for the purpose, the education Department should give 

liberal grants for their encouragement. 

6. Community participation: In order to have cooperation and 

suggestions from the community, it would be advisable to 

invite members of the community to witness as many activities 

as possible. It i6 true that parents and other lay citi­

zens may object to programmes which the y do not understand, 

or which are poorly conducted and do not appear to contri­

bute anything of 'worth to the educational programme. How­

ever, there is a responsibility on the part of the school 
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to interpret the school trip to parents tprough the 

school and community newspapers, schoolbulletins and 

such meetings of parents as the Parent-Teacher Associa­

tion. 

-

7. Importance of activities: The most important aspect is 

that of student indiscipline these days. Discipline is 

in fact inculcated slowly and gradually.througha process 

of interaction between' individuals. Students remain at 

school for six to eight hours six days aweek~ They can 

certainly be gu~ded so as to gradually 'cha~ge wrongly de-

'veloped attitudes. The extra ... curricular activit;i,es pro­

. v~de enough scope for the pupils to mix and share ideas 

and thereby' understand·the enviromnent •. The poor provi­

sion of these activities in schools deprives. the pupils 

of a healthy environment fordisciplin;i,ngthemselves. 

l"f eneugh: of these activi ties are provided by the schools 

under proper guidance, the students will have less reason 

to get involved in w;rong.doing andat the same time a 

proper spirit of discipline will also be promoted. Such 

extra-curricular activities as boy scouts, girl guides, 

the national cadet corps, the junior Red Cross and social 

service activities help to provide a properspirit of 

discipline. lt is time that schools in a free country 

like lndia should pay enough attention to them and not 

accept them as an added burden • 

........ ----------------------
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CONCL-uDING· REMARKS 

The present study was undertaken in the year 

1964-1965 when the investigator was a student at Macdonald 

Co11ege 'of 'McGi11 University. Much time haspassed since 

the data was co11ected and the scene 'in bath countries may 

have changed great1y. The observations and:recommendations 

given in the present thesis may. be found biasedtowards 

Indian schoo1s because of the longer associations of the 

investigator with the activities of rndian ~chools than 

that of schools in Montreal. More detai1ed studies of each 

of the extra ... curricu1ar activ;i:.ti,es con~ide;l:'ed he.x.'e a:r-e 

necessary' in order to givea more complete picture of the 

relation of suchactivities to school and pupil pr~gress, 

both now', and in th.e :euture~ Xt is important to know both 

the extent and degree of:pupi1 participationi,n each,of 

them. Th.e investigator, ,",ould fee1 satisfie,d that othis present 

study has fu1fi1led its major purpose if it has revealed to 

school administrators sorne methods of improving their own 

programmes. 
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~UEST:roNS 1\mœn' '~ Al»fm;rw.t'~~0~~, .~: A:, '~~~BJi~ 
INTERVI'EW CONCERN'rt'tG EXTAA c~reu~' 1:'~0~S' 

i C • (. • • • • • , ( ( ( , • 

1 __ wtL.a.t a!t'e the a.ct1;J.al, a,ctw~t~~ tMt a,~e sJ;>on~ 
sored in this schQQl? 

2. D0es- the sch.001 ha,ve a. W;'t';ètten. ,c0n~t;è~t.ton f' 
guidebook fl or s-imilar ~itten dOCURlent of po1tcy concerntng 
extra~cur!t'±cula!t' a.ctivittes-? 

'.3~'· Wh.a.~ ~e t,tl.e. t>~~~ ~Q~ tb..e ~n~t~a,t±c;m (;)~ the 
extra~curlt";hç~la.!r1 J;llt'ogp8,1tJ ~n ttl.~~',t$-Qb.~~l? , 

4~, Wha,t ts the 0~ga,n±za,t~na.l a.~±n±stlt'a,t~~e 
stJ:!uct1;J;t'e ~C{)~ the. 'Gpel!1a.t~n 0~.the J;>!t'oçp:;a,m'Z . 

5~ What J?a~t d0es the student c0unc~1 ~~~ ~n the 
:mj.~t±a,ti'c;>n and a.d:mtnist!t'a.t±0n Q~ tl.le. l.?"'Gg17~'Z ' '. 

6~ What 3::ec"0~d ts ke.~t' <!>t p!l:?G<.Jrams and of pa!t'tici", 
pa,tion? 

Sul"~ry~'~~'~'~ '~)~'; ';the', l?po'2'ram 

1" Wha.t ts the nature ef the hOll).e.~oc:mt ·o!r.'ganization 
in this s·choo1'Z . 

2. What is- the school policy conoerntng the super", 
vision of extrao:"'curricular a.ct±,viti.es'2 ' 

3« How' do sponso!r.'S hee0l'f'!,e sJ;>0nsors'2 
4 « Are s-tudent s·p0nSOll'S usedin any ca,pa,c;t:ty'2 
S. What percentage of the staff is·act±Vely engaged 

in extra~curricular sponsorship? . , 
6. Xs there any provision for the ±n~serv±ce train~ 

ing of sponsors? . 
7. How are new staff membe!t's oriented to the pro gram? 
8. Xs there any method used for weighting activities 

in order to balance the load of supervision? . 
9. rs any time allowed free from instructional duties 

for activity sppnsorship? 
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APPENOrx Ar Continued .. 

, 'Student Parti'cipa'ti:on 

1. What are the numbers partici~ating ~n each 
activity? 

2. 
what extent? 

3. 

Xs participation in activities encouraged2 To 
Why? 
Is participation controlled? Tc what extent? 

Why'2 
4. What system of extra~curricular awards exists 

in this school? 
5.. Who maltes the decisions l:egarding limi,ting, 

encouraging, and rewarding participation? 
6. How are the various student leaders chosen? 

1, What a~e the t~tal yea~ly co~t~ 0~ o~erating 
the ~t~a~~~~icula~ p~o~~~2 . 

2., HGw- i::s thecGst d~st~±:buted 2 
. ' 3" What is theo~9anizatiQna1 tinancia,i structure 
J:n thfs scheol? 

, 4.. Pl?C!>Ill what S<!)u:t'ces al:?efunds- d!l:?awn.? ' 
5.. In what manner', are f~ds allocated te:!) various 

activities'2 
6.'" What eb..eck~ and balances ?l.X'e p1aced 1:lpon school 

financing of the ~t1?a~c~X'X'icula;t:.'pro9t'a;rtls-2' 

, EVa'l u'a't'i(!)n 

1. What goa,1~ have been f~~lated in this' sehaol 
for the extra~curricular progr~ to achieve2 

2. What prcwisiC!ms are ma,de ta assesg. th..e wo:t"th. of 
an activity and justify its inclusion in the prog~~2 ' 

3. What stock is taken of student pal:?t±cipation? 

Schedul'ing 

1. Xn what manner are the various' aet~ities sched~ 
u1ed on a year1y basis? On a day~to~day basis? 

2. What limits are set on time and place of 1lleeting? 
3. What is the most common meeting time for acti~i~ 

ties? 
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APPENDIX"A, Cont~nued, 

Co"ordina:"t";t"en 
. , . - .. 

1. What ei~o~t~ a~e ~ad.eto" ~e~~ the ~~~9~~ to 
the anticipated adult l~fe 0~ the ~tudents as the~ ente~ 
the conununity? 

2. What coordination ta~es place between school 
and other youth ... serv.tng agencies te avoid duplicatiC!>n of 
effort2 

l, What do yeu findto bethemajo~ ~roblems or 
obstacles in p~oviding an adequate extra~currieular program? 



• 

, ~'?El'tl)~X ' l3 
• ( • C ( .•• , 

SUR.VEY '0F EXTRA CU~:reuL1\:R. ACTlVI~''I'ES 
( c _ Q •• c. • ..• L. :. ( • 

1. What type of extra':"\cu~:t';tcula:t' activity (ies! dG y<!>U 
sponso:t''2 (Check where applicablel 

(II l'nterscholastio athletics .... ~ ... '=" ... 
(21 rntramural or heuse league ~thlet~cs ,=",=" ... ,=,,~ 
(31 Athletic club ... ""' ... ~... . 
(4 l Non~athletic club ... O:O' ... ~ ... 
(SI Publication O:O' ...... ~~ 
(61 .l\d.ministrati'Ve Ce, g .. Ceunc~lA.d'V~~~l. 0::'-0:0.0::'-"'0::'-

2., What, t;bne. Ca.ppro~~a,te1,yl. pep ~hQ6l ,we.~ .would, 'YGu s~end 
in spensorsh~ et the 'actwtty (test it S'1!JClJ:l 't~ewe:t'e 
spread evenly over the fort y week year'2 . 

3. Whëlt subject takes:' ~'e)'gt' "Ci>'f' RU!?" ~n:~tI.''U'c·t:~0n.'a;1,~:t·i~e:i:n your 
regu1a:t' classl:-ot:ml te~'ch!ng- . t!>aa't '. cneclE: ohe c>n.l<Y·, ' :unless 
you give aven amounts of teaching ti'1lle te vat'iQ'Us. ;e~eld~" 

Ul. Eng1ish ...... ~ ... ~- (SI. ~d,ust~;t:al S'Ub~ects 0::'1. ... ""' ... 0::'1. 

(21 Social Stud±es ...... -~... (91 HomeEcono~ics- 0::'I. ... 0::'I.~"'" 
(31 Hea1th and P.D~ .......... 0:0. .... (101 French" Lat±nr- Gern'lan ............. ... 
(41 Physica1 Educationt .... · ........ (Ill Art" l1usic" PX'ama ... ""'''''' ... ... 
(51 Mathematics ... -~-... (121 Economies ...... ""' ...... 
(61 Science ---... - (131 ~sycholo9Yr Soc±ology ...... ~ ...... 
(71 Commercial subjects ......... (14l. Agr±cultu~e ............... 

(151 Other CSJ?ecifyl-· - .. - . • , . - , . , . ' .. , , ',' '- \ 
. ( ... ( c ... i 

4. How many years of teaching exJ?erience have you ha,d? 

(1} Less than five years - ... ---
(21 Five to ni ne years --... --
{3I Ten years or more ... ~ ... ~ ... 

1,47 
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APPENDIX B,. Continued. 

5~ What background do you have that, in your opinion~ fits 
you best as the sponsor of the activity(iesl for which 
you are responsible? (Check 'O'rle on'lyl 

(11 University courses ~--~~ 
(21 Participation in similar activities yourself at the 

high school or college level(sl ~~~~~ 
(31 Experience as a leader of a sim±lar activity beyond 

the school building ~~~~~ 
(41 Other exper±ence (Specify brieflyl ~o:""""~~'o:"\~o:"'~.""''''-~'''''' 
(51 None in particular ~-~ .... ~ 

6. Do you feel tha.t teacher t~a~ning institutions give too 
l±ttle~ ade~ate, or too much stress ta extra.~cur~±cular 
programs in their prepar~tion' of teachers w~o are destined 
to become sponsors? 

CLl '1'00 little ."-" ...... 
(Z[ Adequate ."~ ... ~" 
C3 [ '1'00 much ... "~~~ 

7. !'S the acttvity which '~s~(!)nsor the. one ';e0rë wh..±ch 'you 
feel yeu are best fitted? 

CL l Yes "'"'"~~ (Zr No " ... "~ ... 
(3 r 1\s wel'l as an~ '"'";""':'". 

8 • D±d you volunteer to superv±s-e the act±:V±t~'2 . 

CL l Yes ~ .... ':""-.... ~ 
(21 No ~ ........ - ..... 

9. Why d±d you volunteer? CAnswer if; applicableL 'Che:clt: 'one ~ . ( , . ( 

(11 Interest in the subject matter of; the acti~±ty " ... "~~ 
(21 Recreat±onal intepest "~"~ .... 
(31 Administrative 'intèrest ... - .... t"' ... 

(4) Genuine desire to share the load. ~""'-:"'" 
(51 Part of youX' resJ?onsib±l±ty ~"'-""-. 
(61 Somebody had to do it "'~~"''o:''\ 
(71 Other- reason CSpecify b;t'ief;lyl "''=''''o:''\'='''':'"."':'''~'='''"o::"'.~ ...... ",~~ ... ~~ 
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APPENDXX B, Cont±nued, 

10. rf you did not volunteer,. why were you. chosen2 (Check one} 

(11 Because of the subject you teach ~~~~~ 
(21 Because of youX' qualifications -~~~-
(31 Because of a knowledge of your interests _t"'- ... _ 
(41 To balance the load and give you youli shaX'e ~ ... ~ ...... 
(51 You don't know ............... 
(61 Other reason (Specify brieflyl ... ~ ... ~~~ ... ~~~ ... ~ ... ~ ............ ~ 

Il. In the follow±ng, check the' one response wh~c::h cornes 
closest to yeu%' philosophy con. cerning the supervision 
of eJttI?a'!"lcurr±cular act±V±t±.es, 

Super-vis±on should be d<;)ne by 
- ........... CIl ~egulat' clas'S'~0œn teachers,. w±theut add.ed pay,. with 

supervis-±C9n ef activit±es to beever and, :abovè. a 
regular teaching load,· 

........ .,...~ (2.1 R,egulat' clas-src:>OItl tea,che.!is,.· W'~th.' ;J?ay-. ~n' pr<:>portion 
t0 thean}ount c:>f superv±s-±c:>n ('!)f acti'vities,. eve,;; and 
abc:wea l?eejular teach±:ng lead. . . 

':'\':'\ ... - (31 Regular clas$Œ'C)C!m\ teachel1s"without adde.d'J!>ay, but 
wi:th. 'SC!)Ifte ·t±:Rle.all.owed, ;flt1ee';fI?G'nt', ±nstt'1!!ctiona;l ti,'me 
t±me to allew ;fet' the su~er-vi:s±:on ef act~~±:ti:es. 

"" .... "" ... (41 Spec±:al eJttI?a ... cu:t'I?tcular.teachers,. h:b7ed a.nd, pÇl,±:d, 
speo±::e±:callyff!)rl the resl?ons~b±:l±:ty- c:>~ :~p~is·ion 
(!lf aot±:v±t±es a;nd w,tthout any regula!t' .'teë\cb.ing load ~ 

~ ... ~ ... esl Any other suggestian CSpec±~Y'l'~~~~~~~~~~~~~~~~"'~'" 

12. Participation by students in extra ... curri:culal? Çl,ct±V;i::ties,. 
considered as a group,. . 

""" ... .,..""" CIl Enhances their progress .;r;n l:'egulaIi' C01lrse work( 
--.... - (21 Has little effect up0n their regula!l1couli'~e WO;J:lk.;, 

(3} Impedes their progress in regular couI?sewoI?k~ 

13. A list of -values ascribed to eJttra .... curri:culaX' acti-vities 
is given below. Jludging from yeu!!:' eJtpe.x'~encew~th extra,", 
curricular sponsorsh.±p, plea$e eval~ate the ~ount o~ 
benefit to students in each ±nsta.nce. 'Much 

'. Va:l'Ue . 'sorne. . Litt'le 
i4 ~. 

(l) Training in basic skiils-----.... ~'"''"' ... ""'~~'="'~ 'I::'\"'~,",'I::'\ .. ~'I::'\'!"I'I::'\'" 

(21 Training for social cooperation ...... - ~~t:"'\"""'!"'\ t:'\~~'1::'\"" ~~'::""\.~~ 

(3) Training for leadership---~-~-~- ...... ~~~.,:",,,, '!"\~~~~ ~.""~~~ 

(4) Training in sportsrnanship-... _ ...... '"'- ...... ~'I!""!'''H-'\~ ""''I::'\'"~''' <:"\~ ... '"' ... 

(5) Improved physical health ... - ...... .,...-...... '"' ... ~-:--~~'=""" ~':"\~t!""'~ ... - ... ,,",~ 
(6} Outlet for super ... abundant ene~gy""~ ~"~~~ <:"\~.,", ... <:"\ t:""\~'!"'~~ 

(71 Training in assuming respons±bi:lity ~~~t:""\~ <:"\ ........... <:"\ '!:"".:"'!:"~.,... 
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Al?PENPIX B,. Cc:>nt±nued" 

Much 
Value Sorne Little 

....---.,.... 

(81 Cul tural develol?rnentp"'...,.,...".. ......... ".. ............. -~ P"'............ ... ... .,........ - ... - ... -
(91 Improved d~scipline in the school... - ......... - ... - ... -... ---... -

{lOI ~proved school spirit ............ .,.. ... _ ... ~ ... ~... ... ... _...... - .......... - ... -~--
(Ill Retention of students in school ... -~ ............... ...- ... -... ---... -
(121 Development of worthwhile 

friendships· ... .,.. ... ':"' ........ ~":"" ..... .,.. ... - .................. ~ .......... ~ ...... -...... ".. ... ~ ... ~ ...... - ... -
(131 Training for use of leisure tr.me...... .... ...... "..... ............... -~- ... -
(141 Therapeutic values for individuals ............... ............... ...~~ ... ... 
(151 Training for aesthetic participation ............... ...-......... - ......... -
(161 Motivation for academic work.................. ...~-...... ... ... ~...... ... .... - ... -
(171 Vocational Training ......... ':"' .... ':"' ... .,.. ... ...,............... ...'!"\.-..,..... ....,................ ... ......... ... 
(181 Improved school ... community relations ............... ............... ...-...... ... 
(191 Training for parliamentary usage...... ............... ................ ... .......... ... 
(201 Training for citizenship.............................. ............... ............... ... ......... ... 

14" What sU9gest~ons wauld ~u 1ike tO'make ~o~ the ~~l?rove ... 
-ment of any aspect (sI: 0:1; the p;t:09r~ 0:1; extra ... c::urricular 
act~±ties in this schoo12 

15_ List any a~e~s o~ the p~~~r~ Qr any p~rt±~la~ p~oblems . 
that yeu we1!Jld. l~k~ .. tosee st'Ud~ed. C!)n a p~<w~ne±al scale .. 
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. APPEND"!'X . C 

QUESTI'ONNArRE' FOR EXWRA CURRICULARSTUDENT LEADERS 

1. rn what grade are yeu now enrolled2 
Grade X ----- Grade Xl' ... ~--~ Grade XI'!' "" ...... - ... 

2. Indicate your sex 
Male --... - .... Fe:male ...... -"" ... 

3. What prograni ot studies are yeu pursuing2 
Matriculation ~~""-"" 
Diplema General ""~ ... ",, ... 
Diploma Commercial .,..~ ... "" ... 
Diploma Technical "" ... "" ... "" 
Diploma Home Econom.tca """" ... "" ... 

4 .. ' What .ts youX' est.tmated· averageg!t'ade standing'l . 
Et .... """"""""" 
A"""""""""" 
B .... """"' .... "" 
C .... ""':'"."" ..... 
D .... .,... ..... 0::"\ ..... 

5. Cf how man~ ~t~a~o~!t'~icula~ a.ct~~t.te~ a~e ·yeu.a ~embe~ 
Ci:nclud.tng those..tn wn.tch 'y<>'\:J b..a.ve a lea:de!t'~h~. J;>0sitionI2 

...... """"_."". acttv.ttieS:.. . 

6. Are yeu also a leader of one or more s·.tmilar actj.,"'V.tt.te.~ 
out of schoo12 

7. Which of the follow,tng values derived ~rom ~tX'a""cur~icular 
activities do you consider of great va.lue~ of some value, 
and of little value? Check one evaluation in each case. 

Gre.at Sœne Little 

(llImprovement of physical health ...... ""~ ...... ,,",,""'~t:'\ ... ... "" ...... <:"\ ... ......... "" 
(21Better social adjustment.,... ......... _ ... "" ...... _""~ ~~.~~~ ~~....,.~~ "" ............. 
C3IHelp in choosing a vocation ...... ---......... .... ~~"""-~ "='""t:.""'l"'"''!'''''~ ~-~~~ 

(4}Learning of important facts.,.. .... .,....,.. ... .,... ... - ... ~~""""'!""'\~ ~~~'''''~I!: ~-~t-"'~ 

(51Developing recreational skills .... - ......... .,.. ,!:",\':"\f""I.-,!"",\ ~~ ... ~~ '!""-~~~ 

(6). Better school spirit and discipli.ne ... 
(7IMaking worthwhile friends .................. .,... ......... .,....,... 

................ ~"r::"\~'t""'~ '!""'-~~~ 

... "" ......... ... "" ... "".,... ~~~~~ 

(81Training in citizenship-...... ~- ......... - ...... .,... ... 
C9lImproves ;t'egular class wo;rk ... ~ ... .,...,....,..",,~ ... 

(lOIKeeps students in school longer ... "" ...... ~ 

~~~~~ """" ... ~ .... ...-......... 
................ ....... "" ...... ~1!"'\"!"',,~ 

~~~~.~ .~~~~~. ~~~~~ 
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URGENT 

. Al?PENDIX D 

. MOUNT ROYAL· HXGH SCHOOL ,M0NTlŒAL 
. , . 

BULLETIN 0CTOBER 30th, 1·9 6 4 , 

Combined Teachers meeting today at 1;00 in the 
Common Room .. 

MUSIC N0TXCËS II . ADVANCED· BAND ~ full rehearsal at .12:50 p.m. 
. on ~t~ge,. ' 

21 LAlŒ PtiACI1)" CH0RUS ~ rehearsal at 3 ~ 20 l? .m, 
today f~r ~. Allen, s. Th~son~ S. ~hillips, 
M. E .. Neely, D.. .!JIames,.· D.. Stalker ~ R, Spielman 
and T. Vi:kander .. 

ALLSTUDEN'l'S Come to the Dance TC!>night featul!tng the CJ:'owns, , 

. T(!)l~.Ctt· !S'GARD Meeti:ng t0day in re0Jll 201 at 1:2.35 l?~nh. fC!>r all 
edi:te>%.'s, The·J?~~nte~,~" G;J:?C>ss f. w~ll attend ~ 

TULlp· PLANTI'NG C0MMXTTEE ~ All tulip planters- a:t'erec;{Uested 
t~ b~lng spades te sch~ol Menday anameet at 
8 ~.3a outside roC:.>m 201 .. 

. PUBL~'C'·SPEAIcrNG' AND'- DœA,T~"NG'- ·CLUB ~ Tb.~e ·will ·be .a. meeti:ng 
, at 3'~30· p<,Tai~ , ih· ~oom 205" Novices please C03lle 

to ~. 205 at 12:35. 

RADI:O CLUB Don't ~c>~get te come to tb.e~eet~~~. on Mon. 
Nov. 2 at 3~20 in Physics Lab" 

OTHER DRUMMERS Today is your la.st chance to s±gn 'Ut? COIlle 
to the front of the General O~ii:ce at noon and 
make the club a success. 

PREVI'EW 'N REVI'EW ~or only ten cents :t'ead all t:tl.e lates.t 
school sports, gos::;i}? and club ;t(epo~ts.. There 
is even an article on "the ·teache;ti oi t:tl.e.'lllonth" 
~ M:t'., Bau9n~et. The person who l'las an auto<:'" 
grap~ed sno'!""bird ad,. will w·i:n a ski: l'lat .. 

SCHOLARSHI:P WINNERS Students who have not yet pi.cked up the!r 
certificates must do so today fro~ Miss MacPonald .. 
Books, are·to be purchased and returned to the 
school by Tues, Nov .. 3td .. 
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APPENDIX D~ Continued. 

REl)' HOUSE.:TUNXOR 
., t 

Meeting at 12~ 40 in ro.om 116. 

YELLOW HOUSE FUDGE 'SALE ... location; gtrl's gym on Mon. Nov. 2. 
Fuâge ±s only a d±me and aIl proceeds will goto 
SWAY~ 

B.A.A. 

RED CRGSS 

1. Touch Football at noon todaY'~' Grade VI:II·. 

2. Ruggerteam meet in locker room at ~}06 p.ro. 
l'b.~$' a.fte~nc:>on at 3;3Q ten tea.nl:3' .;t;lI<<i>lll diffe!:ierit 
~9h :3'ch.ools- W'~llplaY' at x-teunt ~(l)ya.l.~n a tourna .... 
ment te deci.de the H±'gh SchoC!)l'F,11gger Champion .... 
ships. . 

3. ~estling Team Clinic tonight at Cho.medy. 

There w±.ll be a meettng for the following people 
.tn l\nl. 226 at 12;.4a p.m~ today;' Alison Vida, 
El±ott x-tacklovitch, L±'z S~son~ Ca~elyne TaY'lor~ 
.!J'oyce Pantel, 8'oan Cool?er.. l?LEASE' BE GN' TI:ME. 

. DAn,"" , " " " , " , .. " .... " .. " tm;L'LS' " , ',' " , .. " . ',' .. ' , 'CA:If'ETE~'I'A:' , " D~XON 
• •. , • • • ( 4 ( , ••• i . i' . C < .: < z 't (. . 1 

October 30th 14r. Fi.sh Mrs. Ch±cc:>±ne 
Ml:r • Ge<!lr~e z.t±.ss Fehex: ~. z.tttchell x-tiss Ander-

son ffi.1OS! 

November lnd ~. H'Unter lt1rS. Heuser 
Mr .. Logan Mrs. Hol7nes Mtss Feh.er MX' .. Messen't"" 

geli., 
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, ';i\Pl?END'IX' E 

NORTHMOUNTHIGH SCHOOL, MONTREAL 
l . i. ( 

, DAILYBULLETIN 

Wednesday, October', 'l'4'th',' '1'9'6'4 ~ 

ATTENTFON ALL 'STUDENTS: AlI students, except those that have 
a'detent±on ±n'Room 115, require passes to enter the 
building beteX'e 8:.30 a.,~. Use enly lower doer on Lavoie r 
~ the ~a±n Ent!t'ance, 

ATTENTI'(;)N ~ '9L:- l?e:t::tiods' 1 Çl,nd 2 repert to Libra.ry' tc::>r study 
pe~±ba'. Thefi'e will he: 'n~',Grm,~ 

"SUSl?ENS'IC)N':- ~a.:t't~n wa.~~a.n :f!(1)!.' 3 d.ay~'. ~eÇ'l,s<:>n ~ ,:t'udeness, 
, " 'tell~hg 1±e&. 

~~S' '~r, '9L.~ B;t:±e:f! ~eeti~~, 'l'hur$:da.y (. 3 i-15 P "ln",. in :R,oomI29. 

, MUS'IC" 13ULLETm, G!t'a.d.~at;i:;enÇho;i:;I? :t'ehea.t'sa.ls as fo110ws;,1:" 
wed:' '12~2a, R,eem 129,. Beys ~nly. 
Thul:?s:, 12,20,. Re6Ill 129, G±!t'ls enly .. 
:Fr±: 12.,2.0" R,OeIll 129, ;F'Ull Cho±!t'" 

GRADE' XT- 'G:tRLS' ~ont!t'eal General Hc!>sptta.l will hal.d. e>pen 
libuse'- en Saturday,. 0ct" 24, 9 a .. m..0nly"ten ±nv±tations 
rnay be given. Please see Ml:s. Steber" 'tod'a,y a.t 3 ~10(~ 

,( c ç. 

H0MER(!)~ TEAClIERS) WGuld. ' h0liJereem' tea;cheX's please record pre"'" 
, vious grades of students new to Nerthmount on the Kardex 
cards. 

GRADE XI STUDENTS: Students interested in Engineering should 
explore courses at University ot water1oe. Calendars are 
in Guidance Office.. " 

COMPOSITIONS: Due Thursday, Oct. l5th at 3:10, for llC, III, 
llK, IlL. 

ANNUAL PHOTOGRAPHS: Be warned; Positively last day for Grade 
x:r and teachers for photographs in Year Beok • 
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APPENDIX E~ Continued_ 

ANNUAL' B-oARD~ Meeting of aIl edite>rs WednesdaYr Oct .. l4th, 
3~lO, Room 3l6~ 

BASKETBALLREFEREE' PRACTICE = Wednesday r Lunch hourI. AlI 
girls interested in playing inter.med~ate ±nter~scholastic 
Basketball who will be l5yrs. old on 8anuary lst f 1965, 
come ready to play Wed. lunch time. 

J'UNIOR SOCCER~ Game at St. Laurent High School at 2;45 te>day. 
Please dismiss team members at 2~45 p .. m.. Team posted on 
Boys' Ath1et~c Board • 

.TUNI'OR VrcT0RIA~ 'l'1eet:;eng ~n G~, WednesdaYra,t 3 ~OQ for aIl 
those .w±shJ~~r~t.q J?l~ ~nq tb..Q~e. wb..e b,.a,v.e. ~~9P,ed.;t;o;J:; ~,nt:r;'a'!"' 
'lllU~al±n.d,oo~ $t:)cc;::e;J1 .. 

. 'BOYS"" l~~STIC\ 'CL'tn~~; ~e.et~ taday 3 "la 1;> .. 1Il~ in Gynl, TC!>ta,l 
, . , , , c6$t. ~0l:?' s.là.clfs-' and slip~~s $9 .. 4(1,. inc. t~~ ~lea,se 

C:>J:ldeJ:l S00n. 

" AUO'ro" Vi'SUAL" PR'®'a'E.CT~e>N'I'STS'~ CCllIllllenc±ng t(!)d~fI·' t:r:B,±n±ng 
sessions' in' ii~ojectl~h '~(l)Clml fat' all th.ree,g!?(!)Ups~.' time 
l2~25.. $ee Bulletin Boa!?d euts±de Gu~a,nee 'Gft±ce 'f0r 
Groups,_ 

'STUDENTS"'C0UNC~'~mG=· T0daYf3~la,. ±n V±s-. ~d" !?0(~>nl.. 
, , F:eps' .. ( wht::) bàhhbt' àttend s-h0uld find S<1!lbstttutès •. 

RrNGS: Class decisions on rings te> Stude.nts' Coun,cil X1eet~ 
i'ng today • 

• q < i .• 

CULTURAL' COMMITTEE; Meet±ng: P!?±da,y,. no on fi ten,ta,t~':Ve.1X'· in, R.oom 211. 

MONEY FOR CLUBS & COMMI'TTEES: X1eet ~lius Grey fi R,OC!>ll'\ 316 fi 3 :·10 p~m .. 
on Tuesday, 20th," to fl11 e>ut f0~S .. 

WOODWORKI'NG&' METAL WORKl'NG CLUBS;· 'f?±rst meeting (. R,OOIijS 21 
and 27, Wednesday, Oct'.' l4th, 3~15 p.m, 

STAMP CLUB; Meeting today 12; 05, R00m 19.. T0pic;. Stamps of 
the United Nations. A1l we1come, 

DUTY: 1 Mrs~ D. Cameron ( 2 
3b Miss R. Green; 4 

~r .. Dt pourchot;. 3a ~ •. H .. Byo 
Mr. A.,Ad1e~b1'Wn(- 5 Ml'. Bortnichuk. 

LOCKS; On sale General Office today. 

CAR PASSES: Photos, Thursday, 
official card ready. 'f?or 

Fow1~~ 

lSth. Students must have 50Ç 
further inform~t±0n see Mrs. 

N .. J ~ KNEELAND 
~rinci.pal, 

and 
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'N?PENlJIX F 
• ( i. C 

, BEAC'ONSFI'ELDHI'GH SCHOOL r ' MONTREAL .. 
( :.' " . : ( t ( 

HOME ROOM ATTENDPCE ....OCTOBER 21 r ,19'6'4 .. 

Lesley MacDonald 
Stephen Rattigan 
Susan Simms 
K. Vidler 
Wo. Swinden 
Brian A.rless 
Chal Hale, 
8'ohn Malcolm 
'Glenn McNicoll 
Peter 'McBr-ide 
Sandy McI'lwain 
Adele J?()upa~t 
Ann wyman 

BE 
BG 
BH 
BI' 
Br 
9A 
9C 
9E 
9F 
g'p 
9~ 
9G 
9;C 

. W!>TI'CES 
' ••. ' i ~ 

Sand,:t;a I:Ia,y 
GÇJ.I.'Y' Kennell 
Ltnd.a Le~tb. 
8'iJJl t1cBa±n 
A.lisen Mc>~del1 
~eel $teven 
Glenn 'l'ayl~;r: 
Reb~t Young 
Marlene Ba~nes 
8'-udy B1!t~ch 
,r.mn BaX'den 
Bwce Gale 
Ba!l;t Ch±~lett 
.:Jl11ne t1(9l:'~ ~son 
Cheryl Reid 
Louis van den Berg 

laC 
100 
10E 
lOE 
lOE 
lOG 
lOH 
10H 
llA 
11A 
11A 
llB 
llB 
llE 

'llE 
llF 

Ket ·~;h~. ... Thefol1c>w±ng students have been ele.cted, te the Club:-
·.:t 

Gr. X G±I?ls t:' De.a,ne ,J;i;r:ebneH 
Wendy Brewn 
Chris Bunner 
,Anne Lapp 
Linda Mason 

GH t!. ~!- J;ieys' ~ l;'-l1.il B~ggs 
B!t'~an G±bb 
Ernie Heidersdorf 
Kevin Mc>or-e 
Murray Wilson 

There will be a meeting for a1l students tomorrow in Room 511 
at 1:05. 

Today o'nlYr the 4:45 bus wi1,l. depart at 5;.15 ta accommodate' 
spectators attending the fop~ba1l game~ 

Yeomen Records - if you have not received your-s ~ see Mr", Pollock. 

P1ease remember auditions for IOLANTHE. Bee notice posted in 
classrooms. 
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APPEND:rX F, Continued. 

Meeting of all Red Cross Home Room representatives tomorrow 
~n Roorn 407 at 12.;30 • 

. All thoSe interested in Curling ~ there will be a meeting, 
October 21, at 1,. 00 P .:m.. in ROO1ll 313 .. 

Apple Sale ~ Apples will be on sale at the seni.or game today 
at a cost of Sç each. Profi.ts will go towards the Students' 
War Aga±nst Yaws CS~YI project or a bursary fund. Please use 
the provided trash cans for your cores, 

Meeting today for all Grade 9 Cameren Boy's at 12:30 in Room 
306. Please attend - you may bring your lunches .. 

Ban:tam Foo·tt,alT ·pr·ac·t·t·ce:. teday a t 4; 0 a sharp ~ 
. . ..., < ., 4 .' . i : 

Ban:t~~ F~'e';t~'~'~F '!'i~:et'~~SJ~ today at 12:t30 ~n :R0@ll 305 • 

. ·U±'9' ·~~n:i'o·p' F~,?':t~'~'~F '~~7- ".. :a.l!,~.'t 1V~ .. Dl.Jnten en hCi)Iflef~,eld t0day. 

:m:aten'~ 13and,wa,gon w:tll be here.to help chee:r: 0ur teçun en. 

Everybedy eut! 


