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Abstract

In this researc~ [ explore the body Iife history ofsix women. interweaving my own, focusing

in particularon the "crossroads" between preadolesœnce and adolescence. 'My' participants

and l do a form ofmemorywor~ looking for an understanding ofthe meaning ofbody in the

construction ofgirls' and women's subjectivity. Using photographs, the writing of a third

persan narrative and in-depth interviews, 'MY' participants and 1generate a biography ofthe

body. [focusontwo emerging themes., body commentary and movement or physical aetivity,

and their impact on the lives of adolescent girls. l empbasize the importance ofcontinuing

to explore the cunent discourse on girls, while simultaneously questioning it.
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Résumé

Ma recherche explore l'évolution corporelle de six femmes, y compris la mienne, et je me

penche particulièrement sur le passage de la préadolescence à l'adolescence. Mes sujets et

moi avons effectué une plongée dans la mémoire pour examiner la place du corps dans la

constitution de la subjectivité des tilles et des femmes. À partir de photographies, de la

rédaction à la troisième personne et d'entrevues en profondeur, nous avons produit une

biographie du corps. Je fais ressortir deux thèmes: le commentaire sur le corps, et le

mouvement ou l'activité physique, et leurs répercussions sur la vie des adolescentes.

J'insiste sur l'importance de poursuivre l'exploration du discours actuel sur les filles tout

en le remettant en question.
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CbapterI
"My questions are .y body"

"My questions are my body. And among this g1owing, this sure~

this faet~ this mooncolored breast, 1make memorial."
(Muriel Rukeyser~ 1978, p. 279)

ComiDI to the questions

1remember sitting in my neighbour's living room a few years ago, watching the Anita

HîWClarence Thomas hearings on television on a sunny Saturdayafternoon. My neighbour,

a retired school teacher, was at that time about 75 years old. Watcbing Strom Thurmond

asking bis probing prurient questions, my neighbour turned to me and said in a surprisingJy

bitter tone, "dirty old~ he's slavering." She was not a woman prone ta such comments.

She then told me ofamale ôiend ofher parents who used to sit her on bis knee and fondle

her when he came ta visit, when she was about eight or nine years old. Rer parents never

knew. In fact, until that moment, that sunny Saturday aftemoon, more than 65 years after it

happened, she had never told anyone. But how deep it had gone.

1 remember walking in the woods with my 'boytiiend' Richard when 1 was eleven.

Two teenage boys, about sixteen, approached us; they had hunting knives. They forced us

deeper ioto the woods and tied us bath to a large tree, one on eitber side. They pushed aside

my clothes and touched my barely developed breasts and wlva. They said to each other "too

small." They let us go. 1never knew what tbey did ta Richard, ifanything. 1asked hint what

they had wanted; he said money. But 1knew il wasn't money; 1really did not know myself

what il was. 1 have never told anyone this story (or ind~ the other stories) until this

moment. Such a small story. But bow deep il bad gone.

As 1 read Deborah Tolman's (1992) narrative ofhow shecame to interrupt for herself

the normative story about girls' sexuality. and to understand what ber own story wu tbat

brought her to that interruption. 1thought about what story brought me ta do this research.

Why had 1come ta care 50 deeply about an issue which 1have stiII to detine after ail these

years, an ideaofnot being yourown subject, bodyand minci - oCDOt having a "body voice,"
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as 1caIl it. When [ tirst started interviewing, 1sat with the tape recorder, 50 tbat 1could do

what my advisor had suggested, to ask myself the same questions that 1 wu uking 'MY'

participants.1 And the story which staned to emerg~ painfully, was the story of what [

dramatically call the cage ofmen's desire. It had been ftung over me at an early age. But 1

bad always thought that experience (and other !ti5Olated" incidents) wu such a smalI story

compared to ethers' experiences. And now, at this age, 1feel that cage 50 large. When 1was

on the bus with my daughter, watching men's eyes start to prowl over ber when she was 12,

the cage being thrown over her, as 1 saw il, that is when the body voice story emerged.

That was when 1 began to understand how deeply 1 had been wounded nom such

seemingly small stories. [wanted to know ifthese 'smal1' woundings had atTected other sirls

as they had me. 1wanted to know whetber being identified - singled out, as it felt - as body,

as 1had bee~ as maoy, many girls are, had had the eifect 1thought it had: that ofsilencing

my voice, my mind, my visibility.

Because there is yet anotber story, [ believe, one that must he linked to thîs. It is the

story ofhow 1meet my selfwbiIe 1am trying to write this thesïs. 1meet the girl who is afraid

to claim ber status as a knower, who time and ag~ in school, at bome, in nursing training,

at university, met the idea that she could not he a knower. 1could fool around with ideas, [

could (barely) think, 1could even try and write, but 5Omebodyelse, some man, would always

know better. Of course, when 1 wu growing up, authority was Dot shared, it wu not

dispersed. No, authority was lodged in the modemist 'h_' the subjea., the doctor~ the

priest, the professor. That these were ail male was just a coïncidence.

1had wanted to be a doctor, inspired by (male) role models like Thomu Dooley and

Albert Schweitzer and their staries of(colonial) bravery in the 'exotic' COUDtries featured in

National Geographie. 1was discouraged trom this; a doctor's Iife wu too bard for a woman.

Instead 1wu encouraged to become a nurse, to have something to fan back on. What did

that Mean exactly? 1didn't have to ask; 1knew wbat it meant in my bones. But 1couldn't

bave said it; 1didn't have the words then. Today 1understand tbat it mant ifmy busband

(becauseofcourse1would marry) might prove to be a ne'er-do-weJl, analcoholic, a desener,

then 1could "fall back" on nursïng.
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1bave had such a struggle 'interrupting' the story ofthe impossibility ofmy having a

voice. 1know most deeply what Refene Cixous means when she says:

Every woman bas known the torture of beginning to sPeak alou~ hean
beating as if to break, occasionally faUing into loss oflanguages ground and
language slipping out trom under hert because for woman speaking - even
just opening ber mouth - in public is something ras~ a transgression. (cited
in Maies, 1997t p. 304)

1can remember sitting in aclass reading Sandra Hardings (1987) FeminiSlMethodolQIlY. She

asked the question.. "who cm be a knower?" (p. 3). 1felt bot aU over; 1went cold a minute

later. [knew that was my question.

And when [ read Lyn Mikel Brown and Carol Gilligan's Meetig at the CrQssroads,

1 felt a phenomenological nod (8uytendij~ cited in Van Manen, 1990, p. 27) that gave me

a crick in my neck. The 'schizophrenia,' the split the girls in Brown and GiIligan's study were

feeling in adolescencet whYt this was me.

FindiDI a contest for the questions: The split

Brown and Gilligan's (1992) work took place over a span offour years with almost

100 girls between the ages ofseven and eighteen at a school inCtevelan~ Ohio. They wanted

to look at the psycbologica1 growtb of girls from Grade 2 to Grade 9, with particular

empbasis on the ages of transition from girlhood to adolescence (trom 9 to 14). They

believ~ based on their own put studi~ tbat there wu educational and therapeutic value

in their interviewing process; they wanted to examine this more closely.

Theybegan to tin~ howevert what they caIIed the "underground,'1 that the girls were

preparing for their interviews, checking with eacb othersinorder to saythe rigbt thing. ft was

a form ofsilencing, ofself-eensonhip. Not wanting to he a part oftbis silencio& Brown and

Gilligan evolved a new way bath ofapproaching the interviews and ofanalyzing tbem. As

tbey tracked the growing girlSs looking at what they said and how tbey said its they saw a

maye from the straight vision ofchildhood to the double vision offemale adolescence (what

one girl caUed feeling schizophreni~ and another "beiDg bilingual" (p. 201». The girls

seemed to leam to watch and assess. to decide when it wu appropriate to be tRIe and when
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it was appropriate to be Calse. The girls themselves decided that this was how it must be, and

they often viewed this as a powerful ehoice. They seemed to be quite elear about the

decisions that had to he made that resulted in them putting themselves aside, silencing their

own voices.

Brown and GiIligan identitY this as the quandary ofleaving relationship in order to

maintain relationship, leaving truc relationship to maintain idealized or false relationship.

When asked about an incident ofeontliet in their own lives, girls saw injustice and spoke out

more clearly at a younger age than they did as they grew older. Mediation, being 'niee: not

speaking up when it would hurt anyone's feelings, assessing whether it was worth it at ail ta

speak up, became the modes of "relation." The girls were aware ot" their true feelings, but

very often decided not ta express them. Brown and Gilligan sugest that not ooly are feelings

and thoughts not expressed, but they come, over time, not even to he known. 2 They

regarded these girls' behaviours, not as normative, but as a reaetion to moving ioto a noo­

female-validating world. They sugest that girls' thoughts and feelings become disembodied

as they leam to see themselves not as "1,"but with an "Over-Eye." 3 In otherwords, girls have

double visio~ not ooly in (coking at the world but in looking at themselves.

Brown and Gilligan sugest that many of the themes found at this crossroads, tbis

borderland betwen girlhood and adolescence, mirror those found in wornen's psychological

issues. They also sugest that joumeying ioto women's cbildhood is essential in remembering

our true girls' voices. They agree to a certain extent with EmilyHancock's (1989) contention

that "women's full development depends on circling back ta the girl within and carrying her

iota womanhood" (p. 242), but warnthat hecauseofthe silencing tbat bas occurredth~ tbis

may not be an easy or pain-free task.

Despite my phenomenological noel, 1felt something wu missing ftom their analysis.

What about body? Where were these girls- bodies? Where wu the understanding ofthe

tcage ofmen's desire,' ofcompulsory heterosexuality, ofconsumer culture where girls and

women are the goods that they themselves consume? Wbere wu my own undentanding of

the split? The "eueand cormection" analysis ofBrown and GiUigan seemed to leave out the

body, oral leut tbeydid not consideritindepth. Paulo Freire(1970) said "wecannotenter
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the struggle as objects in order to later become human beings" (p. SI). What happens to us

when we can't enter the 'struggle' as mindlbody subjects?

Brown and GiIligan (1992) discuss bowencouraging and aIlowing girls' own voices

to staystrong will assist them in staying in touch with themselves I!!dwith theirculture. They

suggest tbat physicality ofvoice9 as weU as its emotional and inteUectuai comPOoents, are of

great importance in preventing the silencing ofyoung girls and women. "Voice9 because it

is embodied9 connects rather than separates psyche and body; because voice is in language"

it also joins psyche and culture" (p. 20). This appeared to bring the issue to bodY9 the voice

of the body. But Brown and Gilligan seemed to stay at the level of voice as speakin&

speaking truth. speaking authenticity9 the aet ofspeaking out. 1searched for some way to

express what 1felt was missing.

Being a girUwoman in a body bas overwhelming meaning ta our development - our

sexual., inten~ emotional9 and achieving development. At adolescence, suddenly girls

move fram a seeming androgyny ta being sexualized. This identification locates their body

culturalIy. They moye ioto a gendered, sexualized space9 oyerdetermined fram the outside9

though psychic survival seems to depend on intemalizing that overdetermination ofour girls9

and women9 s bodies. In my view, we lose sometbing very profound as we move ioto our

place in the cultural script. 1caIl this our body voice - an integrated subjectivity, based ~

but not limited by or ta, our bodies.

Tlae body and the gue ofculture

Much bas been written ofgirls' pooe body selfimage., tbeir involvement with the full

range ofeating disorders trom dieting to anorexia tob~ the normative obsession with

slimness (Bordo, 1993;Cb~ 19819 1985; Kapl~ 1980; Orbach. 1978, 1986; Rodin et

al., 1985; Sei~ 1989; Steiner-Adair91991; SzekelY9 1988; Wol( 1991). Noris this confined

to girls; it is considered normativebehaviourfor women. Despite the&ct tbat the tint public

demonstration of"second wave feminism" wu a protest ofa Miss Americapag~ and ail

tbat is impliecl in that, despite a new paradigm on weisbt and body image issues. girls still

seem to moye trom being "in" their bodies. and "in" tbeir voice9 to a crossing-over9 at
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adolescence, ta astate of"double" voice, "double" vision ancL 1would add, disembodiment.

Girls start ta dissect their bodies, piete by piece, with a fury and judgemental stance

that is very powerful. They look at themselves and others with the "Over-Eyett ofcultural

norms and values, ofengendered culture, and start ta make a split. As they move out oftheir

bodies, ta become viewers ofthemselves, they move out ofvoice, or rather, take on a false

vaice.

"Girls and women tbus experiencea marginalized inviSlbilitylvisibility. Often it seems

that wc are visible when we don't want to be (identitied as sexualized body), and invisible

when we want to be seen (as voice, as persan). We are glossed over when we want ta be

~ street harassed when aU we want is ordinary street privacy, and then taken ta task as not

being imponantleducated/ experienced enough to be seen, or as "asking for it" when we are

seen. One of 'my' participants caUs it "always being on display" - "sometimes you enjoyed

the attention you got and sometimes you bated it; it all depended ... the way it was addressed

to you" (Annette, 2-6).4

Reing seen is an imponant theme for girls and women - more tban important, vital.

What is imponant is the elementof~ seen by (an)other. The now traditional, though

disput~ feminist take on tbis is the idea of'the male gaze': "Men do not simply look; their

gaze cames with it the power ofaction and ofpossession that is lacking in the female gaze"

(Kaplan, 1983, p. 311). Kaplan alsa says "the gaze is not necessarily male (üteraUy), but to

own and aetivate the gaze, given our language and the structure ofthe unconscious, is to he

in the masculine position" (p. 319). It is the male gaz~ and/or our own taking up ofthat

position, which structures part ofour feminine identity, our daily reality; it is the male gaze

which, in the traditional eœnomic and aesthetic hierarchy, places us and (de)values u, and

trom wbich we take oureues and our selfvalues. lohn Bergers (1972) DOW vinuaUy clichéd

saying, "Men aet and women appear. Men look at wornen. Women watch themselves being

looked at" (p. 47), remains for the most part true. Though it is alsa troe tbat popularculture

now plays at portraying women as baving appropriated a gaze for themselv~ a gaze which

mimics the 'male gaze' (i.e., a sexual gaze).

This 'view' and the otherexpressions ofit in daily Iife continue to bave a "'direct grip'
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(as opposed to representational intluence)" (Bordo, 1994~ p. 16) on our bodies:

Through routin~ habituai activity~ our bodies learn what is "inner" and what
is "outer," which gestures are forbidden and which requir~ how violable or
inviolable are the boundaries ofour bodies, how much space around the body
may he claimed. (Bordo, 1994, p. 16)

1wanted to know: what etfect does this leamingot: this intemalization ot: the "Over­

Eye" have on girls? When does tbis internalization start to oœur - at that crossing-over time

that Brown and Gilligan speak ot: or earlier? What is foreshadowed? Is it mainly the need

for girls to nurture relationship that contributes ta the silencingBrown and Gilligan observed,

or more? What part does body, and the growing awareness ofwhat body means to awo~

play in that silencing and that awareness ofrelationship? How does one measure the role of

the body in self-œnsorship? What do women remember ofthat time?

The body and the yoice: The nature/culture divide

This construction of our (feminine) identities~ based in body, is intricate. The

relationships between the identification of woman as body and the "speaking" woman are

multiple. When we speak ofidentity, voice' bas cometo represent the ability to express one's

identity and have it be valued for itself: Wom~ a10ng with other marginalized (though

majority) groups, have been finding and speaking their voice(s) for some time now. When

[ think ofvoice, [ think ofaetual speech as weil as the symbolic element ofexpressing one's

identity.

Historically, for the most part, women have not spoken, or if they did, their words

were not attended to, nor saved, nor passed on iDstitutionally. When [ think ofbody voice,

[think: ifwomen cm't speak and women are body, therefore body cannot speak. Ifbody

cannot speak and women are body, then women cannot speak. Spealàng means claiming to

know, claiming to be at ho. sufficiendy at hom~ to bave a home ftom which one cm

speak. Do we bave a home in our bodies?

Spealàng (thinking) and the constnletion of knowledge(s) bave historically been

removed ftom body (Grosz, 1993;S~ 1982). Knowledges have been desexualized

and decontextualized. Empirical, 'objective' sci~ most valuecl in Western society, bas
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been conceived ofas separate trom its thinkers, its aeton~ even its subjects. Science bas

assumed the measurements as separate ftom the measurer. Even in the humanities and social

sciences, "there is the underlying presumption.. that reason and knowledges based on it are

methodo1osicaUy agprgpriate to their object of investigatio~ the human subject" (Grosz,

1993, p. 189). The traces ofthe production ofknowledge have been traditionallyerased: the

gender ofthe producer, the society she tinds herself~ the historical time and plac~ etc.

While the contradictions in this viewpoint have begun to be acknowledged, this view

ofknowledge construction sti1I continues. Because girls and women have been seen as body,

not mind~ and have historically been considered incapable of the production of

'reasoned','empirical' knowledge, their knowledge making bas been disempowered.

Elizabeth Grosz (1993) suggests:

Given the prevailing binarized ordichotomized categories goveming Western
reason and the privilege accorded to one tenn over the other in binary pairs
(mind overy body, culture over nature, selfover other, reason over passions,
and 50 on), it is necessary to examine the subordinated, negative., orexcluded
term.,~ as the unackngwlecipd condition ofthe dominant te~ reason.
(p. 195)

Elizabeth Spelman (1982) looks at the question ofthis binary element in Western

culture; she asks: is the body disempowered because it is associated with wornen, or are

women disempowered because they are associated with the body? She states that "what

philosophers have had to say about women typically bas been nasty, brutish and short" (p.

109). She notes tha~ traditionally, Westem philosophers have sought and extoUed the

transeendence of the body. She asb that we examine the relationship of culture and

transcendence and its correlation with the denial ofwomen's reason. She suggests we cao

then understand the origin ofthe womenJbody/nature duellduality with manlmindlculture.

She extends ber analysis to take in racism. since the modemist view ofthe 'other' usualIy

identifies the other as heing without culture.

Sherry Ortner (1974) too bas explored the relationsbip between nature(body) and

culture(mind) constructions in tenns orthe disempowering ofwomen. Ortner states tbat

nature is the one thing "that every culture devalu~ ... detines as being ofa lower order of
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existence than itseIr (p. 72).

The three ways in which culture aligns woman with nature~ Ortner suggest~ are

through ber body and its procreative fimetions, her social role as a Mediator between nature

and culture (raising children)~ and her psychic structure~ wbich arises tram her physical and

social roles. But women are also members of society, members of culture, and as such

panicipate in the views of culture. "In ather words~ women's consciousness -- her

membership, as it wer~, in culture - is evidenced in part by the very faet that she accepts her

own devaluation and takes culture's point of view" (p. 76). This is a fascinating

understanding ofthe manner in which selfdevaluation becomes a reality for women. Ortner

suggests that it is ooly when both men and women are "equally mvolved in projects of

creativity and transcendence" cao wornen "be seen as aligned with culture, in culture's

ongoing dialectic with nature" (p. 87). (The duality ofthis conception - ofnaturc involved

in a dialectic with culture in which nature must always succumb - is perhaps what needs to

be transcended.)

That culture is ourdistance from nature, and tbat women lack that "optimal" distance,

is a complex concept. Marie Ashe (1988) says:

While there can be no total identification with nature (except perhaps before
birth and in death), we define ourselves as penons by the postures we adopt
relative to nature, by the degree ta which we difFerentiate trom nature~ by the
equilibrium we strike in a balance ofnature and culture, ofbodyand mind. (p.
544)

A deeper understanding of the social construction of bath masculine and feminine

identities bas been emerging in a postmodern view ofthe subject. Ruth Hubbard (1989)

states that "weconstruct our interpretations and we construct the very nature that wechoose

to interpret." This view ofnature as construeted remains, however, a minority view, and the

either/or ofgender identities stnIetured in ideas ofnature bas tended to remain tenaciously

fixed. 5

Susan Griftin (1982) sugests that it is "theway ofail ideology" to constituteduality,

for protection. She contends tbat it is the fear of the body tbat bas led to the duality of

culturelna~inteUectlemotio~spirit/matter, wbich defines malelfemale relations. Fearof
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ditrerence is then the result oflhis construction ofduality.

Tbe body a•• resource

Adrienne Rich (1977) posits what could be interpreted as an esseotialist view of

wome~ body and thinking:

In arguing tbat we bave by no means yet explored or understood our
biological grounding, the miracle and paradox of the female body and its
spiritual and political meanings, 1am really asking whether women cannot
begin, at last to 'think through the body. to connect what bas been 50 crueUy
disorganized - ourgreat mental capacities7 hardly used; our higbly developed
tactile sense; our genius for close observation; our complicat~ pain­
enduring, multipleasured physicality. (p. 290)

1would sugest that we oot view lhis exhonation as essentialist but, rather, that we

take this idea of'thinking tbrough the body' as two fold. We must work on and through our

relationship with our bodies. One way to stan that process is through using our body as a

resource for knowledge construction. Rich understands why we who have been deemed

(devalued) "body" for 50 many centuries have decided tbat we must become (valued) "mind,"

but she suggests we use our bodies "as a resource. rather than a destiny" (p. 39). Certainly,

feminists have shied away nom taking on the 'woman as body construction in fear ofbeing

defined ooly biologica1ly or biosocially (with the emphasis on the bio).

1 am not saying that we should be construeting a universalizing discourse about

woments bodies; the pluralism offeminism rightfully mitigates against this. What 1Mean is

that a starting point for our endeavours should be an acknowledgernent that we are women

in bodies. Understanding wbat that m~ in the pedagogy of everyday life, in our

ditrerences, is vital. An analysis ofthe everyclay lessons, which we intemalize daîly, does not

neœssarily come spontaneously to us. It takes digging to bring the 'anonymous7 up ioto our

consciousness.

Sandra Bartky (1988) sugests, "The absence ofa formai institutional structure and

of authorities invested with the power ta carry out institutional directives creates the

impression tbat the productionoffemininity is eitherentirely voluntary or natural" (p. 75).

Inapatriarchal society, womeds "production" of tbemselves basbeen survîvaI. It is survival
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in an economic and interpersonal sense; it is also survival in the sense that ifwomen have

internalized this selt:regulatioo as "femininity," tben it is their very cultural (aetual) identity

which is at stake. A woman migbt see the destrueturing of this production as

"desexualizatio~ ifnot outright annihilation" (Bartky, 1988, p.78) We do oot want to be

annihiIated. Cao we explore this, can we make it different?

1 feel we need to tum Richts exhortation of thinking through the body into a rich

exploration ofour physical selves, based in our physical selves. But we need ta broaden the

definition of physica1, and understand tbat culture is written on us an. through our bodies,

the vehicle for our experiences in the world. This is what [ tried ta get at in this researc~

looking at body memory without isolating the body trom Iived history.

Thinking (speaking) about our bodies in newways CID bea vehicle for positing a more

integrated and conscious being-in-the world. Zillah Eisenstein (1989) states, "If a persan's

biologica1 sex wiU a1ways be expressed through cultural interventio~ then we must consider

what kind ofrelationship we want ta establish between biology and culture" (p. 199). This

relationship, its raie in our self-identification, and its consequences, is not straightforward.

A1though wornen may be viewed by society as body, it is men who appear to he tallowed' to

stay 'in' their bodies, to be the subject of their own mindlbody experience, and it is women

who apPear to tleave' their bodies, and to exPerience objectification, a mindlbody split

(double-vision), with negative consequences. Bordo (1991) suggests that while men are

embodied subjects, women are "mere bodies." Girls and wornen lose their own relation d

their bodies to stay in relation. with others and their culture, throuldt their bodies.

This transition ofloss was partially mapPed in Brown and GiUigan's study (1992), a

transition trom strength and "ordinary courage" at ages eight, nine and ten, to a diminishing,

even a silencin~ ofvoice as the girls moved ioto adolescence and ioto the socialized and

socializing process ofbecoming women. Girls appeared to lose genuine relationship when

they foUowed the roles offemale sociaIization. These rules were modened for tbem, and the

ndes suggest that, to stay in relationsbip, girls must take on a voice offalse relatio~ with

othen and with their own selves. The 1055 ofthe corporeality and strength oftheir voiœ

results in, and tro" the body double-vision tbat girls seemingly must partake of in their
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transition to ·'womanhood."

The questionl

Can we stay in our bodies through the voicing of our body experience? Could

embodiment he a way to keep voiee? How do girls move trom body centeredness to the

position offeeling outside their bodies? If: through existing practic~ girls and women are

reproduclng ourselves as "feminine" subjects in a context lacking space or language for a

ditrerent constnactio~ how can we understand our own voyage? Will girls and women,

through resistance to these constructions, face "desexualizatio~ anot annihilation" (Bartky,

1988, p. 78)? Walkerdine (1990) suggests that:

It is no good resorting to a rationalist account which consists simply in changing
images and attitudes. If new content, in whatever form, does not map on to the
crucial issues around desire, then we should not be surprised if it rails as an
intervention. (p. 104)

This companent ofdesire is key ta breaking through the normalized voice ofsociety

to attempt to find our own. Understanding how our feminine desires have been construeted,

and thus bow they can be delrelconstructed, is one step ta owning our own body voiee. The

links between wornen·s preoccupation with weight and shaPe issues, our society's cultural

imPeratives, and the resulting loss of voiee for women have been explored tram different

perspectives. In many ways, however, they are still trivialized. These connections and the

subsequent psychic silencing ofwomen have still not been made sufficiendy explicit to bring

about a transformation in the paradigm. The links between the constructions ofdesire and

ofidentity must be expressed, felt and Iived ifchange is to occur.

Learningforourselves howouridentitiesarecontinuallyheingconstrueted means that

we cao interpret our daily lived experience with tùller understanding. We cao then bring to

our Iife raies, as teachers, mothers and women who influence the lives ofgirls and other

women, a deptb ofresources that would not otherwise be avaiJabl~ either ta us or ta them.

Like any arcbaeological process and produet, what we leam through our 'self-digging' and

retlection teacbes us tint and changes our perspective. Wbat we don't understand but live,

we pus on to otbers u unexamined perspectives. Ifwe understand more ofwbat we live,
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CbapterD
W.ys ofspeakiDl, ways of listeDÎnl

No one ever tald us we bad to study our lives,
make ofour lives a study, as iflearning natural history
or music, that we should begin
with the simple exercises first
and slowly go on trying
the bardon~ practising till strength
and accuracy became one with the daring
ta leap into transcendence, take the chance
ofbreaking down in the wild arpeggio
or faulting the full sentence ofthe fugue
-And in faet we can't live like that: we take on
everything at once before we're forced to begin
in the midst ofthe hardest movement,
the one already sounding as we are bom~

(Adrienne Rich, 1993, p. 88)

Thebow

In tbis text, 1claim for myselfan amateur status, the status ofnon-expert. lIdo this

as an attempt to make obvious, or somehow come to terms with, my own gaze. Denzin

(1997) says that "current cultural critics ofethnography, and cultural studies.. have yet to

seriously interrogate and question their own license ta gaze, let alone to write about what

they gaze upon" (p. xix). 1understand what he is suggesting - the mirror bas endless races

and you have to look at ail ofthem, including your own - but that is not always done. Nor,

perhaps, is it possible to address all the mirron; nonetheless, our awareness ofthese issues

and ourquestions about them are very much our responsibility. Researchers, panicularly but

not ooly feminist researchers (FraudeJones, 1995; Oakley, 1986; Staeey, 1991), do question

their positions. Dut in a broader sense, however, many researchers continue to maintain their

right ta ask the questions.

So 1 have gazed and listened; 1 bave looked at photographs wbich 1 uked 'my'

participants to bring to our interview; 1have asked them to write staries in the third penon

about their lives; 1haveasked themquestions about theirdeep beings. Deyond presentingthe

university with a required "Statement of Ethics of Proposed Research" (unmediately



•

•

20

accepted), my "license to gaze" bas not been questiC!1ed. 'My' participants did not question

it. 1, bowever, do question it. [Celt the strength ofrny gaze from the tirst moment ofthe tint

interview; a stranger sat in front of me, signed a release forro, aIIowed ber voice ta be

recorded, told me a summative narrative that perbaps no one else had everbeen told. 1know

there are gaps, many staries 1didn't hear, silences and secrets not shared. but nonetheless, 1

understood my privilege. 1feared my privilege.

Sa 1cao ooly say that as an amateur in this field ofbody voice, ofwomen's voiees

about their bodies in the world, ( speak to my own experienee and bave retorded some of

theirs. My desire to not overwrite their experience is profound; my desire to not overwrite

my own is equally strong. As an amateur, then, 1can claim not to be an expert. But neither

cao 1place my "gaze" on the same level as that of 'My' participants. 1am working through

and in an institution whicb places value on identities like ~'researcher," "writer," "graduate

student." These identities also bave a hold on the culture we inhabit.

Tbus [ cannat underestimate the impact of the image of "expert," either on 'my'

participants, or on myself But 1do not elaim ta write their stories. This is my story about

their stories. (This phrase 'in the field' as in field wo~ field notes, fascinates me. The mind

is a field, the selfis a field, perhaps the ooly one to which we have any hope ofdirect access.

[t is an illusion, ofcourse, ta assume that we have direct aceess ta our own minds, our own

selves, they are no more or less constructed than the world external ta us. Or are they?

There is the world of sensory feeling perhaps, but how exaetly ta express that? [t is the

element ofplay that [ Iike about these images; there is the funher image of the body field,

even more profound.)

These were my feelings; this was my starting point; this was what ( tried ta do ail

along the way. The theory, however, in wbich supposedly 1must locate myselt: is broader

than my feelings. As an amateur, [found it difficult to tind my place in the theory. [was

presumably involved in the construction ofknowledge. But wbat claims could l make for

what l was dOÎDg? As a feminist researcher(whateverdidthat meanexactly?), tbere are many

standpoints to deàde upon. l Iiked Liz Stanley's (1996) idea of'inteUectual autobiography';

shesays tbat this approach "positionsanexperiencingandcomprehending subject at the heart
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of intellectual and ~ch Iife, a subject whose ontologically based reasoning processes

provide the grounds for knowledge-claims and tbus for ail epistemological endeavour" (p.

45). 5uch an approach is not "narrative" but rather concemed with "analytic processes and

engagements" (p. 45), making explicit (ltdisplaying") the pracess ofengaging with both your

own experience and that of'youl' participants. Stanley (1996) suggests that experience is not

ooly tint persan experience, but rather includes indirect experience and "knowledge gained

second - and third - ... band" (p. 44).

The voice 1wanted ta be able ta find was one that included both my own personal

experience and that of 'my' participants - our experiences in the world - and one that

acknowledged the tbeory that [ had come to understand as the social construction of our

experiences. 1wanted to enter into a dialogue; [ wanted a two way street; 1wanted, indeed,

for 'my' participants to do their own interpretation - a realization 1came to as 1sometimes

felt disappointed by our interactions. My advisor suggested tbat my subjects are me, a

conflationl recognition ofexperience. 1prefer to use the tenn resonance. They resonated in

me but tbey are not me. 1hope 1resonated in them and tbat this writing will resonate in them.

But 1 am not them. 1 prefer to think ofit as "comprehension of the selfby detour orthe

comprehension ofthe other" (Ricouer, cited in Prel~ 1989, p. 254).

The dialogue 1 wanted was sometimes there, and sometimes not. The level of

confidence, the level ofintimacy, the level ofsharing varied, as one would expect. Different

wome~ different everything. 1am talking ooly ta women, 1assume that shared base, but

there are difficulties with these assumptions (Anderson" Jack. 1991; Borland, 1991;

Chrîstman, 1988; Cole, 1992; Finc~ 1993, Froude Iones, 1995; Hurd" Mclntyre, 1996;

Minister~ 1991; Munro~ 1995; Oakley, 1986; Rampage, 1991; Smith, 1993).1 assumed also

a shared interest in body. AlI of that was tbere, 1 have no doubt. 1 wonder how many

assumptions are embedded in bath what 1say and what they say. There are questions not

asked. shoulders shrugged to indicate the "you know." But tbat is bath the pleasure and the

danger ofa woman interviewing women - even as 1question il - pleased assumptions ofa

sbared cultur~ dangers ofoverlooldng diftèrences, wbat Tracey Hwd and Alice Mclntyre

(1996) cali "thesti1Iness ofsameness" (p. 78). They suggest that empbasison acknowledging
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ditrerence(s) in feminist research bas resulted in an under-exploration ofthe experiences of

sameness. The result cao be a study wbich takes things at face value (an interesting phrase),

and presents "the danger of aligniog myself with the participants' lived, but critically

unexamined, life experiences" (p. 79).

Thus 1site myself:

The researcher .ad tbe 'researchecl':

Six women participated inmystudy. Threeofthem wereyoungerthan 1, in theirearly

twenties, and three of them were around my ag~ late 40slearly 50s. The three YOUDger

women. Emily, Stephanie and Freida2
, approached me about participating, either as a result

of a tlyer 1 had distributed in several university classes (Appendix A), or because an

acquaintancc had told them of the study. [directly approached the three older worneR,

Annette.. Phébéeand Caroline, and asked them to participate. 1thought they would represent

quite ditrerent stori~ each from the other. Caroline was a feUow student in a graduate class.

Annette and Phébée have been tiiends ofmine for sorne years; they participated in the pilot

proj~ which was the genesis ofthis funher study.

1consider myselfalso a panicipant in the study, firstly because my subj~ the 'body

voicc,' is something with which [ have struggled and thought and read about, long before 1

ever came ta this formai point of research and writing. 1 al50 consider that 1 am domg

feminist qualitative research, wbich means that 1 do oot absent either my background, my

perceptions.. or my feelings from this proeess. 1am present, as are 'my panicipants.

S",,,"
1am in nry ear/y 50s, a single nrother, a /orge woman 1say tbat beCtlllSe 1feel my

size probably had an impact on the reseQTch study in several ways. One effect was 'my'
participantsjelt that l1cnew whereof 1spo/œ, when 1 ta/kedor aslœdquestions about body
image, bodylanguage. etc. Anothereffecto/IIIY bodysize mayhave beena slantin the body
biographies. A./though 1 was seeking an understonding ofwhot a WOIJJQ1I~ whole body
historymight be, the issues ofweightandbody shopingdidernerge inparticular. 1assume
lhat Ihis wasa re.lt of60th lhe "nomrative discontent" (Rodin et al•• 1985) that girls and
women tee/ about /hei, body size. and a reflection of li!! size. 1 do not identify My'
participants in ony physical way. acept Ihrough their mm self-identifteation; 1 let their
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words andpicturesportray their mm physicality.
1wor"andstudyandhave spenl masl ofmy life in the province in which1now live.

1comefrom afami/y offour children: 1am lhe secondgirl: 1htwe IWo younger brothers.
Unlike 011 my' participants, 1 spenl my entire youth and adolescence attent/ing the same
school. 1havefelt fat since my early adolescence and, as a result, have beenfat through
dieting and melabolism changesfor masl ofmy life.

CtIl'OIille
Caroline was bom in the West ofCanada. There werefour children in herfami/y.

Her oldersister (by J6 months) WQS "slim, outgoing. popular." Caroline comparedherself
negative/y wilh her sister; she was extremely shy, into her 20s. She was very fmlch a loner
and she attribuled mOSl ofit 10 her body. Her family moved constant/y, for her falher's
business: thus she changed schools ofte,..

As a child, she alwaysfell fal. This, along wilh the constant changes ofhome and
school, contributed 10 her shyness mrd emcerbated il. She doesn't féelthat her parents
direcl/y gave her thefeeling ofbeingfal, though lhey never did anything10 contradicl thot
perceplion. She was teased by /ciels al every new schoal. One place shefelt safe was al lhe
summercottage they a/waysrenled There il wouldhe only thefamily, andlhey wouldswim
andmessabout in lhe water, buildingrafts, worfcingongardenstheyplante(/. heingphysical,
bUI iso/aledfrom the outside world

ln grade 10 she starteddieting andconlinueddoing so unlil she had he,/irsl child
in her em-/y 20s. She gained weighl IlIen and orain after her second chi/d. Sile started
dancingandfoundnew energy, 10go 10 graduate schoalandstart a newprofession. Along
wilh a growingacceptonee ofher body, came the end10 a drinlcinghabit, for which she says
sile "substilUled" bulimia. Now in her late 40s/em-/y 50s, she is ending lhat pattern as weil

Emily
Emily 100 comesfrom the West ofCanada. Sire isherparenls'onlychilt/, though she

lias a fmIch older halfbrother. Her parents are divorced She grew up in a smaillown,
though she changed schools a couple oflimes, during the changes 10 herfamily life. She
remembers tms as being a very bard lime. Silejelt shyandaisconnectedfrom the students
in her new school Sire switclredbock 10 he,former schoal andftll better inlegrated

However, in Grade 10, because ofa combination offamily issues and events, sire
decidedshe wanledto go 10aprivate schoolawayfrom home. Thiserperience waspainjûl;
classandmoney differences impactedstrong/y on 11er. Emilyfelt insecure bath physical/y
and psychologically. Her toll body, which hod been accepted as being Emily and nol
discussedmuch with her oldfriends, became a much-remarked-uponpart ofher life.

There were some savinggraces: newfriends, androwingal which sile acelled, her
heighlandstrength beingveryI,.fulal this sport. Aftergraduotingfrom highschaolEmily
went 10 university in lhe West, 'lien transje"ed 10 a Montreal university, following her
boyfriendwho was studyinghere.
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Fm.
Freida was bom in the East ofCanodo. She grew up in afami/y as "nuc/ear asyou

congel, IWo parents, on older braIlleranda guineapig. " Her motherhaswhat Freida calls
"very severe body image prob/ems" andsile fee/s lhat they were passed on to her.

At age 1/or 12, she got involvedwith ayouth chureh community. which beeame very
important 10 her. She started to see lhot there were other worlds, olher ways ofseeing
people, whereby tbey weren'tjudgedbyshapeandsize. She started to "malœ a commitment
10 her body, " 10 do whot she needed to do to have a different attitude towards her selflbody.

She rejecled i(/easofdieting and weighl controland01/4 became a vegetarian. At
15, she stopped shaving which was '~ huge 10h00. bath within my culture and wilhin my
family." She wanledto do Ihingsfor her body lbat were "non-destructive. " sa as 10 COlmIer
self-abusive impulses andfoster self-eonnection. She came out as a lesbian when she was
16.· ml/livingat home, she dored10 do sa: il was nol weil receivedby herparents. She soys
coming out was very much based on a "gul feeling. " rather lhan on lhe basis of any
particular relationship. Throughout her adolescence (and continuing inlo her early 20s),
Freida hos struggledwilhfeeling suicidol.

She identifies IWo Ihingsashavingbeen ;nteractivelysupportive in these changeand
identity issues. One was theyouth communityandhow "bodypositive andvery inclusive and
very supportive" il wcu. The olher is her own consciousness. She identifies herselfas a
person living against lhe grain of much of society. She came 10 Montreal 10 go la
university. Asa resull offeeling more camfor/able in this new environment, away/rom her
family, FreidD Slartedto erperience "severe bodymemories. "andhasfacedthe knowledge
tbat she is a survivor ofchildhoodsexual abuse.

Steplra;e
Slephanie is/rom Ihis city; sile is lhe aider ofIWo girls in herfami/y oforigin and

bas IWo younger stepsisters. Her parents divorcedwhen she was seven. She soys they went
from being Q middle classfami/y 10 heing "dirt poor." She describes lhe years hefore lhot
as normal, except thot sire was very lall. andiso/atedbecause ofil. Saon after herparents
split up. sile andhe,motherandsistermovedto Europefor a short lime. They retumedand
she contimtedher schao/ing here.

Allheendofelementaryschool. Stephaniejelt lhotsire wasftnal/y "sort of'accepted
byeverybody. BUllhen in high schao/. sirefell isolaledagain. Sile soys lhot her height was
a huge issue for most ofher life. and il is a big thingfor her parents as weil.. ln TAG (an
otivancedprogram) in highschoal. leasedandseparaledout. Stephanie saysildidn't boiller
her because il was so familiar.

She started university and, for persona/ reasons. mainly because sile was in lhe
process ofrecoveringfrom an abusive relationship. WQSfmling anddropped oui. Now in
11er early 20s. sile is involved in physical training10 qualifyfor a nationalpoliceprogram.
a long held{/ream ofhers.
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Allllette
Annette wasthe midd/e chi/dinafami/yofftve, andthe onlygirl. Herfather worked

in media, though this never seems 10 have meanl thot they hadvery much money. She was
barn in the East ofCanada, but has lived on the Prairies as weil as here, sa sile lias been
Ihrough many school changes.

One ofthe strongest influences 011 hersense ofselfasa childwas beingsu"ounded
by her brotllers. Sile lias thefeeling thot sire thought she~ a boy. She used to Ihink she
was going 10 grow up to he an "army man." A major transition point for her was when
segregation al school anda/so ill hf!r neighbourhoodseparaledher/rom her brothers and
brought home to her the rea/ization lhat she was a girl.

Taughl by nuns in high school. Annette doesn't rememher being encouraged 10

achieve. University was suggested. but it would have 10 he Catholic. When she went to
university (Calholic), sire wasone oflhefewwomen in herc/ass: it wasonly lhe secondyear
ofa previously ail male university acceptingwomen.

She married and became pregnant when she was in unillersity. but was able to
graduate because her mother loolcedafterher baby. Only she andone ofher brolhers have
completeduniversity. She had a secondchildandafter some years ofmarriage, became a
single molher and raised her now grown children a/one. ln her late 40s, she lias also
become lM only memher ofherfamily 10 complete a graduale degree.

P"ébée
Phébée was barn in the East o/Canadaandgrew up in a wealthyfamily. Herfather

was inpublishing; hermolherdidn't wortoutside lhe home, though she hodbeenan actress
prior 10 her marriage. Phébée bas a younger broiller.

Phébée speaks ofher motber as being very obsessed wilh her body image. Her
molher was bulimic; sire would eat and llIen Ihrow up after every meal. Phébéejeels thal
this very troubled re/ationship with food andbody image was passed on la her. At home,
they ale quile differently from olher people. Phébée a/ways jelt lhat she was "nol just
hungry, butfamished "

At eleven, Phébée hadher lonsils oui and sile was put on a diel, herftrst. She lost
weighl, bul this diel, with ilsphysiologicalandpsychologicaJcomponents. broughtabout a
strong cycle ofcompulsion andpift.

Li/œ a/I my'participants, Phébée changedschoolsseveral limes. When sile was 14,
she wenl 10Maico la schaolfor IWo years. There. asa 'round'white stranger, she lIQt/ lots
ofboyfriends. The contrast when sire retrlmed to Canada hit her very liard

Her obsession with her weighl grew; her laie teens andearly 20s became a raller
coaster ride ofdieling, regainingweight, dieting again. She stortedmediklting, became a
vegetarian andbegan a new way oflookingatfoodandbodyimage. Now in he,early 50s.
sile ;sa therapistwho worhwilh women withdisorderedbody image andeatinghabits, and
feels sile lias personal/y come 10 a place ofbody self4cceptonce which ishard-won.
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The interviews and their lIenais

When 1 58t with a tape recorder and 'MY' participants, 1 asked for their body life

history, most particularly, but not exclusively, at the tinte of transition between pre­

adolescenceand adolescence. 1wanted to know ifand how girls move nom a feeling ofbody

centredness to a feeling of being outside their bodies. What did that Mean to them in

adolescence't and what might it Mean now? [assumed the lif': that girls do experience a

separation between mind and body. What 1wanted to know more about was how. What are

the praetices with which girls and women are reproducing themselves as "feminine" subjects?

Can there be a context (a space or language) for a ditTerent construction? How can we

understand our own voyage? Are these praetices understood as such by girls and women?

Is there resistance to these practices?

1wanted to tind out ifmy understanding ofbow 1found myselfwithout a body voice

(as 1 tenuously detined it) was shared by other women. Could they look back at their

preadolescent and adolescent üves and trace a trajectory ofdaily and/or dramatic events that

they saw as having influenced the~ as women in bodies? 1wanted ta elicit ret1ection on

these questions. 1wanted ta see ifthere were lessons for me in their staries, or lessons for

them. and then broader stil~ iftheir stories bad lessons for other women.

After reading Brown and GiIliganls (1992) work, 1 considered different ways of

approaching this subject of transition and body in adolescence. Should 1 talk to girls or

women? Because 1felt more comfortable interviewing women, and because 1felt aise that

1 Personally would leam more for my own growth through interviewing adult women, 1

decided to use a retrospective method of inquiry with wom"n. 1 aise decided to use

photographs, something 1had been doing in my own life,l to spark the memory/ret1ections

1wanted to elicit. This way ofapproaching the subject wu explored in a preliminary study

with two participants, Annette and Phébée.

Elicitinl memory

Thechild's history is presented as a historyofunaskedquestions. The writing
orher story is the asking ofthese questions. and the story is aIso the answer.
(Chandlert 1990t p. Ill)
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Carolyn Steedman(1992) suggests that cbiIdren cannot analyse what is happening to

the~ or around them, "50 the landscape and the pietures it presents have to remain a

background, taking on meaning later, from different circumstances" (p. 22). 1wanted to

invite 'MY' participants to look for that meaning in an environment that aUowed memories to

come safely forward.

Asking a woman about her body memories is not necessarily a safe thing. Girls (and

wornen) experience violence directed at their bodies; their mentories cannot be sanitized or

poured ioto moulds ofcbildhoodjoy. Emily Hancock (1989) speaks ofhow a young girl

"naturally synthesizes the dualities offemale and male in her androgyny, fuses play and work

in her purposeful aetivity, reconciles love and hate in ber lack ofcontradiction... separate yet

connected, she is autonomous and attacbed" (p. 259). This rather nostalgie view ofc:hildhood

for girls cao be c:ontradieted by many statistics, as well as personal memories. Even among

'my' six participants, surely a very small slice of woments lives, tbis view is belied.

Nonetheless, 1believe Hancock posits this in contrast to the later, stilliarger pressures on

adolescent girls and women. Hancock's view is that the "key to women's identity" (p. 25) lies

in recovering "the girl within." Brown and Gilligan (1992) acknowledge Hancock's

perspective and track what they see as the loss ofthe authentic voice ofgirls, documenting

the weakening of girls' voices in their intensity and authenticity as girls move trom

preadolescence to adolescence. They alsa suggest that the process of recovering the "girl

within" is notjust acase ofuneanhing an unproblematic embodiedjoy- the silencing, violent

or not, tbat girls have experienced will a1so be uncovered. This cm be a pai~ moumful

proœss; as weil it can suggest avenues for growth. "

Girls tend to he more ret1ective tban boys according to Phame M. Camarena, Pamela

A. Sarigianî and Anne C. Petersen's (1997) longitudinal study ofmental health among boys

and girls as they move tbraugh adolescence. Their study sugests tbat a1though girls "are

more likely to experience greater subjective distress and related intemalizing disorders" (p.

183), they alsa sbowed an openness to leaming Û'Om experienœ.! A feeling ofmastery cm

emergeftomunderstanelingthe processtbroughwhichonebas passed; "Ieamingandgrowing

trom experienœs across adolescence appeared to be the specifie catalyst for self
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developmenttt (p. 193). This aspect ofleaming, ofcourse1t is not always culturally valued.

ln deciding uPOn my methodology, [ considered these perspectives on the value of

the girl's memory of herself: In the preliminary interviews condueted for a graduate research

studies coUl'Set 1 interviewed Annette and Ph~ then in their late 40s, about their body

memories in childhood and early adolescence, asking them ta bring photographs of their

childhood and early adolescence to the interviewas a memory aid, to see how this worked

in the interview. Since this use ofphotographs appeared to be useful in eliciting memory, 1

continued it with ail of'my' participants. 1condueted two interview~each between one and

two hours, witb one exception.6

The first interview involved the photographs in partieular, and focused mainly on

listening to the body Iife story of 'my' participant with few additional questions trom me.

Prior to the second interview, 1 gave 'my' participants the typed transcript cf the tint

interview. [a1so asked each ofthem at the end ofthe tirst interview to write a third Person

body memory narrativeabout a tinte oftransition in their preadolescentladolescent lives. This

third persan narrative was given to me prior to the second interview and we then discussed

it. This interview was also used ta clarify the first interview and to ask additional specifie

questions about a favourite body memory and what it means "to he a girl."

PhotOlnphs

As in the pilot project interview~ photographs were used ta "jog" memory and ta

explore some issues of the cont1iet between memory and the "reality" represented by the

photographs. In bath ofthe preliminary interviews with Annette and Phébée, their subjective

memory ofcertain elements in their cbildhood seemed ta be contrldieted by the photos they

had brought. This created discussion in the interviews about the whys and wherefores of

these contradietio~ and ofmemory itself:

Coward (1985) speaks of the importance of photographs for women. She states

"photography is perlllissible lookingwbenthe photograph is removedfrom thecontextwhere

staring would be unacceptable" (p. 52). Girls and women are more oilen the abject ofthe

gaze than the subject. When they are he ta gaze at themselves in pbotograpbs1t Coward



•

•

29

suggests that they can "look and look, not just at men but at everyone. We can feed off

appearance, and reclaim the visible world [my emphasis]" (p. 52). "[photographs] appear to

admit us to the criterion by wbich the visual impression we create isjudged" (p. 53).

Coward suggests, however, that tbis view ofthe "mirror with a memory", (an early

description of a photograph), is false. Photographs trick us. There is not presence or

"objective record" (p.53), but absence in them. The photographs speak ofrimes past, of

fleeting time, ofthe inability to capture time, ofthe dissonance between the seen and the felt.

As a resul~ ofcourse, theyare a powerful tool in memory work. Mira Dana (1987) suggests

that ifone ofthe ways we leam who we are is through reflection and being mirrored, then the

mirrors we have are very important.

Photographs are one mirror; people in our world are yet another, far more important

one (ofthis, more later). They are a part ofthe construction ofour own gaze. Wornen often

avoid mirrors, these supposedly objective retlection of ourseIves; nonetheless, the

overdetermined mirrors ofpopular culture surround us at every move.

The image for women, heing the sex which is defined and made the subject of
aesthetic judgment, is decisively enmeshed in the power-relations oflooking.
From the earliest age, women are alerted to the fact that the mirror might look
back, that in our image may lie the decisions as to whether we will he loved.
(Coward,198S,p.52)

Thus, and inevitablythen, guing at the mirrorofthis "permissible looking" asCoward

terms i~ this possible participation in our own gazedness, turned out to he a fascinating and

profoundexperience, both for myselfand for 'my' participants. Moving througha self-ehosen

grouping ofphotographs ofthemselves from early childh~ through adolescence, and in

some cases to the present, ~my' panicipants used the pictures to teU their own story. They

expressed bath the feeling and factual history of life passages. Although other family

members were in sorne of the photograp~ the focus both for myseif and for ~my'

participants, wu on themselves, as girl, as girl growing up, as a girl in a body, at tirst a

seeminglygenderless body, the unisex body ofa cbild, and later a much moregendered body.

Using the photographs could bave struetured the narratives ina 'snapshot' fasbio~ in

the sense ofleaving out events or issues not represented in the photos~ But tbat was not my
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impression of what aetually happened. Sorne participants had ooly a few photos and, in

Caroline's case, none on band (though it was evident they existed in her mind's eye). With

these participants, the discussion became a retlection on the photo and issues around the

photo. For instance bath Phébée and Stephanie felt they were fat when they were young. As

we looked at their few photographs together, it became obvious that this existed only in their

mind's eye. The camera does not capture that feeling ofbeing fat, but rather the aetual shape

ofthe person in front ofit. It is with a kind ofwonder that one looks at the tlat image and

remembers the feelings associated with that particularmoment or day or rime ofliCe. Annette

remembers never heing in a skirt - for her tbis was one ofher own farmly staries, of not

feeling like a girl - and yet in ail the pietures ofher younger self she showed me, she is in a

skin.

Uniformly, regardless ofage, 'my' participants expressed deep emotion in tbis process

ofreviewing their photographs ofthe pasto Even Caroline, who did not have pictures to show

me, cried when describing her reaction in looking at photographs ofher younger self: Why,

in this context, were such strong emotions evoked? 'My' participants spoke MOst often of

regret for feelings they had had about themselves, often ofan "inferiorized" body (Bartky's

phrase), that in retrospeet were based not on outer reality, but a strong controUing inner

reality. They regretted the time and energy '·1051" on that inner negative identification.

1noticed ditrerent responses related ta the age of'my' panieipants. For 'my' younger

participants, sorne ofthese photos ofadolescence were quite recent. For Annette, Phébée

and myselt: the distance trom the experiences represented by the photos was much funher.

The emotional impact seemed to be mitigated somewhat by tbat distance. Ourpresent bodies

seem overlaid by 50 many further experiences. And yet, and yet, for me, sensoryexperiences

retumed, the smeU ofmy classroom, the tlying feeling on the long high swings in the school

yard, forgotten feelings that helped me remember the thoughts and emotions ofthat tîme.

Memory wade cao he very simple, though evocative. Ifyou don't try too bard ta teU

the storyofthe photograph, it caB tell you a story. The combination ofmemory, made up of

sight, smea touch, and the staries you bave told and tbat bave been told about/toy~ meet

a photographie image that, Iike memoryt YOU bave leamed ta trust u real. This ÎI the story.
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ln the photo~ our own personal meaning combines with the public "conventions" offamily

photography.

Family albums hold great interest for us. They are full ofthe remembered and the

imagiD~ the inner and outer experiences ofour chi1dhood. Patricia Bolland (1991) notes

tbat "we invest our own album with the weight of childhood experience~ searching it fo~

information, pouring into it our unfWfillable desires" (p. 2).

We see a chil~ an adolesceD~ a young adult, unfamiliar, held in place by
someone else's lens. We teU ourselves, often with incredulity~ that tbis is
where we once were. This pietured body was once the centre from which we
experienced the world. And weaskourselves howoursubjective memory cao
be aligned with the exterior image. (p. 2)

As Rolland notes~ family photographs contain asubtleand often deceptive story. The

photos seem, at the time of taking them and even later reviewing theRl, a simple~ often

chronological, story ofmemory or event. But in the consciousness ofeach person standing,

most often po~ MOst often smiling, are aU the swirling emotive Iloverlapping family"

histories~ as she caUs them (p. 1). "Interpreting family pietures poses a series ofchallenges

to ditrerent pasts, as memory interweaves with private fantasy and public history" (p. 1). (This

description does not ditTer greatly trom the process of interpreting our own full narrative

histories~ our personal historicity.)

HoUand says "our understandings must shift fram an 'inside' to an 'outside'

persPeCtive and back. Neither position bas much to say to the other~ but neither is enough

by itself' (p. S). Annette Kuhn (1995) susgests a ditTerent way ofapproacbing the reading

ofa family photograph - she feels that "such memorywork bridges the divide between inner

and outer world~" what she caUs "radicalized remembering" (p. 8), a way ofcombining the

personal and the political. Claudia Mitchell and Sandra Weber (in press) suggest that

pbotographs (in their study, school photographs) arenot onlya tool ofremembering, but that

tbey aetualIyconstruet memory, and suggest tbat photographscmbe used to deconstruet the

situations we bave previously experienced. They cite Raug et al. (1987) who say that

memory worlc that is used for deconstruetion "sbould be taken to man a retùsal to accept

ourselves as 'pieces ofnature't given and unquestioned, and a determination to see ourselves
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as subjects who have MeoUle what they are, and who are therefore subject to change"

(p. 157).

Thini penon narntive

Memory-work cao bea very powerful tool ofunderstandingand resistaDce (Crawford

et al., 1992; Hancock, 1989; Haug et al., 1987). Frigga Haug et aL have done pioneergroup

memory workonfemale sexuality. June Crawford et al. (1992), building on Haug, have done

similar work on emotion and memory. One particular and vital tool of both Haug's and

Crawford's group work on memory is the third persan story. The purpose ofwriting in the

third persan is to distance the writer trom the event, and emphasizes that the "authar is bath

the object and the subject ofresearch" (Schratz, 1995, p. 63). A story is generated ftom each

mernber of the memory work group on a particular subject, written in the third person.

These wriUen mernories are anaIysed by the group, explored and then rewritten. Raug et al.

state that "writing is a transgression ofboundaries, an exploration ofnew territory" (p. 36).

Writing in the third person crosses the boundary trom the journal style ofwriting, the "lit of

the every day, traditionally associated with the private, with wornen, and with unpublished

documents, to the public sphere of"a space in which we can take ourselves seriously" (p. 36),

a space more like that ofcreative writing or ofliterature.

'My' participants were given the foUowing written "instructions" at the end ofthe first

interview. They emerge directly trom Maug et al. (1987) and Crawford et al.'s (1992) work.

- Write a body memory
- ofa particular episode, action or event
- in the tbird persan
- in as much detail as is possible, including even 'inconsequential' or trivial detail (il may be

helpfid to tbink ofa key image~ sound, taste, sme~ touch)
- but without importing interpretation, expianatiOD or biography.
- Write about a memory trom the time oftransition ftom preadolescence to adolescence.

(modelled on Crawford et a1.~ 199~ p.4S)

Sïnce 1wu not involved in a group situation, the intention orthe writing wu not to

rework the story or explore it deeply; it wu an additional tool to belp e1icit memory, more
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to be used as an aide-memoire, in a similar way to the use ofthe photographs. 1also thought

of it as an empowering element of this research for 'My' participants, part of the personal

ret1edion that 1regard as beingfimdamental ta change and growth as women. Writing it after

the first interview and the viewing ofthe photographs would, 1ho~ give the construction

of the narrative more depth and meaning for 'my' participants. (1 tao participated in tbis

exercise by writing my own third person story as Amantha.)

Haug et al. (1987) would not consider the work that 'my' participants and 1 did as

memory work. It lacks the radical element ofthe group, relooking, rewriting, seeking the

gaps that construet the staries. Raug et al. say "memory-work is ooly possible ifthe subjeet

and the abject are one and the sarne" (p. 3S). Inotherwords, the separation between myself

and 'my' participants mitigates against using memory work in the way she sugsests. 1quite

agree. Further, having now been through the experience ofthis research, 1believe that this

kind of work is ideally done as a group. Haug et al. speak of a distinction between the

"persan" and the "personality, .. that is "those aspects ofthe selfthat are socially construeted"

(Schra~ 1995, p. 42). This distinguishing between psychologizing and 'culturalizing' is

fundamental to the Haug approach ta memory work.

Memory work, however, can and bas been done in ditrerent ways. There are many

examples in feminist work of using personal memory ta explore broader issues. Annette

Kuhn (1995) for instance considers feminine and class constructions by working with

photographs ofherselfas a child. M. Ann Hall (1996) speaks ofthe individual memory work

by Ulla Kosonen about the construction ofa physical lCtivity body self: Valerie Walkerdine

(1987) uses ber own childhood memories to explore gender and clus issues.

The limits ofgraduate work, wbich is supposed to be construeted individualistically,

to "prove" something about your ability to interpret and analyse, made it difticult to apply ail

ofHaug's principles to my work. Since 1am not a psycbologist, 1cannot summon up IUch

a description of'my' participants' experiences, nor do 1want to. As a"cultural analyst,» 1am

supposed to make commentary on lives which are rich with ail kinds ofmeaning(s). 1round

this aspect, supposedly fundamental, very difficult. Without a group, the distinction between

the "penon" and the "personality" is more blurry.
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Moreover~ in the dyadic interviews with 'my' participants, psychologizing seemed to

be the direction that they took personally. Making psychology of one's person(aIity) bas

become a cultural phenomenon in North America. 1 tbus found it difficult to escape this

cont~ despite my intentions. As weIL this type of'dyadic' interview cao elicit feelings of

being in therapy. Again the trust in the 'expert' researcher can enhance this aspect.

Neverthel~ and with Haug's protocol in min~ 1aimed to encourage the direction

of teUing the story of the personality as much as possible. However, 1 felt the ditTerence

between myself and 'my' participants in these interviews was less one of 'expert' and

'informant' (hornole word), but rather one of self conscious participant observer, and of

panicipant. It is this element of self consciousness and the awareness of the need for

interpretation on the part of the interviewer, that does create difference. In Raug's

groupwor~ the intention is that ail members ofthe group are equally and intentionally self­

conscious. Certainly 'my' participants were self conscious in the most creative use of that

ward as they used narrative ta construet their own story for me, but our intentions were quite

different.

Despite the contradictions that 1 saw as inherent in what we were doing, the

experience of writing these third persan staries appeared to be quite profound for 'my'

participants. They did not find it easy; it wu a challenge. Nonetheless, as Phébée said~ it

gave her back the "goût d'écrire," and helped her "touch the pleasure ofwriting" (personal

communication, Febnwy 1997). Raug et al. speak orthe empowering elements ofwriting

this wayand 'My' participants expressed theirawarenessofthis aspect afterwriting theirstory.

Annette Kuhn (1995), who bas done what one could call individual memory wo~

often with photographs, says tbat:

Memory work bas a great dea1 in common with fOnDS ofinquiry wbich -like
detective workandarcbaeology~ say- involve working backwards .. searcbing
for clu~ deciphering signs and traces, making deduetio~ patching together
reconstructions out offtagmems ofevidence. (p. 4)

She 5Ugests that mcmory work using such simple strategies u askiDg questions ofone's

strODg response to a tàmily photograph CID lead to "critical consciousness that embraces the
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heart as weU as the intellect" (p. 8) and can move beyond the persona! to the political and the

cultural. She says it can refuse "a nostalgia that embalms the put in a perfect, irretrievable,

moment" (p. 8)9 he more than just an "empathie introspection with one's put self' (Gardiner,

1982, p. 189), and demonstrate that "political action need not he undenaken at thecost ofthe

inner life" (Ku~ 19959 p. 8).

The third person story did involve searcbing for clues. Stephanie went back ta her

diaries to find the source for her story - the choosing ofthe dress for her elementary school

graduation became the symbol for her growing up, her transition to womanhood. Phébée

thought bard about what 'book' she could use to express this transition time. When she

thought ofthe river in front ofher family home9and how it had remained a stable element in

her ratherchangeable youth (ditrerent schaols, family travels9etc.), she realized she had found

a way ta show how she changed in relation ta that same river that kept on flowing.

WorkiDI with the interviews - di_inl for clues iD the miod field

ln Ibis most crucial ofelements, that of interpretation of the 'data,' [ found myself

deeply challenged. [am not a10ne in this, of course. Denzin (1994) says "in the social

sciences, there is ooly interpretation. Nothing speaks for itselr' (p. 500). He further adds

that "interpretation involves the construction ofa reading ofan event, both by the writer and

the reader" (p. 502). This is a highly self-conscious process. He also suggests that the "rules"

for the presentation ofthe expert selfare no longer clear.

The struggle ofthe new etbnography is that ofexpressing your own impact on the

research, white simultaneously constructing a usetù1 and authentic "mirror" ta your

participants' lives. As 1encountered these issues, trying to find transparent ways ofmoving

ioto my field (mind field, body field)9 1 appreciated a response trom my advisor when 1

complained tbat 1 could not tind a practical yet non-formulaic guide to this process of

interpretation. "lt's because it's an art," she says, "one you leam by doing" (C. Mitchell,

personal communicatio~ Oetober 1997). A craft, an~ and a science are aU ways of

viewing tbis procas.
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The procas or interpretation

1tumed to some ofthe studies 1admire for clues. Carol Gilligan and consoeurs 7 use

a Reader's Guide to approach the interview/narrative text which emerges trom their research.

This Guide requires four close readings ofthe text: the tirst identifies the narrative or story;

the second finds the "selt' of the narrator, in ber own words; the third and fourth involve

reading for the moral voices of"care" and "justice. If They suggest tbat this method of"taking

soundings" (Gilligan, Brown &. Rogers, 1990, p.87) makes research a relationaI aet, which

emerges out of an integration ofboth reader-response and feminist theory. They insist on

acknowledging the context of interpretation, both for the narrator and the researcher (or

reader), and further, acknowledging bath connection to the narrator and "the experience of

membership within an interpretive conununity" (Brown, Debold, Tappan &. Gilligan, 1991, p.

42). Their questions are both "who is speaking" and "who is Iistening." The latter question

emerged fram their understanding that the self of the interpreter, (or the selves of the

Itinterpretive community" (Taylor, Gilligan" SulIi~ 1995, p. 14», is ofvital imponance

in understanding the "results" oftheir studies. Feminist research iota the value ofpersona!

narratives, biography and autobiography bas long been dealing with this dilemma of

interpretation, of who speaks, and of whose voice is heard, in a similar manner (Borland,

1991; Froude Jones, 1995; Munro, 1995; Minister, 1991; Smith, 1993).

Kathryn Anderson and Dana Jack (1991) suggest additional ways of listening to

personal narrative. Jack approaches the interview/text by looking for three areas: monl

language, meta-statements, and the Jogic orthe narrative (or "logic..in..use" (Hammersley &.

Atkinson, 1983, p. 2». In ber work with women and depressio~ Jack found that reading

against the grain 1 by seeking out discrepancies between what the women felt 'should' be, and

wbat was aetua11y experienced by them, was a usetùl way to identif)r the etfects of

socialization. In Hstening to the "moral tone," she felt sbe could identify the values that the

participant was trying ta live up ta, and thus bonoue the individuality ofeach woman by

addressing discrepancy and socialization in the conOiets wbich arase.

For instanCl\ in a society wbich values "independence," women who feel dependent,

or who identitY their behaviour as dependent, migbt Ceci devalued. But their own use of
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language could show that values such as nurturing, caring, interconnectedness - deeply

important ta them - were not valued in their personal environment, and were thus identified,

by themselves and others, as problems, rather than values. Taking their logic-in-use, rather

than society's Jogie-in-use, colours their behaviours different1y. Dana Jack (1991) caUs this

being "bilingual" (witha ditrerent and more positive meaningattached ta tbis word than when

used by the girls in Brown and Gilligan's (1992) study). She suggests tbat "we need ta be

aware ofhow women empIoy negatively valued words ... as they attempt to represent aspects

ofa subjective reality thal, as yet, have no other names" (p. 27).

Keeping these approaches in min~ [ tentatively approached the aurai and written

transcripts of'my' participants' interviews. Reading and Iistening, 1relt myselfplunge once

more ioto the actual experienee ofthe interview. 1remembered my deep shock and tender

amazement at the experience ofhaving strangers tell me their Iife story. [pondered the role

of the 'expert'-- the ethical feminist dilemmas 1had read about over and over in persona!

narrative and oral history research, the discussions aver the contexts of power in the

researcher/researched experienee. Here 1was in the centre ofthis 'expert' situation, and 1was

going ta have to live it through.

This question of voiee that 1 was "researching" - the body voiee - seemed

problematic even to me. How had 1dealt with il in these interviews? Had 1explained il well

(even as [ struggled to define it for myselt)? How had 'My' participants read wbat 1 had

'explained' to them? Had 1given room for lit'? Rad [ silenced 'it'?

Brown and Gilligan (1992) and Anderson and Jack (1991) have addressed these

issues. Anderson, in panicular, discussed the resultsofadherinS to the "text" ofherquestions

and ofpaying attention mostly to her own agenda as a researcher. Then she noticed the road

Dot tak~ the avenues not opened, the sentences left unexplored. 1had noticed this in my

own readings ofmy interviews; 1had put it down to inexperienœ, to lack ofunderstanding

ofhow to listen to anotber's story. 1got better at ~ sometimes 1foUowed the patbs of'my'

panicipants' stories and lost my own agenda. In struggling to Mite up tbis interpretatio~ 1

regretted some ofthat.

Anderson says she came to understand tbat her awareness orthe interpreter's need
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to make sense ofwhat was heing told to her, at that very moment, was a problem. "The

scholar's search for generalizations may have interfered with the interviewer's need to listen

to an individual experience't (Anderson, Armitage, Jack, " Wrttner, 1990, p. 99). 1certainly

began to understand this element ofconfliet, as 1found myseifthinking, what does this have

to do with what [want, as llistened to a story. What 1 had leamed in qualitative research

theory, ta ask the question, 'what is happening here?', sometimes tled in light ofmy sense of

time passins, and my feeling that my own agenda was buried in the concems of 'My'

participants.

Usinl Dlemory

Because of the nature of the 'untinished business' of experience (Crawford et al.,

1992), the selectivity and bias ofmemory is inevitable. But it is this very element which is

fundamental in memory work; the faet that it is remembered means that it is imponant. It is

not the "tnJth" ofthe memory, but the memory itself.9

One's self engages with one's memories, bas a conversation with them,
responds to th~ as another responds to oneself: Memories are essential to
the duality of self: The 'r reflects back on the tme' and together they
constitute the self: Memories contain the traces ofthe continuing process of
appropriation of the social and the becoming, the constructing, of self:
(Crawford, 1992, p. 39)

Mark Freeman (1991) asks whether it is a delusion (or projection) to think that we

cao leam anything from individual narratives, that narratives cao tell us oothing beyond the

known story or the cultural plots that people slot themselves ÎDto. He questions oot that

memory might be deficient, but that the composed story itself will express ooly the

cooventional story, and we cannot leam tram it. He is asking this question, because it must

be asked. But he feels that the usetùlness of narratives is to assist us in rethinking the

conditions that might have blocked the development ofa ditTerent story. He says:

If development bas anytbing to do with new meanings being given to
experience, and if these meanings are inseparable from language, and if:
tinaIly~ language is part and parce1 of the sociocultural worl~ tben
development u1timately bas to do with negotiatingbath languageand context



•

•

39

and becoming cognizant ofhow they mediate onels experience. It i~ in shon,
ta daim authority for one's beliefs and actions, which is the most fundamental
precondition for fashioning new forms of language and envisioning new
contexts with which the deve10pmental process cao be continued. (1991, p.
91/92)

Haug et al. (1987)~ too, suggest that to tind sorne authentic ways ofchanging, to

envision new contexts, we have to focus in on contradictions. They suggest that in

constructing our own stories, the ones wetell ourselves and otherpeople, we work to smooth

over contradictions, ta aim for a storyllife which is without contradictions. Such a life is

virtually impossible, they say, and add "while to a degree, it is the use ofsuch constructions

that enables us to get by in the world, they ultimately prevent us ftom gaining a proper grip

on reaJity" (p. 40). Their interest is in looking at the "avoided contliets, refuted connections"

in order to explore the means to find more potential in life. It is the silencings of the

contradictions. the cracks in between the smooth sides ofour lives, that they feel hold sorne

keys to understanding and growth.

Karin Martin (1996), in her study on girlSI and boys' teenage sexuality, suggests that

for girls, narrative work is a way ta gain "agency and sexual subjeetivity" and says:

Narrative work is the teUing ofastory that attempts to reconclle their [girls']
contradictory feelings and contradietory cultural scripts about ,.deciding" to
have !eX. It is a method of balancing what happened~ how things are
"supposed" ta happe~ according to cultural and interpersonal scripts, and
how one wants them to happen. Girls use narrative work to make sense of
their first experiences of !eX and to constnaet sorne feelings of agency or
sexual subjectivity when they are feeling very unagentic. (p. 18)

What Martin and Deborah Tolman (1992) bath seem ta have noticed in their studies

on girls and sexuality is this sense ofthe smoothing over orthe contradictions, al the same

time subtly acknowledging them, in order to gain a sense ofIgency. Cenainly Brown and

Gilligan (1992) were also leaming about this in their study with girls -this smoothing over

orthe cracks.

We need to understand the pOSSlbilities of asency inside our cultural scripts.

Convention or smoothed ovec contradictions CID be as informative u a story fWI ofcracks;
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the systems in the story cao expose the skeleton that stories are hung on. The Persona!

Narratives Group (1989) suggests that:

[personal narratives of] nondominant social groups... are often particularly
effective sources of counterhegemonic insigbt because they expose the
viewpoint embedded in dominant ideology as panicularist rather than
universal, and because they reveal the realityofa life that deties orcontradiets
the rules. Women's personal narratives cao thus often reveal the rules ofmale
domination even as they record rebellion against them. (p. 7)

Women's stories often ecbo a lack offit with the cultural story we live inside. Our

strugglewith that "Iarger" storyand thedissonance we perceive and live cao lie both implicidy

and explicitly in our narratives. Wornen's fit in the cultural "conversation" (Burke, 1973, p.

110) is not seamless; there is a difference between our own lived story and the scripted social

plot, and we often seem to know that and aniculate it. Brown and Gilligan's (1992) girls are

agaod example ofthat articulation.

Michael Lambek and Paul Antze (1996) suggest that memory, despite debates about

"Calse memory syndrome," is not understood as social construction and that the discourse

about memory is to be questioned as much as the content ofmemory. They note that the

"invocation ofmemory is part ofan identity discourse" (xxi) and cannot be separated ftom

concepts of the selfor subject. Laurel Richardson (1990) says that "(autobiographically)

narrative organizes that experience of (past) time ioto personal historicity" (p. 23). As

Freeman (1991) suggests, the "trajectory ofdevelopmental transformation cao ooly be told

in retrospect" (p. 88). That "PerSOna! historicity," ourlife storygathered to this moment, both

shares our sense ofour (past) identity and helps create its future, through the feedback of

others. Imagine astory told to no one. What would memory Mean then? Something quite

different.

Antzeand Lambek note that memory is less important when the put is less ofan issue

and identity is taken for granted (speaking colleetively). Perhaps tbat explains bow vital

memory and bistory bave been, and continue to~ to the feminist project, and why teUing

one's own story cm mean 50 much to "margjna1ized" groups. They say tbat the "invocation

ofmemory signais association as opposed to disassociatio, continuity over discontinuity"
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(xxv). In its forgetting and in its remembering, a memory nanative is a construction by the

narrator oftheir "real."

Sinœ~ as Crawford et al. (1992) suggest, memories hold tbat "continuing process

of ... the constructing ofself' (p. 39)~ the untinished business ofliving means that the story

cao shift and change in its reteUing at this moment, or at a future moment. That continuous

precess that Crawford et al. refer te is our negotiation ofthe terrain ofour lives. The stories

that we teU ourselves and that we teU others impact deeply~ on both cooscious and

unconscious levels, and change our perceptions and our lives. Thus the body histories that [

heard at these particular times willlikely shift and changeas tmy participants shift and change.

This was particuJarly clear to me in the differences between the staries of tmy twenty­

something participants and those oftmy 40-50 year old participants. Aging cao move us

further out of the feminine script and give us perspectives we cannot imagine or maintain

when we are younger. Aging does not guarantee this~ however; neither does being young

mean we are oec:essarily overwhelmed by the script.

[n listening to tmy' participants [ found that sorne memories around bodyand feminine

construction seemed not to have fadeel. They seemed idiosyncratic or trivial at tintes, and

strange in their forœfulness. What [ interpreted this to Mean was tbat somehow these

tpersonal' memories had hooked ooto a larger SOCÎetai script and eithercontradieted or borne

out the messages carried therein, in a very strong way. Other memories felt more familiar

to me, tbey resonated with the words of other participants. Once again tbere was that

phenomenological nodding, the yes ofdeep persona! understanding ofthe experience.

This phenomenological nod, when applied to femininity, cao ISSist greatly in

undentandingitsconstruetedness. We canbecomeaware that these phenomena, which seem

50 individual and persona!, echo with us, not because we are wom. but because we inhabit

a spaœ that constnlcts our individuality as "woman." Understanding our construetedness is

not the ooly step, but it is one step to living different scripts.
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Chapterm
Rer own body Itory: FroUl the outside

The map ÎI not the territory: What does body imale mean!

We have many bodie~ though we seem to he one body. We have children's bodies,

adol~ent bodies, women'sbodies, private bodies, publicbodies, school(ed) bodies, sponing

bodies, reproductive bodies, birthing bodies, mothering bodies, sexual bodies. We are not

just body image, and to stay with only body image is to have "our perception... channelled

into colonized forms lf (Haug et al., 1987, p. 54).

This study was originally subtided Body Image in Girls and Women. Marcia

Germaine Hutchinson (1994) suggests that although body image "descnoes an internai and

subjective sense a person bas oftheir own body, the term easily jumps ftom the subjective ta

the objectivelt (p. 153). This 'objective' tbat she speaks ofis something [think is commonly

understood as body image - a selfconcept around one's body. Is it positive, is it negative, is

it 'real', i.e., grounded in objective measurable 'fact', what is the influence ofthe 'subjective'

on it?

This idea of'body image' is studied overand over again. A review oftitles ofarticles

in journals such as the International Journal of0besîtY or the International Journal ofEatina

Disorden reveals an astonishing creativity on the part ofresearcbers (often male) in finding

yet another angle, yet another minute difference with wbich to approach the same subject ­

girls and wornen and theirdisordered body image(and disordered eating). 1 [think [ cao say

that most girls and women in North America, whatever race, culture or class, have been

exposed to an understanding ofwhat that 'dysfimetion' means. 2 We have come to leun that

girls and wornen have a negarive body image, an unreaIistica1ly negative body image, which

often faculeS, again unreaIistical1y, on body weight and disordered patterns ofeating.

However, 1 have come to tbink ofbody image as a woetùUy inadequate term to

descnbe the idea orthe impact ofbody on woments lives. Not only does body image mave

"itom the subjective to the objective" in others't~ it comes to do 50 for the woman

herseI( It also suggests tbat we CID separate our bodies ftom our selves; it suggests
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something outside the self: as if 'image' were just a laying on, a mask, a cover - something

that is superticial, which cao be removed or transformed.

Many women's selt:help books on body sbaping and weight convey tbis idea. So

much ofpopular culture seems to indicate that this mask cao be shifted. Women's 'selt:help'

books on body and weigh~ even those going beyond the personal to acknowledge cultural

influences, suggest, again anda~ that transformation is just a step away: a visit to the

~ a fat-free diet, a haïr and make up makeover, or more psychologica1ly, transfonning

body image. 3

Body image is manufaetured as self image for wornen. But the etTect of heing a

woman in a body bas much deeper meanings in mainstream North American society." These

meanings, the inscription on our bodies/our selves through advenising, televisual and

cinematic images, are multiple. They are not ooly images of makeovers of beauty and

transformation; theyare images ofsubmissiol\ ofvictims ofviolence, ofpursuit, ofpassivit).,

ofsexuaI avaiJability, ofobjectification. Mixed in with these more traditional images, which

are DOW g10bally transmitted through media and thus even more available to ail ages and

strata of society, are the "new" images ofwomen, the CEO, the working mother with the

'helpful' husband, the sexually demanding wo~ the autonomous woman - images of

contrast and demand, relation and autonomy.

Girls and wornen walk the streets surrounded by girls and wornen and boys and men

who walk the streets with aU these images in their heads, their hearts and their lines ofvision.

Their gazes, bath outward1y and inwardly, are deeply affected. Sandra Bartky (1988) says

tbat wornen are very aware orthe rset "that* [any woman) is under surveillance in ways

that bl is not, tbat whatever e1se she may become, she is importantly a body designed to

please or to excite" (p. 80). There bas been induced in many women, then, in Foucault's

wor~ "a state ofconscious and permanent vistbility that assures the automatic funetioning

ofpower" (Foucault CÎted in Bartky, 1988, p. 63).

We still seem to lacle a language for ideas beyond body image~ ideas IUch as body

consciou~body iDtegration, bodyawareness. How do we convey that at one and the

same tim~ we are both body~ h~ minci and so~ but tbat baving a body as a woman is
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difTerent ftom having a body as a man. We lack a language for Channel B~ what Susan

Wooley (1994) caUs the wornan's channel. She says "since Channel B bas no accepted laws,

to think about its programs 1 had to think for mysett: ... for most ofus, knowing what we

know bas been a slow process. Sometimes listening to other women taught us to listen to

ourselves" (p. 323). 1have found myselflooking for the language ofChannel 8 in my own

life. For m~ the idea of body voice suggests the wholeness and integration 1 have been

seeking, bath in experience and in language. The body is the binge between what happeos

inside ofus and what happens outside ofus. As that hinge, it is both written 00 and, itseIt:

writes 00 our eovironment. It is our whole environment, inside and outside.

Body ItOry, lire ItOry

Thus, when 1started to address the texts ofthe interviews, with their interweaving of

life story and body memory, 1was forced to consideranew the breadthofthe project. Asking

for a body life story meant hearing a life story. For a girl, a woman, the intertwining of'body'

events and 'life' events seemed inescapable. Was this ooly because ofmy starting point, my

stated goals in doing the research? If1had said - teU me your life story, or teU me what you

feel bas had the most impact on your life story - what would 'my' participants have

highlighted as being MOst important? Phébée herselfbrought up tbis issue by saying, "nere

are other angles, probably to look at my youth, it probably would look less painful, less

uncomfonable, but il is the way, this is bow 1had ta look at it" (1-44). Body is always here,

ofcourse, for aU oCus. Without the essential element ofour physical bodies, we do not exist.

1 don't think, however, that one leaps to a body story when asked for one's life story;

biography or autobiography is rare1y body focused. 5

So 1 was conftonted with the question of how to focus in on eenain themes or

elements of what seemed rather grand or ail encompassing in its formative influence on a

wornan's life. 1 had, in other words, the usual but not simple task of finding 'tbemes,' of

identifYing in 'my' participants' narrativeswbat tbeyconsidered important in this body bistory.

The surveillance that Bartky (1988) speaks of appears in several forms in 'my'

participants' stories; [ decided tbat wu one place to starL One Corm ofthat surveillance is
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wbat [ caIl body commentary.

Body CODllDeDtary, ODe UpressiOD of the IlZe

My interest inbodycommentuy was first sparked by the two püot projea interviews

1 bad with Annette and Phébée. Memories emerged of a number of comments on their

bodies, bath trom within and outside the family, at a young age and in adolescence. 1

searched my own memory and could oot remember overt family commentary though [ do

remember teasing trom other cbildren.

Every day we take in obliquebody messages and translate them ioto an understanding

offemininity. Raug et al. (1987), in their memory work on female sexualizatio~ discuss, for

example, how girls and women come to understand that to sit likea woman is to sit with your

legs together. They ask, what is the imponance ofthis leg posture? No mother says )tou

should sit with your legs closed because otherwise your pubis is exposed to view, and men

will think you are makîng yourself sexually available." Girls receive the information that

there is something mysterious, powertùl, sexu~ to be concealed between their legs; it gathers

meaning beyond its mere existence. "'Sexualization' is acquired without sexuality itselfever

being rnentioned," (p. 77) what Haug et al. would call "de-namïng" (p. 79). They give as an

exampleof"de-namïng"amaleacquaintance's suggestionthat "'women's physicalconstitution

simply makes it easier for them to sit with their legs close together rather than sprad apan;

it's their anatomy'" (p.78). They suggest that "arguments like this coodemn the Iqivities of

wornen to 1 perpetuai and sustained de-naming" (p. 78). They ask further then, "how do

'innocent' parts ofthe body become 'guilty'" (p. 79)1 This bas particular meaning in 100king

at body shaping lessons whichgirls and women receiv,\ and wbich contnbute to what Bartky

(1988) caIIs the "routine obligation" (p. 80) offeminized and feminizing praetices around

body.

The intemalizationofdiscipHnarypractices means that there is no onepenonorgroup

ofpenons to look to as being respoDSlble for the routine obligation ofmonitoring our own

bodies, as we are sbaped ioto wbat Foucault caUs "docile bodies" (cited in Bartky, 1988. p.

62). Using this by DOW farniliar ides, Bartky states tbat witbin our institutionaljzed

patriarchYt "The discipliDary power that is increasingly cbarged with the production ofa
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properly embodied femininity is dispersed and anonymous; there are no individuals formally

empowered to wield it; it is.. invested in everyone and in no one in particular" (1988, p. 79).

Sbe cites as one overt example the way that women who are fat are often told on the street

by perfect strangers that they should lose weight, or tbat they have "such a pretty face"

~ 1980) and are asked why they are fat. 'My' participants too tell stories ofbody

commentary by people not close to them. Body commentary that is institutionalized, of

course, does not necessarily have ta be verbalized by individuals. Since it is covenly and

ovenly contained in the texts of the media which cross our paths every day, it ends up

becoming common place, and eventually is understood and accepted as "common sense."

The pervasiveness ofthe cultural messages about how women should ad, or rather

more subtly, do 1Ct, means that femininity is naturalized, and then received as naturaI, by girls

and wornen. The additional power ofindividual body commentary must be acknowledged,

not ooly because girls don't have much resistance against the perceptions of the powerful

adults in theirworld, but because this body commentary is reinforced bythe larger framework

ofteleYision, magazin~ books, music. Thecommentaryofsignificant others on agirl's body,

particularly the commentary ofher Mother, weaves in with the cultural texts ofour society

to become very powerfW. (In this sense, 1understand the anonymity that Bartky speaks of

as the tightly interwoven discourses offamily and culture.)

Femininity is a complex construction, wbich is understood to Dot he a construction.

In this naturalized fonn, it becomes a wholly desirable state in whicb girls and wornen apPear

to readily participate. Haug et al. (1987), looking al the staries their group worked on,

noted a "connection between pleasure and subjugation; ... we saw ourselves taking pleasure

in the very process ofbeing traîned into particular dominant structures ratber than feeling

tyrannized by tbem" (p~ 81). This is a profound comment on the mixed pleasures of

adornment, body shaping, etc., tbat Bartky (1990) caUs an "infatuation with an inferiorized

body" (p~ 40), a complex narcissism of feminine production. Freida apdy descnbes the

dynamics of tbis infatuation by saying "I wu taught or puDed ioto the ideal of women

spending, or girls spending, just enough time on tbeir body to make it an abject or to make

it presentable and yet Dot enough that tbey could reaIly connect witb il" (32-2).
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It is interesting here to consider Valerie Walkerdine's (1990) anaIysis ofthe oven and

covert messages in cbild-centered pedagogy. While on the one band the overt message is one

of "aetivity, exploration, openness," the covert message is "good behaviour, neatness and

rule-following" (p. 140). (This sounds like the cultural dissonance mothers and daughters

face.) The latter "naIes" cannot be conveyed ovenly because they are the exact opposite of

what is supposed to he happening in the child-centered environment. This is very guilt

producing, she says, for those who understand the covert message and foUow it and then are

penalized for the very praetices which are producing the 'undesirable' behaviour. These

praetices are a1so pathologized witmn the context ofwhat is being produced.

For girls and wom~ the oven message ofequality, 'you cm be anything you wan~'

jars against the covert message, which is 'reproduce yet again your "femininity'" - translated

as being a good housewifelmother, "feminine" lover and superwoman worker. Girls and

women read the coven message. Th~ following what they "read,' they exhibit the

pathologized behaviours (for example, the continuum of dieting ta anorexia) and are

stigmatized as "diseased" or dysfunetional. One very important "text" that girls read is their

mother, their most immediate and accesstble feminine representative.

Mother lpeab: The daulhter ban

Do qualitative research on teenage girls and you will find you cannat get away
trom their mothers. Literally, because before you cao get ta the daughters
room for your cha~ you first have to spend the obligatory balf-hour making
smalt talk with mum over a cup oftea. And figuratively, because the mother
is one ofthe most important people in teenage girls' world ofexperience. (de
W~ 1993~ p. 35)

1 wu not interviewing teenage girls. Nonetheless, [ wu asking about 'my

participants' memories oftheir transition ftom preadolescence to adolescence. And mother,

bath literally and figuratively 50 to speak, loomed (a ward used with intention) large in the

lives ofboth 'my' YOUDger and older participants.6

The relationsbip betweengirls' body tessons tram their mothers and the intluences of

what Miekede Waal (1993) caUs the mother's "pedagogiemoral" (p. 42) have been exptored
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by Elizabeth Debold, Mary Wd50n and Idelisse MaJave (1993), as weil as Raug et al. (1987).

Debold et al.tist sorne ofthe "shapins" commentary ofmothers:

Pull in your stomach.
Fix your hair.
Get your hair out ofyour face.
Are you going out loaking like that?

Put a üttle üpstick on.
Talee your hands away tram your face.
Stop picking al your face.
Stop biting your nails.
Stand up straight
Don't slouch

Sit straight

Smîle. (Debold, Wilson, &. Malave, 1993, p. 206)

and add "underlying each admonition is a cultural idea ofwhat is and is not attractive in a

woman. 80th the standard and the ways it is communicated undermine wornen and girls" (p.

207). They suggest it is more than the immediate "tesson" which is conveyed about the ideal

which is important. Who is sending the message a1so matters profoundly. 'My' participants

voiced their mother's overt (and covert) commentary as an important theme. They were

particularly alert to, and influenced by, these body lessons they reëeived trom their mothers.7

1would add that simultaneously conveyed in these body lessons is an implanting of

the concept ofselt:transfonnationas weil as the overlayingofidentity with the body. Debold,

Wdson and Malave (1993) seem to suggest, and Bartky(1988) makes more explici~ that the

resulting contradiction of this falsely enbanced, imbued sense of responsibility for selt:

transformation, and the impoSSlbility ofacbieving i~ can bring about a great sense ofshame.

This inability ta acbieve the unachievable (never 50 named), ofgaining full mastery

over transformation, and its concomitant sbame, echoes with Anne.Louise Brookes' (1992)

statement regardingthesexualabuseshe sutTered and ilsetfecton ber, "1 always assumed tbat

the authority orthe other wu more powertùl tban wu my own authority. My body told me

so" (p. 34).

Ifthe pnetices we are supposed to muter cannat everIII mastered. in otber words,
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ifour "feminine" transformation can never hecomplete orcompleted, then the shame and the

striving to transfonn cao become conflated and ail encompassing. Our sensory experiences

ofour bodies become 50 overladen by multiple adtura1 messages, abuse and harassment, we

lose a sense ofowning them, or being them. Our bodies end up "telling us 50," that we do

not have authority over ourselves, over our own identity. Understanding this lack of

ownersbip.. what 1often thinkofas homelessness, c:an help us seesuch "pathologies" aseating

di50rders or selt:mutilation as strategies ofsurvival (Chemin, 1981, 1985~ Cross, 1993).

Indeed in the body lessons which are passed on to girls, identity is always implicit in

the practices. Carol Smart (1996), in a discussion about the constitution of the subjeet,

suggests that praeticescaoexist before havinga discursive identity. She says "we can see that

d2in& (practice) needs to be distinguished tram~ (identity)" (p. 226). [t is indeed the

rare mother who aetually states "You should sit with your legs crossed because otherwise

everyone can see your pubis." Rather, the praetice is associated with the gender identity,

"girls don't sit with their legs open." The reason is never stated, but as Raug et al. (1987)

suggest, the identity begins to become constituted by the sexualizing concealment. "[n

accepting certain 'standards', we acquiesce also in a panicular relatianship to others, to the

identity otrered us by those relationships.... the body becomes the medium through which we

are inserted ioto the prevailing social order" (p. 88).

Sandra Bartky (1988) too lists the "disciplinary praetices that produce a body which

in gesture and appearance is recognizably feminine" (p. 64). They range tram the more

obvious - dietin& physical exercise for body sbaping, make-up, hair and skin attention,

cosmetic surgery - to the less obvious - ways ofsitting, moving, taking up space~ looking

and receiving looks. These practices suggest to girls and wornen that they (their bodies) are

not acceptable. Indeed, the message seems to be that a constant etfort at transformation

must he maintained. In the (heterosexual) commodity economy ofour feminine selves, we

appear to he involved in a never-ending project. Bartky states that tbis regulation is

"perpetuai and exhaustive - a regulation ofthe bodys sizeand contours, its appetit~ posture,

gestures and general comportment in~ and the appearanœ ofeach ofits viSIble pans"

(p. 79). She empbasizes that this project is DOW the "routine obligation ofevery woman, he
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she a grandmother or a barely pubescent girl" (p. 80).

Phébée says of ber mother (who is now 89) tbat she continued her obsessive

relationship with food and body iota her 80s, "Sbe wanted ta fit again into one ofberdresses

for Christmas day and sbe went on a drastic diet and ended up in the hospital. Sînce she

understood tbat her body couldn't take that anymore, she bas stopped" (2-10). My own

mother (age 83, weight around 9S lbs) recently asked for a girdle ta keep ber stomach in.

Joan's mother, aged 81, (C. MitcheU, Personal communication.. March 1998) constantly

thrusts the tlatness ofher stomach, proudly maintained even after bearing five children 50

years aga, into any conversation.

Mothers are viewed as being (one of) the most important (and often pathological)'

influences on their children's developmentallives. What is less explored, Anne Woollett and

Ann Phoenix (1996) suggest, is "the implications of prescriptions in developmental

psychology texts for women, for mothers, for children and for feminist accounts of

motherhood" (p. 81). While they were looking at print texts, we can take texts in the larger

sense, as in the texts of popular culture, the texts of femininity, and thus the reading for

prescription cao he enlarged.

The analysis ofcultural prescription must he bath persona!, for ourselves, and in an

outward direction, teaching others. Susie Orbach (1994) discusses how moth~ as the

carriers of culture, cannot help but influence their daugbten in their relationship to their

bodies. "The gender prescriptions that have such a profound etfect on mothering are no less

important in the development ofa girI's corporeal sense ofself' (p. (70). She suggests tbat

a mother's own sense ofber body will inevitably he taken in by her daughter:

The daugbter's corporeality embodies the motber's feelings about her body) her
experiencesofthephysical interventions betweenthem, as weil as the instructionsand
modelling about appropriate physical femininity. (p. 172)

Brown and Gilligan (1992), as well as Debol~ Walson and Malave (1993), are sugestîng

tbat adult women in positions ofinfluence with young girl, wbethermo~ teachers, or

others (such as coaches), need to become self-consciously awue oftheir own contlieted

issues, emotions and dilemmas, bathput and present, with their roles as women, as mothers
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ofgiels (and boys)~ as female teachers (or coaches) ofgirls (and boys).

This need for selfawareness on the part ofadult women is deeply highlighted by the

voices of'my' participants. \Ve can speak abstraet1y or generally orthe oveniding influence

orthe (white) patriarchyon ourselfimages, the male "gaze", the "consuming passions" which

are nurtured in us by our consumer culture. However~ what 1heard in the body memory

narratives of'my' panicipants were ofinfluences very close ta home~ the voices offamily and

school.

1do not wish to discuss here the origins ofpsychopathology, nor to embark on any

psychoanalytic analysis of the mother-daughter relationship (for which 1 am eminently

unsuited and untrained). Rather 1want to stress how the importance of mother and how

mother's prescriptive words (or silent modeUing or both) meet and mesh with cultural

inscription to have a strong effect on girls at their entry point (ofmoving in)to womanhood.

Phébée descnbes being agirl as "an apprenticeship," "just a passage, just learning how to get

there" (2-31). Mothers end up being the mistress craftswomen that girls apprentice to.

Acknowledgement of this aspect of the mother-daughter relationship appears to he of

paramount imponance. EquaUyimportant, however, is understanding howtheapprenticeship

to motheras role model for femininity mesheswitb that anonymous, non-differentiated power

that Sandra Sartky (1988) identifies as construeting femininity. Debol~ Wilson and Malave

(1993) state:

Raising a daughter is an extremely political aet in Ibis culture. Mothers have
been placed in a no-win situation with their daughters: if they teach their
daughters simply how to get along in a world that has been shaped by men
and male desires, then they betray their daughters' potential. But, athey do
not, they leave their daughters adrift in a hostile world without survival
strategies. (p. xv)

The voices offeminists analysing mother/daughter issues bave been for the most part

the voices ofdaughters (Chemin, 1983; 1985; Friday, 1977). The generatioD ofml!mothers

bas been more voiceless (Capian, 1989; Mirkin, 1992; Rabinor, 1994; Surrey, 1993). This

voiœlessness basbeen partofthe dilemma. Nowtbat we are mothers, we bave to understand

thesedilemmasofprepuation, ofassimilation, ofconnection, ofidentity moreclearly, 50 that
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we too do not become voiceless and irrelevant.

From 'my' participants, 1heard the voices ofdaughters, for the Most part. Of'my' six

participants, only two were mothers. (1 too am a mother). This ofcourse had a deep impact

on what was said and what 1heard. The etreas on our body histories ofour socialization as

daughters and mothers do need to be explored outside ofthe usual pathological etiologies.

Catherine Steiner-Adair(1990) looksat the socialization ofgirls and the valueof relationship

in their development. She posits a fundamental male-oriented bias in our North American

culture that defines autonomy as the goal of development. She then suggests that "since

females develop a sense of identity in the context of relationship, girls are naturally more

dependent on and vulnerable to extemal references imPacting on their sense ofidentitylt (p.

165). Ifgirls are socialized to value relationships, though, she asles a signiticant question:

..Are girls aise socialized to value the values they are given for relationships?" (p. 166).

This question goes to the heart ofwhatGilligan and consoeurs too areexploring when

they seek to help girls $lay grounded in their own subjectivity. Ifautonomy is the prime value

of our culture, and ifgirls value relation, how do they negotiate the dissonance between

values? How cao their socialized mothers and the other women in their üves help them

negotiate these values?

Steiner-Adair (1990) thinks it is this dissonance that is a prominent etiological factor

in the development ofeating disorders. She says that rather than seeing eating disorders as

a "(allure to attain autonomy" (p. 169), as it is seen by many eating disorder researchers, it

is more likely that "eating disorders have erupted in this culture because ofan unhealthy and

unrealistic overemphasis on autonomy in women" (p. 169) and the resultant contliet for girls.

Sbe suggests that self-destruetive dieting bebavioun are "culturally supponed" (p. 167), and

that to understand their predominance in adolescent girls' lives (in panicular) "requires an

analysis of the bridge between normalcy and pathology" by viewing "normal" development

in a cultural context (p. 163). 9

This contliet for girls CID show itself mast explicitly in issues around body and

sexuafity. Girls DOW cao expect equality around gender issues ineducation and the world of

work. Body and sexuafity. however, remain complieated and controversial terrain. The
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issues emerge very strongly at adolescence, for bath mothers and daughters.

Freida, Phébée and Emily speak oftheir motbers' explicit problems with food and

with body image. These two things are not the saml\ though tbey are often contlated.

Phébée says bermother's kitchen wua "laboratoire" wbere she constantlyexperimented with

"healthy" food; simultaneously ber mother was bulimic. What is common to bath food and

body image issues is obsession (Chemin, 1981). For women, there are conflietual images of

motheras Dunurer, feeding her family (thoupoften not herselt), while simultaneously having

to be a slim (sex) goddess (Kaplan, 1980).

ln Freida's family, food was neverjust food (4-1). It had good orbad labels, and there

was a generaUy negative relationsbip with it. "It had responsibilities attached to it" (4-1) and

it wu weighted down with meanings that were never made clear. There were many ruIes, she

says, but they were unspoken "50 you had to figure them out as you went" (4-1). What was

clear to Freida wu that her mother had "very severe body image problems" (3-1) which she

did Dot acknowledge, but which Freida views as having been "transferred" (3-1) to her.

These "formed themselves into comments about my weight, comments about my hair, ...

about anything.. anything bodily" (4-1).

Freida descnbes this as the "you're such a beautiful child but..." (3-1) syndrome. In

an earlywork on women and weight, Mareia Millman (1980) named it "such a pretty face"

(the but is in silent parentheses), a 'compliment' that large women rec:eive constandy. It is in

essence the request for transformation ta tùlfill your cultural assignment. 1remember weU

sitting in a male gynaecologist's office in my twenties, listening to him say "you have such a

pretty face, why don't you lose weight?" (What this had to do with my Pap smear wu of

course never explained.)

Phébée too speaks ofthe "transference" ofher mOthers body image diIemmas. She

says "For her~ body image and eatingwu a very obsessive proœss and 1caught it, very early

on, this obsession" (1-7). It wu not, as she puts il, "passed 00" to her brather. Her mother

told her constandy:

Pull in your stomacb, straigbten your shoulders, pull in your stomach,
straigbten your shoulders. She would a1ways do that, or~ you Imow, pat my
sboulders or my badc, meaning puR in your stomach and straighten your
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shoulders. So 1 wu conscious of my stomach all the time. This was
omnipresent. 1would walk on the street 1would look at somethin& 1didn't
see the sky, 1 was thinking about my stomacb. (1-24)

The conftieted voice of Emily's mother comes through in a letter she wrote when

Emily wu 8 years old and staying at ber grandmother's. "1 wu just leaming ta read. 1can

teU by the way she wrote it and she says at the bottant, 'pleasedon't eat tao much while you're

there. Practice saying no thank you.' Sa 1thought that was kind offunny" (4-1).

Emily describes her mother as heing very "neutral" in her commentary on her. Sbe

says "she doesn't impose. [f she bas those values, she doesn't impose them on me" (6-2).

Nonetheless, Emily does descnbe her mother as heing very very concemed about her own

weight; "sbe even says this - she would rather die than get fat" (15-1). Her mother often

commented on Emilys weight. Emily says "she would always make sure that 1didn't eat

certain things.. she would always ask my grandmother not ta feed me 50 mucb" (4-1) and she

adds "even now, every time my mom sees me after not baving seen me for a long time, she

says 'ob, you've lost weight' and 1haven't, 50•.. 1told her tbat that upsets me" (4-1). "1 don't

see why that bas ta be one ofthe tint things she says" (S-I). Emily wonders about the eifect

ofthat on her because she bas been concemed about her weight since she was 9 or 10.

Gerald Adams, Mandy Hicken and Mahsid Salehi (1988) studied the relationship

between parental expectations regarding physical attractiveness attnbutes, parents' verbal

behaviours and children's socialization regarding attraetiveness. While they were measuring

children's views ofotherchtldren, their findings are interesting ifwe relate their study ta how

we leam to view ourselves. Why is il, for instance, that most children at a very early age

identitY the fat child as the least desirable playmate?

~ Hicken and Salebi's (1988) studies suggest tbat:

As parents internalize a physical attradiveness stereotype and they express
tbese expectations tbrough subde descriptions about people, children May
experience a parental socialization procas that could encourage the child's
intemalizationorthephysicalattradivenessstereotype.In~ cluldren may
begin ta maDÜest attraetiveness-related stereotypie behaviour in their peer
relations at a relatively young age due to tbis subtle parental socialization
process~ (p~ 147)



•

•

55

Stephanie makes very expticit the influence sbe Ceels the adults in ber life had on ber.

She didn't question the labels that were put on ber; sbe says, "The adults in my world were

the people that told me wbat and who 1wu. My mother told me every day what 1was; 1

staned thinking for mysel( really much later... if the adult tumed around and said ta me,

you're green, [would have believed it" (3S-2). Sbe received contradietory messages trom

ber mother. While she says that in her family, the overt mie was that smart was better than

beautiful (and she W2S smart), Stephanie al50 seems to have understood that for ber younger

SÎster, Alison, who was 'beautiful', smart wasn't necessary. "Alison unfortunately wu told

that she was good lookin& that was all she bad to be, and it is only DOW she is beginning to

say, l'm smart too" (14-1) . Stephanie was told, in her teen years, as sbe began to take an

interest in boys who didn't seem ta be interested in ber, that she wu "too tall and too smart"

(16-1).

Strategies that mothers use to ISSist their daughters in dealing with differences in

Stblings.. difFerences in development, CID sometimes have a ditrerent impact than intended:

My mom had a pushlpull etfect; she will teU you one minute you're this and
the next minute, you are the exact opposite. She said there was nothing
wrong with the way [ looked, that 1 wasn't fat whatever, but [ wu not as
preny as Alison or whatever other image, or the way she was when she was
younger. (Stephanie, 19-2)

Stephanie bas struggled and continues to struggle with these labeUings to come to her own

assessments ofherseJt: her abilities, ber potentiality.

Neither Annette nor Caroline remember their mothen' words as being a positive or

negative intluence on their body selfconcepts. Annette says her mather was not mucb ofa

talker when she and ber brothers were young. Sbe didn't ta1k to them much about her own

Iife because "she didn't want to intluence us; that is the way she says it" (2-8). What Annette

understands ftom this is tbat ber mother bad a dark view ofliCe, tbat she wu depressed and

sbe didn't want to convey that attitude to ber children.

Nonetbeless, Annette says. "we were intluenced by bow she aeted.. by the nonverbal

body language, but oot in tenns ofwbat sbe aetuaIly said" (2-10). Rer mother made many

ofAnnette's clothes, and those ofherbro~but me didn't make tbem for herselt: She said
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she didn't have the time~ but Annette adds that "she didn't Iike ber body~ she thought she was

fat, 50 she didn't bather" (2-9). Now in ber 70s, her mother still "takes somebody else's word

for what she sbould he weigbing" (2-20); she went on a diet because ber dOdor told her to~

with Iittle visible evidence ofits necessity. Freida, too, speaks ofher mother's vulnerability

(and her own) to their doctor's ~diseasing~ oftheir body weight.

Caroline remembers notbing of family commentary on her body. She speaks ofher

parents as not having had 'body' issues. Sbe says ber mother was very beautiful; she started

ta gain weight in her 40s and 50s, but sbe didn't appear ta have any issues with her weight,

and was confident in her looks. Her father, who foUowed her mother home trom a soccer

game "because she had great legs, If still thinks her mother is beautiful.

Nevertheless, trom a very young age~ Caroline felt she was fat, unlovable. She says

her family was very undemonstrative; she made the connection that it was because she was

fat that she wasn't hugged, loved. "In my mind... 1was in some way repulsive ta th~ and

so they would not be able ta reach out and take tms Iittle kid and hug them and think they

were terrific, and it was because 1was fat" (1-1). She doesn't feel that her parents directly

gave her the feeling ofbeing fat; "1 think it came ftom me" (3-1), but she adds that they never

did anything to "contradiet" this perception. In Grade 10 she started what she caUs

"disciplined eating" (16-1) and although she lost weight, she remembers no reaction to it, at

home or at schoal. She adds, "It is possible there wu feedback, there must have been. But

1don't remember bearing it. 1cenainly didn't take it in and fee! good about myself: Maybe

1wasn't letting it sink in, because [ wasn't willing to let go ofthis feeling that [ had ofmyself'

(16-1).

Caroline's story identifies how deep suc:h internalized feelings are, not easily altered

by surface change like weight loss. [t also bighlights what Sandra Susan Friedman (1997)

calls the "code", the "language offat" (p. 45). She says that, as Brown and Gilligan (1992)

have found, girls "Iearn to live tbeir lives in translation in order to ac:oommodate themselves

to Adam's rules" (p.34). One ofthe major translations girls seem to make is that oftuming

situations in which they cannot express their authentic selves ioto an identification of

themselves as heing insufticient, inferior~ and tben, fat. Although this seems Iikea major leap
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in selt:naming - ftom inferior to fat - we can understand it in Hght of the identification of

woman with body, and ofbody with a lesser arder ofexistence. In addition, at adolescence,

Friedman (1997) says:

Many girls associate the societal restrictions that are imposed upon them with
the inevitable weight gain and inCfease in body fat that occurs during puberty.
They try to deal with the new restrictions in their lives by focusing on these
changes in their bodies. They focus on their retlected external image instead
of on their real internai selves. Girls det1ect their feelings back onto their
bodies and encode them in the language offat. (p. 36)

Girls al puberty, living in radical1y changingbodies, which are simultaneously being culturally

sexualized, are particularly susceptible ta this jump to an "inferiorized" body. Ofcourse, this

translation or encoding is not embedded in our DNA. It arises from a multitude ofsigns, in

ourfamily, school, and popularcultures. BUl it ends up inscnbing the individual girl with that

material "grip" that Borda (1993) identifies.

Cultunl prep.redans

[ have noticed how free adults feel to address childrenabout how they look, in a way

that they would rarely address adults: "How big you are, 1can remember when you werejust

this high, what a preny dress you have, what a preny girl you are, what beautiful hair you

have, what a beautiful smile" and 50 00. 1have done it myselt: It is as ifchildren were just

a surface that was written o~ and you wanted to be able ta compliment their parents about

how good the writing looks.

Another thing 1 have noticeel is that boys are not usually complimented on their

clothes, or their hair, or the colouroftheireyes. They are lold how grown up they look, how

big and strong they are, if indeed their looks are commented on at ail. GirI~ on the other

band, receive a continuai barrageofcompliments on their looks and c1othes. It seems a smaIl

and trivial thin& but ttts pan ofthe set up. It stans 50 young. It is part ofwhat HiIary Lips

(1994) calls "cultural preparedness" (p. 89). In speaking of parental bebaviour and its

re1ationsbip to mastery for chil~ sbe sugests that ftom the time:

When parents descnDe newbom infant daughters U 'softert and 'finet" tban
their newbom infant sons who are comparable in size and strenÂ to the
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times when young boys are given toys that require skill and perseverance ta
assemble and use while girls are given doUs, the message sent by parents ta
their children is that boys cm make tbings happen and cm take care of
themselves, while girls cannot. (p. 91)

Lips suggests this kindofbehaviour sets up "cultural preparedness for powerlessness"

(p. 90). The result ofthis continuaI and consistent 'priming' is that "girls and wornen become

increasingly ready to learn the lessoR ofpowerlessness in any new situation" (p. 90). 1would

suggest that the voices ofothers, including but not only those ofparents, prime girls, long

before popular culture or their peers have an influence on them, to 'tbe seen" in the Berger

(1972) meaning ofthe word - socialized ta the mirror.

Tbe power of body commentary

Body image researchers (Rieves "Cash, 1996; Thompson" Heinberg, 1992) have

round a correlation between childhood teasing about physical appearance, what Thompson

&. Heinberg (1992) calIltnegative verbal commentary" (p. 60), and negative body image in

adult women. Thewomen in their studies remembered substantiaI teasing about theirphysical

appearance when they were youn& trom family members, relatives, mends, teachers and

peers. In particu1ar, brothers were remembered as being the worst, foUowed by peers.

Phébée says her brother always called ber "la grosse," rarely using ber own name. Rer

parents never seemed to have stopped hint tram dOÎng 50. She says "1 think il was to give hint

sorne powerthat he would put me down... and it did, il bad that impact on me" (1-8).

The power of tbis commentary is very strong, particularly when it is addressed ta

preadolescent or early adolescent girls as they struggle to define themselves inside their

changing bodies. 1know that 1have never Corgotten a casual comment by the mother ofmy

then current best tiiend teUing me~ at age 12~ tbat 1had the kind oC look that meant 1would

come iota my 'prime' and be beautifW at age 3S. ft doomed me in a sense ta have a certain

vision of myself: 1 had no measure against whicb to weigb ber comment; 1 took il in

wholeheartedIy.

Other stories by 'MY participants show a similar singular lack ofunderstanding by

adults ofthe power ditferential between adults and cbildren, and the resultant power in their



•

•

S9

commentary, positive or negative. Phébée tells a story tbat obviously bas never left ber

consciousness. When she was n, she went into hospital ta bave her tonsils out, and while she

was there, she was put on a met. She lost npounds. When she came back to school, her

teacher commented in front ofthe class on how wondertùl she look~ having lost 50 much

weight. As Phébée says, "sa that does il, eh? What was 1befon~, and what would 1he next?"

(1-17) This message to a child is not a compliment, but says how unacceptable she WBS

before (as do most 'compliments' about weight loss). Her teacher felt free ta comment on

ber in lhis way.

Stephanie, a tall girl and wornan.. bas had many experiences ofwhat shecaUs the 'don't

forget us Iittle people' reaction. At schoal, clumsy was a ward that became attached ta her

"tallit designation, and it had negative connotations. When she wu clumsy, as any child might

be, it became inappropriately attached to ber tallness, and was something she was teased

about. She says "1 dido't feel clumsy until it was pointed out by difFerent people at different

ages" (1-19). Awkward was another ward. "My teacher would put it very nicely, 'weIL

you're rather awkward, darling'" (1-19). Stephanie feels tbat her height is an essential part

of who sbe is and when she is rejected because of il, she fcels ber whole heing is being

rejected.

Annette, like me, bas memories of commentary on her body by relative strangers,

comments that bave stayed with ber. When she was about 13 or 14, on a visit to New

Brunswick, she overbeard an older man say "'it's too bad ta bave a child's mind in a woman's

body', like that. And it sounded Iike a put down" (1-10). She says "this comment "stayed

in me, stayed with me" (1-10). She adds:

What wu happening is a lot of people were starting to give me messages
about my body tbat 1 hadn\ even rea,ljzed. Like 1 remember one of our
neighbours wu saying that 1had realJy strong legs, like a runner~ or a ballet
danœr. And 1bad nevee noticed, lik~ my legs. Another &Uy who wu into
weight lifting mentioned, he uked me if1 wu a ballet dancers because be
seemed to feel that my legs were strongers out ofproponion ta the rest ofmy
body. And il wu sa like other people noticing my body, you knows which
started making me maybe a Iinle selfconscious about my legs being big. Up
until thens 1hadn't noticed. Up until~ tbey were just for 1'UlllÙDg. They
were for jumpin& being good at skipping. and for being very usetùl.



•

•

60

And then after that, you start looking at them, and tbink weB, they are
Dot slim like other people's. So you started comparing yourself to other
people. But up until there, il seemed like 1wasn't really that aware ofmyselt:
what's bappening here is they are talking about me as a sexual abject, before
1 wu ready, before 1 wu even ready to hear tt... for some reason, even
though those aren't important statements they stay with you. [t makes you
become awace of that division, you know, that suddenly your body is
50mething that is not you, it is what other people~ it is what they project
on to il. (1-11)

Emily too, who sees herselfas overweight and struggles with this image ofherseIt:

deals with suc:h comments trom a boyfiiend who is concemed about weight in worneR,

seemingly both aesthetically and for health reasons. "And he said to me once, he said that's

the worst thing, when women get overweight" (14-2).

Caroline speaks of the endless teasing she received trom the children at ail the

different schools she went to. She taIks about one "terrifying" occasion in Grade Il when sbe

was supposed to receive an award for ber grade point average. Her parents made ber go to

the prize giving, but she spent the entire evening hiding in the bathroom, standing on a toilet,

50 that no one could tind her. Sbe couldn't bear the idea ofbeing seell,"everybody was going

to look at my body walk across the stage" (20-1). Emily too says in class "1 would try and

sit in a position whic:h 1 think will somehow make me look thînner... for instance, 1would

a1ways sit on the edge ofmy chair 50 tbat my legs wouldn't be pressed down" (16-2).

The discipline and energy required to forestall the awaited commentary is enormous.

It takes a great deal ofwork, as Walkerdine (1990) suggest$, "to coyer over not an essential

femininity but adifferent set ofdesires and organization ofpleasures" (p. 145) than those of

ourcultural usignment. 80th theaetua1 and the imaginedcommentaryis terrifYing, whenone

considers its cumulative effect. Becky Thompson (1994) cites Harriette Pipes McAdoo's

phrase "the mundane extreme environment" (p. 369) of racism resulting "tram an

ac:c:umulation of injuries," the daily primiDg. This idea of the "mundane extreme

environment" c:an be app6ed to a girl's geography too. For girls, the daily priming tbrougb

commemary, whether seen u barassing or not, prepares them to assume their place in the

cultural script.
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Cbapter IV
Rer own body story: FroID the inside

There is no theory tbat is not a fragm~ carefully preserved, ofsome autobiography.
(paul Valery, cited in Miller, 1991, p.I).

Ber own body ItOry

Ifgirls are highly intluenced by outside voices~ ifgirls are primed for powerlessnes~

then is there resistance? Wbat does their own voice (what does that Mean exactly?), their

authentic voice (to use Gilligan's terminology - but is authenticity without ideology?), sound

like?

Can we teU staries about ourselves through memory and narrative that are outside of

the cultural performance, that are not co-opted or coded iota already framed narrative lines?

1think this is very difticult. Personal experience narrative does not sit outside construction.

Nonetheless, it is not an "exhausted genre" (Kauffinan, 1993, 142). But how does one speak

of the body of the woman and the woman in the body in a way that neither essentializes

herlherbody, nor abstraets her from herbody?

[ felt that one way was to SPe8k ofbody outside ofbody image, to ask questions that

did not cORtain the words 'body image,' 'weigh~t tshaping.' So much of body image is

asswned ta be about these issues. For womeR, the idea ofbody, beyond reproductive issues,

seems ta have crystallized around size and weight issues.

So beyond asking for 'MY' participants' body biography, [ asked what [ considered

ta be two important questions: '\yhat is your favorite body memory," and "what does it Mean

ta be a girl." 1also asked for a tbinl Penon story that looked at body memory at a transition

time. 1think this moved the language to a ditferent sort of place or places. These places

turned out to he ones ofmovement, ofaction, and ofsafety and sensuaIity. 'My' participants'

favorite body memories also did not necessarily correspond with, or ret1ect, what they relt it

meant to he agirL

Listening to the words of'my' participants and reading the staries they had written,

thinking of my own rich memories, 1 could feel sometimes the sun on my/their skin, the

movemeot ofmyltheir body. It wu very moving. The physicality ofour bodies in the world
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gets tlattened on the page; our physicalliteracy cannot be nailed down. Whatever words [

write here are ooly abmI1 the body. Our bodies are coded, certainly, and when we speak of

them, we speak in code most often. Even when we move in them, we move in code most

often. But there are moments that seem unique and uncoded. [can feel those moments

undemeath this writing, even if1can't convey them. They are a form ofresistance, ofseizing

one's body for one's own purpose.

ln the following section, 1 brietly discuss 'MY' participants' favorite body memories

and what they feel it means to be a girl. [n addition, their own third person story is

reproduced1, with any discussion that emerged from its writing. As weil, the photographs that

were given to me ta put in the study illustrate each panicipant's section.

No eneOlies in sight

Stephanie, for instance, tells ofher favorite body memory.

That would be pretty easy aetually. The tint lime 1 ever sunbathed in the nude.
EspeciaIly someone such as myselfwho is as reserved as heU. The tirst time 1ever did

that, that was amazing. 1was just 50 free! Nobody was around;
we were camping. The family was away. 1was stretched out on
a towel, happy as a pig in poop, lying there getting ail this sun and
not a stitcb ofclothing aD. It was great! It felt very ftee. Free.
No restrictions, no material excess foolishness. Even at 13, 1
thought 1was..quite the thing, reading quite a bit ofpbilosophy at
the time. And ofcourse reaIly reading up on the movement for
the suffiagettes and..being thirteen. Anyway just that element of
being fiee the.. never appealed ta me, but just oot having a stitch
of things on. No fear. Absolutely DO fear. Complete complete
sense of fteedo~ on the physical as weB as the sort of
psycbological... no one wu uound. Not a soul. No enemies in
sigbt. (44-2)

Stephanie's response to wbat she used to consider being a girl is interesting wheo

juxtaposed with the freedom ofthis nude sunbathing with "no enemies in sight." A girl's

essence was "wearing a dress and having your haïr so~ your bands so~ smelling a certain way...

excessively flirtalious, heing essentiallya sexuaIly attractive_If (38-2).

Stephanie's story recounts an experience which reflects some ofthese tèelings at age

12 or 13. In ber story, too~ is the element orthe princess, what she defines as "something
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valued, something treasured, something pamper~ you were given things, you were

acknowledged, you were the focus ofattention" (8-2). She says that as a young girl~ getting

caught up in the emphasis on physica1 appearance mean~ "playing a role~ the female - the

woman itseIt: that whole package, that cbaracter~ seems ta somehow end up being lost in that

physical development or identity. You become the image, rather than beœming a person" (9­

2).

Step......'_ .tory.y Step....1e

•

Sammer wu definitely h~ the sky wu 1

bright bille. Stephlnic had wokeo up carly abat Saturday
mOl1lÎDg iD June, excited becausc today sile wu going
shopping witb her mother, Maria aad ber sister,~
to buy a~ a gnduation dressa

Stepbanie's mother hcard ber eldest child
moviDg about; groaaing. me reluetlDtly lcft the comfOl1
ofber soft bed. Having oaly had a few hours ofsleep,
she couId thin.k of Dothing me would like bener thao
reDllÜÙDg in bal. Working the gnveyard shift. while
raising IWO young scboolagcd children wu begimüng to
take ils tou. However, berjob providcd ber family witb
the basic neœssities and aUowed thcm to live in some
modest comfort. Shc laid bœa worryiag an week about
going to buy StepbaDie's dress; JDODeY wu tipt Ibis
montb. She wu boping sile coulet get a Dicc eaougb
dress for ber linle girl, because sile bad seased just how
much dais gnduatioD cen:mony wu bcginoing to man
to Stephanie. So, up sile got, beadcd for the chiIdren's
rocm to wuo AliSOIl op, knowing fuU weU abat the linte
one wouJel sIiIl be abcd sleeping.

StepIœùc in the IIlCIDtime hId set the table for
breakfast. After brakfat tbcy heIdcd out to the
GnxaficId PIIk shopping mail It wu to be the tint stop
ofthe clay; luckily eaougb il wu aIso the Iast.

They walkcd into a little boutique çaI1cd "a la
mode". The owner of the boatiq~~wu aIso a
ocigbboroftheirs. It wu the tint lime tbcy luldever!Ct
foot ia dais SIOR:. Marysc IppJ'OlQbcd~ ukiDg if
tbcrc wu aoydùng in plrticular tbat dIcy WCIe Iookiag
for; ID wJaiçh Maian:plied teDingber that thcy wcre here
to boy. gndualioD cIn:ss for Stcph.nie. MatyIC poiated
fO. J'ICk oCSIIIJIIIIerdresses. SIep....s lDOIberwllked
cwwto dier-* siOia&duouP the lSSOdIDCIItofdn:aes.
She puDed out duec tUt .. favond. ODe drea wu
blKt..t...polka'" sIrIiIbt eutml to StepUaie's
way oCtIùIIkiD& OIIC ofthe most boriDgdresses sbe laid
~SClCIL Sile stillhad to IIY ilon. 1& ilwas Ibc Olle tbat
her motller liIœd best. n.JdùIIy il did JKJt fit ripa; il

made the chubby kid look tha. mucb chubbier. The
seœodcIress aIso hall polka dots. bUI thcsc werc pink and
whitc9 and it had a 1arBe white cailar. Step1wlie hated
tbat ooe100. ne lut dress wu ail cn:am colOUl'Cd Iacc.
It looked like sometbing out of ODe of her mother's
~ romance aovcls. Somethiag you would puB out
of a cbcst abat beloogcd to a loag siaec dead relative.
Slepbanie bad just finisbed readiJlg a book ca1Ied
"Saman1ha's Secret Cave" in which chcsts of IDtiqucs
were fo_ lIO sile round thù dress 10 he very l'OIDIIltic.
She tried it on; it fit beautifully. She stIl1ed to swirl
aruund. delipted tbat tbis rime, with a cIrcss 1ike this, the
other kids at school would not tease ber about looking
likc. boyorbciDg as ta1l1Dd as lougb as the boys. They
wouId fiDaIly...ber Iike • girl. The funniest part about
the way the kids wcre was tbat Stephanie was anything
but a tomboy. Shc just stood sa much taller than the
odaer lads. Shc wu even taIIcr tbaa ber grIdc sÇhool
lcacher. Katîc. She rcaJly wanted tbis dn:ss uad hoped
ber motbcr would buy il Maria looked at the priee liB
and criDgcd iDwudly; it wu a lit1le on the sIcep sidc.
SIle œdùIIya*I:d thec~ DOl waating to sec the look
ofdislppoiDtaaatoo berdaqbter's face u sbc uked her
ifsbelilœdooeoftbec8crdn:sscs. Stephanie·s face fc~
but sile wu • good girl aad bcw tbat 1hcy did DOt bave
a lot ofmooey9 liO she piçked the pink Olle. As sile was
puaiagœ berclolbcs ber lDOIhcr decided to sp1urF aad
ptdiecramœIouIaldn:ss SlcpbaDic su mach admired.
Herdaqlder wu a:sIatic! 1'heyheadcd home satisficd
with tbcir pun;bue.

A wcet later il wu the aftcmooa of the
gnd...~ StepUaie WODCIc:Rd wlut ber cllSIIDlaes
wcre goïal to thiDk. Maybe Tbonatoa CbrisIopber,. the
cutcst boy in clus, wouId dùDk sile Iooked~ but
dIat was kiDd ofpou. Boys wcre stiIIjust 100 wcird; il
stiU wouId bc~ however9 if for • Iitde wbiIe dacy
IIaIalla'tbe samewaytbc:y did Ihc oIber girls. SIle lOt
dn:aallllllpat_ dao~Iüq pairoCpaatyhœc. Tbcy
ik:bcd; ilwas'" first lime ia 11er Iifc silebdevcrWOI'Jl
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pantybose.. SIle put (Ml ber oew macs wbich maldaed the
dress. bermmn fixal bcr_.m sile was aIIowed ta put
cm makc-up. Slepbaaie Cel150 growu op. As sile Iooked
at the tnDsformed image iD the mirror stariDg badt at
her. she woadered ifdais WIS what sile woeld look Iike
whco sile grew op. lIId voiced as much to ber 1IlOIher.
Maria smiIed wumly. thiDking how very groWll op ber
daughter was beœmiDg. She lold Stepbaaie that il wu
a possibility aad that dley would have ta wail lad sec.

She arrivcd Il the school with ail the other
chiJdn:n ftom ber class. Mum lIKi AlisoD w.~hed as
Stepbmüe Iooked lIOUDd anxioosIy waitiog Cor someooe
to be the first to ootic:e ber. Somcooe did. aad lhat
someone wu Stewart. Stewart. Iike Stephanie. was
coosiden:doaeoCthe oerds. When Ile saw Step1laDie.. he
lold her that she Iooked just Iike a prinœss. Stephanie
lold him that he looked oice too aod raD otf to teU ber
mother wbal Stewart bad saicL After thlt Stephanie did
nol eue wbat IDYbody else tboupt or said out Ioud.
Somebody thougbt sile Ioobd Iike a priacess. aad OB lhat
clay. _ rell likc 000. It wu SC) oice and this is wbat sile
thoughl il must be like to be treated like a girl. like a
woman 1« thal matter. to be tbought ofand treared as a
beautiful princcss. lt was. however. the only lime in ber
life that she bas ever been thoupt of thal way. Fairy
~ Iikc dùJdn:a. 8IOwok! lIld II'C lookcd at ditTercntly
with lime.

ln Stephanie's story, wc hear the longing for connection and empowerment expressed

through the practiccs ofbeing agirl: the meaning ofthe clress, ofber mother agreeing ta buy

it for ber, the dance itseJt: the compliment that moves her to self-

acceptance~ the uniqueness ofthe experienœ, how it lodged in memory.

Even now with ber aduIt understanding ofthe role of"girl" by wbich sbe

was overcome, she says Mit wu the ooly time in ber lire that sbe bas ever

been thougbt oftbat way." We bearwbat Raug et al. (1987) mean when

they see women "taking pleasure in the very process ofbeing trained into

.... structures ratber tban feeling tyrannized by them" (p. 81). They

suggest that "memories ofthe points at wbich we adopt those standards

and make than our own reveaI the extent to wbich we are already subject

ta tbeir intluence" (p. 117).

This story is full ofthese routinized praetices tbat Bartk.y (1988)

speaks of- the thn1l of shopping, putting on a new clress, the cbarm of



• 65

transfonnation, what it canlcouldlwill mean to our relation in the world, adorning our bodies.

It's not just putting on a dres~ it's putting on our feminine identity. Through it, we

understand quite profoundly what Bartky means when she suggests that the destrueturing of

our "feminine" production might be seen as "desexualizatio~ ifnot outright annihilation" (p.

78). )

"1 must he liking this"

The prospect ofannihilation is something that over/underlays Freida's story. In it, we

sense the other side of Stephanie's story, a story of premature sexualizatio~ ofa girl who

wants to live the story, who has believed in the story, but for whom it now feels impossible.

Freida says '111 my schooling, in my socialization, 1wasn't taugbt anything about interactions

and about being able to set boundaries on my own body" (5-2).

,nid.', "ory by Freld.

•

Sbe isdiging beroaüs ioto ber~ hopiDg he
wonlt notice ber tcnsity. ff sbe closes ber eycs he
disappcars for an iDstaot -but alas sbc is remiodcd ofbis
pn:scoœ by the longue that strctchcs to ber ocsopbagus.
Sile chokes. somewhat iD oeed ofair, somewlut in oecd
ofspace 10 brathc; lIId thcn he is back iosidc hcr.
This must bc mt ifs lite.

rmust he Iikiog this.
1must Iike him.

He smclIs. He smcUs of that '1 took • showcr but put on
my wcek's favourite shirt apin'. Her DOS&: is tbrust ioto
bis chest lDd sile thiob it might brait ifhc pushcs any
huder. He's lIUlJœating ber. He is 50 luge tbat he
cngulfs hcr littlc body.

Her liaIc body_ !ID 'out ofproportion' sIiII·littie

big hi~ big bull, big tummy, aothing else •
lIDIbiogcb1c: sbc sa:ms hoIIow iaside.

So hoIIow sbe's DOl sure where • bas aooe- Shc's gotta
*Y-Ile liIœsber. Shc's DCVCr bceu. 'liIœcl' bc:f~ acvcr
been 'lickcd' before • al Ieat oever iD a shopping man.
SIle focIs sick10ber..... lDddip hcroaiIs iD fiDthcr,
herlllils..'t IUt Ioas :bittcn to thecoœ tiooa pnMous
fan. If ooIy sile coukl lut ab1 DÏDc o'çlock. Shc
walc:hes the digital DlDDbers CD die spÏIIDiDg
ldva1iscmcat - wisbiag il wouId COUDt...• JUIl to
secdie numbers move : move outof"body.

They sil ma a CJIIC-CIlInDœ Icd.. clark.

eveniag. hustliog business exccs enteriDg the ~ubway ­
she watches thcm ÏDtcDtIy wishing Ihey would take ber
away : sbc wllc:hes the passcr-bys woodering ifthey've
evcr rell this way - away - or if thcy CVCD notice the two
kwas. ~ ClIC kM:r aad one cbild-make-believe- lover.

His lep aœ DOW auplctcly uoUDd ber. ml lUs
fmgers arc foodling It ber sicles • lib hunters to the
breast. He bam't figurai out thal sile docsn't have any
yet. Her n:d shirt seems to saeam It ber

- l'Cd aIcrL rcd a1ert - but sbc'5 intcDt dlal he
Iikes ber -1Dd*'5ocvcr bccn 11ikcd' bcforc; ac:ver beco
'Jiçkcd' bcfCft - aod sbe's gI'" ofthlt.

He is slimy aad sbe feels covered, &om _gue
to toc, in 'hint'. Thal ccl iD ber mou" iD ber body.
SIle lJCI'CIIDS sileDtly wben bis eycs arc closed. Hel" toes

arc eudiDg in ber rumaiog shocs - ifsheça't rua. maybc
me cau curt hcnelf op SI) smaU that he CID't fiad ber;
follow hcrsclfiotu that hollow body.

Slldsnevcr tIsted love, ad sile WlDts tu spit il
out. S. im't sure ifthat's bis diDDer 01'JUIl bis self
but il isD't the 'swect fruit of cIcsiœ'. His toogue is
SII'OIIp"dIIIl ber &st and it secms ID he tieazied or iDtcat
00 fiDdiDg baricd tn:auœ • trasure sbc docso't CWIl

kaow sile bu.
SIle squirms tu clilnb away ÏDtu dIIl bod.y~ •

bodyCWIl sile stilldoesa't Dow. Maybc iftlley lit sille­
by-sidc tbco sbc'O have oac sille SIfe, ODe' saCe sidc to
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stock ber body in - away &om him. But lias he is
iosisk:ot 011 filIiDg ber field ofview. EoforeiDg abat there
is nodùDg in the world but him. Sile wlllts to thiDk
th.t's sincere ad dlat me would be hippy about il ­
knowing full weR daat oci1ber Ge ttue. "Why don't you
look If. me", "Look ido my eyes." And ifsite~ sbe'Il
cry or scream or faioL

AU she cao bear is bis brcathiDg ad ber
beartbeat in ber duoaL [t fccls Iike be's lidàng il,
dancing with il, pulsiag with it -

sbe bas disowned Ibem bodl.
Sbe didn't bargain for Ibis. SlIe's thinking that it might
DOt he SI) bill ifsile put an ofber body in those tocs. Her
body Agrees.

ne soouds beyood their glU*:d-ïn ledge lUe

just faiot mumblinp Iiom the muket places ofanotber
COUIlby, Iikemusac iD a slore • but muçh (css soothiug.

Freida wrote this story because it was one ofthe strongest memory feelings ofbody

that she bas fram that time of early adolescence; it aIso bad a strong impact on how she

reacted to people for the next four or Gve years. She says "it was the first serious experience

of body outside of rny family, and outside ofjust sort of a hug with a fiiend" (3-2). It

coloured ber experience negatively; she feels fram her conversations with other wornen that

having sueh an overwhelming first experience is fairly common. She feels there is "50 mucb

culture tied up ioto the 'good· experience ofa tirst date, wbich doesn't happen for 50 Many

people.... it is bursting that fantasy" (3-2). She also feels that for her, the '·paralyzing"

element of tbis experience was amplified by her "extra baggage [of abuse] that 1 was

uneonsciously dealing with'· (4-2).

Freida thinks the pressures that exist around such an experience involve age

ditrerences (tbis boy was older than she) and learning how ta communicate weU in a new

manner, outside ofthe familiar family or peer communication that bas been developed. She

says "when you are in an experienœ with someone you may not entirely know, when you are

trying to communieate on a Ievei that you expect them ta understand and they don~ and then

you feel bad because it's your tàult they are not understanding. You must he doing something

wrong" (5-2).

She questions the ~ust saying no' paradigm as heing difticult when you are dealing

with power imbaIances such as age, experience and communication differences. Coming
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ô"om what she caIIs an intimate family, "there was a sort ofexpectation that adults would set

the boundaries and that it wasn't something that was in your bands" (5-2). She had the

expec:tation in this situation with an older boy that he was going to set boundaries, and that

he would "recognize what 1might be feeling and take that into consideration. And he didn't lt

(6-2).

Freida thinks that the discourse ofthe fantastic first date and the fantasy of"you're

going to enjoy this" with the interesting caveat of"eventually" and "you'U get over it" is still

very strong. There are the additional pressures ofpeers and parents in terms oftiming; she

says "everything is seen in tenns ofdevelopmentpr~ ifyou are not out there doing step

1 and 2, you feellike you are getting left behind" (7-2).

Freida's concept ofbeing a girl also involves communication. She says it is a lot about

interacting with other people, "you were supposed to he very good at communication with

people and very understanding and nurturing and have a sort ofenough selfassurance that

you could focus on other people, but not enough that you stood out in a crowd." She relates

that same element of'enough but not too much' to the production ofher femininity:

[ was taught or putled iota the ideal ofwomen spending, or girls spending,
just enough time on their body to make it an abject or to make il presentable
and yet not enough lhat they could really connect with it. So this body was
just sort ofan extension ofyour house. It. The material world, rather than
being an extension ofwho you were inside. (32-2)

Freida's favorite memory offeeling al home in her body is ofspending time with a

friend of hers who is "someone that 1feel very coMected to in a mind sense, but also in a

body sense, and in a spiritual sense" (35-2). She feels that:

tintes 1have been with ber.. often we will spend the night together.. not in any
sexual sense, but it often happens that we are naked, and for me that
experienœ ofbeing with ber and feeling completely safe.. in the sense that she
knows my~ and she lmows how 1tbink and how that comes across, but
she aIso Imows my body~ and knows my body in a way that 1appreciate and
that feels centered to me. (35-2)

When we move ftom the intimate to the public~ however~ girls and women often fee!

homeless in theu- bodies, baving to defend their physicallpsychic selves in the public space.
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"Loin des regards"

Phébée's story is a saies ofvignettes ofthe senses, remembering a time oftransition.

It involves a move from sensuality as home to self-consciousness, away ftom the senses of

ber body to the homelessness ofan intemalized extemal gaze. She descn1les her awareness

ofthe changes happening in ber at puberty as "very heavy." '1 lived in a closed kind ofworld.

It was DIX world,~ senses, mx family, the little place where 1 lived" (2-3). That closed

world did have a lot ofchanges in il, changes represented by the difTerent schools she went

ta, the travels ber parents too~ the ditrerent people who cared for her. One constant was the

river in front ofher house. Searcbing for an idea for her third persan story, sbe realized that

she could measure ber internai changes by those that related to the river and ber experiences

with it.

PWWe'••tory by PWbéeI L'bIItoIn • Phébée par PIaéIJée

•

Elle avait à peine un an lorsque ses parents ont
lK:hcté "leur maïsoo". un chalet d'été sur le bord de la
rivière Des Mille Iles, , Bois des Filion. A l'époque
c'était un endroit de villégiature ou l'on veuit
principalement pour ses multiples plages. Le 479 rue
Perron était situé sur le bord de l'cau à proximité cie "1.
plage de la 42e avenue", le paradis des enfants. Alors
que la population cstiv* c5tait assez importm~ l'hiver
il ne restait que mille habitmts, tout au plus. Ce fut un
lieude d6œuvc:dcsmulliplcs. SOlI. coClIlCC tût iaoodéc de:

SONS
Le vent daos les f~ le chant des oiseaux. les
crapaudsqui remptdwimt praquc de dormir la owt, les
cigales qui annonçaient les chaleurs des canicu~ la
pluie qui avait ua ctTet de~ le groadcmcot du
~ les cris stridents d'eoflDts qui se baigoaient, le
cillement du VCIlt d'hiver, les vapes qui ftappcat les
~ le lDlCRUdcs rœbes qu'elle lançait dans l'~
les roues de sa biqrclcac sur les routes cie~ le
craquement de la-se sous ses pu. le lioissemcat des
feuilles .1Ies...

ooOTs
Les t10çœs de aeigc. les goattes de pl.. les briDdillcs
d'herbe sccWc cpt. lJhaDait pour fùmct..., Itemde la
rivière qui CDInit dus _ lIIriaes; les gent'iDes de
~ à laQCllDC,""'"~œmcts, liqueurs tous
IÇlaetés III même cadmia: cbcz Boimeall (petit

etépamneQr qui D'ouvrait que l'été) et qui goûtaient tous la
"liberté". Les piquc-oiqucs sur la plage, les tiuits frais
achetés des vendeurs itinérants. la neige, les gllÇODS qui
pcodaicDl du toil. les repu du dimaachc chez pud­
maman qui l'été habitait tout près, les cigarettes en
cboœ1aIs que SOIl pà1: lui mpportait de la ville, le thé des
bois. les ooisettes cueillies au bord de l'cau l'automDe...

VUES
Les œudIcs de solcil, les gros ouages qui prcuaicot
tou1es!lDl1l:sdc f&X1DCS~l~ 1. raDIée de
peuplicrs chez le vo_ l'orme dans sa COUI', les
mqnifiques ubres qw loagcaient le bord de l'cau et les
milliers daos l'De dc\'mt chez e~ les miIIioos cie
diamants sur l'cali lorsque le soleil brillait, toutes les
pmmcs deQJUIcurs et de lIlOIlVCIIICIds de ltcau scion les
saisou ct le tempén~ les énormes bancs de oeigc
trIDIfi.lllI5s. PsDrcsou CIl forts, les floçous de DCiac,
les pas du père Noel sur le foit près de lachem~ le
chID8CD1C11t des couleurs • l'IutoIDDc, la BIaœ sur la
~ les iIJoadatioos lU printemps, la d6bicle...

ODEURS
Les feux de feuilles,. les feux de foyer~ le dé&cl III

priDtemps, leborddelt~ SOIl maillotde bain mouillé,
la pluie l'été. lesab~ le~ l'humidité. 10 padùm de
.~ le IÎIIIIJIUIR, la lMJUIl'itIn sur le~ laen
sur le plaadM:tde bois.••
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TOUCHES
L'eau sur son corp~ la légèreté de son corps dans l'~
lesjeux et mouvements dans l'cao." hideur de l'eau le
matin très tôt. l'initaIioo de SOlI BeZ lorsque de l'eau y
entrait. le plaisir d'uriDcr cIaos la~ le Vellt Iioid
d1ùver. la neige sur sa _gue. les pieds gelés dus ses
patins. .. chaire de poule. les maïas gelées dus ses
mitaiDes toutes lIIOUiIIées. sautercfIu des lDII'écs d'cau.
la fatigue et reul1alioa d'avoir nager jusqu" .. roche.
glisser daDs la c6te de la 42e aveaue. la peur des
animlux. sa peau toute ntatiDée lorsqu'elle plSSlit des
heures dans la rivière...

IMAGE CORPORELLE
Puis doucaDent. saas bop S'CD reodre œmpte. ces
sensations diverses se SOIIt tués. A l'age de 12 IDS sa
n:IaIioo avec .. rivière était complètemeat modifiée. Ce
sont la fOl'lDe. la couleur et .. textuœ cie son maillot qui
étaient de\awcs prioritain:s. Posséder le casque de bain
qui œm:spoadait pllfaitemeat lU style qu'elle voulait
transmettre. La gêoc d'aniver sur la plage .. baotail
EUe avait souvent l'impn:ssion que tous les yeux étaient
tom'Dés vers eUe d qu'ou lejugeait. EUe enviait la beauté
de toutes les lUttes filles. T0U8 ses gestes devenaient
calculc5s: eUe ne lançait plus sa serviette sur le sol mais
.. plaçait soignellsement; eUe ne coumit plus pour entrer
dans l'eau mais IDIJ'Çbait ct se b'aDpait pU' étapes. Ses
mouvements de nage devenait hannooieux. gracieux et
calculés pour plain: et impressiooDer. EUe ne reslait
plus des heures dus l'eau mais seulement une quiDzaine
de minutes' la fois.

Cc D'est que lorsqu'cDe ploogeai. sous l'eau. loin des
reglll'ds. qu'eUe rettouvait "la pai.~et la hberté".

P.S. A l'Ige de 14 ans eUe arrêta de se baiperdans la
rivière Des Milles Iles CU' cette dernière était devenue
ttop poUuée.

•

When you are a chil~ Pbébée says, you are aIIowed to bave lots ofsensations, and

you have the adult world 4>ibat puts words on that. Vou're tastin& you're col~ you're

warm.. It's so~ it's sweet, it's bitter, it's aU these ditrerent tbings happening to you and

tbere's words and it's encouraged and n's mee.. And tben arrives ail tbese hormone changes

and nobody taIks to you about ~ nothing bappens" (2-4). Though she asked for
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explanatio~ the promises of 'one clay' never came. The ooly

"knowledge" that was transmitted was of the 'facts', sanitary

nap1dDs and reproductive biology. Pbébée prot~ "but tbat's not

a girl's sexuaIity." She felt that something taboo bad bappened.

"There's more openness to a young cbild, there'5 more freedom in

the way we touch them, look at them, .. And 1guess 1 was not

receiving that any more. Somethiog had happened. [thought it

was ail me" (2-5). Sidonie Smith (1993) descn"bes it thus:

Suited up in the gendered body with adolescence, the skin no longer funetions as a
continually breached border ofexpanding consciousness. The borders ofexperience
close down.... Now the skin has become the skin ofsexual ditrerence, a potentiaIly
contanûnating border not to be breached by contact with an alien world. (p. 135)

Being a gir~ Phébée feels, is merely an apprenticeship to being a woman. What one

leams, trom one's mother, are the mies; at the time she was

growing up, those mies were those ofa wife and mother. Her

parents were older, and thoup difFerent views of a woman's

possibilities were just starting to emerge through the second wave

offeminism, these did not have much impact on her adolescence.

•

Phébée's favorite body memory is orgasm. 2
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Not one ortbe boY.

Annette's story chans a moment of a

change of COOSCiouSDess for her in her family,

wben sbe came to understand that she was not one

ofthe boys, that another future awaited her.

AIlnettetlltory by Annette

•

ADoeUc.... always eojoyed heing a member of
a large family. She wu the 0D1y girl in the fllDlly; the
middle child widl four brodlers. Sile fclt closest to the
oldest aod the youogest ODes because of their calm
temperaments. [l just happeocd lhal the IWo brothers
cJoscst ta ber in age bad very bld tempers. They secmed
espcciaIly quick-tempen:d compltCd to the OIhcr fllllily
members.

Even though Annette wu the ooIy girl in the
family~ me bad BeVer felt "ditTereal" or "special". She
played the same games as ber brodlers - cowboys and
Indians or cops lIld robbers. Sile wu physicaDy active
lIId eojoyed climbÛII~ rumùDg aod playing basebaD.
Sbc remanbers baviugreœiwd toy trucks to play with as
a dùId but sometimes wu given cloUs wbich sbe leoded
ID igoore. Ohy~ shc dicl play widlotber girls once ina
w~ especially outside because thea sile œuId play
skippiDg. Iodoor games with girls were much Iess
ÎlllaestiDg. Sile bail a Hucldcbcny rlllJlaltitude towud
girls • they were "sîssies" who wOJricd tao much about
their Ippelrlllœ.

AJmeae didn't raIize ilbut ber body Md slowly
beea chuging. Very gndually~ aImost imperœplibly,
sile WIS SfII1ÎDIIO "&II out". Uerbrasts were stutiag to
develop aod ber hips were becomiag more plOllOUllœd
wllidalœCtllOil bersmaI1 waist. SIle wu startiol ta look
mudtIess""œcofthe boys" ad actully lIlCR likc a
womm cv. thoqh sile wu 0IlIy twelve yean old. It
WIS arouad. dais lime that sile IIOIDxldlat people bepa.

treIIiog berdiffaallly than thc:y had before. Neighbours
discussc:d ber body as separate parts • almost as ifme
berself were DO looger present. She heard comments
about ber sIroDg l'UDDer's less and wu asked ifme were
a ballet danœr. People felt fn:e to comment OR ber tiny
waist aad ber developiDg bust. They scemed to ignore
the faet that AaDctte couId overbear tbem and wu
begiDDiog ID fccl as ifher body didott eveu beloog to ber.
Was me 9IJIIIdbiDg cpante from ber body? [t made ber
fccl very self-œoscious. Stnogers were judgiDg ber on
ber physica1 .ppeuanœ aIooe. They didn'l sccm
inlcrested in who sile wu as a human beiDg.

WUt sbe especiaUy disliked wu heing pped
Il on the stteeL At twelve yeus ol~ sbe fclt very
vulnenble to the stares ud cat wbistIes tiom b'Uçk
drivers and coastruetiœ workers. SIle wu DO loup
invisable - DOW sile felt as ifme wu a1ways on display.

EVeil dlough shc wu llaving difticuIty dealing
with olltSÏll&n she thoupt she wouId be safe ÎIl die
cœfiMS ofbcr fllDily. However~ she soon reaIizcd dlat
even ber fllDily WIS sllrtÏDg 10 ract to het chlDlÎDl
body. Rer modIer espoçiaIIy scemed to change ÎIl the
way she tRafOd Aanette. Now sile seemed suddenly
DIOIe~ about theway AaMUc dressed ID 10 out.
AaMUc wu 110 100...aIIowed to stay out as laie as her
brothers. Rer brothas bepa to teae ber about the
changes that dIcy .-iccxl sucb • the clay AaDc:ltcis
bIoda'GIIy iofnnnaI1bc whole ocighbourhood thal sbc
wu wOlriDg ber tint bm. Aaocttc wu roo mortified 10
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step out the door that clay.
A few days tater AaneUe and ber brother John

had an argumeat. JoIm. quick-tempen:d IS a1ways,
Iabed out and pllDCbal ber ÎD the sIomIch. ltœrtIialy
wasatt the tint time he had bit ber - tIIey had oftea
blttled in the plSlllld sile WIS quite ldept al c1efeading
bcrscIf. But Ibis~ befun: sile laid a chance to react.
her older broIher Robert gnbbed John ad tbn:w bim
dowo the 600t stairs. saying, "Y00 Ile llCYer supposed
ID bit a girl especiaDy DOt ÎD the stomach!" Anaette wu
just IS snumed IS Joba by Roberts quiet ad mgry
respoose This WIS tbc first time abat somcooe defeadcd
berjust becausc sile WIS a girl. Sbe wasn't sure bow sile
relt about dais. Sile had always prided herseIfon ber
strenglh and ber ability to dcfead beneU: Aod yet. in •
way. it sccmcd quitc chivaJrous orher older brother to
take tare ofber liIœ dJat. Perhaps Ibis wu the beginning
of. Iifetimc ofa1tcmating betwc:cn wlDting to takc eue
ofhenelflDd wanling someone cise to laite care ofher.

The event in lbis story occurred at the same time as Annette was experiencing

changes in her home and school environment. At home, she was given her own room; at

school~ boys and girls were separated into ditrerent classes. At play in the neighbourhood,

she started to be isolated fram her brothers. The story she recounts symbolizes a time of

transition from innocently assuming, without ever asking, that she could grow up to be an

"anny man", ta a realization that she was meant ta bang out with the girls. She WU a girl and

that meant something different. For her, "it just seemed

that the boys were doing the interesting tbings and the girls

were hanging around, talking about clothes, hair, broken

nails, things that 1found very boring" (2-4). The image of

Huckleberry Finn, for Annette, is an image of someone

who did "very boy things, very free, adventurous" (2-4).

For Annette the idea ofbeing a girl bas changed ftom her own childhood view. Then,

shethougbt boys were brave, "movingahead.. forging ahead" (2-19) and girls were silly. She

adds "if1bad been reading stories ofberoines, it would have been good for me. But 1didn't

get any of tbose.." (2-19). As a mather of two daughters, she says she saw a kind of

gentleness in ber daughters when they were young; this contrasts with ber "omboy~sn view

ofgirls as heing boring, worried about broken nails.
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Annette~sfavorite body memory is skipping, "double Dutch", "you know, like being

able ta jump that and keep on that rhythm, like going past thousands, just keeping on

skipping" (43-2). When she was skipping, she had the same feeling that she experiences as

an adult dancing. She feels in the flow~ hypnotized by the repetition and the physica1ity ofthe

experience. Sometimes in softball, site say~ when everything is going right, she bas the same

experience.

Undeme.tb it ail

The story that Emily chose to teU is ofa body memory at a time oftransition for her

that happened in later adolescence. She moved from her home town to a private boarding

school in Grade (O. In the ten houes it took to drive from her home town to ber new schoo~

her Iife changed forever. She feels she went from having a voice to losing it, from confidence

to loss ofconfidence, and she wants to understand why. This story exemplifies the lived

experience; Emily can still remember what it feels like ta sit in that car for ail that time with

ail those thoughts, the big car, the Perfect summer day, the cats in the cage, her mother

silent...Emily coming to understand what had been undenaken.

EmOy'. dory by laUy

•

Emily SIl in the passeugerscat ofher momts big
white Amcriçan CIr. Hc:r lIlOID. awarc tbat this wu DOl

Ibe lime for cœvcrsa_ WIS COIlCCIItnling on the road
wbicb WOIDMl tbroup tbc lIlOIIDtIins ofRopr's Pus. The
trunk wu fdled with Emilys belooginp. inoluding
ewrything OB the list scot to ber by the privatc boardiog
schooL Rer clodles wen: mc:ticulously foldal _
prolœtcd bctwcc:D~ wen: 11er CIRfuIIy sclccled
lIICIDCIdOCS Thcse iocludcd • photo album depictiog ber
ch..... up 1IDtïl thco, • VISe givca to ber by ber IDOID.
tbc SIIId sbc laid coUected tiom the baoh inMutini~
ad ber two BOId DI:lÇkleçcs (oac oftbcsc wu • birthday
gift fiom Iwclld.. OB ilhe bIdcapaved "Lcwe DId" lIId
ber incomcl bùtbdatc, "09/1Sn3".).

OndiebIdt seat besidc berdillaembkdb~
ber cats .. togcIbc:r iD Ibcir travcIliog~ pmblbly
coafitaIbytbcir.-ll1sjb..... They were two blldt
balfbnJlllasllldEmily....1owdtbcm fŒyan. May
tIaiIk duitbl8ckcats Ile bill luck but Emily~ havÏDg bcea
bora _ Ibc tIürtœada, couId _ affcxd to he

supelstitious. She cüd DOllike the fKt that bercalS were
in. "caF" _ siD: il \Vu dcsipc:d tG hold • dog u big
as. Rottweiler. sile told herselfthey would he alripl

Il wu a pcrfeçt SUDUIlCr clay. That is, it wu
pafect lB fil' lB the weather wu coocerucd. However.
EmilydidDOt. the tÎIDC to Ippreciatc die weatbcr BOr

the mapificent sceocry. 1D1deId. wu focused on
tnDsfcrrin, ber feeliop, the cveuts orthe lut few days.
....ber lIIIicipaIioo ofthe future on ta Ihc shcets ofliacd
piper in ber Up. Many wouId woadct how sbc œuId
wriIc liblhil.wiIbout feeling motioo siclœess. Sbe paid
no attcalÎOll to ......

Sbt tIIoqbtofllcrliieads bact home-bolh ber
aœd 11II1... ODCS. SIle raDCIIlbcral saying podbyc to
ber tint love. Sbc WIOIc dowo aU the dctaiII ofthcir lut
visit togcdIcr~ WlldÎDI to n=œnl C\'CIY wonL Ho lIId
promiscd to wriIc ad sile aIn:ady imlgiDcd bis Iettcr.
SIle tboupt ofdlc f_ daat sile"" IlOt sail podbyc tomyonc_ SIle.... IIIJtCMll toId them • wu lcaviDg.
Ofcounc, dIcy wooId bowbyDOW~siuœ IICWS always
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moved quickly tbrough the IiUle lakeside towa
Then she bepn to write about ber tirst clay of

sdIool and how she hoped ber new life woulcl be-beuer
.... lIl)1hiag sile laid experienœd so r.. Sile imlgioed
bow sile md ber mamm.te would quiçkly bc:œmc good
fri~ aad they would baYe maay otber fiieDds. Sile
imagiaed tbat ber teIcbers woald be superior to most of
beroIdœcs. SIlesaw benclftJying md exccIIiDg at DCW

sports. Sile picturcd scbool~ swimming Il the
beach. wee:kead trips to the city and. most importIDtly9
popuJarity. lb.arew~ as Ibough tbc moIioo
sickoess were seuiag in aftcr aa but il wasa't dW.. Sile
relt afiùl tUt maybe thiop would DOt he beUer aod
maybe sbe bad made a big mistake in decidiog to leave.
The oegalive side ofber ÎlDlginllioo look over9 ud sile
worried dIIl sbe would he shy like sbe had been SC) many
years prior9 md that :die wouldn't make ncw tiiends. She
fcll for SOIDC~ that evcryonc in the DCW school
wouId he ben« than ber and that sbc didn't belong in
private school Shc worricd th,t thcy would quicldy sec
tbrough her.

This move wu the biggest thiog that had
happeoed to ber SC) far (or wu sbc happening to it?) and.
duriog that len hour drive ftom ber flUlliliu' liCe ioto the
ne.xt stage. me lod most of ber confadence. Still
uodemcath il aU. sile kncw that shc woold DOt tradc
p~ with aoyoac cise. This was what always made ber
fcel , Iinle bener. No maner hc;w bad sile fclL sbc
a1ways bailaaouP faith in herselfand ber future that me
would never tndc plaœs with anyoDC else ifpen the
cbanœ. UnfortunatelY9 this feeling would stay
"uoderneath it aU" for a long lime.

The tremulousness ofthis story contrasts strongly with EmiIy's favorite body memory.

A few years after this transition that she writes about, while she was in university, she went

on a three week Outward Bound mountain hiking trip. This is an activity that is seen as being

empowering for women (Amold~ 1994; Powc~ 1994).

Emily had realJy prepared for i~ "not [just] to look good" and wu "really in shape"

(27-2). She had broken ber ann about three months before the trip~ 50 she had to work bard

to build up ber strength in her anns for the experienœ. She and ber group backpacked for

a grueUing three weeks in mountains~ in cold and hot weather~ no showers, and:

It was the physically most demanding thing 1have ever don~ but 1felt very capable
and strons, and everybody was very supponive ofeach other and 1felt really really
comfortable, and Dot selfconscious... The whole trip gave me a lot ofconfidence,
because..we ail recognized the good qualities in each other and we were very open
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and we talked about th~ our instructor encouraged us ta talk about them in group
discussions. (27-2)

Emilys ideas about "being a girl"

contrast with these images ofstrength and self-

confidence. She says she a1ways thought that

"being beautiful wu one ofthe most important

things a woman [could be). 1always knew that

•

it was important to be good and to be smart, but

1always thought that how we looked wu incredibly imponant" (18-2). She also thought that

heing female Itmeant that [ would grow up and [ would be a mother and take care ofmy kids

and my husband and do a lot ofcooking" (18-2).

Emily bas begun to rethink that image. In university she bas come to see that other

possibilities exist; she also contrasts her own goals with those of her boytiiend. He was

"always doing things that were beUering himselfwhereas 1was cleaning the bathtub" (19-2).

She is struggling with these new images, but says sorne of the influences on the struggle are

professors that she has, "who have been good role models and 1cao see that there is much

more than just keeping your apartmenl clean" (21-2).

Sometbinllpecial

1always knew 1would Mite lhis story as my third persan narrative. 1held it in my

mind for a long tinte during tbis research before 1wrote it down.. It is difticult to write a story

witbout ana1ysis. without commentary; indeed, the Iines at the end appeared out ofnowhere.



• 76

But 1understood them to be true. [don~t remember whether this

story marked a finn demarcation in my moving ioto the femininity

of puberty, but 1 remember so strongly the aetual moments and

feelings ofthis experience. The sun is still on my skin, the wind

still moving my skirt. That moment of a1ertness to the outside

view, the "gaze~" remains with me as well.

Amantha', dory by A...tha

•

AmIDIba had ocver bccn to the Onlory bcfOI'C.

SIle WIS lID8ZCd al how ÎIllIDeDSe il wu. WUl a sense of
gnodeurouc fell. staodiag 00 the stteet looking through
the gates It the 10Dg expanse in fronl of the~ so
maoy stairs, which Icd op, up to the pœl stooc building
topped with • green œpper croWD.

Il WIS Eastcraod ber wholc family bad come in
tiom the smaIl city where they lived toMOD~ staying
iD a botel and visitiog her mothcr's relatives. Il was the
tint lime me remembcred beiog in the big city, though
surcly she had bceo thcrc bcfore.

She and ber sister IDd her mother hlll gone
shopping; ncw thin@S for Elster SUDday. She hlll white
gJov~ of course, but most exciting wu her light
turquoise skirt wi1h the small white polka dots and a
crinoline, 11er tint. She bId trial on ber older sisters
bef~ but dûs WIS berwrj 0WIl.

Il was a brillillltly suony clay, wann but widl a
lRsh breeze. She wu gIad il WIS 50 WUID 50 sile didn'
bave ID wear what sile dI.ouPt WIS m qIy coat ovcr ber
beautiful aew skirt. Sile aod ber sistcr tried to go op the
âirs 011 dIeirkDees. • il seemed that WIS the thïDg to do.
AD ll'OUDdhlCrwae pillfÙDS, IS ber modIerçafbllbc:m.
goiag Iiom stair 10 stair011 tbcir ba:s, stoppiqlo pray
silendy oolbeir rosaries al c.;h sIep. But site WIS tao
impatient, and the sIoIIc wu l'OUp OB lier skio. In the
_ sile lIIdlier sistcr tore up Ibc srairs and rachiog the
Iop, bladdess, Ioobd GIll over the view.

LaIer, somcwhc:n: over OB the sicleorthe Iaqe
tcmiaoflbcOratOly, daey weat through the outsidc Way
oC the Cross; il WIS Iikc a g.anIea with the Slatioas
siIUIIalllœg lIIoIle aod pavelp~ aod IiUle stairways
coonectïog dacoL Sbc wa staodiDg 011 Olle of dM:se
stairw~ IooIàag out over dle lIfdcnt sIaIMIiol Dl the
brigbtSlaMine; tèeliag WIY special aad DOt qoite lIeneJ[

SuddcaIy a littIc wiod came op and liftcd ber skirt and her
crinoline. As:me pushcd them down. she felt as if sbe
wu in • movic, as if she wu DO looger a girl as if
someooe mi@bt WIDt ber, and she looked uound to sec if
anyone had SCCIl this pRcious momenl

Siled Io\a wiDd and &lways fecls something
special. somcthing 10 he lovcd. whco the wind catches
her hair and blows il about her face.
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1bave always loved and continue to love swimming. And like Caroline and Phébée,

1 fmd its charm is in the ease ofmovement and heing far trom view (loin des regards) and

judgement. But my favorite body memory is oftobogganing. My family favored simple (and

inexpensive) spons; in the winter, we skated in the city parks, and we went sliding. As a

mother with a young child, 1continued stiding. 1have slid on smalliocal hills and 1bave a1so

sped down a steep Swiss mountain. For sorne reason, the speed, the lack ofcontrol, and the

complete body integrity ofthe moment bas always captured me. Like plaYing basketball, one

cannot he self-conscious while sliding peU-meU down a steep icy slope.
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CbapterV
The ItoIJ"8Pby of the body

1believe in such cartography - to be marked by nature, not just to label ourselves on
a map like the names of rich men and women on buildings. We are communal
histories, communal books. Wc are not owned or monogamous in our tute or
experience. AIl [ desired was to walk upon such an earth that had no maps.
(Ondaatje, 1992, p. 261)

Oilruption 01 the ItOry

ln the last chapter, 1talked about adisruption ofthe usual story about body, the one

that centres around weight and body image issues for girls and women. In their third persan

stories and in their favourite body memories, 'my' participants seemed to he articulating less

ofa coded narrative. It seemed to me that ( heard some inkIings ofa ditferent language about

what it means to be a woman or a girl in a body.

By coded narrative, [ mean the usual ways that women speak oftheir bodies and of

the praetices they use to shape, adom and transform their appearance. 1 do not Mean to

sugest that we cao he totally ftee ofthe coding; what 1am suggesting is that to speak ofthe

body (and to leam to do more than speak ofthe body: to speak in the body) more in terms

ofone's own subjectivity is to reduce the distancios, the objectitication ofourselves.

The girls in Brown and Gilligan's study (1992) spoke of "scbizophrenia" and "being

bilingual" wheo they spoke ofthemselves in the world. Wbat ways cao there be to give vaite

to our lived bodies, our whole selves? What are the micro-praetices of'fteedom'? Is there

a space that is not colonized? Is there a discourse that is oot already coded? Charlotte Bloch

(1987) suggests tbat there might be. She caUs it the "oot-yet-known" and says, "tbis sensual

inkIing, the inviSIble current ofa oon-redueted imagining, does ... sometimes emerge through

Vlrious chinks in our everyday life" (p. 434).

This idea ofeveryday Iife, what wc undentand that to he, and ilS relationship to the

construction offemininity is explored by bath Charlotte Bloch (1987) and Dorothy Smith

(1988) in contrasting yet paralIel ways.

Bloch looks at everyday Iife, using someofFoucault's ideas ofa decentralized yet ail

encompusing anonymous power. Sbe explains how the repetition of the practices of
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everyday Iife~ as we leamthemand a1so construet them, reassure us while they simultaneously

fonn our subjective identity. The repetition ofour practices is based on the experience of

"recognition" coming from bodily memories - "a bodiIy recognition struetured in time and

space" (p. 434). This subtle understanding ofhow ourbodies' memories are COnstnleted both

as knowledge and praetice resonates with Bourdieu·s idea ofthe body as memory. Bloch

suggests that this construction of what she calls the "staging of the body·' for wornen

represses the "inklings that contest the self-evidence ofeveryday life·' (p. 434).

In my interviews~ 1was not seeking these in1dings. Indeed 1reaiized as 1moved a10ng

through the process of the research that 1 had been looking for the coded expressions of

patriarchal woundings. However, what 1 began to hear in and amongst those coded

expressions, as [ started to pay attention, were these "inklings", a small yet detinite

articulation of the "not-yet-known.ft When Stephanie speaks of the pleasure of nude

sunbathing at age 13, when Phébée goes through the catalogue ofthe sights, the sounds, the

smells that struetured her physical body memories prior to puberty, we are hearing ofa girl's

body experience outside the code.

rrealized [ too have these seemingly uncoded memories, memories that seem to have

been obliterated through the passage into the praetices of femininity. How large those

praetices start to loom, how eagerly and longingly we enter into that discourse.

Dorothy Smith (1988) discusses the staging ofthe body by looking at the discourse

of femininity and its interaetivity with its own texts. 1 She says that femininity is a

"distinetively textual phenomenon" (p. 38) and argues that the texts must not he separated or

"isolated tram the practices in which they are embedded and which tbey organize" (39). In

arder to remain lively in the field ofinquiry, we must look at wbat we do (our praetices) and

how we leam to do them (our texts) and the relationship between the two. Praetices must

he located and understood in relation to the texts which are located in time and space and

place.

This is how we can denatura1ize our femininity~ Smith is sugesting tbat we are Dot

only "docile bodies." She argues that femininity is not (or Dot only) a discourse ofpassivity

or victimization; it is also a discourse ofthe interaction ofthe creator lDSl the consumer of
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knowledge offemininity, the woman herself She says women are knowers in this areDa ­

they understand the production which is involved in their self production. "Knowledge is

grounded in a complex ofaetual practices and relations (among them tbat knowle4ae itselt)"

(my emphasis) (p. 37). She suggests that women know, and Imow they know, wbat they are

domg when they work at femininity.

Haug et al. (1987) look at this production in a sligbdy ditferent way. They describe

the familiarity wornen bave with the "requisite standards, with proportions, with strategies of

concealment and emphasis" as '''expressivecompetence'... a competence in non-competence"

(p. 129). Acknowledging tbat this competence is one way to be agentic in our lives, theyalsa

suggest that:

It works ta consolidate our social incompetence, insofar as it leads us ta
acquire expertise in OPenlting within existing standards, and thus bath ta
assimilateandaccept thase standards, ratherthan questioning what lies behind
them. (p. 130)

We are directly involved in the labouroftheconstruction ofourfemininity, the labour

of transformation. Smith (1988) says that we must recognize tbat "when we speak of

'femininity' we are talking about how wornen's skills and work enter actively into textuaUy­

mediated relations which they do not organizeor produce" (p. 39). We see in this description

both the active and passive e1ements orthe body constructions, memories and practices that

we live and make over every day. She suggests tbat women interaet and make choices with,

and wi~ the coded texts. This kind of reading gives women agency, timited though il

might seem. Raug et al. (1987) argue that without the consciousness and understanding of

our own labour and its interaction with the "textuaUy-mediated relations" which we do Dot

produce, agency is severely limited.

Haug et al. are suggesting that we make and find new spaces; 1 think they are

suggesting tbat these spaces CID be round or created, though the means are not yet clear.

They suggest tbat it is insufticient to merelyoppose standards or to live in spiteofth~ and

that we have not yet round the means "to discover paths away from the road socialization

now marks across ourbodies" (p. 130). 1look to my ownexperience, and see howthe cocles

look me over. 1look at my own fight to decod~ and how many decades 1bave been living
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that struggle. 1listen to 'my' participants and look for the story under the story.

Movement u disruptioD

Oneofthe stories that lay undemeath my story ofconstriction in adolescence was that

ofphysical aetivity, ofplaying basketball. When 1interviewed 'my' first two participants as

pan ofthe pilot study" 1brought that memory to my questions. 1was a"knower" in the sport

ofbasketball, physically active on the court, top scorer, captain of my team, coach of the

junior team. Meanwhile, in my daily life, at school, at home, on the street, 1 felt fat,

undesirable, disconnected. Like Phébée, 1 looked at the sky and thought ofmy stomach.

When [ started interviewing 'my' participants, 1wanted to know ifthere were limes

and places and spaces where they felt ftee ofthe "staging" oftheir adolescent female bodies,

and what that might have meant forthem, then and even now. From my ownexperience, 1

identified physical aetivity as being one ofthose "free" spaces and so 1asked questions about

that. 'My' panicipants spoke in various ways about these physical adivity spaces; sorne did

identify movement as a way to stay 'in' their bodies; others did not. Phébée and Freida, in

particular, have used consciousness work rather than body work ta negotiate a new body

relationship for themselves.

The lived body is inexorably linked ta the idea of entrance ioto wornanhood, iota

conceptsofthe feminine, iota movement ioto sexuality. The lived body takes upr~ not just

psychic, space in the world. As 1have said before, we walk these street!, malis, school

corridors, accompanied by both real and imagined bodies. We have bath the body inside our

heads, and the body that occupies the space around us. How do we use the public

spaceslvoices we walk in, what is their message ta us? Are there placeslspaceslaetivities in

which our lived bodies have been more comfortable1

The airelle ofsociety: A airi'lllOIraphy

The idea ofour bodies' physical and psycbic geography is a rather complex one. But

if we consider how we construet an image ofourselv~we come to understand that our

bodies are bath a wayofexperiencing the world, andan experience in themselves. This is not
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always self:evident. However, when we experience an event which impacts on our physical

selves in some way that changes bath our body and our perception ofil, we then have a new

experience ofour body.

VtrginiaOlesen(1992) bas looked at the influence ofboth "extraordinaryevents'· and

"mundane ailments'· on the üved experience of the body. She examined the narratives of

people who had been through the 1989 San Francisco earthquake (including herselt). This

was her '·extraordinary" event. She also looked at the strong emotions evoked in people who

were experiencing "mundane" ailmentsy what health care might cali '·trivia" (p. 211) (e.g.y

backp~ skia rashesy etc.). She suggests that when we understand the physicai selfta he

an everchanging constnlet which responds to the environment and is an environment in and

ofitseIt: we begin to understand how our feelings about our bodies (and thus ourselves) are

part ofa dialectic between selfand environment.

ln the narratives ofthose who experienced the earthquake there emerged a blending

ofthe individual experienceofphysical fcarand the previously taken-for-granted environment

to produce what Olesen calls a "vulnerable selr in which "body and self were mutually

impücated in that biography ofvulnerability" (p. 210). What she tinds interesting is that it

was not only in response to the extreme eanhquake that this vulnenbility emerged; it also

came out in response to the mundane ailments. What she suggests is that the shifting ofthe

self perception linked ta the physical selfcao bring about this vulnerability, in other words,

our "body imagey " our physical selt: is not static. "It is a complex self involving multiple

meanings, such as body for sert: body for other, and other pans ofone·s own setr (p. 211).

What does this Mean for girls and women and their relationship with their bodies?

Girls and women are subjected to a wide range ofpublic behaviours ona continuum ofsexual

harassment and assault, ftom wolf whistles to ra~ which occur on a daily basis, through

most of our lives. Privately, in our homes and in our reIationships, some version of tbis

barassment and assault can alsa OCCUI".

Wbat is the cumulative etrect of tbis on girls and women? Some ofthese incidents

might seem mundane, indeed are mundane, but they are not trivial when one considers the

ftequency oftheir occurrence. Harriette Pipes McAdoo (cited in Thompso, 1994, p. 369)
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identifies the "mundane extreme environment" ofraci~ in which the cumulative efJ'ect of

daily, seemingly small events cootnbutes to an extreme environment ofracism. "To 8f8SP

racism requires us to identifY oot ooly single, extraordinary interactions, but alsa the daily

realities oflife in a racist society" (Thompson, 1994, p. 369).

In the same way as 'small' racist aets contnbute to an extreme environrnent, 50 the

everyday, seemingly isolated incidents which happen to girls and women in a sexist society

combine to create an extreme environment in which their body story becomes the story ofa

"wlnerable self:"

Iris Marion Young (1990) suggests what the end result ofthat cao he:

Women in sexist society are physically handicapped. Insofar as we leam to live out
our existence in accordance with the definition that patriarchal culture assigns to us,
we are physically inhibit~ contined, positioned, and objectitied. As lived bodies we
are not open and uoambiguous transcendencies that move out to master a world that
belongs to us, a world constituted by our own intentions and projections. (p. 153)

She posits that the way girls and women protect themselves trom the ever present threat of

violence against their personal selves is to carve a space around themselves in the public (and

posSibly private) environments they inhabit, a world ofinhibited and confined movement and

spatiality. This daily practice ofmaintaining a "docile" "feminine" inhibited body in public

space carries a message for our own identity. She considers that girls and women practice

"inhibited intentionality" (p. 147) in the way they use their bodies in space and tÎme.

She suggests that in general, in our~ developed soçîety, notwithstanding

individual women's or men's ditTerences trom her model, women are construeted to bave a

dual relationship with their body, as bath subject and object in the world. The results ofthis

are ahesitancy, adual manner ofapproaching the physical aetivity neœssary to be a subject

in one's environment. For Young, the physical contradictions which women express are

rooted in the &et that "for feminine existence the body ftequently is bath subject and object

for itselfat the same tilDe and in refercnce ta the same aet" (p. 150). This shows in our

limited and limiting use of public space, our appropriation of an extemal gaze to jodse

ourse~ and our tentative way ofapproacbing and dOÏDs physical aetivity.

Youngs aualysis ofthe phenomenon of"throWÎDg Iike a~.. which site extends to
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running, climbing, swinging, hitting "like a girl" is one that informs research ioto girls' and

women's physical activity. Feminist authon working in the area of sports sociology and

psychology descnbe a complex multiple construction of attitudes towards physical

aetivity/sports and girls' and women's bodies that black our full physical experience ofour

bodies (Graydon, 1997; HaU, 1996; Lirg& 1992; Lirgg &. Fel~ 1989; McCaughey, 1997;

Wright &. Dewar, 1997). Catherine MacKinnon (1987) argues that the "sociaUy

contradietory" element ofbeing female and being athletic, is a construeted subordination of

women. "Femininity bas contradieted, masculinity bas been consistent with, being athletic"

(p. 120).

Tbe curriculum of the body: PhYlicai activity spaces

Where and how do we learn tbis constrieted construction? There is no one place or

space; they are multiple: home, schoal, the street, the texts ofour daily lives.

Judith Okely (1996) says the training of the child's body, a training of bodily

containment, was central ta herown boarding schaol experience. It was a "curriculum ofthe

unconscious" (p. 137). She cites Pierre Bourdieu in suggesting that:

A system ofbeliefs or principles caobe implanted by bodily training because..
the body is treated as a 'memory', which is not easily obliterated by conscious
thought. Bodily lessons MaY be taught without the pupils' inteUeetuai
coUaboration. (p.137)

In herexperience, bodilypostur~ appearanceand healthwereconstantlyreviewed and

always undersurveillance, therebycreating a continuai alertness and busyness to the studentsJ

daily lives. There were restrictions on girls' physical space, dormitorie~ classrooms, the

grounds ofthe school tbat they were aUowed to walk in, the ways in which they could walk

or 'play.' There was a kind ofgirls' human and physical geography that wu conveyed bath

implicitly and explicitly.

In spon~ there were restrictions on whicb pmes girls could play. Though Okely is

speaking orthe SOs, it is ooly recently tbat equity in sports bas been aniculated and begun to

be played out. Some orthe restrictions bave come to be sem as su~ and bave been 'lifted.'

ln the put, the games girls were aIlowed ta play were games tbat involved mostly arm
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movements, rather than 'excessive' leg movements. Characteristics ofhoys' sports, sucb as

body conta~ tackling and kicking, were absent fram girls' games:

Females must never kick balls, lest perhaps they kick the other kind. Females who
raise and kick the leg are seeD, in the dominant male ideology, to be metaphorically
exposing their genitals. This movemen~ without a targ~ is institutionalized in the
titillating can-ean. (Okely, 1996, p. 144)

This institutionalizationof(sexua1ized) constrictionis echoedbyNancyLesko (1988)

when she speaks of the "curriculum of the body, the total set of intended and unintended

schoal experiences involving knowledge ofthe body and sensuality" (p. 123). She suggests

that these experiences become central ta the formation of the identity of young girls and

women (and concomitantly, ofcourse, ta the identities ofyoung boys and men), and are of

great imponance because schools are "pre-eminent places where adolescents come together

during their initial Period ofsexual identity development" (p. 123).

She suggests that girls understand and negotiate tbis terrain (the büingualism noted

in Brown and Gilligan's (1992) work). The evidence is in the way they either foUow the

norms of"restrain~ moderatio~ busyness, and niceness" (p. 139) or break away ftom them,

to create a difFerent meaning for themselves. "For girls, the curriculum ofthe body appears

to be an implicit, accepted, and powerful basis for ditferentiation and stratification" (p. 139).

Lesko says that the way the school mandates aetivities and dress codes cao end up putting "an

organizationallegitimacy on certain constructions offemininity" (p. 140).

My own experience in school echoes the restriction Oldey speaks of: 1 went to a

convent. We had gym once a wee~ during wbich we had basically unstruetured play (orone

memorable year, an attempt al ballet). We played pingpong in the wide halls ofour old

building; there were swings in the yard on which we became ecstatic. Other tban thal, there

were no physical or team pmes, beyond Ballon prisonnier (wbich we played with the nuns,

their skins hiked up). a memory that Phébée shares with me. Ballon prisonnier doesn't take

up a lot ofspace; il is not a team~ but a pme that CIDbe played with severa! girls. The

purpose ofthe pme is to throw a bail (the sizeofa soft soccerba1l) at a girl on the otherside

as bard as you cao, so that shecan't catch it. Ifshe doesn't catch~ she is out. Ifshe catches

il, she immediately tbrows il back as bard as sbe cau, to try and knock you out. There is no
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physical contact or skill involv~ beyond the teeth clenching force with which one hurls the

balle

The ooly team sport our schaol participated in wu girls' basketball, a gante Iloved

and played weil. There in the gytlly poundingdown the cou~ scoring goals, 1forgot thebody

1didn't like, the body 1endlessly sutrered in. It is difficult to play basketbaU weil and be self

conscious. Was this a fonn of resistance.. unconscious though it might have been? What

eiTed did it have on me? Did 'MY' participants aise have these kinds ofexperiences?

There are a wide range ofpossibilities when we speak ofphysical activities: aetivities

which are school...based or school...organized, such as gymorteamsports; aetivities which take

place8pOotaneously in ourneighbourhoods, such as baseball, street hockey, skipping (gender

dictates who does these for the MOst part); family organized activities revolving around

weekends or summer holidays; and individual activities involving lessons and usually

organized by the family, such as ballet, gymnastïcs't etc.

[ asked 'my participants about their range ofphysical aetivity. For the mostp~ we

did panicipate in all ofthe above, more or less. (See Appendix B.) The exploration ofthis

more or less and what it meant to us was fascinating. We seemed quite active, for the most

part. But it is the way we speak ofour activity that interests me. Pleasure was not a1ways

a part of the description. Gym was universally decried as heing a forgettable or painful

experience. Comparing ofbodies, and what we had to wear for gym, seemed to lie al the

bottomofthis, not neœssarily the gymactivity itself: Forail 'MY participants (and for myseit)

who mentioned~ there was no joy or pleasure in it.

Janice Butcher (1983) says that the most important "determinant orthe activities in

which a persanbecomes involved is perceived competence in that activity" (p. 44). Forgirls,

th~ "satistàction and confidence in moving are prime prerequisites for girls' panicipation in

physical activities" (p. 44). WeariDg bloom~ doing restricted movements, never being

taught properly because gym is ooly gym and there are supposed to be other avenues for

leaming correctly, all these contnbut~ no doub~ to the distaste with wbich gym can be

viewed. In additio~ in a coed schao', with coed gym classes, girls <:an end up on the side,

admirers and cheerleaders to the boys. In a single sex school the peer gaze cao mitigate
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against pleasure in physical activity.

When Phébée talks about "bloomen," those heavy dark blue bulky pieces of

underwear we used to have to wear under our gym skirts, and how she felt she looked in

th~ the direct male gaze wu not present. Nonetheles~ they made gym an agouy ofself­

recrimination for her. Her intema1jzed inhibition ofbodily movement seemed ta be working

independent of will or reality. To Phébée,. the bloomers 2 made ber body feel unbearably

large, "bulgy"; under them she wore what she calls "her secret thin&" a girdle. She says

"you're taJking about an eleven year old girl wearing a girdle, every day, even under the

bloomers" (1-23).

None of'my' participants, girdle or not, speaks ofgym with pleasure. Freida says she

"tinished with"~ she just didn't do it. She also did not do any competitive school sports,

panly because of respiratory difficulties,. but alsa because she bas a distaste for organized

competitive sport. She says "teams can he encouraging ta people, and can be comforting, but

they can alsa be reaUy nasty, setting up very rigidno~ and competition within teams" (14­

2). This competitive aspect of games bas been found to he an inhibiting factor in girls'

participation in sports (Lirgg, 1992).

Jan Wright and Alison Dewar(1997) interviewed women about theirpresentand past

movement aetivities. It became evident that their participants, like those in this study, did not

have positive memories ofschool...based physica1 education aetivities. One woman said tbat

the schaol "had missed the point in terms of trying to connect people with their bodies and

their bodies with their lives" (p. 87). For some, the negative association of feeling

incompetent orunskilled according to the values ofthe physical educatorcontinued into their

adult lives, and wu bard to overcome in finding new aetivities which pleasurecl them.

The coded norms of competition and dominance tbat exist around sport are weil

established in North America, and traditionally bave excluded women, or have been used ta

exclude them. M. AnD Hall (1996) says that:

Sport contnDuted to the fabrication orthegenderorderby "naturalizing" male
dominance; preserving an arena ofpopular culture for men; dividing women
along lines ofc~~ and atbletic interest; contnbuting to changes in
gender ideolOBies in the dominant culture; and strueturing physical and
emotional experiences, and modeI1ing the bumau body and human feeling
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around masculine and feminine axes. (p. 39)

This traditional sport gender order, which deemed women as unable to he "sporting"

because oftheir "wounded" bodies (continually bleeding in menstruation)~ 1996, p.37),

bas ooly recently started to he deconstrueted. Spons remain part ofthe "stagingofthe body"

that Bloch (1987) refers to. She says "here [in sports] the body is controUed in time and

space according ta certain norms, which in turn are rea1ized as abstraet goal-units, ie., ta

socially viSIble (in the sense ofsocia1ly comparable) bebaviour" (p. 441). It is these abstraet

goal-units that Freida seems to object to 50 strongly, what Bloch calls the "aggressive

insistence upon public presence in the fonn ofmaking and breaking records" (441).

It is important to understanding the wide ranging influence ofthese lived nonns on

the construction ofour feminine and masculine bodies. R.W. ConneU (1983) suggests that

spons, with its comPetitive and dorninating physical nature, bas a powertW role to play in the

construction ofa masculine body identity, and the way in which boys and men experience,

move i~ and use.. the world. He says:

In linking the construction ofmasculinity with the social power structure of
patriarchy, 1think we have to take much more seriously the combination that
comes up repeatedly in schoolboy sport, in physical labour, in the cult
fantasies ofbodily perfection: the combination of strength and skill. It is
important here that these are attnbutes ofthe body as a whole; they are not
focu~ even symbolically, on a particular part ofit. What it means to be
masculine, is quite literaUy, to embody force, ta embody competence. (p. 27)

This description of the masculine body, as a whole, contrasts very strongly with Young's

"inbibited intentionality"; it il, in faet, its exact opposite. This bas profound meaning for girls'

and women's social presence.

Feminist BUthon writing about pbysical aetivity believe there is a potential for

transformation in "changing subjectivities and women's social reality" (Wright" Dewar,

1997, p. 80) through movement aetivities (Gilroy, 1997; Lenskyj, 1995; Vertinsky, 1992).

These movement aetivities range trom wbat could be considered leisure aetivities, such as

waIkinI, bikinI, bikinI, through to more intense and competitive aetiviti~ such as body­

building. team spons, and seIf-defence. Strength-buildin& in no matter wbat fonn, could be

seen as one major way to break down some orthe restrictive elements ofgirls' and WOmeŒS



•

•

89

physical geograpby tbat Young (1990) identifies.

In the 199Os, girls and women panicipate more than they ever have in allieveis of

sport and physical aetivity. Ras this new participation cbanged our ownership of public

spaces.. and our ownership ofourown bodies? Research seems to indicate that girls who are

physically active in adolesc:ence feel more comfonable in their bodies, and have higher self­

esteem. even if their physical activity level drops otT in the later teenage yean (Covey Il

Feltz, 1991; Lirgg, 1992).

Cenainly among 'My' panicipants, physical activity which was owned by oneselfwas

seen as empowering. Empowerment cao be considered as many things: stren~ endurance,

control of space, a feeling one can defend oneselt: achieving of personal goals (Wright &

Dewar, 1997). Wright and Dewar suggest tha~ for women, power has more to do with

personal identity:

Being in control; identification with body and pride in itsltheir achievements; having
a responsive body which cmrespond to challenges; is capable and able. This includes
physical strength • not expressed 50 much in terms ofprowess or demonstrated as
muscularity, but strength as a source ofconfidence, personal security, the opposite
to the vulnerability ofpatriarchal femininity. (p. 91)

Emily and Stephanie bath express how doing their particular sport enhanced their

feelings about their bodies. 80th taU, strong girls, rowing for Emily and voUeybaU for

Stephaniegave them pleasure in theirbodies' strength and abilities. However, in their stories,

we cao see the unfolding ofsome ofthe issues around physical activity for girls and women.

Raie models, family encouragement and expectatio~ and coaches cao have a great impact

on girls and women's feelings about themselves and their physical abilities and competencies.

Emily bad always done spons such as figure skating, and she played basketbaU and

voUeyball in the schaol in ber home towo. Sbe staned rowing wben she transferred to a

private schaol in Grade 10. Rowing wu part ofthe curriculum and weU supponed at the

schaol. In this new schoal, in whicb sbe felt very uncomfortable in many ways, sbe found

rowing to hea greal comfort. Physically it suitedber: "Rowing is sometbing wheremyheigbt

wu a big advantage. 1wu good al il, so it made me feel goad" (17·1). In addition, sbe

made fiiends with girls !bat me would DOt normally bave Imown at the schoal. She says
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"rowing made me feel great about my body. 1felt the best there than anywhere e1se, because

1was in the best shape 1have ever been in. The people in rowing really valued that and my

coacbes were the best raie models for me" (19-1). Sbe still corresponds with ber coach trom

Grade Il. This coac~ in Emilys view, wu a great raie model, very strong and fit, thoup

other girls at the school caUed ber the Amazon woman and implied that she was tao

masculine. 3 Her fiiends would a1so wam Emily ··you had better be careful about becoming

too butchy or too big and masculine-looking·· (11-2).

Emily says rowing was regarded as being a kind ofmasculine activity. Her father

would always say bow masculine rowers looked on T.V. and in Emily's view, he didn~

support berat ail in her rowing acc::omplishments. She continued rowing iota ber second year

university, but finally stopped wben ber academic work needed more attention. She still

seems to miss il, and currently does no fonnal pbysical aetivity, though she tries to work out

at the gym trom time to lime.

Stephanie, for wbom gym WBS a negative experience partly because of asthma,

discovered volleyball in Grade 9. Sudden1y ber height worked for ber, and she received a

great deal ofpositive reinforcernent for ber work on the team. Sbe says it wu the result "of

being able to utilize my height and just the agility that 1had at the time", and adds "it was the

beginning ofconfidence for the tirst time in a long tinte" (21-1). When she was playing weil

on the team, she felt more accepted, and started to open up, and she says ··you could see the

response. It is like anYlhing el~ when you have a negative perception ofyourseIt: you have

a tendency to behave in a certain manner, you close otTa littIe bit more" (24-1).

Unfortunatelyat a toumament, as the star player, she froze because of aU the

attention, and sbe wu bencbed. When she told her mother about this, ber mother said ··weB,

give it up.ft Stephanie says, "And that was it. That wu the lut time 1... bothered" (22-1).

Although in Grade 10 she wuencouraged by a coach ta attend basketball camp 50 shecouJd

play basketball, ber father would Dot pay for the camp~ and she Devel' got OD the team.

As an adult, she bas wanted to beœme a national police ofticer. She failed the tint

time she tried the physical entranceexam and is currendytraiDing in order to pus il. She bas

moved ftam a veryaverage level ofphysical activityto being.very physicallyactive. Shefinds
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her current high level of physical competence very empowering. When she first started

training, her goal was to pass the physical exaDl. Now she says tbere is inherent pleasure in

the whole processt and she feels more and more empowered. Recendy she wu able to run

for fifteen minutes "without dying." as she says, and "for me that was such a big thing. And

here 1~ 1got offthetr~ 1started doing tbis Rocky thing... it is a huge psychological

thing" (27-1).

One ofthe advantages that she sees is, n[ can protect me. That is a very big tbing"

(33-2). Stephanie was physically abused by a boytiiendt an incident that remains shocking

and fearful ta her. Sbe says she bad not ever thought, because orher heightt that she could

be physically intimidated. She found it took a long time to regain ber confidence in bath ber

physical and emotional selfafter this incident.

But recendyat work, she confronted a superior who had been sexually harassing her,

in a very physically assenive way. It made her feel very goad to know that ifneœssary she

could physically defend berselt: At the same lime, she acknowledges an ambiguous feeling

- about the aggression that might come a10ng with that assertiveness. Nonetheless, she feels

that one ofthe MOst important things she could do for her childr~ ifshe bas 8Oy, would be

to malee sure that they ltdevelop a very healthy attitude towards their physical perso~ through

physical actiVÎty" (31-2).

Physical adivity, thou~ bas many faces. [t is not always an aerobically challenging

workout; it cao also he a way offeeling, touching, a way ofbeing in one's body that works

to mitigate against the dual experience ofsubjectlobject that Young (1990) discusses. This

can he equallyempowering.

Caroline talks of dance as heing something that fteed ber ftom a bodybound

negativity with which she had struggled ber whole life. In ber late 20~ sbe started doing

dance exercise. These were not what she calIs "robotic" aerobic exercise classes; the dance

was more 8uid, "gracetùl and meditative." Caroline felt she was able to express some ofthe

emotion tbat was suppressed in ber family oforigin. She staned otrbiding in "many layen

ofclothes,.. butgradually"1couldjuilCeel myselfpuUing up and standingup straigbter" (6-1).

Sbe credits the dancing with giving ber the strength to do many new positive things in ber
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Iife, including starting a new career.

Paradoxically the dancing, thoughbody-b~ led her to a new understanding ofher

selfas a whole. She says, "It helped me understand, for the tirst tinte in my liCe, that [ was

not my body,just my body, there wu more to me" (9-1). Caroline says tha~ despite being

50 body conscious ail her liCe, she "probably spent 35 years not looking at my body. 'You

Imow how you cao never look at your bodyT" she asks rhetorically. At these classe~ full of

mirrors, she had to look at herself; she looked at her body for the tirst tinte. "1 guess 1got

more connected to my body as well as getting a littie more separated in a way tao, in that 1

didn't feel 50 ashamed. 1didn't feel that my body was one way and that would have to teU me

how 1would have to he as a persan" (10-1). "

Caroline's physical activity experiences as an adolescent contained littie pleasure or

self-affirmation. Though she did play volleyball, she said it made her nervous to have people

depending on her as a member of the team. Her only physical childhood pleasures came

during family summer vacations when she would do a lot ofswimming. She says "when you

~ you aren't compared ta anyone else 50 much, it is something where you cao let yourself

go" (19-1). She compares this feeling ofnot beingjudged in swimming, to how she felt in

her dance classes.

Phébée tao expresses this feeling about swimming. She lived across from a river and

her childhood was spent swimming, as her third person story indicates. That was 50 natural

to her, it <lido't feellike a detined "physical activity." Spons were not present in any ofthe

schools she attended, though shedoes rememberplayingbaseball in Grade 5, heingona goad

team and playing weO. "Maybe because 1was heavier, or something. [ had more power, 1

could bit far, it wu reallyexciting" (1-22). In the convent school, with the nuns, she

remembers the sante lack (or even fear) ofactivity that 1do. "The nuns kept us quiet... the

idea ofbeing more physical wu not welcome at aU" (1-21). But sbe danced. From the ages

ofeleven ta sixteen me would go to a local community~ and at a time when "everything

tbat bad anything to do with my body wu 50 strenuous" (1-42), me would be "transported

by the music or the beat" (1-42) and dance away. "1 wu a good dancer, 1 really liked tt. 1

felt a lot ofpower and pleasure in tbat and that was probably a very positive tbiDg for me
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because 1dido't have any confidence in my body, in my ability. It wu something 1wanted

to forget about mostly" (1-35, 1-36). At the same time, she says "dancing involves heing

outside of tbe body and watching ourselves dance, it isn't as innocent" (1-43) as the

swimming, "loin des regards," was for ber.

As an adult, Annettt\ Iike Caroline, round dance. It was something she didn't do in

her adolescence. She sees it as having the same elements as her favorite body memory,

skipping - the idea oftlow. "Being in tune with the music and being in sync witb the other

persan and just the whole physicality ofil.. it is non-thinking, it is being in tlow" (2-44).

Annette didn't mention any organized schaol sports, but rather talked ofthe sames

that sbe played with berbrothers. Softball in particularwas her favourite, and sbespeaks very

proudly ofthe raet that she didn't "throw like a girl." Her brother had taught her how to

tbrow "sid~" and as a result she was an intielder, not an outfielder. Sbe didn't play

hockey with ber brothers, but did figure skating. Sbe wu proud ofher physical ability and

activities with ber brothers, and found it very difticult when she moved to Montreal around

age 10 and found herselfgender segregated bath at school and in the neighbourhood. Tbough

she still did play softball with her brothers, a division had been set in motion.

She cites this lime in her young life as being very bard for ber, a time when she staned

being a loner. A1ienated tram the masculinesames she loved and excel1ed al, she didn't want

ta play with girls. She regarded them as sissi~ afraid ofbreaking a nail. She didn't feel a

lack in herselfwhen she was young for not being "girlish", but rather a lack in girls for not

being more like pys. She descnbes berself as a tombor; she wanted to do boy things.

"Boys were doing the interesting things and the girls were banging around, talking about

clo~ baie, broken nails, things like that 1found very boring" (2-4). She feels that ifshe was

growing up today, ina world wbich seemsto encouragegirls ta bemore physicallyactive and

adventurous, she would bave been more comfonable. She bas always appreciated herbody

for its tùnctionality and usefialness in sports and movement. She says "there are times when

you look at yoursel( and you~8~ it would be Dice ifl bad smaDer legs, but then you

also tbink that your legs get you where you want ta go, and tbey are tùlfiUing a tùnctiOD, 50

you bave both tbose ways oflooldng at it" (1-12).
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The üterature offeminist sports theorists raises some ofthe issues brougbt up by 'my'

participants, issues of self-confidence, lesbophobia and masculinity, the influence of

significant others on motivation and aetivity, messages ofwbat a girl is and what she does ta,

for, and with her body. Encouraging physical aetivity is not a simple matter, overlaid as it is

by girls' and women's already overprescnbed body. What should be encouraged? What is

useful? What are the goals? Should we aim for androgyny in sports, as Patricia VertÎnsky

(1992) sugests; should some sports be encouraged as single sex games, as Aniko Varpalotai

(1995) discusses? How do we work with the element ofweight and body shaping issues in

encouraging physical activity for girls and women? How do we make sure that stressing

physical activity doesn't further marginalize disabled women (Ole~ Matthews, &

Steadward, 1995)? What about wornen without tinancial or other access to equipment,

facilities, or enabling attitudes and role madels? How do we enhance the visibility of role

models (Snow, 1995)? These are questions that are being explored by feminist researchen

and which need to be openly articulated. We need to understand that self-esteem doesn't ooly

rest with the individual; social structures and practices (Veninsky, 1992) must be moved and

changed.

A fundamental need is ta make physical activity an int~ naturalized part ofthe

discourse of a girl's and a wornants life, one that can push those constrieted physical

boundaries, construeted and maiDtained by ourselves and others, out, out, out, 50 wecantake

up more space, 50 we can occupy our own space, and bave boundaries which are not

penetrable but wmch are also not constricting. A new geography.
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ChapterVi
Discoune: A retorn to the questions

But for whom do [ speak in this "we"? For women. But how cau 1 speak for
women? This question expresses a dilemma. Patriarcbal domination requires the
subversion ofits authority by the speaking ofa specifically female desire beyond its
power to know. But there cannot he a woman's desire; the very project offeminist
subversion leads us to the dissolution of such universals. When 1s~ then, for
whom do 1speak? For myseJt: ofcourse. But this is politics, not autobiography, and
1speak from my own experience, which 1claim resonates witb that ofother women.
.. 1believe that sorne ofthe experience 1express resonates with that ofother womeR,
but that is for them to say. The ditrerences among women do not circumscnbe us
within exclusive categories, but the ooly way we can know our similarities and
ditTerences is by each ofus expressing our particular experience. (Young, 1990, p.
(82)

Resistance Ind discoune

In this study, 1was trying ta find room for expression ofsome otherways ofspeaking

about body (bodyself.expression), what [have calIed "body voice" in one way or another.

[was seeking other than the usual discourses (Chesters, 1994; Rodinet al., 1985) that women

have about body, the Întemalized body commentary voice with which girls and wornen are

50 familiar - the dissecting, negative Over-Eye or the Fury (as Debold, Wilson and Malisse

(1993) caIl it). My concept ofthe body voice was very tenuous, intuitive, and in some ways,

it remains 50. 1have come to a more aniculated understanding ofbody voice, as the potential

"inherent"1 in girls' and womenfs bodiIy constructed subjectivity. But do we have the

language to speak this?

A great deal offeminist work bas gone ioto uneanhing the unobvious, trying to hear

what isn't being said. This is because cultural discourse overlays our experience to such an

extent we bave to strain to speak the words that aren't yet there, to try and use the language

that already exists to descnbe our experience, which is al50 overlaid. It is a twisting and a

tuming, a wriggling out ofthe fit ofthe text, the cultural assignment, that sometimes seems

impoSSible.

But there are ways to re/visit our experiences even in the language which we DOW

understand to he 50 overladen. Words cm be put together to aclmowledge our deepened

understanding ofwhat we are living. Sexual harassment is a good example ofthat; until it
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was 'defined' in the late 70s byCatherine MacKinnon and others, we didn't bave the language

(though certainly sexual and harassment were words that already existed) to express our

experience as girls and women. Now sexual harassment is almost a cliché, with legal and

other problems attached to it. 1 hope we continue to remember how far we have come in

twenty years on this issue.

We have potentially come very far in understanding that bodies matter. What still

needs ail ourattention is how the mattering is constructed. Susan Bordo (1993) says that we

cao acknowledge that our gendered bodies are sociaIly construeted, that they are overwritten

from the moment ofour birth, and we must equally acknowledge and examine the material

"grip" this has on our bodies. "Culture's grip on the body is a constan~ intimate faet of

everyday life" (p. 17). It is in recognizing and working with this material grip that we cao

attempt to forge new experiences that change what language means.

For instance, for adolescent girls, one expression ofbodies, sexuality, bas tended ta

remain tixed in the discourses of vietimizatio~disease, teenage pregnancy and asexuality

(Fine, 1992; Tolman, 1992). How cao girls' own desires he identified and lived and spoken?

Or what cao change the discourse ofgirls and weight? How cao our body identification be

made visible and aniculated? Borda (1993) suggests "we need to reserve practica1 spaces

both for generalist critique (suitable when gross points need to he made) and for attention to

complexity and nuance" (p. 243).

1 felt 1was participating in one ofthese practical spaces during my study, through

bath my own broad reading and thinking about the theory which surrounds issues ofwomen

and body, and in our (myseifand 'my participants) close reading ofourown particular body

memories and histories.

In this chapter, 1am supposed to SUDl up; here, as in the other spaces tbat 1 have

inbabited during the long process ofthis studyt 1tind difticulty. Wbat 1have in my mind and

my heart are the intimate staries ofsix women - Dot the tùI1 story, not even ail ofthe partial

story - but still rich, deept heartfelt emotions, feelings, attitudes bave been brought to the

surface for our mutual attention. ~ 1 find the self-consciousness of the non-expen

intruding on my voice.
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1 can say that when 1 started this process, 1 had an idea. 1 used the words "body

voice" to try to express what 1felt a wornan's subjectivity could be, tùllness ofbody/mind.

[ felt that [ bad been constrieted by my body in the working out ofmy life as a woman. [

wanted to hear other staries to ratifY and understand my own experiegce. In sorne ways that

bas happened, in otber ways not. That ofcourse is the pleasure and challenge ofresearch:

it doesn't always turn out as you tbought it would.

1have found rnyselfnodding in understanding as 1listened to Phébéets preoccupation

with her body shape, herstruggles withdietingand selt:acceptance. [found myselfastounded

at the depths ofFreidats adolescent perceptions and self-awareness ofhow important it was

to take hold ofthe influences on her body self: 1listened with appreciation to Stephanie's

story of the contradietory aspects of being smart or heing beautiful, and how she bas to

struggle with the ideas ofboth being able to co.exist in her singuJar self: As the mother of

a gir~ 1understood Annette's complex feelings about inserting ber daugbters into a society

not weil struetured to receive their precious individuality. 1Iistened to Emilys strong voice

and body expressing how tentative she felt about her presence in the world. 1connected with

Caroline's feeling ofbeing able to start breathing at last after struggling with issues ofbody

negativity and body space her wbole life.

There were also surprises and silences (ofwhicb more be1ow). The main surprise

(though [ wonder al its origin) wu the depth of self interpretation of 'My' participants.

Dorothy Smith (1988) was right; women know and know tbat they know. 1ask myselfwhat

conclusions cao 1draw tbat don't speak for themselves? What consciousness do 1have that

bas not been exhibited with tierce strensth, feeling and insight by'm)" participants? But for

two things, 1would be siIenced. One is that the voices of'mY panicipants were entrusted to

me, they were being expressed and heard for a reason - tbis research. The other is that 1wu

there, 1beard theword, saw thebodylanguage, sensed the feelings that words cannotalways

express. The readerofthist~ on the otherhan~ wu not there. So it is my respoDSlbility

to have conveyed the ricbness ofthese lived experiences, these Iived bodies.

1bave tried to stay tnle to bath the quality and intent ofwbat 'My' participants were

saying. 1cou1d bave explored tbese six stories with many ditferent leuses; tbey fek like a
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motherlode ofwornen's body memory, richly vein~ leading deep into a field ofmind and

body, with great reserves ofknowledge and articulation. 1chose two areas ta look at: body

commentary and physical aetivity. 1chose to highlight 'My' participants' own third persan

story because the staries seemed to carry more than 1could express, more even than they

could express. And there are still other issues tbat remain undiscussed.

SUeDces: Suuality aDd sarety

There were silences. One major one was about sexuality. With the exception of

Freida's story, and Phébée's favorite body memory, 'My' participants negotiated around

sexuality in their life staries. There were hints and phrases but it is ofinterest that a body life

story did not contain more about sexuality.

There are perhaps several reasons for lhis. One was certainly my own rocus and

interest in foUowing up on questions and avenues that emerged fronl the staries; that perhaps

explains the non-elaboration in the second interview. However, since the tirst less-structured

interview did not elicit lhis discourse either, it is possible, as 1have discussed in Chapter D,

that a rat woman interviewing women about body voice might seem ta be asking an

unarticulated question that 'my' participants read as being about body shaping and weight

issues.

ADolber, more complicated reasoo is that girls' and wornen's "sexual subjectivity"

(Martin, 1996) 2 is not an open subject ofdiscourse. Tolman and Debold (1994) chan how

girls speak oftheir bodies as 'no body' in the sense ofsemai pleasure and desire. It is almost

a misnomer to speak ofgirls' authentic language around sex. Tolman (1992) suggests that

there is a "silence on girls' sexual desire in the adolescent development literature [tbat] is

textured and layered by ditrerent strategies ofsilencing" (p. 17) She says that it is oot ooly

missing, it is resisted, a resistance "that is exened subdy through the deployment discourses

ofrepression, deeroticization, denisration and diversion" (p. 17).

This silence in the research discourse bas been echoed by the perceived widespread

lack of an active sexual Jansuage among girls themselves. The language mast often

understood to be used is a relational one, the language oflove, cariol, and cuddling. Girls
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are assumed to care more about the emotional aspect ofa relationsbip than the sexual one.

Sexual elements become coopted into pathologies (Fine, 1992;To~ 1992; Wolf: 1997),

such as teenage pregnancy, sexually transnùtted diseases, and the AIDS/sexldeathdiscourse.

These are ail controUing and coercing discourses which tum sexuaI agency away from

expressions ofdesire and towards the tecbnical aspects ofthe body project, such as condom

use.] Tolman's (1992) questions ta the girls in her research were very direct and specifie and

even th~ some ofher participants could not bring to the surface articulation oftheir own

desires. As Naomi Wolf(I997) points out, while as a result ofthe "sexual revolution" (so­

caIled), "we had access to the technologies ofpleasure, we still did not inherit a culture that

valued and respected female desire" (p. xviü).

Another closely related silence was equally fascinating ta me, that of safety issues.

1 staned off this process with an understanding of how a not-i5Olated incident of sexual

assauIt had deeply intluenced my body perceptions and feelings. But these issues ofbody

safety and invasion, violence against girls and womeR, did not emerge as 1had thought they

might in the body life stories of'my' participants.

Only Emily talked at length about what she felt was her mother's obsessive concem

for ber safety. Emily understands that a girl bas different issues about this than a boy.

Referring to a question in a university clus ofbow she felt ber life would he ditferent ifshe

had been barn the other gender, she saiei, "1 would he much freer. Everything would he 50

much easier for me... Weare 50 mueh morevulnerable... the obviousditrerence [between men

and women] is that if5Omeone goes after~ they are probablyafter his waIIet, wbereas we

don't know what tbey are after when they come after us" (22-1).

Although she felt at the lime when she said tbis that it ooly atTected Iittle things in ber

Iife, (like planning the logistics ofa Jate night waIk home), sbe Iater wrote ta me to say tbat

she bad come ta understand that sbe had made ditferent decisions about ber future because

ofhow she viewed her own safety. She adds tbat mast parents don't usually cali out after

theirchil~ male or Cemale, u!bey leave for the clays aetivities, "take lots ofrisks todaYt

honeyt and go after your~" but sbe Ceels that girls in particularare encouraged to DOt

take risb, because ofsafety issues. This is one retlection orthe ambiguity tbat mothers feel
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about their daughter preparation role. Emily Ceels it's important "to be aware of it and to

think about its etfect on my decisions" (letter, p. 2). She says. as a teacher-in-training, she

found herselfabout to counsel a female student to be careful and not take a career risk. She

was able ta stop herselffrom doing so, because ofher own selfawareness.

Freida's perspective on this is still in a pracess of evolution and understanding.

Having come ta understand relatively recently that ber "Iovelhate" relation with. and

disconnection trom, her body, and ber feeling tbat her body is just a "carrying case~ Il are

related ta childhood sexual abu~ sbe is stilIleaming about what this means to ber. She

acknowledges that her difticulty in connecting physically with "herbodyse1f' impacts deeply

on relationships, indeed, aU connedion with the world.

Freida's third persan story, which carries the baggage ofthis abuse, makes explicit

the possible impact ofmale sexualityon a girl's sexual feelings." Sbe says, "( probably would

have been a fairly different kind ofperson ifthat hadn't happened" (3-2). Both Tolman(1992)

and Martin (1996) discuss how the language, texture, and experience ofgirls' sexuality tends

ta be highly intluenced by male concepts ofsexual desire. Manin cites Laumann et al. that

"only about three percent of women said that physical pleasure was their main reason for

having first intercourse, compared to four times as many men who said this" (1994, p. 329).

Martha McCaughey (1997) says "femininity includes the intemalized bodily ethos of

rape culture" (p. 163). Freida's disturbing 'tint date' experience was overlaid by the sexual

abuse that she knows she bas sutrered in ber childhood. Sbe cames that Ifbaggage" with her

into relationships, work, study, the street.

The intluence of this "baggage" is far too seldom understood in its wide-ranging

impact on girls' and women's acbievement. Anne-Louise Brookes (1992) bas addressed tbis

issue. She broke new ground in ber doctoral thais in both fonn and content. Sbe wrote, in

insistent autobiographical form, ofbow ber personal body experience, in bercase childhood

sexualab~ atfectecl ber "knowledge" attaimnent and experience. Sbe sugests tbat girls

and women, sitting in clusrooms (or elsewbere) trying to I~ are sitting on tbose bard

wooden seats witb an even harder knowledge inside ofthem. She says:

Not able to speak my abu~ 1 couldn't reaIly DOW myselfas a creator ofmy own
knowledge. Thus [ couId not recognize Imowledge as sociaIlyCOnstnletedexœpt in
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a very limited way. My body worked to deny the information which my mind
accepted. This was because 1always assumed that the authority ofthe other
(oppressor) was more powerful tban was my own authority. My body informed me
50. (p. 34)

This profound statement, "my body informed me 50." seems ta crystallize my still inarticulate

detinition of influences on girls' and women's body voice, my story of the patriarchal

wounding. Not ail girls and wornen are actively sexuallyabused. But many (most) ofus have

exPerienced the continuum ofbody identification/semai innuendo/sexual harassmentlsexual

assault, that "mundane extreme environment" that Thompson (1994) speaks of: Ifwe define

abuse as having our identity rest mainly on our bodies and then having our bodies controlled,

threatened or assaulted tram cbildhood to old agt\ then yes, we are all abused.

The issue that Brookes raises bas been too long pushed aside. Violence against

womeR, aetual ormytholo~is afonn ofcontrol with which we struggle daily. We grow

up with the ideology ofthreat against our physical sexual selves. When Gilligan et consoeurs

look at how girls change, when they start ta bide their real selve~ as they move into puberty,

the complex issues of identity in adolescence need ta take ioto account this pervasive body

identification and invasion for girls. It is not enough ta have math and science enrichment

courses; it is not enough.

Perhaps that is what Taylor, Oilligan and Sullivan (I99S) mean ta suggest when they

review some ofthe reasons why girls tend ta lose voice in adolescence:

Girls in general are at risk for losing touch with what they know through
experieD~ in pan because the changes of puberty and adolescence may
render girls' childhood experience seemingly irrelevant, in part because
women's and girls' experiences tend to he idealized ordevalued or simply Dot
represented witbin patriarchal societies and culture, and in pan because girls
often discover in adolescence that their relational stren8ths and resilience
(their ability ta make and maintain connectioD with others and to name
relationaI violations) paradoxicallybegin to jeopardize their relationships and
undermine their sense ofthemselves. (p. 4-S)

This identification of a time when girls cross over trom preadolescence and adolescence

(Brown & Güli~ 1992). a crossr~ is interestingly tlesbed out bere by the idea that the

uansition is 50 buge tbat previous experiencebecomes irrelevant. Wbat is it that makes it 50?
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Why is it tbat wbat we leam as girls loses relevanœ in adolescence? Do we lose autonomy

in relationality? Migbt it be tbat our homelessness is encouraged bythe UnIe ofpowerlessness

with our bodies? Does our experienœ as adolescents "de-name" us, "de-skil1" us?

Entrante iuto womanh~ into concepts of the feminine, into movement iulO

sexuality, lie in and with the body. u: as Catherine MacKinnon (1982) suggests, a wornan's

body is seen as penetrable, as not having secure boundaries, then the continued constrie:tion

ofourselves seems inevitable. Thus, the issue ofviolence against girls and wornen seems very

large to me.

The faet that it did not emerge strongly in 'MY participants' body life staries retlects

bath my own fear ofarousing this subject and something that 1think is more subtle. That is,

when women speak tndy of themselves from the inside, they are speaking of a sensual,

multiple, rich experience that is daunting in its posStbilities.

'My participants' stories retlec:t this profound multiplicity ofexPerienœ. And 1know

we ooly touched the tip of the iceberg. 1could feel the sensual inkIings that Bloch (1987)

insists are sitting waiting to be expressed. These inkIings c:o-exist, c:omfortably or

unc:omfortably, with the cultural script we are living. Raising bath ta personal consciousness

c:an alter the posing ofthe questions, the societa1 perspective, our ae:tion in the world and the

world's etfec:t on us.

When we disc:ussed the memorywork we had done, 'my' participants seemed ta be

awace ofthe value ofwhat one might cali raising c:onsciousness. Emily said "talking about

things, weil, it doesn't make them clearer, at first it makes them moreconfusing, but then after

awhile it starts to beoome clearer" (29-2). Stephanie's reason for participating in the

research was to "take a look at myselfand help me grow" and the interviews were "anotber

experienc:e whichbas allowed me to do tbat a Iittle bit more" (45-2). Phébée. who had spent

mucb time over the years in personal and group tberapy dealing with body issues, did not feel

that the experienc:e ofthe interviews wu new, but &he did feel it was interesting to teU the

"wbole" body story at one lime. What she found most hberating wu the writing orthe tbird

person narrative. Annette appreciated the opportunity:

... to start seeing yourown history. 1justwent througb the motions ofgoing through
myyouth and ilwu almast Iike1wasn't completelythereat any point. Whenyouare
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looking now, you are in the present moment and you are really trying to look back
and see what happened and why that happened...You look back at some of the
pietures and you say, why did 1have this imageofmyselfas not heing very attractive.
You look and you say, gee 1was a cute little kid,.. ifl saw a little blonde girllike tha~

1would have thought she wu really cute. Probably would have stopped and talked
to her....it was that lack ofselfesteem that 1had at the time that 1am realizing how
deep it wu. So much 50 that you are practica1ly walking through your own life, as
if .. like a sleepwalker. (2-45)

Bringing our memories to conscious awareness in the present day can help us understand

sorne oftheeffects ofwhat Annette caUs "sleepwalking", the praetiœs that we may have been

involved in without questio~ but which we can DOW look al, and learn trom.

Writinglspeaking our stories is one way to position ourselves against the possible amnesia of

our transformations, to bring to the surface the colonization ofour feminine exPerience.

Supports: Relationship and connection

What cao support girls (and women) in continuing ta feel and express the inklings of

their authentic selves, outside ofthe boundaries oftheir cultural script? Brown and Gilligan

(1992), Debold, Wilson and Malave (1993), and Taylor, Gilligan and Sullivan (1995) speak

ofthe importance ofthe significant women in girls' lives, thm mothers, their teachers, their

coaches. 'My participants alsa identitied women as being important as signposts, supports,

and aids in growing to consciousness.

Freida's introduction to the supponive youth church community group started with

a bonding with her Grade 6 and 7 Sunday schoal teacher, a woman who "was one ofthe tint

people who would listen to me and who didntt cast me oifas some strange being" (10-2).

Through her interaction with thisgroup, she thencameto understandthat herdiscomfon with

her body "isn't what 1 am supposed to he feeling. 1 do have a right to feel good about

mysetr'(13-1). Through her understanding orthe importance ofsuch support, she fostered

and panicipated in a weekly student-nm woments issues group in Grades 10 and U, and

continues her aetivism current1y in university~ supporting women's issues. She says such

aetivities "strengthen me by the way 1support and am supported by other women who do

simiIar work" (35-2).
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Stephanie too identifies women as theonly true support in becoming her fun self She

says IfI don't tind too manyexternal sources [sueb as the media]. 1don't find that support in

men, 1detinitely don't. 1find it in other women who arejust... who arejust fecl up with trying

to he something that they are not" (39-2).

Stephanie recounts a story from her university days whieh indicates again the manner

in whieh women are supportive in ways that men (and the structures in whieh we

live/worklstudy) are not. She had been failing hercourses, trying ta recover tram tbe abusive

relationship she had been in. Though her grades had improved somewhat, she was still in a

precarious academic position and had to apply to the Associate Dean of her facu1ty for

Permission to continue. He said to her "'1 am ofthe opinion that you are going to he a very

average student.' This being told to a kid who had had a 90s overall average and tms persan

sitting across from me saying, you're going ta he average!" (32-1) Her female advisor, on the

other han~ although unaware of the details of Stephanie's personal situation, seemed to

understand that something was going on, was very supponive and urged her to see a

counseUor. In the end shedropped out ofunivenity. This kind ofundermining experience

is what Anne-Louise Brookes (1992) is 5Uggesting must be recognized. Violence gets in the

way ofthe POssibility ofleaming, and there is little understanding ofsucb situations.

Annette too spea1cs ofher adult appreciation ofwomen and the lack ofsupport she

received when she was younger. She went ta an ail girls' bigh school; her teacbers were DUns.

She says she bas read in recent years that it is supposed to be a supportive thing for girls to

go to an ail girls' school, 50 that they don't feel that they have to "look stupid" and cao

aehieve. However, she didn't tind her teachers were concemed about ber academic ability,

"except that we had to be good in religion." (31-2) She alsa remembers a Grade 10 geometry

tacher, a nun, who wu supposed to be abri1liant mathematician. Butwbat sbe retains ofthis

nun's classes were lectures about "gomS out witb the boys and 100king at the wayyou dress"

and admonitionsabout Dot wearing makeup. Tbere werealso cautionarytales about "making

room for the Holy Ghost" wben dancing with a boy. (32-2) (How tbis ecboes with my own

higb school experience.)

Annette says "weail grewup not waming to beIike our mother... but there is DOthing
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belping you do something else..." (2-34). Bath as a mother and a daughter, 1 relate to that

feeling ofAnnette's and alsa feel great sadness that it was not different for me and for ail of

'my' participants. The stories 1have heard have contained a very ambivalent feeling toward

mothers. This ambivalence bas been analyzed by feminists who understand the many

dilemmas of heing a wo~ a daughter, a mother, in a world in which women have

traditionally been undervalued (Capian. 1989; Mirkin. 1992; Ric~ 1977).

Mirkin (1992) suggests that:

When one personalizes these situations, mothers are pathologized and anger is tumed
to them rather than the society which is discriminatory. Instead offeeliog good about
themselves as girls who could grow up like their mother, female adolescents often
devalue their mothers and are tiightened ofbeing like them. (p. 55)

She says that in order to assist girls ta lYII!t to move iota womanhood, we have to develop

a new story about it, in which "daughters cao take pride in their mothers' skills as survivors,

explorers, tradition-breakers, and tradition-keePers" (p. 56).

Debold, Wilson and Malave (1993) urge mothers ta make a revolution. They suggest

that the "common way" tbat mothers have ofguiding daughters, "thepaths ofleast resistance"

(p. 247), ask a great psychological sacrifice of girls and is a betrayal of them and of the

mothers themselves. They ask that this betray~ which does not originate in any individual

woman, he changed, he revolutionized ioto a process whereby girls are encouraged to grow

into authenticity and power. They suggest lhat this revolution begins with naming:

With voice (essons tbat encourage resistance; a mother daughter revolution begins
with public speaking that resists cultural systems of separation and dominance.
Naming for ourselves and speaking to each otherabout what we are not supposed to
know... (p. 249)

Brownand Gilligan (1992) state tbat not ooly mothers~ but teachers, need to stut this process

ofnaming. The memory worlc tbat 'my participants and 1have done together in this study is

one way to start naming. And tbat naming process is ditTerent from psycbotherapy. It is

ditTerent because. wlule psychotherapy is a fonn ofmemory work and a very common one

in North Ameri~ il also tends to bave an individualistic approach, valuable in ils own

CODt~ but limited in ils political e1fect.

Memory work and naming, such as Raug and others bave done in a group or as
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individuals, cao be a way to move the process outward, beyond autobiography and into

poütics. Emily Martin (1987) understands this oeed to move tramthe personal ta the political

(a venerable and still not outmoded concept) and says:

We must oot make the mistake ofbearing the panicu1aristic, concrete staries ofthese
and other wornen and assume tbat they are less Iikely than more universalistic,
abstraet discourse ta contain an analysis ofsociety. It is up to anyone who listens to
a woman's tale to hear the implicit message. interpret the powertùl rag~ and watch
for ways in which the narrative form gives 'a weighted quality to incident,' extending
the meaniog ofan incident beyond itselt: (p. 201)

What are some ofthe ways that we can extend .tthe meaning ofan incident beyond

itselt'? As we name our own experience we malee the transition trom the personal to the

potitical. URless we contextualizeourownexperience, it remains onlyautobiography. When

we make the links between what seems Iike only our own story to the larger story happening

around us, we move awareness and "skilling1t to anotber level. We can imagine many ways

to do this and indeed, most feminist work is engaged with this process. Bonnie Zimmerman

(1993) argues that while:

Myexperience, my selthood, is constituted by othen... when 1 think of
experience as relational and socially constnleted, not as personal and
individu~ 1can still use experience as a meaningful categoryonwhich to base
my politics. (p. 118)

Il is on this basis ofexperience and 'tnamingtl that both Brown and Gilligan (1992),

addressing teacbers, and Debold, Wilson and MaIave (1993), addressing mothers, suggest a

circle - amother-circle, a teacher-circle - whereby the naming process laites place inside the

circleat theadult level and then moves out inwaves into each penon'senvironment. Mothers

and daughten cao taIk and Iisten; teachers cao do the same in theirown classrooms and in the

school environment. Taylor, Sullivan and Gilligan (1995) have alsa worked with mother­

daughterand teacher-student groups to breakdown the passingonofthe ttcommon way" and

the barriers ofprotection tbat exist between women and girls. They believe that women must

break the false imageofperfection and ofidealizatiOD tbat now sits ongirls. It is perhaps one

ofthe MOst valuable tbings we CID do for ounelves and for the girls growing up around us.

Girls should not bave to stand vigil apiDst this psychological foot-binding. They must feel
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free to come across the borderland offemale adolescence ioto true relation as wornen.

Raising consciousnessness can seem ta be a motherhood issue. Who would not

applaud it? But ilS value sometimes appears ta have lost its focus. As we come to

understand our own experienc:e and give the anonymous cultural inscriptions a name, we

participate in more than just personal consciousness raising. We become role models and

aetors in cultural change through our own leamin& living and dissemination ofthat learning.

We become teachers in the broadest and MOst ideal meaning ofthat word.

Supports: Movenaent

Another support in claiming our bodies and breaking down cultural inscriptions can

be movement (broadly defined)t that helps us take back not just the night but the day's

environments we move through. Feminists have been rightfuUy wary ofpromoting physic:al

activity. Movement and physical aetivity have the possibility of being coopted ioto the

transformation work that women are supposed to do, yet anotherexpression ofbody shaping

and weight issues. As McCaughey(1997) suggests, when speakingofthe ideaofself-defense

for women, we do not want ta replic:ate i~he all-too-familiar relationship women have had

with their bodies (aside from that ofsex object): that ofcraft object" (p. 163).

But as feminist sport soc:iologists and psychologists are tinding, a woman expressing

strength through ber body is a woman who moves with more self-confidenc:e in ber

environment, and it can have far-reachiDg results for her identity. The body does have a

memory, though it may he unconsc:ious. Strength-building through movement ofthe body

cao construet us differently. Stephanie speaks to that when she compares her original goal

in staning her training and the graduai realization that she wu domg it for the pleasure of

feeling strong. We CID build adiftèrent relationsbip with our body and the way it occ:upies

the space il moves tbrougb. Mc:Caughey (1997) says that "sender is construeted througb

corporeal aets" (p.131). Wrightand Dewar(I997) suUest thati~cbanging theway wemove.

the way thebody isdeployed inpurposivemovemen~ canchangeourrelationwith theworld"

(p. 82). "Try roUer-blading while tbinking about how youlook. Vou won't get very tàr" (V.

Leblanc~ Personal communication, July 1998). Nancy Tbeberge (1991) notes~ "The
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experience of sport as empowering is tied fundamentally to its physicality... Through the

bodilyexperienceofsports women have come to reclaim and reexperience their selves which

have been taken away" (p. 129). It is not inevitable that we throw like a girl; we don't have

to throw like a boy either. But we have to throw with strength; we have ta aim.

Voice lessons: Co.iDa back to the questions.

There is a new discourseemerging about girls. It bas manyfaces: the SpiceGirls (girl

power), girlzines in print and on the Internet (New Moon.. Reluctaot Hem), books for parents

about bringing up strong girls (Rutter, 1996), schaol curricula aimed at enhancing girls'

performance in lraditionallyweakareas suchas math and science. Alongsidethese sometirnes

idealized visions of "girl power" are other texts documenting girls' problems and issues

(Friedman, 1997; Orenstein, 1994; Pipher, 1994; Wol( 1997). In an English Montreal

newspaper over the past year, the Womannews section had a monthly article about girls and

sorne oftheir issues. Why are girls "in" rigbt now?

1find the current popularity ofgirls fascinating. It is interesting to try to understand

the reasons for the emergence ofdift"erent discourses at different times. 15 lhis popularity

because more feminists have become mothers? Have the issues of adult women, which

preoccupied us earlier, now evolved to an understanding that the construction offemininity

starts very carly and bas to be addressed long before adulthood? Do we understand that our

daughters are not necessarily ftee of ail the praetices and constructions which had such an

impact on us?

1certainly round my own daughters birth a spur to concem about many issues. Her

beginning adolescence indeed was the spark that sent me back to my own memories which

were very uncomfortable. The echoes orhec very current issues went streamiDg down right

to my own chtldhood. 1remain somehow lhat embattIed gir~ and lhis study bas beenone of

my attempts to throw otrthe cag~ to be integrated, to express my body vaice. Body voice

is Dot one thing, or rather, it is many tbîngs in one, the one heing me, or Annette, or Emily.

It is girl as subject ofher ownexperience, it is girl who CID express her own experience, it is

girl who cao live herown experience, the contradictions oeher own experience and not lose



•

•

109

ber voiœ. 1still see girls losing their voices. How CID that he, [ though~ this isn't the 50s,

it's the 90s. How cao 50 mueh and yet 50 Iitde have changed?

When [ question the new discourse ofgirls and aU the ideology tbat is entail~ [ am

not saying that notbing bas changed. That would not do justice to the individual and societal

empowerment ofgirls and women that has been fought for and gained. But we need to

understand why 50 Manyofthe hegemonic. patriarchal structures seemtore~ sometimes

even appearing to he untouehed or weB able to withstand what should be terminal blows.

The system seems to manage to regroup, ta come together again. To understand the ability

of ideology to absorb change is to better understand wbat is referred ta as bleldasb.

postfeminis~ etc.

Discourses can be controUing, as weil as liberating. And 1find myselfeoncemed by

the eharting and naming (the diseasing?) ofgirls' adolescence. We research girls and tell them

in the popular media and in academic language that they are more prone ta eating di5Orders,

depression, 1 paor body image, low selfesteem, sexual harassm~ rape, violence against

girls and women. Simultaneously, they should "just say no," they have "girl power,n they are

equal. 5 So what are we telling them? And what might be the result? Might they then not

ttassen~ even ifunwittingly, to the [new] cultural prescription"? (Free~ 1991, p. 90)

Models don't only represent, they eonstitute. What C8Utionary tale is emerging now? How

is tbis information being transmitt~ with wbat purpose, to whose advantage? These are

questions which need to be constantly addressed.

"Respectin. the unrepraentable"

Try ta love the questions themselves as ifthey were locked rooms or books written
in a very foreign language. ... Live the questions DOW. Perhaps you will then
graduallYt without noticing il, live along some distant clay into the answer. (Ri1k~
1934/196~ p. 35)

1 bave always loved the questions. 1 feel more comfonable with questions tban

answen. My studywu a question, and it remainsaquestio~ or rather manyquestions. How

are girls construeted? How is body imp6cated in that construction? What does il mean to

bave an "inferiorized" body? Are there pIacesIspaceslfeelingslthoughts tbat cao be
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experienced outside orthe cultural script?

l "believe" in the social construction of identity (as 1 bope is evidenced in this

writing). [also "know" we have "real" bodies, sm and bones and blood. [live my owo.

Monica Rudberg (1997) says "when it cornes not to lB body, but to ma: body, we remain

incurably naïve realists" (p. 200). We find it difficu1t to bring to the surface and integrate

concepts ofthe construeted body and our own experience ofthe Iived body. Rudberg adds,

"Bodies do in faet 'talk back' at us all the time, reminding us ofour monality and cooling us

down in the midst ofail our self..constructing projects" (p. 200). It somehow seems easier

to seek knowledge 'out there' (trom here, ourbodies) than it is to understand the intimate and

involved relationship we live as knowing bodies.

But it is that very interaction ofthe skinofour tlrealtl bodies and the skin ofthe world

that fascinates me and troubles me. Are we whoUy overwritten? Do wornen, because oftheir

relationship with their bodies, construeted though they may be through cultural discourse,

have greater access to those "sensual inldings" that Bloch (1987) speaks of! Emily Martin

(1987) suggests that we do. Stressing that she is in no way saying "back ta naturetl (p. 200),

she states:

Because their bodily proœsses go with them everywbere, forcing them to juxtapose
biology and culture, women glimpse every day a conception ofanother sort ofsocial
arder. At the very leut, since they do Dot fit into the ideal division ofthings (private,
bodily processes belong at home), they are likely to see thdt the dominant ideology
is panial: it does not capture tbeir experience. It is a1so likely that they will see the
inextricable way our cultural categories are related and so see the falseness ofthe
dichotomies. (p. 200)

In Manin's opiniOI\ everyday life for women is a struggle and thus cm contain a "critical

standpoint" (p. 200), one ofthe ways tbat autobiography CID move us to potities, if we 50

choose. And we must cboose. We can and must keep naming, articulating, and practicing

ourvoice lessons. Elizabeth Grosz(1994) suggestsusing thebodyto lookat oursubjectivity.

She say&, "ail the effects ofdeptb and interiority cmbe explained in terms ofthe inscriptions

and transformations ofthesubject's corporeal surface. Bodies baveail the explanatorypower

ofminds" (p. vii). Rudberg (1997) agrees with berand saY' Uthe body is the obvious point

ofdeparture for any process oflmowiDg" (p. 182).
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Bodies cao, of course, have their sense of experience as obscured by ideology as

minds cao. So we have ta he sure tbat naming, uSÎDg the body, does not become yet another

way to overwrite our experience. Diane Elam (1995) suggests that the body can not

necessarily be reduced to lia new set ofterms" (p. 236) and says that while 'Inew labels and

terms are sometimes empowering, they are not necessarily the answer to respecting the

unrepresentable" (p.237).

Catherine MacKinnon (1987), who is no sentimentali~ says the following:

Women have a contribution ofperspective to make here [in sports] tbat is a lot more
powerfuJ than either plaYing witb the boys or allowiog the boys to play with us.
....both men and women have climbed Mount Everest. When asked why, the man
said't because it was there. The woman said't because it was beautitùl. (p.124)

My voyage in this researc~ through listening, reading, retlecting and writing, bas been one

that sought to uncover my own body voice, ucomprehension of the self by detour of the

comprehension ortheother" (Ricouer, cited in Press, 1989, p. 254). When 1began, 1felt that

my own cultural identification as girllwoman as body, and the subsequent woundings, had

blocked myaœess route to knowledge, to owning knowledge. Knowledgewas voice for me,

and it was something outside ofme; it had to be attained, climb~ conquered - the mountain.

But 1 have come to understand that double vision cm be a gift as weil as a liability.

Girls and women gnaddress the issues ofbody and knowledge with this double vision. and

enrich each with the other. 1DOW have a ditTerent relationship with my body and my concept

of knowledge, my embodied, thinking selt: and the strength that cornes from learning to

integrate them. Body voic:e is surely bath the beauty (the 'isness') and the 'thereness' ofthe

mountain.



Drawing on both theoretical and ~rsonal aspects of the body, 1 want to deepen our
un~ndingof the panicular cultural, political, social and personal times in which we
grew our selves: the influences, the resistances and the residur.s of our fonnative
experlences.

1 would like ta interview you about your üfe st0ty \Vith regards to your own body
awaœness, body consdousness, body image, body experiences, as you moved from
childhood through to adulthood. 1would 1ike ta explore some of what it means ta he a
woman in a body and how your m~ment through childhood and adolesœnce has
contributed to the particular woman in the body which you are today. Exploring
m~mory through interviews and photographs, [ would Uke to dOCUll\ent/repl'eRnt
womenls body voiœs.

Il

Susann AIlnutt

What role has your body played
in creatin our Itvoice lt?

Appendi1A-.- ..~.•. ..~.- .·~e.~•...~•.~.~..~...
••~
•••
"•"•••
"• 1am a Mastus studmt in the Depanmmt of Educational Studïes doing a studyon "The
• Body Voice in Girls and Women."

"•
"••
"•­~
•"••
"• Your inw.stment in this study would he two or three audiotaped interviews of about an
• hour and a half each, at your convenienœ. and rommaging through old photo albums
~ for pietuIes of your younger self ta use for exploring memory.

•" [f you are interested in partidpating in this study, please call me at: _ (day,
• office) or _ (evening, home). 1 will explain anything more you might 6kr ta

• know about the study and we an arrange a convenient time and place ta meet.
~

•
~

"•
~· ~•... ..~... ..~._ ..~..~•...~e.~.~.· ..•

•
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!Su.ann:
lOirl:
1
1

Adult:

1Stephanie:
Girl:

1

1Adult:

Phéllée:
Girl:

1

\Adult:

Caroline:
Girl:

Adult:

Annette:
Girl:

Adult:

School: gym, basketbaU, swinging
Home: swimming. bikin~ badminto~ baseball
Friends: biking, skating
Lessons: none
Bikin swimmin oot much ofeither

School: gym, voUeyball
Home: none mentiooed
Friends: none mentioned
Lessons: none
Weishtlifting, running, strength training

School(s): gym, basebaU.. swinging, ballon chasseur
Home: swimming, biking
Friends: swimming, bikinI, dancing
Lessons: ballet
Biking, swimming (not much ofeither)

School: gym, badminton, voUeybali
Home: swimming, gardening
Friends: none mentioned
Lessoos: none mentioned
Dancin not much ID ore

Scbool: none mentioned
Home: softball
Friends: skating, figure skatin& skippiog
Lessons: none mentioned
Dancin 50 ro8erb"
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Emily:
Girl:

Adult:

Freida:
Girl:

i
1

1Adult:

School: badminton
Home: baseb~ bikinI, walking with the family
Friends: biking, sküng, soccer, capture the Oag
Lessons: baUet
Bikin& canoeing, biking
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Endnotes

Notes to Ch.pter L

1. 1say 'MY' and question it - but what else do 1say, 'the' participants? [think also ofthe
word subjects, and in light of my subj~ the investigation of subjectlobject, 1 think that
maybe that is agood word. But it holds ramifications ofexperiments, ofthese women being
subjects because they cannot be "objective" - that most g10rified word. Or worse, that they
are really abjects. So in the en~ they are 'my' panicipants; they are not 'the' panicipants. 1
have to acknowledge my power in this situation. 1came across this way ofexpressing what
1 see as a power tension in research in Mieke de Waal's (1993) study. She caUs her
participants '''My' girls" (p. 37). 1 decided ta adopt this "conceit" for my study.

In the feedback 1received trom 'My' panicipants, Phébée suggested that perhaps Ibis
"conceit" had had the opposite etrect from that intended. Did this unrelenting emphasis on
'MY' not say that she and the other women participating in the study were indeed mine? She
al50 asked whether bracketing both words, as in 'my participants,' might not give a more
correct slant to the irony or context intended.

These were excellent questions, butafterconsidering berperspective and that ofother
readers who round the continuai quotes irritating ora disruption to readin& 1decided ta keep
the original idea. It seemed important to me to have the use ofthe quotes throughout the
writing, and ta emphasize the irony of the 'my,: rather than that ofthe participation. There
is a difFerence between discussing 'the' art or 'My'~ or 'the' body or 'my' body. 1relt that
same ditferenœ needed to he emphasized bere. Yes, the participants in this study are both
not mine, and yet mine. And therein lies the irony, and the need for emphasis.

2. Alice Miller (1981) suggests tbis in her worle, that when children put feelings away, it is
not just away; they are no longer accessible; even when it is safe later ta have them, they are
gone.

3. This expression of the "Over-Eye" ofculture cornes from Dana Jack (1991). Girls have
double vision not ooly in looking at the world, but in looking at themselv~ because they
intemalize the Over-Eye.

4. The numerals following quotes by 'MY' panicipants indicate the tint or second interview
(l or 2) and the page ofeach.

S. Feminist are indeed exploring gender identity and the construetedness of"nature," by
loomg al "transgressions" and what they Mean for our production of femioine (and
masc:uline) subjectivities (e.g., Buder, 1990, 1993). "Nature" u Iived body continues to he
problematic. For the purposes of this study, 1 have chosen to stay with the eJDbodied
practices of 'my' panicipants.
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Notes to Ch.pter D.

1. Amateur is a cont1ation of the tenn of non-expert with love of the fiel~ ofthe story,
thanks to Ann Beerforthis idea.

2. AIl 'MY' participants are identified by pseudonyms, most self-chosen and indicated in their
third person story. Caroline's name was chosen by me, though she approved it.

3. 1bad already been through my own photographie leaming experienœ, after having read
Emily Hancock's The Girl Within (1989). In that was mention of a woman looking at
photographs ofberselfas a young girl. 1had raided my mothers cache ofphotographs and
been through some ofthe same feelings ofregret and astonishment that 'My' participants felt.
There were not many photographs of myself as a teenager, bowever; 1 seemed to have
disappeared during that time. Then an astonishing coincidence: 1met a bigh school fiiend
on the bus, whüe 1was in the middle ofinterviewing 'mye panicipants. She said she had some
photos ofme from high scbool. Sbe brought them to me and there 1was, Grades 9 through
12 in about 8 very precious photographs. In addition, 1 had the chance to go through my
father's diary whicb had been with my brother. There 1 found a few more pbotographs of
myselfat younger ages that 1had never seen before.

4. Alice Miller (1981) suggests that what a cbild loses through repression is not always
recoverable. Hancock (1989) states that Millers 'remedy', the mourning of the lost self:
might not be sufficient for women ta find that silenced cbild. She says that from the wornen
she studied, she feels that rage must break the "hold ofthe false selfto revive the girl she's
buried in childhood" (p. 243).

S. Boys on the other band seemed ta tind balance through seeking stability, or reestablishing
stability, a "perspective ofcontrol and avoidance" (Camarena, Saragiani" Petersen, 1997,
p. 197), the authors call il, and add that it is oot that their male participants were "unwilling
to seIf-disclose negative feelings ta us; rather, we believe that they were unwilling ta admit
negative emotional experiences to themselves" (p. 201).

6. Caroline did the first interview at a very busy and changing tinte in ber life. She wu not
able to find the time to write the third penon story, or participate in a second interview.

7. Carol GiIligan bas worked with a oumberofcoUaborators, some ofwhom are tint autbor
and others who are second (e.g., Brown" GUlipn, 1991; Bro~ Debol~ Tappan"
GiIligan, 1991; Brown, Tappan,. GilIigan, Miller" Argyri, 1989; Gilligan, Brown" Rogers,
1990). Sînce 1reprd ber as apioneer, 1nameber as tirst author. 1usethe word consoeurs,
borrowed directly &am Claudia MitcheD (personal communication, Oetober 1997)~ even
thougb the occasional coUaborator is male.

8. Reading against the grain cau leave the grain sti8 in place.
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9. The issue ofrecovered memory echoes loudly for me when 1suggest that "truth" doesn't
matter. Whatever truth is exaetly, it eenainly matters. But 1contextua1ize my statement by
acknowledging the ditTerence between a courtoflawora therapist's office and my dyadic life
story interviews. Nonethel~ 1 could have uneanhed a new story of abuse in these
interviews and 1would have been faced with far different ethical issues than those 1did face,
issues ofensuring anonymity and honouring 'my' participants' stories.

Notes to Ch.pter ID.

1. Susan C. Wooley (1994) suggests that some ofthe real reasons for eating disorders are
heing purposefW1y ignored:

We are in the second day ofthis conference, billed as a gathering ofall the eminent
North American scientists in eating disorders. Siides (hundreds by now, maybe
thousands) have posted the counts of virtually everything that can be named and
measured -with theusualexceptionsofsexual abuse, role constraints, powerlessness,
enfocced silence. (p. 336)

2. Witness how my thesis committee and L needing a clear sub-title for my rather more
nebulous idea of "body voice," immediately leaped to "body image" as a shorthand way of
conveYing what 1was interested in, a code ea&Üy understood.

3. Make up, make avec, fteshening up, putting on your face • what transparent descriptions.
And yet they seem to thoughtlessly pervade our women's discourses.

4. When 1 say Nonh American society, 1 Mean mainly an urban, middle class, developed
culture such as the one that 1 inhabit. It is also preclominantly white. The six women and
myselfwho participated in tbis study appear to partake ofthose particular elements. 1say
Nonh American, becausealthough1bavedonesome readingabout other societies and indeed
othercultures insideourNorth American one, 1don't feel qualified ta comment on otherthan
the society 1 tind myself inside with its marketed mainstream images: these 1 detine as
overwhelmingly white and middle class. When 1speak orthe patriarchy, 1have also come to
realize, 1am speaking ofwbat Debol~ W'tlson and Malisse call the "white patriarchy. If

s. Sidonie Smith's (1993) Subjectivity. IdentitY and the Body is a rare look at women's
autobiography bringing body into focus.

6. Fathers migbt appear ta be absent in this chronology, for [ do not mention them. 'My·
panicipams did mentionthem in terms oftheir life story, but very rarely in terms oftheirbody
stories. Absenceofcourse is as imponant as presence, but it is more difticult to commenton.

The ooly exception to tbis wu Pbébée. Rer tàther appeared to have bis own body
image issues; he wu short and did stretcbing exercises to set taller, wore heels on bis shoes
and put inserts in them. He wu al50 very ÎDterested in bis own clothes. In additio~ he
commented regularly on both Phébée and her mothers looks. He did al times use money as
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an incentive for each ofthem to lose weight.

7. One major difference appeared to he tbat this ambivalent reiationship between mother and
daughter was still very much in negotiation for the younger women. whereas 'MY older
participants gave voice to a feeling that a negotiated PeaCe bad aIready talcen place.

8. Janet Surrey (1993) cites a survey study by Paula Capian and lan Hall-McCorquedaie in
which in over 125 reviewed articles, "when any dynamic etiology [ofpsychopathologyl was
fonnuJated, it was seen almost universally residing in motherstt (p. lIS).

9. Judith Rodin, Lisa SiIberstein and Ruth Striegel-Moore (1985) caU wornen's weight
concems a "normative discontent." They suggest that the ditferences in how females and
males view their bodies are anaIogous to their ditTerent orientations to the world in generai,
and that weight bas come to be a metaphor for womeo. Even as wornen cast otTother sex­
raie traditions, their concems about weight seem Dot to diminish.

Notes to Ch.pter IV.

1. The stories are reproduced as they were written; the ooly changes made were minor
punetuation ones, for clarity.

2. Phébée did not elaborateon this statement, nor did 1ask her to. 1assumed ftam her body
language that she felt it was self-explanatory, and 1did not explore it funher. 1think this is
a good example ofthe "stiIlness ofsameness" (Hurd &. Mclntyre, 1996, p. 78) that cao occur
when a woman interviews a woman. In Chapter VI, 1discuss the issue of silences about
sexuality in tbis study.

Notes to Ch.pter V.

1. Dy texts, Smith (1988) means the "more or less permanent and above ail replicable forms
ofmeaning, ofwriting, painting. television, film, etc. The production, distnoution and uses
of tex.ts area Pel'V8Siveand bighly significant dimensionofcontemporarysocial organisation"
(p. 38). Althougb Smith is anaIyzing these "more or less permanent" forms ofmeaning, as
1have mentioned before~ 1feel texts cao be defined in broader terms. Our memories end up
beiDg part ofthe permanent texts, written on ourselves, that fonnulate our practices, and
these memories may he made up of very tleeting events or circumstances, like the body
commentary 'my' participants discuss.

2. 1had myown resistance to bloomer-tbougbt in lJYI' and inbasketball ganteS. My mother
for sorne reason had a variety ofsiIk and polyester tittedbloo~ ofunique design, given
10 berby an eccentric aunt. 1would saonter out on the basketbaD court with these bloomers
bidden under my skirt. and only as 1started playin&. would they become obvious. 1would
lut at feut until the tint quarterend, before 1wu banisbed to the locker room to come out
in my oavy blue bloomers. It becamea pme 1never fùlly won, but one1lookgreat pride in.
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3. This highlights a major theme in physical aetivity rbetoric that works against participation
by girls and womeo. Sports traditionally seen as masculine carry covert and overt messages
about non-participation. Research bas shawn that girls bave less self-contidence about
participating in sportswhich they see as "masculine." Less self-confidence translates iota less
skill and less motivation ta acquire skill (Lirgg, 1992; Lirgg" Feltz, 1989; Vertinsky, 1992).
Underlying much ofthis is a controlling narrative oflesbophobia (Fuseo, 1995; Kidd, 1983).

Catherine MacKinnon (1987) asks, "What does il say about the relation between
sexualityand physicality, what does it tell us in particularabout thecontent ofbeterosexuality,
tbat when a woman comes to own her own body, that maltes her heterosexuality
problematic?" (p. 122).

4. Mareia Hutchinson (1985) suggests such an exercise for women ta become more
comfortable with their bodies. She says, using a full length mirror, look at yourselt: own
yourselt: all your parts. This is akin to the permissible looking that Coward (1985) suggests
looking at photographs gives women.

S. M. Ann Hall (1996) says that the "the term "tomboy" illustrales perfectly our beliefin a
sex-dichotomized world" (p. 15). In 16th century usage, the word referred to a rude or
boisterous boy - "who acted too much like a tom, or a man" (p. 16). Theo the tenn moved
to describe bold women (i.e., prostitutes are still called toms or tommys in England).
Eventually it meant "a spirited young girl who 'behaves üke a boisterous boy'" (p. 16). Hall
asks why we don't have a similar word for a boy who aets like a girl, such as "Marygirl." She
suggests that we don't need one because "girl" conveys the derogatory meaning ail by itself:

Notes to Cbapter VI.

1. [have put many words in quotes in tbis research writing, for 1understand too weil the
difticulties in using words such as "inherent," "naturaUy" and even "ofcourse."

2. Karin Martin (1996) uses this phrase "sexual subjeetivity" ta express the level ofagency
tbat girls and boys might feel about their sexual selves. She looks to this sexua1 subjeetivity
as a means ofoverleaping the silence and putting away ofoneselfthat Gilligan and consoeurs
map in teenage girls.

3. Body issu~ such as menstruation or binh CODtro~ become tecbnical issues. The mother
passes on the best way ofnot leaking or staining, the best tampon; she bands ber daughter a
coDdo~ and feels tbat she is dealing with sexuality. Joan Brumberg (1997) states,

Mothers and daughtersdo not speakaboutemotion, orthesensationsaccompanying
the daugbter's development; about desires or fantasia, about shame or pride
conceming the body, about innersensations during menstruation, or about the desire
to explore the changing body or sexual preferences. (p. 9)
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4. Discussion ofsexuality and teenage girls often centers around beterosexual relationships.
Indeed ail discussion in this study appears to take tbis for granted. 1 do not take it for
granted. However, even Freida, who cameout as a lesbian in ber mid-teens, speaks ofsexual
relationships in tenns ofboys as well.

Karin Martin (1996) discusses how lesbians' first sexual re1ationship in their teens is
often with a boy, because ofthe strength ofthe heterosexual discourse for adolescent girls.
Boys, because ofthe discourse about the overwbelming urgency oftheir "implacable" sexual
desire, and despite widespread homophobia among teenage boys, do not necessarily have a
sexual re1ationship with a girl prior to having one with a boy.

S. The 1997 Nike ads for girls are a fascinating example of the push and pull of this
discussion. The television ads have flashes ofa girl playing basketbsa playing with a do~
doing ballet, running competitively. The voiceover says, "Ifyou let me play sports.. 1will
have more self..oonfidence..., [ will be more likely ta leave aman who beats me... [ wil be less
Iikely ta get pregnant before 1want ta..." One can 'read' this as, ifyou "let me play," then 1
will he ail things (ballet lIld basketball); another way to 'read' it is that without sports, 1will
just be a vietim.

In this situation ofhaving to ask, instead ofclaiming, ("ifyou let me play"), the ~'you'"

is undetermined. Who is "you"? Vour mother, your father, the scbool, a coach, a sporting
federatio~ society in general? [t is perhaps that anonymous cultural inhibitor, unnamed.

The print ad shows a girl with ber face turned wistfully ta the viewer, her band on a
c~ suggesting she is sitting on a swing. My daughter's Grade 10 English teacher had bis
class analyze the ad. He told me the tint thing aU the students noticed wu the chain, and ta
them, it represented an imprisoning element for the girl. My daughter also played a lot with
emphasis on the different words in the phrase, [you let me play, ifmu let me play, ifyou~
me play, ifyou let lB play, ifyou let mea. (lt is a great teaching tool.)

One cao laud this ad campaign and simultaneously mouro and marvel at ns necessÎty
and ils open window on cultural attitudes. 1try ta imagine a similar ad to encourage boys ta
participate in sports. My imagination fails.
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