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The f~as'ibili ty 'of. integrating interpersonal process 

recall techniques into a microcounselling model ,to ~each 

c~rt;ain b}asic -inte~vi~wing skills to b~gi'nning c~unsellors' 
~ ...' 1-.::.. 

, '1' j 

was inve~tigated. The skills were eye contact, talk time, 

:v'~rbai following, open questions, counsellor fo<jus, ~nd, 
• , 

client focu,s. 

The special treatment grou~ receiving the in~egrated 

training aEproach ach~eved 'a sigriiIicantly higher level of 

functioning on fi ve of the six ski:lls, open ques tions bei\ng 
, . 

,the èxcep'tion'. Oné, comparison group rec'ei vea microcounselJ.ing 
" 

• tY 
training invoJ:ving video ·feedback and modelling. The o'ther 

group',.read a description of thé target sk~lls~' 'Thirty-nin~ 

subjects we,re r.apdomly assig:ned, ta the three ~~oups. 

0, 

i , 

" 
" 

, '. 

,,\r \ ~ 1 
.;.. '" ,l~ , '. 

''4, ,": ' 

, "' ," 

" '" 

". '7' 

/ 

l, 



, ,. , 

J, 

• 
. ' 

," .". ,v 

1 • 

/ 

/ 
1 RESUME 

, . ' 

La présente te'cherche porte sur la pO$,sibilité 
f 

d'intégrer les procédés de rappel des rapports lnt~r-' 

personnels' dans un llDoêle de mic'ro-:-counselling en vue 
. ' 

d'e~~igner .certV-nes techl!~ques d'entrevue ',à des' con-
, u' 

iii 

\ seillers débutants. 'Les (techniques étt1<;l~ées sont la 

, : 

'fixation -visuelle, le temps de parole (l' eco~Gmie verbale) , 
• 1 

.la: continuï"té' d' ~ntretien I, les' questions o~vertes 1 l~ cent~e 

d'attention du conseiller et le co:entre d'attentfon du, èlient. 
, 

';l'rente-neu.f sujets fùrent i~partes ,au hasard en trois, 

,gr0upes ~ . Le premier groupe formé selon, i' apP,roche integrée 1 

ob~int des res'Ultats ~upérieùrs' quant 'à cj:nq, des six tech-
'" 

niques, l'unique' exception ét~nt la :rœt:hode' ,des questions 

" ouvertes. Le dèuXiêrne' groupe suivit un,.rStage de micro-

counsel'lir'lg comportant une séance d~ 'feeHlback et de dénon­

strat:Î;~n ,au royen ôe bandes magnétosco~iqlJes. Le troisi~me 

grO\lp~ eu.t à, lire une descrï"ption des 
, , 

te'c!lnigues \,qUes.tion. ' 
, " " . , . . 
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CH1\PTER l 

INTRODUCTION 
.', 

Counseling is the-helping relationship, 
which includes (1) someone seeking help, 
t2) sèmeone willing to' give"help, who is 
(3) capable of, or trained to help, (4) , 
in 'a setting which permits that help ~o 
be given, and receive9. (p.5) 

This statemen,:t of~Hackney and Nye (1973) clearly defines the . 

nature of counselling and the steps in the counse1iing pro:-
-

cedurè. Further they', a:dd:, 

One skill underlying aIl systems of coun- . , 
seling is that of communication. Counsel6rs 
and clients alike ,continually transmit and , 
receive verbal and nonverbal,mcssages during 
the interview process. Therefore awareness 
of and sensitivity to the kinds of messages 
pre~ent i9, an important prerequlsit~ for' 
.couris~lor effectivene~s. (p.6) 

Traditionally, counsellor training prograrns have .. not' 

emphasi zed a systematic approach to tr -:inin'g in' commUI}ication . 
and interviewing skills. R~ther f • supervisors of trainees 'app-

, /" . ' 

~ched the area by reviewing audio and video tapes of, coun-

selling interviews, 'and made comments.rega!ding the positive 

and negative aspects of th~ trainee~s ability. 

, Recen"t ~~ter~t.tr~ 'ana. readi~gs in the field of inter-
, , 

view training and counsellor education suggest a, trend in the 
" _ L • ~ ~ 

direction of d~veloping and-evaluating differe~t, methods for 
'. \- . 

teaching basic interviewing and çommunicatioh skil,ls to' a wide 
• ~ 1 .. . " 

and varjed population of'professions. A variety of apprdaches 

\) 

., 
t 

l , 

) . 
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, 
appe~r to be' J?Ioyu.nent. in: the li terature, and each clairns t9 

be succass'ful-' in sorne' rnanne'r w:i. th certain pOPulatiOhJ31"" prom: 
1 

inent 'qmo,ng these training approaches. are the Truax and 
: \,'" .v .... 

èa~khuff (1967) methôds o~ traini~g in couns~lling and ps~qho-r 

th,erapy 1 inte~erso-lal p:ç'ocess recall (Kagan &, KrarW~h,l 1 19~ iQ.: 
" . r--}>. 

,a method' to assist ,counsellors t~ b~come more awar of thei~~ \ . 

owtl r~actions and their e ffects on others, and fin~lly micrp- L . 
counselling (Ivey, Normin.gton, Miller, Morrill, & Haase, ,1968; 

IV~y, 19)71), an instr,uctronal "technique involving a video for­

mat for tTaining counsellors and therapists in basic skills of 

intervièwing. 

The training of basic interviewing and çommunication 

skills is viewed as a relevant and important area of study, 

and further devel~pment and ref~ning of techniques ~s necessaiy 
.' ~ \ 

if counsello':t' educators are to find the most beneficial and 

ecanomical route for the train,ing of professio~al counsellors 

in these ski,lls·. 

The purpose of the research to b~ r~~teÇi he.re was to 
/' " 

integra~e two established, popular, and current approaches' to 
• 1.. _ ~ , 

the' teaching of certain basic counselling skills, and to' deter-

mine whether this ,integration was more effective than other 

training methods. It is hoped the tràining procedure invol ving 

this integration will add ·to the growing body of knowledge on . \ . ~ . 
train~n<1 in the field'of counsel1or education.\ Counsellor 

training 
. 

progr~' vary widely,. but most include content cour~es , 
't 

j v 
... . .... 
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3 

interviewing skifls,; and supervised_,pract:.ice~ hence this 
:' 

study may have relevance for aIl progrqms, where interview-

1 ing skills' are t~,,:ght an~ ,practiS,ed. 

Specifi.cally, >this 'S~UdY. was qn atte~ to integrate 

the posi ti ver ~ihdings on the" video training technique calle:d" 

interpersonal process recall, hereafter referred to as IPR, 

and ,the egually positive findings on the video 'training tech-
, ' 

nique called mic~ocounselling. The IPR technique'iRVolvi?g 

client recall was incorporated in-to a 45-minute microcoun-

sellirtg lIDdel" and the effective'ness 'of this integration was 

~qsured on three groups 'of counse11o.r-traineeq who ha8 been 
--

accepted inte a counsellor t:ra:bn-!-n~ program, but who had not 

yet started formaI course work toward their certification. 
. , 

According to Ivey (1971): 

There is a heed to ,compare the effectiveness 
of the .microtraining pa.radigm wi ~ other . 
rnodels of interviewing trai'ning. rt" is sug-

-gested at this time that microtrainïn.g' repre­
sents a oodel for, dev:eIoping skills bèst used 

,/" ,as a supplement with other .models 'of' training: 
(p.127) " . 

1 1 

In- genera1, the intended contribution of this research 

was to determine whether ce'rtain. hasic counselling ~I}d inter:-
! 1 J -

- viewing skills'could effectively be tàught to counsellor-
, . 

trainees, in a short period of ~iroe, using an integration of 

IPR and microco~selling techni,ques ~ 

(1974) sta'te: 

Ivey and Gluckstern , 

.. 

" , 
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'The +elati~ns~ip betW~en mic~ocounselin9 
ski Ils and ,!?R is onlY beginn'ing ta be 
explored and should be a fruit\ful area for 
research and tielping training.', (p.lO) 
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CI'IAPTER II 

\ 

REVIEW OF THÈ RELATED LlTERATURE 
\ , 

Chapter II, the review of the related literatur~ 

focuses upon four areas related to this study and to the' 

fiel'd of interviewing training. The first' two "areas deal 

with literàture concerning the interviewing train~ng 

techn . ques called microcounselling and interpersonal pro'cess 

The devèloprnènt, application, research findings, 
, ' 

a~ations~iP t? counse~lor training are reviewed. Since 

bôth ~raining proèedures require the use of television 
, 1 • 

playback techniques, a brief review of videotaping in coun-

selior t~~ining is provided. Finally, the lite,ature related 

to the six dependent variables in this stu~y is reviewed. 

,Microcounselling , 

) 

Mic~oco~selling i5 an ~xtension of the microteaching 

m:>del into the' area of couns,eJ.lor e'ducation. An extensive' review 

of 'microcounselling studies can b~ found in Ivey (197l). Micro­

counselling wa~ de~ived/frô~ the concepts ~nd rnethods of micro-. . \ .. 
• 1" ' 

teach~.ng developed' at Stanford University. Sh,ore, (1972) defined 

~croteaching as' fol)Qws, ",Microteaching is real teaching re­

duced in time; number of studen~s, and ~ange of activities" .. . 
.... 

(p.l)'. Microteaphing provides a miniature controlled teach-
o ' ~ 

ing situation which con tains aIl the elements of the teaching 

, 
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6 

act. Microteac~ing, inclùç1es
o 

tW9 elements that are erent 
," 

from ·oth'er tràining proçedures: 

1. 'The ease with which the teaching situation 'can bl 
, ' 

controlled arld manipulatëd.' A certain skill requiring 
, 

atte~tion on the part of the student teacher cari be ident~~ 

fied and practi~d ln a brief teaching encdunter with a 
\ 

, \ 

small number of students. A video~ape of this ep.countèr is\ 

viewed bye, the student teacher and his supervisèr , and' sug­

gestions for improyement a~e mad~. This is followed by another 
" 

brief teaching encounter and' supervision.' 
ï 

2. The availability of immediate fe~dback for the 'student 

teachèr. , 

Cooper and Stroud (1967) noted that teaçher .trainees 

taught'by the IDicroteachin~ method are subjected' t~ a scaled­

down version of classroom teaching wi th "a 1essened comp1ext ty 
, 

than"c~ornia11'Y is encoun telje,d in regu1ar classroorn, sessions. 
" , 

The teacher trainee teaches lessons ranging frorn 'fiv~ ta ~ 
... 

twenty-fi v.e minutes quration. The brevi ty of the teaching én-

coufiters is 'desc,ribed as providinc,:r an oppor,tuni ty for a close 
. .'. l ' . ' " 
sUl?er,!~sory ~elati~nship, wh~le ~e, videotaped ~ecording .. is, 

, 1 0 \ 

used to provide itnmediate feedback. to the teacher trainee. \ 
, \ 

At Stanford Uni versi ty, thé findings from mieroteacn 
, ' 

" ing c1iÎli~ conducted py Allen during the swmners from 1963 ' 

'<to 1966' y.~e1ded the ,fo11owing informa't.ion as repor~ed by 

.Kerrebrock (1971):' • 

, , 

~I~ , " 

, . 

"~l 
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" ' " , 

. , 

, , 

• ~ • t 1: Candidates trained th rG'lugh' rnicroteaching 
te~hniques over an eight-week périod and spend­
ing ,1es.s, thari ten hours per week in trainihg, 
performed at a higher level of teaching cprnpe­
tence th~m .. a similar group of candidates recei:ving 
separate instruction and theory with an-asso-: 
cia_t~d teache,r-a~de expe~~e1fce involving a. t;i.me 
req:u~reIÙent of betwe,en twenty and twenty-f~'ve 

\, hours 0 per week. . .' . 

2. P,erformaJ?ce in th~' mi,croteaching ~~erien<!!e 
predi'cted s u1?sequ~nt' ~lassroorn. performance • 

• 
'3. Over an E(ig,ht-we,ek' pe'riod, there' was a s1gni­
fica~t inorease iIT,the accura~y of the oandidaters 
self-perc~ption of his teaching performance through 
identi,f:i:.catio.n of weaknesses as well' as 5 trengtl}s. 

. " 
" . 

4. Candidates who received student appraisal ef 
their effectiveness improved significantly'more 
in their teaching performance than candidates, who 
did not have access to sucn f~edback. 

( 
5. Ratings of video t~'anscriptio1)s of teaching 

,_encounters' cor~elate positively with live ratings 
of 'the sarna en~oWlters. ,r 

" 6. Tra~nees"acceptance of the value of micro-
ching was high. . ' 
Three ski11s subjected to experimental 
in microte~ching produced sign,ificant 
e performance of the' intern teachers. 
'~ . , ' 

~ , " 

treat­
changes " 

(pp. 51-

7 

. ' 

.' ' 

Mic o~aching techniques used in te'acher ,education are __ ~ 

now used ext \ns~ve1y in' the ,field of qounsellpr education. ' 
, "\ 

According to ive 
\ 

and' his eolleagues (1968) ~ microco~sel-li~g 

is de'fin~d in' '~' followi,ng ~nner:' 

, .. Microcounse ing is a scal~d-down sample o,f. ' 
counseling i whic~ beginning counselo~ talk 
with vOlunt~,clients during brief tive rndnute 
counseling s sions which are,videorecorded. 
The 'scaled-do se~sions- focus on specific' 
counseling Skil~r behavior. Microcounseling 
provides an oppo unit Y for those preparin9, 

• 4 • ~ • 

~ ',-

'<;1\ rI' " 

, 
l, 
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to counsel, to ob tain a libe*ral aniount of 
practice witryout endangering clierlts. , 
(p.l) , " 

j' 1 '--- ' 

Microcounselli?g should not br considered a model of training 

in : a ' s poèif ic' o;'.ien ta Hon. y is, ,à 'general traini ng , ""'deI 

ad;êlptab.le to a variety of(theoreti!=!al Oldentatio,ns. It lS 
" 

based o~ several essÊmt~àl proposij:ions as outline~,:h~ Ivey 

<1971), :./ 
\ 
,,1 . 
li,; 

. . 
1. It i5 possible to les~en the complexi ty 
Qf the counse1ing or· interviewing process 
through 'focusing on single skills. 

2. Microtraining techniques provide important 
oppo'rtunities fOr self-observation and confron-. 
tation. 

1 

3. Interviewers can learn from obser~ing video' 
models 'demonstrating the sk.ills· ,they are, seeking 
te learn.· , q 

. , 

4. Microcounseling is a 'method which can be used 
,to. teach interviewing ski11s in. a 'wide area of 
di vers'e theoretical and practical framework? 

5. Microtraining' sessions.,are real' interviewing. 
(p .'8~ , 

A very jmportant consideration in the research and àp­

pl,~cation ol :microcounselli.ng' is the counsel-recounsel cycle in~ 

vo1ving the' s~quence' of tr~ining. 
, ' . Réview of the 1iterature has 

suggested that the: ideal teaching fo~at is represented ,~Y a 

ffve-rninute b~sè.lnm ~sSion Whi-ch--is·-·fol~eè--h~et.ien, 

and 't~~m a se~on~" fi~e-minute session~ Th~ fol1owed b~ more ,..,. l ' 
• 1 

... ins truc·tian an~ fe~dback, and a final fi ve-~nute session, âgain 

Similar obser.vations in connection' with --followed 'by feedback'. 
~ r " 

• i ' 
the rni~rotraining Séquence have been made by All~n (1967).< The 

" 

1 
,1 
" ~ i 
), 
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" 

1 

'present research followed this seq_u~nce of training. Most-
~ 't.. \, 

counsellor eduèators have spent long hqurs' training counsellçrs 
, , 

: in the s~ills of counsel.ling" and most would. agree that t~ain-

ing beginners is a difficult and ardqous task. Mi çrocounsel­

ling' appea;-s ,to provide a v'iable framework to simplify 'coun-, 
~ 

sell'or training and make i t more effective • 

. " 

Related JResearch in Microcounselling 

Research employing microcounselling and-micrptraining 
/ , 

~ec~niques has been reported-in a number' of studies, .and the 

findings are encouraging. The most notable oi the~e studies 

was co~ducted by Ivey and his colleagues (196,8) at the Univ­

er::;i ty of Massachusetts. 1 This resèarch /inves,tigated the 

ef~cts of ~i,crocounsell~ng training procedures upon th'ree' 
, , 

, . 
group~ of pre-practicqm co~selling students~ Three different ' "',,- - . 

• " l ' , , :~"'3'''''' 

sktlls, "attending behâviour," "reflectioI1 <?f feeling," and 

"sWnmariza-tion of 'feellng" were the foci of the studies. Cen-
" . 

tral to aIl the research was "attending behav.:iout" ,which is the . 

counselling ~kili of attending to a client "both 'verbally and 
" . 

non-verbally. Significant differences werè noted be.tWeen the , , , 

'\ ex~rirnental and co~trol groups on the ~ye contact and v~rb~ll . 
.; 

following dimensions of attending behaviour. Clients inter-
, ' 
,rlewed by 'counsellors in the experimental group also rated 

, . \ 

, " 

their counsellors significantly highe~ than clients interviewed . ' ... ' " 

by counsellors in the control,group. 
'-' 

Th~ Ivey s tudy ernployed, 
,:-"1 



" 1 

• 

" 

, , -

.' , 

" , 

10 ! 
, , 

rati~g sca1es 'on the non-verbaI'com-' 
, . 

, : 
ponents of.atten~ing behayiour. 

More1and l Ivey, and Philli~s (1973) utilized a m~~ro-

counselling ~del and comp'ared it w~ th trac:!,i tional psychiatrie; 

training for 24 second year medical s~udents in a class in 
'1 \ / 1 ~ 

r 

psycniatry at ~~e University of Oreg~n Medical~hool., 'The f;irst 

group of ':1.2 students receiyed' microcounselling training in six 

ski Ils : atten~ing behaviour,. open-~nded quest~èns, minimal en­

'courages, paraphras~ng, reflection of feeling, and summarization. 

The second group received ,didactic training involving 1ec,tures 
.. ,. 1 \ 

and instructional material. They reported that the mïcrocpunsel-

ling gropp dernonstra,ted significantly g'reater: ,irnprovement than 
" . 

th~' comparison group on an attending behaviour rating scale and· 

on ~e quant~~y of reflection of feeling • 
.-

Aldrige and Ivey (1975) examined'~e microcounse11ing 

paradigrn as a method 'for the direct instruction of junior high 

school students in a basic skill of hurnan interaetion( that of 

ë!:t~ending,' beh'aviour. They found that the nWlber of breaks in eyè, 

c~ntact proved to be an' importan;lariable in. ,di~ferenti~~.t~9 

trained and untrained subjects. A large .j.mprovement by the 

trainees was noted. Gross body movement in the form of majo~ 
. 

shifts in posture declinéd,ma~kedly in the ~xperimental ~roup. 

Verbal ratings indicated, thàt the interviewer made·fewer topie 

ch,anges, lowered his percentage -'of-:talk time, and t?llked 1ess. 

Cli~~~who talked with microtrained in~e~v~ewers 

( .~L/~~ . . ,..' 
(~,,--~./ '-

/~ ~ 

rated them , 

.. 

, . 
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significantly higher on the Counselor Effectiveness Scale, ptib-
. 

lished in Ivey (1971), even though they did not know,whether or 

not their,interviewer had received 'microcounselling .training. 
, -- \ , • 4 

Frankél (1971) employed ~ microc9unselling model to 
l , 

clarify, further the specifie: contribution of videotape feeaback ~s 
. , 

a training technique for counsellors. The target skill at 

,~hich these training teèhniques were aimed was attention to 
. l " 

Half of the experimeri~al'subjects viewed models 

first and half received feedback of their own performance first. 
, 

A compari~on group rece~ved instructions pnly. He found that 

a combination of videotaped models plus feedback was most ., 

effective in 'learni~~ of refleçtion .of feeling. Further, he 
" .' 1 .' 

found,that vi~wing the model fi~st, followed by feedback or 

self-ebservation, produced more, positive ,change. 
/ 

Authier and'Gustafson (1975) stu~ed the effects of 

super\fision on the learning 'o'f basia cllpical. int~rvi.ewing .. 
skills within the microcounsellïng framework. - 'l'Welve para-. " 

~ , , 1 ~ 
} (, , 

professional èounsello~s we~~ randomly assigned,to one of " 

two microcounselling paradig The six subjècts in the 
" . 

s~pervised co~ditiori met ,a s ervisor in g~oups of thr~e- for 

a one-hour session ènce a. wee for' six \'ieek·S. The 'six· sub­

jects in the nonsupervised gro'up als.o met in two grôup~, of 
" 

three. Each group was\ scheduled for a one-hour sessiqn once 
~ 

a week for six weeks, but a supervisor was n0t present. The 

subjects in this group were given explicit ~nstructions re~ . 
garding the 'steps ta be followed in learning each of the six 

" 

~---
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skills. Each session for each group ~as concerhed wi-th th~ 

teaching of' one of thè fOllowing ski Ils : attending beh.aviour, 

'minimal encourage~nts to talk, open invitations to talk, re-

_ .. ....flè.ct:iOJ'l or-ree-r±'në1,;'~hras'ing, and sumrnariz~tion. The hy-
~~'-" ~l .. lr-l"'l"''''l"j''l .......... ,..'t-~-'' , 

! >- P9theses~ tested werè: 
<~ ,~-...rC:.--.... : .. ~ ~ 

_.- . 
1. -The paraprofessionals trained via 
counseling with sppervisioh wil~ shQw 
rtificant increasè in,their'use of, the 
trainin~ skills. 

. / 

nü:cro­
a sig-
six micro­
/' 

2. The paraprafessionals,trained via micro­
€ounseling without s\lpervisian will show a 
significant increa~e in'tpeir ,use of the six 
mi,crotraining skills. (p.75)· , 

The s tudy failed to confi:rm bath hypathe.pes, but bath 

groups used th,e microcoun,.lifelling ski;Lls 'signiIicantly more fre-
'\ 

quen tly than their respective opposi t~s Such ,as ~ot att~naing., 

v',} The supervision ver:sus t.h~ l'ack of supervision t'esul ts are in" 

contrast to the 'Moreland study. The àuthors' offer two poss­

ible 'explanations for these conflicting results. Pirst', .'~e 

trainee population was different, that i5 medical students . .' 
• _n'" 

ye.I:SUS ,.pa~-a-l-c-,o-~~ellorsi se~o.nd~ 1:l;le patient po~ ... 
. ulations ,were~ qui te· different, that is pSyQ!hiatric patients 

, -

, 
'-

.. 

versus drug'abuse patients. The Authier and 9ustafson study is of 
( 

interest because it'failed to demQnstrate the importance pf the 
~.,.-:-, ' l " 

supervisor effect. ~e s,tudy reporte d, in this dissertation 
, 1 

aiso omrtt:éd the supervisory compdnent from the'. short':'term 
. " 

microcounselling group~ <';, 1 
Q 

1 
J 

DiMattia and Arndt (19'74) çompared micro'counselling 

" 

'. ; 
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,techniques to ref~~ctiV€ listening 'techniques in the t.~a~g 
Y0-V-" ~ 

off attending behaviour skills to intraductory counselling , 

students.' Reflec'tive listening techniques' involve the use of 
Q 

structured and" unst.rpctured responses -in teaching tràinees to 

rnake ~lients feel undersfood. 'es ults of this s tudy revealed-:.._:.' 

that, both microc~unse~ling re'flective _~ening techniques 
, 

,were eff~ctive ~n trainïng i troductory counseli,ing students" 
, ' 

in attending behaviour skills. With the'exèeption of postu~e, 
- ' 

aIl skills were' significantly changed. There were 'no sig-

nificant"differ:.ences- between the two groupS' for any of the cri-
1 ... 

teriq.. , ' 

Kerrebrock (1971) studi~d the-effects of microcoun-

. 'sel~ing procedures upon 'thirty-six secondary schoel teachers . 
who were acting as ~cademi'c advisors in their respec,tive schools. 

- . ' 
, '. 

Three different' skills, attending ~ehaviour, reflection of 
" 

ç . 

feèlin~, and e~ression ,of feeling, we~e the foci of the research. 

Th'e experimental groups received st~dard- mibro'counsell.ing " 

,training, while the control group subjepts conducted an initial 

five-rninute'videotaped interaction and a final five~minute : 

videotape~,interaction w~th a student. The experimental groups --.. 
re.ached a level of significance on two of the thre~ skills 

.taught. Bo'th responding to feèli!,ng and expresg.~on ol fee~ing 
were areas where significant differences were noted'between, 

the experimenfal and control groups. 
. ) 

,aàase and DiMattia (1970) 'demonstrated th'e efficacy of 

training s~pport personnel, in human relations skills via the 

, 
...... ~ . 

f 
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,rnicrocounselling'paradi9m. Significant changes in attending 

behaviour, ~xpression Q'f feeling, ~d, r~·flectiori· ~f . feeling. . , 

were noted following 12' hour~ of tx:ainin9', i,n :1;:hese areas.. ' 

The absence of a control group in thls study' sever'ely li mi ts 

,the' nature of generali zations. Glucks tern (1973) utilized 
: ' 

, ~ 1 \. 

rnicrotra:fning as a part of a larger traini-ng .program designed , , , 

tô, deverop lay:éounsellors ta wè~~ w~th parents ~hosè children~., 

had drl,lÇJ 'p'ro?lems.. In a pre-tëst--post-tëst: design, the ef.fect 

o.i training 'upon the tr,ainees wi th regàrd to counselling sRi Ils 
; 

',' 

showed significant differences in the ,area~ 'of reflection of 
, $ , 

, ' L. 

féelings., co~sellor focus on' the client, and less emphasfs on 

c16sed ql,lest~ons. 
, , , . 

l', 

:' TêJ.lkmafiian and Rennie (19 ~5). çompared rnic~oc~unS'elling 
, ' 

to human relations t-~Çli'ning .in, the "instrpcti0n ~f empathy,' 
, , 

open invitations tb tq.lk, close'd questions., and interpretation 
• . '. 1 • 00 ~ 

~,d adviée. , comp"are~ tô no-tr~ininq control grotip's, , aIl ex'-­

perimental,subjects improved significantly on aIl tr~ining 
. . , 

, ' 

criter,i,a. The 'mî~rocounseiiing subje.cts.r, however,' ga~ed . " 

'~~gl}ifi'cantly nore on empathy than did th~ huinan relàtions , ' 

training sùbjects. 
, -

~icrocouns~ll~ng' ~ech~iques are nOw be~ng appl,ied'>i~ 

other areas of the helping field. Media therapy èrvey~. 1973) , 
" > 

a derivative of the- microcoW1~e]Jing te.chn:i,.que, i.9 used ex.-
. ' " 

t~ns~ vely wi th' psychia:tric patients who ax:.e .atte~ptin,g to rnaster 
, . 

_< ~' 

'1 certain interpersonal s}cills. J'he patièri 1;:- and ,the therapis t ' 

" 

" '0 

, ~: -

. , 

.. 
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.> d~s.ign. a progr1am of skills. rC?qu~;-ing modl. fication-, ,engage .in~ 
, , 

, , " " ~ " 

videotaped sessions, review 'sesSi..o'ns, ~md' wa1;,eh Jno.dellin'g"· 
" ..... )~ ': ~ ~ r· ; 1 ~. 1 1 

taE~s demonstrating th~' ~ki'lls,~ Atte'ndlng 'skills wr,r.e fOUnd, 
\ .. ~ ~ 

" ," 

'to'be helpful, bècause listening S~il1s'and ,tlÏe ability teL stay,:' 
~. • 1 • J _ 

- 1 ... ' 

on a single topie are basiè to mos;t' productive. huma~ con'Ve:r.s'Çltio~,. 
• , ~ , /1 _ 

The discussion of ·the' studies described above Has 

. - illustrated both ~he PO~{tiV~ aJd ne~àtive fi~diI1~S :asS~~i~ted .. 
1 ~ , ' 

, wi th ,the inicroèounselling technique. It has bee~ i'ridi cated , 
... ~ .. ' .. ' I"l " • ~ 

that niicro.counselling i8 not Ol)ly an e:ffect.i,;ve-proceÇlure'in' 
\ '.' ".JI'!"~ ...... .... 

counseIlqr ~e:duc?tion, but is an eff~cti ve trainïng ... tech~ic:rue 
.. ~ - ~ 

for high j'3'chool ~tudents," medi~l. ~tùderits, 
, . 

·pa+,aproJes·sionals r 
- ~ .. ~ 

~ /' ~ , ~ ft • ~ 

.lay ·co.unsell.ors -; anQ., high school teacher;:;. Recent!\' l~era~\Jre 
\ 

" "1,' .~ " • 
'1 _ 0 ' 4t ~ \ ~ " ~ ~ ....' : 

indÎ.cates ',mi,croco be a prornisin,g. tharapeutic . ' ~_~~ /~ 

't~ol' fort. ss~tin~ lient~to ~c~uir~ i~,t~~er~/ .. : 

ski l1:s ....., l ' 'I~ ~ ...... ~ P, ~~; ,1 

" o • 

~ '\': .. .' • / !t , ..... 

. In'te;zpersot;lal ,ProceS~,'Recall (IPR) 1 

....' " . \', 
A ,coJnp'lete and thorough eXanUpatiO'Qn Q , .interpers'onal' .' 

.... ~ 1 ....... -# - ~ -, ~ ~. • \". '\ ... "," 

.proc~5.~ recà'll, techniqUes .and reseàrch' ,fO~~' i~ ~agan, (1975)',' 

, anâ Kagan and Krathwohl (1967):_ •. r • \. 

fo+ the. inferpe~sonal proè~ss 
, , . 

The ra tiqna1;e rècall. pro-

cedure is proyided by Kagan and Kx:athwohl (19~7): 
, . 

There are many 'situations in both teaching' 
'and counseling where', teachèrs and cO'unselors 
attempt to have a beneficial" effect .on one , 
or more persons.. This -task, wo,ula. be' ~implitïed 

'soJ11eWhat if they, could accurately,' asoèrtain '. 

~ . 
, " 

, 1 

'. 

e. , 

, ' 
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1 

what the other persans are thinking and why 
they react as the y do. The counselor must be 
a* to understand what the client really means 
and what he is trying to say. The teacher 
nee{d,s to know and unders-t;and the dynamics of 
a student 1 s behavior and then' to adj\lst his 

16 

own behavior accordingly. (p.3) 

~ method to ass~st the counsellor in understanding the 

dy~a~ behind the interaction with his client was developed 

.by a team of counsellor educators at Michigan State Uni versi ty. 

This project was reportoed by Kagan al1d ~thwohl (1967) in 

Studie,s in )Human 1nte~action, and was ~ponsored by the United 
, \ 

, States Department:- of Heal th, Educatio,n and Welfare. The project 

wëf.s inspi~ed by the need to develop means of interpreting be-

haviour for c'oun~eIlor education. Naw the education of coun-

sellors in many'institutions consists prirnarily of having the 

coun'sellor trainee' audiotape' his int'erview, listen to the re­

,cor~CfJ with a super~isor, .anc;i discuss the' rec-or~in9 in tent)S 

of how'-he deait w:i:th the~session. Videotape recordings are 
" , ' 

aiso used in much the s'ame fashionl 0pe-way mirrors provid~ 

aQnother me~ns of' supervision. AlI th'ese techniques have almost; 
, , 

\ ' ' 

iil1ways f>verlooked one ve~ry impo'rta!lt dimension 1 that; of client 

fe7dback ~ to "1;he meaning ~f hj.s behavio1,lrs. Counsello~­
. r~ 

tràinees and supervisors tend to interpret these oehaviours .... '. , ' . 
\. . 4 , . . 

according to their ow~ experience 'and orientations. 
, 

~The .1,PR method' de~l:9pe~' at Mi,chi9~ State i's sumined 

up .'\~1\ th~ ,fOll~i~9', manner' by "Kag~ ,'(1970): 

., , ' What'we 'obSéived, ~in '62, was that if a pers on , 
.' ,is video~eco~ded ~hile he is' relating: te ÇUlother 
, and·,is th~n shOwn the reçording ilnmediately after 

tne ,ln teract:iQn tha:t; h~ is able"' to recaii his 
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thoughts artd feelings in .amazing detail and 
in 'Cl'epth ~ ..• If a remote control s top-s tart 
switch $Vas given to 'the person sO that he . 
could stop and start the playback at will, 
us ually ? wea1 th of unders tanding abou t sorne 
of the under1ying motives, thoughts and 
feelings of the persan could be verba1i zed 
by him. Wé aiso found, in these inithal ex­
periences, that the phenomenon could be counted 
on to work more frequently and more in formation 
abo~t underly ing fee lings could be eli ci ted if 
the,perpon views the videotape separately from 
th~ other but in the presence of a thi rd person 
who encourages the subject to verbalize that, 
whi:ch is recalled and to concentra te and work 
at the recall task.' (p.83) 

\ 
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- The- role of the third person i5 to stop the playback and en-, 
, ' 

courage the indi vi dual to describe hi5 pnderlying thoughts, 
:~ ... ,1 

and feelings. His task is that of ,a è'ltnical inquirer. 

The interpersonal proc~ss recal;1 procedure, as out-
- ,.,. 

lined in Kagan 'and Rrathwohi (1967), begins, wh en two parti-

c~pants enter a room and begin their interview. When 'the 

in terview' i5 ~onc1 uded, the t,ape is rewound and p,repàred for, , 

repl'a,j. The cO'unse1lor "..leaves the room and the inquirer takes 

his place. The~recall session invoives replaying thé original 

session over'a television monitor. A remote control switch -.... Permits ei ther the subject or the inquirer- ta -stàrt an9 stop -

t.h-e videotape 'machine. The inquirer' s function ts te facili-
,~ 

tate the subject's self analysis of his underlylng thoughtS', 
. -

'feelings, images, expectations, and general patt;e'm of inter-
, , .... . ' ~,. 

actio'n wi th his couns ellor • The ,inquirer attemp.ts to avoid "the -- ... ~ 

, formation of .another counsellor-elient relat~onShi~ by keepi'ng ,the 

'client focused' ~olely 'on the fe~lings' or content of the original 

'1 
; 

'1 
l 
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relationship. The inquirer m~st possess clinical skili in 

order to help the subject recognize underlying feelings 1 but 

he must act more lik-e a clin'ical inquirer than like a coun­.. 
sellor or therapist. 

Related Research in IPR 

IPR did meet wi th sorne research, failures. Kagan, and 

Krathwohl (1967) assumed that the superviso:ry process could 

be replaced by feedback from the, client himsèl f through an 

IPR session. An experimental design involv~ng audio IPR, 

video IPR, and tra9-itional supervision was created to test this 

assurnption, that the client 1 s statement of his own reaction to 

the counsellor had greater credibili ty for the counsellor than 

the supervisor's interpretation 'did .. This was unsuccessful 

because the researchers failed to, analyze the nature of the 

many learnings they, hoped woul'd errerge from the supeivisory process, 

and failed to es tab1ish, appr9pri ate < 1earning experiences to 
, . 
accomplish this.' 'nley overlooked c~rtain t~sks a trainee wo'uld .. . 
ha/ve to accomplish su'ccessf.u1ly' in order ~o' obtaln the desiX,:'ed 

knowledge and ski11. They h~d fai1ed to isolate certain 'tasks 

that the trainee could concentrate on, and acèomplish one at 

a'time. J', 
Ward, Kagan, and Krathwohl (1'972) evaluéilte,d ,the use, of . 

IPR with videotape, as opposed: te more traditional 

. improvirig the effecti veness of practicum students. 

, 1 

methods in 
l ' 

-.." 0, 

Th? prac"': , 
, ' 

1 .. 

/ l' 

• 
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ticwn students were randornly' assigned to one of three treat-

ment groups: ~ vi~eo IPR, an audio IPR, a~d supervision usin9 
1 

an audio tape of a regula~ counselling sèssion.' - The results of 
, '-- ,,- , 
l , _ . 

this study did not substantiate the expected change ,"in the 

practicum s tudents. possible explanations for the non-~g­

itificant results concerned the use of coached clients who tended' 

to tell the problem regardless of the practicum student's ef::::' 

fecti veness, an~ the lack of s,peci fici ty as to what behaviours 

the practicum students shou1d be focusing on. The present study 
, , 

attempted to avoid both of these problems by ut~lizing non-

coached cli~nts and focusing on specifie interviewing skills.-

Bradley (1974) employed a rnodified forro of the IPR 

te~hnique ta study counsellor performance in a 'variety of inter­

viewing skills involving· facilita'tive beha~iours. Three groups 

of practicum students recei ved two dif::erent forros of treatment 

involving a/corrbination of IPR ernploying_ client. "recall and 

typiçill supervision. One of the experimentai groups' recel \7ed 

an additional IER ,sessi:-on. Results i,ndicatéd ·th'at on the fOur 
" , 

me as ures the three g'toups did not di ffef 0 s igni ,fi can tly in 
"'. -

client PElrcel. ved trainee dem6n,rtx;ation ,of faeili tative CQndi tions'. 
l' \, ' , q i 

In 1 fact, the two groups that' reÇei ved ~e. short-t.~rm· IPR im- •. 

proved II)Ore nthan' the 10n9'-term exper~~t~l groUp__ "Possible 
o • 

L ~ , \(/ ~ "... a ' 

·reasons for tliese resul ts 'offered by' the .ï;l~thor "are: 0 (1) fre-;, 
, ... , 

quently repeatea exposur~ to IPR could produoe r~sis~~~e on 

u th,e part of both trainee and client·, .(2) the IPR was simplY.,a 

il 

" 
" , 
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part of a larger structure of supervision experience and 

could "have confounded the resul ts, (3) the- lack~ of control 
~-

of sup~rvis6rs and supervisory behaviour, and (4) the lack 

of sophisticated equipment. 

Grzegorek (1970) determined the effects of two ap-

proache~ involving IPR to" counsellor training o~ the. subse­

que~ounselli~9 behaviours of 44 prison cô~sellors. 'One 

approach, designat~d ",experiential-accepti,ng," emphasized coun-, 
~ 

se,llor personal growth and affect. The second approach was 

called "cognitive-int~llect:ual ," 'in which the trainee's own '. 
\ 

affect' was avoided \ an'd in~ tead addi tional tine was devoted 
\ 

to client recal~ ~d ~mânati~n ~f client dynamics and coun~ 

selling technique. The 1-asic ques'b.en Çlf this research w.as, 

"Must we probe ,a trainee's own f!e~lings o,r' is it:.enough t9 
- (. , ' 

he,lp him le,am skills at response mode:: and knowledge about 

client dynamics?" Only the affect grqup made significant 

p"re-pos t gai ns in in te rvi ew beh aviour, s ugges ting tha t a 

traineels explQration of bis own affect is a crucial part ot 

IPR. 
, /. ' 

~ DeI)dy (1971) provided a 50-hour IPR program to under-

qr'aduate students'. Amon~ h~s findings, from the analysis of 

,pre7' and pos~test train~nç yape~ were sign~fi~ant improvemënt 

~ '~i:n .:interviewing ~kiiISo, significant growth o~ th~, affective' 

sensi tivity , scal~, and no 10ss, 'of skills durfng a three-mon~ 
1 ~' ~ 

'no-'trainin'g pe riod .' ,. 

\ 
\ 

\ 
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. ' , 

Werner and Schneider (1974) use'd IPR involving recall 

methods to teach 87 first-year medical sfudents,to communicate 
. ' 

and interact with patients more effectively. By pre-course 

and post-coJrse "testing and by evaluating videotaped inter-

views, the results ind~ca~ed that students became more aware 

of their respqnses· to patients land their impact on the doctor-, 
r 

'" 1l{~:(L ... 

" 'Patient relationship(.' They also 1earned to use new types of 
1 • .. , 

responses and behavi,ours wi th patients. 

Interpersonal proce~s recall, like mic~qcounselling, 
/. 

is, now.beirig,u~ed e~ to accelerate client growth in 

the:r::apY. WoodY'1 Krathwohl, Kagan, and Farquh'ar (1965) inserted 
) 

clien( hypnosis into the IPR tle~tment to assist in the form-

ation of self-in,sights with the aim of maximizing th,ê effect­

iveness of the IPR procedure. Cl~nic;al' analysis of the video­

tapes' from these càse studies support the be,lief that hypnosis 

will increase the degreé of effectiveness for stimulated recall .. ' . 
~ 

, in psychotherapy, and apparently accelerate4 i mprovemen t' in 

'the clieh t' s' . men ta1 heal th • 

Schauble (197'0)" also found statistical1y significant . ' ' 

results when I~R was usèd with ciients at a col~ege .counselling . ' 
centre; compared to clients r~cei "ing tradi,tional th~rapy in 

eqü~valent t.~eatmefit- ,time. Clie'nts in the IPR gro~p al,so 
, , , 

showed greater positive change differenqes in the degree' to 
, 

'whiëh they felt .able to relate to tbeir therapist, and had'more 
, ' 1) • 

\ 
posit.i,ve feelings'. about coming to their treoatment sessions. . " 

, , 

" 

\ 
'1 
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"-

Aréher, Feister, Kagan, Rate,' Spierling, and Van Noord 

(b972), in an attempt to further\incr~ase the effectiveness of 
, ' 

recall, added an addi tionàl feedback mode. Measures of ,phys-, ' 

iological activity were recorded~, videotaped, and played pack 

to' subjec:ts as one kore basis for ~dersta.nding of their, inter-' 

'personal behaviour'. Th~ purpose of the feedback was not to have 
'. 

a s ub:ject control. his phys'iologièal response, but to encoura.ge' 

him to use the' physiological data to bette+, know hirnself. Pilot 
,. 

studies had shown that the 'introduction of physiological meas-
t } • .. 

ures into the IPR proces:;; appeared' to afford subjects a potent 

addi tional tocl .for self-exploration. The authors sugges t that 
l 

wi th refinernent these measureB may be extremely useful in clin-

ical education, in ~cceleration of therapy, and as a new' researèh 

tool. 

~e discussion of the studies dëscribed above concern­

ing interpetsonal process rec'all techniques has illustrated the 
. .' 

development of this proceti~e, and the' positive .and negative 
o 

findings .from the studies' cited It is apparent that IPR has 
.. " 

not only proved. to be a useful 01 i,n cotlnsellor eduqation, . 

but has demonstrated its effect in ~mparting skil1s 'te' 

prison.counselldrs, undergraduate studen.ts, medical students, 

and ~ore, recently tO'lc~ien:f'" growth' in psyCho~erapy. 

Videotaping in Counsellor Training 
, , 

Television playbaek techniques, due tri decreasinC] 

.costs, ~inc.rea~ing portabili ty, and demonstrated uSe f-uiness , 

" 
,) 

. i 
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have become an integral part of counsellor training_ Stoller . 1 
1 (1968) said that the advantages ,of videotape were that i t provides ,J 

•. a new tOol for enhancing the presentation of. feedback; i t, has 
..... \) ... 

a number of advantages in that it involves the audio-visual 
\ 

channels of information; playback can/be immediate or delayedi 

sele:cti vi ty is readily aocompl~shed; repeti ti,an of viewing as 

weIl as stopping the action is very éasy.; and tapes can be 

stored over and, ovér again. 
~ 

Wa1 tz and Johns ton (196 3) stlow~d that counsellors 

changed' their self perceptions as a n~sul t of viewing their 

videotapes. It was found after seeing videotapes of-inter-

views that the counsellors use~ significantly fewer positive. 

and neutr~l adjectives ta describe their interviews than they 
r..""- ..,.. 1 

used immediately, after the"interviews. This indicateà that 

'Counsellors fel t their interview behaviour was adequate prior 

to previewing# but fallowing a viewing session they were 'able 

to find fau1,t with their interviews. Without the ~v.allability 

of video feedba~, many,of these 'areas'requiring modification 

might have gone Ull,detected. A nuni?er of other studies such as those 
1 

by'.Kagan'Oand Krathwoh1 ,(19671, Ivey, Normlngton, Miller, 'Mdrrill, 
/" 

and Ha,ase (1968), and Poling (1968a, 1968b), have suggested a 
o ' 

variety of ~es for yi deo tape s' in re1ation'ta the eQucation of 
! 

o 

counsellors. These include the assessment of c1ient-counselldr 

interaction, d~ èounse11or effectiveness," and of the ~acceleration 
! 

ofoqlfent progress in counse11ing. These studies have been pre-
ho ... • 1 1; 

diéated on the asswipti.on that ,videotape is an excellent tech-

" 

. 
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, 
nique fqr the recording ~d playback of counselling interviéws~ 

"and that i t is a useful instructionai device for the rnodifi-

cation of counsellor and client behavior. An extensive review 

examining the use of videotape wi;t:h respect to the tra,ining of 

co~sellors and,othe~,helping professionals is provided by 

Marks, Montgomery, and Davis (1975). 

Dependent'Variables 

Attending Behaviaur 
~ 

lvey and his colleagues (1968) ',have stated that there are 

three cent~al aspects of attendinç behavior which include both 
, 

verbal and nonverbal cornpo~ent5. The first of these ls eye 
, -

contact which is defined as the counsellor simply looking at 

the client 1 s head' and shoulder regian. Second is postural 
il 

posi tion in, whiçh the interviewer is in a comfortable p,?si tion 

and relaxed physically, dernonstrating an attentive posture, , 

and finally, verbal foll~ing, whi~h is tl).e counsellor~s re­

sponding to the last comment or ,s.o~ "~receding comment of 

'/ 
., , 

'the client without intrbducing new data. 
1 ) , 

Attending beh~viour is 

dimensions af, 'counselling. It 

a b~s.iC skill underlying m~y "( 

is the ém~nselling skill "design- ' 

ed to make the cour;sellor more àtbmtive b, the client with 

. whom he is· talking, 'and to' communicate.'thi!? attitude of interest' 
, ' 

,. 
to the client. Acoording to Skinner (1953), "The'attention of 

, , . , 
peoplât is rein forci'~g because i t ls a necessary c~n~~~ion 1 for 
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other reinforcenents f.rom' them. In ge'neral, only ,people­

who arè atter.lding to us rei'ilforce our behavior l' (p. 78) • 

The research evidence reported in Ivey (1971) 

strongly supports the value of attention in rOlTOting be-

h~viour change. The concepts of,attending a pear to be 

i'mportant cornpo~ents in the process involvin human inter-

25 

action. These yonce'pts provide a specifie and weIl defined 
, -..:::; 

set' of behaviours through wpich lis tening may be taught. 

According to Ivey '(1971), there are other adya~tages' to the 

skil1 of 'a,ttending behaviour: 

Most i.mportant" attending bèhavior gives·a 
trainee ;;omething to do when he simp1y' does 

'not know what to do in the session. In such 
awkward moments,- the interviewer can simp1y 
maintain eye contact, retain a re1axed, easy 
body posture, think back' to- something that " 
,interested him in the client 1 s ear1' er dis-
cussion, make a comnent about it, cl the 
interview çan proceed •. (p. 53) 

Brammer (1973) adds: "Listening skills' are basic to aIl 

interviewing whether the purpos~ be for gai ing information, 

" c~:>nducting s~ructured depth interviews, or nfornù!l he1ping" 

(p.82) • 

" Eye contac.t, â nonverbal behàviour mponent of 
Il 

1 

attending' behàviour,I :Ls simp1y looking at the head and 

shoufder re~ion 'of the' client to convey o~ int,e'resi and 

~are~e~s qf him. ;rn separa te' s tudies conductec;1 by 1 lvèy and 
.... ' .. ~ 

h~S ~~lleagues (1968), an~ Aldrige and _Ive~ (1975), b?th 

noted eye contact to be an inportant variab~e·. 1 vey' employed 

, , 

',J 

", 
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a five-point scale which .ranged from poor eye contact té good 

eye contact. Aldrige and' Ivey employed behavioural counts and 

recorded. t.he nwnber of breaks in eye contact. According to , , . 
Aldrig~ ~nd Ivey (1975), -"perhaps mOs~ crucial in indicating 

. - \ 

to another that you are attènding to/them is the simple act 

of .lookingn (p. 142) • 

Verbal fpllowing is the counselling ski11 of responding 

to the 1ast comment or sorne preceding comment ~f the client, wi-th-

out introducing new data. Topic jumping or asking r~dorn quès­

tions is cornrnon ampng beginning interviewers. Ivey and'his col~ 

l~agues '(1968) employed a plus and minus. system for .assessing 

verbal following behaviour. Raters scored a plus ,for gOQd Verbal 
, 1 

fo11owing, and. a minus for a topie o~ange. They noted a sta-

: tistical1y': sign,ifieant difference in verbal fo11owing behaviour in 
IV 

favour of the experimenta1 subjects who received microcounse1ling 
~ 

training. They further noted.that as a group their,clients rated 

them siqnifi?antly high'er on the Counselor Effectivene.ss Scale. 

Counsellor-Trainee Ta1k Time-
• 1 

Talk ,time is seen as a rél~vant behaviour f~r beginning 

oounsellors. The- ~unsel/lor who speaks often a1lows less 1 

·time for the clie~t ta express himself. Mattarazzo, weins, 

and Sas10w (196') noted- that when the counsellor ,spe~~s' less 

during the interview, his client1 s verbalizations ~re.facili­

tated. Mattarazzo; Phill~ps, WeÜulI,. and Saslow (1965) -folD'ld 
. . 

that the coun~ell<?r-trainee who talked more made more errors 

,1 , 
1 
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and' was le'ss favourably rated by his client. The cOUIlsellor-

trainee who is 'attending ,or following what the clie~t is 'saying 

/would be expected to talk less. Aldridge, and Ivey (1975L stated, , . 
"If ~ person or a counselor is to listeri ta ano,ther, it seems '" 

important that he s tay on the tapie ,and provide time for the 

other te talk", Cp .142) • 

There ,do nÇ>t, app~ar to be figures established that in-
, 1 "'\ 

d~cate what_amount of counsellor talk' time in an interview is 

best in terms of client gains. It' is pbvious, ho"",eVer, '1;-hat, . 
, ' 

-if the counsellor spends too'much tirne talking, the client has 

very little.opportunity ~mself. 

Open Invitation te Talk 

, Open invitation te talk is concerned Wl. th teaching the 
1 _ 

beginning' interviewer to ask open-ended questions which encoùr~ 

age the client to explore his ,thoug~ts and feelings. In éen-, , 

tr~st, the clo~ed question 
, / 

an~wered wj.th a yes 0:'; no. 

.f~ctual and can be 

(1971) : 
- , 

;'Ope~ invitation te talk may as 
an extension of attending that 
it direct$'attention-to ~ client's needs 
and 'wishes rather than to' those 'of the inter­
viewer. -By focusing attention on thé client's 
communication, it becQmes possiblé tb under-, 
stand him and his ideas more fully.- ,(p. 55)' 

l, , 

Benjamin (1969) adds: ' 
. " \. 

"The open quest~ori ia b~C;>,-ad, the closed:question , 
narrow. The open qùestion al'lows the J,.nterv~ew-' 
ee f\1ll scope; 'the closed question limita him to 
a spec~fic,answer. The open question invites hi~ 
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te widen his perceptual field; the closed 
quest~on curtails it.' The , open question 
soliei ts his views->, opinion~, thougl1,ts and , 
feelings, the closed question usually demqnds 
cold facts only. The opèn gues,tien may 
wid~n and deepen·the contact, the closed 
questibn- rnay circ'tunscribe it. 'In short, the 
former may open wide the' door to 'good rapport; 
the latter ~eeps it.shu~., '(p:64) 

, \ 

. Although open invitat'ion:, te téilk 'was not, emphasized in . ."" 

the training program in fhe prés~nt study, i ts rneasuremen,t was 

" incl uded be'èause of i t~ relevance ;and i~portan'ce' in relation 
'. -

to attending behaviour. The counsellor-trainee who is' employ~ ,-

ing open questions 'is attending to the 'client's concerns, and'-

~f allpwi~g' him te explorè the, a~nues wh-~ch' he c~oose~. It is " 
,', 

this 'extension that j~stifies its ~nclusièn. ' 

COlmsérlor-T.,r.ainee Focus and Client Focus 
- - 1 

", l , 
" \ Courise1.lor-trainee focus is viewed a,s a p~ecis~ and 1 

accur~~e vérbal following. Essentially, the counsellor-trainee 

can focus on one of four areàs: of\. h'imseif , ,which ineiudes 

how he feelp about' an 'issue .. confronting the client; on the 

topic, which is of concern' to the client; on the client him-., " '\ 

self and 'his feelings" ~out the issue; and finally, on matters 

irrelevant to the topie and ç:l~·ent.· _, 
, , 

fJ'he client h,as th~e' options for ·focus,. 'He can 'focus 

ort~the ~unsellor~traineè and his opinions-~nce~in9 an 

. ' 

is~aue,; on' the topie" or on himself ,and his 'feelings. Gl'uc~stern 

_ ~(~-9.;z.3J--I cited, in the review qf the lite,rature", found 
-, ' 

.. . . 
i. 

, 'W 1 
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, 

that counse11o~s,who focus. on thb cl~ent rather than on ex-

ternal' tdpics . f~uSè. t}:le client to f~cu~; mo,~e on h;i,ms'el f. 
, '. <!!i' , 

Com and IPR 

. Boyd '(1973) . combin dl, inicrocounselling and IPR ~o. a~se:;s 

the éff~cti'venes.s df mi~ii;,'c~Jh'se11ih~' in, teach1l1g ~ cou~s.é1-1ing 
verba~ response set. Subjects.were 'r~domiy assign~d' to 'two 

: • f .. 

micromode1s' ,and to a n~-treatment con'tro1 'group. Ha'lf of the 
, . . 
's~jects in'.&-e'~ch microIOOde1 rec~iv~d 'tJ:lr~e ',~6rrn~ /Pf récal1. i'n-' 

, . 
" 

terr6g~ti~m (client', counsellor, and lTIut,ua1 rèca~l) 'and hai,f 
, . 

received pehavioural ~uper'viSion' i!l which. tl;-é ,~:;-ainee, ari~ '-th~,' 

sup.ervisor rated the' t:r'ainee 1 s responses; ~~d. the . supe~~isor 
, Iro" " 

uti1ized suggestion tO"assi'st the trainee' in perforining the 
~ " 4" , . 

focal behaviours. The s~jects' in the s,e'cond rnicrom:rdel 'part,iç-' 

ipated in two extra practi.~e intervie.:ws. His findin<js' ~ere . " 

, " 

that microtraining, regardles~ of the rnicramod'el, was e ffect'i,vé ~. 
. _ o. ,," • ~ , ~ _ • 

in tè,aGhing the ~el:b~l response S·é.t, and that 'be,havioural S,uper-
.' . 

'\Tisi9n was 'associ~teQ '~i th greater ga~ns th~' ~~.' reca~l inter":' 

'ro.g~tion . Th,is study' 'repr~sents a 'begihning in 'terms of inte-. " - " 

grating the two models. 
" . 

It appears, that both the rnict-0cc:>unselling and IPR 

, modela 'are effecti~ training ,devi"ces. and have grec;tt poten'tta1 r 
, .. ' . 

, , 

'. , ~ ~ . 
fo~ counsel1or tr~nin,g., Ivey ,(1971') sta~s': 

, , 
. Qne route te ."achi'eve the Obj~cti~s ·of the 

oompetent ii)terview~r, counselor, or thér­
apist may' hé -mic;rotraiiling. q'~er, iniportant 

", potentia1 routes a+,e inte:q>ersonal prQcess ' 
recall (1<agan rand I<rathwohl, 1967),. ' ••• :and 
a host of 9theJ; alternativ~s. (p~ 11'8) , 

, " 
'j 1 , 

" ,. 
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CHAPTER III 

METHQQ 

The purpose of this research was to integrate iriter­
/Ï 

persona~ process r~call techniques into a microcounselling 

model a'nd te> deterrnine 'whether this integratio~ was more' 
, 

effecti ve than other training procedures. The 5 tudies ci ted 
1 ..{Y 

" in tpe review of thé 'related li terature indicate that bcSth \1 

thepe aEproaches nave relevance for the education of counsellors, 

and that only a beginn~n~ has been .ade to combine these two 

techniq\!es irito, an integrated' prog,ram. 
" 

\ Tne general pattern of research was a comparison of 

three groups ,Qf cOÙnsellor-trainees who received Jree \different 

treatments. A m:i.l'}imal treatment group read a des~ription of the 
/ 

'" . 
tar~~t_skills. A short-terrn microcounselling group received 

1 • C::~ 
'microcounselling' training involving v~deo feedback and modelling. 

A speci ~l trejtrnent ~r.~up 'recei ved the integrated training in­

volvlng IPR procedures. A cdrnplete description of the training 
~ () , '1 

procedures .is on page 33., Six research ques_tions were forrnulated 

to de:t:ei~~e wh,ether the!e wouid be sig~ificant differenc~s among 

the, three groupé ort the six. selected criterion measure's. The. OS 
\ 

rë'Vél was selvected\ ~s ~he cri'terion of __ significance . 

'. 

. 
This chapter will outline in detail tbe six research 

\ 
\ 

9uestio~~, the cornP?silion of· the three' groups, the client pop-
, , 

. ... \, , 

ulatton., ,the ,treatment. :pr?cear+e[3 ~ a ,~es~ri'Ption of the' ~ependent 

variables, and the .statistical ànalYsis. 
" ' 

" , 

,~ 

1 

.'. 
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Resèarch Questions 

1.. Will there be a ~/gnificant differe'nqe in the main-
) 

tenance of eye contact time among the three 9roll9S? In partic-

ular, will the special treatment group differ significantly 

from the o~er two groups? 

2. Will there be a significanf difference in coun-

sellor~ainee talk time among the three groups? In particula~, , 
.--. 

will the special treatment gro~p differ significantly from'the 
~ 

other two groups? 

3. Will there be a significant diffe:r:ence in the 

nurnber ,of topic changes among the three groups? :t;n particular, 

will the ~pecial treatment group differ significantly from 

the other two groups? 

4. W~ll tflére be a si.gn~ficant· difference ,in the 

nurnber of open 'questi~ns u'sed"'by the three groups? In partic-

" 
ular, will the. special treatment group differ signifieantly 
\ ! 
from the other twd groups? 

5. Wil.1 there he ë\ significant difference i,n' {ne 

nwnb,er of eOQnsellor-,trainee statements that foeps on the 
, '-, .~ , ", , 

client amang the tOree,groups? 
\ \.:f' 

In,particular; .wilt~ 'the ,sPecial 
'\ '" 

tx:eatmell:t group' dif~er si9nifica~tiy 
1 

,} 

from the 'other' two, grd>ups? 
] " 



1 

)-
6. Will rhere be a signifioant differepce in the 

l}umber of statements by the cl;.ients that focus on themselves 

arnong'the three groups? In particular, will clients from 

the special treatment group differ signi'ficantly from clients' 

in the other two ~roups? 

Sample. 

.. 
The subjects for this,study were thirty-nine b~ginnin~ 

students' adinitted to the Master of Edueation 'program in Coun:'" 

sellor ~ducation at'McGill University in 1973. The students 

had not yet started any cO,urse work towards their degrees and 

'were considered to be naiye subjects for the purpose of this 

s'tudy. Sorne subjects may, have had prior experienee with 
\ 

counselling relationships, readin9 of material on couoselling, 
/J,,' 1 t ... . 

or introductory co,urses in counselling" but subjects were 

assiçned raqdomly to ,one of the three trainibg ~dels sa that 

each' group would hopefullt consist of an equal propoFtion of 

such people., AlI subjects volunteered for the study and, orÙy 
" . , 

two of the fort y-one students approached_ did not participate. . \ 
The thr~e qr~jPs :were: the, Dl±nimal treàt:met:'t group, the short-

term rnicroCdWlselling group, and the spécial treabnent group., 
. \. ' 

Each consis,ted of 13 subjects. 

" \ 

Clients ' 

The clients were aIl females between the ages or nine­

,teen .and ~en1;y-two who had jus±: qraduated Ifrom a th~ee"'year . 
, ' 1 

. î 
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nursin'g program at a ldcal commUni ty coilege. The advan tage.5' , 

of this' type of client selection included a similar exposure 

of client concerns for aIL counsellor-trainees in the three· 

training conditions.' Although ~he cliénts weré not coached, 

they were to deal with thefr thoughts and teelin<.1,s regarding 

~eir chosen profession. Another advantage was_ that the-'clients 

did not role play, and thus did ,not maintain a role i:-egardless 

of courlsell.or-tr,ainee, respanses. A total of twenty clients 

vol unteered to participate, in the s tudy. 

Procedure 

. , 
Treatrnent conditions for aIl thie~ 9roups consisted 

initially of a five-m~nute videotaped counselling session 

with a volunteer client. The-'volunteer clients were system-, .. 
. , 

atically assigned to aIl cour:t?ellor-trainees in al.! three 

gro~ps. ,A chart ±~dicating the .placemp.nt of clients with 

counsellor-tiainees is, a~ailable in Appenclix A. The system­

atic assignrnent W.àS done in such a -way ~ha~ no counsel1or­

trainee int.erviewed the sam~ client" more than once, and each 

client was 

o ception Of 

intervi~ed by' s~\ differe~t. trainees 

c1ien,t 20 who was intervie~ed by only 

.. 
wi th thè ex'- -' 
three' di ff-

o e:r~t CO~$ell,or-traineesè' Thi~~ type of assigoment also in-
C> 

, 0" , 

sUred 'that 13 ~ifferent clients\pârti~ipate~ ':Ln the client 

recal)... The, clients were ,instru~ted to t.alk, with" a couns~llor.:. 

trainee fo'r five minutes reqarding' their thoughts' aJ)~ feelings 

~: . 
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concerning employment in their chosén ~rofèssiiP. Thé in-
0\ 

struct~oliS to the clients were the' same for aIl three inter-
',r?' 
~ views\ ,Thè counsellor':'trainees were asked to talk wi th a 

'<1 

volunteer client for five minutes and to becorne acquainted with , , 

her. Counsellot-traihees and clients were \~ware of being video­

taped. Fo1lowing the initial inteFviewing situation the sub-
,\ 

jects were instructed to read the Att.en~din2 Behavio! ,Manual 'P.ub­

lished in Ivey (1971). Brief1y, the Attending Behavior Manua1 
, 

defihes and describes the three primary types of activities 

wh~ch best characterize" good attending behaviour. These activ-

i~es are: eye contact, postural position, and verbal follow-

ing. The complete Manua1 lS reproduced in Appendix,B. 11.1;1. 
1 

subjects were instructed to read the Manual at least twice, and 

were given ten rn~nutes to complete this task. 

F"ollow,ing the rfading of the. Attending Behavior Manuaa, 

aIl counsellor-trainees' in the 'three groups conducted a secopd 

five-minute vi,deotaped inter~iew wi -fu' a second c~ient. Both 

the client and ço'ùnsell.or-trainee were issueëi the same in-

structions that they received in interview one. 

\ 
Minimal Treatment Groue 

The n,dniIr.al trea tment grpup did not' rece~ ve qny type 
o , , 1 • \ 

of intervention following" tbe~r 'second interview ,and' ~~mply 
ç. ~ 0 

conpucted a third five-minute' videotaped' interview wi th a 
, 0 

thi'rd client. 
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!:I Short-Terrn Microcounselling Group 

Following the second :five-minute intervie~, the sub­

je'cts in the short- term microcounselling g;Qup went indi vid­

ually to another' rOOIn eqriipped 'with,' a video playbaqk urii t ~d 

viewed a mod~lling tape on bad and good a'ttend.ing behaviour. 
c • " 

After this modelling'tape they vlewed 'the second interview 

',\ they had condu~ted. This sequ~mce, ~f viewing models fol:lowed 

by feedback of the trainee's own performance, was found by 

,! 
, ' 

, 

Frankel (1971) to be nost effedt;ive in producing des.i'red 
. 

counselling behavioural changes. The total viewfng time 'was 
( 

identical to the special treatrnent group intervention and las ted 

~enty ~nutes." The counsellor-trainees from the short~term 
, 

ndcrocounselling group then conducted a ,third videotaped five-

minute interview with, a third client. 

" 

Special T~eatment Group 
o 

~, 

" 

Followi~g the second,five-min~te interView, the clients 

who ,h~d ,been int-eJ;'viewed in the' second session by the speciai 
1 :~ 

treatment ~ounsellor-trainees were th,en taken to another room 
, , 

equipped with a video playback unit and a one-way mirror. A 

recall session was conducted wi th the client by Cl trained, in-
\ \ 

q~irer. The cOWlsellor-trainee from the special treatrnent 
, , • • ' , <, - 1 

group w~s pla.ce~ :behind the one-way mirror 'and was able to he~r' 

anci\~~~ew bO,th· the playbaclt ~f ~is' in~ervi~ and the x:ecàl.l' se~s~ 
ion'. One ,inq~ier wa~ assigned ta the study, .and his trài,ning 

li) , 

tE j§ AI 
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followed the methods outlined and described by Kagan,and 
f 

, 1 / 

Krathwohl (1967). The inquirer's function in this study 
\ 

was to encourage an, analysis by the client about, her thoughts 

and feelings regarding h~r interaction with the counsel~or­

trainee. Special attention was devoted to,the attending be­

haviour skills which facilitated or interfered with the comm-

unication~ The inquir'er avoided, establis 

client relationship, and simply attempted to keep the ~lient 
, "0 ~ 

focused on the counsellor-trainee--clien -intéraction. The 

inquirer encouraged thè client to stop the v~deo playback 
o , 

machiné as often' 'as she wanted ih order, to elici t her feelings 

" 
about the original interaction. ' The: recall session lasted 20 

~nut~s, a~d,was terrninatbd at that tirne regardless of how 
;- i 

much of the videoj:ape had been covered. A 1;hird" five-mnut.e, 

interview then tc10k place for the couns,ellor-trainees ·in the 

specia~ treatment ~roup with'a th~r~ client. Again tne 'sarne 

instruction~ were given to 1:;;J)e <Jelient and the 'Coùnsellor-
v , 

trainee. 

" ' 

Sreps j.~ Training . Procedure : Minimal Treatment Group 
a 

l: .' AlI s~jects conducted a five-minute videotapedt 
, , 

microoounselling session with a voluntèer client •. 

2. AlI s~jects read the Atte~ding Behavior Man~al. , 

3.\ AIl 'subjects conduc'ted, a. second, fi1}e-ln~nute, 

videotaped microcoUnselling session with a second Voluntéer , , 

" client. 

l' 

1 
l 
1 

,1 

\ 
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4. Al.I subjects conducted a third, five-mi'nute videc-

taped microc~unselling ~essipn with a third client. 

?hort-Term ~.ic:rocoun,sell"ing. Group 

1. AlI subjects conducted a five-minute videotaped 

microcounselling sessiçn with a volunteer client. 

2. AlI subjects read the Attending Behavior Manual. 
1 

3. AlI sub~ects conducted a second, five-minute 

videotaped m±crocoùnselling session with a second volunteer c, 

client. 

4. ALI subj'ects viewcd a rnodelling tape dem~nstrating 
, " 

both bad and good attending behav}our. Following this they 

viewed the videotape of "their second five-minute inter-view. 
1 

5. AlI subjects- conducted a t~ird, five-minute video­

taped microcounselling session with ~ third volunteer client. 

The total training time consumed 45 minutes of actual involve-

ment. 

speêial Treatment Group 

1. ALI subjects conducted a five~minute videotaped 
- . 

microcounselling," session wi th a vol'un'teer cilient. 
" 

2. AlI- subjects read the.Attending Behavior 'Manual. 
l' -

,~ 3. 'Àll ~ubj~cts ,cx:mducteq' a second, fi ve-minute 

vid~o~ped rodcrocounselling session'with a secon~ volunteer 
',' 

èlient,. ;- , 

4. AlI c,lients from Step 3 .eng~ged' in a recall session 

" w!th a,trained inquirer. The o.ounsellor~trainees viewed this . , 

\ 1 

, , 

l 

f 
f 
1 
j 
\ 
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-recall session through a one-way mirror, and were able to 

hear and view bath the recall session and the replay of their 
~ 

counselling interview. 

5. AlI subj~'cts conducted a third five..-minute video-

taped microcounselling session with' a third volunteer client. 

The total training time consumed 45 minutes of actual involve-

ment. 

Evalùation and Rating 
" 

-/ 

\ 
Evalua_ti'on accordi~<J te tfie criterion rneasures for al\J.,-=-" 

subjects in aIl groups was made, by two trained raters on the 

videotapes made for each individual counselling se~~ion. The 
, . 

individual videotapes were put on rnaster tapes in a random 

order and code~' te prevent ,awareness of sequen~e and t~aining 
~ ". , . 

'co~dition. Each videotape WClS timed ta ex~ctly five" min~,tes/, 
- - / 

In aIl there were 117 v~deotaped inter7iews. 

The two raters recrui teod for this study were holders o'f 
\ 

masters degrees in guidance and coun$.elling~ The fj,rst poss-
... ~ "';::;- , . 

essed eight' years of counselling expe,rience and the other seven 
, 

years. 
,.-. y/ 

Rater~ training consisted of having each variab~e defined 

/ and modelled. Raters practiSed their rating skills by rating 

,,/ fi ve-minute tapes of similar counselling interactions. Total 
, , 

training cons~d ~ approxim~tely four hours. Both ~rbal 
, , ' ,t ; , 

and visual collaboration were a~oided by seating the ratèrs 
! \ ' 

approximate1y ten ~eet apar~ and having both face 'the video 

\ , 

. 
\ 
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playback' monitor. 

Rating of Dependent Variables 

An import~nt aspect of this study was the use of be­

havioural counts ,to méasure the verbal and non-ve,rbal compon-

ents under investigation. Ivey ·'and his colleagues (1968) \ em.., 

ployed an overall rating over time without a count of the spec­

ific behayiours involved. Aldridge and~IVeY (1975) utilized 

b~havioural counts of the tibn~verbal components of attending 

behaviour, but they differed from the methods' employed in this 
, , 

study. A Pearson Product-Moment Co~relation Coefficient was 

~omputed' for rater agree~ent with results noted in Table 1. 

AlI rater agre,ement CQrrelations were 'higher than 0.93. . 
Eye contqct. For the 'purpose of this siudy, sye con-

\ . 
tact was gefined as the time the counsellor-~rainee looked,at 

the cI~en~I,'s face or shoUld~r region. ~ Cameras were s~t up in 
" . 

such a manner as to record,the entire facial area of, the,ooun-

sellor-traineè. Each .time the counsellor-trainee averted his 
\ ' . 1 

gaz~ elsewhere 1 the raters rècorded thi.s movement by me ans' of 

a" stop-'~atè'h Wtt~l ~ye contact was reest~lished. The tim~ 
~ . ../ , 

in 'seoonqs that,eye contact was not maintained was'stibtracted 
l ' 

from f.ive minutes in order ,to obtain the eye contact Urne. 
, \ &- (;) 

One rater /conducted' this ra-t:-ing for aIl the subjects _ifS th~~ ~ 
1 _ 

eye contact varial:?le requ;red only a starting and stoppiJ1.g 

of a stop-watch. Ten tape. were later seléèted at random and 

, -1 
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TABLE l 

Pearson·Product-Moment Correlation Coefficients 

for Two Independent Raters on'Six Dependent 

. Variables 

Variables Rated 

• 
Eye Contact Time 

Talk Time 

Topic Changes 
a) Interview l , ....... -
b) Interview.' 2 
c) Interview 3 

Open Invitation to Talk 
a) Open Questions 
b) Closed Questions 

, 
CO,\p'lsellor:"'Trainee ,Fdcus 

a) Client 
b) Other '. 

Client Focus 
a)' l;jelf 
b) '-0th~r , , 

. 
' . 

r 

.96 

.99 

.99 

.96 
~,96 

.93 
•• 97 

.. 97 

.99 , 

.98 

.98 

40 

• 0 

- a' second rater conpucted the idEmtical PFoçédure to dete,rmi1:ie· 

rà,ter reliabil.i:ty.'" The correlation coefficient for rater agree .. 
" '1; 

..... " . 
ment was ,!, = 0 .. 96.- ' 'Ibis me-thod of measuring eye=' éontae,t. tme 

~ \ • 'l' , . , 

was considered an impx;ovement 'o\!9r the measuring 'of frequency 
If) , , 1 -"" 

of eye çontact breaks employed by Aldridge- ~d 'Ivey (1975). ) 

I~ their study no consider,ation was g:iven ta the length of the 
1 

eye contact break, hence a short or long' period wi.thout eye 

\ ' , , " 

-. 
• 

" , 
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contact "received equ~l weighting.·. 

Counsel1or-trainee talk time. Counsellor-trainee 

talk tifuè, obtained by means of a stop~watch, was the'~mount 

of tirne consumed when the counsellor:trainee spoke." As with 

eye .contact time, one rater conducted this ratipg ,for a~l 

the "subjects as the recording of this variable is-objective 
1 

in that it required s1mply starting the stop-watch when the 
\ 

counsellor-trainee spoke ~ and stopping i t when he finishe,d .. 

Ten tapes were selected at random and a sec"ond rater oonducted .~'" 

the identical procedure to determine rater-reliability. The 
1 

, 1 

correlation coefficient tor rater agreement w~s E = 00;9/ ,-
Verbal following. For. the purpose pf this stUdr' 

ve~ba1 fol1owing was rneasured by the number of ~ges 

, introduced by the counsel~qr-t,rainee. ' A topic ehan9je was Çie .. 
1 

finèd as the introduction of new or irrelevant topi6 material 
l '" \" 

not p~eviously touched' up<;>n by the client in the i~terview. 

~he number of topic changes was ar;ri vèd at by the raters. 
\ 

\' 

Rater~' listened to the tapes .and re,corded a tal1y for. ~ach 

topie change. 'The correUltion for ,ra;ter agr~emènt was '.!: = O'~,9 8 
o • j f\ \ 

for ,Inte~ew l, O.9~ for Inte;yi~, 2, land fj.p6 for rnterv;iew'3. 
, -

Open'invitation to'balk. To measure th~ opèn 'invitation' 

ta talk vari~le," the 

de te rmined lfy the two 

'corded a tally for cm 

n~ers . of 'qpen an1.'-dl~sed ques ti~~s were 
, , 

raters for .'each/ ~ubject. 'r}le raters re-
l ~ f , 1 

open' question, Rd One .for- a closed q'uest-
F 

l , 

ion. The tapes from th'~ :final interview for ~ach 

J 
J 
t 

/ 
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counsellor-trainee wère analyzèd' to determin~ the, f~equency. 

of .open and closed questions~. Th~El thirty-~ine tapes .Viere, 

analyz~d. The' cot'rela~ion coe'f:ficièit.t for rater' a9reernent' 
/" ' 

w'as ! = 0':93 fôr op,n questions, and r = 0.97 for closed, .' 
1 

questions .t, . , 

Counsellor-trainee' focus. The' nature of each coun'"': 
1 , 

sellor-trainee utt~rance was tal'lied by the two raters' ,who 

deterrnined whèther the utteranqe focused on the .counseilor-

trainee, the t:opic, the cl~ent, Or irrel~vant materi'al. For 
.' , 

the purpose. o'f data analysis, two ~ategorie~ were ,folm\el;! 'en~ . 

titled, "client focus," and "other." The tapes' fr.om the final 
;> 

inte~views were analyzed to determine the frequency'o! responses 
, 1 • 

in these two categories. ThirtYJhine tapes were analyzed. ,The 
~ '!3 

?>rrelation co~fficient for rater. agreement was' !: = q .. ,9,7 fOl; 

clie,nt focus and r = 0.99, for ,oth'er'. , 
Client focus. The nature 'of each client reference was 

,> 

tal,l;ied ):;)y the ~o ratèrs 'to 'determine whether' the "Client 
.~ . , . ." . 

utterance focused on thè counsellor-t'raine~, 
:. -, \.' . 

tqè topic~ or '. 

,. • 1 ' , < -

'themselves (the cliept)., For ~f,1e pur~qse 'of 

categories -were Jormed for these uite ran ces • 

data, analysis' two 

Th~y . we~e ~ sel f . 

foeus. Il and "other." The third and final iil.tervj,ew was anal-·' \ . ' 
~-' . .... ~. 

yzed foz: each subject to d.etermine, the· frequency of self, and 
l , 

othèr foeus.' T~irty-nine tapes were analyzed. The, ço~relation 

coefficient for r~te~ avreement was ! = 0.98 'for sel.f focus, 

and 0.98 for other focus. ' 

" .. 
, .' 

, , 

t' 
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1 

tt shoUld be-noted that only tw.o dimensions of atten~ 

, 'ing ,behaviour came under sc;:rutiny in Othis sfudy .. T,hes,e were-

eye ,~ont~ct .~d verpal fjoilowing. 
, , 

Postura~ position was omitted 

fror the ~ol~e~~~ri Of, ~a'ta(' ~s '~,~, ~?UnSellor-tra~nees. we~e ' 

inshructed not to move their chairs or alter their positiOns 
c." '. \ 

{. -~ , . 
,1n thei r chairs l:1ecause ~e televisiQn camera in ·the .i~ter- le '. \ ... 

viewing rooms was stàtiona':y i~ ~e \i~ll and WOU~d~te,~~~e 
to record their movements if they movéd out of range. 

\ t , 

S~atisticàl An~llsis' ,-

. " 

In order to answer quèstions 1 and 2, dealing with eye 
\ ~ , . i. ' . 

contact time and coUnsellor.-trainee talk time, ,a two factc;r· ' 

\ ........ -

trl'Xed.'~d~Si'9?, r~p.eated zœas'\ires' aria1-ysis of, va;iance. was per­

fo~e'd ~n tt~ .dat,a (B~ni~9 & ~i~t~, ,196·8,_..-p. S4). F0119wing'.: 
, , ' 

.. .. ~ • • • • ' w 1 .. 

the analysis of 'vâr1ance, planned comparisons. (hence justifying 
,"' " . , . , - , 

the use of t) i,nvolving 1 a t test' were used'.,to determine exactly 
t • - • '. - ~ '.. ~' • 

y' L.,. • 

, at what phase 'o'f the) training ànd· fo-r which, group the_ differ-
~ Q' • '", .~ ~ ,-.-

J, 

en~es werel located. ,The ,'t test is ,the 'm6~t' suit:ab1e test to ; 
, , '-;- , - , .. ' 

use' in 'these circumstanc~s, becaus_è 'it 'is most likely te ~ndic-
. "'! {.J ' ... J ,- (' tl 1 

a~ 'the existence, of si~ifiéant di.~e~ i;'. ~~ e~is~.- , 
• 0 ~ " 

FOr, plimned .cç,mPprisons· co~ar~ng~me~s wi i!Q,in one 

training 'Pto~~dure:~r one' treatment: a J ,test:'for 'related rtteas-
.... .. j ',~""'" 1. \ ' - • ~,~ _ 

, '. 
ur~#3 was used (Bruning ,&,,·Kintz, .19~8, p., 12). ,For ,planned com-

parisons comp'~ri~'g meims from one ti-~ni~goprdce~re,' ta another, 
• l ' ,,' , " " ,'; , • , ' 

a ! test for indèpendent means was WIed (B~uning & Kint-z, 196-8, 
l, • 

1 • . ; 
~.",.. 9) • • 1 

. " , , . 
'. ' . . 
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In order to'answer question.number 3 dealing with 

topie changes, a. th'ree by three contingency ta.ble chi-s~;uare 

. analysis Was pel'formed on the data from the three interview~ 

for the three groups (Bruning & Kintz, 1968, p.209). A chi­

square analysis was appropriate for this variable as the data 

represent frequency counts. 
'f 

I~· 
In order to eva1uate questions 4" 5, and 6,' dea1ing . , 

with open invitation to talk, co~sellor-efainee focus, and 

client focus, a two by three cdptingency tab~e chi-square 

procedure,was performe'd on the data (Brùning & Kintz,' 1968, , , , 
Îi 

p. 209). The data from the third and' final. interview for each 

q'roup ~n' ;'ach tr~cèdu,:e were analyzed; var:iables 4; 
) 5, and 6 are' not ,mEmtion~d, in the Atten~Ung Behavior Manual 

~ 

50 they were not tested for during interviews one and two •. The 

Attending Behavio~ M~ua1 d~als only.with variable~ 1 and.3. 
ft • ~))' 

In both these last .two'cases' th~ contingency-ba~ed 

calculations of. the éxpecte~ 'values are appropriate'because 
..- \ ~ ~ 

therelâ~e no. established parameter$ 
. ,\'. -

for expected' values, ,and· 
'_ ..... , '. 1 \ 

• 
, the co~tingency-base'd calcuIa'tion i8 ~-less li.ke.ly, lto 'ead tQ- a 

!tpurious"ly high clti-squar.~. ..< 
, ; 
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TABLE 2 

ExpeX;irnental Del?ign 

Group Minimal Short- terrn Special 
, Treabnent Microcounselling Tre~nt 

J- . 
-

Step 1 5-Minute 5-Minute 5-Minute 
Videotaped. Videotaped Vidéotaped 
Counselling Counselling Counselling 
Session Session ,Session 

... 
, 

Step 2 Read Read Read 
Attending Attending Attending 
Behavior Behavior Behavior 
Manual Manuai Mannal 

. 
Step 3 5-Minute 5-Minute ' - 5-Minute 

Videotaped vi deotaped Videotaped 
Counselling Counselling CounseIIing 

'f Session Session Session 

S.tep 4 Video Modeli ;i.ng , Client 
. 

\\ 
Tape, and ·Recail 

"- Video Feedback Session J 

" . 
S'tep 5 

r 

S-Minute 5-Minute S-:-Minute 
, Videbtaped viç1eot'~Bed 1 Videotaped 
Counselling Counsell'inq :COunselling 
Session' Session -.·~~siqn 

~ -
" .' 

Eva,lua'tion, of variabl. 1, ?, ,and l made Ifrom Videotàpes frpm 
St~p l, 'Step 3, and step 5. . 1 

~ " .. , . 
Evaluation of variabi~s 4, 5, and 6 made from videotapes from, 
Step 5; .. 

1 

) 
\ . 
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CHAPTER IV 

RESULTS 

Eye èontact 'rime 

The first dependent variable in this exp~iment was 

a '~asure of counsell~r~trainee e~e 'contact time obtained Oh 

three diffe'rent occasions for each of the three grqups: ,( 1) 

during the initial fi ve-minute interview" (2) during the secOnd f/ 
fivd)minute interview, (3) during'the third and final five-

, - f 
" minute interview. The rnean eye cont~ct scor~s recorded in 

J 

seconds for each.of the three çroups on three occasions are 

presented in Table 3. 

, 
TABLE 3 

Means for Counsellor-Trainee Eye ContaGt Time in Seconds 

.1 t 

Group ,f' ) -' Interview 

2 3' 

'Minimal Treatment 281.,15 281. 77, 

'Short-Term 
, Miçrocounselling 260.38 267.38 

S~cial Trea~ent 265.00 275.38 292.31 

r 
\ ' 

, ' 

, , , 
, , 

\. 
\ 

, 
01 

1 
, l 
l 
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, 
A two factor rnixed design repeated measures ana1ysis 

of variance was perfQrrned on the data in arder ta eva1uate 

the changes produced. 4 presents the resu1ts obtained 
, 1 

from the ana1ysis for oounse11or-trainee eye con-, 
• 

tact time. 

TABLE 4 

Ana1ysis of Variance 
-

for Counsel1ar-Trainee Eye Contact Time 

Source 

To~a1 

Between Ss Ji 

Groups 

Error 

Within Ss 

Interviews 
\ 

Int. x Groups 

Error 

55 

' 67762.75 

51728.16 

4897.04 

46831.12 

16034.59 

2149.45 
1 

'3~~8. 24 

10486.90 , 

. 

df 

116 

" -
38 

2 

36 

78 

2 

4 

72 

MS 

2448~52 

1300.86 

1074.73 

849.5'6 

F 

1.88 

7.38 

'5.93 

NS 

The analysis of variance yie1ded a"nonsignificant'oVer-
, ' 1 

aIl F value-of 1.88 (2, 3612É; E.> .05) for ,the pifference be-

tween groups. '.Interviews, and the inter'action effect 'of int'er-
• , ( , ! 

v,iews ,X groups pro~uced sign~fic,ant ! values 'of 7.38 ~2, 72 !!!; 
1 • " 

E. (.OS) and 5.,83, (4, 72 ~; E (~05). respecti~ly. 

" ~ 

\. 

1 

, 1 

\ 
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" The planned comparisons presen~ed in TapIe 5 following 

',the analysis' of vë!rriét:nce revealed significant differences in 

aIl but one comparison. These planned comparisons were select­

ed because cornparisons l, 2, and 3 would indicate differences 

follow.ing the entirê procedu~è., 
1 • l' 

Since the special treatrnent . , 

group invol ves the integ:r:âtion of IPR ~a.nd rnicio~uns,elling 
l " ___ ~ .... 

techniques, it is of specïal interest to look at ChaIlg:es from' 
.. 

step to ste~ in the special treatment sequence. 

TABLE 5 le 

Planned Cornparisons fdr Counsellor-Trainee 

Eye Contact Titre 
" . 

, 
~ -

Interviews df 't values Confidence level .. 
III & VI 24 1.25 NS 

~, 

;rrI- & IX 24 2.66 .05 

VI & IX 24 3.40 J .01 

VII & VIII 1.2 2.64 .05 

VII & ;IX . 12 ,- -
~.69 .01 . , . 

• 
VIII & IX, 12, 2.97 .05 l', 

" 
" , 

of minimal \treatment group. III indi'cates third interview 
, " 

short-term mi'cr~counse11in9 , , group. VI indiëates third·interview of 

IX indicates' third interview pf special ~~tm~nt group. 

VII indicates .fi'rat' interview of special treatmènt group. 
, '''. ~ 

VIt;. i~dicates ~epond interview of special treatment, group. 
, . "./, ~.,' ' . 

,,~'" ' . 
" 
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when the third interview of the minimal treatment 

group (III) was compar~d to 'the third interview of the spec-
\ 

ial treatrnent group (IX) there was a significant diff~ren~e 

nôted (E,(.05). The planned comparison between the third 

interview of the short-term microcoupselling'group '(VI) and 

the third intervie~ of thè special treatment group .(IX) also 

revealed a significant difference in th€ direction of the 

special treatrnen t grpup CE < .01)'. There was ~o significant 
, '. . 

differenèe noted between the third interview of .the minimal 
. . ' 

treatment group (III) 'and the third irtte~view of the short-
, ' 

t~rm microcounselling group (VI) CE) ~OS). Wi thin the special 

treatment group, a significant difference was noted between 
, " , ....J0 

the first and second interview (VIt' ànd VIIJ:) CBJ < .05) and 

the second and third interviews (VIII and IX') (E. ( • OS;~ • Finally 

a significant change was note~ from the first interview of 

the sp~cial treatment (VII) ~ the final interview (±~) for 

this s~ ',group (E < .01) • 
1 

Figure. l 'represents the means of the three group,s. on 
, . 

. !ye contact time, J)resented in graphie forme 

'1 
Talk -Time 

The second dependent variabl~' in ~is ~periment was 

a measure of counsel~or-trainee talk time obtained' on three 
~ 

.different occasions for e'ach of the 'three groups:' (1) during " 

the ini Ual fi ve-minute interview, (~) dud,ng the sècond fi ve-
, . \' , 

, 
" 

, 
r 
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--"'"':'- Minimal Treatment 

Short-Terrn Miorocounselling 
\ 

.---- Special TreatInent 

// 
./ ~ ,/ J 

--------------,/.. --. /' ---.. A .... _ 

, < 

// 
'. /' ' . /' ,/' 
q, ;, 

p 

c 

1 2 3 D 

, 'Interviewl 
... 

\ ' .' r 
Me ans for each of the t1)ree groups for co uns e'l lor-

/ 

tr~inee eye contact time. 

" 

"O. /0 
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\ 

.1 
minute in te rviéw , (3) during the third and final five-minute 

interview. The mean talk' time scores recorded in seconds for 

each of the three groups on three occasions are presen ted in 

Table 16. 

TABLE 6 

Means for C"otirisellor-T~ainee Talk Time 

in Seconds 

Group 
1 

Interview 

1 2 

Minimal 'freatment 97.76 67.92 

Short-Terrn 
107.92 S8.92 Microcounselling 

..f' -- ~ .. 

Special Treat~ept 85.31 60.85 

3 

79.92 

91.31 .... 

45.92 

A ,two factor mixed design repeat~d measures analYsis. 
\ . . , 

of vari~ce wfs perfQrmed on the data to' evaluate tlle ch~nges 
~ l ", 

'produced. T~'le ,7 prese~ts the,resul~s obtàined from the 

.. ' analys.is ,of ,variance for coun'sellor-tra'inee' talk ~me: 
• l , 

The 'analysis yielded a signi:ficant overall F 'value of 

·-3 .. :7~, i2;-36 ~:.e·(;.OS)- t.9J; .. ~!:,~t~~!:r~nce between: groups. 
1 ______ -. __ _ 

" , 
Interviews and the interaction effect o'f "int.erviews X groups '.. ' produced à'siqnificant!: value of 11 .. 91 t2; 72, df; E< .OS} fo~' 

l " 

the former, ~d a nonsicinificant F value of 1..25 ,(4, 72 df; 
, . - ...... 

• f 



1 

.' 

• ! ." 

. ' 

, e.) .(5) for the latter • 

, \"' , , 

5'2 .. 

r TABLE 7 . 

Analysis of Variance~ 

for Counsellor,-Trainee Talk Time 

SouJ:'ce ss df MS E. 

Total 181974.00 

Between Ss 115783.2'3 38 

Groups 20,087.40 ' 

95695. ~ 

2 10043.70 3.78" (,05 

Error 

Witnin Ss 

Interviews 

In t. x Groups 

Error 

66.1~O. 77 

15639.81 

3289.26 

47261. 70 

36 

78 

2 , 

4 

72 

2658.22 

'7819.91 

822.32 

f)S6.41 

11. 91 

\ 
\ -

\ 

<.05 

NS 

. " 

-The planned comparisons shawn in Table ,'8 following, the 
" ' 

~ . 
ana~ysis of vari~nce revea1ed significant differe)1ces in all 

but one ·compaiison. Like the eye contact dimension, these planned' 
1 J, 1 

compari!?ons were se1ected because comparisons l, 2, and 3 woul,d ' 
l ',' \ • l, 

i'ndicate differences ~oliowing 'th~ entire procedure. Since the 
, l ' 

sPecial treatment qroup involves the iJ:ltegration of IPR and 

J . 

" 
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micràcounselling techniques, it is of special interest to look 

at changes from step to step in the special treatment sequence. 

TABLE 8 

Planned Comparisons 

for Counsèllor-Tr~inee Tal~ Time 

Interviews df t values Confidencé level --
III & VI 24 .65 NS 

III & IX 24 ·2.87 .01 

VI & IX i4 3.02 .01 

VII -& VIII' 12 3.25 ',01 

--------' . VII & IX 12 4.55 .01 

VIII & IX 1,2 2.94 .05 

f 
1 

III indicates third interview of minimal treatrnent group. 

VI: indicat.es third interview of shor't-term micrÇ>counselling 
group .. 

... , ... --- .... 

IX indicates third interview. of special trea>~'nt' group. 

VII indicates first intervi,è~ of special ctreatment group. " 
l, ",'. , y-'" 

VIII indicates' second interview of special treatment group; 
1 • 

When ,th~ ~ird interview of tQe minimal treatment group 
f . .. '-"--~---:;~~:;--:::=-=-=:::r::::::-=-:.~ ...... 

'(ItI) was compared ta the third interview of t11e -special treat-

ment group' (IX) there was' a signfficant ch~ge noted (2, < .01) • 
• ' ... j 

'i' 

"l'he planned, çomparison ~tween the third interview of the. sbort-

.. 

" 

~ 
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te;-m micro.c:.0unse.lling group (VI) and the third interview o~ 

the spet:'Ïal treatment group (IX) also reve,aled a ,significant;. 

difference 'in the direction pf the special treatment group 

(E <.01). There was no'significant diff~rence noted between 

the third interview of the minimal treatment group (tII) and· the 

third interview o.f the short-term microcounselling group (VI) 

(E>,·05). Wi,thin the special treatmeilt group, a significant 
1 

di fference was noted betwèen the first and second in teFview', 

(VII and VIII) CE. < .01) and the second and third interview 

. (VIII and IX) (E. < .05). Finally,' a significant change was 
-

noted from the first interview of the special treatment group 

(VTI) ta the final interview (IX) for this same group (~<.Ol). 

Figure 2 represents the means of the three groups on 

three occasions presented graphically. 

,'J.'Qpic Çhanges 

The third dependent variable in this' experime~t. was 

a meas'ure of counsellor-trainee topic changes. It was· expec,ted' 

that the few~r ~e number of topic c!langes, ~e better would' 
, , 1 

he' the ~ùn8ellor-trainee 1 s ability 1=0' f?lloW his client verb-:-

ally, 
i ' 

The number of counsellor-trainee topie changes w~re 
, , 

obtai,ned .on three different occasions for each of the three , . 
groups: ,(1) during. 'the initial five,-minute, interview, (i) , 
l " ., .• 

dur~ng.th~ second five-minpt~ interView, (3) dprin~ the thi~d 

and final fiw-minute interview. Table 9 present~ the obserVed 

. ' 
\ , 

. , 
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Minimal Treatment 

Short-Te_rIfl Mi9rocounse11ing 

'-- ~ Special Treatment 

2 

IntM"hew, 
/1 " 1 

each of th~'·thr~e· groups 

,1 

3 

,1 --
for counsellor-

tr~inee ta1~, time. 

'. 

, . 
-. 

, < 

1 

,1 

1 

1 
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56 , . 

and expeeted f~queneies for the total number of ,topie ,eh~nges 
, . 

for the three groups. Each cell represents the ,tota1s for One 
. 

occasion. The totals in the observed 'frequency tâble represent 

an average of the two'raters. 

, ' TABLE 9 

, , Observed and Expected Frequencies 
. . 

fo-r CotUlsellor-Train'ee Topic Changes 

Group, 

1· 

Minimal Treatment 

.,", .' 
Intérv~', 

1 2 

/ 
1 

3 

56.0 66'.5 
(71.2)' 

50.0 
(58.2) (43.1) 

• Short-Terrn 
Mîcrocouns~llng 

o 

Special Treatment 

83. 5 ~' 

'(93.0) 

88.5 
(74.3), 

~~~ 

7~. 5 
p6.1) 

~ .. 70.5 
(60.7) 

,Expecteq frequencies in parentheses 
. l ' 

. / Chi-Square =- 25.61 (4 dft E ~ .001) ; .' 
1 

,. 67.5' 
(5,6.4) 

21.0 
(45.0' 

. A three by 1;:hree contingency t;able chi-:,square àna1y.si~ 

was performed on the data' in arder' ta evaluate the changes • 
• ,7" , , 

, / . 
~e ,an~lysis yielded a sÏ:9nificant èni-~quare value ~,,2,5 .~i 

, (4 .2!: f <. ~ O,pI) for. 'the tPPic' change vatiable. ~nspection of 
- / . '. 

, ' ' the data-indicates the spec;j.lll treatment' group decrèased thei~ 
, ~ , M 1 

numbei of tapie changes over the·three interviews, declining . ) ~ '~ . 
~ ~ tbtal o~ 21.0 on th~ ~ird intervie~ fram 88.5 on the 

first interview., 'This dralilt~:c :decline account.s .for the 8igni-

,-, .. ,,1 

1 • 

" 

. ' 



( 

" r, 
" 

" ' 
~"" 1 

" 

. , 

" ' 

'. 

-.' 

'. 

>t; 
!'t. 

~ 
,~ 

, 1 

o 
. 
\, 

.,' 

Q 

. , 

, ' 

'1 

, , 

'-

\ 
'1 

90 

.. 80 

[Il 70 
Q) 
0\, 

.. § 
.c: '~O u 
u. 

.,.f , 

Pt 
0 

50 E-r 
«w 
0 
k, 
Q)' 40 
.~ 
z 

30 

'20, 

,--

, " 

" 

,'. 
, .. , 

/, 

, 
'~ , 

'1 

, ., ., 

, , 

," 

, ' 

. " 

, p 

" 

" 

" 

\ , 

',l, 

. .. -, , " 
", ,', 

't 
• 'il~ .......... .......,$ 1 t p ...... 4~ :t~iIl'4 P 

, 1 
,. 

,', 

--_ .... - l'iinirnal Trea:trnent 

Short-Terrn Microcounselling 
, l, - . 

, . Sp~ci'al Treatment 

l' , 

" 

.\ . 

,~ \. "..... ' ,-, ' --.". ....-' "', ',~,...:--.:.ç-"'" 
, " ,,", , ,-

l' 

, , 

" " ... 
\ 

l, ,', 

~ 

.' 

:\ 1; " 

~' \ .. 
. " ." 

It."'" ! " 

, i .-
,~ ..... 

2 '1 3' 
1 

IntervieW 
, \-

" "\ 

o 

Figure ;3. 
• 1 • ~. 

Total number of ~opic cbânges for' ~e threé 
l ", 

, 1: 
.. 

groups" 

v ~ ... ", 

... :1; 

" 

w , , 

, , 

, .' 

" 
.' 

, l' 

.. , 

" 

.. 

' . .,. 

',. 

" 

, ' 

5i 

'\: 

,; 

1 
1 

j 

1 
t 1 
l ", 

;- , 'j 

.\ , 

1 



. ' 
o 

. , , 
" , 

.. 

-<1-

,,', ',t 
\ 

.# " 

. , 

,', _ l', 
. a 

Ji Jj 

58 

1 .~ 

ficant chi-square result. Figure 3 fu~ther illustrates 
r . 

graphically the significànt improvernent in the special treatr 
, ) 

ment, group when compared tq the other two groups. 

.. Open Questions_ 

• 1 
The fourth dependent,variablé in thia 5tudy dealt with . 

the t)se of open invitations to tal.k or open q'\Iestion~, The 
, 

count for open and, closed questions' wa's made. on ,only one occa-

-sion, 'the tMrd and- final intervie-w for e~cq group. Table. 10 J 

"--, 'l'ABLE lb 
.. -~ 

Observcd -ana Expected Frequencies 

for 9pen and Closed, Questions 

! ( , . 
Group , Questions 

j- ' 

Minimal Treatm~nt 

Shon-Term, 
Microcounselling 

. . . 

Speaia1 TJ;eatment . ..... 
-, 1 

\' ... \. 

,24.0 
(27'.0) . "' 

25.0 
(30-.7) 

.. 39,.5 
.; (30 .• 8) , 

~ , 

' , 

Expécted 'frequencie's in parentheses 
" ... 

'" - ,'Chi-Sguare:=- :i.29 (2!!f; ~ >. '.0"5) 
.. ,.. ,,' 

4' 

" 

t. 

" . , " 

• 

, 

• 

, Closed 

.' . \ ' 

92.5; 1 
- (·8Et. 8) , ' 

7.8.5 \\. 
, (78~'2)' .'. 

" . , . 

j , 

.' 

t 
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presents the numëer of observed and, expected frequencies for 

open and closed questions~ Expec~ed frequencies are in paren-

tilieses. 
C" 

The total fôr observ~d ~requencies is an average for 
, " .. ' .. 

the two ra ters • , . 
'. 

A two by three contingency table chi-squa~~procedure ~ 

was per"'formed on the data in order to evaluat,e 'the change prll:>­

duced. The analysis \yielded a .nonsignificant chi-.square ,value 

of 5,20, (2,df; 2> .05) for the open questions variablle. 

Counsellor-Trainee Focus 

J . , 

The fifth dependent variable in this. study dealt with 

.the nature and focus' of each statement by the 'copnsellor-trainee. 
~ 

,'IWo categories we~e employed for counsellor-trainee focus 1 and 

each statement was :r:ated as either focusing on the client or 

other.' The count for counsellor-trainee focus was made on -
1 _ l ~ 

on.1Y one' ocqasiç:m',which was 1:Jle third' and ~inal 0 i'nterview for 

each of the three groups. Tablé 11 presents .the number of .( 
"-\ 

~bserved and expec~ed frequèricies of stat~ments 'that focûs 
, . 

. o~e clien.t ~r other. 
, . - Exp~C.têd frequ~nc~es are in paren theses" 

The observed freq~ncies: repr~'sent ~ aw.rage of the };WO raters .. 

>~ wo ',b.y tJ1ree contingéncy tablE! chi-squaré analysis 

.1 . was 'p~ri;ormed. on ,th8 data to eval uate di fferenée~ \ aJI!Ong the . . , 

. ,', .' " ". 1··' , 
~ thr.ee.gr9~ps •. The analysis yielded a signi'ficant chi-square, 

, ~ . "", "1 - • . ~ 

'value of 63,.64 .(2 ~; E. <: .OOl~ for the client 'land other focus. 
• ~. • \ \ 't .. " ' 

~ , ~ l 

Inspecti~n of the da'~a indica~" 'the high scores recorèied by' 
': ,: ". • , ~ , , < 

" 
" ....... . . ' 

)~ .. . ' 

-
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the special treatment group versus the low ~corés recorded by 
... 

the· othèr two groups produced this signi :f;icant re-sul t. 

TABLE Il 
, f 

\ 
1 . 

Observed and Expected Frequences 

for'Counsellor-Trainee Focus 

Group 

Minimal Treatment 

Short-Terrn 
Mi'crocouns ell ing 

, 1 

. Special Trea~ent 

, ' 

Client 

65.5 
(84. 7) 

68.0 
'91.-0) 

126.0 
(83.7) 

Focus ' 

Expected frequencies ,in parènth,eses 

Chi-Square = 63.64 (2 :df: E.<.OOI) ....-

• 
,', Client Foc.~ ,- ,,' . 

Other 

102.5 \ 
(83.'3) 

112.5 
(89.5) 

, The sixth v~,J:ial?le Wlde~ in~stigatiOJl Ideal t wi th the, 

, nat.ure' o'f the' clie~'t ·s. st.atetnents. '!'Wo Icate90ri~~ we~ formed 

for client focus, 8nd each -.tatement by the è~ie~t ~as ra~ed .',-

às' a' sel f focus or other. 'the 

on o~l~' one occasion "'~i~h -was 
, , 

',for e ach of the, if.. ree qroups. .' 
t 'J, . 

f 1 " P tak çount or c 1ent focus was en 

t.he. third., and final interview 

Tabl.e. 12 prese~ts { the nwrber, of " 
\ 

" 1 
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o 
ol;>served and 'expect~d frequencies, ,Of statemènts made by the 

client that .ocus on ei ther self or other. Expected frequencies 
"-

are in parentheses. The observed frequencies represènt an aver-
, , 1 

age of the twq raters. 

TABLE 12 
1 

Observed and Expected Frequencie~ " 

tor Çlient Pocus 

Group Focus 

Self Other 

Minimal Treatment 58.0 108.0 
(75 ~ 9) 1 (90.1) 

\ 
\ 

57.0 118'.0 
(80.0) \ . (95.0) 

Short-Term 
. Mi,crocounselling 

." Special Treatment 114.5 46.5 
(73.6) (87.4) 

, ' 

\ ' 

Expected frequen~es in p~rentheses. \.. , , 
l 

= 61.82 (2 dt; 2<.001) 

., 
CI .'<. ...... 

The ana1ysis yie1~d a ~i91!ifiCaDt, cl)i-square value. of 
, 'c ' • .... , 

". 
'61:82 (2 2!; 2(.00'1) forth~ ~è~f andoth,lèr ~~cus. Inspection 

. of 'the "dat~. inQica~e'f the h!gh ~c6rés r;ifoX:~d by ~e'l'clients .{ 
~ ~ 'II.. J 

. interviewed by' the Bp~cl:al, treatment counse11or-trainees ve,rs~ /; 
l • K4 .' , ç 

the low scores recorded by ~ other t~o grouP. ,Produced.,~is . /' .... 

" 
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significant result. These clients foc~ed on 

almost twice as pften as clients interviewed 

trainees from the \other two groups .. 
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, \,) 

CHAPTER V 

DISCUSSION 

The purpose of this research was to integrate two 1 
J • 

established, popular; and current approaches to the teaching 

of'basic co~selling skillS, and to determine whether this 

integration was more effective than other training proced\lI'es. 

This study evaluated the effec~iveness of inte~rat1n9 ~~R 

techniques into a micr9counselling para~igm, for the t:a~ing 

of certain basic counsel1ing skills te 'coun~ellors. 
, - ~ 

The overall results appear to support the rationale, 

for this integration. The special tre~tment group, receiving 

interpersol\al process recall techniques, demons tratec;i "signi-.... 

ficant inprovement in fi ve of the six areas under investi­

gation relative te the mnimal treatmen~ gx:oup and short-term ' 

microco\lllselling, group. Of importance was the fact that, the 
" 

, entire training consumed'only 4S'minutes of-aètual training 
, . 

time for ~ach subject in the 'sho!'t-term microcounselling and 

special treatment ~roups. 

Those subjectS in Ithe special' treatment g~up who re­

-èei ved , an integliated IPR-microco~se~ling foma ~f training, 

increas,ed their ab1li ty ta, maintain eye contact, talked l~ss, i 

" " 1 .. '\" -- , 

and made fewer tapic changes 'tharl" subjects in comparison grou 
l '.. ' , '; ___ \ -

ther, these, subjects focus~g fOOr~ of their t~ferencesl on-' 
. l , ' " 

theï clients rather than on other matte'rs. Fina1ly, cl! nts 
\ 

interv" ewed by the special trèabnent- tr~inees focused re 'of'-

-, 
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their references on themselves rather 'than on the topic or on the 
. 1 1 

counsellor..:trainee. AlthOllgh the compariso~ subjects did' 

show,imp~oYement over the training period on the first three 
'" 

variabl~s, wi th the exception of the minimal treatment group 

on eye contact tirœ, none of t)1ese changes were significant. 

~st interesting, and perhàp~ most important among 

the findings, w~s that the counsellor-t'rainees in 'the special 

treatment group made significantly fewer topic changes and 

lowered their amount of tkl~time. If a beginning counselaor 

is to listen te another person it is importan't that he stay 

on the :tapie .introduced by the client and allow the client 

time to talk and express himself. Further, the special treat­

ment cbuns'ello;r-trainee who stayed on the subj~ct in terms of 

verbal followin~ was able to focus more on the client rather 

than o? other issues. It ~ppears that once ':the client started -.' - . 
to· talk about herself, the special treatment trainee continued 

r 

talking abo~t tl'ie client, who in tu+n continued :te make mox:e 

self references than' vere made by clients in ·cqmparison groups., 

" ' 
Bye Con tact Time ' 

\"----=---:.. • 

- ---------\ Al~ou<]h there ~as Ino overall significant difference 

(see Table 4) "amoIi9 the tlll:ee groups pve.r th~ complete train-
. . \ 

ing' period in th~~r abili ty "to maintaln- ~ye co~tact, there 
• 1 .. • ~'.. .~ 
were significant differertces in lbanY, of the plann~<:l comparisons .'-~ , 

~ 

at different 'inte.rVieW times, ai <lifterent' stage~ c:)-f 'trâining.. 
1. 1 

• 
\, 

',-
J, 
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These differences are noted ,in Table 5. It ap'pears 'that the.:J 

subjects in aIl three groups sta:ted the training program wi th 

high eye, contact times'. Thi s could be due in part to' the. fact 
1 

that aJ.I. the subjects in this study had been screened before 
" ;1 

being accepted into the counsellor training program at McGi!l, 

and eye contact was almost certainly a factor considered by 

indi vidual professors when conduct{ng ,their interviews wi th 

• , applicants· for the Counsellor Education program.· i'o adcil, to , , r .. 
" -

this, the Place,ment of fi~ed chairs in th~ ini:erviewing~ roo~ 

did not' allow the subjeqt;:Ü to JOOVe around free'ly and th~ facil­
, \y 

i1;ated eye contact. Th eh' fact thaJ: significaJl,t d~fferenlCes were 

notedlbetween the sp~cial erèa~ent group and both com?a~ison 
, Il \ 

'~ groups at interview three, the en~ of the training sequence, 

'may indiéate that the IPR-microoounselling, in.tegration Iwas a , , 
,1' 

powerful treatment in the Jmprovement of eye contact t~me. 

1 Figure 1 outlines what occured in each of the thx:ee' groups and 

at what stagê of training. Both the' minimal treatment and 

shor,t-term ,microcoWlselling' gro,ups showed sorne '~mp'ro~ment - , , 
'1 

from i!lterv!i.~ o~e to two/but both, dec~ined Sl~ght:l;; during 
, . , 

'1 
----~-. \ :: 

the tbird interview~-'- The sflort';'"term microc.ounsellir'lg group 
, , 

. 'œmonstrated inprovement from, inteiview one', te inteZjview three, 
, 

wbere tll.~ minimal' tre,!ltlnent group declined slightly; ovèr the 
\ ' ;-

same peri~d of' ,~me. The .~pecial ~reatment co\.D'ls'e~1or-t±ain~~s 
, ( 

a1so demonsuated improvement following the readi1J9 of the .-, 

Manual, 'in "~ac~ a si9l?-ific~t. i.niProve~nt o'Ver ey~ contact 
l' 

/ 

... " r, · 

, \ 
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" . 
time recorded in interview one. A significant increa$e, in eye 

contact time was a~so'noted for the special treatment trainees 

from interview two ta three. It appears that the IPR inter-

ven~ion fôllowing interview two may have been instrumental in 
1 

producing this significant incr~ase in eye 'contact time. Finally, 

the special treatment group demonstrated a significant improve-
." ,.... ... 

'ment in eye contact· t~me when compared to the minimal treatrœnt 

group (E. ( .05) and the short-term lllicroçounsel~ing group (E. < '-01) 

on -their thi,rd' interview's., 

Cbunsel1or-Traïnee Talk Time , 

On the counsellor-trainee, tal~ tirne dime~sion, aIl' 

three groups lowe!ed their amount of t~lk time from interview 
. '-

-pne ,to intérview two, following the ~ading :of the 'Ianual. Fig­
Î 

ure 2 indl.cates that the rate of decline w'as similar from inter-

view one to intervi ew two for aIl the groups, and tha t the spec-
, 1 / 

ial, treatment group initially demonstrated lower talk time at 

interview one. T~e special, treatment, group, however, continued 
\ . 

to ~Ilprove by loweiring their amè:>unt 'of' talk time significantly 
- 1 l 

~from interview bio. tp three~ while .both comparison groups showed 
, 1 • , '. 1 . ' 

increases in their amount of taU; tinte. Both comparison gro,~s 
. " -

d;id, however,' lower "t}\eir amo~t) of t8J.k iime from the first to 
,. i ' 

the thiFd intervi~;: The fact' th'at 1jhe special trea~nt, 9~ouP 
, l ' 

.. oon:tin~d ta i~rove; froD1 'interview b10 ta three indicates' that 
" . 

the 'clie~t ~caJ.l p'~éedure follow-

: ,1 """ .\, " . .. ' 

l , 

thià inprovement wu due ta 
. l ' 

l ' 
, , '-,. 

r r, " 
1. 
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ing the second interview. Not on1y did the special treatment . 
group significantiy lower their arno~t of talk time, from,inter-

. , 

view two to three, as shown in Table 8, they demo.nstrated signi-

ficantly' lower talk time scores than the comparisoh groups 

1 at .interview three. Table 6 shows that the minimal treatment 
, ~~ ~ 

group and the short-term microcounse1ling group.recorded.mean . , 

ta1k ti~ $cores of 79.92 seconds and 91. 31 seConds re spe cti ve ly 

on interview three. The special treatment group reeorded' a 

significantly lqwer talk time '$core of 45.92 seconds. Table 
, , . 

8 indiéates that 'both these dj.fferences were significant at 

the .01 level. 

Verbal F0110wing 
: 

Î 
Vemal follqwing, the abi1! ty Of the éOunselior-trainee 

ta stay on the subjèct int~uced by . the cliènt and not 

jump from tapic to tapie, wa$ 'an area in whicn the special 

treatment 'group demonstr!lte.d sign:i,ficant improvement when , 
. , 

coupared to -,the other two treatmen't procedures ~ Ac~rding 

ta lvey (.1971) ,:, uTopie jumpi~9; or askirlg questions in' ~ 
. 

is a common pccurence amQng beginning inter-
, . 

'lhis' pa~tern vas. certainly eVident in ët:11 

at . ntervie~ one, px:,ior to the 1:raini~9' proced~e. 
Table ____ ~ s that tpe ~umber of tapie changes ranged from 66 .• 5 

":for the min~~l trea~t gr,Oup, :-to 8~.~~: ,for the sPecial trEtf1:ment 
. ." " 

·group. AlI three '9'ro~s improved in ,this ëU'Enl, especially,the , 

<, . 
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.1 

special treatment group 'who recorded a ve~ irnprelrive reduction 

to 21 topic changes' followirig the training procedfre. AlI three 
, , 

groups lo~ered their frequency' of topic changes from interview 

one to interview tbree'. Table' 13 indicate,,~ the mean scores fpr 

'topic' changes for each group at t;he three di ffe'rent pha,ses of 
" 

. . 
their r.espective training programs. It is a'restatement of the 

totals in Table ~"no.w p;esen~ed as means. The topic change -
TABLE l~ 

Means for Counsellor-Trainee Topic Chànges 

Group 

-
1 

Minimal Trea. tmen·t 

ShorV'fë\m' , . 
Microcounse~ling 

, ' 

Spècial Treatment 

Interview 

1 2 

5.1 3.8, . 4.3 .~ 

. 6.4 5.7 

6.8 5.4 1.6 

means for the minimal trea:t:ment and shart':'1;er.nt microcoùnsellinq 

groups: on interview one were 5.1 and 6.4 changes .resPeoti~ly~ -. 
, '. 

Subjects, in both these groups decreased their ,number o~ topic 
,\ 

changes f~llowing the reading of ,the Man~a1. to 3.8 in the min": 

imal 'treatment qroup, and 5.7 in the short-term micrQcounsellinq' : 
• ' . ' 1 1 . -

group. _ Following the trai~ing pro9r~" the counts recorded on', 
, , . . , 

the 'third interyiew show that th~ minimal treatment group in-
", 

creased thetr' nunbe'r of topi~ 'changes ta, an average of -4 • 3 per 

• 
, . 

.,.. 
.. 

- 1 

1 

1 , ' , 
1 
i 

, 1 
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subject. This ~verage is still lower than that recorded on 

interview one. The short-:-term micro,counselling group' con- . 

tinued to make fJwer topic changes from fnterview two 'to 

thr~e, recqrding an average of 5.2 topie changes. 

6.9 

The special treatment group trainees initially re­

cor~ed an average of 6.8,topic .changes. Foll~~ing the reading 
, " ' ...... 

• • 
of the Manual,. they reduced thil? mean to 5.4 topic changes •. . -...; . 
This t6tal was further redueed to an average of 1.6 topic 

changes, following ~e client recall session. 

In summary, both the short-term microcounselling and 

~pecial' treatment.groups improved by redu~in9 their.number 
1 ~, ~ 

of topic'changes Dol1owîng th~, respective interventions made . \ . 
\ 

after intèrview two. Table 9 and FJ,gure.·3 show that -the' 

special treatment group made greater improvement in this area. 
~ , i ; 

From Table 9 of observed and expected frequencies', i t is-
0' , 

eyiden't that the' special .treatment .trainees made twenty-four ' 

fewer topie changes than would be expected by çhance' alone. 

open Invitation to Talk 

l " "'_Q 

Of the six variables under investigati'on' in this . study, 
. '-

five indicated that the integration of IPR techniques in;o_a 

mieroçounselling framework is a viable method for the training 

of beginning cauns'ellors in some basic interviewing techniques. 

The only variable .~at odid not indicate siçjnificaj1t ,differen~es 

l , 
\ l-. ' I / 

o , 

1 
- i 

1 
1 

; , 

,"'" 
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tnree groups was the.use·of ope~ invitation to talk. 
- , , 

There weré n~) sigllificant diffèrences among the three groups 
• -, 1 • 

in their asking open gues'tions ràther t;han qlosed questions-. 

As mentioned earlier .cp.2'8) " there wa~ no specifie treatment 

or training in this area, and this variable was includ~d in 
-"' 

the study because op~_ invitations ta talk are viewed as,an 

extension of a,ttendi<ng behaviou-t".. Table 10 does indi'eate, how­

ever, th:at the special, tr~àtment group, when cornpared to the 

minimal treatm~nt -grQup and the short-'term microeounselli!1g . , - , 

~roup, did ask more open quest~ons' and fewer çlosed que~tions 

during the ·third interview, but this difference was nonsigni-

ficant. 

Counsèllor,-Trainee and Client ,Focus 

'The ability 'd;f 
follqw and stay on the 

the counselior-tr~inee to verbally 
• • 1 -

topie intr04~ced by the olient and not 

tapie jump or ask qu~stions' in 'a Irandom,pattern' ~ppears to be" 

related 'to the fifth' and si~th variables undeX'" investigation , ' . 
in this s tmdy • These variables deal with the nature of the .. -;. , 

, 
counsellor-trainee ~s focus and the client' s focus. \ The data , , 

1 

in -Table 11'reveal
l 
that the special treatment group trainees, 

1 -

sis~ifi~antly better verbal folloWlng, were also 

focus1ng on their clients rather th an' on otlter 

Further, the dat~ pres~~ted i~. Table 12' indieate· that 
• 

the by the special .trea~~nt ~r~in~es~ focuseQ. , . " , , 

" \ 
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, more on themselves than on the topic or, on the counsellor-tràineè. 

_', 1\ typical verbal exchange" or counsel1'or-trainee interaction' 

'b~tween a special treatlnent tr;ained subject and a client may 

have taken the following, form:, the clit;nt made a' self refer-:-
, ' 

ence, in re1atiQn to a topic, ànd ~e counsellor-trainee ~spond-

ed to the self .referencè' rathèr than ;the topic, then thè cli,e.nt" 
o ;- -- .... 

continued.to talk about he~self and ,made a self ref~rence., 
• 1 

This example c~ntains'~~ verba1 followi~g, ~n e'xampie 
, ~ , .. 

, . 
of the counsellor-tr-ainee 'making a client refèrence, and finally',' " 

.. ~ • 1 

'.\ , the client maRing a self 'reference. 

" Table Il. ~ obseFved éUl:d expected freq.uencies for the 

naturë of the counsellor-trainee' focu~ spows that the t;rainees. • 
" , 

fro~ the special treatment' gJ;o~ made' almost' double the' ntnnber l 

of élient: re~erences than each' o! t;he other 'groups',. Further r 

their'use'of client references was,#hree times their number 'of 

ré~~rences ~dered. in the ,~the:r categ~i:y. ".". ~he '~pecial ~reat~ \ 
------- " ',.'" . ' 

ment-g~up made "~2. 3 IOOre cilient! re"fe~ence.s 1;héUl eipected by . ' 

chance alone. This highly'significant chi-square result, iridiç-
"-. 

ates the strength of the IPR intervention foilowiP9 tl;fé' second 

interview. 

Table l~ '~f tibserved and ex~ected frequencies for',the~ 
" ' , '4- ,- ',. , , 

pature'of ~eoclient,focUs 'yielàs,similar infor.mation fo~à 
- " 

\ , 

;Ln .the 'CO\Dlsellor-trainee 'focus ,table~ Here. the clients cQun­

,. sellé~ b~ the. special treatme~t ,~ubjectS in th~. ~ira intervièw . " 

made do'table' the. mmber""of )5elf ,~eference~' when oompared 1;0 th~, 
'" io. 

~, ' , 1 
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....... r~fer.ènCeS 'rnad~ by ~the :piients iB the 'other two groups.' 

Fùrther,' they made alInQst· three tirnes the number of self re-
1~~ ; 

fepe~ces than other references. Table 12 reyeals that these 
_ ri' . 

clients made '.4,0.9 J1Dre self references than expe.ctèd by 
,. .l: '. 

chance alqne. , The Véry.siqnif~c~Î1t chi-square result indic-' 
-". , . 

ates that çounsellor-trainees exposed ~ 
, " 

an~~tegr,ation, ~f 

IPR and microcounselling techniques will b~ing their clients to . '. ... 
focus more on 1:.hemS~l "es. thàr1 bn other issues. When both 1::he 

.: counsellor-trainee focùs al)!l client, fÇ>cus vari9hles are con"i', 
. , ~ 

si'dered tôqetl'rer 1 i t appears that the èOunsellor-tra:lne~ who 
, , li ~ C' ~ . ; 

. posses~es· ~he abilj,ty to focus' ori the ~lierit" el:i:cits -self 
, 

.. responses ;frorn ~e client. This reseàrch has shown th{it a 

coun~ellor": trainee' 'e~QS,ed . to ~ techniques in. a microcoun-
, ..,<J' 

'J' ~elling framework does 1n fact I?-osses~ tl1is abil! ty • 
,.1 , 

'. 
,The results-of this study indicate it i9, possible to' 

• I.~ _ 1 0 ..,~ ~ " - _ ' , \ • : ~ 

;nt:roduc~ ce~a:~in b~ice interviewin<j skills' early in couri-

s'e'llo~ training. Al thou9~,~ihe ide al' time for i'~troducing" 
, , ,. 

1 

" 

:.... o. ' 
J st.udents ta 'f-nt:ervie\t[ing'. techniques ha~ -Dot been de te rmined, .. 

• ~ ". .' • 0 : < , 

, i t appears beg1nning 'counsellors, are capàble. o'f- achieving a 
• I!. , ,i • _ , ~'...: • r~ , • 

,e,er'të\in level oi:skill· .at this .ear.ly. stage of tbei~' training. 
• • • ~ .. • ", __ ~..,_ _ _ 0( - ~ \.. .... _"ft ...... 

. (Contr'ary to' tIle .~arly· ~research in IPR. (KagéUl & - , 
/ '..~.J: t.. do.' "- l' • _ • ... r " .. Q 

/" ~ Il ~ ' .... # J 4 .~ • 

" ..:.··I.tratln~ohl., . 1~67), Ith~, fi~inqs· fr;om . thià ~searcJt ,indic,ated " . 

,. 't.ha~ ~~? cl!-ent.·; 1~~~~ -clie~·~','~C~~l' P~O~.d~~~,· ~as~,~leJ' 
!> .... '. .. .,. .. r ,. <t Of' ~. 

> 1 .. .. ... ;.' \ oJ. .. • 1 ~ - r '"IÎ 
n, \-" ~. • • • ' • 

.-J ",. ~ 

. ". '. . '1 
: '4,,' " l' 
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..,.-

, 1 

',tp prgvide useful feedback to the coWlséll-or-trainee·. Perhaps 
I!' ' ~. , 

the attention to specific, well~defined skills -is essential if 
.:;fIl- ~ , , 

the trainee is to benefi t from this experience. ' Iir this study, 
, , 

the client did provide feedhack to 'the counsellor,,:,trainee, and 

the latter altered his <Mn, ~terviewing behaviour on the basis 

of this feedback. 

Most PJuDsellor education programsPoffer'skill training 
1 .. " 

> ana practi,ce COUrses to ,students preparing to enter the coun-

selling field. O~ten these courses, of necessity, are concen-
é 

". \ 
trated and conÇ1uçted witJ;1in a short period 'of time. The type 

of training des~ribed in this' research appeared' t6 provide ' a 
, " ,.J?-, 

'short-term p,rocedure for t'raining in ,interviewing techniques. 

Once certain skills have been mastered .by the -students, it would '. ' 

be ,possible within' this fra~work to add mo~e $kills, ailOwing 
• 'F -

, 

each 'student 'to progress at his indi,vidual rate .• . ~ 

~ From a 'J1\anpower economy st.andpoint, the introduction -.of \ 
" .. 

client 'fecall into q microcounselling frame~o.rk, doe~' not appear' 
~ , ..' 

to requi~~ t:h.a involve~~nt of membe~s of a traini~g st~ff. The . , ' 
( rf' 

'i~quirer, as was the case i~ thi~ study, COl,1ld be 
1 

i 

an, ~c;lvanced 
(i 

, 1 

" counselling student train,ed in recall techniques~ 
• • , '"', <II' 

Thj.s wouid 
/ ' , 

free the counsellor educators' to devote mor~ titœ to other 
.~ .. 

phases o,f training and wouid aiso provide a useful training ex­

perien'ce for ,advapced counselling students. 

'The findin~s fro~ this research al~o indicated ano.ther 
" ~sSÏ:biiity for tIlis training proC?8dure inVolving the -integr-ation 

• Qo. • , . , . 
\ 

\ \ 

-, 
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of IPR techniques into ,a micrbcounselling framework. Selection 
, 

, ' • ,. 1 

of individuals for counsellor trainin.g pro,grams ~s ct the 

utrnost importance 50 th~t the !OOst sui table candid~tes aJ;e 
\ 
chosen. Along with biographical œta, 'test results, and under-

, ' 

gr~duate record" applicants\ could b.e exposed to, a short train-
.".. -' , , 

ing session such as the procedure outlined in this research. 

This would help deternrl.ne the applicant' s' 'abili ty ta perform 
~ , ~ .. 

, \ , 

certain int~oduct0roY 'intervïew~ng 
,~ 

ski Ils and 'sèrve as an add-. ;) -

itional criterion' for selectiOn. 

"-
Implications for F,urther PesearCh 

" , \ . Many considèrat,ions fo~' further research aré generated 

by a study or this nature. One of th~st questiQns with 
\ 

regard .to rese'arch involving the acquisition of skills is . ' 

whether these.behaviours rernain permanent or whether they dis-, , , 

/app~ar às a function of time. To answer such ~ question, 

follow-up rese,arch is needed involving retesting subjects hi' 

il spe~ia1 treatrnent group at: certain int.e~als following train­

ing. The poisibili ty that the training method' described in 
/ 

this study. may have p,ro,duced q~6k growth' but 'that the ef~ec~' 

migh t -diminish. must be considered. Guttman and Haase (1972) 
,\, '. ----
found,howèver, that skills acq'uired'by microcounselling tecb-

, 1. '. . , 
.nïque~ were retained and carried'into actual counselling sess-

ions ten to fourteen days fol~owin~ training, showing a loss 

, of skill, cori'rnensùrate wi th what one would suspect ,in te'rms of 
\ .. 1· • , ' 

, . 
an extinction curve. \ . 

1 ) 

j' 

ft' ' 

l, 
j 
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Another consideration is that a s'hort-term microcounsel\-

, ing group wi th further training may reach the sarne level of com­

petenqe demonstrated n~y a ~pecial treatment group of trainees. 

therefore indicated in_this area. 
, \ 

Further investigation,is 

Client reca.ll ~ a microcounselling framework prodùced 

significant changes in C?ertain selected interviewing skill,s. 
, , 

Further·research is indicated tO.determine whether ~is ihte-
1 "" - , "",.... .. 

gration would be successful in prod.u~"'ing ~imilar results with 

o-ther ski Ils. 'Perhaps this 45.-rninute ,technique is sucee'ssful . - ~..." , 

'when dealing-~i th b,asic interviewiJ)g skills, but would not be. 

-' -Successf.u1 wh en dealing wi th 'more a'dvanced skills. Addibional 
.) 

client recall sessionl? rnay be necessary to prod~ce changes in " 

more advanced interviewing techniques •. 

. k area 're,quiring special attention a~ a 'resul t of 

this .. study' concerns the specifie factors which contributed to 1 

" 1 

1·, ' 

-the,significant changes in the interviewing be~aviour of the 
~. 

counsellor. It is evident that the IPR intervèntion, involving . '" ~~.... . . -
client recall, was almost certainly ·responsible for producing 

l 
• l ' 

these changes" but more research is neeèle~ to 'determine the 

spec'i fic factdrs. producing'~these changes. 
? 

Tl)ese ,factors éould 
. 

-' include the insigh't the counsellor-trainees gàined from what 

~ey heard and observed" from their clie~ts du+ing 'the reciitr' 

'ses~;ion, the feedback fram viewing. their counselling sessio't!ls -
, 0'''1' 

.' \ ~ 0 
while listening to the récall session, the' effect of s~eing' and , , 

, 
;Liste~ing to their- clien~ with an inquirer, or a co~inatiôn 

of 'any of the aboye. ' 
• 1 

, ' 

. , 

1 

.1 
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Further research ls also ±ndicated before generaliz­

, ations can be ,made -about the feasibili ty of, integrating IPR 
. \ 

techniques into a inicrocounselling' model. Replication studies 

are necessary with different populat~ons such as lay counsellors, 

paraprofessionals, peer counsellors, medical students, and 
) t .,..,-

other gro,ups ,in order to, determ;i.ne if sirnilar resul ts would be 

found with these populations. Also~ind~ar studies are needed 

, wi th comparable sampl~s of cou"ns ello~-traine~s in çther coun-
\ ' 

sellor training ~nstitutions to dètermine if this ln~gration 

would produce' similar results with ·simila'.populations. 
, \ " , 

Finally, the, POssiP.~lity'6f·employing the procedures, 
- , . ..~., -.-- --:. -

desc.ribed in ,~his 'stud~, lé!-S a eelection- deviœ"·~~r '7oun~ellor 

• education programS needs further research. ' Studies are needed" 
1 

~ to dete~ine 'bhe validity of this techni~ue fo~ ~he ~~rpose of 
, y ~ 1 ~ 

, , 

se;I.ection. ' ~hb data from this and simi'lar studies need te) 

he ~naiyzed 'along wi th practi'c~ àpd in~rnship grades 'f6r ,tlle 

SaIne subje'cts. \ lÜthough couns(:!llor-trainee's are ofte;l sub'jected . \ .. -
" . 

t'ô. ,different supervisors t:hroughout the'ir, practicum and' -intern- ., 
" 1.. • .. 

xperiknçes, it 1.s still pos~.i.ble, to, de termine WJ1~ther this 

hàs pOss,ibilities ,aEt ,a s~lection· device~ 
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P.t tending Behavior Manual 

Good at~nding behavior deltDnstrates ta 'the' client that 

you respect hirn as a person and that you are, interested in what 
~ 

he .ha,s to say. ,By utilizing attending behavior to enhanœ the 
" . ~ 

client' s self-rdspect and to estab,lish a secure atmosphere, the 
~ 

interviewer facili tates free expression of whatever is on the 

clien(' s mind. 

The following é!re ,the." thiee prill\,lry .types of ".ctivi des \ \ 
1 • 

which best ch~cterize. good attending be'havior': 
" • • Il 

0 , 

1: The illterviewet shou1d ~',Si~llY ~1axed and . 

se~~~~ ~~th ,,,atura1 po~~.ke. If the interviewer 

is qomfo tablè, he is better able to listen' to the 
l' ' 

p~rson wi h, whoml he ',Y . ta1king. AISb,: if the 

inte~viewer is relaxed physically, his'posture and 
, • 0 

Moverne~ts will' be ~-àtural;' th,us enllan-cing his own ,.' 

sènse "of wel'l-Dei~g. This sen~e of 'cornfQrtaOl~ness 
1 • 

better enable~r the i~terviewer to a~~nd to and4' 

\ tè communicate withthe client. 
~ .. , . . - ' .......... -

~.': The ,interviewei:' shoul;:1 inïtiate and ma~ntain eye 
..' ., • , l, 

\ 

, '.' ,tt"'" 

. . 
, contact wi th 'the interviewee. However," eye . contaqt 

~:; -
'. ~~ '. 1 

can be overdone. A" varied use of: ."8y,~ contact- i8 " 
• : .. \ ...., • ..4 

'JOOst éffective, as stariI?-g fi~edlY'1 or witl\ .l,lIldl;1e r 

. , . .. 
ïntens,i.ty ,usually foak~~ the C1Ù~1}~ tÜleasy. If, you 

, L ~ • , 

are: 9o~n~ ~'listèn ta. someone, look at th.~m.' , ' 

3. The ,f.inal èh~racte~is'Ùc of qood ,attend!ng, beh.aviqr 

18 the 'interviewer"s ~se of commeht~ 'Whi~h follôw 
.- " • J , , , '. r ~ ~ 

1 • 

\ , , ' 

" 
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directIy f~om what the interviewee i5 saying. By 

directi~g onels co~ents and q~estions to the topics 

provided by the clien f, one not only helps him dev-

elop an area of discussion, but reinforces,the 

cl'ient's free expression, resulting in more spon7 

\taneity and animation in the client's talking. . / . 
• 

In surmnary, the interviewer's goal is to.listen attentive- , 

ly and to commun±c~te this a't~enti veness through a' ~ela~~ l 
1 • ., 

.'ture, use of varied eye contact,' and verbal'respons~~ which ,1 

inditate ta the client that he is attempting to understand what 
, '1 j 

the clien t i5 coJllJllunicating. Specifiè behaviors which may be ~ 

utilized are the following: ' , , 

, . 

1 . 
, 

Relax physic'allYi feel the presence. of thê chair as 

you are sitting on'it. Let your posture Qe com-

fo'rtable and your lOOvement$ natw;-al:.' f~r examplè, 

if y<ou Wilually tnOve and ges'ture a good deql-, feel 
r, • \ / l, '\ 

, . 
'fre~ ~c;> do s·~. at' this . time ~ 

2 .-. us~ eye cont;a.ct by 'looki~9 a~ th~ pe~.son wi th whom 

3. ',Fo11ow ,what· the ,ether pers on', is paying '.by taking 
, , 

,yoùr,cues from him. Do- not j u:mp frQm subJec~ to' 
, .. . .: ~ . , 

" s;ûl5ject 'or intetrupt him'. ' If you"cannot tniDk of' 
, , , 

l 
.1; 

j 
1 

, : 
- _~ 1 

ànythin'9 to say, go back ta ~omething the èU:~nt. .' '0 

:: • • ' JI 

's'aid earl'i~r' in the 'cOnver~ation ~d ask him a. 
, '"" - ~ . ~ .,. . - -, . ' ' 

. ~' 

" question about. '·that. 'There is no need ,ta talk about 
. , 

, 1 
" 
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yours,e l,f or your' opinions when you are attending. 

A final point is to respect yO'l1Xs,el f and the other 

person. Ask questions or make comments about things that 

interest and seem relevant ta you 4 If you are truly 'interested 

in what is being said, atltending behavio~ often follows' auto-, 

matically. B~t ~ememb~r, the more interested you 'ar~, the 

harder it sometimes beconiès' to keèp youi;self qui,.et a~d li,s'tert' 

to the other person. 
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