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: The feasibility-of‘integrating interpersonal process
; ' recall technlquES into a mlcrocounselllng model to teach .

. o ]
i } certaln b%51c interviewing skills to beglnnlng counsellors ‘ 3
o by :
1 was investigated. The skills were eye contact, talk time, 3
é . verbal following, open questions, counsellor foeus, and .
E r °  client focus. - ' .

. . o R k
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g the exception. Oneé  ecomparison group received mic¢rocounselling 1
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‘ouvertes. Le deux:Léme groupe suivit un,stage de micro-
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' RESUME R o R
La présente recherche porte sur la possibilité
— ; ‘ \ \

d'intégrer les procédés de rappel des rapports inte,r-‘

personnels dans un modéle de mlcro counselllng en vue

]

a' er&.selgner certg;.nes technlques d'entrevue & des con-
selllers débutants. »Les/technlques étudl.ees sont la
fixation visuelle ’ ]:3 temps ;ie par?le (l'ecbﬁemie verp’ale) ’
1a_-contihuité' d'entretien,. lesb'questions ouvertes, le centre
d'attention du conseiller et le centre d'attention dtil ¢lient. - - ..
\ Trente—neuf sujets fﬁ’rent r‘épar\tes au hasard en tr‘ois. .
groupes: Le ‘premier groupé fc.:ormé selon, i'app;oche integrée, .

obtint des res"ultats supériein:'s' quant & cing des six tech- l

- m.ques, 1! uruque exceptlon étant la méthode des questions

u

N .

counselllng comportant une séance de feedback et de démon- .

l' [

stratlon au moyen ‘de bandes magnétOScoplques. Le troisiéme

groupe eut a' lire une description des technigues eén "questtion."
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CHAPTER I

4 ’ INTRODUCTION , b L
Counseling is the helping relationship,
which includes (1) someone seeking help,
(2) someone willing to give 'help, who is
(3) capable of, or trained to help, (4) -

: ’ in 'a setting which permits that help &0

" be given and received. (p.5)

i

This statement of-<Hackney and Nye (1973) clearly defines the -

nature of counselling and the steps in the counselling pro-

~ =

cedure. Further theyﬂeddi f -

One skill underlying all systems of coun-
seling is that of communication. Counseldrs .
and clients alike continually transmit and
receive verbal and nonverbal messages during
the interview process. Therefore awareness
of and sen51t1v1ty to the kinds of messages

. present is an important prerequ151te for: .
.counselor effectlvenees. (p.6)

-

Traditionally, counsellor training pfoérans havennot
emphasized a systematic approaeh to trtining in' communication
and 1nterv1ew1ng skills. Rather, ‘supervisors of traineeS'app—
ﬂaqched the area by reviewing audio and video tapes of.coun-
selling intervieWS,‘and made comments. regarding the positive
and negatlve aspects of the tralnee s ability.

Recent lltera%ﬁre and readlngs in the fleld of inter-
o [
view training and counsellor education suggest a,trend in the
‘>

directlon of developlng and evaluatlng different. methods for

; -

|
teachlng ba51c 1nterv1ew1ng and communlcatlon skllls to-a wide

and var;ed populatlon of'professmons. A variety of approaches

¢ N . ’

4
.
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abpeqr to be prominent in.the literature, and each claims to

©

wrr s Vo N . . ) \ - . . N X
be successful  in some manner with certain popu’latlo_rg.,‘s‘M P rormm-

TETETGARMT IS TR TR LA 0 e Ty e

s 3 ) » : i i
inent ‘among thesé training approaches: are the Truax and
S - N oy

‘ no, .‘ a N
< - Carkhuff (1967) methdds of training in counseélling and psg@ho—}

therapy , interpersohal process .recall (Kagan & Krathwohl, l96f),
. < [

. L ' ..?"\
a method to assist counsellors to become more awarg of thelr"}

u

own reactions and their effects on others, and fin%lly micro-

)

counseiling (Ivey, Normington, Miller, Morrill, & Haase, 1968;
Ivey, 1971), an instructional %echnique involving a video for-
mat for training counsellors and therapists in basic skills of
intervié&ing.

"The t¥aining of basic interviewing and gohmunication

skills is viewed as a relevant and important area of study,

“

and further development and refining of techniques is necessary
if counsellor educators are to find the most beneficial and

A
economical route for the training of professional counsellors
A ] v
in these skills.

The purpose of the research to be réppgted here was to

[ , .
integrate two established, popular, and current approaches to
the teaching of certain basic counselling skills, and to deter-

mine whether this integration was more effective than other

)

training methods. It is hoped the training procedure involving
this integration will add ‘to the growing body of knowledge on

training in the field of counsellor education. Counsellor
tfainiﬁg progfqms vary widely, but most include content éourges,
. :

2

.

o
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-

interviewing skills, and supervised .practice; hence this

ERT

study may have relevance for all programs where interview-

' ing skills ' are taught and practised.

h A

Spec1f1cally, this study was an atte% to integrate
the p051t1ve flndlngs on the*video tralnlng technique called’

interpersonal process recall, hereafter referred to as IPR,

R

and the equally positive findings on the video 'training tech-

«

nigue called microcounselling. The IPR techniqhe ‘involving

client recall was incorporated into a 45-minute microcoun-

1

\

-
4

selling model, and the effectiveness of this integration was

1

mgasured on three groups of counsellor-trainees who ha@ been
accepted into a counsellor train.:lng program, but who had not

’ . yet started formal course work toward their certification.

-

PRITYT (RIS R PTG, T % 3 0

According to Ivéy (\1971):

There is a need to .compare the effectiveness
of the microtraining paradigm with other -
models of interviewing training. It is sug-
-gested at this time that mlcrotralnln-g repre-
sents a model for.developing skills best used
! .~ as a supplement with other models of tram:.ng.
(p.127) \

t

/ . /
In general, the intended contribution of this research

was to determine whether certa:m ba31c counselllng aqd 1nter-

~ v:.ewmg skills® could effectively be taught to counsellor-
trainees, in a short period of tlme, using an integration of .
IPR and microcounselling techn:i‘quesr Ivey and Gluekst%ern

(1974) state: . o
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'The relationship between microcounseling
skills and IPR is only beginning to be s
explored and should be a fruitful area for

research and helping training. . (p.10) . :
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CHAPTER II

d

>

REVIEW OF THE RELATED LITERATURE

Yoo f ‘ - \

Chapter iI, the review of the rela;ed literaturam
focuses upon four areas related to this study and to the
field of'iﬂterviewing training. The first' two areas deal
with e literature concerning the interviewing training
techn'qheg called microcounselling and interpersonal process
;écall. The devé;Opment, application, research findingé,

and relationship to counsellor training are reviewed. Since

both se training procedures reguire the use of television

]

playback techniques, a brief review of videotabing in coun-
sellor training is provided. Finally, the lite{oture related

to the six dependent variables in this study is reviewed.
. ‘ |

Microcounselling . :

]
Mlcrocounselllng is’ an ‘extension of the mlcroteachlng

model into the area of counsellor educatlon. An\extenslve review

N

of‘mlcrocounselllng studies can be ‘found in Ivey (1971). Micro—

counselllng was derlved/from the concepts and methods of mlcro—

2

teaching developed at Stanford Unlver51ty. Shore (1972) defined

microteaching as follows, fMicroteaching is real feaching re-

3

duced in time; numbcr of students, and ;anée of activities"

Sy
(p.1). Mlcroteachlng prov1des a mlnlature controlled teach—

1ng situation which contains all the elements of the teaching

. , ’ hY
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supervisory relatmgnshlp, while the videotaped recordlnglls‘

"“to 1966 yielded the following information as reported by
Kerrebrock (1971): . 1 )

A v
B e R VP F I

i

act. Microteaching includee tw? elements that are different '

from other training procedures:

4

1. The ease with which the teaching situation 'can be
controlled and manipulated.' A certain skill requiring

3

attention on the part of the student teacher carn be identi-
N . » . ) . - N ' v \
fied and practisqd in a brief teaching encdunter with a \

small number of students. A videotape of this encounter is!

\
\

viewed by: the student teacher and his supervisor, and'sug— )
gestions for improyement are ﬁade. This is followed by-enother
brief teaching encounter and supervision.: - :
2. The availability of immediate feedback for the'stbdent‘
teacher. o | :
Cdoper and Stroud k1967) noted that(teaqher trainees
taught by the hicroteachieg method are subjected-ﬁe a scaled-
down version of classréom teachlng with a lessened complex1ty
than'normally is encounteged in regular classroom sessions.
The teacher trainee teaches lessons ranging from five to e
twenty-five minutes duration. The brevity of th; teaching en-
counters ie\desqribed as providing an opportunity f0{ a close

'
A

/ \
used to prOV1de 1nmed1ate feedback to the teacher trainee.

© At Stanford Unlver81ty, the flndlngs from mlcroteach

8

ing clinigs conducted by Allen during the summers from 1963

"
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1. cCandidates trained threugh microteaching
N . techniques over an eight-week period and spend- R
) ing less tharn ten hours per week in tralnlng, C
performed at a higher level of teaching compe-
tence than a similar group of candidates rece1v1ng
separate instruction and theory with an-asso-,
c1ated teacher-aide experlence involving a tlme
gu1rement of between twenty and twenty—f1Ve
rs-per week. - . \

L 2. Performance in the mlcroteachlng experiende
predrcted subsequent’ glassroom.performance.

l

N, 3. over an elght-week period, there was a signi-
Y + ficant increase im:the accuracy of the candidate'’s
. self-perceptlon of his teaching performance through

identification of weaknesses as well’as strengths. -

- 4. Candldates who recelved s tudent appralsal of
their effectiveness improved significantly more
in their teaching performance than candidates who

. did not have access to such feedback

{
5. Ratings of video transcriptions of teaching :
‘ ‘ . ' _encounters correlate positively with live ratings
of ‘the same encounters. e
6. Trainees' acceptance of the value of micro-
teaching was high. - ) ‘

Three skills subjected to experimental treat- &
in microteaching produced significant changes . b
\e performance of the’ intern teachers. (pp.51-

S C ER \
Microtéaching techniques used in teacher education are

e T

_how used ext

< \

-

nsiavely in the field of qounsellor educatlon.v

Accordlng to ive and his colleagues (1968), mlcrocoqnselllng’

Lot
v

is defined in the \following menner:‘

v

* Microcounseling is a scaled-down sample of
counseling in which beginning counselors talk

with volunt clients during brief five minute
counseling sessions which are videorecorded.
The ‘scaled~do sessions focus on specific

counseling skil or behavior. Mlcrocounsellng
Rrov1des an opportunity for those preparlng

I2d
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L to counsel.to obtain a liberal amount of S \
> : : < practice without endangering clleﬁts.‘ . L
(p.1) , Co y
- - , v EIA \ —

Microcounéelligg should not bg considered a model of training o

-
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in a specific orientation. Ik is.a general training model
It is

~

adaptable to a variety of/theorefical oxientations.

FETER

based on several essentlal propositions as outllned.by Ivey
) -
i (1971)., < : RN

. H \,1

i lg It is possible'to lessen the complexity
of the counseling or interviewing process
through focusing on single skills.

{

TR TN TR ey

2. Mlcrotralnlng technlques provide important
opportunities f0r self-observation and confron-.

\ ' tation.
- . “ H -
( * ' 3. 1Interviewers éan learn from observing video -
modeis demonstratlng the skills' they are seeking
to learn. . 4

‘ 4. Mlcrocounsellng is a method which can be used r
T to.teach interviewing skills in a wide area of |
diverse theoretical and practlcal,frameWOrks. ‘ !

5. Mlcrotralnlng sessions.are real 1nterv1ew1ng.

7 -
i

(p.8) ‘ o
A very'important consideration in the research and ap¢
g plication of—microcounselling'is the counsel-recounsel ayéle in-
volﬁing‘the‘séquende’of ﬁra;ﬁing. Review of the literature has
‘suggested thg; the[ideallteaching format is répresented py a
I& ‘ five-minute b%sé%iﬁé”éesstcn~whichwiswfolIewedwauins%£uetion,
| ané'thep a geconb,five-m%pute session;' This i8 followed by more
~=in;trucfion and feedbéck and a final five—minute'sésgion, again

followed’by feedback. Slmllar abservations in connectlon with"‘
» ( '

R the mlcrotralnlng séquence have been made by Allen (1967).4 The

+
! \
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Jin the skilils of counsel;ing,-and most would,aéree that trdin—
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"present research followed this sequence of training. Most

-
Rl “»

counsellor educators have spent long hours training counsellors

1ng beginnexrs is a difficult and arduus task. Microcounsel-
ling- appears to provide a viable framework to 51mp11fy ‘coun-—

sellor training and make it more effective.

8 ’ ) ,

Related Research in Microcounselling . ‘
\ IRl ~

Reseaﬁph employing microcounselling
techniques(has been reported-in a number' of

The most notable

and microtraining
studies, .and the -

of these studies

efﬁécts of microcounselling training procedures upon three:

"summarization of feeling" were the foci of the studies.

:viewed by~counsellors in the experimental group also rated

findings are encouraging.
was conducted by Ivey and his colleagues (1968) at the Univ-
ersity of Massachusetts. This reséarch}investigated the .

.

>

groups of pre-practicum counselling‘students\é Three different

it °
. ' o

skills, "attending behaviour,” "reflection of feeling," and

-

Cen-
tral to all the research was "attending behaviour" which is the -

counselling gkill of attendlng to a cllent both 'verbally and . «

non—verbally.\ Slgnlflcant dlfferences werée noted between the

experimenéal and control groups on the eye contact and verbal‘

following dimensions of attending behaviour. Clients inter-

-

their counsellors sxgnlflcantly higher than cllents 1nterV1ewed

by coumsellors in the control group., The Ivey study enmloyedi

4 B -
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ponents of‘attehging behaviour. : T
Moreland, Ivey, and Phillips (1973) utilized a micro-
counselling model and compared it with traditional psychiatric

training/for 24 second year medical students in a class in
k] \ H i)

psychiatry at ihe University of Oregon Medical<School.. ‘The first .

group of 12 students received microcounselling training in six

o ~_ .~
'J Q
, ® ) T

skills: attending behaviour, open-ended questions, minimal en-
‘courages, paraphrasing, reflection of feeling, and summarization.
The second group received didactic training iﬁvolving lectures

and instructional material. They reported that the microcpunsel-

ling gropp demonstrated significantly greater improvement than

the'comparison group on anhattending behaviour rafing scale and:
on the quaﬁtiﬁy of reflection of feeling.

Aldrige and Ivey (1975) examinedrihe microcouhseiling
paradigm as a method for the direct insfrucfion of junior higﬁ
school students in a basic skill qf human interaction, that of

qtﬁendinq'behévibur. They found that the nﬁmber of breaks in eye.

' contact proved to be an’ important yariable in differentiating

-

‘tfained and\unirained subjects. A‘large improvement by tﬁg
trainees was noted. Gross body ﬁovement in fhe'form of major
shifts iﬁ posture déclinéd-ma;kealy in the gxperimehtal group.
Verbal ratings ;pdicatea,thét the interbiéwer made - fewer topic

changes, lowered his percentage of "talk tiﬁe, and talked less.

i

[

Cli??%s\who talked with microtrained interviewers rated them
. / ' .

[y

et %, 0075 et ™ B R S e XN I ST s ol il SR ni R0 s
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51gn1f1cant1y higher on the Counselor Effectlveness Scale pub— !

5o . llshed in Ivey (1971), even though they did not know whether or

B S St o A A T
\
.

not their interviewer had received mlcrocounselling,tralnlng.

" Frankel (1971) employed a microoQuhselling model to .
. - S

clarify. further the specific'contribution of videotape feedback as

A

a training technidue for counsellors. The target skill at

v

,which these training techniques were aimed was attention to

féeliﬁg. Half of the experlmental subjects viewed models

AL B
T R

first and half recelved feedback of thelr own performance flrst.
A comparison group rece;ved instructions only. He found that

a combination of videotaped models plﬁs\feedback\was most

Ik s SO R LA AR L

effective 1n 1earn1ng of refleﬂtlon of feellng. Further, he

.Y

found “that viewing the model flxst followed by feedback or
self-observatlon, produced more<p051t1veqchange. .

. /
1 ' 5 \ Authier and Gustafson (1975) studied the effects of

superv131on on the 1earn1ng ‘of basic cllnlcal interviewing

L Rt

skills within the mlcrocounselllng framework.\ Twelve para-
profe551onal ¢counsellors weﬁe randohly aSSLgned‘to one of ..
two microcouhselfdng pafadig s. The six subjéctg in the

supervised cohditiog‘met,a supervisor in groups of three for |

l a one-hour session once a week for six weeks. The six sub-
[ * B

. jects in the nonsupervised group also met in two groups of
three. Each group was: scheduled for a one-hour session orice .
' L] N

a week for six weeks, but a supervisor was not present. The

° subjects in this group were given explicit‘ instruct;ions re~
- , ! !
‘garding the steps to be followed in learning each of the six

v
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skills. Each session for each group was concerned with the
teaching of one of thé following skills: attending behaviour,
’ ' : Lo : ,
‘ndnimal encouragements to talk, open invitations to talk, re-
e ]
PR - wﬁlect&eﬂ~of¢feeitng, 55255ﬂ£as1ng, and summarlzqtlon. The hy-
Yoo potheses: tested were: LT N / %
- e ’J ‘ ‘ :
Ve . 1. The paraprofessionhals tralned via micro- B
‘ : counsellng with superv1s1on will show a sig- %
nificant increasé in.their' use of the six micro- 1
X tralnlng SklllS. / b i
. oo q
‘ . 2. The paraprofessionals,trained via micro- 3
‘ counseling without supervdsion will show a . :
51gn1f1cant increase in‘'their use of the six . t
g mi crotraining skills. (p. 75) b
\ The study failed to confirm both hypotheses, but both :
groups used the micfocounsblling skills significantly more fre-
quently than their respective opposites such as not attending. .,
¥ The supervision versus the lack of supervision results are in,

3

contrast to the Moreland study. The authoqg offer two poss-

" ible explanations for these conflicting results. First}‘the .

trainee population was different, that is medical students. .

Sional counéellors- second‘ the patient pop~ |

. , ulatlons were qulte dlfferent, that 1s psy¢h1atrxc patlents

\
'

- versus drug abuse patlents. The.Authler and Gustafson study ié of

- . / .

} interest because it failed to demonstrate the importance of the

y , supervisor effédt The study reported‘in this dissertation

. . also omltﬁed the superv1sory compdnent from the short-term °
. ) S N , .
— microcounselllng group. , . . L/ .
\\ F) . - "
N .0 - . . .
9 ‘ DiMattia and Arndt (1974) compared microcounselling ° .

[
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-teehnrques to reflective‘1istening'techniqﬁes in the teafhing
ofﬁaﬁfending beﬁg:;;ur skills to introductory counseliing

students.‘;ReflectivF listening teehniques‘involve the use of
structured and"unsrrpctured responses in teaehing trainees to
make elients feel underséood. ‘esults‘of this study revealed. -

I '
that. both microbeunselling and reflective‘¥£;;ening techniques

were effective in training introductory counselling students*
. A v N A2

in attending behaviour ékille. With the exception of posture,
all skills were significantly changed. There were no sig-
nificantsdifferenceS‘between the two groups :for any of the cri-

teria. e .

Kerrebrock (1971) studled the effects of mlcrocoun—
‘fselllng procedures upon ‘thirty-six secondary school teachers
who were actlng as acedemlc advisors in the%r respectlve schools.
Three different skills, attendiné &ehaviour; reflection of
feéling, and expression .of feeling,Awere the foci of the researeh.
The experimental Qréups received sténdard-miérdcouneelling"‘
.training, thle the control group subjects conducted an initial
five-minute- v1deotaped 1nteract10n and a flnal five-minute
v1deotaped interaction with a student. The experlmental groups
reached a level of significance on two of the three skills
- .taught. Both respondlng‘to feellng and express;on of feeling
‘were areas Qhere significant differences were noted ‘between,
the experimental and control groups. ‘ , i
:Hease’and DiMattia (1970)1demohstrated the efficecy ef

traininyg support personnel.in human relations skills via the

-

—t
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' open 1nv1tat10ns to talk, closed guestions, and 1nterpretatlon

‘31gnificantly more on empathy than did the human relations

'tensxvely W1th psychiatric patients who are attemptlng to master

. certain interpersonal skills. The~pat1ent and the theraplst
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‘mlcrocounselllng ‘paradigm. Slgnlfleant changes in attendlng
behaviour, expre551on of feellng, and reflectlon of feellng
were noted following 12 hours of tpalnlng in these areas. -

The absence of a control group in this study'severely limits S

:4

é
.
;
;
7
'h\%
g
”:;j
4

.the nature of generalizations. Gluckstern (1973) utlllzed

y

mlcrotralnlng as a part of a larger tralnlng program de51gned
to\develop lay counsellors to work w;th parents whose children
had drﬁg'éroblems. In a pre-tést-—post-teést deslgn, the eﬁfect

of tralnlng upon the trainees with regard to counselllng skllls 4

‘showed,51gn1flcant differences in the -areas of reflectlon of

.8

feellngs, counsellor focus on- the cllent, and less empha51s on

. . - ) o -
closed questaons. ’ o ‘ - o Lo .

[ « w»

¥ fhukmaﬁlan and Rennie (1975) compared mlcrocounselllng
& X

t -

to human relatlons tralnlnq in the 1nstruct10n of empathy,

and advice. Compared to no-tralnlng control groups, all ex—

~

perimental subjects 1mproved 51gn1f1cantly on all training

S

crlterla. The mlcrocounselllng subjects, however, galned

t;alnlng subjects. ' . . ’
Mlcrocounselllng technlques are now belng applled .in

other areas of the helping field. Media therapy (Ivey, 1973),

a derivative of the\miorocounselllng technique, is used ex-~

w ° .

ot
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desxgn a program of skills. requlrlng modlflcatlon, engage 1n
. - v1deotaped sessions, review sess&ons, and’ watgh modelllng o o

"‘r‘ * LI '

tapes demonstrating the skllls.\ Attendlng skills were found
"to be helpful, because llstenlng skllls and the ablllty to. stay
on a 51ng1e topic are basi¢ to most: productlve human conversatlon.

¢ - o The dlscu351on of the studles descrlbed above has :

a

- 111ustrated both the p031t1ve and negative flndlngs~a55001ated

an

«
'

- AT thh the mlcrocounselllng technlque. It has'heen indicateﬂ_ s

#

that mlcrocounselllng is not only an effect;ve»procedure in’

cay B
-~y

counSellorﬁeducatlon but is an effectlve training, technlque o .

for high school students, medical students, paraprofe551onals,

-1ay'connselLorsg
. " A

and. hlgh school teachefs . Recenﬁ:l*terathe I
4 . indicates 'microco J

111ng may be a promising. therapeutlc :~' .

s

T tool for

liefits to vaulre 1nterperson§1

ssisting"patient30an

. skills. C ‘
L, _— ‘ ' Interpersonal‘Process‘Recall|(IPR)3 )
b o , A complete and thorough examlnatlon o 1nterpersona1
. - “\‘.,:« R K;
- process recall technlques and research foun@'1n Kagan (1975),
- : i

.and Kégan and Krathwohl (1967). .- l.«.‘ : . - .',.

i
} . L .t 3 . o
| P “ . The rationale for the. 1nterpersona1 prodess recall pro-

N

cedure is prov1ded by Kagan and Krathwohl (1967 ¢

v

.

- . There are many sxtuatxons in both teaching oo
: and counseling where teachers and counselors e
. attempt to have a beneficial-effect on one
e : Or more persons. This ‘task, would be - Slmpllfled
Co ~ ~somewhat 1f they could accurately ascertain ' -

N . a il . ' 3
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what the other persons are thinking and why

they react as they do. The counselor must be

al® to understand what the client really means
and what he is trying to say. The teacher

needs to know and understand the dynamics of '
a student's behavior and then to adjust his

own behavior accordingly. (p.3)

\\\A method to assist the counsellor in understanding the
dynami€s behind the interaction with his client was developed
by a team of counsellor educators at Michigan State University.
This project was reported by Kagan and K#athwohl (1967) in
étudies in ‘Human Interaétiog, and was %ponsored by the United

T
- \ v

" States Department of Health, Education and Welfare. The project

was inspifed by the need to develop means of interpreting be-

. haviour for counsellor education. Now the education of coun-
sellors in many’instisutions consists primarily of having the
counsellor trainee audiogape‘his interview, listen to the re-
pcr&%ﬁg with a supervisor, and discuss the~recording in terms

of how:-he dealt with the—session; Videotape recordings are -

R

also used in much the same fashlona One-way mirrors provide

. another means of supeIV151on. All these techniques have almost

t

glways overlooked one very xmportant dlmen51on, that of client

feedback as to the meaning of his behav1ours. Counsellor-

ﬂ

trainees and superVLSors tend to 1nterpret these behav10ursji

s é
accord;ng to their own experience and orlentatlons.

s N A

. The IPR method' developed at Mlchlgan State is summed

up }? the follow1ng‘manner by Kagan (1970)

te . What'we -obsérved, in ‘62, was that if a person.
. ig videorecorded while he is relating to another
- and-is then shown the recording immediately after
* . the interaction that he is able' to recall his

T
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thoughts and feelings in .amazing detail and
in depth....If a remote control stop-start
sw1tch.was given to ‘the person so that he
could stop and start the playback at will,
usually a wealth of understanding about some

" of the underlying motives, thoughts and
feelings of the person could be verbalized
by him. We also found, in these initial ex-

s perienees, that the phenomenon could be counted
on to work more frequently and more information
about underlying feelings could be elicited if
the person views the videotape separately from
the other but in the presence of a third person
who encourages the subject to verbalize that,
which is recalled and to concentrate and work

- at the recall task.” (p.83)
, R '
- The” role of the third person is to stop the playback and en-

AT M

courage the individual to describe his pnderlying‘thoughts-

¥

and feelings. His task is that of .a ¢linical inquirer.

&/

‘ The interpersonal process recall procedure, as out-
1i£éd in Kagan and Krathwohl (1967), begins when tpo parti-
cipants enter a room and begin their interview. When the
1nterv1ew is concluded the tape is rewound and prepared for
replay. The counsellor,leaves the room and the inguirer takes
hls place. ‘The,recall session involves replaying the original
session over: a television monitor. A remote control switch

o~

mpermlts elther the subject or the lnqulrer to start and stop -

e

the videotape machine. ‘The inquirer's function is to facili-

tate the subject's self ana;ysie of his underlying thoh@htsu
‘feelings, images,.expectations, and general patiérn of inte;-
action with his counsellor. The inquirer attempts to avoid.the

N B * ‘ . . L] v 3 ‘\ LI
o . formation of another counsellor-client relationship by keeping the

client focused solely ‘on the feelinés’or coﬁteqt of the original
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relationship. The inquirer must possess clinical skill in

order to help the subject recogniée underlying feelings, but

i
z
}
t
gg
:

«

he must act more like a clinical inquirer than like a coun-
%

sellor or therapist.

Related Research in IPR

LS

IPR did meet with some research failufes. Kagan and
Krathwohl (1967) assumed that the supervisory process could
be replaced by feedback from the.client ﬁimsélf through an
IPR session. An experimental dosign involving audio IPR,
video IPR, and traditional supervision was created to test this
assumption, that the client's statement of his own reaction to
the counsellor had greater credibility for the counsellor than
the supervisor's inéerpretation did. ' This was unsuccessful
because the researcheos failed to analyze the nature of the

e

many learnings they. hoped would ererge from the supervisory process,

P [ ]

and failed to establish appropriate learning experiences to
éccomolish this. They overlooked certain tasks a trainee would
have to accomplish successfully in order to obtain the de51red

— e

knowledge and skill. They had failed to isolate certaln tasks
., . that the tfaineo could concentrate on, and accompllshhone at
a time. oy “ "
\Ward, Kagan, and Krathwohl (1972) evaluated-tho use of -
Iig with videotape,‘as opposeé:to more traditional mothqés‘in |

1 © Ty,
. improving the effectiveness of practicum students. Thg/pracén
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ticum students were randomly assigned to one of three tieat— '
ment groups: a video IPR, an audio IPR, and supervision ueing
an audlotape of a regular counselling session.- The results of
thlg study did not substantlate the expected change ‘in the
practicum students. Possible explanations for the non4$ig-
nificant results concerned the use of coached clients who tended
to tell the problem regardless of the practicum student's ef~
fectiveness, and tue lack of specificity as to what behaviours
the practicum students should be focusing on. lThe present\stuéy
attempted to avoid both of theee problems by utilizing non-
coached clients and focusing on specific interviewing skills. .
’

Bradley (1974) employed a modi fied form of the IPR

technique to study counsellor performance in a variety of inter-

. viewing skills involving-facilitdtive behaviours. Three groups

of practicum students received two different forms of treatment
involving a/Zombination of IPR employing client recall and
‘typical supervision. One of the experlmental groups received

an addltlonal IPR session. Results indicated that on the four

" measures the three groups diquhot differ-significantly in

client perceived traihee deménétration of facilitative condi tions.

Yow

In; fact, the two groups that ' recelved the short-term IPR im~

¥

proved more than the long-term experlmentai group‘ ‘Possible .
¢t

reasons for these results ‘offered by the author Aare: (l) fre— )

0 ~

quently repeated exposure to IPR could produce res1stance on

* the part of both tralnee and client, {(2) the IPR was 51np1yna'
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part of a larger structure of supervision experience and !
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s

o _could have confounded the results, (3) the-lack-of control

‘of superv1sors and superv1sory behav1our, and (4) the lack

of sophisticated equlpment ‘ |
Grzegorek (1970) determined the effects of two ap-

proaches involving IPR to ‘counsellor training on the. subse-

que;\*eounselllng behaviours of 44 prﬁson cdunsellors. " One

sellor personal growth and affect. The second approad1 was

called cognltlve—lntellectual "in which the tralnee s own -

\

affect was avoided| and instead additional time was devoted
to client recall and mination f client dynamics and coun-
selling technlque. he basic ques of this research was,
"Must we probe a tralnee s own feellngs or is 1t enough to
help h1m learn skllls at response modes and knowledge about
client dynamlcs?" Only the affect group made s;gnlflcant
pre-post gains in interview behaviour, suggesfing thae a -

. trainee's exploration of his own afféct is a crucial part of

"IPR. ' Lt

a

[
‘Dendy (1971) prOV1ded a 50-hour IPR program to under-

bl

graduate students. Among his flndlngs'from the analysis of

.pre- and post-test training }apes were significant impro&ement
1'”i,n."interviewing skiilsq significént growth on the affective’
sensitivity’scale, and no loss ' of skills during a three-month

)

© ‘no-training period.

ke & ov

approach, designated "experiential-accepting," emphasized coun-
& .
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the client's mental health.

-pos1t1ve feellngs about conung to their treatment sessxons. \

L

\
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F = NN
Werner and Schneider (1974) used IPR involving recall

methods to teach 87 first-year medical students\go communicate

and interact with patients more effectively. By pre-course
and post—coﬁrseétesting and by evaluating videotaped inter-

views, the results indjcated that students became more aware

of their responses. to patients\and their impact on the doctor-.

. ) [\ 198
‘patient relationshipt' They also learned to use new types of

-
responses and behav1ours with patlents.
Interpersonal process recall, like micrgcounselling,

/.
is now being-used e;;eﬁgz§€$g to accelerate client growth in

}herapi. Woody., Krathwohl, Kagan, and Farquhar (1965) inserted

clienf hypnosis into the IPR tieatment to assist in the form-

" ation of self-insights with the aim of maximizing the effect-

-

iveness of the IPR procedure. Clinical analysis of the video-

tapes' from these case studies support the belief that h&pnosis

~

. will increase the degree of effectiveness for stimulated recall

“in psychdtherépyv and apparently accelerated improvement in

a

Schauble (197br‘also found statistically significant

results when IPR was used with clients at a college .counselling

centre, compared to clients receiving traditional therapy in
equ;valent treatment  time. Clients in the IPR group also

showed greater positive change differehces in the degree\to

[

‘which they felt able to relate to their theraplst, and had more

\
\
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.personal behaviour. The purpose of the feedback was not to have

'him to use the physiological data to better-know himself. Pilot

‘ical education, in acceleration of therapy, and as a new research

.costs,'increasing portability, and demonstrated uSefﬁiness,
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\ . !
Ardher, Feister, Kagan, Rate, Spierling, and.Van Noérd
(L972), in an attempt to further 1ncrease the effectiveness of .
recall; added an additional feedback mode. Measures of .phys-." | 3&

iological activity were recorded,. videotaped, and played bhack

T

to subjects as one hore basis for understanding of their inter-

RSV SRR,

a subject control his physiological response, but to encourage’
f-

studies had shown that the ‘introduction of physiological meas-

ures into the IPR process appeared to afford Eubjects a potent

additional tool for self-exploration. The authors suggest that

3
with refinement these measures may be extremely useful in clin-

Cour JIOTE DPTI S RN SUPVCOBILUARLT X R S 4

.
.

tool. N

The discussion of the studies descrlbed above concern-

\

ing ;nterpersonal process recall technlques has lllustrated the
development of thls procedure, and the posrtlve‘and negative
findings from the studles-c1ted It is apparent that IPR has
not only proved to be a useful ol in cohnsellor educatlon, :
but has demonstrated its effect veness in 1mpart1ng skills to‘
prlson OOUnselldrs, undergraduate students, medlcal students,

and more. recently to- cllent growth in psychotherapy.

v

Videotaping in Counsellor Training . -

o

Television playback techniques, due to decreasing

{ -
~ -
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" have become an integral part of counsellor training. Stoller

; (1968) said that the advantages .of videotape were that it provides\

L .
a ney tool for enhancing the preégntation of. feedback; it has

a number of advantages in that it involves the audio-visual
mntages 1

channels of information; playback can’be immediate or delayed;

selectivity is readily accomplished; repetition of viewing as

well as stopping the action is very é'asy,; and tapes can be

stored over and, over again.
/

. , ‘ .
Waltz and Johnston (1963) showed that counsellors
changed' their self perceptions as a result of viewing their
videotapes. It was found after seeing videotapes of inter- ‘

views that the counsellors used significantly fewer positive.

~

and neutral adjectives to describe their intervic/ews than they

IS »

used immediately. after the”interviews. This indicated that
counsellors felt their in.terview‘behaviour was adequate prior

to previewing, but following a viewing session they were ‘able
. .

to find fault with their interviews. Without the availability

of video feedbaafc, many. of these ]areas‘requiring modification

\

o

might have gone undetected. A number of other studles such as those

I
by’ Kagan and Krathwohl (1967), Ivey, Normlngton, Miller, Morrill,

and Haase (1968) ’ and Poling (1968a, 1968b) , have suggested a
varxety of Jses for vldeotapes in relat:.on to the educatlon of

counsellors. These include the assessment of cllent—counselldr

—~——

1nteract10n, 6f ¢ounsellor effec’tlveness,“ and of the .acceleration
|

of. C/1:|.ent progress in counsell:.ng. These studies have been pre-

dlcated on the assumption that .videotape is an excellent tech-

\
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nique for the recording andxplayback of counselling interviews,
"and that it is a useful instructional device for the‘modifi- ~
cation of counsellor and client behavior. An extensive review‘
examining the use of videotape with respect tolthe training of

counsellors and,othef,helping professionals is provided by

Marks, Montgomery, and Davis (1975).

Dependent'Variables

Attending Behaviour’ S

Ivey and hisacolleagues\(1968)‘have stated that there are

three central aspects of attending behavior which include both

Y

verbal and nonverbal components. The first of these is eye
contact which is defined as the counsellor éimply lookiné at

the client's head and shoulder region. Second is postural

~ b
position in whic¢h the interviewer is in a comfortable position

and relaxed physically, demonstrating an attentive posture,
and finally, wverbal fbilbwing, which is the counsellor's re-

sponding to the last comment or.qome“precedingcxmment of
. )

A}

the,client without introducing new data.

-/ Attending behaviour is a bésic skill underlying many

4

dimensions of‘counselling. It is the counselllng sk111 de51gn—

x

ed to make the coumsellor more attentive to the cllent W1th
. whom he IS“talklng,°and to communlcate.thls attltude of interest’
to the client. Accordlng to Sklnner (1953), "The attention of

\

peopl§91s re1nforc1ng because it is a necessary cond;tlon for

A}
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other reinforcements from.them. In general, only people

who are attending to us reinforce our behavior" (p.78).

" The research evideénce reported in Ivey (1971)

strongly supports the value of attention in romoting be-

hd
PRSP

haviour change. The concepts of -attending appear to be
important components in the process inveolwving human inter- -

action. These concepts provide a specific and well defined

o R~

set of behaviours through which listening may be taught.
According to Ivey (1971), there are other advantages: to the
skill of 'attending behaviour: ,

Most important, attending behavior gives-a

trainee something to do when he simply does

‘not know what to do in the session. 1In such ,
awkward moments,. the interviewer can simply .
maintain eye contact, retain a relaxed, easy
body posture, think back- to something that
‘interested him in the client's earlier dig-
cussion, make a comment about it,
interview can proceed. .{p.53)

Brammer (1973) adds: "Listening skills are |basic to all

interviewing whether the purpose be for gaiming information,

' conducting structured depth interviews, or informal helping"

(p.82).

bl

N

Eye contact & nonverbal behaviour | mponent of ‘ >
attendlng behav1our, is simply looking at the head and ’

shou;der region of the client to convey our interes and

- FER TR T R R e T

awareﬁess of him. 1In separate studies conéucted binvéy and

"t

‘-k\ | his colleagues (1968), and Aldrige and\Ive‘ (1975), b?th -
q \

noted eye contact to be an important variable’. Ivey employed

RN
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a five-point scale which ranged from éoor gye contact to good
"~ eye contact. Aldrige and Ivey employed behavioural counts and
recorded the number of breaks in eye cogtact. According.to
Aldrigé and Ivey (1975),‘"Perhaps mds; crucial in indicating
to'another<that\you are attending\to/them is the siﬁple act
of looking” (p.1l42). »

verbal following i;‘the couﬁselling skill of‘responding

- .

to the last comment or some preceding comment éf the client, with-
out iékroducing new data. Topié jumping or asking random ques-
tions is cémmon among beginning interviewers. Ivey and his col>
1¢agues'(1968) employed a plus and minus system for’assessing
verbal following behaviour. Raters scsred a plus for good’véfbél
following, and.a minus for a topic change. They n6£ed a sta-
:tisticalliﬁsignificant difference in verbal following behaviour in
favou; of the.experinental subjects who received microcou;gelliné
training, They fuither noted.that as a groub their,clieﬁts rated

them significantly higher on the Counselor Effectiveness Scale.

-

Counsellor—-Trainee Talk Time = -
!

Talk time is seen as a relevant behaviour for beginning

counsellors. The counsellor who speaks often allowsllesé‘\

‘time for the client té express himseIf. Mattarazio, Weins,

and Ssaslow (1966) noted that when the qounsellor.speaks'less -
P : dur{ng the ihterview, his client’s verbalizaéions are facili-

' tated. Mattarazzo; Phillips, Weins, and Saslow (1965) found

that the counseilgr;trainee who talked more made more errors

~
- "
=" -

<

st
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trainee who is attending or foliowing what the ciient is'sa§ing

'would be expected to talk less.

-if the couneellor spends too much time talking, the client has .

trast, the closed quéstlon tends to b
/

N viewer.

[ - 'V:!*'wnyr»r- - cren vt s eWemmms s

and was less favourably rated by his client. The counsellor-
Aldridge and Ivey (1975L stated,
"If a person or a counselor is to listen to another, it seems
1mportant that he stay on the tOplC and prov1de ‘time fbr the

other to talk™

(p.142).

There do not. appear to be figures established that in-

: - X
djcate what amount of counsellor talk time in an interview is
‘that,

best in terms of client gains. It is obvious, hbweVer,

very little.opéortuﬁity resg himself. g : g‘

v

Open Invitation to Talk ‘ ' ‘ ;

g

Open invftation to talk is concerned with teaching the
#
beginning- 1nterv1ewer to ask open-ended questions which encour- ‘

-

age the client to explore hlS thoughts and feelings.

In don-
factual and can be = =~

answered with a yes or no. Accordingf to Ivey (1971):

fOpen inv1tat10n to talk may viewed as
an extension of attending hWéhavior in that’ -
it directs attention to the, client's needs ) .
and'wishes rather than to those 'of the inter- .

‘By focusing attention on the client's

communication, it becomes possible to under-.

stand him a?d his ideas more fully. ({p.55) :

Benjamin (1969) adds: -’
'The open question is broad, the closed question _< g
. narrow. The open questlon allows the interview-' e
, . ee full scope; the closed question limits him to
x a specific-answer. The open questian invites him
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_‘(;943)J éibed~in the review of the Iiteratureﬁ found

f f M .
\ o [T

to widen his perceptual field; the closed ;
question curtails it. - The open question , .
solicits his views; opinions, thoughts and
feelings, the closed question usually demands
cold facts only. The opén guestion may
widen and deepen-the contact; the closed ) . : -
questign may circumscribe it. In short, the ‘ ’ ‘
former may open wide the door to good rapport;

. the latter keeps it.shut. <(p.64) -

_Although open invitation' to talk ‘was not, emphasized in

the tra1n1ng program 1n the present study, its measurement was

‘Alncluded because of its relevance and 1mportance in relatlon

to at;endlng behav1our. The counsellor-tralnee who is’ employ-
. ing open questions is attendlng to the cllent s concerns,_and'
allow1ng him to explore the, avenues which he chooses. It is .-

L3

this - exten81on that Justlfles 1ts 1nclus1on.‘ o T

1 " _

Counsélior-Traihee Focus and Client Focus

a . - I
‘Courisellor-trainee focus is viewed as a precise and !

accuréte verbal following Essentxally, the counsellorhtralnee

i -

¢
N ST AL S 2

can focus on one of four areas: oq,hlnself whlch rncludes . oo
how he feels about' an issue confronting the cllent‘ on the ) .
toplc, whlch is of concern to the cllent, on the client Hhim- ' . -%
self and hlS fee11n950about the issue; and finally, on matters" o
irrelevant to the topic and cljent.- 1‘ ’\ o o L -

The cllent has three’ optlons for focus. ‘He can focus

on- the counsellor—tra;nee and his opinions - concernlng an

issue; on the topic; or on himself-and his feelings. Glucks tern .

. . N
- . . . \ .
3 . - . 2 !
» . . o .
s 3 " . . , 2 . i
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that counsellors who focus. on the client rather than on ex-

ternailtopics'gause the client to focus;more on himself. s

“r ‘ . . o,

Compéfﬂg;?azﬁbcounseliing and IPR

i -

Boyd (1973) combln 4, mlcrocounselling and IPR to assess

' the effectlveness of mlcrbcounselllhg in. teachlng a counselllng

verbal response set. Subjects were randomly a581gned to “two

micromodels and to a no-treatment control'group Half of the

i AN

subjects 1n&each micromodel received - three formsé%f recall in-
terrogatlon (cllent\ counsellory and mutpal recall) and hailf

received behav1oural supervisioﬁ in which thé trainee and the  °

superVLSor rated the tralnee s responses, and the superV1sor

L

ut111zed suggestlon to- assast the trainee- in performlng the

focal behav1ours. The subjects in the second mlcromodel partlc—

«

ipated in two extra practlce 1nterVLews. Hls flndlngs were o

that mlcrotralnlng, regardless of the mlcromodel was effectrve .

in teachlng the verbal response set, and that behav1oura1 supe r—

“vision was assoc1ated wlth greater gains than was_recall 1nter—

rogation. This study represents a beglnnlng in ‘terms of inte-
. > . i . * %
gratlng the two models. ¥

X7 . '

It appears that both the mlcroeounsellxng and IPR ‘;
models ‘are effectlve tralnlng devzces and have great potentral
N for counsellor tralnlng.‘ IVey (1971) states. . o T

! _One route to. actiieve the obJect1Ves of the
competent interviewer, counselor, or thexr-
. apist may bé microtraining. Other important
. potential routes are 1nterpersonal pracess
recall (Kagan and Krathwohl, 1967),. ... and
a host of other alternatives. (p.118)°
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PR
METHOD

a -

The purpose of this research was to integrate/%ﬁter—

personal process recall technigues into a microcounselling

v

model and to determine ‘whether this integration was more

effective than other traini%g procedures. The studies cited

in the review of the“relateévliterature indicate that bodth “
these agproachESvhave relevance for the education of counsellors,
and‘that only a beginn%ng{has been made to combine these two
techniéhes into an integrated program.

°: The general pattern‘of research was a comparison of

three grodﬁs'qf counsellor-trainees who received three different

treatments. A miyimal treatment group read a deseription of the

target‘skilis. A short-term microcounsellingAgroup received
/ & .

vmicrocounselling‘trafning involving w&@eo feedback and modelling.

A special trﬁitment group received the integrated training in-
vélyiﬁé IPR ﬁrocegures. A complete description of the training
procedures .is on page 33. Six research questions were formulated

to determine Qhether theré would be siéﬁificant differences among

. the. three groups on the six. selected criterion measures . The .05

a

P

Tével was §e1ectedkas the criterion of significance.
This.chapﬁef will outline in detail the six research
- ta \\ . ) ! N
questions, the composition of the three groups, the client pop-

ulation, the treatment proce ~e§, a éescription of the‘dependeni

13
-

variableé, and the statistical énalyéis. : -
. LY - .,

o —
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Research Questions

l1- Will there be a s_}"gnificant difference in the main-
; .

tenance of eye contact time among the three groums? In partic-

o g o W L g

ulér, will the special treatment group differ significantly

)

from the other two groups?

N

TS ST

o

2. Will there be a significant difference in coun-

sellor@ainee talk time among the three groups? In particular,
will the\special treatment group differ significantly from ‘the

- )
other two groups?

3. Will there be a significant difference in the
number .of topic changes among thé three groups? In particular,
v will the special treatment group differ significantly fro;n
the other two groups? o ’
4. Will there be a significant difference in the
nﬁmber of open questions used"by the three groups? 1In partic-
ular, will the special treatment group differ éié;nificantly

\ A ) / . - s
from the other two groups? . ° : ‘ ‘ - !

5. Wii,l' there be a siénificant di fference i\n'{:he .
number of Lcdunsell‘or-‘t‘raineé statements that focus c‘m; the
client among the tﬁre\& groups? Inlﬁérticu];ai',‘gjv;i‘i@. 'the‘spe'cial

treatment group differ s‘:‘.ghifica‘ntil‘jy from the ’o‘thexrt‘two, groups? -

R - —
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6. Will there be a significant difference in the
number of statements by the clients that focus on themselves
among the three groups? In p;rticuiar, will clients from
the special tréatment group differ significantly from clients

in the other two groubs?

Sample .

A}

Y

The subjects for this study were thirti—nine beginning
students admitted to the Master of Education program in CounL
sellor ﬁducation a£*McGill University in 1973. fhe students
had not ye£ started any coprse~work towards their degrees and
‘were considered to be naive éubjects for the purpose of this
§tudy.° Some subjects may have had priﬂr éxperience with
counselling relationsh?ps, reading of material on ﬁ?ygse}ling,
or introductory courses in céunselling,_but subjects were‘
assigned randomly to .one of the three trainiﬁg ﬁddels so that
each’ group would hopefullx consist of an equal proportion of
such people. All subjects volunteered for the study and only
two of the forty-one students apéroacheé;did not pértigipate.
The three gre ps were: the minimal trestmént groupi the short-

term microcounselling group, and the épecial treatment group.
. 21 , \

Each consisted of 13 subjects. a i . - §
8 oy x ° ° ‘~ :
Clients’ oo L
‘%’ _ The clients were all females between the ages of nine-

. teen.and twenty-two who had just gradudte&[fronla three~year

I
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nursing program at a local community coilege. The advantages

of this’ type of client selection inciuded a similar exposure *
of client concerns for all ceunsellor—trainees in the three -
training cenditions.‘ Although the c¢liénts weré not coached,

they were to deal with their thoughts and feellngs regardlng
their chosen profession. Another advantage was_ that the‘cllents

did not role play, and thus did not maintain a role fegardless
b 3

of couﬁsellor-t;ainee responses. A total of twenty clients

volunteered to particiéate.in the study.

-

. . Procedure

< '

Treatment conditions for all tﬁfee groupé céﬁsisted
inifially of a five-minute videotaped cdpnselling session“
with a volunteer client. Théivolunteer clients were system
atically assigned to all coun;ellor*tralnees in all three
groaps. A chart 1ndlcat1ng the placement of clients with
counsellor—tralnees 1skaya11able in Appendix A. The system4

atic assignment was done in such a way that no counsellor-

trainee interviewed the same clientdmore than once, and each

-,
v

cllent was 1nterv1ewed by 51g\different trainees w1th the ex- -

ceptlom of client 20 who was interv1ewed by only three diff-

eregt counsellor-traxnees. Thxs type of ass;gnment also in-
C7

sured that 13 d:l.fferent cl:l.ents\part:.c:.pated in the client <

recall. The clients were.instructed to talk with.a counselloré

'Frainee for five minutes regarding'their thoughts‘agq feelings

[

\ \
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concernlng employment in their chosen profeSSlgn The in-

b

structlons to the cllents were the same for all three inter-
. ~ '
\\\‘/} v1ews\ The counsellor-trarnees were asked to talk with a

volunteer client for five minutes and to become acquaiqted with

)

her. Counsellor-traihees and clients were :aware of being video-
taped. Following the initial interviewing situation the sub-

\

jects were instructed to read the Atternding Behavior Manual pub-

lished in Ivey (1971). Briefly, the Attending Behavior Manual

defines and describes the three primary types of activities

which best characterize’ good atfending behaviour. These activ-
ities are: eye cohtact, postural position, and verbal follow-
ing. The complete Manual is reproduced in Appendix\ﬁ. iﬁll

subjects were instructed to read the Manual at least twice, and

- were given ten minutes to complete this task.

v

Following the rfeding of the Attending Behavior Manual,

all counsellor-trainees in the three groups conducted a second

A Y

{,
five-minute v1deotaped LnterV1ew with a second cllent. Both

the client and counsellor-tralnee were 1ssued the same in-

<

structions that they received in interview one.

\ o
\

Minimal Treatment Group . ,

\

5

The minimal treatment group did not’ receive any type
of 1nterventlon fbllow1ng thelr ‘'second 1nterv1ew, and symply
conducted a third f1ve-ndnute ‘videotaped’ interview with a -

9 ‘ third client. - \ -

1

]

0
“
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Short-Teérm Microcounselling Group .

i Following the second five-minute interview, the sub-

A}

"~ jects in the short-term microcounselling g;Bup went individ-
uaiiy to another room eqﬁipped'with'a video playback unit and
viewed a modelling tape on bad aﬁd good dttendingbbéhaviour.

After this modelling tape they viewed'the'second interview

~

B! the§ had conducted. This sequence, of viewing models followed

by feedback of the tralnee S own performance, was found by

o

Frankel (1971) to be most effeé@lve in produc1ng desired

counselling behavioural changes. The total viewing time 'was
identiéal to the special treatment group intervention and lasted
twenty minutes.' The counsellor-trainees from the short-term
microcounselling group then conducted a third videotaped five-

L)

minute interview with a third client.

-~
ol

Special Treatment Group

4

Following the second five-minute interview, the clients

\ . who had been interviewed in the second session by the special .
, ) | o v

. A
" treatment counsellor-trainees were then taken to another room

. . equippea with a video playback unit and a one-way mirror. A

recall session was conducted with the client by a tmained.in-

. . . |
qﬁirer. The counsellor—tralnee from the spec1al treatmﬁnt
grbup was placed behlnd the one—way mirror: and was able to hear

i
and%glew both ' the playback of hls 1nterv1ew and the recall sess-

!

,‘%’ o ion. One inqulrer was assxgned to the study, -and hls training ‘ N

. N . < 9 :

| ) o
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followed the methods outlined and described by Kagan.and

Krathwohl (1967). The inquirer's function in this study
\

was to encourage an analysis by the client about her thoughts‘

and feelings regarding her interaction with the counsellor-
trainee. Special attention was devoted to-the attending be~

haviour skills which facilitated or interfered with the comm-

unication. The inquirer avoided. establishing a counsellor-
client relationship, and simply attemgsed to keep the client
'interaction. The

>

inquirer encouraged the client to stop the wideo playback

focused on the counsellor-trainee--clien

machine as often 'as she wanted ih order to elicit her feelings

about the original interaction. : The ‘recall session lasted 20

minutes, and was terminated at that time regardless of how
! .

much of the v1deotape had been covered. A third five-minute.

interview then tdbk place for the counsellor-trainees-in the

special treatment group with a thir@ client. Again the same
' o

instructions were given to the client and the ‘counsellor-

o . N N ~ /
trainee. 2 ' .

Q
L P 4

Steps in Training‘Proéedure: Minimal Treatment Group

1. All subjects conducted a five-minute videotaped |
bmlcrocounselllng session w1th a volunteer cllent..

2, all shbjects read the Attendlng Behav1or Manual

3.. All subjects conducted. a_ second, flVe-mlnute

0

~

v1deotaped mlcrocounselling sessxon with a second volunteer T

. client. | : v

v
e L e e
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taped microcounselling session with a third client.

a
s - a \

[

4, Ail subjects conducted a third, five-minute video-

#

N

.
’ ) v \\‘ bl

Short-Term Microcounselling. Group

1. All subjects conducted a five-minute videotaped

microcounselling session with a volunteer client.

\

2. All subjects read the Attending Behavior Manual.

\

3. All subjects conducted a second, five-minute v

videotaped microcounselling session with a second volunteer

%

v

client. | > ' )
4. All eubjECfs viewed a modelling tape demonstrating
both bad and good attending behév;bur. 'Following this they
viewed the v1deotape of ‘their second flve~m1nute 1nterv1ew.
5. All subjects conducted a thlrd flve-mlnute v1deo—

taped microcounselling session with & third volunteer client.

‘The total training time consumed 45 minutes of actual involve-

1

ment. v : _—

Special Treatment Groug ( i

1. All subjects conducted a five-minute videotaped

~

microcounselling session with a volunteer client.

2. All subjects read the Attendlqg Behavior Manual.

. 3. All subjects conducted a second, five-minute

videotaped microcounselling session with a seconq volunteer

\

client. S .

” 4. All clients from Step 3 engaged 1n a recall sessxon

" with a trained 1nqu1rer. The qouqsellorvtralnees viewed this

. .

e S D
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‘recall session through a one-way mirror, and were able to

hear and view both the recall session and the replay of their

o N

counselling interview.

5. All subjects conducted a third five-minute video-

! .

taped microcounselling session with a third volunteer client.

The total training time consumed 45 minutes of actual involve-

ment.

! Evaluation and Rating
‘ - : N
Evaluaﬁibn according to the criterion measures for all -

'

subjects in all groups was made by two trained raters on the
videotapes made for each individual counselling session. The
individual videotapes were put on master tapeé in a random

order and coded to prevent awareness of sequence and training

‘condition. Each videotape was timed to exactly five minutes.,

& v

. /s

~In all there were 117 videotaped interviews. N

~

~ The two raters recruited for this study were holders of

masters degrees in guidance and counselling. The first poss-

v

years. Rater training consisted of having each variable defined
//’ - \ , -
and modelled. Raters practised their rating skills by rating

five-minute tapes of similar counselliﬁg interactions. Total

training consumed'approximately four hours. Both verbal
and vi?ual collaboration were atvoided by éeating the raters
approximately ten feet apart and having both face the video

.

r | - . -

C
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playback monitor.

Rating of Dependent Variables

.

4
3
T
It

An important aspect of this studx was the use of be-
havioural counts to measure the verbal and non-verbal compon;
ents under investigation. Iveyfand his colleagues (1968) emb
ployed an éverall rating over time without a count of the spec-
ific behaviours involved. Aldridge andvIvey (1975) utilized
behavioural coﬁnts of the nbn{verbal components of attending
behaviour, but they differed from the methods employed in this
' étudy. A Pearson Product-Moment Correlation Coefficient was

éohputed'for rater agreement with results noted in Table 1.

All rater agreement cgrrelatiohs were ‘higher than 0.93. .
. Eye contact. For the purpose of this study, eye con-

tact was defined asiéhe time the counsellor-trainee looked,at

the clien%ws face or shouldgr region. . Cameras were set up in
such a manner gé to recgrd.thé ent{rénfacial area of the coun-

L ] éellor-traiﬁeé. Each time the counsellpr-trainee ave;;ed his
gazé elsewhere, the raters recorded this movement by ;eans of '\‘5
o arstobgﬁaééh intil eye contact was reestablished. The time ) ‘
A ’in‘seoonds %ﬁat‘éye contact has‘not maintained was subtracted
from five/minqtes in order to obtain the eye contact time. ;
One rater ,condu;:ted‘ this Fat.ing for ~a11, the\subgects as the = . |
1 eye contact variéble required only~a starting and stopping

€§5 of a stop-watch. TEnviapeé were later selected at random and

-

~
»
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TABLE 1
- ' Pearson .Product-Moment Correlation Coefficients ‘
' Ca ’ for Two Independent Raters on’ Six Dependent

* Variables ‘ .- ‘e

v

Variables Rated r
a2 ]
Eye Contact Time - ‘ .96
Talk Time \ .99 '
) Topic Changes , \
a) Interview 1 m .- ¢ ‘ .99 .
b) Interview 2 .96 < -
c) Interview 3 .96 R ‘
) Open Invitation to Talk
. a) Open Questions ' .93
b) Closed Questions \ .97
CouhSellorLTrainee‘chus
~a) Client ‘ . «97
o b) Other ' .99,
Client Focus . ; .{
o s a)” Self . . .+ .98 o
- b) ‘OFher . - . : . .98
L ’rl’ . * e ‘ '\ . . ﬁ N ‘.‘

co - & second rater conducted the identical procedure to determire-

rater reliability.E‘The correlation coefﬁécient for rater agree-
ment was r = 0.96.. This method of measuring eye” contact. time

was considered an improvement over the measuring of frequency

¥

2O ¢ | " <
of g%é contact breaks employed by Aldridge. and Ivey (1975). |

In their study no consideration was given to the length of the

. : I
eye contact break, hence a short or long period without eye

-
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contact received equal weighting. "

Counsellor-trainee talk time. Counsellor-trainee

talk tifme, obtained by means of a stop—watch was the' amount

of time consumed when the counsellor-tralnee spoke.~ As with

H

eye contact time, one rater conducted this ratlpg\for all i

the -subjects as the recording of this variable is-objective
, . s

3

in that it required simply starting the stoﬁ—wapch when the

counsellor-trainee spoke, and stopping it when he finished. °

Ten tapes were selected at random and a second rater oconducted..-

the identical procedure to determine rater reliability. The
. ) [

correlation coefficient for rater agreement was r = 0. 99.‘

Verbal follow1ng. For the purpose of this stuif

verbal following was measured by the number of oplc changes

i

introduced by the counsellor—tralnee. A topic change was de-

- L

flned as the introduction of new or irrelevant toplé material

K
3
?

j

A

¥

not previously touchea upon by the client in the~rnterv1ew.

The number of topic chenges was arrived at by the raters.
, N .

Raters listened to the tapes and recorded a tafly for each

topic change. -The correlation for -rater agreement was.r = 0.98

N

for Interview 1, 0. 96 for Inteerew 2, and d 96 for Interv1ew 3.

P

Open'1nv1tation to’ talk. To measure the opén inv1tat10n

to talk varzable, the nunbers of open an? CIOSed questlons were

determined by the two raters for: each subject. @he raters re-

/

‘corded a tally for an open questlon nd one :Ebr a closed quest-

7

/final 1nterV1ew for each

L
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s

counsellor—tralnee were analyzed to determlne the frequency

of -open and closed questlonsq Thus thlrty-plne tapes~Were‘

analyzed. The correlation coefficient for rater'agreement“

-~

-—

=

was 0.93 for og;n questions, and r 0.97 for closed . '
| - ‘ . ‘
questions. Q - .- T

\ ‘ /

Counsellor-tralnee focus. The- nature of each coun-

K]

sellor-trainee utterance was tallled\by the tWO raters .who

determined whether the utteranqe focused on the counsellor- °

‘

trainee, the toplC, the cllent, or lrrelevant materlal For

s

the purpose of data analySLS, two categorles were formed en=

titled, "client focus," and “other."_ The tapes*from the final

Lnterv1ews were analyzed to determlne the frequency of responses'

1n these two categorles. Thlrtydhlne tapes were analyzed - The

porrelation coefficient for rater‘agreement was'g q527 fox

client focus and r = 0.99 for other. . - ' )
‘ .- - . . ‘ “

Client focus.

The nature 'of each client reference was
tallied by the two ratere_tojdetermine whetherithe client
utterance focused on the counsellor-trainee, the topic, or

Fofxthe pufpose:of datavanalyéis two

' categories were formed for these ufterances.‘ They were\Vself

'other focus.'

The third and final 1nterv;ew was anal-

focus," and "other."‘

yzed for each subJect to determlne the frequency of self. and

[

Thlrty~n1ne tapes were analyzed. The co:relatlon

coefficient for rater agreement was r 0.98’?@: self ﬁocus,‘“

and 0.98 for othergﬁocus.~

y —— ' e
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It should be noted that only two dimen51ons of attend_

. 'ing behaV1our came under scrutlny in this study. These were -

eye contact and verbal follow1ng Postural p051t10n was omitted

v .-

frot the collectlon of d ata, aSvthé counsellor-trainees were ©

ins ructed not to move thelr chairs or alter their p051t10ns

I
xoln their chalf% becaUSe the televlsldn camera 1n ‘the 1nter-\v

viewing rooms was statlonary in the wall and would be: unable

to record their movements if they movéd out of range. )

- -~

Y

Statistical Analysis' e <
B ) K ) . ol
T 7 In order to answer questlons l and 2, deallng with eye

}

contact time and counsellor-tralnee talk tlme,%a two factor

> e

' o

mlxed de31gz repeated meas\res'analysis of variance was per-

., formed on the .data (Brunlng & Klntz, 1968 ~p. 54). Following‘ -".

the analy51s of varlance, planned comparlsons (hence justlfylng

¢

the use of t) 1nvolv1ng a t.test were used to determlne exactly \\\\

-at what phase ‘of the’tralnlng and for whlch group the dlffer-

ences were located. The t test is the most suitable test to

A "

’

N

X use in these c1rcumstances because it 1s most llkely to indic-

ate ‘the exlstence of 81gn1flcant diﬁfétences xiathey~exest.
. For planned comparlsons comparlngameans withln one

training proaedure“or one treatnent a t test for related meas—

- 4

ures was used (Brunlng & Klntz, 1968, p. 12). For planned com-

parisons comparlng means from one tralnlng procedure to another,

1

a t test’ for 1ndependent meanS'was used.(Brunlng & Kintz 1968 |

' e !

N -
p-9). - ' ' o . : - - - ‘
’ = . Ll . . \
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In order to'answer quesgion-number 3 dealing with

Y

topic changes, a.three by three cOntingency taBle chi-square

analy51s was performed on the data from the three interviews

for the three groups (Brunlng-& Kintz, 1968, p.209). A chi-

square analysis was appropriate for this variable as the data
represent(frequency counts.

In order to evalﬁate questions 45'5, and 6, dealing

L Y

<.

wit£ open invitation to talk, codnsellor-ﬁ%ainee focus, and

client focus, a two by three contingency table chi-square

procedure was performed on the data (Bruning & Kintz, 1968,

[
g

P.209). The data from the third and-final interview for each

I3
-

group in each training procedure were analyzed. Variables 4,

5, and 6 are not mentioned in the Attending Behavior Manual

-

so they were not tested for during interviews one and two. - The

Attending Behav1or Manual deals only with varlables 1 and. 3.

3
0

7
In both these last .two’cases’ the contlngency—baéed 5
calculatlons of the expected values are appropriate because :
there/mte no. establlshed parameters for expected values,,and

the contlngency-based calculation 1s less llkely‘to
épurlously h1gh~ph1-squane.'

) o T . .
- . . - LW

o
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TABLE 2
Experimental Design -
Group Minimal Short-term Special
Treatment J Microcounselling  Treatment
Step 1 5-Minute 5-Minute S—Minute'
Videotaped Videotaped videotaped
Counselling Counselling Counselling
Session Session .Session
—- :
"Step 2 Read Read Read
Attending Attending Attending
Behavior Behavior Behavior
Manual Manual Manual
Step 3 S-Minﬁte 5-Minute 5-Minute
' Videotaped Videotaped Videotaped
Counselling Counselling * Counselling
. Session - Session " Session
Step 4 Vldeo Modelllng, Client
\ Tape and ' Recall
\ Video Feedback Session
b ' .
Step 5 5-Mintte  5-Minute 5-Minute
. . . Videotaped Videotaped , Videotaped
Counselling Counselling ~Counse111ng
. Session’ Session .§ession

Evaluation of var1ab1¢s 1 2,.and 3 made,from videotapes from

Step 1, Step 3, and Step

Evaluation of vanables 4, 5, and 6 made from mdeotapes from\

Step 5.

;

PP i 4 TR
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RESULTS
Eye Contact Time

The first dependent variable in Fhis equ{iment was
‘, a‘meaSure of counsellor=trainee eye ‘contact time oﬁtained on
& ' three different occasions for each of the three grqups: (1)
during the initial five-minute interview, (2) during the secbndf///'
fiveOminute interview, (3) during’ the third and final five-
S - minute interview. The mean eye cont?ct scores recorded in
seconds for each. of the three groups on three occasions areé

preéented in Table 3. ' . -

’
TABLE 3

Means for Counsellor-Trainee Eye Contact Time in Seconds

) r
Group o _Interview X i
1 2 S
"Minimal Treatment ‘281;15 581.77, \278.08'
~ ‘o ! ' .
Short-Term . .
special Treatment | 265.00 T 275.38 1 292.31
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A two factor mixed design repeated measures analysis

of variance was performed on the data in order to evaluate

the changes produced. Table \4 presents: the result§ obtained
from the analysis of variancg for counsellor-trainee eye con-;

tact time.

TABLE 4

Analysis of Variance
for Counsellor-Trainee Eye Contact Time

o

Source ss as Ms P P
Total . 67762.75 116
Between Ss |  51728.16 38
Groups 4897.04 2 2448.52 1.88 NS
Error . 46831.12 . 36 1300. 86
Within Ss 16034.59 78 ‘
Interviews ,  2149.45 2 1074.73 7.38 | .05
S - \ .
Int. x Groups 3398.24 4 849,56 '5.83 | €,05
Error .  10486.90 ° 72 - 145.65 - | .

'I'he analys:Ls of variance ylelded a nonsignlflcant over-

all F value of 1. 88 (2, 36 df; p> .05) for the fhfference be-

tween groups. Interviews and the interact:.on effect of inter-
/

vieWS X groups produced sz.gn.1f1cant F values of 7.38 \(2 72 df;

p_( 05) and 5.83 (4, 72 df; p €.05). respectively.

%

!

\

N
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The planned comparisons presented in Table 5 following
ﬂ£he analysis of vqriqnce revealed significant differences in
all but one comparison. Theoe planned comparisons were select-
ed because comparisons 1, 2, and 3 would indicate differences
- follow1ng the entire procedure Slnce the special treatment
3
v group 1nvoives the 1ntegr%tlon of IPR~and mlcrodbunselllng

techniques, it is of special interest to look at chanqes from*

step to step in the special treatment sequenée.

TABLE 5 . le
Planned Comparisons fdr Counsellor-Trainee .
Eye Contact Time

A Interviews 3 af * t values Confidence level
.
III & VI .24 1.2 NS
IIL s IX T 24 2.65 NE
o VIe X \ 24 3.4 BRI 51
VII s“(v\xn | 12 2.64 .05
VII & IX S 12 3.69 . .01
VIII & IX 12 2.97 ‘ .05

. N ) f
III indicates third interview of minimql\treatment group.
VI indicates third:interview of shorf-ferm mioroboonselling group.(
. IX indicates third 1nterv1ew of special tzggtmbnt group.
VII indicates first interview of spec1a1 treatment group.

VIil indlcates segond interview of special treatment .group.

. R B__
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W%en the j;hirc.i interview of the minimal treatment
gréup (II‘I) ’was \compared to ‘the third interview of the spec-
ial treatment gfoup (I\X)l there was a significant difference
noted (p. €.05). The planned comparison between the third
interview of the short-term microcounselling group (VI) and
the third interview of the special treatment group (IX) also
‘revealed a 51gn1flcant di fference in the dlrectlon of the
special treatment grpup (p <.01). "I'here was no significant
different‘:e noted bétv_zeen the third interview of the minimal
treatment group (III) ‘and the third interview of the short-
term rnicrocoun-selling grouﬁ (VI) (p> 905)1 Within the special
treatment group, a signif‘icant differeor}ce was noted i)étween
the first and second interview (VIT and VIII) (g€ -05) and
the second and third interviews (VIII and IX) (p €.05). Finallir
a s:lgnlflcant change was noted from the flrst interview of
the special treatment (VII) éo the final interview (1X) for
thls same group (B_<-°1) .

Figure I represents the means of the three !group‘s‘on

"eye contact time, presented in graphic form.
. q . o )
. b
Talk Time

Vo 1 . 1

~

The second dependent variable in this ga;periment was
a measure of oounseilor—traihee talk time obtained on three

.di fferent occasmns for each of the three groups-‘ (1) during .

S
[}

_the in1t1a1 five-mnute intervlew, (2) during the second five- -

ht
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Figure 1. Means for each of the three groups for counsellor-

s

trainee eye contact time.
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minute interview, (3) during the third and final five-minute

—3

interview. The mean talk time scores recorded in seconds for
each of the three groups on three occasions are presented in
Table '6. . '

TABLE 6

-

Means for Counsellor-Trainee Talk Time
| ‘ in Seconds

Group ; Interview ‘
. . ‘ 1 2 3
Minimal Treatment 97.76 67.92 ?9.92
_Short-Texrm ’
5 Microcounselling 107.92 \ 88.92 91,312 .
E ) . i o a-
. Special Treatment 85.31 ‘ 60.85 " 45,92

A two factor mixed des:Lgn repeated measures ana1y51s

of variance was performed on the data to evaluate the changes
produced. Table 7 presents the results obtained from the

analyms of varlance for counsellor-tralnee talk tJ.me.
/
The analysis y:.elded a sxgn:.f:.cant overall F value of

-3, '78 (2; 36 4f; BRL .05) for the difference between groups.

B b ot

Q;’ég ‘ Iptervxews and the interaction effect of\‘lnterv:Lews X groups
- . ) 2 . R . “. N ) -
produced a significant F value of 11.91 (2, 72 4f; p« .05) for
| ; R ) < . '
@ . the former, and a nonsignificant F value of 1.25 (4, 72 df;
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p > .05) for the latter. g
¥
TABLE 7 -
Analysis of Variance
for Caunsellor-Trainee Talk Time
Source SS af M E E
JTotal 181974.00 .1l6
Between Ss 115783.23 38
Groups . 2Q087;40- 2 10043.70 3.78 ° (.05
Error 95695.83 36 2658.22
Within Ss 66.190.77 78 ‘
Interviews 15639.81 2, ‘7819.91  11.91  £.05
R . . \

Int. x Groups 3289.26 . 4 822.32 ‘\1.25' NS

47261.70 72 656.41

Error

L

The pianned eomparisone shown in Tab‘le 8 féllowing the
analysis of variance revealed s:.gm.ficant ‘differences in all
but one comparlson‘
comparisons were selected because conparlsons 1, 2, and 3 would ‘
indlcate dlffezences following ‘the entire procedure.

spec:.al treatment group :mvolves the mtegrat:.on of IPR and

I

Like the eye contact dlmensmn, these planned

I

S:ane the
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microcounselling techniques, it is of special interest to look

at ‘changes from step to step in the special treatment sequence.

- *
Y
o

TABLE 8

Planned Comparisons
for Counsellor-Trainee Talk Time .

N

Interviews ) af t values ) Confidence level
III & VI 24 © .65 NS
III & IX | 24 . “2.87 .01
VIs IX 24 3.02 - .01
VII & VIII' 12 T 13,25 .01
VITEIX 12 455 : - Lol
VIII & IX 12 T 2.44 .05

"

III indicates third interview of minimal treatment group.
@
VI:indicates third 1nterv1ew of short-term microcounselling '
group. .

;x indicaties third interview of s‘pécial treatment' group. ’

VIiI indicates first interview of Ispécial streatment group.
VIiI indicates second ,intervi ew of special treatment group.
\ .

When the third 1nterv1.ew of the m:.m.mal Jtreatment group

-_.,\-.._A,_.

.(III) was compared to the third interview m"special treat-

ment group' (IX) there was ‘a s:.gnif:.ca.nt change noted (p £.01).
The planned comparison between the third 1nterview of the short—

ety W E L P s




"(VIII and IX) (p ¢.05). Finally, a significant change was

54

term microcounselling group (VI) and the‘third interview 6%
the speciéi treatment group (IX) also revealed a significant
difference -in the firection of the special treatment group‘

4

(p ( 01). There was no significant difference noted between

. third interview of the short-term microcounselling group (VI)

R .

(p>.05). Within the speciel treatment group, a significant

difference was noted betweéen the first and second inte;view:

0y

y(VII and VIII) (p <.0l1) and the second and third interview

noted from the first interview of the special treatment group
(VIT) to the final interview (IX) for this same group (p'<.0l).
Figure 2 represents the means of the three groups on

three occasions presented graphically.

\ Topic Changes

The third dependent variable in thls experlment was

. the third 1nterv1ew of the minimal treatment group (III) and the ‘

a measure of counsellor-tralnee topic changes.\ It was. expected"

that the fewer the number of topic changes, the better would
be the éounsellor-tralnee s ability to follow his client verb-
ally, The number of counsellor-tralnee‘toplc changes were
obtained on three di fferent eccasions for each ef the three
groups: (1) durlng the initial flve-mlnute interview, (2)

I
duryng the second five-minute 1nterv1ew, (3) dprlnd the third

»

and final five-minute ‘interview. Table 9 presente the observed
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and expected frequencies for the total number of tepic‘chqnges

for the three groups.

occasion.

Each cell represents the totals for one

The totals 1n the observed frequency table represent

\

an average of the two ‘raters.

" TABLIE 9

K , Observed and Expectethrequencies

first interview.

for Counsellor~Trainee Topic Changes

mm,etﬁ!‘?/
{

N .
Group. 0 Interviews". o
1. - | 2 -3, .
£ L /
Minimal Treatment 66.5 50.0 * ' B6.0
(71.2)" (58.2) (43.1)
Short-Term |
: m o . 83.5 < 74.5 67.5
Microcounselling 1193.0) (76.1) (56.4)
1 = "“2\ '
Special Treatment 88.5 * 70.5 : 21,0
- (74.3). (60.7)

(45.0)

.Expected frequencies in parentheses

: Chi-sduare = 25.61 (4 df; p<.001) . -

[

Y A three by three contlngency table chl-Square analysis

was performed on the data in order tb evaluate the changes.

-

The analysls y;elded a s;gnlflcant chl-square value of‘25 61

(4 df; E <. 001) for. the toplc change vatlable.

Inspectlon of

the data-indicates the special treatment group decreased théxr\

number of topic changes over the. three 1nterv1ews, decl;nxng .

to a total of 21.0 on the third interview from 88.5 on the

@his Qrastie‘decline accounts .for the siéni-

b
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I
ficant chi-square result. Figure 3 further illustrates
4 [ '

graphicdlly the significér;t improvement in the .spepial treat-

ment group when compared ‘tc; the othher two groups.

. - Open Questions.

. . 4

- | ' ‘
- . !

L . The fourth dependent. variable in this. study dealt with
the yse of apen invitations to talk or open questiongs The
count for open and . closed questions was made on only one occa-

‘sion, the third and. flnal interview for each group. Table 10

~

¢ U TABLEW -«
Observed .and Expected Frequencies ) , -
for Open and Closed Questions L. s
% " k-1
- i
" Group - | : : " -Questions
. : . fpen ' B \‘Closed
o ) . . k 4 . ¥
‘Minimal Treatment - 24.0 -. 79§5
' ‘ (27.0) S (76.5)
- - '} ' - “‘ N '. . A " /\‘
Short-Term ' ¢ .
oo | 2500 " 92,5’
: ‘-M?crecoeneelllng (30.7) .. . (86 8)
'Special Treatment |  -39,5 . - 78,5 A,
L o ) ; (30.8) ' - (782)
- . e .. ..

. Bxpected frequemnes in parentheses e
Chi-Sguare = 5.20 (2 !lf- p_>.05) x . o
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O , , :
presents the number of observed and expected frequencies for
open and closed questions. Expected frequencies are in paren-
theses. The total £Or observed/f.requencies’ is an averag\e for
the two raters. | ‘ ‘

A two by three contingency table chl—Square procedurew \

was performed on the data in order to evaluate ‘the change pro~ .
duced. The analysis \ylelded a nons:Lgn:Lflcant chi-square value

of 5.20. (2 df; p» .05) for the open questlons var:.able.

ar
‘e

Loty oF sy

N
z

.y

Couns el lor-Trainee Focus

r -
‘o . = ) .

The fifth dependent variable in this study dealt with
r " the nature and focus’ of each statement by the copnsellor-trainee.
’ s

Two categories were employed for counsellor-trainee focus, and

each statement was rated as either focusing on the client or

other. The count for counsellor-trainee focus was made on ~~
only one'occasion' which was' the third and finaIUi'nterview for
"each of the three groups. Table 11 presents the number of {

-\ . .
observed and expected frequencies of statements that focus

pw{he client or other. Expected frequelncies are in parentheses.‘

e~

The observed frequenc:.es represent an average of the two raters.

U - ’ A two by three contingency table du-square analysis
' was performed on the data to evaluate differenées among the
lthree‘groups. The analysls yielded a sigmficant chi—square
‘ value of 63. 64 (2 df E(.O(.\l)r for the client and other focus.
@ 5 : Inspection of the data ind:l.catesr the hxgh scores recorded by

o

A




)

{

.
BV L e

the special treatment group versus the low scores recorded by
« ) .
the. other two grdups produced this significant result.

TABLE 11
(\ Observed and Expected Frequences
b for Counsellor-Trainee Focus .
\ T !
Group Focus .
' Client Other
Minimal Treatment " 65.5 ‘ 102.5 |
(84.7) - (83.3)
Short-Term ' a
iy . 68.0 112.5
Microcounselling 191.0) , (89.5)
- ‘
. Special Treatment 126.0 . - 40.0
(83.7) (82.3)
Bxpected frequencies -in parentheses ' a : ,
" Chi-Square = 63.64 (2 df; p <.001) 3
\ A i
‘ X s‘
N Client Focug B
N ' B \- S . A#_ng'
‘ ' The sixth van.able under investlgatlon dealt with the

‘nature of the’ client's statements. Two ,categorles wepe formed

for client focus, and each statement by the ¢ ient was rated ’
I
as' a self focus or other. 'I‘he count for cl:.ent focus was taken

on oﬁly one occasion %hlﬁh was the. third, and final interview

‘for each of the t{nree groups. Table 12 presents the number of *

.w . .
* - e \




observed and expected frequenc:.es of statements made by the

cllent that {ocus on either self or other. Expected frequenc1es

L]

are in parentheses. The observed DfrequenCJ.es represént an aver-
< ~ . ! . / . 7

age of the two raters.

TABLE 12

' /
Observed and Expected Frequencies; 5

| +

for Client Focus . R

Group ’ . Focus
Self Other
Minimal Treatment 58.0 108 .0
' (75.9) ! (90.1) \
Short-Term ' » ’ . i
o . © 57.0 ; 118.0
Microcounselling (80.0) .+ (95.0)
. t . .!
Special Treatment 114.5 ' 46.5 :
‘ " (73.6) . , (87.4)
v — ‘
‘ " Expected frequen&es in parentheses. ° \ .

Chi-Square = 61.82 (2 dfs p <.001)

The analys:Ls yzelded a sigiuficant ch:.-square value. of
‘61 82 (2 df; R< .001) for the se],f and othder focus. Inspection
‘of the data indicates. the high dcéres re/érded by %he clments o

s
s

3
o

interviewed by the special. treatment counsellor—trainees versus

the low scores recorded by the other two groups produced, this ";'

. s N , R
* {
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o i Prrees Jx

\ significant result. These clients focused on themgelves
almost twice as often as clients interviewed by counsellor-..

v
'

trainees from the other two groups.
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~  CHAPTER V'
| DiSCUSSION
"« - The purpose of this research was to integrate two o

J -
1 established, popular, and current approaches to the teaching

of basic counselling skills, and to determine whether this

integration was more effective than other training procedures.

This study evaluated the effectlveness of integrating EPR

\ techniques into a mlcrocounselllng paradlgm for the teasFlng‘
of certain basic counselling skills to counsellors; ’ " -
The overall results appear to support the rationale , 1
for thls integration. The special treatment group, receiving
interpersonal process recall techniques, demonstrhted;signi— o
ficant improvement in five of the six areas under investi-

‘ gaéion relative to the minimal treatment group ahd short—tezm‘.
nﬁcrocounselling\group. Of importance was the fact that the i
entire tralning consumed’ only 45 minutes of- actual training

\ time for each subgect in the short—term microcounselling and

"\ .
'\ special treatment groups. ‘ - - \

\ T Those subjects in the special treatment gxoup who re-’

<ceived. an 1ntegrated IPR—uucrocounselllng form of trainxng,
1ncreased their ability to malntain eye contaﬁt, talked 1ess,_
»and made fewer t0p1c changes ﬁhaﬁ subjects in comparison grou
ther, these subjects focused Fore of their réferences on;

thei) c11ents rather than on other matters. Flnally, Cll nts




. their references on theﬁselves rather‘thancnf the tépiclor on the
éounsellor¥trainee. Although the comparison subjeéts digd
show,imp;ovement over the training perisd on the first three
va;‘iableé, with the exceptioﬂ of the minimal treatment group
on eye contact time, none of the;e changes were significant.
Most interesting, and perhaps most important amoné
the findingé, was that the counsellor-trainees in ‘the special
treatment groﬁp made significantly fewer topic changes and
lowered their émount of tElkkéime. If a beginping counseldor
is to listen to another person it is important that hevstéy
on the fopic introduced by the client and allow the client
time to taik and express himself. Further, the special treat-
ment cbunséllor—trainee|wh6 stayed on the subject in terms of

verbal féllowing was able to focus more on the client rather

than on other issues. It appears that once ‘the client started

to- talk about herself, the spec1al treatment trainee continued

talking about thie client, who in turn continued to make more

\

self references than*were made by clients in comparison groups.

| C
Eye Contact Time -

. ) \*\‘\*::_
Although there was 'no overall signiflcant difference
(see Table 4) among the three groups over the complete train-

1ng per;od in thelr abllity -to malntaln eye contact, there

L

were signlflcant.dlfferences in many of the planned comparlsons -

4

at different ‘interview times or dszerent stages of training.
)T ‘ ! ‘ '

-2



. . N
powerful treatment in the improvement of eye contact time.

'Manual, in fact a sigr;ificent-in\pro\_ret:\ent over eye contact

65

\

These differences are noted in Table 5. It appears that the ¥
subjects in all three groups started the training program with -
hlgh eye contact times. This could be due in part to the fact‘
that all. the subjects in this study had been screened before
being accepted into the eounsellor \trainint_:j program at McGill,
and eye contact was almos\t~certain1y a factor considered by

individual professors when conducting their interviews with

"applicants- for the Counsellor Education progrgm‘n To add. to

this, the \pﬂlacement of fi“:;ed chairs in the im":ei'viewing; rooms
did not allow the subjecfg%é to move around freely and thk facil-
itated eye contact. The fact thajy significant differences were
noted between the special Pi‘éatment group and both comparison

groups at interview three, the end of the training sequence,

t

‘may indicate that the IPR-microcounselling, integration was a

°

1

Figure 1 outlines what oecured in each of the three groups and

J L)

at what stage of training. Both the minimal treatment and
short-term microcounselling- groupe showed some *imp‘roVement
from interview one to t:wo/ but both decl:.ned sllghtly/ dur:.ng

the third interview. The sHort-term nucrocounselh.ng group ;

."demonstrated improvement from interv:.ew one’ to J.nterv1ew three,

. where the minimal treatment group decl:med sl:.ghtly over the

same permd of time. The spec1a1 treatment counse],lor-tralnees

also demnstrated improvement following the read;uyg of the -

1

a

N R
RN * -
-
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time recorded in interview one; A significant increase. in eye
contact time‘was also noted for the special treatment trainees
from interview two to three. It appears‘that the IPR inter-
vention foilowing interview two may have been instrumenta% in
producing this significant increase in eye ‘coatact time. Finally, ‘
the special\t;eatment group demonstrated a significant impteve-
'ment in eye contact time when compared to the minimal treatment
group (p ¢.05) and the short-term microcounselling group (p <.01)
on their tﬁi,rd)interview‘s . |

Counsellor-Trainee Talk Time

On the counsellor-trainee talk time dimension; all -
three groups lowered their amount of‘ ti;lk time from interviev} )
one to interview two, following the reading ;f the Manual. Fig-
ure 2 indicates that the rate of deciine was similar frtom inter-
view one to J.ntqrview two for all the groups, and that the spec-
ial treatment group 1n1t1a11y demonstrated lower talk time at
1nterv1ew one. Tbe special treatment group, however, contlnued
" to improve by ‘lowerz.n;; their amount oi::'talk time 51gn1§1cantly '
fftom interview two to three, while botﬁ comparison grét;ps showed
increases in their amount of talk tune Both comparlscm groups
did, however, lower their amount)of talk txme from the first to
the thip:d interview. The fact that ifhe special treatment group
\continued to improve from 1nterview tvo to three J.ndn.cates that
this :Ln;)r.:)vementi was due to the cllent recall proéedure follow-

-
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ing the second interview.— Not only did the special treatment
group siénificantiy' lower their‘amoqnt of talk time. from.inter-~ .-
view two to three, as shown in Table 8, the‘y demo_nstrated signi-
ficantly lower talk time scores than the comparisoh groups '

jat dinterview three. Table 6 shows tl;at the minimal treatment
;;roup and the \sﬂ\hozct—term microcounselling group.recorded .mean
talk time scoree of 79.9_2 seconds and 91.31 sec'onds respectively
on‘ interview three. The special treatment group recorded a
significantly lower talk time score of 45.92 seconds. Table

8 indicates that both these differences were significant at

-

the .01 level.

-

. Verbal Following

Verbal followlng, the ability 6f the 00unsellor-tra1nee

© to stay on the subject intxgduced by the client and not

jump from topic to topic, was ‘an area in which the special
treatment group demonstrated significant ixﬁpi:ovement when
eompared to -the other two treatment procedufes.' Aoqording

to \Ivey‘ (1971), "Topic jumping, or asking guestions in’ a

(p 41). 'Ihis' pattefn was certainl§' evident in all

groups at 'ntervievf one, pr:.or to the trainlng procedure.

shows that the nunber of topic changes ranged from 66.5 |

- for the min1mal treatment group, to 88 5 for the special treetment
‘group. All three groups improved in thxs arem, especially . the

-
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special treatment group who recorded a very impregsive reduction
- _ to 21 topic changes following the traininé procedi&e. All three
group; lowered their frequency of topic changes froﬁ interview
one to intérview three. ‘Table‘i3 indicates the meaﬂ\scores for
topic changes for each group at the tﬁree di fferent ghases of
their reSpectiye training programs, It is a'réstétemént of the
;otals in T;$i§ 9,\ﬁow preséh@ed as means. The topic change

? ]

\ TABLE 13 )
Means for Counsellor-Trainee Topic Changes

s
.

Group c ‘ ’ \ Interview ‘ ' .
T 1 2 3
Minimal Treatment 5.1 - 1\3.8\‘ 4.3 \\\\«/
4 - - . -
Short<Texm : : '
Microcounselling 1 6.4 ‘ 5.7 : 5{2’ )
Special Treatment 6.8 5.4 1.6 o

M 2
N I3

means for the minimal treatment and short-term microcoﬂnseiliné
groups;oﬁ interview one Qere 5.1 and 6.4‘changeé'resbedfiﬁgly;'°
Subjects in both these gfoups decreased their number of iopic
changes following the reading of .the Manpa; to 3.8 in the min-

" imal treatment g;oup; and 5.7 in the short~térm—micrqcounselliﬁg':
group. Following the tiaiping brogramh the counts recorded opﬂh o

" the -third {nteryiew show th;t the minimal treatment gro@p in- | Y
creased their‘nuﬁbef of topic changes to an average of-4.3 per

e
y
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subject. This average is still lower than that recorded on

A

interview one, The short-term microcounselling group’ con- -

tinued to make fewer topic changes from interview two “to \

3 .

£
r
i
<

three, recqiding an average of‘5.2 topic changes.
The special treatment group trainees initially re-
!
corded an average of Q.B,topib,changgg. Soiiqgéng the Feading
‘ gf the Manualrjthey reduced this mean to 5.4 topic chan;eé:
This tétal was further redﬁced to an‘average ofﬂl.ﬁ topic
‘ changeg, following the client recall session.
In summary, both the short—terﬁ microcounselliné and
.special treatment groups improved by reducing their. number
9 of toﬁicjchanges folloﬁiné th%\xespective ipterventions made
after interview two. Table 9 ;nd Figure .3 shéw that -the
épeéial treatment group made greater improvement inlthig area.
From Table 9 of obéerved and expected fréquencies} it ie
evident that the‘sbecial\treatmené trainees ma@e twenty-four -

fewer topic changes than would be expected by c¢chance' alone.

o

- : ‘ Open Invitation to Talk

“- T,

\a

of the six varlables under 1nvestlgatzon in this study,

five indicated that the lntegration of IPR technlques 1nto a
microcounselling framework is a viable method fbr the tralnlng
of beginnlng counsellors in some basic 1nterv1ew1ng techniques.

-

The only variable that:did not indicate signlficant‘differenges

‘
B . . 8
R . N (. -
R . . . . 3
’
'

»




among. three groups was the. use of open invitation to talk.
There were no significant diffeérences among the three groups

. o . L .
in their asking open questions rather than closed guestions.

As mentioned earlief'(p,28$:.there was ho specific treatment
or training in this area, and this variable was includeg in
the study because og@n_invitatibns te talk are viewed aewae
extension of attend&ng behaviour. Table 10 does 1ndlcate, Bowf
ever, that the special treatment group, when compared to the
mlnlmal treatment graup and the short-term mlcrocounselllng f
group, did ask more open questlons and fewer closed questlons
’durlng the third jtterv1ew, but this difference was non51gn1-

- *

ficant. Cot . . . o .

Counsellor-Trainee and Client Focus

v

~ The ability Jf the counsellor—tralnee to verbally
follow and stay on the topic lntrodmced by the client and not
" topic Jump or ask questlons in a random pattern appears to be"
:related to the flfth and 51xth variables underxlnvestigatlon
in ‘this study. These variables deal with the nature of the
counsellor-tralnee s focus and the cl:ent s focus. ' The data

in Table 11 reveal that the spe01a1 treatment group trainees,‘

who exhibited 51cnhf1cant1y better verbal follow1ng, were also

“matsers. Further, the datq presented in Table 12 indicate- that
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' more on themselves than on the topic or.on the counsellor-trainee.

" A typical verbal exchangeor coungellor-trainee interaction

‘betweEn a special treatment trained subject and a client may

have taken the following form: . the client xnade a self refer-;

ence. 1r; relatlon to a topJ.c, and the counsellor-tralnee respond— .

ed to the self reference* rather than the topic, then the client™’ |

contlnued to talk about hex;self and .made a self reference

Thls example contalns/;;;ayﬁgg verbal follow1ng, an exanmle

of the counsellor—tralnee maklng a cllent reference, and finally,

the client making a self referéence. | -
Table 11l af bbse_rvec} and expected freq‘uenciesp for ti'i‘e

n‘atur.e' of the counse'llor-trainee' focus shows that the trainees

froh the spec1a1 treatment group made almos t’ double the number

3

of client references than each’ of the other groups. Further,

their' use of cllent referenoes was three tlmes thelr number ‘of .

references Mdered in the .other category.' The spec:.al treat—'
/ ’ -
ment group made 42.3 more chent references than expected by

chance alone. This highly’ smgnlf:\.cant chl—square result ;mdz.c-

) ates the strength of the IPR intervention follow:.ng the second

v

interview.

1

nature‘of the . client focus y:.elds similar information found

in the counsellor-trainee focus tab}.e, Here the clients coun-

fselled by the. spec;al treatnent subjects 111 the tlurd interview

made double: the number, of self referencee when compared to the ¢

e
T . . . b . " ~

: l . - N

' . - -
~ N ° T [ ! !
- Ed N v N ‘ - L
2 - N oo~ . \ i
- - z [T - R
. - B - PR
. Y . l4 N L .
- + ) .
- - B B ' N
v 2 A N K - .
. . . o .
- N N o L B ~ N N B L B ~ <« Lo " L e . L L . "

. Table 12 of observed and expected :Erequenca.es for the  ©

I

e



A L - R T - < lit

oW U TERREE AEEGA T T TR T R R e sl YN W
s

’ R si‘dered together, it appears that the counsellor-trainee yho

L& Krathwohl 1967) , the figgings from this g;esearch \indicated =

> . -

. ~re ferences made by .the *piients in the ‘other two g'roups«
Further, they made almost-three times the number of self re-

ferences than other references. Table 12 redveals that these

&

. ! .t ! -
clients made’40.9 more self references than expectéd by

chance alone. The very significant chi-square result indic-
. N “r ’ )
ates that counsellor-traineeées exposed (o an-Integration of
IPR and microcounselliné techniques will bring their clients to

focus more on themselves than on other 1ssues. When both the

ocounsellor-traz.nee focus and client focus varigbles are con- I

s -

.possesses’ the ability to focus on the client, elicits ~se1fl

~

-responses £rom the client. Th:.s research has shown that a
counsellor—trax.nee exposed to\(IBR techniques in a m:.crocoun—-

selling framework does In fact possess thJ.s ability.
o

N . ° .
-

L N gmplicaéions for Counsellor Trainin.ﬁgr S 5
The results of this study indicate 1t is poss:.hle to

qr

introduce oerg:aln basic’ intervxew:.ng skills’ early in coun-
sellor traa.ning. Althougtr“the 1dea1 time for introducing
’ students to intervlew:mg techm.ques has ~nOt been determlneg, -

<

1.1: appears beginning counsellors are capable of acha.ev:.ng a

certaln 1eve1 of . skill aat thls ear.ly stage of the:.r tralnlng.

COIitr’ary to the - early .research in IPR. (Kagan & SRS

pt

that the chent, thmugh client recall procedures, was. able}

-.. s v P,




yto p?gvide useful feedback to the eounséllor—tr.ainee'.' Perhaps

& 4
the attention to specific, well-defined skills -is essential if

i
the trainee is to benefit from this experience. ' In this study,

the client did provide feedback to ‘the counsellor-trainee, and

the latter altered his own imnterviewing behaviour on the basis

+

'of this feedback.

Most counisellor educatlon programs offer ‘skill training
- and practlce courses to students prepanng to enter the coun-
selling f:.eld. O»ften these courses, of necessity, are concen-
trated and condugted w1tl31n a sh\ort per:.o‘d ‘of time. The type
of training deseribed in this 1:9esearch a,ppeared‘ to provide ‘a
'short-term procedure for tra1n1ng in 1nterv:|.ew1ng technlques.
Once certa:.n skills have been mastered .by the students, 1t would

be possible w:.th:.n this framework to add more Skllls, allow1ng

Y

each student to progress at his 1nc11v1dual rate.

* F'rom a’ manpower economy standpoint, the introductlon of,

-

client vrecall into a m:.crocounselllng framework does not appear

- to requw:e t%m 1nvolvement of members of a tralnlng staff. The
s !
inqu:.rer, as was the case in this study, could be an, advanced

P oounselllng student trained in recall technlques. Th;s would

o

free the counsellor educators to devote more tlme to other ’ l

S

' ph\ases of trmnlng and would also prov:.de a useful tralnlng ex-
perlence for advanced counselling students.,

The findlngs from this research algo indicated another
poseibility for' this tralning procedure involving the.integration
P e ' t ' \ :

vV,
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-niques were retained and carned’\mto actual counselllng sess~

"of skill, com'nens\«urate w:.th\ what_ one wogld suspect in terms of

of IPR techniques into a microcounselling framework. Selection f

of individuals for counsellor training programs :;;s of the

-

utmost importance so that the most suitable candidates are -

)
chosen. Along with biographical data, test results, and under-

graduate record% appli'cants could be exposed to. a short train-
4

ing session such as the procedure outlined in this research.

This Would help determine the applicant's' ablllty to perform

\ .~ . -
certain introductory ‘interviewing skills and,ser:veD as an add-
. i A ‘ i \ v
itional criterion for selection. - . o
"\ . . . o .

In\plications faor Further PResearch

. hd o .
- Many considerations for further research aré generated

.

by a study of this nature. One of the fiyst questions with

regard to research :anolv1ng the acqu:.s:.tlon of skills is
whether these. behav:.ours remain permanent or whether they dis- ‘

appear as a function of time. To answer such a questlon,

\ i
follow—up research is needed 1nvolv:mg retestmg subjects inm :
a gpecial treatment group at certain intervals following train- :

B \

ing. The poésibility that the training method described in

this study may have produced quick growth but that the effects’

!

nﬁight diminish must be considered. Guttman and Haase (1972)

e

found howe‘ver, that skills acq'uirecli' by microcounselling tech-
ions ten to fourteen days following training, showing a loss

an extinction curve. . i o x
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Another consideration is that a short-term microcounsel-
f ing group with further training may reach the same level of com-
petence demonstrated by a special treatment group of tralnees.

Further 1nvest1gat10n is therefore indicated in this area.
\

Client recall }p a microcounselling framework produced

significant changes in certain selected interviewing skills.

A

Further-research is indicated to. determine whether tﬁis inte-
gration would be successful in produdiﬁé similar results with
other skills. 'Perhaps this 45~minute .technique is successful ;"

) . 'when dealingjhith basic interviewing skills, but would not be.

s

* . .
Successful when dealing with more advanced sk%lls. Additional

\

client recall sessions may be necessary to produce changes in

.

more advanced interviewing techniques. - . :

N Xn area requlrlng special attentlon as a result of v

!

this study concerns the specific factors whlch contributed to !’

“the\31gn1f1cant changes in the interviewing behaviour of the

v

counsellor.’ It is evident that the IPR lnterventlon, involving

-

cllent recall, was almost certalnly respon51b1e for producxng

these changes, but more research 1s needed to’ determlne the

[3

spec;flc factdrs producmng -these changes. These factors could

y include the insight the counsellor-tralnees galned from what

they heard and observed from their clients during the recali"

°S€SSlon, the feedback from v1ew1ng thelr counselllng se551oms
\

whlle listening to the recall se551on, the effect of séglng and

;1steplng to thelr clients with an rnqulrer, ‘'oxr a combination

i

of any of the above. Co . .
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Further research is also indicated before generaliz-

' ations can be made about the feasibility of integrating IPR

\ techniques into a microcounselling model. Repiiéatieﬁustudies

are necessary with different populations such as lay counsellors, '
. j paraprofessionals, peer counsellors, medical students, and

—

other groups 1n oxrder to. determlne if s1m11ar results would be

found with these populatlons. Also‘elnular studies are needed

——

. with comparable semples of counsello;—trainees in Qther coun-
\ v

sellor training institutione to determine if this integration

would produce sxmllar results w1th sxmllaﬁbpopulatlons.
- \
i , Finally, the posslbllity of employlng the procedures,

| B

described in this study,tas a selection devace:ﬁgr_couneellor

ES

“

education proérame needs further research. - Studies are needed -
— to determine'ﬂhe validity of this technigue for the purpose of
' ‘selection. . The data from this and similar studies need to

be ahaiyzed aléng with practieum and internship grades for the

P A LY
"’43/‘4, "lu."a L

2

- same subjects. ' Although counsellor~traineee are often subjected

5
Gt
A

&

to different supervxsors throughout their. practlcum and»lntern-

] ' sh P xper1€nces, it is st111 possmble to determlne whether thls

technl ue has possibilltles as .a selectlon‘dev1Ce. . S
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- Systematic Assignment of Clients

3

an

)

to Counsello;—Trainees

Minimal Treatment | Subject _Short-Terﬁ ' Subject Sqecial Treatment
.- Microcounselling :
1 02 T3 1k 1 2 3 1 2 3
-1 5 4. ‘14 2 1 5 27 3 2 1
a3 2 | i 5 . 4 3 28 6 10 9
7 - 6 10 BT 8 7 6 . 29 9 <. 8 7
% . - . . . ‘ N .(
10 ‘9 .8 {;'17 : 11, ' 15 4 30 12 11 ‘15
13- 127 . 11° 18- 14 83 12 , 31 15 14 13
16 20 19 o L I7 - 16 20 32 18 17 16
19 18 17 20 “ |26 19 18 33 1 5 4,
.- ‘ ' .o
2 1 s 21 .32 1, 34 s 3 2
5 4/ 3 - |- 22 6 10 9. 335 7 & 10
, :
g8 . 7 6 " 23 9 . .8 7 36 . 10 9 8 .
1115 14 24 12 11 15 37 13 . 12 11
1,/—//:-7’515/*'" 14 13 12 25 s 14 13 38 16 19 . 18 -
A3 17 16 19 s 26 18 17 16 39 19 7 18 17
- . - ['S L -
- — ) ‘ &, Yo - -
, The assignment .0f ¢lients is explained on pgge 33. | ‘ —
— - ’ ~3}
» ‘ > [o <)
- " { — oA
i Y - + -— .
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At ﬁendin‘g Behaivior Manual ' N

Good attending behavior demonstrates to the client that
you respect him as a person and that you are.interested in what.
he has to say. By utilizin; attending beha;lior to enhance the
client's seif-—ré’spéct and to estab,l:isim a s‘écure atmosphere, the

interviewer facilitates free expression of whatever is on the

\

cllent s mind,

The follow:tng are the three prlmary types of ac.t1v1t1es\\
il
whlch best char;at:terlze good attendlng beham.or.

1. The interviewer should ;/ ys:.cally relaxed and ..

: ’ \ \
ith natural posture. If the interviewer .

[

séated

J.s ec}nifo table he is better able to listen to the

L person wi h whom' he" ds talklng. Alsb, if the
° . _interviewer is relaxed physically, his"posti.u'e and

movements will be natural ;- thus enhancing his own

sénse of wel‘l-Beiﬁg. T}}is sense of comfortableness
" M \

’

better enables the interviewer to attend to ands
\ to communicate with the client. . .

,

. - . » - . +
2.-. The :interviewef should initiate and maintain eye

. . .
“contact with the interviewee. However; eye contact

_”can be 'overd‘one. A va’ried use Bf eye cont;'ci': is
" most effective, as staring flxedly or with undue
:mtensxty usually makes the client uneasy If you ‘
are. gomq to’ llsten to someong, 1ook at them.' \
3.‘ The final characterlstic of good attendlng behavior

. ‘ is the 1nterviewer 8 use of comments WhJ.Ch follow ..
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direcﬁly from what the interviewee is saying. By

directing one's comments and questions to the topics

provided by the client, one not only helps him dev-

-

- elop an area of discussion, but reinforces, the

client's free expression, resulting in more spon- -

-
t

~ ‘ ; ’ itaneity and animation in the client's talking.
. ¢ . - In summary, the 1nterv1ewer s goal is to. llsten attentive-
ly and to communicate this attentiveness through a xelaxem
J

.‘ture, use of vaned eye contact, and verbal responses which

indicate to the client that he is attempting to understand what
. ‘ y

the client is communicating. Specific behaviors which may be
- : c utilized are the following: - o )
- . ' e

1. Relax ‘physic-azlly; feel the presence. of the chair as

FoN e il Bl e ey

gk’ -

;‘f L ' you are sitting on it. Let your p‘ostu're be com-

,‘ fortable and your movements natural; for example, = ' .
z', l ~ | . o L . - . - - . N . T
L . if you usually move and ges’turle a good deal, feel . -

. free to do so at thls txme.

2.~ Use eye contact by 1ook1ng at the p‘eYson with whom

you are talking.. = .. .

.t - [

3’. "Follow what' the ,‘other persénx is saying by taking

| .your cues from him. Do not jump from subject to
Semedam sﬁBieet or inte’i‘rupt him. - 1f you cannot tm.nk of
‘ lanyth:.ng to say, go back to somethmg the client .

‘ saJ.d earher m the conversat:.on and ask him a '~

. ‘ e questz.on about. that. 'l'here is no need to talk about
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N . yourself or your opinions when &ou are attending.

A final point is to respect yourself and the other

.

person. Ask questions or make comments about things that

interest and seem relevant to you.

in what is being said, attending behav1or often follows auto-.

matlcally. But remember, the more interested you arL the

harder it sometimes becomes to keep youtself quiet and listen
to the other person.
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