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Abstract
Heritage language maintenance is a very important problem for immigrant families. Out of
varied considerations, more and more Chinese immigrant parents pay attention to their children’s
heritage language maintenance. In order to explore Chinese immigrant parents’ and children’s
attitudes toward heritage language maintenance, and how age plays a role in children’s heritage
language development, this qualitative study recruited participants from a heritage language
school in Montreal and collected data through interviews. Findings indicate that most Chinese
immigrant parents believe that learning Chinese is important and they hold positive attitudes
towards Chinese learning. However, they placed greater importance on speaking and listening
skills and have higher expectations on the two skills. The children’s different attitudes toward the
four skills were consistent with their parents. Besides, the parents gradually handed the
responsibility of heritage language learning to their children over time and the children presented
growth autonomy of their Chinese learning. In addition, both parents and children preferred for
school support. The parents decided to enroll their children in the Chinese weekend school
instead of teaching their children themselves at home.

Keyword: Heritage language maintenance, Immigrant families, Attitudes, Age
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Résumé

Le maintien de la langue d’héritage constitue un probléme trés important pour les familles
immigrantes. Pour des raisons diverses, de plus en plus de parents immigrants d’origine chinoise
prétent attention au maintien de la langue d’héritage chez leurs enfants. Dans le but d’explorer
les attitudes des parents et des enfants immigrants chinois envers le maintien de leur langue
d’héritage, et comment I’age joue un réle dans le développement de la langue d’héritage chez les
enfants, nous avons recruté des participants a une école de langue en enseignement du chinois a
Montréal et recueilli des données en menant des entrevues. Les résultats indiquent que la plupart
des parents immigrants chinois trouvent 1’apprentissage du chinois important et qu’ils adoptent
une attitude positive a 1’égard de I’apprentissage de la langue. Cependant, ils accordaient une
plus grande importance aux compétences de 1’expression et la comprehension orales et attendent
plus de ces deux compétences. Différentes attitudes de la part des enfants a I’égard des quatre
compétences étaient conformes a celles de leurs parents. En outre, au fil du temps, les parents ont
progressivement laissé la responsabilité d’apprendre la langue d’origine a leurs enfants, tandis
que les enfants ont développé une autonomie de leur apprentissage de cette langue en grandissant.
De plus, les parents et les enfants préféraient demander de I’aide a 1’école. Les parents ont décidé
d’inscrire leurs enfants a des cours de fin de semaine du chinois au lieu de leur enseigner eux-
mémes a la maison.

Mot-clé: Le maintien de la langue d’héritage, Les familles immigrantes, Attitudes, Age
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Chapter 1 Introduction

Canada is a linguistically and culturally diverse country with immigrants, refugees, and
temporary residents such as international students and workers. They come from all over the
world and started their new journey in Canada. One problem that these immigrants have been
faced with is language choice, that is, how to maintain their and their children’s heritage
language in the English and French dominated language environment.

During the several years I have studied in Canada, I’ve met many Chinese immigrant
families and listened to their stories about the learning and loss of their children’s heritage
language. Some parents regretted that they did little to promote the heritage language
maintenance of their children, while some parents maintain the heritage language with difficulty.
At the crossroads of maintaining ethnic language and being assimilated into the mainstream
culture, the parents and children in Chinese immigrant families face a tough dilemma (Luo &
Wiseman, 2000). In order to maintain a positive ethnic identity and effective communication in
the family, immigrant parents hope their children will learn Chinese. On the other hand, the
parents also believe that French and English is the foundation of their children’s outstanding
performance in Montreal. Without question, heritage language maintenance is such an important
issue for immigrant families and their children. There is evidence that heritage language
maintenance could facilitate communication among family members and ultimately consolidate
the family relationship (Hashimoto & Lee, 2011; Yan, 2013). Besides, heritage language is an
important way to accessing the heritage culture, and heritage culture also boosts children’s
heritage language maintenance (Guardado, 2002; Hashimoto & Lee, 2011). Moreover, parents
believe that bilingual or multilingual ability is an asset for academic and job market success

(Krashen, 2000). Therefore, heritage language maintenance deserves more attention from parents,
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language schools, and researchers.

According to the Canada Census Bureau report, 20% of Canada's population reported
speaking a language other than English or French at home. Canada's most recent census was
conducted in 2016, at the time the population was counted at 35,121,728, and people who
identified as originally being from China made up 5.1% of the population (Canada Census
Bureau, 2016). Due to the increase in China’s international power and the increasingly close
dependency among business cooperation and political ties, more and more Chinese immigrants
have decided to pass on their heritage language to their Canadian-born children. Such trend
appeared not only in Canada but also in the United States. Zhang and Slaughter-Defoe (2009)
found that more and more American schools offer instruction in Chinese in order to meet the
needs of Chinese immigrants.

Notably, research on attitudes toward heritage language maintenance has made headway
from different perspectives. Regarding the relationship between attitudes and heritage language
maintenance, researchers found that parents’ positive attitudes toward the heritage language will
facilitate its development (Bradley and Bradley, 2013; Tse, 2000). Some researchers have
examined Chinese parents’ attitudes toward supporting their children’s acquisition of the heritage
language, finding that most immigrant parents do hold a positive attitude toward the HL
maintenance of their children (Li, 2006; Zhang & Slaughter-Defoe, 2009). However, although
parents were nominally very supportive of their children learning Chinese, Lao (2004) found that
there was a gap existed between parents’ expectations and their actual practices. When parents’
attitudes were examined by many studies, little attention has been paid to the most important
object in HL maintenance - the children. What are children’s attitudes towards HL maintenance?

Are there common patterns in children’s attitudes towards their heritage language? To what
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extent does age contribute to children’s attitudes? For example, are younger children, who tend
to be more influenced by their parents, also more influenced by a positive or negative parental
opinion? Are older, conceivably more independent children, less influenced by their parents’
attitudes or family language policy?

In addition, the methods to examine parent’s and children’s attitudes were well worth
discussing, and attitudes toward heritage language usually seen as a whole in previous studies (Li,
2006; Park & Sarkar, 2007; Zhang & Slaughter-Defoe, 2009). In order to have a comprehensive
understanding of parents’ and children’s attitudes, this study will explore their attitudes toward
heritage language maintenance from specific aspects. Among the many possible ways to define
“attitude”, this study selected the one proposed by Colin Baker in Attitudes and Language (1992).
In this book, Baker broke the term “attitude” down into three components: cognition (beliefs),
affect (feelings and emotions), and actions (behaviours, plans, decisions). This study will,
therefore, explore parents’ and children’s cognition, affect, and actions in relation to heritage
language maintenance for the purpose of comprehensively understanding their attitudes.

In this study, I will explore Chinese immigrant parents’ and children’s attitudes toward
heritage language maintenance, by which I hope to uncover knowledge about heritage language
learners, their parents, and how age plays a role in heritage language development. To do so, this
research study applied qualitative research methods, namely, semi-structured interviews. In order
to understand participants’ attitudes toward heritage language maintenance, thematic analysis
was adopted to analyze and interpret the results of interviews.

In this chapter, the significance of heritage language maintenance and its relationship
with attitudes were introduced. After, the researcher’s purpose for the study was presented. In

Chapter Two, the Literature Review, the literature on attitudes and heritage language
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maintenance will be reviewed. This chapter will also introduce parent’s and children’s attitudes
toward the heritage language maintenance separately, as well as the reasons behind their attitudes.
After, in Chapter 3, the methodology chapter, the research questions, the recruitment of
participants, and the procedures of data collection will be presented. Subsequently, in Chapter 4,
the Results chapter, the thematic findings from the data will be presented. Later, in Chapter 5, the
Discussion chapter, the researcher will interpret the findings and try to answer the research
questions. Lastly, the Conclusion chapter will provide implications of this study and reflect on
this study’s limitations. Based on the limitations of this study, the researcher will suggest

directions for future research.
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Chapter 2. Literature Review
This chapter will review literature on attitudes and heritage language maintenance,
including the interpretation of attitudes and heritage language maintenance, the current situation
of Chinese learning as a heritage language, and parents’ and children’s attitudes toward heritage

language maintenance examined in previous studies.

2.1 Heritage Language and Heritage Language Maintenance

In the first place, it is necessary to define heritage languages and heritage language
learners. Coming from the Spanish language development context, Guadalupe Valdés, at
Stanford University, formulated a basic definition about heritage language and heritage
language learners. According to Valdés (2005), the term heritage language refers to nonsocietal
and nonmajority languages spoken by groups often known as linguistic minorities. Such
minorities include populations who are either indigenous to a particular region of a present-day
nation-state or populations that have migrated to areas other than their own regions or nations of
origin (Valdés, 2005). Wiley (2014) stated that the term heritage language is widely used in
reference to indigenous, colonial, and immigrant languages, which has led to multiple definitions
based on program, learner type, community need, and language use. Broadly, Van Deusen-Scholl
(2001) defined the term heritage language as a part of that person’s family or cultural heritage.
In other words, the heritage language may not be the language still spoken in the home, the
person may have no functional proficiency in the language and would most likely have to study
that language as a second language learner. Similar definitions were also presented in a study by
Hornberger and Wang’s (2008). However, Polinsky and Kagan (2007) narrowly defined Zeritage
language as being “first in the order of acquisition but not completely acquired because of the

individual’s switch to another dominant language.” In the same vein, Lee (2018) suggested that a



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

heritage language is acquired as a first language and is often interrupted by the acquisition of a
second language. Based on the schooling environment in the United States, Kelleher (2010)
proposed that English is the predominant language of schooling, and languages other than
English are typically considered foreign languages. However, some students have a connection
to the foreign language through their family and some proficiency in it. Therefore, for those
students, the foreign language they have a connection to is their heritage language. In this study,
heritage language will be understood from Kelleher’s (2010) definition, which means the
language Chinese is identified as the heritage language other than the dominant language (French
and English) in Montreal.

Based on the term heritage language, heritage language learners differ significantly from
foreign language learners. For example, Kelleher (2010) discussed that Chinese heritage
language learners are people who are proficient in Chinese or who have a Chinese cultural
connection and are studying Chinese. Campbell and Rosenthal (2000) also pointed out that
heritage language learners differ from foreign language learners in their knowledge and
competencies of phonology, grammatical rules, vocabulary, sociolinguistics rules, culture,
literacy skills, and motivation.

When we talk about heritage language maintenance, the theoretical underpinnings of this
field can be traced back to Fishman’s seminal language maintenance and shift research. Fishman
(1991) distinguished between “language transmission” and “language maintenance.” In
particular, “language transmission” means the passing of a heritage language to young children
in a family context, while “language maintenance” refers to the ‘post-transmission process’ that
occurs in a wider society and is aimed at further development of the language that has been

transmitted. Many researchers, like Fishman (2014), advocated that heritage languages be valued
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and dignified for the benefit both of individuals and society. In addition, inter-generational
language transmission is the most important element of language maintenance in Fishman’s
GIDS model. Additionally, Wang and Green (2003, p. 171) pointed out that the heritage language
maintenance plays a significant role in the process of heritage language and culture transmission
from one generation to the next. Besides, the heritage language is both the emotional connection
between language learners and their families and a critical factor that helps language learners
establish a positive ethnic identity (Guardado, 2002; Hashimoto & Lee, 2011) and brings them
practical advantages in the job market (Lao, 2004).

Although the benefits brought by heritage language maintenance are meaningful, the
tasks of heritage language maintenance are challenging and serious. Veltman (1983) determined
that the loss of the heritage language typically occurred across three generations. Subsequent
studies have found similar patterns (Alba, Logan, Lutz & Stulis, 2002; Pew Hispanic Center,
2004). Rumbaut (2009) indicated even more rapid loss of heritage languages by examining a
sample of more than 5000 participants representing of 77 first languages. In particular, the
current situation of heritage language maintenance, especially the maintenance of Chinese in
North America, is unsatisfactory. There is evidence that Chinese immigrant children show
obvious decline in their heritage language fluency when their English proficiency improves,
especially when the children enter the school-age period (Hinton, 2001; Liu, 2008). By collecting
data from 28 children who from a large southwestern border city in the U.S., the results found
that Chinese immigrant children are unable to speak Chinese, and they are at best semi-speakers
of the heritage language by the end of the high school years (Liu, 2008). Jia (2008) pointed that
most Chinese heritage language learners who are born in the United States or immigrate at young

ages develop Chinese proficiency below the native level, and those who immigrate to the U.S. at
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older ages “maintain the native level or close to the native level Chinese. (p.190)” Zhang (2008)
also found that most school-aged Chinese children in the United States developed unbalanced
bilingualism and biliteracy. The unbalanced bilingualism refers to those Chinese immigrant
children who have much higher English proficiency level than their Chinese proficiency.
According to Zhang, unbalanced biliteracy means that the majority of these children understand
Chinese when spoken to and some can speak Chinese fluently, but most of them have low levels

of Chinese literacy.

2.2 Attitudes toward Heritage Language Maintenance

Having established that there are obstacles in maintaining a heritage language, along
with the importance of heritage languages, I will turn to research on the influences in heritage
language maintenance and on how to effectively promote heritage language maintenance. The
relationship between attitudes and language acquisition was proposed by Lukmani (1972) in
discussing an individual’s motivation in learning a given language. Lukmani proposed that
language learners’ motivation is based on their attitudes toward the community and people who
speak the language; their attitudes toward learning the language in question; and their attitudes
toward language learning in general. Masgoret and Gardner (2003) also discussed the
relationship between attitudes and language acquisition in their socioeducational model. They
Researchers have found attitude to be an important factor in heritage language maintenance.
Bradley and Bradley (2013) mentioned that a crucial factor in language maintenance is speakers’
attitude toward the language and the speech community. Tse (2000) examined published studies
of U.S. heritage language speakers who were of Asian descent to discover the relationships
among attitudes, motivation, and heritage language development. She concluded that heritage

language acquisition is facilitated when an individual has positive attitudes toward the language
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and feels positively about their ethnic group. In a study examining links between second
language acquisition and acculturation and cultural identity in 102 Chinese students attending a
Canadian university, Young and Gardner (1990) also mentioned that attitudinal variables related
to aspects of language proficiency, thus they emphasized the role of language attitudes in the
development of minority language skills.

Concerning heritage language maintenance, there are different attitudes presented by
parents and children. Crawford (2000) found that immigrants who seek to retain their original
language have often met with negative attitudes in the dominant culture. In fact, immigrant
families take most of the responsibility of heritage language learning, thus the attitudes toward

heritage language maintenance from the perspective of family members deserves more attention.

2.3 Parents’ Attitudes toward Heritage Language

From the perspective of parents, the literature shows that most immigrant parents in
North America hold positive attitudes toward their children’s heritage language learning and
maintenance, though the positivity varied in terms of degree and language emphasis. Under the
general positive attitudes, some parents adopt a rigid schedule for their children’s heritage
language maintenance, and some parents put more emphasis on listening and speaking skills. In
Lao’s (2004) study, more than half of the participants held positive attitudes toward their
children’s Chinese proficiency, and the parents hoped that their children’s Chinese proficiency
could reach middle school to high school level. In Canada, Li’s (2006) study found that all of the
participating parents expected their children to become biliterate and multilingual (Mandarin,
Cantonese, and English). These findings are not limited to Chinese families. Immigrant families
that speak other heritage languages also presented positive attitudes toward heritage language

maintenance. For example, Park and Sarkar (2007) found Korean immigrant parents to be very
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positive toward their children’s heritage language maintenance. Guardado (2002) did a
qualitative study aiming to explore the loss and maintenance of Spanish in Hispanic children in
Vancouver from the perspective of parents. He found that the participating Spanish-speaking
parents emphasized the importance of heritage language literacy. However, not all immigrant
parents support heritage language maintenance. For instance, one Spanish-speaking parent
identified by Suarez’s (2002) study held the opposite stance on heritage language maintenance.
Besides, some studies found that immigrant parents’ attitudes varied regarding the importance of
their children learning the four skills (speaking, listening, reading, and writing). For instance,
when Liao and Larke (2008) explored the reasons why parents decide to send their children to
Chinese heritage schools, the reason mentioned most frequently by parents is that they expected
their children to master conversational and reading skills, but not writing skills. Conversely, in
Hashimoto and Lee’s (2011) study, the participants from three Japanese immigrant families in the
United States placed more emphasis on literacy skills than on oral skills.

Behind the positive attitudes, researchers keep trying to explain why parents generally
hold such attitudes toward heritage language maintenance. The literature showed that heritage
language maintenance is important to families for different reasons. Firstly, the maintenance of a
heritage language is thought to be significant in shaping cultural identities (Fishman, 2001).
Heritage language maintenance has an important impact on tradition transmission and
internalization (Brown, 2011; Li, 2006; Liao & Larke, 2008). Therefore, parents believed that
maintaining the heritage language is conducive to shaping children’s positive ethnic identity
(Brown, 2011; Kang, 2012; Lao, 2004). Heritage language is the key to accessing the heritage
culture, and heritage culture also boosts children’s heritage language maintenance (Guardado,

2002; Hashimoto & Lee, 2011). Ennser-Kananen (2012) explored the language attitudes of seven
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high school senior students in a suburban U.S. American German foreign language classroom
and how they might impact one Latina student’s language use and identity construction.
According to the analysis of the focal student “Karla”, the researcher found that the
discouragement of children’s mother tongue could cause a harmful effect on their cultural
identity development. As a result, the transmission of ethnic culture and values, which are more
than just language, may be obstructed (Lee, 2013).

Secondly, the significance of heritage language maintenance to the parents lies in its
potential benefits to children’s future development. On the one hand, parents believe that
bilingual or multilingual ability is an asset for academic and job market success (Krashen, 2000),
thus the loss of a heritage language might weaken children’s competitive power. Guardado (2002)
found similar opinions in his study: parents thought that knowing more languages would lead to
children gaining more economic benefits and becoming more capable in the job market. The
benefits of being bilingual were not limited to the country they lived in. Some parents also
believe that they might get a better job in their home country (Kang 2012; Lee, 2013; Li, 2006).
On the other hand, parents also believed that heritage language maintenance would have
cognitive benefits because their children will be bilingual or multilingual (Lao, 2004; Zhang &
Slaughter-Defoe, 2009). Parents’ belief about the benefits of being bilingual or multilingual was
proved by many studies. Lambert (1975), for instance, claimed that bilingual students had a more
flexible and diverse structure both in intelligence and in thought. In the same vein, Cummins and
Swain (1979) discussed a number of positive effects brought by bilingualism on cognitive
development such as academic success, flexible thinking, and improvement of linguistic skills.
Bialystok and Craik (2010) also found that bilinguals exhibit enhanced executive control in

nonverbal tasks requiring conflict resolution. Therefore, parents hold it essential for their
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children to learn and maintain heritage language.

Lastly, heritage language maintenance is necessary for effective communication at home.
Parents promote children’s heritage language maintenance in order to facilitate communication
among family members and ultimately consolidate the family relationship (Hashimoto & Lee,
2011; Yan, 2013). Luo and Wiseman (2000) also found that family cohesiveness is positively
associated with immigrant children’s heritage language maintenance. Due to different reasons
like parents’ limited English language proficiency (Zhang, 2010; Nesteruk, 2010), the shift and
even loss of a heritage language would present an obstacle to communication between family
members, and even to a certain degree, impair the familial bond (Fillmore, 2000; Liang, 2018).
This is especially true when communication occurs or fails to occur between children and their
grandparents (Kang, 2012; Liao & Larke, 2008; Nesteruk, 2010; Park & Sarkar, 2007).

Researchers have also explored parents’ actions concerning heritage language
maintenance. There is evidence that parents proactively promote heritage language maintenance
at home. Some adopt a heritage language only policy (Kung, 2013; Leung & Uchikoshi, 2012).
The participating parents in Li’s (2006) study reported that they asked their children to respond
to them in Chinese. Yan (2013) did a quantitative study in which the survey data showed that
most of the time the Chinese-speaking parents used Chinese at home with their children.
Similarly, Leung and Uchikoshi’s (2012) study surveyed 56 Chinese immigrant families, of
which 41 used Cantonese only at home. Such language practices were also found in some
Korean (Park & Sarkar, 2007) and Spanish (Guardado, 2002) speaking immigrant families.
Additionally, immigrant parents practiced lots of specific activities like watching cartoons in the
heritage language, listening to radio, and reading books together (Kung, 2013; Lao, 2004; Li,

2006; Park & Sarkar, 2007). For instance, in his 2004 study, Lao surveyed 86 parents and found
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that 65.3% of Chinese speaking parents read stories in Chinese to their children. Some parents
even tried to teach the heritage language to their children in a formal, classroom-type manner at
home, but unfortunately, the pedagogy and the learning materials failed to draw children’s
interests or meet their needs (Hashimoto & Lee, 2011).

Although studies show that immigrant parents take many actions to maintain their
children’s heritage language, the studies have also found that parents encounter more difficulties
to heritage language maintenance as the children grew older. Specifically, some parents have
limited energy and time to take care of children’s heritage language learning. This is confirmed
by Yan’s (2003) study. Yan (2003) did a survey study in which the data showed that 37% of
Chinese immigrant parents stated that they have limited time to teach their children heritage
language at home. As a result, many parents decided to enroll their children in heritage language
schools. As Jeon (2008) and Li (2006) mentioned, the prevalent practice among immigrant
parents to maintain their children’s heritage language is to send them to heritage language

schools/programs.

2.4 Children’s Attitudes toward Heritage Language

As the central figures in heritage language maintenance, the children deserve attention as
well. However, few studies have directly surveyed children’s attitudes, and most documents
about children’s attitudes came from the parent’s descriptions or researchers’ observations. For
example, Korean immigrant parents interviewed in Kang (2012) and Brown (2011) declared that
their children increased English use after starting K-12 schooling and did not want to speak
Korean. In Lee’s (2013) studies, the parents reflected that children spoke English instead of the
heritage language with their siblings and other co-ethnic peers. Particularly, younger siblings

were found to use English more often than the older siblings. This phenomenon also appeared in
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Guardado’s (2002) and Nesteruk’s (2010) studies. Children in their studies rarely spoke their
heritage language with their friends even when they shared the same heritage language. Parents
believed that sending their children to heritage language school was one way to support their
children’s heritage language learning and development, but the parents also mentioned that their
children’s attitudes were opposite to the parents’ expectations. There is evidence suggesting that
children are resistant to going to heritage language school and most of them expressed that they
are forced to do so (Brown, 2011; Jeon, 2008; Kang, 2012).

Some researchers also explored the changes in children’s attitudes toward heritage
language maintenance over time and as they grew older. In Hashimoto and Lee’s (2011) study,
some Japanese immigrant parents stated that learning the heritage language to maintain a
connection to their roots and to maintain their Japanese identity no longer sounded persuasive to
their children as they got older. The children showed a decreasing interest in heritage language
learning. In order to carry out a qualitative study investigating attitudes toward heritage language
maintenance among Chinese immigrant parents and their second-generation children, Zhang and
Slaughter-Defoe (2009) collected data from 18 Chinese immigrant families, who were selected
largely from two important Chinese communities in Philadelphia: University City with its
surrounding suburban areas, and Chinatown with Chinese-speaking areas in its close proximity.
In this study, the researcher specifically explained the changing process of children’s attitudes
toward heritage language maintenance. At young ages, many heritage language learners found
the learning activities to be “interesting and entertaining” (p.89) and they had less academic
pressure from public school. Thus, they showed enthusiasm for Chinese learning and the heritage
language school. However, children’s learning attitudes changed when they “matured and moved

up the educational ladder” (p. 89). The main reason for this was that they found the Chinese
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writing system to be too complex (Liu, 2008; Zhang & Slaughter-Defoe, 2009). They also faced
increasingly challenging academic tasks in public school, and thus they had less time for the
Chinese heritage school. As a result, many young Chinese students gradually shifted their
language preference from Chinese to English (Liu, 2008). Yet, when examining factors which
affected heritage language education among six second-generation Chinese American
adolescents, the researcher found that older heritage language learners showed more motivation
to learn Chinese (Lei, 2012). They took the initiative to interact with their ethnic peers in
Chinese and understand heritage culture as an important ability (Lu & Li, 2008). Moreover,
many second- or 1.5-generation Chinese immigrants expressed regret at not having a high level
of proficiency in Chinese after they go to college, and want their children to learn Chinese
(Hinton, 2001; Huang, 2012).

In conclusion, this chapter presented definitions of heritage language and heritage
language maintenance and reviewed the literature on the relationship between attitudes and
heritage language maintenance, as well as on parents’ and children’s attitudes toward heritage
language maintenance. As mentioned above, the research on children’s attitudes mainly relies on
parents’ descriptions or researchers’ observations. Besides, most studies have focused on one
specific age group, but seldom recruited participants from different age groups to see children’s
differential attitudes across time and the influence of age on children’s HL maintenance. In the
next chapter, [ will present the research questions, the recruitment of participants, and the

procedures of data collection.
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Chapter 3: Methodology

3.1 Research Questions and Design

The present study aims to investigate how Chinese parents and their children perceive
heritage language maintenance, as well as the actions they have taken or plan to take in order to
maintain their heritage language. Based on the main goal of the study, three questions were
designed to guide this research:

1. What are Chinese immigrant parents’ attitudes towards Chinese heritage language
maintenance?

2. What are Chinese immigrant children’s attitudes towards Chinese heritage language
maintenance?

3. Do children show different patterns of attitudes towards Chinese heritage language
maintenance depending on their age group?

In this study, the term attitude will be interpreted from three aspects according to Colin
Baker (1992): cognition (beliefs), affect (feelings and emotions), and actions (behaviors, plans,
decisions). In the current study, therefore, data about parent’s and children’s cognition, affect,
and actions in relation to HL maintenance were collected using semi-structured interviews with
both children from three different age groups (5—8yrs; 9—11yrs; 12—15yrs) and their parents.
These interviews were then analysed using thematic analysis.
3.2 Recruitment

The main goal of the present study was to explore Chinese immigrant parents’ and
children’s attitudes toward heritage language maintenance, as well as how age plays a role in

heritage language development. Thus, three age groups of children and their parents who were
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already enrolled in a Chinese weekend school in Montreal were recruited for this research. The
researcher chose this site to recruit participants for three reasons. First, all children that
participated in this study were currently enrolled in a Chinese weekend school and the teachers
in the school were very supportive of studies about heritage language maintenance. Thus, it was
easy for the researcher to access and collect data. Second, students enrolled in the Chinese
weekend school represent a range of age groups and they are generally enrolled in different
grades based on their age, which was a good fit with the research design. Last, the courses
provided by the school are voluntary and interest-oriented. Therefore, the decision to enroll
children in the Chinese courses reflects parents’ or children’s perception of the importance of
heritage language to a certain degree.

Before starting the research, an ethics proposal was submitted to and approved by the
university’s research ethics board. With permission from the university’s ethics board, the
researcher sent an email to the school authorities to seek approval to conduct the study. In the
email, the researcher explained the research purpose, the research methods, and benefits of the
study (see Appendix A: Recruitment Letter to School Authorities). At the end of the email, the
researcher left her contact details. One day later, the researcher received a phone call from the
school authorities to seek an explanation about the researcher’s background and more details
about the research design and the research methods. The school authorities approved the study
after the phone call and the researcher came to the school campus on the Saturday of that week
(the Chinese weekend school operates every Saturday except holidays). The researcher met the
school authorities first and the principal introduced the researcher to three teachers who were
assigned to each of the three age groups examined in this study. Students in the younger two age

groups (age 5-8 and age 9-11), were usually picked up by their parents after classes. During the



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

pick-up time, the researcher introduced the study to parents (see Appendix B: The Verbal Content
of Talking with Parents) and distributed the consent letter (see Appendix C: Participants
Informed Consent Letter) to those who were interested. The consent letter included a detailed
explanation of the purpose of the study, study procedures, voluntary participation, potential risks
and benefits, and compensation and confidentiality. The parents read and signed the consent
letter and returned it to the researcher if they and their children decided to participate. The
researcher then contacted them by telephone or email in order to schedule the interviews in the
following week. Data collection from the first two age groups took almost two weeks. Students
in the third age group (age 12-15), traveled to and from the school by themselves. It was difficult
to meet their parents on the school campus. Therefore, the researcher explained the study and
distributed the consent letter to students, then asked the students to discuss their participation
with their parents and to bring back the signed consent letter if both parent and student decided
to participate in the study. The researcher also asked verbal assent (see Appendix D: Verbal
Assent Protocol for Children) from the children prior to the interview.

In total, the researcher received five consent letters from the first age group, six consent
letters from the second age group, and four consent letters from the third age group. Four
participants in each group were selected according to the sequence in which they returned the
consent letters. All the children were from Chinese immigrant families. They were born in
Canada, or arrived in Canada before reaching two years old. Finally, their parents were both
Chinese L1 speakers.

Table 3. 1
Participant Information

Name Age Parents participating Birthplace
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(pseudonym) in the study
Age group Charlotte 6 Mother Canada
5-8 Judy 6 Mother Canada
Amy 7 Mother Canada
Zoe 8 Father Canada
Age group Michael 9 Mother China; moved to
9-11 Canada before age 2
Joy 10 Mother Canada
Alex 11 Mother Canada
Tom 11 Mother United States; moved
to Canada before age 2
Age group Jessie 13 Mother China; moved to
12-15 Canada before age 2
Fiona 14 Mother Canada
David 15 Father China; moved to
Canada before age 2
Hannah 15 Mother China; moved to

Canada before age 2

3.3 Data Collection Methods

3.3.1 Interview.
The participating children and their parents who signed the consent letter were contacted
by phone to arrange the date and place of the interview. In order to avoid potential family discord

caused by different opinions or negative attitudes from the children towards their family heritage
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language, the parent and the child were interviewed separately, and they were informed that the
conversation would be kept confidential. The separate interviews raised some difficulties when
the researcher interview the younger children in the first age group, especially some children
who are introvert. The researcher have anticipated such situations, and that’s why the researcher

collected more consent letters than planned.

3.3.1.1 The timeline of the interviews.

After the consent letters were signed and submitted, the interview schedule was set up by
phone with each participant and their parents from April 06". From April 06-12, 2019, the semi-
structured interviews for the first age group were carried out. In total, the researcher received
five consent letters for the first age group and the first four to return their consent letters were
chosen. During the process, the researcher found that one audio recording of a child was
unusable because the participant only nodded or shook their head during the interview. The child
was six years old and her mother gently explained the procedures of the interview, but she is still
too shy to speak out her thoughts. Therefore, the researcher decided to discard the audio-
recording and contacted a fifth participant to replace the interview.

Right after the interviews for the first age group were completed, the interviews for the
second age group were carried out from April 14-19, 2019. Based on the fact that the Chinese
weekend school operates every Saturday and the time to meet student’s parents is limited, the
researcher could only access one age group each time. That’s the reason why the interviews for
different age groups were arranged into different weeks. The researcher received a total of six
consent letters from the 12-15 year-old group, but two potential participants were eliminated
because they didn’t meet the precondition of the study: one participant arrived Canada when

he/she was five years old; another one was born in a mixed family (the mother speaks Chinese
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while the father is a francophone) rather than not an immigrant family. Therefore, the researcher
contacted the remaining four participants and conducted the interviews.

The interviews for the parents of the oldest group were different in some ways. Because
students in the third age group were mature enough to go to classes alone, it was difficult to get
in touch with their parents. As a result, the researcher introduced the study to students and
distributed the consent letters on April 13™. The students were asked to explain the study to their
parents and to bring back the signed consent letters if they had decided to participate in the study.
On April 20™, the researcher received four signed consent letters. Then the researcher contacted
the parents of the four participants in order to arrange interviews in the following week. As, the
parents were too busy to meet for face to face interviews. They were interviewed over the phone.
So in the end, the researcher conducted face to face interviews with the children and phone
interviews with the parents. All the four participants and their parents who signed the consent

letters were interviewed during April 21-25, 2019.

3.3.1.2 The process of the interviews.

The semi-structured interviews aimed to elicit detailed explanations about parents’
cognition, their affects and actions regarding HL maintenance. The researcher started with simple
questions about their background information like how long they had been living in Canada,
family members living in their house, their highest educational level, and how they rated their
language proficiency in English and French. Then the researcher posed questions related to their
cognition of heritage language, that is, Chinese. For example, “What do you know about HL
maintenance? Have you decided to maintain your child’s Chinese? What informed your decision?
And have your beliefs toward HL maintenance changed over the years?” Afterward, the

researcher went further to explore parents’ feelings or affect in relation to Chinese heritage
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maintenance through questions like “What language goals do you have for your child? Have you
ever considered not maintaining Chinese with your child? And do you think your beliefs and
attitudes have affected your child’s attitudes?” etc. The last part of the interviews was the focus
on parents’ decisions and actions taken to support their child’s maintenance of Chinese. For
example, “Which kind of things have you done to maintain Chinese in your family? Do you have
rules about speaking Chinese or other languages in your home? And do you have any plans to
help children to maintain Chinese?”

The design of the children’s interview was similar to that of the parents’ interview. Before
the start of the interview, the researcher sought verbal assent (see Appendix D) from the children.
Then the interviews started with easily-answered questions like name, age, and how long the
child had been studying Chinese formally. Afterwards, the participants were questioned
regarding their cognition, affect and actions in relation to Chinese. The researcher posed
questions such as: “Do you think Chinese is important in your life? Do you have language
activities that you do together with your parents? Do you want to continue learning Chinese?
And would you like to find a job which involves using Chinese in the future?” The average
interview duration with children was 7 minutes and 51 seconds. The average interview duration
with parents was 13 minutes and 19 seconds. All interviews were conducted in Chinese and were

audio-recorded.

3.3.2 Data Analysis: Thematic Analysis.

In order to describe and interpret the data, thematic analysis was employed in this study.
Thematic analysis is a process of encoding qualitative information (Boyatzis, 1998, p. 27) by
identifying patterns or themes within qualitative data (Maguire & Delahunt, 2017). Braun and

Clarke (2006) have commented that thematic analysis is not limited to any existing theoretical
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framework, Flexibility is one of the benefits of thematic analysis.

Braun & Clarke (2006) provide a six-phase guide for conducting thematic analysis,
which includes: becoming familiar with the data, generating initial codes, searching for themes,
reviewing themes, defining themes, and write-up. Within two days data collection was finished,
the researcher transcribed the recorded interviews within two days after data collection, during
which process the researcher gradually became familiarized with the entire data. After reading
and re-reading the transcripts in this study, the researcher developed three codes for sorting and
interpreting the descriptive data. The initial three codes were developed deductively, and were
based on the research questions themselves. In order to have a comprehensive perception of
parents’ and children’ attitudes towards heritage language maintenance, referring to Colin
Baker’s Attitudes and Language (1992), the researcher broke the term attitude down into three
aspects: cognition, affect, and actions. Thoughts and beliefs related to heritage language
maintenance, like a stated belief in the importance of continuity of the heritage language, its
value in the transmission of Chinese culture (Baker, 1992, p.13), were placed under the cognition
code. The affect code concerns feelings towards heritage language maintenance. In this code, a
feeling may concern love or hate of the language, a passion for Chinese literature and history, or
worries or anxiety about learning a minority language (Baker, 1992, p.13). After that, the actions
code included a readiness for action which is a behavioral intention or plan of action under
defined contexts and circumstances (Baker, 1992, p.14). For example, a participant with a
favorable attitude to Chinese might state they would continue to learn Chinese or they hope their
younger siblings or children will learn Chinese.

Coding is an important process in that it could help to reveal themes which can represent

the findings of the study (Stake, 2010, p. 92). When the coding process finished, the researcher



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

read the coded transcripts carefully and tried to identify themes under each coding category. As
Maguire and Delahut (2017) suggested, a theme is a pattern that captures something significant
or interesting about the data and research question. Besides, it is essential for the themes not to
overlap too much in order to interpret the data accurately (Braun & Clarke, 2006). Therefore, by
identifying the shared common ideas among parents, or the children in the three age groups, the
researcher noted four emerging themes under the coding categories: learning Chinese is
important, placing greater importance on speaking and listening skills, responsibility handed to
children over time, and preference for school support. After that, defining the themes was the
final refinement of the themes and “the aim is to identify the essence of what each theme is
about” (Braun & Clarke, 2006).

This chapter presented the research questions, the recruitment of participants, and the
procedures of data collection. In the next chapter, the results of the study will be presented

according to the four themes.
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Chapter 4: Results

This chapter presents the results of the thematic analysis of the parent and child
interviews. Their attitudes toward heritage language maintenance will be presented from two
separate perspectives: the parents and children. The analysis produced four themes regarding
their attitudes towards heritage language maintenance. Before the presentation of the four themes,
the Home Language Use section introduces some noticeable points about the participants’
background information. The three points collected from the interviews show the general
language environment in the 12 participating families, like parents’ self-rated language
proficiency, home language, and knowledge of heritage language maintenance. After the Home
Language Use part, the four themes regarding Attitudes towards Heritage Language
Maintenance will be presented from both the parents’ perspective and the children’s perspective.
The first theme, Learning Chinese is important, looks at parents’ positive attitudes towards
Chinese learning and their reasons for supporting Chinese language development, as well as the
development of children’s beliefs regarding heritage language maintenance as they grow older.
The second theme, Placing greater importance on speaking and listening skills, investigates the
parents’ different expectations for their child’s development of the four skills (reading, writing,
listening, and speaking) in Chinese, and the children’s different attitudes toward the four skills.
The third theme, Responsibility handed to children over time, analyzes the process of parents’
changing role towards their children’s Chinese education and the growth of the children’s
autonomy of their Chinese learning. The fourth theme, Preference for school support, explores
the reason why the parents decided to enroll their children in the Chinese weekend school instead
of teaching their children themselves at home and why the children prefer the Chinese weekend

school for their Chinese learning. All names used in the excerpts of the interviews are
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pseudonyms. The research questions of the study were:
1. What are Chinese immigrant parents’ attitudes towards Chinese heritage
language maintenance?
2. What are Chinese immigrant children’s attitudes towards Chinese heritage
language maintenance?
3. Do children show different patterns of attitudes towards Chinese heritage

language maintenance depending on their age group?

4.1 Home Language Use

Before the introduction of the four themes, some noticeable points about participants’
background will be presented to make the later parts more understandable. In this study, semi-
structured interviews were employed to collect data, and the interviews begin with questions
targeting the language and education background of the participants as well as family language
use.

The first point is parents’ self-rated proficiency levels in English, French, and Chinese.
The parents were asked to rate their proficiency levels between one and seven, with one
representing the lowest proficiency level and seven representing the highest possible proficiency
level.. It can be seen from the table that the parents rated themselves as being less proficient in
English and French than in Chinese, and they reported that Chinese is the lingua franca at home
too.
Table 4. 1
Parents’ Average Self-rated Proficiency Levels in English and French

English French Chinese

The first group 4.00 3.50 7.00
(Age 5-28)
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The second group  5.25 2.25 7.00
(Age9-11)

The third group 4.25 3.25 7.00
(Age 12 -15)

Even though the parents stated that Chinese is their home language, in their interviews,
the children often stated that they also used English or French with their siblings. Outside the
home, French became the first choice for the children to communicate with friends. One point
mentioned here is that in all the 12 families, both the parent and the child stated that they have no
specific language rules at home.

Table 4. 2

The Children’s Language Choices with Different Partners

Name With parents and With siblings With friends who
grandparents can speak Chinese
Ashley Chinese Chinese & French French
(Half and half)
Amy Chinese No siblings Chinese & French
Charlotte Chinese Chinese most of the time ~ Chinese & French
Zoe Chinese Chinese most of the time ~ English
Eric Chinese Chinese most of the time ~ French

(Sister speaks English)

Michael Chinese No siblings French

Joy Chinese Chinese & French French
(Half and half)

Alex Chinese More French than Chinese French

David Chinese Chinese French
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Hannah Chinese Chinese & French
(Half and half)
Jessie Chinese French & English French
Fiona Chinese More French Chinese & French

The last point is about the parent’s knowledge about heritage language maintenance.
Across the 12 parents, level of education varied from undergraduate degree to PHD. Although
the parents have received a good education, they reported limited knowledge about heritage
language maintenance. All parents reported that they rarely hear of the terminology “heritage
language maintenance”. For example, David’s mother said, “Fi% Wt ik, {HZFAENT, [NiZ
e UL E LR B B OB S A4k, [1haven’t heard of it (heritage language maintenance), but I
think it means that we should keep our own language and culture]'” From the data, most parents
in this study were not familiar with the concept - heritage language maintenance, but they figured
out the general idea of this concept form the literal meaning. Moreover, no one of the 12 parents
had received any training or seminar about heritage language maintenance, like “what’s a
heritage language?”” and how to maintain the heritage language of their children.

4.2 Attitudes toward Heritage Language Maintenance

4.2.1 Learning Chinese is important.

4.2.1.1 Parents believe in the importance of heritage language maintenance.

Through the interviews with parents and children, an attitude shared by all of them is that
learning Chinese is important. Considering that all parents had chosen to enroll their children in a
Chinese heritage language school, it is not surprising that they consistently emphasized the

importance of Chinese language maintenance. In the interviews with parents, all participating

L All translations from Chinese are by the author.
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parents reported that it was important for their child to learn Chinese. For example, Tom’s
mother said, “IX/NMREE 7, @i g8y, XEUNSHARIRFAFER . [(Chinese) is so
important, and the children have to learn it. It [learning Chinese] is an irresistible trend all around
the world nowadays.]” Ashley’s mother said, “PUEXT AR IR E I, I & D AEE A,
[Chinese is very important for us, and that is why we think that she has to learn Chinese all the
time.]” When the researcher asked the question, “Have you decided to maintain Chinese with
your child?”, nine out of the 12 parents stated that their child had to learn Chinese, two parents
stated that they insist on asking him/her to (learn Chinese), like Charlotte’s mother, who said “it.
SEE, MNE T BESLIEEA G TS, FrelIRE S — BB RRE ). [To be honest, 1
don’t want to give up Chinese from the heart...I will insist on asking her to learn Chinese.]” One
parent, Zoe’s father, said, “MHATE K [E 5 b2 22 M, AFEAXH . [We should learn
the language of our home country, and it’s wrong to give up it.]” Besides, all parents gave
negative responses to the question, “Have you ever considered not maintaining Chinese with
your child?” The responses revealed that all the parents in this study believed that their children
should learn their heritage language. Thus, an obvious attitude reflected by parents is that they
believed in the importance of heritage language maintenance.

Sharing the same attitude, the parents gave different reasons or considerations to explain
why they had such attitudes. In general terms, the parents believed in the importance of Chinese
for four reasons: cultural identity, communication with family members, more opportunities in
the future, and their plans to return to China.

Cultural identity: Cultural identity was the core reason why the parents believed in the
importance of heritage language maintenance. Even when participating parents had already

become Canadian citizens or obtained their Permanent Resident Card, they still valued their
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cultural roots. The parents in this study thought that cultural identity and the heritage language
complement one another. On one hand, they believed that learning Chinese was the basic
requirement of their children’s cultural identity. On the other hand, they hoped that learning
Chinese could reinforce their children’s cultural identity.

From the viewpoint that learning Chinese is necessary for the development of a Chinese
cultural identity, the parents believed that the Chinese language is an important symbol of

Chinese culture. As Chinese descendants, learning Chinese is the basic requirement for the
children. As Fiona’s mother said, “FRAT & E N, DAUEFDGER], &4 USRI SCL
Wl o FRATIBEAFWDIE & —FhARE, FRATA Bk BZ I IXAMEF . [We are Chinese, thus we have to
be able to speak Chinese...and the culture is represented by the Chinese language. I believe that
it’s an inherent ability (to speak Chinese)...we need to speak Chinese well.]” In the interviews,
seven parents identified themselves and their children as Chinese, and three parents stated that
their child’s mother tongue was Chinese. For instance, Ashley’s mother said, “[ ATAA TR &+
(5 IR, BEE AR 2 1 SCW . [Because we are Chinese and our mother tongue is Chinese.]”
Even though the children had been born in Canada, their parents saw them as being Chinese. For
example, Michael’s mother said, “F& I AW, 52 ANE AR E KA, HEANEE
&4 N . [It doesn’t matter in which country we live, from the root, we are Chinese.]”

From the viewpoint that learning Chinese reinforces cultural identity, the parents believed
that learning Chinese would provide the tools for their children to experience Chinese culture

through Chinese literature and history. For example, Tom’s mother said, “W 35 54t & >
N, T HFAEF AKX, AR BRI E . (1 think that he is Chinese.

For the culture, I hope that he can maintain the culture behind the Chinese language.]” They
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believed that the Chinese language is the key to open the door to Chinese culture. The parents
hoped that the children would have a deeper understanding of their cultural identity and Chinese
language by learning their heritage language, reading Chinese literature and know about Chinese
traditions. Some other parents also stated sentiments like:
YER—ANBHE, 22— B0, A ASEEE A EhE ., mHIE SR 2R
1, A Zoe Ge A ML= 2B P E SO RIERRSR, IS S B EeH P EM
17, B CAFRAT TSR @b 222770 1E . [As our mother tongue, we have to learn it. Besides,
language and culture are interrelated. I really hope that Zoe will have opportunities to
experience the priceless Chinese culture, and language is the first and the most important

step. Thus, we asked her to learn Chinese.]
- Zoe'’s father

Effective communication: A second reason that parents gave why they believed in the
importance of heritage language maintenance was the need for communication within family
members. As mentioned above, the parent rated themselves as being less proficient in English
and French than in Chinese. At the same time, they emphasized the significant of effective
communication between two or three generations. Therefore, their children needed to learn

Chinese to bridge the communication gap.

RSB T TEEFAE AL, (HRNZSOGECERBGT,  FA RS T2
(B AR AN I I SEE 1R 5 BRAbVA I8, FE 1S3 A i fe dor (O B ARIE R o, BT AR
# B EES+ 3. [Because our English and French are not very good and the children
speak the two languages more and more, we don’t want to passively use the language
which we are not skilled in to communicate with our children. Therefore, we ask
Charlotte to learn Chinese.]

- Charlotte’s mother

Heritage language as benefit: More opportunities in the future is also a reason why the
parents insist on asking their children to learn Chinese. By nature, the capability in a language is
a skill which will open up more opportunities to individuals. As Ashley’s mother said, “PAJ5 %
—[TEFMEZ %, a2 —%Hl%. [One more language will bring more opportunities

in the future.]” And with the rapid development of China, the parents also believe that speaking
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Chinese will become an advantage for their children in the future job market. For example,
Tom’s mother said, “FXt 2B H CHZE L —THHE, FAHEIMEX 4 KiK. [Speaking
Chinese is a skill or an advantage because China is developing very well.]” And Michael’s
mother also said, “I&H & A TE ALK FERIB 2R, FIH TR RBRBE S, X4%
NAEULDE, FATE € Z2#0f . [Our country (China) is developing very quickly, and it is
closely tied to other nations... more and more people learning and speaking Chinese. We have to
learn the Chinese well.]”

Besides, some parents mentioned that they intend to go back to China for their child’s

education or career. One parent, Hannah’s mother, stated that she planned to send her daughter

back to China to attend university. She said, “FA T @b [0l L2200, A2 AR E L EDGE
PR, fh AR R A E 2 g Lk, FATHRAR kb el th [ E s rpEE oK%, [We have brought
her back to China during summer vacation and she attended the Chinese learning classes there.
We have the idea that she can come back to China for senior high school or university.]” Some

parents also stated that they hoped their child would find a job in China due to the high-speed

development of the economy there. For example, David’s father said, “F & %7 B2A044 K 68 7]
BRATAE, LRE, FRRBEDERAER X AR, FRAARAZHIEEME RS
MVo [T hope that he (David) can go back to China and develop his career there, because...you

know...China is growing fast and the young people have more space to perform.]”

4.2.1.2 Children’s beliefs evolve over time.
For the children, they seemed to all believe that learning Chinese was important, though
the middle age group liked it less than the other two groups. The examination of children’s

general attitudes toward heritage language maintenance revealed that, along with the
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development of their Chinese learning, the children’s beliefs evolved over time. Compare to the
first age group (age 5-8), the third age group (age 12-15) seemed to be more conscious of the
importance of the heritage language. In other words, they had a deeper understanding and serious
realization of questions like “what is my heritage language and why should I maintain it?”.

The first age group stated in the interview that they liked the Chinese language and they
needed to learn Chinese. However, they didn’t give specific reasons to explain these statements.
When the question “Do you think Chinese is important in your life?”” was posed, all four children
in this group answered “yes”. But for the following question “Why do you think so?”” two of them
answered “I don’t know” and the other two children gave answers which reflected others’ beliefs.

For example, Charlotte said, [ 94 i 15 . E 47 4F % 03E . [Because mama said that I should
learn Chinese.]” And Amy who is seven years old also said, “K N2 HE N . [Because I

am a Chinese.]” Based on this, it’s difficult to see if the children in the first age group have
internalized beliefs about heritage language maintenance and its importance, or if they are simply
stating the beliefs handed to them by external sources such as their parents. Differently, the
children in the second age group (age 9-11) explained their attitudes towards learning Chinese.
All four children in this age group believed that Chinese was important in their life, and they
gave practical, concrete reasons or personal opinions to explain that belief. For instance, Tom
said, “FH KKK )G A AR F E . [I may go back to China when I grow up.]” Joy said, “[X]
NS F BEHPUE . [Because I need to use Chinese at home.]” And Alex stated, “F 5 15
ML, W PO AT DR RS BE L ZE )L DR — TTHOR, SUAT 1, Bl ZEMARR I
[The ability to speak and listen Chinese are important...the Chinese language is a kind of skill,
and that is to say, [ should be able to use it, but it doesn’t have to be professional.]” It’s easy to

see that the children in the second age group formed ideas regarding heritage language
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maintenance based on their actual situation. Similarly, the children in the third age group, from a
more comprehensive perspective, stated their ideas about heritage language maintenance. The
older children, such as Fiona and Hannah, have specific ideas about how they will use the
Chinese language:

DOEXS T IER I E LRI SZ I € R LA, BRI R oA I il A Sl PRI IR

GRubiG . KR RE IR E 2 FORS . HR PSS, BRGE RIS —F

. RIEEABE, £Z2—111ES 2 —MEHFME. (Chinese) is necessary for

communication with my parents. But when I talk with my sister, we still mix some

French or English. I may go back to China for my undergraduate studies in the future. To

be honest, attending the Chinese weekend school already became a habit. Whatever, learn

one more language, have one more choice.]

- Fiona

DB PR ULIC A BE R, BRI AP E, RBERIFRESRAERES . 1M

HIFRIE AR RERI T E, R POEIC2BEE R, FIE A E LRI UDUE I AE

77. [(Chinese) is very important for me. Because I was born in China and I want to keep

the language where I came from. Maybe I will go back to China in the future, thus the

language Chinese is quite important. I want to keep my capacity to speak Chinese.]

- Hannah

According to the children’s responses, the children’s beliefs regarding heritage language
maintenance went through a process of formation and development.

There are two things to be aware of in connection with the above results: first is the older
children’s more developed ability to articulate their thoughts, so the youngest children may have
had the same feelings, but they didn’t have the same ability to explain themselves at their age.
Second is that the older children were in the Chinese weekend school by choice. Thus they may
have been more reflective about the importance of heritage language maintenance. Therefore, we
can see that children who have remained in the Chinese weekend school for a long time evolved
their beliefs over time. When children started the Chinese weekend school, they may not have

beliefs regarding heritage language maintenance. After a long period of learning and growing,

they gradually evolved their beliefs and decided to continue their Chinese learning.
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Although the children seemed to believe that learning Chinese was important, they
reported varied feelings towards heritage language maintenance. There are some minor
differences within each group, but the third age group (12-15) showed the most passion
regarding heritage language maintenance, while the second age group (9-11) showed some
negative feelings towards Chinese learning. The youngest group showed interest in Chinese
learning and they have fun learning primary knowledge like some simple Chinese songs and
poems.

Through the interviews with the first age group, it was found that the children’s attitudes
toward the heritage language were affected by some objective factors like their dependence on
Chinese and the less learning burden of the initial stage of Chinese learning. For the first factors,
some children reported that they have problem understanding their teachers’ instructions, like
Charlotte, who said, “[F AR BENT 1518+ ¢, FA BHEAEY) LW A K IETEIE . [Because |
understand Chinese, but sometimes I don’t understand what they said in kindergarten. (Charlotte
was enrolled in a French kindergarten and the teachers there use French most of the time.)]” The
children still found English and French difficult, unlike Chinese school, thus they showed more
interest and enthusiasm for Chinese learning and Chinese weekend school. For the second factor,
at the initial stage of Chinese learning, the children just repeated and imitated some simple
Chinese songs and poems after their teachers. Due to the low-demand tasks, the children felt

relaxed in their Chinese classes and they showed more openness to the Chinese language. As
Ashley’s mother reflected, “ftt b IKIIL I EABIPFZAH A 0], R4 LR, 55— ) L
Hawy, MAPEEIEBOTIR. Wrlfe 9 A4 a5, H v b @) 5 a1 .
[What she is learning (for Chinese) nowadays is very simple. She is in the primary stage...she

just learned some children’s songs in Chinese. The learning of pinyin (pinyin is the romanization
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of the Chinese characters based on their pronunciation) has not yet started, so she is well (for
learning Chinese) up to now.]” In general, the children in the first age group accepted the
arrangement regarding Chinese learning from parents and teachers in the Chinese weekend
school and did not rebel against their parents or teachers.

Interestingly, the second group reported the most negative feelings toward Chinese
learning. For example, Alex said, “/A KA P0E, KT, REAZRIGEFES, OB KM
% 1 . [l am not eager to continue to learn Chinese. It’s too difficult. And I don’t like the

Chinese weekend school...Chinese is too difficult.]” According to the curriculum design of the
Chinese weekend school, the children begin to learn Chinese character writing at this stage. That
was the main reason mentioned by the children for disliking learning Chinese; they didn’t enjoy
learning to write. Joy’s mother mentioned the resentment caused by writing Chinese, “M& fi1 HA/R
EHEMEEZ RN, MR, AEXEN . [If you push him to learn Chinese,
like doing Chinese homework, he frowned at it. He doesn’t like writing Chinese especially.]”
The children in this age group also showed a kind of antagonistic emotion to parents’

requirements of learning Chinese. The children’s antagonistic emotion were also reflected by

parents’ description:

BAMEGF AN IR 2 A A AR IR RF 22 DOE, (HRIRA T RIE A [, Fobkj2 EK
b, B AR AR R RO 258 KA R, A B REEUR A %
##, [Of course, I hope that he can insist on learning Chinese, but we parents cannot
force him to do so. The most I push, the more he resists. Therefore, what I can do is to
enlighten and encourage him gradually. I hope that I can spark his interest in Chinese. ]
- Michael’s mother

The third age group reported the most passion for heritage language maintenance. Their
passion was manifested in two ways: firstly, they took an active part in heritage language

maintenance activities like Chinese weekend school and summer camps in China. As stated
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earlier, parents in this age group tended to leave the decision to study Chinese up to their
children. The children in this age group had therefore actively chosen to continue studying
Chinese. Hannah’s mother mentioned her Chinese learning in China, and she said, “ff ¥ £ [5]
ERZ N 100G Sire E R, i AMC#D0E, EZ5157% . [She went
back to China to learn Chinese many times. When she was in China, she not only learned

Chinese, but also practiced calligraphy.]” David’s mother also gave an example of David’s

summer camps in China.

JaRABSINGRZIR, EILFN EESMELSE . BEkZ N, wREXADHEms
PR PR R IR A B B, At it B © BB A D0E, RERATRIREDS, Taek
EFE N85 T fth. [He (David) participated in the trip to search for his roots
(ancestors), then he came to the summer camps in Beijing and Shanghai. When he came
back, he actively proposed that he wanted to learn Chinese. We (parents) think that it’s
the journey in China that gave him great inspiration and motivation about the language.
Of course, we are happy to see that.]

- David’s mother

Secondly, the children expanded their interest in the heritage language maintenance from
just learning the language to learning about Chinese culture and history. Some children

mentioned their varied activities related to Chinese learning. For example, Hannah said, “3¢4
fir — L SO AR, T H IR SR F5 . [1 watched some TV plays in Chinese, and [

also read some books in Chinese.]” And Jessie described her Chinese language activities as well.

PHEF XL O P s A5, POvIX e Iy S ARA R, JUHGE AR A b 8
H. REBHAEELRELP . TR RIA G2 E R E, (H2 1818 Ry
PUEFLIFIE %2 T o [I like reading history books in Chinese because I think they are
interesting, especially something about ancient China. My parents bought many books for
me. I cannot understand the stories at the beginning, but gradually I can read those books
with the learning of Chinese.]

- Jessie

In conclusion, the children’s passion for heritage language maintenance underwent ups

and downs. In the initial stage of Chinese learning, the feeling of freshness and the light-hearted
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learning content make a favorable environment for the children to start their Chinese learning.
Thus, the children in this situation (the first age group) usually have positive attitudes. However,
as the difficulty and the learning demands increase, for the children in the second age group,
negative feelings appeared and they showed resistance to Chinese learning and their parents’
expectations. At this turning point, the difficulty of learning writing Chinese was an important
reason. The children in the third age group reported the most passion for heritage language
maintenance. They stated that they liked the Chinese language and they took actions to promote
their own Chinese learning. One thing to notice here is that all child participants were recruited
from a Chinese weekend school, therefore the children in the third age group are those who
insisted on heritage language maintenance. We can assume that, by this point, children who did
not like Chinese weekend school or who were not interested in Chinese language maintenance

would have decided to drop out of the school.

4.2.2 Placing greater importance on speaking and listening skills.

In terms of the heritage language itself, it was found that participating parents and
children had different attitudes towards the four skills (speaking, listening, reading, and writing).
Especially, both the parents and the children placed greater importance on speaking and listening
skills. In the interviews with the parents, their attitudes were indicated by their higher
expectations for their child’s Chinese speaking and listening skills than for their reading and
writing skills. Parents were asked to rate their language goals for their children on a scale of one
to seven, with one representing the lowest proficiency level and seven representing the highest
possible proficiency level. The mean values of the four skills were calculated in each group.
Table 4. 3

Parent’s Expectations for Children’s Proficiency Levels in the Chinese Language
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Group \ Means  Listening Speaking Reading Writing
Age group 5-8 5.75 5.75 4.25 4.00
Age group 9-11  6.00 5.75 4.75 3.75
Age group 12-15 6.75 6.75 6.25 6.25

From the horizontal comparison, it can be seen that the mean values of parents’
expectations for their child’s speaking and listening skill are higher than for their reading and
writing skills. That is, the parents place greater importance on their child’s development of
listening and speaking skills of Chinese. Parents explained the difference in attitudes toward the
four skills in two ways. The first thing they mentioned was the limited use of writing and reading
skills in their child’s everyday life. The 12 children were enrolled in French or English schools;
therefore, they seldom wrote or read in Chinese except when they did homework for the Chinese
weekend school. As Tom’s mother said, “[F 45 5aix B A E AN, Pt =1,
WATYKER, BENEE, MRS B EIEE. RIEM LI, A AR, T
DLt 2 4% 77 H R . [Because there is no language environment like in China...and he is very

occupied by all kinds of activities like hockey, piano and so on. Therefore, he has limited energy

to handle everything.]” Some other parents stated similar concerns:

TR R R, HRBA N IE I NE K . B HRAKEF, X I
15, WAL TE E . [If necessary, I hope that she can learn Chinese as well as
possible. But it’s impractical to be the best due to the lack of language environment. For
example, she is not good at writing...it’s reasonable...she doesn’t need the writing skill

because she rarely uses it.]
- Zoe'’s father

The parents also mentioned the difficulty of writing and reading Chinese characters.
Writing Chinese characters, and especially knowing how to follow the sequence of the strokes

that make up Chinese characters, is different from writing alphabetic languages like French or
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English. In China, for the children who enroll in the general public school, they have around 8
hours’ Chinese classes a week. When they finish 590 hours’ Chinese classes (by the end of the
second grade), they were required to be able to write Chinese characters. Therefore, writing
Chinese is quite a challenge for the immigrant children who only have classes during weekend.
All the participating parents were educated in China and they have experienced the learning
process for Chinese characters. Based on their personal experiences and their children’s learning
environment, they didn’t think writing Chinese very well is possible for their child. Like
Charlotte’s mother said, “BAEIBREIN—L85, BRMAZRIBAZ, FNEREIGELZHT
EHMEE 1. [Now, she can read some Chinese characters...I don’t ask so much about the writing
skill. To be honest, the Chinese language is quite difficult to write.]” Joy’s mother also said, “[X|
RNARA SR — T URMERIE S, Rl 5005 . [Because Chinese is a very difficult
language, let alone the challenge in writing Chinese characters.]”

Even though the parents thought that the actual language environment in Montreal was
not favorable for the development of their children’s Chinese reading and writing skills, one
point agreed on by them was that they value the multilingual environment in Montreal. Montreal
is a bilingual city where French and English are both majority languages. In this context, the
Chinese immigrant children have to be exposed to three languages: French, English, and Chinese.
Given the actual context, surprisingly, no parent responded that this multilingual environment
was a burden for their children. Instead, parents believed that it was a valued opportunity for
their children to develop three languages at the same time. For example, Fiona’s mother was
proud because her daughter is trilingual, and she said, “Zs B 7NZ i 75 B K 2 Hrgit T B2 )
RIS, FRogIAINE), KA AR, B A i =15 5 A TR S 1 .

[In fact, children can learn many different languages during their growth. Because our time,
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energy and money are limited, we (parents) are satisfied that she can speak three languages.]”

Zoe’s father also valued the multilingual environment in Montreal a great deal:

HHMARAHOZIERE R M, RS HES, RS RA e . Mihai
P, WA AL ETE L DOR LR LE, SRS it 2R EE A 2R o JRAT T4
B, WEEHUE AT, WA AR X R 2 11 IR
AP AR P o XX itk B2 TEA . [I'm not worried about (multilingualism being a
burden for the child). The more languages you learn, the better you will get. When she
(Zoe) can speak English and Chinese, she will compare the two languages. As we all
know, each language has its good points and points which are not so good. Then she will

choose the good points in each language she can speak. That’s priceless for her growth.]
- Zoe’s father

Especially, in the interview, one parent shared her different experiences about raising
immigrant-background children in the U.S.A. and Montreal. She believes that the multilingual
environment in Montreal provided a more favorable condition for her children to become

multilingual and thus the children will have additional ways to see and experience the world.

PATZATESC A, RaREBRITERMNA, AT 2T 2 KA TDGE T,
PIATI DL SC, 7 RS SCARA T T A5 18, TRt AT A Sl %, SR JE 1
BUFEEMI U IOV T 250 AR A E S E e A5 U P SO EF . SEEAMERRX
L, RZEEUECHIES, AEBRIEMNZFATNDOER AR T . [Because we
used to live in the U.S.A., and I noticed that all my friends...their children don’t speak
Chinese eventually. Because (my friends) understand English, their children can use
English at home. Even though they speak Chinese, their children don’t, and the children
keep speaking English. Sometimes the children feel uncomfortable speaking Chinese (in
the U.S.A.)...it’s not like here, people here speak all kinds of languages. Gradually, their
children’s Chinese degenerated and finally they are unable to speak Chinese.]

- Tom’s mother

Overall, within the four skills in the heritage language, the parents showed different
attitudes due to the differences in practical use and the difficulty of the language itself. Although
the actual language environment is not favorable for the development of Chinese writing and
reading, the parents in this study value the multilingual environment in Montreal.

The children also presented different attitudes towards the four language skills. Instead of

saying that the children placed greater importance on the two skills, it’s more accurate to say that
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the children in this study showed more enthusiasm for listening and speaking skills than reading
and writing skills. Unsurprisingly, like what the parents mentioned, the difficulty of Chinese
characters is still the main obstacle in the children’s Chinese learning. As Alex said, “ii fl U {R
HE, EAEREERLEE, KM 7. RIEE ARERESPAE. [The speaking and
listening skills were important, and the reading and writing skills is not so important. It’s too
difficult...my mom is forcing me to learn Chinese writing.]” Besides, the children also mentioned
that the limited usage of Chinese reading and writing skills is another reason why they didn’t

insist on practicing the two skills.

Woa—wEMs, (HEREHBRER, —BIEAHSAS T EERRAAH

A, PR AR D45 E . [ know some reading and writing skills, but soon I

began to forget them, especially when I didn’t use them for a while. The main problem is

that the two skills were not useful, and I seldom write Chinese in my daily life.]

- David

All in all, both parents and children think that the Chinese speaking and listening skills
deserved more attention than the reading and writing skills. The difficulty of Chinese characters

and the low frequency of using reading and writing skills were the two main reasons leading to
their unbalanced attitudes.

4.2.3 Responsibility handed to children over time.

As mentioned above, the parents believed in the importance of heritage language
maintenance and had positive attitudes toward it. Parents of children in different age groups took
different actions to support their children’s Chinese learning. The patterns in the way that the
parents of different age groups supported their children indicated that, over time, parents tended
to hand over the responsibility for learning Chinese to their children.

The parents in the first age group participated the most actively in their children’s

heritage language maintenance. They offered classes at home for some basic knowledge about
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the heritage language. For example, parents taught their child the Pinyin phonetic system and the
four tones in Chinese. They also engaged in activities such as telling Chinese stories to support
their oral literacy development, playing with Chinese character flash cards, and even working on
a Chinese textbook together. As Ashley’s mother said, “— 3% #5 2 15% — L6 ] 5 (1) e {17 5 g ]
ZREY, P H i — LR B ) TR LA AT A . [Usually, I read some simple bedtime
stories every night. I have also begun teaching her some simple characters and reading nursery

rhymes with her.]” Some other parents also did similar activities:

oo N ity — BEBeAS R An i /N2 B BOb o (D TR SS 38 EEIX ) LI EM S T
NP EREM AEE L~ ARMEER M AR A, RITERARERE
. [Ibought Chinese textbooks and use them at home, but the textbooks are much more
difficult than the Chinese textbooks here. Because the textbooks in China have more
content, it’s difficult to ask her to learn all the things...we do as much as we can.]

- Charlotte’s mother

P —EE P ammp . JIEE T D EEEHEYLE N e, KOE R AT

FRIAEBEICH), — R RBIRR . NPT LU E R — . 83k

I gs e, T B R S A FRA T — 153 . [We watching Chinese animated

films together...We have bought a robot that reads Chinese stories to my daughter,

because sometimes we parents were really tired after a whole day’s work. The robot can

read stories on a continuous loop. Of course, we also read Chinese stories to her in person,

and she is very willing to read stories together with us.]

- Amy’s mother

Compared to the first age group (5-8 years old), parents in the second age group (9-11
years old) reported that they were less involved in the children’s Chinese learning. At this stage,
the parents mainly provided support to children’s Chinese learning at the Chinese weekend

school and no longer provided additional, intentional home-based support for Chinese

development. For example, they helped their children do their homework and answered their
child’s questions. As Tom’s mother said, “FRATM LI, FATRNERAAC, M
HAEEA R BUERATRAM R A A A A i SO R B BI1E L. [What we do

to promote his Chinese learning is not quite good...we adults are busy every day, and our energy
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is limited. Nowadays, what we do is to check his homework assigned by the Chinese weekend
school.]” The parents in this age group mentioned that they engaged in parent-child language

activities when the children were little, but those activities were gradually abandoned with age.

bR KB LA E S thac ARk JFOR/ANRIIRHIE 45 oS, BERR T, Ak
WA ERERTEE 1, Bt £ 225 S S 1 SC/Ek. [He needs to do Chinese
homework every night. When he is little, I read Chinese stories to him. But now, he’s a
lot bigger and he doesn’t need the bedtime stories. Therefore, we mainly focus on helping
him to finish Chinese homework.]

- Alex’s mother

PRER KA DOFTEEALN, EREEAIEA, TS EER, BERZ a2
L. AR A ] AT A AR R R 1R, B R AN R IE R S R, ANRITE
P A FERIEWT], AT FRATTIAE M 2 HE /D . [1 know some parents put a lot of
time and effort into developing their children’s Chinese learning, but we didn’t do it. We
just send him to Jiahua (the Chinese weekend school) and ask him to finish the
homework. Sometimes when he has questions like what’s the meaning of this word and
why we say like this...we answer his questions and explain it...we are not doing much
now. |
- Joy’s mother
The parents in the third age group (12-15 years old) reported engaging in even fewer
heritage language support activities. They believed that their children were able to independently
handle their studies at their age, and what they needed to do was provide help when the children
asked for it. Like Fiona’s mother said, “FATTA & g gh i34t 7 — DNDOERIIAEE, BA A%

AMPIIES . [We parents already provide a Chinese home language environment. We have no
more extra activities for Chinese learning at present.]” Similar to the parents in the second age
group, they also mentioned that they offered many supporting actions when the children were
little. For example, Hannah’s mother said, “Uh/Nigss EHRIHOZ2 INF R A, b H
2, WECHW, BHI R 74K, [When she was little, the things hanging on the wall
were all Chinese character flash cards. I taught her the Five-Stroke method to read Chinese

characters by myself. I taught her how to split the character by the Five-Stroke method.]” Some
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other parents also mentioned similar situation:

TR, AN R AT 2 DR TR, B IAEIRATHAEEIC 8, B ARAT 5

T EPUEES . BUERANTARICIUE A IS AC 7. MIERKK T, #

CZHEE CHIP T . BATEEKWARE —EHA MM E. [Yes, we had a lot when he

was little. But now we parents are quite busy, thus we stopped the Chinese activities.

Now we hand the Chinese learning to him. He is mature ~ enough to arrange his studies

well. We parents cannot make decisions for him all the time.]

- David’s mother

All in all, to varying degrees, the parents in this study supported their children’s heritage
language maintenance. As their children got older, however, the parents gradually retreated from
the children’s Chinese learning, and left more space for their children to develop their heritage
language independently. In the end, support and decision-making for Chinese learning were
handed over to the children.

Echoing the parents’ attitudes that they handed Chinese support and decision-making to
children gradually, the children took more responsibility for their Chinese schooling over time.
In the interviews with the first and the second age group, the children stated that they were
willing to go to the Chinese weekend school and they enjoyed the activities with their parents.
They presented personal attitudes and feelings about Chinese learning, but they didn’t mention
any activities proposed or arranged by themselves. The parents and the school still played a
leading role in the children’s Chinese learning, and the children followed the instructions of their
parents and the teachers.

In contrast, the children in the third age group showed more individual ideas about their
Chinese learning. Of vital importance was that they had personal plans about learning Chinese.
They were consciously trying to continue learning Chinese, and they had explicit plans to

continue learning Chinese. Actually, the children in the third age group showed self-motivation

of heritage language maintenance. As Fiona mentioned:
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2, SAUFRIPOERIER E5g. RIERWADER H ¥R, HLh a2 R
AR, REREFTHSE S, HEHERIREERESEHC. [Yes,]
will continue to learn Chinese until the end of the curriculum. Actually, I think that
learning Chinese is counting on myself. The Chinese weekend school can only have an
auxiliary effect. For example, the composition and the pronunciation need instructions
and corrections from the teachers. But for the day-to-day accumulation, it’s up to
ourselves. |

- Fiona

Another student also mentioned her plans for learning Chinese:

Wo—H%P0OE, ERRT RO fRFE. F5 b, FREAHRIE— L R 7k
ATEL. e — B E, —HIIREEAARKARE. A E SHBPE
HIEF TR R, Wi N T %% . [1 will continue to learn Chinese until I can write a paper
in Chinese. In fact, I think that I am OK for the common characters. For the reading skills,
I will keep practicing until I can read academic works. I have a timetable made by

myself...it’s for my Chinese learning which will last for two to three years.]
- Hannah

NI P U 22 W 2 PR AT, AT —EE S E . (HR IR N

M5 DUAEIR T ZRAMDGEEL, M B ARAT AR DI B JHI PO . AbA TAE (5 e M

M, [When I was little, my parents often gave me storytelling and we sometimes

watched Chinese cartoons together. But those happened when I~ was a little girl. Now |

focus on my homework and my parents seldom concern my Chinese learning. They

believed in me that I can do it well.]

- Jessie

From the statements, it can be seen that the children in the third age group take more
responsibility for learning Chinese than the first and the second age group. The parents gave
enough space for the children to make decisions and arrange their Chinese learning. At the same
time, the children took more responsibility and decisions over time. If we look at the parents and
the children as a whole, their actions regarding Chinese learning are concurrent and coherent:

when the parents took a step back, the children took the space to respond and to decide about

their Chinese learning.

4.2.4 Preference for school support.

In terms of heritage language maintenance, Chinese school plays a significant role in
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immigrant background children’s language learning. The parents’ and children’s attitudes toward
the heritage language itself and the actual language environment were presented above. In
addition, related to the heritage language maintenance, one more attitude shared by both parents
and children in this study was their preference for school support. The parents and children gave
their different reasons, but they consistently preferred to enroll in the Chinese weekend school
for Chinese learning. For the parents, even though they spoke Chinese as their first language,
they found it difficult to teach their children Chinese at home. First, the difficulty of conducting
formal teaching at home over time is the main reason why parents seek support from the Chinese

weekend school.

WAEZF WA PO, HZRME, BanfELbT, FATH B 240 E RURAE B 2145 58
BT AT X A A B AT A TE R, A AR, ERER—A R, i
WA= E5EN, 2 b IER—2%, [I taught Chinese to my daughter at home
before, but it’s...impractical. For example, if I leave some homework about what we
learned, the children didn’t take it seriously and they think it’s OK to ignore it. Then the
Chinese teaching cannot continue at home. The Chinese weekend school is different. The
children think that the homework assigned by teachers is their responsibility, thus they
pay attention to the homework and Chinese learning. |

- Charlotte’s mother

CHEMERH AL, G RAGE RS, WATREI A AR K, KM, B
DL R 2R A 2R 2 M 1 o [1 tried to teach Chinese at home, but I think that I
cannot insist on it. On one hand, I am not good at the teaching skills...or maybe my
methods were wrong. I always became angry during the teaching process. Whatever, we
finally decided to hand the Chinese teaching over to the teachers.]

- Tom’s mother

WHSL LA AT A XS, EEE, SIFREA —MEUR, BRI R
A ARG, AN R U A R A LR, FEin i £E 22 BL 22 i
PR, (HREXERAL, ZTHEANEXNE, BrilfERkA o8 2k 5]
R E . WAHITAERMIEXPRR, BE LKAk, [Actually, | had the same
process (teaching Chinese at home) before we sent him to the Chinese weekend school.
But it’s difficult to have the...um...the sense of ceremony. For example, in school, the
teacher stands in front of the children and they have a classroom. At home, things are
different. Because of the lack of the sense of ceremony, the children didn’t take the
Chinese teaching seriously, and it’s informal for the children. Therefore, we decided to
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send him to the Chinese weekend school. Without the formal relationship between the
teacher and the students...it always feels like something is wrong. |
- Michael’s mother

XAe H s, BOvi-F 2 B, A RRA G A Lo, g AN

E A WOX M 2#3E B . [It (learning Chinese in the Chinese weekend school) is the best

way nowadays. Because she has to go to school every weekday, and she only has time

for Chinese learning at the weekend. Besides, home is not suitable for such teaching

activities. ]

- Jessie’s father

Besides, some parents also mentioned the advantages of learning Chinese in the Chinese
weekend school. Parents believe that the Chinese weekend school creates a favorable
environment for their children to learn and practice Chinese. For example, some language

activities provided by the school, like calligraphy competitions, give the children opportunities to

experience Chinese culture. Hannah’s mother mentioned the language environment and said, “
SO RAT IR AU B SCHORREE, T FLRAE S, FTBA#t2: T . [The Chinese weekend school
provides the Chinese environment and the tuition fee is quite cheap. Therefore, Hannah enrolled

in the school.]” Moreover, parents believe that the systematic curriculum design and the formal

classroom classes in school are necessary for their children’s heritage language maintenance.

Like Ashley’s mother said, “PK yiX i S, Eesmdl 2 scZzin, £ENWEMN P X HE
0, TR EFE SR RS, AEIXERZIT. [Because in such tutorial classes, the

teachers are professional and with experience. They (the teachers) were engaged in Chinese

education before in China, and the school has a systematic curriculum. I trust the teachers
there.]” Alex’s mother also mentioned, “iX ™ H SC2E 8 A& AN AT R BRI LE AR IR 2242 1S
1 Hx B RFE W T B A &R . [This Chinese weekend school is a relatively large-scale

school, and the curriculum design is much more systematic.]”
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TEGRY T AT, Ao B AT B AT A R R ISR S R i
H2 B E S, WG 2 2R RS — T LA [ The main purposes were
reading and writing. (Amy) has no problem with listening and speaking Chinese because
she has used Chinese at home since childhood. But for writing, I believe that the
(school’s) system of teaching is beneficial and efficient. ]

-Amy’s mother

Some parents also mentioned that they were not patient enough or they had limited time
to teach their children. Based on the fact that the participants were recruited from the Chinese
weekend school, it is important to keep in mind that the parents had already enrolled their
children in the school and were more likely to value the school’s role in supporting their child’s
heritage language maintenance. Even so, they do provide important insight into their motivation
for choosing to send their children to a Chinese weekend school.

Not only the parents but also the children in this study have preference for school support
of Chinese learning. It’s interesting that the children shared the same attitudes with their parents
in this point. The children stated that they preferred to learn Chinese in school rather than at
home. The reason most mentioned is that the children enjoyed the comfortable environment in

the school. The comfortable environment not only refers to the Chinese learning environment,

but also the bright environment created by peers or playmates. For example, Jessie said, “F& &%
R, BRI VEIRZ A, T HAR AR 2] — L) 00, JRIEHE B XX ) LI o ST )
5. [1 like the Chinese weekend school because I have lots of friends here. Besides, I can
learn something about Chinese here. I really enjoy the Chinese-speaking environment here.]”
Fiona also said, “F& 5 ¥R H SCAE R A AT AR 223 508, m A REZWR T, Sk
1X LB AT DL R Be bl k. [I like going to the Chinese weekend school because 1 have

more opportunities to speak Chinese with my classmates. Besides, it’s boring to stay at home

during the weekend, and here we can chitchat and play games together.]”
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Another reason mentioned by some children was the difficulty of learning Chinese with
their parents. On the one hand, the parents were not professional teachers. One child recalled that
his mother easily lost her patience and became angry. Another child stated that her parents could
not clearly explain questions about Chinese, even though Chinese was their first language.
Therefore, the children believed that learning Chinese at formal school or classes was more
appropriate.

AR URBAI P EiE — L Bid ok, R IRATHEURSCZ KA, P ss Jok iR

3, BT, WSS, PR R, HRIREAZ . IR 3T B

SRS 1T HIATE PR FEL-C/ RS, P DAL R B8 XA A B

3, [Sometimes we carried lots of books from China like the textbook and literary

works, then I read those books. My mom explained in detail when I have questions. But

that’s not often. I am not so serious when I learn with my mom. And we are always
interrupted by all kinds of trifles. Therefore, I prefer to attend the classes at the Chinese
weekend school. ]

- Hannah

This chapter presented the results under the four themes that emerged from the data
analysis: learning Chinese is important, placing greater importance on speaking and listening

skills, responsibility handed to children over time, and preference for school support. In the next

chapter, the researcher will interpret the results and address the research questions.
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Chapter 5: Discussion

The purpose of this study was to investigate Chinese parents’ and their children’s
attitudes toward heritage language maintenance, as well as the actions they have taken or plan to
take to maintain the children’s heritage language. The results of this study were presented in the
previous chapter under the four themes that emerged from the analysis of the interview data. In
this chapter, the researcher will interpret and discuss the findings of the study in order to answer
the research questions. The first main research question focused on how the parents perceive
Chinese language maintenance. This question included the sub-questions: what are parents’
attitudes toward Chinese maintenance, how much importance do they place on developing and
maintaining the four language skills (speaking, listening, reading, and writing) in Chinese, and
what are their attitudes to the heritage language school. The second main research question
explored children’s attitudes towards heritage language maintenance. Lastly, the third main
research question addressed whether the children showed different attitudes towards Chinese
heritage language maintenance depending on their age group.
5.1 Parents’ Attitudes

The first research question investigated how parents perceive heritage language
maintenance. Analysis of the interview data revealed that parental attitudes could be grouped
under three broad headings: the obligation or usefulness of knowing the heritage language, the
four skills of the heritage language, and heritage language school. As reported in the previous
chapter, the results showed that, generally, parents held positive attitudes toward heritage
language maintenance. Specifically, they believed that learning Chinese was important for
reasons like cultural identity, quality communication within family members, and benefits for the

job market in the future. However, the parents placed greater emphasis on listening and speaking
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skills. They also believed that heritage language school played an important role in their
children’s Chinese learning due to their limited teaching skills of heritage language and limited
energy. At the beginning of this study, the term ‘attitude’ was broken down into three aspects:
cognition, affect, and actions (Baker, 1992). Based on this, in order to comprehensively answer
the first research question, the parents’ attitudes toward the heritage language maintenance are
grouped into five categories: supportive attitudes toward heritage language maintenance,
different perspectives on their supportive attitudes, actions taken to support Chinese maintenance,
attitudes toward the heritage language school, and attitudes toward the four skills. The first two
categories will combine parents’ cognition and affect together to discuss their attitudes toward
heritage language maintenance as a whole. The third categories will focus on the actions they
practiced or will practice to maintain Chinese, while the fourth and the fifth categories will

separately present parents’ attitudes toward two topics related to heritage language maintenance.

5.1.1 Supportive attitudes toward heritage language maintenance.

The parents in this study reported that they believed in the importance of their children’s
Chinese learning. This is in line with other studies finding that most immigrant Chinese parents
hold positive attitudes toward heritage language maintenance, and they support their children’s
Chinese learning. In North America, Lao’s (2004) study surveyed 86 parents who enrolled their
children in a Chinese-English bilingual preschool in San Francisco., and the study applied
questionnaires to collect parents’ attitudes toward bilingual education and their expectations for
their children and the language environment at home. Through questionnaires, the researcher
found that parents strongly support Chinese-English bilingual education. The major reasons for
their attitudes were the practical advantages, positive effects on self-image, and development of

skills enabling effective communication within the Chinese-speaking community. Those reasons
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were also reflected by the parents’ interview in this study. When the parents discussing why they
support their children’s heritage language maintenance, they mentioned similar concerns such as
more job opportunities, positive cultural identity, and communication with family members. In
the same vein, Zhang and Slaughter-Defoe (2009) did a qualitative study to investigate attitudes
toward heritage language maintenance among Chinese immigrant parents and their second-
generation children. The researcher practiced participant observations in two Chinese local
communities in Philadelphia and ethnographic interviews with 18 Chinese immigrant families in
the communities. The results showed that Chinese parents in the United States value their
heritage language and take positive actions to maintain it in the next generation. In Canada, when
Li (2006) explored three Chinese-Canadian first and second graders’ trilingual (Mandarin,
Cantonese, and English) practices, the researcher found similar attitudes regarding heritage
language maintenance. The three focal students and their families were from the Greater
Vancouver area and the three children were in a grade 1 and 2 combined class in a multiethnic
elementary school with 80 percent Chinese student population. By using a variety of
ethnographic methods including direct observation, participant observation, interviews, and
document collection, the researcher found that the parents emphasized the heritage language and
expected their children to become multilingual. Similarly, the parents in this study value the
heritage language and enroll their children to heritage language school in order to promote their
children’s heritage language learning.

5.1.2 Different perspectives on parents’ supportive attitudes.

Regarding parent’s attitudes toward the heritage language, another point that needs to be
discussed is the source of their attitudes. In this study, the parents’ supportive attitudes toward the

heritage language maintenance were motivated by different reasons: some parents believed that
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Chinese language maintenance was indispensable to develop their children’s cultural identity,
while other parents thought that their child’s knowledge of Chinese would guarantee effective
communication with family members. Still other parents saw the potential economic capital that
knowledge of Chinese might bring (e.g., career opportunities).

From the perspective of cultural identity, the parents in this study showed deep affection
for their homeland, and they identified themselves and their children as Chinese or ‘overseas’
Chinese. In this, they are reminiscent of Redding (1990), who suggests that the majority of
Chinese immigrants have not psychologically left China, or at least they have not left some ideal
and perhaps romanticised notion of Chinese civilization. Zhang and Slaughter-Defoe (2009) also
mentioned that when Chinese parents seek to transmit their ethnic identity to their children, they
look to the heritage language to do it. The parents in this study bundled the Chinese language
with Chinese cultural identity. The parents seemed to believe that the Chinese language is the
prerequisite for developing a Chinese cultural identity. Similar opinions were also present in
some other studies (Leung & Uchikoshi, 2012; Liao & Larke, 2008). Lee (2013) found a similar
situation among Korean-speaking immigrant families in the USA. The parents in Lee’s study
hoped that their children would shape a positive ethnic identity through maintenance of the
heritage language. In this study, the parents’ affection for China and Chinese culture contribute to
their supportive attitudes of heritage language maintenance.

Secondly, from the perspective of effective communication, the parents in this study
reported that they were less proficient in English and French than in Chinese. Chinese was also
the most frequently used language between the parents and their children. Zhang and Slaughter-
Defoe (2009) indicated that heritage language loss among second-generation children hinders

communication between parents and children in immigrant families and threatens family
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cohesion, especially when the older generation are not able to use English fluently (p. 85). Zhang
(2010) gave specific examples to show that when immigrant Chinese parents communicate in
English with their children, the communication does not go smoothly due to the parents’ limited
English proficiency. Yan (2013) suggests that parents support the heritage language maintenance
for the sake of better communication in the family. In this study, parents’ concerns about
potential communicative estrangement between them and their children was a significant factor
in shaping their attitudes toward their children’s Chinese learning.

Thirdly, the potential practical and economic benefits of the heritage language in the
future were important to the parents in this study. They believed that their children would benefit
economically from their ability to speak Chinese. In the literature on heritage language
maintenance, not only Chinese immigrant parents, but most East Asian immigrant parents
promote their children’s heritage language maintenance because they believe their children will
have better future economic opportunities. For example, Kawaguchi (2014) practiced semi-
structured interviews with eight principals of Japanese language schools in the Greater
Vancouver area, and the interviews reflected that the Japanese immigrant parents emphasized the
potential benefits of heritage language. Park and Sarkar (2007) used questionnaires and
interviews to investigate nine Korean immigrant parents who had a child (or children) between
the ages of six to eighteen in 2005. They found that the immigrant Korean parents also noticed
the practical advantages of heritage language maintenance. For most immigrant parents from
East Asia, including the parents in this study, speaking more languages would lead to more
potential economic benefits, and their children would become more valuable in the future job
market. Overall, the three perspectives regarding parents’ supportive attitudes indicated in this

study seem to corroborate Liu’s (2008) study. Liu (2008) found that parents who held positive
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attitudes toward heritage language maintenance did so for three reasons: (a) the practical value of
the heritage language, such as a better career in the future; (b) the development of an ethnic
identity; and (c) increased cohesion within family (p. 42).

5.1.3 Actions taken to support Chinese maintenance.

As mentioned, the term ‘attitude’ was broken down into three aspects. Action is one of
the components. Therefore, parents’ actions that they did or plan to do to promote their children’s
heritage language maintenance were explored as well. Most parents in this study reported that
they had made great efforts and taken many actions to help their children maintain the heritage
language, especially when the children were younger. Some studies have documented that
Chinese immigrant parents tend to proactively promote heritage language maintenance by
adopting a Chinese-only policy in the home (Kung, 2013; Leung & Uchikoshi, 2012). In contrast
with these studies, however, none of the parents in this study set language rules in the home,
though Chinese was reported the most frequently used home language. In the same vein, Yan’s
(2013) research showed that out of 16 Chinese speaking parents, 15 stated that they spoke
Chinese most of the time at home with their children. In this study, the parents’ efforts to help
their children maintain the heritage language was reflected in their creation of a Chinese
speaking environment at home and by additionally organizing language-oriented activities such
as telling bedtime stories and teaching their children Chinese themselves. Lii and Koda (2011)
found that many Chinese immigrant parents teach their children Chinese at home and assign
Chinese homework to their children. They also found that parents often support their children’s
Chinese development by organizing family gatherings, providing daily TV exposure in Chinese,
and reading with children in Chinese. Similar practices were found in Korean heritage language

studies (Park & Sarkar, 2007).
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One additional piece of the puzzle that this study adds to the research literature is a
comparison of parents’ HL maintenance actions over time. Comparing the three age groups in
this study, the researcher found that as their children grew older, the parents gradually became
less active in participating in their children’s heritage language maintenance. The parents in the
first age group reported that they spent lots of time reading together or watching Chinese
cartoons. Although parents with children in the second and the third age groups recalled many
activities they did when their children were younger, they no longer engaged in such activities.
Rather, the parents tended to increasingly hand over the responsibility for Chinese maintenance
and related decision-making to their children as they grew older.

The parents in this study reported limited knowledge about heritage language
maintenance, and no one of the 12 parents had attended any related training or seminars in how
to support their children’s bilingualism. Although all participating parents spoke Chinese as their
first language, teaching Chinese seems to be a different story. When the children grow older and
moved up the educational ladder, the complexity and workload of Chinese learning increased
rapidly. With limited teaching skills and burdensome learning tasks, it was impractical for
parents to handle teaching Chinese to their children by themselves. As Hong (2016) discussed,
the age of children might affect parental involvement in their children’s reading activities, and
this also reflects the conflict between parents’ limited teaching skills and children’s increased
learning requirements.

5.1.4 Attitudes toward the heritage language school.

Because the participants in this study were recruited from a Chinese heritage language
school, all participating parents had already made the decision to enroll their children there, and

they were pre-disposed to have positive attitudes towards the school. According to Liang
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(2018)’s review of 17 studies, sending children to a heritage language school or program is a
prevalent practice among immigrant parents in order to maintain their children’s heritage
language. For example, Jeon (2008) found that Korean immigrant parents have such practices
and Li (2006) found a similar phenomenon among Chinese immigrant parents. In addition to
parents’ limited ability to teach Chinese to their children, there were two more reasons given for
their decision to send their children to the school. Firstly, although informal, daily accumulation
of experiences with the heritage language is indispensable for heritage language maintenance
(He, 2008, p. 2), the parents in this study still hoped the formal and systematic Chinese education
offered once a week would give extra support to their children’s heritage language maintenance.
Other studies have uncovered this same motivation among other immigrant parents. For example,
Zhang and Slaughter-Defoe’s (2009) study mentioned that many Chinese parents favored
Chinese heritage language school and anticipated that their children would be able to learn the
heritage language systematically, formally, and consistently in the school. In other studies, not
only Chinese immigrant parents, but a majority of Asian immigrant parents reported that they
encouraged their children to attend heritage language schools because they considered formal
heritage language education to be beneficial (Kawaguchi, 2014; Park, 2011). Parent’s emphasis
of formal heritage language education in school is consistent with the literature about Confucian
Heritage Cultures which value the formal education. By practicing three empirical studies in the
Hong Kong context, the researchers Lam, Ho and Wong (2002) indicated that parents were
satisfied with the work of the schools and they had confidence in the schools.

Secondly, with busy schedules, the working parents didn’t have enough time to provide
their children with a systematic education in Chinese at home. For this reason, Brown (2011)

found that some parents believed the best solution was to send their children to heritage language
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programs. It can be seen that the parents in this study believed in the importance of the formal
and systematic heritage language education provided by the heritage language school.
Furthermore, they relied on the heritage language school to make up for their own absence in
their children’s heritage language maintenance.

5.1.5 Attitudes toward the four skills.

An interesting point to emerge from this study concerned parents’ varying attitudes
toward development of the four language skills in Chinese. By ranking their goals for their
children’s heritage language learning, the parents showed that they placed greater importance on
speaking and listening skills. Previous studies have similarly indicated that most Asian
immigrant parents are enthusiastic with regard to their children’s oral proficiency in the heritage
language (L1, 2006; Noro, 2009; Park, 2013). It’s understandable that the parents would prioritize
oral proficiency. Firstly, compared with the arduous effort required to develop Chinese writing
skills, they could create a favorable Chinese-speaking environment at home with little effort.
Secondly, oral proficiency carried a more immediate need in their daily lives. They children
needed it to communicate with them and other family members.

The de-emphasized literacy ability, especially the writing skill, was mainly caused by the
difficulty of developing written Chinese literacy. As Zhang (2010) discussed, Chinese immigrant
parents might perceive promoting literacy as a challenging task due to the linguistic
characteristics of the Chinese language, such as different orthographic systems. As a result, the
parents who tried to teach Chinese writing in person expressed contentment as long as their
children could speak the heritage language, but they did not particularly expect their children to
be literate. When Liao and Larke (2008) explored the reasons why parents chose Chinese

heritage schools, they found that most parents expected their children to master conversational
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and reading skills but not writing. Moreover, the parents did not see an equivalent practical use
for Chinese reading and writing skills.
5.2 Children’s Attitudes

The second and the third research questions addressed the children’s attitudes toward
heritage language maintenance and tried to find patterns in children’s attitudes across different
age groups. The main findings were that the children in this study showed positive attitudes
toward heritage language maintenance, and their beliefs regarding the importance of the heritage
language evolved over time. At different ages, the children experienced different feelings
towards learning Chinese that were related to their maturity and the learning burden posed by the
fact that the curriculum also changed and became more demanding as they grew older. In fact, all
participating children enjoyed a favorable heritage language environment at home, but heritage
language school still played a considerable role in the development of their heritage language. In
particular, some participating children mentioned that the heritage language school had helped to
develop their Chinese literacy. Moreover, like their parents, the children had their own ideas
about the four language skills in Chinese. This was particularly the case among participants in
the oldest age group, who chose to attend the heritage language school without their parents’

influence.

5.2.1 Attitudes toward heritage language maintenance.

Before beginning this part of the discussion, one thing to note is a peculiarity related to
older children’s enrolment at the school. Those students who remained in the program in the long
term were the ones who had chosen to do so themselves. As noted above, their parents left this
decision up to them. In other words, the older group of students were more likely to have a

positive attitude towards the heritage language by virtue of self-selection. That being stated, all
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of the children in this study showed generally positive attitudes toward the heritage language
except those in the second age group, but there were three findings worth further discussion here.
Firstly, the children’s belief in the importance of heritage language maintenance evolved over
time. Compared to the first two age groups, the children in the third age group showed clear and
specific beliefs regarding their heritage language maintenance. Different from the first age group
who seemed to attend the school because they were told to, and different from the second age
group who were struggling to go through the demands of learning to read and write in the
heritage language, the third age group had found personal meaning for Chinese in their life.

Secondly, the children’s parents played an indispensable role in the development of their
children’s positive attitudes toward the heritage language. Findings from many studies (Hinton,
1999; Luo & Wiseman, 2000; Mills, 2001) indicate that parents who explicitly display positive
attitudes toward heritage language have a strong influence on the children’s attitudes. As Liu
(2008, p. 42) stated, the positive attitudes toward heritage language were “instilled in children
via daily contact” and served to enhance their heritage language maintenance. In this study, the
children in the first age group showed the most apparent evidence of having had positive
attitudes instilled by their parents. The children generally presented positive attitudes toward the
heritage language, but they also stated that it was their parents who told or asked them to learn
Chinese and attend the Chinese weekend school. Luo and Wisemean (2000) also discussed that
the parent-child cohesion was an important mediating factor in the relationship between the
parent’s language attitude and the children’s ethnic language retention. Therefore, the children’s
positive attitudes, to a varied degree, were influenced by or transmitted from their parents. Even
s0, in the long run, it’s the children who play the decisive role in determining their attitudes.

Thirdly, though the children usually showed positive attitudes toward the heritage
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language itself, they experienced different feelings toward learning it. In general, their feelings
changed mainly caused by the increasing Chinese learning burden, especially the second age
group who met the burden for the first time. Although the third age group also bore an additional
learning burden, they feel positively enough about the language to stick with it. From the
interview results of the three age groups, it can be found that the children in the first age group
were the most passionate about learning Chinese. There are two reasons that account for their
passion: one is less complex learning tasks. Zhang and Slaughter-Defoe (2009) found that
younger children in their study were usually happy with learning the heritage language and they
thought that learning Chinese was fun. In Chinese class during this period, they tend to play
games and do interesting and entertaining activities. As the difficulties of learning Chinese
increased, and the complex Chinese written system was introduced, the children’s passion and
interest in learning Chinese lessened. Similar conclusions also emerged from other studies (Liu,
2008; Zhang & Slaughter-Defoe, 2009). However, not all children’s passion and interest go down
all the time. In this study, the children in the third age group showed a different profile. Even
though they reported that they experienced the same difficult period when they began to learn
Chinese writing, they persisted, and earnestly proceeded to maintain the heritage language.

5.2.2 Attitudes toward the heritage language school.

The children generally reported positive attitudes toward the heritage language school,
but they gave different explanations for their positive attitudes. Firstly, the children enjoyed
meeting their peers in the heritage language school. Du (2007) also mentioned that many
students found it was “fun” to gather with other Chinese people by attending the school (p. 157).
The Chinese heritage language school gathered a great number of children and the school

provided all kinds of cultural activities regarding Chinese learning, thus the children enjoyed the
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interesting and relaxing environment. Besides, certain children mentioned the Chinese-speaking
environment created by the heritage language school. The Chinese heritage language school was
considered by the students as an important context to “speak their heritage languages and
experience Chinese culture” (Wu, 2011, p. 950). Moreover, the children in higher grades stated
that they valued the support provided by the school regarding developing their Chinese literacy.
The Chinese heritage language school is one of the few institutions where they have access to
systematic teaching about Chinese writing. Therefore, the children in this study, for different
reasons, showed positive attitudes toward the heritage language school.

Attitudes toward the four skills. In fact, the children did not show unanimous attitudes
toward the four skills of their heritage language. Some children believed that the four skills were
equally important, while others believed that listening and speaking were more important. The
second age group expressed the most obvious distinction among the four skills, and they showed
the most detestation of the writing skill. Again, the main influencing factor for their different
attitudes were the difficulties they encountered at different learning levels. In this study, the
children in the second age group were facing difficulties in learning Chinese writing. Some of
these learners reported that speaking and listening skills were more important. For them, the
main purpose of Chinese was for communicating with their parents and other family members,
and they did not see the practical use of learning to read and write. However, the children in the
third age group showed different ideas. They believed that all four skills were important for
heritage language maintenance, and the heritage language school provided irreplaceable help for
developing Chinese literacy. Although the children who insisted on heritage language
maintenance made the effort to develop reading and writing skills, the results were unsatisfactory.

As Zhang (2008, p. 93) found, the majority of immigrant children understood Chinese when
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spoken to and some could speak Chinese fluently, but most of them had “a low level of Chinese
literacy” because they did not have adequate reading or writing skills in Chinese.

In order to answer the research questions, this chapter discussed the parents’ and
children’s attitudes toward heritage language maintenance from different perspectives. In general,
the parents held positive attitudes while the children presented divergences with moving up the
educational ladder. The children shared some common points across the different age groups, but

it’s not possible to say that the children showed patterns in their attitudes.
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Chapter 6 Conclusion

This study examined parent’s and children’s attitudes toward heritage language
maintenance and children’s attitudes at different age groups. By applying semi-structured
interviews with both the parents and the children, the researcher collected data and drew
important results through thematic analysis. the results showed that parents in this study believe
in the importance of heritage language maintenance, while the children’s beliefs evolve over time.
Besides, both the parents and children placing grater importance on speaking and listening skills,
and they prefer the support from heritage language school. I hope that the results may contribute
to the existing body of literature, particularly about Chinese immigrants’ attitudes toward
heritage language maintenance in Canada. However, this study still has some limitations which
are important to note in order to have a more precise understanding of the results. At the same
time, I hope that these limitations could offer inspiration for future research. Therefore, this
chapter will introduce the present study’s limitations, contributions, and suggestions for future
research.
6.1 Limitation

In spite of the interesting findings in this study, there are two limitations to be noted for a
more accurate interpretation of the results. Firstly, the sample scope of this study is limited
because the participants were recruited from a heritage language school in Montreal. Considering
the registration of the heritage language school is voluntary, it’s possible to assume that parents
or children who did not support heritage language maintenance or who were not interested in
Chinese learning would have decided to drop out of the school. That is, the parents’ or children’s
attitudes identified may be limited because the participants are a self-selected type.

Secondly, this study selected child participants from three age groups and tried to
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examine how age affects their attitudes toward Chinese language maintenance by comparison,
and the results did show that children’s attitudes at each age group have some common features.
However, the comparison of participants at different age groups is not enough to know to what
extent age played a role in children’s different attitudes.
6.2 Contribution

Despite the limitations, this study contributes to the body of existing literature concerning
attitudes and heritage language maintenance. Firstly, my findings fill the gap in previous research
studies on Chinese heritage language attitude that Chinese immigrants in Canada in general hold
supportive attitudes toward their heritage language maintenance. Through semi-structured
interviews, this study also advances the extant literature on parent’s attitudes by illustrating
parents’ reasons and considerations of their attitudes. For instance, parents emphasize effective
communication within the family and positive cultural identity based on heritage language, as
well as the potential benefits brought by Chinese learning. Furthermore, by comparing the three
age groups, the study has made a contribution in terms of children’s different attitudes at
different age groups. Therefore, the heritage language education could apply targeted teaching

methods.

6.3 Future Research

The present study presented a few interesting findings about attitudes and heritage
language maintenance, but future research is required to explore children’s attitudes toward
heritage language maintenance which are ignored by most studies. Firstly, how children’s
attitudes toward heritage language maintenance change in the process of growth should be
examined. In fact, children’s attitudes are subject to many influencing factors, thus they always

change with situations. For example, parental attitudes, peer environment, and learning burden
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from public school are the factors that might affect children’s attitudes. In addition, it’s also
recommended for researchers to investigate parents’ and children’s different emphasis on oral
skills (listening and speaking) and literacy skills. The present study mentioned the phenomenon
that parents place more importance on oral skills of the Chinese language, but the reason why
parents and children have different emphases and the results caused by such different emphases
deserves more attention.

As discussed above, more and more immigrant parents realized the value of their heritage
language and the value of maintaining their heritage language. However, heritage language
maintenance needs more attention from several aspects like parents, school authorities,

researchers and the whole society.



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

References

Alba, R., Logan, J., Lutz, A., & Stults, B. (2002). Only English by the third generation? Loss and
preservation of the mother tongue among the grandchildren of contemporary immigrants.
Demography, 39(3), 467-484.

Baker, C. (1992). Attitudes and language (Vol. 83). Bristol, Multilingual Matters.

Bialystok, E., & Craik, F. I. (2010). Cognitive and linguistic processing in the bilingual mind.
Current directions in psychological science, 19(1), 19-23.

Boyatzis, R. E. (1998). Transforming qualitative information: Thematic analysis and code
development. New York, SAGE Publications.

Braun, V. & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3, 77-101.

Bradley, D., & Bradley, M. (2013). Language attitudes: The key factor in language maintenance.
In Bradley, D., & Bradley, M. (Eds.), Language endangerment and language
maintenance (pp. 21-30). Abingdon, Routledge.

Brown, C. L. (2011). Maintaining heritage language: Perspectives of Korean parents.
Multicultural Education, 19(1), 31-37.

Campbell, R. N., & Rosenthal, J. W. (2000). Heritage languages. In Rosenthal (Ed.), Handbook
of undergraduate second language education (pp. 165-184). Abingdon, Routledge.

Canada Census Bureau (2016). Census Profile, 2016 Census. Retrieved from
https://www12.statcan.gc.ca/census-recensement/2016/dp-pd/prof/index.cfm?Lang=E

Center, P. H. (2004). Assimilation and language. Washington, DC: March. Retrieved from

https://www.pewresearch.org/hispanic/2004/03/19/assimilation-and-language/

Crawford, J. (2000). At war with diversity: US language policy in an age of anxiety (Vol. 25).


https://www12.statcan.gc.ca/census-recensement/2016/dp-pd/prof/index.cfm?Lang=E
https://www.pewresearch.org/hispanic/2004/03/19/assimilation-and-language/

FAMILY AND HERITAGE LANGUAGE MAINTENANCE

Bristol, Multilingual Matters.
Du, L. (2008). Community-based education and the formation of ethnic identity: Case study in a
Chinese American community. Buffalo, State University of New York at Buffalo.
Ennser-Kananen, J. (2012). “Survival of the fittest”: Language attitudes in a German classroom.
International Journal of Language Studies, 6(2), 39-66.

Fillmore, L. W. (2000). Loss of family languages: Should educators be concerned? Theory into
practice, 39(4), 203-210.

Fishman, J. A. (1991). Reversing language shift: Theoretical and empirical foundations of
assistance to threatened languages (Vol. 76). Bristol, Multilingual Matters.

Fishman, J. A. (2014). Three hundred-plus years of heritage language education in the United
States. In Handbook of heritage, community, and Native American languages in the
United States (pp. 50-58). Abingdon, Routledge.

Guardado, M. (2002). Loss and maintenance of first language skills: Case studies of Hispanic
families in Vancouver. Canadian Modern Language Review, 58(3), 341-363.

Hashimoto, K., & Lee, J. S. (2011). Heritage-language literacy practices: A case study of three
Japanese American families. Bilingual Research Journal, 34(2), 161-184.

He, A. W. (2008). Chinese as a heritage language: An introduction. Chinese as a  heritage
language: Fostering rooted world citizenry, 2, 1-12.

Hinton, L. (2001). Language revitalization: An overview. In Hinton, L., & Hale, K. (Eds.), The
green book of language revitalization in practice (pp. 3-18). California, Academic Press.

Hong, M. (2016). Heritage Language Maintenance and Development among Asian Immigrant
Families in Canada. Retrieved from

http://dspace.library.uvic.ca/bitstream/handle/1828/7321/Hong_Mina MEd 2016.pdf?se



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

quence=1&isAllowed=y

Hornberger, N. H., & Wang, S. C. (2008). Who are our heritage language learners? Identity and
biliteracy in heritage language education in the United States. In Brinton, D. M., Kagan,
0., & Bauckus, S. (Eds.), Heritage language education: A new field emerging, 3-35.
Abingdon, Routledge.

Huang, Z. D. (2012). Chinese heritage school's role in Chinese language maintenance and
identity formation in the US (Doctoral dissertation). Retrieved from ProQuest
Dissertation and Theses database. (AAT Number: 3545635).

Jeon, M. (2008). Korean Heritage Language Maintenance and Language Ideology. Heritage
Language Journal, 6(2), 54-71.

Jia, G. (2008). Heritage language development, maintenance, and attrition among recent Chinese
immigrants in New York City. Chinese as a heritage language: Fostering rooted world
citizenry, 2, 189-203.

Kang, H. S. (2013). Korean-immigrant parents’ support of their American-born children’s
development and maintenance of the home language. Early Childhood Education Journal,
41(6),431-438.

Kawaguchi, M. (2014). Reframing heritage language education from an intercultural
perspective: The case of Japanese language schools in greater Vancouver. Retrieved
from
http://dspace.library.uvic.ca/bitstream/handle/1828/5775/Kawaguchi Mayo MA 2014.p
df?sequence=1&isAllowed=y

Kelleher, A. (2010). Who is a heritage language learner? Retrieved from

http://www.cal.org/heritage/pdfs/Who-is-a-Heritage-Language-Learner.pdf



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

Krashen, S. (2000). Bilingual education, the acquisition of English, and the retention and loss of
Spanish. In Roca, A. (Ed.), Research on Spanish in the US (pp. 432-444). Somerville,
Cascadilla Press.

Kung, F. W. (2013). Bilingualism and the second generation: Investigating the effects and
methods of heritage language maintenance and second language acquisition. English
Teaching and Learning, 37(3), 107-145.

Lambert, W. E., Mallea, J., & Young, J. C. (1973). Culture and language as factors in learning
and education. Cultural diversity and Canadian education: Issues and innovations, 3,
130-233.

Lam, C. C., Ho, E. S. C., & Wong, N. Y. (2002). Parents’ beliefs and practices in education in
Confucian heritage cultures: The Hong Kong case. Journal of Southeast Asian Education,
3(1), 99-114.

Lao, C. (2004). Parents' attitudes toward Chinese—English bilingual education and Chinese-
language use. Bilingual research journal, 28(1), 99-121.

Lee, B. Y. (2013). Heritage language maintenance and cultural identity formation: The case of
Korean immigrant parents and their children in the USA. Early Child Development and
Care, 183(11), 1576-1588.

Lee, S. H. (2018). Heritage Language. The TESOL Encyclopedia of English Language Teaching,
8, 1-6.

Lee, J. S., & Oxelson, E. (2006). “It's not my job”: K—12 teacher attitudes toward students'
heritage language maintenance. Bilingual Research Journal, 30(2), 453-477.

Lei, J. (2012). Socio-psychological factors affecting heritage language education: a case study of

Chinese American adolescents. New Waves-Educational Research & Development, 15(1),



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

66-75.

Leung, G., & Uchikoshi, Y. (2012). Relationships among language ideologies, family language
policies, and children's language achievement: a look at Cantonese-English bilinguals in
the US. Bilingual Research Journal, 35(3), 294-313.

Li, G. (2006). The role of parents in heritage language maintenance and development: Case
studies of Chinese immigrant children’s home practices. Heritage language development:
Focus on East Asian Immigrants, 32, 15-31.

Liang, F. (2018). Parental Perceptions toward and Practices of Heritage Language Maintenance:
Focusing on the United States and Canada. Retrieved from
https://files.eric.ed.gov/fulltext/ED581470.pdf

Liao, L. Y., & Larke, P. J. (2008). The Voices of Thirteen Chinese and Taiwanese Parents Sharing
Views about their Children Attending Chinese Heritage Schools. Retrieved from
https://files.eric.ed.gov/fulltext/ED503882.pdf

Liu, R. (2008). Maintaining Chinese as a heritage language in the United States: What really
matters? The Arizona Working Papers in Second Language Acquisition and Teaching, 15,
37-64.

Lu, X., & Li, G. (2008). Motivation and achievement in Chinese language learning: A
comparative analysis 0f Chinese as a heritage language: Fostering Rooted World
Citizenry, 2, 89.

Lu, C., & Koda, K. (2011). Impact of home language and literacy support on English-Chinese
biliteracy acquisition among Chinese heritage language learners. Heritage Language
Journal, 8(2), 44-80.

Lukmani, Y. M. (1972). Motivation to learn and language proficiency. Language Learning,



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

22(2),261-273.

Luo, S. H., & Wiseman, R. L. (2000). Ethnic language maintenance among Chinese immigrant
children in the United States. International Journal of Intercultural Relations, 24(3), 307-
324.

Maguire, M., & Delahunt, B. (2017). Doing a thematic analysis: A practical, step-by-step guide
for learning and teaching scholars. AISHE-J: The All Ireland Journal of Teaching and
Learning in Higher Education, 9(3).

Masgoret, A. M., & Gardner, R. C. (2003). Attitudes, motivation, and second language learning:
A meta-analysis of studies conducted by Gardner and associates. Language learning,
53(S1), 167-210.

Nesteruk, O. (2010). Heritage language maintenance and loss among the children of Eastern
European immigrants in the USA. Journal of Multilingual and Multicultural
Development, 31(3), 271-286.

Noro, H. (2009). The role of Japanese as a heritage language in constructing ethnic identity
among Hapa Japanese Canadian children. Journal of Multilingual and Multicultural
Development, 30(1), 1-18.

Park, S. M. (2011). The role of ethnic religious community institutions in the intergenerational
transmission of Korean among immigrant students in Montreal. Language, Culture and
Curriculum, 24(2), 195-206.

Park, S. M. (2013). Immigrant students’ heritage language and cultural identity maintenance in
multilingual and multicultural societies. Concordia Working Papers in Applied
Linguistics, 4, 30-53.

Park, S. M., & Sarkar, M. (2007). Parents’ attitudes toward heritage language maintenance for



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

their children and their efforts to help their children maintain the heritage language: A
case study of Korean-Canadian immigrants. Language, Culture and Curriculum, 20(3),
223-235.

Polinsky, M., & Kagan, O. (2007). Heritage languages: In the ‘wild’ and in the classroom.
Language and Linguistics Compass, 1(5), 368-395.

Portes, A., & Rumbaut, R. G. (2001). Legacies: The story of the immigrant second generation.
California, University of California Press.

Redding, S. G. (1996). 18 Weak organizations and strong linkages. Chinese Business Enterprise,
2, 384.

Rumbaut, R. G. (2009). A language graveyard? The evolution of language competencies,
preferences and use among young adult children of immigrants. In Wiley, T. G., Lee, J. S.,
& Rumberger, R. W. (Eds.), The education of language minority immigrants in the United
States (pp. 35-71). Bristol, Multilingual Matters.

Stake, R. E. (2010). Qualitative research: Studying how things work. New York, Guilford Press.

Suarez, D. (2002). The paradox of linguistic hegemony and the maintenance of Spanish as a
heritage language in the United States. Journal of Multilingual and Multicultural
Development, 23(6), 512-530.

Swain, M., & Cummins, J. (1979). Bilingualism, cognitive functioning and education. Language
Teaching, 12(1), 4-18.

Tse, L. (2000). The effects of ethnic identity formation on bilingual maintenance and
development: An analysis of Asian American narratives. International Journal of
Bilingual Education and Bilingualism, 3(3), 185-200.

Valdés, G. (2005). Bilingualism, heritage language learners, and SLA research: opportunities lost



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

or seized? The Modern Language Journal, 89(3), 410-426.

Van Deusen-Scholl, N. (2003). Toward a definition of heritage language: Sociopolitical and
pedagogical considerations. Journal of Language, Identity, and Education, 2(3), 211-230.

Veltman, C. (1983). Language shift in the United States (Vol. 34). Berlin, Walter de Gruyter
GmbH & Co KG.

Wang, S. C., & Green, N. (2001). Heritage language students in the K-12 education system. In
Peyton, J. K., Ranard, D. A., & McGinnis, S. (Eds.), Heritage languages in America:
Preserving a national resource, (pp. 167-196). Streetsboro, Delta Systems Company Inc.

Wiley, T. G. (2014). The problem of defining heritage and community languages and their
speakers: On the utility and limitations of definitional constructs. In Wiley, T. G., Peyton,
J. K., Christian, D., Moore, S. C. K., & Liu, N (Eds.), Handbook of heritage, community,
and Native American languages in the United States (pp. 33-40). Abingdon, Routledge.

Wu, H. P. (2011). Constructing culturally pedagogy in Chinese heritage language classrooms: A
multiple-case study. Retrieved from http://eric.ed.gov/?1d=ED529916

Yan, R. L. (2003). Parental perceptions on maintaining heritage languages of CLD students.
Bilingual Review/La Revista Bilingiie, 99-113.

Young, M. Y., & Gardner, R. C. (1990). Modes of acculturation and second language proficiency.
Canadian Journal of Behavioural Science/Revue canadienne des sciences du
comportement, 22(1), 59.

Zhang, D. (2010). Language maintenance and language shift among Chinese immigrant parents
and their second-generation children in the US. Bilingual Research Journal, 33(1), 42-60.

Zhang, D., & Slaughter-Defoe, D. T. (2009). Language attitudes and heritage language

maintenance among Chinese immigrant families in the USA. Language, Culture and


http://eric.ed.gov/?id=ED529916

FAMILY AND HERITAGE LANGUAGE MAINTENANCE

Curriculum, 22(2), 77-93.



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

Appendix A
Recruitment Letter to School Authority
Dear Sir/Madam,

My name is Junping Zhang and I am currently studying in the Master of Arts in Second
Language Education program at McGill University. The study I am carrying out is a part of my
Master of Arts thesis at the Faculty of Education, Department of Integrated Studies at McGill
University. The study aims to investigate Chinese immigrant parents’ and children’s attitudes
towards heritage language maintenance (Chinese) over the years. You and your
students’ participation will provide precious information to further explore the development of
heritage language in Chinese immigrant families. In return, the study will help the school’s
population of heritage language learners by shedding light on the process of maintaining heritage
languages as children grow older.

I would like to invite students enrolled in your school to participate in the research, and
hope to obtain your permission to recruit and possibly conduct research at your school. The study
will have two parts: interview with parents and interview with children. With your permission, I
will talk to the group of parents at lunchtime, describing the study and giving the parents who are
interested the consent letter which include a detailed explanation of the study. The parents will
read and sign if they want to participate. [ will contact them by phone or email to schedule the
interviews.

Your students may feel nervous or anxious during the interviews, In order to handle such
situation, the researcher will reassure participants that their answers will be kept confidential and
their confidentiality will be maintained in all publications. Your students will be told that they

don’t have to answer any question they don’t want to. If they seem nervous or anxious, the
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interviewer will stop the interview.. Also, I promise to protect students’ confidentiality. Only the
researcher and her supervisor would have access to students’ information. Participants would be
able to withdraw from the research at any time and ask for the researcher to destroy all data with
no negative consequences.

Thank you for your consideration of this request and I would greatly appreciate your
collaboration. If you have any questions or there are any further approval procedures, please

contact me at junping.zhang@mail.mcgill.ca or via phone 439-979-8220.

Sincerely,
Juning Zhang

Department of Integrated Studies in Education
3700 McTavish Street, McGill University
Montreal, QC Canada H3A1Y2

Tel: +1438-979-8220

Email: junping.zhang@mail.mcgill.ca


mailto:junping.zhang@mail.mcgill.ca
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Appendix B
The Verbal Content of Talking with Parents

Dear parents,

Good afternoon, my name is Junping Zhang and I am currently studying in the Masters of
Arts in Second Language Education program at McGill University. I am carrying out a study
which aims to investigate your and your children’s attitudes towards Chinese language
maintenance. Therefore, [ want to invite children from age 5 to 15 and their parents to participate
in this study. In return, you and your child will have an opportunity to know more about Chinese
language maintenance. During the research, you and your children are supposed to have two
separate interviews (one for the parent, and another for children) which will take you and your
children about 40 minutes in total. If you are interested, please come to me for more details about

the study.
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Appendix C
Participant Informed Consent Letter
Researchers:

Junping Zhang, current student in the Masters of Arts in Second Language Education
program at McGill University. My phone number is +1 438 979 8220 and my email is
junping.zhang@mail.mcgill.ca
Supervisor:

Dr. Susan Ballinger, Second Language Education, McGill University,
susan.ballinger@mcgill.ca

Dr. Mela Sarkar, Second Language Education, McGill University, mela.sarkar@mcgill.ca
Title of Project:

Family and heritage language maintenance: Parents’ and children’s beliefs and attitudes
over the years
Purpose of the Study:

This is an invitation for you and your child to participate in the research. The research
aims to investigate the relationships among parents’ and children’s attitudes, family heritage
language policy, and children’s heritage language proficiency. The research will add important
information to our knowledge about factors contributing to successful heritage language
maintenance, particularly among Chinese immigrant families.

Study Procedures:

This study includes an interview with you and with your child. You and your child will be

interviewed separately. You will be interviewed first regarding your beliefs, feelings, and actions

in relation to your child’s Chinese maintenance. Then your child will be interviewed about
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his/her attitudes and practices in relation to Chinese use and maintenance. The total time for both
interviews will be less than an hour, and the interview will be audio-recorded, transcribed and
analysed by the researcher. Only the researcher and her supervisor will have access to this data.
Voluntary Participation:

Participation in the study is voluntary. You and your child can refuse to participate in
parts of the study, decline to answer any question, and withdraw from the study and ask for the
researcher to destroy all your information at any time, for any reason. Whether you choose to
participate or not will not result in any loss of benefit to which they are otherwise entitled.
Potential Risks:

Some children may feel nervous doing an interview, but the researcher will assure them
that there are no right or wrong answers and that they can stop at any time for any reason.
Besides, if they seem nervous or anxious, the researcher will stop the interview immediately.
Potential Benefits:

Your participation in this study will contribute to knowledge of best practices for
maintenance of Chinese and other heritage languages, which could be used by community
centers and heritage language schools to support other parents’ efforts to maintain their heritage
language with their children as their children grow older.

Compensation:

You and your child will not receive monetary compensation for participating, but you
will receive gifts of appreciation like Chinese lunar calenders for you and bookmarks for your
child.

Confidentiality:

In the study, the researcher will collect information including your and your child’s name,
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age, and contact information. The identifiable data will be kept in a locked file cabinet. The
audio-recordings of the interview will be stored in a password protected file on a password
protected laptop. You and your children will never be identified by name. Only the researcher
and the supervisor can access the data. Your child’s response will not be shared with you.

The thesis results will be disseminated in the researcher’s master thesis, conference
presentations, and publications. The results will also be shared with all participants by email.
Yes:__ No:___ (You consent to your own and your child’s participation in an audio-
recorded interview.)

Questions:

Thank you for your consideration of this request and I would greatly appreciate your
participation. If you have any questions, please contact me at junping.zhang@mail.mcgill.ca or
via phone 439-979-8220, or my supervisor Dr. Susan Ballinger at susan.ballinger@mcgill.ca or
Dr. Mela Sarkar at mela.sarkar@mcgill.ca

If you have any ethical concerns or complaints about your participation in this study, and

want to speak with someone not on the research team, please contact the Associate Director,

Research Ethics at 514-398-6831 or lynda.meneil@mcgill.ca

Please sign below if you have read the above information and consent to participate in
this study. Agreeing to participate in this study does not waive any of your rights or release the
researchers from their responsibilities. A copy of this consent form will be given to you and the

researcher will keep a copy.

Personal Information

Parent’s Name Student’s Name

Child’s Age 5-8 years old ( ); 9-11yearsold ( ); 12-15 yearsold ( )



mailto:lynda.mcneil@mcgill.ca
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Contact Information

Phone Number IEmail

Parent’s Signature: Date:
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Appendix D
Verbal Assent Protocol for Children
Hello (the name of the child),

My name is Junping and I am currently studying in the Masters of Arts in Second
Language Education program at McGill University. I am doing a study about learning Chinese
and that’s why I need to do this interview with you. I will ask you some questions about your
experience and opinions about learning Chinese. I will not share your answers with your parents.
If you don’t want to continue, we can stop now. During the interview, if you wish to stop, you
can stop at any time. Again you won’t get in trouble for this, and there are no right or wrong

answers.



FAMILY AND HERITAGE LANGUAGE MAINTENANCE

Appendix E

Interview Questions for Parents
1. What’s your name? What’s your child’s name?
2. How long have you lived in Canada?
3. What’s your highest educational level?
4. How you rate your language proficiency level in Chinese, French, and English? (Please rate
between point 1-7, with 1 representing the lowest proficiency level and 7 representing the
highest possible proficiency level.)
5. Could you introduce the family members in your house and their daily practical languages?
6. What do you know about HL. maintenance?
7. Where can you look to find information about HL maintenance?
8. What kind of information or resources would you like to have to help HL maintenance?
9. Have your beliefs toward HL maintenance changed over the years? If so, what are the changes
and why?
10. Have you decided to maintain Chinese of your child? What informed your decision?
11. What language goals do you have for your child (speaking/listening, reading/writing,
proficiency level)? (For the proficiency level, please rate between point 1-7, with 1 representing
the lowest proficiency level and 7 representing the highest possible proficiency level.)
12. Do you think your beliefs and attitudes have affected your child’s attitudes? If yes, how?
13. Which language do you prefer to use at your home?
14. Why did you enroll your child into Chinese weekend school?
15. Have you ever considered not maintaining Chinese with your child?

16. How would you describe your child’s Chinese learning over the years? Have their language
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abilities been developing consistently or have there been periods where that learning has slowed
or even reversed?

17. Which kind of things have you done to maintain Chinese in your family?

18. Do you have rules about speaking Chinese or other languages in your home? (Give examples)
19. Do you feel like your current use of Chinese is helping to maintain your child’s Chinese
proficiency? Why/Why not? If not, do you have any plans to change your current use of the
language?

20. Has your language use or your language practices changed as your child has gotten older? If
so, what are the changes and why did they change?

21. Do you have any concerns or worries related to maintain Chinese of your child?

22. How do you plan to deal with your concerns over time?
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Appendix F

Interview Questions for Children
1. What’s your name?
2. How old are you?
3. How long have you been studying Chinese formally?
4. How do you feel about speaking Chinese at home? Is it necessary or unnecessary for you?
5. Do you think Chinese is important in your life? Why?
6. What language do your parents expect you to use at home? How do you feel about that?
7. Did you have language activities together with your parents? Like reading Chinese books or
listening Chinese audio-recordings together? How do you feel about that?
8. Do you want to continue learning Chinese?
9. Would you like to go to Chinese weekend school? Why?
10. Would you like to talk with your grandparents?
11. Which language do you use most frequent with your parents? With your siblings? With your
friends?
12. Do your parents help you to learn Chinese? How did they help you? How do you feel about
that?
13. Would you like to find a job which involve using Chinese in the future?

14. Would you like to let your children learn Chinese in the future?
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