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PREFACE 

The following report is the result of a survey aimed at relating 

certain objective factors, stated opinions, inferred attitudes, and 

stated reasons to the selection of teaching by grade eleven students in 

the Protestant High Schools of the Province of Quebec. It is hoped that 

a better knowledge of these factors will prove useful to those whose 

work is in any way connected with the selection and training of teachers. 

The writer is indebted to the many persans who helped in this 

work. Without the cheerful cooperation of the administrators, principals, 

teachers, and students of the schools included in this survey, this work 

could not have been done. Professer D.C.Munroe, Director of the Institute 

of Education of McGill University, was most helpful and encouraging, 

especially in his contacting of the schools used in the sample. To the 

many members of the staff of the Institute of Education who offered 

thoughtful suggestions and kindly, constructive criticism, sincere appre­

ciation is accorded. Professer Frances Crook was particularly helpful in 

assisting the writer with the statistical analysis. Professer Miles 

Wisenthal, director of this research, assisted the writer to an extent 

far beyond what weaso~ably could have been expected of any supervisor. 

Mr. Myer Horowitz was generous with his time and effort in proofreading 

the manuscript. 

Finally, the •rriter acknowledges his indebtedness to his wife for 

her patience and understanding during the course of this investigation. 
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CHAPTER I 

THE PROBLEM 

Introduction 

For the past twenty years, almost the whole of North America has 

been concerned with the widespread shortage of teachers. The Province 

of Quebec has not escaped this problem. One of the results of the 

shortage of teachers has been the issuing of emergency permits to 

people without teacher training, and sometimes to people with very 

doubtful educational background. A report published by the Institute 

of Education of McGill University in May, 1956, made the following 

statement: 

It was not uncommon in the early thirties 
for a rural school board to receive fifty 
applications for a single vacancy. But now 
it sometimes happens that such a board will 
receive no applications at all from qual­
ified teachers when a vacant position is 
advertised ••• Hi gh School students in sorne 
villages are being taught by teachers who 
have no more than high school education 
themselves, seventh graders by those whose 
forma! education did not progress beyond 
ninth grade, and perhaps worst of all, 
beginners by those with no teacher train­
ing whatever.l 

Although the problem has not been as severe as this in urban areas, 

it is a grave problem nevertheless. 

The report quoted above leads directly to another aspect of the 

1 
Institute of Education of McGill University, Teachers: Supply 

and Demand, Macdonald College, May, 1956, p. 1 
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same problem. With a shortage of teachers cornes an almost inevitable 

series of adjustments, and the quality of the teachers who are attracted 

is likely to be compromised. 

There are several sources of teachers. It is possible to attract 

married women into the classroom, especially when they have previously 

interrupted a teaching career to raise a family. An increasing number 

of these wemen are, in fact, being breught back to the profession. An 

increase in salaries offered to teachers may bring back to the profession 

men who have teaching certificates, but who have found other occupations 

mere financially rewarding. But by far the most promising source of 

teachers at any time would seem te be high school students who are at 

the stage of their schooling at which they must give serious consideration 

to the question of the selection of their future careers. 

Any attempt to alleviate the problem of a shortage of teachers -­

and good teachers are always likely to be in short supply -- must study 

the sources of teachers. Since it seems to the writer that high school 

students are the most promising source of supply, these should be 

studied first. 

Statement of the Problem 

The purpose of this survey is to discover what some of the factors 

associated with the selection or rejectien of teaching as a career 

by grade eleven students are. The study will attempt to compare 

certain objective facts, stated opinions, inferred attitudes and stated 

reasons of groups of students who select teaching, to these same factors in 
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students who reject teaching. 

Delineation ~ ~ Problem 

The groups of students who accept teaching are to be compared tG 

groups of students who reject teaching as a career on the basis of 

the follewing factors: 

1. Objective factors 

a. School attended 

b. Age 

c. Sex 

d. Religious affiliation 

e. Kind of dl-lelling lived in for most of the student 's life 

f. Educational backgreund of the parents 

g. Number of siblings in the family 

h. Main language spoken in the bouse of the student 

i. Income of the family 

j. Father's occupation 

k. Teaching experience in ether members of the family 

1. Type of course chosen by the student 

m. Academie level of the student 

n. OppGrtunity to further fermal education as related te the 
financial position of the family 

o. Experience in occupations of a teaching nature in the 
personal background of the student 

2. Stated epinions 

a. Help given students in selecting future careers by high 
scheol teachers 



b. Extent of the school's guidance program 

c. Individual said to have had the strongest influence on 
the student in helping him to select his career 

d. Course of teacher training to be followed in the event 
of the student's selecting teaching as a career 

e. Level of teaching aspired to in the event of choosing 
teaching as an occupation 

f. Comparison of high scho~l teaching to other occupations 
of similar training requirements 

4 

g. Comparison of elementary school teaching to other occupations 
having similar training requirements 

h. Student's level in his own class 

i. Student's level in all classes of his grade 

j. Student's ambition as to length of training 

3. Stated or inferred attitudes 

a. Teaching as a career -- salary, social position and the like 

b. Prestige ranking of elementary scheol teaching 

c. Prestige ranking of high school teaching 

d. Prestige ranking ef teachers in general 

e. Relative prestige ranking of elementary teaching to 
high school teaching 

4. Stated reasons for the selection or rejection of teaching 

Delimitation of the problem 

This study is a normative survey. The aim is simply to discover 

what factors may influence choice or rejection of teaching as an 
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occupation, and although some explanations may be suggested, it is not 

the purpose of this survey to find out why these factors seem to in­

fluence acceptance or rejection. 

This study deals with grade eleven students only. These students 

are enrolled in certain Protestant high schools throughout the Province 

of Quebec, and are a sample of one graduating year. Although it is 

hoped that the findings will be indicative of certain trends, they 

will be descriptive of students of the one year only. 

The schools have been selected on the basis of sampling techniques 

which will be outlined in a later chapter, but there has been no samp­

ling within the schools chosen, with the exception of one of the six­

teen schools used in the survey. Care was taken to avoid the choice of 

a day which would eliminate certain groups of students from any school; 

for example the Jewish Holy Days were avoided. The time of year was 

deliberately chosen with two factors in mind: first, examinations, and 

second, the time of year. The closer the student is to the end of the 

year, the more likely he is to have given serious thought to the choice 

of a career. Therefore , the questionnaires were distributed as close 

to the end of the year as possible without interfering with the immed­

iate preparation for matriculation examinations. 

Justi f ication of the choice of the problem 

As has already been pointed out, ,~ducators have been concerned for 

some time with the inadequacy of the numbers of teachers available for 

an ever-increasing number of students. There has been a critical short­

age of teachers, and the reasons for this are many and varied. 
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It is a well-known fact that World War II took nany qualified 

teachers away from the schools and into the armed services. Other teachers 

were attracted ta industrial occupations, as the salaries offered were far 

more attractive than those which could be earned in the classrooms. This 

was especially true for the young male teacher. It is also well-known 

that the war coincided with a significant increase in the national birth 

rate. This increase continued unabated for a period of over fifteen years, 

with a slight decrease being noted in the last year or two. For these 

reasons alone, there has been an increasing demand for teachers ever since 

the early 1940 1 s. But this increasing demand has been further increased 

by other factors. One of these has been the tendency for a larger proportion 

of the adolescent population to stay in school for a longer period of timc 

than previously, and this trend seems still ta be on the increase. This 

tendency was aided in the Province of Quebec in 1944 by the passing of 

legislation making attendance at school compulsory to the age of fourteen. 

It is interesting to note that as recently as March 13, 19612 , the legis-

lature of the province was planning to study the possibility of increasing 

the compulsory school attendance age to fifteen or sixteen. 

Another of these factors may be related, strangely enough, to the 

fact that we have been experiencing since the war a continuous period 

of prosperity. R.J.Maaske has studied this factor, and reports the fol1owing: 

A comparison of the dates of p~ak oversupply 
of teachers with the depression-year periods 
in the business cycles shows a marked relation­
ship. Likewise, a comparison of the general 
law-point periods of undersupply of teachers. 

2) News item in the Montreal Star, March 13, 1961, p.27. 



corresponds clearly with the peak-year periods 
of the business cycles of the United States. 3 

His study examined the period from 1900-1950, and there is good reason 

ta suspect that his findings would also be true of the Canadian situation 

during the same years. 

Whatever the combination of reasons, it is certain that there has 

been a shortage of qualified teachers, and it seerns likely that this 

shortage will continue for sorne tirne to corne. 

7 

In addition ta the shortage of. teachers, there has been wide-spread 

concern about the quality of the teachers who are now in the field, and 

also about the students who are attracted ta teaching. There is continuous 

-~cri ticisrn of the quality of the ~vork being done in the public schools. 

The schools are blarned for the "fact" that recent gradua tes can't spell, 

that they have bad rnanners, that young people don't realize the importance 

of hard work, and sa on. While rnuch of the criticism is undoubtedly 

based on rnisunderstanding and inaccurate observation, it is certain that 

the work being done by the schools can be irnproved. 

A shortage of the rnernbers of any occupation or profession is likely 

ta produce sorne lowering of the quality of the rnernbers being adrnitted to 

that occupation during the shortage. The National Education Association 

makes the follmving staternent: 

During ~.J'orld Har II, i t became general prac­
tice ta issue emergency certificates ta alrnost 
anybody Hho Hould accept a teaching position. 
Hhen the plea Has made for higher standards 
of admission to the teaching profession, a 
natiomvide cry arase that such action would 

3) R.L.Maaske, "Analysis of Trends in Teacher Supply and Dernand, 1900-1950, 11 

The Journal of Teacher Education, Vol. II, 1951, P.265 



further increase the shortage of app4icants 
by driving aHay interested students. 

Another example of this opinion in print mé!y be found in the recent 

best-seller, The Organization Man, by William H. Hhyte, Jr. He writes: 

No one likes to make invidious remarks about 
people who have entered a field that calls for 
so much work for so little pay, but the facts 
are too critical for euphemism. It is now well 
evident that a large proportion of the younger 
people \vho uill one day be in charge of our 
secondary-school system are precisely those with 
the least aptitud5 for education of é!ll Americans 
attending college. 

8 

He goes on to state that in connection with its draft deferment program, 

the army has had the Educational Testing Service administer a series of 

nation-wide scholastic aptitude tests to undergraduates, and the by-product 

of this has been the 11brutally objective index11 of the caliber of students 

in different fields and different institutions. Of students majoring in 

a particular field, students majoring in education have been scoring at 

trevery bottom of the heap - no more than about 27 per cent having 

been able to make 6 a passing grade. 

Hhyte's findings are completely supported by Myron Lieberman in his 

important book, Education a s a Profession. 7 

4) National Education Association, 11The Postwar Struggle to Provide 
Competent Teachers, 11Research Bulletin, Vol. XXXV, 1957, p. 120. 

5) William H. Whyte, Jr., The Organization Man, Simon and Schuster, 
Ne\'1 York, 1956, p.83. 

6) Ibid., p. 83 

7) Myron,Lieberman, Education as a Profession, Prentice Hall, New York, 
1956, p. 228. 



To bring the subject a little closer to home, the Canadian Teachers 

Federation reports that the 1957 figures show that 19.2 per cent of 

Canadian teachers for that year bad less than two years formal education 

beyond junior matriculation, and that during the four years immediately 

following 1953, the proportion of teachers at this poor level of training 

bas steadily increased in the schools of Protestant Quebec. In 1950, 

62.2 per cent of Quebec Protestant teachers bad better than two years 

of formal education beyond junior matriculation, while oy 1957, the 
8 

figure bad dropped to 51.2 per cent. 

In a recent brief to the Government of Canada, the Canadian Teachers 

Federatien included a table showing that in Protestant Quebec, only 25 

9 
per cent of the teachers bad university degrees. 

Need for Survey at the Local Level 

The Canadian Teachers Federation reports that "of the ten provinces, 

only two, Prince Edward Island and Protestant Quebec, have shown any 

10 
significant increases in the maximum shortage." According to the 

findings of the Canadian Teachers Federation, Quebec seems to be one of 

the two provinces in which the problem is becoming more severe. This 

alone seems to be adequate justification for a survey of this kind. 

But it is also important to realize that while many studies have been 

conducted, the Quebec system of education is such a unique one that 

8 
Canadian Teachers Federation, "Trends in Certification Standards", 

Information Bulletin, 58-2, Research Division, C.T.F., Ottawa, 1958, p.S. 
9 

Canadian Teachers Federation, Brief to the Government of Canada, 
C.T.F., Ottawa, 1958. 

10 
Canadian Teachers Federation, "Trends in Certification Standards", 

Information Bulletin, 58-2, Reaearch Division, C.T.F., Ottawa, 1958, p.9. 

9 
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much of what applies to ether previnces and states may n~t apply here. 

The organization ef public scheels in the Province ef Quebec is un­

usual in that the systems are based en the fact that there are twe dis­

tinct cultures, having not only different racial erigins, languages, and 

secial custems, but different religiens as well. The elder culture is 

the French-Canadian ene. Its members are descendants ef the first white 

settlers, whe develeped a distinct natienal life befere the cenquest of 

New France by Great Britain in 1763. The conquerers granted certain 

censtitutienal rights te the French-Canadians, ameng them the right te 

keep their ewn language and religion. Fer many years the French-Canadians 

have been very censcieus ef their natienal heritage, and since educatien 

is a means ef transmitting and preserving that heritage, ceupled with 

the fact that under the British North America Act educatien is a pro­

vincial matter, the fellawing system has ev~lved. 

There is no minister ef educatien in the province ef Quebec. In­

stead, there is a body called the Council of Public Instructien, appeinted 

according te certain rules by the gevernment. The ceuncil is divided 

into two committees, the Catholic Committee and the Protestant Cemmittee. 

Altheugh by law these cemmittees operate under the council, in actual 

fact they get along quite nicely without it. In 1959, the council met 

for the first time since 1908, a peried ef mere than fifty years. The 

Cathelic Committee and the fretestant Cemmittee operate almost independ­

ently of each ether, and there are really two systems ef public education 

in the province. 

The preperty-owners pay school taxes on the basis of religieus affiliation. 
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Those who are Roman Catholic pay to the Catholic school-tax fund, while 

the Protestants and other non-Roman Catholics who elect to do so, pay 

(generally at a different rate) to the Protestant school-tax fund. Those 

who do not pay into either of these funds, contribute to the neutral 

tax panel at a rate higher than either of the other two funds. The money 

collected by the neutra! tax panel is divided between the two systems 

on the basis of the numbers of children of school age in each system of 

the community concerned. Thus, for individuals at !east, a conscious 

alliance with one of the two systems is encouraged. Furthermore, in 

arder to keep children in their proper systems, a substantial monthly 

fee is required of any child enrolled in the system other than that to 

which he belongs according to this arrangement. 

Theoretically, then, the system is a dual one, confessional in 

character. In actual practice, the Catholic system is really more 

confessional than the Protestant one, since it is attended almost ex­

clusively by Roman Catholic students, whereas representatives of all 

other groups, mainly Protestant and Jewish, attend the Protestant system. 

In addition to the system just described, there are private and 

parochial schools such as are fourid elsewhere on the continent. 

Since the present study is concerned with only the non-Roman 

Catholic students of the Province of Quebec, it is likely that for this 

reason alone, the findings of other studies may not be applicable to 

our local system. 

Another reason for conducting such a survey in the Province of 

Quebec is that there has been no thorough research done locally in this 

problem area since 1938, the year of the "Hepburn Report." (Report of the 

Quebec Protestant Education Survey). 
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Although the "Hepburn Report" did not limit itself to the field of 

teacher training, it had such important findings in this field that it 

is necessary to quote at length from it. The report made the follow-

ing statement: 

It was asserted that the best students 
did not offer themselves for teaching 
as a career, and that those who entered 
Macdonald College were as a group, 
inferior to the average.ll 

This led to the administration of intelligence tests to students in 

teacher training at Macdonald College and to regular arts and science 

freshman at McGill University. 

11 

The resulta of these tests showed that 
students in the first year at McGill 
University were of a distinctly higher 
type, their average intelligence being 
seven per cent above the average of the 
Macdonald group ••• The inquiry_ revealed 
beyond a doubt that an attempt is being 
made in the School for Teachers at 
Macdonald College to make teachers out 
of young men and women who are of less 
than average intelligence ••• the con­
clusion cannot be avoided that ••• the 
Protestant authorities in Quebec are 
annually wasting thousands of dollars 
and some part of the lives of young 
men and women in an attempt to train 
them to fill positions for which nature 
has denied them the necessary talents. 
This waste is unnecessary and in­
excusable.l2 

W.A.F. Hepburn, "Protestant Education in the Province of Quebec", 
Report of the Quebec Protestant Education Survey, 1938, p. 187. 

12 
Ibid., PP• 188-9. 
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It is only fair to point out that in reply to the above assertions, 

the Protestant Committee of the Council of Education of the Province of 

Quebec issued a lengthy statement, including the following reaction: 

Sweeping generalizations are always 
dangerous, and this made concerning 
the level of intelligence of the 
Protestant teachers of the Province of 
Quebec is, in our opinion, entirely 
unjustifiable. No ge&d can come from 
such a misrepresentation of the facts, 
and the Protestant Committee entirely 
dissociates itself from suÎh a con­
demnation of our teachers. 3 

It would seem reasonable to suspect that since each repert was 

expressed with such strong emotienal overtones, neither should be 

taken entirely seriously. But by the same token, neither opinion was 

bound to be entirely wrong. There is usually sorne truth to bath sides 

of the argument. It is interesting tg speculate on the present level of 

student teachers, taking the standard of the 1938 model as described 

by Hepburn, and adjusting that standard in view of the trend toward the 

increasing "maximum shortage" repGrted by the Canadian Teachers Federation. 

Significance of the Problem 

The writer feels that regardless of the level of the students now 

being attracted to teacher training institutions in the Province of 

Quebec, that level can be improved, and a knowledge of the factors that 

attract students to teaching as a profession, or steer them away from 

it, is a first step towards improving that level. 

13 
The Protestant Committee of the Council ef Education of the Province 

of Quebec, Statement Concerning the Report of the Protestant Education 
Survey, 1939, p. 94. 
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Summary 

There has been a critical shortage of qualified teachers in North 

America for almost a generation, and the Province of Quebec has not 

escaped this problem. It therefore seems important to learn as much as 

possible about the sources of new teachers, and the high schools are 

probably the best source. The purpGse of this survey is to discever what 

objective factors, stated opinions, inferred attitudes and stated ressons 

are associated with the selection or rejection of teaching by grade 

eleven students of the Protestant high schools of the Province of Quebec. 

Reasons fer the widespread shortage of teachers include the general 

manpower shortage which was a result of the Second World War, the increase 

in the birth rate associated with the war and continuing after it, the 

trend of students to remain in scheol for lenger periods of time than 

they did previeusly, and the shortage of teachers which is usually 

associated with a period of general prosperity. 

There has also been public criticism of the quality of teachers. 

It is asserted that the standards of teaching have dropped because of 

the issuing of emergency certificates and permits to make up for the 

shortage of teachers. This opinion is supported by ~igures comparing 

the educational qualifications of Quebec Protestant teachers of today 

to qualifications generally held a decade ago. 

It is felt that a local survey is needed, since the public education 

system of the Province of Quebec is a unique one, being confessional in 

character and organization, and that therefore many of the findings of 

other surveys in other provinces or states are probably not applicable 

in this province. 



No major survey of Protestant education in the Province of Quebec 

has been reported on since the Report of the Quebec Protestant Education 

Survey which appeared in 1938; that report cast serious doubts upon 
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the intellectual quality of the students then being trained fer teaching. 

It is asserted that, regardless of the level of quality of the 

students now being attracted to teaching in the Province of Quebec, that 

level can be improved, and that a knewledge of what attracts or repels 

prospective teachers will help to indicate what steps can be taken to 

impreve that level. 



CHAPTER II 

REIA TED STUD IES 

Introduction 

A great deal of research has been carried out in an attempt to dis­

caver the reasons for the selection of teaching as an occupation. One 

important reason for the amount of work that has been done is, that 

while certain factors are probably important everywhere, many are charac­

teristic only of certain localities. Public education in North America 

is not controlled by federal authorities. Renee, teachers in one state 

or province may be relatively well-paid by comparison to teachers in 

other states and provinces. Obviously, if the attitude towards salary is 

a factor in the decision to select teaching, the attitude will vary from 

state to state and from province to province on the basis of this one 

factor alone. But there are other differences. The cost and length 

of training required varies greatly. Standards of admittance to teacher 

training courses are not the same from place to place. Because of these 

and similar differences, each locality must discover for itself what the 

reasons for selecting or rejecting teaching are within its own boundaries 

of influence. 

Since such a great amount of work bas been done, it is not desirable 

to review all of it here. Important studies, representative of the kind 

of work that has been done during the last decade in various places, will 

be reviewed. In addition to this, reference will be made to the 

Hepburn survey of 1937-38, since it was conducted in the Province of Quebec. 

Review of Related Studies 

It has not been possible to locate any published account of any survey 
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of factors associated with the selection of teaching by Protestant high 

achool students in the Province of Quebec. 

The most recent major survey of Protestant Education in the Province of 

Quebec is the one which was conducted by W.A.F. Hepburn in 1937 and 1938. 

Although the selection of teaching as an occupation was not the main topic 

of this survey, sorne work in this field ~.;as done and reported on. The 

1 ' "Hepburn Report", as has already been pointed out, suggested that one of 

the factors associated with the selection of teaching by Protestant 

students in the Province of Quebec was l~w intelligence. 

None of the other studies referred to in this Chapter was conducted 

locally. 

Sanford and Trump, in the Encyclopedia of Educational Research, re-

view studies carried out on the pre-service selection of teachers. They 

point out that "an analysis of teacher supply and demand clearly indicates 
2 

the désirability of selection." Such a statement would seem to indicate 

a dissatisfaction with either the quality or number or both of the 

students being attracted to teaching. 

Langston reports a study carried out in Oregon which indicated a 

complete shift from positive attitude held towards teaching by grade 

six pupils to a strongly negative attitude held by senior high school 

students. She suggests two possible reasons for this. 

1 
See Chapter 1, pp. 12-13 

2 
Charles W. Sanford, and J. Lloyd Trump, "Teacher Education - IV. 

Preservice Selection," Encyclopedia of Educational Research, Revised Edition, 
The Macmillan Co., New York, 1952, p. 1390. 



It may be that the development of negative 
attitudes toward teaching as a vocation is 
a necessary part of becoming acceptable in 
the higher age groups. One must bend his 
attitudes, at the high school level, to con­
form with the generally held attitude or 
climate of opinion to be acceptable by one's 
peer group. This would seem true even if 
the attitudes were in essential disagreement 
with the facts. A second possibility is that 
the attitudes change to square more exactly 
with the facts as insight is deepened. One 
needs to ask himself whether or not teaching 
as a profession does provide the thing that 
all the age groups seem to agree that they 
want.3 
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R.A. Barnes also makes the same comment, and offers the following 

theory: "Part of our recruitment loss is due to the attitude of the 

teachers with whom these children come in contact at the junior and 

senior high school level.114 

Homer L. Johnson studied the function of high schools in the 

selection of prospective teachers, and came to the conclusion that 

"good teachers are constant agencies for teacher recruitment."5 

His article lists the characteristics of good teachers that help to 

lead students to the decision to teach. This study was conducted in 

a professional summer school for teachers in Kansas in 1950, and al-

though such a study may be helpful in determining why certain students 

have selected teaching, it does not attempt to approach students who 

have decided to reject teaching as an occupation. 

3 
Roderick C. Langston, "A Study of Attitudes toward 'leaching as a 

Vocation," The·.Journal of Teacher Education, Volume 4, 1951, p. 86. 
4 
R.A. Barnes, "Recruiting Teachers for Tomorrow's Schools," School 

Review, Vol. LXl, Sept. 1953, p. 359. 
5 

Homer L. Johnson, "The Function of the High Schools in the Selection 
of Prospective Teachers," The Journal of Teacher Education, Vol. II, 1951 
p. 38. 
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In 1951, Robert W. Richey reported on a study he carried out in 

Indiana in collaboration with William H. Fox. This survey seems to the 

writer to be the most thorough of all the studies reviewed in this 

chapter. It approached a large sample of high school students and 

attempted to determine what factors were associated with the selection 

or rejection by those students of teaching as a vocation. Among the 

factors found to be related to the decision to teach were the prestige 

that pupils attach to teachers, the academie level of the student, the 

income of the parents, and experience factors in the student's own 

6 background. 

The study by Richey and Fox served as a model for much of the 

present survey, and the writer · is indebted to Dr. Richey for additional 

information concerning the Indiana survey. 

Willcox and Beigh, in studying motives in the choice of teaching, 

came to the following conclusion: 

6 

It could be seen that teaching is chosen 
not merely because of intellectual interest, 
but, more frequently, on the basis of 
emotional needs. While this ••• should be 
viewed favorably, the very fact of emotional 
involvement makes a closer examination of 
such motives necessary ••• The "learned" 
reasons -- that is, the replies which students 
think are expected of them (i.e. "teachirig is 
essential work ••• " "desire to help so~iety ••• ") 
should not be accepted at face value. 

Robert W. Richey, "Factors that High School Students Associate with 
the Selection of Teaching as a Vocation," Bulletin of the School of 
Education, Indiana University, 1952, P. 45. 

7 
P .A. Willcox, and H.G. Beigh, ''Motives in the Choice of Teaching," 

Journal of Teacher Education, Vol. IV, 1953, P. 109 
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It is because ef this idea that the present study deals with ebjective 

factors and inferred attitudes as well as with stated œpinions and 

stated reasons fer the selectien ef teaching. 

c. Fielstra cenducted a survey reperted en in 1955 cencerning 

facters influencing the decisien te beceme a teacher. Students en-

relled in an intreductery educatien ceurse in the University ef 

Califernia were questiened concerning their beliefs abeut eppertunities 

in teaching, and their epiniens cencerning factors which had influenced 

them in the selection of teaching as an eccupatien. The three mest 

impertant oppertunities in teaching, in erder, as discevered by Fielstra 

were given as follews: 

1. Te help y0ungsters develep seund values ef living, 
desirable citizenship attitudes, and deep 
appreciatien ef the geod and beautiful. 

2. Te werk with children and adelescents and te be 
an inspirâtienal friend te them. 

3. Te make a significant centribution to the preser­
vation and extension of the democratie way of 
life. 8 

Many of the ether reasens and factors reported by Fielstra have much 

the same tene of high ideals ceuched in emetienal verbalisms. It 

should be neted that while these ideas may very well be facters in the 

decision to teach, they are alse the kind of thing referred te by 

Gerhard Lang, who states that 

8 
C. Fielstra, "Factors Influencing the Decisien te Beceme a 

Teacher," Jeurnal of Educational Research, Vol. XLVIII, 1955, p. 661. 



Motives (for becoming a teacher) can be 
studied or inferred at several levels. Much 
of the research on motives for teaching has 
been conducted at a very peripheral level. 
Many investigators have elicited the 
"top-of-the-head" reasons, which, consistently, 
turned out to be advised and socially desirable 
in nature. Two of such reasons are "I like 
working with children" and "I want to serve 
society." Their subjects have not volunteered 
reasons such as "I want to control others," 
"Teaching allows me to express hostility with­
out too much criticism," or "Teaching is less 
competitive than other professions." However, 
these less idealistic and less socially accept­
able reasons may have been f.actors operating in 
the subject's decision to teach, although he or 
she may not desi§e to or be able to recognize 
their existence. 

In addition to the serious criticism made by Lang, which seems 
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applicable in this case, it must be remembered that Fielstra's survey 

included only students who had already decided to teach, and made 

no attempt to balance this by studying students of similar background 

who had decided not to teach. 

In 1955, H.L. Wellbank reported on a study concerned with the 

stated reasons for the selection of teaching by Protestant and Jewish 

students enrolled in "College X" related to the reasons given by 

Catholic students in "College Q", and noted that there was no signifi­

cant difference in the reasons given by the two groups of students.10 

Again, it should be noted that this study was conducted among students 

who had already dec i ded to select teaching. 

9 
Gerhard Lang, "An Experimental Scale to Measure Motives for Teach­

ing," Journal of Educational Research, Vol. 4, 1958, p. 687 
10 

H.L. Wellbank, "Why Teach?" Journal of Educational Research, 
Vol. XLVIII, p. 703. 
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s. Ostlie, Director of Research of the Southern Section of the 

California Teachers Association, asserts that the decision to enter 

teaching is caused, and not one which has simply happened. He 

reported in 1956 on a survey of the opinions of 1374 students just 

beginning courses in education. Among the reported reasons for the 

selection of teaching by these students were the influence of their 

previous teachers, experiences with children, and the usual ideal-

istic statements about the "opportunity to serve.nll This is yet 

another of the many surveys which have been conducted among students 

who have already decided to teach. 

that 

W.L. Slocum conducted research which led to the report in 1958 

A number of factors were found to have an 
influence on immediate post-high school plans. 
The most important of these, as measured by 
statistical tests, were the family background 
or subculture, educational level of parents and 
occupation of father, and the student's self­
appraisal of his own personal development.12 

It would be possible to quote the findings of many other studies. 

The interested reader is referred to the bibliography of this survey 

for additional titles. 

The actual conclusions of the studies reported here are often 

in disagre~ment with each other. Two reasons are suggested for this: 

First, many of the surveys dealt with too narrow a range of factors, 

11 
s. Ostlie, ''Motivation for Entering Teaching," Journal of Teacher 

Education, Vol. VII, 1956, PP• 80 - 81. 
12 

W.L. Slocum, "Educational Planning by High School Seniors," Journal 
of Educational Research, Vol. LI-1958, p. 585. 
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thereby excluding others which may have been of significant import­

ance, and second, many of the surveys reviewed dealt with too 

narrow a group of subject students who had already decided to 

become teachers, rather than a complete cross-section of high 

school students. 

In addition, to these reasons, as has already been pointed out, 

factors in the selection of teaching by high school students are 

probably different from region to region. 

Summary 

Much research attempting to discover the factors which are 

associated with the selection of teaching by high school students 

has been done, probably because factors are different from place to 

place, depending on differencesin such things as working conditions 

and salaries. 

Studies already carried out suggest that important factors in­

elude the attitudes of students towards their teachers, attitudes 

of high school teachers towards their students, the income level 

and occupation of the parents, experience factors in the students' 

own backgrounds, emotional needs of students, student opinions about 

the opportunities in teaching for social service, and the student's 

self-appraisal of his own personal development. 

Many of the studies attempted to link the selection of teaching 

with a very narrow range of factors, such as student opinions about 
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teachers, without accounting for other factors such as the socio­

economic level of the students. Others dealt with a narrow range of 

subjects, making no attempt to approach students who had rejected 

teaching. 



CHAPTER III 

THE PROCEDURE OF THE STUDY 

Introduction 

In reviewing previous studies of this type, it was evident that 

many of them had some important weaknesses. The most common weakness 

was that a large number of surveys had been conducted using teachers 

in training as subjects. No doubt it is easier for the researcher to 

take this approach, since the subjects are readily available, but it 

seems rather futile to ask those students who have selected teaching 

why other students rejected it as an occupation. Other surveys were 

weak in that the questionnaires were designed in such a way that only 

subjective responses were elicited from the suQjects. Concerning 

studies of this type, Lindley J. Stiles reported the following: 

1 

The results from these questionnaire studies 
are not consistent. There seems to be one 
basic difficulty with all of the studies that 
attempt by questionnaire to find out why 
people intend to become teachers or why they 
are teachers: They assume that the individual 
really knows what motivated him into teaching 
and that he is able to write it down briefly in 
the place provided for it. They assume that 
he can disentangle the knot of cultural and 
socio-economic factors from the psychological 
ones. They underestimate the complexity of 
motivation and assume that it can be broken 
down into a few factors such as love of teaching 
and of children, influence of parents, attractive­
ness of the profession, love of subject, or de­
sire for security.l 

Lindley J. Stiles, (Ed.) The Teacher's Role in American Society, 
Harper and Brothers, New York, 1957, p. 237. 
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There are many criticisms of this kind in recent studies on motives 

for selecting teaching as an eccupatien. Another particularly relevant 

criticism reported in Chapter II, but worth repeating here, is made 

by Gerhard Lang, who writes: 

Metives (fer beceming a teacher) can be studied 
or inferred at severa! levels. Much of the 
research en motives for teaching has been con­
ducted at a very peripheral level. Many 
investigators have elicited the "top-of-the­
head" reasCDns, which, consistently, turned out 
to be idealistic, generally admired, and socially 
desirable in nature. Twe!> of such reasons are "I 
like working with children" and "I want te serve 
society." Their subjects have not volunteered 
reasC!>ns such ac "I want to control others", 
"Teaching allows me to express hostility without 
too rouch criticism", or 11Teaching is less com­
petitive than other professions." However, 
these less idealistic and less socially accept­
able reasons may have been facters operating in 
the subject's decision to teach, although he or 
she may not desire te er be able te recognize 
their existence. 2 

Motives such as the one Lang refers to as "top-of-the-head" reasons 

are not te be entirely discounted, as they are no doubt part ef the real 

reasons that lead high school students into the teaching profession. 

Therefore, questions of this kind were included, but not relied upon 

en ti rely. 

Questions intended to elicit more ebjective answers were also used. 

Ameng these was included a question designed to determine the academie 

level of the student, While we know that personality factors and socia-

econemic background play a part in determining hew successful a teacher 

will be, many recent studies conclude that the academie leve! of the 

2 
Gerhard Lang, "An Experimental Scale te Measure Motives for Teaching", 

Journal of Educational Research, Vol. XXXXXI, March, 1958, p. 687. 
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~tudent is an important predicter as te his likely success as a teacher. 

Massey and Vineyard repart that "Scholarship, especially, has tended te 

show rather substantial positive relationships with teaching success, as 

judged by evaluations ef supervisors."3 This statement is in agree­

ment with that of Sanferd and Trump. 4 

A camprehensive survey by Richey and Fex5 provided what seemed t~ 

be the m~st promising basic questionnaire in that it included a variety 

of questions aimed at determining subjective as well as objective fact~rs, 

including the academie level as well as numerous other aspects ef the 

student's makeup. The reader is referred te chapter twe for more corn-

plete information en this study. 

Using the questionnaire ef Richey and Fex as a base, a new questien-

naire was devel•ped, taking into consideration local conditiens and 

types ef questiens which had preved useful in ether studies. The pilot 

study was also helpful in develeping the final instrument used. 

3 
H.W. Massey and E.E. Vineyard, "Relationship between Scholarship 

and First-Year Teaching Success," The Journal of Teacher Educatien, 
Vol. IX, 1958, p.298. 

4 
Charles W. Sanford and J. Lloyd Trump, "Teacher Educatien -- IV. 

Preservice Selection," Encyclopedia of Educati~nal Research, Revised 
Editien, the MacMillan Company, New Yerk, 1952, P. 1390. 

5 
R.W. Richey and William H. Fex, "A Study of seme Opiniens of 

High Schgol Students with regard te Teachers and Teaching," Bulletin 
ef the Scheel of Education, Indiana University, 1951, p. 65. 
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The Pilot Study 

An attempt was made to prepare a questionnaire suitable for this 

survey, and this was first administered to a group of twenty students 

at the Institute of Education of McGill University at Macdonald College. 

On analysing the resulta of this small trial, it was evident that some 

of the questions were misleading and therefore did not serve their in­

tended purpose. Some of the vocabulary used was not generally under­

stood. In attempting to tabulate the information gained, it also became 

evident that the organization of the material could be much improved to 

make this work easier. Some idea of the time needed by the subjects 

answering the questionnaire was also gained. 

As a result of the above pre-pilot study, the instrument was some­

what altered. A copy of this actual pilot study questionnaire will be 

found in Appendix A. The pilot study questionnaire was administered to 

104 students in the four grade eleven classes of one of the Protestant 

high schools in the Province of Quebec. This gave a more adequate 

idea of how long it would take the students to answer the questionnaire, 

and also gave some idea of the adequacy of the instruction sheet to 

the teachers who administered the questionnaire. 

The items on the pilot study were recorded in two ways -- first, 

on squared paper, and second, from the squared paper to McBee Keysort 

Cards. As a result, a number of minor changes were made, and one major 

addition was devised. The major addition is item E on page 3 of the 

final instrument, which can be seen in Appendix A- II. The main purpose of 

this additional item was to try to determine if there was any relationship 
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between the stated choice of course of teacher training and the academie 

level of the student. 

There is no attempt at reporting the findings of the pilot study 

here, as its findings were not substantially different from those of 

the actual study, and especially since there were not enough subjects 

involved in the pilot study to permit statistical analysis. 

The Questionnaire 

The final questionnaire was developed having ostensibly two sections. 

In actual fact it had three, although the third was not numbered, had 

no heading, and was merely included to absorb any time differentia! in 

answering the questionnaire by the subjects of the study. The third 

section is really the last page of the study, and it insured the re­

searcher that almost all the subjects would finish the relevant sections 

of the instrument. This last page will not be reported on further. 

The first section was intended to provide reasonably objection in­

formation about the students answering the questionnaire. It required the 

students to state their age, sex, religious affiliation, the kind of 

dwelling lived in for most of their lives, the educational experience of 

their parents, the number of siblings in the family, the main language 

spoken in the home, the teaching experience (or lack of it) of their 

parents and other relatives, the approximate income of the parents, 

the fathers' occupations for most of their lives, the high school 

course of study being pursued by the students, and the percentage 

standing of the students on entering grade eleven. In addition to 

this reasonably objective information, students were asked to rate their 
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own ability to do schoolwork in comparison to their classmates, and 

in comparison to all the grade eleven students in their individual 

schools. They were also asked to state how long they intended to 

continue their formal education, and what the likelihood was that 

they would be able to achieve their intentions. 

In the second section of the questionnaire, the students were 

given opportunities to express their opinions about teachers and teach­

ing as an occupation. The questionnaire also asked the students to 

divulge the following information: how much persona! help they had 

received from their teachers in selecting an occupation; how much 

guidance material on selecting an occupation was available in their 

schools; which person (teacher, parent, friend, etc.) had been most 

helpful to them in deciding on an occupation; their reasons for 

selecting, rejecting or being uncertain about teaching as an occupation; 

their opinions on how elementary school teaching compares to other 

occupations requiring a minimum of one year of training beyond junior 

matriculation; and their opinions on how high school teaching compares 

to other occupations requiring four or five years of training beyond 

junior matriculation. They were also asked to rank twelve occupations 

in the order that they respected people engaged in those occupations. 

Included in the twelve occupations were high school teacher and element­

ary school teacher. In this section, students were also asked to 

state whether they were planning to become teachers or not, what course 

of teacher training they would follow if they were to choose teaching, 

what grade level they would prefer to teach at if they were to choose 



31 

teaching, and how much experience they had had in occupations similar to 

teaching, such as Sunday school teaching or camp counselling. 

Factors Considered in Selecting the Sample 

Since it was the plan of the study to divide the students into 

five greups on the basis of their response te the question, "Are you new 

planning te become a teacher?", the five categories being decidedly yes, 

probably yes, undecided, probably no, and decidedly no, it was necessary 

to use a large sample, since, especial1y among male respendents, only a 

small per cent ceuld be expected to answer in the affirmative. In order 

to obtain large eneugh groups in each category, it was decided that the 

sample sheuld number between œne thousand and fifteen hundred. 

In erder te obtain such a large sample, it was considered necessary 

to use about half the grade eleven students in the province. It 

was assumed that the enrollment in i959 would not be much 1arger than 

that in 1958, which had been abeut three thousand, since 2715 students6 

had presented themse1ves fer junior matricu1ation examinations. 

Since it was felt that students enrolled in different kinds •f courses, 

advanced mathematics; Latin, or cemmercial, for example -- would 

show different reactions te teaching as a career, it was decided that 

all grade eleven students of the schoo1s chosen sheu1d be asked to 

answer the questionnaire. The se1ectien prob1em, then, became one of 

finding schools as representative of all the socio-economic levels as 

possible~ For this reason it was decided te use urban, suburban, and 

6 
Department of Education, Quebec, High School Leaving Examination 

Results, Reports and Examination Papers, Quebec, 1958, p. 10. 
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rural schools, and within these categories to include wealthy commun-

ities, peer cammunities, farming regiens, industrial areas, and so en. 

The Sample 

Sixteen sche~ls were selected as much as possible in accerdance with 

the requirements listed above. In the descriptien of these sch~ols, 

numbers are used rather than narnes, because anenyrnity was premised to 

all the schoels that participated. This was due in part te questien B 

of section two ef the questionnaire, which reads, "How much infermation 

(books, pamphlets, and magazines) does your schoel have that would help 

you in selecting an occupaticlm?" Seme schools were reluctant te have 

answers to such a questien publicized. 

In the description of the areas and schools chosen, enly that portion 

of the pepulation which is eligible te attend the Protestant scheols will 

be considered. Renee, if a district is said to be largely Jewish in pop-

ulation, it does not mean that there is not pessibly an even larger 

Roman Catholic population in the district. 

The sixteen schools chosen fall into five categories, as follews: 

A. Urban schools, including school numbers one ta four from a 
large city, and school number seven from a medium aize city. 

B. Suburban schools, including scheel numbers five and six. 

C. Scheol in an industrial tewn, designated as schoel number eight. 

D. Cernpesite schools in rural areas, being relatively large, and 
transperting children from considerable distances t~ and from 
scheol in buses. School numbers nine to twelve belong in 
this section~ 

E. Local rural schools. These are small in size, and are designated 
by numbers thirteen to sixteen inclusive. 
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The urban and suburban schools have a range ef enrelment frem roughly 

80 to 250 students in grade eleven; the industrial and composite schools 

include all grades from one to eleven, and have a range of enrelment 

in grade eleven from about 20 te 40 students; the local rural schoels 

also include elementary as well as high school grades, and have grade 

eleven enrelments from about five to fifteen students. 

Urban scheols. These schoels were chesen te previde as complete a 

range of secie-ecenQmic factors as pessible. 

Schoel number ene was ch&sen te represent an area having a large 

Jewish population, and a wide range ef incame levels. Sorne ef the 

families in this area live in very opulent houses, and have demestic 

servants, while ethers live in dwellings which, although of recent cen­

structien, are barely above the slum level. Occupations in this area 

are largely business, the professions, and clerical work. 

School number twe represents an area which is almGst exclusively 

Protestant. This scheel represents the peerest urban section dealt with, 

most ef the residents living in rather older, low-class rented flats. 

The fringes ef this area include seme fairly attracti ve privately-ewned 

homes, but few of them are above the minimum building standards as eut­

lined by the National Heusing Act. The people ef this area are largely 

clerical workers, skilled tradesmen, and l abourera. 

Scheel number three has almost as many Jewish students as it has 

Protestant students. Most of the people of this area live in substantial 

middle-class dwellings, and the range of incarnes is not as extreme as in 

school number one. The main occupations here are business, professienal 
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work, office work, and the skilled trades. 

School number four representa a wealthy area; almost all the resid­

ents here live in large, expensive homes, and are employed in the pro­

fessions or business at the executive level. The ethnie distribution 

here may· be as high as one-third Jewish, but fewer than that propor­

tion of the children would be of high-school age, since the area was 

restricted to Jewish homeowners until a few years ago. 

School number seven has students drawn from a very wide range of 

socio-economic levels, since it is the only Protestant high school in 

its city. The population of this school is almost exclusively Protest­

ant. Incomes, occupations, and kinds of dwellings are quite varied. 

Suburban schools. These schools were both chosen, since there are 

marked differences in their areas, although they are both suburban. 

School number five is situated in a relatively new and almost 

standardized area. Houses have been built as developments, and almost 

all of them are six-room bungalows, privately owned, with a substantial 

mortgage still outstanding. Most of the homeowners are young parents, 

occupied in business, clerical or profess ional work. The district is 

almost exclusively Protestant. 

School number six is located in a much older community, having 

great variety in styles of housing, in income l evels, and in occupa tions. 

There is also a very wide range of age groups here. Surrounding the 

older centre of this community is a variety of new developments, sorne of 

them very similar to the district of school number five, and others 

having very poor dwel lings -- even, in sorne cases , tar-paper and wood 
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shacks. The religious affiliation here is mainly Protestant. 

School in ~ industrial ~ School number eight represents a 

comfortable, lower-middle-class area. Most of the people live in rented 

houses, and most are employed by the major industry of the town as 

skilled worlters or labourers. In addition to these, there are others 

working as engineers, doctors, accountants occupations which are really 

by-products of the main industry of the town. The income level is 

quite varied, but for the majority, quite low in comparison to that of 

the middle class in larger urban areas. 

Composite schools in rural areas. There is no need to describe 

the separate schGols under this heading, as the only reason that four 

were chosen was to obtain enough students in this type of school to 

get sorne indication of the factors affecting them. 

The pupils in these schoels are mainly Protestant; incarne levels 

are considerably lower than in the other areas described so far, but it 

is hard tQ compare incarnes of farmers tc industrial workers, for example, 

as their expenses are very different. Occupations in these areas were 

more evenly spread over all the categories of occupations than in any 

other division of schools used in this survey. 

Local rural schools. Again, these schools will not be described 

separately, for the same reasons as above. The pupils in these schools 

are mainly Protestant. Incarne levels are lower in this category than 

in any of the others in the study. The main occupations here are farming 
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and unskilled labour. 

More detailed information en the schools in the sample will be 

found in chapter four. 

Distributi&n of the questionnaire 

Sorne of the administrative officers ef the Protestant Scheel Board 

of the large city used were appreached by the Directer of the Institute 

of Education, who requested their assistance in this survey. As a 

result, an interview was granted the researcher, during which the 

matter ef selecting appropriate scheels was studied, as well as the 

form of the questiennaire and the instructien sheet. The officers 

of the Scheel Board were m•st helpful, and one of them immediately 

contacted the principals ~f the selected schools, gaining assurance 

of their cooperation. The researcher then telephoned the principals 

of the schoels involved and arranged a date for the distributi•n of 

the questionnaires to the students. Fellowing this, the questionnaires 

were delivered to these schoels in large envelopes, each containing 

enough copies for a class, and ene envelope for each grade eleven in 

the schoel. 

The manner of distributing the questi•nnaires could not, unfertun­

ately, be standardized. It was felt necessary that all students in the 

same school should answer at the same time, thus avoiding the discussien 

of items en the questionnaire by the students befere actually answering 

them. This c•nditien was complied with in every case. However, in two of 

the scheels the envelopes were given to the classroom teachers, while in 

the case ef the other two scho•ls, all the grade eleven students were 
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gathered together in large rooms where they all answered at one time. 

Despite the fact that the manner of administering the questionnaire was 

not standard, the instruction sheet to administrators, a copy of which 

appears in Appendix A-III, and the instructions to students on the 

actual instrument, were designed to overcome such a problem. 

After the questionnaires were completed, they were collected and 

sealed in the envelopes in the presence of the students. The sealed 

envelopes were later picked up by the researcher. 

The distribution of the questionnaires to the suburban schools 

followed the same pattern as described above, and the same complete 

cooperation was accorded. 

All the other schools were contacted by mail. The Director of the 

Institute of Education again made the initial contact, this time by 

letter, a facsimile of which is included in Appendix A-IV. Copies of 

the questionnaire were sent, with stamped, self-addressed envelopes 

enclosed. 

As in the case of the city and suburban schools, cooperation was 

complete. Every school which was approached distributed the questionnaires 

according to the instructions given, and returned them promptly by mail. 

Method of Analysing the Data 

In all, 1409 completed questionnaires were returned, most of them 

completely answered. While a small number of questionnaires were not 

complete in all the items, all of them were complete enough to be 

useful. Not a single questionnaire was rejected. 

All the questionnaires were marked in two ways. They were first 
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given a number to indicate the school they had come from, and then each 

copy was assigned a number of its own. Following this, a blank question-

naire was usëd to develop a code suitable for recording most of the 

items on McBee Keysort Cards. Card No. KD 584 B was the one used. 

The items which were not coded for Keysort Cards were the following: 

1. Section 1, Item A, which was merely used as a check against 
Items M, N, and 0 in Section 1. 

II. Section 2, Items F, L, and M, since these items did not lend 
themselves to recording in this way. 

III. Section 2, Items Q and R, for reasons already pointed out in 
this chapter. 

McBee Keysort Cards were then numbered to correspond with the 

returned questionnair~, and the appropriate holes were punched in each 

of the 1409 cards~ 

After all the information had been recorded on the cards, the cards 

were sorted, and the data, in the form of numbers of responses, were 

listed in tables. All these tables will be found in Appendix B. 

In most cases, the factors were related to the decisions of the 

students to select teaching under the headings of the responses de-

cidedly yes, probably yes, undecided, probably not, and decidedly not. 

In some cases the responses of the students were related to the 

academie standing of the students. The test used to determine the 

significance of these relationships was the Chi square test as described 

by Ferguson,7 and the level of confidence accepted as significant for 

this survey was five per cent or better. 

7 
George A. Ferguson, Statistical Analysis in Psychology and 

and Education, McGraw- Hill, New York, 1959. 
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This level of confidence is based on the probability that the 

distribution observed could not have occurred simply by chance in more 

than one out of twenty cases. 

Summary 

Because of the weaknesses noted in some of the studies reviewed, 

it was decided to include students who had not already decided to 

select teaching as well as those who had, and to include< questions de­

signed to elicit objective as well as subjective responses from the 

subjects. 

A questionnaire based on question types which had been successful 

in other surveys, and taking into consideration local conditions, was 

developed and administered to a group of twenty student teachers, On 

the basis of their reaction to the questionnaire, it was somewhat 

modified and then presented to the 104 grade eleven students in one of 

the Protestant high schools of the Province of Quebec. As a result 

of the analysis of this pilot study, further modifications were made, 

resulting in the final questionnaire. 

Two sections of the questionnaire, the first dealing mainly with 

objective factors auch as age, income, level of the family, and 

occupation of the father, and the second dealing with statements of 

opinion about teaching, and reasons for the selection or rejection of 

teaching, were prepared for analysis. A third section was included 

to provide for the differences in the time required by students 

in answering the questionnaire, but was not intended for analysis. 
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Fourteen hundred and nine students were included in the sample which 

was of necessity stratified rather than random in selection, since it 

was felt that all the grade eleven students in any of the sixteen 

schools selected should answer the questionnaire. Schools were chosen 

to represent urban, suburban and rural areas, and an attempt was made 

to includet· subjects from differing ethnie and socio-economic back­

grounds. 

The authorities of the schools selected were invited by the 

Director of the Institute of Education of McGill University to assist 

in the survey, and every school administrator who was approached was 

fully cooperative. Not a single request for assistance was turned down. 

Questionnaires were distributed in envelopes containing enough 

copies for each grade eleven class used in the survey, and these were 

distributed by teachers and principals according to standard set of 

directions. All questionnaires were returned, most of them completely 

answered, and all of them useful. 

Returned questionnaires were coded and the information was trans­

ferred to McBee Keysort Cards. The objective factors and stated 

opinions were then related to the decision to select teaching, and 

factors found to be related to this decision at the five per cent 

level of confidence or better, as determined by the Chi square test, 

were considered significant. In some cases, responses to the 

questions were compared to the academie standing of the students, us­

ing the same statistical analysis. 
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DESCRIPTION OF THE ACTUAL sruMPLE 

Introduction 

Since all the schools that were approached cooperated in this 

survey, the number of schools and categories of schools selected 

correspond exactly with the outline given in the previous chapter, 

and the description will follow much the same pattern. As in Chapter III, 

the headings will be as follows: 

A. Urban schools, including school numbers one to four, and seven. 

B. Suburban schools, including school numbers five and six. 

c. School in an industrial town, designated as school number eight. 

D. Composite schools in rural areas. These schools have been 
assigned the numbers from nine to twelve, inclusive. 

E. Local rural schools, designated by the numbers thirteen to 
sixteen inclusive. 

Figures will be given as per cents, to the nearest whole percent, in 

order to make comparison more convenient for the reader. Actual raw 

scores will be found in Appendix B-I. 

Following a brief description of each of the five sections listed 

above, with some reference to individual schools in some of these sec-

tions, combined totals and per cents for all sections will be given and 

compared. 

Description of Individual Schools and Categories 

Urban schools. An indication of the actual number of students who 

completed the questionnaire in category A is given in Table I along with 

information concerning religious affiliation, home ownership status, 

stated income level, and fathers' occupations as listed by the subjects 

of the survey. 



42 

TABLE I 

PERCEN~GE OF STUDENTS IN GROUPS ACCORDING TO RELIGIOUS AFFILIATION, 
HOME OWNERSHIP S~TUS, INCOME LEVEL, AND FATHERS' OCCUPATIONS, 

AS S~TED BY SUBJECTS IN THE FIVE SCHOOLS OF CATEGORY A 

School No. PER CENT RESPONSES + 
1 2 3 4 1 Total 

Na240 N-90 N•233 N·218 N·80 N•861 

Religious Affiliation 
Protestant 8 94 53 81 93 56 
Jewish 90 2 43 18 0 42 
Other 2 3 4 1 8 3 

Home ownership statua 
Rented 53 71 49 19 34 44 
Owned 46 29 50 81 60 55 
Other 1 0 0 0 6 1 

Stated income leve1 
Under $3,000 3 3 4 2 8 4 
$3,000 - $4,999 11 36 16 7 20 15 
$5,000 - $6,999 25 32 28 16 29 24 
$7,000 - $8,999 13 20 22 13 21 17 
Over $9,000 35 6 26 47 21 32 
No response 14 3 5 13 1 9 

Fathers' occupations 
Businessman 64 24 55 53 28 51 
Clerical worker 2 14 8 6 11 7 
Skilled tradesman 12 40 8 6 14 13 
Unskilled worker 6 9 4 2 4 5 
Professiona1 worker 13 7 18 28 25 19 
Pub. Ser. worker 0 3 2 1 15 3 
Farmer 0 0 1 1 1 1 
Fine or Pract. arts 1 2 2 0 0 1 
No response 2 0 2 1 3 2 

+ Ca1cu1ated from data given in Appendix B-I 
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School number one has a heavy Jewish population, as can be seen by 

referring to Table I. Home ownership status is nearly evenly divided 

between owned and rented, with slightly more than half of the students 

living in rented quarters. More than one third of the students repœrted 

their family income as over $9,000 per annum, and a considerable number, 

14.2 per cent, did not answer the question on incGme level. This in­

ability to answer seems to be characteristic of students whose fathers are 

self-employed businessmen or professional werkers -- prebably because 

the fathers in these occupatiens den't bring home standard paychecks 

or envelopes at regular periods, as would men employed in the skilled 

and unskilled trades, for example. Therefore, the family inceme of 

the students who did net respond to this question, is probably abeve 

$9,000, making the total in the tep income category in this district 

almost fifty per cent. The fathers ef these students are mainly self­

employed in business, with a small proportion in the skilled trades and 

professional work. 

School number two is almost exclusively Protestant in student pop­

ulation and more than two thirds of these students have lived in rented 

quarters for most of their lives. Inceme levels here are considerably 

lower than those of any other school in Category A. The largest 

occupational group here is that of skilled tradesmen, and together with 

this, businessmen and clerical werkers account for almost eighty per cent 

of the fathers whe have sons and daughters enrolled in grade eleven in 

this school. 
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School number three is more typical of the whole category A 

than any other school in this group. About half of the students here 

list their religious affiliation as Protestant, and about two-fifths 

identify themselves as Jewish. Home ownership status here is just 

about evenly divided between family-owned homes and rented dwellings. 

Incomes are quite evenly spread over the range of $5,000 to over $9,000 

per annum, this range including about three-quarters of the families 

represented by grade eleven students in this school. Almost seventy­

five per cent of the fathers of these students are self-employed in 

business or the professions. 

About eighty per cent of the students enrolled in grade eleven of 

school number four list themselves as Protestant. Most of the others are 

Jewish. Four-fifths of the students here live in family-owned homes, 

and many live in luxury apartments of choice rather than financial 

necessity. If we assume (for reasons explained in the description of 

school number one) that most of the students who did not state any in­

come level are in the above $9,000 bracket, then about three of every 

five students fit into the highest income category used in this survey; 

by way of contrast, less than ten per cent list their income below 

$5,000 as compared to almost forty per cent of the students in school 

number two. Well over eighty per cent of the fathers represented by 

the students of grade eleven in this school are either businessmen or 

professional workers. 

All of the schools so far described above are located in the 

general metropolitan area of Montreal. 
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School number seven (the fifth scheol in this category) is situated 

in a smaller city. While there are ne Jewish students enrolled in grade 

eleven in this sch~ol, a surprisingly large number list themselves in 

the category designated as "other". Mast af those who specified what 

they meant by 11 Gther 11 listed their religie»us affiliatien as Roman 

Catholic, and these weuld have been required to pay fairly substantial 

fees fer the privilege of attending a Pretestant high scheel. About 

a third of the students in this scheœl have lived in rented quarters 

fer mQst of their lives, while most of the remainder have lived in 

family-owned homes. The inceme level here tends te be, en the average, 

somewhat lower than in the Montreal scheols selected in this sampling, 

~nth a fairly even spread in the $3,000 to over $9,000 range. Occupa­

tions here are more varied than in any ef the ether areas represented 

by schoels in this category, and this seems reasenable te expect, since 

this is the enly Pretestant high schoel in the city, and represents 

the whole range of Protestant students wh• reach grade eleven. 

A descriptien of the tetals in this and the ether categeries will 

be deferred to follow the descriptions of all the individual schoels. All 

the tetals will then be compared to each other. 

Suburban schools. The schools in this categery will be described in 

the same way as those in the previ~us categery, beginning with Table II 

which appears en the next page. 



TABLE II 

PERCENTAGE OF STUDENTS IN GROUPS ACCORDING TO RELIGIOUS AFFILIATION, 
HOME OWNERSHIP STATUS, INCOME LEVEL, AND EATHERS' OCCUPATIONS, 

AS STATED BY SUBJECTS IN THE TWO SCHOOLS OF CATEGORY B 

=;=======================================·==================~=-===== 

PER CENT RESPONSES + 
Sche•l Ne 5 6 Tet al 

N=214 N=l53 N= 367 

Religieus affiliatien 
Pretes tant 97 90 94 
Jewish 0 1 0 
Other 3 9 5 

Heme ownership status 
Rented 15 34 23 
Owned 85 65 77 
Other 1 1 1 

Stated income level 
Under $3,000 1 1 1 
$3,000 - $4,999 4 18 10 
$5,000 - $6,999 14 27 19 
$7,000 - $8,999 26 27 26 
Over $9,000 44 24 35 
Ne respense 12 4 9 

Fathers' eccupatiens 
Businessman 40 34 37 
Clerical wctrker 10 10 10 
Skilled tradesman 8 14 10 
Unskil1ed werker 2 3 2 
Pr•fessiena1 worker 35 26 31 
Pub. Ser. worker 3 12 7 
Farmer 1 1 1 
Fine er Pract. arts 1 0 1 
Ne respense 2 1 1 

...-================-============================================== 

+ Calcu1ated frem data given in Appendix B-1 
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Scheel number five has a population that is m~re uniform in 

almost all respects than that ef any other school in this survey. 
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Some of these unifermities beceme apparent threugh reference te Table II. 

Fer example, the stated religieus affiliatien is almost exclusively 

Pretestant. Most of the students have lived in family-ewned hames 

fer most ef their lives, and it seems almost certain that if the 

questiennaire had asked abeut present herne ewnership status, the figure 

weuld be close te one hundred per cent, since there are almest ne apart-

ments er rented heuses in this scheel district. Inceme levels are 

mainly limited te a fairly narrew range, and there is little variatien 

in the occupation ef the fathers. 

The unifermity of the population sample in this district is pre­

bably due te the fact that the area is a new sne, and that almest all 

of the heuses were built at about the same time as standard priced 

units in heusing develepments. Renee the attraction te live here was 

high te yeung people who were well-established in secure eccupatiens. 

Scheel number six, altheugh alse suburban, has a much more varied 

pepulatien than school number five. This is prebably due to the fact 

that the area has been settled fer about three generatiens, and that it 

was built up one heuse at a time. It is alse due te the fact that this 

scheel serves severa! municipalities having extreme variation in buûLdung 

codes, and municipal services such as reads, sewage facilities, and the 

like. In this general area, there are people living in new housing 

develepments, many living in substantial houses which have been family~ 

owned for years, and also a large number of pe8ple living in tar-paper 

shacks. Reference to Table II will show that there is a wide range of 
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income levels and occupations, and that about one-third of the 

students in grade eleven have lived in rented dwellings for most 

of their lives. It is interesting to note that almost one out of 

ten students in this sample list their religious affiliation as "other". 

School in ~ industrial town. Reference to Table III on the 

next page will show that the students of this industrial town differ 

very markedly from those in any other area represented in this sample 

in a number of ways. Perhaps the most stratling factor is that almost 

forty per cent of the grade eleven students list their religious affil­

iation as "other". Also unusual is the fact that fewer than one-third 

of the students who answered the questionnaire have lived in family-

owned homes for most of their lives. This is probably because most 

of the people who live in this community depend upon one industrial 

corporation for their livelihood, and if they wish to change their 

occupation, they must also move out of the district. Beside this, the 

company subsidizes the cost of rentable dwelling· units, making it more 

reasonable for most to rent than to own. Another factor becomes apparent 

on inspection of the income levels of the families in this town. Most 

of the people do not earn enough money to enable them to buy houses of 

their own. Half of the fathers of students in this sample are employed 

as skilled or unskilled workers, a much higher figure than the average 

for the whole sample in this survey. 
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TABLE III 

PERCENTAGE OF STUDENTS IN GROUPS ACCORDING TO RELIGIOUS AFFILIATION, 
H<l1E OWNERSHIP STATUS, INCOME LEVEL' AND FATHERS' OCCUPATIONS, 

AS STATED BY STUDENTS IN TH& ONE SCHOOL OF CATEGORY C 

======================================================================= 

School No. 

Religious affiliation 
Ft.ct'estant 
Jewish 
Other 

Home ownership status 
Rented 
Owned 
Other 

Stated income level 
Under $3,000 
$3,000 - $4,999 
$5,000 - $6,999 
$7,000- $8,000 
Over $9,000 
No response 

Fathers' occupations 
Businessman 
Cleri cal worker 
Skilled tradesrnan 
Unskil1ed worker 
Professional worker 
Pub. Ser. worker 
Farmer 
Fine or Pract. arts 
No response 

Per cent Responses + 
8 Total 

N = 42 N = 42 

59 
2 

38 

67 
31 

2 

7 
36 
31 
21 

5 
0 

17 
5 

33 
17 
21 

2 
2 
0 
2 

59 
2 

38 

67 
31 

2 

7 
36 
31 
21 

5 
0 

17 
5 

33 
17 
21 

2 
2 
0 
2 

===================================~================================== 

+ Ca1cu1ated from da ta give in Appendix B-1 



Composite schools in rural areas. Although the details for 

separate schools in this category are given in Table IV, the individual 

schools will not be discussed in this description. The reasons for 

this are that there is not enough variation among any of these schools 

to warrant separate description, and also that there are not enough 

subjects in any one school to allow r~liable generalizations to be 

made. As was pointed out in Chapter III, four schools were selected 

in order to get enough students in this category to make comparison 

with other categories reasonable. 

The schools in this category serve large areas which at one time 

had many small local schools. The consolidation of school districts 

has allowed for the construction of modern, well-equipped schools, having 

separate classes for each grade from grade one to grade eleven. In sorne 

cases, grade twelve is also offered. As a result of consolidation, it 

has also been possible to make better use of specially trained teachers. 

Another result has been the necessity to transport students to and from 

school, usually in buses. 

It will be noted, by reference to Table IV, that income levels 

are low by comparison to the areas already described, and there is a 
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considerable range of income in this category. It will also be seen that 

there is greater variation in occupations here than in other categories, 

and this is to be expected since the schools here serve such large and 

varied geographical areas. 



TABLE IV 

PERCENTAGE OF STUDENTS IN GROUPS ACCORDING TO RELIGIOUS AFFILIATION, 
HOME OWNERSHIP STATUS, INCOME LEVEL, AND FATHERS' OCCUPATIONS, 

AS STATED BY SUBJECTS IN THE FOUR SCHOOLS OF CATEGORY D 

========================================================================= 
+ 

School No. Per Cent Res,eonses 'fatal 
9 10 11 12 
N=31 N=27 N=27 N=19 N=104 

========================================================================= 

Religious affiliation 
Protestant 87 100 89 90 91 
Jewish 0 0 0 0 0 
Other 13 0 11 11 9 

Home ownership states 
Rented 23 22 30 26 25 
Owned 68 77 67 68 70 
Other 10 0 4 5 5 

Stated incarne 1eve1 
Und er $3,000 13 19 22 21 18 
$3,000 - $4,999 42 26 41 42 38 
$5,000 - $6,999 19 26 26 11 21 
$7,000- $8,999 13 19 4 21 14 
Over $9,000 7 11 4 0 6 
No response 7 0 4 5 4 

Fathers' occupations 
Businessman 3 11 15 16 11 
Clerical worker 3 7 4 0 4 
Ski11ed tradesman 10 26 19 32 20 
Unskilled worker 10 7 11 26 13 
Professional worker 13 19 11 0 12 
Pub. Ser. >vorker 3 0 4 11 4 
Farmer 48 19 30 5 28 
Fine or Pract.arts 3 0 7 0 3 
No response 7 11 0 11 7 

========================================================================= 
+ Calculated from data given in Appendix B-1 

----- - ----- - - -----
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Local rural schools. Details for separate schools in this 

category will be found in Table V on the next page, but as in the 

case of the previous category, and for the same reasons, separate schools 

will not be described. 

These schools differ from all of the schools previously 

described in that they are very small indeed. Most of the classes 

include students of several grade levels, and all of these schools range 

from grade one to grade eleven. Teachers in thesè schools must be 

versatile in their ability to deal with a wide range of subject matter. 

Students are not offered as wide a choice of subjects as in most of the 

other schools in this study. There is usually no gymnasium, and no 

science laboratories in a school of this type. 

It will be noted that incarnes in this category cover a wide 

range, with concentration on the lower end of the scale. While owner; 

ship of homes is high, it must be remembered that many of these 

family-owned homes will be farm bouses which could not be sold without 

also selling the whole farm. Home ownership here is not strictly corn-

parable to home ownership in the urban or suburban areas. Occupations 

cover a wide range, and it is likely that the picture given here of 

occupations is less accurate than in any other category, since many 

of the men in these districts have several occupations, depending on the 

season of the year. 



TABLE V 

PERCENTAGE OF STUDENTS IN GROUPS ACCORDING TO RELIGIOUS AFFILIATION, 
HOME OWNERSHIP STATUS, INCOME LEVEL, AND FATHERS' OCCUPATIONS, 

AS STATED BY SUBJECTS IN THE FOUR SCHOOLS OF CATEGORY E 

==================================================================== 

PER CENT RESPONSES + 
School No. 13 14 15 16 Total 

N=9 N=l4 N=8 N=4 N=35 
c=================================================================== 

Religious affiliation 
Protestant 100 100 88 100 97 
Jewish 0 0 0 0 0 
Other 0 0 13 0 3 

Home ownership status 
Rented 0 0 38 0 9 
Owned 89 79 63 100 80 
Other 11 21 0 0 11 

Stated incarne level 
Under $3,000 33 29 25 50 31 
$3,000 - $4,999 0 57 38 25 34 
$5,000 - $6,999 11 7 25 0 11 
$7,000- $8,999 33 0 13 25 14 
Over $9,000 22 7 0 0 9 
No response 0 0 0 0 0 

Fathers' occupations 
Businessman 44 14 13 25 23 
Clerical worker 0 o, 0 0 0 
Skilled tradesman 11 0 38 25 14 
Unskil1ed worker 11 29 25 0 20 
Professional worker 0 14 0 0 6 
Pub. Ser. worker 11 0 25 0 9 
Farmer 22 43 0 50 29 
Fine or Pract. arts 0 0 0 0 0 
No response 0 0 0 0 0 

==================================================================== 

+ Ca1culated from data given in Appendix B-1 
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Comparison of School Categories 

It will be seen by reference to Table VI on page 55 that the 

five categories of schools used include a wide variety of religious, 
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economie, and occupational backgrounds. 

under the headings used in the table. 

These will be discussed briefly 

Religious 

ones which have 

affiliation. The schools in category A are the only 

a significent ~ercentage of Jewish students, and this 

is not an unexpected result, since Jewish families usually live in large 

cities. These students account for over twenty-five per cent of the 

whole sample. As will be seen in Chapter V, many Jewish students plan 

to enter teacher-training courses, and therefore deserve study in a large 

enough sampling to warrant reasonably sound generalizations to be made. 

It should also be noted that since Jewish families tend to live in certain 

districts only, any change in the choice of schools included in a sample 

of this size will produce a marked change in the proportion of students. 

falling into this religious classification, making it either too large 

or too small • 

It is surprising to note the high percentage of students listing 

their religious affiliation as "other" in Category C. One probable 

reason for this is that the educational facilities here at the high school 

level are fairly limited for English speaking Roman Catholic students, 

thus for~ing many to attend the Protestant high school. On the whole, 

students listing their religious affiliations as 11other11 are a very 

small part of the whole sarnple. 
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TABLE VI 

PERCENTAGE OF STUDENTS IN GROUPS ACCORDING TO RELIGIOUS AFFILIATION, 
HOME OWNERSHIP STATUS, INCOME LEVEL, AND FATHERS ' OCCUPATIONS, 

AS STATED BY SUBJECTS IN THE FIVE CATEGORIES OF THE SURVEY 

========================================================================= 

Categ~ry of School 

Religious affiliation 

A 
N=861 

Protestant 56 
Jewish 42 
Other 3 

Horne ownership status 
Rented 44 
Owned 55 
Other 1 

Stated incarne level 
Under $3,000 4 
$3,000 - $4,999 15 
$5,000 - $6,999 24 
$7,000- $8,999 17 
Over $9,000 32 
No response 9 

Fathers' occupations 
Businessman 51 
Clerical worker 7 
Ski11ed tradesman 13 
Unskilled worker 5 
Professiona1 worker 19 
Pub. Ser. worker 3 
Farmer 1 
Fine or Pract. arts 1 
No response 2 

PER CENT RESPONSES + 
B C D E Total 
N=367 N=42 N=l04 N=35 N=l409 

94 
0 
5 

23 
77 

1 

1 
10 
19 
26 
35 

9 

37 
10 
10 

2 
31 

7 
1 
1 
1 

59 
2 

38 

67 
31 

2 

7 
36 
31 
21 

5 
0 

17 
5 

33 
17 
21 

2 
2 
0 
2 

91 
0 
9 

25 
70 

5 

18 
38 
21 
14 

6 
4 

11 
4 

20 
13 
12 
4 

28 
3 
7 

97 
0 
3 

9 
80 
11 

31 
34 
11 
14 

9 
0 

23 
0 

14 
20 

6 
9 

29 
0 
0 

69 
26 

5 

37 
62 

2 

5 
16 
23 
19 
29 
8 

43 
7 

13 
5 

21 
4 
3 
1 
1 

========================================================================== 

+ Calculated from data given in App~dix B- 1 
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The majority of students in this sample - about seventy per 

cent - list their religious affiliation as Protestant, and although 

this may be a slightly lower per cent than the true propbrtion, it 

certainly provides an adequate sample from which to determine certain 

normative patterns for Protestant students. 

Home ownership status. Unde~ this heading, not all the cate­

gories are strictly comparable to each other. Many of the families 

in Categories D and E who own the houses they 

which are really part of farm property. 

live in, live in dwellings 

These people cannot readily 

sell their houses without also selling the farms on which they are 

located, and this could mean a change of occupation as well as the 

sale of a house. Those owning homes in Categories A, B, and C are 

likely to live in much more modern dwellings, more readily saleable 

for much higher cash values than those in the rural areas. 

This information was required as a rough check on the stated 

income level, and the information given under the next heading will 

afford a much better picture of the economie levels of the various 

categories. 

Stated income level. It will be seen by reference to 

Table VI that income levels in the schools of Category A approximate 

most closely those of the whole sample. But it should be remembered 

that the schools in Category A represent more than sixty per cent of the 

whole sample, and therefore influence the total very strongly. 

Urban and suburban areas have much higher income levels than 

rural areas, an expected finding. But even within the first three cate-

gories, these figures are not strictly comparable. While stated incomes 
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in Category C are lower than those in Category A, certain costs are 

also lower. An example of this would be the low cost of renting 

company-subsidized houses. However, it is likely that despite differ• 

ences of this kind, the net standard of living is lower in Category C , 

at least from the point of view of educational opportunity, since 

residents of this area would have to pay as much for college education 

as those living in the metropolis, with the added disadvantage of having 

to finance living away from home. If it is difficult to compare in~ 

come levels within urban areas, it is even harder to compare them between 

urban and rural areas. While the stated incarne levels in Categotres D 

and E are markedly lower than in the other categories, we know that in 

many cases there is no rent to pay, and much of the food and fuel used 

is produced on the farm. Even professional and business people in these 

categories, while having lower incarnes than their urban counterparts, 

will also have lower expenses in the form of cheaper rents and business 

taxes, to mention only two examples. 

The incarne levels as given by the students answering the question­

naire are likely to be somewhat wide of the mark; it is assumed, however, 

that the proportion of error will be roughly the same for all groups, and 

that it will therefore be possible to compare the occupational ambitions 

of students of low-income familles to those of medium and high-income 

families. 

Fathers' occupations. Although there is sorne variation among the five 

categories of school areas, the total figures describing the occupations 

of the fathers represented in this survey emphasize a surprisingly narrow 



range of occupations. The reader may note the predominance of 

high-prestige-level occupations. Almost two-thirds of the subjects 

describe their fathers as self-employed in business, or occupied in 

the professions. It seems that the children of labourers and medium• 

incarne clerical workers and skilled labourers just do not get to 

grade eleven in the Protestant schools of the Province of Quebec. 

It would appear that the grade eleven popùlation is not representative 

of the actual proportions of labourers to businessmen in these commun­

ities. 

Perhaps there are sorne other explanations for this seeming 
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discrepancy. Students may tend to "upgrade" their parents' occupations 

in arder to gain a better prestige level for their parents or themselves, 

or both, But even taking this suggested factor into consideration, 

it seems unlikely that the children of skilled and unskilled labourers, 

clerical workers, and even farmers, are represented in grade eleven in 

their proper numbers. This problem would be an interesting one to study. 

It has a profound influence on the findings of the present st~y, since 

the grade eleven students in this survey seem to come from such a narrow 

occupational background. 



Summary 

Sixteen schools were chosen from urban, suburban and other areas. 

The other areas were divided into small industrial town and rural. Two 

kinds of schools were used from the rural area --the large composite 

school serving large areas, and small schobls serving small local areas. 

Students in these schools were classtfied according to religious 

affiliation, house ownership statua, incarne level of the family and 

occupation of the father. School populations were found to vary greatly 

with regard to these factors. On the whole, the students in the large 

city and suburban schools were from higher incarne families than students 

from the other schools, although there was considerable variation among 

the urban and suburban groups themselves. Virtually all of the Jewish 

students were enrolled in certain of the large city schools. A sur­

prisingly small proportion of the fathers of students were employed in 

occupations other than their own businesses or the professions. The 

widest range of occupations was noted in the rural schools. 
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CHAPTER V 

OBJECTIVE FACTORS RELATED TO THE SELECTION OF TEACHING 

Introduction 

This is the first of four chapters that deal with the findings 

of the survey. In this chapter, relatively objective factors such as 

age, family incarne, and school attended will be related to the selection 

of teaching, and the findings will be presented in the form of questions 

and answers, illustrated by tables. 

The tables in this and the next three chapters will present the 

responses in each category as per cents to the nearest whole per cent. 

This will aid the reader to make a ready comparison of the responses in 

each category. The whole number of respondents for each factor will 

also be given in the tables. In addition to this, the Chi square value, 

degrees of freedom, and probability will be given at the foot of each 

table for all comparisons made in the body of each table. These figures 

will have been calcula ted from the actual number of responses compared 

to the expected number of responses on the basis of the decisions of the 

.whole group. Where the reader is interested in the actual number of 

responses from which the statistical analysis is made, these will be 

found in Section II of the Appendices. 

It will be noted that the four female students and the six male 

students who did not indicate any answer to the question, "Are you now 

planning to teach?" are not included in the figures presented in the 

tables in these chapters, excepting in such case s where sorne response 

is compared to the academie level of the students rather than to the 

decision to select teaching. The reader is reminded that the five per 

cent l evel of confidence or better is accepted a s significant for this survey. 



Discussion of Objective Factors 

Sex. Is the sex of the student a factor in the selection 

of teaching as an occupation? 

Although the answer to this question is generally well known, 

the figures in Table VII are given in order to facilitate comparison 

with the reported proportions in other areas, should the reader 

wish to do this. 
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It should be noted that while about five times as many girls 

as boys plan to become teachers, this is not representative of the 

actual proportion of female to male teachers in the schools. One 

reason for this is that a relatively high proportion of the girls who 

are trained for teaching leave this work within a few years in order to 

keep house and raise their own families. Men are more likely to re-

main in teaching for a longer time than women, on the whole. 

Since the reaction of female students to teaching as an occu­

pation is significantly different from that of male students, further 

findings will be presented separately for the sexes. 
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TABLE VII 

SEX OF THE STUDENT RELATED TO THE DECISION TO SELECT TEACHING 

====================================================================== 

SEX Pàr Cent Responses + Number 
Decidedly Probably Undecided Probably Decidedly 

Yes Yes not Not 

Male 3 4 11 27 56 654 

Female 15 9 14 15 47 745 

Total 8 6 13 21 51 1399 
===============================================================-====== 

i'= 62.1 df = 4 p < .001 

+ Calculated from data given in Appendix B - II 

~ of school attended. Is the type of school attended associated 

with the selection of teaching? 

Characteristics of the sample were outlined in CHAPTER FOUR, 

and it was pointed out there that the schools were divided into five 

types, namely, Urban, Suburban, School in an Industrial Town, Composite 

Rural and Local Rural. It was found that the last three of these 

groups were too small for statistical analysis, and therefpre they 

have been combined as ,.n_u be seen by reference to Table VIII. 



TABLE VIII 

TYPE OF SCHOOL ATTENDED RELATED TO THE DECISION TO SELECT 
TEACHING CLASSŒFIED ACCORDING TO SCHOOL AREA. 

======================================================================== 

TYPE OF 
SCHOOL 

Male* 
Urban 

Suburban 

Other 

Total 

Female** 
Urban 

Suburban 

Other 

Total 

Decidedly 
Y es 

2 

5 

6 

3 

18 

12 

6 

15 

Per cent ResEonses + Number 
Probably Undecided Probably Decidedly 

Y es Not Not 

3 10 23 60 459 

3 11 27 55 198 

9 17 33 35 88 

4 11 27 56 745 

10 16 14 395 

7 10 20 52 167 

9 17 10 60 92 

9 14 15 47 654 

======================================================================= 

* ~2 = 28.4 df = 8 p <. .001 

** 24:1 8 .01 

+ Calculated from data given in Appendix B - III and 
Appendix B - IV 
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This type of school attended is very cloBely associated with 

the selection or rejection of teaching by male students. Boys in 

urban schools tend to reject teaching, while boys in "other" schools 

tend to select teaching in larger numbers than expected on the basis 

of the whole sample. 

The type of school attended is also related to the selection 

or rejection of teaching by female students, and the pattern here is 

the exact reverse of that for male students. While male students in 

urban schools tend to reject teaching, female students in the s ame 

type of school select teaching in larger numbers than expected on the 

basis of the whole sample. 

Individual School attended. Is there any significant 

difference in the responses to the question, "Are you now planning to 

become e teacher?" by students attending different schools of the same 

type? 

Male students from different urban schools are different f rom 

each other in their reaction to teaching as can be seen by reference 

to Table IX. Note that boys in school number two are rouch more likely 

to select teaching than bpys in school number four, f or example . 
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Male students attending different suburban schools also differ from 

each other in their response to the question, "Are you now planning 

to become a t eacher?" 

The categories "Decidedly Yes" and "Probably Yes" are combinéài. 

in this table for schools in · the urban area in arder to produce large 

enough expected frequencies t o permit the use of the chi square t est. 



TABLE IX 

INDIVIDUAL SCHOOL ATTENDED RELATED TO THE DECISION 
BY MALE STUDENTS TO SELECT TEACHING 

++========================================================================= 

SCHOOL Per cent Response+ Number 

Decidedly Probably Undecided Probably Decidedly 
Y es Y es Not Not 

Urban* 1 5 8 18 70 100 

2 12 12 17 59 66 

3 4 12 34 50 113 

4 2 10 29 59 130 

7 6 6 22 66 50 

Total 5 10 25 60 459 

Suburban** 

5 7 4 14 22 55 110 

6 2 1 8 34 55 88 

Total 5 3 11 27 55 198 

-!: -x.1 = 22.1 df = 12 P< .05 

** ll-3 4 .05 

+ Celcu1ated from data given in Appendix B - III 
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The numbers of boys in the other schools of the sample are 

too small to permit combination into reasonable response groups for 

individual schools. Therefpre no test can be applied to them. 

Groups of girls from individual urban schools also show a 

marked difference from each other in their reaction to teaching as an 

occupation, as can be seen in Table X. School number two, in a rela-

tively low income area, produces proportionally more students who 

desire to teach than school number four which is located in a wealthy 

area. 

TABLE X 

URBAN SCHOOL ATTENDED RELATED TO THE DECISION OF 
FEMALE STUDENTS TO SELECT TEACHING 
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==================================~==================================== 

SCHOOL Per Cent Response + Number 
Decidedly Probably Undecided Probably Decidedly 

Yes Yes Not Not 

Urban* 
1 27 13 17 12 31 138 

2 29 17 17 0 38 24 

3 13 6 16 19 46 118 

4 7 6 12 20 55 85 

7 13 20 17 7 43 30 

Total 18 10 16 14 42 395 

Suburban ** 
5 13 7 9 21 51 102 

6 11 6 11 20 52 65 

Total 12 7 10 20 52 167 
====================================================================== 

* ~'l,= 50.5 df = 16 p< .001 

** 7.4 4 • 20 

+ Calculated from data given in Appendix B - IV 

-- - - --- · 



Female students in the two suburban schools cooperating in 

this survey do not differ significantly in their responses to teaching 

as an occupation, whereas, as has already been shown, boys in these 

schools do differ in their responses to the question "Are you now 

planning to become a teaoher?" 

Again, the numbe~of female students in the schools other than 

urban and suburban are too small to permit comparison of individual 

schools within any of the eategories, unless unreasonable combinations 

of responses are made. 

While it has been seen that the school attended is associated 

with the selection or rejection of teaching by male and female students, 

1 it should not be assumed that the programme of the school is the factor 

which produces the difference. This might be a fair assumption if the 

populations of these separate schools were identical, but since they are 

not, differing in such things as religious affiliation, economie resources, 

and occupations, it is not safe to judge the effectiveness of the school 

as a teacher-recruiting agency on the basis of this survey. 

Is the age of the student related to the decision to select 

teaching? 

Table XI shows the age of the students related to the selection 

of teaching. Although students were more specifie in their indication 

of age than would appear from reference to the table, the ages were 

grouped to permit analysis. 

1. Such as the guidance programme, or extra-curricular activities. 
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TABLE XI 

AGE RELATED TO THE DECISION TO SELECT TEACHING 

===========================:============================================ 

Per Cent ResEonses + Number 
AGE Deciàedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

Male* 

16 and under 2 2 11 28 57 295 

17 3 4 11 28 54 271 

18: .and over 4 6 12 21 57 174 

Total 3 4 11 27 56 740 

Female** 

16 and under 15 8 14 18 45 388 

17 15 10 15 11 48 208 

18 and over 7 14 11 16 52 56 

Total 15 9 14 16 47 652 

======================================================================== 

~2. = 8.5 df = .JL p < .50 

** 10.2 8 .30 

+ Ca1culated from the data given in Appendix B - V 



Although male students aged sixteen or under seem less likely 

to select teaching than male students aged eighteen or over, and al­

though female students seem to reverse this pattern of response, the 

age of students of either sex is not significantly related to the 

decision to select teaching. 

Religious affiliation. Is the religious affiliation of the 

student related to the decision to select teaching as an occupation? 

Table XII compares these factors for male and female students. 

Since so few male students reacted positively to teaching as an 

occupation, it was necessary to combine the "Decidedly Yes" and 

"Probably Yes" responses in order to permit the statistical analysis 

of this relationship. 
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TABLE XII 

RELIGIOUS AFFILIATION RELATED TO THE DECISION 
TO SELECT TEACHING 

70 

==============================================================;============ 

RELIGIOUS 
AFFILIATION 

Male* 
Protestant 

Other 

Total 

Fernale~''* 

Protestant 

Jewish 

ether 

Total 

------~~--~~P~er~c~e~n~t~r~e~s~p~o~n~se~+~~--~~~~----Nurnber 
Decidedly Probably Undecided Probably Decidedly 

Yes Yes Not Not 

8 13 26 54 516 

3 7 28 63 182 

11 9 30 51 47 

7 11 27 56 745 

10 8 13 16 52 456 

26 13 17 13 32 174 

13 0 21 17 50 24 

14 9 14 15 47 654 

=========================================================================== 

*"Xl' = 14.0 df .. 6 P< .os 
*"le 40.7 8 .001 

+ Calculated from data given i n Appendi:~ B - VI 



Religious affiliation is associated with the selection of 

teaching as an occupation. Reference to the raw scores in Appendix B-VI 

will show that not one of the 185 Jewish boys in the survey marked the 

"Decidedly Yes" response on the questionnaire, while nineteen of the 519 

Protestant boys did. 

The difference of response for female students is also very 

marked, and the reverse of the response pattern for male students. 

Jewish girls seem to be about twice as likely to select teaching as 

Protestant girls, whereas, as has already been noted, Jewish boys do not 

seem to favour teaching as an occupation. 
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While it is not the purpose of this survey to indicate the reasons 

for the responses, sorne additional background information should be given 

here to help explain this almost startling situation. Until well within 

the last decade, no Jewish men were employed by any of.:the large school 

boards in the Province of Quebec. Teaching in the public schools is not 

a traditional occupation for this group in this province. However, the 

pattern is very different for Jewish women, as teaching has been one of 

the only "respectable" occupations open to them for at least two gener-

ations. For example, there is, as yet, no tradition of nursing in the 

Jewish community, and it is less than ten years since the Jewish General 

Hospital of Montreal has been offering training in this field. There 

are probably many factors in addition to the ones mentioned here, but 

even these factors would be enough to produce a different response to 

teaching as an occupation. 



Home Ownership status. Is the ownership of a house by the 

student's family associated with the selection of teaching as an 

occupation? 

Table XIII shows that the ownership of a house by the student's 

family is not significantly related to the selection of teaching as an 

occupation. 

TABLE XIII 

HOME OWNERSHIP OF FAMILY RELATED TO THE 
DECISION TO SELECT TEACHING 

~~~==================================c================================= 

HOME Per Cent Response + Number 
OWNERSHIP Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

Male* 
Owned 3 3 11 29 54 448 

Rented and 3 5 11 23 60 297 
other 

Total 3 4 11 27 56 745 

Female** 
Owned 14 10 12 17 47 422 

Rented and 16 7 18 13 47 232 
other 

Total 14 9 14 15 47 654 
======================================================================== 

*X,2, = 6.0 df = 4 P< .20 

** 7.4 .4 .20 

+ Ca1cu1ated from data given in Appendix B - VII 
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There is no consistent trend in the figures on home ownership 

of the student's family and the selection of teaching, and even a 

significant relationship between these factors would be meaningless, 

since the home referred to by the student may be a mansion or a wood­

and-tin shack. 

The inclusion of a question concerning home ownership was primar­

ily intended as a check on the income level of the family, but it proved 

to be ineffective for this purpose in this study, where such a variety 

of districts was included. 
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Educational background of the parents. Is the educational back­

ground of the parents related to the student's decision to select teaching 

as an occupation? 

Table XIV relates the level of the formal education achieved by 

the parents to the decision by male students concerning the selection 

of teaching. 



TABLE XIV 

EXTENT OF FORMAL EDUCATION OF THE PARENTS RELATED TO 
THE DECISION BY MALE STUDENTS TO SELECT TEACHING 

======================================================================== 

EXTENT OF 
FORMAL 
EDUCATION 

Per Cent Response + Number 
Decidedly Probably Undecided Probably Decidedly 

Father* 
No High School 

Part of High 
School 

Completed High 
School 

Part of College 

College Degree 
or better 

Total 

Mother** 
No High School 

Part of High 
Schoo1 

13omp1eted High 
Schoo1 

Part of College) 
Col1ege Degree or) 

Yes Yes Not Not 

3 3 10 27 57 

5 9 7 · 28 52 

3 3 11 29 55 

1 6 18 23 52 

2 1 13 24 60 

3 4 11 27 56 

5 4 9 23 60 

3 5 10 27 56 

3 4 12 27 54 

1 3 13 29 54 

161 

153 

196 

71 

164 

745 

141 

201 

256 

147 

Better ) ------------------------------------------------
Total 3 4 11 27 56 745 
======================================================================== 

* x2, = 24.8 
** 7.3 

df = 16 p < 
12 

.10 

.90 

+ Calculated from data given in Appendix B - VIII 
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While the education of the father approaches significance as 

a faetor related to the decision by male students to select teaching, 

the education of the mother does not seem to be too closely related. 

There seems to be a tendency towards the acceptance of teaching by male 

students whose fathers have completed a part of high school only, but 

this is not significant. 

Table XV relates the education of parents to the decision by 

female students to select teaching, and again as was the case with 

male students, the relationship is not significant at the level of 

confidence accepted for this survey. 

75 



TABLE XV 

EXTENT OF FORMAL EDUCATION OF THE PARENTS RELATED TO 
THE DECISION BY FEMALE STUDENTS TO SELECT TEACHING 

======================================================================== 

EXTENT OF Per Cent Reseonse + Number 
FORMAL Decidedly Probably Undecided Probab1y Decidedly 
EDUCATION Y es Y es Ilot Not 

Father* 
No High School 21 7 18 12 42 137 

Part of High 
School 15 10 10 11 54 134 

Completed High 
School 11 11 15 16 47 154 

Part of Col lege 20 6 15 15 45 69 

Co11ege Degree 
or better 9 9 14 22 45 160 

Total 15 9 14 15 47 654 

Mother** 
No High Schoo1 11 11 16 15 47 104 

Part of High 
School 18 13 14 11 45 188 

Completed High 
School 16 6 15 16 48 225 

Part of College 16 7 13 13 51 83 

College Degree 
or better 6 9 9 32 44 54 

Total 15 9 14 15 47 654 
===============================================:======================== 

* .,.~ = 23.5 df = li... P< .20 
** 25.7 16 .10 

+ Ca1cu1ated from the data given in Appendix B - IX 
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Number of Siblings. Is the number of siblings significantly 

related to the decision by high school students to select teaching? 

Table XVI relates these factors for both male and female students. 

TABLE XVI 

NUMBER OF SIBLINGS RELATED TO THE DECISION 
TO SELECT TEACHING 

==g===========================~==-===·================================== 

NUMBER OF Per Cent Reseonse + Number 
SIBLINGS Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

Male students* 
None 3 2 9 24 62 107 

One 2 4 10 28 57 283 

Two 4 2 14 24 56 202 

Three or more 3 7 12 29 49 153 

Total 3 4 11 27 56 745 

Female students* 

None 13 8 19 15 47 79 

One 17 9 13 13 48 256 

Two 15 11 13 22 40 180 

Three or more 11 9 16 12 53 139 

Total 15 9 14 15 47 654 
======================================================================== 

* -y._'l = 14.8 df = .l2..... p< • 30 

** 15.5 12 • 30 

+ Calculated from the data given in Appendix B X and 
Appendix B XI 
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Although the responses of male students who have three or more 

siblings seem ta indicate that these students are less likely than others 

ta reject teaching outright, and more likely than other male students ta 

answer "Probaby Yes", this difference is not significant. There is no 

significant relationship between the number of siblings and the response 

ta the question "Are you now planning ta become a teacher?" by male 

students. 

The number of siblings is not significantly related ta the decision 

by female students ta select teaching~ 

Teaching Experience~ members of the student's family. Is 

teaching experience by members of the student's family significantly 

related ta the decision by the student ta select teaching as an occupation? 

Table XVII shows that male students whose parents have teaching 

experience are more likely ta select teaching as an occupation than male 

students whose parents have no experience as teachers. 

Not enough male students indicated that their fathers had experience 

in teaching ta permit statisticsl analysis of the relationship of teaching 

experience of fathers ta the decision of the son ta select teaching. The 

same was also true of siblings of male students with teaching experience 

The teaching experience of relatives other than the immediate family 

of male students was not found ta be significantly related ta the decision 

ta select teaching. 



TABLE XVII 

TEACHING EXPERIENCE OF RELATIVBS RELATED TO THE 
DECISION BY MALE STUDENTS TO SELECT TEACHING 

==========================================================~============= 

TEACHING Per Cent ResEonse + Number 
EXPERIENCE Decidedly Probably Undecided Probably Decidedly 
OF RELATIV-ES Y es Y es Not Not 

Parents 
1 

Some 5 7 16 33 39 92 

None 3 3 10 26 58 645 

Mother2 

Some 4 7 18 34 37 71 

None 3 3 10 26 58 674 

Relatives3* 
Sorne 2 4 13 31 51 287 

None 4 4 10 24 59 458 

Total 3 4 11 27 56 745 
======================================================================== 

1 x.~= 13.7 df = 4 P< .01 

2 13.1 4 .05 

3 7.9 4 .10 

* Other than immediate f amily 

+ Calculat ed from da t a given in Appendix B - XII 



Table XVIII shows that the teaching experience of parents 

and other relatives is not significantly related to the decision 

by female students tn select teaching. 

TABLE XVIII 

TEACHING EXPERIENCE OF RELATIVES RELATED TO THE 
DECISION BY FEMALE STUDENTS TO SELECT TEACHING 

==================m================~==================================== 

TEACHING Per Cent ResEonse + Number 
EXPERIENCE OF Decidedly Probably Undecided Probably Decidedly 
RELATIVES Y es Y es Not Not 

Parents* 
Sorne 14 11 11 24 39 90 

None 15 9 15 14 48 564 

Father** 
Sorne 14 14 14 24 35 29 

None 15 9 14 15 48 625 

Mother*** 
Sorne 17 9 9 26 39 66 

None 14 9 15 14 48 588 

Siblings**** 
Sorne 7 9 27 16 42 45 

None 15 9 13 15 47 609 

Other Relati~* 18 11 15 15 42 296 
Sorne 

None 12 8 13 16 51 358 

Total 15 9 14 15 47 654 
======================================================================= 

* ~2 = 8.0 df - 4 P< .10 
** 3.3 4 .70 

*** 7.4 4 .20 
**** 7.7 4 .20 
***** 8.1 4 .10 

+ Calculated from data given in Appendix B - XII 
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Income level of the student's family. Is the income level of 

the student's family related to the decision by the student to select 

teaching as an occupation? 

Table XIX shows that the reaction of the male student to 

teaching as an occupation is significantly related to the income level 

of his family. Male students who are from families earning less than 

$5,000 per annum are much more likely to select teaching than male 

students from families whose incomes are more than $9,000 per annum. 

TABLE XIX 

INCOME LEVEL. OF THE FAMILY RELATED TO THE DECISION 
TO SELECT TEACHING 

;======a==============================================================a 

FAMILY INCOME Per Cent Res~onse + Number 
LEVEL Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

Male Students* 
Less than $5,000 4 7 15 22 52 162 
$5,000 to $6,999 3 3 9 30 56 151 
$7,000 to $8,999 3 3 15 30 49 156 
More than $9,000 2 2 8 26 62 250 

Total 3 4 11 27 56 719 

Fema1e Students** 
Less than $5,000 12 10 14 11 52 125 
$5,000 to $6,999 17 11 14 14 45 163 
$7,000 to $8,999 16 7 19 15 43 114 
More than $9,000 16 7 11 21 45 161 

Total 15 9 14 16 46 563 
==========================~============================================ 

* x= 
** 

24.0 
14.1 

df = 12 
12 

p< .05 
.30 

+ Calculated from the data given in Appemdix B - XIII 
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Table XIX also relates the income level of the family to the 

decision by female students to select teaching. There is no significant 

difference in response on the basis of family income as was the case 

with male students. Perhaps one reason for this difference between 

boys and girls in their response to teaching as an occupation is that 

girls are more limited in their choice of occupation than boys are. 

Even a very wealthy girl will hesitate to select medicine, architecture, 

engineering and other such traditionally "masculine" occupations, and 

therefore is more likely to consider teaching than a boy from a wealthy 

family who can choose strictly on the basis of his interests and academie 

abilities. 

Occupation of the father. ls the occupation of the father related 

to the decision by students to select teaching as an occupation? 

Table XX shows that the occupation of the father is significantly 

related to the decision by male students to select teaching, at the 

five per cent level of confidence. 

Sons of skilled tradesmen indicate "Probably Yes" much more fre-

quently than expected. Sons of fathers working in occupations classified 

as 11 other" in this table are more likely to be undecided about teaching, 

and less likely to reject it outright than other boys in the sample. It 

should be understood that the occupations listed really fall into two 

income and prextige categories, the first being made up of the business 

and professional group, and the second made up of the other occupations. 

It 'rlll be noted that sons of fathers in high income and prestige 

occupations are more likely to reject teaching than boys whose fathers 

are employed in the lower income and prestige occupations. This result 



is consistent with the findings concerning incarne presented in Table 

XIX on page 81. 

The occupation of the father approaches significance as a factor 

related to the decision by female students to select teaching, and again, 

the pattern for female students is the reverse of that for boys. Girls of 

higher income and prestige families tend to select rather than to reject 

teachine as boys from the se occupationa.l groups do. However, this relation-

ship is not significant at the level of confidence accepted for this 

survey. 

TABLE XX 

OCCUPATION OF THE FATHŒR F3LATED TO TI1E DBCISION 
TO SELECT TT.3ACHllJG 

OCCUPATION Per Cent ResQonse+ 
OF THE Decidedly Probaply Undecided Probably Decidedly 
FATHER Y es Y es Not Not 

Male Students * 
Business 2 3 8 28 59 
Profession 4 2 13 23 59 
Skilled work 2 10 7 29 52 
Other 3 4 17 27 48 

Total 3 4 il 56 

Fe male Students ~--* 

Business 19 8 14 15 43 
Profession 12 8 15 21 43 
Skilled work 10 10 17 il 52 
Other 10 11 11 13 55 

Total 15 9 14 15 47 

* x,'l = .?duJ. df = 12 P< .Q2 
-l'& 18.6 12 .10 

+Calculated from the data given in Appendix B -XIV 

Nurnber 

309 
164 
94 

164 

731 

293 
131 

89 
128 

641 
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High School course of study. Is the high school course of 

study being followed by the student related to the decision to select 

teaching? 

Although the students were originally classified into six separ-

ate types of courses, the numbers involved in sorne of these courses were 

too small to permit statisttcal testing, and it was necessary to combine 

the courses into two groups. 

A brief description of the courses listed will help to explain 

the basis on which these courses were combined. As has been pointed 

out in Chapter III, the students were asked to check all the subjects 

in which they intended to write Junior Matriculation Examinations. These 

were then arranged according to the combination of courses under the 

following six headings: 

1) Latin. This course usually includes two courses èach in 
Latin, English and French. In addition to this students 
generally take chemistry and either physics or biology, 
algebra, geometry, and history, making a total of eleven 
subjects. Many students in this group select one or even 
two courses in addition to the eleven already named. 

2) Extra Hathematics. This is really the Science I course 
with the addition of Intermediate algebra and trignnometry. 

3) Science I. This course includes two courses each in English 
and French, as well as history, chemistry, physics, algebra 
and geometry. In addition to the basic ten coursesalready 
referred to, many students in this category carry other 
courses such as biology or intermediate algebra. 

4) Science II. This course is identical to Science I except 
that physics is replaced with biology, which is handled in 
a. very descriptive mann er. Students in the course usually 
take ten subjects only, although a few carry eleven. 

5) Commercial. This course includes two each of English and 
French courses. In addition, students usually study history, 
two commercial subjects, one sci~nee, one mathematical subject, 
usually algebra, and an extra descriptive literature course. 
Many of the students in the commercial course do not expect 
to matriculate, but will simply be issued a high school 
leaving certificate. Very few of these students carry more 
than ten courses, and a good proportion carry fewer. 



6) Other. This can be any combination of courses, usually 
emphasizing the descriptive aspects of the subjects 
studied. This is a course which many weak students drift 
into following failure in the more academie courses which 
they may originally have elected. Very few students in 
this type of course carry more than ten subjects, and many 
carry only eight or nine. This course is not generally 
followed by students seeking admission to regular under­
graduate college work. 
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These courses have been listed roughly in their order of difficulty 

from the academie point of view. Latin and Extra Mathematics are about 

equal in their appeal to the better student. Science I is a very res-

pectable course. Science II is in sorne schools elected by those who 

feel that they can not learn physics, and in other schools by girls, since 

in sorne circles, girls are not expected to be good at physics. The 

courses named Commercial and Other are usually taken by students who have 

experienced failure in other courses -- generally the weakest students in 

the school. Of course there are exceptions to the calibre of individ-

ual students in the courses as described. For example , there are usually 

a few very good students who have elected the commercial course simply be-

cause they desire to use this training in their future occupations. 

However, these exceptions granted, the courses can be neatly divided 

into two ca t egories an academie one including Latin, Extra Mathe-

maties, and Science I, and a less academie one, including Science II, 

Commerce, and Other. 

The association between the academie l evel of t he course being 

followed and the decision of high school students to select teaching 

as an occupation is illustrated in Table XXI. 



TABLE XXI 

ACADEMIC LEVEL OF HIGH SCHOOL COURSE BEING FOLLOWED 
RELATED TO THE DECISION TO SELECT TEACHING 

===================================================================2·== 

ACADEMIC LEVEL 
OF HIGH ECHOOL 
COURSE 

Male Students* 
High 

Low 

Total 

Female Students* 
High 

Low 

Total 

* .,_2, = 
** 

Per cent Response + Nurnber 
Decidedly Probably Undecided Probably Decidedly 

Yes Yes Not Not 

2 

7 

3 

16 

15 

15 

3 

5 

4 

10 

8 

9 

p< .05 
.30 

11 28 55 

11 23 56 

11 27 55 

14 18 42 

15 13 49 

15 16 46 

542 

155 

697 

267 

338 

605 

+ Calculated from the data given in Appendix B XV 
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Male students enrolled in the poorer courses from the academie 

point of view are more likely to select teacning as an occupation than 

male students enrolled in the more difficult courses. More than twice 

the number of boys in poor courses than expected responded "Decidedly 

Yes" to the question, "Are you now planning to become a teacher?" while 

only about half the number of boys in superior or good courses as ex­

pected gave the same response. It should also be noted that male students 

enrolled in superior or good courses are more likely to respond "Probably 

Not" to teaching as an occupation than boys in the poor courses. 

One reason for this difference in response may be the fact that 

it is possible to get into certain of the teacher training courses with 

lower marks than are required for admittance to the regular arts or 

science courses at McGill University, and that this difference of 

entrance standards has been in force for many years. 

The academie level of the high school courses being followed 

by female students is not significantly related to the decision to 

select teaching. 

Number of subjects being studied. Is there any relation between 

the number of subjects being studied and the decision by the student to 

select teaching? 

Table XXII relates the number of courses being studied to the 

decision by high school students to select teaching. Although the per 

cent response figures seem to indicate that male students studying ten 

or fewer subjects are more likely to select teaching as an occupation 

than male students studying eleven or more subjects, this is balanced 

by the fact that they also seem more likely to reject teaching than 



boys studying eleven ijr more subjects. 

The differences in response are not significantly different for 

either male or female students. 

TABLE XXII 

NUMBER OF SUBJECTS BEING STUDIED RELATED TO THE 
DECISION TO SELECT TEACHING 

===========================~=========================================== 

NUMBER OF Per Cent ResEonse + Number 
SUBJECTS Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

Male Students* 

Ten or fewer 3 3 11 26 56 377 

El even or more 1 5 10 29 55 299 

Total 3 4 11 27 56 676 

Female Students** 

Ten or fewer 15 8 14 16 47 353 

El even or more 16 10 16 15 44 249 

Total 15 9 15 15 46 602 
====================================================================== 

* -x." = 5.2 df = 4 p< .30 

** 1.6 4 .90 

+ Ca1culated from the data given in Appendi x B - XVI 
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Academie Standing. Is the academie standing as indicated by 

marks a factor in the selection of teaching? 

The mark categories used in this survey give only a very approxi­

mate indication of the student's academie ability. One reason for this 

is that llhile for sorne schools, the 60 to 70 per cent category is the 

lmvest, a minimum of sixty per cent being required for entrance to 
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grade eleven, 50 to 60 per cent is the lowest category for other schools. 

Even taking this into account, there are exceptions in sorne schools to 

the established passing grade. It is not possible to compare accurately 

even those schools which require the same minimum passing mark, since 

there are probably great differences in the standards of achievement 

repreeented for the same per cent grade, and there may even be important 

differences from class to class, within the same schools, since the tests 

are certainly not standardized from school to school, and since there are 

probably as many different standards of marking within schools as there 

are teachers in those schools. 

Within any school, there may also be considerable variation in the 

meaning of any given mark depending on the course being follo,ved. Students 

taking the Extra Mathematics course would tend to have marks approaching 

the extremesof the mark scale, one hundred per cent in a mathematical 

subject not being uncommon, whereas students taking more descriptive 

subjects which are examined by essay rather thah objective tests would 

tend to have marks clustering about a mean at sorne level. 

However, taking all these limitations into consideration, it is 

interesting to compare the achievement categories as indicated by per 

cent marks achieved at the end of grade ten from the viewpoint 
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of the responses given to the question, "Are you now planning to become 

a teacher? 11 The percentage findings for these comparisons are gîven in 

Table XXIII, and reference to this table shows that there is no significant 

difference in the overall pattern of response to the question, "Are you 

now planning to teach?" among the achievement groupings of male students, 

although there seems to be a greater attraction to teaching of male 

students of low academie standing than of male students of high academie 

standing. It will be noted ·that it was necessary to continue the two 

lowest mark categories for male students in order to produce expected 

frequencies in the positive response categories large enough for statis­

tical analysis. Even with this combination,the expected frequencies 

were still rather small, which explains why such an obvious trend is not 

significant. 



TABLE XXIII 

FINAL GRADE TEN MARKS RELATED TO THE 
DECISION TO SELECT TEACHING 

======================================================================= 

FINAL GRADE TEN Per Cent Res:eonse * Number 
PER CENT Decided1y Probab1y Undecided Probab1y Decided1y 
ACHIEVEMENT Y es Y es Not Not 
MARK. 

Ma1·e Students* 

50% to 70% 4 5 12 24 56 363 

70% to 80% 3 3 11 27 56 269 

80% to 100% 1 3 8 34 54 109 

Total 3 4 11 27 56 741 

Fema1e Students** 

50% to 60% 6 19 10 15 50 52 

60% to 70% 15 6 15 11 53 256 

70% !o 80% 17 10 14 17 42 235 

80% to 100% 13 8 17 21 41 109 

Total 15 9 14 15 47 652 
====================================================================== 

* 'X.~ = 8. 0 df ;;:: 8 p < . 50 

** 23.9 12 .os 

+ Calculated from the data given in Appendix B - XVII 
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The relationship between the academie achievement level by 

the end of grade ten and the decision by female. students to select 

teaching is significant at the five per cent level of confidence. 

Twice as many female students as expected at the 50% to 60% level 

replied "Probably Yes" to the question "Are you now planning to become 

a teacher?" A possible reason for this is that girls at this level 

are not confident that their matriculation will be good enough to con­

tinue their formal education, but that the chance of their being good 

enough for entrance to teacher training courses is better than the 

chance of their being good enough for McGill University, which requires 

a higher mark than sorne of the courses offered by the tnstitute of 
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Education. However, this is just conjecture. To balance the picture, 

it should also be noted that girls in the second highest category re­

ported here reply "Decidedly Yes" and "Probably Yes" more often than 

expected, and "Decidedly Not" less often than expected. 



Sununary 

The sex of the student \vas found to be a highly significant 

factor in the decision by grade eleven students to select teaching, 

and for this reason, the sexes were considered separately in their 

responses to the question, "Are you now planning to become a teacher?" 

Objective factors associated with the selection of teaching ~ 

bôth male and female students. The area in which the school is located 

was found to be a factor in the decision to select· teaching as an 

occupation by studehts of bath sexes. Male students in urban schools 

are less likely to select teaching than male students in rural areas, 

while female students in urban schools are more likely to select 

teaching than girls in other areas. 

It was also found that in certain individual schools of the same 

type -- for example, one •un~ school as compared to another urban 

school -- the responses to teaching as an occupation differed signifi­

cantly. 

The religious affiliation of the student was also found to be 

significantly related to the selection of teaching. Female Jewish 

s tudents were found t9 be more likely to select t eaching than female 

Protestant students, but male Jewish students were found to be less 

likely ta select teaching as an occupation than Protestant boys. 

Objective factors associated ~ the selection of t eaching by 

mal e students only. I t was f ound t ha t the i ncome level of t he mal e 

student's family is associated with his selection of teaching. Male 

students from low incarne f amilies are more likely to select teaching 

as an occupation than ma l e students f r om high- income f ami l ies . 
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The occupation of the father was also found to be a significant 

factor in the selection of teaching by male students. Boys \..rhose 

fathers are self-employed in business or occupied in a professional 

field are more likely to reject teaching as an occupation than boys 

of fathers employed in other occupations. 

The academie level of the high school courses being followed by 

male stddents was also found to be a significant factor in the decision 

to select teaching. Boys enrolled in superior courses are less likely 

to select ~eaching than boys enrolled in courses which are less de­

manding from the academie point of view. 

It \vas also found that where the parents of boys had teaching 

e~~perience, these boys were more likely to select teachi ng than other 

boys. 

Objective factor associated with th!_selection of teaching ~ 

female students. The mark which indicates the fina l grade ten stand-

ing of the female students was f ound to be s i gni f icantly r e l a t ed to the 

decision to select teaching. Girls in the lowest mark category are 

more likely to answer "Probably Yes11 to the question, "Are you nmv 

planning to become a t eacher?" than girls in any other mark category. 

Girls in the 70% to 80% range answered "Decidedly Yes" more frequently 

than expected, while the same girls answer ed . "Decidedly not" less 

frequently than expected on the basis of the responses of all the 

girls in the survey. 
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Objective factors not associated with the s e l ection of teachi ng 

~ male students. None of the f ollowing objective factors was found 

t o be signi ficantly associated with t he sel ec tion of teaching by male 

students: Age, home ownershi p by the ma l e student's family, education 



background of the parents, number of siblings, teaching experience of 

relatives other than parents, the number of subjects being studied in 

preparation for junior matriculation, and the final grade ten academie 

standing as indicated by a per cent mark. 

Objective factors ~ associated ~ the selection of teaching 

~ female students. None of the following objective factors was found 

to be significantly associated with the decision of female students to 

select teaching~ Age, home ownership by the student•s family, number 

of siblings, teaching experience of relatives, the income level of the 

student 1 s family, the occupation of the student 1 s father, the academie 

level of high school courses being studied by the student, and the number 

of subjects being studied in preparation for the junior matriculation 

examinations. 
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Introduction 

CHAPTER VI 

STATED OPINIONS RELA TED TO 
THE SELECTION OF T3ACHING 

The stated opinions of grade eleven students related to the 

selection of teaching as an occupation in the Protestant schools of 

the Province of Quebec are presented in this chapter separately from 

objective factors, since these opinions require a more cautious 

interpretation than objective factors. A student is more likely to give 

more accurate answers concerning objective information such as age and 

the number of subjects being studied than he is concerning opinions, 

seme of which may merely be fashionable opinions for his age group, 

and many of which may not be based on a very solid foundation of 

knowledge. For exa~ple, one student was of the opinion that the 

greatest disadvantage of teaching as an occupation is the 11fact 11 that 

teachers are not paid during the s~r months, while this is true only 

in a very few cases. 

However, even with these limitations in mind, it is interesting to 

see which of these opinions are significantly related to the decision by 

students to select teaching. 



Discussion of Stated Opinions 

Help from high school teachers. Is the stated opinion of the 

student concerning the extent to Hhich his high school teachers have 

assisted him in selecting an occupation related to the decision to 

select teaching? 

Table XXIV shows that students who feel that their high school 

teachers have not given them any help in the selection of an occupation 

are less positive in their reaction to teaching than students who feel 

that their teachers have given them sorne or much help in the selection 

of an occupation. There are at least two possible reasons for this 

difference. We could take the students' statements at their face value, 

and assume that where high school teachers are helpful, students want to 

be like them, even in their occupational choice. But we must also 

consider the obvious possibility that it is natural for students who 

have already decided to teach to discuss this with their teachers, much 
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as a student \'lho has already decided to enter the ministry Hould be likely 

to approach his minister for information and advice. 

However, regardless of the reason, the student's stated opinion as 

to the extent of help in selecting an occupation received from his high 

school teachers is significantly related to his decision to select teaching. 

It should be noted that the level of significance for female 

students (although calculated on a larger number of cases of students 

who are positive to teaching than was the case for male students) is not 

as high as for male students. It appears that while the high schoiil 

teachers are influential in the decision by students of either sex to 

teach; they are more influential with male students than \dth female students. 



TABLE XXIV 

STATED OPINION ON THE EXTENT OF HELP FROM HIGH SCHOOL 
TEACHERS IN SELECTING AN OCCUPATION RELATED TO THE 

DECISION TO SELECT TEACHING 
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~===================================================================•= 

EXTENT OF Per Cent ResEonse + Nurnber 
HELP Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

Hale Students* 
None 2 4 6 24 64 266 

Sorne, li tt le or 
rnuch 4 4 14 29 51 479 

Total 3 4 11 27 56 745 

Fernale Students*~': 
None 12 6 14 12 5? 230 

Sorne, little 15 11 15 17 42 396 

Mu ch 25 11 7 18 39 28 

Total 15 9 14 15 47 654 
======================================================================== 

* 7!' = 16.7 df = 4 P< .01 

** 17.4 8 .05 

+ Calculated from the data given in Appendix B-XVIII 
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Career information available at the school. Is the stated --
opinion of the student concerning the amount of career information 

available at the school related to the decision of the student to 

select teaching? 

The opinion of students concerning the amount of career information 

available at their schools is related to their decision to select teach-

ing as an occupation in Table XXV;itis not found to be significantly 

related. 

TABLE XXV 

CAREER INFORMATION AVAILABLE AT THE SCHOOL RELATED 
TO THE DECISION TO SELECT TEACHING 

======================================================================== 

AMOUNT OF Per Cent ResEonse + Number 
CAREER INFORM- Decidedly Probably Undecided Probably Decidedly 
ATION AVAILABLE Y es Y es Not Not 

Male Students* 
Not known 3 4 11 33 58 132 

Very mu ch 3 3 13 21 60 124 

Mu ch 3 4 10 30 54 226 

Sorne 3 3 12 28 54 192 

Little, none 1 7 10 28 55 71 

Total 3 4 11 27 56 745 

Female Students** 
Not known 11 10 10 18 52 125 

Very mu ch 14 11 14 17 43 us 
Much 17 7 14 15 47 192 

Sorne 15 12 15 14 45 165 
Little,none 13 2 22 15 48 54 

Total 15 9 14 15 47 654 
-/( x,Z = 6.9 df :::; 16 p< .98 
** 13.7 16 • 70 
+ 

Calculated from the data given in Appendix B-XIX 
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It seems fair to conclude then, that 'l.vhere the school does 

offer career information and guidance, it does not serve as a recruiting 

institution for the teaching profession any more than it does for any 

other occupation. 

Person most helpful in assisting the student to select ~ 

occupation. Is the stated opinion of the student concerning the 

person who has been the most helpful in assisting him to select an 

occupation related to the decision to select teaching? 

Table XXVI shows that students who are favourably inclined 

to~vards teaching as an occupation tend to indicate that the person who 

has been most helpful in assisting them in the selection of an occu-

pation is a teacher. It should also be noted that more male students 

than expected who indicated the probable or decided
2 

selection of 

teaching also indicated that they had been influenced by a friend in 

the occupation of their choice -- another way of shmving that they 

had been influenced by a taacher. Teachers seem to be important agents 

of teacher recruitment. There are at least two possible reasons for 

this which seem obvious. 

Perhaps teachers really do encourage students to become teachers, 

either by example, persuasion, or both. It is also possible that students 

go to their teachers for advice because they have already decided to be-

come teachers. Both reasons are probably true to sorne extent. 

It is apparent that parents do not encourage their sons to select 

teaching. Male students '"ho claimed that a parent had been the pers on 

\vho was most helpful in assisting bhem to select their occupations ~vere 

\vell below the expected frequency for the "Decidedly Yes" and "Probably Yes" 

2) The "Probably Yes" and "Decidedly Yes" response cate,gories were 
combined for male students in order to produce large enough expected 
fr~quencies for statistical analysis. 



responses, and well above the expected frequency for the "Decidedly 

Not" response. 

TABLE XXVI 

PERSON INDICATED AS BEING THE MOST HELPFUL IN ASSISTING THE STUDENT 
IN THE SELECTION OF A CAREER RELATED TO THE DECISION TO SELECT TEACHING 
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==============================a=========================================== 

Persan who 
has been most 
helpful 

----~--~--~~~--~P·e~r~C~e~n~t~R~e~sp~on~s~e~+------~~---Number 
Decidedly Probably Undecided Probably Decidedly 

Yes Yes Not Not 
•• ====• -- = = = = - =· 
Male Students* 

Parent 

Relative 

Teacher 

Friend in1 

Self 

Other 

Tot: al 

Female Students** 
Parent 

Relative 

Teacher 

Friend in1 

Friend not in2 

Self 

Other 

Total 

15 

11 

40 

7 

11 

15 

7 

14 

4 

5 

24 

8 

9 

3 

6 

8 

14 

17 

10 

11 

8 

3 

9 

••••• 1 • - = =- ====·= 

9 24 63 

15 27 53 

12 36 28 

12 25 56 

9 27 55 

16 28 53 

11 26 56 

16 18 43 

17 3 56 

9 11 23 

10 12 62 

19 15 44 

9 12 55 

16 19 55 

14 15 47 

- == 

342 

59 

58 

93 

77 

87 

716 

331 

36 

35 

102 

21-

65 

31 

627 
========================================================================= 
* -1} = 53.3 df = 15 P< .001 
** y._2= 51.2 df = 24 p< .001 

1) Friend in the occupation of the s tudent's choice 
2) Fr iend not i n the occupation of t he student 's choi ce 

Responses combined to permit statistical analysis . 
+ Calculated from the data given in Appendix B - XX 



In contrast to the findings for boys, parents do not seem 

to discourage their daughters from teaching. 

Also in contrast to male students, girls who have been influenced 

by a friend in an occupation of their choice do not select teaching with 

the frequency expected, and they seem more likely to reject teaching 

than other girls in the sample. The interpretation of this relationship 

is difficult. It may mean that high school girls who have friends who 

are teachers are advised by those friends not to select teaching as an 

occupation. It may also mean that high school girls have fe\ver friends 

in teaching than in other occupations, but this seems unlikely, since 

teaching is such a popular occupation for female students. 

Experience in occupations similar to teaching. Is experience in 

occupations similar to teaching related to the selection of teaching as 

an occupation by students? 
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Table XXVII shows that male students who have had sorne experience 

in occupations similar to teaching, such as Sunday School teaching, camp 

counselling, and boy scout work, tend to select teaching more frequently 

than expected on the basis of the whole sample. Again two possible 

reasons seem likely. This response pattern may indicate that boys who 

intend to teach find summer jobs and part-time employment working with 

children. However, it seems reasonable to expect that more boys than 

those Hho actually plan to teach are needed and used for summer camps, 

scouts, and similar work, and if this is, in fact, the case, then it 

would also seem reasonable to assume that suceessful experience of this 

kind may tend to lead male students towards a decision in favour of 

teaching as an occupation. 



TABLE XXVII 

EXPERIENCE OF HIGH SCHOOL STUDENTS IN OCCUPATIONS 
SIMILAR TO TEACHING RELATED TO THE DECISION TO 

SELECT TEACHING 

~======================================================================= 

+ Per Cent Response Number EXTENT OF 
EXPERIENCE Decidedly Probably Undecided Probably Decidedly 

Yes Yes Not Not 

Male Student* 

None 1 3 11 21 65 245 

Sorne, little 
or mu ch 4 4 .:11 29 51 :500 

Total 3 4 11 27 56 745 

Female Students** 

None 12 6 . 16 12 55 86 

Sorne or little 14 9 15 15 48 454 

Mu ch 18 12 10 22 38 114 

Total 15 9 14 15 47 654 
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... ======================================================================= 

* y!- = .1hQ df = 4 p <:. .01 

** x,2t = 13.4 8 .10 

+ Ca lcu1at ed f rom da ta given i n Appendix B XXI 



Table XXVII also shows the relationship between experience in 

occupations similar to teaching and the decision by female students to 

select teaching. Although the figures would seem to indicate that 

experience in such occupations predisposes girls to the selection of 

teaching, the differences in response are not significant at the five 

per cent level of confidence. 

High School and elementary school teaching compared to other 

occupations. Is the appraisal of high school teaching by students 

compared to other occupations requiring four or five years of college 

training related to the decision to select teaching? 

Table XXVIII shows that male students who plan to teach are much 

more likely to consider high school teaching more desirable than other 

occupations than male students who do not plan to teach, and of course, 

such an answer would be expected. 

Male students who considered high school teaching to be less or 

much less desirable than other occupations of similar training require­

ments outnumbered boys who considered high school teaching more and much 

more desirable by more than five to one. 
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TABLE XXVIII 

TEACHING COMPARED BY MALE STUDENTS TO OTHER OCCUPATIONS 
REQUIRING SIMILAR TRAINING RELATED TO THE DECISION TO 

SELECT TEACHING 

======================================================================== 
+ CCMPARISON Per Cent ResEonse Number 

Decidedly Probably Undecided Probably Decidedly 
Y es Y es Not Not 

High School* 
More desirable 
and much more 
desirable 14 9 24 22 32 79 

About the same 4 7 16 32 42 220 

Less desirable 1 1 7 28 64 356 

Mucb less 
desirable 0 1 6 7 85 81 

Elementary School** 
Much more desir-
able and more 
desirable 4 6 16 30 43 146 

About the same 3 3 10 30 54 265 

Less desirable 2 4 11 24 59 229 

Mu ch less 
desirable 1 2 4 19 74 92 

Total 3 4 11 26 56 736 

======================================================================== 

* )t1 = 135.2 df = 

** x,1 = 29.0 

12 p < 

12 

.001 

.05 

+ Calculated from the data given in Appendix B XXII 



Table XXVIII shows that boys who plan ta teach also consider 

elementary school teaching to be more desirable than ether occupations 

requiring at least one year of college or similar training, while boys 

who do not plan to teach consider it less desirable. 

Table XXIX shows that female students who plan to teach are 

106 

more likely to consider that high school and elementary school teaching 

compare favourably with ether occupations of sL~lar training requirements 

than girls who do not plan to teach. 1nis relationship was expected. 

It is interesting to note that girls who considered high school 

teaching less desirable than ether occupations outnumbered girls who 

had the reverse opinion about high school teaching by about three to 

one, whereas this pattern was almost reversed for elementary school 

teaching. Clearly, female students on the whole prefer elementary school 

teaching, under the present training requirements, to hi gh school 

teaching. Here again, girls are very different in their preferences 

from boys. 



TABLE XXIX 

TEACHING COMPARED BY FEMALE STUDENTS TO OTHER OCCUPATIONS 
REQUIRING SIMILAR TRAINING RELATED TO THE DECISION TO 

SELECT TEACHING 

======================================================================= 
Per cent Response+ 

COMPARISON 
--------------------------------------------- Number Decidedly Probably Undecided Probably Decidedly 

Yes Yes Not Not 

High School* 
Much more desir-
able or more 
desirable 30 12 15 10 34 94 

About the same 14 10 15 17 44 276 

Less desirable 
or much less 
desirable 10 7 13 16 54 274 

Total 14 9 14 15 47 644 

Elementary School** 
Much more desir-
able 43 24 11 1 21 75 

More desirable 18 10 18 17 37 212 

About the same 9 6 15 17 53 248 

Less desirable and 
mu ch less desir-
able 3 3 8 18 68 110 

Total 14 9 14 15 47 645 

======================================================================= 

* ~ = 511.3 df = 8 P< .001 --

** 129.6 12 .001 

+ Calcu1ated from the date given in Appendix B XXIII 
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Stated opinions concerning teachers and teaching in general. 

Students were given a list of eighteen statements concerning teaching 

as follmvs: 

1. Teachers salaries are good. 

2. Teachers salaries are poor. 

3. Teaching offers the opportunity to be of service. 

4. Teaching is interesting and monotonous. 

5. Teachers must always"be on their best behavior" in public. 

6. There is personal prestige in being a teacher. 

7. Teaching is dull and monotonous. 

8. There is "little or no chance for advancement in teaching. 

9. Teaching gives the chance to help young people. 

10. There is too much responsibility in teaching. 

11. Teachers have poor working conditions. 

12. Teachers are often people who cannot succeed in other occupations. 

13. Teachers do not rate high with others. 

14. A teaching certificate is good insurance to fall back on. 

15. Teaching offers security. 

16. Children are badly behaved these days. 

17. Teaching appeals more to the high school student with a poor 
academie record than to the really "top" student. 

18. People who do not really want to be career teachers find teaching 
attractive as a temporary occupation because of the one-year 
training course. 
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Students were merely asked to check any of the statements 

l.-Thich seemed true to them. They were free to ignore any or all of 

the statements since this was not a forced-choice item. For this reason 

the numbers of students checking each item differs, as will be seen by 

reference to Table XXX and Table XXXI. 

Findings for this item are presented in Table XXX for male students 

and Table XXXI for female students, which summarize the opinions for the 

students grouped on the basis of their decision concerning the selection 

of teaching. The opinions are not listed in the order they appeared 

in on the questionnaire, but rather in the arder of the number of 

students who checked them. Opinions found to be significantly related 

to the decision to select teaching are marked with an asterisk. Follow­

ing these two summary tables, each of the individual opinions is dis­

cussed in the text. 

The opinions were arranged for statistical analysis in the follow-

ing way. Where the r esponses were obviously paired, as in the case of 

the responses concerning salaries, these were related to each other and 

to the subjects who did not indicate agreement with either opinion; 

hence there were three categories of opinion on salary (including "no 

stated opinion") and five categories of responses to the question, "Are 

you now planning to become a teacher?" Where éLght degrees of freedom 

are indicated in Table XXX and Table XXXI, this kind of comparison has 

been made. 

In other cases, the number of students who agreed with an opinion 

were simply compared along with the number of students who ignored the 

opinion, to the number expected on the basis of the replies of the whole . 

sample. In these cases, four degrees of freedom are indicated in 

Table XXX and Table XXXI. 



TABLE XXX 

STATED OPINIONS
1 

ABOUT TEACHERS AND TEACHING IN GENERAL RELATED TO THE SELECTION OF TEACHING BY MALE STUDENTS 
====================================m===========c================================================================== 

STATED OPINIONS Per cent res2onses+ 
Decidedly Probably Undecided Probably Deci dedly Total 

~2. Y es Y es Not Not Number df 2< 

Chance to help young people 3 4 11 27 55 648 4.8 4 .50 
Opportunity for service 3 4 10 27 56 626 4.6 4 .50 
Sa laries are poor 2 2 10 30 56 438 18.7 8 .50 * 
Security 4 5 13 30 49 399 20.6 4 .001* 
Teaching certificate good insurance 3 5 13 27 52 395 7.0 4 .20 
Must be "on best behavior" 3 3 11 28 55 390 2.5 4 • 70 
Attractive temporary occupation 1 3 13 25 58 385 13.5 4 .01 * 
Prestige 5 5 11 27 52 326 18.4 6 .01 * 
Interesting and enjoyable 6 7 16 30 40 319 89.2 8 .001* 
No chance for advancement 0 1 11 25 63 240 22.3 4 .001* 
Salaries are good 4 7 12 23 54 233 18.7 8 .05 * 
Appeals to weak students 1 4 12 30 53 205 5.5 4 • 30 
Children badly behaved 1 4 15 26 55 189 8.8 4 .10 
Dull and Monotonous 1 0 5 21 74 179 89.2 8 .001* 
Too Much Responsibility 1 2 5 17 75 88 15. 5 4 .01 * 
Teachers are failures 3 3 11 28 56 81 0.5 4 .98 
No opinion on salaries 4 3 15 20 58 74 18.7 8 .05 ·"* 
Lack of prestige 0 0 15 35 50 60 18.4 6 . 01 * 
Poor working conditions 0 3 10 32 54 59 1.8 )l'.t' • 70 

Total 3 4 11 26 55 
==================================================================================================================== 

1) The stated opiniobs abbreviated here are worded as they appeared on the questionnaire in the text on page 108. 
* Significant at the level of confidence accepted for this survey. 
** "Decidedly Yes" and "Probably Yes11 were combined here to make sta tistica l analysis pos sible . 
+ Calculated from data given in Appendix B - XXIV 

1-' 
1-' 
0 



TABLE XXXI 

STATED OPINIONS! ABOUT TEACHERS AND TEACHING IN GENERAL RELATED TO THE SELECTION OF TEACHING BY FEMALE STUDENTS 
=================================================================================================~===================== 

STATED OPINIONS Per cent responses+ 
Decidedly Probably Undecided Probably Decidedly Total 

Number 
x.Z df p< 

Chance to he1p young people 
Opportunity for service 
Teaching certificate good insurance 
Interesting and enjoyable 
Security 
Attractive temporary occupation 
Salaries are poor 
Must be "on best behavior" 
Prestige 
Salaries are good 
No chance for advancement 
Children bad1y behaved 
Appeals to weak students 
No opinion on salaries 
Dull and monotonous 
Too much responsibility 
Teachers are failures 
Lack of Prestige 
Poor Working conditions 

Total 

Yes Yes Not Not 

16 
15 
15 
20 
19 
11 
12 
15 
20 
17 

4 
13 

8 
19 

0 
0 
8 

12 
15 

14 

9 
10 

9 
12 
10 
10 

8 
7 
9 

10 
6 
5 

11 
8 
1 
3 
3 
6 
4 

9 

15 
14 
15 
18 
15 
16 
15 
15 
16 
15 
16 
16 
20 

9 
7 

22 
16 
21 
26 

14 

16 
16 
16 
15 
14 
17 
18 
13 
15 
12 
19 
14 
16 
19 
21 
10 
22 
15 
22 

15 

45 
46 
45 
34 
43 
46 
47 
50 
40 
47 
56 
53 
46 
47 
71 
64 
51 
46 
33 

47 

598 
581 
507 
438 
423 
340 
319 
307 
285 
242 
135 
133 
110 

93 
76 
59 
37 
33 
27 

11.5 4 
2.6 4 

3.0 4 
112.9 8 

22.4 4 
8.6 4 

10.3 8 
5.8 4 

13.2 8 
10.3 8 
20.2 4 
s.o 4 
5.5 4 

10.3 8 
112.9 8 

19.9 4 
4.1 4 

13.2 8 
1.8 3 

.os * 

.70 
• 70 
.001 
.001* 
.10 
.30 
.30 
.20 
.30 
.001* 
.30 
.30 
.30 
• 001~'( 
.001* 
.50 
.30 
• 70 

============================================================================================~========================= 

1) The stated opinions abbreviated here are worded as they appeared on the questionnaire in the text on page 108. 
* Significant at the 1eve1 of confidence accepted for this survey. 

+ Ca1culated from the data given in Appendix XXV 

t-' 
t-' 
t-' 
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Stated opinion that teaching gives the chance to help young people. 

Is the opinion that teaching gives the chance to he1p young people related 

to the decision to select teaching? 

Table XXX shows that the majority of male students agree that 

teaching gives the chance to help young people, and that this opinion 

is not significantly related to the decision to select teaching. However, 

Table XXXI shows that this opinion is significantly related to the decision 

of female students to select teaching. 

Stated opinion that teaching offers the opportunity ~ be of service. 

Is the statement of the opinion that teaching offers the opportunity to 

be of service related to the decision to select teaching? 

Table XXX and Table XXXI show that a large proportion of 

all the students in this survey indicated that yhey were of the opinion 

that teaching offers the opportunity to be of service, and that this 

opinion is not significantly related to the decision to select teaching 

as an occupation. 

The fact that this opinion is not significantly related to the 

decision to teach illustrates the futility of asking student teachers 

why they have decided to teach, r ecording this answer in the majority of 

. 
cases, and assuming that this opinion is a factor in the decision to 

teach, as was done in many of the studies reviewed in Chapter II. 

Stated opinions concerning teachers' salaries. Are the stated 

opinions concerning teachers' salaries associated with the selection of 

teaching as an occupation by grade e leven students? 

Table XXX shows that the opinion concerning teachers' salaries 

is significantly related to the decision by male students to sel ect 

teaching as an occupation. Boys who plan to teach are more favourably 

impressed with the salaries offered teachers than boys who do not plan 



to teach. 

Over ninety per cent of the male students in this survey held 

sorne opinion concerning teachers' salaries, and \vell over half of them 

stated that they thought teachers' salaries are poor. 

Table XXXI shmvs that while a larger per cent of the girls who 

plan to teach indicated that they wwre of the opinion that teachers' 

salaries are good than girls who were not planning to teach, this 

difference in opinion is not significantly related to the decision to 

teach. As was the case ''i th male students, a majority of the girls 

had sorne opinion concerning teachers' salaries, and of those who did 

indicate an opinion , well over half thought that teachers' salaries 

are poor. 
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It seems that the salaries offered in teaching are more i mportant 

to boys than they are to girls as a factor in the decision to teach. 

Perhaps this is due to the f act that many of the gi rls who plan to 

teach intend to do so only for a limited period preceding marriage, and 

even if they do expect to teach after marriage, they do not plan to 

be the sole supporters of their fami lies. Even girls vJho pl an to 

be career teachers are not as likely to have as heavy financial 

responsibilities a s ma le students in f uture years. 

Stated opinion that t eachi ng of fers s ecurity. Is the sta ted 

opinion that teaching offers security related to the decision to se lect 

teaching? 

Tables XXX and XXXI show that students who plan to teach 

consider that teaching offers security in far greater numbers propor-

tiona tely than student s who do not plan t o t each. 

is highly signi f icant. 

This relati onship' 
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Stated opinion th~ teaching certificate is good insurance 

to fall back on. Is the stated opinion that a teaching certificate is good 

insurance to fall back on related to the decision to select teaching? 

Table XXX and Table XXXI show that the relationship between this 

opinion and the selection of teaching by high school students is not 

significant at the five per cent level of confidence. 

Stated opinion that teachers must always "be ~ their best 

behavior" in public. Is the stated opinion that teachers must always 

"be on their best behavior" in public related to the decision to select 

teaching as an occupation? 

Tables XXX and XXXI show that this opinion is not significantly 

related to the decision by students of either sex to teach. 

Stated opinion that teaching is attractive as a temporary occupation. 

Is the statement that teaching is attractive as a temporary occupation 

related to the decision by grade eleven students to select teaching as 

an occupation? 

Table XXX shmvs that the stated opinion that people who do not 

really want to be career teachers find teaching attractive as a temporary 

occupation because of the one-year training course is significantly related 

to the decision by male students to select teaching as an occupation. 

In one way it seems fortunate that male students who plan to teach do 

not generally admit to being of this opinion. Perhaps they are planning 

a lifetime career. On the other hand, it may be that this opinion held 

by male students who do not plan to teach is one of the factors which 

causes them to reject teaching. Perhaps there is too little prestige in 

an occupation so easily entered, to attract certain male students. 



Table XXXI shows that this opinion is not significantly related 

ta the decision by female students ta select teaching. This seems a 

little strange, since very many female students actually do use teaching 

as a temporary occupation. Perhaps sorne female students are sa sensitive 

ta this claim that they have learned ta deny it, but this is, of course, 

only conjecture. 

Stated opinion concerning the personal prestige in being a teacher. 

Is the stated opinion concerning the personal prestige in being a teacher 

related to select teaching as an occupation? 
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Table XXX shows that male students who plan to teach are more likely 

to state that there is personal prestige in being a teacher than students 

who are not planning to teach. It is difficult to know which is the 

cause and which is the effect. Do male students consider teaching a 

high-prestige occupation because they have decided to teach, or do they 

decide to teach because, among other factors, they consider that teaching 

will give them status? The answer ta this question is probably a little 

of each, but regardless of why, the stated opinion concerning the prestige 

in being a teacher by male students in this survey is significantly re­

lated to the decision to select teaching as an occupation. 

The stated opinion concerning the personal prestige in being a 

teacher is not significantly related ta the decision by female students 

to select teaching, as Table XXXI shows. 

Stated opinions concerning the interest appeal of teaching. Is the 

stated opinion concerning the interest appeal of teaching related ta the 

decision ta select teaching? 

As might be expected, this stated opinion is very significantly 

related to the decision by students of both sexes to select teaching. 



The per cent response figures comparing the selection of teaching by 

male students ta the stated opinions that teaching is interesting and 

enjoyable, and that teaching is dull and monotonous, are given in 

Table XXX, and the same comparisons are maèle in Table XXXI for female 

students. 

Regardless of the decision to teach, students are generally more 

inclined to consider teaching interesting and enjoyable than they are to 

consider it dull and monotonous. This is particularly true of female 

students, whose positive responses concerning the interest appeal of 

teaching outnumbered negative responses by about five to one. 

Stated opinion concerning ~ chance for advancement in teaching. 

Is the stated opinion that there is little or no chance for advancement 

in teaching related to the decision to select teaching? 

Table XXX shows that none of the boys who indicated "Decidedly 

Yes" in response ta the question, "Are you now planning to become a 

teacher?" agreed that there is little or no chance for advancement in 

teaching. This opinion is significantly related to the decision by 

students of either sex to select teaching~ 
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Stated opinion that teaching appeals to academically weak students. 

Is the stated opinion that teaching appeals more ta the high school stddent 

with a poor academie record than to the really "top" student related to 

the decisi on to select teaching? 

Tables XXX and XXXI shmv that this opinion is not significantly 

related to the decision by students of either sex to select teaching. 

While a majority of students ignored this statement, a considerable number 

agreed 'vith it, and among this number were students of bath sexes who 
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indicated that they were planning to teach. 

Stated opinion that uhildren ~ badly behaved. Is the atated 

opinion that children are badly behaved these days related to the decision 

to select teaching? 

Male studcnts who plan to teach seem to have a more favourable 

attitude towards the behaviour of children than male students who do not 

plan to teach, but this difference of opinion bet~qeen the groups of male 

students shmm in Table XXX is not significant at the five per cent level 

of confidence. Neithcr is the statement of this opinion significantly 

related to the decision by female students to select teaching, as reference 

to Table XXXI will show. 

Stated opinion that there is too much responsibility in teaching. 

Is the stated opinion that there is too much responsibility in teaching 

related to the decision by students to select teaching? 

Male students \·lho plan to teach tend to d:i;sagree with this state-

ment, while a higher proportion of male students who reject teaching t~an 

expected agreed Hith this statement. This stated opinion is significantly 

related to the decision by male students to select teaching, as Table XXX 

shows. Table XXXI shows that this opinion is also significantly related 

to the decision by female students to select teaching. 

Stated opinion that teachers ~ often people who cannat succeed 

in other occupations. Is the stated opinion that teachers are often 

people who cannat succeed in other occupations related to the decision by 

high school grade eleven students to select teaching as an occupation? 

A relatively small proportion of the male students in this survey 

agreed to the above opinion, and of those who did, male students who plan to 



teach were about as likely to agree to this statement as those who do 

not plan to teach. Table XXX and Table XXXI show that there is no 

significant relationship between the stated opinion that teachers are 

often people who cannat succeed in other occupations, and the decision 

by students to select teaching. 

Stated opinion that teachers have poor working conditions. Is 

the stated opinion that teachers have poor working conditions related 

to the decision by high school grade eleven students to select teaching 

as an occupation? 

Relatively few students agreed that teachers have poor working 

conditions -- so few, in fact, that it was necessary to combine the 

"Decidedly Yes" and "Probably Yes" responses for male students, as will 

be seen in Table XXX. Tables XXX and XXXI show that the statement of 

this opinion is not significantly related to the decision by students of 

either sex to select teaching. 
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Surmnary 

Stated opinions significantly related to the selection of teaching 

Èl both male and female students. It was found that more of the 

students who felt that their high school teachers had given them personal 

help in the selection of an occupation indicated the decision to select 

teaching as an occupation than was expected on the basis of the whole 

sample. Students \olho claimed that their high school teachers had given 

them no personal help in the selection of an occupation were more inclined 

to reply "Decidedly Not" to the question, "Are you now planning to become 

a teacher?" than ether students. 

Students \-lere asked to indicate which one of a number of people had 

been of greatest help to them in the selection of an occupation. When 

their answers were related to the decision to select teaching, it was 

found that both boys and girls who had decided to teach tended to agree 

that a teacher had been the persan most helpful in assisting them to that 

decision. 

A majority of the students who had planned to teach felt that 

elementary and high school teaching compares favourably to other occupations 

requiring similar periods . of tra ining, and this stated opinion was found 

to be significantly related to the decision to s e lect teaching. 

The stated opinion that teaching offers security was found to be 

related to the decision by male and female students to select teaching, as 

an occupation. 

Students who indicated that they plan to teach also generally 

indicated that they thought teaching is interesting and enjoyable and 

ignored the statement that teachi ng i s dull and monotonous. 



The decision by students of both sexes to select teaching 'vas 

found to be significantly related to the opinion of the students con­

cerning the chances for advancement in teaching. 
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Many of the students ,.,ho did not plan to select teaching indicated 

that they thoûght that there is too rouch responsibility in teaching, while 

those who selected teaching were not generally of this opinion. 

Stated opinions significantly related t~ the selection of teaching 

~ male students only. 

Male students who indicated the opinion that the persans who had 

been most helpful in assisting them to select their careers had been 

parents Here not as likely to select teaching as male students who felt 

that a persan other than a parent had influenced them in their decision. 

The stated opinion concerning teachers' salaries was found to be 

significantly related to the decision by male students to select teaching 

as an occupation. In general, these who were favourably impressed 

\vith teachers' salaries were also more iiavourably disposed to teaching 

as an occupation than the other male students in the survey. 

Male students who claimed to have had experience in occupations 

similar to teaching were found to be more inclined to select teaching 

as an occupation than boys who indicated that they had not had such 

exp~rience. 

The stated opinion that teaching is attractive as a temporary 

occupation to people who do not really want to be career teachers 

because of the one-year training course was found to be significantly 

related to the selection of teaching as an occupation.by male students. 

Boys who indicated that they plan to teach generally ignored this statement. 



The stated opinion that there is persona1 prestige in being a 

teacher was found ta be significantly related ta the decision by male 

students ta select teaching as an occupation. 

Stated opinion significantly related ta the decision ~ female 

students only ta select teaching. The relationship between the 

stated opinion that teaching gives the chance ta help young people and 

the decision by female students ta select teaching as an occupation were 

found ta be significant. Female students who were planning ta select 

teaching as an occupation were more likely ta agree 1:.rith this opinion 

than girls 1:.rho were not planning ta teach. 

Stated opinions about teachers and teaching ~ significantly 

related ta the decision ~ male students ~ select teaching ~ ~ 

occupation. None of the following stated opinions about teachers and 

teaching was found ta be significantly related ta the decision by male 

students to s e lect teaching as an occupa tion: teaching gives the chance 

to help young people, teaching offers the opportunity to be of service, 

a teaching certificate is good insurance to fall back on, teachers must 

a lways"be on their best behavior" in pubFc, teaching appeals more to 

the high school student with a poor academie record than ta the rea lly 

"top" student, chi1dren are badly behaved these days, teachers are often 

people 1:.rho cannat succeed in other occupations, and teachers have poor 

working condi tions. 

In addition, it was found that the male student's stated opinion 

concerning the amount of car eer informa tion available at the school is 

not s i gni fi cantly rel a t ed to the decision by male students to s elec t 

t eachi ng . 

121 



Stated opinions about teachers. and teaching ~ significantly' 

related to the decision ~ female students to select teaching ~ ~ 

occupation. None of the following stated opinions about teachers and 
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teaching was found to be significantly related to the decision by female 

students to select teaching as an occupation: teaching offers the 

opportunity to be of service, teachers' salaries are good, teachers' 

salaries are poor, a teaching certificate is good insurance to fall back 

on, teachers must always "be on their best behavior" in public, there is 

persona! prestige in being a teacher, teaching appeals more to the high 

school student with a poor academie record than to the really "top" 

student, children are badly behaved these days, teachers are often people 

who cannat succeed in other occupations, and teachers have poor working 

conditions. 

It was also found that neither the stated opinion concerning 

the amount of career inf ormation available at the school nor the stated 

opinion concerning the extent of experience in occupations similar to 

teaching is significantly related ta. the decision by female students to 

select teaching as an occupation. 



CHAPTER VII 

ATTITUDES TOWARDS TEACHERS AND TEACHING INFERRED 
FROM STATEMENTS AGREED TO BY GRADE ELEVEN STUDENTS 

Introduction 

In this chapter, an attempt will be made to determine certain 

attitudes towards teaching and teachers by comparing various statements 

made by students to each other. For example, the decision to select 

certain courses of teacher training will be compared to the academie 

standing of the students selecting the courses. If it is found that 

students of low academie standing select different courses from students 

of high academie standing, it will be reasonable to infer that students 

in general have certain attitudes to these courses, perhaps that sorne 

are "easier" than others. This approach is used as a means of providing 

more objective information than can be provided by opinion statements 

by students who perhaps know which answers are more socially acceptable 

than others. 

For the purpose of this report, the word attitude is defined as 

a tendency to react to certain statements in a certain direction, either 

positive or negative 



Discussion of Inferred Attitudes 

Self-rating on ability to do school work. Is the student's 

opinion of his own ability to do school \.York related to the selection 

of teachingt?: 

The relationship between self-rating on the ability to do 

school work and the decision by high school students to select 

teaching as an occupation is shown in Table XXXII. Since such a 

small number of male students considered themselves below average 

in their ability to do school -v10rk it was necessary to combine 

"below average" with "average" to allow statistical analysis to be made. 

It appears from the per cent response figures in Table XXXII 

that boys who consider themsèlves above average ~o not select teaching 

as readily as boys who consider themsèlves below average, and that 

male students in general have the attitude that teaching is not an 

occupation for serious consideration by students of high academie 

standing. However, this apparent difference is not significant at 

the five per cent level of confidence. The same kind of tendency is 

suggested by the "Decidedly Yes" responses for female students, but again 

the difference in response is not significant. 
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TABLE XXXII 

SELF-RATING ON ABILITY TO DO SCHOOL HORK 
RELATED TO THE DECISION TO SELECT TEACHING 

===============================================================~======= 

SELF-RATING Per Cent ResEonse + Number 
Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

Male Students* 
Above average 1 4 1l 12 52 189 

Average and 
below average 4 4 11 25 57 556 

Total 3 4 11 27 56 745 
====================================================================== 

Female students** 

Ab ove average 13 10 18 21 38 122 

Average 15 9 13 14 49 495 

Below average 16 11 14 11 49 37 

Total 15 9 14 15 47 654 
====================================================~================= 

*X." = 7 • 9 df = 4 p < . l 0 

** 8.7 8 . 50 

+ Calcula ted f rom the dat a given in Appendix B -XXVI 
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Length of further formal schooling desired. Is the statement 

concerning the length of further formal schooling desired related to 

the decision to select teaching? 

Table XXXIII shows that the percentages of male students '..rho 
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plan to teach and who also desire to attain post-graduate degrees is 

higher than expected on the basis of the desires for further education 

of all the male students in the sample. This difference would seem to 

imply a better-than-average attitude towards preparation for an occu­

pation held by maie students who indicated that they plan to teach, 

but this finding is not significant at the level acceptable to this 

survey. 

Table XXXIII shows that the statement concerning the length of 

forma! schoolirlg desired is significantly related to the decision by 

female students to select teaching. Female students who plan to teach 

desire more forma! education than female students in general, and it 

~·JOuld, therefore, seem that their attitude tovmrds education for them­

selves is a good one for their sex. 

It is interesting to note, however, . that while the majori ty of 

male students who plan to teach claim to desire at least a college 

degree, girls who plan to teach tend to favour the two-year courses. 

It seems fair to say that female students planning to teach do not have 

as positive an attitude towards lengthy formal training as male students 

who plan to teach. Severa! reasons for this difference seem probable. 

Perhaps many female students feel that sincc t;·eaching is only likely 

to be a temporary occupation for them, the investment in a long training 

would not be a wise one. Since many of the girls who plan to teach 



desire to teach below the senio~ high school level, they may feel 

that a short training is adequate for them. This attitude on the part 
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of female students would not seem unreasonable, since the legal require­

ments encourage such an idea. Protestant teachers are officially quali­

fied to teach up to and including grade nine with only two years of 

training beyond the junior matriculation level in the Province of Quebec. 

Another probable reason is perhaps quite important. It is not 

unusual to hear female student teachers admit that they do not want a 

degree because they feel that this qualification might mean that they 

would be required to teach in senior high scho0l.grades. Many girls 

who feel that they would like to work with younger children indicate 

that they are not willing ta take this risk, and sa avoid it by taking 

shorter courses of teacher training. 



TABLE XXXIII 

STATEMENT CONCERNING LENGTH OF FURTHER FORMAL SCHOOLING 
DESIRED RELATED TO THE DECISION TO SELECT TEACHING 

======================================================================= 

LENGTH OF Per Cent Response + Number 
FURTHER FORMAL Decidedly Probab1y Undecided Probably Decidedly 
TRAINING Yes Yes Not Not 
DESIRED 

Male Students* 
At least two 
years or less 1 3 10 22 64 125 

Degree 3 4 11 25 58 439 

Post Graduate 4 3 13 36 45 177 

Total 3 4 11 27 56 741 

Female Students** 
High school only 1 2 8 14 75 93 

At l east one year 4 8 17 17 54 117 

At least two years 27 9 10 10 43 118 

Degree 18 11 18 15 38 256 

Post Gradua te 
Training 14 13 13 26 34 70 

Total 15 9 14 15 47 654 
======================================================================= 

* ~z = 14.9 df = 8 p < .10 

** 96.4 16 .001 

+ Calcula ted from the data given in Appendix B - XXVII 
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Course of teacher training to be followed in the ~ of the 

selection of teaching. Is the statement as to the length of formai 

schooling desired related to the decision to select teaching? 

Table ~~IV shows that the statement as to the course of 

teacher training to be followed in the event of the selection of teaching 

is significantly related to the decision by male students to select 

teaching. Male students who plan to teach have a more positive attitude 

attitude toward the Bachelor of Education Degree course than male students 

who do not plan to teach. It should be noted that about half of all the 

boys who ans\vered this item claims to pre fer the regular col lege degree 

plus one year of teacher training to the Bachelor of Education Degree 

course. It is perhaps not surprising that students who are not sure of 

their occupational ambition would tend to prefer general rather than 

specifie training. 



TABLE XXXIV 

STATEMENT CONCERNING COURSES OF TEACHER TRAINING TO BE 
FOLLOWED IN THE EVENT OF THE SELECTION OF TEACHING 

RELATED TO THE DECISION TO SELECT TEACHING 
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====================================================================~== 

COURSE TO BE Per Cent Res2onses + Number 
FOLLOWED Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

Male Students* 
Class III and ) 
Class II courses) 3 4 19 29 44 72 

Class I Course A 5 3 12 31 48 185 

Class I Course B 2 5 14 32 47 256 

Total 3 4 14 31 47 513 

Female Students** 
Class III Course 17 13 19 12 39 100 

Class II Course A 27 12 21 12 28 67 

Class II Course B 28 13 18 15 27 102 

Class I Course A 15 5 10 18 51 111 

Class I Course B 8 12 18 21 41 147 

Total 18 11 17 16 38 527 
~==================================================================== 

* ~ = 24.3 df = 8 P< .01 

** 62.8 16 .001 

CLASS III Course - The one-year elementary course at Macdonald College 
CLASS II Course A - One year at regular university (or grade twelve) and 

the one-year intermediate course at Macdonald College 
CLASS II Course B - The t~o-year intermediate course at MAcdonaldc,College 
CLASS I Course A -,The Bachelor of Education Degree course at Macdonald 

Collêge and McGill University. 
CLASS I Course B - A regular university degree, followed by one year of 

teacher training. 

+ Calculated from the data given in Appendix B- XXVIII 



Girls who plan to teach tend to prefer the medium-length 

courses, while girls who do not plan to teach seem to favour the longer 

courses. This seems to suggest the attitude on the part of female 

students who do not plan to teach that if one has to teach, one should 

at least do a thorough job of preparation for it. Of course, it is 

easy to have an idealistic attitude about any course of action when 

the course of action is not likely to be taken. 

Course of teacher training preferred related t~ the academie 

standing of the student. Is the course of teacher training to be 

followed in the event of the selection of teaching related to the final 

tenth grade per cent standing of the student? 

It may seem rather unrealistic to ask students what course they 

would take should they decide to teach, since students who do not plan 

to teach have probably not given very much serious thought to this 
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problem. This question is not intended to discover what courses students 

would be likely to take for the purpose of forecasting enrolment, and 

would, of course, be entirely inadequate for this purpose. 

Students in the 50% to 60% academie range who do not plan to teach 

are just as likely to be uninformed as to what the various courses offer 

as students in any other academie standing grouping, and therefore, it 

seems reasonable to compare the answers of these various groups, and to 

relate them statistically, thus determining if there are tendencies to 

react differently among the separate groups. 

It vnll be noted that the students were asked to respond to 

a brief description of the course rather than to the official name. 



Table XXXV shows that the statement concerning the course of 

teacher training to be followed in the event of the selection of 

teaching is significantly related to the final tenth grade per cent 
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standing of male students. In general,thé-.lôwer the academie standing 

of the student, the shorter the course of teacher training selected. 

It is also interesting to note that the lower the academie standing, 

the more likely the student is to select a course which requires most 

or much of the training to be taken at Macdonald College, and the higher 

the mark, the more likely the student is to select a course which re­

quires most of the schooling to be taken at a regular university. This 

is particularly well illustrated if the academie levels of the male 

students who claim that they would select the Bachelor of Education 

degree course are compared to the academie levels of the male students 

v1ho claim that they would select the regular university degree course 

followed by one year of teacher training. Boys at the 50. to 60'. per 

cent level prefer the Bachelor of Education Degree course, whereas 

boys at the 80 to 100 per cent level of academie standing 

definitely claim to prefer the regular degree course. This is 

clearly an indication of the attitude on the part of male students 

that courses at Macdonald College are suitable for academically weak 

students, and that courses at regular university are suitable for 

academically strong students. Such an attitude does not help to raise 

the prestige of teaching among academically gifted male students. 



TABLE XXXV 

fiNAL TENTH GRADE PER CENT STANDING REL~TED TO THE COURSE OF TEACHER TRAINING 
TO BE FOLLOWED IN THE EVENT OF THE SELECTION OF TEACHING BY MAEE STUDENTS 

====================;================================================================================== 
STANDING COURSES TO BE FOLLOWED Numbcr 

1 2 3 4 5 6 7 

50% to 60% 3 6 2 32 19 3 35 63 

60% to 70% 5 4 7 25 26 3 30 305 

70% to 80% 3 2 4 25 39 4 23 270 

80% to 100% 1 1 1 20 51 6 20 109 

Total 4 3 5 25 34 4 27 747 
======================================================================================================= 

~ = 46 . 5 df = 12 p < . 001 

1. The one-year elementary course at Macdonald College. 
2. One year at rcgular university (or grade t\velve) and the one-year · · intermediate course at 

Macdonald College. 
3. The tHo-year intermediate course at Macdonald College. 
4. The Bachclor of Education Degree course at Macdonald College and McGill. 
5. A regular university degree followed by one year 0~ teacher training. 
6. Other. 
7. No response. 

+ Calculated from the data given in Appendix B - XXIX 
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Table XXXVI shoHs that the final tenth grade per cent standing 

is significantly related to the statement concerning course of teacher 

training to be followed in the event of the selection of teacher 

training by female students. 
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Again, as >vas the case \vi th male students, the higher the academie 

standing, the less the .~.t:t.rac.tion, to courses offered at Macdonald College. 

Female students \vhose per cent standings indicate high academie ability 

and who claim to desire a two-year training beyond grade eleven state 

that they would select a course which allows them to substitute one year 

of regular university or grade twelve for one year at Macdonald College, 

whereas girls Hith a low academie standing claim that they would probably 

spend two years at Macdonald College. The same pattern is evident in 

the preference of the Bachelor of Education Degree course over the eegular 

university degree plus one year by female students of lmv academie 

standing. 

Surely such an attitude to Macdonald College costs the teaching 

profession many promising candidates every year. A student who begins 

a teacher training course immediately follo\ving graduation from high 

school seems less likely to be lured away by other occupations than a 

student lilho begins teacher training in the general university course. 

~vorse still, such an attitude toward courses specifically designed for 

preparation for teaching may bring into the teaching profession students 

Hho do not feel that they are good enough for other occupations re­

quiring as much training. 



-'-TABLE XXXVI 

FINAL TENTH GRADE PER CENT STANDING RELATED TO THE COURSE OF TEACHER TRAINING 
TO BE FOLLOWED IN THE EVENT OF THE SELECTION OF TEACHING BY FEMALE STUDENTS 

+++===================================================================================================== 

STANDING COURSE TO BE FOLLOWED 
Per cent responsc+ Number 

1 2 3 4 5 6 7 

50% to 60% 18 2 28 20 10 4 20 51 

60% to 70% 20 10 20 13 15 1 21 260 

70% to 80% 16 12 13 18 23 1 17 236 

80% to 100% 2 12'' 5 22 45 5 9 103 

Total 15 10 15 17 22 2 17 655 
========-========================;====================================================================== 
"J.Z = 98.8 df IZ 12 P< .001 

1. The one-year elementary course at Macdonald College. 
2. One year at regular university (or grade twelve) and the one-year ' · intermediate course at 

Macdonald College 
3. The two-year intermediate course at Macdonald College. 
4. The Bachelor of Education course at Macdonald College and McGill. 
5. A regular university degree followed by one year of teacher training. 
6. Other 
7. No response 

...... 
1.,..) 
\J1 



High School teaching compared to other occupations reguiring 

training of ~ similar length related to !h~academic standing of the 

student making the comparison. Students >Vere asked, "How do you think 

high school teaching compares to other occupations which require four 

or five years of college training?" The choice of answers \vhich 

students could check were much more desirable, more desirable, about 

the same, less desirable, and much less desirable. Is the response 

of students to this question related to their final tenth grade academie 

standing? 

Table XXXVII shows that the stated comparison of high school 

teaching to other occupations requiring four or five years of college 

training is significantly related to the academie standing of male 

students making the comparison. The lower the academie standing of the 

male student, the more likely he is to state that high school teaching 

is more or much more desirable than other occupations requiring four 

or five years of college training. Male students of low academie 

standing have a more favourable attitude to high school teaching as 

an occupation than male students of high academie standing. 

The combination of the responses "more desirable" and"much more 

desirable" was necessary since so few male students considered high school 

teaching much more desirable than other occupations requiring four or 

five years of college training that this response category could not be 

tested for significance by itself. Almost sixty per cent of all the 
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boys who responded to this question stated that they consider high school 

teaching to be less or much less desirable than other occupations require­

ing similar training. 



The same categories have been combined for female students in 

Table XXXVII in order to make comparison to the responses of male 

students easier. Although there seems to be a similar trend to 

the relationship observed for male students, the comparison of high 

school teaching to other occupations of similar training requirements 

is not significantly related to the academie standing of female students. 
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TABLE XXXVII 

HIGH SCHOOL TEACHING COt-IPARED TO OTHER OCCUPATIONS REQUIRED 
FOUR OR FIVE YEARS OF COLLEGE TRAINING RELATED TO THE FINAL 

GRADE TEN STANDING OF THE STUDENT 

======================================================================= 

STANDING STATED COMPARISON 
Per Cent ResEonse+ Number 

More and About Less Much less 
much more the Desirable desirable 
desirable :::s-ame 

Male Students* 
50% to 60% 20 28 44 8 61 

60% to 70% 14 30 46 14 300 

70% to 80% 8 29 50 14 268 

80% to 100% 5 30 54 12 108 

Total 11 30 49 11 737 
====================================================================== 

Female Students** 
50% to 60% 14 53 29 4 51 

60% to 70% 18 40 36 5 256 

70% to 80% 12 45 39 5 232 

80% to 100% 11 41 36 12 106 

Total 15 43 37 6 645 
====================================================================== 

* ?(.7, = 18.5 df = 9 P< .05 

** 14.7 17 .30 

Calculated from the data given in Appendix XXX 
+ 
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Elementary school teaching compélred to otiler occupations which 

reguire ~ nininnlm of ~ year of college 2!:. sirùlar training related 

to the fimù tenth grade per cent standing of ~ students making the 

comparison. Is the stated comparison of elementa~r school teaching 

to other occupations by hieh school students rela ted to the academie stand­

ing of the students making the compQrison? 

Table XX. .. XVIII shows that the sta ted comparison of elementary 

school teaching to other occupations requiring a similar minimw:t 

training is not s i s nificantly related to the academie standing of high 

school students. 

It wa s necessa!"'J to conbine the "Less Desirable" and 11 l.Iuch Le s s 

Desirable" responses for female students to pernit sta tistical analys is, 

since so few girls made these responses. These responses were also 

combined for male students to make comparison of the figures given in 

the t able easier. 

It shoul d be noted that bath male and f emale students in gener al 

consider that elem.entary school teachine compares favourably with other 

occup2tions having similar training r e(ju i rements , rrhi le it well be 

r emembered t hat the rever se opinion was found to be held by students in 

general v11hen the question concernecl high school teaching . 



TABLE XXXVIII 

ELEMENTARY SCHOOL TEACHING COMPARED TO OTHER OCCUPATIONS 
REQUIRING A MINIMUM OF ONE YEAR OF COLLEGE OR SIMILAR 

TRAINING RELATED TO THE FINAL GRADE TEN STANDING OF THE STUDENT 
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~==================================================================== 
Stated Comparison' 

STANDING Per Cent ResEonses+ Number 
Much More More About Less and Much. 
Desirable Desirable The Sa me Less Desirable 

Male students* 
50% to 60% 13 43 30 13 60 

60% to 70% 20 34 37 10 298 

70% to 80% 21 37 28 15 268 

80% to 100% 22 36 25 16 107 

Total 20 36 31 13 733 

Female Students** 
50% to 60% 12 26 47 16 51 

60% to 70% 11 31 37 21 257 

70% to 80% 13 33 41 14 231 

80% to 100% 13 38 34 15 107 

Total 12 32 39 17 646 

====================================================================== 

* -x.1. = 9. 2 df = 9 p-< • 50 

** 8.3 9 .70 

~- Calculated from the data given in Appendix B - XXXI 



High school teachers ranked against representatives of eleven 

other occupations related to the academie standing of the student 

deciding ~ the rank. Students were presented with the following 

list: farmer, carpenter, high school teacher, medical doctor, bank 

manager, clergyman, secretary, labourer, elementary school teacher, 

truck driver, college professer, and nurse. They were then instructed 

to place these nouns in a numbered list according to the degree that 

they respected, adrnired and looked up to people bearing these titles. 
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Is the rank to \-Thich the student has assigned the high school teacher 

related to the academie standing of the student who ranks these occupations? 

Table XXXIX shm-1s that the rank in which:a male student places the 

high school teacher is significantly related to the academie standing 

of the student. Students in the 50 to 60 per cent range of academie 

standing are rouch more likely to place the high school teacher first or 

second on the list than students in the 80 to 100'. per cent range. Male 

students in the 60 to , 80 per cent range tend to place the high school 

teacher a little lower on the list than students in the 50 to 60 per 

cent range or the 80 to 100 per cent range. 

Although these differences exist, most of the differences occur 

within narrow ranges of rank~ For example, while students at the 80 to 

lOO per cent academie level do not tend to place the high school teacher 

in first or second place to the extent expected, they make up for this by 

placing the hi gh school teacher in the third place more frequently than 

expected. Therefore, it does not seem reasonable to infer any attitudes 

on the part of students are due to these di fferences in response. 



TABLE XXXIX 

HIGH SCHOOL TEACHER RANKED AGAINST ELEVEN OTHER REPRESENTATIVES OF OCCUPATIONS 
BY MAXE STUDENTS RELATED TO THE FINAL GRADE TEN STANDING OF THE STUDENT 

=================================================================m======================================= 

STANDING RANK 
Per cent response+ Number 

1+2 3 4 5 6 7 8-12 

50% to 60% 10 21 19 30 14 2 5 63 

60% tO 70% 5 11 24 29 15 8 7 300 

70% to 80% 6 9 24 33 20 5 4 264 

80% to 100% 4 23 26 30 14 4 0 106 

Total 6 13 24 31 17 6 5 733 
======================================================================================================== 

-x.~ = 35 .o df = 18 p < .01 

+ Calculated from the data: · given in Appendix B - XXXII 

1-' 
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Table XL shows that there is no significant re1ationship between 

the rank ascribed to the high school teacher by female students and the 

academie level of those students. It is not possible to infer any 

attitude towards high school teachers by female students of varying 

academie levels on the basis of this comparison. 

TABLE XL 

HIGH SGHOOllLTEACHER RANKED AGAINST ELEVEN OTHER 
REPRESENTATIVES OF OCCUPATIONS BY FEMALE STUDENTS 

RELATED TO THE FINAL GRADE TEN STANDING OF THE STUDENTS 

========================================================================== 

STANDING RANK 
Per cent response+ Number 

1 & 2 3 4 5 6 7-12 

50% to 60% 4 16 31 29 14 6 51 

60% to 70% 5 10 27 29 21 9 257 

70% to 80% 6 15 23 30 17 9 236 

80% to 100% 4 12 19 32 26 7 106 

Total 5 13 25 30 20 8 650 
========================================================================== 

x,Z = 12.8 df .. 15 p< 70 

+ Calcu1ated from the data given in Appendix B - XXXII 
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Elementary school teacher ranked with representatives ~ eleven 

other occupations related to the academie standing of the student deciding 

.2!! the rank. Is the rank to which the student assigns the high school 

teacher related to the academie level of the student? 

Table XLI shows that the academie level of the male student is not 

significantly related to the rank to which the student assigns the elemen-

tary school teacher. 

TABLE XLI 

ELEMENTARY SCHOOL TEACHER RANKED AGAINST ELEVEN OTHER 
REPRESENTATIVES OF OCCUPATIONS BY MALE STUDENTS RELATED 
TO THE FINAL GRADE TEN STANDING OF THE STUDENT 

-=======================================================================•==== 
STANDING RANK 

Per cent responses+ Number 

1-4 5 6 7 8 9 10 11&12 

50% to 60% 11 10 18 22 21 8 5 6 63 

60% to 70% 9 11 19 25 19 7 7 4 298 

70% to 80% 6 11 22 26 19 7 3 7 264 

80% to 100% 4 9 26 29 19 7 5 3 106 

Total 7 11 21 26 19 7 5 5 731 
~========================================================================= 

r= 15.5 df = 21 P< .80 
+ 

Calculated from the data giv.en in Appendix B - XXXIII 



Table XLII shows that the level at which a female student 

ranks the elementary school teacher is not significant1y re1ated to 

the academie 1evel of that student. 

TABLE XLII 

EL~ŒNTARY SCHOOL TEACHER RANKED AGAINST ELEVEN OTHER 
REPRESENTATIVES OF OCCUPATIONS BY FEMALE STUDENTS 
RELATED TO THE FINAL GRADE TEN STANDING OF THE STUDENT 

===-=================================-=====;=====;=======--============== 
RANK 

STANDING Per cent Response+ Number 

1-3 4 5 6 7 8 9-12 

50% to 60% 10 6 18 20 28 12 8 31 

60% to 70% 7 5 15 27 25 13 8 ~ 2:57 

70% to 80% 7 6 13 28 27 11 8 235 

80% to 100% 1 9 11 24 32 18 6 106 

Total 6 6 14 26 27 13 8 649 
========================================================================= 
-x_Z = 15.4 df 18 P< .70 

+ Calcu1ated from the data given in Appendix B XXXIII -

145 



146 

General attitude towards teachers. Students were presented 

with a series of twenty positive statements, such as the following: 

teachers are attractive in appearance, teachers shoVJ good sportsmanship, 

teachers are fair in dealing with others, and teachers are leaders in 

the community. (The complete list can be found in Appendix A-2 on page19~) 

They were asked to rate them on these twenty statements under the head­

ings above average, average, and below average. ln cases where the 

number of items marked "above average" exceeded the number of items 

marked "belmv average" by at least five, the student \vas considered to 

have a positive attitude towards teachers in general. Where the number 

of items marked "below average" exceeded the number of statements marked 

"above average" by five, the student \vas considered to have a negative 

attitude towards teachers. Otherwise, students \vere considered to have 

a neutral attitude towards teachers. 

It should be remembered that these a ttitudes were determined 

arbitrarily by the reactions of students to a series of positive state­

ments about teachers and are intended for comparative purposes only. 

Thus, while it is not reasonable to say that a certain number of students 

have positive attitudes towards teachers and that another number of 

students had negative attitudes, we can say that the 317 male students 

listed as positive in Table XLIII were more positive than the rest of 

the students in their atti tude towards teachers in general . It will 

then be possible to compare this attitude to the decision to select 

teaching as an occupation. 

Is the attitude of student to teachers in general related to 

the decision of the student to select teaching? 



Table XLIII shm11s that a positive attitude towards teachers in 

general as determined by the method described above is not significantly 

related to the decision by male students to select teaching. Hm11ever, 

a paitive attitude on the part of female students is significantly 

related to the decision to teach in a rather surprising way. Girls who 

plan to teach, especially those who state that they will probably teach, 

tend to be neutra! in their attitude towards teachers. Girls who 

answered "Decidedly Not11 to the question "Are you now planning to teach?" 

t end to b e either negative or positive, but not neutra! to the extent 

expected. 

Perhaps girls who plan to teach have given much more tho~ght to 

teaching than girls who do not plan to teach, and have come to the con­

clusion that teachers are not really different from other people. 
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TABLE XLIII 

GENERAL ATTITUDE TOWARDS TEACHERS RELATED 
TO THE DECISION TO SELECT TEACHING 

======================================================================== 

ATTITUDE Per Cent Res2onses + Number 
Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

Female Students* 
Positive 4 4 11 30 51 317 

Neutral 2 3 11 25 59 353 

Negative 0 5 12 20 63 75 

Total 3 4 11 27 56 745 

Female Students** 
Positive 14 6 13 11 57 300 

Neutral 16 13 15 21 35 283 

Negative 11 7 17 14 51 71 

Total 15 9 14 15 47 654 

======================================================================== 

* -xz = 11.3 df = 8 P<. ~ 

** 35.8 8 .001 

+ Ca1cu1ated from the da t a given in Appendix B- XXXIV 
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Sununary 

Inferred attitudes concerning teaching significantly related 

to the decision ~ male students to select teaching ~ to the 

standing of male students. It was found that male students who plan 

to teach have a more positive attitude towards the Bachelor of Education 

Degree Course than male students who do not plan to teach. 

Male students of low academie standing were found to have a more 

positive attitude towards the selection of courses in teacher training 

given at Macdonald College than male students of high academie standing. 

Male students of high academie standing indicated a preference for courses 

which would involve a higher proportion of study at an academie college 

and as little study of professional courses as possible. Ma le students 

in general seem to have the attitude that courses of :teacher training 

are better for students \·7ith low marks than regular academie university 

courses. 

High school teaching was more favourably compar ed to other occupa; 

tions requiring similar training by male students with low marks than 

by male students with high marks, leading to the inference of a genera l 

attitude on the part of male students tha t high school t eaching is more 

suitable as an occupation for students of low standing than for students 

of high standing. 

Inferred attitude s concerning t eaching signi f icantly r e l a ted to 

the decision ÈX f ema l e s tudents to sel ec t teaching ~ t o the academie 

standing of the female student. Female students \vho plan to teach 

were f ound to have a be tter attitude towards ~or;mêl educa tion than female 

s tuden ts who do not plan t o teach. As a group, t hey seemed to favour 

the two-year training courses over all the others, which indicates tha t 



girls have a poorer attitude than male students towards lengthy 

training. 

Girls who have decided not to teach had a more idealistic attitude 

towards the length of teacher-training courses than girls who had decided 

to teach. 

As with male students, it was found that female students in the 

lm..:rer mark categories favour courses given at Hacdonald College whereas 

female students in the higher mark categories favour taking part of their 

work at institutions other than Macdonald College. 

Girls who plan to teach were found to be more neutral in their 

attitude to teachers in general than girls who plan not to teach. 

Inferred attitudes concerning teaching ~ significantly related 

to the decision ~ male students to select teaching, ~ to the academie 

standing of male students. 

The students' self•rating, the grade level preferred in the event 

of the selection of teaching, the length of further schooling desired, 

and the attitude to teachers in general was not found to be significantly 

related to the decision by male students to select teaching. 
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The comparison of elementary school t eaching to other occupations 

requiring similar training, and the rank assigned to elementary shhool 

teachers among twelve occupational groups was not found to be significantly 

related to the academie standing of male students. 

Inferred attitude concerning teaching not significantly related 

to the decision Èï female students to select teaching, ~ ~ the academie 

standing of female students. 

The s elf-rating of f emale students was not f ound to be significantly 

related to the decision to select teaching. 



Neither the comparison of e1ementary or high schoo1 teaching 

to other occupations requiring simi1ar training, nor the rank assigned 

to the e1ementary or high schoo1 teacher were found to be significantly 

re1ated to the academie standing of fema1e students. 
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Introduction 

CHAPTE:r. VIII 

STA'I'ED REASOIŒ FOR 'l'lE SZLECTIOl~ 
OF TEACHHJG AS AN OCCUPATIQl'; 

Three sets of responses were offered to students on the basis 

of their responses to the question, "Are you now planning to become 

a teacher? 11 Students who were planning to select teaching as an 

occupation were asked to answer set one. 0tudents who were uncertain 

vrere asked to answer set two. Set three was provided for those students 

who were not planning to teach. 

The responses to these sets of reasons are reported as per cents 

to the nearest whole per cent, and the responses are r anked according 

to the frequency vrith v•hich they were agreed to by students. Reasons 

specified by students who answered 11 other" are sUJ11Iaarized. None of these 

sets of answers is tested statistically, s ince many of them are the 

"socially acceptable" answers, a_r1d there is no accurate W2.Y of judging 

the honesty or accuracy of these statements. It has already been 

po~ted out that people perhaps do not even know their real motives 

for selecting occupatio~s, and these responses are simply presented as made. 

Discussion of Stated Reasons 

Stated reasons for the selection of teaching. v·~n.at are the stated 

reasons for the selection of teaching as an occupation? 

Table XLIV shows that male students tend to list such practical 

answers as "I think I can be successful as a teacher, 11 11 I am interested 

in teaching a certain subject, 11 and "Teaching will offer permanent employment11 

higher on the list than the idealistic "I want to be of service to children 11 

kind of answer. Salaries seem to be a more important consideration for 



male students who are not definite about the selection of teaching 

than for those ,.,ho are. 

TABLE XLIV 

STATED REASONS OF MALE STUDENTS FOR THE SELECTION OF TEACHING 

======================================================================== 

STATED REASONS IN RANK ORDER 

Pet cent Responses + Nurnber 
Decided1y Probab1y 

I think I can be successful as a teacher 

I like to work tvi.th young people •••••• 

I am interested in teaching a certain 
subject • •....••• 

Teaching will offer permanent emp1oyment. 

I want to be of service to ehi1dren •••• 

I like the idea of \-lorking tn a schoo1 •• 

I think the salaries are good ••••.••••.•• 

People think t eachers are fine persons ••. 

Other reasons'>'( 

1 Financia1 reasons 

Chance of passing the course2 •••••••••••• 

Marks probab1y not good enough .••••.•••• 

Yes Yes 

90 85 34 

90 75 32 

79 80 31 

68 65 26 

58 45 20 

63 35.' 19 

26 45 14 

26 5 6 

21 10 6 

16 10 5 

11 15 5 

16 5 4 

19 20 39 
===================================================================== 
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1) I or my parents ar e unab1e or unwil1ing to f inance other co11ege training. 
2) I think I ~wu1d have more chance of passing t eacher training than regular 

academie col1ege . 
3) My marks \-lill probably not be good enough to get into regular college . 

~': t.fuere other reasons t'lere specif i ed , they were the foll ovJing: 
Decided1y yes: Experience in other occupations simi1ar to teaching, 

opportunity to trave l, t eachi ng offers a challenge , and 
salaries ar e good in Ontario. 

Probably yes: Opportuni ty to travel , and the chance to be one' s 0\-10 boss. 

+ Ca lcu1ated from the data gi ven in Appendix B - XXXV 



Table XLV surnmarizes, in arder of frequency of choice, stated 

opinions for the selection of teaching by female students, and shows 

again, as \vas the case \·lith male students, that the important reasons 

seem to be the practical ones. By comparison Hith male students. girls 

are more likely to consider the opportunity for service to children an 

important reason, and less likely to state that interest in a particular 

subject is a reason for the selection of teaching. Girls do not seem 

to be as likely as boys to select teaching because of a lack of money 

for more expensive training. 
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TABLE XLV 

STATED REASONS OF F~~LE STUDENTS FOR THE SELECTION OF TEACHING 

======================================================================= 
STATED REASONS IN RANK ORDER 

Per Cent Response+ 
Decidedly Probably 

Yes Yes 

I like to work with young people 90 

I think I can be successful as a 
teacher 92 

I want to be of service to children 73 

I ~ike the idea of working in a school 65 

Teaching will offer permanent employment 58 

1 am interested in teaching a certain 
subject 

I think the salaries are gond 

Chance of passing the courseL 

Other reasons* 

2 Marks probably not good enough 

People think teachers are fine 
persans. 

Finances3 

Total 

33 

27 

11 

14 

8 

11 

4 

95 

89 

73 

71 

57 

64 

36 

27 

18 

9 

16 

7 

7 

44 

Number 

124 

120 

100 

88 

83 

47 

37 

18 

17 

15 

13 

· 7 

139 

====================================================================== 
1) I think I would have more chance of passing teacher training than 

regular academie college. 
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2) My marks will probably not be good enough to get into regular college. 
3) I or my parents are unable or unwilling to finance other college training. 
* Where other reasons were specified, they are listed as follows: 

Decidedly Yes: Teaching experience a help in bringing up own children, 
travel, parents proud, teach after marriage, enjoy 
gymnasium work, opportunity to study, holidays , good 
hours, and the challenge of teaching. 

Probably Yes: Interesting work, good holidays, teaching may lead 
to higher positions. 

+ Calculated f rom the data given in Appendix B- XXXVI 
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Stated reasons for being undecided about the selection of 

taaching. What are the stated reasons for being undecided about the 

selection of teaching? 

Table XLVI shows that the two most important reasons for indecision 

about the selection of teaching by male students are the feeling that 

teaching may not be enjoyable, and the idea that the salary will be 

inadequate. Other important reasons seem to be uncertainty about 

academie ability, getting into a rut, financing a college training, 

no chance to advance, and mixed feelings about the prestige of teacher~. 

Only a small proportion of this group of male students felt that dis­

cipline might be a problem to them. 



TABLE XLVI 

STATED REASONS OF MALE STUDENTS FOR BEING UNDECIDED 
ABOUT THE SELECTION OF TEACHING 
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============================================================================= 

STATED REASONS 

I am not sure that I will enjoy teaching. 

I am not sure that a teacher's salary would 
be adequate. 

I am unsure about my academie ability. 

I am afraid that I might get into a rut. 

I am not sure that I have enough money to 
go to college. 

I am not sure that I could advance according 
to my own merits. 

I have mixed feelings about the prestige of 
teachers. 

I am not sure that teaching is challenging 
enough. 

I might have to teach a subject I do not like 

I find it hard to make such important decisions 

I am not sure that I like children enough 

Other reasons* 

I am not dure that I would be able to keep 
discipline 

I am not sure that I would like working with 
other teachers 

Per Cent Responses 
Undecided Probably 

Not 

55 80 

44 51 

29 31 

25 32 

30 24 

26 29 

26 27 

12 29 

22 22 

25: 15 

18 17 

15 7 

6 14 

7 2 

87 

62 

39 

37 

36 

36 

35 

31 

29 

27 

23 

15 

12 

6 

Total 73 59 132 
============================================================================ 
* Where other reasons were specified, they were listed as follows: 

Undecided: Personality not suited, favouritism in promotion policies of 
school boards, disagree with present teaching methods, private 
life restricted, public opinion unfavourablc to teachers, and 
too many interests to be decided yet. 

Probably Not: Teaching is boring, my parents are against this choice, and 
may teach >vhil2 waiting for something better. 

+ Calculated from the data given in Appendix B XXXVII 



Table XLVII lists the reasons checked by female students for 

being undecided about the selection of teaching as an occupation. 

One reason stands out as more important than any of the ethers - -

the possibility that the student may not enjoy teaching. Female 

students seem to be much more concerned about the possibility of 

discipline problems than male students, and much less concerned 

about the possibility of the inadequacy of a teacher's salary. 
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TABLE XLVII 

STATED REASONS OF FEMALE STUDENTS FOR BEING UNDECIDED 
ABOUT THE SELECTION OF TEACH!NG 
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=================================================================+========= 
Per Cent Response Number 

STATED REASONS Undecided Probably 

I am not sure that will enjoy teaching 

I am unsure about my academie ability 

I am not sure that ! would be able to keep 
discipline 

I am afraid that I might get into a rut 

I might have to teach a subject I do not like 

I am not sure that I have enough money to go 
to college 

I am not sure that a teacher's salary would 
be adequate 

I am not sure that teaching is challenging 
enough 

I am not sure that I could advance according 
to my mm meri ts 

I have mixed feelings about the prestige of 
teachers 

I am not sure that I like chi1dren enough 

Other reasons* 

I find it hard to make such important decisions 

I am not sure that I would like ~vorking wi th 
other teachers. 

Total 

Not 

60 79 

33 32 

27 24 

22 29 

20 26 

22 18 

20 24 

20 24 

22 5 

16 16 

11 18 

13 8 

0 13 

2 5 

82 38 

79 

39 

31 

29 

26 

25 

25 

25 

20 

19 

16 

14 

5 

4 

120 
=========================================================================== 

* Where other reasons were specified, they are listed a s fol l ows: 
Undecided: Cannat decide on gr ade l evel, teachi ng is tiring , too rouch 

home work, boring, wants to be entertainer, but will teach 
in the event of failure, not cha1lenging, probably cannat 
year of t eacher training, and a lso i nter es ted in other work. 

Probably Not: Not enough variety in teaching, and not sure of teaching ability. 
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Stated reasons for the rejection of teaching as ~ occupation. 

What are the stated reasons for the rejection of teaching as an occupation? 

Table XLVIII shows that male students who reject teaching generally 

find the reasons in themselves rather than finding fault with teaching. 

The most serious criticism levelled at teaching as an occupation is the 

idea that teachers are too poorly paid; almost half of the male students 

in this category were agreed upon this ' A surprising number, more than 

a quarter, of the male students who answered the question, "Are you nmv 

planning to become a teacher?" with one of the two negative responses 

agreed with the statement, '~y marks are good enough to admit me to better 

courses, such as engineering or pre-med." 



TABLE XLVIII 

STATED REASONS OF MALE STUDENTS FOR THE REJECTION 
OF TEACHING AS AN OCCUPATION 
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========================================================================== + Per Cent Response Number 
STATED REASONS Probably Decidedly 

I like other work better 

I am just not interested 

I do not think that I am fitted for teaching 

Teachers are too poorly paid 

Attending teachers'college just does not 
appeal to me 

My marks are too good to waste on teacher 
training1 

Teachers are restricted in what they say or do2 

Teachers college does not attract really good 
students 

Teachers do not r a te very high 

Working conditions are not good 

Other reasons* 

I do not like to work with boys and girls 

Total 

Not Not 

90 91 496 

35 66 318 

32 56 273 

47 50 271 

25 40 198 

35 24 145 

20 16 94 

7 10 49 

10 6 40 

9 5 35 

11 3 26 

2 3 16 

139 409 548 
========================================================================== 

1) My marks are good enough to admit me to better courses, such as 
engineering or pre-med. 

2) Teachers have to be too careful about wha t they say or do. 
* Where other reasons were specified, they ar e listed as follows: 

Probably Not: Teachi ng is a c a l l ing , not enough r espect f or teacher s , 
personality not suited, teaching is boring. 

Decided1y Not: Has not the qualifications required, children are ruf f ians, 
hours too long, boring, personality not suited, no 
effective disciplinary measures available to teachers, 
and i t i s di fficult to switch jobs when you are a t eacher. 

+ Calcula ted f rom the data given in Appendix B - XXXIX 



Table XLIX gives the same information for fem;:lle students. 

TABIZ XLIX 

STA TED P..EASONS OF FEL:;ALE ST"üDENTS FOR Tll.E ?..EJECTION 
OF TEACHING AS .AN OCCUPATION 
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Stated Reasons Per Cent Resoonse• Number 
Probably Decidedly 

I like other work better 

I am just not interested 

Attending teacher's College just does not 
appeal to me 

I do not think that I am fitted for teaching 

Teachers are too poorly paid 

Teacherl are restricted in what they may say 
or do 

Uy marks ~e tao good to waste on teacher 
training 

i~­
Other re a sons 

Teacher's college does not attract really 
good students 

Teachers do not rate very high 

I do not like to work with boys and girls 

Working conditions are not good 

Total 

Not Not 

97 

44 

36 

48 

15 

13 

5 

5 

10 

0 

3 

2 

92 
68 

48 

41 

20 

il 

7 

6 

5 

4 

2 

2 

302 

1 Teachers have to be too careful about what they say or do. 
2 MY marks are good enough to admit me to better courses, such as 

engineering or pre-med. 
* ijJhere other reasons were specified, they are listed as follows: 

338 

231 

167 

155 

69 

42 

23 

21 

20 

13 

8 

6 

Probably Not: Cannot choose the school you teach in, expects to marry 
young and training wou1d be wasted, 1acks patience. 

Decided1y Not: Tendency to favouritism, wants to break family tradition 
of teaching, attending co11ege would necessitate breaking 
of dietary and other re1igious 1aws, nervous in front of 
group, borin.:;, no chance for advancement, no patience, 
shy, marks too poor, teacher has to spend too much time 
on discipline, and general disrespect for teachers. 

+ Ca1culated from the data given in Appendix B-XL 



Table XLIX shows that female students claim to reject teaching 

for much the sane reasons as male students -- personal preferences, 

interests, and personal endowments, rather than for shortcomings in 

teaching as an occupation. Again, of the reasons llaplying criticism 

of teaching a.s an occupation, salary is the most important. However, 

a much smaller proportion of girls than boys criticized the salaries 

paid to teachers. 

Summar;y 

Most of the i.m,nortant reasons given for the selection, 

uncertainty about, or the rejection of teaching as an occupation by 

male and female students were levelled at personal characteristics 

such as interest and o.bility, rather than at virtues or shortcomings 

in teaching as an occupation. The most :importa.nt factor related to 

teaching rather than to the student v-ras stated to be poor salary, and 

this seems to be more important to male students than to female 

students. 



CHAPTER IX 

SU •. :fuiARY, COHCLLJSIOi.'iS, AND SUGGESTIOI:S FOR FURTHER STUDY 

Summarv 

'I'he survey was designed to discover what objective factors 

(such as socio-economic background, school attended, and academie 

standing), opinions, attitudes, and reasons are associated with the 

selection of teaching by grade eleven students in Protestant high 

schools in the Province of ~uebec. It is felt that a knowledge of 

these factors will contribute to any proeramme which may be designed 

in the future to attract more and better students to teaching as an 

occupation. 

A local survey was considered necessary, since it was seen from 

ether surveys that factors associated with the selection of teaching 

are not the same in all places, and since no survey of this kind had 

been made in this province. 

It was noted that ether surveys of this kind had discovered that 

important factors are, among ethers, the attitude of students towards 

their teachers, the attitudes of teachers towards their students, the 

incarne level and occupation of the parents, experience factors in the 

background of students, student op;inions:_about the opportunities in 

teaching for social service, and the student's self-appraisa.l of his own 

personal developr..1ent. 

l.!any of the surveys already done elsewhere vrere considered 

inadequate for at least one of two reasons -- first that their subjects 

included only students who had already decided to teach, rather than a 

complete cross-section of students, and second, that the;! dealt vrith 



too narrow a range of factors, such as opinions only, for example. 

The questionnaire used in this study was designed to overcome 

these shortcomings by including questions aimed at eliciting objective 

as well as subjective responses. As a result of the pilot study, sorne 
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changes were made, and the questionnaire was then administered according 

to standard instructions by teachers and principals of sixteen schools, 

selected to represent a variety of socio•economic and ethmc districts, 

in suburban and rural areas. Returned questionnaires were coded and 

the information on them was transferred to McBee Keysort Cards. Responses 

to the questions were related to the decision to select teaching, and 

in sorne cases to the academie standing of the student, and the Chi square 

test was used to determine significance. The five per cent level of 

confidence or better was accepted as significant. 

Analysis of the sample showed that there was considerable variation 

in the incomes, home ownership status, and religious affiliation of the 

families represented. There was found to be a surprisingly large per 

cent of the fathers of students self-employed in business or in pro-~ 

fessional occupations. Relatively few students reported the occupations 

of their fathers to be skilled trades, unskilled labour, or even clerical 

work. 

Objective factors found to be significantly related to the decision 

to select teaching included the sex of the student, the school attended, 

and the religious affiliation of the students. Girls were much more 

likely to select teaching than boys. Girls from urban schools were more 

inclined to select teaching than girls from rural schools, and the reverse 

pattern was found for boys, who were more likely to select teaching as an 



occupation if they were enrolled in rural schools. There was found to 

be considerable variation among students from schools of the same type; 

for example, one urban school produced a significantly larger proportion 

of "Decidedly Yes" responses to the question, "Are you now planning to 

teach?" than another. It \-las also found that the religious affiliation 

of the student is a factor. Jewish girls were found to be much more 

likely to select teaching than Protestant girls, whereas Jewish boys are 

much less likely to select teaching than Protestant boys. 
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Male students from low incarne families were found to be more strongly 

attracted to teaching than male students from high income farnilies. This 

seems related to the finding that boys whose fathers work in occupations 

other than business or the professions are more likely to select teaching 

than other boys. It was also found that male students follm-1ing highly 

academie courses such as extra mathematics or Latin were more inclined 

to reject teaching than boys following less academie, descriptive high 

school courses, who indicated the decision to select teaching with greater 

frequency than eÀ~ected. 

The academie standing of female students was found to be significantly 

related to the decision to select teaching. Girls in the 70 to 80 per cent 

range favour teaching more frequently than expected, and girls in the low­

est category were much more likely to indicate "Probably Yes" to the 

question, "Are you now planning to teach?" than girls in any of the other 

academie categories. 

Stated opinions found to be significantly related to the decision 

by both male and female students to select teaching included the following: 

that h~gh school teachers have been helpful in assisting them in the 

selection of an occupation; that elementary school teaching compares 



favourably "Ylith other occupations requiring similar training; that 

teaching offers security; and that teaching is interesting and enjoyable. 

Stated opinions found to be significantly related to the decision 

by students of bath sexes to reject teaching were that there is no chance 

for advancement in teaching, and that there is too rouch responsibility in 

teaching. 

Male students who indicated the selection of teaching were not 

of the opinion that their parents had been the persans most helpful 
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in assisting them to select an occupation, ~.;rhereas male students ~.;rho 

indicated that they were planning not to teach tended to be of the opinion 

that their parents had been the persans most helpful in assisting them to 

select a career. Apparently, parents are not generally as rouch in 

favour of their sons selecting teaching as an occupation as they are of 

their sons selecting occupations other than teaching. 

Other stated opinions significantly eela ted to the decision of 

male students to select or reject teaching concerned such matters as 

salaries, experience in occupations similar to teaching, teaching as a 

temporary occupation, and the persona! prestige in being a teacher. 

Female students ~·Tho indicated the decision to select teaching 

were more likely to be of the opinion that teaching gives the chance to 

he lp young pe ople than femal e students who wer e not pl anning to becbme 

t eachers. 

It is worth painting out here that among the stated opinions not 

significantl y related to the selection of t eaching by students of eithe r 

s ex, wa s the s tated opinion t ha t t eaching of fer s the opportuni t y t o be 
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of service. This has been found ta be a reason for the selection of 

teaching by many surveys which have not included a control group 

students who are not planning ta teach. A majority of students, regard­

less of their decision concerning the selection of teaching as an occu­

pation, indicated that they were of this opinion. 

Students' attitudes towards teaching were inferred by compaD~ng 

certain responses to either the decision of students to select teaching, 

or to the academie level of the students. 

It was found that both male and female students with low marks 

stated that they would select courses given at Macdonald College in the 

event of the selection of teaching, but that students with high marks 

indicated a preference for courses at institutions ether than Macdonald 

College. From this was inferred that students in general have the 

attitude that courses at Macdonald College are more suitable to poor 

students than to students of high academie ability. 

Male students of low academie standing were found to have a more 

favourable attitude towards high school teaching as an occupation than 

male students of high academie standing. 

Female students planning to teach were found to have a better 

attitude towards lebgthy formal schooling than female students in general. 

However, they tended to faveur a two-year course, which, by comparison 

to the more ambitious educational plans of male students, indica tes 

that the attitude of these female students is not as good as that of 

male students concerning the length of formal training desired. 

Most of the important stated reasons for the selection or 

rejection of teaching~~r:econcerned with pe~sonal pre ferences, interests 



and shortcamings (from the point of view of being a teacher), rather 

than with shortcamings attached to teaching as an occupation. 

Of the reasons which implied criticism of teaching, the most 

important for indecision or rejection was the feeling that salaries are 

inadequate in teaching, particularly in the case of male students. 

Conclusions 

It seems almost certain that one of the most important factors 

controlling the amount of formal schooling that a student receives is 

the income of the family. Students whose fathers are neither self­

employed in business nor occupied in one of the professions do not seem 

to get into grade eleven in the numbers expected. It seems to the writer 
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that the criteria for further education should not be the income of the 

father, but rather the intèlligence, personality, and work habits of the 

student. It is a shameful waste of potential manpower not to train each 

student in accordance with his personal potential, and our society can ill 

afford such waste. Perhaps more scholarships are needed at the high school 

level. 

Students who plan to teach, particularly male students, seem to be 

predominantly from low income families. While the writer feels that 

these students are as likely as any to become good teachers, we should 

not be restricted to such a narrow range of potential teachers. An 

occupation like teaching should be selected not on the basis of family 

incarne, but rather on the basis of intelligent self-appraisal by the 

student. Students who have the potential to be good doctors, engineers, 

and lawyers are probably those who would also become good teachers -- if 

teaching were made as attractive as other professions. 



'i'eachers seem to be important agents for teacher recruitment. 

This fact makes it difficult to explain why a larger proportion of male 

students from the less academie courses select teaching than from the 

the more academie courses. Do teachers themselves feel that brilliant 

male students would be wasted in teaching? Teachers should do an 

active job of improving the status of their own profession by engourag­

ing their best students to consider this essential work. 

The attitude of both male and female students to professional 

teacher training courses seems to be a poor one. Good students claim 

that they v;ill substituts for these courses as many academie credits from 

non-professional institutions as possible, whereas weaker students seem 

to be attracted to professional courses in teacher training. This is not 

surprising, since far shorter courses are offered for teaching than for 

any simlar occupations; the one-year training course certai.nly does not 

lend any prestige to teaching as anything other than a temporary occupation, 

which in fact, it is for many, especially among female students. 

It is claimed that because of the shortage of teachers, teachers 

with only one year of training are better than teachers with no training 

at all. Perhaps this is true, but it is also likel y that a gr eat deal of 

training waste occurs because of this policy. A student who plans to 

teach for only a f ew years is attracted to a short course , and another 

student mus t be trained to r epl ace this 11 t empor ary teacher" when she 

leaves for marriage or sorne other occupation. Training a 1nuch smaller 

number of career teachers would in the long run fill t he teacher 

vacancies just as effect i vely as training a large number of transient 

teachers , and the quali ty of the t eacher s should be increased consider­

ably by such a change. 
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There is no question that eliminating the one-year course 

would eliminate sorne of those students who, in past years, were unable 

to gather enough money for more than one year of forma! schooling. Such 

action should also be accompanied by scholarships which could hclp the 

profession to control to sorne extent the quality of the students entering 

training. Scholarships would no doubt increase the expenses of teacher 

training at first, but if more career teachers were trained, fewer teachers 

would need training in the long run, thus effecting sorne economies. 

Finally, it seems obvious that students entering teacher training 

spould be required to have at least as high an academie standing as 

students entering liberal arts courses. The writer submits that teaching 

is not work for those who are not accomplished enough to attain under­

graduate college degrees. 

Recommendations for Further Study 

Due to the limitat i ons of the present survey, many important questions 

remain unanswered. A number of suggestions follow: 

An entirely unexpected finding as a result of this study is the fact 

that relatively f ew of the students enrolled in the grade eleven classes 

of the Protestant high Schoo~of the Province of Quebec are children of 

fathers employed in accupations such as skilled or unskilled l abour. 

It would be interesting and perhaps usef ul to know wha t relationship exists 

between the socio-economic background of the adolescent and the amount pf 

f orma! schooling he achieves. It would a lso be interesting to know t he 

reasons for such a relationship, and if possible, to discover ways of 

eliminating this difference in educational opportunity, if indeed, any 

such diff er ence exi sts. 



A careful study aimed at discovering what students actually 

know about teaching and other career opportunities would seem appro-

pria te. It would also be helpful to know what their major sources 

of information about careers are, and how they can more accurately be 

informed about career opportunities. 

Further study of the attitudes of students towards teaching and 

teachers is recommended. Perhaps more advanced techniques, including 

projective techniques, could be used. It would also be interesting 

to know how and at what stage of the student's school career these 

attitudes are developed. Such information would be useful in the event 

of any long-term plan of selective recruitment which might be organized 

in the future. 
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It has: been noted that female student teachers outnumber male 

student teachers by a largarproportion than expected, based on the 

proportions of male to female teachers actually practising the prof~ssion. 

A suggested reason for this is that many female students consider teaching 

a temporary occupation. A study aimed at discovering what factors are 

associated with the selection of teaching as a temporary occupation 

should help to avoid such training waste, and should also benefit the 

pupils in the schools, who deserve to have a reasonable number of 

experienced teachers during their elementary school careers. 
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APPEND IX A - 1 
FACSIMILE OF THE PILOT STUDY QUESTIONNAIRE 

McGill University 
Institute of Education 

HOW DO YOU FEEL ABOUT TEACHERS AND ABOUT TEACHING SCHOOL? 

In this questionnaire we are hoping to find out just how 

177 

you feel about teachers and about teaching school. When we have 
this information, we will be able to help all teachers do a better 
job. In this way, the information you give us will be of help to 
many students who will be going to school in the future. 

There is nothing personal in the questions, for we are not 
even asking you to sign you name. Even your own teachers will not 
see how you have marked the questionnaire. 

DIRECTIONS: Place a check mark in the blank spaces according 
to instructions. Note that in some of the items you are to choose 
only one answer, while in others you are to place as many check 
marks as you have opinions. Be very careful to read, all of the 
instructions. Do not ask questions of anyone; just do the best you 
can. 

SECTION 1. INFORMATION ABOUT YOU 

A. By what name is your class known? (Example: Grade 11, 

B. 

c. 

D. 

E. 

llC, etc.) 
1) __ 

Check y our age. 
1) 15 4) 18 
2) 16 ' 5) 19 
3) 17 6) Other (Write the age) 

Check y our sex. 
l) Male 2) Female 

To what religion 
one, and use the 
wish. 

or branch of religion do you belong? Check 
blank for comment as to denomination if you 

1) Protestan~t ______________ .3) Greek Orthodox ________ __ 
2) Hebrew 4) Roman Catholic --------
In what kind of dwelling have 
1) Apartment 
2) Cold Water Flat 
3) Rented House 

you lived for most of your life? 
4) Rented Duplex 
5) Family-owned House or 

Duplex 
6) Other (Explain) ___ _ 

F• Check the number of years your mother attended 
High School College 

l) Noner' 
-~ 

l) None 
2) One 2) __ .0ne 



G. 

H. 

I. 
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3) __ Two 3) Two 
4) Three 4) Three 
5) Four 5) Four 

6) Other (Write the number 
of years) 

Check the number of years your father attended 
High Schoo1 College 

1) None 1) None 
2) One 2) One 
3) Two 3) Two 
4) Three 4) Three 
5) Four 5) Four 

6) Other (Write the number 
of years) 

Check the number of brothers and sisters you have. 
01der Young er 

1) None 1) None --
2) One 2) One --
3) Two 3) Two 
4) Three or more 4) Three or more 

What is the main language spoken in your home? 
1 ) __ _.:Engl ish 

Check one. 

2) French 
3) Other (Specify) 

J. Is your mother teaching schoo1? 

K. 

1) Y es 2) __ No 
Ras your mother ever taught school? 
3) Yes 4) No 
Is your father teaching schoo1? 
5) Yes 6) No 
Ras your father ever taught school? 
7) Yes 8) No 
Have you any brothers or sisters who are teaching or have ever 
taught school? 
9) Yes 10) No 
Have you any relatives who are teaching or have ever taught 
schoo1? 

11) Yes 12) No 

Check the approximate combined yearly income of your par-
ents or guardians. Cons id er all sources. 
1) Less than $3,000 3) $5,000 to $6,999 
2) $3,000 - $4,000 4) $7,000 to $8,999 

5) Over $9,000 

L. What has been your father's occupation for most of his life? 
Check only one. 
1) Businessman (Examp1es: Store owner, Factory owner, 

Salesman, sel f -employed Bookkeeper, etc,) 
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2) Clerical Worker (Examples: Bookkeeper, Clerk, etc.) 
3) Skilled Tradesman (Examples: Brickmason, Auto Mechanic, 

Carpenter, etc.) 
4) Unskilled Worker (Examples: Labourer, Factory Worker, 

Janitor, Truck Driver, etc.) 
5) Professional Worker (Examples: Doctor, School Teacher, 

Engineer, etc.) 
6) Public Service Worker (Examples: Government Employee, 

Fireman, etc.) 
7) Farmer 

179 

8) Worker in Fine or Practical Arts (Examples: Artist, Photo­
grapher, Radio Entertainer, etc.) 

9) Other (Name the occupation) ____________________________ __ 

Check all the subjects that you are now studying and intend to 
write provincial examinations in at the end of this year. 
1) Algebra, E1ementary 14) ____ ~Greek 
2) Algebra, Intermediate 15) ____ ~History 
3) Art 16) Home Economies 
4) Biology 17) Latin Prose and Composition 
5) Bookkeeping 18) Latin Poetry and Sight Trans-

6) __ Chemistry 
7) English Composition 
8) English Literature 
9) French, Written 

10) French, Oral 
11) Geography 

12) ____ ~Geometry 
13) German 

lation 
19) ____ ~Music, Channel C 
20) Music, Channel B (Instrumental) 
21) North American Literature 
22) Physics 
23) Spanish 
24) Stenography and Secretariat 

PTactice 
25) ____ ~Trigonometry 
26) Typewriting and Office Practice 

27) __ 0thers (Specify) 
28) Write the total number of courses taken. 

N. In comparison with most of your classmates, how do you rate your 
own ability to do schoolwork? 
1) Above Average 
2) Average 
3) Below Average 

O. In comparison with most of the students of grade eleven in your 
school regardless of the class they are in, how do you rate your 
ability to do school work? 
1) Above Average 
2) Average 
3) Below Average 

P. Indicate the category of your final grade ten standing which 
qualified you to enter grade el even. 
1) 50 to 60 per cent 3) 70 to 80 per cent 
2) 60 i:o 70 per cent 4) 80 to 90 per cent 

5) Over 90 per cent 



Q. How far would you like to go before you finish your schooling? 
1) 1 would like to finish high school. 
2) 1 would like to further my formal education beyond high 

school by at least one year. 
3) I would like to further my formal education beyond high 

school by at least two years. 
4) 1 would like to graduate from college. 
5) I would like to continue with college work after I get my 

first degree. 

R. What is the likelihood of your achieving the desire you have 
checked above? Consider both financial possibilities and the 
attitudes of your parents. 

A. 

1) Very good 
2) Good 
3) Fair 
4) Uncertain 
5) Poor 

SECTION II. CHOOSING AN OCCUPATION 

How much personal help have 
in selecting an occupation? 
1) Much 
2) Some 

your high school teachers 
(Check one) 

3) Little 
4) None 

given you 

B. How much information (Books, pamphlets, and magazines) does your 
school have that would help you in choosing an occupation? 
(Check one) 
1) I do not know 3) Some 
2) Very Much 4) Little 

5) None 

C. Which one of the following has been of greatest help to you in 
deciding the kind of work you want to do when you finish school? 
(Check one) 
1} Parent (s) 3) Teacher (s) 
2) Relative (s) 4) Minister (s) 

5) Friend in the occupation of your choice 
6) Friend outside the occupation of your choice 
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7) Other (Specify} _ _ ___________ _ 

D. To what extent have you thought a t any time about becoming a teacher? 
1) Very Much 3} Some 
2) Much 4) Little 

5) None 

E. Are you now planning to become a teacher? (Check one) 
1) Decidedly yes 3) Undecided 
2) Probably yes 4) Probabl y not 

5) Decidedly not 
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F. This section contains three sets, and you shou1d answer on1y one. 

Set 

Set 

Set 

1. 

If you are planning to teach, answer Set i. If you are undecided, 
answer Set ii. If you are not planning to teach, answer Set iii. 
(Check as many items as apply) 

1) 
2) 
3) 
4) 
5) 
6) 
7) 
8) 
9) 

I want to be of service to children ---___ I 1ike to work with young people 
___ I am interested in teaching a certain subject 
____ I 1ike the idea of working in a school 
___ 1 think the salaries are good 
____ Teaching will offer permanent employment 
---~P~eople thin~ teachers are fine persona 

I think I can be successful as a teacher ---' 
____ 1 have been encourage by others 

10) ____ Others. (Specify) __________________________________ ___ 

ii 
1) 
2) 

____ 1 am not sure that I will enjoy teaching 
____ 1 am unsure about my academie ability 

3) ____ 1 am not sure that 1 would 'e able to keep discipline 
____ 1 have mixed feelings about the prestige of teachers 
____ 1 am not sure that I like chi1dren enough 

4) 
5) 
6) ___ I am afraid that 1 might get into a rut 
7) ___ I might have to teach a subject I don't like 
8) ____ 1 am not sure that teaching is cha11enging enopgh 
9) ____ 1 am not sure that 1 could advance according to my own merits 

10) I am not sure that I would 1ike working with other teachers ---11) 
12) 

iii 
1) 
2) 

____ _:! find it hard to make any auch important decisions 
____ Others (Specify) 

___ ! like other work better 
___ Teachers are too poor1y paid 

3) ---~Attending teachers col1ege just doesn't appeal _to me 
____ I do not like to work with boys and girls 4) 

5) 
6) 
7) 
8) 
9) 

10) 

____ ! am just not interested 
___ T.eachers do not rate .very high 
----'Working conditions are not good 
____ Teachers have to be too careful about they say or do 
____ ! do not think that I am fitted for teaching 
____ Others (Specify) 

G. How much experience of a teaching nature (such as substitute teaching, 
Sunday Schoo1 teaching, camp counse1ing, and teaching neighbourhood 
children, etc.) have you had? (Check one) 
1) Much 3) Little 
2) Some 4) None 



H. How do you think high school teaching compares with other 
occupations which require four or five years of college training? 
1) Much more desirable 3) About the same 
2) More desirable 4) Less desirable 

5) Much less desirable 

I. How do you think elementary school training compares with other 
occupations which require a minimum of one year of college or 
similar training? 
1) Much more desirable 3) About the same 
2) More desirable 4) Less desirable 

5) Much less desirable 

J. Check all of the following statements which seem true to you. 
l) _____ Teachers salaries are good 
2) Teachers salaries are poor 
3) Teaching is interesting and enjoyable 
4) Teaching offers the opportunity to be of service 
5) Teachers must always be "on their best behavior" in public 
6) There is persona! prestige and satisfaction in teaching 
7) Teaching is dull and monotonous 
8) There is little or no chance for advancement in teaching 
9) Teaching gives the chance to help young people 
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10) There is too much responsibility in the teaching profession 
11) Teachers have poor working conditions 
12) Teachers have the opportunity to meet better people 
13) Teachers do not rate high with others 
14) Teachers are fortunate in that they have the opportunity to 

develop their minds 
15) A teaching certificate is good insurance to fall back on 
16) Teaching offers security 
17) Children are badly behaved these days 

K. What do you think is the greatest advantage of teaching as an 
occupation? 

L. What do you think is the most serious disadvantage of teaching as 
an occupation? 

M. If you should become a teacher, at what grade level would you prefer 
to teach? (Check one} 
1) Kindergarten 4) Junior High School 
2) Primary Elementary 5) Senior High School 
3) Senior Elementary 6) Col lege 

7) Other (Explain) 
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Do you believe that the community has 
how they should behave when they are 

the right to tell teachers 
not teaching? 

1) Decidedly Yes J) Uncertain 
2) Yes 4) No 

5) ______ Decidedly No 

Place the following t\velve occupations in the numbered list in 
arder according to hmv much you respect, admire and look up 
to people engaged in them. The occupation you respect the 
should be written in the blank marked 1. The occupation you 
the least should be placed in the blank marked 12, continuing 
all the occupations have been placed. You may find it hard 
decide on sorne of them, but do your best. 

Farmer 1) 

most 
respect 
un til 
to 

-------------------------------Carpenter 2) 
High School Teacher 3) 
Medical Doctor 4) 
Bank Manager 5) 
Clergyman 6) 
Secretary 7) 
Labourer 8) 
Elementary School Teacher 9) -------------------------------Truck Driver 10 

~-------------------------------College Professer 11) 
Nurse 12) 

P. Think of teachers in general. 
following things? 

How would you rate them on the 

AB OVE BELOW 
AVERAGE AVERAGE AVERAGE 

1) 
2) 
3) 
4) 
5) 
6) 
7) 
8) 
9) 

10) 
11) 
12) 
13) 
14) 
15) 
16) 
17) 
18) 
19) 
20) 

Are attractive in appearance 
Are interested in their work 
Are kind and considerate of others 
Are willing to help students 
Are willing to cooperate with othe rs 
Are well educated 
Are enthusiastic about their work 
Shmv good sportsmanship 
Are dependable 
Are leaders of the comrnunity 
Are forceful in what they do 
Have originality 
Have happy dispositions 
Are willing to work 
Are sympathetic to the 
Get along with people 

problems of 
in 

ethers 
mmunity the co 

Are open-minded 
Have good dispositions 

Are fair in dea1ing with ethers 
Have we11-adjusted personalities 



Q. Think of the teacher you liked best during all the time you 
have been in school. Was this teacher 
1) An elementary school teacher 3) A man? 
2) A high school teacher 4) A woman? 

Check all of the following which were true. This teacher: 
1) was good looking 2) ____ ~was fair in grading 
3) was interested in me 4) bad a pleasant speaking 

voice 
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5) made me work hard 6) did not make me work hard 
7) never got angry with me 8) 

9) understood my problems 10) 

11) dressed attractively 12) 

13) could explain !essons 14) 
cl earl y 

15) had a pleasant disposi- 16) 
tion 

17) didn't gripe about 18) 
things 

19) insisted on our being on20) 
time and businesslike in 
the classroom 

21) was happy and smiled a 22) 
lot 

23) did not have favourites 23) 

----____ was always willing to give 
me extra help when 1 needed 
it 

____ really knew the subject be-
ing taught 

_____ said nice things about my 
work 
was liked by all the students ----

_____ was a real pal, both in and 
out of school 
didn't bawl me out in front ---of other students 
helped me out when 1 was ----in trouble 

---~got along well with other 
teachers 

____ had a good sense of humour 

List other things you liked about this teacher. 

Was there anything you didn't like about this teacher? 

R. Now think of the teacher you liked least during all the time you 
have been in school. Was this teacher 
1) An elementary school teacher? 3) A man? 
2) A high school teacher? 4) A woman? 

Check all of the following which were true. This teacher: 
1) was not good looking 2) did not explain !essons 

clearly 
3) had a bad temper 4) __ was not liked by any of the 

students 
S) ____ ~had too many favorites 6) __ ~made me work too hard 
7) didn't make me work hard 8) never got along well with 

en<o.!igh other teachers 
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9) was not interested 10) never he1ped me out when 
in me I was in trouble 

11) didn't wear nice 12) was crabby and cross 
c1othes 

13) couldn't take a joke 14) didn't know much about 
the subject being taught 

15) had a bad speaking 16) was not a fair marker 
voice 

17) never paid any atten- 18) seldom or never said nice 
tion to me outside of things about my work 
the classroom 

19) was too strict 20) was not strict enough 
21) wouldn't give me extra 22) didn't have good control 

help on my lessons when over the class 
I needed 

List other things you did not like about this teacher. 

Was there anything you liked about this teacher? 



APPEND IX A- II 
FACSIMILE OF THE SURVEY QUESTIONNAIRE 

McGill University 
Institute of Education 

HOW DO YOU FEEL ABOUT TEACHERS AND ABOUT TEACHING SCHOOL? 

In this questionnaire we are hoping to find out how you feel 
about teachers and about teaching school. When we have this infor­
mation, we will be able to help all teachers do a better job. In 
this way, the information you give us will be of help to many 
students who will be going to school in the future. 

There is nothing personal in the questions, for we are not even 
asking you to sign your name. Even your own teachers will not see 
how you have marked the questionnaire. 

DIRECTIONS: Place check marks in the blânk spaces according to 
instructions. Note that in some of the items you are to choose only 
one answer, while in others you are to place as many check marks as 
you have opinions. Be very careful to read all of the instructions. 
Do not ask questions of anyone; just do the best you can. 

SECTION 1. INFORMATION ABOUT YOU 
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A. By what name is your class known? (Examples: Grade 11, llC, etc.) 
1) __ 

B. 

c. 

D. 

Check your age. 
1) _____ 15 

2) 16 
3) 17 

Check your sex. 
1) Male 

To what religion 
one, and use the 
wiSi. 

4) __ 18 
5) __ 19 
6) __ 0ther (List the age) 

2) _____ F emal e 

or branch of religion do you ~belong? Check 
blank for comment as to denomination, if you 

1) Protestant 3) Greek Orthodox -------------------- ~-----------------2) Hebrew 4) Other (Explain) -------------
E. In what kind of dwelling have you lived for most of your life? 

1) Apartment 4) Family-owned house or duplex 
2) Cold Water Flat 5) Other (Explain) -------------------3) Rented house or duplex 

• 
F. Check the number of years your mother attended 

Hi&h School Colle ge 
0) None 0) None 
1) One 1) One 
2) Two 2) Two 
3) Three 3) Three 
4) Four 4) Four 

5) Five or more. Write the 
number. 
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H. 

r. 

J. 

K. 
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Check the number of years your father attended 
High Schoo1 College 

0) None 0) None 
1) One 1) One 
2) Two 2) Two 
3) Three 3) Three 
4) Four 4) Four 

5) Five or more. Write the 
number. 

Check the number of brothers and sisters you have. 
Older Younger 

0) None 0) None 
1) One 1) One 
2) Two 2) Two 
3) Three or more 3) Three or more 

What is the main language spoken in your home? 
1) English 
2) Other (Specify) 

Is your mother teaching school? 
1) Yes 2)_~No 
Has your mother ever taught school? 
3) Yes 4)_~No 
ls your father teaching school? 
5) Yes 6) __ No 
Has your father ever taught school? 
7) Yes 8)_---'No 
Have you any brothers or sisters who are teaching or have ever 
taught school? 
9) Yes 10) No 
Have you any other relatives who are teaching or have ever 
taught school? 

11) Yes 12) No 

Check what you think the approxima te combined year1y income 
y our parents or guardians is. Consider all sources. 
1) Less than $3,000 4) $7,000 to $8,999 
2) $3,000 to $4,999 5) Over $9,000 
3) $5,000 to $6,999 

of 

L. What has been your father's occupation for most of his life? 
Check only one. 
1) Businessman (Examples: Store owner, Factory owner, 

Salesman, self-employed bookkeeper, etc.) 
2) Clerical worker (Examples: Bookkeeper, Clerk, etc.) 
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3) Skilled tradesman (Examples: Brickmason, Auto 
Mechanic, Carpenter, etc.) 

4) Unskilled worker (Examples: Labourer, Factory worker, 
Janitor, etc.) 

5) Professional worker (Examples: Doctor, School Teacher, 
Engineer, etc.) 

6) Public Service Wcrker (Examples: Government employee, 
Fireman, etc.) 

7) __ ....:Farmer 
8) Worker in Fine or Practical Arts (Examples: Artist, 

etc.) Photographer, Radio Announcer, Entertainer, 
9) Other (Name the occupation) _________________ __ 

Check all the subjects that you are now studying and intend 
to write provincial examinations in at the end of this year. 
1) Algebra, Elementary 15) ____ ~History 
2) Algebra, Intermediate 16) Home Economies 
3) Art 17) Latin Prose and Composition 
4) Biology 18) Latin Poetry and Sight 

5) ___ ....:Bookkeeping 
6) Chemistry 

7) ____ ....:English Composition 
8) English Literature 
9) French, Oral 

10) French, Written 

11) Geography 
12) ___ Geometry 

13) __ German 
14) Greek 

Translation 
19) ___ ....;Music, Channel C 
20) Music, Channel B 

(Instrumental) 
21) North American Literature 
22) Physics 
23) Spanish 
24) Stenography and Secretar­

iat Practice 
25) Trigonometry 
26) Typewriting and Office 

Practice 
27) Other (Specify) ____ _ 
28) Write the total number of 

courses 

N. In comparison with most of your classmates, how do you rate your 
own ability to do schoolwork? 
1) Above average 
2) Average 
3) Below average 

o.- In comparison with most of the students of grade eleven in 
your school regardless of the class they are in, how do you 
rate your ability to do schoolwork? 
1) Above average 
2) Average 
3) Below Average 

P. Indicate the category of your final grade ten standing which 
qualified you to enter grade eleven. 
1) 50 to 60 per cent 4) 80 to 90 per cent 
2) 60 to 70 per cent 5) Over 90 per cent 
3) 70 to 80 per cent 



Q. How far would you like to go before you finish your 
schooling? 
1) I would like to finish high school only. 
2) I would like to further my formal education beyond 

high school by at least one year. 
3) I would like to further my formal education beyond 

high school by at least two years. 
4) I would like to graduate from college. 
5) I would like to continue with college work after 1 

get my first degree. 

R. What is the likelihood of your achieving the desire you 
have checked above? Consider both the financial possibili­
ties and the attitudes of your parents. 
1 ) __ Godd 2) Poor 

SECTION 2. CHOOSING AN OCCUPATION 

A. How much personal help have your high school teachers given 
you in selecting an occupation? (Check one) 
1) Much 3) Little 
2) Some 4) None 

B. How much information (Books, pamphlets and magazines) does 
your school have that would help you in choosing an occupa­
tion? (Check one) 
1) 1 do not know 4) Some 
2) Very Much 5) Little 
3) Much 6) None 

c. Which one of the following has been of greatest help to you 
in deciding the kind of work you want to do when you finish 
school? 
1) Parent (s) 5) Friend in the occupa-
2) Relative (s) tion of your choice 
3) Teacher (s) 6) Friend outside the 
4) Minister (s) occupation 
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7)_0ther (Specify) ___ _ 

D. Are you .now planning to become a teacher? (Check one) 
1) Decidedly yes 4) Probably not 
2) Probably yes 5) Decidedly not 
3) Undecided 

E. If you should decide to become a teacher (or already have 
decided to do so), which of the following courses of study 
would you be most likely to follow? 
1) The one-year elementary course at Macdonald College 
2) One year at regular university (or grade twelve) and 

the one-year intermediate course at Macdonald College 
3) The two-year intermediate course at Macdonald College 



4) The Bachelor of Education Degree course at 
Macdonald College and McGill 

5) A regular university degree, followed by one year of 
teacher training 

6) A one-year teacher training course followed by evening 
or correspondence courses 

7) Other (Specify) 

F. What is the main reason for your choice in the section above? 
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G. This section contains three sets, and you should answer only one. 

Set i 

If you are planning to teach, answer set i. If you are undecided, 
answer set ii. If you are not planning to teach, answer set iii. 
(Check as many items as apply) 

1) I want to be of service to children 
2) 1 like to work with young people 
3) I or my parents are unable or unwilling to finance other 

college training 
4) I am interested in teaching a certain subject 
5) I like the idea of working in a schoQl 
6) I think I would have more chance of passing a teacher 

training than regular academie college 
7) I think the salaries are good 
8) Teaching will offer permanent employment 
9) People think teachers are fine persona 

10) My marks will probably not be good enough to get into 
regular college 

11) I think I can be successful as a teacher 
12) Others, (Specify) _____________________________________________ __ 

Set ii 
1) ______ 1 am not sure that 1 will enjoy teaching 
2) 1 am unsure about my academie ability 
3) I am not sure that I would be able to keep discipline 
4) I have mixed feelings about the prestige of teachers 
5) I am not sure that I like children enough 
6) 1 am not sure that 1 have enough money to go to college 
7) I am afraid that 1 might get into a rut 
8) I am not sure that a teacher's salary would be adequate 

for me 
9) I might have to teach a subject I don't like 

10) I am not sure that teaching is challenging enough 
11) I am not sure that I could advance according to my own 

merits 
12) I am not sure that I would like working with other 

teachers 
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13) 1 find it hard to make any such important decision 
14) Others (Specify) 

Set iii 
l) _____ Teachers' college doesn't attract really good students 
2) 1 like other work better 
3) Teachers are too poorly paid 
4) Attending teachers college just doesn't appeal tome 
5) 1 am just not interested 
6) 1 do not like to work with boys and girls 
7) Teachers do not rate very high 
8) Working conditions are not good 
9) Teachers have to be too careful about what they say or do 

10) 1 do not think that 1 am fitted for teaching 
11) My marks are good enough to admit me to better courses, 

such as engineering or pre-med 
12) Others; (Specify) 

H. How much experience of a teaching nature (such as substitute 
teaching, Sunday School teaching, camp counselling, and teach­
ing neighborhood children) have you bad? 
1) Much 3) Little 
2) Some 4) None 

1. How do you think high school teaching compares with other 
occupations which require four or five years of college 
training? 
1) Much more desirable 4) Less desirable 
2) More desirable 5) Much less desirable 
3) About the same 

J. How do you think elementary school teaching compares with 
other occupations which require a minimum of one year of 
college or similar training? 
1) Much more desirable 4) Less desirable 
2) More desirable 5) Much less desirable 
3) About the same 

K. Check all of the following statements which seem true to you. 
1) Teachers salaries are good 
2) Teachers salaries are poor 
3) Teaching offers the opportunity to be of service 
4) Teaching is interesting and enjoyable 
5) Teachers must always ''be on their best behavior" in 

public 
6) There is persona! prestige in being a teacher 
7) Teaching is dull and monotonous 



8) There is little or no chance for advancement in 
teaching 

9) Teaching gives the chance to help young people 
10) There is too much responsibility in teaching 
11) Teachers have poor working conditions 
12) Teachers are often people who can't succeed in other 

occupations 
13) Teachers do not rate high with others 
14) A teaching certificated is good insurance to fall 

back on 
15) Teaching offers security 
16) Children are badly behaved these days 
17) Teaching appeals more to the high school student with 

a poor academie record than to the really "top" 
student 

18) People who don't really want to be career teachers find 
teaching attractive as a temporary occupation because 
of the one-year training course. 

L. What do you think is the greatest advantage of teaching as an 
occupation? 

M. What do you think is the most serious disadvantage of teach­
ing as an occupation? 

N. If you should become a teacher, at what grade level would y ou 
pre fer to teach? (Check one) 
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1) Kindergarten 5) Senior High School (10 & 11) 
2) Primary Elementary 6) Col lege 

(1-3) 
3) Senior Elementary 7) Other (Explain) 

(4-7) 
4) Junior High School 

(8 & 9) 

O. Place the following twelve occupations in the numbered list 
in order according to how rouch you respect, admire and look 
up to people engaged in them. The occupation you respect 
the most should be written in the blank marked 1. The 
occupation you respect the least should be placed in the 
blank marked 12. Continue in this manner until all the 
occupations are placed. You will probably find it hard to 
decide about some of them, but do your best. 
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Farmer !) ________________________ _ 
Carpenter 2) ________________________ _ 
High School Teacher 3) ______________________ ___ 
Medical Doctor 4) ________________________ _ 

Bank Manager 5)--------~---------------Clergyman 6) _____________ _ 
Secretary 7) ________________________ _ 
Labourer 8) ________________________ _ 
Elementary School Teacher 9) _____________________ _ 
Truck Driver 10) _______________________ _ 
College Professer 11) ________________________ _ 
Nurse 12) -------------------------

P. Think of teachers in general. How would you rate them on the 
following things? 

AB OVE BELOW 
AVERAGE AVERAGE AVERAGE 

l)Are attractive in appearance 
2)Are interested in their work 
3)Are kind and considerate to 

others 
4)Are willing to help students 
5)Are willing to cooperate wit h 

others 
6)Are well educated 
7)Are enthusiastic about the ir 

work 
8)Show good sportsmanship 
9)Are dependable 

10 )Are leaders in the community 

1 
1 
1 
1 
1 

1 

1 
1 
1 
2 

l)Are force~ul in what they do 
2)Have originality 
3)Have happy disposition 
4)Are willing to work 
S)Are sympathetic to the prob­

lems of others 
6)Get along with people in the 

community 
7)Are open-minded 
8)Have good dispositions 
9)Are fair in dealing with others 
O)Have well-adjusted personali­

ties 



Q. Think of the teacher you liked best during 
been in school. Was this teacher 

1) An elementary school.: teacher 
2)-- A high school teacher 

all the time you have 

3) __ _ 
4) __ _ 

A man 
A woman 

Check all of the fo11mV"ing which were true. This teacher: 
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1) _____ was good looking 15) _____ did not make me work hard 
2) _____ was interested in me 16) was always willing to give 
3) _____ made me work hard me extra help when I needed it 
4) never got angry with me 17) _____ really knew the subject being 
5) understood my problems taught 
6)----- dressed attractively 18) said niae things about my 
7)-- could explain !essons clear1y work 
8) had a pleasant disposition 19) _____ was liked by all the students 
9) _____ did not gripe about things 20) was a real pal, bath in and 

10) __ insisted on our hein on out of school 
time and business1ike in 21) __ didn't bawl me out in front 
the classroom of school 

11) ____ was happy and smiled a 22) __ Jlelped me out when I was in 
lot trouble 

12) did not have f avorites 23) ______ got along well with other 
13) ______ was fair in grading teachers 
14) had a pleasant speaking 24) had a good sense of humour 

voice 25) _____ taught a subject I really 
liked 

26) took part in extra curricular 
activities. 

List other things you like about this teacher. 

Was there anythi ng you did not like about this teacher? 

R. Now think of the teacher you liked least during all the time you have 
been in school. Wa s this teacher 
1) An elementary school teacher . 3) A man 
2) A high s chool teacher 4) _______ A woman 



Check all of the following which were true. This teacher: 
1) was not good looking 12) did not explain lessons 

clearly 
2) _____ had a bad temper 13) _____ was not liked by any of 

the students 
3) ____ ~had too many favor- 14) ____ ~made me work too hard 

ites 
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4) didn't make me work lS) _____ never got along well with 
hard enough other teachers 

5) was not interested in 16) never helped me out when I 
me was in trouble 

6) didn't wear nice 17) was crabby and cross 
clothes 

7) couldn't take a joke 18) _____ didn't know much about the 
subject being taught 

8) bad a bad speaking 19) was not a fair marker 
voice 

9) ____ ~never paid any atten- 20~) _____ seldom or never said nice 
tion to me outside the things about my work 
classroom 

lO) _____ was too strict 2l) ____ ~didn't have good control 

ll} ____ wouldn't give me extra 
help on my lessons when 
I needed it 

over the class 

List other things you did not like about this teacher. 

Was there anything you liked about this teacher? 



APPENDIX A - III 
FACSIMILE OF DIRECTIONS FOR ADMINISTRATION OF QUESTIONNAIRE 

McGill University 
Institute of Education 

DIRECTIONS FOR ADMINISTRATION OF QUESTIONNAIRE 

As this is a standardized test, it is important that all 
teachers follow the same procedures in administering it. Other­
wise, comparisons made between groups of students will not be 
valid. In order to insure uniformity, teachers should try to 
follow these instructions as closely as possible. 

1) Distribute questionnaires face downwards. 
2) Tell pupils that the questionnaires must not be signed. 

Explain that they will be checked only by a McGill University 
staff researcher, who will not be able to identify them 
aither by their commenta or their handwriting. 

3) Advise pupils to read the instructions carefully. Remind 
them not to look to anyone for help, and that they are to 
do their beat in the event of uncertainty. 

4) Tell the pupils that they are to turn the papers over when 
they are finished, so that you will know when to collect 
them. If the quick ones want to do work of their own while 
waiting for the slower ones, encourage them to do so. 

5) ALLOW THE STUDENTS TO BEGINè 

6) Refuse to help any student who asks for help. Merely remind 
him that he is to do what he thinks is best. 

7) When pupils have finished (about 30 minutes), have a pupil 
collect the answered questionnaires and place them in the 
bag, together with any extra copies. Close the bag with a 
staple if possible. 

8) Send the bag to the office, by a student if convenient. 

A study of this kind would not be possiDle without the help 
of individual teachers. The researcher realizes his indebtedness 
to the teachers, and wishes to thank them for their cooperation. 
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APPEND IX A - IV 

FACSIMILE OF LETTER REQUESTING ASSISTANCE OF SCHOOLS 

Mr. _____ _ 

Principal, 
------- High School, 
______ , Quebec. 

Dear Mr. ____________ __ 

Institute of Education, 
April 8, 1960. 

A member of the staff of the Institute of Education is conducting a 
survey among grade eleven students in the province, by means of a ques­
tionnaire. The purpose of this study is to try to relate the attitudes 
of groups of students towards teachers and the teaching profession to 
background factors, auch as academie standing and socio-economic level, 
among others. We feel that the knowledge gained in a study of this kind 
may help us to do our work of teacher-training more effectively, and this 
should ultimately help you as well. 
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The Protestant School Board of Greater Montreal has already cooperated 
in this programme by arranging for the grade eleven students in four of 
its high schools to answer the questionnaire. This will give us part of 
the picture, but as we receive about one third of our students from 
schools not under the Montreal Board, we require the assistance of a 
number of these schools. We feel that High School can make a 
valuable contribution to this study as a representative of the rural 
situation. 

A parcel of questionnaire.& is being sent to your school under separate 
cover. These questionnaires take about thirty minutes for an average 
grade eleven to answer. As it is impossible for us to administer this 
study without help, I wonder if you would undertake to do it for us? 
You will find instructions enclosed to facilitate your handling of this. 
We would appreciate your returning the completed questionnaires, as well 
as any unused forms that you don 1 t want for your own files, as soon as 
possible. A stamped address plate will be enclosed in the parcel. 

Thank you very much f or your attention to this matter . 

Yours sincerely, 

D.C. Munroe 
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APPEND IX B - II 

SEX OF THE STUDENTS RELATED TO THE DECISION TO TEACH 

NUMBER OF RESPONSES 

Sex Response Total 
Decidedly Probably Undecided Probably Decidedly No 

Yes Yes Not Not Response 

Male 21 
Female 95 

\ 

Total 116 

28 
59 

87 

83 
93 

176 

198 
101 

199 

415 
306 

721 

6 
4 

10 

751 
658 

1409 

199 



APPENDIX B - III 

SCHOOL ATTENDED REIATED TO THE DECISION BY MALE STUDENTS 
TO SELECT TEACHING CLASSIFIED ACCORDING 

TO TYPE OF SCHOOL A TTENDED 

RA.W SCORES 

>. 
~ School Res2onse 
CIO Probably Undecided Probably 41 Number Decidedly 
~ Yes Y es Not 
0 

A 1 0 4 8 18 
2 4 4 8 11 
3 1 3 14 38 
4 1 2 13 37 
7 1 2 3 11 

B 5 7 4 15 2~ 
6 2 l 7 30 

c 8 2 4 6 8 

D 9 0 1 1 2 
10 0 1 1 3 
11 1 1 4 6 
12 0 1 0 2 

E 13 1 0 1 3 
14 1 0 1 2 
15 0 0 0 3 
16 0 0 1 0 

Tota1s 21 28 83 198 

A - Urban Schoo1s 
B - Suburban Schoo1s 
C - School in an Industrial Town 
D - Composite Rural Schoo1s 
E - Local Rural Schools 

Decidedly No 
Not Response 

70 1 
39 0 
57 1 
77 3 
33 0 

60 1. 
48 0 

5 0 

10 0 
7 0 
1 0 
2 0 

1 0 
4 0 
0 0 
1 0 

415 6 
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Total 

101 
66 

114 
133 

50 

111 
88 

25 

14 
12 
13 

5 

6 
8 
3 
2 

751 



APPEND IX B - IV 

SCHOOL ATTENDED RELATED TO THE DECISION BY FEMALE STUDENTS 
TO SELECT TEACHING CLASSIFIED ACCORDING TO 

TYPE OF SCHOOL ATTENDED 

RAW SCORES 

>. School Response ~ 
0 
00 Number Decidedly Probably Undecided Probably Decidedly 
Cl) 

.1-1 
C\1 

Y es Y es 
t) 

A 1 37 18 
2 7 4 
3 16 7 
4 6 5 
7 4 6 

B 5 13 7 
6 7 4 

c 8 1 1 

D 9 0 3 
10 2 2 
11 0 2 
12 0 0 

E 13 0 0 
14 1 0 
15 1 0 
16 0 0 

Totals 95 59 

A - Urban Schools 
B - Suburban Schools 
C - School in an industrial town 
D - Composite Rural Schools 
E - Local Rural Schools 

Not Not 

24 16 43 
4 0 9 

19 22 54 
10 17 47 

5 2 13 

9 21 52 
7 13 34 

7 1 6 

1 0 13 
0 1 10 
3 2 7 
1 2 11 

0 1 2 
3 0 2 
0 2 2 
0 1 1 

93 101 306 

No 
Response 

1 
0 
1 
0 
0 

1 
0 

1 

0 
0 
0 
0 

0 
0 
0 
0 

4 

201 

Total 

139 
24 

119 
85 
30 

103 
65 

17 

17 
15 
14 
14 

3 
6 
5 
2 

658 



Age 

Male 
15 
16 
17 
18 
19 

Over 19 

Total 

Female 
15 
16 
17 
18 
19 

Over 19 

Total 

APPEND IX B - V 

AGE RELATED TO THE DECISION 
TO SELECT TEACHING 

RAW SCORES 

Resl!onse 
Decidedly Probably Undecided Probably Decided1y 

Y es Y es Not Not 

0 0 2 5 9 
6 6 31 77 159 
7 11 29 77 147 
6 9 18 30 78 
1 1 3 7 21 
1 1 0 2 1 

21 28 83 198 415 

0 1 4 4 6 
59 29 50 65 170 
32 21 32 23 lOO 
1 7 5 9 25 
3 1 1 0 4 
0 0 1 0 1 

95 59 93 101 306 

202 

Total 
No 

Response 

0 16 
1 280 
1 272 
4 145 
0 33 
0 5 

6 751 

0 15 
2 375 
2 210 
0 47 
0 9 
0 2 

4 658 



Religious 

APPENDIX B - VI 

RELIGIOUS AFFILIATION RELATED TO THE DECISION 
TO SELECT TEACHING 

RAW SCORES 

Res2onse 
Affiliation Decidedly Probably Undecided Probably Decidedly 

Male 
Protestant 
Hebrew 
Other 

Total 

Female 
Protestant 
Hebrew 
Other 

Tot: al 

Y es 

19 
0 
2 

21 

47 
45 

3 

95 

Y es 

20 
5 
3 

28 

37 
22 
0 

59 

67 
12 

4 

83 

59 
29 
5 

93 

Not 

134 
50 
14 

198 ' 

75 
22 

4 

101 

Not 

276 
115 

24 

415 

238 
56 
12 

306 

Total 
No 

Response 

3 
3 
0 

6 

3 
1 
0 

4 

519 
185 

47 

_ill_ 

459 
175 

24 

658 

203 
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AIPIRDIX 1 - VII 

IICICI OWDUHIP ITA1'UI lltATID '1'0 'l'Hl DICISICII 
'10 IILBC'r !MCBilG 

lAW ICOIIS 

h!DOU! 
O.Oer•bip Decidedly Probab1y Uadecided Probeb1y Decided1y 
ltatua 

Male 
O.ed 
... ted 
Otlaer 

total 

total 

Yea 

13 
8 
0 

21 

59 
36 
0 

95 

1'u 

14 
14 

0 

28 

43 
16 

0 

59 

50 
32 
1 

83 

51 
40 

2 

93 

Ilot 

131 
63 
4 

198 

71 
29 
1 

101 

Ilot 

240 
168 

7 

415 

198 
102 

6 

306 

Total 
llo ........ 
4 
2 
0 

6 

1 
3 
0 

4 

422 
287 
12 

1~& 

423 
226 

9 



APPENDIX B - VIII 

EXTENT OF FORMAL EDUCATION OF THE PARENTS RELATED TO THE 
DECISION BY MALE STUDENTS TO SELECT TEACHING 

NUMBER OF RESPONSES 

EXTENT OF Res2onse 
FORMAL >. 
EDUCATION "0 >. 

.-4 >. Q.l >. .-4 Q.l 
"0 .-4 "0 .-4 "0 CQ 
Q.ICQ,OCQ ..... ,0 Q.l 5 "0 Q.l ~ Q.l (J ~ .u "'C.U .... >c.o>c Q.l ,0 0 ..... 0 llo (J 0 "0 0 z uz CQ 
Q.l "' c:: "' Q.l 0 Q.l 
~ j).o ~ j).o ~ z~ 

Father 
No High Schoo1 5 4 16 44 92 3 
Part of High Schoo1 7 13 11 42 80 1 
Comp1eted High Schoo1 5 5 22 56 108 1 
Part of College 1 4 13 16 37 0 
Coll ege Degree 2 0 11 18 49 0 
Post-Graduate Degree 1 2 10 22 49 1 

TOTAL 21 28 83 198 415 6 

Mother 
No High Schoo1 ], 5 13 32 84 4 
Part of High Schoo1 5 9 20 55 112 0 
Comp1eted High Schoo1 7 10 31 69 139 2 
Part of College 1 3 12 23 44 0 
Co11ege Degree 1 6 5 16 31 0 
Post-Graduate Degree 0 1 2 3 5 0 

TOTAL 21 28 83 198 415 6 
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Tptal 

164 
154 
197 

71 
80 
85 

751 

145 
201 
258 
83 
53 
11 

751 



APPEND IX B - IX 

EXTENT OF FORMAL EDUCATION OF THE PARENTS RELATED TO THE 
DECISION BY FEMALE STUDENTS TO SELECT TEACHING 

NUMBER OF RESPONSES 

EXTENT OF Res2onse 
FORMAL >. "'C >. 
EDUCATION ...... >. Q) >; ...... 

'"0 ...... "'C ...... '"0 
Q) .0 ..... .0 Q) 

"'C (1) Ill (1) u 'Ill .u "'C .u ...... Q) .0 Q) Q) ;.Cl 0 ...... 0 u>< O>< "'C •z u z 
Q) 

'"' = ~ Q) 
~ ~ ::> llo! ~ 

Father 
No High School 29 9 24 17 58 
Part of High Schoo1 20 14 13 15 72 
Comp1eted High Schoo1 17 17 23 24 73 
Part of Co11ege 14 4 10 10 31 
Co1lege Degree 10 8 8 17 43 
Post-Graduate Degree 5 7 15 18 29 

TOTAL 45 59 93 101 306 

Mother 
No High Schoo1 11 11 17 16 49 
Part of High Schoo1 33 24 27 20 84 
Comp1eted High Schoo1 35 13 33 37 107 
Part of Co11ege 13 6 11 11 42 
College Degree 3 5 3 12 19 
Post-Graduate Degree 0 0 2 5 5 

TOTAL 95 59 93 101 306 
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Total 

Q) 
(1) 

= 0 
p.. 
(1) 

0 Q) 
z~ 

1 138 
1 135 
0 154 
0 69 
1 87 
1 75 
4 658 

0 104 
1 189 
0 225 
3 86 
0 42 
0 12 
4 658 



Number 
of 

APPENDIX B - X 

NUMBER OF SIBLINGS REh~TED TO THE DECISION 
BY MALE STUDENTS TO SELECT TEACHING 

NUMBER OF REBPONSES 

Response 

Siblin§S Decidedly Probably Undecided Probably Decidedly No 
Y es Y es Not Not Response 

Older 
None 11 15 34 113 232 1 
One 7 8 34 55 122 4 
Two 3 2 7 19 42 1 

Three or more 0 3 8 11 19 0 

Total 21 28 83 198 41:5 6 

Younger 
None 8 10 30 77 175 4 
One 6 7 34 67 140 1 
Two 5 4 15 31 63 1 

Three or more 2 7 4 23 37 0 

Total 21 28 83 198 415 6 

Total Number 
None 3 2 10 26 66 0 
One 6 11 27 79 160 3 
Two 8 4 28 48 114 3 
Three 3 8 10 37 57 0 
Four or mor e 1 3 8 8 18 0 

Total 21 28 83 198 415 6 
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Total 

406 
230 

74 
41 

751 

304 
255 
119 

73 

751 

107 
286 
205 
115 

38 

751 



Number 

APPENDIX B - XI 

NUMBER OF SIBLINGS RELATED TO THE DECISION 
BY FEMALE STUDENTS TO SELECT TEACHING 

NUMBER OF RESPONSES 

Res:eonse 
of Decidedly Probably Undecided Probably Decidedly 

Siblings Y es Y es Not Not 

Older 
None 60 36 44 54 151 
One 28 16 35 34 107 
Two 5 4 6 10 25 
Three or more 2 3 8 3 23 

Total 95 59 93 101 306 

Younger 
None 28 17 40 36 132 
One 41 16 32 35 91 
Two 15 19 10 22 56 

Three or more 11 7 11 8 27 

Total 95 59 93 101 306 

Total Number 
None 10 6 15 12 36 
One 43 22 33 34 124 
Two 27 19 23 39 72 
Three 11 5 13 12 59 

Four or more 4 7 9 4 15 

Total 95 59 93 101 306 
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Total 
No 

Response 

3 348 
0 220 
1 51 
0 39 

4 658_ 

0 253 
2 2P 
1 123 
1 65 

4 658 

0 79 
2 258 
0 180 
0 100 
2 41 

4 658 



APPENDIX B - XII 

TEACHING EXPERIENCE OF RElATIVES REIATED TO THE 
DECISION TO SELECT TEACHING 

RElATIVE 

MALE STUDENTS 
Parents 
Father 
Mother 
Siblings 
Other Relatives 

FEMALE STUDENTS 
Parents 
Father 
Mother 
Siblings 
Other Relatives 

Total 

NUMBER OF RESPONSES 

Response 
>. "0 >. Total .... >. QI >. .... QI 

"0 .... "0 .... "0 fi) 
QI .c ...... .c QI 5 "0 fi) <Il fi) u <Il~ "0~ 
·~ QI .c QI QI .c 0 ·~ 0 o. U>t O>t "0 oz uz Cil 
QI J.l c: ""' Q.l 0 QI 
Q ~ :> ~ Q z~ 

5 6 15 30 36 0 92 
2 1 5 9 12 0 29 
3 5 13 24 26 0 71 
1 3 6 11 22 1 44 
5 10 36 89 147 1 288 

15 10 10 24 36 1 96 
4 4 4 7 10 1 30 

11 6 6 17 26 1 67 
3 4 12 7 19 0 45 

52 31 45 43 125 3 299 

The totals do not provide a check on the accuracy of 
the se figures, since some s tudents have two parents 
who are teachers . They are therefore not given here. 
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APPENDIX B - XIII 

INCOME LEVEL OF THE HIGH SCHOOL STUDENT'S FAMILY 
RELATED TO THE DECISION TO SELECT TEACHING 

NUMBER OF RESPONSES 

In come Response 
Leve1 Decided1y Probab1y Undecided Probab1y Decided1y 

Y es Y es Not Not 

Male Students 
Less than $3,000 2 4 6 5 15 
$3,000 to $4,999 5 7 19 30 69 
$5,000 to $6,999 4 5 13 45 84 
$7,000 to $8,999 5 5 23 47 76 
More than $9,000 4 4 21 65 156 
No response 1 3 1 6 15 

Total 21 28 83 198 415 

Fema1e Students 
Less than $3,000 4 1 7 3 17 
$3,000 to $4,999 11 12. 11 11 52 
$5,000 to $6,999 27 18 22 22 74 
$7,000 to $8,999 18 8 22 17 49 
More than $9,000 25 11 18 34 73 
No response 10 9 13 14 41 

Total 
95 59 -91 lOI 306 
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Total 

No 
Response 

0 32 
1 131 
3 154 
1 157 
0 250 
1 27 

6 751 

0 32 
0 97 
2 165 
1 115 
1 162 
0 87 

4 658 
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APPENDIX B XIV 

OCCUPATION OF THE FATHERS OF HIGH SCHOOL STUDENTS 
RELATED TO THE SELECTION OF TEACHING 

NUMBER OF RESPONSES 

Occupation Response Total 
of 

Father Decidedly Probably Undecided Probably Decidedly No 
Y es Y es Not Not Response 

Male Students 
Business 7 8 26 85 183 2 311 
Clerical 1 4 13 18 29 0 65 
Skilled Trade 2 9 7 27 49 1 95 
Unskilled Work 3 1 8 11 18 1 42 
Profession 6 4 21 37 96 0 164 
Public Service 0 1 4 10 19 0 34 
Farming 1 1 2 5 10 1 20 
Fine or Pract.Arts* 0 0 .. 1 1 3 0 5 
No response 1 0 1 4 8 1 15 

Total 21 28 83 198 415 6 751 

Female Students 
Business 56 23 42 45 127 1 294 
Clerical 5 3 4 3 20 1 36 
Skilled Trade 9 9 15 10 46 1 90 
Unskilled Work 3 3 6 1 20 0 33 
Profession 16 . 11 .'. 20 28 56 1 132 
Public Service 3 1 0 6 14 0 24 
Farming 2 5 3 4 13 0 27 
Fine or Pract.Arts* 0 2 1 2 4 0 9 
No response 1 2 2 2 6 0 13 

Total 95 59 93 101 306 4 658 

* Fine or Practical Arts 
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APPENDIX B - XV 

' 
ACADEMIC LEVEL OF HIGH .SCHOOL COURSE OF STUDY RELATED 

TO THE SELECTION OF TEACHING 

NUMBER OF RESPONSES 

Course Res~onse Total 
Followed Decidedly Probably Undecided Probably Decidedly No 

Y es Y es Not Not Response 

Male Students 
Latin 1 3 5 16 29 0 54 
Extra Math.* 2 7 19 60 118 0 206 
Science 1 7 8 37 77 153 5 287 
Science II 5 4 9 17 41 0 76 
Commercial 1 1 0 4 3 1 10 
Other 1 3 5 10 29 0 48 
No response 4 2 8 14 42 0 70 

Total 21 28 83 198 415 6 751 

Female Students 
Latin 24 19 21 29 59 0 152 
Extra Maths.,~ 12 1 11 8 25 1 58 
Science 1 6 6 6 12 28 0 58 
Science II 37 18 35 29 97 1 217 
Commercial 4 4 8 6 26 2 50 
Other 8 5 7 10 44 0 74 
No response 4 6 5 7 27 0 49 

Total 95 59 93 101 306 4 658 

* Extra Mathematics 



213 

APPENDIX B - XVI 

NUMBER OF SUBJECTS BEING FOLLOWED BY HIGH SCHOOL 
STUDENTS RELATED TO THE SELECTION OF TEACHING 

NUMBER OF RESPONSES 

Number Res2onse Total 
of Decided1y Probab1y Undecided Probab1y Decided1y No 

Courses Y es Y es Not Not Response 

Male Students 
Eight or fewer 1 2 1 1 7 0 12 
Ni ne 0 2 0 3 10 0 15 
Ten 12 8 43 93 195 4 355 
El even 3 9 24 55 139 1 231 
Twelve or more 1 5 6 33 25 1 71 
No response 4 2 9 13 39 0 67 

Total 21 28 83 198 415 6 751 

Female Students 
Eight or fewer 2 0 1 3 5 0 11 
Ni ne 0 0 1 1 19 0 21 
Ten 50 29 45 52 142 3 321 
El even 35 22 35 27 89 0 208 
Twelve or more 4 2 5 11 21 1 44 
No response 4 6 6 7 30 0 53 

Total 95 59 93 101 30ô 4 658 



APPENDIX B - XVII 

FINAL GRADE TEN MARKS RELATED TO THE DECISION 
TO SELECT TEACHING 

RA\.J SCORES 

Academie ResEonse 
Standing Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

Male Students 
50% to 60'7o 3 3 6 19 32 
60% to 70% 10 14 38 68 170 
70% to 80% 7 8 30 73 151 
80% to 100% 1 3 9 37 59 
No responses 0 0 0 1 3 

Total 21 28 83 198 415 

Fcmale Students 
50 to 60% 3 10 5 8 26 
60 to 70% 37 16 38 29 136 
70 to 80% 41 23 32 41 98 
80 to 100% 14 9 18 23 45 
No response 0 1 0 0 1 

Total 95 59 93 101 306 

214 

Total 
No 

Response 

0 63 
5 305 
1 270 
0 109 
0 4 

6 751 

0 52 
3 259 
1 236 
0 109 
0 2 

4 658 
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APPENDIX B - XVIII 

HELP FROM HIGH SCHOOL TEACHERS IN THE SELECTION OF 
AN OCCUPATION RELATED TO THE SELECTION OF TEACHING 

NUMBER OF RESPONSES 

Help from ResEonse Total 
High School Decidedly Probably Undecided Probably Decidedly No 
Teachers Y es Y es Not Not Response 

Male students 
Mu ch 4 1 4 11 12 0 32 
Some or little 13 17 62 122 233 4 451 
None 4 10 17 65 170 2 268 

Total 21 28 83 198 415 6 751 

Female Students 
Mu ch 7 3 2 5 11 0 28 
Some or Little 61 42 60 68 165 2 398 
None 27 14 31 28 130 2 232 

Total 95 59 93 101 306 4 658 



career 
information 
available 

Male Students 
Not known 
Very rouch 
Mu ch 
Sorne 
Little 
None 

Total 

APPENDIX B - XIX 

CAREER INFOR}~TION AVAILABLE AT THE SCHOOL 
RELATED TO THE SELECTION OF TEACHING 

NUMBER OF RESPONSES 

Res2onse 
. Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

4 5 15 31 77 
4 4 15 26 74 
6 0 22 67 121 
6 5 23 54 104 
1 3 6 18 33 
0 1 1 2 6 

21 28 83 198 415 

~em~le .9.tudei,lt.s 
t)t_!~ .tKnoWH~ · ·· · · 14 12 12 22 65 

Very much 17 13 17 20 51 
Mu ch 33 14 27 28 90 
Sorne 24 19 25 23 74 
Little 5 1 10 6 19 
None 2 0 2 2 7 

Total 95 59 93 101 306 
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Total 
No 

Response 

0 132 
2 126 
2 228 
1 193 
1 62 
0 10 

6 751 

1 126 
0 118 
1 193 
2 167 
0 41 
0 13 

4 658 



APPENDIX B - XX 

PERSON INDICATED AS BEING THE MOST HELPFUL IN 
ASSISTING THE STUDENT IN THE SELECTION OF A CAREER 

RELATED TO THE SELECTION OF TEACHING 

NUMBER OF RESPONSES 

Persan who Res:eonse 
Has Been the Decidedly Probably Undecided Probably Decidedly 
Most helpful Y es Y es Not Not 

I'iale Students 
Parent 4 8 32 83 215 
Relative 1 2 9 16 31 
Teacher 8 6 7 21 16 
Minister 1 ~ 1 0 1 1 
Friend In 4 3 11 23 52 
Friend Not In2 0 1 5 7 12 
Other 0 0 9 16 33 
Self 3 4 7 21 42 
No Response 0 3 3 10 13 

Total 21 28 83 198 415 

Female Student 
Parent 50 27 53 60 141 
Relative 4 5 6 1 20 
Teacher 14 6 3 4 8 
Minister 

1 
0 0 0 0 0 

Friend ln 7 10 10 12 63 
Friend Not rn2 3 3 5 4 12 
Other 2 1 5 6 17 
Self 10 5 6 8 36 
No Response 5 2 5 6 9 

Total 95 59 93 101 306 

1) Friend in the occupation of the student's choice. 
2) Friend not in the occupation of the student's choice. 

217 

Total 
No 

Response 

0 342 
0 59 
0 58 
0 4 
1 94 
1 26 
1 59 
1 78 
2 31 

6 751 

1 332 
0 36 
0 35 
0 0 
1 103 
1 28 
0 31 
1 66 
0 27 

4 658 



APPENDIX B - XXI 

EXPERIENCE OF HIGH SCHOOL STUDENTS IN OCCUPATIONS SIMILAR TO 
TEACHING RELATED TO THE DECISION TO SELECT TEACHING 

NUMBER OF RESPONSES 

Extent Res:2onse 
of Decidedly Probably Undecided Probably Decidedly No 

Experience Y es Y es Not Not Response 

Male Students 

None 2 7 26 51 159 2 

Sorne, Little 12 19 49 123 240 4 

Mu ch 7 2 8 24 16 0 

Total 21 28 83 198 415 6 

Female Students 

None 10 5 14 10 47 0 

Sorne, Little 64 40 68 66 216 3 

Mu ch 21 14 11 25 43 1 

Total 95 59 93 101 306 4 

218 

Tptal 

247 

447 

57 

7 51 

86 

457 

115 

658 



APPENDIX B - XXII 

TEACHING COMPARED BY MALE STUDENTS TO OTHER OCCUPATIONS REQUIRING 
SIMILAR TRAINING RELATED TO THE DECISION TO SELECT TEACHING 

NUMBER OF RESPONSES 

ResEonse 
COMPARISON Decidedly Probably Undecided Probably Decidedly No 

Y es Y es Not Not Response 

High School 
Much more 
desirable 4 2 2 4 7 0 
More desirable 7 5 17 13 18 0 
About the same 8 15 35 70 92 1 
Less desir-

able 2 4 23 101 226 4 
Mu ch less 
desirable 0 1 5 6 69 0 
No response 0 1 1 4 3 1 

Total 21 28 83 198 415 6 

Elementary School 
Much more 
desirable 5 4 2 7 9 1 
More desirable 1 5 22 37 54 0 
About the same 9 8 27 ll:9 142 3 
Less desirable 5 8 26 54 136 0 
Much Less 
desirable 1 2 4 17 68 1 
No response 0 1 2 4 6 1 

Total 21 28 83 198 415 6 
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Total 

19 
60 

221 

360 

81 
10 

751 

28 
119 
268 
229 

93 
14 

751 



APPENDIX B - XXIII 

TEACHING COMPARED BY FEMALE STUDENTS TO OTHER OCCUPATIONS 
REQUIRING SIMILAR TRAINING RELATED TO THE DECISION TO 

SELECT TEACHING 

NUMBER OF RESPONSES 

Res:eonse 
COMPARISON Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

High School 
Much more 
desirable 6 2 4 0 7 
More desirable 22 9 10 9 25 
Rbout the same 39 28 42 46 121 
Less desirable 23 16 34 40 122 
Much 1ess 
desirable 3 3 2 4 27 
No response 2 1 1 2 4 

Total 95 59 93 101 306 

Elementary School 
Much more 
desirable 32 18 8 1 16 
More desirable 38 22 38 35 79 
About the same 21 15 37 43 132 
Less desirable 3 3 7 20 61 
Much 1ess 
desirable 0 0 2 0 14 
No response 1 1 1 2 4 

Total 95 59 93 101 306 
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Total 
No 

Response 

0 19 
0 75 
2 278 
2 237 

0 39 
0 10 

4 658 

1 76 
1 213 
2 250 
0 94 

0 16 
0 9 

4 658 



'APPENDIX B - XXIV 

STATED OPINIONS ABOUT TEACHERS AND TEACHING IN GENEl~L RELATED TO THE SELECTION OF TEACHING BY MALE STUDENTS 

NUMBER OF RESPONSES 

Opinions Listed in Order Res2onse Total 
of Frequency of Response Decidedly Probably Undecided Probably Decidedly No 
by All Male Students Y es Y es Not Not Response 

Teaching gives the chance to help young people. 19 28 71 173 357 5 
Teaching offers the opportunity to be of service. 20 25 65 167 349 5 
Teachers salaries are poor. 9 9 44 129 247 3 
Teaching offers security. 17 18 50 120 194 2 
A teaching certificate is good insurance to fall back on. 11 19 51 108 206 2 
Teachers must always "be on their best behavior" in public. 13 13 41 110 213 2 
Teaching is attractive as a temporary occupation. 1 4 12 50 97 222 2 
There is personal prestige in being a teacher. 16 17 37 88 168 2 
Teaching is interesting and enjoyable. 20 23 52 96 128 0 
There is little or no chance for advancement in teaching. 0 2 27 59 152 4 
Teachers salaries are good. 

2 
9 17 28 54 125 1 

Teaching appeals to academically weak students. 2 9 25 61 108 1 
Children are badly behaved these days. 1 7 29 49 103 1 
Teaching is dull and monotonous 1 0 8 37 133 3 
There is too rouch responsibility in teaching. 1 2 4 15 66 1 
Sorne 'teachers >vould be failures in other work.3 2 2 9 23 45 0 
No stated opinion concerning teachers salaries. 3 2 11 15 43 2 
Teachers do not rate high with others 0 0 9 21 30 0 
Teachers have poor working conditions 0 2 6 19 32 0 

1) People who do not really want to be career teachers find teaching attractive as a temporary occupation because of 
the one-year training course. 

2) Teaching appeals more to the high school student with a poor academie record than to the really ••torp" student. 

653 
631 
441 
401 
397 
392 
387 
328 
319 
244 
234 
205 
190 
182 

89 
81 
76 
60 
59 

3) Teachers are often people 'i-lho cannot succeed in other occupations. N 
N .... 



APPENDIX B - XXV 

STATED OPINIONS ABOUT TEACHERS AND TEACHING IN GENERAL RELATED TO THE SELECTION OF TEACHING BY FEMALE STUDENTS 

NUMBER OF RESPONSES 

Opinions listed in Order ResEonse Total 
of Frequency of Response Decidedly Probably Undecided Probably Decidedly No 
by All Female Students Y es Y es Not Not Response 

Teaching gives the chance to help young people. 93 54 88 94 269 3 601 
Teaching offers the opportunity to be of service. 87 55 82 90 . 267 3 584 
A teaching ccrtificate is good insurance to fall back on. 76 47 76 80 228 4 511 
Teaching is interesting and enjoyable. 92 53 78 66 149 2 440 
Teaching offers security. 

1 79 43 62 59 180 2 425 
Teaching is attractive as a temporary occupation. 38 35 53 57 157 1 341 
Teachcrs salaries are poor. 38 26 49 56 150 1 320 
Teachers must always"be on their best behavior" in public. 46 22 46 40 153 2 309 
There is personal prestige in being a teacher. 56 25 45 44 115 2 287 
Teachers salaries are good. 40 25 36 28 113 3 245 
There is little or no chance for advancement in teaching. 5 8 21 25 76 1 136 
Children are badly behaved these days 17 7 21 18 70 1 134 
Teaching appeals to academically weak students. 2 9 12 22 17 50 2 112 
No stated opinion concerning teachers salaries. 17 8 8 17 ::43 0 93 
Teaching is dull and monotonous 0 1 5 16 54 0 76 
There is too much responsibility in teaching. 0 2 13 16 38 1 60 
Sorne teachers wou1d be failures in other work3 3 1 6 8 19 1 38 
Teachers do not rate high with others 4 2 7 5 15 0 33 
Teachers have poor working conditions 4 1 7 6 9 1 28 

1) People who do not really want to be career teachers find teaching attractive as a temporary occupation because of 
the one-year training course. 

2) Teaching appeals more to the high school student with a poor academie record than to the really 11 top11 student. 
3) Teachers are often people who cannot succeed in other occupations. 

N 
N 
N 



Self-rating 

APPENDIX B - XXVI 

SELF-RATING ON ABILITY TO DO SCHOOLWORK RELATED 
TO THE SELECTION OF TEACHING 

NUMBER OF RESPONSES 

Response 

Decidedly Probably Undecided Probably Decidedly No 
Y es Y es Not Not Res:eonse 

Male Students 
Above average 1 
Average 17 
Below Average 3 

Total 21 

Female Students 
Above average 16 
Average 73 
Below average 6 

Tptal 95 

8 
16 
4 

28 

12 
43 

4 

59 

21 
52 
10 

83 

22 
66 

5 

93 

60 
122 

16 

198 

26 
71 

4 

101 

99 
281 

35 

415 

46 
242 

18 

306 

0 
6 
0 

6 

1 
3 
0 

4 

223 

Total 

189 
494 
68 

751 

123 
498 

37 

658 



Length of 

APPENDIX B - XXVII 

STATEMENT CONCERNING THE LENGTH OF FURTHER FORMAL TRAINING 
DESIREDRELATED TO THE DECISION TO SELECT TEACHING 

NUMBER OF RESPONSES 

ResEonse 
Further Formal Decidedly Probably Undecided Probably Decidedly No 
Training Y es Y es Not Not Response 
Desired 

Male Students 
High School Only 0 1 2 8 37 1 
At least one 

year 1 1 6 11 33 0 
At · least two ',, 

years 0 2 5 8 10 1 
Degree 13 18 46 109 253 4 
Post gradua te 
training 7 6 23 61 80 0 

No response 0 0 1 1 2 0 

Total 21 28 83 193 415 6' 

Female Students 
High Schoo1 Only 1 2 7 13 70 1 
At 1east one 

year 5 9 20 20 63 0 
At !east two 

years 32 11 12 12 51 1 
Degree 47 28 45 38 98 1 
Post-Gradua te 
Training 10 9 9 18 24 0 

No Response -9 :.·.o ·;o 0 0 1 

Total 95 59 93 101 306 4 

224 

Total 

49 

52 

26 
443 

177 
6 

751 

94 

117 

119 
257 

70 
1 

658 
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APPENDIX B - XXVIII 

STATEMENT CONCERNING THE COURSE OF TEACHER TRAINING TO BE 
FOLLrn~ED IN THE EVENT OF THE SELECTION OF TEACHING RELATED 

TO THE DECISION TO SELECT TEACHING 

NUMBER OF RESPONSES 

Course to Response Total 
be Decidedly Probably Undecided Probab1y Decidedly No 

fo11owed Y es Y es Not Not Response 

Male Students 
Class III Course 2 2 3 6 11 0 24 
Class II Course A 0 0 1 11 11 0 23 
C1ass II Course B 0 2 11 8 12 1 34 
Class I Course A 10 6 23 -57 89 2 187 
Class I Course B l:. 13 35 83 121 0 256 
Other 5 5 7 9 2 0 28 
No Response 0 0 3 24 169 3 199 

Total 21 28 83 198 415 6 751 

Fema1e Students 
C1ass III Course 17 13 19 12 39 1 101 
C1ass II Course A 18 8 14 8 19 1 68 
C1ass II Course B 29 13 18 15 .27 1 103 
C1ass I Course A 17 6 11 20 57 0 111 
C1ass I Course B 11 18 27 31 60 1 148 

Other 3 1 3 5 1 0 13 
No Response 0 0 1 10 103 0 114 

Total 
95 59 93 101 306 4 658 



APPENDIX B - Y~IX 

~INAL TENTH GRADE PER CENT STANDING RELATED TO THE COURSE OF 
TEACHER TRAINING TO BE FOLLOWED IN 7HE EVENT OF THE 

SELECTION OF TEACHING 

NUMBER OF RESPONSES 

Standing Course to be followed 

Class III Class II Class II Class I Class I Other No 
Course Course A Course B Course A Course B Response 

-------
Male Students 

50% to 60% 2 4 1 20 12 2 22 
60% to 70% 16 12 20 77 80 9 91 
70% to 80% 7 6 12 67 104 11 63 
80% to 90% 1 1 1 21 49 6 21 
90% to 100% 0 0 0 1 7 0 1 
No marks given 0 0 0 0 0 0 4 

Total 26 23 34 186 252 28 202 

Female Students 

50% to 60% .9 1 14 10 5 2 10 
60% to 70% 53 25 52 34 39 3 54 
70% to 80% 37 29 30 43 54 3 40 
80% to 90% 2 13 5 23 44 4 10 
90% to 100% 0 0 0 1 5 1 0 
No marks given Q Q 0 0 0 0 3 

Total 101 68 101 111 147 13 117 

226 

Total 

63 
305 
270 
100 

9 
4 

751 

51 
260 
236 
101 

7 
. 3 

658 



APPENDIX B - XXX 

HIGH SCHOOL TEACHING COMPARED TO OTHER OCCUPATIONS REQUIRING 
FOUR BR FIVE YEARS OF COLLEGE TRAINING RELATED TO THE FINAL 

TENTH GRADE STANDING OF THE STUDENT 

NUMBER OF RESPONSES 

Standing Stated Comearison 
Mu ch About Mu ch No 

227 

Total 

More More the Less Less Comparison 
Desirable Desirable same Desirable Desirable Made 

Male Students 
50% to 60% 3 9 17 27 5 2 63 
60% to 70% 10 32 91 140 27 5 305 
70% to 80% 4 16 79 133 36 2 270 
80% to 100% 2 3 32 58 13 1 109 
No marks given 0 0 0 0 0 4 4 

Total 19 60 219 358 sa. 14 751 

Female Students 
50% to 60% 2 5 27 15 2 0 51 
60% to 70% 9 37 104 93 13 4 260 
70% to 80% 9 19 103 90 11 4 236 
80% to 100% 4 8 43 38 13 2 108 
No marks given 0 0 0 0 0 3 3 

Total 24 69 277 236 39 13 658 



APPENDIX B - XXXI 

ELEMENTARY SCHOOL TEACHING COMPARED TO OTHER OCCUPATIONS 
REQUIRING A MINIMUM OF ONE YEAR OF COLLEGE OR SIMILAR 

TRAINING RELATED TO THE FINAL TENTH GRADE STANDING OF THE STUDENT 

NUMBER OF RESPONSES 

Stated Comparison 
Standing 

Mu ch About Mu ch No 
More More the Less Less Comparison 
Desirable Desirable Same Desirable Desirable Made 

Male Students 
50% to 60% 2 6 26 18 8 3 
60% to 70% 12 47 102 108 29 7 
70% to 80% 10 45 lOO 74 39 2 
80% to 100% 4 20 39 27 17 2 
No marks given 0 0 0 0 0 4 

Total 28 118 267 227 93 18 

Female Students 
50% to 60% 6 13 24 8 0 0 
60% to 70% 29 80 95 45 8 3 
70% to 80% 29 75 95 26 6 5 
80io to 100% 14 41 36 14 2 1 
No marks given 0 0 0 0 0 3 

Total 78 209 :: 256 93 16 12 

228 

Total 

63 
305 
270 
109 

4 

751 

51 
260 
236 
108 

3 

658 



Standing 

1 2 

Male Students 
50% to 60% 0 0 
60% to 70% . 1 2 
70% to 80% 0 0 
80% to lOOio 0 0 
No mark givenO 0 

Total 1 2 

Female students 
50% to 60% 0 2 
60% to 70% 6 5 
70% to 80% 1 4 

80% to 100% 1 0 
No mark given 0 0 

Total 8 11 

A~PENDIX B - XXXII 

HIGH SCHOOL TEACHER RANKED AGAINST ELEVEN OTHER REPRESENTATIVES OF OCCUPATIONS 
RELATED TO THE FINAL TENTH GRADE STANDING OF THE STUDENTS 

NUMBER OF RESPONSES 

Rank 

3 4 5 6 7 8 9 10 11 12 

2 5 6 11 14 13 5 3 0 4 
5 18 33 56 75 55 22 20 5 6 
3 12 29 57 69 49 18 9 14 4 
0 4 9 27 31 20 7 5 1 2 
0 0 0 0 0 0 0 0 0 0 

10 39 77 151 189 137 52 37 20 16 

3 3 9 10 14 6 4 0 0 0 
8 14 38 69 63 33 15 5 0 1 

11 14 30 66 64 26 12 5 2 0 
0 9 12 25 34 19 4 1 1 0 
0 0 0 0 0 0 0 0 0 0 

22 40 89 170 175 84 35 11 3 1 

Total 
No 
Rank 

0 63 
7 305 
6 270 
3 109 
4 4 

20 751 

0 51 
3 260 
1 236 
2 108 
3 3 

9 658 

N 
N 
~ 
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APPENDIX B - XXXIII 

ELEMENTARY SCHOOL TEACHER RANKED AGAINST ELEVEN OTHER REPRESENTATIVES OF 
OCCUPATIONS RELATED TO THE FINAL TENTH GRADE STANDING OF THE STUDENTS 

NUMBER OF RESPONSES 

Rank Total 
Standing 

No 
1 2 3 4 5 6 7 8 9 10 11 12 Rank 

Male students 
50% to 60% 1 5 13 12 19 9 1 0 2 0 1 0 0 63 
60% to 70% 2 14 34 71 88 46 25 9 7 0 4 0 5 305 
70% to 80% 2 13 24 63 86 53 13 4 1 4 1 0 6 270 
80% to 100% 1 3 24 27 32 15 4 0 0 0 0 tO 3 109 

No mark given 0 0 0 0 0 0 0 0 0 0 0 0 4 4 

Total 6 35 95 173 225 123 43 13 10 4 6 0 18 151 

Female students 
50% to 60% 1 1 8 16 15 7 3 0 0 0 0 0 0 51 
60% to 70% 1 12 26 69 74 53 11 4 1 3 2 3' 3 260 
70% to 80% 3 12 36 55 70 40 12 5 1 2 0 0 0 236 
80% to 100% 0 4 13 20 34 28 4 2· 0 1 0 0 2 108 

No mark given 0 0 0 0 0 0 0 0 0 0 0 0 3 3 

Total 5 29 83 160 193 128 30 11 2 6 2 1 8 658 

N 
w 
0 



Attitude 

APPENDIX B - XXXIV 

GENERAL ATTITUDE TOWARDS TEACHERS RELATED 
TO THE DECISION TO SELECT TEACHING 

NUMBER OF RESPONSES 

Response 

Decidedly Probably Undect:ded Probably Decidedly No 
Y es Y es Not Not Response 

Male Students 

Positive 13 14 35 94 161 2 

Neutra! 8 10 39 89 207 4 

Negative 0 4 9 15 47 0 

Total 21 28 83 198 415 6 

Female students 

Positive 41 17 39 32 171 1 

Neutra! 46 37 42 59 99 3 

Negative 8 5 12 10 36 0 

Total 95 59 93 101 306 4 

231 

Total 

319 

357 

75 

751 

301 

286 

71 

658 



·APPENDIX B - XXXV 

STATED REASONS OF MALE STUDENTS FOR THE SELECTION OF TEACHING AS AN OCCUPATION 

NUMBER OF RESPONSEs+ 

Stated Reasons Response 
x 

Decidedly Probably Undecided Probably Decidedly 
Y es Y es Not Not 

I want to be of service to children 
I like to work with young people 
Finances.! 
I am interested in teaching a certain subject. 
I like the idea of workin~ in a school. 
Chance of passing course. 
I think the salaries are good 
Teaching will offer permanent employment 
People think teachers are fine ~ersons 
Marks probably not good enough. 
I think I can be successful as a teacher. 
Other reasons.* 

11 
17 

3 
15 
12 

2 
5 

13 
5 
3 

17 
4 

9 
15 

2 
16 

7 
3 
9 

13 
1 
1 

17 
2 

1 0 
2 0 
0 0 
1 0 
2 0 
0 0 
0 0 
1 0 
1 0 
0 0 
2 0 
0 0 

L) I or my parents are unable or unwilling to finance other college training . 

~~ 

~) I think I would have more chance of passing teacher training than regular academie college. 
3) My marks will probnbly not be good enough to get into regular college. 

Where ether reasons were specified, they have been listed in the text. See Table XXXXV 

0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 

No 
Response 

0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 

x Totals do not provide a check on the accuracy of the figures, since students were free to answer or 
ignore any, sorne or all of the questions. They are therefore not given. 

N 
w 
N 



APPENDIX - B XXXVI 

STATED REASONS OF FEMALE STUDENTS FOR THE SELECTION OF TEACHING AS AN OCCUPATION 

NUMBER OF RESPONSES+ 

Stated Reasons ResEonse x 
Decid~dly Probably Undecided Probably Decidedly 

I want to be of service to children. 
I like to work with young people 
Finances. 1 

I am interested in teaching a certain subject. 
I like the idea of workin2 in a school. 
Chance of passing course. 
I think the salaries are good. 
Teaching will offer permanent employment 
People think teachers are fine ~ersons. 
Marks probably not good enough. 
I think I can be successful as a teacher. 
Other reasons.* 

Y es 

69 
85 

4 
31 
62 
10 
25 
55 
10 

8 
87 
13 

Y es 

31 1 
39 2 

3 0 
16 0 
26 0 

8 0 
12 0 
28 0 

3 0 
7 0 

33 1 
4 0 

1) I or my parents are unable or unwilling to finance other college training. 

Not Not 

1 0 
1 0 
0 0 
1 0 
1 0 
0 0 
0 0 
1 0 
0 0 
0 0 
1 0 
0 0 

2) I think I would have more chance of passing teacher training than regular academie col lege. 
3) My marks will probably not be good enough to get into regular college. 

* Where other reasons were specified, they have been listed in the text. See Table LI . 

No 
Response 

1 
1 
0 
0 
0 
0 
1 
1 
0 
1 
0 
1 

x Totals do not provide a check on the accuracy of the figures, since students were free to answer or 
ignore any, sorne, or all of the questions. They are therefore not given. 
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APPENDIX B - XXXVII 

STATED REASONS OF MALE STUDENTS FOR BEING UNCERTAIN ABOUT THE SELECTION OF TEACHING AS AN OCCUPATION 

NUMBER OF RESPONSEsT 

Res:eonse x 
Stated Reasons Decidedly Probably Undecided Probably Deoidedly No 

Y es Y es Not Not Response 

I am not sure that I will enjoy teaching 0 2 40 47 5 
I am unsure about my academie ability 1 2 21 18 3 
I am not sure that I would be able to keep discipline 0 0 4 8 1 
I have mixed feelings about the prestige of teachers 0 1 19 16 1 
I am not sure that I like children enough 1 0 13 10 1 
I may not have enough money to go to college 1 4 22 14 1 
I am afraid that I might get into a rut 1 0 18 19 2 
A teacher's sa1ary might not be adequate for me 0 1 32 30 3 
I might have to teach a subject I do not like 0 1 16 13 0 
I am not sure that teaching is challenging enough. 1 0 9 22 1 
I might not be able to advance on my own merits. 0 2 19 17 2 
I might not like 't.;rorking with other teachers 0 1 5 1 0 
I find it hard to make any such important decisions. 0 1 18 9 0 
Other reasons.* 0 0 11 4 0 

* Where other reasons are specified, they have been listed in the text. See Table XXXXVII 

x Tota1s do not provide a check on the accuracy of the figures, since students were free to answer or 
ignore any, sorne or a11 of the questions. They are therefore not given. 

0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 

N 
w 
+:-



APPEKDIX B XXXVIII 

STATED REASONS OF FEMALE STUDENTS FOR BEING UNCERTAIN ABOUT THE SELECTION OF TEACHING AS AN OCCUPATION 

NUMBER OF RESPONSES+ 

Res~ ons~ 
Stated Reasons Decidedly Probably Undecided Probably Decidedly 

Y es Y es Not Not 

I am not sure that I will enjoy teaching 0 9 49 30 3 
I am unsure about my academie ability. 0 6 27 12 2 
I am not sure that I would be able to keep discipline. 0 2 22 9 2 
I have mixed feelings about the prestige of teachers. 0 2 13 6 0 
I am not sure that I like children enough. 0 2 9 7 1 
I may not have enough money to go to college 0 3 18 7 0 
I am afraid that I might get into a rut. 0 2 18 11 1 
A teacher's salary might not be adequate for me. 0 2 16 9 0 
I might have to teach a subject I do not like 0 2 16 10 1 
I am not sure that teaching is challenging enough. 0 2 16 9 0 
I might not be able to advance on my own merits. 0 2 18 2 0 
I might not like \vorking wi th other teachers. 0 1 2 2 0 
I find it hard to make any such important decision. 0 0 0 5 0 
Other reasons*. 0 2 11 3 0 

* Where other reasons were specified, they have been 1isted in the text. See Table Lill. 

x Totals do not provide a check on the accuracy of the figures, since students were free to answer, or 
ignore any, sorne, or all of the questions. They are therefore not given. 

No 
Response 

0 
1 
0 
0 
0 
1 
0 
0 
0 
0 
0 
0 
0 
1 

N 
w 
1./l 



APPENDIX B - XXXIX 

STATED REASONS OF MALE STUDENTS FOR THE REJECTION OF TEACHING AS AN OCCUPATION 

HUM88R OF RESPONSES 

Responsex 
Stated Reasons 

Decidedly Probably Undecided Probably Decidedly No 
Y es Y es Not Not Response 

Teachers college does not attract really good students 1 2 3 9 40 0 
I like uther~ :work better. 0 3 3 125 371 1 
Teachers are too poorly paid 0 3 2 65 206 0 
Attending teachers college just does not appeal to me. 1 1 1 34 164 2 
I am just not interested 0 1 0 49 269 3 
I do not like to work with boys and girls. 0 0 0 3 13 1 
Teachers do not rate very high 0 0 2 14 26 0 
Working conditions are not good 

1 
0 1 3 13 22 0 

Teachers are restricted in what they may say or do. 0 1 0 28 66 0 
I do not think that I am fitted for teaching. 0 1 1 45 .28 5 
My marks are too good to waste on teacher-training. 1 2 0 48 47 0 
Others ·* 0 0 0 15 11 0 

1) Teachers have to be too careful about what they say or do. 
2) My marks are good enough to admit me to better courses, such as engineering or pre-med. 

* Where other reasons were specified, they have beert listed in the text. See Table XXXXIX. 

x Totals do not provide a check on the accuracy of the figures, since students were free to answer or 
ignore any, sorne, or all of the questions. They are therefo~e not given. 
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APPENDIX B - XL 

STATED REASONS OF FEMALE STUDENTS FOR THE REJECTION OF TEACHING AS AN OCCUPATION 

NUMBER OF RESPONSES 

Stated Reasons Response x 
Decided1y Probab1y Undecided Probab1y Decided1y No 

Yes Yes Not Not Response 

Teachers co1lege doesn't attract really good students. 0 0 4 6 14 0 
I like other work better. 0 0 3 60 278 1 
Teachers are too poorly paid. 0 0 1 9 60 0 
Attending teachers co11ege just doesn't appeal tome. 0 0 3 22 ~~ 0 
I am just not interested. 0 0 0 27 204 0 
I do not like to work with boys and girls. 0 0 1 2 6 0 
Teachers do not rate very high. 0 0 0 0 13 0 
Working conditions are not good. 0 0 0 1 5 0 
Teachers are restricted in what they may say or do. 1 0 0 2 8 34 2 
I do not think that I am fitted for teaching. 

2 
0 0 4 30 1~ 1 

My marks are too good to waste on teacher-training. 0 0 1 3 20 0 
Other reasons.* 0 0 1 3 18 1 

I Teachers have to be too carefu1 about what they say or do. 
~y marks are good enough to admit me to better courses, such as engineering or pre-med . 

*where other reasons were specified, they have been listed in the text. See Table LV. 
x 

Totals do not provide a check on the accuracy of the figures, since students were free to answer or ignore 
any, some, or all of the questions. They are therefore not given. 
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