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CHAPTER I

INTRODUCTION

1. Purpose of the Study

In spite of the fact that there were, in Canada in the year 1938-39,
over 11,000 adults following college or university studies for "credit”
toward academic degrees, and that formal college education for employed
adults has been a part of the service of many of Canada's‘institutions
of higher learning for years, extremely little research has been done in
this field. Much has been written regarding the study of adults in other
fields of adult education. ‘The "non-credit" courses offered by many uni-
versity extension departments have received much publicity, and records
of their development, their successes and their problems are available.

An institution providing facilities for adults, equivalent to those
provided for young men and women in the regular day sessions of a college
or university, finds that the way is uncharted. It must obtain and build
upon its own experience. Xven from the United States, where there are
now many such institutions, little help is available in an easily comm-
unicable form,

Over a period of years the officers of Sir George Williams College
had acquired many insights into the peculiar problems of adult students
in the evening division of its Faculty of Arts, Science and Commerce,
and had evolved administrative practices and instructional methods to
meet the situation. They felt, in the fall of 1938, however, that the
time had come to make a thorough analysis of the nature of that particu-

lar part of its student body and to seek objective answers to such
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questions as, What are the significant characteristics of evening
college students? What factors common to employed adult students

have an important influence on their achievement? How can conditions
for adult college study be improved?

This study was undertaken in an attempt to answer these questions,
particularly for Sir George Williams College, but also for the benefit
of other institutions of higher learning which offer, or may offer,
similar facilities for adults,

2. Scope of the Study

Immediately after research was begun it became quite clear that
the examination of the particular problems of Sir George Williams
College could be made meaningful only if the reader were given a
panoramic view of the extent and diversity of the facilities in Canada
for the formal college education of employed adults. This, then, was
the first task., A brief survey of such facilities availeble in the
year 1938-39, together with some discussion of them, is to be found
in €hapter II of this study.

Next, in order that the problems being examined might be seen
in relation to their setting, a description of the evening division
of the Faculty of Arts, Science and Commerce of the College was
prepared, with particular attention given to administrative details.
This forms Chapter III of the study.

Chapters IV and V concern themselves with analyses of the
characteristics and achievement of evening college undergraduates.
Most of the data were obtained during the year 1938-39, a single

academic year., A definite limit is set by this fact on the value
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of these data, especially with relation to the studies of achievement --
the degree of achievement, causes of success and failure, student
"mortelity" etc. More significant trends probably would be found by a
study extending over a number of years, allowing the accumulation of
much more data regarding each student and also allowing opportunity

for the checking and re-checking of findings from year to year.

In another way, however, it may be fortunate that no attempt was
made to extend the study into the following years, and it is indeed
fortunate that the data used were obtained in the year 1938-39, for
Canada's entry into war in September, 1939, created abnormal con&itions
for all Canadians, including evening college students. Through good
luck, therefore, our material refers to comparatively normal conditions,
| It will be noted that at few points are day and evening college
students compared. What little research has been done in connection
with evening university study has concerned itself largely with such
comparison. This is due, I think, to the feeling that formal education
for employed adults had to be justified, and that the best defence lay
in showing that adult college students are just as able, and can do just
as good work as younger students in day colleges. The results of such
research are conclusive and justification at this point is adequate.
(See, for example, McGrath and Fromen (1) and Serenson (2) for such
studies.) Rather than go over ground already covered, therefore, this
present study concerns itself with problems not by any means so thoroughly

investigated.

(1) McGrath, Earl J., and Lewis A, Froman, "The College Aptitude of Adult
Students".
(2) Serenson, Herbert, Adult Abilities,
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3. Methods used in the Study

Information regarding the facilities in Canada for the formsl college
education of employed adults was obtained by sending a questionnaire to
every institution of higher learning in Canada which was listed in the
"Annual Survey of Education in Canada, 1936" (3) as enrolling undergradu-
ate or graduate students in correspondence, summer school, evening or
other extramural courses. (A copy of the questionnaire is included in
the Appendix.) After the information was classified and summarized it
was returned to the universities and colleges concerned for verification.

Administrative details regardigg the evening division of the Faculty
of Arts, Science and Commerce of Sir George Williams College were obtained
from publications of the College, and from experience as registrar there,

Data pertaining to the characteristics and achievement of evening
undergraduates were secured by the use of questionnaires, the administration
of psychological tests, the completion of psychological inventories, numerous
interviews with students over several years, and by reference to the exami=-
nation records of the College. (Samples of the questionnaires, tests and
inventories used are included in the Appendix.) Following the classification,
recording and interpretation of the data thus obtained, some of them were
related by statistical methods in an attempt to indicate more clearly their

significance.

(3) Dominion Bureau of Statistics, Annual Survey of Education in Canada, 1936.
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CHAPTER II

FACILITIES IN CANADA FOR THE FORMAL COLLEGE EDUCATION OF EMPLOYED ADULTS.

By formal college education is meant education at the college or uni-
versity level with studies organized after the pattern of most day
colleges - specified curricula, continuity from entrance to graduation,
credit for courses completed and the award of degrees or diplomas for
the completion of the studies required in the curricula. This form of
organization is to be distinguished from informal adult education, and
non~-credit extension courses, lectures and study groups.

The group designated as employed adults includes all men and women,
of whatever age, who have completed their secondary education and for
whom schooling is no longer the primary occupation. It includes, there-
fore, some who may not be actually employed but who would be classed as
workers rather than as students,

On the following pages is an outline of the facilities in Canada for
the formal college education of employed adults. Data are for the aca-
demic year 1938-39. They were obtained, except where noted, from the
colleges and universities listed. All data have reference only to under-
graduate or postgraduate students studying in other than regular winter
sessions, at times or by means which permit them to study and follow
full-time employment concurrently.

Column 1 (Number of correspondence students) lists the number of
these students studying in 1938-39 by correspondence or directed reading.

Column 2 (Number of summer session students) lists the number

studying in summer sessions, 1939.
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Column 3 (Number of evening session students) lists the number
studying in evening classes, including late afternoon classes and
Saturday morning classes.

Column 4 (Gross total) is the summation of columms 1, 2 and 3.

Column 5 (Duplicates) contains the reported number of individual
students included more than once in columns 1, 2 and 3.

Column 6 (Net total) is the gross total less duplicates (column
4 minus column 5).

Column 7 (Fields of study available) lists the fields of study
available to these adult students.

Column 8 (Degrees and diplomas offered) indicates the degrees and
diplomas which are offered to adult students by correspondence, summer
session and evening study.

Column 9 (No. of awards, 1939) gives the numbers of such degrees
and diplomas awarded to adult students in other than regular sessional
courses in 1939.

It should be observed that it is most difficult to group students of
the French language universities (Laval and Montréﬁl) in the classifi-
cations which suit the English lenguage institutions. Consequently, the
data for these two universities must be regarded as only approximately

comparable to the data for the others.
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Acadia University, Wolfville, N.S.
56 122 - 178 10 168 Arts EM.A. 4
’ Diploma in Jr.Arts -
Science M.Sc., -

Work for postgraduate degrees may be completed in summer gsessions. Two years of the four required for

the degrees B.A, or B.Sc. may be completed in summer sessions; for this work the Diploma in Junior Arts
ijg awarded. Selected courses may be begun during the summer and completed extra-murally.
Mount.St. Vincent College, Halifax, N,S.
- 84 31 115 - 115 Arts B.A. 3
At least one year in reguler day sessions is required for graduation.
St. Mary's College, Halifax, N.S.
Arts B.A, 7
- 26 - 26 - 26 Science B.Sec. 4
Commerce B.Commn, -
gtudents may qualify for the degrees offered at summer school alone, or summer school plus outside
credits.
University of New Brunswick, Frederic¢ton, N.B.
- 126 - 126 - 126 Arts B.A. 4
M.A, 5

Students may qualify for these degrees entirely in summer sessions.
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Mount Allison University, Sackville, N.B.

6l 140 - 201 14 187 Arts B.A. 5
: Science B

Ordinarily, correspondence and summer school courses merely supplement attendance at regular sessions but

occasionally older students are allowed to graduate entirely by correspondence study and summer school
courses.,

Sir George Williems College, Montreal, Que.

- - 194 194 - 194 Arts B.A, 2
Assoc. in Arts 4

Science B.Sc. 3

Agsoc. in Se. 4

Commerce B.Sc.(Com.) -

Assoc. in Com. 3

Students may complete work for degrees and diplomas entirely in evening classes - diploma of Associate in
3 years, Bachelor's degree in 6 years.

Bishop's University, Lennoxville, Que.
- 20 - 20 - 20 Arts M.A. -
Education M.Ed. -

Only graduates holding bachelor's degree may take the summer courses for credit, They may complete the
residence requirements for the master's degree by ettendance at four summer sessions. The courses are
designed primarily for teachers.,
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McGill University, Montreal, Que.
- - 400% 400* - 400X  Accountancy Licentiate in ?

Accountancy

X606 course registrations by an estimated 400 ijndividuals. No figure reported for number of diplomas
awarded in 19%9. Dominion Buresu of Statistics report shows none for 1936.

Courses open to students of the accountancy associations of the Province of Quebec. The university
grants the diploma which, in turn, is honoured by the professional societies.

-- United Theological College, Montreal, Que.

17 - - 17 - 17 Theology B. D. 1l
D. Tho -
Candidates for B.D. must supplement correspondence study by attendance at regular day sessions for &t
least one year, Graduates of the College may complete all work for the D. Th. degree by correspondence.

Université de Montréal, Montreal, P.Q.

-- Ecole des Sciences sociales, ébonomiques et politiques

(Doctorat
Sciences Sociales (Licenee
- - 225 225 - 225 (Baccalaureat
Journalisme Diplome 20

ok
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2 _0) 3 - - )

A two year course in soclal science, evening classes only. A grade of 12/20 entitles student to the
baccalaurdat, a grade of 14/20 to the licence. The doctorat is awarded for the same course plus
research and a thesis. The school is designed to serve business and professional men and women and
those seeking government posts. The course in journelism is of one year's duration, also complete in
evening classes.

Daiversité—delontreal "{eontla}l
-- Faculté des Lettres
S5 - 150 155 10 145 Litérature francaise MN.,A. & Diplomse 66
Litérature angldise M.A, & Diplome 28
Langues vivantes Diplome & Certificat 10 ?
Histoire générale M.A. & Diplome 3

The cecourses in French Literature, English Literature and General History are termed "cours fermés",
that is for regular students, while those in Modern languages are "cours libres", that is open to
partial students. The latter, therefore, may be improperly included here. Students stugying for the
¥.,A., must first have completed studies for the baccalaureat. The diplomas and certificates are awards
at lower levels, All these studies may be completed in evening classes.

-- Colldge Marguerite Bourgeoys

Arts B
- 87 67 154 - 154 Musique B.Mus. -

0T~
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-~ Coll8ge Marguerite Bourgeoys ™(cont'd)™

Fhese courses are designed to enable students to complete their college education, and include, of courseg
some work which in English schools would be termed secondary. Students listed in the column "Evening"
attend Saturday classes only - indicating that the courses are most suitable for school teachers.

Courses may be completed in either Summer school or Saturday classes.

-- Institut Pédagogique Saint-Georges

(Diplome 14

15 450 764 1229 - 1229 Pédagogie (Baccalauréét 9
(Licence -

, (Doctorat -

Methods d'Art Diplonme 94

These courses are given expressly to improve teachers in actual service. Entrance requirement is
pg§§ession of the Provincial Teacher's Diploma., As in the above, courses listed in the column "Evening"
attend Saturday classes only. Teachers actually in service may complete the work for degrees or
diplomas entirely by correspondence, at summer sessions, or in Saturday classes.

- Faculté de Philosophie

- - 38 38 - 38 Philosophie Licence ?
Doctorat ?

These are actually regular course students who, because of lack of space in the university's presént
buildings, attend classes in the evening. ’

- T7 -
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-- Institut Pie XI
- - 79 79 - 79 Théologie ? ?
This division of the university is a part of the Faculty de Théologie but meets in evening classes.
Université Laval, Quebec, Que.
- 125 - 125 - 125 Philosophie (Doctorat -
(Licence -
(Baccalauréat -
Science ) Baccalaurdat
lettres ) es arts -
Francaise M. A, -
Pedagogie Diplome Supérieur
dtAptitudes
Eédagogiques -

All degrees and diplomas listed may be ohtained by summer study alone. Students holding B.A, may
qualify for M. A. in French in four summers; four summers are required also for the diploma in Pedagogy.
Courses in Philosophy, Science and Letters are of longer duration. The school caters meinly to teachers.,

Université a'Ottawa, Ottawa, Ont.

63 127 89 279 25 254 Arts B.A. 12

-8'[-
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Université d'Ottawa, Ottawa, Ont.™(Cont'd)™

Students may qualify for B.A, entirely by correspondence, by evening study, or in summer sessions,
The university is bilingual.

University of Western Ontario, London, Ont,
(with extension classes in 19 centers in western Ontario)

327 438 506 1271 200 1071 Arts B.A, 20

(est) (est) (est)
Students may complete studies entirely in summer sessions. Evening course and correspondence course
students mist also attend either summer or regular sessions.

Queen's University, Kingston, Ont.

1669~ 472 - 2141 500 1641 Arts B.A. 28
(est) (est.) Education - -
x
The figure, 1669, shown for correspondence study is made up of 523 students enrolled for summer corree

spondence eourses from April to September, 1939, and 1146 for winter correspondence courses from
September, 1939, to May, 1940.

For a pass degree a student must take at least nine of the twenty required courses in residence, either
at summer school or in reguler winter sessions, For an honours degree intramural aettendance (in regular
winter sessions) for at least one year is required. Of the gross total of 2141 students listed above,
533 are seeking to qualify for a Bepartment of Education certificate rather than a university degres.

The ma jority of students are teachers,

- QT =
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McMaster University, Hamilton, Ont.
- 81 160 241 46 195 Arts B. A, 12

Study for the degree may not be completed in summer sessions, It may be, but seldom is, completed in
evening classes. Usually students combine the two.

St. Patrick's College, Ottawa, Ont.

Arts B. A. 2
7 - 65 72 7 65 Commerce B. Comn, -
Social Science B. S. Sec. -

Students may complete studies for the above degrees by evening study alone in 5 or 6 years, but
correspondence study must be supplemented by attendance at evening or regular sessioms,

University of Toronto, Toronto, Ont.

- 278 578 856 109 747 Arts B. A, 46

Study for the degree may be completed (1) in swmer sessions, for which preparation by correspondence
study is required in all but a few courses, or (2) by evening and Saturday morning classes, or (3) by a
combination of the three. These facilities are provided especially for teachers, Occasional evening
classes are arranged at points outside the university when a sufficient number may be enrolled,
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-- Emmanuel College of Victoria University, Toronto, Ont.
75 - - 75 - 75 Theology B.D. -

“Ta. .

Students holding the B.A. degree and the diploma in Theology may complete study for the degrees of B.D.
and Th.D. entirely by correspondence.

University of Manitoba, Winnipeg, Man.

- x . Arts - —-
110 1034 - 1144% - 1144 Seience - -

X
Correspondence course figures are for year 1937-38, Summer session figures are for 1937.

Students could, but do not, qualify for degrees in other than regular sessions, Correspondence instructioh
supplements Summer School work and js offered in the Junior Division only, i.e. not in the two final years.

Both Summer School end Correspondence studies are considered as supplements to, not substitutes for, studies
in regular sessions.

University of Saskatchewan, Saskatoon, Sask.

ég ehce
1609 903 39 1951 - 1951 Education

Accountancy
Students may complete one year's work beyond the matriculation (Grade XII) level by correspondence,
attendance at summer sessions or evening classes, or any combination of these. Study for a degree must

be completed in regular sessions,
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-- St. Andrew's College, Saskatoon, Sask.
11 - - 11 - 11 Theology B.D. 4

Students qualifying for entrance to the course in Theology (i.e. those holding the degree of B.A.)
may complete their study for the degree of B.D. entirely by correspondence, provided that they
have had at least two years on a field.

University of Alberta, Edmonton, Alta.

Arts 3 B.A. -

46 396 - 442 - 442 M.A, 1
Science B.Sc. -

Education ( B.Edue. -

("M.A, 5

Undergraduates may complete their study for the degrees of B.,A., and B.Sc. entirely in summer sessions
but usually attend regular sessions for at least one year. Graduates of the University of Alberta
may proceed to a graduate degree in Arts (M.A.) or Education (B.Educ.) by extra-mural reading and
attendance at summer sessions only. These facilities are provided especially for teachers.

-- liount Royal College, Calgary, Alberta.

- - 30 30 - 30 Arts - -

Offers only junior college work. Balance must be completed at another college or university.
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University of British Columbia, Vancouver, B.C.
157 694 67 918 - 918 Arts ) B.A, -
Science ) LA, -

Students may complete studies in summer gsessions. Evening course and correspondence course (directed
reading) students must also attend either summer or regular sessions.

-A'[—

-- Vietoria College, Victoria, B.C.

- - 16 16 - 16 Arts - -

All courses offered are at the Junior College level, Studies for the degree must be completed at other
institutions - notably the University of British Columbia, with which Vietoria College is affiliated.

lMost students are teachers.

—— Union College of British Columbia, Vancouver, B.C.

B.D. -
5 - - 5 - 5 The°logy B.Tho l

Ordained ministers mey study for degrees of B.D. or B.Th. by correspondence if they live outside the
city and are unable t0 attend regular classes.

~

TOPALS 3,633 5,603 3,498 12,734 921 11,813 466

s
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1. General Analysis

A brief analysis of these data may reveal interesting highlights
in the picture of Canada's college for employed adults.

The Dominion Bureau of Statistiecs, Education Branch, published
in 1939 a study entitled "Higher Education in Canada, 1936-38".(4) In
it are listed 197 institutions of higher learning, including colleges
affiliated with the universities. Of these, 31 colleges and universi=-
ties (154 of the total number) provide facilities for the formal college
education of adults.

Further breekdown shows that, of these 31 institutions, 16 offer
correspondence courses at the college level, 18 operate summer schools
and 18 have evening and/or Saturday morning classes. Significant, from
the point of view of the employed adult seeking further education, is
the fact that but four institutions in Canada (all four are theological
colleges) will permit him to qualify for a degree entirely by correspondence
study, only 12 will graduate students who have studied exclusively in
evening or Saturday classes, and 14 allow students to do all their studies
in summer sessions or by a combination of correspondence work or evening
classes with summer sessions, Altogether, 26 colleges and universities
afford opportunity for complete degree courses in other than regular
sessions., An additional five provide one, two or three years of extra-
sessional work and require that the remainder be done in regular winter

sessions,

(4) Dominion Bureau of Stetistics, Higher Education in Canada, 1936-38,
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Fields of Study

A more detailed examination of the fields of study open to adults

shows that among the 31 institutions listed, the number offering

courses in the various fields are as follows:

Liberal arts (including special courses in
English and French literature, modern

languages, and philosophy) - - - - - - - 24
Musie = = = = = = = = = = 2 ¢ @ = = = - -~ < 1
Theology = = = = = = = = = = = = = = = = = 5
Social Science = - = = = = = = = - = - <~ - 2
Journalism = = = = = = = = = @ = = = = = = 1
Education (including art methods) - - - - = 6
Commerce (including accountancy) - - - - -

Pure science - = = = = = = = = @ = @ = = =

Degrees and Diplomas Offered and Awarded

The number of colleges offering degrees and diplomas to adult

students, and the numbers of such degrees and diplomas so awarded

in 1939 are recapitulated below:

No., of Institutions

Degrees and Diplomas Offering These

Liberal Arts

Diplomes in Arts 3
(Associate in Arts
Diplome in Junior
Arts, Diplomas and
Certificates in Modern
Languages }
Bachelor of Arts 1
Mester of Arts
Baccalaureat en philosophie
Licence en philosophie
Doctorat en philosophie

HFDMIO

Lusgic

Bachelor of lusiec 1l

Theology

Bachelor of Divinity ) 5
Bachelor of Theology )
Doctor of Theology 2

No. Awarded, 1939

14

267



No. of Institutions
Degrees and Diplomas Offering These No., Awarded, 1939

Social Science

Bachelor of Social Science . )
Bachelier es sciences sociales,) 2 5
économiques et politiques )

Licence es sciences sociales,

économiques et politiques 1 34
Docteur es sciences sociales,
économiques et politiques 1 = 39
Journalism
Diplome en journalisme 1 _20 20
Education
Diplomes in Education 3 108

(Diploma in art methods,
Diplome supérieur
d'aptitudes pedagogiques,
Diplome en pédagogie)

Bachelier en péedagogie )

Bachelor of Education ) 2 9

Licence en péﬁagogie )

Master of Education ) 2 -

Docteur en pédagogie 1 - 117
Commerce

Associate in Commerce 1 3

Bachelor of Commerce ) 5

Bachelor of Science (Commerce) ) =

Licentiate in Accountancy 1 _? 3

Pure Science

Associate in Science 1l 4
Bachelor of Science 4 10
Master of Science 1 - 14
TOTAL DIPLOMAS AND DEGREES AWARDED IN 1939 TO 466

STUDENTS IN OTHER THAN REGULAR SESSIONS
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2. Discussion

That these facilities favour teachers is clearly indicated in the
above tabulations, which show a decided emphasis on the liberal arts and
studies in education.

Further details favouring teachers are revealed when one remembers
that attendance at summer schools is limited to people who have vacation
periods of at least six weeks, Few workers, other than school teachers,
get more than a two weeks' holiday period.

Among the 26 institutions in which degrees may be earned entirely
by extra-mural study, 13 require attendance at summer sessions or Saturday
morning classes and offer courses chiefly in arts and education. All of
these, then, cater particulerly to teachers. An additional five colleges
offer correspondence and evening courses in Theology only for extra-mural
study, catering entirely to clergymen. The remaining eight colleges ‘conduct
evening classes. Of these four give courses in arts only, and four include
courses in pure science, social science, journalism, accountancy, or
commerce, as well as in arts. None offers applied science, law nor such
curricula for professional training. Furthermore, in only four of the
eight colleges which conduct evening classes do the facilities make it
convenient for an employed adult to complete the study for a bachelor's
degree entirely by evening study. These four institutions are:

St. Patrieck's College, the University of Ottawa, 1'Ecole des sciences sociales,
économiques et politiques de 1'Université de liontreal, and Sir George Williams
College.

With very few exceptions then, adults occupied in commercial and

industrial pursuits are not given the opportunity of obtaining a college
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education and degree except by attendance at regular day sessions. They
cannot combine such studies with their work. From this standpoint they
represent undeveloped resources of great potential valug to Canada.

Less than five per cent of the school children of Canada continue
to college, and college students in attendance at regular sessions are
four times as numerous as adult college students., A statistical analysis
of the country's population is not necessary to support the claim that
among the men and women not following such studies great numbers are good
colleze material.

Why are there not more evening colleges in Canada?

If all this is true, why have Canadian colleges and universities
not recognized the problem and made available the opportunity for evening
college studies which these potential leaders lack?

Institutions of higher education in the United States have not
overlooked the need. South of our border, in American cities, there are
literally hundreds of colleges and universities providing correspondence
courses and evening classes by which young high school graduates, and
some not so young, can qualify for college degrees in arts, science,
commerce, law, medicine, pharmacy, engineering and a host of other fields.
Why not in Canada?

First among the answers to that question, I believe, is this. The
majority of Canada's officers of higher education do not believe in adult
education which has as its goal a tangible reward. Art for art's sake, is
their slogan. Why should an adult worker seek a college degree? Such
dross is unbecoming. Let him take cultural courses, by all means. But

don't allow him to write examinations; don't formalize his study; don't
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give him a diploma. (Most of these officials, incidentally, are very
busy earning their living in day colleges dedicated to the very ends
they condemn a&s ﬁnsuitable for adult education.)

kany of our universities conduct fine extension programmes,
offering a wide variety of courses and study groups, lectures and
library service. They stimulate their communities with notable
success, Too common, however, is the statement, "But of course we do
not give credit toward a degree for the study of extension courses".

From what I can learn of adult education in Great Britain, this
attitude is usual there. Furthermore, it seems to be appropriate
there. The Englishman cares little for academic distinction and
scoffs at the American's frantic addition of credits and his love of
college degrees. Suppose, though, that an American accepts and lives
by the Englishman's philosophy in this matter. He is out of step
with his compatriots., He is overlooked when promotions are in order,
He may be well educated, but what has he to show for it?

0f course, the distinction drawn here is exaggerated. It will
serve, however, to point out that one must bow, to & reasonable extent
at least, to local convention. In this matter Canadi&an convention is
much more akin to the American point of view than to the English, We
should be willing to accept that, and with it & tolerance toward the
popularity in Canada, not only of college education, but of a college
degree.

A college degree has for its possessor both commercial value and

psychological value. Some employers scorn the college graduate but most



are inclined to favour the man with a sheepskin. Even the scorners,
in many cases, grudgingly acknowledge the college man and speed him
on to positions of greater and greater responsibility. The possession
of a magic scroll, embellished in 0ld English, and bearing illegible
signatures, may not, often does not, actually mean that the individual
whose name it bears is an educated man., But its influence is powerful
in this day of college consciousness, A degree has commercial value,
Therefore, according to the standards by which most men live, it is a
worthy goal,

Have you ever met a man who impressed you with his culture, his
refinement, his keen interest in his world and yours, and his wide
knowledge in many fields? Have you met such a man who frequently lost
his self-confidence in the society of others, even of those who were his
intellectual inferiors - all because he reminded himself that he had no
college education?

"Forget it," you may have told him. "Many a men has done a better
job of educating himself than a college ever could do."™ But he doesn't
forget it.

Many men who are well and truly educated behave at times as if
they were not., They decieve themselves by thinking that it can be so
only when it is written large on an official document. For such men a
college degree, aside altogether from the advantages of a college
education, has psychological or prestige value. It contributes to the
happy ad justment of personality.

Enough of this defence of formal education and academic ewards for

adults, There are other reasons for Canada's tardiness in this endeavour.
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Objection number two to part time study by adults is that the
calibre of their study cannot equal that of full time students.
After his day's work, it is pointed out, a man is incapable of the
necessary concentration., He is fatigued, unresponsive. He has not
the time to do justice to his studies. He is distracted by other
interests, Standards cannot possibly be met under such conditions.,

This objection, is, in part, justifiable. The fact is, how-
ever, that adult students do achieve academic success. They work
under handicaps, but those very obstacles provide a challenge which
stimilates them to even greater effort. Not only that, but there is
among adult students pursuing & course of studies continuing over a
period of years a notable sincerity and maturity of purpose. These
are no run-of-the-mill students. There are highly selective factors
influencing the formation of an adult college group. Rarely does a
grown man or woman undertake such a task without strong motivation.
Iuch of the date in later pages support this argument.

A further, but minor reason for the present lack of facilities
for such studies is the fact that this kind of organization is suited
to large urban centers. Of these there are comparatively few in Canada.

Finally, and this is not meant to be unkind, there may be a
certain understandable hesitancy on the part of college and university
staff members about going to the trouble of developing and providing
these extra services. The organization, administration and teaching
of full year college courses at times suitable to students who work in

the daytime demands the sacrifice of much precious leisure. Nuch of
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our university and college plant, however, is idle after five or six
o'clock. That seems a rather shameful waste, particularly when such
good use could be made of it.

Advantages of the evening college

Not only are such objections easily answered but there are
distinct advantages in educational organization which permits adults to
follow an indegrated programme of studies concurrently with their work.

A source of constant concern to college officials and employers
of college graduates is the process of a student's transition from the
academic world to that of business and industry. Alert colleges and
universities are constently seeking to introduce into tieir curricula
and methods of instruction elements which'may offer partial solutiohs
to this problem. None, however, is as effective as the college for
adults which deals from the start with employed men and women.

These students have found their feet in an occupation before
beginning their colle;:e studies. Even more helpful, though, is the
fact that throughout their whole college career they constantly relate
studies to work and work to studies. Each pursuit stimulates and adds
meaning to the other. |

Further, when they graduate, they are not faced with a new world
and the necessity of seeking the bottom rung. By that time they usually
have become established, have served their apprenticeship. By that time
they have gained momentum in an on-going process. Their advantage over
the beginner is great.

Another adventege becomes apparent when one examines the student's

situation from the point of view of finance. Many able high school



- 27 =

graduates are prevented from attending college by lack of the necessary
funds. Many find it imperative that they contribute to the family
exchequer rather than drain it further. For men and women in this
position the college for adults is a godsend. It enables them to become
productive immediately, to aid their families, to support themselves and
to finance their own colleg education. No scheme of student aid, short
of free tuition to all, can equal this method of organization as a
solution of the problem of providing higher education for the young men
and women who come from the middle and lower economic strata.

5till another benefit accruing particularly to the evening
college is 1in its ability to recruit for its instructional staff a large
proportion of men and women who teach in the evenings what they practice
in the daytime. Theirs is the voice of experience. It is a desirable
voice in the classroom. The same method of recruiting is possible and
precticed, but to a lesser extent, in day colle;es, particularly in
professional schools and faculties. The evening colle_e is especially
fortunate in this matter.

Reference was made above to the maturity and sincerity of purpose
which characterizes adult students, and still other advantages of the
college for adults are revealed in subsequent pages. This will suffice
for the present to intriduce the argument on its behalf,

3.. Thesis,

This, then, is my thesis: The facilities in Canada for the
formal college education of employed adults are few. Therneed for an
inerease in these facilities is great. ZEmployed adults meke good students.,
Expansion of educational opportunity for them is more desirable; it may

well be an important factor in the progress of the nation,
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CHAPTER III

DETATIL OF AN EVENING COLLEGE

l. General Informastion

This section is included to sketch for the reader the setting
of the following study of the characteristics and achievement of
evening college students, The men and women under observation were
students in the evening division of the Faculty of Arts, Science and
Commerce, Sir George wWilliams College, liontreal, one of the thirty-one
Canadian institutions of higher leasrning which offer facilities for
the formal college education of employed adults.

How this institution developed is worthy of a moment's attention.
In 1873 the Montreal Y.M.C.A. embarked on its first venture in formal
education when it organized evening classes in vocational subjects, As
these grew in size and number the organizetion became known as the Y.M.C.A.
Sehools. A greater veriety of courses was offered year by year, covering
also general education at many levels and later including day classes as
well as evening classes. By 1931 the institution had, for five years,
been dignified by a name of its own - Sir George Williams College - and
comprised five units: Faculty of Arts, Science and Commerce, High School,
Elementary School, Business School and Sehool of Art. The high and
elementary schools operate evening classes only, but the other three units
operate both day and evening programmes. Enrollment in the five units has
increased steadily until, in the academic year 1939-40, 2,083 individual

students were registered, as follows:
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Day Evening Total
Faculty of Arts, Science and Commerce 193 551 744
Evening High School - 334 334
Evening Elementary School - 45 45
Business School 331 489 820
School of Art 83 _9o7 _140

607 1,476 2,083

Students in the evening division of the Faculty of Arts, Science and
Commerce numbered 551 in that year. Of these, 291 were registered as "partial"
students (studying one or more single subjects, and not necessarily matricu-
lated) and 260 were "undergraduates” (fully matriculated students studying
for college degrees). It is with this group of evening undergraduates that
our present study is concerned.

The college, which occupies the same plant as Nontreal's downtown Y.M.C.A.
is located conveniently close to the city's business district. DBus lines,
tramways and trains from business, industrial and residential areas provide
eagsy access to the college from all directions. Its location favours an
evening programme,

2. Curriculsa.

The curricula offered in the Faculty of Arts, Science and Commerce are
three: liberal arts, commerce, and pure science. In liberal arts the
diploma Associate in Arts is awarded upon completion of the studies usually
covered in day college in two years. Evening students, whose programme is
equivalent in every respect to that of day students, usually reach. this

level in three yedrs. An additional three years (a total of six years) is
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normally required to qualify for the degree Bachelor of Arts.

Similerly, junior college diplomas, Associate in Commerce and
Associate in Science, are provided for three years' study in commerce
and in science, and after six years' study in these fields, the degress
Bachelor of Science (Commerce) and Bachelor of Science are conferred.

In evening courses as in day courses each student is required to
complete satisfactorily a total of twenty-one units for the bachelor's
degree. By taking an average of three and one-half units each year a
student will graduate in six years. No student is required, however,
to carry that specific load each year- Same prefer to work on not more
then two subjects a year and, consequently, may take as many as ten or
eleven years to graduate.

3. Class Schedules

Classes are held five evenings & week, two two-houf periods each
evening, making a total of ten class periods a week. Several classes
are scheduled in each period and e student's timetable is determined
by his choice of subjects. If he carries an average load of three and
one-half units his schedule will total three periods (six hours) in
one of the two terms in the academic year, and four periods (eight hours)
in the other term. Courses involving laboratory work each require two
periods a week (four hours) while courses involving only lecture and
discussion require one period a week (two hours). It can be seen, then,
that by a careful selection of a year's programme a student may attend

only two evenings a week, although most students are scheduled for three.
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The nature and variety of courses offered, and the method

of scheduling can be seen in the timetable below which was in effect

for the year 1939-40. The academic year is divided into two four-month

terms - first term October to January, second term February to May.

Unless otherwise indicated, each course listed meets for two terms

(eight months).

Timetable of Courses

Evening Division

Faculty of Arts, Science and Commerce.

Course No.

Biology 101
Biology 102
Biology 103

Biology 105
Chemistry 101

Chemistry 102
Chemietry 103
Chemistry 104

Chemistry 105
Chemistry 106

Chemistry 109
Chemistry 111
Mathematics 101

Mathematics 105
Mathemetics 107
Physics 101
Physics 103
Physics 106

Sir George Williams College

_1939-40_

Descriptive Title

THE NATURAL SCIENCES

General Biology
Genetics and Evolution
Embryology and Histology

General Physiology

Introductory General
Chemistry

Advanced General Chemistry

Qualitative Analysis

Quantitative Analysis

Organic Chemistry

Advanced Quantitative
Analysis

Physical Chemistry

Advanced Organic Chemistry

Algebrea, Geometry and
Trigonometry

Calculus

Differential Equations

General Physics

Radio and Sound Reproduction

Light - Opties

Class Hours

Tues. and Thurs. 8 to 10 p.m.
Fridays 6 to 8 p.m.

Tues. and Thurs. 6 to 8 p.m.
(1st term)

Tues. and Thurs. 6 to 8 p.m.
(2nd term)

Tues. and Thurs. 6 t0 8 p.m.

Tues. and Thurs. 6 to 8 p.m.

Mon. and Wed. 8 to 10 p.nm.

Mon. and Wed. 8 to 10 p.m.
(1st term)

Tues. and Fri. 6 to 8 p.m.

Mon. and Wed. 8 to 10 p.m.
(2nd term)

Tues. and Thurs. 8 to 10 p.m.
Mon. and Thurs. 6 to 8 p.m.
Lecture - Mondays 6 to 8 p.m.
Tutorial - Fridays 7 to 8 p.m.
Wednesdsys 8 to 10 p.m.
Fridays 8 to 10 p.m. (lst term)
Mon. and Fri. 8 to 10 p.m.
Wednesdays 8 to 10 p.m.
Wed. and Fri. 6 to 8 p.m.
(1st term)



Course No.

Physics 107

Physics 108
Physies 109

Humanities 101
Humanities 102

English 101A
English 101B
Engl;sh 102
English 103
English 105
English 106
English 108
English 109
English 111
English 112
English 113
English 120
English 121
English 122
Fine Arts 101
Fine Arts 103
Fine Arts 104
Fine Arts 105
French 101
French 103
French 104
French 107
German 101

German 102

3P

Descriptive Title

Thermodynamics and
Kinetic Theory

Radio Theory and Design

Nuclear Physics '

THE HUMANITIES

Survey of the Humanities

French-Canadian Life and
Letters

English Composition

Survey of English Literature

19th and 20th Century
Literature

American Literature

Literature of Science

Précis Writing, Commercial
Correspondence and Reports

Shakespeare and the
Elizebethan Drama

Canadian Literature

Contemporary English
Literature
Creative VWriting

Study of Selected Period
or Author
Public Speaking

Short Story Writing

Short Story Writing,
Advanced

Appreciation of Music

Drawing and Painting

The Theatre as a Reflection

of the Life of its Time
Technique of Play Production

French Language and Literature

Study of French Culture

France as a Modern World State

French Seminar in Oral and
Written Expression
Introduction to German

Languege

German Language end Literature

Class Hours

Wed. and Fri.
(2nd term)

Tuesdays 8 to 10 p.m.

Fridays 8 to 10 p.m.
(2nd term)

6 to 8 p.m,

Fridays 8 to 10 p.m.

Mondays 8 to 10 p.m.
(2nd erm)

Tutorial hours arranged

Tuesdays 8 to 10 p.m.

Mondays 6 to 8 p.m,

Wednesdays 8 to 10 p.m,
(2nd term)

Mondays 6 to 8 p.m.
(1st term)

Thursdays 6 to 8 p.m
(2nd term) ‘
Wednesdays 8 to 10 p.m,

(1st term)
Mondays 8 to 10 p.nm.
(1st term)
Mondays 8 to 10 p.m.
(2nd term)
Fridays 6 to 7 p.nm,
(1st or 2nd term)
Fridays 7 to 8 p.m,

Tuesdays 8 to 10 p.nm,
(1st or 2nd term)

Tuesdays 8 to 10 p.m,
(1st of 2nd term)

Tuesdays 7 to 9 p.m,
(lst or 2nd term)

Mondays 6 to 8 p.m.
(2nd term)

Tues. and Thurs, 7:30 to 9:30p.m.

(lst or 2nd term, or both)
Wednesdays 6 to 8 p.m.

(2nd term)
Tues. and Thurs. 7 to 10 p.m,
Wedpesdays 8 to 10 p.m,
Wednesdays 8 to 10 p.m.

(1st term)
Wednesdays 8 to 10 p.m.

(2nd term)
Wednesdays 6 to 8 p.m.

Wednesdays 8 to 10 p.m.

Wednesdays 6 to 8 p.m.



Course No.

German 103
Latin 101

Latin 102
Philosophy 101
Philosophy 105
Philosophy 107
Spanish 101

Spenish 102

- 33 -

Descriptive Title

German Literature

Latin Composition and
Classics

Latin Literature

Introduction to Philosophy

Social and Political
Philosophy

Philosophy of Ethics

Introduction to Spanish
Language

Spanish Language and
Literature

THE S0CIAL SCIENCES

Social Science 101 Survey of Social Science

Commerce 101
Commerce 102
Commerce 103
Comnierce 104

Commerce 105
Commerce 106

Commerce 107
Commerce 108
Commerce 109
Commerce 110
Commerce 111
Commerce 112
Commerce 114
Mathematics 102
l'athemnatices 103

Economics 101
Economics 102

Economics 103
Economics 104

Economics 105
Economics 106

History 103

General Accountancy

Advenced Accountancy

Cost Accounting

Financial Organizatiog,
lioney and Banking

Business Administration

Commercial Law

Advertising

Commercial Law, Advanced

Trensportation and Traffic

farketing and Nerchandising

Advertising, Advanced

Auditing

Credits and Collections

Mathematics of Finance

Statistical Methods

Contemporary Economic Problems

Evolution of Economic Theory

Political Theory and Modern
Governments
Economic Geography

Economics and Politics of Canada

International Relations

Medieval and Modern European
History

Class Hours

Thursdays 6 to 8 p.n.
Thursdays 8 to 10 p.m.

Thursdays 6 to 8 p.m.

Fridays 6 to 8 p.m,

Tuesdays 8 to 10 p.m.
(1st term)

Tuesdays 8 to 10 p.m.
(2nd term)
Mondays 6 to 8 p.m.,

wednesdays 6 to 8 p.m.

Fridays 8 to 10 p.m,
liondays 8 to 10 p.m,
Tuesdays 6 to 8 p.m.
kondays 6 to 8 p.m,
liondays 6 to 8 p.m.
(2nd term)
Wednesdays 8 to 10 p.m.
Wednesdays 6 to 8 p.m.
(1st term)
Tuesdays 8 to 10 p.m,
(1st term)
Wednesdays 6 to 8 p.m.
(2nd term}

Thursdays 8 to 10 p.m.
(1st term)

Thursdeys 8 to 10 p.m,.
(2nd term)

Tuesdays 8 to 10 p.m.
(2nd term)

Thursdays 6 to 8 p.m.
(2nd term)

Thursdays 6 to 8 p.m.
(1st term)

Thursdays 8 to 10 p.m,
(1st term)

Thursdays 8 to 10 p.m.
(2nd term)

l.ondays 6 to 8 p.m.

Thursdays 6 to 8 p.m,
(1st term)

iiondays 8 to 10 p.m,
(1st term)

Thursdays 6 to 8 p.m.
(2nd term)

thursdays 6 to 8 p.m.

Mondays 8 to 10 p.m.
(2nd term)

Tuesdays 6 to 8 p.n.
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Course No. Descriptive Title Class Hours

History 105 History of the Americas Tuesdays 6 to 8 p.m,

Psychology 101 General Study of Human Behaviour Thursdays 8 to 10 p.m,

Psychology 102 Advanced General Psychology Thursdays 6 to 8 p.m,"

Psychology 103 Educational and Vocational Mondays 8 to 10 p.m.
Guidance (lar teem)

Religious Education 101 Principles of Religious Education Tuesdays 6 to 8 p.m.

(1st term)

Religious Education 102 Curriculum and Practice in Tuesdays 6 to 8 p.m,
Religious Education (2nd term}

Sociology 103 Social Disorganization and Thursdays 8 to 10 p.m,

Social Therapy
A student in first year science might have a timetable like this:
Chemistry 101 - Lecture, Tuesdays 6 to 8 p.m,
Laboratory, Thursdays 6 to 8 p.m.
English 101A - Tutorial, Mondays 8 to 9 p.m.
English 101B - Lecture, Tuesdays 8 to 10 p.m.
Mathematics 101 - Lecture, iondays 6 to 8 p.m.

Here he has three and one-half courses (English 101A, Composition,
is a half course), an average study loed, for which he attends classes a
total of nine hours in three evenings a week. Students in other courses
and at higher levels would have similar timetables.

Most of the coufses numbered 101l are scheduled every year in the
evening college. The more advanced courses, in many cases, are offered in
alternate years. This plan allows each student over a period of years an
even greater choice of courses than appears in the list above which includes
only the current 1939-40 offerings.

It will be noted, also, that each course involving only lectures
meets for but two hours a week, and courses involving laboratory work for
four hours a week. When this sort of schedule is compared with that of
the day college where lecture courses meet three hours a week, and

laboratory courses for six, the question is bound to arise, "How can the

evening students do work equivalent to that of day students?"



This is possible in view of the fact that the academic year
(October 1lst to May 31st) is longer in the evening division than in
the day division, more work is covered in less time by the older, more
mature evening students, and home assignments are more numerous and
more extensive. The content of the evening courses is the same as
that in the day courses and evening students write examinations of the
same standard - often the same examinations as those set in the day
courses.,

4, Partial Course 3tudents

So far we have been talking about evening undergraduates and
their programmes of study. It was noted above, though, that of the
551 students in the evening division of the Faculty of Arts, 3cience
and Commerce in 1939-40, 291 were registered as "partial" students.
These"partial” students follow unit courses without any declared
intention of becoming candidates for a degree or a diploma. One might
choose a single course in English literature, public speaking, adver-
tising, commercial law, radio theory and design or any other among
those listed. He would attend classes with the undergraduates, but
suit himself about completing assigned readings or writing examinations.
The evening college, then, serves "partial" students in much the same
fashion as the more common university extension department nea-evedit

non-credit lectures and courses.

5. Extra=-curricular Activities

The organization described above provides college facilities
for the employed adult equivalent to those of the day college, except,
as you may have been thinking, the extra-curricular activities which

form so vital a part of a normal college career. But even these are

not lacking.
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The evening college students are organized into what they call
the "Evening Faculty Student Society". This group, of which all
undergradustes and many "partial™ students are members, has a very
active executive committee, a council of class representatives, and
numerous sub-committees for the supervision of social affairs,
athletics and clubs. Among the activities sponsored by the Evening
Faculty Student Society are dances, splash parties, theatre parties,
debates, after-class round table discussion groups, political problems
group, women's club, a branch of the Canadian Student Assembly, student
newspaper, dramatics, annual student revue, basketball, hockey, swimming,
life-saving, and ski-ing. In some instances, notably the student revue,
the newspaper and athletics, the evening students work jointly with day
students. 1ncidentally, in so doing they contribute more than a
proportionate share of leadership.

How do they participate in such an extensive extra-curricular
programme? One is entitled to wonder. For those who are most active
the evening college with its activities provides their whole social
life. It is more than a place to study; it is a continuous leisure
time pursuit,

The pattern of sir George Williams College is an example of the
facilities available in Canada for evening college study. Probably,
however, it is not as typical of evening colleges in this country as it
is of the group of over thirty~five Y....C.A. colleges to be found in the
larger cities of the United States. (1) It will serve, though, as the
setting for a more detailed study of the characteristics and achievement
of evening colle:e students, which follows.

(1) Williams, raul Edgar, The Y.L .C.A. College. This work presents a very
complete picture of the nature, development, orgenization and functions

of Y.l..C.A. colleges in North Americe, all but one (3ir George Williems
College} of which are in the United States.
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CHAPTER IV

CHARACTERISTICS OF EVENING COLLEGE STUDENTS

In the fall of 1938 the undergraduates of the evening division,
Faculty of Arts, Science and Commerce, Sir George Williams College,
were questioned, tested and interviewed in order that the college
authorities might have more accurate information regarding their
maturity, eabilities, interests, aims and conditions than can be ob-
tained by casual observation. It is the purpose of this section to
outline, classify and comment upon the data obtained.

These characteristics have been grouped roughly into five di-
visions, and will be set forth in this order: 1. Personal data.

2. Scholastic aptitudes and abilities. 3. Study conditionms.
4, Interest and motivation., 5. Economic status. Each main di-
vision has been divided into sub-divisions which are closely, if

not exclusively, related.
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l. Personal Data

Age

The undergraduates who registered in October, 1938, for the
academic year 1938-39 ranged in age from 16 to 44 years. The median
age was 21 years, 10 months, and the distribution may be seen in
Figure 1.

It is interesting to compare this distribution with that
found in the same year among partial course students (range 15 to 56
years; median 23 years, 6 months) and among undergraduates in the
day division (range 17 to 43; median 20'years, 7 months).

The fact that evening undergraduates are, on the average,
about a year older than day students in similar courses is explained,
first, by the fact that in 1938-39 there was a 1afger proportion of
students in the early years of their courses in the evening division
than in the day division. Also, most day students proceed directly
to college after graduation from high school, while for evening
students there is usually an interval of at least a year. During
this time, presumsbly, they find and become settled in their first
jobs, get over their familiarity (sometimes disgust) with schooling,
begin to count the advantages of further education and arrive at a
decision regarding their vocational plans. Added to this, of course,
is the likelihood that some such interval is necessary for them to

become eble to finance their college studies.
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The value of this time lag becomes apparent in class. Students
who have found their way in the world of work are prepared, when they
begin their college studies, to relate theory to practice, to seek
specific goals and to exhibit an independence of thought not common to
day college freshmen.

As was pointed out above, the range in age of partial course
students is wider than that of evening undergraduates and the median
age is nearly two years higher. Some of the younger students are not
qualified for entrance to the undergraduate course, and it is likely
that many of the older students choose partial, short term courses
rather than a degree course because the length of the latter, at their
age, seems over great,

No doubt, too, there are many older students in partial courses
who did not matriculate when in high school. Any of these, however,
who wish to proceed to a degree may seek to qualify under special
regulations, often called "mature matriculation," for persons over
twenty-one years of age. These regulations are as follows:

Special Entrance Requirements for Persons over

Twenty-one Years of Age.

Persons over 21 years of age who may not have satisfied the technical
requirements for high school graduation, but have the capacity to do
college work may qualify for admission as undergraduates in the

Faculty of Arts, Science and Commerce by any one of the following plans:

(1) In certain cases it may be advisable for the student to study one
year in the Evening High School of the College, following a programme
of selected preparatory studies.

(2) If the above plan is considered unnecessary the student may be
given a one-hour test of scholastic aptitude. (1} If his score on

(1) At the time of this study the test in use was the American Council
on Education Psychological Examination for College Freshmen.
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the test is as high as that of the average first year college student
he will be admitted as a "conditioned" undergraduate to the regular
programme of studies., The condition may be removed by the completion,
with satisfactory grades, of one year's study in the Faculty.
(3) Those who prefer, may prove their ability and qualify as under-
graduates by registering as partial course students in the subjects
of the first year. Completion, with satisfactory grades, of the year's
work will entitle the student to undergraduate standing and courses so
completed will be credited toward his degree.

Each year much good undergraduate material is selected on one
of the bases outlined above,
Sex

The fact that the college is a part of the Young Men's Christian
Association always has restricted the enrollment of women students, in
spite of repeated assurances through channels of publicity that it is
co-educational. The proportion of women is gradually increasing, how-
ever, and by 1938-39 the distribution of undergraduates in the evening

college was:

len - 86
Women - 147

Added to the deterrent mentioned above is the probability that
employed women on the whole are less interested in lifetime careers in
business and hence less interested in higher education of a formal
nature than are men. The proportion of women in partial courses is
25%; nearly twice as large as the proportion in the degree courses.

Marital Status

As might be expected because of the amount of time required for
the pursuit of evening college studies, most of the undergraduates were

found to be free of binding obligation to members of the opposite sex.



- 4] -

When questioned, 4% of the undergraduates replied that they were married,
1% engaged, and 187 "going steady", while 77 claimed to be quite free
of such entanglements.

Among the partial course students 12% were married, 4% engaged,
21% "going steady" and only 63> quite free.

Religious Affiliation

Religious distinctions command more attention in the Province of
Quebec than in other Canadian provinces, particularly the distinction
between Roman Catholics and Protestants. Hence our interest in this
analysis,

Since the Y.M.C.A. is Christian and its control almost entirely
in the hands of those professing the Protestant faith it is to be
expected that the majority of students in the college will be Protestant.
O0f those whose religious affiliation was known, 695 were Protestant,
while 22% were Roman Catholic and 9,5 Hebrew.

The college makes no distinetion, in its registration of students,
on religious lines. Therefore, in spite of its predominantly Protestant
atmosphere, it appeals to a large number of students of the Roman Catholic
faith and e fair proportion of members of the Jewish community. These
proportions are not comparable to the proportions in the city of Montreal,
however, and the student body likely would include a much smaller percentage
of Roman Catholics and Hebrews if those communities provided for their
members comparable facilifies for evening college study.

Personal and Social Adjustment

In order to arrive at some estimate of the degree to which the
evening undergraduates are adjusted, both personally and socially, they
were asked to complete the adult form of the Bell Adjustment Inventory.

This inventory contains 160 questions which may be divided into
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five groups, the first related to home adjustment, the second to
health adjustment, the third to social adjustment (i.e. degree of
dominance or submission), the fourth to emotional adjustment and the
fifth to occupational adjustment. In each case a high score (abnormal
answers are scored) indicates poor adjustment and a low score, good
adjustment. The norms of the inventory are based on a study of adults
whose scores were related to the opinions of experienced counsellors
who knew them well. Figures 2 to 7 show the distribution obtained

in the evening college for each of the five parts of the inventory

as well as for total score.

Lach area of adjustment is interpreted by the author of the
inventory by the use of five score groupings. In the cases of home,
health, emotional and occupational adjustment and total adjustment,
these groupirgs ere (1) excellent, (2) good, (3) average, (4) unsatis-
factory, (5) very unsatisfactory. In the case of social ad justment
the groupings ere (1) very agiressive, (2) aggressive, (3) average,
(4) retiring, (5) very retiring. The asuthor's groupings are indicated
in Figures 2 to 7. In the author's norms the groupings are slightly
different for men and women, The groupings for men are indicated in
figures 2 to 7 because only 145 of the students included were women.

Home Adjustment, As will be seen in Figure 2, for the majority

of students the score on the home adjustment section of thé inventory

is favourable. The mediesn score is near the top of the "average"

group and comperatively few students are classified as below average.

The home ad justment patterns of individuals were particularl& interesting.

The most frequent source of maled justment revealed was that of the conflict
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of two cultures within the family - the conflict between the attitudes

of first generation Canadians and those of their European~born parents.
A few notes on one student with a very unsatisfactory home

ad justment score may be of interest at this point.

lliss A is 19 years of age, vivacious and likeable, She is
physical instructress at a settlement house in one of Montreal's
slum areas, is in her first year of the B.A, course in the
evening college and is interested in social work as a career.

She lives with her father, who was born in Russia, and her
mother, who was born in Poland. She, herself, was born in
Canada, received her primery and secondary schooling in English
language liontreal schools and professes the Protestant faith.

Her home environment is restricting and, she believes,
much less happy than that of her friends. One of her parents
is nervous end irritable and gets angry at her very easily.
She feels no lack of love or affection, but of understanding
end sympethy. Her choice of occupation was contrary to her
parents' wishes and she feels that they criticize her unjustly.
Her parents are not congenial or well-suited to each other and
the home is often in a state of turmoil and dissension. She is
unhappy in her home and would like very much to leave it in order
to have more personel independence.

*

liiss A's problem is that mentioned above - one of the most
common in metropoliten areas such as Montreal., Its background
is the clash of the cultures of two generations, one of the old
world, one of the new, and, in this case, is aggravated by
emotional disturbances peculier to her parents. In spite of
this situation, her adjustment in other areas is better than
averasge; her emotional adjustment is, according to the Bell
Inventory, superior. She is conscious of her problem, though,
and sought counsel sbout it.

Health Adjustment. In view of the conditions under which evening

students work it is rather surprising to find such an apparently high
average health adjustment score as is indicated in Figure 3. Again; few
students are classified as below average, and only three are rated as
very unsatisfactory. Incidentally, of these three, one was forced to

drop out during the school year and another did not return the following
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year, because of ill health.

Social Adjustment., When the evening undergraduates' scores in

this area are compared with the norms for the inventory it would
appear, in Figure 4, that the distribution is fairly close to normal.
In the group the students with the tendency to be aggressive in social
situations are approximately balanced by those who tend to be submissive
or retiring. The median score is very close to the mid-point of the
"average" group.

By way of illustration, the sociel adjustment of two students is
described below. One, whom we shall call B, is very agiressive. The
-other, Lliiss C, is very retiring.

B, who is 20, is attending the evening college for the
first time - a freshman in the commerce course,

JWithin e month of his coming he was known to most of
the students, both men and women. Loud-voiced and hearty,
he is constently promoting student activity in the athletic
programme, elmost overacting his role as chairman of the
athletics committee. He belongs, as well, to at least half
a dozen other extre-curricular groups.

He will talk to enyone, about anything, at any time.
Nor is he a talker only. He is, himself, an exceptionally

fine athlete.

Brought up in a small Ontario town, he came to Montreal
in the late swmer of 1938, found & job within a few days,
and some weeks later, gave it up for a better one. Without
any financial backing from his family, his self-reliance
and aggressiveness served him well in his rapid adjustment
to the big city and his new environment. ‘

His social ag:ressiveness is particularly surprising
because one side of his face is very noticeably disfigured
by a dark red birthmark extending from tenple.tq neck. Bgt
he seems unperturbed by the attention this elicits from his

fellows.
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In sharp contrast to B's aggressiveness is the retiring
nature of liss C. A graduate (with a brilliant record) in
pharmacy of an Onterio university, she is presently employed
in the dispensary of a local hospital. She is 23 years old,
and in the second year of the B.A. course in the college.

Shyness and embarrassment prevent her from mixing easily
with people, and when in a group she never takes the initiastive.
She has difficulty in meeting men and is at a loss to know how
to converse with people she does not know well,

She tekes no part in the activities organized by the
student body, and has no regular social activity outside the
college. Devoted to her profession and diligent in her studies,
she shrinks from sociel contacts.

Emotional /djustment. Here, too, the distribution, as shown in

Figure 5, approaches that of the norms, although the median score is
slightly on the favourable side of the mid-point in the "average" group.
The number of students in the category immediately above average is greater
than in the category immediately below, but there are twice as meny whose
emotional adjustment is rated as very unsatisfactory as there are in the
group whose adjustment is rated as excellent.

D's emotional adjustment is rated as "very unsatisfactory".
19 years of age, D is in the first year of the commerce course.
He is employed as a payroll clerk in a rubber factory at $40 a
month.

He is anemic, suffered & nervous breakdown two ygars ggo
end within the past few months has lost twenty pounds in weight.

In addition to his poor health, he is high-strung, eagily
excited, moody, often depressed. He blushes easily, is easily
hurt, is self-conscious because of his personal appearance
(elthough any besis for this is not apparent) and is troubled
by feelings of inferiority.

It is difficult to talk to D, for he seems always to‘be
111 at ease. In his own conversation he is effusive, ShOWlng
a honeyed concern for the health and heppiness of the person

to whom he is speaking.

His study habits are very poor and his college record
chiefly concerns courses started and dropped before completion,
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Occupational Adjustment. One might expect to find that meny

students follow evening college studies in order to improve their
occupational adjustment. On the other hend, a degree of occupational
security and hence occupational adjustment which is at least partially
satisfactory, is probably necessary before a student is able to embark
on an evening college career. As is shown in Figure 6, students with
occupational ad justment patterns ranging from excellent to very unsatis-
factory were found to make up the undergraduate body, with the median
score a little better than the mid-point of the "average" group.

Illustration of occupational malad justment is the case
of E. He is 21, in first year commerce, Jewish.

He works as a bookkeeping clerk and cashier for $60 a
month in a stockbroker's office. He did not choose the job
because he really thought it suited his wishes, and it offers
him no security or opportunity for advancement. He would
like very much to leave it for another, although he is not
sure what sort the other ought to be.

Added to this is the fact that employed by the same firm
is his brother, with whom he cannot live or work in harmony.
Apparently the brother is the black sheep of the family -
lived in New York from 1925 to 1930, speculated, won, and
lived a riotous life. The stock market crash ended all that
and he lost his job and returned home, penniless and unbearable,

Other working conditions are not particularly unsa?is-
factory, although the work is monotonous and uninteresting
and E's superior shows little appreciation of his work.

On the other hand, F's record shows occupational adjustment
conspicuously better than the average. He obtained the dggree,
Bachelor of Pharmacy, before entering the science course 1n
the college. Now, at the age of 23, he is in the final year of

that course,

He works as a chemist, with the title of agsistant super-
intendent in a pharmaceutical plant, and earns $167 a month.
He chose that position and knows definitely for what goal he
is striving. An outstanding student, his score on thg Psycho=-
logical Examinetion of the American Council on Education is

at the 99,6th percentile.

Hours of work, remuneration, the attitudes and person=
alities of his superiors and fellow workers all are satis-

factory. He is interested and happy in his work.
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Total Adjustment. It is a question whether the sum of scores

in the five areas of measurement has any real significance. This
doubt is increased when one reelizes that the summation of scores to
produce a so-called total score implies, with reference to social
adjustment, that agsressive people are better adjusted than those

who are retiring, whereas, in the opinion of the writer, the people
in the "average" group are probebly better adjusted socially than
either the very aggressive or the very retiring. For what it may be
worth, however, the distribution of totel scores is shown in Figure 7.

G's total adjustment rating is "excellent™ - the best
record in the group. He is 19, in the second year of the
commerce course, and is employed by day as a junior in a
large accounting office. His percentile rank in tests of
scholastic aptitude and reading is well above the 95th,

He spends three evenings a week attending lectures at
the college, one evening in the militia, belongs to a first
aid group, is representative of one of his classes on the
students' Council of Representatives, chairman of the social
committee of the Evening Faculty Student Society, and, in
addition participates wholeheartedly in most of the major
student activities, usually in the role of leader.

Fasy to meet and to talk to, he makes friends wherever
he goes. Indeed, he gives one the impression that he is
romping through life - a grand life, in which everyone is
his neighbour.

His ratings on the five parts of the Bell Adjustment
Inventory are: Home adjustment - excellent, Health adjustment -
excellent, Social adjustment - very aggressive, Emotional
adjustment - good, Occupational ad’justment - excellent.

iss H's is a different story. In three of t@e five
Ad justment Inventory categories her rating is unsatisfactory,
and the total rating is "very unsatisfactory."

She is 32, unmarried and is employed &s a teacher in
the fifth grade of a public school, earning $100 a month,

Working conditions, she feels, &are unfavourable gnd the .
absence of salary increases and promotion very discouraging.
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Her health is poor - little appetite, high blood
pressure, susceptible to colds, chronically constipated,
suffers from indigestion, is easily tired and finds
frequent medical attention necessary.

So, also, is her emotional adjustment. Without
apparent cause, she has ups and downs in mood, has
baseless fears, worries unduly over huniliating
experiences, 1s easily upset, easily excited. Criticigpht)
disturbs her greatly, and she is troubled with the
idea that people are watching her, reading her thoughts.
Day-dreaming is & frequent pastime, often preventing
her from goinsg to sleep. She blushes easily and is
self-conscious about her personal appearance. (She is
considerably overweight.) Self-confidence is lacking
and she feels inferior, although her ability is above
the colleze average.

When taking the battery of tests, she had a
splitting headache, she said. So did D, whose emotional
malad justment is described above, She was interested
enough to inquire about the results of the tests,
indicated that she recognized her problems, but was
not moved to be communicative about thenm,

Adults Need Guidance., The multiplicity of problems of

ad Justment suggested by the case stories above and the distributions

in Figures 2 to 7 should be sufficient to indicate that adult education
agencies should not content themselves merely with the "schooling" of
adults. The provision of courses, lecturers and examinations is not
enough. If the process of education is to be thorough, attention must
be given also to the personal problems of these students.

Not only do they need guidance, they seek guidance. In one of
the questionnaires used in this study 75 evening undergraduates were
told that the executive officers of the college are men trained and
experienced in the counselling and guidance of adults, and the students
were asked, "Would you care to consult any one of these officers
regarding educational, vocational or personal matters?" "Yes," enswered

56 students (757), 6 students (8%) did not answer the question and 13
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students (17,5) answered, "No". Of the 56 students who expressed their
wish for counsel 45 availed themselves of the opportunity. And, as
the subsequent interviews disclosed, many of them were in great need
of it.

As a functional element in an adult program,
guidence is new. Its growth should in every way be
protected so that confidence in results may always
be unprotested. Its importance as an instrument
for detecting and solving crucial problems of indi-~
vidual and society alike should guarantee to it
wise develooment by administrators of adult units
in a number of educational and socio-educational
institutions. (2)

2. JScholastic Aptitudes and Abilities.

Scholastic Aptitude.

The American Council on Education Psychological Examination
for College Freshren (1938 edition), a test of scholastic aptitude
much used by colleges, was given to the evening college students,
undergraduates and partial course students alike.

This examination consists of two groups of three tests each.
The first group deals with quantitative material - numbers, figures,
symbols, and includes tests called Arithmetic, Analogies and Number
Series. The second group deals with linguistic material - words,
vocabulary, language, and includes tests called Completion, Artificial
language and 3ame or Opposite. It is possible to obtain a quantitative
or Q-score for the first group end a linguistic or I~score for the

second group, as well as a gross or G-score for the two groups together.

(2) Debatin, Frank L., Administration of Adult Education, p. 162.
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Figure 8 shows the distribution of gross scores for the evening dnder-
graduates (solid lines), a comparatively normal distribution with the
median at 102,0.

For purposes of comparison the distribution of scores of day
division undergraduates in the same faculty is plotted in the same
figure (broken lines). The median of the evening group is 7.8 points
above that of the day group. Further comparison of 25th and 75th
percentiles indicates that the evening group as a whole made scores
definitely higher than those made by the day group. This situation
augurs well for the success of the evening college students.

Incidentally, the median scores of both groups were higher
than the median score (90.3) of over 10,000 American college students,
upon whose scores the norms for the test are based. Q;, Median and

Qz for the three groups are as follows:

10,000 152 ‘195

American S.G.¥Y.C. Day S.G.W.C.  Eve.

Freshmen Undergraduates Undergraduates
Y¥edian 90,3 94.2 102.0
Qs 107.4 112.6 117.9

It must be pointed out that the norms are based on the scores of
freshmgn students. The selection which governs the composition of
upper classes would lead one to expect somewhat higher average scores
among second, third and fourth year students.

Figures 9 and 10 show the distribution of scores on the two

main divisions of the test - quantitetive end linguistic. The bump
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at the lower end of the Q-Score distribution is caused, I believe, by
the complex wording of the instructions given for one of the quantita-
tive tests (Analogies). During the administration of the tests this
difficulty became quite apparent to the supervisors, The I=Score
distribution is much more normal.

As in Figure 8, solid lines are used for the plotting of the
scores of evening undergraduates and broken lines for those of day
undergraduates, for easy comparison. I~3cores in the day division
are affected adversely by the inclusion of the scores of a larger
proportion of students whose mother tongue is French than is the case
in the evening group. It is to be noted in this connection, that
scores at the third quartile are almost identical for the two groups.

The differences to be noted between day students' scores and evening
students' scores on this scholastic aptitude test are not great, but what
advantage there is favours the evening group.

Sorenson's study of the mental abilities of extension students
(most of them studying for credit) end nonextension students in six
American universities led him to these conclusions:

The evidence indicates that the measured abilities of
extension and nonextension students are essentially equal,

In some universities the extension students have hlghgr

abilities and in others the full-time students are slightly

superior, but the differeaces are not very large at.any
university. They do indicate, however, that any existing
superiority is found within the adult group. The scores

of the poorest extension students are as low as, and some-

times lower than, those of the poorest residence.students,

but the best extension students are probably & little more

capable than the best nonextension students.

A consistent characteristic of the extension groups

of verious universities is the wide range of abilities
within the group. Although the curves for the two groups
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do not coincide, they do indicate that the range and
distribution of abilities within extension and non-
extension groups are very similar,

Another characteristic of the curves for the two
groups is their greater similarity and frequent con-
vergence at their upper ends, which means that in
most universities the best students of one group are
approximately equal to the best of the other.,

As a whole,then: it may be concluded that in terms
of classroom standards, most extension students have
adequate aptitude for college work and constitute a
student body with ability equal to the standard set by
the college for its residence students. (3) ‘

Reading Ability

Whipple's Hizh 3chool and Collere Reading Test was used to
differentiate the reading ability of the students. The test used,
while not as diseriminating as might be wished, gives a combined
measure of speed and comprehension in readins;. The material con-
tained in the test is particulerly suited to mature readers.

Figure 11 shows the distribution of scores obtained by 194
evening undergraduates (solid line). Again, for purposes of
comparison, scores obtained by 141 day undergraduates are plotted
in the same figure (broken lines).

The scores of the evening students are distinetly higher.
As was pointed out above, the day group ineludes a larger proportion
of students whose mother tongue is French than does the evening group.
This is not sufficient explanation, however, to account for the differ-
ence shown. 1o doubt the added maturity of the evening group is partly
responsible for their superiority in this activity.

For further comparison, the lower, middle and upper quartile

(3) Sorenson, Herbert, Adult Abilities, pp. 44-49.
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scores of the day and evening groups are listed below, together with
those of the norms based on the scores of 4,666 American college
undergraduates (all years):

-NOI'mS' S.Go'l:".ce S-Go.-.‘-QC-

Americean Day Evening
Undergraduates Undergraduastes Undergraduates

Ql 8.4 7.3 8.7

Kedian 10.5 8.9 10.7

Q3 12.6 11.6 13,0
Vocabularx

Althougzh a specific vocabulary test was given to only a small
number (43) of the evening students - those taking first year English
composition in 1938-39 - the results are shown here in Figure 12
(solid lines).

The test used, "The Inglis Test of English Vocabulary" is, in the
words of the author, "designed to meaesure the student's knowledge of
the Intelligent General Reader's Vocabulary; that is, of those words
which belong neither to our everyday vocabulary of commonest words,
nor to special and technical vocabularies, but whicl: constitute a
large part of the educated person's vocabulary. It is designed prima-
rily to test the student's reading vocabulary rather than his active

vocabulary."

Figure 12 shows also the distribution of scores of 93 day division

students (broken lines). As in the reading test, the scores of the



evening students are decidedly higher than those of the day students,
the medians being, respectively, 70.9 and 62.1. The median score in
returns obtained from several thousands of American college freshmen
is given by the author of the test as 70. 3Sorenson, too, found that

"extension students have larger vocabularies than (day} freshmen." (4]

The comparison of the reading test and vocabulary test scores
of the Canadian day session students under observation in this study
with the scores of American college freshmen shows the advantage to
be with the latter, althou;h the evening session students compare
favourably. #hat can this mean? ./.re graduates of American secondary
schools better versed in the EZnglish language than the graduates of
Quebec secondary schools? 1t would seem as if this might be the case.

College Entrance Records

The entrance records of the evening undergraduates may be grouped
as follows:

(a) High School Leavin: Certificate of the Protestant Committee,
Department of Education, Province of Quebec.

(b) High School Diploma of the Evening High School, Sir George
Willians College.

(¢) Tunior Matriculation Certificate of ..cGill University,
l.ontreal.

(d) Graduation diplomas of certain other approved secondary
schools, and other approved matriculation certificates.

(e) Mature matriculation, as outlined under the heading

"Special Entrance Requirements for Persons over Twenty-

one Years of Age" (page 39).

(4) Sorenson, Herbert, Adult Abilities, p.40.
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The majority of students present for entrance the High School
leaving Certificate, (a) above. Percentages of evening undergraduates
of 1938-39 whose entrance records are in the various classifications
listed above ere as follows:

(a) Provincial High School Leaving Certificate . . . 40.3%

(b) S.G.w.C. High School Diploma . . . . . . . . . . 17.8%

(e¢) MeGill University Letriculastion . . . . . . . . 7.9%

(d) Other approved certificctes . . . . . . . . . . 26.7%

(e) Mature metriculetion . . . . . . . . . ¢ . .. . 7.3}

Since the marking stenderds of all of these classifications differ
from one another, ¢ single distribution of all graduatidn average marks
would be meaningless. The first group, those presentinét%rovincial High
School Leaving: Certificete,is the only sufficiently large homogeneous
group to warraut the plotting of the distribution of average marks on
final examinations. This is shown in Figure 13.

/s will be seen on inspection of Figure 13 the distribution follows
closely the contour of ¢ normel curve. In each subject of the High
Sehool Leaving examinations 50, is & passing grade. Our distribution

shows that 75, of this group had an average of 61.75} or better, 50%

en average of 66.4,, or better and 254+ an average of 72,0/, or better.

3. Study Conditions

Under this heeding we shall examine further data related to
conditions under which evening undergraduates pursue their studies.
Obviously, ell informstion contained in a study of the characteristics

Of evening college students must have some relation to study conditions.
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Certain of these cheracteristics fall into well-defined groups, however,

and those treated here are rather more miscellaneous.

Intervel between former schooling end entrance to the evening college.

Analysis shows that among the evening undergraduates ﬁnder obser-
vation 35.8,5 entered the evening college in the fall immediately
following their grccduction from hich school, 11,95 entered after an
intervel of one yeer, 17.3% after an interval of two years, 9.0%
after three yeers, 3.70 after four years, 3.75 after five years, and
the reraining 17.05 after intervels of from six to twenty-one years.
The medien interval between high school graduation and entrance to
the evening college wes two yeurs,

It would secru, fron inspection of these figures, that for those
students not able to enter the evening college imrediately upon
graduation from %Li;h school, the time mosi propitious is two years
later., By then, presumasbly, they have become established in their
work end heve had time to decide what comstructive use they can make

of their leisure.

Study during that interval

Undergraduates were asked, "To what extent did you pursue purpose=.
ful reading or study in the interval between high school graduation
end entrance to the evening college?" The 64,25 who did not enter

college 1mmediately;replied as follows:
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Read or studied consistently . . .

. . 15.7%
n n " some . . ... ....D539%
n o " very little . . . . . 21.4%
n oo " not at all . . ... . 9.0/

It would appear, therefore, that the mejority made good use of
the interval although only about one in six followed a rigorous
programme of study. Of the group for whom there was an interval,47.6%
claimed to have followed courses of evening study of from one to five
years' duration.

From this information we are justified in concluding that those
students entering the college & year or more after high school graduation

are, in most ceses, a studious group.

Tenure of studies in the evenin. college.

The year 1938-39 was the first year of studies in the evening
college for 50. of the undergraduates. 1t was the second year for
25%, the third for 11.85, the fourth for 6.9, the fifth for 4.97%,
the sixth for 14 and the seventh for 0.5..

As was mentioned in Chapter III, it is expected that the average
student will complete his de;ree course in the evening college in six
years. The figures given above would seem to indicate a very high rate
of student "mortelity". For u proper study of "mortality", however,
they ere not significant. The year 1934-35 was the first in which the
full degree course was available in the college (until that year only

the first two years of the degree course were offered) and the first
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degrees in the evening college were granted in 1937. By the year
1938-39, therefore, the evening college had not been offering
degrees for & period long enough for a normal proportion of students
to have worked their way into the upper years of the courses.

As we have stated,the figures above cannot be interpreted in
terms of student "mortality”. Nevertheless, although exact data are
not available, it is safe to say that in the evening college the
"mortality” reate is hich, higher, without doubt, than in the day
college. Zven & one-year evening course demands sacrifices of time
and energy which most people will not or, at any rate, do not meke.

A gix-year course is a long, hard road. Any one of scores of situ-
ations can interrupt it: 1ll health, overtime at work, removal from
the city, interference of social activities, marriage and so on, not
to mention feilure in studies.

A detailed exer.ination of the withdrawal of students from evening
college studies within the year 1938-39 will be found in Chapter V in
the discussion of the achievement of evening college students.

Language Difficulties.

Although the mother tongue of most of the students (89.6/4) is
English, as might be expected in 'ontreal some of the students spesk
other languages in their homes. French was claimed as the mother
tongue of 3.7, of the undergraduates and 6.7/ reported that at home

they speek languages other than English or French.

It is interesting to note here that among partial students the

percentage whose mother tongue is not English 1s considerably higher:

8,94 French end 8.9, foreign languages. Probebly these students found

the difficulty of studying in English too great to warrant embarking
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on the degree course,

Further questions reveal that the 3,7, of undergraduates whose
nother tongue was French also followed their secondary school studies
in French language institutions while more than half of the 6.7% who

speak a foreign language in the home attended English language secondary
schools.

Course Load

As was pointed out in Chapter III, each student is required to
complete twenty-one full courses in order to qualify for the bachelor's
degree. Further, it is expected that most students will complete these
courses in six years of evening study, thus averaging 5% courses each
yéar. Following the seme curricula in four years, day division students
take 5% courses in each of their first two years and 5 courses in each
of their last two years.

Figure 14.shows the course loeads carried by evening undergraduates
in the year 1938-39,

Since, in the course offerings of the college, there are many more
full than helf courses we f£ind comparatively few students with loads of
%, 13, 23, 3} and 4} courses. The distribution micht be clearer if the
data were grouped as follows:

4% or 5 courses taken by 5.0/

3ords " mooom19.8%
24 or3 " mooon 42,6h
l'k or 2 " " n 21,35

3or1 " mooom 11356
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Among those students whose course load is only one-half or one
course are several who registered in the fall for a larger number,
but for various reasons were forced to lighten the load during the
winter. A few students, however, are content to plan their work towards
a degree in such easy stages. Others have, in previous years, taken
heavier loads, and will do so again in subsequent years,

Students entering the college are encouraged to tske not more
than three courses in their first year. Students who have proved
themselves, however, are allowed, on request, to carry more. In 1938-39
ten students were taking more than four full courses, their loads being
nearly, if not completely, es great as those carried by day students in
their upper years. Before any one is granted such permission, though,
careful examination is made of his occupational duties, scholastic
achievement and so on. Jome heve only part-time jobs or are not working.
A few carry full-time jobs and still seem eble to do justice to a full-
time study programme.

The care with which these apparently over-ambitious students are
counselled is evidenced by the fact that all ten of the 1938-39 under-
graduates who carried 4& or 5 courses successfully completed those studies
with better than average gredes.

Students' Distribution of Time

Time in Classes. Since courses involving laboratory work (and a

few others) involve two two-hour periods per week, and straight lecture

end discussion courses involve only one two-hour period, the information
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given above will be supplemented by an analysis of the number of hours
per week spent by undergraduestes in class sessions. The distribution
is shown in Figure 15. A small number of students have totals of 3, 5,
7, 9, etc. hours per week, but the mejority have totals of 2, 4, 6, 8,
etc. The data are grouped, therefore, into two-hour intervals so the
curve will be comparatively smooth. The mean number of class hours per
week for these 136 evening undergraduates is 6.83 hours, and the mode,
6 hours per week, with & range of from 2 to 14 class hours per week.

Time Spent in liome Study. The accuracy of available information

regarding the time students spend each week on study outside of class
sessions is dependent upor. the accuracy with which each student made his
estimate. There is some likelihood of exagqeration, I believe, in some
cases. The estimeates given are plotted in Figure 16.

The medien number of hours spent each week in home study is shown
to be 8.3, although 6 hours per week was the time most frequently estimated
(the mode). The four students who estimated their study hours at over 20
per week may have exaggerated.

Some inkling of the demands made by evening college study on the
student's leisure time may be had by adding the average number of class
hours per week (6.83) to the average number of hours of home study (8.3).
The total, 15,13 hours per week,his equivalent to about three hours a day
(or evening) for five days a week. And that is only the average! People
who will make such an effort must be serious.

Ratio of Home Study to Class Hours. Perhaps a still more significant

way of examining these two aspects of students' distribution of time is to

look at the number of home study hours per week in relation to the number
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of class hours per week. These ratios are given in Figure 17 which
shows the number of home study hours for every class hour per week.

As will be seen from this graph, from one-half hour to one
hour of home study per week for each class hour is the most popular
ratio, although the mean is 1.4 to 1, i. e. forty per cent more time
in home study than in class sessions. The one student who estimated
that he spent six hours in home study for each class hour was carrying
only one two-hour class per week and, in addition, his mother tongue
was other than English.

Working Hours. The third mejor demand on our students' time

is his day to day occupation. I sey third, for although it is first

in magnitude, we are interested primerily in these people as students.
Figure 18 shows the distribution of time spent by the evening:égéduates
on the job.

Five students reported their working hours as from none to twenty
per week. For all practical purposes they were unemployed. Only two
reported heving to work more than 55 hours a week. The largest number
are found to spend between 40 and 45 hours & week in employment. The
median time is 41.6 hours per week.

The length of these working hours would indicate that most students
are office workers, working seven or eight hours a day, Monday to Friday,
end three or four hours on Saturday morning. Our classification of
oscupational stetus in later pages confirms this.

Let us, for & moment, make another hypothetical, but illustrative

addition:
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It would appear from this, that the atmosphere and surroundings
in which 88% of the students do their home study is satisfactory,
while the remaining 12/ (those in groups three and five, above) study

in unsatisfactory surroundings.

Calibre of Instructors

No matter how favourable are the qualifications of students and
their study habits, little successful education can be expected if
instructors in the courses are not respected and admired by their
students,

To discover students' opinions each was asked to list his courses
and indicate for each his rating of the instructor as poor, fair, good,
very good or excellent. oOStudents were assured that their opinions would
be kept anonymous, and tabulation of their responses indicate that they
were frank,

Instructors in forty-eight courses were rated by their students in
this manner. The total number of ratings was 485, distributed among the

five points on the scale as follows:

Poor Fair Good Very Good Excellent
13 - 45 90 166 171

By assigning values of 1, 2, 3, 4 and 5 to the points on the scale,
and averaging the resultant score for the instructor of each course, the
distribution shown in Figure 20 was obtained.

The average rating of the instructor of only 1 course was poor,

1 fair, 9 good, 25 very good, and 12 excellent. The median rating was

3.95, approximately at the mid-point of the category "very good".
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It will be noticed that the range of scores is great, and the
distribution quite irregular. The median score is plus 22.4, which is
7.4 points above the median for the group of day college freshmen upon
which the inventory was standardized.

In the interviews with $tudentg,following the testing programme
in the evening college, it was found, however, that the inventory had
comparatively little validity. ‘he fact that answers to the questions
posed were subject to each individual's personal interpretation and
evaluation made it obvious to the interviewers that the chief value of
the inventory was in impressing upon the students the importance of
specific habits of work. Indeed, the author of the inventory suggests
this function.

Another questionnaire asked the students this question, "Do you
allot yourself certain regular periods each week for home study?" 73%
answered, "Yes," and 27} answered, "No." Apparently the intentions of
the majority were good.

Following the above, the question was asked, "What are the
conditions under which you do most of your home study?" Responses were
as follows:

Alone in a separate room . . . . . . . 54.9%

Other people present, but quiet ., . . 16.0%

Amidst noise and movement., . . . ., . . 9.7%
In the college library . . . . . . . . 17.1%

Other (at office, on street cars, , . 2.3%
trains, etc.)
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Average working hours per week - 41,6
Average class hours per week - 6.8
Averege home study hours per week - _ 8.3

Total average time working

and studying per week 56.7 hours.

Yes, they are busy people, these evening college students; but
their programae is not at all impossible, and still leaves time for
some recreation in addition to the hours required for the sustenance
of the body. The extent of the extra-curricular activities in the
evening college, as described in Chapter III is ample evidence that
they still find time to partake of the joys of social living.

Study Methods.

In an attempt to have the students evaluate their own study
methods by means of a standardized questionnaire, as many as possible
were asked to complete the Study-Habits Inventory designed by C. Gilbert
Wrenn,

The Inventory is composed of a list of statements of situations,
habits, and conditions which may affect the use of study time, and
consequent success in school work and study. A negative score on any
one item indicates that it has been checked in a way similar to that
of students of low scholarship, a positive score indicates the habit of
students of high scholarship. Each item is weighted for its relative
importance and total score is the algebraic sum of scores on all of the

thirty items, TFigure 19 shows the distribution of total scores for the

evening undergraduates.
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It is interesting to note that five of the seven instructors
rated by students below a score of 3.0 were replaced within eighteen
months of the time of the rating. This was not done as a result of
the rating by students, but the fact that such dismissals were decmed
necessary indicates the accuracy of such student opinion.

we may be justified in conecluding, therefére, that the calibre

of the instructors as & group is highly satisfactory.

4, Interest and Lotivation

We have said that evening college students have stronger motivation
than have day college students, that they are more purposeful in their
application to studies. This section of our study of the characteristics
of evening college students is devoted to an examinetion of some factors
which right be expected to influence their interest and motiveation.

Study Aims

Why do these people come to the evening college? What do they
conceive to be their aims?

One hundred and thirty-five students in the evening college degree
courses were asked, "Is your aim in following these studies ...

(a) "Strictly vocational, i.e. for occupational advancement?
This question was checked by 38,5/,

(b) "Partly vocational, partly cultural or recreational?
This question was checked by 49. 6.5.

(e) "Wholly cultural, or recreational?

This question was checked by 10. 4p

.

() "Other?"
This question was checked by 1.5%

Without attempting to reclassify those who checked the fourth

elternative, let us look for & moment at the significance of the first
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three. By combining those who checked (a) or (b) we learn that 88,1% of
these students have study aims which are partly or wholly vocational.
For comparison, let us combine those who checked (b} or (c). The summation
indicates that 60% of our evening undergraduates have study aims which are
partly or wholly cultural or recrestional - a ratio of approximately 3 to
2 in favour of vocational advencement over the development of culture or
the enjoyment of recreation. And this in a "liberal arts" college which,
in its professed philosophy, leens decidedly in the direction of the less
favoured function of its curricula!l

Perhaps you say, "That is what might be expected of working men and
women who are willing to devote their leisure time to a course of study for
six years. The cultivation of the soul is not a sufficiently compelling
interest to compete with the improvement of economic status when that much
sacrifice is involved. You will find," you go on, "that partial students
have less worldly eims."

Is that so? Here are the percentages for fifty-five partial students

who were asked the same question. Their aims were:

(a) oStrictly vocational - - - = = = = = - - 50.97%
(b) Partly vocational, partly cultural or ,

recreational -~ - - - - - - - -~ 384270
(¢) Wholly cultural, or recreational - - = 10,97

The seme mode of reclassification as used above shows that the aims
of 89,1% of the partial students wére partly or wholly vocational, and of
49.1% pertly or wholly cultural or recreational, Where is our ratio now?
Nine to five in favour of vocational aims! The same pattern of study aims

was found by Soremson (5) in his study of extension students.

(5) Soreuson, Herbert, Adult Abilities, p.23.




- 68 -

What has become of art for art's sake? Nust educators of adults

persist in clinging to their illusion?

Career Aims

On the essumption that the man or woman who knows where he is going,
or at least where he wants to go, has an advantage over one without a
definite goal, the students were asked, "Have you a definite aim in life
(regarding your career, etc.)?" One hundred and twenty-four students
answered, "Yes," said 66.9.,. '"No," said 33.1%.

Those who answered in the affirmative were asked to specify their
aims. Business and industrial careers predominated, but the fields of

social service, the arts and the professions were well represented.

Vocational Plans

Further questions regarding immediate vocational plans revealed
that 20,5 wished to change from their present vocations, 32,0/ were
intent on gaining advencement in their present vocations, and 47 ,5% were
preparing for whatever opportunity may present.

The fact that one third of the undergraduates felt that they were
presently on one of the rungs of the ladder they had chosen to climb -
and remember, the average age of the group was only 21 years, 10 months -
indicates, I believe, a satisfactory degree of occupational adjustment..
It is to be noted at the same time that only one £ifth of the students
were definitely dissatisfied with the prospects in their present vocation.

Further evidence of satisfactory occupational adjustment was referred to

in the discussion of the occupational ad justment scores in the Bell

Adjustment Inventory (see Figure 6).
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Relation of Studies to VWork

The question, "What is the degree of the relationship between your

programme of studies and the nature of your work?" elicited these replies:

(a) Direct relation - - - - - 30.3/
(b) 3light relation - - - - - 36,45
(¢) No relation - - - - - - - 33.30

If as meny as 30,3, of the students find their studies directly
related to their work, and an additional 36.4 > can find some relation-
ship, it is apparent that this "liberal arts" college certainly is not

failing entirely to serve the vocational aims of its clientele.

Suitability of Gourses

That the curricula of the college are serving the students is
assured further by their answers to these questions:

(a) "Do you feel that your course is suitable to your sbilities?"
94,8% said, yes. 2.6 said, no. 2.6, did not know,

(b) "Do you feel that your course is suitable to your needs?"
92,7% said, yes. 3.2 said, no. 4.1, did not know.

Such satisfaction should be & strong support to student interest

and motivation.

Who sends students to evening college?

Do evening students go to college because their parents want them

to, because their employers send them, or because they, themselves want

to go?

In answer to the question, "Whose wish is now predominantly Tre-

sponsible for your attendance at the college?" - 136 evening under-

graduates replied as follows:
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(a) Wyown =~ - ------oo oo 89.0%
(b) 1y employer's - = = = = - = = = = - - 1.5%
(¢) ky femily's - - - = = = - - - - - - - 0.7/
(d) Ly own and my employer's - - - - - - - 2.25%
(e) iy own and my family's - = = - - - - - 5.1

(£) iy own, my employer's, and my family's 1.5}

These people aren't going to college because 'it is the thing to

do' or to please fond parents. They are self-impelled.

Supporting interest shown by employer and family

"Does your employer show an interest in your studies?" the students
were asked. Among 124 evening undergraduates, 51.6 replied that he did,
48.4% that he did not.

In some cases where interest was shown, it was of a very concrete
nature. JSeveral (perhaps a score) of the city's largest firms encourage
their employees to follow college studies, not only helping them plan a
suitable programme but also giving them financial assistance. Further
discussion of such financial assistance will be found in later pages.

Above, a few pages back, we mentioned that 325 of the students
These,

questioned planned to seek advancement in their present vocations.

then, were asked, "Has your employer assured you of advancement on com-

pleting your course?" 28.35 of this group had such assurance, while 71.7%

had not.

"Does your family show an interest in your studies?” was also asked.

Por 88.5% the answer was, yes; for 11.5%, no.

In sddition, then, to the fact that 89% of the evening college students
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attend college primarily to satisfy their dwn interests, they are seen

to have, also, strong support from both employers and families.

5. Economic Status

Unfortunately, the economic status of a student is a most important
factor in his educational career. The next few pages of our discussion,
therefore, will be devoted to the examination of the financial conditions

of the undergraduates in the evenin; college, 1938-39.

Occupational Categzories

A modification of the Taussi- (6) classification of occupational
categories, as used by l‘orris (7) was also used in this study.

The evening undersraduates were found to be distributed among these
various categories as follows:

A. Professiongl - = = = = = = = =~ = = = = = = « = = = = - - = === %.9%

Including lawyers, physicians, clergymen, teachers of
higher grades, public and private salaried officials
"in positions of responsibility and power," business
men and managers of industry, professional accountants.

B. "White-Collar" .orkers = - = - = - - - - - === - ====°=°7°7 79.8%
Clerical and semi-intellectual occupations, including
(1) Clerks, bookkeepers, lower grade teachers, ete. 73.6/%

(2) Foremen, superintendents, railway conductors,

draughtsmen, commercial artists, ete, = = - - - 3.1%

(3) salesmen, small tradesmen, etc. - = = = = = =~ 3,15
----------- 14.73%
C. Skilled lianual Workers - - = = = - = = 7 A

Trained mecheanics, machinists, bricklayers, carpenters,
plumbers, electriciens, etc.

(6) Teussig, E.W., Principles of keonomies, Vol. II, DpP. li%:ii?.
(7) Norris, K.E., The Three R's and the Adult Worker, pD. .




- 72 -

D. Semi-skilled Workers - - - = - - - - = - - - - - L o oL oo <o 1.6%

A variety of occupations requiring some degree of skill and
ability but not the intensive training of skilled manual
workers. lachine operators in some industries, miners, some
personal services, etc.
E. Unskilled - = = = = = = = = - = = & 0 0 0 0 m e m .- - oo 0.0%

General labour,

The preponderance of men and women engaged in clerical occupations is
evident.
By way of comparison it may be interesting to glance at the distribution

of partial students in the same categories:

A, Professionfl = = = = = = = = = = = = = = = = = =~ == = = = = = 7.8%
B. "Ahite Collar” Workers - = = = = = = = = = = = = = = = = = = = 66.7%
(1) Clerks, ete. =- - - - = =-=-- - - - = 54.9%
(2) Foremen, etc. - - = = - = - = = = = - = 9.8%
(3) Salesmen, etc, - = = == ===~ = = 2.0%
C. Skilled kanual dorkers = = = - = = = = = = = = = = = = = = - 15.7%
D. Semi-skilled Workers = === - === === - === ="~~~ 7.8%
E. Unskilled - - = = = = = = = = = = = = = = = = == = = = = == 2.0%

Here is noticed a larger percentage of professional men and women, most

of whom, no doubt, are busy and already have had a college education.

Also there are larger percentages of semi-skilled and unskilled workers.

It is likely that most of the people in these two categories are not

qualified academically for entrance 1o the degree courses, i.e., are

not high school graduates. It is not safe to guess, however, that they

are less able to finance such courses.
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Income

How much do these students earr per month? Figure 21 shows the
distribution of monthly salaries. They range from zero to 3195 per
month, with the median income, 366.39. Ql is 350.82 and Q5 is $90.21,
i, e. half the students earn between ;50.82 and $90.21 a month.

In the City of lontreal the lawful minimum wage for clerical
workers is ;12.50 per week, ebout ,53.00 a month. Apparently a number
of the evening colle:se students arc being underpaid.

In this connection, the students were asked, "Are you wholly self-
supporting?" 56.5> seid, "Yes." 43.5: said, "No." In answer to a
further question, 76.95 reported that they live in their parents' home,
3.7% live with their own family (wife and children), 3.0/ live with
friends, and 16.4., live alone (boardin; or rooming, etc.).

These data, together witin the facts in the occupational classifi-
cation, indicate quite clearly thet the student body is definitely
middle class. icain, this may be expected. Children of wealthy families,
if they go to college, attend day sessions as a rule. Children of poor
families seldom go to colleze. Between these two groups is a veritable
storehouse of potentiality for higher education. The evening college

serves many the day colle_e can not.

Disposition of Income

Degendents. In order to get some further jdea of the students'

financiel affeirs, 134 men and women were queried regarding the existence

1
of other people dependent upon their incomes. It was stated by 8.2/ |

that one or more persons were wholly dependent upon them. Other persons
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were partially dependent on the incomes of 38.8,,. No dependents were
reported by 53.04. It is likely that among the 38.8% reporting
partial dependents, many merely contribute to the operation of their
parents' homes and probably do little more in this way than pay their
own share of the living expenses - a previous question revealed that
only 56.5,0 were self-supporting, and the distribution of incomes does
not encourage one to think that 475 are able to give whole or partial

support to dependents.

Personal Expenditures. The next question asked was, "After expenses

have been met for shelter, food, clothing, dependents and such necessi-
ties, how much per month heve you for yourself (for education, enter-
tainment, incidental personal expenditures, etc.)?"

"Nothing," said one 3tudent. "One hundred dollars," said another.
The median amount reported was ;23.20 per month, and the middle 50%
ranged from 415,37 (Ql) to ;31.06 (Qs).

Do you wonder that evening students are intent on getting their

money's worth?

Net Finencial Position. "How would you describe your financial

position?" they were asked. In the vernacular, they replied:

"Comfortable®" - - = = = - = = = = = == - =< 27.1%
"Just break even" - - - - - - - - - -~~~ 7 48,15
"Must struggle to keep oﬁt of debt" = - -~ - - 19.5%
"p debt™ = = = = = = = = === ==°=-==°=-° 3,0/
"Flat broke" - - = - = === -“="=°-°="=°=°7 2.%%

The fact that 650 of the students apparently live within their

1nc6mos and only 5.3, cannot meet their expenses speaks well for
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their management of comparatively meagre resources. Probably the
19.55 who "must strugzle to keep out of debt" should be considered

also as being in an unsatisfactory financial position.

Budgetted Incomes. Some clue regarding the efficacy of the students'

management of their earnings was sought by the question, "Do you
budget your income?" 56,75 reported thet they do, 43.3% that they

do not.

Method of Financing .study.

Analysis of the sources of students' money for the payment of
tuition fees and other college expenses revealed the following methods

of financing:

By the student himself - - - = = = = - - = = = = 65.750
By the student's employer = = = = = = - - = - - 4.5%
By the student's family - = = = = = = = - - - = 6.75
By the student and his employer - - - - - - = = 5.2/
By the student and his family - - - - = = = - - 10.47%
By employer end family - - = = = - = = = = = - 1.5/%
By others (student bursaries, aid from '

charitable institutions, etec.) =~ - 4.5/
By the student and others - - - - - - = = - = = 1.5

The fact that 65.7% of the students pay their own way in the evening

college, and en additional 17.1, share these expenses, meking a total of

82.8% who, themselves, have a finencial steke in their education, is a

powerful factor in the maturity and purposefulness most o

f them exhibit

in their studies.

in their workers' studies in the evening college.

liention was mede previously of the interest taken by many employers

As is seen above, this
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interest assumes very concrete form for 11.2/% of the evening under-
graduate body. In that percentage of cases employers contribute all

or part of the expenses of study.

Amount of Tuition Tees

Tuition fees in the evening college are on the following scale:

One half-course - = - = = = = = = = = = = = =~ $15.00
One full course - - - ~ = = = = = = = = = = = $30.00
Three full courses = = = - = - = - = = = = - = $75.00
Additional helf courses, each = -~ - - = = - = 3 7.50
Additional full courses, each - = = = = = - - 315,00

Laboratory fee, for each course involving
laboratory work = = = = = = = = = = = = 310,00

A student teking in one year the average number of courses
required if he is to complete study for the degree in six years,

i.e. 3% courses, would pay tuition toteling $82.50 plus $10 for each

laboratory course included.

Figure 22 shows the distribution of total tuition fees for the

evening college students, 1938-39, The lower quartile fee was $71.55,

the median $84.64 and the upper quartile §96.36. The interquartile

range is comparatively small, being only $25.01.

Figures listed above with reference to gross income and the

emount of money per month available for educational and other personal

expenses, .when compared with this information, indicates quite clearly

that some deferred payment plan Or plans would be necessary for the

me jority of the students. Such plens, indeed, are offered to the students,
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with the following results.

Payment of Tuition Fees

On August 51, 1939, eleven months after the opening of the 1938-39

academic year, students had made these payments on tuition:

(a) Payment in full = - = = - = = - & & & C 4 0 4 2 4oL oo 81.8%
wWithin the first month - - - - = = - - - 36.0%
In 2months - = - = - - - - - - - - o < 38.0
T 43.4
"4 L e T T . 50.3
PS5 M e e e e e a - 58.2
" g L T T T S . 61.6
L Z T 69.5
ng " e e e e et e c e e e == 75.4
n g " e e et mm... - - 79.8
M0 " e mmmmmmmmmm == 81.3
L S N S - - eLs
(b) Payments incomplete = - - = - - - -~ = = = = = = = - - = = 10.3%
1 - 24, of fees still unpaid - - - - - - 4.9/
25 - 494 n n " e 2.0
50 - 74, " " " " --=-=-- 2.0
75 -1005 " " " " === == 1.5
____________________ 7.9%

(¢) Contract cancelled

To summarize, 36. of the students had paid their fees in full by the

end of the first month, 50, by mid-term, 755 by the end of the-academic
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year, and 82, after eleven months. 10> still had payments to make

after eleven months and 8 cancelled their contracts within the

first two months.

6. S of the Characteristics
of Evening College Students

Personal Data

Age. Range, 16 to 44 years. .edian, 21 years 10 months.
Sex. ilen, 860. .oren, 14 .

Marital Status. larried, 4,. Engaged, l:. "Going steady," 18%.

Unattached, 77..

heligious Affiliation. ~crotestant, 69.. Roman Catholic, 227%.

Hebrew, 9.

Personal end Socictl Ad justment. ide range in degree of adjustment,

with the group as a whole showing a pattern similar to that of other

adult groups. isuch evidence of the need for guidance and counsel,

Scholastic Aptitudes and /bilities.

Scholastic fptitude, as measured by the American Council on Education

Psychological Cxamination. Aptitude of group slightly superior to that of

comparable group in day college.

Reading Ability, es measured by Whipple's High School and College

Reading Test. 4;bility of group significantly superior to that of

comparable group in day college.

Jocebulary, as measured by The Inglis Test of English Vocabulary.

Scores of the group significantly higher than those of a comparable

group in day college.
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College Entrance Records. Distribution of high school leaving

grades follows normal curve.

Study Conditions

Interval between former schooling and entrance to the evening
college. Range, O to 21 years., lL.edian, two years.

Study during thet iatervel. ihe majority for whom there was an

interval followed some programme of studies during that time.

Tenure of Studies in the evening college. 5005 in thzir first year,

254 in second, ll.c > in third, 6.9, in fourth, 4.90 in fifth, 1% in sixth,
and 0.5 in seventh.

Language Difficulties. ..other tongue of students: English 89.67,

French 3.7», other tongues, 6.7...

Course load. Range, } course to 5 courses, l.ean, 2,74 courses.

Students' Distribution of Time. Hours per week in classes: Range =

2 to 14 hours, liean - 6.83 hours. Time spent on home study per week:
Range - 1 to 40 hours, liedian - 8.3 hours. Ratio of home study to class
hours: l.ean - 1.4 to 1. .orkinc hours per week: Range - O to 65 hours,

l.edian - 41,6 hours.

study Methods. Some very good, some very poor. Median score on

study habits inventory slizhtly better then median of norms derived from

day college zroup.

Calibre of Instructors. lLajority of instructors judged by students

to be very good.

Interest and lLotivation.

study Aims. Vocational aim more common than cultural aim.

Career Aims. Over two-thirds of students have definite eareer aims.

Vocational plans. 20.5. wish change in position, 32.0.4 seek
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advancement in present vocation, 47,5, preparing for whatever opportunity

may present.

Relation of Studies to Work. Direct relation noted by 30.35 of

students, slizht reletion by 36.45, and no relation by 33.3%.

Suitability of Courses. Over 90, of students felt their courses

suited to their abilities and needs.

Who sends students to evening college? :ajority (894) self-impelled.

Supporting Interest shown by employer and family. By employer in

51.6,» of cases. _y family in 88.5. of cases.

Economic Status.,

Occupational Categories. Lajority (79.80) are white-collar workers,

most of ther clerks,
Income. Range, O to ;195 per month. ..edian, ;66.39 per month.

Disposition of Income. 47,. of students claimed to be supporting,

or partially supporting dependents. For educational and personal
expenditures students average ,423.20. 655 live well within their

incomes.

Methods of Financing Study. 82.8, of students pay part or all

of their own college expenses. Aid is obtained by 11.2, from employers,

by 18.6% from their families, by 6» from other sources.

Amount of Tuition Fees. Inter-quartile range - $71.55 to $96.56.

Median - ,84.64 per year.

Payment of Tuition weas. About one-third pay cash upon registration,

two-thirds teke advantage of deferred payuent plans.
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CHAPTER V

ACHIEV.ENT OF EVENIIG COLIEGE STUDENTS

Our discussion in this chapter will attempt to be rather more
analytic than in the previous chapters which have been largely
descriptive.

‘Yhat is the achievement record of undergraduates in the eyening
college? 'ow meny complete their studies as planned? .hat grades
do they get in their courses? /hat relation is there between each or
all of the characteristics deseribed in Chapter IV and degree of
achievement or scholership? What factors influence the standards
attained by evening college students?

These questions concern us here., .ith the data obtained in the
1938-39 study of the evening division, Faculty of Arts, Science and
Commerce in Sir Georce Williawis College, we shall try to discover

reasonable answers,
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1. Student "lortality" within the Academic Year.,

Extent to which studies were completed

Since our data is related only to a single academic year, our
study of student "mortality" must be confined to that period. To
what extent do students complete their year's studies as plannéd at
the time of registration? The following are the figures obtained for

undergraduates in the evening college, 1938-39:

Registered, but did not enter classes - - - = = 1.5%
J/ithdrew from courses during yeer = = = = - = - 15.30
Completed courses but wrote no examinations - = 1.5%
Completed courses and wrote exaninations - - - 8l.7%

Comparison of tlese fizures with those related to partial course
students in the sarie year is interesting. These percentages indicate

the extent to which partiel students completed their year's studies:

Registered, but did not enter classes - - - = 9.5
Withdrew from courses during yeer - - = = = < 28.0,5
Completed courses but wrote no examinations - 15.6%
Completed courses and wrote exan.inations - - 50.9%

Obviously, the desire for neredits" towards a degree is a strong
factor differentiating the persistence of undergraduates from that of
partial students., Of the former, 83.25 completed their courses, as

compared with 66.50 of the Jatter. It is indeed surprising that as

many as 50.95% of the partial students wrote finel examinations. The

fect that they were in the same classes as the undergraduates who were

writing examinations, however, probably influenced many of them to
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follow through and sit for the finals.
Causes of withdrawals during the year are examined below.

Causes of Withdrawal

Students who registered but did not enter classes, who withdrew
from courses during the year or who completed courses but wrote no
examinetions were followed up as carefully as possible. This group,
as outlined above, represented 18.35 of the undergraduates registered

for the year. The reasons given by these 37 students are as follows:

Interference of work - - - - - - - - 24.35
111 health = - = = = = = = = - = = = 18,9
Financial difficulty - - - - - - - = 16.25
lioved or working out of town - - - - 13,55
Lack of interest - - - = = - - - - - 5.4%
Courses unsuitable - = - - - - - = = 2,75
Other specified reasons - - - - - - 2.7%
Reason not known - - = - = = = = = = 16.2/

Comparesble date were obtained for the partial course students who

registered but did not enter classes or who withdrew from courses during

the year. Those who completed courses but did not write final examinations

were not included in this group since this did not necessarily mean that

they had feiled in thifyr purpose. The causes below, then, are those of

the 33.55 of partial course students in these two categories.

Interference of work - = = - - = ~ 18.5%
Mioved or working out of town -~ = = 15.2/%
111 health - = = = - = = = = ~ - - 9.8%
Fipnanciel difficulty - - - - = =~ 8.7%

-------- 8.7%
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Studies too difficult = - - - - - 6.5%

Interference of other leisure - - 2.2%
activities

Lack of interest - - - - - - - - - 1.1%

Other specified reasons - - - - - 7.6%

Reason not known = = = - - - - -~ = 21.7%

It is significant to observe from the above that for both under-
graduates and partial course students the reasons given for most with-
drawals have reference to circumstances beyond the control of the
students themselves. This speeks well again for the sincerity of their
purpose.

The evening college is definitely faced, however, with the fact
thet it hes no control over these circumstances either, and must
always make allowance for the possibility of their occurrence.

Causes of student mortality (including failure to return to
college in a subsequent year as well as withdrawal within the academic
year) revealed in a study of day students of 24 universities in the
United States (1) were found to be, in the order of importance:
dismissal for failure in work, financial difficulties, miscelleneous,
lack of interest, sickness, disciplinary dismissal, needed at home,
and death. Apparently there is little similarity between the factors

causing evening students to drop out of college and those effective

in the case of day students.

(1) United States Office of Education, College Student lortality, pp. 44-5l.
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2. lieasurement of Achievement

Distribution of Course Grades and Average Grade-Points.

Grades are awarded as the final standing in each course for the
academic year on the basis of: (a) the year's work of the student,
(b) the mid~term examinations (except in half-courses), and (c) the

final examinations. These grades are awarded according to the following

system:
Lt Honours
ﬁ;; Superior
B+) .
B ) Satisfactory
c Not quite satisfactory (conditional pass)
F Decidedly unsatisfactory (failed)

Inc. Course work incomplete

Abs., Absent from finel examination

Examinations are set at the conclusion of most courses. In a few
cases, however, final gredes are assigned on the basis of term work alone.

Figure 23 shows the distribution of 666 course grades sssigned to
203 undergraduates, 1938-39. The distribution includes grades :or all
undergraduates registered during the year whether or not they completed
their courses or wrote final exeminations. This explains the inclusion
of the grades "Absent" and nIncomplete" awarded in 20.3% of the cases

reported.

The approximately mnormal" curve, sketched in Figure 23, reveals an

interesting situation. If the distribution of grades followed the ™normal”
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curve, as one would expect, there would be fewer "B" grades and an
almost equal additional number of "G*" grades. In a considerable
number of cases soft-hearted instructors (or instructors who have
erred in grading) apparently have given "B" grades where "C" grades
only were earned. (A "B" grade is a clear pass, while a "C" grade
is but a conditional pass.)

In order to obtain a single achievement score for each student,
average grade-points were calculated. Each course grade was assigned
a value, as follows:

A+x(6), A(5), A-(4), B+(3), B(2), C(1), F, Ine. or Abs. (0).

The assigned values of course grades were added and averaged for
each student, giving a score in terms of average grade-points, with upper
and lower limits of 6 and O, respectively. Figure 24 shows the distri-
bution of these average grade-points. The large number of students with a
score of 0.0 to 0.4 again is explained by the fact that all students were
included in the distribution whether or not they completed their courses

or wrote final examinations. The median score is 2.52 points, midway

between the grades "B" and "B+".

These averege grade-points are the measure of achievement which is
used in the study in following pages, of the relationship between achieve-

ment and factors which may influence achievement in the evening college.

Comparison of the achievement of day and evening undergraduates

During the year prior to the ome in which most of these data were
gathered a comparison was made between course grades awarded in day
division courses and the same courses in the evening division. This did

not take into account all the courses offered in 1937-38 since the

schedules of courses in the two divisions were not idemtical, but only
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grades in courses which were offered in both day and evening divisions.
The value of the comparison is somewhat lessened by the fact that, in
many cases, the same course was taught by different instructors in the
two divisions. Further, in only & minority of cases was the same
examination .set for both day and evening classes in a course. This
latter situation has many practical and obvious advantages from the
point of view of suiting the needs of the students concerned, but does
not improve matters when a straight comparison is attempted.

For what value it may have, however, the results of the study are
included here,

The grades assigned in 34 different courses are listed below and
in each cese the percentage of students awarded each grade is indicated

for both divisions.

Grades assigned Total Number
in 34 courses A A A- Bf B [ F  _of Grades
Day Division 2.4/0 5.5k 12.4% 23.2% 30.9/5 8.8/ 16.8% 453

Evening Division 4.5/ 9.5/ 21.8% 24.2h 23.2% 7.9%' 8.7% 380

By assigning point values to each letter grade, as was done above,
calculation shows that the average grade-point in these 34 courses in the
day division was 2,32 while the average grade-point in the evening division
was 2.89, a difference in favour of the evening students of .57 points.
Since the probable error of the difference between the two means is only

o72, making the critical ratio 7.9, the difference is, therefore, sta-
. ’

tistically significant.
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As has been pointed out,‘there are limitations to the significance
of this comparison. If, therefore, we should be cautious not to aeclaim
the superiority of the achievement of evening college students over that
of day students, at least we can safely conclude that the evening students!
achievement does not suffer by comparison.

These findings are well supported, howevér, by Sorenson's evidence
obtained in a study of the classroom achievement of extension students:

Through the cooperation of directors of extension divi-
sions, objective data have been collected on the classroom
achievement of fifty pairs of comparable daytime and evening
classes. For each pair the instructor, subject matter, and
examinations were the same. In some instances the examina-
tions were of the essay type, and in others of the objective

type.....

According to the results of this sampling, the extension
classes have a sli-ht advantage...

The results of the objective and subjective examinations
were similar. The extension students were relatively as
capable in the newer and more factual type of examination
as in the discussion or essay type. (2)

3. Opinion Regarding Factors Affecting Achievenent.

Both instructors and students were asked, "What, in your opinion,
are factors that may possibly militate against the success of evening
college students in their studies?" Tabulation of their answers follows.

Opinions of Instructors

Instructors reported that they believe the following factors, with

the weights listed, are detrimental to successful study in the evening

college.

(2) Sorenson, Herbert, Adult Abilities, pp. 72-73.




- 80 -

Lack of time for study, or excessive course losds - probably

more correctly interpreted as faulty (or no) budgetting of leisure
time, or ineffective study habits. (Weight: 10)

Lack of background for studies undertaken, often caused by

forgetting during interval between high school and college - more
precisely stated as diversity of background and ability of students
within class groups. (Weight: 4)

Fatigue, resulting from day's work. (Vieight: 3)

Lack of opportunity for informal consultation between instructors

and students outside of class time. (Weight: 3)

Insufficient relation between course content and students' work,

interests and growth. (Weight: 2)

Overcrowding end poor ventilation in classrooms, (Weight: 2}

Six o'clock classes too early for many students - leaves' them

insufficient time (or none) for supper. (weight: 2) (This situation
was improved when, in 1940, the schedule of classes was changed to begin
at 6:30 p.m.)

Other factors. (each, weight: 1)

It is only fair to add that meny instructors were of the opinion

4

that conditions of study in the evening college are quite satisfactory.

They are almost unanimous in their edmiration of the seriousness, capability

and responsiveness of evening students end most of them, when questioned,

decided that they received greater satisfaction from teaching in the evening

division than in the day division.

Opinions of Students.

Students in the evening college reported that, in their opinien,
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these factors, with the weights listed, militate against successful

study in evening courses.

Lack of time for study, or excessive course loads - probably

more correctly interpreted as faulty (or no) budgetting of leisure
time, or ineffective study habits. (Weight: 10)

Interference of outside activities, including overtime at work

and social activities - or, conversely, if social activities are not

allowed to interfere, lack of opportunity for recreation. (Weight: 10)

No doubt lack of time and interference of outside activities are
closely related aspects of the same problem.

Fatigue, resulting from daily work, lack of opportunity for
relaxation, lack of sufficient sleep, and length of class time when
one two-hour class follows another in the same evening. (Weight: 8}

Financial insecurity - low salaries, high cost of tuition, etec.

(Weight: 4)

Poor health - especially eye strain or faulty eyesight. (Weight: 2)

Unsatisfectory study conditions - noise, poor facilities, etc.

(Weight: 2)

lack of encouragement and active interest on the part of employers,

relatives and friemds. (Weight: 2)

Lack of interest on the part of the student - in a particular course

or in study in general. (Weight: 2)

Personal maledjustment - faulty emotional, home or occupational

adjustment. (Weight: 2)

Other factors (Each, weight: 1)

1d say that many students found conditions satis-

Here, too, one shou
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factory. "It is up to the student himself," was the opinion expressed
by a considerable number.

Instructors and students seem to be in agreement regarding the
importence of the influence of lack of time (or lack of time planning)
and fatigue. There is little asgreement on other factors, however.
True, some of the other items listed by the instructors were mentioned
by a few students, but not with sufficient frequency to warrant their
inclusion in the list above,

Sorenson (3) lists the following as conditions that handicap
extension instruction:

Dependence on fees. In extension departments where the instructor

is forced to keep class attendance up to a specified minimum number of
students he may be tempted to "popularize his courses or otherwise lower
his standards." (This condition does not preveil in Sir George :#illiams

College.)

Lack of library and laboratory facilities. This is a definite

handicap where the extension work is done at points away from the main

university plant.

Students' lack of time. Studies in addition to work meke an arduous

programme. "Many who attend extension classes are tired and without enough

leisure to do university work that satisfies them." "Lack of time is also

often the cause for the lack of continuity in the extension students!

courses."

Long class periods. Class periods over two hours in length are

conducive to monotony and inefficiency of learning.

(3) Sorenson, Herbert, Adult Abilities, PP. 107-112.
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4. Relation Between Various Factors and Achievement.

In 8 further attempt to discover what relationship exists between
achievement and various charascteristics and factors common to evening
college undergraduates (discussed in Chapter IV), correlation coefficients
were calculated as reported below. In each case the coefficient of
correlation listed is that between the factor indicated and achievement
in terms of average grade-points. All students for whom data are available
are included whether or not they completed their courses or wrote final
examinetions. Items are listed in order of the degree of correlation,
positive or negative, found,

Correlation between Achievement (Average Grade -Points) and:-

(1) College Entrance Record (average percentage on High School Leaving

examinations) - - - = = - = = = = = = = =« ~ = = = = =~ = = - +.52 % 06
(2) Course load (number of courses taken during the academic year)-+.33 f .04
(3) "Linguistic" Aptitude (score on the "linguistic" section of the

American Council on Education Psychological Examination) - - +.29 f .05
(4) Reading Ability (score on ‘hipple's High School and College ,

Reading Tést) ------------------------ +.26 - .05
(5) Interval Since Former Schooling (number of years elapsed between

completion of secondary schooling and entrance to the evening ,

college) - = = = = = == = - = ===---=====-==-=-+ +.25 - .05
(6) Scholastic Aptitude (gross score on the American Council on ,

------------ +.22 - .05

Education Psychological Examination)

(Coefficients of correlation below this line are not statistically significant.)
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(8)

(9)

(10)

(11)

(12)

(13)

(14)

(15)

(16)

(17)

(18)
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Income (monthly earnings in dollars) = = = = = = = = = = - =

[ ]

Positiveness of Career Aim ("Yes" answers to the question, "Have -

you a definite aim in life, regarding your career, etc.?") ¥.16

Social Adjustment ("social ad justment" score - high scores

indicate tendency to be retiring rather than aggressive
in social relations - on the Bell Adjustment Inventory)

Age (in years) - = = = = = = = == = = = = = - = - - - - -

Health 4djustment ("health adjustment" score - high scores

indicete poor edjustment - on Zell Adjustment Inventory)

+.13

8

-014 -06

[IE BRI

o’

+.11 - .06

Home Adipstment ("home adjustment"score - high scores indicate

poor adjustment - on Bell Adjustment Inventory - - - - =

Tenure of 3tudies (number of years the student has been

studying in the evening college) - - - - - -~ - = - = ~

Length of Time Required for Payment of Tuition Fees (in

ronths) = = = = = = = = = == ===~ ===-=---°-<

2etio of iome Study to Class .iours (number of hours spent

in home study each week for each hour spent in classes)

mQuentitative™ Aiptitude (score on the rQuantitative”

section of the ~merican Council on Zducation

Psychological Examination)

Occupational Adjustment (dccupational adjustment” score

- high scores indicate poor ad justment - on the Bell

~djustment Inventory)

tional Adjustment ("emotional ad justment” score -

high scores indicate poor ad justment - on the Bell

- - - = e
- s ww an - = -
- -
- e o

Ad justment Inventory)

I 4

-.09

| 4

+.08

| rale

+.06 - .06

+.04 - .06
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(19) Effective 3tudy iiabits (score on the YWrenn Study Habits

Inventory) - = = = = = = = = - - - - - 4 - . .. _ . | +.03

- .06

(20) iorking Hours (per week) - = = = = = = = = = - - - - _ -.01 3 .06
(21) Social and Personal sdjustment ("total adjustrent"

score on llell fdjustment Inventory) - - - - = - - - +.00 1 .07

This is icterestin:,. In no cese is there a high relationship
between achievement and any single factor measured. The highest
relationship found is that betiecen achievernient and average percentage on
“igh 3School Leaving examinetions (r = .52). This relationship, in the
language of tre statistician, is "substantial" or "marked". (4)

The coefficients of correlation between achievement and course
load, between achievement and "linguistic" aptitude, between achievement
and reading ability, betwcern achievement and the interval since former
schooling, and between wciievement and scholastic aptitude - all are in

the range described as "low" correlation, present but slight.

In no other case is the obtained coefficient of correlation even

statistically si/mificant! It is not as much as four times its probable

error.
Several other factors, which do not lend themselves to the method

of correlation used above, seem worthy of attention. The mean achievement

(average . rade-point) scores of the followinz were compared.

(a) With reference to the question, "Heve you & definite aim in life

i i ent score of those who
(regarding your career, etc.)?" the mean achievem

: ; i i he mean score
answered 'yes' was 2.81, which is .34 points higher than t©

of those who answered 'no' but the difference was found to be not sta-

tistically significant.

j = ion. Some Factors in the Ad justment of
e e aadente. o ducatlolﬁ this study of day college students

College students, pp. 15-16. : -

high school marks and average co ege
ghe relationﬁhif bgtwggns:ve§age co% elation of .52 and ﬁhefci{relatlon
grﬁshggnamggase ﬁi' Ps §O%i ggrﬁz and average marks of the full four-year
cg Ygge c urs§ weas ouﬁ o be .49.
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(b) The mean achievement score of those who stated that they allot
themselves certain regular periods during each week for home study

was 2,78, which is .15 points higher than the mean score. of those who
said they did not. Again, the difference is not statistically signifi-
cant.

(¢) The mean achievement score of those whose studies have direct
relationship to the nature of their work was 2.95, which is .29 points
higher than the mean score of those for whom the relationship was slight
and .34 points higher then the mean score of those whose studies bore no
relationship to their work. Still no statistical significance.

(d) In answer to another question students defined their study aims as
(i) strictly vocational, i.e. for occupational advancement (mean achieve-
ment score, 2.62), (ii) partly vocational, partly cultural or recreational
(mean achievement score, 2.86), or (iii) wholly cultural or recreational
(mean achievement score, 2.55). The mean score of those whose professed
aim was partly vocational and partly cultural is .24 points higher than
that of those whose aim was strictly vocational and,.3l points higher
than that of those whose aim was wholly cultural. Again, as in other
coﬁparisons above, the differenfe between the means was found to be not

statistically significant.

One is tempted to conclude, on first exemination, that thesé data

tell us practically nothing about the relationship existing between
achievement and the various characteristics and factors we have been

studying. True, & student's stending with respect to any one factor

has no significant predictive or prognostic value. But isn't that

fect, in itself, significant? If no one factor is sufficiently signifi-
1 ’

cant in its relationship to achievement, then we may conclude that no

predietion of scholastié success in the evening college can safely be
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made on the basis of any single factor. That ought to save us from much
faulty practice in the guidance of prospective students.

What is still more important is the fact that these data explode
many theories now currently held regarding circumstances thought to be
adverse for evening college students.

"Some students take too many courses during a single academic year,"
say instructors. "They can't do justice to them." The evidence indicates,
however, that those who wish to or are allowed to take heavier than average
loads tend to get slightly higher, rather than lower, grades than those
carrying light course loads.

"Students who have been out of school for an appreciable length of
time forget so much of what they learned in high school that they have
difficulty with college studies," is another misconception. Our data
show that those goung men and women who return to their studies after an
interval of years do better work than those for whom the interval is
slight or non-existent. Otis, in a study of adults in evening high school,
made a comparison of their grades with relation to the number of years

they had been out of school.

For students who had been out of school less than
six years, the average grade was 77.7; six to eleven years,
86.6; twelve to sixteen years, 85.6; seventeen to.twentyb
two years, 84. It will be noted that the group w1tp the
highest average grade had been out of school from six to
eleven years; the group with the lowest average grade had

been out of school less than six years...

This highly crediteble achievement of adult students
in terms of average grades is no doubt partly the result
of a self-selective process that sends the more capable

persons back to school. (5)

(5] Otis, D.S.,"When Adult Interests and Academic Requirements Meet", p.57.
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Further comparable evidence is presented by Dr. Ned. H, Dearborn

of New York University.

A recent survey of students' records in the New York

University division of general education revealed that

adults who have been out of school eight years or more do

better in thjAr studies than young men and women who have

but recently left high school. (6)

"0lder people cen't compete with those in their 'teens and early
twenties," say others. Our data show that age, of itself, makes no
difference, As Dr, Frank L. Debatin once said, "It's urge not age
that counts.,"

Obviously, as Otis also suggests, there is a procéss of self-
selection actively operating in the formation of the evening college
body under scrutiny. This process of selection, fortunately, may
always be expected.

What, in brief, have we learned from these statistical studies?
First - that the only single factor bearing a substantial relation-
ship to achievement in the evening college is achievement in high
school, which, after all, was the result of the combined effect of a
host of factors, maany of which mst still be effective in the evening
college in spite of what would seem to be, for the student, now an
employed adult, very different circumstances. Second - that while
there is a slight relation between achievement and several other
individual factors, there is no significant relationship between
achievement and most of those measured.

We are forced to the conclusion, therefore, that it would likely

be more profitable to examine the combined effect on achievement of

T6) Yew York Times, December 17, 1939.
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the many factors present, rather than to continue to isolate statistic-

ally factors which never in reality exist alone.

O. Comparison of High and Low Scholarship Groups

For further illumination profiles were plotted for two groups of
evening undergraduates - a high scholarship group consisting of those
with an achievement score (average grade-points) of over 3.5, which,
in terms of letter grades includes grades A+, A and A-, and a low
scholarship group consisting of those with an achievement score of
under 1.5, including grades C, F, Incomplete and Absent. These
profiles are shown in Figure 23.

For each group the median scores for each of the several factors
measured were calculated, Then the percentile ranks (with reference
to the distribution of scores of all evening undergraduates) of these
medians were determined and plotted. This is a rough measure, but,
as examination of the profiles will show, it proved quite helpful in
high-lighting outstanding characteristics of the high and low scholar-
ship groups.

Further, we have assumed that percentile ranks between the 40th
and the 60th are so close to the medians of the whole evening college
student body that they may be considered as indicating no significant
relationship between achievement and the factor concerned.

Our profiles indicate, therefore, that evening undergraduates

in the high scholarship group are characterized by:

(1) Higher than average percentage on High School Leaving examinations.

(2) Heavier then average course load.

(3) Higher than average score on the n1inguistic" section (IL~score} of
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the American Council on Education Psychological Examination.
(4) Higher than average "health adjustment® score (high scores indicate
poor adjustment) on the Bell Adjustment Inventory.

They indicate, further, that evening undergraduates in the low

scholarship group are characteriged by:

(1) Smaller than average number of years' interval between completion
of high school and entrance to the evening college.

(2) Lower than average percentage on High School Leavin{éxaminations.
(3) Lighter than average course load.

(4) Lower than average score on the "linguistie" section (I~score} of
the American Council on Education Psychological Examination.

(5) Lower than average score on Whipple's High School and College
Reading Test.

(6) Smaller than average number of working hours per week.

(7) Lower than average ratio of home study hours to class hours per week.
(8) Lower than average "social ad justment" score (low scores indicate
tendeney to be aggressive rather than retiring in social relations) on

the Bell Adjustment Inventory.

(9) Higher than average "emotional ad justment” score (high scores indicate

poor adjustment) on the Bell Ad justment Inventory.

(10) Higher than average "total ad justment" score (high scores indicate

poor adjustment) on the Bell Adjustment Inventory.
Still further, the profiles jndicate that high and low scholarship
1
groups do not tend to differ appreciably with respect to:

(1) Age.

(2) Tenure of studies in the evening college, that is, the number of
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years they had, at the time of this study, been members of the evening
undergraduate body. (See also, a study by Williams (7) which casts
considerable doubt upon the popularly accepted thesis that seniors earn
higher grades than they earned as freshmen. )
(3) Score on the "quantitative" section (Q=score) of the American
Council on Education Psychological Exemination.
(4) Gross score (G-score) on the American Council on Xducation
Psychological Examination.
(5) "Home adjustment" score on the Bell Adjustment Inventory.
(6) "™Occupational adjustment" score on the Bell Ad justment Inventory.
(7) Score on the Wrenn Study Habits Inventory.
(8) Monthly income.
(9) Iumber of months required for payment of tuition fees.

This examination would seem to show, then, that the most signifi-
cant factors in relation to achievement are, in this order:
(1) High School Leaving examination record.
(2) Score on the "linguistic" section (I~score) of the American Council
on Education Psychological Examination.

(3) Size of course load.

These are the three factors for which higher than average scores
(or size, in the case of course load) are characteristic of the high

scholarship group and lower than average scores are characteristic of the

low scholarship group.

(7) Williams, Robert L., "Academic Suc¢ess of Individual College Students
fhrouéhout their Total Period of Residence."
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6. Summary and Conclusions

By way of summary we list below the ma jor findings of the studies

reported in Chapter V.

Student "mortality" within the academic year

8l.75 of the undergraduates who registered for courses in the year
1938-39 completed the year's work and wrote final examinations. Of the
other 18.3,0 some did not enter classes, some withdrew during the year and
some wrote no examinations,

The ma jor reasons for withdrawal given by this 18.3% of undergraduates
were interference of work, ill health, financial difficulty and removal from
the city.

l.easurement of achievement

666 grades assigned to 203 undergraduates in 1938-39, when plotted,
followed approximately the "normal" curve. The median achievement score
(in average grade-points) was found to be 2.52, midway between grades "B"
and "B#", with "B" the lowest clear passing grade in the series A%, A,"Aé,
B¢, B, C, F,.

A comparison in the year 1937-38 of the grades assigned to day and

evening college students in the same courses revealed that the mean achieve-
ment score of the evening division students was significantly higher than
the mean achievement score of the day division students.

Opinion regarding factors affecting achievement

Factors thought by instructors to hinder the achievement of evening

college students are, chiefly: (a) Lack of time for study, or excessive

course loads (probably more correctly interpreted as lack of the planning



- 102 -

of study time, or ineffective study habits), (b) Lack of background for
studies undertaken (heterogeneity of background and ebility in class
groups), (c) Fatigue, and (d) Lack of opportunity for informal consult-
ation between instructors and students outside of class time.

Students listed these as the chief factors which may possibly
militate against the success of evening college students in their studies:
(a) Lack of time for study (b} Interference of outside activities or
lack of opportunity for recreation, (¢) Fatigue, and (d) Financial in-
security.

Relation between various factors and achievement

Studies of the correlation between various single factors and
achievement (average grade-point) scores showed statistically significant
relationship in only five cases: (a) between achievement and average
percentage on. High 3chool leaving exaiiinations, (b) between achievement
and size of course load, (c) between achievemént and score on the "linguistic”
section (I~score) of the Americen Council on Education Psychological Examin-
ation (d) between achievement and score on Whipple's High School and College

Reading Test, end (e) between achievement and gross score on the American

Council on Education Psychological Examination.

In no case was the coefficient of correletion notably high. No

significent correlation was found between achievement and income, positive-

ness of career aim, age, number of years' interval between completion of

high school and entrance to the evening college, scores on the Bell Adjustment

Inventory, tenure of studies in the evening college, number of months required
’

for payment of tuition fees, ratio of home study to c¢lass hours, score on the

i i ion Psychological
mquantitative" section of the Americen Council on Education Psy g
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Examination, score on the Wrenn Study Habits Inventory, or number of
working hours per week.

Small but statistically insignificant differences in mean achieve-
ment scores were found to exist between those who have and those who have
not a definite career aim, between those who claimed they "budget®" their
study time and those who did not, between those whose studies are directly
related to the neture of their work and those whose studies are slightly
related or are not related, and between those whose study aims are partly
vocational, partly cultural, and those whose zims are strictly vocational
or wholly cultural,

Comparison of high and low scholarship groups.

By the use of profiles, hig: and low scholarship groups were compared
with reference to most of the seme factors considered above.

The high scholarship group was found to be characterized by:
(a) superior college entrance record, (b} heavy course loads, (c) high
"linguistic" aptitude, (d) poor "health adjustment".

The low scholarship group was found to be chéracterized by:
(a) short interval between high school and evening college, (b} inferior
college entrance record, (c) light course loads, (d) low "linguistic"
aptitude, (e) poor reading ability, (f) comparatively short working hours,
(g) tendency to be aggressive rather than retiring, (h) poor emotional
adjustment, and (i) poor total personal ad justment.

High and low scholarship groups were found not to differ appreciably

with respect to: (a) age, (b) tenure of studies in the evening college,
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(¢) "quantitative" aptitude, (d) "gross" scholastie aptitude, (e) home
ad justment, (f) occupational adjustment, (g) study habits, (h} income and
(i} number of months required to pay tuition fees.

Kost significant, in relation to achievement, are, according to this
study of profiles, college entrance record, "linguistie" aptitude and size
of course load.

Conclusions

After consideration of the findings of these various approaches to
the problem of understanding the influence of various factors on the
achievement of evening colleze students we conclude that:

(a) The chief causes of student "mortality"-or withdrawal during
the academic year are interference of work, ill health, financial diffi-
culty and removal from the city.

(b) The achievement of evening college students is at least equal,
possibly superior, to that of day college students in the same courses
and in the same college.

(¢) Conditions favoring scholastic achievement in the evening
college most certainly include these - a superior college entrance
record and high "linguistic" aptitude. (As has been suggested, the
former is significant probably because it represents the result of the

influence of a combination of factors effective during the high schqol

period and still effective in college. The significance of the latter

might be explained by the premium placed on "linguistic" ability by the

emphasis on verbalizing in class discussions and the tendency for

instructors to rate highest the students who express themselves best,
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not only in discussion but also on examinations, which are usually of the

"essay" type. "Quantitative" aptitude and gross scholastic aptitude scores
might be found to have‘a higher relationship to achievement if instructors
were not influenced by expression and if objective type examinations were

used, particularly in science courses.

(d) Conditions detrimental to achievement includé - poor organization
of time, fatigue, inferior college entrance record, low "linguistic" aptitude,
poor reading ability, and maladjustment of personality.

(e) o single factor measured (with the possible exception of the
average percentage on High School lLeaving examinations) has a sufficiently
high relationship to achievement to warrant its use as’the sole measure of
probable success.

(£) Motivation and other factors effective in the selection of the
evening college student personnel are more important in relation to achieve~
ment than are age, the length of the interval between completion of high
school end entrance to the eveninz college, or the number of courses taken

in any one academic year.
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CHAPTER VI

CONCLUSION

At the close of Chapter 11 we stated our thesis as follows: "The
facilities in Canada for the formal college education of employed
adults are few. The need for an increase in these facilities is great.
Employed adults make good students. Ixpansion of educational opportunity
for them is more than desirable; it may well be an important factor in
the progress of the nation."

We have shown that while over 11,000 employed adults were following
undergraduate or postgraduate studies for credit toward university
degrees in thirty-one institutions of higher learning during the year
1938-39, the general attitude of meny adult educationists is not in
favour of "formal" extension courses for adults. Existing facilities
favour teachers and clergymen almost exclusively. The need for expansion
is in the evening college field so that adults employed'in business and
industry may have the opportunity of higher education.

One of the eight institutions in Cemnada which offer university
studies in evening sessions was deseribed in detail, indicating how
feasible this form of organization is.

A detailed analysis of the characteristics of evening college

students provides us with much material for understanding the nature

and problems of the clientele of the evgning college. It is most

reassuring, too, in that it reveals aptitudes and gbilities among

adult students which are at least equal if not superior to those of

regular session gtudents.



- 107 -

Finally, in our study of the achievement of evening college students
we have isolated certain factors related to successful study and others
releted to unsuccessful study. We have discovered that their achievement
records are favourable, and have been able to correct several current
r.isconceptions regerding the likelihood of good scholarship among adult
students.

It is to be hoped that this small addition to the resources of
adult education will help to increase the service of Canada's universities
and colle.:es to a portion of their community now virtually neglected - the
legion of employed edults who have both the desire and the qualifications

for a college education.
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Questionnaire for colleges and universities
to determine the extent of facilities in

Canada for the formal college education of
er.ployed adults.



FACILITIES in CANADA for the FORMAL COLLEGE EDUCATION of EMPLOYED ADULTS

Please complete, and return to E.F. Sheffield, Registrar, Sir George Williams
College, 1441 Drummond Street, Montreal, Quebec.

Note: Definite terms such as "undergraduate,” "graduate and "degrees and
diplomas" used below should be interpreted as they are used in the statistical
tables of the Annual Survey of Education in Canada issued by the Education
Branch, Dominion Bureau of Statistics. (For example, see Table 43B for use o’

andergraduate™ and "graduate,'" and Table 454 for classification of "degrees ...
diplomas.™)

The information requested in section 2, below, would be included in the
data you would list in Section I, Part C, columns 2 and 3, of your "Annual
Report of Universities and Colleges" to the Dominion 3ureau of Statistics -
Education Branch.

The information requested in section 4 (2) & (3}, below, would be in-
cluded in the data you would list under Section V of the same "Annual Report.™

1. Name of College or University ......... cevesaces-e.ae on Ciesececenanna vee

® @ 0 v e oe s s ® e 0 0 00 00 0 v o0 ® e 00 000 0 ®e v e s @ o8 - ve e s e oo ® o a2 co oo ® e e e e

2. Number of fully matriculated undergraduate aml graduaie students studying,
in other than regular day sessions, for university credit or for degrees
or diplomas during the academic year 1938-39:

a. By Correspondence (Extramural courses, Directed Reading, etc.) ......
b. In Summer Sessions (Summer Schools, etc.) — Summer, 1939 ceeaes
c. In Zvening Classes (including late afternoon and Seturday) ceesnen

d. By other means, but not including regular winter day sessions

(specjrfyz ."00'..0..‘.00...". ------- o o9 & . . e & l'l...l.o.".} " s 0 60 0
Gross Total, 1938-39 sesaen
Less Duplicates etcaas

Net Total, 1938-39

3. May employed adult students qualify for college or university degrees or

diplomas:
a. Entirely by Correspondence? .......... Ceeeesesesriaecsaceans et
b. Intirely by attendance at Summer SegSioNSs? .e-ccececeenttsencncccnann

c. Entirely by attendance at Evening Classes (as in 2¢]7 cecerercacnann.

d. PEntirel other means as specified in 24 abm.re’? ........ sescreeeenn
e. Only hfys:ze combination of a, b, ¢ or d? (Indicate necessary combina-

tion letters e'g. "a&‘b") ceseeaae « s e . ;-oo:.:c-onc-o ccccc e e e
. mst :iey attena reguiar day sessions to complete their study for a

PRI BRI R IR BRI B R B B 2 LR B B A A A

de@ee ordiplomﬂ? ..l"......0.‘0..“.'.‘..
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Indicate below.

Indicate below-

and diplomas were awarded in 1939
Indicate below.

(3) No. Awarded
1929

--------
nnnnnnn
-----
@ e e 0 e P 0PV CEC e e s 0 e e s 0 0o s e

ooooooooooo

se enclose printed announcements,

by your institution for the formal

(1) In what major fields are the studies followed by students listed in
section 2, above? (Arts, Science, Commerce, etc.)
(2) In each field, what degrees and diplomas (if any ) ore availahle to
employed adults not attending regular day sessions?
(3) How memy of each of these degrees
to adults not attending regular day sessions?
(1) Fields of Study (2) Degrees and Diplomas
for credit Offered
‘7hen returning this questionnaire, plea
catalogues, calendars and other descriptive matericl, if available, which
elaborate on the opportunities offered
college education of employed adults.
This questionnaire has been mailed to ¢

If you know of othcrs in Canada which o
employed adults, will you please enter

Acadia University

St. Mary's College

Mt. St. Vincent College

Mt. Allison University

University of New 3runswick

Sir George Williams College

University of Bishop's College

McGill University

United Theological College

U. de Montreal - Faculte des Lettres

U. de Montreal - Faculté de Philosophie

Ecole des Hautes Etudes Commerciales

Institute péﬁagogique

Ecole des Sciences Sociales,
Economiques et Politiques

Collége Marguerite Bourgeoys

Université Laval

Universitc” d'0ttawa

he following collegesand universities.

ffer formnl college education for
their names in the spaces provided?

Colldge des Dominicains d'Ottawa
Universii;s of Western Ontario
Taterloo College

Queen's University

McMaster University

St. Potrick's College

University of Toronto

Emmanuel College, Toronto
Wycliffe College

Ontario Veterinary College
Brandon College

University of Saskatchewan

St. Androw's College

University of Alberta

Mount Royal College

University of British Columbia
Victoria College

Union College of British Columbia

LI Da‘bellllI
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Questionnaire for evening college students,
Sir George ./illiams College.



QUESTIONNAIRE

FOR EVENING COLLEGE STUDENTS.

SIR GEORGE WILLIAMS COLLEGE.

Instructions and explanatory notes. This questionnaire, as are the others
given to you in connection with the Evening College Survey, is intended to
elicit information which may help the administration to discover the
factors related to success in evening studies. Your answers will be
treated in entire confidence and will not in any way be used either for
you or against you in the assignment of grades on your courses. Please
answer accurately every question which applies to you. Note that you are
asked to record your Survey Number, not your nams.

l. Your Survey Number Date
2. Date of Birth Ags Sex
3. Are you (1l)married? {2) engaged? (3)going steady?

(4)quite free?
4. What level of schooling did you attain before entering the Faculty

of Arts, Science and Commerce of Sir George “7illiams College?

5. Counting from your first year of school, what is the total mumber of

years of schooling you have spent in reaching this level?

6. In what languags did you do this schooling?

7. ‘hat is the language spoken in your home?
8, Number of years' interval between completion of the above-mentioned

schooling, and entrance to the Faculty of Arts, Science and Commercs

9. To what extent did you pursue purpossful reading or study in this

interval? (1)Consistently (2)some ________ (3)very little

(4)none Explain in general terms:

10. Have you taken any evening courses in this interval?

If so, for how many years?
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11, Indicate (in_hours per week) the present distribution of your tims in the

following categories: (1)%ork (2)Classes (3)Home Study

(4)0ther major activity or activities (specify)

{5)0ther leisure time (such as evenings in which you do as you please) not
accounted for abovs (6)Sleep (7)Travel to and from the

College (Note: It is not expscted that the hours you have
entered ahove will agres with the total mumber of hours in a week.)

12, Do you allot yourself certain regular periods during each week for homse

study? Do you keep to this schedule?

13, What are the conditions under which you do most of your home study?

(1)Alone in a separate room (2)Other people present,
but quiet? (3)Amidst noiss and movement
(4)In the College library (5)0ther (specify)

14. On evenings you have classes, where do you usually eat your supper?

(1)Home (2)Restaurant (3)Lunch counter

(4)Go without (5)0ther (specify)

15, How much time have you for this meal on class nights?

16, Do you participate in activities of the Evening Faculty Student Society?

If 80, in what way?

How many hours per week does, or will, this take, on the average?

17. What is the degree of the relationship between your programmé of studies and

the nature of your work? (1l)Direct relation

(2)Slight relation (3)No relation




18.

19.

le

22,

—5-

Is your aim in following these studies (1)Strictly vocational, i.s. for

occupat ional advancement? (2)Partly vocational, partly
cultural or recreational? (3)Wholly cultural or
recreational? (4)0ther? (spscify)

— e e —

If you checked (1) or (2) in question 18, above, do you wish (1)change

your vocation? (2)advance in your present vocation?

or (3)prepare for whatever opportunity may present?

If you checked 19 (2), has your employer assured you of advancement on

completing your course?

Have you a definite aim in life (regarding your career, &tc.)?

What is it?

e~ _ - -

Are you registersed (l)as an undergraduate, proceeding to a diplomsa or a

degres? or (2)as a partial student?

List all your present courses, indicate "L" (1like), "I" (indifferent) or
*p" (dislike) for each, and in a word or two, explain your attitude toward
cach,

Course(s) L, TorD Why?

[

1

. e e ——— el = ——— e ——
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23. List your courses egain below and check under the appropriate heading, your
rating of the instructor of eash course. (You are again assured that your
opinion will be kept anonymous.)

Course(s) Poor Fair Good  Very Good Excellent

Comments (if any)

24, Do you feel that your course is suitable

(1)to your abilities?

(2)to your needs?

25. Whose wish 1s now predominantly responsible for your attendance at the

College? Your own? Your employér's?

Your family'a? Other? (specify)

26. Does your employer show an interest in your studies?

27, Does your family show an interest in your studies?

28. What is your occupation?

Your title, 1f any?

What is the nature of your work?



29.

31,

32.

33,

35,

36.

37.

38.

39.

-5.

ATe your earnings paid as (1Ysalary? (2)salary snd commission?

(3)commission? (4)hourly wage? (5)piece vork?

(6)other? (specify)

What are your average monthly earnings? §

Are you wholly sclf-supporting?

Do you live (1)with your parcnts? (2)with your own family?

{3)with friends? (4)alone (boarding or rooming, etc.)?

At your home, have you & Telephone? Radio?

Adutomobile? More than 100 books? Two or more

magnzines every month?

How many people (other than yourself) are (1)wholly dependent upon your

earnings? (2)particlly dependent?

After expenses have been met for shelter, food, clothing, dependents, and

guch necessities, how much per month have you for yourself (for education,

entertainment, incidental personal expenditures, etc.j? $

How would you describe your finanoial position? (1)comfortable

(2)just dbreak even (3)must struggle to keep out of debt

(4)in debt {(5}flat broke

Do you “budgst” your incomec? Do you live within your budget?
How are you finencing your study at the College? (Check below the person or

persons sharing in the payment of your fees) (1)Yourself

(2)Your employer (3)Your fomily

(4)Other (specifty)

What, in your opinion, are feotors that may possibly militate ageinst the

succesds of evening college students in their studies?
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40, VWhich, if any, of these apply to you?

41, The execcutive officers of the college are men trained and experienced in

the counselling ~nd guidence of sdults, Vould you care to consult any one

of them regarding educational, vocntional or personal matters?

You are free to do so at any time. If you wish, state briefly the nature

of your problem.
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3. The Adjustment Inventory, Adult Fomm,
by *ursh L, Bell.



THE ADJUSTMENT INVENTORY

ADULT FORM

By HUGH M. BELL

Published by

STANFORD UNIVERSITY PRESS
Stanford University, California

NAME SEX OCCUPATION

MARRIED OR SINGLE EDUCATION (HIGH-SCHOOL GRADUATE, ET_CJ DATE

DIRECTIONS

Are you interested in knowing more about your own personality? If you will answer honestly
and thoughtfully all of the questions on the pages that follow, it will be possible for you to obtain
a better understanding of yourself. These questions have been carefully selected, and then given to
a large number of persons. By comparing your answers with the answers of the group you will se-
cure a more accurate notion of yvour own characteristics. The value of this to you will be in propor-

tion to the care and honesty with which you answer each question.

Your answers to the questions will be treated in the strictest confidence. Therefore, feel free to
give candid replies. There are no right or wrong answers. Indicate your answer to each question by

drawing a circle around the “Yes.” the “No.” or the “*?.” Use the question mark only when you are

certain that you cannot answer “Yes,” or “No.” There is no time limit; but work rapidly.
If you are not employed now, answer the occupational questions with reference to the last posi-
tion which you held. Housewives who are not employed outside the home should omit the questions

referring to working conditions.

No. SCORE DESCRIPTION ‘ REMARKS

©
b
11 e
i ) |
i !

Copyright 1938 by the Board of Trustces of the Leland Stanford Junior University
All rights reserved

A
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4c
Se

6b

Be
fe

10d

12e

28¢
30e
31a

d2¢

38b
39d
40a
4le
42b
43d
44c
45e
46a
47d

48b

50¢
Sla
52¢
53b

54d

Yes
Yes

Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes

No

No
No

No
No
No
No
No
No
No
No
No

No
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Does the place in which you live now in any way interfere with your obtaining the social life wi
you would like to enjoy? i

Do you have ups and downs in mood without apparent cause? |
Are you troubled occasionally by a skin disease or skin eruption such as athlete’s foot, carbuncles j
boils?

Do you feel self-conscious when you have to ask an employer for work?
Do you sometimes get badly flustered and “jittery” in your present job?
Have you had any trouble with your heart or your kidneys or your lungs?

Do you feel that your present home environment allows you enough opportunity to develop your
personality ?

Do you like to participate in festival gatherings and lively parties?

Do you think you made the wrong selection of your occupation?

Have you ever been extremely afraid of something which you knew could do you no harm?
Is any member of your present home very nervous?

Does your present work allow you time off each year for some vacation?

Have you ever been anemic (lacking in red blood corpuscles)?

Do you worry too long over humiliating experiences?

Do you find it difficult to start a conversation with a stranger?

Did you disagree with your parents about the type of occupation you should enter?

Does it upset you considerably to have some one ask you to speak when you have had no time to pre
your talk?

Does some particular useless thought keep coming into your mind to bother you?

Do you take cold rather easily from other people?

Do you think you must “play politics” to get promotion or an increase in pay in your present job?
Do you keep in the background on social occasions?

Have you had unpleasant disagreements over such matters as religion, politics, or sex with the pe
or persons with whom you live?

Do you get upset easily?

Do you find it necessary to watch your health carefully?

Has there ever been a divorce among any members of your immediate family?

Has your employer always treated you fairly?

Do you frequently come to your meals without really being hungry?

Are you often in a state of excitement?

Do you feel embarrassed if you have to ask permission to leave a group of people?

Do you think that you have to work too long hours on your present job?

Have any of the members of your present home made you unhappy by criticizing your personal appearar
Do you find that you tend to have a few close friends rather than many casual acquaintances?
Have you had an illness from which you feel that you have not completely recovered?

Does criticism disturb you greatly?

Are you happy and contented in your present home environment?

Would you like to secure some other job than the one you now hold?

Are you often the center of favorable attention at a party?

Do you frequently have shooting pains in the head?

Are you troubled with the idea that people are watching you on the street?

Do you feel a lack of affection and love in your present home?

Do you have considerable difficulty in knowing just where you stand with your present employer?
Do you suffer from sinusitis or any obstruction in your breathing?

Are you bothered by the feeling that people are reading your thoughts?

Do you make friends readily?

Do you feel that your present employer or boss holds a personal dislike or grudge toward you?
Do the person or persons with whom you now live understand you and sympathize with you?
Do you day-dream frequently?

Has any illness you have had resulted in a permanent injury to your health?

Do you have to work on your present job with certain people whom you dislike?

Do you hesitate to enter a room by yourself when a group of people are sitting around talking toget! |
Do you feel that your friends have happier home environments than you?

Do you often hesitate to speak out in a group lest you say and do the wrong thing?

Do you have difficulty in getting rid of a cold?

Do ideas often run through your head so that you cannot sleep?
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Does any person with whom you live now become angry at you very easily?

Are you getting enough pay on your present job to support those who are dependent upon you?
Are you troubled with too high or too low blood pressure?

Do you worry over possible misfortunes?

If you come late to a meeting would you rather stand or leave than take a front seat?

Is your present boss or employer an individual whom you feel you can always trust?

Are you subject to hay fever or asthma?

Are the members of your present home congenial and well-suited to each other?

At a reception or a tea do you seek to meet the important person present?

Do you feel that your employer is paying you a fair salary?

Are your feelings easily hurt?

Are you troubled much with constipation?

Do you dislike intensely certain people with whom you live now?

Are you sometimes the leader at a social affair?

Do you like all the people with whom you work on your present job?

Are you bothered by the feeling that things are not real?

Do you occasionally have conflicting moods of love and hate for members of your immediate family?

Do you feel very self-conscious in the presence of people whom you greatly admire but with whom you
are not well acquainted?

Do you frequently experience nausea or vomiting or diarrhea?

Do you blush easily?

Have the actions of any person with whom you now live frequently caused you to feel blue and depressed ?
Have you frequently changed jobs during the last five years?

Do you ever cross the street to awoid meeting somebody?

Are you subject to tonsillitis or other throat ailments?

Do you often feel self-conscious because of your personal appearance?

Does your present job fatigue you greatly?

Is the home where you live now often in a state of turmoil and dissension?

Do you consider yourself rather a nervous person?

Do you greatly enjoy social dancing?

Are you subject to attacks of indigestion?

Did either of your parents frequently find fault with your conduct when you lived with them?

Do you feel that you have adequate opportunities to express your own ideas in your present job?
Do you find it very difficult to speak in public?

Do you feel tired most of the time?

Is the pay in your present work so low that you worry lest you be unable to meet your financial obli-
gations?

Are you troubled with feelings of inferiority?

Do the personal habits of some of the people with whom you now live irritate you?

Do you often feel just miserable?

Has it been necessary for you to have frequent medical attention?

Have you had a number of experiences in appearing before public gatherings?

Have you been able to get the promotions you desire in your present job?

Does any member of your present home try to dominate you?

Do you often feel fatigued when you get up in the morning? ¥ 2

Do any of the people with whom you work have personal habits and char_acterlstlcs which irritate you?
When you are a guest at an important dinner do you do without something rather than ask to have it
passed to you?

Does it frighten you to be alone in the dark? ; .

Did your parents tend to supervise you too closely ?vhen you lived with them.?

Have you found it easy to make friendly contacts with members of the opposite sex?

Are you considerably underweight?

Does your present job force you to hurry a great deal? - pipetd ’

Have you ever, when you were on a high place, been afraid tbat you might jump off 7

Do you find it easy to get along with the person OF persons with whom you hvr.: now? :

Do you have difficulty in starting conversation with a person to whom you have just been introduced ?

Do you frequently have spells of dizziness?

Are you often sorry for the things you do? ‘ .
Doesyyour present employer or boss take all the credit for a piece of work which you have done your-

self?
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Do you have frequent disagreements with the individual or individuals where you live now concern |
the way things are to be done about the house?

Do you get discouraged easily?

Have you had considerable illness during the last ten years?

Have i'nu had experience in making plans for and directing the actions of other people such as cc |
mittee chairman, leader of a group, ete.?

Do you feel that you are just a cog in an inhuman machine in your present job?

Does any person in the place you now live frequently object to the companions and friends with wh
you like to associate?

Are you subject to attacks of influenza?

Does your present employer or boss praise you for work which you do well?

Would you feel very self-conscious if you had to volunteer an idea to start a discussion among a grc
of people? '

Have you frequently been depressed because of the unkind things others have said about you?
Are any of the members of your present household very easily irritated?

Do you have many colds?

Are you easily frightened by lightning?

Are you troubled with shyness?

Did you enter your present job because you yourself really wanted to go into it?

Have you ever had a major surgical operation?

At home did your parents frequently object to the kind of companions you went around with?
Do you find it easy to ask others for help?

Do you get discouraged in your present work?

Do things often go wrong for you from no fault of your own?

Would you like very much to move from the place where you now live so that you might have me¢
personal independence?

When you want something from a person with whom you are not very well acquainted, would y
prefer to write a note or letter to the individual than go and ask him or her personally?

Have you ever been seriously injured in any kind of an accident?

Do vou dread the sight of a snake?

Do you feel that your work is supervised by too many different bosses?
Have you lost considerable weight recently?

Does the lack of money tend to make your present home life unhappy?

Would it be difficult for you to give an oral report before a group of people?
Is your present job very monotonous?

Are you easily moved to tears?

Do you frequently feel very tired toward the end of the day?

When you lived with your parents did either of them frequently criticize you unjustly?
Does the thought of an earthquake or a fire frighten you?

Do you feel embarrassed when you have to enter a public assembly by yourself after everyone else |
been seated?

Do you find that you have very little real interest in your present job?
Do you sometimes have difficulty getting to sleep even when there are no noises to disturb you?

Is there anyone at the place where you live now who insists on your obeying him or her regardless
whether or not the request is reasonable?

Did you ever take the lead to enliven a dull party?

Do you feel that your immediate superior or boss lacks sympathy and understanding in dealing W'
you as an employee?

Do you often feel lonesome even when you are with people?

As a youth did you ever have a strong desire to run away from home?

Do you have many headaches?

Have you ever felt that someone was hypnotizing you and making you act against your will?

Do you often have much difficulty in thinking of an appropriate remark to make in group conversatiol

Do you sometimes feel that your employer does not show real appreciation of your attempts to |
your job in a superior manner?

Have you ever had scarlet fever or diphtheria?

Do you sometimes feel that you have been a disappointment to your parents?
Do you take responsibility for introducing people at a party?

Do you experience a fear of losing your present job?

Do you frequently have spells of the blues?
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4. American Council on Education Psychological
Txanmination for College Freshmen.



1938 Edition

AMERICAN COUNCIL ON EDUCATION

Psychological Examination

For College Freshmen

Prepared by L. L. Thurstone and Thelma Gwinn Thurstone
The University of Chicago

Name .

(Last Name (Given name or initials)

Score

Percentile

Arithmetic

Analogies

Number Series

Q-SCORE._ ...

Completion.....___..___..
Artificial Language. ...

Same-Opposite......_____.

ESEORE e el r o

GROSS SCORE.._ b L =

Published and Copyrighted by

The American Council on Education

For official use in accredited colleges

744 Jackson Place, Washington, D. C.

All rights reserved
Printed in U. S. A.

[




General Instructions

This examination is different from the ordinary school examination to which you have been accustomed.
The plan for each of these tests is as follows. First, you are given detailed instructions about the test, so that
you know just what you are expected to do. Then you have some practice problems. Then you go to the

test proper. This is the procedure for each of the six tests in this examination. The total examination requires
an hour.

There are six tests in this examination. They represent a variety of tasks. The first three involve
thinking of a quantitative sort, while the last three require more linguistic ability. If you find one test hard,
do not be discouraged. You may find the next test easier. But you should do your best on all the tests.

People differ markedly in the speed with which they can do these different tests. The tests are long
enough to keep everyone busy for the whole time, and you are not expected to complete the tests in the time
allowed. By noting how many questions you can answer in a certain length of time we can determine your
speed on each kind of test. You must begin to work on a test promptly when the examiner calls the start-
ing time and stop immediately when he says: “Stop.” Under no circumstances may any student begin a
test until the starting signal for that particular test has been given. No student may turn back to a test
after the time for it has expired. Each test must be worked on during, and only during, the specified time
as announced by the examiner in charge.

No scratch paper is allowed in any of these tests.

You will record your answers in this test in a special manner. Instead of writing down your answers
in the usual manner, you will record each of your answers by making a black pencil mark between a pair of
lines. The following question and answer illustrate the manner of recording an answer.

George Washington was
Secretary of State —, Governor =, President of the United States ==, Senator =, A member of the Congress =.

The correct answer has been marked by filling in the space between a pair of lines.
Another example is given below.
A word which means the opposite of cold is

weather north stove hot frozen

Here also the correct answer has been indicated by filling in the space between a pair of lines.

For each question in this examination, find the pair of lines that corresponds to the answer you want
to give. Indicate your answer with a solid black pencil mark drawn between the two lmes.. Solid black marks
are made by going over each mark two or three times and by pressing firmly on your pencil. Use only a black

pencil and not, under any circumstances, a colored pencil or a pen.
*

Make your marks as long as the lines.
If you change your answer, erase your first mark completely.
Make no unnecessary marks in or around the lines.

In doing these tests you are to work on only one page at a time. Do not spregc_i the pamphlet like a
k with two pages visible. You are to fold the pages back so that only one page is visible, namely, the page

are working on.
Wait until the examiner gives the starting signal for the first set of practice problems.
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Arithmetic

In this test you will be given some problems in arithmetic. After each problem there are five answers,
but only one of them is the correct answer. Solve each problem and mark the correct answer. The following
problem is an example.

How many pencils can you buy for 50 cents at the rate of 2 for 5 cents?

TO &= 25’ s 125 = TR0 =5 20 =Ime

The correct answer is 20, and therefore this answer has been marked.

Mark the correct answer to the following problem.

If James had 4 times as much money as George, he would have $16. How much
money has George?

You should have marked $4.00.

Mark the answers to the following problems:

In 5 days Harry has saved a dollar. What has his average daily saving been?

day?

John sold 4 magazines at 5 cents each. He kept 3 the money and with the

other 4 he bought papers at 2 cents each. How many did he buy?

When the signal is given (not yet), turn the page and work more problems otrthe same kind. Work
tapidly and accurately. Your rating will be the total number of correct answers. You may not be able to

finish in the time allowed.

Stop here. Wait for further instructions.

Page 5
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Mark the correct answer for each problem below.

Sam had 12 marbles. He found 3 more and then gave 6 to George. How many
did Sam have left?

How many minutes are there between half past one and quarter past two
o’clock?

Thcaas ROz A 5es 60z 75 2z

30¢:=:x: 4O¢ 22222 45# THL SOz 60¢ =::::

If a strip of cloth 24 inches long will shrink to 22 inches when washed, how
many inches long will a 36-inch strip be after shrinking?
30z 315 32 = Baiesas 34

1 6 ety A T 23 et 30 pesat 8{) T

I noticed that our car had gone 8 miles in 15 minutes. How many miles an
hour was it going?
16 2] esiee 3220z 4Q 2202 48 Erens

How many one-inch cubes can be placed in a box 4 inches wide, 6 inches long,
and 2 inches deep?
Sz T2 24500 48 S3zie 96 T

After serving 6 people from a gallon of ice cream, § of it remained. At this
rate, how many more people can be served?

T2 I 5 b 1822 24 =0t 30z

If a fowl loses 3 in dressing, how many pounds of undressed fowl will be
necessary to dress 9 pounds?

T2% e 13§ e 14 fatae i 5::::: 1 8 Eete

If Frank can ride a bicycle 300 feet while George runs 200 feet, how many feet
can Frank ride while George rins 200 feet?

Our school baseball team lost g games. This was § of all they played. How
many games all together did the team play?

A large box contains 3 small boxes, and in each of these small boxes there are
4 tiny boxes. How many boxes are there altogether?

The selling price of a certain book is § of its cost. What is its cost if it sells
for $1.50?

How many times must a man shoot at a target to register roo hits, supposing
that he hits in 409 of the trials?

Two men caught 6o trout. A caught four times as many as B. How many trout
did B catch?

I 2z 24 a2 30z 36.::::: 48 seeed

A man bought land for $100. He sold it for $120, gaining $4 an acre. How
many acres were there?

A quart of onion sets will plant a row 100 feet long. How many quarts will
plant 10 rows each 25 feet long?

William is 6 years old, and his sister is twice as old. When William is ¢, what
will be the age of his sister?

()Z:::! I B2 S ISZ:::! IS bttt 2 Tasers

Robert had a score of 859, right in a set of 20 examples. How many examples
did he solve incorrectlv?




Analogies

In Sample I below the first figure is a large circle. The second figure is a small circle. By what rule
is the first figure changed to make the second? The rule is “making it smaller.” Now look at the third figure.

It is a large square. What will it be if you change it by the same rule? It will be a small square. The small
square at the right is marked to show that it is the answer.

Sample I.

O o ] 5]

I0
il
O
O

In Sample II below the rule is: “Turn the first figure upside down to make the second figure.” Now
look at the third figure and think how it would look when turned upside down. The correct answer is already
marked.

Sample I1.

A T i | |

f—
_%

In Sample III below the rule has two parts: ‘‘Make the second figure of the opposite color and larger
than the first figure.” Apply the rule to the third figure and mark the answer.

Sample I11.

e O m- . L L)

You should have marked the large white square.

Notice that the rule changes from one example to another. You are to do three things to each exercise
on this page and the next.
a. Decide what rule is used to change the first figure to the second.
b. Apply this rule to the third figure.
c. Mark the resulting figure at the right.

Go right ahead now and mark the four exercises below.

Do not wait for any signal.

O O
&8 8
® ©
PR =

\

] e B

1938 Edition

Stop here.

Wait for further instructions.
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In each line below find the rule by which the first figure is changed to make the
second. Apply the rule to the third figure. Mark the resulting figure at the right.
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Number Series

¥ The numbers in each row of this test follow one another according to some rule. You are to find the
rule.

In the problem below each number can be obtained from the one before it by the rule: add 2. The
number at X should be 12. Therefore a mark has been made under 12 in the answers.

3 e =
Problems Answers

SR T 6 B -10 X 9 0lo 1112 15

Find the rule in the problem below and mark one of the answers.

TOE S — 12 10 X g 10 2 I20s

The above series goes by alternate steps of subtracting 2 and adding 3. You should have marked
13 in the answers. Two numbers in the series are missing. One missing number is indicated by a blank.
The other missing number is indicated by the X at the end of the series. It is the value of X in each row
which you are to mark.

Find the rule in each series below and mark one answer in each row. There is a different rule for
each line. Go right ahead. Do not wait for any signal.

1988 17 == 16 14 X 12 S5 diis N6
e 30 Be o N
27 -- 25 25 19 19 X 15 16 17 18 19
I e 22 25 X 18 20 22 24 25

When the starting signal is given (not yet), turn the page and work more problems of the same kind.
Work rapidly because your rating will be the total number of correct answers. You may not be able to fin-

ish in the time allowed.

Stop here. Wait for further instructions.
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Find the rule in each problem below and mark one answer in each row.
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Completion

The following sentence has a word missing at the place indicated by the parentheses.
of the word that best completes the meaning of the sentence.
letters in the missing word.

You are to think
The number in parentheses is the number of

A (4) is a contest of speed. . > i
B o M == P

The missing word is race.

The letter R has been marked because it is the first letter in the missing word.

Do the following example:

The number in the parentheses is the number of letters in the missing word.

A (9) is a place or building for athletic exercises. ..

You should mark G because it is the first letter in the missing word gymnasium.
letters and it completes the sentence

Do the following examples in the same way:

This word has nine

A (5) is an organized company of singers in church service. .

B s Ciz:: D F e Gz
The thin cutting part of an instrument, as of a knife or sword, is called its (5).
A B == E == He= Wi
A mark made with a hot iron, as to indicate ownership, quality, etc.,is called a (5)
B s L s P Sz Vs
An (7) is the commander in chief of a navy..
= Qs | s |95 s
A (3) is a small or portable bed, as of canvas stretched on a frame
T e N H:z:: Cam Baas

When the starting signal is given (not yet), turn the page and work more problems of the same kind.
Work rapidly because your rating will be the total number of correct answers. You may not be able to finish

in the time allowed.

Stop here. Wait for further instructions.
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Think of the missing word in each sentence below. Then mark the first
letter of that word.

A (7) is a character dress such as is worn at fancy balls, etc.

B C D s F oo G
By (10) is meant the hue of the skin, especially of the face.
Gt H sz [ S
A (7)is an edifice for dramatic performances.
D G == M == T 2z W
A (6) is a small pool of dirty water.
G== == Pt S Vo
An (10) is one who prepares and sells drugs for medicinal use
A i E::: | B QO sz U sz
A (6) is an official enumeration of the population of a country or city, etc.
Bz i 1532 55T =
The (9) is an instrument for determining the weight or pressure of the atmosphere.
Beas (o= Kz Rz T
A (7) is one who travels to some holy place as a devotee.
G B 15 (ot W P
A (5)is a fictitious narrative enforcing some useful truth.
Cz Dz F = T Wz
A (7) is a small flask used by soldiers for carrying liquid.
B et Jam P Riz=z=:
Any of the ten symbols expressing number is a ()
Ca Dz M:==: Pz Sz
By (8) is meant the atrocious killing of a large number of persons
0= K= M zsz2 et Z ==

A (9)1s a very steep or overhanging place, as the face of a cliff.
Bz Hzzz:: L =z Pz Sezeee

The (7)is the man appointed to kill the bull in bull fights.
M zz::: Q==z: Q T 32 Yo

A (6) is an artistic dance performed as a theatrical entertainment.

Bes 15 B | M Wss
A (8) is one to whom money is due.
B Cam  Ms= R S
(4) is high reputation or renown.
A (Gart Hies G2 e
A period of a thousand years is a (10).
B::=: Dz Fazz L M=z
Something designed or used for play or diversion is a (3).
Nz Pl S T e Y
A (7) is a small shrill flute.
Fiza H::==:=: J s M::=: 2=
A person, animal, or thing supposed to bring good luck is a (6).
Gt Pz=ss M ez Rz Lz
A (9) is an instrument for reproducing sounds at a distance.
i Pt 1 R SE o
A (10) is a shallow one-headed drum with jingles at the sides.
B Dize T e Vi Wz
A (8)is a hall or passageway connecting several apartments.
5 E— Je= K Nz
Sovereign states united by a treaty or league are called (6).
A sz He= Ca= Dz== |
A native lump of a precious metal is a (6).
Gt Rz | S Nz R
A (13) is a large, destructive fire.
o=t F e Gz T == N ==




Artificial Language

Read the vocabulary and rules of the artificial language given below. Do not try to memorize the
vocabulary or forms but consult them freely while translating the sentences below. The vocabulary and

rules will be repeated on the next page also.

PLURALS:
Past TiMmE:
Future TIME:
Nouns:
ADJECTIVES:
ADVERES:

The first word in the sentence below is marked to show that it is #ncorrectly translated.

They do not need to be memorized.

VYOCABULARY

Do
_..poga
..... mo
_.moga
_fer

RULES

Add “be.”
Place “ki” before the verb.

Place “ra’’ before the verb.

Substitute “ap” for “u”’ ending of verb.
Substitute “os” for ‘‘u” ending of verb.
Substitute “il” for “u” ending of verb.

IDTESS e L B
SXPIESS ol

Only nouns and pronouns have plurals.

...................... dorthu
...................... nelvu
landu
hardu
______________________ tursu
EXAMPLES
WEm Lo e 8 pobe
agreed.............. kihardu
will agree.............rahardu
agreement.......___ hardap
agreeable . ... hardos
agreeably...._.___ hardil

“Mo” is not

the translation of “They.” The other two words are correctly translated, so they have not been marked.
Only incorrect translations are to be marked.

They were
Mo kidorthu
ar =y

agreeable
hardos

Now look at the sentence below and mark the words that are incorrectly translated.

That was
Mo kidorthu

impressive
landap

You should have marked the first and third words.

In the sentences below mark the words that are incorrectly translated.

A=

138 Edition

Agreement 18 decision
Hardosbe landu nelvap
Nelvap kidorthu hardos
Decision  was  agreeable
He agrees impressively
Mobe  hardu  landos
Stop here. Wait for further instructions.
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Do not try to memorize the vocabulary or rules but consult them freely while

translating the sentences below.

VOCABULARY RULES EXAMPLES
RS ...po 1S. .dorthu PLURALS: Add “be.” Only nouns and pronouns have plurals. we. pobe
me. -poga agree. .. ..hardu PAST TIME: Place “ki” before the verb. agreed . .kihardu
he... .. .mo decide. .nelvu FUTURE TIME: Place “ra” before the verb. will agree. .rahardu
him. .moga impress. .landu NOUNS: Substitute “ap” for “u” ending of verb. agreement. ..hardap
that. fer express. .. tursu ADJECTIVES: Substitute “os” for “u” ending of verb. agreeable. . .hardos
ADVERBS: Substitute “il” for “u” ending of verb. agreeably .hardil
Mark every word incorrectly translated in the sentences below.
He is agreeable Fer tursap landu Mobe  rahardu nelvil They are decisive
Mo dorthu  hardil Decision imp_r_gsscs me T.hf-\' wil]_fl.grcc dCC?Ei}'L‘I}' Mogabe dorthu nelvap
Pobe kinelvu fer He decided agreement Decision is  expressive Fer tursu hardap
We  shall decide that Mo kinelvu ~ hardos Nelvap  dorthos tursil Decision expresses agreement
That was  Impressive Fer kidorthu landos Pobe ratursu nelvap Agreement is decisive
?.49 kidg_l_-.thu la{g_(_l_ap TEQ?L are imp_g_c_g.sive '\‘.e shall express (lL‘i_:i‘s..iun Nelvap  dorthu nelvu
Po  kilandu mogabe Nelvap  landu poga Decision was  agreeable He agrees impressively
I 1mp_1_'_e"ssed them That  expression impresses Nelvap  dorthu  hardos Mobe hardu landos
He will impress me Fer  kidorthu  hardos Mo ralandu  pogabe Nelvap  dorthu  tursos
Mo ranelvu po Those are agreeable He  impresses us Decision is expression
Fer tursu  nelvapbe We expressed decisions Landap radorthu nelvos Mo kidorthu hardos
He expresses decifions Pobe kitursu  nelvap Impressions  are decisive He wa agreeable
Mobe dorthu  hardos Nelvap  dorthu  hardos He agreed decisively Expression is decisive




Same or Opposite

The first word in the following line is “many.”

many il Bl down our

One of the other words means either the sante as or the opposite of “many.” The word “‘few’” has been
narked because it is the opposite of ‘“‘many.”

The first word in the following line is “ancient.” Mark one of the other words that means the same
s or the opposite of ‘‘ancient.”

ancient dry long happy old

ou should have marked ‘““old”’ because it means the same as “ancient.”

In each of the following lines mark the word that means the same as or the opposite of the first word.

deep blue shallow tense watery
awkward . clumsy oy pasave young
hot dry cooked red cold

» and mark more problems of the same kind.

When the starting signal is given (not yet), turn the pag 3 :
You may not be able to finish

Nork rapidly because your rating will be the total number of correct answers.
n the time allowed.

Stop here. Wait for further instructions.

Page 15
1938 Edition

n



In each row of five words below, mark the word which is the sime in mean-

ing or opposite in meaning to the first word in that row.

gay
cowardly
quick
recent

many

guilty
elderly
fictitious

deft

remote

analogous
gnmy
jolly
exalted

ferocious

deficient
adverse
active

ventral

saline

fatigued

defensive
customary

domestic

.....
.....
.....

.....

-----

-----
-----

-----

-----
-----

PEDS]VC

curt

disgruntled

.....

illogical
glean
judicial

constant
hostile
elusive

lateral

-----

-----

E_i.guant

.....

P&SSIVC

parallel

.....
-----

domineering

deductive
original
essential

discreet

intricate
flexible
frigid
abject

genteel

genial

urban
demented
legible

hrm

migratory
opaque
obtuse
lustrous
blithe

capricious

awkward

famous

manifest

d.i_vine

-----

-----

.....
.....

.....

dolorous

llCtIIC

moderate

.....

.....

[gpewed

evident

t}t_rannical

.....

-----

medicinal
random

f althful

.....

tympanic

.....

.....

.....

.....
-----
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THE LEAGUE ASSEMBLY
Read this straight through and do what it says to do.

Austria and Bulgaria, enemy nations, with Luxembourg,
Finland, Albania, and Costa Rica, were admitted to mem-
bership in the League. Nicaragua and Honduras became
members during the session, but too late to send delegates.
Thus, when the session ended, forty-nine nations constituted
the membership of the League of Nations—the United
States, Russia, and Germany being the important nations
outside the League. Write on the margin opposite this line
the number of nations that were members at the end of the
session. The absence of the United States was deplored on
many occasions during the session, and it was often de-
clared that the League was willing to support almost any
change which this country might demand. During the delib-
erations, lasting five weeks, five continents came together on
a common ground, compared notes, and tried to solve the
same problems. Men of real worth and political standing
in their own governments buried what animosities they
might have had, and it is a matter of record that the session
proceeded from day to day without virulent recriminations.
Underline the two words that tell how long the Assembly
was in session.

Lord Robert Cecil, who is generally recognized as the
foremost British advocate of the League, nevertheless was
not chosen as delegate by England, but represented South
Africa against the wishes of the Lloyd George régime and
over the protests of France. Lord Robert, by his earnest
defense of the rights of small nations, early justified the
belief that he was to be the stormy petrel of the session
when he led a spirited fight for publicity of the proceedings
of the Assembly’s six commissions. (An Italian also urged

Continue on the following pags
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the same policy. Underline his name when you come to it.)
Arrayed against him, according to reports, were “the old-
school diplomats of Europe,” who rushed through a rule
providing that “unless the Commission decides otherwise
the meetings will be private, and no minutes will be kept.”
This in spite of the fact that Signor Tittoni, of Italy, had
said only the day before that “the only way for the League
to endure was through full publicity.” Lord Robert’s mo-
tion that meetings should be public except when the Com-
mission should give good reason why they should be private
was defeated, however. If you think that this paragraph
suggests that the sessions were not quite so amicable as the
first paragraph implies, write ‘no’ on the margin. Otherwise
write ‘same.” When you have done that, underline those of
the following words that properly characterize the attitude
of Lord Robert Cecil : compromising, democratic, domineer-
ing, earnest, pacific.

The chairman of the Assembly at the opening was Paul
Hymans, of Belgium, who afterward was elected permanent
president. Before the League had been in session three
days a struggle began between the smaller nations, who
sought to increase in League power, and the Great Powers,
who wished to keep control of the League. This strife con-
tinued to the end, though not always openly, yet the Great
Powers yielded scarcely an iota of their control. If the
attitude of the more powerful nations strikes you as altru-
istic, underline the name of the chairman of the Assembly;
if their attitude strikes you as selfish, underline the name of
the country from which the chairman came,

The League soon demonstrated that it had “teeth” by
authorizing a force of troops to be sent to Lithuania to
maintain and supervise the plebiscite at Vilna, which is to
decide whether it shall be consigned to the Poles or to the
Lithuanians. At the end of this paragraph, after the word

Continue on the following page
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“Treaty,” write ‘yes’ or ‘no’ according to whether you think
Germany did or did not change her position with regard
to her obligations. Hostility toward Germany, which per-
sisted to the end of the proceedings, is said by correspond-
ents to have been caused by the fact that Germany is too
deliberate about fulfilling her war obligations, although it
was denied that any compact to bar Germany from the
League existed. In defense of what she considers her rights,
Germany protested during the session against the manner in
which her colonies have been disposed of, although it was
pointed out that in signing the Peace Treaty she had re-
nounced her colonies. Now, however, she claims that she is
no longer bound by the “colony clause” in the Treaty.

In this paragraph underline the one word that tells what
will remove the two chief obstacles to the carrying out of
the program of the League. As the sessions were continued
it became increasingly evident that it would be a very diffi-
cult matter to replace the old system of secret negotiations
by open debates, particularly between nations which had
been in the habit of settling their difficulties secretly by
mutual concessions. After the League had been in session
for nine days a committee to investigate Armenian condi-
tions was named. It was generally admitted that the ab-
sence of Germany and America from the League constituted
great barriers to the fulfillment of the League program.
Another barrier was the fact that the World War had not
been finished long enough to permit sincere co-operation by
the nations of the world. Only time, agree foreign corre-
spondents, will remove both of these barriers. What was the
above mentioned committee to do in Armenia? Underline
the answer, Although it was announced the day after the
League met that the American government would take no
part whatever in the first meeting, and that no persons either
officially or unofficially would attend the session on behalf

Continue on the following page
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of the United States, Secretary Colby declared ten days
later that the United States would insist upon its right to
be consulted on the terms of mandates as provided for in
the League Covenant, and challenged the view of the British
Government “that the terms of mandates could properly be
discussed only with the Council of the League of Nations
and by the signatories of the Covenant.”

The question of disarmament was the next important
matter to come up in the secret sessions of the Commission
dealing with disarmament. The smaller nations favored
world disarmanent, and I[taly agreed in this, but Britain and
France felt that the world was not yet ready for complete
disarmament. Japan, on the other hand, seized this oppor-
tunity to announce that she could not disarm while America
continued to increase both her Army and Navy. Underline
once a European country that opposed complete disarma-
ment ; then underline twice the country feared by Japan.

On December 4, the Argentine delegation withdrew from
the Assembly and stated that they would not resume their
places until elections of the Council could be made by the
Assembly; until the World Court could have compulsory
jurisdiction ; until all states recognized in the community of
nations could be admitted; and until smaller states, whose
boundaries are not defined, could be admitted in a consulta-
tive capacity without a vote. How many conditions were
thus laid down by Argentina? Write the number on the
margin. This action was hailed by Germany, who applauded
what she termed the Argentine delegation’s stand “against
French dictatorship.”

In the early days of the session the Council invited
President Wilson to name a representative to sit in a com-
mission of the League or to co-operate in a study of the re-
duction of armaments, but this invitation was declined, since
the United States was not a member. The economic block-
ade, which is considered to be the only weapon of the League

Continue on the following page



against covenant-breaking states, was very much weakened
by a decision of the Assembly leaving to each country to
decide for itself when a blockade shall be applied. It was
brought out that no blockade, if all surrounding states should
refuse to join, could be effective. Is it stated that an eco-
nomica blockade could never be effective? Write ‘yes’ or
‘no’ on the margin here. Then place a check mark before
those of the five following phrases that properly describe
the relation of the United States to the League Assembly:
() official representative present; ( ) motice given that it
was not to be ignored in arranging mandatories; ( ) prom-
inent American diplomats present; ( ) unrepresented in
the Assembly; ( ) represented on special commissions
only.

Perhaps the greatest victory won by a single nation was
the temporary admission of the Chinese delegate to the
Council of the League. In this instance China replaced
Greece. The correspondents look upon the victory as a
personal one for Dr. Wellington Koo, a former Columbia
student, over the veteran Viscount Hayashi. Perhaps the
most important economic accomplishment, in the eyes of
the United States, is the establishment of an International
Commission to act as a banker for European nations entirely
without credit or with very little credit. This is expected
materially to increase the export trade of the United States
and to permit temporarily embarrassed European nations to
purchase necessary foodstuffs and supplies. Was the dele-
gate from China admitted permanently? Answer here.

Throughout the session the Great Powers refused to
permit in the Assembly a discussion of their rights, privi-
leges, and obligations as mandatories. Thus, Great Britain,
France, and Japan are not compelled at this time to reveal
their mandate plans in Mesopotamia, Syria, Lebanon, and
Palestine. The fight for mandate publicity brought the
quarrel of the Assembly with the Council for increased

Continne on the following page
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power to a head, and although the Assembly published a
report sharply criticizing the Council for its old-school secret
diplomacy, the Council held that mandates under it should
not be publicly discussed at this time.

In the preceding paragraph underline the body that con-
tended with the Assembly for power. After five weeks
work the first Assembly of the League of Nations ad-
journed, to meet again on the first Monday in September,
1921. Congratulatory speeches were made by the leaders,
stating that the work done by the Assembly made the
League a “living, working organization.”

According to the League of Nations News Bureau, is
the famous tenth Article understood to preserve intact the
boundaries laid down in the treaties? Write ‘yes’ or ‘no’ in
the margin when you find the answer. In a summary of
accomplishments sent out by the League of Nations News
Bureau, of New York, it is declared that each participating
Government now is equipped with a trained staff familiar
with the workings and policies of the League; that the adop-
tion of a budget places the League on a sound financial
basis; that Article X of the Covenant was formally inter-
preted as “a guaranty of the protection against unprovoked
foreign aggression and not as a guaranty of the territorial
limits and political conditions established by the peace
treaties against changes of any kind;” that the principles set
forth and formally adopted by an overwhelming majority
on the mandate question will go far toward compelling the
future adoption of a mandate policy in agreement with the
spirit of the Covenant. Do you understand that these prin-
ciples were set forth by the Assembly or by the Council?
Write your answer here,
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1. Do not abandon me. (1) persecute (2) desert (3) mock (4) irritate (5) restrain

2. He was granted absolution. (1) permission  (2) forgiveness  (3) power  (4) recognition  (5) authority

3. He was accorded privileges. (1) rendered (2) refused (3) assured (4) promised (5) deprived-of

4. An acrimonious answer. (1) discouraging (2) friendly (3) bitter (4) slangy (5) haughty

5. An admirable person. (1) excellent (2) tragic (3) vain (4) naval (5) shrewd

6. He affronted me. (1) amused (2) faced (3) addressed (4) went-before (5) insulted

7. You allay my fears. (1) justify (2) calm (3) arouse (4) increase (5) confirm

8. He ameliorated conditions. (1) concealed (2) approved (3) stated (4) improved (5) studied

9. An ancillary committee. (1) executive  (2) standing  (3) temporary  (4) newly-appointed (5) sub-
ordinate

10. A marked antithesis. (1) development (2) copy (3) dislike (4) contrast (5) symptom

11. He appraised the estate. (1) set-a~-value-on (2) mortgaged (3) bought (4) sold (5) developed

12. He is noted for arrogance. (1) ignorance (2) wickedness (3) pride (4) indifference (5) foolishness

13. His associates fear him. (1) enemies  (2) employees  (3) colleagues  (4) pets  (5) relatives-by-marriage

14. An atypical Scotchman. (1) witty (2) literary (3) canny (4) unrepresentative (5) genuine

15. An autonomous people. (1) rebellious (2) self-governing (3) mechanical (4) oppressed (5) art-
loving

16. They baflled our plans. (1) approved-of (2) encouraged (3) heard (4) ridiculed (5) foiled

17. A basic truth. (1) obvious (2) unknown (3) powerful (4) fundamental (5) unpleasant

18. He beseeches aid. (1) entreats (2) grants (3) spurns (4) offers (5) obtains

19. The shore looks bleak. (1) inviting (2) habitable (3) desolate (4) rocky (5) precipitous

20. He escaped with his booty. (1) life (2) companion (3) bargain (4) plunder (5) foot-covering

21. He braved the storm. (1) escaped (2) deseribed (3) dared (4) prophesied (5) expected

22. The buccal cavity (1) lime-kiln (2) false-heel (3) mouth (4) tooth (5) yawning

23. A buxrom widow (1) flirtatious (2) forlorn (3) rustic (4) thrifty (5) plump

24. He was a victim of calumny. (1) chance (2) slander (3) disease (4) drugs (5) prejudice

25. These are capillary tubes. (1) boiler (2) inner (3) elastic (4) hair-like (5) strong

26. Catalogue those books. (1) cover (2) list (3) review (4) pack-up (5) advertise

27. The life of a celibate. (1) hermit (2) imbecile (3) prisoner (4) pleasure-lover (5) unmarried-man

28. They advocated chastisement. (1) punishment  (2) classics  (3) morality  (4) coaching  (5) hunting

29. The clamor ceased. (1) fighting (2) shouting (3) argument (4) epidemic (5) objections

30. It is a result of collusion. (1) bumping (2) conflict (3) kindness (4) fraud (5) lawlessness

31. With a complacent smile. (1) sarcastic (2) wistful (3) benevolent (4) motherly (5) self-satisfied
32. Condign punishment. (1) extreme (2) deferred (3) inhuman (4) remitted (5) well-deserved
33. Congruence of materials. (1) harmony  (2) poor-taste  (3) fashion  (4) shortage  (5) conspicuousness

34. His plan was consummated. (1) visionary (2) perfected (3) brought-to-naught (4) approved
(5) drawn-to-scale

35. I am conversant with art. (1) unacquainted (2) familiar (3) disgusted (4) bored (5) gifted

36. A coy maiden. (1) pretty (2) bold (3) little (4) modest (5) deceitful

87. A cumbersome package. (1) tiny (2) valuable (3) fragile (4) well-wrapped (5) unwieldy

38. He is a dastard. (1) illegitimate (2) coward (3) orphan (4) boaster (5) puppy

89. His defalcation was detected. (1) embezzlement (2) impurity (3) crime (4) flight (5) secret
40. He believes in democracy. (1) common-people (2) party-politics (3) popular-government (4) citizenship
(5) progress

41. Fallen into desuetude. (1) disuse (2) doubt (3) contempt (4) ruin (5) disgrace

42. He makes them with a dze. (1) reservation (2) stamp (3) formula (4) flourish (5) knife
43. Disdainful of our kindness. (1) scornful (2) suspicious (3) abusive (4) partaking (5) unworthy
44, He was distrait. (1) traitorous (2) hanged (3) seized (4) absent-minded (5) afflicted

45. They doused the seniors. (1) serenaded (2) received (3) entertained (4) honored (5) ducked
46. That is his effigy. (1) wife (2) assistant (3) carriage (4) image (5) lantern

47. Elucidate that statement. (1) reconsider (2) explain (3) condense (4) answer (5) confirm
48, The climate is enervating. (1) soothing  (2) exciting  (3) distressing  (4) invigorating  (5) weakening
49, In an equivocal position. (1) ambiguous (2) horse-like (3) restful (4) ludicrous (5) precarious
50. His exchequer is low. (1) vitality (2) aim (3) stock (4) money-supply (5) voice-range

(9]



L. Jrpunge that sentence. (1) explain (2) learn (3) erase (4) add (5) rewrite

2 “antastic proposals. (1) fanciful (2) timely (3) hospitable (4) insulting (5) far-reaching
3. 'etid swamps. (1) deep (2) dangerous (3) stinking (4) disease-breeding (5) drained

g, L flitch of bacon. (1) plate (2) side (3) taste (4) stolen-piece (5) sample

D. \ fretful patient. (1) thoughtful (2) disagreeable (3) querulous (4) discouraged (5) hopeful
8. Ve shot a gander. (1) duck (2) tramp (3) she-quail (4) male-goose (5) he-gull

7.\ glen girded by trees. (1) guarded (2) encircled (3) shaded (4) darkened (5) overgrown
B. . gross error. (1) flagrant (2) clerical (3) slight (4) expensive (5) frequent

P, \ restful hamlet. (1) couch (2) color-scheme (3) island (4) village (5) forest

). \ heterogeneous collection. (1) unorthodox (2) botanical (3) queer (4) miscellaneous (5) sacred
L. Towbeit, it is correct. (1) perhaps (2) assuredly (3) nevertheless (4) then (5) furthermore
2. .n optical 2llusion. (1) deception (2) ailment (3) instrument (4) view (5) reference
B.\n tmperturbable official. (1) honest (2) calm (3) efficient (4) excitable (5) reliable

4. Do not impute faults to him. (1) reveal (2) excuse (3) impugn (4) exaggerate (5) ascribe
p. 1is arguments are incontrovertible. (1) unsound (2) ignored (3) fertile (4) pointed (5) indis-
utable

B, ndued with righteousness. (1) ennobled (2) tinctured (3) acquainted (4) clothed (5) satisfied
. \n infirmity of noble minds. (1) infirmary  (2) oddity  (3) uniformity  (4) decision  (5) weakness

B. "he tea is insipid. (1) tasteless (2) sweet (3) weak (4) cold (5) poured

B. \n intransigent person. (1) helpless  (2) dangerous  (3) prejudiced  (4) irreconcilable  (5) energetic
. was tnveigled into doing it. (1) enticed (2) frightened (3) bribed (4) forced (5) hurried

L. 1e has a jaunty appearance. (1) bilious (2) nautical (3) sturdy (4) gay (5) tourist

2. "hey are no kin of mine. (1) children (2) dogs (3) relatives (4) cows (5) live-stock

B. .argesse! gallant knight ! (1) forward (2) on-guard (3) gifts (4) victory (5) good-health
18\ lenient law. (1) alien (2) forgotten (3) severe (4) mild (5) civil

9. 'he loathed the child. (1) detested (2) neglected (3) coaxed (4) liked (5) appreciated
B! t shows magnanimity. (1) learning  (2) low-morality  (3) noble-generosity  (4) efficiency  (5) seli-
- shness
;-I artial music was played. (1) classical (2) war-like (3) spring (4) popular (5) doleful
B "he menace of war. (1) fortune  (2) threat  (3) result  (4) fear  (5) cost
9. 'he wrote a monograph. (1) soliloquy (2) sonnet (3) treatise (4) epitaph (5) comedy
' Lkill in natation. (1) numbers (2) heraldry (3) seamanship (4) polities (5) swimming
. "hat law was nugatory. (1) ineffectual (2) proposed (3) disobeyed (4) annulled (5) amended
! 1is manner was obsequious. (1) dignified (2) insulting (3) appealing (4) attractive (5) servile
\n onerous task. (1) ignoble (2) honorable (3) burdensome (4) questionable (5) monotonous
i 1e was ostracized. (1) operated-on (2) banished (3) initiated (4) convicted (5) criticized
3.\ paragon of beauty. (1) model (2) geometric-figure (3) statue (4) sunshade (5) plaster-
§ ast

B. "hey are peasants. (1) citizens (2) rustic-laborers (3) game-birds (4) artisans (5) rebels
\ peremptory tone. (1) persuasive (2) uncertain (3) decisive (4) pleasant (5) angry
8.\ pertinacious attitude. (1) helpful (2) persistent (3) sullen (4) rebellious (5) con-
| emptuous
B Che lofty pinnacle. (1) mountain (2) mast (3) temple (4) tree (5) peak
B 1c is pledged to us. (1) rude (2) kind (3) related (4) promised (5) indebted
N 1e is a polyglot. (1) immigrant (2) linguist (3) mute (4) represser-of-vice (5) glutton

R \ pleasant potion. (1) power (2) drink (3) dessert (4) smile (5) task
8 know his predilection. (1) limitations  ( 2) prophesy  (3) former-life  (4) ancestry (5) prefe?ence
4 \ man of fine presence. (1) ambition (2) spirit (3) ideals (4) bearing (5) generosity
10 \ privy purse. (1) private (2) leather (3) patented (4) silken (5) generous :

t was prohibited. (1) urged (2) ordered (3) forbidden (4) passed-by-law ) (5) promised
[ 1e propitiated them. (1) evicted (2) assisted (3) praised (4) appeased (5) angere(.l
3 "o protract the conference. (1) prolong (2) authorize (3) keep-secret (4) posf-:pone j (5) dlStL-lrb
(1) shouting  (2) laughing  (3) burning (4) stuttering  (5) throbbing

) 2ulsating with excitement.
4 (3) parade (4) cower (5) retreat

Chey quail before the enemy. (1) attack (2) arrive
3
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101.

102.
103.
104,
105.
106.
107.

108.
109.
110.
111,
112.
113.
114.

115.
116.
117.
118.
119.
120.
121.
122.
123.
124,
125.
126.
127.
128.
129.

130.
131.

132.
133.
134.
135.
136.
137.
138.
139.
140.
141.
142.
143.
144.

145.
146.
147.
148.
149.
150.

The quiescent crowd. (1) noisy (2) inactive (3) angry (4) reverent (5) shouting
The wires ramify. (1) cross (2) sag (3) hum (4) branch-out (5) short-circuit
The village was razed. (1) built  (2) rebuilt  (3) plundered  (4) leveled-to-the-ground  (5) burned

Commendable rectitude. (1) promptness  (2) righteousness  (3) preaching  (4) ambition  (5) accuracy
A refulgent smile. (1) repellent (2) mischievous (3) flattering (4) very-bright (5) sour
The argument lacks relevancy. (1) justice  (2) support  (3) vigor  (4) applicability  (5) importance
We repaired to the parlor. (1) betook-ourselves (2) referred (3) took-food (4) walked-slowly
(5) sent-tools

A repulsive sight. (1) disgusting (2) interesting (3) immoral (4) exciting (5) winsome
He resolves to act. (1) delays (2) determines (3) hesitates (4) wishes (5) declines

He retracts his eriticism. (1) repents (2) repeats (3) withholds (4) expresses (5) withdraws
A revolving fan. (1) electric (2) rotating (3) feather (4) broken (5) waving

She has ruddy cheeks (1) wrinkled (2) fat (3) freckled (4) pale (5) red

Sacerdotal rites. (1) priestly (2) legal (3) annual (4) blasphemous (5) usual

We saw a samovar. (1) open-fire (2) Indian-holy-man (3) tea-kettle (4) altar (5) legal-
officer

He has many schemes. (1) interests (2) doubts (3) plans (4) difficulties (5) wild-ideas
Scrupulous in all things. (1) consecientious (2) persistent (3) careless (4) miserly  (5) distrustful
The water seethes. (1) boils (2) rushes (3) roars (4) tumbles (5) cleanses

He severed the cord. (1) tied (2) selected (3) twisted (4) spliced (5) cut

He shuffled along. (1) dug (2) fought (3) scampered (4) sailed (5) walked-awkwardly
A skittish mare. (1) sleek (2) dappled (3) nervous (4) well-trained (5) balky

His manner was solemn (1) haughty (2) grave (3) playful (4) insolent (5) peculiar

A scurrilous rogue. (1) hurrying (2) desperate (3) abusive (4) frantic (5) diseased

A spiritual nature. (1) non-physical (2) languid (3) dreamy (4) tempestuous (5) didactic
His stature 1s noteworthy. (1) image (2) law (3) design (4) position (5) height

A stilfed manner. (1) irresolute (2) improper (3) cordial (4) formal (5) vicious

A soldier straggled by. (1) labored (2) wandered (3) stalked (4) limped (5) rushed

We stress this point. (1) select (2) attack (3) emphasize (4) criticize (5) sharpen

He fell into a stupor. (1) cellar (2) fortune (3) well (4) mud-hole (5) daze

My statement was substantiated. (1) verified (2) understood (3) meaningless (4) unimportant
(5) impudent

It sullies your reputation. (1) increases (2) diminishes (3) clears (4) stains (5) destroys
He supplanted his friend. (1) buried (2) insulted (3) took-the-place-of (4) worked-under
(5) assisted

He survived his brother. (1) distrusted (2) excelled (3) outhved (4) followed (5) disappointed
Synchronous events. (1) simultaneous (2) peculiar (3) timely (4) alarming (5) prophetic
A tantalizing problem. (1) serious (2) teasing (3) important (4) mythical (5) algebraic
A temerarious person. (1) rash (2) cowardly (3) treacherous (4) ambitious (5) moderate
She has a life tenure. (1) sentence (2) hold (3) insurance (4) mission (5) income

They managed thriftily. (1) skillfully  (2) imprudently  (3) generously (4) economically  (5) honestly
A titanic force. (1) fairy (2) gigantie (3) troublesome (4) artistic (5) naval

A torrid day. (1) clear (2) humid (3) hot (4) nasty (5) rainy

1t transcends description. (1) requires (2) invites (3) lacks (4) belies (5) surpasses
Transports of joy. (1) realms (2) raptures (3) trances (4) ships (5) desecriptions

A triplicate copy. (1) typewritten (2) threefold (3) counterfeit (4) genuine (5) bound
He twiddled his thumbs. (1) sprained (2) broke (3) sucked (4) twirled (5) hammered
An unbridled temper. (1) uncertain (2) erratic (3) even (4) wicked (5) uncontrolled

An unfailing friend. (1) dependable (2) false (3) unreliable (4) insolvent (5) cordial
They spoke in unison. (1) favor (2) anger (3) concert (4) peace (5) sequence

An unsophisticated youth. (1) ingenuous (2) wasted (3) unknown (4) spoiled (3) college
He wuttered the document. (1) wrote (2) read (3) recited (4) discovered (5) published

A position of vantage. (1) danger (2) responsibility (3) honor (4) advantage (5) disgrace

He venfed his wrath. (1) restrained (2) provoked (3) poured-forth (4) regretted (5) excused
4
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Name of School

Probable college major

Directions

The following is a list of statements of situations, habits, and con-
ditions which may affect the use of study time, and consequent success
in school work and study. You are asked to state your habits with
regard to these items, not in accordance with what you think you
should or should not do, or what you see others do, but in accordance
with what you yourself are in the habit of doing. Please answer
all questions.

After each statement, you will find three columns. Place a check
mark in the column which you feel most nearly describes the truth
of the statement in your own case now. Remember that this is a
survey of your present practice. Check it in accordance with the fol-
lowing key :

Column 1. Rarely or never true in my case.
Column 2. Sometimes true in my case.

Column 3. Often or always true in my case.

Revised edition November 1934



STUDY-HABITS INVENTORY q 2 3

Rarely Often
' ’ . or S.omc' or
A. Note-taking and reading techmques Never  times  Algays  Sec

1. I miss important points in the lecture
while copying down notes on something
which has cone Before. o o ae i s ol st Lsoncl . loerest .

2. T have trouble picking out the important
points in material read or studied: tend to
take down material which turns out to be
urmuportant . sas e ; A R N R [ S .

3. I have to re-read material several times
—the words don’t have much meaning .
the first time I o over them. . . v sa s feareal ' lesed SNIEZET | =

4, I try to summarize, classify, and syste-
matize the facts learned, associating them
with previously learned material and facts.|..__., || ... | Bl

5. I read so slowly that I cannot get over _
all the assignments and outside readings. .|...... R0 g

6. I am conscious that I have been out of
school too long, or took basic subjects too .
long ago. . o S (IR | et (o TR U

‘

7 1 try to do some “over-learning,” work- .
ing beyond the point of immediate mem- ' [
ory or recall . PP T T T lie i 1 AR ¥ g

8. Faulty command of fundamental sub-
jects—spelling, word meanings, arithme-
tic, punctuation, handwriting, etc.—slows
me up, and lowers my grades. . s A el Rl | =

B. Habits of concentration and school interests i

9. I find it hard to keep my mind on what
I am studying—don’t know what I have ‘ !
been reading about when I get through. |—-—-- |- e | AL

10. I have a tendency to “day-dream” when | ‘ ‘
toying to) stdy’. . .o &% Sl b Al et L e -

11. It takes me some time to get settled and s gty |
“warmed up” to the task of study oo s el K ‘

12. T have to wait for “the mood to strike ! ad
me,” or for “an inspiration” before start- | |
ing a task; I am likely to waste time.. .|---- P |etess | By

13. Every little noise disturbs my train of ‘ ‘ | |
thought when trying to study ; it is difficult \
for me to concentrate efficiently . jee==n |

14. I find it hard to force myself to finish
work by a certain time, under pressure; hacl
work is unfinished, inferior, or not in on ‘
Hme <

[2] ‘




15

16.

17.

18.

My enjoyment of loafing, “bull-sessions,”

1
Rarely

Never

“chewing the fat,” etc., interferes with |

my study

I have to study where I can smoke—must

““go out and have a smoke” when working |

at the library, etc.

Dislike of certain courses and professors
interferes with my school success.

I spend too much time reading fiction, |

going to shows, etc., for the good of my
school work

. General habits of work

19.

20.

21.

22.

28.

29,

30.

My study periods are often too short for

me to get “warmed up” and concentrated.

I am careful to make proper use of re-
views — reviewing notes taken, setting
aside time for daily or weekly reviews
during quarter, concentrating review

mainly on the points where I feel weakest.

I get “fussed” and nervous on exams—
blow up and can’t do myself justice or
tell what I know

I try to get each point as I go over it,
rather than go on at the time and then
go back to clear up doubtful points later

. I study with others rather than by myself

I find myself too tired, sleepy, and list-
less to study efficiently.

. I feel the effects of insufficient exer-

cise

Sensory or physical defects, or frequent
spells of sickness, interfere with study

I study carefully the outlines in all courses
where they are given. .

I try to study too late at night ; rob sleep-
time, and sometimes meal-time, for study

My time is unwisely distributed ; I spend
too much time on some things and not
enough on others.

I try to carry over and relate material
learned in one course to that learned in
others .

[3]
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3
Often

ot
Always

Score



i ey L [Py ',._._

- , ’ l‘ - -

¢ Grngmata T ;rrvzﬁr Y o
\-utl‘.r 3 t"”'ﬁ T
mrt& M. wwﬂ iatipionsr s 4 b SN

¥ b ® sizsefinl. 3
,w‘[,_- 3,1 '}h’ Lﬂ‘rﬂ""ﬁb
i & I.',. y 'r‘-r:;..',.-... N - l":’-’n‘:u"q";'r T
IR ""“j’ -mz w yh
i xt\uu x':u.w

b
Lr Bt L it e Bt Y
= - ernaed g s eI

O Ll ab

ol iy m&&n ﬂ.
iy ARy eld 2ol - o

gy ".‘-‘L-'--'"'_

frch o ke
sttt 4o Mg

_ry 1 - L l',ﬂ'_“aﬁ, ﬂilﬂ
gl RTCPE AR L L -Il
A Pl i | J'j Pl r) ‘{Jﬂf’
TG mn.nn&nm 17

L .Mr 5 :f, dw 't i ﬂﬁd

1}.\"
GAFETS T3 2DURIeN
0y p:k.i }m-..im ”L‘ .n

e
1

' ...m ml m'!ﬁmm lﬂlu
| bl Surd wdl 6 a0 ol
1 sty (ol 5fmol g tﬂbﬂ’mm

Yi5- Tt o 7oil Yeiley ﬂrw \t,ftlﬁ‘ '
b Wt % ﬁ:r}.s L».r‘“9 i!.‘ “ﬂm

e "ﬂﬂ'-'ﬂ

TIAS . T -n'h m o ;Jﬂ’ﬂn ﬂ’I‘hihl
i s = ‘---‘vd‘."‘

e p e T

PJI ;4' “u it ";"'L" h_l]’ltﬁq‘o b
I ;fnr 'rr'\h'ﬂm ,nmm . ¥

'--‘-- N

. -'r- w3 B
a5 TAED H 7t e nhuu it 1[111 SRt 'x- S
N Y e ...‘..Illfl_l\.liﬂm;.. b

i d-- sdvbpits e Ll

Jr ‘I -B ’-:rli 5 wlla"lf""ll s lf[

- IRgLT 5
m..r'un & t-w:mmrr !Bei
ot 4 i ‘mq-liﬁ Al 1D

L s X RNANS
) ]ll' . l"| L1

N ‘. .'
s : i \*‘-s _h €
ot +§*a;'::.w“£mm Rt
- Fﬁiﬁ%ﬁiﬂ in U. S. @tw .
A i | <}



8. Questionnaire for evening college students
to deter.iine causes of withdrawal from
courses.



SIR GEORGE WILLIAMS COLLEGE.

FACULTY OF ARTS, SCIENCE AND COMMERCE.

EZVENING DIVISION SURVEY.

Please complete and return this sheet to 3s Fe Sheffield, Registrar,
in the enclosed envelope. Could you drop it in the mail today?

Check below the reason which best explains why you did not complete
your course(s). If you did not take the course(s) for academic credit, and
had no intention of writing final examination(s), please check No. 9. If no
item below is explanatory, please check No. 10, and specify.

Whatever your reason, please be frank. This analysis, if complete,
should help us improve the college for you and for your fellow students.

1. Studies were too difficult.

2 Course(s) unsuitable.

3. Lack of interest.

4, Interference of other leisure activities.

5. Interference of work.

6. Financial difficulty.

74 I1l1l health.

8. Moved or working out of town.

9. Completed course(s) but did not do assignments
T nor write final examination(s), because not

studying for academic credit.

10. Other reason (pleasec specify)

If you wish, explain more fully below,
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