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CHAPfER I 

INTRODUCTION 

1. Purpose of the Study 

In spite of the fact that there were, in Canada in the year 1938-39, 

over 11,000 adults following college or university studies for "credit" 

toward academic degrees, and that formal college education for employed 

adults has been a part of the service of many of Canada's institutions 

of higher learning for years, extremely little research has been done in 

this field. Much has been written regarding the study of adults in other 

fields of adult education. 'f.he "non-credit" courses offered by many uni­

versity extension departments have received much publicity, and records 

of their development, their successes and their problems are available. 

An institution providing tacilities tor adults, equivalent to those 

provided for young men and women in the regular day sessions of a college 

or university, finds that the way is uncharted. It must obtain and build 

upon its own experience. Rven from the United States, where there are 

now many such institutions, little help is available in an easily co~ 

unicable form. 

OVer a period of years the officers of Sir George Williams College 

had acquired many insights into the peculiar problems of adult students 

in the evening division of its Faculty of Arts, Science and Commerce, 

and had evolved administrative practices and instructional methods to 

meet the situation. They felt, in the fall of 1938, however, that the 

time had come to make a thorough analysis of the nature of that particu­

lar part of its student body and to seek objective answers to such 
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questions as, ~bat are the significant characteristics of' evening 

college students? What factors common to employed adult students 

have an ~portant inf'luence on their achievement? How can conditions 

f'or adult college study be improved? 

This study was undertaken in an attempt to answer these questions, 

particularly for Sir George Williams College, but also for the benefit 

ot other institutions of higher learning which offer, or may offer, 

similar facilities for adults. 

2. Scope of the Study 

Immediately after research was begun it became quite clear that 

the examination of the particular problems ot Sir George Williama 

College could be made meaningful only if the reader were given a 

panoramic view of the extent and diversity ot the facilities in Canada 

tor the formal college education of employed adults. This, then, was 

the first task. A brief survey of such facilities available in the 

year 1938-39, together with some discussion of them, is to be found 

in ehapter II of this study. 

Next, in order that the problems being examined might be seen 

in relation to their setting, a description of the evening division 

of the Faculty ot Arts, Science and Commerce of the College was 

prepared, with particular attention given to administrative details. 

This forms Chapter III of the study. 

Chapters IV and V concern themselves with analyses of the 

characteristics and achievement of evening college undergraduates. 

Most of the data were obtained during the year 1938-39, a single 

academic year. A definite limit is set by this tact on the value 
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of these data, especially with relation to the studies of achievement --

the degree of achievement, causes of success and failure, student 

"mortality" etc. More significant trends probably would be found by a 

study extending over a number of years, allowing the accumulation of 

much more data regarding each student and also allowing opportunity 

for the checking and re-checking of findings from year to year. 

In another way, however, it may be fortunate that no attempt was 

made to extend the study into the following years, and it is indeed 

fortunate that the data used were obtained in the year 1938-39, for 

Canada's entry into war in September, 1939, created abnormal conditions 

for all Canadians, including evening college students. Through good 

luck, therefore, our material refers to comparatively normal conditions. 

It will be noted that at few points are day and evening college 

students compared. What little research has been done in connection 

With evening university study has concerned itself largely with such 

comparison. This is due, I think, to the reeling that formal education 

for employed adults had to be justified, and that the best defence lay 

in showing that adult college students are just as able, and can do just 

as good work as younger students in day colleges. The results of such 

research are conclusive and justification at this point is adequate. 

(See, for example, McGrath and Froman (1) and Serenson (2) for such 

studies.) Rather than go over ground already covered, therefore, this 

present study concerns itself with problems not by any means so thoroughly 

investigated. 

(1) McGrath, Earl J., and Lewis A. Froman, "The College Aptitude of Adult 
Students". 

(2) Sdrenson, Herbert, Adult Abilities. 
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3. Methods used in the Study 

Information regarding the facilities in Canada for the formal college 

education of employed adults was obtained by sending a questionnaire to 

every institution of higher learning in Canada which was listed in the 

"Annual Survey of Education in Canada, 1936" (3) as enrolling undergradu-

ate or graduate students in correspondence, summer school, evening or 

other extramural courses. (A copy of the questionnaire is included in 

the Appendix. ) After the information was classified and summarized it 

was returned to the universities and colleges concerned for verification. 

Administrative details regarding the evening division of the Faculty 

of Arts, Science and Commerce of Sir George Williams College were obtained 

from publications of the College, and from experience as registrar there. 

Data pertaining to the characteristics and achievement of ev~ning 

undergraduates were secared by the use of questionnaires, the administration 

of psychological tests, the completion of psychological inventories, numerous 

interviews with students over several years, and by reference to the exami-

nation records of the College. (Samples of the questionnaires, tests and 

inventories used are included in the Appendix.) Following the classification, 

recording and interpretation of the data thus obtained, some of them were 

related by statistical methods in an attempt to indicate more clearly their 

significance. 

(3) Dominion Bureau of' Statistics, Annual Survey of Education in Canada, 1936 • 
• 



- 5-

CHAPI'ER II 

FACILITIES IN CANADA FOR THE FORMAL COLLEGE EDUCATION OF :EMPLOYED ADULTS. 

rly formal college education is meant education at the college or uni­

versity level with studies organized after the pattern of most day 

colleges - specified curricula, continuity from entrance to graduation, 

credit for courses completed and the award of degrees or diplomas for 

the completion of the studies required in the curricula. This form of 

organization is to be distinguished from informal adult education, and 

non-credit extension courses, lectures and study groups. 

The group designated as employed adults includes all men and women, 

of whatever age, who have completed their secondary education and for 

whom schooling is no longer the primary occupation. It includes, there­

tore, some who may not be actually employed but who would be classed as 

workers rather than as students. 

On the following pages is an outline of the facilities in Canada for 

the formal college education of employed adults. Data are for the aca­

demic year 1938-39. They were obtained, except where noted, from the 

colleges and universities listed. All data have reference only to under­

graduate or postgraduate students studying in other than regular winter 

sessions, at times or by means which permit them to study and follow 

full-time employment concurrently. 

Column 1 (Number of correspondence students) lists the number of 

these students studying in 1938-39 by correspondence or directed reading. 

Column 2 (Number of summer session students) lists the number 

studying in summer sessions, 1939. 



- 6 -

Column 3 (Number of evening session students) lists the number 

studying in evening classes, including late afternoon classes and 

Saturday morning classes. 

Column 4 (Gross total) is the summation of columns 1, 2 and 3. 

Column 5 (Duplicates) contains the reported number of individual 

students included more than once in columns 1, 2 and 3. 

Column 6 (Net total) is the gross total less duplicates (column 

4 minus column 5J. 

Column 7 (Fields of study available) lists the fields of study 

available to these adult students. 

Column 8 (Degrees and diplomas offered) indicates the degrees and 

diplomas which are offered to adult students by correspondence, summer 

session and evening study. 

Column 9 (No. of awards, 1939) gives the numbers of such degrees 

and diplomas awarded to adult students in other than regular sessional 

courses in 1939. 

It should be observed that it is most difficult to group students of 

/ 
the French language universities (Laval and Montreal) in the classifi-

cations which suit the English language institutions. Consequently, the 

data tor these two universities must be regarded as only approximately 

com»arable to the data tor the others. 
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the degrees B.A. or B.Sc. may be completed in summer sessions; for this work the Diploma in Junior Arts 
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Ordinarily, correspondence and summer school courses merely supplement attendance at regular sessions but 

occasionally older students are allowed to graduate entirely by correspondence study ~ summer school 

courses. 

Sir George Willie.ms College, Montreal, Que. 
194 194 194 Arts B.A. 2 

Assoc. in Arts 4 
Science B.Sc. 3 

Assoc. in Se. 4 

Conunerce B.Sc. (Corn.) 
Assoc. in Com. 3 

Students may complete work for degrees and diplomas entirely in evening classes - diploma of Associate in 

3 years, Bachelor's degree in 6 years. 
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Only graduates holding bachelor's degree may take the summer courses for credit. They may complete the 
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designed primarily for teachers. 
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Courses open to students of the accountancy associations of the Province of Quebec. The university 

grants the diploma which, in turn, is honoured by the professional societies. 

United Theological College, Montreal, Que. 

17 17 17 Theology B. D. 1 
D. Th. 

Candidates for B.D. must supplement correspondence study by attendance at regular day sessions for at 

least one year. Graduates of the College may complete all work for the D. Th. degree by correspondence. 

Universite de Montreal, Montreal, P.Q. 

-- Ecole des Sciences sociales, economiques et politiques 

225 225 225 

(Doctorat 
Sciences Sociales (Licenee 

1 
(Baccalaureat 

Journalisme Dip+ome 

34 
5 

20 

(.0 

I 



Facilities in Canada for the Formal College Education 
(Data for the academic year 1938-39 

,:1 
~ • 0 

0 0 ..... 
s:l ..... Ol 
CD Ul Ul 

""''8 
m CD m 

CHCD CH(J) G) 

o o m o CJl m 0 Ul ~ 

Pt~ ~~-;; ~ ~~ "' ~ Ul s:l 0 
CD CD CD tD CD CD CD ..-1 CD mM ..... M 

~~rd ~~N ~s:lrd ~.:g M ~.s ~ ~ ~a a 0~ ~ 0 ~~ ZOCJl ZCJl':ll ~ f:c1 ':f) C!JE-4 

lJ!l4¥eNi\' ie MeatP~al, MeBtpeal, P,Q,, " ( eeat' El)" 

Ecole des Sciences sociales, economiques et politiques ~(cont'd)~ 

CH CD 
0 M 

Ul ~ 
td I>.~ 
Mtd..-4 
CD ~ IS 

r::~~ 

td 

~ 
Ol 

OlGltd 
Q) ~ Q) 
CD 0 F-t 
F-t M CD 
~ PtCH 
CD •r-1 CH 
~~0 

CH m 
Otd 

F-tO\ •j tt) 0 0\ 
~ .-4 

A two year course in social science, evening classes only. A grade of 12/20 entitles student to the 
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66 
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The courses in French Literature, English Literature and General History are termed "cours ferm~s", 

that is for regular students, while those in Modern Languages are "cours libres", that is open to 

partial students. The latter, therefore, may be improperly included here. Students studj'ing f'or the 

M.A. must first have completed studies for the baccalaureat. The diplomas and certificates are awards 

at lower levels. All these studies may be completed in evening classes. 

College Marguerite Bourgeoys 
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some work which in English schools would be termed secondary. Students listed in the column ~vening" 
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These courses are given expressly to improve teachers in actual service. Entrance requirement is 

p~~session of the Provincial Teacher's Diploma. As in the above, courses listed in the column ~vening" 
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Faculte de Philosophie 
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Doctorat 
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This division of the university is a part of the Faculty de Theologie but meets in evening classes. 

Universite Laval, Quebec, Que. 
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All degrees and diplomas listed may be obtained by summer study alone. Students holding B.A. may 

qualify for M. A. in French in four summers; four summers are required also for the diploma in ~dagogy. 

Courses in Philosophy, Science and Letters are of longer duration. The school caters mainly to teachers. 

Universite d'Ottawa, Ottawa, Ont. 

63 127 89 279 25 254 Arts B.A. 12 
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Facilities in Canada for the Formal College Education of Employed Adults ~(Cont'd)~ 
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Universite d'Ottawa, Ottawa, Ont.~(Cont'd)X 

Students may qualify for B.A. entirely by correspondence, by evening study, or in summer sessions. 

The university is bilingual. 

University of Western Ontario, London, Ont. 
(with extension classes in 19 canters in western Ontario) 

CH 
0 

F-1 m 
CDtd 
~F-~cn 
z!~ 

I 

327 438 506 1271 200 1071 Arts B.A. 20 
(estl (es~) (estj 

Students may complete studies entirely in summer sessions. Evening course and correspondence course 

students must also attend either summer or regular sessions. 

Queen's University, Kingston, Ont. 

156~x 472 2141 

X 

500 1641 
(est.) (est.) 

Arts 
Education 

B.A. 28 

The figure, 1669, shown for correspondence study is made up of 523 students enrolled for summer corre~ 

spondence eourses from April to September, 1939, and 1146 for winter correspondence courses from 

September, 1939, to May, 1940. 

For a pass degree a student must take at least nine of the twenty required courses in residence, either 

at summer school or in regular winter sessions. For an honours degree intramural attendance (in regular 

winter sessions) for at least one year is required. Of the gross total of 2141 students listed above, 

533 are seeking to qualify for a Department of Education certificate rather than a university degree. 

The majority of students are teachers. 
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Facilities in Canada for the Formal College Education of Employed Adults ~(cont'd)~ 
(Data for the academic year 1938-39) 
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McMaster University, Hamilton, Ont. 
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Arts B. A. 12 

Study for the degree may not be completed in summer sessions. It may be, but seldom is, completed in ~ 

evening classes. Usually students combine the two. ~ 

St. Patrick's College, Ottawa, Ont. 

7 65 72 7 65 
Arts 
Connnerce 
Social Science 

B. A. 
B. Comm. 
B. S. Se. 

Students may complete studies for the above degrees by evening study alone in 5 or 6 years, but 
correspondence study must be supplemented by attendance at evening or regular sessions. 

University of Toronto, Toronto, Ont. 

278 578 856 109 747 Arts B. A. 

2 

46 

Study for the degree may be completed (1) in summer sessions, for which preparation by correspondence 
study is required in all but a few courses, or (2) by evening and Saturday morning classes, or (3) by a 
combination of the three. These facilities are provided especially for teachers. Occasional evening 
classes are arranged at points outside the university when a sufficient number may be enrolled. 
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Facilities in Canada for the Formal College Education of Employed Adults ~(cont'd)~ 

(Data for the academic year 1938-39' 
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Emmanuel College of Victoria University, Toronto, Ont. 
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Students holding the B.a. degree and the diploma in Theology may complete study for the degrees of B.D. 

and Th.D. entirely by correspondence. 

University of Manitoba, Winnipeg, Man. 

llOX 1034x 1144:x 

X 

- 1144.c 
Arts 
Science 

Correspondence course figures are for year 1937-38. Summer session figures are for 1937. 

--

Students could, but do not, qualify for degrees in other than regula~ sessions. Correspondence instructioh 

supplements Summer School work and is offered in the Junior Division only, i.e. not in the two final years. 

Both Summer School and Correspondence studies are considered as supplements to, not substitutes for, studies 

in regular sessions. 

University of Saskatchewan, Saskatoon, Sask. 

1Q09 903 39 1951 1951 
Arts 
Scie~ce 
Education 
Accountancy 

Students may complete one year's work beyond the matriculation (Grade XII) level by correspondence, 

attendance at summer sessions or evening classes, or any combination of these. Study for a degree must 

be completed in regular sessions. 
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Facilities in Canada for the Formal College Education of Employed Adults ~(cont'd.)~ 

(Data for the academic year 1938-39_) __ _ _____ ..... - <---
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St. Andrew' s College, Saskatoon, Sask. 

11 11 11 Theology B.D. 4 

Students qualifying for entrance to the course in Theology {i.e. those holding the degree of B.A.) 

may complete their study for the degree of B.D. entirely by correspondence, provided that they 

have had at least two years on a field. 

University of Alberta, Edmonton, Alta. 

46 396 442 442 
Arts 

3cience 
Education 

{ B.A. 
f M.A. 

B.Sc. 
( B.l!;duc. 
("' M.A. 

1 

5 

Undergraduates may complete their study for the degrees of B.A. and B.Sc. entirely in summer sessions 

but usually attend regular sessions for at least one year. Graduates of the University of Alberta 

may proceed to a graduate degree in Arts (M.A.) or Education (B.Educ.) by extra-mural reading and 

attendance at summer sessions only. These facilities are provided especially for teachers. ---

Mount Royal College, Calgary, Alberta. 

30 30 30 Arts 

Offers only junior college work. Balance must be completed at another college or university. 
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Students may complete studies in summer sessions. Evening course and correspondence course (directed 

reading) students must also attend either summer or regular sessions. 

-- Victoria College, Victoria, B.C. 

16 16 16 Arts 

All courses offered are at the Junior College level. Studies for the degree must be completed at other 

institutions - notably the University of British Columbia, with which Victoria College is affiliated. 

Most students are teachers. 

Union College of British Columbia, Vancouver, B.C. 

5 5 5 Theology 
B.D. 
B.Th. 1 

Ordained ministers may study for degrees of B.D. or B.Th. by correspondence if they live outside the 

city and are unable to attend regular classes. 

3,633 5,603 3,498 12,734 921 11,813 466 
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1. General Analysis 

A brief analysis of these data may reveal interesting highlights 

in the picture of Canada's college for employed adults. 

The Dominion Bureau of Statistics, Education Branch, published 

in 1939 a study entitled "Higher Education in Canada, 1936-38".(4) In 

it are listed 197 institutions of higher learning, including colleges 

affiliated with the universities. Of these, 31 colleges and universi­

ties (15fo of the total number) provide facilities for the formal college 

education of adults. 

Further breakdown shows that, of these 31 institutions, 16 offer 

correspondence courses at the college level, 18 operate summer schools 

and 18 have evening and/ or Saturday morning classes. Significant, from 

the point of view of the employed adult seeking further education, is 

the fact that but four institutions in Canada (all four are theological 

colleges) will permit him to qualify for a degree entirely by correspondence 

study, only 12 will graduate students who have studied exclusively in 

evening or Saturday classes, and 14 allow students to do all their studies 

in smmner sessions or by a combination of correspondence work or evening 

classes with summer sessions. Altogether, 26 colleges and universities 

afford opportunity for complete degree courses in other than regular 

sessions. An additional five provide one, two or three years of extra­

sessional work and require that the remainder be done in regular winter 

sessions. 

(4) Dominion Bureau of Statistics, Higher Education in Canada, 1936-38. 
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Fields of Study 

A more detailed examination of the fields of study open to adults 

shows that among the 31 institutions listed, the number offering 

courses in the various fields are as follows: 

Liberal arts (including special courses in 
English and French literature, modern 
languages, and philosophy) - - - 24 

Music - - - - - - - - - - - 1 
Theology - - - - - - - - - 5 
Social 3cience - - - - - - - - - - 2 
Journalism - - - - - - - - - - - - - - 1 
Education (including art methods) - - - 6 
Commerce (including accountancy) - - - 5 
Pure science - - - - - - - - - - - - - 8 

Degrees and Diplomas Offered and Awarded 

The number of colleges offering degrees and diplomas to adult 

students, and the numbers of such degrees and diplomas so awarded 

in 1939 are recapitulated below: 
No. of Institutions 

Degrees and Diplomas Offering These No. Awarded, 1939 

Liberal Arts 

t:usic 

Diplomas in Arts 
(Associate in Arts 
Diploma in Junior 
.Arts, Diplomas and 
Certificates in Modern 
Languages} 

Bachelor of Arts 
Master of Arts 
Baccalaureat en philosophie 
Licence en philosophie 
Doctorat en philosophie 

Bachelor of Music 

Theology 

Bachelor of Divinity ) 
Bachelor of Theology ) 
Doctor of Theology 

3 

15 
7 
2 
2 
1 

1 

5 

2 

14 

141 
112 

6 

267 

6 
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No. of Institutions 
Degrees and Diplomas Offering These No. Awarded, 1939 

Social Science 

Bachelor of Social Science ) 
Bachelier es sciences sociales,) 2 5 

'conomiques et politiques ) 

Licence es sciences sociales, 
economiques et politiques 1 34 

Docteur es sciences sociales, 
economiques et politiques 1 39 

Journalism 

Diploma en j ournalisme 1 20 20 

Education 

Diplomas in Education 3 108 
(Diploma in art methods, 

/ Diploma superieur 
d'aptitudes pedagogiques, 
Diploma en p~dagogie) 

Bachelier en pedagogie ) 
Bachelor of Education ) 2 9 

/ 
) Licence en pedagogie 

Master of Education } 2 

Docteur 
, 

en pedagogie 1 117 

Commerce 

Associate in Connnerce 1 3 
Bachelor of Commerce } 
Bachelor of Science (Commerce} ) 3 

Licentiate in Accountancy 1 ? 3 

Pure Science 

Associate in Science 1 4 
Bachelor of Science 4 10 
Master of Science 1 14 

TOTAL DIPIDMA3 AND DEGRE:ES AWARDED IN 1939 TO 466 
S'!VDENT3 IN OTHER THAN REGULAR SESSIONS 
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2. Discussion 

That these facilities favour teachers is clearly indicated in the 

above tabulations, which show a decided emphasis on the liberal arts and 

studies in education. 

Further details favouring teachers are revealed when one remembers 

that attendance at summer schools is limited to people who have vacation 

periods of at least six weeks. Few workers, other than school teachers, 

get more than a two weeks' holiday period. 

Among the 26 institutions in which degrees may be earned entirely 

by extra-mural study, 13 require attendance at summer sessions or Saturday 

morning classes and offer courses chiefly in arts and education. All of 

these, then, cater particularly to teachers. An additional five colleges 

offer correspondence and evening courses in Theology only for extra-mural 

study' catering entirely to clergymen. The remaining eight .C.Q_lleges oconduct 

evening classes. Of these four give courses in arts only, and four include 

courses in pure science, social science, journalism, accountancy, or 

comraerce, as well as in arts. None offers applied science, law nor such 

curricula for professional training. Furthermore, in only four of the 

eight colleges which conduct evening classes do the facilities make it 

convenient for an employed adult to complete the study for a bachelor's 

degree entirely by evening study. These four institutions are: 

St. Patrick's College, the University of Ottawa, l'Ecole des sciences sociales, 

economiques et politiques de l'Universite de Montreal, and Sir George Williams 

College. 

With very few exceptions then, adults occupied in commercial and 

industrial pursuits are not given the opportunity of obtaining a college 
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education and degree except by attendance at regular day sessions. They 

cannot combine such studies with their work. From this standpoint they 

represent undeveloped resources of great potential value to Canada. 

Less than five per cent of the school children of Canada continue 

to college, and college students in attendance at regular sessions are 

tour times as numerous as adult college students. A statistical analysis 

of the country's population is not necessary to support the claim that 

among the men and women not following such studies great numbers are good 

college material. 

Why are there not more evening colleges in Canada? 

If all this is true, why have Canadian colleges and universities 

not recognized the problem and made available the opportunity for evening 

colleae studies which these potential leaders lack? 

Institutions of higher education in the United States have not 

overlooked the need. South of our border, in American cities, there are 

literally hundreds of colleges and universities providing correspondence 

courses and evening classes by which young high school graduates, and 

some not so young, can qualify for college degrees in arts, science, 

comrr1erce, law, medicine, pharmacy, engineering and a host of other fields. 

Why not in Canada? 

First ~nong the answers to that question, I believe, is this. The 

majority of Canada's officers of higher education do not believe in adult 

education which has as its goal a tangible reward. Art for art's sake, is 

their slogan. \i.hy should an adult worker seek a college degree? Such 

dross is unbecoming~ Let him take cultural courses, by all means. But 

don't allow him to write examinations; don't formalize his study; don't 
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give him a diploma. (Most of these officials, incidentally, are very 

busy earning their living in day colleges dedicated to the very ends 

they condemn as unsuitable for adult education.) 

Nany of our universities conduct fine extension programmes, 

offering a wide variety of courses and study groups, lectures and 

library service. They stimulate their communities with notable 

success. Too common, however, is the statement, "But of course we do 

not give credit toward a degree for the study of extension courses". 

From what I can learn of adult education in Great Britain, this 

attitude is usual there. Furthermore, it seems to be appropriate 

there. The Englishman cares little for ac§demic distinction and 

scoffs at the American's frantic addition of credits and his love of 

college degrees. Suppose, though, that an American accepts and lives 

by the Englishman's philosophy in this matter. He is out of step 

with his compatriots. He is overlooked when promotions are in order. 

He may be well educated, but what has he to show for it? 

Of course, the distinction drawn here is exaggerated. It will 

serve, however, to point out that one must bow, to a reasonable extent 

at least, to local convention. In this matter Canadian convention is 

much more akin to the American point of view than to the English. We 

should be willing to accept that, and with it a tolerance toward the 

popularity in Canada, not only of college education, but of a college 

degree. 

A college degree has for its possessor both commercial value and 

psychological value. Some employers scorn the college graduate but most 
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are inclined to favour the man with a sheepskin. Even the scorners, 

in many cases, grudgingly acknowledge the college man and speed him 

on to positions of greater and greater responsibility. The possession 

of a magic scroll, embellished in Old English, and bearing illegible 

signatures, may not, often does not, actually mean that the individual 

whose name it bears is an educated man. But its influence is powerful 

in this day of college consciousness. A degree has commercial value. 

Therefore, according to the standards by which most men live, it is a 

worthy goal. 

Have you ever met a man who impressed you with his culture, his 

refinement, his keen interest in his world and yours, and his wide 

knowledge in many fields? Have you met such a man who frequently lost 

his self-confidence in the society of others, even of those who were his 

intellectual inferiors - all because he reminded himself that he had no 

college education? 

"Forget it," you may have told him. "Many a man has done a better 

job or educating himself than a college ever could do." But he doesn't 

forget it. 

Many men who are well and truly educated behave at times as if 

they were not. ·They decieve themselves by thinking that it can be so 

only when it is written large on an official document. For such men a 

college degree, aside altogether from the advantages of a college 

education, has psychological or prestige value. It contributes to the 

happy adjustment of personality. 

Enough of this defence of formal education and academic awards for 

adults. There are other reasons for Canada's tardiness in this endeavour. 
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Objection number two to part time study by adults is that the 

calibre of their study cannot equal that of full time students. 

After his day's work, it is pointed out, a man is incapable of the 

necessary concentration. He is fatigued, unresponsive. He has not 

the time to do justice to his studies. He is distracted by other 

interests. Standards cannot possibly be met under such conditions. 

This objection, is, in part, justifiable. The fact is, how­

ever, that adult students do achieve acaderrdc success. They work 

under handicaps, but those very obstacles provide a challenge which 

stimulates them to even greater effort. Not only that, but there is 

among adult students pursuing a course of studies continuing over a 

period of years a notable sincerity and maturity of purpose. These 

are no run-of-the-mill students. There are highly selective factors 

influencing the formation of an adult college group. Rarely does a 

grown nan or won~ undertake such a task without strong motivation. 

Much of the data in later pages support this argument. 

A further, but minor reason for the present lack of facilities 

for such studies is the fact that this kind of organization is suited 

to large urban canters. Of these there are comparatively few in Canada. 

Finally, and this is not meant to be unkind, there may be a 

certain understandable hesitancy on the part of college and university 

staff members about going to the trouble of developing and providing 

these extra services. The organization, administration and teaching 

of full year college courses at times suitable to students who work in 

the daytime demands the sacrifice of much precious leisure. ~uch of 
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our university and college plant, however, is idle after five or six 

o'clock. That seems a rather shameful waste, particularly when such 

good use could be made of it. 

Advanta&es of the evening college 

Not only are such objections easily answered but there are 

distinct advantages in educational organization which permits adults to 

follow an integrated programme of studies concurrently with their work. 

A source of constant concern to college officials and employers 

of college graduates is the process of a student's transition from the 

academic world to that of business and industry. Alert colleges and 

universities are constantly seeking to introduce into t~eir curricula 

and methods of instruction elements which may offer partial solutiohs 

to this problem. None, however, is as effective as the college for 

adults which deals from the start with employed men and women. 

These students have found their feet in an occupation before 

beginning their colle~~e studies. Even more helpful, though, is the 

fact that throughout their whole college career they constantly relate 

studies to work and work to studies. Each pursuit stimulates and adds 

meaning to the other. 

Further, when they graduate, they are not faced with a new world 

and the necessity of seeking the bottom rung. By that time they usually 

have become established, have served their apprenticeship. By that time 

they have gained momentum in an on-going process. Their advantage over 

the beginner is great. 

Another advantage becomes apparent when one examines the student's 

situation from the point of view of finance. Many able high school 
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graduates are prevented from attending college by lack of the necessary 

funds. Many find it imperative that they contribute to the family 

exchequer rather than drain it further. For men and women in this 

position the college for adults is a godsend. It enables them to become 

productive immediately, to aid their families, to support themselves and 

to finance their own colle~ education. No scheme of student aid, short 

of free tuition to all, can equal this method of organization as a 

solution of the problem of providing higher education for the young men 

and women who come from the middle and lower economic strata. 

Jtill another benefit accruing particularly to the evening 

college is in its ability to recruit for its instructional staff a large 

proportion of men and women who teach in the evenings what they practice 

in the daytime. Theirs is the voice of experience. It is a desirable 

voice in the classroom. The same method of recruiting is possible and 

practiced, but to a lesser extent, in day colle~es, particularly in 

professional schools and faculties. The evening colle~e is especially 

fortunate in this matter. 

Reference was made above to the maturity and sincerity of purpose 

which characterizes adult students, and still other advantages of the 

college for adults are revealed in subsequent pages. This will suffice 

for the present to intriduce the argument on its· behalf. 

3 •. Thesis. 

This, then, is my thesis: The facilities in Canada for the 

formal college education of employed adults are few. The need for an 

increase in these facilities is great. Employed adults make good students. 

Expansion of educational opportunity for them is more desirable; it may 

well be an important factor in the progress of the nation. 
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CHAPI'ER III 

DETAIL OF AN EVENING COLlEGE 

1. General Information 

This section is included to sketch for the reader the setting 

of the following study of the characteristics and achievement of 

evening college students. The men and women under observation were 

students in the evening division of the Faculty of Arts, Science and 

Commerce, Sir George ~'lilliams College, I.Contreal, one of the thirty-one 

Canadian institutions of higher learning which offer facilities for 

the for.mal college education of employed adults. 

How this institution developed is worthy of a moment's attention. 

In 1873 the Montreal Y.M.C.A. embarked on its first venture in for.mal 

education when it organized evening classes in vocational subjects. As 

these grew in size and number the organization became known as the Y.M.C.A. 

Schools. A greater variety of courses was offered year by year, covering 

also general education at many levels and later including day classes as 

well as evening classes. By 1931 the institution had, for five years, 

been dignified by a name of its own - Sir George Williams College - and 

comprised five units: Faculty of Arts, Science and Commerce, High School, 

Elementary School, Business School and School of Art. The high and 

elementary schools operate evening classes only, but the other three units 

operate both day and evening programmes. Enrollment in the five units has 

increased stead~ly until, in the academic year 1939-40, 2,083 individual 

students were registered, as follows: 
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Day Evening Total 

Faculty of Arts, Science and Commerce 193 551 744 

Evening High School 334 334 

Evening Elementary School 45 45 

Business School 331 489 820 

School of Art 83 57 140 

607 1,476 2,083 

Students in the evening division of the Faculty of Arts, Science and 

Co~nerce numbered 551 in that year. Of these, 291 were registered as "partial" 

students {studying one or more single subjects, and not necessarily matricu­

lated) and 260 were "undergraduates" {fully matriculated students studying 

for college degrees). It is with this group of evening undergraduates that 

our present study is concerned. 

The college, which occupies the same plant as Montreal's downtown Y.M.C.A. 

is located conveniently close to the city's business district. Bus lines, 

tramways and trains from business, industrial and residential areas provide 

easy access to the college from all directions. Its location favours an 

evening programme. 

2. Curricula. 

The curricula offered in the Faculty of Arts, Science and Commerce are 

three: liberal arts, commerce, and pure science. In liberal arts the 

diploma Associate in Arts is awarded upon completion of the studies usually 

covered in day college in two years. Evening students, whos·e programme is 

equivalent in every respect to that of day students, usually reach.this 

level in three years. An additional three years {a total of six years) is 
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normally required to qualif.y for the degree Bachelor of Arts. 

Similarly, junior college diplomas, Associate in Conunerce and 

Associate in Science, are provided for three years' study in commerce 

and in science, and after six years' study in these fields, the degrees 

Bachelor of Science (Commerce) and Bachelor of Science are conferred. 

In evening courses as in day courses each student is required to 

complete satisfactorily a total of twenty-one units for the bachelor's 

degree. By taking an average of three and one-half units each year a 

student will graduate in six years. No student is required, however, 

to carry that specific load each year~ Some prefer to work on not more 

than two subjects a year and, consequently, may take as many as ten or 

eleven years to graduate. 

3. Class Schedules 

Classes are held five evenings a week, two two-hour periods each 

evening, making a total of ten class periods a week. Several classes 

are scheduled in each period and a stude~t's timetable is determined 

by his choice of subjects. If he carries an average load of three and 

one-half units his schedule will total three periods (six hours) in 

one of the two terms in the academic year, and four periods (eight hours) 

in the other term. Courses involving laboratory work each require two 

periods a week (four hours) while courses involving only lecture and 

discussion require one period a week {two hours). It can be seen, then, 

that by a careful selection of a year's programme a student may attend 

only two evenings a week, although most students are scheduled for three. 
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The nature and variety of courses offered, and the method 

of scheduling can be seen in the timetable below which was in effect 

for the year 1939-40. The academic year is divided into two four-month 

terms - first term October to January, second term February to May. 

Unless otherwise indicated, each course listed meets for two terms 

{eight months). 

Timetable of Courses 

Evening Division 

Faculty of Arts, Science and Commerce. 

Course No. 

Biology 101 
Biology 102 
Biology 103 

Biology 105 

Chemistry 101 

Chemistry 102 
Chezni f-, try 103 
Chemistry 104 

Chemistry 105 
Chemistry 106 

Chemistry 109 
Chemistry 111 
Mathematics 101 

Mathematics 105 
Mathematics 107 
P)Jpics 101 
Physics 103 
Physics 106 

Sir George Williams College 

1939-40 

Descriptive Title 

THE NATURAL SCIENCES 

General Biology 
Genetics and Evolution 
Embryology and Histology 

General Physiology 

Introductory General 
Chemistry 

Advanced General Chemistry 
Qualitative Analysis 
Quantitative Analysis 

Organic Chemistry 
Advanced Quantitative 

Analysis 
Physical Chemistry 
Advanced Organic Chemistry 
Algebra, Geometry and 

Trigonometry 
Calculus 
Differential Equations 
General Physics 
Radio and Sound Reproquction 
Light - Optics 

Class Hours 

Tues. and Thurs. 8 to 10 p.m. 
Fridays 6 to 8 p.m. 
Tues. and Thurs. 6 to 8 p.m. 

(lst term) 
Tues. and Thurs. 6 to 8 p.m. 

(2nd term) 
Tues. and Thurs. 6 to 8 p.m. 

Tues. and Thurs. 
Mon .. and Wed. 
Mon. and Wed. 

(1st term) 
Tues. and Fri. 
Mon .. and Wed. 

(2nd term) 

6 to 8 p.m. 
8 to 10 p.m. 
8 to 10 p.m. 

6 to 8 p.m. 
8 to 10 p.m. 

Tues. and Thurs. 8 to 10 p.m. 
Mon .. and Thurs. 6 to 8 p.m. 
Lecture - Mondays 6 to 8 p.m. 

Tutorial - Fridays 7 to 8 p.m. 
Wednesdays 8 to io p.m. 
Fridays 8 to 10 p.m. {1st term) 
Mon .. and Fri. 8 to 10 p.m. 
Wednesdays 8 to 10 p.m. 
Wed. and Fri. 6 to 8 p.m. 

(1st term) 



Course No. 

Physics 107 

Physics 108 
Physics 109 

Humanities 101 
Hl.lmani ties 102 

English lOlA 
English lOlB 
English 102 

English 103 

English 105 

English 106 

English 108 

English 109 

English 111 

English 112 

English 113 

English 120 

English 121 

English 122 

Fine Arts 101 

Fine Arts 103 

Fine Arts 104 

Fine Arts 105 
French 101 
French 103 

French 104 

French 107 

German 101 

German 102 
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Descriptive Title 

Thermodynamics and 
Kinetic Theory 

Radio Theory and Design 
Nuclear Physics 

THE HUMANITIES 

Survey of the Humanities 
French-Canadian Life and 

Letters 
English Composition 
Survey of English Literature 
19th and 20th Century 

Literature 
American Literature 

Literature of Science 

Precis '.'lri ting, Commercial 
Correspondence and Reports 

Shakespeare and the 
Elizabethan Drama 

Canadian Literature 

Contemporary English 
Literature 

Creative Writing 

Study of Selected Period 
or Author 

Public Speaking 

Short Story Writing 

Short 3tory Writing, 
Advanced 

Appreciation of Music 

Drawing and Painting 

The Theatre as a Reflection 
of the Life of its Time 

Technique of Play Production 
French Language and Literature 
Study of French Culture 

France as a Modern World State 

French Seminar in Oral and 
Vlri tten Expression 

Introduction to German 
Language 

Ger.man Language and Literature 

Class Hours 

Wed. and Fri. 6 to 8 p.m. 
(2nd term) 

Tuesdays 8 to 10 p.m. 
Fridays 8 to 10 p.m. 

(2nd term) 

Fridays 8 to 10 p.m. 
Mondays 8 to 10 p.m. 

(..,.f\( Yf..-Vt\) 

Tutorial hours arranged 
Tuesdays 8 to 10 p.m. 
Mondays 6 to 8 p.m. 

Wednesdays 8 to 10 p.m. 
(2nd term) 

Mondays 6 to 8 p.m. 
(1st term) 

Thursdays 6 to 8 p.m. 
(2nd term) 

Wednesdays 8 to 10 p.m. 
(1st term) 

Mondays 8 to 10 p.m. 
(1st term) 

Mondays 8 to 10 p.m. 
(2nd term) 

Fridays 6 to 7 p.m. 
(1st or 2nd term} 

Fridays 7 to 8 p.m. 

Tuesdays 8 to 10 p.m. 
(1st or 2nd term} 

Tuesdays 8 to 10 p.m. 
(1st of 2nd term) 

Tuesdays 7 to 9 p.m. 
(1st or 2nd term} 

Mondays 6 to 8 p.m. 
(2nd term) 

Tues. and Thurs. 7:30 to 9:30p.m. 
(1st or 2nd term, or both} 

Wednesdays 6 to 8 p.m. 
(2nd term) 

Tues. and Thurs. 7 to 10 p.m. 
Wed;esdays 8 to 10 p.m. 
Wednesdays 8 to 10 p.m. 

(1st term) 
Wednesdays 8 to 10 p.m. 

(2nd term) 
Wednesdays 6 to 8 p.m. 

Wednesdays 8 to 10 p.m. 

Wednesdays 6 to 8 p.m. 



Course No. 

German 103 
Latin 101 

Latin 102 
Philosophy 101 
Philosophy 105 

Philosophy 107 

Spanish 101 

Spanish 102 

Social Science 
Commerce 101 
Commerce 102 
Conunerce 103 
Connnerce 104 

Commerce 105 
Commerce 106 

Commerce 107 

Commerce 108 

Commerce 109 

Colllr.;.erce 110 

Commerce 111 

Conunerce 112 

Commerce 114 
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Descriptive Title 

German Literature 
Latin Composition and 

Classics 
Latin Literature 
Introduction to Philosophy 
Social and Political 

Philosophy 
Philosophy of Ethics 

Introduction to Spanish 
Language 

Spanish Language and 
Literature 

THE .:300 IAL SCIENCES 

101 Survey of Social Science 
General Accountancy 
Advanced Accountancy 
Cost Accounting 
Financial Organization, 

Eoney and Banking 
Business Administration 
Commercial Law 

Advertising 

Commercial Law, Advanced 

Transportation and Traffic 

Marketing and Kerchandising 

Advertising, Advanced 

Auditing 

Credits and Collections 

Class Hours 

Thursdays 6 to 8 p.m. 
Thursdays 8 to 10 p.m. 

Thursdays 6 to 8 p.m. 
Fridays 6 to 8 p.m. 
Tuesdays 8 to 10 p.m. 

( lst term) 
Tuesdays 8 to 10 p.m. 

(2nd term) 
~ondays 6 to 8 p.m. 

-.. ednesdays 6 to 8 p.m. 

Fridays 8 to 10 p.m. 
l.:ondays 8 to 10 p.m. 
Tuesdays 6 to 8 p.m. 
~ondays 6 to 8 p.m. 
Mondays 6 to 8 p.m. 

(2nd term) 
Wednesdays 8 to 10 p.m. 
Wednesdays 6 to 8 p.m. 

(1st term) 
Tuesdays 8 to 10 p.m. 

(1st term) 
Wednesdays 6 to 8 p.m. 

(2nd term) 
Thursdays 8 to 10 p.m. 

(1st term) 
Thursdays 8 to 10 p.m. 

(2nd term) 
Tuesdays 8 to 10 p.m. 

(2nd term) 
Thursdays 6 to 8 p.m. 

(2nd term) 
Thursdays 6 to 8 p.m. 

(1st term) 
Mathematics 102 Mathematics of Finance Thursdays 8 to 10 p.m. 

(1st term) 
l.~atheJrtBtics 103 Statistical Methods Thursdays 8 to 10 p.m. 

{2nd term) 
Contemporary Economic Problems Londays 6 to 8 p.m. Economics 101 

Economics 102 

Economics 103 

Economics 104 

Economics 105 
Economics 106 

History 103 

~volution of Economic Theory Thursdays 6 to 8 p.m. 
(1st term) 

I~ondays 8 to 10 p.m. 
(1st term) 

Thursdays 6 to 8 p.m. 
l2nd term) 

Economics and Politics of Canada •1•hursdays 6 to 8 p.m. 

Political Theory and Modern 
Governments 

Economic Geography 

International Relations Mondays 8 to 10 p.m. 

Medieval and Modern European 
History 

(2nd term) 
Tuesdays 6 to 8 p.m. 



Course No. 

History 105 
Psychology 101 
Psychology 102 
Psychology 103 

Religious Education 
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Descriptive Title 

History of the Americas 
General Study of Human Behaviour 
Advanced General Psychology 
Educational and Vocational 

Guidance 
101 Principles of Religious Education 

Religious Education 102 Curriculum and Practice in 
Religious Education 

Sociology 103 Social Disorganization and 
Social Therapy 

Class Hours 

Tuesdays 6 to 8 p.m. 
Thursdays 8 to 10 p.m. 
Thursdays 6 to 8 p.m.­
Mondays 8 to 10 p.m. 

{l~r re.~) 

Tuesdays 6 to 8 p.m. 
(lst term) 

Tuesdays 6 to 8 p.m. 
(2nd term} 

Thursdays 8 to 10 p.m. 

A student in first year science might have a timetable like this: 

Chemistry 101 

English lOlA 
English lOlB 
Mathematics 101 -

Lecture, Tuesdays 6 to 8 p.m. 
Laboratory, Thursdays 6 to 8 p.m. 
'futorial, Mondays 8 to 9 p.m. 
Lecture, Tuesdays 8 to 10 p.m. 
Lecture, ~ondays 6 to 8 p.m. 

Here he has three and one-half courses {English lOlA, Composition, 

is a halt course), an average study loed, for which he attends classes a 

total of nine hours in three evenings a week. Students in other courses 

and at higher levels would have similar timetables. 

Most of the coutses numbered 101 are scheduled every year in the 

evening college. The more advanced courses, in many cases, are offered in 

alternate years. This plan allows each student over a period of years an 

even greater choice of courses than appears in the list above which includes 

only the current 1939-40 offerings. 

It will be noted, also, that each course involving only lectures 

meets for but two hours a week, and courses involving laboratory work for 

four hours a week. When this sort of schedule is compared with that of 

the day college where lecture courses meet three hours a week, and 

laboratory courses for six, the question is bound to arise, '~ow can the 

evening students do work equivalent to that of day students?" 
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This is possible in view of the fact that the academic year 

(October 1st to May 31st) is longer in the evening division than in 

the day division, more work is covered in less time by the older, more 

mature evening students, and home assignments are more numerous and 

more extensive. The content of the evening courses is the same as 

that in the day courses and evening students write examinations of the 

same standard - often the same examinations as those set in the day 

courses. 

4. Partial Course 3tudents 

So far we have been talking about evening undergraduates and 

their programmes of study. It was noted above, though, that of the 

551 students in the evening division of the Faculty of Arts, 3cience 

and Commerce in 1939-40, 291 were registered as "partial" students. 

These"partial" students follow unit courses without any declared 

intention of becoming candidates for a degree or a diploma. One might 

choose a single course in English literature, public speaking, adver­

tising, commercial law, radio theory and design or any other among 

those listed. He would attend classes with the undergraduates, but 

suit himself about completing assigned readings or writing examinations. 

The evening college, then, serves "partial" students in much the same 

fashion as the more common university extension department Bea ePeait 

non-credit lectures and courses. 

5. Extra-curricular Activities 

The organization described above provides college facilities 

for the employed adult equivalent to those of the day college, except, 

as you may have been thinking, the extra-curricular activities which 

form so vital a part of a normal colleGe career. But even these are 

not lacking. 
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The evening college students are organized into what they call 

the '~vening Faculty Student Society". This group, of which all 

undergraduE.tes and many "partial" students are members, has a very 

active executive comrr~ittee, a council of class representatives, and 

numerous sub-committees for the supervision of social affairs, 

athletics and clubs. Among the activities sponsored by the Evening 

Faculty Student Society are dances, splash parties, theatre parties, 

debates, after-class round table discussion groups, political problems 

group, women's club, a branch of the Canadian Student Assembly, student 

newspaper, dramatics, annual student revue, basketball, hockey, swimming, 

life-saving, and ski-ing. In some instances, notably the student revue, 

the newspaper and athletics, the evening students work jointly with day 

students. Incidentally, in so doing they contribute more than a 

proportionate share of leadership. 

How do they participate in such an extensive extra-curricular 

programme? One is entitled to wonder. For those who are most active 

the evening college with its activities provides their whole social 

life. It is more than a place to study; it is a continuous leisure 

time pursuit. 

The pattern of ..:>ir George ···lilliams College is an example of the 

facilities available in Canada for evening college study. Probably, 

however, it is not as typical of evening colleges in this country as it 

is of the group of over thirty-five Y.L.C.A. colleges to be found in the 

larger cities of the United States. (1) It will serve, though, as the 

setting for a more detailed study of the characteristics and achievement 

of evening colle~~e students, which follows. 
(1) Williams, J?aul Edgar, The Y.L.C.A. College. This work presents a very 

complete picture of the nature, development, organization and functions 
of y .1:. c. A. colleges in North America, all but one (Sir George Williams 
College) of which are in the United States. 
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CHAPI'ER IV 

CHARACTERISTICS OF EVENING COLlEGE ST£JDENIIS 

In the fall of 1938 the undergraduates of the evening division, 

Faculty of Arts, Science and Commerce, Sir George Williams College, 

were questioned, tested and interviewed in order that the college 

authorities might have more accurate information regarding their 

maturity, abilities, interests, aims and conditions than can be ob­

tained by casual observation. It is the purpose of this section to 

outline, classify and comment upon the data obtained. 

These characteristics have been grouped roughly into five di­

visions, and will be set forth in this order: 1. Personal data. 

2. Scholastic aptitudes and abilities. 3. Jtudy conditions. 

4. Interest and motivation. 5. Economic status. Each main di­

vision has been divided into sub-divisions which are closely, if 

not exclusively, related. 
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1. Personal Data 

The undergraduates who registered in October, 1938,for the 

academic year 1938-39 ranged in age from 16 to 44 years. The median 

age was 21 years, 10 months, and the distribution may be seen in 

Figure 1. 

It is interesting to compare this distribution with that 

found in the same year among partial course students (range 15 to 56 

years; median 23 years, 6 months} and among undergraduates in the 

day division (range 17 to 43; median 20'years, 7 months). 

The fact that evening undergraduates are, on the average, 

about a year older than day students in similar courses is explained, 

first, by the fact that in 1938-39 there was a larger proportion of 

students in the early years of their courses in the evening division 

than in the day division. Also, most day students proceed directly 

to college after graduation from high school, while for evening 

students there is usually an interval of at least a year. During 

this time, presumably, they find and become settled in their first 

jobs, get over their familiarity (sometimes disgust) with schooling, 

begin to count the advantages of further education and arrive at a 

decision regarding their vocational plans. Added to this, of course, 

is the likelihood that some such interval is necessary for them to 

become able to finance their college studies. 
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The value of this time lag becomes apparent in class. Students 

who have found their way in the world of work are prepared, when they 

beiin their college studies, to relate theory to practice, to seek 

specific goals and to exhibit an independence of thought not common to 

day college freshmen. 

As was pointed out above, the range in age of partial course 

students is wider than that of evening undergraduates and the median 

age is nearly two years higher. Some of the younger students are not 

qualified for entrance to the undergraduate course, and it is likely 

that many of the older students choose partial, short term courses 

rather than a degree course because the length of the latter, at their 

age, seems over great. 

No doubt, too, there are many older students in partial courses 

who did not matriculate when in high school. Any of these, however, 

who wish to proceed to a degree may seek to qualify under special 

regulations, often called "mature matriculation," for persons over 

twenty-one years of age. These regulations are as follows: 

Special Entrance Requirements for Fersons over 

Twenty-one Years of Age. 

Persons over 21 years of age who may not have satisfied the technical 
requirerr~nts for high school graduation, but have the capacity to do 
college work may qualify for admission as undergraduates in the 
Faculty of Arts, Science and Commerce by any one of the following plans: 

(1) In certain cases it may be advisable for the student to study one 
year in the Evening High School of the College, following a programme 
of selected preparatory studies. 

(2) If the above plan is considered unnecessary the student may be 
given a one-hour test of scholastic aptitude. (1) If his score on 

ll) At the time of this study the test in use was the American Council 
on Education Psychological Examination for College Freshmen. 
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the test is as high as that of the average first year college student 
he will be admitted as a "conditioned" undergraduate to the regular 
programme of' studies. The condition may be removed by the completion, 
with satisfactory grades, of' one year's study in the Faculty. 

(3) Those who :prefer, may prove their ability and qualify as under­
graduates by registering as partial course students in the subjects 
of' the first year. Completion, with satisfactory grades, of the year's 
work will entitle the student to undergraduate standing and courses so 
completed will be credited toward his degree. 

Each year much good undergraduate material is selected on one 

of the bases outlined above. 

Sex 

The fact that the college is a part of the Young Men's Christian 

Association always has restricted the enrollment of women students, in 

spite of' repeated assurances through channels of publicity that it is 

co-educational. The proportion of women is gradually increasing, how-

ever, and by 1938-39 the distribution of undergraduates in the evening 

college was: 

r.:en - 86,·,~ 

Women - 14;;~ 

Added to the deterrent mentioned above is the probability that 

employed women on the whole are less interested in lifetime careers in 

business and hence less interested in higher education of a formal 

nature than are men. The proportion of women in partial courses is 

25%; nearly twice as large as the proportion in the degree courses. 

Marital Status 

As might be expected because of the amount of time required for 

the pursuit of evening college studies, most of' the undergraduates were 

found to be free of binding obligation to members of the opposite sex. 
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When questioned, 4:~ of the undergraduates replied that they were married, 

1% engaged, and 18j·~ "going steady", while 77/o claimed to be quite free 

of such entanglements. 

Among the partial course students 12;~ were married, 4% engaged, 

21,% "going steady" and only 63;~ quite free. 

Religious Affiliation 

Religious distinctions command more attention in the Province of 

Quebec than in other Canadian provinces, particularly the distinction 

between Roman Catholics and Protestants. Hence our interest in this 

8Il8.lysis. 

Since the Y.M.C.A. is Christian and its control almost entirely 

in the hands or those professing the Protestant faith it is to be 

expected that the majority of students in the college will be Protestant. 

Ot those whose religious affiliation was known, 69~b were Protestant, 

while 22;~ were Roman Catholic and 9,~ Hebrew. 

The college makes no distinction, in its registration of students, 

on religious lines. Therefore, in spite of its predominantly Protestant 

atmosphere, it appeals to a large number of students of the Roman Catholic 

faith and a fair proportion of members of the Jewish community. These 

proportions are not comparable to the proportions in the city of Montreal, 

however, and the student body likely would include a much smaller percentage 

ot Roman Catholics and Hebrews if those communities provided for their 

members comparable facilities for evening college study. 

Personal and Social Adjustment 

In order to arrive at some estimate of the degree to which the 

evening undergraduates are adjusted, both personally and socially, they 

were asked to comDlete the adult form of the Bell Adjustment Inventory. -
This inventory contains 160 questions which may be divided into 





- 42-

five groups, the first related to home adjustment, the second to 

health adjustment, the third to social adjustment (i.e. degree of 

dominance or submission), the fourth to emotional adjustment and the 

fifth to occupational adjustment. In each case a high score (abnormal 

answers are scored) indicates poor adjustment and a low score, good 

adjustment. The norms of the inventory are based on a study of adults 

whose scores were related to the opinions of experienced counsellors 

who knew them well. Figures 2 to 7 show the distribution obtained 

in the evening college for each of the five parts of the inventory 

as well as for total score. 

Each area of adjustment is interpreted by the author of the 

inventory by the use of five score groupings. In the cases of home, 

health, emotional and occupational adjust:nent and total adjustment, 

these groupings are (1) excellent, (2) good, (3) average, (4) unsatis­

factory, (5) very unsatisfactory. In the case of social adjustment 

the groupings are ( 1) very agcressi ve, ( 2) aggressive, ( 3} average, 

(4) retiring, (5) very retiring. The author's groupings are indicated 

in Figures 2 to 7. In the author's norms the groupings are slightly 

different for men and women. The groupings for men are indicated in 

figures 2 to 7 because only 14~ of the students included were women. 

HOme Adjustment. As will be seen in Figure 2, for the majority 

of students the score on the home adjustment section of the inventory 

is fe.vourable. The median score is near the top of the "average" 

group and comparatively few students are classified as below average. 

The home adjustment patterns of individuals were particularly interesting. 

The most frequent source of maladjustment revealed was that of the conflict 
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ot two cultures within the family - the· conflict between the attitudes 

of first generation Canadians and those of their European-bern parents. 

A few notes on one student with a very unsatisfactory home 

adjustment score may be of interest at this point. 

l~iss A is 19 years of age, vivacious and likeable. She is 
physical instructress at a settlement house in one of Montreal's 
slum areas, is in her first year of the B.A. course in the 
evening college and is interested in social work as a career. 

She lives with her father, who was born in Russia, and her 
mother, who was born in POland. She, herself, was born in 
Canada, received her primery and secondary schooling in English 
language t:ontreal schools and professes the Protestant faith. 

Her home environment is restricting and, she believes, 
much less happy than that of her friends. One of her parents 
is nervous and irritable and gets angry at her very easily. 
She feels no lack of love or affection, but of understanding ~ 

and sympathy. Her choice of occupation was contrary to her 
parents' wishes and she feels that they criticize her unjustly. 
Her parents ~re not congenial or well-suited to each other and 
the home is often in a state of turmoil and dissension. She is 
unhappy in her home and would like very much to leave it in order 
to have more personal independence. 

t~iss A's problem is that mentioned above - one of the most 
common in metropolitan areas such as :t-:ontreal. Its background 
is the clash of the cultures of two generations, one of the old 
world, one of the new, and, in this case, is aggravated by 
emotional disturbances peculiar to her parents. In spite of 
this situation, her adjustment in other areas is better than 
average; her emotional adjustment is, according to the Bell 
Inventory, superior. She is conscious of her problem, though, 
and sought counsel about it. 

Health Adjustment. In view of the conditio~s under which evening 

students work it is rather surprising to find such an apparently high 

average health adjustment score as is indicated in Figure 3. Again, few 

students are classified as below average, and only three are rated as 

very unsatisfactory. Incidentally, of these three, one was forced to 

drop out during the school year and another did not return the following 



l W I NO A 



- 44-

year, because of ill health. 

Social.Adjustment. ~ben the evening undergraduates' scores in 

this area are compared with the nor.ms for the inventory it would 

appear, in Figure 4, that the distribution is fairly close to normal. 

In the group the students with the tendency to be aggressive in social 

situations are approximately balanced by those who tend to be submissive 

or retiring. The median score is very close to the mid-point of the 

"average" group. 

By way of illustration, the social adjustment of two students is 

described below. One, whom we shall call B, is very aggressive. The 

-other, l~iss C, is very retiring. 

B, who is 20, is attending the evening college for the 
first time - a freshman in the commerce course. 

·,'/i thin a month of his coming he was known to most of 
the students, both men and women. Loud-voiced and hearty, 
he is constantly promoting student activity in the athletic 
programme, almost overacting his role as chairman of the 
athletics committee. He belongs, as well, to at least half 
a dozen other extra-curricular groups. 

He will talk to anyone, about anything, at any time. 
Nor is he a talker only. He is, himself, an exceptionally 
fine athlete. 

Brought up in a small Ontario tovm, he came to fuontreal 
in the late summer of 1938, found a·job within a few days, 
and some vreeks later, gave it up for a better one. Without 
any financial backing from his family, his self-reliance 
and aggressiveness served him well in his rapid adjustment 
to the big city and his new environment. 

His social agf·~ressi veness is particularly surprising 
because one side of his face is very noticeably disfigured 
by a dark red birthmark extending from temple to neck. But 
he seems unperturbed by the attention this elicits from his 
fellows. 
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In sharp contrast to B's aggressiveness is the retiring 
nature of Miss c. A graduate (with a brilliant record) in 
pharmacy of an Ontario university, she is presently employed 
in the dispensary of a local hospital. She is 23 years old, 
and in the second year of the B.A. course in the college. 

3hyness and embarrassment prevent her from mixing easily 
.with people, and when in a group she never takes the initiative. 
She has difficulty in meeting men and is at a loss to know how 
to converse with people she does not know well. 

She takes no part in the activities organized by the 
student body, and has no regular social activity outside the 
college. Devoted to her profession and diligent in her studies, 
she shrinks from sociel contacts. 

Emotional f1.djustment. Here, too, the distribution, as shown in 

Figure 5, approaches that of the norms, although the median score is 

slightly on the favourable side of the mid-point in the "average" group. 

The number of students in the category immediately above average is greater 

than in the category immediately below, but there are twice as many whose 

emotional adjustment is rated as very unsatisfactory as there are in the 

group whose adjustment is rated as excellent. 

D's emotional adjustment is rated as "very unsatisfactory". 
19 years of age, D is in the first year of the commerce course. 
He is employed as a payroll clerk in a rubber factory at $40 a 
month. 

He is anemic, suffered a nervous breakdown two years ago 
and within the past few months has lost twenty pounds in weight. 

In addition to his poor health, he is high-strung, easily 
excited, moody, often depressed. He blushes easily, is easily 
hurt is self-conscious because of his personal appearance 
(although any basis for this is not apparent) and is troubled 
by feelings of inferiority. 

It is difficult to talk to D, for he seems always to be 
ill at ease. In his own conversation he is effusive, showing 
a honeyed concern for the health and happiness of the person 
to whom he is speaking. 

His study habits are very poor and his college record 
chiefly concerns courses started and dropped before completion. 
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Occupational Adjustment. One might expect to find that many 

students follow evening college studies in order to improve their 

occupational adjustment. On the other hand, a degree of occupational 

security and hence occupational adjustment which is at least partially 

satisfactory, is probably necessary before a student is able to embark 

on an evening college career. As is shown in Figure 6, students with 

occupational adjustment patterns ranging from excellent to very unsatis­

factory were found to make up the undergraduate body, with the median 

score a little better than the mid-point of the "average" group. 

Illustration of occupational maladjustment is the case 
of E. He is 21, in first year commerce, Jewish. 

He works as a bookkeeping clerk and cashier for $60 a 
month in a stockbroker's office. He did not choose the job 
because he really thought it suited his wishes, and it offers 
him no security or opportunity for advancement. He would 
like very much to leave it for another, although he is not 
sure what sort the other ought to be. 

Added to this is the fact that employed by the same fir.m 
is his brother, with whom he cannot live or work in harmony. 
Apparently the brother is the black sheep of the family -
lived in New York from 1925 to 1930, speculated, won, and 
lived a riotous life. The stock market crash ended all that 
and he lost his job and returned home, penniless and unbearable. 

Other working conditions are not particularly unsatis­
factory, although the work is monotonous and uninteresting 
and E's superior shows little appreciation of his work. 

On the other hand, F's record shows occupational adjustment 
conspicuously better than the average. He obtained the degree, 
Bachelor of Pharmacy, before entering the science course in 
the college. Now, at the age of 23, he is in the final year of 
that course. 

He works as a chemist, with the title of assistant super­
intendent in a pharmaceutical plant, and earns ~~167 a month. 
He chose that position and knows definitely for what goal he 
is striving. An outstanding student, his score on the Psycho­
logical Examination of the American Council on Education is 
at the 99.6th percentile. 

Hours of work remuneration, the attitudes and person-' . . alities of his superiors and fellow workers all are satls-
tactory. He is interested and bappy in his work. 
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Total Adjustment. It is a question whether the sum of scores 

in the five areas of measurement has any real significance. This 

doubt is increased when one realizes that the summation of scores to 

produce a so-called total score implies, with reference to social 

adjustment, that agbressive people are better adjusted than those 

who are retiring, whereas, in the opinion of the writer, the people 

in the "average" group are probably better adjusted socially than 

either the very aggressive or the very retiring. For what it may be 

worth, however, the distribution of tot&l scores is shown in Figure 7. 

G's total adjustment rating is "excellent"- the best 
record in the group. He is 19, in the second year of the 
commerce course, and is employed by day as a junior in a 
large accounting office. His percentile rank in tests of 
scholastic aptitude and reading is well above the 95th. 

He spends three evenings a week attending lectures at 
the college, one evening in the militia, belongs to a first 
aid group, is representative of one of his classes on the 
students' Council of Representatives, chairman of the social 
committee of the Evening Faculty ~tudent Society, and, in 
addition participates wholeheartedly in most of the major 
student activities, usually in the role of leader. 

Easy to meet and to talk to, he makes friends wherever 
he goes. Indeed, he gives one the impression that he is 
romping through life - a grand life, in which everyone is 
his neighbour. 

His ratings on the five parts of the Bell Adjustment 
Inventory are: Home adjustment - excellent, Health adjustment -
excellent, Social adjustment - very aggressive, Emotional 
adjustment - good, Occupational ad'jus tment - excellent. 

L!iss H's is a different story. In three of the five 
Adjustment Inventory categories her rating is unsatisfactory, 
and the total rating is "very unsatisfactory." 

She is 32, unmarried and is employed as a teacher in 
the fitth grade of a public school, earning $100 a month. 
Working conditions she reels, are unfavourable and the 
absence of salary increases and promotion very discouraging. 
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Her health is poor- little appetite, high blood 
pressure, susceptible to colds, chronically constipated 
suffers from indigestion, is easily tired and finds ' 
frequent medical attention necessary. 

So, also, is her emotional adjustment. Without 
apparent cause, she has ups and downs in mood, has 
baseless fears, worries unduly over humiliating 
experiences, is easily upset, easily excited. Critic~ 
disturbs her greatly, and she is troubled with the 
idea that people are watching her, reading her thoughts. 
Day-dreaming is a frequent pastime, often preventing 
her from goins to sleep. She blushes easily and is 
self-conscious about her personal appearance. (She is 
considerably overweight.) Self-confidence is lacking 
and she feels inferior, although her ability is above 
the colle~e average. 

When taking the battery of tests, she had a 
splitting headache, she said. So did D, whose emotional 
maladjustment is described above. She was interested 
enough to inquire about the results of the tests, 
indicated thet she recognized her problems, but was 
not moved to be communicative about them. 

Adults Need Guidance. The multiplicity of problems of 

adjustment suggested by the case stories above and the distributions 

in Figures 2 to 7 should be sufficient to indicate that adult education 

agencies should not content themselves merely with the "schooling" of 

adults. The provision of courses, lecturers and examinations is not 

enough. It the process of education is to be thorough, attention must 

be given also to the personal problems of these students. 

Not only do they need guidance, they seek guidance. In one of 

the questionnaires used in this study 75 evening undergraduates were 

told that the executive officers of the college are men trained and 

experienced in the counselling and guidance of adults, and the students 

were asked, "Would you care to consult any one of these officers 

regarding educational, vocational or personal matters?" "Yes," answered 

56 students (75;~), 6 students (a;~) did not answer the question and 13 
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students ( 17.~~} answered, "No". Of the 56 students who expressed their 

wish for counsel 45 availed themselves of the opportunity. And, as 

the subsequent interviews disclosed, many of them were in great need 

of it. 

As a functional element in an adult program, 
guid&nce is new. Its growth should in every way be 
protected so that confidence in results may always 
be unprotested. Its importance as an instrument 
for detecting and solving crucial problems of indi­
vidual and society alike should guarantee to it 
wise development by administrators of adult units 
in a number of educational and socio-educational 
institutions. {2) 

2. Scholastic Aptitudes and Abilities. 

Scholastic Aptitude. 

The American Council on Education Psychological Examdnation 

for College Freshr.:en {1938 edition), a test of scholastic aptitude 

much used by colleges, was given to the evening college students, 

undergraduates and partial course students alike. 

This examination consists of two groups of three tests each. 

The first group deals with quantitative material- numbers, figures, 

symbols, and includes tests called Arithmetic, Analogies and Number 

Series. The second group deals with linguistic material- words, 

vocabulary, language, and includes tests called Completion, Artificial 

Language and same or Opposite. It is possible to obtain a quantitative 

or Q-score for the first group and a linguistic or L-score for the 

second group, as well as a gross or G-score for the two groups together~ 

(2) Debatin, Frank K., Administration of Adult Education, p. 162. 
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Figure 8 shows the distribution of gross scores for the evening ~~Jc~­

graduates (solid lines), a comparatively normal distribution with the 

median at 102.0. 

For purposes of comparison the distribution of scores of day 

diTision undergraduates in the same faculty is plotted in the same 

figure (broken lines). The median of the evening group is ?.8 points 

above that of the day group. Further comparison of 25th and ?5th 

percentiles indicates that the evening group as a whole made scores 

definitely higher than those made by the day group. This situation 

augurs well for the success of the evening college students. 

Incidentally, the median scores of both groups were higher 

than the median score (90.3} of over 10,000 American college students, 

upon whose scores the noru~ for the test are based. Q1 , Median and 

~ tor the three groups are as follows: 

10,000 152 195 
American S.G.W.C. Day S.G.W.C. .Eve. 
Freshmen Undergraduates Undergraduates 

Ql 71.1 ?7.5 86.9 

Median 90.3 94.2 102.0 

~ 107.4 112.6 117.9 

It must be pointed out that the norms are based on the scores of 

tresbm«P students. The selection which governs the composition of 

upper classes would lead one to expect somewhat higher average scores 

among second, third and fourth year students. 

Figures 9 and 10 show the distribution of scores on the two 

main divisions of the test - quantitative and linguistic. The bump 
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at the lower end of the ~Score distribution is caused, I believe, by 

the complex wording of the instructions given for one of the q~antita­

tive tests (Analogies). During the administration of the tests this 

difficulty became quite apparent to the supervisors. The ~Score 

distribution is much more normal. 

As in Figure 8, solid lines ere used for the plotting of the 

scores of evening undergraduates and broken lines for those of day 

undergraduates, for easy comparison. L-3cores in the day division 

are affected adversely by the inclusion of the scores of a larger 

proportion of students whose mother tongue is French than is the case 

in the evening group. It is to be noted in this connection, that 

scores at the third quartile are almost identical for the two groups. 

The differences to be noted between day students' scores and evening 

students' scores on this scholastic aptitude test are not great, but what 

advantage there is favours the evening group. 

Sorenson's study of the mental abilities of extension students 

(most of them studyi~c for credit) end nonextension students in six 

American universities led him to these conclusions: 

The evidence indicates that the measured abilities of 
extension and nonextension students ere essentially equal. 
In some universities the extension students have higher 
abilities and in others the full-time students are slightly 
superior, but the differences are not very large at any 
university. They do indicate, however, that any existing 
superiority is round within the adult group. The scores 
ot the poorest extension students are as low as, and some­
times lower than those of the poorest residence students, 
but the best ext~nsion students are probably a little more 
capable than the best nonextension students. 

A consistent characteristic of the extension groups 
ot various universities is the wide range of abilities 
within the group. Although the curves for the two groups 
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do not coincide, they do indicate that the range and 
distribution of abilities within extension and non­
extension groups are very similar. 

Another characteristic of the curves for the two 
groups is their greater similarity and frequent con­
vergence at their upper ends, which means that in 
most universities the best students of one group are 
approximately equal to the best of the other • 

• As a whole,theu, it may be concluded that in terms 
of classroom standards, most extension students have 
adequate aptitude for colle~e work and constitute a 
student body with abili t:.,r equal to the standard set by 
the college tor its residence students. (3) 

Reading Ability 

ihipple's HiGh 3chool and Colle0e Reading Test was used to 

differentiate the reading ability of the .3tudents. The test used, 

while not as discriminating as ffiight be wished, gives a combined 

measure of speed anu comprehension in reedins. The material con-

tained in the test is particularly suited to mature readers. 

Figure 11 shows the distribution of scores obtained by 194 

evening undergraduates (solid line). Again, for purposes of 

comparison, scores obtained by 141 day undergraduates are plotted 

in the same figure (broken lines). 

The scores of the evening students ere distinctly higher. 

As was pointed out above, the day group includes a larger proportion 

ot students whose mother tongue is French than does the evening group. 

This is not sufficient explanation, however, to account for the differ­

ence shown. lJo doubt the added maturity of the evening group is partly 

responsible tor their superiority in this activity. 

For further comparison, the lower, middle and upper quartile 

(3) Sorenaon, Herbert, Adult Abilities, pp. 44-45. 
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scores of the day and evening groups are listed below, together with 

those of the norms based on the scores of 4,666 American college 

undergraduates (all years): 

-Norms- ~ • G • ·,:,r • C. S. G.·:;. C. 
American Day Evening 

Undergraduates Undergraduates Undergraduates 

Q,l 8.4 7.3 8.7 

~edian 10.5 8.9 10.7 

~ 12.6 11.6 13.0 

Vocabulary 

Although a specific vocabulary test was given to only a small 

number (43) of the evening students - those taking first year English 

composition in 1938-39 - the results are shown here in Figure 12 

(solid lines). 

The test used, "The Inglis Test of English Vocabulary" is, in the 

words of the author, "designed to measure the student's knowledge of 

the Intellir-ent General Reader's Vocabulary; that is, of those words 

which belong neither to our everyuay vocabulary of commonest words, 

nor to special and technical vocabularies, but whicl: constitute a 

large part of the educated person's vocabulary. It is designed prima-

rily to test the student's reading vocabulary rather than his active 

vocabulary." 

ligure 12 shows also the distribution of scores of 93 day division 

students (broken lines). As in the reading test, the scores of the 
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evening students are decidedly higher than those of the day students, 

the medians being, respectively, 70.9 and 62.1. The median score in 

returns obtained from several thousands of American college freshmen 

is given by the author of the test as 70. Sorenson, too, found that 

"extension students have larger vocabularies than (day} freshmen." (4) 

The comparison of the readi~~ test and vocabulary test scores 

of the Canadian day session students under observation in this study 

with the scores of American college freshmen shows the advantage to 

be with the latter, althouc:1 the evening session students compare 

favourably. t.bat can this mean'? f..re graduates of American secondary 

schools better versed in the English language than the graduates of 

Quebec secondary schools'? 1. t would seem as if this might be the case. 

College Entrance Records 

The entrance records of the evening undergraduates may be grouped 

as follows: 

(a) High School Leavi:::l~_~ Certificate of the Protestant Connni ttee, 

Department of ~ducation, Province of Quebec. 

(b) High School Diploma of the Evening High School, Sir George 

'Hillie..rr.s College. 

(c) Junior :.:atri:culation Certificate of ;.~cGill University, 

L:ontreal. 

{d) Graduation diplomas of certain other approved secondary 

schools, and other approved matriculation certificates. 

(e) Mature matriculation, as outlined under the heading 

"Special Entrance Requirements for Persons over Twenty-

one Years of A8e" { page 39 ) • 

(') Sorenaon, Herbert, Adult Abilities, p.40. 
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The majority ot students present for entrance the High School 

Leaving Certificate, (a) above. Percentages of evening undergraduates 

of 1938-39 whose entrance records are in the various classifications 

listed above ere as follows: 

(a) Provincial High School Leaving Certificate ••• 40.3% 

(b) S.G.-.~.c. High School Diploma •••• • 17.8% 

(c) McGill university ~triculation . . . . . . . . 7. 9;~ 

(d) Other approved certificetes • 26. 7}~ 

(e) Mature matriculation ..•. . . . . . . . 
Since the marking standards of all of these classifications differ 

from one another, ~ single distribution of all graduation average marks 
..... 

would be meaningless. The first group, those presentingAProvincial High 

School Leavinc Certificete,is t!1e only sufficiently large homogeneous 

group to warrnnt the plotting of the distribution of average marks on 

tinal examine tions. '!'his is shown in Figure 13. 

1~ will be seen on inspection of Figure 13 the distribution follows 

closely the contour of c normal curve. In each subject of the High 
. 

School Leaving examinations 50~ is a passing grade. Our distribution 

shows that 75.~ of this group had an average of 61. 75/'o or better, 50% 

an average ot 66.4,; or better and 25~ an average of 72.0i; or better. 

3. citudy Conditions 

Under this heeding we shall examine further data related to 

COnditions under which evening undergraduates pursue their studies. 

ObTioualr, all information contained in a study of the characteristics 

ot 1Ten1ng college students must have some relation to study conditions. 
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Certain of these characteristics fall into well-defined groups, however, 

and those treated here are rather more miscellaneous. 

Interval between former schoolin~ and entrance to the evening college. 

Analysis shows that amoil(; the avenine; undergraduates under obser-

vation 35.8"; entered the evenill{; college in the fall immediately 

following their crcduL tion fron hi~h school, 11. 9"~ entered after an 

interval ot one year, 17.~-~ after an interval of two years, 9.0/& 

after three years, 3.7; after four years, 3.7~ after five years, and 

the retaining 17 .o ~ after intervals of from six to twenty-one years. 

The medi&n interval between hi~ school graduation and entrance to 

the evening college was two yecrs. 

It would seom, fron inspection of these figures, that for those 

students not able to enter the evening college iw~ediately upon 

graduation from hi 1 ~h school, the tiJT1e most propitious is two years 

later. By then, presumnbly, they have becon1e established in their 

work and have had time to decide what constructive use they can make 

ot their leisure. 

Study during that interval 

Undergraduates were asked, "To what extent did you pursue purpose-. 

tul reading or study in the interval between high school graduation 

and entrance to the evening college?" The 64.2;~ who did not enter 

college immediately replied as follows: 
~ 
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Read or studied consistently . . . 15.?% 

" " " .some 53.9% . . . . . . . 
" " " very little 21.4% . . . . . 
" " " not at all 9.0 ~ . • • . . • 

It would appear, therefore, that the majority made good use of 

the interval although only about one in six followed a rigorous 

programme of study. or the group for whom there was an intervall4?.6% 

claimed to have followed courses of evening study of from one to five 

years' duration. 

From this information we are justified in concluding that those 

students enterinG the college e year or more after high school graduation 

are, in most cases, a studious group. 

Tenure of studies in the evenin.,; college. 

The year 1938-39 was the first year of studies in the evening 

oollege for 50.~ of the undergradua tea. 1 t was the second year for 

25~, the third tor 11.8.;, the fourth for 6. 9,~, the fifth for 4. 9;&, 

the sixth tor l,b and the seventh for 0. 5. a. 

As was mentioned in Chapter Ill, it is expected that the average 

student will complete his Ge;ree course in the evening college in six 

years. The figures givt:;,h above would seen1 to indicate a very high rate 

ot student "mortality". For e proper study of "mortality", however, 

ther are not significant. The year 1934-35 was the first in which the 

tull degree course was available in the college (until that year only 

the first two years of the degree course were offered) and the first 
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degrees in the evening college were granted in 1937. By the year 

1938-39, therefore, the evening college had not been offering 

degrees for a period long enough for a normal proportion of students 

to have worked their way into the upper years of the courses. 

As we have stated, the figures above cannot be interpreted in 

terms of student "mortality". Nevertheless, although .xact data are 

not available, it is safe to say that in the evening college the 

"-ortality" rate is hich, higher, without doubt, than in the day 

college. Sven a one-year evening course demands sacrifices of time 

and energy which most people will not or, at any rate, do not make. 

A six-year course is a long, hard roed. Any one of scores of situ­

ations can interrupt it: 111 health, overtime at work, removal from 

the city, interference of social activities, marriage and so on, not 

to mention teilure in studies. 

A detailed exar.inetio~ of the withdrawal of students from evening 

college studies within the yenr 1938-39 will be found in Chapter V in 

the discussion of the achievement of evening college students. 

Language Difficulties. 

Although the mother tongue of most of the students (89.6;0) is 

BDglish, as might be expected in ~ :ontreal some of the students speak 

other languages in their homes. French was claimed as the mother 

tongue or 3.7;~ ot the undergraduates and 6.7;~ reported that at home 

they speak languages other than English or French. 

It is interesting to note here that among partial students the 

percentage whose mother tongue is not English is considerably higher: 

8.9~ French and 8.9}~ foreign languages. Probably these students found 

the d1tt1culty ot studying in English too great to warrant embarking 
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on the degree course. 

Further questions reveal that the 3. ?.~ of undergraduates whose 

mother tongue was French also followed their secondary school studies 

in French language institutions while more than half of the 6.7% who 

speak a foreign language in the home attended English language secondary 

schools. 

Course Load 

As was pointed out in Chapter Ill, each student is required to 

caaplete twent,-one full courses in order to qualify for the bachelor's 

degree. Further, it is expected that most students will complete these 

courses in six years of evening study, thus averaging 3! courses each 

year. Following the same curricula in four years, day division students 

take 5t courses in each of their first two years and 5 courses in each 

ot their last two years. 

Figure 14.shows the course loads carried by evening undergraduates 

in the year 1938-39. 

Since, in the course offerings of the college, there are many more 

full than half courses we find comparatively few students with loads of 

i, lt, Si, 3l and 4i courses. The distribution micht be clearer if·the 

data were grouped as follows: 

.a or 5 courses taken by 5.0;~ 

~or 4 " " " 19.8% 

2i or 3 " " " 42.6% 

lt or 2 " " " 21.3;~ 

tor 1 " " " 11.3,~ 
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Among those students whose course load is only one-half or one 

course are several who registered in the fall for a larger number, 

but for various reasons were forced to lighten the load during the 

winter. A few students, however, ere content to plan their work towards 

a degree in such easy stages. Others have, in previous years, taken 

heavier loads, and will do so again in subsequent years. 

Students entering the college ere encouraged to take not more 

than three courses in their first year. Students who have proved 

themselves, however, are allowed, on request, to carry more. In 1938-39 

ten students were taking more than four full courses, their loads being 

nearly, if not completely, as great as those carried by day students in 

their upper J&ara. Before any one is granted such permission, though, 

caretul •~nation is made of his occupational duties, scholastic 

achievement and so on. Jome have only part-time jobs or are not working. 

A few carry tull-time joba and still seem able to do justice to a tull­

tiJae study programme. 

The care with which these apparently over-ambitious students are 

counaelled is evidenced by the fact that all ten of the 1938-39 under­

graduates who carried 4f or 5 courses successfully completed those studies 

with better than avera{;e grades. 

Students' Distribution of Time 

Time in Classes. Since courses involving laboratory work (and a 

few others) involve two two-hour periods per week, and straight lecture 

and 41eouaaion courses involve only one two-hour period, the information 
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given above will be supplemented by an analysis of the number o:f hours 

per week spent by undergraduates in class sessions. The distribution 

is shown in Figure 15. A small number of students have totals of 3 5 
' ' 

'1, 9, etc. hours per week, but the ma.joritv have totals o:f 2 4 6 8 " , ' ' , 
etc. The data are grouped, therefore, into two-hour intervals so the 

curve will be comparatively smooth. The mean nwnber of class hours per 

week for these 136 evening undergraduates is 6.83 hours, and the mode, 

6 hours per week, with a range of from 2 to 14 class hours per week. 

Time Spent in Home ..:itudy. The accuracy of available information 

regarding the time students spend each week on study outside of class 

sessions is dependent upo~ the accuracy with which each student made his 

estimate. There is some likelihood of exngr;eration, I believe, in some 

oases. The estimates given are plotted in Figure 16. 

The median number of hours spent each week in home study is shown 

to be 8.3, although 6 hours per week was the time most frequently estimated 

(the mode). The tour students who estimated their study hours at over 20 

per week may have exe.ggereted. 

Some inkling of the demands made by evening college study on the 

student's leisure time may be had by adding the average number of class 

hours per week (6.83) to the average number of hours of home study (8.3). 

The total, 15.13 hours per week,is equivalent to about three hours a day 

(or evening) for five days a week. And that is only the average! People 

who will make such an effort must be serious. 

Ratio ot Home ~tudy to Class Hours. Perhaps a still more significant 

way ot examining these two aspects of students' distribution of time is to 

look at the number of home study hours per week in relation to the number 
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ot class hours per week. These ratios are given in Figure 17 which 

shows the number ot home study hours for every class hour per week. 

As will be seen from this graph, from one-half hour to one 

hour ot home study per week for each class hour is the most popular 

ratio, although the mean is 1.4 to 1, i. e. forty per cent more time 

in home study than in cless sessions. The one student who estimated 

that he spent six hours in home study for each class hour was carrying 

only one two-hour class per week and, in addition, his mother tongue 

waa other than English. 

Working Hours. The tb i rd major demand on our students' time 

is his day to day occupation. I sey third, for although it is first 

1n magnitude, we are interested primarily in these people as students. 
UAJ.tt' 

Figure 18 shows the distribution of time spent by the evening~graduates 

on the job. 

Five students reported their workinG hours as from none to twenty 

per week. For all practical purposes they were unemployed. Only two 

reported having to work more then 55 hours a week. The largest number 

are tound to spend between 40 and 45 hours a week in employment. The 

median time is 41.6 hours per week. 

The length or these working hours would indicate that most students 

are office workers, working seven or eight hours a day, Monday to Friday, 

and three or tour hours on Saturday morning. Our classification of 

oaaupational status in later pages confirms this. 

Let us, tor a moment, make another hypothetical, but illustrative 

addition: 
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It would appear from this, that the atmosphere and surroundings 

in which 88% of the students do their home study is satisfactory, 

while the remaining 12~ (those in groups three and five, above) study 

in unsatisfactory surroundings. 

Calibre of Instructors 

No matter how favourable are the qualifications of students and 

their study habits, little successful education can be expected if 

instructors in the courses are not respected and admired by their 

students. 

To discover students' opinions each was asked to list his courses 

and indicate for each his rating of the instructor as poor, fair, good, 

very good or excellent. 3tudents were assured that their opinions would 

be kept anonymous, and tabulation of their responses indicate that they 

were frank. 

Instructors in forty-eight courses were rated by their students in 

this manner~ The total number of ratings was 485, distributed among the 

five points on the scale as follows-: 

Poor Fair Good Very Good Excellent 

13 -45 90 166 171 

By assigning values of 1, 2, 3, 4 and 5 to the points on the scale, 

and averaging the resultant score for the instructor of each course, the 

distribution shown in Figure 20 was obtained. 

The average rating of the instructor of only 1 course was poor, 

1 fair, 9 good, 25 very good, and 12 excellent. The median rating was 

3.95, approximately at the mid-point of the category "very good". 
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It will be noticed that the range of scores is great, and the 

distribution quite irregular. The median score is plus 22.4, which is 

7.4 points above the median for the group of day college freshmen upon 

which the inventory was standardized. 

In the interviews with student~,following the testing programme 

in the evening college, it was found, however, that the inventory had 

comparatively little validity. 'l'he fact that answers to the questions 

posed were subject to each individual~s personal interpretation and 

evaluation made it obvious to the interviewers that the chief value of 

the inventory was in impressing upon the students the importance of 

specific habits of work. Indeed, the author of the inventory suggests 

this function. 

Another questionnaire asked the students this question, "Do you 

allot yourself certain regular periods each week for home study?" 73% 

answered, "Yes," and 27~~ answered, "No." Apparently the intentions of 

the majority were good. 

Following the above, the question was asked, "What are the 

conditions under which you do most of your home study?" Responses were 

as follows: 

Alone in a separate room • • • • . . • 54.9% 

Other people present, but quiet . . • 16.0jb 

Amidst noise and movement. • • . . . . 
In the college library • . . . . . 
Other (at office, on street cars, 

trains, etc.) 

•• 17.1% 

. . 
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Average working hours per week 41.6 

Average class hours per week 6.8 

Average home study hours per week - 8.3 

Total average time working 

and studying per week 56.7 hours. 

Yes, they are busy people, these evening college students; but 
. 

their progrmnme is not at all impossible, and still leaves time for 

some recreation in addition to the hours required tor the sustenance 

of the body. The extent of the extra-curricular activities in the 

evening college, as described in Chapter III,is ample evidence that 

they still find time to partake of the joys of social living. 

Study Methods. 

In an attempt to have the students evaluate their own study 

methods by means of a standardized questionnaire, as many as possible 

were asked to complete the Study-Habits Inventory designed by C. Gilbert 

Wrenn. 

The Inventory is composed of a list of statements of situations, 

habits, and conditions which may affect the use of study time, and 

consequent success in school work and study. A negative score on any 

one item indicates that_ it has been checked in a way similar to that 

of students of low scholarship, a positive score indicates the habit of 

students of high scholarship. Each item is weighted for its relative 

importance and total score is the algebraic sum of scores on all of the 

thirty items. Figure 19 shows the distribution of total scores for the 

evening undergraduates. 
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It is interesting to note that five of the seven instructors 

rated by students below a score of 3.0 were replaced within eighteen 

months of the time of the rating. This was not done as a result of 

the rating by students, but the fact that such dismissals were deemed 

necessary indicates the accuracy of such student opinion. 

·,·;e may be justified in concluding, therefore, that the calibre 

of the instructors as a group is highly satisfactory. 

4. Interest and ~otivation 

We have said that evening college students have stronger motivation 

than have day college students, that they are more purposeful in their 

application to studies. This section of our study of' the characteristics 

of evening college students is devoted to an examination of some factors 

which ~ight be expected to influence their interest and motivation. 

Study Aims 

Why do these people come to the evening college? What do they 

conceive to be their aims? 

One hundred and thirty-five students in the evening college degree 

courses were asked, "Is your aim in following these studies ••• 

(a) "Strictly vocational, i.e. for occupational advancement? 
This question was checked by 38.5;~. 

(b) "Partly vocational, partly cultural or ~ecreational? 
This question was checked by 49. 6:o• 

(c) "Wholly cultural, or recreational? 
This question was checked by 10.4..0. 

(d) "Other?" 
This question was checked by 1.5,·~ 

Without attempting to reclassify those who checked the fourth 

alternative, let us look for a moment at the significance of the first 
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three. By combining those who checked (a) or (b) we learn that 88.1% of 

these students have study aims which are partly or wholly vocational. 

For comparison, let us combine those who checked (b} or (c). The sumrr~tion 

indicates that 60fo of our evening undergraduates have study aims which are 

partly or wholly cultural or recreational - a ratio of approximately 3 to 

2 in favour of vocational advancement over the development of culture or 

the enjoyment of recreation. And this in a "liberal arts" college which, 

in its professed philosophy, leans decidedly in the direction of the less 

favoured function of its curricula! 

Perhaps you say, "That is what might be expected of working men and 

women who are willing to devote their leisure time to a course of study for 

six years. The cultivation of the soul is not a sufficiently compelling 

interest to compete with the ~mprovement of economic status when that much 

sacrifice is involved. You will find," you go on, "that partial students 

have less worldly eims." 

Is that so? Here are the percentages for fifty-five partial students 

who were asked the same question. Their aims were: 

(a) Jtrictly vocational - - - - - - - - - - 50.9% 

(b) Partly vocational, partly cultural or 
recreational - - - - - - - - - - 38.2~ 

(c) Wholly cultural, or recreational 

The same mode of reclassification as used above shows that the aims 

or 89.1~ of the partial students w~re partly or wholly vocational, and of 

49.1% pertly or wholly cultural or recreational. Where is our ratio now? 

Nine to five in favour of vocational aims! The same pattern of study aims 

was round by sorenson (5) in his study of extension students. 

(3) Sorenson, Herbert, Adult Abilities, p.25. 
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What has become of art for art's sake? Must educators of adults 

persist in clinging to their illusion? 

Career Aims 

On the assumption that the man or woman who knows where he is going, 

or at least where he wants to go, has an advantage over one without a 

definite goal, the students were asked, ~ave you a definite aim in life 

(regarding your career, etc.)?" One hundred and twenty-four students 

answered. "Yes," said 66.9,;. ''No," said 33.l:b. 

Those who answered in the affirmative were asked to specify their 

aims. Business and industrial careers predominated, but the fields of 

social service, the arts ar.d the professions were well represented. 

Vocational Plans 

Further questions regarding inu·1ediate vocational plans revealed 

that 20. 5.~ wished to change fror.l their present vocations, 32. 0;0 were 

intent on gaining adve.ncement in their present vocations, and 47 .5,:la were 

preparing for whatever opportunity ~Y present. 

The fact that one third of the undergraduates felt that they were 

presently on one ot the rungs of the ladder they had chosen to climb -

and remember, the average age of the group was only 21 years, 10 months -

indicates, I believe, a satisfactory degree of occupational ad~us.tment~· .. 

It is to be noted at the same time that only one fifth of the students 

were definitely dissatisfied with the prospects in their present vocation. 

Further evidence of satisfactory occupational adjustment was referred to 

in the discussion of the occupational adjustment scores in the Bell 

Adjustment Inventory (see Figure 6). 
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Relation of Studies to Work 

The question, "What is the degree of the relationship between your 

programme of studies and the nature of your work?" elicited these replies: 

Direct relation - -(a) 

(b) .:3libht relation - - - - - 36.4,;~ 

(c) No relation - - - 33.3,~ 

If as many as 30.3,; of the students find their studies directly 

related to their work, and an additional 36.4J can find some relation­

ship, it is apparent that this "liberal arts" college certainly is not 

failing entirely to serve the vocational aims of its clientele. 

Suitability of Oourses 

That the curricula of the college are serving the students is 

assured further by their answers to these questions: 

(a) "Do you feel that your course is suitable to your abilities?" 

94.8~ said, yes. 2.6,~ said, no. 2.6,~ did not know. 

(b) "Do you feel that your course is suitable to your needs?" 

92.7% said, yes. 3.21~ said, no. 4.1.~ did not know. 

Such satisfaction should be a strong support to student interest 

and motivation. 

Who sends students to evening college? 

Do evening students go to college because their parents want them 

to, because their employers send them, or because they, themselves want 

to go? 

In answer to the question, "Whose wish is now predominantly re­

sponsible for your attendance at the college?" - 136 evening under-

craduatea replied as follows: 
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(a) ~Y own - - - - - 89.0% 

(b) My employer's - - - - - - 1.5% 

(c) h:y family's - - - - - - - o. 7 ;& 

(d) 1.y own and my employer's- - - - - 2.2,~ 

(e) 1:y own and my family' s 5.1;0 

(f') 1:y own, my employer's, and my family's 1.5/~ 

These people aren't going to college because 'it is the thing to 

do' or to please fond parents. They are self-impelled. 

Supporting interest shown by e~ployer and family 

"Does your e~ployer show an interest in your studies?" the students 

were asked. Among 124 evening undergraduates, 51. 6."~ replied that he did, 

48.4,& that he did not. 

In some cases where interest was shown, it was of a very concrete 

nature. 3everal {perhaps a score) of the city's largest firms encourage 

their employees to follow college studies, not only helping them plan a 

suitable programme but also giving them financial assistance. Further 

discussion of such financial assistance will be found in later pages. 

Above, a few pages back, we mentioned that 32,:b of the students 

questioned planned to seek advancement in their present vocations. These, 

then, were asked, ~s your employer assured you of advancement on co~ 

pleting your course?" 28.3,~ of this group had such assurance, while 71.7% 

had not. 

"Does your tamdly show an interest in your studies?~ was also asked. 

For 88.5% the answer was, yes; for 11.5·;&, no. 

In addition, then, to the tact that 89~ of the evening college students 
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attend college primarily to satisfy their own interests, they are seen 

to have, also, strong support from both employers and families. 

5. Economic Status 

Unfortunately, the economic status of a student is a most important 

factor in his educational career. 'rhe next few pages of our discussion, 

therefore, will be devoted to the examination of the financial conditions 

of the undergraduates in the evenin0 colle~e, 1938-39. 

Occupational Categories 

A modification of the Taussic (6) classification of occupational 

categories, as used by ::orris ( 7) was also used in this study. 

The evening undergraduates were found to be distributed among these 

various categories as follows: 

A. Professional - - - - - - - - - - - - - - - - - - - - 3.9% 

Including lawyers, physicians, clergymen, teachers of 
higher grades, public and private salaried officials 
"in positions of responsibility and power," business 
men and managers of industry, professional accountants. 

B. "White-Collar" .iorkers - - - - - - - - - - - - - - - - - - - - - 79.8% 

Clerical and semi-intellectual occupations, including 

(1) Clerks, bookkeepers, lower grade teachers, etc. 73.6~ 

c. 

(2) Foremen, superintendents, railway conductors, 
draughtsmen, commercial artists, etc. - - - - -

(3) dalesmen, small tradesmen, etc. - - - - - - - -

Skilled Manual Workers - - - - - - - - - - - - - - - - - -
Trained mechanics, machinists, bricklayers, carpenters, 
plumbers, electricians, etc. 

(6) Taussig, E.W., Principles of Kconomics, Vol. II, PP• 134-137. 
(7) Norris, K.E., The Three R's and the Adult Worker, PP• 43-44. 

3.1% 

14. 7}b 
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Semi-skilled Workers - - -

A variety of occupations requiring some degree of skill and 
ability bu; no~ the intensive training of skilled manual 
workers. ~.ach1ne operators in some industries miners, some 
personal services, etc. ' 

Unskilled 

General lab our. 

- - 1.6% 

O.<Yfo 

The preponderance of men and women engaged in clerical occupations is 

evident. 

By way of comparison it may be interesting to glance at the distribution 

ot partial students in the same categories: 

A. Professional - - - - - - - - - - - - - - - - - - - - - - - - - 7.8% 

B. ""Nhi te Collar" Workers - - - - - - - 66.7% 

(1) Clerks, etc. 54.9~ 

(2) Foremen, etc. - - - - - - - - -

(3) Salesmen, etc. - - - - - - - - 2.(}~ 

c. dkilled l'ianual #orkers - - - - - - - - - - - - - - - - - 15.7% 

D. Semi-skilled Workers - - - - - - - - - - - - 7.8% 

E. Unskilled - - - - - - - - - - 2.0% 

Here is noticed a larger percentage of professional men and women, most 

of whom, no doubt, are busy and already have had a college education. 

Also there are larger percentages of semi-skilled and unskilled workers. 

It is likely that most of the people in these two categories are not 

qualified academically for entrance to the degree courses, i.e., are 

not high school graduates. It is not safe to guess, however, that they 

are less able to finance such courses. 
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Income 

How much do these students earn per month? Figure ·21 shows the 

distribution of monthly salaries. They range from zero to $195 per 

month, With the median income, ~66.39. Q1 is ~50.82 and ~ is $90.21, 

i. e. half the students earn be~aeen ;50.82 and ~90.21 a month. 

In the City of 1:ontreal the lawful minimwn wage for clerical 

workers is il2.50 per week, ebout ;53~00 a month. Apparently a number 

ot the evening collesc students er~ being underpaid. 

In this connection, the students were asked, "Are you wholly self-

supporting?" 56 ~' eid "Ye " 4 .... 5·' id , .... - " • ..,.'3 s , s. "·· .o sa , l'•O. In answer to a 

fUrther question, 76. 9.~ reported that they live in their parents' home, 

3.7~ live ·;iith their own family (wife and children), 3.0;b live with 

friends, and 16.4J live alone (boardin; or rooming, etc.}. 

These data, together with the facts in the occupational classifi-

cation, indicate quite clearly thut the student body is definitely 

middle class. .;~ein, this may be expected. Children of wealthy families, 

it they go to college, attend day sessions as a rule. Children of poor 

families seldom go to colle3e. Between these two groups is a veritable 

storehouse of potentiality for higher education. The evening college 

serves many the day colle .. _;e can not. 

D1sROsit1on of Income 

Dependants. In order to get some further idea of the students' 

financial atfa1rs 134 men and women were queried regarding the existence 
' 

ot other people dependent upon their incomes • It was stated by B. 2;& 

• 
tbtt one or more persons were wholly dependent upon them. Other persons 
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were partially dependent on the incomes of 38.8;~. No dependants were 

reported by 53.0~. It is likely that among the 38.8% reporting 

partial dependants, many merely contribute to the operation of their 

parents' homes and probably do little more in this way than pay their 

own share of the livinG expenses - a previous question revealed that 

only 56.5,~ were self-supporting, and the distribution of incomes does 

not encourage one to think that 47 ; are able to give whole or partial 

support to dependants. 

Personal Expenditures. The next question asked was, "After expenses 

have been met for shelter, food, clothing, dependants and such necessi­

ties, how much per month have you for yourself (for education, enter­

tainment, incidental personal expenditures, etc.)?" 

"Nothing," said one .Jtudent. "One hundred dollars," said another. 

The median amount reported was ~23.20 per month, and the middle 50% 

ranged from ;15.37 (Q1 ) to ~31.06 (~). 

Do you wonder that evening students are intent on getting their 

money's worth? 

Net Financial Position. "How would you describe your financial 

position?" they were asked. In the vernacular, they replied: 

"Comfortable" - - ------
"Just break even" 

"Must struggle to keep out of debt" -

"In debt" - -

"Flat broke" 

- - - - -

27 .1;~ 

- - - 48.11o 

- ~ - - 19.5/o 

3.0,~ 

The tact that 65.r~ of the students apparently live within their 

ino~mes and only 5. 3,11 cannot meet their expenses speaks well for 
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their management of comparatively meagre resources. Probably the 

19.5,t, who "must struggle to keep out of debt" should be considered 

also as being in an unsatisfactory financial position. 

Budgetted Incomes. Some clue regarding the efficacy of the students' 

management of their earnings was sought by the question, "Do you 

budget your income?" 56.?,~ reported that they do, 43.3% that they 

do not. 

Method of Financing .Jtudy. 

Analysis of the sources of students' money for the payment of 

tuition fees and other college expenses revealed the following methods 

of financing: 

By the student himself- - - - - - - - - - - - - 65.?,b 

By the student's employer- 4.5fo 

By the student's family- - 6. ?-{~ 

By the student and his employer - - - - - - 5. 2~6 

By the student and his family - -

By employer and family - - - - - - - - - -

By others (student bursaries, aid from 
charitable institutions, etc.) 

By the student and others - - - - - - - -

- - - 10.4;~ 

The tact that 65.?~ of the students pay their own way in the evening 

college, and an additional 1? .1;~ share these expenses, making a total of 

82.8~ who, themselves, have a financial stake in their education, is a 

powerful tactor in the maturity and purposefulness most of them exhibit 

in their studies. 

Mention was made previously of the interest taken by many employers 

in their worker&' studies in the evening college. As is seen above, this 
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iilterest assume s very concrete form for 11. 2/b of the evening- under-

graduate body. In that percentage of cases employers contribute all 

or part of the expenses of study. 

Amount of Tuition Fees 

Tuition fees in the evening college are on the following scale: 

One half-course - .J;l5.00 

One full course - - $30.00 

Three full courses - - - - - - - - - - - - - -~$?5.00 

Additional half courses, each- - - - - - - - ~?.50 

Additional full courses, each- - - - :~15.00 

Laboratory fee, for each course involving 
laboratory work - - - - - - - - - - - - ·i?lO.OO 

A student taking in one year the average number of courses 

required if he is to complete study for the degree in six years, 

i.e. 3f courses, would pay tuition totaling ~82.50 plus :~10 for each 

laboratory course included. 

F'igure 22 shovrs the distribution of total tuition fees for the 

evening college students, 1938-39. The lower quartile fee was '1~71.55, 

the median ~84.64 and the upper quartile ~96.56. The interquartile 

range is comparatively small, being only ~25.01. 

Figures listed above with reference to gross income and the 

amount of money per month available for educational and other personal 

expenses, .when compared with this information, indicates quite clearly 

that some deferred payment plan or plans would be necessary for the 

majority or the students. such plans, indeed, are offered to the students, 
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with the following results. 

Payment of Tuition Fees 

On ~t 31, 1939, eleven months after the opening of the 1938-39 

academic year, students had made these payments on tuition: 

(a) Payment in full - - - - - - - -

(b) 

·,'/i thin the first month - - - - - - - 36.0;~ 

In 2 months - - - - - - - - - - - - - - 38.0 

" 3 " - - -
" 4 " - - - - -

" 5 " - - - -
" 6 " - - - - - - - -
" 7 " - - - -

" 8 " - - - - - -

" 9 " - - - -

" 10 " - -

" 11 " - - - - - - - -

Payments incomplete - - - - - - -

1 - 24.o of fees still unpaid 

25 - 49.~ " " " " 

50 - 74/o " " " " 
75 -100,; " " " " 

- - - 43.4 

- - - 50.3 

- - - - - - 58.2 

- - - - 61.6 

- - - - 69.5 

- - - - 75.4 

- - - - - - 79.8 

- - - - - - 81.3 

- - - - - - 81.8 

-------
- - - - - -

2.0 

- - - - - - 2.0 

- - - - - - 1.5 

- - 81.8% 

- - 10.3:1~ 

Contract cancelled - - - - - - - - - - - - - - - - - - - -(c) 

To sununarize, 36.a of the students had paid their fees in full by the 

end of the first month, 50i~ by mid-term, 75.~ by the end of the•-'.academie 
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year, and 82,~ after eleven months. 10:·~ still had payments to make 

after eleven months and a;~ cancelled their contracts within the 

first two months. 

6. 

Personal Data 

~ • Range , 16 to 44 years. :.:ed ian, 21 years 10 months. 

Sex. 1:en, 86.~. .1·or~en, 14. ;. 

Marital Status. ;• • d I -arr1e , 4 . .>. Engaged, l.o. "Going steady," 18%. 

Unattached, 7?,1). 

h.eligious Affiliation. ?rotestant, 69.J. Roman Catholic, 22;~. 

Hebrew, 9 ;. 

Personal and Soci&l Adjustment. /lide range in degree of adjustment, 

with the group as a whole showing a pattern similar to that of other 

adult groups. ~uch evidence of the need for guidance and counsel. 

Scholastic Aptitudes and i~bili ties. 

Scholastic ~2titude, as measured by the American Council on Education 

Psychological Examination. Aptitude of group slightly superior to that of 

comparable group in day college. 

Reading Ability, as measured by Whipple's High School and College 

Reading Test. hbility of group significantly superior to that of 

comparable group in day collece. 

vocabulary, as measured by 'l'he Inglis •rest of English Vocabulary. 

~cores of' the group significantly higher than those of a comparable 

group in day college. 
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College Entrance Records. Distribution of high school leaving 

grades follows nonJal curve. 

5tudy Conditions 

Interval between former schooling and entrance to the evening 

college. Range, 0 to 21 years. kedian, two years. 

dtudy during that i~tervel. 1he majority for whom there was an 

interval followed some progr~e of studies during that time. 

Tenure of Jtudies in the evening college. 50:~ in their first year, 

25.k in second, ll.C: , in third, 6. 9, ~n fourth, 4. 9;-~ in fifth, 1;:& in sixth, 

and 0.5;~ in seventh. 

Language Difficulties. ~.other tongue of students: English 89.6,-~, 

French 3. 7 ;,, other tongues, 6. ?J~. 

Course Load. Range, ~ course to 5 courses. Lean, 2.?4 courses. 

Students' Distribution of '7ime. Hours per week in classes: Range 

2 to 14 hours, l.iean - 6. 83 hours. Time spent on home study per week: 

Range - 1 to 40 hours, ~edia~ - 8.3 hours. Ratio of home study to class 

hours: ~.:ean - 1.4 to 1. .iorkinc hours per week: Range - 0 to 65 hoursl 

l..edian - 41.6 hours • 

.Jtudy l:.ethods. .:>ome very good, some very poor. Median score on 

study habits inventory slightly better than median of norms derived from 

day college zroup. 

Calibre of Instructors. l .. ajori ty of instructors judged by students 

to be very good. 

Interest and ~otivation. 

~tudy Aims. Vocational aim more common than cultural aim. 

Career Aims. over two-thirds of students have definite aareer aims. 

Vocational plana. 20.5.o wish change in position, 32.0.'o seek 
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advancement in present vocation, 47.5,o preparing for whatever opportunity 

may present. 

Relation of Studies to Work. Direct relation noted by 30.31:6 of 

students, sli;ht relet ion by 36.4.o, and no relation by 33.3.~~. 

Suitabili t;r of Courses. OVer 90.~ of students felt their courses 

suited to their abilities and needs. 

Who sends students to evening collee;e? ~.~ajori ty (89~·b) self-impelled. 

Supporting Interest shown by employer and family. By employer in 

51. 6,.; of cases. '.:-y family in 88. 5.~ of cases. 

Economic Status. 

Occupational Categories. 1:ajori ty ( 79 .S,o) are white-collar workers, 

most of ther;,. clerks, 

Income. Range, 0 to ;195 per month. :_edian, .;66.39 per month. 

Disposition of Income. 47,<1 of students claimed to be supporting, 

or partially supporting dependants. For educational and personal 

expenditures students average .;23.20. 65i~ live well within their 

incomes. 

Methods of' Financing Study. 82.8;; of students pay part or all 

of their owu college expenses. Aid is obtained by 11. 2;o from employers, 

by 18. 6.'~ from their families, by 6.,0 from other sources. 

Amount of Tuition Fees. Inter-quartile range- ~?71.55 to .jj>96.56. 

Median - .;84. 64 per year. 

Payment of Tuition l· e~ About one-third pay cash upon registration, 

two-thirds take advantage of deferred payment plans. 
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CHA.?TER V 

OUr discussion in this chapter will attempt to be rather more 

analytic than in the previous chapters rrhich have been largely 

descriptive. 

·.Vhat is the achievement record of undergraduates in the evening 

college? ·:ow me.ny complete their studies as planned? ·.·~nat grades 

do they get in their courses? ·.fuat relation is there between each or 

all of the characteristics described in Chapter IV and degree of 

achieve~ent or schol~rship? Nbat factors influence the standards 

attained by evening college students? 

These questions concern us here. o~ith the data obtained in the 

1938-39 study of the avenin~ division, Faculty of Arts, Science and 

CoiDffierce in Sir Georce Nillia::lS Collee;e, we shall try to discover 

reasonable answers. 
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1. Student ''Lortali ty" within the Academic Year. 

Extent to which studies were completed 

Since our data is related only to a single acadendc year, our 

study of student "mortality" must be confined to that period. To 

what extent do students complete their year's studies as planned at 

the time of registration? The following are the figures obtained for 

underGraduates in the eveninG college, 1938-39: 

Registered, but did not enter classes - - - 1.5% 

.'/i thdrew from courses during year - -

Completed courses but wrote no examinations - - 1.5% 

Completed courses and wrote exax1inations 

Comparison of t!1ese fi0ures \':i th those related to partial course 

students in the sar.ie year is interesting. These percentages indicate 

the extent to which parti~l students completed their year's studies: 

Registered, but did not enter classes - - - - 5.5% 

.ii thdrew from courses durinG yeer - - - - - - 28. o;~ 

Completed courses but wrote no examinations - 15. 6.o 

Completed courses and wrote exar.1inations 50.9% 

Obviously, the desire for "credits" towards a degree is a strong 

factor differentiating the persistence of undergraduates from that of 

partial students. Of the former, 83.2.·~ completed their courses, as 

compared with 66.5~ of the latter. It is indeed surprising that as 

many as 50.9fo of the partial students wrote final examinations. The 

f'e.ct that they were in the sar11e classes as the undergraduates who were 

writing examinations, however, probably influenced many of them to 
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follow through and sit for the finals. 

Causes of withdrawals during the year are examined below. 

Causes of ~Vi thdrawa.l 

Students who registered but did not enter classes, who withdrew 

from courses during the year or who completed courses but wrote no 

exandnations were followed up as carefully as possible. This group, 

as outlined above, represented 18.3~ of the undergraduates registered 

for the year. The reasons given by these 37 students are as follows: 

Interference of work -

Ill health - 18. 9;~ 

Financial difficulty - - - - - - - - 16.2/j 

L:oved or working out of town - -

Lack of interest 5.4~ 

Courses unsuitable - - - - - 2.7,:~ 

Other specified reasons - - - - - - 2.7~ 

Reason not known - - - - - - - - - - 16.2; 

Comparable data were obtained for the partial course students who 

registered but did not enter classes or who withdrew from courses during 

the year. Those who completed courses but did not write final examinations 

were not included in this group since this did not necessarily mean that 

they had failed in t~ purpose. The causes below, then, are those of 

the 33.5.& of partial course students in these two categories. 

Interference of work - - - - - 18. 5y~ 

1ioved or working out of town - 15. 2/b 

Ill health - - - - - - - - - - 9.8% 

Financial difficulty - - - - - - -
Courses unsuitable - - - - - - .. - 8 7·'' e iO 
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Studies too difficult - - - - 6.5% 

Interference of other leisure - - 2.2% 
activities 

Lack of interest 

Other specified reasons 7.6% 

Reason not known - - - - - - -21.7~ 

It is significant to observe from the above that for both under-

graduates and partial course students the reasons given for most with-

drawals have reference to circumstances beyond the control of the 

students therr~elves. This speaks well again for the sincerity of their 

purpose. 

The evening college is definitely faced, however, with the fact 

that it has no control over these circumstances either, and must 

always make allowance for the possibility of their occurrence. 

Causes of student mortality (including failure to return to 

college in a subsequent year as well as withdrawal within the academic 

year) revealed in a study of day students of 24 universities in the 

United States (1) were found to be, in the order of importance: 

dismissal for failure in work, financial difficulties, miscellaneous, 

lack of interest, sickness, disciplinary dismissal, needed at home, 

and death. Apparently there is little similarity between the factors 

causing evening students to drop out of college and those effective 

in the case of day students. 

(1) United States Office of Education, College Student L~ortality, PP· 44-51. 
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2. measurement of Achievement 

Distribution of Course Grades and Average Grade-Points. 

Grades are awarded as the final standing in each course for the 

academic year on the basis of: (a) the year's work of the student 
' 

(b) the mid-term examinations (except in half-courses), and (c} the 

final examinations. These grades are awarded according to the following 

system: 

1-. + Honours 

A ) 
A-) Superior 

B+) 
B ) 3atisfactory 

C Not quite satisfactory (conditional pass} 

F Decidedly unsatisfactory (failed} 

Inc. Course work incomplete 

Abs. Absent from final exa.r.i.ination 

Examinations are set at the conclusion of most courses. In a few 

cases, however, final grades are assigned on the basis of term work alone. 

Figure 23 shows the distribution of 666 course grades assigned to 

203 undergraduates, 1938-39. The distribution includes grades for all 

undergraduates registered during the year whether or not they completed 

their courses or wrote final examinations. This explains the inclusion 

of the grades "Absent" and "Incomplete" awarded in 20.37& of the cases 

reported. 

The approximately "normal" curve, sketched in Figure 23, reveals an 

interesting situation. If the distribution of grades followed the "normal" 
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curve, as one would expect, there would be fewer "B" grades and an 

almost equal additional number of "C" grades. In a considerable 

number of cases soft-hearted instructors (or instructors who have 

erred in grading) apparently have given ''B" grades where "C" grades 

only were earned. (A "B" grade is a clear pass, while a "C" grade 

is but a conditional pass.) 

In order to obtain a single achievement score for each student 
' 

average grade-points were calculated. Each course grade was assigned 

a value, as follows: 

A ~ ( 6) , A( 5) , A- ( 4) , B + ( 3} , B ( 2) , C { l) , F, Inc. or Ab s. ( 0) • 

The assigned values of course grades were added and averaged for 

each student, giving a score in terms of average grade-points, vdth upper 

and lower limits of 6 and 0, respectively. Figure 24 shows the distri­

bution of these average grade-points. The large number of students \nth a 

score of 0.0 to 0.4 again is explained by the fact that all students were 

included in the distribution whether or not they completed their courses 

or wrote final examinations. The median score is 2.52 points, midway 

between the grades "B" and "B +". 
These average grade-points are the measure of achievement which is 

used in the study in following pages, of the relationship between achieve­

ment and factors which may influence achievement in the evening college. 

Comparison of the achievement of day and evening undergraduates 

During the year prior to the one in which most of these data were 

gathered a comparison was made between course grades awarded in day 

division courses and the ~ courses in the evening division. This did 

not take into account all the courses offered in 1937-38 since the 

schedules of courses in the two divisions were not identical, but only 
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grades in courses which were offered in both day and evening divisions. 

The value of the comparison is somewhat lessened by the fact that, in 

many cases, the same course was taught by different instructors in the 

two divisions. Further, in only a minority of cases was the same 

examination.set for both day and evening classes in a course. This 

latter situation has many practical and obvious advantages from the 

point of view of suiting the needs of the students concerned, but does 

not improve matters when a straight comparison is attempted. 

For what value it may have, however, the results of the study are 

included here. 

The grades assigned in 34 different courses are listed below and 

in each case the percentage of students awarded each grade is indicated 

for both divisions. 

Grades assigned Total Number 

in 34 courses &_ A A- ~ B c F of Grades 

Day Division 2.4~ 5.5~ 12.4% 23. 2,~ 30. 9;b 8.8;~ 16.8% 453 

Evening Division 4.5;~ 9.5}b 21.8.~ 24.2% 23.2% ?.9% 8.?% 380 

By assigning point values to each letter grade, as was done above, 

calculation shows that the average grade-point in these 34 courses in the 

day division was 2.32 while the average grade-point in the evening division 

was 2.89, a difference in favour of the evening students of .5? points. 

Since the probable error of the difference between the two means is only 

.072, making the critical ratio ?.9, the difference is, therefore, sta-

tistically significant. 
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As has been pointed out, there are limitations to the significance 

of this comparison. If, therefore, we should be cautious not to acclaim 

the superiority of the achievement of evening college students over that 

of day students, at least we can safely conclude that the evening students' 

achievement does not suffer by comparison. 

These findings are well supported, however, by Sorenson's evidence 

obtained in a study of the classroom achievement of extension students: 

Through the cooperation of directors of extension divi­
sions, objective data have been collected on the classroom 
achievement of fifty pairs of comparable daytime and evening 
classes. For each pair the instructor, subject matter, and 
examinations were the same. In some instances the examina­
tions were of the essay type, and in others of the objective 
type ••••. 

According to the results of this sampling, the extension 
classes have a sli.~ht advantage ••• 

The results of the objective and subjective examinations 
were similar. The extension students were relatively as 
capable in the newer and more factual type of examination 
as in the discussion or essay type. (2) 

3. Opinion Regarding Factors Affecting Achievement. 

Both instructors and students were asked, "What, in your opinion, 

are factors that may possibly militate against the success of evening 

di ? " Tabulat-ion of their answers follows. college students in their stu es • 

Opinions of Instructors 

that they believe the following factors, with Instructors reported 

the weights listed, are detrimental to successful study in the evening 

college. 

(2) Sorenson, Herbert, Adult Abilities, PP• 72-73. 
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Lack of time for study, or excessive course loads _ probably 

more correctly interpreted as faulty (or no) budgetting of leisure 

time, or ineffective study habits. (Weight: 10) 

Lack of background for studies undertaken, often caused by 

forgetting during interval between high school and college - more 

precisely stated as diversity of background and ability of students 

within class groups. (Weight: 4) 

Fatigue, resulting from day's work. Pieight: 3) 

Lack of opportwlity for informal consultation between instructors 

and students outside of class time. ('Neight: 3) 

Insufficient relation between course content and students' work ' 
interests and growth. (Weight: 2) 

Overcrowding and poor ventilation in classrooms, (Weight: 2) 

Six o'clock classes too early for many students - leaves· them 

insufficient time (or none) for supper- ( .ieight: 2) (This situation 

was improved when, in 1940, the schedule of classes was changed to begin 

at 6:30 p.m.) 

Other factors. (each, weight: 1) 

It is only fair to add that many instructors were of the opinion 

that conditions of study in the evening college are quite satisfactory. 

They are almost unanimous in their admiration of the seriousness, capability 

and responsiveness of evening students and most of them, when questioned, 

decided that they received greater satisfaction from teaching in the evening 

division than in the day division. 

Opinions ot Students. 

Students in the evening college reported that, in their opinion, 
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these factors, with the weights listed, militate against successful 

study in evening courses. 

Lack of time for study, or excessive course loads - probably 

more correctly interpreted as faulty (or no) budgetting of leisure 

time, or ineffective study habits. (Weight: 10) 

Interference of outside activities, including overtime at work 

and social activities - ~, conversely, if social activities are not 

allowed to interfere, lack of opportunity for recreation. (Weight: 10) 

No doubt lack of time and interference of outside activities are 

closely related aspects of the same problem. 

Fatigue, resulting from daily work, lack of opportunity for 

relaxation, lack of sufficient sleep, and length of class time when 

one two-hour class follows another in the same evening. (Weight! 8) 

Financial insecurity - low salaries, high cost of tuition, etc. 

(Weight: 4) 

Poor health - especially eye strain or faulty eyesight. (Weight: 2) 

Unsatisfactory study conditions - noise, poor facilities, etc. 

(Weight: 2) 

Lack of encouragement and active interest on the part of employers, 

relatives and friends. {Weight: 2) 

Lack of interest on the part of the student - in a particular course 

or in study in general. (Weight: 2) 

Personal maladjust1nent - faulty emotional, home or occupational 

adjustment. (Weight: 2) 

Other factors {Each, weight: 1) 

h ld Say that many students found conditions satis­
Here, too, one a ou 
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factory. "It is up to the student himself," was the opinion expressed 

by a considerable number. 

Instructors and students seem to be in agreement regarding the 

importance of the influence of lack of time (or lack of time :planning) 

and fatigue. There is little agreement on other factors, however. 

True, some of the other items listed by the instructors were mentioned 

by a few students, but not with sufficient frequency to warrant their 

inclusion in the list above. 

Sorenson (3) lists the following as conditions that handicap 

extension instruction: 

Dependence on fees. In extension deparunents where the instructor 

is forced to keep class attendance up to a specified minimum number of 

students he may be tempted to "popularize his courses or otherwise lower 

his standards." (This condition does not pr,5vail in Sir George :~1lliams 

College.) 

Lack of library and laboratory facilities. This is a definite 

handicap where the extension work is done at points away from the main 

university plant. 

Students' lack of time. dtudies in addition to work make an arduous 

programme. ~y who attend extension classes are tired and without enough 

leisure to do university work that satisfies them." "Lack of time is also 

often the cause for the lack of continuity in the extension students' 

courses." 

long class periods. Class periods over two hours in length are 

conducive to monotony and inefficiency of learning. 

(3) Sorenson, Herbert, Adult Abilities, PP· 107-112. 
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4. Relation Between Various Factors and Achievement. 

In a further attempt to discover what relationship exists between 

achievement and various characteristics and factors common to evening 

college undergraduates (discussed in Chapter IV), correlation coefficients 

were calculated as reported below. In each case the coefficient of 

correlation listed is that between the factor indicated and achievement 

in terms of average grade-points. All students for whom data are available 

are included whether or not they completed their courses or wrote final 

examinations. Items are listed in order of the degree of correlation, 

positive or negative, found. 

Correlation between Achieve:rtent {Average Grade -Points) and:-

(1) College Entrance Record (average percentage on High School Leaving 
... 

examinations) - - - - - - - - - - - - - - - - - - - - - - - -+.52 - .06 

'*' (2) Course Load {number of courses taken during the academic year)-+.33- .04 

(3) "Linguistic" Aptitude {score on the "linguistic" section of the 
;. 

American Council on Education PSychological Examination) - - +.29 - .05 

( 4) Reading Ability (score on :'ihipple' s High School and College 
... 

Reading Test) - - - - - - - - - - - - - - - - - - - - - - - -+.26 - .05 

(5) Interval Since Former Schooling (number of years elapsed between 

completion of secondary schooling and entrance to the evening 
+ 

college) - - - - - - - - ,_ - - - - - - - + .23 - .05 

(6) Scholastic Aptitude (gross score on the American Council on 
.f. 

Education Psychological Examination) - - - - - - - - - - - - +. 22 - .05 

1 ti below this line are not statistically significant.) (Coefficients of corre a on 
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(7) Income (monthly earnings in dollars) - - - - - - - - - - - - -~.19 ! .06 

(8) Positiveness of Career Aim {"Yes" answers to the question, "Have :, 

you a definite aim in life, regarding your career, etc.?") +.16 ~ .08 

(9) Social Adjustoent ("social adjustment" score- high scores 

indicate tendency to be retiring rather than aggressive 

in social relations - on the Bell Adjust:ment Inventory) 

(10) ~ (in years) - - - - - - - - -- - - - - - - - - - - - -

(11) Health Adjustruent ("health adjustment" score- high scores 

-i 
-.14 ~ .06 

... 
+.13 - .05 

.. 
indicate poor adjustment - on :Sell Adjustment Inventory) t-.11 - .06 

(12) Home Adjustmen~ ("home adjustment"score- high scores indicate 

poor adjustment - on Bell Adjustment Inventory - -

(13) Tenure of 3tudies (number of years the student has been 

lltudying in the evening college) - - - - - - - -

(14) Length of Time Required for Payment of Tuition Fees (in 

wonths) - - - - - - - - -

( 15) 2c.. tio of !!ot:Le Study to Class 2iours {nwn.ber of hours spent 

in home study each week for each hour spent in classes) 

(16) "Quantitative" ~ptitude (score on the "Quantitative" 

section of the rtr.~rican Qouncil on Education 

Psychological Examination) - - - - - - - - -

( 17) Occupational Adjustment ('bccupe.tional adjustment" score 

- high scores indicate poor adjustment - on the Bell 

;...djustment Inventory) - - - - - - - --------

( l8) EJ!lotional .h.djus tment ("emotional adjustment" score -

high scores indicate poor adjustment - on the Bell 

Adjustment Inventory) - - - - - - - - - - - - -- - -

+ 
-.09 - .06 

.. 
-t-.08 - • 05 

+ 
-.06 - .05 

t 
+.06 - .06 

.. 
+.04 - .06 

+ 
-.04 - .0'/ 

+ -.03 -.06 
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( 19) Effective Study !iab its (score on the Wrenn Study Habits 

Inventory) - - - - - - + 
+ .03 .06 

( 20) 

(21) 

:l or king Hours (per week) "' -.01- .06 

Social and Personal Ad J·ustment l. "total d · t _ a JUS Lent" 

score on ::ell ;._djustment Inventory) J. 
+.00 ~ .0? 

This is i~terestinG. In no case is there a high relationship 

between achievement and any single factor measured. The highest 

relationship found is that bet-;.-een achiever;lent and average percentage on 

~igh 3chool Leaving exo~inatl'ons (r 52) ~11 - • • This relationship, in the 

language of tLc statistician, is "substantial" or "marked". {4) 

The coefficients of correlation between achievement and course 

load, between achievement and "linguistic" aptitude, between achievement 

and reading ability, bet·.·ie:er.~. achievement and the interval since former 

schooling, and between .:.,c!lievement and scholastic aptitude - all are in 

the ra.Il£e described as "low" correlation, present but slight. 

In no other case is the obtained coefficient of correlation even 

statistically sicnificant! It is not as much as four times its probable 

error. 

Several other factors, v1hich do not lend themselves to the method 

of correlation used above, seem worthy of attention. The mean achievement 

(average c3r8de-point) scores of the following were compared. 

{a) '/li th reference to the question, "Have you a definite aim in life 

{regarding your career, etc.)?" the mean achievement score of those who 

answered 'yes' was 2.81, which is .34 points higher than the mean score 

of those who answered 'no' but the difference was found to be not sta-

tistically significant. 

(4) United States Office of ~ducation, ~ Factors in the Adj~stment of 
College Jtudents, pp. 15-16. In this study of day college students 
the relationship between average high sch?ol marks and average colle~e 
frishmen marks i~ ~preHsed M ~ corre1at1on of .52 and the correlat1on o8 ween avera~e ni se ool r~s and average marks of the full four-year 
e ~ege course was oun ~o e .49. 
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(b) The mean achievement score of those who stated that they allot 

themselves certain regular periods during each week for home study 

was 2.?8, which is .15 points higher than the mean score-of those who 

said they did not. Again, the difference is not statistically signifi­

cant. 

{c) The mean achievement score of those whose studies have direct 

relationship to the nature of their work was 2.95, which is .29 po~nts 

higher than the mean score of those for whom the relationship was slight 

and .34 points higher than the mean score of those whose studies bore no 

relationship to their work. Still no statistical significance. 

(d) In answer to another question students defined their study aims as 

(i) strictly vocational, i.e. for occupational advancement (mean achieve­

ment score, 2.62), (ii) partly vocational, partly cultural or recreational 

(mean achievement score, 2.86), or (iii) wholly cultural or recreational 

(mean achievement score, 2.55). The mean score of those whose professed 

aim was partly vocational and partly cultural is .24 points higher than 

that of those whose aim was strictly vocational·and: .51 points._higher 

than that ot those whose aim was wholly cultural. Again, as in other 

comparisons above, the differenfe between the means was found to be not 

statistically significant. 

One is tempted to conclude, on first examination, that thes6 data 

tell us practically nothing about the relationship existing between 

achievement and the various characteristics and factors we have been 

studying. True, a student's standing with respect to any one factor 

has no significant predictive or prognostic value. But isn't that 

tact, in itself, significant? If no one factor is sufficiently signifi­

cant 1n its relationship to achievement, then we may conclude that no 

prediction of scholastic success in the evening college can safely be 
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made on the basis of any single factor. That ought to save us from much 

faulty practice in the guidance of prospective students. 

What is still more important is the fact that these data explode 

many theories now currently held regarding circ~tances thought to be 

adverse for evening college students. 

"Some students take too many courses during a single academic year,'·' 

say instructors. "They can't do justice to them." The evidence indicates, 

however, that those who wish to or are allowed to take heavier than average 

loads tend to get slightly higher, rather than lower, grades than those 

carrying light course loads. 

"Students who have been out of school for an appreciable length of 

time forget so much of what they learned in high school that they have 

difficulty with college studies," is another misconception. Our data 

show that those ¥oung men and women who return to their studies after an 

interval of years do better work than those for whom the interval is 

slight or non-existent. Otis, in a study of adults in evening high school, 

made a comparison of their grades with relation to the number of years 

they had been out of school. 

For students who had been out of school less than 
six years, the average grade was 77.7; six to eleven years, 
86.6; twelve to sixteen years, 85.6; seventeen to twenty­
two years, 84. It will be noted that the group with the 
highest average grade had been out of school from six to 
eleven years; the group with the lowest average grade had 
been out of school less than six years ••• 

This highly creditable achievement of adult students 
in terms of average grades is no doubt partly the result 
ot a self-selective process that sends the more capable 
persons back to school. (5) 

(5) Otis, D.S.,"When Adult Interests and Academic Requirements Meet", p.57. 
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Further comparable evidence is presented by Dr. Ned. H. Dearborn 

of New York University. 

A recent survey of students' records in the New York 

University division of general education revealed that 

adults who have been out of school eight years or more do 

better in t~ studies than young men and women who have 
but recently left high school. (6) 

"Older people can't compete with those in their 'teens and early 

twenties," say others. Our data show that age, of itself, makes no 

difference. As Dr. Frank !~I. Debatin once said, "It's urge not age 

that counts." 

Obviously, as Otis also suGgests, there is a process of self-

selection actively ope~ting in the formation of the evening college 

body under scrutiny. This process of selection, fortunately, may 

always be expected. 

~nat, in brief, have we learned from these statistical studies? 

First - that the only si~le factor bearing a substantial relation-

ship to achievement in the evening college is achievement in high 

school, which, after all, was the result of the combined effect of a 

host of factors, many of which must still be effective in the evening 

college in spite of what would seem to be, for the student, now an 

employed adult, very different circumstances. Second - that while 

there is a slight relation between achieveiO.ent and several other 

individual factors, there is no significant relationship between 

achievement and most of those measured. 

We are forced to the conclusion, therefore, that it would likely 

be more profitable to examine the combined effect on achievement of 

(6) UewYork Times, December 17, 1939. 
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the many factors present, rather than to continue to isolate statistic­

ally factors which never in reality exist alone. 

5. Comparison of High and Low Scholarship Groups 

For further illumination profiles were plotted for two groups of 

evening undergraduates - a high scholarship group consisting of those 

with an achievement score (average grade-points) of over 3.5, which, 

in terms of lett.er grades includes grades A+, A and A-, and a low 

scholarship group consisting of those with an achievement score of 

under 1.5, including grades c, F, Incomplete and Absent. These 

profiles are shown in Figure 25. 

For each group the median scores for each of the several factors 

measured were calculated. Then the percentile ranks (with reference 

to the distribution of sc~res of all evening undergraduates) of these 

medians were determined and plotted. This is a rough measure, but, 

as examination of the profiles will show, it proved quite helpful in 

high-lighting outstanding characteristics of the high and low scho·lar-

ship groups. 

Further, we have assumed that percentile ranks between the 40th 

and the 60th are so close to the medians of the whole evening college 

student body that they may be considered as indicating no significant 

relationship between achievement and the factor concerned. 

OUr profiles indicate, therefore, that evening undergraduates 

in the high scholarshiR group are characterized by: 

(1) Higher than average percentage on High School Leaving examinations. 

(2) Heavier than average course load. 

{3) Higher than average score on the "linguistic" section (L-score) of 
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the American Council on Education Fsychological Examination. 

(4) Higher than average "health adjustment" score (high scores indicate 

poor adjustment) on the Bell Adjustment Inventory. 

They indicate, further, that evening undergraduates in the low 

scholarship group are characterised by: 

(1) Smaller than average number of years' interval between completion 

of high school and entrance to the evening college. 

(2) Lower than average percentage on High School teavin(ex~~inations. 

(3) Lighter than average course load. 

(4) Lower than average score on the "linguisticn section (L-score) of 

the American Council on Education Psychological Examination. 

(5) Lower than avera3e score on Whipple's High School and College 

Reading Test. 

( 6) Smaller than average number of working hours per week. 

(7) Lower than average ratio of home study hours to class hours per week. 

(8) Lower than average "social adjustment" score (low scores indicate 

tendency to be aggressive rather than retiring in social relations) on 

the Bell Adjustment Inventory. 

(9) Higher than average "emotional adjustment" score (high scores indicate 

poor adjustment) on the Bell Adjustment Inventory. 

(10) Higher than average "total adjustment" score (high scores indicate 

poor adjustment) on the Bell Adjustment _Inventory. 

Still further, the profiles indicate that high and low scholarship 

groups do not tend to differ appreciably with respect to: 

( 1) Age. 

(2) Tenure of studies in the evening college, that is, the number of 
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years they had, at the time of this study, been members of the evening 

undergraduate body. (See also, a study by Williams (7} which casts 

considerable doubt upon the popularly accepted thesis that seniors earn 

higher grades t~an they earned as freshmen.) 

{3) Score on the "quantitative" section (~score) of the American 

Council on Education Psychological Examination. 

(4) Gross score {G-score) on the American Council on Education 

Psychological Examination. 

{5) "Home adjustinent" score on the Bell Adjustment Inventory. 

{6) "Occupational adjustment" score on the Bell Adjustment Inventory. 

( 7) Score on the ~Vrenn Study Habits Inventory. 

{8) ~onthly ~ncome. 

( 9) :~umber of months required for payment of tuition fees. 

This ex~~ination would seem to show, then, that the most signifi-

cant factors in relation to achievement are, in this order: 

(1) High School Leaving examination record. 

(2) Score on the "linguistic" section (L-score) of the American Council 

on Education Psychological Examination. 

(3) Size of course load. 

These are the three factors for which higher than average scores 

(or size, in the case of course load) are characteristic of the high 

scholarship group 2 lower than average scores are characteristic of the 

low scholarship group. 

( 7) Williams Robert L. "Academic Suc~ess of: I_ndi vidual College Students 
lhrou~hout their'Total Peri,od of Residence." 
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6. Summary and Conclusions 

By way of summary we list below the major findings of the studies 

reported in Chapter V. 

Student "mortality" within the academic year 

81.?,1 of the undergraduates who registered for courses in the year 

1938-39 completed the year's work and wrote final examinations. or the 

other 18.3~ some did not enter classes, some withdrew during the year and 

some wrote no examinations. 

The major reasons for withdrawal given by this 18.31~ of undergraduates 

were interference of work, ill health, financial difficulty and removal from 

the city. 

:t.:easurement of achievement 

666 grades assigned to 203 undergraduates in 1938-39, when plotted1 

followed approximately the "normal" curve. The median achievement seore 

(in average grade-points) was found to be 2.52, midway between grades "B" 

and "B+", with ''B" the lowest clear pas~ing grade in the series A+, A, A-, 

Bt, B, C, F. 

A comparison in the year 193?-38 of the grades assigned to day and 

evening college students in the same courses revealed that the mean achieve­

ment score of the evening division students was significantly higher than 

the mean achievement score of the day division students. 

Opinion regarding factors affecting achievement 

Factors thought by instructors to hinder the achievement of evening 

college students are, chiefly: (a) Lack of time for study, or excessive 

course loads (probably more correctly interpreted as lack of the planning 
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of study time, or ineffective study habits}, (b) Lack of background for 

studies undertaken (heterogeneity of background and ability in class 

groups), (c) Fatigue, and (d) Lack of opportunity for informal consult­

ation between instructors and students outside of class time. 

Students listed these as the chief factors which may possibly 

militate against the success of evening college students in their studies: 

(a) Lack of time for study (b) Interference of outside activities or 

lack of opportunity for recreation, (c) Fatigue, and (d) Financial in­

security. 

Relation between various factors and achievement 

Studies of the correlation between various single factors and 

achievement (average grade-point) scores showed statistically significant 

relationship in only five cases: (a) between achievement and average 

percentage on. High School Leaving exru;~inations, (b) between achievement 

and size of course load, (c) between achievement and score on the "linguistic" 

section (~score) of the American Council on Education Psychological Examin­

ation (d) between achievement and score on Whipple's High School and College 

Reading Test, and (e) between achievement and gross score on the American 

Council on Education PSychological Examination. 

In no case was the coefficient of correlation notably high. No 

significant correlation was found between achievement and income, positive­

ness of career aim, age, number of years' interval between completion of 

high school and entrance to the evening college, scores on the Bell Adjustment 

Inventory, tenure of studies in the evening college, number of months required 

for payment of tuition fees, ratio of home study to class hours, score on the 

"quantitative" section of the American Council on Education Psychological 
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Examination, score on the Wrenn Study Habits Inventory, or number of 

working hours per week. 

Small but statistically insignificant differences in mean achieve­

ment scores were found to exist between those who have and those who have 

not a definite career aim, between those who claimed they "budget" their 

study time and those who did not, between those whose studies are directly 

related to the nature of their work and those whose studies are slightly 

related or are not related, and between those whose study aims are partly 

vocational, partly cultural, and those whose aims are strictly vocational 

or wholly cultural. 

Comparison of high and low scholarship groups. 

By the use of profiles, hig~-:. and low scholarship groups were compared 

with reference to most of the same factors considered above. 

The high scholarship group was found to be characterized by: 

(a} superior college entrance record, {b) heavy course loads, (c) high 

"linguistic" aptitude, {d) poor "health adjustment". 

The low scholarship group was found to be characterized by: 

(a) short interval between high school and evening college, (b) inferior 

college entrance record, {c) light course loads, {d) low "linguistic" 

aptitude, (e) poor reading ability, (f) comparatively short working hours, 

(g) tendency to be aggressive rather than retiring, (h) poor emotional 

adjustment, and (i) poor total personal adjustment. 

High an~ low scholarship.groups were found not to differ appreciably 

with respect to: (a) age, (b) tenure of studies in the evening college, 
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(c) "quantitative" aptitude, (d} "gross" scholastic aptitude, (e) home 

adjustment, (f) occupational adjustment, (g) study habits, (h} income and 

( i} number of months required to pay tuition fees. 

Kost significant, in relation to achievement, are, according to this 

study of profiles, college entrance record, "linguistic" aptitude and size 

of course load. 

Conclusions 

After consideration of the findings of these various approaches to 

the problem of understanding the influence of various factors on the 

achievement of evening collece students we conclude that: 

(a) The chief causes of student "mortality" or withdrawal during 

the academic year are interference of work, ill health, financial diffi­

culty and removal from the city. 

(b) The achievement of evening college students is at least equal, 

possibly superior, to that of day college students in the same courses 

and in the same college. 

(c) Conditions favoring scholastic achievement in the evening 

college most certainly include these - a superior college entrance 

record and high "linguistic" aptitude. (As has been suggested, the 

former is significant probably because it represents the result of the 

influence of a combination of factors effective during the high schqol 

period and still effective in college. The significance of the latter 

might be explained by the premium placed on "linguisticn ability by the 

emphasis on verbalizing in class discussions and the tendency for 

instructors to rate highest the students who express themselves best, 
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not only in discussion but also on examinations, which are usually of the 

"essay" type. "Quantitative" aptitude and gross scholastic aptitude scores 

might be found to have a higher relationship to achievement if instructors 

were not influenced by expression and if objective type examinations were 

used, particularly in science courses. 

(d) Conditions detrimental to achievement include- poor organization 

of time, fatigue, inferior college entrance record, low "linguistic" aptitude, 

poor reading ability, and maladjustment of personality. 

(e) l~o single factor measured (with the possible exception of the 

average percentage on High School Leaving examinations) has a sufficiently 

high relationship to achievement to warrant its use as the sole measure of 

p~obable success. 

(f) Motivation and other factors effective in the selection of the 

evening college student personnel are more important in relation to achieve­

ment than are age, the length of the interval between completion of high 

school and entrance to the evening colle[e, or the number of courses taken 

in any one academic year. 
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CHAPTER VI 

CONCLUSION 

At the close of Chapter II we stated our thesis as follows: "The 

facilities in Canada for the formal college education of employed 

adults are few. The need for an increase in these facilities is great. 

Employed adults make good students. Expansion of educational opportunity 

for them is more than desirable; it may well be an important factor in 

the progress of the nation." 

We have shown that while over 11,000 employed adults were following 

undergraduate or postgraduate studies for credit toward university 

degrees in thirty-one institutions of higher learning during the year 

1938-39, the general attitude of many edult educationists is not in 

favour of "formal" extension courses for adults. Existing facilities 

favour teachers and clergymen almost exclusively. The need for expansion 

is in the evening college field so that adults employed in business and 

industry may have the opportunity of higher education. 

One of the eight institutions in Canada which offer university 

studies in evening sessions was described in detail, indicating how 

feasible this form of organization is. 

A detailed analysis of the characteristics of evening college 

students provides us with much material for understanding the nature 

and problems of the clientele of the ~v~ning college. It is most 

reassuring, too, in that it reveals aptitudes and abilities among 

adult students which are at least equal if not superior to those of 

regular session students. 
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Finally, in our study of the achievement of evening college students 

we have isolated certain factors related to successful study and others 

related to unsuccessful study. We have discovered that their achievement 

records are favourable, and have been able to correct several current 

Lisconceptions regard.inc; the likelihood of good scholarship among adult 

students. 

It is to be hoped that this small addition to the resources of 

adult education i'.i.ll help to increase the service of Canada's universities 

and colle~~es to a portion of their connEuni ty now virtually neglected - the 

legion of emp~oyed adults who have both the desire and the qualifications 

for a college education. 
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1. Questionnaire for colleges and universities 

to determine the extent of facilities in 

Canada for the formal college education of 

eL.Jloyed adults. 



FACILITIES in CANADA for the FOBM.AL COLLEGE EDIDA'I'IOfT of EMPLOYED ADULTS 

Please complete, and retQrn to E.F. Sheffield, Registrar, Sir George Willi~c 
College, 1441 Drunmond street, Montreal, Qp.ebec. 

Rote: Definite terms su.ch as "undergraduate," "gradu.ate;, and "degrees and 
diplomas" u.sed below shou.ld be interpreted as they are used in the statistical 
tables of the Annual snrvey of Edllcat ion in Canada issued by the Education 
Branch, Dominion Bureau of statistics. (For example, see Table 4313 for u.se o-,.. 
11\lndergraduat e" and t•gradu.ate, " and Table 45A for olassi fication of "degrees .. __ _ 
diplomas.") 

The inf'ormst ion requested in sect ion 2, below, wou.ld be included in t~0 
data you would list in Section I, Part C, columns 2 and 3, of your "Annnal 
Report of Universities and Colleges" to the Dominion 3ureau of statistics -
Education Branch. 

The information requested in section 4 (2) & {3}, below, would be in­
cluded in the data you would list under Section V of t:ie same "Annual Report." 

1. Name or College or University ...•.....•.•....•• ·. . · . · •. ·• · ... • • · · · · • · •· 

••• ._, • • • • • • • f • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • ••••••••••••••••••••••••• Q_ 

2. Number or fully matriculated undergradu.ate ani graduate students studying, 
in other than regular day sessions, for university credit or for degrees 
or diplomas during the academic year 1938-39: 

a. ~Correspondence (Extramural courses, Directed Reading, etc.) ...•.. 

b. In SUmmer Sessions (Summer Schools, etc.)- ~er, 1939 .••••• 

c. In 3vening Classes (including late afternoon and Saturd~) ...•.• 

d. By other means, but not including regular winter day sessions 

(Specify: ............................ .... ' ' ................. } 
Gross Total, 1938-39 

Less Du?licates 

Net Total, 1938-39 

5. May employed adult s~dents qualify for college or university degrees or 
diplomas: 
a. Entirely by Correspondence? · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · • · • · · · · · · · · 

b. ~tirely by attendance at SWmmer Sessions? ·•·•··•·••·••·•··••······· 

c. 

d. 
e. 

t. 

Entirely by attendance at Evening Classes (as in 2c}? ••·•·••••·•·••· 

Entirely b.Y other means as specified in 2d abo~e? ················:·· 
Only q, some combination of a, b, c or d? (Ind~cate necessar.y comb1ne-

t 1 by 1 tt ''a & b '' ) •. · · · .. · • ·· ., · · · · • • · • · · · · • • • • · · · · • • • · on e er s, e • g • , _,_ , · t dy f 
llhst they at tend rogular day sessions to col!fple lle tne~r s u. or a 

degree or diploma? • • • • • • • • · · · • · · · • · · • • · • • · · · · · · • · • · · · · · • · · • • • · · • • • • • 



2 
4. ( 1) In what major fields are the studies follov7cd by stud.ents listed ir .. 

section 2, above? (Arts, Science, Commerce, etc.) Indicate below. 

(2) In each field, what degrees and diplomns (if any) ere nv~iln~:o to 
employed adults not ottending regular doy sessions? Indicate below-

(3) How many of each of these degrees and diplomas were ~·-rnrded in 1939 
to adu.l ts not attending regular day sessions? Indic~te belm1. 

(1) Fields of Study 
for credit 

(2) Degrees e.nd Diplomas 
Offered 

( 3) No. A1.n~rdod 
1939 

• I e e e •• a e e e e I e e e e e • e e • e • e e e I e e • • e e e • e • e I a e e e • e • • • • • • e e e • 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ... 

. . . . . . . . . . . . . . . . . . . . . . . . . . ....................... ., ... . 
• • • • • • • • • • • • • • • • • • • • • • • • • • • •••••••••••••••••• 'lll ••••••••• 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ............... . 
5. ',Then returning this questionnaire, please enclose printed announcements, 

catalogues, calendnra and other descriptive materi~l, if available, which 
elaborate on the opportunities offered by your institution for the formal 
college educotion of employed adults. 

6. This questionncire has been mailed to the follo\rll~ collegesnnd universities. 
If you know of othors in Canada which offer formal college educntion for 
employed adults, will you please enter their ~es in the spaces provided? 

Acadia University 
St. Mary's Sollege 
Mt. st. Vincent College 
Mt. Alli son Univorsi t~~ 
University of !JGw 3runswick 
Slr George Williama College 
University of Bishop's Collcga 
McGill University 
United Theological College 
u. de Montreal - F3culte des Lettres 
u. da Montreal - Facult~ de Philosophie 
Ecole des Hautes Etudes Commerciales 
Institute p(dagogique 
Ecol e des Se ie nee s Soci ales, 

Economiques et Politiqucs 
College Marguerite Bourgeoys 
Universite Laval 
Universi te" d' Ottawa 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

College des Dominicains d 90ttawa 
Univcrsi t~- of Western Ontario 
?atcrloo College 
Queen's University 
McM:astcr University 
St. P~trick's College 
Univcrsit~: of Toronto 
Emmanuel College, Toronto 
i."fycl iffc College 
Ontario Veterin~ry College 
Brandon College 
University of Sasklltchewnn 
St. Andrcw•s College 
University of Alberta 
Mount RoyDl College 
University of British Columbia 
Victoria College 
Union College of British Columbia 

••••••• ., ••••••••••••••••• 0 •••••••• 

• •••••••••••• 0 •••••••••••••••• 0 ••• 

Offi i nl Title •..•..••....••..•.. , Date •.•.• c ""' ........................... . 



- 115-

Questionnaire for evening college students, 

..3ir George .'lilliams College. 



QpESTIONHAIRE 

FOR EVENING COLLmE STUDENTS. 

Sffi GEORGE \""IILLIAMS COLLEGE. 

Instructions and explanatory notes. This questionnaire, as are the others 
given to y0u in connection with the Evening College Survey, is intended to 
elic~t information which m98 help the administration to discover the 
factors related to succssa in evening studies. Your answers will be 
treated in sntire confidence and will not in any w~ be used either for 
you or against you in the assignment of grades on your courses. Please 
answer accurately svery question which applies to you. Note that you are 
asked to record your SUrvey Number, not your name. 

1. Your Survey Number--------- Date ----------IOIIIIIOoo.____ 
2. Date of Birth Age ----------------------- Sex --------- -----~-----

3. Are you (l)married? --- (2)engaged? __ _ {3)going steady? ____ _ 

( 4) quite free? ---
4. What level of schooling did you attain before entering the Faculty 

of Arts, Science and Comnerce of Sir George ·.-/illiams College? ______ _ 

5. Counting from your first year of schoolt what is the total number of 

yea.ra of schooling you have spent in reaching this level? _______ _ 

6. In what language did you do this schooling? _____________ _ 

7. What is the language spoken in your home? 

8. Number ot years• interval between completion of the above-mentioned 

schooling, and entrance to the Faculty of Arts, Science and Commeros __ _ 

9. To what sxtent did you pursue purposefUl reading or study in this 

interval? (l)Consistently ---- ( 2) some ---- (3)very little __ _ 

(4)none ----
Explain in general terms: _____________ _ 

10. Have you taken any evening courses in this interval?----------

If so, for how many y6ars? -------
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11. Indicate (in hours per we&k) the prssent distribution of your time in th& 

following categories: (l)~ork --- (2)Cla.sses --- ( 3 )Home Study __ _ 

(4)0ther ~or activity or activities (specify) --------------------------

(5}0ther leisure t~e (such as evenings in which you do as you please) not 

accounted for above---- (6)Sleep ----- {?)Travel to and from the 

CollegG (Note: It is not expscted that the hours you have 
enter&d a~'ove will agrse with the total number of hours in a week.} 

12. Do you allot yourself certain regular periods during each week for home 

study? ------- Do you keep to this schedule? -----------

13. What are the conditions under which you do most of your home; study? 

(l)Alone in a separate room------ (2}0ther people present, 

but quiet? --------- (3)~idst noise and movement-------

(4}In th& College library-------- (5)0ther {specify) _____ _ 

14. On evenings you have classes, where do you usually eat your supper? 

( l) Home ----­ (2)Restaura.nt ----- (3)Lunch oountsr ------

(4)Go without-----
(5)0thGr (spscif'y) ____________ _ 

15. How muoh time have you for this meal on class nights?-----------

16. Do you participat& in activitic,s of thG Evening Faculty Studsnt Sooiety? __ 

If so, in what W&Q? --------------------------

How maey hours per \·1eek does, or will, this takG, on the average? ------

17. What is the degr66 of the rGlstionship between your programme of studi6S and 

ths nature of your work? (l)Direot r6lation -------

(2)Sl1ght rsla.tion (3)No relation-------
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18. Is your atm in following thsss studiGs (l)Striotly vocational, i.e. for 

occupational advancomsnt? (2)Partly vocational, partl1 

cultural or recreational? (3}Wholly cultural or 

rscrsa.tional? (4)0th&r? {spocify) ----------

---------------------------------------
19. If you checked (l) or (2) in question 18, above, do you wiah (l)ohaggs 

your vocation? (2)advanos in your prsssnt vocation?---­

or (3)prspars for whatever opportunity ma.v pressnt? ----------­

If you ch&ck&d 19 (2), has your smploysr assursd you ot advanosm&nt on 

completing your courss? -------

40..,. Ha.vG you a definite aim in life (rsga.rding your oaraar, stc. )? ------

VIhat is it? -----------------------------

( 1) as an und6rgraduat&, proceeding to a. diploma or a 21. Ar& you registsrsd 

dGgr66? ------- or (2)a.s a partial atudGnt? -----------

?.2. .Li&t all your prsssnt oours&e, indioat& "L" (like), "I" ( indif'tsrsnt) or 

11D" (dial ike) for each, and in e. word or two, sxplain your attitude tovrard 

&soh. 

Course(s) L, I or D 

~- ----- ·---- .. - .. - ---··- ~. ._ ...... 
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23. List your oours&s again below and cheek und.Gr the appropriatG heading, your 

rating of th& instructor of &ach ooursG. {You ars again assur6d that your 

opinion will b& kGpt anonymous.) 

Cours6( a) Pair Good -- Ve;y Good Excellent 

Oouments (it any) -----------------------

24. Do you te6l that your course is suitable 

(2)to your needs?------------------.-.~..__ ___ _ 

25. Whose ~iah is now predominantly responsible tor your attendana& at the 

CollGge? Your own? ----- Your &mployb-r's? -----

Your tamlly'sf ----- Other? (sp6city) -----------

26. Does your 6mployer aho\7 a.n interest in your studies? --------

27. Do&s your tamily shoVJ an intGr&st in your studies?---------

28. What la your oooupation? --------------------

Your title, it a)\Yf ---------------------­

What is th& nature of your work? -----------------
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29. Aro your earnings po.id as (l)s~a.ry? (2)sa.la.ey P.nd commission? --------- ---
(3)nonmission? ----- ( 4)hourly \iD.g6? ------ { 5 )pi6C6 \i'Ork? --

( 6)other? (specify) -----------------------

30. What ars your avGrat;-"6 monthg sa.rni~s? $ -----
31. Are you wholly sslf-supporting? -----
32. Do you livs (l)\1ith your parGnts? ---- (2)vlith your own family? ___ _ 

(3}\lith friGnds? ------ (4)alonG (boarding or rooming, sto. )? ----

33. At your horns, havG you e. TG16phons? ----Radio?----

Automobils? ------ Mors than lOO books? -----Two or mors 

magnzinGs svsry month? --------

34. Hm,7 many psopls ( othsr than yours&lt) a.rs ( 1 )uholly dspendent upon your 

sarnings? -------- (2)pc.rticlly dspsndent? ----------

35. After expGnsGs havs bGGn mst for ahsltsr, food, clothing, dspsndents, and 

such n&cssaities, hoYI much psr month have you for yoursslf' (f'or education, 

sntsrta.inmsnt, lnoidsntnl peraonal expenditures, &tc. }? tr..--__ _ 
36. HOi.1 oould you d6scrib& your fitu\noilll position? (l)oomfortsbl& ------

(2)Just brGak even ------- ( 3)must struggl6 to kGGp out of dGbt __ 

{4)1n debt---------- (5}fla.t brokG __ _ 

37. Do you 11budgat" your 1no~? ____ Do you live within your budgst? __ _ 

38. Hov1 e.rs you fine.ncing your study et the CollGg&? (Chsck belo\7 th6 psrson or 

p6rsons sharing in the peym6nt of your :feGs) (l)Yoursslf --------

(2)Your 61nploy6r ----­ (3)Your fnmily -----

(4)0ther (spucity) ----------------------------------------------
39. '3-hat, in your opinion, arG footors that mav possibly militate against th6 

suoceas ot svsning oollses stud&nts in thsir studi&s? ----------
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40. Which, if a:ey, of thea& apply to you?-----------------

41. The exGcutivs officers of th6 college P..re men train6d and expsri6tlCGd in 

ths oounaGlling r\l1d auidtmc6 of ('AUlta. Would you care to consult any one 

ot thGm rGg~ing 6duc~tionnl, vocr'.tiontu or personal matters? -----­

You are fr&G to do so t\t M.Y time. If' you \7ish, state briefly the natura 

ot your prob16m. ------------------------------------------------------
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3. The Adjustment Inventory, Adult Form, 

by ~Iu~~h !.: • Bell. 



THE ADJUSTMENT INVENTORY 
ADULT FORM 

By HUGH M. BELL 

Pubhshed by 

ST ANFORD UNIVERSITY PRESS 
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u li n w in an wa int rf r with ur obtaining the ocial lif w 
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ur pr 

nt ? 

ti n uch a athl t · foot carbuncle' ) 

r f r w rk? 
nt j b? 

r ur lung ? 

u nouuh pportunit to de elop our 

part1 1pat in fe ti al gath ring and liv I · parti ? 

ou mad th wr ng l ti n f · ur upati n? 
I afraid f m thing whi h · u knew ould do u no harm? 

u tim 
lacking in 

r humiliatin 

r n rv u ? 
"acation? 
? 

trang r? 
cupati n · u hould enter? 

p ak when ·ou have had no time to pre 

m parti ular u le thought k p oming into ur mind t bother you? 
ou tak old rath r ea il . from oth r p opl ? 

·ou think ou mu t pla politi t t pr m ti n or an increa e in pa · in your present job? 
·ou k in the background n o ial o ea i n ? 
e ou had unpl a ant di agr m nt o r u h matter a religion. politic or ex with the pe 11 

or per on with whom ou li e? 
Do ou get up t a il ? 
Do ou find it nece ar to ' atch our health arefull · ? 
Ha there e er b en a di orce among an · member of ·our immediate family? 
Ha our emplo er alwa treated ·ou fairl ? 
Do ou frequent! come to our meal without reall being hungry? 
Are you often in a tate of excit ment? 
Do ou feel embarra ed if ou ha e to a k permi ion to leave a group of people? 
Do ou think that ou ha e to work too long hour on ·our pre ent job? 
Have an of the member of our pre nt horn made ou unhappy by criticizing your personal appearar • 
Do ou find that ou tend to ha e a few clo e friend rather than man casual acquaintances? 
Ha e ou had an illne from which you feel that ou ha e not completely recovered? 
Does critici m di turb ou greatl ? 
Are you happ and contented in our pre ent home en ironment? 
Would ou like to secure some other job than the one ou no\ hold? 
Are ou often the center of fa orable attention at a party? 
Do you frequently have shooting pains in the head ? 
Are you troubled with the idea that people are watching you on the street? 
Do you feel a lack of affection and lo e in your present home? 
Do you have considerable difficulty in knowing just where you stand with your present employer? 
Do you suffer from sinusitis or any ob truction in your breathing? 
Are you bothered by the feeling that people are reading your thoughts? 
Do you make friends readily? 
Do you feel that your present employer or boss holds a personal dislike or grudge toward you? 
Do the person or persons with whom you now live understand you and sympathize with you? 
Do you day-dream frequently? 
Has any illness you have had resulted in a permanent injury to your health? 
Do you have to work on your present job with certain people whom you dislike? 
Do you hesitate to enter a room by yourself when a group of people are sitting around talking togetl 
Do you feel that your friends have happier home environments than you? 
Do you often hesitate to speak out in a group lest you say and do the wrong thing? 
Do you have difficulty in getting rid of a cold? 
Do ideas often run through your head so that you cannot sleep? 
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~e an pe~ on with ' horn you live now become angry at you ery easily? 
e ou gettmg enough pay on our pre ent job to support those who are dependent upon you? 

Are you troubled with too high or too low blood pressure? 
Do ·ou worr o er po ible mi fortune ? 

If ·ou come late to a meeting would ou rather stand or leave than take a front seat? 

I our pre ent bo or emplo ·er an indi idual ' horn you feel ou can always trust? 
Are · u ubject to ha fe er or a thma? 

Are the member of ·our pre nt home congenial and well- uited to each other? 
t a rec ption or a t a do ·ou eek to meet the important per on present? 

Do ·ou feel that ·our employer i pa ing ou a fair salar ? 
Are our fe ling ea il · hurt? 

re u troubled much with on tipation? 
Do ·ou di like inten el · certain people with whom ou li e now? 

re ·ou ometime the I ader at a ocial affair? 

o ·ou lik all th p ople with whom ou work on our present job? 
re · u oth r d · the feelin that thing are not real? 
o you o a i nally ha conflicting mood of lo e and hate for members of your immediate family? 
o ·ou feel Yef) If-con ciou in the pre ence of people whom ou greatly admire but with whom you 

are not w ll acquaint d? 
o ·ou fr qu ntl · e ·p ri n nau ea or vomiting or diarrhea? 

D _·ou blu h a il) ? 
HaY th a ti n f any p r on with whom ·ou now live frequent! eau ed ou to feel blue and depressed? 
Ha' -ou fr qu ntl · hanged job during the la t fi e year ? 

o y u " r ro th tr t to a id meeting omebody? 
re · u u je t t ton illiti or other throat ailment ? 

D ft n fe I If. on ciou becau of ·our personal appearance? 
·our pre nt j b fatigue ·ou greatl ? 

I th h m v.·h r y u Ii, n w often in a state of turmoil and dissen ion? 

Do ·ou c n id r •our If rath r a n rv u per on? 
u gr atl · njo · o ial clan ing? 

t t atla k f indiae tion? 
ith r f ur par nt fr quentl find fault ' ith your conduct when ou lived with them? 

o •ou f el that u have adequate opportunitie to expre our own idea in your present job? 

· u find it ' r · difficult t peak in public? 
u f I tir d m t of th time? 

I th m ur pr ent w rk o Io, that ou ' orry le t you be unable to meet your financial obli-

1 d with f lina of inferiority? 
p r onal habi of ome of the people with whom you now live irritate you? 

o u oft n fe I j u t mi erabl ? 
Ha it b n n ar for ou t ha e frequent medical attention? 
Ha e · u had a numb r of experience in appearing before public gatherings? 

e · u b n able t get th promotion you de ire in your present job? 
d . ? 

an m mb r of ·our pre ent home try to ommate you. 

o ou oft n f el fatigued ' hen you get up in the morning? 
an of th p opl with whom ou work ha e per onal habits and characteristics which irritate you? 

h n · u ar a gue t at an important dinner do you do without something rather than ask to have it 

pa ed to ou? 
it frighten you to be alone in the dark? 
our par nt t nd to upervi e_ you too closely ~hen you lived with the~? ? 

ou found it ea y to make fnendly contacts with members of the opposite sex. 

n id rably underweight? 
ur pr nt job force you to hurry a great deal? . . . ? 

u r when you were on a high place, been afrmd that you might Jump off. 

0 
ou find it a y to get along with the person or persons with whom you live now? 

y u ha diffi ulty in starting conversation with a person to whom you have just been introduced? 

} u fr qu ntly ha e pells of dizzines ? 
y u oft n orry for the things you do? 
your pr nt employer or boss take all the credit for a piece of work which you have done your-
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m n • c< Id ? 

il fri ght n cl b · li ghtnin '? 
uLI d with . h ·n ? 

ou our If r ll · want .d lo rr into it? 
tl 11? 

ind of mp 

our 1 re nt wnr ? 

f r yo u fr m n fault f · ur \\n? 
fr om th ~ pla w liv 

nt? 

- l m n iff r nt 

unhapp' ? 

· u w nt ar und with? 
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that · u might have m• 

uaint d, would y 
r nall ? 

£ p ple? 

th nd f th 
ith r riti IZ y u unju tl ? 

r a fir fright n 
' u ha n t r a pu ur elf aft r e er one el e l 

r are no no1 e t di turb ou? 
n ur b ing him or h r r gardless 

u r tak en a dull part ? 
l that ur imm diate uperi r r la k ympathy and under tanding in d aling ' · 

you a an mpl ? 
Do ou oft n f llon me e n wh n u ar with people? 
A a outh did u e r ha tr ng d ire to run away from horn ? 
Do ou ha e man h ada h 
Have ou er felt that om on wa h pnotizing you and making y u a t again t our 'ill? 
Do you oft n ha e mu h diffi ult in thinking of an appropriate remark to make in group on rsatiOJ 
Do you ometimes f l that y ur mpl r doe n t shO\ real appr iati n of your attempts to 
your job in a superior mann r? 
Ha you e er had earl t fever or diphth ria? 
Do you sometimes feel that you have b n a di appointment to your parent ? 
Do you take responsibility for introdu ing people at a party? 
Do you experien e a fear of losing your pre ent job? 
Do you frequently have spells of the blues? 
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4. American Council on Education Psychological 
~xainnation for College Freshmen. 



1938 Edition 

MERI A l TI 

Psychological Examination 
For College Freshmen 

Prepared y L. L. Thurs one and Thelma Gwinn Thurstone 
The l ni \·ersi of hicago 

Score Percentile 

rithmetic _________________________________ --------------------

Analogies ____________________________________ --------------------

Number Series ______________________________ ________________ _ 

Q-SCORE __________________________________________________ _ 

Corn pletion ________________________________ ----------- ---------

rtificial Language ____________________ --------------------

ame-Opposite __________ __ ____ ___________ --------------------

L-SCORE ______________________________ --------------------

R OSS SCORE _______ __ ______________________________ _ 

- ---------------............ --- ............................. -...... ....... ----------- .. ---.. --- .... --------- .. ----- ..... -.. ---- .. ------ ._-- .... -------------- .. --------- --iven name or initial ) 
am e.----······---·----·--

La ·am~) 

...... .. -............ ----- ...... --------- .. --------- ------------------- ---------------------·--'"' 
-------.. .. ............................ ...................................... .... ............ .. ..... .. .. .. ... .... .......................... .. ... .. 

-------------------------------------------------------- -------------------------·----
............. ............................................................................................................................................................ 

--·-------------------------------------------- ---- --------------------------------··-------.. - ........................ -- .... .... ......... -.- .. -................ ··-·-- .. --- ........................... ------ ··--· --

Pu lishe and opyrighted by 

Th m ri an C un il n Education 
For official us in accr dited colleges 

744 J a k n P lace, \V a hington, D. C. 

11 rights reserved 
Printed in . . A. 



:ou - ow u 
est pro er. This i 
an our. 

hi 

m 
li 

oh r .·a 

... wor w 1c n 

Hr al o 

p 

General Instructions 
t f om . o inary chool e.-amination o which ou ha e been accustomed. 
a fo mY . p· t Tou a e given de ailed instructions about the test so that 

o o. Then you have some practice problems. Then ou go to the 
ach of he i.x e sin this examination. The total examination requires 

h 

. They repre ent a variety of tas s. The first three invol e 
h ee equire more linguis ic ability If ou find one test hard, 

e t ea ie . Bu -ou should do Tour best on all the tests. 

\\-i h which they can do the e different tests. The tests are long 
ol ne a Tou a e not expec ed to complete the tests in the time 

can a wer in a certain length of time we can determine our 
o work on a es promp ly when the examiner calls the start-

op. "C n er no circumstance m a any student begin a 
r e t has en 1ven. To s udent ma turn back to a test 

e wo k on durin , and onl during, the specified time 

ann er. Ins ead of wri ing down our ansv. ers 
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er of recordin a an answer. 

f h nit at - , enator =. member of the Congress=. 

y 11ling in the space e ween a pair of lines. 
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sto- hot frozen 

y fill in 7 in the space between a pair of lines. 

se only a black 

... lake your mark a lon T a th lin .. 

If you chang your ansv r, ra our fir t mark completely . 

... 1ake no unn c ssary m rks in or aroun the lin . 

In doing th se tes s you ar to work on only one page at a time. Do not spread the pamphlet like a 
book" 'ith two ag s visibl . You ar to fol the pages back so that only one page is visible, namely the page 

you are working on. 

1razt untzl the xanzin r giv s th startz ng signal for the first set of practice problems. 
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... t\rithmetic 
In t ' · te ·o 

bu o 1 _- o 1e of ther 1 i he co 
proble n i a. e:·am e. 

o 1 m in ari hme ·c. After each problem there are fiye answer 
o ·e each problem and mark the correct answer. The following 

How many pencil can . ·ou bu_ ~ for so cents at the rate of 2 for 5 cents? 

IO ::::: 2- ::::: I 2 ::::: I 00 ::::: 20 

h for hi an w r has b en marked. 

~ Iar- he co o le. . 

as much mon ·as eorg , he would have r6. How much 

oo ·:::: ~I 2.oo: ::: r6.oo :::.: $64.oo-::::: 

Yo hou d ha n - d :· U 0. 

l ark · 0 l1 

In .. a: arr · ha a ·eel a ctollar. hat ha hi average daily saving been? 

20 .. . .. 22~ 

A watch lo t I minut 1 

day? 

1 
2 .... 2 --::: 

0 ..... 40~ ::::: 

cond m 9 da . How many econds did it lose per 

7! ::::: IO ::::: 

John ol 
her 1- h 

4 maCTazme a .. ach. He kept! the money and with the 

u rht ap r at 2 c nt ea h. How many did h buy? 

6 ... .. IO ::::: 
4 ..... ..... 

gi Il (no ye ), tu 11 t he pa(l' and work more problems of the same kind. vrork 

rapidly a 1d a cur 1_ . Your ratin(T vill 1 e he total number of correct answers. You may not be able to 

fini h in t he t im allowed. 

t p here. Wait for further instructions. 

I!J 8 I dition 
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Mark the correct answer for each problem below. 

Sam had I2 marbles. He found 3 more and then gave 6 to George. How many 

did Sam have left? 

3 ..... ....... 6 .... . . .... .. 9 .... . .. .... .. I2 ::::: I 5::::: 

How many minutes are there between half past one and quarter past two 
o'clock? 

I 5 ::::: 30::::: 45::::: 6o::::: 7 5 ::::: 

Lemons sell at 3 for IO cents. How much will I! dozens cost? 

30t•::::: 4°~::::: 45~ ::::: sot::::: .6o~ ::::: 

If a strip of cloth 24 inches long will shrink to 22 inches when washed, how 

many inches long will a 36-inch strip be after shrinking? 

30 ..... 3I.!. ..... 32····· 33····· 34'····· ••••• 2 ••••• ••••• ••••• ••••. 

Bob bought a fishline 7 yards 2 feet long. How many feet is this. 

I 6 ::::: 2 I ::::: 2 3 ::::: 30 ::::: 86::::: 

I noticed that our car had gone 8 miles in IS minutes. How many miles an 

hour was it going? 

I 6 ::::: 24::::: 3 2 ::::: 40 ::::: 48 ::::: 

How many one-inch cubes can be placed in a box 4 inches wide :· 6 inches long 

and 2 inches deep? 

8 ::::: I 2 ::::: 24::::: 48::::: 96 ::::: 

After serving 6 people from a gallon of ice cream, ! of it remained. At this 

rate, how many more people can be served? 

I 2 ::::: I 5 ::::: I 8 ::::: 2 4 ::::: 3 0 ::::: 

If a fowl loses l in dressing, how many pounds of undressed fowl will be 

necessary to dress 9 pounds? 

2 1 ....• 
I 2 ····· 13! ..... 2 ••••• I4 ::::: IS::::: I 8 ::::: 

If Frank can ride a bicycle 300 feet while George runs 200 feet, how many feet 
c::tn Fr::tnk r1rlP. whilP r,.PCWP"P rnnc::. '2()() fppt? 

Our school baseball team lost 9 games. This was i of all they played. How 

many games all together did the team play? 

9::::: I 2·::::: I 7 ::::: 24 ::::: 2 7::::: 

A large box contains 3 small boxes, and in each of these small boxes there are 

4 tiny boxes. How many boxes are there altogether. 

4 ::::: 8 ::::: I 2 ::::: I 5 ::::: I 6 ::::: 

The selling price of a certain book is f of its cost. What is its cost if it sells 

for $r.so? 

90 ,~. ····· $I oo····· $I 2o······ $I 25····· $r 8o ,.. ........ . ...... . -··-· . ......... . .......... 

How many times must a man shoot at a target to register Ioo hits, supposing 

that he hits in 40% of the trials. 

I 2 5::::: I 50::::: 200::::: 250::::: 400:;:.:; 

Two men caught 6o trout. A caught four times as many as B. How many trout 

did B catch. 

I 2 ::::: 4 ····· ............. 30 ::::: 3 6.::::: 48::::: 

A man bought land for $Ioo. He sold it for $r 20, gaining $4 an acre. How 
many acres were there? 

2::::: 4 ..... ......... 5 ..... ··-· IO ::::: 

If 2 pounds of candy cost $r. 20, what would ~ pound cost at the san1c rat") 

30 ,~. ····· 4S ,~. ..... 6o,~. ..... go,~...... it'.., 10 ..... f-.......... ~ ........ ~ ......... J.""'·· ·· Q ... ·~ ·-·-

A quart of onion sets will plant a row roo feet long. How n1any quarts will 

plant ro rows each 2.~ feet Ion"'" . 
;1 . 

7:1,_ .... . 2 ...... . 5 ..... ........ I 0 ::::: 

William is 6 years old, and his sister is twice as old. \\'hen \Yilliarn is o. what 
will be the age of his sister? 

9 ... .. . ....... . I 2 ::::: IS::::: I 8 ::::: I:~::: 

Robert had a score of 85% right in a set of 20 examples. How Inany L'\.~unples 
clid he ~olvf' incorrc::>ctlv 



Analogies 

In Sample I below the first figure is a large circle. The second figure is a small circle. By what rule 

i the first figure chanaed to make the second? The rule is "making it smaller." Now look at the t hird figure. 

It is a large square. \\That ·ill it e if you C.L ange it by the same rule ? I t will be a small square. The small 
sq are at the right is ma ke to show that it is the answer. 

~ mple I. 

0 0 D 0 D 0 0 

In am le II low e ru e is: 'Turn the fir t figure upside down to make the second figure." Now 

look at the third figur an t i ~how it oul look w en turn d upside down. The correct answer is already 
arke . 

ample II. 

i T T l 

In am le III b low the rul 1 d '·o a t 

than the fir t figure. ~· t c le o t 1e thi 
l\Iake the second figure of the opposite color and larger 

fiaure and mark the answer. 

ample III. 
r-----------------------------------~--------------------1 

0 • D D 0 

You shoul ha\· narke 1 h larg whit square. 

an r s fro no e xample to another. You are t o do three things to each exercise 

on this 
a. cid w at ru is u d to hange the fir t figure to the second. 

ly this rule to t e thir figure. 
c. fark the r suiting figur at the right. 

Go right ahea now and mark the four xerciscs elow. Do not wait for any signal. 

0 0 + _L ~ -r __J 

........ ......... ·-··- ... ....... 

ffi 8 EB & D 9:J [QJ B 
..... .. ............ 

G G CD 0 CD G) CD CD 
......... 

0 C) D D c::::> c:::J 0 D 

S t o p h e re. Wait for further instructions. 

1938 J~ditwn 
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In each line below find the rule by which the first figure is changed to make the 
second. Apply the rule to the third figure. Mark the resulting figure at the right. 

D • 

e • 

0 

m 8 

66 

'I i I 

-o ~ 

tt= D 

DO 

DB-

V W 

• • • 
0~ 
• 

d ' 
B 3 

v 
~ 

8 

@ 

!l. 

6 

8 

0 

n 
0 

·%: 
-o 

D 

\l 

"'· 
D 

CD 

@ 

:l 

~ 

0 
/'­
'-/ 

A 

<ID 

Cb: 
• 

~ 

D 

v 
• c 

0 

0 

@ 

I . 
~ 

CJ 

0 

~ 

© 

•cP • 
8 

"--. 

(] 

A 

~ 

D 

CD 

@ 

l! 

L 

~ 

a 

{) 

0 

a © 
··-·· . ..... . ·-·-· . ........ . 

D 0 

-6 V 

8 CD 

•9J• 0 • 
• .% 
• • 

_. '-o 

[) (] 

• 

<> 

8 

0 

A 

~ 

e 
0 

-A 

CP 

• 0 
••• 

~ 

,., 
I > 
I I 
I I 
L." 

s 2 

• ••• • • • ••• • •• 

Pd 

~ ~ 

.o • 

++ 
~~ 

N Vi 

0 .J) 

~ q· 

{j (j 

;;{~ 

)) ) 

A 4. 

L 

[ 

0 

~ 

.... 

/ 

n 
z 
[S] 

6 

CD 

~ 

-
11 

[ 

D 

IJ. 
~ 

h. • 

I 

~ 

z 
~ 

~ 

CID 

~ 

• 
n 

l 

0 

~ 

+ 
~ 

/ 

~ 

~ 

!\ 

CD 

~ 

• 
0 

J 

c 

ll 

c:{f 

~ 

--, 

:J 

~ 

9 

h 
0 

~ X 

H 
~ 
~ 

~ 

~ 

8 

\) 

0 

R 

§J 

6 

a 
() 

' tr 

I 

• 
• 0 

1:1 

+ 
~ 

N 

s 
~ 

6 

[\ 

~ 

c 

0 



umber Series 
The u ers in ach row of hi follow one anoth r according to ome rule. You are to find the 

rule 

o · ach 1u b r can o ained from the one before it by the rule : add 2. The 
12 The for a na;k l'a l een ma e und 12 in the answers. 

2 4 

Fin h ru 

10 8 

Tl 
1 ln he a \Y 
Tl.e o r 
whic 

Fi d l e 
ach line. 

19 18 

8 11 

27 

16 17 

Problem s Ansu·ers 

6 8 10 X 9 10 11 12 15 l 

11 

17 

14 

23 23 

19 

12 10 X 

....... . ...... . ...... _. ··---

9 10 11 12 13 

tb rac i (T 2 and adding . You should have marked 
i ina numb r is indicated y a blank. 

ene . It is the value of X in each row 

v a 1d ma k n ans\Y r m ach row. Ther is a differ nt rule for 
an_? ia 1al. 

15 14 X 12 13 14 15 16 
...... ........ ·-··· ..... 

20 X 10 12 15 17 25 ....... ····· ....... ..... ..... 

19 19 X 15 16 17 18 19 ...... ...... . .... 

22 23 X 18 20 22 24 25 ..... ..... ...... ..... . .... 

\ Th 11 the s artin, iunal is ri 11 'not y 't), turn the pag and work more probl ms of the same kind. 
\\" ork rapidly 1 eau ye ur rating will be th total num r f orrect answer . You may not be able to fin-
ish in the time allowed. 

top h r . Wait f r further instructions. 

193'/ hdition Page 9 



Find the rule in each problem below and mark one answer in each row. 

15 25 BO - 40 45 X 42 44 46 48 50 19 20 17 18 20 15 16 X 11 17 18 20 25 

98 87 76 65 X 21 23 51 32 34 16 17 15 18 14 15 20 X 10 12 14 16 18 

17 20 29 52 X 33 54 35 36 37 5 2 5 6 5 9 8 X 4 7 9 11 12 

19 22 20 23 21 -- -- 25 X 21 23 25 27 28 16 20 50 56 42 49 X 63 64 65 66 67 

6 9 18 21 42 45 X 96 99 180 183 186 4 2 6 8 24 28 -- X 30 78 82 88 96 

8 9 13 16 17 X 19 20 21 22 23 40 42 21 -- 8 12 3 X 1 5 6 7 8 

1 4 16 52 X 40 48 56 64 72 18 20 16 22 15 X 8 17 21 23 50 

78 76 58 18 16 8 X 3 4 5 6 7 '37 51 26 15 10 7 X 1 2 5 4 5 

9 12 8 15 9 11 14 X 10 11 12 16 17 35 4 12 5 6 3 X 0 2 4 6 10 

5 6 8 16 36 58 -- X 40 48 66 78 80 12 24 27 -- -- 21 7 14 X 11 17 22 28 33 

72 81 27 56 21 7 X 2 5 9 16 24 4 5 7 4 7 l X 11 15 16 21 22 

7 10 9 12 11 X 12 14 16 18 20 8 15 90 -- 22 66 33 X 21 29 34 58 40 

4 8 6 10 18 56 X 52 54 58 68 72 41 57 38 16 8 4 X 0 1 2 5 5 

51 24 18 -- 9 6 4 X 0 1 2 3 4 7 4 12 15 6 9 5 X 0 1 5 6 9 ..... ...... ·-·-· ....... ·---........ ........ ........... . ..... . 



Completion 

The following en ence as a wo mi ·no- at the place indicated by the parentheses. You are to think 

of e wor that st co np e es th meaning of the sentence. The number in parentheses is the number of 

let e 1n e 1 m er wo 

Th 1 

(4) is a con•es of s eed. 

B ..... ..... 1\I::::: P ····· -··· R--. 

Th 1u n i he par nthe es is the number of letters in the missing word. 

ea i i t 1e first 1 er in he missing word. 

o he fo 

(9) is a p ac or u1 gf r al 1 tic xerc·ses ... 

fl::::: T::::: 

You should m 1 · he 1 t le er in th m1 incr wo d gymnasium. This word has nine 

npl 

I t 1 mp 1 h me \'a 

( ) is an or 'anizc corn ny of singers in church service .. .. 

R····· G····· 

Th t · n cu ting art of an instrument, as of a knife or sword, is called its (5). 

1 ::::: I W····· ....... 

A mark ma e ith a ot iron, as to i dicate ownership, quality, etc., is called a (5). 

V ····· ......... 

An (7) is the commander in c £of a navy . . 

I ····· ....... E ..... ......... A ..... ...... 

A (3) is a small or porta le bed, as of canvas stretched on a frame 

T····· H ..... ........ C .... . .. ...... . B::::: 

\\ h n the starting signal i ,ivcn (not y t), turn the page and work more problems of t he same kind. 

\\ ork rapidly 1; , us. your rafng will be the total number of correct answers. You may not be able to finish 

in the time allow ·d. 

Stop here. Wait for further instructions. 

JIJ 8 J~ditirm 
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Think of the missing word in each sentence below. Then mark the first 
letter of that word . 

A (7) is a character dress such as is worn at fancy balls, etc. 
B ;;;:: C :;;;: D ~:::: F ::::: G ::::: 

By (10) is meant the hue of the skin, especially of the face. 

C ::::: H ::::: L ::::: P ::::: S ::::: 

A (7) is an edifice for dramatic performances. 

D ..... ....... G .... . . ... .. M .... . . ... .. T .... . . ... . W····· 

A (6) is a small pool of dirty water. 
G ::::: H ::::: P ::::: S ····· V ..... ....... 

An (10) is one who prepares and sells drugs for medicinal use. 

A····· E····· I .::::: 0 ····· ........ u ::,::: 
A (6) is an official enumeration of the population of a country or city, etc. 

B····· C ..... ..... . D ..... ........ P .... . . ..... . T .... . . ..... . 

The (9) is an instrument for determining the weight or pressure of the atinosphere. 
B ::::: G ::::: K :::: R ::::: T ::::: 

A (7) is one who travels to some holy place as a devotee. 
c ..... F ..... H ..... M ..... ....... .. P ..... ........ 

A (S)is a fictitious narrative enforcing some useful truth. 

C ..... ... .. ... D ..... .... ..... F .... . .. ... .. . T -···· ----- W .... . . ...... . 

A (7) is a small flask used by soldiers for carrying liquid. 

B ..... ....... C .... . . ..... .. J .... . ... ....... .. P .... . .. ...... .. R .... . .. ...... .. 

Anv of the ten symbols expressing number is a (5) 

C ..... ....... D ..... ....... M ····· .. .. ..... P .... . .. ...... .. s ::::: 
By (8) is meant the atrocious killing of a large number of persons. 

A ..... ........ K ..... ......... M .... . .. ...... .. S ..... ......... 

A (9) is a very steep or overhanging place, as the face of a cliff. 
B ::::: II ::::: L ::::: P ::::: S ::::: 

The (7) is the man appointed to kill the bull in bull fights . 

M ····· Q····· S ····· T ····· Y ····· ........ ......... \ ........... . ...... .. ...... 

A (6) is an artistic dance performed as a theatrical entertainment. 

B ::::: H :::: L ::::: M::::: W ::::: 

A (8) is one to whom money is due. 

B ..... ........ c ..... M ..... ........ . R ..... ..... S .... . . ... . 

(4) is high reputation or renown. 

C ..... ...... F ..... ... ... G .... . .. ... . R ... .. . ..... . 

A period of a thousand years is a (10) 
B ::::: D ::::: F ::::: L ::::: ~f::::: 

Sornething designed or used for play or diversion is a (3). 
..... R ::::: S::::: T ::::· Y ::::: 

A (7) is a small shrill flute. 

H ... .. . ..... ... J ... .. .. ........ . 1::::: P .... . . ..... .. 

A person. anunal, or thing supposed to bring good luck is a (6). 

..... D ::::: l\I c: ::: R ::::: I ...... 

A (9) is an instn1mcnt for reproducing sounds at a distance 
,.._, .... . 
l'- ...... . L ... .. . ...... . R ... :: S::::: 

A (10) is a shallow one-headed drun1 with jingles at the sictes 

B ::::: D::::: 1~::::: Y .·::: \V::::: 

A (8)is a hall or passageway connecting sc\·eral apartinents. 

I-I::::: J .... . . .... .. l. ..... 
l"'\..····· 

,.._~ .... . 
J" ... ... . 

Sovereign states united by a trc:1.ty or league arc called (6). 

•\. ::::: R .... . ' ........ . c :.::: I , ::::: 

A native lump of a precious metal is a (b) . 

G ::::: l. ..... 
.!'-····· L::::: 

A (13) is a large dcstn1ctivc fire. 

r- .... . \... .... . f ..... G::::: 

);: ::::: 

I;' ... .. 
_, ..... .. 

I) .... . , .... . 

"t .... . \ ....... . 

A (13) 1s any of tl'C various arbitrary groups of fixed stars 

H ::::: C ::::: F ::::: S ::::: \ \! ::::: 
n _ 



R ea the Yoca u ary an 

,-ocabula y or "on'Yl r t con 11 

rules will e rep a e o t 

I. ·-·---·-. 
me ... 

h --­
hi 
t a 

rtificial Language 

of t e artificiallangua~e o-iyen below. Do not try to memorize the 

h m fr ly w 1ile ran lating the entences below. The Yocabulary and 

acre also. Th y o not need to be memorized. 

---- 0 

poaa 
mo 
no a a 
f r 

'OCABL'L RY 

i __ --------·- _____________________________________ dorthu 

d cide______ --·--------- ______________________ nelYu 

nnp e __ _ _____________________________ Jandu 

_ hardu 
___________________________________ tur u 

R "LE EXAMPLES 

PL "RAL : 

p_ T TLIE: 

F "T "RE TI. IE. 

~\DJE TIYE : 

~\D\ ERB : 

Th fir 
he 

1: incorr c tran la ·o 1s a· 

1 h ,. 
~1 

1 · hav pl1rals. we ___________________ ____ ___ pobe 

agreed ___________________ kihardu 

will aaree ______________ rahardu 

agreement ____________ hardap 

agreeable _____________ hardos 

agre ably ______________ hardil 

to shmY that it is incorrectly tran lated. ' fo' is not 

or cc y t ;,n la ed, so they ha,·e not been marked. 

w r 
ki or hu 

agr eable 
hardo 

Tow look a th nt 1 I lO\\ nd m s that are incorTectly translated. 

You should ha c mar - cl 

In the s nt ne b 

191 Fdition 

w mar 

Tha wa impre i e 
Io kirlorthu lan ap 

....... 

a 1 thir ro d . 

h , or i that are i 1corr..,ctly translated. 

.\ grc mcnt l decision 

Har lob landu n~!~_ap 
: 

lvap ki orthu hard os 

D e i i n was agr~~~ble 
...... 

H agrees impressi ely 

lobe har u landos 
....... 

Stop here. ait fo r further instructions. 
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Do not try to memorize the vocabulary or rules but consult them freely while 
translating the sentences below. 

VOCABULARY 

I ... .. po is. .dorthu PLURALS: 

me. .poga agree . . . . . hardu PAST TIME: 

he .. .mo decide. .nelvu FUTURE TIME : 

him. . moga Impress. .landu NOUNS : 

that. .fer express . . . tursu ADJ ECTIVES : 

ADVERBS : 

Mark every word incorrectly translated in the sentences below. 

He 
Mo 

Pobe 
We 
...... 

That 
Mo ..... 

Po 
I 

..... 

He 
Mo 

Fer 
He 
..... 

Mobe 

15 

dorthu 

kinelvu 
shall decide . .... 

agreeable 
hardil 

fer 
that 
..... 

was 1mpress1ve 
kidorthu la~~-ap . .... 

kilandu mogabe 
impressed them 

. .... 

will impress me 
ranelvu po 

..... 

tursu nelvapbe 

ex~;~:sses dec~:~~~ns 

dorthu hard os 

Fer tursap landu 
Decision 1m12~:~sses me 

.. ..... . .... 

He decided agreement 
Mo kinelvu hard os 
..... . .... .. .... 

Fer kidorthu land os 
Those are imp_:~~siv 

....... ..... .. 

Nelvap landu poga 
That exp:_~~sion iml?_:~sses ..... . .... 

Fer kidorthu hard 
Those are agreeabl 

..... 

We expressed decisions 
Pobe kit ursu ne:l:~~p ..... ····· 

Nelvap dorthu hard os 

RULES 

Add "be." Only nouns and pronouns have plurals. 

Place "ki" before the verb. 

Place "ra" before the verb. 

Substitute " ap" for " u" ending of verb . 

Substitute "os" for "u" ending of verb. 

Substitute " il" fo r " u" ending of verb . 

be 
The) 

Pob 
\\} 

rahardu 
will agr 

IS 
dorthos 

ratursu 
shall ~~pres 

ision was 
lvap dorthu 

xprcsc;l\ e 
tursil 

nelvap 
lcci.;,ion 

0 

H 
. raland u pogabe 
1mp_:_~~ses us 

Lanclap radorthu 
Imp~~:_sions ~:.~ 

H 

nelvos 
decisi 

EXAMPLES 

we . pobe 

agreed . .kihardu 

will agree. . . . . .rahardu 

agreement . .hardap 

agreeable. . . .... hardos 

agreeably . .hardil 

The) 
~Iogabe 

Agreement 
J::ap 

He 
l obe 
...... 

lvap 
ision 

.... ... 

Io 
He 

si on 

are 
dorthu 

deClSlVe 
nelvap 

tursu hardap 
xp~:.:ses agre:~:~ent 

lS decisive 
dorthu nel·vu 

..... ····· 

agrees impressively 
hardu landos 

..... ··-· 

dorthu tursos 
lS expression 

.. .... 

kidorthu lurdos 
was agreeable 
. .... 

l S dccisiY ·' 



S me r Opposite 

T he firs wo in t e o "many 

man- ill few down sour 

ne of the ot 1e me a or the opposi~e of' many." The word "few ' has been 

arked eau e i is o 

T he fi 
or 

wor in e fol o i 1 r li·1 · • anci n . 
of "a 1ci n " 

~ fa k one of the other words that means the same 

nci n t ry 

o shoul h v nark 1 ··o " c u 

In ach o e o o 

lu ..... 
wkw rei 

...... 
hot r 

..... 

l n happy old 

m 1s h an as "an ient." 

:\'0 · 1 t 1a nea 1 the same as or t e opposite of the first word. 

h lo \' tense ~9:tery 

y 1 1 e~~sive ¥.?~ng 

0 ke· red cold 

n (n t _· ), u 1 th pao a 1el mark more problems of the same kind. 

the to al1 um r of correct answer . )! ou may not be able to finish 

Stop h e r e . '\ a it for further instructions. 
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In each row of five words below, mark the word which is the same in mean­
ing or opposite in meaning to the first word in that row. 

gay 

cowardly 

quick 

recent 

many 

guilty 

elderly 

fictitious 

deft 

remote 

analogous 

gnmy 

jolly 

exalted 

ferocious 

deficient 

adverse 

active 

ventral 

saline 

fatigued 

defensive 

customary 

domestic 

last 

~~-oyant 

~?:?ty 

~~~ely 
ill 

pungent 

~:.?therly 

federal 

~yykward 

inimical 

similar 

?.t~rn 

bearded 

lg~ly 
·mild 

p_~_culiar 

random 

~f!dulous 

central 

f~}jne 

H:~:sty 
P::;:nsive 

£"!:!rt 

9-if?grun tled 

~9.1?-g 
brave 

~~~ng 

h~ .. <;lecen t 

few 

innocent 

drab 

ministerial 

.P.~~sive 

distended 

i~I:?gical 

fJ~an 
J.l!_~icial 
excited 

felicitous 

f:?:p.stan t 

g_q_stile 

~!Hsive 

~~~eral 

~-~lty 

renew· 

offensive 

b.~_mane 

~Q}~eign 

~~ppy 

boyish 

poor 

ancient 

first 

~~~m pled 

bashful 

!g_1)orn 

~xal 

~p-~rse 

m.glar 

§~~dy 

~~)' 

P.~~mp 

P.:~ulant 

Q[~ary 

r.~p.cid 

actual 

gg.rsal 

linear 

fanatic 

Y.~Jid 

u sual 

P..~9uant 

mild 

callous 

quiet 

~-~-~in 
down 

g~;ish 

Y.9.uthful 

tru 

dirty ...... 

near 

?.-f~id 

.. Qlorful 

h5?JY 
xact 

fervent 

~~nting 

~!:jd 

P.~.SSlVe 

p_~rallel 

~.~ppl 

r..~_{reshed 

~-~pressed 

£~~ual 

rival 

domineering 

deductive 

original 

essential 

discreet 

intricate 

flexible 

frigid 

abject 

genteel 

enial 

urban 

demented 

legibl 

firm 

migrator 

paqu 

btu se 

lustrous 

blith 

apricious 

awkward 

famous 

manifest 

divine 

?.~.Q.uctive 

oral 

classical 

redolent 

tepid 

an1n 

urbane 

~f~id 

wealthy 

reed 

senile 

~~~evous 

illcrral 

~p_unous 

bscur 

academi 

aromati 

famous 

P.~~k 

!.~_t:gal 

rancid 

fluvial 

mcessant 

dolorous 

P.!.?ductive 

copied 

ethereal 

mauve 

caustic 

feline 

fictile 

forlorn 

P.?_lite 

or dial 

ultimat 

sorr 

ineligible 

.fictil 

1nocierat 

~~-~nsparent 

odious 

lustful 

billow 

allous 

hostil 

renewed 

vi dent 

~Y.~annical 

reductive 

derelict 

:~perfiuous 

~_:::prudent 

intrinsic 

.J!.~stic 

g~Jce 

K~_l}gal 

~~?orant 

ffi.cien t 

rural 

9.~~inquent 

readable 

loos 

~·~-~tionar) 

bsolete 

acut 

~~~ss 

calm 

!n-.~dicinal 

random 

faithful 

manifold 

~y-?Jpanic 

inductive 

f~-!lter 

gj_~arming 

P..~.rtinen t 

S~ITiplex 

~~~id 

torrid 

.?.ung 

clever 

intense 

~;ptic 

mad 

ssential 

feudal 

defensibl 

arnest 

occult 

hilarious 

heerful 

whin1sical 

adroit 

renowned 

lavish 
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5. -•• nipple's High-School and College Reading 

Test, Form -.. 



Whlpple SCORR 
Rich Schoo and 
Colle&e Read.lna Atte:mptL .•• - ----- ---· 

Form A Wrong ••.. -------- ..... 

Pr1n &e<1 1n l1. B. A. Right ••• ••• -- · --------. 

WHIPPLE'S HIGH-SCHOOL AND COLLEGE 
READING TEST 

ORM A 

Name .......... __ .................... _ ......................... ______ . _____ .. __________ ___ ____ . 

Date ........................................... _____ ... ---------------- ............. ------------

ge. ...... ---- ------ .. ---------- ... --- ... ----- ·------.. - ------------------- .. ·--------- --------

SchooL __ __ .. _____ .. _ .... _____ .. _. _____ ._._ .. __ ... ___ .. __ __ ___ __ __________ __ . ____ ____ . ___ . ___ _ 

Clas : Fr So J u S 

DON'T OPEN OR EXAMINE UNTIL TOLD 
TODO SO 

INST UC'l'ION 

1. Thi i a t~st of rate and comprehension in reading. 
Its object is to detennine how rapidly you read and compre­
hend material such as you encounter in your daily work. 

2. When the signal 'begin' is given, you are to open this 
paper and read to yourself the passage printed on the fol­
lowing pages. 

3· Read as fast a you can and understand, but don't 
skip or skim. On the other hand, don't stop to study or 

memorize; this is not a memory test. 
4- Inserted in the material to be read are numerous 

questions or directions. Answer these questions or carry 
out these directions as you come to them. Do as much as 
you can in the ten minute allowed. 

WAIT FOR THE SIGNAL TO TURN THIS PAGE 
296·8p 
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THE LEAGUE ASSEMBLY 
Read this straight through and do what it says to do. 

Austria and Bulgaria, enemy nations, with Luxembourg, 
Finland, Albania, and Costa Rica, were admitted to mem­
bership in the League. Nicaragua and Honduras became 
members during the session, but too late to send delegates. 
Thus, when the ~ssion ended, forty-nine nations constituted 
the membership of the League of Nations--the United 
States, Russia, and Gennany being the important nations 
outside the League. \ rite on the margin opposite this line 
the number of nation that were members at the end of the 
session. The ab ence of the Uruted tates was deplored on 
many occasions during the se sion, and it was often de­
clared that the League was willing to support almost any 
change which this country mjght demand. During the delib­
erations la ting five weeks, five continents came together on 
a common round, compared notes and tried to solve the 
same problems. Men of real worth and political standing 
in their own governments buried what arumosities they 
might have had, and it is a matter of record that the session 
proceeded from day to day without virulent recrimnations. 
Underline the two words that tell how long the Assembly 
was in ses ion. 

Lord R bert Cecil, who is generally recognized as the 
foremost British advocate of the League, nevertheless was 
not chosen as delegate by England, but represented South 
Africa against the wishes of the Lloyd George regime and 
over the protests of France. Lord Robert, by his earnest 
defen~ of the rights of small nations, early justified the 
belief that he was to be the stormy petrel of the session 
when he led a spirited fight for publicity of the proceedings 
of the Assembly's six commi~sions. (An Italian also urged 

Continue on the following pag~ 



the same policy. Underline his name when yo come to i ) 
Arrayed against hitn, according o reports, re "the old­
school diplomats of Europe," o rushed through a rule 
providing that 11unless the Commission decides otherwi5e 
the m~tings will be private, and no minutes will be kept" 
This in spite of the fac that Sign r Tittoni, of Italy, had 
said only the day before that 14the only ay for the League 
to endure wa! through full publicity." Lord Robert's mo­
tio that m~tings sho d public cept when the Com­
mission should give good rea on why they should be pri ate 
was defeated, howev r. If you think that thl paragraph 
ruggests that e se stons ere not quite so arnica le as the 
first paragraph implies, write •no' on the margin Otherwise 
write 'same.' When ou ave done that, underline those of 
the followin word that properly characterize the attitude 
of Lord Robert Cecil: compromising, democratic, domin~r­
ing, earnest, pacific. 

The chairman of th Ass bly at the opening wru! Paul 
Hymans, of Belgium, who afterward as elected permanent 
president Before the League h d been in s s ion three 
days a struggle began between the smaller na 'ons, who 
sought to increa e in League wer, and the Great Powers, 
who wished to keep ontrol of the League. Thi strife con­
tinued to the end though not always openly, yet the Great 
Powers yielded scarcely an iota of their control If the 
attitude of the more powerful nations strikes you as altru­
istic, underr the name of the chairman of the Assembly; 
if their attitude strikes you as selfish, underline the name of 
the country from which the chairman came. 

The League soon demonstrated that it had "teeth" by 
authorizing a force of troop to be sent to Ltthuania to 
maintain and su~rvise the p ebiscite at Vilna, which is to 
decide whether it shall be consigned to the Poles or to the 
Lithuanians. At the end of this paragraph, after the word 

C ontinut on the follO'U!ing page 



'Treaty,' write 'yes' or 'no' according to whether you think 
~rmany did or did not chan e her position with regard 
to her obligations. Ho ti1ity toward Gennany, which per­
sisted to the end of the pr eedings, is said by correspond­
ents to have been caused by the fact that Germany is too 
deliberate about fulfilling her war obligations, although it 
Wa! denied that any compact to bar Germany from the 
uague existed. In defen~ of what she considers her rights, 
Germany protested during the session against the manner in 
which her colonies have been di po ed of, although it was 
pointed out that in i · ng the Peace Treaty she had re­
nounced her colonies. ow, however, she claims that she is 
no longer und by the ' c 1 n clau e" in the Treaty. 

In thi paragraph underline the one word that tells what 
will rem ve the o chief obstacles to the carrying out of 
the program of the League. As the sessions were continued 
it became incre ingly vident that it would be a very diffi .. 
cult matter to replace the old system of secret negotiations 
by open ebates, particularly between nations which had 
bttn in the habit of settling their difficultie secretly by 

mutual conce~sions. After th League had been in session 
for nine days a committee to investigate Ann nian condi· 
tions was named. It was gen rally admitted that the alr 
sence of G nnan and America from the League constituted 
great barrie-rs to the fulfillment of the League program. 
Another barrier was e fact that the World War had not 
been fini bed long enough to pennit sincere co-operation by 
the nations f the world. Only time, agree foreign corre­
!pondents, '11 remove both of these barriers. What was the 
above mentioned committee to d in Armenia? Underline 
the an wer. AJthough it was announced the day after the 
uague me that the American government would take no 
part whatever in the first meeting, and that no persons either 
officially or unofficially would attend the session on behalf 

Continue 011 the follo'Uiing fJage 



of the United States, Secretary Colby declared ten days 
later that the United States would insist upon its right to 
be consulted on the terms of mandates as provided for in 
the League Covenant, and challenged the view of the British 
Government "that the terms of mandates could properly be 
discussed only with the Council of the League of Nations 
and by the signatories of the Covenant." 

The question of disarmament was the next important 
matter to come up in the secret se sions of the Commission 
dealing with disarmament. The smaller nations favored 
world di annanent and Italy agreed in this, but Britain and 
France felt that the world was not yet ready for complete 
disarmament Japan, on the other hand, seized this oppor­
hmity to announce that she could not disarm while America 
continued to increa e both her Army and avy. Underline 
once a European country that opposed complete disarma­
ment; then underline twice the country feared by Japan. 

On Oe<:ember 4, the Argentine delegation withdrew from 
the Assembly and stated that they would not resume their 
places until elections of the Council could be made by the 
Assembly; until the World C urt could have compulsory 
jurisdiction; until all states recognized in the community of 
nations could be admitted; and until smaller states, whose 
boundaries are not defined could be admitted in a c nsulta­
tive capacity without a vote. How many conditions were 
thus laid down by Argentina ? Write the number on the 
margin. Thi action was hailed by Gennany, who applauded 
what she termed the Argentine delegation's stand "against 
French dictatorship." 

In the early days of the session the Council invited 
President Wilson to name a representative to sit in a com­
mission of the League or to co-operate in a study of the re­
duction of armaments, but this invitation was declined, since 
the United States was not a member. The economic block­
ade, which is considered to be the only weapon of the League 

Continue on the foll01.1Jing page 



against covenant-breakin tates, was very much weakened 
by a decision of the A sembly leaving to each country to 
decide for itself when a blockade shall be applied. It was 
brought out that no blockade, if all surrounding states should 
refuse to join, could be effective. Is it stated that an eco­
nomica blockade could never be effective? Write 'yes' or 
'no' on the margin here. Then place a check mark before 
tho~ of the five following phrases that properly describe 
the relation of the nite tates to the League Assembly: 
( ) official representative present; ( ) o i e given that it 
was not to be ignored in arranging mandatories; ( ) prom­
inent American diplomats present; ( ) unrepresented in 
the Assembly; ( ) r pre ented on special commissions 
only. 

Perhaps the reate t ictory won by a single nation as 
the temporary a mi ion of the Chtne e delegate to the 
Council of the League. In this instan e China replaced 
Greece. The correspon ents look upon the victory as a 
personal one for Dr. W llington Koo, a former Columbia 
student, over the veteran Viscount Hayashi. Perhaps the 
mo t important ec nomic accomplishment, in the eyes of 
the nited States, i the e tablishment of an International 
Commission to act as a banker for European nations entirely 
without credit or with very little credtt This is expected 
materially to incre the ex rt trade of the United States 
and to pennit tern raril embarra ed European nations to 
purchase nece sary food tuff a d upplie . Was the dele­
gate from hina admitted permanently? Answer here. 

Through ut the se ion the Great Powers refused to 
permit in the A mbly a discussion of their rights, privi­
leges and obligations a mandatories Thus, Great Britain, 
France, and Japan are not mpelled at this ttme to reveal 
their mandate plans in Mesopotamia, yria, Lebanon, and 
Palestine. The fight for mandate publicity brought the 
quarrel of the sembly with the C mcil for increased 

C o11tinsP on tlte following page 



power to a head, and although tbe Ass bly published a 
report sharp criticizing the Council for it old-school secret 
diplomacy, the C uncil held that mandate under it should 
not be publicly discuss d at this tim . 

In the preceding paragraph underline the body that con­
tended with the Assembly for po er. After five weeb' 
work the first sembly of the League of N ation1 ad­
·ourned, to meet again on the first Monday in September, 
1921. Congratulatory speeches ere made by the leaders, 
stating that the work done by the Assembly made the 
League a 11living, working organization." 

According to the League o ations News Bureau, is 
the famous tenth Article understood to pre erve intact the 
boundaries laid d wn in the treaties? rite 'yes'' or 'no' in 
the margin hen you find the answer. In a summary of 
accomplishments sent out y the League of Nations News 
Bureau, of ew York, it is declared that each participating 
Government now is eq ipped with a trained staff familiar 
with the workings and policies of the League; that the adop­
tion of a budget places the League on a sound financial 
basis; that Article X of the Co en ant w~ formally inter­
preted as "a guaranty of the protection against unprovoked 
foreign aggression and not as a guaranty of the territorial 
limits and political conditions established by the peace 
treaties against changes of any kind;" that the principles set 
forth and formally adopted by an overwhelming majority 
on the mandate question will go far toward compelling the 
future adoption of a mandate policy in agreement with the 
spirit of the Covenant. Do you understand that these prin­
ciples were set forth by the Assembly or by the Council? 
Write your answer here. 
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THE INGLIS TESTS 

of English Vocabulary 

FORM A 
PREP RED BY 

I LI 
GRAD T H TIO, HAR ARD U IVERSITY 

p 

GI 0 PA Y 
0 EW Y RK DALLA COLUMBUS • SAN FRANCISCO 

C' L - ------ -- - ------------------· -------- DE T _________ ___ ___________ ____ ____ __ __ _ 

OR Tow E __________ A E _ ____ _ YEAR __ ____ MONTH 

----- --------------------------------- RADE --------------- ECTIO 

. E 0 F TE T - - - - - - - - - - - - - - - - - - - - - - - - - - - UR E ( RRI UL UM) - - - - - - - - - - - - - - - - _ _ ____ _ 

r qlilr 

A small boy. 

n h beach. 

tr ti n 

c a 
lo. yn nym, but it will alway corre pond nearly 

(1) larg 

(1) y 

wor . r w rd joined by a hyphen count 
know whi h word to elect leave the pace 

indi at a wor which you bink i neare t 

(2) tall 

(2) harbor 

Samples 

(3) nice 

(3) bore 

(4) little 

(4) tide 

SCORE 

Word right, page 2 

Word right page 3 

Word right, page 4 

Total words right 

Percentile Score 

(5) dear 

(5) ocean 

OPYIUGHT. l!J~, HI , BY ALEXANDER INGLIS; COPYRIGHT, 1936, BY GINN AND COMPANY 

4 -----
3 

A&39.4 



1. o not abandon m . (1) p r ut (2) d rt () mo k 
2.H w ran d ab olution. (1) p rmi lOll (2) f rgi ( ) 
3. H w accorded pri il (1) r n r (2) r fu ( ) 
4. An acTimonious an w r. (1) di our lll (2) fri ndly 
5. An admirable p r on. (1) X lln (2) tr l ( ) arn 

6. H affTonted m . (1) amu (2) fa 
7. You allay my f ar . (1) ju ify (2) 

8. H am liorated ondi i n . (1) on al 
9. An anci llary ommi t 

ordina 
10. mark d anti thesi . n (2) opy 
11. H apprai d h a -a-,·alu - n (2) 

12. H i no for arrogance. (1) i noran (2) wi k n 
13. Hi as ociates f ar him. (1) n mi (2) mpl y . 

14. An atypical o chman. (1) wi t (2) lit rar 
15. An autonomous people. (1) r b lliou (2) lf- v nun 

loving 

. ur 

( 4) irri (5) r . trai 

w r 

r 

(4) r r gni ion (. ) au on y 

(4) r ( ) n d-of 

( ) . langy ( ) au y 

( ) , hr w 
( ) in. ult 

( ) nfirm 
( ) improv ( ) udi 

( ) n " ly-ap in d ( ) . ub-

n n· 

(4) pr 

v lop d 
( ) f oli. hn 
•-b r _ 

( ) 

16. Th y baffled our plan . (1) a pr · d-of (2) n ur d (. ) h ard (4) ridi ·ul ( ) foile 
17. A basic tru h. (1) ob iou (2) unl n wn (. ) 1 w rful ( ) fund m r t l ( ) un l a an 
18. H be eeche aid. (1) ntr (2) ran ( ) purn ( ) ff r r ) btain 
19. Th hor look bl ak. (1) in vi in ( ) h bi abl ( ) d ( 4) r k • ( ) pr ipitou 
20. He e cap d with h. booty. (1) lif (2) ( ) lun ( ) f ot- ov ring 
21. He bTaved he torm. (1) ap d ( ) r h i cl (5) xpec d 
22. Th buccal avity (1) lim -kiln ( ) too h ·awnmg 
23. A buxom widow (1) flirta i u (2) forlorn ( ) ru · i ( ) hrif y lun1p 
24. H was a victim of calumny. (1) han (2) . lan r ( ) di ( ) ( ) pr judice 
25. The e are capillary tub (1) boil r (2) inn r ( ) la "' ic ( ) hair-lik ( ) rong 
26. Catalogue tho books. (1) o r (2) li ( ) r vi w (4) a k-u ( ) 
27. The life of a celibate. (1) h rmit (2) im cil ( ) ri on r ( ) pl a ur -lm· r ( ) unmarried-man 
28. They advo ated chasti ement. (1) puni hm n (2) la i ( ) morali y (4) c achin (5) hun ing 
29. T he clamor ceased. (1) figh ing (2) hou in ( ) ar urn n (4) id mi (5) objec io 
30. It is a re ult of collusion. (1) bumping (2) onfli ( ) lcindn (4) fraud (5) lawle ne 
31. With a complacent mil . (1 ) arc tic (2) · ful ( ) b n ol n (4) moth rly (5) elf- a · fied 
32. Condign punishm nt. (1) xtreme (2) d f rr d ( ) inhuman (4) r mi ed (5) w ll-de erved 
33. Congruence of material . (1) harmony (2) poor- t e (3) fa hion (4) hor ag (5) con pi uou n 
34. Hi plan was consummated. (1) vi ionary (2) p rf d (3) brou h - o-naugh (4) appro ed 

(5) drawn-to- cale 
35. I am conversant with art. (1) unacquaint d (2) fanllliar (3) di gu ted (4) bored (5) gifted 
36. A coy maiden. (1) pretty (2) bold (3) lit 1 (4) mod (5) decei ful 
37. A cumbersome package. (1) tiny (2) valuable (3) fra il (4) w 11-\vrapp d (5) unwieldy 
38. He i a dastard. (1) ill gitimate (2) oward (3) orphan (4) boa r (5) puppy 
39. Hi defalcation was detected. (1) embezzlement (2) impurity (3) rim (4) fligh (5) ecr t 
40. He believe in democTacy. (1) common-p ople (2) par y-politi (3) popular-gov rnment (4) ci izen hip 

(5) progre 
41. Fallen into desuetude. (1) di u e (2) doubt (3) contempt (4) ruin (5) di grace 
42. He make th m with a die. (1) re ervation (2) tamp (3) formula (4) flour· h (5) knife 
43. Disdainful of our kindne . (1) cornful (2) u pi iou (3) abu i e (4) partaking (5) unworthy 
44. He was distrait. (1) traitorou (2) hanged (3) eized (4) ab ent-mind d (5) afflicted 
45. They doused the enior . (1) erenaded (2) rec ived (3) ntertained (4) honored (5) ducked 
46. That is hi effigy. (1) wife (2) as i tant (3) carriage (4) image (5) lantern 
47. Elucidate that tatement. (1) recon ider (2) explain (3) onden e (4) an wer (5) confirm 
48. The climate is eneTvating. (1) oothing (2) x iting (3) di tre ing (4) in io-orating (5) " ak nino-
49. In an equivocal po ition. (1) ambiguou (2) hor e-like (3) re tful (4) ludicrou (5) pr cariou 
50. Hi exchequer is low. (1) vitality (2) aim (3) tock (4) money- upply (5) voi e-rano-e 



. ,xpunge ha entence. (1) explain (2) learn (3) erase (4) add (5) rewrite 

. :<fantastic propo a (1) fanciful (2) timely (3) ho pitable (4) in ulting (5) far-reaching 

. "etid wamp . (1) deep (2) dangero (3) tinking (4) di ease-breeding (5) drained 

. l flitch of bacon. (1) plate (2) ide (3) ta te (4) tolen-piece (5) ample 

-· f retful pa ient . (1) thoughtful (2) disagreeable (3) querulou ( 4) discouraged ( 5) hopeful 

16. Ve ho a gander. (1) duck (2) tramp (3) he-quail (4) male-goo e (5) he-gull 

glen girded by ree . (1) guarded (2) encircled (3) haded (4) darkened (5) overgrown 

. gro s error. (1) fla ran (2) cl rical (3) light (4) expen ive (5) frequent 

. re ful haml t. (1) couch (2) color- cheme (3) i land (4) village (5) fore t 

heterogeneous collection. (1) unorthodox (2) botanical (3) queer (4) mi cellaneous (5) acred 

l. lowbeit i · correc . (1) rhap (2) a uredly (3) neve1ihele (4) then (5) furthermore 

. ill optical illu ion. (1) d c ption (2) uilm nt (3) in trument (4) view (5) reference 

. lll imperturbable official. (1) hon t (2) calm (3) :fficient ( 4) excitable (5) reliable 

. ono impute fault to him. (1 reY al (2) . cu. (3) impugn (4) exaggerat (5) a cribe 

. Ii ar ument are incontrovertible (1 un ound (2) i no red (3) f rtile ( 4) pointed (5) indis-

utable 

(1 nnobl d (2) inctur cl (3) acquainted (4) clothed 

. lll infirmity of noble min L.. (1) infirmar (2) o it (3) uniformity (4) deci ion 

. he ea · insipid. (1) t· t 1 · (2) w (3) weak (4) cold (5) poured 

. lll intransigent p r on. (1) h l1l (2) d ng rou (3) pr judic d ( 4) irreconcilable 

0. wa inveigl din o doin i . (1 ntic d ( ) friahten cl (3) brib cl (4) for ed 

l. I e h a jaunty a pp aran 1) biliou ( ... ) na ti al (. ) turdy ( 4) ay 

(5) ati fied 

(5) weakne s 

(5) energetic 

(5) hurried 

(5) touri t 

2. hey ar no kin of min . (1, hildr n 12 (:3) relativ (4) cow, (5) li\·e- tock 

. ,argesse . all an kni h . ( I f orw r (2 on- uard ( ) ift ( 4) victory (5) good-healih 

4. lenient law. (1) ali n f r t n (4) mild (5) civil 

5. ,h loathed th child. (1) cl t cl ( ) n (: ) c a· d (4) lik d (5) appreciated 

6. how magnanimity. (1) 1 rnm (3) nobl_- n ro ity (4) ffi iency (5) elf-

hne 
. I artial mu ic wa play 

. lkill in natation. 
1. ~a law w nugatory. 
. Ii manner w 

. ~onerous t k. 

. I w a ostracized. 
paragon of eau y. 

t 

peremptory on . 

. ~ p rtinacious at itud . 

emp uou. 

(1) cl ic 1 ( ) war-lik, (' ) ·prm (4) popular (5) doleful 

(1) f rtun ( ) thr a ( ) r ul (4) f ar (5) co t 

(1) lilo uy (2) nn (3) tr ati e (4) epitaph (5) comedy 

( ) aman hip (4) politic (5) wimming 

d ( ) di~ob y (4) annulled (5) amended 

om tri -fi ur 

( ) app aling (4) attractive (5) ervile 

(4.) qu tionabl (5) monotonou 

(. ) ini iat d 
(. ) . tatu 

(4) con ict d (5) criticized 
(4) un had (5) pla ter-

(1) i iz n (2) ru. ti -la} orer' (3) gam -bird , (4) arti an (5) rebel 

(5) angry (1) p r. ua. iv (:3) I C'i. iv (4) pl a ant 

(1) h lpful (3) ._.ull '11 (4) r b lliou (5) con-

9 h lof y pinnacle. (1) untain (2) ma: (3) t mpl ( 4) tr e (5) peak 

-I i. pledg d t u . ( I ) rud (2) kind (. ) r lat d (4) pr01ni. ed (5) ind bted 

1 I i. a polyglot. (I) i igrant (2) lin ui:t ( ) mut (4) repre . er-of- ice (5) glutton 

~,._ pl a ·au potion. (1) pm: r (2) drink (3) d "', rt (4) . mjle (5) ta k 

know hi pr dil tion. (1) limitation. (2) proph y (3) form r-lif (4) ance try (5) preference 

man of fiaP pr sence. (1) ambition (2) , pirit (3) id als (4) bearing (5) genero ity 

5 ~,._ privy pur. . (1) pri\·a (' (2) I a h r (3) pat nt (4) ilken (5) g n rou 

t wa prohibit d. (1) urg J (2) ord r d (3) forbidd n (4) pa ed-by-law (.5) promi ed 

I propitiat d h m . (1) ('\ iet d (2) a., i ·t cl (3) prai. d (4) appea ed (5) angered 

8 'o protra ·t h ·onf r nc·c. (1) prolong (2) authoriz ( ) ke p- er t (4) po tpon (5) di turb 

l 'tl ·t t (1) . J1out1'ng (2) laughing (3) burning ( 4) tuttering (5) throbbing _j u alwg \\1 1 .. x 'l ·m ·n . 

l' f 1 (1) ntla(·] (2) arrive (. ) parad (4) cow (5) retreat 
I c y quat w or 1 • nc·rny . "' L 

:i 

.:. 

----:-7-:. 

---- ~; 



101. T qui cent rowd. (1) 11 i 'Y lV un an r (4) rev r nt (5) ' 0 m f 

102. h wire ramify. (l) cro : (~) urn ( ) r ne -ou (.5) 
103. Th illag w raz d. (1) huil uil ( ) p1un r d (4) 1 v 1 d-Lo- h - r und C) bum 

104. Comm ndabl r ctitud . (1) pr rnp n . (2) ri rh ou.·ne (3) pr a hing ( ) an1 i ion 

105. A refulgent rnil . ( l ) r p ll n (2) mi hi ou. (3) fla t rin (4) ry-bri h ur 

106. T e ar un1 n (1) jL1. tic (2) . uppor ( ) vig r ( ) appli abili y (") i portanc 

107. W repair d parlor. (1) b k- ur ·eh· (2) r f rr (. ) o k-f ( 4) walk -.lowl ' 

(5) nt- o 1 
108. repulsiv i ht. (2) int r . tin (:3) im1 r· 1 ( ) x ·i i11 C) win om 

( ) er 109. H resolv s to a· . (2) rnnn (; ) h ·i a ( 4) ·i 
110. H r tracts hi ri i i n1. (2) r nt: (. ) \ ·i hh l . ( ) 

111. A revolving f n. (1) le tri (2) r t tincr (. ) f ath ·r ( ) br k 1 

112. h ha~ ruddy che k (1) "Tinkl cl (2) fat C) fr ·k1 d ( ) pal 

(l ) pri . tl (2) 1 al (~) · nnual ( 1) bla 1 

114. \V a"· a amovar (1) pen-fire (2) In im -hol '-man (~_)) -k 

offi er 

( "' ) ·i draw 

( ) u ua1 

( ) altar (5) 1 al-

115. H h many chemes. (1) in r t. (2) ( ) pl n · 

(3) 

U) diffi ul i . (5) ild-idea 

116. crupulou in all thinlY. (1) on i ntiou · 

117. Th wa r se thes. (1) boil (2) ru"h 

118. He severed th ord. (1) tied (2) l c r 

119. He shuffled along. (1) du (2) fou h 

120. A skittish mare. (1) le k (2) appl 

121. Hi manner w olemn (1) haucr 

122. A scurrilou rogu . (1) h trryine; 

123. A spiritual nature. (1) non- y.j al 

124. Hi stature i no ewor hy. (1) ir ag 

125. A stilted manner. (1) irre olut 

126. A oldier straggled by. (1) laborr 
127. vV stress this point. (1) el c 

( 

(2 gra r 

cl p r 

(2 lano-uid 

(2 ) l "' 
(2) impro er 

(2) wan r d 
(2) a ack 

128. He fell in o a stupor (1) cellar 

129. ly tatement was substantial d. 

(2) fortun 
(1) verifi 

(5) impuden 

n 

rv ll 

130. It uUies your reputa ion. 

131. He supplanted hi friend. 

(1) increa 

(1) buri d 
( 2) din1ini~ h 

( ... ) in ult d 

(5) as-i--ted 

( 4 ) n1i. rl · ( 5) di ru f u1 

( ) (.- ) l n e~ 

0 

( ) w 11- r in 
( 

( 
( 

( ) 
( form l 

(4) lim 

(4) cri i iz 

( 4 ) n1u -ho1 
(. ) rr 

( ) cu 

( ) walke -awkwardly 

( ) b·lky 

uou 
(5 heiO"h 

( ) 'lClOU 

(5) rushed 

(5) harpen 

(5) daze 

(4) unimportan 

( ) l ar (4) ams (5) de roy 

( ) t ok- -p1a -of (4) worked-under 

132. He survived hi · bro her. (1) di ru ed (2) xc ll d ( ) outliv ( ) followed (5) disappoin ed 

133. Synchronous even ·. (1) ·imdtan ou (2) p culiar (3) timely (4) alarming (5) prophetic 

134. A tantalizing problem. (1) eriou (2) tea ing ( ) importan (4) mythical (5) algebraic 

135. A temerarious per ·on. (1) r h (2) cowardly (3) trea herou (4) ambi iou (5) modera e 

136. She ha a life tenure. (1) entence (2) hold (3) in uranc ( ) mi "ion (5) income 

137. Th y managed thriftily. (1) killfully (2) impruden ly ( ) g nerou ly (4) economically (5) hone tly 

138. A titanic force. ( ) fairy (2) gigan ic (3) rouble om ( ) ar i ic (5) na\ al 

139. A torrid day. (1) cl ar (2) humid (3) ho ( ) na y (5) rainy 

140. It transcends de ·crip ion. (1) require (2) invite (3) lack (4) b lie (5) urpa e 

141. Tran port of joy. (1) realm (2) rapture (3) ranee (4) hip· (5) de criptions 

142. A triplicate copy. (1) ypewri ten (2) hreefold (3) coun erfei (4) genuine (5) bound 

143. He twiddled hi thumbN. (1) prained (2) broke (3) ucked ( ) V~'irled (5) hammered 

144. An unbridled temper. (1) uncertain (2) errati (3) e en (4) wicked (5) uncontrolled 

145. An unfailing friend. (1) dependable (2) fal. e (3) unreliable (4) in oh·en (5) cordial 

146. They poke in unison. (1) favor (2) anger (3) concert (4) peace (5) equence 

147. An unsophisticated youth. (1) ing nuou ' (2) wasted (3) unknown (4) poiled (5) coll ge 

148. He uttered the documen . (1) wrote (2) read (3) reci ed (4) di eo ered (5) publi hed 

149. po ition of vantage. (1) danger (2) re pon ibili y (3) honor (4) ad antage (5) di grace 

150. He vented hi wrath. (1) re trained (2) provoked (3) pour d-for h ( ) regre ted (5) excu 'e 

4 
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7. 3tudy-Ec.bits Inventory, by C. Gilbert .J-renn. 



STUDY-HABITS INVENTORY 
By C. GILBERT WRENN 

Author of Practical Study A i ds, S tudy H ints fo r High School Students, etc. 

Assisted by R. B. McKEOWN 

ST ANFORD UNIVERSITY PRESS, Publishers 

Copyrigh t 1934 by the Board of Trustees of the Leland Stanford Junior University 

Directions 
T he following is a list of statements of situation habits, and con­

ditions which may affect the u e of stu y time, and consequent success 
in school work and tudy. You are asked to state your habits with 
regard to these items not in accordance with what you thi nk you 
should or should not do or \ hat ou ee o hers do but in accordance 
with what you yourself are in the habit of doing. Plea e answer 
all questions. 

After each tatement, ou will find three columns. Place a check 
mark in the column w hich you feel most nearly describes the truth 
of the statement in your own case now. Remember that this is a 
sur ey of our present practice. Check it in accordance with the fol ­
lowing key : 

Column 1. Rarely or never true in my case. 

Column 2. Sometimes tr ue in my case. 

Column 3. Often or always true in my case. 

Revised edition November 1934 



STU Y-H BIT I E TO Y 

ate-taking and reading techniques 

1. I mis important oints in the lecture 
hile cop ing down notes on something 

v hich ha gone before . 

2. I ha e troub e picking out the important 
oint in ma rial read or studied : tend to 

take down material ' hich turn out to be 
unimportant .. 

I ha e to re-read material e eral times 
-the word don 't ha e much meaning 
the fir t tim I o o r them. 

4. I try to summarize, cla sify, and syste­
matize the fact learn d, a ociating them 
with previou I learn d material an facts. 

5. I r a o 10\ I that I cannot get o er 
all the a ignment and ou i e reading .. 

6. I am con ciou that I ha e been out of 
chool too long or took a ic s bjects too 

long a o. 

7 I tr to do ome o r-1 arning, ' work­
ing b on the point of immediate mem­
ory or recall 

8. aulty command of fun amental ub­
ject - pelling wor meaning arithme-
tic, punctuation handwritin tc .- low 
me up and lower m grade . . 

B. Habits of concentration aud school interests 

9. I find it hard to ke p my min on what 
I am tud ing--don t -nm ' hat I ha e 
been readinO' about when I get through. 

10. I have a tendency to 'da -dream when 
tr ing to stud . . . . . 

11. It take me some time to get ettled and 
", armed up" to the ta k of stud 

1-. I ha e to wait for ' the mood to strike 
me," or for "an inspiration ' before start­
ing a task· I am likely to waste time .. 

13. E ery little noise disturb my train of 
thought when trying to study· it is difficult 
for me to concentrate efficiently 

14. I find it hard to force myself to fini h 
work by a certain time, under pressure· 
work is unfinished, inferior, or not in on 
time ... 

[ 2] 

1 
Rar ly 

or 
ever 

2 

Some­
t•me.s 

3 
Of en 

or 
AJways Scr 



1,.. . f enjo ment of loafing ''bull- essions," 
"che~ ing the fat etc. ·n er ere with 
m study 

16. I ha e to stud w};;leye I can moke-must 
'go out and haYe a moke;' ' h .. en working 

at the library etc. 

17 Di like ot certain cour e an profe 
interfere \\ ith m chool c ess . 

1 . I spend too much time reading ction 
going to ho\Y , etc .. for the good of m 
school work 

C. General habits of · ork 

19. 1 tud perio 
me to get warm UJ? an 

20. I am care ul to make 
iews- reYie ·in 

a ide time fo dail 
during q arter cone 1tra in 
mainl on the point f 

21. I get ' fus ed a 1 

blow up and can't 
tell what I knO\ 

22. I try to get each oint 
ra her than on at th 
go back to cl ar up doubt 

23 . I tud with ot rath r- han 

24. I fin 
le to 

2 .... I f el the 
cise 

tir 
n I 

cl of 111 u 

26. en ory or phy ical 
spells of sickn inter.f r 

27 I stu car full th oul in in all cour e 
whe r the are i en .. 

28. 

29. My time i unv ·i ly di tributed · I snend 
too much tirne on om hjng and no 
enough on o her . 

30. I try to carr v r and relate material 
lea rned in one cour e to that learned 
other 

I 
Rarely 

or 
ever 

2 

ome­
times 

3 
Often 

or 
Always Score 



Prin t c in U. S . A. 
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8. Questiolli~aire for evening college students 
to deter:.line causes of v;i thdrawal from 
courses. 



Please complete and return this sheet to 3 . F, Sheffield, Registrar, 

in the enclosed envelope . Could you drop it in the mail today? 

Check below the reason vvhich bes explains rthy you did not complete 

your course ( s) . If ·ou did no take the course ( s) for academic credit, and 

had no intention f ,,, riting final examina.t ion ( s ) , please check No. 9. If no 

item below is explanatory, please check o. 10, and specifY . 

·.Vhatever ··our reason, please be frank . Thi s analy sis, if complete, 

should help s improv e the ollege for you and for your fellow students. 

1. 

2 . 

3 . 

4 . 

5 . 

o . 

7 . 

8 . 

9 . 

10 . 

studies /e r e too difficult. 

Course(sl unsu itable . 

La k of interest . 

In erference of other le isure act ivities. 

In erference of wo rk. 

Financial difficulty. 

Ill health . 

~:o ed or wor king ou-t of town . 

Corn-ale ed cour se(s) but did not do assignments 
nor-write fina l examination (s ) , because not 
s ud" ing for a a.der.1ic credit . 

Oth3r reason (pl easo spe cify) 

If you 1i sh , explain more fully be low. 
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