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ABSTRACT 

The Development and Validation of an 

In-Basket Simulation for English 

Elementary School Principals 

in Quebec 

Robert H.K. Lo 
McGill University, 1979 

Thesis Advisor: Dr. Ronald Tali 

_!?urpose of the Study 

The major purpose of the study was to develop and validate 

simulation materials uniquely designed for use in the preparation of 

English elementary school administrators and in-service workshops for 

English elementary school principals in the Province of Quebec. 

Procedures of the Study 

The procedure used in the study included the following: 

1) Adaptation of the administrative scheme developed by Hemphill 

and others for guiding the construction of simulation materials. 

2) Development of background materials describing the hypothetical 

school system. 

3) Development of selected administrative problems for use with the 

hypothetical system in the form of in-basket items. 

4) Content validity of in..:.basket items through the use of a panel 

of judges. 

5) Analysis, tabulation, and presentation of the data obtained. 

6) Presentation of conclusions and recommendations for further study. 

-ii-
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Conclusions and Recommendations For Further Study 

Conclusions and recommendations were based upon the findings 

of the study and on the literature and·research reviewed as a part of the 

study. 

1) All forty in-basket items based upon current and significant 

problems in an English elementary school in the Province of 

Quebec have been developed and validated to form the Laurentide 

In-Basket Simulation. 

2) Studies should be initiated for the purpose of comparing 

performance on simulated in-basket items with actual on-the­

job administrative performance. 

3) Efforts should be made to investigate the usefulness of the 

Laurentide In-Basket Simulation for pre-service and in-service 

preparation of other educational administrators in the Province 

of Quebec, especially English secondary school principals. 
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EXTRA IT 

Mise au point et validation d'une simulation 

des affaires courantes a examiner 

Pour les directeurs d'ecol~s primaires anglaises 

au Quebec 

Robert H.K. Lo 
Universite HcGill, 1979 

Directeur de these: Dr. Ronald Tali 

But de l'etude 

Le but premier de l'etude est de mettre au point et de valider 

du materiel de simulation destine exclusivement a la preparation des 

administrateurs d'ecoles primaires anglaises et aux sessions de perfectionnement 

pour les directeurs de ces ecoles au Quebec. 

Plan de l'etude 

1) 

2) 

3) 

4) 

5) 

6) 

Les etapes de l'etude referent aux points suivants: 

Adaptation du scheme administratif developpe par Hemphill et al 

utilise comme guide lors de !'elaboration de materiel de 

simulation. 

Mise au point des donnees de base decrivant un systeme scolaire 

hypothetique. 

Developpement de certains problemes administratifs en vue d'etre 

utilises sous forme d'affaires courantes reliees au systeme 

scolaire. 

Validation des affaires courantes par un panel de juges. 

Analyse, classement et presentation des resultats obtenus. 

Presentation des conclusions et des recommandations pour etude 

ulterieure. 



Conclusions et recommandatJEns pour etude ulterieure 

Les conclusions et recomrr~ndations sont basees sur les 

decouvertes de l'etude, sur la revue de litterature et la recherche. 

1) 

2) 

3) 

Les quarante affaires courautes, tirees des problemes 

actuels et revelateurs rencontres dans une ecole primaire 

anglaise du Quebec, out ete elaborees et validees pour 

la simulation des affaires courantes de Laurentide. 

Des etudes devraient etre entreprises pour comparer la 

performance de la simulation avec la performance reelle 

de !'administration quotidienne. 

Des efforts devraient etre consentis pour analyser l'utilite 

de cette simulation pour la preparation et le perfectionnement 

d'autres administrateurs scolaires du Quebec, et plus 

particulierement des directeurs d'ecoles secondaires anglaises. 
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PART 1 

INTRODUCTION 

During the period from 1960 to 1970, simulation techniques were 

increasingly used for the purpose of helping to develop competency in the 

processes of problem solving and decision making in public school adminis­

tration. Many other applications have been developed during recent years 

and simulation is now used extensively for teaching, testing, and research 

purposes in a variety of professions and occupations. The meaning of 

simulation, therefore, has begun to vary according to the context in which 

it is used. Comprehension of the fundamental meaning of simulation, as 

well as some of its special nuances, may be enhanced by beginning with a 

comprehensive definition and then proceeding to a specific meaning 

relevant to the area of educational administration. 

Generally defined, simulation is a selective representation of 

reality, containing only those elements of reality that the designed deems 

relevant to his purpose. 1 Used as a teaching technique, simulation is a 

process of replicating essential aspects of reality for the purpose of 

finding ways of managing, controlling, solving, and agreeing upon a 

problem's optimal solution. 2 Specifically, as the term relates to a 

technique for teaching educational administration, simulation has been 

defined as a decision-making exercise structured around a model of a 

school system in which participants assume the role of a decision maker 

and are asked to react to stimuli provided them. 3 

Simulation has been reported to be an effective part of preparatory 

and· in-service programmes for s~hool administrators.
4 

Wynn stated that the 

specific advantages from the use of simulation were: 5 

1) Simulation presents representations of real 
administrative situations with a higher 
probability of the likelihood of desired 
transfer of training to on the job situations 
than with many conventional teaching materials 
and methods. 
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2) Simulated materials are useful in developing 
an ability to "see the total picture" in that 
the participant examines specific problems in 
relation to their total content. 

3) Since simulation is a representation of reality, 
it behoves the instructor and the students to 
test "theory" against facts. 

4) , Simulated materials have potential for helping 
the participant to develop insights about the 
relationship of ideals and constraints, about 
what should be and what is possible as well as 
insight about himself. 

The first published and generally distributed simulation 

materials used for teaching school administrators were developed originally 

for research purposes as a part of the Determination of Criteria of Success 

Project in 1957 at Columbia University. The basic purpose of this study 

was to establish a relationship between administrative performance and 

personality characteristics of practicing elementary school principals.6 

The instrument used in obtaining the results was known as the Jefferson 

Township Simulation Materials. During the course of the project, investigators 

became aware that Jefferson Township Simulation Materials had potential value 

for the educational preparation of school administrators and for in-service 

workshops for practicing administrators. 7 

The Jefferson Township Simulation Materials were first used and 

evaluated as a teaching device for school administrators in 1959.8 The 

highly favourable evaluations of simulation as a teaching technique reported 

by workshop directors at the conclusion of various workshops were published 

in a 1960 University Council for Educational Administration booklet entitled 

Simulation in Educational Training.9 By September of 1964, _J23 professors 

in ninety institutions reported using simulation materials in programs of 

preparation for school administrators.lO The great majority of professors 

using s~mulation materials in 1964 reported using only the Jefferson Town­

ship Simulation Materials which consisted of administrative problems, 

presented in the form of "in-basket" items. These in-basket items are 

written or printed communications which represent problems to be solved. 
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By 1964 many other simulation exercises had been developed for 

the preparation of school administrators. The effectiveness of the in­

basket component of two of those programmes has been reported below: 

PROGRAMME 

a) The Wilson Senior High 
School Principalship 
Simulation 

b) The Janus Junior High 
School Principalship 
Simulation 

EVALUATION 

96% of 134 respondents rated 
the in-basket items ~~gh. in 
instructional value. 

98% of 236 respondents rated 
the in-basket items ~§gh in 
instructional value. 

By the end of 1964, the Education Index contained for the first 

time ''Simulation in Education" as a major heading, thus indicating an 
14 increasing activity and interest in the subject. Rice, writing editorially 

in the Nation's Schools in 1966 stated, "Simulation! This is a term that 

we will hear more and more in education during the next decade. !•15 

It is clear that simulation is a well established teaching-learning 

instrument. It has received considerable recognition and will probably be 

utilized to a much greater degree in the future as a basic technique for 

preparing teachers in education. 

Although simulation is generally accepted as a positive training 

technique for educational administration, no previous simulation exercise 

has been developed for the English administrators in Quebec. These 

administrators are confronted with a different set of values and facts 

from those of their confreres in other parts of the world. Since these relevant 

facts and values are important ingredients to the decision-makin~ process, 

there is a vital need to develop a simulation which reflects the unique 

premises that affect the decision-making process of the English-speaking 

elementary school principals in Quebec. 
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PURPOSE OF THE STUDY 

The purpose of the current study is to develop simulation 

materials i.n the form of in-basket items uniquely designed for use in 

the preparation of English school administrators and in in-service 

workshops for practicing English elementary school principals in the 

Province of Quebec. 

The specific objectives are to: 

1) Develop simulation background and reference materials 

reflecting selected administrative procedures as 

prescribed by the laws of Quebec and required or 

recommended by the Department of Education or school 

boards. 

2) 

3) 

Develop simulation "in-basket" materials based upon 

current and significant problems identified and 

selected by currently practicing English elementary 

school principals in the Laurenvale School Board. 

Develop validation procedure for the purpose of 

validating the relevance of the Quebec oriented 

in-basket items. 

BASIC ASSUMPTIONS 

In pursuing the current study, the following basic assumptions 

are made: 

1) Simulation is a good learning~teaching technique. ~ 

2) An authentic simulated school system can be 

developed. 

3} Relevant and significant elementary administrative 

problems can be developed and validated for use 

with the simulated school system. 
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Simulation materials reflecting administrative 

procedures prescribed by the laws of Quebec and 

required or recommended by the Department of 

Education of Quebec are preferable to general 

simulation materials which provide participants 

with only a general frame of reference for making 

administrative decisions. 

SCOPE AND LU1ITATIONS 

1) The simulation background materials developed as a part 

of this study are based upon publications issued by the 

Laurenvale Protestant School Board. The background 

materials, therefore, may not be representative of the 

entire spectrum of issues covered by all such publications 

issued in the English schools in the Province of Quebec. 

2) The "in-basket" problems developed as a part of this 

study are based upon administrative incidents obtained 

from a selected group of administrators experienced in 

elementary school administration in English schools in 

the Province of Quebec. The "in-basket" problems, 

therefore, can not be representative of the entire 

spectrum of administrative problems experienced by all 

other elementary school administrators in the Province 

of Quebec. 

DEFINITION OF TERMS 
•I , 

The following terms are used throughout the study and are defined 

as follows: 

1) · Simulation: A technique for enabling participants to deal with 

authentic administrative problems, realistically presented in an 

artificial setting. 
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2) Simulated School Board: All the materials which, taken 

together, present a realistic representation of a hypothetical 

English school board in the Province of Quebec. 

3) Simulated School: All the materials which, taken together, 

present a realistic representation of a hypothetical English 

elementary school in the Province of Quebec. 

4) In'-Basket Item: An administrative problem in printed or 

written form which presents an incident that could be encountered 

by the principal in the simulated school. 

5) Administration: A process of decision-making involving the 

extensive use of technical, conceptual, and human relations skills. 

6) Decision ~~king: A process involving the recognition of problems, 

the generation of alternatives and their consequences, and the 

selection and implementation of a particular alternative. 

7) Educational Administration: A process of decision-making within 

the constraints imposed by important elements of the environment 

within which the principal must function such as: orders in Council 

imposed by the Department of Education; School Board's goals and 

objectives; social, economic, ethnic, and physical characteristics 

of the cowounity and the school; and the behavioural characteristics 

of the management team, teachers, students and parents of the school 

within which the princ:i.pal functions. 
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PART 11 

REVIEW OF LITERATURE 

The use of si.mulation probably precedes recorded history. In 

a very broad sense of the tet~, man has been simulating objects since 

he first began to carve representations of living objects on the walls 
. 1 

of cliffs and caves. The earliest practical use of simulation, however, 

was probably the construction of physical models of real objects, 

particularly for work in designing tools and other objects.
2 

A direct chronological progression of events which precedes 

current simulation activities is not easy to trace. Nevertheless, for 

purpose of clarificatio~ the review of literature and research has been 

divided into two major sections: (1) the emergence of simulation as a 

training technique and, (2) the development and use of simulation in the 

preparation and in-service programmes for school administrators. 

1) The Emergence of Simulation as a T~aining Technique 

Although the first major development and publication of simulation 

materials for educational administrators occurred as late as 1959, the 
3 method, as a training technique, is at least twenty-six hundred years old. 

The origin of the concept of simulation, however, is obscure. 

Several hypotheses concerning the origin of the concept have 

been advanced. Guetzkow hypothesized that simulation was originally 

rooted in the first artistic attempts and tool modelling efforts of man. 4 

Accurate reproduction and model construction represent essential advance­

ments in the evolution of simulation. .. . 
One more improvement, interaction of participants with the 

modelled object or system, was necessary before the concept of simulation 

would be useful as a training and research process. How and when inter­

action was combined with modelling activities is apparently unknowtt. 

Research does seem to indicate that observation of the role playing of 

children might have been the stimulus for introduction of role playing 

activities i.nto complex adult games. 5 By the beginning of recorded history, 
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the concept of simulation, as a process requiring both modelling and 

interaction of participants with the modelled object or system, has 

clearly emerged. Complex games similar to chess, representing war and 

hunting, were described in man's most ancient historical documents. 

Development of strategy games are as old as gladiators and 

jousting knights, who used them to develop alternative tactics and 

strategies. 6 Authorities have traced war gaming back to chess, which 

probably originated in India. 7 The early Indian game consisted. of 

elephants, horses, chariots and infantry. 8 As one historian has noted, 

"pieces used in the original Hindu game represented the same elements of 

an army, and the supporting frame of the chessboard employed today which 

symbolize the wall of a fortified city."9 

So it was that military officers lacking opportunities to 

practice their trade except in time of war, developed war games out of 

their experiences with chess. Perhaps the first such adaptation was the 

"King's Game," or ''Military Chess", developed in 1644 for the Prussian 

general staff. 10 

It wasn't until after the Napoleonic wars, which saw world 

national.armies and rapid maneuvers, that war games were isolated from the 

chessboard and made more realistic. 11 In 1824 another Prussian soldier 

transferred gaming to maps and, as one authority puts it, "adapted war 

i h . 1 . f 1 'li . " 12 Th gam ng to t e s~mu at~on o actua ~ tary operat~ons e game 

which later became the model of many modern war games, included leader 

. d 1 d 1 d . d' . id 13 troop p~eces ma e to sea e an co oure to ~n 1cate oppos1ng s es. 

The game also included scales of ranges and distances, dividers and dice. 

Later, political and logistical factors were worked into these games, 

resulting in large brochures describing the political setting of each 
14 . 

combatant. By 1860, military games had all the elements of modern 

exercises: the notion of time, detailed simulation of activities and 

f . . 1 f 15 awareness o pert1nent env1ronmenta orces. 

Before the 19th century closed, war games spread in one form or 

another to England, France, Russia, Japan and the United States.16 However, 

the military forerunner of the modern business games did not appear until 

1955 when RAND Corporation succeeded in simulating a United States Air 
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17 Force logistic system. The game was designed to simulate the operation 

of a supply depot and.five Air Force bases. The players acted as inventory 

managers and made monthly decisions on requisition of new parts, .repair 

of parts, and distribution of parts am?ng bases. 

Despite the rich history of war gaming, it wasn't until 1956 

that the American Management Association, spurred by the growing availability 

of computers, put·together the first widely known management training 

exercise, "Top Management Decision Simulation". 18 Participants were divided 

into competing teams which then administered model business corporations 

under simulated market conditions. The simulated environment included the 

use of feedback, and the performance of th~ teams were assessed on the basis 
19 

of the economic condition of their model companies at the end of the game. 

By early 1960, over one hundred management games were in use in business schools 

and executive training programmes in the United States.
20 

2) The Development and Use of Simulation in Educational Administration 

Laying close to the nerve center of administration is the decision­

making process. It is to administration what a switch-throwing mechanism 

is to an express train; it controls direction by· selecting between alternative 

tracks or courses of action. 

Decision-making is a primary source of control and a definer of 

action, and it is understandable that various scholars have viewed the 

process as the key to public administration. It frequently involves intense 
21 wrestling with relevant facts against a background of value conflicts. 

According to Herbert and Simon, two major premises, facts and values, 

i fl d · · k' 
22 

T Si h d n uence any ec~s~on-ma ~ng process. o mon, t e purposes an 

anticipated outcomes of a decision reflect underlying values. 23 These values 

may be of variou.: types - personal, educational, economic, or moral. Values 

are not always dressed in the same clothing. Sometimes they are found 

under the cloak of law, and school policies. Unfortunately, not all values 

are consistent, and sometimes are even contradictory. But whether values are 

hidden or overt, professional or non-professional, related to formal or 

informal organizational aims, they are important ingredients of administrative 

decisions. 
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Simon proposes that the second element in the decision process 

is facts. 24 Facts have to do primarily with conditions relating to the 

means and strategies for achieving educational ends. Other facts that 

are psychological in nature can be viewed by the decision-maker as 

objective data, although they may in fact have very subjective bases. 

Many school districts have research departments whose main function is to 

provide facts to serve as one basis for decisions. 

Thus facts and values are important ingredients of the choice 

process. A basic problem is posed when one asks how facts, and values 

fit together, play upon and in turn are shaped by the personality of the 

decision-maker. Simon believes that simulation is one of the techniques 

which can be used to achieve understanding of the decision-making dynamics.
25 

In order to abstract reality, certain.simplifying assumptions must be 

made explicit; only the most important aspects of reality should be 

included in the simulation model. Then by operating on the simulation 

model, the user can draw conclusions which are valid for the real system 

being controlled or studied. 

In order to facilitate the decision-making process, the 

administrator needs information regarding the element of decisions which are 

to be made, vis-a-vis, the state of the world or the "values" and "facts" 

of Simon, the various alternatives that are available, the probability 

that certain consequences will occur if particular alternatives are chosen. 

According to Simon, each of these decision elements can be investigated, 

and duplicated in a simulated situation. 

The first published and generally distributed simulation materials 

for use in education were produced in a study initiated in 1957 called 

"The Determination of the Criteria of Success in Educational Administration."26 

The simulation materials produced in the study were called the Jefferson 

Township Simulation Materials and the simulated school environment was 

called the Jefferson Township School District. 

The DCs
27 

had three major goals, only one of which was to develop 

simulation materials for educational or training purposes. The objectives 

were: 
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1) To determine dimensions of performances 
in the elementary school principalship and 
thus to develop a better understanding of the 
nature of the position of the school administrator. 

2) To provide information helpful in the solution of 
the problem of selecting school administrators. 

3) To provide materials and instruments f~S the study 
and teaching of school administrators. 

Although the simulation materials used in the DCS study were 

developed primarily for research purposes, it soon became apparent during 

the course of the project that the Jefferson Township Simulation Materials 

were potentially useful for instructing school administrators. 29 

Assessment of the Jefferson Township Simulation Materials 

To assess the instructional value of the simulation materials 

used in the DCS study, the Jefferson To~mship Simulation Materials were 

used in workshops in school administration in three universities during 

1959; the University of Chicago, Stanford University, and Teachers 

College, Columbia University. 30 The evaluation of these three workshops 

was reported through the University Council for Educational Administration 

in 1960. 31 The strengths and limitations of simulation as a training 

technique in these workshops were summarized by Hemphill, Griffiths, and 

Frederiksen as follows: 

1) Since simulation presents representations of real 
administrative situations, the likelihood of desired 
transfer of learning to on-the-job situations seems 
to be much more probable with them than with con­
ventional teaching materials and methods. 

2) Simulated materials seem to be ideal for developing 
an ability to "see the total picture," since the 
student continually examines specific problems in 
relationship to their total context. 

3) By starting with a representation of real administrative 
situations, greater responsibility will be placed on 
the instructor to relate theory and fact. Students 
will have better opportunities to evolve meaningful 
relationships bet\veen concepts and facts. 
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A weakness of traditional programs of preparation is 
that they deal with what ought to be rather than what 
is. The use of simulated materials can help to maintain 
a balance between what ought to be and what is. 

5) Simulated materials help a student develop insights 
about hin~elf, learn scientific concepts, and acquire 
needed skills. 

6) Simulated materials are realistic and at the same time 
susceptible to the control of the instructor.32 

Limitations of the Jefferson Township 

Simulation Materials for Teaching 

Educational Administration 

1) The effective use of any materials depends on the person 
directing the learning situations. Simulation cannot 
overcome the ill effects of poor teaching. 

2) Since simulation is so new as a teaching technique in 
school administration, there is nobody of experience 
from whom instructors can gain help. Many professors 
are apt to stumble from lack of help.33 

In 1961, the Jefferson Township Simulation Materials were made 

available by the University Council for Educational Administration for use 

in educational administration programmes. 34 Culbertson estimated that 

over 20,000 students and practicing principals had used simulation materials 

by 1966. 35 

The Origin of Jefferson Township In-Basket Problems 

The preparation of administrative tasks for the Jefferson Township 

Simulation involved four steps: (a) analysis of the job of the elementary 

school principal, (b) identification of administrative problems, (c) develop­

ment of specific incidents based on problems, and (d) development of items 

from incidents. 36 
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(a) Analysis of Principal's Job 

To analyze the job of the elementary principal, two analytical 

schemes were combined to form a grid with four areas of a content on the 

vertical axis and three administrative skills on the horizontal axis. The 

vertical axis, the content of adillinistration, consisted of educational 

programs, developing personnel, community relationships, and maintaining 

funds and facilities. 

The three skills required in the exercise of administration, on 

the horizontal axis, were determined to be technical skills, human skills, 

and conceptual skills. 37 Technical skills involved specialized knowledge 

and ability, including the methods, processes, procedures, or techniques 

that a principal would need in order to carry out his duties. Human skills 

involved ability to work effectively as a group member and to build 

cooperative effort within the staff which he heads. Conceptual skills 

involved the ability to see the organization as a whole; it recognized the 
38 interdependence of each unit and how it changes. 

(b) Identification of Administrative Problems 

Administrative problems of elementary principals from the 

Jefferson Township Simulation were identified by examining case studies 

provided by cooperating professors from several universities, by examining 

newspapers published over a period of several previous months, and by 

observing principals in action in various school settings. Ideas for 

problems were organized and classified under each of the aforementioned 
39 twelve cells. . 

(c) Development of Specific Incidents Based on Problems 

An incident is a description of a specific occurrence of a problem 
40 

in concrete terms. For example, one problem identified was community 

requests to involve students in activities not related to the school program. 

An incident developed to pose this problem was the receipt of a letter from 

a college professor requesting permission to use students of the simulated 

school in a psychological experiment. 
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(J) Develc;J~!.t of Tt<•ms From Incident 

Items were developed from incidents by preparing documents that 

presented the incident in an in-basket form. Many items were developed 

under the aforem.:!ntioncd procedures. The items finally selected were 

chosen by utilizing an adviaory group composed of school principals and 

administrators to consider \vhich of the cells each item belongs. Their 

recommendations resultc~d in the final distribution of 96 in-basket ite1ns 

in the twelve. cells of the grid as shown belot·l: 41 

'fechnical Human Conceptual Total 
Ski.ll Skill Skill 

Educational 7 6 6 19 
Program 

Developing 9 22 8 39 
Personnel 

Community 5 15 6 26 
Relationship 

Maintain Funds 6 3 3 12 
and Facilities 

TOTAL 27 46 23 96 

The Jefferson Township Simulation Materials have been used in a 

variety of ways. The most common usage has been to ask participants to 

which each belongs to assume the role of principal of the simulated school 

and then to confront them with a number of the in-basket problems, indicating 

their solutions in writing. Evaluation and discussion of the solutions 
42 

normally follow the completion of the problems. 



0 

-17-

Other Simulation Haterials for Educational Administration 

(1) Madison Simulation Materials 

Encouraged by the enthusiastic reception of the Jefferson Town­

ship Simulation Materials by professors of educational administration, the 

University Council for Educational Administration sponsored the development 

of additional simulation materfals for other types of administrative 

't' . d . 43 Du . 1966 d 1967 i dd't' t .. pos~ ~ons ~n e ucat1on. r1ng an , n a ~ 1on o rev1s1ng 

the simulation materials dealing with the elementary principalship, 

simulation materials were developed for the superintendency, assistant 

superintendent for business management, assistant superintendent for 

i . 1 . d h d h 1 . j 1 h' 44 Th nstruct~ona serv1.ces, an t e secon ary se oo pn .. nc .pas ~p. e 

name of the materials was changed at this time to the Madison Simulation 

M . 1 45 ater1.a s. 

(2) Monroe City Urban Simulation 

Prompted by the compelling nature of problems on the urban scene, 

in 1970-71 UCEA developed the Monroe City Urban Simulation Project (URBSIM), 

simulation of an urban school district. 46 The working papers for this 

project included: black studies in the curriculum, conflict between and 

among militant groups, planning and placement of school facilities, school 

system responsiveness to minority group demands, de facto and de jure 

segregation, community conflict and decision-making and many other intense 

and pervasive educational issues. 47 

URBSIM is by far the most ambitious simulation of reality-oriented 

materials in the field of education. Its development has been achieved 

through the close cooperation of a large number of scholars of educational 

administration and related disciplines from universities and other agencies 
48 across the country. The project seeks to build into its materials 

conceptual content relevant to the issues, rather than to leave the 

introduction of theory to chance. 49 The use of sequential problems is 

designed to introduce study of problems over a longer span of time, with 

the cumulative impact of previous decisions bearing on the learner's 
50 

action. 
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Another noteworthy characteristic of URBSIM is its flexibility 
51 of use. Selected components of the material may be extracted for 

specific instructional purposes, such as teaching educational planning 

or improving skill in responding to student unrest. Materials may be 

selected to illuminate adn1inistrative behaviour with respect to a particular 

role, such as principalship or superintendency. 52 

One interesting consequence of the simulation has been the 

development of other simulated materials that are synchronized with the 

Monroe City model but are focused on additional specialized tasks. 53 The 

basic model has served to provide the milieu in which other writers could 

base their simulations without creating a whole new set of background 

materials. A prototype simulation, centered in the "Monroe City" school 

system, has been developed by Brubacher and Shibles (University of 

Connecticut), and Gaynor (Boston University). 54 It consisted of a major 

event built around a "macro" problem area - the failure of a major school 

bond issue. The "macro" problem was made up of a number of issues such 

as school integration, interagency relations, curriculum and instruction, 

and general school finance which were based on the simulation materials 

of "Monroe City."55 

Other Simulations 

Although it is impossible within the space of this study to 

review all other simulations available in educational administration and 

related fields, a few do merit brief descriptions. 

A simulation developed by Bolton (University of Washington) is 

intended to increase skills in various phases of the teacher selection 
56 process. This simulation includes a description of a hypothetical 

school situation, a set of fictitious applicants, and response devices 

that require decisions and allow analysis and feedback to be made. 57 

The materials are designed within a decision-making framework so they can 

be used for studying and teaching the decision-making process. 58 For 

example, all decisions require a consideration of a hypothetical situation 

and a choice among alternatives (the fictitious applicants). The choice 

is made on the basis of predicting the consequences of the various 
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alternativcH (by csUm:1ting how a person will be evaluated at the end of 

the fi.rst yerr te3chinc) and then nssiening a value to the consequ~nccs 
59 predicted. necauRe the mAterials are designed in this decision-making 

framework, it js possible to compare the explicit criteria established 

h 1 1 . . . 1 . d b h . l . 60 
y a person wit 1 t Je cn.tcr~a l.mp 1.cate y , lS c 101.ces. 

Several simuJations have bc~en designed to train special educ<:"~tion 

administrators. The Special Educntion Administration Task Simulation 

(SEATS) game, developed by Sage (S yracuse University 1969), helps students 

increase their skill in dealing \dth typical problems confronting special 

education administ:r:J.tors. 61 Stevens and associates (Unh'ersity of Pittsburg 

1970) offer a simalator to train persons for leadership positions in public 
62 institutions for the mentally retarded. 

Additional simulation materials have been developed under the 

auspices of UCEA. These fnclude the simulation of.: 63 

a) Interorganizational problems between school districts 
and other agencies. 

b) Policy issues confronting school board members. 

c) A school of the future. 

d) Specialized organizational functions (planning). 

In Canada an in-basket simulation ex€•r.cise entitled, 11The 

Elementary School Principal," was developed by Musella and Joyce through 

the Ontario Institute for Studies in Education in 1972. 64 The programme 

is designed to simulate the problems that teachers, supervisors, adminis-

trators, and board officials at variouz levels of a typical education 

system might encounter :i.n real life. Presented in the form of in-basket 

items through letters, memos,and phone messages, the simulation exercise 

requirES some action on the pa=t of the person assuming the ro.:..; of the 

position being simulated. 

On the other hand, although many simulation exercises are 

available on the market for the training of administrators, none of them 

have been developed for the particular use of English speaking elementary 

sehool principals in the Province of Quebec. In fact many of the 

simulation exercises used in educational administration courses in Quebec 
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universities do not take into account the unique variables or values 

that affect the decision-making process of English speaking administrators 

in Quebec. Some of these variables or values include bilingualism, 

mandatory consultative mechanisms such as School Councils and School 

Committees, the structure of a school board, declining English-speaking 

enrolment, and many others. Therefore, there is a specific need to 

develop simulation materials that reflect the unique administrative 

variables that influences the English-speaking elementary school principals 

in Quebec. 
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PART 111 

METHODS AND PROCEDURES 

The purpose of this chapter is to describe in detail the 

procedures followed in developing and validating an in-basket simulation 

exercise. In the construction of the in-basket items, the steps under­

taken will be organized in the following manner: 

(1) Development ~f a Hypothetical School System 

a) Description of the school region. 

b) Organizational structure of the school board. 

c) Unique programmes of the school board. 

d) Description of the hypothetical school. 

e) Legal reference materials, policy handbooks and teacher 

union ententes. 

(2) Development of Simulated Problems 

a) Generating problems from Laurenvale principals. 

b) Classification of the simulated problems. 

(3) Validity of the Laurentide In-Basket Simulation 

a) Description of validity. 

b) Content validity. 

c) Establishing a universe or conceptual framework. 

d) The use of a panel of judges. 

(1) Development of a Hypothetical School System 

The following materials were developed or selected to represent 

a hypothetical school system: 

a) A concise school-community survey describing important aspects 

of the enviro~~ent of the hypothetical system was developed 

by selecting appropriate elements from the Laurenvale School 

Board in the Province of Quebec. 
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b) ,Legal reference materials such as Law 101, Child Abuse 

Law, were provided by selecti.ng legal reference materials 

commonly used by practicing elementary school principals 

of the Laurenvale School Board. 

c) Vital elements from the Laurenvale School Board policy 

handbook and board meeting minutes for the last two years 

were selected to describe the administrative policies of 

the hypothetical school board. 

d) Vital procedures from the North Island Laurentian Teachers 

Union's local entente were selected. 

These reference materials were organized together and written up 

as the I.aurentide School Board. A group of five selected, experienced 

English-speaking elementary principals examined the description for the 

purpose of determining whether or not a realistic simulation was actually 

represented. Suggestions for improvement were obtained and the background 

materials were modified to incorporate the suggested changes. 

(2) Development of Simulated Problems 

(a) Generating Problems 

Potential problems of administration were· obtained by calling for 

suggestions and interviewing with eight elementary principals 

experienced in elementary school administration in the Laurenvale 

School Board. An outline of elementary school administrative 

tasks as illustrated in the grid described by Hemphill, Griffiths 

and Frederiksen was given to each of the principals to assist the 
'If. 

recall of administrative problems. Some potential problems were 

also selected from the researcher's experience as a school principal 

with the Laurenvale School Board over the past ten years. 

(b)' Classification of Simulated Problems 

A total of 50 simulated problems were obtained from all sources. 

Once duplications were eliminated, 40 separate simulated problems 

remained and were analyzed and classified under each of the twelve 
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cells of the administrative scheme designed by Hcmphill, 

Griffiths and Frederiksen as illustrated below: 

Educational 
Program 

'Developing 
Personnel 

Connnunity 
Relationships 

Funds and 
Facilities 

Total 

Technical 
Skills 

3 

3 

3 

3 

12 

Human 
Skills 

3 

7 

6 

2 

18 

Conceptual 
Skills 

3 

3 

2 

2 

10 

Total 

9 

13 

11 

7 

40 

For each of the classified simulated problems, an in-basket 

item e.g. letter, memo, etc;, was lvt'itten and all relevant documents were 

included. The entire package is known as the Laurentide In-Basket Simulation. 

(3) Validity of the Laurentide In-Basket' Simulation 

a) Description of Validity 

In order to check whether the simulation has a link to reality, 

the concept of validity or the ability of-the simulation to 

·address itself to a stated topic was considered. 

The validation of any simulation or instrument, as is common 

in the behavioural sciences, :nust be indirect rather than direct. 

·In this study it \vas intended to establish a degree of face and 

content validity. 
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The first form of validity (face) is established by 

scrutinizing the items to see if they "appear" to represent the 

administrative tasks of an English elementary school principal 

in Quebec which they purport to represent. After careful 

examination with colleagues and thesis advisor, it was the 

researcher's judgement that the items do maintain an acceptable 

degree of face validity. 

b) Content Validity 

c) 

The second type of validity (content) to be established is 

the more crucial in that it was considered to be a sine qua non 

requirement of this study. By content validity is meant the 

ability of the in-basket simulation to sample a particular 

universe, in this case, the administrative tasks of an English 

elementary school principal in Quebec. It was intended to establish 

an acceptable degree of content validity in two ways. The first 

was a comparison of the universe of administrative tasks to 

previous research and the second was assessment by a panel of judges. 

Establishing a Universe or Conceptual Framework 

For the purpose of this study the universe of an elementary 

school principal's administrative tasks consisted of educational 

programmes, developing personnel, community relationships and 

maintaining funds and facilities through technical, human and 

conceptual skills as outlined by Hemphill, Griffiths and Frederiksen. 

In reading other works done in this area, it was obvious that this 

universe was consistent with factors identified by other authors. 

For example, The Madison Simulation Materials, developed by the 

University Council for Educational Administration, used a twenty-one 

in-basket item exercise that covered the areas of curriculum, 

teacher attitude, budgeting and public relations. 

Prompted by the compelling nature of problems on the urban 

scene in the early seventies, UCEA developed the Monroe City Urban 

Simulation that fit into the four major administrative content 

areas as established by Hemphill, Griffiths and Frederiksen which 

is also the basic universe of this current study. 



0 

0 

-30-

Brubacker and Shibles (University of Connecticut), and Gaynor 

(Boston University) developed a simulation exercise that was 

based on a "macro 11 problem, the failure of a major school bond 

issue. The "macro" problem was made up of a number of issues 

such as school integration, general school finance, interagency 

relationship, special education and curriculum research. 

Based on these comparisons the researcher was confident that 

the universe, "Administrative tasks of an elementary school 

principal" was adequately established. The next step was to 

establish the appropriateness of the in-basket items in sampling 

this universe, the Protestant English elementary school principals of 

Quebec. 

d) THE USE OF A PANEL OF JUDGES 

To establish the appropriateness of the in-basket items for the 

universe just described, five judges were selected to rate each 

in-basket item. Backgrounds of several potential judges were 

reviewed by the researcher. These judges were selected because 

at least four of the five had more than ten years of experience 

as principals and all four were experienced as a principal of an 

English elementary school in the Province of Quebec. In addition, 

as principals they had experience in diverse communities including 

urban, urban-rural and rural areas. They worked in school boards 

and schools of varying sizes; these sizes were representative of 

the smallest and largest English elementary schools in Quebec~ 

The researcher knew three of the judges professionally but did 

not know two judges; these were suggested to the researcher by 

colleagues working in the field of educational admi~istration and 

were objective to the researcher and the thesis work. 

The judges were as follows: 

a director-general of an English elementary school board from 

a group of three; 

a professor of educational administration from a group of three; 

three practicing elementary school principals representing 

different school communities from a group of nine; 
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Since all of the above five judges met all of the criteria 

described above, the researcher contacted them by telephone; 

each of the judges agreed to p~rticipate and received the materials. 

All of the judges showed either an active interest in the thesis 

work, positive personal experience with the use of simulations, 

or a commitment to the training and/or in-service of school principals. 

Based on the judgement of face validity, the conformity of the 

universe with past studies and the assessment of the panel of judges, it is 

felt by the researcher that an acceptable level of validity has been achieved 

for the Laurentide In-Basket Simulation. 

COLLECTION OF DATA 

Each of the five judges received a standard package of materials 

which included the following: 

1) 

2) 

Letter from the researcher including the purpose of the study 

and their role. Appendix A. 

Directions for the task of the judges including the description 

of the universe to be sampled and the scale.for rating the 

relevance of each item. Appendix B. 

3) Forty in-basket simulation items with background information 

on the hypothetical school system. Appendix D-4. 

4) Summary rating form with the listing of the forty items to be 

rated. Appendix C. 

5) An optional comment sheet on the background materials, the 

in-basket items, the rating scale and general comments. 

Appendix C. 

The forty items have already been identified as representing the 

various cells of the grid of administrative tasks of an elementary school 

principal according to Hemphill and others. The number of items in each 

cell follows the same percentage of distribution as outlined in Hemphill 

and others. 
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The judzes were given the forty items which the researcher 

already selected and classified according to this distribution. However, 

the judges did not know which items belonged to which cell of Hcmphill's 

grid of administrative tasks. 

The instructions to the judges called for a ranking of each item 

on the following senmntic differential scale: 

4 - very relevant 

3 - relevant 

2 somewhat relevant 

1 - not relevant 

The term 11relevant" was clearly defined as having both significant 

and demonstrable bearing on the administrative tasks of an. English-speaking 

elementary principal in Quebec. The judges read each in-basket item and 

rated it on the summary rating fonn. The judges were also informed that they 

were not required to form any solutions or alternatives to each in-basket 

item as part of the task. 

The package of materiAls was delivered to the judges by the researcher. 

The researcher initiated no contact with the individual judges during the 

rating period of ten days. The researcher called each judge after ten days 

and arranged topickupthe completedpackage of materials. Again no comments 

were actively solicited by the researcher at the time of the return of the 

materials. 
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l'l~ESENTATlON AND ANALYSJS OF DATA 
-·----------·-~-·------

a) Contc:1.~_t Validity of In-B:~skct Items 

The content validity has.becn previously established through 

the rating of relevance of each item by the judges. It had been previously 

determined that an average score of 2.5 out of 4 would be the minimum 

acceptable score. The results of all five judges' ratings of relevance 

were averaged to yield a mean score for each in-basket item. The range 

of the raw scores '"as recorded as well. A summary of the judges' indi vidu<1J 

scores, their combined rmoJ scores, range and mean can be found on Table 1. 

Since all in-basket items meet the minimu~ acceptable score of 

2.5 (Table 1), all items are included in the Laurentide In-Basket Simulation. 

From the table, high score items usually show a small range while low score 

items exhibit a wider range. It can, therefore, be inferred that low score 

items reflect inconsis.tency in rating by the judges. 

Only one item received a perfect score of 4 while no item 

received a lowest scol!'e of 1. This lack of scores at either extremity 

indicates that there is not total agreencnt among the judges in the 

selection of the most and least relevant in-basket l.tems. One possible 

reason for this lack of total agreement may be the judges' perception of 

relevance and i.nterpretation of the researcher's definition of relevance. 

For example, the optional comment data implies that the frequency of problem 

situation may have influenced the judges' rating. The implication is the 

higher the frequency, the higher the rating. Another judge interpreted 

relevance to mean the degree to which the principal is involved in the 

actual decision-making proces~. This judge rated by attaching the highest 

rating to the items in which the principal has the most decision-making 

responsibilities. Conversely, he rated the items lower in which the 

principal was least directly involved in the decision-making process. 

(For examples; see Judges' Optional Comment of Presentation of Data under 

Section B- Simulated In-Basket Items 20 and 31). 
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CONTENT VALIDITY OF IN-BASKET ITEMS - TABLE 1 

c < j:Q u A ~ 

Q) Q) Q) Q) Q) 
00 00 00 00 00 
'0 

~ 
"CC "CC 

~ ~ ~ .;J 
Q) Q) Q) Q) <1) 
J.l J.l J.l J.l J.l 
0 0 0 0 0 
0{ 0{ ~ 0{ ~ 

i j ~ ~ ! P:< 

1. French remedial programme 13 4 13 4 2 16 4-2 3.2 

2. Parent Volunteer ~ 2 13 4 3 16 4-2 3.2 

3. 30% French Programme P- 3 4 3 3 14 4-1 2.8 

4. Child Abuse 2 4 4 4 3 17 4-2 3.4 

5. Bus Stop 2 4 4 4 4 18 4-2 3.6 

6. Canadian Test of Basic Skills 4 3 3 4 3 17 4-3 3.4 

7. Bill 101 Students 2 3 4 4 4 17 4-2 3.4 

8. Non-Reengagement of Teacher 4 4 4 4 1 17 4-1 3.4 

9. Integration of Special Education Children 4 4 4 3 4 19 4-3 3.8 

10. Sharing of Resources 3 2 4 4 2 15 4-2 3.0 

11. Furniture Arrangement 
Q 12. SIMEQ Forms 

2 3 2 4 3 14 4-2 2.8 

2 3 3 4 1 15 4-1 3.0 

13. Teacher as Taxpayer 2 3 3 4 3 15 4-2 3.0 -
14. Outside Use of Gym Facilities 3 4 3 4 4 18 4-3 3.6 

15. Compulsory Transfer 4 3 4 4 4 19 4-3 3.8 

16. Conflict of Meetings 3 3 3 4 3 16 4-3 3.2 

17. School Budget 4 4 4 4 3 19 4-3 3.8 

18. Language Law Exemption 4 4 4 3 3 18 4-3 3.6 

19. Child Kept After School 1 4 2 4 4 15 4-1 3.0 

20. Bus Supervision 2 4 4 4 3 17 4-2 3.4 

21. Continuous Progress 3 3 4 4 2 16 4-2 3.2 

22. Government Milk Program 2 3 2 4 2 13 4-2 2.6 

23. Professional Day Activities 4 3 4 3 4 18 4-3 3.6 

24. Duration of Lunch Period 1 4 4 4 3 16 4-1 3.2 

25. Letter to Editor 3 ,3 4 4 3 17 4-3 3.4 

26. Underprivileged Family 3 3 3 4 3 16 4-3 3.2 

27. Community Reaction to Sex Education 3 4 4 4 3 18 4-3 3.6 

28. Belated Financial Request 4 3 3 4 3 17 4-3 3.4 
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29. Merger of Two Schools 4 4 4 3 4 19 4-3 3.8 

30. Encadrement 4 4 4 4 3 19 4-3 3.8 

31. Probationary Teacher 13 3-1 2.6 

32. McGill Summer Learning Clinic 18 4-2 3.6 

33. English vs French 20 4-4 4.0 

34. Request for Confidential Report 17 4-3 3.4 

35. \blunteer furceptual-Motor Programme 17 4-3 3.4 

36. Grading System 19 4-3 3.8 

37. Teacher Conflict 4 3 3 4 17 /+-3 3.4 

38. Bus Requisition Exceeds Budget 4 4 3 4 '• 19 4-3 3.8 

39. Jehovah Witness 3 4 4 4 4 19 4-3 3.8 

40. Coping with an E.D. Child 4 4 3 3 3 17 4-3 3.4 
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b) 

Table 11, the c.listrihu tion of means of items, is a visual 

presentation of the content validity of the /10 in-basket items. Each item 

achieves the minimmn acceptable score of 2. 5 for inclusion in the Laurcni.:ide 

In-Basket Simulation. The graph shows the frequency of the mean scores but 

no significant anAlysis can be m::~de of the number of items achieving any 

particular mean score. 

c) Content Validity of In-Basket Items Classified According to 
Hemphill'_p Grid of Administrative Tasks-----------

Tables 111 to V1 shm-1 the data collected \vith the 40 in-basket 

items classified under each of the 12 cells of Hemphill 1 s grid of administrative 

tasks. The number beside each item is the mean score of each in-basket item 

while the cell mean is located at the extreme right. The bottom figure is 

the mean for all items under a particular administrative content of Hemphill's 

grid of administrative tasks. The four content areas are: 

1) Educational Progra~mes 

2) Developing Personnel 

3) Community Relationship 

4) Funds and Haintenance 

Each item in each of the twelve cells of Hemphill's grid of 

administrative tasks meets the 2.5 minimum acceptable score for inclusion 

in the Laurentide In-Basket Simulation. Consequently, the cell mean score 

meets the minimum criter1onfor inclusion. In addition, the mean of each 

administrative content area meets the mYnimum acceptable criterDn. For 

example j_n Table 111, the administrative content area of Educational 

Programmes through various skill i terns shmvs a mean of 3.38. Each of the 

of the four administrative content areas falls between 3.29 and 3.5t~, and 

therefore, shows a ra-::ing between relevant and very relevant. Again the 

data shows each in-basket item meets the minimum acceptable criteria for 

inclusion whether or not any iten1 belongs to the particular cell to which 

the researcher has previously classified. The research data offers no 

information nor statistics as to "'hether or not an item has been correctly 

classified according to Hemphill's grid of administrative tasks. 

means 
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GRJ\Pll OF THE DISTIGBUTJON OF NFJ\NS - TABLE 11 
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EDUCATIONAL PROGRfu~ES - TABLE 111 

a) TECHNICAL SKILLS 

ITEM 3. 

ITEM 4. 

ITEM 6. 

30% French Programme 

Child Abuse 

Canadian Test of Basic Skills 

b) HUMAN SKILLS 

ITEM 7. Bill 101 Students 

ITEM 9. Integration of Spec. Ed. Children 

ITEM 19. Child Kept After School 

c) CONCEPTUAL SKILLS 

ITEM 1. 

ITEM 25. 

ITEM 33. 

French Remedial Programme 

Letter to Editor 

English vs French 

Average mean for 9 Ed. Programme Items 

MEAN 

2.8 

3.4 

3.4 

3.4 

3.8 

3.0 

3.2 

3.4 

4.0 

3.38 
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DEVELOPING PERSONNEL - TABLE lV 

a) TECHNICAL SKILLS 

b) 

ITEM 20. Bus Supervision 

ITEM 30. Encadrement 

ITEM 34. Request for Confidential Report 

HUMAN SKILLS 

ITEM 8. Non-reengagement of Teacher 

ITEM 15. Compulsory Transfer 

ITEM 21. Continuous Progress 

ITEM 26. Underprivileged Family 

ITEM 31. Probationary Teacher 

ITEM 37. Teacher Conflict 

ITEM 40. Coping with an E.D. Child 

c) CONCEPTUAL SKILLS 

ITEM 13. Teacher as Taxpayer 

ITEM 23. Professional Day Activities 

ITEM 36. Grading System 

Average for 13 Personnel Items 

MEAN 

3.4 

3.8 

3.4 

3.4 

3.8 

3.2 

3.2 

2.6 

3.4 

3.4 

3.0 

3.6 

3.8 

3.38 
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COMMUNITY RELATIONSHIP - TABLE V 

a) TECHNICAL SKILLS 

b) 

ITEM 10. Sharing of Resources 

ITEM 22. Government Milk Programme 

ITEM 35. Volunteer Perceptual-Motor Program 

HUMAN SKILLS 

ITEM 2. Parent Volunteer 

ITEM 5. Bus Stop 

ITEM 12. SIMEQ Forms 

ITEM 18. Language Law Exemption 

ITEM 27. Reaction to Sex Education 

ITEM 39. Jehovah Witness 

c) CONCEPTUAL SKILLS 

ITEM 16. Conflict of Meetings 

ITEM 24. Duration of Lunch Hour 

MEAN 

3.0 

2.6 

3.4 

3.2 

3.6 

3.0 

3.6 

3.6 

3.8 

3.2 

3.2 

Average for all 11 community relationship items 3.29 
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FUNDS AND FACILITIES - TABLE Vl 

a) TECHNICAL SKILLS 

ITEM 14. Outside Use of Gym Facilities 

ITEM 17. School Budget 

ITEM 28. Belated Financial Request 

b) HUMAN SKILLS 

ITEM 11. Furniture Arrangement 

ITEM 32. McGill Summer Learning Clinic 

c) CONCEPTUAL SKILLS 

ITEM 29. Merger of Two Schools 

ITEM 38. Bus Requisition Exceeds Budget 

Average of all 7 Funds and Facilities Items 

MEAN 

3.6 

3.8 

3.4 

2.8 

3.6 

3.8 

3.8 

3.54 
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d) High and Low Mean Scores - Tables Vll and Vlll 

Analysis of the individual items that received a high mean score 

of 3.6 or more as in Table Vll reveals no particular meaning. However, when 

the items are studied as part of Herophili's grid of administrative tasks, 

the researcher finds some pattern of meaning. For example, 9 out of 14 high 

mean items are part of Hemphill's human and personnel categories •. This 

implies that interpersonal skills are rated as "relevant to very relevant" 

tasks of an English-speaking elementary school principal in Quebec. 

Analysis of the individual items that received a low mean score 

of 3.0 or less as in Table Vlll again reveals no particular meaning. However, 

when the items are studied as .part of Hemphill's grid of administrative 

tasks, the researcher finds some pattern of meaning. For example 4 of 8 

low mean score items are part of Hemphill's technical skill category. This 

implies that technical skills are rated as "somewhat relevant to relevant" 

tasks of an English-speaking elementary school principal in Quebec. 

All of the above analyses of data are based on the assumption 

that the researcher's classification of each item into one of Hemphill's 

cells of administrative tasks is appropriate. No research data either 

supports nor rejects the researcher's classification. 

e) Analysis of Judges' Optional Comments 

Although invitations to comment on {1) the Background Material, 

{2) Simulated In-Basket Items, {3) Scale Used and, (4) General Comments, were 

optional, every judge commented voluntarily. Their individual comments can 

be summarized under two categories, (1) Positive and Supportive Comments, 

(11) Suggestions for Change. 

(1) Positive and Supportive Comments 

Individual judges referred to the in-basket items as having a 

good range and being both realistic and clear. Other subjective 

comments included positive feedback on the researcher's organization 

of the simulated background materials. Judges commented that 

the rating scale used was easy to understand and apply. The 

general comment of good range and relevance may refer to the 

day-to-day problem situation that confronts the English-speaking 

elementary school principal in Quebec and/or to the entire study. 
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Suggestions For Change 

Suggestions made by individual judges can be summarized in 

various categories. Firs~ly, one of the judges felt .the need 

for including more informal in-basket items such as telephone 

. interrtJ.ptions. Another judge referred to insuffi·cient back­

ground information on a particular item such as item 10. 

Format suggestions included dates on all items, notation of 

documentation on the original item and checking off the 

appropriate course of action on standard memo forms. 

Other suggestions for change revolved around the interpretation 

and explanation of the rating scale. For example, one judge 

implies that frequency should reflect the degree Qf relevance 

of an in-basket item. 

The judges did experience varying degrees of difficulties and 

discomfort with attaching a rating to items, probably not due to the 

researcher's definition of relevance but rather to the judges·' personal 

experiences as a principal. 

The judges' comments were voluntary although solicited. What 

they chose to comment on probably reflects what they considered as important 

and again is a part of the individual judges' personal experiences and 

attitude as an elementary school principal but also as a part of their 

present working position. For example,·one of the judges who.is presently 

a professor of educational administration may be more concerned with the 

format of presentation of the materials and so commented particularly in 

that area. 
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HIGH }ffiANS - TABLE Vll 

High Means: Any item which yields a mean of 3.6 or more is considered 

a high mean item. 

Item DescdEtion Cell 

5 Bus Stop Community-Human 

9 Integration of Sp.Ed.Children Educational Program-Human 

14 Outside Use of Gym Facilities Funds and Maintenance-
Technical 

15 Compulsory Transfer Personnel-Human 

17 School Budget Funds and Maintenance 
Technical 

18 Language Law Exemption Community-Human 

23 Professional Day Activities Personnel-Conceptual 

27 Community Reaction to Sex Community-Human 
Education 

29 Merger of Two Schools Funds and Maintenance-
Conceptual 

30 Encadrement Personnel-Technical 

33 English vs French Educational Program -
Conceptual 

36 Grading System Personnel-Conceptual 

38 Bus Requisition Exceeds Funds and Maintenance -
Budget Conceptual 

39 Jehovah Witness Community-Human 

Mean 

3.6 

3.8 

3.6 

3.8 

3.8 

3.6 

3.6 

3.6 

3.8 

3.8 

4.0 

3.8 

3.8 

3.8 
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LOW MEANS - TABLE Vlll 

Low Means: Any item which yields a mean of 3.0 or less is considered 

a low mean item. 

Item Description Cell Mean 

3 30% French Program Educational Program - 2.8 
Technical 

10 Sharing of Resources Community-Technical 3.0 

11 Furniture Arrangement Funds & Maintenance - 2.8 
Human 

12 SIMEQ Forms Community -Human 3.0 

13 Teacher as Taxpayer Personnel-Conceptual 3.0 

19 Child Kept After School Educational Program - 3.0 
Human 

22 Government Milk Program Community-Technical 2.6 

31 Probationary Teacher Personnel - Human 2.6 
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PART lV 

SUMMARY AND CONCLUSIONS 

This chapter will present a summary of the study and conclusions. 

It will also discuss some recommendations for further study. 

Review of the Study 

The English elementary school principal is faced with some very 

unique and individual problems and situations in the Province of Quebec. 

These unique problems or situations are often related to a set of "values" 

and "facts" as explained by Herbert Simon and outlined earlier in this 

study. But frequently these values and facts are neither that explicit 

nor that harmonious with one another. For example, the "value" that 

anglophone parents place on bilingual education may contradict the actual 

legislation of francization under Law 101. In addition, the elementary 

school principal in the English Protestant sector has somewhat unique 

and different parameters than his English Catholic counterparts. 

The researcher perceived the need to develop and validate a 

simulation in-basket technique reflecting the "values" and "facts" of the 

Quebec educational milieu. As a result, the basic purpose of this study 

was to develop and validate simulation materials in the form of in-basket 

items uniquely designed for use in the preparation of English elementary 

school administrators and in in-service workshops for practicing English 

elementary school principals in the Province of Quebec. 

The steps involved in developing and validating the Laurentide 

In-Basket Simulation included the following: 
·, 

(1) Development of a Hypothetical School System 

The Laurenvale Protestant School Board was used as the basis of 

the hypothetical school system. Background information such as description 

of the school region, organizational structure of the school board, unique 

programmes of the school board, description of the hypothetical school and 

any legal references and documents were included. 
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(2) Development of Simulated Problems 

In the creation of the in-basket items, a conceptual framework 

had to be designed whieh would give direction to the kinds of simulated 

problems to be included. To accomplish this, the administrative grid of 

Hemphill and others was used for this study. 

Forty in-basket items were generated by eight Laurenvale principals. 

Each item was analyzed and classified according to the adapted administrative 

grid. 

(3) Validity of the Laurentide In-Basket Simulation 

To establish the relevance of the-in-basket items, a panel of 

five judges was used. The judges were selected on the criteria of experience, 

school size, type of school communities, and personal interest or commitment 

to simulation in educational administration. The judges rated relevance of 

the in-basket items using a scale given by the researcher with the purpose 

of establishing content validity of the items for inclusion in the Laurentide 

In-Basket Simulation. 

CONCLUSION 

(1) The simulation background and reference materials developed as 

a part of this study were judged to be realistic and relevant 

to be included as background information for the Laurentide 

In-Basket Simulation. 

(2) All forty in-basket items based upon current and significant 

problems in an English elementary school in the Province of 

Quebec were developed and judged to be realistic and relevant 

to be included in the Laurentide In-Basket Simulation. 

(3) The validating procedures of using a panel of judges was considered 

to be objective and appropriate for the Laurentide In-Basket 

Simulation. 
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Recouuncndations for further study were based upon the research 

·data of the study and upon the literature reviewed, and upon the experiences 

of the researcher in designing and testing the Laurcntidc In-Basket Simulation. 

(1) The researcher recoma1ends that.: the Laurentide In-Basket 

Simulation be used as a mode of instruction with a group 

of students from t.:lte Department of Educational Administration. 

(2) Studies should be initiated for the purpose of comparing 

deci.sion-making alternatives in the Laurentide In-Basket 

Simulation with actual on-the-job administrative 

performance. 

(3) The feasibility of presenting the simulated administrative 

problems developed as a part of the study through media 

other than the in-basket technique should be investigated. 

(4) Efforts should be made to investigate the usefulne~s of 

the Laurentide In-Basket Simulation for pre-serviee and 

in-servicepreparation of other educational administrators 

in the Province of Quebec, especially English secondary 

school principals. 
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Dear 

23J Ro~;e Alm::t 
Rosc·llcre, Q:tc'b< c. 

February 1, 1979. 

Thank you for agreeing to participate in my simulation study. 
f.s you knO\-', I am Jeveloping an in-basket sinulation exercise for 
Enr,lish-spcaking eJ ei~entary school principals in Quebec and I need your 
essisln~ce in establishing n degree of (ontent validity. 

Enclosed you will find a set of forty potential in-basket items. 
~bese items, originally generated from tl1c experiences of ei~ht elementary 
school pd.neipnls of The Laurenvale School Bo.?rd, were among a grou~1 of 
sixty problem situations. Once duplications were elininatcd, only forty 
in-bvske:t i te;Hs \vere retained to represent the adninistr<itive tasks of 
tm Enel·!.slt-speaking eler.ic!Utary school principal in Quebec. 

The present task is to judge the degree to which these in­
basket itcr:~s represC'nt the adJllinistrative tusks of nn Engiish-spu.J<.j_:::; 
elementary principal in Quebec. This will be accomplished by the panel of 
five judges working independently. 

On the following pages you will find directions as well as tha 
set of {oJ:ty in-basket items to be judged. Should you require furth2·( 
:i.nfort.l~1tiou pl~.ase do not hesitate to cnll me. I shall b<:, pleased to 
pick up your completed analysis on Tuesday, February 13, 1979. 

The results from the panel of judges \\'ill be made availabl~ 
to you ~t th0 concJusion of this study. E'-!am:hile, many th.:ml:s for 
your as~istance. 

Yours sinGcrely, 

~-~ 

-~~ 
Robcrt Lo 

RL/kp 

Homr.: 621-3 ~v. 2 
OH lCL': 759·-1600 01~ -:3~1!1-~!,27 
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D 1 I~ r::CTl Ot: S 

For the purpose c[ this study, the universe of the 

adminif.:trative tasks of no EngliGh-spcaking 

elementary school princi1,al in Quebec consists of 

two parts: 

a) Administrative Content 

Educat:1on,ll Programmes 

Developing Personnel 

CoU1lllunity Helationship 

Maintaining Funds and Facilities 

b) Administrative Skills 

Those skills are required in th<! exercise of 

these administrative tasks. ·They are: 

Technical sktlls 

Human skills 

Conceptual skills 

In canbining the two parts of the. adm5.nistrati.ve 

tasks together, a grid such as che one beloH is 

'formed: 

Technical Human Conceptual 
Skill Skill Skill 

---
Educational 
Progrumme 

Developing 
Personnel 

----~ --- ·------ f--· 

Community 
Relationship 

--
Mainta:tn Funds 
& Facili t ie.s 

I I 
~---·-------- _l 
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This grid, with its t\.Jel vc distinct cells, in 

effect, repn:!sents the universe of administrative 

tasks. The forty in-basket items arc samples of 

this universe. 

The specJfic cell of the universe to which each 

in-basket Hem is directed has been identified. 

The frequency of in-basket items by each cell is 

a reflection of the in-basket items originally 

generated from Laurcnvale principals. 

To judge the degree to which each enclosed in-basket 

simulated item represents the administrative tasks 

of an English-speakinij elementary school principal 

in Quebec. Solution or alternative to each in-basket 

item is not required of the judges. 

Read each in-basket item and indicate your judgement 

by checking one of the boxes provided in the summary 

rating form. The term "relevant" implies both 

significant and demonstrable bearing on the administrative 

tasks of an English-speaking elementary principal in 

Quebec. 

The following scale will be used: 

4 the in-basket item is very relevant 

3 the in-basket item is relevant 

2 - the in-basket item is some-.:hat relevant 

1 the in-basket item is not relevant 

Should you wish to make suggestions on any particular 

in-basket item, background material or on the scale in 

general, your comments would be appreciated. For your 

convenience I have attached a folin for this purpose. 
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SUNH\RY f:J\T ElC !'01\1'·1 

'IN-BASKET ITEHS ,___...,. t-· 

4 3 2 1 r--r----- t-·-

1. French remedial prograu.mc 

2. Parent Volunteer 

3. 30% French Programme 

4. Child Abuse 
f-· 

5. Bus Stop 

6. Canadian Test of Basic Skills 

7. Bill 101 Students -
8. Non-Reengagement of Teacher 

9. Integration of Special Education Ch'ldren 

10. Sharing of Resources 

11. Furniture Arrangement 

12. SIHEQ Forms 

13. Teacher as Taxpayer 

14. Outside Use of Gym Facilities I 
15. Compulsory Transfer 

16. Conflict of Heetings ........._. 

17. School Budget 

18. Language Law Exemption 
'-- ----- "-------

19. Child Kept After School 

20. Bus Supervision 

21. Continuous Progress 

22. Government Hilk Program 

23. Professional Day Activities 

24. Duration of Lunch Period 
~ 

25. Letter to Editor 

26. Underprivileged Family 

t=_, 
• -++-r----1 

27. Community Reaction to Sex Edueation 

28. Belated Financial Request 

29. Mer[..;,\r of Two Schools 
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4 3 2 ~--I ··-
31. Prohntion:Jry Tc•acher 

32. HeGi 11 Sumlll(:r LearniPg Clinic 

33. English vs French -
34. Request for Conficlcutinl Hl:port -
35. Volunteer Pcrccptual··Hotor Prognnnmc --
36. Grading System 

37. Teacher Conflict -
38. Bus Requisition Exceeds Budget 

39. Jehcvah h'itncss 

40. Coping \vith an E.D. Child 
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(OPTIONAL) 

Simulated In-Basket Items 

Rat:ing·sc;lle Used 

General Comments 



-56-

THE LAURENTIDE IN-BASKET SIMULATION 

Robert H.K. Lo 
McGill University, 1979. 
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LAURENTIDE IN-BASKET 

SIMULATION 

DISCUSSION LEADER'S GUIDE 
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DISCUSSION LEADER'S GUIDE 

The purpose of this training exercise is to provide a realistic 

and productive educational experience for English-speaking elementary 

school principals in Quebec, students preparing to be elementary school 

principals in Quebec, and any other group of people interested in examining 

some of the critical issues pertaining to elementary schools in the 

Province of Quebec. Although Laurentide School Board and Rosedale Elementary 

School do not really exist, the items in the principal's in-basket are real 

ones, supplied by elementary school principals in several different schools 

under an English-speaking school board. 

The kinds of learning to be derived from the use of this in-basket 

simulation can be of different types and on different levels, depending 

on the objectives that are set. One level of learning - perhaps the 

simplest one - is the substantive one. The various items in the in-basket 

were selected to represent the kinds of issues that will certainly have to 

be met by English-speaking elementary schools in the years immediately ahead. 

A glance at the in-basket items will reveal such substantive issues which 

are unique in Quebec as the following categories: language laws, mandatory 

consultative bodies, declining enrollment, adherence to local entente, 

government directives, and many others. 

In addition to discussing the substantive issue in the various items, 

a group could well view the contents of this in-basket set from another 

perspective. There are a few broad themes running through the different 

combinations of items that could very profitably be highlighted at some 

point of the discussion. For the purpose of this study, the universe of 

the administrative tasks of an English-speaking elementary school principal 

in Quebec consists of two parts: 

a) Administrative Content 

Educational Programmes 

Developing Personnel 

Community Relationship 

- Maintaining Funds and Facilities 
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b) Administrative Skills 

0 Those skills are required in the exercise of these 

administrative tasks. They are: 

Technical skills 

- Human skills 

Conceptual skills 

In combining the two parts of the administrative tasks together, a 

grid such as the one below is formed: 

Technical Human Conceptual 
Skill ·Skill Skill 

Educational 
Programme 

Developing 
Personnel 

Community 
Relationship 

Maintain Funds 
& Facilities 

This grid, with its twelve distinct cells, in effect, represents the 

universe of administrative tasks. The forty in-basket items are samples of 

this universe. 

The specific cell of the universe to which each in-basket item is 

directed can be used as a springboard for discussion on the many administrative 

processes that are involved. 

It is important for the discussion leader to be a discussion leader, and 

not a one-man show. Full participation by the school principals in 

the group will make the session more likely to be an effective learning 

experience. The discussion leader's role is to ask appropriate questions, 

encourage participation on the part of all members of the group, gently 
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brlnu the group bnck to the topi.c when it r;trays therefrom, and - when 

it seems advif;able - supply information that '"ill contribute to the group's 

thinking. The best way for the leader to kill the session is for him to 

dominate the discussion by lecturing to the group or indicating his approval 

or disapproval of every alternative that ruen1bers of the group manage to 

make. 

Furthennore, the leader should assume both the freedom and the 

obligation to develop alternative approaches that may be more appropriate 

in a particular situation. For example, any one in-basket item could 

serve as a catalyst in the development of an entire session devoted to the 

problem surrounding one particular issue. If time limitation is a serious 

constraint, a tHo-·hour session could be devoted to a few selected items. 

Also, items from any one of the t~:velve cells of the grid described could 

be chosen to form a package of materials that focus on one particular 

administrative process to be viewed from several different roles. 

The primary purpose of this type of training is to broaden the 

perspectives of school principals and students; consequently exposure to 

many points of view is essential. The discussion leader's job :is to 

bring out those many poin~of view and to use his expertise in raising 

questions and occasionally in supplying a needed piece of information that 

is germane to the discussion. 

Adapted from: 

1) National Education Association, 
\-1ashington, D. C., 19 70. 
Discussion Lead~r's Hanual, 
Shady Acres In-Bask2t 
National Association of Elementary 
School Principals. 

2) D. Musella & D. Joyce, 
Conductin; In-Basket Simulation, 
A Handbo_?k fC?._c Horkshop Leaders, 
The Ontario Institcte for Studies. 
in Education, Toronto, Ontario, 1973. 
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SUMMARY OF RESPONSES TO LAURENTIDE 

IN-BASKET SIMULATION 

In the space below, summarize the action that you took in response 

to each of the in-basket items, and give the main reason for your action. 

ITEM 
NO. ACTION REASON 

1 

2 

3 

4 

5 -
6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 
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ITEM 
NO. ACTION REASON 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

38 

39 

40 
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THE LAURENTIDE SIMULATION ··BACKGROUND MATERIALS 
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LAURENTIDE SCHOOL REGION 

Laurentide Region, a "bedroom" community with a population 

of approximately 500,000 of which 101! are anglophones, is spread over 

2500 square miles of mixed farming country. The region is situated 

near a large metropolitan area which has the usual diversified industry 

and numerous major companies which employ much of the work force of 

our school community. Many small lakes to the north .provide summer 

recreation, and the winter skiing industry in the Laurentians are 

well established. 

The general population has been decreasing slowly for the past 

five years due to lower birthrate. With the provincial election of 

November 1976 where the Parti Quebecois has been elected, many anglo­

phone families have been moving out of the community and indeed the 

province. The decline is further aggrevated with the passing of Bill 

101 in 1977 drastically reducing many non-Catholic immigrant students 

from enrolling in English schools. This steady decline of English, 

Protestant enrollment has been a concern to school administrators. 

The Catholic counterparts who are francophones are administered by 

three separate school boards which include over 50 French Catholic 

elementary schools. The relations between the English Protestant and 

French Catholic systems are businesslike - e.g. student registration 

frequently causes concerns for parties involved. 

The region's economic life and much of its social and cultural 

events centre on the large metropolitan cities of Montreal (population: 

25 million) and Laval (population: 1.5 million). Economically, .Laurentide 

is a heterogeneous region. Its population includes a few rich (annual 

income at or near six figure bracket) and a few poor (annual income low 

enough to qualify as welfare cases). But most of the people fall in the 

income range of what is frequently called "the middle class". 

Since the anglophone population is rather limited as well as 

the region being so widespread, only three local newspapers, The North 

Star Gazette, The Victory and Jolliet News, promote local issues. In 

BACKGROUND 1 
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many instances English school.:; apart fr<•m local churches arc, in f!ffcct, 

the community centres of those! loc::~l nn'as. Community activities that 

use school facilities inclnc.le major<!llrs, scouts, guides and informal 

athletic events. 

BACKGROUND 2 
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LAURf.NTIDE SCHOOL BOARD 

The Laurentide School Board administers nine schools with a 

student population of 2500 and a teaching staff of 107. There are 

three secondary schools, one of which is comprehensive, in the area. 

These secondary schools are administered under the North Shore Regional 

School noard. 

As a result of Bill 27 in 1972y three local boards united to 

form Laurentide School Board which is responsible for elementary 

education only. The school board is composed of eleven commissioners, 

elected by the people for staggered three-year terms. These commissioners, 

together with the commissioners of an adjacent local board, form the 

North Shore Regional School Board. In effect they frequently wear two 

hats. 

During 1976-77, Laurentide like any other boards, has been 

affected by teacher strikes and it was only in early March 1977 that 

a global entente was finally signed between the government and PAPT 

representing various Protestant syndical units. According to the 

entente many issues such as class size distribution, consultation, 

transfers and encadrement are to be reached between the local employer 

and teacher's syndical unit. The two years of negotiation or lack of 

it has left many scars on the relationship between teachers and board 

administrators. 

Although the teaching atmosphere has not been most congenial, 

there is relatively little turnover in the teaching staff. Part of 

the reason lies in surplus teaching personnel in most English school 

boards. Another reason for the relatively little turnover, with few 

exceptions, is due to members of the staff living in the community where 

they work. 

During the past few years parents of Laurentide have remained 

fairly neutral in the dispute between teachers and their employers. 

Nevertheless, they expect the schools to serve them well in achieving 

the goals they have for their children. Pursuit of the goals they 

have for their children sometimes takes parents in different directions 

BACKGROUND 3 



-67-

on some educational lssu~H. But the need for adequate financial 

support of the schools is recoenized and in expenditure level the 

Lmlrc'nt ide School Boa nl is qui Le a bit above the median for the 

Province of Quebec. 

The edu<.<ltioni:il philosophy outlined by the Director General 

two years ago that has guided the developnent of the school system 

has received the support of the professional staff and has been 

regarded us sound by the c01mnunity. There have been questions and 

differences from time to time, but there has been no serious challenge 

to the ~1ilosophical orientation of the school system. 

Like many other communities, Laurentide in recent years has 

introduced both French immersion and bilingual programmes. Approximately 

one quarter of its 2500 students were involved at the end of the 1977 

school year. Parent groups, including the organized School Committees 

of all the schools and the less formerly constituted neighbourhood groups, 

have generally lent: their support to these progranunes. On the other 

hand -reaction from teachers has not ahvays been favourable. Two major 

reasons are involved. Firstly, anglophone teachers realize that 

expansion of these special French programmes would reduce job opportunities. 

Secondly, through natural selection, students who remain in the angle­

phone programmes have generally been rated as less.capable than their 

counterparts which the teachers claim result in lower standards in class. 

They also complain that siphoning out students for these special French 

programmes creates many bridge or combination classes in the English 

sector. 

BACKGROUND 4 
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YOUR ROLE 

As of now, you are Albert B. Farmer, Principal of Rosedale 

Elementary School in St. Francine. You have just returned to your 

office after a three day absence while attending a supervision workshop 

conducted by DEL (Division of Education Leadership) of McGill University. 

The day is Thurs~ay, May 11, 1978. The tine is 8:30 a.m. You have 

no scheduled meetings today although you are expected to attend an 

important but regular principal's meeting tomorrow at 9:00a.m. You 

are expected to handle the usual business of the day in addition to 

matters that came up during your abserice. 

The materials in your in-basket we're placed there while you 

were away. Before starting on the in-basket items with which you are 

to deal, read all of .. the background materials that follow. For each 

item, take whatever action you think is appropriate. Record ypur 

actions; together with your reasons on the Summary of Responses form. 

BACKGROUND 5 
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YOUR SCHOOL 

Rosedale Elementary School is eighteen year:i old and is 

near the centre of St. Francine. Three major ethnic groups come to 

this school, namely. English, French and Indian. 

The school has distinct types of programmes: (a) regular 

English programmes, (b) a French programme for French Protestants. 

(c) a French immersion programme at grade 5 and 6 levels. 

Enrollment is 310 with 80 students in the French Protestant 

sector and 58·students in the immersion classes. All classes are 

self-contained. The school has a principal, two part-time custodians, 

a school secretary, a guidance counsellor and a school nurse who both 

visit the school one day a week. 

About 92% of the students are bussed in each day and these 

students remain in school for lunch. Three local supervisors look 

after the children during the lunch period. 

BACKGROUND 6 
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SCHOOL PlmSoNI-lEL 

Prind.pal: Alberr. B. Farmer 

You are n"aring the end of your third year as 

prind.pal of Rosedale Elementary School. 

Previously you were the principal of another 

Laurentidc school for four years. Prior to 

being an administrator, you were a teacher for 

five years. 

School Secretary: Jean Sparks 

Mrs. Sparks has been the school secretary for 

this school for the past nine years. She 

lives within the school community and knows a 

great deal of community affairs. 

Head Custodian: Mr. Henry Barnes 

Third year at the school. This year he has been 

allotted only a part-time schedule. 

Evening Custodian: Hrs. R. Roselli 

Kindergarten 

First year as the evening custodian. 

TEACHING STAFF 

Miss Harianne Jenkins, 2 years total experience at 

Rosedale. She teaches two classes of English 

kindergarten. 

Madame Sylvie St. Jean, half-time kindergarten 

teacher at the francophone sector. She is presently 

completing her Haster's degree on a part-time basis 

from Universite de Hontreal. 

BACKGROUND 7 
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Grades J and 2 

Grade 2 

Grade 3 

Grade 4 

Grade 5 

Grade 6 

Special Education 
(E.D.) 

French Specialist 

French Grades 1-2 

French Grades 3-4 
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MrR. E. MacDounld, 32 years total experience, 

18 at Ros~dale. 

Miss E. Gill, no previous experience. 

Mrs. D. Fenton, 1 year, no previous experience. 

First at Rosedalc. 

Mr. John Forest, 18 years total experience, 3 

at Rosedale. 

Mrs. R. Goldman, 5 years total experience - 5 

years at Rosedale. 

Mrs. E. Allen, 33 years total experience, 18 at 

Rosedale. 

Mrs. N. Gray, 8 years total experience, 4 at 

Rosedale. She is also part-time physical education 

specialist. 

Mr. J. Clarke, 5 years total experience, 2 at 

Rosedale. He is also part-time science teacher. 

Mrs. W. Jones, 6 years total experience, 2 at 

Rosedale. 

Mr. Jean Desjardins, 15 years total experience, 2 

at Rosedale. He is chared with a neighbourhood school. 

Madame F. Potvin, 5 years total experience, 1 at 

Rosedale. 

Madame J. Levesque, 2 years total experience, both 

at Rosedale. 

BACKGROUND 8 
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Free l"low 

Grade 5 Immersion 

Grade 6 Immersion 

Librarian 

Guidance 

School Nurse 
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Mrs. D. Samson, 8 years total experience, first 

year at Rosl~clale. 

Mrs. G. O'Toole, 19 years total experience, 5 at 

Roscdale. 

Mrs. D. Cloutier, 8 years total experience, 1 year 

at Rosedale. 

Nr. R. Simms, 5 years total experience, 2 years 

at Rosedale. 

Mrs. J. Crawfor', 2 years total experience. 

First year at Rosedale, part-time. 

Miss Joan Schwartz,S years total experience, 1 year 

at Rosedale - only one day a week. 

Mrs. Aileen tllller, 1 year total experience, 1 

year at Rosedale, only one day a week. 

BACKGROUND 9 



-73-

0 

THE LAURENTIDE SIMULATED IN-BASKET ITEMS 



Mr. A.H. farmer 
Rooedale Elementary School 
10 Turgl!on 
St. Francine, P.Q~ 

Dear Hr. Farmer: 

17 Ste.Rose Blvd., 
St. Rose, Quebec. 

Hay 9, 1978. 

Hy son, Donald, is in the second year bilingual program::ne in your 
school. During tht~ past eight months, I've noticed that his marks 
in th~ subject arens \vhere French is the laneuage of instruction 

mve been deteriorating consistently. His performance in subject 
art~as \vhzre English is the language of instruction is consistently 
above avE:rage. 

I k1ve spoken to Donald' s French teacher \vho feels only extra help 
in F1·ench cnuld al).evia te the problem. However, she added no 
ren~ecli;zd programmz in Frr;nch is available at school. I cannot agree 
wlth svch policy. I believe that uhen the prog:n:mme v.1as first 
implemented three years ago, probl2~1s such as the one my son is no'" 
exper:i.encing sho1;ld h3ve been anticipated and alternatives be 
provided. Therefore, I feel strongly that the school is responsible 
in providing some sort of remediation for my child in Freuch. 

Yours truly, 

Item 1 
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Background 

This year for the first time in the history of 

Rosedale School, with the School Committee, the School 

Council and the principal's help, organized a parent 

volunteer programme. Each teacher was assigned a parent 

volunteer two mornings a week. 

The parent volunteers were carefully screened 

and attended a brief orientation programme before they 

began their work. This is the first complaint that has 

been brought to your attention. 

Item 2 (a) 
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OFFICE Of THE D!RECTOR CE;H~inL 

TO: Principals 

DATE: 

lHrec.:t.or of Instructional Services 
Supervisor of French 

Dr. J. HcKay 
Director General 

~1ay 10, 1978 

-----·----------·---------

At the Co,Jncil of Cc1::n:l.ssion-::.rs r:K:eting l<.wt evening, a 
gre<-!t c!L~al of cui1ccrn was expressed by the comrr.issionern o·.rer 
our optinnal bilinguo! progra~nc. Through the discussion, they 
have made th-?. folloHing recmt:ili2<H1ations: 

1) thot a 30% French progra;nme be available to all 
Grade oue students next year. 

2) that the proposed 307. programme be expanded by 
one grade per year. 

It is my desire that these rcc::n::mendationG be implemented 
early in the ensuin~ scbool year, as I feel that French teaching 
should be the pd.ori ty of our sdwols. 

Therefore, I vTOuld l:ik~~ to r1eet with you next Honday at 
9:00 a.m. to discuss the rationale w1derlylng this proposed 
prograr.:ine. 
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fonn 

- Your Information 

- Suggested Reply 

~Your Recommendat :ion 

_ Please Return 

_ Your files 

Mr. Farmer, 

I'm afraid we have a serious student-parent problem. I think 
we should consider following the child abuse procedure set out by the 
government. 

One of my students, Karen \valker, is apparently being beaten 
by her father. She has come to school in tears several mornings this 
year \-Iith bruises on her face, arms, legs and back. After much encourag­
ing, she finally tells me that the bruises have been inflicted by her 
father when he was under the influence of alcohol. 

From what I can gather from Karen, her father is a heavy drinker 
and occasionally flies into an alcoholic rage during which he loses all 
control of himself. It is during these spells that he beats Karen. 

I have no reason to disbelieve Karen. She is a conscientious 
student, has good recommendations from her other teachers and appears to 
be well-liked by her fellow students. 

I asked Karen what she thought of the idea of my calling her 
father to ask him to come in for a talk with me. Karen' s reply ·was that 
she thought he would not come and that she feared he might react violently 
toward her for telling someone about the beatings. 

Sorry. no help from Mom. She died two years ago. There is a 
housekeeper, but she leaves about the time when Hr. Walker comes home. 
There are no other children in the family. 

~--
. 

Ite1n 4 
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r(·uul; :_ i~ 1 i.1 :1 rr_~r\-·z~ i:·t C,:r:,.:;i·(· },.r ittq)u~ l·,L 
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<hy of tl 

\\'j{],!;J tb~· , .. 
ri:~~-- t 1·{· ~~y;: 

()1. tl'11··-~ ',·,t tl,;, .OJ•t"'\ ;, .• , •. ; (;;' ~ <..•)t·j··ll '-'{')'--
~ ". " • ' j ., 'U • • .. ... ... • • l' • ' " t ' 

·d.dv tWL'I";ty-fou:· h·ur:; ]'\'l' (by, ~\Tl'.J' 

' 1J; TJ'J,··. !1,-l· ••• (·;·'tfJ)· (·11' 11:•: cl···l···r"'" ... ·,·, .. n 1··,,, l·)l' ,,,.r•.::•"'"t~>-1 f:Jl' ·--·--·~ "" ~ ~ ~ \. ~ .t 1.... L .... ,_)'<~-l\..~ •' ,,\ •• !\.... - I' ~·•.\... ...... lf!.. -· ~-

acts du:·;;:~ in J(:J.d f:~ith i:1 the p~ rf.JniJ:ll~cc· of l1i:: d;:tic~~. Such 
per:;on~; m;,,v, h~· :dl the k•,r<J rn::.~:u::; il;c.•y d~·PLl n•··:'e.<:-,::,ry, inquire 
i!tto <.ln)· J:::t'c;· \'.itl!in th·1r juri:.:rl i:..:n. ';';;~:y l~1:l)' t·ntcr any 

• l . ) . \ ) . ,. 'l' ' < J })ren1Jf;cs or p.a~·c P1 \r.nc~J t !Cre 1s rt cn11f~ \\'nr_~~P. ~:(:t'UrJty or (d~~-
veloplrl~·nt m;.:y be tonsid(·red to t>lid::dJgeruL · 

~t·;';. E\'f.:ry per~~on who to answc·r a prrson im·~:stir;~t· 
ing by virtu(; l•f ~~'ci irm 85, hindcrs his \\'ork, mi:-d2ads him or 
attcrnpt~. to do so, is guilt:: of an offence. 

:t ';{ ~ f .. cop:/ of cv~·ry l~1t .. "rn:~ 1 by .. }:1 ~.? of 2. Z·G :·J ~~.~ sc~,,·i~e cent ~·e 
l"C1 g<~rdin~J: :i-:.~: p~·u1 ?cl ion nf yvulh and the apj:;1ic:1t~o;; of this act 
mu:;t r(•n•;;;r:lcd to tik Comitc, to th.: re;ri,;>;;;tl C·ll.lll·,:'ii, to th~ 
J\~ini~t1·c tk: :di~drc~; ~:ociales and, UJlO:: reqt;r·c~t. to the child and 
bJs p~1n:n~s. 

CHAPTER IV 

Dl\'ISJON I 

:!-~~. Fo:· tlw p:n·pc•sf':~ of thi; aci .. tb! :~eeurily o:· di~\·elon-
ment of~ child is coJL;idvn:tl to be~ in where;, in rnrticuh;r, 

(a.) hi:; ] >:•.rents <'ti'<.' 1 L\ld, no c~n c him or $Ct'k to 
be rid b;'li '!' d J'(} ot 1i''l' l'r•l';.; lll :;:; j•,l·i'"'" {•' l ... 'Jr ,.:,.,1 . 

• {. .. ' ' - • - ~ .... "'- ~- ~ \, ~ ,. • l. \". t;) .. '' t \. .l J l • ~ f 

(b) l m.~·J:t al ''i' f'!:wtim,~· l (!,;n•Jnpn; c•nt or hi~~ l1c:~H h is 
by t~:c• i~~P;;ltiun in \Vhich hr~ is l~11~tj1:~t~;!v~~d '"r tht~ J;·tck of On·;:;:' '.•l 

appr.•r:. 
( (' ';• 1! 0 ;: r:\·.•q i''t•:l (If l l,r, J•"i''<i •.•• ;,,·l· (''J''·''!l .• l, inl'. r·f11'r,., "J'•')l'{l''l'l.::Jt·~ • '\ _, ~ L'• ...... J ><I'- '\>,,' •• ~~~ -~ •• , .\ .t ~ ..... '- l .... (~ '! j. (. \,, 

to !,;,~PP·"'> 'ljJ'' 10 t 1•r• J'""·.l'l'·re~· 'Jf )··,·,.. ~''''1';!.,,. J .I • 1 • , ' ~) C- \ , A • ._ , ., "- \.. .i. •- , . ._' \, l .1 .,) ~ ("' · J •. 
0

.,. J 
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(d) Lr• i~; i11 th,· ;': .1\ rl,! of:~ p:·r:>1!: ·.dt\N' Ld::t\'irlll)' ()J' wav of 
lift l'''·at•: a ri: L (1f .,;r ~·;! •JJ' l'!.::: i:·;:! lb:;.·.vr !".,;·the child: 

(I') Ji,• i;-- <J: 1·l: llc'.: ;;,,,; i: .. ,.. l!i,; :~ttt·nd ~;clwoi or i:; fn~-
. q l1 t! l! tly ~I h '': ll \'. i l h o) t.l l't ; I::!) !J: 

(f') L: i:.; ll:c \' l'd .. ··.: :1: · :•.' '': dr lw i·: :·~:Lj~·C't tr) phy:'.kal 
ilJwtrv;ill!iVll~ tiil't•:~~Ji '~ ·~l nr L'":~ 

(!f) k· );;:,; ;;f•J'J(t~L; hc•:J 

(h) lJv i:-:. ftJr,·,;d (11' i1 ; 1· ,, 

to lds :~! t'\!J:.Pi h or tn }' ··r~-·ul-nl 
un;~,·('(•pt<:bl~· for hi,; :,f·,e; 

(i) he lt·a vc•;,; :t re!Tpt ion c(;! Jt re, a foster f:1 mily ul' his own 
home wit lwut ;wti Hlri:::tUon. 

~~~L E\'ery p..: ;·:·on, C\t'll OLC' h:1vinr; pti\·i~e~~ed informal inn, 
\\'hob:; rc:;:;on;·i)J .. · c:;:t_:::(: to i;;•ye ,Jt \],e ~d:u:·it v or d~·v(•!on· 
l·n"J•l uf 'l c·1.;:l' ; .. t.'l 1~->r'·'t''" '":' 11'''1 tl. "' 'l'''''nl·.,., (J't- .,:, .. lf,l"''J1l r· ·~~~· ~c.,, L .!Uti L.> > ,,. -~"')d. n.t.!.d ·'-• J h.(." J't-. tJ<U.<•-:.: ~~J .1. l 

t • ~ '' • l 1 1 , I . . I ' f } ~~·c.Jon .k,. !:.:. xr~;:J:, tn onn;; L:r~ sltuntwn to tllr.~ ~t~enlwn (I t ~C" 
d:rcct or •.nt hout o~·lay. 

EYel'y pl'ofN·;~;ion:d wl:o, by th8 \'l."ry natur(· of his profes~:ion. 
provi,l1·s C'H\:' nr any ol L!:r fonn (,f a:<:-;istanrc~ to {·hi!clren <!lll.l who, 
in I !w d!::ch:l.I'[':C' (If 1 d ;!tic:', h··:~ r~·;;.~(u;;t!:Ie c·hW'<.: to b(~]icve t •wt 
t!'!t> rc·ellrity or tk':•' :mcm of a child i:-> in d:'!lPl:.r witl1ill tlH:. 
1l1t~;.nu (Jr p"1r~):'.r:-;_p:: u ~ b, (\ (l~ e.{/,/, c,r [ of~(~~-ti~Ht i;S i;-; bcund to 
twin~~ l :;itllatiu:; t•) lho nll.f:illi·:nl of Uw clit'l'dCr without d:hv. 
'j'}'·r> , .. , .. !"' • I·J!·~··r·>tl·,,.l ·'t'''l l'll•P' ""'' Cl'l1"1l 11\1 '"·'· (·lf n11 '''~t· ·.'t·l;j.,t· J- <-'~t~i •\. \.}• • ~,t• ··l '-" ' ...... . ~l..i1 'j ;,! ' <...-·~· 4. {( '--"~· t.~ ·J;J • ._ 

l11 Pl'lt '<l'J\' t,•:t·,.··!·;•" •;·· ·· 'l'' '\• ,J:, .. ·,,.I,'l'1 \;·h(t. 1·1, t·~,~ (l:._.,,'!l'll'"'' (lr l,:s 
~- "' ('! .. ~ -'"""'~~" \.! (t• ,.) L-· •·"~-- ·~-1 ·~~-, . liC L .. \.. t. !_--."- l ~~·"'-

duties, k::j ru::-:e>: :;hk! ef<u:;c ro l.n~iit.'h' that the F>eturity or de· 
wloj)Ji,(~nt ~~r :t el1 i-; in d:u:~~~..'l' \\'iU:in the n,•.:;.ming of the ~:dd 
par;•grar,k (jf f;(·~·.ion ::.:s. 

Any pl'r::(,JJ, oiJH:r I !::m a 1\~'l':'.Oli cor:lempl~~lcd in the prec;~d-
l.li•r })"tl"'("J"I' .11 v· 1··;s ·~··•'l''ll""l,L· ("''''~" to 1•t' 1i•'\'e tl•·tt the "'Pt'· r'), ''".t·,<!·t. z., ... -.. \..(. ...... ~_ ...... ·"''~"-- l.J.,~ ... <t •• _ 

• 1 1 ., 1 . I ' • • ' ' I ' l . f unty m· (1<.'\'l.'J(Ji•:: ··Lt oJ a C.lhtl ''' 1:1 o:wgcr \\'lLt:n t H; nw~nilr1}~ IJ 

pat·agr<'Ph u, !J, (:, d. c, g, J, or i of sPctiun ~~S rnay bring the 
sittutiun t th· ::!lent ion uf u~.· dirvci(;j', 

'rhl' fi;·:'t ;nv! ~~e,·or:d p:!:·; uhs do not :q)p]y to an <H!vo;·atc 
''~·}H), in tht:·~ :.:xt.·,.\·~ . .:~:~ nfhi.:: rn·~-T~· .. ;;;:·_:;~·~n 1 r(!cvi\"t~~~ infnrrr:nt1nn r.-.~::pt~Ct ... 
" . • • . . ' ~ ' . ~ - T) l • 

Jug a BllU<'tl.lon Ci.··:.tt~mp;ated m ;:l·diun ,)~~. 

,tG. J f n i·t'!':0!1 h:\~: l'l:<lS(•nablr eau~;(! to l.l\~licve th<:t a child 
lL% ('(>;m;;~U cd :!11 o: .· ·n{'t: :;;~;\l!l:·t :.JllY ad er rq;ubtion in forl'C in 
Qth·;,c'.', d;:· •r:···•·(,.c :.h~ill bt·: "l:·'c·d uf th(' r;;_,.;e hd'orc· t!k in:".! i~_tt­
tion of alt'; i::;.!,·J:ill;fOti•ediJ:;• 

• .,} 1 '""' 

·L r' Tilt. (;i. l:dv·J,,l';:t :1\.{ :r:: lhP Cn;·tit:· in tlw C:lS€' (;J' :1 ehi!d 
wlto i:-> tl;l~ \ ; .. l;!!\ r•l ~:·: :•.d ::c t\:H o1· '':ho i~; ;o;!!bjcct. k i·hy:;ical 
ill·trt~Hlln~·LL li:[\_.d;;)t v;~)~~<it.:v nr lh·r:iet:t~ 

Item 4 (c) 
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-E;::,. 1\n :u!;~i; i< Lt:!Htil t'; l~ri:~: 1 h:: i--~­

ch!id \\'ht' v.:·-:h~·-.: L~.; _.,.~;!' tl1~: (-,~:::] .. ~~·nt ~!.l.~ti 

th;tt (~JHLt;;:r.~·r:, h1:< >()~_·:ll·i:.y er -.L·-\·vl!!pl'i1' !:t 1 

and ~~i:.tcr~ (ll' tJ:~il ,,~- ;.n.'· <'1 hi-l' child . 

· :ii·.\· :l~~~i.<t:H1C(' to :t 
1 iv:~ ul :1 ~H tl;d i: ;n 

tl;::t o!' Id:. l.r1J\ ilvn; 

. f';T; .. l~o p(•r::n~: i~l t,\' h(* J ~~-i~.~ccu 1. cd f~Jr ~~t·L-.:: ddr;(~ i:; r:nnd faith 
U;idc£r ::~~·cti~J;; ;_;~~or -L: . 

.. ! r~ !,:o pel':..::~n dJ 1\!\'t.l~d o1· he~ CZJl1ipv!lz.~d to re\·cal thc-
id··l;tity a pvt:·on \\l"' )::.\.~ ;:etul in ae._:q!(]:;nc<· with ~.·di-:;n :;:i 
qr ~i~--~; \\'i! hoit~ li;~-: cun>c·nt~ 

l>I\'IS!C?\ ll 

.f;;;. /'.s soon a~; hf: i:-: ~eized of the siLuai ion of a child, the 
din'd or ~;h<tllm<\l:t' a ~:umm:il'\' :~s:-;l':;::.~rm:ni ~md detcrminr \\ h~'thcr 
or nut imm;·di;;:(; intcrn:ntioi1 is rf'quin~d. 

.f:(',, The dilcctur may ap; ,Jy \ h1.• follm\·ing: lllP<lSUlT:~ Jli'OYl· 

~iori:~Jly: 

(u) immedia: e n·monil of the child from his pre:=enl enYiron­
llknt; 

(b) t'nlru~;tin)~ of the child to a rccepti~m rc·ntr<', a foster fam­
ily, a ho:;pital cc·ntre or an apprupriale body without dehy; 

(c) pbeing o:· 1he child fourteen year." of age or u\'lT in a 
~ccurit \' unil if k· has rr>a.~oil:ibl~ cause· to !.Jc!ie\'C~ th;n thl' d1ilcl io: 
rruilt\· (). ( '!'·· r.f•'l.''1f'" •>cr·drct "ll" ···r·' n1· '""""t'l·dJ.<•l1J·Y,rrJ"''" ;,, Ot•:·l·r,c CJ "'• <it-~ .1 J ,_, <':,( ).) f.t ._\ u ... t. ~· l.t.t, ~- .. 4l- , J J'-t.~ .1 t ·~ ·""t)t.,;._, 

a:id that such pl:H·i:i!; ;q1pe;m-; nrTes:::'r:.· LH:e;w;:e of the d:m1~·er that 
the child l'i·pn•:;ents ur l.:ccau~c tLcre :1n· :;t rnn.{: pres.umptwn:; that 
he will attempt t" e:uJl• the application oft hr: law. 

{~"'f T!Jc' c·l•J.l(l ll"'~' l'l' <'nJ'~·· 1 • r•tl "';c·tl't tl1n "•l'"l;c··'tl.(lt·· ur },foil • , l< t J,{,1~ ,•, •. •• .(,;.~\,.:\. tiJ I ,>. .... ( 't' l (·,. , 1 !, 

uq~cnt rn::;t~ur:~::: hi:: p:n\~·l>t s Jr•u;-;t ;d:~o Le• con::;ult vd \';hcnt•vr:r 
po.=:;:ble. 

\VlJel'l the p:ncnl~; m· tk) child ob,k2t to the ;•j)}'lic:::tiun of 
urgent nwa:~urb, the direct.:,r J,1''·Y C(•lr U:eir c(·:i:;(·n:. How­
t·nr, tk~ din··l(lJJ;:u;t c:<l dt th: c.t:c l1) :.ll~· Co:;rt \Yith ~),;: \t;t-;t 
po;.;:;ib!e ~!t:!~t:,·· .... ~+;;(· dirc~ctcr ~~h:~~lJ~("\'r·r· ;~;)L urc~~-·nt Llt-·:t!·.urt·.-:; f,Jr 
l'lr••·:· 'J .. ,;, 1 \·.·,.,ll' -'·q,t•· ;1 ''~''lt'" "-;~ l'l''l' •;1'1 :.; • 1 •, ( • •• , ' t 1 t • ·•"· to. •'• • \ •"'t .t ~·-·I l.\ •' •·•~ ~ -~ ~ H Uo (f~ \!l~-' .f)t4)\ t() ;l(t 

t:ffrt~l. ~ueh c:-d~,r :~la\' lH\ re :;:.~v;·,,.d t,\. t1&·"'· ~:L}r}.: \\']l~_J! '- jud;.-~L~ i:~ 
I l....:··P-t . ~• ) ,.,\,:' j ····),;·:._ •""> l '1 ( ,,,;, 1 ·'. • ' 1,_, •··· ' ,\ >~-'.-~! · 0.!. t~ltH•~ "- -4;C ~"-- l.. _ _t_!J.Hl t \d._.>i td • .,-_..,tl1 \ J~.~--V '~t... { .... ~~';Lq:~; tO 

.-lh(· tldhL 'l'htr:; 1:1 ;->.ftht\ C')~~:~t c1· ofL:l>' el~~·r!-~ ~ .. :jr_~:l h~t\'t: ej'f,:cL 
for not n:on· t L:rl! l'iv\.: \W;r;~i t::\,vs. 

Item 4 (d) 
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Mr. A.B. Farmer 
Rosedale Elementary School 
10 Turgeon 
St. Francine, P.Q. 

Dear Mr. Farmer: 

10 Champlain St., 
St. Francine, P.Q. 

I live on the corner of Champlain and Maria Streets which, I believe, 
is in your school district. 

Ten or fifteen of your students are picked up by one of the school 
busses every morning at 7:50 a.m. at our corner. Some of these kids 
are just downright rowdy!· They have ruined my garden and have left 
garbage on our lawn daily. There have been two fights in the last 
two weeks and when I tried to stop the fights, I was told to mind my 
own G .. D •• business. 

We are fed up. Please take care of this matter otherwise we'll take 
this matter up with higher authority. 

Yours truly, 

J. Lafreniere 

Item 5 
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OFFICE 01.' TilE DIRECTOJ: OF INSTRUCTIONM, SERVICES 

NEHOIIJ, NDUH 

TO: The Principals 
Superviso::::s 

FROM: J.R. Johnson 
Director of Instructional Services 

DATE: May 11, 1978 

At our last curriculum meeting with subject supervisors, 
effec.tiveness of our prograrmce was dj scllssed. The conmd tte" 
tn<,dc tvo major recommc:ndations: 

1) that the Canadian Test of Basic Skills be used 
on a board-wide basis to measure achievemen:t at 
the grade 4, 5, and 6 levels. 

2) that the Canadian Lorge-Thorndike Intelligence 
tests be used on a board-·\dde hasis to measure 
learning capacity at the grade L1, 5 and 6 
levels. 

I \.;ould like to see these recorruu::ndations implemented 
early next year, as I feel that there is a need-to know on 2 

syste1n~~\<1ide basj s hO\·J cffecti\rc our ~fforts 11ave hct~n.. Su~J eet 
supervisors \·lill be visiting you and y::wr staff :l.n tl1e :imnedLate 
future to discuss the rationale underlying this action. 

Your coopc·n~t:lon in N;tahlish:Lnr. a go0d climate for 
these WC:'etings Wluld be c~;pc:di;;:;n::: n::~d br::r,eficial. 
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10:05 A.M. 

Miss Jenkins~ your English kindergarten teacher, rushes into the 
office very emotionally distraught. 

Apparently two Law 101 students with their parents have occupied 
themselves in the classroom refusing to vacate after she had 
explained that their children were not eligible to enroll in the 
kindergarten program. 

}teanwhile, their presence has been disruptive to the class and 
Miss Jenkins demands that something be done immediately. 

Background 

A week ago these two inunigrant families came in to register their 
children. You explained that according to the eligibility rules 
of Bill 101, their children do not qualify for English instruction. 
You have recommended that they register their children with the 
French Catholic Board. 

A copy of Law 101 attached. 

Item 7 
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63. A firm name mav be ae<'onmanicd with a \·ersion in 
m;Pl]:•·r lm~;.:uag(' for u-:e ~U'.:<ide Q•.Jel~ec. That \'er;:ion may be 
U:'•.•d t")!e:h·r with ~he Frt?nch ver:Cio:-J <>f the firm ::ame in the 
i:'"->t~-~~~~~nns reft~r~·ed to in ~{'etif•n .:)1, if t!1e product~ i:1 que~t.inn 
~:t·t~ of(t•~'t'~l ht}:h in and nut~ide Qtttjlx·e. 

m.•. Sub.krt to i'edion 68, only thc French version of a firm 
m:m(· m:,y !>c n.;ed in Quebec. 

4·~:. H.::•.lth :;crvb:s and ,.:ocial services the firm name,: of 
.. s'1i·~+. ar~~'Fl~·d t-~·~·:,re ~!1P C<!nl!t:g into ~orce of thi~ ne~. are in 
t1. ~•l:~;.:~rt~:;· .. ,t 1i~·r tP:!tl r ~·encn tnay con~u~ue to Ui-:.e sucn 11<:\tnes 
pl·u\·idcd ti:·~~Y ~:dd ~t I.-reneh vc1·~ion. 

71. A non-profit organization devoted exclu>1hely to the cui­
tu·;,; ,lp\·,;,.pn;:·nt or to the rlefen~e of the pct'ttliar interc;:t:::. of a 
ptu·t:l;:t:lar Ptbn!e gToup r::tay ::H:opt a firnt narne ia the langu:tge 
tlf tlw group. :mr;j(j,.,j tlwt it ad•:~ a Fn:nch r~·r::io:l. 

CHAPTER VIII 

THE LAKGt:Am~ OF JNSTHUCTION 

72. ln;;truction it! the kindergarden classes and in tht> ele­
m!·nt::ry an<ll'•cro~lclar~· ~(·hool:i shall be in French, except \\·here 
thi~ ch:\pter ai:ows otht•n\'1:"€. 

Thi,- r'1le uhtains in sd10ol bodies wilhin the meanin:; of the 
Scht·dHle awl al,:o ;tpplie;: to subsidized in:<trnction proYided by 
in:;titu~ion~ dedaretl trl be <;f public intere;;t or recognized for pur­
P'N'>' <Jf grant::< in virtue <;f the Private Education Act (19G8, 
thuptt·r fi7 J. 

7:J. In dc1·og:ation of :<ection 7~. the following: children, at 
the r<•<;;a•,;t ctf thdt· fathE>r ant! moth0r, may recein! their instruc­
tion in Engli::h: 

la) a child \\hO!:'e father or mother received his or her ele­
menta!·y in::truction in Engli:.:h. in Qw~bec; 

r;, J ;a chii<l v:ho,;c fa: lwr or mcJther. rlomkile(l ill Qu(•bec on 
tlw 'i·ll (' nf the rnl':i!l;.:: h:to r'orn• of thi:< act. l'Pc-dved his or 
h1_'r t·l·-'•!1~~nt;.try in~tftlctinn !n 1·:!:~1;~~: O::lttt~-ide (~~H~hre: 

( r· 1 ~' d:ild who. in iJ:,, :,t,;c ~ t'.ll' IJ( ;:cLn,,J in Queht>c bc:fnr<: the 
('omi; ::.'in< o forn• oft hi:< a<:~. was lawfullY rer<'ivinl! hi!' in:-:trnction 
in i:lll'.!bh, in n public ldn(kr~art('n cla~:; or in ai1 demcnta:T or 
:-;e~nnd;u·y ~<·h()oi; · ..-

.. 

If~ lA 
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(d) the younger brothers and sisters of a child <1e:>cribed in 
paragraph c. 

74. Where n child is in the cu~tnrly of only one of his pm·ents, 
or of a tutor, the request proYided for in section 73 .. ust be 
made by that parent or by the tutor. 

7S. The l\llni:::ter of Education may empower such persons 
!IS he m:1y dcfig11ate to n~1ify and decide on children's eligP,iEty 
for in:<t!·uctinn in Engli;,;h. 

7(~. The per;;o!ls desig!lated by the :Minister of Education 
under ,;cction 75 may Yerify tlw P!i~·ibili~y of chi!(lren to receive 
their dementar~· in:>tructirm in E1,;2;lish enm if they :Arc already 
recdving or an· about to n:cein~ their in:::truction in F'n:n<:h. 

Children whose elidbiliw ha" bPen <'onfirmed in 'lC{'o:·dance 
with the prec('(!hg p;m\gr:\ph. are de<:mctl to receive their iu,;truc­
tion in Engli::;h for the p·.1rpo;;es of section 73. 

77. A certifirate of eli..,ribility obtained fraudulently or on the 
basis of a false representation i;-; void. 

, 78. The Minister of Education may revoke a certificate of 
eligibilit;· i~l.'ued in error. 

79. A sehool body not already giving instruction in English 
in its Rchools i~ not requirrd to introduce it, and shallx;ot introduce 
it without expre:;s and prior aulhori?A'ltion of the .:\1inbter of 
Education. 

However, every l'chool body shall, where nece:<;;;ary, avail 
it!>elf of S(•ction 4flG oft he Education Act to arrange for the instruc­
tion in Engli;;h of any child declared eligible the:·cfor. 

The 1\liniAet· of Education :"hall ~,rrant the authorization 
refcrn·d to ic the fir:<t paragraph if. in his opinion. it is warranted 
by th<' numl.•er of pupils in the jm·isdiction of the schonl body who 
ar(' eligible for in:<truction in E!<gli<'h under :-ectiun 7:.:. 

r.n. The GoYernment may. hy regulation, presrribe the pro­
cet!ure to he follo·,,·t·d wlwn: p;n·t·llts ill">"<}'(' ft'l~tio:, 7:5, aml the 
eien1l'nb of proo:· tiw:; must fmnish in "up:.·ort of tLcir reque~t. 

81. Children ha\'inp: :<crious lem·ning disabilities mu;;t be 
ex£>mpte•l from the upplic;ttion of thi>< ch..:;•kr. 

ITE~ 713 
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The Go•;ernment, by regubtion. may define the t·la,;ses of 
chil(lren el;visa.e:ed in tLc preet't!inl.( r·;:ragr:qlh :;nd tkt••tmillP lbc 
p1·occdure to be foil owed ir. dew of obt;:ining ;,u(·h an t'Xi.:!1:ption. 

H2. An <lJlilt·<li lie:> fn.1~1 t!::, deci~ions of tiLe, ;.:rhool bc.dies, 
the in,;uwt!on;; llH:'n:i<med i11 tlh' ,;1:~ond paragraph of i'<"<:tiOJ1 ?2, 
an1l the j,er~rm~: dt•.;iy:n:1t(·tl by tlie ~1lini~tt·r of Edut•ation, d('lil:t1g 
with the HPpiieatiGn of ::ertic•il 7:·:, and from the detisions of the 
Mini;:;te•· of Edueatit•ll taken ur:der ;;e~tion 78. 

U3. An appe;\ls co!nmittl·e i::; c,;t;.~bli>hed to hear appeals 
providc·tl for in sc;·tkn ."~. Thi,; committee col;i!b:,; of U:ree mem­
bers appointed by the Govemmcnt. Apjwnl:; are brought in m·eor­
dancc with the procedure e;;wblished oy regulation. The deci;;ions 
oi this c-ommittee are final. 

84. No ;;ecom!ary school !ca\·ing certificate may be i;;sued 
to a ;:;tml<:nt who (!l,t·s not have the ~peakinp; an:\ writing- k::ow­
Jedg:e of F;·ench required by ti:e \:Urri.:ula of t!<c Departm,H;t of 
Education. 

C5. Thr Govc:rnml::'nt, by regulation, may determine the con­
ditions on ·.•:hi::h cd't::i:1 pe:·~(,ns or catcgr,rk•;.; of p<:r;.;on,; stuy;ng 
in Qa6Lec tr.•mponu·ily, or their children, may be exemptN] frem the 
app!icai.ion oft his chaptel'. 

~il .. The GoveTnrrtcnt I:HiY make rrg:u!ation!l c.xte::vJil1g the 
scope of :::ect i@ 7::: to inelmle ~m:h person,;"~ ma) b~ cnntem;>lated 
in any n:ci;))'odty «gn?<:.-ncnt th;:t may be con.::ut!ed b;;twe~:n the 
Go\·m·nnk:it uf Quetwc :md another province. 

Notwith~t::nrling set.:ticn !J.l, snch regulations 1r.ay ecrnC' into 
force fwm their date of publication in the Ga:::dte o.ffici.-lle dtL 
Quebec. 

&7. :t\0thing in thi;; :-td pn:vent;: the use of :m Amerindie 
language in providing in,;tmction to the Amerinds. 

~~~'t. N·:Jtwitbtawiing l'l'ctions 72 to l-)(J, in the school,; under 
the jnri,.;tlietion of the Cr;.,e School Board or the• Kativik S.::hool 
Board, ac·cc:·c;iq?; to the Edue;ltiun Act, the langu::,:;t•s of in:>tl'llC­
tion ;;hall be Cn'e aul I:mtiluut, l'<'Sj)t•t:tin•iy, ;1r:cl the other 
lnnv:u:::·:;es (if in~-->tl·uction in U:3(! il: the Cree an(l Inult t',trntntE;i:ics 
in ~u&bec on thE> rl~He of tLe ~igning. of tht: .Agr2en1c::.t lntHct~t<!d 
in section 1 of the Act aj)pro\"ing the A~-,r;·e~:ment evneelnir.g James 
Bay ami!\ ortrwm Qu6bce (1976, c-hapter ·~6), namely ,11 Nos ember 
1975. . 
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The Cn•e s~Lntll g<);u·,J awl the• Kati\'i~: Sd·.!i,il r:,.;ir•: .,:hall 
uq~·;:ut- a~ an oh;t·<·~irt· t!1-: .. : u~t- nf Fr(·neh a~ a lan~_-uaL"i' <,f Ul.-~t,·ue .. 
tion :-:o that ptq;il.< gl·adu:nlnf" !rum tikil" :.:c·h•>nls wili ili l"tlt t!l't: l>t' 
t:apabk· <•f (:ontil:ui£~~ tht:ir ~:utti(~~ ir; a Fren:.:h ;-;.chool, \.:olit:g't:~ or 
univt.~r~ity t·!~P\\·la·n: ~n Qul·i,t·t·. if Utt.._·y ~o (lv~!l·e. 

Afl•·r ('on.-.;ult~ttion \\·ith ~;·,() ~<·heol Cf:nnnittve~, i!: lh'"• c:t..;t~ c!' 
tht~ Crc·t.·~, "n\1 \rith the p:i.rt·l~t...;' rdnltHir.tt·l':', in tht' e~!:-~· 11( tht· 
lnuit, ih: e<:mr:.:,~~l>lk'l">' ;:!!all dvtermila· tlw n:tt• 1Jf intr.;;:uc·tinn 
of FrPn<:h :wd El:giish a,; lang;!:l:l:l'S uf in~truction. · 

With the 0\•:,i~tan<:c of the .:\lini..;t<:.t· of Educatio:1, tlw Cr~:e 
Sc·honl BtMnl <m,! tb• K:ttidk ~e::uol Bo<>rd :-:hail ta!'P the la'tes­
sary ml·asm·e;; tt. h~.\·(· sections 72 to se app!y to ch~1·h·---n who:-:e 
p<>.rcnts are nut Cr<:L·s or Inuit qualifying for benefit m:::<.'l' ti1e 
Agn,.en;ent. 

This section, with the r.ece;;sary changes, appli•!S to the 
Naskapi of Schefferville. 

CHAl'TER IX 

Ml:>CELLANEOlJS 

3!). Where this aet do~::s not rcqdre the u;;e o: t!.e o!Ticial 
language cxclu,-i\·ely, the offic-i.J langu:1ge a1;d mwt h<'l' b;;.;..:::gc 
m;.y be u,.:.:-d togPther. 

90. Subject to :-:ectionlO, anything that, by pn!~lTipti,,n t•fan 
a<:t of (ludwc or an act of t!w Briti:<h Pariiamt·nt h:1rir.;.>: :q·;>lica­
tion to Qw:·h,·c in a fiehl of prndneial jnri,;di<'tion, or c{ a rc·gu!a­
tion or :m ord1·1·, must be pu(>lished in French and En;.;li:-<h, mav 
be pnhhshed in French a!unc. · • 

Sim!!:;r!y, anytLing th;lt, hy pn':-<l'r:p~ion of an ad, a n·;.:ul:ition 
or an order, mu:-.t b;: pub:i,;he~i in a Frt'lH:h ne\Y:<paJ,r•!' al:d in :m 
Eng!L,;h newspaper, may be puLlbhed in a French m•w,;papt•r alone. 

91. Where thi" act autho!·izes the drafting of text~ or d'wu­
ments both in french and in vne or more other huu.:t'.u·,;, the 
J<'rench n~r:;ion mu~t be di,;played at le<::;t ::.s promim·ntly a" every 
other language. 

S2. Nvthing prevent!' the u:;e of a bn~uage in deroga~ion of 
this act by imem<ltiunal organization:; <le;;ignated by the Gu\'d'll· 

ment or where international u,;age requires it. 
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OFFICE OF THE DIRECTOR OF PERSONNEL 

HEHORANDUH 

TO: Al Farmer 

FROM: T. Burford 

.. 
Dear Al, 

A month ago you discussed the possible non-re­
engagement of one of your teachers, Mr. John Forest, with me. 

Considering a decision is required by tomorrow 
afternoon, please contact me re your decision and steps taken 
in reaching that decision. 

/? 
-~-./~. 

I 
T. Burford 



Notes to myself for meeting ..rith T. Burford on non-reengagement 
of John Forest 

Mr. Forest has shown no improvement in classroom 

management since my initial meeting with him early 

December. 

Guidance respondent tried to help him without 

success. I have given him a couple of demonstration 

lessons as well. 

Met with Mr. Forest on April 22nd to discuss the 

problem once more and he assured me that he'll 

try his best to improve. 

Unsatisfied with the feedback I gave Mr. Forest 

on April 22nd. 1 I decided to meet with him again 

the following day. Quite blunt and frank. Told 

Mr. Forest that although I have not documented 

thoroughly, I will be taking action against him next 

year. I asked for his resignation. Mr. Forest said 

he wanted to think about it. 

On April 24th Mr. Forest handed in his resignation 

letter but asked me to check with personnel department 

for a non-teaching position for next year. 

Item 8 A 
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OFFICE OF THE SUPERVISOR OF SPECIAL EDUCATION 

MEMORANDU:H 

TO: A. Farmer 

FROM: W. Henderson 

Dear Mr. Farmer: 

The summary of test results for the children in 
your school show that only twenty children would qualify for a 
free flow program for next year. However, it is important to 
note that for good reasons several of these students have been 
reintegrated from special education classes and really need even 
more than the average daily free flow. It is essential that we 
provide both remedial help and proper placement within your regular 
school classes. As you now knoH the number of students needed 
to request a special education free flow teacher from Quebec is 
thirty. Could we please discuss other alternatives for providing 
remedial help for those students. 

As I know you are in the process of organ1z1ng the 
rest of the classes in the school, perhaps we could include this 
aspect as well. 

c.c. Director of Instructionql 
Services 

Sincerely, 

W. Henderson 
Supervisor of Special Ed. 

Item 9 
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LADY OF PEACE ELEMENTARY SCHOOL 

17 Rue L'Achigan 

St. Francine, Quebec. J7B 104 

Mr. Albert Farmer 
Principal 
Rosedale Elementary School 
10 Turgeon 
St. Francine, Quebec. 

Dear Mr. Farmer: 

May 10, 1978. 

I regret that I have not had the good fortune to 
meet you since you assumed the principalship at Rosedale. I am 
the principal of Lady of Peace Elementary which, as you know, is 
located just three blocks south of your school. 

Until recently those of us in the Roman Catholic sector 
have had few opportunities to consort with our peers in the 
Protestant sector but I am pleased to see that this attitude is 
changing. I personally feel that we should continue to place 
more emphasis on our common responsibility to educate every child 
to the fullest extent of his ability. 

I, therefore, propose that the two of us meet soon to 
see what resources we might share to the mutual benefit of our 
students. For instance, we are fortunate in having a full-time 
speech therapist, while I understand that you are woefully 
inadequate in this area. 

You, on the other hand, have physical facilities such 
as your gymnasium which our children might use at times when 
your gymnasium does not demand their use. Beginning in April, 
would it be possible to use your gymnasium five hours a week? I 
believe there are probably many ways in which we could assist 
each other. Will you call me soon so that we can meet and discuss 
this idea? 

Yours truly, 

i "} 1'' ~~:V.a-v::: -// 
~ck E. ltivard, Principal 
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2370 rue Hubert 
St. Jean de l'Achigan 
Quebec. 

Mr. J. Farmer 
Principal 
Rosedale Elementary School 
10 Turgeon 
St. Francine, Quebec. 

Dear Mr. Farmer: 

I represent a group of highly disturbed parents. 

May 5, 1978. 

Apparently, while you were away, your secretary contacted my wife 
for some family information in order to complete the provincial 
registration form SIMEQ. I checked with my neighbours and they have 
also been contacted by your secretary as well. 

I believe some of the questions asked in the SIMEQ form are quite 
confidential and therefore, I object to this kind of information 
being sent to the government to be stored in computers. Our 
neighbours share my concerns and asked me to set up a meeting to 
discuss this matter as soon as possible. 

Yours truly, 

Aime Lemaire 

c.c. Mr. J.R. Howard 
Local Commissioner 

Item 12..' 
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OFFICE OF THE DIRECTOR GENERAL 

MEMORANDUM 

TO: A. Farmer 

FROM: J. McKay 

During the question period at last night's Council of 
Commissioners meeting, tlrs. Goldman raised a question concerning 
the lack of spelling text books for the students in her grade 5 
class. As you are no doubt aware, she is a local tax payer with 
her two children in attendance at one of our other elementary 
schools. According to the point she raised, her daughter who is 
currently in grade 5 has a text of her own published by Thomas 
Nelson & Sons, whereas she is required to develop weekly lists 
taken from the context of all other subjects taught to her home­
room students. In some cases, namely three, she is not responsible 
for teaching these subjects and must rely upon feedback from the 
teacher responsible. 

She claims that she has spoken to you on three separate 
occasions with little if any satisfaction. I wish to clarify this 
situation with you at your earliest convenience. Please contact my 
secretary to establish a mutually convenient time during the next 
week. 

9Jut. 
J. McKay 
Director General 

Item 13 
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Mr. A. Farmer 
Principal 
Rosedale Elementary School 
10 Turgeon 
St. Francine, Quebec. 

Dear Mr. Farmer: 

Junior Chamber of Commerce 
St. Francine, Quebec. 

May 9, 1978. 

We would like to use your school auditorium, Saturday, 
May 16, from 7:00 to 11:00 p.m. for the purpose of presenting a variety 
show. 

As you know, we are trying to promote economic growth in our 
community. One of the ways we do this is to tell the advantages of 
living or starting a business in o:t around St. Francine through a 
booklet which we produce and then distribute in and outside this region. 

The profit from the variety show would be used to pay for the 
cost of producing and distributing this booklet. Of course, Rosedale 
will occupy a prominent place in the booklet since many of the local 
St. Francine high school students are our members. 

We v1ill be happy to pay any janitorial charge which would be 
necessitated by our using your facilities. 

Thank you very much. 

Yours truly, 

~r7/'t5'? .-, 
~h1A-.::--(i2-f--'t;l.-<-~v-

R. Anderson 
President, 
Junior Chamber of Commerce 

Item 14 
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OFFICE OF THE DIRECTOR OF PERSONNEL 

MEHORANDUU 

TO: 

FROM: 

DATE: 

Hr. J. Farmer, Principal 
Rosedale Elementary School 

T. furford, Director of Personnel 

May 9, 1978. 

Judging from the April enrollment of your school and 
following the workload as stipulatEd in the local NITLU entente, 
the Board sees the necessity of transferring one of the teachers 
on your staff. 

Please follow the compulsory transfer procedure as out­
lined in article 5-8:09 of the entente. Since two of your 
teachers are completing their first year, would you please also 
let me know which one should be transferred by May 15. 

Item 15 
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Hotel de Ville 

Jean Fournier 
Mayor 

/00 

VILLE DE ST. FRANGINE 

City Hall 

May 9, 1978. 

Mr. A. Farmer 
Principal 
Rosedale Elementary School 
10 Turgeon 
St. Francine, P.Q. 

Dear Mr. Farmer: 

1 appreciated the opportunity to meet you last week and to be able 
to extend an official welcome to our city. 

Unofficially, I was intrigued by our conversation about the benefits 
which might be derived by a cooperative arrangement between the St. 
Francine Public Library and the library program in your school. I 
have mentioned this idea to members of both the City Council and the 
Library Committee. I could not, however, satisfy them on all the 
details of such an arrangement. Hence, although I think they are 
inclined to agree with the idea, I need your help. Since, in your 
previous position, you had considerable experience with this type of 
library program, would you be willing to meet with these two groups 
to answer questions? 1 have set up an 11off the record" meeting at my 
home on Tuesday evening, June 21, at 7:00 p.m. All members of the . 
Council and the Library Committee plan to be present. 

I think that all citizens of St. Francine will profit from a plan such 
as this which makes better use of our resources. I look forward to 
seeing you again. 

Sincerely yours, 

......:!"" ··r- '" J .§ &--r"' i</\_.........,":.-.,..._ •• 

Jean Fournier 
Mayor 

Item 16 
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TO: A. Farmer L Your Information 

FROH: Hrs. N. Gray Suggested Reply 

DATE: May 11, 1978 Your Recommendation 

RE: Grade·6 Graduation Your files 

------- -----------~-------- ·--·----~-------~----... -.... --

You do not need to feel badly about having to cancel the grade 
six graduation again. Everything worked out as you .suggested, 
Tuesday night, June 21, will be the best date. I have made 
arrangements with the manager of the Chez Nous Restaurant and they 
will serve us at these prices ($1.00 children- $1.75 parents). The 
invitations are out for seven o'clock and most of the parents will 
be there. The kids haven't been so excited since Christmas. Maybe 
the third try is lucky. 

Item '16 A, 
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OFFICE OF THE DIRECTOR Cl" FlNANCES 

MEHORANDDr1 

TO: A. Farmer 

FROM: M. HcTear 

DATE: }~y 10, 1978 

Dear Al, 

Enclosed please find a photocopy of your school's original 
summary budget proposal for 1978-79 requesting $16,701.90. 

The directorate have studied your submission carefully. At 
this time of restraint at all levels, we feel your budget proposal 
is somewhat excessive.. Therefore, we must ask you to reduce your 
total operational budget down to $15,151.00. 

Next Tuesday the directorate are responsible in presenting 
the final master budget to the Board. Therefore, I would 
appreciate that you submit a new su~1mry budget estimate reflecting 
the reduction in different categories for me by next ~1onday. 

Thanks a lot. 

M. McTe3r 
Director of Financial Services 

c.c. Directorate 

Item 17 
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225 Maria Street, 
St. Francine, Que. 

Mr. A. Farmer 
Principal 
Rosedale Elementary School 
10 Turgeon 
St. Francine, Quebec. 

Dear Mr. Farmer: 

May 9, 1978. 

Our son, Steve, is not really eligible for an English education in 
Quebec under the new language law. However, Steve, who is age six 
now, has severe language difficulties and just could not cope with 
a third language. We speak Italian and English at home. A psychologist 
at the Montreal Children's Hospital recently tested Steve and says 
that she will help us by confirming in writing that he couldn't learn 
in another language or French; she told us that there can be exceptions 
to the language instruction law. Her name is Mrs. P. Stevens. We 
are writing to you to see if you would consider having Steve in your 
English school for next year. Please contact the psychologist directly 
for more information. 

We look forward to this consideration and to hearing from you soon. 

Sincerely, 

Mr. & Mrs. G. Catelli 

Item 18 
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BACKGROUND 

Article 81 of Bill 101 reads: 

Children having serious learning disabilities must 

be exempted from the application of this chapter. 

The government, by regulation, may define the classes 

of children envisaged in the preceding paragraph and 

determine the procedure to be followed in view of 

obtaining such an exemption. 

Item 18 A 



3:00 P.M. 

Dear Albert: 

Just a quick note to let you know that I have 
decided to keep John Inannuzzi after school again this 
afternoon. I'm doing this in desperation because he hasn't 
done a scrap of work this week to speak of. He tells me 
he goes to scou ts on Hond. , has a club on Tues. , goes to 
French tutoring on Wed., and so on. He says he has some­
thing every day but I can't help that. I'll explain later. 

Ruth Goldman 

Item 19 
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Mrs. Inannuzzi, a fourth grade parent, enters your office: 

"This is just about enough. I am sick and tired of having 

John kept after school every day. On Thursday John has his 

music lesson and to get there on time he must leave school 

promptly so that I may drive him. If Mrs. Goldman wants to 

keep him the other four days of the week she may, but I 

meet him every Thursday and Mrs. Goldman knows it. I sent 

her a note explaining the matter several weeks ago. This 

is the third time she has kept him on a Thursday and I just 

can't stand for it. I just went upstairs to get John when 

he didn't come out on time and Mrs. Goldman said his work 

wasn't done. Rather than argue with her in front of the 

children there I came right here to you. Will you have 

John dismissed, please, so that we may not be any later for 

his lesson?" 

Item 19 A 
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DIRECTOR OF ADHINlSTl~AliVE SERVICES 

TO: A. Farmer 

FROH: Robert Laplante 

Dear Al, 

Thank you fur the copy of resolution recently passed 
by your School Council in approving ten m:inutcs of bus supervision 
by teachers at the end of the school day. for next school year. 

Unfortunately. due to an over~ll decline in board 
enroll~ent, MEQ has reduced l~o busscs fron our fleet for next 
year. Tbis rr'ecms some of your stud~..mts ~;:U:i. only be picked up 
on the second run. The anticipa!:ed dcadti'il~~ between your dis­
missal bell at 3:15 p.m. and the time the second run busses 
arrive ·,.;ilJ be 30 minutes, 

According to article tl-;!1/0 of the local agrcc~ment, \·le 

must consult the SchGol Council once more in providing adequate 
hus supt>rv:tsion for this new dcadtimc. Can you ple,'!Se go through 
the necessary co11::mltation procedure and submit a new resolution 
to me as soon as possible. 

•'\ ., .1- \ () ? \-Zt \'-~>:- \ ''b-~~~~->C~.t.-> 
(signed) Rob2rt Laplante 'l 

Director of Administrative 
Se.rvices 

Item 20 



/09 

standard rnezno fonn 

TO: Hr. A. Farmer /Your Information 

FROM: Mrs. E. :t-IacDonald 

Miss E. Gill 

Suggested Reply 

Your Recommendation 

Please Return 

Your files 

_________ ,_, ___ ~--- ·--·--- --·---~--------~----~---,.-· .. ___ _ 
Dear Mr. Farmer: 

We want to tell you that we have strong misg1v1ngs 
about the direction in which you are trying to move the school. A 
continuous progress program sounds good in education textbooks, but 
we don't think it works in practice. As you suggested, we have 
been trying to develop a joint continuous progress program for our 
grade 1 and 2 classes, but believe our students learn more and learn 
more easily when we use what you consider to be "old-fashioned11 

methods. 

Also, your idea to do away with common exams and 
replace them with individual evaluation doesn't make sense. How 
can we tell a child's parents how he is doing unless we can compare 
him with the rest of his class. 

We firmly believe our job is to provide boys and girls 
with the basic skills and kno\vledge they need to function well in . 
today's world. Therefore, we want to caution you to take another look 
at what you seem to be trying to do -- sneak "continuous progress" 
in through the back door. 

(signed) Mrs. E. MacDonald 

Miss E. Gill 

BACKGROUND: You are very much interested in getting this traditional 
school moving toward modern educati::m practices. You suggested earlier 
in the year that teachers try to individuali:z'"' instruction in their 
classrooms, and that some of them experiment uith planning joint progra~s 
in two or more classes. 

Item 21 
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Dear Mr. Farmer: 

We are concerned with the time milk is being distributed 
in the school. 

Apparently last week the free milk was distributed at 
9:00 a.m. after the children had just come in from outside. 

Many of the School Committee members feel the milk should 
be served at noon hour as a beverage to accompany the student's 
lunches. 

I would like to see this situation rectified. 

Background, 

Yours truly, 

:~. _e~---.L \ ~A>J 
School Committee Chairman 

While you were away a legislation from the Department 
of Agriculture was sent to all schools requesting that all 
government free milk be served between 8:30 and 9:30a.m. Your 
secretary didn't think it would be any problem and asked the 
monitors to start delivering milk to classes at 9:00 a.m. 

Item 22 
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OFFICE OF THE DIRECTOR OF INSTRUCTIONAL SERVICES 

MEMORANDUM 

TO: All Principals 
Supervisors 
Directors 

FROH: J.R. Johnson 
Director of Instructional Services 

. DATE: May 8, 1978 

As you knm-1 September 2, 1978) is a Board Professional Day 
for all of our schools. The supervisors and I have been planning 
a boardwide workshop for all teachers ort that day. Below is a 
tentative plan. Please study it and let me know in writing your 
feelings on it at our next Principal's Meeting on Friday, May 12. 

K, Gr. 1,2,3 
& Jr. Special Ed. 

Gr. 4,5, and 6 
Senior Special Ed. 

French 1, 2, 2 

French 4,5,6 

Free Flow 

Practical Approaches to the 
Teaching of the Language Arts 

Ecology and Interdependence 
in the Environment 

Individualizing Instruction 

Homogeneous Grouping 

Test and Materials Expose 

Thank you for your immediate attention. 

J.R. Johnson 

Item 23 
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TO: Mr. A. Farmer - Your Infon:1at ion 

FROM: Joan Sparks, Secretary .. Suggested Reply 

J!' Your Recommendation 

_ Please Return 

_ Your files 

Dear Mr. Farmer, 

Following are the results of the opinionnaire that you sent 
out last week to 100 parents concerning continuation of the new 
schedule for opening school later each day, with a shorter lunch 
period which was inaugurated two weeks ago on a trial basis. We 
finally got all of them back and the results were as follows: 

Strongly opposed 40 

Somewhat opposed 14 

Neutral 3 

Somewhat favourable 9 

Strongly favourable 34 

100 

You indicated that you didn't want to continue the new schedule 
if there was much opposition to it. What is your decision? I am 
holding a few lines open for your decision in this week's Parent 
Bulletin as you suggested. 

Joan Sparks 

Item 24 
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BACKGROUND 

Three weeks ago your two noon hour supervisors felt that the 

lunch period of an hour and fifteen minutes was much too long 

to supervise. Apparently many discipline problems resulted 

because kids didn't have anything to do. 

You received approval from your School Council to reduce the 

lunch period to fifty minutes and open school twenty-five 

minutes later in the morning. 

Item 24 A 
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Al, 

While you were away, the following letter appeared in the 

"Victory". Can we do anything about that? 

Mrs. G. O'Toole 

LETTERS TO THE EDITOR 

Many people in our community are concerned about the 
amount of time being spent by students participating in 
the so called "Friday afternoon activities" at Rosedale 
Elementary School during regular school hours. Apparently, 
these activities are nothing more than skiing and skating 
outings or any get-togethers that don't have anything to 
do with instruction. 

With instruction time reduced from 1500 minutes 
weekly down to 1380 minutes already in effect this 
September, we cannot understand how school administration 
can justify a further reduction of 120 minutes for these 
extra-curricular activities. 

With the cost of education going up every day (have 
you looked at your school taxes lately?) and the increas­
ing importance of children receiving a top quality 
education, it seems only reasonable that we require that 
our instructional time and our school monies be spent less 
frivolously. 

Hrs. John Hillery 

Item 25 
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TO: Mr. A. Farmer 

FROM: Mrs. R. Goldman 

/15 

standard forrn 

Your Information 

Suggested Reply 

Your Recommendation 

Please Return 

Your files 

-------·------~----·-·--------------·~---~-· ·--···--···--·---

Dear Mr. Farmer: 

I am frantic about Tony Altezio. He will not do his 
homework or anything else that I ask him to do at home. He comes to 
school dirty and refuses to take a bath even though I've mentioned 
cleanliness to him several times. I asked him when he went to bed 
and he said "about 10:30". I think that his parents just don't care. 

I've tried to get him to stay after school so I can 
help him but he always sneaks out. 

I've sent notes asking his paren~s to come for a 
conference but they never do. I'm at a loss. I've never seen a child 
like Tony. I think he is deliberately defying me. Do you have any 
suggestions? 

R. Goldman 

Item 26 
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A. Farmer 

Here is the report you requested 

from J. Schwartz. 

Joan Sparks 

Item 26 A 
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Sl!HJ i:CT: 'J'rmy ,\1 t·: z. i u 

At. your tcr:ucnt, 1 hr;vc vi~·dt.t·tl t.h•.:; hot~:c of 'l'ony Alte;-:io, Grad~c: 5. 

Tony J:.J.tci'. io is the cd r:e:~;t of cix children. Doth p:uents <He cwpluyed. 

Th.::~ fatbu:, COITHc">J Altezio, :i.s ;I l.:ibOrer et the St. rrane:inc Concrete 

Company. The mother, Rosa AlLezio, is employed as a presser nt Stc. 

Rose Laundry. Both arc consdierPd as good workers but have limited 

futures due~ to lack of education and br ..... en En.glish or French. They 

came= to Canada from Italy in 1966. Tony Has horn fcur n.o.onths after 

their arrival. 

The Altcz. Los J ivc i.n tl 1?:ce roo:i::; en the secc,nd floor of Lamontapw' s 

Tiicycle f:illl."1p. Hr. Lnmor;t t,ue coMd ders thc;1 to be good t(:nan.ts \vho 

pay their rsnc regularly a~d do not abuse th~ property. 

On my first visit on JA.nuary 20~ J arrived at 4:30. Both parents Here 

\vhich Hrs. Altezio had cooked the previous day. In visiting with Tony 

I discovered th2t this was a routine proceJure. His parents leave at 

7:00 :i.l; the morning and he gets all the chiJ dren ready for school. On 

ng2J 2 an:i. 4, frcGl the neit;hbor \.'ho cares for them duri•<3 the sclwol 

day. Tony then gou; ho:nc to check :i.n the other 3 siblings, az ·d 9, 7, 

and 6, as they arrive frma schocl. He ministers tc \lhatever neccb the 

five yotm~;e-c children h:1vc and tr~cn bc~gins the meal preparation. He 

ind:icDt':r! that h:Ln p;:~reuts usually arrJv.:: he•:.::.; c:hout 6: W and he is in 

charge nnt il they cen''-'. 

Item 26 d 
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other tln~ce boys s]e1~p ir. on·~' 100~". The !'<'~rents <md the t:'<JO girls 

sleep in the ot:LPr rooin. Tk; 1.>;,Lhroo:,: j ;:; outr;j the ;;partmcnt and io> 

shared vith another family. 

The Altezios are a tightly knj t i'auUy group. It :i.s obvious ti·nt the .. 

parents love all the childr-en :md th.:.H: the childrc:u get along v1cll 

together. The p.::trents s;Jeal: •·:i th a h•2&vy Italian acc(:nt but thc,y do 

not spe:2k Italian in the hom:-. ?Ir:. Altez:~o s.::dd th;Jt Tony 1 s kiuder­

garten teacher: h<:;d told them t:h0t they ha:l to speak English if they 

expected the children to do so. 

Both parents indicated concern about Tony' "' roor sclwcl record and 

have tr:ied to see his teacher. I:m·.'cver, their •,;o!':'k pr.:,vents t:·:e.n from 

coming to a parent-teacher cc·nf.::rence. Th;::y rev~2h:.c~ th2t ti-H:cy F<mt a.ll 

their children to do well in school so th<;;y can become "good ci th;ens 11
, 

They appear frustrated by Tony' s :Lnabilit:,· to 2chieve in sclt,)ol. \men 

1 ask~d them about Tony' s hon:,'. study hclbits they sa :id that he studies 

each night after the i1cme t<:wks a1·~:. done and tLe youil!}3r child.:-en are 

in bed. It was obvious to me that Tony has neither the time, energy, 

or place to do much home study. 

Ny conclusion is that Tony is d::lin3 .:1hoat: all that a 10 year old boy 

can do :i.n the environ;:Jent in 1;hich he fL,<lL' h:ir:,f~el£. 

(sign;:c1) Je.:w Scll\:.:::rt~ 
Gujd[~nce l:c l· 

Ite:n :26 ' 



Mr. A. Farmer 
Principal 
Rosedale Elmentary School 
10 Turgeon 
St. Francine, Quebec. 

Dear Mr. Farmer, 

Connnittee 

As Chairman of the School Committee, I have been asked to represent 
a group of parents in regard to the sex education classes given by 
Mr. Clarke for his grade six students. 

The children in his class have described films that display actions 
far too explicitly for children in this age group. Moreover, Mr. 
Clarke apparently requires that the children discuss these films 
using the names of all anatomical parts frequently. We, the parents 
undersigned, demand that these lessons cease. Moreover, I intend 
to discuss this matter openly at the next School Committee meeting 
on Nay 13th at 8:00 p.m. 

Y.oultruly, 

<), JP I ~<-'>;~~~ ~ 
R.CJenkins 
Chairman School Committee 

Item 27 
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TO: Mr. A. Farmer _ Your Information 

- Suggested Reply 
FRON: Madame D. Samson 

Grade 5/6 French Sector _ Your Recommendation 

_ Please Return 

_ Your files 

Concerning our trip to Ottawa on May 8 and 9, arranged through 
CanadianNational Railways, a problem has arisen. 

Although the 30 grade 5 and 6 students absorbed their individual 
cost for the trip, it was the understanding of myself that the three 
parent volunteers would go free, compliments of the Canadian National 
Railways. 

As it turned out, only the class teacher is entitled to this 
consideration. I am quite aware of your directive of April 8th, which 
stated staff requests for miscellaneous expenditures must be submitted 
prior to the first of the month for consideration. 

A belated request like this would not have been normally forwarded, 
but for the following reasons I ask consideration for payment of the out­
standing billings (enclosed): 

(1) Funds for the trip (other than this request) came from 
sources other than our school miscellaneous budget. 

(2) The misunderstanding mentioned above led the parent 
volunteers to believe their trip would be paid for. I 
know for a fact that in at least one case the individual 
would not have volunteered had they known of having to 
pay their own way. 

(3) You were not available when I discovered the misunderstand­
ing on Hay 7th, the day before our trip. 

}t~dame D. Samson 
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MISCELLl~EOUS EXPENDITURES 

for 

Three Parent Volunteers on Trip to Ottawa 

May 8 and 9, 1978 

Railway fare 
$14.00 per person 

Meals 

3 dinners - May 8 
3 breakfasts- May 9 
3 lunches - May 9 

Accommodation 

1 double room - May 8 

TOTAL 

(Signed) Parent Volunteers 

$ 42.00 

16.80 
6.00 

12.00 

32.00 

$108.80 
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La de Lanrentide 

OFFICE OF THE DIRECTOR OF ADMINISTRATIVE SERVICES 

MEMORANDUM 

TO: A. Farmer 

FROM: Robert Laplante 

Dear Mr. Farmer: 

As you know, the subject of declining school population in our 
area is a rather serious matter. It seems that our "waiting 
period" for the next school year has sho¥!1 a decline especially 
in the areas of St. Francine and Lava! East near to your school. 
The issue of closing your neighbouring school of Laval East 
Elementary for the next school year is one that we are studying 
and will have to bring to the Board of Commissioners on lo:!ay 24th. 
Part of that study includes finding alternative facilities for 
those children. 

I want you to look at the available facilities of your school 
and the classes at Lava! East and draw up a plan of how those 
children may be accommodated at Rosedale for next year. Please 
call Mr. Ball at Laval East for the details regarding enrollment 
figures to date. 

Good luck! 

/':tl ~_nh 
~\ \'-tfJ~~,,('-\ 
Robert Laplante 
Director of Administrative Services 
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!.At Scc~aire Laurentide 

OFFICE OF THE DIRECTOR OF INSTRUCTIONAL SERVICES 

MEMORANDUM 

TO: Mr. A. Farmer 

FROM: J.R. Johnson 
Director of Instructional Services 

DATE: May 10, 1978 

Albert, 

I understand that at the end of last June more than three 
quarters of your teachers were granted the privilege of not having 
to work the last three days of school due to encadrement actiYities. 

Unfortunately this time off created a major problem. I 
understand many of those teachers used the last week of school and 
the children to clean up the classroom so that they could leave on 
holidays at the same time with their students. · 

I realize not much can be done about encadrement days off 
but I must insist that classroom closing procedures cannot be done 
during instructional time. 

J.R. Johnson 
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I' M,;GlLL U:~i.v'El·:S!TY Tf:t\l..;lliNG HO~PITAl. 

Mr. J. Farmer 
Principal 
Rosedale Elementary School 
10 Turgeon 
St. Francine, Quebec. 

Dear Mr. Farmer: 

One of your students, Mark Adams, has been accepted into our summer 
learning clinic for this July. Mark was accepted especially because 
we feel that he could greatly benefit from our short-term program 
and, in addition, can give the school some concrete recommendations 
for next year regarding his learning problem. Mark's parents have 
agreed but cannot seem to arrange the transportation necessary to 
the school in Montreal. I would like to request your help in any 
way possible. We have approached a volunteer association and social 
agency in your area for help or funds and have been unsuccessful. 

In the past some school principals have been able to request special 
transportation from the school board or special funds from the School 
Committee for such a student with special needs. I would sincerely 
appreciate your kind attention to this matter. Please do not hesitate 
to call for the details of the program. The transportation required 
is to and from the school, 1270 Atwater, Montreal, 9:00 a.m. - 12:00 
noon, July 2-24. 

I look forward to hearing from you soon. 

Sincerely, 
/yl '.'!'" '~/ f /I. /1 ~jfr(JitP 

(Mrs.) M. McAlpine 
Director, Summer Learning Clinic 
McGill Children's Hospital Learning Centre 
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10:45 a.m. 

Mrs. MacDonald, the teacher who is on superv1s1on duty at 
recess, brought two boys to see you after recess bell has just 
rung. This is the conversation: 

Mrs. MacDonald: 

Mr. Farmer: 

Background: 

Ur. Farmer, these two boys, Luc and Scott 
were fighting outside. I don't know 
which one started the fight but apparently 
they were calling each other names. I've 

· a class now. Can you settle this problem? 

Sure. Okay boys, you better come into my 
office. 

Luc is in the French Protestant sector of 
the school and Scott is in the French immersion. 
programme. Apparently, Luc called Scott 
11'Haudi\- Anglais" and Scott retaliated by calling 
Luc a "Frog". 
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TO: Mr. A. Farmer - Your Information 

FRQ}1: Mrs. O'Toole - Free Flow - Suggested Reply 

Mrs. \V. Jones- Special Ed. v Your Recommendation -Miss Fen ton - Grade 2 Please Return 
Mrs. A. Niller-Nurse -- Your files 

- . ·------· --·-·----·----·---~···- --· ·---. -·-----~ ------------

Dear Mr. Farmer, 

Several of the children in our classes have been tested by 
Joan Schwartz during the last few months. Mrs. Schwartz has talked 
to us about those test results but has written reports that w·e have 
never seen. \\le took the time to do the Student Services referral 
because we really wanted to help our students. l.;'e feel very strongly 
that we could help them more if we could read Joan's reports in 
detail. She says that she would like to help us more but that under 
Bill 250 in Quebec and the principles of confidentiality, she will 
not sho\..r us the detailed reports. 

We are requesting that you contact her so that we can read 
these reports in the very near future. 

(signed) 

Mrs. 0 1Toole - Free Flow 

Mrs. W. Jones- Special Ed. 

Miss Fenton - Grade 2 

Mrs.A.Miller - Nurse 
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BACKGROUND 

PRINCIPLE OP CONFIDENTIALITY 

Confidentiality of personal information is a matter of both law and of 

professional ethics insofar as school records are concerned. 

Ethically, any information given by an individual to a professional in 

the context of explicit or implicit confidentiality, xnust be kept 

absolutely secret, except perhaps in cases where serious harm to the 

individual, or to others, is a real possibility. We have only to consider 

how we would feel if a confidence concerning some private information 

about ourselves (intelligence, competence, social behaviour) were to be 

made public by someone else~ to understand the student's interest in 

this matter. Some educational personnel have, at times in the past, 

treated such information rather casually. 

The law governing the professions (Bill 250) - here, Psychology, Social 

Work, Guidance. Counselling, Speech Therapy - as well as the law governi.ng 

liealth and Social Services (C.S.Q. 1971, C98) requires that professionals 

ensure that personal information is kept absolutely secret except with 

the express authorisation of the individual or in the case of a minor, 

his parents or guardian. 

Note that this does not cover educational personnel. Note also that in 

the case of psychological and health reports in a school, the responsibility 

and liability for maintaining their confidentiality rests with the pro­

fessional but, in some cases, the school, in fact, has or would like to 

have control over or access to the files. The keeping of confidential 

records in the school, therefore, demands the assiduous cooperation of 

school personnel in maintaining strict confidentiality if professionals 

are to make their reports available. The Personal Record and Health 

Record Procedures are a working arrangement (agreement) regarding the 

protection of confidential records. 
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OFFICE OF THE SUPERVISOR OF SPECIAL EDUCATION 

.MEHORANDUM 

TO: Mr. A. Farmer 

FROM: W. Henderson 

Dear Mr. Farmer: 

A group of parents from your school came to talk to me today about 
starting a perceptual-motor programme in the school. The parents 
want my help with ideas; they are hoping that volunteer parents 
could t!1en carry on this program during school hours. 

Perceptual motor training is still a somewhat popular approach in 
special education. These parents have visited a psychomotoricity 
clinic at the University of Montreal and attended a session at the 
recent Quebec Association for Children with Learning Disabilities 
conference. They are really keen to start such a program. Could 
we get together to discuss some of the advantages and disadvantages 
of starting such a program in your school? I must say that I do 
have some reservations about the merit of such a perceptual-motor 
program for our students. 

Sincerely, 

W. Henderson 
Supervisor of Special Education 
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TO: A. Fn cr~·.·r Your Info::;··.,L i·.:--1 

Grading hns become a rcnl socrca of irritation a~ong us. 
If po';~~H.1.2 \·ie \lOclld lik.e you to di~:cusc; the matter vith me li•":<t 
Mon~~v a~t~r school. 

'J.'>e 1r,:;1;.~~ GCC:ItiS LO he: ell is: Sot,;e Stdff il,-:'i<bers (eel that 
to lle bc,sed u~·OC! the effort e.xr::rccd by a student 

rn"t::·~c·,~ Lh/:.-; (H1 nc'Lu.:·:;l ac.c::G..__';~·j_,...'. ~~c.:lliE;;V"t . .;~::rJnL. Other n~c1~~bors of the 
:1 I F.tTE:~ c~)pof,e:~d to grading b.lf>,:~.d upon effort .::·.nJ bc:lJ\~Vt~ that 
grDdc'G l·.nsed !.lpon anything other thnn objectively stated st<mdards 
of ach lt'Vt.:'r::nt \·1HI lm;.-;r th(c rerut<>tion o[ the Sci!ool. They <:.}so 
contend t~1:1t lch'c d.ng grading f:tailcbrcls vill cause additional 
slo\vCI E;tt'~ld1ts to be promoted. 

•"f' ' 
'.:~1-•-·v-. 

J ::!.1!1 

Chairn:an of Schovl Council 
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TO: A. Farmer 

FROM: G. O'Toole 
Free Flow Teacher 

/31 

rvu:;nv forra 

-~Your Information 

Suggested Reply 

Your Recommendation 

Please Return 

Your files 

·-·-----------·------ ·--··-··---- ·--------~-·~-··-·--·-·-------

Dear Al, 

· I have been thinking a lot about my free flow remedial 
programme with our primary children and re-evaluating what I am 
doing. Some of the grade one children really need a lot more help 
in beginning reading than I can give them during daily free flow. 
In fact, I have felt that a different core reading program is 
necessary in the regular grade one class as well as more practice 
and repetition on specific skills. Mrs. MacDonald is just not 
using any of the ideas and programs that I have outlined and given 
to her for her remedial students. In fact, now she is even 
avoiding any formal or informal conferences with me about her 
students. I don't know what to do now as I feel so strongly about 
tne need for follow-up in the regular class 

Please speak to Mrs. MacDonald regarding this important 
matter. Thank you. 

Mrs. G. O'Toole 
Free Flow Teacher 
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sta::dard nu.'!mo fornt 

TO: A. Farmer - Your Information 

- Suggested Reply 

FRO:t-1: J. Sparks Your Recon~endation -- Please Return 

- Your files 

You remember last week you asked the teachers to submit their requisition 
for field trips for the balance of this school year. Here is the list: 

Class Date Destination A_pprox. Cost 

Kindergarten l-iay 17 Park 
English & French Lafontaine,Utl. $ 60.00 

-

Gr. 3 and 4 Hay 25 Pare Safari, 120.00 
Hemming ford 

Gr. 5 and 6 l-iay 29 Old Montreal & 75.00 
Mount Royal 

French 1 and 2 l-iay 30 L10iseau Blue 60.00 
Puppet Theatre 

"'rench 3 and 4 June 4 Dorval Airport 75.00 

Phys. Ed. June 12 Board Track & Field 60.00 

mmersion 5-6 June 15-17 Arundel Tree Farm 180.00 

roTAL $630.00 
.! 

But according to our transportation budget. we have only $420. 00 left. ~>."hat 
should I tell the teachers? They have been bugging ;;ne every day! 

-r., Y. /.y 
J. Sparks, Secretary 
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Hr. Albert Farrr.er, Principal 
liosed<.Jlc :Clementary School 
10 Turgcon 
St. Francine, Quebec. 

Dear Hr. Farmer: 

May 11, 1978. 

As spokesman for the French Protestants in your school, I 
wish to bring to your attention a matter that concerns us a great 
deal. 

Our daughter tells us that at your Easter assembly last 
month, the Canadian anthem "<vas sung and several references were made 
to Jesus Christ. She also tells me that the assembly \vas not 
voluntary. 

Mr. Farmer, we are of the •1e hovah Hitness faith and \ve 
st"rongly object to our daughter and other French Protestant students 
beitlg compelled to attend a sch~..1ol asse11lbly \vhere nationalism and 
the div:i.ni.ty of Jesus Christ arc implied. :Gcin3 of a mj.nority 
religion we are subjected to enough disct·imination and prejudice 
without having the sc:hool cause our children unnecessary and un­
warranted embarrass:m~nt. 

We want to be assured that no such embarrassing programs wjll 
be planned for tbe futu·re. 

Yours truly, ~~ ~ 
fi") ' ( /_, /. .-. . / .' 

K / ·· ""'t j:.c...-.:/- ?" •. c.. c> C.· t ,: ::. / • ..... / -<-.?>t &.-/ ._... / • / 

(signed) Denis Desjardins 
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La de Laurentide 

OFFICE OF THE SUPERVISOR OF SPECIAL EDUCATION 

MEMORANDUM 

TO: Mr. A. Farmer 

FROH: W. Henderson 

Dear Mr. Farmer: 

Mrs. Jones recently came to speak to me about her special education 
class in your school. She said that she has spoken to you as well 
as the Montreal Children's Hospital staft about David Thomas. She 
is not coping at all with David's behaviour in or out of class and 
cannot m::~.nage his unpredictable behaviour. I am really worried 
about Mrs. Jones and Dnvid as well. We need to have a conference 
to decide how we can help her or to look at another placement for 

-David in our school system. ltle must. also discuss whether or not our 
local school board is even able to prcvi.de David with an education. 
If not, there are other options such as an entente for placement else­
where. 

Please realize the urgency of this matter. 

Sincerely, 

U, ~¥t5k.t{ 
W. Henderson 
Supervisor of Special Educat:i.on 
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