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• h,I·Jlnr.~ to do '.Jlth the rlf.Jht to educdtlon. 

~hdped ~y ehanqinq politl~al reqines. 

4 

These have been 

Brill.Jl, ',o/l1ich bel.pn .JS d nonarchy, ,ieclared its 

independenr;p from pr)rtuqal in 1822 and became a republic ln 

l~R~. lhe revolutlon of 1010 put an end to the Dld Republic, 

~lvln4 ~cly t0 thp short-lived New Re~ublic. In 1937 Getulio 

\'a rqas 1 na uqU rel ted ,1 di eta to rsh 1 p. Bra2ilian particlpation 

ln the Second Worlel War on the side or ~he Allies influenced 

the return to representatlve qovernment. Elections Nere held 

ln Decem~er of 1045, ~fter WhlCh llemocratic institutions were 

relnstated. rn 1064, PresIdent Joao Goulart was ousted from 

power; the military stopped the trend towards a feared left 

of centre qovernment. 

A new openness beqan at the end of the 1970'5 when U.S. 

President Jimmy Carter took up the banner of civil riqhts. 

The military reqime, Nhich had corne ta power in 1964, gave way 

to cl perioct of cransi t lot"} ta demacracy 1 durinq which a 

president was elected by the National Conqress on January 15, 

1985. A new constitution was promulqated on October 5, 1988. 

We turn ta the anal ysis of the right to education, 

examininq passages of the constitutions which correspond ta 

each historical period. One hundred years Rf ter the first 

constitution hall been signed by Fmperor Pedro l, access ta 

educatIon was still very restricted. Up ta 1924 "nothinq had 

been done for the education of the Brazilian people." With 

the exception of one-fifth of the population of the state of 

Sao Paulo, Brazil was peopled "alrnost exclusively by 

illiterates" (Serva, in Ferrari, 1977: 101). 

Brazllian society would saon enter a period of change; 

at the end of the 1920's a movernent towards educational reform 

appellred. Anisio Teixeira a student of John Dewey ai: 

Colurnbi~ University and one of the proponents of a new 

orientation for Brazilian education - described the rnovernent 

dS follows: 

The process of rnaking the state primary school 
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available to 111 ·,·,l.S 1111tl,ltl"d ln tlw l').'l)'~;, ·.,ltI1 
the start of inliustrl,'111/c1tlon .I111i ,'n!1!-;t'qllt->nt 

popular F'ressurt~ ta p,lt'tlclp,lte III tht' ~,\·.lr','.' 
opportunitles for Scl1Oo11nq often-'d l,V tht:> l),lth)IL 

Tn th!:.'" fc1ce of pul'l \1..' pressure t Ul' ,ll·I,.'l'~;'; t l) 

schoollnq, and the ;.l'Naheninq of the l'on!:-;"il)lISnt:":-;~, 
t II a t i t '''; as the dut y 0 t the st, 1 t e t 0 0 r t t' t' 1 t, .\ 
movement st.lrted ln Sao P,lulo ',·:hil"l1 mw;t llt' 
cons idered the t 1 rst step tm .. 'd t'th·; t lh' 
democratiz.::1tion of the prlmdry school c\nd Hw 
support of un i vers<11 educat ion l Te 1 xe 1 t'Il, l ')t,~1: l '), 
in Ferrari, 1977:104). 

Thi s movement - known as The New Schoo 1 1 dS oPPoSt'd t 0 

the traditional school - culminateù in the 1')12 "M<1nlfpst() ot 

the Pioneers of New Education," which intluenced the 

const i tut ion of 19 J 4. The educators who were si qna tOt' i PS to 

the manifesto fouqht to insert in the new constitutiondl lpxt 

the idea of a public (non-sectarian), free, obI iqatory, 

coeducational school, open te' ail seven-to-fifteen-yeür-olds, 

or, at 1east, those "entrusted by their parents to the public 

schoo1" (in Ferrari, 1977:105). 

The constitution of 1934 includes an entire chapter 

enti t1ed "On Education and Culture" (Chapter lI, Ti t 1 eV, 

Articles 148-158). 

quoted below: 

One of the most re levant pa raqraphs i s 

Article 149 - Education i8 a ri~ht common to 
all and shall be provided by the family dnd by the 
qovernment to serve both Brazilians Qnd foreiqners 
residinq in the country 1 so as to propi tiate h~1V i n(~ 
efficient factors for the moral and economic life 
of the nation, and to develop the consciousness of 
human solidarity in a Brazllian spirit. 

In Article 150, free prlmary education and obI jqatory 

attendance were established. The riqht to such education WdS 

a1so extended to adults. Thus, in 1'114, the riqht to 

education common to all and the correspond i ng dut Y of th,! 

state ta provide it were made explicit - they had been onli 

implicit in the imperial constitution of 1824 . 

In the 1937 constitution mandated by Getulio Vargas th~ 
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rJuty')f the stiltp ln f-1rovicllnq for education ''';-15 r1,"'iintalned 

ln Article 178. Àccess to pub1 i c schoo 15 l S assured to 

(;hi Idren and youth Nho }:]CK the means to pay tuitlon clt 

p r 1 v d t>~ i n~; t i tut ion !-; : 

Artlcle 120 - Tt 1S the dut Y of the nation, 
~;tntes <mù municipaltties to assure children anù 
youth who 1.lCk the resources needed for education 
Ln privdte institutions, the opportunity of 
n~ceivlnq ddequate education of their faculties, 
dptltudes clnd vocational abilities, throuqh the 
creatlon of putJllc institutiol1;:' of learninq at aIl 
levels. 

The free dnd obliqatory nature of primary education is 

also mclde explicit (Art. 130). One sees, however, that "the 

pre-voc:at l ona 1 and prof ess iona l train inq, directed at the 

economic,1l1y less-favoured classes," is "the first dut y of the 

state, in terms of education" (Art. 129). 

The constitutlon of September 18, 1946, the beqinninq of 

a new democratlc perlod in Brazil, confirmed the principles 

enunciated in 1934 of universal access to education and the 

obliqatory nature of primary school. In 1946, however, the 

dut y of the state to provide education became implicit, and 

[ree schoolinq becarne 1imited to "official primary education." 

that is to the public primary schools (Articles 166; 168, l 

and II). 

~he constitution of 1967, written under military ruIe, 

reaffirmed universai access to education. The 1967 and 1969 

constitutions established free primary education at official 

educational institutions and extended compulsory education to 

the age of fourteen. The state, therefore, pledqed itself to 

open public schools for eight consecutive years of study. 

In addi t ion, "each school system" - funded ei ther by the 

state or the federai qovernment - was to "obliqatorily have 

services of educational assistance, assurinq conditions for 

efficient sChoolinq to needy pupils." 

The maior piece of federal Ieqislation affecting primary 

schoolinq is Law 5692 of 1971, which superceded laws passed 
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reorqanized educatLon in Rrd.'ll. 

called "element;)ry school" III thi~ .,or'h, p:-.tendt-'d fl) f'l'lt1t 

qrades the rosslble SIX of th>::' e,lrl H'!' l()~)l ll'qi:-~Lltlon. 

Article 17 of La'N ,)(,q;, est"tJll~~h~)s tl1,lt "tlH." el.'ml'nLIIY 

school aims at the educatlon or th!:' ('hlld ,md tlH' PIP

adolescent, "hich w'ill v,1ry in l'ontpnt ,lnd nlPthod ,\l','or'drlll! 

to the developmental phase ot the pUpl1." ~~ut)SeqllP!1t drtil'jp!. 

estn.blish the dur3tlon of element,lry :-~t'hool ,h Plql1t '-.l'I1110! 

years, obll qatory f rom seven ta fou rtpPI1 YPd n; l ,HHi ~; td t~,,-~ 

that it is the responsibiiity of the munlcipdlities to SlIt'vt.-'y 

the school-aqe population and mobillze them [or enrolmpnt 

(Arts. 18 dnù ::'0). 

Vet despite the rhetoric of the constitutionc\1 <ind 

leqislative efforts dealinq with education, Brllzi 1 i,ln ~;()l'l(~ty 

has clearly not secured the riCiht to elementary educéltion for 

ail its cltizens. The avai] 1bi 1 ity and Iluai ity or educ<ltio!1<ll 

resources vary accordinq to the soc i d t pos i t ion one hdS in 

society. 

In the view of Georges Burdeau: 

"The modern constitutions ùo not drZ1W thp 
contours of the existent social order, but of wh~t 
structure the future society must atta in." T ts n) 1 e 
"is precisei y to indicate obiect i. ves, rnuch more thdn 
to consecrate a state of fact" (in Britto, 
1')84:512). 

Pontes de Miranda (1972, in Britto, 1c)84:~?O) comment:,; 

incisively on the limitations of the texts of I1ri."ill,ln 

constitutions: 

Education can only be a right common ta ail if 
there is a suff icient number of schooJ S dnd if 
nobody is excluded from them; th us , i [ there i s 
"SUbjective public riqht" to educi'ltion, dnd the 
state is able (to provide such an eùucation), i t 
must be accountable for doinq so. If not, it 'Nould 
be deceivinq the people with articles of 
Constitutions or laws ... 

These fai lures h,ere seen in the hiqh r;ltes of i 11 i b:~racy, 
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,; h J '" /1 1 n t u r n d f f 8 C tA d the 0 pp 0 r t uni t i pst') vot e ,In d 

r)()',~-,IlJllltles fr)r reform for the Br:12111ilT1 poor. On1y ln 1'),S5 

'"l'-, thR ('un'-1titutlon amended qlvinq to illlteriltes the t-iqht 

tu 'l' itl> • rh 1 ~-, ~)rev i ous eYc'l us Ion f rom the po lit i cal process 

Indde thp Jack of E:?dur:é1tiolléll oPt:-'Grtunitles <lE~trirc1entéll to 

TJrospp.ct,-, for polltu..:al retorm. Illitertll;y, therefore, '..;as 

rloubly pendll?in4. Tt lLmited economll; oppcrtunlty, ' .... hile 

,11:.-,0 rH'eventtnq politlcal 1110bll lzatl0n and reform, through the 

~ > 1 (> f ; t 0 (' ,-} 1 s y s t (~m . 

:5ti 1 L, the recently-acquired riqht to vote by illiterates 

does not d('?crease the importance of li teracy, .v'h1Ch is a first 

~,U?P tuwards persona l qrowth and greater opportuni ty. À large 

number of Brazilians have not even entered the domain of the 

printed word 'N'hen education lS a1ready enterinq the computer 

Tlliteracy in Brazil: Urban, Rura~and 
Regional Djfferenc~s 

One study of Brazilian illiteracy (Ferrari, 1985) offers 

data relevant in the introduction of the problem of this 

thesis at cl macrolevel. The work presents historical data of 

illiteracy in Brazil, showinq the dimensions of the problem 

at the national level and the position of the state of Rio 

Grande do Sul in this context. 

Illlteracy in Brazil is an enormous challenge to those 

who are truly interested in universal education. The most 

recent census, in 1980, defined as literate those who were 

capable of readinq and wri tinq a simple note. It reported 

that 25.5 percent of the popul ation could not (Table l in 

Appendi x) . 

Ill.iteracy was distributed among all aqe groups. It 

reqistered approximately 16 percent among those fifteen ta 

ni neteen, and twel1ty to twenty-four yenrs oid - the most 

literate age groups (Ferrari, 1985: 37-38). There were 32.7 

million (or 31.9 percent) illiterate persons who were five 
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y e ars ,) f d q e ,) r' Cl l ' t f? t' 

milllon Ilved ln ur~dn 

Northedst Bt'azll, 1 t'eqlt'l1 '.d111'111l.1~ 1 dt y ,'llm,ltt' .II\(I 

is economlc,111y tlle }past devpl()pE~d, helli tlH' hlqllt'~;t tcltt' (lI 

1111 terdc)" in the ('ountr''1 - '~I\.} pl>n'pnt. 1 t ".I~. t \11 llll,'pd Il)' 

the spilrsely-popul,lteù Nor"th, for SE:'vE't,ll d('l',\\je~~ ·;tlll th .. 

::one of the Am~L:on junqlt", ... ·lth ln.l) pPt"l'pnt. l'hp l'Pl1tl'l

\~e~t, ln p,lrt a continuation 01 the À1T],I/On dnd lucdtlon 01 tlw 

ecoloqical 

reqistereù 

reserve hnoV:Tl 

il tigure of ;'l'5.1 

( The 

perCE:'nt. 

II 1 i teracy accu r red in the econom l C,l 1 l '(-dpve 1 Ol)(:.d :;UIl th. 'd'" t 

and South - 16.1 and l~.l respectively. 

This thesis focuses on the pro('e~~s of becom 1 nq 1 i t pr db' 

ln the st.::lte of Rio Gran'le do Su l, whlch ~;han~d Wl th :jdlltd 

~,tarina sorne of the lowest rates ot l ') , .. ) 

12.4 percent respectively. 

T3bie 2 (Appendix) snows the trend of illlter,ll"Y III 

Brazil (rom 1872 ta lCJSO and two sLltes which n.>prp~a't1t 

extrerne positions as to Llliter.tcy. Pi,IUl, in the Northe,l~t, 

had the fourtll hiqhest rate of illiter,lcy in l'HW. Tho 1 in.t 

three hiqhest rates of il Li teracy in the country wen-' À l ,Hlod~'; 

(54.3), Haranhao (50.7.), and P<uaiba (41),7). In contrd',;t, T,io 

Grande do Sul represented the thinl lowest i Il i tertlcy r"ab~, 

as noted above (Ferrari, 1085:40). 

One can observe the slow decl ine in i lliterncy rntAs ln 

Braz il rtS a whole from 1872 ta l'HW, and il concom i LInt rI "';p 

in the abso 1 ute nurnbers of i Il i terates when dna l y7. i nq the 

population fi ve years of aqe or oider. Dur 1 ne} the 1 d~, t 

decade, in which military oureaucrats developed d well-funded 

adùlt literacy proqram known as MOBRAL, there '.-Jclf: !-,ti II <ln 

increase of 2 mill ion in the number of i 11 i terates in rel dt l on 

ta 1970. Rio Grande do Su l '/Jas one of the f ew ~,;têltf~~; tf) 

register an absolute as well as relative decline ln illih!rdcy 

to 1980 . 
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f"rrlrl (l'I~,:~I;), ln ln ,ltt'"r.r;t tr) P/1J]1111 ,t', f-.) 

( ; r .j Tl' 1" d () '; Il] ~ h ( ) '" p tl ' l 'l.~ r;] 1 fl e J ni] lit ,"> rI' "/ t J'~ f r' r.. " J U r.l Ll 1 u , 

th" fI(J'.t f~r;()n()f'11(,IIJ'f r!(~'JPlcr)prl '.t,lte, 'Il,l, f)()lnt~-, ~,) n')n

l'fJrtI1'jllP'f~ flJrrlpp.ln jf'l1'11qrltlon, l'fc-'l.nnlnq ,dth thr-> (;~rndn", 

If! I~),.I\. ()J1~ f'1Jrlht Ir\rl thclr tJoth ';l r ) P,IU]I) ,lnd Rl0 c:r./n'lf~ dr) 

;; u l " ~ r p f, 1 V ( ) U r (~rl t J Y r t il 1 1 ri n 1 r.1 m 1 q r, 1 t 1 rm, t J ut.::: cl 0 r 1 u l () dur 1 n Cl 

th):, r"~ntur'l 11:-.0 "ttt'dctod the rll',r,lnt P()()t' t rom the 

N()rt:tH'dst. Tn J'nO, 17.:' r,en;pnt of the t:-'OPuldtlon tlve ln'1 

r vpr of P lO (~r,lnde ,10 r;ul Nere i 11lt'2rZlte. 

H!:~ l ,1 b'~d t() thE' i 1 l i b~r~-lcy prob 1 em 1 s the [clct tha t mùny 

l:h 1 1 ri ren dqe r 1 fi VF! to [ourteen (l p~ not in sehoo l . They 

,1ITIounted to 12.~ milllon - 'j.1 million in urban areas, and G.~ 

mIl lIon in ru ra 1 ,lreas. In re lclt ive numbe rs they compr 1 sect 

-1.1 .1 percent ot th!s i1.qe qroup, 29.3 p<'2rcent located in url:an 

,lrf'il~; clnd (,1.'J ln rural én-eas. (See Table 1 ln the Appendlx). 

Many of those chLlùren remaininq ln seho01 have 

pxperienced [ùilure, leadinq to a qap ll(ltween qr'ùde level ùnd 

chronoloqical élqe. In the Brazilian educational system, 

~-.even-yeôr-old chlldren enrolleri in the flrst qrade are 

expecteù to be 1iterate by the end of the school year, eiqht

yeclr-old children are expected to successfully conplE:te the 

second qrade, dnd so on. Fourteen-year-olds are slated to 

rI n ish 1111 eiqht years of e lementary sehool. Chi ldren 'tlho 

demonstrate such attainment ut the specified ~qe or earlier 

are considered to be keepinq pace with the sjstem. Children 

one year late are considered sliqhtly behlnù, anù children who 

laq two or more years ln the system are considered very behind 

indeed. 

Of almost 23 million children seven ta fourteen years 

old, 67.1 percent attended school, but only 23.3 percent, or 

less than one-fourth of the Br~zilian populatIon in this aqe 

qroup, were enrolled in a qrade level correspondinq '..;i th 

h L./her aqe, and was thus considered to be aChievinq as 

expected. In Rio Grande do Sul 36.4 percent of children seven 
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'.:':.'.c'i 1.1:' l ',)n t 1 01'1 

Br-~i l 1 . ( ~ ,1l)!e 4 

I,lCh 'lf::>,lf " .. 

\ \ 

t hl' t ,\ t t' ,\ 11 \, h 1 Il 

. \ h')I)l 

student::-; Ln IlLl'll ,()uId Ill,t lJt! ptl)['llJt.,d, .. ,\th ."'. \ \"'!\ \'\11 

the r1ti:' ln Rio c;f,lndp rio ~;ul. 

Ir. t:he dl::-.trILJutl()n nt rClte~ ot prlll'llltl\)f1 III th/-> t'lqllt 

qrldes 01 element,lr'! ,-~"h()ol, tll'-;t JT''\dPl-~; \'Ull',l'.tt'llllv 

dcmonstr,lted the Lc)'"est percenLlqe in thE:~ t lVP 111~.Luh'P'; 'll\l'.m 

in Tilb18 '), The ndtlonal t'.lb-=> fOt- promot!un W.l·; 'l! f'f'!' ,lnt, 

C1nd only I,).b percent ln Rio Grilnd!-~ do :;ul (TlhII' III 

Appendlx) 

An addltLonaL problem Ll1 Brd.'illcln f:\dUt'.ltloll I~. 'l\l·,pd 

by those 'Nhe· drop out, ei+:her for qood ur t P turllL!1'1 tl)!> 

[ollowlnq yedt'. In 1981/,10.7 percent uf flt'~,t qrdl!pr'; l,-ft 

school before the end of the yeilr ("lmmetll.ltp dr'upour·,lI), 

whlLe 27.F) percent of t'~ose ,.,rho ;lttenrl(:-~d th!:? ",:hulp YPcH' dit! 

not return Ln },)81 ("meùLClte dropout~;") (Hrd,;tl, 11~(;I', 

1'J84:Jll,JlJ). 

In short, de cess ta the f irst Cjfdde t'; ill m()st un 1 VI·t !.d 1 

tn Brazil, but persistence presents a problem t(H )r)W-II1('Offif> 

families who earn the minimum P1onth1y 'Nd(~e or lf~è,'-; .Ill' 1 Il'Jf' 

larqely ln the r'lral Northc<lst (F1pt(~hpr .. nrl I~t!)f'lr'), 

1987:1,2). 

f leITlentary enr011 ments are concentril tpd 1 n thp 1 i r'. t r ,JO 

qrades. Final enrollnlent att,1lned 0.1 r.lllllOn lor U1P Il f',t 

t'No qrades of elementary schoo l, 'Nhere<1s 1 f).? mil lion 'N,I~. ttw 

number of students enr'o11eù in the ()ther ':1/ '~rddp,. [Iut 

toqether (T.J.ble 5 in J.ppendix). Fir'3t qr;jrJp 8nn)1lrnp nt 

(~nro II ffif->nt:. 'Nf!r f : 

corresponded ta almost S.0 million pupils, or 

rathet' than the 12. ') one woulù expect, i { 

evenly ùistributed amonq the eiqht qr<lrJps () f p 1 f~ mf~ nt d r 1 
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'1 r(,(> l. 1 hf-> ['"Id',', l '/'-'. tir ,t-'lT' j,j," f->nro 1 J nf-nt 1 fl ,'( nr, lrl '~'):l ,; th 

t.h>lt ()I ()thfJr 'lr,t(lf'~' ,n BrJ/l! 1'-. l '"ttrJl~, 1'-', t-;.:pl Hned by ,1 

t,J'jh r Itp (JI 

f,'I'I;f->t ltllJrl 1)1 '!rd,h~:" ln f'!Pf1"'flt,lr'! ~l:hool J!::o l ':jenercd problen 

1 n B r d 1 Il lin p ri u' ' ,j t 1 () n . r t ' J V E! rIo 1 Ils p n r () l 1 f1 e nt, 1 e a rJ 1 n q t 0 

,1 rj'>I,TPd',.' ln thE' pnt',';llrwnt of ne..; puplls and to a l.=trqe 

f1llnt)~r uf O'/er,l'/f" l'hl 1,ln~n 1 n :-~chool. 

1 n t: h 1 ~-' (1 1 ~,~,; e r t d t ~ , )Tl the pro ces sot J 1 ter.1 Cyl S s tu die ri 

tc) ()(,t(>"t rpJ(!'I.lT't r)rr)CE::'-;~e~, dt the rlll:t'olevel ...rllch rlllJ'ht 

!,llpport IJr hd!TIr f'r lJecoPllnq Il ter,1te ln ,1 Idrqe publi(; school 

',f'rVln'j 1 !r)· . .;er-r:ldSS pGpu!.ltion in PorL) Alegre, Rio GLlnùe 

do ~;u 1. The f()l"U~, of th lS stucly IS on how prol7\otion and 

!.11!urp ' ... 'pre pn.)(Jur;ed Ln four clasc;rooms durlnq the 1'),~4 

~,(:hool year. riqhty-thrr'e lu .... er-class pupils, "Nho 'Nere 

pnroJ led in sc:hools [rom 1,)7'J to 1987, ... ere studied ln deLlll. 

:-;ome '..vere promfJted, ~,;ome failed, and sorne slmply left school. 

:=;tudent turnover in ,llld of it~>'l[ '..vas cl matter for 

l nves t lIjLlt l on. l ini ts ta the study ',\ere posed by the hiqh 

horL~onLll mobtlit'l of this SlUl7\ populatIon ln search of 

condit1ons [or ::eourvival, which oblLqated many students to be 

tr,lllsferred to other schools, ~ometil7\es qoinq uack to their 

1 OCdt i on of or 1 q ln; other students had to enter the job market 

,md dl li not leave any information êlbout · ..... hy they no longer 

dtten~ed ClêlSS. Limitations were also posed by the lack of 

()rgL1ni.~ation of the educêltional systel7\ in a society WhlCh lS 

unable or unwillinq ta offer the right to education ta all of 

lts citizens. With such a large number of children excluded 

from elementL1ry education, it is lmpOSSlble ta tell how many 

spent sorne time in the school system, or none at aIL. Thus, 

one lS unable ta keep track of those who have been excluded 

from educat iona t inst l tut ions . Not even the current status 

uf those no lonqer attendinq the particular school studied is 

,lI ways knowab 1 e, as the las t req i stration of a pupi l ·.-,Tho 

ledves the school refers to a transfer to another school . 
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\" t t '1'1 1:1 1 Il 

lnter th1t the; ';tlently f'nr~>r't>d t~lt> tl'trul ,It l'\t"\I'II\ 1,'1, 

nlrket if thpy "et'p !Ul'K.'/ t'nl'u,;~1. :1',,',' ,,\11 t, -n'I"'lt 1:11:\., 

1"')(') ,'pn:,',uo-~, l'1()rl~ ! 1l...('l'1' III tht-' l,lb"l.'t',' dlll h '!l"lll \,' 

" nl)t \lttenrlln'l ";l Ih)(' 1. Il 

tIlt" " 
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(~I!AP'I'ER [1 

'l'II EOl~ E',' r CAl, FHAMEWOHK 

l 'Ill ; " • , l, 1 P () l 11 t ~, ' ) u t t h ,1 t the ; ~ eus 1) t r e :,~ e _ l r l. 11 

ln the' Jrrlculu"1 Iln tedchinq styles or ln 

~~tudento-~) on tl'e pel f'Jrr:unce of di f ferent 

'n"()Up~. ()f ,·,tudents; CIne! "ho''': t,-~ëlchers 1nd ~~tudents Nork 

to prurluce schuol [11~'jre desplte thelr best 

J [lt':nt lon~; tu the cuntr.:lr'/" (1 ')73: 18..::) • 

Thp llne::-, ut resp,lr,-:,h Just lndlcated, especi."ül'l the 

, . p ( . 0 n d , l n t lue n ceci th l S l n v e S-~ t L q é) t i 0 ri - the pro ces ses "N hic h 

y leI d :"uccess or t zul ure ln Il ter ICy, tJy teachers and pup Ils 

~ho Clre influenced by intré1- ëlnd extré1-cLé1SSrOOM factors. 

The perspective of '::WJlysLS ln thlS thesls is based 

predc1m l n,ln t 1 Y on Schutz' S ,lpproach to phenomeno 1 oq'/, ',1h l ch 

L'oncelves "the lnùlvidual as an actor in the soclal '~orld 

defLn( inq) the rea1ity h~ encounters" (ln Natanson, 1971: 

XXVIII) : 

When l encounter ël ndn actlnq ln the social 
~orld, 1 know that l must understand hin as .) human 
beinq, dnd thls means that his actions Mean 
somethinq to hlm ..lS · .... e11 as to me, relQte to his 
world as weIL as to mine, dnù are ultlmately rooted 
in the lnterpretive scheme he hé1S created for llvinq 
hlS LiEe. But thls knowledqe is ltself taken for 
qrdnted by me as ~ell as by hlm; lts belnq tnken for 
qrëlnted by us is precisely the typiflcation which 
~Qkes intersubiectivity possible (in Ndtan30n, 
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rh 1- ) "' - " 

1 1 : \ \ \ l '. 1 • l'l', 

\, \ , 

l , ' , , 

l ' 

1 l " 

retalns trorn Nar· .... l::-;t th~ury tt1l~ ',LInt! t~1lt t',I',I, '1),'1,'1 Il 

~,tt":'.H't~rp~~ t"equLlt8 ur, It. \P,l::-;t, ,'ur,dlt','ll Illt"l ::1"1';:,11! II 

actIon ,lnd must bf:' 111clLy:èd .\~, l~L'lP\.'tlVè ,llrH.-'n',I~)ll'. 

~uclüloqlCa.l dncl1'y'::,;e::-', uf ~,,'hocl Lnt:'qu\lllltj~-, .'X~H't 1\':\, ",1 

by io-... 'er-clc1sS l'!1l1dt'en '\'ere 1I1Ltl,11\V '-,h.tpe.j l,y ~!lt 

themes, Yet <..;lo' .. :ly the unport .. l11L'e 1 t ,·tud'y'lll'I tht' 1"1,, "! 

[hus, of ! l '1.) 

correspondence theory, or cruder [onn::-" III '.v11l{'l1 ttll' /:'{'()!1I'[111\' 

base of prOduction 1S consuJere,1 lo hl:' t h'c' 'Ipb-)I Inl n,lnt {l! ,.:lldt 

schools do, a. ne~ conception Jrose. 

seen "as uelnq In.:lde up ut ,t r,:ample}, tut \llt'I ut P\'\J!)"l1ll', 

potitIea1 i.lnd culturCll/ldeoloqlcal pr Il tl{'PS." Itltprr"l.tt.·,j 

(and) iOlntly cre::lt( lnq) the l:ondltlon~; ul P":lstpn{_'E:-' I()t ",wh 

other." The lcltter enqendereJ studlè<-': Dt the ('urt l{'ldUIll ,Illd 

SOCICl1 relations ln schools 

practices." (Apple and Wels, l )8J:.~O-,'ll 

Apple and ~.,reis müke the C.:l::;e t :;r t h~~ 1 !'lP')f t IIP"f' 'd 

schools élnd ûctors teachers lnd stUrlf-':'lt'. 

dominant ldeoloqlcal [arms: 

If education Ccln te no f'IUn-~ th,lfl dll 

epiphenotTlenon tleJ diref:tly to thE: t'f>'jUlp'mPllt'. ',1 
an econotTly, then LittLe can ve done 'Nltrlln f~'!IW Itlon 
itseif. It lS a tot..llLy det(~rrllrH_~,j ln ,tltutl)[l. 
Ho',.;ever, If schools (dnd people) Ir'~ n(jt rj,I'.'.IVI' 
InlrrOrS of an economy, but In~;tedrl drl~ If t l'/,,~ t'v_'nt'. 
in the processAs of t"epraduct l(Jn m<l {:'mt~~,tdt 1 {Jn 
of domin.:lnt SOCLcll t',~l(1tIar.::" thf-~JI Iln,!pr·,tdnd1 fI'J 
what they ùo and actloq upon trH-!m lJpcr)me~, (Jf Il') 

sMall moment. for if schooL; 'Ir"" fJdrt (JI 1 

"contested terrain," if they arp fJart (Jf .1 t'1ljr;h 
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1 ) n t- t t"'\ < t ~\ t~' • ~ 1'.. f t_! r t: !' 

lI- " . , , 1 • , r" 1 ~ 1 • .) t t \, ~ , ~ !'.' e t ~ ,_. cl L - p r ' l' . t l " \ ; 

r Irl'.: 1 t 1: ;.,:>r t :->1,1. 

lin t ~) . t, ~ p t 1 ~ ~l l rl l t 1 ... • Î l!... 1: / 

, t t t 1':. ~. 1 n:,' : 1 t ~ , , n Lutr. ln 

, l l' 8 n C' r ete (1 1 P1 en::.. 1 8 n:,; 

. r 

(l.,vpl()~' ... >,l, f'nlltl,',!l '.'rlentlti ,n, 'lU(!F~~ .Jf :,~chooL, ln,l :',0 on. 

:;t~dn' [nI! (,:rf?en (t,' ':' 0) '!>"( ln~ l t8,lL'i-:ln'1 ,<\eoLoq'/ ,l~';: 

.h. ,'unnp,'t",j :"et l't s'y'stef"l,lt H,',lI ~ 'r' rI? llt>?d 
t,elle>t:" md Ide,ls lbout .;t'ut 1rE> te>lt t~--. !Je the 
I-:';~,;t--'ntlll teclturé'S of :edl'hlnq. li. te.ll'hLtl'l ldeoLoqy 
1!1VU1\'p~; Lot!t ..:oqnltLve tnd e;,I~ultl'IP ,1sJ:,'e'.;ts, It 
., J 11 Lrwlude qenerc1 1 Ideel.s lnd .ISSUP1rtlùns _.bout the 
n cl tu r e 0 t k no'..: h~ 1 j q e d tl do: r Url el n n cl t ure - the L 1 t ter 
t->I1Ll1 Llnq t >llpts c1bout f1otLv,1tLon, le:1!'.'nlnq ::inti 
""dUl'cll'lllty. It ,,] ~J lI'll:;ude SOl1e ,:h.lr.1L'terLc.:atl()n 
ut ~;,-)l'lety clnd thé' n ~,. ,lIld functlons ot e'iuccltion 
ln the '"Idt'r :;:;ocl.ll ,'ontext, rher~.d Il .11sù be 

,1 S S U m fJ t lon~. ,1 L (,) u t th t:> n 1 tUt· e 0 f the t cl S k ste,) che r s 
h~ve ta pertot'P1, the sp8..::flC SklLls elnd technlyues 
requlred touether ~lth IdeelS Jbout h0~ these ffilqht 
l'e> .I,'qult'ed cln..! de';el(lped. Flnl111v, the ldeoloLlY 
\. l III ne l ude cri tE-'r t J to ,1ssess ddequa te 
\Jet'form,mce, bath 0t the rl,1ter l Il en ,,'non t-::?élchers 
'work', I.e. puplls, ~nd tor seLt-evaludtlon or the 
t:'v,ll U~lt ton 0 f Dther~; l n':o 1 veel 1 n educ.J t l nq. In 
~;hort, ,1 teJ,L'hlnq IdpoLoqy Involves a broad 
d!? t l n l t Ilm 0 f the te1 S k .1 n li cl set 0 f pre s c r L pt ion s 
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each other. When there l s stronq boundary nalntenance between 

contents, i.e., stronq classification, the various c:onten~s 

dre in closed relation to each other; they are "',.:ell insulated 

f ron ec)(;h uther. II ThlS l S '..;hélt one observes in a class I,o.here 

the pupils have ~ fixed period of time for readinq, another 

(or spe llinq, and yet another for mathematics. One rnay say 

that the curriculum of the class is stronqly classified. On 

the other hand, a curriculum is weakly classified when the 

contents ct _ e in open relation to each other, or, "if there is 

reduced insulat ion between contents," or even when the 

boundaries between contents are blurred. stronq 

claSSlficatlon "reduces the power of the teacher over what he 

transmi ts, as he may not over-step the boundary between 

contents" (Bernstein, 1975: 87;88;90). 

In addition ta the deqree of boundary strenqth, Bernstein 

( 1975: 86) points to the importance of studyinq the 

differentlal status accorded to each subiect: a) comparinq 

the arnount of time dedicated to each subiect; and b) observinq 

which contents, from the point of view of the pupils, are 

compulsory or optional. 

The concept of "frame" refers to the pedagoqical 

relationship, to the teacher-pupil relationship, i.e., "to 

the deqree of control teacher and pupi l possess over the 

selection, organization, pacinq and timinq of the knowledqe 

transmi tted and recei ved in the pedaqoq ical re lationship" 

(Bernstein, 1975: 89) . Pacinq, or "the rate of expected 

learninq," is 

... implicitly based upon the middle-class socialization 
of the child. Middle-class farnily socialization of the 
child is a hidden subsidy, in the sense that it provides 
both a physical and psycholoqical environrnent which 
immensely facllitates, i'1 diverse ways, school learninq. 
The middle-class cl1.l1d i5 oriented to learninq almost 
anythinq .... Where the school system ~s not subsidized by 
the home, the pupil often falls. In this way, Even the 
Pdcinq of educational knowledge is class based. It may 
weil be that frame strenqth, as this refels to pacinq, 
is a critical variable ln the study of educabi lit y 
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(Bernsteln, 1975:11J). 

Given the settinq of tl1is rese~rch and slum-rh ... elllI1l1, 

'Norkinq-class pupils, cl stronq frame <\s ta p<H'tnq, ' ... ·o\lld 

represent qradinq the curriculum durinq the <H:ademi<: y~dt· 

accordinq ta the performance of the dblest qroup, thus 

implyinq explicit or disquised streamlnq of pupi.ls. Bernstpln 

1eft what he means by a weak fr<lm€ in reL:ltion to pclCJnq 

undef ined; i t miqht siqni fy that the rate of the Cc\::-.;tp!:-,t 

pupils is not made a riqid standard ~y the teacher. 

Classification and frame are ch~racteristics th~t v~ry 

independently of one another. with these concepts, Bernstein 

provides a typoloqy of educational cedes in which the extreme 

cases are the collection code, character i zed by st ronq 

elassif ication and stronq frame, .:md the inteqrated code, 

character i zed by weak c lassi f icat ion and weak [r,lme. The 

codes "orqanize how author i ty and power are to be med iated 

throuqhout aIl aspects of the school encounter and exper iencl~" 

(Giroux, 1931:10). 

The fOllowinq quotations make explici t the presence of 

"hierarchical survei llance" in bath the coll eet ion clncl 

integrated codes (Bernstein, 1975: 98,122) : 

The stronqer the classification and the 
framinq, the more the educatlonal relationship tend~~ 
to be hierarchical and rltualized, the educanJ seen 
as iqnorant, wi th li ttle stcltUS dnd few 
rights .... (these riqhts) useù [or ... sustainlnq the 
motivation of pupils. Dependlnq upon the strenqth 
of frames, knowledqe i5 tr,:msrnitted in a contE:-}xt 
where the teacher has maximal control or 
surveillance ... 

As these (classification and trame) wedken, so 
the socialization encourages more of the soclalized 
ta become vislble, his uniqueness ta be made 
manifest. Such socialization i5 def~ply penetr~tinq, 
more total as the surveillance ~ecomes morA 
invisible. 

Bernstein's treatment of openness/closure of curriculum 

contents and authority in pedaqoqic relationships shows 
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~.; irnil ar i t ies ta roucaul t' 3 attention ta i nsti tutions 'Nh: ch 

discipline "comparinq, differentiatinq, hierarchlzinq, 

hornoqen i z inti <lnd excl udi nq" (1977: 183). Bernstei n often uses 

the concept of control but also mentions that of surveillance 

(1971:21'1; 1975:98,122; and .::lbove). The latter is frequent 

in roucdult (1977). 

Foucault's work is used here to extend Bernstein's 

conception of "frame." The li teracy process represents the 

curriculum content expected ta be developed in 180 days, or 

in one l1cademic year; here, we have two of Bernste ~n' s 

elements of frafTle - "selection of contents" and "timinq." 

'T'he "pacinq" of knowledqe, or "the rate of expected learninq," 

may vary from class to class and pupil te pupll; this rate 

ùepends, however, on (a) a certain distribution of pupils in 

spacei (b) a more or less "exhaustive" use of timei (c) a 

certain hierarchical surveillance; and (d) a context of norms 

controll inq acti vi ties where a punishment-qrati f ication system 

is established (Foucault, 1977:146-47;154;175-76;182-83). 

Social stratification within the Classroom 

Sharp and Green (1975:34) consider power crucial in the 

analysis of society, as do Bernstein and Foucault: 

(O)ne can control others and brinq sanctions 
to bear aqainst others, irrespective of ... (one's) 
definition of reaJity ... Althouqh aIl forms of power 
may be sustained ultimately by force, at the lower 
level, ... in stable si tuations, far more subtle forrns 
of power may be in eVldence. 

This quotation C<llls attention to the teacher's power as 

a reality-deflner of social arder in her class. Our 

examination of pup ils' identi ties in the culture of classrooms 

centers on the influence of the teacher-student relationship 

on pupils' performance. The establishment of friendly 

relationships favourable to performance will depend not only 

on constraints or facilitative elements encountered, as Sharp 
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and Green point out 1 but aiso on the tt:"::l\.'11er' S CUIH'Ppt ut thl' 

role of education. 

essential elements in the esLlbl ishmellt ot lllt l m,lb.' 1,l\.'P-tl)

face relationships, thouqh continqent upon sULh l'l)nstt",lint:~ 

as teacher-pupi l rat 10 ùnd schoo l orqi1n L' ,1 t Hm. 

Sharp and Green hypothes ize "a contempot-Llt y-\.'onsot' i dtt' 

continuum" arisinq in classrooms, [ouncilnq theit" l'ontt'tbut.ll)t1 

on Alfred Schutz' s treatment of the L ace-to-L elce !cd tl/dt ion. 

Schutz (1'364:23,29) describes the "we-retcltionshJp," in Wlll<'ll 

two persons experlence e.:lch other as consoc leltes, in th i S '..J,ly: 

l experience a [ellow-man directly i ( clnd when 
he shares wi th me a common sector ot time dnd 
space .... This tempor::ll and spùtidl immedlùcy are 
essential characteristics of the (élep-to-face 
situation .... 

(l)n the tace-to-face situdtion the conscious 
life of my fellow-man becomes accessible to me by 
a maximum of vivid indications. since he is 
confrontinq ~e in persan, the ran~e of symptoms by 
which l apprehend his consciousness includes much 
more than what he LS com'llun iCùt in4 to me 
purposefull y. l observe his movements, qestures 
and facial express ions 1 l hear the intondt 10n dnd 
the rhythm of his utterances .... (M) Y partner i s 
qiven to me more vividly and, in il sen~e, mot-e 
"directly" than l apprehend myself. 

Schutz (1964:37) brinqs to our attention that "in fdCP'

to-face situations fellow-men are ~~xperienced on di[fprpnt 

level s of intimacy and in different deqrees of di rectne~,!c, 1" 
extendinq into the wor Id of "mere contempori.lT" ies" : 

The qradations of experiential directnes~ 
outside the face-tu -f ace si tuat ion are chùracter i l.ed 
by a decrease in the wealth of symptoms by which r 
apprehend the Other and by the f aet that tht> 
perspectives in which l experience the other an~ 
proqressively narrower .... (I)mmedia~y is lackln4 in 
my experience of mere contemporaries (19(,1l: l'l,Ill). 

For Sharp and Green (1975:120), thou4h chiJùren ln 

classrooms share space and time with the teacher, they become 

anonymous, as if remote in space and time in the SChut,~ldn 
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. .. becùuse the teacher's conmon-sense knowledqe is 
no use to her in hand1inq them, qiven her c1assroom 
rn,mdqement problem .... Whlle the consociate is known 
ln ~ relJtlveLy comp1ex and personal but qenerally 
unref 1ect l ve 'I/ay, cer.tain chlldren emerqe as 
c:ont~mporar ies because i t is impossible ta 
communlcate with thern. 

20 

~;hi1 rp ,mei Green emphas i ze that "mater ial ùnd social 

constrJlnts on the teacher" - not the teacher's consciousness 

are the pr ime independent causal variables leadinq to 

dnonymizi1tion of certaIn pupils. 

'l'hus such pupi ls present themsel ves as 
stranqers to the teacher's coqnitive paradiqms and 
routine practices ln this context and this qenerates 
prob18ms for the te~cher which in her theoretical 
fJractice enta i ls the need for non-common sense, 
reflectlve theoretica1 knowledqe where the 
cateqories are drawn from 'esoteric' or abstract 
knowledqe. This is an initial process in the 
relfication of the child's Identlty as a social 
structural process and phenomenon ln the classroom. 
The cateqory tends to be hardened, the fit be inq 
more convincinq to its user (the teacher) the more 
the child continues to feed back the appropriate 
behavioural cues .... (T)he process of hardeninq in 
the child's 1dentity is related to t.he deqree ta 
which extra-classroom audiences come to accept this 
reified definltion of the child (Sharp and Green, 
If)7~:120). 

The authors explain that as lonq as parents and other 

teachers accept this rei fied or labelled def ini tion of the 

child, "pressure 15 taken off the teacher and her manaqement 

problem is reduced" (1975:120). 

Sharp and Green posit the development of a process of 

social stratification within the classroom affected by the 

teacher' s consciousness "embedded ln a wide structure of 

materL.tl and social relationships. " Hierarchical 

differentiation of the pupils arises "in arder that the 

teacher may solve the problems she is confronted wi th and 

provide sorne leqitimation for the allocation of her time and 

enerqies"; the pupils are not "merely passive 'objects'" 
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(1975:116). In this process of SOl'LÜ dtttpnmti.ltion tlw 

authors unveil four dimensions. 

Schutz's 

previously 

fluidity, 

conception 

discussed. 

or mobility 

stratification system. 

of "we- dnd 

The second 

possibilitiE's, 

they- re 1 clt lonsl11 ps," 

concerns tlw l'hi Id'~; 

within the l'Ll~~Sr()lllll 

deviant beh3vior. The fourth concerns the t',H1ql' 01 t.ht;-> 

differentiation/stratification ln the class. 

The f j rst slqnif iC;Jnt Wo..1y in wh idl the 
classrooms vary i5 in the likelihood ot the chlldren 
acquirinq a reified identity and the possibility of 
the child havinq room to negotlate 3 So..1tls[o..1ctory 
relationship ',vith the te<lch,-~r when~ 
Intersubiectivity and a hiqh level and intensity of 
interaction is a feature of thelr reldtionship .... 

(T)l1e second dimension 01 
variabi:ity ... concerns the ùeqree of fluidity within 
the classroom and the poss ibil i ty L or the chlld to 
be socially mobile within the mc11 n Idyers oL the 
stratification systeln we have identlfled .... 

Third, the potentialities for deviance withjn 
the classroom will vary from teacher tu 
teacher .... (T)he deviant child 15 the child whose 
mode of being in the clas5room cannot ~e Inteqrated 
into the teacher' s common sense ,lnù prilct i ce dnd '",ho 
presents the teacher with management prublems in the 
maintenance of soc iai order. It i s suqfles tE~d thd t 
the more elaborate the system of norms cine! ru 1 es 
which def ine acceptable pupi 1 behav i our, the qrp.dter 
the possibility for pupils to transqress these 
inst i tutiona l i zed expectilt ions and thus acClu ire <1 

ùeviant status. 

The fourth dimension of variùbillty relates to 
what could be called the range of the strati(ic~tion 
system or the distance between the lowür ùnù upper 
levels ... associated with the deqree of teacher 
sur'lei llance and te..tcher directi veness over the 
pupils (Sharp and Green, 1975:129-130). 

On Constr;aints 

Social reality exerts especially stronq structurel 1 
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~ressures on individuals at the bottom of the soci31 l~~der. 

In specifyinq types of constraints on teachers, Sharp 

dnd (;reen ~~peélk of social and physi(~al "extra-classroon" clS 

'~Jelt dS "lntrd-c1dssroom pressures." Social or symbo1ic 

crJnstt,ù nts are: colleaquf!s' vocabulary J.nù rhetoric 

jdentlL'{inr.} the school Irleoloqy; expectations of colleaques, 

~;uper iors, and pCirents; dnd "standards of 'qood pedaqoqlcc:ll 

prZJctil'e' ." Physical constraints include: "teacher-pupil 

rcltio, ... ,-.lrchitecture ë1nd layout of the classrooms, the 

'mclterials' thereLn, and other human and non-human resources 

at the teacher's dIsposaI" (Sharp and Green, 1975:6;7;116;238-

2Y») • 

The concept of "constraint," in this work, indicates 

aspects which may or may not be acknowledqed by the teacher 

or the pupi1s, mainly in relation to macro-structural 

pressures. 

The school beIonqs to the sphere of the state and is the 

place where students prepare to enter the work forcei in the 

former sphere a democratic dynamic prevails, while in the 

latter, dominated by production, a non-eqalitarian dynamic i5 

mani fest. Contradictory pressures exist wi thi~ the state 

i tsel f between the poli tical sphere - based on democratic 

principles ùnd the bureaucratie mode of production. 

certainly, requlations qoverninq the teachinq profession will 

be shown to have unintended consequences wi th regards to 

offerinq equal educational opportunity to ~isadvantaqed 

children - based on hierarchical principles (Enquita, 1988: 

164) . 

While coqnizant of constraints, it is a central theme of 

this study that (rare) teachers do have the abi1ity to 

overcome social determinants. A prime example of such 

teachinq is the case of "Miss A," a very successful Grade One 

teacher in a Montreal lower-class district. This teacher's 

pupils in Canada not only learned to do weIl, but continued 
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to do better th..1n peer:::; ln the ~~,1r1P ,-,choal '.,110 h.ld nrh.'l 

teachers. The rese.::lrchers Cl,lll'led to h,lVl' tt"dL'to'd ttlt' pt lp~·t~; 

of Miss À. '..;el1 into oCcup~ltiün,11 l',lU::>t~r's l'I tWt t l'II1l~'1 

students (Pedersen, Faucher, ,md Llton, 1') 7n) • 

thouqh di f f erent ln method, ~~ha re:o.; the 

ability of comJTlltted teacl11nq to 

constralnts. 

ït)l~, ,;tudy, 

In this section, ~eachinq Lùeoloqies - ,l~':; tl1ey dpveloppd 

historically in BraZll - are presenteù. These ideo1oqie~~ ,lrp 

a backdrop aqa inst JJhich the teacher' S pprspel~t i vP~'; ,ml! 

practlces may be ccmpareù. If Bernstein':::; (1~7~) concept~ 01 

classi f iCrttion and fr.:lme furn i sh e lements for d 1 Clrnhll 

comparison of the four classrooms, the various elements of 

pedaqoqy provide .:l concrete descr i pt 1 un ot the content~; u 1 

teachinq which shaped the four teacher~, under exam 1 n,lt ion. 

The year of 1032 'NÙS mdr:ked by the publicdtion 01 tlw 

Manifesta of the Pioneers of the New School, wh i ch br'ouqht 

controlled modernization ta education. 

The New Schoo 1, as opposed to t r ~IÙ i t i ond l pedêlqoque!:-;, 

was considered ùs 
... concelvinq learninq as l.l process ot indlvldual 
acquisi tion, accordinq to each pupi l' ~-; i nte 11 ectua 1 
and emotional condi tions. The pupi ls olre encouraqed 
to 1earn by observinq, Joinq resear:ch, questionln4, 
workinq, constructinq, thinkinq, dnd ~~alvinq 
problematic situations ',o/hlCh are pre~~ented tn thl"!ln, 
whether in an env i ronment of ... ob ject~~ dnd prilct i ca l 
actions. as in situatlons of social and moral s~nse, 
ei ther real or symlJol ic (Lourenço rI l ho, in f) 1 

Giorqi, 1986:15-1h). 

In the traditional school, education ',o./<JS centered un the 

adul t, on the inte 11ect, and on know leùqe; in the New :id10() 1 

"the axis of the educational process chilnqes t<..' the ch 1 id 1 ta 

life, to activity" (Saviani, 1984:276) . 

The New School advocated, <lmonq other i deas, pup i 1-
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IJ-!ntpr>!rl tedchinq dnd r.lodern nethods, .... hlCh h;l'Je pers isted 

J n t 0 t h ~ pre ~ en t (0 i (; i 0 r cp, l rJ'3 8 : 'J , G l ) . 

I·t the end of the l,)r:.()'::~, the prülJlens of culture ;)nù 

f~duI:<ltl()n of the ll'lpO'JerlShed of Brazll .. :ere raised <.lne'N. 

The Paulo Freire Movement fOI Adult Education 'NèS the nost 

r;j'-lnitll;dnt of this period. In his eftort to put theory lnto 

pr.::lctice, Freire developed uoth .::l lclnquaqe Lf critique and .::l 

l dnqudqe ot hope th.::lt toqether have proven successful in 

Loerdtlnq the 1 LVPS ot qenerél.tlons of disenfré:mchised people. 

Freu"e erlphasizes pedaqoqlcal practices 
r!e~"~ iqned tu create · ... 'h~t he terms ':11 a loq ica 1 
communicatIon. HIS pedaqoqical structures are 
desiqned [or liber.itlon by providlnq l.ndl.vidual and 
collective posSl.lH~ l.ties for reflectlon and action. 
Di~loqical commUniC.::ltlon should prompt educators to 
draw upon the culturJI capItal of the oppressed in 
onler to a J low the oppressed to "read" the ',""orld in 
ooth immediate <-lOci wider contexts. For Freire, 
educators ,.;ho Lqnore the cul tural capl tal, lanquaqe, 
l1nd life-style of the oppressed practlce a form of 
cul tur<l.l lnVélSlon (McLaren, 1')89: 1')6) • 

I!owever, the "teehnicist" trend in education, inauqurated 

with the coup d'etat in 1964, ~as domlnant at the end of the 

19bO'S ~nd Influenced Law 5~92/197l, establishinq "Directives 

~nd l3ases for Elementary and Secondary Education." 

"Technicl.st" pedaqoqy was an attempt to Increase the 

ef f ie ieney of the teacher' s '..vork, and stressed two themes: 

the operéltionalization of educationai objectives and the 

mech~r i zat ion of the teachinq process. "The ~ i m ',.;as pianninq 

education in order to endow it with a ratIonal orqanization 

l~.:lpable of miniml z i nq sub iect ive interf erence which could r Isk 

its eftlciency" (Saviani, 1984:279). rt did not, however, 

in fI uenee teachers' broad perspecti ves or the i r practice, 

thouqh it did crea te él closer relationship between daily 

obiectives <l.nd evaluation (Di Glorqi, 1986:63-64). Teachers 

ilnd policy makers were reminded, concurrently with this 

technicist trend, that studies of Brazil's educational system 

continued to find that the basic function of education is the 
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reproduct Lon ct :--;oc 1.,11 L'on...! 1 t ll~n~; ,11 1 I1tc>'lUcll 1 t Y l '~.\\' 1 ln 1, 

1984:~82-28J). 

A synthesis of cl r.>roqres:-;ive ldeoluqy, l)Ulldlnq ,111 mudt>l:. 

Jeveloped by Snyders (1 r) 7 7; clnd ln [) l G l or'" 1, !<l:lt>: '(l- '1 ) , 

Fre Lre \ L ')87) dnd others spes tecll'hf>C'~ ,l!'t:-~ '~t'Pll d:. 

representinq a liberatinq potenti ... ll, despl t~) thp ~'r l)~;~',Ul'l'!'; Id 

culturell conformity. This dl~~serLltion l~", thus ,ln dddltlUl\ 

to the lonq-stand l nq deba te clS ta ' .• :hetl1er ~~l'hoo l !,; - dl' t llWd 

by a tost of vlrl,lbles [t'om teclcher qUdllty, c1dmlnl~tt'.ltl()l1, 

curriculum, support serVices - "C,111 m.:tke <l dltl erelll'u" III 

overcominq impediments of soci,11 str'ucture (ot' ';cl1oul 

achievement. 

In this study, an attempt 1s m.:tje to detect tilt.' etfpl't 

of teachi nq iJeoloq ies on the teachers 1 pl~rspect i VP:-~ • Àn 

education for l iberation does not assume thclt teachinq I!~ tlH:' 

main force for social ChLlnqe. The tr<lnsformation or ~~OclPty 

impl ies many tasks - qreat and sma l L - l)ut the teacher mdy 1)(:' 

one of its aqents . 
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CHAP'l'EH l l l 

ON METHOD 

l h UJ Ù l :::, :-:: (~ r t cl t U J n L S '-1 C, l ses t u ci y 0 t t 0 u r Gr .::t d e Ù n e 

cl,lsses ln cl ;-,t~te sehooi servlnq the J:1etropolltan reqion of 

l'orto Aleqre ln Inü (";rc1nde do Sul Ln 1934. l opted for d 

L~rqe :::,choül üLterlnq all elqht qrades of eleJ:1entarl school 

,IS -"ell as ;1 qre.::lt numiJer ot school support serVH.::es to a 

pupul.::ltLon resLùlnq ln a sium area. The sehaol selected had 

a slqnltic.::lnt Increase ln tlrst-qrade enrollment in 1984, had 

teachers ~ho tended ta have an edueational level nlqher than 

.1 normcl1-!:>chool ·üplom,(: otfered a specIal proqram durinq the 

~~ummer intenùillq to Improve promotion to the second qrade; and 

Jlso presented an open environment for research. The crIteria 

tor selectlnq the teaehers to be investiqated in thlS settinq 

were experience teachlnq tlrst qrade and stability (lenqth of 

service .::lt a partlcular school). 

The prirnClry method is quallté'ltlve. But this '",'as 

supplemented by descrlptive statlstics qalned from schooI 

records .::lnd Intervie~s. P.::lrtieipant observations and 

interviews wlth pupils, parents, and school staff were held 

over the entire one-year perlod of 1984, focusinq mainly on 

the te.::lcher's perspectives and practiee ~ithin the classroom. 

Admlnistr.::ltlve, pedaqoqical, and other meetinqs like those of 

the Parent-Teacher Assoclation were .::lttended. Teachers' 

diaries and pupils' notebooks provided additional data. 

Secondary data collected in the school and in branches of the 

educational bureaucracy permi tted a histor ical view of the 

problem of promotion/retenti on in first qrade. Outcome 

measures of readinq Clnd wrltinq were administered to 

complement those developed by the 3chool . 
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SJ:~l~ction of the School Setting in the l~ontext 
of Rio Grtlnde do Sul 

Tl1e LTLteri~l USèÙ ltl the ::·\.31t>,'tl<.'1l "t tilt' .,·Illll'i "1'\l'I<1I' 

trom the :1l1TI of studylnq ,1 sL"ll()ol \vll1dl l'Illl)ll"d ,1 ·~tl!dt'!lt 

popuLatlon '.,·lth ChL'lrL1C't.::H'istLc~-; :;lmLLlt tl) tllu:;l' llt tll,' 

educated m.Jiorlty ln Elo Gtc1nde do '"ut. III thl'·. pt,ll.'t':.:. III 

specifyinq ct-iterl,l, ~\ ~-.L'hol)l ... 11l,-:-h ullett'd t't'ttl'I' \.'dU,',Il'lUIl.ll 

oPIJOrtunLtles ta lower-cl.1S~ lJupLl'J ',vas ~;t'[l~\.'tt->d. ,'hollqh l,Il) 

Grande do Sul ranks tliqh on educ,1tlun,11 Indl,'l~~'; ·.dwn ,','mpdlt',1 

'Nleh other states, the proolem ot ',;eleL'tlvlty j,.; Ir1lll'pd vpry 

S2rlous. 

In lCJS4, Rio Grande do 

e lementary- school enrollment ot \ .' .), \ 'l .) 

or 22 percent were enrolLed ln the tir-::~t qr',Hle (:)Pt~ 'r'.ll)[p tl 

in the Appendlx). E:nrollment tell every qr;lde dlt!'r', 

decreaslnq dr3stically tram the flrst to the ';f:!l'ond qt',ldt" 

where 16 percent ot the puplls 'Nere en ro 1 Led. 

Put another w.Jy: ot ,1 l1unùred pup 1 l s (:'n ter' j nq 1 Il ~,t 

qrade ln 1977, twenty-elqht puplls r-emdlned unti 1 thp Pl'lhtll 

qr.:tde of e1ement~ry school, but onLy nlnet('l~n r'eceivpd lhplr 

certiflcate ln 1984 (BrLlsil, SE/~';AF/INF, lrJi~():IL). 

This overview of eLemenLlry ~;chools pOlnb~ to th", prol>l p l1l 

that the qovernment f .:lces 1 n qULl r::lntee i flq ~;(;hoo [lllq tu \'l1r. 

population of Rio Granc1e do Sul. This wor'k u·~ '.""r! tb-~n 1 Il ·lTl 

attempt to unveil factors which lnt 1 uence th 1~; fJd~>:-,dqP thr ()uqh 

scheel, focusinq on the tirst qr"3de, which l~; th(~ 1II1)<,t 

problematic accordinq to a ~UltlplLclty ul ~tudles. 

The criteria tor selectinq the 5chool 

the discussion below. 

Four types of schools ex isted: t ~~derill , 'J t,lt,·, 

municipal, and private. More than t· .... o-thirds ()[ lhp pur)/I', 

attendinq first qrade ln Rio Grande do :=iul, ()r ;;2:), IH'J, '11'\ 

so in urban areas. The state schoo 1 s,/stém but hdd \ hic:! 

hiqhest urban enrol1ment, or 115, 126 pup 1 L. Th 1 L; dmount"rj 
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.111d ln rh" urtJdfl ~t.lte '_:v',ten ]'jO;,tlf L<2d ttlé:' selectLon of 111 

f~ 1 '.3 n p n t 1 t 'r' ~(:h(J() 1. HU l t l on t " ., 

1'1Unl<, If-;étL lt y (jl 1'10 Grdnue 10 ::::uL, ~,O thlt '1enerl~L~~ltl'.)ns 

InllJht Le md.de t,,) other ~>LhooL::;. 

I)rl\/,ir~~ :;l:hucls :'er'/ecl 34,J!fJ tlrst '1Llders ln 19':34, 

tll'lhly ('O!1'·entrlt'.::d ln url>,ln Ire,l~~, ,111 fj "ere clùninlstrJted b'l 

flltrer'pnt "un'Jreqr,l':Lons. The Eeder-al ::-',ch:)ol system 1S not 

:-,j1lnltlf,'dnt ]"1 t0r!1~~ ut f;:'lementiry el~rollf'1ent, reqlsterLnq 

unl y :!"') t l r<-~t qrclders. The Qeneral t irst-qrclde promotIon 

l.lte 1 n l< 10 Gr 1nde do :,,:,u 1 reLlctled 1,3 per\:ent ln 1(1.'3,1: 71 

plo'n:ent ln urb._111 ,1nd sn percent ln rULll Llreas (T::tble h ln 

ÂtJpend L 1< ) • 

The lù',·;er l'lass lS preJominantly serveo by publIC schools 

- ~Ll te or munie l p,ll - .1nO state set; JO l s presenteo bet ter 

reltes u[ promotlon than the munlclpal unes. 

Porto Ale~re, th~ c~pltaL CIty ot R10 Crande Jo SuL - the 

loc,ltLon ut the school selected ret.Hstered 37,778 lirst 

<Ir,lders Ul 1')34, cllmost ,111 of · ... ·hom stu.lled ,1t lnstltut10ns 

Ln the urb,ln ,Hea. L' r b 0 n .3 t ;) tes 1; h 0 0 l sen r 0 l l e rj 2. -; , -, 9 J 

puplls, or 73 .Il percent ot t"le tlrst qrLlùers ~11 Porto ALeqre. 

rne pt'OmotlOn t-ate in [lrst qrade Ul Porto Ale'_Œe ... a.s ',.2 

percent, sllqhtly hlqher than that ot the ur~an total tor the 

whole state (71 percent), Jnd even hl~her than that ot the 

state as a 'Nhole (\)8 pen~~nt). C'.Jnsllierlnq only tne urban 

state schools. the promotlon rate for Porto Aleqre ~as lower 

than thLlt [or R10 Grande do Sul, perhLlps due to contlnqents 

of rULli rnlll rants on the? ou ts)o rts 0 t the Cl ty of Porto 

ALeqre, ~ho made up the sIum populatlon served bv the state 

~chools there. Porto Aleqre lS the richest and most powerful 

of the tourteen rnunicipallties constltutlnq thlS metropoiitan 
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It t'eqlcn. .'tll ~ 

t "o-th!. r J::, . l'! t !ll' " 1 \ t l , .) 

" 
t l' 1', , • t , 

l ') '(1 • 

rhe teJl.'l1er's ~rl hl ' '.;~ l'l'!r-' l,' 'lli Il' '. "1 t ''',1 t • 

::,ch'Jol.lnq tr'L'.'l t,I"-'l1t~nt,ll, lll l l ' 

3'3,h.3', out ot ~I" ~'·'u li,,;l)"1 ,,'l'l!'lt'·.,"\ 

," 

• t 1 ~ 
, , . ' 

Ir: 

,Ire COl'1p,lred :lt~ tu Ul:·~ 1,,\',·, ,'1 ·,,'ll.','llrl'l. 't", d, '",! 

[" e q l ste [" e ci th L' P r u ~ 1 (, t· L L li 1 l '! t , f ,( l ' "f1 t , f1 1', l" '.' 1 r " 

Ltselt the :o-t.tte schuo' 11,1(1 <l' 1'1,)11',' ': ! "l' ''l't ''1 t,· 1. h'l 

',,'lth UnIversIty deu_'e9::-~, ,\ ':1::'1"; !,l'1h ).l''I'l'I+-:''11 1 .• ". 'd l·f 

ln AppendlX). The télur '-~tclte ','hout teolllwl' ,tudl.··j ln tl11 

dissert::ltlon h,ld 'ol1pleted norMdl .. ,'h')()1 1 hl'lli ,11,,,,1 ,Ill Il 

qives speclallzed tr,lLnlnq tor' tP,Il'hl!l'l tt f )"1 h.ltl,l, t'I,U!''') t" 

fourth qr::lùe. [n ,lùiltl..)n t·) tlil", f'!l" Il lil"J'l 1101,1 

unlverslty educCltlon deqree ,uld the oth"t- thl ,'1-' ."1 l' 

for :1 deqree. 

t, l' ! 'y' 1 1 \' 1 

Our l.'oncern l~; tu tocu::. on ,l'tH ,l', >,hllli 1'1(1':11.,,1 tll" 

best opporturntlE'S posslt,Le to lu,,>->r' ~ l~ ,; llll!'! 

Slnce expect.lti.on~~ ::luout pupll<,' 1"'1 -,j'-,tl'I1l'l' 

ffil(lht te consldered hllTher ln ,;; 1..: huu L,; dltt ~\ 'JI! "t 

to ei<-1ht, the s\.:hool selected "oul..! llpl',1 f() l'l / f't 

qré1rJ..:s of elePlentJr'! school. ";uch '~dl" ;[. 'l'If't 

seven percent ot the l>est '-;L1te sl'hou L:,. '\n()t hl·t 

in this type of schooL LL~ th,lt une 1. .in t r ,[ !'~l, 1"II'I! 

Il \'!'" ',1\' • 

1 1 l ' ! 1 li t 

.' j 1 : t / 

l' j'; ln\ l'l'> 

1:' • 1"'1 t 

school career dur l nq cons~cu t l '/P Y" 1 r' , ',t Il' 1. 'Il t 1. t:' • 

remalned, tré1nsterred .Jr 'lropped ,-'ut 1 111,j t_tl l' l' dl' ,·'r" 

promoted or f311ed over the ve;Jr~; (',li! 1'1' IfJII'JI,."j Ill; : ,1>" 

Table 8 in Ap~2n~lxl. 

In the process of selectlnq un~ .t t:tIP' l' ',( !tr,(JI" !Ilt 111'1 

1')83, lt ',·:as u!:.surned that the tettf'r' '~fhf)"l' t"11,j",) f" 

located in Porto Aleqre, ',.;hlc:h l'; U',., ',f:.lt: )/ ttll> ,1 tI, 

SecretariClc of EducJtlon . 
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In 1~82, there were 96 schools enrolling first graders 

supervlsed by the First Delegation of Education. These 

schools ' .... ere classif ied accordlnq to the concentratlon of 

stuJents wlth lower income within the school and the rates of 

promotion in flrst grade. A family income of line thousand 

cruzelros per person during 1982 would be classified as being 

at the lowest incorne level (SUT/DEF, 1981). (Banco Central do 

Brasil, 20 (August 1984):218,342). Of the fifty-one schools 

with lowe y promotion rates (less than 70 percent), twenty-five 

were schools WhlCh pr~sented a higher concentration of lower

incorne students (80 percent or more). These data confirm the 

importance of socioeconomic level in the explanation of 

educntional achievement, in the first grades of elementary 

school (Schiefelbein and Slmmons, 1980:55,62; Rocha, 1983:61; 

Wolff, 19/8:86). Howe\er, the fact that a few schools 

enrolling mainly lower-income students had promotion rates of 

70 percent or above points to factors wi thin the schools 

themselves, such as remedial and other support in services. 

The next step was the selection of the specifie school 

from amonq elementary schools served by the best-gualif ied 

teachers and concentratLng lower-income pupils. Twelve 

e1ementary schoo1s offered grades one to eight and had lew

income pupi ls who consti tuted at least 80 percent of the 

student bOdy (See Table 9 jn Appendix). 

Five large schools were selected with the highest 

proportions of 1ower-income pupils and the l;west rates of 

promotion Schools 1,2, J , 5 and 7. AlI of them had a 

siqnificant number of flrst-qrade classes - six to ten. 

In order to complete the scheol selection process, 

information about the teachers that would be teachinq first 

qrade ln 1984 was needed. Observations and interviews were 

developed with such an intent in Schools 1,2,3,5 and 7, and 

involved nineteen visits, or thirty-three hours of interviews. 

In each school, the principal (in one case, an assistant 
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principal) was intervip~ed tlrst. 

Of the fort y-one teachers workinq wl.th tirst qr.1ders ln 

the schools in 1983, fort y were interviewed. The st.1bility 

of the teachers in each school needed to be eX.1mined bel.'.\usp 

this fClctor '..:ould be crue L: l ln the se lect ion of te.:lchen~ .:1nd, 

as a consequence, the school. Another put"pose ol tlH-' 

interviews was to obtain, in advance, permission to obserV0 

teachers' classes. As a result of the observdtions dnd 

interviews, three schools were eliminated because of a recent 

increase in class background of students (Schoo l J), hiqh 

teacher turnover (School 7), and proximi ty to rur.:ll are,lS 

(School 1). 

There are four reasons why School 2 was finally selected 

rather than School 5. School 2 had sma 11er c 1.15S si ze5, 

better qualified teachers, a remedial summer schoel proqram, 

and a more receptive attitude to this research effort. 

The criteria for selectinq the teachers whose work woutd 

be observed were competence teachlng first grade and stability 

of employment in that particular school. 

The first teacher (Teacher A) was teachinq lirst grade 

for the fourteenth time in 1984. She had been requesled by 

the school administration to attend a course directly relateù 

with teaching repeaters, which took place from June 1~8 1 to 

June 19~4. As part of her studies, she WélS expected to ,lppl y 

a new methodology to a class made up of titteen chllùren who 

had been enrolled in the first grade between three and live 

times up te and includinq 1984. The teilcher receiveù 

information about the literacy methoù in 1983, anù durin~ the 

f irst six months of 1984 had bl weekl y meetinqs W i th her 

professors. The pupils were tested and a control qroup formeù 

in the school wi th the second most exper .lenced teacher ot 

first graders who had been at the school lor three years anù 

seven at other instltutions. The quasi-experimental settlnq 

found in the school led to the selectlon of a second teacher 
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(Teacher B) for observation. She ',vas as commi tted to 

teaching first grade as was Teacher A, and l could observe her 

practice independently of the influence of a course directed 

tO',vards the improvement of li teracy work wi th repeatinq 

puplls. These two classes, which had a lower teacher-pupil 

ratio than the averaqe found at the school, were expected to 

off Ar fewer constraints on teachers' classroorn work. On the 

other hand, 1 was aiso interested in observinq a normal-sized 

c lass of repea ters, which that year averaqed twenty-f ive 

pupils. 

The second most stable teacher at the school, Teacher C, 

was aiso selected; apart from experience with other grades, 

in 1984 she was teachinq first-grade students for the third 

tirne. F inall y, a normal -si zed ClélSS of presurned f irst-time 

f irst qraders was incl uded so that li teracy work wi th new 

pupils could also be observed. Teacher D selected was 

teachinq first grade for the sixth time in 1984. 

These four classroorns, with hiqh and low teacher-pupil 

ratios, were not orqanized especially for this dissertation, 

but were encountered naturally in the school selected. They 

constituted an opportunity to observe the influence of this 

factor "at the heart of the teacher' s problematic ... (and) 

frequently overlooked as the maior contribution to teachers' 

professional problems" (Dale, 1977: 49) . 

The school counsellor had hiqh expectations 

the class of first-time first graders (Class D). 

concerninq 

Class C was 

considered te be the second best. Classes A and B, composed 

of pupi 15 who had repeated f irst grade more times, ',.,rere 

considered problematic. 

Data Collection 

This dissertation uses a qualitative ethnographie 

approach, involvinq observations in the field and interviews 
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with the various actors. In Qddition quantit~tlve d~t~ 0n the 

pupils dnd the cl.:lsses ùre presented in tabuJ c1r [onn, tu 

complement these observations. These observdt ions '.\,Prt' 

orqanized ~ith the aid of the concepts elucidùted by Uernstein 

and others, described in the previous chùpter. 

Any classroom ethnoqraphy must consider the relevance ot 

the amount of "time spent wi th teachers and ch ildren in the i r 

schools" (Sharp and Green, 1975:230). ObservatlOns at the 

school were initiated in November 198], tour months before 

enterinq the classrooms. 1'0 justify the amount of time spent 

observinq each class, l clearly stated my interest in studyinq 

the process of teachinq/learning literacy in first qrùde, and 

lustified the inconvenience of havinq an observer ln the 

clas~ room by citinq the scarcity of research spE:~cific to 

Brazi"ian educational se~tinqs. The four teachers aqreed to 

par~;cipate and collabor~ted by qivinq aIl information which 

was requested. 

1 was present on the first day of class because r wanted 

to compare the different approaches used in the [our classes 

from the very beqinninq. The observations were cont i nued 

durinq the f irst, second and beq inninq ot the third mark inq 

period. l started on alternate days; after that, l üvserved 

each class for one week, that lS, five consecutive ùays ot 

classwork. Class A was observe0 fourteen days, correspondlnq 

to thirty-fi"e hours; Class B, flfteen days, or thlrty-two 

hours; 1 was present in Class C for twel ve days, which 

totalled fort y hours of classworki and in Class D for thlrty

three hours over a period of fourteen days. Particlpant 

observation added up ta sixt y days, totallinq 140 hours. 

In each class the 

recorded, identifyinq 

time allotted to each 

the importance qiven 

subiect ~IélS 

to teachin'.J 
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l~ter::tc'l ln rel.:ltlon ta other subiects. Considerlnq "frame," 

observations were made to establish the aeqree of control the 

teacher ha~ in the selection of contents, ln addit~on to the 

orqanil~tion, sequencinq, pacinq and timlnq of the knowledqe 

transffiLtteù. Here "pacinq" 'Nas ::1 cateqor'l that deser'/ed 

spec ial attention: ',.;hether the teacher def Ined di f f erent 

"arproprlate" rates of learninq in her class or insisted on 

onLy one. In addition, the rankinq of students in the class, 

the f lexibll i ty of that rank and the forms of re',,'ard and 

punishment were examined. 

When asked al.Jout the 

observer present, Teachers 

pupi 1s' reaction to havinq an 

A, Band C consldered their 

response typica1: "The children easil y accepted the 

observer ... l don/t know if it was because 1 also accepted you 

naturally," said Teacher À. Teacher B considered i t "a 

positive incentive to have someone, besides ourselves, to whom 

they (the pupi 1s) meant a lot." Teacher C commented: "The 

on1y unllsua1 reaction was that they demanded a lot from 

you ... they went ta vou for any little thinq, didn/t they?" 

Teacher D also considered the observer to be well-accepted by 

the pupiis but referred to an atypical day on which the pupils 

did not behave weIL, which happened to be the day she had 

returned from her leave of absence. 

The central theme of the c1assroom observations was the 

exploration of the teacher-pupil interaction. other foci of 

of observation were intra- and extra-classroom constralnts/ 

facilit~tive elements influencing the teacher's practice and 

c1assroom outcomes. These include time, space, teacher-pupll 

ratio, compulsory attendance, deqree of class homoqeneity (as 

to aqe and social class), resources, parents 1 cooperation wi th 

homework, insulation versus cooperation amonq teachers (and 

amonq these and the school supervisor, counsellor, and 

principal) 1 and pressure from colleaques and the school 

"ethos" to observe conventlonal practices . 
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There were sone aspects of the teaChet-~3' pr~lcticp '.d1i<'l1 

were scarcely visible; as Jackson (1968:115) points out: 

... (I)t is not only what the practitioner sa ys that 
is revealinq. H':'s 'N:JY of s.3yinq it clnd even thp 
thinqs he leaves unsalJ often contaln clues to the 
nature of tus experience. Consequently, tc\lk t::::; 
necessary, partlcularly talk about the profeSS10nJl 
aspects of life ln the classroom. 

Interviews wi th the tour [irst-qrade teachers r(,~vo Lvc~d 

around the fOllowinq topics: 

(a) Pupil's characteristics: 

the teachers' cxpectations of their conditions (or 
Ilteracy in March, the beqinninq of the school year; 
their abilities in Octoberi 
observed chanqes in each student; 
expectatlons conslderinq outcomes; 
pr incipal problems encountered ln teachinq anù the i. r 
solutions; 
the typical pupil; 
pupils considered extreme types. 

(b) The first-qrade curriculum: 

(c) 

obiectives: 
most important content and other obliqatory contents (ln 
order ot importance); 
optional contents; 
the Ideal curriculum; 
basis of content selection, orqani zation and sequenc inq; 
relevance of curriculum to personal ùevelopment dnd 
future life. 

The literacy process: 

orqanization of the process in the particular classroom; 
staqes: 
sequencinq of literacy patterns; 
duration of ctrillinq; 
activities at school and at home: individual, qroup Nork, 
and whole-class work; 
parents' assistance with homework; 
school opportunities aictinq in the process; 
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planning; timetable; 
·"trateril.eS Lor rJeallnq 'h'ith "fùster" puplls. 

(d) EV.:11uùtlon: 

~hat beinq Ilterate me~ns; 
how evaluatlon ot re~Jlnq and ~ritinq is handled; 
8xplanation ot pupil's proqress/lack of proqress; 
moments ot satisfactl.on/frustratlon teachinq first grade. 

(e) Teacher's ~ioqraphy: 

the de(..:i~:Hon to enter the teachinq profession and the 
choice naJe to deal ~lth literùcy; 
~spects ot the teacher's when she was a first grader; 
preparùtory courses taken [or the exercise of the 
professjon ùt the hiqh sChool, specialization, 
undergraduate ùnd graduate levels; 
teachlnq prélctlce, inquir ing about '"",hat i t conf irmed, 
neqated, or added to the preparation of fered in the 
different education courses taken. 

(f) Social order ln the classroon: 

(q) 

vùlues and norrns quiding the pupils' conduct in a 
particular classroom; their obiectives; 
incidence of deviance and its consequences, and solut.lons 
offered by the teacher; 
seatinq arrangements; 
teacher tutoring of pupils and peer tutoring; 
which pupils were more frequently observed by the 
teacher. 

Social relationships within the school: 

philosophical tenets; 
common pedaqvgy; 
main constralnts and facilitative elernents encountered 
in developinq classwork; 
social relatlonships among aIl teachers and amonq first
qrade teachers in particular (sharing of experience); 
expectat lons of the school support services in their 
influence on classwork; 
authority relationshlps in the school; 
teacher-pupil relationships in the classroom and the 
school as a ~hole; 
staff expectations of the teachers' work: 
solutions to administrative problems: allocation of 
human resources by the educational bureaucracy; 
indication/selection of the grade and type of pupils to 
be tauqht; 
teachers' absences; 
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the "ide31" school 311<..1 the "ld(O~.\l c-'l,\ss"; ,'\)m}-'.\l l:.,)l) Clt 

the school and the CLlSS belnq _l!1cd'y.:e>d '.\'lth ttH' "ldl',ll"; 
prot i le of the t lrst-qr3de te,lL'her. 

Re13tlonshlp ",Ith the COr.1mUnlty ':~llrlL)Undinq tlH~ :~\'llOlll, 
parent-te<.1cher reldtlon;~hLp~~ ,md the tt',l\lwl:-'.' 
pf_'r~,pectllJeS on educ,ltlon ~H1d SOC1,lL ~;tructllrt'. 

The l:ltervle . .;s '..:ere t<.1pe-reconied '.\'lth the tl~.H'ht'I:;' 

consent. 

observations permitted me to L'heck the Viè\v~~ ,lnd l·on;~trLll·t;~ 

tNhich emerqed. 

Intervie'.vs ',."ith 'Teachers A, B, .. lOd C beq,m dUt-lnq the 

f lrst three dùys of October; reacher [) w,JS fi rst J n ter'v l pwed 

on October 25, havinq recently returned trom ù tive-week ll'dVl' 

of ùbsence ùurinq the third ffiêlrkinq period. Te<1chf."r;~ (~ dnd 

D had their last Interview on December 27, L (J84, the l.\:.:~l I"Lly 

of review classes for thoSE! pupils who hùd Ilot lJeen !Jrol1\otpd. 

Teacher A ',vas also interv iewecl ùur Inq the Vilcatlon !Jpr Lod, in 

January 1')8 '::', as wùs Teùcher B; the lIt ter was dl so ~;(lell Hl 

April 1985, wh!~n she was ',.;orklnq in \ stélte ~Jchool ':.orVll1q 

middle-class pupils. Interv iews wlth leachers A dnd r.:: la~t(~d 

approxlmately eleven and hùlf hours, that l, C' 
,J , 

meetinqs respecti vel y . Four rneetinqs ',vere he l cl 'N l th 'l'f.?dche r 

0; total tine spent was near l y nine 

intervlewed seven times, totalllnq 

hours. Tedchel- H W(lS 

approx1mately tl1t~en 

hours. Notes taken cturinq these forty-seven hour~:: ',.;erle' 

handwritten, and used ta check the typewrltten transcciptlons 

of the tape recordinqs ùs well as for immedidte ,wù re,lùy 

manipulatlnn of data. 

At the end of Auqust a questionnaire was distributed ta 

teachers which inquired about personal datù such tl~'; ~~ex l "11(>, 

and marital statusi residence; parents' i)nd husDclnd'~.; 

occupation, income ùnd educational level; deqrpes télkpn ilnd 

beinq taken: teachinq practice, speciEyinq number of ye~r~ ln 

each qrade of elementary school anù technl r;a L 

administratl ve posts held ln education; publlc/pr i Vd te ~~cho() l ~-; 
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....here they hi)d be~n fC':f1ç,loyed; and. tln.].ll,!. hours ot 'Jork per 

· .... ~.!ek (f.1(~ 110, 1 ')81 ) . 

rnterviewing pupils. Parents and Scl)..oo.-l 
stdff Member-s 

ra l l ow inq the bd t tery of el assroom observations i:1 

Classes A. U, C dnd D, l proeeedec! to listen to each pupil's 

rp~dln~, WhlCh took pl<.1ce ln the rnonth of Septernber. The four 

e i .. 1G<,;es · .... ere ~lsküù ta re;)d ;:.1 text useù by Class À, · .... hich 

L1ClllL.1ted .:l comp;)t',ltlve evaluatlon, ln this case ',.;ith :he 

cl;:.1SS considered ta be makinq the most proqress. The readinq 

was t;:.1ped ln a sep<.1r.:1te room and the puplls who wanted to 

could listen ta the t<.1pe Immedlately 3fterwards. 

The puplls' Lnterv le'..:s ·...:ere preceded by il request thac 

eaeh one dr.:1w ;) plcture of his/her famlly. This drawinq would 

assist in the introductlon of the toples of the interview, 

which beqan ..... i th th.:? questlor., "\'Jho 1 ives ln your house?" The 

questlons introduced a topi~ that could develop into il 

conversation (see questionnaire in Appendix 1). Answers were 

hLlnù-wr i ttelJ and recorded .:1t the same t ime, "..:hich became 

routine ln this lnvestiqation. Each interview took bet· .... een 

tort y minutes and one hour. Seventy pupils were interviewed, 

fifteen in Class A, fourteen jn Class B, twenty-four in Class 

C, ùnù seventeen ln Class D. The bulk of the pupils' 

interviews were held durlnq September and October. 

Parents' intervlews st;:.1rted the 1ast week of classes, on 

Deeember 10. Classes ended on December 12 and were followed 

by rev iew classes for the nonpromoted, · .... hich lasted until 

Deeember ~7. Those parents who did not attend their interview 

durinq this perlod could still be met when report cards were 

handed out durinq the last days of 1984 or early 1985. Of 

twenty-seven parents, twenty-three mothers and four fathers 

were interviewed . 

Parents of the brother-sister pairs were included, 
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brlnqlnq the tot.:ll ..:lt .:.:hlLl.rèn .dl0SL' ~),ll't:'nt~; ",t't'I' lntl'I\,lt."",'d 

to thirty. Pareilts ot clqht ot the !..'10\'\.'11 Iwn~)ll)nlutl'd ~)llPll:, 

',vere intervlewed. rhe pU~ll~~ ',,'ho::~e pll't:.'nt·; ,\ptl' lntt't\,lt'\\t'd 

were: J, 8, lO, l~, 13, l,t, 1:;' (C~cL;S A); l'l, .'(1, ,'l, ."1 

28 \C':'lS:3 B); 3.2, 34, 13, H, l', ':~~, \)1, ,),\ ll'LI:'~:; t.'); \,(1, 

61, ,.) 5, bu, 70 , 71, '7 J, 'l'ht' 

lasted tram t',venty-f1ve minutes ta ont' hou!' l';ep qlll'~',t l()!Hl.11 t l' 

in Appendix II). 

From January 9-.11, 10 8'", cl thlni !.31·t ot tnb,'rVll'wc; \,'d'; 

held '.vith the pr-lncipal, Clssü;t.înt iJr111L'tp,llS, tht' te,wtw! 

superv 1501', the school counsellor, .1nd ,0/ i th the ml)tlH~r whu 

was president ot the l ~l rent-Teacher Assac lel t i on. 'l'Iw 

interviews '.vith the principal :lnd the tec1chE:'r ~;UperVl!30r WPt l' 

on t'NO consecutive days, L.1StlI1Q tour' hours (mL! tor'ty minllt(~! 

and f~ur hours J.nd ten minutes respective1y. 'l'he othen', 

lasted between one hour anù t l fteen millu ces l.Ulli thr'ee tlUUt-~; 

and ten minutes. The topies inc l uded: school hi s tory dnd 

philosophy; aùminlstrùtive tunction:o.; orq<lniZi.1tlon ul 

curriculum and evaluution; stuif reL.1tionships - fficlln prl)btpm!:~ 

and solutions; fLlctors tLlcllitatinq élnd constr..lininq U)dL'hlflq 

practice Llt the sehao1 in qeneral and ln the t lc;t qrdd!..' 

specifically; school support services ln l')8t1; tluthe)t'ity 

relatlonships ln the school; .111üci:ltion 01 hUffiün reSOL.rcC':..,; 

e'laluation of tei:lchers; prot i1e ot the Ideï.ll t lc;t-ql <Ide 

teacher; the typici:ll pupi l, Llnd h is;her eductl t Luna l,ml! 

occupational future; re1ationships ',vith pélrent~c:; n:'l,ltion~Jhlp~. 

with other institutions '.vhiCh serve the r;omffiunlty; pd('pnt::' 

expectations of the school; hO'1I school int luencp~; pupll~;' 

future occupations; other fuctors Lntluenclnq thE.'lr tutUr-t! 

occupations; constralnts on classroom ,vork comln r / J rr)fi 

society; and how the present research ',vtlS v J u'.ved hy th(~ 

scheol . 



• 

• 

40 

~~vernl outcome me~sures ~ere used: qrades, and whether 

or Dot r,upi Ls '..:ere pronoted; <1ttenÙi:1nee durlnq the school 

yedr; ~nd the re~ults cf the eV<11untions pre~~red by teachers 

Jnd qlven <1t the end ot the school year (see T3bles 48 to 51, 

ln Appenùix). 1"":0 other measures of outcome administered were 

LI reildinq .1nd cl spelllnq test for tirst qradèrs in Porto 

ALeqre ~ritten by Vania M.M. Rclsche ilnd by myse1f (See Veit, 

Maria HeLena Deqani <1nd Rasche, Vania Maria Moreira. 

"Desenvol v lmento de Habi 1 idades Coqn i ti vas PQrù :1 Lei tura e 

Eser i ta. \1 Edueaçao e Real idade 7 ( September December 

1082:83-84), for a brlef descrlption of the research in first

qrade clc1sses in peripher31 areas of Porto Aleqre for which 

the two measurinq instruments were constructed.) The tests 

were qlven durlnq the last week of November, 1984. Each test 

was Given two times over four consecutive days, immediately 

before the school evaluntions. The spellinq test was 

administered before the readlnq test. 

be1ow. 

They are descr ibed 

This test was constructed aecordinq to the standards and 

<.lrranqements presented in The Bookmark Readinq Proqram, 

published by Harcourt Braee Jovanovich (1970). Adapted to 

the linquistic processes of Portuquese t the test incorporated 

the spoken vocabulary of f irst graders collected in six 

schools in Porto Aleqre which enrol1 1ower-clQss children. 

The twelve aspects of the readinq test are as fol1ows: 

1. Visual discrimination: letters in words 

2. Relation between capital and lower-case letters 

J . 

4. 

Sound-symbol correspondence 

Symbol-sound eorrespondence 
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,. 
) . 
6. 

8. 

\'lsual dlSCrlI"1ln.ltlon: 

\' i SU;) l memor-y: 

\' 1. su,il meJ1lory: 

... onis 

sentenl'CS 

9. Comprehens1.on ot ~entences 

\ 1 

la. Rel;)tion lJet'.\een sfJoken 0/0 ni .lnd \\rllten tOI m 

11. SpecltlL~ me3nlnq .lsslqned to '.I/ord~~ 

12. ReadinG comprehension: ~hort stOty 

The test '.-JdS st.:ll1d.J.rdized 'Nltl1 J. t".lr1Liom ::~,lmple nt ~,t.ltt' 

schools; students 'Nere ln the ninth month ot th\:.> II tt'L1I'Y 

process in November 197b. 

The measures ot spllt-haH reliaLHlLty reveùled Kenddll"~ 

tau correlation value of .5~8(n~202) ùnd Speùrmùn's rho v.llue 

of .69G(n--=~0.2), both siqnlflcLmt at a level better thùn .\lU\)l. 

KendaLl's tau coetficients 'lIIere (.;.:llculated mea!::,ur-Lnq tlw 

homoqenei ty, or the intern.J.l cons isteney, of the te~.t. 'l'IH-' 

results of this test are: dimension:::; ll, 12 dnù 4 I_H-espntl'd 

the hiqhest coefficients (.68; .b6 .tnÙ .'JS); these '.oJerp 

followed by dimenslons 9,5,2,1 .:lnd IJ (. II); . J'J; 

. Jl); dimensions J,8, la and 7 ~tesented 

! 1 ; l '); cl 1 il l 

coefficients (.29~ .29; .2G; and . .22); ..lnù '.vere ~;Iqnit lL'dl1t 

at better than .00001. The vùl idi ty ot the test Wd~, ver l t wd 

by subnn ttinq l t to sta te teitchers work 1. nq ln super'J l :~ur'l 

posts at the state Secretariat of Education, who '.oJüru t.Ul11l1 Ir 

with the obiectives of tirst qrade. 

The Spelling Test 

The spellinq tes t '.oJùs cldapted t rom U1SO 1 et dl.", 

"orthoqraphic scale" constructed for c.1ùult~·~ '",ith 1 ~<lmr)le f r(Jrr. 

Porto l>.leqre (See Bisol, Leda; Scarton, (~llbertu; Wlerlemdnn, 

Lyris; and Deqani, Maria Helena. Interferência de Urna Sequnda 

Linqua na Aprendizaqem da Escrita. Porto Ale(~re, MOI.WAL, 

1975). The thousand words of the seale 'Nere reduced to (,(H): 
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th . .)se ('Oné-;ldered by SiX Judqes to bel'-,n'l to tl:.e '/oc;)uul.1r'1 of 

'-,~v~~n- to ten-'/eclr-üld chlldren, th" .1'le r<1nqe ... hlCIl IS rcst 

co~mon ln the tirst qr3de. r~elve tL~ts at tlfty ~orrjs e.1ch 

'Nere ,ldcunlstered to clll tlrst qrdu\::>rs ln Pcrto Aleqre, ln 102 

school~, ln Novemt.Jer ot l~j:'), "hen the chllùren · ... ere ln the 

ninth rnonth of the Ilter3cy process. The te~ts tor ~hich d<1ta 

Nere 1dcklnq clnd those petforrned by repe<1ters ~ere ùisc<1rdeù. 

01 the rem<11nder, e~ery other one ~3S ret<1LneÙ ln the sa~ple, 

50 that 1,361 te~ts ~ere scored. 

An clnalysis 01 Varl<1nCC dernonstr.:lted no InteractIon 

etfect bettl/een the llst of '.\orcis and pup11s' socioeconoffilc 

'2vel, nor between Llst .:lnd sex. Thus, since all IlstS could 

be used for testlnq, l selected the list ' ... 'hich: <1) hau a 

lower st<1nd<1rd cievlation ln relatlon to the mean; and b) had 

3 hlqher number of words (nlneteenl spoken by children SIX to 

seven years old. 

Qyantitative and Qualit~~i~e_Data 

Data presented in the t<1bles in the text and the Appendix 

provide a rather comprehenSIve portrait of each ot the eiqhty

three tlrst qr<1de pupils in the four classes. There are 

flfty-six tables in aIL; wh11e a few are presented in the text 

most are presented in the AppendIx. These data incl ude the 

educational experi8nces ot the pup.lls prlor to 1<184, and 

after. This 1S important because It sho~s the actual 

composition of the four classes. Class 0 was ~ssumed 

(erroneously, it turned out not) to be made up only of tirst

time f irst qraders, C lass C of f irst time repeaters, and 

Classes A and B of multlple repeaters. 

other tables provlde ctet<1iled information concernlnq the 

SOCIal anù famlly backqround of each of the pup1ls 

achievements durinq 1984, and thelr subsequent academic 

careers after 1984: whether stuJents perslsted in school, and 
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· ... ·lth '"h1t '.èsult::; .,t\ett1t:"~r' the" tl ,1;1~,t l'lll'J L' ,'r!~l't ,l", 

''\'hether the',' dropped l1ut '.Jt ~~L'tk1ul .\Lth Tll' t".I~l'l1' 'Il':~'n (,'1 

their departure. tLlny cil l '2~~ t t1 t he \~'t't'll, 1\" \ t,' , ,'!l' t 1 IL t .' 1 

ilt the .Level o!.. SJ.->t>CitlL' !-'upll~~; tllU.t' ln tn,' l,',: Il.' 

qener.llLy -1qqrcQclte L1L'les, !~)L'uslnq ~)!1 ilttl'l"'!h',': Il'~l'!1'l tilt, 

four classes. 

Thl~~ LÜssert,ltion d0:'::!:-~ not fJurpurt t~, tr,lL't' tll/' 1,-,1 

stc:r'y' ot e.::lch ,)t the elqhtv-tllree PUt'l L, tth.'Uqt\ t th' ,j 1\ \ 

presented ln the t.::lble~~ Ln the i\ppend D. ,iL, !-'t'll:1l t 11111 

ùescrlption ot the r.1-1 Jor V.lrl lL'Le~, t or t:' ,L'l1. 

Ho'wever, the deSCtlptLuns at t~le L'Ll'~StUOm l)l\~~'-'t'V,ltll)n:, 

'N'ill t·~nù ta focus on repre~,entcltlve l'Xpl'rlL'nt't'?~, ul ~~'t>('l! !\' 

pupils, clS these s('rve to lllustr.lte mur'c qt'IH:.·t,lI tndtllq:,. 

The record of ubSerV-1tlons ..lnù verb~lt lm \ nt\:I:v l"\\~" "l)l1ll'lllvd 

wlth the t.:lbular presentatl',:m ut qUc.1l1LltlVt.' cllHI qU,llltlLltlVP 

data tor edch student and ~qqreqL1teù to l~ 1L'I1 ,'L1~',S, ~;U:,t.1 t 11 

,:md enhance each other (B.lbllle, 1)7'): ~l')"l')4). 'l'hl' Vdtll·ty 

of methods, instruments, clnd neclsures 'lo"eù ln tlll~~ "tudy, ' ... 'f' 

hope, ',~'lll produce a more re(lned unli",r~~t.H1l.hnq \)t tht' 

processes throuqh ',..chlCh teachers, pupll~;, .Hld extr'.\-('j ,l' ,'d 'Juill 

tactors lnteract to produce success or 1.11Iutl-> lrJl' Ilt~,;t-'1tdr!P 

students . 
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CHAPTER IV 

THE CONTEXT: 
THE SCHOOL AND THE NEIGHBOURHOOD 

schqpl Characteristics 

In this chapter the characteristlcs of both the school 

and the community served by it are described. The ob1ective 

is to brinq to liqht relevant developments since 1944 in both 

contexts, leadinq to a better understandlng of the environment 

ot the pupils ln first qrade in 1934, the year of the field 

study. 

The school wùs created in 1944, and functioned in a house 

on what tod<1y 1s a main avenue. The imposinq old brick 

buildinq where it is sltuated to~ay w~s built in 1960 in an 

open areù close to its first locc.~:'ùn on the outskirts of the 

city. Numerous newcomer~ raised their dwellinqs around the 

school, every year dr~winq closer to the buildinq. In 1932, 

a second brick bUildinq was constructed to meet both 

demoqraphlc pressures and a restructur inq of educational 

services WhlCh souqht to enhance access ta school. 

Durinq the first fort y years of the school, the number 

of classes in the institution increased five times: the eiqht 

classes distributed amonq five qrades in 1945, became thirty

four in 1986, distr ibuted amonq the e iqht qrades of e lementary 

school, plus another nine in educational proqrams offered to 

other aqe qroups - those younqer th an seven and over fourteen 

years old. 

One measure of school ef f iciency, a kind of input-output, 

is the proportion of first-qrade versus fifth-qrade classes -

the lcwer this proportion, the better the flow of pupils in 

the school is. From 1945 to 1952 one observes a reqular and 

increasinq deterioration of the proportion: from four to one, 
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qrowinq to eleven to one. In the decade precedinq the l'H," 

coup d'etat (1953-1963) this ratio had unpr"oved out not 

steadily, demonstratinq peaks of nine to one dnd seven ta one 

in 1956 and J960, respectlvely, [Llllinq to ~-,ix Llnd tln"ee 

f irst-qrade classes to one fi fth qrade. (The yeùr ot l ')'J8 WL1~ 

atypical because of a new pattern of enrollment, due ta the 

openinq of many schools by the st.:lte adminl strat 10n. ) 'l'hl3 

years post-cuup d'etat (1964-1g71) show proportions vdryinq 

bet'v'leen fi ve fi rst -qrade clLlsses ta one t if th qrctde, cH1d th! t'e 

to one. After 1971 the proportions become more La l.,lnc('d ùnd 

remain consistentl y around between two or three tir:.:; t -qrcllle 

classes to one fifth qrdde until 1983. From 1~84 until 1~8b 

one observes a sliqht deterioration of the input-output rite 

(four to one or around it). (See Table lO in Appendlx). 

With the steady expansion of prlmary enrollments, it is 

worth notinq that disenchantment ln stùte schools WùS brouqht 

on by the tailure of a larqe teacher's dSSOcILltion to obtain 

hiqher salaries; this was conduclve to lowerlnq the quality 

of services. Mcreover, disenchantment with the schools 

themselves foliow2d. In this partlcular school one can 

observe the deterioration of services after internaI el ections 

to choose a principal were established. The electeù principill 

rnaintained petty privileyes for teachers in exchanqe lor 

"political favors." 

There ~ere periodic attempts to extend schoollnq to aqe 

qroups younqer and oider th an the tarqet population. 

Kinderqarten level three, considered a preparc1 t ion for the 

first qrade of elementary school, has been offered Since l~~G, 

with one or two classes at the school. An exarnlnLltlon of the 

kinderqarten to flrst-qrade pro~ortions i5 discouraqlnq; in 

1984, there was one kinderqarten class to eight t ir~,t-qr()ùe 

classes. Kinderqarten leveis one and two, on the other hanù, 

have been offered only sporadically. A temporary proqram for 

children between three and six years of aqe was ln existence 
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from 1979 to 1981. It · .... as called Class of Pre-School 

Education and Nutrition (CEAPE), for children with low body 

weight. 

The low expenditure on "pre-school education," offered 

ta those under ~qe seven in Brazil, had already been denounced 

in the early 1910'5 and long waiting-lists for enrollment were 

criticized (Nina, 1942:77,79). The fact that pre-school 

education i5 currently scarce or nonexistent in the schools 

servinq the poor 3dds to the problem of promotinq literacy. 

Another dttempt at reform /Jas the settinq up of "special 

education r: lasses. Il Teachers of f irst graders may use 

amblquous crjteria in the definition of the child as 

"exceptional" or "educab1e menta11y deficlent" (Schneider, 

1974. Se· Chapter VIII for the teacher's definition of Pupil 

47 as a case for a special class due ta inappropriate 

behavior.) Be[ore 1983, pupils comp1eting the "special 

education class" passed to f irst qrade, where the teachinq of 

readinq and writlnq would take place. In 1984, this class was 

restructured, and in 1985 the specla1 education class was 

extended to a three year proqram, the second and third 

developLnq literacy. Pupils considered to be educable 

mentally deficient can pass to the second grade of elementary 

school if they become literate durinq these three lears. 

Table Il, in Appendix, shows initial enrollment at the 

elernentary school and special classes, hiqhl iqhtinq retention 

durinq the 1980's. Durinq this period overall retention in 

elernentary school varied from 25 to 34 percent and repeaters 

comprised 32 to 58 percent of first grad2 enrollment. 

The long term student benefi ts of avoiding failure in 

first qrade can be seen in a review of the career of the 

twenty-five puplls who completed elementary school in 1984. 

Of these, twe l ve were retained during elementary school. One

third failed the fifth qrade and another third the second or 

third grades; none of the twelve students were retained in 
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f irst qrade. In other words, first qr..lders who fall .... 'ill 

usually not finIsh elementary school, tendinq to leave school 

before re~chinq the eiqhth qrade. 

The school under analysis is a larqe one. As early dS 

1954 the school reached a relùtively hiqh levei of enrollmcnt, 

never fallinq below a thousand pupils. 

The larqest number of first qrade classes at the school 

was registered in 1957, with nineteen. The total of tirst

grade classes after 1969 varied from ten to twelve classes, 

movinq up to another peak in 1984 sixteen f ir st-qr<lùe 

classes. Why was there such a larqe enrollment th..lt ye..lr? 

A maior reason was the availability of teachinq stalf. 

Over the years there was a decreasinq percent.::.lqe of teclchers 

actually in charqe ot classes. From 88 percent in 194~, the 

rate fell to 62 fort y years later, in 1985. The lowest r'ùtes 

of teachers actual1y teachinq were reqlstered in l')b9 (55 

percent) and in 1964,1981 and 1984 (56 percent). These data, 

which demonstrate that a low percentaqe of teachers were, ln 

fact, performinq their proper raIe, wùs the mdin contextu..ll 

feature leadinq the principal to open tirst-qrade ~nrollment 

twicE'. In 1984, the school employed four superv 1 sor!..:, <::;ix 

counsellors, three psychelogists, three libr..lrl..lnS, ten 

teachers in other technical functions, and Litteen ln 

administrative tunctions, thus totalllnq tort y-one teachers 

in functions other than teachinq. The scheol had ..llso hired 

two educational special ists, one performlnq a techn le,ll and 

the other an administrative function, ~nd ten civil servants 

working as ianitors. Of the ninety-three teuchers, sixty-two 

were part-time, workinq one shift or twenty hour~ per week; 

twenty worked two shifts or fort y hours rJ8r week; dnd the 

others worked either twelve or thirty-two hours per ~eek. 

Thus, the decision made in March 1984 to enroll about d 

hundred puplls more put four teachers back to '/Jork ln the 

classroom. The other fort y-one remained in their pre v lous 
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posltions. The decislon to expand enrollment in 1~84 

demonstrates the tact that the school system was under-servinq 

the dem3nd for educatlon on the part of the local residents. 

It is ~lso possible that the act of carrylnq out this 

rcs~arch may have pl~yed a role. The lnvestiqator ~ay have 

becn looked upon as representinq the communitles' interests 

and favorinq more openlnqs in first qrade, since contacts ~ith 

the schools 'tIere made before and durinq the reqistration 

per iod, 'Ilhen "wai tinq-lists" 't/ere hanqinq on the 't/al1s. 

Efforts ~o Improve Promotion Rates in First Grade 

The hiqh rates of promotion ln first qrade in the school 

beinq studied are rel.Jted to an educational reform which 

demanded a maior effort from teachers in Rio Grande do Sul: 

its obiective was improvinq the fit between aqe and prescribed 

school qrade. 

Rates of promotion/retenti on are indicators of the 

quality of educational services. TaDle 12, in Appendix, shows 

the computation of two very similar rates of promotion: the 

tirst, which excludes pupils who attended the whole year and 

did not take their final examinations from the computation of 

failures in first qrade: and the second, which considers the 

pupils absent from the final exarninations as havinq failed 

first qrade. The latter is a stricter (lower) measure. The 

school adopted the fjrst measure, which sliqhtly increased the 

rate of promotion. 

Before 1958, in the state schools of Rio Grande do Sul, 

first-qrade pupils were classlfied as new and repeaters for 

the purpose of class orqanization, and both qroups were 

divided lnto three other cateqories accordinq to mastery of 

readinq and writlnq: a) those who had not mastered the 

initial difficulties of readinq and writinqi b) those who had 

mastered them in part; and c) those who had nearly succeeded 
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in becominq literate. In such C3.ses fo.ilure in lec1rninq \\'LI~~ 

explained by ch3r3cteristlcs such JS immaturity, physic~l or 

mental def iciency, soci31 and/or emot Lon3.1 maLH.iapL1t 10n ,IS 

weIl as ooor nttendance. 

These criterIa retlect a bio-psycholoqical view ot 

learninq, in which the Child and the home environment arr to 

blame for fallure in school. They ctenote the stronq lnlluence 

of the movement for the "New School" in BraLil, in which M.I3. 

Lourenço Filho represents the extreme psycholoqist version, 

reduc inq the school to technical-pedùqoq iC31 concerns \ Di 

Giorgi, 1986:59). 

In 1958, the state bureaucracy initiated a reform oL 

primary teachinq in an attempt to implemE?nt new te,wh i nq 

programs with a new me th ad of evaluatinq learninq to 

Substltute for the promotion;retention one, in which students 

who were retained repeated exactly the same course durinq the 

followinq school year. The new proqriJm aimed at a fuIler" 

homogenization of classes accordinq to psycholoqlCJl 

character istics of the chi Idren. The two cri ter ia lt:ere dqe 

and the child's readiness for readinq. The reLorrn intended, 

ipso facto, "ta el iminate retention and avol ct ùroppi nq outil 

(SEC, CPOE, 1958:71-72). There would be two types oL cliJsses: 

the reqular ones, composed of pupils of the correspondinq aqe 

seven years in first grade, for instùnce; and the 

"recuperation classes" (the term is used bec<"1use i t l~ <l 

literaI translation from the Portuquese "recuperaçao"), with 

overaqed children, composed of pupils who were oider thün 

seven in first qrade, whether new or repeaters. The teachers 

of the latter were encouraged to work on more th~n one core 

curriculum durlng the school year to approxima te the fit 

between age and the core curriculum of the prescribed qrade, 

"recoverinq the time lost." 

In 1959, the reform was implemented in the school being 

analyzed. Table 12 reveals an increase in rates of promotIon: 
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trom 41 ln 1959, to 05 percent ln 19G9 (considerinq as failinq 

those pupils who dld not take their final examinations). The 

highest rate of promotion ln tirst qrade ln the school ~as in 

l fj(;'). J30th types of cl asses - whether composed ot ove raqed 

puplls or not - siqnificantl; Lrnproved their perfor~ance over 

ten years, but "recuperat ion classes" W l th overaqed pupl.ls had 

better results th an reqular ones. The rate for 1984 was 58 

percent. 

Table 12 shows improvement in the rate of teacher 

turnover. In 1949, 1954, 1959 and 1980 'Ne see the hiqhest 

teacher turnover rates, with half or more of the classes with 

two or more teachers durinq the school year. From 1981 on, 

turnover drops, thouqh one still finds classes with more than 

two teachers. 

Non-absenteeism of teachers during the school year has 

been usually considered a main factor of promotion in first 

grade. But an analysis of 142 classes over thirteen years 

y l.elded ambiquous resul ts. We found that 79 percent of 

classes with the hiqhest rates of promotion (75-100 percent) 

were tauqht by stable teachers, those who tauqht the whole 

year, whlle 31 percent of classes with the lowest rates of 

promotion (0-24 percent) were also tauqht by such teachers. 

It appeared that stabi11ty durinq the year 1s an lmportant 

factor associated wlth professionalism, but is not a necessary 

or sufficient condltion for promotion in first grade. 

reacher's formaI qualifications may play a role in 

effectlveness. In contrast to the rural municipal schools in 

which 48 percent of teachers had only elementary-school 

preparation or less, aIl twenty teachers 'Nho taught f irst 

grade at the institution under study in 1984 had cornpleted 

normal school - the minimum training required for teaching. 

Seven had also earned university deqrees in education and six 

were in the process of doing so. Àmong the four teachers in 

Lnis study, only A had completed university; B,e,D were still 
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studylnq. All tour '.·.:ere tenured. r11e1r promot1on t',1te~~ tOt 

1984 ranqed from 75 percent Lor Te~cher C to ~j ~e(cent lot 

Teacher A (See T.:1ble L 3 ln Apper,d lX) • 

The Llst line of T.:1ble L~ shows r,ltes ol promotil)!1 

correspcndlnq to a proqr.:1m ol t er inq extr .. 1 work lor n~t ,1 i lWll 

f irst-qrade pupi l s dur i n~l summer v aCdt ions. From l ')'ft) ta 

1985, the Secret;J.riat of Educatlon, intendinq to improve 

promotion in flrst qrade, orqanized cl Proqr~m ot Compens.ltory 

Education for chlldren not enrolled Ln kl ndenlarten, .wd ,l 

Proqr.:1m of Therapeutic Review tor those who h~d ~ttended tlrst 

qrade but had not been promoted. These proqrams operllted in 

thirteen schools ln Porto Aleqre which presented lower rdtes 

of promotion and had l.:1rqer enrollments ot lower-income 

pupils; they also distr Ibuted free meals. ln the school 

studied, these proqrams qenerally provided two classes dt the 

kinderqarten level and one for retained first qraders. nut 

their etfect was marqinal. 

In terms of the teachers' individual promotion rJtes it 

must be said that: (a) The seven clll',;ses with better 1~)81\ 

promotion rates were those belng tauqht by the more 

experienced first-qrade teachers at the school. (b) OL those 

teachinq first qrade in 1984 and previously, tive teachers had 

their best rate of promotIon in 1984; and the four teacher~ 

under investigation had their second best rate that year. 

This suqqests a possible Hawthorne effect: the (irst-qrade 

teachers, knowing abùut the research beinq carrieù out, 

reacted ta it with more effort. 

The School and Its EDvirqn~ 

This section calls attention to two concomi.tùnt 

prccesses: the construction of shanties dround the br ick 

school built in 1960, and the eventual deterioratlon 01 the 

school building, surroundinq fences, and resultinq pro~lems 
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() t <,~.;! c Url t'l . 

l he qrO'..:th ut ~hant '1 to',;ns ( Il,! Il JS de mélloc3s" ) h.:ls been 

Ll~.ter th'ln th(.' r!r'J ... th ot the cit! Qt Porto Aleqre Itse1f: 

het~een l~~l ~nd 10/~ the proportion oi slum dwel1ers 

Incn:ù!.:.·_~(l tram L() fJ8rcent to lrJ.! fUrasil, IBGE, 1981:.207). 

[n lr)84, i1 no ... 'spaper hcadllne announced th.:lt 250,000 

p80ple 11'Jeù ln such "'lll'::"5." The qreùt méliorlty haù come 

t~enty or thlrty years prevlously, hélvlnq been forced to leave 

the countr'/Slde due to the modernl..:atlon of ùqrlculture, ::md 

were luoklnq lor meùlcéll serVlce ln the clties (Zero Hora, May 

'J, lrJ~~4:jS). Fren l')','J to lr)l' the slum nelqhbourhood studieù 

here q rew 1 ro1'\ 3 ':J'J to 4 '/ ') un l ts near the biq br lck bu ildlnq 

houslnq the school tBrasil, lBGE, 1081:213-214; 242;245). 

Shanty homes .:lre traqlle wooden d~ellinqs, bUllt by the 

resident himself or wlth help from members of the famlly élnd 

élcquaintances ("mutlrao"). There is 11 ttle runninq water, 

elnd éllmost no séltistactory tOllet facllltles, drainage and 

sewers, or garbùge collection. In 1970, the concentration of 

persans per residence ln the city of Porto Alqgre was the Selme 

as thélt of the "vilélS," but this statlstlc is misleadinq as 

the sIum home usually has on1y one or t'No rooms (B"t'asil, IBGE, 

1981:207-208). 

Poverty is widespread. In 1980, cens us data showed th~t 

34.2 percent of Brazilian workers earned the minimum wage, 

and, in 1982, research by the Brazilian Institute of Geoqraphy 

and statistics (IBGE) reported 40.85 percent, the increase 

having been caused by economie reeession. In Mareh 1984, 

residents of sorne slums ln Porto Alegre ùsked for the creation 

of "work fronts" in exchange for food. In May of the same 

year the Minister of Labor, Murilo Macedo, announced that 

there were three mIllion unemployed ln Bra:il - approximately 

one-tif th of its eeonomleally active population. The solution 

ta the crisis, in his opinion, was moving in the opposite 

direction: from recession tO'Nards economie qrowth (Zero Hora, 
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Hay 1<), 1'_\34:30). An ..1nalysis sho' ... t"d th,1t tl1e ~~ltll.ltllll1 ut 

Porto Aleqre ln 1984 was even ',-;orse t1hln the ::;itu.1tlnn al tl1l' 

state '.:>f RlO Grande cio Sul .1S _1 ' ... 'ho Lp, due tu t1îl' 

decentral izat ion of lndustry ln the metropo 11 Lm .tcecl l :'.üro 

Hora, March J1, 1985:32). 

Relatinq the qrowth ot populcltlon sctt 1 ements on tlw 

outskirts of Porto Aleqre to the school oelnq studlPd, Ulll' 

observes that the construction of the Dlq school ouildlllq, ln 

1960, represented the qovernment' s res ponse to the h iql1 dl'l1ldnd 

for educational services. 

The President of the PTA, who had her sons .1l1d dduqhter ~~ 

enrolled in the school S U1ce l <tub, ref erred to lnCrl'Ll:; 1IV1 

problems in the school due ta the drop ln the socioecollOmlc 

level of the familles livinq ln the area: 

See 1 there has been a biq chanqe ... l th i nk 
rnostl y .. "due to the "v i la" around the school; in 
the beqinninq here next door th~re was a pl~yqround 
for children. 

l thlnk that the standard ot li v inq of the 
people was a Little ditferent ... (They were) poor 
people but not like the maiority today. Almost 
elqhty percent of our children or maybe more are, 
indeed, of a very poor level, aren't they? 

Sa l think that, in th is sense 1 i t (the schoo l ) 
becarne a Little bit worse. Problerns have multipLled 
for the principal, for teachers ... everyone! 

When asked directly about the neiqhbourhood, the pdrents 

in qeneral answered: "1 qet alonq 'Nell 'N l th the neiqhtJouLJ"; 

"no cornplaints"; "1 like here more than the place 'Nere l u~()U 

to live"; or a laconic "1 like lt" - the ,nost lrequent .]n~J'NUt·. 

Two mothers stated that they llkeLl the nelqhb rJurhood but thdt 

they kept their children at home. Two others, 'Nho héj(J rnuv(·rj 

outside the area, stated that it was not a qood envlronment -

there were "rnarqinals, Il and that "at :llqht you hrl'le d 'lowi 

chance of being robbed or killed." 

The principal said that the area from 'Nhich the dlll,Jrr~n 
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came enconpasses t' .... o nuc lei of shanty hCr.les and that the 

closest nucleus Nas considered the most danqerous one ln Porto 

Alegre. un M~rch 21, 1984, the shanty town appeared ln a city 

newspaper ~s having been besleqed by the pOlice; on April 2, 

FJ81, t· .... o battalions of the rhlitary Brigade took over the 

area in arder ta capture two thieves (Zero Hora, pages J7 and 

Y"J on the respect ive dates). This ne'Ns, led me investiqate the 

pupils' experiences with living 50 close to urban VIolence and 

cr lme. 

AlI but a t ew ot the puplis interv leltv'ed demonstrated 

insecurity in relation to the place ' .... here they lived. Of a 

total of slxty-nine, thlrty stated that the "vila" was 

dangerous, t'Nel ve stateù that i t 'Nas danqerous at niqht, 

twelve stated that sometimes It was danqerous, and six pointed 

ta danger a little farther from their dwellinq. Only one 

answered "don' t knO'. .... " They talked about mari iuana users and 

glue sniffers, thieves hiding from the pollce - one gave their 

names and spoke about police surveyinq the sIum are a from 

helicopters. 

been killed. 

Most of them knew of cases of people who had 

About the danql"rs of the sium ta outsiders, one of 

Teacher B's pupils said: 

There are glue sniffers and mari iuana users. 
They rob grocery stores. If Vou go there (in the 
sIum area), when YOU turn your back they slit your 
purse and take aIl your money. 

The same boy said that l should not qo the sIum because 

"they know who the outsiders are." 

About the actions of the police, one of Teacher A' s 

puplls said: 

Almost every day the police go by then (at the 
exact moment) there are no "marginais." Once ln a 
whi le sorne police wagons go by. If there a 1:e 
"marginaIs" they pick them up. Whoever is with the 
"marqinal," they pick up, tao. My father 'Nas 
arrested about five times because he used ta fiqht 
in the street . 
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But l f the pollce represent ~l d~lI1qer 1 the s tU!'l d\,'t.' t ll' [ ~; 

do not even view thelr o'"n nelqhbours ,1S s .. tte. 1".,'0 QlI1:;, 

Teacher C'S puplls, told ~bout the 

neiqhbollrhood to InsHiers: 

It'..; danqerous. One v.Jeek, .. 1 m,ln w .. ll1ted to 
break ln, enter lnq there ... ins lde our hou:,:;e. l 
cailed Father and he ran .J.·,.;ay. They J.. idnLl;) ch l t drt:>n 
and kill them. The thiet kldn_lPs cll1d klLtS. Dudnq 
the day they aiso steal. Nlqht c1nd d~lY they do i.t. 
1 ~as qettinq ready to come ta sehoul. 

t Ill' 

rrhe threat of such kilLinq seems to ve cl pcltt:.'nt.ll 

strateqy to keep (-11 rIs dt home. They clrE:' Llr mor9 proteet pd 

than boys. 

It' S danqerous. 'fhere dre lots ot robvers. 
They sto1e my mother's lycr.J. pants. Nothinq eLse. 
At niqht It is more danqerous. When we <JO to thp 
qroc8ry store they steaL money .J.nd even kill us. 

One boy, Teacher C's pupil, sald that lt w~s danqerous 

on1 y '.I1hen thleves were runninq a'>tJay t rom the po llce, l'Oll\ ll1q 

"up here" t'rom thelr hidinq-places L!own the hi 11, .. 1 ml he 

pointed out that two of hlS classmates, J. boy .. ml! ,1 q i r l, 

lived very close ta the thieves' dens. 'rhlS lntormclt ion led 

me to focus on these two chlldren' s poi nt al vie .... ' cltJCJU t 

seçurity. They said that it was not danqerous to Ilve in the 

area. The girl told me: 

1 live on a lot of property and we have lot~ 
of f Iowers. It' s not danqerous there. There clre 
no thieves. It is not danqerous û t n lqht. 'l'he 
police pass close to the house: arrest the thleve~. 
At home we've never had a robbery. 

Her cousin ûnswered: 

It is not danqerous. At nIqht noLoùy I s ln 

the area. My mother works and cornes home La tu. 
She qets off the bus up there and there is nobody 
(no thieves) aLound. 

This lnf ormatlon qathel ed f rom chllùren "1 l v l nq c l o~~er 

to thieves ll leads one to be l ieve tha t thE.. l r cieL j n l t ton u f 

security i'5 ditferent [rom that of those LIvlnq ,1 lLttl(! 
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Larther a~3y: as long 35 they the~selves 3re not robbed, the 

drea lS nut danqerou~. 

Belnq the thleves' nelqhbours, however, ,Joes not qive 

ipso facto protectlon. Another boy, aqaln reacher C's pupil, 

!:;tJted: 

It's danqerous (to live here). Now there are 
not so mélny shots. No',.; the po licemen corne T'lore 
oiten. When l Ilved do~n there they were steallnq. 
They took my brother's pan~s. And l SdW one Leavlnq 
my home with a sdck. He ,.;as carrylnq i qun. 

LFlht chlldren stated that ',..;here they lived ',.,'~S not 

délnqerous. ot these, two Ilved on ~ell-llt Clty streets, and 

three were younqer chlldren whose p~rents perhaps chose to 

hide the tacts. Another two c~ses ~ere dlscussed above, those 

ot children livinq closer to thieves. One represented a case 

of the double stJndard in brinqinq up boys. 

l t is not danqerous. l C.:1n ',.;alk at niqht. 
Yesterday l ev en went ta the qrocery store for my 
.:1unt. 

This double standard emphasizinq male couraqe lS seen 

even when the boys contlrT'l the tact that where the y LIve is 

danqerous. One boy added: "There .:1re people who are afraid 

of everythinq." Walkinq in the area at niqht was the best 

way to show one was a man. 

'l'he poor sJ um cond 1. tIans (~r thl' ne lqhbour inq shanties 

affected the school itself, includlnq the possIble impact of 

administrators. Certainly, the role of the prinCIpal, as 

leader of the school, was seen as important ln determlninq 

the environment of the schoo L. Teacher A said the f Irst 

principal that she met when she ca~e ta teach at the scheel 

had (.~drninistered the school for thlrteen years when she 

retired in 1969. 'l'hese years ',.;ere "the qolden days at this 

scheel." She was succeeded by the teacher ~ho had been her 

assistant, "also an excellent aùmlnistrator." Bath Teacher 

A and the President of the PTA provided eVHience of her 

extreme dedic~tion to the pupils. She was prone to fi11 many 
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different roles, even th.:lt ot ,1 nurSè, ~~hL' ~ LlVL'd '\!ltll 1 l'" 

but was ob1iqed to le.:1ve bel.';1USe the ne',,' ~;t,ltLltt_' ,'1 tth' 

Te.:lchinq ProfeSSIon, Ll .... l'l1I~, l<\71, t"e~qultt'd ,ln t,'.hh"ltc· 

special12ati:)n ln school ,1dmllllstt",ltlon ..lt the undL'tqt,I,hldtt' 

level, dccordinq to prescrlptLons ot the ~>,1ul',lttun,ll Ivtl'ln 

of 1971. But the person ",'1 th the des l n.'d t t 11 n llhl ... t1Ll 

succeeded her, ho·,.:ever "cul ti v.:1ted ,Incl qood ta tl1l' t L',I,'hl't '" Il 

proved to be "a. t,lILure".:ls..:ln .:1dpUnl!.3trcltor, 

In Teacher A's Vlew: 

The school bec..lme .:1 mess, l t · ... ·,lS toLlll y 
destroyeù. l'arents · .. ;ere .:1t rcuù to ~,end Uw 1 r 
children to the school ,lnù the exodus ot qood lJupll~ 
beq.:1n. 

Th.:1t principal "let thinqs h.:1ppen" L11 ~~pltf) 01 hL'r 

awareness that sorne .:lcts of vilnù~llism h.:1d lleen L'OlTI11l1ttl'd I)y 

puplls enrolled at the school, 

After two yeclrs, ln lc)7l) , this prInclpal ',.o,',lS rppldl'f!d L>y 

a teacher employed at the school, 'Nho 11dÙ more duthorlt'l ttUI1 

her predecessor, but who was not ilblt· to t.:1ce such ,Hiver :~L' 

conditions and reorqanize the schoo l ln l'l!:lJ, cl neN 

pr incl pal .:1rr l ved a t the school - the ulll y mLln to Ol:CUpy ~_.u('[\ 

a position. He recalled those days clS tollows: 

When l .:1rr L ved here in June of l ')8 J, the :.;t'l1uu l 
had many problems ... ~nd yet the ma 10r l ty ut them ,H l' 

still with us. But the maIn problpm~ then 'Nt~tt! 
related to safety because there Nurp no t '.:?!l\:l". 

around the school ... There was no deP1d rc.\ t l un . ~;() 

the communl ty li ved together Wl th t he tedL'ht'r'~ Illrl 

pupils. There were people (who 'Nere not d~,'"~Ol't,\t~d 
wlth the school) oJ l clround us. Ihc)'r' lnvddp<1 thL' 
place. And how coul j we control thern) 'l'ht!y plclyed 
qames. Pl.:1yeù with bdlls ln every (."H'l':-:'t". Alld 
threw rocks (ut the WIndows). j t N,lS l me:..·~. III 
addi tion to thlS. ( tne schuo l '(clui ) N,I~; the 
crossroads (of the comrnunlty) beccluse the uU'~ ~;top 

'.-Jas r iqh t in front of the schoo l élnd peu rJ L p mdde t NO 
or three pa ths throuqh the school ydrd : one t ur 
cars, another for ... This 'NuS the fTlo<~t '-;f.:'t l!JU', 

problem and ln relatIon to thLS Ne hùd mdny 
robberies. A lot. Nine robberles ... ln (l~)H~ there 
were nine robberles at the school, wer8n't there! 
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The prlnci~al reported that after 3 girl ~as sexually 

assaulted inside the school, teachers and parents called for 

a qeneral meeting ~lth represe~tatives from the Secretariat 

of Educatlun 1 on October 15, 1983 , Teacher' s Day. It ~as 

decided that [ences around t~e school ~ould be built. Safety 

was restored ln 1') 8 4 at ter the f ences 'Nent up, and two 

pollcemen provlded b{ the State Government quarded the school 

durlnq the whole schoal day. Thus, the school returned, at 

least j n one sense, to the old qood da ys : school personnel 

and pupils could work calmly in the recently-enclosed 

schoolyard. 

The parents interviewed in December 1984 and January 1985 

- three tathers and t~enty-four mothers - aIL aqreed that the 

constructlon of fences represented safety. One mother stated 

that the ch..lldren used to go home dur irlq recess and now they 

stayed at school, which avoided "many problems, Il ëlnd 

concluded: "At least when the children are in the school they 

are sate. Il There was a sliqht increase in the rate of first

qrade promotion from 49 in 1983 to 58 percent in ]984, but the 

preclse role uf enhanced safety in thlS irnprovement is 

unclear. 

Whlle a school's success in educating students is not a 

clear function of the quality of the school buildinqs, there 

is a point beyond which physical deteriordtion should not 

occur. The year of 1984 had a long rainy season - May to July 

- which was a campl icatlnq factor to those ",orking at or 

attending the school. The twenty-four-year-old qreyish brick 

building was ln urgent nAsd of renovation. For many years the 

state school buildings had not been taken care of, and 

principals of these institutions had spent hours in waiting 

rooms of the state building maintenance department. (Only 

recentl y, ln 1987 , when two opposinq parties were 

administerinq the state qovernment and the city of Forto 

Aleqre did the population see the former spending money on 
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repairs and construction of new classrooms ,111Ù lJui ldinqs. 

The two parties were competinq for votes in the 1988 mdyor,ll 

elections. ) 

On Mdy 26, 1984, Zero Hora published details ot ddmdqes 

to and consequenc2~ of the r~in tor the school: twelve out 

of t'.venty-two classroorns had t looded; the root ,inti sorne 

ceilinqs ~ere in ruins; a corrldor tull of water blo~keJ lIVP 

classroorns and the children hd0 to be sent home. There were 

problems with qutters and pi )es and lack r" Lll,lSS Hl the 

windows. Part of the recently-bullt tences dround the 

schoolyard l1ad been destroyed by rain, .:md ttH.\ 

school,ironica11y, was wlthout drinkinq water. This school 

was not the only one in peril: there were eleven more ln the 

south of the city and five on the islands in extremely bad 

shape (Zero Hora, June 21, 1984:28). 

In 1984, the principal obtalned the construction 01 the 

fences, the repair of the roof, ot e1ectrical wirinq dnd 

windowpanes. His aim the followinq yeJr was the renovation 

of the celllnq and the p.:nntinq of the walls. He conle~-~~;ed 

to not beinq satisfied with school furnlshinqs and distressed 

about lack of school supplies (pencils, notebooks, chdlk, 

etc) . 

Much remalned to be done, and the principal concluded 

that minimum rnaterial standards were still not Delnq met dt 

the school. 

The teacher (in 1084) was far trom havlnq ldeaJ 
conditions in the classroom: windows in precarlOUS 
condition, desks in precarious conditIon ... chnlrs 
... wa11s badly in need or palnt; <1n audio-Vlr~ual 
service with dlmost nothinq to otter her ... 

Did parents feel the school their ch] ldren attended W<1S 

as lackinq in comfort 3S the principal described? The parents 

interviewed were emphatlc that the fences had brouqht securlty 

to the children. Perhaps thlS circumstance, plus the replirs 

made to the buildinq, had an influence on the positive answers 
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qiven. Two-thirds of the twenty-seven parents considered the 

school a qood one. The reasons qiven 'Nere: the child had lia 

qood teacher," "qood care"; "the kids '/Jorked hard," "qot 

mllk." One mother mentioned the newly-acquired telephone, 

sayinq that the school was improvinq more and more. A sister 

r<llsinQ h'_'r younqer brother said: "nothinq is Iackinq at the 

school: 

meal." 

he 'lia:.:; promoted 1 there is theatre, recess, and a 

Another mother defended the teachers aqainst 

"disrespectful pupils," callinq these "marqinals" and added: 

"the teacher is not paid to be insulted." 

Two mothers of chi Idren -who -were doinq very well at 

school said that there were neqative aspects: 

Here (in the school) there are a lot of thinqs 
that l would 11ke there not to be, but it's nobody's 
tauit ln particu1ar. lt (the school) was open, 
everybody came in, now it 15 closed. They could 
make a veqetable qarden which would provide 
veqetables for school meals. ALI the teachers are 
excellent! They cannot do any more than they have 
already. 

The second mother, however, was more critical: 

1 would like the school to be better orqanized. 
It rains a lot inside the classrooms. In the 
winter, they send pupils home and dsk them not to 
come if it rains a lot. 

The lack of :riticlsm from the community also means that 

the parents preferred ta emphasize the positive aspects of the 

school rather than the neqative ones. Silence nbout the 

neqative aspects i5 a strateqy of parents ~ho do not have the 

chance to select a school for their children nor opportunity 

to make siqnificant chanqes. Their on1 y alterna ti ve is to 

move to another neighbourhood, as public schools are allocated 

ta a fixed qeoqraphical area. 

Conclusion 

This chapter has reviewed the school and environs. We 
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noted the increased enrollment ln first grade in 1l)84 whu'h 

indicated demoqraphic pressure for educational opportunitlcs. 

Many school characteristics can attect ti~st qrdd0 

teachinq. The low quallty of educational services WdS 

observed ln a school '""hich had only about (lÜ percent at i t~; 

teachers doinq classroom teachinq. AlI others, more than 40 

percent, 'were in technical pedaqoqical .:'11ld admll1tstLltivp 

functions. 

other school factors af [ectinq rates of 

first grade may include the quality of school 

promot i on in 

Lldmin istrdtor~; 

and reform efforts such as the 1958 stilte ilnd the l c)'/ l 

national educational reforms. Howeve r, ev Ldence from il Sc1mp le 

of 146 classes over il period of tour decildes showed that cl 

factor such ilS the teachers' deqree ot stilbility, instructlnq 

the same class for the whole school year, did not ~llwilys 

explain pro~otion/retention in firs~ grade. 

In 1984 the rate of promotion in t lrst qrade showed 

improvement, beinq the third hiqhest in the torty-year series 

consictered, and the hiqhest noted durlnq the elqhties. 'l'he 

schooi under anal ysis, in contrast to the poor 1 y-~juppl i l!d 

rural municipal ones, had abundant human resources, dll 

qualified with at least normal schoo1. But, the ~B percent 

attained, however, was stIll interior to the r~tes tor the 

city of Porto Alegre and the state ot RIO Grande do Sul. 

Ecoloqical fa·:::tors outside the school also dt tect 

educational success. The qrowinq number ot ~~ 1 um dweJ J inqs 

built around the school by newly-arrived Inhabitünts, 

unemployment and violence, represent constrélints upon teachers 

in the context of classrooms. At the beqinninq 01 l')Htl 

teachers and pupi 1s fel t insecure at the school. Ln the 

analysis of the children's conSClousness of danqer in their 

own homes, only eiqht out of sixty-ninc said that the dre~ 

where they lived was not danqerous. Durinq the 1984 year thp 

school wa~ "retaken" from "invaders" '",ho lived in the ~,;lum . 



• 

• 

Through the building of a fence, the school again became a 

saie place for faculty and students . 
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CHAP'rER v 

THE CLASSROOMS - ACTORS AND OUTCOMES 

In the openlnq ~ectlon ot thlS chapter, .lqqreqüte dclLl 

are used to compare and rank the tour t irst-qrùde c L.lSSL'è; ln 

terms of thelr collective success at teachlnq/le~rninq 

literacy durlnq the 1984 school yedr. Three outcome m0~sures 

are used: rates of promotion to second grade, c1Ver.::lql' t'L'cHi i nq 

scores and averaqe spe 11 ir'q scores on tests cldmln l stl.'red 

independently by the Investlqator .::lt the end ot the l ')Htl 

school year. Two methods ot calculat lnq each ot the:::p 

measures are provided and the theoretical implicatIons 

discussed. The four classes are then ranked and desiqnated 

as A, B, C and D for the purpose of comparisons and analysls 

throuqhout the rest of the dissertation. The second 

section of the chapter th en introduces the actors involved -

the teachers and pupi ls and examines the indi v idua l 

backqround characteristics the y brouqht, in vüryinq 

combinations, to the four classes ùt the start of the 1984 

school year. 

Outcomes in the Four First-grade.çla::iSU20ms 

The comparative success ot the tour tirst grade CLdS~0S 

at teachinq Ilearninq li teracy 'Nas eval Ud ted us lng clqqrnqate 

data and three measures of suceess: rates of promotlon to 

second qrade, average rec1dinq scores .:lnu .:lVerLlge '-~~e ll1 nq 

scores. Each of these measures 1 nvoJ 'Ied ca leu l dting il "e la~,~; 

average," and a decision therefore about how to ùet i ne and 

calculate the denominator. As indicated in the prey LOUS 

chapter, the resul ts of t .... 'o methods an~ presented. The t i r~t 

method def ines total enrollment as t i nLll enrollment tho 

number of pupils still attendinq class Llt the end ot th/:? 
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TABLE 18 

SUMMARY OF FACTORS MOST PROBABLV ASSOCIATED WITH 
FAILURE IN FIRST GRADE 

Class A Class B Class C 

Predomlnant age 10 or more 9 or more 9 or more 
Non-whlte 25~ 67' 41' 
Poor health 191. 7"fo 4" 
Repeated flrst grade 3 or 4 

t lnteS before 1984 37% 271. 7' 
F am 1 1 Y 1 n 5 ta b i 1 i t Y 25% 531. 41' 
Parents' low leI/el of 

schoollng * 6f. 201- 22" 
Unemployed father or NA O~ 131. 151. 
Low level of inconte per 

faml1 y member ** 43% sn 63~ 

Sources: Tables 15 to 17. 
* 111iterate or first grade • 
• * Corresponding to 25 percent or less of the minimum wage • 

Class 0 

8 or more 

24' 
41-

81. 
361 

241 
201 

481. 
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TABLE 19 

PROMOTION AND NONPROMOTION, LEAVING SCHOOL AND TRANSFER 
OF PUPIlS IN EACH OF FOUR FIRST-GRADE CLASSES 

1 984 

Class A Class B Class C Class 0 
New Tata 1 

Repea ters Pup ils Tota 1 

Promoted 14 Il 18 8 4 12 55 
Nonpromoted 1 1 6 2 J 1 t 
Le ft the schoo l 3 3 3 6 10 

Tran~ferred ta another 
school 2 3 3 6 

Transferre<i ta 
kindergarten 1 

Total enrollment 16 15 27 13 12 25 83 
Promotlon rates 

Excluding tho'ie who 
transferred dnd 
l eft the schoo 1 93 92 75 80 80 80 83 

Excluding those who 
tr~'sferred 93 73 72 62 50 57 72 

Sources: Tables 48to 51, in Appendix . 

• 
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school year - th us excludlnq puplls ~ho left school ~hether 

by transter r lng or ùroppinq out. In et i ect, this method 

defines success ln a 'Nay that llbsolves the teacher of any 

rc~ponslbi lIt Y for keeplnq chlldren from droppinq out of 

school. fhe second method, by contrast, holds te~chers partly 

accountable for their "success" or "fallure" at keepinq 

children ln school by excludlng trllnsfers BUT NOT DROPOUTS 

trom the medsure of total enrollment. (The second method thus 

excludes trom totJl enrollment only those who transferred to 

other schools, but INCLUDES those who left school cturinq 1984 

without communlclltinq the reason for their departure to school 

authorities. ThIS makes for a larqer denominator, and a lower 

rate of success). Whl le the resul ts of bath methods of 

cllLculatinq ellch of the three measures of success are 

presented, the theoreticai lmplications of the second method 

are preferred. 'l'he final rankinq of the four classes thus 

reflects a theoretical and princlpled decision to hold 

teachers accountable for their fai lure to keep pupils in 

school as weIl as for their success wlth those who stay. 

Rates of Promotion to Second Grade 

Table 19 presents the differential rates of promotion to 

second grade for the four classes, calculated in the two ~ays 

described above. Classes A, B, and C were composed of pupils 

repeatinq the f irst grade (often for more than the f irst 

time), while Class D included a roughly equal numbeL' ot 

repeaters and new pupils. In order to facilitate comparisons 

between new pupils and repeaters T ùble 19 (and many later 

tables) include this breakdown for Class D. 

Usinq the second and preferred method of calculation, 

Class A presented clearly the best outcome of the four classes 

observed with 93 percent promoted, followed by Class B (73 

percent) and Class C (72 percent) and trailed by Class D (57 
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~ercent) . 

Reading and Spelling Scor~~ 

Reading and spellinq tests wer-e ;:ldl1\lll i:::,tl'll~d 

independentl y by the lnvestiq.:ltor lust oeton:> the end ol t1h' 

school year. Only pupils stlll at school at the end 01 thL"' 

year took the tests (15 111 C LJ.ss A, 12 l Il Cl cl:::>:::; U, 24 ln c 1 ,IS~; 

C, and 15 in Class D, addinq up ta a total ot :::;lxty-six ot the 

elqhty-three orlqinal pupils). Detailed results ~re reporlpd 

in Tables 20 , 21 , 2:2 , .. wei 23 in the Appendix ut T,lbles. Aqain, 

the averaqe readlnq and spellinq scores for e..1ch Cl..1S~~ LIS ,1 

whole could be calculated in 

includinq school dropouts in 

two ways: by excluùinq 

the denominator. T.:lb LE:~ 

or 
l') 
~ ~ 

summar i zes the ..1Verélge readinq and spellinq scores t or the 

four classes calculated both ways. 

Us inq the f lrst method of calcul ation 1 ~lveraqe read inq 

scores for the four classes are hiqh Jnd fall lnto a narrow 

range (from 86 to 93 percent) 1 while Qveraqe spelling scon.'s 

are much lower 1 élIsa féliling into a relatively narrow r,lnqe 

(from 36.5 to 49.5 percent). The hiqh rec1dinq s('ore~ 

represent the low value placed on the readinq comprehem;iün 

section of the test 1 whi le the low scores on the spe t l i nq test 

have to do , .... ith difficulties in 3pellinq pecullcJ.r ta the 

Portuquese lanquage and not iust to problems in reaùinq the 

words dictated. Nonetheless , Classes A anù ~ clearLy 

outperformed Classes C and D on measures ot both reaù i nq <lnd 

spelling. 

Using the second method ot calculation 1 the tour c Id!;~-;es 

range more wldel y in average scores for tho redd l nq clnd 

spellinq. Class A and class D rank as the most l1nd le':HJt 

successful in terms of averaqe reading scores. ~";pel iinq 

scores continued to provide a tougher measure ol l itf~r<lcy. 

And on this measure , the four first-grade clas~es r~nked ln 
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the same 0rder as un rates ot promotion to the second grade. 

'lhe tour t .Lrst-yrade clélsses were rélnked and designed .::ts 

Cl dsses A, IJ, C élnd 0 t or the purpose of comparlsons and 

élna1ysis throuqhout the rest of the dissertation. rhis 

rank inq represents the i r collective success as measured by 

rates of promotlon to second grade (a school-based evaluation 

ot literacy) and by average spelllnq scores (the tougher of 

two independent measures ot literacy), élS descrlbed in Table 

22. Class A, and 0 also rélnk as the best and worst on average 

reading scores. Because :::hlldren 'Nho 1eft school are t.aken 

Into account in the three measures of collective class 

success, the rélnk arder def ines success in f lrst grade not 

onl y in terrns of achiev ing li teracy but also in terms of 

staying in school. 

The Actors 

This section introduces the actors - the tour teachers 

and elqhty-three pupils ln Classes A, B, C and D and 

examlnes the individual background characteristics they 

brought, in varylng cornbinations, to the four classes at the 

start ot the 1984 school year. Presentation of this 

descriptive background material will focus flrst on 

s1milarities dnd dlfferences ln the teachers' experience and 

commi tment to teaching Il teracy / and second on the 

characteristics of pupils most likely to present a hindrance 

to the teachlnqj leannnq process. ThlS discussion of the 

initial inputs to the teachinqjlearning literacy process will 

serve to address sorne of the questions that rnlght otherwise 

arise regarding the lndividua1 participants and the nature of 

their distribution arnong the four classes. The following 
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1,1 

chapter 'N i.ll extend this backqrou:1d lilSCLlSS Lon uy t l),'u~;tnq ,'1\ 

the facilitative and/or c'onsttauHnq inputs ptovtded t .. V tl1t:> 

school itself. 

The Teachers 

The te.:lchers were selected lor study on ttlG lld~;i~', nt 

their teach~nq exper ience, their expet·tencl.' W l th tecld11 nq 

f lrst qrade and the ';'enqth ot ti me tht:~y hLld ~~pent .Il t t,te' 

particular SCh001 studied. Teachers A, B, C and D hclli tduqh t. 

tor 26, 12, 15 -ind '7 years respectlvely; they were teclChlnq 

first qrade for the 14th, loth, Jrd and hth tlmes; ,md lhé'y 

hact spent 20, 4, 9 and 5 years at ~his school. 

AlI were married women with children, and all llut one 

(B) of their families depended on thelr salarles for suPPOt·t. 

AlI had bequn their careers by p.Jrticipùtlnq in d pul)l il' 

competition for qrade school teachers (kinderqarten thtouqh 

qrade four) ùnd hùd a twenty-two-hour wOl'k 'Neek. 'l'tH' i. t 

salar ies di f f ered in accordùnce w l th the state' s 'l'edcher' '-; 

Professional statute which i nstl tuted cl C.:1reer plan li Ilk i Il(} 

salaries ta level ot educatIon (SIX levels), years uL serVlce 

and merit (five classes). Teacher A had the hl~hest sdlary -

due ta her unIversity deqree (level SlX edUC<:1tlOn), yedn-; ol 

exper ience, and record ot mer i t; she had .:11so cll:qui r<:!d d 

second position as a hlgh school mathematics teùcèler for whl<'h 

she qualifiect in public competition tollowlnq ~;ompletll,n ut 

an undergraduate degI.'ee in the subiect. 'lhe lower !..~ùlùrlP:'; 

of Teachers B, C and D retlecteù their nOrIllùl ::.chool educ,ltlon 

(pedagoqical tralninq a.t the hIqh sche l level WhlCh 4Udlltll~U 

as 1evel one education) and thelr 1esser yeùrs 0t experlencu. 

Teacher B had the lowest salary beCduse ~~he had tdkun cl 1 f!d'/f-~ 

of absence ta accompany her husband on hlS trnve l::..; dfl'l h.trj 

taught at private rather than state schools duriny thls tlme. 

The low ',..rages set for entry level teùchers a ',ource ut 
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'tJlue~pre<.ld dctlvlsm uurlnq L()84) and the '::5 percent sa lary 

lllcrease ~;et by :.;tatute tor teachers acquir l nq é.ln 

undün..JrdduaU~ JeL/ree prov1 rlerl a doubly stronLl lncent1ve tor 

Lurther ~ducJti0n. DurLnq 1984, Tedchers B, C and D Nere 011 

~~tili t,l.k~nq underqrél'luate course,,;ork. And .:lll '",eH:! decl.ùedLy 

tlqhtlnL/ to rnaHltclln their standard ot llvinq and, lt 

possible, to tllrther the upwclrd moblllty thüy had e.:1ch .:llre.:luy 

<.lchieved on becoffi1nq a teacher. 

'reacher A reported that her decislon ta beco~e a teacher 

had teen lntluenced by her tamily, 3S she had many relatlves 

who were teachers; Teacher A' s mother hersel f had been a 

te.:lcher' s alde. Atter f lnlshlrq elementary school, :;:.he had 

bequn teaching at a par~chldl school, where she had learned 

to teach LlteLH''1 by the alphabetic nethod. She confLded: 

"1 myselt 1earned by thlS method, .:lnd tur this reason teachlnq 

li ter.::tcy WdS not dl t t lCU l t." ln the mon11nqs, she had tauqht 

tlle stronq puplls 'Nho had a qüod -:::hance ot becomlnq 11 terate 

by the end ot the school yedr 1 :md in thp .::1fternoons new 

puplls who had ditflcuity even learnlng the alphabet, "'Nho 

l eclrned on l y the vowe ls . fi She had "'JOrkeù t or one year as a 

c lerk ilnd silved money to supJ.)ort her studles ln the ca pl tal 

Cl ty 1 anù applled tor .::tùmlsslon to one ot the best normal 

schools ln Porto Alegre. ~-;he was clt the top of her class ln 

bath elementilry schoul ilnd normal school and was Invlted ta 

do her student teachlnq ln the same norm.::tl school, and to 

continue teachlnq there for two more years after g r 3duatlnq. 

Havlnq mdrrled, she moved and went to teach at .::t school near 

the one under ana Lys lS tor two years l '..:hert" puplls had il 

simililr SOCldl bdckqround to those she woulù later wor~ with. 

ln 19b5, havlnq passed special quallfylnq exarnlnations, she 

was hired as il state prlmary teacher, and sent to \o:ork at the 
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school under 3n31y515. 

"qo iden ye,lrs." :.';he 'N.:lS ruqh l 'y' t'eQLl ni pd bùth .l~; .1 t t'.h'hl'l Inti 

3::: :l human be1nq by puplls, p:lt"cnt.:3, \.'oi tt'.qu\..>~, ,md t\\.' 

administratl.ve st,:1tt. She '.,,15 ',,'il.lt ont:' m':'\1ht (L':l~;ldt'l .111 

outst;JnÙlng te3cher; in he~- ()'.-!n .\orJ'o, ::;111..' h.ld rl'cl"lh'li tIlt, 

hlqhest Level ln the tcaclllnq pl'ùtes~;lOI1, l.l', L't'lnq ln ,1 

ci<J.ssroom. 

Teacher A h3d t3uqht .111 qr,ldè~; ol <:>ll'ment.lt'v ~'\. huol, 

beqlnnlnq ' .... Ith the tltth qClde, ~nd 1110vlnq tu tuulth, thll l, 

second ::md tlrst. Her preterenl.:e tur tir'st qt-ddlJ
, ~,lllCt' l'l' \, 

malnly representeù 3 r'2sponse to J.l~JTldl1ds ut ttlt) ~,chuol, LVetl 

SO If she had her own w~y ~"he would ~elect the t lt ~;t tlLlde 

ag<J.ln, because .:;he h.::ld h:!d enot"T'1OUS e:.;pet·ll~nCl' clt th l~, Ll'Vt' 1. 

In addl tlon, she 'w',J,S LecH-TH nq 118W netl10u 0 t te,lch l nq 1 1 tl\t .ll ''y' , 

and there 'NilS ,.1 qreat dem.::lnd tOI' t 1 t-~,t-qrcldu tl':1L'hln~; .lt tlll} 

schoal. She concluded: "1 ' ... ciS L~lwùys open to ~~tudy. Il 

had to teach .:lnother 'lrclde l ' .... ould lJ.lll!3t tu.L t'd:";lly." 

Wh en teach.lnq the tIrs t '1 rade 1 n l q.' J, ~,he Ul'qcln t,) 

realize the Impot:'tance ot the t l.C:-;t t,lm€:: -;he h,\Ù t,Wqllt lt, 

tlve years before she had tUllshed normal ~;l:nool. lier t>.trly 

professional LIte 1 ln her teen~, r8pl"~~;~'nted ';ut t ()I 

learning-by-dolnq educatlon. LJllrlnq tI',lt t lr~t eX1Jt.~t-lE'nu· ln 

t<.::achinq li ter<lcy, Teclcher À n~c~ lied the methud by .-JIll ch "t'Il.' 

herselt had learned t.a recHJ. and wC l t.e; rt,-'r \Jwn t~}.fJet lt..'ncl' 'JI 

becomlnq ilterate qave her elel1\ent:..; tut:' t""dct"llnq. ';hf' Il,cJ 

referred ta the stronq lnt luence ot clrt E~XlJer lenceù tedche( 'Nh<' 

had orlented her dUrlnl} her t lrst eXpfn!t3Tl"E> te.wIllll'.j lIt ',t 

grade, performin4 what todd y corre..:~p(Jnd::., tu th!! r 0 ll.!'. ut tilt' 

educational counsellor <1nd te3cher superVl~ur. 

Teacher B entered normdl school flot l)eù1\J~~i; :,,1"1(> h,ld 

conSClOUS l y chosen to be t te,J,cher but t ecaù~.;e L~he ',id:. III -l 

school ln wtllch normal school Nas one ai th~~ eut'r 1 <;u l d ,)t t I.'r pd 

at the hlgh-school level; her old(:'~t s l~,tf'r l'Ide! .j l',') t. jk"11 

normal schoo 1. Whlle taklnq her teé.1C'her t r,H n 1 n(l ~he t,lU'~h t 
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literaçy to adults at nlqht, but thls ' .. :as appare:1tly not a 

mednlnqtul experl'.?nce, as she could recall nothlnq siqniflcant 

about it. Her studenl teachinq ln the second qrade at the end 

ot normal school had been a neqatlve experience, and ln 1984 

she would stlll refuse ta teach thlS qrade. Restless pupils 

with dltticultles in readlnq and writinq had been placed ln 

one larqe class and turned over to her. She had telt unable 

ta deal wlth aIl thelr problens and, what made matters worse, 

had to have her lessons observed from different points of Vlew 

teachinq method, teacher-pupil relationships, etc. The 

worst mark lett on her was the loss of a pupil who died: 

That really shocked me. And that's why l qet 
alonq so weIl wlth my pupils. M~ybe ~t lS tor thlS 
reason that l worry aboùt thern. Maybe a 
psychiatrlst ~ould tell me thlS. As 1 lost one, 1 
want to t~ke advantaqe of rny time wlth the others, 
because l have +:.he impressi on that when l say 
qoodbye to them at the end ot the yf:.:..lr, T am not 
qoinq ta see them anymo.ce! And l t' s "l . .cue. l' m 
ceally not qoinq to see thern anymo!e! 

Teacher B'S statement revol ved around t'No themes: the 

way she aimed at professlonal competence and her cornrnitment 

to iustice. Her qrowth ln profesSlonal competence took place 

in the varlOUS locations where she worked, accompanyinq her 

husband ln hLS iob transfers. The first tlme she was assiqned 

a cldss af ter her student teachlnq, l t was " f irst qrar:le 

nobody wanted," chi ldren who ',.,ere consldered to belonq ln a 

special education class. 

l did a dictatlon with them (the first day of 
class), and l notlced that they hdd ' .. ir l tten nothing. 
Nothlnq! Of course, they krew nothlnq. l becarne 
desperate. "What am l gOlng to do 'Ni th these 
chlldren'? Il l didn' t know anythinq! 1 didn 1 t know 
how to beq ln teachinq someone! l had learned 
nothlnq at normal school, except of lot of nonsense 
which was ~orth nothlng. 

At the end of this flrst day of class, Teacher B asked 

a teacher who was experienced wlth such children for help . 

::>he was adv ised "to follow a primer." She did not even know 
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what that rneant. Dur inq that ye..lr the chi ldrl'n Il t 1~.1 rn\:'d 

nothinq," ',,·,;hlCh means they did not become t l tl'r\..ltp. l'tw 

followinq year she was ass lqned an excell ent c l..lsS ' .. :h td'l. h,ld 

had a qood teacher ("LtS competent as Teilcher A"), who n('l~d~\d 

to leave the class. The most relev.:lnt th Lnq scll.d by '['l'a~·ht\t· 

B '..vas: "1 had to take over .:1 class l'onslCiered tG l)e 

'wonderfu1'." This t lme he lp came t rom dl1 l'>..cept l ùn.ll l y 

dedicated and competent colleaque who inv l ted l'e.lcher B ta 

observe her O'N'n les sons . "From then on l' ve ;:11 'N'Jys hJd t i r~; t 

grades." 

She moved to different towns in another southern stJte, 

where settlements had been speCl ally constructed by the 

enterprise for which her husb~nd worked. 

There, 1 l'3arned to 'N'ork, to qlve classes, 
everythinq l know today. l bel}an worklnq with tirst 
grades. Every year before c l.:lsses st.:lrted, t.here 
were tree courses tor te.:lchers on 1 l teracy, 
mathematics, '",: i th teachers hi red ln Sao !J,iUlo .:lnd 
Rio de Janeiro. There, we as .:l t..lroUp 1 1 l. lied for 
pupi 13, and 'Nere Wlll inq to improve our teachinq 
more and more. l made proqress. 1 did 50 m.:lny qood 
things with those Chi Ldren ... One tlme the chlldren 
of the enqineers (the ellte class) ware entrusteJ 
to me. This miqht medn that 1 was al ready competpnt 
in my profeSSlon. It was very much ot a sacrltlce 
to work at tha t school - too pWP / hours 01 'Nork! 

She commented on the di t ferences Let'N'een hl' r exper l cnC0 

in these schools and those in the schoo l under "na 1 y 1S: 

What can l say'? The teacher W-lS dprJlCdted tu 
the school, she tell in love with her work. 
Everything was there in the school, aVd il.:lb 1 e to 
the teachers 1 orqani zed. r '/'Jas tra .lned in cln 
environment where the teacher 1 s energ les were reall y 
in demand. 

We qat prepared to start classes ln March as 
if for the blrth of a Chlld, all exc.lted tu see thn 
puplls' faces. And ('..ve tookJ course a t ter cour~~e 
to improve our teachlng. 

There "N'as no such thinq as a day of t dur tnq 
the week. We worked a11 day long, and on Saturday~, 
too. 
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The SChOOl '...ras part ot our life; it ';Jas our 
tamily. 

She '...ras not t amll iar ';Ji th any school in Porto Alegre when 

she declded ta work at the school under analysls. Our tarqet 

school '...ras qOl.ng throuqh i ts worst period, WI th an 

authorltarJan principal who had shut the door in the parents' 

taces. 'renchers and pr lnclpal had tost respect for each 

othQr, verba Il; att3c)unq e3ch other :wcl r.l3kinq neqatl 'Je 

comments about the pupils and thelr tamilles ln front of the 

chi Ldren. Thore ',.Jere no t ences around the school, no 

wlndowpanes, no water ln the pipes. T~acher B seleeted this 

schoo 1 because there '...r.:lS a bus 1 inkinq the school to her 

house. She had been made very weleome by the vice-principal, 

as tor a lonq tlme no teacher had arrlved ta start workinq at 

the school. When she announced that she loved teaching tirst 

grade, everyone qJ.led at her ln astonishment. A eOlleaque 

answered: "This l s because Vou don' t know what teachinq f irst 

gLade in thlS school is like!" Teacher B cancluded: llMy 

tirst day at schocl l realized that l was considered odd. You 

see that the y were already not willing ta teaeh first grade. 

Just as at other schools, l receLved a 'tirst grade nobody 

wùnted' . " In 1985, she was transferred ta another state 

sehool which approximated the pattern of schools in WhlCh she 

had taught in the other southern state. It was a school WhlCh 

enrolled middle-class students. Teaeher B concluded that her 

preferenc'.::! for first grade came "naturallyll: 

She 

l beqan to tall in love with my work; l 
dlscovered at the end of each sehool year that it 
was a qlory for me wh en l sawa pupil r9adinq ... I 
beeame more and more interested every year. First 
grélde h3d to be m.lne. l qet invol ved '...ri th the 
puplls and that's lt. Whatever class l have (new 
pupils, repeaters) l know l am gOlng to otfer them 
d positIve experlenee. 

'reacher Chad entered the profession "as a vocation." 

enioyed teaehing small children, but preferred 
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kindergarten over t l rst qrade. She had ...1 pOS l t l ve n:>,lSOI1 t ur 

teachinq firs~ qrade in 1')84 - the prlnCl( . .Ml h,lLl 1I1Vlt('d tWt 

to ùo so, .::lS there '..:as ...1 dearth ot tL'.lcher<; III tl1P t 1 t-~;t 

grade. There ',-Y'ere aiso reasons t or her not U'dL't11 nq 

kindergarten; she ',.,ras told expenses \wul li hdve t 0 conw out ot 

her o'lm pocket tor the prepêlratlon of the cl.::lssrooll\ ,md 

another teacher 'N'as belnq sent by the De! eq,tt Ion ot l'dlW.t t 1 un 

for thi s type ot CL1SS. She cone luded thclt "she wclnted" to 

teach first qrade ln 1984. She Intended to le,wc the :;t'lwo! 

in 1985 beeause she telt she wû3 consLdered ",ln ùqit.1tOf'." 

Durlnq f ltteen yeûrs of teaehlnq, 'L'eacher C h,ld t(luqht 

kinderqarten (tour years), fI rs t qrade (three years), th 1 r cl 

qrade (SlX years) c1nd fourth qrade (twa years). She had tJPL'/l 

a princIpal at a munIcipal school tor one year. She Sûld ~he 

had not had ;} qood preparatIon at the normal !o",chool [or .my 

of the primary qrades. Her student teachlnq had been dt the 

third-qrade level and she had worked wlthout any supervision, 

creating the teachinq method hersûlf. In relatIon ta Teacher 

A and B, she was much less exper Lenced 1 n the tirs t qr,1Cie, ,md 

had poorer preparation. She followed no models whatsoev0r, 

at least not consciously. She came trom .:l schonl which ~hc 

considered far more problematic th an the one belnq ,m,li yzpd. 

'l'eacher 0 had entered normal school .:lna beCdme cl t(~.tcher 

because in her town there was no ether opt ion, dnd her fJdr ent~:; 

would not pernli t her to cross the river to stuùy J n POl tu 

Alegre every day. She preterred to te~ch the flrst and tourth 

grades. She had tauqht first grade in her student tedchln4, 

wh ich hact been a very qood exper ience. She had al~~o L.1uqht 

fourth qrade and had good results: 

See! l llke the teachlng professIon. When L 
started l dldn't know that l llked It, Dut tindlly 
l accepted myself as a teacher. Haybe th l~: l ~> 
because l qot along '/ery 'Nell ln my :; tu(j(~nt 
teaching, l fel t very weIL in the teact1 j rtrl 
profession. l always qot along weIl wlth ~u~lls . 

She indicated that she would lemaln at the schooJ unly 
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it ~he qat ù special educatlon class but she dld not mention 

the Incredse in sùlary assac13ted with jt. Instead, she spoke 

only 0f prlncipled lnterests: 

l want to teach a speclal-ed class because l 
llke to help athers, and l thlnk that it IS in thlS 
environment la speclal -education class) that l am 
gOlnq to be able to help most, because it is the 
most dlscrlminatory environment in our society. l 
want to show that we have to mùke them equal because 
they nre equùl to other human beinqs. 

'IhELTeachers' prior Success At '1'eaching Li terac-y 

'fable 14 in the Appendlx presents the experience of the 

four teachers teachinq first qrade ln the school. Teacher A 

tauqht classes predominantl y of repeaters, where promotion 

rates varied between 50 and 100 percent; when she did teach 

classes composed of new puplls the rates fell in a smaller 

ranqe - be~ween 74 and 88 percent. Atter 1981, the year in 

which she qot ;) second remunerated teachinq position, her 

promotion rates reached between 88 and 100 percent, with no 

distinction between new students or repeaters. Having a 

second posltion as a teachlng supervisor and secretary of the 

PTA qave more tlme at school and relaxed economic strictures 

surroundinq a person who had the hjqhest salary ln her family. 

Teacher A, by the way, never had a zero percent promotion 

rate. 

Teacher B had tauqht predominantl y repeaters at this 

school. When she arrlved therc Ln August 1981, she had been 

assigne~ a class of new pupils which had not ~orked weIL with 

the first teacher in charqe that year - the pupils had even 

kicked their previous teacher. She reported on her experiènce 

as follows: 

Their flrst reaction was to hate me, because 
l began to impose order, l beqan to want 
orqanizat';'on to be able to work. l slowly qot 
throuqh to them, teaching them to "alue themsel ves, 
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ta pray, ta !::',lnq. l brouqht toys. l pl~lycd '" 1 th 
them, 1 qave thern lors ot aftectlon. l spent ~ lot 
of time Wl th them on the pl.:lyqround t)ecau~~t' t hl'y 
learned not hinq (ot the t lrst-qrade l'ur r lL'ul um) . 
You should see the experlments l did, Llttcmptlnq to 
teach them to Wll te their names! I-v.1-n 1 r'. 
Imaqine! l let thern 'Nork nth penclls, but Ilut '.\'lth 
letters, 11. ... 'dyS tree warka 1 planned Cl sdwdulp 
wi th relaxat lon t irst bücClm;e the y ,1rr l vpd 'h' 1 th 
riqId muscles, breùthinq exerClses ... Atter thdt, 1. 
usuùlly qave ther1 more s,/stemdtic exer''':l~;e thl'11 
llqhter exercise: r~tory-telllnq, plL1yillq hou~~E.~. 
One day play Inq house, the other p Lly l nq out 011 the 
playqround. When 'we pl,l'/ed housp, l ,lcteti ,1S the 
mother play Inq W l th her ctli idren. N',)uudy ic'V(~r came 
ta my class to C1sk what J was doinq. You cire the 
only one who knows ùbout it! 

/' 

It is important to note a zero promotIon rate ln tirst 

qrade can indicùte diverse experiences. TeachLr B's declslon 

to qive students mednlnqful tirst experiences with scis~urs, 

books, penci land paper ,\'as more than ".:ln exper 1 ment It; l t wa~; 

clearl y the r lqht thinq to do, ;j way ot hu i Id L nq up the 

children's self-respect. It can be sean dS a. tirst stl!fJ tu 

literdcy and promotion, completed in the tollowlnq years. 

In her 1981 class, Teacher B was torced to see the uqly 

face of poverty, and stricken by it, opted loI' work 

preliminary to literacy: "The children, had r~ottllnq ot thelr 

own, and fourrht over '1 toothpaste box. The i.e ba 11 s were 

plastic oaqs full of garbaqe. Il The ext reme l'd~es wh lch hc.lù 

so affected her were: a boy drinkinq trom el ru~~ty dlr'ty plpe, 

leaking sewage: another playing with the teeth at cl doq which 

had recently diedi a pUpIJ. whose T.lother twù been ~;taLb(!d by 

hi8 father in front of htm: il qIrl who had aL~ndoned sehoo) 

after the shock of attempted rape. In the tollowinq years ~he 

had the hiqhest rates of promotion ot the tour teacher:..: -

between 87 and 100 percent. 

According ta Teacher B, ù new l y-arr i veel tû<.lchec was 

almost always thrown into first-grade classes wlthout havlnq 

had any experience at that level and had to learn t0 t~dch 

literacy at the children's expense wlthout an~ !;Upervlslon. 
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Unquestionably, this was Teacher C's case, and this has been 

a common practice in state schools for qui te sorne tlme. The 

prIncipal assumes that teacher training at a normal school 1s 

adequate, êtnd dssiqns classes based on enrollment. The 

creatIon ot the position of teachinq supervisor was donc so 

that these profcsslonals ~ould qive permanent assistance to 

teachers, m~inly to those who were inexperienced at a certaIn 

qrade Level. Teacher B affirmed that such assistance was not 

avallable at that school. She had demanded special treatment 

for first-qrade classes, sugqestinq a course ln literacy for 

those teachers te.:1chinq fI rst grade for the fi rst ti_me, <lnd 

close supervision by il professlonal 'N1 th a qood deai ot 

experience in llteracy work. She concluded: "For me the one 

ta blame for low promotlen rates is not the pupil - ln his 

poverty or misery - nor the school, but a badl y-prepared 

teacher." 

Teacher C tauqht first grade intermittently, and had 

qood rates of promotion wlth repeaters - 75 and 83 percent. 

She would not describe her first teachlnq experience in first 

qrade ln 1978, ~ut summarized it laconically: "It was bad." 

Before that, Teacher C haJ not had any experience whatsoever 

teachinq literacy. 

ln 1985, 'reacher C was qiven a class of first-time first 

qraders and she aqain attalned, ùS in 1978, a zero promotion 

ra~e. This reflects, in part, the lack of a relevant approach 

to teachlnq literacy. The second time she failed with pupils 

who were considered to have chances for success. 

Teacher 0 tnuqht on1 y classes of "ne'"," pupi Is. The 1984 

class was considered as such because puplls W8re attendinq 

first qrade tor the first time at the school being studied. 

Teacher D attnined rates of promotlon between zero and 88 

percent. She did not comment on her zero rate ln 1982. 

Durinq that year she had been on a leave of absence from May 

to July . 
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Teachers A and B ~ere amonq a qroup ot teachers ~t the 

school who h3d atta l.ned one hundred percent pr omotion 111 tht.' l t

f irst-qracte classe!:.. Teacher A hùd h,lL1 such Ll resu 1 tin l 'l~\ 1 ; 

Teacher B, in 198:2. ln 1984 'l'eùchers A Llncl B cltLl Ltll>d li l dnd 

')2 percent, while 'feactlers '-~ ùnd D att"llned !'l ,1l1d BU, 

respectively (Table 14). In the school n.~cords. "dr()pollt~;11 

were not considered cases ot failure: the rates of promut Illn 

above were calculated onJ y on the bas lS ot t Inal enr'ollmt..'I1t 

fiqures, i.e., eliminatinq dropouts from the comput~tion -

which inflates those rates (as observed previously in the 

section on outcomes ln 1984). 

Pupils' Charac~~ristics 

There were elqhty-three pupils who started out the 1')84 

school year ln the four tirst-grade classes studied. Tables 

15, 16 and 17 (in the Appendlx of Tables) report ln detail il 

number of their individual background characteristlcs 3nd show 

how these were distrlbuted ùcross the four clùsses. rl'he::~e 

characteristics include yender, ethnie group, heai th. 

religion, prior school enrcUment, farnily type and tdmily 

stability, parents' schoollnq, mothers' occupatlon, tdthers' 

occupatirm, incorne, number ot chi Idren UI the t ami l y, and 

whether or not the child llves in a declared Glum dwpjllllq. 

The followinq characterlsties ure seleeted tor comment dS one~ 

that miqht disadvantage a ch ild 's t i rst-q rèH.ie (l(:t1i.evement. 

While 62 percent of the puplls werc 'l'Jhlte, 37 pf>rcünt 

were non-white. Whlle 31 percent ot the ~upLls were rdted in 

qood health, 41 percent were in tair health (thls lncluded 

children with problems of lice, manqe or tooth dücay) ~n(1 J 

percent were ln poor heaith. 

Wh.lle the ma lor i 1: Y of chi ldren had one pùrent who had 

completed elther second or third grade (20 percent), tourth 

to eiqhth grade (53 percent) or high school \S percent), il 
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slqnlftcant number (20 percent) did net have an effectively 

Iiterate parent to influence or support the process of 

becominq literate. Sorne ot these parents were illiterate (10 

percent); athers (10 percent) had attended first qrade but, 

on the bas LS ot Lnterv i e'Ns ',.,ri th thel.r children, were not 

considf?reÙ literate. 

Most pupiis came from larqe dnd poor tdm.llies: t'.<IO

thirds ot the tamilies had four or more children, and 53 

percent earned one-tourth ot the minimum waqe per person or 

less; 7 percent of the fathers were unemployed while 61 

percent of the mothers were employed. Many pupils (43 

percent) were self-declared "sIum dwellers" and this is 

certainly an underestimate; it was difticUlt te verIty whether 

pupils lived lnsidc or outslde the sIum Slnce thair addresses 

did net distinquish sIum housinq from the low-quality and good 

housing scattered on the border of the sIum. 

In the context ot customary images of sIum life, it is 

strlkinq that sa many pupils (61 percent) camG from stable 

tamilies (families with the same constitutlon as at the time 

of the pupll's blrth); fifty-one children had been raised by 

t.hei r parents S.lnce birth. Nonetheless, $9 percent ot the 

pupils came from unstahle famIljes. 

The pupils who enter~d the four tirst-grade classes ware 

older than tlr3t qra~ers in Rio Grande do Sul and Porto Aleqre 

more generally (where the median and modal age for flrst-grade 

enrollment in L984 was seven years old). And tney were older 

even than the set of aIl tirst graders at the school being 

studied (where the nodal age was seven, but the median aqe was 

eiqht year s old). 'l'he modal and median aqe for the eiqhty

three puplls studled here was nine yedrs ald. 

ln part. these age disparitles reflected their condition 

as sIum dwellers - the disruptions that accompanled migration 

to the city, the poor educatlonal opportuni tie::; normally 

available to the children which lead to drop out and/or repeat 
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the s.:J.me qrade. In this context, l t is s iqn i t i ç~lnt th,l t on 1 y 

11 percent of the pupils studled ~ere enter L nq f l rst qL\dl' \ n 

1984 for the first time: 29 percent wer8 repe.:J.tlnq fln-;t ql.hh_' 

for the first tIme, 35 percent for the seL'ond tlme, ,md 11 

percent for the thlrd or tourth time. Som", pupLls h,ld ,1bn 

had other kinds of prior school E-~xper lenee: l,' J.-wl"Cent had 

attended kinderq.:J.rten, whi le '7 percent h,Hi dt t P!ldl~d d SpL'C t.ll-

education class. As an lnput ta the lOlU"nlnq prOl'l)L;S, prior 

school exper ience C<ln, of course, be v lO"';Pl! ln two Wdy:c~: ,l~; 

advance preparation, or as advance stiqm~t12atlon. 

Expectations and Prgdiçtions 

.\t the start of the 1984 school yeùr, the te<lchers Jnel 

other schoo l staf f developed expect3tl0l1S Jnd pred let lon~; ol 

how well the four classes would do in teachinq/learninq 

1 i teracy. These expect.:J. t ions expres:;c~d thp 1 t" know [edqe 01 

each other, their .:J.ssumptlons dbout the 1 ik(~ly Impact ot ('ld';5 

size and the soclal ch3racteristl~~ ot pupils on the 

teachinq/ learnj nq of li teracy, and the 1l" dW,lrpness ot how 

these characteristlcs were dlstributed amonq the tour Cld~;~;es 

(see Table 18 tor a summary vjew of ~hese dlstrlbutions by 

class). 

Cl3SS A was eonsluered a difficult eldes at the Hchool 

beeause i t concentrated those who had repeated the 1 1 n;t '1 r, Idt~ 

over a number ot yeùrs. Ln faet, 37 pf.:!rC0nt Dt ll::~ rJupLl:; 

were taklnq t lrst qrade tur the tout"th or II t tl1 t 1 me III l 'Jf!tl: 

as may be expectec!, this class had the o[dp~t puptl~, wlth Uw 

majority of clllldren ten yeats oLd or o!Li(~r. 'l'hese pUlJll:~ 

with an dccumulat.ed experience of fal.l\ln~ must probdbly ',NI'r,' 

lackinq in motivation, had been stHlmùtized élS non-ll>drn,·t'., 

and were those who would predlctdvly be ledvln4 <";chc)u! hf~l()rr! 

the eighth qrade for pa id ',.;ork. An éln(ll ys l S (J! hr)flI(! 

charaeteristics for Class A, however, showeJ the Lest indices 
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ut the tour clas::,:es under ùn;)lysls: .:111 fathers ',.;ere employed 

and only one chlld héld illlterclte parents. lt .:llso h.:ld the 

lowest t.:.lntll'I u1:~ti.lbllity. ALI of thlS suqqested th~it the 

previous taLlurc ot these chlldren miqht h.:lve been relatcd to 

~-jchoo l t actors . 

c l a~~s 1:3 'lh1S "the control group" in;) prev ious reseélrch 

pro]cct ln NhlCh Clclss A was the experiment.:ll group. In f.:lct, 

it couid be consldered dS such only ln te~~s of the 

concentration ot puplls repeatlng flr~t grade in 1984 for the 

tuurth or tltth time (comprlslnq 27 percent of enrollment). 

This "control" qroup had the hlghest eoncentrLltion of both 

t.lmlly Instdbillty (~j percent) and non-white population (67 

percent) . ( Fami l y Inst.:lb.i1 i ty W.:lS evenl y cil str Ibuted .:lffionq 

whLtes clnd non-whltes.) Accordinq to these two factors Class 

A stood ln stark contrast to Class B. Clél5S B also had three 

cases ot chlldren wlth both parents not knowlng how to read 

or write. TeLlcher R pointed out that she had spontaneously 

volunteered to teach sueh a ClLlSS "composed ot problems," as 

the supervisor trom the Deleqation ot educatIon had termed it. 

Both qroups though considered the most __ ilff ieul t ones tu teach 

were welcomed by their teachers. rhe law number of pupils in 

both classes, titteen, was demanded by those resedrchers who 

planned the experirnent for thls varlLlble '..>Jas L'onsidered a 

determ lnant in the teacher' s pract Lce . t'rom the teacher 1 s 

perspectlve, home stablilty was consldered an import~nt 

tnqredlent tor success at scheol and from this point of view, 

pupi ls in Cl<1SS P. had qreater probablll ty of success thLln 

those in Class B. 'l'eacher B's e'ialuation of her class in 

March 1084 in comparlson ta Class A revealed that hers, in 

t~lct, IN,lS clt a dls;:H.ivant_aqe. 

Consldcrlnq thp puplls' characteristics, Cl.:1sS D, ln 

contras t ta Cl Llsses A clnd B, presented several lndices 

expected to LlVuur- promotIon: i t enrolled the younqest 

s tudent s, concentr.1ted more whi tes. heal thlt;?r puplls 1 and 
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fewer repeaters. It i:llso l1i:ld the second lm,'pst l:ulll't-'ntLltll)l1 

of famlly lnstùbllity. SiX ot the cluldn'l1, tlOwever, h,ld 

Llliterate pùrents, i:lnd tLve h,1l1 ,In llnpmploYl'd t,ltl1et· lH Llved 

only with the mother; these SiX dlLLdn_'n l'ouLd bl~ l'UI1SLdl>l"l'd 

as havinq lower probabllity ut ~~uccess Ln tu·st qLldp. l'Ill' 

class wùs eonsllier'ed to be l'onstltuted only ut nQW t lrst-qLldl' 

pupils but the ctllldren'~~ fJclSt lite clt l)ther sl'I\l)ol~~ ',,',lS 

iqnored. Students h.:ld <11so :,cored h lqh on thE.' AlH' 'l'ps t ,1l1d, 

for these reasons, it was looked upon LIS the l!e~~t ut tht' t Uill 

classes in the present study. C 1dSS C ' ..... c1S L'ompo:::;ed ot tWl'nty

fi ve chi Idren ln t-Llrch, .:1S WLlS C l.JSS l) dnd ,11 l ·)ther· t 1 r'~; t 

qrades, except t or C 1i:lsses A Lll!d B. T .... o-th 1 l'ùs 0 t the pup 1 I~;, 

or eiqhteen chlldren, were enrolled ln t lr~·~l qr,lde tor' tlw 

second time ('l'able 15 ln AppendlX), clncl, nt thp~~u, ~"'l'VI!n 

chlldren had iust initiated the literdcy pl'ocess the proviulls 

year ('rable 42, in Appenlilx). ThiS CL1SS h;:td dn ÎntermedLdte 

posltion as ta expeetùtlons at promotion. 

In summary, the school statt expectpd cl qood pt:'rtut'nlcllll'f:' 

of Class D because it enrolLeJ new pUEJLLs ln t lt'st LJt-,H!e (ln 

f act, i t was a mixed group ot new pllp l l!::~ élnc! ('epeaters), <Inti 

because of students' qood scores on the A!jC 1'f.!S t; 'l'(~,.lchet- !) 

was also cons ldcrec! competent. ut CL.lsS A, cUnl'pntLl t inq 

those with cl longer career of tùllure ln t lt·~t <ll·.Ido, thp 

school communlty expected cl dLttil.~llLt tlut ,tll1l(J~~l ('prLlln 

success, Slnce Teacher A 'NÛS ('OTlsldür{;:'r! ()11t~:t.1I1dlnq dnr! ·Nd!. 

t.:1kinq a special course on teclch lnq Il tt'r .l\'y l'j thl~~ type) of 

chLld. Teacher B hclÙ receiveù a more ùltt lcult '-lroup ot IJ1Ipll" 

according to family chardcterlstlcs éH1Ù ye<ln~ repeatlnq, IJlll 

she was very experienced in tlrst-qrélùe cl t~j~_~es dnd ";,I~, dl';,) 

expected to win the llteracy hélttle. 'l'eadwr c h.td [PI ('lVf·r\ 

a "normal" class ot repeclters. It. '",as rH:!- thlrd /f'dI tucwl!ln'I 

first qrade and she 'N'dS consiùereù deùll:clted; !Joud rp';ults 

were ùlso expected of her class. At th'.lt time - t'id! "h l 'JH·l -

l also expected qood results trom cl1l CL1~;~,(~~. cOnSldf!rln'1 thf' 
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teach8rs' performance as eVl1Jated by colleaques, an(! teare~ 

thJt had selected only those tedchers llkely to succeed. 

A l00k ~t the puplls' characterlstlCs shows that those 

ot CLass A Lndl.cated that the Ulllures ln tlt".-3t qrade, before 

1. 'J84, '""ùs mos t probdD l y due to prob18ms in t:he schoo l, Si nce 

tùmll y (:hé.lrdctL'r lst les 'N'ere reasonabl y adequate. '1 he 

compo:-:;ltlon ot Class B as '..:ell as that ot Class C, pointed to 

a w ider ranqe 0 t t .Jet ors ln the exp l an.:lt lon 0 t rall ure betore 

thd t '(ear, C l.:t~;s [) ddded ta the p lcture a factor not present 

ln the other three cLlsses: chanqe ot residence as a 

consequence ot miqration ln tLmes ot hlqh unemployment. 

Summary 

Rates ot promotion to second qrade, and average readinq 

and spellinq scores on independentlv administered tests were 

used to detine and rank the relative success of four flrst

qracte classes dt teachinq/learninq Ilteracy durinq the 1984 

school yea r-. 'l'wo methods of calculùt l nq these aqqreqa te 

measures OI success were presented and dlscussed. 'fhe method 

l.NCLULHNC puplls who 1ett school (Dut excluùlng transter 

students) ln the denominator WdS chosen BECAUSE l t me3sures 

success in a WQy that holds teachers partl~lly Qccountable tor 

thelr tclllure to keep chlldren ln school as '..Je l 1 dS tor thelr 

succeSs ln teJChlnq llteracy to those who stay. On the basls 

ot consistent ranklnqs for rates ot promotlon to second qrade 

ùnd .lveraqe spell inq scores, th0 classes ', .. ;ere ranked ùnd 

des lqnd ted ...lS A, B , l'and 0 tor the purpose of comp,,1r l sons and. 

analysLs throuqhout the rest ot the dlssertatlun. Classes A 

...lnd D ...llso ranked dS the most and ledst successtul on average 

t"edd inq scores. 

The 1l1lil v l ÙUel l bdckqround char acter Ist 1 cs of the tour 

te.lchers ,md elqhty-three puplls \Vere then presented ta 

lntroduce the actors lnvolved, to reVlew tactcrs thouqht to 

------------------- ---
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taci11tate or hlnder the te:h.:hlnq, Le..lrnlllq lltL'Lll') ~'l·l','l\~,';. 

and ta document trle expect.lt lons ,lnd prcd l\.'t ll)n!c~ t 1'\,1 t t l'ch 'h .. 'l ~; 

and sctlool stJtf de'le~C'ped on thl~ l).l~,l'; ','1 ttw:',(' 

character l s t les ùnd thûl r ~il s tr l bu t lon .1ITIonq t11L' t otd l' LI~,' ,l':, . 

These lntorm<.11 predl~~tlon::: de\'e Loped ,lml'rhl tlh' ,Idul t 

pJrticipants in the :.;tudy ,."l,t the st.Jrt ot thL' 1'184 -;dwol Yt',lr 

lild not, as 5h311 be exp1ored, ffi.Jtch the ,1L'tu.11 L'UtL'Ùl1\t':; . 
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l'lIAP'l'EH \J 1 

'l'ilE SCIIOOL AND 'l'liE P!{OFESS 1 ON: l'ON~;'\'HA 1 ~'l':; 
ON 'l'In~ 'l'EACl\EH~;' PHAl"!' 1 1.'1-, 

t~lclllt.)tl?d or l1~ndered tn','lr ... o!'\.... 

ch.J.pter present:3 .:l brcclder ,lndly";:-~l'; ('! ho,,' lhe ~,ltu,'tulln'I ,)1 

t e .J. che r s 1 pro i es S l 0 n a 1 c .:1 r e \:.~ r S J t ~3~" 1: l' () Il t l Il Hl t l.' d 1 l" ' VI' Il, 1 V 

ta the dlttlcuLtles teaL'hers tJced .1t sl'Iwu! ,~nd III tlwll 

classes. 

'rhe teachers '..;ere not suppor'ted \ n ttw l t IH dl't 1 ('/, IJy .1 

clear l y stated school ph i.llJsophy, Ly ,1 :,;et ut .;hdr'pd Id Illf". 

held in common, nor even by iOlnt .:1qreement .;; 1 th ont' .Ir1ut hor 

about thelr oblectlves for tlrst qraJe pupll:;. 

Teacher A descrlbed the school phl iosuphy olS O/lt' b,I:;Pr! 

on prlnclples ot respect tor lnJlvlC1uil! lrp(~dom dnd Ill" 

talents and problems ot sium chlldren. :,hl.! thou'lht ttl.lt 

fi rst-qrade teachers shared cl common or 18ntd t Ion 1 n t. Il(' 1 t 

daily practice: developlng puplls' r-:ompetence dnù (;redt IVlty 

ln conmunicatlon and expressIon. 

Teacher B, when asked about the phllosor.JhlCdl prln('qJ]p!. 

of the school, nnswered: 

cnn 
the 
hlm 

My qoodness! What a dlftlcult questlrm! HO'N 

l answer tha t - once l asked the pr l ne l pa lit 
teacher' s prof ess iona l competence l ntere~;t(!d 

and he answered that It dldn't, thdt the ~nlj 
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...! ,t ~ , • fil, J', +- l' j 1 _ ! , 
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h " 1 1 
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r' "J'1t1t 1 t- t r r)r r· 1'": : , t. tn .. 
~ J r . l + ~ 1 ( r ( ~ t. 1 +-

J t ,. t ~ ~ . r l' ~ • 

1 il,,' ft l .)T, 1J. th() ',~~;-",)l, !'~l·ti::r 1" , ,1' 

1 t-,P 'J)dl tj"f" tr~t'P ".'CP ln _')nt l è t 1 ~ th "11_11 

'_UH'r ,111·1 I.lt.h t'1Jr:!~~. U1E:'I ... erf' '):·1;~- ",,)trled 
ILrJut rl')':ln,~ tl, ln·)t.t>~t " :hcüL l.:c·; .. ~r t~ t.:-H'] Y' 

rlCf1P'-, ,111rl ""dUc,ltlon" ,hL,' lu:.t .lrl'.:.nq nUIt' lnnpr11,lt,.? 
Ol,j(,tlJf"", ,hl li h.l,j rlLtr,Ln'~ to 10 ... lth .:.t. 

,. , 

1 f,.}\'h(-r H ('cn~; ldt'rt'd that chf-~ ()t,h~r t] t ,::;t-qTlde tell-hers 

tl1ouqht, hü.,'f~·/l't, thclt het \'('1 Le_lques .ll:-3D enphd>l,'ed c1et.l11s 

hut not ,lb:ëlyS possible, conslrterlnq the 

. ; t urie n t :-- 1 plI' ~ h t . 

A'~~:C!d ;!uuut tj"':e phllosophle;!l prlncl~les ot the school, 

I('.!l'her " ~,.}ld th.Jt the Instltutlon "should tocus on the 

pupll" tlUt that ln thlS school "dlttll.-ult sltu.Jtlons ... ere 

l'Inored," :;0 th~lt the ::-~chool :ldnlnlstr,.ltlon coul.d "look qood 

ln thf' l'yes ,)t the éluthorltles." The r:1i11n prlnClplE:' 'Nould be 

":) qreclter lnteqratlon ot COr.lmUnlty, schcol, and pupll, 

~;(,d rch l nq t or the commoll qaod." On th .. ~ üther hclnd, ~he 

tl10Uqht th.lt there ,,'.JS no consensus .Jbout ... h.Jt educat Ion ne.Jnt 

- not dll ot her colLeaques had been ~ell-prep3red tor thelr 

posltlons, as only SOr:1e ~ere takinq unJerqrcldu.Jte deqrees ln 

educatIon. She telt that aIL the school re.Jl1y requlred was 

tl1.1t "the puplls '.,'ere dlsclpllned dnd dlc:l not bother the 

attlces by belnq nOlsy, even If they were slmpLy partlclpatlnq 

enthuslclstlC.JLly ln learnlnq dctIVlty." l'here ' ... ·.JS 

compet 1 t LOn .Jmonq teachers as to \o:ho could best control 

puplls, dnd there was a mortal tear of teachlng tirst-qrade 

cl.lsses. She aqreed wlth the others that puplls' competence 
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~ t..' II t~t_'r 1 LI' . \ , , , 11:1 

1 ~~I 1 +- ~,t ') . , , . " l t , '1 l ~ 1" 1 ) t l ~ 1 i ~ l ' l + l ' ! 1 1 

l '1 ~ t 1 t ....! t l "" L', .' L t , 1 i . t .' 1. 1 l, .,: •. , 1. l " '1 .\. r kir l' 1 t 1 .' \ .' 1 " \ Il 

l... l , , . • j t \ ~ t t 1 ~ l t • 1 

t[~1tL(;n - \~11 h '. , ~ t ' \ l:'lf l,', 1 il'}. t ~ î 1 t ,1 '1 

r ' 11 r.; l L sr. 1 ri 1 r a ur, 1 l r .' . l' h ( , () l ',' 1 r ' 1 1 1 1 r~, ) 1 r 1 1 rI' 1 .c 1 t III II 1 t t" l, t:,' r 

1: llt 

1,1 Il.' l't'n, .' t () 11:10'1 It·I,· 

."'.f..~·,1 II tlll'!" "'If' 

1 Il 1 11'' 

" 
lt unportdnt ta "do thln\..js thp tH"it ',o,dY pU'.:'.ll)\p, tlJ t't'Ill 

hLlrnony · ... lth ny o·.·.n "OnS('lPn';t:> ln(! ... ·1 tll JttlE:'I'" Il Ind rtl,lt f',11 t 

ot the teachers' responslblllty dt th,· ~;(:tlO()1 ·.llOuld l,f' "ru 

develop these qU:111tlèS 

crltlclsm, orqanlzatlon .1nd ~;f:-'It-c()ntn)l." 

rhere 'N<lS, ln ether ... ords, no p'JI,lf:-·n.·p ()t 1 phll')·.')I,ll,/ 

ln th 1 S publl c school, élnd no t ormell s t,1 tpml'Il t () 1 iJ1 1 t1<' J pl f'!, 

qUldinq teachlnq practtce. 

l'eacher A Llns ..;ereJ the ques t Jons ,J!:.J()U t t tH~ ph JIu! ,o!Jll J' dl 

prlnClples ot the school mo~;t c18c1rly, but thp';f~ 'i:f'r p h,'! ()'dl 

Vlews. As reacher B Sélld, ever''1 tedcher ~l;ld hl',/hPt u ... m 

i-rn losophy; even the nean tnq ot !ledU('olt 1 ()n" "h l' li . tif' 

hcrseJf dld not mdke expllclt Nas unC!hlr dnd "dJ';'.o!'J(·d 

amonq tedchers' 

D descr Ibed the 

more 1 mmeJ l a te ob)f'r; t 1'10."; • " 

school phil osophy .)~~ centen~d dnJlJnrl 

pupils' needs, but 'Nere qUlck to add that "In t;1ct ttlP ',(;hrjO! 

admlnistratlon dld not practlce lt" ('l'edcher 1» dnd "hdvln'1 

a good image ,;lt the DelegatIon ot Lduc<lt J un r;ountyrl [iHJn· ',f) 

the admlnistration than the children's rwed!~" ('I(~dCh(!r r:) • 
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Il. 1 tî f' r " 1\, 1\ 1 r~ l 

! 1) r-: t) r t ()' r l n \ i '= ' ~ l~ 

1 th {,U:.!~r'~. 

School Administrution 

Ihe tE,ll'hpr, dl'O d: j net t~ej ~.,.j~~~lorted L,y the ~;chool 

.\dmlnl~~tLltlon, ,.hl,'tll:l)n~l~~tt)d ot ;} prlncqJil ,:ho de~lt ,ith 

mdttpr~~ ~~>-.t(:rndl tr) the s,'hool \r'.llnly '_ontClcts · ... 'lth tne 

pdUl.'.ltlon,ll bun~.tjL.LlCy tbout peL'onne pt'ublems cJnd "lth the 

sLlte bUlldlnq mdl:lt(>ntH~{-e ùepL1rtr.1ent .ibout repalrs to the 

phY'·~lC,Jl pLlT1tl Incl the t,\() ,1~,sl~t,Jnt prl:lCLfxJ.ls (one 8ach 

~;tl1ftJ .... ho dealt '''':lttl Rver'yday pr,.)Llen':. lnslde the school. 

,1bout her expectJtIons ut the 

ddmlnl~;tLltlon, Iem,'::!;2r A replled: tI'~olvLnq the méun prublerls 

ln the ~..;chool ;lnc1 real lnvolvement ln everythinq relLlted to 

educ<ltion." In her opinion, the sehool ~dS orqJnl~ed 

"democrCltlC<:llLy ·,,'lth.-:\ lot ot contLlcts": 

The teacher ln Lln enVlromnent such as ours lS 

very, very dq1t3ted, bec,Juse she has nothlnq. She 
doesn't becom(;, satlst led, she doesn't become 
tultl lled; she qoes lnto the clcJssroom, and there 
a re no t'esources. She sees her pup Ils poor l y 
dt'essed, li LI ty, '" 1 th lIce 1 '" l th nanqe. She 15 ;:in 
anXlOUS teacher and Lt's very easy tor her to arque 
~lth col le~ques, or the prIncIpal. 

Te,lcher A aLmost ;:ilways kept her opLnlon ot the school 

s t;:i t t to herse l f, but d ld express her totéll dl sappo1ntrnent 

when asked about shared values in the school. She sald that 

the lm::lqe of .) school as a "sanctuary of edùcéltion" had been 
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: 1 ~ 1 t 

t 1 

~ 1 1 1 

\ " l\.' \ 1 ~~ \ ,i l 'l \ t 'L t, 

t-~~~'lrlt. .' ! t"lt-r \ " li 1 1.> h I~ l' 1 
, 

1 \ , " , " Il t, ),"1 f II, 1 

tL'uut (JI ,p\, 1 n,! 1 1 .\ '. ifl' l , 1 t t1 t t1, ' f ': • , ' Il' l' t ,. 
t 1 \, ' f ,Il .' 1 il 

t 0 1' her 1':,'-;01' , 1 t 1 l lI, , t r )k,) t,) t l~,· t- , , , 1 1 t 1'1+ 
" , f r III 1 t 

Iurt)l\.h!lnq tht> ,Il' ~ , ': J t '/ . 1 tl t ' \ln l 'r' 1 Il l Tl'I' . \ 1 t, t. l ' 1., 

c;p 1 L 1 nq tCl ttlP tp H't101 ,-; 1 rU\.lI~l \ Il t lîP 

, 1 :~ SIS t ,1 n t p r 1 n C' 1 r \ 1 1 .; • 

l, l'IYSc' l t r Inti (lthet' l () 1 1 ,'dtjU("; ... nt) di 1 ll(d 

i-' t r t l ,; qn t e ~ n th 1 :0; Il '1 ,1 l'l t Ji 1 n'l" t dl cl It d P fi t'''' ',1 n, 1 . 

A pu P 1 l ., h () :1 lre:1 d '1 de cl l s '", l t ri '", 1 () n. l -, tu 1 n' l . 1 1\ d 
rjecept 1 on 1 n hl,:; o'",'n t am 1 l Y 1;()r.1Ec':~ tn ' ,'t1\)() l ,Ill' 1 .t'I", 

fTlOr2. \',i'e tlclve tù h,lve 11'.'; ,md ordt't olt ',l'htll!l II 

,e e 'J e r e)o, r.; e (- t t 0 h.l V e 1 tIn the : (),' 1 pt '1 l', 1 .\ li, ) 1 (' • 

1 i 

t tlt' 

11\, ' 

left the sehool ,lnd · ... he) hdij heen ln )111 'llt'II,!l' tllfl''', leJI 

"elS ,111 thE' 

ne ,:sp.::1pe t 's h~d n:~ported." 

My t e il r 1 s th :J t th r 0 u Cl h th l!:c. t'lln t d t NIt li t Ill' 
~3chQol she de.31s mLlrl JU.::lnd. i':t:-' n,}d dOI.Jpd-up f;UI,1 !', 
Ir'. our cl a s!:'.rOOJ;,S : l h~d one t ourtpcn-'t t:.~,H' () l ,1 '11 r 1 
l n the (1 r s t q r a cl e. . . (J n e d .3 '1, '-' h p '" .t.', c.l url h t '. m r ) k 1 Tl '1 
marlluana behlnd the school. 

l didn't use to C:,l re ~bout ,Il J thf" .(. t t111l(1': 

but now l thlnk cl teacher ::;;hr)u 1 ri k;l: ,d; 11' t () 

reCOynI7e the sme Il ot nar 1 )U,_lna ;1 nd thp tJ(,h.tV 1 IJllr 

of people who use druqs. 

::5he concluùed: 

These tacts le.ld me to lose r()';pn(;t t (Jr ttlP 

authority of the school c1dmlnlstrltlon ... [hf:'! ()f'r,tlVI 

a positIon, and earn thelr _,al~rle~,;, but thf-:'! .JrfJn't 
really educators . 

Whlle Teacher A tel t tha t the pr J ne Il)d 1 ... .j~, () 1 t~n ,j'Nd '1 , 



: • : 1 1 
, , ' t 1 l' 1 

• , r " , . 
" " 1 t : 

/' : ! l' 1 1 " " 
.. ,. \ ~ , ' 

: r ( + 1:11 1 : 1 
1 
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, r, I,,j t 1- l' j f' 1 t ' 1 t, n (> j Ln... ~ t-_ t ! "J j.- ~ r 
: ri' t f', 1 "1 t 11 ~ ~'~', 1 1 1 ri ' ~ t r t j q f~ ./ ~ r r. 1 C ~ . 

t 1 t. j • el ,t Li r ; ,- 1 t +- '1' 

,J.,' ,1 rI! t 1 l,Tl ,1\ ) ~ ~~1 t l ~ 1 t r 'r l ., ( ~ :i ~) t 1 ) ~rl' , t ., P; ~ l )~ ~ : 

1 • ' t ( , , l, r~,' r " ~ ri ,,' 1 1 ( '1 t t II (:' n . Il 

tne 

l,jmllîl',tr ltl'jn, 

~v h p n t li f-' ''; l " h () c) J a ri mIn 1 :; t Li t l on l' , ~~ U C, '? S s t u l , 
("Jer y th 1l1q I.ot-kc.:,: ':ur:~_ort c~er-/ l C>::èS, '_,' L,l' ,r(Jons, 
I·'/c·ryth 1 nq. 1 t 1 è'; a k l nd ut mode l ;:md ,.:hene 'er the 
ncdn J ta l L-~, then, e'/er'lone tr 1 é,S to lee Ln < 1JrQe, 
()\/('ryone Yt: Il f" pVE-ryone "does," p':0ry0ne "un lues, " 
,.::(-~p.) Bel:.lu~:e here 1 ln th lS SChl)C 1, there Jre lhe ut 
t l'/P f)rlncq~,11~; (the prIncIpal, th,=, t"o asslst 'nts, 
l ',' C ho 0 i ~ () 11 n seL 1 0 C, :) n cl a !::; h l t t , 00 r dl n:l t 0 r ) 

th 1 n k th a t t ! 1e P r l ne l paL h.::J.!::o q 0 C ci L nt e nt' 0 n S 

t; ut;} s he 1 s no t <Î t s'.: li 0 0 ive r y 0 t te n th 0:'; e v ho 
<1é';:'-;l~;t hlm c1dapt (deClslons) to thelr ... .::J.y ot bE"l"'q, 
1 Il '/ e t ~ e l r L nt e r pre ta':. l 0 n, the l r ',: Cl y, Las e d ü n 'n e 
LIttle lntorDatlon they havE". 

'l e:l C t1 e r C' S Ll 1 cl th a t the S h l t t 1: 0 0 rd 1 n i1 t 0 r l n t 1 u e n C' e Li the 

Ll::';~;lstant prIncIpals' ùeclSlons by "puttlnq llieélS ln their 

he,lds. " 

But when the aSSIstant ~rlnClpi11s qlve 3n 
Lnterpretéltlon everyone does ~hat they ~Jnt ... Ihus, 
the admlnlstrCltlon 1S worklnq ..:ell. lhere have been 
no compLllnts ,lbout the school to the Dele(:ption ot 
Educéltlon. 

l'he con t l l ct bet\<:een teachers and pr 1 ne l pal ',vas mentioned 

varlOUS t.Imes tJy reClcher C, when talklnq about the prlnclpCll's 

t 1,lWS - "tl1ey (the teachers) are always tal }<lnq .Jbo'.lt th en , 

3nd telilnq me" or when she conSl dered hlm the nost 
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\ t \ \l' 

'r\" ) 1 111'11111 ,tt It It'Tl, 1·' II Il''r Il 

'-, 't1 (; () l ,1 ri Il ! fi 1 . t 1 .1 t 1 () n t l, l ' 
1 t '. ' '() r t f.} ( , t t IJ ' 1.· 1 ." l,IL t • 

l thènJ.. ttllt th!.' 
,jA1AFlt,,~d tuu rHll'h. 

n~sp()n:;l'()lLlt/, tlllt It Il:':, tleen q,Jf:~n tu I)~}u~)l,' ",hl> 

1re \. ncor'petl'nt. 

Ihe ~)r lnl Ipêll 1'-; cl (JuCIII rH,~r~;()n hut [',' l!mpll,lnt 
\' e r y ~ 0 t t . rh èS' ' h u C) L , Il j ln 1 n l '-; t t- 1 tir l Cl l' ; ,. , " 1 k 

t)eCaUSe .1nycJody (;;:\11 Int lUl'n(~p hlm ... A~, ht.> l'; ()ltf-'n 
CJ"lY tram the school th p ,! Ithe ,1'~,;I~,t \nt pnn"lp,l! ,) 
Cidr.nnlster more than he due~;. And Ulen ttH' t'I'I 
.) r q ume n t sin S li 1 eth e :, , : h li () l '-, t l r t . l, , ) 1 l l.j , Ir> 
e:--.Clctly the Opposite: let ttw o\~-,~;J.,t.\nr'> 'II) to 

neetlnqs or tü lJuy th l nq~;. 

l rio not see ,n,y d0mocrdcy. I\'~,) Jlldt tf't IJI 

télct, a person rîust ~:n() .... ' ... h,lt d8mol:r l'''; J';, tIr ',t, 
to élct on lt, flqht: 1 thlnk thdt thf' 'JfP,jt 
ma lür l ty (of teCi('hRrS) ,ln! undr~r oluthof J t,Ir J dTl r li 1 ('. 
hut others recelve more LllSSe7-t.lln:.. tn'cltmp!lt. 

"democr.Jtlc · .. nth él lot ot contla:t," 'I(>(j(;hef:-~ Il dIlrJ (' ',)N JI 

as authorltarlan. 

maiority and lalssez-Lllre for otherf,: 

Sorne ppople é1rr l'Je ,:henA'/er th~'I 'N lnt.. 1 P,j'jf> 
whenever they want, <10 whatever th~'1 ".lnt. 1 f Ull--y 
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P\"'lJ)lf;P~:, • ld:: dJI)\lt ! 1 fll(,rl 1 r:! 1 1 ( 1 r-; 't '" 1 n t t J 

" ) r k, t t J (, '1 l, n 1 ~" ,-, ., ' 

~;chool :;llpport ~;crVlces 

In U'rn'" (,t tpchnlt cl~-~Je.j.]'loqt ',11 1,':;~-lst,.nce to t-"JpLLs 

lnri t.· wher'", t_fl1"· ':l'h()ùl hld thre~ ':t':orVl ~es 1:all.=lL'Le to the 

e 1 li C ,) t 1 Cl n ,1 l l= 0 uns p 1 lin q f 

, ( tlUO 1 1 t, t cl r y l n cl 1 II d 1 () VIS U ,1 1 ~~ e r V 1 C e f:; • 

Educiltional counselLlnq ... 3.S seen to otter support tor 

'lJ':clplln8 prr:hlpl'lS t,1 r:t"1 t:'( te3.chers; lt lodS .]lso Invulved 

''';I~h dptltude tec.:;tlnq ,Ind p3rent-stuùent contllcts ... tll ch 

Teélcher A cl 1 d not -3 sk the 

l:uunsellln'l serVll:e t,) lntervene · .... hen lÎlsclpll!11nq her puplls: 

1 t 't'ou . .:;~)eélk '.,1 th the pupll L ' hlmsel t, l th} nk 
th.=lt you reclch that ChiLi l'lore e,1s11y. Sometlmes 
th 1 nqs cl re net dea l t ".' 1 th 1 n cont 1 lence clnd 'lou see 
the problems ot your pupll Lelnq 3.lred ~lth 
everyone. l torcllve the ,;hlld, ,)ut ot love, so he 
can see me as .=l trlend é1n...1 correct hlmselt. The 
L:ounselllnq ,.::erVlce '"as used b'l' !"l3ny teachers as <:1 
threat ln arder ta chanqe the puplls' behavlour. 

re,cher 1.3, hm.Jever, cons 1 dered counsp l LI nq ta ce one 0 t 

the better services ln the school and the counsellor ln charqe 

ot the tlrst qrade to be very helptul. Teacher C thouqht that 

the educatlonal counsellinq serVlC~ should ,,'ork \<..ltr the tIrst 

qradA ,)s 1 t Li Id ... 1 th the tourth qrClde on: trrdnq Inq r:roup 

dlScussions wlth puplls tor tOtty-tlve mInutes a week ~orkInq 

towards the Inteqr~tlcn ot dlftlcult puplls, leCldlnq chllJren 

to shClre thelr proble~s, or checklnq up on puplls' readlnq. 

feacher DilI ke Teacher A, ct ld not need the edu':<:1 t lona l 

counselllnq serVlce to solve dlsclpllne problems ln her class, 

but suqqesteû that as "the counsellor for flrst qraders does 

nottünq ln the school," she should rneet the whole class once 



• 

l t' i ~ .. ~ t 1 \ t ~'l:'~' Ti: l ,1 t , \ l t t' 1, 1 * • 'lI i j' , '\ ( 

ne l' _ t':l L 1,,:[1",11 11<, 1: \) f ): r 1 l f' d t 1 r' 1 t • 1 t l 'r' t ~ r ' ,t ' l , '{'\ 

ot l:Jettln'l per~l~~Slun L) 

,eth th(~ \...::un;o~plL\)r. 

l)~'lent.)tlon tor ~'uplls 

1 t:-',}\' t > ... ' .. Il' k t \ 1 II ' r l) 1 11'' \ ,1 .\ Il d t. 1 1 h. 

l , 

lnd nut l'~ dl';L'IPII111111 f'U~'1I': 1t1 

(-l(~f!('·r'1L, t 1 rst-qt· Ide tt'î\ .. h\-'r"~ 

rrob l el~l~~ • li 

The teacher supervislon service hld ttw 1 () 1 1 \ "N 1 nq 

responsll:llitles: (cl) '11'/111'1 ,ISslst,lnL'e ln LUll'I"\111111l 

pl.:ln'11nq .:lnL! ln '",rltlnq pupll ev,1Iu,}tlon~,~; (b) tntt'lldll,'tnq 

r-:',.; teJ.chlnq tl'chnl.\E'S; ,lnd (l) l'1Unltcltln'l ~'\I~I\',' 

:.:It tendêlnCe, 

a L','ays dld 

the persan 

l P.:l ch t.' r h ::3 Ll t d th \ l t th ptt r -st - q r- , H i ptt:-' d < 'tH' 1 .' 

... hLlt '",'<:15 experted ut them rJv thl', ';er'VIl't-' hut t11dt 

ln charqe clIc! !lot have any "lLl~;Sr()Om f,'XpprlP!ll'p, 

so her lldv Lee cou Ld not be .)~:cept(c'd lin l(~~prved J y. ['l'dL 'llt·[ '; 

B, C and 0 .:lqreed th3t the supervIsion '",r'lICe dIe! not t\1I1111 

Its expected roLe, feacher B extended her (·(Jmmpnt:· t(J II J 

three superVlsor~:; she had h,lcl .lt tlle ~;l'h(Jol: "No one ddv!';pd 

the teachers on anythinq." 

Two other serv tees, the school Ilbrury lI1d t tl!' 

audioVlsual center, ",ere ot tered tü t Lrst-qr'ddp <; l;1~~~Y~., ,wh 

class had one scheduLed thlrty-r.llnute p(~rlüd pf>r ·,,(·pk 

supervised by the teJ.cher ln char']e ot tlv" II hr,lry, 

reacher A expected thE:' school llurar'( to h,lJP ~;t()r'/h()(Jk'-, 

full of IllustratIons ·;vLth '/er'i <->lmpl~ tE:!>:':s, thl-~ '-;ort lll)t 

avaliable to the l:hlldren .J.t home, "t!) 'ievelnp td~~tp for' 

rea:-ünq." l'he llbr:lry, unfot'tun<ltely, hd'1 ull'I ()n~ ,)r t";'J 'JI 

these ln sharp contri1st to schooü~ ~;~~r'/lnq hl'1her ·;tdtlJ'; 

student populatlons, FrofTl the aurJlO'llo;u,lI center, I(!d(~hpr /l, 

expected pictures for oral COMposItIon. méltr::rlcll tor ('()Untlnq, 

and aisa mlmeograph paper tor e'/aiu;itlonc~. ';h<~ '~.)l.j th.lt tl'Il: . 
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, . r' ," ," "1 1 j t", l ' t' • j ... -.~. ,', , l, 

1 r J ~ 1 (~t1, (. / f" n h l t • l J t-_ ( 4 r { .. rit {~\ l ~ l t r f J 1 1-;' l ~. ~ 

1 il' , r' j {"! r t (, t, ' 1 t ~" ~ , t',.' ,':.. ' r' '.r" ... l ~ 

li,l'tlf', l'. ',II! tnlt 1-'1" :ltJr1tlln 

1 JI)r Ir't' N,j 'lI r,Ptl \';()c.;~ l. [t tch"r' H ~.ll i tn.l:- ter 

t ( Il f. \~ t ~ l.',"', ':: h f' 1 \ Li; _ : _ .- 1 ) i : en t p r ' i 11 J':: '.':- l '.:, t 

tl' r, 

1 p,j' 11er ( p ':rel:tp<! ,::r;.? 11 Lrlr 1 1ns to ot fer' st(~ry !:.'.)urs 

( Jrl \ 'p , l ,,' e f" K. \ '-~ ~~ t: he' j \ 1 1 .) -j; 1 n t 1 \' t 1 ~; 11 e h 1 ci h a li l e ," e r th 1 n t 'e: n 

the ent 1 re ",\ 'ho() l'le,} r. hi:' co"! Il u,lted the .1UÙ 1.0', 1.~.=.utll \ 'enter 

~l)~; 1 t l 'JP l 'y' 1 Il :',~ 1 t:e (. t the Lh·t th,l t '.;hl? cl1 .... 1ys h,l' j t..) 

One pOS 1 t 1 ve 

~olnt ...... .:1''; that th: l:entt'r dl~-:;trlbljte(j nctebC'()~~~.:; .:1nd penclls 

to puplLj at é1 rllnlI1.11 l,ost ('r trce ot l'harae. 

\~orkln'-l ln trw MOt-nlnqs ,E d11 re0.cher B, l'e:icher LJ 

l:omp lel l ned tha t the l 1 Dr J. r\1 ~~s closed. lnd that the ~tory hour 

",he thouqht thclt tlll_J :Jct l', l t',' ',\,}'3 not uttered r'equl.lrly. 

",hou l d he pla nned c1ccorc11 nq 

. lccunllnq ta the llcr_1rla.ns{'~ 

to needs ut the Cl.1SS , not 

3':;:111 :Jblll "L'y' • ' __ ' 0 n '.:: e r!l l n 11 

,llldlOV1~;Ulil center, closed ln the "'10rnlnqs, she ,~ümpl~llned 

th,}t l.t ",liS even dlttlcult to tlnd the l';,evs to .'I,::'en lt. 

Ln ,ldd 1 t lQn ta the tour servIl~es d lscussed acove 1 the 

t L r s t - q r il Li ete.J che t- s 'h h () \ 0 r k e' i ~ 0 r n 1 n q s - r e :1-.' h ers ~ ln li ~) 

- hlid two thlrty-mLnute physlcal education Cl~sses .:1 ... eeK , 

qLven by ù specl,llL'ed teùcher. [he ,ltterncon te3chers fel.t 

that thelr llick ot phYSlcal educatIon ~lasses penall?ed thelr 

students. Reliqlon cldsses to Instruct students on the n.Jln 

Hom,ln (:dthollC teùsts ... ere pl<1nned b'y' .1 supenllsor 1 ... ho 

.1~-;5umed thlS task liS plirt ')f hér rellqlous duty. 

A health center üperùtlnq .:1t the 5cho01 served not on1y 
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lie l~~ t(~Ln'1 r,il,j t,; t.., llt:tll lt tl1 1("'1' 1" 

ruv,.> the equqJrlt'nt t 1>.I.-',l, lnrl 11 th" !I! ln. lpdl t'r l''', 
'"=,) .:<..rrect. t.lle ~;Lt'.l.1tl{)n It'·-, ttl" 1 r-l!1' lf}<1l rdl" '1'-1", 
Ln trouble, not th!? ,h,\ntl'-t, t .,,'.lUc," n'" lI'! 
Il':n!'nectllin,,~.'' !)ut th~>r.- .,'!'P ... ('t p t-,r"" 

th(~ 11 l' ln. l~ t l' ... l'. .' 1 : ',' 

the te,)<..'her never r' ('f> l '/P,j ln 1 [;lf11Pej l,II'I' 1 "'~f'l 11,1'. 

leci'_-her B, ',-:tlD ,lsked tor f.-~-~y,'nr:l!'.'ll' ,\1 ,l' ',I;t ln l f- l,ri r l'J" 

her' pUPLls, recelvpd no ev,lluitlun "tldt'(;p'Jf>t lUt ttH"f' Il1,l 

J. neq:tt.lve e'lélluCltLon ot th') \j. t 1 1 1 - 1 l JI l 

a1relldy eXlsted. 

to come ln tur heLo. 

she --:onl: l uded. lror.Lcall'l, t,,'l) ur thE.' fJllfJII', .... >t',. ',IJl' P' .!Ill 

ln her t lrst-qradEo> "Ll";<"~ t:'vEof1 t.h r )1!qh ()np h j,j L"('f1 ,Il l'Pl'; "1 

,1S h,J/lr~ the mentaL lqe ut .1 t l'JC>-yhlt~-olt\ "\)11<1; thf' ,)th,-! 

three Lett schoo1 Gr LuleJ ln l'j',I\. 

c1Ss1stc1nce, leacher:3 ans",eu~d -"lth d I-lUt".tl(jn: 

·joctor ... élS ::1lisent thl:'" ;edr, ",ïsn't tH' ,II : rI ( li" ~ r •. j : "Hll r 
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" .. .' '{ou ' tl"; 1 j , t~ 1 !', / t--

t 1 J / 1 ~, t, ~, r, r ~ t, ~ 1 r ./ ~ 'f ,ll.l-

r' \ t i ,.' 1 

, . j, ,tll" t '1 ll"l ~ li [" 1 . " 
{1 1 r1r } {) i .. '"~.~ l ~ t ' ~ ~: t j t ,~! 1 r 1 l l l t:. \' 1 ! \! t 

\ "r '" ' l! 1 n'1. 't'nt-; t.lr.,.;;' the ','h ~ ! J Ln lnd ht: 
• • t- t'::-- • r l ~ ,: 1 u u ~ , i t f~ ln: trI c t t- ri . (~ t ,0 II _' lJ 1 

l'r"t ".1 1 ) ..... I~~ dll f10t lD lnytnlnq ,:;lsl' Just 
! Ul 1 .. ,1 t tif' t",--ttl 1;ld '::h.lt' ~ L'o::. 

~ "r / li' 

"He onLy hJ.nds nedtCln2 to 

l'.lp'nt., .\')tT'r'lnq th,lt the ,)ccurrence üt J.ny pr'Jblen ... ·Lth lts 

,ll<-;trltutlfln tu chLLdrerl ' ... oulu te repùrted Ul cl t'Jèwspaper." 

) h " 11 '\ d n' , ,~~m t cl c t .d th the den t l ::-~ t , . \ hoc 3. me d J. r 1. n q J. 

dltre,'pnt shltt, rut sali th3.t he nJ.d been crltlclzed by the 

n',lndmother ()t ()ne ùt the ~~tude:tts, .... t:.Lch !13.d been reported 

1 Il t f1e I-)l-e~~~"". 

1 e,ll'hl'r [) L,id sent three pupll s tü the psycho loqy and 

t'(:"mp,lltl p.du~'atlor, ~-~erVlce be\:.:luse they presented problel'ls ut 

OnllS::-31,)n oi '-~ounds, stutterlnq, and !-JrehE'nS10n, rest:Cectlvely. 

[!'lo t ~r'-,t c1l)t ',·;orse, the seccnd onLy beq3n treatl"lenc, ,-lnd t.he 

t II 1 ni ,,1S ::,.ent tJclck tu c 1 ~ss to oe he 1 ped l,y hl S te,.h:t1er. Sl1e 

~;tdted: "Ln stlOrt, tt1~:>'y dld not!11nCl f0r ,1l1Vbody ln l'ly ':~1SS." 

leacher [) l'rltll'lzeù t/'1e health serVIce ln the S3me W.:ly thdt 

the chlldren ~ere luiL oI lIce and there ~~s 

medlClne at the sehaal ~hlCh was not belnq dlstrLbuted. She 

!t~l"\,l nded thel t. t.he dOl't.or h<1';e J t 1. xed schedu l e - d.:l Y J.nd hour 

- ta .lttend the chlLdren. the te3.cher should 3.1so kno~ the 

:c' che d u 1 et,) 1.; e ,1 b let 0 l n t 0 r Pl ù t .J. the r 0 r mot h e r 0 f 'N h en t :) 

b t' l n q , 'h l l d r e n t 0 se e h lm. She also sald th.:lt lf the parents 

,'OU Li not cOPIe te qet the meulc Ine because they ';Jould 10se 
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<lsk '/ou, · .... h<lt lS the ph llosophy of thls schoc 1".'" 

Teacher r: il lso thouqht 'tt1ilt the schoo l Mea l ",'as very bad, 

d1rt1, and served ln ver1 small portlons. Leftovers ~ere put 

toqether i1nù served ta the last students to eat, thus "savlnq 

' .... ork." Ieacher D i1lso found the lunch "shameful"; sometlmes, 

she sa ld, a ser'll nq amounted ta "t<v;o drops ln the bot tom of 

a cup." She al 50 lnd lca ted that l t should be th icker and 

distributed at the riqht tlme. She complalne.d: "Sometines 

there was no ~ater or cookinq qas, there ~as no roeal that day, 

and we ,,"'re not notltied." 

Thus, ln practlce, school support services did not qive 

real support to teachers and puplls in thelr daily activities. 

Al thouqh the theoretical Il avai labi l i ty "of these serv ices 

enhanced the prestlqe of the school. Teacher D was the most 

openly crltlcal, statinq that none of the varied services 

examined tulfl11ed her expectations. Tear:her C tound the 

distrIbutIon ot notebooks and pencils very helptul, but 

criticlzed aIl other serVlces. Teacher B evaluated positively 

the counsellor who worked wlth the flrst grade as well as 

offerinq qualltied pralse for the librarian. Teachers Band 

D, worklnq ln the mornlnqs, were positive about regularly

offered physlcal education classes. Teacher A, thouqh 

avoidinq harsh and dlrect criticisms of any sort, spoke of 

untulfllied expectatlons, hut condoned the behaviour of the 

school admInistration, due to the difficult problems it faced 

in administering such a blq school: "Here ' .... hatever is needed, 

is a lot!" 

Comparinq the school to her ideal, Teacher A thouqht that 

all serVices were deficient or Ill-defined, and that the only 

aspect ln WhlCh the school approximated the ideal was in 

otferlnq opportunitles for a~truism and self-denial. Despite 

her deslre for a better-orqanized school, Teacher B found that 

the school did otter conditions for innovative and hiqhly 

productive work, since neither parents, teacher supervision 
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service, nor the school 3dr.llnlstrJ.tlon Intel-tf'l'cd ln t!ll' 

teachers' practice. Bere, dltterent pe,Llqoqll'.:11 pt'r~;pPl·tlvl'::-; 

explaln Teacher A .:md ,1 n t l the tlC'.:1 l pOints Dt 

Teacher B worked at the school 3S It she Wl't·c lion ,ln l~,Llnd," 

valulnq total treedom ln d311y przlctlL'e; l'p,lchPt' A l'omp,ll'l'd 

the functioninq ot thls sch-JoL ln L(J84 with better t lml'~; \\Then 

teachers and children Hl public ::->",hoo1s had mélny t;lC'llltte:. 

available. Teachers C and D, ...1S Tpacher A, emfJhd~; 1 :ed 

constraints on their dally work. 

other Constraints 

In discussinq the background t actors that, t rom the 1 r 

own perspectives, constrained or tacllitated thelr practice, 

the teachers brouqht up the pedagogic challenqes specitlc to 

first-grade teachinq, the problems created when other teachers 

were absent, and the specif1c problems presented by poverty. 

A maior diftlculty in the school was, first ot <.lll, 

qettinq teachers to aqree to teach t lrst qrade, cl problem 

mentioned by Teachers A and C. Teacher C stated thJ.t her 

colleagues avo1ded f irst-qrade classes "llke the pl ôyue" (she 

herself preferred to teach klndergarten, whi le the other three 

tauqht tirst qrade nearly excluslvely). Teacher A expLained 

this avoidance as follows: 

l think that the difticulty, whether we want 
to admit i t or not, 1S that the teacher i s be inq 
evaluated. The teacher who te aches t irst qrade 
clearly shows 'Nhat she accompli::-3hed that year, 
thouqh i t does not depend on Lyon her own work. 
The pupi 1s haven' t had another teacher betore. Th i!; 

is a difficult thlnq for teachers without experlence 
to accept, because they are qo i nq ta show the i r 
inexperience ... and lack of ablLlty, which 15 qoinq 
to be improved w1th practice, rlght? 

Thus, the t irst grade teacher i5 someone who accepts the 

challenqe of havinq her practice evaluated since whether 

pupils become Ilterate 15 a clear-cut result which anybody -
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collAnque5 or parents - can observe. 

/\. common arjministrati ve POllCY in schools has been to 

a llocilte t i rst-qrilde classes ta ne'Ncomers 'Nha do not dilre 

retuse them. for an inexperienced teacher, the curriculum of 

the normal school .Jt ',.;hich she sturüed, and the condItIons 

under WhlCh she dirl her student teachlnq become criticai 

rcsources. Unf ortunat~ 1 y, student teachinq 15 usuall y not 

done at the t irst-qrade level. for this reason, schools 

should ideally provlde (a) etficient teachinq supervision to 

oiter orientation ln the process of teachinq literacy, and (b) 

perjodic meetlnqs of first-qrade teachers ln order to solve 

common problePls. ln reillity, teachers worked nearly in 

isolatIon, at least in the school beinq studied. 

Teacher A hdd tauqht first qrade in a very well-orqanized 

private school even before taklng her teachers' traininq, and 

said her own courses at the normal sc~ool had covered "what 

was considered most difficult to teach" - literacy and the 

fourth grade. But she fel t that the training offered by 

normal schools did not qive a firm foundation in curriculum 

content and method. rreachers C and D (former classmates) 

consldered their normal school traininq to be adequate. While 

Teacher B also criticlzed the superficlal treatment of 

literacy offered when she was in training, she thouqht that 

the curriculum content was no qreat problem, because It was 

"static." The real problern for inexperienced teachers, in her 

opinion, concerned the process of conductlnq a class under 

totally new circumstances, the psycholoqical factors in the 

class: "One child responds this way, another in another way. 

What should l do with them? And what about the one who does 

not respond?" When asked what the normal school and her 

student teachlng had not offered in terms of preparation, she 

answered: 

Flexibility! student-teachers aren't flexible; 
they practice teachinq with children who learn under 
"normal" conditions, and then go ta schools where 
the conditions are ~otally different, knowinq that 
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they have to ~tt~in cquallv posItIve r~sults ... lh~ 
normal schoo l, due ta the very aqQ ,lnd m,ltur 1 ty ut 
the tarqet pOpuLltlon l ln tl1E:> 1 r tt'ens) ' ... 1 Il I1l'Vl't' 

provlde the tlexlblllty needed. 

l ne norr.1a l schoo l q,lve Cl lot 0 t pmph:1~; 1 s to 
plannlnq and dra'<linq posters, eValU-.ltlnq the more 
superflclal aspects ot teachlnq. 

i (1 \ 

Summinq UP, the lack ot both approprtate tr':llnlnq ln 

normal schools -.lnd orIentation trum experll'!nced '~cth.)ol 

supervlsors or colleaques Led the teachlnq ot tlr'st qr,l<1fl tu 

be looked on by sorne "Wl th terror. Il 'l'hase who dld ,14rr.~e ln 

teach it were settlnq themselves up to be vlewed ,l~; 

incompetent. In addition, teachlnq t 1 rst qr3de l s vpry 

demandlnq on the imaqinatlon, enerqles 3nd hea l th of teachers, 

accordinq to Teacher A: 

In order for children to become literate, the 
teacher needs to work wlth each pupll IndlVidu-.lLly. 
The first-grade teacher does not have the rlqht to 
sit down at her desk ln the classroom: she must qo 
from one desk to another 100klnq to see if the work 
is well-organlzed, and make correctIons. 

Teacher A also brouqht up a thlrd pOInt: the teachers' 

availabili ty ta the demands ot her ra le, dssum i nq 

responsibility and not lettinq dnythinq Interfere wlth her 

\.\'ork: 

You have to sacrifice family matters so your 
school work qoes weIL, because your work 15 

important to your family. Because this is how Vou 
support your family, Vou cannot put your work last 
anyway. Both pupil and teacher have to be conSClOUS 
of their responslbllities to tollow scheduIes, 
because t.he teacher lS not belnq watched by tlnybody. 
If she does not have thlS consciousness she can use 
that period for ... You know? ConSClousness in the 
sense of responslblilty ... This is very important and 
serves as an example for the pupll. 

She mentioned the case of a teacher "takinq llte edsy" 

at school as a neqative lnfluence on one ot her own pupils' 

aspirations ta a future career in the profession, and hO'N ~;he 

turned the qirl's a'\.:.tention to more commi tted teachers as 

models for her future role ln society. 
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TeéJcher A det lI1Ad the role of tei1cher posltl\1el'l 111 terl'ls 

oi élvdl1aolllt'l <lI1d responslblllt'l, llualltles WhlCh she 

hRrself possessed. Teachers C and D, instead, tocused on the 

1 ~,'~UR of the te<lchers' presence or <1bsences f rOM ·,;ork. 

'{'pacher (:, ',;ho tJi15 rarely ::lDSent, compL:llI1ed ZÜ)out C'Jents 

WhlCh intertered ~lth her dally practlce: 

ln tnl s school 'Ne lëlCk teachers 'Nha are present 
and actually ln the cl.:lssroom (teachlng). They tall 
back on othf~r teachers i1nd l thlnk that' s 
exploItatIon. [.::li'Nay,,>, i'llways, always, have ta 
~ork wlth othcrs' puplls ln my room (even from three 
ab~ent teachers). 

At the beqlnnlnq of the school day one teacher came around 

"passinq out" puplls. One hour later .::lnother one appeared at 

the door. 'l'eacher C concluded: "They didn't 'Nant to teach." 

l'eacher C telt her '.-Jork ' .. :as held in hlgh reqard by her 

colleaques, but found It unfair that other teachers were 

unaware of the lmpact of thelr aDsences on thelr students and 

other teachers. The onl y reason puplls did not spend the 

whole day outside on the playqround '",as bE>cause she tauqht 

them, 'l'eacher C reported. And, in fact, many pupils escaped 

even before belng placed in another room for the day. 

'l'eacher D, with the lowest attendance of any teacher, 

aiso complained about having to teach the pupils of absent 

teachers: 

There lS no motivation at this school, 
speclally among the first-qrade teachers; we feel 
a certain discrimination from other teachers - as 
if we didn' t know anything. You hear: "Gee! 
You're couraqeous! Teachinq first grade Vou kill 
yourself the whole year! Il Thinqs like that. 

You have to tend ta pupils frorn other classes 
who are at a cornpletely different level (in 
li teracy) every day. You have to stay wi th them 
because there is no one elso,. You feel compelled 
to take thern, because - poor kids! They don't need 
to hear "no." But wh en you take thern you interfere 
with currIculum development in your own class. 

Teachers A and B h~d srnall rooms with seating for only sixteen 
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chl1dren and dlli not h.J.vP to LH:e tlll' :",ltU,ltl\'t1 ,'1 I1IVl:1'1 t" 

e<:lre tor pupll s t t'om othf.'t- l'! cl~~se~'. 

poverty ot thelr pUJ.Hls' t,lr.llllP~). 

on the pup11s," sLlted le,lcher A. ~;t1(' f'ulntpd tu pupll:,' 

phys l Ciï 1 and nen tel l ma tu r" 1 t y, ëlnd '/Jëlt"neci: 

The te.:1cher 1 S iï t'ese<lrcher, dl1 '.'ter lld 1 
researcher, hecause 0iïch pupll le:; cl. ~~pf-)\' l ,Il l'.}::P. 

Every year, the ChLLd 15 dltferent; h(>/~,he l'h,\IhlP~~ 

because SOCIéll prob1ens chiïnqe tram Un\' perlod to 
another. l t she (the teal'her) cioe:-~ not observe (,det1 

Indlvldual Child she'11 rio () lot ot qood thlnq:~ but 
she'll tall ta do her best. 

More than twenty ve<:lrs betore, 'l'eacher li. h,lLi trëll1stt't n"d t '"On! 

a school attended by mlddLe-class pupils ta tt1Lt-> iU"ea, clnd hdd 

observed a tremenci()us ci l t f erence 1 n the ma ter 1 al n'sou r l P::'~ 

available. By 1984, poverty had ~ecoffie outraqeous; chi Idtt'n 

were desperate ta qet a meal ~t school ~)he cons l dered the> 

children's health - physlcal, ment<:ll ,111<1 emotlon<ll - Ils mu ch 

a necessary condltion for le,lrninq as the ddlly mc,ll, 'Nhlr:h 

was either scaree or completely absent. 

Teacher C tound tha t constra l nts on hot:" pt:",lCt lel! ('dffi(-! 

from the law incarne of the puplls' l<lmlllCs, n::.c~ultlnq ln 

chronic hunqer, slckness, and s l owness 1 n l ea t:"n 1 nq. : :/1I! 

complained that declsions about the curr l cu l um wen~ cl l ctéltf~d 

from above and had Ilttle to do 'Nlth chlldren'~J 

experiences and p<:lrents that Iacked Interest Ln thplr 

children's learninq. She ''/Jas aiso ~qalnst havlnq to t III out 

a rnultipliclty of forms - "paperwork." 

Teacher D sa'N her decls lon to work dt th 1::; p,) rt 1 cu LI r 

school as tne main turnlnq pOlnt ln her career. 

Because here l saw ditticulties f~lJ(!r·I'Nh0r(">. 
Before then l had never worked with GO many chlldr~n 
who were cleprived ot food, affectIon ... e'ler'lthlnrl, 
you see'? Broken homes, promlscu i ty, these th 1 nq~; 
you know about. 



• 

• 

'f hé'l '10 nc.Jt bn r.q the suppl les ttle'l ne ,·d -
r)(~nc II, ("raser, ,lnd notehnok. tJut to ,.hat extent 
mu~, t the teachE:: r 1.>e re'.:; pon:; 1 b let or schoo l suppl les) 
1 th 1 n k th él t ' ~~ n () t n (-1 h t . r he '1 -1 r e ch 1 L ct r e n ',.,j'l 0 ~ r e 
not tdken Cdrp ot tJy th/? l r t ~thers or f'1others - tl1ey 
thro'N do'..vn thf: l r c,chou l t~ lqs ,:hen they qet hone ,::md 
pl ck them up the neyt ddy ta qo to sl_hoo l - ,.;hatever 
':upfJlleS thf~'1 (F~t, they enù up l031nrj. 

And ~:he "/,I~; very crltlcal of the pupLls' tarulles. She 

conslùered soLeLy n~sp()ns1ble for puplLs' 

attendancp even thouqh she '..vas otten absent herselt. Arld when 

Jskeù about the1r poverty, she tocused on the distrIbution of 

school meais: "This makes a teacher more conSClOUS of qlvinq 

more to the ch l iùren 'I/ho need more. 

ch l Ldren every '..Jay Vou can. Il 

Vou must he l p these 

'J'eacher D resented demands made on her ta take on the 

responslblllt1es of parents, social '/Jorkers, and 

psycholoqists, as weIL as teach in cold, wet, dirty rooms. 

She telt that the school should think flrst about the pupll 

and then about bureaucratlc services: "The pupi l is the least 

import<:mt herE:~. Il 

'l'eacher B had previously worked at a very prlvlleqed 

school which served chlldren of civil servants in a secluded 

area of the country: 

There, every February, the teachers attended 
a course, tree of charge. The e~onamlC crisls had 
not arrl ved there. We had everyth inq we needed. 
Here, we don/t, but ev en 30 my work has not 
suffered. In relation to my work the crlSlS has 
had no effect; and l could say that, bec3use l came 
from a school full of resources and am now workinq 
at one havlnq nothing. But l went on worklnq ln the 
same way. Remember what rive already sald ta Vou: 
people use crutches, excuses, but the b1qqest 
problem 1s that teachers lack qood will. Whenever 
l ask for somethinq here, l qet it, borrowinq 
coloured pencils, etc. Of course, i t 1S not the 
same thinq as before. 

Our school is really poor. Thank God that r 
have had the opportunity to work with these kids! 
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rhere ,1re entJuc;n tl-">,1,'11f'r·-. t'ut 1 l tlnp.1t .It 1 \',' 1 b k ,·t 
Interest ln the pup\.L;. 

Sorne ot the constr~lnts 

partlcularly '.::.hose havinq to do W\.tt1 LlI.:k ot ~.uppl)t t t tl)!1\ tlH' 

school Lldr.nnlstr3.tlon, the lrrlp.1ct ot uthf'r b.),1l:hl-)I~~' ,!tl',l'Il"!". 

and the fallure ot eclUCl1tlOni1l servit'e~:; - helli willer -;tnH'tui,ll 

or i q l ns l ess obv 1 ous to teLlchers ,1::-; tl)!" ~;Oll n 'PS ut tl1P 1 1 

troubles. 

The rIqhts and obllq,\tlons of teachers f:.'mp Loyed t)y ttw 

state are COdl f ied ln the stLltute 0 t the Pub 1 lt~ l'p,H -h 1l1q 

Protess1on of RIO Grande d,) SuL, L<1W ()tJJ~'/l()'J4. Hesultlnq 

from a long serIes ot teél('hers' struqqLes to t-,ll~;e thelr' 

professlonal status ( Scomé\ z zon, L')HfJ: 1 L), the 

requlates the recrU1 tIaent ;::mù se Lect 1 un <)t teachers tt\rouqh 

pUblic competItIons, specL1L qUêllltylnq ex,lminêltlOn!;, 

nomination and years ot serv lee. 

submi tted ta a t'No-year- proba tionary prClct 1 ce 1 n order to 

have hls/her nomlnl1tion contlrr.1ed, there ·...:(~re no r0conlpd 

CLlses of candidates belnq eLlmlndted on the t"lS1~; ot ,lny ut 

the f1ve srlterIa: moraLlty, d t ~-,c 1 pli ne , 

dedication, and efficJency. 

The la'l1 lays a stronq emphasls on s,llClric~; ket>plnq pdce 

W i th the improvinq leve l of educat lon ot teache rs, ,lnd dl !,U 

values years of serv Ice. The teLlcher 1 s promoteu on the ba!; l~; 

of merit, that lS: 

... accordinq to faithful fult lllment ot hl~-;/her 
duties, and of et f iClency ln the exerc l '~e ot th(! 
oftlce, as well as the contlnuous updatlnq clnd 
improvernent ot the perforrnélnC~! of h l '.;/hf~r 
act1vities, evaluated accordinq to ,Jn f!ntln: 
collectIon of oblectl ve data (Art. L'), 1 n ~j(:uma7 Lem, 
1986:26) . 

Other r1qhts for teachers ~orkinq ln school~ ~re: 
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'-lr!Jf:r rl-tlrf.:rll-f,': t'iln ',t~er r)r')!~~~~':d("'l~_-; - t"ert'/-!.:e l'ec1r,~ 

(Jf A/or).: t 'Jr ... oI'1I'--n lnd th 1 rt'l t ()r r,en; 1 t» <l pen~-, lon b,lsed ,en 

th(- 'l,du,.:: 'Jt th~~ 11'--~t nonthl'/ sct!-n"/ '~-lr-nE:"l; 11..:) LCfl'_jer 

'I,l(;dt 1 ()n'o: (~. L:<ty ri'ly~.) r/er ye.::tr, ,lnd \ d) t' ... ent'f-t ,a-hour .\>,>(·k 

th;lt "<ln be extî:n,je,j, ln O:'::Jme l.::t1~:;e~:;, ta tort y-tour. (l"e JucerJ 

tu t'..;ent'l and tor't'I hour~:, re~,pectL'Jely, ltter DeceJTIbel' ":,:, 

pr(-dom 1 nélnt l y of ' .. :omen ... ork Inq at schoo l four hours 

rnornlnr-lS or ,ltt(>rnf}on::~ ,ln,! t_eln'~ ,1t hOl'1e or 

IlIldprqrddu<Îtt' courses dur 1 nq the other sh 1ft. 

<Î day, 

t.c1klr,q 

Irt8 tJeqlnnlnq te~cher enters :it one ot SIX levels 

dLcordlnq tu hl~3/her levl'" l educatIon. reachers w1th normal 

sehoo 1 (pedaqoq ll~.::ll tr,ll nI nq ::}t the h iqh-schoo l l evel) enter 

<Ît LeveL one; those hc1vlnq .ILready cornpLeted an underqraduate 

educatlon deqree enter .:lt level tive, or are promoted ta that 

LeveL ~tter compLetlnq underqraduate ~ork It they entered at 

Levelone. l'eachers 'Nha have taken qr<3duate courses related 

ta the protesslon enter at Level S1X, or are promoted at c1 

later Jate. l'he 8~ percent salary Increase tor ~ teacher who 

has entered at Level one and then completes an underqrariuate 

deqree ln educat Ion prov Ides a very stronq Incentl ve for 

contlnued education. More than 30,000 out of the 48,bOl state 

te~chers teachinq ln element3ry schools ln RIO Grande do Sul 

heLd university dlplomas ln education ln 1984 (See Table 7 ln 

AppendlX). About l":>,OOU te3chers ln the year of l,)84 had 

normal sehool tr31nlnq, 311 01 them teachlnq up to the tourth 

grade. Many were taklnq underqraduate malors in education, 

and others were wélltlnq tor this epportunlty. The analy::31S 

ot teache~s ln thlS dIssertatIon includes one (Teacher Al of 

the 30, L100 who had 31 ready reached leve L t i VP. ln the career 

plan, 3nd three ot the 15,1'00 who ',.;ere ln the process. The 

tour te3chers had entered the state educational system upen 

complet Ion ot normal school. 

The law lS extremel y "qenerous" concerninq remunerated 
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\ " i , '11 t 1:' "1.' 1'. l' 

l npro'.'enent ,1 nd -=-,rel' ~ ,} l J: 1 t 1 ", ,'l;U r '.' t~"- • l'tlh't 'll, tl \., 1\', . 

,1re qlvcn tor: (1) J'1~dlC,ll t:<',ltl'\t'nt; Ih) r\t:-'dJ,',I\ tr.',ltl'll'llt 

o t :1 L1 n l l Y 1'\ e m t,E' r; (, ~) P t'E" q n,! n. '\'; 1 i 1 liL 11 r 1 1'1',' ,\ 1 l'" 'UI n 1 n, 1 • 

lhere 1~-;.:1 type 01' l','Clve l-.no· ... n lS ,ln ",l"·,ll'd" qlVl'tl ,'verv t"1l 

ye3rs ùS.:1n InC'entl'Je tu th0~~e tp,lL'!lt:-'IS .dll) hl'/" 1·,}..I'd 1"1 

very [ey; "leqC11" Le.:1ves. 

Thus, It lS l'le~lr tt"Llt tth! ll' ... \,~j.\tt'd pt'l)l1ll\tll'll 

rOSSlb.1,lltles tor the entlrp ~_rl'tec..~sll:n, hut ll~() .ln Al hl \ \1'.' 

heol for school .:1dmlnlstLltors due to trw m,lny oppot-tunlt 1 t':':; 

q l ven to teache r to denand l e,l v 12'::-, • 

~~tC1te schools of1erlnq qr~lcles one to Plqht develop t'.,:() 

types ot currlcuLl - the ",:urrlculur.\ L,y ,h'tl.Vltle'::->" .\nl\ tlît' 

"currlculum by sublect <troLl." l'he "curriculum uy .1l:tIVltlC'·,," 

ln L,)84, ln the school under study, ,v.l.S ottpred to ql-,llle:', UIH~ 

to three, ,1nd the "curriculum uy .-,utJlect .1n~cl" ln thp 

follo'..vinq qrldes. AcconiLnq to he~-;{)lutlun Hjl'UL (JI t-hp 

Federa l Counc Ilot Lctucc1t Lon the torncr emphd~~ i IP~'; fJup 11:;' 

experiences ln the process ot le.lrn 1 nq to "'lr.\dIJ.lll y dttd 1 n 

the system3tlzatlon of kno..vledqe"; the lZ1tter Intpqr',Jtp:; 

speclflc relatec.i sub1E"ct .:1re.:1S, pvenly IJ.:l1.ll1Clnq thf' pUpl!!.' 

eXperl€nCeS wlth systematic knowledqe. 

The r e ',ve r e ~l '13 t- let '{ 0 t l ne e n t L ves t () r t P d ( _ ti 1 n q t h t' 

sublect curriculum .:1nd ùlSlnC011tlves, theretore, for tedchlnq 

the llctivitles currlculuf!l. l'hose tE".lch Il'q the ':uh l,,(·t 

currIculum could expect to spend f e·..;er hours 1 n the (' 1 d·;~.r(){Jm 

and hl qher pll y (bec.:luse !51113 r l es · ... :ere qed rr>d t ,') ~~dU<',l t 1 (J!1 ,111<1 

an underqradua te deliree · .... .1S requ 1 red ) . Wh Ile tedcher~, ',;ho 

comp.i.eted :1n unùerqriJdullte deqree ·:;t 111 had to qu,} Il t '1 1 (Jr 

sUb-ject currIculum te3chlny posItIons throuqh plJlJJlt: 

competItIon, Intormal arranqements nth the prlnclp,li f.Jrr)·/ld f !r1 

a "back door" to the less demandJ.nq élnd hlqher p<lld ',utJ)('(:t 

curriculum teachlnq posltlons . 
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1 cne' ': 

tth the 

tedcr18r ": IntE:!re':t:,;, l l)csslLLe de,:re::L.:;e ln "or'~, L)1'i (\hll~h 

(kpend~!<i on trH~ Prlr1\'Q)dl's del'lSlOn) ,1n 'i, -1ttel ~,)me tlf.le, 

Iho~:e "ho t1::1d not ';et: cltt:llneù thlS 

I~vel telt pre~;sure to do so .lnd ... cre entltled to leaves on 

:\notner J:1ore 

'je!:ilc.!t)le C;)ref~r chOll:e al:::;o promoted J:1o'/ement cl",ùy trom 

te,lch t nq the or -1 C t l 'J L t 1 e s currlculum. 

IJnderr:jr-1dui1te education cour~~es such as teachlnq superVISlon 

and '-~ch()ol 'luldZ1nCe, ).Jreterred by those ' ... ho h.::ld tllken r.ormcll 

<:;('11001, hr'ouqht the ~i1me 85 percent lncr-ease ln s.::lli1ry clS an 

under'lrflduùte deCjree dnLl represented ::1 ',·;ay out of clùssroom 

werk . rhlS shltt trom teachlnq the eùrly qtcldes to ~orklnq 

• 1S teachlnq supervlsors cr counsellors cOl\ld also be dane by 

aqreement wlth the prlnclpéll élnd lUstlt Led on the qrounds thdt 

the sLlte qovernment dld not t'un publu: c'ompetltlons to till 

openlnqs ln sehool support services. 

'l'hus, ln the context at th IS sehoo l, cl.::lssroom teachlnq 

Célme to be det Ined Ils too demanùlnq work \<.'h11e lobs other than 

teachlnq or those ~lth reduced te3chlnq lo~ds ~ere vle~ed 3S 

prlvlleqed. rhe only way t~achers of the e~rly qrades eould 

reduce their ',oJorkload ' ... as throuqh meulca1 3bsences, élna lt · ... ·as 

expected that teachers worklnq 3S counsellors, teachlnq 

supervlsors élnd secretarles '"ould Substltute tor mlsslnq 

teélchers. Teacher C stated: 

ThIS is the rule: teachers worklnq ln support 
serVIces have to leave thelr offIces to teach puplls 
when someone lS absent. It cornes tor the Deleqatlon 
of Educat Lon. 

One must remember that ln 1084 the instltution under study 

héld t orty-one teachers '...:orkinq outs lde the cl élssroom, ','" llh 

fi tty-two ln charqe of fort y-tour classes. Tedchers who could 

have been teachlnq the curriculum by actlvltles were not only 

workinq as teachlnq supervisors and counsellors, but also as 
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dld not pntor\.'E' t~lt.' r-t:-"lU!,ltlll!l rh'r 

',n the \.'O'1tr,it-V, ln l:;}.t:'d t() tl',h t1 Il' t'rH tl',ll !it'l ',' 

puplls. N,1t m ... lklnq up l\.)r thl' l 1,1:-;::-~t''''' ti1t)m~~l'ivt',; .\ 
urobleI'1 ,H rr',)te:,~, l ','n,1 L ,'()l""~\..' 1,)U~~n~",·'. ,llld, \'1,\ \1\ [.,,', 

problem ot ,..;,'hool ,lllthorlty. rhl:~. llllillHl \,~"It tt'.h hl'r '. 
,) S .:1 q t- 0 U P ,1 r L' qUI r', l tu .1 q r C' t~ t n. 1 t Il () h) d Y \', <1 ( '1 n <l t. , 
te.lch anyon(' t:'1';t:,1,- ~'l;~llL:;, t() ,lVU1,i ~~t'ttlllll ~ql'l'(>d,'nt' .. 

The school ~d~lnlstr~tlon 
tlrst-qr3Je te~chers) te~ch 

(·., .. hen co lle3ques Zlre .. tbsent ~ . 
there 1S nObo~y to te3ch ~he, 
people ·.."ho C.:1n. Nobody .... -1nts 
truth. 

ln~,l~;ts th,lt ,;p l ttll' 
t;>:1 L't1 .. l t 11 Pl', ; IJ U pl! . , 

rhf:-'Y kpt-'p on "dY 1 nq 
tlw s,'hùol 1"-; fui L ot 
tl) tif,IC h: th,) t ,~; t hl' 

In this context, there .... as oyen less Inten:,~.t III rht' 

contosnt ot le<1rn1nq. redchec [) st,ltpd: "'l'hl' ',( t1ll()! 

(admin1stratIOn) r:as dS Its sole lntl'rpst th .. lt pupll·'. t,p 

lnslde clJ.ssrooms, but no lnterest whatsoever ln 11 thf'y III' 

le.:1rnlnq." '[hiS · .... as contlt"r,led by IC'(lcher ('; "hlltdt 1', 

lmportélnt lS not ',.;hat the te .. lctler' do(>:~ Ln tt1P ('!l'.':tU()111 1;ljt 

that he cornes ta school sa thLlt everyttlllllj · .... ork:, .1::-; pl Hmf'II." 

The school pr1nclpctL · ...... ho tut! to ,lrtJltrolte ,lnd dL'.rr 1 t'Ill" 

dutles élnd privlleqes, ''''<1S ln :ln unenvl,lble P()~:ltlun dlll' tu 

the teélchers' tendency .\' 

qovernmentally élppolnteJ otrlC:Lo:ll~~ under d t1!?wl'l rlP!n()(Tdtl( 

reqlme, princ1pals seen 

qovernment respons1ble tor teélchers' 10''''' :;.lldrlL's. 1'0 dt t,Il n 

sorne leqltlmJ.cy under ':uch \'::lr'cumst,-tnCf~(~, tt1f:' ne·..., prllWlfJIJ 

had to mê'lntaln .:1 preCélr10us baldn~:e ueL..reen the pl l'Ill,~(~(·d 

ùnd less prlvlleqed qroups. At the tlr'-,t ,Idmlnl',troltl'!(> 

meetinq, at the st3.rt of the school yedr, he ln~;l;;te,j un thp 

necessi ty ot hav inq ';;0 many th:tcher~; .. .:ork l nq ln ',Il!JrJ(Jr t 

serVIces "tor the qood ot the school.." 

above to enroli a 11 ch lLdren ..:ho '.."ere on thA · ..... ,11 t 1 n(~- 1 1 • t é, 
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J ' r • f.. ~ l'. t l r ,+-- -~ l r l' j f:) , 1 J' l (~ • 

t ,Il ln' .... 

n r, _ J 

; ï ~ h : " ,. l, :1'" . ( U . d Il.1! [l t ,1 Ln t r. e 

l ,',' 
\ ~ ~ ~ 1 

_ t 

1 n'! c t thOS0 Ln tne 
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problems ~ithin the institution led teachers to absenteeism 

and/or leavinq ta teach at other schools. The teachers named 

the school administration as the sole origin of the school's 

problems, but falled to notice these structural sources of 

trouble . 
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CHAP'TER VI r 

THE ART OF 'l'EACHING 

This chi1pter beqins the descriptIve ~m~lysis ot tho 

events which transpired ln the four classrooms under 

discussion / wi th emphasis OII the perspecti ves ot the pr3ct 1 ces 

of the four teachers. 

BasIl Bernstein' s concepts of "classlt ication" and 

"frame" (1975), .:md Foucault's "disciplinary power" (19//) 

were used as heuristic devices when observinq and descrlblnq 

the practices in each class, but they were not sufficient to 

provide a complete explanation of the four cases. Contrary 

to what is irnplied, for example, in Foucault' s metaphor ot 

school as prison, one finds in the four teachers' outlook deep 

concern for the children's learninq and social improvement. 

We can qeneralize the teachers' perspectIves, 

conceptualized accordinq to Sharp and Green (197'J). 'l'eacher 

A most closel y approximates the character istics of proqress i ve 

pedaqoqy as synthesized by snyders (1977)/ leadinq the 

children of the lower c.lass to success ln school. 'l'eacher U, 

on the whole, follows the conception of the New ~;choo 1. 

Teacher C represents a traditional type of teacher. AlI ot 

them are stronql y commi tted ta the prot ess ion. 'l'he t ourth 

teacher was dlvided bet~een her teachinq duties and cla~swork 

at the university; she demonstrated characteristics ot both 

the New School and traditlonal pedaqoqy. 

The First-grade Curriculum in th~~ate Thirtie~ 
and Early EigQties 

The core curriculum of the f irst qrade of elementary 

education has traditionally been the technical mastery ot 

readinq and wrltinq a simple text, and of basic arlthmetic . 

The primary school curriculum incl udes seven sub iects 
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presented titty years aqo in the tOllowinq order: mathematics, 

Portuquese, soclal studies, values and CiVICS, SCIence, 

drawinq and applied Llrts, Llnd music (Revista do Ensino, 

December 19J,):28~). This currIculum was introduced in 1939 

and its obiectlves ha~e essentially not been chanqed since. 

Values and civics to be tauqht from the first ta the 

third qrade included: (a) love for tamily; (b) obedience, 

which meant participatIon in class actlvitles as opposed to 

passivlty and constrained silence: (c) qenerosity; (d) 

truthfulness; (e) order, observinq the proper times for 

sleepInq, ',vakinq up, playinq and studyinq; (f) respect for 

the riqhts ot others; (q) qood manners; and (h) responsibility 

t or the maIntenance of heal th and lndi vidual safety. The 

Portuquese proqram, WhlCh is the fecus of this research, was 

based on qeneral and specif lC obiecti ves which considered 

lanquaqe to be instrumental ln social communication as weIL 

as moral education. students were to acquire mastery of the 

initial mechanics of readin~, skills in silent readinq and 

oral readinq, a capacity to represent letters in isolation or 

in words, Skills in uSlnq punctuation. At the end of the 

first year, studAnts should be able to compose two consecutive 

sentences about a subject related ta their experience, and 

write the name and address of the school. The orqanization 

and sequence ot the Lesson was left up to the teacher. 

Insofar as methods of instruction are concerned, teachers 

were advised to create an environment with mu ch stimulatinq 

readinq material. The pupils themselves should write their 

own primer and the teacher should employ many individual and 

collecti ve qames to present lesson material, practice, and 

reVlew. Composition should be almost exclusively oral, 

orlqinatlnq in situations of interest to children and in 

connection with their other activitles. The teacher should 

let the child speak, respectinq his/her "spontanei ty of 

expression, oriqinali ty of thouqht and personal feelinqs" 
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(Revista do Ensino, December l1J<):~'H;~qB; lUl; lllH). 

In this currIculum one sees tJùth the int lUQnl'(l ut thl~ 

tradi tion.:ll and the New Schoo l, emph~~-; il inq both contpnt ,md 

method. When observinq the tour cL1sses durlnq thE:' 1')8'1 

school ye;lr, it bec.:lme clear that: (.:1) the Ob]ectlVl'S 01 Uw 

curricula set forth by the 193<) deeree W2re imbedded ln tlw 

teachers' practices; (b) teaehl nq of fJortuqupse L 1 ter~cy W,l~~ 

qiven precedence over the teaehinq ot other sUbjects and (c) 

there was mueh vûr: iation amonq teacheL~-; 1 n how they LlUqllt 

literaey skills. 

The four teachers aIL emphaslzed that the prlmary 

ob;ective of instruction in the first qrade was to tr~nstorm 

the illiterate to literate by the end of the .:lcademic year. 

Their aim was to te.:lch two ot the three RiS - rcad inq and 

writinq; arithmetic was qlven less emphasis nt the school. 

Teacher A considered "everythinq relevant" in the tlrst

qrade curriculum and ranked the sub;ects .:lS toLlows: t lr~t, 

communication and expression, s8cond, mathematles, "bee<luse 

many (pupilS) do not complete elementary school and these two 

subiects are the ski Ils that they will need ta surv i ve"; in 

third place civics, social studies, rellLJlouS education, 

physical education and the arts. 

Teacher B, after "readlnq and wr i tinq, Il ranked reilGOnj n4; 

creativity; countinq; soclal sciences ("aspects that retor tu 

their world"); natural sciences ("experiences close ta thorn"); 

and rel iqion (" love and comprehension"). 

Teacher C put the sub;ects ln the t 01 1 0'.'" i nq order- of 

importance: readinq and wr i tlnq, mathematics, soc i al stud i e~; 

and natural sciences. She did not teach reliqlon, as she telt 

she did not have the ability ta do so. 

Teacher D, after "readinq and '/Ir i t inq , " consid8r<~d 
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hyqlene; reliqlon ln thlrd place ("to develop a Iittle 

humanity ln them Since they don't know how to make triends"); 

and mathematlcs ln tourth. Teacher 0 lett mathematics for the 

second semester, explalnlnq that ta this sublect her puplls 

brauqht a qood deal ot experlence dealinq with maney, ~orklnq 

as shoeshir.e rJoys and bllylnq qroceries tor the famlly. 

Whl le only Tcacher A referred ta the whole currlculum 3S 

relevant, aIL teachers vlewed readlnq and writlnq as the main 

sub ject matter. Teachers A, Band C put mathematics in second 

place; Teacher D ranked hyqiene second and mathematics fourth 

utter reliqion. Teacher B was the only one to refer to the 

develapment of hiqh level coqnltive Skills as an obiective of 

instruction. 

As descrlbed earlier, the qrade one curriculum was to be 

structured by "tlctl VI ty," accordlnq ta qovernment requlation. 

In 191~ (Conselho Federal de Educaçao, Parecer No. 4833), this 

concept was detlned as follows: 

ActiviLy, as a curricular cateqory, is a forro 
of orqanization WhlCh utilizes th~ needs, problems 
and interests of the pupils as the basis for 
selectIon, orientation and eV31uation of the 
experier.ces of learninq needs, interests and 
problerns which must oriqlnate in the areas of 
personal Ilfe, in immediate personal relations, in 
soclal and Cl vic relations and in economic 
relat~ons, which are the sources of selection. 

The defined curriculum established as a national 

directive the openness of subiects inteqrated into an 

activity. Teacher A applied the principles of this 

curriculum, inteqratinq contents around one activity. For 

i m,tance, when practisinq the phonerne 5 (as in "sapo," Table 

24 in Appendix) she introduced the word "sapata," which is a 

familiar children's qame and involves countinq from one ta 

ten. The chlldren played the qarne inside the classroorn, 

writinq the nurnbers on the floor as weIl as the word "sapata." 

They suqqested other words which beqin with sand did 

different wrltlnq exercises practislnq the syllabic patterns, 
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.. sa, se, si, S 0, su. Il l n th l S \\';] Y Te ~ che r A use ri t Il (' q ,1111(' ,l'; 

the interestlnq aeti v i ty cornrn;]nd lnq the se Il'l't Ion ,lnd 

orqani zat lon ot contents: re.:Jd lnq ~1nd wr 1 t 1 nq, 11l,lt hPlll,1 t Il''', 

and physlcal educatlon. Contents were wedkly l'1,lS~;lt lpd ln 

the Bernstein sense (107~). 

Teachers A .:md U 1 n.s i sted on the Ldei1 ot ,1 wp,lkf't' 

classitlcLltlon ot contents ("qlobal12:1tiun"). 'l'ccll'her A m~f'd 

activlties wltilln the cl.:lssroom, jUrnplnq rope, tor lnst,lnCl', 

as well as many qames ln the schooi Y.:lrd wl1lch '.vere 1 nked tu 

the 11 teracy process. l'eacher B ta l ked w 1. th tH' r pup 1 1 ~'. , 

connectlnq the children's experiences comrnullll' .. ted to Iwr' 

throuqh oral expression or 'lraw Inqs w 1 th 11er tcach 1 n4 0 t 

literacy. Teachers C and D tollowed the tt';]dltional W:1y nI 

separatlnq contents; Te.:lcher lJ reached the extreme ~I 1 eav 1 nq 

arithmetic ta be tauqht durinq the second seMcster. 

Turninq frorn an examlnation of upennessjclosure nt 

contents, one may ask how the 

curriculum is weLlkly trarned 

curr 1 CU l um WLlS 

ln BLlSLl 

tramed. A 

Berns te 1 n"~ 

conceptualization ' .... hen "stùft and puplls" hùve sorne control 

of the selection of sublect matter (1Y/'):84). ln the case ot 

pupils attendinq t irst-qrade c LLlsses, one C<1n obsf:~rve 1 t the 

teachers considered the pupi ls' expcr lences ln such ~;c i 0ct ion. 

Let us, f irst, examine i r the teùchers or tho 1 r 

representatives participated in detlninq the SCOpf~ of 

instruction. In fact, at the beqinninq ot thp- l(HW'~; th0 

Deleqation of Education summoned teachers w l th trlll ni nq 1 n 

the var ious subiect areas to meet and dp-t i ne the top 1 C~-~ to 1J(~ 

dealt wlth in the first to fltth gracks 'l'e<1cher A hcld 

participated in the qroup on rnathematics. She (~om;\(lAred dll 

subiects and topies in the school curricula to he ohllqatory 

for the children, and saw that It ~as her responsihll lty to 

teach them. ln contrast t 'l'eacher B cons Idereù thf~ core 

curriculum ta be tao demandinq and, thus, te be il menu from 

which to choose. She discarded tapies she deClùeù ',Jere net 
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meanInqtul to the chlldren. In this sense, her own iudqment 

ot the relevance of Lesson topics WaS more lmportant to her 

than that of the prescrlptions of the Delegatlon. reachers 

C and D .)1so ùdapted the curr lcula to their classes. Teacher 

D noted ln thls connection th.)t "(the currIculum) cornes trom 

dbove .)s does everythi nq e1se, constructed by persons on 

committees ~ho don't know our cl.)ssrooms, who wouldn't have 

the ri4ht to qlve an oplnlon Since, ln sorne cases, they have 

never taught a c lass. " ln both Teacher C and D' s 

understandlnq, the currIculum was strongly framed. For 

Teocher A, the curriculum selectIon was weakly [ramed, since 

she had particlpated in designinq It. Teacher B felt free to 

transform the minimum contents coming from the Deleqation of 

EducatIon, considerinq this change as part of her role as a 

teacher: she did not refer to the LIst of contents selected 

by the educational bureaucracy as an imposition from above. 

Was the currIculum content we.)kly framed, however, 

considerinq pupils? Was the pupIls' everyday life taken into 

consideration in the selection of contents? Here we are 

quided by Paulo Freire, whose nlethod of teachinq literacy 

cent ers on the pupils' vocabulary, ideas .)nd values. In this 

context, key-words uti Il zed by each teacher in the 

presentation of sound-syrnbol correspondences were examined in 

terms of their siqnificanee to lower-elass ehildren. 

Teachers A, Band 0 utilized primers to broaden the 

chi Idren' s readinq experienee. l obsprved, hm.;e-ver, that 

Teacher A provided a selection of words at the beginninq of 

the school year (March-May), which used terms more relevant 

to pupils' lives than the on es in the primer. She used words 

indicating members of the family, instead of those referrinq 

ta an lmal s, when praetisinq the consonants v, m, and p: 

"vov6, Il "mamae" and "papai" (Grandma, Mommy and Daddy) instead 

of "vaca," "maeaco" and "pata If (eow, monkey and duek). "Baia" 

and "faea" (baIL and knife), rather than "baleia lf and "fada" 
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(whale and fairy) were key-words tor the ccnson~nts b ~nd t. 

She used every opportunl ty ta show concern, m~lk i nq su t"e th.) t 

the pupi ls understood her own spAech. \-Jhen 1 nt roduç l nq .\ tww 

ward she used It in dlfterent contexts, ~nd employed synonyms 

ta make it siqnlticant ta them. 

Teacher B called élttentlon to the Ilmlted exper"ience 01 

these children élnd its consequence ln the development al the 

curriculum. She talked .:l qrcat deal with the chlldr'en: "1 

have to see what places they have éliready V1Sltl'd \outsldc 

the sIum). l have pupils who have never 1ett the sLum. And 

1 don/t know up ta what pOInt books Céln heip to expand thelr 

horizons. Il She saw the need ot beqinnlnq tram the chlldren/s 

warld "here and now," and then enrlchlnq thelr expet"tence Llnd, 

iI" this way, their vocabulary. For instance, "art qilllery" 

would be meaninqful only if students héld been ta see one. ~he 

critic1.zed sixth-qrade classes at the school, where the pupi Ls 

could locate forelqn countrles on the map but (Hel not know 

where Brazil was. Teacher B also discussed the ditficultles 

children dwellinq in the sIum had in transtorminq the spoken 

lanquaqe into 'Alri tinq l "because when they hc.lve to wr i te 

differently from the way they speak, the meélninq chanqes tor 

them." 

Teacher C was also aware of her own speech in qood 

communication with the children, and reported thc.lt many times 

her criterion for selectinq lesson topics was meaninqtulness 

to the pupils: the key-words should refer to thel.r experlf~nce. 

Thouqh Teacher 0 d ld not ta lk about the prob 1 em ot 

communication y, -'- th the Iower c lasses due to dit t erences ot 

speech and experlence between teachers and pupils. She nlways 

corrected a mispronounced ward immediate1y WhlCh, at times, 

exposed the pupll to r1.dicule. 

Thus, cansiderinq pupils, one can say that thn currlculum 

selection was weakly framed, as most of their teachers took 

their experience and vocabulary into consideration in the 
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process ot teùchlnq llter3cy. 

The tour teilehers '...:orked l ndependent l y of one another: 

they had no tlme to exehanqe ideas 3bout cl~sswork. The only 

task they pertormed as a qroup ',.;as the selectIon ot lesson 

tapies, which IncluJed planninq what was to be covered durinq 

each markinq perlod. This did not alw.1ys follow the te',.J 

qUldellnes 8stablished by the schooL. 

[n C iass A, instructIon in the elements of readinq was 

in phases. The tirst 1nvolved the child's adaptatIon to the 

class, to the teacher, and to the school. Teacher A said that 

"the cl ass lS not the same evep ',.;hen one pupll is new": i t 

must adiust itselt to the new pupil ln the same way the 

arrlvlnq child must adiust him/herselt to the class. Teacher 

A's work ot preparlnq her class to welcome Pupil 7 durlnq the 

second semester showed what acceptancE' of the recentl y-arr i ved 

child meant to her. 

The second phase facused on developinq readiness for 

literacy, durlnq WhlCh the children were evaluated on their 

attentlon, visual and aUditory discrimination, in preparatIon 

for the process of teachinq li teracy which was the third 

phase. 

Literacy beqlns with the presentaticn of 
vowels, one by one ... vowels in capital and lower
case letters, qiv1ng the sound and relatinq it with 
an oblect which has that vowel sound ... audi tory 
discrimination of the sound at the beqinninq, at the 
end, or ln the middle of a word ... visual 
discrimInatIon too. 

Havinq learned the vowels, there cornes the 
moment of loininq two vowels to form the sound of 
one syllable or even the name of somethinq: for 
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lnstance 1 the '",oni "eu" (l). l cl b'ays use COnl'!-ete 
e1ements ftrst before o'qll1111nq rp,Hilnq ,mL! 
· ... rltinq. 

Then l '.Ne qo ta , .. :ords, present 1 nq tl1l'> 1 t-st 
consonant '.vhlCh qener;:llly IS tlle v bl'l'clU~>t' (ln tlw 
Portuquese lanqu~lqe) one can t orm short words 1 1 he 
"ovo" (eqq), "UV.J." ((lrape), t"eterrlnq tl) tl11nqs ttl,lt 
everybody knows 3nd C3n ('3S 1 1 Y lTIaster. Also "l~V,l" 
and" rvo", the (proper naPles 0 t h'y'poth(~t ll'al) lIt t 1 e 
fr1.ends. l .11so presents ,1cttOn: "VIU" \~;ee), 
"V;:\l" (qoes), "vive" (lives). lna tewd,lys tl1ey 
can make sentences wlth voweLs i1nd the letter. 

And, E rom then on 1 the prol:ess 1 s,II WLlys the 
same, chanq inq the consonant: 1 le,IV l nq the most 
dlfficult ones Lh, nh and ch tor the second 
semester, Llnd at the end üt the yeur pr 1 pl, 
bl ... But the Chllct masters the process (of readlnq 
syllables) riqht at the beqlnnlnq ... You see that 
teaching literacy is not maqic. 

l ' , 

From April to July consonants were tauqht dt il rate ot 

four to six per month. Teacher A worked three da ys wlth the 

consonant v and vowels, before presentlnq the next consonant. 

October was the month in wh leh she presented the qreaU~st 

number of patterns; she tauqht seventeen ami comp 1 eted 

presentation of consonants and consonant.J.l qroups. :jh(-~ 

provided conslderable repetltion of the same pattern ln 

different sltuations - qames, oral .J.nd wrltten actlvities -

in order for the pupils to master literncy. 

Readinq was emphasized above aIl; less attention W<lS pa Id 

~o writinq. Words and texts appeared everywhere ln CldSS, ln 

the usua l places - b lackbodrd, posters, on the wall s - but 

aiso on siqns hanqinq on puplls' backs or wrltten wlth chalk 

on the flaar. She summarlzed the method ,15 tollows: 

The accent 1S on readlng. Once chlidren have 
a qood command or readlnq, wrltlnq cornes 
automatically. But i.t 1S not r1gid. rt you teel 
the pupil wants to wrlte as weil he can but he lS 

not forced to. 

The method lust described was based on üorman and /lu 1 no, 

who consider that '.Nrltlnq 1S a more dlftlcult task thiln l:~ 

readinq speciall y tor children wi th psychomotor problems . 
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Tedcher A hilÙ leilrned this method the prevlous ye'::lr ln 3n In

serVlce tril1n1nq course tor tirst-qrade teachers ~hile worklnq 

wlth classes ot repe~ters. feacher A telt that read1nq 1S ln 

tact eilSler than ',o.lrltlnq, "slnce nlnetv percent ot the 

chlldren \.1nd .10t only the 10',..,.. learners) '..:ere cé1pavle ot 

readinq il text correct!v but ffilssed che ~ords they had read 

when cJolnq il dlctatlon." 

On the thlrd day ot class ShH led the pupils ta 1dentlty 

what they could r8ild tram il newspaper. Althouqh thlS 

l nvestlqa tor' S observat Ions showed that the ch lldren were 

alreildy ·..,.ntlnq trom March ,)',1 on (the nlnth day of class), the 

emphils lS on read lnq was m~ll nt':llned. 'l'eacher A stated: 

In the beqinnlnq readlnq WilS everythlnq; atter 
that l worked ln il parallel way with readlnq and 
writinq. My puplls ~ere able to do lt. Uthers t3ke 
almost two years to becorne li te rate uSlnq thlS 
method. 

Teacher A tauqht lanquaqe arts at the beqlnnlnq of the 

school day and after recess, every other day, she tauqht 

arithmetlc or social studies, inteqratlnq these sublects wlth 

teachlnq literacy Skills. Physical education also carne aft~r 

recess and, tinally, homework was asslqned - "not a qn:!at 

deal"-but enouqh to make the student's f3rnlly aware of the 

schoolwork. 

Teacher A Informed the pupils of the crlterla for 

evaluatlon she used sa that they could in.prove their 

performance. She put sped al ernphasis on the audi tory and 

visual discrlmlnatlon of sounds. There were tew days before 

September on WhlCh she dld not listen ta each pupiI's readinq, 

to be certain of each child's rnastery of the patterns she had 

presented. After Septernber, each pupil asked a classmate ta 

listen ta hls/her readinq; this freed Teacher A to work rnor8 

closely wlth weaker puplls. "But," she added, "you have to 

continue ta listen to the readinq of those who are doinq weIL, 

because they still need the teacher's encouraqernent." 
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Mùny ot the '"rltt('n t3.sks ,,'en? ~'ot-rel'tt>d un tth' 

blackboard but feach2r A looked Zlt the t>xen'tse:o; ll'UPlt'd ln 

notebooks), "",hether home'.\'ork or L' l ,lss'w'ork. tu be l'Pl t,II n t hl-'V 

were correct. lt the pupll Jid not tlnlsh the homework ~ht> 

asked hlm.her to do lt ln cLass. 

rhe tlrst-qr~de teacher never 
Slt at her desk Ln the classroom. 
a qood teùcher she has to wal k 
students' penmanshlp, ~eelnq Lf 
orqanized, etc. 

h,lS the rI qht tu 
ln ot"der to bl' 

,1 round l'th~l' k 1 nq 
thelr \",ork IS 

At the beq I nni nq 0 f thè ,lcadem te y(.-~ar she ev,ll Utl tl~d 

pupils on the basi s ot lilctatlons ot t Ive or ten wonis tlut 

she did not asslqn qrades. Only when the Chlld telt contld0nt 

in succeedlnq '..,]el'e the lllctilt Ions qraded. Any error W,l:'; 

cornpletely erased and the correct tQrrn wrltten by the tp~('her 

in its place, ta avold memorizatlon ot both torms: 

l work ta prevent chlldren's neqatlve crltlcism 
of one another. They ,ire aWllre ut the otl1ers' 
mlstakes but lllso know thllt someone who toùay 1 S 

behlnd 1S gOlnq to lmprove and tomorrow may qet ~ 

better qrade. 

For Teacher A speed was important, but the t,)sk. d l~>o th1l1 

to be well-done, the symbols leqlbly wrltten, or oth(~rwl:~p 

erased. She always explalned that neatness WllS ~ rpqulrement 

they could carry over lnto thelr lives. Never"the l ess, 'l'edcher 

À stimulated the pupil te put sornethlnq ot hlm~elt ln the work 

done, valuinq "creativlty." As she stLlted: 

1 am constantly tryinq to know it (a ChlldJ 
did 1 t in the t:' lqht way, always. Ft t'st qrllders Il kc 
havlng their werk seen by the teacher. Sornetlmes 
the y don't trust their classmate's correction. l'hey 
trust the teacher's. [always corrected {'upll IO'~; 

work because someone else could have mL1de tun nt hlS 
mistakes, and l wanted to llVOld this; ~uplls 
respected each other. 

There was onl y one case ot nonpromotion, Pup 1 1 1 (}. 

Teacher A explained: 

That Chlld didn't react to the wondertul method 
that worked with the rest of the class. l observcd 
in his drawinqs that he paid a lot ot attentIon ta 



• 

• 

'leta 11 ,uv!, '~o, he f:llljht hf--' re3ched li,/ ..1 nt:>thod 
,.;h 1 ch '11 ves d~ta 11 s , L l ke the :tl phabet 1(: • t ven 
today he <-;1'1',: "t-a t-L" !Ie nO\/es trom th(~ 
deLlll to the '...;hole. fie re,lds letter bv letter and 
'lot hdsn 1 t tot,) il '1 nastereu th(~ process yet. He 
';d'/~; lit - a - te:1." [ tt:>ll hlrn, "Vou hùve to SLly 
( ) n l '{ t h ~ ~-; () und t cl n 1 1 the a." . ' 0 , 1 non e t: a y 0 r 
dnother, 'N l th 'xper L(~nCe, you (the tellcher) reach 
the pupll. Y'JU hdVf:> ta t eel the pUpl i, to observe 
ho''''; hp · .... or).;..:', hest ... vl~u,.llly or by auultory means. 
l'he tPéH 'he r l ,~ cl rpsca rche r , ':U1 etern.::l1 
r0~earcher ... t?Jery yeùr i) Chlid lS dltterent. 
l'Oddy tle 1 l'up il li) 1 lioes the S~lme tasks the others 
do, rJut dt cl '-;10\,e pdce. HlS clclssmates élre happy 
tor hlm ' ... hpn he relds correctlv, .,:hlCh lS Import,::mt 
to hlm. 

'['e,Icher A tJe'-lé.1n to :1!Jply tnls method wlth Pupll 10 on Auqust 

."J, the 1 1 L th day ot cl ,1SS. As he ' ... 3S not able ta keep up 

wlth the rest ot the class by December, Teacher A helped hlm 

unl~erstand that he need(~d more tlme to learn the basics of 

llteracy. 

'l'eilçQ~I" 13. 

'l'eact1er (j contrasted her teach lnq ''''; l th the "typlcal Il 

approach whpn chlLdren Slt ln rows copylnq tram the blQckboard 

wlth thelr mouths shut. The teacher dld not 3sk how the pupil 

sol ved the prob lenl. l t the exerc Ise iS cnrrect, the "typlcal" 

teacher puts 3 check ln the notebook and that is aIl. "I am 

tot311y .1qalnst thlS!" sa Id l'eacher B. 

Teacher B qave a qreat deal ot Importance ta knowinq the 

Chlld's needs: 

., .how he 15, the lllftlcuitles he has, ho''''; he 
expresses hlmselt throu4h words and drawlnqs, 
thcough everythl.nq hE' does. The pupil cornes and 
presents the work ta me. Durlnq qames l know who 
p.lys attentlon. l know the one l need ta tell the 
same thlnq ta tour tlmes, ~ho beqlns to work qUlckly 
dnd who Lioesn 1 t. l thlnk that the preparatory 
perlod 15 a moment of encounter between teacher 3nd 
pupll, becomlnq prepared tor more serlOUS work. 

The t lrst marklnq perlod '"as the most dltflcult, "because 



• 

• 

mcthod .... 1 t.h the '.,.ly th,' 

te.lchers tl:\d u::-~u,ll1\,' .d'rkt',j: 

tud"'nt~' 

.... \.l,t l t) 1 t't" 'l f\ 

perCèl'v'l' tt"J,lt tne ~'ur:l:, ,I!t' .l''lll·t.'l'lt'd t,· 
the te,1chet- !-Jutt lrhl "ol"is ,m tht) l'[ ll'U ll.ll l, : ",Id 111'1 

tor them; tht-)y l'OP\' ,lnd th.lt ,'opy :-Lly:, t th l '. ,!l',ld 
1 n the notehoo l,. NoLl('dy 1 tilt:> t~'.I,'t1l-'t 1 l ,ko,: ", ,'l'Il' 

he r e, s h 0 W ;'1 eth 1 s; ... h II ' t1 d r' :\ ... ' 1 TI q ',.; t) Ll l ,1 'y' , 'LI Il ' t l \f 

thls '"orrl '1\ )1': 11('hol'~;p 'TH' ',"'l'ri Ifld 111.\," 

"Choose" lé; tnE"' most dlttl,'ult ttl1lhl; tIlt'\' dt\' nllt 

<lccustcmed tù '-..:110,' :.1'1 lnytl1ln'l. ',) It l', t th' 1'\(" t 

,httlcult perloc1. Attpr th.\t puplls f\t10' ... ttlt~y .II't' 

qOlrq to h,l'/f? th~ upportunlt'y' tu ,'IHh;:-~t> ,)tllf:·r tlr\t' " 
<lnd the \<Jork Just t l OWS • 

lt Id,' 

The seconri l'hlrkltll1 petlUli ' ... ent ",1 Ilttlt.· l'etter" ,Inti tllP 

thlrd ,:md tourth ·,.;ece the lJest - "the pU!-J11 LII h.'-; to ','(111 d1l'n 

betore he · .... 3S ,1sh:.1med; f)e spe:ü,s even more ttL\t1 np(,p~~~.dr y; tH' 

becomes your trlenJ.." 

The process ot teach lnq 11 ter,lCY Ll~~l)d l'y 1 t>dl'tH'I- Il ' .... d'; 

baseù on the Hetodo Misto de Altabetu:açao (';llvI pt- .11., nI) 

délte), known as the "Method ot the IttlC' Hel'." A 'tory, 

seven choJpters ln l~~nqth, ',';-1::-; told to th" l'tlll ,lr'nt1. In ~t1l,'tl 

the sounds of the P0rtuquese l.lnquùqp .-Jet"(> .\'.';(l\' \ Itpd .... 1 th 

the letters ot the ;) l ph<:lbet. 

poster wlth the respective letter and ,\ drd ... lnq ut ,It! ollllflldi 

or oblect ' . .;hose conl'ept lnLtlclted "lth th,lt ;()IH1rj ln 'ur',I';" 

script. 

l'eacher B ma l nt3 l ned the sequenl' 1 nq <J! 

followed ln tt~e Metodo Misto. Atter tilt' 'IU"P!'; d, U, l, e, 

0, and the vocallc qroup~~ - au, al, ai, Ul '.hp IntrrJdu('pd t'hp 

first consonant, v, ,,'hlch ... '.:15 ,\S'-;ocldted .,'lth th" "or'j "·/.J'~,l 

Iume" (flretLy)", and worked tor nlne da'l'-; Nltrl tlH! ',()un,j v. 

The consonants · .... ere tauqht oJt Cl rClte ot t'NO tfl 

up to July. Fron Auqust to CJctùber (th(: th \ r ri md rk 1 nq !J('Y 1 rJrl 

and beqlnning ot the tourth) the number <)f np..: [).jtt'·rn', 

increased 1 the peak be lnq 1 n August 'N l th th l rtE!(!n nl.~ .... ',uun'j' .. 
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Teacher B evaluated the positive aspects of her method 

as follows: 

To me thlS method lS not only audltory; it is 
even physicai, because at the moment l say the sound 
and the Child says the sound ta me, he moves ~ part 
ot hlS body, tanque, teeth, throat, mouth, llpS, 
facial expn'SS10n, doesn't he'? SA l say that it 
(the method) lS more physJcal than audltory. This 
is the wdy l tound to show the pupll: "When l say 
a word l move somethlnCj ln myselt." 

[t l on 1 y sa id the sound l1ke thlS "sss, Il maybe 
someone wou id not Lear. But 1 t l qo there and ask 
how he makes th1S sound, which part of hjs mouth the 
sound touches, the teeth, the ttn oat ... Don' t Vou 
think it 1S eaS1er tor hlm? Feel1ng the oriqln of 
the sound, how l t' s produced, i t' s impossIble to 
iqnore It and not relate it to the symbol. 

She also emphasized tt"l:.:! importance of the "colourful, 

beaut itu 1 

symbols 

and exci tlnq" 

to chilàren who 

classroom posters 

have had poor 

presentinq the 

visual wr i tten 

experienC'es at home: I1They don' t even look at books, or 

newspapers!" Thus, she used the chlldren' s awareness of thei r 

own bodies when enunciatinq the sound, enticed by colourful 

drawlnqs with the sound-symbol correspondence. The teacher 

did not read a sy llable ("va," for instance); the chi Id read 

the sound v and loined it with vowel a, formlnq it ("va"). 

l put toqether the physjcal expression of the 
sound, the he3rInq of the sound, the visualization 
ot the sound (the letter) and the formation of a 
thousand words WhlCh con~ain the sound. They tell 
me (the words), l never suqgest the words to them. 
Even American words such as "Spectreman", from 
tele""ision, appeared. They found the sy llable "tre" 
in that word. And l dld not throw the word out 
because it was Enqlish and not Portuquese. l wrote 
it down on the blackboard. ~he Chlld brouqht it to 
me. 

l introduced the sound v: then we worked this 
sound, plus vowels, in every word we could: "uva" 
(qrape), "ave" (bird); "ovo" (egq), or ln actions 
like "voa" (f118s), "viu" (saw). They never put 
toqether letters we had not previously seen. Beinq 
in school for so many years this is interestinq, 
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because they must know other letters! 

She was aware of the interterence ot pupils' absences as weil 

as her own in the process ot becominq literate: 

If l am absent when a new symbol IS to be 
qiven, l interrupt the sequence. Why do l come to 
class ho~-se and sick? Because 1 cannot interrupt 
this work WhlCh is mine and thelrs. How am l qoi nq 
to ask someone to corne élnd q l ve the symbo l v ta 
them? 

Teacher B lett a detailed lesson plan ta be tauqht by a 

cOlleaque when she needed to be absent, sa that the children 

would feel secure. Many tlmes, however, nobody qave that 

class and the puplls were dlstributed amonq the other tirst

qrade classes. When Teacher B returned, it wns ditficult to 

win back their attention. The pupils told her that the other 

teachers had not wanted thern and they had p layed in the 

schoolyard. 

During the first period of every day Te~cher B presentej 

a new topic: a symbol, an arithmetic problem, or a reVlew ot 

symbols. She always provided opportunities tor readlnq ln the 

way the child wanted, whether sitting or standlnq up, 1 rom the 

blackboard or his/her notebook, to the tedcher, or to a 

classmate. After thlS, games and homework and other 

activities were assigned. The homework had a part chosen by 

the child. Her pupils, alonq with Teacher A's, ùid not 

receive any help with their homework trom parents. 

Teacher B was critical of the quantJticatlon ot human 

potential in qeneral, and the ABC TLSt dS the method ot 

organizing clas~es of new pupils at the school, more 

specifically: 

A test shows me where the Chl1d i5 at that 
exact moment and not the potentinl that the child 
is qoinq to develop. There are children wlth very 
low scores (on the ABC Test) who become jlter~te. 
Why? Recause they have potential that the test 
doesn't show. 

Teacher B brought up the case of pupi l 2), the q i r l 

considered by the psycholoqy serVIce as beinq tive years old 
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mentally, as eV1dence of the low predictive power of tests. 

Pupil 23, who was qiven the chance to continue attendinq Class 

13, "was readinq and 'Nritinq better than anybody e1se." 

Teacher B had the same position aqainst quanti f lcation of 

pupils' performance and favoured dally observation: 

What does it mean that this child qot seventy 
percent on the dictatlon'? The naked number says 
nothinq. What interests me 1S why he made those 
mistakes. Was it because he didn't hear or because 
he didn't recoqnlze the syllables? 

l have to se~ the pupll' s performC:lnce as a 
whole, how he naturally is at h1S daily work. l 
thlnk a descriptive evaluatlon is better than a 
qrade which says nothlnq. 

She found It very difficult to detect if the "weaker 

pupils" - such as pupil 27 had or had not mastered a certain 

symbol. They eould write the v in the word "vaca" (cow) 

correetly because they had memorized it but they missed the 

same symbol ln the ward "vaqa-lume" (firefly). She placed 

qreater emphasis on the teacher' s dai l y indi vidual observation 

ot readin~ and writinq than on the tinal eV3Juation. 

l know each one' s di ff ieul ties because l li sten 
to their readinq ail the bme. l know him better 
than he knows himself. l even know which 'JJord he 
is qoinq to miss on the composition. It is not 
anythinq planned, It is even uneonscious. It is part 
of aIL that process of lookinq at the pupiJ, seeinq 
what he's doLnq, learninq what he didn't learn, what 
he needs to learn most ... And l rarel y make a mistake 
(in my evaluation of puplls). 

For Teacher B, speed was not important, but the correct 

completion of a task WilS: and she had a special way of 

attaining this qoal: 

1 do not correct the pupils' notebooks. l make 
the pupils identify their own mistakes. And l think 
that when l do this l lead them to pay more 
attentIon when they do a task. l do not write with 
my pen over their writinq. No. l show them that 
the letter i5 not written aceording to the pattern, 
that they have to erase it and do it aqain. If l 
corrected them, they wouldn't even see the mistake: 
they would only see my crossinq out, not knowing 
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what it was. The way 1 correct tasks takes lonqer 
but ... (it is more etficient). 

It is tir inq. They correct themse l ve~.., t rom 
the blackboard, the primer, wherever thp word 
appears. l i1m there to help. If they write lt 
correctly the second time l tell tt1em "riqht!" as 
if it were the first time, even the third time. 
Ànd for them it has the same value. lt 15 ~ sDcred, 
marvellous thinq for them (to receive thp teacher's 
praise) . 

1 III 

Teacher B paid a qood deai of attention to extremel y qu iet 

pupi ls: "The type like pupil 2 J who in the beq Inninq d.ld not 

react ... That made me desperate!" In contrast to Te.::tcher A, 

who resorted to a second approdch to teach llteracy to pupil 

10, Teacher B did not attempt to reach pupils 24 and 27 ln a 

similar way; both remained ill.lterate (see Chapter VIII). 

Teacher C 

Language arts inst~uction in Class C was divided into 

two phase~, the first of which was termed 

Teacher C never specified readiness tor 

"readiness." 

what. She 

acknowledqed that these children were "somehow underprivileqed 

belnq unprepared for readinq and writinq. 

Teacher A emphasized developinq skills ot readinq and 

oral comprehension f irst, using a variety ot acti vi ti es. 

Teacher B worked with the enunciation of sounds associated 

wi th a story in which characters appeared on colourful 

posters. Teacher C, in contr~st, used a conventional 

approach. Small cards with drawinqs of animaIs, toys or other 

objects that were siqnificant to the child were employed. The 

drawinqs represented words beqinninq wi th the sound beinq 

tauqht, and presenting the capItal and lower-case lettcrs. 

She made use ot individuai readinq, as did 'l'eachers A and R, 

but also asked students to read aloud as a c:lass. This 

practice was cri tici zed by Teacher B . Teacher C's pupils 

spent most of their time copying from the blackboard or tram 
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mimeoqrnphed pélqes and 'l'eacher r:. spent r:1uch of her tlme 

maintainlnq arder ln class. While Teacher A used a prlmer and 

supplementary readlnq, and Teacher B used dltferent prlrners 

Wl th those students who f in) shed their school work. TIore 

quickly than others, Teacher C boasted about not uSlnq "any 

book and tollowlnq a 'transformlst' methodoloqy." Every day 

her puplls had a "read and copy" exerClse, the text of 'dhich 

needed ta be studled at home in preparation for a dictation 

the tOllowinq day. 

She clalmed to ',york accordinq to the children's needs 

élnd their chanqe in behaviour: 

l never teach a new word if the previous one 
has not been picked up. And if it has not really 
been picked up, l qo back, doinq extra exercises, 
until they've qot it. l always qo back to the key
word (which Introduces él symbol). 

If l don/t teach all the patterns l'm supposed 
to for one markinq perlod, l qo on teachinq them in 
the followinq one. [reviewed the material usinq 
another way of introducinq (the sounds) in June when 
l was able to qet throuqh to a few pupils. l pre fer 
to qo slower (than the other flrst-qrade teachers) 
and qet somethinq. In any (of the four) rnarkinq 
periodes) l qave aIl the tOplCS, anyway. 

l teach words wlth the same sound which only 
change spellinq all toqether in order for students 
to vlsualize them; for instance, those with ch, 
and x, or z and s with the sound z, workinq fifteen 
days with the more difflcult ones. 

In June Teacher C presented a series ot review classes, 

in an attempt to brlnq those who were behind in the process 

up ta the level of the rest of the class. She worked seven 

to fifteen da ys with the syllabic patterns, dependinq on their 

dpqree of difficulty. From one new pattern in April, two in 

May, three in June and Jul y, six in Auqust and September, 

seven ln October, she iumped to twenty in November, in order 

to qet throuqh aIl of the patterns. 

Teacher C, like her colleaques Teachers A and B, tauqht 

readinq as soon as the children arrived at school each day, 
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thouqh new sounds ' ... :ere not presented systemat ll',lll y dur i nq 

the first periode She dld not worry about other cun"'\culum 

subiects such as ar i thmet ic, l f she d Hi not have t i me to te_wh 

them. Nor did she attempt to l nteqr~1te these sub It'cts 01 

instruct ion. .\ minImum of homework Wl1S q 1. ven mere 1 y rl',Hi 1 nq 

the text tauqht ln class every day. She dld nct want pl1rents 

to assist the children ln dOlnq thelr homework. 'l'e,1cher' C' W<lS 

afraid parents miqht Spf'J 1 out eoch letter (" t - a: t ail ) 

instead of readinq the sy ll::lbic pattern aIL dt once (" t ;1") , 

thu! confusinq the child. 

Teacher C thouqht a minimum ot tests should be qiven. 

She said she evaluated readinq on a daily b<1S1S: 

"indi v Iduall y and often wi th the c lass as a whole which savo,-' 

time." She informed a child about how he/sl1e was doinq, 

immediately after listeninq to his/her readinq, and classmates 

also became aware ot such results, and criticized one ùnother. 

Teacher C encouraqed students to compete for her approval: 

"They 1 isten to their c lassmates' readi nq and i t any ch i l li has 

difficulties, they Insist on sayinq: ,rromorrow 1 will be 

prepared'." Teacher C corrected the wrltten exerClses on the 

blackboard, drawinq the pupils' attention ta words thùt they 

had more difficulty writinq correctly. From tlme tu tlme 

Teacher C collected the puplls' notebaoks and did a "totLlI 

check-up," to ascertain what had not been done proper L y 

correctl y. She did not qrade notebooks, however, but put on 1 y 

a check on each page to avoid parents' compJ (lints. Il It 1 put 

'very qood' in a note book and the ChllJ does not reaJ, the 

parents could see it élS él contradIction." She lustltled thlS 

practice of showinq only that she had "reéld" the notebook as 

unbiased, and it avolded hurti.nq a child 'Nho WélS "doinq 

badly.1I But she gave dictations al.most dall.y, élnd thes(:. 'Nere> 

individually corrected: "I qrade them and give the resuLts 

immediately to each pupil. This is the way to make parents 

conscious of thair child' s standinq in Li tera(;y." 
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'l'eacher C 'N'as cha llenqed b'l a requl ar-s l zed c lass of 

t~enty-seven where there were both rapJd and slow learners: 

There lS onl y one ot us (teachers J ! l dsk 
those who seem to lack Interest to hurry él Little: 
"You are taklnq cl lonq tlme!" l don't torce 
anythlnq on those who are slow by nature. Instead 
of copylnq trom the blackboard, they copy from a 
mimeoqrélphed [Jlece ot paper and follow thelr own 
pace. 

Althouqh Teacher C valued each pupil accordinq to his/her 

possibll] t les 1 observation showed that tlle qroup WhlCh 'N'ùs 

able to follow the tPélcher's presentation "went ahead," and 

the others remalned "stationary." She explalned: 

1 am not qOlnq to hold back the maiority for 
the sake ot a minority. 1 teel satisfied that 1 
helped the malority, ellminatinq those who could 
Interfere with thelr promotIon. 

Nonpromotlon awaited pupils 38, 43, 44, 45, 51 and 58 at 

the end of lY84. The last five students were considered as 

performinq very poorly ln March. On Mély 16 only three boys 

had their readinq llstened to by the teacher. One of them was 

pupil 44. The teacher listened to hlS readinq with extreme 

patience while the rest of the class walked around and talked 

at the tops of their VOlce. In October, Teacher C evaluatea 

them as beinq unable to read, havlnq decided they would have 

to repeat the year. 

On May 31 Teacher C qave out report cards to students' 

parents. Pupll 44' s parents were informed that he was not 

keepinq up wlth the class. Pupll 4]'s mother he~rd that the 

qirl had mastered the vowels, vowel qroups and the consonant 

v but not d, or l (WhiCh had been tauqht early in the month). 

Pupils 45 and 51 were not evaluated because thelr parents did 

not attend the meeting wlth the teacher. Pupils 38 and 58, 

who eventually tailed, were reported as doing weIL. By May 

Teacher C saw these six pupils, 37, 41, 44, 45, 51 and 52, as 

"stuck," addlng that they needed extra help in the mornlnqs, 

which she had already arranqed with another teacher . 
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Exc l udlnq the C.:lse 0 f pup i t j l, ',,"ho ,,'ClS pr-omoted, ,mei plp 1 1 

52, ,,",'ho transfered, the other four were to t)e n't,li npd 1 n 

flrst qrade aqain in lQS4. 

On June l~) TeClcher C llstened to the reM! 1 nq ot t ou rtpPIl 

pupils lncludinq puplls 33. J'), 44, 5l émc1 '1S, clll 01 wtwm hdd 

been considered very weak ln Mnrch, nlthouqh ~t this pOInt 

pupll 58 had not yet been labelled ,'.S "stw.'k." TeClclwr- l: did 

not listen to puplls 42, 43, 4') tlnd 49 (<1lso considered "vpry 

weak"), nor to one other "weak" pupi 1 Clnd ,\noth\:.'r tt)rPt' 

considered "qood. Il Pupii J8 '.-Jas absent. Thus, she 1 1 stened 

to the malorlty of those keepinq up wlth the ClClSS and ta hait 

of those not doinq 50. In the distribution ot her time, she 

favoured those who read well. 

From June 18-27, a perlod ot seven days, 'l'eacher C 

reviewed the consonants v, d, m, l, c, ln an attempt to heLp 

those who were not keeping up with the class come up to the 

level of those who were. On July J, reacher C Intoemed me 

she had done the review, out said that she hlld not qotten 

anywhere with those pupils she htld eVùlutlted tlS "stuck" - '1 l, 

44, 45, and 51. Only pupils J'j, 42 ;:}nd 4Y had Improved. 

1')upil 38 apparently continued to do weil and nothinq WdS ::-~a Id 

about pupils 33 and 58. 

On July 18 aIL pupils had their rcadinq listened to l>y 

Teacher C. Puplls 39 and 49 were keepinq up wlth thnlr 

classmates, and puplls 31 and 42 were belnq brouqht up to that 

level. The teacher took a long tlme teachinq them ' .... hlle 

listening to thelr readlnq, helpinq these two chi Idn~n 

identify the sounds. Four sltuatlons could he ldentltled dS 

to mastery of readlnq ln thlS class: those who had mastered 

aIL patterns; those who needed sorne he 1 pIn recoqn i Z 1 nq 

certain sounds; those who made a hablt ot quessinq; ilnd thosp 

who did not reùd but also dld not guess. Conslderlnq thosp 

who would fail in December, pupil 38 was ln the tlrst group, 

as he read well; pupil 44 was ln the second group, as he rend 
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~lth dltticulty; pupil 51 quessed at words and pupils 43 and 

4') dld not read. The latter was the only child who was not 

q 1 ven the opportunl ty ta read, and Teacher C explained: "She 

wou id not re<ld because, indeed, she can' t read." Pupi 1 58 was 

Llbsent that dny. 

On August 29th pupils 43, 44, 45, 51 and 58 did not have 

thell' re<lùtng listened to. Those beinq brouqht up to the 

level ot the rest of the class on July 18 - pupils JJ, 39, 42, 

élnd 49 - were in the group of fl.tteen 'who received the 

teacher' s 1. nd i vidua 1 attentIon when readinq. The te::l~ner 

seemed to h<lve ab<lndoned hope for the five children who would 

1all. On september 3rd their reading was not listened to 

<lqa in. On1 y pupll J i:l cont inued to be called on to read 

indlvidually. A1thouqh Teacher C did not listen to the 

re<ldlnq ot the others 'Nho would not be promoted, she dld 

correct the dictations of the whole qroup. On August 30th 

pupil 38 scored 35 p8rcent, pupil ')1 recelved a mark of 5 

percent <lnd pupils 43, 44, 4~, and 58's dictations were not 

mùrked "to avoid humi 1 iatinq them." Their grades corresponded 

to "zero" wh i le the mode for the class was 85 percent. 

Nevertheless, two children who would be promoted at the end 

of the year had scored 45 percent, writing nine words out of 

twenty correctly. 

l proposed to Teacher C that a lesson be recorded in 

which she presented the students with a text containinq aIl 

fifteen consonants taught at the end of August. AlI pupils 

except pupils 43, 44, 45, 51 and 58 were called to read. 

Perhaps this was done to maximlze class performance. 

Afterwards, l listened to the reading of the se pupils, as weIl 

as ta pupil 38. Teacher C gave me a second text containinq 

on1y SIX consonants (v, d, l, m, p, and r) and a third 

alternative text with three consonants (v,d, and 1). Pupil 

38 read first the easiest text and then the more ditficult 

one, both ot them quite weIl. Pupils 44, 51 and 58 read the 
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second text, and pup ils 43 élnd 4) the e,18 les t one. \'1h(>n L 

intervie~ed pupll 58's father at home, he reported th~t h1S 

dauqhter had compLalned. 

"The teacher doesn' t pay attent 10n to me; sh€' 
teaches the others but not me." We are not thon .... , 
we don't know it it really is this way. She hl~mes 
the teacher and for thls reason she IS qOlnq to 
study ln "X" (a town ln the inter lor ot R 10 l,rLinde 
do Sul where her grandmother 11 ved) . 1 t she 1~; 
prornotea (to the second qrade) there, we wlll end 
up thinklng that the problem WélS the teacher or that 
she didn' t obey! l don' t know. \-Je know that she 
has interest in learnlnq. The problem 15 that sh€' 
doesn' t read: she doesn' t know the 1 etters and 
doesn't know how to put them toqether to torm the 
least little word. l hope she succeeds because she 
is intell iqent e:1ough but iust needs a chctl1ce. 

In Decernber at the end of the school year, l Intervlewed 

the parents of the other children who tailed ln 1084, except 

the parents of pupil 45. Pupil 38's mother contirrneù that 

Teacher Chad qi ven him extra he l p as Wi1S observed. Ilowever, 

pupil 51' s mother preferred the teùcher he had had the 

previous year better, because "'l'eacher C P..:lIÙ less attention 

to him." Teacher C paid more attent ion to those who knew more 

and let the others iust sit there, includinq her son. unly 

pupil 44's mother attributed her child's tal1ur€' ta hlS l..:lck 

of interest in studylng. Teacher C explzllned pupll 14's 

nonprornotion as a result of "too much physlcal ettort, working 

at night." Of the other five who tailed, Teacher C Stlld: 

1 didn't ... I didn't qec throuqh ta them. 
think they should be in a class where readlness lS 

developed. l think that theirs is not a problem ot 
intelligence, but of readiness and maturity. 

Yes, because vou have ... l don' t li ke to use 
the express ion "very bad" ... You hùve pupi Is 
who ... go ... ahead, puplls who ... need CI tnt ot help 
and pupils who qet stuck. 

Teacher C consldered the possible sol ut ion ot putt ing 

those who "got stuck" in one group, and those who "went ahearl" 

in another qroup, wi th each group tauqht by a ct i t t erent 
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teacher. She even ot tered to work w 1 th the '..:eakest ones, 

returnlng to thelr Initial difficulties in literacy ln order 

to he 1 p them mùster il 11 patterns. 

[)ecember: 

Teacher C concluded in 

In big groups vou cannat qIve students 
indl v idUùl attention. L t' S Impossible. l 1ni tiated 
(the process ot literdcy) three times. If l dldn't 
qet throuqh to them l t' s because they rea 11 y qot 
stuck. 

Al thouqh Teacher 0 a ttended onl y 56 percent of her 

classes, eight repeaters and four new pupils successfully 

completed the tirst grade. Llteracy instructIon began only 

in April. Teacher 0 dld not teach arithmetic untll the second 

semester, however, thus leaving more tlme for language arts 

lnstructlon durinq the flrst semester. While Teachers A and 

B had tauqht JO and 27 letter patterns, respectively and 

Teacher C 15, Teacher D's pupils had learned 29. In 

September, when she was absent, onl y three patterns were 

tauqht versus SlX to eight in the other three classes. Upon 

her return in October, she tduqht an addi tional elghteen 

patterns, thus completinq the syllabus. 

Teacher 0 did not qive any lessons in readinq readiness. 

"Why spend three months preparinq to read and wr i te? Il In 

addition, 'reacher 0 paict Iittie attentIon to followinq the 

timetable for teachinq the syllabus: "If l can, l go ahead, 

lt l cannot, l stay. Il She also Innovated on the sequence of 

patterns tauqht in the prlmers and developed her own: 

1 make use of a pr lmer, because l am of the 
opinion that students become stimulated when they 
have their own books, but l didn't completely follow 
the sequence ln the prImer. (For example) l gave 
the consonant v earlier. And l utilize various 
primers and exercises which l 've written. 'l'he ldeal 
is to prepare a primer accordinq to the class's 
needs. 
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Nevertheless 1 l'e-:icher D , ln l~ontrast tl) ttll' ottwr ttn-t'l' 

teachers, considered 3 strl~t d~ily tlm0t~bl0 very lmport~nt 

to put her pupils' LIves ln arder: 

[ have.:l set tlme tor reeldlnq, dnd n':'ilL'ilnq 
comprehenSlon (trom seven-thlrty) to 11\n8 u'~10~k. 
Then 1 let them qo to the bdthroom, actlvltlE'S c~IL 
for a lot of êlttentlon. Then, they du ,lctlvltlt'S 
such as wrltlnq sentences, sylLlbLe St'pdr,ltlon, 
dlctation, qlvlnq names to dr:lWlnqs, thlnqs llkp 
thlS. 

Atter recess (dur Inq the second semC'ster) Wt' 
always have arlthmetlc untll ten pêlst ~leven. At 
ten past eleven l put the homework on the 
blackboard. And [ do 1 t trI onier so thel t they hùvE' 
a sense of orqani"atlon ln lite. r even requin' 
that aIl exerClses be numbered ln thelr notebooks. 
Have you noticed? 

Sy the end ot October the ciel il Y reéld 1 nLf was bt' 1 nq 

by classwork Involvlnq oral wrltten 

comprehension. At home chey read and copied the readlnq tram 

the primer, doinq other exerClses ln thett:' books, sUt'h ,1S 

naminq the drûwlnq, t i Illnq ln b 1 anks, dtHi order 1 nq wonls 1 n 

a sentence. But accordlnq ta 'l'eùcher U, mo~>t f_lllrents dld nut 

qive any help in homework and sorne compldined about it. 

Teacher D crltlclzed the use ot the ABC 'l'est d~; the 

criterion tor orqanlzinq classes of ncw PUP\ 15 for 1 l r~;t 

qrade, as did Te3.cher R. ln 'l'eacher D's op1ntOn, the te~;t 

measures readiness tor readlnq and wrllinq WhlCh the l'hl Id 

could develop durinq the school yenr. 

chi ldren who recei ved luw scores. 

lt ~-~t:.lqm,ltl?ed thO!-;f! 

Her cldss, WhlCh hdd 

obtained between thlrteen and sixteen pOlnts out ot twenty

four, was eva!uated on May 14 as heteroqeneous ln terms ot 

learninqjabillty. 

Teacher D reterred to the vnrlOUS crlteL-lél thdt thé 

school uscd in the orqanlzatlon of tlrst-qn:lde clds~~A~'; - <lqe, 

attendan('ejnonattendance at klnderqarten, und scorefl on the 

ABC Test. She preterred to observe the chtldren, ln order to 

teach accordinq to the dlttlculties 01 each child. Chlldren 
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'..;h')ulrl be r:ld''';:C;lt 18ri by the teLlcher lnto three uroups - ·,e,.I).., 

medIum, and stronq; ~n thl3 ',,'<Iy she 'dould be 'dùrklnq ln iln 

lntermedlë1te m,lnner tJetw'een the usu.::lL "!".::lme contef't tor the 

'NhoLe CL1SS" dS Nell ,15 meetlnCl lnulVlC.iuél1 needs. ln th15 

tormdt lit List leilrner'3 11 '.")uld help "SIOd" ()nes ;}nd J.t sorne 

pOInt durlnq the year she ',oJoulu be i1ble to hë1ve Li more 

homoqeneous closs. She pOlnted out thclt classes ..:hll:h h.1d 

scored low on the AOC l'est haù 'w'orkeu Wl th read1ness tor 

llteracy tor cl .... hole ye.::lr: ItNobody Céln spend a tull year on 

prepar,.ltlon, ',oJlthout leé1rn1nq anythlnq!" She concluded: IIThe 

Ch11d should be observed ln h1sjht?r entlrety throuqh Intorm.:ll 

conversélt 10n." Dur l nq the 11 terélcy process she t élvoured 

"proqress" evaluùtlon - IItram the tlme the pUpl1 enters tirst 

qrade untll the List dLly ot l'lass." She (Îld not tavour 

hand inq 1 n a report Ci) rd to p..1rents .::l t the end ot each mLlrk lnq 

period: "P.::lrents should be called ln tor conterences 50 they 

become aware ol thelr ch1ldren's proqress, sa that they C.1n 

help th~m, and Ln December the tlnaJ report would be handed 

ln." But she evaLuated the pupILs each marklnq perlod (as ''':ùs 

the practlce dt the schooi) prepar1nq the tests herselt. 

1 ~lways try ta evaluate the pupils by taklnq 
everythlnq tnto conSlderat1on: attItudes, hab1ts, 
ùttendance, homewotk, teldLlùnshlps, 'Nay ot 
speakinq. EvaluatIon tor me 1S cont1nuous thouqh 
tor the school It'S the qrade that counts. You have 
ta develop the pupil ilS a whole persan. 1 beqln 
with llteracy ùnd then ~ork other areas. 

Wh en asked It readlnq wùs llstened ta in qroups or 

indivldualLy Teacher D ans~ered: "lt lS coILect1ve." She 

meant in chorus. [he pup11 s were expected to read every 

slnqle word coplect tram the blackboard or trom the prImer. 

Sorne puplls were called on to read certaIn words whlle copylnq 

to make sure they were, ln f.1ct, read1nq. Ot the tweLve days 

observed, nlne were typical. The other three were: the tlrst 

aùy ot clùss, ù parent-teacher conterence day on Wh1Ch qrade 

reports were handed out, and a test day for the second markinq 
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per ..... od. Of nlne more typlL',11 d,lVS ,)l'le · ... ·,1S u::-;t>d t\)!' 11-;tt't1111'l 

t 0 e <l c h pu P l lis r e a ch n q . 1'e cl ctl e r [), \<, he '1 1 n t t' t' VIt>" e d ,1 t t hl:' 

end ot November, 

llstened ta every ,Lly ,lnci tn,lt ~lnc(' the beqlnnlnq ,1t tt1dt 

month she had been call1nq eClch unt:' tu tWt' des\... t,) t't',ld, 1 n 

preparation tor ortlt relldlnq dUrlnq ttle tln,11 t'XdTIlln,ltlll!\::; ln 

Decernber. 

whole text was read. she eva l u,ltcd the cl d!:>S dS t,) 1 1 ow .. ;: 

h;}\!e.:1 lot ot "syll.:1tJlt: rPddtnq" ln tt1l' 
classroorn. They retld "bo - ne - C,l" l do 1 1 ) . [ 
don' t know how they are <la 1 nq te do on tht." ('X,lll1. 

They haven't plcked up the Mech,lnll'S ,md rtlythrn nt 
readlnq yet, but l belleve tlley '" 1 1 1 1 t th~>y 

practlce every ciay. 

When the students t ln 1 shed the pr 1 mer, they wet-e supp 1 t pd 

''''1 th texts cap led f rom the b l ,H'kboll rd, ·.dl 1 dl '...;en' thpTl 

correct.ed by the teacher and a5S lqned tor ,lt-homf:> t !::'cId 1 nq. 

She a lso used ml meoqraphed texts t or the '-;dme pu rpose, .md 

brouqht dirterent prlmers for tlve pUfJlls who le .. lrnpd more 

rapiùly. 

Teacher D Intormed me that she corr:ected ,Il 1 '"",,r 1 ttpn 

tasks IndlvldualLy, thouqh sorne ot them were dl'.;o dom" un ttll' 

blackboard Il because they don 1 t know to do 1 t by themsp 1 ves 

yet. " She corrected the notl'>hooks once ,1 ... ppk drill, 1 Il 

contrast to Teacher B, who expected her pup: l~,; tl) ~,h()", the 

notebooks to her, redcher U stated: 11 Vou lion' t npt-'d to d~;k 

the teélcher t.O see yout" work; l t l don' t · .... ·dtch out [' 11 ('THl 

up correctlnq everythlnq!" She ot ten ended up do 1 nq ,1) , 

however, taklnq a pen élnù writlng (",)rr(~ctl()n<-; ovpr the 

students' mlstakes. 

Jul y t Auqust, october and November showed thd t dl ('td t 1 un'; () t 

ten words or a s lm l télr exerc l se ("q 1 ve namp'-; to d rI'", 1 n'1'-; Il 1 

were q l"en once él week. CJnl y occas l ona 11 Y (the second 'Nl'~k 

of Auqust, the fourth ot üctober élnd November ) ';J~re dl,:tdtl()fl~~ 

qiven more than once a week. ln November, l etlCh8r lJ d TlIlOUnr:fld 

that a dictatlon ot t'",enty ';Jords '"oulo Le f.jl';en e'ler'! 1 rldd( . 
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When discussinq speed and perfection ln doinq a task, 

Te3cher 0 made It very clear that, tlrst of all, she demanded 

that the puplls read and understand what was expected of them, 

and then the y could wrlte. The "slow learners" (pupils 62, 

7U, 71, 72, 73, 74) who wrate without readlnq flrst had to 

erase their written work, read with the teacher, and then 

rewrite it. When wrltinq the task, perfectIon meant "wr itinq 

ln an arqanized way with marqlns and spaces and numberinq the 

exerclses." 

At the end of the flrst ruarklnq perlad (May) pupil 70 

was sinqied out as the only pupil not beinq able to read and 

wrlte words. The other tive "slow learners" - pupils 62, 71, 

72,73 and 74 - were able to do so "ln part." Teacher D 

recammended that parents qive dictations at home wh en she 

dlstrlbuted the report cards at the end of the markinq periad. 

The parents of pupi ls 70 and 71 did not attend this f irst 

meetlnq, however. 

Oata trom classroom observations on June 19th showed that 

pupil 70 was considered slow, whlle the other two qirls 

retained in tlrst qrade - pupils 71 and 74 - had achieved 

qood standinq in class by then. On this particular day, 

Teacher o qave an "easy" dlctation, lettinq chi Idren look at 

a mimeoqraphed sheet where the f irst eiqht patterns to be 

evaluated were indicated wi th aIL specifications: the key-word 

wi th each i llustratlon, related sylla::'les, and capital and 

lower-case letters. This was a clever way ta qive a 

dictatlon, as It reminded them of how ta se arch the primer 

for patterns they had not totally mastered. She qave 

additional help to puplls 62 and 72, at that time eight and 

seven years old, respectively. 

As a thirteen-year ald pupil 67 was not able ta write a 

single ward of the dlctatian, Teacher 0 asked: "Do you knaw 

what happens ta pupils who miss words on a dictation?" She 

threatenec! hlm wlth failure and after a while insisted: "1 
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don't understand why you don' t make cmy et tort. Th,Jt n"ll Il y 

bothers me! 1\ The teenaqer beqan to cry. The tedcher St"emed 

to be unaware of pupll 67's lite prior to 1984. Ile h,ld h,ld 

anythinq but an easy lite; he had aiready been sent tourteen 

times to FEBEM (St3te Foundation for the We l tare ot CI) i Idron) , 

had escaped five times and was about to be arrested ~nd escape 

aqain in Auqust. 

On the test qiven in JuIy, pupil 67 copled trom hlS aider 

classrnate while pUpl I 62 aiso copied trom one ot the b0~~t 

qirls. Teacher D reported that pupi 1 62 often ct id not work 

in class, crled a lo~ and lett the MOSt dltticult exercises 

to do at home wlth his mother's assIstance. Thouqh pupll h) 

received special help both at school and ut home, he reacted 

in a similar way ta pupiL 67 in a testinq sltùation. 

The data colLected ln the interviews with 'l'eachûr D 

hiqhliqhts what had been observed. On Novernber 22, 'l'eacher 

D reported the speclal treatment qiven to three boys: 

l help the pupii whenever he needs 1 t. 'l'he 
pupi ls are a iready used to 1 t. v/hen l ~<1y "r am 
qoinq "co explain It on the blùckbo<lrd tor pupll X," 
only he pays a~tentlon to lt. l cflve a (rei:ldinq élnri 
wrltinq) actlvity to i:lll ot them (lnd indivldu,ll work 
usinq mlmeoqraphed sheets tG those ln the tront row 
- pupils 62, 72 and ~J, more speclflcally the tirst 
two. l exp lained ta the c Itlss: "'[ he se three have 
to be close to me because the teacher has to be on 
top of them to make them learn, but you 1 ca rn eas 1] Y 
and don't need It." 

In fact, Teacher 0 qave special assistance ta the three 

boys as reported above, but the other puplls did not 

constitute a homaqeneou.s qroup of tdster Iearners. 

Evaluations f rom tr.e fi rst m<lrkinq per iods - 11ay <lnd ,lu 1 y

showed that pupil 70 was not dOlnq weIl, and was the one wjth 

most learning problerns. There were éliso Indications thélt 

pupils 71 and 74, the other two qirls, were not doinq weIL 

either. The three qirls, however, were not deflned as beinq 

in need of special assistance. On June 17 th, 'l'eacher [) 

scolded pupil 74, sayinq: "You don't do anythinq rlqht. n 
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One ~eek later the qirl lett school for seventy-one days. In 

an lntervjew on November 22nd, Teacher D indlcated that pupil 

'/4 cou ld have beeome li terate but had not because of her 

(pup 1 l ' SI absences: "Who can reseue a Chllc who lS ahsent 50 

much'?" On the whole both teacher and pupii had the sarne low 

percent of class attendance (56 and 55 respectivelYI. 

ft is lnterestlnq ta compare the outcomes tor siblinq 

pairs ln Class 0: pupil 70 (Rose) and her brother pupil 61 

(Marcelo), and pupll 71 (Luciana) and her brother pupil 66 

(Pedro). 'rhe two boys were promoted, the two qir ls were not. 

Rose was enrolled ln school before Marcelo, sliqhtly before 

the aqe prescribed tor enrollment in first qrade. LUCIana was 

enrolled in the same year as Pedro, one year later than the 

Law requires. ln 1984, Rose was attending flrst qrade for the 

tourth tlme and was retained for the second time: the other 

years the child left school before the end of the year and did 

not take her t Ina L examinatJ ons. The other three children 

were enrolled for the third time and hdd not attended school 

for an entire year betore 1984. 

Marcelo and Rose's family had moved four times Since the 

children's birth, in searen of a better standard of livinq. 

It was a stable tamily and the two children were the younqest. 

Their unemployed tather, a mason, was Interviewed; hlS wife 

and one dauqhter were employed as maids. The father had only 

completed the tirst grade and could not read weIl. He 

expected Marcelo and Rose would stay in school until the 

elqhth grade and that they would beqln earninq sorne money and 

have steady lobs by the time they were fourteen years old. 

The boy wanted to be a mason, but the girl did not know what 

she wanted to be. 

The tather explained his daughter's failure in 1984 as 

follows: "They were sent home many times because the teacher 

was absent, Il and added that one of his daughters had never 

been retained in any qrade. Rose said that they always moved 
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to another place before the end of the schoo l yE'~H', ..... h kh \\"lS 

confirmed in Marcelo's lnterview. In l(H"n, hE' w~s ~lttendlnq 

third grade for the second time, and Rose hac! lett ~;ch()ol 

after retentlon ln tlrst grade aqain. ln }<)84, the schoo1 

doctor had dl aqnosed her as be i nq ma l nou r 1 ~~ Iwd . 

accused the parents ot not belnq lntprpsted ln tl1eir 

chi1dren's education and not comlng to reCPlve the results ot 

evaluations. Marcelo and Rose had a SIm} 1,lr rate 01 schoo1 

attendance -83 and 82 percent, respeetlvely. 

The different outcomes between brother and s Ister in 

Pedro and Luciana's case may be attributable to the way they 

were treated at home. Luciana's mother, ralsing tour childrpn 

a10ne, relied on her help. Pedro was the on l y son and both 

had an older and a younqer ~ister. LUCIa reported: 

l clean the house in the ITIOrnl nq , 1 wnsh 
clothes (by hand), 1 cook ... l know how to cook r iee. 
1 wash my mother's clothes. 1 have to take Cdr8 ot 
my youngest slster. One boy broko the door Idtch 
and took my younqest s ister to thE' bushes. My 
mother spanked my oldest si ster t or i t. My biq 
sister does nothlnq at home. Mother saict that she 
is qoinq to take me to work with her to heLp with 
the cleaninq. 

Pedro attended 91 percent of the days, and Luciana 82. 

Luciar.a indicated that her absences trom classes were due to 

heal th prablems (lfpa in in the bell y and in the throat"). On 

the other hand, Teacher D reported that LUCl ana 1 s mother 

indicated that the gir l had ta take care of her younqest 

sister. This information was qiven te explain this child's 

failure, makinq the mother in part responsibJe for it. 

Luciana and Pedro had moved tWlce trom the lnterlor of 

Rio Grande do Sul ta the capl tal Cl ty. 'l'heir mother expected 

that the children would attend schoel unti 1 the eiqhth qradf!; 

that Luciana, at thi rteen, and Pedro, at twel ve, 'HOU Id tJe 

earninq sorne money; and that the girl at fltteen élnd the boy 

at sixteen wauld have steady iobs. Pedro w'lnted to h~ rl 

sheriff and Luciana ' .... anted to be a teacher and il cleaner: "In 
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the mornings 1 wIll be a teacher and in the atternoons, l will 

'Hork 1 ike my mother, cleanlnq corridors." Pedro and Luciana 

attended the Sélme school l n 198~. Pedro was retalned ln 

second qrude und transferred to another sChool, r.nd Luciana 

died ~hile repeatlnq tlrst qrade durlnq 1985. 

The poor performance of Rose and Luciana was due to 

extremely difticult famlly sItuations - working mothers who 

were the breadwinners, and absent or unemployed fathers. 

It is lInportant to note that while Classes A and B 

reqistered one nonpromoted boy each and Class C an equal 

number oi boys and girls (six in all), in Class D aIl of the 

students who tailed were girls. Those who were not promoted 

(Rose and Luciana) were indeed "poor" learners. So too were 

pupils 62 and 72, the boys selected for intensive help. The 

question then becomes: why did Teacher D select the two 

"slow" boys and not the two slow girJ s in need of "extra 

work. " Four explanations can be advanced: ( a) because she 

thought qirls usually do better, she decided the boys needed 

more help; (b) Teacher D leaned towards working with boys, 

perhaps manifesting a subconscious gender bias; (c) the boys' 

were the younqest, and younqer children received more 

assistance; or (ct) the boys parents showed more interest in 

their school performance, over their ctaughters. There is 

Insufflcient data to verify the first. 'J'he second explanatlon 

has sorne weak evidence which supports it. Durinq two of the 

three years she had tauqht tirst qrade at the school, Teacher 

D showed a hiqher rate of promotion of boys compared to the 

other teachers. The third explanatlon aiso has sorne support -

pupils 62 and 72 were the youngest of those who remained in 

school until December, and were qi ven more att.ention. The 

brothers were younger than their si sters who fa i led. 

Explanation (d) has considerable support: the boys who were 

specially assisted had families in close contact wlth the 

teacher who worked with their children at home. In order of 
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importance, then, the eVldence shows th3t tJmlly involvemunt 

and puplls' aqe and sex were the most lmportant t ,lctors. '('tH-' 

family's involvement depended on h.1vinq avail,lbie tutors ,\t 

home, whether siblinqs or parents. Such tacton:; expiain 

Teacher D's selection of pupi tS ln need ot more ,lSS1sLlnl'l'. 

In this section we focus not on the formai educatlon~L 

factors associated wi th readinq and promotion, but W 1 th issues 

of classroom atmosphere, discipline, and "hldden curriculum" 

issues. 

Class A 

Observations in Class À revealed a qroup of happy 

chi Idren who had developed qood re lationsh i ps w i th each other. 

This web of relationships was actlvely constructed by Teacher 

A. She was always there betore class started ta communicate 

the importance of one more day of schoolinq. The chiLdren ted 

upon this certainty. 

Her classroom was seen by the school statf as the last 

resort for educatinq an "insolent" pupi 1 • 'f'encher A 

confessed: "Sometimes it takes aqes before a student settles 

down, but 1 don't try ta force thlngs, iust patiently walt tor 

a tomorrow that always cornes." Respect tor her pupUs was 

shown in the way she developed the value ot tIme. 'L'aacher A 

considered that lettinq tardlness go by Wl thout correction 

would be an encouragement to others not to be on t ime thA 

followinq day. 

We aqree about timinq for everythinq we do. 
There is a time for play, a time to talk, but nlso 
a tirne to work which must be respected. And a 
chi Id, even a very younq one, unders tands tha t . 
However, the younqer the child is, the sharter the 
per iods of time dedicated to one parti cu 1 ar tdSY . 
must be. otherwise, activit1es become monotonous 
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and indiscipi ine is uctually created. 

Teacher A emphaslzed that the Importance of punctuallty 

as tultlliment ot a socIal contract facliltatinq collective 

is contJnqent upon the presence ot aIl of the 

participants. Whenever puplLs 'Nere late, she remlnded them 

ot her expectatlons. Teacher A cor.s idered pupi 1s 6, 15, and 

l6 to be the only students who repeatedly mlsbehaved: pupil 

lG was <11so marked absent many tlmes. Pupil 15 had been 

seeinq d psychlatrlst betore 1084. 

ln C1ass A seatinq was mainl y the pupil 1 s decision. 

Tea~her A stated: 

l qive plenty ot freedom of choice, because It 
is sad to have to sit in a place where vou don/t 
teel comfortable. And thlS Cdn occur in a classroom 
without the teacher perceivlnq It. If a child sits 
next to a classmate who is nasty to him or who ruins 
his school supplies, tomorrow he has hope of 
avoidinq such a situation, sittlng in a different 
seat. ThIS LS d qood escape. And the pupii can 
solve his own probleln. 

Sorne assIqned seatlnq was done for the benefit of pupils 

in need ot more help from the teacher. Pupil 7 had been 

enrolled in kindergarten for three years, and in 1984 had been 

attending other two flrst-qrade classes but had not adiusted 

weIl. Though he arrived ln Class A durinq the second 

semester, he made rapld progress toward becominq Iiterate. 

Pupil 10 required intenSIve teaching. School psychologists ' 

evaluations indicated that his mental age correspond~d to fl Te 

and a half years old, and he did not learn to read and write 

aIL patterns. Both pupils 7 and 10 sat close to their 

teacher. 

Teacher B was opposed to authoritarianism ln the 

classroom, permltted freedom of expression, and used this as 

a st. rateqy ta better understand pupi 1s 1 interests . 
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Inattention was .:l slqn that she h.1Li ta chzmLle her tt.'~lch 1 nq 

approach ln order to "reach" the C'hild. She cHided, "1 pn'tpt' 

a disobedi ent pup Il to one who .:lqrees w l th everyUH nq . " ln 

thlS sense, disobedlence was ~onsldered vpry posItive, ~s ,t 

brouqht out ('h 1. ldren' s persona II t Y trzll ts. 

Teacher B conslliered tùrdiness durlnq the tlrst perlod 

ta be a speCIal problem oec.:luse puplls mlssed "the most 

important part ot the i r Il ter3cy l E'sson." When cl student W,\S 

late tor class she usually Inquired about the clrcurnstances, 

for example: 

First l talked wlth the Chlld who had come 
late, to tind out why he was late, if tor Instance, 
there was someone slck ln the family. l asked the 
child to arrive on tlme. Sornetimes, l asked to talk 
with the mother to ask what tlme he woke up. Atter 
I had listened to everybody who wanted ta speak ta 
me, 1 demanded attention from them. 

The pupll learns onl y l t he looks at me, L t he 
partieipates, it he hears me, it he listens to me, 
and 1 speak very slowly. Whenever [ am explaininq 
anythinq, l stop anyone who moves. 

1 beqin by dernandinq attentLon, but when the 
children's eyes start to qleam, l am sure that l 
have reached them, that they are l isten inq to mt~ 
for fun. They are motivated. 

She insisted that silence was necessary even atter the 

pupils had finished the task beeause concentratIon w~s 

essential for work: 

It is nnt that story of: "Shut up because 1 
don't want ta hear your voiee," but "you i1re qoinq 
to be quiet now beeause otherwise you' II d isturb 
your elassrnates who are still worklnq!" 

Teacher B eneouraqed students ta partlclpate ln monitorinq 

the behaviaur of c~hers, and reported that the children otten 

seolded eaeh other tor not cominq to class, arrlvinq lute, tor 

talkinq durinq lessons, and messy work. 

When asked about deviation from classroom norms 'l'eacher 

B rnentioned aqqressive behaviour (pupils l~, 25, 28, 2~, nnd 
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lU}, ,md absenc.es and Lncomplete tasks (pupils 24 and 27). 

(; 1 ven hür apf:;roach to pup il s, pupi 1 19 was soon won over and 

beqan to 'Nork 'Nell; puplls 2') 1 28 élnd 29 kept up 'Ni th the 

qroup, and pupll ).7 .'las "reached" late ln the school year. 

The Célses ot pup 11 JU 1 • ..... ho let t schoo J dur inq the f l rst 

semester, i1nd pupll 24 l'Nha l ett Just betore examlnations were 

tùken, 'Nere extremf~ l y Ù Lsappo lntlnq to l'eacher B. 

Teacher B ret erred to di t terent concepts of order in the 

schoo 1; thouqh she consHiered Teacher A a qood teacher, she 

thouqht '.;he relled on strlcter dlscipline in the class. 

Teacher i~ a l sa sa lÙ she had heard "lots of yell ing" t rom sorne 

other colleaques and qave examples: "You are durnb; you are 

lùzy; you don' t copy; Vou never learn; why do you come ta 

school, anyway?" She conceded, however, that ln general 

teachers tended to respect the children's individuality. 

In Class A puplls chose a new place to sit every day with 

limited treedom tor puplls 7 and 10; ln Cl.:1ss B, the pupil 

could choose between havinq a fixed or a movable seat; those 

who decided to chanqe their seats had to respect their 

clùssrnùtes' assIqned seats. Teacher B said that if she 

üssiqned students' seats, the chlldren would feel that beinq 

put close to the teacher indicated preferential treatrnent and 

that this would hurt their feelings. 

Of the four studled, Teacher C came closest to what may 

be considered the "traditional" teacher. She considered her 

clùss as the most dlsorqani zed she had ever had, 

speclally ta the competition between boys and girls. 

referrinq 

The boys 

called the qirls "durnb" and telt that the teacher protected 

them. Teacher C stated: 

The boys are so chauvinistic! Po or things! 
They have been raised like that since they were very 
young. The girls cannot talk arnong thernselves as 
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the boys do. l'he boys Lllways crltLl'l:e tht:.3 qlt'ls. 

She said she alwùYs hact the worst cl~lsses in the sl'l1OoL, \\'lth 

pupils with disLnterested pZlrents. She h~ld t::~iqht ~~hlldlPI1 

with behaviour problerns thllt year: puplls J(), 4.'. 'Il>, 4'1, <lH, 

51, 56 and 5', all boys. Pupll 4! dLsturbE'd thE' qroup l'E'l',lll'~t~ 

he did not qet Lllonq well with his cLLlssm,ltes, only WJth tlw 

teacher: "They L so 1 Cl te tl10se th(>y don' t li ke, they III t tlWIll, 

they criticize them ... They run around the classroom, ,lnnoylnq 

each other." Cont llct amonq the boys re,lched thf:} po 1 nt ut 

physical aqqresSlon. 

Teacher C remarked. 

"l ffiCllntaln order wlth relntOt'Cement," 

"1 use more positlve rE'inroreement 

(rather than neqatl ve) to show thern the 1 mportance ot 

studyinq. Neqative relnforcement L5 bZlsed on threats. A 

repreSSlve stare or a IKeep quiet!' doesn't work." lIowev(~r, 

a student who accomplished nothlnq betore recess wùs pupish0d 

by havinq to stay ln after hilvlnq recelvE'li severêll thrPdts. 

Play inq W l th a toy WilS pun lshed by tak lnq the toy dWily ,lnd not 

returnlnq it. Tardlness was not a problem ln '['eacher (
• , C' - ., 

class, and occurred only at the end ot the Behool year wlth 

two boys. 

Teacher C often relied on raisinq her voiee ta qet the 

pupils' attention, but never humlliated a chi Id; peer tutonnq 

was not a feature of her class: 

When l present a new point, l interr upt cl 1 1 
conversation. l ask tor silence. 1 speak louder 
to qet their attentlon. But when the taster ones 
finish thelr work they start talklnq. 

She fel t that ùlsobedlence WélS norma l, as the ch 1 id 

heard: "sit down! 00 your work! Il üvery day, Dut cons lcJered 

most of the pupils ln her class to be IIsweet." She paid more 

attent ion to those who mlsbehaved and those who "qot c;tuck. Il 

In Class C, puplls' seatlnq was done on the baS1S ot sexe 

This was an unlntended consequence ot how the tedcher '....;anted 

children to enter the classroom. Girls cominq Into the 

classroom ln "the proper way" - walkinq sJowly <lnd sLlently -
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had the pr l v 1.leqe ot enter inq fi rst, and could a l',.;ay'· se lect 

"better places" than boys 'Nho carne runnlnq noislly ln trom the 

schoolyard. It seems that the boys Jld not understdnd that 

thlS was the norme Teacher C's seatinq arranqement tavoured 

the qirls for the entire year, which bncouraqed competition 

between the sexes. 

'reacher 0 det lned a "discipllned class" as one WhlCh 

pertorms the tasks assiqned by the teacher, "a responsible 

class" as one which llstens and works at the riqht times: 

disclpllne by puttinq the students on a 
timetable: tlme tor eatlng, qOlnq to the toilet, 
playinq, worklnq. ln the beqlnninq they worked half 
an hour, then stopped ten mlnutes; gradually, l 
sr.orteneJ the play per10ds. By the end of the 
schoo L year they almost didn' t need breaks. 
Everythlnq ln llte 15 a question of discipline, 
orqanl.Zat10n ... 

In fact, there was a lot of work qoinq on, Little talk 

and no tlqhts ln class. Pupils only qot up from their seats 

ta borrow a pencll or eraser. 

About cases of disobedience she said: "The children are 

very smart. They try to qet out of l ine, but l make them 

obey." 'l'here were no cases ot lnsolence in this class. 

Teacher D cons i-lered tardiness unpleasallt, because she had ta 

start the class over - "the prayer, the date, bath important 

events in the children's llves at school." Parents received 

a note ta come ta school and talk wi th the teacher when 

chi ldr€'n were Late otten. Pupils 61 and 70, brother and 

sister, and pupil 72 had come up ta one hour late on ten n~n

consecutive days. 'l'eacher 0 tried to make them conSC10US of 

the importance of arriving on time though their parents had 

not contacted the teacher. 

Teacher D used various types of rewards ta encouraqe her 

puplls, specially the "slow learners." She praised the whole 
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class, show Inq students (\ notebook W 1 th quod pl:>nl1hlnsh 1 p, 

promislnq a box ot coloured penclls or ,1 storybook to the bost 

amonq the slow le.1rners (pupils l1.2, 'U, Il, /.' .1nd Hl). When 

she rewarded:l task "ell done, she emphc1s1zed th,lt ,111 pupils 

were <1ble "to do the same." Sile té.lvoured re\'h\rdlnq pUpl ts, 

because they shou id be respons i ble t or themse l ves: "Nobody 

cared about thelr iearrllnq ,.t home." :;he punlsh,,)d .1 fJupll tOt" 

not havlnq ùone the homework, maklnq him work durlnq rt'C't:~ss. 

She threatened puplls who dld not complete tasks ln Cl,l!:-.s wlth 

10ss ot recess. Peer tutorlnq aLso occurred spont~~eously in 

Class 0; the slow Learners were Olten ~lcted by thelr 

classmates. 

Teacher D reported that inattention was a qreat probLem 

in her class, malnly amonq the "slower pupils." She dld not 

permlt puplls to use disparaqlnq nlcknames ln class, 50 dS to 

toster "respect and Lovell for c lassmates. Ilowever, ~.he 

herseit called pupils by nicknames WhlCh made reterence to 

their physical appearance, when kiddlnq around intormally. 

ln Teacher D's cLass, there were three boys slttlnq in 

the front row, ln asslqned seats. 'l'hese were "the ~;lowest" 

on es - pupils 62,72 and 13. AIL other students could choose 

the seats "where they felt best." lt WllS E~asier "to check 

their work," according to the teacher. Teacher [) exp l,ll ned 

to the class: "You learn more rapldly, sa Vou don't need to 

sjt sa close." The three qIrls who were retéllned ln t lrst 

qrade were not put near the teacher. 

Seating placement WllS theretore varled ln the tour 

classes. In Class B the ch Ildren were comp 1 ete 1 y t re(~ to 

select thelr seats. l~ Classes A and D, desks closest ta the 

teacher were allocated to those in qreatest need ot help. ln 

Class D, three boys were selected tor speclal placement dnù 

three girls - retained ln the tlrst qrllde ln l')R4 - '.>Jere 

neqlected. In Class C, thouqh qirls sat ln Letter locations 

in the clët:j :;roorn, location closer to the tedcher dld not by 
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1 t:;p 1 t 1 mp i 'l '-;pe(; l ,J i t reil tl'1ent. 

l'he presp.nt .:,ect Lon eX.Jm lnes each teùcher' s V l e...:s on the 

relevance ot the currlculum attered ta the SOCl.::d conc:"iltlons 

ut the slum rb/ellers ln the school, how they ullderstLl.nd 

lIt e r il C y < l S (1 n 1 n s tt- u c t Ion LI. l ab l e ct ive, the 1 r exp 1. a na t .1 0 n S 0 f 

promotLon/t~llure Ln tlrst qrilde dnd thelr bellet ilbout ~hilt 

constLtutes ettectlve te.:lChlnq. 

'l'eilcher A put speclal emphasis on puplls' clnd pr.:arents' 

"consc lent 1 Z,lt Ion," Clnd ci ld not rule out un 1 vers 1 ty studles 

t or the t ew ch llliren Wh0 cou id overcome al L the obstac les 

pncountered by the Brclzlllan poor. 

We know that nothlnq lS ldeal. l quesbon 
myseLt about the valldLty ot restr1ctlnq the 
currlculum ildcsptlnq (meanlnq, "restrlctinq") It to 
their (the sium dwellers') rei'l.lity ... beciluse there 
ilrp chllrlren who are qOlnq ta contInue studylnq and 
It we restrlct the currlc~lum to thelr pooe 
enVlronment ... [ thInk that they' lL becume even 
poorer, don't you? 1 cannot doubt t~at ln thlS 
environmept there are childrell \Vlth qreat 
potentlal ... l Cilnnot see them ilS poor, ~eak, 

lnl~apable. Not at al!! l belleve ln thlS chIld, 
Ln the ChlLLI who 15 poor ... because l see, too, 
chlLdren who come trom taml1ies wlth many resources 
who do not do weIl Ln school. 1 al~~ys put myselt 
ln the role ot mother: God torbld thRt my dauqhters 
be enrolled ln such 3 restricted schooL -not qlven 
the opportuni ty to dew"lop thelr potentla 1. So l 
treat them 3S l t they '/Jere my ctllldren. All.>.'ays 
wantlnq the very best for them. Now, if they don't 
do we 11 l t 1 S for persona 1 reasons, not because l 
dldn't teach them. 

Acquirlnq the basics of Ilteracy was the main obJectIve 

ot tlrst qrade: 

Reaùlnq wlth good pronunclation ... qood 
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sdylnq wh3t W,lS re,ld ... \.llVlnq det,III.;, ,'ltlnq 
char3cters .. oeiL'tlùns or ,'t),lr.ll't,'I'S ... l",'.tt 1.'11 \Il 

t Ime dnd sp.lce · .... 1 th Lill those t->vt>nt~; .lt~~~\'1 ll't'd 1 Il 

the tex t . Bel n Ll lIt e 1" Ll t e me, 1 n ...; t" t~ ,Id 1 n q , 1 ri LI "lit 1 Il \ 1 
correctly .... ·.:ltrlln .1 t-.lnqe L~t LIVet",ILle tll qUl'd. lht' 
11 ter3. te pUI.H lis not .Il· ... "'l yc-; ~Xl..'t? lien t . 

When explalnlnq ,'1.1SS Ais promotIon !',ltf', 1'e,h'Ilt>r A IIlV,))...,',! 

conscientization ut the ll':lf)L)t"LlI1l'e ut ht','omlnq lltPI'.\1:t'. 

contldence ln qOlnq ahe~d! 

l h~ld ta commun 1 ca t,~ to tlîem th,lt t hpy ,'DU 1 Lin' t 
qo on repelltlnq t 1 rst qClde .lnymore. 1 t ',,',IS t 1 m~' 

to ... learn ... that they t1ad to become IlterLltl' t'l) 

survlve ln Ilte, .. trlt thelr lives dep~nd un thl'-;. 
l t wa s ver y li i r t 1 C'U 1 t t 0 W tri the S f' L' h 1 1 li r f' n L) v 1:-' r 
from 3.p~thy ... trom dlsbellet. 

Te3cher A 3.1S0 made the chlldren's t'Imllu~s ('OI1Sl'lOllS tl1.lt 

"their ChIlLl Wi1S not .::th/,IYS qOlnCl to be ~l Lillure," ,IIHI tll<1t 

they shou ld chLlDqe the l r th l nk 1 nq . 

experlences ln the cli1ssroom thi1t i1t Lorded t~vpn '"e,lk '-;tlld(,l1t:~ 

w i th opportun l ties to succeed. 

result. Another unporti1nt rdctor ln tl·'r "';Ul'n~'-.~; III tp,ll')11rlll 

lit e r a c y W à S th.:1 t the te a che t' cl 1 W i1 y s k rH-' W 'I1i h d t t!w pu P J 1 \0,' d !'; 

dOlnq and how he/she perce l ved the pi1ttf'rn,-;. !ld'Jl nq .\ , 1.1·.·. 

with tltteen chlldren taclllt.:1ted worklnq ln '-.Ul"tl d 'I1i.ly, 'I1iltll 

indlvldual obSerVi1tlon ot readtnq .::tnd wrltlnq. 

Pupil 10 was the onl.y case ot fclllurf'. 

explained: 

l really don't know how to explilln hl'". qn'dt 
dIttlculty in learnlnq. l could detpct llt1lTldtur 1 t'l 
tor li teracy and lack ot clttent 1 on. When t.J 1 k 111'1 

with hlS mother, [ dldn't tlnd out .tnythillil Uldt 
could expldln hlS bad body position 'I1ihE'fl IjOJI1'1 

physical exerCise. He h.:1dn't hdd .Illy dl';('d'.P 
pOllO, for instance - WhiCh could hiJvf' dtt('l'tt-',I hlfll. 
In other respects, he' s t 1 ne ... he' <; I~~~lit) P , IIl,1 

mature ln certain areas ot hlS pE't'sCJ!ldllt'l, l'rI 
sure that thls cominq yedr he's 1-10111'1 tu lit! ITl 

excellent pupll. 

She conc l uded, however, thd t somet 1 !TIRS the t f',H tH' r Nd'. 

lnf l uenced by "the hope l ess env l ronmpnt () t th... '.1 hl)! 1 l . Il 
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Nevertheless, thlS ~as not the case in her practice. 

T'eacher A had a reallstlc View of educational 

opportunltles open ta children livinq ln the sIum. The 

youngest of the qroup of repeaters she was teachinq in 1984 

"· .... ill possibly flnlsh elementary school. but the others will 

not make it. Many stop studyjnq ln elther the thlrd or fourth 

qra~es or at the very latest, in the eiqhth qrade; when they 

tinish elementary school they are already 

and are expec"'ed to qet a lob. If 

completed ail elqht qrades, they will 

in the] r late teens, 

they have actually 

probabl y work at a 

supermùrket or uS mUlds." She once had a pupll who became a 

plastic surqeon but he, llke other pupils jn the school who 

tinished university, beqan attendinq flrst qrade at the right 

aqe, and did not repeut It. 

Parents see the school as preparatIon for work since aIl 

iobs requ 1re educational credentials, ' .... hether elementary, hiqh 

school or unlverslty level. "The attalnment of an elementary

school certlficate or even completinq a tew grades already 

represents sorne upward mobill ty ," 'J'eacher A noted since 

parents are otten illjterate. 

'l'eacher A recoqn l ~ ed that the we iqht of the social 

structure, actlng throuqh the family environrents of her lower 

and worklnq class students , posed the main challenge ta the 

teacher. Ta transtorm an i 11 i te rate chi.id "who does not know 

how to use pencil dnd paper, is badly-fed and clothed, 

undisclpl ined, · .... anderinq up and dmm in the street" into a 

literate one, the profile of the effective first-grade 

teacher, accord i nq to Te2\cher A, should be: knowledgeable, 

patient, responsible and above aIl, a friend of llttle 

chi ldren. "She should also be a good athlete because she 

needs to walk about fi ve kilometers a day in the classroom"; 

she cannot sit behinù her desk or she will not be able to 

facilitate her puplls' daily progresse Teacher A 

had a positive view of education, and thought it made for a 
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more eqalitarian society fro" both the economlC dnd cultural 

points of view: 

In adrlition to qivinq people the opportunlty ta edrn 
better wages, education is a human riqht, ~nd It humanl/ps. 
Also, the educated person knows his/her riqhts and lS able to 
scream about them: the ignorant person IS sutfocated. 

Teacher B 

Teacher B def ined the classroom as an exper imenti11 

situation with many types ot children, chtterent materlals 

for each learning problem, books to stimutate cn~atlvlty, 

thouqht, proiects: "a place where the pupi 1 searches t or 

answers throuqh his own experience, and where the need to 

learn springs from the child Instead of beinq imposed by the 

teacher." 

The classroom should have space tor activities and 

freedom of movement, be open to the schoolyard, and have haslc 

rnaterials and supplIes eitner already provlded, or created by 

teacher and pupils when needed. Parents should also bp open 

enotlgh to accept an untradl tional, unconvent i ona 1 t orm ot 

education where creat i VI ty shou Ld be the "ma l nspr l nq." 'l'houqh 

Teacher B aeknowledged the Many problems at the sehool where 

she worked, she believed that it ottered an opportunlty tor 

"innQvative and hiqhly productive work," sinee nelther parents 

nor school staff interfered ln the teaeher's work. 

Teacher B feJt as deep a responsiblllty tor her rupils' 

education as if they were members ot her tümily: 

The tirst-qrade teacher teets the obligation -
l do, at least. - ta aet as if they were my own 
children who l must prepare to llve ln the world, 
and l have to prepan~ them ln the best Wily 
possible ... My Gad! Bee~~se nobody else is qOlnq ta 
do anythlnq for them. l think l'm mistaken ln 
thinkinq llke thls but we have been tauqht Slnee 
normal school that t irst grade i5 bas le und that if 
you don' t learn how to read and "Ir l te \,ole 11, Vou 
won't do weIl in the tollowinq qrades. This IS a 
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biq responslbllity. You have to prepare the pupil 
perfectly ln order for the second-qrade tertcher to 
work on more advanced material. 

In contrast to Teacher A, who recoqnized humanlstic aims 

ot educatlon, Teacher B stressed the instrumental function of 

education ~~ ~he point of seeinq this as the only factor which 

could account for the boys who le ft her class durinq the 

academic year: 

Why did puplls JU and 26 leave the school? 
Because they wanted to have 1obs. And what was l 
teachinq thern? Teachinq thern to work? No. When 
were they qOlnq to SAe the etfec~s of my teachinq? 
When they became adults and had iobs. Was it (my 
teachinq) ot interest to these pupils? No. They 
wanted somethlnq ot ImmedIate value. So in a school 
llke this (tor slum dwellers) there should be more 
immediate preparalJOn for work, like teachinq a kid 
to shlne El shoe, dS weIL as teachinq him to read and 
write. 

Concerninq the factors that produce student failure 

Teacher B stated: 

To me, the pupil is the least and the teacher 
the most quilty. 11:.'s not the system. It is me, 
me. l'm not thp system, not a part of it. l am I. 
So, l'm qUllty whenever l'm not Interested in the 
pupi l, l' m qui I ty and that' s that. The ma lor 
r~~ponsiblilty for failurp. rests on the teacher, l 
think. And Vou can tlunk that l'm pleaslnq the 
qovernment (ln statinq thlS), or that l'm ln favour 
of makinq teaehlnq a sort ot prlesthood and the 
teacher's qOlnq to die poor. The pupll isn't 
responslble tor the teacher' slow salary and the 
teacher can' t neq l eet the pupi 1 ln order to "qet 
back" at the qovernmellt. The pupil lS an innocent 
victim in aIL of this. 

Teacher B thouqht that lack of competent and conscientious 

teachinq 

private 

occurs 

ones. 

trequent.Iy 

In the 

in state schools, 

former, there are 

but 

no 

not in 

adverse 

consequences: "I can do what l want, l don 1 t have 1 imi ts, 

nobody pays any attention!" This climate of laissez-faire 

cffers opportuni ty to those whose professional practice is 

less principled: "It is a question of character. A teacher 
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whu wants to work will work no matter where sht? IS. :;0, 

think more should be demand"'d ot the teacher," stw cane ludt>d. 

Teacher B expla ined her success w i th eh.:.vell pup il:; out 

of fifteen on the basis ot the teachinq method she used. She 

aiso employed "conSCIent l zat ion" as a strateqy ln te,H:h i. nq 

llteracy ln order to Increase the pupils' motivation: 

l aim at two thlngs with these chlldn=>n: 
make them va lue themsel ves, because when t hey ,lrr 1 ve 
at school they' re very down on themse 1 ves, they 
think that they deserve everythinq (b~d) that 
happens to them because that's the way thlnqs ~re. 
l make them aware ot the necesslty ot readlnq - as 
an agreement - they make an ~greement wlth mB ~nd 

l make one with them. They aren't conscious ot why 
they come to school. If you ask them why, they 
answer "to l earn," or l t was beca'.lse the 1 r mother 
told them to qo to school, beeause everybody p Lse 
does. Nothlng is sald about what they're qOlnq to 
do here. They come and that's all! Tt there is no 
agreement. between pupll and teacher, they won' t 
understand why they' re here, imd th ink that 1 t' s 
only entertùlnment. 

Teacher B rea llzed that she WdS not ah le ta "raach 

everybody," that is, to motivate them to bec orne literilte. on 

the other hand, she diu not attempt to dissuade puplls t rom 

leavinq schoel. This was bern ot a deep respect t or humùn 

beinqs and their indivldual differences, and il cert~in 

uneasiness when faced wlth the reallty of il ditterent ~-~oclal 

class. The teacher reall zed that she was not êlblA ta det Ine 

what was best for any pupil in his/her pilrtlculdr 

circumstances. She appealed to the ch 1 ldren' s t reE'dom ot 

choiee, making an agreement wlth them, ~nd maklnq them ilw~re 

of the importance of sehool. She was successful ln "reachlnq" 

pupil 2-/ only at the end ot the year. Pupll)4 'NorkAd '/Je! J 

whenever she was close to him and tauqht ln il very dire~tive 

way. In pupi l 30' s case, Teacher B re lied on the counSl~ 1 i 1 nq 

service, which she hopE.\.l would provlde a solution to the 

problem of his attendance at sChool, but the sltuatlon ~~s 

"incompetently handled," and the pupll Jett. Pupil)() i1Jso 
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departed, not havlnq attended many classes durinq the flrst 

markinq period ot 1984; Teacher B thouqht that the reasons for 

his abandoninq the school were not only flnancial, but 

psycholoqlcal: "Since he cried a lot in class he' 11 teel more 

secure at home." She concluded by statlnq: "They had other 

obiecti ves - to them studyinq had no meaninq whatsoever." She 

did her vest in the context of school and, ln fact, had an 

"acute perception" of what was happening in the pupi l' s 

tami 1 y. Thouqh she was convinced of the importance of the 

tamlly context, she developed a policy of non-lnterference 

with the famtly. 

She retlected on why she had limited herself to doing 

the best she could for these children at the classroom level, 

without interterinq in decisions at home: 

l don/t know which is stronqer: the education 
students receive at school or at home. l don't know 
if we can call either one "educat.lon": let's 
suppose we cano School shows them a reality which 
is not thei rs. The teacher cornes f rom a wor Id 
totally ditferent from thelrs; she can know their 
squalor, but it's one thlnq ta know it and another 
to live It. They know this. And knowinq it, they 
discover "Chat nothlnq the teacher sa ys warks in 
their world and because oi thlS, they slmply reiect 
the teachec. l can educate thern ta live in my 
world. L don't know how ta educate them to survive 
ln thelrs. 

She accused the privlleqed class of the failacy of improvinq 

the standard of livinq for the less prlvlleqed populations 

throuqh schoolinq al~ne. Basic socio-economic change had to 

accompany school reform, and "the school would affect 

'deprived communities' only if they stopped beipq deprived. 

Change the economic situation, offerl nq everyone the 

opportunity to live with dignity, and educatIon will chanqe. 1I 

The social structure, to Teacher B, was clear 1 y the most 

important force affecting the future occupations of her 

pupils. 

Education i tself didn' t "affect" the unequal distribution 
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of incorne. In the schools for the poor, WhlCh ~re t reE' ot 

charge, parents have to accept what is qlven, ~nd te~chers do 

not feel responslble for thelr puplls: "They know ttwt the 

communi ty cannat demand .:lccountabll i ty. " Pr 1 vate schoo l s, in 

contrast, are accountable ta pupl1s' pnrents: Il Pi) t'ents pay 

and are respected for thlS." 

In her cri tlcal pessimistic v lew of the relnt 10n5h Ip 

between education and society, Teacher B stnted that not even 

a teacher's conSClOUS work was able to Intl~~nce chiLdren/s 

future life or rnake a real ditterence. All teachers should 

have the same professional orIentation and respect tor humnn 

diqni ty: Il But we know that thls ls not the casel! and the pupil 

also swi tches from one teacher to another "los Inq the pos i t i ve 

qualities he developed with a qood one." '1'0 be able ta work 

wi th such chi ldren, the f irst-qrade t-.eacher must "oe very 

open, not authoritarian, know the work to be done as well dS 

each child indivldually; look for new Ideas, Learn from pupiL5 

what really interests them and discover the way to reach theffi 

by developiny thei r creati vi ty. In addl t ion, the teacher 

should respect her students as human beinqs." 

Teacher C 

For Teacher C, +-eachinq included far more than iust 

instructinq pupils; she favoured the eqalitarinn princlple, 

valuinq each pupi l accordinq ta his/her own contr Ibut i.on, 

independently of level of intelligence or appropriateness of 

behaviour. In this context, she referred ta tWCI boys in her 

class: pupil 47, who was promoted, and pupil 44, 'Nho 'NilS 

retained in first grade. She stated that the latter 

appreciated muslc, a trait which she valued. Indeed, she wns 

deeply cornrnitted to her pupils, and dernonstrated thi~ in her 

attendance rate - 93 percent - second only to Teacher Ais. 

This represents very qood attcndance conslderinq that she was 
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taking an underqraduate deqree and was entitled to be absent 

on examination days. Teachers B and D, who also were takinq 

undergraduate deqrees, had reqlstered class attendance rates 

ot 17 and ~b percent respectively. 

When her pupils tlnished the tjrst qrade, Teacher C 

expected them to be prepared - wi th at least sorne social 

skills - "to face other qroups (classes'?) in the future, to 

conduct themselves with respect tor others." In addition to 

learninq the three R's thorouqhly, Teacher C thouqht that the 

school should also prepare pu~ils for a useful occupation, 

which she noted was not done. For this reason the curriculum 

was "irrelevant" to children who were already struqglinq to 

earn a livlng or would saon be. 

'l'eacher C was able to attain promotion rate of 72 

percent, which was almost that attained by Teacher 8 - 73 

percent - althouqh she had twelve more pupils. At different 

moments durinq the interview she manifested concern about her 

resul ts: "At the end of the year l al ways ask myself why l 

didn't qet better results wlth the other pupils," or "Where 

did 1 go wrong'?11 At one point, sne concluded: "1 didn't do 

more because l couldn't l was never favoured in the 

distributlon of classes - but other teachers couldn't have 

do ne any better." 

When asked about why 50 many students failed the first 

grade, she said: 

ln my opinion, teachers, the school 
administration, the state, whlch doesn 1 t provide 
school supplies or meals, and the community, which 
in i ts complacency doesn' t exercise control, lettinq 
the responsibility for learning fall on the school 
and not beinq interested in seeinq how it works: aIl 
of them are qUllty. 

She speciflcally criticized the policy which led the school 

ta form tour extra classes in 1984, on top of the existinq 

twel ve, "knowinq that there weren' t enouqh teachers to qo 

around." This would contribute to more failure, she assured 
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me. 

She pointed out other constraints arlslnq trom the tact 

that many times puplls belonqlnq to two or even three other 

absent teachers were put ln her class: 

On these days Vou are doinq your own work ~nct 

the others' work l1t the sarne time. So you don't 
qet (to teach your pupil s proper 1 y) and Vou qe t 
discouraqed. l would llke for there to be mon~ 
teachers who are conse ious of the i r prot ess 10n,11 
obliqation and don't neqleet their pupi ls, because 
thlS wouid not only be qood tor thelr work and their 
colleaques' work but wouid aiso decrease retention 
in first grade - which i5 one ot the most serlOUS 
prablems. 

Teaeher C resp~cted a prinelple of "not torcinq anythinq 

on pupils who are slow by nature." A Chlld ln her class was 

campletely free ta foilow his/her own "rhythm of lf>arninq." 

She iustifled not listeninq to everybody's readinq ,ln 

important aspect ln her practice - as follews: "Whf>n l know 

that the puplL ean't read, l don't invite hlm to come to my 

table for indi vldual readinq because the pupi 1 qets upset." 

She said that she had followed this prtnclple Slnce the time 

when a chi Id had told her: 

don/t know how ta read." 

"It's no use calI inq on me, l 

Al thouqh Teache ... · C thouqht that wi th larqe qroups one 

could not assist pupils individually, she had tutored pupil 

39, who had a problem with diction, individuaIly, as well as 

pupiis JJ and 38, who were doinq relatively weIL but stopped 

learninq. 

About the future of these children, sorne ot whom were 

already workinq as shoeshine boys, 'l'eacher C toresaw "early 

employrnent and exploitation"; they would collect bus tickets, 

do odd iobs or join the ranks of thleves "unt i l socIal ism 

cornes to Brazil ... " Like Teacher B, she saw the Jimits ot 

educational reform in a h ighl Y st rat if ied soc l et y . 'l'he 

exploitation would continue. 

Accordinq to Teacher C, the function of the school tor 
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sorne p<lrents '/Jas to quarantee the chi ldren' s future 

accupatlonal SUccess; for others It was havinq d place where 

the chl Idren could be lett dnd ta ken care of while they went 

to work. She <lI sa ret erred ta a th l rd cateqory ot parents 

who demanded th<lt the Ir ch 1 ldren qo to schoo land become 

Llterate, and complained that these parents did not see that 

thelr children were not mature enough ta Iearn. Teacher C 

SdW élS an imporLmt development the growth ot schools 

Inteqrélted into the communlty and supported ln part by parents 

lIving in the nelqhbourhood. The parents should realize that 

the problems ot the school were theirs to solve toqether with 

teachers and the schoo l admlnistrat ion; "the school is for 

thelr chtldren." They should not think that aIl problems must 

be solved by the qovernment: "If we think like that the roof 

WIll tall ln on us, Since the government 1s not worried about 

educatIon. Problems are up to us to solve, too!" 

1 called Teélcher C' s attention to the fact that her 

pupils had remalned in the school for the entire year, and 

had had good attendance rates. She replied: "1 have the 

impression that lt the teacher lS not ~bsent, she helps the 

children torm the habl t ot connng to c lass." Though she saw 

teachers workinq towards socIal reproduct ion, causing the 

impoverisl1ed pupils to be even more "marqinallzed," she éllso 

thought that the school could contribute to upward mobllity 

for a tew. This hope for a positive lnfluence ot education 

on the children' s lives l~d Teacher C to contact parents 

whenever a pupiJ did not come to class. She had had only one 

pupil who dropped out and, wlth the exception of those who 

transferred, outstandlng rates of attendance - the best of the 

four classes analyzed here. Parents contirmed the teacher's 

interest in thelr children by pointing out that while 

demandinq that the children be present, she was always dt work 

herself. This may be the main reason why five of the six 

nonpromoted puplls did not l eave the school though their 
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Teacher D 

Teacher D wanted a tirm school .:ldmlnlstrdtlon which would 

q1.ve equal treatment in the distributlon ot services and qood 

students arnonq teachers: "A teLlcher who 15 dlscrlmln,ltpd 

aqainst doesn' t have any desi re ta work.!" \'Jhen dsked to 

descr ibe how she tauqht her pupi 1s, Tellcher l) S,lld: 

You have to fI nct means, ways, methods \..th lch 
match their lite experiences to "awaken" these 
chi Idren, to make them respons ibie t or the l r own 
learninq, because nobody contra ts thl'm at home. 
AIso, you have ta conslder thelr individulli 
differences. rrhey are not equal. l deu lCdte myse i t 
more to the df>velopment ot the .:lpathet 1 c ch lid 
beeause the active ehlld already has the poss1bL Lit Y 
of learninq. 

At the end ot the f irst qrade Teacher !) expected her pup 1 L s 

to be able to read and write, have cteveioped social SkI lis 

and sorne habits ot qood hyqiene. Seinq Ilterate, ta her, 

meant not only beinq able to read and wr 1 te, but 

comprehension, and the ability to transter Learninq to other 

si tuations: "If chi Idren are able to read anù understand what 

they read, they can master "lny sUb-ject." 

Teacher D aiso criticized the emphasls on chi ldren 

developinq psycho-motor skills as a prerequlsite for teachinq 

literacy. In her opinion, teachers dld not even know what 

this actually meant, what the qoal ot such traininq wa~. or 

when to stop: 

They work "to develop psychomotor ski lis" 
peneil and paper. Have Vou seen this'? '1'h15 lS 

any other thinq brouqht ta Brazll - It cornes 
above, Isn' t anal yzed and is ln lected i nto 
schools. The teacher doesn't know lt in depth 
beqins ta appiy it because lt's "tashlonable." 

with 
lik8 
trom 
the 
and 

Teaeher D explalned promotion in her class ln terms ot 
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the children's mental abI11ty, reasoninq, interest and 

dedication to ledrnlnq. "They learn, and do i t very well, 

qlven thelr background! " She placed the qreatest 

responslbillty for téJilure on the teacher, "becduse she 

selects the method ~nd puts etfort lnto rteveloplnq lt. flrst, 

you must qet ta know the pupil and atter that Vou select the 

method or methods that work. Il She put the childrens' c lass 

attendance at a1Most the same level of lmportance in the 

leéJrnlnq process. Commentinq on teéJcher's effort, Teacher D 

reterred ta the neqatl ve et fects of a study dlsseminated amonq 

her colleaques, which had concluded that lf a mother was not 

well-ted durlnq her preqnancy and her chlid a1so suffered trom 

similar malnutntion durinq the flrst two years of I1fe, 

learninq would be Impaired. Believinq in these conclusions, 

teachers put li ttle eftort into their work "because the 

children, Indeed, were not qoinq to respond well, cominq as 

they dld trom a poor environment." 

D ins ist8d that they came "eaqer" 

writlnq. 

On the contrary, Teacher 

to learninq readinq and 

But in contrast te rreacher C, she did not feel persona 11 y 

responsible if her students tailed. 

l know l q ive everythinq l can 50 they can 
learn and develop. They dIdn't become literate 
because they needed another type of aSSIstance that 
l could not ql ve them. 1 qet frustrated if l have 
to teach other teachers' pupils or have to divide 
classes accordinq to the pupils' proqress in 
learninq ln the rnidd1e of the year. 

When asked about the chlldren's future, Teacher D said 

she had heard that they wanted to be doc tors or classroorn 

teachers or physica1 education teachers, whlch she thouqht to 

be unrealistic aspirations qlven the present state of 

educationa1 Institutlons. These chlldren even lacked money 

to buy a book; thus, she foresaw as thelr future occupations 

(" i f they have the opportuni ty tu work") the "simplest" ones: 

masons, carpenters, superrnarket workers or, at the most, bus 
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Teacher D thouqht th<1t the puplls' p,lrt"nts S.lW tl)rm,ll 

education as il. l\ldder tor upwélrd motH il ty, thou'lh sh~~ thOllLlht 

that existlnq schoollnq ',vould be of Ltttle t1f'Lp tl) ttwsp 

chlldren. Leùrnin'l only to t"eéld <lnci wrlte wouldn't pt',wldf' 

them with qreat opportunltles: "They C\lll learn ta rt:->,ld .1nd 

wrl te and be shoeshlne boys t or the rest ot the L r LI VP~;. Il 

Teacher () aftirmed that school, famlly Lmd the structure 

of society as a whole collaborated U1 the l'l1l1d's tuture 

success or tallure in SOcIety. she laconi.cally stated ttitlt 

education was an aqent ot social reproductIon: Il ft lS i tke 

a funnel: only those who can attord to study qet to t Inlsh. 

Society 1 mposes l imi tat lons on educat l on. " She mellnt thùt 

most ot the population qets poured ln the school but only 

those who can a f ford to rema in eventua 11 y come out t:le other 

end. 
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CHAP'!' ER V III 

ACADEMIe S'I'RA'!'IFrCA'I'WN IN 'l'HE CLASSHOOM 

Th l':; C!li1 pte r t e)l' use!::> ü 11 the pro ces::; 0 t st r l t l t l C..1 t l on 

Wlthln each cl~s~roürn, dn~ the pos::;lble consequences tor the 

puplls' pertüt'méH1l'(~ ln the iu'st yr.:1de. Levels ot socl.J.l 

dllterentidtlün <.IrISe ln el.J.ssrooms "Hl arder that Lhe teaeher 

muy so l ve the problems she l s cont ronteJ W l th clnu prov LJe sorne 

leeptlffidtlon tor the allocation ot her tune and enerqles" 

(Sharp Llni Green, 1.10-117). rhese leveis ùre 

constructed with the .:1ctlve partIcipation 01 the pupii and 

wlth the tE'dcher .:1S the nt.J.ln der lner ot tt,E' sltudtion. The 

et t ects ot tt1ese Jet 1I1l t lons m~y be har d lu preJIct. The 

J8t1nltLon ot ,l pupli as cl Leé.lrnlnq problem 15 not .:11' .... ays 

detrlmental to hts/her pertorm.J.nee ln that class. Teachers 

may ot ter thelr SC..1rce enerq1es ln telVOur ot those who learn 

at a slow pdee, or mcly eleet to focus on those who can learn 

more t'up1d l y . 

'l'eachers A and IJ held smaller cl.J.sses th.J.n their 

colleaque5, but they had students who had repeate~ the t1rst 

qrade more t1mes und were more diitlcult to teach accordinq 

to the teclchers. However, an examlnat ion ot the number of 

years pupils repe~ted rirst qrade pr10r ta 1984 revealed that 

the dL t t erences uetween the classes were much smaller th..).n 

what the ~eachers had thauqht. 

The process ot stratltlcatlon 1S presented accordlnq to 

three dimenslons ldentllied by Sharp and Green (1':.17':>: 129-130) 

applied ta the Br.J.zllian context. Th2y are (a) the 

conSOCléH:e- contemporary (or we-they) cont inuum; (b) ':he 

t L uid l tv w i th in <.lI1d between layers; and ( c) the ranqe ot 

strat l t lCc1tlon. rhese threp dImensions allow us ta orqanize 

the experiences withln the classroom, and identity llnkaqes 

with ettective teachinq and becomlnq literate. 
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ln thls section, clttentlOI1 15 Cclll~)d t\..) tho l~.~:Ut-' l>l 

Inter-subiectivtty clS Li c.::rUClcll l1spect ot edUL'cttlUlt ,md, thu .. , 

of becominq Llterclte. 

Sct"lutz's (l'H)!) tredtment ut the tr-lnslt1011 1 rom dl tt'l't 

to InùIrect SOCIaL experlence tocUSE-?S on the tf"'Io'-n~Lltlun'-,lllp" 

and the "they-relatlo:lsh1p." As "pure types", tlley d['P two 

poles "between ' ..... h1Ch stretches cl cont1nuous Sprl~j~; (li 

experiences." At one exttell1E' 01 the conttl1uum the hUl1lc\1l b~ll)ll 

1S seen as a conSOcldte, known trI tenns ot hts/her' Ulllllllt> 

characteristlcs, wl1l1e ,-it the othlr lle/~I1l~ ..iriSeS ,1::-' d 

contemporary, "more remote .:lnd appr o~r 1.Jt0d 1 n ,:onS('l OU:,llt'~,::-' 

VIa tYPItlcatlons." As seen eùrLler, physll:clL n~l!lotelll::'~~'-> III 

time and space 0 t an ob lect chdracter l.::es ,1l1Onyl'\ lldt l un , Wd~-, 

there a process ot 3.nonynn ZÔ t 10n of pup 1 1. <.; J n th ..... tecll'her" s 

conSClousness / Wl1at were the cunsequ~nces t or' the pup 1 l~;' 

performance durlnq the tlrst qrLlùe! 

The tollowlnq dlscussion 1S based on Whclt 'NclS uosetvpd 

ln each classroùm ln the t lrst semester- ot l')84, and on ,ln 

l.n-depth l nterv iew w t t.h each tè~\cher tO'lJôrd;-; the end 01 thl' 

school year. The social expe r 18nce ot <~Llch ~t.1SS nt pupll,> 

with thelr respectIve teachèr variet1 'Nlth tpp number nt ' .. t.'tlCHJ[ 

days ln Wh1Ch that teacher made hersell aval 1 clble tu PUJd \:-, 

for face-tü-tace contact. Even ln tht::' 1 dt.:!i) L l; 1 rcums t Hll'~' 1 [l 

which the teacher lS daily FJresent tor tl\\:! c.l...tss OI\LOuntl-'r, 

the development Qt il we-relatlon:shlp ~~hdred .-rlt.h ('un-;',_ :ldtt!' 

is contlnqent upon 1l1tra- dn<i extra-c ld,:::!:;rOOffi c.::unsll ,! 1 nt', •. 

The teacher's pOSItIve V18W ot the .i.mport.Jnce "1 >;:::rj~JC',Jt1011 lur 

the puplls' tuture Jives 1S an import-dnt Illqn-!(llpnt ln d 

constructi ve teilcher-pup il .;e- re l clt lonsn t p . 
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Teilcher A exper ienced the trans i tion from di rect to 

indirect social experiencE wit~ her class on a daily basls. 

Her puplls were welcomed in a triendly, firm manner. She was 

ilvailable to them every minute of the school day. This class 

situation can be defined as a world of consoclates orqanizerl 

around work and pl uy i silent when the task was readinq, 

writinq or another learninq activity, and noisy '"",hen the 

children had a period of play included in their schedule. 

Three pupils illustrate how the teacher sought to 

Inteqrate aIL chlldren into the learninq qroup. 

Pupll l'j. l also know hlm from ather years. 
Last year he even attended my class for several 
days. Misbehaviour II/as his maJor problem at school, 
in addition to not learninq. A very serious problem 
of conduct ... Aqqresslon, Ill-breedinq ... He even hit 
his teacher 1 s hand ',men he ',vas j n the special
education class. 

He was ln the special-education class ... before 
he attended the tirst qrade ... Last year, close to 
the end, ne WRS sent to il specIal center which deals 
wi th these serious school problems. He underwent 
a series at exams dnd tests. ThlS yeal' he was 
referred ta my class by that center, ta be tauqht 
because he lIves in this neIqhbourhaod. He reacted 
very well to ~y teachinq. He qoes on beinq 
hyperactive. ThIS 1S a characteristic that will 
only qo away w1th time. He does not stop movinq but 
he listens to me. And ... he lS an excellent student. 
l think that he 1S one ot the best ... he is one of 
the most secure ln readinq and writinq ... l only 
observe sorne difflcultles in mathematlCS. 

Pupil 15, in tact, was a well-behaved, hard-workinq boy 

when he was in Teacher Ais class, qettinq the third hiqhest 

score on the spellinq test. 

A. 

ThIS was a victory for Teacher 

pupil 13, a girl adopted by her father's wife, was a 

problem pupil for anothp.r reason: 

Pupil 13 also came from a "special class." l 
spoke with (the remedial educator). In my opinion 



• pupil 13's problems are emotional. She lS vt:>ry 
intelliqent. But she had a severe emotlonal 
blockaqe and still has it ... She lS qettlnq ovt:>r lt 
due to the rnaturity that she is Jcqulrinq wlth the 
understandinq of llte that she 1S b\l11ùlnq. 

Her mother l s her adopt ive mothe t • 11er 
(bioloqical) mother abandoneLi her dl th 1!3 1 ady' s 
door. She was a tew days old. Une week. She is 
the only qirl. Her adoptive mother has only boys. 
She is the dauqhter ot t.he man who ra lses her. 11er 
(adoptive) mother knows the whole story dnd hdS a 
problern ncceptlnq her. Up to a certain pOInt thlS 
is understanJable. 

1 ' II 

Teacher A, knowinq the stiqrna faced by this pupil, took 

the qirl's part attemptinq to act upon the tamily sltu.ition 

and improve her selt-irnaqe. 

But this year, at the beqinninq of the year l 
had a lonq conversation Wl th her mother. Sile asked 
me about pupii 13 and made It clear that she dld not 
have hope as to her proqress in school. 'l'hen, l 
showed exactly the Opposlte, that the qlrl WilS doinq 
very weIL ... thùt she hacl every posslblllty ot 
learninq ta read and write and that she (the mother) 
should g l ve her support. l emphd,-; l zed her ra 1 e as 
a mother. For me she l s the rea 1 mother, l sn' t ~;he-? 

Teacher A did not let d chance to he t p her d:udents 

improve qo by and, in thlS caf.;e, bath she and the mother 

collaborated in attemptinq to solve the pupLJ 's problems. 

One of these da ys she (pupi l 1 3) took home (1 

little pair of scissors. She s~lld to her mother 
that she had found them under her clesk. And her 
mother brouqht i t back to replace l t because l t 
probably belonqed ta someone ln the mornlnq clasH 
(workinq in the same room). And, in tact, lt 
belongs ta the morninq class. Thus her mother nets 
pos i ti vel y towards her ... she made the cp rI hr i nq 
back the oblect, di~n't she? 

l try to correct wjthaut a big t-uss, see'! 
Reservedly. But l do not let anythinq qo by ... ! do 
not re frain f rom correctlnq the si tUéltion. 1 ctlnnot 
let it teed somethinq that is wronq, Ciln l'? ... 'l'he 
day will come when she can perceive that she shoutd 
not be this way. 

We have to quide and correct ... because if we 



• let i t qo by j t (the si tuatlOn) ... onl y bec ornes 
worse. 

III 

The third case, pupil 10, was the only one from 1ea~her 

A's class who tailed the tirst qrade. 

Pupil lU also came trom the speclal-education 
class. And he was the only pupil ln the class who 
gave me no indlcatLon of academJc achlevement. He 
showed nothlnq productl ve. He had not qrown nor 
achievect anythinq nt aIl. He lS ù quiet child. 
Maybe excesslvely 50. Who knows? A very 
attectlonate chlld, very deùr ... He lS a boy who l 
can classlty as havlnq qood manners considerinq our 
env ironment. He lS qentle wi th classmates, Wl th the 
teùcher. Hut tor pupll la, the method l used with 
the cIùss ~ùs ot no worth; he did not assimilate 
dnythinq. 

[ declded ta change the method J was usinq with 
pupil lU. l observed his personal characteristics. 
He was a boy who really observes detdll. He draws 
very weIL. So l decided to try the éllphabetlc 
method. One beqins wlth tne letters, atterwards, 
the student makes the connectlon. And he redcted 
to It. l work aione with pupll 10. A time will 
come in which, If 1 am able, as 1 want to, pupil 10 
will learn now to read and wrlte. 

Thus, Teacher A did not abandon the pupil because of his 

lack of achievement. On the contrary, she gave nim even more 

attention, puttinq specIal effort Into teachinq hlm how to 

read and write. 

'The cases displ<.tyed here demonstrate that Teacher À 

developed ù "we-relationship" ev en with those pupils who had 

attended the specia l-education classes in which lhose with 

severe learning probJems are placed. Teacher A entered the 

pupils' worlds identityinq herselt with the pupll's interests, 

never abandon inq her role as an educator. The puplls' 

trustration was her own; the pupil's success was her aim. She 

corrected the pupil's errors by disapproving of the actlons, 

but not the actor. 

In aIl cases examined, Teacher A did not relate with her 

puplls accordinq ta a riqid categorization of their abilities. 
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Her most problemat ic cases were pup 11 l J <1I1L! pup 1 1 Il), b.lt ~~hp 

kept up hope of Improvement. 

'Teacher B, thouqh a hl qhJ Y competent prot t-~SS iond 1 

ofterinq her puplls all her avallable tlme, dld Ilot dl.;hicvp 

the deqree ot consociality .vlth aIL her puplis ,1S did 'l'e,lchl::'r' 

A. Let us examine pupils 30, 'l'l, <-lnd 24, who "wilsted" the 

school year, and how they ,lppear ln the teache r' s perspect 1 ve. 

Pup1l 30 is Cl ..• is Cl child who l dld flot nlé1k~ 
friends \o.'ith. And 1 don't know why oec<luse this boy 
had the qreatest p1easure in worklnq when he C,lme 
to class. ThiS 1S what l can not underst()nd. 1If> WdS 
will.lng to pdrticipate ln ClélS~':;. IlEo~ partic1pLltpt.i. 
He worked on everythinq that WClS ass iqned. Ile 
asked. He wClnted to know more. Mut when he WdS 
absent, he dlsappeClred lor one week. And when he 
came back, he worked very weIL, until the day he 
declded that he would not come Llny more. 'l'hAn 
nothinq that was do ne could chanqf> the sltuCltlon. 

The IntervEntion of the school counsellor with his mother 

"with suqgestions which were too Idea llstic" djd not chdnqp 

the situation in any way: 

Pupil JO does not submlt to anybody. At thlS 
age (eleven years Gld) he even dominates hi s mother. 
Wh()t he says 1s Iaw ta her. Her husband rlbandoned 
the home. She values pupil JO a lot LeCClUf-:e sh(~ 
says that he 15 the onl y son who hel ps her when ~;he 

needs it. He is the on1y one who stopped ~,tudylnq 
to earn money to support the tamil y. :-;0 ~;lw vdl ues 
him very much. T tlllnk that uncow-;clI)ll'-,ly hl~, 
mother i nculcdted the obllqCl t ion tu [;on t 1 n\j(~ 
brinqinq home more money. And 1 thlnk that II he 
came back to school, r th i nk that he ''';ou 1 ci t Pf! l thrl t 
he was dOlnq the same th lnq that hl S ! tlthnr hari donf~ 
abandoninq hi s mother dnd 50 he dec Ided: "[ w i l 1 
not abandon her. 1I 

Teacher B dld not, at this tune, comment on her own 

absences from cli)S~~, ln this atter--thp-fdct eXpli1ndtl(Jn of 

the pupil's decision ta leave school. Pupil }(J left ut the 

end of August, havinq been absent a total ut torty-elght ~ay~. 
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'l'he tedcher had been absent th i rty-t',.,ro days (t Ive to seven 

da ys per month). Ta he in class 1s the conditio sine qua non 

tor the development ot a ·,.,re-relationship. Teacher B's 

.1bsences were not conducl '.le to developinq such a relationship. 

Another enlqma Lor Teacher B was pupii 27: 

Pupil 21 has such creatlvIty! In addltion to 
this, he is very quick at reasonlnq! And why 
doesn't th1S child learn how to read? HIS memory 
taiis and he ~oes ~ot relate. Some words he does 
rel<lte, others he lioes not. This 1::> v.hùt bothers 
me. HiS problem is emotlonaL. It 1S a family 
problem. HlS mother 15 alwdys after hlm; not 
hecause she cares about the ChIld, but ta avoid 
problems with her husb<lnd. She 15 younq. She qives 
the impreSSIon that she has other interests besides 
her son. 

Pupi l 2'/ req lsten''!d perfect attendance for the f irst 

quarter of the year, but beqan to be absent durinq the end of 

May - three times. Throuqh May his teacher had been absent 

thirteen school days. ThIS means that the teacher's 

absenteeism prec:eded the pupi l' s. On t.he other hand, the 

efforts of Teacher B must have kept pupil 27'5 attendance rate 

relatively hiqh - 74 percent. 

Teacher B pOlnted to another eniqma: 

Pupil ~4 IS a close frlend of pupil 2J. And 
what pupiJ 27 does, pupil 24 does, tao. The mothers 
atternpted to separate them but they dld not succeed. 
They had Leen friends since 1Q80, betere 1 started 
at this school. For sorne reason they have aJways 
been in the same class. 

1 was able ta check on t.Us inforrnat ion and cont irmed 

it. The two childrell entered school ln 1982 und were 

classmates untll 1984. Fupll 27 failed ln 1984 and was 

transterred te ûnother school. Pupil 24 left the school 

durinq 1982; in 1983 he dttended the scheol; ln 1984 he left 

betore Uecember but returned and was prornated in 1985. 

The teacher conti~ued: 

Sa, if one does not come to scheol, nel thtr" 
uoes the ether. See, they plan i t. "Today we are 
not qoinq to class", and nei ther one qoes. Now 



• pupil 24 le.:lrn '3 more thctn pUPl L ,;!. Hdyl)e he lhws 
not have as muc.h creatl v l ty dS pupi ~ .' 1. Uut pup l \ 

24 C,ln remembt:'!r letters t lS <lble tL) pert l11 1'1 ,l 

dictation, he puts ettort lnto pt:'rtcltminq hl:. 
schoolwork. Pupll 2/ CLlnnot. lit" "t,ltt~". lIis work 
js dlw~ys halt-tlnlsheu. Uut they éire both 111 th8 
same bOdt. On l y one lS more ..let 1 ve <lnLÎ the otht:>1' 
lazier. 

The enerqy 01 1'eLlcher B WclS not t!nouqh ta hE:'ep the~;E:' 

pupils workinq steadily towards thR objel"tlve ut IJPCOnllllQ 

literate. 

Pupil 21, a boy, l s one of thp etu 1 dren W l th Wlll)m 'l'e,ll'llL' r" 

B developed il steady we-relationship. 

Pupi 1 ;n [ met when l arr l ved ,lt schoo 1 ln 

1981. He attended my class for a tew dllyS ilnd atter 
t.hat he went to another, l do not remember why. Last 
year 1 found pupil ~l in another te.:lcher's cL.:lss. 

This year 1 found him on my class roll and l 
talked ~lth hiS previous teacher about hlS 
pertormance . .she told me: "He lS cl Lovely boy but 
learned nothlnq"; but now he is my best student, the 
most responslble. He 1 S a li tt le mélf!, he \.;orks 1 ht> 
has his own money, he re<11ll.ps the value 01 !lis 
money ... He earns money, he ~,how~; me; he pub:; 1 tin 
his socks and wd1ks with it lnr-~llh~ hlS sock~-," 

Ten other pupils not ctiscussed ahuve <lpprox i ffidted 

consociate pole of the ,--ontlnuum i 1 1 ustrilted hy pupll 

lhf" 

n; 
pupil 26, who 1eft the school ear 1 u:~r 1 \.Il l j l tJ(~ dlscussed 

below. 

which show a transition tram the contCIT'FJordry towilrds thf" 

consociat~ pole of the continuum. 

Teacher C, compil red W i th 'l'eaehers A dnd B, hild nut h,l'1 

much experience teachlnq tirst qrilde, unly tvlO yetlr!J. llut 

she had tauqht the thin:i and iourth qrildes ilS '-NP 1 1 d~5 

kinderqarten. ln contrast to A and El, she had d r ,) dSS of 

normal sj ze - twenty-seven pUpl J s. The'l ',Jf.'!re not cons 1 der prj 
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"~-;lo'" learners" llke Teacher A.. and Bis students. She ,:lnd 

'l'pacher B ',Jere bath taklnq unclerqraduate deqrees in education 

lJut un 11 ke 'l'cacher B / Teacher C tc1uqht near l y every day / belnq 

drJsent on l y ttll rteen ùays (1 percent ü t the school yea -) . 

[n qener dl / she S<l Id much less <lbout her ch i ldren 1 s 

schoo l lit e th<ln the ()tfier three teachers. ln th IS cl <lSS one 

can observe in a very expLIclt ~ay wh<lt Sharp and Green (lY75: 

120) reter to as the anonymizùtlon process. l w i iL examine 

six cases of nonpromot lon and one of ù pUpl l who le t t the 

school. 

'l'eacher C described pupll 45, a qirl who was not 

promoted, as tollows: 

See! She has never partic l pat",d ln c lass. 
Alwùys belnq aqqressive with her classmates, qlvlnq 
orders. lier mother hardl y cornes to school, bllt l 
hùve the impression tl1at the qIrl LS the leader {lt 
home. She controls everythInq. lhen she arrives 
here at class involved ln everythlnq but learnlnq. 

Puplls 43 ùnd ~8, two qirls, 

succinctly: 

were ùescribeù more 

ThIS one (pupil 43) t rom the beginninq, has 
never kept up wlth the work .•. even durlnq the 
readiness perIod ... even the cuttinq und pastinq. 
Nothlnq ... 

This one (pupil 58) cheats, she coples 
everythinq trom the other classmates. She does not 
read or wrLte. She repeats everythlnq the others 
tell her. 

Turninq ta the two boys who were nonpromoted, Teacher C 

stilted: 
Pupil 44 has a very serious diction problem. 

l think it cornes from home. AUditory and Visual 
memory were lackinq witt hlm. 

Pupil 51 nevet" kept up with th~ cJass. 

As was shown in the preced lnq charter, these puplls 

rema i ned ln her c lass 1 but rece i ved less ot the teacher 1 s 

attention when compared with other children. 

Pupll 5b came to Teùcher C's class without beinq on her 

class roll, but she accepted hlm as il member of the class. 
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He lett Gt the end of the first semester. l'Ill-' t ~'d, 'Ill'I s,lld 

thlS about Il im: "Dropped out." Asked to de:..~cr 1 ~w Il 1 S 

Il Ex treme i y b,ld t rom t hl' performance ln l~lLlss, she ,ln~wt:-'rpd: 

very beqjnnlnq, li l SI.' 1 lJ tInt-> 1 lt>dnlll\q, 

evervthinq. He WLlS be 1 nq bruuqht up by 111 S ~~t t-'pmotlwl " 
On the other hand 1 about pupi l J.' 1 cHl ,ldopted q 1 1 1 f 

rreacher C sclÏd: "Excellent trom tl1t-' bequHllnQ." About p\lpll 

JS: "She has been a vt>ry qoou pupll tr011l tlw t,()(linlllnq. 

think that pupil 3:) WdS nc>ver absent t n.JnI (' l ,ISS. A ('li t t' 

qirl!" About pupll lb: "A qood J.)up i t t r"om th.., llPq 1 lln 1 Ilq. 

He anu wrltes." üt pupll ,"\lso ,\ l.Juy: 

"Excellent ... trom thp beqlnninq!" l'las~; observaltons !-,huwed 

that she (h"~ci1cated a penod ot time every ddy to llstf-'ninq to 

these puplls read. Pupils JJ, 38 and j') l"OCelVpd Spt>Cldl 

<'lttention but T~acher C stopJ.)ed llsten i.nq te> tho~~p '~hp 

reqarded i1S mnkinq 1 i ttle proqress. 

l:3y the lJeqlnnlnq ot october the stZ1tUS ot only one pUpl l, 

pupi l .lB, ',oJ,lS amblquous ln so tar as promotIon WdS con('prnpd. 

fJupil 38 works. Ile sells ne'Nspapers. IIp h<ls 
been very slOW, tl"Om the bequminq. He n!ild.s t'ut 
writes with dlfflculty. It 15 tiredn~~~-~. Ile l'om~",; 
here t l. red. But E:'ven sn he does evpryth i I1q 1 dsk 
him to uo. 'l'hen, r wélnted ta S~f> lt l cou 1 d ~Itd P 
hlm a ll.ttle more ',0 he would not IZlll. J ('dnnot 
let hlffi repent tht> t lr:,t qrndt-~. 

Thouqh she had devEolopf'ù ,ln intimatp reLltioll~,hlp wltll 

ttns boy, and was wi1Jlnq tu dedl.cate speclrll lllnP to help 

him lea::-n, she dld not succeed. 

Teacher D's clnss was composed ot 1)('W pup i J:; ,jrlCl 

n~peaters. She hdd a lot to StlY about f·r1ch I)Upl 1 • :;tll~ hdd 

been absent f rom cl ass morf~ ot ten thùn 'l'eacher U. /lowPV(~r , 

she had not sho'.ùn t1~;areness ot ho'", mw'h hf!r flh:..,f!ncl"~ 

iniluenced her pupils. 'l'eacher /) wa~; ab~;~rd" f r um ('1 il!.'; ,1'1 
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pnrcent ut thf~ :-,choo l d tjs. Let u:; eXèlITll ne hc.uJ the three 

(~ 1 r I~, '.-Jhu t ,j 1 1 Rd 'tJ(> n:! f..;u rtrayed by tt1e i r teacher. 

I-'Upl l /4 (;1 new pUpl l ln the t l rst qrdde) 
';t.lrtf-Jd ut t reL.-ltlvely w~"~ll. Her pt1n~nts 31so dlll 
nut lIVE~ toqether- <Incl ~;he lives '.vIth 11er tilther. 
lier rnother v 1:-' 1 Led her twa ut' ttn-ee tJ mes. She 
d~-;ked tu ~;P.~~ the q 1 t-l ,m!! she 'Ndntecl tü :,:'8e the qir l 
(lnd l let 11er. ~;ornt:tlPleS she brouqht ~,chool 

',upp llP.:-, Lü t 11<:~ q l ri. 

~-jlnce the IH:-'tJllHllnq ot the ve..Jr her father has 
bf~en unAlTlp!o'(,·d. ';0 'Nhen the chlldren t::~at l qlVE'~ 
hl:' t t wu ut t 11 t ~~p po rt lon~-; . She 'NJS dW;) y t l-om school 
t ut- . Jt)C)ut lIt t 1 d,lYS. l thouqht thùt sile hall 
droPP,'d uut. ll~r tather' S c .... plùnatlon was th;:}t he 
/),ld to Si:' 1 J hl.> housE' here in ürder to buy food, 
I!tJl'dUSP th> "lluld not qet cl Job. Now he lives in 
'>UInPCJI1P.':; llOw:e. Anu the qirl returned to schoül. 
Il!::'! t dthvt' l ; :~t il1 unemployeù. 

III rpqard tu pupll Il Teact18r D said: 

PUpl l ! L (slster of pupil 66) has a very 
:-,er 10U~; protJlern ln relation tü her father ... When l 
speak ùuout tllthers she is the t irst to yell: "1 
don' t have il t ather, rny l ather ,"1bandoned me, ny 
lTIother- ~;a ld that 1 do not have a t dther, l come on l y 
trorn her." 1 Si.ly: "NO, vou were born from both of 
thel r- ! ove, even thouqh he has qone; he has problems 
with your mother, but loves you." Pupi l Il: "He 
doe~:;n' t beclluse he does flot v 15i t me, he doesn' t, 
becd u~;e h~~ ne' 2r cornes tü see me." This i s the type 
ot th lnq that: the mother has put in the child 1 s 
hedd. 

She 18 otten absent because her mother rnakes 
tlll s ctl1 ld tùke care of the other 5 lbl Hlqs 50 th;) t 
t hey can corne to cl ass. ::)0 today ,-.'hen 1 qave ou t 
the report caros, l told her mother that she should 
not be unfa1r to her dauqhter, t:re;:Jtlnq her thi,-; 
way. 

[n relation to pupil 'JO 'reacher 1) pOlnted out: 

('tlpJ l 'lU lS pupll hl'5 slster. 1'11 tell you 
t"he samp t-hlnq as l told Vou about her brother. l 
don't know the parents, th8 parent:s ùre not 
interestt.=>d Jll these chilciren's learninq. 'l'his 1S 

,1 very Wf::'.tk PU))l!., very weak! This qlrl needs 
lndlvidudl,lttpntlon. She inverts letters. Sile 
does l1ut t onu ,;-;y 1 LabIes, see'? Very l n<lttentl ve, 
mostly hecduse she's not understanctinq Jnythlnq in 
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the cl assroom. l h,1ve tille' 1 mpl"t)~~ Il'I1 t hd t ~;lh' 1 .. 

very weak, <1 vet'V \\:~',ll-.. L'hlld pllys 1 l',ll IV. dnn'l 
know it she 1::; undt:-~t'nULlrl';ht'd ol' l t :;tw ~'d:.-, :.Il'h. 

when she WQS yOlllKler. ,;tll' '!::~ hUl1q t"v. .;!1t:> dl Wdy:; 

dsks tor sécùnds l ,1 Lw.tV~;. 

recoqnlzed tht" nt::~ed tOI" indlvlduell .\ttt'ntlLll1 ln tl1P l',}';(' (l! 

pupll JO, but ,",11P dld not ottl'[- Il ttl tllt-> <pt"I, dt It'.l>.l tll 

the extent she Il Hi ta otht> 1 ~1Up 1 l ,; . 

tor the tallure ot pupll / t, tlh' d!.I:,l'[H'l':O'; belnq tl1t' ldllllly", 

lault. 

her attenci<.lnce th!" 

conversation wlth her mother. l'upll /4, lJy l'omp,u'lStJn, Wd~; 

absent 45 percent of the schooL year. [n nom'> 01 the Ltltl'l' 

cases, however, '''''as an'lthLnq t'ttective done ,1:-; 'l'Pddwt A dlt! 

with puplls 10 and l3. 

One qlrl, pupLl (3J, WdS transter'red by '['p,ldwl' [) to 

kinderqartén dur'lnq thE-' s8cond quart!-~t' ot the yPdr. 'l'Pdl'hpI' 

o [elt that Uns Cjirl t1éHi no!.. <1d<-lpt~)d l() ttlP l'lass llP(:dU!;t-> ut 

her aqe dnd she W-'1'; re t prrerl to the C()U n~;t> l Il nq SP rv 1 c!~ 1 () t 

turther t2Vùluatlon: 

l t'ven hdVf> puplls '""ho Jrf~ tUUI tt:'t'n yl'llr~; olt!. 
So she l:ouldn't. kpep up with the t..:I<I~;·-, Ilt'l'llW~t:' ~,tH! 

hc1J not twen .1 t tended k i nderqarten dnd dl d not pvpn 
know how ta ho 1 d a pene 1.\ we LI, su ~-;he cou Id !loL 
keep '10 w i th the cl tlSS élt .) 1 1 . 'It l\.' couns!:' Iii nq 
set v lee ver l t J t!,i tl1at she '",as tuo 1 Jlll'ldture t ur t 1 t",t 
q r cl de. Sot 11 p Y P l <1 C e ct he r l n k 1 tl { h:~ ni, l r t l! Il 1 d 1 Il 1 Il () "" 

she i c; dOlnq Wl" 1 lIn k L nderq.:tr'lpn. 

'l'wa boys n~cPlved Spt'l:ldl <ltt.l:ntlon trum thl' tt'dt'IHn '!lI 

teacher deveLoped cl we-reldtlom,hLp Witt! Lhem. T~\f~ I,oy-: Wf-'r',~ 

pupiL tJ.' , 'Nho had taken lunc\prqdrtHI t.hn·'(' tlmf':; dfld h.ld 

prevlollsly been enrolled Ln Uw t Lrst qrL.ic!e bill nuL cnmlJ1ptf!rJ 

l t, ,Hi LI pu plI / 2 1 il ne w s t u den t Hl t l r,-; t ( F' ;1 ( 1 (! 'N h ( ) h <1 ri n () t 

taken klnderqarten. 

Pupil 02 recel ved the most ,lttentlon t f()[n '['hldlf'r (). !If' 

Sdt in thE? tirst l'o''''' , ùnd ';hf~ N()rk(~d lnt.>n·;l'/f·l'I ,llth t.hl', 

• 
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1 l '-J 

boy, not only teachlnq hlm ta read and write but Improvinq h1S 

relatiùnshlp with his classmates: 

A pupi.l who is much too dependent 011 his mother 
i1nu, as a consequence, on hi s teacher too. Very 
hlSily upset, very emotlonaL. He cried ln the 
r; l assroom. Ile used ta c:ry a.bout everyth lnq . So l 
th0Uqht 1 would reter him ta the counsellinq 
serv:ice. Hi.s mother even asked me to do It because 
she thouqht that he needed psycholoyicaL help. ~ut 
L wanted to see it we coulu solve the problem, Just 
teucher cmtl mother. And l encouraqed her to q i ve 
h im some space, iust a II ttle. Not let hi m be so 
dependent on her. l)oinq homework, tor instunce, he 
only used to do It when she was with hlm. She chose 
the clothes he put on ,ltter hi8 bath. 1 s,üd: 
"Give him some space, a little blt, slowly." 

WeIL, today 1 think he is proud that he does 
not cry any more, and he has a very qood 
relutionship wlth his cldssmates. 1 thlnk he is 
qOlnq to be promoted because he lS qettlnq qood 
qraues. r cannot say for sure, cun I? He does not 
have that tear of everythlnq he used ta, nor is he 
so ctependent on h is mother and teacher. He does 
hlS work u lone ln c luss und at !lame. SA l think 
that he is uOlnq very weIL. 

About pupil /2, the teacher noted: 

He lS dn excessively slow child, with prehension 
problems. l reterred thlS boy to a psycholoqist at the 
counselllnq service tor evaluation. Then the 
psycholoq ist referred tH m to the remedial-educa tion 
teacher who told me that she did not work Wl th this 
probLem. So 1 worked with him. 

'reacher V descrlbed the exercises she did with pupil 72 

and those recommended by h~r ta h~s mother, who cooperated 

wlth her. 

And today, It l don/t pay attention ta it, he 
still uses his lett hand to support his riqht when 
he writes ... But one cannat periorm a miracle in thlS 
case. He has a very fraqi le hand, the hand of a 
very fraqlle chlld, see? 

ThiS Chlld received enouqh of the teacher's attention 

durtnq the year ta pass the Ilteracy tests qlven in December. 

One not~ces a deep concern for the pupils' education ln 
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these t\o;'o last cast:"s. ShE: took tor qt',ll1ted thdt tI1t:lSt' lloy~ 

needed attentlon ln order ta succeed. 1'11t> t.h't ttul t 1 VI:-' 

children Lett the school .)nd L)[18 sl111 ted t.ù .ln .11 tl>l nuull 

cla5s, ,15 wel1 as the tallurt:~ ot the thn~e q!rl:::; tepottt'd, 

hRd to do w l th the teacher 1 ~ .tbsenl'es. l' t't:lquent dtlSPl1l't.'S 

suqqested to pa Lents that iden t l t LC,l t ion w 1 th the pup lis ,Inti 

coneern for their success was lacklnq. 

FlulUlty 1S the second dimenslon nt classroom lntt>tdctlun 

to be exarnlned. 'l'eachers were asked ta ev,ltuate Uh~lt' 

students at the beq Inn i nq ot the schoo l ve~r 1 (l'ond 1 t lOl\S tut' 

11 teracy), ln Mareh, and aqa in dt the end ot the yecu', 1 n 

October (proqress in 11 teri1cy) . Tht'ee or tour rdnks 1 Dl' 

l ayers, were Ldent.l t ied by teachers t or the t ormet 1 eUH.! Up to 

S1 X ranks 1 or layers, tor the latter. For edch studf:'lIt un!:' 

can der i ve a measure of chanqe over the vear. FI u u! i t V W 1 tlll n 

layers denotes a stabi Il tv ln rank; t lu id i ty UfJWdl lis dellotL>S 

a student whose October eVt\ l uat ion WdS hl t1het" thdl1 tha t () t 

March; f l uidi ty downwards denot.es thE~ t pvpr::-~",. l'up \ l~. WPl e 

also asked their own opInions dbout whether thpy l'OU id rp,ld 

and whether they thouqht theV woulù oe promott.~d, ,wd UIPI r' 

assessments of the i r clùssmates. The ù,lta wh 1 dl de::-;cr 1 tJes 

this t l uidi ty w i thin and betweE-m 1 ayers, rlllÙ pup 1 L s' ()P 1 n l ons 1 

is presented in Tables 2'/ Llnd ~)8: thf>Sl? LltJles <ire tJdsel! on 

the comprehensive tables '-,2 to 1)5 ln the Apppnd 1 x. Aqdttl, WP 

present the patterns for each class. 

Teacher A ldentitied SlX students wlth "qood" cundttIOTl";, 

n1.ne wlth "weak," and one wlth "very 'Nedk ll condItion'; Ifn 

proqress in March . 



HELE 27 

NUhBER OF PUP Il 5 HI EACH or JUR FI RST -r.RADE CLASSES AS TO COND IT IONS AND DEGREE 
OF PROGoESS IN lITERACY 
MARCH A~O DeTOBER, 1984 

Class A Class B Class C 

Teacher's evaluatlon 
Conoitlons for literacy (Harch) 

Very good 5 
Good fi 4 5 
Weak 9 5 5 
Very weak 6 12 

Percentage of pupils c.l Il 5 S 'if i eo as 
havlng very ~eak condltions for liter~ 6 40 44 

Total t6 15 27 

Degree of progress in literacy (Dctoéer) 

Very high 4 
High 8 6 12 
Medium 6 6 3 
Low t t 
Very 10w 
None 5 

Percentage of pupils classified as 
having . low or very low progress l1teracy 7 8 2t 

Tata 1 • t5 f3 24 

Class 0 

15 
6 
4 

'6 
25 

5 
8 
3 
t 

24 
t7 

Sources: Tables S2 to 55, in Appendix. 
* ihe total excludes those pupils (14) attending onl1 the first three periods of the 

school year (see footnotes to Table 28). From a total of 83 in Harch, 69 were registered 
in October . 

• -
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1 t1 1P '" 
]S 1f. 4 ." 4 59,60 6S, 'S.~O ~ 

.. lD' 'Ir ' , ! 1 : oZ .63 ée J 
'01 "P' 1 

4 ~ 'l 

J' 3'l <') 

Z )] ~n.c,Î1 

3 33 ,~ 

'( 

2 lQ . .l7,4 Q 3 

" ] B , 
54 JJ 6 

)2 ,46 2 
61.66.68llS1.69(l<;) (\ 

73 ,l4( NP 1 Z 
7I! "Pl 1 

.3(r1f' J. U(P<P) .~';( NP l , S 

2 
51("P). >J(PtI» 

7 7 
15 29 ~I 

• NP.fllng of th" cod~\ lS - leH \chool. "P - fIOnprMlOted. The nt..-bf!r, '.2.1. In p.rentheH'\. ,,.dlcHf' tPlf' l"\f!'l~ whlt;h • puptl ~\fpd 
upw.rds or do.,nw.rds '" th~ t~drhf'r's f!v.luatlon f~ Nlrch ta Ocro~r 

e 

•• 
••• 
• . '" 

[.eludfng Pup.1 Il. tr.nsff'rred to .noth,.,. sehool befor!' Octob4!'r 16 • 
[acludlnd Pup,ls 26 .nd )0 who left th!' ~C~Gé: o~for~ D'lober 16 . 
(Itlud\ng Pupl!s 52 .nd 53. tr,"\ferr,.d. Ind Pup" S6 Who 1eft th! school on or ~~fr.r~ n(!n~r I~ • 
hc:tudlnCJ the puplh tr.nshrrl'd -76,17,78.19, end 8J,and tho~e Who leH thf! school -67, 8 1,.nd 82, befor'e Cctob(or 16 . 

• 
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hhen .3s..;:eci ,lb,1Ut !1(C' ... 11er" ,'1 ,1SS rt>l"! l't l'.1L-><1 ,l', 

the course or tth-'! ye.le, !e.h:tlPl l\ cl)~ent'd: 

the "tl0te ,'L.1S·'; ,'tl,lnQed t,H' tlh' l,,,'tt"l. 
:- ','er,,'th 1.;1q! l t re.li l'~ ,"n,H1QL>,j t ,)1" t Ih' t,,)t t 1'1 . 

1 ~ t? h.1 VI,; ur, 1- PL,) t 1 0 Il S li 1 P S ,ll"h) n \ 1 t ti t:-' ," t li \ il) 11 t s , 
lei1rnln'l Itselt. IPt' ",,1:-''''; !:I.lde plD,ll't':-;·;. 

All but. \)nl~ t..\u~JIl IPup11 :(1) h?c'dliH-> l'tr'I'.Itt' l,v ttll' t'nd 

ot the school \ear. 

qood proqress. j-upl 1S '",ho '"srl::' 1I· ... e ,lk" ,It th!:" I,Pq11l111nq ut tllP 

schoel ye.lr ,;oul,'j l'ead ,Hld ... rlt(" '",ell l)y tl1l-' \:'nd cl! tlw '.1 11\)l)[ 

year 1 Decemt1er), l"Ic1klnq f:ledlum pnJqrl?ss l'-,lÀ (lut III nlnp. 

cases) . 

proqress was by uctober cons 1 dered dble tn bA promoted tu ll1P 

next qrade .-'lth the stlpu1.1tlon thélt the student do p.xtr,\ '''':ut"k 

durlnq the surnMer vacation. 

Septernber '",as .11so pt")moted. 

Pupll 'l, who enr'u[led only ln 

What is notlceable IS thi1t three dllldren - puplls 'l, Il 

and 13 - consldered \ .. :eak ln March, sho,,'p<! outstandlnq proqre::-,s 

by October. Pupl1 4 tiad tilttlculty ln enuncldtlnq sounds. 

But pupll 1.3 dernonstrated "tclDulous qrowth." l'he thn~p ,1re 

cases of up'",a.-rl tlUll.ilty hetween l')y2rs ot ,1c.1demlC 

stratiflcatlon detlned by the teacher. 

Almast a1l puplls telt that they could read by thp pnd 

of the yaar. Only one qlrl who demonstrated medIum proqr(>~-;s 

who was attendlnq the llrst qrade t or tt1e t 1 t th t 1 me 1 n l "Htl 

(pupil 8), and pupll 10 Llnswered "i) Ilttte" to thls qu~:stl(>n. 

These puplls 1 sel f-assurancè!, a problemat 1 c aspel:t 1 n th('l r 

school lives for three ta tlve years, was outstandlnq. unly 

two of the pupi 1s tel t that they would not he promotpd: pupll 

10 and pupll lD, a boy wlth a paor attendance !'pcord, '.oJh() ln 

f act was prornoted. T"wO others answered "rion' t know" ta th 1 ~-) 

question. All others telt that they would Le promotf:!d. Iho~')e 

f ive puplls who dld not answer "yes" to these two quest Ions 

(If they could read or would be prornoted) were classltled ~s 
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ha'/ln(~ ;,78ak or '/E~r'l ... P"lK l.-'Ondltlcns ter Ilteracy ln [·larch. 

'lh(j t.}(;t thilt on1y one .... ';lS nonpromotéd aqaln shc ... :s that no 

rp.ltlcdtlon or.C'urred d'''; to the leJrnlnq CapJClty ot these 

chlldren; the te<1cher ... or~eJ ... ·lth the pUpll to Improve hls/ller 

Inltldl ".Neak" condltlons. 

ln the 'ne.,; ot the puplls, the stronqest candlllates tor

{allure ';,7ere puplls J, :l, lu olnd ]1); pupll lU ... .:<1S ldentltled 

hy twelve 01 hlS cl~ssrnat0s as not belnq able te read ~e11. 

1 n f clet, on 1 y rJUpll 11) t:llled. 

1 n ~~eptember, ilnd pupll s 3 Z1nd l G h~hi ;1 rO( r Ci t tendJnce record 

( l~~ Jnd lJ. percent). IhIS sho',o,'s the LmmedlJ,"y' ct the Duplls' 

not captllr 1 nq the teachers' 

expectatlon about theIr clZ1ssmates, but !-3thEf qr<3Sr'lnc; the 

d .. l 1 Y dccomp 11 shments ot the Ir peers, JI1a l n 1 y the teacher' S 

assertIon about the importance ot class attendance ln beinq 

abl e to read. 

Teacher B identltied the same three levels Illdlcated by 

Teacher A as to the pupils' proqnosis for success - good, ~eak 

and very weak condltions tOI' Ilteracy. The frequencles ln 

this case were tour, flve and SIX, respectively. Teacher B 

tel t that her pup 11 s were weaker than her colleaques 1 • 

NevertheLess, when asked about the performance at her class, 

Teacher B teLt that al! her puplLs had Improved: 

And hOIN they 1 mproved, my Gad! To me, the i r 
improvement was a hundred percent. And Vou see how 
they reCOqnl zo that they have Improved: X (pupil 
21) tala me: ''l'hi1nk Gad, l finally passed." 

Teacher H pOlnted ta the moment pupll 27 beqan ta understand 

the lmportance ot schoolwark: 

Now, now, nov.: , l ~;ee pupll .~ 7 ' s proqress. 
Dur 1 nq the school year l d Id not see any, not 
anythlnq at al1. In December he came and tald me: 
"Gee, Mrs. B, l wasted the '.Nha le year. l dld not 
study the who le year." That was the moment he 
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bel~;-l. me ,-'ons,-' l ous l) t .dl l t he 11,ld d,)I1t-> , Il.> ~)t:' l ,"l' 1 Ve'd 
that he h;ld ',,·;asted the whl~le ve,lr ,111d t r'om tll,ll 
l'.loment on Ile l'll,lnQpd, lie dClt~c., t1l1 t ml c.,S ,1IH' d,IV ,li 

the reVle\\, cl.:lsses, He l'ornes, lIt-> ",Int~, t(1 11',11"1), 

he l S l nt e r est e li l n e' ver v t h 1 n q 1 11 t-> cl '- 't S 1 t1 , \ 

completely dltterent ',i,l'y" tt1,ll1 hp dld durlnq tht-' 
y e.:1 r,"'" h e n he"" , i S I1l) t c () n s, " 1 l Hl S l) t t" h l' V d 1 II P,) t 
st..ldylnq, 

l' 

E.)\cludlllq pUf.Jlls .~t, .:ll1d lU, who letl tlw sc!1m.! llt'tolt' 

the fourth m.lrh.lnQ rer10d <..)t the '.;,'hool Y t'dl", tllt'l!' ..... 'd', 

tlUldlty ''':lthln the layers detlnp,i hy lhe ledl'hpr- ln M.lll'/1 

élnd Octouer. 

1S the substant la l numbers W l th t lUI dit Y lIPY:,1 rd dur 1 nq U1P 

year. I-Juplls 17, 18, .:.2, ,).3 and .'d, who h,Hi 'Nt',lk or vt:'ry WPdk 

condltlons ln Harch, improved as dIa puplls 1'1 ,1l1d .~U. 

Teacher B descrlbed puplls 23's Improvement ln her l~ld~,S ,1<,) 

tollows: 

l observed her durlnq the t l rst week, the 
second ... l actuall y S3W that she ":ilS so: reservpd, 
d ld not partle l pate 1 t31 k, or p13y, see! :'he ... '~ht~ 
was thlS way. Sad 1 very !-;ild, ski nny dnd 
dlscouraqed. Even her wr i tlnq w,JS 1 nsecure. l'hen 1 

l asked if pupil 23 had ueen pVùludted (by tht! 
psyeholoqy servlce). She had not and n~t et n~d 
her ... and l went to t 1 no out the resu 1 ts. l'h.' 
psyeholoqlst ealled to qlve me pUpl 1 ~J's results: 
she was actually a 1'lve-year-olcl ment<llly ... <lnd !;he 
should be attendinq a speclaJ-educilt.lon clilss. But 
ln my room, she had al ready maae sorne pr()qre~~s. 

hadn't she? She had ... proqressed d 11ttLe hlt ln 

relatlon to what she had done the prev 1 ous year. 
So pupil 23 would stay ln my cl<lss. And you see ... 1 
thlnk that. .. pupll 2.î".pUpll )! '.;as tht.~ main 
surprise; she was the blqqest surprIsA 1 hùd thlS 
year. 

Puplls 2. 4 and 27 , 1 n eontrast, s 11 pped dUr! n4 the schoo 1 

year. Both beqan the school year Wl th qoou pro~;pects for 

literacy and sllpped to a medIum and il low levAJ 1 

respectlvely. 

1 thouqht that pupi l 24 and pup 1 L 2.1 wou 1 d 
become 11 terate 1 Wl thout a doubt. r t 'Nas a qrei1t 
surprise for me when l saw that they eould not keep 
up with the elass. 
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l '~(.,' j ~'r)r ,~ 

, ">.Itl lIt'! ... tt" 
/ r .II, 1 r) Il j t r ~ f-.J , ~ J j~' ( .. 1; t u ~ t! t ..... l :1 

lf, J l, ~ r f. ,~ () 1 '/f---o l\.., 

In'l 
t,l' n 

'r;: l ,Irl-' t.'.lIV, 
,nlnnpll(:-',j tiltl) 

ri 1'::: t \ 1 t- t"' 1 " 

fi')I) j ,:c,r~ .. 
pc, t f- n t J d l t t l'~, Il <l .j,...., n'.~_ i 1 t t->',' +- t? j t.) l,," 
l ,Il t. t c) pli ! 1 n () , 
Il·tiln" ... p·jpr'/~.Ll:i'l f' .. f-·~.t ·,tcl.J',I"';. 
... r,(j!f-' r)n)t)h~r:). 

, , ' , . 
AI. 

T"~ ,t 

ttlilt 

;11-' l l tt~r lt'

t )ut 1 l ~ J , 
l n.j t ; '--, t r. F~ 

'1 k ne',·,; cl 1 l 'C; 1 n p l ê ç, l' 1 1 .ll) 1 es l ' l n d th,) t ; n the (- ,) min q 

1 P cl r h E:' '~: () u l cl (~ e r t, l 1 li 1 Y 1 ~ pro V e . 1 n ,1 ,j dl t 1 lm tG n 1 Til the 0 n l y 

011(:>:--, .....,110 ·,ti1yed 111 the t l r<.;t ,~ra,je '",ere those II· ... :hn drooped out 

ut ~~(~hoo 1. Il 'lllus, pupll ,'t), .... no lett ln Mav, ;:ll1d puplls JO 

,'4, n.>spect l'Je \ '1 .\uqust NovemtJer, 

r(~prpspnted <lctui11 lù~;ses trOD Tpclcner B's pOInt ot VIe'W. 

Nevf:->rthe 1 p~'s, pup l 1 IJeeame llterate durlnq 

tolloWl nq 'y·P3r. l-'upll 3u left the school tor q000 . 

. 'h, thouqh pnrolle,i urtll 1')87, contInued to tall. 

the 

PupIl 

fhese 

pup 1 1 s ,) t tended the t l t-~t l-lrade t or the t lt th and tourtn t Ime , 

respel~tlvely, ln l')B4. 

1: 1 even pup li s ~'-l 1 d that they cou Hl read, 'N l th t'No 

clnswerlnq "i1 llttle" .... Then i1sked about lt. rhlS, ln t'let, 

shows the development of sel f-assurance even ln the cases of 

pupil ~4, who Lett school and 01 pupil ~7, ~ho ~as retalned 

1 n t 1 rst qrllde. Bo\<:pver, ûsked whether they ' .... ou ld be promoted 

1 n December, seven pupIl S élnswered "don 1 t kno' ...... " rhe dnswers 

were dlstrlbuted i1monq pupils ot hlOh, medium and low standIng 

accordlnq ta the teacher's evaluatlon ot thelr '..Jork. ThIS 

shows 1 ess eertalnty L't Sllccess compared Wl th class A. 

students' v lews ot the ire lassmates ·,,·;ere mLJre peSsImlstie: 

only SIX pupils out of thIrteen were consldered (by at least 
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thn~e ('1 1 ,:,';J":1d tf"~ 1 t- ) i' , 1r" 1\ l 1 t ,) 1 t 'l; ... t .' l'! li 

el. f"\;en "LIt nt t 1 l t- t::-.~n 1 Ti l', .\ , 11, ' t ' .. t 'Il .lll, 1 l ' j il t' , 1. ' .. d 

to'r' ,~ lCl'..,,=,n,ltps t", r ! ,) 1 IllY • > li , ,\ " l' 1 ri\. 
, 1,01.', 1 1 , ; tl l 1 . ,t), J 

l" 1 Il, 1 

l·H"Onoted. 

not be pronnted. 

1 1 1 \ l 1 ~> , ! l ,1 TI, . t \ltpl1d ,1 l' l'. 

rr-?qulélrly pup Ils .. , ) , 
, t, 111,1 ! t\ l' 

tt1 ree ·.I!hose tolllure ., 1 lt JI ) 1 

and ,)8. 

th3t the (:lélssmdtp<.; evalu,ltpd ttl0se puplls 011 ('Or'dlnq li) ttW1I 

partl";lpatlon ln cl 1:::;', ,'\(~tlVltll:':':: IH ITI1C;[)t.."l1dVlout". 

In conclùslon, the pup 1 1 ~J A Il 1 '111"1 

Class U, 

B, there '..,'as les.; tluul 1 ty ln pupll::;1 pf-'r'IO!'mdrl,f' Il'')01 tilt· 

pupi l s 1 po l nt nt VIe',.; than tha t 0 t the Ir' rpspe( 't l 'Jf-' h',wlli' t ';. 

In the students' eVt11U<ltlons , 'ountpd ,Id',' , 

attendance, partiCIpatIon ln cl<lss llc:tlvltll~::;, ~;pp('ldlly !(J) 

Class A, and qrCldes on dlct<1tlons conü)lned ''';lth q()(ld m,trlnf't'., 

and very 'w'eak prospects tor lltPldtp, 

frequencles are respect 1 ve l y t 1 ve, t 1 VP, 

When asked about the proqress her c lass hild f"IJdp b'l :;f-'r)t'''mb~'r, 

Teacher C sa tri. 

Puplls :.;1, 43, ~8, 44 Llnd 4 e
J (thrPR (~lrl'. ,Ind 

twc boys) 'N il 1 not pass. l'hey êl re r~o 1 nq 1 n tc) thf' 
first qrade (t'1e tollo'w'lnq year). lt )'-; u'-;~h!'-.'. 

'w' i th them . 
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~ J ,.. )~. 1 

1'1'.1 fJufJ) 

t\ rIt k f-> P fJ l n q u \! tJ l t t1 t ri e cll~; ''':; / '1 l 'lin q 1 e '..:; r-, () n'" . .,l, L , ' :J Pl'" :-; e n t p i 

(·nfl'-,IHldnt·-, V / ci / 1/ m, 

('OllspcutlVP ~-,ch()()l rJ.1ys t'r->pe<1tll -1 these pdtterns /wtth the 

Nho 1 (~ (' t a'.;s. Au_or,jlnq to her, tt lee puplls t'(,netlttF-,j ! y'CrI 

these <let 1 VIt 1 es: "1 '",ent élLt tr,~ ',...'1y lJ,tek and tduqht lt 

., .~ 2 é)nL1 't') 1 mpl' ')ved. 1 lhese i1ctlvltles, 

however, ~ere not suItlclent ta re\~rt the situatIon ot the 

t l ve pup 1 l scons 1 dered to be very ,eaK. :3he cl 1 d not fTlake 

0t!urLS to reRch these chlldren in the Ady leacher A dld (~lth 

pup li '-; II) ,1nd Il). 

:-iumm 1 nq up, n 1 ne fJUP 1 l S ëlt ta 1 ned ,lroqress correspo!ld 1 n4 

to the condltlons "seen" by the teache' ln March. [n elqht 

cases the puplls nttalned a hlqher level than that attrlbuted 

ln March, ~lth pUpI] 47 maklnq remarkab e proqress tron the 

lowest position ln Mélrch to hlqhest pOSIt on ln December. In 

two cases pUpl ls sLlpped one level tram the teacher's Inltli11 

ca t e q 0 r 1 2 él t 1 0 n ; d n d t 1 ve c h Jl cl r en'", e r e rel t l e d L1 S non -

learners. fhls shows both the possIblllty ot the teacher as 

~ reallty-detiner ~nd also the fact that sorne puplls manaqed 

to proQress, wlthout havlna the teacher's Inltlal assessment 

serve as an lmpedlment. 

Five students ",'ho eventually falled ln Class Chad 

ans""ered "yes" or "a Ilttle" about thelr abllity ta read. 

Four who saFi they read "3 Ilttle" in tact talled. only one 

ot the whale class (promoted) predlcted she would fall the 

year. Four of th~ t l ve chlldren , ...... ho Teacher C expected ta 
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" l , ~, 1 .. , , Il 
1 '1 , 1 t " 1 t ,'n 

~~..Jr~),Al :~tlll tél1r1 .... :r1~1; 

1 e 1 tl~ t t ~.,.. .. 

n ,1 

li' j ) ,~ 1 • 

1 l J ',' 

t " '1 

.1'" t ~ t- l 
\ .. ' r 1l ~ t- ~ n lIt t t \ i t i t ~ t t l' t ,-' t t 1 \ '\ t \ 

1 n ,', ,l',:, " 1 ft.) 1) fi 

l " 11 1 t'd',! 111,' 

,Itt.'ntll'I) ... l'T" 

·.)·Jh."r~ '/t::!t''l tl'P1iUt'l1tly l'\tpd ,l:'-; Ilot lH)lnq dhl!.' tr> IP,ld 

"plI ... ere pllrdls Il lnd )', . ..th):';P f.Jt',JlllP.." I~>,jl'hpl 11.ld 

rllttlculty prpdtl:tln\f, ,ITlti pupll , ) 
• t ~ .. Ifprp '.NP 11l\1'-;L 

underst"and "hv pupll::-i "lth qOOlI pruqrp~.;~. 1 n lit p t ,\1 yin 

Lîlture. l'up 1 1.; ) J , 

(Jn 1 Y 

cll1ssm·tes. Tmprov€'mpnts rllonq tnp '''''lY 'NPrl' '!I:,rpqdr!lpd .\nlj 

the tlrst impression ndlnt~IJne(j. ('Iasc,mdtp<·, nr)tl,'p,J thp Pdrl'( 

detlnltlon of each pupll's IJOSS1LJllltIP'-, tJy t l1P tf'dchPt, 

' .. dthout observlnq ;:-,ny c:hanqe tor the tJPttPt lndl",ttpd tl'{ UH' 

teacher at a later date. 

In CI.i1SS c , '~'(l (~ () ut:" t ,uv 1 J Il fi , IJlth t Il~ 

exceptlon ot the three pupll s ' .... 110 tr'lw.f Pt rfo>d ur J 1.'1 t Lh~ 

schoo 1. 

evaluatlon as lndl('atlnq thp deqree of prl)'~res~" ln JI tf'rdc'y 

was possible Viél only one m<lln d··~pect of 

prnct l ce: throuqh the resu l ts obta l nprj 1 n th,::. 

gradlng of dlctatlons. [he results '",erp ;S'/.1lldtJJe tc; tlv: 

'..:hole class. ThlS might explaln 'IJhy cl<lsSJ1l<1t(~~~ ,jlrJ n(Jt nr;tlc P 
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ttH~ l"'H)r(,'/~nl'-!nt . n j l' l~efj tJy the tA h,hf:"r'. ln,! d'.,. tt~e f..-clPl Le:; 

",f'rr~ ml';l~,l ln tn~lr L'/,lludtlor:s (JI tnPlr pe~·rs' [Jr()lH-e:-:;.~. 

1 Il r n j n (1 t; t j', t,) r 0..; ... : n .i (' Il n ( ) co t l 1 k plv 1 li t ! u e r,l ~ f-:!, 1 r e 3l' h..;. r 

lf1f J()t't,lflt t,l('tor ",;):;-, ,hether ~h(:? ,'t1l1d oo.,j lnlllated ln'; 

r J r ( ) ( ~ r f- S :-; ,j url n q the ~, r e v l 0 U S '1 e:1 r . 1 )f the ::: 8 v R n chi l li r en..: h 0 

h .j cl h c. en, ~ l '1 (~ n ~: dl d r q ;p- t Rn'.' U r r 1 1 U l un l n c, r i1 de,) r p the 

But puplls .JJ dnd ~u ... ere 

('ons 1 derf>rj to tJdve "(I()ori" pros:;e,:ts; th J.3 ml qht hLlve been due 

to t:xtr.\ hE" 1 P t:.hpy \'e':e 1 VRd "t home 1 rom l'1other o!::' S lb 11 nqs. 

l'he con~-,eC;\lenl:t-s ot belnq 1<1be11e'} as '",eak · .... ere more 

clei1r-('ut ln thlS ,'l<1o..;S than ln l~jass B or ln Cl,:}ss D. ln 

th(~ c;econd spme:-,ter jpélcher C ' .. ;.):,; actua11y tosterlnq neqatlve 

ou tc'ornes ,1 nd the t 1 nes ' ... ent to her class tor lntervle·...;s, 

neLf l ected pup Ils i1skorj me to 1 l sten to the l r ef forts at 

reddlnq. f'Up 1 L ft j' s mocher, ',..;ho "';êlS t ... en t v-se ven yed rs 0 id 

and hall zlnother chI id ln the t 1 fth qr.::iJe, ..Jas aware ot the 

neqlect pxperJpnced hy her dauqhter, ,.1 "hIte qlrl ln t.3.lr 

hea l th, at tewll nq t l rst qrdde t or the second tlme. ~";hen asked 

whi1t chanqes she ·,..;ould L lke ta see at the school, she 

,lnswered: 

l '..;ouiù llke her to cecelve more attentIon. 
She 1S desplsed ln c!ass. She ~s already dumb ... 1 
would llke her ta Slt ln the flrst row. The teacher 
pays more attention ta the children slttinq ln the 
tirst row. She doesn't recelve attentIon ln class. 
She h,:}s been abanduned. 

reacher 0 Identlfled three levels ln her class as to the 

puplls' condItIons ter literacy, as dld Teachers A and B: 

qood, weak and very weak. 

~nd tour respectlvely. 

The frequencles were tlfteen, SlX, 

-r'eacher 0 cons 1 dered as losses the three repeaters, 
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puplL-; 'U, '1 and 

L'lose to anonvmL',ltlon - t'ut '-'h.> ,1~.;s,,)r'tt:>d th.n t'Ii!:-' !l)! Illl.'IIlQ 

'leat' these \11rls ;::;hould nut rI? pU" 111 ,1 '·'l't:""ldl-<-'dl1,',lt l,'I) 

C llS5 . 

"the L'l ml 1\" s l ,1 U L t . " 

ex t r a 1 n d l 'J l( l u al·,..; 0 r k d t h 0 rH-' () r s (' h l) l) l, l; ut:,; 1110'> 1 1 111 1 l pd 

herselt to dem.:1ndLnQ tull ,ltten,iao['e ·lL <.'l,lS~:; ttl.lm pupll, .\nli 

tt'om thosf-. parents '",tl0 cane t.o ,~l'hol)l to rll~k up repott ('dld'; 

at the end ot the thini marklnq period. 

rerlcher lJ <Jid not :;eePl to ,:onsldE"r tlE"rselt dl'('Olll1tolb!t-' 

tor, or (~onslder 'lS losse~ the puplls ",110 It->It tilt-> ',('l1uo! 

'-"1 thout ott lC 1311 y not 11 y 1 nq hE"r ot t.he rRdson why t hpy b,ld 

lett. 

",'ho were cLa'::;Sllle') as havlnq [Jood prospects <lnd demonstr,ltpd 

proqress, le ft the schon l . 

Pupll hl (a thlrteen-yei1r-'.)ld lJOy) '..Jas th.1t 
one apprehended uy FEBEM (::;tate ~ ounddt Inn tor' tho 
Welfare ot ChlldrE"n), thClt one ItJhe Vou evpn vI'':;ltf->d 
at home. 

He never Ci1me back to schoo l . IIp (II d ('()lT\I:-~ tu 
the schoo l ya rd onC'e. Ile Ci) me tu thE" ,: l, l '-':;S r'ùom doo r' 
l OOkl nq dressed dnd qroameù, and ,-"hen l we 1 ('ompt! hl m 
he s<:lld: "But l am not '-101nq ln," 1 lpt hlm qo. 
The ch Ildren tell me th3t he runs cu'ound thf' s J um 
wlth a bunch ot klds. 

Pu P l l b 8, a fou rte e n - y e a roi d ',,10 r k 1 n q chI 1 ri, h rl d Tl 0 t let t l h p 

school yet when l 1 nte rv leweci both te,lchpr ,md pup 1 l. Ile 1 et t 

on November lst ·..Jhen the te3cher 1 ntended to he wark 1 nq on the 

reVlew of syllablc patterns. feacher lJ sa id 1 n the 1 ntprv 1 p.,..;: 

roday (october /':ij, [ handed out t'eport (;drfj<.; 
and "'" a r n e d III m th a the C i1 n n 0 t mIs S 'l n y rn 0 r R [; l ,1 ''; ~; f'~; , 

because then he l S not qo l ng ta be ah 1 e to keerJ up. 

Twa '",eeks aiter thls ".>Jarnlng, Teacher D "Nould be llnlshed her 

uni vers l ty coursewark, and ln tended ta rev J ew mater 1 il l dnd 

offer extra help to those stlldents eVldenclnq lo,.,er 
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JI,h 1 ~')pml'-'nt. f, 

r'f.:'turnlnq ln j'):s4. 

1n .lttC!mptln'.l to un J .... r'..;tal'.j Pl'011 1,8/::-~ ,lepcn'tu! e.l'1d 

tho:> 

thlChf':t ~jr~~;entt:.j t',;ent'l '18W ~~'111 1D1C f:--1tterns t,) the . .'ho 1,.., 

r'l,l';(~ 'lUrlnq the '-;f"'.'f~n ,1.1'/5 pUJ.Hl fj,j ,1ttenrlèd clJSS .:Ht~r nlS 

te, Je ; h p r :-; 1 tJ;j r n 1 n' ~ ; (t) ) t n e s p t 'N e n t y s y l l il h l (~ P (l t ter n s '" e U~ 

lpdr'n~,i by (!Ill; th()',:;~ atten'ilnq l:lassp.s .'Eo~Ull1rl'l; (.:: 

('()mpd ri nq hl 1'1::-:8 lt 'N 1 th hiS clël3smates ",ho '",ere rlo L nq 

DI.,;courrlqed, h~.) lett. lhe teJeter, Intendlnq to tlr11sh the 

!("!SS()n tapies 'pllckl'I ~\.) ,IS to lnltll1te the reVlew perlod, 

rlld not oftE::H' encourJqement to nlJ11. In tact, he had been ln 

('lélS'-. only elqhtp.en days rlurlnq the second semester and · ... l1S 

oVE-rwhelmed. 

~'upll ty'J lett. on Detober 23. She n.J.ssed classes d'lrlng 

the month reacher U was student teachlnq ln orjer to complete 

her underqrilduate deqree. 

Pupll /.J) 15 cl t",elve-year-r)ld glrl who ... l 
tound out t rom her mother, ·"hen hand inq out the 
report cards t or the second mark 1 no per i od, that 
she ~dS a girl ~ho had ~een expelled trom another 
school tor mlshehavlour. 

toid 11er mother that she behaves · ...... d l 1'1 my 
class, that she learns very ''''el 1 , has beautltul 
penmanshl p, a \o.e ll-kept notebook <1nd she él hJavs 
cornes ta clJss. l don't know what 15 happenlnQ now 
wlt~ her becJuse the whole week she qets on the bus 
here ln tront ot the school and then qoes Jownto~n. 

One ot her' c Lassméltes told ne th;tt she qoes 
downtown to tJeq ma ln l'y' tor breélLl. But .;;he or her 
rnother do not ,1ppear to be so mlserable~ l thlnk 
th.:1t there must he another problem. fhlS lS cl case 
to~ a SOCIal '...;orker, lsn't It.' It ' ... ould be .::l case 
t or ,1 SOC la L ... orker. 

ln Jddltlon to tive puplls who letc wlthout ofterLnq a 

torrnaL expl.:lnatlon to the school, three others - two qlrls 

Jnd one boy - tr~ns[erred to other schools . At no time dld 
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c)ut l! 1t?t 

1 FUPI t~~ , 

1- , 
.\ l ' \. 

, , 

1 .-

, " : 1 

.. h, ') 1. ••• t ,'h' ., \ .\ 

:"1 II l : 111,1 

, h I-l n tJ t-? 1 ' , 1::-, _'"" l "t 1 ' ri l \ ':: .\, r " !: ,. ;' , ' ln.' 

, 10 es () nt::".:; e t'> t li te' : . .-' 1, tll-' t' 1 

not 1 t'> 1, ' t::~ ;' [ ' , , lt 

prab 1 emat l ,'. 

·t 1. :", 

\ t 'h' 

1 t t-' t' l' " 1 lÀ 

March. ~up l 1 - ... ent lp ()tlt:-> \ (''v'P j • j'upll 

asslstE:d hlm and he ,-,ilS eventually pn)~ll)ted. 

l3be 1 Le'i "veci ... eak" end!:~d the ,->chou i YPdl tJ 1 tl1lJut mdK 1 tl" 
sLqnltlcant prouress. T 11 ete cl che r li 1 cl no tut t <-> r P;' tX.1 ... ' 1t k 

pL:tnned ta do '..;hen 1 ntel v le'Net! 1 n ()('toLpr. ! n PllPll , ". 

case, thE:: re ·,.;as coopera t Lon ',) t moth(~ r 1[1,1 t P, H 'hp t 1 tl t 1 1 : 

proqress. 

T'..:elve ot the seventeen pupils 111tpr·jlP'.vPt! Iplt thdL th.'y 

could read. 

themse 1 ves rea li st ll:311 y; tî)ree ' .... e re tt1u'-;f'· rpt>! 1 nR( lin t hl-' 

f l rst grade 1 n Llecember, one 1 ptt the ::-.' hot) J dn,j ()n'~ .~ 1 1 r)~Jf "t 

do~nwards ln Ieacher [)/S .1nd hlS o' .... n f~'ldJu .. tl()n. 

students 'Nho · ... ere not pro(T\oted d l,j tlut th J ny t tl~'Y Nf )111,1 

succeed. 

What deserves mentlon ln thlS clLls<-; Ir ';umpdt !',,(m tJJ UV· 

others 1S the reallstlc Llppréllsal of thelr tJr(iqP .. ·.', rndd .. ~ L,/ 

the etu ldren . rhlS reveals the V1Slblllty '.lf t.rl~ 1-"/J1IJdtj(;n 
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~ , .... r 
J' .' l l' J "'1 o-~ r ,. I~. t .1 

1.. r I)I'~;'" 1/~ ... !)f L,~~"'1-4Ij t"~ jl rlf-.J~- J["\/l '.lU~)1 

1: j , ,t- r 1 { J '" 1--' j f-~ r , r ,n'If.-' , , , 

f 'j l, 1 1 • h' 'r 1 [l' -1 ri r. I~, 1 '. i-' 

l ! 1 ~ ~ rOI l +- ..... ( , 1 

f lj 1) 1 1 Un 1", 

t ' / f-~ 

( ) t r 11>- 1 1 

l'he clw"s most 'Jlslb1t.:.> to pupl1s aL"':lut 

l'he norroat l'le 

In '~ummt1ry, i~\c1SS t.. '/.3:::> the on1y t)ce ln '...,hlch puplls 

In (~LL::;ses H, C, lnei [J, movem8r;t upwards 

qr-"du,llly ,lecreLlsed ''';lth only one casp ln class [J. 

l't", Il 'her,-, t~ .wd !), l)n tt1e other héln,l, "t té1 l neJ the h Lqhest 

r' d t p s () t 1'10 V e l"1 p n t d () '" Tl W él r cl s (.~ r) cl n d 4 1 p e r c e nt) . leacher [J/S 

1 1 : .... e l ') h<1ri tn ,lu ,;1 th her <1fJSenCes t CJm cl J.ss . 1..Jer mLl1n 

lr,tprest '''"''clS ~)ut:::;lde the c1ass, outslde rlrst qrade ln 

:ihe was ,;onc~~rned W l tl'î t ln lshlnq fler underoraduate 

,!eqree. 

1 t 1::'; slqnltll~(1nt th<J.t p~p 1 l s '"e1:'e ,:llways more 

r' t" ... -; S 1 m l st \.l,; l n the 1 r ev é1 l u il t l 0 n 0 t the l r pee r SiC han ces t 0 r 

Lac~ of consistent class 

dttendanc'e, mlsbeh,Jvlour, L1Ck ut c:ttentlon trcm the teacher, 

.1ntl need tor t?).,tra délll')' help Nere declSlve factors l.n 

'[,lssmatps' -let Inltll)!lS ()t promot3b1e pupl1s. C L'lSS8S A and 

\' t1,ld pn)port.10n<l.ll.y more ~'uplls l~lted as belnq clble ta 

'~Ul'l'~~d (pprcentùqes be l nq HI) ~ and ;' l-< 1 respect l ve1 y) compared 

t l) l' l ,l S S t" S H ,1 n ci [J (''''; l th 4 l1 a n ct 4 1 P e r ce nt) . feacher B 

,it='ve l ufJed ,1 1/ hl dden ped<l.qoqy, 1/ wh lch meant mark lnq notebooks 
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cLé1Sses less t rer.,uent 1 ! thdn tr.~lr 1 1 ,['1 t" ... tI"l " 1 

l::aken as an lndlC:ltor ot l ()'"" L r r, q r ,,"', -. , t f / ,-, . r 

Pupll i beqan élttendJnq , 1 1 c: ~ À ln, ' ,- ) 1.-4 r ,t ..-. f'ï t ) ......... r 1, ~ 1" , ~ ; , , , ., 
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transterred trom another class, and ~as recelvinq extra help 

ln the mornlnqs alonq ~lth pupll 10. The ~hole class ~elcomed 

hlm ana encouraqeJ his success. Pupll 8 reqlstered the lo~est 

attendance ln the class, belnq absent durlng the ralny Wlnter 

days, not havlnq dnother dry set ot clothes to change lnto. 

Pupils 22 and 24 ln Class B had lo~er rates of attendance, as 

well as pupll cS ln Class D. 

Pupll bR hao been evaluated as havlnq qood condl tlons 

tor Ilteracy at the beqlnnlnq ot the school year; he 

demonstrated medIum status in literacy by Auqust when 

evaluated by feacher D, and Low status ln his peers' 

evaluatlon. He lett Class D in November. One beq i ns to 

understand hl s l ack ot proqress in school and h1S poor 

attendance durlnq tne second semester after hearlnq his 

explanatlon. As he hlmself puts it, the broader societal 

context tOlled his plan: 

l dec Ided to come to school to learn how to 
read, and after that qo to work at a store . .. doinq 
any kind ot work. One customer told me that 
studyinq 1 s qood, l t should come before work. 
Mother also sald that studyinq lS qood. At home 
tather lS the only one who knows how ta read. My 
customer works ln X (an lmportant organization). 
One weel<: a tter he spoke to me, l came to school 
looklnq tor an openlnq ... but there was only qoinq 
ta be space tor me at the beqlnninq of the next 
school year. 

l was absent from school (in 1984) because my 
ta ther was unempl oyed. l had to earn sorne money 
workinq (as a shoeshlne boy). Now my father qot a 
iob and a married slster lS also work1nq, sa l can 
corne back. 

The teacher could not keep the boy in school the ent1re 

year as the econom1C receSS10n was imposinq on the pupil the 

role of a breadwlnner, but she was not Even able to encourage 

him to stay when unemployment in his family was no lonqer a 

problem. 

Thus, the chlldren were aware of the importance of class 

attendance and of learning outcomes resul ting from their 
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TABLE 30 

RAt4GE OF SOCIAl STRATIFICATlO,. Hf lITERACY AS MEASUREO BY THE REAOIrfG AND SPElUffG 
TESTS IN EACH OF fOUR FIRST-GRAOE CLASSES 

OECEf43EP., t984 

Class A Class e Class C Class 0 

Reading Test 
Highest score 99 97 99 tOO 

Lowest score 79 73 56 60 

Scores: 90 percent or above 
Tota 1 tO 8 13 10 

Percentage 67 62 54 59 

Spell in9 Test 
Hlghest score 76 72 80 78 

Lowest score 0 to 0 0 

Scores: 50 percent or above 
Total 8 6 9 6 

Percentage S3 46 38 35 

Scores: 10 percent or below 
Tata t t 2 5 3 

Percentage 1 15 21 18 

Tot al· 15 t2 24 15 

Sources: Tables 48 to 51, in Append1x. 

• The total of pupfls who took both tests was 66 • 

- • 



• 

• 

l '-IK 

absences. 

Second, the pupll's dally behavlour ln class was 

sometllnes élssoclated will! 13.r:k ot proqress in literacy. Such 

badly-beh,:lVed puplls as 6 and l3 from Class A and L8 trom 

Class H ~ere evaluated hy sorne ot thelr peers as readlnq weLl 

and by others as not, thouqh on dlctations they were 

considered as qood spellers ln a larqe number; It 1S hiqhly 

probable that sorne peers miqht have confused the teacher's 

correction of such conduet with lndlcation of low performance 

in Ilteracy rather than IndicatIon of discipline problems. 

There were nine pupils who recelved a hiqher status trom 

the classmates' rank ing than the teacher' s eV<lluation in 

October. A 11 but one had weak or very weak conditions for 

literélcy ln March as evaluated by the teachers, but had qood 

attendanee records (86 to 100 percent) and adequate eonduet. 

ln the three cases ln Class A and one ln Class C - pupil 35, 

"the cute girl who never missed a l~lass" - the warm we

relationship between pupil and teacher led classmates ta 

overestimate the coqnitlve potential of the students. 

Range of _Academie stratification 

In this section attentIon is drmm to the congruence 

between the ranqe of <lcadernic stratIfication from the 

teacher's perspective, and the ranqe of marks attained by the 

class on the readinq and spellinq tests. Table JO presents 

the students' test scores ln reading and wrltinq. In readlnq, 

the hiqhest scores ln the tour classes were 97 percent to 100, 

and the lowest, 56 to 79, meanlng that even those retained in 

the first qrade still scored above 50 percent. These results 

also show that pupll 10 ln Class À, the boy wi th learnlnq 

problems, scored well in reading, close ta pupil 8, who was 

promoted. This serves to indicate Teacher A's competence in 

and dedication to teachinq. Pupil 44 in Class C (Table 50 in 
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Appendix) recelved the lo ...... est Sl~ùt'e ùt ,111 the ~'hlldrt'n \\'110 

rernalned ln school the '",hole year. 'J'l1e nther PllPlls 111 

Classes B, C and D who were not promoted Sl:l)l'pd t l (lm (lLl t\.) ~{.', 

rne<1nlnq that 111: pupl15 were somehow 1 8,lrn 1 nq how to l"t-'>,llL 

Conslderlnq those att,llnlnq 'Jl) pprCt'nt 01' .\lJuvt' un thp 

! eadlnq test and ~u percent or 3bove on the slJe 1 1 1 nq ll'st, 

Class A atta i ned the h iqhest proport l on ot tll qh Sl'Ol'P~; l 'Lllll p 

JO). On the readinq test the orner ot classes W,lS A, B, D, 

C and on the spelllnq test A, B, C, D. COl\versely l~l,lSS (' h,Hl 

the qreatest concentratIon of Low scores, live puplls, 

followed by Class D with three puplls, C'lllSS B with two 

chi Idren and Class A wi th one. 'rhese resu 1 ts, ob lect 1 ve 

measures of students' achievement, may weil 11lso be owed III 

sorne part to the difterentlal inputs ot the respecti.ve 

teachers, wlth A'S puplls doinq best. 

The mean reading scores, however, rnay be tao hiqh ta be 

discriminatinq and, thus, can not be easily correlated wlth 

the teacher's predictions of students' success. The results 

of the spellinq test qlven in the end ot Novernber were hiqhLy 

consistent wlth the teacher's evaluations ot students' 

proqress ln October, thouqh there were sorne exceptIons. 'l'he 

levels on the spelllnq test were: hiqh, inciudinq scores ~o 

percent or above; average, trorn ] l to 49 percent; ilnd Law, lU 

percent or lower. In Class A, one pupll (8) evaluated as 

makinq averaqe proqress in October attalned II hLqh score on 

the spellinq test in December; the opposite occurred wlth 

another (pupil 9). In Class B two chlLdren had better results 

on the spellinq test (pupils 23 and 2~) and two worse (pupils 

19 and 29) than their teachers predlcted. ln Class C seven 

pupils classified as qood in October attalned only an average 

score on the spelling test (pupils 35, 40, 42, 4g, ~O, ~4 and 

57). In Class D, pupil 61, evaluated as havinq made only 

averaqe progress in literacy hy the teacher attained d hlyh 

score on the spelling test, and pupil 73, who showed llttle 
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proqress at ta) ned an ()ver;]ge score. l hese t l t teen cases 

represent dlscrepancles between the teacher's evaluatlon ln 

0ctober and the results ot the spelllnq test; the other tltty

one cases were consistant (Tables 48 ta ~5 ln Appendlx). 

An examlnatlon ot a hypothesized continuous serles of 

tace-ta-tace contacts between the "we-relatlonshlp" and the 

"they-relatlonship," when aIL posslble cases ot reiticatlon 

were anulyzed, showed th ut there Nas the establishment of qood 

communlcatlon between teacher and in~ividual puplls in Class 

A; none ot the puplls lett the class durinq the school year. 

Two moved away from the area but returned, intluenced by their 

teacher's commitment ta her work. The one pupll who was 

retalned in tlrst qrade was not reifled. Thus, relationships 

with aIL puplls approximated the positive pole of the 

continuum. ln Class B, two boys were observed as belnq close 

to anonymization, the neqative pole, and two others as havinq 

sorne communication with the teacher. Of these four, three 

left the class durinq the year and one was retained in flrst 

qrade; the teacher considered them "four losses." The other 

pupils were cases of we-relationshlps or approxlmated It. In 

Class C, l observed a process of anonymJ zatlon with six 

children, five of whom were retained ln tlrst qrade and one 

left school. One pupil of those developing a we-rela~ionship 

with the teacher was retalned in first grade. In Class D, 

there were six cases of attritIon and three transfers to other 

schools. Sorne of these cases could very possibly have been 

influenced by the teacher's frequent absences (44 percent). 

She was not able to prevent the chiJirens' droppinq out of 

school, because she herself was not committed to daily 

attendance. Three girls who were retained ln first grade were 

close to anonymlzation and two consociates became literate as 
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them. 

The cases dlscussed ln th 1:::; ch~pt.pr pOInt t" tI)l' 

lmportance ot reqular enl:ounters t)et.-'een pUpl ,lnd tp,ll't1el' d:, 

weil as the teacher's C0!111dence th,lt 11er" et tL}l'tS ln LIlI" 

classroom would brlnq success. ['l1e recllilnq tpst st10wed thdt 

even those who were not !Jt"amoterl were j e3 rn 1 nq 110w to !'L'<;d 

desplte adverse clrcumsttl!1ces. l'he teacl1er':,., d,Illy pn.'>S(">I1l'P 

was a main factor ln puplls reméllntnq ln sL:hool dur'lnq thE" 

who)e year . 
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CIIAP'I'EH. lX 

I:X'I'gRNAL INfLUENCES ON nIE LI TERACY PROCESS 
AND PUP[LS' SCHOOL CAREERS 

Th J s ch;lpter moves be'y'ond the tocus un <leh lev 1 nq Il tercley 

ln 1~84 aione. We ~llL compare puplls ~hc beeame Ilter3te ln 

l~H4 and remalned ln the school untll Hareh 1~81 (representlng 

those who succeeded 1, tJ 1 tt1 those ·, .. :ho · ... (:'re reta Ineù 1 n the 

tlr'-~t qri'lde ln 1984 (representlnq those · .. mo talled). l'he 

analysls, comparinq the t~o qroups, attempts to show 

structura l f nctors 1 mp i ng Inq upon the pup1l' s success or 

fallure ln tirst qrade, whleh means attainment or non

i'lttainment of literacy, as well as longer term suceess. 

In this sectIon, an attempt is made to inter relevant 

outslde school tactors for promotion/retention in the flrst 

qrade of elementary school. To thlS etreet, the profIles of 

two qroups selected from the eiqhty-three pupiis are compared: 

thirteen pupUs who were promoted ln 1\)84, 1985, and 1986, 

being enrolled ln the fourth grade in 1987, (a most successful 

qroup) and eleven pupils who were retalned in 1984, and, thus, 

who reméllned in school fOL the entire ye"n". Of the eleven 

retained ln 1984, only flve remalned in the same school durinq 

the followinq years. Because of the small sUbsamples 

involved, the associations described below remaln suggestIve. 

The two groups - lonq term successful pupils 3nd those 

who falled tirst-qrade - were comparable as to school career 

before 1984. ALI but one of the twenty-rour children were 

repeaters; the new pupil was retained that year. The 

successful chlldren had a sliqhtly longer stay in school 

previous ta 1984 - three repeated first grade twice rather 

than once. 
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Sone students l1ad proqn-"ss lmped(:ld l't'),',IU!:-><' tht~y 11,\<1 tl) 

contribute earnlnqs tü the Llnllly. f'Urll q, ln L'l.l~~~ (' -.dh) 

'Nas t'welve ve,'lrs oLi ln Mùr,'~1 t'H~·\ 1 ~,,\Id h~ '''''\!:-> t!w 

bread'wlnner and dlÙ not t1elp ''':lth hOllSe\ùH)..,: "1 unlV qlV4-> 

money to my müther l ,lnd keep LIt t 1 t~ ! ut" mysf' 1 t • " IIp 

worked selllnq newspùpers, clnd turnèd ()Vt~r tOLlr-tlt~h:-, nt 111'-, 

earrl1nqs to hl':; mother. re,lctH~r L n.lported tll,lt ,\ tp,ll'hpl- '-;,IW 

h 1 m wa s hl n q C:1 r s a t n 1 q h t . t' LI p 1 1 " l, ,1 t f:'> n - V e d toi d q \ t- lIn 

C las s D, \oJ a S 0 b L 1 q e ci t () ta k e 1.':.1 r e 0 t tw r y 0 U n q p r ''; 1 :.; t p r '''' Il 1 1 t) 

her mother, the onLy t)read' ... ·lnner ln the t.lmlly, went to wUlk. 

80th puplis ·Nere t-et<'llned ln the llrst c~r,lde, .Inti tl1t'lr 

teachers attrJ buted thls t det to too mdny rp'-;pons dn Il t 1 e:.; .It 

home WhlCh confllcted with schoolt,.,'ork or evpn Wlth ('IdS!'; 

attendance (pupll 71). Pupll iJ, a boy who was almost pleven 

years old, had ',vell-detlned male respon~-;ltJllltles: (;uttlnq 

wood for the st Jve, carry 1 nq water home, ,1l1d ~; 1 ean 1 nq the 

outside bathroom. b'Upll 1b, iln elqht-yeélr-old boy, l1éld to qo 

to the qrocery store. Al L other bOy8 lnef q 1 ris ta 1 ked ,looUt 

doing dlfferent types ot housèwork suc!. ilS wlI::-,hlnq, ,:leanlnq 

and other tùsks, tradltlonaLly detlned dS "women's wor-k." 

Most chl1dren helped out wlth requLar (;hur-es: howAver, ttll:; 

did not interfere wlch school attenLlance. 

An examJnatlon 01 Table Ji, WhlC'h continues the prot 1 le:, 

of the two groups 1 reveals that promoted pupll<-; en Joyed bett.pr 

heâlth than those retalned ln first qradp ln 1')HI\. pupll~-; 

classified as havinq good health were illf-;() those wlth qoorJ 

hygiene. The falr health category IncludAd studpnts ln (~ood 

heal th but who had prob lems of hyq l ene, suc:h dS lice dnd tooth 

decay. Pupi ls who were promoted 'Nere el ther 1 n qood hP.d 1 th 

or fair health. In the group Qf retal ned pupll~-; only one W,\S 

in good health; ail the oth8rs were ln talr or poor health. 

The two retained pupils wltn poor health werA pupil If) ln 

Class A, who was dlagnosed as being "mentally detIcIF~nt: ,) 

large gap between his mental and chronologlcal age," dnd rJur)\ 1 
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TABLE 31 
TOTAL AND PERCENTAGE OF PUPILS PROMOTED FROM 1984 TO 1986 

VERSUS PUPILS WHO FAILED IN 1984, ACCORDING 
TO RELEVANT CHARACTERISTICS 

Total Percentage 

Promoted Nonpromoted Promoted Nonpromoted 

Pupil's health 
Good 6 1 46 9 
Fair 7 7 54 64 
Peer 2 18 
NA 1 9 

Parents' schoollng • 
HiQh schoo1 1 7.7 
4 th ta 6 th grade 7 4 54 36.5 
2nd to 3rd grade 3 4 23 36.5 
1st grade 1 7.7 
1 11 it~ra te , 3 7.7 27 

Mother's schoo11ng 
4th to 6th grade 6 4 46 37 
2nd to 3nd grade 3 3 23 27 
1st grade 2 1 15 9 
1111terate , 3 8 27 
NA , B 

Father's schoollnq 
High school 1 8 
5th grade 3 3 23 27.3 
3rd grade 3 3 23 27.3 
1st gradp. 3 23 
III i tera te , 2 8 18. 1 
NA 2 3 15 27.3 

Mother's occupation 
Employed 7 8 54 73 
Homemaker 5 2 38 18 
NA , 1 8 9 

Father's occupatl0n 
Emplayed 11 8 85 73 
Unemployed 2 18 
Retlred 7.5 
NA 7.5 9 

Income per dependent 
(in minlmum wages) 

1.05 1 9 
.26 ta .50 1 5 8 45.5 
.04 to .25 10 5 77 45.5 
NA 2 15 

- -- ------------------------------------------------------------~ 
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Family type 
Conjugal nuclear f am, 1 y 
Nuclear family 
Non-declared parents 
Stab 1 e faml11 es 

Number of chlidren , 
2 te 3 
4 te 6 
7 ta 9 

Birth arder 
lst 
2nd 
Jrd or later 

Sibllngs wlth 1l10re 

schoallng 
5 
4 
3 
2 
1 
0 
NA 

S l um dwe 11 i n9 
No 
Yes 
NA 

T ota 1 

T~BLE 31 

Contlnued 

Tota 1 

Promoted Nonpromoted 

9 6 
J 3 
1 2 
9 7 

1 1 
2 6 
7 4 
3 

2 6 , 4 
10 1 

1 
2 
3 
3 

3 
2 6 
2 1 

4 4 
4 4 
5 3 

13 , , 
Source: Table 56. ln Appendix. 

. \ .. 

Percentage 

Promoted Nonpromoted 

69 1)'3 

23 27 
8 18 

69 64 

8 9 
15 55 
54 36 
23 

1S SS 
8 36 

77 9 

8 
15.3 
23 9 
23 

27 
15.3 55 
15.3 9 

31 36.5 
31 36.5 
38 27 

'00 100 

-,) Computed accordlng ta the hlghest level of schoollng. considerlng 
bath parents • 
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.' r) 1 n ( ; l 'J .-:. ~., r), IV r. r ) " ' l ,~ n, 1 j no IJ r 1 _~ n R d :1 n, i l 'i ::- e ,., te' 1 ,,~t. n l l ,: e . 

ln td('t, <'-!xcept tor thpse t ..... o chlllren, the j:.luplls' plcr...1emS 

tJ"-'re ,lup to thE'- 1 r rJour :~t;ln'lard u! l l'/ 1 nq comblned ... 1 tt1 

lnpttlr:len-+: medJ(_'.11 .tnd ,ientt11 ';,Jre 1t ttle ':;cnooL. lhR 

t8a(_h~r<:; (:()mpL1In~d dbout the prcnlems, l,ut sO\~lJ.ltv-detlne(j 

professloni11 harrlers rllol'ked them trom actlnq. 

~).1 r R n t:-; , pd u C .::l t ) 0 n l S rel ev <1 n t t ,] e t 0 r e >: p l l l n l n q 

promctlon;retentlon ln tlrc;t qr.'1de. lhe t.'1Gt that someone at 

hume can l n d',,' rit e rl e Cl n s the chlLi hilS cl. 

"slqnltlcant ()ther" ,H'COmpélnylnq hiC; .:1cqUIslt.lOn CJ:- the 

'..Jr 1 t ten L dnquaqe. rh 15 rla y represent not on!. y ha v Inq mode!. s 

,lt home but ,)]so the posslbllity ot belnQ he1ped when faclnq 

dlttlcultv ln re,ldlnq. 

[J,lta élbout parents' :3choollnq 'Nere culled fram the 

records ln the sehoo!. ~here the ch! id was enro\ied. Parents 

who had only bequn the flrst qrade wpre C13ss1fled as 

"llllterélte" ûs ln the Intervlews thelr ,:hlldren declc1red tha'C. 

they could not read. The computatlon or parents' sehoolinq 

cons l dered , ln the tIrs t p l.:1ce , the h lqhest q rade 1 evel 

dttélined el ther by mother Ot- tather ano then the qrade level 

ëlttdlned by mother cmd Llther separately. 

The ch IlJren ""'ho ' .. :ere promoted to second qrade had at 

least one parent wlth more schoo1lnq than those retalned Ln 

tlrst qrade: hl.! percent of the promoteLi puplls and on1y 36.5 

ot those retalneci had p~rents who Interrupted thelr educatIon 

at any pOInt oetween tourth cmd tenth qrl1des. une also 

observes that the promoted pUpl is had te'Ner llll te rate parents 

or parents who on l y beqan f 1 rst qrade than those who were 

retained. Comparlnq the etfect ot mothers' schoo1.lnq 

separately trom the t~thers', one notlces that the promoted 

puplls had mothers and tathers with Sllqhtly better schoollnq 

th an those who were retalned. 

The importance ot parents' sChoolinq is most ObV10US when 

the teacher considers a Ch11d to be worklnq at a slow pace . 
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reténned ln , ! ~'\.' 

ralse~ univ hv hl~ ~othel t, , 1 1 r i r, 1 l' ",1 t, \ II t' t 

llLlter:lte: r,upl 

"help" !nJm lîl'~ "tI11~-1-'lr,ldt"" ItlH"t d11~ "dld tllt· 1,1'l~\t',,\'lk 

êlsslqneri ta hlln"; lluth ut pUpl tl ' ,' ~'dl-pnL, \~t-'t- .. \ l i ItPI ,tp, 

and she pli1yed s\.:houl .... lth .1 "SP\"I)',d-qrlt!I,1I '.J ~t.'r' ~h,1 tl,\\,t' 

her dlctêltlons. l'he l.tst t'NO 1',lses dit! ntlt l', !1~~tltLltl' !!',ll 

Cl S S l S t Cl ne e l n t h è t l ter il C y P r n U:~ ::-; S . 1 ) :l tht-' 1) t t1 I~ r li .. [1 d, : Il If J! 1 

27,44, 4"", ',:-1 ûnd Il l'who hCld motlwfs ' .... ILl! pdllt "tlll!'ldl 1,·\/.·1''; 

bet'Neen the se,:ond ,lnd tttth Qt"<ldes ,<iPt'!" ht->l\)t->d "~;(\mpr\l'\\l'~" 

or "a Little" ' .... lth thelr home'..Jork. lmly t,.,;o "Il t th-'lr.Jdp" 

mothers those ot fJuplls lU ,nd '+', dJd nl)t tlplp tlWlt' 

chlLdren, who ended up '.·,:orklnq on thell !IIJIT1L''.,.vork ,Ilun!'. 

1''18 t',.;o qroups ot pùPl 1 s tléid tlott1 tldd, tu d l dl'rl .. • (··,:tpllt, 

st 11 b let LI ml lie s ::; i ne P D 1 r th. rio n e l Il<' 1 u d p~, ho t t1 ,'( J II ]1 J q, Il 

nuclear t.J.ffillles C\nd rHl\~lE'llr t'-tmlllP~'" the r',ltp'. "Pl' .. ,', hlqh 

as ()2 percent tor the pr'ùmoted <-;tudf>nt~,;, ,\n,1 '-1.' l'''r, <,nt !I)r 

those retêllned. i'lus ::-,uqqests, ,'ontr,)t"( t',) 'N'!1dt !'ll'ltIt tif' 

expected, th.'lt school ""ucce~-;s ln tlrst 'jr"de l~, rwt r,'!,tlPIj 

to tamlly type. unly thp muth(~rs 01 t'N'O '~It'l<'. Ipupll" \-1.11111 

43) had new companlons. l'Upi l lt\ 'Nas prl)r.\utf-ld .Inti P\lJil l '1 \ 

retalned. 

on thelr blrth certltlcates, une llvlnq ''''IU1 d!jl;ptlVI! r},jlf·nt'. 

pUpl l 32 ...... ClS prof11oted 1 dnd th~ t ,,'() ! l'Il nq ,,1'" t1 t tll' JI 

mothers "nly - pupLls 38 and Il - Nerp. r'ptdJflf"'i, 

A n Cl n Cl lys l sot t h 8 e 1 q h t t, 1l'1 1 ll""'~' l' 1 d' ,'-, 1 t 1 pd" \j r J' t. Il JI, • " 

ln the year of L'J84 (ti1ffi1.ly-type code uthl->r thim "1" l,dl}" 

Sb) suqgests thilt "hen the t df11l l Y harJ on 1 y ()n~ r},j rl'Il t 111 

charge of the ot t spr l nq 'h 1 thout <.H1y hp.l r) t rr)m ()t hp r ddlll t 
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'1 rclnd pa ren ts , 

.,~ 1 !J 1 1 nqs . 

rJr(J!'1ot 1 on 

Jr 1'1(,ther"; "')['1f,dnLJr. - ':Gr.1pl.eted the t "ir.nl',; '~rùup, 

".1'-) trje r!=':-',u L t ,1:.3 ln the L'Clses of pupll s J), :54 and 

~). I:lu~., ,-, t lf'll 1'/ ,,1 th tJoth pa.rE-nts, ,'),. 'It leQst one more 

d,fuit ln ,jridl:lun t0 the 1I<':;lnql,=," parent, l~~ aSSOclClted wlth 

prU!'1ot 1 ()rl 1 n the ! 1 rst 1rade. rhe onl; exceptIon ~as puplL 

4 l, fTIl'"!nt l c)ned dt)O':e. 

t,1i1tprn,d pnploy~ent WlélVed cl perhelps surprlSlnq role. 

ln the qroup l)t f)!"moted puplls more mothers 'Nere hornePlakers, 

taklnq C;,ire ot ('hlldren 'lt home. Clt cl rilte ot l.3 percent 

ver'suc; l ,{ ~)pr('pnt ln the qr0up ,;t reLllned puplls. [he tùct 

thdt some mother":; ('ould stCly home ' .... lth tnelr chllùren lmplled: 

( 11 somp stiüJle ..:>arnlnq - e\.t.he r "orklnq f<1ther or slbllnq; 

lb) ,1 i.lrqer nUmL)er ot chlldren - SlX t~) n lne 1 n four cases. 

As el resuLt. rnorthlv lncorne ~as hiqher ln the qroup ot 

retlllned puplls! rh l S hl qher Illcorne held to do wltn hlqher 

iewer ChI Ldren ln the 

aiso Indic3ted younqer 

Inl~ldenl:p ut j'emale employment :1nd 

tllmtly. ThiS LiSt. tùctor probably 

ta milles. 

One interestlnq t~ctor not Included ln the oriqlnal data 

but complled trom chlldren's reports was pupll's birth order. 

Promotion was clearly LlSSOclated ' .... lth later blrth order, 

eldest chtlJren tùiled most, Perhaps blrth orrter represented 

the possiblLlty or- ,mpossiblLity ot êllternùtl'le tutorlnq ln 

Il teracy cl t home, ,vh l ch cou ld compensa te tor the mother' s 

llllterùcy or empLoyrnent. Younger chlldren could qet help 

from oider slbIInqs. PupJls 38,43, Clnd 58 '",ere second ln 

thelr tamllles and Î1Lld slbllnqs ll'Jlnq dway, or ln flrst Qrade 

dt school; pUpI! 71, also second, stLlteJ that she was helped 

by her th:rd-qrLlde sister but hùd to take Celre of a younqer 

slster. Pupll lU, the fourth ln her famlly, had slbltnqs ln 

the tlrst and second qrades and 

dlctatlons wlth her slster (abovel 

played "school," dOlnq 

Ali these puplis falled 



TABLE 3? 

PUPIlS' CAREERS I~ SCHOOl IN FQUP VIRST-GRAOE ClASSlS FROM 1984 Ta 1~87 

Total Percentage 

Class Class Class Class 0 Total Class Class Class Clas5 0 Tata 
A B C ReDea,!. New Total ABC Repea,!. New. Total 

ers Pup 11 s ers Pup 11 s 

Pupils who perslsted at the school 
6 2 15 8 16 Pr~ted t'very school year 3 2 2 13 19 13 22 

NQnpromoted once or tWlce 5 5 8 4 3 7 25 31 33 30 31 25 28 30 
Total 8 7 14 6 3 9 38 50 47 52 46 25 36 46 

Pupils who left the school and 
returned 3 1 4 20 7.8 4 5 

Pupils who transferred ta other sc~ools 3 9 5 6 19 19 7 33 7.8 42 24 23 

Pupils ~o !eft the school 
relurned and left a~aln 2 3 3 15 8 12 4 

Pupils who left the school 
WHhout fal11ng 4 3 2 2 3 12 25 20 7.5 7.8 17 12 14 
After fa il ing 1 1 2 1 2 6 6 7 7.5 7.8 8 B 7 

Oeceased pupil 1 7.8 4 

Tot a 1 16 15 27 13 12 25 83 100 100 100 100 100 100 '00 

Sources: Tables 37 to 39, in Appendix • 

• • 
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tlrst qrùde. Puplls 17, 33, 37 and 59, who 'JJere promoted, 

ta1ked about belnq systematlca11y helped with their homework 

by thelr slsters. 

This sectlan to11ows-up the elqhty-three pupils ln this 

study tram 1984, 1985, 1986 ta 1987. The study analyzes 

contlnuance at or departure from the tarqet sChool, aSkinq if 

one can detect a teacher's effect durinq the se years and the 

patterns of the pupils 1 school careers durinq this tlme 

period. 

Persistence in School: Was There a Teacher's Effect? 

Table 32 summar l zes the post-1984 careers of the 83 

pupils for each class. 

Persistence in school was approximately 50 percent for 

Classes A, B, and C; this may represent greater success in 

Class A, since the averaqe aqe was ten years ald, one year 

more than in Classes Band C. The lowest rate of persistence, 

Jb percent, was ln Class D, which had a hiqher proportIon of 

those who had recently moved to the neiqhbourhood. While in 

each ot Classes A, B, and C there were five children who had 

attended other schools, in Class D, eleven of the thirteen 

repeaters had also attended other schools: and tour had 

miqrated from municlpa1ities far from Porto Aleqre, with two 

from towns ln the metropolltan area. At this crltlcal moment 

in their lIves the absences of Teacher 0 were certainly not 

an incentlve to thelr ~·t-'1yinq in the area, in contrast to 

Teacher Ais comml tment to teaching, which helped maintain 

children at school. 

Transfers were higher in Class Cafter 1984, and in Class 

o durinq 1984 (Table 38 in Àpp~ndix), revealinq the importance 
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of the teacher's cornmitrnent to her class dernonstrJted by h~r 

daily attendance, reducinq leaves to which she was "pntttled" 

to a minimum. The overall percentaqes ln thosp ~lassps werp 

33 and 24 percent, respectively (Table 32). 

The highest rates of chlldren leavlnq schoo 1 W l thout 

experlencing fallure after L984 occurred ln Classes A ~nd R 

- 25 and 20 percent (Table 32). Thus, a hIqh quaLlty 01 the 

teacher-student relationship alone may be insutt iClent to 

quarantee persistence ilt school; conversely, a IIthey

relationshlp" may intluence an earlier IIfllqht" trom sehool. 

Maintenance of school "order" miqht also lead to the pupil 's 

removal from school by teachers ln charqe ot "discIplIne," ilS 

was the case of pupll 15. 

Only SIX students left the school alter a tailure. ThIS 

may represent dlscouraqement with educational services 

pupils 16, 31, 57, and 70 -or the search for better 

educational opportunlties elsewhere - puplls 58 and 83. 

It seems that (unlike the case tor ilttalninq literacy 

there was little clear independent ettect of teachers on 

persistence - approximately half of the pupiLs enrolled ln 

three classes - A, Band C - persisted ln school until 1~8~ 

(Table 32) while the fourth - Class D - attalned only 3h 

percent. concerning thlS lower rate of perslstence ln Clnss 

D, it must be said that the many new pupils lowered the ~ldss 

persistence rate, as only 25 percent ot these perslsted (Table 

32). The lower rate of npw pupils perslstinq in school untll 

1987 might have been, to a considerable extent, il result ot 

neqligence at school; Teacher Dis IJw class attendance ln 1984 

cannot be over looked. 1'hese factors most 11 ke l yin f l uenced 

the decision of (nine out of the twelve) new pupils to spek 

better educational opportunltles or enter the Job market. 

Thus it is not clear whether any lonq lastlnq etfects ot 

grade one teacher ln 1984 contlnued, with the exception of 

neqative effects of Teacher D. The hiqh perslstence rate ot 
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Teacher C' s successful pupi ls (Table 56 in Appendix) was 

unexpected. Non-school factors such as those descrlbed 

earlier, and subsequent teacher effects after 1984, rnay have 

been more important. 

ThlS section focuses on long term outcomes ta 1987, 

examinlng aIl eiqhty-three pupils, without specification as 

to class etfects trom 1984. 

The t l rst cateqory ta be j nvestiqated in Table 32 is 

persistence ln school trom March 1984 to March 1987. Only 

thirty-p.iqht ot the eiqhty-three pupils in the study, or 46 

percent of the whole qroup, remainect at the school. Only 

thirteen pupils or 16 percent 1 were promoted every school 

year. 1'nlls, one-th l rd ot those remaininq in school to 1987 

were promoted every school year from 1984 on, and two-thirds 

or 2~ pupils were retained once in the first, second or third 

grade. Thus, retention ln and of itself was not associated 

with leavinq school. 

Consider of pupll 38, a twelve-year-old boy who attended 

Class C ln 1984, and persist~d in school throuqh 1987 despite 

fai l ure. He was enrolled at a li ttle school close to his 

house in 1982. His comments on that school were: "There, they 

didn' t teach me anythinq: the teacher put thlngs on the 

blackboard and didn' t say what was wri tten there. l flunked 

because of my teacher." In 1983, he entered the school beinq 

anal yzed, but was retained again. In 1984, he attended 

Teacher C's class, 

hel p, because she 

breadwinner ln a 

and received special attention and extra 

was conscious that her pupi 1 WdS the 

home where the father was absent. He 

initlated the process of literacy ln 1984, scorinq twelve on 

the spellinq test but was promoted only in 1985 at the age of 

fourteen after four lonq years at school. In 1986, he was 

transferred to the eveninq elementary school, and successfully 

completed second qrade. In March 1987, he was attending a 

third-qrade class in the same eveninq program 1 '...rhere the 
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accelerated curriculum made it possible for him to complate 

the fourth qrade by the end of the year. 

Nineteen pupils, or 23 percent or the qroup, transterred 

to other schools. Seven transfers occurred in 1984 (Télble 38 

in Appendix) when the children were enrolled in tirst qr~de, 

three transferred after taillnq in the tirsL qrade, and two, 

atter retention in second qrade. fhe remaininq seven lptt tor 

other schools wlthout beinq retained (from 1084 to 1981) ~nd 

after completinq the literacy process. 

Transf ers toak place due to chanqe 0 f res i dence dS in 

pupil 51's case, but aiso due to a search for new and better 

educational opportunities at a school close ta home, as in 

the cases of pupiis 10 and 27. The three instances occurred 

immediately after retention. In three cases - pupils 4R, ~o, 

and 54 - there was a period of time before transter, durinq 

which the child did not attend the school. 

À third relevant aspect of Table 32 refers to pupi ls 

leavinq school, without supplyinq any information about 

whether they were qOlnq to snroll at another institution or 

not. These occurrences amounted to 21 percent of the sample, 

totailinq eiqhteen cases. Twelve left without tailinq (from 

1984 ta 1987), six after tailinq. 

One such case, pupil 58, was linked with her tamily's 

dissatisfaction with the school. Her tather stated that he 

doubted that her second retention in t i rst grade, in l 084, 

had been the girl's own tault. As he put Jt: 

The first time (she flunked) maybe it was her 
lack of interest. She did not take i t serious 1 y. 
That's very normal. This second tlme l don't know 
if it was her or the teacher's lack ot lnterest. 

The father aiso told ot his dauqhter' s ohservat ions 

showinq the teacher was at fault: 

She told me: "The teacher spends aIl her time 
with the others. She takes a long tlme te qet where 
l am sitting. She has Little intArest in me." More 
or less, we (the parents) beqan to think that there 
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was somethinq wronq. 

Pupi1 58's older sister had been sent to live with 

re lati ves in thel r hometown to take advantage of better 

educational opportunlties whieh, in fact, had resulted in her 

success. Thus, the family probably opted for another school 

tor pupil 58. Thls conclusion may also be based on the faet 

that bath parents had completed primary school and stronqly 

vôlued formaI schoolinq. 

Pupll 83, atter enrollinq in first grade in 1984 and 

attending Class D untii May, was sent back to kindergarten. 

[n 1985, she attended tirst qrade but failed. In an obvious 

attempt to reseue the eiqht-year-old chi Id from conditions 

certain to lead to an unsuccessful career, the qirl was taken 

out ot the school, wi thout even asking for an off ici al 

transfer. She probably was sent to another sehool; her mother 

had flnished high sehool, and the father, fifth grade. 

Pupil 16, a boy who was retained in second grade in 1985, 

did not depend on an official transfer from the school ta 

enroll in another; he could document the successful completion 

of first grade in Class A by presentlng his 1984 report cardo 

One cannot know If, in fact, this eleven-year-old boy enrolled 

at another sehool. His father had eompleted fitth grade, but 

his mother was illiterate. 

Pupil JI had failed to appear at his final second-grade 

examinations in 1985. In 1986, he was transferred to the 

eveninq elementary sehool since he was already fifteen years 

old, and was over the aqe limi t. for day classes. He was 

enrolled in a class corresponding to the second qrade, whieh 

he had already taken. This mistaken placement miqht have been 

one of the reasons for his exit from the school in May, 50 as 

not to waste time repeatinq what he had already learned when 

he needed to earn a living for himself and hlS family. Both 

parents were illitërate. 

Pupil 57 left the sehool in 1986 when he was ten years 
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old, iust before takinq his f 1na l eXLlrninat ions in th l ni qr.:1de. 

This boy also had a successful second-qrade report card which 

lle ..::ould use to enroll nt another schoo 1 • 

retention at this school and left, perhaps, because he le.:1red 

a second. His parents had eompleted the tourth qrdde ot 

elementary school. 

In the six cases ot puplls leLlvinq the school .lt ter 

retention, sorne may have avo1ded th1s sehool but not sChoolinq 

in qeneral, pupils 58 and 83 who were otfsprlnq of parents 

with a higher level of educatlon; others slmply dropped out. 

We note twelve pupi ls who 1eft the Bchool but had not 

been retained since 1984: ( a ) tive pupiLs who lett school 

while attendinq first grade in 1984 and (b) seven pupils who 

1eft after havinq comp1eted f irst qrade. ot the tormer, three 

stayed in school for a short while in 1984. Another pup il, 

~o, only eleven years old left because ot pressure to support 

his family. The fifth, pupil 69, left after two failures at 

this sChool; at the age of twelve she becarne a beqqar. ALI 

five children 1eft school as illiterate (Tables 34 to 36 in 

Appendix) . 

The remaininq seven chlldren 1eft scho01 havinq mastered 

readinq and wri ting. Pupils 12 and 14, brother and s ister, 

1eft when they were around thirteen years old. In 1984, bath 

were working while still at school - she as a babysister and 

he helpinq his father. Their mother expected they would st~y 

in sehoo1, through the fifth or sixth grade. 

Pupil 13 l~ft sehool when she was twelve years oId. She 

had been retalned in first ql-acte for tour years. While 

attending second grade, her adoptive mother cancelled her 

scho01 enrallment. "1 want her ta finish the second or thinl 

grade, because l've a1ready given her the opportunlty but the 

company she keeps at school is not very qood." 

Pupil 15 attended first qrade for one year in a town in 

the Porto Alegre area, and for four years at a speciaJ-
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educatlon center and at the school under study 

said the tollowlng durlng the intervIew: 

HlS mother 

ThlS year It was qreat. ThlS teacner (Teacher 
A) 'Nas wonderf u l . l want h lm to go ahedd ... to 
complete the e 19r1th grade. The more the better ... He 
llkes studylnq ... i thlnk he will get there ... to the 
unIversIty. 

She wanted her son to be a "medical doctor. 1I But these 

asplrat l ons 'were snut ted out by the teacher ln charge ot 

disciplIne who did not permit thlS eleven-year-oJd boy to 

enroll the tollowinq year due to "rnlsbehaviour." 

These seven chlldren were between ten and tourteen years 

old. ALI of thern were literate, and two reached the third 

qrade, but dld not complete i t. It IS not known lf they 

returned to school. In the case of pupil 15, the school was 

the aqency which actively conspired aqainst the pupll. The 

school denied pupil 15 the riqht to an educatlon because it 

had been humbly requested by a father who dld not know that 

it was hlS rlqht even if his child WèS deflned as 

"undisclpllned." Phone calis to schools in the vlclnlty 

showed that he had not enrolled at any of them. 

The school, directlyor Indirectly, acted ta repel sorne 

students, and parents under severe economlC pressure also 

acted to pull children away from schoo1. Only in one case 

did an adoptive mother, who was ln fact the stepmother, cancel 

enrollrnent; aIL other children left without explanation. The 

school was not equipped to facilitate their persistence in 

school: attempts to stop the exodus frorn the school, such as 

Teacher À's, were in short supply. 

Seven pupils (Table 32) left the school and returned -

sorne to leave again. Pupil 24 left school in 1984 tor the 

second time durlng his third year ln first grade. This time 

he qUlt because his gra'1drnother, with whom he went to live 

towards the end of the school year, decided he should stop 

attending that year; but in 1985 he returned to school and 

becarne literate. In March 1987 he was attending third grade. 
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Pup~1 25 coulc! ilLso have been ln thlni qr~llh-' III l'lB!: 

she was promoted to the second qracle 1 n 1984 hut. ,-;t,lyed out 

of school ln 1985; ln 1c)8lJ, shE" WùS ,1qaLn \?nt"olled tn t \n;t 

qrade, and WGS promoted to the second qL1Lip tw 1 Cl~! 

Pupil 26 represents il l;ase ln Whll't1 the vlolel1l'f' ot ttw 

sIum, a broken home, ilnd a tllqhly urh~omnlltted t-;et"lPS ot 

teachers led the boy to the lOI1'lE"st t"Pq 1 stt,.~red t"E'tent Ion i Il 

f l rst qrade - f rom M3rch l ':J81 to Ma r ch L '18 ! . Towards the end 

of that year-, when he was twe 1 ve yea r~; 0 ld 1 hp 1 pt t, hilV 1 nq 

already -jolned <1 qan'1 of "street boys. Il 

Pupl1 65 attended klnclerqat"ten for one yeùr ùnd t i n;t 

grade tor one month ln hlS hometown; hnvlnq moved to Porto 

Alegre, he attended f l L3t qrade aqa 1 n for E" lqht months, 

becom Lng 11 terate but not tak In'1 h LS t 1 na 1 eXGms. Ln 1 <)84, 

he repeated the t i rst qrade and '.Nùs promoted ta the ~"ec()nd, 

which he 1eft ln May 198':); dur i ng l 'J8b, he attendeJ second 

grade, was promoted and beqan the th i rI 1 qrade 1 n Wlt"ch l'Hl'!. 

Pupi1s 24 and 65, the two boys <1ttendln'1 thlrci qrJde ln 

March 1987, and pupll 25 the strilnqe cùse ot a q 1 r 1 

attendinq second qrade atter successtully completlnq the t lrst 

qrade tWlce - represent cases of perslstence in sct1oo1. l'Up 1 L 

26 also persisted, before leavlng school sometlme ln l'H~/. 

Pupils 67, 68 and 80, who had returned to school, left it 

aqain. 

Pupil b7 was thirteen years old ln lQ34, ~nd st~yed ln 

first qrade until Auqust. As 1 lntended to tind out why he 

and other chlldren were often absent, l went to vis 1 t hl S 

house with the school counseLlor, a well-known person ln the 

area. Upon our arrlvéll pupil 67 hld trom us clnd 'tJe werp. 

informed by his mother's companion that she had enrolled thp 

boy in school tWlce but "these kids '.Nant on1y thlS ... thp. 

street. Il Pupl1 66, who 'tJent ,-!long to sho'tJ us whAre the 

children's houses were, commented: "He was atrnld, thLnklnq 

that it was the FEBEM (state Foundation tor the Weltare of 
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Children) cOffilng after hlm. '1 Plcklng up on thls clue, l 

contacted thls Instltution, WhlCh lnformed me that a boy Nlth 

this name had been dètalned fourteen times. l did not see his 

picture at FEBEM but thlS informatIon conf lrms pupll (,6' s 

comment, and makes pupi l 67's hldlng at our arrival 

understandable. In 1')8'), he beqan the eveninq llteracy 

proqram, but 1ett ln August. 

Pupil 68 was enrolled in the school under study in 1981, 

but moved to another school closer to hlS home; he was 

expelled by his teacher one month before the end of the year 

because he had fouqht with a classmate wh,) offended his 

mother. He said hlS teacher "dldn' t even know whlch end was 

up, and was always yellinq." He went to work during 1982 and 

lC)83, when he was advised by a "prestiqious man" to go back 

to school. As prevlously mentloned, he left school in 1984 

and was not able to learn how to read and write due to his own 

absences and those of Teacher D. In ~985, he was transferred 

to thé eveninq elementary school and placed in second qrade 

where Ilteracy is a prerequlslte. He failed, as one miqht 

expect. His i1literacy must have qone unnoticed, or he would 

have been transterred to the adult literacy proqram. He did 

not return to school in 1986. 

Pupil 80 entered school at the age of eleven in 1984; 

al thouqh she dld very well in school (100 percent and 64 

percent respectlvely on the readinq and spellinq tests) she 

wanted to ) eave school even then. She dld so in September 

1985, whlle in the second grade; ln 1986 she attended the 

third gra~e ln the evening elementary school, 1eavlng aqain 

in May. 

Pupll 80, a qood student who 1eft scheel after becoming 

li terate, was obl iged to support herself. The two boys -

puplls 67 and b8 had tried to attend school but the 

institution had not qiven them a fighting chance. They 1eft 

i 11i terate; in contra st , the girl (pupil 80) was attendinq 
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third grade. 

Taklng school careers as a who lI?' (T.1b tes JJ to 3') ln 

Appendix), the most common pattern obsE.'rved t rom 1<)84 ta ll)~~ / 

is that of a child attendinq only the schoal under study -

twenty-five cases out of ei~hty-three, or 30 percent ot the 

total. These children entered thls school tor the tlrst tlme 

and remained there until March 1987. The second most trequent 

pattern corresponds to a Chlld who entered another schoo l 

(eleven cases) or two other schoo ls (pupi 1s bU and b 1) bet ore 

attendlnq this one, where they remalned; th~rteen cases, or 

16 percent, are found ln this cateqory. 

In aIl, 46 percent of the eiqhty-three pupils were still 

attendinq the school in 1987, and 23 percent h~d transterred 

to other schools. If we hope for the best for thoRe 

transferred, 69 percent perslsted in schoo l throuqh March 

1987. 

Many of these students had been in grade one prior ta 

1984. The majorlty of these persisting to 1987 also were non

prcmoted once or twice. This micro-socioloqical analysis of 

the classroom levei complements, and elucidates, the data on 

national illiteracy and educational failure clted earlier . 
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CHAP't'ER X 

CONCLUSION 

rhts thesls has arqued that pupils' success ~nd t~llure 

Ln tlrst qr~de h~ve to be consldereJ ln a dual socIal context 

that ot the school ~nù the soclety at larqe. l'he tour 

t lrst-qrade teachers ln the investigated school work under 

severe constralnts: lack ot physical securlty (reqalned Later 

that yearl, and badly-fed children - some of whom ~ere already 

earnlnq thelr living anJ comLnq to class tlred. 

The conceptu~l frame'IJork deal t wi th phenomena at the 

micro- and macro-Levels, focusing on actors and social 

structure. The teachers' perspect 1 ves and practice were 

examlned accordlnq to theories of SOCIal and cultural 

reproductIon but departed from them as well, on the basis of 

the development of pedagoqies in the Brazllian context. 

Relatively conservative - the tradltlonal and new schools -

and more radical ltberatinq pedaqogies, which aimed at a more 

iust social arder, served as additlonal frameworks. 

In the school under study, admlnistrative and technical

pedaqoqlcal services were not directly involved in supporting 

classwork. Macrostructural features combined w l th school 

characteristics tomented a climate of dissatisfaction withln 

the school. The principal and hLs assistants were branded the 

sources of all evil. 

An understandinq of the school conf l icts led to the 

examination of both the economic and pol i tical context and 

the orqanization of the teachlnq career. Teachers' sR~ariesf 

as weIL as those of other salaried WOI. kers, were beinq 

devalued by a qrowinq inflation (224 perGent, in 1984); these 

economic constraints in a period of political openness 

strenqthened the drlve for career mobility and sustained the 

demand that salaries be updated semi-annually by the state 
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qovernment. 

secretary ot edUC.:ltlon - were ln ,1 \ù?,lk lt?adt~rshlp pU~;ltlLH1 

before the teachers due to c:ucct?ss L VP po~,tpùnt?tnel1t.-, l) t '-,,\ l ,\ l"y 

incent l ves by the sL. te qov"'rnment, wh ll'h ttlëy n~pt"e~,pntt?d. 

The lncent1ves ta pro~esslon,ll quall.tl':cltll)n ,1nd Upw,\l"d 

career moblLity -oullt lnto tlle tt?cH'her's ::-~t,\tllt\:. 

established riqhts '..Jlthout requl,ltLnq under '.vllidl l'undltlUl1S 

they could be fulfilled. A declslon tG tah.e .ln undet"lL1dudtp 

course ent i t led teachers to l e,1ves 0 t absence on ex un 1 n,\ t lon 

days. Graduation ent l. t i ed them to el the r t P,letl ,\ ,'ert,\ 1 n 

sublect in qrades tLve to eiqht, qeneralLy wlth tewer hours 

of work per week, or to perform out-ot classroom tunctlons. 

This, as a resu l t, decreased the numbE: r ot te,ld1ers te<lch 1 nq 

the more poorly pdid and demandlnq tlrst to fourth qrades. 

Inappropr late prepdl'atlon in norma l ,-,chuo L S dnd ,ü)sence 

of cLose superVlS10n of the lLter.:lcy process Ln the school 

aiso exp la ined the h 1qh turn-over 0 t t i rst-qrilde teachers. 

But attention was drawn to the dLtterent demands ot teachlnq 

versus other adminls trdti ve and pedaqoq Lca L funl:t Ions J n the 

school. Numerous persons Ln the latter posltlons l;lunfl ta 

them as "acquired rlqhts" and even retused to ~.:;ubst 1 tute lot" 

absent teachers. In the first qr.:lde thls meant th~t teachers 

were encumbered by the school adm1nistratlon, '..Jlthln thü 

seatinq limits of their rooms, to aiso teach puplls ot ,llJsent 

colleaques. This was rreacher C's case; Te(H'hers À dnd li hdd 

small roorns, and Teacher 0 ei ther was absent or chd not élccept 

others' pupils. 

Thus, absences f rom work dur l ng teacher-educa tian cou rses 

ironically worked aqainst the reqular otterlnq ot educatloncll 

services, and nothinq was done to resol ve such d 

contradiction. rrne proclëllmed prlnciple " the pupll ilS the 

focus of the school" was mere rhetorLc ta leqltlmll.e /TIock 

school support serV1ces. Each f irst-gracte teilcher h<1fl her 

own conception of education and minlmal supervLslon ot 
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cl;)s~work. Pup l 1'3 ot ,.1bsent tetlchet-s · ... ere undert~uqht Ln 

(;ro~ded cltl~sHS or ~ent home untauqht. 

rhe parents ot the students, mere observers, LI] ~ not 

Interfer"e ln thè school Lnq process. 1hLs dld not mean that 

tamille; l'.jnor~d ho..; te,l(~nerS pertorvled thPLr roles; on the 

contrtlr'!, pdrent<..; '",erp dble to lùentlty the qU..:tllty ot the 

tetlcher's ~:tnrt ln maklnq thelr ~hlld Ilterate. Ln the tlt"St 

qrdùe the ~rlterlon 01 eV~lUJtlon was partlcularly eVldent: 

,Jny Il teLlte pi1rent cou Ld tell I t his/her chi Id .. :as able to 

n~ad. :>ome pél rents hi1 rboured h tdden cont llct w 1 th the ch llc!' s 

tedcher '...Jhen detect 1 nq the anonyml zo.tion of the pupll ln 

ciùss. 

A qualItatIve analysls of Lnput-output, comparinq 

te<lchers' <inti pup Il s' char'"lcter I stlCS ln March 'w 1 th outcomes 

ln Decumber, showed that Classes A and B, WhlCh enrolled 

t1tteen puplls each, h.:lu the foLlowlnq results: Class A 

pert ormeci better than C lass B; Classes 1: dnd D, ot norma l s Ize 

(twenty-tlve puplls), presented results WhlCh ran contrary to 

expectatlons: Clo.ss !) hdd worse results than Class C. !Zelatlve 

ta outcomes, those stuLients leavlnq school durlnq the year 

were o.lso consLdered ln part the teacher's ~nd/or the school 

system' s respons 1 bILl. ty ,'1nd , tht's, as ,êé1SeS ot nonpromotlon. 

Stude~ts who transterreJ were deleted from such statlstlcS. 

1:1 summary, the lour teachers attéllned the qoal of 

teachinq Ilteracy despite dlft1cult odds. Teachers A and C 

had puplls who remalned ln school ciurlnq the ent1t'e year. 

rhe ettect ot che teacher's dally presence on puplls' 

permanence ln schl10l ',.Jas lndependent ot teacher's experlence 

and class S17e. Lons Iderlnq both aspects ot- outcomes 

puplls' permanence ln school and becom1nq llterate - Class A 

dEmonstratec! better resu 1 ts, tollowed by Classes Band C. 

Class U ~ame Last. ln terms of successtul permanence ln school 

durlnq the initIal elementary qrades, the "tradltlonal" Class 

C dttalned the best results . 
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rhree sltuations ... ere t?r1pt~.lSl,'t:"d ln tt,l~ 1:1Vt-'--.;t i 1.lt 1,1I1, 

(<1) that or lIrepeat r'ppe .. lteI·,:;t1 - ,','nsl,jpl'Pc! mUlt' ,llttll'ltl" 

but successfully t.:1uqht - tn ,:~mc1Llpr' ,'lIS~P~; (:lttpl::'Tl f'll~'ll·,) 

by competent and very exper 1 enl',,'d t 1 t'S t -ll 1',1<i(' t !:-',ll'tlt:>r', (A .\ nL! 

B ); (b 1 3. l' i .:1 S sot tIr s t - t L me l' p r P d t t? l"';. l' t t l-' n l' t l l',~ d .. ' Li ... 1 t h 

absent teacherc;' pupils, \-,luqht t·v dn .1~.::~1,hll)US t)lIt \p';..;

experlenced teé'l\'her ln tet'ms ut 11 teLh'v' Il't'',H't,Pl ('l, ... npt l' 

almost three-tüut'ths ot ,1 t .. )t,11 ot twenty-s<:'vpn pupll'; ... t->tP 

promoted; (c) tlrst-tlme tlrst-qr.lde slum d ..... p\lt:->I·S ..... tîl) IIp,'.\mp 

ilterate Ir. lust one school y"]r, even · ... 'hen thel!' tPdl'hpl' ,[1) 

reported to c lass Less th,ln i'U pet'cent nt s,'hou l ,L1YS. 

The four teachers lei 1 ed upon psycho 1,)q Il ',1 1 dnll 

socloloqlcal concepts 'when reterrln'~ ti) thelr t">,h'hlnq 

practlce. Al thou<1h they shmoJed super t ll: 1 <l l know 1 pdqe () t 

theoretlcal perspectlves expl.:llnlnq learnlnq llnd the l'ole ut 

educatlon ln society r they presented persu<1S 1 ve eXpidn,\t Ions 

of the f l.ow ot events ln the process ot tedch l nq 11 tpr,I\:Y dnti 

the motives of the l r prl1ct lce. The te Ichers' t-eport'~ du ri nq 

the last quarter were conqruent W L th ohservélt Ions m,ldp dur 1 nq 

the first semester. 

Perspectives on the roie ot schoollnq Vdrl~d ,Imonq tilt:=> 

teachers ()nd l nf i uenced the l r i'iet l ons . Te,H~her A m,)l ntin net! 

that an eiemelltary-school cert 1. f Icate, or even \>n l y the mon,' 

atti:!ln<1ble lnltlal qrades, represente'i up'"rard mobl li ty 

relatlve to the status 01 llL1.terélte parents. Tpc.l\'her A 

therefore dedlcated herse l t ta the max l mum to ,lch 1 eve thp 

pupiis' llteracy. 

In contrast to Teacher A, the more r,lll 1 (';} l l'RJchpr li 

arqued that the economlC structure shou id be chanqed t 1 r',;t ln 

arder for sium dwellers to be educated, or other'"rlse men" 

SOCial reproduct Ion · ..... OU id occur. ln her (IP 1 n Ion, not e len .1 

teacher who was consc IOUS ot her work ·",ou 1 ci be db 1 e to 

influence the chlldren's tuture lite, hecrluse '';iJch pupIl': 

swi tched trom one teacher ta another, thus los 1 nq the V)'-; 1 t l 'lé 



~----------------------------------------------------------------------------------------------, 

• 

• 

224 

qualitles they had developed with a competent one. 

ln tact, Teacher B saw the eXIstence of two totally 

di t ferent 'Nor Ids -hers and her puri l s': "1 can educate them 

to live ln my wor Id. l don' t knaw how ta educate them to 

surVIve in theirs." Teacher B 'Norked with the pupil wlthout 

the paren~s' interference and aiso did not interfere in the 

tamlly's prolects. While she feit it 'lias up to the family to 

declde if the ehild should attend school the whole year or 

not, 'l'eacher n st 111 worked as bard as Teaeher A 'IIi th aIl 

those who stayed the full y2ar. 

Teacher C, aiso more radieallzed, foresaw for her pupils 

either early employment and exploitation, or their enterinq 

the ranks of thleves "untll soeialism cornes to Brazil." She 

recoqni zed that publ ie schools oft2n margina liz8 ch ildren 1 but 

believed that sehooling contrib~ted to the betterment of the 

ehildren's lives and to upward mobility. Teacher C eontacted 

families to attempt to change decisions to transfer and to 

find out why a pupil had been absent from class. 

For Teacher D, her pupils had unrealistic aspirations 

concerninq future occupations: if the y had the chance ta qet 

a iob, they would be employed in the lowest-prestiqe 

occupations, Since schoolinq was of little help in terms of 

upward mobility. pupils would become literate and would leave 

the school "ta be shoesh i ne boys for t.he rest of their lives." 

School was an aqency of social reproduction: only those pupils 

who did not work eventually would climb ta a higher 

occupational stratum. 

Thus, comparing Ideas of a liberating pedaqugy versus 

social and cultural reproduction, Teacher A's teachinq 

perspective and practice favoured social change through 

liberatlnq the actors' conSClousness, leadinq them to fiqht 

for thelr rlqhts. Teachers B,C and D had a more pessimistic 

view of education as basically reprodueinq social structure, 

even while mûking literates out of illiterates . 
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Sharp and Green' s treatment of Schutz' s "we dnd they

relationshi ps" ln the context ot a cl assroom he 1 ped to 

conceptualize the teacher-pupil encounters and consequences 

for the literacy process. In the we-rel~tionship the te~cher 

multIplies the child's opportunities tOto teé1rmnq, l1\t\klnq the 

accomplishment of the literacy process durlnq the school yeé1r 

highly probable. Puplls' anonymlzation - due to constralnts 

on the teacher's work and lor lacK of bellet in education as 

capable of lmprovi nq the chi ldren' s quaI i ty ot li t e (\nd status 

- led to class attrItion and/or nonpromotion. 

The pupIls' progress attalned by the end ot the school 

year depended prlmarily on the teachers' bellet in thp. 

positive role of educatlon and their subsequent pract lee 

rather than on expectatlons based on evaluations made dt the 

beginning of the year. 

If the teacher stopped worklng on the partlcular 

difficultles ot a child, the child did not become literé1te. 

Being anonymous then meant that the teacher percelved that il 

pupil was not keeplnq up with tte class in terms ot m~sterlnq 

th€: patterns tauqht and stopped careful da j l Y observat ion dnli 

the teachinq of reading and wr 1 ting wh 1 ch wou l d qUdr,lI1tee 

success; it aiso meant maintalninq distance trom t~mlllPs who 

had decided to remove their children trom the school. 'l'he 

child did not become literate atter he/she stopped attendlnq 

classes, and the teacher did not attempt to brlnq hlm/hf~r 

back, or when hejshe attended classes, and the teacher 

overburdened with Many pupils 

individual help. 

was not able to otter 

Every day Inside the classroom, in each actlvlty the 

pupil performed, hejshe tended to be evaluated by the teacher. 

The qood/bad resul t of the evaluation was open/closed ta 

classmates. In this way chi Idren learned to cateqor i ze 

competence, which led ta acceptance of social hierarchles. 

Classes var ied (a) as to number of layers const i tuted by 
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puplls ot similar status: (b) as to the ranqe of the 

stratlfication, or the dIstance between the upper and lower 

levels: and (c) the deqree of f1uidlty within the classroom 

or the possibillty for the Child to be socially mobIle within 

the ma i n 1ayers ot the strat i f ication system. l'he smal1er 

classes became more homoqeneous at the end of the school year. 

With reqard ta currirulum, in 1984 one observed that the 

obiectives set torth for lanquaqe in 1939 were by now embedded 

in the teachers practlce. Lanquaqe had precedence over other 

curriculum contents, but the Ideal was to develop all other 

sublects, mainly mathematlcs, due to the fact that at any 

moment older pupils could leave school to qet a iob. 

For three teachers (B,C and D) t~e curriculum was 

cons idered too much for one academic year. They suggested 

its development in two years with the sarne teacher, leavinq 

diqraphs and consonantal qroups to be tauqht in the second 

year. 

Earlier curricular reforrn, imposed from above, 

restructured t.he educational system, and set forth a broad 

def ini tion ot curriculum by acti vi ties. Sorne teachers 

developed a weakly-classlfied curriculum - a qame as the unit 

inteqratinq ditterent sublect matter - and others a stronqly

elassifled currIculum - each subject qiven durlnq a different 

period of the t j metable. Indeed the same teacher could 

develop activities which could be considered appropriate to 

a traditiona1 (stronqly classifled), or a new (weakly 

classified) orqanization of contents. 

At the beqinning of the 1980's, pedaqoqic experts in each 

field of knowledqe defined the curriculum contents for Porto 

Aleqre. This process was hidden from those who did not 

participate in it dnd the curriculum was iudqed by teachers 

te have been defined by bureaucratic decisions made outside 

the school. Onl y one (Teacher C) attempted to completel y 

follow su eh guidelines: only ln this case was the curriculum 
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stror.qly framed. The other teachers "read Il qu i dt~ 1 i nes ,\S 

suqqestions and not as prescriptions. On the other hand, the 

actual currlculum as developed by the four te,lchers 1 n the 

study took into conslderation the siqnlticnnce ot words tor 

pupils, showinq that in relation to students It was weakly 

framed. 

Basil Bernstein's typoloqy of educational codes 

collection and inteqrates - correspond to the traditlonùl/new 

school dichotomy, seeinq education 35 cuLturaL reproductLon. 

To think about Brazilian educatlon tod<ly one needs to add 

further practical elaborations concern lnq llberélt l nq pedélqoqy. 

In the context of the classroom, pupi ls promoted were those 

who had been constantl y observed. 'l'he competent teacher 

watched the puplls'performance as a whole at theLr ddlly work. 

The seeinq of everythinq in the we-relationsh 1 p perm i t ted 

pupils with a history of failure in school ta become literate. 

Possible implications of the fi ndinqs t or teachlnq lower

class pupils ~ay be summarized as follows: 

NU~Ders cf pupils must be reduced whenever teùsible to 

increase tl;..... quai i ty of the teacher' 5 ass lstance in the 

llteracy process. Such a measure makes continuous Individual 

observation of the process possj ble and wi li attract more 

professionals ta this initlal level of elementary-schaol 

teachinq. 

The routine of teachinq only those who keep up with the 

class pace should be deflnitely banished from schools. AIL 

pupilo::> must be tauqht and different strateqles developed. 

concerning those who cannot keep up wi th the rest at the 

class, preferably the teacher - durinq another shltt or even 

durlnq the same shift - should of fer extra hel p. 'rutors 

workinq in cooperation wlth the teacher - ~t school or at home 

- are lmportant in assisting the process, be the y teachers or 

pupils' relatives; durinq the second semester pupils can read 
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to each other, which does not dismiss the t83cher from daily 

listeninq to Indlvidual readlnq. 

The orqanization ot classes should consider the pupl1s' 

prevlous expedence in the Ilteracy process and age. The 

option tor reorganizing classes cturing the year according to 

pacinq in the literacy process should take Into consideration 

the impact on pupils ot changinq classmates and teacher. The 

initial teacher, preterably, should maintain contact with aIl 

pupils - teachinq reliqlon, for instance, in the other group. 

The decision not to teach literacy to tirst-time first 

graders who have never used a pencil could result in a two

year process of li teracy as teachers have suggested. Biq 

schools such as the one investlqated should be served by a 

teachinq supervisor with class experience in literacy, being 

able to act as the teacher-supervisor of normal school 

students' practicums, counsellinq and assistinq the teachers 

lacking experience in literacy with her classwork. À 

personnel plan should substi tute the "here and now" 

distrlbution of leaves of absence with a range of solutions. 

This dissertation, like most pieces of research, raises 

more questions than I t answers. We have suggested thé:t 

teachers "can make a dit ference." While the four teachers 

studied here differed among themselves in experience, 

practice, and teaching perspectives, the y aIl did seem to be 

reasonabl y successful in teachinq li teracy. The enqaged 

commitment of teacher À miqht be seen as a model. 

These questIons might be addressed more full y in the 

future throllqh turther research, tlowlnq from the limitations 

of this study. PartIcipant observations could be shifted into 

the homes and neiqhbourhoods of the sIum dwelling children, 

rather than focused in the classroom. A particular area of 

inquiry would focus on the educational and cognitive 

atmosphere of the home environment, and raIes of significant 

others on this environment, as they relate to the process of 



• 

literacy. 

Sirnllarly, a lonqitudinal approach mlqht try to tollow 

up sorne of the elqhty-three puplls stuctied in lQS4 to see, ln 

detail, how their lives were aftected by their expe r ienc0 ill 

1984 - lf at aIl. This would permit a qreater appr2clatlon 

of the interactIon between social structure dnd educational 

institutions in affectlnq outcornes early on in the schoolinq 

process . 
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APPENDIX l 

IN'I'ERVIEW WI'fH THE FIRST-GRADE PUPIL 

Who lLves ln your house (name, 

occupatIOn)? 

Te II me afJOut your house. 

relatlonshlp, âge 

00 you do chores at home? What do Vou know how to do? 

ls there someone at home with you when you are at home? 

Who'? 

00 Vou do your homeNork yourself, or does sorneone help 

Vou w i th 1 t '? 

1I0w much homework rio you have'? 

Who do you play with when you're not at school? 

What do Vou do on Sundays? Do Vou qo ta Mass? 

Have vou already studied at another school? Where? 

What were your teachers' narnes? 

oid you like them? 

Was there one who was very anqry? 

How about your teacher this year? Do you like her? 

Does she like you? How do you know? 

What does she do when a pupil disobeys? 

And how about you? If you have disobeyed, what happened? 

1s first grade difficult for Vou, or are you doinq okay? 

Can Vou read what the teacher has already tauqht? 

Who are the other children who can read weIl in your 

class? 

Who can't read weIl in your class? 

Why can't they read weIl? 

Who always spells weIl in your class? 

Do Vou think you're goinq ta pass to the second grade? 

Who else in your class do Vou think will pass? 

Tell me the thlnqs you do durinq recess. 

Is where you live danqerous? 

What kind of iob would you llke? 
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APPENDIX Il 

INTERVIEW WI'l'H PAREN'rS 

1. How lonq has your famLly llved ln l'orto Aleqre.) 

2. Where was your son/d.::luqi.ter born;' 

3. How many tlmes has your t.:1mlly moved since your 

son/dauqhter was barn! 

4. Has your son/daughter llved wlth 1J0ti1 his/her parents 

5. 

6. 

7. 

to 

8. 

9. 

10. 

ll. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

since birth'? 

How many people currently live at yaur house (specltyinq 

the relationships each one has to the chiLd)! 

Do Vou think your son/daughter lS a qood, average, or 

poor student? 

What educational level do Vou expect your son/daughter 

attain? 

What do you want your son/dauqhter ta ne when he/she 

grows up? 

Why did you decide to send your son/daughter ta school? 

How do Vou consider your son/dauqhter's schoo!? What 

would Vou like for the school to have or not to have~ 

How many years has your son/dauqhter been ot school? 

Did he/she attend kindergarten? How many years? 

ls thls the first tlme he/she is attendinq tlrst grade? 

How many tlmes has he/she failed the tirst qrade? Why 

did he/she fail? 

Do you rernember the narne(s) of your son/dauqhter's 

previous teacher(s)? 

Do you have ether children at scheol? Did any ot thern 

repeat the first grade? 

How should the teacher work with these students who h~ve 

greater dlfficulty in learninq how to read? 

Are you involved with school actlvitles? When? 

How do you flnd out about yaur son/daughter's proqress? 

How rnuch do es your child tell you about Whdt qoes on at 

school? 
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LI. Ho:..J does your son/daughter do hls/her homework? Does 

anyone help him/her wlth readinq or arlthmetic? If so, 

'",ho? 

L2. Has your son/daughter been absent from school? How many 

Ji.lys'? Why? 

2 J. /)0 you think Vou son/dauqhter will pass to the second 

grade? Why or why not? 

24. What does he/she tell Vou about recess? Does he/she 

complaln about any of hls/her classmates? 

2~. /)0 Vou like living in thlS neighbourhood? 

2~. Is there anyone in your family who likes to read? What 

do they usually read? 

27. Ts there anything else that Vou would like to add about 

your son/dauqhter, his/her teacher, or the school? 
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TABLE 1 

ILLITERACY AMONG PERSONS 10 YEARS OLD OR OLDER ACCORDING 
TO GREAT REGIONS, SOUTHERN STATES, AND BRAZIL 

North 

Northeast 

Center- We s t 

Southeast 

South 

Paranâ 

Santa Catarina 

Rio Grande do Sul 

Braz,l 

980 

Persons 

r 11 iterates 

l ,206,227 

11,274,192 

1,356,621 

6,371,604 

2,184,504 

l ,082,108 

337,554 

764,842 

22,393,295 

10 years old or older 

Tota 1 

3,945,114 

24,368,669 

5,409,427 

39,652,896 

14,428,246 

5,610,876 

?,719,447 

6,097,923 

87,805,265 

Percentage 
of I11iterates 

30.6 

46.3 

25.1 

16. 1 

15. t 

19.3 

12.4 

12.5 

25.5 

Sources: rBGE, Censo DeIogrifico - 1980; adapted from Ferrarl, 1985, 

p.40, table 4 . 

.= 
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TABLE 2 

ILLITERACY TRENDS IN TWO POLAR STATES, 
PIAUT AND RIO GRANDE 00 SUL, AND IN BRAIIL, AMONG PERSONS 5 VEAP.S OlD OR OlDER 

1872 - 1980 

1872 1890 1920 1940 1950 1960 1970 1980 

Piaul - Northeast 
Persons 5 years old or older 176~419 224,180 518,368 674,588 860,074 1,029.828 1,382,462 1,781,448 
1111terate persans 148,643 197,653 445,426 544,982 673,666 745,197 934,465 1,007,521 
Percentage of 1111terates 84.3 88.2 85.9 80.7 78.3 72.3 67.5 56.6 

R 10 Grande do Su l - South 
Persans 5 years old or older 411 ,729 749,966 1,837,057 2,801,125 3,488,824 4,575. 7 55 5,809,440 6.903,381 
Ill1terate persons 316,326 522,972 989,115 1,271,076 1,438,037 1,368,103 1,352 t 168 1.186,951 
Percentage of Illlterates 76.8 69.7 53.8 45.3 41.2 29.8 23.2 17 .2 

Braz;l 
Persons 5 years old or older 8,854,774 12,212,125 26,042,442 34,796,665 43,573,517 58,997,981 79,327,231 102,579.006 
Ill1terate oersons 7,290,293 10,091,566 18.549,085 21,295,490 24,907,696 27.578,971 30,718,597 32,731.347 
Percentage of 1111terates 82.3 82.6 71.2 61.1 57. 1 46.7 38.7 31.9 

Sources: 

• 

~IINISTERIO DA AGRICULTURA. INDOSTRIA E COMtRCIO, Recenseamento Geral do Brasil - 1920, for 
years 1872, 1890. and 1920. 
rBGE. Censo ne.ografico,for 1940, 1950, 1960, 1970 and 1980; adapted from Ferrari, 1985, 
p.43. table 5 . 

e 
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Source$: ŒGE. Censo Demgrâfico - t980; adapted from Ferran. 1')85. 
p. 46. table 6. 

* Percentage of chtldren nat a.ttend1ng schocl \n relàt\on to the 
total population for each age group . 
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TABLE 4 
AGE-GPAOf RELATlOrlSHIP ~NO SCHOOl A.TH~fOANCE Afo«JHG CHllOP[P-l 7 TO 14 HARS or Ar;~ 

IN THE SOUTHERN STATES, IN SOCTH BRAZIL, AND IN BRA71l 
1 980 

Parana Santa Catarina 
Rio Grande do 

Sul South 8r3zil Braz il 

~qe-r,r~de Re1atlonshlp and 
Slhoo1 Attendance 

CIl 
Cl" 

'" ..... 
01 
Cl" 

'" .... 
01 
0' .., .... 
c 
CI.I 
u 
L 

'" Cl" .., 
..... 
c: 

CIl 
0> 

'" ... 
.., .... 
o 
r-

c: 
CIl 
U 
L 
GJ 
"'-

'" v 
o 

L-

C 
\1.' 
u 
L
OI 

0... 

'" ... 
o 
r-

-- - - -------
'" n. 

.., ... 
o 
~ 

ClJ 
U 
L 
ClJ 

0... 

.., ... 
o 
~ 

c: 
CIl 
v 
L. 
llJ 

0... 

Ch,ldren certalnly not behlnd • 407.902 25.7 256,923 35.6 483,396 36.4 1,148.221 31.6 5,34 l ,274 23.3 

Chlldren Sllghtly bph'nd •• 301,176 19.0 142,033 19.7 266,777 2(1 1 

311,789 23.5 

709,985 19.5 3,718,34\ 16.2 

871,865 24.0 6,366,449 27.& Ch,ldren strongiy beh'nd .... 420,980 26.4 139,096 19.2 

Chl1dren attendlng school 1,130,058 il.1 

458,366 28.9 

538,012 14.5 t,06t,962 80.0 2,730,072 75.0 15,~28,064 67.1 

Children not attendlng sehao1 lB4,282 25.5 265,160 20.0 907,808 25.0 7,553,741 32.9 

Total 

Sources: 
• 

•• 

.... 

1,588,424 tOO 0 722,334 100.0 1,327,122 100.0 3,637,880 100.0 22,981 ,80S tOO.O 

JBGE, Censo DPmografico --- 1980; adapted from Ferrari, 1967, tablt 6. 
C~rtainly not behlnd seven- to fourteen-year-old children. respectively in the r'rst, s~cond. thlrd, 
eighth grade. 
Sllghthly behind eight- to fifteen-year-old chlldren, resp!cti~!ll in the first, second, third, .• 
eighth grade. 
Stronqly behind' nlne-year-old children in the first grade; ten-year-old thildren in the first or second 
grade; eleven-year-old chlldren ln the first, second or third grade; ... fourteen-year-old C~lldren 1n 
the flrst, second, t~ rd, fourth. fifth or si~th grade. 

, 
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t 980 

Parana Santa Catannèl PlO Gr~nd~ do Sul South Braz 11 Sraz Il 
- ----------

.... ... .... 4J 4J 

Grad~ c c c c c c c c c 0 c 
C1J a ~ 

a 
~ C1J . CJ 0 

E ~ 
~ 

~ 

E E: ~ .... .... .... ..-
~ ~ ~ ~ 

..... 
..:: a ~ ~ ~ e .., a .., a ~ ~ .., 0 ~ ~ 
C L- o ~ 0"- C L- 0 .... C L- e:: ~ 

0'" L. .., 0'" ~ c: 
L. "" 

~ c: L. .., - c: - c - c: L. .., 
CL rx. ~ '" LL L.J li o..J CL 0: lA.. UJ 0.. a:: LL LU LL. t.J Co. 0: 0.. cr 

------ - -- -

tlrst 297,4]6 68.7 139.553 76.4 277,892 60.6 714,88\ 67.0 5.877,Q~5 67.0 

Second 209,411 85.6 109,278 87.5 194,505 81.3 5 f3, 194 84.<1 3.256,921 76.8 

Thlrd 185,694 88. 1 94,069 91.8 175,609 82.8 455,372 86.8 2,660,705 80.5 

Fourth 147,:13 92.1 90,679 68.5 161,538 79.4 39Q,430 86.1 2,105,090 84.9 

FI fth 114,021 75.9 53,096 95.9 140,596 69.1 301,713 76.2 1,868,454 71.2 

Slxth 90,647 79.2 ~6,954 97.0 fl2,488 70 9 250,089 71:L8 1,444,54J 76.0 

Seventh 67,')79 83.0 41,206 96.0 93,078 74. f 202,263 81.6 1,172 ,894 79.1 

Elghth 54,089 89 B 43,982 83.5 18,]92 81.2 176.~4] 84.] 988,110 85.1 

Total 1,166,490 81.1 618,8T7 87.5 1,234,09B n.l 3,Ot9,40S 79.4 19,384,642* 75.2 

Source. Slnopse Estat lstica da Educacao Basica: 1981, 1982, 1983, 6. MEC, 1984, pp. 42 and 44. 
* This total ineludes students of aIl age groups enrol1ed on Hovember 30. t980, in the eight grades of el~entary 

sehoo 1. 

4 e • 



TABlf 6 

oc TOTAL ENROlU1[NT. NIMIER or TAAHSf[RS. HUMBER or Dl!OPOUTS, FINAL ENROllHENT, rIU~18fR 
M or ppf)/4I)Tm Pt/PllS, OROPO\JT Atll'J PROI«JlIQ', PAT[':, 1" flP"T C,PAO[ !IV ('1 

AllImllSTRATlVE fUNDING AGENCY AND lOCATlOIt - PORTO ALEGPE (POA). 
AND RIO GRANDE 00 SUL (RS) 

1 984 

AdmlnlStrat ive Total l'Ina 1 PrOIIIOted PrQlllOtlon Fundlng [nroll.nt Tr,nsfer .. Dropout .. [nro 1 I.,.ot Puplls Dropout Rate· Pate •• 
_A'E,}(I Ilocat Illn 

Urban fede"a 1 
POA 25 25 22 88 
RS 25 25 n B8 

Rural fl'deral 
POA 
RS 239 6 46 187 7J 19 ]9 

Urban state 
POA 77,79] 2,484 ~,&O7 22,702 15,]01 9 67 
RS I1S,126 9,839 -J,389 9S,898 68,346 8 71 

Rura 1 sta tp 
POA 78 3 20 55 38 26 69 
RS 16,636 1.364 I,OliO t4 ,192 9.566 6 61 

Urban munICIpal 
POA 7. ,267 \ ]6 \SI 1,980 \.253 7 63 
RS 74,356 6,601 8,423 59,332 38,255 Il 64 

Rural munICIpal 
POA 
RS 81,631 6,967 6,816 67,848 39,156 8 58 

Urban pr 1 vate 
POA 7,615 328 290 6,997 6,220 4 89 
RS 31.878 1,100 1,644 29.534 24,892 5 84 

Rural privatp 
POA 
115 t.501 108 56 I.BT 878 4 66 

Urban Total 
POli J7 ,700 2,948 3,048 31,704 22,196 8 72 
AS 222,385 IB.140 19.456 IB4,789 131,525 CI 11 

Rural Total 
POA 78 3 20 55 18 26 69 
AS 100,007 8,445 7,998 83,)64 49,673 8 59 

Total 
POA 31,778 2,954 ],068 31,759 22,834 ft 12 
RS 3n .392 26,58S 27 ,.'). 268,353 t81,198 CI 68 

Sourte SE/SA[/,,,r 
• Calculated O~er total enroll.wnt . 
•• C.lcul.ted Over fln.1 l'nroll.,.ot • 

• • 



TAfLE 7 

LEVEL Of SCHOOliMG OF ELEI1['ITARY-SCHf'lOl T[lCf'fPS, 
ACCOROINfi TO THE AOMII'IISTRAT IVE FU'IOING AGPICY, ""0 LOCAl 10/1 

, , PORTO AlEGRE (PO~), ""0 PlO GRANOE 00 SUL (RSl 
1 9 B 4 

A~ll1nistrat lV~ Fundlng Ag~ney 

Leve1 of Sehoollng Federa 1 State MunIcipal Prlvate Urban 
Total Total 

Urban Total Urban Total Urban Total Urban Total 

Elementary schorl 
Flnlsned g~ades 1-7 POA 3 3 1 1 4 C 

RS 3 49 154 209 3,614 2J 41 281 3,812 
Flnlsned grade 8 POA 1 1 12 f3 f3 13 26 27 

RS T 8 ,:'filj 556 727 5,108 164 200 1,157 5,872 

High sehool 
Without nonnal school POA t 1 111 111 3 3 141 141 262 262 
diplollla RS 1 4 2,009 2,415 942 3,080 941 1,009 3,899 6,508 
Nor~1 school dlp10ma POA 3 3 1,857 1,865 133 133 739 739 2.732 2,740 

RS 3 Il 1 J ,873 14,919 6,007 Il,598 3,313 3,569 21,256 30,097 

UnlVerS\ty 
Wlthout educatIon de~ree POA 6 6 4\ 4\ 1 4) 43 91 91 

RS 6 6 341 359 35 53 136 138 518 556 
Education degree POA 50 50 5,483 r;,490 319 319 1,198 1,198 7,050 7.057 

RS 50 50 27,968 30.1',g 2.329 3.154 5.120 5.235 35.464 38,6J5 

Total POA 61 61 7,507 7,523 456 456 2.14 , 2,141 10,165 10,181 
RS 61 82 42,505 48,601 TO,249 26,607 9,760 10,190 62.575 85.480 

Percentage of teachers wlth 

"ormal school diploma POA 5 5 25 25 29 29 35 35 27 27 
RS 5 T3 28 JI 59 44 35 35 34 35 

Education degree POA 81 82 13 73 70 70 56 S6 69 69 
RS 81 61 66 62 23 12 52 51 57 45 

Souret' . SE/SP.f./INF. 

• -



TPBlE 8 

-::: NUMBER OF SCHOOlS WITH ONE TEACHER OR MORE AND GRADE lEVElS OFFEREO, 
-1" ACCOROING TO THE ADMINISTRATIVE FUNOIrlG AGENCY AUO lOCATION - PORTO ("'J 

AlEGRE (POA). AND RIO GRANDE 00 SUL (RS) 
1 984 

Administrative Funding Agency 

federal State Muni ci pa 1 Private Urban Total Total 

Urban Total Urban Tata 1 Urban Total Urban Total 

One-teacher school 
First to fourth grade POA 1 1 1 1 

RS 4 230 35 5,476 45 40 5.751 
First to fif:h grade POA 

RS 1 27 3 790 17 5 834 

Schools with more than one 
teacher 

First to fourth grade POA S9 60 2 2 15 15 76 77 
RS 8 425 830 579 2,797 99 122 1 ,103 3,757 

First to fifth grade POA 33 33 3 3 2 2 38 38 
RS 243 745 214 1,408 25 58 482 2,211 

Fifth to eighth grade POA 1 t 4 4 2 2 7 7 
RS 1 1 129 133 2 3 56 63 190 200 

First to eighth grade POA t 1 128 129 8 8 60 60 197 198 
RS 1 t 845 1,061 119 264 303 321 1 .268 1,641 

Total POA 2 2 225 227 13 13 79 79 319 321 
RS 2 la t,647 3.026 952 10.738 487 626 3,008 14,400 

Source: SE/SAE/INf . 

• • 



TABLE 9 

STATE SCHOOLS ADr~IrIISTEPED BV THE ~TRST DELEGATION OF EDUCATION WHICH OFFERED THE EIGHT 
GRAQES OF ELWErlTARY SCHOOL AND HJ\D A HIGH PERCEmAGE OF LO\J(p-I"1cr:r'E rUPIL5 

(80 PEPCEHT OR MORE) 
198 3 

5 c h 0 ols 

2 3 4 5 6 7 8 9 10 

Rate of lower-lncome pupils in the 
schoo l • 99 96 95 93 92 90 89 83 83 82 

First-grade promotion rates • 43 54 57 70 52 68 41 64 67 77 

Initial klndergarten enrollment 
level one 
Level two 50 25 
level three St 48 50 25 53 

Initial first-grade enrol1ment 2e9 280 \15 159 1G2 242 163 95 192 65 

Initial school enrollment 1,266 1,195 879 574 891 1599 834 643 138 534 

Humber of K"lndergarten c.lasses 2 2 4 2 2 

Humber of first-grade classes 
Horn'ing Shlft tO 7 1 7 4 4 4 
Afternoon shift 8 5 5 2 4 4 3 

Humber of teachers in the school 70 92 79 37 70 tOI 51 48 65 57 

Source: SE/19 DE/GrI. April. 1983. 

* Data collected in 1982 from the same source. 

e 

11 12 

81 80 
74 i-S 

22 23 
27 27 

52 133 

783 788 

2 2 

5 
2 

66 97 

• 



TABU': 10 

,+ GROWTH or A p'ml Ir t,(HOOl SEPVllfr. lOWEII-ctA')") ""'l'ILS NlIMB(P or Ir:JrlO[pr,lIpTf'I. Sp[(lAl-[(JI)(HION AHO 
[l[H[HT~RJ -S(IIOOl Cl~SSES. HUHnER or ClASS[S IN OTHE" [OIJ(AT 10Ml PPQr,RAMS. HIJ~l" or 

Cl~S~[S 1'[1' SHlrT, 
\94S-\986 

..... oD .... co .,.. C> N ,... • on "" .... CD .,.. C> '" .... • 'OP • .. 'OP .... ... '" '" ... .... ... .... ..... '" ,g oC) ,g OC) .,.. .,.. .,.. .,.. .,.. 
'" 

.,.. .,.. cr> .,.. .,.. cr- .,.. .,.. .,.. .,.. .,.. .,.. .,.. 

kt,.dtor9artton 
lto,,('1 on~ Z Z 2 Z 
l~,,~ 1 two 1 1 
Ll',,~l thrl'~ 4 2 2 2 

Sptoclal toducatlon 
[Il'~ntary ~(hool 

rtrH gradl' • • 5 5 8 8 Il Il 11 1] 16 18 19 1 13 14 13 Il 12 
Sl"cond gradl' 1 2 2 Z 3 5 6 8 'j 6 8 7 8 9 8 7 1 7 6 
Thlrd gradl' 1 1 1 1 1 J 'j • 5 5 1 7 7 6 7 5 8 7 6 
f'ourth gradl' 1 1 1 1 1 1 1 J 3 • • 5 6 6 5 7 5 3 S 
Flfth grad" 1 1 1 1 1 1 1 1 2 2 3 Z J 7 3 Z • 2 2 
S Il th gradl' 
St'vl"nth gradl' 
(Ighth gradl' 

([AP[ • 

Adult Iltl"racy •• 
Adult t'I~ntary ,rhool (non graded) .-. 
Tot,1 8 9 10 10 1. lO l6 29 26 32 ]9 .1 47 38 39 38 39 34 3] 

----
Ilumbt'r of Cl.!SSl'S Pl''' stllft 

Mo .. ning 8 9 10 fO 7 8 ID f2 ,. 16 If 15 11 16 Il 18 18 18 11 
Int~~dlatl:' • 5 8 1 8 Il 14 11 6 8 
Aft~rnoon 1 7 8 10 ,. 16 15 15 '6 11 16 19 13 16 16 
latl! .ftt'rnoon 1 
hf'nln9 
Total 8 9 '0 ID ,. 20 26 29 28 l2 39 41 47 38 39 38 39 3e J] 

• • 



UBlf 10 
Cont Inu~d 

.. .r> .., ...... CD "" ~ ..... ..... .. .., CI) 0- C "" 
,.., .. on .., .., .., .., .., .., .., ..... ...... ..... ..... ~ ..... ~ ..... ..... CD <Xl CI) CD CD <XJ CIO .,.. 

'" .... .,.. ... .,. .,. .... ,'" .,. .,. 0- C'< "" "" c- O' "" "" 0- .,.. .,.. .,. 

llrldprq.rll!n 
ltYl!1 o~ 
tt.tl tWQ 1 1 
lt.1!1 tl':rl!l! 2 2 2 2 2 2 2 2 2 Z 2 2 Z 

Spl!{,.l I!C'"( a l 10r. 2 Z 2 ) 

[1~l!nt.rf sChool 
r Irst gr.dl! 14 13 15 15 f) l' 10 IZ 10 11 10 10 11 Il 12 12 1 Z 11 10 la 16 11 10 
~t( O'1d 9r. dt 5 1 8 10 10 6 1 1 8 1 8 7 6 6 5 6 6 6 6 5 5 6 6 
Trllrd qr'clt 6 5 8 7 8 1 6 6 7 7 7 7 7 7 5 6 6 6 5 6 5 5 4 
F"ourth g,..de fi 7 7 8 (, 5 4 5 6 (, (, (, (, 6 fi S 4 5 6 , 5 .. S 
rift" gr.dl! 3 4 J 4 J J 4 J .. 4 4 4 4 4 5 5 4 4 5 5 4 J 3 
Slalh grAde 1 Z Il! J J 4 2 2 l 

Sp.r"tll qr'<lt 2 Z Z 1 Z 
[lghth gr.dl' 2 1 1 

CEAP[ • 
Adult 11tfr.Cj •• 
Adult tl~nt.ry ~("ool 
(ncn-graol!':l)··· 2 ) 

Toul 37 40 45 46 42 34 )] ]5 )7 31 37 )6 36 39 37 36 35 38 39 41 44 40 41 

"u~r of C"SSp~ ppr shtft 
Hornlnq 17 11 16 11 11 Il 16 18 18 18 KA 18 18 20 20 18 18 23 20 22 22 18 22 
Intl!..-di.tr • ] 6 10 9 6 
Afttrnoon 15 IS \4 15 Ig 11 17 \1 19 19 KA 18 18 19 17 18 11 15 19 19 '12 19 11 
LItP .ftprnoon Z Z 5 5 
Evpnlnq 3 4 

Tot.1 31 40 45 46 42 34 )) ]5 J7 37 37 36 36 39 37 36 35 ]8 39 41 U 40 4] 

Sourcts Se "'00 1 rl!cords. 1945-1973. SE/SAE/IKF. 1974, S[/If Dr/GFI. 1975-1986. 
• -CI.\st dl! [duc.cao I! AII~ntacao do Prë-[5col~r- «(1.55 of Prp-School Education ,nd NutrItIon) . .. This proyra~ Is knowo .s -HOBRAl- - -Hov\mtnto Br.sllelro de ~If.bl!tll.çio- (8r,z11100 Mov~nt for 

L !tpracy . In 1986 tnis foundatlon changed tts nallll! ta -[OUCA"- (Eduutp). ... ThIS tyPI! of course is known as ·Programa de Educaçao Integrada- (PrograM of Intl!gr,tl!d Educ.tlon) • 
+ A shlft taught trom eleven a.m. to two p.m.; thl! other Shlfts were fr~ I!ight to eleven •••.• and 

(rON two ta (Ivl! p.m. 

e • 



~AOl[ 11 

--r N[T I"ITIAL [HROllH[HT, NUM8(R OF REPEATERS. ANO PfRC[HTAGE or RfPEATERS 
,-r IH SPECIAL EDUCATION AHO lM EAtH GRAOE or iH[ ElEMENTARY SCHOOl • 
-J 

19tJO - 1986 

- ------- -- ------
P~rcfnhg~ of 

~~Clal Fïr~t Second Thlrd fourth r,fth C;,.th Seyenth ['9hth Total Ftr5t Grade 
E ucat Ion Grade Grade Gradf' Gradl' Grade Gradl' Grade f.rade Repeaters '" 

the School 

IQSO 
ln Il laI enrollmf'nt 16 330 lWl 187 124 140 9R6 

Humbt'r of rf'pPdttrs PIA 147 33 47 8 26 761 
PerlPntagf' of repeatl'rs HA 45 17 25 1) 19 26 15 

1981 
n 1111 1 pnra 1 1 men t 16 294 169 162 147 135 Rl' 1,005 
Humeer of repp~ters 9 1]] JI 32 30 lR 4 277 
Percentaqe ot rppeaters 56 45 lA :'0 70 2R 5 78 IJ 

1981 
InItIaI enroll~nt 16 300 IB9 150 165 151 B9 52 1,112 

Numoer of reppaters lfi 115 SB 28 41 47 12 1 )78 
Percentagf' nf rppeaters 100 5B JI 19 25 JI 1 J 2 34 16 

19R) 
InItIaI enrollment 16 271 164 16B 122 159 92 64 J8 1,094 
H~~r of reppdttrs 16 1)6 (] 44 19 26 7 J 278 
PerCl'ntage of rppP3tl'rS 100 50 16 26 16 16 8 5 25 12 

IWl4 
Inlt1.1 enrollment 32 373 152 155 ISI 129 T2 66 78 !,1SB 
Hu~er of rpppatl'rs ZS 120 21 37 JS S3 12 14 1 ]18 

Pprcpntage of rppedter~ 78 J2 14 24 23 41 17 21 4 21 10 

19B5 
InItIai enroll~nt 29 313 182 t59 t39 90 59 42 35 ',048 
H~pr of rt'peatfr~ 29 171 B 32 C8 37 12 9 346 
Pprtentage of rfpf3tpr~ 100 55 4 20 J5 41 20 21 JJ 16 

1986 
1"ltl,i pnroll~nt )4 270 187 141 115 89 R9 52 3J 1,010 
H~pr of repedttrs n 124 45 20 l3 18 10 Tt 3 286 
~er(ertagp of rpppaters 65 46 24 14 19 20 " 21 9 27 12 

Saure!' )[/I~ Of/Gr!, Aort!. 1980 to \9B6. 

Transfers and cancelpd enroJI~nt vere excluded. 

• • 



TI>Bl E 1 Z 

THE rI 1'5 T GRilLE 

1945 - 19R6 -1945 1949 1954 1959 1964 1969 1974 1979 19r.O IQ81 1ge2 1983 19"4 1985 1986 

"~r 0f flr~t-?rad~ t~ac~prs 6 13 21 21 17 u 12 17 16 13 11 Il 20 12 1 J 
"~r nf flrst-grade rla>s~s C 8 13 13 14 Il ID 12 12 " la la 16 11 10 
Humber cf dlssolv~d flrst-gr8de (la~ses' 1 1 
Humber u' classes w!th o"ly 0n~ teacher 

dur109 t~~ ~ChODl year 2 ] 6 10 R f:; 8 8 g IZ B 
N~r cf classes w1th two teac~ers 

durln1 the schoal year 2 ) ) 4 2 J 4 3 2 
"umber of classes wlth three or more 
tear hpr~ rlunng the sr MO 1 year 5 4 , , 
"',n ,mu", nurr~Pr of pupll, per class as 

ta te' ta 1 enra Il_nt 58 JO 35 " 
.,., 

;'1 )0 27 2F. 19 ;::~ n 15 26 'f. , , , 
Ma. 1 mo.nn number Of DUplls per class 

as to total enro 11me"t 77 U 43 36 39 3ê 44 38 36 34 )7 J4 JI 38 16 
Total pnrolllllll'nt 204 270 489 ~O6 424 31! 326 364 366 312 297 271 382 316 <'bB 
Hu~r of transfers dnrj dropouts SB 72 108 9\ 73 64 66 9] 112 83 84 58 69 91 39 
N~r of transfers l'lA NA HA HA 18 28 28 45 38 26 ~~ 

,. 26 ZO \1 
N~er of dropouts N_ .. - N_ HA 55 36 38 48 14 57 58 44 4) 71 n 
FInal pnrallment 146 198 381 31S 351 247 260 271 254 229 213 213 31] 225 229 
Nu~r of promotpd puplls HA 108 19(' 131 1,,2 169 166 129 ,-~ .L 1 J 1 Il! 104 186 12q \JO 
DroDOut ratp a~ ta total pnrollment H" HA HA NA 13 12 12 13 2(' 18 20 16 II 'lZ 8 
PrOlIIOt Ion ra' (' il S t 0 f 1 na 1 

l'nrollment 
NA 55 50 42 46 68 6. 48 56 57 54 49 59 57 51 
HA 54 ';0 41 45 65 63 46 49 57 50 49 SB 52 HA 

3 ~ 5 Il 

Saunes School records. and SE/SAE!IHF for the lqA6 d~ta 
• Classes whosp puplls werp r~dlstrlbutpd durlnq the schaol yp~r . 

PromotIon rates conSlderln9 as dropouts thosp puo,l, who dld not take the •• fInal @~a~in~ltl0"S. ... PromotIon rates constderlnq as (al1lng thos~ pUpl!, who did not t.k@ thelr final @Ka_inallons • 
+ Promotlon rat@s in a program dur.ng the su~r vacatIon off@red by personnel from the First De1eqat'on 

of [ducat Ion or contractfd by It. The numbers of pro~ted pupl1s ~re 7, 10, 11 and B ln th~ years of 
1980/81, lqae/B3, 1983/84 and 1985/86. 

• -
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TABLE 13 
TH[ F III:'T -GPAO[ HIICHEPS AS TO THE: IR lOfl ryF SCHOOll'lG At/O T[RHS OF [MPlOyM(PH. 

THE fIP~T-GRADE nASSES AS TO cor~POSfT/O" ""0 OPOPOI/T/PP'lr-t)TIDrr RArfj 
1 9 a 4 

ll!Yl!!1 of Sct>oollng • 
Tl'rlll~ of CIHS Promat Ion Tl!!ather (lass Oropout Rate [mp 1 of1'lt'nt .. CompO\ltlor Hanna 1 Schoo 1 UnIvers Ur ... 

x T Pl 8 
X 1 T ~ t\ 1 

) X ( 
4 ~ X T J " 8 
5 x X T 4 rr JO 
6 x 

( 
l 

7 )( 1 l 5 N 7 
8 x C 6 R Il 
9 T C x / T 1 R 4 

10 x X T B R Il T ~ X X T 9 R 
C 

Il LB x 1 l ID R 18 
Il 1( C Il H 4 
14 X C IZ " 8 15 T 0 x 1 , 13 PR 2'.1 16 

17 

18 

19 
10 

X X , 14 PR • 6 
T 

x xx 1 
C 

)( X l 
T 

X 1 T 1'.1 PA. 22 
li: ( 16 PR. Il 

--------- --

Df!gret comp\et~d \\ Indlcated by a" X, study ln pr09res5 ts Indlcated by • slash (/) . 
•• The teacher could hlYI! bl!en tf!nured (T), or contrlctf!d (C), or bath, 
••• ThIS col~ jnd'tltf!~ If thl! cla55 was fOnntd of nl!!w pupils ln thl!! r,rst gr.dl! (N), or rl!!pl!!atl!!rs (Pl. 

or ff rtpe'(l!!rs prtdo-ln.ted (PP), 
(llss cla~slfl~d IS ~ln9 tonstltuttd prf!dC~lnlntly of rtp~lt~rs (rPI Iccordlnq to th~ puplls' .ge 
~re thdn hdlf of tht puplI, wPrp I!'ght ypars old or oldpr • 

.. Infl.t~d promotion r.te. bpcausp pupl1s not t,kIng thefr flnll e.a~ln.tl0ns were "ol (onSldtrtd as 
haYlng falltd 

••• (11\\ dlssol~f!d ln ~u9ust 

Rate .. 

86 
67 

61 
61 

65 
83 
1'.1 
••• 
93 

92 
100 

80 

3] 
3~ 

• 
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TABLE 14 

HiE HAru:'lS ~Hrcrr~ "If! 'H[!O rIP::,T.r,ofl)r r:.ltlr:~: 

197) - 19A5 
-"- -==-=---- ~ ... ~ .. ~._~ •• """""""~ __ r' - . . -·_"r"J .. ..-_ ... · .. ·...,.. ... r1-.~I.& ...... 2~_ ••• _____ ",_ --.r .... tI: ... _ ... ~ __ 

Tpdcners 
(1 ass Tot<ll Trans fer-s DrODouts OrODout '.ndl Pr-omoted OrO'"Ot Ion 1eir 

Compos't'on" ["rol'ment Rate Enrollm!'"t r\JO" s Rates 
1'4 f T M f T '" F T M f T M f 1'4 r T 

A 191J NA HA NA )4 NA liA 13 24 14 , Z 26 S 8 , ) J6 67 50 
1974 NA NA liA J) ~tI riA fi 18 Il 16 Zl fi 10 16 55 6? 59 
1975 NA 19 17 35 Z ; 2 fi Il 14 11 1 J ,1 è 1 76 57 6B 
1911) PIl 18 15 )) .. fi 18 14 1 ) 27 ) 'l Hi 50 6'1 59 
1 9 Tl R 19 14 33 3 3 1) B 24 10 1 Z zt 5 7 12 50 se 55 
1918 Il 18 15 33 3 3 6 II) , ( 27 12 B 20 BO 67 7. 
197'1 '4 16 12 28 1 1 ~ ] 7 l5 Il 9 20 6 Cl 15 5') 100 7S 
19;;0 Il 19 la 29 1 1 3 2 5 17 15 8 ZJ 10 4 14 67 50 61 
1'1,,1 li 11 17 2R ? ? 4 1 2 J \1 B 13 Z 1 8 1 ) 21 100 100 100 
19-1J N 1 J 17 JO 1 1 J 10 10 16 (6 8 15 2J BO 94 88 
11~4 ~ 9 7 If) 9 fi 1':. S fi 14 B9 100 93 

B IgRI Il 10 9 19 1 ') 3 8 ~Z 4 6 10 
1 ~è2 rll 16 II 37 2 5 3 4 l 19 11 14 25 Il 14 ~5 100 100 '00 
1 ~ l J Il 9 lA 27 1 

, 
] \1 7 16 n 5 15 :0 7 , 94 87 

, j,il R 1 [ 5 15 J ZO 7 5 li 6 5 Il 86 100 9:: 

( 197A Il n 16 39 2 ~ 4 '0 17 IS 32 
19f12 pq 19 9 2B 4 S 18 15 B 2J li 19 BO 88 83 
19Q.1 Il 15 1 Z Z7 ;> ., 1 1 4 12 12 24 <) <} 18 75 75 75 L 

t'1R'J N 24 10 34 3 ~ 2 6 18 Il 8 25 

0 1'i80 ~ Il 19 36 5 6 1 J 16 tJ 29 12 12 24 75 92 B3 
19BI N 15 1 J 2A 2 2 1 1 4 14 " 25 1 J 9 27. 9] 82 8B 
1982 N Il 14 25 1 2 6 2 8 32 4 " 15 
1984 PR 12 tJ 25 ] 4 4 2 6 24 7 8 15 5 12 100 62 80 

Source 5<.hoo 1 reLord~. 

ThIS <.olumn ,ndlcates If the fll·~t-grlld(' cld~<; "'dO; cO\~rto,ed of new punl1" (~). of renedters (RI 
or If rPpeaters predomlnated (PR) 

• -



TABLE le; 
cr::: PUPILS' CHARACTERISTfCS IN EACH OF FOUR FIRST-r,RAOE CLASSES ,t 
~J 

1 CJ 8 4 

NUIIb4!r Percentage 
Pup11s' Ch.r.cterist1cs (lus IJ - --

Chu D 
Cllss A Cllss 1 Cllss C Reprit r, New Toul Toul Cliss A Class 1 CIIS5 C Repe.ter' Mew Total Totll e PUI!I1 5 PUl!'h 

Sea 
~41e 9 10 15 7 5 12 46 56 67 56 54 42 48 SS 'Nf 1. 1 5 Il 6 7 13 37 44 33 CC 46 SIl 52 45 

[thnie group 
White 12 5 16 Il 7 18 51 75 3] 59 85 59 12 62 
Non-white 4 ID Il 2 4 6 31 25 67 41 15 33 24 n 
NA , , , 8 • 1 

Hel 1 th 
Good CJ 6 II 3 2 5 II 56 40 41 23 16 20 11 
fair 2 6 Il 8 5 13 34 12.5 40 4S 61 42 52 41 
Poor ] 1 1 1 1 6 19 7 4 8 4 7 
NA 2 2 2 ! 5 6 12 12.5 Il 7 8 42 24 IS 

Rell910n 
ROIIIn Cltho Ile 16 14 24 12 10 22 16 100 93 89 92 84 88 92 
Other 1 ) 1 1 2 fi 7 11 8 8 8 7 
NA 1 1 1 8 4 1 

[nrol1~nt ln School be'ore 1984 
ltnderg.rten 5 2 2 2 ,., 

l' 7 7 15 ft 12 
SPfc III educat Ion 5 1 6 II 4 1 
~ir5t 9r1d. - n~r of years 

0 1 '2 12 14 6.25 4 tOO 48 11 
1 2 lB 4 4 24 Il 67 JI 16 29 
2 9 9 5 6 6 29 56.25 60 18 46 2' lS 
l 5 l 2 2 Z 12 11.25 20 7 15 ., 15 
4 , 1 2 6.25 1 2 
lIA 2 4 8 ( l 

Tot • 1 16 15 27 Il Il 25 8] 100 100 100 100 100 100 100 

Source5: hblu 40 to 43, ln Appendlx . 

• • 
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r~3LE llÏ 

'"""\1, 1 ~ r a
\, l , T,f'r '\' '!'" Ir :;1'1r l l "'10 

IN 198~ IN E~CH OF FC0R FI~Sr·GRAOE CLASSES 

------~--~---- --- - -- ----------------
Pup 1 l '~ r dm 1 1 Y T. pe .IHSAL13~sBCldSSC ClassD Tut,,! 

Conjugal nucleM flIJ11ly (:'IF)· 
Same con<tltutlon as dt 
t 1 rIE! of blrth \ 1) 
.1other only (2) 
Mother and stepfather (5) 

~uclear fd~l!y (~F)·· 
Same C'Jnstlt~tlOn as lt 
tl'"e of t)lrtr. (1 \ 

,'ùt~er only (:1 
'3'her onlv ()) 

10 

Fathe .. and step~other (~) 2 
~ot~er and stepfat~er (5) 
RelatIves as parents' 
substltutes (8) 

~o declarat'o~ of o~e or ~Qth 
parents (riL;p)··· 

"other on11 \2) 
Mother and stepf3t~pr (S) 
Father and adoptIve mother (6i 
Adopt Ive pdrents (7) 
RelatIves as parents' 
substltutes (8) 

NUl"ber of ~tJhle (,1~1111e ... 
Total nu,nberof (~nI111eS 

Percentage of stable famll les 

12 
16 
75 

Tablp5 014 to .3:, ln Arrpnc'l. 

) 

2 
1 

4 
1 
1 

, 
15 
47 

• Pa ren t s,na r r 1 ed ~ t t 1 ('le c f ~ 1 r! h 

13 

16 
21 
,9 

R New Tot-I epec!ter~ , ~ Pup 1 ~ 

8 
1 

9 
1 ] 

69 

J 
, 2 
58 

15 
1 
1 

) 

'6 
25 
64 

~ 1 
4 
6 

la 
\ 
) 

J 
l 

4 
3 
2 
2 

5\ 
tlJ 
61 

.* Parents nlarrleû or "ot n,ar"p.:' ~t t· '\P 1)( ~lr'h - both nd~\ :~c1tred 
on the chl1d's blr'~ cprtlflCJte 

*** P3rents not marr\ed H t \f"e '".lf 'llr'h 



T~8lE 1 ] 

,~ 
SO(;OfCPHOHIC CHARAClERIST/CS or THE PUPllS' FAM/LIES /N [ACH or FOUR FIRST.r.PADE Cl~SS[S 

r 1 
t 1} 8 4 

If u .. b e ,. Perce"u~ 

(l.u 0 tlu~ D 
"~W Tot.1 CI.s~ A Cl.~s 8 CtisS C Ae~.te"~ ~ 1 Tot.I Tot.1 CI.ss A CI.5S 9 CI.ss C Aepe.t~,.~ P 1 Tot.1 

UPI s UDl s 

Parents' s,h~)llng • 
"HI" schoo i 2 1 1 1 • IJ 4 8 • 5 
.t" to 8th qrad~ 9 9 Il 8 6 14 44 56 60 'S 61 SO !i6 5) 
2no to J,-d grao~ • ] 6 1 ] 4 17 2'1 20 22 8 2S 16 20 
IH q,-"dP 1 " l " " 1\ 6 1 J Il 17 8 10 
li' 1 tl. ae y l 4 4 B 7 " JI 16 10 
NA 2 " ] 2 

Hot~,.·s occup.tlon 
HOIIIP ... k~r 6 6 9 ] 4 7 28 J7 'i 40 ]] ?J n l8 34 
[lI(Jloyed la B Il 10 6 16 SI 62 ~ 53 6] 17 50 6C 6' 
Ul1NP 1oyed 1 2 7 8.: 4 2.5 
NA 1 2 .. 8.5 .. 2.5 

F,thpr's occup.tlon 
(r..plo .. ~d 16 Il 'l'Z 9 " 20 11 100 87 81 69 92 80 86 
UnftlP10yed '{ 2 1 3 6 13 .. 15.5 8 Il 1 
Rpt "'pd 1 1 .. Î 
NA J 2 2 5 Il 15.5 8 6 

1"(GaP p~r dlDPnOpnt (ln mInImum wdqeS) 
1. 05 1 1 1 8 .. , 
.51 to .1') ) 1 1 l .. 8 19 1 8 25 16 10 
.26 to 50 '{ 1 7 .. l 7 17 12.5 1 26 II le.. 28 20 
.04 to l5 1 8 IS 8 4 12 42 43.5 53 56 61 34 48 SI 
Nol!(! 2 2 1 2 
NA .. 5 3 13 25 JJ Il 8 4 16 

"~,. of (hlldren ln thp famlly 
1 1 2 2 2 5 6 7.5 11 8 6 
2 to ) 6 • 9 .. .. 21 31.5 1" 31 J) 16 28 
.. to 6 6 9 U 1 .. Il 40 31.5 61i S2 S4 ]] 44 48 
7 to 1O 3 2 2 (, 2 8 15 19 13 7.5 46 Il 32 lB 

DKh ... d sl_ d10ttlllng ] 8 9 7 5 12 36 -- 53 3] 54 42 48 41 
Tot • 1 16 II) 21 1) 12 25 83 Ion 100 100 100 100 100 100 

~"(U Ttbles U to U 'n Ano~nd Il . 
• "19~~t IfYfl of ~(hool I"g. consld~rln9 both p4re"t~ . 

• e 
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\".:JP;tARAT[.E ~ES~L"S 'I~ T'E ~F'.J.'t~ -:-:'" ~1~-'~(~€ 

t~l·.j:r~~I.r""J ·"'·""t~ ... ',)ES 

.\. (or Ige ~( }f es . 
P~rts of '~e ~e)àln~ Tpc;t ~\.. ;1 eo .. ~--_._-- --- ---------- -- -- -

_ 1 \~ S A Cl HS B Clns C (Iâ\\ J Totll 
-------

Visudl dlSCrt"lnaC10n t:' ~ t '? rs 
1 n words '3 ~ 9 q 9 B lI) 

Relation ~et .. ee'l ODlt31 Jnd 
lower-C3se let cers '0 • 0 1 ) 9 9 9 5 

50und-;y~oal ,Jrr"S;1o~lje"ce ' l 1 ~ l') Cj 9 9 5 

4 5t~Ool-S)un1 cor resp0ndence 1 ,) '1 .3 B 9 8 ZI) 

<, V1SUdl dl ~crl"'''ldt Ion word~ • J :j 9 q lI) 

6 'f1,,,al dlscrl"'ln~t10n <ent"'''c~s ~ 4 4 4 ZI) 

V\<,udl n e",ory ,,0 rd ... c, ., ) li li li 

8 'rI sua 1 ~e""or, !)en~ences ~ li li li 

9 COl'1pre nenslon of ~en'ences 4 4 " <, 

10 Pelattcn be' ... een SPOHII word 
4nd wrlt~en ~:;,.." . ) . J '0 9 '5 

Il Specifie -elnlnq ~ss'gned to 
ward5 1 • 

J j 5 

1 Z ReadIng CCI'1prehenS1on short 
story 1 ) a a 8 8 .'5 

To td 1 1 '0 .2 lJ 8b ~/ H9 .. 
- ---- --------~-

• The to t~ 1 numoe'- , f r~r'1 , 1 ~ .. j'li H''1 '''p ~ 0 S t ""p .... f..O 
·c, 1 ~ ~ l \ 2 ,n 

Cl ass B. 24 ln C las ... C. 1 S ln C11'\5 ;). '.' .. td 1 \ n l ''1 

• 
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,jards 

b~lç.io 
trHer 
~tel'c~o 
f')~c~r 

~Ilnuto 

rP'ch~~r 

DOder 
Vdr,nhd 
en 'dda 
Jado 
vendl!r 
belua 
fe Itlcelra 
chdpéu 
deseJa,. 
preto 
S('lT'l'nte 
41\11a 
dIvertIr 
COmPOSl(;40 

ser 
querer 
qUllo 
te,. 
altura 
'nvtrno 
10\lro 
S<llU 
!l't'tro 
vazlo 
fTlantjo 
elefante 
dl Hinc la 
dente 
selo 
escreVe,. 
branco 
rela 
febre 
sabl!" 
11 ('or ta 
ordem 
CJ'" 1 ~a 

futuro 
maQUlnl 

foco 
.,gradec. 
OanClO 
co,.tado 
rtpartt 

HBI [ ?1 

COMPARAT IVE RESULlS ~ li TH[ SPELLl"G TEST 5CÇRES A'JD P(QCE';TAGES eSTA l'lE) 
61 EAC4 or F~~P Fl~ST.~~ADE CLASSES 

'1 ) è l:l 
'5 fi 8 'i 
2 , \ \ 
4 q S " 
9 1 1) Î 
J 3 2 2 

\ a 8 1 \ 7 
9 7 '1 a 
J ~ 3 3 

1) 11 19 12 
al') 7 T 

13 ':l \ 8 B 
} 2 ~ 1 

, 3 4 6 B 
o 0 0 0 

1 r 3 16 la 
2 6 4 1 

12 a 13 8 
2 l 6 Z 
1 :l 0 0 
o 9 10 8 
9 7 10 

\0 5 \ 1 8 
13 11 16 11 
'2 5 15 9 
fi 8 <1 <1 

10 \ 'J 14 8 
12 , 1 20 1 

1; b 16 8 

" 6 " a fi ~ 9 d 
9 <1 7 '5 
1 1 1 , 

Il 7 8 8 
'.l ICI 11 6 

la 6 10 4 
9 4 7 4 

Il Ij 7 fi 
9 S 9 7 

'1 7 14 ID 
l 2 2 0 
<1 "i S l 
3 7 2 6 

" i3 l' '0 
8 5 , 3 S 

, l , '6 Il 
J 2 l 
8 
8 
5 

2 
7 
6 

5 
\ 2 

7 

4 , 
1 

Tota1 
n 
24 

fi 
23 
la 
'0 
36 
JJ 
\ 3 
55 
32 
~5 
II) 
3 , 
o 

45 
21 
41 
,4 , 
27 
33 
34 
49 
4' 
22 
42 
,2 
J6 
36 
27 
2'5 
4 

J4 
32 
30 
24 
29 
30 
~2 

h 
tn 
18 
40 
34 
44 

" , '1 
32 
21 

bD 
)3 
13 
27 
1;1) 

;: 'J 
67 
60 
(1) 

87 
S3 
87 
20 
87 
a 

73 , ; 
80 
13 

7 
o 

60 
67 
87 
80 
-la 
67 
80 
40 
;') 

40 
60 

7 
'3 
33 
':7 
~O 
73 
€'J 
73 
1) 

n 
~J 
~3 
53 
73 
2'J 
S3 
53 
31 

·~erce~tages· 
tlass 8 CTass C Class ;) 

58 33 
50 33 
17 4 
57 21 
75 54 
25 B 
57 46 
sa ]8 
3J 12 
92 79 
83 29 
sa ~s 
17 17 
33 ZS 
a a 

67 67 
50 17 
67 54 
33 ZS 
a 0 

75 42 
58 42 
42 46 
75 67 
42 62 
67 , 1 
83 58 
92 81 
50 67 
SO 46 
57 J8 
'3 29 
8 4 

58 13 
8] 46 
50 42 
3J 29 
42 29 
42 38 
58 58 
17 8 
50 2\ 
~8 e 
57 ~6 
42 54 
sa 67 
17 8 
1 7 2 , 
58 50 
50 29 

'53 
33 , 
-lJ 
~) 

1 3 
47 
53 
2: 
€J 
47 
53 

53 
o 

67 
6J 
53 
, 3 

J 
53 . , .. ' 
53 
Il 
EJ 
27 
53 
EJ 
~3 
'53 
27 
j3 

7 
S3 
':J 
27 
zr 
4) 
.l~ 
6 • 

252 

48 
36 
9 

35 
é 1 
15 
5'5 
sa 
2'J 
83 
48 
68 
15 
41 
o 

68 
32 
62 
21 

2 
41 
50 
52 
74 
62 
33 
64 
79 
55 
55 
41 
38 
fi 

S2 
48 
4S 
J6 
44 
c15 
64 

9 
27 
27 
61 
52 
67 
t 7 
Z1 
48 
32 

• rlle total Ill.qlbe,' of ;JuVII~ tJklng the test wf!re' '5 ln Class A. 12 ln Class B. :l ln Clau 
('. '5 ln Class D. totallnq 66 • 
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TABLE 22 
AVERAGE SCORES OBTAINED ON TH. READING AND SPElLING 

TESTS BV EACH OF FOUR FI~ST-GRADE CLASSES 

l , \ 

Class A Class B Class C C1ass 0 

Considering final enro lIment· 
Reading test 92 93 86 87 

Spelling test 49 49.5 36.5 40 

Considering total enrol Lnent minus transfers 1t. 

Reading test 92 74 83 59 

Spell lng test 49 40 35 27 

Source: Table 20. 

* The computation excludes From total enrol1ment (the denomlnator) 
transferred puplls olus those who left the lchool. 

** The computation excludes From total enrollment (the denomlnator) 
only transferred puplls • 
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TA9LE 23 
COMPARATIVE RE5UlTS ON THE SPHLING TEST - HIGH, ~EDIUM OR 1011 SCORE 

PERCE~TAGE * OBTAINED 81 EACH OF" F"~UR F"IPST.~RADE CLASSES 

-... ~-~ 
rota 1 

H 'in :'ed 1 \lm lj .. 
lIords ClàSS L1âss Tlàss C1ass-CTa~TIdSs Class CaB Class Class Class CI ass 

~He A B C 0 A B C 0 A B C D --------
1 a'10 el x x 
• 11U 70 
ter 74 
teJeza 68 
preto 68 X 
")(0 51 x 
l 'JurO 64 X X 
sdber 64 X X 

d Ima 62 X 
al tura 62 x x ( 

1 II nuto 61 X X X 
future 61 x X X 

podpr SS X ~ X 
"'etro 55 X 
vaZlO 55 X X X 
qUllo 52 x X )( 

dente S2 x X X 

maQu 1 na 52 X X 

varlnha 50 ~ X 
Querer 50 X X 
b41cao 48 X X 

.. ender 48 X X X 

~elo ~8 X ~ X X 
cortado 48 X X 

çnapéu " 7 
( X X X 

escre~er 45 x X 

febre .lS X 
reu H X X ~ 

ser 41 X X X 

mdn.jo 41 ~ x 
elef4'1te :û X X X 

trdler 36 X X X 

br~nce 36 X X X 

secar 35 X X X 

1 nverno )J X X 

sef'\ente 32 X x X 

r!:'parte Je x x X 

bando ~9 x X ~ 

ordem 27 x X X 

Clml sa 21 x x 
dIvertIr 21 X X X 

eruada 20 ( x X X 

agradece 1 7 X X X X 

rechur 15 X X 

ft'It Icelr, IS X 

a tenC40 9 x x x X 

Importa 9 X X X X 

dlStânCla fi ~ X X X 

compO~IC.O ;: X X X X 

deuJar 0 )( X X X 

lèt.sl 18 , 5 6 '4 21 18 23 18 14 25 21 
--- ---------- ----- - --- --

* Low corresponds to O-J) percent. n~dlUlll. J4·!6 percent, and hlgn, 67-100. 

• 



TABLE <'4 
~TuGU(SE lEY-WOROS TAur~T 1" [ACH Of '0UA rlPST-r.RAO( CLASSES 

ACCORDING TO VARiOUS STll'8,~ P.TTEP~S 

198 • 

~"S5 J ~, us g rlass r 1:'1\\ rJ 
'. P.tt~rns CV or CVv or c.V or CVvn 

O· Ibl bol. (b.lll IN I~·· (cof f~~pot) ~~ (bab~) b,n,",·· (Nn,nl) 

C (btfor~ ',o,u)· ft / c.wlo·· (Clwl) c,r'col"o. (sn"ll 'IV" 1o (lIoq~1 c,co·· ( .. II.rd of qlaHI 
C (!)tfore ~",. ISI cetlol, (on,on/ clreo •• (cI .. eus) cldade (C 1 tv) c~bol,·· loniOn) 
, lbtfore ',O,u, (Bnlll)un 

,I\Uryo<.l,C ,. 1 ... 1 one'·' wlldc.nl pal'l.co (clO'W"l O.II1.co (clown) D,IlliCO·· {cl,,"""l 
d' ,'dl dedo ( f'''9f!r) da " .. •• (d'Ill " ) doce (swe'~t) d~i$o ( fjnq~rl 
f' If! he. (knl'~) f.ca·· (.nlf~1 faca (kn 1 fe 1 "C ••• (knlfe) 
9 (t.efore ',o,ul 191 gato·· (catI gato·· (c lit 1 !lato {CH) 9,tO" (cU) 
9 (btfor~ ~,n IV 9'r• f ,·· (pr.ffe) 9,,··f. t glr.(f~) PIA 'fA I}~ •• (yolt) 

" I~I !'I/JIWf: (.,n) haro,·',. (h'ro) "'0). (tod.,,) 
J. If! J,n~la (lII,ndo. ) JlClr~·· (.ll'f" tO ,., Jan~là ( .. ,ndo,,) j.~I,·· (wlndowl 
1· III luw. (glov~; loba" (wolf 1· .. .10 ( 1 t'IlIOn ) l,t'·· {c,n) 

•• ,-, Nta.)~ (~I .,nhoca'· (~ar.~wo~: _C':CII (1lIOnkt'y 1 .,c.c,·· (-enlley) 
". ln/ " .... 10·· (SPllp J nenp .. •• •• (~,cy) caneea (lIlUq 1 n.'1'O·· (",",p) 
p. /p/ papa' (daddyl plp .. •• (k lt~ 1 pata (duck) p,t," (duck) 
q Ikw,; ,/ • .-0/ t'Qu, r.·· (b.lIboo) Qu.dro (p IC tur~) q\lldro·· (plCtUI"'t' ) 
r· JRI r.to·· ( rit) reto·· (ru) rat 0 (rat) r.to·· (rit) 
r (lnt~r"'OClllc)· Ir! N .... t.·· {cockroach 1 glr," (q1r,fff) bar,ta (coctro.e") gtraf.·· (cpr,HeJ 
s· Isl s,po'· ( tO.d) Slpo·· (told) SIPO ( tolCS) SIOO·· ( to.d) 
s (Int~,. ... oc.lic)· III 9uI .. a<lO (l'IlSh) , ..... co··· (coat) rosa ("O~f ) ras.·· (roS! ) 
t· Itl t .. tu·· (.rNdJllo) torr~··.+ (towrrl tatu {'rNdlllol tltu·· (.nudtllo) 
y. !o;/ VOvO (gr.ndlla ) o;ag,-I~·· (f Ir~f1y) VIC' (co",l UV,'· (gr.~) 
1· /0./ ... rope'· (syrup) )( ... ~co" (h"eco) K.l. ( sh,.1l ..le·· I\h,w\) 
Il (1IIt ... "o<.IIC 1 IIISI tll"·· <tulcab) 
1 I~fore ~,I, 

tnter"oc.1 icI Isl trou.~·· (brought ) 
• (\nt ...... o<.1 icI III ! ... w·· (UI.lnlt10n) 
Z· IZI zebu (l~bu 1 z~brll" (z.bra} lui (Zau) leIN·· (zebu) 

2. Patt.rn CV (lIgr4ph .. ) 

ch· Il/ CAchorro·· + ... (doq) chsye ("~y) ch.l.ir. (hUIt) ch.,,~ (hy) 
Ih (iftttrvoc.lic) 1 / .~Ih,·· (bte) abelh," (br~) coelho (rlbb't) lbe 1 hl'" (bee) 
fth (Int.ryocII'e)· ,n, 9.1 Inn.·· (hen) Ir.nh. (spider) "'nho (Mlt) 91""hl·" (~n) 
rr (Int.ryocallc) '''' b.rr.e.·· ( tent) J.rr.· .. (p' teher) '.rrldurl (horl.'hoel ,.rr."" (bottl.l 
" {interyoclllc) , .. , "«!oS.ro" (btrd} piS\.ro···(blrdl ouo (bone) pinaro·· (blrdl 
tu (Nfon t. t) 191 f09u~tt!·· (rock.t) 9uerr~lro (w.rrlor) 'o9u~te (rocllet) guft.rr.· .. (quIUr) 
q., ''''fo", c. n· III./ p.nqu1to·· (plrlk~.t ) qUll0 (kHol quero-qu.ro (Br,,'I',n qu.IJO·· .... (ch~e\.) 

111*'"1) 

e e 



TABLE 24 
Continued 

.. 
,~ 

Llass l C1.S!> Il 
~, 

3. Patterns V( or (WC 

1 (rt'l,1)· III sol·· (sun) c.r.col·· (sn"l) 
• (fin.n" Inl polIO,." (pltJeonl 11..,,·" (cle.n) 
n (fh.l)" Inf plntlnho" (chtek) .nJO (,"gel) 
r (ftn.ll· IRI irvore·· (tr.e) urso·· (~.r! 

s (fin,l)· 1\' t!sQuIlo·· (SQulrrel) nqull0 (squI,-rel) 
• (ftn.l) /5/ sext .. -felr.·· (rnd.y) 
1 (fin.l) Izl luz·· Illght) raflaz (boy} 

4. Pattern (, (Z V 

Cz • /r! 

br· Cr Ibl braço·· (ann) brlnquedo (toy 1 
cr· C, IcI cr IInca·· «hl Id) <rtanccl {(hlld) 
d,. C, /dl padrlnho·· (godfather) padrHlhn (goOfatht>,-. 

udr Hlha 90~thed 

'r C, Ifl (ruUS (frUI t ~ (raco··· (wail ) 

9r - Cl /91 9r110" (Cr1Clu~t ) gr.vur. (plCturel 
pre C, /pl p .. atelel,. .. •• (shelf) prl .. v~ra (s~rln9) 
(r" C, Itl trlgo (whelt ) tr.balho (wor~) 
!Ir (, 1111 Il vro·· (book) llv .. a (book) 

C2 • /1/ 

bl (, Ib/ blusa·· {blouse} bloco+ (Wrl t "'9 \lad. 
Clrnlval grouo) 

d (, /el classe Ideü) claro+ (clear) 
fI C, Ifl flores·· (rlowrs) (lautal+- (flut~) 

91 [, /gl globo" (globe) globo. (CJ10b~) 
pl C, /p! p!.ILa·· (nUlllb~r phte) rhCh InUlll~r ol,te) 
tl C, It/ at leta (.thIH!) .tleta .. (.thl~te) 

vI C, l'II Yladll'lllr (Yl.dlllllr) 

Tot.1 of patterns 55 Su 
Tot., of words 1i5 
Total of liA 
Total of key-words ln th~ Prl~rs 38 

• 
•• 
••• 

S,11.blc p.tterns whlch -ere p.rt of th, spell Ina test, tot411n9 32 . 
l'Y-MOrd indtCltfd ln the prtlllfr uSfd ln e.ch (1.55 • 
flrst ward ln pupils' no tfbooks, net nec.ssartly 1 k~y-word • 

51 

ZO 

• - 'att.rn prob.bly t.ught by "nother ttachfr, not Indlcated ln T,acher B's r,cords . 
Syll.bl~ ~rf co-ple- than th. spec"'ed patterns. 

e 

r",.;~ c Clus 0 

.lto (hlOh) .!flnet,·· (ptnl 
HIO.d. (_at IJ'~) poIIba (pl~O") 
one. (8,-.zll,.n wl1dc.t) "\lol·· (flshhook) 
arvore ( tree) arvore-" (tree) 
e5co ... a (bru~h) escov.·· ( bnHh) 

hl (does) dez·· ete" 1 

braço ( Il,",,,) braco·· (.r!ft) 
(raya (carnatlonl cr.vo·· (carn.tlon) 
pt!dra ( rocl) ""d"nh,·· (goOllOtMr) 

frade (IIIOnl) tronh.·· (p" lowcue) 
grato (gr.tefu' ) gr.de-- (qrltr) 
ora II+-. (becteh) pnlllllt!ra (spr '"9) 
trapo (rao) trlgo·· (whut) 
lavro (plouQh) l,vro·· (bOOk) 

blusa (blouseo) blusa" (blous,) 

NA 'lA c1uS! (dt!SIt) 
flech. (arro.) (l'ut ...... «(lut. ) 
NA liA 910bo-· (qlo~) 
placa (nUlllber D la te 1 phca·· ("UIIlMr f ac.) 
"A NA .t letl 1 athlete 

C8 SO 
44 SO 
e 

NA el 

• 
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, l') • TABLE 25 
PACING AND SEQUENCI~G IN THE LITERACY PROCESS __ 

OF PRESENTATION OF CO~SSNANTS IN EACH 
SC~EOULE 

GF FOUR FIRST-GRA0E Cl~SSES 

984 

Months School Class A Class B Class C 6ChOOl Cl \~ss 0 Days ays 
-------

March 12 1 

Apri l 19 4 2 1 1~ '"' L 

May 22 6 ~ 2 26 1\ 

March-May 53 , 1 7 3 6 

June 20 5 3 3 25 6 

July 17 5 4 3 19 8 

August 23 9 13 6 23 9 

June-August 60 19 20 12 23 

September 18 8 7 6 18 3 

October 21 17 11 7 23 18 

November 20 5 20 20 

September-November 59 25 23 33 21 

Oecember 8 8 

T 0 a l 180 55 50 48 180 50 

Source: Table 25 . 

• 
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TABLE Z'J 

COIIGRUWC[ AND INCONGRUENCE or STATUS ACCOIIOIPf13 TO T[ACIf[" .'/0 CLAS:;,..AT[j' ATTFlICllTlorl III 
E"CH Of rOUR rIAST-GRAD[ CLASSES 

oc T06ER, 1984 

C1usA 
-; Chu 8 - (lus C 

Con9ru~n(e of ,{d{uS 

... • .. ... .. PuPI\'S IdentIficatIon 0 Pupll's IdentIficatIon 0 PupIl's IdentIfIcation 0 ..... ... ... 
Very hl9h 

J4.47.4e.55 4 
HIg" <'.1.4.9,ll,15 6 17 .19 ,20 ,<'1.29 5 J<',]6,46 J 
Hlpd lU. 

16 1 <'J.25.31 J JJ. )8,41 J 
Law 

10 1 21 Very la ... 

70fd 1 
9 13 Percentil ge 5J ,,9 -lZ Incnnqruence of « .. tus 

TYile one 
TelCher'\ C"'H ..... tl'S' 
attnbut Ion attnoutlon 

HIg" Meolum 6.13 

" 28 1 37.39,40,49,50.54.51 
Mpdl .. low 1,8 

" 18,22,24 3 Hlg" law 
- 42 ioul 4 4 e Pl'rCentilgl' ;:7 

JI 33 Type 1...0 

TeaCher', Chs\.'lWltes· 
aUr ibut ion dt tr Ibut Ion 

Htq" VI'f'y IIlg" 
35 _dt .. High 1,5,14 3 lIGne lo .. 

- 43,44,45,51,58 5 Total 
3 

6 Percent391' 20 0 25 Toul 
15 13 24 

~r.::~s r.bles 51 to 55, ln ~ppendlll . 

• 

Clas5 0 .1-
PUPl\'S Identl,tutton,i I~ 

60.65,75,80 • 61.63.66.69 4 
10,1J.74 l 
71 1 

Il 39 
11 57 

59 1 
62,64,68,72 4 

5 21 
ze; la 

9 
0 1) 

17 " 

-



USLE '33 

PUPflS' CAREER IN SCHOOL -- CLASS A • 

1geo - 1987 

Pup,lT s EnfOl1ment in Kindergarten. Speclal Educ~tion, and Initlal Grades 
Identlfication 

Number 19BO 19B' 19B2 1983 
1 1 
2 1 

3 1** lS 1 
4 1 
5 K** 1 1 ; 1 
6 1 1 
7 K*1t'* K K LS 
8 1 1 ; 1 1 
9 1 ** LS f 1 

10 K*"''''LS K 1 ;SE 1 
11 1 1 
12 1 ; SE ; 1 1 
13 1 ; 1 ; SE 1 ; 1 1 
14 1 ; 1 1; SE t 1 
15+ 1** 1 ; 1 tiSE SE T 
16 K*** K 1 1 

• Abbreviations: K - kindergarten; 
SE - special educ~tion; 
NP - nonpromoted; 
CE - cancelled enrollment; 
E ~ eliminated by the school; 
lS - left school; 
T - transfer to another school . 

•• Enrol1ed at another schoGl • 
•• * CEAPE • 
+ Attended kindergarten at another school, in 1979. 

J98~ 1985 '996 
1 2 '1 

'" 
1 2 3 
1 2 3 T 
1 2 3 
1 2 3 
1 2 3 

1**;1:1 2 3 
t 2 2 
t 2 T 

1 NP T 
1 T 
1 2 3 LS 
1 2 CE 
t 2 lS 
1 E 
1 2 HP lS 

.. f91f! 

4 
4 
4 
3 
3 
3 
3 
3 

• -



"1 
-.r: 
~I 

TABLE 34 

PUPIlS' CAREER HI SCHOOL - CLJ\SS B * 

1960 - 1987 

Pupil's 
Ident Hicat ion 

Number 

Enrol1ment in Kindergarten, Special Education, and Initial Grades 
1980 1981 1982 

17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
JO 
31 

K+ 

1*· 

lS 

,** 

1 ; 1 

1** 
1 

• Abbrevlations: K - kindergarten; 
NP - nonpromoted; 
lS - left school; 

1** 
1 

1 
1 
1 

1 LS 
1 
1 
1 
1** 

1 lS 
1 lS , 

198~ 

1 ; 1 
1 
1 

1 ; 1 
1 
1 

1 ; 1 
1 

1; 1 
1 ; 1 

1 

T - transference to another school • 
•• Enrolled at another school • • *. Adult elementary school. 
+ CEAPE. 

198~ 19B5 19B6 19B7 

1 ; 1 2 3 4 
1 2 3 4 

1 ; 1 2 3 3 
1 ~ 1 2 J J 
1 2 3 3 
1 2 3 3 
1 2 2 3 

1 lS 1 2 J 
1 1 2 

1; 1 l S 1 lS 1 NP 1 
1 NP T 
1 2 lS 
1 lS 

, lS 
1 2 LS 2*** LS 

- • 



lAilE 3S 

PlJPlLS' tAJUER 1" SCHOOl - CL4:~ C • 
~ 

1980 - 1ge7 -
"",il' , [nroll~~t ln Kln6rrg.~t!n, SpfCl.1 Educ.t1on, ,nd 'nltl,1 G~.des 

ldent if l"l Ion 
!!J .... r 'ml 1981 1982 Il'''] IIIP '~5 

1_ 
PJlI7 

12 1 l :; 4 

II , l J • 
14 1 Z 3 • )5 1 2 3 4 
l6 '-SE Sr. , 2 ) 4 
31 , 2 3 4 
la 

, .. 1 t Z··· ] _4··· 
39 1 1 2 J J 
40 , 1 2 Z J 

4' '··lS 1 l,' Z Z l 
42 t 1 2 Z ) 

4) 1 1 1 2 l 
'4 .:- ~ ... , 1 1 2 l 
15 , , 1 2 1 
46 1 1,1 lS 1 2 J T 
4i 1( •• Ii:; t. t 1 2 T 
48 , .. , ... , 2 lS T 
49 1 1 2 T 
50 1;' , , lS f 
51 1 1 tir T 
52 1.1 t T 
5) r T 
~ 1 1 2 lS 2 T 
55 1 , 2 J lS 
56 1 lS 1 t!) 
57 1 1 2 3 NP lS 
sa 1 1 NP lS 

.. Abbrtv I.t Ions . K - klnder1'~ten ; lS - left school, 
SE - speel, .duc.tlon; T - lr.ns',rene, to 'lIOt"'r schaol. 
NP - nonpra.otedi 

•• [nro' 'ed et .nother $choa 1 • 
••• MIll ele.entery Icl\lM)1. 

• • 



-

Pupll's 
Idl!nttflclt ton 
~r 

~9 
60 
61 
~2 

63 
64 
6S 
66 
&1 
68 
69 
70 
11 
72 
73 
14 
15 
16 
11 
78 
19 
8U 
81 
82 
83 

TABLE 36 

PUPllS' CAR[[R IN SCHOOl -- Cl-5S 0 • 
1980 - ! 987 

(nroll~nt ln Kln6tr9,rtl!n. Sp'cI.l [duc.tlon. Ind 'nitl.! Grades 

1980'· 198"· 1982'· 1981·' 1984 1985 

te K 

lC 

1 l S,lE 

1 S ,1 L S 
K 

1 l S 
lS 

1 
1 T,' 

1 t S 
, l5 
1 
1 

1 l '> 
Ils 

l , 

lS,l lS 'lS 
t lS 1 lS 

1 
1,1 

1 
1 

, lS 
1 l S 
, l S 
! 
1 
1 , , , 

, T 
, T 
1 T 
1.1 
1 

1 L5 
1 l5 
1;11: 

2 
2 
l 
l 
Z 
2 

2 l S 
2 HP 

Z·" NP 

1 HP 
t 0 
2 
2 
1 
Z 

1 
2 LS 

1 HP 

1986 

] 
] 

) l S 
) 

Z 
l 
2 
T 

, ••• l S 

lS 

lS 

l 
2 
'1 

l T 

2NP 
J". lS 

lS 

~bbreyl.~lon\ II: - klnd~r9.rt~n. tS - '~ft school, 
MP - nonpro-ntfd, T - tr.nsfer,nct to .nothfr schaol. 

4 
4 

) 

1 
J 
J 

1 
3 
3 

T 

•• 
••• 

E -f'I'l1nat!dbyth~school, D -dfctUed, 
(nrDlltd it .nothtr ~chool bffort 1984 (eJctptlons. Pupll 64,.nd Pupll 68. 'tril tnroll~ntl, 
Adult tlMentiry schoo 1. 

-



... ,(', J' 

~P1L ~ ~(l ~('~r~T(t' .r '''f ',t4t'h 

1 "ij4 • ! 91! 1 

(;-.t~ '''. 1;1!1\ Il --:-
P",pl'.W"O '."t,a" at t .... ~c~'X!l u. _ '''~1 (I~H ""l.tH ~ (l,B --- -- r ':)f,1 

rw-(n 'c ---,~F!~~~~~~E:-'-\ __ _ 
"'l'IlS ~ .ttt,,~d t". \(1\00' 'M)Oa I~!I. ta 1ge1 

Prc.-,t~' '."( se Mo 1 t'f.,. 'c"'rt~ 1 Il 1? ')9 
lIe 1) 61) 
3' )4 

JS 
).t; 
J) , ) 

"Q,.p,.Oftlt~1 to 'ourtl'! ilr."' .. "~Cf Tn!r1 4 I~ ,q 61 
S ~O ~? 
6 71 

2~ \ l 

Mo"p~t.j to t"'n' ;rld. one. T'l 1 rel 8 Zl 40 61 Il 
CI 64 
42 a 

"""P~ :.oted to uco~d 9 .... 0. c~t. T ~ l rd Je.. 14 
'J 
4C 4 

~nprOMOttd to stcond gradt o~e. ,nd thlrd anét Stcond 45 

Puplls who l,ft t~. \chool Incl rPtllr~d 

Ltft .nd I(t.nd.d \.cond !)rad~ '''lln Thlrd 6Su. 
ltft .nd .ttend~d flrst 9r~d. 1911n fhlrd 24'· 
Hon-enrolltd 0". school y.a.. Second 2S'" 
ltft (wlee .nd nonprOMet.d to seco~d q .. adt on'~ flrst 26. 

Totll P 10:. 42 

SoIIret\ 

... 

.. 

.... 

hblts JJ to ]6. ln Ap~"df •. 
ln 1986, .tttndfd .not~r \c"ool (thlrd qr.~). 
ltft tn. "hOol ln "c~tllbtr 1984, ,IIW)H I1 r Ol'lOttd, r~lurn~d. M1nl ln tllird 'Jrld" ln 1981 
ln !98., pro-oted to Uto~d gr.dt. In 1985, \uYfd out of schocl, 1/\ 19a6, ttttnd!ct (,,.n gr.d! 19.1n, 
~tnq pronot.d 'or th, 'f(o"d II .. to s!cond gr.d!!. In 1997, .ttf"d!!d "cond ;r.~~ 
l.rt th~ ~,hool ln '""'1 1984. IfI '<;8; ••• t" ..... " ,ni! "ft 'g,l" 'n ",",y; 'n 19845, Ittl'n~d tlrH 9nd, for the 
entlre \(hool yt.r, b1!ln9 nonproaotfd. In ,q~l, .~tpndtd (Irst gr.d!! 19.1n, t~ov9~ o"ly .udltln9 It. 
ln 1984. nonpra.)ttd. In 198", .Hrndl!d thl! rf'Jull,. ,j,.n gr.dI! .g.'n. IIftng proaotl!d, ln 1986, transftrrfd 
to the .dult r.on-gr.d.d tl, .. ntlr1 schocl -- It,!l ont, succ.,sfully .cc&apllshtn1 wh,t carr.sponds ta t~ 
r.gular ucond gr.dt_ ln \981, cont Inu!d ln thl! \IWO n""'n9 prQ9r •• --l,ni t..o. ft ~I"IJ po\stbl. for hl. 
ta h,v, (~ll!tpd wh.t corr,sponds to r,gu1.,. tl'll,d .nd (ourth 9r.dl!\ br thl! .nd of th, r,ar. 
'rOlllOt.d to tl!cond IIr.d' ln 198., "ft th, schocl ln Kly 1985 tlflil. ft, u!!ond gr.dl!; ln 986, .tt,n~d 
S!!co"d 9r.dl! .g'ln. IIffnq p~t.d. and .tttndlng tnlrd gr,d. In 1981. 

e • 
------------------------------------.... 
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UOlf JA 

PUPll~ IliO T~I\rI~rUIRfD TO I)TH~R SCHOOlS 

1ge4 - 1987 

Puplls lino Transferred to Ott.H :;chools 
(lass 0 Last Total 

Successful (Ia\s A Class q Class C qepeaters New PupIIs 
Grade 

Puplls who transferred, not returnlnç 

Ounng '111r1 'lr,lde 

After promotIon to th 1rC ~rac€ 

After nonpromot l'JO to thlrd en!:!e 

Our 1 n9 ,,'( ond 'Jr ~dt' 

Arter promotIon to SPcond or~re 

After nonpr~tlon to selcnd grade 

Ounnq 'lr,lor<iJe 

Class dnd schonl trans(pr~ 

Pupl1 who left the schoel, returned and 
transferred to Joalher school 

Total 

Sources Tables 3J ta 36, ln App~ndl •. 

Second 

Second 

r Irst 

Flrst 9 

rtrst 

~one 10 {] 

None Il 

FlrH 

r,nt 

J 

46 75 2 

47 

66 , 
48·.49 l 

SO" 

SI 3 

S2 16 
S] 11 

78 6 
19. 1 

54··· , 
9 'i 19 
---------

Pro-ated ta second grade in 1984, left the school ln May 1985 whlle ln second qrade, and transferred 
ln ~r(h 1986. 

•• 
••• 

+ 

Non-enrolled in s(hool ln 1985, stayed out of school untll transferred 
Pro.aled ta second 9r'de ln 1984, left the s,hool ln May IqrS white ln second qrade. In 1986, 
.tte"ded second grade 'g',n, and transferr~d ln August. 
(I.ss and Shlft trans(erred ln Augus~ lQS4, and was rct&lned ln flrst grlde; ln 1985, ,ttended 
flrst grade 'g'ln, belng pro~ted to second grade, in 1986, attended second gr.de but vas retalned, 
ln ~r(h 1987, transferred to anoth!r school, 

-
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TA8LE 19 

PUPllS .~O lErT T4[ SC~COt 

19~·'9a7 

lut 
~ Cl.ss D PUP1lS -~o ltft :he $choo1 :<JcCtSSful ~Iass ACtais e Class C RtPe'ters Ife .. Pupl1~ '".rad" 

Pupl1\ who 1er! the schoal, returned and left 

'9"" r,rH 80 0 IOlthout (.111119 
'Ione 67 ++ 

~ftPr fa.l1ng t~e ,pcon1 1ra~~ 'Ior>e 68 ••• 

Pup.ls who 'eft t~e sc~onl •• thaut fatlfng 
Dun"9 tr 1 rd gr~;j~ St'cond 12 SS 
Our 1 ng se(o~d grade F .,~t 13- 28 

14 
After promotlon ta secoMd Jrad! Flrst 15" 29 
Ourlng (lrst ~rade -.one 30 56 69 81 

1'12 

Puplls who left tt-~ ;c~ool 3fter 
nO/lllrOfilOtlon 
After nonpromot.on to fourth grl~e 5econd 57. 
Wh.le repeat,ng seco~d grade F.rst l'··· After ncnprcmot1on te th.rd grade Flrst 16 
After nonpromotlon to second grade None 58 83e. 
After two nOllpromotl0nS to second grade HOM 10 

O!ceased whlle repeatlnq 'lrst grade None 71 

Total 5 4 4 5 4 

Sources T.bles J) to 36, ln Appendi •• 
• (ancel'ed enroll.ent. 
•• [nrollMent not .ccepted by the I~spector who functloned AS • .cnltor of ·undiscipllnedw puplls. 
••• Pro.oted tô second gr.de tn 1984; ln t985. When Ittendtng s~ond gr.de, (in.l e ••• lnations not t.ke"; 

tn 1986, t~an$fer;fd to the non-grlded elelent.ry school -- leYe~ one, corresponJlng to rfqul.r second 
gr.de, leavlnq It ln ",y, .nd ~ot belng tnrolltd ir. '987. 

+ Fln.l eX'.lnatio"5 ln t~lrd gr.dt not t.ktn -- consldertd n~proaottd; l.ft the school ln 1987. 
~ lelt the s,hoo! ln August 1984 while ln (,rst grade; st,yed out of schocl dur,n9 1985; i., lQ86, .tttnded 

the .dult llttr.er pr09rl~, ltlvlng (t ln ~u9ust; in 1981, not enrol1td ~t the schocl. 
++. l.ft the school on Mo~r l, 1984, ln 1985 .tttnded t~ non-gr.ded t1t .. nt.ry school, Itvel one __ 

cor respondln9 to requllr second grade, .nd t.tltd lt; Slnee 1986 not enrolltd .t the school. 
• P~ted to second 9rad~ ln 19~4; ln Septembrr 1985, l!rt tht school ~"t {n ~tcond qr.6t; in '986, 

.tttndrd the non-gr.ded ele .. nt.ry school -- teyel t.o, correspond1", to rtgul.r t~lrd .nd fourth gr.dts, 
It.vlng ft ln ",y; not tnrolltd ln 1981. 

•• Transferred to k,n~rgart~n fn May 1984 by Ttacher 0; ln 1985, nonpro.ottd to second grade; net enrol1td 
et the schoo' stRee 1986, 

Tota 1 

2 

J 

Z 

5 

1 

Z 

• 1 

22 

e -
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TABL[ 40 

PUPllS' (HARACTERISTICS AND TH[IR SCHOOl (~Rl[R B[fOPE 'qp~ -- rl~)) A 

School r~rPfr ~plnrp Iql4 

PUPll' ~ r "'\ t Gr"d~ [thnle ~ 1 ndergclnen Sre~ldl (dU(~tlon 
Ident" Ic.tlon ~E'. Age Hu 1 th ~el19lon Grollp HUIIIOfr 

i 
3 
4 
S 
b 
] 

8 
9 

10 
II··· 
Il 
Il 
14 
15 
16 

•• 
••• 
+ .. 

•• Humber Number Numbt'r NUlllb(or 
of Yt'drs of Teachers of Years of Tea(hers 

9y 7m Il Good C 
~I 9y W Good C 
~ Ily 9tn loi fall" ( 

r 9y IIm W ra,r C 
r IOy ~ 8 Good ( 

M 10.,. hn loi Good ( 

M 7y loi HA e 
r 10ylOm loi Good C 
H 9y 4m loi Good ( 

M 9y 2m loi Poor C 
r lOy 5m loi liA C .. lOy Sm loi Poor e 
r 10y 6", loi Goo!! C 
r l~y 2", loi Poer C 

" 1O)'8In 8 Good ( 

" 9y lm 8 Good ( 

loi st.nds for whIte, and B, for blatk, 
( sland\ for Roman (Ithal,e (hurCh, 

, . 
6 

~ ? lm ( 

1. 
4_ 
1. 

1 •• t 411.211.7. 
2 J 

Indlcaled for the ,u~r recuoel"atlon session, but dlà not aften~ 
Attended .nOlhfr school for one yedr 
Attende!! k.ndergarten ln anothel" ~chool ln 197Q, 

1 
1 
1 
2 

'Iumber Number 
of YedrS of (lasses 

2 2 
l 2 
J. ) 

l 2 
l 3 
2 l 

4 S 
J. 3 

and lm ;> 
2 ;> 

1 and SIr. J 
Z and 5 ... 5 
3 and bll 5 
2 and 5ftI+ 4 

;> 1 

"'umbt'I" 
of Teacher~ 

l 
2 
J 
l 
J 
;> 

4 
4 
3 
2 .. 
5 
6 
S 
2 

• 
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UBl t 11 

PUPllS' CHAPACTH/!STICS '"0 TI~ElIl SCHOOl (ACFEO 5U'111E 
'~p~ - l Lo 0. 

Pup.l ~ 5'hoo1 {drp,pr ~et('rp , Qp4 

((hnIC ----------lden(lflCdt1on :e. Agp 
Group He.lth lle11<1'0n KI nder'1d rte" SpeLlJI EduCd!t'ln pjumter 

17 
1 ~ 
lq 
23 
21 
12 
21 
Z4 
25 
26 
n 
28 
29'·' 
30 
3 t 

• 
•• ... 

•• 
"ulnb('r /fumber "umber NumCE>r "w"bE>r 

of Yedrs cf Tp~(hers of 'P3r~ )f Tedchers nf ,pdr, 
-~~--

'" 10" IIm '" FaIr e 
H Br 1 0", W Fa, .. e 
F 10 ... 7", B GOOd C 
F 1", 0'" ~ Gooe C 
M l.i) -,m Jo; Good C 
M 9'1 1c\rI. B f a Il" L 
f 9'1 B Good ( 
M 9)1 SIl! M ra, .. e 
l' 9'1 II!! 6 Good C 
M 9y lm W Hl e 
11 BylOm 11 faIr e 
l' 9,. 6m B Good t 
M '1y 7m Il FaIr P 
!1 l'y lm W HA C 
11 t3y lm Il Poor C 

Il ,tand~ ror whIte, "', for mulato, and Bt far black . 
( stand~ for Romdn (athol,c Church, and P, for Penteca~ta' 
'ndlcated for the ~~r recvperatlon seSSIon, but d'd not attend. 
~ttended another 5(hool for one ypar 

- --- . --

: 
" c 

1. 
2 
l 
J 
2 
L , 

J. 
4· 
2 

----

"qt Graje 

~ul"ltlE>r "u ... ~ .. 
~( Clas>t> ~f T~3c~~r~ 

: 

J , 
J . 
l 

J 
Z 3 
4 S 
) ) 

~ 
4 'i 
S S 
2 Z 

e 



TABLE 47 
PUPll~' (HARACT[RISTICS AHO IH['P SCHOOl C~R[EP "Er~~~ lQ~4 __ CL_SS C 

c 
r-... 
, 1 School (ar~~r ~~for~ \9P.4 

Pup\1' S [thnlc 
Ht~lth 

R~1;910n J(ind~r'}~rt~n SpecIal Education rlrst G,..d~ 
Id~ntlrlcaljon Spx Age (,roup .. 
Humoer . lIulllbfor "ulllber H~r "~r Humber JIi~r "UIIb~r 

of Y~ars of Ttachers of Yt.rs of Tt'chrrs of Ye.rs of CI.sses 0' le.chers 

32 F 9y 7. li Good (/P 1 
3l F 9y Ir li Good ( le 1 
3"·" f Sy SIII M fair e 1 1 
35 F 7y " Good C 18 1 
36 M 9,,10111 li fair e 3111;4111 6m, ~m 29 2 
37 M 8y 21J'J li Cood (lE 1 1 1 
38 H IZy 7;0 W f.ir C 2. 2 2 
39 M 8y SIII M fair e 1 1 1 
40 F l1ylOlll IJ Good ( 1 1 1 
4\ F 9y 2111 W ftA e 2. ? Z 
42 H 8y 8111 B Cood C 1 1~ 1 
43 F 9y li fatr ( 1 1 1 
44 fi gy 2111 8 f&u C 1. 1. ilV Z 
45 r 9y 7- w r.ir e 1 le 1 
46 H 9y Sm M r.lr e Z J 3 
47 H 7y 9111 " f,lr e and 7 •• 2 2m Z Z 
48 fi 12y11- li F. ir e 3 .. PIA liA 
49 F By 7 .. li Cood C 1 1 1 
50 F IOy S/II 8 faIr C ) .. 6 
51 M By 5111 li faIr C 1 le 1 
52 fi 9y 5m li Poor e Z J 3 
53 M 8y 9'" W ralr e liA ••• NA HA 
54 M 8y 7m li Good e 1 1 1 
55 F IZy 6111 8 Good C , 1 1 
56 H 9ylili \Ii lIA L 1 1 
57 M 7y 11 111 H Good e 1 , 
58 F lyl()111 H Cocd e 1 1 

li stand~ for whIte, M, for ~lato, and B. for black. 
•• ( st.nds (or ROMan (.tholl( Church. [, for [Yan9tll(al~ l. for luth~r.n; And P, for Pentetostal • 
••• Att@nded the s~r recupe-atlon StSSlon. but f.lltd . 
• Atttn~td .nother school for one year . +. Attendeè another 5c~001 for two fears ..... Enrolleù ln 1984, lran~ferred De ore Întervle_ 

• Only lnllldted the proc~ss of 1lteracy, ln 1983 

- • 



r mer., 
PUP[lS' CH.~CTrRiSTICS AND THEIQ SCHOCl C1Q[E~ !rFOQE 1984 -- ClA5~ 0 

SChool (8r~~~ ~~'or~ lQ84 ----- -- - ----
Ethn le Hellth RelilJion Jlnderganen Soeca! E~\.<Citlon FI rH Grade 
Group •• 

N~r IIUllber "UiIIIOer Nu-Oer Ph...oer l'!UIIIt><1!r "~r 

Pu!lll' S 
Idfntiflcltton S~l Age 
hvlllbfr of Te'~5 of Te.chers of Ye.rs of Teachers of 'ears 0' (I.s~es 01 Te.c~~rs 

59 r lly w rat,. C 3'" NA iliA 

60 F Bt Sca W Fil,. C ~", •••• 8m ••• HA If A 

61 '" 81 3. w rai,. c , ... HA liA 

62 '" 81 1. M Good C 3··' HA c",··" PIA IfA 

63 f 10y l_ B Good C 1··· HA ". 
64 loi 81 !\III W fli,. L 1 1 

65 '1 91 c. Il hir C , ... Z t.,,···.8m··· "A iIIA 

66 ~ 91 s... III rllr e ~ ... iliA NA 

67 H 1)' s... Il r.ir C NA "A H. 
68 '" 14y Jill W HA C ,.; 7",··· Z Z 

69 F llyll. W Good C Z··· It. ItA 

7Q F 9y S. li Poo,. C J.'- "A "A 
71 F 10y S. W Fil,. C 2'" NA KA 

12 H 7" 2. W hi,. t 
73 H Bt 91It B Good C 
14 f 9y 1 liA e 
75 r 9'1 g.., H F",. e 
16 F ]1 ,. W f~l,. C 
77 F 6y 681 iliA Good C 
78 H 8y 311 W HA C 
79 H Sy 2_ M "A e 
80 r Il y 5Ia W FAir C 
8\ H 7)'1 t. W fa'" p 

82 r 8t M li NA C 
83 r 6y 7m li PIA "A 

W stands fcr whIte. H. for 8Ulato; B. for black; and (. for Brazfî an 'ndi,n. 
•• C stands for Roman e.tholle Church. L, for Luther.n, and p, for Penteeostal • 
••• Attended another school befort 1984 • 

• • 



U-SLE U 

(PI,tAACl[R1SlICS OF PUPllS' FAMillES - PARE"TS' SCMOOlIIr., ()((UpnIOl!, FAI4IU' !l'(r~. lIUHeE" or OiPE'IOfHTS, 

<'"'1 
1"(0f-€ PEA o(P[NOOT, FAHIl'f HPE, !M'I8fR (If CH ILoPE'! ""D Mu (HG 

(l.a .. S fi. 
-~_. -~ 

tl's Sthoo\ ~"9:. (kcuplt ~on r ".111 1 roc a. r,al:, Type 
Ideft,lflcUlon 1 "Ca. 

II\llllbttr of 

!~Il~s "~r 0' Sl_ 
flthe,. Mother Fatlwr De~"d,nu pe" ln (hnd,.,n 0.."1", "'-bIr Mothtr ... 0.""111'"' StrU", 19SC-

4th 3rd "a \trin C.r~"ter, .88 5 .'8 (tif ] Yes 
.. son 

l 4tll Hlgh.school: Crocfr Groce,. t. 36 .19 (PIF" 5 No 
2nd 

] 2nd ln Hat::! C ... ".tlter; L40 7 .20 (Nf 6 Ho 
p .. ln~e,. 

4 lrcS , nltentt (1uner Hodltoan liA U MA CHF 9 Ifs 

5 5th 5th Cl,an,,. C.,.d, .. ,,. 1.00 9 0.11 (Hf 5 1 nA 
(HA) (Orl"er) 

6 !l1Hu.u 5th (1 ..... ,. tlune,. liA ! MA HF" 4 8 no 
(lIA) (Ha.Mk,rl 

7 Hlg" school' [l !lit n tI ry HOIII! ... ktr TIlI.d,.h,,. 2.110 4 .70 CNF l l'tA 
lr.cOII(II.!. lchocl: 

Incoep l.tt 

• Ist Illlt,,.,t. Cl,.n.,. Hocha" fIA 8 ". (Nf 6 Tn , lIA 3,.6 NA Pa InU,. 1-S8 ] .5] HF" 4 Tu 
(lnd) (H~ki!r) 

10 Stll Sth Wlltr.u Bus I/ls.".ctor t. 92 4 .41 (Nf 2 No 

" 5t" Sth H~It'r lruck,,. 2.10 Il .26 (Nf 5 no 
1% Sth l"tur.tl! e.b}'Htt~r t.~"t~ .. ~ .IS 4 ,16 (Nt 2 Te~ 

... Ion;pat"t.,. 

Il ]rd 5th H~ker lochai th lIA e lIA "'" 6 6 No .. 4th Illiterate !lty> It tH (arp,nt,r; .65 4 .15 CNf 2 Tfs 
.. son;.,llnt,,. 

IS 2nd III tt.rltl! Hald ~sO'l 2.80 • .70 !If 2 nA 

16 1111 ttrllt Sth H~ ... ~er ~~\O" .S6 6 .o, !If 4 Tes 

• "Id, .ttend,d 1ft ,chocl . 
•• lnfor.atlon about ,tep.ot~er or st~pflthfr, 'n plr~~t~tSfS • ... "-Isvred t.kl;t .s unit tht .fnl~ s.llry,wort~ flrty-st"," thouSlnd, ~ hvndnrd Ind tVlnCy cruz.lros, froR Ro,,~,. 1981 y~ to .p,.lt 1984, 

•• ryIRt. in th S perlod. b~twetn one hundr~d ."d nlne do11.rs ,ne .19ht1 f!,. crnt~ •• nd forty-.Ight dellars end (Iy, c,nts. ( IftCO C'fttral do 
'rasl1 "(IIo~~,. t9831·304, 20 \~9\ist 1984J (le,HZ). 

• Chf stlnds 'r: conju~.l nveit.r fa. '1. NF st.n , for nuel,.r ".111. HOP st.nds for non dtcl.rtd plr,nts t~ thl 'Irth certlflc.t., SPfct'ylng 
H :'ftllt:r lM cr f.t '1' (F i. .. "'lit "9 of t codes -1: S.Mf (cr.u HutlOf\ Il 'ft th, c~ 11 d' s b 1 rth: 2 01111 .,Ulfr; 3: 0111 ~ ',th,r; 4' fatM" all4 stepaotllf,., 5 .,ther aM 
.trp(.t~fr; ,: (.t~r Ind .doptlvt IOth,r, 7 ldopt!~e par,nts: 8: r.litf." ai p'rfnti' S~ ,tttut" . 

• • 



PIIPtl's 

flBU: u 
CHlP.JOUII ST ICS or PuP lL~' ,,,,.ILI E!. - PAI'E"ITS' !0'00t 11"-:. l'ICClI::H 1"1'1, r""ll T !~COfo'f. "'''~nl or DfP(I1(\(J'li S. 

11I(0f4{ PER OEPEI'lOE"T. FAl4!t' TYPE. HUYU~p 0. CIoI IU"'II(I'! -''0 MLL lM!: 
n-ss 8 

SChOollog :. O<:cupa t ICI' IncOOftl! F,.,ly Tyl"! 

ldent if \ut Ion 
MUllller Mother fath€r MotN!r fat~! .. 

Fa.ll)' 
lI'Ic04ll! .. .. 

ltuJltwor of 
OI!IX""dt" t ~ l'fr -,-nn:; 

D!Ptn~~Nt Chlld'~ 
!! \ .. o· .. • 

ln 
19840.+ 

"1IIIbt r 0 f 
~"Ild,.en 

Sh.
~11l"9 

17 

18 

19 

20 
21 

22 

2) 
24 

25 
26 
27 

28 

29 

30 

31 

• 
•• 
••• 

• 
++ ... 

-

5th 1111 tHIt~ 

{na lrd 

Illlt!rH~ tH 

)ra 7th 

4th 5th 

M 4th 
(11l1t~rlt! ) 
1IIIttr.t@ !st 

4th HA 

5th 
5th 

lro 
2M 

4th 

4th 

1l11ttr .. te 

e Cth) 

5th 

5th 

lra 

"A. 
(N.A) 

NA 
(5th) 

4th 

IlIH!rat~ 

Gr .. d~ ,ttended ,~ school . 

Clt,nt .. 

H~Nktr 

H~ .. ker 

Bibys t t ttr 
Cook 

liA 
(H~k!r) 

H~"",kl!r 

il. Hress 

Ort!SSlllakt!r 

tluner 
HOlIM!mak;?r 

......Id. 
unt!lIIployt!d 
Cluner 

ClE"ner 

t-Iomemaker 

~odIN" 

Car~ntt!r 

HodlNn 

~SS4a! boy 

Hec" .. n!, 

~chan\c 

Maso" 
HA 

C Bus condue ta'" 
unefllllioyed) 

.96 

NA 

. SI 

1.05 

.84 

liA 

1.05 
.88 

TrvCk@r NA 

In~tal1er of tllnds .63 

Sho~~ker 1.75 

HA. .54 
(Pollct!IMn) 

N~ 
(Grocer) 

Cabintt-lIak~r 

HOMa"; 
un~loyf'd 

NA 

NA 

.88 

Info~tlon .bout stepmother or stepf.the~, in parentheses 

6 

5 

2 

9 

6 
4 

8 

S 

6 

6 

12 
1) 

.14 

NA 

. iO 

.52 
Il 

PI. 

. la 

.22 

riA 

.09 

.lS 

.09 

NA 

u 
.10 

CN" 

rlf' 

'IF 

CM' 

CHF 

:I~ 

r.F 
roOF 

NF 
HF 
(l'CF 

"F 

CI'IF 

CPIF 

MF 

J 

2 

8 

1 

5.8 

2 

1 

S 

5 

2 

6 

• 
l 
;' 

6 

e 

5 
z 

5 

5 

2 

6 

4 

10 

a 

'es 

"'" Ito 

No 

Tes 

U 

'es 
PIA 

no 
No 

'les 

TU 

'fes 

'fes 

Te~ 

~ .. ~ured tjklnq .5 unIt the .,"i.um s,lary • .orth flfty-s~yen thous.nd. one hundred ,nd t~nty cruzeiros. f~ Roy~r '981 up ta April 1984, 
• ,r1In9. ln thls periOd. ~twpen one hundrt!d .nd nlnc dol14r~ .,d flghty 'Ive cfnts •• nd forty-e1ght dollars ,nd fly, c~nts. (8.nco Cfntrl! 40 
Irl.tl 19 [Hovt!eOer19BJJ J04; ao (August 1984J 218,342). 
UfCf.S@d . 
tMF st,nds for conjuga1 nuele.r f •• lly, ~F stands for nucl~,r fa.tly, ~DP stands for nen declared parents ln the blrth certlfic'te, spectfytng 
tf 8Ot~er (M) or f.ther (f). 
~.ntng of the codes -1. sa~ constitution as ln the Chtld'sblrth~ Z. o"Iy 8Other; ]: on1y f .. ther; 4: f,tn~r a~d ~t~pMOther; ~ . .ath~r Ind 
stepf.ther, 6, ',ther .nd adoptl,r ~theri 7' .doptt/e plrents; 8: rel.tlv!s .s part!nts' substltutes, 

• 



Ull( 46 

CAA&ACrUIHICS !»" 'u'll~ rAMIllES - 'AAE"ITS' SCHOOlI ..... IlCCUltATlOII. 'At1JLf jl1(ll:&:, ..,...0 !»" O(f(jq)('Irs. 
-~ 1>1(0.0.( 'H' I)('(IIO(IIT. 'AI"Ju HP(. IlUMl(l Of OIIU_ll' UC NlLl"l'i 
r~ 

CUSS C ~J 

'wPII' ! ka.o.lIl19 :. I)(.I:lIpnl9_ 
'1';111, I/\C_ ha\l, 11" 

..... P l' ..... ,.0' SI.., 1 CIe" li h(lt IGa .... u.e,. f al""r l'IDÙWlr ,.Ulel' illC_ 
~/IU M' 

.( t~ 
1. tlllhlre .. 0...11'", -.-er hlHf"N"t (~ Il'', 1914· .. ItruII ... 

II hl ln Cl ..... ,. .. ,1,.." .11 l " J .- J 1 ILl 
]) ... ~lll lIA 'or",. .52 Il .04 tir 1 S 110 
)4 z .... 1110 lI .. ,..,. 110-. .. ." 5 " Oif ~ ) lIA 

(lU) (S-y-1IVht 
replacorl 

15 St" ht 11_ ...... ""101\ liS , .• 1 e/ll 1 c ru 

l' St .. St .. Mo.-M'.'" MAlo" OS 10 .10 W 1 • , .... 
11 IllIu •• " lIA ........ ~tr ...... lU , lIA (/II 1 7 ~" 
JI !l11t.I',u._ lIA CI ..... ,. .... lOCI l .H _Of 1 1 lIA 
)9 ),. !lu, !I ..... ,. C.""J '1In .. " I,)a , li (Nf 1 5 lIA 
40 ht lIA 

" __ Ur '1 '''Ulr ,"'Oft 1.,. , 
.1' (llf , • lU 

41 5tll 5uI CI .. ,..,. ~. • 'JI c 2) [Nf 1 Z lIA 
41 lIA .. rUCN,. 'olle ..... 1 oa , ., 1 [/II 1 • 110 
U ~1I. ... (, .. "",. lIA , ~z • .• 1 !If S , .... 

ISe", ,&... lO<tdvc: tor 1 .. l'II l'" Cl ..... r , .. IUtl .... 49 la cw ) ... 
.u ..... !\( 

cs Z ... 1IIIter.t. 1«:Ift1Iot, • r 1ù10ll 1 40 • . l' (If' 1 , Yu .. lit 1lIIt'HU (1 ..... ,· ",iClI .t6 : .H ~.., 1 2 h, 
fi lIA tll. lA Doo ... ~ 1 4~ Cl fI# i :10 

,uI iC_ltlu 
ulhr\ .. lit St" Cl ... Mr- .... ..... 1 CO .. .2' cw r..a 

ct 't~ IItr ,,"""'1 .... u·, al<1 "Inltal .... r .. ; " , .ll tIIf' J r.A 
!la ) .. ! IIt.r.le "-_kgr "*'0" ao.. • 110,.. Uf , Ul 
~I llltttrH' l.cI (ook ltI.t,,-~ l \0 S .41 tJIf l l!o 

Cl ..... ' 
~2 hl l,cl ........ k.r ,,1 .. ,., U , ... !If C 'u 
!Il 2"" 4tll -..ktr (.r,."I" . iIoAa 7 ...,... tJIf S lU 

.. _Ior-d 
~ 1IIIUrate U. Cl ..... , .... .56 1 .11 tIIf' & 4 ln , ... ) (lIAI 
~\ lA lU. c ...... lIol lIA lIA lICif 5 S lU. 

(lUI !""CM) 
S4 't .. 'li' -"~,r ..... , .. I.H • II .0#' 1 , 'u 
H Ct" CUt .... 'u·, al<: '.I .. t" .52 S .10 (!IF 1 • Yu 

( lIAI (,.h,ur) 
SIl St" St/; .... Id C ... U ,wr,ant 1 Qi) S .10 ., M tSoo,.... 

"'61 .tt.~4 1. IrhoQl .. ''''0,...110'' .~t IU.,.,t"". or It.pl.tll". In p.r.~t""tI ... MeI~r.Ô t.'I"9 Il ~"!t t"" .I .. I~ Jlllr7 . .ort~ 'l't1.' •••• t~sIAd. ~ ~Adr.4 ,Ad t ... t~ crvl.lral. fra. ~""'r 'il} ~ to April I~, 
Urtl"". 1. t"j, ,...104. bot .... ' 0"4 ~r~~ '.d n'n. doll", ,nd .lgM1 fi .. "ot" lM """,-.III"( ..,n.-1 ln. fI.. uO\u {laM;' C ... tral do 
'1'1111 " {l1 ... _r 'MlJ lCC. 20 (A..guH 1984) l18,HZ) 
UU", •• ... !!If U .... ~ t'Jr co~J"g.1 .... '1 .. , fUlII}. !If tt.ndt for /!Wei .. ,. ' .. lit. lIDI' .UMI for _ .clar.' • .,."t~ (ft tM IIlrtll (lrliflcH., ,.,.<!r"ng 
If _tlltr 1111 .r 'Hller (n ... Me,al .. • t t" 'MU - 1 U" cOtlHltwtloA U III tl\. c~II~'1 IIlrt., l' .. 1, i!llllUI4r. l .~I, 'H""r •• fit"", 'M lt'pllDt~,.. , .oUI.' ,"4 
aUphtlle .. , , '~Uler ,114 .dopti,a ~t"'r. , .• ~pth. par.ou •• ,.1"1." Il ~""HI' .MII.tlt.ta • 

• -
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C~»A':TtIU:\fCS \)Ç P'û'IL'S' l'AJII!lfrS - 'U~JlTS' SOoOOll'S":. rYC~AT/O", , ... aoru I-c.~. '"}~(' (Jo> o(PElfO(lIIfS. 
ltt(~'( PE- OC DfriC(IIT • FAl"llT TrPE. ~ft Of' CW'LI)Ç€IC jJII') MLll"li: 

D.ASS D 

"'" Il' s f.'HHlc.tIOt\ 

$cPlOO 1 t,,~ • 

~t".~ r.t~.r 

()(C ... ,H l~1I •• 

~t~l!r ,,;,,«1' 

r •• lIy 
l",~ 

~r of 
Oo!~,,,,~,,t\ 

ît'tC()Mt 
p~~ 

o.C><"n~ .. "t 

, .. II, T~ 

lT tl'Ii r" 
'''''d'. 19t!~
SII'tll ... 

~I'O' 

'"'' "r&''' 
S1 .. 

0...1""9 
..... r 

e 

~, 

60 
61 

62 
6) 

64 
65 
6S 
61 
68 
69 
70 

71 
12 
7l 

74 

75 
76 

7J 
78 

79 

80 
III 
12 

Il 

• 
•• 

• ... 
..-

6th 

ht 
1I1IUI'tt. 

5th 
IlIttarlta 

4th 
2nd 
Sth 

IIllt,rU. 
2"d 
ht 

11l1t1!I'ltt 

5th 
4th 
3rd • 
(lIA) 
ht 

ht 
1nd 

lIA 
6th 

8th 

lH 
4t,., 
Jre 

!t1911 SCNJa; 

l'Ii 

St~ 
1l11tfrlt. 

SUI 
U 

4th 
5th 

lIA 
liA 

lrd 
St" 

III1Ur.tt 

III 
3,.d 
2nd .. 
(lIA ) 
lIA 

2"d 
ht 

~t" 
liA 

(6tl'l) 
iliA 

(eth] 
Ill' tfrlt' 

eu· 
4t'l 

St" 

'rad. att.ftdtd in s{~~l 

lut1'l4r 
trtlH" 
~'fl' 
C1UMI' 

CI .. "er 
Cl",..,r 
C1U/lfr 
H.oMtut.,. 
C1U"4!r 
Clun.er 
~~ke~ 

S.u.sc~eH 

C;"Mr 

C~"1'Ifr 
C1H"fr 
Hoor~ .. ~,r ~ 

I(1U"~rl 
Il. 

~ktr 

C'u""r 
u"_loypdl 
... Ii 
"'-tfr 

Clun,r 

Clflno!r 
~kpr 

l'ORNk!!1' 

C.l"j)tnU,. 

~H~ 

~SOll: 
".,.,.,loytd 
Medial., 

lU 
Û rpt., ter 
"IteM,,, le 
Ourtl w;)rkf,. 

tU c.,....,.. ... !",. 
I~~ corH'hJ'(" ')1' 

'-"so" ; 
\/ft"P1oy,d 
au,..' ...,,,.hr 
(.r~Iltt,. 

ItodIM" + 
{Büorl 
(~rPf'nt.r. 

he3d1111l ' 
un~Joypd 
~son 

~SO" 

p, '"t",. 
fII~ 

(Orh.r) 
lIA 

(C.~nted 
Iio<IMn 
S.los_" 
r...~ lY.f'Y un 

~v~~.'\ .Id locks_lt" 

~ 

) Z9 
, 58 

166 
4_94 

.6 
2 e3 
1 00 
,H 

fi 50 
1 75 
1. 58 

1 00 
l '12 

_94 

Z _ la 

1.10 
2 6l 

245 
2 75 

2 75 

1.92 
fIlA 
05 

2 6) 

la 

Il 
7 

e 
10 

1 

1 
S 
15 

\1 
1 
7 

S 
9 
6 

2 

6 , 
.. 
5 

a 
') , 
S 

• 

------
.16 

.JO 
22 

.33 

.cg 
06 
29 
lO 

,0<; 
59 
25 
2l 

.20 

.11 

.16 

1 05 

.lS 

.44 

.61 

.5S 

.34 

.71 
MA 

.21 

.66 

C/cf 

C~ 
Cllf 

l'IF 

'"f 
Of 
(llf 
IIIl" 
IIIOF 
CJI!F 
,!IF 

'JfI' 
~ 
(Pli' 
PIf" 

IrF 

"Ir 
Cllr 

(1I'f' 

IIOf 

(Mf 

,"F 
(/IF 

1101' 

(NF" 

1 
2 
1 
1 
2 
Z 
1 

2 
1 
Il 

l 

!. 

5 

1 
1 
5 

, 
, 
~ 

S 
9 
Il 

« 
7 
1 

5 
5 

• 1 
, ;l 

.. .. 
l 
] 

, 
6 
7 
l 

2 

110 

Tn 
lU. 

110 
lU 
Tf1 
Mo 
ro, 
'f'I 
!f" 

'u 
IlIA 

fo .. 
110 ,,,, 
TU 

'0' 
lIA 

lIA 
lIA 

lIA 

,,,, 
ro, 
IrA 

110 

Info.-t Ion .bout \ tt!pectll,t" ~r st-;>htMr, ',,,, plrt!"thf'5f' s . 
~.,ur.d t.klng &s ~njt t~ .jri~ sAl.'~,.ort~ fjfty.s,.P~ thovt~~~. O~ hu~,.odl a"d twPnty crult!f~I, f~ ~,~r 1'111~ up to A~,.lr 19St. 
nryll\9. 1" tl\ls porlod, ~t"'Hn ONt ",,,"""td ..... ;,1:1' dol hn .nd t'gllty th. ctnts. and forty·ei9ht doller, Irrd fhr CfntL (BUCO Centre' do 
lrasn 19 {lIovrtlbt!,. 19iUJ 30., 2G (~9u\t 1984) Zl8,J42L 
Dtcantd . 
(MF stand' 1Qr conJug.1 nuçltlr ' •• Ily. NF stands '~r nuel,., (,.11,. ~~ stand, for non dtcla"d p.rents 1ft the b!r~ c,rtlflcatf. 'PfCI'Y'~9 
\f -othtr (~) or flt~~r (FI. M.lftln9 of t~e (Od,s-1. s ... to"stlt~tlo~., ln the chlld's b1rth; 2. ~ftly ~th~,.; ), o~ly flthO,.; 4: f.the,. end st,p-cther, 5: aother and 
st~pf.lher. 6: ,.the,. and adoptl.e ~tht!r, 7: .dopt1~e partnl$; ~: r.l.tl-., Il par,nts' tubstltutr •• 

e 
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-"-""""'-;-

Pupll ' ... 
5("001 Idf'ntlflcatlof' 

l'IumOer Atteflc!anc/> 

1 100 
Z 97 
3 90 
4 83 
5 P9 
fi 93 
7 99 
8 72 
q 9H 

10 97 
Il • 19 
1 ( 93 
13 94 ,. 94 
15 97 
16 74 

TARt[ .,r. 
PUPllS' fIRSt-r;flIlO( EVAIIIII.TIOIiS - SCHOryl ATTFmWICf, 

TEST SCORES AND Off ICIAl GPAO[S lM Cl~~S Il 
1 <} fl 4 

~&::z:_ ..... ]j 
Test Scores OfficIai Grddes 

COII'IlIUnlcatlon lnlt.atlon SocI,,1 Reading SPI! Il Ing èlnd [.preSSlon to SCll!nCeS Stud.eos 

85 36 70 75 70 
99 16 9'j 80 90 
95 62 'l0 95 95 
93 54 80 85 70 
94 44 65 80 9fJ 
96 7? 85 ID 85 
86 36 S2 56 70 
80 52 65 55 70 
93 JO 85 85 90 
79 0 31 33 50 

94 56 8~ 80 85 
91 52 70 65 80 
92 JO 65 80 75 
9' 68 80 60 70 
87 )4 65 55 50 

• ThiS PUDI' dld not t~ke ~he te s t s . 

,'''al 
Pp' ''4 1f)(1 [valulltiotl 

-- -----
100 PrOl'lOtec! 
100 Promoted 
100 PrOf'lOted 
100 PrOl'lOted 
100 PrOl'lOtl!d 
100 Promote:! 
100 PrOIIIOted 
100 PrOItIOted 
100 Promoteod 
100 'fonot'omoted 

Transfprr~d 

100 Prcmotl'd 
100 PrOlllOtl'd 
100 Pr 01lIO ll'd 
100 PrOMOtl'd 
100 PrOl'llOt!!d 

• 



e 

'A3LL ~q 

p')PIlS' 'IV,' -(PADf t'laL'JAi "j"S - S(W)CL AT;''lIjA'!CE. 

n:, T SCQRE: A'iD O,F!CfAL ~P"1~f' :'1 (LAj", r 

1 g ~ ., 

--
PUD 11 S Te~t ;,ccrpS Offlc'al Grades 

'dpnt 1 f1cat 'on S(hOO 1 

A tt ""dance COfllllJnlcat Ion InItiatIon SOCIal 
Humber 

1 7 
'8 
19 
2n 
21 
22 
23 
24 • 
25 
26 • 
n 
28 
29 
JO • 
JI 

ReadIng :ipell, "9 ar,ct E.p .. çoSSlon 

----
93 93 56 l'l7 

9Z % JO 75 
32 92 40 >15 
9) 97 6H 85 

% 84 72 fiS 
78 95 40 72 
92 fl5 54 7e 
65 04· • 

'i1 96 S6 80 
21 
74 73 10 39 

89 91 ]2 ]5 

99 97 42 82 

J7 
86 94 <14 77 

PUDI1s mdr~ed wlth an asterisk dld not ta~p the te~ts. 
ThIS pupll took only the second half of the speil Ing test 

to Sc \l'ncp" Stôd'ps 

80 97 
lO g,; 

81 )J 

85 ':li 
90 l'Y) 

85 :00 
81 95 

80 35 

50 46 
82 75 
90 100 

90 91 

r . n~ l 

Prl11 ' 0r 
[ •• luat'C'n 

p,,' Pr-QIP'Otl'd 
QC) "rQlftOted 
fi ' Pr()ll\rytt'd 
1'17 PrlJ'llOtt'd 
~s Promott'd 
9, Promotec 
ClZ PrOfIIOted 

U·ft tlle scnool 
85 P"omott'd 

left thp school 
70 HOnpromoted 
77 Promott'o 
85 PrOf"Qtt'd 

leH the school 
95 Promott'd 



T~8l E 50 

PUPllS' F!PST-r.PAOf rVAlI/AT!QfCS - S(HOOt ~TTrrIOANcr. 
T[~T seCRES N40 OfFICIAl GRM['j IN CLASS C 

198 .. 

Test S,or~5 Offl(1,l Grld~s r In.l PUPll', S,Mol -~----- --- ---
[y~lult Ion ! d~nt 1 f Icat Ion Altendance COtIIIIUnlcat Ion [n\tutlon SO(lal Pl'l lq Ion 

KutIb~r R~.dtn9 Spt'11\nq and E.prt'ss Ion to Sc ll'ncf"S StuOlP: 
--~--- -

JZ 98 9. 62 81 92 II GO PrOlllOtt'd 
H 96 85 32 64 67 70 JO PrOl'lO(t'd 
]4 99 91 68 88 82 100 9'j Promotrd 
35 99 94 (6 AS 85 100 10\1 PrOIIIOted 
3!i 97 93 56 85 85 lOO 90 Prornotl!'d 
37 98 92 64 80 90 100 90 Prornotl!'d 
38 97 91 12 31 61 70 90 l'Io.,cr~t,.d 

39 98 9) 52 80 80 95 90 PrOl'lOted 
CO 96 83 38 67 15 57 90 PrOl'lOtt>d 
41 9q 74 n 65 15 75 90 Pl"'OIII'Jtt'd 
42 99 73 40 63 10 97 90 PTOMOtl"d 
43 S8 19 0 la t2 15 <,0 NonClr~tPd 

U 98 56 .. 17 23 42 50 NonOro-otpd 
45 91 79 2 12 9 19 50 Nonpr1*)tl"d 
4& 98 1i6 fil 83 80 10 90 Pr~t~d 

41 93 99 80 94 90 95 95 PrtIIIOll"d 
48 82 99 60 in 85 95 95 P~ted 

49 96 83 40 16 11 100 95 PrOMOted 
50 91 81 12 75 80 95 100 P~tl"d 

51 86 61 02 9 '2 16 50 Nonpra-ott'd 
52 • 45 Trln,ft'rrpd 
53 • 52 Trlnsft'rrf!d 
54 98 95 28 79 91 95 95 PrQIIOted 
55 99 99 52 91 91 TOO 95 P~ted 

56' CO ltft lM school 
57 94 91 14 69 92 75 100 Pra.ltt'd 
58 9. 87 0 16 24 11 50 MonprOlllOtt';j 

• Puplls aarktd ~It~ .n astrr1~k dld not takt tht ttsts. 

- • --------------------------------------------..... 



TASl f 
"" 

PlJPIl $' r;PST.GPlDf nllUlT I~; - xHOOt ATH'IOA"IC[, 

T[')f SCQQ[S ~U crrlC!ll CRADfS !~ CLiS') 0 

1 q 8 4 

TeH 'lcor",; Off,CII' Gr~~~ 
fln.l P'JD 1 l ~ )t:"Inr,1 -------- ------~-- ----------------

r~nt 1 f )c,t Ion (~l'Ilc,t Ion ln 1 t lit ion ~"'C " , 
[y. lu .. , 10" 

atte.,rjanu· )p~l: ln'} 
'2p' 1')' "f' 

"~r 11".1 1 '''1 .nd E,pr~SS10n ta Sc"ncti 5tudl"~ 
- --------- ---- - -

---------~~--- ----
S'l 96 91 ]' 97 100 '11 1% Pr~ttd 

60 BI H lA 91 9? ')' 9J PCrlI'IIOted 

61 83 'B )0 III 80 80 87 Pro-otpd 

62 9:' 9) 14 75 10 ql B~ Pr~t'd 

6) 91 9Z 42 7<, 95 IS BQ P~tl'IS 

64 76 82 16 6 J 8S 7' l\S PrtlI'IOtpd 
65 913 99 76 97 91 loa 100 PrOlllOtpd 
66 91 'Ji 42 BI) !le 87 85 PrOlltOttd 
67 • 39 leH t~ HtIool 
613 • 48 LeH tN! seMai 
69 • 64 ltrt t~ sehool 
70 lB 79 0 Il sa n 60 ~"ora.:lted 

Il 82 65 0 5 12 U 50 Mo,,? r()IIIIO t t d 

12 BI 94 .c2 80 9G 91 'uo PrOIIOted 
]] 80 89 28 5S 62 ~O 70 PI"OIIIO t pd 
14 55 60 2 4 T4 "3 50 !IIonprol!lOted 
15 % 94 7Z 92 91 91 100 Pn.>tl'd 
1'i" 4J Tr.!\~f.r~d 

11- 51 l rln, f.rr.à 
]8 • 12 lrl"1(tr,..d 
19 • 40 CI.55 trl"s{~,.~ne. 

80 92 100 64 95 90 90 9Z Pt"OIIIOted 

81 • sa left tM 5<:t!ooi 
81· Il lt'ft the sCho(ll 

83 14 lrlnsf.,.,..!! to 
.tn~rqlrttn 

• P~plls ~rk!d wlth an .\t~rl~k d!d not teke t~ te~ts. 

• -----------------------------------... 



TA!lE 52 

TEACH(R'~. PUPIl'S ~O ClASSMATES' 
[WAlUATlonS Of T~[ lITERA(T PROaSS 

ClASS A 

Tricher s [y.lu.tlo" Pup Il' S AII104r CllH .. t~i' [ndlCHlons Ih.t 

PUPll '\ PULl Il \ Pupil's If ~/She " "'I$h, T~ Pupl1 The Pu!),1 The Pup Il The Pup" Tot,1 of P"9 II ', 
Identl(lc.tlon Cona tt lon~ Pr09ruS (eyi.:! WoYld Ile Woul~ 8e S~lled Could lIua Could "at ( Il,(Z), SUlus 

III...,." for II [e",cy .n L fter.cy Re.d Pra.otea p,.~ted !IIel1 Weil Rua ~II (J 1 
(1) (2 ) (3) (4/ 

Iouk Mtd IUII YH Yt~ 5 5 , Il M19" 
'2 GOOd ,'11q" Yu 'n S a ~ 0 22 HI9~H 

(,ood 1'''91'1 'es 'es 5 '5 '5 0 15 M19" 
~ lIelk Hlgh Tes Tes (, 6 5 0 , 7 H19" 
5 Ii~.k I41!d 1 UII YH OK 6 6 4 0 16 Hlg" 

6 IIf'" HI9h 'es OK l '5 S ) 1) "rel'''' 

7 _fak Med._ hs Hs 0 0 1 low 
8 We.k "'a II. A 1 Ht I~ Tes 0 t 0 4 law 
9 (;00(1 Hlqh Yu Yn S S 6 0 16 H19" 

la Very .... ar lo .. A Ilttl .. Ifo 0 0 lZ lOlOf'st 

Il Good 

17 Good Hlgh Yu Tf'> b 9 5 0 la HI9h 

Il W,.k Htqh Yu hs 3 S J 2 " N!dll. 

14 Wu. Hed 11ft Yes Yn 4 1 6 0 17 "Ig" 

15 Good High y .. s 'tes 9 7 23 "tgh 
16 We.k Hed 1 UftI Yu No 2 2 2 J 6 M!dlUII 

- • 



TABLE 5J 

TE'CHER'S, PUPIL'S AND CLASSMATES' 
EVAlUATlOfI'l or T .. [ LlHRACY PROC['lS 

(LASS 8 

T •• c~r's Ev.lu.tton Puptl', Ans~r ('.s~tes' Indlc.tlons Thlt 
Pupll', PUI'llI', Pupll " If He/She l' He/ShI! T~ Pupll T~ Pupt! The Puptl The Pupll Tot'I 0' '''PU', 

Identlflc.tlon Conditions Pr09"'H Could Would a. Would a. Spelled Could AUd Could Not (1).(2). St.tus 
"UIIb4!r for llterlCy ln lltfr.cy Re'd Pr-o.oted Pro-oted Weil ~II AulS WeIl 0' CI) (2) (J) (4) 

17 We." High Tes Tes 5 5 6 0 16 H'9" 
18 Very wull Hed IUII A lit t 1 .. OK 0 2 a 3 2 lo. 
19 Very w .. ~ High Yu Tes 6 8 6 1 20 Hf9" 
20 v.,.y _.k HI9h Yu '.s 6 9 8 0 23 H"h 
21 Goad High hs OK 9 12 Il 0 34 HI9Mst 
12 Yrry wuk ~dtUII Tes OK C 2 a l 2 lo. 
ZJ Yt"y wat ""'dtUII TfS OK 1 3 4 5 MeCUUII 
24 Good ~dl .... Yu les 0 8 2 low 
25 Wu" Hedi .. l'es Ore 2 6 4 Hedh. 
l6 Very W.k 

21 Good lo .. A Iittle OK 0 0 0 8 0 lowst 
III .... It Hlg" 'tu OK 1 5 ) 4 9 Medl ... 

29 Good Hlqh l'es Yu 7 8 " 1 26 HI,,, 
30 •• Il 

li Wfill Medh .. Yf' les ) 5 5 0 13 Medl ... 

• -



TAilLE 54 

T(ACH[P'~, PUPIl'$ ~O ClAS~T[S' 
(YALUAT i~'i r)f TM[ LIT[AACT PRD([SS 

Cl AS~ C 

------
T,.ch.~ ~ [wllyitlcn Pup Il s An,_r CIU\NtfS' IndlClt Ion, TilH 

Pupl1' s Pup Il' S Pupl l 's If ... /S~ If ""Sh, T~ Pupi 1 Tht Pupi 1 Th, Pupll T~ Pupll Tot.1 of Pu"il's 

Idl!ntiflcltlOn (ono Il ions ProçrtH (0\.11 d Wou Id a. Would 81! S~lll!d Could Rud (oulà Ilot ( 1), (2) , StituS 

M~r for L lt.rlC~ ln LI tfr.ry Rud Proeottd Pn.ottd Uell 'JI1!11 Rud WI!II ( II 
(1) (2) \J) (4) 

32 'h r y 9o<'(! 1011 9" Yt' YtS 4 6 5 1 IS 1119/1 

JJ 'fp,-y w.k Hl!d 1 UI5 'hs Mo 2 1 2 1) 5 IWdl~ 

)4 \,,,y 9000 'i''-j nI?" Yu TI!S 6 8 7 0 21 YI!"Y PlI 9/1 

JS Good HI9h Yu Dt( e 7 9 1 2. .t,.y ilia" 

J6 Gooo H19" Yps YI!S '5 5 5 1 1'5 1119" 

J7 Wfolk 1011'1" YH OK 2 2 Z 2 (, IWdlYII 

lB Wfolk ,'1ed 'UID A Ilttl. OK 5 3 1 Il 9 IWdlYII 

39 'It"l Wl'al. 1119" Y,s Yt' 4 3 4 4 Il IWdlYII 

CO ~I'IK HICjh l.5 YI!S 3 7 4 4 14 ""tYl! 

CI Wpak MIo!" uc: lps TI!' 3 2 1 6 li IWdl~ 

Cl 'f'''1 wt'.k Hlqll Yu rtS 1 1 1 10 J Law 

Il V.ry Wf'tl NoM YU Dt, 0 0 0 16 0 Low.!st 

U VUy Wlt Non. A IIttl. 'f5 0 0 0 12 0 Low 

cs YI!"'1 wuk Itont YfS OK 1 1 1 10 3 Low 

C6 'fpr1 9000 HICjh Yu l'es • 6 !) 1 15 H19" 

41 Wpry wak \'''y 1119" lps YI!S 10 8 9 0 21 'fl!ry t,IC~" 

48 WHy '1?Od VI'r; hl~h Yu OK 9 8 14 0 31 ftr,. /119" 

49 V.r, w.k H19h YtS Yes 1 'Z 1 5 4 IWd 1 YI! 

50 Wuk H19" Yu YfS 5 2 5 2 12 Mtdls .. 

SI v.,.y .... k NOM A I1ttlt OK 0 0 0 5 0 Low 

SZ WH' WI!.k 
53 Good 
54 Good HIllh Yu Yt5 ] 6 5 2 14 IWd".-

55 YH'! qood Vpr~ hlçt't Yu y~ Il 18 19 0 50 "tgMst 

56 Vtry lift'" 
57 Good H\çh Yr5 Yes 5 2 ) l '0 Mtdt .. 

sa Wu'l _air. l'Ione A IIttll! OK 1 2 0 9 J Low 

e • 



TABl[ SS 

T[ACHfA'S, PUPll 'S A~O CLASSMATES' 
EVAlUAT /(\fIS Of TH( llTERACT PROC[~S 

ClASS 0 

Tt,chtr', ( •• luatlon ,.,.,11', Answr Clus.tt's Ind IcH Ions TMt 

P.Jpll·~ PUfI Il ' , p.,.,i1 • s If He/ShI! If Ht/Sh. The Pupl1 The PUflll Tht Pupll The Pupll Toul of "",n' s 
Io.nt i' 1(. r Ion Cond It i 0''1 Progrns Could Wou Id et Wou Id Be Spelled Could Rud (auld Ilot (1).(2). SUlu! 

H~r for llt,,.ley ln L HerAty b.d Prorot.d Pr't*)tM Weil ... " AUd ... 11 (JI 
(1) (2 ) (3) (., 

--------

!>9 Good High T,s 'es l ) J J 9 MHI~ 

00 Good Hlgh TU 'es S • 1 0 16 MI9h 
61 Good Hedl~ TfS Yes 1 0 J 6 • Mtdl~ 

62 !Irak Hedl~ TfS Tes 2 0 1 9 J l_ 

63 .. rak Hedl~ TfS y~s 1 2 J S fi Medl~ 

64 OItlk Hedl\a Yrs Yu 0 0 2 8 2 lOw 
65 Cood Hlqh Yu Yes 7 7 Il 0 27 M1th 
66 Good Hedh_ TfS Ttl 2 l ] 5 1 fltdl_ 
67 Good 
66 GOGd Hedh ... A llttle OK 0 0 3 6 J lOw 
61 Good Hedl_ fes Tes 1 4 4 l 9 Medl~ 

711 Ver, wuk L_ A I\tUf Da: , 0 0 7 1 Lo-
71 hry ,.,pak Ver" 10.. A 'Itt Ir 110 0 0 0 8 0 l~H 
7Z Vtry ,.,polk Hed Il ... Tu TI!!~ 0 t 1 7 2 lo-
73 GOO<I la,", A litt le Tts 0 0 2 J 2 low 
14 GOO<I lo.. A Il t tle Ho 0 1 0 5 , low 
1'J Cood Htçh Tl!!s Tes 1 9 13 0 29 HI9h 
76 WpU. 

17 Good 
78 (;0011 

79 Goo4 
110 Good High hs 't~ 11 12 Il 0 Jfi Mtg ... st 
BI Uuk 
81 \jUk 
83 ~~ry """al 

e 
e 
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