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FORK1Q.;iD 

The teaching of geography in Canadian universities 

and its application to public affairs at aIl levels of 

gover.lli~ent have increased renarkably in the last decade • 

. As Canadian scien tists, econoHlists and historians paid more 

dnd more attention to the geographical factor in the growth 

of the nation, courses of instruction in geography were 

introduced into the Arts curriculum. This began in Toronto 

in 1906 and then at the University of Montreal in 1910. The 

University of Bri tish COlLunbia, in the twenties, and 

MC.Master and Western Ontario Uni versi ties, in the thirties, 

followed suit and the ground-work was laid for wartime and 

post-war expansion. 

It has been said that "wars make geography". 

Certainly the wartime ne eds for geographical knowlede;e, 

as weIl as changes in the geographical organization of 

econoDly and policy throughou t the w orld, sharpened the 
. 

awareness of the value of the discipline. In most of the 

leading countries, 8eographers made an out standing contri-

bu ti on bo th to the war effort and to th e pro bl ems of postwar 

reconstructio.a which followed. 

In Canada, this was recoe;nized by the establishment 

of ge6graphy at the additional centres of Laval, McGill and 

Mani taba Universities and by the widespread use of geogra-

phers in municipal, provinciéù and f ederal agencies. Insofar 

• 



as geography helped to relate the factors of the physical 

environrrlent wi th those of the human scene, a~d presentec1 a 

picture of ci ties in their reESional se ttings, of regions 

related ta each other within Canada and of the ever 

widening significance of the country in the world, it 

offered a frui tful field of investigation and providec1 a 

much needed training. 

A survey of the status of geoe;raphy in Canadian 

universities was recently completed by Dr. L.D. stamp but 

no comprehensive report exists on the teaching of geography 

in Canadian schools. It is the purpose of this thesis there

fore, to record the finè.ings of the stuc1y made of the general 

nature of geoeraphy as a science and of the pedagogical 

principles i~volved. Upon this i8 basec1 the discussion of 

the teaching of geography, both past and present, in the 

schools of the provinces of Canada. 

The first chapter deals with the nature of 

geography as él science and the art of teachinc; it. This 

invol ve s the defini t ion of wha t is called "modern e;eograpby", 

its 8ims and a consideration of the peculiar characteristics 

inherent in the subject itself. The popular methods or 

techniques of teachif'.[!; e;eoc;rapby are discussed wi th special 

attention Eiven to the historical develorment and merits 

of the "reeional concept". 

This s~e chapter emphasi~es the clain that 

geography is a science and that when proper17 taught 
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. 
lt emphasizes further, the importance of the teacher 

havinc a sound knowledee of the basic philosophy of 

geoeraphy. 

Chapter II is a history of the science of 

geograpi1y. In this study, the great contributions that 

have been made to the science and its pedagogy are dis-

cussed. ~;e are indebted, for the principles and methods 

that we have to-day, to the great scholars and thinkers 

of the pasto The evolution of the subject i8 followed 

through from the Greek Period to the present century. 

Explorers, travellers, naturalists and psychologists 

as well as geographers and teachers are seen to have 

contributed to the growth of the subject as a professional 

dis cipline • 

In Chapter III the discussion of the development 

of the teaching of geography in Canadian schools during 

the period 1840-1955, is based on the knowledge gained 

from the study wBde of the science and art of geography 

and the documents and writings of the scholars of the 

pasto 

Chapters IV and V en ti tled, "The Study of the 

Geography of Man and the Earth", and "The Study of Geogra-

phy Technique" deal specifically wi th the failings of the 

present geography programmes of the various provinc es. 

In conclusion, sorne recommendations are made for the 

improvement of Canadian school geography. 

w • 
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CHAPTER l 

THE SCIENCE AlfD ART OF GEOGRAPHY 



l 

"It has often been suggested that the question ot 

the nature of geography ia of minor importance - tbat what i8 

needed is simply for geographers to work. In a field in which 

the rnembers who are officially recognized as ft geographers" may, 

at a single meeting, read papers which to some of the hearers 

appear to belong in geology, climatology, soil sei snce, economics, 

history or political science, it is particularly necessary that 

we know what our field- is, in order tbat we may hope to under

stand what its individual students are trying to do." (1) 

"Geography ia literally a 'writing about the earth' 

and as such its scope was fonnerly extranely wide. Until 

about three centuries ago geographers or cosmographers were 

counsellors whose advice was constantly sought by rulers and 

governments. As specialist studies such as geology and meteor

ology developed, especially after the foundation of the Royal 

Society in Britain under the patronage of King Charles II in 

1550, they carved their spheres of interest out of the for.mer 

all-embracing geography. In due course little seemed left to 

geography itself but a varied collection of arid facts of 

little apparent value. In the latter half of the 19th century, 

geography was almost non-existent in universities, whilst 

school text books comprised essential lists of capes, bays and 

islands, followed by lists of counties, county towns, and the 

rivers on which they are situated, and then by inevitable lists 

of countries and towns and what theyare 'noted for'. This i8 

as true in Canada as it was in Britain and there are many who 

• Sphere of Activity or Operation 
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recall learning by heart the counties of Ontario and the county 

towns as their parents had learnt those in England. Unfortun

ately there is much geography still taught in schools not too 

far renoved from this level and it is small wonder if there are 

some who are not yet convinced that geography bas a place in 

university studies." (2) 

Dr. L.D. Stamp provides us with a concise interpre

tation of the subject:- ~odern geography may be regarded as 

human ecology, seeking to trace and explain the lives and 

activities of man as intluenced by the ' varied environments to 

be found in the world. It adopts an analytic method in attempt

ing to separate the environmental factors: it attenpts also a 

&ynthesis and adopts a synoptic view in trying to see the 

environmental complex as a whole." 

In the analytical approach and the study of the 

natural environment it is necessary, says Dr. stamp, to consider 

the following aspects: 

a. position on the earth's surface, hence latitude, 

longitude, space relations - best studied on a globe but of 

necessity involving the reduction of the spherical surface to 

a plane. This is sanetimes called 'mathamatical geography'. 

Since position is fixed, man's fight is directed towards the 

conquest of distance by improvement of means of communication 

and transportation, but even the s~ple study of location 

brings into focus many problems of strategy and what military 

authorities call logistics; 

b. the relief of the land - the form, disposition 

and origin of mountains, plateaus, plains, valleys, oceans, 

2. 



aeas, lakes, rivers - hence the use of the physical map as a 

basic tool. Again this is an environmental factor capable of 

little alteration by manIa activities and so a markedly 

deterministic factor in limiting development; 

c. the structure of the earth's crust and the dispo

sition of mineraIs of economic interest. Rere, and also in 

the study of the relief is where the geographer calls upon the 

geologist for help and where he Iearns to appreciate and evalu

ate geological evidence. Man cannot work a mineraI deposit 

where ore does not aIready exist: another deterministic factor; 

d. weather and climate studied especially on a world 

basis of major climatic regions and involving also some appre

ciation of meteorological studies, are basic to geographical 

work. The individual man's daiIy life - his clothing, hia 

home construction - is constantly influenced by weather and 

climate; the activities of nations whether it be in development 

of agriculture or hydro-electric power are likewise 11mited. 

the fight against the climatic factors of the environment is 

evidenced by heating, air-conditioning, refrigeration, irri

gation and in many other ways; 

e. sOil, determined partly by the character of 

surface rocks, partly by climate, obviously exercise a marked 

influence on the life of man and bring questions of land uae 

into the camplex picture; 

f. the natural vegetation - cover of the land - the 

disposition of forests of different types, of grassland and 

desert - reflects the combined influence of the preceding 

3. 



factors and gives an index not only to those factors but also 

to man'a potential use of the land. So the geographer must 

be able to appreciate the concepts of the plant ecologistj 

g. whilst the larger animaIs can be, and have been, 

largely removed or destroyed by the will of man, the distribu

tion of the lesser plagues is still vitally important. The 

tsetse fly is still the real ruler of Africa, malaria still 

eliminates human settlers from vast areas of the earth's 

surface. 

The study of the preceding factors of the environ

ment constitute the realm of 'physical geography': as soon as 

we bring man into the picture we are in the realm of 'human 

geographY'j his organization into nations and states and their 

interrelationships introduces 'political geographY'j his 

activities in developing and using the resources of the earth 

are the sphere of 'economic geography'. The geographer who 

etudies selected areas is concerned with 'regional geography'j 

if, as he should always do, he traces relationships fram the 

past he i8 concerned with 'historical geography'. If he 

vantures to look at the implication of his studies as they 

may affect the future he i8 brought into the sphere of planning. 

Some of the critics of geography may find in the 

preceding pages ample justification for their contention that 

geography is not a eubject but a hotch-potch of fragments 

fram other disciplines. They overlook the fact that no other 

discipline attempts to view the ecological relationships of 

man and his environment as a whole. Just as the plant ecolo-

4. 



gist cannot go far i,'Ji thollt being involved in e;eolo8Y, physio

graph~~ , peè.oloc;y, cllma tolo :3,Y', cheuJi stry, physicR and other 

sciences whose results he must use, so the g eographer qust 

learn to understand and handle the resul ts obtained by many 

speclalists. nIt Is, i:2deed, one of the great f'12ri ts of 

geography e. s an 8.cademic su bj ect tha t i t is synop tic. Geo[;raphy 

is a counter'Neight to specialization. Social progress must be by 

applic8.tio::l of scientific progress to the life of Œan. Geograpl1y 

has the task of provi 1ill;2; the logical orderly approach to the 

cO.rllplex problem. Geography still re:nains a writing about the 

5. 

earth; a stud.y of places, but l'Jith a clear over-all viewpoint." (3) 

Hartshorne has pointed out that geography, like 

history, is so compreDFnsL ~re in char:.:icter, t~.l t the ideally 

complete geo grdphe~, like the ideally complete historian, 

would bave to knm'J aIl about every science that has to do 

wi th the world, both of !1i:l. ture and of man. The converse of 

this proposition, however, i8 that eyery student of a systema tic 

sci enee is someriÜd. t a t hOPle in sor1e part of t;eography. Further

more, both geography and history endeavour to describe and 

interpret actual sections of reality as they exist, and in 

these sections they observe pheno,nena by methods tha t, in a 

general viay, are avail'1.ble to the common man. ConseCiuentlJT 

geography, like .history, is a i'ieJ.r1. apparently open for layrnan 

to enter. ~.'!hereas the study of history, other than current 

history, at least reQuires the degree of learning sufficient 

to II tjJ.i '7, e the r ecorrls of the past, e;eoc rapily may be studiAQ 

'oy any one ,Nho bas the oppo:-tunity to travel and the abili ty 

to d escri be vJha t he sees. 



Conse(1uently, e;eocr8.pilY VIas in fact studierl by laymen long 

Defore any organized subj ect of c;eOe;rsl,hy was cOllstrllcted, 

and countless non-profesuional travellers since have contl'i-

buted more or 1es8 useful data ta its literature. 

~eogr;cl'phy 8.nd history are alike i::l that they are 

integrating sciences concerned wi th studyinz; the world. There 

i s, tt...erefo 1.'(.:;, a uni versai and mu tuaI r elti tion 1) etw een them, 

even though their bases of intetrrl:ition are in a sense opposite -

geography in terms of earth spaces, history in terms of periods 

of time. Again, we can quote Ho..rtshorne, "The inter)retation 

of present 2;6o::!;rapilic features re;uires some knowledge of their 

historical developnent; in this case history is the means to 

a geoGr9.phic end. Likevvise the Interpretation of historic8.l 

event8 requires some knowlede;e of their geosraphic background; 

in tl1is case geosrap:ly i8 the ;:rreans to an historicf.tl end. Such 

cŒlJ.binations of the two opp08i te poi'lts of vie'tJ are possible 

if the :najor emçhasis i8 clearly and continuously maintained 

on one point of view." (4) 

Geograp [j,ers in the developLnen t of their subject, 

have suce essi v'ely stres sed loca tions, desCr:1.l)tions, rela tion-

ships, i::lterpretations, and, on the horizon, readjustffients. 

Many of tb~ contr1.1 iutL'us, precedinc the present century 

c en terec'l a bou t the cOi1struc ti on of T'laps, and the location of 

physical and cultural features. Gradu.ally more factu.e..l material, 

prinarily of a descri)ti ve na ture, was introduc-"jd. I,1ap drawine 

rela ti vcly declined in inportance. The 1,)11.9i1 memorized many 

interestin8 facts c oncernine the earth and i ts people. Place 

geosrayhy enriche1 l'Ji th factual det,-Üls, made a deep impression 



on the pupil. "Too frequently, however, the nastery of 

geographic m.ateri3.1 on a merrlOri.ter level, resuited in a 

r1.astery of word for:-'lS withotlt éln attendant 'livid mental 

il!la8e of the place, product, or activi ty described. As long 

as geograp~y involved prirnarily the location of places and 

interestine descriptions, there was Iittle or no opportunity 

for probleFl discussions." (5) 

';'Then rela ti onships b etween life foms and the physical 

env ironme nt b eca'1e the core of Geo3r~rp tl~r, pla ce' ceography cane 

to hold a vital but subordin~:;e positio"î. Valuélble information 

7. 

was assemblcd concernint'; the nuaerous diversifiert activitiss in 

which man engases in order that he nay discover, refashion, select, 

and redistribute the materials of the earth to serve his wantn 

and needs. The rela tionshi ps were pres en ted chi efl;~T j:1 th e 

forrll of descri.~,~,i()rF.i. Hm') »;an lives with the hell) of mother 

e'.irth was the c: orüna tinZ vi eVJpoint. Geographie content was 

or8dnized to descri bethe eondi tiO I1E) imposeiJ.. on :nan by nature 

I:l.nd the reactions of :"lan to the limi tatiorlS i.f'lpOHed and the 

opportu!üi.i.A :; presonte\.':. ~)y n8.ture. 

"lt '.':as inevit;é.l'ol t~ ths..t the 'lior!-:8T.'S in this field 

should seek to find causes for the discovered dyn!imic relation

ships. \l/hy gradually becd.me increi-lslnzly inter-v'loven "lJith the 

where and the hov/. The disco very anè. tl1e i nterpre t 'i tion of 

the i nter·:1.c ti r(~ rela. ti()n8!~ Lp:J of m.a!l and na ture ha 'Je nfl come 

the vital nucleus of modern geor,raphy." (5) 

Geogrè1.phy i s bec ominè incre :u)~_ ngly a prEJ.c tiee.l 

s'~bje~t to help !n.ould the world t s fu ture. Ho longer are 

geoeraphers content merAIy to discover s~d explal~ ~revailin3 



relationships. They are attsmpting to indicate how man may 

increase his fullness of living by a more effective utiliza

tion of the earth's resources. 

Place geography and descriptive geography have not 

been el iminated, but serve a useful purpose as an interwoven 

part of the interpretative unit. Details take on a new meaning 

because they are of little value in isolation but of tremendous 

value when they are related to other details to unfold the 

meaning of a problem. Geographie facts intrinsically are of 

little value; geographic facts properly related are indispensable. 

Geography is a peculiar subject in that it is not a 

pure physical science nor a pure social science. It is a 

connecting bridge between the physical and the social sciences. 

However, it i9 more than a mere bridge. Geography stresses 

human-physical relationships as comprehensive, integrating 

units. No other subject has this viewpoint for its nucleus. 

From the standpoint of the relationship nucleus, geography may 

be called a social-physical or a physical-social science. Some 

teachers stress the physlcal background more than the human 

activities and insist that geography ls a physical science; 

other teachers stress the human activities and insist that 

geography is a social science. It is not surprising to find, 

in view of the smphasis that is being placed on a socialized 

curriculum, tbat many educators are lnclined to stress the 

social approach to a study of geography and therefore considar 

gaography a social science. This controversy will be discussed 

in datail in a later chapter. 

"The tendency to-day is to stress relationships between 
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the environnEnt hnd man from the very :'he ter~ 

hU'l :Œ. t;jeo c:;rapl.!.y, is CO!iÜl~ to be Llsed to expre2s "chis new 

r.J.ethod of or;::;ani7-ation. ··rit:.!. tl!.e iü~ ; rJ :i.uctio!l of :l 80cia1-

iz ed curri culmn, tl:!. p. ellllùa.sis Ci ven to ":'Jl:'~l ~ ical geography has 

decreased in sO::.I.e quartel's. of (7) In the or.;::;Et.niz.a tion of the 

content of !.!.U!'èdH ûeoGl'<:l.)hy, the nU.:Jber and distribution of 

people [:ire considered, tj1e rela tionships betvJeen l)eople and 

the physicu.l backé;;I'Ound !ire noted, and the })hysic8.l b3.ckground, 

which helps to explain the relationshi:?s, is elaborated as 

needed. 

There is gene:c9.1 éi,:,;reement that geography is a 

difficul t subject to teach. :~any httncUe the subject weIl 

and are enthusièstic about it, but they recognize that its 

teaching technique is not easily aCy'uired. If there is 

general agree!~ent that geocraphy is be.dly tau,sht and the 

subject frequently called the sick man of the curriculum, 

there is little urlinir.li ty of ollinion as to the reason for 

unsatisfactory resul ts. Di vergent ai!Ils l.'d th no common under-

standing of ' .. h·::-Jt is bei!};2; a tte:rlpted, abstractions for which 

pupils have no background. in eÀ~erience, insufficient time, 

unsui te. ble textbool.:s, alld incompeten t teachers are the reasons 

:::lost often 2;iven, th:)uCh it is evident that several of tllese 

could be applied e~u~lly to other subjects. 

'Undoubtedly, indifferent resul ts have been clue to the 

failure of many teachers to understand the nature of geography. 

Truly, its content has elastic and elusive boundaries. It 
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i~ therefore important to know the aims and methods of 

teaching the subject. 

S.E. Davis lists in bis book statements of atm of 

geography from writers who have given the best formulations 

of their thought after rich geographical experience. (8) 

(1) Geography ia the interpretation of the earth's 

surface and its climate and their relation to life. 

\2) Buman geography may be defined as the study of 

the relation of geographical environment to human activities. 

\3) Geography treats of the earth as the home of man. 

(4) Geography is a description of the surface of the 

Earth as the Home of Man. 

(5) Geography is the exact and organized knowledge 

of the distribution on the surface of the Earth, culminating 

in the exp1anation of the interactions of Man with bis terres

tlal environment. 

"Comparing these, it may be noted that in spite of 

variety, there is little of contradiction among Buch statements. 

In fact these typical definitions are strikingly alike ••• " (9) 

In broad tenns it is evident that geography concerna 

LAND and MAN. By means of geography the gap between the 

10. 

physical and human elements is bridged. No other subject bas 

Buch powers of co-ordination. It 18 a study of human activities 

as rela ted t 0 environrnen t. This rela tionship between man,"~nd bis 

physical environment should be studied to discover how he worka 

and lives in particular geosraphical areas, how his life and 

occupation are influenced by his environment and to wbat degree 



he is able to control and adapt that environment to his liking. 

It was characteristic of J~es Fairgrleve that he 

should constantly calI attention to the need for all teachera 

of geography to possess a basic philosophy of their subject. 

Indeed, he stated flatly that the construction of a proper 

syllabus i8 quite impossible unless the teacher has a philos

ophy. Yet it i8 possible to find people teaching the subject 

who possess none of the basic grasp of its aims and methods 

that a philosophy implies. This arises inevitably from their 

failure to see the true character of geography and its statua 

as a discipline. More basically it is the failure to under

stand the two major methods of organizing geographical knowledge, 

namely systanatic geography and regional geography. Although 

the two methods exist and their relationship must be constantly 

maintained, it 1s geography as essentially a regional study that 

has brought new meaning to the subject. In the literature of 

geographic education, there is abundant evidence of the recogni

tion of the regional approach a,s basic to school geography. 

Since this approach permeates the new outlook to geography an 

effort will be made in the following pages to review the growth 

of it w1th special reterenee to its development in school 

geography. This study will be followed by an investigation of 

other popular techniques of the art of teaching geography. 

Even as far back as the ancient Greeks, geography 

was recognized as a distinct and separate bOdy of knowledge. 

Il. 



Like other Greek sciences, it had hardly achieved the status 

of a discipline in the modern sense. In medieval times 

progress owed much to the Moslem.s, with their great achieve

ments in mathematics and astronomy. progress continued during 

the Renaissance and in this period for the first time geogra

phers made reference to the new views of the universe developed 

by Copernicus and Galileo. Such advances in the natural sciences 

did a great deal to assist the growth of geography right down 

to the end of the eighteenth century. Nevertheless, it remained 

a mass of statistical and political information; as Dickinson 

and Howarth have said, the sUbject was still an encyclopedic, 

unsystanatic description of countries. (10) 

At this stage, it has been described as "a compendium 

of aIl the odd facts about odd people in odd places, altogether 

an odd su bj ect". In a la ter chapter we shall see, in more 

detail, how, in the eighteenth century such pioneers as Ritter 

and Humboldt first tried to make a system out of description 

by co-ordinating different faGts - such as those of geology 

and Climate, for example. This led to the evolution of a sort 

of discipline, but one sUbject to the later evils of deter.minism. 

Later thinkers such as Davis in .America and Penck in Germany 

saw geography as the meeting place of geology, climatology and 

biology. Still others saw it as a meeting place of history, 

econamics and poli tics. These, and other influences were 

largely responsible for the fatal and artificial division of 

the subject into "physical" and "human" aspects. Such a ttempts 

at "regional" studies as were made usually involved artificial 

divisions, mostly political. Thus in France, the departments 
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had long been used as a basis of division. 

Dissatisfaction with the various approaches cited 

here was evident as early as the eighteenth century. Thus, we 

are told, Buache, near the close of tbat century, began to 

abandon political divisions as the only basis of geographical 

description. Instead, he adopted river basins as one possible 

criterion of delimitation. (11) Such early efforts as these 

were inspired, says Roxby, "with the hope of distinguishing 

treal' entities on the earth's surface which might enable us 

to see the true connection between different classes of 

geographic facts". (12) But regional geography as we under

stand it today was late in developing for several reasons. 

These included a lack of criteria to be used in delimiting 

areas. This is a problam which, of course, renains with us 

to this day. Still another difficulty was the discovery of a 

good method of description of human activities and their 

correlation with physical phenomena. Nevertheless, by the 

beginning of the present century, some of these problams were 

being overcome. The French geographers led the way. Vidal 

de la Blanche pointed out the need for detailed regional studies 

to elucidate the influence of the rich variety of factors -

phyiical, historical, political and economic - which affect 

the present pattern of an area. He sought "to bring into 

relief the geographic factor" - not as explaining history, "but 

as a complex influence always to be kept in mind in the study 

of history". (13) But he always made clear that he was not a 

deter.minist. 
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The essence of Vidal's approach was that from 

detailed regional studies could be built up a synthesis of 

general and comparative studies wherein the causes and con

sequences of his various factors could be clarified. Thus, 

says Dr. Harrison-Church, Vidal "proceeded to direct geography 

away from a subsidiary and stultifying place in historical 

studies, and to direct attention to physical factors". Vidal 

always insisted that regional study must be based on fieldwork. 

Thus, his outlook helped to revolutionize not only the philo

sophy of the subject, but its whole practical approach. By 

successfully merging the historical and geological schools, 

the French geographers "achieved a r egional synthe si s uns ur

passed elsewhere". (14) Demangeon, a famous associate of 

Vidal, observed that every region has its unique character 

"to which c ontri bu te the fea tures of the s oil, a tmosphere, 

plants and man. The aim of all research consists of the 

analysis of these features (while) the aim of description is 

to synthesize than". Gallois, in one of the pioneering efforts, 

a regional division of the Paris Basin, chose climate, altitude 

and structure as delimiting factors. Clima tic variations, he 

observed, occur over large areas, but structural variations occur 

in small areas, and give rise to distinct local contrasts of 

land form and vegetation. In his view, in defining small units, 

such as the sub-divisioroof the Paris Basin, structure should be 

the main criterion. (15) 

I·Vhil e the grea t French school was developing, German 

geography was aiso making rapid strides. Here, regional study 

was probably more specialized and less synthetic than in France. 
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Hettner was among the first to advocate a division of the 

wor1d into its component natural regions on the basis of 

physical criteria. Thu& he ignored po1itical divisions and, 

for each continent, proposed a scheme beginning with large 

uni ts and working down to smaller ones. Gennan thinking 

played sorne part in the development of the ideas of Herbertson, 

who is the first great name in English regional geography. In 

1904 he prepared a scheme of world regions based on climatic 

distributions. It is interesting to realize that Herbertson 

had in mind a system that would primarily meet the need for 

improved geography teaching. Thus he decries the teaching of 

subject matter by continents. (16) He fe1t that a new approach 

was wanted tbat would "cultivate in a higher degree the pupi1s t 

powers of comparison and jUdgment". 

The main criteria used by Herbertson in working out 

his famous "natural regions" were configuration, clima te and 

vegetation. He stressed that boundaries between his regions 

would seldom be well marked but would melt gradual1y into each 

other. He regarded his well-known climatic map as most important 

because "climate best swrrmarizes the various influences acting on 

the surf'ac e" • The vegeta ti on map he looked upon as Ua commentary 

upon and a smamary of the climatic ones". Configuration he 

regarded as the least important factor, involved mainly "when 

minor forms are taken into consideration". To Herbertson 

there was, in all the regions belonging to one group, "a 

general similari ty in the environment as a whole". Minor 

differences are not absent, but "are of less account than the 

broad general resemblances". (l?) He realized that his 
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classification might be inadequate, but felt that "some such 

systan of dividing the subject matter of geography for 

teaching purposes" must come about. This was the essence of 

Herbertson's contribution which must be regarded as of primary 

importance in the development of modern geography teaching. 

Naturally, he was not without his critics. Among the first to 

recognize the value of his new approach was the Mistress of 

Method at Oxford, who trained secondary school teachers. Tb 

her, the system gave geography the possibility of becoming a 

true school discipline. No longer would "political consideration 

of the narrowest kind" determine the method of geographic study.(18) 

On the other band, SOrne concern was expressed regarding whether 

the new system would enable pupils to gain a clear idea of the 

various countries of the world "and their general arrangement 

on the earth' s surface". However, just as history had reconciled 

topical study and chron010gy, so it was hoped would geography 

solve an analogous prob1an. 

In 1913, Herbertson suggested some revisions in his 

9y stem which bad by then been in use for nearly a decade. (19) 

This time, he added a few words concerning man's place. Natural 

regions exist whether man is part of them or note In some 

regions, he has so profound1y altered the surface that "lt ls 

necessary to consider him and his works in any classification". 

As an example, he cites the fenlands of eastern England. While 

admitting tbat it might be possible and necessary to dlvide the 

world into regions according to human activities, this did not 

do away wlth the need for a division into natural regions. In 
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tact, Herbertson regarded natural regions as "an essentia1 

preliminary to any attempt to distinguish different regions 

sOCially~*O)Nor woUld it be sufficient to describe physical 

conditions first and then the historical development of an 

area. Any descripti on would be incomplete "tha t does not 

consider both together at all stages ••• " Thus, in several 

ways, Herbertson anticipated the kind of synthesis that 

characterizes the best geography of today. 

Dickinson and Howarth point out that Vidal established 

the method of regiOnal description on a local basis, and Herbert

son the concept of major regions on a world basis. (21) Later, 

the Germans interrelated the two schemes. Meanwhi1e in England, 

Unstead in 1916 suggested a synthetic method of regional delimi

tation, considering both human and physical elements. The former 

must otten be considered equally with the latter. Geographie 

units should be detennined as areas having common predominant 

characteristics. Moreover, instead of analysing the wor1d 

into large regions, we must synthesize smaller areas, already 

delimited, into larger regions. Unstead expressed this con

cise1y some years later in 1933 when he stated that geographers 

must identity small regions and combine these "into areas ot 

higher and higher order until at last the major regions of the 

wor1d are bui1t up". (22) The choice of the sma11 unit-areas 

(ca1led "iltowil" by Unstead) may be arbïtrary but they must be 

ama11 enough for detai1ed scientitic investigation, "and must 

exhibit characteristics which mark them otf from the adjoining 

parts of the earth's surface and thus distinguish tham as 

geographic enti ties". Unstead held the primary task ot geography 
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to be that "of the investigation of the present constitution 

and functioning of regions, man being considered as one of 

the ei3sen tial factora". Like Herbertson, Uns tead was largely 

concerned with the value of the regional approach in teaching. 

Studies of unit areas ("stows") could be made by personal 

observation or with the help of large-scale maps. These studies 

could be combined with broader views of the larger regions, 

the unit-areas "being so chosen that the most important types 

of countries and peoples are represented". Here we can discern 

the concept of the "sample study" which is so vi tal a part of 

good geography teaching today. 

Prof. P.M. Roxby has contributed an interesting 

discussion to the question of natural regions. (23) He con

siders that it is the comprehensive study of the region and of 

the inter-regional relations "Which gives unit y and distinctive

ness to geographical investigation". He approves of Herbertlion f il 

general approaches but believes that the human element must 

always receive proper consideration. As a rUle, a natural region 

will tend to develop the type of rural economy most appropriate 

to its particular soil and climatic conditions. In short, na 

physical uni t tends to become an economic uni t'f • . However, there 

are occasions when, for example, proximity to an urban market 

may determine a type of production opposed to that indicated by 

the physical conditions. Thus, dairy farming developed in 

southern Essex, England due to the proximity to a great market, 

even though the heavy London clay requires the importation ot 

teeding stutfs for the cattle. 

The work of Herbertson, Uns tead, Ro:x:by and 0 thera 
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have combined to produce a marked improvement in geography 

teaching. Before proceeding to consider this aspect, it 

may be weIl to refer to a few more general questions concerned 

in the regional approach. We have noted that such early problans 

as the selection of the proper criteria for regional delimitation 

still remain unsolved. Àssociated with this is the question of 

how far the modification of the physical environment should be 

considered in the delimitation of regions. Some American 

geographers have evolved so-called "human-use" regions. These 

are valuable but run the risk of underanphasizing or even 

ignoring the physical basis. Some might agree wi th Prof. 

Cumberland that "the delimitation of geographic regions is 

mainly a matter of convenience". (24) In his view, a region 

is no more than a device "for facilita ting the description of 

an area". Prof. Gilbert would agree with this for to him a 

reglon is merely "a unit area of the earth's surface", and the 

unifying factor may be natural or human. He regards geography 

as "the art of recognizing and descri bing the personali tiea of 

regions". (25) Prof. Kimble, of McGi11 University fame, in 

another interesting contribution, is critical of aIl regional 

classifications so far attempted. (26) On the one hand, he 

8eems to object to the fact that many criteria employed cannot 

be accurately measured; contrariwise, he implles that much 

time ls wasted on theoretical discussions when there is a crying 

need for more geographical research on the systanatic side. 

Kimble also emphasizes that no one set of criteria for regional 

delimitation is valid and that no regional division can do 

justice to aIl phenomena: "We can only secure a di vision wi th 
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the greatest possible number of advantages and the least 

possible number of disadvantages. It is far more easy to 

devise seemingly logical systems of classification than it 

is to produce from these systems patterns that have reality 

on the ground. ft (27) 

More basic possibly are some of Bow.man's observations. 

He observes that so far as regional synthesis goes, "geography is 

the only subject that provides it systematically". (28) However, 

it remains true, says Bowman, that no one has yet devised a 

commonly accepted regional map of the world. In any case, we 

are reminded that any possible map wou Id not be permanent. 

So-called facts are not immutable, for even the physical world 

changes, albeit slowly. Bowman reminds aIl geography teachers 

that the chief defect of their subject is the incompleteness 

of its data. In gathering its data, geography must draw upon 

other sciences. This raises further problems of concern not 

only to the professional research geographer, but even to the 

humblest classroam practitioner. In drawing upon kindred 

sciences, geography must "Weave the derived facts into the 

network of its regional framework." (29) In doing this, saya 

J.W. Watson, geography must not become ~erely an encyclopedia 

of the sciences". The geographer is interested in other 

disciplines "to the extent to which they can help him record 

the geographical distribution of things and explain them in 

relation to the total envi ronment " • Related disciplines are 

usually so specialized that someone must study the factors 

common to them. There are dangers in this, says Watson, but 

they can be minimized if geographers never ignore the physical 
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basis. Allied to this are the techniques of fieldwork and the 

map. Thus Watson declares that "that is not geography wh1ch 

cannot be mapped". Th1s 18 the substance of Fairgrieve t s 

advice to teachers and illustrates again the community of 

interest and spirit which the teacher of geography has, and 

must have, with the profess1onal specialist. 

In the preceding discussion a brier attempt has been 

made to consider the growth of the regional concept. Ey way of 

summary, it will be weIl to recapitulate some of the contribu

tions that the regional approach has made, or should make to a 

sound philosophy of the subject. The regional concept has 

provided geography with a much-needed synthesis: in the class

room this 1s seen in the abolition of the old fallacious 

distinc tion between "physical geography" on the one hand and 

the miscellaneous collection of data that passed, on the other 

hand, for the other "branchU of the subject. Within this 

"branch" a major emphasis was given to polit1cal geography. 

The regional approach reJects political lines as suitable lines 

of division for the subjectmatter of geography. This is a 

further step forward. Not only has "capes and bay~" geography 

mostly gone by the board, but the equally unsound deterministic 

outlook which superseded it is also now nearly dead. Within 

the regional concept, when properly taught, the physical basis 

takes its rightful place. It i8 worth reminding ourselves 

that possibly the overriding reason for the soundness of the 

regional approach in school geography is that it has become 

the characteristic mode of the professional geographer. In 
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short, teaching by the regional method inculeatea in the child 

the geographie habit of thought whieh, in the words of the 

valuabl e UNESCO publication on the subj eet (3m), when once 

acquired "will survive longer than a collection of' names or 

facts crowded into the memory". Barker has pointed out else

where (31) that any sUbject, to bave its full educational 

value must be so taught as to represent faithfully in the 

classroom "the spirit and character of the corresponding 

movement in the wider intellectual world". '!his means that 

school geography "must be the geography of geographers" - and 

not the mere learning of data and results. This implies a 

training in the geographerts characteristic "methods and 

principles and point of view". 

In translating the theory into practice Fairgrieve 

believes that the school syllabus must cover the world and 

that the study must be regional. (32) But aIl regions should 

not (and indeed cannot) have equal anphasis. In teaching 

regionally, details and eoncrete instances, so sound educa

tionally, must never be negleeted. This ia the danger in 

studying "the rest of the world (after the home region) in 

decreasing detail". This must ~ mean increasing generali

zation for then, says Fairgrieve, "we are merely getting back 

to the old geography which started with definitions". Fair

grievets outlook implies discrimination in the selection of 

regions to be studied, even when we try "to cover the world". 

To conclude this discussion on the regional approach 

it may be worthwhile to refer to a tew important publications 
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that are concerned with general school geography. 

The Geographical Association's pamphlet on 

"Geography in the Primary School" is of interest here. (33) 

It is worth notipg that local and home geography are &tressed 

throughout. This is indispensable in providing "the basi& in 

experience from which aIl other geographical work proceeds". 

As far as life in other lands ia concerned, it can best be 

made real to children "by means of vivid, detailed pictorial 

presentation of typical anall unit areas". Even in the 

junior school, map-readlng and map maklng can begin. 

A similar publication deals with geography in the 

secondary school (34). Here the authors see the need for a 

dual approach: systenatic which will be explained presently 

and reglonal. The fonner will give a world vlew, and the 

latter will give "that realistic ~pression of contrasted 

lands whlch so greatly broadens the child's outlook". 

Regional description should be in three stages the authors 

say: analysis; an examlnation of the causes and interactions 

of the elaments analy&ed; synthesis. Something of each stage 

may be conveyed even to the lower forms in a grammar school. 

"Regional geography in school may be expected to present 

realistic pictures, to teach facts and to lay bare inter

relationships". The tirst of these may be the main object 

with less able children, "but the underlying analysie and a 

search for relationships will &till guide the presentation". 

The Scottish Education Department ha& issued a 

pamphlet on the subj ect of geography in the secondary schools 
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of that country. (35) Sample studies are advocated. In 

regional studies, the authors state, pupils must be made, as 

far as possible to understand that there are various criteria 

of regions; moreover, regions seldom bave clear-cut bound

aries; finally, each of the primary major world regions can 

be subdivided more than once. Teachers are urged to take care 

that study by ragions "ls not allowed te obscure the slgnifi

canee of complete polltlCal entities". 

"The greatest differences in character within 

geography are found between the two major methods of organi-
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zing the knowledge - systamatic geography and regional geography -

each of which includes its appropriate part of all the special 

fields •••• " This statanent was made by the noted American 

geographer, Richard Hartshorne and it is in the direction of 

his great work, "The Nature of Geography" that we now turn 

for an explanation ~f the mucb less heralded but important 

method, systsnatic geograpby. We have seen how regional 

geography organizes tbe knowledge of all interrelated forms 

of areal differentiation in individual units of area, wbicb 

it must organize into a system of division and sub-division 

of the total earth surface. 

"Systanatic geography is organized in ter.ms of 

particular phenomena of general geograpbic significance, eacb 

of whicb is studied in terms of tbe relations of its areal 

differentiation to tbat of the others. Its descriptive torm 

is tberetore similar te that of the systematic sciences. Like 

tban, it seeka to establlih generic concepts of the phenomena 



studied and universal principles of their relationships, but 

only in terms of significance to areal differentiation. No 

more than in the systematic sciences, however, can systematic 

geography hope to express all its knawledge in terms of 

universalsj much be expressed and studied as unique." (36) 

Much of the support that we have seen for the 

regional concept in geography has came from geographers and 

educationists of the British Isles. It must not be concluded 

that it ia a method exclusively British. Hartshorne repreaenta 

an American viewpoint and in doing so states the beliet that 

the ultimate purpose of geography ia most clearly expressed in 

reglonal geography but emphasizes the need for a dual approach, 

as follows: 

"In the same way tbat science as a whole requires 

both the systematic fields that atudy particular kinds of 

phenomena and the integrating fields that study the ways in 

whlch those phenomena are actually related as they are found 

in realitl', so geography requires both 1 ta systematic and i ts 

regional methods of study of phenomena and organlzatlon of 

knowl edge. Systanatic geography ls essentiaJ. to an under

standing of the areal ditferences te each ether. This alone, 

Aowever, cannot provide a comprehension of the indivldual earth 

units, but rather divests than of the fullness of their color 

and life. To comprehend the full cbaracter of each area in 

comparison with others, we must examine the totality of 

related features as that ia found in different units of area -
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1.e. regional geography. Though each of these methoda 

represents a different point of view, both are essential 

to the single purpose of geography and therefore are properly 

included in the unified field. Further, the two methods are 

intimately related and essential to each other. The ultimate 

purpose of geography, the stUdy of areal ditferentiation ot 

the world, is most clearly expreased in regional geography; 

only by constantly maintaining 1ts relation to regional 

geography can systamatic geography hold to the purpose ot 

geography and not disappear into other sciences. On the other 

band regional geography in itself is sterile; without the 

continuous tertilization of generic concepts and principles 

trQm systematic geography, it could not advance to higher 

degrees of accuracy and certainty in interpretation of ita 

findings." (3?) 

The knowledge of the other methods of teaching 

geography i9 not as basic to the understanding of the 

philosophy of the 9ubject as the ones we bave just discussed. 

They are very important, however, as teaching procedures 

which contribute to the reg10nal approach and the stress 

placed on interpretative geography in the schools. Since 

these methoda are used extensively in Canadian schools tor 

teaching 1n more than one 9ubject, but are ot particular 

value in the teaching of geography, they will be taken up 

at this time. 

The authors Crawford and MacDonald supply us with 

the central features of the project method.(38) They say 
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that geography teaching has often suffered from the fragmentary 

type of teaching. Countries have been studied according to 

logical outlines which included more than could possibly be 

mastered, with the result that no sense of success and comple

tion of the task was possible. "The project involves a unit 

of effort that is capable of being finished, however small 

that unit May be in comparison to the total sUbject, and that 

uni t is carried through to a defini te end. For example "New 

England" is not a project, but IImaking a New England village 

in the sand box" can actually be finished." (39) '!he project 

is ordinarily a rather large and comprehensive undertaking and 

involves something of large-scale, mass production, or pro

tracted work. We sometimes hear of "projects" which were 

completed within a single class period, but more often the 

time required is from three weeks to an entire semester. The 

project is ordinarily a cooperative undertaking, whereas 

laboratory activities and the usual kinds of geography study 

tend to be individualistic. Sorne of the best educational results 

of project work grow out of the give-and-take feature of group 

work. "The project is a psychological rather than a logical 

unit, and therefore refuses to be confined by the usual 

boundaries of the conventional school sUbjects." A project 

may be conceived and carried out in the geography class, but 

it is almost certain to spread out and include territory that 

i9 ordinarily aS9igned to arithmetic, art, history, science, 

manual training, etc. "If it is a really good project it will 

be exceedingly difficult to confine it within the boundaries of 
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a single subject, because a 2;ood project is a s9Iilple fror'l life, 

and lire is not nicely divicled Url into logic&l subjGcts." rrhe 

project ma,)' be thoucht of .:iS ,:.:.. sa'11.Qle fro{:1 life situations, 

which is reiiSOllé.l.bly typic e.l of a lare;e number of other cases 

which r!lie:ht have been chosen if ti!lle hsd perr,1itted. "':':he te~ 

"type study" has been used in connection wi th geoGraphy teach

ing to designa te somevvhat the sarne idea. The point is tha t i t 

is iT'lpossible to study everythine that !!light reasonably be 

classed as geography, and Even if it were possible it would 

be undesirable for psycboloeica1 reasons. Conse~uently we 

select a few samplings that are reasorpbly typical of the 

whole, and get a rich and thoroueh Experience vli th these few, 

lettine them stand for aIl the rest. The project n:.ethod is, 

therefore, 8. valuable corr~cti ve for the encyclopedic tendency 

which has SI)oiled so much of geography teaching in the past 

and which has made so many pupils cordially dislike the 

subject." (40) 

The classification of the details of geoGraphy in 

an orderly way has r,lanifest advantages. In so far as the 

objective organization of content lsconcerned, this classi

fication can be readily effected through the use of a topical 

outline. Ân analysis of geo~raphic content has led to the 

adoption of a topical outline that includes topics dealing 

wi th physical fac tors, such as locati on, relief, clima te, 

soils, and drainage basins, and with human activities, such as 

fishing, hunting, fanuing, mininc, manufacturing and the trans

portation of commodities. The geographic content of a region 
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can thus be presented wi th few overlappinéS details. As the 

pupil stud.i es the detail.ed treatment of each topic, he 

gradually builds up a knowledge of the region as a unit. 

This method, known as the topical method was in high esteem 

says Eranom when i t was assur:led tha t the chief function of 

the textbook writer was te present his material especially 

wi th reference to i ts ebj ecti ve organiza tion. "This method 

failed to talce into consideration (1) the interests of the 

pupils, (2) purpose, or objective, which makes the details 

necessary, and (3) use; or the possibility of doing some

thing wi th the mater ial after i t has been mastered. The 

teac.r..er who used the topical method was long on content but 

short on method," says Branom. (41) The topical method has 

fermed the basis for a series of problematic inquiries and 

thusly introduces another modern Nethod which i8 the pro

blem. method and highly thought of by t:.C. Branom. 

The problem !'1ethod of presenting geography sets up 

a definite goal for the pupils to work toward. The pupils 

are confronted with a definite challenge. Facts are secured 

and evaluated with reference to their bearings on the problern. 

The pupil no longer looks merely for interestine; facts abou t 

a topie. H8 must constantly exercise judgement. The sarne 

facts that are Nastered in a topical outline may enter into 

the study, but the facts are ~eaningfully related. The follow

ine problems illustrate how probl EmS can be the chief moti ve 

in the study of regions. 

(1) 1.'lhy is the grazing industry the leading industry 

of the Great Plains? 
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(2) "lhy is the center of the iron and steel industry 

of the United States tendiné:; to shift northiNard toward the 

Great Lakes? 

(3) Why has commerce on the Nississippi ~iver 

decl ined? 

"A problem rresen ts a challenee to the pupil to 

secure and inter:!}ret :::taterial that will resul t in i ts solu

tion." (42) It may involve the explanation of physical 

phenomena or nay deal VJi th the uses to which produc ts are 

pu t or the transportation of c orrrrno cU tie s to 128 rket. ''[ha t

ever the basis of the problem its object remains the s~e 

and that is the stimulation of the thoucht processes. 

The systel"1atic 8.nd regional ::ipproD.ch to c;eoc;raphy 

and the ir~portant incidental teaching methocls have been 

dealt V'Ji th in sorne detail. Tt is not to be understood that 

these methods }"1_ake IIp aIl of ",vllat is useful to the teacher 

of the su tj ect. 'rhe Îl,-porta!lCe and skillflll use of maps, 

globes, dia8r,Jr:1E! and ~ra:DllsJ pictures, musew.1J.s, films and 

field trips as teacJünG é..ids will be considered in El. la ter 

chapter. 

Geocr5.]!hy, 'when ,9roperly tauCh t, should stron,gly 

cultivRte o-bservation, map tech nique and representéition, 

imaGination and inductive reasonin:;;. It should broaden the 

S~'T'll1&thies eno c:ive the etudent Cl lar3cr i~ea of his relations 

to other ,geoples of the l'Vorld. 

Gtrabo wrote, "In addition to its VGst importance 

to social life s.nd the art of C overn;";le nt, c;eoGrap11y unfolds 

to LlS the celestial phenorr'Lena, â.cquaints us wi th the 
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occupants of the land and ocean and the vegetation, truits 

and peculiarities of the various quarters ot the earth, a 

knowledge of which marks him. who cul tivates i t as a man 

earnest in the great problems of life and happiness". (43) 

In summing up, it ii not necessary to emphasize 

the broad scope that geography has nor the difficulties that 

have arisen in attanpting to organize its knowledge, for this 

information has been supplied in the preceding pages. It is 

hoped, rather, that this dissertation has, in part at least, 

defined the subj ect and shovm that i t has much to contribute 

as a subjectj in spite ot its inherent difficulties. 

"The intellectual attraction ot the study arises 

in large part trom the shortcanings of the unco-ordinated 

intellectual world bequeathed us by the specialists •• 

The torm of the earth is strictly the concern of 

geodesy, its physical features are, in part at least, the 

concern of the geologist, and its climates the result of 

meteorological processes, the study of which is a branch of 

applied physics. No less does the explanation of its 

politieal divisions appear to tall to the historian, sinee 

they are the outcome of long-term human processes - migra

tions, wars, revolutions and the complez sequence of political 

and social change ••••• Herein lies the peculiar virtues or 

as some hold, the inherent vice of geography regarded as a 

"subject". It fuses the results, if not the methods, of a host 

of other "subjects" and in its full latter-day development 

31. 



seens to require a knowledge of a larger range of ancillary 

studies than almost any other science or art." (44) 
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Cr.:!.P~R II 

.: ~ DISCIPLIN"E: 



II 

No study of tÀe developœeat of geography i. the 

schools wou! d be cempl ete wi tllou t taki».g account of the 

wider growth of the subject as a professional discipline. 

It would be quite beyond the scope of this work to consider 

in detail all of the contributions made to the subject since 

the time of the ancient Greeks, but it will be in order to 

deal with those men who have contributed most to the subject. 

As we shall see, all of these men were not geographers for 

some were explorers or travellers while others were peda

gogues or psychologists. Some contributions were made to 

the knowledge of geography while others improved the methods 

of teaching the subject. Nor is it to be thought that all of 

the outstanding ideas and discoveries in this field stemmed 

from any one country. Its growth has been slow and spasmodic 

but ene that has seen devotion bestowed upon it by some of 

the keenest minds that ever lived. 

Even as far back as the ancient Greeks, geography 

was recognized as a distinct and separate body of knowledge. 

Like other Greek sciences, it had bardly achieved the status 

of a discipline in the modern sense. But we are told that 

Strabo (63B.C.-A.D.36), nad summarized the geographic know

ledge of his time into seventeen volumes. (1) His is 

probably the first great name in geography. He criticized 



the methods of the 'ancient geographers' and emphasized the 

importance of observation and general orientation of the 

student of geography. He recœwnended the use of fables and 

myths to animate geography, and considered tham to be a 

great stimulus to learning, especially if they included the 

marvellous. His emphasis on observation and scientific 

treatment was forgotten, but his myths and tales, instead of 

being used to stimulate children, were taken for facts by 

adults through the superstitious, submissive, introspective 

dark ages until the great geographical discoveries !Ully 

awakened western Europe. (2) 

In this Greek period there was also developed two 

general modes of procedure, the historic and the scientific 

in the investigation and the teaching of geographical facts. 

On the one band there were those who being exact and methodical 

in thought, supplied, through astronomy and geometry, ideas ot 

the form and size of the earth, who measured the land masses, 

established longitude and latitude, causes and influences, 

according as far as possible to the methods of exact science. 

On the other band, others were more humanistic, who, though 

interested in geography, otten used it mainly as an aid in 

the study of history and anthropology. Strabo in general 

anphasized this side of geography. He tried to correlate 

the conditions of the land with the conditions of the people, 

and to show how the former had aided or hindered progresse (3) 
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In :~0J.lC1 V·i1 tinefi,)rogress owed. FIUC!l to tlle 

i.Tos1ens, with tlleir Great achievfY!lAnt:3 tn·aatt13rl·ci-t;ics and 

::lstl'QnJ'ay. T.ae sixteenth century marked the rise of the 

!'lod er:l sci en bif.tc inquiry and. the beeinrl i ."5 s of the Tilon.ern 

8cielle ':' . The è.iscovertes of Coperniclls and :i-a1ileo and the 

vOyJ.(;es of Co1uI':!.bus D.ni'\. :t=age1Lm did. much to a'waken in-luiry 

and stimu1ate obsel'v8.tio~'l of l·rature. 3&con Iltld fon:rlu1ated 

the scientific metho~ by 1620 and pointed out the defects 

of 1 earnint; Df his tine. 

In the 1630's, John Comenius, a Czech pansophist 

and writer on pClb.goGY, T:.Ja.S in derrlanè. by ;-nany nations in 

wester2 and central Europe, as weIl as in i~eric~, to advise 

on eèucational reforlll and internation:il research. (11) Comenius 

ref1ected upon ant applied the principles of Bacon to the 

selectio2.1 and arrtingem.e:lt of 1uateria1s and the ,'t1ethoc1s of 

teachi:lC. Ee dem.é..lld ed tha t instru.c tion besin ~:! i th sense per-

c eption, the observ"a tiOll of trlinbs, anc1 the s tuày of .tl9. tlll'8. Ile 

18 the fa ther of "Ho::J.e Geo.:;raphy" and "'Jas the first to Elake 

the knowl e(1~e of the hmlC"; , Gained by per "JOn :.tl o'.] serva tion, 

the basis of the stU.(l~T of the country E!.Yld of the ~'~orld. 

~~UCll tl1dt i;\'aS delTIelndeo. by Comenius for priril.a ry instructio:'1 

L'1 f;eogC2l.yl1y i8 still [\eiJ:1_.3 denéinde<l to-dEly. He '.ïdS the 

first to recoGnize the importance of seography as a . school 

study, and i t is partly dUE: to his inf1uenc Cl tha t GerPl5.ny 
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bas given this subject a prominent place in her schools 

and universities. 

John Locke (1633-1704) a1so regarded geography 

as the science of observation and urged the use of globes 

and maps, combining progressive1y geography with arithmetic 

and geametry. {5} Locke, although emphasizing observation, 

meant the observation ot maps and globes and not of nature. 

His method is the opposite of that recanmended by Comenius. 

He begins with the study of the earth as a whole, of globes 

and maps and final1y of the home country. This is called 

the analyticai method. Comenius used the syntheticai method, 

beginning with the familiar and graduaIly, through widening 

spheres of experience, Ieading the child to distant and 

unknown. The analyticai method foilows the Iines of the 

Iogical development of the subject, placing the mathematical 

and physicai before the descriptive. It is the metAod 

foilowed by the ancient geographers. Its arrangement of 

topics takes littie account of the pedagogical order and 

psychological difficulties of teaching. On the other hand, 

the synthetic method attempts to arrange the materials 

according to the interests and mental capacity of the child 

leading the pupii forward on the basis of his own exper1ence. 

Basedow foilowed out and put into practice the 
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ideas of Rousseau who emphasized beginning by observation 

of the home surroundings. In hi s "Elementary Book" he said, 

nIt is practical to begin with a sketch of a room, a house, 

a town, and a well known neighborhood, and then to go to a 

map of a country and so on to a continent." (6) He wished 

all the senses to be exercised and greatly favored illustra

tions by maps, pictures, models and products. He had a 

school museum for these things. He constructed two hemis

pheres in a field so large that pupils could walk en tham 

and was also a pioneer in illustrating geographical text

baoks. His books, which contained one hundred copper 

plates, were the first illustr~ted text-books for use of 

classes in geography and bave been called the "Orbis Pictus" 

of the 18th Century. Basedow also emphasized the relation 

of human activities to geographical surroundlngs. He put 

an anthropologlcal impulse into geography which la ter 

through Ritter, Guyot, and others became important in all 

geographlcal instruction and research. 

'IWo names stand eut when reterence ls made to the 

reform of the methods of instruction and school discipline 

in the 18th Century. They are Heinrich Pestal~zzi and 

Friedrich Froebel. (7) Pestalozzi, a Gerœan-speaklng SWlss, 

was lnspired in his youth by the "Contrat Social" of R&usseau 

and bis life and work has become a kind of educational legend 

to every teacher and need not be repeated here. He founded 
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his teaching of geography on the ideas expressed by Rousseau. 

Like Basedow he tried to teach together geography and the 

study of nature. His principle, that aIl knowledge is based 

on observation, led him to emphasize home geography. He was 

the first progressive to teach children home geography by 

excursions. In practice, Pestalozzits method was to speak 

the names of cities, rivers, countries, etc., in series to 

his pupils, who repeated than in chorus. Ha wished the child, 

in this way, to learn these facts at an early age before 

seeking in each name aIl its relations. He considered this 

work only a kind of preparation and began the real study of 

geography by taking the pupils to different places in the 

Valley at Yverdun, and fina1ly having then reproduce the 

valley in clay. 

Pestalozzi, however imperfect his methods in 

practice,was in geographY,as in other subjects, the great 

inspirer. Besides many others it is of special note that 

he was directly a guide and influence on Freebel and of 

Ritter, of whom more will be said shortly. Both visited 

Pestalozzi. Froebel returned to apply his principles to 

his own classes at Frankfurt, bringlng geography inta the 

life interests of bis pupils, making it a real educational 

force, inte1lectually and morally, and receiving from nis 

experience a fund of ideas which formed the basis and the 

inspiration of aIl his later teachings on methods. Ritter 

learned Pestalozzi's method and promised to apply it to 

geography. The resul t was his "Gromparative Geography", 
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which may be said to have founded a new science, changing 

geography from a chaos of facts to an organized whole, 

giving it life and purpose. 

Home geography was worked out to its present 

completeness by Finger, Matzat, and Diesterwag. Taey 

considered tke study of geographical phenomena in the 

home district as psychologically necessary for map 

reading and the correct formation of ideas of distant 

places. 

The century fram 1760 to 1860 witnessed a great 

expansion of European knowledge of the world comparable 

only to the great age of discovery which opened modern 

history. In this period the exploration of the great 

oceans was completed, and the main interior features of 

the continents were revealed. British explorers played a 

conspicuous part in this work which may be regarded 

approximately as opening with Cook's first voyage and 

closing with Livingstone's death in Central ~rica. 

"These voyages and journeys revealed to Europe a fascina

ting variety of lands and of peoples in all stages of 

development, and the mass of newly acquired facts trans

formed radically the long-established science or art of 

geography." (8) 

The voyages of Captain Cook fonn a convenient 

starting point for a study of modern geography. It was 
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the younger Forster, naturalist on the second voyage, 

who inspired Humboldt with his passion for the beauties 

of natural scsnery and many of the navigators who carried 

on the work of exploration acquired their skill in the 

bard school of Cook. (9) Joseph Banks, a friend of Cook, 

did much to awaken interest in geography and paved the 

way for the Royal Geographical Society of England. "Banks 

made a great and enduring contribution to that 'broad 

toundation of precisely recorded facts upon which geography 

was to rise.' The synthesis of such facts into a reasoned 

system was the work of his contemporary, Alexander Ton 

Humboldt." (10) 

Wrote Humboldt in the Introduction to Cosmos -

"Nature considered rationally, that is to say submitted 
to the process of thought, is a unit Y in diversity of 
phenomena, a harmony blending together aIl created things, 
however dissimilar in form and attributes one great whole 
animated by the breath of life. The most important result 
of li rational inquiry into nature is therefore, to establish 
the uni ty and harm.ony of this stupendous mass of force, am 
matter, to determine with impartial justice what is due to 
the discoveries of the past and to those of the present, and 
to analyze the individual parts of the natural phenamena 
without succumbing beneath the weigbt of the whole." (11) 

Humboldt, the founder of modern geography, was born in 1769, 

the year in which Cook sailsd in the Endeavour, and died in 

1859, the year of the publication of Darwin's Origin of 

Species. (12) From observations in part gathered on his 

own journeys,in part gleaned from the records of others, he 

strove to build up a rational description of the uni verse. 
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It was Humboldt who tirst tried to apply the regional 

method of description. His original interest had been 

the study and classification of vegetation and he turned 

to geography as a result of his efforts to co-ordinate 

his many observations of natural phenomena. Like Ritter, 

he was an e.mpiricist. (13) He was a pioneer in insisting 

that geography must not be a mere catalogue of other sciences. 

His extensive explorations, especially in South America, 

impressed him with the role of plant life in landscape and 

its relation to climate. He thus examined the great 

climatic zones of the earth and laid the basis for the 

study of plant geography and climatology. To Humboldt, 

we give the tirst conception of isotherms of maps and the 

study of topography. In a word, we can agree that. for 

the collection of miscellaneous observations, Humboldt 

"substituted an orderly system of cause and effect". (14) 

Humboldt, by applying scientific methods and 

principles, had brought order into the accumulations ef 

detailed observations on the earth and its batural phenomena 

which had been . amassed at the opening years of the 19th 

century. His contribution was essentially that of the 

natural scientist: but geography as we know it todayalso 

takes cognizance of man and his works. 

With the refonn in the study of the natural world 

personified in Humboldt, the problem of its relationship to 
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human history received more intensive study, and it became 

the life work of Karl Ritter to attenpt to discover the 

link between history and geography, and in so doing to 

mould decisively the development of the latter subject. 

Ritter, inspired by Pestalozzi and profiting by the work 

of Humboldt, wrote his "Comparative Geography". In the 

preface to his volume on Europe he wrote, in 1804, "From 

this desolate heap of particles an organic, life-like whole 

must be developed which corresponds to reality; from the 

tedious because thoughtless, description of the earth must 

arise a knowledge of the earth; i.e., a science which 

investigates causal connections and enlivens intellect and 

imagination. Geography must virtually become a science." (15) 

Ritter was opposed to purely descriptive geography; ae be1ieved 

that the subject must be eœpirical and that a carefu1 accum

ulation of observations was the tirst essential. He tried 

to Itœit the scope of geography to the surface of the earth 

and to the natural phenomena working direct1y upon it. In 

this setting, the place and role of man must never be 

neglected. Despite this modern view, Bitter's work was 

unfortunately later twisted to the uses of the extreme 

physical determinists. (16) Ritter was the tirst to 

subdivide the continents into units or regions, although 

his work was unsystanatic and he failed to correlate human 

phenomena with natural conditions. Whatever may be thought 

of Ritterls te1eological views, however, the importance ot 

bis contribution to geographical thought cannot be challenged. 
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Many of his observations and generalizations are still 

valid, apart from the context into which he fitted them. 

He showed how, by the patient correlation of position, 

physical features, climate and natural resources, an under

standing of the individuality of a geographical area could 

be built up; he brougbt geographers to study the world both 

as a whole and as a group of interrelated uni ts, and to 

reflect upon the significance of all this geographical 

diversity in the history of mankind. Though his Erdkunde 

may be little read, for he made no attempt to woo the 

general reader and a work of this kind inevi tably dates, 

few works bave exerted greater influence upon the develop

ment of geography. 

The real growth of geography in England is often 

associated with the name of Sir Joseph Banks, previously 

mentioned, between 1770 and 1830. He extended great 

assistance to such explorers as Captain Cook, Mungo Park 

and others. Not long after his death, the Royal Geographical 

Society was fonned in 1830. Significantly, it included 

Humboldt and Ritter as honorary members. (17) In 1833, the 

first chair of geography was established a t Uni versi ty 

College, London. This, however, was soon abandoned. Meanwhile, 

the society supported explorations to Antarctica and those 

of Livingstone in Africa. But as a school and university 

subject, and as anything approaching a university discipline, 
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English geography langui shed badly for most of the 

nineteenth century. 

Towards the close of the nineteenth century, 

matters began to take a better turne Already, in 1887, 

there had appeared Archibald Geikie's famous work on the 

teaching of geography. (18) The modern teacher could 

do worse than to read this book by the great Scottish 

geologist. Indeed, one can only reflect with humility 

at how many of Geikie's excellent ideas still remain to 

be put into full effect. At the outset, he states bis 

aim as being "to· advocate the claims of geography as an 

educational discipline of a bigb. order ••• n Ta Geikie, 

geography deals wi th the fundamental elements of topography, 

showing how these "have affected the distribution and 

development of the human population"_ It is a discipline 

because, if properly taught, it is not "a mere exercise 

of the memory" but requires use of the powers of observa

tion, stimula tes reasoning, develops a just conception of 

the homeland, and "broad and intelligent views of the 

wor1d at large". (19) Geikie stresses that the teacher 

of geography must be trained and that this ls not a subject 

that can be taught by anybody. 

Siml1ar advanced views are expressed as regards 

teaching method. Thus, with young children, the subjects 

of the earliest lessons "should be taken from the familiar 

things of everyday experience". The study of geography 

must begin at home he said, "and from a basis of actual 
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personal experience should advance to the consideration 

of other countries and the earth as a whole". Method 

must begin with the map for understanding and using it, 

"lies at the base of all sound geographic progress". (20) 

Geikie also advocated field trips as an essential teaching 

method. His detailed account of the proper conduct of 

~xcursions could well serve as a useful manual for teachers 

today. (21) He discusses the use of the whole present 

r~nge of aids and methods: a~ps, globes, diagrams, mOdels, 

pictures and phQtographs. 

Geikie's work Aas been considered in some detail 

because it was advanced for its time and indicates that 

there was already some awareness in Great Britain of what 

good geography should be. That in practice the schools 

lagged far behind 1s seen in Scott Reltie's famous report 

wbich also appeared in 1887. (22) Made at the instigation 

of the Royal Geographie Society, it was an exhaustive study 

wbich took its author into over 80 English schools and into 

many on the continent. He was also involved in an extensive 

correspondence, which included contacts in Canada and the 

United States. We have space here' to note only a few of his 

findings. In the primary schools he believed geography had 

improved a good deal since the passing of the Educa tion Act 

in 1870. At higher levels, he found that the subject had 

been assigned only a nominal place. Although generally 

compulsory to the fourth form level, with about one and a 

balf hours per week assigned to it, the teachers were 
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generally divided between political geography and a 

sterile, unreal "physical" geography. 

Wi th the lack of trained teachers and of equip

ment, there was no general plan for its teaching. Keltie 

recognized that geography would never progress in English 

schools until it achieved university status. He believed 

that it could never become a real discipline until taught 

as a single subject. It must not be combined with history -

for inevitably geography is the loser. In this observation, 

we can recognize a view that is echoed today in the contro

versies concerning "social studies" and the "integration" 

of subjects. 

Kel tie states fla tly tha t "appliances are bad, 

and as for method, there is none". Precise and careful 

map-drawing (such as he had found in Germany) were unknown 

in England. Textbooks were deplorable, and frequently 

written by non-geographers. He found that on the continent 

geography had a distinct and recognized place in all school 

curricula, possessing equal status with other subjects, and 

allotted a fair share of tille. Above all, it was not divided, 

but recognized "as one inseparable whole". In Germany, most 

te~chers were trained, and geography was established in twelve 

universities. It occupied a comparable position in France. 

In both ~anada and the Uni ted States, Kel tie found tbat the 

subject was no better off than in his own. 

Keltie's r~ort concluded by reco~ending that 

the Royal Geographical Society approach the universities 
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with a view to establishing geography in them. This resulted 

in Mackinderfs appointment to the readership at Oxford in 

1887. This, then, was an historie year for the growth of 

the subject in England. 

Sir Halford Mackinder would probably be accepted 

by most English geographers as the most influentia1, if not 

the greatest of their number who has thus far appeared. 

Like most of the pioneers, his training was in other fields: 

he had nead Natural Science and Modern History at Oxford.(23) 

Born in 1861, Mackinder had a brilliant career as a student 

and, as already stated, was appointed to a new readership 

at Oxford in 1887, at the age of twenty-six. The rest of 

his lite was devoted primarily to the advancament of 

geography, and particularly to its recognition as a worthy 

discipline in the schools and universities. He was strongly 

influenced by German ideas and may even be said to have 

antedated Herbertson in advocating a regional approach in 

England. As early as 1887, he called geography a subject 

whose main function"is to trace the interaction of man in 

society and sa much of his environment as varies locally". (24) 

Environment was defined in tenns of natural regions. His 

readership at Oxford led ta the founding there of the first 

school of Geography in 1899. The first diplomas were 

granted in 1901. He was 1ater instrumental, in association 
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with King's College, in setting up the Joint Scheol of 

Geography, which re.mains today perhaps the premier 

department in Great Britain, if not in the world. Mac

kinder was among the founders of the Geographical 

Association in 1893. His further interest in work in the 

schools is indicated by his authorship of such textbooks 

as "Our Own Islands" (1906) and "Lands Beyond the-Channel" 

(1908). He was an explorer of note, having made 'the first 

ascent of Mt. Kenya in East Africa; he was also a member 

of parlia~ent and a public servant who received a knight

hood for his work. 

Mackinder always stoutly upheld the essential 

unit y of geography. (25) Tt must be, he said, an 

amalgam of the physical and human aspects, with the fo~er 

as a base. He strongly opposed breaking up the sUbject 

and attaching its parts to cognate subjects. He was also 

opposed to excessive specialization within the subject. 

As regards method, Mackinder was certain that "the technique 

of geography, the central fact, is the map". He believed 

that the subject would never establish itself until it became 

applied to the solution of social, economic and political 

proble:ns. He himselt made notable contributions, especially 

in regard to what came later to be known as geopolitlcs, 

although this tenu never found currency in Britain. 

Mackinder's views of the place of geography in 

the schools were weIl expressed in a paper which appeared in 
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1903. (25) Here he reiterated his view that geography 

must be treated as a discipline "and not simply as a 

mass of information"j it must not be subject to artificial 

divisions or fragmentation nor treated as a series of 

cbapters from other sciences. Its basic aim must be "to 

read landscape intelligently". School geography must 

begin with the child's home, that is, his immediate neigh

bourhoodj then it must extend to the home areaj the next 

step should be a study of the home country, followed by the 

home region. (here Mackinder was thinking in terms of 

Herbertson's major world regions) Finally, study must 

extend to the world whose wholeness on e ssential uni ty 

must be stressed. It will be seen from this tha t Mackinder 

was a pioneer in preventing English geography fram becoming 

as narrowly nationalistic as Continental geography. (27) 

He believed that ~ngland, with her world interests and 

responsibilities, must have a wider outlook; Mackinder was 

always a great proponent of Empire and Commonwealth geography 

in schools. In explaining the stages described above, he 

pointed. out: "You will see that we go steadily expanding 

outwards, but always upon the regiona1 basis". (28) 

Mackinder had helped to lay the fouDdation that 

Herbertson and others were to build on in ensuing years. 

Herbertson, as we have seen in a previous chapter, contri

buted much to the scholarship of the subject, with his 

regional concept. He had presented this famous paper on 
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regional geography in 1905. (29) The influence of this 

and the whole regional concept on school geography has 

been profound. As one teacher said at the time, Herbertson's 

new approach provided a new basis for geography teaching in 

schools and raised the possibility of na systematic study 

of a well-ordered bOdy of knowledge". (30) No longer 

would "po11t1cal considerations of the narrowest kind" 

determine the course of geography. 

The r esul t of the progress we have been noting 

enabled Scott Keltie in 1914 to take a much better view 

of br1t1sh geography than had been possible in 188? By 

1914, the subject was established inmost universities. 

In 1905, the Board of ~ducation had issued 1ts "Regulations 
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for the Teaching of Geography in Secondary Schools". This 

required a four year course in aIl such state-aided schools.(31) 

Keltie also observed in 1914 that geography had become a 

reasoning subject, no longer lia mere exercise of To.EmOryll. 

It was more practical and scientific, had a regional basis 

and was yet wi thal more "humane" than i t had been. As 

regards method, he found more and better teachers than in 

1887, more and better use of maps and other equipment, and 

the provision of special rooms. 

The next great name in English geographical 

education is that of James Fairgrieve. We have already 



discussed how he advocated the regional approach in the 

teaching of geography. As head of the department in the 

University of London Institute of Education, Fairgrieve 

was for many years the most influential figure in school 

geography. His "Geography in School" achieved for hirn a 

world reputation and remains among the most authoritative 

books on the scope and methods of the subject. Especial1y 

important was his plea that geography should develop a 

grammar: a systanatic and well-thought-out basis for pre

senting its subject matter. Always, its basic aim must be 

"to enable future citizens to imagine accurately the condi

tions of the grea t world stage and so help them to think 

sanelyabout political and social proble:ns in the world 

around". (32) 

Until the seventies of the last century, the 

progress of geography in France was on very similar lines 

to that in England. In the popular mind, it was associated 

with exploration and travel, with a strong archaelogical 

flavour: it was French savants under Napoleon's aegis who 

had first revealed the great variety and interest ot Egypt's 

antiquities, and French scholars were also at work throughout 
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the Near East. (33) At sea, Dumont d'Urville emulated 

Captain Cook by his circumnavigation. It was under the 

impulse of exploits such as these that the first modern 

geographical society, the Societe de Geographie de Paris, 

which numbered Alexander von Humboldt among its founders, 

was formed in 1821. Humboldt's influence continued to be 

strong in France, and it was also there that Ritter's 

influence was of greatest importance outside Germany. 

Throughout the second half of the nineteenth 

century, advances in scientific and human studies were 

continually providing a stimulus to geographical progresse 

Contributing much to this progress was Paul Vidal de la 

Blache, "who impressed his concepts indelibly on French 

geography, and whom every subsequent French geographer has 

acknowledged as master". (34) He was very interested in 

the relation of nature and man and when considering this, he 

anphasized very strongly the importance of geology as a 

basis of regional differentiation and took the greatest pains, 

as he insisted also that his pupils should do, to understand 

the geological background and to trace out its features in 

the field. He found the connecting link between nature and 

man in the plants characteristic of each region and themselves 

dependent upon soil and climate. In this way he is to be 

associated, when one thinks of regional geography, with 

Ritter and Herbertson. Vidal de la Blache did not live to 

complete a systematic work on human geography, but his views 
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are expressed in many papers contributed to the Annales 

de Geographie, the periodical which he founded and which 

has gained a world-wide reputation for its exposition of 

French geographical thought. He drew largely upon analogies 

from the science of botanical geography or ecology, that is 

the study of the mutual relations of aIl the organisms living 

in one and the same locality, and their adaptation to the 

surrounding environment. He stated, "Man in these circum

stances, plays a role at once active and passive, engaging 

in the contest to advance his own ends by neutralizing 

obstacles or appropriating what can serve him. But the re

lationship is not static: the terrestial environment is- in 

process of change, in part natural, in part induced by the 

actions of man himself. Human associations, l1kewise, are 

constantly changing through tbis very process of adaption or 

under the stimulus of external influences. Man is not a 

plant enslaved by the environment in which it has taken root. 

He is obedient to that instinct of progress whichis the very 

life of societies". (35) 

Among the best known of La Blachets pupils was 

Albert Demangeon. His first work was a model regional 

geography of Picardy, which has inspired many others. He 

then stud1ed the use of archives in establishing the past 

human geography of a region. In the early period of the 
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geographical renaissance in France, the historical element 

still predominated in the education of a geographer, and 

ardent students were obliged to seek instruction in the 

natural sciences after graduating. One result of this was 

that followers of Vidal de la Blache tended to carry their 

enquiries too far into the past and to become absorbed in 

obscure historical problems. The balance in the educational 

system has long been corrected; more attention is now paid 

to the physical basis, and historical enquiry is limited to 

what directly affects present conditions. "This adjustment 

has been due not lea.st to Emmanuel de Martonne, who was one 

of the first of Vidal de la Blache's pupils to break away 

fram the old historical bias and to study land-forms 

scientifically; he is the author of a magistral work on 

physical geography." (36) 

Vidal de la Blache, Gallois, and de Martonne 

have been the main inspirers in the production of a large 

number of regional monographs, particularly of French regions. 

These have a characteristic imprint very expressive 

of the French School in its evolution from subservience to 

history. "The French have successfully merged the historical 
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and geological schools and have achieved a regional synthesis 

unsurpassed el sewhere and for which they are j ustly renowned. " (37) 

The French have also excelled in the study and 

development of Ruman Geography. In this, as in Regional 

Geography, they have brought to their geographical work a 



fine literary style, and a firm historical background 

which is particularly important in this aspect of geography. 

They have developed Human Geography as an entity, without 

undue subdivision into a multitude of doubtful sub

specialisms. 

European geographers, notably the Germans, have 

been much more generally interested in the study of the 

na ture of geography than those in North America. Many of 

the questions raised here only in recent years have been 

very effectively discussed by certain German geographers 

since the beginning of the century. It would of course be 

absurd to suggest that American geo8raphers were entirely 

unfamiliar with the concepts of geography developed in 

Europe. In America the course of events developed on much 

the sarne lines as in Britain. Throughout the nineteenth 

century, American navigators and explorers were making 

~portant contributions to our knowledge of the world, notably 

in the Pacific, South America, and the Polar regions, while 

syste:natic geography exci ted little interest in the ear1y 

years. The American Geographicdl Society, however, founded 

in New York in 1852 with stated aims very simi1ar to those 
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of the Royal Geographical Society, soon beCaJ.ù8 an L!lportant 

center for the collection and dissemination of geographical 

information, and later for geographical research. (38) 

For a time, the teaching of Karl Ritter had 

exerted some influence through Arnold Guyot, a French 

SWiss and Professor of Geoloey and Geography at ?rinceton 

in l86? (39) ~yot was the first professor of geography 

in an American university. Like many of Ritter's followers 

he depended on the teleological factor to explain geographic 

details. Regardless of tills view "it was not, however, 

until the days of Guyot that school geography in the 

modern sense began to function in schools of the United 

states. He believed in encouraging children to think.His 

books, like those of Mauny, stressed physical geography, 

and these two au~hors gave point of view and courage to a 

host of competitor". (40) Guyot had stressed the intimate 

relationship between surface features and underlying rock 

structure, and the discovery and examination 'of the striking 

physical features of the West initiated a great advance in 

physical geography, particularly in the study of structure, 

surface forms and the processes of erosion. Notable con

tributions in this field were made by men like J.W. Powell, 

in his work on rivers and the base level of erosion, and 

by G.K. Gilbert on the structure of mountains and the 
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processes of land sculpture. (41) 

"Far more important was the missionary work of 

Ellen C. Semple, whose presentation of Ratzel's concept 

of anthropo-geography set the course of human geography 

in the United States for a quarter of a century. During 

the same period William Morris Davis and Professor Albrecht 

Penck of the University of Berlin did more than any others 

before or since to establish mutual relations between 

geography in this ccuntry and Germany." (42) Their field 

of mutual interest,however, was almost exclusively 

liœited to physiography. The emphasis that Davis gave to 

this part of geography, combined with Semple's exclusive 

consideration of human geography developed much the same 

forro of dualism that was characteristic of an earlier 

period in Germany. "For nearly two decades these two 

points of view daminated most of the thought of American 

geographers." (43) 

Ellen Semple was interested in the study ot how 

"The geographic factor" influenced man. The "geographic 

factor" was the natural environnent. This inter est in 

human geography or as it is sometimes called, the 

"environmentalist concept" has been "dominant in the 

(American) universities until recently, and it is still 

the prevailing concept in the teachers colleges and secon

dary schools". (44) 
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The m&fi who, buildin~ uron the foun~ation laid 

b,y J ",1. })mnell and G.E. Gilbert, e!Ùargeè_ an.c~_ syst errlati'7,ed 

the stlJ. '::;_ y of :9l1ysicdl c eo;::;ral)hy, ë1 nd VJ ent on t!J exert a 

powerful persoDal infl u ence on sLlcceedinc Generations of 

.i~.r~eric (:t.!:l c;eo g:cap hers, ViaS ~1.J-~. Davis. (45) Davis declared 

théi t thro uCh the wo l'le of Gil bert, eeo c rap hy zained a new 

L:lterest for hm. His hypothesis of the cycle of erosion 

in whicll the dominant concep ts are 'str\wture, stase and 

proo es s', ret:;tins i t 3 Ü":lportance, thoueh i t has not e scaped 

cri ticism, which Davis Flet in part by the aomission of the 

possibility of 'interrllgtiol1s'. ;l.S has been stated, Davis 

worked_ clo sely wi t::l Al brecht Pencle, a nd th e inter;lction of 

)œerio iiIl anè_ GermaIl ideas VJas import ::m t. On geosraphy in 

genera l Davis' influence was exerted to a considerable 

deeree throucl1 11is personali ty and example, his technique 

of research and fO~lulation of ideas, and by the status 

he secured for ceogralJhy, for instance, throuSD the found3.

tion of The j~ssoci :::ltiùn of _~neric '-l.n Geo Graphers. 

The pres ent trend of e;eo:::;raptly in A7!leric .'J_ rnay 

fi t tinely be appro'1.chen tbro ne'" th e work of Isaicl.h BOT"''Illan 

(1878-1950) whose outlook was wide and liberal. (46) He, 

tao, began as a physiographer, attracted and ins:pil'ed by 

Da'lis' teachinc, and owing mueh ta his early trainin.c; 

under Park Jeffersoll, widely recognized as a Cr99.t 
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~r::tc tio3-1 exponent of g eot;raphical metrlOd. In COllrse of 

ti:;:-'le BowI'!an' s ac ti ve and fertile rründ, enriched by travel 

and his interests in individuals and peoples, gained him 

a fOrei1lOst 91ace anone modern ceoc;raphers. 'Forest Physio

graphy: Physiography of the United States and Principle s 

of Soils in Relation to Forest', 1911, his first major 

publioè.tio!l, gave a sound basis for the study of the 

physicd.l regions of Horth America. Then followed researoh 

in the physieal and human geogra:phy of South America and 

the r~nde s, c uLminating in the 'De sert tr,ii 1 s of Atacama f , 

192.4. Books of his, sueh as 'Geographyand the Social 

Sciences' have added muoh to the understandins of geography, 

as a subject and. h.ave contrïbu ted to the advanoement of the 

status of geoGraphy in the world of learning and of public 

affairs. He ,·vas particLllarly eone erned wi th eeot;raphy as 

a sehoo1 subj eot and was in many ways James Fairgrieve' s 

counterpart in _'"I.cllerica. He '\;Vas interested in elarifying 

the ains and methods of the subjec t and has been the sourc e 

of the emphasi s piao ed., when teaohi uS geot;rap hy, on the 

development of huno.n syr.J.pathies and :nutual understanding. (47) 

The greé.test chanee in point of view found in 

the d evelopmen t of geography in America was oausad by the 

work of Carl Sauer in bringing the a tten tion of American 

geographers ta concepts developed in Gerr!l::iny nearly a 
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generation ago. Through his three somewhat similar 

studies, published between 1925 and 1931, as weIl as by 

his marked personal influence, he has led many, particu

larly among the younger workers, to think of geography 

in terms of the study of material landscape features, both 

natural and cultural and to consider these features 

according to their ohorographic, or regional interrelations.(48) 

Sincs this point of view has not influenced in any degree, 

geography as a school sUbject, there is no need of making 

a study of it at this time. 

American geography has been markedly influenced 

by the work of European geographers but it is notable that 

this influence has come through but very few contacts -

for the most part through Guyot, Davis, Semple, and Sauer, 

"A few individuals, like Fennerman, or Wellington Jones, 

have been independently influenced but have had little 

effect on the concepts of geography held by the rest." (49) 

Our examination of earlier work in geography 

has a two-fold purpose. We have already emphasized its 
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importance in providing us with an understanding of the 

character of the field of geography. The second purpose 

has been to observe what the great contributions to the 

subject have been and what earlier writers have concluded 

in regard to problems which are of current concern in 

the methodology of geography, for there are few of these 

tbat have not claimed the attention of geographers in the 

past - in most cases, repeatedly in the past. 

Although the roots of geography, as a field of 

study, reach back to Classical Antiquity, its establishment 

as a modern science, we have seen, was essentially the work 

of the century fram 1750 to 1850. The second half of this 

period, the time of Humboldt and Ritter, is commonly spoken 

of as the ·classical period" of geography. Undoubtedly 

the extraordinary accomplishment of each of these men, 

working at the sarne time but in different ways, and the 

influence of their work on all subsequent geography 

justifies our regarding them as the first masters of modern 

geography - in that sense as the "founders". But in apply

ing such titles one is easily led to ignore the previous 

workers - those, one might say, who laid the foundations 

for the founders. Most certainly we cannot ignore the 

contributions made to geographical knowledge by the explorers 

like Cook, Magellan, and Cartier to name only a few, who 

brought back with them masses of new facts about distant 

lands and their climates and varied types of vegetation 

and relief. 
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To this weal th of knowledge was added more 

information by traders and adventurers such as the 

Polo brothers who brought back to Europe stories of 

life and habits in the East - stories which stimulated 

the minds of men and. aroused interest in the search for 

knowledge. "The curiosity which desires a knowledge of 

the world is the stimulus that requires science to pursue 

that knowledge and seek .tG organize it." (50) 

There is no doubt that naturalists, such as 

John Reinhold Forster - the first of the great scientific 

geographic travelers and their work influenced the later 

work of the eighteenth century. The descriptions of 

scenery and features of the landscape by John Forster's 

son, Johan, we are tOld, were read with great interest 

by Humboldt, upon wham, they had a determinine effect. (51) 

Johan, as a boy of 16, had sailed round the world with Captain 

Cook and had perfected a fine descriptive style. 

In the eighteenth century, facts of all kinds 

bearing on the earth's surface and its life were accumu

lating with inoreasing rapidity, to provide ample material 

for the speculations of scientist and philosopher. The 

period in many aspects ·was one of the creative epochs in 

European civilization for it sa. the birth of that great 

movement which was to spread throughout Europe and America -

HUMANIEM. Under the impact of advances in many spheres of 

thought, the study of geography made notable progresse 

62. 



Springing largely fram the teachings of Jean Jacques 

Rousseall, there was an enthusiasm f or na ture and for 

the beauties of natural scenery and thus for rural 

excursions. The fundamental approach of many geographers 

of this and the following period was notably influenced 

by the great reformer of education of the time, Pestalozzi, 

of Zurich, who brought into Gennan schoo18 the philosophical 

viewpoint of Rousseau. Of great importance was the rapid 

grawth in various physical sciences. 

In other words "both Humboldt and Ritter, in their 

philosophical point of view, were products of their time -

in particular both were inflllenced by the thought of Kant 

and of Rousseau". (52) "It hardly seems too much to say 

that, had neither of these men lived, the development of 

geography after 1800 would have led ultimately, even though 

far more slowly, to something like that which we know." (53) 

Immanuel Kant, the famous philosopher, gave a 

course of lectures in physical geography over a number of 

years, in which, as part of a theory of human knowledge, 

he anbarked upon a general outline of nature. Kant's 

acquaintance with physical geography, hawever, was indirect, 

but he made a valuable contribution by showing that it might 

be studied systenatically. (54) To Ritterts religious 

nature the concept of a universe of order and law in which 

aIl phenomena of nature and man were interrelated required 

the assumption of some divine purpose and plan which the 
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scientist should attempt to establish. In Humboldt, on 

the other band, the sarne philosophical concept found a 

responsive chord in his feeling for the aesthetic rather 

than the religious. In the wri tings of Rousseau and 

St. Pierre, it was the descriptions of the "harmonies of 

nature" that appealed to him; through Goethe he received 

the concept of the "landscape". For both Humboldt and 

Ritter, the concept of unit y of nature presumed a causal 

interrelation of all the individual features in nature. 

The phenamena of nature were studied in order to establish 

this coherence and uni ty. "For both i t was a:x;.iomatic tha t 

the uni ty of "nature" included organic as weIl as lnorganlc 

matter, humans as weIl as non-humans." (55) 

The geography which men like HQ~boldt and Ritter, 

in the late eighteenth century, had inherited fram the past 

was essentially limited to phenamena of the world, as known 

to man, that is, of the earth's surface, in the broad sense 

of a surface of some thickness extending into the atmosphere 

and into the solid earth wherever man had penetrated. The 

great majorlty of the writers of geographical works of the 

seventeenth century had not attempted to translate the 

purpose of geography in terms of scientific interest. Rather, 

they were concerned with its practical utility. Over and 

over again they anphasized the value of the study of geo

graphy as a means for other purposes - for an understanding 

of history and as a practical aid to government. "This 
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~tilitarian point of view prevente1 scientific progress 

L1. geoJraphy." (56) It is for the establishment of the 

:8odern science of geogri..'ipl1y in the eic;hteen.th century that 

we are indebt.ed to lUtter and. Hun bold t. 

Not oilly Ritter and HŒ:nboliit vvere products of 

this periode Contributillg as much to geosraphy as these 

men were others, who were in terested in pedagoc;y and the 

nature of children. Since the latter developed ideas which 

have had a tranendolls influenccl on our teachinc; met~101s in 

general, and GeoGraphy teacl1ing in particalar, it is most 

inportant that we should look at three e;reat educational 

movemen ts that had thei!' t'oots in "Humanis:n" in the eigh

teenth century - The Pestalozzian 1.Tove:-ùent, The Herbartian 

Movement and The Froebelian r':ovemen t. To underst!:l.nd the 

reason for the birtIl of these ideas i t is necessary to know 

something more about t.i:1at centllry and the broè1.<1 rrtovement, 

hœnanism, which so influenced thinkinc. 

"Eunanisrrl was a revol t ae;ainst the r1edieval 

dualislTl of spirit and body- Itwas a revoIt a[Sainst the 

1)5. 



monopoly of theology and Church dogma in the theory and 

practice of medieval life. It was not directed against 

Christianity; on the contrary, humanism accepted its 

close connection with the Christian tradition and Christian 

morality." (57) Humanism implied both a human and humane 

approach to educational problems; human in the sense that 

human nature and human interests should not be suppressed 

by religion in favour of an ascetic ideal and a narrow 

dogmatic interpretation of the world; humane in the sense 

that the nature of the child and its growing mind should 

not be suppressed by cruel school discipline and rigid 

methods of instruction. "In its original setting humanism 

meant the liberation of reason trom the shackles of dogma 

and a critical study of nature and humanity through the 

observation of actual facts." (58) 

A definite break with illedieval scholasticism 

was made by the two pioneers of the new philosophy, 

Francis Bacon and Rene Descartes. Bacon laid the founda

tions of the English empirical school by clearly stating 

for the first time the theory of induction. Bacon's 

inductive method made all the difference between the 

experiments of alchemists and the experimants of modern 

science. But his induction was insufficient in itself 

to promote that renarkable progress of science which we 

witness in the seventeenth and eighteenth centuries. Modern 

science is based on mathematics, and analysis and deduction 
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are as necessary for scientific research as in induction. 

Descartes provided both. His famous sentence: Cogito ergo 

sum (1 think, therefore l exist) forms the first step of 

intuitive knowledge, which is beyond any doubt. It is 

based on personal experience and is made clear by the 

analysis of common sense free from any dogma. "Bacon's 

empiricism and Descartes' analysis released the accumu-

lated emotional protest against the monopoly of the Church 

and directed it into scientific channels." (59) 

The impact of these theories on education led to 

a new evaluation of the aims of education and its methods. 

The dissemination of the conclusions of the new philosophy 

and the new discoveries of science was made possible by the 

activities of many societies and private schools which were 

free from the old scholastic institutions. The educational 

aims of these societies were weIl expressed by the historian 

of the. Royal Society, Bishop T. Spratt, F.R.S. in his History 

in 1667. 

"It would be no hindrance to the minds of men if 
besides those courses of studies which are now 
fOllowed, there were also trial made of some other 
more particular ways, to prepare their minds for 
the world and the business of human life. It is 
apparent that nothing more suppresses the genius 
learners, than the formality and the confinement 
of the precepts, by which they are instructed. To 
this purpose l will venture to propose to the 
consideration of wise men, whether this way of 
teaching by practice and experiments would not at 
least be as beneficial as the other by universal 
rules ••• whether it were not as profitable to apply 
the eyes, and the hands of children, to see and to 
teach aIl the several kinds of sensible things, as 
to oblige them to learn and to ramanber the difficult 
doctrines of general Arts? •• We load the minds of 
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children with doctrines and precepts to apprehend 
which they are most unfit, by reason of the weak
ness of their understandings; whereas they might 
with more profit be exercised in the consideration 
of visible and sensible things, of whose impres-
sions they are most capable because of the s trength 
of their memories and the perfection of their senses." 

This quotation shows that the reformers demanded both 

the enlarganent of the curriculum with "real" studies and 

the change of methods to suit the minds of children. It 

was the beginning of the movement which laid emphasis 

on the understanding of the nature of children and this 

has directly influenced geography teaching. 

TWo names stand out prominently in this respect: 

Heinrich Pestalozzi and Friedrich Froebel. Both of them 

were closely connected with the humanist - Masonic circles 

of their time and in their ideas and practice faithfully 

interpreted by the twin meaning of humanism as human and 

humane education. Pestalozzi was inspired in his youth 
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by the Contrat Social of Rousseau and later in 1762 by Emile.(ôO) 

In Emile Rousseau described the education of the youth 

appropriate to his ideal society. The fundamental 

principle behind Rousseau's meaning of education according 

to nature is stated in the opening sentence - "Everything 

is good as it comes fram the hand of the author of nature; 

but everything degenerates in the hands of man". Three 

definite meanings can usually be assigned to his concept 

of nature. The first and fundamental one is the social 

one - education is to be guided by the true nature of man -



such laws are discoverable thrQugh investigation. P..nd 

secandIy, instinctive judgenent, prinitive emotions, 

na tural instincts, f irst im_pressions are more trustvw:cthy 

as a oasis for action than are reflection, or experience 

that co:nes fro'!1 an association with others. Thiraly, 

the "mal-education which comes from man is ta be counter

dcted by contact, fearl..ess and intirClate wi th anÏlllals, 

plan ts and "li th physical phenomena and forces of aIl 

kinds." (61) 

Rousse,i,u becam.e the insp ira tion of those 

education8_1 reforners who reduced his vagaries to 

prâctieable proc ec1ure. He was the forerunner of many 

who, unconscious of their indebtedness to the despised 

revolutionist, have followed the trail he blazed, not 

alw9.Ys, however, reachine: the promised land. For Rousseau 

had the incurable optimism of the eighteenth century, 

particularly evident in this belief that only good qualities 

are transmitted by inheritance. Hevertheless, the three 

in.terpreta tions which Rous seiU 3ave to his doc trine of 

natul'f7 mark out the lines of educational deyelopment 

durine; the 19th cen tury. Rous seau becaue th e forerunner 

of educational psycholoB;ists. The fundamentcü idea is that 

education is a naturel process. Tt starts from natural 

insti:r..cts and tendencies t~ action, and should be controlleil 

by princil) les deri ved from the s tUdy of ttle child t s rLind 

in development and of the adult mino. in its functionint;s. 
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Pestalozzi, influenced by Rousseau, as were 

men like Ritter and Humboldt, based his education on 

the laws of nature in two senses: on the study of external 

nature and on the developnent of the inner nature of man. 

The fOwWation of instruction is therefore intuition based 

on sense perceptions. (62) The beginning of aIl education 

therefore is Clos61y connected with the development of our 

senses and the provision of original impressions. 

Pestalozzi's fundamental principle was the development of 

the child's powers, not the communication of knowledge, 

which had been the traditional purpose of the school 

before his time. (63) We owe to Pestalozzi and his 

disciples the famous definition of education; the harmon

ious development of all the powers of mind and body. He 

chose the subject-matter of education largely tram the 

child's environment. In our present-day practice of 

motivating school work by approaching the child's mind 

through the presentation of concrete materials and 

through opportunity for direct participation in the 

activities of the environment, there is an acknowledgment 

that Pestalozzi was right in the emphasis he laid upon 

sense perception as the basis of knowledge. 

The first educationist to make a serious attempt 

to place the art of teaching on a scientitic basis was 
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Herbart, a German philosopher and educationist (1776-1841). 

One of Herbartts chief contributions to pedagogy is the 

doctrine of apperception, by which he meant the inter

pretation of new ideas by means of old. (64) This is the 

germ of the reconstruction theory which consists in setting 

up relations among old elements of experience in order to 

constitute a new experience • 

• \nother Gennan educationist whose principles 

were largely in harmony with the theories of his day was . 

Froebel.(1782-1852). He laid emphasis upon the selt

activity of the child as the basis Dt learning. By selt

activity he meant the spontaneous effort that the child 

puts forth because of the Inherent interest that the 

subject matter has for him. Froebel thus made the child's 

natural interests the starting point in instruction. This 

principle determined the means he advocated in teaching 

the child - play, constructive work, and nature study. 

He endeavoured to have the things learned function directly 

in activity, thus giving education a social and practical 

significance. It is evident that Froebel, in his doctrine 

of self-activity, has emphasized the idea of motivation 

which occupies so large a place in our theory of learning. (65) 

"Education", said Froebel, "consists in leading man, as a 

thinking intelligent being, growing into self-consciousness, 
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ta a pure and unsullied, conscious and tree representa

tion ot the inner law of Divine Unit y, and teaching him 

ways and means thereto." (66) Applied to early childhood 

teaching means "leading" the child to self-realiza tion and 

not imposing on him the moral or religiousideas of adul ts. 

Froebel founded the first "Kindergarten" where he applied 

his method so successfully that it led to an international 

Froebel movement and the establishment of pre-school 

insti tutions all over the world. Al though Froebel' s panen

theistic conception of nature was very far trom the present 

scientific theories, he laid the foundation for modern 

child-study and in some cases discovered by experience 

new tac ts of child psychology. By the work of Pestalozzi 

and Froebel humanism achieved its second aim: it made 

education not only human but humane. The love of children 

w hich perm ea ted th eir a c ti vi t y and their d eep sympa thy wi th 

human faults and mistakes has become the first condition of 

any successful teaching practice. 

What is important and very worthy of note in 

this study of contributions to geography and its teaching, 

is the influence that Rousseau, Pestalozzi, Herbart, 
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Froebel and Humanism in general had on the teaching of 

geography. Of foremost importan?e was the anphasis 

placed by the movement on observation, experience and 

sense perception. Emphasis upon observation and sense 

perception led many to make the knowledge of geographical 

facts within the direct observation and experience of the 

pupil the basis of aIl geographical instruction. The 

procedure in our schools to-day in teaching geography 

follow these lines - of beginning instruction with home 

geography; slowly moving from the known to the unknown. 

Excursions and field trips to interesting areas, encouraged 

in our courses of study these days, were a cammon thing in 

sorne parts in the eighteenth century. It was Rousseau 

who said in Emile, ttnever substi tute the sign for the 

thing when you can see the thing itself". 
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It is now possible with the benefit derived irom 

our study of the science and art of geography amd the 

scbolarship of the subject to make sorne definite observa

tions. These observations concern the nature of geography, 

lts basic philosophyand the art of teaching lt. They will 

represent what is considered to be the greatest contribu

tions to the understanding of the subject as a science and to 

sound teaching, by men who, over the years, have had its 

interest at heart. 

This formulation of ldeas will act as a standard 

with which we can make comparisons when particular attentlon 

ls paid ln the following pages to the teaching of geography 

in Canadian schools. 

l 

II 

The nucl eu s of modern geography ls the discovery 

and interpretation of the lnteracting relationshlps 

of man and nature. The subject therefore, ls a 

physical-social science and is a counterwelght to 

specializatlon for it correlates the specified 

branches of the "Envlrornnental" sei ences wi th the 

"Human" sciences. (see diagram) 

Geography concerns LAND and MAN. By means of 

geography the gap between the physical and human 

elements ls brldged. For geography to be taught 

properly there must not be any elimination of 

"physical" geography. (Definition - P2). The 

knowledge of physical geography ls the founda

tlon of geography. The converse of this that 
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III 

IV 

V 

geography is not complete without a knowledge 

of the "human" elements, is also true. A happy 

balance between the physical and human aspects 

of geography, as taught in the schools must be 

attempted. Ideal condi tions a.re not existing 

when either plays a minor role. 

The relationship between man and his physical 

environraen t shoul d be studied to discover how 

he works and lives in particular geographical 

areas, how his life and occupation are influenced 

by his environment and to what degree he is able 

to control and adapt that environment to his liking. 

With few exceptions geographers have recognized 

the need for two different methods of approach -

1. The systematic studies concentrating on 

areal differences of specifie elements over 

the whole earth, or major parts of it. 

2. Regional studies of the complete geography 

of specifie areas. 

The "Dual Approach", incorporating both of these 

methods of studying geography is the ideal. 

It is geography as a study of regions which bas 

had the greatest influence on the teaching of the 

subject in modern times. Although the regional 

approach is not everywhere accepted enthusiastically 

by geographers, it has been recognized by most as a 
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VI 

concept which places the study of geography on a 

more scientific basis than ever before. It has 

done this by eliminating political boundaries as 

a criterion for geography study and replaced them 

by criteria such as climate, vegetation and 

physical featuresfur choosing natural regions or 

units for study. 

It is advocated that geography in school should 

consist of a study of the hmne area or neighbour

hood, the city and province or state, followed by 

a detailed study of the home country by regions. 

On the completion of this the countries of the 

rest of the world are to be studied, by regions, 

in less detail. 

VII As other techniques useful in the teaching of 

VIII 

IX 

geography, the "Project Method", "Topical Method" 

and "Problem. Method" have been cited. These 

methods can be applied very weIl to reglonal studies. 

The importance of teaching map sketching and map 

reading, early, bas often been anphasized since 

the Greek Periode 

The method of fields tudy has been s trongly 

advocated in teaching geography for centuries. 

It is by no means an antiquated method and can 

be used in many school systems at both the elemen

tary and high school levels. 
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x 

XI 

The desire to include too wide a scopa in 

sorne schools has wrought confusion in the 

r~nks of geography and often vitiated its 

clain to be a true discipline. The regional 

concept, with its reliance on a sound physical 

b~sis, the method of field study and the 

technique of the map, provides, a discipline 

that no other field of knowledge can claim. 

From contributions made by Pestalozzi, emphasis 

has been placed on the fundamental principle 

that in the early school years, education should 

not deal so much with the communication of know

ledge but with the development of the senses. 

Applying this to the teaching of geography in the 

elementary grades, the object should be to awaken 

the children's interest in their tmmediate surround

ings, both in the phenomena of nature and in the 

lives and habits of the people, and to compare 

with these the lives and habits of other peoples 

living amongst different surroundings. This 

awakening of interest in geography can be brought 

about through visits to interesting areas, or 

through imaginary journeys, travel stories, illu

strations and other teaching aids. 

XII The plan of beginning early lassons by learning 

definitions is a mistake. Young children may be 
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u.ug." ". aay by r~'ie wÀa" ail "1at_us" er a 

"pr~o~t.r1" 18; but tae tàlnga ~.emse1ve. 

are, ail a rule, Gutaide t •• 1r exper1enoe, and 

the teaohlng beoomes sOle11' the teaohing of 

words. 

- - - - - - - - - - - - - - - - - - - - - -

In Chapter III the h1story of the teaohlng of 

geegraphy in Canad1an sohoo1s i8 traeed from 1840 te 1955. 

~e suocessive stages in the develepment of sOhGo1 geography 

in Canada are analyzed te determine the methods and philesophy 

whieh the subject possessed and t. compare these with the 

des1ra ble a1ms and m.thod~legy ou tlined in the tirst two 

chapters. 

Chapter IV dea1s specif1oall1' w1 th the problem.s 

arising trom the present oeurses of study and discusses how 

geography teaching teday talls short et the idea1. 

Chapter V examines the teohniques of teach1ng geography 

wh10h wl1l best caomply wi th the aima of medern g •• graphy. 
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CHAPTER III 

'Illi: HISTùH'l UF GEOGRlû'HY T'~CHING IN CANADIAN SCHOOLS 
(1840-1955) 



Since no literature exists relating to the history 

of geography teaching in Canada, it is necessary, in t r .acing 

its development, to make a study of aIl the old textbooks and 

teaching manuals that can be located. In the nineteenth 

century in Canada there was not made avai labl e to teachers, 

the literature we have today which attempts to clarify the 

aims, methods to be used and basic philosophy of a subject. 

The result was that much emphasis was placed on the textbook, 

particularly when, in most cases, schools lacked such equip

ment as wall maps, globes, films and film strips and other 

teaching aids which are available today. It is not too 

unreasonable then, to assume that much can be learned from 

these texts of what kind of geography was taught in the 

nineteenth century. Following the inauguration of normal 

schools and the beginnings of the emphasis of methods of 

study and teaching, the story of the la te nineteenth 

century and early twentieth century is more easily told. 

Canada's constitution assigns public education, 

except for that of the native Indians, to the jurisdiction 

of each of the ten provinces. While each system varies 

from the others in particulars, the general plan is the sarne 

for aIl except ~uebec where there are two systems, the Roman 

Catholic which has developed in the French tradition, and 

the Protestant which is of the English tradition of the 

other nine provinces. The public school systems of Ontario, 

Saskatchewan and Alberta, include separate schools, mostly 
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Roman Catho1ic. In Newfoundland the schoo1s are denomin

ationa1 - Anglican, Raman Catho1ic, United Church, salva

tion Army and Seventh Day adventist, with a few non

denominational. 

In each province, except Quebec, education is 

administered by a separate department of government headed 

by a Minister of Education who, as a member of the Ministry, 

ls responsible to the Legislative Assembly and to the people. 

In Quebec education comes under the jurlsdiction of the 

Provincial Secretary. The Minister, through his department, 

ls responsible for the administration and enforcement of 

aIl statutes and regulations concerned with the schools, 

including training and licensing of teachers, provision 

of courses of study, authorization of textbooks, enforce

ment of attendance laws and the apportionment of provincial 

grants to schools. 

In the systems of the English tradition, the elemen

tary school includes the first eight grades. Children 

commonly begin at age six or seven and complete the elemen

tary grades at ages 13 to 15. 

The secondary school course extends over four 

years, from grades IX to XII (five years to grade XIII ln 

British Columbia and Ontario). 

Grade XII (or XIII in British Columbia and Ontario) 

is equivalent to first year university. In sorne provinces 

grades VII to IX are designated intermediate or junior high 

and given a broadened curriculum. 
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It is seen that under Canadats Constitution 

the responsibility for education is in the hands of the 

provinces. The outcome of this is that there usually 

exists in any one year ten different courses of study 

for the schools and rarely are the textbooks used the 

same in any two or more provinces. 

These facts become obvious when one attempts to 

trace the history of teaching of geography, or any other 

subject for that matter in Canada. 

The following list of textbooks and other 

material relative to the subject has been compiled with 

invaluable help fram the education departments of various 

provinces. In some cases much investigation was required 

on the part of research departments to supply the informa

tion needed. Frequently, too, no records of textbooks 

for certain periods before the turn of the century could 

be found but it is probable that they weuld be similar 

to, if not exactly the sarne, as these listed for other 

provinces. 

PROVINCE OF NOVA SCOTIA 

Elementary Scheols 

1880 Geography l - Calkints Introductory Text Book 
(MacKinlay) Grs. ô and 7) 

1920 Nelson's School Geography (Nelson) (Grs. ô and 7) 

1925 Canadian Scheol Geography (Cornish) (Grs. 7 and 8) 
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High Schools 

1880 Geography II - Calkin's Geography of the World 
(MacKinlay) (Grs. 8 and 9) 

1925 Canadian School Geography - Complete (Cornish) 
(Gr. 9) 

1933 Morrison's Commercial Geography (Ryerson) (Gr.10) 

PROVINCE OF NEW BRUNSWICK 

Elementary Schools 

1899 New Cana di an Geography (Gage & Co.) (Grs. 6-8) 

1906 Nelson's School Geography (Nelson) (Grs. 6-8) 

1920 The New Brunswick School Geography (Wallace) (Grs.4-5) 

1927 {Nelson's School Geography (Grs.7-8) 
1951 (Discovering Geography (Longman's, Green) 

During these years Pictorial Atlas (Longman's, Green) 
was also prescribed. 

1951 Canada and Her Neighbours (Ginn and Co.) (Grs. 5-6) 

1951 Geography of Lands Overseas (Gage & Co.) (Grs. 7-8) 

PROVINCE UF QUEBEC 

Elementary Schools 

1857 Books of Lessons - Lovell 

1890 New Introductory Geography - Calkin 
Introductory Geography - Lovell 
Intermediate Geography - Lovell 

1907 New Elementary Geography - Graf ton 
Introductory Geography - Calkin 

1920 New Element~ry Geography 

1926 New Geography - Frye-Gwrumell 
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1950 Visits in Other Lands - Atwood and Thomas 
Canada and Her Neighbours - Taylor, Severeight and 
Lloyd 

1953 Southern Lands - Taylor, Severeight and Lloyd 

1954 Old World Lands - Barrows, Parker and Sorenson 

High Schools 

1890 High School Geography - Chase 

1904 E1e.mentary Physical Geography - Davis 
Physical Geography - Tarr 
Physical Geography - Hinman 

1907 Longmans' Primary Physical Geography 

1911 Ontario High School Physical Geograplly 

1921 New Physical Geography - Tarr 

1924 Canadian School Geography - Cornish 

1937 A World Geography for Canadian Schools - Denton and 
Lord 

1945 New Physical Geography - Tarr and von Enge1n 

1947 The World - stamp 
Geography for Today (North America and the Southern 
Continents) - Stenbridge 

1957 The Worl:1 - Stamp and Kimble 

PROVINCE OF ONTARIO 

Geography texts in use in 1846 (approved and recommended 
for public, separate, continuation and high sChools, 
collegiate institutes by the Department of Education) 

1. Epitome of Geographical Knowledge 
2~ Compendiwn of Geographical Knowledge 
3. Su11ivan's Geography Generalized 
4. Sullivan's Introduction to Geography and History 
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Elemen tary Schools 

1875 Lovell' s General Geograplly 
Lovell's Easy Lessons Geography 
Geikie's Physical Geography 
Page's Introduction to Physical Geography 

1883 Lovell's General Geography 
Love1l's Easy Lessons Geography 
Love11's Intermediate Geography 

1889 Public School Geography 

1910 Ontario School Geography by Educational Book Co. 
of Cana.da 

1922 Ontario Public School Geography by W.J. Gage and 
Co. Ltd. 

High Schools 

1875 Love11's General Geography 
Page's Introduction to Physical Geography 
Geikie's Physical Geography 
Pi11an 's First Steps in Classical Geography 

1883 Lovell's Advanced Geography 
Cwnpbel1' s Modern School Geograplly 
Geikie's Physical Geography 
Page's Physical Geography (for advanced classes) 

1889 High School Geography by G. Chase 
Campbell's Modern Schoo1 Geography 
Pillan's First Steps in Classical Geography 

1910 Ontario High School Physical Geography by Morang 
Educational Co. Ltd. 
Ontario Schoo1 Geography 

1922 Ontario High School Physical Geography by MacMillan 
Co. of Canada Ltd. 
Ontario School Geography by W.J. Gage and Co. Ltd. 

1930 Ontario High School Revised Physical .Geography by 
Ryerson Press 

1938 Ontario High Schoo1 Physical Geography (expired June 1939) 
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PRon NeE OF ~rr TC BA 

E1ementar~r Schools 

1890 New Canadian Geography 

1902 Primary Geography - Our Home and Its Surroundings 

1903 Earth as a Whole 

1911 The World Relations - Mclntyre 

1928 Public School Geography (V-VIII) 

1928 Book of Boys and Girls (IV) 

The 1ast two books men tioned were used for a number of 
years after 1928 

High Schoo1s 

Before 1890 Page's Physical Geography 

1890 Campbell's Geography 

1906 Morang's Complete Geography 
(Discontinued 1923) 

PROVINCE OF SASKATCHENAN 

Elementary Schools 

1896 How to Study Geography by Parker 
The Story of Our Continent by Shaler 
The Geographical Reader (American Book 00.) 

1906 The New Canadian Geography, NorthWest 
Territories Edition was added to the books used 
in 1896 

1913 The New Canadian Geography, Saskatchewan and 
Alberta Edition (Gage & Co.) 

1921 World Relations and 'lhe Continents, by Mclntyre 
(Gage and Co.) 

1927 Canadian .::)chool Geography by Cornlsh -, 
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1939 Far Away People 
Journeys by Land and Sea 
Public School Geography by Stevenson and Barager 
(Gage and Co.) 
A World Geography For Canadian Schools, by Denton 
and Lord 

1945 Far Away People 
Journeys By Land and Sea 
A World Geography For Canadian Schools, by Denton 
and Lord 

High Schools 

1896 The High School Geography 
The Geography of The British Colonies, by Dawson 
and Sutherland 

1913 High School Physi cal GeogrOlphy, by Morang' s 
Educational Co. 

1921 High tlchool Physi cal Geography (MacMillan and Co.) 
Dominion School Geography (Gage and Co.) 

1927 Canadian School Geography, Complete, by Cornish 

1939 No Specifie text 

1945 A World Geography for 0anadian Schools 

PROVINCE uF ALBERTA 

1905 The New Canadian Geography (NorthWest Territories 
edi tion) 

1912 Dominion School Geography - Educational Book Co. 
(This text appears to bave continued in use, 
in various editions, during the 1920's) 

1937 Alberta Public School Geography (Grades 7-8) 
A Wor1d Geography for Canadian Schools - Denton 
and Lord - (Grades 7-11) 
Commercial and Economic Geography - Ryerson - (Grades 9 
and Il) 

Secondary and 
Jones: 
Stanbridge: 

Supplementary References 
Economic Geography (Holt) 
World Wide Geographies, Books 
(Oxford Press) 

VI and VIII 
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Sni th: Human Use Geography Book II (Winston) 
Sni th: Foreign Lands and Peoples (Winston) 
Kingsway: Social Geographies, Books I-IV (Dent) 
Burrows and Parker: Geography, Europe and Asia (Silver

Burdett) 

PROVINCE OF BRITISH COLUMBIA 

Elementary Schoo16 

1878 The Vforld - J .B. Calkin, Modern Geography - Campbell 
Science Primer - Geikie 

1890 Lovell's First States in Geography 
Ancient Geography - Pellano 

1924 Canadian 8chool Atlas (Dent) 

1928 Canadian Geography for Juniors (Dent) 

1936 A Wor1d Geography for Canadian 8chools (Den~(Gr.7-8) 

1945 New V{orld Horizons (Dent) (Gr. 5) 

1946 01d World Horizons (Dent) (Gr. 6) 

1950 '!he Ancient & Medieval World (Clark, Irwin) (Gr. 7) 

1950 Canada in the World Today (Clark, Irwin) (Gr. 8) 

High Schools 

1924 Canadian ~chool Geography and Atlas (Dent) (Gr. 12) 

1936 A Wor1d Geography for Canadian Schoo15 (Dent) (Gr. 9) 
Also Canadian Bchool Atlas (Dent) 

1936 A Geography Workbook, Part l (Dent) (Gr. 11) 
A World Geography and Atlas (Dent) (Gr. Il) 

1938 A Geography Workbook Part II (Dent) (Gr. 12) 
A Wor1d Geography and Atlas (Dent) (Gr. 12) 

1950 World Geography (Ginn) (Gr. 9) 

1950 The Wor Id (Longnans, Gre en) ( Gr. 10-12) 
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COURSES OF SIDDY 

1. "Handbook to the Course of Studi es" - Departmen t of 
Education of Newfoundland (1945) 

2. "Progra'1lrlle of Studi es, For the Schools of Princ e 
Edward Island, Grades 1-X" - Department of Education (1952) 

3. "Program of Studies for New Brunswick" (1952) 

4. "Handbook to the Course of Study", Department of Education, 
Province of Nova Scotia. (1933) 

5. "Handbook for Teachers in the Protestant ':>choo1s of the 
Province of Q,uebec" (1953) 

6. "Programme of Studies for Grades l to VI of the Public 
and Separate SChoo1s", Department of Education, Province 
of Ontario (1941) 

7. "Courses for the 1ntermediate Division of the 8chools of 
Ontario" (1951: revised) 

8. "Programme of Social Studies for Manitoba Schoo1s" (1950) 

9. ("E1ementary Schoo1 Curriculum Guide 1" (1952) 
10. ("Programme of Studies for the High Schoo1, Bulletin A" 

((1950). Department of Education, Province of Saskatchewan. 

Il. "Bulletin 2, E1ementary School" 1949 

12. "Junior High Schoo1 Curricu1u..'Il Guide for Social Studies" 
(1952) 

13. Geography in the Programme of Studies for the Junior 
High Schools of British Columbia (1953) 

14. Geography in the Programme of t)tudies for the denior 
High Schools of British Columbia (1953) 

-------_. __ .~._-< 

15. Report of the Superintendent of Education, British 
Columbia 1890-91, 1914-15, 1930-31. 

16. Report of the Superintendent of Education, Province 
of Quebec 1860-ô1, 1889-90, 1908-09. 

17. Report of the Superintendent of Education, Province 
of Ontario 1860, 1890 

18. Teachers' Manua1 - Geography by Ryerson Press 
Province of Ontario, 1922. 
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'IRE TEACH.lHG OF U:B;üŒiA.t'rtY IN CANADA 

The text books of the nineteenth century were 

encyclopedic and were meant ta be memorized - just as 

textbooks unfortuna tely are in some places today. Much 

of the content was simple, sorne of it bizarre, and the 

fundamental assumptions as to child nature were often 

amusing. Much e:n.phasis was placed on physical geography 

bu t no effort was made ta explain hoVl man has been 

influenced by his environment. The topical method, as 

previously defined was used extensively, simply so that 

lists of facts could be learned in an orderly fashion. No 

effort was made to present geography in any other way than 

that which used political boundaries as a criteria of 

division. 

These criticisms and others are best illustrated 

by citing different books in use at that tirne. 

"Geography Generalized", by Robert Sullivan, used 

in the public and high sc110018 of ontario, was wri tten and 

published in .lreland in 1843. It was not only one of the 

first books used in untario but as stated in the text itself, 

rilled a muèh needed require:n.ent for a geography text book 

in lreland. 

It is very interesting to note that the book not 

only contains "Mathematical", "Physical" and "Political" 

geography, but a section recornmendine the best ways of 

teaching the subject. The ideas found in the article on 

the teaching of geography and in certain passages in the 
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preface are weIl advanced for the time and could quite 

easily be found in 'feachers' lVianuals for 1954. 

"This little work iS", the Preface states, 
"an introduction to the study of geography. It 
will, however, be found to contain much more 
information upon tais important and interesting 
branch of education than is usually met wi th in 
much longer volumes. This is entirely owing to 
the plan upon whi ch i t has been drawn up. Instead 
of di vi ding the a tten tion, and oppressing the 
memory of the young student, by oblieing him to 
learn and recollect the unconnected facts and 
innumerable details with which this, the most 
extensive of aIl the sciences abounds, the essential 
tacts and leading principles bave been ,resented to 
his view under general and separate heads. In this 
way, he learns with ease, and recollects without 
effort, the general al1c'l. fU.11déUlle:ltal principles of 
the science, and. tavine thus fixed in his mind a 
clear and connected outline of the whole sUbject, 
he will be able to fill it up as he proceeds, not 
only without difficulty, but with pleasure." 

Mx. Sullivan has pointed out the very weakness of 

geography texts of his day, but unfortunately the weakness 

cannot be eliminated simply by placing the important facts 

and principles to be learned in bold print as he has done. 

The first section of the text deals with 

I\:ia thema tical and Physical geography. It handles these 

branches very weIl as far as the wri tten word is con

cerned, but there is a definite lack of interesting and 

helpful diagrams, sketches or photos to illustrate. The 

information is very exacting and is presented in the 

order found in Most modern text books. However, very 

little is said about vegetation and climate, and little 

anphasis is placed on the adaptation of man, plants and 

animals to environment. 
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'rhe sec tion d ealin3 wi th "rol i tieM.l ~ooeraphy" 

is not so weIl exeeuted. It has the weakness of the time 

in that its rn.aterl::ü is encyclopedic. 'rhe fact that the 

size of ci ties, lakes, rivers or rnount':i1.ns is co:npar8d and 

contr3.sted, does not riJake geography more rn.eanin8ful. It 

may help the students ta learn facts more easily. Defini-

tions abound in this section. Ho atternpt i8 made at 

presentin:s the work of any continent or country according 

to physical (na tu raI) regions. Il'luch ma terial is ta be 

learned which is not eeography. An example of this is the 

listing of the nœ1lbers of men in the ./-I .. nny, Navy, and 

figures representing "rtevenue and national Debt. 

Each country is .0resented under the following 

headings:-

1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 

Boundaries 
Divisions 
Provinces 
Chief towns 
Population of 
Mountains 
Rivers 
Lakes 
Canals 
Islands 
Capes 
Colonies 

13. 
14. 
15. 
16. 

the Princi9al towns 17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 

Climat8, surface 
Produc tians 
Agriculture 
Manufac tu re s 
Corunerce 
Naval ports 
Relieion 
Governrllen t 
Army 
Navy 
ctevenu 8 
National Debt 
Imports, Exports 

A historical sketch of each country is included 

1,IIi th the work. '1'his is sIlor t but very llelpful. Another 

Good aspect of the hook is that it begins with "home 

beography'f. The fo ur cardinal points ar e l ear~led, the 

posi tion of the sun a t different pa rts of the day and this 
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1s tollowed by the sketching of the school room, and then 

the playground. In this way, "geography is commenced, as 

it should be, with topography", states Mr. Sullivan. This 

work introduces the students to maps as representing the 

earth. 

Geography was taught in 1855, in the province of 

Quebec at least, trom a series of books of lessons author-

1zed by the Council of Public Instruction for Upper Canada. 

The series of four "Books of Lessons", as they were called, 

were originally published in Dublin, it is stated, and re

published, by special sanction, at Montreal by John Lovell. 

The book is probably one of the very few text books possessed 

by children at that time, for in it is included lessons on 

Natural History, Geography, Religion, Political Economy and 

Poetry. 

The only mention made of geography in the Preface 

is a sentence which states that the book contains "a whole 

Section of Lessons devoted to subjects connected with 

Geography, which ought to be explained from Maps". 

The text contains no maps, sketches, illustrations 

or photographs and makes no a tt8II.pt to present the work in 

an interesting manner. It demonstrates very weIl everything 

that is considered today to be abhorred in a text book. 

Book l!"our, which preswuably is intended for the 

.senior grades contains notes on Europe, the British Empire, 

Asia, Africa, America and a number of special articles on 
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such topics as the Pyramids, Niagara Falls, Scenery of 

the Upper Orinoko. It is interesting to note that the 

articles written about South America came from the pen 

of Alexander Humboldt. These articles are very inter

esting, as are the others but the "political" geography 

is very sketchy and it would be difficult even to imply 

that pedagogical theories had been used in its arrangement 

and presentation. The following is the geography of Spain 

as found in this texte 

"Spain has lost much of its former power and 

weal th since i ts colonies in .America declared themsel ves 

independent. Before the late war, the monarchy was abso

lute: at present it can scarcely be considered settled. 

The established, and only tolerated religion, is the Roman 

Catholic. Spain is a warm country, and the soil, in many 

places is rich and fertile, producing excellent wheat, 

barley, and other kinds of grain, besides fruit, oil and 

wine. It is remarkable for its excellent breed of horses 

and sheep; and it contains various mines of gold, silver, 

copper, lead and tin." 

The following inspector's report gives us a fair 

idea of the poor state in which geography teaching was to 

be found in the nineteenth century in the elementary schools 

of the Province of Q,uebec. 

"Considerable progress has been made in this 

branch in past years. But a short time ago it was 

quite an unusual thine; to find a map in the elementary 
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schools in my district. 

At present those which bave not a t least a map 

of the world are the exception. 

The teachers still stick too much to the book; 

but they make the pupils find out the places on the map. 

In most of the schools l find only very few pupils who 

study this branch and l calI the teacher's attention to 

it. The invariable answer l receive is that the parents 

will not buy th e geography te:x:t. ft 

(Mr. T. Beaulieu, August 1889. From Annual 

Report of the Superintend.ent of Education.) 

Lovell' s "Easy Lessons in General Geography 

With Maps and Illustrations" is typical of the text used 

in the el em.entary schools in the period 1870-1890. 

(Published by John Lovell, Montreal). 

The work of thisbook consi sts of seven parts. 

"Part l contains the introductory lessons and tllOse on the 

definitions. The ranaining six Parts are devoted to the 

six great land divisions of the Globe. In each of these 

will be found a general lesson on the Continent of which 

the Part treats, followed by special lessons on the 

various countries of the Continent." 

This text, for beginners, ls a slight advance

ment on the earlier texts which were mere compendiums. 

The improvement is most noted in the collection of good 

black and white maps and illustrations in the book which 
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must .have been received by students with much enthusiasm. 

Basically the book has not changed very much 

from its predecessors. The concentration is still on 

cold hard facts. The book, as previously explained by a 

quotation from the Preface, is arranged in lessons. This 

simpl, involves the straight catechismic question and 

answer method. This will be best explained with an examp~è:-

PART l 

Lesson l 

THE EARTH iùfD ITS APPEARANCE 

Q. Where does the lieht of day come from? 
A. From the sun, which appears to rise up in the sky 

ever y l1iorning. 

Q. In what direction does the sun appear to travel in 
the sk y every mom ing? . 

A. From east to west along the southern skYe 

~. When the sun is out of sight at night, what do we 
see if the sky is clear? 

A. The stars; and also the moon at her regular t~es 
of appeari ng. 

Q. Where are the stars during the day? 
A. In the sky; but as the sun shines so brightly they 

cannot be seen. 

This question and answer method continues right 

through Part l whieh deals with such topies as Time and 

its Divisions, The Hemispheres, The ! .. 1ariner's Compass, 

Great Land and Water Divisions; Size, Motions and Measure-

ments of the earth, Govenuaents and Religions of the 

Earth. 

The smae method is used for the les sons on the 

geography of the continents taken up in the remaining six 
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parts. 

A good exa~ple of how uninteresting the learning 

of geography, presented in this fashion, must have been, 

can be taken from Lesson XX which is a study of the 

Province of Quebec. This les son is typical of the detail 

and amount of memorization involved in studying any of the 

countri es or provi ne es in this text. 

Lesson XX 

PROVINCE OF qJEBEC 

Q. 
A. 

Q,. 
A. 

Q,. 
A. 

Q. 

A. 

Q,. 

A. 

Point out the position and boundaries of ~uebec. 
Which is its largest river? 
The St. Lawrence 

Name the principal rivers north of the st. Lawrence. 
The Saguenay t St. lv~aurice t and Ottawa. 

Name the principal rivers south of the st. Lawrence. 
The Richilieu, St. Francis, Chaudiere. 

For what is ~uebec noted? 
For its shipping, lumbering, fisheries, iron and copper 
mines and its beautiful scenery. 

Point out and name the nine counties on the ottawa and 
their chief towns. 
Pontiac (Bryson); Ottawa (Hull); Argenteuil (Lachute); 
TWo Mountains (Ste. Scholastique); Vaudreuil (Vaudreuil); 
Soulanges (Coteau Landing); Jacques Cartier (Pt. Claire; 
Hochelaga (Longue Pointe); Laval (St. Rose). 

Point out and name the tourteen counties north of the 
St. Lawrence, and their chief towns. . .......... . 

"The Public School Geography" used in the schools 

of Ontario between the years 1887-1910 was authorized for 

use in the Public schools, High schools and Collegiate 

Institutes of Ontario, by the Supt. of Education (1887). 
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The Preface of the text contains a fairly 

exhaustive lecture to the teacher on the evils of rote 

learnine in geography. This condemnation of the evil 

which prevailed for so long is the first to be found in 

the text books studied. "The study of Geography", the 

author states, "is often the driest and most wearisome 
the pupil has to deal wi th and will always be 
so unless the teacher, to his knowledge adds 
understanding, and presents the subject so 
that while he satisfies the childts eager 
curiosity by offering to it well arranged facts, 
he also enkindles the child's imagination, and 
thus makes possible the mental assimilation of 
these facts. The teacher should be careful to 
remember that aIl the Geography is not to be 
coromi tted to manory, or indeed more than a 
small part of itj - he who should insist upon 
his pupils memorizing the number representing 
the square miles in the various countries of 
the world, or even a table of their relative sizes, 
would be worse than an intellectual tyrant - he 
would be a destroyer of intellect. But the 
skilful teacher will find no trouble in devising 
ways and means whereby he shall assure himself 
that his pupils understand what their text-book 
contains; then, what is useful for them ta remember, 
they will remem.ber wi thout much subsequent effort." 

This text i8 definitely an improvement on its 

predecessors. It contains many illustrations and coloured 

maps. It al so has the work arranged in a manner which is 

to be found in many modern text books. The work, con-

sisting of 46 les sons which are to be completed in the 

elementary grades, begins wi th a study of direction and 

distance to be followed with pictures and map8. A good 

allotment of time is given to map drawing - beginning wi th 

the familiar classroom, township, county and working up to 

the more difficult conceptions of theprinted maps of 
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countries and the world. The form and size of the earth, 

latitude and longitude, cause of day and night and other 

elementary aspects of what i8 considered to be "Mathernat

ical geography" is taken u~. This again is followed by a 

brief study of aIl of the countries of the world with a 

more detailed study of North America. 

Each country or province (in the case of Canada) 

is dealt with in the sarne manner, namely under the headings 

of 1. Position, Size and Population, 2. Boundaries, Physical 

Features, and Sub-division, 3. Soil and Climate, 4. Occupa

tions of the People and Industries, 5. people, Religion, 

Education and Government. 

Exercises and Review exercises are to be round 

often in this book and they are also an improvement on 

earlier books for the catachismic ~uestion and Answer 

method doesn't exist and more emphasis isplaced on map 

work and comparisons. 

Many countries and parts of North America are 

taught through Journey Geography. Imaginary trips are 

taken and this no doubt makes the work more interesting to 

young children. It i5 a method w hich is COrtuuonly used today. 

Although a great improvenent, one must be critical 

of the concentration on detail that this book contains. 

"High School Geography" by G.A. Chase, B.A. was 

used concurrently in the High ~chools. 

DividGd into two parts, it first deals wi th 

Physical Geography and later with Descriptive Geography. 

98. 



It is a more detailed version of the "Public School 

Geography". In this text, as in others at that time, 

much emphasis was placed on physical geography. Its 

treatment gave the students an excellent knowledge of 

the controlling factors of invironment and structural 

framework of the earth. The physi cal geography in this 

particular text was written by such great geologists of 

the time as Sir Charles Lyle, Dr. J.W. Dawson, Geikie and 

Dana. Unfortunately, again, the text makes little effort 

to show relationships between the physical and human 

factors. 

It appears, fro~ the nwaber and character of the 

text books, that Physical Geography was given a prominent 

place in the high schools in the Nineteenth Century. Such 

texts as Dr. :Page t s "Physical Geography!f, and Geikie t s 

"Physical Geography", in use in the provinces of On'tario, 

Quebec and Manitoba in the period 1860-1890, dealt very 

thoroughly with the subject. It is not unreasonable to 

find an emphasis being placed on this aspect of geography, 

at thattime. The greatest advances in geogrtlphy as a 

science, we have found out, were made along these lines in 

the latter half of the eighteenth century. Until these 

advances were made, geography was merely a description of 

things. Physical Geography should rise above the mere 

description of external appear~~ces, and seek to explain 

the causes that produce them. If physical geography is not 

taught in this way then it is better not taught at aIl. 
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Unfortunately, the contributions that physical 

geography was meant ta make to the science, have often 

been lost. This stateJnent is trlle of geography teaching 

in many parts of Canada in the period with which we are 

now dealing, and it is for this reason that, as we shall 

see, much less attention was paid to it in the years to 

follow. The content of physical geography was more than 

likely learned, or, as in the case of political geography, 

memorized, but its use as an instrwnent for reasoning out 

and explainine; geographical proble'tls, was seldorn used. 

That these conditions existed can be bornout 

by looking at examinations which were given at the time. 

'l'he following is a High School Leaving Exam held in 

British Golumbia on July 2, 1891. (2 hours duration) 

1. a Explain the following tenns - orbit, ecliptic, 
zodiac, llanos, lagoon, mistral. 

b Why i8 the earth nearer the sun in winter than 
in surarner? 

c Give two reasons for the coldness of winter. 

2. Give the boundaries of the following -
1. Brazil, Rolland, Fersia, Ontario, Ualifornia 
2. Name the capital of each of the foregoing, 

stating the water on which each city is located. 

3. Locate the vritish possessions in the Mediterranean, 
in Africa, South America, Asia. 

4. 'llrace the course of the follovling rivers -
Tay, Congo, Shannon, Ural, GOdavery, :Murray, 
Saskatchewan, Essequibo. 

5. a Locate the five principal capes of Europe. 
b Where are the following straits? 

Palk Bass 
Cook Sunda 
Menai Torres 
Northumberland Davis 
Serpent's Mouth 
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6. Mention six trading ports of ,h;urope stating the 
exports of each. 

7. Draw a map of one of the following. 
a Scotland - with mountains, rivers and chief 

cities 
b The black ~ea - with chief ports and mouths 

of ri vers 
c The Boundary line between Canada and United 

States - with adjacent territories 

This exam illustrates very well, what was 

expected from the learner in the nineteenth century. 

It is little wonder that this kind of geography has been 

tagged with the name "Capes and 1::3ays" geography. Tb.e 

student who could remember a great mass of facts would 

do weIl on examina ti on day. he was not a sked to reason, 

he was simply asked a lot of facts. .He had a good know

ledge of physical geography but he was not asked to use 

it. 

The student of geography meets a problem in 

every phenomena that presents itself. vihy, for instance, 

do two countries lying within the same parallels of 

lati tu'de present such differences in clima te? )lhy should 

the plants and animals that flourish in one region dwarf 

and aie out if transferred to another that 8eems equally 

ferti le in soil sand g enial in c lLma te? Why shoul d the 

men at the mountain-foot be tillers of fields while those 

a tl"l.'JUsa. n8, feet hi.sher ar ,~ herdsmen am shepherds? Cr 

"\'Jhy should one country be the scene of busy industry and 

successful commerce, of intellectual activity and mental 

culture, while another, as fair and even more fertile, 
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remains the mere squatting-grounds of indolent, dependent, 

and semi-civilized hordes? These and a thousand simi1ar 

questions press themse1ves upon the attention of every 

geographical observer. The facts may be detailed with 

clearness and accuracy but it is to physica1 geography 

that we must turn for a rational solution of the phenomena 

presented - the arder in which they occur, and the causes 

on which they appear to be more immediately dependent. 

Considering this matter further, it is inter

esting to read the report of Mr. John Parker, school 

inspector of the Province of ~uebec. In his annual 

report on The Protestant Superior Schools, he made refer

ence in 1908, to the provincial examinations in geography 

in the fo1lowing manner -

"The answers given in Physical Geography shows 

that the pupils in many cases have placed tao much 

dependence on the text book and have neglected observa

tion and reasoning. In many cases the answers given were 

in the exact word of the t ext book and when misplaced, 

or by the omission of a comma or a word, they became utter 

nonsense." 

Too often in the schools, the principles learned 

from physical geograpl1y have been forgo tten one e the study 

of poli tical geography begins. If the principles learned 

are not applied to the understanding of human geography 

i t is no wonder that all geography, to the learner, 

appears to be a burdensome struggle for acquisition of 
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facts. ~gain, it is no wonder that pupils memorized 

their text books wh en they were aware that it wou1d 

not be necessary at examination time to do any thinking. 

It makes one sad to hear of pupils in our high schoo1s 

today who have chosen geography as an e1ective course 

for the sarne reason. It is unfortunate that these people 

feel that it is not necessary to do any thinking in this 

subject. No doubt this exists because they have never 

been challenged with any thought provo king geographical 

phenomena and had the pleasure of reasoning them out. 

They have, sorne of them, learned to fear thinkinB, and 

would much rather menorize their work. Geography should 

develop the powers of observation and reasoning. If i t 

fails to do this, then it is not living up to the 

principles tha t made i t a sci ence. The grea t lack of 

qua1ified geography teachers has probably contributed 

most to these circumstances. 

Whi1e physical geography continued to be 

taught in the high schools of the provinces of Canada 

during the first twenty years of the twentieth century, 

a marked decline in its importance in the elementary 

schools can be noted. It was observed tha t most of the 

text books in use in the elementary schools in the nine

teenth century had a corumon method of presenting the 

subject. They began ~:'Jith a study of mathernatical and 

physica1 geography, followed by political geography. 
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The physical geography presented was very detailed, 

and contained nany a ttanpts to explain phenomena of a 

nature that young minds could not conceive. The texts 

were thorough bu t too ambi tious. 'Ihey gave stress to 

the acquisition of knowledge but neglected to inspire the 

minds or arouse the interest of the young children in the 

studyof the subject. It is generally agreed today that 

the ideas of Pestalozzi, Froebel and Rousseau on the 

nature of children are sound. For this reason, education 

of the young is not so much a matter of acquiring know

ledge as it is a training of the senses. With regard to 

geography, it is an awakening of interest in nature, 

people and their occupations and homes. 

It is not strange then, to find a change in 

the study of geography in the nineteenth century. 

Elementary text books, such as McIntyre's "World Rela

tions and the Continents", "The Ontario School Geography" 

and Frye-Gammel's "New Geography", introduced in the 

first and second decades, did much to improve the situation. 

They introduced into the early grades what may be termed, 

"Human Geography". Without neglecting, "home geography" 

or the consideration of the child's physical envi ronment , 

these texts made a genuine effort, with the use of 

colourful pictures and illustrations, to make geography 

interesting. The approach to the study taken in these 

books is not through definitions but through a series 

of stories about people in their environment. The se 
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stories picture hill and valley, lake and river, prairie 

and desert, rainfall and drought, tropic heat and arctic 

cold, in their bearing on life. The illustrative material 

has been planned to give informa tion about people, their 

homes, and their work. 

From the stories about people, their occupations 

and environrnents the texts lead to a study of the earth as 

a whole. This study deals with a description of the earth, 

the heat belts, change of seasons, latitude and longitude, 

etc. One cannot help feeling that this work is more 

sui ted to the middle grades of the el anentary school, a t 

which time it is presented in these books, than to the 

earlier grades. 

The study of the c ontinen ts, beginning wi th 

North America is carried out in grades V, VI and VII. 

Each country is dealt with under the headings SURFACE, 

LAIŒS AlTO RlVERS, CLIMATE, INUJS'rRIES, CITIES. The 

amount of detail has been greatly diminished in compari

son to earlier books. A great number of review questions 

are îound aîter the study or each country has been com

pleted. In sorne instances the answers to questions asked 

require a knowledge of physical geography. In this way 

the facts of physical and human geography are combined to 

the solution of the problem. This is good geography 

teaching. The following are examples of this type of 

question. 
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1. How are the Prairie Provinces suited to 

stock-raising? 2. Why is there a dry belt in British 

Colwnbia? 3. Why are there fewer pe ople in the sou th 

temperate zone than in the north temperate zone? 4. In 

which part of the torrid zone shou1d you expect to find 

a cool climate? 

Al though forward strides were made wi th the 

introduction of these texts and their improved approach, 

they were still too weIl suited to the kind of geography 

teaching that emphasized the location of capes and bays, 

poli tical boundari es and wha tac ertain country or city 

was "noted?t for. 

::Jurine the period 1920-1935 a great variety of 

text books stressing different aspects of geography, and 

each laying claim to the correct arrangement of geographi

cal knowledge and method of instruction, could be found 

throuShout the schools of the provinces of Canada. In the 

elementa.cy schools sorne courses of stuèl,y stressed "Journey 

Geosraphy" while others were content to arouse interest 

through the mediQ~ of adventure story telling, leavlng 

geography teaching to the high schools. Conditions in the 

high schools were just as unsettled. A rash of commercial 

and economic geography came over sorne provincial programmes 

while others atternpted to mainta.in the usefulness of 

physical geography. 

It was a period of experimentation. It was a1so 
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a period in our history when we beca~e much more conscious 

of the part Canada played in world relations, economyand 

trade. Some clained therefore, that a knowledge of commer

cial geography should be the aim of the hieh school course. 

Other educationists stressed physical geography and the 

importance of relati~g it to econoillic geography. Some 

courses in geography included sections which taught children 

the importance of good social behaviour and a pride in their 

country and goverv-ment. 

lnto the rnidst of this chaos was inter jected the 

philosophy of John Dewey, the foremost American interpreter, . 

in terms of the school, of the vast social and industrial 

changes which marked the Iate nineteenth and early twen

tieth centuries. Although his philosophy had the greatest 

effects on methods of teaching in the United States, they 

were also felt in Canada. His work, both experi'ilental and 

theoretic~l, has tended both to re-psychologize and 

socialize education; to give to it a practical content, 

along scientific and industrial lines; and to interpret 

to the child the new social and industrial conditions of 

modern society by connecting the activities of the school 

clasely wi th those of real lif e. 

Education, in Dewey's conception, invalves nat 

merely 1 earning, but play, c onstruc tion, use of tools J 

contact wi th na ture, expression, and acti vi ty; and the 

school should be a place where children are workine rather 
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than listenin~, learnine life by livine; life, and 

becom:ln~ acqlHinted. vv1.tl1 SOCi.'1l institlJ.t.io!ls ~nd 

industrial processes by studying them. The virtues 

of a school, as Dewey points out, are learning by doing; 

the use of muscles,sight and feeling, as weIl as hearing; 

and the employment of energy, originalityand initiative. 

Mere obedience and the careful performance of imposed 

tasks he holds to be only a poor preparation for demo

cratic society and government as weIl. 

The "l:!!nterprise", "DaI ton Plan" or "Project 

Method" are different nal1es gi ven to a technique which 

was also winnine; much favoLlr in the late 1930's. It 

was very ~uch in keeping with the Dewey philosophy. As 

explained in an earlier chapter, the value of the project 

Method lies largely in the intensity of the motivation 

that it secures, and in the vividness of the learning 

resul ts that it promotes throLlt;h the employment of the 

natural activities of the children in interesting pur

sui ts. Not the least of its values is its contribution 

in the fona.ation of such desirable m.oral ideals as 

industry, application, persistence, and co-operation. 

These innovations in educational thought 

brought great alterations to the programmes of study in 

Oanada. Geography, in particular, was involved. Beginnine; 

wi th Nova ::icotia in 1933, the provinces of New Brunswick, 

Prince Edward Island, Ontario, ~·Ianitoba, Saskatchewan, 

Alberta and British Oolwwbia, or in short, all but ~uebec 
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and Hewfoundland, reorganized. their curricula in a way 

that no longer taught geography as a separate subject, 

but wi th history and civics, under the new programme 

called "Social Studies". This reorganization marks the 

illost radical change in the history of the teaching of 

geogréipily in Canada. T;'lithin the short period of a few 

years, the study of geography as a science lost its 

indi viëtu2,li ty. 

l t was claimed tha t a kno'JJledge of the geograph

ical background was necessary to the proper understanding 

of history and for this reason the two subjects should be 

combined for greater correlation. To this was added civics 

and in sorne quarters health and guidance. The latter sub

jects were added as a resul t of the new eraphasis laid on 

the role the school must play in the teaching of correct 

understandings, social attitudes, and habits of living. 

The school was to become a miniature society after the 

wishes of John Dewey and his converts. Since the school 

was also to be a practical place for work through active 

pupil participation, and sinee the subject matter of 

"Social Stuc1.ies if lent itself very weIl to project work, 

this method was adopted with the new theories, by more 

than half of the schools of Canada é ~ the elementary 

and high school levels. The If Soc lal Studies" programme 

bas continued to exist in the schools, with the exception 

o~ those in Quebec and Newfoundland, to the present day. 

It has been very active in the ele.nentary schools and in 
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the erades of junior high. It i8 noted that its popu

larity in the senior hi8h 8chool is not as great, since 

in many provinc es separa.te courses in history and 

geography are once again offered. 

The contributions made by the "Social Studies" 

progral1L"'1le, anè. i ts shor tcomings will be consid.ered la ter. 

'He have traced the history of the teaching of 

scography in the elementary and high schools from the 

r , ~iddle of the nineteenth century to the present decade. 

This '/Jork v'lould not be complete T"Ji thout a picture of 

the status of geography in our scho01s today. 

In many ways, conditions have changed very 

little since the last century. There are ten different 

courses of study and although aIl the provinces, presumably, 

have the 8dlol~; aiAs of ec1u ca. ti on, there is still a grea t 

variety of text books used and great differences in the 

st3.ndard of attainr:lent. There is still a lack of qualified 

geography teachers, ô.nd vIe are still f'ailing to teach 

geography in a way that will use aIl of the best ideas 

of the outstanding minds in the pasto 

In other ways, noteworthy advances have been 

made. PréS ent day textbooks ilJ i th their clear type and 

colourful pictures, maps and illustrations are a far-cry 

trom. the uninteresting and poorly bound books of long ago. 
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The supply of maps - pl1ysictl.l, econoulic, political, 

geological, topographical and population distribution, 

available to the teacher in a variety of scales for 

different us es, is most helpful. Eow the teacher of the 

year 1850 who wai ted patiently for her wall map of the 

wor11 to arri 'le, would have envied us to è.ay. 3he would 

have been just as envious of the variety of instructional 

fil~s and film strips that we have within easy access. 

We can better understand the conditions of 

present day geography teaching by taking a close look at 

the courses of study of the provinces. Since only a 

general picture is required i twill not be necessary to 

consider the ten courses of study in detail. The object 

of presen ting the geography programmes for Nova Scotia, 

Quebec, Alberta and British Columbia is to illustrate the 

differences in philosophy, subject matter and methods 

that are used. Reference will also be made to the 

principles of geography teaching which we have inherited 

tram the past that are being put lnto practice, and those · 

that are note 
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THE PROVI~\WE OF NOVA SCO TIA 

The present program of studies for geography 

in Nova Scotitl has been in effect since 1933. Current1y 

the who1e program is being revised but as yet the subject 

is taught only in grades III to IX. In grade X emphasis 

in the social study course is placed on history. A course 

in commercial geography is an elective subject and is not 

part of the required social studies course. In grade XI 

and XII only history is offered. 

In a letter recei ved in November, 1952, Mr. A.B. 

Morrison, Director of CurriculQm and Research, stated that, 

"Recently in the social studi es cœTL"'lli ttee considerabl e dis

cussion has taken place on the regional approach to geo

graphy teaching. The committee feels also, that the 

commercial geography in grade X should be replaced by some

thing less co~mercial and more physical. In the 1933 

program considerable emphasis was given to journey geography. 

Just now the unit or project report seems to be receiving 

attention. " 

The following i s a sUIDmary of' the curriculu:n for 

each of the grades made frorn the, "Handbook to the Course 

of Study", Department of Educa ti on, provi nce of Nova Scotia, 

1933. 

GRADE III HUME GEOGRAPHY 

Class work in this grade should consist primarily 

of conversational lessons based on the knowledge that the 
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pupils have, supplemented by observations made by them 

under the direction or the suggestion of the teacher. 

COlffENT: 

A. The teaching of direction and distance 
B. Observation of the seasons and their relations to lite 
C. Land and water forms of the neighbourhood 
D. Weather and its effects on life 
E. The work do ne on the land - cultivation and crops grown 
F. Teachine the map 

Time allotraent: 100 minutes a week 

GRADE IV JOURNEY GEOGRAPHY 

The geography course in grade IV is intended to 

give the pupils a bird's eye view of that wider world 

lying outside the bounds of Nova Scotia; the object being 

to bring to the attention of the pupils facts new and 

strange; to introcluce them to the peoples living in 0 ther 

countries; and to show them how these others are found, 

like themsel ves, to be :nainly dependent on land and water 

condi ti ons. 

CONTENT: JOURl:ŒY SUGGESTIONS 

A. The Arctic Regions of North America 
B. South Jimerica 1. A trip up the Amazon 

2. A journey across the Pampas of Argentina 
C. Europe 1. Mountains of Switzerland 

2. Low country of Rolland 
3. Fiorded coastline of Norway 

D. Asia 1. Japan 
2. China 

E. Africa 1. Egypt 
2. Sahara Desert 

Time allotrnent: 90 minutes a week 
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GRADE V 

The geography course in grade V comprises the 

study of Nova Scotia to be followed afte~Nards, in somewhat 

1esser detail, by that of the remaining provinces of Canada, 

and conc111des wi th a seri es of bri ef sketches dea1ing wi th 

the geography of the United States, Mexico, Central America 

and the West India Islands. The Journey method is also 

emphasized in this grade. 

Time allotm en t: 180 minutes per week 

GRADE VI 

Owing to the fact that many pupils leave the 

schools in Nova Scotia at the end of grade VI it was felt 

that it was more or less imperative to prescribe as wide a 

course of Wor1d Geography for grade VI as the time availab1e 

permitted. In the sixth grade the actual relation of 

geographical data to man in his struggle for existence i8 

treated more as a series of observed and attested tacts 

and in conse~uence is given the major emphasis. 

CONTENT 

A. CERTAIN Jrul\TJ)AMENTALS OF GEOOR..L\.PHY 
1. Earth's shape 
2. Latitude and longitude 
3. The winds of the world 
4. The oc eans 

B. EUROPE 
1. The British Isles 
2. France 
3. Germany 
4. Russia 
5. The Mediterranean and Italy 
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c. SOUTH iu'\:ŒRICA 
D. AFRICA 
E. ASIA 
F. AU STRALIA AND NEH ZE.A.IJ\.ND 

In grades VII, VIII and IX the teacher is urged 

to adapt new methods (Regional, Topical, Outline, Problem, 

Project) to the work. It is felt that these methods are 

valuable contributions to the teaching of the subject. 

GRADE VII 

A. GEl~ GEOGRAPHY. In this grade, as weIl as in grades 

VIII and IX, a great deal of the general geography 

studieci in the earlier grades is revievved. This review 

includes: the size, shape and motion of the earth; 

directions; latitud~ and longitude; the measurement of 

time; clima tic zones; the a tmospnere; forras of precipi-

tation; principal ocean currents. 

B. AN INTENSIVE SroDY OF CANADA 

c. 

1. Its people 
2. Its development - (a) study of producing areas 

(b) industries of Canada 

A GmERAL SURVEY OF THE WORLD 
1. The Continents 
2. North America - (a) location~ 

features, (c) 
(5) countries 

3. South America 
4. Europe 
5. Asia 
6. Africa 
7. Australia 

(b) general surface 
drainage, (4) climate, 

Throughout this study in grade VII all countries 
and their peoples are studied with a comparison to Canada. 

Time allotTnent: 90 minutes per week 
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GRADE VIII 

CONTENT 

A. An in tensi ve s tu dy of the Bri ti sh Cormnonw 001 th of 
nations 
1. Reasons for development of British Isles 
2. Steps in the deve10pment of Britain (industria1 

deve1opments). This work is to be correlated with 
the history. 

3. Component parts of the Empire. 
(a) Canada~ (b) British West Indies, Honduras and 
Guiana, (c) Irish Free State, (d) Egypt, Suez Canal, 
Gibraltar, Malta, Cyprus, Palestine, (c) The Indian 
Empire and Ceylon, (f) The Straits Settlements, and 
Singapore, (g) British Possessions in the East Indies, 
(h) Hong-Kong, (i) Australia, New Zealand, (j) Union 
of South Africa; and Rhodesia, (k) Nigeria, (1) Kenya, 
(m) St. Helena and Fa1klal1d Islands 

B. A study of the important countries of the World 
1. United States 
2. Mexico and Central .America 
3. West Indies 
4. Argen tina 
5. Brazi1 
6. Chile 
7. European Countries (stressinB modern industrial 

devel opment ) 
8. Asiatic Countries (stressing their importance as 

sources of raw materials for the more highly 
developed manufacturing centers of Europe and North 
.America) 

Time allotmen t: 90 minutes per week 

GRADE IX 

The aius of the course in grade IX are (l) to give 

the child a clear knowledge of the human and physical factors 

which have entered into the development of the social and 

industrial growth of Nova Scotia; (2) to awaken an apprecia

tion of Nova Scotia's problems and to train to keep in touch 

with current affairs and world problEms. 
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CONTENT 

A. General view of Nova Scotia 
1. Survey of population 
2. Survey of natural resources 

,B. Nova Scotia fram. aesthetic point of view 

C. Intensive study of industrial development of Nova Scotia 
1. Mining, 2. Study of minerals, products of which are 
used in Nova Scotia, 3. Agriculture, 4. Lumbering, 
5. Fishing, 6. Water power developrnent, 7. Manufacturiflg, 
8. Tourist trade, 9. Transportation, 10. World trans
portation and trade, 11. Principal ci ties and towns of 
Nova Scotia 

Time allotment: 45 minutes per week 

The following brief outline ls a sl.D.nmary of the 

proposed new pro gram in social studies, forwarded to me by 

Mr. A.B. Morrison, Director of Curriculu:ü and Research. It 

is to be noted that the new curriculum has a direct leaning 

toward more correlation between history and geography and 

less instruction of the subjects separately. It may be 

observed also that geography is still not made available 

after grade IX and in this respect has not changed from the 

1933 program. 

The following curriculLl7!l. is subject to change by 

the Committee. 

GRADE l 1RE HOME AND T'rIE SCHOOL 
( 1) The home 
(2) The school 

GRADE II 1RE C Œ-:lMUNI TY 
(1) The people 
(2) The landscape 
(3) Comraunications 
(4) Transp or ta ti on 
(5) Community services 

117. 



GRADE III 

GRADE IV 

GRiJ)E V 

GRADE VI 

'lliE TO~lN, CITY OR COUNTRYSIDE 
(1) Physical aspects of the area 
(2) How people make a Il ving 
(3) Foods we eat 
(4) Clothing 
(5) Homes 
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(6) History of the irnmediate area (in story fonu) 

A. OUR O',IIN LOCALITY (COUNTY) 
1. Size and location 
2. People and population 
3. Land and water forrna tions 
4. Early settlers and settlements 
5. First buildings and institutions 

B. OUR LIVING CONDI TI ONS 
1. Homes 
2. Foods 
3. Clothing 
4. Fuel 
5. Industries 
6. Travel 
7. C~~unications 

C. OTHER PEOPLES 
1. Early man 
2. The Indians 
3. 'Ihe Eskimos 

PEOPLES OF OTHER LAl.\JDS 
(1) An introduction to geography 
(2) The SWiss (life is an Inland mountainous country) 
(3) 'Ihe Chinese (life in a large crowded country) 
(4) The Negroes (life in a tropical country) 
(5) The Arabs (life in a desert region) 
(5) The Norwegians (life in a northern mountainous 

country) 
(7) The Dutch (life in a crowded agricul tural area) 
(8) The French (life in a country similar to our own) 
(9) The Lapps (life in a Polar area) 

(10) Australia (life in a land of mild, rainy winters 
and dry summers) 

(11) Life in modern Canada (Nova Scotia) 

'lliE ATLANTIC PrtO'V'TlJCES 
(1) History 
(2) Geography (physical) - (a) location and size, 

(b) land formations, (c) water formations, 
(d) natural resources, (e) climate 
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(3) Geography (commercial) 
Regarding each of: l'Jova Scotia, New Brunswick, 
Prince Edward Island, Newfoundland. 
(a) towns and ci ti es, (b) travel to and from 
and within, (c) industries, (d) natural pro
ducts, (e) trade 

SO CIAL S'lUD~_ES, GRADES VII - Jal 

GRADE VII Canada in its American setting 
(Geography of the Americas; sorne history) 

GRADE VIII Canada in its commonwealth setting 
(Geography of the Commonwealth; history) 

GRADE IX Canada in its World setting 
(World Economie geography) 

GRADE X ';lorld his tory to 1500 
(History and related geography) 

GRADE XI World history 1500 to present 
(History wi th relevant geography) 

GRADE XII Canada in the modern world 
( So ci al pro bl ems ) 



It will be first noted in Nova Scotia's pro

gro.r;lI ~ E-; th&t geography teachi.ne begins wit.!:l ho:ne geogra'phy. 

This methoè. has been widely accepted.. It was used early 

in the history of the subject in Canada but with the added 

burden of definitions and facts of elementary mathematica1 

geography to be 1earned. Its proper i::lirn is the awakening 

of interest in the home envi ro rnn en t and the factors which 

influence the young children's lives. 

This method leads quite naturally to the study 

of other enviromnénts in the world throu~ th.9 mediur1 of 

imaginary journeys. Again, j ourney geography has been 

in use for years but now has reached a point where It is 

being used for the sake of the enthusiasm i t arouses in 

learning about -people in other li::ll1ds rather than for its 

vallle in acquirine; factual information. 

In these ways, the children of the early grades 

are intr00.uced slowly to the more serious study of 

geography in grades V, VI and VII. It is observed that 

whl1e the Nova Scotia prOermlli~e is referred to as a 

social studies course, geoeraphy and history are taught 

for the most part separately ~it.!:lin its frillnffi~ork. 

The greatest criticism that can be made of the 

progrrumae is that geography is not offered at all after 

the ninth Brade. Again, while the teacher is urged to adopt 

new ~ethods to the teachine of the subject, theredoes not 

seem to be any agree;uent as to wha t met~lod should be used. 
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The ret:,"'ional method i8 JUentioned as one of the methods 

to be adopted, but in no gradé in the course of study, 

has any of the work been arranged to suit regiona1 

studies. Much is 1eft up to the teacher. This raethod 

would b e of partic'ü~1.r value to the wor~c of the grade s 

in this province since there seems to be an unusual 

amount to be covered in each grade. as was explained 

in the guide ta the course of study, this is due ta the 

great drop out of students in grades VI and VII. 

'grades l 

THE PROVINCE OF g.UEEEQ. 

The following outline of courses in geography 

XI) was sura.rnariz ed from the "Handbook for 

Teachers in the Protestant Schools of the Province of 

Quebec" (1953 Edition). 

OUTLI18 OF COURSES 

GRADE l 

UNIT l 
UNIT II 
UNI'r III 
UHI'r IV 
UI\TIT V 

SOCIAL DEVELOH,Œ1TT IN lliE HmZ A.l.IJD SCHOOL 
ENVIa Ol~rill.\T T 

The home 
The school 
The farm 
The seasons 
The pets 

GRADE II THE COMMUNITY AND THE CHILD'S CONTACTS "JITE IT 

UUIT l Helpers who bring us our food 
(a) the milkman, (b) the baker, (c) the butcher, 
( d) the groc er 

UNIT II He1pers who produce our clothing 
(a) the tailor, (b) the dressmaker, (c) the shoe
maker, (d) the merchant 
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UNIT III Helpers who build our homes 
(a) the carpenter, (b) the pluI!1ber, (c) the 
electrician, {dl the mason, (e) the painter, 
(f) the contractor 

U:i.UT IV Helpers who provide transportation 
(a) the engineer, (b) the bus driver, (c) the 
conductor, (d) the pilot, (e) the captain, 
sailors, stewards 

UNIT V Helpers who provide communication 
(a) the postman, (b) the telephone operator and 
the linesman, (c) the radio operator dnd announcer, 
(d) newsboys: the story of the newspaper 

UNIT VI Helpers who provide for heal th and sani tation 
(a) the doctors and nurse, (b) the health 
inspector, garbage man, street cleaner 

UNIT VII Helpers who protect us 
(a) the policeman and traffic officer, 
(b) the firanan 

U1ITT VIII Helpers who provide for education and recreation 
(a) the teacher, (b) the minister, (c) the 
librarian 

GRADE III GEOGR.LŒHY OF THE HOME LOCALI TY 

The chief objectives of the work of this grade 

are to train the powers of observation, to give the pupils 

practice in expressing in language what they see, and to 

guide them to search for the meaning of what they observe. 

UNIT l 

UNIT II 
UNIT · III 
UNIT IV 
UNIT V 

Earth and sun relations and local weather 
conditions 
Local landscape 
Man's needs in the locality 
Map reading and map making 
Early life in the locality 
(a) To show why the si te for the town was chosen 
(b) The difficulties and problems of pioneer life 
(c) The importance of the locality to the life of 

the country 

In grade III Units l, III, IV and either II or V are to be 
taught. 
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GRADE IV JOURNEY GEOGRaPHY: the how and the why of life in 
various regions of the world where the rela tion
ships between environrnent and life are fairly simple 
and obvious. 

UNIT l How people live together in the neighbourhood 
UNIT II Journey geography 

Text - "Visit in Other Lands" - Atwood and Thomas 
UNIT III Introduction to maps 
UiITT IV History stories about: 

(a) Negritos, (b) Eskimos, (c) Steppe Her.ders, 
(d) The Congo{ (e) The Andes, (f) Egypt, (g) India, 
(h) China, (iJ Norway, (j) Mexico, (k) Argentina 

In grades V, VI and VII an a tte:npt is made to provide a 
"one cycle" treatment of the major countries of the world. 

GRADE V 

C .. !U1'ADA AND THE UNITED STATES 
Text: Taylor, Seiveright and Lloyd - "Canada and Rer Neigh

bours" 

The emphasis of the grade V course is on the human use of 
the natural regions of North America, with particular 
referenee to those of Canada. 

GfuJ)E VI 

MEXICO, CEN'rRAL AND SOU'lli AMERICA, AFRICA IN PART, AUSTRALIA, 
NE~N ZEAL.~T\f]), 'niE PACIFIC ISLANDS 
Text: Taylor, Seiverisht and Lloyd - "Southern Lands" 

GlliillE VI l 

ASIA, AFRICA, AUSTru\LIA, 'mE PACIFIe ISLANDS, '!HE BRITISH 
EMPIRE, EUROPE IN PAR T 
Text: Frye-Gammell - "A New Geography" pages 203-264 

GRADE VIII 

Texts: Collins-Longmans - "Clarion Atlas" 
Longmans - "Geography for Today. North .America" 

Part l Introduc tion to General Geography: 
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UNIT l 

UNI'r II 

Globe Study: 
(a) The earth; its shape and size. (General 

idea only) 
(b) Rotation of the earth; day and night, 

axis, poles, horizon, zenith, pole star 
(c) Revolution of the earth and the other 

planets around the sun 
(d) Distribution of land and water on the earth 
(e) Finding posi tions on a mal' using lOngitude 

and la ti tude 
(f) Longitude and time 
( g) International da. te line 

Map study and map reading: 
(a) Map projections such as Mercator, Polar 
(b) Relief maps 
(c) Simple contour maps 
(d) Topographical map 

UNIT III Landforms: 
(a) An elementary knowledge of the types of rock 

of the locality in which the school is located. 
Sedimentary, igneous and metamorphic rock 

(b) 1. folded and block mountains 
2. plateaus, such as the Appalachian Plateau 

in southeastern Quebec 
(c) Plains 
(d) Continental Shelf 
(e) Results of the action of the ice sheet in 

Canada 
(t) Drainage. See relief map from Unit II. 

Mississippi, St. Lawrence, Mackenzie and 
the chief rivers of the east and of the 
west coasts. Location of the chief divides. 

UNIT IV Climate: 
(a ) Temperature 
(b) Pressure of the air 
(c) Raint'all 
(d) Factors which influence the cliôate of North 

.werica 

Part II Regional study of North America 

GRADE IX 

It is suggested that those sections dealing with 
Canada, and with Quebec in particular, be studied 
in greatest detail. 

IDE SOUlliERN CONTINENTS 

In the work of this grade considerable emphasis 
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ls to be placed on the commercial and economic aspects. 

A ttentio::-.:. should be drawn to important crops and indust-

ries, as for examp~e the peanut plantations of Africa, the 

fruit industry of Australia, the coffee industry of Brazil. 

Topics of current interest should be taken up as they occur. 

Less emphasis is to be placed on the physical geography than 

in grade VIII, though this part should not be overlooked. 

Texts: Longmans - "Geography for Today, 'Ihe Sou thern Con-

Part l 

UNIT l 

U~IT II 

tinents" 
Collins - Lon@llans - "Clarion Atlas" 

General Geographical Background: 

Study of local conditions ta serve as a background 
for world conditions 

World conditions 
A. Rotation and revolution of the earth 
B. Wind and pressure beIts, with particular 

attention to the southern continents 
C. Ocean currents as they affect the climate 

of the southern continents 
D. Natural vegetation belts 

UNIT III Regional study of Africa: 
The chief emphasis is to be placed on a study of 
the continent as a whole rather than on the 
separate political units 

A. Physical features 
B. Climate and rainfall 
O. A general survey of the natural vegetation 

and cultivated crops of each regian 
1. equatorial forests 
2. grasslands - areas of good and of seant y 

rainfall, areas of low and of high altitude 
3. deserts and semi-desert lands 
4. Mediterranean conditions of the northwest 

and the southwest 
D. Mineral products from the south, the Congo, 

the Rhodesias, West Africa, Tanganyika 
E. Study of the natural vegetation regions of 

the continent 
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UNIT IV 

UNIT V 

1. the forest lands 
i the equatorial rain forest of West 

Africa 
ii the Congo lands 
iii dens~ tropic~l forests of the southeast 

2. the grasslands of Africa - the tropical 
grasslands (wet savannas and dry savannas) 
i West Africa. Native cattle raising and 

subsistence farmine. Plantation crops 
of peanuts and cotton. Savanna con
ditions in Nigeria. Cotton, peanuts. 

ii Plateau conditions of Central Africa 
and East Africa. Plantation crops of 
Uganda, coffe~, cotton, agriculture. 
Ranching in Kenya. Life in Tanganyika, 
communications in East Africa, condi
tions in the savanna zone of the Anglo
Egyptian Sudan; cotton, gum arabic, 
Savanna conditions in Rhodesia, native 
cattle raising', dairyine; by whites, 
mining, agricultural possibilities of 
Southern Rhodesia, difficulties of 
cattle rai sine due to tsetse fly 

l.l.l. The grasslandsof the south 
3. desert and semi-desert lands 
4. Medi terri'tnean type climate 

Regional St~dy of South _~erica 
A. Physical divisions 
B. Drainage 
C. Natural vegetation 
D. Climate 
E. Population, development, communications 

Regional study of certain South American countries 
A. The United States of Brazil 
B. Argentina 

Choice of one of the following: A, B or C for more 
detailed treatments. 
A. Northern Andean States of Venezuela, Colombia 

Ecuador 
B. Peru and Bolivia 
C. Chile 

Australia 
A. General study of Australia 

1. the surface 
2. climate and rainfall 
3. vegetation 
4. animaIs and birds 
5. native inhabitants and early settlers 
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UNIT VI 

GRADE X 

B. Occupations 
1. the pastoral industry 
2. crop farming 
3. mining 
4. manufacturing and chief towns 
5. sorne problems of Austra1ia 

New Zea1and 
As an introduction to the study of the occupation, 
there is need for a brief survey of surface and 
c1imate. 

A. Physical features to be noted 
B. Climate 
C. The inhabitants and occupations 
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THE S'IUDY OF EUROPE AND ASIA 

The emphasis in this grade should be placed on: 
1. The use man makes of available resources. 
2. The contrast of the effects of topography on different 

peoples in different parts of the world, e.g. SWitzerland 
and Tibet. 

3. The effect of climate on agriculture. 

Texts: Stamp and Kimble - "The World" 
Dentts - "Canadian School Atlas" 

Part l 

UNIT l 
II 
III 

Part II 

UNIT l 

UNIT II 

General Study of Eurasia 

Surface features 
C1irnate 
Vegetation 

Regional Study of certain selected areas 

A. Agricul ture 
B. Ranchine, herding and dairying 
C. Forestry 
D. Mining 
E. Fishine; 
F. Manufacturing 
G. Ci ties 

The who1e Mediterral1ean region of Eurasia 
A. Agriculture 
B. Ranchine and herding 
C. Mining 
D. Fishine; 
E. Manufacturing 
F. Ci ties 



UNIr III Monsoon Lands 
A. Agriculture 
B. Rerdine and animal husbandry 
C. Mining 
D. Forestry 
E. Manufacturine 
F. Cities 

UNIT IV Choice of any three of follov'1ing regions to be 
done in rather less detail than Units l, II and 
III. 

A. The Northern Eurasian Plain (U.S.S.R.) 
B. Scandinavian Lands and Finland 
C. Central European Uplands and Danubian Basin 
D. Great interior plateaus 
E. Plains and plateaux of south-west Asia 

GRADE XI 

This course should furnish the graduatine student 

with a knowledge of his o'Wn cou:l.try against 'i background of 

the world as the home of man. The course consists of two 

parts, either of which may be taken first. AS a guide to 

the relativA emphasis to be placed on each part, the 

following reconllu8mj.e. tion is gi ven on the basi s of the eigb. t 

month teachine tir.1e in grade XI: 

Part l 
Part II 

General Geography 
Regional Study: 

Canada 
U.S.A. and Mexico 
British Isles 

2 months 

3 months 
2 montl1s 
l month 

Authorized Text: Stamp and Kimble - "The TNorld" 
Dentts - "Canadian School Atlas" 

Part l 

uNIT l 
UNIT II 
UNIT III 
UNIT IV 
UNIT V 
U1UT VI 
UNIT VII 

GENER.iU. GEOGRAPHY 

Earth mo venen t s 
Globes and maps 
The atmosphere 
The hydro spher e 
The lithosphere 
Climatic and vegetation regions of the world 
Man on the earth 
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Part II 

A study of Canada in particular and toa lesser degree the 
countries bordering the North Atlantic. The study should 
focus on the occupa ti ons and resourc es of Canada and the 
characteristics of the various regions. 

The study of the U.S.A., Mexico and the british Isles should 
be related to Canada as much as possible. 

UNIT l 

UNIT II 

Canada 
A. Basic geographic controls: A review of North 

America pro "ides an understancUng of the 
physical features and enviromllent essential 
for a proper appreciation of Canada. 
1. physical features 
2. climate 
3. natural vegetation 

B. Occupations 
1. agriculture, 2. minine, 3. forest industries, 
4. fishing, 5. production of water power, 
6. manufacturin0' 7. transportation 

c. Regional study 
1. Canadian Appalachians, Eastern Townships, 
Gaspe, Maritimes, H"ewfoundland, 2. Canadian 
Shield, 3. St. Lawrence and Lowlands and Lake 
Peninsula, 4. Interior Lowlands, Prairies, 
Peace River, Mackenzie Valley, 5. The Cor
dillera 

The United States of America 
A. Introduction 

Review of physical fea tures, review of clima te 
~. Occupations: 

1. Agricul ture 
i interior lowlands - wheat, corn, cotton, 

dairying 
ii Atlantic Coastal Plains - truck farming 
ii1 Florida - sub-tropical and early garden 

produce 
iv the Great Plains and Intermontane Plat

eaux: ranching 
v California 
vi Conservation problen involved in: 

Irrigation regions su ch as Grand Coulee, 
Tennessee Valley 

vii Alaska, the l~~d of the future 

129. 



2. Mining 
3. Forest Industries 
4. Fishlng 
5. Manufacturing 

i New Engla."l.d 
ii Pittsburg area 
iii New York 
iv Detroit 
v Pacific Coast 
vi Chicago 
v~~ Birminghdm, Ala. 

6. Transportation and trade 
i The Great Lakes 
li The Mississippi 
lli Fall line ci ties - ports com.,-aanding 

routes to interior 
iv Hudson-Mohawk route 

UNIT III The Republic of Mexico 
A. Introduction: Review in general the physical 

fea tures and clima te 
B. Occupations: 

1. Agricul ture : 
Note climatic control on distribution of the 
following: early vegetables and fruits, 
cereals, tobacco, sisal hemp, bananas, 
cacao, coffee, corn, ranching and irrigated 
land. 

2. Minine;: 
Note the leading position of Mexico's silver 
and the diminishine importanc~ in worln pro
duction of oil. Other mineraIs: lead, copper, 
gold, tin. 

3. Forestry: 
Note forests on windwarn slopes and eastern 
coastal 10wVmds. Chicle of Yuca tan. 

4. Production of water power •. '!;xtensive develop
ment. 

5. Manufacturine: 
Recent development of factory industries 
replacing old hand industries. 

5. Transportation and trade: 
Development of international highway. Vital 
necessity of good roads. Tourist trade. 
Recent great incI"e·'l.Se of trade with Canada. 
Location of ports on the Gulf of Mexico and 
the Pacifie Coast, and the capital 
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UNIT IV 

GRiillE XII 

The British Isles 
A. Physical features in general as a basis for 

the study of the industries 
Climate 

B. Occupations 
1. agriculture 
.8. mining 
3. fishing 
4. manufacturing 
5. trade and transportation 
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References by pages are to Taylor, EnvironmeHt, Race and Uigration 
and Finch and Trewartha, Eleuents of Geography 

UUIT l 

UNIT II 

Structure of the ~arth 
The core, crust, zone of flowage 
The building of the c ontinen ts, particularly 
North .America 
The struc ture of Canada 
Ancient peneplains, old \Vorn down mountains, 
young groWi!~b mountains, plains: characteristics 
of each (General) 
Synclines, anticlines, faul ts, etc. Weathering and 
erosion 
(This is merely an introduction) 

Rocks 
Their fonaation, classification, chief types, 
character and resistance to weatheri!~, and 
erosion 

UNIT III Forces of constructi[)[l i!l building land forras 
Uplift, folding ·and-Ta·uTiIiïg"- ·-· . ~ .. - .- .-. 
Formation of continent of North America 
Volcanoes and earthquakes 
Formation of Monteregian Hllls, Mt.Orford, · OWl ts 
Head, etc. 

UNTr IV Forces of destruc tion in bui1. :1Î.'lj Llnd for'ns 
Sta!·;es of erosinr;;'-'youth, :"lJ.aturlt~T:--old"agè:-~ 
with land forlils and drainae;e :9atterYJ.~~ at each 
sti;l.ge 
Resul ts of erosion in hard, soft d:1.d al ternating 
hard and soft rock 
G-lacic,l acti,Jn 
11acl:.:tl erosi~:'l irt i tE;, li8.1·ic\.l S f Cl:U., wi th particu
lar reference to :;L.LCial e:cosion in North America 
'rhe continental glacier and its retreat 



UNIT V 

UlITT VI 

Formation of lakes and falls in Canada 
Form9.tion of Great Lakes and their various 
outlets 
Champlain Sea and forma ti on of the ;3 t. La1 '} renc e 
Lowlands, ancient islands and beaches 

Land Forma and their uses 
Penoplains 
Plains of accumulation - river plains, lake plains, 
marine plains, etc. 
Plateaus, dissected plateaus. 
Mountains - young and growing, residual 
Youth, ma turi ty and. olt age of each form and their 
relation to life 

Weather and Climate 
Insolation: variation with latitude and season 

biovement of point of vertical ray 
through the cycle of the seasons. 

Vlinds. Bel ts of high and low pressure on the earth 1 s 
surface. 
Chief wind belts of the world. 
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Deflection of winds due to rotation with causes. 
Ferr el 1 s Law. 

Precipitation. Causes of rain-convectional, relief 
rain, "polar front rain": 
Regions of heavy rain: 1. where air is rising 

2. where winds are 
onshore 

Regions of light rain: 1. in anticyclonic areas, 
2. where winds are off

shore 
3. where there are cold 

shore currents 
4. in polar regions 

Illountain Climate, adiabatic cooling and heating; 
chinook winds; rain shadow deserts. 

Humidity. Relation to range of temperature. Sensi
ti ve tempera ture. Clima tic graphs. ~'lea ther 
maps and weather forecasting. 

UNIT VI Climatic Regions 
Ice cap; tundra, taiga of coniferous belt, deciduous 
forest, Mediterranean regions, steppes, deserts, 
savanna belts, equatorial forest. 

UIUT VII Resources of the Earth 
A. Water Supply 
B. Soil 
C. Plant anQ animal life as originally existing 
Di Mineral fuels 
E. Bineral ores 



Jilart 'l'NO 
Option of 

Part Three 

The Geo~raphical Realms 
The humld realms, the dry realms, the humid 
mesothermal realms, the humid microthermal 
realms, the polar realms. 

or 

Regional Geography of the continents as outlined 
in Taylor's Geographical Laboratory 

Laboratory Exercises from Taylor's Geographical Laboratory, 
A. l, 2, 3, 4 
B. 5, 6 
c. ?, 8, 9, 10 
D. 14, 15 (Substitute data for Uontreal for that 

of Toronto) 
F. 21, 22, 23 

The course of study in geography for the Province 

of ~uebec, like that of Ontario, maintains that the subject 

should be taught separate from history or civics. It is 

based on the sound principles of the science which have 

been developed in the pasto Recognition of the value of 

the discipline is made by offering courses from the ele.men-

tary grades through to the end of the high school. Geo-

graphy is recognized as a junior matriculation subject. 

The geography content and methods used in the 

elementary grades of the schOols of Q,uebec do not differ 

very much froID those found in the other provinces. The 

differences are most noted at the high school level. Here 

it is obvious that an attempt has been made to keep a 

balance between the physical and human elements of geo

graphy. The physical aspects are emphasized in grades 

VIII, XI and XII. This bas been done in spite of the 
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trend in many quarters toward a aoeialized curriculum in 

which physical geography is taught incidentally. 

Many provinces have paid lip service to regional 

geography but the provinces of ~uebec and Ontario have put 

the method into practice. It is observed that the contin

ents studied in aIl of the hi~h school grades in Q,uebec 

are done by regions. The contributions that this method 

has made to good geography teaching has already been 

anphasized. 

lliE PROVINCE OF ALBERTA 

Geography is not taugh t through a social studies 

progrwl in the elementary schools of Alberta, but by means 

of an "Enterprise program", which includes in its scope 

social studies, health and science. A major emphasis on 

social studies is maintained throughout. Health and science 

are merged with the social studies to provide basic content 

for the ac·tivi ty program. 

Language, reading, literature, music, art, 

arithmetic, penmanshlp and physical education are to be 

regarded as fields for correlation, and are to be treated 

in as close a conjunction to the Enterprise as may be feas

ible. 

The following sequence pattern for Enterprise 

activities - grades l to VI has been obtained from 

"Bulletin 2 Elementary School" (1949). 
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GRADE l 

OUR HOIvIE 
A. Our family 
B. We play house 
C. Friends in our town 
D. A birthday party 
E. Pets 
F. Special holidays 
G. The market 

GRADE II 

OUR SCHOOL iùID rffiIGHBOCRHOOD 
A. Our school 
B. We visit the farm 
C. A trip to the city 
D. Our flag 
E. Plants that help us 
F. AnimaIs that help us 
G. Workers who bring us food 
H. Community holidays 

GRADE III 

HOW OUR CCLjMUNITY LIVES 
A. How people live without machinery 
B. How modern men overcome the obstacles of geography 

(life is analyzed in a typical country) 
C. How we use natural wealth 

GRADE IV 

A. How pioneers settled the new world 
B. HoVl we live and work in the modern world 
c. How trading Lmproves our world 
D. How brave and wise men have helped our world 

GRADE V 

OUR PROVINCE 
A. How Canadians established themselves from sea to sea 
B. How Alberta provides for her people 
C. How global patterns affect us 
D. How science has affected our culture 

135. 



13ô. 

0L:2 GOi'::':;'l'.dY 
ç~. Eorv DE:n li v ;.:;è. and worked through the ages 
B. Low IIlen live and work in Canada today 
C. How we control global patterns {basic Lf.")[raphic concepts} 
D. HoVi scier1ce has affected our industries 

In each grade, four "Enterprises~', one from each 

section, comprise a !rrinÏJ'lll.m year t s work. Eigh t "Enter-

prises" should b e consid erec. the practiclil ,naxÏI1.tlul for any 

one year. 

Some effort has been r:J.ade te ;:".3t UI-s :;c tions in 

each grade fram III ta VI that will have special emph~sis 

or sig~ificance in the developnent of basic concepts in 

particular subject areas: 

in section A for brades IV., V and VI. In grade III 

Section B will tend to fi t this saIlle general classifi-

cation. 

{b} Geographical understandings are basic in Section C for 

grades IV, V and VI. Sections fi and C for grade III 

shoulà. both promote such understandings. 

JUIUOR RICH SCHOOL 

GRADE VII AND VIII 

The following œlli~ary of the courses was obtained 

from the "Junior High School Curriculum Guide for Social 

Studies" 1952 edi tion. 



GILWE VII 

The method of procedure is from the féiJlliliar ta 

the unfwrliJ.hl.r. For tilis reason, th e local c ŒlLmuni t.}r wi th 

its extractive industries should be the point of departure 

for any class, which would proceell to deduce froJ!l these the 

probable factors - ~hysice.l fea tures, clirna te and na tural 

resources - accountins for the establish·;lent of sucll 

industries. By the time the study of the year's work i8 

cOFllllete, pupils' knowledge of the physical and economic 

geoeraphy of Canada (geographical features and natural 

resources) should have a sound foundation. 

Primary Reference - Canada and Rer Ueieh bours. 

COIJT.11'IT: 

UTIIT l (Suggested time - 8 weeks) 

The Fanller 
A. Of the central plain 

1. :'lheat and coarse grains 
(a) prairie space, (b) rich soil - nature, origin, 
( c) cl irna te 

2. Truck eardening ,'lnè. sugdr beets in south seeel 
farming 
(a) low altitude and warra niehts, (b) irrigation 

3. Ranching in southwest 
(a) hillfJ, (b) prairi..e wool, (c) Chinooks, 
(d) creeks and ponds 

4. l1ixec1 farminc in Parkland, peace River 
(a) level land and space for grains, (b) graves of 
trees for shelter, (c) seasonal rainfall, (d) varie
ties of whea t developed for more northerly lati turies 

5. D3.iryL~lC;, poultry, fur fannins, beekeeping 
(a) cities â.nd towns, needsof large centres of 
popula ti on, (b) cold clim.a te - hea t in poul try houses 

B. Of the St. Lawrence Lowla.nds 
1. Fruit faming 

(a) lOifJ altitude, ',var.'l ni[::hts, (b) effect of presence 
of large bodies of water, {cl grain growing on large 
scale not proti table in competi tion wi th west 

2. Uixed faming 
3. Dairying 

(a) root crops and grasses for feed, (b) water supply, 
(c) large centres of population. Density of popula-
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lation in general, (d) cheap transportation, 
(e) accessibility of many markets 

4. Poultry fanning 
5. Tobacco 
6. Iv~aple sugar 

C. Of the Appalachians 
Products peculiar to this region: (1) apples, (2) hay, 
(3) potatoes, (4) furs 

(a) sheltered valleya, (b) large bodies of water, 
(c) Labrador current, (d) lack of space, (e) accessi
bility to American and Overseas markets 

D. Of the Cordilleran Region 
1. The Fraser Valley and Vancouver Island 
(a) dairying - excellent pasture, (b) fruits - berries 

(i) low altitude, (ii) abundant rainfall, (iii) acid 
sOil, (iv) nearness to ocean, (v) wann Japan current, 
(vi) peat soil for blueberries, (vii) too damp for 
large fruits - problem to combat fungi 

(c) seed potatoes - Lulu Is. 

2. The Pla teau 
(a) cattle country, South - Western Alberta, (b) large 
fruits - apples, peaches, pears, cherries, hops, 
tomatoes. 

(i) irrigation, (ii) drier air - fungi and other blights 
kept under control, sheltered valleys - Qkanagan, 
Kootenay, (iii) mild climate - west wind 

UNIT II HOW OPPOR'IUNITIES FOR WOHK HAVE ATTRACTED MANY 
SETrLERS 
(Suggested time - 5 weeks) 

A. Manufacturing of fann products 
B. Manufacturing of mine products 
C. Manufactured products of lumber 
D. Fisheries 
E. Hunting and trapping 

Ul{IT III HOW OUR EARLY PIONEERS ESTABLISHED A CANADIAN 
NATION AND CULTURE 

This is a history unit 
Primary reference - The Story of Canada 
Suggested time - 10 weeks 
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A. The coming of the fur traders 
B. First effective settlement under Royal Government (to 

be developedthrough the study of such leaders as: 
Talon, Laval, and Frontenac) 

C. The coming of the English 
D. The opening of the West 

UNIT Dl HOW OUR COM~l.UlrrTY .tti'TD OR REGION VfAS SE'ITLED 

Primary Reference - Newspapers, reference libraries, 
museums, personal interviews 

Suggested time - 3 weeks 

OUR COIill..:rrNITY 
A. Wha t do we mean by our local communi ty'? 
B. What is the history of our carrmunity'? 

U~~T V HOVI CANADIAN COM11'1JNITIES DIRECT THEIR AFFAIRS 
DEMOCRATICALLY 

Suggested time - 4 weeks 

A. Examining the organization of a softball team with a 
view to comparing it with local self-government 

B. The development of local government 
C. How our local governmen t works 

UNIT VI HOVI CANiillIAN CUL'lURE RAS BEEN EN"RI CHED FROM 
M.4..NY SOURCES 

References - (1) World Geography for Canadian Schools 
(2) The Great Adventure or The Story of Canada 
(3) The Story of the Prairie Provinces 

Suggested time - 6 weeks 

A. 

B. 

FRANCE AND CiUIADA 
(1) Contributions of French-Canadians in music, 

literature, art, religion and drama 
(2) Review the coming or the French immigrants 
(3) Geography of France, with some attention to the 

specifie areas from which the Canadians came 
GERMANY AND CANADA 
(1) Contributions of German-Canadians in music, art, 
(2) Review the coming of the German 1mmigrants 
(3) Geography of Germany with some attention paid to 

the specifie areas from which the Gennan-Canadian 
came 

In a similar way the class may inquire into the 

contributions and geographical background of Canadians 

from: The Netherlands and Belgium (market gardening), 

etc. 
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Scandinavia (physical education, dance, literature, 

music); an Oriental country; and or other countries. 

GRADE VIII 

C.ANADA ABD T"kJ.'":~ COL~WN!.\lE .. U, TH 

U1ITT l Tl:ii.!. G.:::OGRAPEY OF 'lH:;!; COMlvIOliJ"':JEALTH 
Suggested tille - 10 weeks 

CONTENT: 

A. Discussion of the meaning of the British Empire and 
the British Commonwealth of Nations 

B. A visit to London 
C. The geography of the self-governing countries and of 

some of the larger colonies such as Kenya and Nigeria 
bringing out the fOllowing information: 
(1) location, (2) climate, (3) physical features, and 
drainage, (4) chief industries to be deduced from l, 
2, and 3, above, (5) people - density of population, 
living standards, raC02 and religions, (6) capitals, 
chief ports, and other cities. 

U:LUT II 'lliE FRO:3Ll!.IŒ Alm ACI-IIEiJE!'':'''.d:J'TTS OF CŒ\~,:Ol,r.'EALTH 
TR:mE 

Suggested time - 8 weeks 

A. Intra-commonwealth trade: (1) areas pro~ucing raw 
materials 

B. Advantages of Commonwealth trade today 
C. A glance at Commonwealth trade conferences 
D. Historical background: 

(1) the age of little trade, (2) growth of trade and 
tawns, (3) sea power and world trade 

E. Historical advantages of Commonwealth trade 

UNIT III HOT:l ':FriS CmIT:'o~~v.'E.n.L'D:; CjJ\'[E IlTTO B~~ING 

This Unit is chiefly historical 
Suggested time - 10 weeks 

CONTENT: 

A. 

B. 
!-. 
<J. 

D. 
E. 

The New ~'lorld. Introduction - Canada 
(1) An Empire gained and lost: The American colonies 
ln Europe - I~eland 
In Asia - India 
In Africa - Union of South :1.frica 
In Australia and Hevi Zealand 
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U1IT T IV liO!} C.,J.bDIl •. H IlT.:3rI 'lU TI Œ:JS HAV=.!; B::i:EN 2.10 DEL LED ON 
BRITISH INS'rIlUTIONS 

Suggested ti~e - 3 weeks 

COl·JTEIJT : 

Insti tu ti OIlS : 

&. Fa'1lily lif e 
B. Everyday work 
C. Trade and industry 
D. Co:n:~lUnicb.tio!1 
~. Health, welfare, and safety 
F. Governraent 
G. Justice 
H. Education 
1. Re cr'ea ti on 
J. Christian traditions 

UNI'f V HOVI BRIT.Ù.E\f DEVELOPED _"1. DEr.:OC:R.i1.TIC GOVERl\1f::-~NT 
This i s an historical unit 
Suggested time - 5 weeks 

CONTENT: 

A. The Feudal Period: (1) Anglo-3axon Feudalism, 
(b) Norman Feudalism 

B. Decline of Feudalisn 
C. The Tudor ?eriod 
D. The Stuarts and the C~onwealth 
E. The rise of the Whigs and Tory Rivalry 
F. The peri oo. of poli tic A.l reforrll (1816-1928) 

UUIT VI HO',! BBITI3H CUL'lU3AL Il;-E'L1TENCE;-J ON Cli.NADA HAVE 
BE!i:I'T l.;:ODIFI~D EY TIIOSE OF .tU:ŒRICA 

Suggested ti8 e - 5 weeks 

COIJTEIJT: 

Introduction - An overview in the fOIN of a general 
discussion 

A. Food, clothiIl2: and shel ter 
B. Recreation and lei sure, reliGion and art 
c. Governing, and guarding health, welfare and safety 

Conclusion - Canadians as indi viduals 
(1) admire speed and size, (2) realistic outlook, (3) fond 
of comfort, (4) ambitiollS for success, (5) belief in ability 
of co~son man to participate in government, (5) L~patient 
of restraint, {7} type of humor, (8) look to future - 1ittle 
reverence for past. 



Swnnary of References - Gr::tde Eight 

l Geography 
World Geogr&phy for Canadii:l.n Schools - Denton and Lord 

II History 
The Com."11onwealth of Nations, r':::cDougall 

The following is a Scope and Sequence outline of 

Unit Studies in Senior Righ School Social StuQies. 

This informa tion was obtainec1 frOlTl the "Senior 

High School Curriculull Guidel' (Tenta ti ve Edi t.ion) 

Sept'Eber 1952. 

GRADE X 

.rl.NCIE!JT OaIGIlJS 01" C1~I;rn.nI~J CrnLIZn.TIOû 
A. How geography influenced early civilizations 
B. The influence of tre.de on early ci viliza ti:ms 
C. 1:overa.ents of peoples L1 the ancient and iedlcYD.l ':'JOrld 
D. The development of de:n.ocratic goverruuent 
E. E01f1 the family influenced early ci viliza tian 
F. The Christian (;hu:ccil and its contrïbutions to our 

ci viliza ti on 

GRaDE XI 

MODEffi~ BACKGRw~JD OF C.a.H.!illLd CIVILIZATION 
A. The expansion of habi table:>..nd productive areas since 

the beginning of the modern age 
B. The effect of science on our economic and social li1'e 
C. The rise of Nationalisn; the expansion of Europeun 

Empires 
D. The development of responsible goverrment in Bri tain 

and U.S.A. 
E. Social enliehtenment and refonn 
F. The background of our cultural and religious develop

ment 

GRADE XII 

PROBLù.m OF CANADIal\f cIrrz.fi;NSHIP 
A. Politiccil and economic geography of Canada 
B. Problems of Uanada's international trade 
C. World history since 1900, wi th 6...'1lphasis on Canada 
D. How Canada is governed; 1egislature, executive, 
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E. Canadian social lecisla ti on and '.·Jh3. t i t. :'ileanS to 
Canadians 

F. Hanifestations Df Cana(Uan cul ture 

The 0lJ.tlL18 above for srade XII does not apply for any 
classes in the school year 1952-53. 

The course of stur]S for t lle schools of the 

PrDvince of 4~lbert8., has been outli!le0. bec::luse i t is 

typical of the way in which ceo~ru)hy i8 taueht, corre-

lated wi th a nurrJuer of other subjects, in various other 

provinces as VIl ell, nota bly New Brunswick and Saska tche~'Ja.n. 

In the school procraHü:les of these provinc es 

geosr&p~y has lost its individu&lity. It i8 correlated 

in the elementary schools of .àlbertCi. wi ttl heal th and 

science. The project or enterprise rnethod is used throu@l-

out t.1.e elementary grades. In the hie;h schoolFl, social 

stll0.1.eS are offered, wi t~1. each uni t of work havinz; a 

defini te scope and a probleJl to be sol ved w hich mus t be 

rela terI to the :main the::-Ile and to current affairs. Usually 

one or two sections of each uni t stuè.ied emphasizes ge03-

raphic :ü aspActf'l. lUthou;::;h tIlis :9rogratilme is offered in 

aIl grades of the hiSh school, geography receives little 

a tten tion in e.;racles :-::, XI and XII. This i8 al so trlJ.e of 

these Gri:ides in the schools of Saska tcheWI:1.Il. 1.1Oreover, 

even where ceosraphical aspects are stressed in social 

studies, it seems likely that physical aspects ara 

negl e ·Jt2 ·~.. 'l'he teachers have Gener::;.lly recei ved specialized 

training in history or econOJlics. The Universi ty of Alberta 

has no geO[ralllly departrn.ent and tllis subje(;t receives ouly 
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cLlrsory treatr'lent in education and normal school courses. 

Few instl.'1icto.rs in such courses have had fOr:-'16.1 tra'i.n:i.n:.:; 

in ceography, and least of all in physical geograp hy. 

Ttlhile geography is taught through a social 

studieR ]rO~ra:'l ;'le in t'_ani toba and. .bri tish COltt:'lbia, an 

important clifference in i ts organization in the senior 

gréldes i s to be noted.. In the progra!'l'les of bo th of these 

provinces separa t :-:J courses in e;eoe;raphy and history are 

offered in grades X, XI and XII. The follO'l,aing out1i!les 

of these courses are sU~9lie~ sa that the reader May be 

acquainted 'Ni th the syl1abi concerned. 

PROG:CÙ~~i..:':: or S'DJDIE,g ]'0,:\ 'TIIE 3CE00V1 OF L: .. ~~ITOB~\ 
SElnü.R ITIGH 8CHüOLS GRI\DES X, XI XII --_._--_._ .... ... '._--------

'l'.tie course in social StU ;:UP'8 in the Senior 

High 00hool is (lp.si.01ed to em brace t lJe i. "lterple.y of 

soc ial economic, historical and 'ph.ysic~:ü factors tha t 

affect hWll.5.n societ~T. to avoid d iffusi veness {wi th i ts 

inevit~bl~ lack of thorou.::;h 13.11d 3yste.:ri'.'J.t,ic trea.t(l].ent) 
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In the units of work prescribed for the three levels 

of the course, the fi elds have been lir'li teél both in 

time and space. Some will. be found to be predom.inan tly 

geogra.phicëü, sorne historical, sora.e socioloé;;icEll wi thin 

~~e bounds set for each year. 

Of the core courses in social studies, the 

first" "Social Studies I,fI is almost exclusively ~eograph-

ioal with emphasis on the interdependence of nations and 

cD::'flinunities in the ::nodernworld. 'rhe oore courses in the 

second and tllird years are mai nly historical and aim at 

developing an understanding of the evolu tion of our society 

and of modern civilization. 

In each year provision is made for an option in 

the field of social studies which will comple:nent the 

core course. For the first year this option is historical, 

for the second and third years the emphasis i8 on the 

geographical conditions affectinc the peoples whose history 

i9 under study. 

iJO:lLD GEOG=u-ŒEY 
rri;ne allotLl18n t: l21~ or 96 hours 
Text: ~'Torld Geography - Bradley Course 

U.i:IT T.r\... GeoGrap lly in the :',Todern ~'lorld 
B. r\'~an and climate 
C. Man and the surfa.ce of the lands 
D. LTan and the national resources 
E. Life processes of civilization 
F. The Geo~raphy of nations 

Chapters À'lfI, XVII, :cal and any two of Chapters À."VIII, 
XIX, II & JOŒ 
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SOCIi~ S'LUDI3!S II 

CAN..WI~{ HISTORY 
Time alloanent: 12% or 96 hours 
Text: One of 

Building the Canadian Nation - Brown 
Canada - A Nation - Chafe and Lower 
The Canadian Pageant - Reeve and McFarlane 

Course outline 

A. The land of Canada 
(1) Regions and resources 
(2) Links and barriers 

B. Exploration and settlement ta 1763 
C. Colonial Canada (1763 - 1849) 
D. Birth of the Dominion (1849 - 1867) 
E. Growth of the Dominion (1867 to the present) 
F. Co1ony to Nation 
G. How DemocracJr works in Canada 

SOCI_~ STUDIES III .--..-.-
MŒJ8;RN CIVILIZATION 
Time a1lotment: 18% or 144 hours 
Text: One of 

A Survey of European Civili~ation -
Fer~~son & Bruun 

History of Civilization, Our Own Age -
Beard et al 

Modern Europe - New and Trotter 

SOOlA'!. S'LUDIES, 0Y_TI0.l{ 1-
BRI TIOO HISTORY l 
Time a11otment: 12% or 26 hours 
Text: One of 

COURSE 

The British People - Anstey 
A Short Social and Political History of 

Britain - Mackie 
History of England - Carri llgton and Jackson 

UNIT A. The Racial Origins of the English People 
B. The Socü:ü and Econol1':ic Developrnent of England 
C. The 0eve1opment of the Constitution 
D. The Bri ti s11 l sl es 
E. The British Commonwealth of Nations 
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SOCIAL SlliDIE...§., __ ~:tr~ON I_~ 

REGIOI~~ GEOGRAPHY II 
Time Allotm .. e ' l t: l21~ or 96 hours 
Text: Geography for TOday - North and Sou th America -

Stamp and Kimble 

The aim of this course is to give a working 

knowledge and understanding of the land .. s and peoples 

of the New lVor1d. In Social Studies l in the First 

Year of the Senior High School course a survey of world 

geography emphasized the great and universal elffinents of 

man's physicdl and cultural principles i11ustrated by 

wor1d-wide data. In this course in Regional Geographya 

return to the essence of geography in more restricted 

studies is made. 

COUR SJ:!! : 'IHE TEXT 

SOCIAL STUDIES, OPTION III 

HUEà.N GE OGRl1.PHY 
Time a11otment: 18% or 144 hours 
Text: The Earth and Man - Davis 

COURSE: Part l, II, III 
Part IV - Ch. 17, 19 and 21 optional 
Part V - Ch. 37 - 40· are optional 

'!HE PROVIHCE _OF BR.I_~~~ COLUMBI4 

GEOGR.<œh"Y IN THE PROGRALTIJE OF SWDIES FOR THE 
JUNIOR HIGH SCHOOLS OF BRITISH COLillvIBIA 

Instruction in geography, is offered, for the 

most'part in grades VII and VIII, as part of the social 

studies. In grade IX, the social studies course emphasizes 

history. 
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GEOGRAPHY IN TEE PROŒWFiiŒ OF S'lUDIES FOR THE 
SEI\TIOR HlGE SCHO.OLS OF_~~ITISIi._COLUMBI.fL ___ . 

Although included in the broaaer fieln of 

social studies, geography is taught as such within it. 

A study of the social studies course outline for grades 

X, XI and XII shows that the main emphasis is on histor~T 

donQ socioloey. 

TWo courses in geography are offered as options 

in the senior grades. They are taught in any two of 

grades X, XI, XII. 

The first course is divided into the following 

subdi visions. 

(l) Introduction to High School Geography 
(2) Ma thema tic Geoe;raphy 
(3) Physical Geography 
(4) Basic human needs and occupations 
(5) Natural geographical regions 
(6) Relation of life to enVirOIl1118.!lt and to outside 

influences in cold resions in high latitudes 
(7) Relation of life to environm.ent dad to outside 

influences in the major natural geographical 
regions of the hot belt 

(8) Relation of life to environment and outside 
influences in the major natural geographical 
regions of the wann temperate belt 

(9) Relation of life to environment in the major 
natural geographical regions of the cold 
temper9.te belt 

(lO) Revievl of year' s work in geography 

The second course is divided into the followi.ng subdivisions. 

(l) 
( 2) 

(3) 

(4 ) 

{5} 
( 6) 
( 7 ) 
( 8) 

Poli tical geography of the world 
Political geography of European states bordering 

on the Mediterranean Sea 
POlitical geography of the North-western states 

of Continental Europe 
Poli tica.l geography of Central European States 

and Russia 
Political geography of independent Eastern states 
Political geosraphy of the Latin Americ8..n states 
Political geography of the United states 
Pol i tical geo graphy of the Bri ti sh Commonweal th 

of Nations and the Dependencies of the Crown 
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Dr. J.L. ~obinson of the Departm~nt of Geolo5Y 

and Geography, University of British Columbia, who has 

been working on a Geography Revision Com."1li ttee has in

formed me of the following changes that will take effect 

in the near future. 

"The revision is to be an elective course on 

British Columbia Geography (in its Western Canada, North 

America and World setti!lg) at the grade X level, and an 

elective course on '.'/orld Geography (by continents) at the 

grade XII level. The latter course is to use stamp and 

Kimble "World Geo5raphy" a s a text, and fo llows the 

chapter outline of that book quite closely, except that 

part One is omitted. Since the new social studies course 

for grade XII is on Canada (history, geography, econoillics, 

etc.) the departnen t decided to gi ve the s tuden ts a choic e 

of ei ther World Geography or ';Vorld Hodern History as their 

accŒnpanying elective. 

This new i;'{orld Geography course is to start this 

Fall (1953) but the course on British ColQ~bia geography 

will not be ready for another year. (1954)" 

It is now possible to clarify the position of 

geography in the provincia.l courses of study by means of 

a summary as follows: 

1. Geography is not tausht in any fo.rm after the ninth 

grade in the pro vinc es of Nova Scotia and New Brunswick. 

2. It is not taught after grade ten in the province of 

Prince Edward Island. 
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..... 

3. Geography is tau:ht, as a separate S~bj 2 Ct throu~h~~t 

che hiS;h school grades in the .9rovinces of Queb.;::c, 

ünto.ri. 0 and HewfouncUancl. 

4. The subject is ta.ught throus h the social studies 

prog:c:;>,h iie in Prince EdvJard Island, Ee"', Brunswick, 

Nova Scotia, Eanitoba, Saskatchewan, Alberta and 

.tlri ti s ü (; QI ulllb iu • 

Geo~r~]hy receiv8s very little attenti~n in the 

Gon:L,.) ::, hiCh scho,)l in duska tcheVia r.!. anrl Alberta. 

5. Optional courses in e;eOt;rap llY are offere"'. in ~rades 

X, ::1: and. ~\"II in r":3.nitoba a.no. .üritish Columbia. 

5. As has been advocated in the past, the study of 

geo sraplly in aIl provinc es begins wi th hOJ!'J.e 

Geosraphy and thus le3.c1s from the faruilj.ar to the 

unfamiliar. 

7. )., variety of (jl.etho(ls is ufle r:l. i..~1 the te9.cl1i ~lC of the 

subject. In thoee province::o ~.'J:1e ·('A soci8.1 stucUeR 

are taught, the emphasis is placed on the project 

metho~ in the ele.:neIltary grtlè.es and. the problAè!l 

!::le til ')'l in the hi :::.: h schools. 

8. '111e adoption of the ~etho(1. of regiom:.J. studies has 

been encOLJ.l'c_L; .Kl in (~uebec, Ontario, i'. ~dllit,00à and 

~~rtt1.s f.;. Uolun'1i::.1. ln the hi:..::ll sctJool~. It has aIR!) 

r)€;e[l :;!J.entioHdfl. in the CC):lrSE; C)f studS for Nova 8cotia. 

9. There is a markea dec1ine in the recoenition of physio~1 

~Go graphy as ths basis to the study of the science. 
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This is due tor the most part to the new emphasis 

that bas been placed on social education. 

lO.B.ecause ot the ditterences in the courses ot study 

and their methods and aims, there is no common level 

ot attainment. From the point ot view ot the uni ver

sities, this condition ls a serious handicap to the 

planning of university courses in geography. Since 

the standards vary' greatly, it has been tound necessary 

to "water down" many ot the courses so that the work 

ls understood by everyone. 
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In conclusion, we may observe that the present 

chapter has been solely concerned with a more or less 

chronological account ot the development ot school geography 

in thls country. The prevlous chapter implied that efforts 

would be made to link such observations with the broad 

picture developed in the tirst part ot thls thesis. Consider

ing the subject comprehensively as one involving the study 

of man and landsoape. we must DOW ask ourselves how such a 

concept tinds expression in the school programmes Just sur

veyed. This will be the task ot ensuing chapters. 



CHAFTER IV 

A DISCUSSION OF T,:'"Œ PrtOBT.·j-~~,LS OF TEACHI:'m 

'l'HE GEOG~HY OF 'IH~ EAR'lli Al'ID J,~~\.J.~, ARISH!G 

FEtOM TRi: ffiE3ElJT COURSES OF STUDY . 



It one reviews the history ot the teaching ot 

geography in Canada, one oannot help feeling that there 

have been three tairly well detined stages in i ts develop

ment. 

The tirst stage was the geography of the nineteenth 

century when pupils learned great masses of tacts about the 

earth by rote. Text books were du Il abd geography teach1ng 

aids such as wall maps, globes and instructional films _ere 

almostunheard ote Mathematical, physical and political 

geography was the order in whlch the ditterent realms ot the 

subjeot .. are pres.nted. What is partioularly noticeable 

about this peri04 is the anpbasis that _as placed on the 

teaching ot physical geography at the expense of the human 

aspeot. The prinoipl.s ot physical geography were taught, 

as _e have seen, at the elementary and high sohool level. 

It is a discre4it to the system that the physical geography 

was taught as a separate division of the subject and not 

related as it should be to human geography. 

We have seen ho. geography existed in these taIse 

and unreal divisions or compar1ments in the early nineteenth 

century in Europe and ho. men like Ritter, Humboldt and 

Herbertson shattered this wrong conception ot geography. 

They put the study of geography on a true soientitie baSi8 

and insisted that it beoome a study of the relationships 

be"tween man and nature. illere could not be true geography 

it either .. as negleoted, or it they (man and nature) taile4 

to be rela ted. This new detinition ot modern geography 
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spread slowly. The lag is evident in our present stud.y. 

The second stage in the history saw an 1mprove

ment in text books, teaching aids and general viewpoint. 

Th! s stage may be sait to have started a t the turn ot the 

oentury and ended in the mid thirt1es. Text books were 

muoh better illustrated and oontained colourtul maps and 

pictures. What is more important, a better balance 

existed between the buman and phys1cal aspects ot geography. 

The idea that modern geograpby was a study seeking to trace 

and expla1n the l1ves and activ1 ties ot man as iI1t'luenced 

br the var1ed envirouments to be tound in the world, was 

catching on. Pup1ls were not nearly so concerned with the 

catechisnic mamorization ot unrelated tacts. Beginn1ng 
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w1 th the home enviromnent tollowed by the study ot other 

enviromnents over the world through imaginary 30urneys and 

stor1es, an interest in geography was aroused. The pr1nciples 

ot mathematieal and phys1cal geography were lett to later 

gra .. es to be learned. It was at t.b1 s stage in the h1story 

ot the teaching ot the sUbject that humu aspects ot geography 

snch as the oecupat1ons and industries ot man began to be 

properl, related to the enviroumental factors whioh intluenced 

them. Geography took on more meaning. It is true that in 

sane prov1nces at this t1m.e much experimentation with methods 

and philosophies was being carrled out, but the overall pioture 

wa s enc ouragil'lg. 

The preceding account brings us to the stage that 

we tind ourselves in to-day. It began w1th the introduct1on 

ot the social studies programme into the schools. In the 



tirst stage it was tairly clear to see the short-comings -

tactual learning overanphasized, human and physical tactors 

unrelated. Al though the second stage was more ditticul t 

to generalize about, it is obvious that geography was still 

being studied tor its own sake and that advances were being 

made. It is the pecullar cbaracterlstic ot the soclal 

studies course, that we don't know wbat geography is being 

learned. For this reason the controversial subject ot social 

studies versus separate courses in history and geography 

will be discussed. 

SOCIAL S'lUDIES Vs. SEPARATE COURSES IN 
HISTORY AND GEOGRAPHY. 
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The American geographer, Richard Hartshorne, states 

that geography and history are allke in that they are integrat

lng sciences concerned wi th studying the world. There is, 

theretore, a unlversal and mutual relation between thsn, even 

though their bases ot integration are in a sense opposite -

geography in ter.ms ot earth spaces, history in terms ot 

perlods of time. The lnterpretation of pr .•• ent geographlc 

teaturea requlres some knowledge ot their historlcal develop

ment; in this oase history is the means to a geographic end. 

Llkewlse the Interpretation ot historlcal events requires 

sane knawledge of thelr geographlc baokground; ln thls case 

geography ls the means to an historieal end. Dr. Hartshorne 

sums the matter up by saylng that 8uch oanblnatlons ot the 

two opposite points ot view are possible it the major 

emphasls is clearly and continuously maintained on one point 

ot view. This is the tirst real danger ot the soolal studies 

oourse. Geography ls correlated with history, civlos and 



in some places econamics, health and science. In this way 

it loses its identity. 

In 1950, there appeared a special mamorandum 

on this contentious subject, prepared by- the Education 

Cammittee ot the Royal Geographical Society. (1) This 

sees in social studies an attanpt to campress several 

branches ot learning into one. The resul t is the ettect 

produced by squeezing a lemon: "the juice is removed 

and only the useless rind and tibres remain". ihe move

ment is seen to be intluenced by American "progressive" 

ideas and resulting tran the pressure ot sUbjects in the 

currioulum, accompanied by "a new and dangerous conception 

ot education". Even where geography retains its separate 

identity, the influence ot the new ideas tends to make it 

a "superticial study ot a series ot social and economic 

topics, to the almost total exclusion ot the physical basis.(2) 

Geography is truly a cul tura1 subj ect. '!he 

teacher should strive to deve10p in the student an 

appreciation ot the orderly grouping ot physical and human 

tacts 1eadlng to a balanced conceptLon ot local, hane -

country, and major wor1d environments. When geography 

loses its id enti t y in general courses, the awareness ot 

special relationshlps ls endangered. The crux ot the 

situation is the importance ot teaohing gepgraphy as 

geography. This aubject cannot make its full contribution 

unless its character is preserved. 

Another weakness tbat exists wi th this method, 
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is that "because social studies are often taught by 

teachers whose basic training has been in history, the 

geography which should be included is under e.mphasized -

ev en eliminated entirely and the general framework of 

essential factual learning considerably weakened". (3) 

As an example of this we can take the hypoth

etical study of the port of Montreal from the viewpoint 

of social studies versus geography. From the social 

studies viewpoint much emphasis would be placed on the 

historical developnen t of the port and on the products 

imported and exported. The port facilities, the great 

grain elevators, oil refineries, ship building areas and 

other related industries would be discussed. The subject, 

properly carried out from the point of view of the social 

studies course, woUld involve a class visi t to the area, 

if possible, to see the grain elevators, the historic 

land marks and the m.en at work unloading or loading ships 

that come from every part of the world. 

AlI of this sounds very weIl, until one realizes 

that it is possible for the work to be carried out to 

its completion without the student ever finding out the 

reason why Montreal becarne a great port. There are a 

great number of geographical conditions which influenced 

the choosing of the site in the first place and influenced 

i ts la ter growth. Thes e facts, along wi th the wider 

knowledge of the relation of the port to the great st. 

Lawrence - Great Lakes waterway, are basic to the under

standing of the situation. 
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Geography, properly taught, establishes a 

knowledge of the environmental factors. Human life 

on the earth can be understood by its reference to 

this setting. 

The opinion, that geography is neglected in 

the social studies programme, is held by many Canadian 

educationists to-day. The following are statements 

made in a reply to a questionnaire on the subject sent 

to provincial departments of education. 

Mr. R.J. Love, Head, Department of Education, 

Universi ty of New Brunswick, stated, "Grouping history 

and geography under the ti tle of so cial studies has 

resulted in the stressing of history and the failure 

to teach geography weIl. There is a move to include 

more geography in our programme. Courses have been 

offered in our Slli~er session in geography and we are 

presently attempting to get a suitable instructor in 

this field for the 1954 session. It is the opinion of 

the wri ter tha t geography is a negl ected su bject in aIl 

levels of our educational programme." 

Mr. R.W. Lightly, principal, I\'Ianitoba Provincial 

Normal School, wrote, "In the grade VII and VIII social 

studies course the texts deal extensively with history, 

and since no particular course in geography is outlined, 

it is felt that the geography part that might supple

ment the texts is often neglected." 
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Mr. J .~·l. Tait, Director of Teacher Trainine, 

Departrrlent of Eè,uca tion, Saskatchewan, answered, "It 

is the belief of some of our teachers that geography 

has suffered by combining it with history in a social 

studies course. SOille hold the point of vie'!,'l that 

history and geography should be taught as separate 

subjects, but hiehly correlated at all times." 

Another answer was recei ved from l'.~r. A.L. 

Doucette, Director, Facul ty of Educa ti on, lmi vel'si~,y of 

.;'lb8rts, Vi tl0 is an experienced geosraphy instructor. 

He sàid, W!lith the fusion of geosraphy and hist()l'y 111 

the social studies pattern or integration, the under-

standings or generalizations in the area of geography 

are considerably weakened. So too the general fr8Ille-

work of essential factual learning weakened." 

A Bi~HC~ 3ET"IEE~T TI-E FEY3ICAL AIID 
HŒ.!tU~ ELELIENT8 OF GEOGRùPHY 

Dr. S.W. V1001dridge in his book, "The Spirit 

and Purpose of Geogr::..phy" polnts out the danger of 

cons ideri:2g the su bj ect as consisting of two di vi sions -

"phy sical geotsraplly" and "human geograpl1.y". He teels 

that such cleavage is the very tl1ing geography exists 

to bridge, and that it ls taIse to its central a~ 

whenever and for wha tever reason i t recoe;ni z es or 

anphasizes two "sides" in the subject. 

We bave seen how the physical basis of geography 

was emphasized in the early days in Canadian schoo1s to 
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the exclusion of the hX:1.an aspects. To-day there is 

a trend tovmrd a 1ack of arnphasis of the essentia1 

physica1 basis of the su bj ect which ref1ects the neeri 

for concerne This trend v~as discussed by Professor 

3.1'1. W'ooldride;e in a memorab1e address to the Geograph

iCd1 Association. (4) Here, Prof. :'Too1c1ridge p1eads 

for the uni tary view of geoe;raIlhy "which gives due 

place to both physic:il and social aspects". He fee1s 

that, nit cannot iind :nust not clain the who1e of 'social 

Ll8.n' as its province". It can never be emphasized too 

mucll t ha t there can be no geography wi thon t physica1 

geogr!:ip hy. 

There is a 1ack of the physic.s.l basis in the 

social studies courses. It is not suggested that the 

physica1 geography must be taught in separate units: 

Frof. TNoo1dridge wou1d be the first to see this as a 

retrograde step. But the physica1 basis must be seen 

as "more than an occasiona1 prop to social geography". 

Geography is a synthesis itse1f, fusinE; the 

resu1ts of a host of other subjects. Ignoring this, 

it has been o..dded to the social stud.ies synthesis. 

'}eosraphy is a study of the na tUT8.1 asp ects of the earth 

=1.11d their relation to hunan 1ife. T:Tha t the so c id1 studies 

course e:nphasizes, are those aspects which have been 

Îiüposed on ra ture. It is unè.u1y preoccupied wi th man, 

ne cl ec~-,L1:'; the J:1or e na tllral a sp eets. 
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THE DIVE?Srrry OF 3CEOOL ED(TC~~ ;TIOH 

'!he diversi.ty of school educ::ttion ·"i" lO.IlS the 

diffe:ci'l llt provinc e s of Canada applies particularly to 

geography. The following summary regarding the position 

of geogrcrpilY in grades VII to XI of the English speaking 

hi~h schools will point this out. ~uebec, Ontario and 

Newfoundlancl 1 ead. the way in having geography throughou t; 

~fanitoba and Bri tish Columbia have closely inteerated 

social studies courses throughout and offer "optional" 

courses in geo graphy in grades X, 1.'"1, XII. New Brunswick, 

Nova Scotia, Prince Edward Islan(l and Saskatche1i~an have 

no geogrdphy at aIl in grade XI while Nova Scotia and 

New Brunswick have no geography in grade X or XI thoue;h 

chanGes are being nade. 

The differences that exist in the provinces 

make it impossihlA to have a common, high level of attain

ment. At the present each province has its ovm system of 

grades, its own ranee of subjects, and for each subject 

its own, often very elaborate curric lllLLiJ.. "The resul ting 

levels of attairuaent as weIl as the rance of factual 

knowledge see;:n to vary widely though opportunities for 

testing this are rare. An interestine and instructive 

opportunity is, hawever, afforded by the entrance examin

ations into the Service colleges - Royal Ivlilitary College, 

Kingston, Ont., and Royal Roads, Esquirnalt, B.C. In each, 

half the places are reserved for the separa te provinc es 
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on the basis of population, the other half are filled 

by open competition. The provincial differences in 

educational standards are most marked. In sorne cases 

the ;:narks awarded by the en tra:lCe examiners a~ree very 

closely with provincial assessment: in other cases there 

are discrel)ancies of 20 and even 30 per cent." (5) 

THE rtlr}IDI~TY OF CURiUCULA Il'l" 'IRE PROVIlJCES 

From the sU'l1ID.aries of the curricula in the 

provinces, we can see the thorou&~ness that has been 

achieved in outlining the course that is to be followed 

in each particl.llar grade. In almost all cases the teacher 

is obl ieed to folloVl the ou tline stric tly. It is necessary 

to spend. definite periods of tirae on each part of the year's 

work. l'In sorne provinces the rigidity has becouie so ex

treme that entering any school in a given week one knows 

wba t 1 essons will be in progress in each erade, perhaps 

ev en which page in the prescribed texte A new difficulty 

has recently developed with the extended use of visual 

aids, sueh as filns. A certain film will be in demand 

fro·'U aIl schools in the same week and rem.ains unused 

the rest of the year." (ô) 

A.dministra tors explain this is the only way of 

ensurillg a good general standard. Wba t they achieve of 

course is a safe mediocrity by crampins the whole of the 

ini tiati ve of the minori ty who have the ideas and the 

drive to make advances in educational methQds and stan-
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dards. More flexibility would permit teachers to use their 

owa discretion in arranging work, ohoosing textbooks and 

visual aids if they so wished. This could be done in co

operation with the prinoipal. 

The rigidity ot curricula in the provinces carries 

with it the system ot provincial adoption of texts. ~ere 

are advantages in the syst~ to the many concerned - to 

the author who can wait for a given syllabus and stand a 

good chance ot adoption; the publisher who knaws and can 

provide the market; the administrator who can budget 

precisely; the teaoher who bas the lessons nioely out and 

dried. It is even possible to use teaohers with little 

knowledge ot the subject concerned, but there is no roon 

tor new ideas uDder this system. A teacher before long 

tinds himself in a rut with the same text year after year 

and will before long tind himselt tailing to inspire anyone. 

Fortunately, in some of the provinces authorities issue 

lists of approved texts trom which a selection may be made. 

In addition to thls, text-book carumittees have been 

establlshed to study conditions and make recommendations 

where they see fit. 

It ia apparent from thepreceding discussion tbat 

a number ot tactors militate agalnst the development of 

Canadian school geography along the lines we noted in earlier 

cbapters as the modern oonoept of the subject, especially as 
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found in Pranoe, Germany and England. At the elementary 

sohool level, the taot that teaohers are untrained. in 

modern geography (even to the point of having studied it 

in high sohool themselves) makes certain that no real 

oonoept ot i twill prevail in many olassrooms. In our 

classifioation ot the subjeot's position in our various pro

vinoes, as discussed at the end ot Chapter III, we saw 

ample evidenoe that a modern view is very remote in man1 

parts ot Canada. Its position in the Maritimes, at least 

at the hlgh school level, 18 a dlscouraglng one indeed. 

Elsewhere, we found that it is otten grouped with social 

studies and subjeot to varying treatment. (In Brltlsh 

Columbia, there is reason to belleve that it bas malntained 

its integrity ln a sooial studies aettins.) Rven in the 

provlnces, suoh as ~uebeo, whare it remalns a a.parate and 

dlstinot sUbjeot, its interior position as a matrlculation 

option and the lack ot tr~ned teachers constitute serioue 

handicaps. In passing, we may note thase as two tundamental 

problems everywhere in Canada. The matter of trained 

teachers will receive consideration in the next mhapter. 

ÂI tar as the university statua ot the subject i8 concerned, 

we oan only agree wi th Professor Stamp that untll such 

statua improves, geography will be held baok at all otner 

levals. It ls noteworthy that England lagged badl1 beh1nd 

continental countrles untll, about fitty years ago, g60graphy 

was admltted ta the universlty. It la not without signifl

canoe that where our sohool gaography ia weakest - ln the 
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Maritimes and on the Pralries, ls preclsely where there are 

no unlversity departments. 

To return to a consideration of how our provincial 

courses meet the criteria of good modern geography, we may 

observe tbat aIl pay at least sane lip-service to the man

land concept. Most, such as tbat of Nova Scotia's elamentary 

grades, make some concession to the ideal of starting with 

the home area and working out trom there. In the high 

school syllabus of this partioular provinoe, there is little 

evidenoe ot the regional synthesis that we saw developed 

in Prance. AlI provinces study particular areas, usually 

in ter.ms of the lives of ohildren in snch areas. The places 

concerned are often remote, if not exotic, and there i8 

more than a suspicion tbat the work ia on much too sociallzed 

a basia to constituta real gaography. However interestlng 

may be a story of how a Congo mother prepares the avening 

meal, it la doubtful if proper aœphasis is evar glvan to 

the camplex topographioal and meteorologieal factors at work 

whioh produoe the man - land relationship in snoh an area. 

Quebec's syllabus, especially at the high school 

leveI, bears more resaablance to true geography. Most 

of it ls avowedly reglonal ~ approach, altbough the regions 

oonaidered may not always be logical, or may be so large 

as to involve generalizations greatly remote tram the 

experienoe of the school ohild. Thua, the Prairie Pro

vinces, in the books reoammended for the Quebec course, are 

otten treated as a region, aven though they are much larger 
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than western Europe and actually have wi th1n their boundaries, 

somewha t less tban halt the total area as true prairie. HOW

ever, suoh a oriticism points up the shortcomings ot Canadian 

geography in general more than it does those ot any particular 

school syllabus. This is apparent when we reter to the latest 

reference book on Canada available to Canadian schools. Entitled 

"Canadian Regions" and edited br a distinguished geographer, its 

authors are nevertheless torced to admit that their regions 

oonstitute hardly more than the pOlitical divisions ot the 

country. Nothing could better illustrate the work tbat needs 

to be done in the tield in Canada. 

When we traced the development of the discipline in 

Europe, we noted the importance attached by the continental 

geographers to the tttechnique ot the map". It is needless, 

by now, to point out ho. detioient is such training in our 

Canadian schools. Whereas no matriculation examination in 

Great Britain would neglect the inevitable compulsory question 

based on a knowledge ot large scale topographio maps, 8Uch a 

question would be rare on provincial papers in Canada. The 

English schoolboy is introduced to topographie maps at an 

early age. lht, it must be rem.embered that he lives in the 

World' s most mapped eountryl an area where every region bas 

actually been mapped on the scale ot 6" - 1 mile. By contrast, 

not l~ ot Canada has been mapped on the one inoh scale. 

Such considerations help us to realize why we have been unable 

to produce the exquisitely detailed etudies of small ragions 

so dear to the heart ot the French geographers ever sinee the 

work ot such great thlnkers as de Blache. So can we realize 



ho. much must be done betore our sohool work in geography 

approaehes the modern concept prevlously surveyed. 

We have now connected our observations ot the 

development ot school geography in this country with the 

broad picture developed in the tirst part ot this the sis. 

A study ot the te a ching ot geography in Canadian schoole 

would not be canplete without an examination ot the 

geography techniques that should be aaployed to give the 

sUbject meaning and vitality. Some ot the techniques 

whioh will be discussed in the tollowlng ohapter are in 

use in Canadian schools, while the neglect ot others has 

seriously handicapped the teachlng ot the subjeot. 
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CHAPTER V 

THE SIDDY OF GEOGRAPHY 
TECHNIQ,UE IN THE SCHOOLS 



LOCAL S'lUDIES AND FIELD 'JORK 

"tn the place where a chi Id lives should he first find 
his orientation in reality and study the region in aIl 
its relationships." 

- Ritter 

It was James Fairgrieve who declared tha t if 

geography is to be "real, scientific or hwnane", it must 

"be continually based on wha t is known by experienc e". (1) 

This was the basis of Fairgrieve's idea that geosraphic 

study mu st besin w i th the local, neigh bourhood area, 

branchine; out from tllere to the regional environ:nent, 

then to the home country, and finally to a study of "the 

rest of the world in decreasing detail". 'Ne have already 

seen that Archibald Geikie, wri ting much earlier than 

Fairgrieve, had made a similar ple~. Thus he asserts 

that "adequate geographical conceptions are best gained 

by observations made of the home locali ty". (2) Sir 

Hal ford Mackinder also stressed tha t a knowledge of the 

home area and country is the beginning of a wider world 

view. In our own time, this outlook has been increasingly 

appreciated. The Unesco Seninar on Geography Teaching 

saw in ou tdoor work and field study the best means of 

direct contact wi th geographic reali ty. 

'rhe wider educational implications of field 

work have been discussed by R.C. Honeybone. (3) Writing 

for what would be a largely non-geographic audience, he 
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wisely begins by stressin3 the need of a precise 

purpose and discipline behtnd aIl field studies. Such 

purpose ~hd discipline must be based on detailed and 

accurate observations. ~-\.s with aIl teaching methods 

and devices, there must be careful preparation and 

follow-up vJork. Field studies provide a prac tical 

means of integrating various school subjects. They 

serve to connect the life of the school with that of 

the world and are, above aIl, the finest me ans of ·'learr..ing 

by doing". 

The British Geographical Association has prepared 

a valuable publication relating to local studies. (4) This 

begins by observing that such work forms the basis of the 

whole structure of geoGraphical knowledge. The facts 

which underlie any adequate reE;ional account can only 

be coll ected by d etailed local studies. This was clearly 

perceived by Vidal de la Blache and formed the basis of 

his studies of the IIpaysn of France. Thus, because .such 

work consti tu tes the essential method of the professional 

geographer, it is also the best means of teaching children. 

It is another eXé.U!lple of the bl en di ne of matter and method 

that we have noted before. 

In the organization of field work, there are a 

nŒNber of practical problems and considerations to be 

borne in mind. Chief amone; these are administrative 

difficul ties. Principals and other teaclî ers frequ ent.ly 

object to the loss of time from other school subjects 
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that ou t-of-school geo,:rapJ1'lic viOrk often en tails. The 

geo,sraphy tea.cher hi:rlself is often conc erned r!i th time 

lost fro>,,;) classroom :preparation for eX8minations i!l 

senior grades. 'i'bB. t these probl e::18 can 1:'6 overcome i s 

pl~oven by the ntlAber of schools where an active out:')oor 

pI'og:;~Eü:lJlle i sund er way. 

The laclc of traini~:,:, in field. technic;.ues, 

especLùly awoEZ olCter teéLct1er3, is an inportant obst9.

cle to v:ork ;'rL t:l p:l:;}ils. Lore recent E;raècua tes of uni ver

si ties and traininG colleces Clre fortuna te in tnô.t field 

work has usually beG~ a conpu130ry and integral part of 

their courses. However, the fleficiencies of untrained 

teachers can be overCOr'le in ffi2iny ','Jays. 1.~an~T erlucational 

Guthorities sponsor in-service traininc of various kinds. 

The vJork of :8r. K. Iiare, Chairman ofI.:eGill üniversity'S 

Jeojraphy Departrilent, for instanc è, has been ver ~T helpful 

to teachers of the Pro testant 8e11001 Board of :}rea ter 

I::Iontreal. Teacher2 interested in :eoerA..!)hy, accompany 

Dr. Rare on excursions in the crea ter ~!:"ontreal :J. "Cee. 

the teacJ:HJr:, concerne(11,'iit~1 the geosraphy of the areas 

visi ted, thus pro\TLl.la..; therrl 1'.:i tü S ·,'.liél.er choiee of 

fu tu.re excursions wi th their own pUlJils; nore importtil1t, 

-Chey tau-.:.:;ht t1l8rr~ ~ow to eonduct sue~. P.~:c;~u.·sinr1:;, ;ind cave 

the:'l an i!ls iC;:1t into the techni,~uCls invol ve~.. '.J:l.e excur

sions were su)plA~ented by lectures and discussions. 

~'!flile L t is trLte t.h:it rl.lri:1.l 3.re3.S are of more 
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obvious advantage for field work than are urban areas 

(particularly as reBards physicdl work), thi sis no 

reason te neglect the urban enviroD1snt. Urban areas 

alw9.ys provide access to industrial establish:nents 

and 19.rge, well-organi7.ed muselli~S. Visits to these do 

not, however, always possess the value that is claimed 

for then. Lengthy lecture tours through large factories 

are of doubtful value. Museum visi ts Céin be More worth

'while if they are not too long and if they bave a definite 

purpose. Selectivity of what is to be seen should be the 

keJrno Ge: nothing is more wasteful than the superficial 

whirlwind tour in which a futile attempt is made to view 

everything in the museum. 

AIDS TC 'IEACHLiJG GEOGRàPHY 

There can be li ttle excuse for the teacher of 

to-day complaining of the lack of material or ideas to 

assist him with his work. If there is any problem, it 

is in the vast quantity of material avail9.ble. This 

requires that the teacher be selective in his use of it. 

He must never forget tha t ul tinately notl'line; can take 

the place of good te9.ching. Blackboard and chalk ramain 

the basic aids of the truly gifted teacher. Nevertheless, 

ill9.Uy other usefLll, aLmost indispensa1)le devices now exist 

and geot;ral1hy is particuVu'ly weIl supplie(l wi th thE3J(l, 

As the Unesco Saninar on the Te5.ching of Geo:;raphy agreed, 
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these are essential it the sUbject "is to be a full 

and realistic study ot places and people, giv.1ng a 

true perspective of the earth and of man's activities 

in relation to it". (5) 

~e best use ot visual aids requires not only 

selectivity by the teacher, but some serious consider

ation ot the best methods that experts have found of 

value in amploying them. English geographers have 

pramoted muoh usetul and basic research into the best 

uses of teaching aids. This research was sœmmarized by 

Prof. Scarte in a valuable paper that appeared in 1949. (!) 

We learn, for exemple, that research has shawn that 'ln 

ohildren can comprehend the concept of contour line. 

much before the age ot lOi years. It is important that 

the teacher of geography familiarize himselt with such 

researoh as a guide to his OWn approaoh. It i8 also 

important that he conduct researoh of his own and oon

stantly experiment wi th new ideas. 

l MAP WORK 

"The Root of all geographioal ability Iles in 
being a t home wi th maps." 

- Mackinder 

lairgrieve rightly regards map work as the 

essential means br whioh geography may be taught and 

learned. He expresses the 'Yin that "99 par oent ot 
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geography can be p~t on a map". {?} It is alsopointed 

out that maps can be a hindrance to teaching "for they 

teach wronc thine;s ra ther .aore easil y than they do 

ri3~lt ones". Every 2:°0;1 geo grapher is aware of the 

dangers of the fIat map and els.6where Fairgriev6 stresses 

the need of the globe for its value in ~orrectine the 

wrong impressions conveyed by maps. It may seem self

evident that ~ap-reading must be taught. But Fairgrieve 

Il oin ts ou t tha t man y teacher s se em unawar e of thi s. They 

take it for granted that chilélren already knOil1 how to 

read map8, or ca.n learn i t on their ovm. 

Fairgrieve draw8 an analo,sy between learnine; 

to read, and learnine to rend maps. The 8~abols are 

anal030us to the alphabet and, like the latter, are 

no longer i801ated and "learned", but becorne underatood 

in the contexte A graded course in map-reading should 

lead to map-making. But Fairgrieve does not believe 

tha t a map-reii cU n3; co ur 88 shoulè. b e taugh t independantly: 

"It should be an integral part of the geosraphy lessons." 

The Une sc 0 Sen inar painted Oll t tha t large-sci:11e 

maps are valuable because "they represent a size which 

children can grasp". (8) In other words, they are not 

generalizec1, but give exact details which help the 

children to visuali7.8 the landsca118 repres èmted. l t 

is pointed out that too orten younz children are given 

difficult atlas maps ta read, while university students 

fltudy the easy rp.aps of small areas. 
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In the wri ter' s vie';'J, greater use of large

scale méJ..ps is by far the greatest sinele neeà, in 

Canadian geosrapl1y teachil1,3. Theil" use in :Lngland, 

not only i:1. the schools, but by the General public, 

is widespreacL ~ ;:ucll sreüter efforts 3hould be made 

to publiei7,e their use in Canada. The study of than 

shoulcl be requirEld in every syllabus. 'l'he initiati.ve 

that alone can bring about these improvements must 

come from the teaehers thauselv8s. ~:'eanwhile, further 

:n'oG:ces 'C; e3.n be hOl)ed -: or a3 :nor e tri:liC1Rct geo.:;r"i[d'ierS 

Cli ter Canadian classrooms. 

II VISU" .. L ~'JDS 

Visual aids incluc1.e eharts, nodéls, n.:1. O-C ,-1' ::'3.5 , 

and various for:':ls of pictures (::::till, Eovint:r, ete.) 

The ordinary still picture is in wide use as a teaching 

aide Howadays, larze and excellent photographs are 

obtainable from a wiè.e vé!.L'iety of sources. L~ore and 

more such pictures are being lII'oduced. for specifie 

geographic use. The Unesco Jeminar Group has listed 

some of the qualities of good geographical pictures as 

f 0 Il ow s: ( 9 ) 

(a) They should be sÏTùple and clear, shov'iing one main 

idea only. 

(b) 'rhey should show hurran activity or settlanent in 

its naturul enviror~ent. 
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(c) l"he:l should be typical, depicting life as it 

woul (;. orè.inar·il y be seen. 

(d) 'rüey should b8 beo<::,~·a.)üice.lly si ,snific::..nt, i. e. , 

likely to encourage en(,111iry :illd curiosi ty. 

(e) 'fhey should be recent and not out of date. 

(t) ·.lhere l:ossible, è1 series of pl1otographs sllould shmA: 

the way of life around the year • 

. :ion effective tec.tmiCi,ue is the arrangement of 

groups of ~üctures into p-:tüel fOl. In tl'üs y·vay, gnall 

pictures can be used and seen individually by the 

pupils. The panels are, of course, mounted in differ

ent parts of the room and groups of pupils can inspect 

each. 

Fi~strips are, of course, only another means 

of exhibi ting still pictures. They have the advantage 

of being inexpensive, easily stored and contain pictures 

selected and anotated by geography specialists. In the 

wri ter r S experience, the chief defect of Canadian strips 

is that so many are out of date. There are few organi

zatiol1s cOllstantly engaged in producine; them. And aside 

from an occasional strip put out by the iJational Film 

Board, very few are produced by and for geography teachers. 

l t '.vas Fairgrieve who observed tha t "wherever 

movement is essential for the understandine of reality, 

the film is almost ahvays useful". (10) OtheI"/lise, it 

is l ikely tha t the vaIlle of fil::rrs in the teaching of 

geography is too often ùoubtful. Their very movement 
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and constant change of scene ma~es impossible the 

close observation and reflection that lie at the 

heart of sound geoe;raphic thinking. 'roo often they are 

used as a means of entertaimn.ent and relaxation. i ..... wide 

and excellent va~iety of films is available - generally, 

films that have been produced for geographic ~urposes. 

Moreover, titles representin2 the physical side claim 

equal place Voii th those on the hwnan side of geography. 

Most of these are .wnerican productions, and it \l'Jas in 

the use of fil:ns tha t the Unesco 3eminar found the 

United States most advanced in regard to teaching 

aid~.{ll) If there is any criticism of the use of 

films in ~orth ~~erica, it is likely to be on the 

grounds that their use i8 overdone. For, as indicated 

above, the motion picture, hawever undoubted its 

fascination, often bas neeative value. If sparingly 

and wisely employed, it can be Most useful. The Unesco 

Seminar suggested a procedure tha t should be followed 

by every teacher: 

(A) The teacher must gain a thorough knowledge of the 

contents of a film betore presentine; it to a class. 

(fi) The film must fit the lesson plan and be included 

for a definite purpose. 

(C) The children's attention must be directed by 

questio~s, instructions and activities toward 

significant points in the film. 

It is stressed that to obtain full value, the 
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film must usually be shawn twice. This is a real 

probl~, considering the l1mited time usually available 

for geography. Silent films are inmany ways preferable 

to sound ones: it is also wortbwhile sametimes (especially 

during the second showing) to run part or all ot a sound 

tilm silently. The Unesco Seminar also felt that stopping 

a tilm is a valuable device. It per.mits the care:f'ul and 

detailed study ot certain pictures, and allows the pupils 

time to ask questions and think. 

'!BE RADIO AS A 'l!&ACHING AID. 

III The Canadian Broadcasting Corporation has 

developed a series of Taluable services that constitute a 

fine series ot teaching aids wherever they are employed. 

As far as geography is concerned, the actual broadoast 

lessons and the famous travel talks which are given durlng 

school hours for ditferent grade levels are the most 

worthwhlle. Canada ean clam to be as weIl advanced in 

the use of radio in the classroom as in the use of films. 

In tact, the Canadian Broadcastlng Corporation has achieved 

a unique distinction in this tield. The American Institu •• 

of Radio makes an annual a.ard to tha t North American radio 

ne'twork (there are more than a dozen) whieh produces the 

most etfective school broadcasts. Invariably this award 

(and several in other fieldS) ie won by the C.B.C. ~ere 

is an excellent series ot national school broadcasts, as 
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well as regional and proTincial programmes. Geography 

is quite well represented in these, although possibly less 

than on the British Broadcasting Corporation. This might 

be expected in view of the sUbject's inferior status in 

Canada. 

Ot course, there are several disadvantages in 

the use ot radio for geography. 111ere is no means of 

interrupting the progrmmœe in order to ask questions. Nor 

can the progr8.lllle be repea ted as a film can be. '!he 

greatest disadvantage probably is that broadoast lessons 

and talks seldam coinoide with geography periods on the 

time table. Nevertheless, all these disadvantages may 

be overcame bl using tape or other recorders. These are 

becoming fairly standard equipment in many Canadian schools. 

Radio lessons demand the same kind of preparation 

and fo11ow-up work that are required by films. School 

broadcasts may serve to motivate many activities. 

tor example, may be organized around a series. 

IV FARM AND SlIP ADOPT.I:ON SCHl!:Ml'8. 

Projects, 

The tarm and ship adoption schemes are unique 

to the schools of Great Bri tain but certainly deserve 

publicity in Canada where agriculture and overseas trade 

are of no less, and in many ways greater importance tban 

in Great Britain. The Farm Adoption SCheœe is a magnitleent 

source ot samp1e studies, and a great number of schools in 
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Britain are taklng advantage ot it. AlI should take 

advantage of it when, in their geography syllabi, they are 

inevitably concerned with the home country at some stage. 

The Soheme was devised and is promoted by the Assooiation 

of Agrioul ture, whioh was established atter the war ,;~ to 

promote a better understanding between town and oountry. 

It seeks to enoourage teaohers at all levels to treat 

agriculture as a normal gateway to the study ot biology, 

geography and history. We are told by Joan Bostook in 

"Parm Adoption" (1954) that a large number ot geography 

and other teaohers, representing nearly 900 eduoational 

institutions, now belong to the Schema. 

It is the aim of the Farm Adoption Schema to 

tell in praotical terms the story of a tarm and i ta setting, 

and to orfer real examples or tarming lite and pramtice. 

We are told that the tarms chosen range trom Somerset and 

Kent to Yorkshire and the Western Highlands. They are 

chosen "tor their good farming and their oontrasta." 

For eaoh farm, a tolder is produoed in conjunotion with 

a Department or Geography or Insti tute of Eduoation, com

pr1sing about a dozen pages, dealing with various aspeots 

or the far.m. An introductory outline of the distriot is 

given, indicating past and present agrloultural practioe 

in relation to the enviromnent. Following this ls a 

photograph of the oountryside, together wlth the tarm 

buildings. A map extraot from the looal Ordnance Survey 

sheet and a county map showing the farm' s position, are 

also provided. Details of oropping praot1oe, field acreages, 
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water supply, soils, livestock, marketing, the layout ot 

the buildings, the labour situation, machinery and equipment, 

etc., are all given. These toiders are available at a co st 

ot 'live shillings eaoh. Subsoribers also receive sessonal 

lettera tram the tarms. Thus, it is pointed out that "a 

continual link, Beason atter season, is torged between the 

classroom and the oountryside. • .". The Scheme comprises 

eight tarms in the United Kingdom, and the Association plans 

extensions to the Commonwealth. 

17~. 

'!he Farm Adoption Scheme is not, ot course, a 

substi1llte tor aotual visits to tarms. But it does stimulate · 

an interest in the oountryside and permi ts town children to 

learn more "real rural geography". Its other obvious 

advantages need not be cited here. 

'!he Ship Âdoption Scheme ia ot equal value and 

mould also be adopted in Canada. Under this scheme, a 

sohool "adopta" a sllip. The ship supplies information 

oono.rning itselt and its work analogous to that supplied 

in the ~ar.m Adoption talders. The oaptain and erew oorrespond 

with and send reports to the sohool, desoribing their journeys, 

cargoes, daiIy routine, ete. 

v mE GEOGRAPHY ROOM 

Al though the geography room is not itselt a 

teaching aid in the ordinary sense, since it is indispensable 

and contains most ot the other aids, it will he oonsidered here. 

Briaul t and Shane point out that "in view ot the modern 

development and character ot this important subjeot, geography 



bas almost as great a c1aim tor a ~eoial room ••• as 

bas soienoe or art." (12) Yet this claim was slow to 

reoeive oonsideration, and even now a number ot scbools 

1ack speoia1 rooms tor geograpby. Crawded sohools are 

the oause Dt this state ot atfairs ot oourse, and this 

ls a severe handlcap whioh can only be overcome when more 

space beoomes aval1able. In many oaS8S where geography 

rooms exlst, they are sbared wlth one or more other subjects. 

~or teachers who wish to develop a geography 

room, there 18 some very worthwhlle 11terature. Tbe bast 

la oontained in the recent Geographioal Assooiation publi

oation on the subjeot. (13) Tbis is another example ot 

the kind ot valuable and praotical materia1 available to 

teaohers in Xnsland. No sucb publication exists in 

Canada, but the one in question could easi11 be adapted 

to Canadian use. This is the type ot materlal that could 

be publlahed br the Canadlan Geographlcal Soc let y or by 

the Geographioal Br~cb ot the 7ederal Government. Tbe 

Unesoo Saœ1nar ino1uded in its bandboot some exee1lent 

suggestions on tbe geograpby room. (14) 

Tbat the use or teaching aida in canada bas 

iucreased, ls evident tram a recent report. (15) It 

la asserted tbat one Canadlan manutaoturer reports a 50~ 

inorease in the sale ot wall maps, a 50~ inorease in the 

sale ot geograpbical visual aids and a lOO~ increase in 

the sale ot globes. Tbere i8 a similar increased damand 

tor textbooks, atlases, etc. .Thls report, however, 
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makes no reteranoe whatever ta large-saale .aps. 

The lack of thes. is, as already SQKgested, the 

greatest lack in Canadian geography save only th. 

shortage of trained teaohers. Therein lies the 

anawer to a lot of the deteota of the subject tbrougb

out the country_ 
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l The essen tial s of the training of the teacher 

of Geography are that he should acquire the techniq~e 

both of teaching in general and of geography teaching 

in particular. He should have a broad view of geog

raphy and a gooè knowledge of its subject matter. 

Teaching in general, is peouliar in that it is a pro

fession in the preparation for which muoh time is given 

to the acquisition of knawledge, but little, in proportion, 

to training in actual rrofessional practioe. Geo[~aphy, 

however, is further weakened in that great differences 

exist in the amount of knowledge of geosr~phy aCQuired 

by teachers. It has already been pointed out that 

geography, as a subject does not exist after grade IX 

in the sohools of soroe provinces. In the schools of 

the provinces where geography does exist in the senior 

grades, it is an optional subject. The result of this 

is that it is possible for students to graduate from 

high school and register at teacher training institutions 

wi th nothing more than a grade IX knowledge of geography. 

Furthermore, it i9 possible for these same people te 

Gradua te frou Oli l' I);~ d. VAj~G t t."tep an :J departmen ts of educa

tion 3.nd still have no more than a grade IX knowledge of 

geography, since, in the universities also, geography 

is an elective subject. 

Althoi.1[Sl1 geo8raphy i8 a valuable and useful 

subject to students, regardless of what eourse or field 

of specL:1...lization thejT r:lay t':ike up in university or job 
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t .i:18y ::n.ay 1101n. L1. later lite, i t se8ms that tl1erCj .is no 

place on the prese!lt 0 \T8rc': '()~';.lGd cllr:C'icll.lu r ,'1 for i t as a 

cQ]!l:!:1ulsory 8u.bject. Ey pro'lTidinS a gener:ll eCl.uc9.tion 

anè. adè inc; to the curriC\l1u 'l trainins in the il1è.Llst cidl 

arts, city sc110018 in pCl. :.cticlllCl.r are unable to cive 

geography the place i t des8l'ves. L:'ntil the subject is 

ruade COfl,9ulsory, in at least one of' the CO\J.rs,,:"; ·q of the 

hieh sehool, be i t the E3 ci ene e , tl'.e La tin or the r:;r~Llevr

il1b cour s e, tllere will never be a standard from 'Nhic.Œ to 

work or é~ 3uarr.m t e e tha t future zeo;:::ra.::Ll'!.y teachers are 

beine properly prepa red. 

:~nother essential of the g ooet Se03I'i1-l)hy teacher 

i8 th::lt he 8hou10. posses3 enthi..lsi:J.SI!l not {:lerl:Üy for the 

suhject t ut a1so, 5.nd p8.rti.culi3.rly, for its teachi-:lJ. 

T.'lhateve r the ':,l ethocJ.s a.nd Jila teri.als us ed , the attitude of 

the teache :c is of the utmost i((l)Orta~lce. If he is con

scious of the educational value of c;eogral)hy apart from 

the 8yeciali7.ed traillin:- to be sail1eà fro",l it, and has 

hinlself a world outlook, this will inevi tably affect 

hls teachi :~ . If the pli3ht of g eo c rap hy in Canadian 

schools i8 ta be consider ed in any detai1 at aIl, it 

is Host ir!lporttint that the peo.p IB who W i11 teach the 

subject bA consider ec1. and, fi.n.ally, t ha t t.hey be weIl 

chosen. The subj ect in the hands of a teiicher who ls 

not il1terestee], yJill inevi tabljT te chCirL'tcteriz8(1 by a life-

lessness and unreality which will minimi78 or even destroy 

t h e c.:ooël eff ects it rniCht h8.ve hd.d. 



II The first task !llust be to organi'Ze those 

teachers who are already a t VJork in the schoo13. This 

must besin 8.t the local level. In !,:or:.treal i t could be 

done in one of tvw ways: thrOU8[l cl revi tali'Za tion of 

the Geoe;raphy ~\.ssoc Lttion of Eon tre,:ü or by the direct 

organization of the teachers within the schools. 

The wri ter I.'wuld. stronely favour the second approè1.ch. 

The Associ&tion referrecl to, while mainly of teachers, 

is a more general and po~ular type of organization, 

lacking official status. It would be far better to 

organize the teachers into an Association of Geography 

Teachers of Gres.. ter ::.~ontreal (to suggest a pos sible 

ti tle). The recogrù tian of such a body by the chief 

education authority for the city and by the other 

teachers' organi7.ation~:; would not be a difficult matter. 

More important, it should be possible to achieve rec08-

ni tion by the provincial department of education, which 

makes up syllabi and prescribes "books. In t~e past, 

the deparine:lt has referred matters to the Curriculum 

Com:ni ttee (and other corom.i ttees) of the Provincial 

Association of Protestant Teachers (the organization 

for Q.uebec of all English-speaking teachers). Geography 

teachers have been cOTlsL.lted, but their separate oreani

zation would undoubtedly give th~n a greater voice. In 

short, the first step must be the formation of an asso

ciation first in Montreal and then in the province, 

recognized by other teachers' organizations and by the 

164. 



various local and provincial education authorities. 

W'hat would be the work of such a body? It 

must do more than hold meetings, pass resolutions, 

wri te letters or even, at first, issue any bulleti-Qs, 

newsletters or other public;-1.tions 0 Its prinary task 

must be the irmllediate improverflent of geography teaching 

oy means of a number of practical steps. First of aIl, 

the provincial syllabus must be studied, and recommenda

tions f e>r i ts improvellJ.ent made. 

The wri ter can alrp,aély hear I.1ontreal teachers 

labeling such proposaIs as impracticable. It is true 

that their achievement on a province-wide scale will 

take considerable timeo But a great deal can be done 

i-rnmedia tely. The indi vidual teacher can do something 

~ to give a certain effect to every proposai made. 

Moreover, local education authorities need not always 

wai t on the provincial au thori ty; Montre-9.l teachers 

may not realize their fortunate position. In recent 

years, the Protestant School Board of the city has 

taken two very concrete and practical steps: each 

autwnn a field course for teachers ls sponsored; su...rnmer 

bursaries are available for teachers wishins to improve 

their Qualifications. There is reason to believe that 

an organized approqchby the geography teachers would 

result in the provision of more and better geography 

rooms, maps, field excursions, etc., to ruLme but a few 



necessary measures. AlI these approacbes c~n be made 

locally, even while the situation in the province is 

moving possibly more slowly. The provincia.l depar1:r.lent 

of education can at least be uree1 to play its part in 

provid.1.ne; bursaries, conduetine; in-service courses, etc. 

The annu'il SQ11Iner School for Telichers, held a t Ste. Anne 

de Bellevue, does soraet:L7Jles feature a course in geography, 

but it cannot be said that much advantage is taken of the 

admirable local facilities for field work. One essential 

measllre that can oruy be achie'ired at the higher admin-

istrative levels concerns the use of topographie maps 

in examinations. The geography teachers of the province 

must first insist on the greater use of those maps. Since 

they are obtainable at fifteen cents per sheet, i t should 

not be difficul t to persuade local au thori ti es to buy 

them, once tl1ey have been educated to the need and value 

of such maps. J,.t the higher levels, the department of 

education must arrange wi th the Mapping Division of the 

Dominion GoverIIDlent for a w ider and easier system of 

distriblltion. Most important of' aIl, it must try ta 

arrange, for examinations and general use, extracts 

froj."n sheets, sinilar to those supplied by the Br1 tish 
i 

Ordnance Survey. A precedent exists for thls in the 

excellent material already available to schools trom the 

Dominion Meteorological Service. It is doubtful if 

topogrB:phic maps would be supplied as suggested to one 
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provinc e onl,}'. Several departmen ts migh t have to 

collabora te, or other means of approdch found. 

Once a Montreal organization has been estab

lished and extended across Q,uebec Province, and the 

measures initiated that have been suggested as 

practicable under present conditions, a wider organiza

tion of geography teachers m.ust be achieved. This can 

best be done by alliance wi th the Ontario geography 

teachers, who are already provincially organized and 

recogni~ eC. Herein lies the basis of an organization 

for Canada similar to the Geographical 4ssociation of 

Great Britain. Many Canadian teachers already belong 

to the National Council of Geography Teachers of the 

United States. But a separate Canadian organization is 

essential, along the lines suggested. 'Ilhat would its 

functions be'? It could be the means of approach to 

the Mapping Division at Ottawa, to make topographic 

maps generally, and extracts, available to schools on a 

better basis than at present. The Geographical Associa

tion, for example, publishes a set of six extracts from 

contrasting areas, together with a corresponding set of 

geological transparencies. A Canadian "G • .li." could 

publish a much-needed journal, si:nila.r to "Geography", 

to keep Canadian teachers in contact wi th each other. 

It could sponsor other publications dealin~ with aIl 

aspects of teaching, and could promote research to 

improve geographical work in the schoo18. Field classes 
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for teachers couid be orGanized. ~lreda7 the Ontario 

Geograp.ty t.ee.ct,e11 :J ,~ r :~ ::!lD.nnL'L a n2. ti orl-,;üde sumller 

excursion for teachers and. selecteè. l~ lJ.l'ils of that 

province. This ls the kiad of activity that cl TIider 

Canadian organization could sponeor. 

It is imf;ossible to liIn.i t the 1ist of possible 

mea.sures that :niCht be taken if Canac.Ütn Geo,:.::ra..Çllly 

teachf.:rs COLll(i organize thG::".ilS EÜ1:'88. There is a180 ~3.n 

important part to be playerl by the Domi,üon Go vern 'lent ' s 

ovm Geo[;r::iphic::t1 3r8.no11 , wilich was men tione:'l. earl ier • 

.iUl'9aG.y, i t haB an offioer whose main tasle is educational 

volor).\:. The Brar:.ch co~Ll(~ <'lssist many, if not aIl of the 

:m.edfiures proposed here, aw::l could act as a co-ordini:l.ting 

body, at least untiJ the teachers bec~'TI.e better orga.Ylizer1. 

Larger developnents, such a s the este. blish.rnen t 

of de,:,Jart.ments in all universities, must take tira6 and 

patience. Likewise, the raising of teaching stan:l2.rë!.s 

is a slo1j1} l")rocess. The notion must be dispellec1 tha t 

geography can be taught by anyboù.y. If education 

3.uthori ties are persuad.ed to hire special ist teachers, 

more honours c;ra(lua.tes in ceosra.9rLy :/d1l turn to teaching. 

Teaciler tr&ininc; for eraouates must provide more sC0.ge 

for pro specti va G eosra.phy teachers. 

In closing, it should be stressed that an 

att9~pt has been made here to state only some conclu-

188. 



sions and recow.menda tions. l'Jany smal1 yoints t119.t have 

been ~;1:=mtioned or are implicit in the body of this thesis 

have been omi tt.ed from tbi s final summary. The value of 

the work represented by tjll.S sumnary is seen by the wri ter 

to be indico. t 8c1 in a hierarchy, somewha t as follow s : 

1. Lnproved viOrk in the schoo18 of Eontreal by calling 

modern achievernents in geography ta the a tten tion 

of the appropriate authorities. This to be acco!u

panied by the orgallization of ~\:ontrel"..l geosraphy 

teachers. 

2. Improved work in the schools of Quebec Province by: 

(a) extension from Montreal of the teachers t 

organization suggested in (1) above. 

(b) close liaison between such a bOdy and the 

provincial Association of Protestant 

Teachers. 

(c) close liai son wi th the provlücial de:partnent 

of education. 

3. Improved work in other parts of Canada by: 

(a) establishmen t of an alliance between 

the Quebec organization suggested in (2) 

and the already existil1t.!; Ontario geograptly 

teachers t body. This would serve as the 

basis of a wider Canadian bOdy similar to 

the Geographici"il Association of Great Britain. 

(b) close liaison between provincial departrnents 
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(4) 

ot education, geography teachers' 

organizations and the national body 

suggested on the one hand, with 

Dominion au thori ties suoh as the 

Mapping Division and the Geographical 

Branch on tbe other hani. 

Improve4 training tor geography teachers 

in the Provincial Normal Sehools and Depar'bnents! ot 

Education and a supply ot specialist teachers (~onours" 

graduates) who will be given tull opportunities to 

develop tbeir specialisn. 

It was discovered, as a resul t ot a questionnaire 

sent to the appropriate departments ot the ten provinces, 

tbat no geography "honours" students or qualitied geography 

"specialiste" exist in any ot the provinces except Ontario 

and Q,ue bee. 

In the schools ot Ontario there exist a 

"tew" geography specialists and teachers who have done 

post-grad work in the subjeot. Â system ls being developed 

at the present time in the teacher training schools in 

whieh a ".specialist" certiticate will be made available to 

those who complete the requirem.ents. 

No geography spac ialist certitica tes can be 

earned in the province ot Q,uebec. It is reported, however, 

that there are sane teachers ot geography who have majored 
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in the subject while at university and others who have 

taken post - grad work. 

No special attention ia givan to geography 

in the NODnal Schools ot Saskatchewan and Alberta nor in 

the University Departments ot Education in the provinoes 

ot Prince Edward Island, Alberta and New Brunswick. 

Only in the Normal Schools ot Nova Bcotia 

and Ontario and in the High School Teachers t Cour se in 

~uebee, are teachers givan courses in geography teaching 

in addition to the methods courses. In Ontario and 

Nova Sootia this oonsists ot a oourse in general geography. 

In ~uebec a course in physioal geography ia ottered as 

an elective. 

It i8 not suggested that the measures advocated 

here provide a panacea tor the ills that plague school 

geography in Canada. Major cbanges must take much time 

and are beyond the soope ot the present work. It g08S 

without saying that the establishment ot geography 

departments 1n all our un1vers1t1es, the tull recognition 

ot geography as a matrioulat10n subject are, along with 

other big step a, oonsumma tions devou tly to be 1fi shed. The 

biggest task ot all 1a the eduoation ot the Canadian public. 

In the present phase ot the unpreoedented development ot 

our bountitul resources, is it too muoh to hope that we 

&hall all tinally perceive the vital synthes1s ot man and 

landscape that true geography represents' 
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