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ABSTRACT 
. " 

.' ~ \} 

TITLE 
, ~ .. 1 

~ CASE STUDY OF THE MOMBASA/K~A/DAWSON .' 

STAFF DEVELOPMENT PROJECT 
.' 

DEGREE MASTER OF ARTS 

DEPARTMENT . ADMINISTRATION AND POLXCYoSTUDIES-IN EDUC~TION 

AUTHOR CHARLES W. JOYNER .' 

This theSis examines the concept of l.nsti tutional 

de~elopm~nt in th1rd world coun~ries e' t;hrough.· in~ational 
cooperation and development assi::>tance. ,A descript;ive case study 

of the Mombasa and ,Kenya Poly~echnics and Dawson College staff 

devèlopment project (1981-84, the first ICDS p~oject'of its kind) 
.' 

1S presented. 
1 • , 

Data pollection was èonduc~ed through analy~is of àrchival 
. . " 

and institutional documertation, 'personal interviews, evaluation: 

questionnaires and direct obser~a tion .. k~e findings' are 

sUmmar.izeq. às follows: ( 
. , 

l 

Re'search and p'lanning of the proJect desig.n .must consider ( 1) 

the Qost country·s,abi+ity' to -support and implement proj~~t 

'activities" . , 

(2) Project goals and objectives ,should realistical,ly rE~fiect 

'limitations' of. the~o~~lined budget and time~ 

(3) The - att~itioh rate of project trained staff .could bè 
. ~~ 

rèduced by the host 'country providing them with formaI 

recognition and r~muneratiQn. 
" , 

. " 
, , 

" .. 
.......... ~ ________ ~ __ Dl~,·_·_' ______________ ~ ___________________ ~ -
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(4) Institution h!lilding in the third world 'seems to be feas'ible 

. \ 

, ,I 

,< 
" 

and the findings show that the participating institutions 

+earned the importance of developing ski'lls which woul,d 

event,ually lead to self-reliance' in staff development. _ 
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E~UDE DE' CAS 'DES INSTITUTIONS ~ECHNIQUES ,DE 
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CHARLES W. JOYNER 

" , 

-Ce' ,mémoire examine, la 'viabild.. té' d'un· projet' cl' 1.nsti t4tions 
, . 

techniques, dans un pays du tiers monde dans le cadre de la 
. , 

c~opéràtion et l'aide interna t,ionales., Cette étudè de ,cas, porte 
. 

sur un pro j,et , de petfectionnement des professeurs ,entre deux 

écoles polytechniques du Kenya ('Mombasa et Kenya) et· le 
... 

College , 
'~"111... ) 

Dawson de Montreal. (1981-84) 
.... 

premlere cè projet est ,l'a 
y 

r~alisation de' la SDC! depuis sa', formation. 

Les informations nécessaires à ce projet ont ~t~ recueillis 
- 1 • • ' 

par l'analy'se d' arch'ives 'et d~ ,documents ;1.nstitutio~nelS,· ,d~s 

entretiens, indivl.duels, des questionnairés d" èvalua:ti~n ansi que ..,.' 
1 r , ~ 

,1 'obs~rvation directe. Les conclusions son~ resumes cornrné suit. 
< 

( 1) La recherche et la plannification d'uri proj et doit tenir 

( 2), 

, 
, , 

compte, de 'la 
, .. 

capacite d'uh -pays a participer ..' a réelle 
" .. ; , > 

l'implantation des activites du projet. 
, , , 

~. , 

Les' buts et ~es objectifs d'un projet doivent demontrer avec 
\ ~' .. ~ . 

1 
realisme 

; 

prevus. 

les limi~és _ finanéières et le's J,imi t~s d~ telllPs ' 
'. 

• 1 
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(3) 
, 

Le taux d~bandon du" personnel forme a."'P cours du projet 

'pourrait être r~duit dans la mesure où le, pays bèn~ficiaire 
,.. " offrirait _une reconnaissanee professionnelle a ses employes 

/ l , 
pour une remuneration,"3uste. 

( 4) Le développement des institutions du tiers monde peut 
~ , 

" etre 
1. ' • 

/accompli èt nos conclusions montrent que les institutions 

participantes ont appris l'importance 
1 

de deyelopper )eur 

\ propre expertise, ce qui les conduira dans l'avenir à l'auto , 

Cl , 

" 

... 
suffisance en matiere de forma tian 

, , , 
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INTRODUCTION _ 

Kenya was subjected to British domination (as were many 
v J 

African countries) for approximately one hundred years (1860 te 

1960) . This per'iod of colonialism had a significant, long-

_\ lasting ~mpact on 

. indigenous Kenyans. 

the values, customs and traditions of 

Throughout this period Kenya's development 
4.; 

was greatly influenced by education whlch, in 1860 was offered by 

missionary schoois and by 1910 state-run public schools under the 

" governance of the British Colonial office. 

For more than half a êentury (1910 to 1963) educat~onal 

policy ln Kenya was a contentious issue fueling nati6nal 
~ 

political debates> and influencing the Kenyan' s generai 

~deologies . Missionary schools wére considered to be religously 

biased in their teachings indoctrinating Kenyans with (theiL 

religious beliefs. State schools were perceived as trai~ng 

institutions who should provide semi-skilled manpower which would 

develop and maintain economic acti vi ty in areas such as 

construction, manufacturing and transportation. 

"-_ The 50' s was a de cade of change for .K,smyans. Their bitter 

struggle for independenca was a predominant issue which the 

colonial administ7;ation had to resolve. 

becarne imminent, once _ again, educational 

As self-,government 
j 

pr,ograms) played a 

-1 
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significant role. A p~ogram was launched which would of fer 

greater accessibi11ty to primary and post-primary education, 

emphasizing development of manpower leading to self-reliance and 

the ; "Kenyanizatlon" of positions once held by expatriate 

colonials. 

Education programs for prima;s and secondary school teachers 

were -m:ïtablished to address the massive lncrease in the projected 

number of schools necessary for 
~ 

the expansion of the educational 

system. priol 
/ 

to independence in 1962 the leader of the Kenya 

African National Unlon (KANU) party (the first President of 

Kenya) Jorno Kenyatta included in his Independence Manifesto a 

promise to provide seven years primary schoollng for all citizens 

of Kenya. This commitment was a gesture aimed at a more 

C'· democratic approach to education narrowing the gap betwee_n those 

who had access to public schooling and those who had previously 

been denied. 

- ~pecember 12, 1963 Kenya gained independence. The first 

and most significant cOhtributor of' assis,tance towards' the 

" '~ development of an Lndependent, sêlf-reliant Kenya was Great 

Britain. Their attention was directed towards building the 

~nfrastructure needed for educational self-reliance and manpower 

training. 

By the mid-1960's, other donor countries such as the Unlted 

States, Canada, Dennark, Sweden and Germany were among the 

"developed" nations who provlded of,ficial development assistance 

(ODA) to Kenya for the construètion of primary, secondary and 

II " (" 



post-secondary education facilities. 

In the 1970's Canada played a significant part in the 

development of technical educatlon system throngh bi-lateral 

assistance from the Canadian International Development Agency 

(CIDA) 'f9r the construction and operatl0n of the Kenya Technical 

Teachers College (KTTCI in Nairobi. This $25 million project was 

designed to provide autonomy in the formation of skllled 

secondary school technical teachers. 

CIDA devel~pment actlvltles in technical education in Kenya 

have since shifted from large bl-lateral projects with 
, 

substantial construction and equipment budgets to more "people 

oriented" human resource development-based projects. 'rhe first 

projects of institutlonal cooperatio~ and development were 

identified ln 1979 when CIDA inltiated the Institutional 
\ 

Cooperation a~ Development Services (ICDS) di .Jision wi thin the J 

/ -- -~ \ . 
special programs branch. ( 

\ .. 
"The Mombasa/Kenya/Dawson staff development proJect (1980 to 

~'\ 1984) was the first ICDS project in technical education in Kenya. 

o 

The pr6ject was deslgned to establ~sh a staff development centre 

at the Kenya Polytechnic from WhlCh professional" devèlopment 

activities would extend to the second polytechnic -ln Mombasa. ,-

The overall goal of the project was instLtution buildlng threugh 

a series of staff develqpment activlties which included seminars, 

-shor't-term attachments of Kenyans to Canada and Canadians te 

Kenya. The services of a pedagogical consu'l tant ta work a t the 
-

two polytechnics in Kenya was an integral component of the 

project. 
- III -' 
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The case study of this project provides a complete 

descriptio..n of the events surrounding the development, 

Implementation and finally cessation of project activities. It 

also raises broader questions concerning the effectiveness of 

foreign technical assistance for Il insti tut ion building" in thl"rd 

world'countries. The extent to which institutions in {ecipient 

countries are ready for and are capabable of contributing 

financial, human and material resources to support ICDS projects 

is an issue which has to be raised and considered. Whether 

countries will be able to sustain the recurrent expenditures 

incurred by the implementation of development projects (initially 

supported through donor assistance) is of great importance in 

future projects. 

This report is a descriptive case study of an international 

cooperation and development project in post-secondary technical 

education in Kenya. As the first of such projects funded by the 

ICDS division of CIDA, the caSe study is relevant and revealing 

to those wishing to pursue international development activities 

in technical education. The questions r"aised and lessons learned 
, , 

lead to the broader issues of the effectiveness of international 

cooperation and development projects between Canadian and third 

world institutions. 

• '. 
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l BACKGROUND INFORMATION 

The purpose of this study is to provide a comprehensive 

description of an international develop,ment project in Kenya 

thus providing data to examine the broader issue of "l.nstitutl.on , ! 

1 

ouilding" l.n the third world. An understanding of tl1e hl.story of 

Kenya, prior to, and immediately followl.ng independence provides 

~n lnsight into the baakground and context in which the 

Mombasa/Kenya/Dawson staff development pro)ect took place. 

The history of colonial ~omination followed by a relatively 

abrupt transition at the tlme of lndependence has made a 

significant impact on Kenya's development. In the early 1960's 

Kenya was faced with the problem of filling a vOld l.n the 

manpower available to effect*ve1y manage and operàte the socl.al, 

politic~l, medical and technical services basl.c to the success of 
. 

the new nation. The role to be played by educatl.on in the 

~' 

development' of numan resources was cru~l.al to the success cf the 

new nation. 

ç" 
1.1 The History of Educat;on in Kenya' 

~'~ Prior to the arrl.val of European explorers, the indigenous 

peoples of Kenya re1ied on a basic form of learning which. 

inc1uded an understandlng of trIEàl social behaviour, the abill.ty 

to construct physical shelters, 
è 

the fabricatl.on of appropriate 

tools and weapons and the cu1tivation of crops essential to their 

1 

" 
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c 

sutvival. These skills had been handerl down through the .. 
o 

~ generations from elde~ to child. 

In many 'respects, this transmission cf knowledge was , 

similar to the transfer of skills in an appt'enticeship or a 

family business) situation in Western society. Rodney (1972) 
" 

summarized that "altogether through mainJY informaI means, pre-

colonial African education matched the realities of the pre­

colonial African society and produced w~ll-rounded personalities 

to fit into that society" (p. 262). 

Throughout the late nineteenth and early twentieth 

centuries, the number of European settlers arriving in Kenya 

lncreased steadily. The Europeans not only' introduced "modern"---. 

technological methods and implements, but, -_ of greatest 
-

significance, was the introduction of a new social and eèonomic 

structure foreign to the ,traditions of the indigenous peoples of 

Kenya. As the immlgrant population increased; so did the demand 

for formaI schooli~. The missionaries were among the fïrst 

settlers to provide this schooling. 

In 1864, "The first mission school was established at 
0, 

"Rabai" , near Mombasa. Little progress was made in the 

establishment- of schools further inland until the turn of the 

century when the Ugandan Ra~lway helped the missionaries to 

extend their field of activities" (Raju, 1973, p. 2). Missionary 

schools were the first to dispense "Western style" educat"ion to 

11mited numbers of, indigenous peoples of Kenya. 

The 

. did so 

Europeans who left their home lands to settle in Kenya, 

not only in the capacity of missionaries, but also as 

2 
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fortune-seekers, explorers, fariners, mili tary 'personnel and 

~ colonial administrators. 

To facilitace and support the new arid rapidly developing-
-

inland expatriate communit~es~ a maJor civil engineéring project 
) 

was undertaken to construct a railway line from Mombasa ac~oss 
, 

Kenya into Uganada. The influence of the Ugandan railway project. 

\ on the estabiishment of formaI educational ~ystems in Kenya was 

-;") !.~ 1 . / --

recorded by Hill (1949l when he wrote: 

It was the railway authorities who established the first 
secular schools for the immigrant groups. In'19G4, J .. 
A. Turner, who had seen service with ,the Indian 
Ed'ucation DepÇlrtment, was appointed as Headmaster of two 
schools, one for Europeans and one for Indians. By 1907 
there were forty-seyen pupils in the European school an& 
fort y-six in the 'Indian one. In ~9Ô7, when the Board of 
Ed}lcation was finally established,' these schools were 
handed over to become the first government schools (p. 
295). ' 

" 

In 1908, J. Nelson Frazer'was appe"inted "Education 

Advisor" to the Governments of British East Africa. In 1909, he 

produced a report which, while accepting the principle of 

different systems of education for the three major racial groups, 

(Africans, Asians and Europeans), noted the extent to which 
"-"",1 

talent was available among Africans. He stressed the need to 

utilize this talent, and recommended offering technical , 

education programmes (Anderson, 1970, p. 36). 

The forerunners and 'promoters f of a "European style" 

education .~ K 
~n enya were, as previously rnentioned, the 

• 
missionaries. It ls difficult to know whether the primaFY goal 

of the ,rnissionary schools was to educate for the sake of 

deve1:oping a better society or to promote Christian traditional 

beliefs. Whatever the ?bjectives, the effect of Western 

3 
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C:' education on Africans was to create a des ire for knowledge per se 

and for discovery of the secret of the whiteman's apparent 

success. In 1911, the British administra tors of Kenya 

established a "~epal;"tment of Education", ~hich changed the 

, existing poli~y 'of relying on the missionaries té educate 

Africans. 
, 

In 1913,. the first official government school for, Africans 

was opened in Macqakds. It was named the Centr&l Technical and 

Teacher Training School, around wh~ch, a system of village 

schools developed, following the normal missionary pattern 

(Anderson, 1970, p. 38~. 

The introduction of state participation, in the control of 
" 

education, created som~ rivalry between the religious missionary 

schools and the' government schools. ~ Tnis rivalry had a 
'. significant and deep-rooted effect on the educ~tional philosophy 

during the pre-independence period in 'colonial Kenya. "The . ' 
o 

government was never satisfied with the amount of control it had 

over the missionary school curriculum. Sorne colonial 

administration; officiaIs' doubted the value of the education 

offered at the mission schools pecause of their strong emphasis 

on religion' and their ~requent, misguided attacks on African 

-craditions. "The colonial administrat~on wanted an educated 
, 

labour force to help develop the colony's economy, and to provide 
" 

chiefs and leaders capable of partiaipating in "indirect rule" 

( Ra j u , 1973, p. 3). 

4 
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, , 

\" , 
-'- TABLE 1.1 

Settler Population of Kenya 1911 'to '1931 
, , 

" l ' 

----~-----~_._-------------------~-------------------~-~-
C~nsus year 1911 1921 1926 - 1931 
-l~--------------------------------------------------~--- ,~ 
Asians 11,~87 25,253 29,324 43,623 
Europeans 3,175 9,651 12,529 - 16,812 
Arabs 9,100 10,102 - 10,557 12,166 

'Oehers ' 99 6,27, i, 259. 1 ~ 346 
,----~------------------~----------------~---------~~---~~ 

" .total 24,161 45~63j . ~3,669' 74,047 
---------------------------~-----~-----~----------------

'Source:- Population census .in Kenya ,1911, 1921" 1926, 1931 

> , 
' .. 

The number of settlers moving tb,Kenya continùed to inèrease' 

shown by ~he census data in Table, 1.1). The' fa'ct that 

.indigenous Kenyans were not included in the census . until 1948,' 

serves t'o indicate the lack'of consideration, Africans received in 

education and by the colonial society in general. The con~tant 
, 1 

in~rease in pbpulàtion pressured -the col~n~al ·ad.m~nistration' into 

formulating' a specifie pol~cy for "native" e,ducation. This ~ed 

to' the appointrhent of a èommission of Enquiry, in 1918, chaired 
, ~ . ... 

by th~.acting governor, C. C. Bowering. 'The commission reported~ , 

, in .1919, that: "Whilst there was'general agreement on the need 

to provide the "African'~ with a suitable education, stressing the " 

Christian aspect of education and also the technical aspects}­

there were clearly disagreements about the methods t? be used and 

the pace at which education should proceed" (An~erson, 1970, p . 
.. 

5 .. 

• 

2 



, " 
\ 

" , 

( 38). 

\ -" 

c 

~ 

In ,1924, the Phelps-Stokes Commission recommended more 

cooperation be-çween the' gove'rnrnent and the missions., Commission 

findings revea1~4 the imbalance in the education available to the 

Africans, Europe~ns and Asi~ns of Kenya. Attention was drawn to 
, 

the colonial ad.mipist'tation' s negligible expenditure on the 

education of Africans. 'For example, in 1925, the per capita cost 
. -

of ,education for Africans was 1.6 POUIJ9.s per pupil compared to 
t 

41.6 pounds per pupi1 for Europeans (Education Department Annual. 

Report, 1931). 
, 

In '1931, "the government passed" the first Eduçatiëm 

Ordinance which established a Central Advisory Committee on 

Education and also established School Area Committees on which 

local native councils were to be ,represented. It appears that 

c.he effectiveness of both the ordinance and' the various 

'committees was minimal" (Raju, 1973, p. 3). 
........ 

In 1925, a statement by the British colonial office served as 

the basis of educational policy in aIl the African countries 

under British colonial rule. The underlying theme of the policy' 

was the princip1e that education should be ada~ted to local 

community needs, and preserves the best of traditional society, 

which would prepare students f,or entrance 'into their own society. 

In princip1e, the objectives of the 1925 educq,ltJonal policy 
\.\1 

were fair, but it be~ame evident, by its interpretation and 

application, that the missionaries, settlers, and colonial 

administrators were 

become independent 

of the opinion that Africans would never 
, 
\ 

~ . 

and ~would remain forever subordinate to 

6 
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I~;J Europeans., In the early cOlorlia,i period, of Kenya, settlers' 

expected Africans to provide'unskilled and semi-skilled labour 

,for farms, businesses and civil eng1neerfng projects. The 

colonial administrators believed that educated Africans w0u1d- be 

potential -"malcontents" . Therefore, technical and Vocational 
, 

ed':lcation tlfather than an academic was considered trainl.ng 
-

desirable, safe and economically beneficial for the dev.elopme'nt 

of the colony. 

The Kenyans them~elves' considered Government schools to be 
. 

training centres Qesign~d ' to keep Africans in a subordinate" 
, 
position. The Government's emphasis on practical training (with 

1 

little or ,no academic content) was resented and K~nyans saw this 

'policy as an attempt to restr:lct their a~ces's ta a "complete" 

'education ,which wou:fd enable them to progress economically, 

socially and politically. At the same time Africans a1so resented 

the missionaries' overt condemnation of' their traditional 
\ - , 

cultural practices. 

1.2 Thé Independent School·Movement 
( 

Frustration, resu1ting from dissatisfaction with both the 

"missionary an~ government school systems, prompted many Africans 

to consider starting their 'own "independent" schools. The first 

'~ind'ependeIit" school was establ.lshed in Nyanza Province in 1908. 

The popularity of the independeht schools in Western Kenya spread 

to the central and eastern parts of the country where the Kikuyus 

aiso started independent schools. 

The number of independent schoois in Kenya continued to 
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grow with ,little Interference from the missionaries or the 

govérnment. In 1925, the pepartment of Educàti'on appointed ' 

Mr. Silvester-:",to conduct a survey on the "outlawed schools lt
• 

'" 

"In 
, . , 

his report, Silvester commented "on the insufficiency of mission 
~ 

school~ and the need to find ~me way to track down, supervise 

and register "outlaw" schools' which had been started in 

,copseq1.fence" (Anders'on, 1970, p. 114). 

During the early 1930's, rtndependent school committees 

accelerated their efforts to implement a p'rograrnrne to construct 

school, buildings and to organise "self-helpî' groups which ' woul<;i 

provide necessary labour, and the establishment of various forms 

of financial collections to cover the costs. 

The Independent schools movement entered a new era when 

Mr. Mbiyu Koinange (the first black Kenyan to complete an M.A. 

degree in Education) returned from Europe to promote the 

development of the independent schpols in Kenya. Shortly after 

Koinange's return, a c90perative agreement was established, 

.( d.espi te protests 
, t 

from the Colonial administration) to proceed 

with the construction and operation of an African Teachers' 

College whién was designed to train teachers for the Independent 

·schools. Anderson (1970) stated: "the College was officially 

'opened and blessed by a Kikuyu eIder on January 7, 1939, in the 

presence of a'very embarassed and irritated Acting Chief Native 

Commissioner an~ Director of Education" (p. 123). 

" 
- In 1946, foilowing a fifteen-year sojourn in England and 

Europe, Mr. Jemo Kenyatta returned to Kenya. Upon his return he 

and Koinpnge worked together with the intention of extending the 
J' 

8 



" l,' 

o 

" \ 

college and introducing study programmes of 

.~ 

- \ 
/" { 

an independent 

nature. To develop and expand the college, Kenyatta and Koinange 

rapidly became more and more involved in political activities. 

"In 1949 the college began a four-year School Certificate 

programme, but students had only reached Form 3 when the college 

was finaÎly closed in 1952" (Anderson, 1970, p. 125). The reason 

for the school's closure was the declaration of a political 

emergency caused by the fight for nationalisme 

~ The role played by the Independent schools was perceived by 

the colonial administration to be questionable. However, with or 

without assistance, the Independent schools movement flourished 

and thereJDaY have been up ta four hundred schools established 

before their closure in 1952 when the Mau Mau uprising began. 

"Despite doubts about their effectiveness and arguments about 

their political role, one thing is certain, they demonstrated not 

,only the Africans' dissatisfaction with educational development 

in Kenya but also the remarkable sacrifices Kenyans were prepared 

to make to get what theY~Rnted, and also their .ability to 

organise so as to attain these ends" (Raju, 1973, p. 7). 

1.3 In Preparation for Independence 

As early as ~~46, there were signs that Kenya was entering a 

nèw e~a of "overt African political ac~ivity directed ag~inst 
.' 

colonial power. The role of education in ~enyan politics was an 

extremely sensitive issue. The development of Independent 

schools and the Africans' increasing demand for access to more 

education served to fuel their desire for a greater role in 

9 
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governmental pollcles. 

By 1948, the British Government realised that sorne of its 

colonies would become independent, and, therefore, issued a 

policy statement entitled "Education for Citizenship in Africa". 

The document stated that mass education was only useful if 

Africans were to act with a sense of public responsibility and an 

understanding of democtacy. The 1948 "Ten-Year-Plan" for 

education in Kenya ~imed ta give 50' pe,r cent of school-going age 

children an education lasting six years and recornrnended that 

primary schools be controlled by local authorities" (Raju, 1973, 

p. 8). 

Between 1948 and 1952, two repprts on education in Kenya 

were prepared and re!eased. The Beecher report detailed the 

c:~ scope, content and methods of African educatton and was released 

in 1~49. The Binns report was published in 1952. The findings 

of the Beecher report supported the principles of Christian 

teaching, noted the negative aspects of an agricultural and 

industrial orientation in the curriculum and recornrnended 

effectivè control over the increasing number of primary schools. 

Whereas the Binns report contradicted Beecher's in that it 

emphasized the importance Df ~griculture and the need for p~ople , 

skilled ta perform manual tasks; The Binns report urged ~hat the 

exam-ridden system of education be altered to de-emphasize' the 

'importance placed on the exarn i tself. Instead', r,the attainment of 

knowledge related to practic~l application of learning relevant 

ta the specific needs of Kenyans, was stressed. 
, . 

The Binns report expressed shock at the rate of attrition at 

la 
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the primary school level where it estimated that only 30 per cent 

of children in the first-year of school would complete the fourth 

y~ar, only 3.7 per cent the eighth year and 2 per een~ the 

twelfth year (Raju, 1973, p. 8). 

The recommendations of the Bee~nd the Binns Reports 

were intended to reetify the problem of high attrition but were 

never implemented because of the Mau Mau uprising. From 

1953 to 1957, colonial polieies dealing with the revo1ution 

superceded any interest that may otherwise have been directed 

towards educational matters~-

The colonial administrators realized that independence was 

rapidly 

was made 

approaching therefore an administrative policy 
ç' 

to expand secondary education. The object 

decision 

of this 

expansion was to increase the number of qualified Kenyans which 

.. ' would, in turn, satisfy the increased manpower requirements of an 

J " 

J' 
independent Kenya. Raju (1973) States: "The Development 

Programme for 1957 to 1960 talked of maintaining European 

standards of education, raising Asian standards and creating 

African standards" (p. 9). 
\ 

Table 1.2 illustrates the significant changes in population 

of the various ~ajor ethnie 'groups present in Kenya. Most 
, 

dramatic are the changes which took place between 1962 and 1969 

which necessitated significant modification to the educational 

infrastructure. 
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Tàble 1.2 

" 

- Population of Kenya 

1948 ta, 1969 

------------------------------------------~---------~~----------
Census year 1931 1948 1969 
------------------------------~---------~--------------~--------

Africans -loo-- 8'/365,942 10,732,202 

Asians 43,,623 176,613 139,037 

Europeans '--, 16,812 29,660 55,759 "40,593 , ""':,'" 

Arabs 12,166 24,174 3:L 048 27,886 
, 

Others 1,346 3,325 .3 ,'901 1,987 
1 ----------------------------------------------------------------

Totals 74,047 5,405,966 8,636,263 10,942,705 
-~-------------------~-------------------------------- ----------

Source: Cens us of Kenya 1931, 1948, 1962, 1969. 

1.4 Egucation in ~ Independent Kenya 

On December 12, 1963, Kenya gained independence. One week 
'L 

later, Professor S. ·Ominde was asked to chair a Commission of 

Enquiry into Kenyan education. ' The raIe of education in a newIy 
" ' , 

independent nation was realised to be of paramount;importance for 
c " 

national develop~ent, therefore the mandate of the Commission was 
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directed 'at aIl aspects of education including existing policies, 

~acilities and programmes. 

The first part of the Commission 1 s report was released on 

December 12, 1964 (the first anniversary of Kenya.' s na t ionhood 1 

'in which the Commission identified one hundred and sixt Y 

recomrnendations dealing with à. wide range of issues including the 

overall goals and obJectives of education, curriculum, finance 

and even dietary requiremen~ for secondary boarding schools. 
~, 

Considered to be the first "National" report on education in 

Kenya, i-t __ stated: "PreVl0US., reports have 

education, or European education, or ASl.an 

they were separate social activi ties" (K.ehya 

dealt with African 

Educat~n as though 

Educatlon Commission 

Report, Part 1, 1964, p. 21) . The terms of reference for the 

>,) Corrunission stipulated that education in "Independent Kenya" was 
" 

o 

to be considered as a function of the nation and not of the needs 

~"--of various racial or tribal groups. 

Unif ication of school systems through racial integra tion may 

have appeared an easy problem to resolve, (for 97% of th~ Kenyan 

population was African, 2. 3-% Asian and 0.6% European). However, 

leglslation did not overcome the fee dlfferential, levied by the 
\ -

various schoo1s 1 which resul ted in segregation based on f inancial 

means. The higher socio-economic sta tus of the European, and 

Asian communi ties compared ta that of the African, tended to 

place the African at an educational disadvantage. 
, ! 

At the time of independence, the election M~mlfesto of the 

Kenya Afrlcan National Union '(I(ANUI stated that seven years of 

free primary educatibn would be available to aIl Kenyan children. 



,( 

c 

This presented a major commitment in terms of construction 

facili~es, training of teachers and provision of teaching 
! 

material,s needed to serve the tremendous increase in enrollment. 

In 1963, it was estimated that approximately 55% of eligible 

children w~re attending primary schools. Based on available 

census~and-demographic data, this necessitated an expansion of 

45% to accommodate 800,550 additional primary school students. 

If aIl eligible students attended school (100%) and assuming a 

pupil/teacher ratio of thirty-to-one it would require an increase 

of approximately 26,685 primary teachers. 
l' 

The Cornrn.:i:,sion reported: 
\ , 

We ha ve calcula ted the addi tional cost of free, 
universal primary education by 1971 beyond the 
commitments contained in the Government's Development 
Plan, ~ncluding the cost of training additional 
teachers, and we find that the total additional cost 
would exceed thirteen million pounds; that is, a sum 
almost twice ' as large as the present . na tional' 
eXRenditur~Lon education from public funds (p. 66). 

Concerning secondary education, the Ominde Comm~ssion placed 

great emphasis on the need for quantitative and qualitative 

growth. It suggested that the rate of grow.th be strictly 

controlled by the government in order to avoid excessive 

~ncreases in the capital and recurrent costs. 
A 

The Comm.tssion 

considered that a lack of statistical information, especially the 

lack of a manpower survey, was an important factor in their 
è 

ability to provide detailed educational planning at the 

secondary school level. The same limitations applied when the 

commission addressed the topie of adult, technieal and commercial 

eduéa tion.-
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Despite the lack of statisticar information; the Ominde 

Conunission was able to pt"oduce a report with recommendations that 

served as the basis for educatianal. policy, philosophy and 

direction for a peiiod of over twenty years. 

From 1964 to 1984, the singularly most crucial problem 

facing the Ministry of Education was how to accornmodate the 

tremendous increase in the number of children seeking primary 

schooling. Following expansion at the primary level, the demand 

fbr post-primary education increased sharply. Figure 1.3 shows 

the population of primary school' age childre,n (six to twe 1 ve 

years) based on census data from 1962, 1969 and 1979. The 

figure also illustra tes primary and secondary school enrollments 

from· 1956 to 1978. The graph. sr~ows that, by 1972, the , ., 

availability of student places in primary schools was approaching 

" the actual needs of the population. ' However, by 1976, the 

population of Kenya was ~ncreasing faster than the number of 
v 

·schools. The demand for places in pr imary schools was grea ter 1 

than the system could provide. In addition ta the shortage of 

primary schools there was a growing demand for addi tional schools 

at the secondary level to provide for the increasing number of 

primary ·school certificate holders. In 1978 .the number of 

students in secondary schools was equal to 12.75% of the total 

student enrollment in primary schools. 

Indeed, the first two decades of independence proved- to he a 

period of trans~tion and rapid expansion in the history of Kenyan 

education. To improve the Government' s capacity to administer 

educational policies, a new Education Act was 
l:' 

15~ 

. -
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February 1'968. The purpose of the new Act was to replace the 

provisions of the outdated Act of 1952, by providing a more 

rational control and organization of the education system. The 

Act provided for more effective control and supervision of aIl 

schools maintained by public funds. 

In 1983, t'he Governrnent of Kenya re1eas,ed i ts f if th 

development plan to cover the period 1984 ta 1988. Concerning 

education the plan stated: 

To ensure that the momentum of educational growth 
continues during the Plan period without sacrificing 
quality or relevance the fol1owing strategies will be 
followed: 

(I) A full 8 year basic education programme will be 
established commencing 1985, as the first phase in the 
introduct~on of, the 8 - 4 - 4 system of formaI 
education (p. 149). 

Implementation of the ~ew system was announced in March 

1984, by the Minister of Education, Science and Technology, Prof. 

Jonathan K. Ng'eno. In his speech, the Minister stated that 

primary education would be of eight years duration, secondary 

school would 'he of four years and a university degree also of 

four years duration. 

Concerning primary education it wa~ stated: 

For the majority of children in Kenya, Primary'schools 
provide and will continue tQ provide for sorne time to 
come, the only formal education that the children will 
ever receive. The education offered ta them under the 
new 8-4-4 system must -therefore ~~ovide them with 
adequate intellectual and vocational training to enable 
them to lead a full, useful and rewarding life in the 
rural areas where the majority of them will live~ Thus 
the education given to children while at' school will 
broadly aim at: ... 
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(a) The development of literacy and communication 
skills through the learning of languages (M()ther Tangue, 
Kiswahili and English); 

(b) The development of nurneracy through the learning of 
Ma thema tics; 

(c) The development of scientific outlook throu~h the 
study of General Science; 

( f,) The development and acquisition of social and 
cultural knowledge, skills and atti tudes through the 
teaching of History and Civics l' GeographY, Religious 
Education, Music, and Physical Education; 

(g) The acquisition of work-oriented knowledge and 
such 
Art 

skills through the teaching of practical subjects 
,as Agriculture, Business Education, Home Science, 
a n,d' Crafts. 

Upon completion oof eight years of Primary schooling, pupils 
will be" expected to WJ;~ te' \ examinations leading to two 
certificates. First, is the Kenya National Primary Examination 
Cert;ificate'/' to be awarded by the Kenya National Examination 
Cauncil and the second, is the Kenya Pr imary School Leaving 
'Certificate, issued' by" the Ministry of Edu'cation Science and 
Technology. 

The Secondary curriculum is' designed to offer education 
exper iences which will: 

(a) 

(b) 

(ç) 

I;.ead to an aIl' round mental, 'social, moral, 
spiritual develqpment of the learner; 

Prepare the learner to make positive contributions 
ta the development of society; 

Enable the learner to choose wi th conf idence and 
cope with vocational education after school;, " 

(d) Build a f irm foundation for further education; 

(e) ,;Ens ure pari ty in the cogni ti ve, psychorri'otor and 
effective skills for all students at this level " 
in the country; 

-
(f) Lead to the acquisition of attitudes of national 

patriotism, s'elf-respect l' sel{-relian~_, co-
operation, adaptability, sense of ,purpose, 
integrity and self-discipline, respect and 
consideration for ethers, loyalty and service ,to 
home, society and the world. . 
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At the end of the four year Secondary education cycle, 
the students will sit for the Kenya liational secondary 
Examination (KNSE) and on the basis of this . eXqmination 
sorne students will b,e selected for University Education 
while others will be offered vocational training and 
still others will go into direct employment (Speech by 
the Honourable Minister for Education, Science and 
Technology, March 1984). 

Implementation of the new 8-4-4 system is proceeding' < on 

schedule with its full impact realised at the pr imary school 

level in 1985. The effects and impact on Secondary schools will 

only come into effect between 1986 and 1989. 

1. 5 Tq,chnical and Vocational Education 

Technical and Vocational education and training in Kenya is 

a complex, multi-Ievel, multi-ministerial, multi-institutional 
,< 
Iabyrinth. The invol vement 'Of a large variety of Ministries, in 

training for their own manpower needs, further complicates the 

total picture of technical education in Kenya. 

The Kenya Education Commission (1963) drew attention to the 

responsibility of the Minister -of Education, as the sole 
, 

authority, to provide basic general and technl.cal education in 

Kenya. The Commission found that numerous governmental 

departments had opened their own training facilities, thereby 

duplicating exis ting f acill ties. It was also learned that sorne 

of these specializa tion 

including bookkeeping , 

cent~rs ,were' offer ing 

secretarial training 

basic ----<:ourses 
"\ 

and fundamental 

language and mathematics courses. The Commission report cited 

financial burden caused by the ineffici~~u.se of resources 

as harmful to Kenya. The report stated: "The dangers of 
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duplication "of .capital equipment, wasteful -use, of rnanpower and 
, ' 

inf lated maintenance \ costs, that may 'arise' in cases where 

specialized training institutions are used to provide courses at 
" , 

a basic education level" (Kenya Education Commission Rep'ort Part 
'" 

L, p. 93). 
. -

Whereas this paper deals wi th tech~ical insti t\:ltion::; ,whicp 

fall under the jurisdiction of t~e Ministry of Educàtion, Science 

and Technology, suffice it to acknowledge that many variations of . 
technical training exist beyond the reâlm of the Ministry of 

Education. This st-ûdy will be limi ted to schools under 'the 

control o~ the Ministry of Education. 

Prior to Independence, the only'existin9 technical training 

institutions were technical and trade, schools which offered' two-

C year programmes in basic craft skills for the building trades, 

automotive repair and mechanical trade~: The Ominde ~ommission 

report noted that "I t is clear that the technical and trade 

schools have not been going very weIl. . Out of 487 persons 

graduating from these SG~] in 1963, no less than 170 were 

still without emPloyin~nt,~ or penings into further training, in 

May, 1964. One possible reaso is, that the output is out of gear 

with employment-. Yet "another may be that the product Qf the 

schools does not attract e!TIployers" (Kenya Education Commission 

ReJ?ort Part I, P 75). 

The Commission's recommendations, concerning Secondary level 

trade training, were to enlarge and reorganise the technical and 
. 

trade schools, each one ta specialise in'subjects .related té a 
\ 

'particular industry or craft, in arder to combine efficiency wi th 
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economy in equiproent. '{ollowing the Cànuni,ssion' S rec~rnmendations, 
. , . 

the new title given ,to Trade ,Schools was "The Secondary T'rade 

completion School" . of their Upon progra~e of studies, 
, ' 

graduates would - be expected ,to seek employment rather than to 

continue the.ir training at a - higher level, however, the optipn 9f" 
continuing~formal studies was possibile. 

,; 

Secondary technical schools were somewhat different from the 

"Secondary Trade School". The object of the secondary technical 

school was to provide an introductory experience of workshop 

t~chnology, ~at the same time, stressing subjects sûch as 

mathematics and the sciences. Secondary technical school 

graduation lead ta hiçher studies at the Polytechnic. 

Post~secondary technical education was only available (at 
r \ 

the time of independence) at the Kenya Polytechniç in Nairobi. A 

"-' wide range of courses were available in technical- and commerciai 

sUbjects, leading to the City and Guilds of London Certificate, 

and the Royal Society of Arts Certificate.' "In 1964 there were 
\ 

1,001 students on the roll, of which 241 were full-tim~ students, 

87 were pursuing "sandwich" courses (students employed full-time 

but,given leave to take course), 424 day-release course,s a,nd 249 
, , 

taking evening courses" (Kenya Education Commiss.:j..on Report, 1963, 

Part I, p. 95). 

The Commission 'recommended and considered the expansion ,of' 

the Kenya Polytechnic to be "an urgent necessi ty" and advocated 

the earmarking, in the City development plan, of as much adjacent 
, . 

land as can be made available for the expansipn. A capital 
l , 

budget totalling 240,000 pounds was 'provided for in the 
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development programme covering the thr~e'~ear period of 1965 t,o 

1968. ' 

A second technical instituJe existed in Mombasa, known 'as 

the "Mombasa' Institute of Muslirn Education". It was original~y-

intended to rai se the educational and economic standards of 
, , 

Muslims in Kenya, Tanganyika and Zanzibar. However,- "_since 1963, 
"-

restriction of :the greater part of the intake to Muslirns has be'e~ 
. , 

.unconstitutional and admissions have been thrown open to aIl 

corners" (Kenya Educational Comtnission Report, 1963, Part r, p. 

96) . 

The Commission recommended that the Mombasa rnstitute of 
a 

-
Muslim Education become the technical college ,for the Coast 

Region and East€rn Kenya, providi~g courses up - to ordinary 

c: cert~ficate or dip10ma level. 

The Ministry of Education's Annual Report for 1968,- stated: 

During the year'considerable progress was made towards 
the fullfilment of the objectives for technical 
education .laid down "in the Development Plan. The 
different types of institutions operating during the 
year (1968) included two trade schools, six secondary 
vqcational schools ,and four secondary technical 
schools. In addition to the above, enrollments at 
Mombasa Technical Institute (formerly the Mombasa 
Institùte for Muslim Education) rose to 1,~40- students 
while àt Kenya Polytechnic there were'1,899 students on 
the raster (p. 5) . 

By 1971, . the number of secondary voca·tional schools 
, , 

inçreased to eight, throughout Kenya. The technical secondary 

schools, );he , Mo~asa Technical Institute an~ the Kenya 

Polytechnic increased their enrollments to meet the growing 

(j, de~and f0t: technical training. However, there was .~o increase, in 

the number of institutes providing technical training. 
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In 1973, The Mombasa Technical Insti tute was upgraded to 

become the Mombasa Polytechnic. The s,ame year saw the emergence 
, ' 

of a new level of technical institutions ca~ering to post-

" secondary students who wished ta acquire technical skills.' Known 

as the "Hararnbee" Institutes of Technology, the flrst school 

opened in Kiambu and the second a·t Muranga. By 1979, there wère 

ten Harambee Institutes of Techno~ogy i-n existence with an 

additional five schools in the plann~ng stages. 

The Development Plan for Kenya (1984-88) reports, a projected 

total of fifteen secondary technical schools wi th an averall 

enrollment of 8,800 i two Palytechnics having 4,800 students 

. enrolled; and twelve Hararnbee Institutes of Tephnolagy offering 

fourteen diferent courses of' study ,ta 4, 000 students. The Plan 
, " 

also referred to the opening in 19~6 'of the third Polytechni'c 
, , 

tO be 10cated in Eldoret (p. 151). Introduction of th~ new 8-4-4 

system of educatipn will bring s.:i:-gni'ficant chiinges to technica1 

education at the secondary and the past-secondaty levels _, There, 

is, hawever, a def inite gap bètween the theoretical plan of 

'operation and the reality of providing the physicàl' 'facilities 

and the human resources required for successful', implementation of 

the educational development plan. 
< " , 

1.6 Official Developmerit Assistance 

Ta assist developing cauntries with their ecanomic and 

social problems a variety of "plans" have been prepared by the 

o industrialized nations of the world.' The first of these' plans 

was conceived following the second wor Id war when many nations 

(t{) 
~ 
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.(j were striving to recover from the destruction of war. 

7 

De Silva (1983) stated that the origins of Official 

Development Assistance (ODA) can be traced to the implementation 

of the Marshall Plan in the years immediately _-following the 

second world war. The Marshall Plan (1948-52) was- a four-yeat 

economic recovery programme in which the United States provided 

$14 billion to sixteen countries in Western Europe. 

The purpose of "Marshall Plan" aid was to provide Europe 

with foreign exchange for the purchase of equipment and 

commodities to rehabilitate industries which had been damaged 

dur ing the second 'world war. The Organization for European 

Economie Cooperation (OEEC) was established to implement the 

Marshall Plan. Fbllowing implementation of the Marshall Plan the 

OEEC was 9iven a broader mandate and became the Organization for 

Economie Cooperation and Developpment (OECD). 

In the latter part ofl the 1950' s, developed countries 

seriously considered the implications of economic and political 

iihbalances of the various countries in the world. Developed 

nations established mechanisms to formalise financial commitments 

to ODA. This was considered a positive step towards resolving 

the global economic imbalance. 

The demand for such assistance has shifted from the war-torn 

countries to the least developed and third world countries. The 
'> 

concept of ODA funds to support economic development remains the 
" " . 

same. Large amounts of foreign exohange are ;pro~ided through 

development projects for the construction· 9f roads, power 

generating and distribution systems, 'schools" hospitals, port 
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facilities and agricultura~ development projects. 

Leelananda de Silva (1983), summarised the early development 

activiti,es by stating that: 

" 

The machinery for international development aid was 
gradually brought into place in the early sixties. The 
United Nations First Development Decade, for the 1960s, ',''. 
called for the establishment of an Official Development 
Assistance/Gross National Product (ODA/GNP) ratio of 1%. 
The early years saw the setting up of the International 
Development Association (IDA), the regional banks, (the 
Inter-American Development Bank, the Asian Development 
Bank and the African Development Bank), the 
establishme~t of the United Nations Development 
Programme (UNDP). Thus wi thin two or three years wide 
ranging multilateral aid machinery was created (p. 3). 

Tproughout the 1960s, the emphasis on development aid 

, consisted of support intended to promo te stronger economic 

.. 
relations between donor and recipient c6untries. 

• 
Bilateral 

assistance progrrunmes focused on rèsource' transfers through trade 

and the provision of financial assistance towards economic 

development. 

Canada played an active role in aid development, gaining ,/ 

world recognition through the lead~r§hip of Lester B. Pearson 

(former Prime Minister Ç>f Canada )-. In the la te 1960s, a 
, 

commission was appointed to investigate and report on foreign aid 

policy." In 1969, the chairman of the commission, L. B. Pearson, 

reported that development aid should not pe considered central 

but as a supporting factor in the economic development of the 

"South" (de Silva, 1983, p. 5). 

The "Pearson" Commission recommended that aIl donor 

countries contribute an increased amount of aid. 
• J ,; 

It established 

a target of O. 7% of the gross national product ( GNP) ,from aIl 
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economicalJ,y developed countries in the "North". This was 

guideline for OOA to the developing countries in the 

In 1980, one decade after the "Pearson" Commission 

report, the Brandt Çommissi~n recommended that the 0.7% target 

should be reached by 1985 and that an ODA target of 1.0% be set . 
1 for the year 2000./ 
\ 

Ouring the \970s, the fQcus of official development 
/--- ---------

assistance shifted from su~port for economlC growth of developing 

countries to the promotion of the ideology of self-reliance. To 

assist in the implementation of the new r-hllosophy in ODA "Two 

institutions, small in size, but ,hlghly significant, were 

established at this time: the Canadian International Development 

Research Centre (IDRe) in 1970, and the Swedish Agency for 
~ -_ 1 

Ressearcp Cooperation witn Developing Countrles (SAREC),in 1974, 

both assisting in strengthening patterns of development based on 

indigenous resources" (de Silva, 1983,' p. 5). 

In the mid-1970s, the oil-producing and exporting countries 
. 

(OPEC) emerged making drastic changes in the traditlonal models 

of world economics., Therc were three factors which necessitated 

a reassessment of Official Development Assistance: First was the 

emergence of OPEC countries as an economic forceJ second was the 

rapid increase in population and third were the deteriorating 

ecological conditions in many third world countries. 

By the end of the decade, (1970-1980), the United Nations 

had organised major world conferences to discuss issues relevant 

to the basic needs of third world countries. il Thèse issues 

included the assessment of food supplies, population growth 
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unJmployment, environmental control, primary health patterns, 

care and desertificat;ion. These conferences produced many 

resolutions which had a significant impact on. emerging aid 

policies. Official development assistance i~ the 1980's focused 
.. -

on .. providing a new and more humanitarian approach for 

development aide 

"Official Development Assistance" (ODA) may be subdivjded 

into two basic categories. AlI develQpment à~d contributions are 

considered to be either multilateral or bilateral. Multilateral 

assistance involves agreements between two or more donor 

countries whereas bilateral assistance is an dgreement' between 

the government of the donor country and that of the recipient 

. country. 

Different mechanisms have been established to facilitate the 

administration of official development assist~nce activities.· 

Organizations such as the United Nations, the World Bank, the 

African Development Bank and the Asian Development Bank provide 

professional services that include project ~dentification, 

proposal formulation, implementation and administration. The 

servi cSs provided by such multilateral organizations are funded 

through Official Development Assiitance contributions from many 

donor countries. 

Bilateral aid is assistance directly from the donor country 

to the government of the recipient country. This form of 

assistance is usually adrninistered directly through a donor 

government such as the Canadian International 

Development Agency (CIDA), the Danish International Development 
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International Development (USAID). 

Multilateral and bilateral assistance funding may further b~ 

divided into three'categories of aid programmes and projects. 

The ~'"'three broaél" "çategories of assistance are: technical
O 

" 

assistance, food aid, and emergency relief assistance. 

The first category, technical assistance, provides human 

resources for both advisory services and training. Equipment may 

be supplied to support the activities of technical experts ànd is 

considered to be'an integral part of technical assistance aide 

De Silva (1983) states: 

Technical assistance is probably the oldest form of 
external aide It is also one of the most significant 
and critical areas of development cooperation. Nearly 
25% of bilateral aid of DAC member countries is in the 
form of technical assistance. In 1980, this amounted to 
nearly $6 billion (p. 17). 

The major goal of technical assistance is to develop 

indigenous human resources to perform the manifold tasks related 

to the "overall" development of a count-ry. Techn~cal assistance 

facilitates the creation of an infrastructure of ski Ils and 

institutions within a developing country which, in turn, can make 

a vital contribution to economic development. These facilitiès 

and institutions have multiplier effects and ensure a continuous 

flow of trained indigenous personnel who perpetuate economic 

growth and development in their respective countries. 

The second category of assistance is food aid which consists 

of donations of commodities such as cereals, grain, dairy 

( 
28 

\ 



o 

1 

products and edible" oils. Most food aid is disbursed 

bilaterally. However, the multilateral "World Food Programme" 

(WFP) presently supplies approximately 25% of al~ food aid. 

De Silva states that ~n the five-year period (1976-81) an average 

of nine million tons of food aid was provided to food defic~t 

countries annually (p.21). 

According ta de Silva, the ma~n food donors are the United 

States" of America (about 50%), the European Economie Community 

(20%) and, Canada (10%). 'Recip~ent countries are low-in'come, 
\ 

food-deficit countr~es such as Egypt (22%), Bangl~desh (13%), 

Indonesia (9%) and rndia (7%). Without food aid many developing 

countries would experience serious problems of food shortages and 

increased malnutrition. 

The third category is known as "Emergency Rel~ef" which may 

aiso be known as "Humanitarian Aid". As these names impIy, th~s 

'):1 

form of aid is reserved for emergency cris~s situations which 

affect human lives. Recently naturai disasters such as floods, 

earthquakes, drought and increased populations aocompanied by 

heightened political and social tensions, have led ta an upsurge 

in the number 'of emergency crisis situations requ~ring 

~ntervention by aid donors . 
. 

Multilateral emergency assistance programs have been 

pr~marily established through the United Nations system. However, 

at the bilateral level many donor countri~s cont~ibute additional 

assistance directly to cou~tries where ,mergency aid i5 required 

:;'l: ' on short notice. Non-governmental organizations (NGOs) such as 

the Internationâl Red Cross contribute ta emergenc~ "humanitarian, 
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relief" assistance programmes. 

Whereas aIl official development assistance is usually 

categorized into one of three broad classifications, donor 

governments fréquently use non-governmental organizations to 

l.mplement development assistance projects. By definition, 

Official Development Assistance excludes resources generated and 

disbursed by non-governmental organizations. The only funds 

adm~nistered by NGOs, which are included in ODA, are the 

contributions made by governments. 

De Silva (1983 J, calculat;~ that government contributions, 
, 

disbursed throughout NGOs, average 10% of the ~otal Official 

Development Asiistance for aIl donor countries. 

1.7 The Canadian International Development Agency (CIDA) 

Canada's Official Development Àssistance contributions are 

administered through the Canadian International Development 

Agency (CIPA). Approved by Parliament, the "Official Development 

Assistance Programme" is one of the main instruments by which 

Canada advances the goal of international social justice. The 

assistance programme seeks to support the efforts of developing 

countries in fostering economic and social programmes, placing 

emphasis on poor.er. developing countr ies.. These obj eeti ves are 

pursued through official bilateral channels, multilateral 

development institutions and support of the. developrnent . 
activities of non-governmental organizations and the private 

sector (CIDA Annual Report, 1984-1985).' 

D~velopment has been defined as a process by which societies' 
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evolve enabling them to meet the basic longterm needs of their 

populations ina way that is sustainable and is based largely on 

~ndigenous resources and values. 

In 1984-85, . Canada provided 2.1 billion dollars in Official 

Development Assistance to the th~rd world. This was a 14% 

increase over the previous year and repr~ented 0.49 of the gross 

national product (GNP). The cexpenditures may be classified as 

per figures 1.4 and 1.5.~ 

1 

, 
Figure 1~4 

Bilateral 
S875,320,000 

41\ 

Distribution of Canadian Aid 
1984-85 

Source: CIDA Annual Report 1984-85 
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Figure 1.5 

Food Aid 
$385,900,000 

Categories of Aid 
1984-85 

o 

Source: CIOA Annual Report 1984-85 

The administrative structure, within CIDA, is configured in 

branches and divisions to meet the regional and sectorial 

requirements _of multilateral and bilateral activities. One 
, 

of the divisions within"CIDA is the Special Programs Branch. The 

"Branch" is responsible for administêring Canada's ODA programs 

offered by non-gQvernmenta1 organizations and institutions. The 

Special Programs Branch has evolved, from its original NGO 

program in 1968, into three main areas of activity: meeting 

basic needs in developing countries through NGO prograrns; 

stimulating and supporting collaborative relationships between 

and '~ongst - organizations and ~nsti tutîons engaged in 

development; and keeping Canadians iriformed regard±ng progress 

c:; ln international development. 
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,.U 1.8 Insti tutional Cooperation and Development Services (ICDS) 

In, 1980, the Institutional Cooperation and Development 

Services division (IéDS), was formed within the Special Programs 

Branch. The ICDS division supports projects involving Canadian 

educational institutions, trade unions, cooperatives and other 
, c. 

profesional organizati.ons primarily involved ,in human " resourcc 

development 9raJccts. c~ 

In 1984-85, the ICDS division disbursed 62.5 million dollars 

for 669 projects (mainly offering technical assistance) to 

developing countries. 
, 

The Mombasa/Kenya/Dawson Staff Developm~n~ Project falls 

under the jurisd1~tion of the I~DS division of CIDA 'dnd was the 

'1~ first projeét of its kind to be accepted ,as an ICDS project. -

.. 
»' 

" 
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II THE MOMBASA/KENYA/DAWSON STAFF DEVELOPMENT PROJECT 

2.1 Statement of the problem 

Confronted with major sociological problems such as 

lncrcases in populaton (due to a high birth rate of 4.0%), 

i~creased life expectancy (frdm 45 years in 1965 to 55 years in 

1985), . urbanization 'and unemployment , in the 1970's the 

govcrnmen't of Kenya was faced with an, awesome situation to which 

thore was no imme~iate solution. In addition to these 

sociological pro~lem~ m~st.be added an increasing need for highly 

qualified technician's tb install, repair and main tain 

increasing1y sophistic~ted equipment. Furthermore Kenya's fourth 

develol?ment plan (1983-1987) stated that developing the 

manufacturing and industrial sector to sustain economic growth 

was a priority goal. This provided an addition~l impetus to the 

urgent need for expansion and improvement of technical education 

and training in Kenya. 

In order for a country to produce higher levels of 
, " 
technicians in. its own institutions it ~s necessary to irnprove 

- \ 

the level competency of the instructors .and the of increase , , 
, . 

effe.ctiven~ss "qf the ac4ninistration. The Mombasa/Kenya/Dawson 
, . 

staff devel~p~e~~ project was developed to address the human 

r~source develbpment.needs fo~ bath teachers and administrators 

of the twb polytéchnics. , Implementation.-of an '~in-house" staff 

development program was considered to be the most cast effective 
J , 

and beneficial solution to the problem. 
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hl Project ProposaI Development''. 

~,In 1978, Dr. Robert Gordon, Director General of Dawson 

Co1Iege (1975 - 1981), initiated talks with officiaIs of the 

Association of Canadian Cornrnunity Colleges which led to the 

creat~on of the ACCC "International Office". The mandate of the 

Internationai Office was te develop and pr'omote cooperat~ve 
.. 
programmes between Canadian Colleges and institut~ons of 

equivalent status in (feveloping countries. Canadian~educational 

-institutions were encouraged to submLt .appropriat~ project 

p~oposals for assessment by the ICDS division of CIDA. 

In July 1980, Dr. Gordon visited Kenya to examine the 

feasihility of developing a cooperative programme between the 

~~ny.a and Mombasa Polytechnics and'Dawson College. puring, his 
1 

visit, Dr. Gordon held meetings with officiaIs o! the Ministry of 

Education, Science and Technology, Mr. J. D. Mambo, Principal of 

the Kenya Polytechnic, Nairobi, and Mr. King'ori; principai of 

the Mombasa Polytechnic. A writ;ten "Needs Assessment" , 

supplementing the data derived from Dr. ' Gordon's interviews, was 

completed in July, 1980. 

Discussions shewed that, for both institutions, teacher 

training was the major are a of concern. It was furtber ~ssessed 

that up-grading of administrative policies and' practices was 

essential to meet needs of the expanding student- population of 

both Polytechnics. Table 2.1 provides the student enrollment, at 

both Polytechnics, for the peried 1964-84. The data are bas~d on 
( 

• 1 

the number of full-time, day release and~rt-time students. 
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~ABLE 2.1-

'. FULL-TIME, DAY'RELEASE AND PART-TIME STUDENT 

ENROtLMENT AT KENYA AND MOMBASA POLYTECHNICS 

-----~~--------------------------------------------------------
YEAR KENYA POLY. MOM13ASA POLY • 

. ~------.---------------------------------------------------------
1964 1,001 

1969 ' 1,899 * 9 8, 

1971 1,811 -* 95 

1~78 1,842 945 

, " 

" 

1979 2,367 866 
. ~-------// 
~~' 

1981 3,052 1,016 . 
1984 3,305 1,403 

, 
-----------~----------------------------------------------------
N.B. * From 1964 to 1972 the Mombasa Po1ytechnic was 

the "Mombasa Technical Institute". 

Sources: 1) Kenya Education Commission Report, 1964 

2) Ministry of Education Annual Reports 
for 1968, 1971, 1~78 and 1979 

3) Interviews with the Principals, July, 1984 

A comprehensive staff development programme, which included 

the follQwing six objectives, was formulated. 

1. 

'2. 

1 

To upgrade administrative ski Ils for teachers and chairmen in 
relevant areas of activity. 

To present current methodologies, curriculum, and innovations 
in various programmes. 
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3. To instruct staff in the techniques o~ using'and maintaining 
equipment and media resources.'· 

4. To develop contact~ and liaise with Canadian counterparts 
on a long-term basis. 

5. To provide a broadening of experience and understanding of 
the field by on~site visits to Canadian operations in 
colleges and industry. 

6. To provide an in-depth opportunity to upgrade academic 
credentials (appendix l, p. 3). ~ ~ 

Working in conjunction with the International Office of the 

Aécc, Dr. Gordon prepared a project proposaI ent~tled the 

"Mombasa/Kenya/Dawson Staff Development Project". It was 

anticipated that such a programme, incorporating the above-stated 

objectives, would satisfy the staff development needs of both 

POlytechnics .. The proposal (appendix I) was submitted to the 

ICDS division of CIDA in october, 1980, and approved in April, 

1981. 

2.3 Project D~scription 

The Mombasa and Kenya Polytechnics are post-secondary 

Technical Insti~ùtions, established by the Government of Kenya in 

1961 and 1972, respectively. Both institutions are grant-aided 

through the Ministry of Education and managed by Boards of 

Governors·. These boards, in turn, appoint a Principal who acts 

~Chief Executive èfficer for the institution. 

In Kenya, the Po1ytechnics are the only two educational 

institutions~ which form middle-level technical manpower. Both 

Polytechnics offer technical education and 

which constitute a·major factor in the human 
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plans for Kenya. A third Polytechnic (in Eldoret) is 'presently 

in its preliminary plapning stages. 

Table. 2.2 provides a listing of the programmes offered at 

the two Polytechnics and -aE Dawson College in Montreal. 

TABLE 2.2 

PROGRAMMES OFFERED AT KENYA AND MOMBASA POLYTECHNICS 
AND DAWSON COLLEGE 

------------------------------------------------------ ~---------
PROGRAMME KENYA MOMBASA DAWSON 

----------------------------------------------------------------
Business Studies X 

.. 
X X 

General Studies X X X 
Mathematics -. X X X 
Statistics/Computing X X 
Applied 'Sciences X X X 
Graphie Arts X ... " J.C 
Library and ArchivaI Studies X " .. , , 

Institutional Management X 
Mechanical Engineering Tech. X X X 
Electrical Engineering Tech. X X X 
Civil and Building Technology X X X 

------------------------------------------------------~---------, . 

\,0 

~ Source: . Interview; Mr. P. Okaka, Principal, Kenya Polytechnic, 
Interview; Mr. W. Siambi, Principal, Mombasa Polytechniq 

(July, 1984) 
Dawson College Calendar 1983-84 

, , , 

As ,) stated in the project proposaI (appendix 1) the 

Mombasa/Kenya/Dawson project dovetailed with the overàll 

development goals of the institutions. The project proposa~ 

states: 
. . 

Whlle, in general, the pOlytechnics have adequate 
physical plants, workable equipment and 1 established 
curriculum patterns, they have woefully ~nderprepared 
personnel in discipline expertise, t aching and 
adm1nsit~ative ski Ils and techniques. Seve al areas for 
improvement have been identified which would produce 

) 
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maximum impact on the whole organization. 
of improvement are: 

i) administrative skills for teachers, 

These areas 

ii) administrative skills for the heads of departrnents, 
iii) teaching methodologies and pedagogy, 
iv) audio-visual techniques, 

v) updating as to practice in the field, 
vi) increased knowledge of specialty or discipline (p. 2). 

'. The proposaI (appendix I) stated that the project objectives 

would be achieved through the following activities: ( 

i) A comprehensive workshop/seminar to be held in August 
1981 in Nairobi. Group and individual sessions on 
departrnent administration, evaluâtion, curriculum 
development, methodology and teaching methods. 

ii) A full-time spécialist in pedagogical methodology to 
act as an advisor to the two polytechnics. 

iii) Maintaining on-going liaison' between departments in 
Dawson (Montreal Colleges if necessary) and Kenya 
coun te rparts,. 

iv) ,fu1.1-time, 'short-term attac-runent to Dawson - for 
~ met~odology/curriculum/industrial practices update. 

v) Fuil-time graduate studies at a Montreal' based 
university with attachment to Dawson for practicum in 
priority areas. 

vi) 

. } 
Short-term consultancy by Dawson staff ~n 
problem ar,eas wi thin one department (p. 3) • 

specific 

1 

';'The agreement (signed by Dawson College and CIDA) 

" ' "" '~t;,ipulated that accountability· for the ~mplementation and , 
~ 

" m~nagement,of the project ~ould rest with Dawson Callege. Dawson 

college was to appoint a·project Coordinator ta implement and 

coordinate aIl' components of the project. Two Kenyan 

counterp~rts to be selected to facilitate project 

~mplementation in Kenya. 

() - 'The project was designed to span a three-year period (1981-, 

-', 
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84). How~ver, it was anticipated that contacts and linkages 

estab1ished through project activities would continue beyond the 

1984 deadline. The participatin~ .:;..nstitutions provided an "in-

kind" commitment to the project in the form of facilities and 

manpower resources for each of the activities. 

2.4 Project Implementation 

In anticipation ,of approval from CIDA, preliminary planning 

discussions regarding pro]ect implementation started in March, 

1981. D.r. Gordon appointed Mr. C. Joyner ;" Dean of Business and 

'Engineering Technologies, Dawson College, as the administrator 

responsiple for the project. Mr. T. M. Harper, Dawson College, 

was selected to coordinate the specifie aspècts of the project. 

Authorization to proceed was received from C.I.D.A. in April, 

19~1 and implementation began immediately. 

2.4.1 Seminar(Workshop for Teachers 
1 

In June, 1981, Mr. Harper traJelled to Kenya and met with 

representatives of the two Polytechnics to prepare for a five 
f 

day, intensive seminar for teachers from both the Mombasa and 

Kenya Polytechnics . The seminar was scheduled for August, 1981, 
. 

at the Kenya Polytechnic. 

A six-person resource team to conduct the seminar was 

selected from Dawson College's teaching and professional staff. 

The group consisted of two depar~ment Chairmen, three faculby 

members each ~aving had 'extensive experience in both teaching and 

academic administrat:ion".' The ~ixth persan was an educational 

media expert. An intensive sch~dule of meetings was developed to 
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enable the team ta prepare materials and strategies necessary for 
... ~ , r 

the seminar. 

The five~day intensive seminar took place at the Kenya 

?olytecnnic, as scheduled. It was the first large-scale activity 

to draw attentl.on to the Mombasa/Kenya/Dawson staff development 

project. As such, it served as a catalyst creatl.ng interest an9 

awareness of faculty development among the staff members of the 

polytechnics. 

Thirty-seven participants attended the seminar. Topl.CS 

dealing with several aspects of teaching which l.ncluded 

adminstrative techniques for teachers, preparation of teaching 

materials, audio-visual media ùtilization and àdministrati ve 

techniques for department heads. 

/ 2.4.2 Short-Term Administrative Attachment 

J 

( 

In October, 1981, a short~term attachment for a sma11 group 

of adrni~istrators took place. Five Kenyans travelled ta Montrea~ 

for the three week attachment to Dawson College. The goal ot the 

attachrnent was tqj' provl.de Kenyan administrators a broadenl.ng of J'If 
experience ànd understanding of educational administration in 

Canada. 

An intensive program was organizeq which included 

discussions with administrators trom several Colleges and 

Universities in Montreal, visits to industries and construction 

sites and a visit ta the Kenyan High Commission in Ott~wa. The 

interaction between the Kenyan administra tors and personnel from 

Dawson .and other institutions enabled ail parties, ta gain a 

41 



1 
( greater insight and understanding of the respective problems 

faced by educators in both countries. Detailed planning for 

subsequent project activities was completed during the three-week 
sojourn •. 

2.4.3 Short-Term Attachment in Data Processing 

Mr. 

In March, 1982, Mr. Yona Omiti of Mombasa POlytechnic and 

Samuel Mutungi of Kenya Polytechnic participated in -a 
" 

'" 
seventy-:-five ,day educat'ional attachment ta the Data Proce~sing 

Department at Dawson College. The, goal of th~ attachment was to 

conduct ,a study of equipment, teaching facili ti~, curriculum and 

teaching techniques used in data processing at Dawson. Updn 

return ta Kenya, the information and skills derived from, this 

( attachment were to be applied _ to the development of computer 

applications at both POlytechnics in Kenya. \ "'<~ 

C 

... \ 
\ 

2.4.4 Short-Term Attachment of the Principals 

During" hhe 1981-82 academic year, significant 

occurred in 
6 -, 

t.he administrative personnel of the 

changes 

three 

p~rticip~ting institutions_ Mr. J. D. Mambo was replaced by Mr. 

Peter Okaka as~ the Principal of Kenya Polytechnic, Mr. King'ori 

was succeeded by Mr. William Siambi as Principal of the Mombasa 

Polytechnic'and Mrs. Sarah Paltiel replaced Dr. Robert Gordon as 

the Director General of Dawson. 

These changes in leadership led ta the awareness of the need 

for a short-term attachmÉm~ of the Kenyan Principals to 
. 

collaborate on thè objectives and long-range goals , of the 

42 

S2 

Ci 



project. Consequently, in July, 1982, Messrs Siambi and'Okakà 
~-

. " ~ ... " travelled to Montreal f"tr, a fifteen-day familiarization 

" 

o 

attachment to Dawson College. The topics covered included a 

comparison of administrative models used in the three 

insti tutions 1 faculty development, med~a resources, and 

continuing education. 

In meetipgs held with Mr. T. M. Harper and the Kenyan 

Principals in July, 1982, planning for the remaining project 

activities took place. The issues discussed included the rol~ of 

the Pedagogical Consultant and the identification ,of Kenyan staff 

rnernbers who would partic~pate in short-term attachrnents to Dawson 

College. 

2.4.5 Pedagogical Consultant 
lL 

'The p~,oject agre~ment calted for the services of an 

êducational consultant to work with the, two polytechnics for a 

one-year periode The consultant was to reside and work in 

Nairobi and travel to the Mombasa Polytechnic, at regular 

~ntervals, to conduct staff development activities. The specifie 

duties of the Pedagogical Consultant were: 

1-

2. 

To conduct a needs assessment. 

To assist departments in the planning and design -of 
curriculum . 

3. To design and implernent,prograrnmes for pedagogical 
development. 

4. To advise in the üse of educational resource 
materials. 

5. To train,workshop and seminar leaders. 

6. To assist in eval~~~~ng pres,ent programmes. 
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7. Ta help establish staff development centres at the 
twa polytechnics. 

8. Ta assist the project coordinator with the planning 
of the future phases of the p~oject. 

Recruitment and selection of the Pedagogical Consultant took 

place between_ December 1981 and May 1982. The selection 

committee recommended Dr. D. McWethy, Professor in the Faculty of 

Education at McGill university as Pedago(;;iical Consultant for the 

one-year assignment. 

During' his first three months in Kenya (September to 
" 

November, 1982) Dr. McWethy conducted a "needs assessment" a t 

both Po~ytechnics out of which a programme of staff development 

was preparèd. 'A series of seminars and teacher workshops was 

developed to implement the programme. These staff development 

activities were offered, or. a regular basis, throughout Dr. 

McWethy' s term in Kenya. 

In January, 1983, Mrs. Sarah Paltiel, Director General of 

Dawson College~ travelled to Kenya to review the project. 

Mrs. Paltiel held meetings with Messrs Okaka and Siambi and with 

department chairmen at the Kenya pnd Mombasa Polytechnics. The 

focus of discus~ions centered around the activities of the 

Pedagogical Consultant. Teachers and 'administrators interviewed 

at both Polytechnics considered the role of Pedagogical 

Consultant to be extremely important ~n the overall staff 

development praject. Concern was expressed that the consultancy 
" 

was of one year's duration only. Based on the data obtained 

c: during her review Mrs. P~ltiel recommended an extension of the 

position far an additional twelve months. However, there were no 
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J provisions in the budget for such an extension. 

It was decided that the only feasible solution, to 

accommodate the extension, was ta modify the original project 

proposaI by reducing the numbet of short-term attachments of 

Dawson College instructors to Kenya. A request to modify the 

pr~ject was prepared and submitted to crDA and was subsequently l 

approved. '. 

Dr. McWethy agreed to continue h~s assignment for a second 

year. However, sorne modifications to his mandate were made, 

namely, that dur~ng his second year Dr. McWethy would work solely 

at the Kenya Polytechnic i~ Nairobi. It was agreed that during 

his second year a teaching certificate programme for lecturers at 

the Polytechnics be developed. 
, . 
i r 

addition to the Pedagogical Consultant's proposed In 

activities in the second year, the Principal of Kenya Polytechnic 

~dentified two specifie areas of need for staff developm~nt. 'One 
1., 1 

area was Student Services and Academic Advising. The second are a 
., 

was Faculty_ Development with an emphasis evaluation on 
" 

cechniques. Dawson College/was unable to pro~ide the requ~red 

short-term programmes. With the assistance of A.C.C.C., Mohawk 

College in Hamilton, Ontario, was identified as having expertise 

~n both Faculty Development qnd Student Services. Negotiations 

between Dawson and Mohawk were initiated and shortly thereafter 

the first trainee, Mrs. Anne Gathii, began her short-term ' 
_ -4 

attachment at Mohawk College. 
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( 2.4.6 Short-Term Attachment in Student Services 

In September, 1983, Mrs. Anne Gathii, Dean of Students, at 

the Kenya Polytechnic trave11ed to Moha~k Col1ege to begin a 

three-month attàcrument. :The training programme focus'ed on the 

development of Academic Advising and Counsellirfg Techniques, 

while other aspects of Student Services aetivities were also 

studied. 

2.4.7 Short-Term Attachment in Staff Development 

Mr. Peter Wakoli, Staff Development· Officer, at Kenya 

Polytechnic, began a three-month attachrnent -ta Mohawk College in 

January, 1984. This attachment consisted of a programme to 

improve leadership skills and 'technique~ in Faculty Development. 

Emphasis was placed on evaluation techniques for faculty 

performance and designing and preparing instructional materiai...s 

in response to the individual needs of faculty>: 

2.4.8 Short-Term Attachment in Educational Media Services 

In February, 1984, Mr. Paul Dullo of Kenya Polytechnic and 

Mr. Charles Aehieng of Mombasa 'Polytechnie participat"ed- in a·' 

seventy-five 'day attachment to the Media Resource Department of 
- -

Dawson College. The goal of their attachment,was ta study the 

operation of Dawson' s media éentre for the purposes of .planning 

and developing media resources at their respective poly~ec~nics. 

The Media Resource Department prepared a comprehensivé 

programme aimed at developing ski Ils (through "hands-on" 

experience) in aIl areas of media- services. Topies included, the 

preparation of teaching materials using the latest techniques in 
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audio, visual and graphie presentations. 

July 1984 marked the end of thé Mombasa/Kenya/Dawson staff' 

dev'elopment prbjeet, however rcns support' to the two polytechtücs 

continued. Two separate projects were prepared and approved. 

One involv~ng a two year placement to Mombasa Polytechn~c to 

develop teaching rnethodology and te organize the audio ~ vis1J:~l 

department and to assist in the. development of e'duca tional 

applications of microcomputers. Dawson Coll~ge wa,s selected as 

the Canadian college for 'this pro)ect. 
6 

The second project 

~nvolved Kenya Polytechnic and Mohawk College.' A's a' direct 

contïnuation of the vlork ini tiated by the Mombasa/Kenya/Dawson 

project staff development was the focus of prôject activities. 

• " 

" 
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III METHODOLOGY 

The object of this project is to provide an analysis of an 
. ' , 

ipternational . tech,nical assis.tance project w};los.e goals were the 

. development of human resources by improvemènt of the quali ty of 

technical educat;i.on, pffered at the two polytechnics in Kenya. 

The . cornplexities of, this, case' touch on individual, . , 
, ' 

organizational, sociàl and political phenomena experienced within 

the two distinctly \ diffe.rent countries. It is a holistic 
. 

analysis of real-life events which have taken place as a result 

of a recently ço~pl~ted development project. Therefore, case 

( :, study methodology has l;>een seJ.,ected over other methods as a means 

. -

to provide a thorough analysis of data' derived from 'multiple 

sources. 

'3.1 Rationale 

""-The rationale for selecting case 'study research methodology 

ov~r other designs such as historical or experimental research 

methods is attributable to the conternpor:.ary nature and wide 

variety of events which have taken place during the course of the 

project. 
" 

Yin (1983) stated "The case st~dy allows an investigation to 

retain the rneaningful characteristics of events such as 

individual life cycles, organizational and manage rial processes, 

neighborhood change, international relations and the maturation 

of institutions"(p.15). 
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Selection of this case is o'f particular significance 'bec 

~t was the first international'project 'pf its type::to be 
. 

developed .: and implemented by t'he Association of 

Community Coll~ges (ACCC) in conjunction with one'of i member 

colleges. It was also the first p~oject in which the and 

Mombasa Polytechnics we~e involved with Canadian institut~on and , 

the first international activity of such, magnltude for Dawson 

College. 

Funding levels ~or Institutional Cooperation and Development 
" 

(ICDS) projects have increased significantly'since 1980 when \ the 
- , 

- division began. The development assistance project model 

(or segments thereof) described in this cases sttt.~dy have been 

and wil~ continue to be used in ODA projects. Therefore, this 

thesis will serve as a reference for the increas~ng number of 

people and i,1nstitutions wishing to become ~nvolved with 

lnternational technical assistance projects. 

The Mombasa/Kenya/Dawson case study may be defined as an 

empirical inquiry that,investigates a contemporary phenomenon 

within i ts "real-life" context where the boundaries· between 

phenomenon and context are not clearly evident. 

, " 

- 3.2 Data Collection 

Five sources of data were used in the preparation of this 

o thesis. ArchivaI data, institutional documentation, personal-

interviews, questionnaires and direct observation. ArchivaI data 
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were used to provide the historical background describing the 

context in \..,hich 1 this project took place. Institutional 
\ ' 

documentation formed the basis of the' data required to 

substantiate the various decisions and'project related events. 

In July, 1934 the author trave,lled to Kenya to conduct 

interviews! administer evaluation instruments and collect data. 

In Kenya,' interviews were conducted in Nairobi and Mombasa (see 

appendix II) Each interview consisted of a series of open-ended 

questions (as outlined in the interview protoco1, appendix III) 

which encouraged free and çomplete response_s within a focused' 

context. 

To supplement the qualitative' data obtained through 
, 

personal interviews and direct observation a r\ • 
quest~onna~re 

'C: (appendix IV) was sent to project participants at the Kenya and 

Mombasa Polytechnics. For the purposes of this thesis a' , 

participant has been defined as one who has been involved in one . " 

or more project activities including seminar participants ~ 

leaders, instructors, administrators and those on short-term 

attachments. 

Fifty-eight questionnaires were distributed with the 

cooperation of the heads of departments at the two pol-:'-\"t;: ......... ::ics. 
, 

A total~of thirty-two or 55% of the questionnaires were completed 

and returned. No attempt was made to locate the whereabout.s of 

project participants who no longer worked at the polytechnics. 

Direct observation 

pàrticipating institutions 

relevant, yet peripheral, 

through on-site visits . to the 

provided an opportunity to record 
'\. 

information pertaining to the' social, 
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political, economic and environmental conditions in which ,the 

project took place. Recogni tion of the importance of. 

environrnental conditions (external factors) is crucial for 

development proje~ts in the third world. 

3.3 Limitations of the Design 

There are several factors limi ting the effecti veness of the 

data collection exercise. First was the dual role played by the 

author as both project administrator and 'evaluator. Despite 

every effort ta separate the activities of coordination and 

evaluation there may be distortion in the data due to respondent 

bias and the dual role of the author. 

A second factor may'be the sampling distribution of the 

evaluation instrument. Questionnaires were distributed ta 

project participants employed at t~e Polytechnics. There was no 

attempt to s~rvey those who had participated ~n the project then 

resigned or transferred from the Polyt~chnics. Interviews wi th 
,-

the staff at the two polytechnics provided information on the 

whèreabouts and tl1e posi t~o.ns currently held by project 

partie ipan ts who were no longer in the employ of the 

pOlytechnics. ,{, 

A third and final factor was observeçl by the au thor during 

the couI"Se of the interviews. Direct observation during 

personal interviews indicates a tendency for the respondents to 

bias their replies toward a positive yet~ incomplete assessment of .. , ~ -
project activities. This positive yet incomplete response may be 

a covert effort to encourage the evaluator (seen as a 
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representative of the donor agency) to recommend continuation of 

assistance in support of extended project activi ty. 

3,4 Research Quèstions 

Perusal of the background information, project proposaI 
,r 

development and project implementation data raises numerous 
-

research questions, There are two fundaÎnental categories of 

questions diiecting research investigation '. The first category 

consists of proje9t specif ic questions "such 'as the ~ollowing:< . 
. ' 'V~ 

, j .J 

Were administrative and teaching skills -improved as a result 
of this project? 

~ 

-' 

Were there any modifications to curriculum or teaching 
methodologies as a result of this project? 

Did the po-lytechnics implernent any innovati ve programs or 
ideas as a result of this project? 

Did staff mémbers of the PO~YtechniCs improve their techniques 
in the use of audio-~isual equipment and i ts maintenance? 

Were any long-term contacts maintained between Kenyan and 
Camidian institutions or indi viduals? 

.' 

Did the Kenyans who participated in 
,activities in Canada benefit by their 
Canadian College environment? 

project related. 
exper ience in the' 

. - Was there an opportun! ty for Kenyans to upgrade academic 
credentials? : 

How did the project affect the level of instruction at the two 
pOlytechnics? 

What effect did the project have on individual partic'ipants'? 

Did the recipient institutes actively support aIl segment:; of ~ 
the project? ' 

- Will the institutes continue ta benefit fram the 
and efforts of thé project? 
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" , , '. . 
- , 

'-1 

.. ~ , ' 

t 

l , 

\ ...... 

, ." -'. If' the project had not tak:b place what effect 
:n4v~ - been on the ,institutes,! 

would there 

• 
..... \.'; " , 

" ",' Were the goals and objectives established prior to project 
implementation relevant to the needs of the institutes? 

.., 
'- . 

, ' , 
~, l •• ( ".. .' l'. 

.. '" • '". l '\ • 
, " '1 • ~, ~. ' 

"" \.... " \ .. \ , 
, .' \ '" 

• l' .~ ~ \ \ • 

-, 
Is staff development now an integral part of the two 
polytechnics? 

To' what' extent are the objectives and the 
program still- relevant? 

~mandate of the 

In ,what manner and to what extent were 
achieved as a l'esult of the program? 

-Co 

program objectives 

'l'he secondJ catego-ry of questions deals with broader issues 

: ': :' '~on<?erning the i'mpact 'and -ef;fectivene-ss of donor support for' 

, .. . " \ .. p', . 

. . 
" 0 " 

, 

o 
'. -'-

'. 
~ ,,, ' , \., \ .' 

''', ' education 
.' , and training institutions in developing countries. 

.. 

" 

.' , 

, ' 

,- Are _ ICDS projècts an effective way of providing technical 
. assistance to developing countries? 

.. 'Is i t,possible', for recipient countries to support donor 
initiatives and projects once external financial support .- is 
withdrawn? \ 

Are thelje more cost-effective alternative programs which might 
achieve the objectives and intended impacts and effects? 

At what point in the development of a third-world 'countr~ is 
,there an adequate infrastructure to support ICDS activitiës? 

Is ~elf-reliance in technical educaticin a re~listic objective 
for third-world countries? 

--
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~ ANALYSIS OF THE riATA 
" 

The focus of the data collection and analysis component of 
, 1 

this case study was to determine whether or not specifie projeet 

obJectives were attained and to what extent the staff development 

project had an 1mpact on the institutions and individual 

part1cipants. Institution building through 1nternational 

cooperation and development assistance was the overâI1~goal of 

the Mom~asa/Kenya/Dawson project. Staff developtnent wa,s seen as , , 

the vehicle by which development cou~d take place. 

( The 
, 

cri terion for evaluating, 'insti tutional development 

1ncludes numerous important aspects related to technical 
, . 

education which may only' be. eyaluated several year$ < after.\ 

graduates leave the institution. 'Tracer 'studies and ma.npower 

analysis surveys consider factors ' such '1 ' 
as "t,ne results' .of 

graduates, the rate of placement 1n pO,si ti·ons. related to the~r 
, . ' 

,> • 
J .. ~" training and an assessment of the performance of" technical , , 

, , " 

manpower in general. Such studies go beyond the scope of this 

research and therefore will not be ineluded in the ànalysis of 

data. 

/ ~ 

The data in this case study have ~een derived from three 

pr~ncipa~) sources: personal interview, questionnaire and 

(0" institutional documentation (chapter' 3.2). Thus a data base .~) 

cross checking the validity of th~ analysis is provided. Two 



< 

." 

/-

additional 
. ) 

data sources are archivaI data describing the .., " 

h~storicàl context in which the project took place and data from 

" '- dir~ct. obs~rvatlon. This data is integrated throughout the \ 

~ . analysls rather than presented as a seprarate entity. 

'. 

-. 

", 

. () 

'-. 

',' 

'. 

• ~1 
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4.1 Personal Interviews 

'. '" . Personal interviews were 
1 

- l' conducted with seven staff members 

Mombasa 
''<. 

Polytechnic and six from Kenya Polytechnic. The 

fOllowing data were extrapolated from these interviews. 

4.1.1 Predominant Issues Concernlng Project Design' 

Preliminary questlons and dlScussion demonstra-ted an' . 

overriding concern regarding the distributlon and sharing of 

project resources and activities with the K~ny~ Polytechnic. The 

exarnple cited was the seminar/workshop held at Kenya Polytechnic, 

Nairobi, in August 1981 .. 
. 

This first proj~ct activity took place Nairobi, 

therefore, the cost of transportation and accommodation for 

p'artl;c i,pan ts 
, 

from Mombasa introduced financial and 
, (' 

logistic 

qonstraints limiting "joint" participation and curtailed project 

effectiveness at the Mombasa Polytechnic. The perc~ption ,of 

Momb~sa .Polytechnic.staff was that a disproportlonate amount of 
'. 

project activity was taking place at Kenya Polytechr.ic . 

Concerning the pedagogiéàl consultant the inter.vi~wees' 

stated that it was difficult ,for~one person to distrlbute his 

-'time between the two polytechnics. The distance between Mombasa 

" 
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<= and Nairobi is over 500 kilometers thus a one-way trip required 
~ , \ 

c 

( 

twelve hours by train, seven hours by car'or two hours by 

alrplane. In addition to the transportation problem there were 

finanacial, difficulties such as accommodation costs while in 

Mombasa .' The project was des1gned ~o reduce costs by having the 

pedagogièal consultant reside in Nairobi and travel to Mombasa on 
1 

a regular basis. The implementation of such a plan was feasible, , 

however, effectiveness was curta1led due to factors., of 

continuity, accessibility and availability of the consultant at 

Mombasa., 

The matter' of sharing the - services of the pedagogical 

consultant between the two polytechnics was further complicated 

by the fact that Kenya Polytechnic was approximately twice the 

size of Mombasa Polytechnic and historically received the major 
, 

portion of àny assistance. 

, 
4.1.2 Attainmeni of specific proje~ O~jeetives 

_ ~ ., J.> 

The first of six specifiç project objectives (chapter 2.2) 

, dealt with the upgrading of administrative skills. The 
, 

_in~~rviewees considered that the principal, Mr. Siambi, was the 

only person who participated in ~dministrative skills upgrading. 

The data provided in table 4.1 indiçates that two administrators 

from Mom~asa ~Polytechnic particip~ted in the ski Ils upgrading 

act~vi~ies conducted in the'first year of the project. At the 
, 

time of the interview (July,' '1984) neither p~rtic~pant ~as 
" 

employed at Mombasà. 
" 
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The transient nature of personnel within Kenya's Teacher 

Service Commission was a factor which was not considered in the 

initial stages of project implementation. Transfers ('were 

ge~erally seen as beneficial to the educational sy.stem and such 

promotions were seen as a positive indication, of the 

effecti venes,;:; of the proj ect,. 

The second object~~e concerned lmprovements to . the' 

curriculum and teaching methodologies as a result of the staff 

development project. The interviewees considered that there was 

little improvement in the curripulum due to factors beyond the 

control of the project. It was stated that modifications to 

course curricula were not possible because external bodies or 

agencies set examination standar.ds and the Ministry of Education 

;'):" developed ·,the syllabus which the polytechnics were required to 
'f .... -

follow. Sorne of the interviewees stated that shortages of modern 

equipment was a major cause for not implementing new teaching 

methodologies and curricula. Two :i.,n,te!"viewees emphaslzed· this 

point by stating that numerical control equipment, microcomputer 

and- electronics ~technology equipment were essential if changes 

~ere to be made . The financial constraints faced by technical 
. ' \ 

institutes in the third world should be fully understood before 

project. objectives are set. 

) The third objective concerned the development and use of 

audio-visual and media equipment. In the casé of Mombasa 

POlytechnic this objective was addressed by selecting a staff 

o 
. 

rnember to participaté in a three-month training attachment to the 
" 

media services department of Dawson College. Following 
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completion of the training program the Mombasa staff member 

returned to work at the Polytechnic for several months then 

resigned for a position in the private sector. 
1 

Repair and maintenance of audio visual equipment at Mombasa 

potytechnic was di~ficult due to the high cost and scarcity of 

replacement parts. There was a lack of financial and human 

resources to support even the most basic audio visual services. 

The fifth project objective dealt with benefits gained 
, ",-

FJ 

chrough working wlth Canadian colleges. In the case of Mombasa 

POlytechnic five people had participated in staff development 

~roject ,actlvities in Canada. Interviews revealed that four of 

the five were no longer working at the Polytechnic. Three of the 

five participants were transferred to posit'ions of greater 

<= administrative respons~bility in the Min~stry of Education or at 

the Kenya Polytechnic. One placement was transferred to the Rift 

Valley Institute of Science and Technology while the fifth person 

resigned from the teachers service commission for a position in 

the private sector. 

It is difficult to quantify the impact and knowledge 

attained by participants due to the training ~nd experience 

gained through project -activities. Howeyer, analysis of the 
" 

career patterns of participants between 1981 and 1984 reveals 

considerable mobility. 

4.1.3 Mobilityof Project Participants 

, l ' 
1 

Tabl~ 4.1 provides a list ~f project participants who 

changed positions durlng the three-year implementation of the 
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Table 4.1 

The Mombasa/Kenya/Dawson staff development Project 

Kenyan Staff Changes from 1981 to 1984 

----------------------------------------------------------------
NAME' , 'ORIGINAL PGSITION (1981) NEW POSITION (1984) 

-----------------~----------------------------------------------

Charles 'Kasina 

Paul Nyamballa 

Odera Ongudu 

Peter Okakà 

William Siambi 

Yona Omiti 

Samuel Mutungi 

-Charles Achien~ 

Paul Dullo 

Deputy Principal, 
Mombasa Polytechnic 

H.O.D. Mathematics 
Kenya PQlytechnic 

H.O.D. Business, 
Mombasa Polytechnic 

Lecturer at KTTC 
Nairobi 

H.C.D. Civil Tech. 
Kenya Polytechnic 

Lecturer, Data, 
Processing 
Mombasa Polytechn~c 

Lecturer, Data 
Processing 
Kenya Polytechnic 

Educational Media 
Mombasa Polytechnic 

" 

Educational Media 
Kenya POlyte,chnic 

1 

M~nist~y of Educatlon 
D~tY b~rector of 

'Technlca] & Higher 
Education\ 

Executive Secretary, 
CAPA, Nairobi, Kenya 

Registrar, 
Kenya Polytechnic 1 

Principal, 
Kenya Polytechnic. 

Principal, 
Mombasa Polytechnic 

Resigned for position 
in industry 

Study Leave, Computer 
Science Degree, 
England 

Lecturer, R~ft Valley 
Institute of SClence 
& Technology 

Resigned from TSC 
to private Sectdr 

t. 

Peter Wakoli 
\ 

Staff,Development 
Kenya, Polytechnic 

Lecturer in Civil Tech. 
Kenya Polytechnic 

Anne Gathii 

'," 

David Mina 

7 , 'tt 

Dean of Students 
Kenya Polytechnic 

Department Head 
Mechanical Tech. 
Kenya polytechnic 
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1 Dean of Students _ 
Kenya Polytechnic 

Department Head 
Mechanical ) Tech.,' 
Kenya Polytecnnic 

1 
J 
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Mombasa/Kenya/Dawson staff development pro,ject. T'Welve .Kenyans 

participated in various trainin9 attachments in Canada for 
, -

periods ranging from fourteen to seventy-five days. Five of the 

twelve (42%) were appointed to positions of greater 

responsibility.- Two people (11 %) resigned from teaching. T'Wo 

people (17%) continued at their original posit10n. One person was 
, " 

awarded a British Council scholarship to further his studies in 

England and one transferred' to a post-secondary (Haramb~e) 

teçhnical institute. 

Table 4.2 lists ten Canadian patticipants who worked in 

Kenya for pêriods ranging from two weeks to two years. Five out 

of ten (50 %) participants remained in their same positio~s. Two 

participants -(20 %) tra~sferred to similar positions in_ another 

college. T'Wo participants (20 %) ~ccePted po~ition~ to work on 

internation'al- developme'nt projects' in -Kenya. 

retired from educational adrùin'istration. 

One pa~ticipant, 

4.1.4 Recognition of Participation in Development Activities 

~he sixth overall objective was the 'upgrading.,of academic 
, 

credentials. In the context of Kenya's system of education and 
, , 

the, recognition accorded,various qualifications there are two 

distinct categories, each'effecting the level of employment and, 

consequently, the earning power of the individual. 

The first category consists of' qualifications from 

educational institutions in Kenya. The "local" educational 

1-

programs prepare people to the entry. level of employment by -the_ 

Teacher Service Commission. This credential is available -in 1 
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Table 4.2 

The Mombasa/Kenya/pawson staff de~el~pment Project 

Changes in Canadian Staff from 1981 to 1984 
v. 

---~-------------------------------------------------- ----------
NAME NEW POSITION (1984) , ORIGINAL POSITION (1981) 

~ 'J 

------------------------------------------------------ -------~--

Kenneth Barlow 

Leo deGroot 

Dr. R. Gordon 

T. M. Harper 

Derek Heart 

Charles Joyner 

Dr. D. Mcw'ethy 

Robert 0 "Meara 

l, 
" Srah Paltiè1 

John Wood 

Teacher & Chairman 
Mechanical 
'1echnology Dept. 
Dawson College 

Teacher & Chairman 
, Electrotechnology 

Dawson college 

Director General, 
Dawson College! 
Montreal ~ 

Teacher and ' 
Project' Coordinator, 
Dawson College 

Dean of Science 
Dawson College 

Dean of Engineering 
Dawson College 

Professor 
Facul ty of Educa,tion 
McGill University 

Media Specialist 
Dawson College 

Director General 
Dawson College 

Teacher 
Business Admin. 
Dawson college 
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.Teacher & Chairman , 
Mechanical 
Technology Dept~ 
Dawson COllege 

Teacher , 
Electrotechnology', ~ 
Dawson Cl')~lege 

Pres~dent, Humber -
Humb~ 'Collegej 
TorOnt~ . 

Coordinator of Inter­
national Programmes, 
Humber College . , 

Teacher 
Mathematics Dept~ 
Dawson College. 

Field Project 
Coordinator, KITA/ACCC 
Nairobi 

Professor· 
Faculty of Eduèation 
McGill Unive~sity 

Media Consultant 
Mombasa POlytechnic 

'Retired 

Teacher 
Business Admin. 
Dawson College 

.. ________________ ~ ______ .'.c ___ ,~t_o __ ~~ ____ ~ ____ ~ ________ ~. _ 
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Kenya through government and private sCholarship programs to 

institutions'such aShthe Kenya Technical Teachers College (KTTC), 

Kenyatta University College, _ Kenya Scienc~ Teachers College or 

occasionally at the university of Nairobi. 

The second broad category of -'academic credentials is 
. 

as a Degree from a foreign university. - This . regarded category 

remains very much in demand and'anyone el~gible for a foreign 
" 

scholarship is considered fortunate indeed. 

In terms of recognition of certification for purposes of 

classification within the Teacher Service Comm~ssion external 

qualifications carry considerable weight. This has a significant 

~mpact on the teachers and administrators at the Polytechnics as 
'. ' 

the emphasis is placed on securing scholarships available through 

various bi-lateral assistance programmes. Examples of these 

programmes include the British Council technical training program 

a~d the Kenya/Canada Technical Training agreement. It is 

difficult to convince people of the advantages of three months 
, 

ski Ils upgrading in a Canadian College which leads to no fOrIllal 

recognition or certification when scholarship prog~ams of three 

and four years are available for technical teachers to earn 

foreign undergraduate and gr~duate degrees in their field of 

expertise, . 

Development of an "internal" staff development program 
. 

leading to certification of technical instructors at the 

polytechnics did not receiv~, widespread support at various 

levels. Cumbersome bureaucratic mechanisms caused delays and, 
'1 

f~ilure of attempts to implement local programs which 
v 

possiDly 

" 
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could possibly ~~~'to an increase in a teacher's wages. Faculty 
, t 

development was seen as a means to improve teaching competence 

without increasing the recurrent costs. 

At Mombasa Polytechnic the interviewees consid~red th,~ 

workshops which provided practical techniques and methods to 

improve teaching effectiveness the most beneficial component of 

the project. 

Concern was expressed at the lack of understanding of the 
l , 

particular circumstances faced by the adm~ and staff at 

Mombasa Polytechnic. The increasing volume of activity, larger 

numbers of staff, limited equipment and numerous old buildings in 

poor and deteriorating condition were the major issues at 

Mombasa. Any attempt te improve teacher effectiveness was seen 

as secondary to the basic needs for facilities and materials with 

It was' feit that staff development .pro~ect 
decisions were dealt with in somewhat of a vacuum as ~)the 
which to teaf.h. 

representatives of donor ~gencies (inciuding the 

Mombasa/Kenya/Dawson project) spent the majority of their time in 

Nairobi at Kenya Polytechnic. 

The teachers and heads of departments interviewed at Mombasa 

Polytechnic unanimously supported the need for a faculty 

development program. They appreciated the contribution and 

initiative of the MOmbasa/Kenya/Dawson project, however, they 

considered that theie was insufficient time and money provided t6 

establish a meaningful staff development unit. The interviewees 

stated that a pedagogical co~sultant assigne~ fuli-time to 
q 

Mombasa Polytechnic was required. In support of the consultant's , , 

63 

. -



activities funds were'required to purchase a limited amount of 

equipment for demonstration and teaching purposes. 
, 

Interviewees considered the faculty development activities 

to be well organizeâ and relevant to the goals and objectives of 

the institution. They were aware of the faculty development 

committee and supportive of the initiatives of the pedagogical 

consultant. 

It must pe remembered the consultant spent 80% of his time 

during the first year and 100% of the second year at the Kenya 

presence was considered essential to sus tain 
>l' 

Polytechnic. His 

the momentum of staff development activities. 

staff development committee 
, 

was the second In year a 

mobilized to assist in the development of a part-time certificate 

C', program for technical te~cher training. The program was prepared 

in detail and presented at a joint meeting of the heads of 

departments from the two polytechnics. Sorne criticism was made 

that the content too heavilY emphasized the theoretical aspects 
, . 

of teaching and pedagogy and lacked practical applications 

relating to the technical environment for which it was designed. 

The heads of departments supported the ','in-house" certificate 

program, however, the question of certification and recognition 

by the Ministry of Education had yet to be a,ddressed,. 

Implementation of a co~préhensive program for s'taff development 
" 

lncorporating certification and recognition by the Min';:.:itry of 

Education was blocked. 

An interview with a senior officer df the Ministry of 
'j 

Education, Science and Technology revealed that a part-time 
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training program leading to certifioation would pot be considered 

for purposes of re-cla'ssificatio'n for increased remuneration. It 

was the opinion of the education official that staff and faculty 

development activities such as those int+oduced by this project 

provided an excellent opportunity to improve teaching skills. The 

certificate program w~s seen as a form of duplication and 

encroachITIént on .the activi ties "of the Kenya Technical Teachers 

College .and Kenyatta University College . 

4.2 Results'of Questionnaire 
, i 

Data collection thtough the use of a sürvey instrument was 

conducted. A total of 58 questionnaires wer~ distributed to 

participants at the two polytechnics of which 32 were éompleted 

and returned. The questJonnaires provided quantitative data to 

support. the information derived from the personal interviews. 

Approximat~ly 50% of the respondents first learned of the 

staff development project in 1983, two years after the first 
t, 

activity took place. The data also reve~led that 56% of the 

respondents began teaching at the polytechnic in 1982 or later. 

This is a clear indication of the rapid development and the need 

for a part-time teacher"training and certification program. 

Workshops and other activities organized by the pedagogical 

consultant were the primary activities in which 83% of the 

respondents from Mombasa and 79% of the Kenya polytechnic 

respondents participated. The number of respondents who had 

~ participated in the first activity held in August 1981 was 

19%. 
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Approximately 84% of the respondents considered the goals 

and objectives of the activity in which they participated to 

coincide with the goals and needs of the polytechnics. A similar 

perecntage (80%) agreed ~hat aIl activities were weIl org,anized 

and conducted. Respondents considered that the goals and 

objectives were weIl defined and relevant ta t'he institution' s 

needs. Approximately 75% of the respondents considered that the 

project had a beneficial impact on their eff~ctiveness as a 
! 

teacher. 1 

Three factors were found to be le~s th n satisfactory, 

accord~ng to the data. First was the d'ssemination of 
r 

1nformation about various project activities. pproximately 43% 

of the respondents replied that information was available 

and 32% replied that, it was note The remain1ng 25% of responses 

were in the "do'not know" category. This indicates a weakness in 

the dissemination of information. The second area of concern was 

that respondents considered that audio-visual media techniques 

and their usage were not improved as a result of the project. 

,The third are a of weakness was the upgrading of skills in various 

technical subject areas. It was considered advantageous to have 

a number of "short-term" subject specialists conduct training 

sessions i~heir ~r~a of expertise. 

In addition to the quantitative results of the questionnai~e 

numerous comments were made by, the respondents. Appendix . V 

contains the tabulated data and a li(sting of the comments., 

Assessment of development,implies that a change has taken 

place over a determined period of time. A datum for assessing 

66 

m 



~ development in this project is the changes which have taken place 

at the three participating institu~ions from August 1981 to July 

,0 

0 

1984. 

It is signiflcarit to note that ,during the three-year life of 

the project student enrollment at Kenya Polytechnic increased by 

8% " and at Mombasa Polytechnic the increase was 38%. The 

lncrease at Kenya Polytechnic was accomplished within the Sàme 

physical f'acilities a'nd is largely due to the administrative 

improvements ip the management of the Polytechnic which includes 

innovative planning and scheduling of activities to maximize 

utilization of resources. 

The 38% increase in student enrollment at Mombasa 

Polytechnic is substantiailly higher than that of Kenya largely 

due to four significant factors: 

- Improved administrat~n with the appointment of a new principal 
in 1982. 

- From 1969 to 1979 student enrollment declined by 12%. 

'- The institution experienced significant changes in its mandate, 
purpose and c1ientele as it changed fram the "Mombasa 
Institute of Muslim Education" to the "Mombasa Technical 
Institute" and then, in 1972 to the "Mombasa Polytechnic". 

, 

- Construction of a new administrative block, library, general 
classrooms, drafting rooms and science laboratories took place 
befween 1979 and 1981 thus providing additional facilities to 
accommodate an increase in enrollment. 

A second lndicator of the development of adminlstrative. 

skills is the number of project participants who advanced their ., 

careers- latgely as a result of the project. As shown ln Tables 

4.1 and 4.2{ there were twenty-two participants involved ln 
" 

activites which necessitated travel abroad. Twelve of 'the 

twenty-two or 55% moved to positions of greater administrative 
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responsibili ty. '!'Wo particiipants resigned 'from,the teaching 

f ~ ~ 

~ 

service for positions in the priva te sector. Such moves must be 
) 

considere~ in the broader context of dçvelopment which \ goes 
1 

beyond the limits of the institution and fa1ls into the category 
1 l' \ 1 " 

of overall~evelopment aspects of the countr~ itself. It is 

" possible to conc1ude that;. administrative ski11,s of pro~ect 

participants were improved over the,three-year periode . . ' j The second project objective was "to presen~ current 

methodologies, curriculum ,and innovations in var ious 'prograttunés" . 

This objective was partially realized th~ough actïvities of' the 

Pedagogical consult:a.nt who emphasized "teachin~ mèth6èis and . 
.t:J.j 

curricutum ,development techniques in his seminars and w.orkshops. 
o ' 

" 

Individua1 teacher.dbservation and~improvement exércises werè 'an 

important element of improving instructiona1 methodblogy'" 

The 

interpreted 

te~hnology 

"Innovations in various' prograrnrnes ll 

" 

as being teachi~g,oi techn{ques r~l~ting_ to 
( 

(especially in the use of ~icro~càmputers 

was 
, . , 

, " 
modern 

and ,~ 

electronic audio-visual. media). The objective was' partiaily 

accomplished' through 
, , 

the short-term attachments' to the ~ata, 
,', 

processing departmen't: and the educational media service,s 

deprtment of Dawson College. In (~ach case, the participants' 

returned to their institutions (in Kenya) w~th the intention of 

implementing, innovative 
f 

teaching methods and techniques. 

However, ~ upon 'return, the placements found that financial , 

constraints coupled'w{th the high cost o~ el'éctronic equipment 
_ t 

'ri 
made ït ,very difficult to equip a media centre and a data 

proqessing laboratory to the standard to which they had become 
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i) , a,.ccustomed during 'thEÙr attacktent at Dawson c'allege. 

'c 

Cons~quent~y, out of the four placements two have resigned 

from teaching, on~ tra~sferred to another educational institution 
~ 

while the four th person was awarded a British Coùncil study leave 
. 

'to 'Complete a degree in computer Science ih England. 

The third objective, stated in the project agreement, was:. 

fl·Tc instruct staff in the techniques of using and maintaining 

. equ~pment and media resources". 1 This oojective was not realized 

'due to the lack'of repair parts and manuals for equipment at the 
) 

two Politechnics. Th~ problem was further aggravated by the 

excessively high costs involved in importing the required sp~res. 

" 'Technical competence in operating and maintaining equipment i5 

. . ~j'. " " readily available in Kenya . 

The fourth objective was: "To develop contacts and liaise 

0' 

, 
with Canadian counterparts on a long term basis". The Principals 

of the two polytechnics continue to corresI:0nd wi th Canadians at 

the A. C . C . C. , Dawson College and Mohawk College. Liason between 

institutions in the two countries frequen~ly results in exchanges 

of ideas, personnel and materials. It 1s possible to state that 

this objective has been accomplished. 
"-

The fifth objective consisted of a general broadening of 

experience for selected administrators and staff of the 

Polytechnics through on-s'ite visits to Canadlan educational 

institutions and industries. It is possible to state that th~s 

objective was realized through the various attachments and visits 

of ten Kenyans to Canada. 

The sixth objective was "to provi~e an in-depth opportunity 
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. to . upgrade academic credentials" ; This objective was not 
, 

realized due to a modification in the project budget to provide 

funds ,for the extension of services of the pedagogical Consu~tant 

for a second year. 

The specifie effects of the project on the three 

,participating institutions is difficult to ascertain due to the 

magnitude of the project and the numerous variables not directly 
\ 

related ta project activities. However a general statement on 

the lmpact or effect at each of the three participating 

ln~titutions is possible. 

At Mombasa Polytechnic there is a greater awareness of the 

need for a full-time'educational consultant to continue improving 

the teaching methods of new teachers, to introduce modifications 

to curriculwn and \ to develop greater awareness of the, use of 

ba~c audio-visual media techniques. 

At the Kenya Polytechnic there was an awareness of the need 

for a full~time staff development officer to cont~n~e the 

activitles of the Pedagogical Consultant. 
r 

Establishment o~ a 

full-time st~ff development unit at Kenya Polytechnic was seen as 

an important element in the development plan of the Polytechnic. 

The overall impact on Dawson College was a general increase 

ln interest amongst faculty, staff and administration in the 

potential 'involvement of the College in future international 

education activities. Dawson College, at the time of the 

MOmbasa/Kenya/Dawson ~taff Development Project, was uncertain of 

the role of international educa'tion within the mandate of t.he 

College. The project drew attention to intèrnational projects 
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and led ta the creation of an international education conunittee. 

The impact of the project on individual participants, as 

stimmarized in the data provide~ in Tables 4.1 and 4.2, reflects 
r­

" the significant impact on individu,als involved in the project. 

It does not take into consideration the improvements in teaching 

methodology of participants who continue t.o serve as 
" , 

lecturers. 

An indicator of the lncreased importance placed on the education 
, . 

and training provided by the Polyteohnics may be found in the the 

four th . development plan for Kenya and in the frequent newspaper 

articles aluding to the up;-grading of the Polytechnics to degree 

granting affiliates of the universities. 

The Mombasa/Kenya/Dawson staff development project 

, ' significantly 
<;, 

increased the awareneSs of Canadian assistance and 

expertise in the field of technical education. Links between 

institutions have continued following completion of the formaI, 

project activities. Questions concerning the long-term effect of 

the project on the quality of teaching, learning and the 

performance of,polytechnic graduates may be raised, however it·is 

too early ta attempt tracer studies. 

\ ' 
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V CONÇLUSION 

A major objective of the Mombasa/Kenya/Dawson staff 

developrnent project was "institution building" to be irnplemented 

"\ oy a comprehensive program of staff development., The first 
1 

studies and res.earch on institution building occurred in the mid-

1960's and earl~ 1970's when researchers such as Esman and Blase 

(1966) ana Eaton (1972) defined the concept: 

Inst~tution building may be defined as the planning, 
structuring and guidance of new or reconstituted 
or'ganizations which a) embody changes in values, 
functioning, physical and/or social technologies b) 
establish, foster and protect new and. complementary 
activities in the ènvironment (Eaton 1972, p. 22). 

Researchers for USAID, the World Bank, the International 

Labour Office and the United Nations were arnong the agencies which 

attempted tO,define and develop models for institution building. 

This' concept of institution.building led to a model (figure 

5.1) proposed by Thorson (1972) which was aimed at guiding the 

1nstitution~ bU1ld~g process. Figure 5.1 ill~strates a complex 

systems model which suggests the relationship among environmental 

yariables, host country variables, donor variables and 

1nstitutional development outputs. 

Lusthaus and Anderson (1985) summarize research activities in 

1nsti tutional development stating "unfortunately, despit~ the good 

1ntentions of researchers and donors, the spurt of activity during 

this period' (1965 to 1975) did not lead to a sustained and 

continued commitment to the improved understanding of the process 

of institution building" (p. 3). 
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If the concept of institutional, support is viewed as the 
, r 

provision of ,resources to' an institution for the purposes of 

developing self':"reliance, then many -factors play a crucîal part' 

in 'the' success or fa~lure of ICDS proje~ts. Environmental 

factors such ~s political ideologies and practices,' avail~bility 

o~ both local and foreign financial resources, societal needs and 

the level of· technological qevelopment within the' recipient 

'country are independent variables which can and do change with 

little or no prior warn~ng. It follows that intensive research 

should be caJ;ried out in these are as before pro]ects .are planned, 

designed and implemented. , 

Recent reviews by the World Bank suggest that aid programs 

frequently have . litt le sustaining effect unless the recipient 

third world country develops institutional capacity to 
(! 
" 

provide 

~ndigenous skillèd manpower. An ,a7ren:ss, readiness and 

willingness to support institùtion b~ilding activities appears to 

be the pre-requisite for development. 

An.other major factor influen9ing the success of ICDS 

projects 'is the existing level of development and the condition 

of the institutes involved in the project. Technical'institutes 

with· sufficient resources to maximize the benefits of donor 

assistance are likely to bene fit most from ICDS projects~ With 

respect to the contributions from the recip~ent country, the crDA 

criteria for project eligibility and access 
'" 

to ICDS funding 

~ncludes the following: 

The collaborating insti tu€ions provide evidence of 
their conuni tment to the proj ect by specifying the 
contributions they are prepared to make in te,rms of 
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staff .time" resources and services for the period 
specified ,( CIDA, NGO division, 1980). 

Institutional commitme.nt to ICDS projects requires the full 

support of the chief exectuve officer' and the board of governon:;'1 
-

of each, of ~he partic'ipating institutions. J;n sorne cases a 

decisièn .to particijate in an ICDS project requires authcr,izat;lon 

and (support at the rninisterial and political ·levels. In 

addition, adequate f inancial support must be available to 

purchase' operating supplies' and ether 'related "materials ~ 

supporting project ~esource people in the field. 

The Mombasa/Kenya/Dawson proj ect had the support of the 

Director 'General of Dawson College, the Principals of the two 

_ pOlytechnics and the Director of Technical and Higher Education 

~n the Kenya Ministry of Education. ApproximateTy one year after 

the start of the project all signatories of, the agreement had 

resigned from their pests thus placing in question the commi tment 

to implement the project to i~ fullest. 

In'stitutional support for the project continued as eacn 

~nstitution identified and pI:ovided adm~nistrative support and 
\ ... 

other "in-kind" contributions to proj ect( activi ties. The 

f inancial contribution from ICDS was the major component of the 

budget, however substantial support from each inst~ tute was 

provided throùgh the commi tments of staff, faculty and 

administra tors. The Kenya Ministry of Education supported the 

project by providing housing accommodation for the Pedagogical 

Consultant. 

The staff development project did not provide funds for the 

purchase of equipment or supplies. Nor did it provide for the 
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(in-Kenya travel costs ,and temporary acconunodation which were 

substantial in light of the Pedagogical Consultant' s mandate. 

The work of the consultant was, àt times, hampered by the lack of 

basic supplies or equipment which should have been included in 

the des~gn of the project plan a~d.budget. êasic services . such 
, -

as printing, postage and telephone co~nications were considered 

(at times.f a bùrden and inconvenience to the polyt;echnics and 

their re ievance to' the proj ect' was frequen-tly quéstioned. 

Staff 'development activities are perceive~ ~y' most , 

~nstitutiàns as a means of improving the qua~ity of~eaChing yet 

there is little recognition , , to given teachers who very 

participa te in s'uch acti vi ties . In the Mombasa/Kenya/Dawson 

staff development project there was very little incentive for 

teachers ~o upgrade their qualifications through the "in-house" 

staff development program. Courses, seminars and workshops were 

conducted Quring vacation periods, after school and on weekends. 

No release tilne was given and no formaI recognition of their 
"\ 

participation was afforded. Teachers were expected ta maintain 

full teaching loads in addition to attending the staff 

'development activities. For this reason staff development was 

~requently viewed as an extra burden to an already heavy workload 

rather than an opportuni ty for improvement. No monetary or 

classification up-grading provisions were made for participation 

~n staff development acti vities • This created significant 

atti tudinal and moti vational problems. poor a ttendance at 

0. workshops and genel:al apathy towards staff development were a 

major manifestation of this lack of recognition. 
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puring the course of the project, in an effort to address 

the problem, empha9is was placed on the development of a part-
) 

time certificate program to be recogI1~zed by the Ministry of 

Education and the Teachers Service Commission for purposes of re-

classi~ication leading to a higher salary. Preliminary inquiries 
1 

into the acceptability of a certificate program met with approval 

by the Principals and (unofficially) by a representative of the 

Ministry of Education. When the program was ready for 

lmplementation approval at the Ministry was not forthcoming. The 

'~unofficial reason was that any' recognition of the program would 

cause an increase in the recurrent costs due to higher wages, and 

that was not considered feasible. 

This situation could have been avoided had negotiations and 

agreements for the ICDS project been thoroughly completed prlor 

ta the signing of the contractual agreement. Project planning 

and design agreements must include specific measurable objectlves 

and a clear description of how the objectives wlll be achieved 

and to what extent commitments from the recipient institut~on 

will be honored. 

Developing countries and donor agents have learned, through 

Experience, that expensive and elaborate projects requirlng 

substantial resources to operate and maintain are more of a 

hindrance than assistance. The environmental complexities of 
j 

ICDS projects require a thorough understanding of both the donor 

and recipient institutions in order to plan and design an 

effective project. 

The data from "the Mombasa/Kenya/Dawson case study clearly 
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~ows that development activities which could be directIy applied 

to the enhancement of teaching using equipment readily available 

at the polytechnics was weIl received and appreciated. The 

lntroduction of 'new teaching techniques and/or technological 

developments requiring equipment which was not available resulted 

in teacher frustration. In sorne cases the level of frustration 

caused teachers to seek employment elsewhere. Project designers 

must be cognizant of the limitations imposed by 

equipment, facilities operating budgets 

countries. A lack understanding of the 

in 

the lack l of 

develOP~ing 
.\,\ 

condi tions 1 in 
l, 

J>l 
~ 

recipient to be a source of frustration and 

failure for ICDS projects. 

C:' The economic, political, and financial conditions in third 

·world countries varies greatly, whereas the problems faced by 

such countries are very similar. The problems of rapid 

population growth, urbanization, desertificaton and unemployment 

are common to the majority of developing countries. ICDS 

projects can address the need~ of developing countries, however 

the complexitie~ of such projects require skilled and careful 

project identification, conceptualization, planning and design to 

guarantee that projects are relevant, feasible, beneficial and 

evelltuallly self-sustaining. 

Project design is only the first part of the development 

project. Implementation of ICDS projects requires careful 

c:ielection of resource people and on-going support for the in­

~ield personnel in order to maximize their effectiveness. 

Training for the resource peçple should be conducted prior to 
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departure from Canada during the first four weeks of their 

contract. The training wou Id provide detailed background 
i 

informa tion on conditions in the recl.pient country, the 

philosophy of ICDS activities anp instruction on dealing wi th the 

cultural and linguistic differences of the country in which the 

Canadian wi 11 be working. The cokt of pre-departure training 

would be recupera ted wi thin the li~e of the contract due te the 
1 

improved effectiveness of t'he cooPFrant and, in most cases, a 

reduction in the period of orientation and adjustment to the new 

environment. 

Institutional dev"elop~ent activitl.es require a higher 

profile and larger market share of official development 

assistance funding activities. The ICDS division must be given 

the necessary support to expand its actl.vities and improve the 

quall.ty of the support offered in all aspects of institutional 

development assistance. 

Self-reliance in te~hnical education is possible in many 

third \olOrld countries, however the amount of time and support 

required will vary according ta each cauntry's current situation 

and prejected needs. 
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, INSTRUCTIONS 

,'''U'''L~' ,;,u Utrl''''''f ru",w, 
PRESENTATION DE', •• JJETS 

INSTRUCTIONS , (,5 faIm ,hourd be cOmplclcd in typcwrlllcn lorm by Cunad.nn 

1 non.govcrnmcnlol ogenciell and groups 5ccklnq finoncu,' support tram 

~'DA for nrOlocl1l or programmos wh. ch conlnbule 10 Ihe deve'opmonl 

Cotie formul" do,' 6t,,, ,omp"" IIU dnctylo, PlU des organislItÎo 
c.7n:/dlonnos Ifon-gouvf"nomenlb/es qw vou lent obten" dos cont,,1J 
tlons IIIIDnCltUes polir des pr%ts ou programmes qUi contflbllflnt 

dév"'oppement dos pays en VOIO de dévoloppemont. 

" 

01 Ihe dovoloplng countrlflS. 

Plenso anllwor the qualllon:; bolow unlflss Ihay are nOI appl icable 

iondr(',urn thl' fonn 10: 

Veut/loz répondre aux qllost/OIIS ci-dessol/s J mOlliS qu'elles 
s'appllquent pas à votre pr%t ot retoumoz celto (ormu(e li l'_dre. 

sUlvanto. 

1 The D"l'clor 
1 Non Go~·ernrnenlal Or9.1nl18110ns OlvlllOn 

Cao,od"Jn Internallonal Developmenl Agencv 

200, Promenade du Portage, 
Hull, Oucbec, Cenada KI A OG4 

.. L/! O"ecteur 
D"~c,,on de: organisatIOns nan'youvcrllemr:n lû/e. 

Agance ciJnadlennlJ de deve/oppement ,"t'''l/H/on./ 
200, Promenade du PortlJge 
Hull (Ouébcc) CiJnada K tA OG4 

Mombasa/Kenya/Dawson - Staff Development P~oject 

• OClIllon - [nfllolt 

Kenya (Nairobi) Polytechnic and Mombasa Polytechnic 

t ountrv - P.v. 

Kenya 

1 

_le .... P ; i j 
~ .. ~'~'~~.~II~I~~.'~_~ ____ MD~ ____ ~~ ____ ~~ ____ ~ ____ ~ ________ ___ 

f\lr'ERAL INFORMATION - RENSEIGNEMENTS GÉNÉRAUX 

L ~ESTING CANAQIAN OAGANIZATION - ORGANISATïoiiCANAD-'-E-N-N-E"''''O-U-;-;;;;SENTf LA DEMANDE 

Association of Canadian Community Colleges 

1 • "cut've D.foc 10r b"cel"Uf a-

Gordon Thom, President 
\00'." - Adl •• SII 

211 Consumers Road 
Suite 203 
Willowdale, Ontario 
M2J 4GB 

Tri. No, Off,clI - B,,".". iii... 
W. "a Rps. -R~.. r416/497-7605 

2. CONTACT PfRSON IN CANAOA - RESPONSABLE AU CANADA 

Suzanne Hebert, Project Director, International Office 
'<fd'es. - Adlc. sc 

See Above TCI. ND. 
T,c,. "fi ~ See Above 
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J. NAt,4r AN!) I\~s.. or RI Sl'or~~~u~'~_~I!':~I/')~ CIf".~LC~~~~V •. N2!:f.lT_ AUncSSC Ef __ (~q.'u· 11J.'SA!..~9!' RESP, DANS tC PAYS IIÉC/PtCNDAI'" 

Hr. J.O. Hambo. President Mr. King'Ori, Principal 
Kenya Polytechnic Mombasa Polytechnic 
P.O. Box 52428, N!..~:~2t,~!!Y.L __ !.:..Q._Box 99420, Mombasa. Kenya 

1. NA"'f, "OORESS "NO TtlEPtlqN[ NUMlIfAOI rROJIC'1 UlRfCl0AIN RfCIPIINI CQUNIIlV 
r",.,DIfESSC Er NO. OF '({(l'HDNE DU DIIUC "t/R 011 PffOJCT DANS Le "A ys IfEC/PIENDAIRC 

(, '", Mr. Mambo (see no. 3 above) 

r,IOA-ACOI 51 7 Ul-n, 

T.,I. No. 
'';1. Nf' 
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S. mSPONSmtl on(~J\NI1"1I0N IN DI vrt f)"HH. 1 tI"'Jlf1Y UI/(.~NI~~f~::~·~)N:\AI/:~_~~_'~'~ :~~ 
;;--ob,~It'YftS of th., O'08nlZ~hon ,n-jh<l d~-;;,-,;,;,i "nl'~~ :.: Ob/.cu" do 1'~'Oltnllll"ort ou "/11'''''. 

o 

The Mombasa & Kenya Polytechnics are institutions of further education set up by 
~he Kertyan govemment, grant-aided by' the Ministry of Education and managed by a 
Board of Governors. Both polytechnics grant .ordinary Diplomàs in a variety of 
areas, most notably electrical, mechanical, civil & construction engineering, 
business studies & the science technologies, as well as offering programmes 
leading ta Higher Diplomas in mos t of these same disciplines. They are the only 
institutions in Kenya forming middle-Ievel technicians and the programmes they 
offer are closely linked to the development plan of Kenya. 

--
j 

Training and retraining of staff is clearly the biggest weakne~s of the two 
polytechnics. At present there operates a stholarship programme to the U.K. 
at three levels (first level dip1oma, graduate level training and post-

ooSJ gradua te ~raining). However çhe Kenyans feel that this i~ not a co-ordinated 
approach, and that it does not fill their most pressing needs in terme of 
practical and immediately applicable upgrading. 

IR' .. , , 
.~ 

/ 
( 
1 

The main need of the colleges is to imp14:~ment ,a comprehensive and effective 
professional development progranune for their staff. While, in general, they 
have adequate physical plants, workable equipment .and estabHshed curriculum 
patterns, they have woefully underprepared personnel both ~n discipline expertise 
and teaching/ administrative ski11s and techniques. They have identified several 
,areas where impt'ovement is necessary and where maximum impact on the whol~ 
organization could be felt. These might ç,e listed as follows: 

i) 
H) 

iH) 
iv) 
v) 

vi) 

adminis trative skills for teachers 
adminis trative skills for department chairmen 
.teaching methodologies and peèlagogy ~ 
audio-visual techniques 
updating as to practice in the field 
increased knowledge of specialty/discipline 

, d 

I?awson College is willing to enter into a long-cerm, cooperative vencure in 
order Co facili tate the polyt!echnics' capacity ror making Dosicive advances 
in items (i :'- vi) mentioned above. -

\ 
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" Sa.c,I,c ab,lte"" •• of 'h. ,,'018CI •• Ob/fictif, J",frlflou,.. du Plo/a'. 

Ge general, objective of the project ia institution building through a comprehensive 
J>gramme of staff development. The specifie objectives are: 

.0 

• 

i) to upgrade administrative skills for teachers/chairmen in relevant are as of activity. 
ii) to present current methodologies, curriculu~, innovations, etc., in variouB program-

mes (see Sa) , 0 

Hi) ta instruct ataff in the techniques of using and oraintaining equipment and media 
resources 

iv) to develop contacts/liaison with Canadian counterparts on a long-term basis 
v) to provide a broadening of experience and underSl:anding of the field by on-site visits 

ta Canadian operations in colleges and industry 
vi) ta provide in-depth 92E~~~~9~~y~.0_~Qgradg (academic) credentials. 

Il' Hnw w,lI 'h."" Obl"CI,v." bo llch'.o"fIId> - COM""'nt Cl'S ob,"""J ~'o,".IIJ "/(,,,nu? . . 
i) Comprehensive Workshop/Seminar - August 1981, Nairobi. Group & individual sessions on 

department administration, evaluation, currlcu1um àevelopment methodology and teaching 
\ 

methodology. 
ii) Full-time specialist in pedagogical methodology to act as advisor 

iii) On-going liaison between departments in Dawson (Montreal co1leges if necessary) and 
~ 

Kenya counterparts. 
Lv) Full-time short-term attachment to Dawson 'for methodology/curriculum/industrial practices 

ûpdate. 
v) Full-time graduate studies at Montreal based university with at lachment to Dawson for 

prac~icum in priority areas. 
vi) Shor.t-term consultancy by Dawson staff in specUic problem areas within one department. 

c: r: addendum 2 .Q 

., ~np'o.I",'I"hl how many O"ôflln "'" It"'rlv·ï;; h..,;;;;r;ïf7;;; th,. o'oteel' How WIU 1hev bon,.f,., 
\..' ,n d" Ptt, JO","" blnJ/lcl.,o", du 1"0/"( ,H dtJ Quell .. InçtJn) ) 

There will l1€ inunediate effect in Kenya for teachers and students following the August 1981 
workshop which will be attended by 50-60 faculty. The on-going contact system will hopefully 
expand in a ripple effect to other teachers in Kenya. Contacts made on such a scale (Le. ins­
titution to institution) can last indefinitely because more than one person is involved. to 
maintain continuity. ' 

'\ . \ 

This project was conceived for Kenya because it is believed that Canadian contribution can 
be more effective in countries which have al;eady d~eloped their own technical and vocational 
system. HopefullYt when their owo. base of expertise and continuity ls well established and 
stabj-lized, they in turn ca~ serve as agents to other African countries through organizat!ons 
such as the Commonwealth Association of Polytechpics in Africa (CAPA) • 

• 11 Whft'. IInd how d.d 'h .. projee, Ollo,n.'o' - Où If' commen, Itt "'0/'" •• ,./1 1,1 conçu' 

On-going contact beginning in 1979 with J. D.v Mambo (Principal of Kenya Polytechnic President 
of CAPA) regarding a CAPA proposaI produced evidence of the need and des ire for a different 
project for the two Kenya Polytechnics, the format of which was worked out subsequently in 
further discussion. \. 

The project components where defined by-the administrators and teachers of the t'Wo po1ytech­
nies themselves, through a needs analysis exercise. Dr. Robert Gordon, Director General 
of Dawson devised the tools necessary~ for this exercise and collaborated on the formulation 
of the programme,components. 

, 

NOTf 

! IF MOhf SPACl 15 'N(CES5AR~. ~'!L!-,UM~Alty or VOUA "f~1 or ON THIS 
t QUI$TIONNAIAf AND AOO A OUAtlfO tllPlA,.AtlON 'N AN ArNNOIIl. 

Nore 
$1 VOUS .AvEl8E.SOIN o'rSrACE SUPPLÙfCNrAIRÉ. "NNOU UN IfESUMÊDt 
VOTRE RU"ONSE A rc QUestJONNAIRE CT AJOurEl-Y us DtrAILS Nit". 
NtNrs. 
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., Ho'II'W w". th,.. runl,lrl bo suocrv"t:"d' Wh.,! QU", .,,·rt In(,il' .,nct 'n,rto" !'"ooto.nn :tYO,lobl,.. 10 h",lp Impie".,,,' Ih .. O'Uloct) 

Qui •• ,. -'tI.pen •• bl. de , •• u,,,.,II."t:tI d. etl pral"" y ".,." dn. P1"JO"" •• <JuI/lfll •• POu' .Id., , I· .... eul/on du pro,.r' 

Dawson will appoint a special project animator/coordinator who will be resp.on­
sible for arranging/organizing staff' and activities. 'This person will be released 
from normal duties !t; of the time to ~ver'see project administration and prograllUlle 
from beginning to end. The coordinator will be asaisted by special1st ~taff for 
particular aspects of the project where applicable and necessary. 

The Kenya polytechnics will provide counterparts to perform similar duties ta 
1 

Dawson coordi~or and to liaise with Dawson. 

bl How ",ill loc.1 oeopl. O_rl,e'Plle .n unplcmenhng Ihe Dlo,tlC1 7 - Com,.".", ,. popul.tion.,Ioc.f. p.,,/cllJ.·r-."., , l'.,.leul/o,, du /110/." 

/r,O 

.. .. 
i) The project ac,tivities were jointly conceptualized by Kenya college staff 

during visit of R.A. Gordon, July 1980i 
b-

ii)' Planning and eva1uation will be jointly deve10ped and carried out by 
administrators and teaching staff of al1 three colleges; 

Ui) The resource team will be part African. 

cl oN,..n w.1I 1he OIOltICf become self-suPoorllng 1 How~ - Qu.nd tI' co~nt ,. prOl1ll Pou" •• ,.,1 J'.urolln.ne." 

) 
The project cannot become se1f-supporting,by its nature, but hopefully, afte~ 
three year~ input of activities, there will have been enough impact on the two 
polytechnics to allow them to function on a continuing basis et a more effective 
an~ efficient level. 

In addition, it is important to remembe~ that there is a three year professional and 
in-kind commitment from Dàwson beginning 1980-81 to support this proj~ct, if CrDA 18 
prepared to commit funds for items beyond Dawson's ability to çope. f 

The contacts and e liaison established through constant interactipn between the three 
colleges during the next three years will provide for a long-term interflow of infot'­
mation between individuals and departments. 

OIX" - oeSCRIPTlON Of THE ReGION - ANNCxe A - DeSCRIPTION OC LA MG/ON 

Altach to chiS QUcstiOf'tnllHe " brie' descroption 01 tho soc~1 and 
econum,c condirions of the population in the aroll of Iho pro,ect. Indi· 
clUe cleerly the rolationshlp botwean thftse conditionS end the 
objeclives of the projftct .S s'Iled ln Question 6. 

, AttllCMl 1 c"tte (o/Mule un. dt1scnpllon d.s condlt/oos;socl.' •• 
.1 dco"omlqlms dt! 1. "lglo" où ~'. ,tI.,,,II. proi-f. Et.bltis •• z cl.I· 
fllmttnt ,. lum tlntl. Ces combllon. soc/O«ono",Jqw •• t , •• buis du 
projttt t.,. qutl dtlcrits 1 1. qUflsI'on 6. 
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•• Wh,1t RUlh"",;,tmn .. aln 'Nlut" ....... nM ftom whnt .lulho, ... c!'1 _ a",.'/'-, """ ';.tC" Iful,,,u,,,,,,n"f ",rrn.~ . .""-.,, AI ... ,tf,lllall,lult dt:.. Cc CHul"" 
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o 

( Polytechnics are autor.omous bodies governed by Board~ and there is a rèquest 
from the Chief Execut~ve Officer, Principal J.O. Mambo. 

The Director Gener~l of Dawson College has also committed on-going resources 
from his institution and will forward a letter' of agreement ta CInA. 

bl How dofts I~!I o'olllci '.'0,11 10 the 'IIQ,on'5 !llon~' , O''''/f,' 1'1/ ,. 't!/.tlon an/,,. C" P'OI'" III I~. pl",. d~ dtlOlftIO/J/J ....... n/ d. 1. r~:Jlon' 

There will be ripple effect ta other teachers in Kenya as many of their own 
improve their abilities and skills, as weIl as other countries in liricp , 
ultimately (see CAPA proposal, page' 3) • 

Kenya plans to build a third polytechnic in Western Kenya and more and better 
trained staff will be required ~it·her for this new polytechnic or to repl-ace _' 
those Ieaving' and 90 it is wise ta build a broader base of human resources than 
presently exists. 

-r~ - .--=="= - -

C. FINANCES - FINANCES 

10 APPENOIX 0, COSTS - ANNEXE 6 - OÉPENSES 

o , 

( , .3\ 
Ile a 5umml)ry 01 the total pro/ect costs On thls questionnaire, 

Glve detalls on on attached Appcnd,x. 
Faites un rdsumd du coût totaf du prOlet sur cette (ormultl, DonMtz 

les ddtatls en annexe. 
Wh",e lIppropnato. rncludo the cost'5 of matcrlûl s. l'Iqu'pment. 

transportation. labour. etc. Also includo. If applicable, opera''"9 
coSts lor the duratlon 0' the proiect (personnel. Odmllllstratron costs. 
elc.l. 
" If possible spoclly the purP<lse for whlch CIOA funds are rtlql.lrred. 

'~ 

S',I y a Iteu, mUlqlHJz le coùt des tn/JtdfllfUX. dqulpement, trllns­
paf t, mam-d'oeuvre, etc. 

S, c'est la CliS. mdlquez les ffa;s. d'op6rllt,on Jusqu'nu moment où' 
le pro/fit pou"" s'/lutol,nancer (personnel, Ildminlstrlltion. entretien 
etc,) 

SI possIble, spéCifiez les 'ddf/rents Items où les fonds de l'ACDI 
seront utlltsfls. 

ADDENDUM, l 

o 

) 

\ 
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1 1- MR'. T. GETAMBU MOMBASA POL YTECHN I C 

2. DR. R. ·GORDON HUMBER COLLEGE 

3. MR. T. M. HARPER HUMBER COLLEGE 

4. 'MR. C. ,KAS INA M-INISfRY OF EDUCATION, 
SCIOCE AND ,TEQiNOLŒiY 

S. - . DR. D. MeWETHY MeGILL UNIVERSITY 

6. MR. M. MUNJA 

\ 
MOMBASA POLYTECHNr.c 

1. MR. MYOSMA MOMBASA POLYTECHNIC 
'''' . 

8. MR. P. NYAMBALLA CCJ.M)NWEALTH ASSOCIATlOO OF 
POLYTEŒlNICS IN AFRlCA • 

... 
9. MR. N. OGWELL KENYA POLYTECHNIC 

... 

Ô 10. MR. P. OKAKA KENYA POLYTEtHNIC 

11. MR. ONGANGA '- . MOMBASA POL YTECHN 1 C 
1 

12. MR. O. ONGUDU KENYA POLYTECHNIC 

13. - MRS. S. PALTIEL DAWSON COLLEGE 

14. MR. M. W. SIAMBI MOMilASA POL YTECHNI C 

1S.~ MR. J. STEVENS MOMBASA POLYTECHN 1 C 
~ 

16. - MR. P. WAKOLI KENYÀ POLYTECHNIC 

17. MR. R. WOODHAMS MOMBASA POLYTEC~NIC 
"' 

.. 

o 

• 
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Momb él sai ~ en ya/Daw$on 
Staff Development f='rlfject 

IntervIew Protocol 

l, 
l, 

IJ 

, .. 

For personal I ntervl ews WI th' adml. n 1 strat l. ve and teachl ng staff at 
• the> Mombasa ,-1.nd • enva Pol yt echni cs. . '\. 

). 
The lntrqduetory statements by the Interviewer WIll lnclude an 
e:~p] ,~natl on of the purpos8 ,of the evaluatIon, dIstrIbution àf the 
findings and eonfidentlailty and annonlmlty of InterViewees. 

Each structured InterVIew WIll conslst of a number of open end-ed 
questIons selected among the fo11 ow~ng: 

In WhlCh aetl vltles dld you partIclpat-t? ..... 

What were the 1 ni t laI needs for devr:: op 1 ng a 
dE'~E'lOpment at Mombasa or ~,enya pOl,)teehnIc'-' 

There were Sl.':: speclfic proJect obJectives. 
the attalnment Df eaeh of' the followl.ng: 

program of staf f 

Pl ease comment an 

'\ 1 ) Improvement of admInIstratIve Sklils 

If 

~) 

,\ • ï?) 
Improvement of curri cul um and teachlxlg methodal Ogl es 
Use of medl a reSOL\reeS equI pment 

4) Develop contacts WI th counterparts 1 n Canada 
5) To e::pose Lenyans to educat I onal 

Candaa,:.\ 
systems ln 

6) Opportunlty to up-grade academlc quallfLcatlons. 

As a resLlli; of thls prbJect have "lln~s" or, contacts between' 
partlcl pants beèn establl shed and mal. ntalned? 

Do Vou conslder 'è staff development unit at your polytet:hnlc 
to be an Important resource for the l.nstltution" 

ts staff developme_nt the most Important 
faculty must deal wIth'"' 

1 S6ue WhlCh yaur 

" 
~ l"'hat 1 mpact, If any ~ has been observed on _the par.tl Cl pants'"' 

Dld thl S proJ'ect have anv . . 1 nf 1 uence on you!"" car-eer-'"' 
..--

'\ , 
What were the mast posltlve aspects of thlS project ..... 

Wha,t were t~e most negat 1 ve ,i\spects of thlS praJect'"" 

Do you have any other comments, suggestIons cClncerns"" 
., 

or 
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• 
PARTICIPANTS QUESTIONNAIRE 

~MBASA/KENVA/OAWSON 

STA~F DEVELOPMENT PROJECT 
COMPREHENSIVE EVALUATION 

o . 
APPEttOIX ry 
1 

The three-year staff development project between Kenya and Mombasa Po1ytechnics 
0-

and Dawson College has been completed. In arder to ..evaluate this project your 

, cooperation ;5 requested in 'r~sponding·to this questionnaire. Ind;vidual 
, '\ 

\ 

responses will be kept anonym~us but 1 ask that you i dent; fy yourse 1 fin case 

additional information is required. 
Thank you, 

'J Charles Joyner - .. ,.--
Name: -" Depa rtmen t : 

J " 

Institution: 'Mombasa 0 , Kenya 0 

1. Wh en did you first hear of the Mombasa/Kenya/Dawson staff deve10pment project? 

19810 19820 19830 1984 0 
1 have never heard of this project. o 
Have you been a member of staff since 1981? Yes 0 No 0 

2. From whom di d you fi rst learn of the project? .. 
3. Which component(s) of the project did you participate in,? 

""' , 

a) August 1981 works hop ; n Na i rob i D 
b}' Staff development workshops 

organized by Dr. David McWethy D 
c} Staff Development Committee 

Activftle~ D( 
d) Other -----------..... t-
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Please 1ndicate yOUl'" opinion to each statement by c1rcling the appropriate response. 

Strongly 
Agree 

Don't 
~ 01sagree 

, 

Strongty 
Dfsagree 

4. The goals and objettives of your project activities coincided with the needs of . 
the Kenyan Po lytechni cs. 

SA A OK o So 

5. The project activity{ies) were well organized and conducted. 

SA A OK o So 

6. Infonnation about the Mombasa/Kenya/Dawson project was readily available. 

A OK o So 

7. The objec~ives for the project activity l was involved in were èlear. 

SA A OK 50 

8. The objectives and goals of the proj ect were re 1 evant to you r i nsti tu tian 1 s needs. 

SA A OK o 50' 

9. Your i~tution, as a whole, benef1tte~ by participating in this project. 

SA A /' OK 0 50 
l' 

10. Individuals within the institution benefitted by participating in this project. 

SA A 'OK \.l 0 SO 

11. The students at your institution benefitted from this project. 
t • 

SA A OK o 50 

12. This p~oject was mainly for heads of departments an.d administrators. 

SA A OK 0 sa -., 

13. The MOmbasa/Kenya/Dawson project has influenced: 

aJ Your views about appropriate solutions to teaching problems. 
~ 

SA A OK 0 x· ... ;'t.. SO 

b) Your skill s as an educator. 

SA A OK 0 SO 

c) Choices about your future career. .. 
SA A OK 0 50 

1:::' 

1 



~, 

~ 

;C) 
J 

·,0 

o 

-3-

. 
13. d) Vour abi1i ty ta work effective 1y in a group. 

SA r A OK 0 SO 

e) Vour effectiveness as a teacher. 
1>, 

SA A OK 0 50 

14. As a result of 'th1s prajec~the faculty or staff development c0lTl111ttee- has 
1ncreased its role 1n ,assisting teachers to prepare and present the1r courses. 

SA A OK D 50 

15. Vour faculty or staff development unit disseminatgs information about warkshops 
and training pro,granmes to assist you in your teaching. 

SA A OK D SO 

16. ,Information about staff development activities are readily available in my 
insti tution. 

SA A OK o SO 

17. The staff and faculty development unit 1s an- important element of my institution. 

SA A OK o so 

18. If the Mombasa/Kenya/Dawson staff development project had not taken place there 
wou1d be no difference in the effectiveness of teaching in my school.; 

SA A OK o SO 
~ 

19. Staff. development continues ta be one of your 1nstitutions most important needs. 

SA A OK o so 
• 

20. As a result of ~his project lt\Y admi"nistrative skflls as a teacher or admi\nistrator 
have improved. 

SA A OK o SO 

21. As a result of this project my understandfng of teachfng methodology and 
pedagogy has increased. 1 

SA A OK o so 

22. As a result of this project audio visual tec~niques are being used more re1J'8ily. 

SA A OK o so \ 

23. As a result of this project 1 -have a better und~frstanding of current pract1ces 
in my specia1ization or discipline. 

SA OK o so-, 

• 
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24. 1 will conti nue to use the resources ,ançi services of the staff deve l opment uni t. 

SA A OK o SO 

My students have benefitted from my participation in the staff development 
act1vi t1es. \. 

SA A OK o SO 

26-....Jhac do you consjder are the strengths'of the Mombasa/Kenya/Dawson staff 
development project? 

27. 

28" 

-' 

\ 
( 

What do you consider are the weaknesses of the Mombasa/Kenya/Dawson staff 
development project? 

00 y~u have, any reconmendati ons or suggesti ons ta improve future staff 
de~lopment activit1es? 

/ 
n 

\, 

.. 
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\ APPENDIX V 

RESULTS OF EVALUATION QUESTIONNAIRE 

Questionnaires-Co~plètèd 

1._ When did you hear of the 
proj ect? 

Have you been a member 
of staff since 1981 ? 

2. From wfiom did you first 
learn of the project? 

.... , 

3. Which Gomponents did 
you "partic'ipate in? 

:. 

, 

1983 

1984 

Yes: 

No: 

Principal 

H.O.D. 

'Dr. McWet,hy 

Other;:-

A~gust 1981 
W3rkshop 

Dr. McWethy's 
Workshop 

/ Staff Developm.nt 1 

r/ Committee 
/ n-

Oth~r 
1 

't 

1 

Mombasa Kenya 

11" 5 

1 0 

7 7 

1 1 6 

1 5 
vJ 

7 1 

7 4 

3 2 

3 3 ~ 

/ 

1S 1 1 ,. 
-" \ 3 7 \ 

1 2 \ "\.. 

1-"". 

C. 
r . 

.~ 

• 

~ 

~ 
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Strongly 
Agree Agree 

- z -

Oon't 
Know Oisagree 

S'trongly 
Oisagree 

4. The goalS and objectives of your project activities coincided with the needs of 
the Kenyan Polytechnics. 

SA A OK o 50 

5. The project activity(ies) were wel1 organized and conducted. 

SA A OK o so 

1511 __ _ 10 

5 

6. Information about the Mombasa/Kenya/Dawson project was readily available. 
<. 

SA A OK o ' 50 

I! ___ II 10 

& 

7. The objectives for the project actfvity l was involved in were clear. \ 

SA A OK o SO 

tO 

5 

- -
8. The objectives and goals of the project were relevant to your institut1on's needs. 

"-
SA A OK 0 50' 

tS 
10 

S 

9. Your institution, as a whole. benef1tted by participating in this project.: 
" 

SA A OK 0 50 

CS 
10 

S 
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~ - 10. Individuals w;thin the institution benefitted by participating in this project. 
~. 

U SA A OK 0 SO-

. ~'~~ 11111111111 il IIIIIIIIIIIIII!IIIIIIIIIIII!!! Il 11111111111 1111 1111 
1 

11. , The students at yaur institution benefitted fram this project. 

SA A OK 0 SO 

l' , 

-.~! III Illi IIIU 11111111 ~ 11111111111111 l,lU 1111 1111 1111 1111 1111 III! Illi 11111
11

1, 
12. This project was mainly for heads of departments and administrators. 

SA A OK 0 SO 

~s ___ • 10 1 Os. ' 
13. The Mombasa/Kenya/Dawson project has influenced: ' 

a) Your views about appropriate, solutions ta teaching problems. 
-

<"'+ SA A OK 0 so.- . 

- ! . 1'15 ___ '~ 
~ 10 

5 
• 

b) Your ski1ls as an educatar. 
"" 

SA A OK ' ,0 50 

5 • . . c) Choices about your fùture-career. 

O·, SA· A OK 

. ~I Il 
o ' SD 
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(, 

- 4 -

,1' 

13. d) Your abi1ity to work effectively in a gr?up. 

SA A OK o SO • 

.511111111111111111111111111111111111111111111111111 
'~ 

e) Your effectiveness as a teacher. 

SA A OK o SO 

1111111 Il III! 111111111111111111111 ~ 
IS 

T 
14. As a result of this project the faculty or staff development committee has 1 

1ncreased its ro1e in assisting teachers to prepare and present their courses. 

l!i , , 

SA A 

Il 

OK D SO 

• .. 
15,. Your facu1ty or staff development unit disseminates information about workshoPS\ 

and training programmes to assist you in your teaching. 

SA A OK o 50 

16. Information about staff development activities are readily available in myl 
institution. 

SA A OK o SD 

s 

4:7' 17. The staff and facu1ty development unit is an important element of mY institution • 
• 

r SA A OK o SO 
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18. If the Mombasa/Kenya/Dawson staff development project hadlO 'taken place there 
would be no difference in the effectiveness of teaching in school. 

15 
10 

5 

" 

SA - A 0 SO 

• 19. Staff development continues ta be one of your institutions most important needs. 

SA ~ A . OK 0 SO 1 

!~.o __ -
1 

20. As a result of this 
n,!ve improved. 

project my administrative Skil(t as a ,têacher or administrator 
( 

15 
10 

SA 
. ~ 

A . OK 0 SO 

21. As a result of this project my understanding of teaching methodology and 
pedagogy has i·ncréased. < 

15 
10 

5 

SA A OK o 50 

22. As a result Gf this project audio v;sual techniques are being used more read11y. 

1 

23. 

'15 

10 

5 

SA A r:, 

Il 

OK , o SO 

• Il 
As a result of this project l have a better understanding of current pract1ces 
in my specialization or discipline. 

SA A OK o , sa 

:~ Il!IIIIIIIIII 1111 1111 .i 111.i Iii i!.I! iil ,.,11111.111 Il 1.1 1.11 Iii! i.ël !!II.iiIWlli!ii 111.1 Il! 1 ail 
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24. l,will continue ta ùse tHe resources 'and services of the staff develapment un 

SA A OK o SO 

15 ___ _ 10 

S 

25. My students have benefitted from my partie pation in the staff development 
activitit!s. 

,;/ 

SA A OK 0 SO 
1.. 

MOMBASA' 

• KENYA , ~ 
/ 

\ • 

1 • 
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-0 

o 

~omrnénts frorn the Questio~naire KenyaPolytechnic 

What do you consider are the strengths of the Mombasa/ 
Kenya/Dawson staff development projects? 

Giving a chance to staff from various depaftments. 

Providing a fuli-time pedagogical consultant. 

Follow-up Evaluation to assess suitability 
and success. 

The realization that teachers need to be exposed 
to more teaching methodology and evaluation of 
both their teaching and programme. 

\ 

The idea of the link being made a reality ta 
'enable those who have not trained in education 
and methodology to do so - to improve the 
potent iai of the lecturers. , 
, . -
Organized properly, it stands a very good ch~mce 
of developing staff e.g. the Teacher Trainin~ 
Programme already discussed could go along way 
to improve staff teaching qualities for those 
untrained. . 

The original general goals and objectives were 
very pertinent to Kenya Polytechnic. 

l' 

The attachment to Canada were gen~ra.11y successfuI, 
in terms of organization and satisfactory fulfilment 
of object-ives. 

The presence of a qualified representative from 
Dawson College who prepares the workshop programme 
for Kenya and Mombasa POlytechpics. 

~ At least half the st~ff who attended the pedagogical 
courses benefited from new ideas on teaching methodo­
logy. The desire to start an in house teacher training 
programme for poit, secondary education if pursued will 
greatly improve the q~~lity 9f-staff. 

They.are specifie (in answer to an existing and 
tanible probJems). 

Readilyavailable. 

They have little interference with normal teaching 
programme. 

The objective of training teachers which ,should 
A'rAn+ ... ..,." .... .: ....... _~ •• _ ... L __ ... _1': ... __ -~ .... _--'--..!~-- _ ............. _-
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Comments from the Questions • M")mbasa Polytechnic 
o 

26. It can develop a teacher's ability to deliver a 
lecture in a planned way. 

? " 

- Proper coqrdination of ideas and activities. 

- Made us aware of what is expected of an effective 
teacher. 

- Has made members aware of the better methods of 
preparing and presenting teaching materials. Has 
introduced modern methods such as of AV. 

- Particularly useful to new teachers in the prof{ssio~. 
- Link programmes 

Workshops and attachments 

- There should be a follow up of what has already 
taken place. 

- Good objectives and goals - coul~ be achieved by 
invol~ing most members of staff in the Polytechnics 

- Very noqle goals particularly interchange of staff 

- It benefited the participants and thus benefited 
students. 

- Weak jn planning and implementation.v 

- T~acher educator awareness 

The strength of this project will be more enforced 
if regular workshops are organized and staff delivering 
the lectures are circulated within the three institutes • .,. 

" > 
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Comments from th~ Questions Kenya Polytechnic 
/f 

What do you consider are the weaknesses of the Mombasa/ 
Kenya/Dawson staff development project? 

Lack of reciprocal staff exchange 

- -Inadèquate allowances for staff on short-term 
attachments 

Lack of certificate as a result of staff participation 
- most of staff are ill motivated: 

Time factor in terms of workshops and seminar periode 

There should be .more emphasis on the local situation 
- perhaps staff Clike me) ,who have done B. Ed can be 
put in the staff development committee to instruct -
etc many staff are not train~d teachers. 

~ 

Projects were run during the terrn time and unless 
one was lucky to be free at a particular time it 
was impossible to attend. Timetables may be could 
be made in consultation with members who wish to 

~ attend various activities. --

The initial needs an~lysis wasn't exhaustive, not 
equitably bilateral'-.there weren't enough preliminary 
visits by would-be resource persons. 

There was very little flexibtlity - in terms of .readily 
accommodati~g changes in priorities and/or plans of 

. action. 

Therê wasn' t enough publicity for the project ~ , 

There was no minimal equipment support tQ enable the 
trainees to start practicing what they had learned. 

AlI staff are nqt available due to daily teaching 
làad as opposed·\to workshop scheduling days and times. 

Teaching aids ~.e. Audio visual aids are very 
expensive and not readily available. 

Only one qUalified!member'of staff a~ailable. Need 
to have more trai~d in Dawson. , 

Not enough t~me Jas given to ~taff 50 as to fully. 
participate in t~e pedagogïcal in~tructions, and 
hence there was,,~e 'element of luck of m,otivation. 

Lack of proper attendance record and.'project commitment 
on the part of staff. . 

• .! ........... -
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, 
~Comments from the Questions Kenya 

27. May run-into difficulties of approval with Kenya 
Technic~l .Teachers Collage in existence but if the 
pers9n left is aggrE"ssive enough should push it through. 
It is important if not essential programme. 

T 

Participants was-voluntary at staff's own time; This 
made it difficult for some members to avai! themselves ' 
since prog,rammes were arranged during teaching time. 

-" 

" 

ra 
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Comments from th·~ Questions Mom~asa Polytechnic 

Lack of commitment and seriousness on the part of 
'the partic~pants due to other teaching and admini­
strative dut.ies. 

Lack of proper cO,ordina tion and seriousness. 

Lack of serious~ess in the project. 

- Lack of effective communica,tion. 
~ , 

Lack of facilities weakne~s, the effectiveneSs of' 
the development projecf, in our institcitiQ~ i.i. 
the methods taught cannot be applied without these, 
facilities. 

Il 

Could have been more effective if orgariized in form 
of short'compact courses instead of many different 
sessions. ~ 

Very littl~ time allocated in the exercise.-

- Lack of finance to sponsor to many Development 
programmes. . ... . . 
Communication between the administrative in certal.n 

~vital ~ecision affecting the continuity of the project. 

Not aettjng adèqvate information about it. 

:- Lack of workshops ,?oncerning "Equ'ipment Main'tenanGe". 

Lack of involving most mèmbers of staff. 
\ , , , 

No ~ncentive was given to the participants 
MonetaTY benefits like increments, etc can 
attract more. teachers. 

For having only one expect taking part in aIl 
the two i~stitutions.-

Organisatibn are that we do not have enough 
audio visual aids ta app1y effectively what we 
'gain from this programme. '" 

• 

.' 
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Comments from the Questions Kenya Polytechnic 

28. Do you have any r.ecommendations or suggestions to improve 
future staff development activities? , 

Review of points and appointment of a local 
~ Pedagogiçal Consultant. 

, " 

There should be more seminar and workshops during -
college Jkcations. Part time teacher training 
programme should be developed and mounted. 

If possible, it could be conducted when the staff 
members are free. ' 

Seminars, worksho~s etc, sh~uld be held but l have 
noticed the nurnbers were very low almost discouraging 
- Cenough to make the organizers lose heart: though­
Dr. McWethy did not lose his coll). 1 think departments 
shoûld choose and literally force staff to attend 
because a lot of benefits are derived from such 
programmes. 

More people should be involved in the projects 
. because that is ~he only way they learn and benefit. 

Dr. McWethy's workshops should be continued despite 
his departure, they were found to be of great help 
by the attendants. 

Just attempts to cancel the anamomalis identified 
in number 27. 

Time off to attend important development activitiesj 
reading books can be given for sorne subjects taught 
as weIl as certificat~s. 

A department should be set up in the Kenya Polytechnic 
capable of carrying out staff developrnent activities 
and award certificates to those who qualdfy. . 

Appropriate arrangements should be made by departrnents 
in,their timetables to allow the staff to give the 
course their full particip.ition. Attendance should 
be made obligatory for staff listed for those activities. 
There should be sorne form of testimonials at the end of 
these courses. ~ 

-, Teachers who have never been given normal teacher 
training should be given an intensive three months 
training course. 

Are there more or possible ways of making ,the 
part~cipantlmore serious and committed to the 
progra~e? e.g. A recognized certific~e. 
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- 13 Kenya Polytechnic 

Get approved and recognition from the r~vant 
Mini$try officiaIs as quièkly as possible.\ 

Evening classes in Education b~ started to{enable 
staff to attend without negiecting their work. This 
shàuld_be a full course leading to a post gradua te 
âiploma. 

Regular workshops involving aIl staff at one time 
or the other during the year. These should coyer 
new development$ in education and in particular 
Technical Education. ' 

There shou1d be a staff development newsletter to 
-keep staff in the three colleges inforrned about 
such activities in each coflege. 

, Q 

-

" 
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Comments from the Questio~s Mombasa Polytechnic 

Involv~ qualified teacher education in this country 
to handle seminars for small groups of lecturers 
for respective discipline. • 

Staff should be given time to further themselves in 
their respective fields. 

l strongly recommend offering of full time courses 
to members of staff,who are not already professional 
teachers. 

A full time course would be a~ appreciahle programme 
for an individual teacher in the appropriate field. 

\ 

l would recommend a full time course for members of 
staff in their respective areas of specialisation. 

" 

There shou,ld be' a periodic s1;aff exchange programme. 

The persons in charge should first study the facilities 
availahle in our institution in order to come up with 
up to date ideas. 

Design comprehensive courses and do away with seminars 
(3 month courses cauld be very effective). 

Longer sessions in a more seriously planned syllabus 
to cover the requirements of a new untrained teacher. 

Yes, ~hort up-grading courses either Overseas to he 
\" encouraged. 

\ 

More workshops on Media and methodology should be 
mounted for teaching staff. 

When you have information, give it at an appropriate 
time. 

There should be meetings for disc~sions for what 
the teaching staff should need. 

l 
Make the objectives clear to the participants. 

Exchange of staff, seminars between the polytechnics 1 

staff development and equipment and personnel improvement" 

r 

, 


