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in third world countrles throughf in;efnational

cooperatlon and development a551stance. A descriptive case study

of the Mombasa and Kenya Polytechnlcs and Dawson College staff

1s presented.

. development pro;ect (1981 84 the first ICDS project of its kind)

- v
'

P
v

Data collectlon was conducted through analysis of archlval

and institutional documentation, personal 1nterv1ews, evaluatlon:

questlonnalres

and dlrect observatlon ) &ne flndlngs are
. )

¢ 4

summarlzed as follows: 7

(i) Research and plannlng of the project de51gn must consider

the host country's ablllty to»support and 1mplement pIOJect

‘act1v1t1es’ ) <

(2) roject

»

goals and obJectlves should realiStlcally‘ reflect

‘llmltatlons of. the outllned hudget and time.

" (3) The - attrition rate of progect trained staff could be

b ~ C .
reduced by the host country providing them with formal

recognition and remuneratian.
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third world "seems to be feasible

Institution huilding in the

and the findings show that the participating institutions

learned the importance of developing skills which would

3 gvent,ually lead to self-reliance 'in staff development. .
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STZFTRE - ‘ ETUDE DE CAS DES INSTITUTIONS TECHNIQUES -DE

MOMBASA/ KENYA/ DAWSON BASE SUR LE. DEVELOPPEMENT

r

PROFESSIONEL:
LICENSE . 'MATTRISE EN ARTS B
FACULTE ADMINISTRATION ‘ET\ ETUDES DES PO.LI"I‘IQUE—S EN
_ EDUCATION | ' ‘
L'AUTEUR CHARLES W. JOYNER . , .
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Ce' . mémoire examine la viabilité d'un. projet’ d'institytions
techniques. dans .un pays @q'tiers monde dans le cadre de la
cqopérétion et 1'aide internationales. Cette étude de cas, porte

sur un projet,de perfectionnement des professeurs .entre deux

[

écoles polytechniques du Kénya (Mombasa et Kenya) gt-Ie Collége,
Dawson de Montréal.  Ce projet (1981—84) est .la premiére

reallsatlon de la SDCI depuls sa formatlon.

Les informations necessalres a ce projet ont ete recuelllls

par l'analyse d archlves et de documents 1nst1tutlonnels, des

¢

) - .“ 3 . ! lo » " ” ‘-‘ - *
entretiens individuels, des questionnaires d'evaluation ansi que _

b

! . ' 1 N R r . - ” P .
l'observation directe. Les conclusions sont resumes comme suit:

(1) La _recherche et la plannification d'un prdjet doit tenir

compte de la capacifé réelle d'uh pays a participer a
1" 1mplantatlon,des activ1tes du projet. - : : :

(2) Les buts et les objectlfs d'un projet d01Vent demontrer “avec

realisme les limites - financieres . et'les limites de temps

“ .
| . - .
’ . .t - +

prevuys.
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C(3)

(4)

/

Le taux d'abandon du personnel formé ay cours du projet

. ~ 04 .
‘pourrait Btre reduit dans la mesure ou le pays béneficiaire

N LS 4
offrirait une reconnaissance professionnelle a ses employes

'

' ’ / o
pour une remuneratlon,\guste R

Le d“évﬂg_loppement‘des institutions du tiers monde peut &tre

/o

accompli et nos conclusions montrent que les institutions

»

¢

partficipantes ont éppris l'importance de déyelopper leur
propre expertise, ce un. les conduira dans 1l'avenir a 1'auto

suffisance en matlere de formatlon pr fess:.onnelle. :

i

v,
;
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INTRODUCTION
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-

Kenya was subjected to British domination (as were many

s

African countries) for approximately one hundred years (1860 to

1960). This period of colonialism had a significant, long-

lasting mpact on the values, customs and traditions of

4‘indigenous Kenvans. Throughout this period Kenva's development
‘was greatly influenced by education which, in 1860 was offered by
'missionary schools and by 1910 state-run public schools under the
governance of the British QOlonial of fice. !

For more than half a century (1910 to 1963) educational
policy in Kenya was a contentious issue fueling natidnal
political debates: and influencing the Kenvyan's qéneral

1deologies. Missionary schools wére considered to be religously

biased in their teachings indoctrinating Kenyans with (their

Y ———

. religious beliefs. State schools were perceived as training

institutions who should provide semi~skilled manpower which would

~develop and maintain economic activity in areas such as

o

construction, manufacturing and transportation.

~. The 50's was a decade of change for Kenyans. Their bitter
struggle for independencebﬂwas a predominant issue which the
colonial administration had to resolve. As self-government

- i

became imminent, once . again, educational prpgrams/ played a
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significant role. A program was launched which would offer
greater accessibility to primary and post-primary education,
emphasizing development of manpower leading to self-reliance and

the , "Kenyanization" of positions once held by expatriate

colonials.

Education programs for primary and secondary school teachers
were ®stablished to address the massive increase in the projected
number of scho?ls necessary for the expansion of the educational
system. Priof’ to independence in 1962 the leader of the Kenvya
African Na%f;na} Union (KANU) party (the first President'ﬁof
Kenya) Jomo Kenyatta included in his Independence Manifesto a
promise to provide seven years primary schooling fo; all citizens
of Kenvya. This commitment was a gesture aimed at a more
democratic approach to education narrowing the gap between those
who had access to public schooling and those who had previously
been denied.

" 0, December 12, 1963 Kenya gained independence. The first
and most significant contributor of' assistance towards' the
development of an independent, self-reliant Kenya was Great
Britain. Their attentioﬁ was directed towards building the
infrastructure needed for educational self-reliance and manpower
training. J

By the mid-1960's, other donor counéfies such as the Unlted-
StaEeb, Canada, Dennark, Sweden and Germany were among the

"developed" nations who provided official development assistance

{ODA) to Kenya for the construction of primary, secondary and

. Ir .



post-secondary education facilities.

in the 1970's Canada played a significant part in the
development of technical education system through bi-lateral
assistance from the Canadian International Development Agency
(CIDA) ‘for the construction and operation of the Kenya Technical
Teachers College (KTTC) in Nairobi. This $25 million project was
designed to provide autonomy in the formation of skilled
secondary school technical teachers.

CIDA development activities in technical education in Kenya

have since shifted from large bi-lateral projects with

substantial construction and equipment budgets to more "people

oriented" human resource development-based projects. The first

projects of institutional cooperation and development were

identified an 1979 when CIDA initiated the Institutional

Cooperation and Development Services (ICDS) division within the
/ . . .

—

special programs branch. ‘ k

- The Mombasa/Kenya/Dawson staff development pféject (1980 to
1984) was the first ICDS\project in technical education in Kenva.
The _prdject was designed to establish a staff dgvelopment centre
at the Kenya Polytechnic from which professionai“ development
actiyities would extend to the second pqutechnic -An —Mombasa.

The overall goal of the project was institution building through

»

a series of staff develgpment activities which included seminars,

'short-term attachments of Kenyans to Canada‘ and Canadians to

Kenya. The services of a pedagogical consultant ta work at the

two polytechnics in Kenya was an integral component of the

project. -
TIII- .-

Q




The case study of this project provides a complete
descriptian of the events surrounding the development,
implementation and finally cessatioq of project activities. It
also raises Dpbroader gquestions concerning the effectiveness of

foreign technical assistance for "institution building" in third

world countries. The extent to which institutions in ‘recipient

countries are ready for and are capabable of contributing

financial, human and material resources to support ICDS projects

is an 1issue which has to be raised and considered. Whether
countries will be able to sustain the recurrent expenditures
incurred by the implementation of development projects (initiqlly

supported through donor assistance) is of great importance in
o]

future projects.

This report is a descriptive case study of an international
cooperation and development project in post-secondary techﬁical
education in Kenva. As #he first of such projects funded by the
ICDS division of CIDA, the case study is relevant andﬁrevealing
to phose wishing to pursue internationai development aétivities
in technical education. The questions raised and lesspﬂs learqed
lead to the broader issues of the effectiveness of international

cooperation and development projects between Canadian and third

world institutions. ' )
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v L BACKGROUND INFORMATION

The purpose of this study is to provide a comprehensive
description of an international development project in Kenya
thus proviaing data to examine the broader issue of "institution,
building" in the third world. An understanding of tHe history of
Kenya,~ prior to, and\immediately following independence provides
an insight into the background and context in which the
Mombasa/Kenya/Dawson staff developmgnt project took place.

The history <¢f colonial QOmination followed by a relétively
abrupt transition at the time of 1ndependence has made a
significant impact on Kenya's development. Iﬁ the early 1960's
Kenya was faced with the problém of filling a wveid 1n the
manpower available to effectively manage and operate the social,
political, medical and technical services basic to the success of
the new nation.“A.The role to be piayed by education 1in the
development’ of Ruman resources was crucial to the success of the
new nation. | |

Y

. &
1.1 The History of Education in Kenya’

:

e Prior té the arraival of European explorers, the indigenous

peoples of Kenya relied on a basic form of learning which,

included an understanding of tribal social behaviour, the ability
to construct physical shelters, the fabrication of appropriate

tools and weépons and the cultivation of crops essential to their

/
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survival. These skills had been handed down through the

generations from eider to child.

In many 'respects . ghis transmission of knowledge was
similar to the transfer of skills in an apptenticeship o£ a
family business/)situation in Western society. Rodney (1972)
summarized that "altogether through mainly informal means, pre-
colonial African education matched the realities of the pre-
coloﬁial African society and produced Qéll-rounded persénalities
to fit into that sociéty” (p. 262).

Throughout the late nineteenth and early twentieth
éenturies, the number of European settlers arriving in Kenya
increased steadily. The Europeans not only* introduced "modern

technological methods and implements, but, . of greatest

-

" significance, was the introduction of a new social and e&onomic

structure foreign to the traditions of the indigenous peoples of
Kenya. As the immigrant population increased; so did the demand
for formal schooling. The missionaries were among the first
settlers to provide this schooling. |

_In 1864, "The first missioﬂ school was established at
"Rabai'', near Mombasa. Little progress was made in the
establishment of schools further igland until the turn of the
century when the Ugandan Railway helped the missionaries to
extend their field of activities" (Raju, 1973, p. 2). Missionary
schools were the first to dispense "Western style" education to
limited numbers offindigenpué peoples of Kenva.

The Europeané who left their homelands to settle in Kenya,

.did so not only in the capacity of missionaries, but also as

L L]
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fortune-seekers, explorers, farmers;, military ‘' personnel and
colonial administrators.

" To facilitate and support the new and répidly developing’
inland expatriate communities, a major civil engineering project
was undertaken to construct a railway line from Mombasa across
Kenya into Uganada. The influence of the Ugandan‘railway project,
on the establishment of formal educational systems in Kenya was
recorded by Hill (1949) when he wrote:

It was the railway authorities who established the first
secular schools for the immigrant groups. In*1904, J..
A. Turner, who had seen service with -the Indian
Education Department, was appointed as Headmaster of two
schools, one for Europeans and one for Indians. By 1907
there were forty-seyen pupils in the European school and
forty-six in the -Indian one. In 1907, when the Board of
Education was finally established, these schools were
handed over to become the first government schools (p.
285). . ' '
In 1908, J. Nelson Frazer was app¢inted "Education
Advisor" to the Governments of British East Africa. . In 1909, he
produced a report which, while accepting the principle of
different systems of education for the three major racial groups,
(Africans, Asian§ and Europeans), noted the extept to which
talent was available among Africans. He stressed the need to
utilize this talent, and recommended offering technical
S . .
education programmes (Anderson, 1970, p. 36).

The forerunners and ‘promoters’ of a 'European style”
education in Kenya were, as previously ﬁentioned, the
missionaries. It is difflcult to know whether the primary goal
of the .missionary schools was to educate for the sake of

developing a better society or to promote Christian traditional

beliefs. Wwhatever the objectives, the effect of Western

&
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education on Africans was to cfeate a desire for knowledge per se
énd for discovery of the secret of the whiteman's apparent
success. In 1911, the British administrators of Kenva
established a "Qépé:tment‘ of‘ Education", _&hich changed the
existing poliqy 'of relying on the missionaries toé :educate
Africans. -

In 1913,. tue fifst official govefnment schbol for Africans
was opened in Machakos. It yas named the Centrgl Technical and
Teacher Trgining School: around which, a system of yillage
schools developed, following the normal missionary pattern
(Anderson, 1970, p. 38).

The introduction of state participation, in the control of
educatioﬁ, created somé rivglry between‘the réligious missionary
schools and the - government schools. @ This rivalry had a
sigﬂificant and deep-rooted effect on the eduqétional philosophy
during the pre—;ndependeﬁce period in :;olonial Kenya. "The

P

government was never satisfied with the amount of control it had

i 1]

. over the missionary school curriculum. Some colonial

administration - officials * doubted the value of the education

offered at the mission schools becauée of their strong emphasis
on religion' and their “requent, misguided attacks on African
traditions. "The colonial administration wanted an educated

labour forcé to help develop the colody's economy, and to provide

chiefs and leaders capable of participating in “indirect rule"

I3

(Raju, 1873, p. 3).




the pace at which education should proceed" (Anderson, 1970, p.

‘%“‘:‘"“‘ | - - TABLE 1.1 - -

Census year 1911 1921 1926 1931
; Asians 11,787 25,253 29,324 43,623
Co Europeans ' 3,175 9,651 = 12,529 - 16,812
Arabs 9,100 10,102 - 10,557 12,166
‘Others __ 99 627 . 1,259 , 1,346
Total 24,161 45,633 . 53,669 © 74,047

‘Sources: Population cehsue in Kenya 1911, 1921, 1926, 1931

1

- Yo

The number of settlers moving tdﬁKéhya continued to increase
{as shown by the census data in Table. 1.1). The ~fact that

.indiqenous Kenyens were not included in the census ‘until 1948,

‘ serves to indicate the lack of consxderatlon Afrlcans rece1Ved in

i

education and by the colonial society in general. The constant
lncrease in populatlon pressured the colonlal admlnlstratlon lnto o
formulatlng a SPElelC pollcy for "native" educatlon. This led
‘to the appOLntment of a Comm15510n of Enquiry, in 1918, lchaited

by the actlng governor, C. C Bowerlng The commission reported‘

'1n31919, that: "Whilst there was- general agreement on the need

to provide the "African" with a suitable education, stressing the -

Christian aspect of education end also the technical aspects;-

. there were clearly disagréements about the methods to be used ahd
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h ) In 1924, the Phelps—Stofes Commission recommended more

r

cooperation between the government and the missions.. Commission

-
(:S

' findings revealed the imbalance in the education available to the

Africans, Europeans'and Asians of Kenya. Attention was drawn to

-

the colonial administration's negligibie expenditure on the
education of Africans. ‘For example, in 1925, the per capita cost
of -edgdation for Africans was 1.6 poudgs pef pupil compared to

. ” 41.6 pounds per pupil féor Europeans (Education Department Annual

a S

Report, 1931). o

In fi931, "the government passed@ the first Educatibn‘

1

Ordinance which established a Central Advisory _Committee on

Education and also established School Area Committees on which

C

local native councils were to be represented. It appears that
the effectiveness of both the ordinance and' the various
committees was minimal" (Raju, 1973, p. 3). N ’

‘ ~

In 1925, a statement by the British colonial office served as

the basis of educational policy in all the Afrigan countries

under British colonial rule. The underlying theme of the policy’
was the principle that education should be adagted to local
¢ community needs, and preserves the best of traditional society,

which would prepare students for entrance into their own society.

In principle,

the objectives of the 1925 educagional policy

interpretation

and

were fair,

application,

but

it became evident,

by its

settlers,

and colonial

that the missionaries,

administrators were of the opiniqn that Africans would

C

Y
\ - .
become independent and would remain forever subordinate to .

éj\

never

t
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Europeans.. In the early colonial period of Kenva, settlers’

expecéed Africans to prqvide’unskilied and semi-skilled labour

- for farms, businesses and civil engineering projects. The

colonial administrators believed that educated Africans would- be

-

potential malcontents". Therefore, technical and vocational

‘training lg;ather _than an académic _edgcétioh was .gonsidered’
deéirable, safe and economically\beneficial for the development
of the colony. . ' ‘ ‘

| The Kenvans themsglves'considered Government schools to be -
ﬁraining centres designed ' to keeé Africans in a subordinétg“

position. The Government's emphasis on practical training (with

little or .no academic content) was resented and Kenyans saw this

‘policy as an attempt to restrict their access to a "complete“

-education which wpufd enable them to progress economically,
socially and politically. At the same time Africans also resented

the missionaries' overt condemnation of their traditional
. A

- * " x‘ o~
cultural practices. .,

k)

\
v

1.2 The Independent School -Movement

Frustration, resulting from dissatisfaction with both the

. missionary and government school systems, prompted many Africans

to consider starting their ‘own "independent" schools. The %irst
Jindépendent" school was established in Nyanza Province in 1908.
The popularity of the ipdependeht schools in Western Kenya spread
éo the cenﬁral and eastern parts 6f the Eountry where the Kikuvyus
also started independent schools.

The number of independent schools in Kenya continued to

2
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grow with little interference from the missionaries or the
governMent.\ In 1925, the Department of Education appointed ’

Mr. éilVéster‘to conduct a sufvey on the "outlawed schools”. "In

-’\
his report, Silvester co?mented "on the insufficiency of mission
schools and the need to find some way to track down, supervise

and register "outlaw" schools' which had been started in

.consequence" (Anderson, 1970, p. 114).

During the early 1930's, ’Tndependent school committees
accele;ated their efforts to implement a programme to coﬁstruét
school buildings and to organise "self-help" groups which ~wquld
;rovide necessary labour, and the establishment of various forms
of financial collections to cover‘the costs.

Thg Independent schools movement entered a new \era when
Mr. Mbiyu Koinange (the first black Kenyan to complete an M.A.
degree in Education) returned from Europe to promote the
development of the independent schpols in Kenya. Shortly after
Koinange's return, a cooperative agreement was established,
(despite protests from the Colonial 5dministration) to proceed

with the construction and operation of an African Teachers'

College which was designed to train teachers for the Independent

‘schools. Anderson (1970) stated: "the College was officially

‘opened and blessed by a Kikuyu elder on January 7, 1939, in the

4

presence of alvery embarassed and irritated Acting Chief Native
Commissioner and Director of Edu&ation"(p. 123). '

| “In 1946, following a fiftééh:year sojourn in England aﬁd
Europe, Mr. Jomo Kényatta returned to Kenya. Upon his return he

and Koinange worked together with the intention of extending the

4

8
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college and introducing study programmes of an indépendent
nature. To develop and expand the college, Kenyatta and Koinange

rapidly became more and more involved in bolitical activities.

"In 1949 the college began a four-year School Certificate

programme, but students had only reached Form 31@hen the college
was finaf}y closed in 1552" (Anderson, 1970, p. 125):” The reason
for the school's closure was the declaration of a political
emergency caused by the fight for nationalism. J
The role played by the Independent schools was perceived by
the colonial administration to be quest;onable. However, with or
without assistance, the Independent schools movement flourished
and ‘there_may have beén up to four hundred schools established
before their closure in 1952 whén the Mau Mau uprising began.

"Despite doubts about their effectiveness and arguments about

their political role, one thing is certain, they demonstrated not

,only the Africans' dissatisfaction with educational development

ih Kenya but also the remarkable sacrifices Kenyans were prepared(
to make to get what they_wyanted, and also their ,ability to

organise so as to attain these ends" (Raju, 1973, p. 7).

E

1.3 In Preparation for Independence

As early as 1946, there were signs that Kenya was entering a
new era of "overt African political actibity directed againsp
colonial power. The rolé of education in Kenyan politics was an
extremely sensitive issue. The development of Independent
schoolé ana the Africans' increasing demand for access to more

education served to fuel their desire for a greater role in
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governmental policies. -

E

By 1948, the B;itisﬁ Government realised that some of its
'colonggs would become independent, and, gherefore, issued a
policy statement entitled "Education for Citizenship in Africa".
The documeﬁt stated that mass education was only useful if

Africans were to act with a sense of public responsibility and an

understanding of democrtacy. The 1948 '"Ten-Year-Plan" for

education in Kenya aimed to give 50'per cent of school-going age
children an education lasting six years and recommended that
primary schools be controlled by local authorities" (Raju, 1973,
p. 8). ‘ | -

Between 1948 and 1952, two reports on educa£ion in Kenya
were prepared and released. The Beecher report detailed the
scope, content and methods of African education and was released
in 1949. The Binns report was published in 1952. The findings
of the Beecher report supported the principles of Christian
teaching, nOESd the pegative aspects of an agricultural and
industrial orientation in the curriculum and recommended
effectivé control over the increasing number of primary schools.
Whereas the Binns report contradicted Beecher's in that it
emphasized the importance nof §griculture and the need for people
skilled to perform manual tasks) The Binns report urged ;hét the
exam-ridden system of education be altered to de-emphasize the
‘importance placed on the exam itself. Instead, .the attainment of
knowledge related to practicql application of learning relevant
to the specific needs of Kenyans, was stressed.

The Binns report expressed shock at the rate of attriéion at

PR
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the primary school level where it estimated that only 30 per cent
of children in the first- year of school would complete the fourth
year, only 3.7 per cent the eighth year and 2 per cent the

twelfth year (Raju, 1973, p. 8). -

The recommendations of the Beq;hei/and the Binns Reports
wéfe intended to rectify the problem of high attrition but were
never implemented because of the Mau Mau uprising. From
1953 to 1957, colonial policies dealing with the revolution
superceded any interest that may otherwise have been directed
towards educational matters:-

The colonial administrators realized that indepehdence was
rapidly approaching thereforgﬂan administrative policy decision
was made to expand secondary’education. The object of this
expansion was to increase the number of qualified Kenyans which
would, in turn, satisfy the increased manpower requirements of an
iﬁdependent Kenya. _Raju (1973) statgs: "The Development

Programme for 1957 to 1960 talked of maintainind European

standards of education, raising Asian standards and creating

" African standards" (p. 9).

4

Table 1.2 illustrates the significant changes in popuiation

of the various major ethnic 'groups present in Kenya. Most

dramatic are the changes which took place between 1962 and 1969

which necessitated significant modification to the educational

)

infrastructure.
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- Table 1.2 Lee

* Population of Kenya

1948 to. 1969

Census year 1931 1948 1962 1969

Africans §,365,942 10,732,202
Asians 176,613 139,037
Eufopeans A 55,7?9 ‘40,593
Arabs 34,048 27,886
Others - 3,901 1,987

/ SN

Totals 74,047 5,405,966 8,636,263 10,942,705

G A MS G D - L R T T A W D - D S D WD L e D S G S MR D D N Em D D W W P M G S e S AR Gn et . . . —— -

Source: Census of Kenya 1931, 1948, 1962, 1969.

1.4 Education in an Independent Kenya . - i

On December 12, 1963, Kenya gained independénce. One week
3

later, Professor S. *Ominde was asked to chair a Commission of
Enquiry into Kenyan e@ucation. " The role of education in a newly
independent nation was realised to be of paramount ‘importance for

L

national development, therefore the mandate of the Commission was

S12
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directed ‘at all aspects of education including éxisting policies,

facilities and programmes. . -

The first part of the Commission's report was released on

n

.., December 12, 1964 (the first anniversary of Kenya's nationhooa)

‘in which the Commission identified one hundred and sixty
recommendations dealing with a wide range of issues including the
6verall goals and objectives of ~education, curriculum, finance
and even dietary requiremeng§ for secondary boarding schools.
Considered to be the first "National" report on education in
Kenva, it _.stated: '"Previous ;reports have dealt with Afr;can
education, or European education, or Asian Educatipn as though
they were separate social activities" (Kehya Education Commission
Report, Part 1, 1964, p. 21). The terms of reference for the
Commission stipulated that education in "Independent Kenva" was
to be considered as a function of the nation and not of the needs
“of wvarious racial or tribal groups.

Unification of school systems through racial integration may
have appeared an easy problem to resolve, (for 97% of the Kenyan
population was African, 2.3% Asian and 0.6% European). However,
legislation did not overcome the fee dlfferenfial, levigd by the
various schools, which resulted in segreéation based on financial
means. The higher socio-economic status of the European, and
Asian communities compared to that of the African, tended to
place the African at an educational disadvantagetp

. At the time of independence, the election Manifesto of the
Kenya African National Union (KANU) stated that seven years of
free primary education would be available to all Kenyan children.

£

: R &




-—

.
—— o

This presented a major commitment in terms of construction of
facilities, training of teachers and provision of teaching
materiais needed to serve the tremendous increase in enrollment.
In 1963, " it was estimated that approximately 55% of eligible
children were attending primary schools. Based on available
census.—and -demographic data, this necegsitated an expansion of
45% to accommodate 800,550 additional primary school students.
If all eligible students attended school (100%) and assuming a

pupil/teachér ratio of thirty-to-one it would require an increase

"of approximately 26,685 primary teachers.

The Commﬁ§ion reported:

We have calculated the additional cost of free,
universal primary education by 1971 beyond the
commitments contained in the Government's Development
Plan, including the cost of training additional
teachers, and we find that the total additional cost
would exceed thirteen million pounds; that is, a sum
almost twice .as large as the present .national’
expenditure on education from public funds (p. 66).

Concerning secondary education, the Ominde Commission placed

great emphasis on the need for quantitative and qualitative

J

growth. It suggested that the rate of growth be strictly

controlled by the government in order to avoid excessive
1ncreases 1in the capital and recurrent costs. The Commission
considered that a lack of statistical information, especially the
lack of a manpower survey, was an important factor in their
ability ~ to providé detailed educational planning at the
secondary school level. The same limitations applied when the
commissiog addressed the topic of adult, technical and commercial
education. P ‘ -

Is
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5
Despite the lack of statistical informatioﬁj_ the Ominde
Commission was able to produce a report with recommendations that

served as the basis for educational policy, philosophy and

direction for a period of over twenty vyears.

From 1964 to 1984, the singularly most crucial problem
facing phe Ministry of Educatioﬁ was how to accommodate the
tremendous ‘increase in the number of children seeking primary
schooling. Following expansion at the primary level, the demand
fdr post-primary education incfeased sharpiy. Figure 1.3 shows
the population of primary school age children (six to twelve
years) based on census data from 1962, 1969 and 1979. The
figure also illustrates primary and secondary schocol enrollments
from 1956 to 1978. The graph .shows tﬁat, by 1975,, the
availability of student places in primary schools was approaching
the acgual needs of the population. ° However, by 1976, the

population of Kenya was 1ncreasing faster than the number of

- schools. The demand for places in primary schools was greater :

than the system could provide. In additioqrto the shortage of
primary schools there was a growing demand for additional schools
at the secondary level to provide for the incfeasinq number of
primary :school <certificate holders. In 1978 the number of
students 1in secondary scﬁools was equal to 12.75% of the total
student enrollment in primary schools.

Indeed, the first two decades of independence proved to be a
period of transmtion‘and rapid expansion in the history of Kenvan
education. To improve the Government s capacity to administer

educational policies, a new Education Act was introduced. in

15¢
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February 1968. The purpose of the new Act was to replace the
provisions of the outdated Act of 1952, by providing a more
rational control and organization of the education system. The
Act provided for more effective control and supervision of all
schools maintained by public funds.

In 1983, the Government of Kenya released its fifth
development plan to cover the period 1984 to 1988. Concerning
education the plan stated:

To ensure that the momentum of educational growth
continues during the Plan period without sacrificing
quality or relevance the following strategies will be
followed: .

(I) A full 8 year basic education programme will be
established commencing 1985, as the first phase in the

introduction of the 8 - 4 - 4 system of formal
education (p. 149).

o

Implementation of the new system was announced in March

]

1984, by the Minister of Education, Science and Technology, Prof.
Jonathan qK. Ng'eno. In his speech, the ﬁinister stated that
primary education would be oﬁ eight years duration, secondary
school would ‘belof four years and a university degree also of
four years duration.

Concerning primary education it was stated:

For the majority of children in Kenya, Primary schools
provide and will continue to provide for some time to
come, the only formal education that the children will
_ever receive. The education offered, to them under the
new 8-4-4 system must therefore provide them with
adequate intellectual and vocational training to enable
them to lead a full, useful and rewarding life in the
rural areas where the majority of them will live. Thus
the education given to children while at’' school will
broadly aim at: -

17




(a) The development of literacy and communication
skills through the learning of languages {Mother Tongue,
Kiswahili and Engllsh),

(b) The development of numeracy through the learning of
Mathematics;

(c) The development of scientific outlook throudh the
study of Genera.} Sgience;

t

(£) The development and acquisition of social and
cultural knowledge, skills and attitudes through the
teaching of History and Civics, Geography, Religious
Education, Music, and Physical Education;

(g) The acquisition of work-oriented kfiowledge and
skills through the teaching of practical subjects such

.as Agriculture, Business Education, Home Science, Art )
and Crafts,

Upon completion of eight years of Primary schooling, pupils
will be  expected to write examinations leading to two
c;ertiflcates. First, is the Kenya National Primary Examination
Certificate,” to be awarded by the Kenya National Examination
Council and the second, is the Kenya Primary School Leaving

Certificate, issued by  the Ministry of Education Science and

Technology.

4

The Secondary curriculum is designed to offer education
experiences which will:

4

(a) Lead to an all round mental, "social, moral,
spiritual development of the learner;

(b) Prepare the learner to make positive contrikbutions

to the development of society; P

(c) Enable the learner to choose with confidence and
' cope with vocational education after school;. ' ’

(d) Build a firm foundation for further education;

!

(e) Ensure parity in the cognitive, Dsychomlotor and
effective skills for all students at this level -
in the country; )

() Lead to the acquisition of attitudes of national

patriotism, self-respect, self-reliange, co-
operation, adaptability, sense of purpose,
integrity and self-discipline, respect and

consideration for others, loyalty and service .to
home, society and the world.

18
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At the end of the four year Secondary education cycle,
the students will sit for the Kenya National Secondary
Examination (KNSE) and on the basis of this ' examination
some students will be selected for University Education
while others will be offered vocational training and
. still others will go into direct employment (Speech by
the Honourable Minister for Education, Science and
Technology, March 1984).

Implementation of the new 8-4-4 system 1is proceeding. on

schedule with its full impact realised at the Primary school
level in 1985. The effects and impact on Secondary échools will
+ .

only come into effect between 1986 and 1989.

1.5 Technical and Vocational Education

Technical and Vocational education and training in Kenya is
a complex, multi-level, multi"—ministerial, multi~institutional
ﬂlabyrinth. The involwvement ©of a large variety of Ministries, in
training for their own manpower needs, further complicates the
total picture of technical education in Kenya.

The Kenya Education Commission (1963) drew attention to the
responsibility of the Minister -of Education, as the sole
authority, to provide basic genefal and technical education in
Kenva. The Commission found that numerous governmental

departments had opened their own training facilities, thereby

duplicating existing facilities. It was also learned that some

of these specialization centérs were' offering basic ccourses
including bookkeeping, secretarial training and fundamental

language and mathematics courses. The Commission report cited

4
- -

the financial burden caused by the inefficie(xiguse of resources

as harmful to Kenya. The report stated: "The dangers of
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duplication ‘of .capital equipment, wasteful use of manpower and
inflated maintenance \costs, that may ‘aris€ 1in cases where

specialized training ihsiitutiops are used to provide courses at

a basic education level” (Kenya Education Commission Report Part

I, p. 93).

Whereas this paper deals with téchgicél institutions which
fall under the jurisdiction of the Ministry of gducafion, Scien&e ‘
and Technoibgy, suffice it to acknowledge that many variations of
technical training exist beyohd the redlm of the Ministry of

Education. This stddy will be limited to s¢hools under ‘the

v

control of the Ministry of Education. ) .

Prior to'Independence, the only’exisﬁing‘technical t;aining
institutions were technical and trgde-schools“@hich offered two-
year programmes in basic craft skills for the building érades,
automotive repair and mechanical trades. The Ominde Commission
report noted that "It is clear that the technical an:d "trade
schools have not been going very'well.* Out of 487 persons
graduating from thesé schmls in 1963, no less than 170 were
still without employmén;, or penings into further training, in
May, 1964. One possible }easo is-that the output is out of gear
with emplbyment; Yet "anéthgr may be that the pfaduét "of the
schools does not gttract employers" (Kenya Education Commission
Report Part I, p 75). i

The Commission's recommendations, concerning Secoﬁdary level

trade training, were to enlarge and reorganise the technical and

trade schools, each one to specialise in'subjects.related to a
. )

particular industry or craft, in order to combine efficiency with
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economy in equipment \Eollowing the COmmission s recommendations,
the new title given to Trade Schools was "The Secondary Trade
School". Upon completion of their programme of studies,
graduates mould - be expected to seek employment rather than to
continue their training at a higher level, however, the optipn ?ﬁ
continuing/formal studies was possibile.

Secondary technical schools were somewhat different from the
"Secondary Trade School'. The object of the secondary technical
school was to provide an introductory experience of workshop
technology, -at the same time, stressing subjects such as
mathematics and the sciences. Secondary technical _school
graduation lead to higher studies at the Polytechnic.

Post-secondary technical education was only ayailable (at
the time of independence) at the Kenya Polytedhnic in Nairobi. A
wide range of courses were available in technicel'and commercial
subﬁects, leading‘ to the City and Guilds of London Certificate,
and the Royal Society of Arts éertificate.‘ "In 1964 there were
1,001 students on the roll, of which 241 were full-time students
87 were pursuing "sandwich" courses (students employed full- timel
but .given leave to take course), 424 day—release courses and 249
taking evening courses'" (Kenya Education Commission Reoort, 1963,
Part I, p. 95).

« The Commission recommended and considered the expansion :of'
the Kenya Polytechnic to be "an urgent necessity" and advocated

the earmarking, in the City development plan, of as much adjacent

land as can be made available for the expansion. A capital

budget totalling 240,000 pounds was -provided for in the




development programme covering the thréefxear period of 1965 to

N
A
.

1968." . .

A second technical instituée existed in Mombasa, known ‘as

the ''Mombasa Institute of Muslim Educatioh".. It was originally’

intended to raise the educational and economic standards of

]

. Muslims in Kenya,\Tanqanyika and Zanzibar. However, ''since 1963,

restriction of the greater part of the intake to Muslims has begb

.unconstitutional and admissions have been thrown open to all

comers" (Kenya Educational Commission Report, 1963, Part I, p.

96). - ——

The Commission reéommended that the Mombasa Institute of

G

1

Muslim Education become the technical college .for the Coast °
Region and Eastern Kenya, providing courses up -to ordinary

certificate or diploma level.

The Ministry of Education's Annual Report for 1968, - stated:

During the year’cdhsiderable progress was made towards
the fullfilment of the objectives for technical
education -laid down in the Development Plan. The
different types of institutions operating during the
vear (1968) included two trade schools, six secondary
vocational schools .and four secondary technical
schools. In addition to the above, enrollments at
Mombasa Technical Institute (formerly +the Mombasa
Institute for Muslim Education) rose to 1,340° students
while at Kenya Polytechnic there were'1l,899 students on

the roster (p. 5).

7/

By 1971, ‘the number of secondary vocational schools
inqréased to‘eight, througﬂout Kenya. The technical secondary
schools, rghé‘\ Mombasa Technical Institute and the Kenyé
Polytechnic increased their enrollments ﬁo meet the growing
demand for technical training. However, there was no increase in

the number of institutes providing technical éraining.~
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In 1973, The Mombasa Technical Institute was ~upgraded to
become the Mgmb\asa Polytechnic. The same year saw the emergence
of a new level of technical institutions ca'tel"ing to post-
seconéary students who wished to acquire technical ;kills. " Known

as the T"Harambee" Institutes of Technology, the first school

" opened in Kiambu and thé second at Muranga. By 1979, there were

' ten Harambee Institutes of Technology in existence with an

additional five schools in the planning stages.
The Development Plan for Kenya (1984-88) reports.a prbjected
total of fifteen secondary technical schools with an overall

enrollment of 8,800; two Polytechnics having 4,800 students

K enrolled; and twelve Harambee Institutes of Technology offering

fourteen diferent courses of study to 4,000 students. | The Piaﬂ
a'lsé| referfed to the opening in 1986 ‘of the thii:d Polytechnic
to be located in Eldoret (p. 151) . Intrc;duction of the n’e;«l 8-4-4
system of education will bring significant changes to‘ technical

education at the secondary and the post-secondary levels.. There.

is; however, a definite gap between the theoretical plan of

‘operation and the reality of providing the physical facilities

and the human resources required for successful implementation of

the edupational devel&_:pment plan.

1.6 Official Development Assistance

To aséist developing countrigs with their economic aqd
social problems a variety of "plans" have been prepared by the
industrialized nations of the world.  The first of these plans
was conceived following the second world war when many l:xa;ions

o0 2 ‘
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were striving to recover from the destruction of war.
De Silva (1983) stated that the origins of  Official
Development Assistance (ODA) can be traced to the implementation

of the Marshall Plan in the years immediately .following the

second world war. The Marshall Plan (1948-52) was-a four-year

economic recovery programme in which the United States provided
$14 billion to sixteen countries in Western Europe. -

The purpose of "Marsh_agl Plan" aid was to provide Europe
with foreign exchange for the purchase of equipment and
commodities to rehabilitate industries which had been damaged
during Ithe second 'world war. The Organization for Europeén
Economic': Cooperation (OEEC) was established to implement the
Marshall Plan. Following implementation of the Marshall Plan the
OEEC was given a broader mandate and became the Organization for
Economic Cooperation and Developpment (OECD).

In the latter‘ part oft the 1950's, developed countries
seriously considered the implications of economic and political
imbalances of the various countries in the worid. Developed

nations established mechanisms to formalise financial commitments

to ODA. This was considered a positive step towards resolving

the global economic imbalance.

The demand for such assistance has shifted from the war-torn
countries to the least developed and third world countries. The
concépt of ODA funds to support economi.c development remains the
same. Large amounts of foreign exchange are "i:rgvided through
development projects for the cohstruction - of roac;s, pow;ar

generating and distribution systems, .schoois,‘ hospitals, port

\
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facilities and agriculturaf development projects.
Leelananda de Silva (1983), summarised the early development
activities by stating that:

The machinery for international development aid was
gradually brought into place in the early sixties. The
United Nations First Development Decade, for the 1960s, - -
called for the establishment of an Official Development
Assistance/Gross National Product (ODA/GNP) ratio of 1%.
The early years saw the setting up of the International
Development Association (IDA), the regional banks, (the
Inter-American Development Bank, the Asian Development
Bank and the African Development Bank), the
establishment of the United Nations Development
Programme (UNDP). Thus within two or three years wide
ranging multilateral aid machinery was created (p. 3).
N

Throughout the 1960s, the emphasis on development aid

»~\consisted of support intended to promote stronger economic

relations between donor and recipient cégntries. Bilateral
assistance programmes focused on résourpe'transfers through trade
and the prévision of financial assistance towards economic
development. |

Canadé’ pla&ed an active fole in aid development, gaining
world recognition through the le;deréhip of Lester B. Pearson
(former Prime Minister of Canada)-. In the late 1960s, a
commission was éppointed to-investigate and report on foreign aid
policy. . In 1969, the chairman of the commission, L. B. Pearson,
reported that development aid should not be considered central
but as a supporting factor in the economic development of the
"South'" (de Silva, 1983, p. 5).

The  "Pearson" Commission recommended that all  donor
countries contribute an inQreased amount of aid. It established

-
o7

a target of 0.7% of the gross national product (GNP) .from all

25




economically developed countries in the '"North". This was
he intended guideline for ODA to the developing countries in the
"sduth". In 1980,-—one decade after the '"Pearson" Commission
report, the Brandt Commissign recommended that the 0.7% target
should be reached‘by 1985 and that an ODA target of 1.0% be set
for the year 20001/

During the E§70s, the fqcus of official development
assistance égzg€éé/from support for economic growth of developing
countries to the promotion of the ideology of self-reliance. To
assist in the implementation of éhe new philosophy in ODA "Two
institutions, small in size, but highly significant, were
established at this time: -Ehe Canadian International Development
Research Centre (IDRC) 1in 1970, and the Swedish Agency for
Ressearch Cooperation witﬁrDeveloping Countries (éARECf,in 1974,
both assisting in strengthening patterns of development based on
indigenous resources" (de Silva, 1983, p. 5).

In the mid-1970s, the oil-producing and exporting countries
(OPEC) eﬁerged making drastic changes in the tr;ditlon;l models
of world economics.. Therc were three factors which necessitated
a reassessment of Official Development Assistance: First was the
emergence of OPEC countries as an economic force, second was the
rapid increase in population and third were the deteriorating
ecological conditions in many third world countries.

By the end of the decade, (1970-1980), the United Nations
had organised major world conferences to discuss issues relevant

to the basic needs of third world countries. j These issues

included the assessment of food supplies, population growth
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p§tterns, unéﬁployment, environmental control, primary health
care and desertification. These conferences préduced many
resolutions which had a sigﬁificant impact on, emerging aid
policies. Official development assistance in1 the 1980's focused
onbﬂ érovig;ng a new and more humanitarian approach for

\
development aid.

"Official Development Assistance" (ODA) may be subdivided
into two basic categories. All development aid contributions are
considered to be either multilateral or bilateral. Multilateral
assistance involves agreements between two or more donor
countries whereas bilateral assistance is an dgreement ' between

the government of the donor country and that of the reéipient
country. -

Different mechanisms have been established to facilitate the
administration of official development assistance activities.
Organizations such as the United Nations, the World Bank, the
African Development Bank and the Asian Development Bank provide
professional services that include project 1dentification,
proposal formulation; implementation and administration. The
services provided by such multilateral organizations are funded
through Official Development Assistance cont%ibutions from many
donor countries.

Bilateral aid is assistance directly from the donor country
to the government of the recipient country. Thi§ form of
assistance is usually administered directly through a donor
government agency such as the Canadian International

-

Development Agency (CIDA), the Danish Internaticnal Development

»
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. Agency. (DANIDA), Norwegian Agency for _Development (NORAD),

British Overseas Development Agengy, the Swedish International
Development Agency (SIDA),. and the United Statés Agency for
International Development (USAID). B

Multilateral and bilateral assistance funding may further be
divided into three‘categories of aid programmes and projects.
The ™~ three broad ‘ategories of assistance are: technical’
assistance, food aid, and emergency relief assistance.

The first category, téchnical assistance, provides human
resources for both advisory ser;ices and training. Egquipment may
be supplied to support the activities of technical experts and is
considered to be'an integral part of technical asgistanqe aid.
De Silva k1983) states:

Technical assistance 1is probably the oldest form of
external aid. It is also one of the most significant
and critical areas of development cooperation. Nearly
25% of bilateral aid of DAC member countries is in the
form of technical assistance. In 1980, this amounted to
nearly $6 billion (p. 17). .

The major goal of technical assistance is to develop
indigenous human resources to perform the manifold tasks related
to the "overall" development of a country. Technical assistance
facilitates the creation of an infrastructure of skills and
institutions within a developing country which, in turn, can make
a vital contribution to economic devélopment. These facilities
and institutions have multiplier effects and ensure é continuous
flow of trained indigenous personnel who perpetuate economic
growth and development in their respective countries.

The sécond category of assistance is food aid which consists
of donations of commodities such as cereals, grain, dairy

[

N\
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prodﬁcts and edible’ oils. Most food aid is disbursed
bilaterally. However, the multilateral "World FPood Progtramme"
(WFP) presently supplies approximately 25% of all food aid.

De Silva states that i1n the five-year period (1976-81) an average
of nine million tons of food aid was provided to foog ‘defiClt
céuntries annually (p.21).

According to de Silva, the main food donors are the United
States® of America (about 50%), the European Ecénomic Community
(20%) and - Canada (10%). - Recipient countries are low—inboTe,
food-deficit countries such as Egypt (22%), Bancladesh (13%),
Indonesia (9%)Iand Indiab(7%). Without food aid many developing
countries would experience serious problems of food shortages and
increased malnutrition.

The third category is knownh as "Egg;gency Relief" which may
aléo be known as '""Humanitarian Aid". As these names imply, thais
fd@m of aid is reserved for emergency crisis situations which
affect human lives. Recently natural disasters such as floods;
earthquakes, drought and increased populations accompanied by
heightened poiitical and social tensions,hhave led to an upsurge
in the ‘number of emergency crisis situations requiring
intervention by aid donors.

Multilateral emergency assistance programs have been
prlmaril¥ established through the United Nations systemf However,

at the bilateral level many donor countries contribute additional

assistance directly to countries where ?mergency aid is required ’

on short notice. Non-governmental organizations (NGOs) such as

the International Red Cross contribute to emergency ”humanitariané

&
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relief" assistance programmes.

wWhereas all official development assistance 1is wusually
categorized into one of three broad classifications, donor
governments frequently use non-governmental organizations to
implement development assistance projects. By definition,
Official Development Assistance excludes resources generated and
disbursed by non-governmental organizations. The only funds
administered by NGOs, which are included in ODA, are the
contributions made by governments.

De Silva (1983) calculaté® that government contributions,
disbhursed throﬁghout NGOs, average 10% of the total Official

Development Assistance for all donor countries.

R

1.7 The Canadian International Development Agency (CIDA)

w

Canada's Official Development Assistance contributions are
administered through the Canadian Iﬁternational Development
Agency (CIDA): Approved by Parliament, the "Official Development
Assistance Programme" is one of the main instruments by which
Canada advances the goal of international social justice. The
assistance programme seeks to support the efforts of developing
countries in fostering economic and social programmes, placing
emphasis on poorer developing countries. . These objectives are
pursued ~through official bilateral channels, “multildteral
development institutions and, support of the. development
activities of non-governmental organizaﬁions and the pfivate
sector (CIDA Annual Report, 1984-1985).°

Development has been defined as a process by which societies
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evolve enabling them to meeé the basic longterm needs of their
populations iﬁ_é way that is sustainable and is based largely on
indigenous resources and values. (

In 1984-85, |, Canada provided 2.1 billion dollars in Official
Developmené Assistance to the third world. This was a 14%

increase over the previous year and repraiented 0.49 of the gross

. national product (GNP). The .expenditures may be classified as

per figures 1.4 and 1.5.-

Multilateral
$690,840,000

Bilateral
$875,320,000
41%

Distribution of Canadian Aid
1984-85

Source: CIDA Annual Report 1984-85
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Food Aid
$385,900,000

Aid
88,700, 0§

".“

Technical

Assistance 4
$121,200,000 N

Categcfieé‘of Aid
1984-85

Source: CIDA Annual Report 1984-85

The administrative structure, within CIDA, is configured in
branches and diviéions‘ to meet the regional and sectorial
requirements of multilateral and bilateral activities. One
of tﬁe divisions,withinxCIDA is the Special Programs Branch. The
"Branch" 1is responsible for administering Canada's ODA programs
offered by non~gavernmental organizations and institutions. The
Special‘ Programs Branch has evolved, from 1its original NGO
prodram in 1968, into three main areas of activity: ﬁeeting
basic needs 1in developing countries through NGO programs}
stimulating and éupporting collaborative relationships between
and amongst = organizations and 1nstitutibn§ gngaged in
development; and Keeping Canadians informed regérding progress

in international development. ' .



1.8 Institutional Cooperation and Development Services (ICDS)

-

In 1980, the Institutional Cooperation and Development
Services division (IéDS), was formed within the Special Programs
Branch. The ICDS division supports projects involving Canadian

educaticnal institutions, trade unions, cooperatives and other

‘profesional organizations primarily involved-in human  resource

development prajects.. _
In 1984-85, the ICDS division disbursed 62.5 million dollars

for 669 projects (mainly offering technical 'assistance) to

-

developing countries. - \ .

The Mombasa/Kenya/Dawson Staff Development Projec% falls

1

under the jurisdiction of the I€DS division of CIDA and was the

first projec¢t of its kind to be accepted .as an ICDS project.

»
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II THE MOMBASA/KENYA/DAWSON STAFF DEVELOPMENT PROJECT

2.1 Statement of the Problem

Confronted with major sociological problems such as
lncreéses‘ in pépulaton {due to a high birth rate of 4.0%),
increased life expectancy (ffém 45 years in 1965 to 55 years in
1985i, . ufbanization and unemployment, in the 1970's the
government of Kényg was'faced with an, awesome situation to which
there was no immédiate solution. In addition to these
sociological ﬁroblemé mﬁst.be added an increasing need for highly
quaiified technicians td install, repair and maintain
increasingly sophiéticgted equipment. Furthermore Kenya's fourth
development plan (1983-1987) stated\ that developing the
manufacturing and industrial sector to sustain economic growth
was a priority goal. This provided an additiongl impetus to tﬁe
urgent need for expansion and improvement of technical education
and training in Kehya.

In order for a country to produce higher levels of
éechniéiané in ,iés o?h institutions it 1s necessary to improve

the level of competency of the instructors and increase the

. effectiveness “of the administration. The Mombasa/Kenya/Dawson

staff deéelqpmen; project was developed to address the human

resource development .needs for both teacbers and administrators
of the twd Polytechnics. Implementation -of an "in-house" staff

development program was considered to be the most cost effective

and beneficial solution to the problem. '

- &
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2.2 Proiject Proposal Development' -

I3

. In 1978, Dr. Robert Gordon, Director General of Dawson
College\ {1975 - 1981), initiated talks with foicials of the
Association of Canadian Community Colleges which ied to the
creation of the ACCC "International Office". The mandate of the
International Office was to develop and prbﬁote cooperative
§r;grammes between Canadian: Colleges and institutions of
equivalent status in tfleveloping countries.' Canadian’ educational

institutions were encouraged to subﬁiﬁ .appropriate project

proposals for assessment by the ICDS division of CIDA.

In July 1980, Dr. Gordon visited Kenya to examine the
feasibility of developing a cooperative progrémme_ befween the
&gnya and Mombasa Polytechnics and’Dawgon Coliege. During his
visit, Dr. Gordon helh meetings with officials of the Ministry of
Education, Science and Technolqu, Mr. J. D. Mambo, Principal of
the Kenya Pélytechnic, Nairobi, and Mr. King'ori, Principal of
the Mombasa Polytechnic. . A written "Needs Assessment",
supplementing the data derived from Dr. Gordon's interviewsl was
completed in Jdly, 1980. ‘ S

Discussions showed that, for both institutions, teaéher
training was the major area of concern. It was further‘assessed
that up-grading of administrative poiicies ané‘ practices was
essential to meet needs of the expanding étudént’ population of
both Polytechnics. Table 2.1 provides the student enrollment, at
both Polvtechnics, for the period 1964-84. The data are based on

{

the number of full-time, déy release and part-time students.
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TABLE 2.1
.. FULL-TIME, DAY RELEASE AND PART-TIME STUDENT

ENROLLMENT AT KENYA AND MOMBASA POLYTEéHNICS

v
. (e > > s = T W T Ty B SRS R s S NS S O e vy W e D ke Gm R SN man S8 e S N D S Gy G S N e N S Gan G G e W D G -
B

" YEAR KENYA POLY. MOMBASA POLY.
BTV 1,000 T
. 1969 1;899 * 988
1971 1,811 * 95
1978 1,842 | 945 a ’
1979 2,367 66 . o~
‘ 1981 3,052 1,016 »
1984 3,305 1,403

* From 1964 to 1972 the Momkasa Polytechnic was
the "Mombasa Technical Institute”.

Sources: 1) Kenya Education Commission Report, 1964

the

2) Ministry of Education Annual Reports
for 1968, 1971, 1978 and 1979

3) Interviews with the Principals, July, 1984

A comprehensive staff development programme, which included

following six objectives, was formulated.

s

To upgrade administrative skills for teachers and chairmen in
relevant areas of activity.

To present current methodologies, curriculum, and innovations
in various programmes. ’
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3. To instruct staff in the techniques of using and maintaining
equipment and media resources.

4. To develop contact® and liaise with Canadian counterparts
on a long-term basis.

5. To provide a broadening of experience and understanding of
the field by on-site visits to Canadian operations in
colleges and industry.

6. To provide an in~depth opportunity to upgrade academic
credentials (appendix I, p. 3).

Working in conjunction with the International Office of the
ACCC, Dr. Gordon prepared a project proposal ent%tled the
"Mombasa/Kenya/Dawson Staff Development Project". It was
anticipated that such a programme, incorporating the above-stated
objectives, would satisfy the staff development needs of both
Polytechnics. . The proposal (appendix I) was submitted to the

ICDS division of CIDA in October, 1980, and approved in April,
1981. ‘

2.3 Project Description -

The Mombasa and Kenya Polytechnics are post-secondary
Technical Institutions, established by the Government of Kenya in
1961 and 1972, respectively. Both institutions are grant;aided
throuéh thel Ministry of Education and managed by Boards of
Governors.. Theée boards, in turn, appoint a Principal who acts
as- Chief Executive Officer for the ;nstitution.

In Kenya, the Polytechnics are the only two educational
institutions__ which form middie-level technical manpower. Both

Polytechnics offer technical education and tréining services

which constitute a -major factor in the human resource development
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plans for Kenya. A third Polytechnic (in Eldoret) is -presently

in its preliminary planning stages.
Table . 2.2 provides a listing of the programmes offered at

the two Polytechnics and 4dt Dawson College in DMontreal.

-

TABLE 2.2

PROGRAMMES OFFERED AT KENYA AND MOMBASA POLYTECHNICS
AND DAWSON COLLEGE

S D A G D L N e W W S G v W S A M A A e R e e R BE N G e e T NGRS S MU N S e G D G D WS G GEE SR GND M M G T SES GEM M MR G N G W

-

. PROGRAMME KENYA MOMBASA DAWSON

D D M . . . R St N VIR e S S b WA SN M D D ek G W SAR TS TS o P A NS G SN I WS M A N R W S 0 G S G D D W iR TR AR M SN S NS D G e

Business Studies X
General Studies X
Mathematics X
Statistxcs/Computlng X
Applied ‘Sciences X
Graphic Arts X
Library and Archival Studies X
Institutional Management X
Mechanical Engineering Tech. X
Electrical Engineering Tech. X
Civil and Building Technology X

o G D S WD A S S S B W SR WS W B G AN TPV M G G e G I M D WD W S @ T IS WN G Y WS W SE) G TED D W MW A W G R WA W R W W G e WD W W e

. Source: . Ihterview; Mr. P. Okaka, Principal, Kenya Polytechnic«l

Interview; Mr. W. Siambi, Principal, Mombasa Polytechnic

(July, 1984)
Dawson College Calendar 1983-84

u

As staped in the project proposal (appendix I) . the

Mombasa/Kenya/Dawson project dovetailed with the overall
development goals of the institutions. The project proposal

states:

While, in general, the polytechnics hadve adequate
physical plants, workable equipment andt established
curriculum patterns, they have woefully underprepared
personnel in discipline expertise,  teaching and
adminsitrative skills and techniques. Several areas for
improvemeqt have been identified which would produce

-
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. maximum impact on the whole crganlzation. These areas
Q:) of imprcvement are:

i) administrative skills for teachers,
& ii) administrative skills for the heads of departments,
) iii) teaching methodologies and pedagogy,
L iv) audio-visual techniques,
v) updating as to practice in the field,
vi) increased knowledge of specialty or discipline (p. 2).

“ The proposal (appendix I) stated that the project objectives

. - would be achieved through the following activities: ¢
i) A comprehensive workshop/seminar to be held in August
1981 in Nairobi. Group and indiv%dual sessions on
department administration, evaluation, curriculum

development, methodology and teaching methods.
ii) A full-time specialist in pedagogical methodology to
act as an advisor to the two polytechnics.

iii) Maintaining on-going liaison between departments in
Dawson (Montreal Colleges 1f necessary) and Kenya
counterparts.

é:) iv) Full-time, 'short-term attachment to ~ Dawson  for ‘

- methodology/curriculum/industrial practices update.

v) Full-time graduate studies at a Montreal  based
university with attachment to Dawson for practicum in
priority areas.

vi) Short-term consultancy by Dawson staff in specific
problem areas within one department (p. 3).
- *The agreement (signed by Dawson College and CIDA)
u"';t;pulated that accountability- for the amplementation and

A
> mgnagementﬁof the project would rest with Dawson College. Dawson

Colleye was to appoint a-Project Coordinator to implement and

coordinate all® components of the project. Two Kenyan
counterparts were to be selected to facilitate project

implementation in Kenya.

- The project was designed to span a three-year period (1981-

'
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84). Howgver, 1t was anticipated that contacts and linkages
established through project activities would continue beyond the
1984 deadline. The participating institutions provided an "in-

kind" commitment to the project in the form of facilities and

manpower resources for each of the activities. -

2.4 Project Implementation

In anticipation of approval from CIDA, preliminagy planning
discussions regarding project implementation started in March,
l98f. Dr. Gordon appointed Mr. C. Joyner, Dean of Business and
Engineering Technologies, Dawson College, as the administrator
responsible for the project. Mr. T. M. Harper, Dawson College,
was selected to coordinate the specific aspects of the project.
Authorization to proceed was received from C.I.D.A. 1in April,

1981 and implementation began immediately.

2.4.1 Seminar/Workshop for Teachers

f\ N
In June, 1981, Mr. Harper trav%lled to Kenya and met with
representatives of the two Polytechnics to prepare for a fiv%
day, intensive seminar for teachers from both the Mombasa and

Kenya Polytechnics. The seminar was scheduled for August, 1981,

at the Kenya'Polytechnic.

A six-person 'resource team to conduct the seminar was
selected from DawsonlCollege's teaching and professional staff.
The group consisted of two department Chairmen, three facuiby
members each paviné;had'ektensive”egperience in both teaching and
academic administration.: The sixth person was an educational
media expert. An intensive schgddle of meetings was developed to

*
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enable the team to prepare materials and strategies necessary for

the seminat. N

) The five-day intensive seminar took place at the Kenya
Polytechnic, as scheduled. It was the first large-scale activity
to draw attention to the Mombasa/Kenya/Dawson staff development
préject. As such, it served as a catalyst creating interest and
awareness of faculty development among the staff meSbers of the
polytechnics. J.

Thirty-seven participants attended the seminar. Topics
dealing with several aspects of teaching which 1ncluded
adminstrative technigques for teachers, preparation of teaching

materials, audio-visual media dtilization and administrative

techniques for department heads.

2.4.2 Short-Term Administrative Attachment

N In October, 1981, a short-term attachment for a small group
of administrators took place. Five Kenyans travelled tq Montrea}
for the three week attachment to Dawson College. The goal oﬁ the
attachmené was tg' provide Kenyan administrators a broadening of
experience and understanding of educational administration 1in
Canada.

An intensive program was organize% which included
discussions with administrators from several Colleges and
Universities in Montreal, visits to industries and construétion
sites and a visit to the Kenyan High Commission in Otté&a. The
interaction between the Kenyan administrators and personnel from
Dawson .and other institutions enabled all parties to gain a

N | ,
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greater 1insight and understanding of the respective problems
faced by educators in both countries. Detailed planning for

subsequent project activities was completed during the three-week
sojourn. '

t
¥

=T

2.4.3 Short-Term Attachment in Data Processing

In March, 1982, Mr. Yona Omiti of Mombasa Polytechnic and

Mr. Samuel Mutungi of Kenya Polytechnic participgted in -a

™

seventy-five day educational attachment to the Data Procéssing'

Department at Dawson College. The goal of thii\zttachment was to
conduct a study of equipment, teaching facilities, curriculum and
teaching techniques used in data processing at Dawson. Upon

return to Kenya, the information and skills derived from. this

attachment were to be applied.to the development of computer

4

\applications at both Polytechnics in Kenva.
\ AN
e

N

|
2.4.4 Short-Term Attachment of the Principals

During. the 1981-82 academic year, significant changes -

2l

. 0 . .
occurred in the admlnistratlve personnel of the three

participating institutions. Mr. J. D. Mambo was replaced by Mr.

Peter Okaka as the Principal of Kenya Polytechnic, Mr. King'ori

was succeeded by Mr. William Siambi as Principal of the Mombasa

‘Polytechnic'and Mrs. Sarah Paltiel replaced Dr. Robert Gordon as

the Director General of Dawson.

«

These changes in leadership led to the awareness of the need

collaborate on éhé objectives and long~range goals _of the

~
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project. Consequently, in July, 1982, Messrs Siambi and'Okaké

-~

travelled to Montreal f$r a fifteen-day familiariZation

b o
attachment to Dawson College. fhe topics covered included a
| comgarison of administrative models used in the three
| institutions, faculty development, media resources, and
continuing education.
In meetings( held with Mr. T. M. Harper and the Kenyan
Principals in July, 1982, planning for the remaining project
aﬁtivities took place. The issues discussed included the role of
the Pedagogical Consultant and the identification of Kenyan staff
members who wquld participate in short-term attachments to Dawson
College.
= 2.4.5 Pedagpgical‘Consultant .
,: “The p;pjéct agreement cai?ed for the services o? an
educational consultant to Qork with the. two polytechnics for a
- one-year period. The consultant was to reside and work in

Nairobi and travel to the Mombasa Polytechnic, at regular

intervals, to conduct staff development activities. The specific

duties of the Pedagogical Consultant were:

1. To conduct a needs assessment.

2. To assist departments in the planning and design - of
curriculum.

3. To design and implement -programmes for pedagogical
development.

4. 'To advise in the use of educational resource
materials. 3

5. To train workshop and seminar leaders.

-

6. To assist in evalqg;%ng present programmes.
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7. To help establish staff development centres at the
two polytechnics.

8. To assist the project coordinator with the planning
of the future phases of the project.

Recruitment and selection of the Pedagogical Consultant took
plaée between._ becember 1981 and May 1982. The selection
committee recommended Dr. D. McWethy, Professor in the Faculty of
Education at McGill University as Pedagogical Consultant for the

A

one-year assignment.

During © his first th;ee monthé in Kenya (September to
Nbvember, 1982) Dr. McWethy conducted a "needs assessment'" at
both Polytechnics out of which a programme of-staff development
was prepared. " A series of seminars and teacher workshops was
developed to implement the programme. These staff development
activities were offered, on a regular basis, throughout Dr.
McWethy's term in Kenya.

In January, 1983, Mrs. Sarah Paltiel, Director General of
Dawson College, travelled to Kenya to review the project.
Mrs. Paltiel held meetings with Messrs Okaka and Siambi and with
department chairmen at the Kenya and Mombasa Polytechnics. The
focus of discussions ceﬂtered around the activities of the
Pedagogical Consultant. Teachers and administrators interviewed
at both Polytechnics considered the role of Pedagogical
Consultant to be extremely important in the overﬁi} staff
development project. Concern was expressed that the consultancy
was of one year's duration odiy. Based on the data obtained
during her review Mrs. Pgltiel recommended an extension of the

position for an édditional twelve months. However, there were no
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:} provisions in the budget for such an extension.

It was decided that the only feasible solution, to
accommodate the extension, was to modify thg original project
proposal by reducing the number of short-term attachments of
Dawson College instructors to Kenya. A request to modify the
project was prepared and submitted to CIDA and was subsequently
approved. ' ,

Dr. McWethy agreed to continue his assignment for a second
'vear. However, some modifications to his mandate were made,

namely, that during his second year Dr. McWethy would work solely

~

at the Kenya Polytechnic iR Nairobi. It was agreed that during
his second year a teaching certificate programme for lecturers at
the Polytechnics be developed.

In addition to the Pedagogical éonsultant's proposed
activities in the second year, the Principal of Kenya Polytechnic
1%gntified two specific areas of need for staff development. "One

)
area was Student Services and Academic Advising. The second area

was Faculty. Developmeng with an emphasis uon evaluation
techniques. Dawson College;was unable to provide the required
short-term programmes. witﬁ the assistance of A.C.C.C., Mohawk
Coilege in Hamilton, Ontario, was identified as having expertise
1n both Faculty Development and Student Services. Negotiations
between Dawson and Mohawk were initiated and shortly thereafter
the first trainee, Mrs. Anne Gathii, began her short-term

¢

attachment at Mohawk College.

]
0
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2.4.6 sShort-Term Attachment in Student Services

AIn September, 1983, Mrs. Anne Gathii, Dean of Students, at
the Kenya Polytechnic travelled to Mohawk College t/o begin a
three-month ~attachment. /The training progréme fo‘gus‘ed on the
development of Acad‘emic Advising and Counsellirfg Tecm;iques,

while other aspects of Student Services activities were also

studied.
o

2.4.7 Short-Term Attachment in Staff Development

Mr. Peter Wakoli, S.taff Developmgnt ‘Offiqer, at Keny;
Polytechnic, began a three-month attachment to Mohawk College in
Janua;y, 1984. This attachment consisted of a programme to
improve leadership skills and 'techniques_ in Faculty Development. -
Emphasis v‘ea-s placed on evaluation techniques for facultf
performance and designing and preparing instructional materia*l»s.

in response to the individual needs of faculty:

2.4.8 Short-Term Attachment in Educational Media Services

In February, 1984, Mr. Paul Dullo of Kenya Polytechnic and
Mr. Charles Achlieng of Mombasa ‘Polytechnic ﬁarticipatfed: in a -
seventy-five ‘ciay attachment to the Media Resource Department of
Dawson College. The goal of their attachment was to study ‘thhe
operation of Dawson's media centre for the purposes of planning
and developing media resources at their respeqtive polytechnics.

The Media Resource Department prepared a com;;rehensive'
programme aimed at developing $kills (through ""hands-on"
experience) in all areas of media services. Topics included. the

preparation of teaching materials using the latest techniques in
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audio, visual and graphic presentations.

July 1984 marked the end of the Mombasa/Kenya/Dawsoﬁ styéff‘
development prbject, however ICDS support to the two polytechnics
continued. Two _separate projects were prepared and approved.
One involving a two year placement to Mombasa Poilytechnlc to
develop teaching methodology and to organize the audio. visual
department and to assist in/thé. development of é‘duéational
applications oi% microcomputers. Dawsbn College was selected as
the Canadian college for "this pnro:Ject. The second project
involved Kenya Polytechﬁic and Mohawk College.: As  a direct
continuation of the work initiated by the Mombasa/Kenyé/DaWson

project staff development was the focus of project activities.

k) N >
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IIT METHODOLOGY
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The object of this project is tc; px;ovide an analysis of‘ an
intefnz;tional ‘tecﬁ‘nical assistance project whose égoals were the
.development of human resoulrces by improvemént of the quality of
techr;icai ,educat.ion‘ offered at the two polytechnics in Kenya.

The compléxities of. thi;;, case ' touch on individgal,
organizaticnal’,, social and political phenomena experienced within
the two ‘distin'ctly ’\diffe'rent countries. It 1is a holistic
analysis of rea‘l—life’events which have taken place as a resul{:
of a recently c;omplgteci development project. Therefore, case

' study methodology has been selected over other methods as a means

to provide a thorough analysis of data  derived from multiple

sources., , -

‘3.1 Rationale

™~
The rationale for selecting case study research methodology
over other designs such as historical or experimental research
methods 1is attributable to the contemporary nature and wide

variety of events which have taken place during the course of the

¥

Project.

¥Yin (1983) stated "The case study allows an investigation to
retain the meaningful characteristics of events such as
individual life cycles, organizational and managerial processes,
neighborhood change, international relations and the maturation

of institutions'"(p.15).
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phenomenon and context are not cleafIy evident. o

1t was the first international‘'project -of its type ~ be
developed .'and implemented by the Association of Canad{an

Community Colleges (ACCC) in conjunction with one of i member

colleges. It was also the first project in which the Kenya and
Mombasa Polytechnics weré involved with Canadian institutlop and
the first internationai activity of such‘magnlpude for Dawson
College. |

Funding levels for Institutional Cooperation énd DeveIopmeqF‘
(ICDS) projects have increased significantly since 1980’when‘ tﬁe.
division began. The development assistance project modei
(or segments thereof) described in this cases gtudy have been
and will continue to be used in ODA projééts. Therefore, this
thesis will serve as a reference for the increasing number of
people and {,1nstitutions wishing to become i1nvolved with
international technical assistance projects.

The Mombasa/Kenya/Dawson case study may be defined as an

empirical inquiry that investigates a contemporary phenomenon

within its '"real-life" context where the boundaries: between

."

3.2 Data Collection

Five sources of data were used in the preparation of this
thesis. Archival data, institutional documentation, personal-

interviews, questionnaires and direct observation. Archival data
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were used to provide the historical background describing the

context in which' this project took place. Institutional“

documentéticn formed‘ the basis of the - data required to
substantiate the vafious deci§ions and ‘project related events.
In July, 1934 the author travglled to Kenya to conduct
interviews, administer evaluation instruments and collect data.
In Kenya, interviews were conducted in ﬁéirobi and Mombasa (see
appendix II) Each interview consisted of a series of open-ended
questions (as outlined in the‘interview protcoccol, appendix III)
which encouraged free and complete responses within a focused
context. ‘

To supplement ‘the qualitative - data‘ obtained through
pe;sonai intérviews and direct -observation a quesﬁionnaire

(appendix 1IV) was sent to project participants at the Kenya and

Mombasa Polytechnics. For the purposes of this thesis a

participant has been defined as one who has been inyolved in one
or more projeét dctivities including seminar participants,
leaders, instructors, administrators and those on short-term
attachments.

Fifty-eight questionnaires were distributed with the
cooperation of the heads of departments at the twé polycec..ics.
A total@gf thirty-two or 55% of the gquestionnaires were completed
and returned. No attempt was made to locate the whereabouts of
project paréicipants who no longer worked at the polytechnics.

Direct observation through on-site visits - to the

participating institutions provided an opportunity to record
RS

relevant, yet peripheral, information pertaining to the sccial,
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political, economic and environmental conditions in which ' the
project took place. Recognition of the importance  of,
environmental conditions (extefnal factors) 1is crucial for
development pfojepts in the third world.

{

3.3 Limitations of the Design

There are several factors limiting the effectiveness of the
data collection exercise. First was the dual role played by the
auéhor as Dboth project administrator and ‘evaluator. Despite
every effort to separate the activit;es of coordination and
evaluation there may be distortion in the data due to respondent
bias and the dual role of the author. —

A second factor may be the sampling distribution of the
evaluation instrument. Questionnaires were distributed to
project participants employed at the Polytechnics. Thére was no
attempt to survey those who had participated 1n the project then
resigned or transferred from the Polytnchnics. Interviews with
the staff at the two polytechnics provided information on the
whereabouts and the positions currently held by projecé
participants who were no longer in the employ of the

™

polytechnics. &

A

A third and final factor was observed by the author during

‘the‘ course of the interviews. Direc; observation during

personal interviews indicates a tendency for the respondents to
bias their replies toward a positive yet- incomplete assessment of
project activities. This positive yet incomplete response may be

a covert effort to encourage the evaluator (5een as a
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representative of the donor agency) to recommend continuation of

assistance in support of extended project activity.

3.4 Research Questions

Perusal of the background infoi‘-mation, project propésal
development and project implementation data raises ‘m'ﬁnerous(
research questiohs. There are two fundamental categories of
questions d*ir’ecting‘ research investigation., The. first caéego;y

consists of project specific questions such as the followingzg
| B |

- Were administrative and teaching skills improved as a result
of this project? ‘ . .

~ ~ Were there any modifications to curriculum or teaching
methodologies as a result of this project?

A

-

- Did the poelytechnics implement any innovative programs or
ideas as a result of this project? ,

— t

~ Did staff members of the polytechnics improve their technigques
in the use of audio-visual equipment and its maintenance? .

'~ Were any long-term contacts maintained between Kenyan and
»  Canadian institutions or individuals?

)

- Did the Kenyans who participated in project related.
.activities in Canada benefit by their experience in the-
Canadian College environment? ) ¢ \ R

* - Was there an opportunity for Kenyans to upgrade acaderf\ic,
credentials?

~ How did the project affect the level of :Lnstructlon at ’che two
polytechnics? ‘.

»

- What effect did the project have on individual parﬁidipanté'?

v

- Did the recipient institutes actively support all segments of
the project? ,

- Will the institutes continue to benefit from the inﬁormatign
and efforts of the project? .
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3 YLo=-- If t;he project had not tak?ii place what effect would there
——h " . have been on the ‘institutes;‘ .
< %' = - Were the goals and objectives established prior to project

o e L implementation relevant to the needs of the institutes?

\ 2> Is staff development now an iﬁntegral part of the two )
VRN + . polytechnics?

R - To what' extent are the objectives and the mandate of the
L s program still relevant? ’

o “-"\ + .= In what manner and to what extent were program objectives 1
SN v ' " achieved as a result of the program?
. A‘\ v \ N LN K . . .
. v ) T A
N I A, o " ‘
N “h‘ "\\ . " s ) . . <., ) i
* s .. The second categoiy of questions deals with broader issues

.- 'concerning the impact and effectiveness of donor support for:

-\ l\‘ > . . . 4 s . . N
» v 7 "education and training institutions in developing countries.
.: N o vy, . . * . N .
S v ¥ . .
" .Y .- Are_ ICDS projects an effective way of providing technical
g o . ‘assistance to developing countries? . -
Y )
L 1Y

' - Is it possible'. for recipient countries . to support donor’
: initiatives and projects once external financial support ~is
- ' , withdrawn? . !

. - Are thége more cost-effective alternative programs which might
» o achieve the objectives and intended impacts and effects?

- At what point in the development of a third-wcrld countr is -
“ there an adequate infrastructure to support ICDS activities?

- Is self-reliance in technical education a realistic objective
for third-world countries?
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IV ANALYSIS OF THE DATA

. g‘
The focus of the data collection and analysis component of

this case study was to determine whether or not specific project

objectives were attained and to what extent the staff development

project had an impact on the institutions and individual _

participants. Institution building through international
cooperation and development assistance was the overdll goal of
éhe Mombasa/Kenya/Dawson project. Staff developiment was seen as
the vehicle by which development could take place. \

The critefion for evaluating ‘institutional developmen;

includes numerous important aspects related to technical

education which may only 'be evaluated several vyears. aftefk
‘graduates leave the institution. Tracer studies and manpower

analysis surveys consider factors - such as .the results of

graduates, the rate of placement in pqsitions,rgléted to their

training and an assessment of the performance of. technical

i

manpower in general. Such studies go beyond the scope of this

research and therefore will not be included in the éhalysis of

data. , 7

-7 r

2 . / '
The data in this case study have peen derived from three
principal, sources: personal interview, questionnaire and

institutional documentation (chaptef'3.2). Thus a data base f§¥

cross checking the validity of the analysis is provided. ' Two .

. ’ 54",
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%:) addltlonal data sources are archival data describihg the

hlstorlcal context in which the project took place and data from

'#~d1rectl observation. This data is integrated throughout the *
~ - anaIY51s rather than presented as a seprarate entity.
3 , .

bl - ———

4.1 Perscnal Interviews

N

Personal iqterviews were conducted with seven staff members

from MombBasa Polvtechnic and sixkfrom Kenya Polytechnic. The

\

following data were extrapolated from these interviews.

- ~ 4.1.1 Predominant Issues Concerning Project Design®

;:; . . Preliminary questions and discussion demonstrated an ~ -
overridind concern regarding the distribution and sharing of
project resources and activities with the Kenya Polytechnlc The

T example c1ted was the seminar/workshop held at Kenya Polytechnic,

Nairobi, in August 1981. y
iy

This first project activity took place in Nairobi,
therefore, the cost of transportation and accommodation for

- ﬁartxcipants from Mombasa introduced financial and logi@tic

constraints limiting "joint" participation and curtailed project
effectiveness at the Mombasa Polytechnic. The perception of

Mombase .Polytechnic,staff was that a disproportionate amount of

n

T o project activity was taking place at Kenya Polytechric.

»

Concerning the pedagogical consultant the interviewees:-

QC, - stated that it was difficult -for one person to distribute his

~

“time between the two polytechnics. The distance between Mombasa

»
N
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(:. and Nairobi is over 500 kilometers thus a one-way trip required
It twelve hours by train, seven hours by car’or two hours by
airplane‘ In addition to the transportation problem there were
fiﬁanacialh difficulties such as accommodation costs while in
Mombaéaf ~ The project was designed to reduce costs by having the

pedagogic¢al consultant reside in Nairobi and travel to Mombasa on

a regular basis. The implementation of such a plan was feasible, '

however, effectiveness was curtailed due to féctors“ of

continuity, aébessigility and availability of the consultant at
_Mombasa.. |

The matter of sharing the ~ services of the pedagogical

consultant between the two polytechnics was further complicated

(: by the fact that Kenya Polytechnic was approximately twice the

size of Mombazsa Polytechnic and historically received the major

N
©

] h .
' portion of any assistance.

4.1.2 Attainmen? of Specific Projeé& Objectives

* -
N

'The first of six specific project objectives (chapter 2.2)
~déalt with the wupgrading of administrative skills. The
_inéérvieWees considered that the principal, Mr. Siambi, was the
only person who participated injgdministrative skiils upgrading.

The data provided in table 4.1 indicates that two administrators

activities conducted in the first year of the project. At the

time of the interview (July, °'1984) neither parEicipant was

A

N

(:\ employed at Mombasa.

56 ’

from Mombasa ‘Polytechnic participated in the skills wupgrading °
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The transient nature of personnel within Kenvya's Teacher
Service Commission was a factor which was not considered in the
initial stages of project implementation; Transfers’ were
geperally seen as beneficial to the educational system and such
promotions were seen as a positive indicationl of the
effectivenes§ of the projecf,
curriculum and teaching methodologies as a resultnof the staff
development project. The interviewees considered that there was
little improvement in the curriculum due to factors beyond the
control of the project. It wag stated that modifications to
course curricula were not possible because external bodies or
agencies set examination standards and the Ministry of Education
developed -the syllabus which the polytechnics were required to
follow. Some of the interviewees stated that shortages of modeén
equipment was a major cause for not implementing new teaching
methodologies and curricula. Two intexvviewees emphasized- this
point by stating that numerical control equipment, microcomputgr
and: electronics *technology equipment were essenéial if changes
were to be made. The financial constraints faced by technical

o
institutes in the third world should be fully understood before
project‘objectives are set.
k The third objective concerned the development and use of
audio-visual and media equipment. In the case of Mombasa
Polytechnic this objective was addressed by selecting a staff

member to participate in a three-month training attachment to the

media services department of Dawson College. Following

The second objectiyve concerned i1improvements to - the:

—



completion of the training program the Mombasa staff member
returned to work at the Polytechnic for several months\ then
resigned for a position in the private sector.

Repair and maintenance oflaudio visual equipment at Mombasa
Polytechnic was digﬁicult due to the high cost and scarcity of
replacement parts. There was a lack of financial and human
resources to support even the most basic audio visual services.

The fifth project objective dealt with benefits gained
through working with Canadian/;olleges. In the case of Md%basa
Polytechnic five peéplé had participated in staff development
project activities in Canada. Interviews revealed that four of
the five were no longer working at the Polytechnic. Three of the
five participants were trangferred to positions of greéter
administrative responsibility in the Ministry of Education or at
the Kenya Polytechnic. One placement wasltransferred to the Rift
Valley Institute of Science and Technology while the fifth person

resigned from the teéqhers service commission for a position in
the private sector.

It is difficult to quantify the impact and knowledge
attained by participants due to the training and experience

gained through project activities. Howeyer, analysis of the

career patterns of participénts betweeh 1981 and 1984 reveals

considerable mobility.

4.1.3 Mobility of Project Participants

v ;o

Table 4.1 provides a list of project participants who

changed positions during the three-year implementation of the
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Table 4.1

The Mombasa/Kenya/Dawson staff development Project

Kenyvan Staff Changes from 1981 to 1984
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Charles Kasina

Paul Nyamballa

Odera Ongudu
Peter Okaka
William Siambi

Yona Omiti

)
Samuel Mutungi

~Charles Achiend

Paul Dullo

b
Peter Wakoli

\,

Anne Gathii

t
4

David Mina

Deputy Principal,
Mombasa Polytechnic

H.O0.D. Mathematics
Kenya Polytechnic

H.0.D. Business,
Mombasa Polytechnic

Lecturer at KTTC
Nairobi

H.O.D. Civil Tech.
Kenya Polytechnic

Lecturer, Data:
Processing '
Mombasa Polytechnic
Lecturer, Data
Processing

Kenya Polytechnic

Educational Media
Mombasa Polytechnic

Educational Media
Kenya Polytechnic
{ -
Staff:DevElopment
Kenva. Polytechnic

Dean of Students
Kenya Polytechnic

Department Hedd

Mechanical Tech.
Kenya Polytechnic
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‘Technical

‘Study Leave,

Ministry of Education
Deput{r Director of
& Higher
Education ’

Executive Secretary,
CAPA, Nairobi, Kenva

Registrar,

~ Kenya Polytechnic

-

Principal,
Kenya Polytechnic

Principal,
Mombasa Polytechnic

Resigned for position
in industry

r

Computer
Science Degree,
England

Lecturer, Rift Valley
Institute of Science
& Technology

Resigned from TSC
to Private Sector

* -

Lecturer in Civil Tech.

Kenya Polytechnic

Dean of Students .
Kenya Polytechnic

Department Head
Mechanical 'Tech.: .
Kenya Polytechnic
~

ol .




Mombasa/Kenya/Dawson staff development project. Twelve Kenyans
participated in various training attachments in Canada for
periods ranging from fourteen to seventy-five days. Five of the

twelve (42%) were appointed to positions of greater

responsibility.. Two people (11 %) resigned from teaching. = Two

peoplg (17%) continued at their original position. Ope person was
awarded a British Council scholarshib to further his studies in
England and one transferred:. to a éost—secondary {aarambeé)
teghniéal institute. ‘ ) .

Table 4.2 lists\ten Canadian participants who worked in
Kenya for périods ranging from two weeks to two ?ears.‘ Five out
of ten (50 %) pagticipants remained in their same positions. Two

participants (20 %) transferred to similar positions in. another

college. Two participants (20 %) éccepted positioﬁl to work on

international - development projects in Kenvya. One participant,

retired from educational administration.

4.1.4 Recognition of Participation in Development Activities

The sixth overall objective was the'upgrédinguyof aéadehic

credentials. In the context of Kenya's system of education and

.
1 2
N

the recognition accorded(varibus qualifications there are two . |

distinct categories, each-effecting the level of employment and,
consequently, the earning power of the individual.

The first category consists of ' qualifications from

educational institutions in Kenya. The '"local'" educational

programs prepare people to the entry level of employment by -the.

Teacher Service Commission.  This credential is available .in

60
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Table 4.2

The Mombasa/Kenya/Dawson staff develgpment Project

Changes in Canadlan Staff from 1981 to 1984
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Kenneth Barlow

Leo deGroot
Dr. R. Gordon
T; M. Harper
Derek_Heart‘
Charles Joyner
Dr.;D.-Mcwéthy
Robsrﬁ O"Meara

\'G\ !
Sraﬁ Paltiel

John Wood

Teacher & Chairman
Mechanical
‘"Technology Dept.
Dawson College

Teacher & Chairman
" Electrotechnology
Dawson College

Director General,
Dawson €College
Montreal =~ = *

Teacher and - ,
Project Coordinator,
Dawson College

Dean of Science
Dawson College '

Dean of Engineering
Dawson College

Professor A
Faculty of Educatlon
McGill Unlver51ty

Media Specialist
Dawson College

Director General
Dawson College

Teacher

Business Admin.
Dawson College
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.Teacher & Chairman -

Mechanhical
Technology Dept.
Dawson College

Teacher
Electrotechnology
Dawson Cnllege

President, Humber -
Humber :College; -
ToroﬁE? . )

Coordinator of Inter~
national Programmes,
Humber College

Teacher -
Mathematics Dept.
Dawson College

Field Project . -
Coordinator, KITA/ACCC !
Nairobi *

Professor - - -
Faculty of Educatlon
McGill UnlverSLty

Media Consultant
Mombasa Polytechnic

‘Retired

Teacher
Business Admin. |
Dawson College




i3

Kenya through government and private scholarship programs to
institutions-such as-the Kenya Technical Teachers College (KTTC),

Kenyatta University College, . Kenya Science Teachers College or

occasionally at the University of Nairobi.

The second broad cate&ory of -academic credentials is
regarded as a Degree from a foreigﬁ university. T?is category
remains very much in demand and anyone eligible for a foreign
sc%olarship is considered fortunate indeed.

| In terms of recognition of certification for purposes of
classification within the Teacher Service Commission external
qualifications carry considerable weight. This has a significant

.

impact on the teachers and administrators at the Polytechnics as
the emphasis is placed on securing scholarships availableléhrough
various bi-lateral assistance programmes. Examples of these
programmes include the British Council technical training program
and the Kenya/Canada Technical Training agreement. It is
difficult to convince people of the advantages of three months
skills upgrading in a Canadian College which leads to no formal
recognition or cérfification when scholarship programs of thrée

and four vyears are available for technical teachers to earn

foreign undergraduate and graduate degrees in their field éf

expertise. . , ' -

~Development of an '"internal" staff development program
Léading to certification of technical instructors at the
polytechnics did not receive " widespread support at variou%
levels. Cumbersome bureaucratic mechanisms capsed delays and,

v

. 1
possibly féilure of attempts to implement local programs which
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could possibly ;ééd to an increase in a teacﬁef's waées. Faculty
development was seen as a means to improve teachi&% competence
without increasing the recurrent costs.

At ‘Mombasa Polytechnic "the interviewees coﬁsidered th2
workshops‘ which provided practical techniques and methods to
improve teaching effectiveness the most beneficial‘component of
the project.

Concern was expressed at the lack pf understanding of the
particular circumstances faced by the administration and staff at
Mombasa Polytechnic. The increasing volume of éctivity, larger
numbers of staff, limited equipment and numerous old buildings in
poor and deterio;ating condition were the major issues at
Mombasa. Any attempt to improve teacher effeétiveness was seen
as secondary to tﬁe basic neeés for facilities and materials with
which to teach. It was felt that staff development .project
decisions were dealt with in somewhat of a vacuum as '/the
representatives of donor @gencies (including the
Mombasa/Kenya/Dawspn projeqt) spent the majority of their time in
Nairobi at Kenya Polytechnic. , ‘

‘The teachers and heads of departments interviewed at Mombasa
Polytechnic unanimously supported the need for a facult&
development program. They appreciated the contribution and
initiative of ‘the Mombasa/Kenya/Dawson project, however, they
considered that there was insufficient time and money provided to

°

establish a meaningful staff development unit. The interviewees

:stated that a pedagogical consultant assigned full-time to

Mombasa Polytechnic was required. In support of the consultant's




C

~

activities funds were required to purchase a limited amount of

equipment for demonstration and teaching purposes.

Interviéwees' considered ﬁhe faculty development activities
to be well organized and relevant to the goals ;nd objectives of
the institution. Théy wefe aware of the faculty development

committee and supportive of the initiatives of the pedagogical

consultant.
&

It must be remembered the consultant spent 80% of his time
during the first year and 100% of the second year at the Kenya
Polytechnic. His presence was considered essential to sustéin
the momentum of staff development activities.

In the second vyear a staff development committee was
mobilized to assist in the development of a part-time certificate

program for technical teacher training. The program was prepared

in detail ‘and fsresented at a joint meeting of the heads of

" departments from the two polytechnics. Some criticism was made

that the content too héavily emphasized the theoretical aspects

of 'feaching and pedagogy and lacked practical applications

_relating to the technical environment for which it was designedi

~ The heads of departments supported the "in-house" certificate

program, however, the question of certification and recognition
by the Ministry of ﬁducation had yet to be addressed.
Implementation of a comprehensive program for staff deve;?pmeﬂt
incorporating certification and recognition by the ‘Min?stry of
Education was‘blocked. ‘

An interview with a senior officer ‘df tQ% Ministry ' of

Education, Science and Technology revealed that a part-time

64
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training program leading to certification would not be considered
for purposes of re-cléésificatidn for increased remuneration. It
was thé opinion of the education official that staff and faculty
development activitié; su¢ch as those introduced by this projqct
provided an excellent oppoftunity to improve teaching skills. The
certificate _program was seen as a form of duplication and
gncroachméﬁt‘ onh the activities ‘of the Kenya Technical Teachers

College .and Kenyatta University College.

-

4.2 Results'of Questionnaire .

Data cdflection thirough the use of a sufvey instrument ‘was
conducted. A total of 58 questionnaires were distributed to
participants at the two polytechnics‘of which 32 were completed
and returned. The questjonnaires provided quantitative data to
support the information derived from the personal interviews.

Approximately 50% of the respondents first learned of the
staff development project in 1983, two yedrs after the first
activity took rplace. The data also revealed gﬁat 56% of the
respondents began teaching at the polytechnic in 1982 or later.
This 1is a clear indication of the rapid development and the need
for a part-time teacher‘fraining and certification program.

Workshops and other activities organized by the pedagogical

consultant were the primary activities in which 83% of the

respondents from Mombasa and 79% of the Kenya Polytechnic
respondents participated. The number of respondents who had

participated in the first activity held in August 1981 was

19%.
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Approximately 84% of the respondents considered the goals -
and objectives of the activity in which they participated to
coincide with the goals and needs of the polytechnics. A similar
perecntage (80%) agreed that all activities weré well organized
and conducted. Respondents considered that the goals and
objectives were well defined and relevant to the institution's

needs. Approximately 75% of the respondents considered that the

project had a beneficial impact on their efffctiveness as a
teacher. \ h
Three factors were found to be less than satisfactory,
.according to the data. First was the dissemination  of
information about variousrproject activities. pproximately 43%
of the respondents replied that information was readily available
and 32% replied that it was not. The remaining 25% of responses
were in the "do not Kknow" category. This indicates a weakness in
the dissemination‘of information. The second area of concern was
that respondents considered that audio-visual media techniques
and their ﬁsage were not improved as a result of the project.
The third area of weakness was the upgrading of skills in various
technical subject areas. It was considered advantageous to have
a number of "short-term”" subject specialists conduct training
sessions iq_Eheir_g;gg of expertise.

In addition to the quantitative results of the questionnaire
nuﬁerous comments were made by the respondents. Appendix .V
coﬁtains the tabulated data and a listing of the comments.

Assessment of development implies that a change has taken

place over a determined period of time. A datum for assessing
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development in this project is the changes which have taken place
at the—three participating institutions from August 1981 to July
1984.

It is significant to note that during the three-year life of
thé project student enrollment at Kenya Polytechnic increased by

8% and at Mombasa Polytechnic the increase was 38%. The 8¢

o\

increase at Kenyva Polytechnic was accomplished within the same
ppysical facilities and is largely due to the administrative
improvements in tﬁe management of the Polytéchnic which includes
innovative p}anning and scheduling of activities to maximize
utilization of resources. A

The 38% increase 1in student enrollment at Mombasa
Polytechnic 1is substant}allly higher than that of Kenya largely

due to four significant factors:

~ Improved administratﬂbn with the appointment of a new principal
in 1982.

~ From 1969 to 1979 student enrollment declined by 12%. -

- The institution experienced significant changes in its mandate,

purpose and clientele as 1t changed from the '"Mombasa
Institute of Muslim Education" to the '"Mombasa Technical
Institute" and then, in 1972 to the "Mombasa Polytechnic".

- Construction of a new administrative block, 1library, general
classrooms, drafting rooms and science laboratories took place
between 1979 and 1981 thus providing additional facilities to
accommeodate an increase in enrollment.

A second 1indicator of the development of administrative.
skills is the number of project participants who advanced their
careers- largely as a result of the project. As shown 1n Tables
4.1 and 4.2, there were twenty-two participants involved 1in
activites which necessitated travel abroad. Twelve of ‘the

twenty-two or 55% moved to positions of greater administrative
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‘[; responsibiff%;. Two particiipants resigned‘ffom'tne’ peaghing’
_serviZerfor positions in the private sector. Such mebes must be
considereé\ in the broader context of development whlch goes

beyond the limits of the institutior and falls into the category

of overallfﬁéevelopment aspects of the country itself. It is’

“ possible to conclude that administrative skills of project

participants were improved over the three-year period.

3
l

f The second project objective was '"to bresent cdfrent
' methodologles, curriculum .and innovations in various programmee”.
This objective was partially realized through activities of- the
Pedagogical Consultenﬁ who emphasized ,teaching metheds and
currlculum development techniques in hlS seminars and workshops.

‘i: Indiv1dual teacher dbservatlon and, improvement exercises were ‘an

important element of improving instructional methodblogy.,

1

The term "Innovations in variodus' programmes" © was .lf

interpreted as being teaching of techniques reléting‘ to modern
? 4 ' .
technology  (especially in the use of mlcro-computers and 3

) electronic audio-visual. media). The objectlve was: partlally

accomplished' through the short-term attachments to the data,

-{/\\

processing department and the educationei media \services

deprtment of Dawson College. In =ach case, the participants:
returned to their institutions (in Kenya) with the intention of
%mplementing. innovative teaching methods and techniques.
However{ ~ upon ireturn, the placements found that financial
constraints coupled‘with the high cost of, eléctronic equipment
J‘:' : ﬁader“it'(very difficult to equip a media ‘centre and a data

progessing laboratory to the standard to which they had become

f
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- accustomed during'théi£ attachﬁent at Dawson dbllege.’

. ‘ E ConSequéntly, out of the foﬁr placements two have resigned
from teaching,{one transferred to another educational institution

whiie the fourth person was awarded a Brif;sh Council study leave
‘tO*COmplepe a degree in éomputer Science in England.

-

The third objective, stated in the project agreement, was:

-~ -, “To‘ instruct staff in the techniques of using and maintaining
"equipment and media fesources". ' This objective was not ¥ealized
: - "due to the lack of repair parts and manuals for e?uipment at the
two éol?technics.‘ The®~ problem was\further aggravated by the

éxcessivel& high cogts involved in importing the reguired spares.
:;‘Téchhical competence in operating and maintaining equipment is
}:Ei“ j‘“ readily‘available in Kenva.
. The fourth objective was: "To develop contacts and liaise
with Canadian counterparts on a long term basis". The Principals
. of the two Polytechnics continue to correspond with Canadians at
f’;Vi X the A.C.C.C., Dawson College and Mohawk College. Liason between
institutions in the two countries frequencly results in exchanges
of ideas, personnel and materials. It is possible to state that
this 6bjective has been accomplished.
, The fifth dgjective consistéd of a general broadening of
' experience for selected administrators and staff of the
Polytechnics through on-site wvisits to Canadian educational
institutions and industries. It is possible to state that th%s
objective was realized through the various attachments and visits
0 ‘ 'of ten Kenyans to Canada.

\

The sixth objective was "to provide an in-depth opportunity
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.to ~upgrade academic <credentials": This objective was 6 not

realized due to a modification in the project budget to provide

funds for the extension of services of the Pedagogical Qonsultant

4

for a second year. . : .

!

The specific effects of the project on the three

.participating institutions is difficult to ascertain due to the

ymagnitude of the project and the numerous variables not directly
. ¢ \ .

related to pfoject activities. However a general statement on
the impact or effect at each of the three participating
institutions is possible.

At Mombasa Polytechnic there is a greater awareness of the
need for a full-time‘educational gonsultant to continue improving
the teaching‘methéds of new teééhers, to introduce modifications
to curriculum and ' to develop greater awareness of the .use of
basic audio-visual media techniques.

At the Kenya Polytechnic there was an éwareness of the need -
for a full-time staff development officer to continue the
activities of the Pedagogical Con§ultant. Establishment of. a
full-time staff development unit at Keny; Polytechnic was seen as

an important element in the development plan of the Polytechnic.

The overall impact on Dawson College was a general increase

‘1n interest amongst faculty, staff and administration in the

potential ‘involvement of the College in future international
education activities. Dawson College, at the time of the
Monmbasa/Kenya/Dawson §taff Development Project, was uncertain of
the role of international education within the mandate of the

ay
College. The project drew attention to international projects
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and led to the creation of an international education committee.

The impact of the project on individual participants, as
summarized in the data provideq in Tables 4.1 and 4.2, reflects

the significant Mnﬁact on individuals involved in the project.

It does not take into consideration the improvements in teaching

methodology of participants who continue to serve as lecturers.

An indicator of the increased importance placed on the education
and training provided BQ tﬁe Polytechnics may be found in the the
fourth ,dgﬁelopment plan for Kenva énd in the frequent newspaper
articles aluding to the uprgradihg of the Polytecbnics to degfee
granting affiliages of the universities.

The Mombasa/Kenya/Dawson staff development project

'significantly increased the awareness of Canadian assistance and

éxpertise in the field of technical education. Links between

institutions have continued following completion of the formal .

project activities. Questions concerning the long-term effect of

the project on the gquality of teaching, learning and the
performance of polytechnic graduates may be raised, however it - is

too early to attempt tracer studies.
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: vV CONCLUSION

A}

A major objective of the Mombasa/Kenya/Dawson staff
dévelopment project was "institution building" to be implemented
py a comprehensive program of staff development. . The first
studies and research on institution building occurred in the mid-

1960's and early 1970's when researchers such as Esman and Blase
i [

(1966) and Eaton (1972) defined the concept:
Instaitution building may be defined as the planning,
structuring and guidance of new or reconstituted
organizations which a) embody changes 1in values,
functioning, physical and/or social technologies D)
establish, foster and protect new and . complementary
activities in the environment (Eaton 1972, p. 22).
Researchers for USAID, the World Bank, the International
Labour Office and the United Nations were among the agencies which
attempted to . define and develop models for institution building.
This Eoncept of institution-building led to a model (figure
5.1) proposed by Thorson (1972) which was aimed at guiding the

institution building process. Figure 5.1 illdstrates a complex

systems mcdel which suggests the relationship among environmental

variables, host country variables, donor variables and

institutional development outputs.

Lusthaus and Anderson (1985) summarize research activities in
institutional development stating "unfortunately, despitg the good
intentions of researchers and donors, the spurt of activity during
this period (1965 to 1975) did not lead to a sustained and
continued commitment to the improved understanding of the process

of institution building" (p. 3).

{
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FIGURE 5.1

INSTITUTION BUILDING MATRIX
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If the concept of institutional:support is viened as the

o
provision of /resources to‘an institution for the purposes of
developing sélféreliance, then many factors play a crucial part
in the success or fallure of ICDS pro;ects. Environmental
factors such as polltlcal 1deologles and practices, availsbllity

of both local and forelgn flnanCLal resources, socxetal needs and

the level of- technological devélopment withln the *recipient'

country are independent variables which can and do change with

little or no prior warnlng.‘ It follows that intensive research
snould bo carried out in thésé areas before projects .are planned,
designed and Implemented.

Recent reviews by the World Bank suggest that aid programs
frequently have .little sustaining effect unless the recipient
third Qorld country develops instltutional capacity to provide
1ndigenous skilled\ manpower. An a%;reness, readiness and
willingness to support 1nst1tutlon building activities appears to
be the pre-requisite for development.

Another major ‘factor influencing the success of ICDS
projects 'is the existing level of deuelopment and the condition
of the institutes involved in thé‘project. Technical institutes
with- sufficient resources to maximize the benefits of dohor
assistance are'likely to benefit most‘from ICDS projects. With
respect to the contributions from the recipient country, the CIDA

criteria for project eligibility and access to ICDS funding

includes the following:

The collaborating institutions provide evidence of
their commitment to the project by specifying the
contributions they are prepared to make in terms of
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staff time,. resources and services for the period
specified .(CIDA, NGO division, 1980).

i Institutional commitment to ICDS projects requig:es the full
support of the chiéf exectuve officer and the boa;d of governors
of each of t;hel participating institut‘ions. In some cases a
decision to pa'rticiPate ih an ICDS projec£ requires'aut-;horizétlon
and (shppo}:t at thé ministerial and politicai levels. Ir'1
addition, adequé(te financial .suppo‘rt must be available to
purchase ' operating sﬁpplies' and other 'r;elated "mater—ials
supporting project resource be'ople in the field.

The Mombasa)Kenya/Dlawson project had the support of the

Director General of Dawson College, the Principals of the two

. polytechnics and the Director of Technical and Higher Education

in tﬁe Kenya Ministry of Education. Approgimatel’y oﬁe year after
the start of the project all signatories of the agreement | had
resigned from their posts thus placing in question the commitment
to implement the prorject to iss fullest.

Institutional support for the project continued as each

institution identified and provided administrative support and
v My

. other '"in-kind" contributions to project activities. The

' financial contribution from ICDS was the major component of the

budget, | however substantial support from each institute was
provided through the commitments of staff, faculty and
administrators. The Kenya Ministry of Education supported the
project by providing housing accommodation for the Pedagogical
Consultant.

Thga staff development project did not provide funds for the

purchase of equipment or supplies. Nor did it provide for the
L.
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iﬁ-Kenya travel costs and tempofrary accommodation which wefé .
substantial 1in 1light of the Pedagogical Consultant's mandate.
The work of the ponsultant was, at times, hampered by the lack of
basic ;upplies or equipment which should have been included in
the desxén of the project plan and budget. 'Qasic services . such
as printing, postageland telephone communications were considered
(at times) a bufden and igconvenience to they polytechnics and
their relevance to the prqject'was frequently questioned.

Staff deQelopment activities are perceivég, gy’ most
institutions as a means of improving the quality of\Geaching yet
there is very little recognition given to teachers  who
participate in sﬁch activities. In the Mombasa/Kenya/Dawson
staff development projéct there was very little incentive for
teachers to upgrade their qualifications through the "in-house"
staff deveiopment program. Courses, seminars and workshops were
condﬁcted during vacation periods, éfter schbol and oh weekends.
No‘ release time was given énd no formai recognition of their
pa;tiéipation was afforded. Iéachers were expected to maintain
full teaching loads in addition to attending the staff
development activities. For this reason staff development was
frequently viewed as an extra burden to an already heavy workload
father than an opportunity for improwvement. No monetary or
classification up-grading provisions were made for participation
in staff development activities. This created significant
attitudinal and motivational problems. Poor attendance at
workshops and generai apathy towards staff devglopment were a

major manifestation of this lack of recognition.

i




During the course of the project, in an effort to address
the problem, emphasis was placed on the development of a part-
time certificate program to be reéognlzed by the Ministry of
Education and the Teachers Service Commission for purpéses of re-
classiﬁicaﬁion leading to a higher salary. Preliminary inquiries
i%to the acceptabiiity of a certificate program met with approval
by the Principals and (unofficially) by a representative of the
Ministry of Education. When the program was ready for

implementation approval at the Ministry was not forthcoming. The

~

i”unofficial reason was that any recognition of the program would

cause an increase in the recurrent costs due to higher wages, and
that was not considered feasible.

This situation could have been avoided had negotiations and
agreements for the ICDS project been thoroughly éompleted prior
to the signing of the contractual agreement. Project planning
and design agreements must include specific measurable objectives
and a clear description of how the objectives will be achieved
and to what extent commitments from the recipient institution
will be honored.

Developing countries and donor agents have learned, through
experience, that expensive and elaborate projects requiring
substantial resources to operate and maintain are more of a
hindrance than assistance. The environmental complexities of
ICDS projects require a thorough undersganding of both the donor
and recipient institutions in order to plan and design an
effective‘project.ﬂ

The data from 'the Mombasa/Kenya/Dawson case study clearly
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qE;ows that development activities which could be directly applied
to the enhancement of teaching using equipment readily available
at the polytechnics was well received and appreciated. The
introduction of mnew teaching techniques and/or technological
developments requiring equipment which was not available resulted
in teacher frustration. In some cases the level of frustration
caused teachers to seek employment elsewhere. Project designers
must be cognizant of the limitations imposed by the lack ! of
equipment, facilities /and operating budgets in developﬁng

countries. A lack Jo understanding of the conditions’ in

recipient institutions proves to be a source of frustration and

failure for ICDS projects.

-

(il The economic, political and financial conditions in third
"world countries varies greatly, whereas the problems faced by
such countries are very similar. The problems of rapid
population growth, urbanization, desertificaton and unemployment
are common to the majoritvy of developing countries. ICDS
projects can address the needs of developing countries, however
the complexities of such prgjects require skilled and careful
project identification, conceptualization, planning and design to
guarantee that projects are relevant, feaéible, beneficial and
eventuallly self-sustaining.
Project design 1is only the first part of the development
project. Implementation of ICDS projects requires careful
‘:§election of resource people and on-going support for the in-
éield personnel in order to maximize their effeqtiveness.

Training for the resource people should be conducted prior to
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departure from Canada during the first four weeks of ’their
contract. The training would 'provide detailed background
information on conditions in the recipient éountry, the
philosophy of ICDS activities and instruction on dealing with the
cultural and linguistic differences of the country in which the
Canadian will be working. The co%t of pre-departure traininé
would be recuperated within the li%e of the contract due to the
improved effectiveness of the coop?rant ana, in most cases, a
reduction in the period of orientation and adjustment to the new
environment.

Institutional devplopqent activities require a higher
profile and larger market share of official development
assistance funding activities. The ICDS division must be given
the necessary support to expand its activities and improve the
quality of the support offered in all aspects of institutional
development assistance.

Self-reliance 1in technical education is possible in many
third world countries, however the amount of time and support

required will vary according to each country's current situation

and projected needs.
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a) Obmchwm of the oraamzohon m.;ho develom( unlvv - Ob;ccult de I° o:aamuum outremaer,

The Mombasa & Kenya Polytechnics are institutions of further education set up by
the Kenyan government, grant-alded by the Ministry of Education and managed by a
— Board of Governors. Both polytechnics grant Ordinary Diplomas in a variety of
i areas, most notably electrical, mechanical, civil & construction engineering,
%‘}" business studies & the science technologies, as well as offering programnes
leading to Higher Diplomas in most of these same disciplines. They are the only
institutions in Kenya forming middle-level technicians and the programmes they
offer are closely linked to the development plan of Kenya.

o e

" u) Types of projects previously implemented., — Tvoes d» projets rdalisds par cette organisation -

-
! °

Training and retraining of staff is clearly the biggest weakness of the two
polytechnics. At present there operates a stholarship programme to the U.K.
at three levels (first level diploma, graduate level training and post~
& graduate training). However the Kenyans feel that this is not a co-ordinated
approach, and that it does not fill their most pressing needs in terms of |
practical and immediately applicable upgrading. \ "
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¢! How doas tha presant projoct r»tato to the objertives of the organization? — Rclation entre ce projel et les objectifs de I'organisation, |

The main need of the colleges is to implement a comprehensive and effective
professional development programme for their staff. While, in general, they

have adequate physical plants, workable equipment .and established curriculum
patterns, they have woefully underprepared personnel both in discipline expertise
and teaching/administrative skills and techniques. They have identified several
.areas where improvement is necessary and where maximum impact on the whole
organization could be felt. These might be listed as follows:

i) administrative skills for teachers

ii) administrative skills for department chairmen
iii) teaching methodologies and pedagogy

iv) audio-visual techniques

v) updating as to practice in the field ' . R
vi) increased knowledge of specialty/discipline

0 Dawson College is wi‘lling to enter into a long-c;rm, cooperative venture in
+ order to facilitate the polytechnics' capacity for making positive advances
in items (i'- vi) mentioned above. .

» —
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4. PROJECT DATA — RENSEIGNEMENTS SUw E P{?OJET <,
G- OR 1EC TIVES' — OBJECIIFS Eliianed . R
) Soecific objeactivas of the project, - Objectiia spfeifiqurs du projet. ‘

general objective of the project is institution building through a comprehensive

She
ﬁ)gramme of staff development. The specific objectives are:

1)
11)

< 144)

to upgrade administrative skills for teachers/chairmen in relevant areas of activity.
to present current methodologies, curriculum, innovations, etc., in various program-

mes (see 5a) ) .
to instruct staff in the techniques of using and maintaining equipment and media

resources .
to develop contacts/liaison with Canadian counterparts on a long-term basis

iv)
v) to provide a broadening of experience and understanding of the field by on-site visits
to Canadian operations in colleges and industry o
vi) to provide in-depth opportunity to upgrade_(academic) credentials,
b} Haw will thase objectivaes be achioved? — Commxnl crs qb/ucnu ;éronl-lls nur:mur‘
i) Comprehensive Workshop/Seminar - August 1981, Nairobi. Group & individual sessions on'
department adwministration, evaluation, curri.culum development methedology and teaching
R methodology.
1i) Full-time specialist in pedagogical methodology to act as advisor
111) On-going liaison bet:ween§ departments in Dawson (Montreal colleges if necessary) and
Kenya counterparts.
iv) Full-time short-term attachment to Dawson for methodology/curriculum/industrial practices
tipdate. ' .
v) Full-time graduate studies at Montreal based university with attgachment to Dawson for
practicum in priority areas. '
vi) Short-term consultancy by Dawson staff in specific problem areas within one department.
c.f. addendum 2 o ? ;
v ) 4 nd anpronimitely how many proplo arn likely to boaehit Irom the project? Mow will they bonefit?
4. . in de personnas béndlicieront du projet at de quelle I”cm”. 7

There will ¥ immediate effect in Kenya for teachers and students following the August 1981
workshop which will be attended by 50-60 faculty. The on-going contact system will hopefully

expand in a ripple effect to other teachers in Kenya., Contacts made on such a scale (i.e. ins-
titution to institution) can last indefinitely because more than one person 1is involved_ to

maintain continuity.

This

5 e 0
project was conceived for Kenya because it is believed that Canadian contribution can

be more effective in countries which have alfeady dexeloped their own technical and vocational
system. Hopefully, when their own base of expertise and continuity is well established and
stabjlized, they in turn can serve as agents to other African countries through organizattons

such as the Commonwealth Association of Polytechnics in Africa (CAPA).

1) Whare and how did the profect originsta? — OO0 of comment le projel a-t=il été congu?

On-going contact beginning in 1979 with J.DS® Mambo (Principal of Kenya Polytechnic President
of CAPA) regarding a CAPA proposal produced evidence of the need and desire for a different

project for the two Kenya Polytechnics, the format of which was worked out subsequently in

further discussion.

The project components where defined by the administrators and teachers of the two polytech~

"

nics themselves, through a needs analysis exercise. Dr. Robert Gordon, Director General

of Dawson devised the tools necessary, for this exercise and collaborated on the formulation

of the programme components.
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(T IMPLEMENTATION - MISE £EN MARCIF DU rnq« - A
e} l-:ow will the nmw”,bo suocrvisnd? What que e Incal and tnician pnoolo are avariable to hnlg implenwint the projoct?
Qui sers responsatie da la surverllence de ce projat? ¥ a-t-il das prrsonnes quelitides pour aider & I'exdcution du projet?

Lk Dawson will appoint a special project animator/coordinator who will be respon-

i}" sible for arranging/organizing staff’ and activities. This person will be released
from normal duties Y% of the time to qve::see project administration and programme

’ from beginning to end. The coordinator will be assisted by specialist staff for
particular aspects of the project where applicable and necessary.

The Kenya polytechnics will provide counterparts to perform similar duties to
Dawson coordiWor and to liaise with Dawson.

’ i

Y kil

b) Mow will local people participste sn implementing the projeci? — Comment ls popuiation locale participe-t-eite & I'exdcution du projee?

»

- he) !
~ 1) The project activities were jointly conceptualized by Kenya college staff
during visit of R.A. Gordon, July 1980; . !

&
ii)' Planning and evaluation will be jointly developed and carried out by
administrators and teaching staff of all three colleges;

PETIEY

1ii) The resource team will be part African. ,

./ {i} . ” -: N

+ N ' .

. ~
o " .

c) \;Ihon will the project become seif-supporting? How? ~ Quand el comment le projet pourrast-il 3°autolinencer?

The project cannot become self-supportingsby its nature, but hopefully, after
three years input of activities, there will have been enough impact on the two
polytechnics to allow them to function on a continuing basis at a more effective
and efficient level.

7 ’

In addition, it is important to remembel¥ that there is a three year professional and
in~-kind commitment from Dawson beginning 1980-81 to support this project, 1if CIDA is
prepared to commit funds for items beyond Dawson's ability to cope.

The contacts and’ liaison established through constant interaction between the three

colleges during the next three years will provide for a long-term interflow of infor-
mation between individuals and departments.

%OIX A — DESCRIPTION OF THE REGION — ANNEXE A ~ DESCRIPTION DE LA REGION

a

Attachor ¥ cette formule une description des conditions socie/es
et dconomiqums de [a région oa sera tdalisé le projet. Etablizssex clai-
rement /o lren entre cas condilions socio-bconomiques et fes buls du
projot tels que décrits & /s quostion 6.

Attach to this questionnnire a brief description of the socgﬂ and
sconumic conditions of the population in the area of the project. Indi-
cate clesrly the relationship botween thase conditions and the
objectives of the projact as stated 1n Quastion 6.
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9 AUINORIZATIHINS AlITORISATIONS ( . )
81 What authnazatians arn eaured and (rom what authnretios? = Quelles s lee aatonsations nfcassare< 8 I3 (falisation de co prujet?
Qucties yont ns aufuiisaiions qui ont 18 ac cordfes ? .

e

What authorizetions have barn reccivad?

C

—

Polytechnics are autornomous bodies gc;véi'ned by Boards and there is a r'equesi:
from the Chief Executive Officer, Principal J.D. Mambo.

b

-

'

The Director Gexier&l of Dawson College has also committed on-going resources

from his institution and will forward a letter of agreement to CIDA. . .

b) How doas the project ralote to the region’'s pians? - Quellr et la relation antre €n projat ¢t les plans de dévalopperment de Is c62ion?

.

+ There will be ripple effect to other teachers in Kenya as many of their own .

improve their abilities and skills,
ultimately (see CAPA proposal, page' 3).

as well as other countries in Africa:

¢

Kenya plans to build a third polytechnic in Western Kenya and more and better
trained staff will be required either for this new polytechnic or to replace —
those leaving'and so it is wise to build a broader base of human resources than

: presently exists.

e ememniL - ommeem e - e TS LR AL s Thoed T Y S memeem =

C. FINANCES — FINANCES

.

10 APPENDIX B - COSTS ~ ANNEXE 8 - OEPENSES : .

~ -3

Ctm a summary of the total project costs on this questionnaire.

Give detarls an an attached Appendix,
Where appropniatn, include the costs of materials, equipment,

transportation, labour, etc, Also include, if apphcable, operating

costs for the duration of the project (personnel, admintstration costs,

etc.).
~ It possible spacify the purpose for which C10A funds are required.

t

S

A o —

Faites un rdsumdé du coiat total du projet sur cette formule. Donnex

les détarls en annexe,
St/ y a heu. mndiquez le codt des matdnaux, dquipement, trans-

port. main<d‘oeuvra, elc.
St c’est le cas, mdiquez les rars d'opération jusqu’av moment o4 .

le proset pourra s‘autofinancer (personnel, adminustiation, entretien

elc.)
Sr passibie, spdciliex les ‘différents items oQ las fonds de I'ACD!I

seront utilisés.

ADDENDUM. L .

a
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Appendix II1

Mombasa/kenya/Dawson .
4 Staff Development Er@ﬁect |

Interview Frotocol

For personal 1nterviews with administrative aqd teaching staff at
the Maombasa and tenva Pglytechn1cs.

The introductory statements by the interviewer will include an
explanatian of the purpose aof the evaluation, distribution of the
findings and confidentiality and anmnonimity of i1nterviewees.

Each structured i1nterview will consist of a number of open ended
questions selected among the following:

- In which activities did you participate”

- What were the 1ni1tial needs for developing a program of staff
development at Mombasa or benya Polyxtechnic”™

- There were s1:¢ specific project objectives. Flease comment on
the attainment of each af the following:

\\ 17 Improvement of administrative shills

-—

3 rg£) Use of media resources equipment
--  4) Develop contacts with counterparts i1n Canada
5) To expose henyans to educational systems 1n

Candaaa
&) Oppartunity to up-grade academic qualifications.

o
- As a result of this proadect have "linls" or contacts between’
part1c1pants been established and ma1nta1ned”

- Do you consider @ staff development wunit at your polytechnic
to be an 1mportant resource for the i1nstitution™

- ls staff development the most i1mportant 1ssue which yoﬁr
faculty must deal with” ’

A

& What 1mpact, 1f any., has been abserved on .the participants”

- Did this prorect have any i1nfluence on youwr career”
. N
- What were the most positive aspects of this project”

~ What were the maost negative aspects of Ehxs ﬁroject”

—

- Do you have any other comments, suggestions or concerns™’

»

2) Improvement of curriculum and teaching wethodologles

.
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APPENDIX 1V
. PARTICIPANTS QUESTIONNAIRE )
' MBASA/KENYA/DAWSON ~
STAFF DEVELOPMENT PROJECT ‘ : )
COMPREHENSIVE EVALUATION

The three-year staff development project between Kenya and QMombasa Polytechnics

and Dawson Coliege has been completed. In order to evaluate this project your

. cooperation is requested in'rgsponding- to this questionnaire. Individual

responses will be kept anonymous but I ask that you identify yourself in case

°
——

additional information is required.
Thank you,

) § " Charles Joyner

Name: ~+ Department:

~

Institution: ‘Mombasa [ ] - Kenya [ ‘ -

1. When did you first hear of the Mombasa/Kenya/Dawson staff development project?

1981 (] 1982 [] 1983 [] 1984 []

I have never heard of this project. [ ]

4

Have you been a member of staff since 19817 VYes Cd s O

2. From whom did you first learn of the project?

- ’ ——
3. Which component(s) of the project did you participate in?

a) August 1981 workshop in Nairobi [ )
b) Staff development workshops

organized by Dr. David McWethy [ ] —
c) Staff Development Committee

Activities - [
h d) Other /

e S ———




[ ) v -2- -

Please indicate you&‘? opinion to each statement by circling the appropriate response.

——

Strongly Don't . Strongly
Agree Agree Know . Disagree Di'sagree
4. The goals and objectives of your project activities coincidedﬂ with the needs of -
the Kenyan Polytechnics. -
i & ,
SA ‘ A DK D S0 .

5. The project activity(ies) were well organized and conducted.
s A DK D sD

6. Information about the Mombasa/Kenya/Dawson project was readily available,
A A K D sD

7. The objeckives for the project activity I was involved in were ¢lear.

v

A A DK D s ,\

-

8. The objectives and goals of the project were relevant to your institution's negds.
SA - A 0K D * ' SO
9. Your 1n54:<i/tut10n, as a whole, benefitted by participating in this project.

SA A K D sD

‘
'10. ‘Individuals wilthin the institution benefitted by participating in this projectt.
SA A K D sD
11. The students at your, institution benefitted from this project.
SA A ‘ ' DK D g SD
12. This project was mainly for heads of departments and administrators.
SA A DK D J ) 11
13. The Mombasa/Kenya/Dawson project has influenced: ‘
a) Your views about ap.pro\priate solutions to teachi'ng problems.
SA _ A DK D i SO
b) Your skills as an educator.
SA A DK D sD

¢) Choices about your future career.' \

SA A DK D ©SD




13.

14.
15.

16.

| O 18.

19.

ot

20.
21.

22.

23.

-3-

d) Your ability to work effectively in ; group.
sa A DK D )

e) Your effectiveness as a teacher.

SA ) A DK D SD

As a result of This project_the faculty or staff development committee has
increased its role in assisting teachers to prepare and present their courses.

SA A . DK D SO

Your faculty or staff development unit disseminatgs information about workshops
and training programmes to assist you in your teaching.

SA A " DK D SD

@

/‘Information about staff development activities are readily available in my ’

institution.

#
1

SA A 0K D SD

' 3

The staff and faculty development unit is an’ importanf element of my fnstitution.
SA A DK . D SD |

If the Mombasa/Kenya/Dawson staff development project had not taken place there
would be no difference in the effectiveness of teaching in my school., -

SA A DK D SD

AY

'4 - .
Staff. development continues £o be one of your institutions most important needs.

SA A | DK D SD
&

As a result of this project my administrative skills as a teacher or adm1\b1strator

have improved. )
SA A DK D SO

\

As a result of this project my understan&ing of teaching methodology and
pedagogy has increased. ' ‘

SA A DK D SD
As a result of this project audio visual techniques are being used more reaﬁﬂy.
SA A DK _ D SD \

As a result of this project I -have a better undérstanding of current practices
in my specialization or discipline.

SA A- DK D SD-



-4~ )

24. 1 will continue to use the resources and services of the staff development unit.

SA A DK o sD
My students have benefitted from my participation in the staff development
activities.

SA ' A 0K 0 "~ sD

26~ What do you consider are the strengths of the Mombasa/Kenya/Dawson staff
development pr'oject?

o~

[
ks

v

27. What do you consider are the weaknesses of the Mombasa/Kenya/Dawson staff
development project? .

28. Do you have any recommendations or suggestions to improve future staff
devalopment activities?

h s}




. H APPENDIX V

o . ' RESULTS OF EVALUATION QUESTIONNAIRE

Questionnaires Compleéted

- ... When did you hear of the -

project?

Have you been a member
of staff since 19817

From whom did you first
N\ learn of the project?

Which Components did
you "participate in?

23

* -

: /
/

~
/

1983
1984
Yes:

No: ,

Principal

H.O0.D.

Dr. McWethy

Other:

Aygust 1981

Wdrkshop

. Dr. McWethy's

Workshop

/ Staff Development

Committee

5
Other

’ {

L4

Mombasa
1T
1
7
11

nwn 9 9




P
1

R

N -

(C

4.

7.

b,

Strongly Don't - Strongly
 _Agree Agree Know Disagree Disagree
The goals and objectives of your project activities coincided with the needs of
the Kenyan Polytechnics.
SA A DK D SD
13 :
1o
5
The project activity(ies) were well organized and conducted.
SA A DK D \ SD
5 | i
10 H
5 e
Information about the Mombasa/Kenya/Dawson project was readily available.
SA A DK ¥ D" D
is
{0
s .
The objectives for the project activity I was involved in were ¢lear. A
SA A DK D SD '
10
S B }
i 22
Tﬁe objectives and goals of' the proj.ect were relevant to your institution's needs.
T OSA A DK D -~ SD-
15 i
lo
S i :
Your institution, as a wﬁo]e. benefitted by participati_ng in this project.,
SA A 0K D SD

|° : : : (3454
¥ : ¥ ¥ 1334
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W | SA A DK D SO
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11.  The students at your institution benefitted from this project.
SA A DK D SD
! . ‘ n , :
- 13 : Th =
o T t s T 11
-5 HiE S ‘
12. This project was mainly for heads of departments and administrators.
SA A DK D SD
- 5 : = S HE
.o ; Xd P +01 =
s I
13. The Mombasa/Kenya/Dawson project has influenced:
a) Your views about appropriate solutions to teaching problems.
- SA A DK D )
! ;. - T %;H ve
- J 5 : Shin :
™~ 10 i 3
- S ; 1;
b) Your skills as an educator.
SA A DK D SO
158 SEEEE
'o xfn ;; ++ : + X1 1
5 et :
' ¢) Choices about your future-career.
O ‘ SA A DK D sD
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'5 H I _,_KL g0 .o-!w.:
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- 10. Individuals within the institution benefitted by participating in this project.
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N

13. d) Your ability to work effectively in a group.

SA A . DK D SD
5 £
- lo
"
e) Your effectiveness as a teacher.
SA A DK D SO
. s
10
g $ :
HHE : e

1

14. As a result of this project the faculty or staff development committee has

increased its role in assisting teachers to prepare and present their courses.

D

SA A DK

H

SD

!

1.
| Sanncscons oRnne 90sLe SOREE

333

fo

$

o
pa

SA oA DK

SD

15. Your faculty or staff development unit disseminates information about workshops
and training programmes to assist you in your teaching.

D

[

3]

s
e

e

16. Information about staff development activities are readily available in my'

institution.
SA A DK

—

SD

0

BPed
teas

-
e

. 4
» ¢

b anen, ¢

.
44
bt

* SA A DK

4 -

0

SD
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:
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xxxxx
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17. The staff and faculty development unit is an important element of my institution.
o -

'
1



18. If the Mohbasa/Kenya/Dawson staff development project had not'taken place there
would be no difference in the effectiveness of teaching in school.

SA ) A 0 SD
15 T : E &
to 4 3
S : iz i

19. Staff development continues to be one of your institutions most important needs.
t\
f

SA A DK D SD
' . ! ¥
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o
S2es oad
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20. As a result of this project my administrative ski]&; as a tdacher or administrator

itave improved. (
SA A DK D -, SD
i ' :
- |5
10
-4 it 5
T - =

21. As a result of this project my understanding of teaching methodology and
pedagogy has jncreased. .

{ SA A - DK D SD
l ‘ ,' " 4
15
10 ]
5 :
H ' y.
22. As a result of this project audio visual techniques are being used more readily.
SA AP DK , D SD
s
to : 13228
“EEe HEEEEE [l :
I /

23. As a result of this project I have a better understanding of current pract1ces'
in my spec1a112ation or discipline.

SA A 0K 0 < S0
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24. IL.will continue\to Use the resources and services of the staff development ur

SA - A DK D sD \
15 5202t
10
S 7
25; My students have benefitted from my participation in the staff development
activities
o SA‘ A DK D SD
t , b
15
10 3 S
5 g Bt

. MOMBASA: . A

- ... KENYA 9
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Comments from the Questiopnaire ’ KenyaPolytechnic

What do you consider are the strengths of the MombaSa/

*
"
< >

Kenya/Dawson staff development projects?

Giving a chance to staff from various departments.
Providing a full-time pedagogical consultant.

Follow-up Evaluation to assess suitability
and success. ;

The realization that teachers need to be exposed
to more teaching methodology and evaluation of
both their teaching and programme

The idea of the 1link being made a reality to

"enable those who have not trained in education

and methodology to do so - to improve the

potential of the lecturers. .

Organized properly, it stands a very good chance
of developing staff e.g. the Teacher Training
Programme already discussed could go along way
to improve staff teach:ng qualltles for those
untrained.

The original general goals and objectives were ‘.
very pertinent to Kenya Polytechnic.

The attachment to Canada were generally successful
in terms of organization and satisfactory fulfilment

of objectives.

The presence of a qualified repfesentative from
Dawson College who prepares the workshop programme
for Kenya and Mombasa Polytechrics.

At least half the staff who attended the pedagogical
courses benefited from new ideas on teaching methodo-
logy. The desire to start an in house teacher training
programme for post secondary education if pursued will °
greatly improve the quality of .staff.

They.are specific (in answer to an existing and
tanible problems).

Readily available.

They have little interference with normal teaching
programme. '

— -

The objective of training teachers which should

e man G e T % e T e el ok e eem?Y rhen ol a2t A A%
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Comments from the Questions » Mymbasa Polytechnic

[

It can develop a teacher's ability to deliver a
lecture in a planned way.

- Proper coordination of ideas and activities.

- Made us aware of what is expected of an effective
teacher.

~- Has made members aware of the better methods of
preparing and presenting teaching materials. Has
introduced modern methods such as of AV.

- Particularly useful to new teachers in the profé;sioﬁ.
- Link programmeé
- Workshops and attachments

- There should be a follow up of what has already
taken place.

- Good objectives and goals - could be achieved by
involying most members of staff in the Polytechnics

- Very noble goals particularly interchange of staff

- It benefited the participants and thus benefited
students.

- Weak in planning and implementation.
- Teacher educator awareness

- The strength of this project will be more enforced
if regular workshops are organized and staff delivering
the lectures are circulated within the three institutes.
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27.

Comments from the Questions

Kenya Polytechnic

g

What do you consider are the weaknesses of the Mombasa/
Kenya/Dawson staff development project?

Lack of reciprocal staff exchange

- Inadequate allowances for staff on short-term

attachments

Lack of certificate as a result of staff Earticipation
- most of staff are ill motivated.

Time factor in terms of workshops and seminar period.

There should be more emphasis on the local situation
- perhaps staff (like me) .who have done B. Ed can be
put in the staff development committee to instruct -
etc many staff are not trained teachers.

4

Projects were run during the term time and unless

one was lucky to be free at a particular time it

was impossible to attend. Timetables may be could

be made in consultation with members who wish to
attend various activities. —

The initial needs analysis wasn't exhaustive, not
equitably bilateral --:there weren't enough preliminary
visits by would-be resource persons. s

There was very little flexibility - in terms of .readily
accommodating changes in priorities and/or plans of

*action.

There wasn't enough publicity for the project.

There was no minimal equipment support ta enable the
trainees to start practicing what they had learned.

All staff are n%t available due to daily teaching
load as opposed to workshop scheduling days and times.

Teaching aids i.e. Audio visual aids are very
expensive and not readily available.

Only one qualified member of staff available. Need
to have more trainged in Dawson.

, . ] .
Not enough time was given to staff so as to fully.
participate in tje pedagogical instructions, and
hence there was\sqpe element of luck of motivation.

Lack of proper attendance record and 'project commltment
on the part of staff.

¥ 2 aam .

Not exhaustivae. Toan 1i¢t++¥1la AF o nisa «L2.-
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*Comments from the Questions ' Kenya Polytechnic

h

'
—_— \

May run-into difficulties of approval with Kenya
Technical Teachers College in existence but if the
person left is aggtressive enough should push it through.
It is important if not essential programme.
» v
Participants was voluntary at staff's own time. This
made it difficult for some members to avail themselves
since programmes were arranged during teaching time.

i




o

 Comments from the Questions Qé

e

'

Mombasa Polytechnic

1~

Lack of commitment and seriousness on the part of
‘the participants due to other teaching and admini-
strative duties. '

Lack of proper coordination and seriousness.
Lack of seriousness in the project.

Lack of effective communication.

N . . . . ' } . ) r ‘
Lack of facilities weakness, the effectiveness of
the development project, in our institution i.e.
the methods taught cannot be applied wlthout these
facilities.

4

a
Could have been more effective if organized in form
of short compact courses instead of many different
sessions. >

Very little time allocated in the exercise.-

Lack of finance to sponsor to many Development
programmes.

1 . ‘l .\ . " . »
Communication between the administrative in certain
“vital decision affecting the continuity of the project.

Not cetting adéquate information about it.

. Lack of workshops concerning "Equipment Maintenance"
Lack of involving mos't mémbers of staff.
No incentive'was given to the participants
Monetary benefits like increments, etc can
attract more. teachers. ‘
For having only one expect taking part in all
the two institutionms.- :
Organisatibn are that we do not have enough

audio visual aids to apply effectively what we
gain from thls programme. .
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Comments from the Questions

12

s , CT .
Kenya Polytechnic

)

28. Do you have any recommendations or suggestions to improve
) future staff development activities?

N

Review of points and appointment of a local
Pedagogical Consultant.

There should be more seminar and workshops durihé -
college vhcations. Part time teacher training
programme should be developed and mounted.

If possible, it could be conducted when the staff
members are free. .

Seminars, workshqps etc, should be held but I have n
noticed the numbets were very low almost discouraging

- (enough to make the organizers lose heart: though

Dr. McWethy did not lose his coll). I think departments
shodld choose and literally force staff to attend
because a lot of benefits are derived from such

programmes.

More people should be involved in the projects

. because that is the only way they learn and benefit.

Dr. McWethy's workshops should be continued despite
his departure, they were found to be of great help

by the attendants.

Just attempts to cancel the anamomalis identified

.in number 27. ‘

Time off to attend important development activities;
reading books can be given for some subjects taught
as well as certificates.

A department should be set up in the Kenya Polytechnic
capable of carrying out staff development activities
and award certificates to those who qualify.

Appropriate arrangements should be made by departments

in their timetables to allow the staff to give the

course their full participation. Attendance should

be made obligatory for staff listed for those activities.
There should be some form of testlmonlals at the end of

these courses. -

Teachers who have never been given normal teacher
tralnlng should be given an Jnten51ve three months

tra 1n1ng course.

Are there more or possible ways of making ‘the
participant 'more serious and committed to the
programme? e.g. A recognized certificate.



28.

-13 - . Kenya Polytechnic

Get approved and recognition from the relevant
Ministry officials as quickly as possible.

Evening classes in Education be started to‘enable
staff to attend without neglecting their work. This
should be a full course leading to a post graduate
diploma.

Regular workshops involving all staff at one time
or the other during the year. These should cover
new developments in education and in particular
Technical Education. ’

There shoulMd be a staff development newsletter to
“"keep staff in the three colleges informed about
such activities in each college. .
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C .
Comments from the Questions Mombasa Polytechnic

pra

- 28. - Involve qualified teacher education in this ‘country
to handle seminars for small groups of lecturers
o for respective discipline. °

- Staff should be given time to further themselves in
their respective fields.

- I strongly recommend offering'of full time courses
to members of staff .who are not already profe551onal

teachers.
3

2 -~ A full time course would be an appreciable programme
for an individual teacher in the appropriate field.

\
- I would recommend a full time course for members of
staff in their respective areas of specialisation.

- There should be 'a periodic staff exchange programme.

- The persons in charge should first study the facilities
. available in our institution in order to come up with
( - up to date ideas.

o Design comprehensive courses and do away with seminars
(3 month courses could be very effective).

- Longer sessions in a more seriously planned syllabus
{ to cover the requirements of a new untrained teacher.

- Yes, short up-grading courses either Overseas to be
\T encouraged.

- More workshops on Media and methodology should be
mounted for teaching staff.

v [N

- When you have information, give it at an approprlate
time.

-~ - There should be meetings for discwessions for what
the teaching staff should need.

- Make the objectives clear to the participants.

- Exchange of staff, seminars between the polytechnics ,
staff development and equipment and personnel improvement *



