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Abstract

It is said that Japanese tend to overuse /’m sorry, and a number of studies have confirmed
this. Some studies attribute it to Japanese culture; however, does Japanese language
have any influence on that? This study, therefore, investigates the uses of the English
apologetic phrases, namely, /'m sorry and excuse me by Japanese-L1 learners of English,
comparing them with some counterparts in Japanese, sumimasen and gomen
(gcomennasai). This study also takes the length of residence in English-speaking
countries (LOR) into consideration. The data were collected from three different
groups: Japanese in Japan whose LOR is less than a year (JJ), Japanese in Montreal
whose LOR is over a year (JMtl), and native speakers of English (NSE) in Montreal.
Questionnaires and follow-up interviews were administered to answer the research
questions.

The results showed that JJ group used /'m sorry more often than NSE group.
One of the reasons of the overuse of /'m sorry was transfer of Japanese apologetic
expressions. However, there were some cases when they said sorry less often than NSE
group and JMtl group, and that was probably attributed to their unfamiliarity with the
sorry-to-bother-you type of expressions. It was also found that the JJ group sometimes
had difficulty using excuse me appropriately, and the reason could be insufficient input of
excuse me. Overall, the study showed that Japanese learners’ use of these expressions
becomes closer to that of the NSE group the longer they stay in an English-speaking
country.

Keywords: crosslinguistic influence, transfer, apologies, Japanese, pragmatics
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Résume
11 a souvent été dit que les Japonais utilisent abusivement 1’expression « je suis désolé »,
affirmation qui a d’ailleurs été vérifiée par plusieurs études. Certaines d’entre elles
’attribuent a la culture japonaise, mais la langue japonaise a-t-elle réellement une
influence sur 'utilisation du « je suis désolé » en Anglais ? Cette étude explore
I’utilisation des phrases d’excuses en Anglais, soit « I’'m sorry » et « Excuse me » par des
¢tudiants Japonais-L1 apprenant I’ Anglais, en les comparant aux termes japonais
« sumimasen » et « gomen (gomennasai) ». Cette étude prend aussi en considération la
durée de résidence de I’individu dans des pays anglophones (LOR). Les données ont
été recueillies chez trois groupes différents : des Japonais au Japon dont le LOR est
inférieur a un an (JJ), des Japonais a Montréal dont le LOR est supérieur a un an (JMtl),
et des Montréalais dont la langue natale est I’ Anglais (NSE). Des questionnaires et des
entrevues de suivi ont été administrées afin de répondre aux questions de recherche.

Les résultats indiquent que le groupe JJ utilisait « je suis désolé » plus souvent
que le groupe NSE. Une des raisons de cette utilisation excessive serait le transfert des
expressions d’excuses japonaises. Néanmoins, certains utilisaient « désolé » moins
souvent que les groupes NSE et JMtl, ce qui peut étre probablement attribué a 1’absence
de familiarité avec les expressions du type « désolé de vous déranger ». Il a aussi été noté
que le groupe JJ avait parfois des difficultés a utiliser « je m’excuse » aux bons moments,
et la raison pourrait €tre un input insuffisant de I’expression « je m’excuse ».
Globalement, cette étude démontre que plus la durée de résidence des étudiants Japonais
dans des pays anglophones est longue, plus leur utilisation des expressions d’excuses se

rapprochait de celle du groupe NSE.
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Chapter One: Introduction

1.1 Introduction

“I’'m sorry, I’'m very sorry!”

What do you imagine might have happened when you hear this type of utterance in
an interaction? There are a number of possible situations you may picture; however, not
many English speakers would imagine a situation where a stranger is handing you
something that you dropped. Yet, it was actually the utterance of a Japanese lady when
somebody walking behind her in the airport gave her back the handkerchief she had
dropped (Shimizu, 2008). The most probable reason for this utterance, which seems out
of context in English is the influence of Japanese.

The Japanese word sumimasen is generally considered as equivalent to I'm sorry
and excuse me in English; however, the Japanese word sumimasen covers some functions
that the two English words do not. In fact, sumimasen has seven functions (Ide, 1998).
One of the functions, for instance, is conveying a grateful and indebted feeling. In the
case of the Japanese lady above, it is highly probable that she used /’m sorry as a direct
translation of sumimasen. In Japanese, use of sumimasen is entirely appropriate for
expressing a feeling of thanks and indebtedness in this type of situation.

Four out of the seven functions of sumimasen that Ide (1998) categorized are
unique and cannot be translated to /’'m sorry nor excuse me in English.  If Japanese
learners learn and are taught that sumimasen is exclusively connected with /'m sorry and

excuse me in English, this may result in communication breakdown.
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1.2 Motivation for the Study

The original motivation for this study stems from my own experiences as a
Japanese graduate student in Montreal. Even though I have been in Montreal studying
Second Language Education (SLE) at the MA level for over two years, I still
occasionally have a little confusion as to the use of /’'m sorry and excuse me in English.
For example, after sneezing, I often say, “I’'m sorry” almost as a reflex. ~Although I
understand in my mind that excuse me would be more appropriate in this case, those
words usually do not come out of my mouth before /'m sorry. There is no habit of
saying something particular after sneezing in Japanese; however, if I did, it would be
sumimasen, gomennasai or gomen (depends on the relationship with an interlocutor),
which mean /'m sorry in English. Therefore, it is possible that my reflex to say /'m sorry
after I sneeze is influenced by Japanese.

The case above may be also because I habitually say /’m sorry more than native
English speakers in Canada. Non-native speakers of Japanese who speak English
sometimes tell me that I do not have to be sorry. For example, I tend to say /'m sorry if
I make noise when eating, drop a fork on the floor in a restaurant, interrupt somebody,
pass in front of people, and so forth. Therefore, I became interested in the way
Japanese use I'm sorry and excuse me and the connections between Japanese and English

apologetic expressions in Japanese learners of English.

1.3 Pragmatics and Transfer
1.3.1 Pragmatics.
The events illustrated in the preceding two sections could be explained by many

different kinds of linguistic elements, like any other language acts; however, [ would like
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to focus on the pragmatic sphere, because pragmatics seems to be involved in
miscommunications or unnatural-seeming language use.

Now, the question is, what is pragmatics? According to Verschueren (2009),
pragmatics deals not language as such but “language use and the relationships between
language form and language use” (p. 1). Language use can be interpreted as making
linguistic choices continuously at all linguistic levels, such as phonology, morphology,
syntax, and semantics (Verschueren, 2009). Therefore, Verschueren further claims that
the theory of language use could and should be the study of investigating why language
users make such choices, what the choices result in, and/or with what intentions the
choices are made. As can be seen, the field of pragmatics is interdisciplinary and vast
in nature.

Pragmatics is commonly divided into pragmalinguistics and sociopragmatics.
Leech (1983) defined pragmalinguistics as “the particular resources which a given
language provides for conveying particular illocutions” (p. 11), or the ability to generate
linguistically appropriate sentences in order to perform speech act. Likewise, he
defined sociopragmatics as “ the sociological interface of pragmatics” (p. 10), or the
social perception affecting one’s language action. The main difference of these terms is
that the focus of pragmalinguistics is more on language itself, while that of
sociopragmatics is more on social and cultural influences on language use. However, it
should be noted that the division between the two types is not clear-cut. This study

expects to observe either or both phenomena in the data.

1.3.2 Pragmatic failure.

Errors can happen at the pragmatic level just as they can happen at the grammatical
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level. For example, the utterance of the Japanese lady in the airport described in the
first section, “I’m sorry, I’'m very sorry,” does not seem to have grammatical errors;
however, it contains what Thomas (1983) would have called a pragmatic failure, or a
communication breakdown brought by the ineffective understanding of ‘what is meant
by what is said.” The issue of the story of the Japanese lady is that the person who
picked up her handkerchief did not understand what she meant (the feeling of thanks and
indebtedness) by what she said (I'm sorry). This example did not lead to a negative
outcome; however, pragmatic failure can result in serious misunderstandings. “While
grammatical error may reveal a speaker to be a less than proficient language-user,
pragmatic failure reflects badly on him/her as a person” (Thomas, 1983, p. 29; italics in
original).

Thomas (1983) further divided pragmatic failure into pragmalinguistic failure and
sociopragmatic failure, as the two terms, pragmalinguistics and sociopragmatics, indicate.
For instance, the Japanese lady’s utterance “I’m sorry” towards the stranger involves
pragmalinguistic failure since the reason underlying this utterance is the lady’s not
knowing the pragmatic force of /'m sorry in English. On the other hand, my excess use
of I'm sorry is likely to be sociopragmatic failure, because it is highly probable that I am
not entirely sure on which occasions in a Canadian context I should “be sorry for,” since
they are culturally different from a Japanese context.

On the basis of the difference between pragmalinguistics and sociopragmatics,
Thomas (1983) stressed that it is more difficult to teach learners how to avoid
sociopragmatic failure because that involves the language user’s beliefs (not merely

vocabulary), which differ from the interlocutor’s.
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Pragmalinguistic and sociopragmatic failure reflect two fundamentally
different types of pragmatic decision-making. The first is
language-specific and it should be possible for the teacher to correct it
quite straightforwardly. The second is in part culture-specific, a reflection
of the student’s system of values and beliefs, and should not be

‘corrected’, but only pointed out and discussed. (Thomas, 1983, p. 109)

Kramsch (1995) also placed a special emphasis on the importance of teaching culture
and/in language. The reason of the importance is because language has a role that
mediates cultures: “[m]aterial culture is constantly mediated, interpreted and recorded —
among other things — through language” (Kramsch, 1995, p. 85). Kramsch (2001)
considered language teachers to be agents of social change and she suggests that English
teachers should not only think about how to teach English more effectively, but also that
they consider the possible effects of teaching English in the society. Therefore, it is
useful for teachers to be aware of the sociopragmatic background underlying their

students’ utterances, and of the differences between them and the target language’s.

1.3.3 Transfer.

One of the possible reasons for pragmatic failure that Thomas (1983) pointed out is
transfer. According to Odlin (1989), “[t]ransfer is the influence resulting from
similarities and differences between the target language and any other language that has
been previously (and perhaps imperfectly) acquired” (p. 27). Transfer seems to
explain the Japanese lady’s utterance in the airport; she said “I’m sorry” because it is

quite natural to say sumimasen in Japanese, the translation of which would be I'm sorry
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in English. Therefore, transfer is an important factor to take into account when

studying pragmatic failure.

1.4 Statement of Purpose

The purpose of this study is to investigate how adult Japanese-L1 learners of
English use /'m sorry and excuse me and how Japanese influences the use of the two
phrases in English.  Also, the effect of length of stay in an English-speaking country
will be examined. This current study will contribute to our knowledge about Japanese
learners of English in terms of crosslinguistic influence. Furthermore, my final goal is
to facilitate Japanese learners to acquire the correct and appropriate usage conventions

for these English apologetic expressions, /'m sorry and excuse me.

1.5 Organisation of the Thesis

In the next chapter, I provide a review of the literature. In Chapter Three, the
research design is outlined in detail. In Chapter Four, I present the data from the
questionnaires and follow-up interviews, and in Chapter Five, I discuss the results.
Then, in Chapter Six, I conclude this study, discuss the implications and limitations, and

make suggestions for future research.
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Chapter Two: Review of the Literature

In this chapter, I begin by defining the term crosslinguistic influence (CLI), which
is the main theoretical construct underlying the present study. In the following section,
I discuss Jarvis and Pavlenko’s (2008) model of CLI types. The subsequent two
sections focus on two types of CLI, namely, pragmatic transfer and conceptual transfer.
Then, in the last section, I focus on two apologetic expressions in Japanese, sumimasen
and gomenasai, and I’'m sorry and excuse me in English, the focal points of the present

study.

2.1 Definition of Terms

The phenomenon of CLI has been referred to in many different ways, such as
language transfer, linguistic interference, the role of the mother tongue, native language
influence, and language mixing (Odlin, 2003). In this study, following Odlin (2003), I
use the terms crosslinguistic influence and transfer interchangeably because, unlike the
other terms, they focus on the phenomenon of CLI in a theoretically neutral manner.

At present, there is no perfect definition of CLI, perhaps because the phenomenon
has many varieties and is complex. For example, Odlin (1989) defined CLI as “the
influence resulting from the similarities and differences between the target language and
any other language that has been previously (and perhaps imperfectly) acquired” (p. 27).
At first glance, his definition seems to cover the entire phenomenon; however, “the
influence” is not well explained. Jarvis and Pavlenko (2008) provided a more detailed
and flexible definition: CLI is “the influence of a person’s knowledge of one language on

that person’s knowledge or use of another language” (p. 1). As can be seen, they
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narrow ‘the influence’ down to the perception and production of language. In addition,
they imply that CLI does not necessarily have to involve the target language; transfer can
occur between languages that one has acquired and is not currently learning.  Also, it
should be noted that the direction of the influence is not determined, which means that
CLI occurs not only from the L1 to the L2, but also from L2 to L1, L2 to L3, L1 to L3,
and so forth. However, this study will only focus on the effect of Japanese as the L1 on
English as the L2. Drawing on the above definitions, in this study I am defining CLI as
“the influence of a person’s knowledge of one language on that person’s perception or

production of another language either at linguistic or conceptual level.”

2.2 Types of Crosslinguistic Influence
Jarvis and Pavlenko (2008) organized CLI types into ten dimensions. These are

summarized in Table 2.1.
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Table 2.1

Characterization of CLI Types across Ten Dimensions

Area of Language Intentionality Form

Knowledge/Use Intentional Verbal
Phonological Unintentional Nonverbal
Orthographic
Lexical Mode Manifestation
Semantic Productive Overt
Morphological Receptive Covert
Syntactic
Discursive Channel Outcome
Pragmatic Aural Positive
Sociolinguistic Visual Negative

Directionality Cognitive Level Type of Knowledge
Forward Linguistic Implicit
Reverse Conceptual Explicit
Lateral

Bi- or multi-directional

From Jarvis and Pavlenko (2008, p. 20)

An instance of transfer can be described with all the ten dimensions at the same
time. For example, a pronunciation error influenced by L1, such as when a
Spanish-speaking learner of English says ‘sleep’ [slip] to mean ‘slip’ [slIp], could be
categorized as phonological, forward, linguistic, implicit, unintentional, productive, aural,
verbal, overt, negative transfer (Jarvis & Pavlenko, 2008). As Jarvis and Pavlenko
mentioned, this scheme will be a great help for CLI researchers to visualize which
dimension has been explored and which dimension has not. The current study focuses
on the use of I’m sorry and excuse me by Japanese-L1 learners of English, and in

particular will explore the effects of Japanese (L1) on the use of these expressions. |
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will also focus on their oral language production. Therefore, I expect that the types of
CLI that this study will uncover will be pragmatic, forward (L1 to L2), productive
(speaking or writing), aural (speech), and verbal (language involved) transfer. I hope to
be able to comment on the type of knowledge, the intentionality, the cognitive level, the
manifestation, and the outcome after the actual utterances of participants have been

observed and analyzed.

2.3 Brief Overview of CLI

2.3.1 Contrastive analysis hypothesis.

The contrastive analysis hypothesis was one of the most popular hypotheses in
the early years of CLI research. The theory, which was originally proposed by Lado
(1957), was based on behaviourist psychology. Lado believed that L2 acquisition was
basically a process of habit formation, which could be reinforced or impeded by already
acquired habits. Thus, he claimed that the L2 elements similar to those of the L1 would
be easier to acquire, and conversely, the L1 elements different from those of the L2
would be more difficult; in other words, the types of error a learner would make could be
predicted to some extent by contrastive analysis.

Contrastive analyses were vigorously carried out during the 1950s and 1960s.
In order to observe the differences and similarities between languages, researchers
compared two or more languages systematically and contrasted the performance of two
or more groups of learners. However, Lado (1957) admitted that the analysis had
important limitations: “Contrastive analysis must be considered a list of hypothetical
problems until final validation is achieved by checking it against the actual speech of

students” (Lado, 1957, p. 72).  As he states, contrastive analysis only focuses on
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languages themselves and tends to ignore the actual language that learners use.
Therefore, the results from contrastive analysis are often too general and theoretical to
apply to authentic L2 learning and teaching. Although some researchers, including
Lado, claimed the need for empirical research on transfer, it was not actively conducted

until the mid-1970s.

2.3.2 Error analysis.

Error analysis, which was pioneered by Pit Corder in the 1970s, focused on the
errors that actual L2 learners made and sought to determine the types and causes of the
errors. In terms of the method, error analysis is, in effect, the opposite of contrastive
analysis, which does not pay much attention to actual L2 learners’ language. In fact,
according to Odlin (1989), error analysis challenged contrastive analysis by clarifying
two things. First, the errors that L2 learners actually made were not always the same as
the ones predicted by contrastive analysis. Furthermore, researchers found some errors
that learners of many different language backgrounds commonly make. In other words,
the difficulties that L2 learners face are not necessarily coming from CLI. Researchers
explained that these errors might stem from other sources such as transfer of training,
meaning “influences on the production or comprehension of a second language that are
due to the ways learners have been taught (or to ways learners have taught themselves)”
(Odlin, 1989, p. 169).

Second, error analysis demonstrated that L2 learners made the same mistakes as
children learning their L1 who do not have any knowledge of other languages.
Researchers considered these kinds of errors as developmental errors, which are normal

errors that people make in the process of learning a language regardless of the L1 or the
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L2 (i.e., they occur in the context of developmental sequences). Because of this finding,
some researchers (e.g., Krashen, Dulay and Burt) independently claimed that L2 learning
should be considered to be the same as L1 acquisition and argued that the influence of
transfer is very small during the acquisition of L2 grammar. However, this claim does
not seem to hold true; both CLI and developmental sequences seem to play important
roles in learners’ interlanguage development. For example, Schumann (1986)
investigated the speech of Spanish, Japanese, and Chinese learners in their earliest stage
of ESL learning and found that they all omitted English prepositions. However, his
study revealed that the frequency of omitting prepositions by Spanish speakers, whose
L1 has prepositions similar to those in English, is much lower compared to that of the
Japanese and Chinese speakers, whose L1s do not have prepositions similar to English.
Therefore, it would be possible to say that the effect of L1 to L2 transfer may be
combined with developmental processes related to the L2 proper in ways that are hard to

tease apart.

2.3.3 Relativism and conceptual transfer.

As Jarvis and Pavlenko (2008) stated, researchers interested in CLI are now more
concerned with linguistic relativity, which is closely related to the Sapir-Whorf
Hypothesis. Linguistic relativity is “the hypothesized influence of language on thought”
(Odlin, 2005, p. 5). Conceptual transfer can be understood as the influence of linguistic
relativity which “might affect either comprehension or production, and such influence
could, of course, affect comprehension or production in a second language (or a third, a

fourth, etc.); moreover, the influence might be where the L1 is influenced by the L2”

(Odlin, 2005, p. 5). Jarvis and Pavlenko (2008) explain the difference between the two
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terms as follows: the theory of linguistic relativity starts from language and ends with
cognition (i.e., language > cognition), while conceptual transfer goes back into language
again (i.e., language > cognition > language). Therefore, conceptual transfer is
accordingly transfer involving linguistic relativity. For example, Imai and Gentner
(1997) examined how Japanese monolingual speakers and English monolingual speakers
categorize objects differently. Japanese monolingual adults generally showed a
preference for material-based classifications while English speakers preferred
shape-based classifications. This is because Japanese is a classifier language that does
not have a morphosyntactic count/mass distinction. For example, two pencils are ni hon
no enpitsu in Japanese (two hon of pencil; a classifier, son is for objects that has
one-dimensional extension). As can be seen, Japanese does not have an equivalent of

[IP%2)
S

plural “s” in English. Whether it is singular or plural, enpitsu (“pencil”) does not
change its form. A follow-up study was conducted by Cook, Bassetti, Kasai, Sasaki,
and Takahashi (2006) and their results were consistent with the initial Imai and Gentner
(1997) study. These studies did not actually investigate conceptual transfer, but rather
linguistic relativity; however, Yoon’s (1993) study illustrated that the perception of nouns
by Japanese learners of English differs slightly from that of English native speakers in
terms of countability, and the differences of perception affected the Japanese participants’
use of articles in English.  Although the studies discussed in this section deal with
semantics, if conceptual transfer can be observed at the semantic level, it might be
possible to assume that conceptual transfer also occurs at the pragmatic level.
Accordingly, I will adopt this as a working hypothesis, which underlies the research

questions for the current study.

Conceptual transfer occurs because of the similarities and the differences between
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conceptual categories of L1 and L2 that link linguistic features, while linguistic transfer
is due to the similarities and the differences between the linguistic structures of L1 and
L2 (Jarvis & Pavlenko, 2008). The following example clarifies that not all transfer
occurs at the conceptual level. Suppose that a native speaker of Finnish says, “He bit
himself in the language” in English with the intention of “He bit himself in the tongue.”
(The translation of kieli in Finnish is ‘language’ or ‘tongue’ in English.) This case
should not be sorted as conceptual transfer but as semantic transfer, because the Finnish
word kieli is a polysemous word, and the Finnish speaker distinguishes the difference
between language and tongue in their mind (Jarvis & Pavlenko, 2008). Therefore, in
this case, he had an image of tongue in his mind when he gave an incorrect utterance by
saying language, which means that this transfer is at a linguistic level, not at a conceptual
level.

In the next section, I will discuss pragmatic transfer, because the topic of this
study 1s pragmatics and these studies are considered to be a foundation to my own

research.

2.4 Pragmatic Transfer

As mentioned in the previous section, transfer can be described using ten
categories. In this section, I will look at pragmatic transfer from a view of Area of
Language Knowledge/Use in the Jarvis and Pavlenko’s (2008) ten categories, because
this has been one of the most common approaches to CLI since the beginning of CLI
studies (see Coulmas, 1981b; Eisenstein & Bodman, 1993 as examples). First, [ will
position pragmatics by discussing two models of communicative competence, by Canale

(1983a, 1983b) and by Bachman and Palmer (1996). After that, I will introduce some
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earlier pragmatic issues, and then shift to recent issues around Japanese learners of
English.

Before proceeding to the next section, I would like to review some key terms:
negative and positive transfer and pragmatic failure. Jarvis and Pavlenko (2008)
explained that:

Determining whether an instance of CLI is positive or negative requires

examining either whether it interfered with the intelligibility, success, or

situational appropriateness of the language that was used, or, more

commonly, whether it violated the grammaticality constraints that are

adhered to by monolingual native speakers of the recipient language.

(p-25)

Therefore, at pragmatic level, negative transfer can cause communication breakdown,
and positive transfer facilitates smooth communication.

The term pragmatic failure was explained by Thomas (1983) as “the inability to
understand ‘what is meant by what is said’” (p.91).  She uses this term intentionally
separated from pragmatic error because it is not possible to distinguish whether the
pragmatic force of an utterance is wrong or correct, and whether, rather, the speaker just
failed to convey the message to the hearer, for reasons that may be located in the hearer.

These terms will be used in this study with this meaning

2.4.1 Pragmatics in communicative competence models.
The communicative competence model proposed by Canale (1983a, 1983b)
includes four competencies: grammatical competence, sociolinguistic competence,

strategic competence, and discourse competence. In this model, pragmatics fits under
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sociolinguistic competence, which is the “mastery of appropriate use and understanding
of language in different sociolinguistic contexts, with emphasis on appropriateness of
meanings and forms” (Canale, 1983b, p. 339).

There is another detailed model of communicative language ability, by Bachman
and Palmer (1996). In this model, there are two categories of language knowledge:
organizational knowledge and pragmatic knowledge. Basically, organizational
knowledge relates to knowing the form of a language; on the other hand, pragmatic
knowledge is involved in performing a language in a particular setting. Both of these
types of knowledge are necessary when communicating in any language. Pragmatic
knowledge is further comprised of two types of sub-knowledge: functional knowledge
and sociolinguistic knowledge. Functional knowledge is what Bachman (1990) called
illocutionary competence, which makes it possible for an addressee to fill in the gaps
between the literal meaning of an utterance and the language user’s intension. For
example, when someone says “Could you tell me how to get to the post office?”, this
sentence functions not as a yes-no question but as a request for directions (Bachman &
Palmer, 1996). Functional knowledge is further sorted into four types of knowledge:
knowledge of ideational functions, knowledge of manipulative functions, knowledge of
heuristic functions, and knowledge of imaginative functions. Sociolinguistic
knowledge, on the other hand, enables language users to adjust their language so that it is
in line with the social conventions which surround the speaker. In other words, it is
“knowledge of the conventions that determine the appropriate use of dialects or varieties,
registers, natural or idiomatic, expressions, cultural references, and figures of speech”
(Bachman & Palmer, 1996, p. 70). Some scholars maintain that the term pragmatics is

used primarily for functional knowledge in the literature; however, since functional
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knowledge and sociolinguistic knowledge seem to overlap and that may not be accurate.
The use of apologetic expressions, which are the main focus of the current study, also
have ties to both functional and sociolinguistic knowledge.

As discussed above, language learners need to have both organizational
knowledge and pragmatic knowledge to become competent language users. Therefore,
negative effects of CLI on pragmatic knowledge can cause serious communication

breakdowns.

2.4.2 Some earlier issues.

Pragmatic transfer has recently been given more attention compared to the other
types of transfer (e.g., lexical transfer and semantic transfer); however, the earliest
studies on the pragmatics of language learners only date back to the late 1970s. In these
studies, evidence of transfer was not always detected (e.g., Rintell, 1979; Walters, 1979).
One particular area that these studies investigated was politeness in learners’ speech acts
such as requests and apologies. For example, Coulmas (1981b) mentioned that the
Japanese language has phrases expressing either appreciation or apologies such as
O-jama itashimashita (“I have intruded on you”). This may lead Japanese learners of
English to directly translate the phrase in order to show their appreciation, which is not
likely to be perceived as appreciation by native English speakers. This problem of
direct translation also applies to the use of sumimasen, an expression both of gratitude

and of apology, which will be further discussed later in this chapter.

2.4.3 Issues for Japanese learners of English.

Nakano (2005) investigated four speech acts in English by Japanese-L1 learners,
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namely, the expression of thanks, apologies, request, and offering. It was found that
Japanese seem to confuse the use of /'m sorry and excuse me. Her Japanese participants
used /'m sorry to open conversations where excuse me would be appropriate. The
author attributed it to the transfer of sumimasen, the apologetic word in Japanese,
because it is quite natural to start a conversation with sumimasen in Japanese.

Sumimasen 1is the word that is usually considered to correspond to I'm sorry or excuse me
in English as will be discussed in Section 2.5.2. However, Nakano suggested that
Japanese tend to associate sumimasen more with I'm sorry rather than with excuse me;
she observed cases when Japanese use /'m sorry where native speakers of English (NSE)
would say excuse me, but the opposite seldom occurred.

Kanekatsu (2007) raised an interesting point concerning CLI even though her main
focus was not on CLI.  She examined how Japanese students in an English immersion
program make requests in English. The students’ preference was different from their
native-speaker peers’. The participants followed typical interlanguage pragmatic
developmental patterns; however, Kanekatsu pointed out that the absence of English
equivalents to keigo (honorifics) could have been one of the reasons for their pragmatic
failures. As this example illustrates, Japanese is a language that requires its speakers to
use different language forms depending on the interlocutors’ status and age. This
perception of the relationship with interlocutors in Japanese seems to be transferred when
Japanese speakers communicate in English.

Takahashi and Beebe (1993) focused on one’s way of correcting others’ utterances.
They found that Japanese learners of English tend to transfer their perception of the
relationships between professors and students into the L2 in order to decide which form

touse. The study also clarified that style-shifting patterns according to the interlocutors
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are transferred from the L1. The difference in language use depending on the
interlocutors (higher or lower status to the subject) was greater among Japanese learners
of English than among native speakers of English. Another example is Yamamoto
(2004), who discovered in a study of Japanese pragmatics that gomennasai, one of the
expressions of apology in Japanese, is more often used when speakers have closer
relationships with their interlocutors, whereas sumimasen, another form to express the
feeling of apology, is more often used when the relationships between the speakers and
the interlocutor are not as close. Although Yamamoto’s study did not involve CLI,
judging from Takahashi and Beebe’s (1993) study discussed above, this style-shifting can
be viewed as an important factor in speakers’ pragmatic choices. Therefore, the
relationships between the speaker and the interlocutor will be a factor that will be taken

into consideration in this study.

2.4.4 Factors interacting with CLI

There are many other factors that interact with CLI, and therefore, these elements
should be taken into account when conducting research. Jarvis and Pavlenko (2008)
listed such factors and fully described them; namely, linguistic and psycholinguistic
factors, cognitive, attentional, and developmental factors, factors related to cumulative
language experience and knowledge, factors related to the learning environment, and
factors related to language use. Because there are a lot of factors interacting with CLI
to a greater or lesser degree, researchers should select the most important and crucial
factors underlying the context of their own questions and take them into account (Jarvis
& Pavlenko, 2008).

For example, some studies have shown the relationship with target language
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proficiency. Takahashi and Beebe (1987) proposed a hypothesis that the L2 proficiency
positively correlates with pragmatic transfer, meaning less proficient learners are less
likely to transfer their pragmatic knowledge from the L1 to the L2 than more proficient
learners, due to the language barrier. Some studies such as Cohen (1997) and Hill
(1997) supported this hypothesis; however, others illustrate the opposite. For example,
Maeshiba, Yoshinaga, Kasper, and Ross (1996) focused on apologies by Japanese
learners of English. They found that in terms of the apology strategies, positive transfer
(i.e., with no communication breakdown) was much more frequently observed than
negative transfer (i.e., transfer with a negative effect), and that intermediate learners
displayed more negative pragmatic transfer than advanced learners.

Other studies have illustrated the effects of the length of residence in the L2
environment, and have shown that as people stay in the L2 environment longer, the
amount of transfer from the L1 to L2 and the L2 to L3 decreases (Guion, Flege, Liu, &
Yeni-Komshian, 2000; Hammarberg, 2001). Guion et al. (2000) focused on the
relationships between length of residence in the U.S. and sentence length in the
English-L2 speech of immigrants from Italy and Korea. Even though the results of the
study seem to be also affected by the age at which the subjects immigrated, the study
illustrated that immigrants with a longer stay in the U.S. have more native-like sentence
length. 1 will take the factor of the length of residence in the L2 country as an important
variable interacting with CLI and investigate, among other things, the relationship

between this element and CLI.
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2.5 Expressions of Apology
2.5.1 English: I’m sorry and excuse me.

Borkin and Reinhart (1978) defined these two expressions: excuse me is “a
formula to remedy a past or immediately forthcoming breach of etiquette or other minor
offense on the part of the speaker” (p. 57), and I'm sorry is “an expression of dismay or
regret at an unpleasantness suffered by the speaker and/or the addressee” (p. 57). There
are other, non-apologetic uses of excuse me and I’'m sorry, such as when a mother is
surprised at swear words that her child has said; however, this study only focuses on the
apology function because /’'m sorry and excuse me are located as the counterparts of

sumimasen in this study.

2.5.2 Japanese: Sumimasen and gomennasai.

The Japanese word sumimasen is probably one of the most common phrases used
in everyday Japanese conversation. Sumimasen is usually considered to correspond to
I’'m sorry or excuse me in English; however, its use is not exactly equal to /'m sorry or
excuse me. This is seen clearly in the example given the Introduction chapter. A lady
picked up the handkerchief that a Japanese lady had dropped and gave it back to her in
the O’Hare International Airport in Chicago. The Japanese lady bowed several times
saying “I’m sorry! I'm very sorry!” The American lady looked very confused (Shimizu,
2008). In this case, thank you would have been appropriate; however, since the
Japanese expression sumimasen originally contains a feeling of “I am sorry to have
troubled you. I owe you and have not returned you the favour,” she probably transferred
the phrase and used /’m sorry, one of the translations of sumimasen. There is another

real story that sees it from the other side. An English learner of Japanese I spoke to
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noticed that the characters in a Japanese movie seldom said arigatou (“thank you”),
which he had just learned in Japanese class. This might be attributed to the existence of
sumimasen, because sumimasen also has the role of thank you in English.

The closeness of Japanese concepts of apologies and gratitude have been
discussed by a number of scholars (e.g.; Coulmas, 1981b; Ide, 1998; Kimura, 1994;
Kotani, 2002). Nakai and Watanabe (2000) found that Japanese learners of English
sometimes use apologies in order to show a feeling of gratitude. The researchers
administered a questionnaire with ten thanking scenarios to 13 Japanese participants, and
found that 18 percent of the responses in Japanese were apologetic expressions used for
the purpose of thanks; whereas only a few native speakers of English (NSE) used
apologies in English.  Although Nakai and Watanabe’s (2000) study investigated
Japanese use of apologies in thanks scenarios in Japanese, the close relationship of
thanks and apologies is likely to be one of the reasons for Japanese people’s overuse of
I'm sorry. Some scholars attribute this overuse to Japanese culture that values
obedience and keeping harmony with addressees (Kondo, 1997, 2004; Kumagai, 1993;
Kumatoridani, 1993). Wierzbicka (1991) also supported this observation of Japanese
culture: “[i]n Japanese culture, [...] the prevailing norm with respect to emotion is this: |
don’t want someone to feel something bad” (p. 126). She further stated that Japanese
tend to feel bad not only when they did something bad, but also when someone did
something good for them because they feel indebted to that person. This cultural
component could also contribute to Japanese saying /’'m sorry often.

It was illustrated above that sumimasen is usually translated to /’m sorry or
excuse me in English; however, some of its functions differ from the English phrases.

Ide (1998) defined seven categories of sumimasen according to functions (she
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emphasized that these categories overlap one another): (a) sincere apology, (b)
quasi-thanks and apology, (c) request marker, (d) attention-getting device, (e)
leave-taking device, (f) affirmative and confirmational response, and (g) reciprocal
exchange of acknowledgment. In relation to English expressions, (a) corresponds to
I'm sorry; (b) is both I’'m sorry and thank you; (c) and (d) are excuse me; and (e) to (g) do
not have counterparts in English. This categorization was taken into consideration
when developing the instruments for the present study.

Besides sumimasen, Japanese has another word for apologies: gomennasai. 1t is
a much simpler word compared to sumimasen. As described in the introduction chapter,
gomennasai can only express the feeling of apology and tends to be used when
communicating with those who have closer relationships (Yamamoto, 2004).

In the light of the previous studies illustrated in this chapter, the remainder of this
thesis will describe my study on the crosslinguistic influence on apologies by
Japanese-L1 learners of English. More specifically, I have investigated how the
Japanese apologetic word, sumimasen has influence on the English counterparts, and the
effect of length of residence. The research questions will be stated at the beginning of

the following chapter.
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Chapter Three: Methodology

In the previous chapter, I reviewed the literature and indicated the direction of
this current study. In this chapter, I will begin by specifying the two research questions.
Then, I will describe the methods of this study. This is followed by the data collection

and analysis procedures.

3.1 Research Questions
The previous chapter illustrated that earlier studies have shown the tendency of
Japanese confusing the use of /'m sorry and excuse me, and of overusing I’'m sorry.
Some studies have inferred that one of the reasons for these tendencies is the Japanese
apologetic expression, sumimasen. Based on the earlier studies presented in the
previous chapter, the two main research questions that I investigated are:
1. Do advanced Japanese-L1 learners of English and English native speakers use
I’'m sorry and excuse me differently in identical contexts? If so, how?
2. Is there an effect on Japanese learners’ use of these expressions that is related
to residence in an English-speaking country longer than one year?

These questions are the driving forces of the present study and guide the research.

3.2 Research Design

This study has adopted the sequential explanatory strategy of mixed methods
research (MMR), putting equal focus on quantitative and qualitative data. T first
collected and analyzed quantitative data, followed by qualitative data collection and

analysis (see Figure 3.1). MMR is “an approach to inquiry that combines or associates
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both qualitative and quantitative forms. It involves philosophical assumptions, the use of
qualitative and quantitative approaches, and the mixing of both approaches in a study”
(Creswell, 2009, p. 4). The perspective underlying this study was pragmatism, where
various choices are available for mixed methods researchers in terms of methods,

worldviews, assumptions, and forms of data collection and analysis (Creswell, 2009).

QUAN QUAN QUAL QUAL Interpretation
Data Data Data Data of Entire
—_—
Collection Analysis > Collection > Analysis — >  Analysis

Figure 3.1. Sequential mixed methods design (Adapted from Creswell, 2009).

3.3 Pilot Study

A pilot study, consisting of a questionnaire with 12 fill-in-the-blank type
questions distributed to ten NSE, was conducted prior to the study proper. The results
suggested that the use of I'm sorry and excuse me by the NSE was basically in line with
Borkin and Reinhart’s (1978) definitions. In addition to those definitions, the pilot
study suggested that /'m sorry is likely to be more often used when the speaker is feeling
bad about what he/she has done, whereas the speaker is not necessarily feeling bad when
using excuse me, and in a rather strong sense, might feel that he/she had a right to do
what he/she did. In short, excuse me seems much dryer than /’m sorry to NSE. For
instance, seven out of the ten participants answered that they would use excuse me for a
student’s reminder to a teacher that class time is up, while nine out of ten indicated that
they would use I'm sorry when stepping on a stranger’s foot on a crowded bus.
Therefore, it is one of the goals in the current study to discover if the hypotheses inspired

by the pilot study are true for NSE.
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3.4 Method
3.4.1 Target population.

Data were collected mainly from three different groups:

1. Japanese learners of English in Japan (JJ group).

2. Japanese learners of English in Montreal, Canada (JMtl group).

3. Native speakers of English who reside in Montreal (NSE group).
JJ group was made up of first-year students at Ibaraki University in Japan. Their length
of stay in an English speaking country, if any, was less than one year. JMtl group
consisted of first generation Japanese in Montreal who speak Japanese as their L1 and
have lived in English-speaking countries for more than one year. NSE group was
defined in the current study as those who live in Montreal, speak English as their L1 and
feel more comfortable communicating in English than any other language. The number
of participants in each group ranged from 19 to 23, and all the participants were over 18

years of age, so that the cognitive level of all the participants was deemed comparable.

3.4.2 Instruments.

I used two different methods to collect data pertaining to the two research
questions above; namely, questionnaires and follow-up interviews. There were three
different types of questionnaires used in the study: the English Discourse Completion
Test (DCT) (see Appendix A), the Japanese DCT (see Appendix B), and the follow-up
questionnaire (see Appendix C). The procedures that the participants followed are

illustrated as in Figure 3.2 below.



CROSSLINGUISTIC INFLUENCE ON PRAGMATICS 27

33 English DCT _| Japanese DCT .| Follow-up
(n=23) g (n=23) Interview (n=3)
English DCT Japanese DCT Follow-up
JMtl > > _
(n=23) (n=23) Interview (n=3)
Follow-up
English DCT ) )
NSE »| Questionnaire
(n=19)
(n=19)

Figure 3.2.  Procedures that the JJ, JMtl, and NSE groups followed.

3.3.2.1 English DCT.

The English DCT was answered by all the participants. It consisted of a brief
biodata section, a 10-item DCT section, and a section on the perceptions of the
interlocutors about the situations in the DCT. The DCT presented 10 different
situations where one of three possible translations of sumimasen in English, I'm sorry,
excuse me, or thank you was likely to be used. Some scenarios were adapted from the
crosslinguistic influence (CLI) study conducted by Beebe, Takahashi, and Uliss-Weltz
(1990). Participants completed each dialogue in English. For each question, the
participants were asked to give a short description of what they had on their mind as they

read about the situation (“Mind Question™). Two examples from the DCT are:

1. You are a top executive at a very large accounting firm. One day
the boss calls you into his office.'
Boss: Next Sunday my wife and I are having a little party. I know it’s

short notice but I am hoping all my top executives will be there

1 Scenario adapted from Beebe, Takahashi, and Uliss-Weltz (1990).
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with their spouses. What do you say?

You:

Boss: That’s too bad. I was hoping everyone would be there.

*What was on your mind in this situation?

2. You are working in a grocery store. When you are carrying lots of
cans in order to move them into the other shelf, you drop some of
them.

Customer: (Picking up the cans) Are you all right?

You:

*What was on your mind in this situation?

3.3.2.2 Japanese DCT.

The Japanese DCT consisted of a 10-item DCT section, and a section on the
perceptions of the interlocutors. The DCT had the 10 same scenarios as the English
DCT, but in Japanese. The participants answered the English DCT first, and after
completing it, filled out the Japanese DCT without referring to their own answers on
English DCT. Likewise, they were not allowed to modify their answers on the English
DCT once they started the Japanese DCT. Also, it was assumed that the participants
would switch their mental languages as they answered each DCT; more specifically, they
would think in English when filling out the English DCT, and think in Japanese when

answering the Japanese DCT. However, there could have been an order effect (English
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DCT > Japanese DCT), influencing the results.

3.3.2.3 Follow-up questionnaire.

This questionnaire was a replacement for the follow-up interview; therefore, the
main aim of this questionnaire was to establish a native-speaker baseline for the use of
each expression, I'm sorry and excuse me, that I observed in the English DCT. It also
attempted to reveal their assumptions for each phrase, I 'm sorry and excuse me, and to
draw real-experience stories from English non-native speakers (NNSs) when the two
phrases are involved.

The reasons for not conducting follow-up interviews with NSE group were
mainly my own time constraints and the different purpose of the follow-up between the
Japanese groups and NSE group. On the one hand, the JJ and JMtl groups had filled out
English and Japanese DCTs, and one of the main purposes of the follow-up interviews
was to investigate further the CLI phenomena seen in the DCTs.  On the other hand,
NSE answered English DCT, and the follow-up questionnaire was aimed to confirm their
use of I'm sorry, excuse me, and thank you in order to establish a NSE baseline.
Therefore, the follow-up interviews with NSE group were replaced by the follow-up

questionnaires.

3.3.2.4 Follow-up interviews.

The interviews were intended as a follow-up to the English and Japanese DCTs in
order to confirm or further probe the intentions of the participants as to why they put the
answers they did; accordingly, they were open-ended and semi-structured interviews (see

Appendix D for the interview protocol). The purpose of the follow-up interviews was
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twofold: to examine how the use of I'm sorry and excuse me differed among the three
groups, and to investigate whether the transfer they made in the questionnaire, if any, was

at a linguistic or conceptual level.

3.5 Data Collection Procedures
I obtained ethics approval from the Faculty of Education Ethics Review
Committee in December, 2009. The following sections describe the data collection

procedures for each group.

3.5.1 JJ group: Japanese learners of English in Japan.
3.5.1.1 Questionnaires.

After receiving permission from a professor at a national university in Kanto area,
I administered 27 questionnaires in her English class in January 2010.  Since each
participant filled out the two questionnaires on different dates (the time interval was two
days), it was not possible for the participants to refer to their answers on the English
DCT as they filled out the Japanese DCT, and vice versa. However, there might have
been an order effect of filling the English DCT first and the Japanese DCT second, as
mentioned above.

The number of students who had registered for the class was 27; however, I
obtained only 23 complete sets of questionnaires because some students were absent for
one or both classes. The consent form (see Appendix E) was signed by all the
participants on the first day of data collection. ~After completing each questionnaire, all

the participants in this group received some chocolate as a token of my appreciation.
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3.5.3.2 Interview.

After collecting the English and Japanese DCTs, I obtained the consent form for
the interviews (see Appendix F), and conducted the follow-up interviews. The
interview participants were selected from among the questionnaire participants who
indicated in the questionnaire that they were willing to be interviewed. Two out of 23
students agreed to be interviewed. The interview with the first student was conducted
after school on the second day in a quiet empty classroom. The second, due to a
scheduling problem, had to be over the phone after I came back to Canada.
Conversations with the two interviewees were audio-recorded. The recorded length of
the interview was approximately 10 minutes with the first student and 34 minutes with
the second student. I attribute the difference in interview durations to the amount of my
preparation for each interview. While I had only a few hours to analyze her English and
Japanese DCTs for the first interview, I had more than ten days before the second
interview; as a consequence, more questions came up for the second interviewee.
Because of this, the two sets of interview data were not the same, which might result in
making the data difficult to compare. Therefore, data from those interviews were

considered as case studies.

3.5.2 JMtl group: Japanese learners of English in Montreal.
3.5.2.1 Questionnaires.
For the JMtl group, I recruited questionnaire participants by e-mail at the
beginning of March, 2010, from international student organizations across two English
universities in a metropolitan city in eastern Canada. [ also posted some advertisements

online (see Appendix G) and asked my Japanese friends for their cooperation. At the
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end of May, I contacted a Japanese school in the same city as well, requesting that they to
allow me to attend their end-of-semester meeting to recruit participants for my study.
With this group, I mainly adopted snowball sampling, a way of recruiting participants by
asking “participants to identify others to become members of the sample” (Creswell,
2008, p. 155). Three months after starting recruitment, the number of the JMtl group
was 23.

For this group, I converted the consent form and two questionnaires (English and
Japanese DCTs) into electronic versions so that they could be filled out individually by
computer. Each participant voluntarily contacted me after seeing my notice, and
received the consent form and questionnaires by email. They were asked to sign the
consent form first (see Appendix E), and then, to start filling out the English DCT, and
lastly, the Japanese DCT without referring to the English DCT. The time interval
between answering the English and Japanese DCTs was not specified; therefore, it
depended on each participant. Nevertheless, the most important point in the
instructions for answering the questionnaires was that the participants did not refer to
their answers on one DCT when completing the other, in order to make sure that their
answers on one DCT were not explicitly affected by the other language. Therefore, this
factor should not negatively affect the validity of the results; however, there are no means
to verify that the participants did follow the directions; thus, it is a possible limitation of

this study.

3.5.2.2 Interview.
The interviewees were also selected based on their willingness, indicated in the

email when they returned their English and Japanese DCTs. Although there were about
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10 participants who agreed to be interviewed, only the first three participants were
interviewed because of my own time constraints. The consent form (see Appendix F)
was read and signed by all three participants before the interviews. The procedure for
the follow-up interviews was the same as for the JJ group. All the interviews were
conducted in a closed office at a university and were audio-recorded. Each interview

lasted approximately one hour.

3.5.3 NSE group: NSE of English who reside in Montreal.

I contacted a faculty member of a university in the same city in Canada at the
beginning of March and put some postings on their homepage, as well as on some other
websites (see Appendix H). Also, I asked my friends who are native speakers of
English to be questionnaire participants. As with the JMtl group, snowball sampling
was adopted to recruit the participants for this group. [ used the electronic versions of
the consent form and two questionnaires, the English DCT and the follow-up
questionnaire. The participants in the NSE group went through a very similar process
as the JMtl group — contacting the researcher voluntarily, filling out the consent form and
the two questionnaires individually using computer, and returning them to the researcher

by email.

3.6 Data Analysis Procedures
3.6.1 Questionnaires.
I used quantitative and qualitative methods to analyze the questionnaire data.
On the one hand, I analyzed the English DCT quantitatively by transforming the

qualitative data to quantitative one. I put the participants’ utterances into eight
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categories: sorry alone, excuse me alone, thank you alone, combination of sorry and
excuse me, combination of sorry and thank you, pardon me, others, and no answer. For
example, an utterance, “Sorry, I already have an engagement” (NSE-18 in Situation two)
was labelled as I’'m sorry alone, and “I am sorry! I am fine. Thank you very much for
your kindness” (JMtl-3 in Situation four) was combination of sorry and thank you. The
category “others” was for the utterances in which none of the key phrases were used,
such as “can I ask you something now?” (JJ-12 in Situation seven), because the utterance
did not include any of the focal phrases.

On the other hand, I qualitatively identified the relationships between the
utterances and thoughts in English DCT and looked for patterns behind the apologetic
phrases /’'m sorry and excuse me. This was an independent research decision on my
part and was not based on previous instances in the literature. I did this qualitative data
by hand rather than using computer software for the analysis because my database was
small enough for me to be able to keep track of files, and I preferred “to be close to the
data and have a hands-on feel for it without the intrusion of a machine” (Creswell, 2008,
p. 247). First, I set a native speaker baseline using the results of the NSE group and
confirmed the pragmatic functions of the expressions /'m sorry and excuse me in the light
of the literature. Then, I shifted my focus to the use of these English expressions by
Japanese groups, and identified the differences among the three groups.

After the English DCT, I compared the English expressions that were used
differently from the NSE group with the counterparts for each question in the Japanese

DCT, which allowed me to identify if any possible phenomena of CLI had occurred.
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3.6.2 Follow-up interview.

With the follow-up interviews, the mental state underlying the use of I'm sorry,
excuse me, and thank you in each situation for both English and Japanese DCTs was
further investigated. I endeavoured to delve more deeply into the question of whether
transfer had truly occurred, and if so, what kind of transfer it was in the light of Jarvis
and Pavlenko’s (2008) characterization of CLI types across ten dimensions. For
example, with regard to cognitive level, if the participants keep the same mentality when
they used English and Japanese under the same situation, the transfer could be
categorized as conceptual. For example, suppose that the lady in the airport, who said
I’'m sorry when the other lady picked up her handkerchief, was feeling “Thank you! But,
I also feel indebted for that.” Recall that the concept behind the Japanese expression
sumimasen is one that combines gratitude with an acknowledgement of a debt. The
debt is incurred because the lady picked up the handkerchief for the Japanese lady, which
made her feel like she owed a favour. In this case, the transfer is at a conceptual level
because her mental state was also transferred from that underlying the Japanese word,
sumimasen. In contrast, if the participants distinguished the concepts, or pragmatic
functions underlying the expressions in English and in Japanese, and still used the direct
translation from Japanese, the transfer was deemed to be at a linguistic level. For
example, if the Japanese lady whose handkerchief was returned to her was feeling sorry,
in the literal /’m sorry sense, then, the transfer would have occurred at a linguistic level
because it means that her mind was not affected by the concept of sumimasen.

Finally, it should be noted that throughout the analysis, I compared the two
Japanese groups in order to see if the factor of experience in an English-speaking country

affected their use of the English expressions, /’'m sorry and excuse me.
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Chapter Four: Results

In this chapter, I will present the findings of this study; how participants used /'m
sorry and excuse me, and the Japanese influence on these usages. I start by introducing
my participants. Then, I show the data of the English Discourse Completion Test
(DCT) and the interviews, in order to compare the use of /’'m sorry and excuse me across
the three groups.  After that, some Japanese influences on these English phrases are
illustrated by showing the data extracted from the Japanese DCT and the follow-up
interviews, followed by the section of individual differences. In this study, the
questionnaire participants will be called by the group name and number (e.g.; NSE-8§,
JJ-20), and the interview participants will be called by pseudonyms in order to ensure the

participants’ confidentiality.

4.1 Baseline Data of the Participants

First, the JJ group had 12 females and 11 males, making 23 participants in total,
and the age range was between 18 and 20 (M =19, SD = 0.4), which is slightly younger
than the other two groups. No one had been in English-speaking countries, except for
one participant with 2-week experience in such a country.

Second, the JMtl group also had 23 participants with 17 females and 6 males, and
the mean age was 25 (19 to 35 years old). The standard deviation was 4.06. On
average, the length of their stay in English-speaking countries was 4 years 2 months.

The shortest stay was 1 year and the longest stay was 8 years 7 months.
Finally, there were 19 participants in the NSE group, with 14 males and 5 females.

The age range was from 20 to 38, with the mean of 24 years of age (SD =4.2). They
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were all native speakers of English, that is, those who spoke English as their L1 and felt
most comfortable communicating in English. Sixteen participants grew up in Canada,

and three in the USA. Eighteen out of 19 participants spoke French in addition to their

L1, English.
Table 4.1
Summary of the participants
Number Age LOR
Total Male vs Range Mean  Standard Range Mean
Female Deviation
Al 23 11 vs 12 18-20 19 0.4 0-2 wks" -—--
IMtl 23 6vs 17 19-35 25 4.06 12-103 mths 50 mths
NSE 19 14 vs 5 20-38 24 4.2 -—-- -—--

Note. *No JJ participants had been to an English-speaking country except for one with two-week

experience.

4.2 English Discourse Completion Test (English DCT)

In this section, the use of I’'m sorry and excuse me by the three different groups
will be presented.  Accordingly, this section will show the results corresponding to my
first research question, which is: Do advanced Japanese-L1 learners of English and
English native speakers use /'m sorry and excuse me differently in identical contexts?
If so, how? In addition, this section also addresses my second research question to
some extent, i.e., Is there an effect on Japanese learners’ use of /’'m sorry and excuse me

that is related to residence in an English-speaking country longer than one year?

4.2.1 Quantitative data.

In this section, I will take a close look at the English DCT data and will compare
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how the three groups use I'm sorry, excuse me, and thank you. Table 4.2 to Table 4.12
show the number and percentages of participants who used the key phrases. For the

explanation of the coding, see the last section of the previous chapter.

4.2.1.1 Situation one: Bump into an elderly lady.

This was a situation in which participants bumped into an elderly lady at a
department store. As can be seen in Table 4.2, I’'m sorry was the dominant type of
answer among all the three groups. However, there were two points observed as
differences among the groups. First, the NSE group used /’'m sorry and excuse me
together frequently (26.3%?), and it was their second most common type of response
following I'm sorry alone (52.6%). However, none of the JJ and JMtl participants used
the combination of /'m sorry and excuse me. Second, the JJ group used excuse me less
often than the other two groups. It may look like it is the NSE group who used excuse
me least often; however, if the categories of excuse me and I'm sorry and excuse me are
collapsed, seven out of 19 (36.8%) NSE participants said excuse me in their utterances.
In contrast, the ratio of JJ group who said excuse me is only 13%, and they seem to have
used /'m sorry more as an alternative to excuse me. In other words, the JJ group’s
absolute number of saying excuse me was smaller when compared with JMtl and NSE

groups.

® The percentages shown in this study have been rounded off to the first decimal place,

which might result in mismatches if some of them are added.
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Table 4.2
Situation one: Bumping into an elderly lady
Coding
Sorry Excuse Thanks S&E S &T Pardon Others No Sum
answer
I 16 3 0 0 0 0 1 3 23
69.6% 13.0% 0% 0% 0% 0% 43%  13.0% 100%
IMtl 13 5 0 0 0 0 4 1 23
57.0% 21.7% 0% 0% 0% 0% 17.4% 4.3% 100%
NSE 10 2 0 5 0 2 0 0 19
52.6% 10.5% 0% 26.3% 0% 10.5% 0% 0% 100%

4.2.1.2 Situation two: Decline a party invitation from your boss.

This was a situation in which participants needed to decline an invitation to a
weekend party from a boss. As expected, Table 4.3 shows that /'m sorry was the most
common response in all the groups; however, if the categories of /'m sorry and excuse
me and I’m sorry and thank you were put together with /'m sorry, it becomes clear that
the JJ group’s ratio of saying I’m sorry (16 out of 23; 69.6%) was the highest, followed
by the NSE group (12 out of 19; 63.1%) and the JMtl group (13 out of 23; 56.5%).
Also, it should be noted that the combination of /'m sorry and thank you was observed in
both of the Japanese groups, but not in the NSE group, and the combination of /'m sorry
and excuse me was used only by a NSE. Furthermore, the table shows that two JJ
participants did not say anything: one explained her underlying feeling of sorry in the
following “mind” question, whereas the other left the section blank. This might imply
that one did not dare to say anything, and the other might not have understood the

scenario.
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Table 4.3
Situation two: Decline a party invitation from your boss
Coding
Sorry Excuse Thanks S&E S &T Pardon Others No Sum
answer

JJ 15 0 0 0 1 0 5 2 23

65.2% 0% 0% 0% 43% 0% 21.7% 8.7%  100%
IMtL 10 0 1 0 3 0 9 0 23

43.5% 0% 4.3% 0% 13.0% 0% 39.1% 0% 100%
NSE 11 0 2 1 0 0 5 0 19

57.9% 0% 10.5% 53% 0% 0% 26.3% 0% 100%

4.2.1.3 Situation three: Spill coffee over friend’s magazine.

In this situation, participants carelessly spilled coffee over their friend’s
magazine; therefore, a phrase of apologies was expected. Table 4.4 shows that the
expectation was met: the response of almost all the participants was I’'m sorry regardless
of groups. The only exceptions were the three NSE participants (15.8%) who
responded with their own original expressions without saying /’m sorry such as “Shit! |
will buy you a new one” (NSE-17). Two out of the three NSE participants whose
answer did not include /'m sorry followed a certain pattern. Both of them swore first
(i.e., “shit” and “bollocks”) and offered to buy another copy. The other NSE participant
just described what had happened: “Oops! 1 just spilled coffee on your magazine!”

(NSE-2).
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Table 4.4
Situation three: Spill coffee over friend’s magazine
Coding
Sorry Excuse Thanks S & E S &T Pardon Others No Sum
answer
JJ 22 0 0 0 0 0 0 1 23
95.7% 0% 0% 0% 0% 0% 0% 4.3% 100%
IMtl 23 0 0 0 0 0 0 0 23
100% 0% 0% 0% 0% 0% 0% 0% 100%
NSE 16 0 0 0 0 0 3 0 19
84.2% 0% 0% 0% 0% 0% 15.8% 0% 100%

4.2.1.4 Situation four: Customer picks up your dropped cans.

This was a situation in which a participant, as a shop clerk, dropped some cans on
the floor, and a customer helped him/her pick them up. It turned out that the most
common response was thank you among all the groups; however, there was a difference
observed between the Japanese and NSE groups. While none of the NSE participants’
utterances included /'m sorry, it was not the case for the JJ and JMtl groups. Some
participants in the JJ and JMtl groups said I’m sorry or I'm sorry and thank you as shown
in Table 4.5 below. For example, JJ-13 said, “I’m sorry!” with “white in my head”

(sic; 'my mind went blank’) on his mind, and another JJ participant said, “I'm sorry.
Thank you very much!!” (JJ-19). An example of such an utterance from the JMtl group

is “I am sorry! I am fine. Thank you very much for your kindness” (JMtl-3).
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Table 4.5
Situation four: Customer picks up your dropped cans
Coding
Sorry Excuse Thanks S&E S &T Pardon Others No Sum
answer
JJ 2 0 19 0 1 0 0 1 23
87% 0% 82.6% 0% 43% 0% 0% 4.3% 100%
Mt 1 0 19 0 1 0 2 0 23
4.3% 0% 82.6% 0% 43% 0% 87% 0% 100%
NSE 0 0 18 0 0 0 1 0 19

0% 0% 94.7% 0% 0% 0% 53% 0% 100%

4.2.1.5 Situation five: Your classmate did your work.

This was a situation in which the participant met a classmate on the day of a
presentation. The classmate had completed the PowerPoint slides alone for the pair
project the day before because the participant was sick. In this situation, /’m sorry was
the most common response in all the groups. Focusing on I’m sorry and thank you, it
became clear that the percentage for the JMtl group (43.5%) was much higher than those
of the JJ and NSE groups (17.4% and 10.5% respectively). This combined use of I'm
sorry and thank you could also be seen by some JJ and JMtl participants in Situation two
and four. Also, Table 4.6 shows that the NSE group tended to use their own original
responses more frequently than Japanese. These did not include I'm sorry, excuse me,
and/or thank you. Such instances are “Hey...I hope the presentation came out well”
(NSE-2), “Beers on me tonight” (NSE-10), “Oh god, I wish I could have helped”

(NSE-11), and “I hope everything went okay” (NSE-16).
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Table 4.6
Situation five: Your classmate did your work
Coding
Sorry Excuse Thanks S&E  S&T Pardon Others No Sum
answer

JJ 12 0 4 0 4 0 2 1 23

52.2% 0% 17.4% 0% 17.4% 0% 87%  43%  100%
Mt 10 0 1 0 10 0 2 0 23

43.5% 0% 4.3% 0% 43.5% 0% 87% 0% 100%
NSE 11 0 1 0 2 0 5 0 19

57.9% 0% 5.3% 0% 10.5% 0% 26.3% 0% 100%

4.2.1.6 Situation six: Women blocking your way.

In this situation, the participant needed to ask some ladies ahead to move aside.
As illustrated in Table 4.7, excuse me was the most frequently chosen phrase throughout
the three groups. However, the proportion of excuse me by the JJ group was much
lower (56.5%), compared with the JMtl and NSE groups (100% and 78.9% respectively).
Instead, the JJ group answered with their own response without I’m sorry, excuse me,
and/or thank you (26%). Such utterances of JJ participants were mainly intended to ask
the women to move aside or to tell them that they were going to pass through (e.g., “Can
[ pass?” by JJ-7), which were different from those by NSE (e.g., “Beep beep” by NSE-5).
Interestingly, a few of the JJ and NSE participants used /’m sorry or the combination of
I’'m sorry and excuse me while all the 23 JMtI participants chose to say excuse me. Also,
a NSE participant’s utterance included pardon me, which was not observed in the JJ and
JMtl groups’ utterances. Furthermore, it is notable that two JJ participants (8.7 % of the

JJ group) did not say anything in this scenario.
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Table 4.7
Situation six: Women blocking your way
Coding
Sorry Excuse Thanks S & E S&T Pardon Others No Sum
answer
JJ 1 13 0 1 0 0 6 2 23
43% 56.5% 0% 43% 0% 0% 26.0% 8.7% 100%
IMtL 0 23 0 0 0 0 0 0 23
0% 100% 0% 0% 0% 0% 0% 0% 100%
NSE 1 14 0 1 0 1 2° 0 19

53% 73.7% 0% 53% 0% 5.3% 10.5% 0% 100%

* One of the participants wrote Accuse me, which I assume was meant to be excuse me.

4.2.1.7 Situation seven: Ask your boss something urgent.

This situation required the participant to ask something urgent to the boss who
looked busy. As can be seen in Table 4.8, only one JJ participant said I'm sorry (4.3%)
whereas that was the most common kind of response for the JMtl and NSE groups
(52.2% and 47.4% respectively). Instead, the most frequently used phrase among the JJ
group (52.2%) was an original response, not I’m sorry, excuse me, and/or thank you, such
as “May I have your time?” (JJ-5) and “Boss! Can I ask question” (JJ-11). Many of the
NSE participants’ utterances (36.8%) also did not include those key phrases, such as “Do
you have a moment? I have an urgent question” (NSE-9) and “Hi, do you have a
moment?” (NSE-17). Also, the data suggest that excuse me was more often used by the
JJ and Mt groups (34.8% and 26.0% respectively) than the NSE group (10.5%). Table
4.8 also shows that the percentages of the participants who used the combination of /'m

sorry and excuse me were almost the same among the three groups.
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Table 4.8
Situation seven: Ask your boss something urgent
Coding
Sorry Excuse Thanks S & E S&T Pardon Others No Sum
answer
JJ 1 8 0 1 0 0 12 1 23
43%  348% 0% 43% 0% 0% 522% 4.3% 100%
IMtL 12 6 0 1 0 0 4 0 23
522% 26.0% 0% 43% 0% 0% 17.4% 0% 100%
NSE 9 2 0 1 0 0 7 0 19

47.4% 10.5% 0% 53% 0% 0% 36.8% 0% 100%

4.2.1.8 Situation eight: Call landlord at bad time.

This was a situation in which the participant made a phone call to the landlord,
but apparently it was not a good time. It can be seen in Table 4.9 that the most common
type of utterances was other responses throughout the three groups. The instances were
“Hi, did I catch you at a bad time?”” (NSE-9), “Hello. Are you busy with something right
now? Can I talk to you for a second?”” (JMtl-5), and “Hello? I call again later” (JJ-17).
The table also shows that the percentage who used I'm sorry was IMtl (17.4%) <JJ
(26.0%) < NSE (36.8%). Moreover, all the utterances by the JMtl and NSE groups
were sorted into either /'m sorry or other responses, whereas some of those by the JJ
group fell into excuse me (4.3%) or no answer (17.4%) besides I’'m sorry and other

responses.
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Table 4.9
Situation eight: Call landlord at bad time
Coding
Sorry Excuse Thanks S&E  S&T Pardon Others No Sum
answer
JJ 6 1 0 0 0 0 12 4 23
26.0% 4.3% 0% 0% 0% 0% 52.2% 17.4% 100%
Mt 4 0 0 0 0 0 19 0 23
17.4% 0% 0% 0% 0% 0% 82.6% 0% 100%
NSE 7 0 0 0 0 0 12 0 19

36.8% 0% 0% 0% 0% 0% 63.2% 0% 100%

4.2.1.9 Situation nine: Almost bump into a stranger.

In this situation, a stranger almost bumped into the participant on the street. As
shown in Table 4.10, I'm sorry was a very common answer throughout the three groups;
however, besides that, the tendency of each group looked different. No answer was
another common response for the JJ and NSE groups (47.8% and 36.8% respectively),
while it contributed only a small portion for the JMtl group (13.0%). Instead, the JMtl
group used more excuse me and other responses than the other two groups. The
percentage of excuse me used by each group was: JJ (4.3%) < NSE (10.5%) < JMtl
(21.7%), and that of other responses was: NSE (0%) < JJ (4.3%) < JMtl (13.0%). Such
instances of other responses were “Oops, | almost tuckled (sic; “tackled”) that guy's

sholder (sic)! Phew!!!” (JMtl-7) and “Oops” (JMtl-9 and 20).
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Table 4.10
Situation nine: Almost bump into a stranger
Coding
Sorry  Excuse Thanks S&E S&T Pardon Others No Sum
answer

I 10 1 0 0 0 0 1 11 23

43.5% 4.3% 0% 0% 0% 0% 43%  47.8% 100%
IMtl 10 5 0 1 0 1 3 3 23

43.5% 21.7% 0% 43% 0% 4.3% 13.0% 13.0% 100%
NSE 9 2 0 0 0 1 0 7 19

474% 10.5% 0% 0% 0% 5.3% 0% 36.8% 100%

4.2.1.10 Situation ten: Professor keeps on talking over time.

In this situation, the participant, as a university student, had to get to the next
class but the professor kept on talking after the class was over. As can be seen in Table
4.11, the difference between groups did not seem immense; however, the JJ and JMtl
groups were more likely to say excuse me (21.7% and 17.4% respectively) than the NSE
group (10.5%), and the ratio of NSE participants who chose not to say anything was
higher (73.7%) than the JJ and JMtl groups (47.8% and 43.5% respectively). Also, no
NSE participants used other responses, while some of the JJ and JMtl participants did
(17.4% and 8.7% respectively) (e.g., “(Raise my hand) Professor, (pointing the time) it
has been 10 minutes past....” By JMtl-13, “Teacher, I have to go next class” by JJ-18).
Moreover, the combination of /'m sorry and excuse me was observed only in the JMtl
group (e.g., “Excuse me.. I'm sorry for intrupting (sic) you but I have to run to the next

class. Can I go?” by JMtl-3).
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Table 4.11
Situation ten: Professor keeps on taking over time
Coding
Sorry Excuse Thanks S & E S&T Pardon Others No Sum
answer

JJ 3 5 0 0 0 0 4 11 23

13.0% 21.7% 0% 0% 0% 0% 17.4% 47.8% 100%
Mt 5 4 0 2 0 0 2 10 23

21.7% 17.4% 0% 87% 0% 0% 87%  43.5% 100%
NSE 3 2 0 0 0 0 0 14 19

15.8% 10.5% 0% 0% 0% 0% 0% 73.7%  100%

4.2.1.11 Summary.

Table 4.12 shows the overview of the data of all ten Situations. The content of
this table identifies if there are any overall differences in the uses of /'m sorry and excuse
me among the three groups.

There was no big difference among the groups on the use of I'm sorry, excuse me,
and thank you alone. However, each group seemed to have some specific features.
First, the NSE group used the combination of /'m sorry and excuse me more frequently.
They also sometimes used pardon me, which could barely be seen from the JMtl group,
and not at all from the JJ group. This unfamiliarity of pardon me by Japanese learners
was in line with Nakano’s findings (2005). Second, the JJ group used /’'m sorry and
thank you relatively often, and the rate of no answer was higher. Third, the JMtl group
used the combination of I’m sorry and thank you even more frequently than the JJ group.
Also, the JJ and JMtl groups used their own expressions, that is, utterances without using

sorry, excuse me, and/or thank you, slightly more than the NSE group.
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Table 4.12
Complete data overview
Coding
Sorry Excuse Thanks S&E S &T Pardon Others No Sum
answer

JJ 88 31 23 2 6 0 45 35 230

383% 13.5% 10.0% 09% 2.6% 0.0% 19.6% 15.2% 100%
IMtl 88 43 21 4 14 1 45 14 230

383% 18.7% 9.1% 1.7% 6.1% 0.4% 19.6% 6.1% 100%
NSE 77 22 21 8 2 4 35 21 190

40.5% 11.6% 11.1% 42% 1.1% 2.1% 18.4% 11.1% 100%

4.2.2 Qualitative data.

In this section, I will present the data broken down by expression used. The
purpose of the qualitative data analysis was to identify the relationships between the
utterances and thoughts in English DCT and looked for patterns behind the apologetic
phrases I'm sorry and excuse me. The performance of the three groups will be

compared by presenting both the questionnaire data and the interview data.

4.2.2.1 D'm sorry.
I’'m sorry was likely to be more heartfelt and involve more speaker’s emotion

than excuse me.

4.2.2.1.1 Feeling Bad or Guilty.
Feeling bad or guilty tended to make participants say /'m sorry, regardless of
their group. For example, in Situation three, when spilling coffee over the friend’s

magazine, NSE-16 said:
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NSE-16: “Oh, no! I'm so sorry!”

Friend: Don’t worry.

*What was on your mind in this situation?
“Through my own carelessness, I've ruined something which might be of value to

someone else. I feel guilty.”

*Why did you say I'm sorry?

“I feel bad, and I'm worried my friend will think less of me or be angry with me.”

Also, the answers of JJ-20 for Situation one were:

0Old lady: Oh, my!

JJ-20: “I’'m sorry, sir.”

*What was on your mind in this situation?
“LEISIRRE TS S 12T £ 50> T Lk » Tl & - T 5, [She was blocking

the way... but I feel bad having bumped into her.]”

The two examples show that their utterance, “I’m so sorry!” and “I’m sorry, sir” came
out of the feeling of bad and guilty. Aki, a JMtl interviewee, also supports this

hypothesis.
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Kanako: [...] 7&iX...x»> &, EFD..., ZDOEHE I’'m sorry to bother you
T, ZDORMEZWZZT 20 E P> TEIDEE > TVET L,
Z® 'msorry > TWH D, £5 LT msorry » TE-272AT
47~ ? [Situation seven... well, the story of the boss... In this case,
you say “I’m sorry to bother you,” and after the phrase, you ask
your boss if s’/he has a minute for you. This /’m sorry, why did you
say it?]

IMtL_Aki: &, £ DRMAIZ, RABRBIRY IABFIZSToDn7p? (7
Y= EFrzyrTD) £ TTR £ TTR, HOEH, £
NERMEL TEON-TWHS . S A, £ZTTH, [Ah, I guess in that
situation, the boss was busy? (Checks the questionnaire) ... Yes,
that’s it. So, the point is that I feel bad to interrupt him/her.]

Kanako: 6N > T O KFFH2 6 TH )2 [It comes from your
feeling bad?]

IMtl Aki: £ 95 T34, [Yes.]

4.2.2.1.2 Fault.

The relationship between /'m sorry and admission of fault could be observed in
the three groups, but to differing degrees between groups. In the English DCT, more
NSE participants pointed to the whereabouts of fault than Japanese did. In the JJ group,
three mentioned who was at fault, whereas there were four mentions of fault in the JMtl
group and seven the NSE group. Thus, the level of awareness of whose fault it was
when saying /’'m sorry seemed to be: JJ <JMtl < NSE.

The three examples illustrated below show the correlation between feeling at fault
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and saying /'m sorry. The first example comes from NSE-9 in Situation five:

NSE-9: “I'm sorry you had to do my part.”

Buddy: It’s okay. There were a few parts to change.

*What was on your mind in this situation?

“Grateful that the friend helped”

*Why did you say I'm sorry?

“Because it was my fault, though I couldn't have changed it”

The second example comes from Aki (in the JMtl group), who reported in the interview
that in Situation three she used /'m sorry because the fault was hers. (Her actual

utterances were “Oh my god, I'm really sorry. Let me get a towel first!™)

Kanako: [...] a—t—%2ZIFLHo-720HO TR, Ao&, ThbI'm
sorry T974a, Z4uiZ... ? [This is the situation in which you spilled
the coffee. Well, you said, “I’m sorry.” This case...?]

IMtL_Aki: ZHUEe-1E0 9, ERICHTDIATIIELLR -2 THDT,
TV, Fh 2 ZIF#E 5722\ &, [This case, the spill is completely my

error, yes. So, then, I have to apologize.]

The third example comes from JJ-20 in Situation three:
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JJ-20: “I'm sorry. I'll buy a same one.”

Friend: Don’t worry.

*What was on your mind in this situation?

“HANBNOTHLVWLDOEEE S, [ was wrong’, so I will buy another copy.]”

Related to admission of fault, some NSE participants used the term responsibility. For
example, in Situation five, a participant (NSE-15) said, “I’m so sorry about that - what
can I do to help?” to her partner who had wrapped up the PowerPoint slides alone. The
reason why she said /'m sorry was that “it was my responsibility and I let my partner
down.” Another example was a participant (NSE-10) in Situation one. After bumping
into an elderly lady, he said, “I’m sorry! Are you alright?”” and he wrote “I felt
responsible for harm, and my conscience wants closure” as the reason for saying /'m
sorry. It appears these cases can be considered to be similar to the ones mentioned
above of admitting fault.

The three examples above showed that participants said /’'m sorry when they felt
that they were at fault. In contrast, there were some cases of /’'m sorry when the
speakers thought the fault was not theirs, and sometimes it was even their addressee’s.
This type of descriptions could be observed only from JMtl and NSE group, but not from

JJ group. The answer of a JMtl participant (JMtl-5) in Situation one was as follows:

3 The original utterance “H 43 A3 H\ \(Jibun ga warui)” could be translated as ‘It was my
fault.” However, I translated it as ‘I was wrong’ because that is what the Japanese

expression literally means. It can be interpreted as an admission of fault.
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Elderly lady: Oh my!

JMtl-5: “Oops, sorry mam [sic]. I couldn't see the front.”

*What was on your mind in this situation?

“Probably I need to apologize even though it is not my fault.”

Also, there was an example of a NSE participant (NSE-7) in Situation two:

NSE-7: “Oh, sorry, I'm already busy, please excuse me.”

*What was on your mind in this situation?
“I feel bad but it's his fault and I won't cancel my own plans, but I must be polite

about it.”

As can be seen, some JMtl and NSE participants said /'m sorry not only when they
thought it was their fault, but also when they did not think it was their fault. Focusing
on those cases, it appears that this happens especially when the addressee is older or in a
position of authority, which makes it likely that politeness would come into play.

Relationship with politeness will be discussed in detail under the section, 4.2.2.4.

4.2.2.1.3 Sympathy.
This is a type of using I’m sorry that was not seen in the Japanese groups. The
only example was a NSE participant (NSE-19) in Situation five, where the partner had

wrapped up the PowerPoint slides alone for a pair work project, because the participant,
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as his partner, could not help him due to sickness. He said, “I'm really sorry you got
stuck finishing it alone. I owe you one.” He explained the reason for saying I’m sorry
was “to sympathize with him for the inconvenience I caused (but not my fault).” As

can be seen, he used sorry to sympathize with his partner.

4.2.2.1.4 In case Sorry.

This type of I'm sorry was identified when the speaker was not quite certain if the
action really interrupted or irritated the addressee. This was observed only in the NSE
group in Situations eight and nine. There were three cases detected. In the first
example, participant NSE-3 in Situation eight made a phone call to her landlord and he
answered in a whisper.  She responded, “Sorry, is now a bad time to call? I can call back
later if I'm disturbing you.” For the mind question, she answered, “I wouldn't feel that
bad, unless I realized that I was calling at a time when people would be sleeping, but I
would apologize anyway because it seems that you likely did disturb them.”  Also, she
explained the specific reason of using /’m sorry as “This would be an 'in case' apology,
since you don't really know if you caused any harm or not.” Another participant
(NSE-10) also used this type of I'm sorry in Situation eight, the same situation as the
example above. He said, “Sorry, you busy?,” and his reason of this sorry was “Just in
case.”

The third example comes from participant NSE-3 in Situation nine, where she
almost bumped into a stranger on a crowded street. Her utterance was “Oops, sorry.”
Her reason for saying sorry was “Because the other person could be annoyed, you would
say you are sorry just in case. You would expect them to apologize to you too.” This

case can be forestalling sorry; however, it may also be possible to consider it as a
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customary sorry as she (NSE-3) explained her thinking as “I wouldn't really feel bad
since this is a pretty normal thing, but it's customary to apologize for getting into

someone else's space.”

4.2.2.1.5 Perception of sorry by participants.

In Q.2 of Questionnaire 2, the NSE group was asked to write their assumptions
for I’'m sorry and excuse me (For excuse me, see 4.2.2.2.5). Their responses were
mainly sorted into three types, which were sincere apology, cultural and linguistic
convention, and expression of sorrow and sympathy. First, sincere apology was used
when they felt guilty or at fault. For example, participant NSE-8 said, “That I AM sorry.
I tend to use it to express how I (supposedly) feel.” Another participant (NSE-15) said,
“When it’s your fault and you feel guilty about something.” Second, the type of cultural
and linguistic convention had a broad sense because this entailed the factors of politeness

and culture. It included but not was limited to:

When you have caused any kind of harm or inconvenience to someone
else. Also sometimes if you didn't hear or understand what someone said,
and sometimes just for politeness, like if someone else bumps into you

(NSE-3 in Q.2 of Questionnaire 2).

The third type was an expression of sorrow and sympathy as a participant (NSE-2) said,
“[I’'m sorry 1s used] to express sorrow (a death, a funeral, hurting someone
inadvertently)”.

Besides the three types of ’'m sorry, some participants raised an interesting
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point, which was that /’m sorry is used when the addressee has authority. A
participant’s (NSE-19) answer was “situations where you did something wrong or are in
an inferior position.” Another participant’s (NSE-10) answer also seems to support this
idea: “When I might have done something wrong, when I want them to feel in controll
[sic].”

In contrast, the JJ and JMtl interviewees were asked when and how they used
I'm sorry in general and what its definition in their mind was. Only the sincere apology
type was mentioned by the JJ interviewees. For instance, Tomoko said she used /’'m

sorry when she felt bad.

Kanako: I'm sorry > TW I DIEE I WVWIHFZ, EHNH T Faxz—va
T, EOVIRFHLTHNETN? 25, ERELSRVTTIT L,
[About I'm sorry, when, in what kind of situation, and with what
kind of emotion do you use it? Like definition for you?]

JJ_ Tomoko: &, 2oL —, BN & LIzMEEN. A—. TIRAN. A
—. [Ah, well... for example, when I did something wrong...
mm... yes like... mmm...]

Kanako: BZ3ICFENH HEFIZF 9 A4 A — 2[When you are at fault?]

JJ_Tomoko: H&. £ 95 THi, THEAMET ZTWVH LRV LE S THIE
EMURRNE ZDA LI FEDIRVE L, [Ah, yes. But, I

wouldn’t use gomennasai (I'm sorry) unless I feel very sorry.]

Another JJ interviewee, Mitsuru said, “I’'m sorry (& 27217 2272, [Luse I'm sorry only

for apology.]” JMtl participant, Aki also mentioned the sincere apology type in the
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interview:

L ANCIERD B, ENESDIATI I Roboolzlibin, £
IRFIZIE S Pmosorry #1469 &85 A T3 X, [Ithink T use I'm sorry in
cases like when I feel that [ am at fault, or when my error causes

something negative. ]

Another JMtl interviewee, Mayu reported some cases of cultural and linguistic

conventions:

[...] T.Pmsorry » T\ 5 /1\Z—ORFIZIE... % 5 TF .. I'msorry... 5
OMYZ RS TERIT L EAL MR L ZAZEA D L LTZKFIZ G sorry
STEWVETR, [...] AYiZexcuseme > TWH haRATHFE, [[...]
and, in case of saying /'m sorry... well... I'm sorry... 1 say sorry not only
when almost bumping into somebody, but also when I try to pass through

people. [...] where excuse me would be appropriate. ]

4.2.2.2 Excuse me.

Compared with I'm sorry, excuse me is a phrase that has more to do with a social

politeness function (Borkin & Reinhart, 1978).

4.2.2.2.1 Feeling annoyed.
It was seen from all the groups that Excuse me was used when the participants

felt annoyed. For example, a NSE participant (NSE-4) said, “Excuse me” after
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bumping into an elderly lady in Situation one. He explained that when he said this
phrase, he was “A little annoyed but wanting to be polite.” For the question that asks
why he said excuse me, he also answered that it was a “Normal thing to say when
bumping into someone.” Also, a JMtl participant (JMtl-8) said, “Excuse me” in the
same scenario, with “I get annoyed” in her mind. The third example was the utterance
and mind of a JJ participant (JJ-11) in Situation six where some ladies blocked his way
while he was in a hurry. He said, “Excuse me!” to the ladies in the front, and his answer
for the mind question was “A 74 7 L C\% [l am irritated.]”

Although excuse me was the common utterance throughout the groups when
feeling annoyed, some cases of saying /'m sorry were seen in the JJ and NSE groups to
convey this feeling, but not in the JMtl group. In the JJ group, there were ten comments
referring annoyance for the mind question, and three of them used excuse me, two used
I’'m sorry, and five said nothing or used their own responses. In the NSE group, there
were five comments referring to annoyance: three of them said excuse me, one used I'm

sorry, and one said nothing.

4.2.2.2.3 Interruption (attention-getting form,).

Excuse me was used also when the participants tried to get the addressees’
attention, which was commonly seen in the three groups. A NSE participant (NSE-16)
who said, “Excuse me” in Situation six where he asked the ladies walking ahead to move
aside explained this use of excuse me as “Only to get their attention, so they could move
out of my way and I wouldn't have to push.” A JMtl interviewee, Mayu mentioned why

she used excuse me in Situation seven, where she had to ask the boss something urgent.
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Kanako: [...] (w2 &ADFESFIF) “excuse me, sir” TE D#IZ“I'm really
SOrry” ;N OWVWTE T &, ZAULE 5\ 9 LEE T excuse me & I'm
sorry 732\ T &£ 972> ? [(In your response, “I’'m really sorry”
follows “excuse me, sir.” What was your intention of saying
each phrase?)]

JMtl Mayu: % 9 Td4a, “excuseme” T, 97 v aEibHidb
D”excuse me!” > T, Ny o THRTINTLHAT, [...]c [Mm,
with the “excuse me,” I assume that I can grab the attention of

the boss, and he would notice me, [...].]

Also in the interview with JJ participant, Mitsuru, he explained why he said “excuse me”

in Situation seven.

Kanako: [...] £ 9 L T excuse me? [Why did you say “excuse me?”’]

JI Mitsuru: FHFERLK DN TRNIES I b, fEL < T, [Because the boss
would not have noticed me. Since he is busy.]

Kanako: U HK DWW THK LV - T 9 excuse me? [So, it is the excuse
me with the intention of getting his attention?]

JJ Mitsuru: 9 A, [Yah.]

4.2.2.2.4 Request.
In addition to the two forms mentioned in Borkin and Reinhart’s (1978) definition
of excuse me, the request form might also be added. This form was frequently observed

in Situation six, when participants wanted to pass through some ladies ahead on the street.
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The first example was a NSE participant’s (NSE-3) utterance and comments in Situation
six where participants would like to overtake some ladies walking slowly on the street.
She said, “Ahem (clearing throat noise) (and if that didn't work I would say 'Excuse

2

me.").” She explained why she used excuse me as “Because I'm asking them to move

out of my way,” and for the mind question, she answered as followed:

I would think they were being inconsiderate and try to remind them of
their social obligation to others by making them aware of my presence
first, and only really point out that [ was trying to get by directly (by using
'excuse me') if they didn't move. (The thoughts of NSE-3 participant in

Situation six)

The second example was a JMtl participant (JMtl-14) in the same situation. She said,
“Excuse me,” with “Please move” in her mind. The third example was a participant
(JJ-21) from the JJ group, who said, “Excuse me.” She explained her thoughts in this
situation as “AVNTNDHDTEWNWTIZ L2 -7, [l wanted them to move aside because |

was in a hurry.]”

4.2.2.2.5 Perception of “excuse me” by participants.

The data obtained from Q.2 of Questionnaire 2 shows how the NSE participants
perceived excuse me. The responses were sorted by its topic into three types; etiquette,
attention-getter, and request. First, the etiquette type did not involve the feeling of guilt,
and excuse me was mainly used for politeness as a NSE participant (NSE-4) said, “I want

to be polite but I don't feel like I'm doing something wrong.” An example that some
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NSE participants pointed out was when they made rude natural sounds such as sneezes or
burps in public. Second, excuse me was used as an attention-getter when they wanted to
get the attention of somebody. A participant (NSE-6) said, “[ Excuse me is u]sed either
to grab their attention or if I have accidentally already grabbed their attention.” Third,
the request type was used when they asked somebody to do something. For example, a
participant (NSE-3) answered, “if you need someone to move out of your way.”  This
type sometimes had a sense of claiming the right. As a participant (NSE-12) stated, “I
say ‘excuse me’ [...] when I feel right to do something.” Actually, eight out of nineteen
participants answered yes to the question that asked if they had a kind of feeling that they
had the right to do something when they said excuse me (Q.3 in Questionnaire 2),
whereas five said no or not really, and six said that it depends on the situation.

Also, some participants mentioned a relationship with /'m sorry. A participant
(NSE-7) said, “[...] to ask forgiveness following ‘sorry’,” and another (NSE-9) said,
“interchangeable with ‘I’m sorry’ in less serious situations.” In relation to the
interlocutor’s status, a participant (NSE-19) said, “interrupting others, especially when
you’re in a higher position.” This was the opposite of /’'m sorry, where some
participants mentioned that the addressee has more status.

In the interviews with the JJ and JMtl participants, some expressed how they used
excuse me and what their assumptions were. Only the attention-getter type was
mentioned by JJ interviewees. For example, Mitsuru said, “tHF23[ B 31253V TR0
IKfIE excuse me, & L CAICFFOMENT 5 FFIE excuse me, [l use excuse me when the
addressee hasn’t noticed [me]. Also when I call somebody.]” Another JJ interviewee,
Karin, reported that she did not say excuse me to her friends because she felt that the

phrase excuse me was used with somebody with whom she had psychological distance.
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In the interviews with the JMtl participants, the etiquette and attention-getter
types were clearly mentioned. On the other hand, while the request type was not
explicitly mentioned, I was able to infer this type from the participants’ responses. For

example, Aki said,

Excuseme (I£ . 2D, HOMRH Lo LHRKUTHTZ WS TV I 90
WD EHHDTELI RN TE IR D AL 1T excuse me & 9 272,
BILTH, BIZRILZZoHBTLA NI EN, ZobTHZITHD, 3201 <
Lok Lbeolclh £ 50 I RpEA A7 excuse me > CTEWET LA,
EPBZIVORHE, [L.JRABLRHEIE D, AW, 5 A, [Asfor
excuse me, well, I use it when I want to show a kind of bold me, or when
I’m not wrong. Besides that, for example in a restaurant, people from here
say excuse me when they sneeze. So, then, in that case, [...] I say so just

like them. ]

She presented examples for the etiquette type of excuse me. Her phrase, “H 73235 X >
&R H 72 [ want to show a kind of bold me]” might be seen as an example of

request. Another JMtl interviewee, Mei addressed the attention-getter type.

JMtl_Mei: excuse me (... 72 7ZHUC. FIZIELVA R T A ToThro b v
A B—SNEFEALTED, £b. [...] BZ [ZTDALr-EBLT
<D 2] o TV H excuse me 7272 &, [About excuse me...
simply... for example, when I call the waiter in a restaurant. Well,

[...] or, on the street, “excuse me, could you let me pass?”’]
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Kanako: 13V, CHZDI o2& ST ORME WD &, la s LTE

A

5| & 725 THCF 03 ? [ Yes. Then, considering the two
situations you just described, the common thing is that you

wanted attention?]

JMtl Mei: € 9 T4, [That’s right.]

4.2.2.3 Sorry or thank you?.

Situations four and five were the ones in which participants might feel the mixed
feelings of sorry and gratitude. Otherwise there were two major differences between
the two situations. One was the relationship between participant and the addressee: the
interlocutor in Situation four was the participant’s customer, while in Situation five it was
their classmate. The other was the level of seriousness of the situation: in Situation four,
they dropped some cans onto the floor, and a customer helped them pick up the cans,
while in Situation five, they could not contribute to wrapping up the PowerPoint slides of
the pair work for a class because of sickness. In these situations, some differences
among the groups were observed in terms of which feeling the participants inclined to,
and of what they actually said as their utterance.

First, as described in the section 4.2.1.4 Situation four: Customer picked up your
dropped cans, no NSE participants said /’m sorry, while some JMtl and JJ participants
expressed the feeling of sorry in this situation. Accordingly, in the mind question, no
apologetic expressions were seen from the NSE group in this situation.

On the other hand, a JJ participant (JJ-19) answered as follows:

Customer: (Picking up the cans) Are you all right?
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"’

JJ-19: “I'm sorry. Thank you very much!

*What was on your mind in this situation?
“THEHAEHLRZZ LFEHOKFHEL T EV,  [(My mind was) filled with

the feeling of sumimasen, sorry, and thanks.]”

The other two JJ participants out of three who used /'m sorry in this situation did not
mention the apologetic feeling in the mind question; however, one of them described the

reason why he said, “Oh, I am very sorry” in the interview.

Kanako: [...] Z® I’'m very sorry > CW\95 DL E 5 LT? [This I'm very
sorry, why did you say so?]

JJ_Mitsuru: % & LCEIALENDL, RAE@IC Pmsorry &IEE 0720
Wiesh EBoT, RICALRISWERA] o T, 22 ETEHW
MIRWNTETH LIRS D FHA] o TR LETE I 2 dp & o
T, [Isaid this because I dropped the cans, so, I thought I would
not say just I’'m sorry alone. If it is in Japanese, I would say
“Makoto ni moushiwake gozaimasen (I am sincerely sorry),”
well, that may be too much, but I thought I would say

something like “Moushiwake arimasen (I am very sorry)”’]

As can be seen in the interview script above, a JJ participant, Mitsuru explained the
reason that he had said I'm very sorry stemmed from Japanese apologetic expressions.

The data which show the possible influence of Japanese on English will be further
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presented in the section 4.3.1.

Likewise, apologetic expressions were observed in the JMtl group in the mind
question of Situation four. A JMtl participant said “Oh, sorry to bother you...” and
answered “I am sorry” for the mind question. Another JMtl participant, Mayu, reported
in the interview about her thoughts when she said “I am sorry! I am fine. Thank you very

much for your kindness” in this situation.

Kanako: [...] ZO#FEOHETE L, P'msorry & % @ thank you X, % .
ESTTN? (ZNENDOLEIZE S TTH?) [In this situation
in English version, what are they like, I’m sorry and thank you?
(Which phrase is your emphasis put on?)]

IMtl Mayu: %95 CT94a, b9 8RA a— LR T, 25K, 13,
LA [, o T<THONRE ] Hiznie, [Well, they are
equal. Yes. Rather, emphasis is on “Oh, thank you for picking

them up!”]

Mayu reported that when she used the combination of /'m sorry and thank you in this
situation, she felt both feelings, with more emphasis on gratitude.

Second, in the case of Situation five, the utterance /'m sorry was seen in all the
groups as described in the section “4.2.1.5 Situation five: Your classmate covered your
work.” However, there seemed to be a considerable difference between the Japanese
groups and the NSE group in terms of the thoughts behind their utterances. Whereas
thoughts of Japanese participants (especially JJ group) underlying their utterances were

relatively consistent with their utterances, this was not always the case for the NSE



CROSSLINGUISTIC INFLUENCE ON PRAGMATICS 67

participants. That is, when the JJ and JMtl participants used /'m sorry and/or thank you,
it mainly stemmed from the literal meanings of the phrases, while NSE participants’ I'm
sorry and/or thank you did not always describe what they really felt. Some examples of
JJ group will be shown first, followed by JMtl group’s, and lastly, NSE group’s.

Nine out of twelve JJ participants who said /'m sorry explained their thoughts as
either “H L7\ [feeling sorry],” “HE7A»- 7= [feeling bad],” or “3#3E[apologize],” and all
four participants who said thank you described their thoughts with grateful expressions
such as “/NU —HRA » F 2o T 72D TG L TV 5 [1 appreciate that he wrapped up
the PowerPoint slides].” Also, two out of the four JJ participants who used the
combination of /’m sorry and thank you provided the combination of such feelings for
the mind question.

In the JMtl group, eight out of ten participants who said /’m sorry provided their
thoughts with apologetic words, such as “J~ % 72\ [feeling sorry],” ”3RE& [guilty],” or
“I feel bad,” (two of the eight participants showed combinations of apologetic and
grateful words) and one participant who said thank you answered “:L IS OE 2% L
72T, fEEIZ, [Iwould like to show my feeling of gratitude from the bottom of my
heart, so I would be concise.]” With regard to the thoughts of the ten participants who
said both I'm sorry and thank you, three had mixed feelings, four felt either bad, sorry,
guilty, or apologetic, one had a feeling of thanks, and the other two wrote something
other than the above. Judging from these, the JMtl group tends to feel sorry rather than
gratitude when using the combination of /'m sorry and thank you. The three
interviewees, Aki, Mayu, and Mei used this combination in Situation five. In the
follow-up interview, Aki said that she would feel bad rather than gratitude in the

Situation:
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Kanako: [...] (7* S AD¥F1X) 'm really sorry about that T, 5 A, #
DEDLE? (35 L97%%FE4LE->7T,) T, thank you very much.
b I D Ay DR T ) ?[You said I'm really
sorry about that, and then, said that you would make up for it,
and after that, thank you very much. How about this...? Feeling
bad?]

JMtlL_Aki: F7go TS | FAUTZOKEFFHRN T, 9 A, [Feeling

bad, I would have that feeling strongly, yes.]

Mayu gave a more detailed response as to why she had used this combination.

Kanako: Sorry & 7#f - 7211 thank you 2 A>CTEJiF &, 2k (€9
LTT95) ?[After you apologized with sorry, you said thank
you. (Why is) this?]

IMtl Mayu: ZiuETdih, D, ZobIRkThHHD, [sorry b A F

DVESR] »TEbLNENLTI2R, [L..] [HVAREI] »T

]

WO ZEEFST, sorry I ZEDLRWVWATE L, HRIWRE U TED
nNTHHTTa, [L] b2RDLIEFMIrZELTELo7Zo TV
FEEZEH#T L, o T (BEHTDHE21CLTWD), (EnbZo
thank you |3) & 9 sorry XV E#H T 5 > TV FE LT THT
72 U C7 4, [This is, well, maybe because after coming here,
I have been told, “Don’t say sorry too much!” [...] Since I was

told that people would say something like thank you, not sorry,
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[...] T have been trying to be grateful for what somebody did to
me. So, this thank you came out because I was consciously trying

to be grateful rather than sorry.]

As for the NSE group, out of eleven participants who said /'m sorry, only four
explained their thoughts as “guilty,” “feel bad,” or “my fault,” and one participant had
mixed feelings of sorry and thanks. As for the combination of /'m sorry and thank you,
two participants used both phrases together. One of the participant’s answer for the
mind question was “Grateful that my buddy covered for me”, and she also wrote “Felt
bad, but grateful” in the section asking the reason for using /’m sorry. From these
answers, it can be expected that although she had mixed feelings of sorry and gratitude,
she might have put more emphasis on gratefulness. Another point that was different
from Japanese participants was that some NSE participants said /'m sorry, with no such
thoughts as feeling bad, guilty, or acknowledging the fault as described in the sections
4.2.2.1.1 Feeling bad or guilt or 4.2.2.1.2 Fault. A participant (NSE-5) said “I'm so
sorry. HATE being sick. I was puking all over the bathroom last night,” to his classmate,
and explained the reason of saying sorry was “to acknowledge the unfortunateness of my
illness.”  Another participant (NSE-12) said “I am so sorry - [proof of illness], I will
make it up to you,” and replied to the question asking the reason for using /’m sorry as
“It was unfortunate and unavoidable. The apology wasn't technically necessary, but I'm
sure my partner appreciates it.” They seemed to have a more objective point of view
when saying /'m sorry than Japanese do. Recall that there were differences between
Japanese groups and NSE group with regards to the consistency between utterances and

thoughts. The thoughts of the JJ and JMtl groups tended to be the same as their
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utterances, while the thoughts of the NSE group were not always in line with their
utterances. These findings probably had something to do with different points of view
concerning politeness between Japanese groups and NSE group, which will be further

demonstrated in the following section, 4.2.2.4 Politeness.

4.2.2.4 Politeness.

Politeness, defined by Brown and Levinson (1978) as compensatory moves taken
to soothe the disruptive effect of face-threatening acts, is one of the factors that
commonly underlies /'m sorry and excuse me. The descriptions of politeness on the
English and Japanese Discourse Completion Tests (DCTs) showed that the Japanese
groups may not be as conscious about being polite as the NSE group. No explicit
expressions of politeness were seen from the JJ group, whereas nine cases were observed
in the NSE group, and the number of politeness expressions from the JMtl group was
four. Thus, the number of participants who explicitly mentioned politeness is
represented as: JJ <JMtl <NSE. Judging from these data, it may be possible to say that
the NSE group was more conscious of politeness, while the Japanese groups were not
explicitly aware of it.  Interestingly, the four JMtl participants who mentioned politeness

answered the mind questions in English, rather than in Japanese.

4.2.2.5 Difficulty of using “excuse me”.
Interestingly, the interview with Japanese participants clarified that they have
more difficulty using excuse me than I'm sorry. For example, Tomoko, a JJ participant,

did not use one single excuse me in the English Discourse Completion Test (DCT).
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Kanako: [...] excuse me > TWH DB, D, (77— FOHT) b
TR T2 A TT I E...] excuse me - TV ) DIEEVE T2
EIWV I EEN? [[...] Excuse me was not used (in the
questionnaire), [...] but do you use excuse me? In any
occasions?]

JJ_Tomoko: 7eA7>, BETLIMWZZ LRWAT, AN, HAFEVME
IDINIR? D=l VaA A FEEDOKLE) bHAE VS TR
ANRLT, EESISELRVON R EB-T, [Well, I have
heard that only in English classes, so, I wonder if people use it
often? Mmm... I think Joyce (her English teacher) does not
really use it. So, I wonder if it is not a phrase that people use in
their daily life.]

Kanako: & & —., 72513, Lo, ALY (excuse me %) W 7ZFA 72
WG E D IRDTe 2 5o TR T? [Isee. So, you wondered
because you have not really heard excuse me?]

JJ_Tomoko: 9 A, W ESIRATEA S > TH-T, [Yah, Iwonder

how it is used.]

She reported that she did not really know how to use excuse me because she had not had
enough input to understand its usage. Aki, a JMtl participant, also seemed to have had a

difficult time using excuse me at the beginning of her stay in Canada.

IMtl Aki: 72 AR DEEIZZE D excuse me > TE 9 OB/ ADERT L

T[] BADBAED 25, AHOHRT, ZARIMR D SHE
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LoD T, [...] [At the beginning, [ was a kind of shy to
say excuse me. [...] Well, in my mind, it was not a kind of word
that I can use very well. [...]]

Kanako: Z®, Z2A0RT LW ]>TWHDIEFES LTTTH? [You
were a kind of shy [...] Why was that?]

IMtL_Aki: 21X 25 ENA T FOFEAKICHENAL TRV, [...]75
AT O ADDOPTEEZALZOMITIRY 5> TRPST2E VDD D,
%47, % @ excuse me > TV 9 Z D expression 73, [Probably, I was
not used to the phrase itself, [...]. Well, probably, I had not yet

fully acquired it, the expression, excuse me.]

The difficulty of using excuse me for Japanese learners seemed to be supported also by
the English DCT data of the JJ group: seven participants (30.4% of the JJ group) did not
use one single excuse me. That means, only 16 of the JJ participants (69.6%) used
excuse me. In contrast, 23 of the JMtl participants (100%) and 16 of the NSE

participants (84.2%) used it.

4.3 Comparison of Japanese and English DCTs

In this section, I will present the results of Japanese participants’ use of /'m sorry
and excuse me in comparison with Japanese apologetic phrases. Thus, this section
addresses my second research question, which is: Is there an effect on Japanese learners’
use of I'm sorry and excuse me that is related to residence in an English-speaking country

longer than one year?
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4.3.1 Influence of Japanese.
In the section 4.2.2.5 above, Aki reported that she had a difficult time using
excuse me in her early time in Canada. She further reflected on her past and attempted

to provide the reason for it, comparing /'m sorry and excuse me with Japanese.

JMtl_Aki: Pm sorry (ZiRT & [FAEHA| ol ATT L, 255, HAGE
Do Dl EMHHD, [THERFA, THETA] > TEFVRNDL,
WHREZE Do TE N~ ToA LS, [If]translated I'm
sorry, probably it was sumimasen in Japanese, yes. That’s why,
when I passed through people, I think I was saying “sumimasen,
sumimasen.” (actual utterance was “I’m sorry, sorry”)]

Kanako: &, U &iawld [T HAFEHA] A msorry &, 295, WL XD
78, %272 - T TC... [Oh, then, at the beginning, sumimasen and
I’'m sorry were equivalent in your mind...]

IMtlL Aki: 95, T9AEHAL 1TH 5 Pmsorry TL»eholz, Al
720 [...] T, Z2Ay THAERHA] & excuse me D72 AN -
TR 7D T[...] excuse me > TV H DL AN, B OH Tl
il bZRHbAEVER> TR 2T, DA, ENBEMENIZL
molo e EBuET, [Ya, it was like, sumimasen only equalled
I'm sorry. [...] and, somehow sumimasen was not connected to
excuse me. [...] Therefore, maybe, in my mind, excuse me did
not have connection to anything. Yah, as a result, it (excuse me)

was difficult to use.]
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She said that in her mind, sumimasen was equal to I'm sorry; therefore, she said
I’'m sorry when trying to pass through people. She also explained that the reason for the
difficulty of using excuse me was because she didn’t have a connection to previously
acquired Japanese words in her mind. Similarly, a NSE participant (NSE-1) reported an

interesting story that he experienced in Tokyo, Japan:

I was in the middle of this huge crowd of people getting in and off the
subway, someone pushed me from behind and I bumped into this lady.
Before I got pushed away again, the lady muttered “I’m sorry” to me. I
found that interesting because it wasn’t her fault that I bumped into her

(Q.4 in the Questionnaire2).

The lady in his story seems to share the reason for saying /’m sorry in common with Aki.
Recall that in 4.2.2.5, a JJ participant, Tomoko also reported that she experienced the
same difficulty. Her story and Aki’s suggest that length of residency has an influence:
Japanese learners acquire the usage of excuse me as they immerse themselves longer in
the target language.

Concerning I ’'m sorry, some Japanese participants used / 'm sorry repeatedly in
one utterance (e.g., “I'm sorry! Very sorry! Really sorry!” by JJ-19 in Situation three).
In the JJ group, there were four utterances with a repetitive use of sorry, and the JMtl
group had two. Looking at their utterances in same situations in the Japanese Discourse
Completion Test (DCT) clarified that they also repeated sumimasen or gomennasai,
which are the equivalents of /'m sorry in Japanese. For example, a JJ participant

(JJ-19) said, “Sorry. I’'m sorry. Excuse me, now I want to question” in the English DCT,
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while she said “FZEHA, 4, WNTT?2 FAEHE A, [Sumimasen, do you have a
minute now? Sumimasen.]” in the Japanese DCT. Their repetitive use of sorry might
have resulted from the influence of Japanese, where it is normal to use apologetic phrases
repeatedly.

Besides I'm sorry and excuse me, 1 observed several cases of an interesting
phenomenon — a possible negative transfer. In Situation seven, a JJ participant (JJ-6)
said, “Are you OK now?” to the boss trying to ask the boss something urgent. It was
obvious that he did not intend to worry about the boss, because his thought under this
situation was “H LiR72 < B 95, [I feel sorry.]” The reason why he said “Are you OK
now?” became clear when this utterance was compared with his utterance in the same
situation in the Japanese DCT. In the Japanese DCT, he said, “4. KL TH 7, (Ima,
daijoubu desuka.)” “Ima daijoubu desuka?” is one of the ways to ask somebody for
some time. The direct translation is “are you okay now?” Thus, his utterance, “Are
you OK now?” to the boss appears to be explained by transfer from the Japanese
expression, “ima daijoubu desuka?” There were two more cases similar to this
example: a JJ participant (JJ-8) in Situation seven, and a JJ participant (JJ-6) in Situation
eight.

Another possible case of negative transfer besides /'m sorry and excuse me was
the use of come and go by the JJ group. In Situation two, the boss invited the
participants to a party, but they had to decline the invitation. In this case, some JMtl
and NSE participants used come to let the boss know that they would not be able to make
it, such as “I am very sorry, but I cannot come. I will not be in town on that day
(JMtl-25),” and “I'm sorry, [ won't be able to come as I will be somewhere else. I'll let my

wife know, though (NSE-12).” However, all the six JJ participants who used this
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expression said go instead of come (e.g., “I’m sorry, I can’t go to this party (JJ-9),”
“Sorry, I can’t go (JJ-12)”). This may be a Japanese influence, since in Japanese, iku
(go) would be used in this utterance. The participant (JJ-12) above, who said “Sorry, |
can’t go,” said, “T Wk A, O HIIMIZHEFELNH > TITIF £ A, [Suimasen, sono hi
wa hoka ni youji ga ate ikemasen. / I’'m sorry, I will not be able to go because of another
engagement.]” in the same situation in the Japanese DCT.

These types of phenomena were not seen in the JMtl group; therefore, it is likely
that Japanese learners adjust language acts as they stay in English-speaking countries, or

as they further acquire the language.

4.4 Individual Differences

This study also found several characteristics unique to each individual. For
instance, one NSE participant (NSE-17) used /'m sorry only once out of the ten
situations, whereas another NSE participant (NSE-8) used it eight times in total. As for
excuse me, three NSE participants (NSE-5, NSE-6 and NSE-10) did not say one single
excuse me in the English Discourse Completion Test (DCT). Of the three, one
participant (NSE-6) used pardon me frequently (three times), which might be an
alternative of /'m sorry or excuse me. Taking into account that there were just four
cases in which pardon me was used in the all participants’ English DCT responses, his
use of pardon me can be considered as unique.

Those differences of frequency of using sorry and excuse me were seen also in
the Japanese groups; however, the gaps were not as obvious as the ones of NSE stated
above. One exception is seen in the JJ group, in which two participants (JJ-14 and

JJ-15) said I'm sorry just two times in the English DCT, while another JJ participant
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(JJ-13) used the phrase in nine out of the ten situations.

4.5 Summary of the Chapter

In this chapter, I presented the questionnaire data and the interview data. First I
presented them quantitatively using tables, and then, qualitatively by providing and
describing examples. It has been found that in some situations, the JJ group used /’'m
sorry more frequently than the NSE group, while in other situations, they used /'m sorry
less than the NSE group. It has been also found that it seemed to take more time for
Japanese to acquire how and when to use excuse me than I’m sorry. In general, the IMtl
group’s use of I'm sorry and excuse me seemed closer to that of NSE group than the JJ
group’s use did. In the next chapter, I will further discuss the data presented in this

chapter in relation to previous literature.
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Chapter Five: Discussion

In the previous chapter, the data collected from the questionnaires and the
follow-up interviews were presented. The quantitative and qualitative data showed that
the uses of I'm sorry and excuse me by JJ, JMtl, and NSE differ from one another. In

this chapter, I will interpret and discuss the results illustrated in the previous chapter.

5.1 Use of ’m Sorry and Excuse Me

Borkin and Reinhart (1978) said that one of the criteria for choosing I’'m sorry
or on the other hand, excuse me is based on whether the speaker violates the addressee’s
rights or feelings, or, on the other hand, breaks social rules. In this section, I will
discuss the NSE and Japanese groups’ uses of I'm sorry and excuse me in the light of

previous literature.

5.1.1 Native speakers of English (NSE).

The English DCT data showed that the use of /’'m sorry and excuse me by the
NSE group was basically in line with Borkin and Reinhart’s (1978) definitions. On the
one hand, the NSE group used /'m sorry to express dismay or regret. In section 4.2.2.1,
it was illustrated that the NSE group said /'m sorry as sincere apology, just-in-case
apology, cultural and linguistic convention, and expression of sorrow and sympathy.
On the other hand, the NSE group used excuse me to neutralize a breach of etiquette.
The data in section 4.2.2.2 demonstrated that NSE group said excuse me as etiquette,
attention-getter, and request.

Another point that Borkin and Reinhart (1978) made was that when a NSE uses



CROSSLINGUISTIC INFLUENCE ON PRAGMATICS 79

I'm sorry, the speaker’s main concern is having violated the addressee’s rights or feelings.
When a NSE uses excuse me, mere conventional politeness and a concern for observing
social rules may be all that is implied. This statement partly describes the data of this
study; however, it does not cover all of uses shown in the data. For example, three out
of the four functions of /'m sorry that were observed, namely, sincere apology,
Just-in-case apology, and expression of sorrow and sympathy are likely to concern the
addressees’ rights or feelings. However, the other function, cultural and linguistic
convention seems to be a mixture of concern regarding the addressee’s feelings and
social rules. As a NSE participant explained, she uses /'m sorry “[...] if you didn’t hear
or understand what someone said, and sometimes just for politeness, like if someone else
bumps into you” (by NSE-3 in Q2 of Questionnaire 2).*

As discussed above, although differences between the phrases exist, it has been
found that the borderline between them may not be clear-cut.  This tendency could also
be confirmed by the data from the English Discourse Completion Test (DCT) as NSE
participants sometimes used the two phrases in a same utterance (e.g., “Oh, I am verry
[sic] sorry. Excuse me!” by NSE-11 in Situation one). Moreover, a NSE participant

stated:

“[T use excuse me in order] to bring attention to my intention to do

something [. It is] interchangeable with ‘I'm sorry’ in less serious

4 NSE-3 is Canadian, which might be the reason for saying sorry when she was bumped
into. I found a non-academic reference comparing Americans and Canadians, and the
author emphasised how often Canadians use sorry — even when they are not at fault
(Cariou, 2010). A JMtl interviewee, Mei also reported the impression that Canadians

apologize more than Americans.
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situations” (NSE-9 in the questionnaire that was a substitute for the

interview).

The statement above reinforces the idea that the uses of /’'m sorry and excuse me do
overlap to some extent: The function of less serious /'m sorry is similar to that of excuse

me.

5.1.2 Japanese in Japan (JJ).

As for I'm sorry, it has been found that JJ group mainly used it as sincere
apology (see Section 4.2.2.1.5), and this usage is covered by the definition of /’'m sorry
by Borkin and Reinhart (1978). This type of /'m sorry was seen in the English
Discourse Completion Test (DCT) and was also mentioned as the JJ participants’
definition of /'m sorry in the follow-up interviews. This means that the JJ group is not
only able to employ /’m sorry as sincere apology, but also is explicitly aware of its
function. Besides the sincere apology type, some utterances and their reported state of
mind in the English DCT suggest that just-in-case apology was used by the JJ group,
although these types were not mentioned in the interviews. For example, in Situation
one, JJ-9 explained the reason for saying sorry to the elderly lady as “& ¥ & x 3> T
Z 9, [I'would apologize just in case.]”. The type of cultural and linguistic convention
was very limited in the JJ group, although JJ-21 said “I’m sorry” when she almost
bumped into a stranger with “5-25720 £ 51272 >7-DTHf -7z, [l apologized because I
almost bumped into the person]” on her mind. However, it is likely that JJ group has
not quite acquired this type of I'm sorry.

With regard to excuse me, this study has found that the JJ group uses it as an
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attention-getter as illustrated in Section 4.2.2.2.5.  Also, the request type was seen in
Situation six where some ladies blocked the way when participants were in a hurry: JJ-21
explained the reason for her saying “excuse me” as “AVTWNHDTEWVWTIEL 2 o7, [I
wanted them to move aside because I was in a hurry.]”.  From her explanation, it was

assumed that she used excuse me in order to request the ladies to step aside.

5.1.3 Japanese in Montreal (JMtl).

The use of I’'m sorry by the IMtl group observed in this study was partly similar
to that of JJ group. Like the JJ group, the sincere apology type was seen both in the
English DCT and the interviews, and possible just-in-case apology type was seen only in
the English DCT. Where the JMtl group differs from the the JJ group is that the former
seems to be more aware of cultural and linguistic convention type. For example, Mayu,
a JMtl interviewee mentioned this type when the definition of /'m sorry was asked in the
interview (see Section 4.2.2.1.5). This difference likely stems from the difference in
LOR between JJ and JMtl groups, which means that as Japanese immerse themselves
into a circumstance where English is used as a daily language, they start to acquire the
conventions of when and where to use /'m sorry.

The use of excuse me by the JMtl group was comparable to that of the NSE
group, since the JMtl group employed excuse me as etiquette, attention-getter, and
request (see Sectioin 4.2.2.2.5). The comparison with the JJ group implies that
Japanese become more familiar with the etiquette type of excuse me as LOR exceeds one

year.
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5.2 Comparison Among JJ, JMtl, and NSE
In this section, I will compare the results of the JJ, JMtl, and NSE groups in
order to clearly illustrate the similarities and differences of the usage of /’'m sorry and

excuse me observed mainly in the English Discourse Completion Test (DCT).

5.2.1 Overuse of I’m sorry.

This study revealed that Japanese learners in Japan whose length of residence in
English-speaking countries (LOR) was almost zero (JJ group) tend to overuse /’'m sorry,
and these results are consistent with other studies claiming that Japanese say I'm sorry
too often (Coulmas, 1981b; Kondo, 1997, 2004; Kumagai, 1993; Kumatoridani, 1993).
This tendency could be observed in Situations two and four of the English DCT (see
Table 4.3 and 4.5). The reason for overuse of /'m sorry can be the influence of
Japanese (see Section 5.4.1); however, some scholars attribute it to the Japanese culture
in which obedience is highly valued (Kondo, 1997, 2004; Kumagai, 1993; Kumatoridani,
1993). Even though cultural influence has not been principally investigated in this
study, it must be one of the major reasons for Japanese overuse of /’'m sorry. This will
be discussed further in Section 5.6.

Furthermore, in the situations where Japanese used / 'm sorry more frequently,
especially in Situation two, it was found that Japanese whose LOR is over a year (JMtl
group) used /'m sorry less frequently than the JJ group did. JMtl participants seemed to
start using excuse me more frequently in Situation one and thank you more frequently in
Situation two instead of I'm sorry. These results suggest that as the LOR exceeds one
year, Japanese overcome the habit of overusing /'m sorry and modify their utterances

based on their experience.
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5.2.2 Less use of I’m sorry.

In Situation seven and eight in the English DCT, I observed that Japanese said
I'm sorry much less frequently than the NSE group did (see Tables 4.8 and 4.9), which
seems inconsistent with what was discussed in the previous section. By focusing on
each situation, two possible reasons have been raised from this finding. First, in the
case of Situation seven, the less frequent use of /'m sorry is probably attributed to their
unfamiliarity with the sorry-to-interrupt-you type of phrase. In this situation, a certain
number of the JMtl and NSE participants talked to the boss by saying “I’m sorry for
bothering you (JMtl-25),” “I’m very sorry to interrupt you, (JMtl-13),” or “sorry for
disturbing you (NSE-3);” however, no JJ participants employed this type of sentence.
Instead, the JJ group addressed the boss with excuse me, or by asking him for some time
without any conversational buffers (e.g., “May I have your time? (JJ-5),” “Can I ask you
something now? (JJ-12)”).  Judged from the discussion above, it could be interpreted
that Japanese acquire that type of phrase as they stay in an English-speaking country and
immerse themselves into an English-speaking society.

Second, in Situation eight, the reason for not saying /’'m sorry as frequently as
the NSE group could have to do with consistency between language and mind. In the
case of the NSE group, I’'m sorry was used as a sincere apology or a just-in-case apology,
while in the JJ and JMtl groups, it was mainly used as a sincere apology, with fewer
cases of the just-in-case apology type. Since Situation eight is where the landlord
answered the phone in a whisper, it was not yet certain for participants to judge whether
or not they were bothering the landlord. Therefore, many Japanese participants might
have considered this situation as an apologies-unnecessary situation. It is important to

note that this tendency does not seem to be modified by the LOR.
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5.2.3 Overuse of excuse me.

There were two Situations in which the Japanese groups used excuse me more
frequently than the NSE, namely, Situations seven and ten.  First, in Situation seven, as
discussed in the previous section, it is likely that this occurred because the JJ group was
not familiar with the sorry-to-bother-you type of phrase, and therefore, they might have
used excuse me as an alternative when addressing the boss. In this situation, the ratio of
JMtl participants who used solely excuse me decreased and became closer to that of the
NSE group.

The data from Situation ten show a slightly different nature from Situation seven
because of the effect of a flaw in this scenario.  This situation was where participants
needed to get to the next class while the professor kept on talking after the class was over.
Since the scenario did not describe the class size, some participants might have imagined
a spacious auditorium that they could easily sneak out of, while others might have
pictured a small cozy class and therefore had to ask the professor permission to leave the
class. In fact, a JJ interviewee, Tomoko explained how differently she imagined the

class between the Japanese and English Discourse Completion Tests (DCTs) as follows:

i (AAFEORD) 13, FEICWObOREDOELEZEZLT, £HOVIHELE-
2O HNDSOPRYIHHT, ZOEER-TRAD FTHLHTUTS EEO AT
FTFE I GEREORDIL) 1Y aA R GEGERDOE) OV T A sTeb & 572
59 EBoT, ZLEBD ANBRATHBET SO0 oH0 9 Mb £ 9V IR
Lot FHT The AT 2325 > C, [In this (Japanese) case, |
imagined one of my taken classes, and in such a case, since I truly hate

grabbing everyone’s attention, I would get out of the class from the back
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door. However, in this (English) case, I asked myself what I would do in
Joyce’s (her English teacher) class. Then, I thought I would ask for her
permission to leave because the class size is small and she would notice

immediately.]

As illustrated by interview with Tomoko, this scenario gave each participant some room
to imagine different situations. Thus, the finding that the JJ and JMtl groups used

excuse me more than the NSE group did in this situation is likely to be influenced by this.

5.2.4 Less use of excuse me.

In Situation six where participants wanted to pass through some ladies chatting
and walking slowly on the crowded road, the JJ group said excuse me less frequently
(56.5%) than the NSE group (73.7%), while the JMtl group used it more (100%) than the
NSE group. This could be explained by the JJ group’s difficulty of knowing when and
how to use excuse me. This will be further discussed in 5.4.5.

Considering the fact that some JJ participants talked to the ladies without using
I’m sorry or excuse me and directly asked them to move aside even though they said the
equivalent of I’m sorry or excuse me in the Japanese DCT, there is a possibility that the
JJ participants did not fill out this conversation spontaneously as instructed in the English
DCT. Rather, they might have thought how they could make a grammatically correct
sentence to ask the ladies to move aside. This could have occurred because the JJ
group’s English competence was lower than the JMtl group, and no responses could
spontaneously come to their minds without thinking about grammar. The gap in

English competence between the JJ and JMtl groups is one factor that explains the
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differences in apologetic usages in this study.

5.2.5 Comparison of all data across situations.

The overview of all data from the English Discourse Completion Test (DCT)
(Table 4.12) shows an interesting point: the overall amount of usage of /’m sorry alone
by the NSE and JJ groups was almost the same. As discussed above, the JJ group used
I’'m sorry more in some cases, while they used it less in other cases. Therefore, these
results imply that Japanese learners might not use /’m sorry too much on the whole, but,
rather that they use it in different situations than the NSE group. This is a good
illustration that quantitative analyses of data can be misleading, and supports the
combination with qualitative methods (i.e., mixed methods research: MMR) in certain
cases. In the case of the current study, if I had focused only on the quantitative data, the
results would have shown that there was not a difference in the usage of I'm sorry
between the Japanese and NSE groups, which does not reflect the authentic language use
of Japanese learners. A close look at each situation by quantitative and qualitative
methods has contributed to finding more robust such results. This support for MMR for

this study is the same for excuse me.

5.2.6 Combination of I’m sorry and excuse me.

As discussed in Section 5.1.1, the NSE group seemed to sense that the
assumptions of I’m sorry and excuse me overlap, which can explain why they
occasionally used the combination of those two phrases. Interestingly, Japanese
participants from both the JJ and JMtl groups did not use this combination frequently.

Data from Situation one reveal that 0% of the JJ and JMtl groups used the combination
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of I'm sorry and excuse me while 26.3% of the NSE group did this. This finding
indicates that Japanese might not consider that the two phrases overlap, but rather that

they tend to think of them as distinct concepts from one another.

5.3 Japanese Apologetic Terms in Relation with English Ones

The focus of this section will shift to the data from the Japanese Discourse
Completion Test (DCT). As described in Chapter two, sumimasen, an apologetic word
in Japanese, has a number of functions including apologies and gratitude. According to
Ide (1998), the functions could be categorized into seven, and some of them have their
counterparts in English, namely, I'm sorry, excuse me, and thank you. With her
categorization, the Japanese participants’ (both JJ and JMtl groups) use of sumimasen in

each situation can be sorted as shown in Table 5.1 below.
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Table 5.1

Japanese sumimasen and English counterparts

Situation Category English Counterpart

Sit.1 (Elderly Lady) Sincere apology I’'m sorry

Sit.2 (Boss’ Party) Sincere apology I’'m sorry

Sit.3 (Friend’s Magazine) Sincere apology I’'m sorry

Sit.4 (Customer’s Help) Sincere apology/ I’m sorry/
Quasi-thanks and apology Sorry and thanks

Sit.5 (Classmate) Sincere apology/ I’m sorry/
Quasi-thanks and apology Sorry and thanks

Sit.6 (Ladies Blocking Request marker/ Excuse me/

the way) Attention-getting device Excuse me

Sit.7 (Ask the Boss) Sincere apology/ I’m sorry/
Attention-getting device Excuse me

Sit.8 (Call the Landlord)  Sincere apology/ I’m sorry

Affirmative and conformational response  None in English

Sit.9 (Almost Bumping)  Sincere apology/ I’m sorry
Affirmative and conformational response  None in English

Sit.10 (Leave the Class)  Attention-getting device Excuse me

As can be seen in the table above, Japanese sumimasen and English counterparts are not
a simple one-to-one mapping.

The use of sumimasen by the JJ and JMtl groups was similar, and this appeared
to be the case in almost all of the Situations. The only Situations where sumimasen was
not used were Situation three by the JJ group and Situation five by the JMtl group. The
reason for not having used sumimasen is probably because sumimasen tends to be used
more for someone with whom the speaker feels psychological distance (Yamamoto,
2004). Likewise, Hirata (1998) found that sumimasen is the word used most commonly
among Japanese apologetic words when the addressee is a stranger. Therefore, the JJ

and JMtl participants did not use sumimasen with the friend and the classmate in
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Situations three and five respectively because friends and classmates are people they
would tend to feel affinity with.

In addition to sumimasen, there are two more key phrases observed in the
Japanese DCT. The first key apologetic word is gomennasai or gomen, whose function
is simply to apologize. Yamamoto (2004) states that gomen is prone to be used in less
formal situations. In the Japanese DCT, gomennasai was used in Situations one (old
lady), two (boss), three (friend), and five (classmate) by the JJ group, and in Situations
one, three, five, and nine (stranger) by the JMtl group. As can be seen, Japanese
participants in this study generally followed Yamamoto’s (2004) theory.

The second word is moushiwake arimasen (I have no excuse; [ am very sorry),
which is quite a formal expression for apologies. In Hirata’s (1998) study, this phrase
was used mainly with somebody with higher status than the speaker. In the Japanese
DCT, moushiwake arimasen was used in Situations two (boss) and four (customer) by the
JJ group, and in Situations two, four, and seven (boss) by the JMtl group, which means
that the use of moushiwake arimasen in this study is also consistent with Hirata’s (1998)

finding.

5.4 Crosslinguistic Influence
In this section, I will compare the results of the Japanese and English DCTs in
order to see if any influence of Japanese on /'m sorry and excuse me in English could be

found. Also, the findings from the interviews will be illustrated and discussed.

5.4.1 Overuse of I’m sorry.

It was found that the Japanese groups were prone to use I 'm sorry more often



90 CROSSLINGUISTIC INFLUENCE ON PRAGMATICS

when compared with the NSE group in Situation two and four in the English DCT. In
Situation two where participants had to decline the weekend party invitation from the
boss, 18 out of 23 (78.2%) of the JJ participants used sumimasen, gomennasai, and/or
moushiwake arimasen in the Japanese DCT. Considering that sumimasen in Situation
two was used as sincere apology (see Table 5.1), all three kinds of expressions in this
situation were used for the purpose of apology, which means that all three expressions
are equivalent to /’m sorry in this case. By comparing the Japanese and English DCTs,
it became clear that the percentage of using these three Japanese expressions (78.2%)
was even higher than that of their saying /'m sorry in the English DCT (69.6%). These
findings suggest that Japanese participants carried the habit of apologies in Japanese into
English.

The other situation in which Japanese tended to use /’m sorry more was
Situation four, where a customer helped pick up the cans that participants dropped. In
this situation, nine out of 23 (39.1%) of the JJ participants used either sumimasen or
moushiwake arimasen in their utterances in the Japanese DCT, and three JJ participants
(13.0%) used I'm sorry in the equivalent situation in the English DCT. This means that
many of them did not transfer the use of sumimasen negatively in this situation; however,
there may be certain number of Japanese participants whose use of /’'m sorry was
affected by Japanese apologies. The three JJ participants who said /’m sorry in the
English DCT used sumimasen or moushiwake arimasen in the Japanese DCT, which
means that it is likely that they said /'m sorry because they carried the habit of apologies

in Japanese into the English situation.
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5.4.2 D’m sorry vs. thank you.

What the two situations discussed in the previous section share is that the NSE
group put more emphasis on the feeling of gratitude than the JJ group, which might stem
from the influence of Japanese. Kondo (2004) found that her Japanese participants just
said I'm sorry and did not say thank you in Japanese in refusal situations. A JMtl
interviewee, Mei also explained that apologies tended to be more emphasized than

gratitude in Japanese.

IMtl Mei:  (AARFEDSEG.) M L7ZRRCR LT, eAn i o Fa B L
RERWVIT RN ERRNTTTE, [HVRES] EWVHLVHLE
W3 LT & o7 AT &, [(In the case of Japanese,) when
someone did something for you, you have to emphasize apologies.
I think we put more emphasis on apologizing rather than thanks.]

Kanako: 2 A, £Hhid& 5 LT L EWES ) 2 [Yah, why do you think
that happens?]

IMtl Mei: R°o1E0 BARNS TIZR L TH# D L2 T30, [Well,

Japanese always apologize for anything.]

An example from the data was when a JJ participant, Mitsuru said “Oh, I am very sorry”
when the customer helped pick up the dropped cans in Situation four. In contrast, the
NSE group expressed their feeling of thanks. Mitsuru seemed to have no doubt of using
I’'m sorry in this case judged from his explanation in the interview (see Section 4.2.2.3).
He explained that he said “I am very sorry” because he wanted to say moushiwake

arimasen, a very polite apology. This is likely to be a case of CLI, where the Japanese,



92 CROSSLINGUISTIC INFLUENCE ON PRAGMATICS

moushiwake arimasen has an influence on the use of /’m sorry in English. Drawing on
the characterization of CLI types by Jarvis and Pavlenko (2008), this transfer would be
pragmatic, forward, conceptual, intentional, productive, aural, verbal, negative transfer.
As stated in Section 2.2, pragmatic, forward, aural, verbal aspects were already expected
to observe. First, it is likely to be conceptual transfer because he carried the state of
mind of moushiwake arimasen in Japanese when he said /'m sorry. Second, he
transferred moushiwake arimasen into English intentionally; therefore, it is intentional
transfer. Finally, some might see this as negative transfer because the transferred
utterance /'m sorry likely interfered with situational appropriateness. However, by
taking the nature of pragmatics into account, it is hard to claim that it is truly negative
transfer — rather, following from Thomas (1983), it might be more appropriate to use the
term pragmatic failure.

Furthermore, a JMtl interviewee, Mayu reported her interesting experiences

concerning /’'m sorry and thank you:

Kanako: (Situation 5 C,) Sorry & 272112, thank you 23 A>T
T E, ik (85 LTTTAH) ? [(In Situation five,) you said
thank you after apologizing saying sorry. Why is this?]

JMtl Mayu: Z->6I2&Th6HD, Isorry ZbbAFEVEI72 1] o T
nizmb o, [...] THAZ thankyou ~ CTE9 | » T, [H
DIREDI>TNIFEES ST, sorry TS DRVATEL, | Ao
EETEDLNTHLTTA..] bORDETMNELTHELo7
FHAEZEHTDL-oT, b9 sorry K VIEHTT L > T ) FHE.LHR

T T & 72& U T34, [Because after coming here, I was told,
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“don’t say sorry too much!” [...] “We say thank you instead, and
don’t say sorry.” Since then, [...] I’ve tried to be grateful for
what somebody did for me, rather than sorry. So, this also came

out of my trying to show more gratitude.]

She said that she used to say /'m sorry in situations where NSEs would usually say thank
you, but, after a few years in Canada, she now says thank you because she has tried to
adjust her use of those phrases. This kind of story has been also heard from the other

two JMtl interviewees.

IMtl Aki: AN o HD Ao TRANZ 5, Wiolcth TH7rid [, Z
Wi ., THEHONEIFE-TINTY &, £OVOIDEZHAFELD b
ZHEIRNTHATT L, [...] E06ZD, £, HURRNTTIT L,
Fb, FTHOREROVITRVELZH-T, o, THF o TN FTH
LTFELVWATT LTI 0&2  RILZEILWITFRONONRE-RST,
[T feel like people from here say something like “Oh, sorry, but thank you
for inviting me” after declining an invitation more often than Japanese.
[...] So, well, as a matter of form, I think I have to apologize first, and

then, express that I am feeling grateful for inviting me.]

Aki’s report is consistent with Aramaki (1999) investigation of Japanese ambiguity.
She found that in a refusal situation, Japanese commonly used apologies in Japanese,
whereas Americans first expressed the feeling of gratitude. As discussed, Japanese tend

to express the feeling of apologies more than gratitude in Japanese, and this tendency is
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probably transferred to their use of /'m sorry in English. Therefore, Japanese overuse
I’'m sorry in some cases; however, at a certain point of staying in an English

circumstance, their awareness is raised, and the NSE pragmatic norms are acquired.

5.4.3 D’m sorry vs. excuse me.
There also seems to be an influence of Japanese on the choice of either excuse
me or I'm sorry. For example, Aki, a JIMtl interviewee looked back at her early times in

Canada and reported her use of /’'m sorry in relation to sumimasen in Japanese:

Imsorry IZiR9 & [FHFEHA) ot ATTE, 25, BAGED, 5 A,
Ehbdbo, ThEti, ¥H#FFA(m sorry, 'm sorry)| » TEW e
BL DA, BORHZZ DR TEMMES TR ER S, [ ] TFHEEA
I 95 msorry TLRoo7z, #1202, [I'm sorry was probably
sumimasen in Japanese if translated. Yes. So, I think I used to say
“Sumimasen, sumimasen (I’'m sorry, I’'m sorry)” as I walked through

people. [...] Like, sumimasen used to be connected only with I’'m sorry.]

She explained that she used to say /'m sorry to pass through a group of people because
I’'m sorry was equivalent to sumimasen in her mind. In Japanese, sumimasen is quite
appropriate to say when passing through a group of people. In her case, the reason for
saying I'm sorry instead of excuse me is likely because she did not know how to use
excuse me. In light of Jarvis and Pavlenko’s (2008) characterization of CLI types, this
transfer might be defined as pragmatic, forward, linguistic, unintentional, productive,

aural, verbal, negative transfer. Pragmatic, forward, aural, and verbal aspects were
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expected from the beginning of this study (see Section 2.2).  First, it is unintentional
transfer because when she said 7'm sorry as she passed through a group of people, she
was not at all thinking of sumimasen in Japanese. Also, it is likely to be negative
transfer because a NSE would say excuse me in this case, and her utterance, /'m sorry did
not seem to be appropriate.

Another JMtl interviewee, Mayu also explained her experiences of saying /’'m
sorry instead of excuse me; however, in her case, the reason seems different from Aki’s

case above.

NDOHE 22 T % 8-> TIT< B & id sorry » T - CTE 7, A%iT excuse
me > TE 9 haRATTFE, £ZIEd 9 sorry 72 AT sorry > T > TIT
TET, [L..] FEEHD, excuse me > TEDRNEWNT RV STV FH 5y
Mo THATTITE, THELEDL D sorry » TV I DEFWVTZWAT, [Isay
sorry when passing through people. Although excuse me would be
appropriate, I say sorry because I feel sorry. [...] I know that I should say

excuse me, but I still want to say it and express my feeling of being sorry.]

She said that even though she knew that excuse me was more appropriate when passing
through a group of people, she still said /’m sorry because she did feel sorry and wanted
to express that feeling. In this case, her use of /’'m sorry should be conceptual,

intentional transfer, instead of linguistic, unintentional transfer.

5.4.4 Combination of I’m sorry and thank you.

This study has also found that the Japanese groups used /’'m sorry and thank you
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together much more often than the NSE group did. This tendency could be seen in
Situations two and five, in which participants declined the party invitation from the boss
and the classmate covered the pair-work, respectively. Interestingly, the ratio of
participants who used the combination was: NSE <JJ <JMtl. This could be because
initially, the JMtl group probably would have been using I 'm sorry to express the mixed
feelings of sorry and thanks, as the JJ group did. However, after staying longer in
Canada, the JMtl group noticed that NSE say thank you rather than /’'m sorry and started
to try expressing the gratitude (see Section 5.4.2). Yet, the habit of saying I'm sorry
still lingers; therefore, as a result, the JMtl group used the combination the most among

the groups.

5.4.5 Difficulty of excuse me.

The in-depth interview data suggest that the JJ group has difficulty using excuse
me properly (See Section 4.2.2.5). The interviews with JJ participant, Tomoko, and
JMtl participant, Aki, suggest that the difficulty may stem from an insufficient amount of
input of excuse me (See the interview inserts in Section 4.2.2.5). Tomoko declared that
she was not certain how to use excuse me because she had not had enough input to
analyze the usage. Aki’s opinion also supported her idea.

Besides the insufficient amount of input, this difficulty might stem from a lack

of connection with Japanese expressions. For example, JMtl interviewee, Aki said:

hn, [FhFERA) & excuse me NRADEN S TRDPoST=D T, 72D
TV 29, REO, ZHiTexcuse me > TV DIFR AN, BOoOH T

MEBZRHAEVER > TR T, Db EPbESHBWICS ol T2 & A
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V£ 97, [Probably sumimasen and excuse me were not connected, and well,
it was unfamiliar... Excuse me used to have no link with anything in my

mind, probably. Yes. That’s why, it was not easy for me to use.]

She explained that excuse me was not very accessible for her because it had no

connection to other words in her mind.

5.5 Politeness

As mentioned in Section 5.2.2, Japanese participants did not often use /'m sorry
as a just-in-case apology in such situations as Situation eight where the landlord
answered the phone in a whisper. This might imply the possibility that the utterances of
both Japanese groups are more consistent with their perceptions than those of the NSE
group as discussed in Section 4.2.2.3.  Aki, a JMtl interviewee commented that being

polite especially with somebody of higher status is not only about words but also about

attitudes.

(B EOANEFETHEL) Ep SHECHM.JENPRATEETITE, 6%
DEFFBLOMEIZEE S DT, [..] o (FOFHEIZLTY) Btz
IWNIDIE, Eh. BETIAKFOLNR A TRNDEWTRNERS DT,
¥ HIEFETIHFEND Ry, THICHET, EpBELNEI NI LIAT
FHT DXL TETh4, [(When talking with somebody of higher
status,) I can express my respect with words, but I think it is more a
matter of heart. [...] After all, (no matter what language,) respect or

politeness should be shown with your heart besides language itself, I
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believe. Well, in case of English, there are fewer expressions, so I try to

express politeness in my attitude.]

Some Japanese participants mentioned keigo (honorific speech in Japanese) in the
interview. Keigo is the main body of politeness expression in Japanese, and it clearly
enables the speaker to show politeness to the addressee. Karin, a JJ participant,
reported that in Situation two in the English Discourse Completion Test (DCT), when she
had to decline the invitation from the boss, she was not sure how she could be polite
because English does not have keigo. She said, “72 /7>, Z 9 HAFES I BEETE W
WATTITE, BTV T L T4, [Mm, [ want to say something polite like
Japanese keigo, but such things do not come up to my mind in English.]” Her report
raises the issue that the JJ group does not know how they can be polite in English
because English does not have the equivalent of keigo, which was also found in
Kanekatsu’s (2007) study on pragmatic performance of English immersion students in
Japan. This might be able to explain why some participants in the JJ group interrupted
the boss and asked for some time without using sorry-to-interrupt-you type phrases,

which means that the JJ group might not be familiar with politeness strategies in English.

5.6 Cultural Influences
As I analyzed the data, it became clear that cultural influences on the use of /'m
sorry and excuse me by Japanese groups could not be bypassed. As Kondo (1997,
2004), Kumagai (1993), and Kumatoridani (1993) noted, one of the main reasons for
Japanese overusing /'m sorry is that Japanese culture values obedience. Concerning

this, Wierzbicka (1991) said that “[i]n Japanese culture, [...], the prevailing norm with
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respect to emotion is this: I don’t want someone to feel something bad” (p. 126). Her
statement suggests a clue to the reason why Japanese tend to want to be obedient. That
is, because Japanese do not want the addressee to feel bad, they are unwilling to deny,
which is likely to result in being compliant in a sense.

Wierzbicka (1991) further evolved her theory on Japanese culture as follows:

The theme of indebtedness which pervades Japanese social interaction is
related to this omnipresence of apologies, and also to the lack of
boundaries between acts which from a Western perspective would be
interpreted as apologies and thanks. Roughly:
(1) I did something (that was bad for you)

I think you could feel something bad because of this

I feel something bad because of this
(2) You did something good for me

I didn’t do something like this for you

I feel something bad because of this. (p. 126)

As stated, apologies are important in Japanese culture and the concepts of apologies and
thanks are close to one another. Coulmas (1981b) also discussed the similarities of
thanks and apologies. He claimed that “[u]nder the effect of an ethics of indebtedness,
the Japanese tend to equate gratitude with a feeling of guilt” (Coulmas, 1981b, p. 89).
This close relationship of these two concepts could explain the reasons for Japanese
participants’ using the combination of /’m sorry and thank you, and of Japanese overuse

of I'm sorry. As shown in (1) and (2) above, both kinds of situation are situations in
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which the speaker apologizes in Japanese. Situation four in the English and Japanese
Discourse Completion Tests (DCTs) would fit into (2), because the customer helped
participants pick up the cans that they dropped, some Japanese participants might have

felt indebtedness because of this, and therefore, said /'m sorry.

5.7 Summary of the Chapter

In this chapter, I have discussed the use of /'m sorry and excuse me by three
different groups: native speakers of English in Montreal (NSE group), Japanese in Japan
whose length of residence in English-speaking countries (LOR) is almost zero (JJ group),
and Japanese in Montreal whose LOR is over a year (JMtl group). I found that the JJ
group overused /’m sorry in some situations, which was in line with findings of many
other studies (Coulmas, 1981b; Kondo, 1997, 2004; Kumagai, 1993; Kumatoridani,
1993), and that could stem from Japanese apologetic expressions. [ also found that the
JMtl group had acquired the proper use of excuse me, but the JJ group had not.  Also, it
was found that the JJ and JMtl groups often used /'m sorry and thank you together, while
the NSE group used the combination of /'m sorry and excuse me.

I conclude this chapter by answering the two research questions stated at the

beginning of this study.

RQ1: Do advanced Japanese-L1 learners of English and NSE use /’'m sorry and
excuse me differently in identical contexts? If so, how?
- Sometimes yes.
1. Japanese participants, especially the JJ group said /'m sorry more often than the

NSE group in some cases, and less in other cases.
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2. Japanese participants, especially the JMtl group used the combination of /'m
sorry and thank you more often than the NSE group did.
3. NSE participants used the combination of /'m sorry and excuse me relatively

often, whereas the JJ and JMtl groups did so much less frequently.

RQ2: Is there an effect on Japanese learner’s use of these expressions that is
related to residence in an English-speaking country longer than one year?
- Yes.
1. The use of I'm sorry and excuse me became closer to that of NSE group.
2. Japanese participants overcame their initial difficulty about knowing how to use

excuse me.
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Chapter Six: Conclusion

In this study, I explored the use of /'m sorry and excuse me by native speakers of
English (NSE) and Japanese-L1 learners of English, and investigated how residence in an
English-speaking country for more than one year effects Japanese learners’ use of these
expressions. I found that Japanese who have seldom stayed in an English-speaking
country (JJ group) said /’'m sorry more often, which is in line with findings from other
studies on Japanese-L1 learners of English. One of the reasons for the overuse of I'm
sorry is transfer of Japanese apologetic expressions. However, there were some cases
that they said /'m sorry less often than NSE and Japanese with more than one year of
stay in an English-speaking country (JMtl group). This is probably attributed to their
unfamiliarity with the “I’m sorry to bother you” or “I’m sorry for interrupting you” type
of expressions. I also found that the JJ group sometimes has difficulty using excuse me
at the appropriate time, and the reason can be insufficient input of excuse me. Overall,
the study shows that Japanese learners’ use of these expressions becomes closer to that of

NSE as they stay in an English-speaking country.

6.1 Contribution of This Study

This study will be useful for educational practitioners and Japanese-L1 learners
of English by clarifying the different uses of /’'m sorry and excuse me. The first finding
is that Japanese generally overuse I’m sorry, which stems from Japanese expressions and
culture. However, in such cases as interrupting someone, Japanese with no experience
in English-speaking countries tend not to say /'m sorry, because they are not familiar

with sorry-to-bother-you type of usage. Second, some Japanese have difficulty using
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excuse me, and that could be attributed to insufficient input, to lack of clear explanation
of its use, or to the absence of the connection with other Japanese words in the learners’
mind. These findings will help those involved in second language education better
understand the problems that the learners might be facing.

In Section 2.2, I stated that “I hope to be able to comment on the type of
knowledge, the intentionality, the cognitive level, the manifestation, and the outcome” of
the ten dimensions of CLI (Jarvis & Pavlenko, 2008). However, after the actual
utterances of participants have been observed and analyzed, I gradually noticed that it
was difficult to elucidate every dimension in one study because of other elements
interacting with CLI. For example, Japanese overuse of /’m sorry, which is influenced
by Japanese apologetic words, could be intentional or unintentional because some might
transfer Japanese expressions to English on purpose while others might not.  This
depends on the individual. Thus, investigating the ten dimensions remains something
that needs to be done in future research even though it will be challenging.

As has been discussed, this study has elicited some issues of the Japanese use of
I'm sorry and excuse me. Behind some of those results, the influence of transfer
certainly exists; however, I emphasize that the cause for the language acts discussed here
is a complicated hybrid of CLI influenced by many other factors such as culture,
instructions, and individual meaning. Therefore, it is important to note that CLI is not

the only factor that describes the language acts by L2 learners.

6.2 Limitations
There are some limitations in this study in terms of participants, instruments,

and methods. These will be discussed below.
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6.2.1 Participants.

There were some gaps between the JJ and JMtl groups in terms of their biodata,
which could have resulting in confounding with the focal factor of this study; the length
of staying in an English-speaking country. First, there was a fairly large gap between
the JJ and JMtl groups in their English competence. In general, the JJ group made more
grammar mistakes than the JMtl group did, and some JJ participants seemed to
misunderstand some of the situations in the English Discourse Completion Test (DCT).
Therefore, judging from their performance on the English DCT, JMtl participants were
upper advanced English learners while JJ participants were intermediate learners.

Second, an age difference was also seen between groups. The mean age of the
JMtl (25 years old; SD = 4.06) and NSE groups (24 years old; SD = 4.20) were similar;
however, that of the JJ group was younger (19 years old; SD = 0.4). This gap might
have influenced the participants’ level of maturity, which might have further affected
their utterances on the English and Japanese DCTs especially in the situation of
interacting with the boss. These differences could have influenced the effect of LOR on

the use of I’'m sorry and excuse me.

6.2.2 Instruments.

There were also some limitations in the English and Japanese DCTs.  First of
all, it should be noted that DCT results slightly differ from natural spoken data as Beebe
and Cummings (1996) pointed out. For example, in Situation seven where participants
want to ask the boss something urgent, there were just three NSE participants who
opened the conversation with excuse me, but in a natural setting, more people may say it.

For all the weaknesses, however, Beebe and Cummings (1996) concluded that:
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Discourse Completion Tests are highly effective research tools as a means
of 1) Gathering a large amount of data quickly; 2) Creating an initial
classification of semantic formulas and strategies that will likely occur in
natural speech; 3) Studying the stereotypical, perceived requirements for
a socially appropriate response; 4) Gaining insight into social and
psychological factors that are likely to affect speech and performance; and
5) Ascertaining the canonical shape of speech acts in the minds of
speakers of that language. (p. 80)

A second limitation of the instruments is that it is possible that some situations
might have been perceived differently by individuals. For example, in Situation ten in
which participants needed to leave the class while the professor kept on talking, some
might have imagined the class in a small cozy classroom and asked the professor for
permission, while others might have pictured a spacious auditorium and snuck away
without saying anything.

Another instrument-related limitation is Situation two in the DCTs. This
scenario required the participants to respond to the boss as one of the top executives,
which was an unlikely situation for most of my participants to encounter because they
were university students. This concern might be especially significant for the JJ group
whose average age was younger than the other two groups. Thus, the results of this

particular situation might not have been very realistic.

6.2.3 Methods.
As mentioned in the section 3.3.2.1 Questionnaire under Chapter Three, the

interval between the administration of the English DCT and the Japanese DCT was not
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controlled for the IMtl group. The participants who filled out the DCTs via e-mail
agreed not to refer to the information they provided on the English DCT when they filled
out the Japanese DCT. The research was carried out on this assumption although there
was no way of verifying that the participants did indeed follow through with it in
practice.

Another limitation is that follow-up interviews were replaced by a questionnaire
for the NSE group. Although the follow-up questionnaire provided me necessary
information, if I could have conducted interviews, I might have been able to obtain
deeper insight about their uses of /'m sorry and excuse me.

Also in the follow-up interviews, sometimes I might unintentionally have asked
leading questions, such as “[...] #u\72 > T 9 ? [Feeling bad?] (p. 68),” which is
different from open-ended questions such as “why did you use...?” as listed in the
interview protocol. Those leading questions might have had some influence on the
participants’ responses although I constantly tried to avoid such questions.

Also, there might have been an order effect influencing the results. The JJ and
JMtl participants filled out the English DCT first, and after completing it, filled out the
Japanese DCT. Although the participants were not allowed to modify their answers on
one DCT on the other, and it was assumed that they would switch their mental languages
as they answered each DCT, the results might have slightly different if they had

completed the Japanese DCT first.

6.3 Implications
6.3.1 Implications for future research.

In this study, I have looked at Japanese-L1 learners’ uses of /’'m sorry and excuse
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me and compared them with those of a NSE group using the Discourse Completion Test
(DCT) and follow-up interviews. The results show that Japanese-L1 learners tend to
say I’'m sorry more than NSE group in many cases as other scholars have pointed out
(Kondo, 1997, 2004; Kumagai, 1993; Kumatoridani, 1993). However, the results of the
overview of all data of the DCT illustrate the contrary; there was no big difference in
saying I'm sorry between Japanese and NSE groups. Therefore, future research should
focus on the finding that Japanese participants used / 'm sorry less frequently than NSE
group did in the English DCT, and confirm if that is accurate. In order to do so, the
future investigator might consider duplicating this mixed method study. First, I would
suggest increasing the number of participants for the questionnaire data and to do some
baseline statistics (e.g., descriptive statistics, frequency counts, factor analysis) in order
to further probe the findings in this study. Then, I would recommend taking a small
sample from among those participants and pursue case studies using interviews and
observations. Furthermore, addressing the limitations described above would help
strengthen the research design.

In this study, length of residence in the target language environment was taken
into consideration as interacting with transfer. However, as researchers such as Jarvis
and Pavlenko (2008) emphasized, abundant factors have been found to affect transfer and
transferability. Thus, factors other than the length of residence should be examined in
future research.  Other factors could be age, level of proficiency, or length, frequency,
and intensity of language exposure (for details, see Jarvis & Pavlenko, 2008 ).

Furthermore, in terms of directionality, this study focused on forward transfer,
transfer from L1 (Japanese) to L2 (English), as it explored the effect of sumimasen, a

Japanese apologetic word, on /’m sorry and excuse me in English. In order to obtain a
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bigger picture, reverse transfer, transfer from L2 (English) to L1 (Japanese) should also
be focused on. Exploring the effect of apologetic words in English on those in Japanese
will enable us to better understand the phenomenon of transfer. This would further
inform approaches to second language education.

Also, it might be quite interesting to investigate how English-L1 learners of
Japanese use sumimasen, and the influence of I'm sorry, excuse me, and thank you on

their use of Japanese apologetic and gratitude phrases.

6.3.2 Implications for classroom teaching.

When I conducted an interview with a Japanese participant, she excitingly opened
the conversation by telling me how much she enjoyed filling out the questionnaires.

This gave me the idea of using the Discourse Completion Test (DCT) as a tool for
teaching pragmatics. Actually, this idea has already been adapted into actual classroom
teaching. Kondo (2004) used the textbook, “Heart to heart: Overcoming barriers in
cross-cultural communication” (Yoshida, Kamiya, Kondo, & Tokiwa, 2000), which
contains DCTs as one of the tools for students to learn pragmatics. Her study clarified
that teaching pragmatics with this textbook seemed effective in raising students’
pragmatic awareness.

This study has revealed that Japanese tend to overuse /'m sorry, but are not very
familiar with politeness formulae, such as I'm sorry to bother you, but.... Furthermore,
the study has illustrated that excuse me seems harder to employ for Japanese learners.

In order to overcome these issues, it might be effective to teach I'm sorry and excuse me
together in order to raise the students’ awareness of the uses of these words.  For that,

plenty of examples would also be a help; for example, picture books or movies can be
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good materials.

At the same time, it would be useful to teach cultural differences related to
emotions. As Wierzbicka (1991) explains, Japanese tend to feel indebted for someone’s
favor. Being aware of the different ways of thinking depending on cultures will make it
easier for Japanese learners to better understand why they use /’m sorry and excuse me in
such a way, which slightly differs from the NSE group, and also to help them use the

words properly.

6.4 Spin-Off Findings

In addition to the apologetic expressions which this study has focused on, the
English and Japanese Discourse Completion Tests (DCTs) found two other areas where
CLI is likely to play an important role, namely, the JJ group’s use of the verbs, come and
go and of the phrase “are you okay?”.

First, I found in Situation two that the JJ group tended to confuse how to use
come and go. When they declined the party invitation from the boss, they said, “Sorry. I
can’t go” (JJ-12), instead of saying “I can’t come.” This confusion is most likely
influenced by Japanese, because in the Japanese DCT, they said, “Suimasen, sono hi wa
hoka ni yooji ga atte ikemasen. [Sorry, I can’t go because I have another engagement on
that day.]” (JJ-12). In Japanese, iku (go) and kuru (come) are speaker-centered, and the
matter of concern is where the speaker is. However, in contrast, English come and go
are addressee-centered. Therefore, it is most likely that the JJ participants negatively
transferred the concepts of iku and kuru in Japanese into English counterparts.

A second additional finding is that in Situation seven, when JJ participants asked

the boss for some time, some of them said, “are you okay?”, This also seems to be
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explained by the influence of Japanese because in Japanese “ima daijoobu desuka? [are
you ok now?]” is often used to ask somebody to spare some time. Thus, this utterance,
“are you okay?” is likely to be a result of pragmatic transfer from the Japanese

expression.

6.5 Epilogue

Each step in the process of discovering the uses of /'m sorry and excuse me was
thrilling for me. This study was initially motivated by a slight wonder about my use of
these expressions, and I have now come to this point where I can fully appreciate the
complicated relationships among acquired languages, concepts, and cultures, and how
they influence one another. I am hoping that, first, this research contributes to research
methodologies; second, improves our theoretical understanding of crosslinguistic
influence; and, last but most important from the practitioner’s point of view, that the
results of this study are useful for pedagogical development, and applied to classroom

practice that will lead to better success for future learners.
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Appendix A: English Discourse Completion Test (DCT)

A. Please fill in the blanks or choose a statement that describes your situation most

Age:
Gender: 1 Female 2 Male

Your major :

- W o=

You are in: 1 the first year 2 the second year 3 the third year 4 the fourth year
5 over the fifth year

Languages you speak besides your first language (s):

Your native country:

The country you grew up in:

Your parents’ (or your) occupation:

© X N ;

Your parents’ (or your) income level:
1. Less than $10,000 2. $10,001-$20,000 3. $20.001-$30,000
4. $30,001-$50,000 5. $50,001-$100,000 6. Over $100,000

10. Duration of your full-time work experience: years months

11. Your First language:

12. The language you feel most comfortable to communicate:

B. Please fill in the blanks for the following 10 items. If you would not say anything
at all, draw an X in the blank. After completing the conversation, please explain
your emotions underlying your answer for each situation. There are no right or
wrong answers; write down the response that comes to your mind first and that

seems most natural for the situation.

Situation 1.
You bump into an elderly lady at a department store. You could hardly have avoided
doing so because she was blocking the way.
She: Oh, my!
You:

*What was on your mind in this situation?
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Situation 2.
You are a top executive at a large accounting firm. One day the boss calls you into his
office.
Boss: Next Sunday, my wife and I are having a little party. I know it’s short notice
but I am hoping all my top executives will be there with their spouses. What do you
say?
You:

Boss: That's too bad. I was hoping everyone would be there.

*What was on your mind in this situation?

Situation 3.
Your friend is visiting you. While looking at the magazine she brought, you
accidentally spill coffee over it.
You:

Friend: Don’t worry.

*What was on your mind in this situation?

Situation 4.
You are working in a grocery store. When you are carrying lots of cans in order to
move them onto another shelf, you drop some of them.
Customer: (Picking up the cans) Are you all right?
You:

*What was on your mind in this situation?

Situation 5.
You are a university student and have a presentation in pairs for class. Because you
got sick one day before the presentation, your buddy had to modify and complete the
PowerPoint slides by himself. On the day of the presentation, you meet him at school.
You:
Buddy: It’s okay. There were only a few parts to change.

*What was on your mind in this situation?
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Situation 6.
You are walking on a crowded street in a hurry. There are some ladies chatting and
walking slowly blocking the sidewalk ahead of you.
You:
Ladies: Oh, sorry.

*What was on your mind in this situation?

Situation 7.
You are working in an office. You have something urgent to ask your boss, who looks
very busy. You stick your head into the boss’s office.
You:
Boss: No problem.

*What was on your mind in this situation?

Situation 8.
You make a phone call to your landlord to tell him that you want to move out next
month. He answers the phone, but it doesn’t sound like a good time to ask.
Landlord: Hello? (in a whisper)
You:

*What was on your mind in this situation?

Situation 9.
You are walking on a crowded street with your friends. You almost bump into a
stranger who is coming toward you.
You:

*What was on your mind in this situation?
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Situation 10.
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You are attending a statistics class. The professor has been lecturing 10 minutes past

time and keeps on talking. You have to get to your next class.

You:

*What was on your mind in this situation?

C. As for each situation above, how do you perceive the interlocutor s status in relation

with you? Please choose one of the three statuses for the 10 situations.

1. Higher

2. Same

3. Lower

Situation 1

Situation 2

Situation 3

Situation 4

Situation 5

Situation 6

Situation 7

Situation 8

Situation 9

Situation 10

End of Questionnaire 1
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Appendix B: Japanese Discourse Completion Test (DCT)

LUFIZ 1 ODFZEERBZAFXNH VD ET, CHENDRIGDORI & s, 53T HFED
BENFET B THS5 IS EFEZRAA TR EFLIETSLES, b LIS FHL 05
BILTEIE X ) FENOTS S, RFXEEE I, CORE TEDHES&T S5
D, b L<SIITS SDRVEEDH 27 DLBHE DU TH L TS 20,

F* CFUTITIE LNWEZ 8- BZ oD FHA, BT DIHICRIN EATEZ IR 7
L L IIZLTFS,

1. T/8= R THRIZIIFERDO LD NSO TLENE L, HRKITEKEE 5SSV T
72DOT, BZONLTIZED Z LIFHELL>T-DTT,
Wit . HHH !
HieT
% Z ORI TOH 227 DB ?

2. BHRIIFIKREREMASIHOBEZTT, HDHH, LRSI E2A T 4 ATFFOE LTz,
LA AEORER, ELHL ol L —T 4 —%2HZ 5 LESTHDAL, MbE
ZOREL o> TLESTFNE, DHOEREENSE - KA TRELNAE DD E
BoTWDHATRE -, E5750n?

Hiel
BRI AT R, BREBHIoTEHWNE o TNZDTEN,
% Z ORI TO BT DL ?

3. KENORIZHNTETVET, BLDOF-> TE T NIHREL R TWES, ST
TiloCa—e—%2FIZZIELTLENE LT,
Hiel
RE KRR K,
k Z ORI TOHRT-D0EIT?

4 BHRIFRHA—S—TEHOTOET, WX ET 5720, FiEE 7 SABATNS
KRS, ZD I BN O0nE%kE LTLENE L,
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BEIA (ZOWEEER D) KLRTTN?
BT
¥ ZOWRITOHRT-D0EEIL?

5. IR FAETT, HHRET, AR TT LR T—varETHI LI
o TWET, FYLEUVORTA, HRTIFEHEZR L CLE 7272, HRT-OF TN
NI —=RA L FDATA FHOL ) TREFEL AL LT RTNE 60/ ELE,
TULEBUYOY A, HARTIIFRTRIZEWE LT,

HpT-
FA - RLRTER, ZETLHEINED Lo & Lo Tehb,
* ZORWMTOHRT-D0ERIT?

6. HRTITRMELILEEZZVTHENTHET, KOARMANTELLRY LRBLDA
KD HENTNT, HRTEDITLEESSWVTNET,
HpT-
LDON:H6, THAREN,
* ZORWMTOHRT-D0LERIT?

7. BRI HLFEFTTEHNTOET, bRIIBEATERICEREWZ E03H D T3,
EENFETHIELZE S T, HARTITERIOF 7 o RTEEH LE LTz,
hoYA
SRS B OF VNG & N i §
% ZORPLTOHRT- DB ?

8. HRTIFIKAT R—=FEnE5oLIZNEN) BEBZ DD, KESAUICEMEZLE
L7ce BUTEREICHE L2, A4 I ITBRRLSBRVWE S TT,
RKFEI A (SSREFT) bLBHL?
oA
* ZORUWTO BT DB ?
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9. HRTITIRME LTEESGEL BN TWVET, HRTITMPNNHEHNTLS 5 NS0
DEIITHRDFE LT,
bl
* ZORWTOH 72 T-O0EIL?
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1. B E 2. [RITC 3. B F

Situation 1

Situation 2

Situation 3

Situation 4

Situation 5

Situation 6

Situation 7

Situation 8

Situation 9

Situation 10

THAHEI LBV NE ) TSN LT
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DEZIZONTELIIBZFRLIEWVWEEZTVWET, L LBNT DI EICRELTWET
LHAIE. ARTEEERBIHEOEA—LT RLA, ZNnbA U X Ea—OFLEHRZ TR
TRALIEE Y, Bo TEEWZ LET,
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Appendix C: Follow-up Questionnaire

Q.1

For each situation in the primary Questionnairel, please explain why you said “I’m sorry”
or “excuse me” if you used these phrases.
Situationl:

Situation2:

Situation3:

Situation4:

Situation5:

Situation6:

Situation7:

Situations :

Situation9:

Situation10:

Q.2

Explain in what kind of situations you use “I’m sorry” and “excuse me?”” What are the
assumptions for the each phrase?

I’'m sorry:

Excuse me:

Q3
When you say “excuse me,” are you having a kind of feeling that you have the right to do

something? If so, please explain.

Q4
If any, tell me some interesting stories about “I’m sorry” and “excuse me” you
experienced when communicating with non-native English speakers (indicate the

nationality)?

Thank you very much for your cooperation!
HIRAMA Kanako
MA in Second Language Education, Department of Integrated Studies in Education
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Appendix D: Interview Protocol

1. Background: English education and the experiences in an English-speaking country

» How were I'm sorry and excuse me taught in school?
2. When speaking English, do you think in Japanese?

» In general?

» When using I'm sorry or excuse me?

» When answered the English Questionnaire?

3. For each situation in the questionnaires, why did you use the apologetic and gratitude

expressions (where applicable)? What motivated you to say the phrases?

4. Are there any links between sorry / excuse me in English and sumimasen /

gomennasai / moushiwake arimasen in Japanese in your mind? If so, how?

5. In what kind of situations do you use /’'m sorry and excuse me? What are the

assumptions for the each phrase?

6. Do you have any comments on the questionnaires?

7. Do you have any episodes related to /'m sorry and excuse me that you experienced?
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Appendix E: Consent From for JJ and JMtl Questionnaire Participants

WHERAE R ) (77— 1) OB
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Appendix F: Consent Form for JJ and JMtl Interviewees
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Appendix G: Online Advertisement for JMtl Participants Recruitment

ZAZBIEFE, ITLDELT,

FLIEA ~ ¥ L K50 Master of Arts in Second Language Education 212 T, &1 STITH
DHLATWET, MIEITAARANEGEFAEE D IGEL 2SR, REFRRTHD HARGENED L ) 75
BERKIZLTODDINROTTN, ZO—BLLT, TUr—FET0EnEESsTH0ET, b L
UTFORFICYTIE D NV, B0z BB LET,

FEHEREDS HARGE

JeRRREIE 1 0L R
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Ty—A Pz lb— a3y (HR 2 3544

Ty —NMI22oT, AAZEESHY ETN, K2 DHDIZ20 SArnd EBWET, T2 8
RBELTWEETHAE, 774 _XR— A= TITRE TSN, Mz LEd, &
MEIZE SR TTRBEFZBEY Lo e BnET,

T = MBI L TWEEZWe T oHmhe, A2 - A Ea—bfTn e EXT
WDHDTTN, 4 ¥ Ea—DOBAE 21T Second Cup D5 Kb a—ke—F 7y haEBEY L
EH9EBZTWET,

ZNTIHREEZBHELLTNET,

Hello,

I'm now working on my thesis for a degree of Master of Arts in Second Language
Education. The thesis focuses on the influences of Japanese (the first language) on
English (the second language) in terms of apologetic expressions. For this study, I need

someone who:

- speaks Japanese as the 1st language
- was born in Japan
- has stayed in an English-speaking country (preferably Canada) more than 1 year

- 1s 18 years or older
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The participants will be asked to fill out 2 questionnaires, which will take about 20
minutes to complete. They will get some chocolate after completing the questionnaires in
return. Following the questionnaire, I'd like to conduct a follow-up interview with 2 or 3
people from the questionnaire participants who are willing to be interviewed. The

interview participants will receive a $5 Second Cup coffee ticket.

If you agree to participate, please send me a personal message. I'll let you know the
details.

PLEASE SPREAD THE WORD!
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Appendix H: Online Advertisement for NSE Participants Recruitment

McGill MA student - Looking for Participants

McGill University student, Ms. Kanako Hirama (MA student in Second Language
Education) is currently working on her Master thesis and would like participants! Her
thesis focuses on how Japanese as a first language, affects English learning in terms of

apologetic expressions.

For the thesis, Ms. Hirama would like to recruit English native speakers who:
speak English as their 1% language
+ feel most comfortable communicating in English

» are over 18 years old

Participants will be asked to complete 2 questionnaires that have been emailed to them
(approx. 20-30 minutes to complete both), then return them by email

to kanako.hirama@mail.mcgill.ca.

If interested, please contact kanako.hirama@mail.mcgill.ca by May 15" (Questions are

also welcomed!).
Participants will receive some free chocolates!
Thank you!

Kanako Hirama

MA student in Second Language Education
Department of Integrated Studies in Education
McGill University

Email: kanako.hirama@mail.mcgill.ca



