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PROGHANS IN THE MONTREAL AREA 

Kathrine Graham Leniston 

'rh a primary aim of this study was to assess whether pre-marital 

education programs in the :'1ontreal area were relevant to the needs of 

today's couples. The secondary aim was to examine what effect the 

philosophies, held by the organizations running the courses, had on the 

content of the courses. The five pre-mari~~l education courses, studied 

in the Spring of 197), were run by EngUsh-speaking religious (the 

Roman Catholic, Anglican, Presbyterian and Jewish faiths) and secular 

organizations (the jViental Hygiene Inst1. tute) • The relevancy of these 

courses was judged by comparing them to six other pre-marital education 

courses (outside of Non treal) in the literature and to seven books on 

modern theoretical concepts of marriage. Knowledge of the f'!ontreal 

courses was obtained from written material, from discussions wj.th those 

running the courses and from personal attendance at the courses. 

The comparison study of the ]'lontreal COUL'f,es and the literature 
t' 

courses shpwed that, although many of the goals Here similar, (e.g. all 

wished to promote good communication) there was disagreement over how 

the goals should be reached. The literature courses all used the small 



--

group discussion method throughout, with some factual information being 

utilised to stimulate learning about communication. Three of the 

l'1ontreal courses used the small group discusston method. The remaining 

two courses concentrated almost entirely on giving out factual in

formation. The majority of the books on modern theoretical concepts of 

marriage felt couples should have marriages, based on trust and good 

communication, which allowed room for couples to grow as individuals. 

These ideas were contained in the material presented to the three 

courses, using small group discussions. The two courses using lecturers, 

did not Use this material. 

The study conclUded that the Presbyterian and Nental Hygiene 

Institute courses were relevant, the Anglican course was fairly rele

vant, and the Roman catholic and Jel-dsh courses were irrelevant to the 

needs of today's couples. The most structured courses were run by the 

organizations having the most rigid underlying philosophies on marriage. 

HoweVer, there was insufficient evidence to conclude that the philosoph

ies. held by the organizatiop.s running the course, affected the content 

of the courses. 
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CHAPTER I 

INTRODUCTION 

Most people would agree that the institution of marriage is not 

only changing but is breaking down with increasing frequency. Divorce 

statistics are soaring1 and all around us so-called experts are bo~-

barding us with their opinions on marriage breakdown, remarriage and 

alternatives to traditional marriage patterns. Social Work agencies 

and all those in the helping professions are aware of the increasing 

numbers of' people seeking help with marital and family problems. It is 

indeed surprising that so little attention has been paid to the ques

tion of how to prevent young couples from getting into the destructive 

rela.tionship patterns which inevitably lead to marriage breakdown. The 

writer's research showed that in North America, apart from a few inno

vative secular organizations, it has been religious groups who have led 

the way in attempting to educate people about marriage, prior to their 

wedding day. Few researchers have studied pre-marital education pro

grams and few social workers have been involved in the religious pro

grams or have been willing to set up their own programs. It would seem 

only logical that more expertise and resources should be devoted to mar

riage courses for couPles intending to be married. The writer's own per

1statistics Canada, Canada Year Book (Ottawa: Information 
Canada, 1974). 

1 
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sonal involvement with marria.ge counselling and Hith pre-marital edu

c~tion courses has made her aware both of the complexities of marital 

disharmony and the potential of pre-marital education programs. It 

would be hoped that this study will be of some value to those attempting 

to set up effective pre-marital education programs in the future. The 

pre-marita.l education programs will be referred to as marriage courses 

in this study. 

The marriage programs that do exist in North America have many 

problemE to face. The fact is that no one really kno;'ls. for sure. how 

beEt to prepare couples for married life. Some experts feel couples 

should be given information in a lecture format, whereas others main

tain the.t couple~, should be taught communication techniques by rartici

pating in small group discusstons. Another controversy which facer; the 

religious organizations sponsorlng marriage cOUrses is whether or not 

marriage groups should be allowed or encouraged to discuss behaviour. 

which would conflict with the beliefs of the religions. In l"iontreal it 

is difficu.lt to attract couples to the secular marriage courses. The 

reJigious courses do tend to have much larger numbers of couples coming 

forward for their programg. This is due to the fact that many couples 

are told that they must take a marriage course if they want to have a 

church ceremony. Despite this pressure brought to bear on many couples, 

the va.st majority of couples do not receive any inform.:,~. tion a bout 

marital rela.tionships. prior to getting married. It is puzzling why so 

few couples see the need for marriage courses that do already exist. 

The purpof,e of this research paper, bearing in mind the increase 

http:difficu.lt
http:marria.ge


3 


in marital breakdown and the obvious need for effective marriage 

courses, is to examine a selected number of marriage courses in 

Montreal. The research questions are (1) Does the content of the 

Montreal courses seem relevant to the needs of today's couples? The 

relevancy will be judged by comparing the Montreal courses studied with 

literature on marriage courses outside of Montreal and with literature 

on the theoretical concepts of marriage. For the purpose of this study, 

the assumption was made that the content of the literature reviewed, on 

marriage and on marriage courses, was relevant to the needs of today's 

couples. (2) How do the philosophies of the organisations sponsoring 

the courses appear to have affected the content of the courses? 

The writer is fully aware that she could have attempted to assess 

the outcome of the Montreal courses by obtaining the views of the 

couples who participated. However, as can be seen from the research 

questions, it was decided not to study the consumers' attitudes but to 

assess the Nontreal courses by comparing them to information obtained 

from the literature. There were two reasons for this decision. 

Firstly, there was a study done on participants' views in 1975 and dupli 

cation of this study would have been inappropriate at this time. 2 

Secondly, it was felt that it would be impossible to accurately measure 

the long-term effects of the marriage courses. 

This study does not concern itself with the controversy over the 

need for marriage education. The writer knows that some people feel 

2,tMarriage Preparation: A Descriptive and Evaluative StUd.y, tl 
(Master's dissertation, School of Social Work, McGill University, 
Montreal, 1975). 
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children learn all they need to know about relationships in their own 

families and that consequently adults do not need to be taught anything 

about marriage. This study also does not concern itself with the prob

lem of when marriage education should be given. Some feel marriage 

courses should be available in schools, whereas others feel couples will 

not be motivated to learn about marriage unti.1 they have lived together 

for several months. These people see post-marital education as the ans

wer.) In the Montreal courses studied, there was no attempt made to find 

out how many of the couPles attending were already co-habiting. 

I t was felt that it would be impossible. due to time. language 

barriers, accessibility and the vastness of the city, to discover and 

contact all groups in Montreal involved in marriage programs. The 

study was therefore limited to an examination of five formal marriage 

courses run by the Anglican, Presybterian, Homan Catholic and Jewish 

faiths and the Mental Hygiene Institute in Hontreal. All these marriage 

courses took place in the English-speaking community in the Spring of 

1975. It should be noted that the writer is not aware that any other 

secular or religious organizations were involved in giving formal 

English-speaking marriage courses on a regular basis in 1975. 

The five marriage courses studied were sponsored by organiza

tions who had run marriage courses in the past. The Roman Catholics 

have run regular marriage courses since 1946, the Mental Hygiene Insti 

tute has run its courses since1956, and the Jewish Institute for Brides 

and Grooms has operated since 1964. The Anglicans and Presbyterians are 

3:or. Charles A. Guldner, "The Post-Marital - An Alternative to 
Pre-Marital Counseling," The Family Coordinator 20 CApri.1 1971): 115. 
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late corners to the field of marriage education, with the Anglican Church 

becoming involved in the late 1960's and the Presbyterians becoming in

volved in 1973. It can be clearly seen that the history of marriage 

courses in Hontreal is, apart from the involvement of the Mental HYgiene 

Institute, the history of the gradual involvement of the Jewish and 

Christian faiths in this field, It is interesting to speculate on why 

this would be. A likely answer would seem to be that the religious or

ganizations have had the financial resources, access to engaged couples 

and a strong desire to strengthen marriage and family life, by teachlng 

about the secular and religious aspects of marriage. It should also not 

be forgotten that religious groups have traditionally led the way in per

ceiving and meeting new community and individual needs. 

It was not possible to obtain detailed information on all five 

courses. The Roman Catholic, Anglican and Jewish cOUrses had lecture

type formats and it was therefore possible to attend every session and 

to record accurately the information given to the couples. It was not 

possible to attend the Presbyterian or Mental Hygiene Institute courses, 

as this would have interfered with the group dynamics and the effective

ness of the COUrses. Consequently, knowledge of these two courses was 

based almost entirely on conversations held with the organizers of the 

courses, who also happened to be the group leaders. This wil1 be dis

cussed more fully in the Methodology section. It should be noted that 

the writer has no way of knowing how her personal biases affected what 

she perceived was being taught in the courses. 

Attempts to find literature on other marriage courses was very 

time-consuming and frustrating. An extensive search revealed that 
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little published material was available. It was decided that only 

courses given in the 1970's would be reviewed. This left six articles 

to be studied. 

There were so many publications dealing with marital happiness 

and marital breakdown that it was difficult to decide which books to re

view. The books selected reflect not only what vIaS available (in the 

McGill Social Work library and in the writer's personal collection) but 

also reflect the writer's own personal preference as to what theoretical 

opinions should be considered. For example, many religious and anti

women's liberation books on marriage do exist. However, it was felt 

that such books did not merit inclusion in the marriage book review. 

Books written before 1970 were not considered for review. 

Some literature on the philosophies of the organizations, giving 

the courses, was the official 1iterature of the organizations. Naturally 

this literature outlined the official beliefs of the organizations. 

Other literature on the philosophies was chosen on a purely subjective 

basis as being representative of what was being written about the various 

faiths' attitudes towards marriage



CHAPI'ER II 

METHODOLOGY 

As previously noted, in the discussion of the goals of this 

study, this research paper attempts to assess the relevancy of five 

marriage courses in Montreal by comparing them with marriage courses 

outside of Montreal and with modern theoretical concepts on marital 

relationships. This paper is also concerned with the underlying 

philosophies of the organizations sponsoring the courses and the 

effect of these philosophies on the content of the courses. In order 

to clarify the methodology involved, each area of study shall be dis

cussed separately. 

Five marriage courses in Montreal which were held in the Spring 

of 1975 were selected for study.1 Information on these courses was ob

tained from written material, from diSCUssions with people involved in 

running the courses and from personal attendance at some of the courses. 

The Jewish, Roman Catholic and Anglican organizations all had brochures 

available, which briefly outlined the content of the courses. In 

addition, the Jews had a written history of their Institute for Brides 

1"Jewish Institute for Brides and Grooms, 11 Montreal, Quebec, 
May 1975; "Roman Catholic Marriage Course," sponsored by the Christian 
Family Education Centre, Montreal, Quebec, March 1975; "Presbyterian 
Marriage Course," sponsored by Presbyterian Church of St. Laurent, 
Montreal, Quebec, April 1975; "Anglican Marriage Course," sponsored by 
the Church of St, Augustine, Pointe Claire, Quebec, April 1975; ttHental 
Hygiene Institute ~'tarriage Course, U sponsored by Mental Hygiene Institute, 
11ontreal, Quebec, April 1975. 

7 
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and Grooms,2 and 	the Roman Catholics had a written evaluation on their 

3marriage courses. Copies of all the material mentioned were obtained. 

Meetings took place with the organizers of the Roman Catholic, 

Presbyterian and Mental Hygiene Institute courses in February 1975.4 

The organizers of the Jewish and Anglican courses were not available un

5til the opening sessions of their Spring 1975 courses. At all these 

meetings the goals, methodology, content and underlying philosophies 

of the courses were discussed in detail. Extensive notes were taken • 
.

In addition, it was possible to attend a day-long symposium on the Roman 

Catholic marriage course, which gave the writer the opportunity to ob

serve laymen and religious leaders debating over what the goals of their 

marriage course should be. o/ 

There was the opportunity to attend the Roman Catholic, Anglican 

and Jewish courses, Unfortunately, it was not possible to attend all 

2lVirs • Go' Schwei, liThe Jewish lnstitute for Brides and Grooms, It 
pamphlet prepared for Jewish Marriage Course, May 1975. 

3Mrs • Barbara Thuringer and Fr. Phil Hart, "Evaluation of the 
Marriage Course, sponsored by the Christian Family Education Centre, 11 

task force report, March 1975. 

4Mrs , Barbara Thuringer, interview at Christian Family Edu
cation Centre, Montreal, Q.uebec, February 1975i Rev. Thomas Gemmell, 
interview at St. Laurent Presbyterian Church, Montreal, Quebec, 
February 1975; Mrs. LetUe Cox, interview at Hental Hygiene Institute, 
Jviontreal, Quebec, February 1975. 

~ 
....Mrs. G, Schwei, interview at Montreal, Quebec, ~lay 1975; 

Rev. Alexander Morris, interview at Pointe Claire, Quebec, April 1975. 

6Symposium on Marriage Preparation, Christian Family Education 
Centre, Montreal, Quebec, February 22nd 1975. 

http:courses.At
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five Jewish sessions in the May1975 course. Consequently, the writer 

arranged to attend three sessions in the Nay 1976 course, in order that 

all the material presented to the couples be covered. 7 As the Jewish 

course followed the same format in 1975 and in 1976 it was felt that 

having to attend the course aver a period of two years would not make 

the material collected inaccurate, for the purpose of the study. All 

the sessions in the Anglican and Roman Catholic courses were attended. 

The material presented, via the use of oral, visual and written techni

ques, was recorded by the use of tapes and notes. Although this study 

does not intend to focus on the opinions of the consumers (i.e. those 

couples attending the courses) it was obviously impossible to attend the 

courses wlthout being aware of the couples' reactions to the material 

being presented. The Mental Hygiene Institute and Presbyterian courses 

were not attended which meant most of the information on these courses 

had to be obtained solely by discussion with the organizers. Some of the 

information in the courses that were observed was also given out in the 

COUrses that could not be observed. For example, the Chernick film on 

Sexuality and Communication was used and observed by the writer in the 

8
Roman Catholic course. It was also shown in the Presbyterian and Mental 

Hygiene courses. EXcept for the Jewish course, all courses reviewed 

family and matrimonial laws. The speaker in communication techniques at 

the Anglican course was also the group leader at the Mental Hygiene In

stitute course, where she devoted a great deal of her time to the dis

7"Jewish Institute for Brides and Grooms, Montreal, Quebec, 
Nay 1976. 

~r. B. Chernick, and Doctor A. Chernick, "Sexuality and Communi
cation, 11 film produced by Mobiu s for Ortho Pharmaceuticals, U. S. A. , 
1972. 
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cussion of communication. 

Literature on other marriage courses outside of Montreal was ob

tained from the McGill School of Social Work library and from written 

contacts with the organizers of the Bader and Minnesota Programs. 9 

Literature on marriage courses, which took place prior to 1970, was not 

reviewed. Six articles on marriage courses, which took place in the 

1970's, were reviewed. The review included the literature on the Bader 

lOand Minnesota programs and four other articles. The writer feels that 

these six articles give a good and fair picture of what is being at:temp

ted in marriage education, outside of Montreal. The Montreal courses and 

the literature on marriage courses were reviewed separately under the 

three headings of goals, methods and outcomes. 

The literature on theoretical concepts of marriage was obtained 

from the McGill School of Social Work, other social workers and from the 

personal collection of the writer. The literature reviewed well represents 

9Edward L. Bader, "Family Life Education Project," report on pro
gram conducted by the Department of Family and Community Medicine. Uni
versity of Toronto, Toronto, Canada, September 1974; Dr. Sherod Millen, 
Dr. Elam W. Nunal1yand Dr. Daniel W. Wackman, "The Minnesota Couples 
Communication Program," report from University of Minnesota Family StUdy 
Center, Minnesota, U.S.A" 1975. 

10David J. Rolfe f "Preparing Groups of Engaged Couples for Nar
riage," paper presented to National Council on Family Relations, Toronto, 
Canada, October 19 1973; John E. Hinkle and Marvin Noore, !lA Student 
Couples Program," The FamilI Coordinator 20 (April 1971): 153~ Brenda 
Van Zoost, "Premarital Communication Skills with University Students,lf 
The FamJly C02fg~nator 22 (April 1973): 197; Susan E. Glendenning and 
A John Wilson lIT. "Experiments in Group Premarital Counseling t 11 

Soc_~_~..Q~~work 53 (November 1972): 550. 
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modern thinking about the marital relationship,1t 

Knowledge about the philosophies of the organizations giving the 

courses was obtained by discussions with the course organizers (as pre

viously noted) and by reviewing literature, obtained from the organizers 

of the course, on the values towards marriage held by the Roman Catholic, 

Anglican, Presbyterian and Jewish faiths. In addition, several books on 

the Jewish faith were obtained from a faculty member of the McGill School 

of Social Work. 

l1David R. l>'lace, Getting Ready for Marriage (Nashville: Abing
don Press, 1972); William J. Lederer and Dr. Donald D. Jackson, The 
Mirage of Marriage (New York: W.W. Norton and Co, 1972); Jessie--
Bernard, The Future of Marriage (New York: World Publishing Co., 1972); 
Nena O'Neill and George O'Neill, Open Marriage (New York: M. Evans and 
Co., 1972); Howard J. Clinebell and Charlotte H. Clinebell. The Inti
mate Marriage (New York: Harper and ROl'l, 1970); Herbert A. Otto ,ed., 
The Family in Search of a Future (New York: JvIeredith Corporation, 1970); 
Dr. George R. Bach and Peter Wyden, How to Fight Fair in Love and Mar
riage (New York: William Morrm-l" and Co., 1968). 



CHAPI'gR III 

REVlfi:W OF LITERATURE ON MARRIAGE 

As previously noted, seven books on marriage were reviewed for 

this study. Mace, Lederer and ,Jackson (Jackson), Bernard, the O'Neills 

and the Clinebells all agreed that marriage has not adapted itself to the 

reali ties of today's complex, technological and rapidly changing society,l 

The O'Neills stated that the patriarchal marriage system of Judeo 

Christian tradition, which was based on an agrarian economy. where mar

riage structure matched marriage flmctions, was outmoded. '1'hey noted 

that "married bliss nO~1 seems a mirage in the distance, even more elu

2sive, receding fUrther and further beyond our grasp." The O'NeUls 

called the traditional marriage a trap. with rigid role requirements and 

with deeper emotional feelings, honest and open relations rarely shared 

by husband and wife. In this so-called "closed marriagl'l"J neither person 

could grow as an individlal because the ideal was for the couple to fuse 

into 11 single entity with separate experiences not allowed. 'I'he 0 'Neills 

felt a. new format was called for and were convinced that their. concept of 

4"open marriage" was the answer. 

Jackson noted that marriage used to be an institution for the 

1Supra, chapter 11, p. 11. 


20 'Neill a.nd O'Neill, p. 14. 


3Ibid ., p. 37. 4Ibid ., p. 18. 

12 
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physical survival and well-being of two people and their offspring but 

that now instead of physical survival we have primarily the struggle for 

psychological and emotional survival. It was felt that "Divorce, mari

tal strife, desertion and emotional and physical illness are a few symp

toms of this cultural lag in the institution of marriage."S Jacksonls 

attitude was that "we must modify our outmoded attitudes, beliefs and 

institutions to accommcxia te current social realitie SIP and that society 

had given people false assumptions about marriage, whiCh doomed it to 

failure.? The first myth was that people married because they loved 

each other. Jackson felt it was hard to define love and that people 

married because they thought they were in love. He contended that 

literature and tradition had given marriage false values of instant joy 

and that it was implied marriage would solve all problems. It was felt 

that many people married because they were lonely, fearful of their 

economic future and were hoping that marriage would give them a missing 

desired characteristic Or provide a parent substitute. The second. myth 

was that most married people loved each other. It was deemed essential 

that all couples faced up to the fact that all human beings performed 

unilateral and selfish acts in order that marriage should not be based on 

"myths, obsolete and meaningless traditions, and self-deceit.,,8 The 

third myth was that love was necessary for a satisfactory marriage. and 

Jackson described a workable marriage as having four major elements: 

tolerance, respect, honesty and the desire to stay together for mutual 

5Lederer and Jackson, p. 3? 6Ibid ., p. )8. 


?Ibid., pp. 41-84. 


8Ibid ., p. 52. 
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advantage. The fourth myth was that there were inherent behavioural and 

attltudinal differences between female and male and that these differences 

caused marital problems. It was felt that society's attitudes deter

mined which kind of role, attitude, and behaviour each sex would embrace 

and that therefore each couple could determine what roles they would 

have. The author opposed the view (myth number five) that children 

would automatically improve a potentially difficult or unfulfilled mar

riage. that loneliness will be cured by marriage (myth number six) and 

that if you have to tell your spouse to go to Hell then you have a poor 

marriage (myth number eight). It was stressed that conflict is inevi

table and that couples must learn to resolve it. 

The Clinebells discussed the need for people torelate and obser

ved that Ita good marriage offers the most favourable opportunity in our 

cultUre for fulfilling the will to relate.,,9 However, the Clinebells be

lieved that few marriages were able to achieve sufficient intimacy to 

10ward off this "relationship hunger." Their aim was to teach couples how 

to achieve mutual need satisfaction within the relationship. 

Mace also agreed that myths about marriage were dangerous and his 

view was that ccuples needed to know about the complexities cf the mari

tal relationship prior to marriage. His opinion was that "if we drift 

into marriage, thinking of it as a free gift handed to us on a silver 

platter by a smiling providence and guaranteed of itself to bring us 

lasting bliss we are being utterly unrealistic."11 He was angry that 

9Clinebell and Clinebell, p. 17. 
10 .Ibld., pp. 12-10. 

11Mace. p. 20. 
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society allowed people to get married "on pink clouds of romantic senti 

ment,"12 and that much more money was spent on the wedding day than on 

premarital counselling services. 

Bernard's main concern was the negative effects traditional mar

riage has had on women. She noted that men have done well out of marri 

age. "There are few findings more consistent, less equivocal, more 

convincing than the sometimes spectacular and always impressive super

iority on almost every index - demographic. psychological and social 

of married over never married men. Despite all the jokes about marriage 

in which men indulge, all the complaints they lodge against it, it is one 

of the greatest boons of their sex."13 Her studies showed that more 

married women then men suffered from mental distress, anxiety or de

pression and Bernard blamed this on wives having their status lowered by 

marriage. Bernard felt that "dwindling into a wife takes time" and in

volved a "redefinition of the self and an active reshaping of the per

sonality to conform to the wishes or needs of husbands."14 She descri 

bed the "housewife syndrome," said it was "degrading, non growth-produc

ing for the individual and mainly responsible for the unhappiness of 

wives. It 1.5 

It can be clearly seen that the O'Neills, the Clinebells, J1ace, 

Bernard and Jackson felt that traditional marriage was simply not work

ing well and that couples, in order to be happy, had to find alternative 

forms of marriage. The changes suggested by these authors ranged from 

redefining the relationship within the present legal marriage structure 

12Ibid, p.? 	 1>aernard, p. 1? 

l.5Ibid ., pp. 43-58• 14Ibid ., p. 42. 
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to throwing out the present marriage structure completely. Bernard and 

16Herbert (not previously discussed) explored alternatives to traditional 

marriage fully. Bernard observed that many couples lived in a child

less state, without benefit of legal or religious approval, and also 

that serial marriages were a fact of life. It was suggested that com

mitment to marriage should be of only limited duration (five or ten 

years) and that couples should have the option to renew or not to renew 

the commitment,17 J'1argaret Mead felt that marriage should be in two 

steps. Firstly, there would be Individual Marriage, easy to get into 

and easy to dissolve. The next step, Parental Marriage, would be enter

ed into by those wanting children and would be licenced. The licence 

would only be granted if the couple was considered to have a good re

lationship and the ability to raise children. Breaking up this Paren

tal Marriage would be a slow process and great care would be taken for 

the protection of the children .18 Other alternatlves discussed were 

the acceptance of extramarital relationships,1 9 childless legal marria

ges, group marriages, polygamy for those over sixty years of age, co

operative households, intimate networks of families and remaining 

. 1 20
Slng e. Woments liberation has challenged the assumption that women 

were failures if not married. Bernard quoted Judith Brown. who stated, 

16 17Supra, Chapter 11, p. 11. Bernard, pp. 207-275. 

18
Margaret Mead, "Marriage in Two Steps," in The Family in 

Search of a Future, ed. Herbert A. Otto (New York: Merdeith Corpor
ation, 1970), p. 75. 

19Edward C. Hobbs, ttAn Alternative from a Theological Perspec
tive," in The Family in Search of a Future, p. 25. 

20Bernard, pp. 207-276. 
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"The Marriage Institution doe s not free women , it does not provide for 

emotional and intellectual growth and it offers no political re

sources. ,,21 Some radical Woments Liberationists have indeed chosen 

to remain single. However, Bernard noted that most Women Liberation

ists were pro-marriage but not in its present form. Their ideas were 

having an effect on society's attitudes towards traditional and non

traditional forms of marriage. 

The O'Neills, the Clinebells, Mace, and Jackson all believed 

that marriages can be improved within their present legal structure. 

They further believed that each marriage was a unique partnership and 

that each couple must decide, by negotiation, what kind of relationship 

they wanted, with no preconceived expectations imposed by society. In 

order for this relationship to be satisfactory, it was felt that there 

must be room for each person to grow as an individual as well as the 

opportunity for the couple to grow as a couple. Good Communication was 

considered the vehicle for establishing these kinds of relationships in 

order that debates over roles, sex and trust etc. could be resolved. 

Mace summed up his attitude by saying, "What we need to do is to 

see marriage as a task, as a goal that is certainly difficult to ob

tain but not unattainable."22 He felt, "The roles of husband and wife 

have to be decided to meet their particular personal si tuation. ,,23 The 

21Judith Brown I Toward a Female Liberation ~1ovement, 1968, 
quoted in Jessie Bernard, The Future of Marriage (New York: World Pub
lishing Co., 1972), p. 247. 

22I'1ace I p. 20. 


23Ibid., p. 35. 
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Clinebells focused on intimacy, which they defined as close moments of 

intense sharing and the ongoing quality of the relationship, which was 

present even in times of some distance and conflict. They were convinced 

that intimacy grew as couples learned to be emotionally present to each 

other and they divided intimacy into twelve different facets, sexual, 

emotional, intellectual, aesthetic, creative, recreational, work, cri 

conflict, commitment, spiritual a~d communication intimacy.24 However, 

the Clinebells did not see intimacy as the traditional stifling together

ness, where the couples did everythinf,' together. They stressed that each 

marriage had to develop its unique pattern of intimacy, which allowed for 

the growth needs of the individual. The Clinebel1::; said, "One of the 

marks of genuine intimacy is the respect for the needs of each partner 

for periods of aloneness," and "if marital partners are too dependent on 

each other for a sense of self-worth and even identity. there is a kind 

of compUlsive togetherness which is not genuine intimacy.u25 

The O'Neills defined their lIopen marriage" as an "honest and 

Open relationship between two people, based on the equal fr~edom and 

idenUty of both partners. It involves a verbal, intellectual and 

emotional commitment to the right of each to grow as an ind1vidual with

in the marriage ... 26 This meant that each pa. rtner had therefore the free-

dam to expand outside the marria~e. to seek out new experiences and 

potentia.1 for growth. The O'HeUls saw thi!,: freedom as aiding people's 

growth, not on] y as individ uals but as a couple, "because each one is 

24Clinebell and Clinebell. pp. 23-40. 


25..Tb1'd •• p. 27. 


260 'Nel1l and O'Neill, p. 38. 
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growing through feeedom toward selfhood, adding new experiences from the 

outside. and at the same time receiving the incremental benefit of his 

mate's outward experiences. the union develops constantly in an upward 

spira1." Thi. s process the 0' Neills caJl ed Synergy. 27 Detailed guide

line~ for achieving this "open marriag-Fl" and avoiding a "closed one" 

28 were eXl'lmlned . 

.Jackson introduced the Systems Concept "l"larriage is not just a 

rigid relationship between two rigid individuals. Marriage is a fluid 

relationship between two spouF,es and their two indivtdual systems of 

behaviour. The totality of m:j.rriage i" determined by how the spoUses 

operate in relati{)n to each other.,,29 It was felt essential that 

relationships rules were worked out and a liquid pro quaff agreement 

arrived at. which was a tlsomething for 8omething" agreement ••aO Jackson 

noted each spouse, at the beginning of a marriage wanted the other 

"'pouse to change to accommodC'l.te them and that therefore t;,ere would. be 

frict.ion l.mUl this was resolved. He urged couples to see their dif

ferenceR as merely differences and not marks of inferior.ity. Jackson 

wrote that each spouse should perform the roles for which they were 

best suited, regardless of custom and tradition. He felt that, lf 

workable marriages were to exist in the latter part of the twentieth 

century, the artificially determined roles of male and female (develo

ped durin~ the Middle Ages) had to be discarded and replaced. Jackson 

also felt that American values concerning marri~e were rusty, broken 

27Ibid ., p. 39. 28
J b 'd 0' ~J 65 •· 1 pp. 2~7 -2 


2\ederer and Jackson, p. 90. 


'OIbid., pp. 285-317. 
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down and obsolete. 

As previously noted, good communicatj on was considered essential 

if sound prepara tion for ma.rriage and the establi shment of 'tintimate" 

"open" and "quid pro quo" relationships were to be successful. Trust was 

seen as one of the main ingredients in good communieation. The O'Neills 

felt that, without trust, which could never be lmilateral. their "open 

marriage" could not function. They stated, "Trust is the most important 

q uali ty two partners can share in a marriage. It is absolutely essential 

1to 8 dynamic gyoHing reJationf'hip.u3 Their belief was that "open trust" 

as opposed to "static trust" grew couples were honest. open and 

accepting of each other's frailties. This was defined as creating a 

cUmate of belief in each other. The Clinebells' opinion was that tn

timacy grew in I'l. cHmate of trust based on commitment to fidelity and 

continuity)2 Jackson agreed wholeheartedly with the O'Neill's feeHngs 

regardinfS the estabLishment and importance of trust. He also noted that 

trust was only possible when ver~31 and non-verbal behaviour was con

slstent and communicated clearly. It was emphasized that everyone 

changes over time and that couples mUst be realistic about thh;. Con

sequently. trust required "the constant exercise of intelligence, truth

fulness and courage.,,33 

A great deal of space was devoted by f'lace, .Jackson, th(~ Clinebells 

and the O'Nei.lls to the factors they considered crucial to the develop

ment of good communication. Bach's34 book, "How to F'ight. £i'air in Love 

310 'Neill and O'Neill, p. 224. 32Clinebell and Clinebell, p. 26. 

T\ederer and Jackson, p. 11 3. 

3),J.
Supra, Chapter H, p. 11. 
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and Marriage", was also reviewed by the writer. It was discovered that 

all the authors' views on communication were very similar. All noted 

communication was both verbal and non-verbal. Self Awareness, timing, 

clarity, open listening, honesty, feedback (to ensure message sent was 

message received), focusing on the issue and understanding the context 

were considered essential. All agreed that sex was part of communication. 

Jackson added that, as all behaviour was communication, it was impossible 

not to communicate. Jackson defined every message as having a report as

pect (what was actually said) a command aspect (which defined the nature' 

of the relationship and attempted to influence this) and a context as

pect (which was determined by the cultural implications of the situation 

of the communicant). If these three aspects were incongruent much con

fusion would be caused. 35 Jackson also discussed incomplete transactions, 

mind reading, manipulation through illness (the handy heart technique) and 

power (the pseudo-benevolent dictator), cross complaining and his Fallen 

6Domino Theory.3 (where one destructive element contaminated the entire 

spectrum of marital behaviour). Naturally the use of all these tech

niques was considered detrimental to good communication. Clinebell 

noted good communication could be avoided by the use of pseudo-intimacy, 

chronic busyness and maritagames. 37 

A'most important part of communication was learning how to fight 

constructively. Mace summed up all the authors' attitudes on this by 

saying, liNo close relationship can be achieved and maintained in any 

35Lederer and Jackson, pp. 98-105. 


36Ibid., pp. 205-244. 


37Clinebell and Clinebell, pp. 47-56. 
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other way than by resolving the conflict. which it inevitably pro

duces. 38 The Clinebells added. "Intimacy grows when conflicts are 

faced and worked through in the painful but fulfilling process of 

gradual understandinp; and compromise of differences. 1139 Bach, who 

used the expression "fighting for realistic romance,,40. devoted his 

entire book to productive and non-productive fighting techniques. His 

attitude was "When our trainees fight according to our flexible system 

of rules, they find that the natural tensions and frustrations of two 

people living together can be greatly reduced. Since they live with 

fewer lies and inhibitions and have discarded outmoded notions of eti 

quette these couples are free to grow emotionally, to become more pro

ductive and mOre creative as individuals in their own right and also 

as pairs. ,A1 

All the authors agreed with Bach' s opinion that build lng up 

resentment and, not levelling (tlgunnysackingll)42 was wrong. as it even

tually led to irrational explosions or to emotional divorce, through 

dishonesty, evasions, and pseudo-accommodation. Bach explored the 

problem of anger being considered taboo in our society, noted that 

couples feared anger would cause breakups rather than more closeness. 

He felt strongly that aggression management can be learned and that it 

was indifference not hostility which led to love waning. 43 Jackson 

also introduced the concept of complementary relationships (Where the 

spouse was in charge and the other obeyed, at the extreme) and sym

38Mace, p. 68, 39Clinebell and Clinebell, p. 96, 

40Bach and i~yden, p. 211. 41 Ibid ., p. 17. 

42Ibid ., p. 19. 43Ibid ., pp. 17-33. 
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metrical relationships (which was a struggle between spouses for 

status). He noted that it was essential for the continuance of mar

riages that the symmetrical struggle be broken. 44 Bach's constructive 

fighting techniques included the ingredients for all good communication 

already discussed. 45 He also discussed destructive fights and he em

phasized that physical violence and using sex, teasing and slanderous 

statements as weapons, should be definitely avoided. Irrelevant "below 

the belt" and unresolved issues from the past should also not be 

brought into the arguments. Bach felt it was important to have a 

46 sense of fairness and humour. Couples must learn how to make up, to 

accept that in creative marriages fighting never finishes and to enter 

fights not expecting to win, lithe only way to win intimate encounters 

47is for both partners to win.1f 

It is possible to briefly sum up the ideas on marriage held by 

the authors reviewed. Traditional marriage patterns Were considered to 

be illsuited to today's society, as evidenced by rising divorce rates 

and other evidence of marital breakdown, Some alternative forms out

side of the present legal structure were considered by Bernard and 

48
Herbert. 'fhe other authors felt marriage could change successfully 

within its present structure. It was suggested that each couple must 

develop their own unique marriage, which would allow for individual as 

well as couple growth. Roles should therefore be flexible and the main 

aim should be the establishment of trust and good communication skills, 

44Lederer and Jackson, p. 161. 45Bach a.nd Wyden, pp. 56-88. 

46Ibid ., pp. 103-113; pp_ 142-158. 

~ ~ .Ibid •• pp. 95-102. Supra, Chapter 11, p. 11. 
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which would include constructive arguing techniques. All the pre-mar

riage authors also felt couples should definitely go for professional 

help, should difficulties arise. 



CHAPrER IV 

REVIEW OF THE LITERATURE ON EDUCATION FOR 

MARRIAGE COURSES OUTSIDE OF MON'l'REAL 

Goals 

An examination of the six marriage courses reviewed in the 

1literature revealed how similar were the goals of these six courses. 

All six courses believed that it was essential for couples to think 

about and discuss their relationship prior to getting married. Rolfe's 

statement on his goals well summarises the goals of the other cOUrses. 

Rolfe wished to "encourage and help the couples to make a careful eval

uation of themselves. of each other and of their relationship,,,2 with his 

underlying philosophy being the belief that couples who gain better 

awareness of each other's values, expectations and needs will have a 

better chance to be happily married. All the courses hoped that they 

could convince the couples that, as Glendenning and ~lilson (West Point) 

explained it. !lA deep emotional relationship brings joy. ,a The cOurses 

also wished to convince the couples that it was necessary to follow the 

advice given in the courses and to work hard at their relationships, if 

they wished to have happy marriages. 'I'he basic aim therefore of all the 

courses was to help couples to communicate effectively. Hinkle and f>loore (Hinkle) 

1Supra, Chapter II, p. 11. 2Rolfe, p. 1. 


3Glendenning and Wilson, p. 551. 
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further clarified this common basic aim by stating "Satisfying inti

macy is based on honest, open communication on almost all important 

issues."4 In order to achieve this basic aim all courses felt that 

couples should be given factual information, feedback on their inter

action and exposed to healthy modelling by the group leaders and by the 

other participants. 

Some courses noted that they were particularly interested in 

teaching about certain aspects of communication. Bader,5 Hinkle,6 and 

7the Minnesota program by Miller. Nunallyand Wackman (M.C.C.P.) 

stressed their desire that couples be taught to deal with conflict con

structively. In addition, Bader hoped that couples exposed to his pro

gram would seek professional assistance, should destructive arguing pat-

terms persist. Bader's course was unique in that it aimed to help 

couples both prior to and after their marriage, the course being split 

8into two separate parts. Hinkle was interested in helping couples ex

press positive as well as angry feelings, his feeling being that in

timacy in a relationship was a cyclical thing, i.e. there were times of 

closeness and times of psychological distance. Hinkle felt communication 

kept this cycle moving, with the meaningful expression of affection (both 

sexual and non-sexual) being equally as important as constructive fight

ing in maintaining this cycle. 9 

The M.C.C.P. course aimed to teach modern systems and communi

cation theory, the intent being to help couples see what rules could be 

4Humble and Moore, p. 153. 5Bader, p. 2. 

6Hinkle and Moore, p. 154. 7Miller, Nunnall~ and Wackman, p. 6. 

8
Bader, p. 3. 9Hinkle and Moore, p. 154. 
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changed, if they became redundant. 10 The M.C.C.P. course also felt 

that couples should learn how to maintain their own and each other's 

self-esteem and that they should practice how to metacommunicate, i.e. 

learn how to effectively communicate about their relationship.l1 

To summarize briefly, no courses wished to only give out fac

tual information. All wished to teach effective communication. and all 

hoped the couples would participate openly and actively in their pro

grams and enhance their marriages by practising what they had learned, 

after the courses were over. 

Methods 

All courses, regardless of the number of registrants, put their 

couples into small groups for the duration of the courses. The average 

number of couples per courses was five, ranging from four couples in 

12 14Rolfe's course to six couples in Van Zoost13 and Bader's course. 

15 16 17All courses were'short term. Bader. Van Zoost, M.C.C.P., and 

Hinkle's18 course met for an average period of five weeks, prior to the 

couple's getting married. In addition, the Bader course held three 

sessions for the original course participants, approximately s1-x months 

later. 19 Different schedules were utilized by Rolfe f whose couples met 

on two consecutive afternoons,20 and by West Point, whose course lasted 

10Miller. Nunnally, and Wackman, p. 5. l1 Ibid ., p. 6. 

12Rolfe, p. ). 13Van Zoost, p. 188. 14Bader, p. 3. 

15Ibid ., p. 4. 
16 van Zoost, p. 188. 

17Miller, Nunnally and Wackman, p. 15. 

18Hinkle and Moore, p. 154. 19Bader, p. 3. 
20Rolfe, p. 3. 
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21for twenty-four hours over a weekend. 

Regarding screening, all the courses, except two, (Rolfe and 

Bader) screened their participants, prior to the start of the courses. 

This was accomplished by personal interviews (Van Zoost,22 IVI.C.C.p. 23 

and Hinkle2~and by requesting the couples to fill out personality 

forms (Van Zoost, West Point25 and Hinkle). In addition, Van Zoost's 

courses videotaped and discussed the screening session with the appli

cants for their course. Three courses (Hinkle, West Point and Van 

Zoost) restricted their courses to certain categories of people. Van 

Zoost and Hinkle sought out university students and West Point would 

only offer the course to senior cadets and their fiances. As regards 

follow-up sessions, only Bader and West Point noted what arrangements 

they had made for this. Bader saw his groups, as previously discussed, 

for three group sessions approximately six months after the original 

26 course. West Point Offered couples counselling on an individual basis, 

should it be required. 27 None of the other courses offered follow-up 

sessions individually Or in groups, although all were keenly interested 

in their participants evaluating the courses. The writer does feel, how

ever, that it was likely all courses encouraged couples to seek counsel

ling, if problems arose, and provided information regarding community 

counselling resources, even although this was only reported in the West 

Point literature. 

21Glendenning and,Wilson, p. 551. 22Van Zoost, p. 188. 

23Miller, Nunnally and Wackman, p. 12. 

24Hinkle and Moore, p. 154. 25Glendenning and Wilson, p. 552. 

26Bader, p. 4. 27Glendenning and Wilson, p. 562. 
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All the groups had one or more group leader whose effectiveness 

was crucial to the achievement of the aims of the courses. It was the 

group leader' El role to "enable" the group to be used as a milieu in 

which couples could learn self-awareness and effective communication 

techniques. Group discussion was the main education method used. In 

order to bring about this learning by discussion, two methods were used. 

The first method was the giving of factual information on communication 

and subjects pertinent to married life. The information was presented 

by the group leaders or by outside resource people. It should be noted 


that the time devoted to the giving out of factual information was less 


than the time devoted to discussion sessions. It should also be firmly 


emphasized that the purpose of the factual information was not merely to 


. enhance partiCipants' knowledge of facts but was to stimUlate group dis

cussion. The second method was the use of group, couple and individual 


eXercises. 

All courses presented information on communication techniques to 

their couples (both verbal and non-verbal techniques). Bader did not re

veal what his film on communication techniques contained. The other 

courses did not give detailed outlines of their material but mentioned 

some concepts presented to the couples. Rolfe,28 West polnt,29 Hinkle,30 

. 31and Vah Zoost noted the need for clear, honest, well-timed expression 

of positive and negative feelings and the necessity for careful listen

ing and accurate feedback. Hinkle also presented information on trans

actional ana.lysis, his particular two-way feedback model and massage. 

28Rolfe, pp. 9-11. 29Glendenning and Wilson, pp. 554-555. 

30Hinkle and Moore, pp. 155-158. 31 
van Zoost, pp. 188-189. 
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Van Zoost dealt with the function of hUmour. The M,C,C.P. presentation 

on communication differed somewhat from the other courses, due to its 

emphasis on rules and interaction patterns. Four theoretical concepts 

were discussed in order to enhance participants' knowledge of congruent 

8.nd complete versus incongruent and incomplete messages, accuracy in 

exchanging information and different mOdels of communication. The 

frameworks were the HAwareness Wheel, Shared Meaning Framework, Communi

cation Styles Framework and one other, which was designed to integrate 

"32all the material presented. 

As well as factual presentations on communication, Rolfe,)3 

and Bader34 made extensive use of outside speakers and films to present 

factual information on money, law, sexuality, contraception, childbirth, 

parenting. religion, family backgrounds and adjustment to marriage. It 

should be noted that all Bader's sessions used films to stimulate dis

cussion. 

The West Point course presented factual information on the par

ticular problems arising in military marriages. 35 and on the "Falling 

Domino" theory of Lederer and Jackson. 36 

It should be noted that, apart from planned factual presen

tations, group leaders were often asked for their opinions on sex, 

religion, parenting, money. law. women's liberation, in-laws, family 

backgrounds, adjustment in marriage and, of course, constructive and 

destructive ways of communicating. 

32Miller, Nunnally, and Wackman, pp. 15-16. 

33Rolfe, pp. 4-15. 34Bader, p. 2. 

35Clendenning and Wilson, p. 555. 36Ibid., p. 556. 
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Exercises were used by all the groups, except Bader, to help the 

couples internalise the factual information, reassess their own relation

ships and practice the new communication techniques, which they had been 
8 " 

given. West Point)? and Holfe) also used exercises to alleviate par

ticipants' initial anxiety and help the couples to quickly start par

ticipating in the group experience. To stimulate learning, three types 

of exercises were used separately Or combined. These were written, (the 

use of questionnaires), oral,(the use of role-playing and the encourage

ment of each person to contribute their opinions on a given topic) and 

visual, (the filming of couples' interaction by videotape and also the 

use of non-verbal role-playing). The exercises used were unique to each 

course and were related to the rest of the material being exrumned in the 

sessions. There were some group exercises, utilized by Holfe, Hinkle and 

Van Zoost. Holfs's group did money management)9 and parenthood40 exer

41cises together and also partiCipated in a mock wedding ceremony. Hinkle 

used a group exercise to examine negative and positive feelings between 

couples42 and stimulated discussion by handing out fight ar~lysis ques

tions. 4) Van Zoost videotaped couples interacting and encouraged the 

group to discuss the tape with the couples, that had been filmed. 44 Des

pite the group exercises noted above, the vast majority of exercises were 

meant to be completed privately by the couples and then shared with the 

rest of the group. In no group were any of the couples forced to share 

3?Ibid., p. 55). .)8Holfe, p. 5. )9Ibid., p. 5. 

40Ibid ., p. 12. 41Ibid ., p. 1). 

42Hinkle and Moore, p. 155. 43Ibid ., p. 158. 

44Van Zoost, p. 188. 



32 


their private thoughts with the other couples. In fact, in Rolfe's 

course there was one exercise, related to sexual matters, that the 

couples were definitely not expected to share with the group.45 Details 

of the exercises used for individual couples were not always outlined 

but Rolfe and West Point did discuss their exercises at some length, 

Rolfe had his couples complete a Financial Priorities Inventory and a 

Marital Role Inventory, do an Indirect No Exercise and rate the arguing 

46skills of individual parents, future in-laws, fiance and self. West 

Point couples were asked to share their feelings concerning a number of 

slides that were shown, and to discUSS feelings not normally discussed, 

which included "feelings you don't show but that I am aware of", Each 

person also had to write out a list of their needs and their perception 

of their partner I s needs. This list \iaS to state which personal need, 

if attacked, would make the individual vulnerable. A touching exercise 

alsO took place. 47 The Hinkle course had its couples discuss intimacy, 

Use the two-step feedback model of communication and, by the Use of ver

bal and non-verbal exercises, practice constructive fighting techniques. 48 

The M.C.C.P. program also used exercises but did not elaborate on them. 

It should be noted that, following all factual information giVen, 

everyone was encouraged to react and share their negative or positive 

views about the material presented with the group. The writer sees this 

type of guided interaction as being slightly different from the eXer

cises, which had been specifically planned to aid learning in each SeS

45Rolfe, p. 15. 46Ibid ., pp. 6-10. 

47Glendenning and Wilson, pp. 554-558. 

48Hinkle and Moore, pp. 155-157. 
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sion. 

In order to stimulate learning between sessions, specific exer

cises were given to couples for completion at home in four of the 

courses (Humble, Rolfe, Van Zoost and M.C.C.P.). West Point and Bader 

made no mention of homework between sessions. Rolfefs couples had to 

read and discuss the !<'reedom of Sexual Love, ~losaic and Shulman' s 

Marriage ~reement.49 His speaker on religion suggested couples of 

different faiths should attend each other's services prior to the wed-

dingo Van Zoost' s couples had to read and discuss parts of 
tI
r·1an the 

Manipulatorlland parts of "The Intimate Enemy".50 Hinkle gave out an 

exercise related to his feedback theories51 and M.C.C.P. expected its 

couples to practice the new skil1s learned between sessions. All the 

courses expected their couples would read the written information given 

out on money, law, communication and sex etc., but there was no specific 

time limit for thi s as in the case of the material for the homework. 

Outcome 

All courses were subjected to an evaluation procedure. The 

methods used were subjective response of the participants (written and 

oral) and formal testing. Hinkle52 and Rolfe5) were the only courses 

49Joseph Bird and Lois Bird. The Freedom of Sexual Love (New 
York: Doubleday Image Books, 1970) j Julien Hercure and IPrank Dolphin, 
Mosaic (Ottawa, Canada: Novalis, 1972): Alix Shulman, "The Shulman's 
Marriage AB;reement," Redbook Magazine J August 1971. 

0
5 E•L• Shostrum, Man the Manipulator (Nashville: Abingdon 

Press, 1967); Bach and Wyden, pp. 56-88. 

51Hinkle and Moore, p. 156. 

52Ibid ., p. 158. 53Rolfe, p. 17. 

http:Enemy".50
http:reement.49


which relied entirely on subjective verbal assessments although Rolfe did 

claim he would be dOing a more thorough formal evaluation at a later 

date, Two courses (Bader54 and West Point") used subjective written 

and oral evaluation, with Bader's evaluation being completed prior to 

the course starting, six and eighteen months later. His emphasis was on 

the couples' ability to deal with conflict. The remaining two cOUrses 

(M.C.C,P. and Van Zoost) used formal testing. The M.C.C.P. tested 

couples. using questionnaires and taped sessions of couple interaction, 

prior to the course and one week following the final session. 56 Van 

Zoost's couples completed four written tests befOre and after the course. 

These were Form C of Affective Sensitivity Scale, Self Disclosure Ques

tionnaire, Interpersonal Communications Inventory and a Communications 

Knowledge Test, Van Zoost's couples also did a subjective written 

evaluation~7 Both Ba.der and N.C,C.P. programs used control groups. 

The participants' subjective responses were very positive, and 

all saw their courses as ha\d.ng been, "A worthwhile investment of time and 

money, .. 58 (West Point). Everyone liked the small group format and the 

amount of time devoted to discussion. The participants felt they had 

learned a great deal from the material presented to them and from each 

other. They noted that they had learned most about communication and 

Van, Zoost's group felt the course had aided effective communication and 

interaction. Some evaluations noted material that had been particularly 

beneficial. Rolfefs couples liked the combined lecture-small group dis

54Bader, p. 6. 55Glendenning and Wilson, p. 561. 


,6Miller, Nunnally, and Wackman, pp. 16-20. 


57van Zoost, pp. 189-190. 58Glendenning and Wilson, p. 561. 
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cussion approach as they felt the formal presentations focused the dis

cussions. Hinkle's group emphasized the value of the two-step feedback, 

constructive fighting and the non-verbal communication techniques taught. 

Van Zoostfs group felt videotaping was an excellent teaching method. 

Three groups (Rolfe, Humble and Van Zoost) noted the value of exercises. 

Bader will not have completed his research into the course, us

ing a control group of couples who did not take his course, until 

December 1976. Van Zoost1s couples scored higher on two tests (Self 

Disclosure Questionnaire and Communications Knowledge Test) after haying 

completed the course. The M.C.C.P. tests revealed statistically sig

nificant differences between the control and experimental groups, with 

the conclusion being that the couples taking the course became more 

aware of their interaction and of communication skills. 

Apart from the Van Zoost and M.C,C.P. programs there was no ob

jective measurement of the success of the programs in meeting their 

stated goals. The writer does not know how fully each couple entered 

into and benefited from the group experience. The writer cannot tell how 

open and honest each couple was in evaluating their interaction patterns, 

values, needs and expectations. The writer does feel the objective and 

subjective evidence available makes it safe to assume that all couples, 

to some extent, examined their relationships prior to getting married and 

learned something about good communication. However, the many questions 

about the long-term value of the courses for the participants and about 

whether the goals of the course were realized could only have been e\alua

ted accurately if more formal objective research had been inclUded in the 

programs. 



CHAPI'ER V 

THE MARRIAGE COURSES IN ~WNTREAL 

Goals 

The marriage courses had both secular and religious goals. 

There were some secular goals that all the courses believed in. All 

the courses believed that couples should have help in establishing good 

relationships prior to getting married, felt that the courses should 

stimulate awareness of various aspects of married life and that couples 

should learn to communicate between themselves about their problems, ex

pecta tions and values. The Anglican course brochure noted thetr cOUrse 

"allows couples to explore together many aspects of interest and con

cern with respect to the marriage."t The Presbyterian course organizer 

stressed the need for individuals within a marriage to realize their 

unique potential and it was his opinion that the freedom to do this could 

only be obtained by having good communication skills. The task force 

report on the Roman Catholic course clearly defined what their course 

wished to achieve. Their statement seemed to the writer to clearly sum 

up the goals of the other courses regarding communication. The report 

stated, "The major purpose wou.ld seem to be to develop in the individuals 

1Anglican Church of Canada, Diocese of ~10ntreal, "Courses in Mar
riage Preparation 1975." brochure issued by the Anglican Church, 
Montreal, January 1975. 
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an appredation of the spiritual, psycho]ogica.l, sociological and phy

siological nature of marriage and what this might mean for them as a 

couple. At the same time, it is essential to help them explore their 

own ideas and expectations of marriage, encourage them to dialogue 

about differences and point the way toward constructive rather than des

tructive problem-solving. ,,2 

All the marriage courses also saw tl1emselves as being preventa

tive, with the Mental Hygiene Institute having particularly strong 

feelings on this. The Institute stated that their course "would help· 

people realize that they can depe:1d on themselves and their own family 

group to work through the normal crisis of growing up a.'1d developing and 

thus become more self-reliant. Studies and experience have shown that 

growth of self-reliance enhances the degree of mental health.") The 

Institute felt the need for counselling help would be reduced by their 

course and that thi~ would demonstrate the value of preventative ser

vices in many areas of married life. The group leader at the [nt'titute 

0.1::0 felt learning Satir's "levelling" communication techniques would not 

only save marriage but would give positive modellin~ to the children. 4 

The Roman Catholic task force report also strongly supported the pre

ventative aspect of their course. "A loving dynamic relationship bet

ween Husband and wife in itself provides that environment which is most 

conducive to the positive growth and development of the child. Any 

2rhuringer and Hart. p. 4. 

)fvlental Hygiene Institute, "Statement of Purpose for the Pre
Marital Education Course," statement issued by NentalHygiene Institute, 
jfIontreal, January 1974. 

4Virginia Satir. Peop!~ma~~n,g (California: Science and Be
haviour Books, 1972). 
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effort to strengthen marriage, such as marriage preparation, therefore 

will spill over into the family and ultimately into society. 1f5 

It should be noted that, although all courses stressed they 

wanted to be preventative and had the explicit goals of improving com

munication between couples, there were differences in how the courses 

attempted to reach this goal. The Roman Catholic and Jewish organi

zations felt presenting factual information would achieve this goal, 

whereas the other courses did not. The methods used will be covered in 

detail in the methodology section. 

The religious goals of the marriage courses were, at times, more 

difficult to decipher. The Anglican, Presbyterian and Mental Hygiene 

Institute all claimed that they wanted to help couples form their own 

value system. At the same time, the Anglicans and Presbyterians ad

mitted that the Use of clergymen as group leaders did add a religious 

dimension to the courses, affecting how the courses were run and wbat 

information was presented to the couples. The two group leaders stressed 

they did not wish to ram their beliefs down the throats of the couples but, 

at the same time, both group leaders said they would state their opinions 

on the topics discussed, when it seemed appropriate. There was no con

fusion in the religious aims of the Jewish course. The teaching of 

Jewish laws and traditions was the main purpose of the course. with any 

other information given considered as being of secondary importance. The 

Jewish Institute for Brides and Grooms stated that their aim was "to 

bring the couples to Torah and Mitzvoth in general and especially to one 

of the most vital areas in Jewish life - Taharas Hamishpacha." The 

5Thuringer and Hart, p. 3. 
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Institute further stated that "the approach to a happy marriage is found 

in the Torah and that a successful planning for marriage includes an in

timate knowledge of these important directives.,,6 It was the Roman 

Catholic COUrse which presented the most confusion regarding religious 

goals. This was due mainly to the fact that there has been no concise 

written statement on the goals (religious and secular) of the Roman 

Catholic course. The Roman Catholic task force noted that "It is pre

cisely because marriage is in itself a sacrament that Christians view it 

as permanent and the way in which man cooperates with God in the creation 

of human life."? The report fUrther noted that it felt the marriage 

course "must be an experienced-centred learning process in which the in

dividual couple listen, communicate with each other and other couples, 

manifest their own feelings about marriage, and through a process of 

dialogue internalise certain basic concepts of Christian marriage. II8 

The task force recommended that the Christian Family Education Centre 

(who sponsor the Roman Catholic courses) should formulate a clear state

ment of its philosophy of marriage and that, based on this philosophy, a 

clear statement of the goals of the marriage courses should be drawn up. 

In the Introduction the question was posed as to whether the 

underlying philosophies of the organizations giving the courses affected 

the content of the marriage courses. As previously noted, the Jewish 

course wanted to teach doctrine, the Roman Catholics were uncertain and 

the Anglicans. Presbyterians and l'1ental Hygiene Institute did not want 

6Schwei, p. 2. 


?Thuringer and Hart, p. 3. 


8Ibid ., p. 5. 
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to push religious doctrine, How the courses, in fact, were affected by 

their underlying philosophies could only be assessed by knowing what the 

underlying philosophies were. 

The Roman Catholic Church feels "valid marriage is indissoluble. 

All her members, whatever be the laws of their country, a.re therefore 

commit ted to remain fai thful to thi s sacred law on marriage. When two 

baptized persons marry they are united until death by a bond both 

natural and sacramental. Harriage in Christ is a sacrament of salva

tion, and the Church received from her Founder the responsibility of . 

providing her members with the means necessary to live their Christian 

faith. Therefore, in this area, the church must make its own distinc

tive laws,II9 Consequently, the Roman Catholic ChUrch has made many firm 

pronouncements against divorce, abortion,10 infidelity, childlessnessl1 

and artificial contraception. 12 

The Jewish faith's attitUde towards marriage can only be under

stood by an appreciation of what it means to be Jewish and to abide by 

the Covenant made between God and the Jewish people. The fact is that 

"Under the Covenant the people of Israel are bound to accept God as 

their only God. They are bound also to fulfil1 all His Commandments, 

the six hundred and thirteen precepts included in the original Law as 

handed down on Mount Sinai. The Eternal One, on the other hand, agreed 

in the Covenant to cherish Israel as His ChOsen People among all the 

9Canadian Catholic. Conference, ContraceEtion, Divorce, Abor
tion (Ottawa: Canadian Catholic Conference Press, 1968). 

10Ibid ., pp. 26-32. 

l1. Fr • WaIter M. Abbott, ed., The Documents of Vatican II 
(Baltimore: America Press), pp. 253-255. 

12pope Paul VI, The Re~ulation of Birth: Encyclical Letter 
Humanae Vitae (Montreal: Fides, 1968~ p. 12. 

http:contraception.12
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nations. It is His privilege to punish any failure to live up to the 

pact and it is their right to reap the promised rewards if they ful

fill their part of the agreement:,l) The Jews have three main obli 

gations. Firstly, to study the word of God. Secondly, to establish a 

family to preserve and increase the numbers dedicated to the service of 

the True God. Thirdly, to carry out the myriad social, economic and 

ri tual activities directed toward the fulfil1ment of the Commandments 

that regulate the relationship between man and God, man and his fellow 

14 man and between man and himself. There are therefore no secular 

elements in the life of a strict practising Jeo1 as no area of living is 

divorced from the law. It should, however, be noted that the law 

flexible and that there is always room for debate over how the law 

should be interpreted in each individual case. Disagreement over the 

interpretation of the law in modern society has caused great friction 

amongst Jews, who have broken up into different sects. It is the 

Orthodox Jews who attempt to adhere to the Way of Life described in 

"Life is With People,,1 5 and it is the Orthodox Jews who run the Jewish 

marriage course studied. This group believes strongly in the old 

Jewish laws and traditions relating to marriage and family life. This 

means they wish to emphasize the necessity for observing Jewish feast 

days, observing the Sabbath, keeping a Kosher home and following the 

16Laws of Family Purity. They are opposed to childlessness, divorce, 

13Mark Zborowski and Elizabeth Herzog, Life is With People 
(New York: Schocken Books, 1962), p. 31. 

14Ibid ., pp. 105-106. 15Zborowski and Herzog. 

16
Hyman E. Goldin, The Jewish Woman and Her Home (New York: 

Hebrew Publishing Co., 1941). 
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contraception and abortion. 17 However, in certain cases divorce, 

abortion and contraception are permissible. 

The Presbyterians and Anglican Churches have less rigid views on 

marriage. The Anglicans state, "Marriage is a lifetime union in faith

ful love, for better or for worse, to the exclusion of all others in 

either side."18 However, the Anglicans will allow divorce, remarriage 

in church, the use of contraceptives and the limited use of abortion. 19 

The Presbyterian Church allows its members to live according to their 

conscience and its Church pronouncements are merely recommendations to 

its members regarding marriage and family living. Their position is 

that "The essential nature of marriage is that it is an indissoluble 

union of two people joined together in a one-flesh relationship, for 

their mutual help ... 20 The Presbyterians are against adultery but they 

do accept divorce and remarriage, contraception21 and abortion. 22 

The Mental Hygiene Institute, being a secular organization, has 

a philosophy that is naturally different from the religious organizations, 

17Albert M. Shulman, Gateway to Judaism (New York: Thomas 
Yoseloff. 1971), pp. 527-540. 

18Anglican Church of Canada, Canon XXI: On Marriage in the 
Church (Toronto: Anglican Church of Canada Press, 1971). 

19Anglican Church of Canada, Bulletin 200 (Toronto: Anglican 
Church of Canada Press, 1969). 

20presbyterian ChUrch in Canada, "Committee on the Westminster 
Confession of ~aith,1f booklet issued by the Presbyterian Church in 
Canada, Toronto, 1962, p. 15. 

21Ibid., p. 5. 

22Presbyterian Church in Canada, Board of Evangelism and Social 
Action, Acts and Proceedin£s of t~e)93rd General Assembly (Toronto: 
Presbyterian Church in Canada, 19 7 , p. 340. 

http:abortion.19


As previously noted, the In"ti tute' s phi] osophy is that it wants to help 

couples form their o;.rn value p,yp,tem. Their belief i~ that good communi

caHon ilnd teaching couples to be ::,elf-reliant will result in better' 

. 23marrlages. 

l"lethodf' 

The material in the courFes was presented in many different 

ways. Only two organi::~ations (the Presbyterians and the jvjental Hygiene 

Insti tute) used the small group dip,cussion method for their entire 

courpe~. The average number of couples in each .Presbyterian gre.up was 

six :md the Mental Hygiene InsHtute averaged three couples per group. 

The An9;licans, who attracted twenty-six couples, used thirteen sman 

tables, with two couples at each table. At certain points in the 

Angltcan program each ~et of two couples was asked to discuss certain 

materlal wi thir. their own group. After each lecture, serieS of eXer

ci~ef' or small group dlscussion (all of which will be discussed later in 

more detail) t the Angl icans att€·mpted to involve all twenty-six couples 

in a lar{le group discussion. The Roman C:--tholic and Jpwish gr('lups sat 

thei r ccuples in rows. In t>h~ Roman Ca tho1 i c prof'ram there was onl y 

one forty-minute period when the sixty couples were rlaced in groups of 

f'Jx, in ordeV' to have a. short ~rnall group diSCUssion. The twenty 

Jewish couples were encouraged to respond to the material presented to 

them at the end of each lecture but they remained sitting in rows for 

the entire course. 

2JHrs • LetH Cox, intervLew at lVlental Hygiene Institute, 
Montreal, February 1975. 
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All the courses were short term. The Presbyterian and Mental 

Hyaiene Institute courses lasted for six weeks and the Jewish course 

lasted for five weeks. In addition, the Mental Hygiene Institute 

planned to invite its couples to meet for further sessions six, twelve 

and eighteen months after the original course. It was also hoped that 

the couples would agree to a further plan which called for their return 

at regular intervals over the next five years. The Roman Catholic and 

Anglican courses had a different format. The Anglicans met on three 

consecutive Sunday afternoons and the Roman Catholics met over a four 

day period, giving them two week-nights and a full weekend. 

Only two organizations saw their course participants, prior to 

the start of the courses. The Montreal Hygiene Institute met with each 

couple to discuss their expectations and to assess whether they could re

late to the other potential group members. The Presbyterians also dis

cussed their course with each couple, whenever possible, prior to them 

joining it. It is interesting to note that many of the Roman Catholic 

and Anglican couples had been forced to attend the courses by their :res

pective priests or clergymen, who threatened they would not marry them if 

they did not comply. Many non-Anglican,non-Presbyterian and non-Roman 

Catholics attended the Anglican, Presbyterian and Roman Catholic courses. 

However, there were no non-Jewish couples attending the Jewish course. 

The Mental Hygiene Institute did not volunteer any information about the 

religious preferences of its participants. 

As regards follow-up sessions, only the Mental Hygiene Institute, 

as previously noted, offered these. The Presbyterian course did offer 

each couple a chance to be seen individually once, following the com
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pletion of the course, The Menta.l Hygiene, Presbyterian and Anglican 

courses an encouraged their participants to go for -professional help, 

should problems ad se. 

It is simple to describe how the Presbyterian and Mental Hygiene 

Insti tute courses functioned. In order to stimulate discussion and the 

learning of effective communication techniques, couples were given fac

tual informAtion on communication and on subjects pertinent to married 

11.fe. The information was given by the group leaders or by outside re

source people. Verbal exercises (group, indivjdual and couple) were 

also used to aid the ] earning process. In these two courses the ma,jor

ity of the time WR.S devoted to discussion whereas in the remaining three 

course~ the majority of the time was given to the presentation of factual 

informa tion to thp couples and not to small group discussion. As pre

viously noted, the Roman Catholic and Jewish courses devoted a very small 

amount of time to group discussion. The Anglican nourse did better, 

A.Howing just under fifty percent of the time to group discussion. couple 

ani individual exercises. The writer noted tbat the group discussions, 

attempted by the Roman Catholic, Angltcan and .Tewish courses, seemed to 

be ineffective. This appeared to be due to the lack of skilled leader

sh:\p and a1 so (in the case of' the Anglican and .Jewish large-group dis

cussion~) to the impossibU i ty of having meanl.ngful group discussions 

with large groups of pe0ple. 

All the courses gave out factual. information on communication. 

1'he Mental Hygiene InstHute and the Anglican course used the same re

source person, who discussed the theories of Virginia Satir. Satir's 

conceptual framework for looking at communication was presented to the 

couples. Four dysfunctional pat terns of communi cation were examinE~d. 



Firstly, there was the "Placator" who always agreed, apologised, 

accepted responsibility for what went wrong and never asked for any

thing for himself. Secor:dly, the "Blamer" who always disagreed and 

blamed someone else for what had gone wrong. Thirdly, the "Computer", 

who was ultra-reasonable, intellectual, controlled, careful and without 

any semblance of feeling. It was impossible to argue with a computer. 

Finally, there was the "Distractor", who made irrele\ent statements and 

would do anythin~ to avoid facing up to the issue. Naturally, it was 

noted that these four styles of communication are ineffective. satir's 

theory stressed that the effective communicator was the "Leveller", 

whose words, body, feelings and voice all presented the same message. 

The Leveller, in an easy free and honest manner dealt with the issues, 

24without having to put the other person down. Also discussed was con

structive and destructive fighting patterns. It was noted that, in a 

creative fight, the couples stuck to the issue, said clearly why they 

were angry, did not air past grievances, name-call or withdraw into 

silence. It was said that a good marriage depended on the couples 

ability to deal with anger and t~~t. if anger was not resolved. a wall 

would begin to be built between the couple. 

The Roman Catholic course had a much less detailed and formal 

presentation on communication, A married couple gave the opening ses

sion entitled, ItMarriage Is". They discussed the importance of good 

communication, with the statement being made that, if there was no com

munication, there was no marriage. It was also noted that adjustment to 

each other during the early part of ffic"lrriage was impossible unless 

·24Satlr. 
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couples could talk about needs, values and expectations. The Jewish 

course also dealt with good communication in the first session, suggest

ing that couples could choose to have a marriage where everything was 

discussed or a marriage where specific areas were not discussed, due to 

lack of trust or fear of anger. It was felt that, if the latter was 

chosen as a pattern, that more mistrust and resentment would follow. 

The speaker emphasized the importance of dealing effectively with anger, 

saw it as being the key to marital happiness. Apart from knowledge of 

the Chernick film, the writer has no other information on the communi

cation material presented to the Presbyterian group. The film, 

"Sexuality and Communication" by the Chernicks, was used by the Roman 

25Catholic, Mental Hygiene and Presbyterian courses. This fnm was felt 

to ably present these courses' views on sexuality. The film contained 

factual information on the physiology of the male and female sexual res

ponses. Simple drawings showed how orgasm occurred. The fDm also, 

through the use of role playing, illustrated the emotional aspects of 

sexuality and showed that sexual differences were a reflection of communi

cation difficulties in a marriage. 

The Roman Catholic course followed the showing of the Chernick 

film with an illustrated talk by a gynaecologist. This speaker stressed 

tha t sex could be and should be fun but that sati.sfaction in this area 

depended on the efforts of the two people involved. He felt that each 

couple must make up its own rules and that no one could tell what was 

right for them. However, the doctor did give out some guidelines for 

successful sex. These wer~ good communication, adequate foreplay, and 

the acceptance by the couple of each partner's sexual needs, preferences 

25Supra, Chapter Il, p. 9. 



and dislikes, Pregnancy and sex was discussed. The Presbyterians also 

commented on sex after the film with the group leader (who was a Presby

terian Minister), noting that sex was often thought of by Christians as 

bein~ sinful. However, he felt sex, in a committed relationship, was 

good, joyful and fun. He condemned exptoitive sex and the use of sex 

merely as a form of recreation, without an emotional commitment. The 

Anglican Church did not use the Chernick film in the course attended by 

the writer, althoUF,h it has done so in the past. Instead, sex was raised 

during the talk on communication. It was stressed that good sex was not 

magic but the result of each partner being aware of their own sexual 

needs, communicating them to their partner and meeting their partner's 

own expressed sexual needs. It was felt the problem was how to give and 

receive pleasure. The Anglican speaker doubted many people were sexually 

incompatible and felt most sexual dilemmas could be resolved by good 

communi ca tion. ' 

The Jewish course devoted an entire session to a discussion of 

the laws of Family Purity. Living by these laws was considered crucial 

if the marriage was to thrive and sexual boredom was to be avoided. 

Jewish law forbids a hUsband to approach his wife during the time she is 

menstruating and for seven days afterwards. During this time husband 

and wife are expected to act towards each other with respect and affec

tion but no physical expression of love is allowed. At the end of this 

period of abstinence the w,ife must visit the Mikveh (a ritual pool) prior 

to lE-establishing physical contact with her husband. 

The topic of childbirth and having children was dealt with in the 

Presbyterian, Jewish and Roman Catholic cOUrses. The Roman Catholics 
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showed a film, which gave factual information on pregnancy, labour and 

birth. The theme of the film definitely was that having children was a 

wonderful experience. In addition to the film a doctor, using a slide 

presentation, discussed the male and female reproductive systems, pu

berty, menstruation, ovulation, pregnancy and childbirth. The subjects 

of birth control and abortion were commented on briefly, with the 

speaker indicating that it was up to each couple to decide what they were 

going to do about contraception and abortion. The Presbyterian group 

leader found that most couples were not interested in devoting an en

tire session to the subject of children. Therefore, his course dealt 

with the question of children in their discussion, following the film on 

sexuality and communication. The group leader stated that each couple 

must decide for themselves if they wanted to have children. He stressed 

that couples should be aware of the emotional and economic responsibili 

ties of having children. He admitted that he felt childlessness could 

be harmful as it might lead to couples having no purpose in life. In 

the Jewish course no specific factual information on reprodution and 

childbirth was given. However, throughout the entire course, it was em

phasized that each couple had an obligation to have children, in order 

that the Jewish Community would grow in numbers. It was also stressed 

repeatedly that havin~ children was the mOst fulfilling task that the 

couple~ especially the woman, could undertake. In the fourth session, 

enti tIed "Equality in Narriage" t one of the speakers, who was a woman, 

condemned Jewish women who choose a career over motherhood. She felt 

motherhood and a career could be combined within a traditional Jewish 

marriage, as long as the husband shared the responsibilities i.nvolved in 
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runnin~ a household and bringing up the children. Apparently nowhere in 

the Torah does it say that the husband must only be the breadwinner or 

that the wife must stay at home. The speaker felt flexibility regarding 

roles was essential for a successful modern Jewish marriage. The Jewish 

course also commented briefly on contraception and abortion, indicating 

that sometimes a woman1s mental or physical health dictated that she 

should have an abortion or Use birth control methods. 

As four out of the five courses were sponsored by religious 

groups, the writer expected that a great deal of factual information would. 

be given out on religion. In fact, the Christian courses did not push 

religion very heavily. However, the Jewish course discussed some aspect 

of Jewish law in every session. The Presbyterian and Anglican courses 

had clergymen as their group discussion leaders and naturally, through

out the courses, these two group leaders made subjective comments about 

the topics being discussed, Both group leaders tried to stimUlate the 

couples to discuss religious val ues, but tried not to push their own 

religious views as they knew this would put the couples on the defen

sive. The Anglican Minister did comment to the couples that his sub

jective opinion was that a marriage based on faith would have a better 

chance of success. He was also prepared to answer specific questions on 

the Anglican Churchls attitude on marriage. The Presbyterian Minister, 

as previously noted, commented on Christianity and sexuality. He also 

devoted one session to the discussion of the meaning of the Presbyterian 

wedding ceremony_ 

The Roman Catholic Church only devoted one session to religion, 

wi th a priest di sCllssing the topic, 11 And God makes threet!. The priest 

felt that marital happiness could only be achieved if couples became less 
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stubborn and selfish and more loving. He felt it was essential to be

lieve in and obey God in order for these changes to occur. It was his 

opinion that, without God's presence, a marriage was doomed to failure. 

The Priest also commented on St. Paul's definition of love. on how to 

avoid getting caught up in the rat race and on the practical details of 

the wedding ceremony. Mass was said at the end of this session but it 

was not compulsory to attend. 

As previoUsly noted, the Jewish course aimed to teach its couples 

the Jewish laws and traditions regarding marriage. Consequently, all 

the speakers were either Rabbis or practising Orthodox Jews, It was 

noted that commitment to a marriage was mJst crucial and that the 

commitment must be made to yourself, to your wife and, most important 

of aU, to God, The speaker stated that those who lived selfishly, 

denied God and did not observe the Jewish laws, would have a disastrous 

marriage. It was also noted that divorce was rare among Orthodox Jews 

and that the reason fOr this was the fact that the set roles fOr husband 

and wife avoided conflict and gave marriage structure and stability. One 

Rabbi explained that the Torah's teachings were like traffic signals, 

which prevented people from harming each other. The observance of the 

Sabbath was also seen as a very important factor in a happy marriage, as 

it provided time for physical and mental relaxation. Also discussed 

were the Kosher laws, the Family Purity laws (as previously noted), and 

the use of the Mezuzah, the prayer book and the bible. The final Jewish 

session was devoted to a panel discussion, in which three young couples 

and a Rabbi re-emphasized how much happiness would come to couples who 

observed the Jewish marriage and family laws. The comment was made that 

it was practically impossible to be an observant Jew unless couples lived 
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near to other practising Jews and had access to Kosher foodstores, 

Jewish schools and synagogues. 

Money was dealt with by the Presbyterian, Anglican, Mental Hy

giene Institute and Roman Catholic courses. 'r'he Roman Catholic speaker 

gave out a vast amount of practical information on budgeting, misleading 

advertising, credit, buying and saving. He encouraged couples to keep 

track of all their purchases for the first year of their marriage, said 

both husband and wife should consult on money matters but that the most 

competent person should be responsible for handling the budget, be it 

husband or wife. The Presbyterian, Anglican and Nental Hygiene courses 

ga.ve out some factual information (budget sheets, brochures on credit, 

mortgages, etc.). However, their main emphasis was on the discussion 

of the emotional aspects of money. The Presbyterians stressed that con

flict over money was generally a sign of marital disharmony and not a 

cause of marital breakdown. The Anglicans suggested an enforced savings 

plan was a good idea. 

Secular law was covered in the Anglican, Roman Catholic, pres

byterian and Mental Hygiene courses. All these groups used lawyers as 

resource people, due to the complicated nature of the sub,jAct. The 

topics discussed were legal requirements for marriage, grounds for 

annUlment, legal obligations of marriage, marriage contracts, wills, 

leases, sales contracts and house purchases. Both the Anglican and 

Roman catholic speakers noted that divorce caused a great deal of ang

uish for all concerned and urged the couples to be sure that their part 

ner was the person they wished to spend the rest of their life with, 

prior to getting married. 

Other topics dealt with were in-laws (Presbyterians, Mental 
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Hygiene Institute and Roman Catholics) •.wamily Backgrounds and Adjust

ment to Marriage (Homan Catholics, Jews, Presbyterians and Mental Hy

giene Institute) and the use of leisure (Mental Hygiene Institute). As 

the writer did not attend the Mental Hygiene Institute and Presbyterian 

courses it is not possible for her to know what additional topics were 

raised for discussion by the two groups. 

Apart from the factual information already described, three 

groups used exercises to stimulate interaction and learning. The Mental 

Hy~iene Institute and the Anglicans used Holfe's Financial Priorifies 

Inventory, Holfe Budget Sheets, Holfe's arguing skills and "Indirect 

No" exercises. The Anglicans also used Holfe I s Group Project on 

Helig;ion and Inventory of Values in Marriage. All these exercises in

26volved individual, couple and group participation. The Presbyterians 

used a group exercise as an introductory technique, asking each indi

vidual three personal questions. The questions were, where did you live 

from 8-14, what was the centre of human warmth 1n that period and when 

did God become a reality to you? 

Apart from the factual material and exercises given during the 

courses, additional written information was available to the couples in 

all courses. The Jewish course in particular had a large supply of 

literature on Judaism. The Anglicans gave out some exercises as home

work and all the courses expected their couples to discuss the material 

presented in the courses between the sessions. As previously noted, at 

26David J. Rolfe, "Marriage Preparation Manual, 11 a guide for 
organisers of marriage preparation programs, issued at La,nsing, 
Michigan, 1973. 
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times Hlms, slides and diagrams were used to convey information. 

Outcome 

It 'flaS impossible to assess whether all the courses achieved 

their goals, as only three courses had some kind of evaluation procedure. 

The Mental Hygiene Institute are involved in a long-term research project 

to assess, on an objective basis, whether its courses have achieved the 

goal of helping couples learn to communicate effectively and therefore 

have better marriages. This research has not yet been completed. How

ever. the couples have also been asked for their verbal subjective res

ponses. All the couples liked the small group discussion method, the 

idea of further checkups and all felt they had learned to communicate 

better with their partners. The Presbyterian couples also liked the 

small group discussion method and reported verbally that they had found 

all the sessions interesting and helpful in terms of getting ready for 

marriage and, in learning about communication. The Anglican course asked 

its couples to hand in written comments after each session. It was noted 

that the lectures on Law and Communication and doing the exercise on 

values in marriage had been most valuable. 

No evaluations were done by the Jewish or Roman Catholic courses. 

The writer felt there was insufficient evidence to prove whether 

Or not all the goals of the marriage courses had been met. It was un

known, due to lack of research, whether couples did, in fact, benefit 

from the courses in the way that had been intended. There can only be 

speculation as to whether couples were helped to estabUsh better re

lationships and learned to communicate effectively about values, goals 

and expectations, Some goals were achieved. All the COurses intended to 
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use certain ways of presenting their material (groups, lectures or a 

combined approach). and carried through with these plans. As intended, 

the Roman Catholic and Jewish courses did present a massive amount of 

factual material to their couples on all aspects of married life. The 

Jewish course also appeared to meet its goal of teaching the couples the 

Jewish laws and traditions on marriage and family living. Religion was 

not indeed pushed by the Presbyterians or Anglicans to any large exte~t, 

~s planned. As the Roman Catholics had no clearly defined goal regard

ing religion, one cannot say if they achieved any sort of religious goal 

or not. 

The great difficulty experienced by the writer in assessing the 

outcomes of the courses clearly illustrated the need for more formal 

objective resea,rch to be done on all the courses, sponsored by reli 

gious organizations. 



CHAPT'EH VI 

CONCLUSIONS 

The two research questions pORed in the Introduction were: 

(1) Does the content of the Montreal courses seem relevant to 

the needs of today's couples? The relevancy was to be judged by com

paring the Montreal courses studied with literature on marrlage courses 

outside of fvIor.treal and with litp.rature on the theoretical cor..cepts of 

marriage. 

(2) How do the philosophies of the or.ganizations sponsoring the 

courses appear to have affected the content of the courses? 

Each question will be considered separately with the relevance 

of the l'lontreal courses being considered first. The Hontreal courses. 

the other courses outside of ~1ontreal and the marriage 11 terature have 

all been examined separately in the preceding chapters. It is proposed 

to compare and contrast the Montr£~al courses with the 11 tera ture marriage 

courses and then to compare the Nontreal courses with the marriage 

11terHture. 

As previously noted in the Methodology section, the Jvlontreal 

course:::; and the courses in the 1iter8.ture were reviewed sepa.ra tely under 

the t.hree headings of goals, methods and outcomes. The fact that the 

m"lteria.l was broken down into these sections simplified the task of com

paring and contrasting the material in each course. The table in 

Appendix A also helps to clarify the content of both the jvJontreal and the 

1tterature courses. The goals of the literature marriage cOUrses and the 
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Montreal courses were very similar. All the courses believed that 

couples should be helped to form good relationships prior to marriage, 

that they should learn how to communicate regarding values, needs, 

goals and expectations. Hard work and following the advice given out in 

the courses was con~idered essential if marriages were to be happy. All 

the courses hoped that they would be preventative. The literature mar

riage courses did not have religious goals, whereas the Montreal courses 

did, to some extent, with the Jewish course quite definitely stating 

that the teaching of Jewish law was the main goal of its course. Ther'e 

wa.s also disagreement over how the goals of the courses should be ob

tained. The literature courses felt some factual information should be 
The 

given out to stimulate learning about communication. I Presbyterian and 

the i1ental Hygiene Institute courses agreed with this approach. How

ever, the Jewish, the Roman catholic and, to some extent, the Anglican 

programs saw the giving out of factual information as the main function 

of their course 1" • 

The methods used also had simnarities and differences. The 

li terature courses all believed in the short term small group discussion 

method. The filontreal course? were all :"hort-term but only two courses 

(the Presbyterians and the l1ental Hygiene Insti tute) used the small 

group discussion method thro~~hout their entire courses. The Roman 

Catholics and Jews sat in formal rows for the vast majority of the time 

and the An~licans tried a combj.ned lecture and small group discussion 

approach. As regards follow-up of the couples after the courses ended, 

only two groups in Jl'Iontreal (The Presbyterians and the Mental Hygiene 

Institute), and two literature groups (Bader and West Point) had any 

kind of follow-up. Group leaders, used as "enablers" were utilised by 



all the Montreal and literature courses, who relied on the small group 

discussion method. Outside resource people were used on specific occa

sions by both the ~lontreal and the literature courses. Four literature 

courses (Hinkle, Holfe, Van Zoost and M.C.C.P.) gave couples homework 

between sessions. Only the Anglican course in Montreal gave out home

work, although all the other courses encouraged their couples to dia

logue about the material, which had been presented, between the ses

sions. 

The actual topics presented to both sets of courses, either by 

lecturers or in small group discussions, were very similar. The main 

topics covered were sexuality, communication, money. law, parentlng. 

religion, family backgrounds, the role of women and adjustment to mar

riage. Naturally, no one course included all these items in its 

agenda. The main differencesbetween the Montreal and literature 

courses were related to how much time was devoted to particular topics 

and how the material presented was used. The majority of the time in 

t~e literatUre courses was devoted to the learnlng of effective com

munication techniques, with all other information used to stimulate 

this learning. As previously noted, apart from the Presbyterian and 

Mental Hygiene courses, it appeared that the Montreal courses saw the 

presentation of factual information on various aspects of marriage as 

a major end in itself. Communication techniques were definitely not 

stressed by the Jewish and Roman Catholic courses. The Anglicans 

appeared to have not really resolved this issue in their courses, The 

different emphasis in the Roman Catholic and Jewish courses explained 

why these two courses did not use group, couple or individual exer
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cises to stimulate learning about communication. The literature courses 

and the Anglican, Presbyterian and Mental Hygiene Institute courses all 

used exercises. The Homan Catholics and the Jews were not exposed to 

any new ideas about communication and consequently were not introduced 

to the use of video (Van Zoost), fight analysis (Hinkle) or systems and 

role theory (M.C.C.P.). The Presbyterians, Anglicans and t1ental Hygiene 

Institute did attempt to introduce some new concepts to the couPles about 

communication. 

The outcome of the marriage courses in the literature and in ' 

l'lontreHl was not e::.sy to assess. All the literature courses had sub

jective evaluations (written and oral) or formal testing (M.C.C.P. and 

Van Zoost). The Montreal courses had oral, (f1ental Hygiene Institute 

and Presbyterians), written, (Anglican) and objective (Nental Hygiene 

Institute). The research assessment undertaken by the fJIental Hygiene 

Inst.i tute has not yet been completed. The lioman Catholics and Jews had 

no evaluations. The literature courses all had positive evaluations 

as couples liked the small group discussion method and claimed to have 

learned a great deal, particularly about communication. The testing 

(Van Zoost, M.C.C.P.) revealed positive gains in communication skills 

had been made by the participants, The lvIontreal evaluations, that did 

exis t, were mixed. The r'lental Hygiene Institute and Presbyterians were 

very enthu~iastic about the Emall group format, felt they had learned 

from each other and from the material presented. The Anglicans ha.d a 

written evaluation form but few couples bothered to complete it. Those 

who did noted some of the exercises (individual and couples) had been 

helpful and that they liked the factual presentationr on law and communi

cation. However, they did not like the sessions that dealt with reli 
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gion and money using large group discussions. Both the Montreal and 

literature courses need to have more objective evaluations of their 

programs. At this point, it is practically impossible to accurately 

assess whether the goals of both sets of courses have been achieved. 

Subjective responses are simply not enough. 

To summarise, some of the goals and methods used in the jVJontreal 

a.nd marriage literature courses were similar. However, the Roman Catho

lic and Jewish courses' emphasis on presenting factual information and 

on not using the small group discussion method made them different fr'om 

the literature courses and appeared to make the attainment of all of 

their goals impossible. It seemed unlikely that couples could learn 

to communicate effectively if they were given no opportunity to learn 

about and practice communication techniques in the courses. The writer 

wondered how much of the information given out in the Roman Catholic and 

Jewish lectures was retained. As the Roman Catholic and Jewish courses 

were not assessed, there is no way of knowing how the couples felt about 

the content. Indeed, only three courses out of all the COUr8es studied 

have arranged for objective testing to be done. VJhat can be concluded 

is tha.t the Presbyterian and Mental Hygiene courses were very simj.lar 

to the literatUre courses reviewed and, on that basis, can be judged to 

be relevant to the needs of today's couples. The content of the Angli

can course studied was :::-.imilar, in some ways, to the literature courses. 

However, some changes (e.g. less lectures and more time for guided small 

group discussion) will have to be made before the course will be com

pletely relevant to the needs of its couples. The Roman Catholic and 

Jewish courses were obviously not similar to the literature courses and, 
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by that standard, cannot be considered relevant to the needs of today's 

couples. 

The relevancy of the Nontreal marriage courses was also judged 

by comparing the content of the course::;; with the theoretical concepts 

on marri::lge, obtained from the literatUre. The literature reviewed re

vealed that all the writers felt marriage today was not fulfilling its 

functions (as evidenced by the increase of marital breakdown) and that 

changes must be made. The writers agreed with the notion, held by the 

Nontreal marriage courses, that couples must be given mare access to in-' 

formation about marriage and that hard work was essential for relation

ships to be p,ucces~ful. Some writers felt new forms of relationships 

should be tried (communes, serial marriages, two-step marriages, etc.) 

whereas others felt effective changes could be made within the present 

legal marriage structure, One could argue that alternati ve maxriage 

forms should not be d~scussed in marriage courses. On the other hand, 

serial marriages,living common law, and adultery are facts of life, 

which probably will have to be faced eventually by everyone going into 

ma.rriage. It ["eems logical, therefore, that Eome time phould be devoted 

in the Ivlontreal courses to a discussion of marriage as it really is to

dAY, including the problems, the al terna.tlves and the potential for 

chcwge. At present, as far as the writer is aware, the ~jontreR.l courses 

do not deal with this subject. 

i'lo~t wri tars of the books reviewed concentra.ted on defining what 

changes 2hould be made within the present marriage structure. It was felt 

thAt couples should work at developing their own unique relationships and 

should avoid being forced by society into obsolete, traditional marriage 

ratterns. This new kind of relationship would allow room for couples to 
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grow as individuals. Learning how to trust and communicate effectjvely 

was seen as the only way to achieve this kind of re1ationship. Cey·Win 

writers defined what specific ideas about communication should be 

taught. wi t.h the concepts of "intimacy", "gunny sacking", "meta-con

munications", "systems" and "rules" being discussed. The Montreal 

courses stated as their common goal that they wished to help COUplES 

learn to communicate in order that couples should be able to work cut 

a satisfactory marital relationship. The Presbyterian and t1ental Hy

giene Institute courses, which used the small group discussion method,' 

did allow their couples the opportunity to explore the type of relation

ships that they wanted, the needs of individuals within marriage and 

effective communication. The Anglican course gave its couples some 

opportunity to discuss marriage :;;tyles and communication but the Roman 

Catholic and Jewish cour~;es (with their emphasis on facts) allOl.ed 

practica.lly no opportuni ty for couples to discuss anythi.ng. 'rhe Roman 

C11thollc and Jewish couples were not even given factual presentations 

on new communication techniques and theories or on new ideas about 

marital relationships. As previously noted. in an earlier chapter, the 

Institute for Brides and Grooms believed that following the Jewish laws 

was es:::;ential for Cl. happy marriage. 'I'he writer felt that the couples 

attendihg the Jewish course were not encouraged to seriously question the 

validity of these laws or to feel that they had freedom to openly choose 

to ignore theEe law~. The ideas on marriage In the literature were in 

the ms.terial used by the Presbyterian and Mental Hygiene Institute 

courses and, on this basis, these courses can be judged to be relevant. 

The Anglican course material contained some of the ideas in the marriage 

http:anythi.ng
http:allOl.ed


literature and therefore some of its content can be considered relevant. 

The Homan Catholic and cTewish courses seemed to almost completely ig

nore the ideas contained in the Uterature reviewed and on this basis 

the content of these courses cannot be considered relevant to the needs 

of today's couples. 

To summarise. a comparison of the Montreal courses with litera

ture on marriage courses outside of Montreal and with literature on 

theoretical concepts of marriage was done. The conclusion was that, on 

the basis of this com:parison, the Presbyterian and Mental Hygiene In-' 

stitute courses were relevant, the Anglican course had some aspects that 

were relevant and the Roman Catholic and Jewish courses were not rele

vant. The writer feels that both the Roman Catholic and Jewish courses 

would benefit from clarifying their goals and examining their present 

teaching methods. In fact, the Roman Catholics have already started to 

do thif:: and changes will be made in the format of their Autumn, 1976, 

marriage courses. 

The research question has also been asked whether the philoso

phies of the organizations sp:msoring the ~1ontreal courses has affected 

the content of the courses. A previous review of the philosophies in

volved (religious and secular) in Chapter V, revealed that the Anglican 

and Presbyterian churches both had flexible stands on marriage. Al

though permanence is seen as the ideal, by both Churches, divorce and 

remarriage if' allowed. Contraception and abortion are a.lso permitted. 

The lvlental Hygiene Institute, being a secular organization, has no 

religious doctrine but it does believe in helping people become self

8ufficient and in aiding them to work out a value system for themselves. 
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The RomFl.n Catholic and Jewish organizations have much more rigid views 

on married life. Orthodox Jews are expected to follow the Jewish laws. 

although there is some flexibility regarding the interpretation of 

these laws in Rpecific cases. At times, therefore, divorce. contra

ception and a.bortion are allowed. The Roman catholics see marriage as 

a pacrament and have specific doctrine opposing divorce, abortion, re

marriage and contraception. 

It is interesting that the organizations with the flexible views 

(the Anglicans, Presbyterians and Mental Hygiene Institute) run courses. 

whose formats allow couples to discuss and decide on their own valUe 

systems and to challenge the views of the organizations running the 

coUrses. The cOUrses run by the Jewish and Roman Catholic organiza

tions (with more rigid Views) are not set up to allow this. It would 

seem that these two groups have, consciously or unconsciously, chosen 

to run courses with lecture-type formats. Due to this, little opportun

ity is 8vailable for couples to criticize religious doctrine or to dis

cus:::: lifestyles opposed by the religion. In addition, the teaching of 

good communication techniques is not emphasized in the Jewish and Roman 

C::>tholic courses. One C;3.n only speculate on why lectures are used and 

the import<'l.nce of teaching good communica.tion techniques largely ignored. 

However, there is some evidence to suggest that the Roman Catholic and 

Jewish courses are affected by their underlying philosophies. F'or 

example, the JeWG believe that the ,Jewish laws are important and must be 

taught. 'fhe content of their courses certainly does seem to reflect this 

belief. rrhe Roman Catholics noted, inttEir task force report, that 

there was confusion regarding the goals of their marriage course. They 

felt that marriage education should include the spiritual dimension 
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(baRed on the teachings of the Roman Catholic Church) and that a formal 

decision must be made about the place of religious teaching in their pro

grC1m. 

Are the courses affected by the philosophies involved? There is 

insufficient evidence to answer this question. However, the writer's 

own purely subjective feeling is that the philosophies have definitely 

affected the content of the courses. The more rigid courses belong to 

the more rigid organizations and the more flexible courses are run by 

the more flexible organizations. The fact tha.t the Roman Catholic' 

course plans to use the small group discussion method shortly would 

seem to be a reflection of the Roman Catholic Church's changing and more 

flexible attitudes towards marriage a.nd fa.mily life in Canada. 



CHAPJ'EH VII 

Sill'lJV1ARY 

The primary aim 0:' this study Wi'l.R to assess whether pre-marital 

education programs in the Montreal area were relevant to the needs of 

today's couples. The secondary aim was to examine what effect the 

philosophies, held by the organizations running the courses, had on the 

content of' the courses. The five pre-marital education courses, studied 

in the Spring of 1975, were run by En~lish-speaking religious (the 

Roman Catholic, Ane-1ican, Presbyterian and Jewish faiths) and secular 

organiza.tions (the Iviental Hygiene InsHtute). The relevancy of these 

courses was judged by comparing them to six other pre-marital education 

courses (outside of Nontreal) in the literature and to seven books on 

modern theoretical concepts of marriage. Knoi\ledge of the Montreal 

courses was obtained from written material, from discu!;;sions with those 

running the courses and from persor:al attendance at the courses. 

The comparison study of the Montreal cotrrses and the literature 

courses showed that, although many of the goals were similar, (e,g. all 

wished to promote good communication) there was diiSagreement over how 

the goals should be reached. The 1iterature courses aJ 1 used the small 

group di scussion method. with some factual information being ut.ilized 

to stimulate learning about communication. Three of the JVIontreal courses 

used the sm;,ll group discussion method, 'l'he remaining two courses con

centrated almost entirely on giving out factual information. The 
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majority of the books on modern theoretical concepts of marriage felt 

couples should have marriages, based on trust and good communication, 

which allowed room for couples to grow as individuals, These ideas 

were contained in the material presented to the three courses, using 

small group discussions. The two courses, using lecturers, did not use 

this material. 

The fltudy concluded that the Presbyterian and f4ental Hygiene 

Institute courses were relevant, the Anglican COUrse Has fairly rele

vant, and the Rom;::m Catholic and Jewi"h courses were irrelevant to the 

needs of today's couples. The most structured courses Here run by the 

organizations having the most rlgid unde:::-lytng philosophies on marriage. 

However, there was insufficient evidence to conclude that the philosop

hies, held by the organiz.ations running the courses, affected the content 

of the courses. 
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APPENDIX A 

TABLE COMPARING THE 1'.1ONTREAL MARRIAGE COUf{SES 
WITH THE LITERATUHE f'1AHRIAGE COUHSES 

rfJONTHEAL COURSES LITERATURE COURSES 

..--.-.... --- ....- .. _._._-_ .._------+---- _.__ ._--_.. _------- 

1. 	To establish good relation 1. '1'0 establish good relationships 
ships prior to mll.rriage prior to marriage 

2. 	 To prevent marriage break 2. To prevent n~rriage breakdown 
down 

3. To promote self-awarenef'S ). To promote self-awareness 
4. 	 To promote effective corn 4. To promote effective communi

munica tion cation 
5. 	 To help couples decide own 

values-Jewish course 
wishes to teAch Judaisrn 

.~) Small group discussion 1. All used small group discussion 
method with factual in method. 
formation used to stimu
late learn"i.ng (Presby.)l 

. (;'1. f-{. 1. )2 

b) Lectures (R.C. 's and Jews) 

c) Combined small group dis


cussion/lectures (Angl.) I 

• 	 All short term (H. H. 1. course I 2. All short term (Bader course pre 
pre and post I' and post mari tal) 
mart tal) . 

3. 	 Couple seen prior to course ). Couples seen prior to course 
(presby. and N.H •• ) (Van Zoost. Hinkle 

H.C.C.P. ,West 
Point) 

Small groups used group 4. All groups used group leaders as 
leaders as "Enablers" enablers 

(fresby. 	and 

v; w 

, 
r )
11 • J : 	 ....... 


5. Resource people used 5. Resource people used 
6. 	Main topics covered- money, 6. filain topics covered - money, 

sexuality, ch:ildren, law. sexual i ty. children, law, reli 
reJ. on, communication, gion' communication, fa.mi.ly 
adju;::,tmen t to marriage, backgrounds, adjustmer,t to mar
family backgrolmd riage 

lp b t 	 ... res y erlan 

2Mental :1"ygiene Institute 

http:fa.mi.ly
http:learn"i.ng


APPENDIX A-Continued 

TABLE COi"lPARHTG T'lE filONTREAL t'IAHRIAGE COUHSES 
~JrrH Tf1E LIl'ERATUHE fvlAi1RIAGE COURSES 

t10NTREAL 

7. 	 EXercir;Af' lIsen-group, v
idual and couple (Presby.

r"i AnF':'lican 
fi! 	 [vl.H,T.) 

T 8. Homework (Anglican) 

q. Films, literature uFed 

0 
10, F'ollow up (Presbyterian 

D 1\1, . I. ) 

0 	 1. Only three evaluated: sub
jective (PresbyterianU Anglican) 

T and objective (~l.H.I. ) 

C 2. Responses posi ti.ve (h.H. . 
Presby. ) 

0 1ft i.xed response (Anglican) 
3. Need for more objective re

1'1 

LITERATURE COURSES 

7. 	AI] groups used exercises 
group, Ind.ividual and couph~ 


8. 	Homework (ilinkle, Rolfe, Van 

Zoost, M.C.C.P.) 


9. 	 Films, video, slides, J.itera

ture used 


10. 	Follow up (Bader, v/est P0int) 

1. All 	evaluated ."ubjective 
objectlve (Van 

Zoost 
N.C.C.P.) 

2. Subjective and objective res..... ponses 	pOSl ,,). ve 

3. Need for more objective research 
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