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PREFACE.

It must be understood that the comparison involved
in thig thesie ig purely from an evolutionary standpoint.
That ie to gay that we have on the one hand a gystem of training
teachers which has become very highly developed over a period
exceeding 1CC years, and on the olther the Juebec sﬁstemxwhibh
ig some thirty years younger and in a much less a’vanced gtste.
A stranger coming into contact with the latter system for the
first tine naturally sees 1its incomplete develosment and is

moveld Lo endquire into the reasgons Lfor thig state and to congider

whe ther the develoanent 1s likely to proceed along gimilar lines
to the Scottish gystemn.

with bChis 1in view, uhe couwparisons involved in Ghis
work are not intended as comparisons of the relative merits of
each eystem. ‘fere this g0, the comparisons would be unjust
altogether, and 1f 1t ig desired to institute such a comparison,

the bagie would have to be completely different, as follows:

QUEBEC SCOTLALD
Elementary Diploua - - - - - - - - Lo equivalent.
Intermediate do. - - - - - - - - Non-graduaie course for

General Certificate over
a three-year course.

High School Diploma - - - - - - - Graduate course (1 year)
| ' for General Certificace.
No eguivalent - - - - - - - - - - Qourge for leacher's

opecial Certificate over
one year (post-graduate).
The bagie for the comparisons in thie thesig ie that

of relative gtanding - the lowest recognition in Scotland with
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the lowest in Juebec, the general body of teachers in the one
with the general body in the other, and bthe highesi with the
highest.
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field of politice or economics. [0 taxe a concrete exauple,
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the reverse of that in education.

Scotvland has had every Opportunity for develoonment
in education: other couuniriee, such as her neighbour Lngland,
have been unawvle owing ©to circumstances oS follow out einilar
raising of the general level 1n sucu a aireciion as Lteacher-
training, and it ie¢ 1in sﬁch a matier thayv tue ccmparigon wisth

uepec i1s offered.
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CHAPTER 1.

The basis of the educational system in Scotland was
what is known as the Parochial System. Under this system
education was, as the name implies, primarily a local affair,
and each parish was responsible for its own education or lack
of it. The Act for Settling Schools, 9th October, 1696,
required that in every parish, the heritors and minister should
provide a schoolhouse and appoint a schoolmaster. There was
however no definite professional qualifica%ion 1laid down by the
Act, and the respongibility for the selection of suitable
candidates rested largely on the minister and heritors of the
parish. In many cases the parish schoolmagter was a man of
good scholastic standirng and attainments and was able to give
his pupils such an equipment as to enable them to proceed
direct from the parish school to fthe university. While this
credit must be given to the system, that it suited admirably
the needs of the country at the time, it is yet not without
ite eritics. Dr. Alexander Morgan1 etates that "Scotland had
a supply of parochial teachers unexcelled probably in scholar-
ghip and ski}l by those of any other country", but in opposition
to this, it is pointed out by Dr. R.R.Rusk2 that "as the heritors
had to maintain the schools and to provide the greater portion
of the funds to pay the teacher, they frequently preferred
parsimeny to probity and allowed the schools to lapse."

- D A D SR R TR MR CE am h We TR MR SR D ED T TM D TO an N AR MR WS L0 TG e wm D SR IO OB UE FE T M £ am N T NI W W ORI WO WD 4D R en SA e M e me = S e

1 R.R.Rusgk - Th% Training of Teachers in Scotland (Edin., 1928)
p. L J

2 Alexander llorgan - The Rise and Progress of Scottish Education,
(Edin., 1927) p.212.
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Further criticism ie to be found in the Education
Commission (Scotland) FPirst Report, 1865,1 and the general
conclusion to be reached is that while the parochial system
wag to a congiderable ex%ent sufficient to provide for the needs
of the times, it was, like everything else, by no means perfect,
and ites imperfectiong were revealed by the growth of large
industrial centres where the system was difficult, and indeed
impossible, to apply. The Act of 1696 had provided for one
school in a parish and, as Rusk points outz, "one parish
school in a modern city, or even in a city parish a hundred
years age, was woefully inadequate.”

To meet the increasing needs it was obvious that a
supply of competent teachers would have to be proQided for,
and to the problem three solutions, not altogether unconnected,
made their avprearance.

Piret there was the introduction of the monitorial
system by Andrew Bell who was from 1789-1796 superintendent
0of an Orphan Asylum at lladras, where he introduced the gystem.
About the same time, Joseph Lancaster, who finally established
a school of his own in Borough Road, London, was developing
the system on gimilar lines.

Secondly we have to congider the 'training system!
the credit for which is ueunally assigned %o David Stow, of
Paisley, about the year 1828,

Thirdly there is the pupil-teacher system which was

1 pp.147 f£.
2 R.R.Rusk, op. cit., D7
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introduced by Dr. Kay, afterwards Sir James Kay=-Shuttleworth,
in 1846, after he had seen it in operation on a vigit %o
Holland in 1837.

It is however with the second system, namely the
'training system'! that we are particularly concerned. The
importance of Stow in the development of the training system
cannot be over-emphasised, but we must remember that the
Education Committee of the Church of 3cotland, formed in 1824,
suggested in 1826 that teachers ghould undergo a short course
of practice teaching and observation in the llarket Place
School, Edinburgh, before they cculd be appointed to schools
belonging to the General Assembly. The idea seems to have had
succeseful results, for in 1837 the managers of the school
handed over tts management to the Education Committee and we
thue have a direct line of Church control over the training of
teachers on the one hand, while on the other we have a purely
private enterprise which, ag we ghall gee, eventually came
under the control of the Church.

Stow's first important venture in connection with
the training of teachers was the establicshment of an Infant
School in the Drygate in Glasgow in 1828, It is interesting
to follow the influences which led to the establishment of this
school, and particularly amongst these must we notice the
Infant School movement. This movement isg associated by Lance
Jonesl with the name of Robert Owen, who opened an infants'!

e e G em Em G G S S G B OO0 we Be Gn WD S WS T I ST MNP M S WS M GR B WO M ST WT s TH MY AT T G S S PV TN G Gm €3 Y S Pwe Gae G Gie T Ba S W S e Goe G Gm

1 Lance G.E.Jones - The Training of Teachers in England and
Wales (Oxford, 1924), p.,14d.
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school a% FHew Lanark "c. 1812". Dr. RuckT however, points out
that the credit should rather go to Jean Fre?eric Oberlin,
pastor of Ban de la Roche, near Strasbourg, and has ascertained
that "in Germany, an Infant School, which gtill exists under
the title of Paulinen-anstalt, was opened at Lippe-Detmold in
1802, nt

It ie true, however, that Owen was entitled to the
claim of priority in the movement in Britain, and Henry 3Brougham,
who was acquainted with Owen's system, was the prime mover in
ovening the first Infant School in London in 1819 at Brewer's
Green, ''estminster, under the mastership of one of Owen's New
Lanark superintendents. A sgsecond Infant School was opened in
London on 24th July, 1220, under the principalship of iir.
Samuel Wilderspin.

Now Stow, who had come from his native town of
Paigley to the city of Glasgow to engage in a commercial career,
had devoted his leisure time to miscion work in the poorer
parts of the city, and first of all started a Sunday School
with the idea of reforming the young. It soon became obvious
that the influence of one or two hours a week was by no means
sufficient to attain his object of reform, and his attention

turned to regular or 'day-school' education. In the Third

Report of the Glasgow Educatvional Soclety's uWormal Seminary,

1836,2 he states that he "in 1&20, visited lir. Wilderspin's
Infant School in Spitalfields, which had commenced but a short
1 Op. cit., p.25.

2 p.b.
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time before. iIhic first half-hour's observation of the system
there pursued seemed to supply to our mind that germ of a
gysten of education which, upon sound Christian principles
and superintendence, could not fail, under the blessing of God,
morally to elevate society."

The influence of Stow's vigit ¢oc London is seen in
the founding of the Glasgow Infant School Society in 1827,
largely through his exertiong, and the establighment of their
i’odel Infant School in the Drygate in 1828,

(As regards the opening date of thie school, it has
been egtablicshed from the Balance Shkeaet of the First Annual

Report of the Society that the school was opened on the 23rd
)1

April, 1828,

We learn from an advertisement in the Glaggow Herald

of 28t%th April, 1328, that "Lir. Wilderspin of London" was to
deliver a lecture explanatory of the Syssem of Infant School
Instruction in Glasgow on the 30th of that month, so the
further influence of Stow's vigit to London can be gecn in the
invitation to ‘Vilderspin to come to Scovland.

The school itgelf wae under the direction of Lir.
David Caughie and grea’ progress seems 10 have been made in the
education of the children, if we may judge from the report of
Tilderspinzz- "At fhe end of a month, it was announced in the
Glasgow papers, that the examination would take place.....
The children, who were from eighteen-monthe to sgix yearg of
1. R.R.Rugk, op. cit., p.38.

2. Samuel Vilderspin - Early Discipline Illustrated (1832).
p.104,
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age....were conveyed in waggons, well adcrned with green boughs,

guarded on each gide by the Glasgow police, and followed by

hundreds of people, together with the friends and parents of

the children, - the crowd rapidly increasing as they proceeded.”
The importance of the establishment of the Infant

School in the Drygate is to be seen from the Appendix to

«Granny and Leezy by StowI, where he tells us that on the

opening day of the school, "two teachers ... were enrolled as
Normal Students, with a view to two schools in Glasgow, in
process of being erected in the neighbouring parishes, being
conducted on the same system." His interesting account of the
school gives us the further information that many other students
were subgequently enrolled "with a view to acquire the system
practically."”

This, says Dr. Rusk2

, marke the beginning of the
gyatem of training of teachers in Scotland, evidently ignoring,
deliberately or otherwise, the beginning made by the Church
Committee, above mentioned, in 1826b. In any case, it is from
Stow's venture that the more important side of the history
beginsg.

The period of training was at first very short, it
being difficult to convince students that it was necessary to
spend more than two, or at most, three weeks in their training,

The time was later extended to three months, and at the end of

the course a certificate was awarded. The development of Stew's

- EE BE Sm s FT WE ST M M W T @7 WD G A G T O GE G G S0 A G0 SN e S5 G SO Ga G G Gl B G e S A e S8 S S G Go e Sw KD G SN SR e L B G B G G2 G W GB am Sm o

1 David Stow - Gramny and Leezy. 5th Edition (London, 1858),
2 op. cit., p.%9.



..7..

syetem must be regarded as quite rapid, considering the times.

in the appendix to Granny and Leezy he tells us that

"Bor 20 years, viz., up to 1847, the moral training
gsystem, in unigon with practical training in the elementary
branches, with the ehildren of the model schools, occupied
the almost exclusive attention of the Normal Students, g0
that their professional preparation as schoolmasters, or
me thod of communication and moral training, occupied their
whole time during their course of sgix, nine, or twelve
monthe!' study. This exclugive attention to practical work-
ing enabled young men, who had previously been well-instructed,
to acquire the training system as perfectly in one-third of
the time as it now requires with a two years!'! course, ®ince
the college or teaching department has been added to, or
united with, the Normal or practical."

This ie contrary to the statememt of Lance Jones that
"a two-fold aim was kept in view. An attempt was made on the
one hand to convey general knowledge to the students,and, on
the other, to familiarize them with the principles underlying
the methods of instruction and give them an opportunity of
working out these principles in practice."(1l

From Stow's own statement above quoted we can see
that hie aim was originally to train, not to educate teachers,
and that he seems rather uneasy over the need for the 'college
or teaching department'. In the present-day system, not so

-—em SN m Y S G G G Sy G B M TI G- e @ SN G G GP W NS EN G @S G B S G WE Gin e e ST G0 e T G0 M e T G UM S G0 SR G U om Be We G G B G @ S W ow @

(1 Lance Jones - Training of Teachers,
p.1l5.
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much in Scotland, but in other countries, and particularly in
the Trovince of Quebec, the same is still true, that teachers
are coming to be trained with an insufficient education which
necessitates its being supplemented by the training authorities.

To return, however, to the history of the Infant School

and the Society, we £find that the expense of the upkeep of the
school was becoming too great for the Society, and in the
Report of the Annual lleeting of the Society for 18341we read
of the accumulation of debt. Five other schoolg had meantime
been egtabliched by the 8ociety, making gix in all, and they
were only saved from oblivion by being taken over by the
Glasgow Educational Society, formed at a meeting held in Glas-
gow on 24th February, 1834, and the objects of which are
stated as follow:

"to obtain and diffuse information regarding the
popular schools of our own and other countries - their
excellencies and defects - to awaken their countrymen to
the wants of Scotland in particular - to procure petitions
to the legislative soliciting parliamentary inquiry, and
parliamentary aid, in behalf of the extension of the
parochial schools, with such additional institutions and
improvements as the present state of society in our cities,
and recent advances in the ait of instruction, may suggest
or require.”

Meetinge of this Society were arranged for the winter

e Ma T B G YT G @B T a7 €o S e FE G Ve ED e T B W G S e BT Ge GG — SR G G e En S ST S Gy G U @ ST M R T e WG e we S e et T G o SV G Wp W O @Y @ S

1 Glasgow Herald, 7th April, 1834,
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following its foundation, and were inaugurated by a lecture by

Professor Welsh, of Edinburgh, on 6th November, 1834, on

"Pruseian Education." Professor Welsh had visited Prussia the

previous summer and naturally had been interested in the

Pruesian 'Seminare for Schoolmasters' which he had viesited.
Dr. Welsh's lecture (extracte of which are to be

found in the Appendix I to Sermons by the Late Reverend David

Welsh, D.D., with & memoir by A.Dunlop, Esq., advocate), was

a powerful incentive to the newly formed Society to interest
iteelf in the establishment of a Normal Seminary for the Train-
ing of Teacherg, and although Stow later denie&1 that Pruscsia
supplied any model for the Glasgow Seminary, we cannot but
conclude that the influence was felt in the direction above
shown.

In any’case, a committee of the Glaggow Educational
Society was formed with w view to establicshing "a Normal Sem-
inary for the training of Schoolmasters, and llodel Schoolsg
forming an integral part of such an Institution"? and after an
examination of the Parochial Schools in Glasgow and the suburbe,
decided that St. John's Parochial School, Annfield, and St.
Andrew's Parochial Infant School, Saltmarket, be taken over
and formed into "a Normal Seminary ... for the training of
teachers in the most approved modes of intellectual and morsl
training, go that schoolmasters may enjoy complete and

AP e o Ge G Y S YD SR GR S @ mp BT G G0 G G GE DU GD @ T Gp W S @Y S GG R S0 GO @N KD Gn S S an e e e SV mp G W S S AB I S SN Gk S WO W WS GrT SN W ae W%

1 Pifth Report of the Glasgow Educational Society's Normal
Seminary, 1839, p.7.

2 Glasgow Herald, May 15th, 1835.



-10-

professional education."1
An account of the regulstions regarding admission
%o the Normal Seminary and of the course pursued by the students

ig to be found in the Third Report of the Glasgow Educational

Socies .2 It is specified that the students should agree to
ST g

give regular attendance for a period of not legs than three
nonths (although schoolmasters decsirous of improving themselves
in their profession might take a shogter course) and that
"aprlicants have received a certain amount of elementary
education.” The phrage ‘'a certain amount' ig delightfully
vague, and is best interpreted as an 'uncertain' amount.
However, we see from the report thast an examination was set
on entrance to test this elementary knowledge, and when this
had been pagseld, and proofs of their satisfactory moral char-
acter presented, the studente were then admitted to a course
of ftraining which involved bi-weekly teaching practice, with
criticiem lessons.

In the meantime, negotiatione had been proceeding
for the erection of new buildinge, and the result was that in
Lovember, 1836, the foundation stone of the new Normal Seminary
was laid at Dundas Vale. In anticipation of the opening of the
new building, steps had been taken to advertise for a Rector
to superintend the work of the Normal Seminary, and John
lceCrie was appointed and sent abroald for several months to
1 Alexander llorgan. op. c¢it. p.214,

2 p.l4 £f.
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8tudy in Prance and Germany the educational institutions of
these countries. After hies tour, McCrie returned and under-
took hig duties in January, 1837. Unfortunately, however, he
died of typhus fever on U4th October, 1837, and thus did not live
to see the opening of the new Normal Seminary, which took place
on 31st October of that year.

The new Seminary, under the superintendence of Stow,

was now, according to the Fourth Report of the Glaggow

Educational Society's Normal Seminary, 1837, "a separate and

complete ectablishment, placed under the Christian superintend-
ence of the Presbytery of Glasgow", and this fact shows, as
Rugk pointe out1 that Lance Joneg isg wrong in his suggestion
that "Stow planned a National Undenominational College." As
Rugk egays, "any educational activity in which Stow engaged
would reguire to have, not merely a religious bias, but even

a Presbyterian bias, and the fact that after the compulsory
transference of the Dundas Vale College to the Church of Scos-
land in 1845, his next venture was in connection with another
Church, confirmeg this."

In the Fourth report above mentioned, the threefold
divieion of the gtudents! work is worth recording. They were
employed firstly in receiving instruction in the elementary
brancheg of the Iraining System; secondly, in observing the les-
sons of the regular schoolmasiers in the model schools; and
thirdly in practice teaching under gupervision. This scheme ig
still the basie of profegssional training in Scotland.

e o SO Me B Mm TS W e e A SD MO TD as W T LR M SR MR TE TR R SE AR D T GBS W ek TR wp PR TR AB SH mn D N M N MD W WS DN D DN W WD &S T WA W SN e® WD wme WS

1 op. cit., p.62.



-12-

The Fifth Report, 1839, mentions the wigh of the

Society that all students, however highly educated, should

gpend at leagt twelve months in the Seminary. None, however,
were t0 be admitted for a shQrter period than six months.
Obgerve the gradual lengkhening of the course. First, in 1828,
after the opening of the Infant School in the Drygate, the
period was "two, or at most, three weeks". In the Third Report
of the Society, the time is given ag "at least three months",
and now the period is extended to at least six months, with

the wicsh for twice that time.

The money for the carrying on of the Seminary had been
forthcoming so far from private subscriptions to the Glasgow
Eduncational Society, with the exception of a grant of £1000
in 1838 from the Treasury. The expenses ag shown in the
Bﬁilding Fund Account in the Pifth Report totalled almogt
£12,000 for the buildings, ground and equipment, and by 1839
the debts of the Society had become so great that applicatiohn
wae made to the Committee of the Privy Council on Education,
recently formed, for a grant of £5,000 %0 wipe out half of the
debt outstanding, together with a grant of E500 per annam to
meet the expenges of running the institutkon.

The Committee was also appealed t0 by the Education
Committee of the General Ascsembly of the Church of Scotland
for assistance to establish and conduct llodel and Normal schools
in Edinburgh, and the result was that both applications were
congidered in the same favourable light and a grant of &5,000
made towards the establishment of the Normal Seminary in Glas-

gow, on condition that the Glasgow Education Society should
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convey bthe site and buildings to the General Ascsembly of tThe
Church of Scotland., A gimilar grant was made towards the
egtablishment of a normal seminary in Edinburgh, and a grant
of £500 per year was made for the current expenses of each
ingtitution. The reason for the suggested trangference to the
Church may be found in the fact that it was the only existing
national body to which a govermment grant could suitably be
made, and also in the fact thas the Church's influence and
interest in education had long been apparent - both under the
parochial system and since the establishment of the Education
Committee, previously referred to, in 1824,

The proposed transference wags greeted with some
diffidence by the Society, but the Privy Council remained
adamant, so it was finally agreed that the the transfer ghould
take place, and on the 16th llay, 1845, the Glasgow Seminary
came under the governance of the General assembly's Committee.

In the meantime, however, there hal occured in thse
religious life of Scotland an event which was o have far-reach-
ing effecte in the realm of education as well as that of religion

- namely the Disruption, or Secegsion from the Established
Church of Scotland in 1843, which resulted in the formation of
the Pree Church.

The results of the schism were at once felt in
education, and when the Glasgow Seminary came under the control
of the Establicshed Church, the staff and most of the students

had, like the Arabs, lifted their tents and departed. Dr. Ruskt

R e Pm E Sm m M W E SD v T M Mg G an M R B WD D S MW ME AD T E M o S T R G MR T G R T me VI W T s mp ke e Yh e T am S5 A S AR S e® e M am Y am Zw

1l op.cit., p.110.
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quotes the dramatic account of the exodus on the 8th of llay,
1245, of the Free Church adherents as given in the National
llagazine.

" .. Between one and two o'clock, a procession was
marshalled in front of the 0ld seminary, consisting of
the studente, preceded by David Stow, Esq., founder of
the Training System, and Hon. Secretary of the Institution,
and Lir. Higlop, the Head llaster, - the Female School of
Industry, the Initiatory Department, and the Juvenile
Department, and the whole walked in this order to the
Ytemuorary erection. The day was fine, and a great many
peonle turned out to see the spectacle, which was one of
a very interegsting and impregsive kind.,"

The migration took place to the temporary wooden
building pending the erection of the Free Church of Scétland
Training College (also known as Stow College) which was open-
ed in the Cowcaddens on 12th August, 1245,

In Zdinburgh meantime, the Church of Scotland
Training College had been opened in 1845 at Johnsbton Terrace
ag we find from the rewort of the Church of Scotland for
18451 and, as was to be expected, there was a movementit to
gstablish a Free Church lraining College there as well, In

the report of the Iroceedingsg of the Free Church Assembly for

October, 1843,2 we regd that the Free Church then had " g

Wormal Seminary ", but the accommodation seemg to have been

- B T TH TP ae T D G G My G M uP M T N S D AN VB DD T S ot WS AN A DD B as TS A A D am D M W T i MM o T SW CE W R WD D TR G PW WS m b A e B e
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insufficient, and some ground was acquired near the Lothian
Road, where in 1845 the foundation sténe was laid of the
Edinburgh Normal School. That, however, seemes to have been
the only stone that was laid, since at the llay Ascsemblyg in
1847 Dr. Candlish stated that no progress had since been made
with the building owing to the unsuitability of the sgite and
the great expense likely to be involved, and that therefors
other premiseg, namely the Earl of Moray's house in the
Canongate, had been acquired and would be opened as a Normal
School.

So far we have four Training Colleges, two each in
Glasgow and Edinburgh, and we may as well complete the record
of the Church's work in education by recording the other
Training Colleges which were egtablished by the various bodies,

In 184y the Episcopal Church in Scotland establigshed
a Training College for llen in Croft-an-Righ House, near
Holyrood, in Edinburgh. After various changes of location,
to liinto House, to Lochrin House, and finally to Dalry House
in 1877, the College was confined %o the training of women
as teachers.

In 1873 the Church of Scotland Training College was
opened in Aberdeen, and was at first exclusively for women,
but men were later admitted.

The Free Church Training College at Aberdeen followed
in 1874, and was similarly restricted to women students, but
later admitied men students also.

‘le may also mention that a Roman Catholic Iraining

College (for women) was opened at Dowanhill, Glasgow, im 1895,
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and another Roman Catholic Training College was opened at
Moray Place, Edinburgh, (also for women) in 1919, and in 1920
was transferred to Craiglockhart.

lieantime the Church colleges, when they had settled
down after the excitement of the Disrupvtion, continued to do
good work in the training of teachers, and Stow continued in
hig perseverance in lengthening the period of training. In
1847, he gave notice at the meeting of the Glasgow Pree Church
Committee that he intended to move the increase of the period
of attendance by students at the College from six to twelve
monthe. In January, 1851, the Rector of the Free Church College
reported the enrolment of twelve students for an eighteen-month
courge, and on the lst of September of that year the minutes of
the Committee mention that a candidate is to be admitted
"put not for a course of training of lese than two years."l

It was not long before it began tc be realised that
a closer connection between the school and the university was
degirable. The pioneer student is one Kenneth Jueen, who in
1863 applied to the Free Church Commitiee a. Glascow for
permission to attend University classes concurrently with his
training college course. A special ruling was made in his
favour, and in the Scotch Code of 1872, Art, 102 (c¢), regular
permiecion was given for this course to be followed.

An ativempt was evidently made in the year 1877 by
the universities to secure the introduction of a scheme whereby
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1 R.R.Rugk, op. cit., p.118.
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prospective teachers should have the option of taking a two-
year course entirely in the'Universiﬁy, and be granted a
diploma which would be recognised by the Scotich Education
Department. This proposal wag very properly rejected by the
Church Education Committees.

In 1884-5 a similar appeal was made, particularly
on behalf of the Universities of Aberdeen and St. Andrews,
at the latter of which fthere was no training department at all.
The ultimate result was the establishment in 1895 of "Local
Committeeg" for the training of teachers at each of the four
Scottigh Univergities.

Tith the greater spreald of education, it gradually
came to be recognised that the Church Training Colleges,
while providing a fairly good level of general trainiﬁg, did
not give any cspecial training for the teachers of secondary
school subjects and such special subjects as llusic, art,
Illanual Training, etc. The inefficiency of the Tupil Teacher
system, too, was being felt, and the upshot was that finally,
in January, 1905, the Scottigsh Education Department issued a
Ilinute dividing the country into four 'T"rovinces', with the
Univereity towns, Aberdeen, St. Anldrews, Zdinburgh, and Glasgow,
as %their respective centreg. Each district was under the
jurisdiction of a Provincial Committee of about forty members,
compoged of representatives from the Universities, the Churches,
the Colleges of Art, Science, Domestic Science, and Agriculture,
and from the teachers of the schools in the district.

The Pupil Teachers were replaced by Junior Students,
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whose course was practically a secondary education, combined
with a smaller amount of teaching practice, extending over
three years (roughly 15-18 yeare of age). Provision was made
for the training of teachers of special subjects in secondary
schooles, with the requirement that such teachers be honours
graduates in their subjectes, and last, but not least, all
uncertificated teachers had to take a Sraining course before
31st December, 1914, after which dabte they were no longer %o
be recognised.

In 1918 the REducation (Scotland) Act sounded the
death knell of the School Boards which hald previousgly been irn
charge of the educational administration in Scotland. These
bodies had not borne any of the cost: of the training of teachers,
but the new bodies - burgh and county authorities - created by
the 1918 Act did so, and it was felt that the,; should have
gome cay in the managemsnt of the Training Colleges.

Accordingly, in 1920, a LMinute of the Scottish
Education Department was issued which transferred the adminis-
vration of the training system to a National Committee for
the Training of Teachers, which wae to be composed entirely
of representatives of the new Education Authorities.

- The four Provincial Committees etill exist, but
without any financial respomeibility, and for the sole purvose
of the management of the Training Colleges.

The Roman Catholic Training Colleges were also
traneferred by agreement to the National Committee, and the
regult ie that in Scotland there is a really National System

where all the Training Colleges are under the control of the
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National Committee.

The courses of training offered include:

1. The Teacherls General Certificate, being a qualification

to teach primary school subjects in State-aided 3dchools
(Chapters III and IV of the Regulationg).

2. The Teacher's Special Certificate, being a qualification

to teach Special Subjects in Advanced Divisions or
Secondary Schools ... (Chapter V of the Regulationsg).

3, The Zfeacher's Technical Certificate, being a qualification

to teach Technical Subjects ... (Chapter VI of the
Regulationg).
In actual practice there are four main clascses of studente.

Pirst we have the 'nmon-graduate' students who train
for the General Certificate over a courcse of three years. llen
are not admitted to thie course, and thus it ie emnsured that all
men teachers (with the exception of those engaged in %teaching
technical susjecte) are University graduates.

Jecondly, there are the 'Ordinary' graduates, both
men and women, who take the General Certificate Course asgs a
post-graduate training extending over one year.

Thirdly, there are the 'Honours' graduates, men and
women, who also take a one-year course which qualifies them
for the Special Certificate entitlﬁng them to teach these
Special Subjects in Sectndary Schools or Advanced Divisions.

Pourthly, we have the Technical Teachers, whoge
courge varies in length of tiue accoriing to the certificate

decgired.
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The first three classes are particularly relative
to our subject, and will be discussed in fturn later and
compared with their nearest equivalents in the Trovince of

Quebec.,
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CHAPTER II.

B an TE v s R T mp ap =S BB

The educational system in the Province of Quebec is
perhaps uﬁique in the fact that we have two separate and
digtinct systems, French and English, working side by side in
complete harmony, with the administration vested in a common
body, namely the Department of Public Instruction. The
direct administration is more the duty of two committees, the
Roman Catholic and the Protestant Committees of the Council
of Public Instruction.

At the head of the system there is the Superintendent
of Public Instruction, and the law provides for a French and
an English Deputy Head of the Department, known as the French
and Bnglish Secretaries respectively. <These officers are
appointed by the Government, and the English Secretary is
known by the special title of "Director of Protestant Education",
indicating "a special function and special responsibilities
of a kind superior to those of the French Secretary.“l This
development ig algo indicative of the independence allowed to
Protestants in the matter of educational administration in a
province where they are outnumbered by the Roman Catholics to
the extent of approximately seven to one.

"The supreme importance attached to religious

education and to Church control, is the key to the history
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1 The School, November, 1925, p.28&5,
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of the long efforts which finally resulted in the present
‘system. On the ground that it does not make for national
fusion, the separate school principle is frequently

deplored in Canada, and the adoption of the common school
system which prevails in the United Stateg, is sometimesg
spoken of as a thing which might have been readily adopted
at Confederation (1867). An intimate study of the political
higtory of Canada from 1763-1867, and of the Confederation
Debates (1865), will readily dispel that idea.m

Thig ies the begt argument to the critics of the
gystem ag it is today, but we must nevertheless look at the
general history of the development of the English sgstem,
with which we are particularly concerned.

Previous to the year 1763, which marks the start
of the English system as we know it, we must not forget that
as far back as the year 1719 Brother Charon, realiging the
necegei ty for the training of gchoolmasters for the country
paricshes, was iIngtrumental in gecuring the egtablishment of
a normal school, under the patronage of the King of France.
Evidently the venture was not carried out in a sufficiently
worthy manner, for in the year 1730 the king deprived the
Charon Brothers of their grant of 3000 francs "because they
have not properly fulfilled their obligation to instruct the

young and maintain schools in the country."2
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1 G.W.Parmelee and J.C.S8utherland - Education in the Province
of Quebec (Quebec, 1914), p.18.

2 Canada and its Provinces, vol.XVI, pp.340-341,
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The Abbe Adelard Desrosiers, in an article on
"Prench Education, 1763-1913"% bitterly complains of the
results of the Treaty of Paris in 1763 as interfering with the
religious rights of the Recollets and the Jesuits, and thus
also with the education of the Prench in the Province.
"Thus the beginning of English rule saw the destruction of
all primary and secondary education, and it wag left to
the gecular clergy ... to provide for the higher careers
that alone could preserve the sense of nationality."
The growth)of the English system froz 1763 has been
steady, and the first influence we have 10 note is that of
the Royal Institution for the Advancement of Learning, now
represented in leGill Univercsity. In many parts of the |
Province schools were egtablished through its agency, notably
in the country parishes, but it was not till the year 1836
thais we héve any legislative provision for a normal school.
The Act of 1836 was the result of an inguiry into public
instraction in 1834, and its effect was to render permanent
the law passed in 1829, which had made seversal educational
changes, notably the institution of the trustee principle.
The Act ignored the protests of the bishope against the
proposed common school system, and the result was that, on
the grant to more than 1300 primary schools being refused,
many were in imminent danger of being closed.
However, the Act whose results were in one direction
co dieagebrous, provided at the game time for the establishment
of two primary normal schools - one at iiontreal and one at

1 Canada and its Pro.vinces, Vol .XVI, p.399,.
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Quebec, to be non-sectarian and open $o both nationalities.
Inie marks the last atvempt to bring about a fusion °f the
two races - an atvempt which could maks no headway, as the
Abbe Desgrosiers says,l "against the masfterly inactivity or
spirited protest with whish the Canadians of Quebec have met
every effort at assimilation."

"Wothing definite', says the Abbe, "ie known of the
normal schocl at Quebec,”" but we are told by him that
September 7th, 1837, saw the opening of that at liontreal, and
thatv 10 continued in existence for five years and granted
diplomas to thirty studenves during that time.

The law authorizing the foundation of the normal
schools was repealed in 1242 and there has never been any
at tempt to renew it. The Abbe Desrosiers blames "the fundamenti-
al defect of racial and religious neuvrality'" for the failure
of thie first attenpt at a common provincial system of training,
and we cannot but admit the truth of hisg criticisn.

In the weantine, we musv not fail Lo notige an
interesting development wihich has a direct link whth the
precent day.

T'he Anglican bichope, seeing the necessity for
education, conceived the idea of bringing out from England
and Ireland young men who had distinguished themselves in
the univercities and were qualified for the work of teaching,
and in 1841 three students were entrusted to the Rev.S.3.7ood

at Three Rivers for education and training. It was of course

1 op.cit., p.U1l7.
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a mistake to abttempt to form the nucleus of an Anglican

college in g district which was so predominantly Roman Catholic
and the result was the evamtual transfer to Lennoxville in
1843, where the school formed the nucleus of Bishop's College,
which is s%ill engaged, as we shall see, in the training of
secondary school teachers.l

In 1841 also, a law had been passed which gave the
newly formed Department of Edusation the right to examine
teachers in practical qualifications and theoretical knowledge.
Later, in l§46, the system was so amended fthat Boards of
Examinere, both Catholic and Protestant, were established,
one in Q%ebec and one in illontreal, which had the power to
grant diplomas, giving permanent qualifigation to teach, and
it was also enacted that after July let, 1852, no uncertificated
teacher was to be allowed to teach in the public schoolé,
although female teachers were to be exempt from this provision
until 1857.

The success of these Boards cf Examiners led to¢ the
ingtitutiion of further boards, and by 18632 there were Boards
at Portage-du-Fort, Richmond, Ste. iiarie de la Béauce,
Chicoutimi, Rimousgki, Hew Carlisle, Waterloo, and Sweetsburgh,
in gddition to those at Jquebec, Liontreal, Three Rivers,
Sherbrooke, Kamourasks, Stanstead, Gaspe and Aylmer.

These Boardg issued certificates of three classes,
the Elementary School Certificate, the Model School Certificate,
and the Diploma to teach in Academies, t0 candidate after
examination (orally), but without any practical training as
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1l See G.7W.Parmelee - "English Education ..." in !'Canada and
its Provinces, Vol.XVI, p.461.
2 Rules and Regulations for the Examination of Candidates for
Teachers' Certificates ... llontreal, 1863, p.hi.
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8 necegsary qualification. Dr. Parmelee in his article says:
"Some (Boards), indeed, were popular for théir easy ways,
while others, like th&t of Liontreal, were carefully avoided
by the timid candidates because of their reasonable szeverity.

Various 'programmes' of questions are printed acs
suggestions to the examining boards, and we find some matters
of grea$ interest in the "Rules and Regulations for the
Examination of Candidates ..." referred to above. A copy of
thig booklet is to be found in an obscure volume of pamphlets
in the LicGill University Library, and on the fly-leaf there
ig the inscription stating that the boox is the properity of
the Liontreal Board of fxambners.

In the programme of questions in "Engligh Grammar"
for the Elementary Certificate we find the trying questions

‘on page 1k,

1

t

"How many letters are contained in the'Eng}ish Alphabet?"

and on the next page,

"How many vowele are fthere¢"

Truly a 'reasonable severity!' !

The unsatisfactory conditions resulting from the

lack of uniformity of qualifications (Certificates being valid

only in the District in which they were iscued) resulted in

- provigions being made in the Act of 1851 for the foundation

of three normal schools - two Roman Catholic and one Protestant.

A grant of $50,000 waes made by the Legislature and of this the

Trotestant school was to receive one-third. This proporvion,

1 op.cit., p.489.
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greater than was warranted by the percentage of ‘rotestant
population, was largely due to the good graces of Chauveau,
who, recognising that any division of the grant on the basis
of population would resul?t in a poverty of staff and equipment

for the Protestant Normal School, recommended %o the govern-

ment the course followed.

It was not however until the year 1857 that the
Protestant Normal School was finally opened in llontreal,
and froo that time onwards we have an unbroken record of
teacher-training under government gponsorship.

The development of the Roman Catholic normal schocls
in point of numbers has, naturally,been much greater, and
gome sixtecn others have gince been established,

but they are

mainly under ecclesiastical control,

“Then the Protestant Normal School wag opened in
llontreal in 1857 the Trincipal appointed wae Dr.J.7.vawson,
the Principal of HcGill'University, and his assistant was
ur. vi.H.Hicke who gince 1853 had been associabted with the
training-school formed by the Colonial Church Society in
liontreal. Arrangements were made wiﬁh the Society to take
over the school and its headmasterl and thus Ilir. Hicks céme
$o be agscociated with the i1icGill Normal School, in which he

succeeded Dr.Dawson as principal in 1871.

(Notice that the Normal School had come 40 be called

the 1'cGill Normal School. The reason for thig is that bhe

G0 @ G0 B Im TR ST ST AN AN e mn R R Am A ek ah TE TR Gk MR o pm e e TE e TR ML A3 TR S am Tt TS e R ee TR MR SR T S hn an e R T WP e S0 Sm Mt Gm e e me em e =

1 38inclair Laird - "Sixty Years of Training Teachers in Quebec."
in The Educational Record of the Province of Quebec,

Jan.-l"arch, 1916, pp.l1l ff.
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administration of the School rested with a committee appointed
chiefly by the McGill Corporation, hence the close connection
between the University and the Normal School.)

he statement of Pr.Parmelee?

that "pupils coming
up for training as teachers lacked in many instanceg the
literary training necessary as a foundavion upon which to
build the professional structure. In consequence, the Normal
School undertook from the first to combine professional
Training and a general education..." - is very illuminating
ag a commentary on the systen. of teacher-training in the
Province, bath in the times of which he writes and at the
pregent day.

The duration of the three courses offered was ten
monthe each, and the diplomas which were awarded at the end
of the coursegs of three grades - the Elementary, the liodel
School and the Academy.

Thue an intending candidate for the Academy diploma
received a very good general training, and as the system
of education generally improved, various attempts weare made
to shorten the length of the course of training and to restrict
the scope of the subjects studied.

It ig greatly to the credit of Dr.Robins, who had
been ascsociated with the Normal School since its inception
and who hal succeeded lLir. Hicks as principal in 1883, that
thege attempts were resisted until the year 1896, when an
optional four-month course was offered for rural elementary
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1 Canada and its Provinces, Vol.XVI, p.4g6,
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feachers as g concession to the demands for shorfter courses.
At the same time a regulation was made by which no diplomas

could be obtained without professional training. Dr.Parmelee,l
referring to the developments, says:

"This change, however, met no real heed. The
applications never exceeded thirty, and gradually dwindled
until in 1908 they had fallen to two or three, and the course
was withdrawn. The fact was that young women who wanted
professional training at all preferred the higher diploma,
becauge the school boards gave the preference to teachers‘
who had the longer training."

The academy course, because of its overlapping to some
extent the earlier years of a university ccurse, was discon-
tinuned in 1885, but the écademy diploma was still given to
graduates in Arts on taking a professional and practical
courge in the lWormal School.

The 1icGill Hormal School continued itsvwork until
the year 1907 when 1t closed, and it is remarkable to note
that Dr.Robine, the principal, who gave the closing address,
had also made an address at the opening of the school in 1857,
and thus completed a fifty years' connection with it. During
ite existence the school trained 2989 teachers, and %o these
2

4188 diplomas were issued.

By an agreement with the Government of the Frovince,

dated February 25th snd 26th, 1907, confirmed by an Act of
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1 op. cit., p.Us7.

2 The School, January, 1926, p.502,
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the Legislature of the Province of Quebec, 7 Edward VII, 1907,
chapter 26, it was provided that a school for the training of
‘teachers for the schools under the control of the Protestant
Committee of the Council of Education should be establiched
and carried on at Ste. Anne de Bellevue in lieu of the
i1¢Gill Normal School.l

According to this agreement, the government grant
of $16,666.66 was waived, the expenses of administration to be
met by the College, under the endowment of Sir William
acdonald, its founder, on condition that the money thus saved
to the government should be applied to the furthering of
rural Protestant education in the Province of Quebec; The
recult 1s that the Llacdonald College School for Teachers is
now in a unique and, in some respects, apparently anomalous
pogition. The control of the course of gtudy and general
management remain with the Protestant Committee of the Council
of Public Instruction, while the administrative expensesg,
such as the staff salaries, and the appointment of the staff,
are responsibilities of ilecGill University.

At Wlacdonald College, the regidential system
prevwails, and makes for the maintenance of a sgteady level of
work. The varioug kinde of diplomas awarded are as follow:

(a) The Elementary Diploma, which entitles the

holder to teach in th%/Elementary gchools of the Province,
and-is awarded as the result of a four-month course, which is
offered twice a year, from September to December and from
February to June. The qualifications for admigsion are that

1 Macdonald College, Twenty-fifth Announcement, 1931-32, p.86.
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the candidates be over 1¢ years of age at the commencement of
the course and have -asced the Grade X school examination.

(b) he Intermediate Diploma, entitling the holder

Yo teach in Tutermediate schocls in the Zrovince, and awarisd

al%cr a course of Thirty-six weexs' duravion., Admiscion

)

qualificavionsg in fthis cace are tThe pas

m

ing of the Grade XI
school examinavion and the attainment of the age of 17 years

P

at the commencement of G.e courcse.

(c) Kindergarten virecitors' Diplouas, awarled after

a one-year course at :lacdonald College, following on a iwo-year
course of praciice and leciures in Liontreal.
In addition to these diplomas granted by vUie School

for Teachers ab l‘acdonall Ccllege (or, as we should ratier say,

a
03

on the workt done there), we have the High School Divlona,

warded bo univerglty graduaves of LlcGill Universivy or

o
oy
(@]
Lo]
0

College who have taxen special courses in adaition Wo vune
subjecis of vielr ordinary degree course. Lhe praciice at
1:¢cGill University nas hbthertc been o have these special courses
taken in the last Uwo yearg of GLie undergraduate course, and %o
have the requisite fifty half-days' praciice teaching 3done during
the universgiiy vacations, but, as will be shown later, beginning
with the year 1532-33, an alternative course will be offered,
and those studentves who enver LcGill Univereity with a view o
teachiing will have uhe option of taking a swnecial year of
post-graduave siudy and practical work leading (o vhe High
gchool biploma.

The year's post-graduatie study has besn in operation

at Bishop's College for some time, and there greaier facilities
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are given for practice-teaching, but it is to be pointed oud
that while four years are necessary to complete the curriculum
for the B.A. degree at McGill University, the course at Bishop's
College is onlj of three years! duration.

Diplomas are issued by the Department of Education
of the Province only after the approval of the Protestant Central
Board of Examiners, which has certain clearly derined rights,
gmongst which is that to set one-half of the examinationsg for
the diplomas; It is fufmher enacted that "all results, including
examination questions and answers, shall bé submitted to the
Board by the Dean of the School for Teachers."

The Board'haé also the right to admit, in exceptional
cagseg, persons whose qualifications may be insufficient for
entrance; and may grant diplomas to candidates in special cases
.upon'anyexamination spécifically indicated by ite.

(j%g%%,:in special cases, permissioh may be granted
to School Boards in rural districts where it ig difficult for
financial and other reasong to obtain the services of a trained
teacher, to engage untrained individuals for a period of one
year for a particular post (on ﬁhe recommendation of the
ingpector in eharge of the district).

Thie permission is granted,by the Department, and the
official ruling 1g that it shéli not be granted in the case of
‘persons under 18 years of age, and only after the post has been
offered by public adve}tisement to trained teachers, |

The numbers of those who teach by virtue of such

- permisgion is stéadily decreaging, thanks to the efforts of
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Dr. Zercival, the Director of Protestant Zducatiom, and is
now under 10C, bubt it ig etill the case thas in some cases a

soudent leaves gchool, te

fo

chies for a year until he has earned
enough money o enable him %o learn how to teach, and éhen comes
to llaclionald College to unlearn his milstakes nig nmay éeem
harsh criticism, but the whole quesbtion will be dealt with in
a later chaoter.

“Zacdonald College celevrated ite twenty-£idf th
anniversary in 19%z, and in the twenty-five years of 1tus

exic s srained 4014 teachers. Jhe work has been carvied

m
CD
™
(&
(]
D.J
)

on tnder vue aivection of tiree Veaiis, Ur.u.LdCie, LDr.3.B.3inclair,
and Dean Sinclair Laird, who nas now occuwvied the oosition for

nineteen years.

The task of uhe College i1s a heavy one, since 10 is
resooneible for thc supuly of the wmajority of Protesdant bteachers
i

n Gthe Province. lthis tagi ie faced unflinchingly by a staff
which is tos small fov the nuwber of studentes, which now averages
about 200 per year. Lhe meubers of tThe stall are «eenly alive
to the iumporivance of Gtleir oosition in the educational 1life of
the Crovince and a¢ all thav is poscsible 0 Keeyp in toueci wich

the actual worxk of

i

the echosls. *fhis is o5 a oreas exvens
rendered poscible by the personal contact of the staff of the
College with practically the entire teaching versonnel of the

Trotestant public schocls,



To come to the details of the two syatems of training
‘under diecussion, it ig perhaps best if we eompare seriatim
the classes of teachers which offer an approximate ground for
comparison. On this basis we may compare the 'non-graduate!
general teachers of Scotland with the Elementary teachers in
Quebec, the graduate general teachers with the Intermediate
teachers, and the teachers of special subjects in High Schools
with the Quebec High School teachers. It mugt of course be
clearly understood that the comparison is nofwezzigtly parallel,
more especially in the first case mentioned, but the point is
that we have these three elasses in each system, ranking in the
order stated in professional status. The subject of thig chap-
ter is the comparison of the first two classes - the 'non-grad-
uate'! teachers in training in Scotland and the Elementary
teachers in Quebec.

First let us congider the 'non-graduates'. They are
candidates, as has been previously stated, for the Teacher's
General Certificate; the requirements for admission to training
are the holding of the School Leaving Certificate and the
attainment of the age of 17. <The course is of three years!'
duration, and all of thise time»may be spent in the Training
College, or the first year may be spent in continuation at
school ag a course of preliminary training under supervigion,

and the lagt two years at the Training College. Previous to
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1931 this course was only of two years! duration, but new

1

regulations™ issued that year superseded the 1924 regulations

which were in effect up to then.

According to the provisions of the Regulationsz,
the cerriculum ghall include "instruction in School and Personal
Hygiene including Fhysical Exercises, in the Principles of
Teaching (including Fsychology, Ethics, and Logic, in their
direct bearing upon the work of the bteacher), in School lianage-
ment (Discipline, Organisation, and General Hethod),-in ilethods
of Teaching the several subjectes of the Primary School curric-
uwlum, in the History of educational systems and theories, and
in Phonetice and Voice Iraining (speaking and reading). It
ghall further provide for every candidate ... adequate practice
in Teaching, under proper supervision, each of the subjects of
the Primary School curriculum."

In addition to this comprehensive curriculum of
professional studies, permission ie given tC the Training
Authorities for the revisal or development of the Student's
knowledge of the subjects of general education %o such an
extent as they may determine. This provision is probably
intended to meet the needs of students who may be weak in cer-
tain subjects or ®ven in general educational attainments ag the
result of being educated in some of the smaller country schools,
and in practiqe moet of the 'general revigal and development'
is given duriné the first year of the courge, leaving the two
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1 The Regulations for the Preliminary Education, fraining,
and Certification of *eachers ... (Scotland), 1931, dated
February 25, 1931 ... (H.M.Stationery Office, London, 1931).

2 ibvid., p.5.
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other years for devotion to the professional gide of the work.

The detalls of the curriculum differ but slightly
in the four Training Centres, and we may refer %o the curric-

ulum iseswed by the Glasgow Training Centrel for these details.

In the first year, the subjectes are:

SUBJECTS. HOURS.
rer Average
Session. per Jeek.

I Professional Subjects-
1. Thysical Iraining - - - - - - - - - 60

2
2. Liethodg = = = = = = = = = = = =~ « - 30 1
3. rractice in Teaching - - - - - - - 250 1%
II General Subjects-
l. Englieh and Hisgory - - - - = - - - 90 3
2. Jature Study- - - - - - - = - - - - 60 2
3. Principles of Arithmetic & Method - 60 2
4, Geography - - - - = - = = - - - - - 30 1
5. Singing = - = = = = = = = = = - - - 30 1
III Additional Subjects for Primary
Schools, Special Qualification:-
Preliminary Coursgesg in-
1. Drawing = = = = = - = = = = = = - - 60 2
2. Bducational Handwork- - = = = = = = 60 2
or Needlework, or lLusic - - -~ - - - 60 2

It will readily be seen from the above syllabus that
a satisfactory amount of practice teaching is given. After all,
the best way to learn how to teach is by doing it in the right
way, and the ratio of teaching practice to theoretical instruct-
ion (73 : 1) is a fitting one.

The 250 hours are made up of one complete day's
practice each week in the schools. with demongtration and
criticiem lessons, together with an intensive period of two
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1 National Committee for the Training of Teachers in Scotland -
Prospectus of General Information ... Session 1931-32, p.5.
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weeke!'! practice. This ensures a constant contaci with the
work of the schools and, at the same time, as is shown by
the syllabus, adequate provieion is made for the extension
of the general knowledge of the ctudents.

In the second year of the course the curriculum

as ghown in the syllabusl ie as follows:

SUBJECTS. HOURS.
Per Average
Session. per Week.

I frofesgional Subjectes-

1. Hygiene and Thysical Training - - 90 3
2, Logic and Psychology- - - - - - - 60 2

« Phonetice and Voice Iraining- - - 30 1

o liethodg = = = = = = = = - = - - - 30 1
5. Practice in Teaching =- - - - - - 90 3

II General Subjects-

l. Engligh = = = - = - - - - - - - - 60 2
2. Principles of Arithmetic & liethod 60 2
3. Jature Study=- = = = = = = = = - = 60 2
4, Geography -~ - - - - - - - - - - =30 1
5. Higstory = = = = = = = - - - - - - 30 1
6. Singing -~ - - - - - = - - ~ - - - 30 1
7. (Optional) Gaelic or French - - -(60) (2)

IIT Additional Subjecis for Specisl
qualification (Primary Schoole):-
1. BEducational Handwork-
(a) Por Senior and Junior Classes - 60 2
(b) Por Infant Classes (with
Drawing (60) and Heedlework (60)

for Infants and Juniors)- - - - 120C 4

2. Arte and Art Crafts - = = = -~ - - 60 2

3. Singing - - = = = = === - - - - - 30 1

IV Religious Instrucgion - - - - - - - 20 1

A point which is worthy of particular note in
connection with the scheme of work above shown is the oppor-
tunity which is given for special qualification in certain
additional subjects which would otherwise be carelessly taught.
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It ie perhaps fitting to complete the survey of the
courge by giving the syllabus for the third year, which ie

as follows:

SUBJECTS. HOURS.

Per Average
Sesggion. per Week.

I Professional Subjects -

1. Physgical Training - - - - - - - - 60 2
2. Paychology and Efhics - - - - - - 60 2
5. Bducation = - - = = - - - - - - - 90 3
4, llethods - = = = = = = = - - - - - 30 1
2. Practice - - = = = = - - - - - - 120 i
. Phonetice and Voice Training- - - 30 1
IT General Subjects -
l. English - - - - = = - - - - - - - 60 2
2. Principles of Arithmetic and -
iiethods (for failures in previous
years] - = - = = = = - = - - - -(30) (1)
3. Wature Study - - = = = = = = - = 60 2
4. Geography - - - - - - - - - - - - 30 1
5. History - - = = - = = - - - - - (30) (1)
0. Singing - = - - - - - - - - - = 30 1
7. (Optional) Gaelic or French or
liathematics - - - - - - - - - - -(60) (2)
IIT Additional Subjects (as in First Year).
IV Religioug Instruction - - - - - - - 30 1

The sgyllabus of the course of study for the three
years shows quite clearly the comprehencsive training that
ie given in the courese, and the system of supervision of
the practice teaching, where one methods master or mistress
ie in charge of a small group of students (about 30),'gives
a greater opportunity for individual attention and criticiesm,
although the system is not without its critice on the score

that the personal prejudice of the methods master may
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militate against the student. No one can deny this posesibility,
but at the same time it is true of any system bf training
that the personal element must enter into the question.
Teaching is not something which is purely objective and can
be judged by hard and fast impersonal standardg, and the
personal element must at times prove an inconvenience.
However, till someone can suggest a real soluthon %o the
difficulty, we must continue to submit to the gystem.
The great merit of this course is that it giveg in
the first place an assurance of (a) a sufficient general
education on the part of the teacher, and (b) an adequate
professional training under proper supervigion, while at the
same time provision is made for the training of teachers in
special additional subjects, such as Drawing, Handwork, and
lugic, ag shown in Section IIT of the programmes aboVve quoted.
Satisfactory completion of courses in these cgubjects entitles
the teacher to recognition under Article 37 (b) of the
Regulations.
In Article 37 (a), it ie enacted with regard to the
subjec:s of llugiv and Drawing that "applicantge for the
Teacher's General Certificate mugt have undergone a sufficient
discipline therein during their school course. But the relative
mark of proficiency shall not be essential to recognition as
a Certificated Teacher."l
Article 37 (b), however, recognises the necessity
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1 Regulations for the Preliminary Education, lraining, ete.
... 0f Teachers, ... 1931, pr. 9-10.
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for duly qualified teachers of those subjects in Primary
Schools, and provides for an adequate prorortion of teachers
on the staff of all Primary Schools who are qualified to
teach these subjects.

The detailed courses of study for the various
subjects of the curriculum, which the writer has been able
to obtain through the kindness of the Director of Studies
of the Glasgow Iraining College, ilr, George A, Burnett,
show that a gsound foundation is given in the theory of teach-
ing the various subjects of the Primary School, and that the
theory is at the‘same time constvantly related to the subject
matter and practice. T[The completeness of the courses
offered may well be illustrated by citing the Scheme of
Work for the course in Education and the History of Education

in the Second Year of the training.

PRINCIPLES and HISTORY of EDUCATION.

Time - 90 hours.

I. INTRODUCTION::

Comparison of Ancient and llodern Views of Zducation.

II. PHILOSOPHY OF EDUCATIC.:

Aim: Teed for Aim. Having an aim - acting intelli-
gently. Functions and Advantages of Aimn.

~ Avoidance of Aim: ZTragmatic attitude. Empiricigm -
facts require gselection and classification hence need
for principle. Relation of Science to Philosophy of
education.

Searcn for Aim: Resort to derivation. Induction from
popular views. Induction from views of educationists.
Philosophic induction.

Philogophies of Education: HNaturalism or education
From the biological standpoint. Pragmatism or educstion
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from the practical standpoint. Idealism or education
from the spiritual standpoint.

Idealigtic interpretation of Education: Aim:- enrich-
ment of personalify. Implication of term "personality".
Nature of human endowment. Significance and analyeis

of human environment. Conflict and reconciliation
of varioug factore.

ITI. SO0CIOLOGY CF EDUCATION,

Punction of education in a social comrunity. Span of
education. Various educational agencies in a social
community.

Life: Value and limitations of first-hand experience.
Education as participation in life; comparison with
recgpitulation and preparation V1ewc of education.

Home: Advantages of and limitations as educational
agengy.

School:

Administration of Education: Relation of school
to other social agenciec. Nationalisation of education-
al facilities. Local control. Compromige - 'ad hoec'
or County Council con?trol.

Organigation of Zducation: Function of school.
lyped Of echools. Co-education. Individual and class
systemps. Hrlnclples of clagsification - chronological,
capacity, etc. <The Gary rlan. Individual l.ethods -
sontessori, Dalton, etc.

Ad juncts to School education: Boy Scouts, Girl
Guides, etec; ﬁlnema wireless, euvc, OCo-operation
of various agencies

IV. MORAL EDUCATION adD SCHOCL DISCI-ZLINE:
“Discipline: Dependent on philosophy of life. Stages
I develooment of discipline - authority, superviesion,
freedom. wiodern school discipline based on freedom.
fhilosophy of freedom. PFreedom a development.

iioral ldealg and Liorgl Code: Historical evolution of
ideals - Knowledge, rleasure, Duty. The Greek Virtuee.
ilodification of Greek virtues by Bhristian influences.
Characterigation of the good man.

Zthical Endowment and Development: 014 views of
endowment - consclience, moréI‘eenee ingtinct, sent-

iment. Illodern view. Stagee in ethlcal development
and importance of these in moral training of pupil.

Aoral Training and Instruction: Discussion of
Training v. Instruction; also of systematic v.
incidental methods P°y0h010glcal treatment of

dieciplinary diffieulties.
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V. INTELLECTUAL EDUCATICI :

Curriculum: Why there ig a oroblem of curric-
ulum. MNecessity for revaluation of educational values.
rrinciples determining curriculum - tradition, utility,
Spencer's and Dewey's feequency of use. Philosophical
determination of curriculum. Invalid principles -~
formal training, recapitulation.

Courge of Study: Organisation of curriculum.
Conditions affecting application - community restrictions;
eschool restrictions; pupil restrictions - immaturity,
length of eschool 1life, ete.

General .lethod: ileaning of "llefkhod". ZIsycho-
logical and logical orders of presentation - invalid
oppogition. So-called psychological methods - heuristic,
conductive (gic), Socratic. Deductive methods - deduct-
ion, pragmatic. The rroject method. Correlation.

Apperception; Interest: <The Play-way.

Expogiftion: Indirect - gsuggestion; Direct -
Herbvart's doctrine of instruction.

Illustration: Concrete, Verbal.
iypes of concrete and of verbal illustration.

VI. AESTHETIC ZDUCAYIOU:
+Lne nature and vrinciples of aesthetic exper-
ience., Relation of executive gkill to appreciation.
Stages in aesthetic development.

VII. HISZCRY OF EDUCA'ION:

The docurines of the great educators and their
influence on modern practice.

This scheme is a representative sample of the work
which is done in the training of these teachers fof work in
the rrbmary Schools, and we may feel reasonably safe in saying
that it would pe difficult to better tne course as it is now
constituted.

Ag we have previously mentioned, only women students
are admitted to this course, and men must be university
graduates before they can be admitted to a course for the

Genergl Certificate.
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30 much for the training received by the lowest
grade of recogniged teachers of general subjecte in the
primary schoolg in Sccivland. Let ug now turn to the nearest
equivalent in Quebec, of which it may in all truth be said
that it is "proximus, sed longo intervallo." 1In the case
of candidates for the Elementary Diploma, tha age requirement
ig 16 years, and the scholastic standing is that of the
Grade X school examination, which I should say is at the very
least one scholastic year below the standard of the Scottish
School Leaving Certificate.

The course for the diplcoma is stated in the liac-

donald College Announceien b

as comprieing the following
divigions:

"(a) A general review of the subjectes taught in
rural schocle.

(b) Lectures in methods of teaching the specific
subjects of Bnglish, History, Geography, Frimary Reading,
Writing, Arithmetic, french, Scripture, Nature Study and
Elementary Agriculture, Yrawing, lLusic, Hygiene and Physical
Training.

(c) Lectures in the Princisles of Zducation,
School Management and School Law. While there is no opport-
unity for a specific coursge in Teychmlogy, nevertheless the
bearings of lodern Fsychology upon educational theory and

practice will be emphasised.

(d) It being the aim of the Staff to make the work

H
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iploma as pracsical as possible, opportunities Ior
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1 Macdonald College, Twenty-fifth Announcement, 1931-32,
p. 97.



-l

obgservation and for practice teaching, both in graded and
ungraded schools, will be afforded, and much emphasis will
be laid on the ability disrlayed in this phase of the work
by teachers-in-training.”

Thie gives a statement of the scope and objects of
the courge, and it remains for us to congider how far this is
carried out and to decide whether it ie a sufficient training.

In the firet place, we uust note the length of the
course. AS We have previously mentioned, this coursse is
offered twige a year, and candidates may enrol for the course
lagting from September till Christmas or for that from Feb-
ruary till the beginning of June. This means in effect that
the duration of the firet course ie approximately 14 weeks.
while that of the second is roughly 17 weeks., liow it is a
far cry from thieg to the fThree-gear training we have sgpoken
of in the case of the Scottish students, and in this respect
a comparison of the two classeg i1s bound Go be detrimental to
the uebec sycsivem.

20 turn %o the outline of the courge gquoted above,
the first section - the 'general review of subjects taught
in rural schools' - ig gignificant. The level of scholarship
of the candidates for the Diploma is in the main low, and
hence we have the necéssity for suovlementing their general
knowledige in the chort period allotted to the course. During
the past year the writer has conducted in both of the Eleuent-
ary classes the courses in English Literature, ani can gay
without fear of contradiction that while the students have
been particularly keen and eager in their work, the necessary

gscholaetic backcround has been lacking. ilistakes are made



-}45-

with a frequency which cannot but point to the lack of a
sufficient basic eduéation, and the result is that the task
of the instructors in the School for Teachers is rendered
doudbly hard. The subject of English has been taken as the
example which mostv readily springe o mind, but tThe same
criticlem apgplies in a greaver or less degree to the other
subjects of the course., The result of all this is that the
period of review is in undue proportion toc the second section
of the séheme, namely the lectureg in methods of teaching the
specific subjects.

The following table showg the amount of time devoted
to the various subjects of ctudy on the basis of the tine-
table at present in efrect. Of course, in this table, '"rencht,
'Bnglish'!, etec. include the time spent on review as well as
me thode instruotion, and the exact proportion cannot be given.
Taking the average length of the course as 15 weeke the table

ig ag followse:

SUBJECY. HOURS.
Per Average
Seggion. per VVeek.
Education = = = = = = = = = = KS% 1
Engligh - - = - =~ = = - - - - 5 3
French - - - - = = - - = = - 45 3
Primary ilethods - - - - - - - 223 1%
Art - - - - - = = = = - - - - 227 1+
Geography - - - - - - = - - - 223 1s
History - = - - - = = - - -~ = 11= 2
Arithmetic - - - - - - - - - 45 3
Mugie - = = = = = = = = - - - 22L 1L
Thysical Iraining - - - - - - 22% 1%
Tature Study - - - - - - - 22% 11
Religioug Instruction - - - - 22% 13
School Practice - - - - - - - 223 1%

In connection with this table it must be noted as
regards the last item, 'School Practice', that the time here

cshown is that epent in teaching and observing in the graled
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Macdonald High School. Part of the time shown is spent in
demonstration lessonsg by the staff of the College, and in
practice the student has the opportunity of teaching on an
average two twenty-minute legesons a week over a period of
about & weeks. In addition., at the end of the course, the
'ungraded school! practice referred to in section (a) of the
gsyllabus ig given when a sample 'rural school' is made up

by selecting pupils.from the various gradds of the kaclonald
High School. Uemonstrations are given in this by the College
Staff, and some of the best and some of the worst students
are given the'opportunity to try thelr powers in conducting
such a school for a morning or an afternoon. It may thus be
seen that the absolute maximum amount of practice teaching
which is available for the students of the course (i.e. |
about eixteen twenty-minute lessons and one half-day in the
model 'rural school'!) ie about & hours. <+‘he statement in
the Annoﬁncement as»regards 'practice teaching, both in

graded and ungraded schoolg!', is rather misleading, for the

work ie all done with the pupils of one school, who are,

as will be shcwn later, over-run with the practice teaching

of sgtudents, and the 'ungraded' gchool is only an approximation

to the conditions which have to be faced by these Llementary

teacheres when they go out to the rural schools of the province.
From thie criticism, it must not be inferred that

no good Ghing comes out of thie Elemenvary course. On the

contrary, some of the beet teachers amongst the students in

the College are Lo be found in this clasge, but the student

who is in this happy poeition is like the poet: nascitur, non

fit.
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It ig of course all very well for an outsider to
hold up his hands in hély horror at a system which allows
the certification of teachers after such a short course, bgpt
there are many circumstances which combine to foster the vrev-
ailing system, and it ie difficult to obviate them.

Lhe mosv important feature of all is an economic
one. <The pay offered to holders of Elementary Diplomas
rarely exceeds $50 a month for a ten-month year, and the
result i1e that value Tor money is obtained. In a word,
the money for the supporv of the rural schools comes to a
greav extent from the taxpayer by direct taxation, and the
proporticn conitributed in the form of governuent grante i
very small. The result ig that The school commissicners in
the rural districts, like the neritors of olden time in
Scotland, 'prefer parsimony to probity' and vhe standard of
education is correspondingly low.

Obviousgly it ie unjust to ineist on a lengthy
course of training for teacnhers wWhose remuneration i1g ligely
to be so migerable, and the government of the province is in
many respects like Shakespeare's Julius Caesar - 'constant
as the northern setar'. The nel result is that their refusal
to make larger grante in aid ol educatvion leads %to a general
lowering of the etandard in the rural areas, particularly
where the tax-paying body ie emall and consequently the
‘pumber of children attending school ie similarly restricted.
In this reespect, however, congiderable progress has been made
in recent years in the matter of consolidation, but there is

still s disinclination amongst parente to send their children

any distance Uo a consolidated gchocl, everyone navurally
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wishing to have the school as near hig own home as possible.
In 1922, a survey of the rural schools in the
rrovince was conducted by Dr.farmelee and his staff, and
again in 1930 the officials of the department prepared
another survey which is of csome interest in thie question.
The report, entitled "Rural School Conditions in the rrovince
of Quebec™, is signed by A.KX.Cameron, Chairman of the Sub-
Committee on Consolidation, and gives the following illumin-

ating figures:

1922 1%30
1. Total number of schools reported - - - - 007
2. UWumber of uncertificated teachers - - - 290 135

These figures show at a glance the satisfactory
feature of the decreasgsing number of uncertvificated teachers
employed in the rural schools, but the proportion of 135
uncertificated teachers in 623 schoolg is still dangerously
high. The report further says: '".e now have nearly Lo
coneolidated schools in successful operation. ItT may be
cafely eetinated that there are atv least 15 to 20 further
consolidations that may be made with good resulus all around.”

Consolidation, then, is doing much 00 improve the
standard of rural educaivion, buv 1t has etill a long way to
go. The fact of the mabtler ie thauv there ig a vicious circle
in overabtion. <Lhe pupils attend rural schoolg under tﬂ%}
principalship of, in wmany caseg, uncervificated teachef;, and
their own general level of education is correspondingly low.
They then take the Elementary training course which is al
too short, and return tc complete the cycle. There is, of
course, gome improvement as Uime goes on, but in a cage

where the student, on completing the Grade X work, tTeaches

in a rural school under vermit for a year, and then comesg
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to lLiacdonald College for the short course, the year's
pracvical work is in sowe casesgs of value, but as hag been
previougly poimted out, there are'many mietakes which have
tc be unlearned.

The greatest value of f{re coursge ai l.acdonald College
is thai it giveg an insight into what can be done in education,
and the influence of the staff there is sufficiently strong

b

directly in vuiie rural schoolg. Further,
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the interest of tne students can be ardbused to such an extent

that they later continue tieir studies in the theory of

teaching at fthe Suaner 3chools which are held at the College.
Our sumuing up of the Elementary training course

st be thav it is unsatigfactory as judiged by any absolute

.
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dards, but in view of the circumstances and the conditions

n the rrovince of quepec, it is the begt that can be done.
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CHAPTER IV

The next two classes of teachers which may be com-

pared are the 'Ordinary' graduates who are candidates for the

Teacher'es General Certificate in Scotland and the Intermediate

teacheres in Quebec. The main basis of comparison is to be

found in the fact that both have to undergo a one-year course
of training, and in the present system the majority of the

teaching body ig drawn from them. Of course, it may Jjustly

be argued that it is unfair to compare universgity graduates
with high-school graduates, and thie cannot be denied, but the

comparison only shows the difference in the status of the main

body of teachers under the two systems,

Under Article 15 (c) of the Regulations, personse

eligible for the one-year coursge of {training leading to the

Teacher's General Certificate are "graduates of a Scottigh

University or of any other University approved for the

purpose.," This provieion ensurss ay once a high level of

general education and the training authorities are thus relieved

of the tasx of educating the students generally before turning

to the professional side of the work. The result ig that a

sufficient time can be spent on the practical work, and this

will be at once apparent from the syllabus shown below. The

degree of the University ies taken as a sufficient guarantee
of scholarship, and the prospective teacher is thus enabled

to devote the requisite tize tc actual practice.
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The sgyllabus of work, again taken fwom the Prospectus
igsued by the Glasgow Iraining Centre,l may conveniently be

quoted as typical of the lational System.

SUBJECTS. HOURS.
Per Average
Segcion. per Veek.
l. Hygiene = = = = - == - = = - - oo - 30 1
2, Physical Exercise - - - - - - - - - - 50 1.66
5. Principles of Teaching (including
Logic, Psychology, & Ethice) - - - - 90 3
I, Experimental Psychology - - - = - - - 20 0.66
5. Education - - - - = - - - - - - - - - Q0 3
6. Nature Study - - - - = = = = = - - - 0 - 1.33
7. liethods and Practice - - - - - - - - 360 9
8. Geography - - = = = = = - = - - - = = 10 0.33
9. Principleg of Aritametic - - - - - - 10 0.33
10. Singing - - - - - - - - - - - - - - - 60 2
11. rnonetics and Voice draining - - - - 30 1
1l2. Optional - additional Subjects
13, Religioug Instructiocn = = = - - = - - 30 1

We must note however that in the cage of students
whose Univergity coursge has covered uine requisitve ground,
exemption is granted from Humbers 3, 5, and 6 of the above
scheme, and exemption may also be obtained from singing, with
the condition of coursce, that the teacher is not given the
gualification to teach 17%.

As regards item 12 on the syllabus - Additional
Subjects - it may be mentioned‘that these represent subjects
in which candidates are allowed to take special gualifications,
dependent on the gtandard atfained in their University courses,

allowing them to teach these subjects in schools conducted
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under the Regulations for Secondary Schools, where the
services of a teacher gqualified under Chapter V of the regul-
ations (i.e. 'Honours' graduates) canno% reasonably be requir-
ed.1

Thesge qualifications are generally spoken of as
'Article 39' qualifications, and give the teacher who has a
particular bent towards certain subjecte an oovortunity for
come degree of epecialisation. The usual limit on the number
of such Article 39'subjects which may be taken is two, but
permigesion is also given for obtaining qualification in addition-
al subjects ander artivle 37 (b), for Primary Schools (see
p.39 above), provided that the total number of extra qualific-
ations does not exceed two, i.e. two Article 37 (b) qualific-
ations, or two Article 39, or one of each.

The general organisation of the whole course in s
large centre such as Glasgow ie¢ worthy of notice. The students
are divided into two main sectione, A and B, one of which is
engaged in intensive practice teaching in the schocls while
the other is taking lecitures at tThe training college. This
system obviates the difficulty of students having to make up
the lee-way of missed lectures during periods of practice
teaching. Each section hae a period of three weexs' teaching
in the echools, alternately, and the firest period of teaching
uneually extends to four wecsks, with the result tha. some 16
weeks in all are spent in the schools of the city.

1 Regulations for the ... @raining ... of Teachers...
(Scotland), 1931, p.lO0.
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The students are assigned to the various schqols
of the city, and are under %the supervision of the headmasters
of the gchools, and, more directly, of the class-teachers.
Provieion is generally made for the student to have a week in
one class at a time, although the practice varies greatly with
the individual schools.

The teaching of the students continuee from llonday
to Thursday of each weck, and Friday is gpent at the Lraining
College where such subjects as general me thdds and special
subjects are dealt with. The student thus spends some 22
hours per weeX in the schoole, and hie sixteen weekes of such
practice gives him the adequate total of about 354 ﬁ%urs,
which figure of course includes demonstration and criticism
legssong. The practice which is frequently followed is for the
master of method in charge of a group of students (about 3C)
to make arrangements for their sssembling ati one particular school
on the lsonday morning, and having say two criticism lessons
and one demonstration, together with a short lecture on applied
me thodsg.

The value of thie gystem is obvious, and the student
ie thus well prepared for hies duties by thorough practice.
Since the greater part of the teaching practice ie carried out
between the months of Septembef and llay, and the climate of
Scotland conducive %to colds and influenza, the regular teachers
are not infrequently absent, and Uhe student is usually given
full charge of the class - a practice which helps to give him

congiderably greater confidence.
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During teaching practice, a diary of the work done
and observed is kept by the students, and they are instructed
%o have prepared for each day at least two lessons, which they
may be called upon to teach upon the appearance of their
methods master. Writvien evidence of preparation must be given
in a book specially kept for the purpose, and this as well as
the diary mentvioned is liable to inspection at any time.

The exactnesgs of the demands isgs sometimes felt as
irksome by students coming from the greater freedom of the
university, but it is clear thav it is an excellent training
or 'breaking in' for the more routine demands of an ordinary
gchool 1ife. Considerable help can be, and often ig, given
by meubers of the staff of the schools to students in the course
of training, and the task of the beginner may thus be greatly
lightened.

It ie only by this first-hand acquaintance with the
work of the schools, particularly in such matiers of organisat-
ion and administration as the marking of the attendance regis-
ters, playground supervigion, and general professional dutiesg,
that an adequate training can be obtained, and the Friday
morning discussion in the General liethods lectures help to
straighten out many of the problems of the school.

A short time of intensive practice such as this soon
brings to light any glaring defects in the make-up of the
prospective teacher, and it¥ is provided in the Erospectus1
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issued by the National Committee for the Training of Teachers
that

"All enrolments will be provisional and liable to cancell-
ation on failure at the end of the first term to obtain the
teaching mark of "G" in Methods and Practice, and an average
mark of "G" in the other subjecte,”

Degpite the awesome nature of this threat, Iraining
Authoritiegs are as a rule reluctant to bundle out anyone neck
and crop (although more will be gaid in this connection later),
but the practice followed is to issue a golemn warning to those
students whose work fails to reach the necesgsary standard that
their possibilitikes as teachers are very limited. The amount
of heed wirich is paid tvo the warning varies, and the regult is
either (a) an improvement in applioation and zeal or (b) the
requirement of an additional session of training, or even more,
until the Director of Studies ics gatisfied.

Enough has been sgaid of the practical side of the
work done in this course to give an idea of itg adequacy, and
we muset nov forget the other subjects.

The method adopted in the treatment of these sub-
jecte is to emphasicse the 'methods' rather than the subject-
matter - not in the worst sense, but 1In the sense that a
xnowledge of the subject-matter is taken for granted and an
attempt ie made to give some practical hints on the best
devices for teaching.

Such a subject as hygiehe, of course, is not so
treated, and the need for some greater knowledge of the prin-
ciples of health on the part of the teacher is recognised and

metb.
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Ag regards phonetics and voice training, this part
of the work is looked upon as a necegeary evil by many of the
studente-in-training, but ite importance canunot pe sufficiently
emphagised. The child who ie in contac?t with the teacihier for
the greaver part of hie carly years, when his habite ¢f gpeech
are being formed, canrot help being influenced to some extent,
(and this ie varticularly true in the junior classes) by the
manner of epeecnn 0f his teacher.

Thug an attempt is made to correct any slovenlinegs
of speech on the gpar: of trhe situdente before i1t is perpetuated
in the schocl. +Yhe succese 0of tThe cource depends, navurally,
on the co-operation of tue siudents, wnicn varieg greacly.

I have in mind one outstanding case in my own experience where

g student who suffered from a double iunpediment in his speech, -
a "burr" and a "dark '1'" - was able in the cource of the
cegesion to master tune difficulvies in vue pronunciatvtion of

both of thege gounde under tre Girecition of bthe instructor in
phonetice,

rhonevics anda voice=-uvraining snould have a paris ia
every programme of teacher-training - not elocution, which

God Torbid, but tne real art of correct epeech and the use

Tavs

1

of one's voice 5 tne best advantage.

It must nos be imagined for one moment thai an un-
qualified certificate of excellence is automatically begtowed
upon every Scotiish graduate wno completes this course. In
the ranke of University graduaiesg, asg elsewhere, thére are %o

be found those who are 'miefite'. he recent subesidiging of

education in Scotland by the Education Authoritiecs in the
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Counties and the generous ascsistance offered in the Universities
by the Carnegie Trust, has led tc the rise of a class of
gtudents who are not qualified to follow the besy traditions

of university learning. The commercial aspect everywhere
becomes predominant, and many of thig c¢lass, having cleared

by Uhe émallest pogsible margin the hurdles of the university
degree examinations, ensconce themselves in fthe Lraining
colleges.

The merit of the sysivem igs that such students are
to a greater or less degree found out there, and bthe nature
of the certificate issued to them is usually a true reflex of
their ability.

Fortunately for the state of education in Scotland,
this class of student is %111 well in the minority, and the
level of graduate teachers ie highly satisfactory. The danger
of a grea: influx to the ranks of teaghing due to the atbtractions
of an assured posgition and supposedly short hours is now being
acutely felt, and the develcpments of recent years, which will
be more fully discussed in our conclusion, are tending to a
limitation of the numbers of studenus to be accepted for
admigeion to training.

‘je come now Lo the discussion of the cource of
training which qualifies the main teaching body of the rrotest-
ant Tublic Schooles in the rrovince of Quebec. The qualification
ije known as the Intermediate Diploma, and the admigesicn require-
mentg are the paseing of the Grade XI examination (practically
apegking, the equivalent of the Scobttigh School Leaving

Certificate) and the attainment of the age of 17. Provision
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is also made for the admission to the course from the period
from Chrietmas to June of holderes of the Elementary Diploma

who have the necessary academic qualifications. The full

duration of the Intermediase cour

re

e ig from Sepltember to June,
or some 306 weekxs.

The curriculum of the course is extensive and prov-
ides for most of fthe requirements of bthe school. Under the

time-table at precent in effect it ie as follows:

SUBJ=CTIS. HOURS .
| Per Average
Sesgion. per Week.
1. Zducation = = = = = = = - = = - - - - 108 3
2., Zrrimary llethods - - = = - - - = - - - 54 1z
3, llathemastics =~ = = = = = = = = = = - - 108 3
4. BEnglish - - = = = = = = = = = = - = - 108 3
5. Geography - - - = - - - - = - - - - = 5} 1L
6. Thysiaal Training - - - - - = - - - - 81 2%
7. Scripture - - - - - = = = = = - - - - 54 1L
d, ®rench = = = = = = = = = = = = = = = 1CC 3
9., Manual lraining - - - - - - - - - - - 54 }%
10. Hygiene - - - = = = = = = = = - - = = 27 2
11. History - - - = = = = = = = = = = - = 27 P
12, Nature Study - - = - - - - - - - - - 2/ 3
13. School practice - - - = = = - -- = - gz %1
14, lugic = = = = = - = - - - - - - - - =75 13
15. Drawing = = - - = - = = - = = = - - - 54 1%

The programme shown above, however, needs gome
exphanation. In the first place, it must be mentioned that
the studente are divided into sections - in years when the
numbers are large, into three sections, A,B and C - with about
5C gtudents in each. This ie not with a view to any distinct-
ion in the nature of the course but purely as a maiter of
convenience. This means in effect, thati when there are three
cuch sections, the instructors have to give tlie same lecture

to three groups in the course of omne or wwd days - a fact
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whiech entails g considerable loss of time which might other-
wise Dbe more valuably spent by themn.

The period of school practice shown above is appar-
ently very small, but it must be mentioned that on the Wednesdays
one section goes for practice teaching under supervision to
the schools of Liontreal. This means that under the exigting
arrangements each section makes some gix trips ©o the city,
and thug fthe student obtains an additional amount of school
experience amounting to some thirty hourd. PFurther, at the
Christmas and Easter vacations, arrangements are made for
the studente to do practice Ueaching either in the sgchools

4

ble, in echools near their

e

of the city or, where ¥This is poss
homes. In this way, another nine days' teaching ies obtained,
or some 45 hours, and further practice is given in pericds of
'intensive teaching' in the ilacdonald High School for periodg
of three and five days at a time. The students thusg add some
eight days to their total of teaching, or another 40 hours,
making a grand total of over 140 hours, or an average of about
four hours per week over the whole course.

The time shown in the table above as school practuice
ie that devoted to demonstiration and criticism lessons in the
ilacdonald High School, and the.students have the opportunity
of seeing their fellows making the same mistakes to which they
themselveeg are prone. 1T should be mentioned that the iac-
donald High School has in all a little over 300 pupils, and
there are available for the pracbice-teaching of the students
eight classes - Grades I to VII, including two sectione in

Grade II.
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The pupils in the school have thus a constant
stream of student instructors while the practice teaching is
in operation, two students at a time being assigned to each
classroom, and the result ie that they become thoroughly sated
with students. 7oe betide the unfortunate unsophisticated
gtudent who fgails vo meev the acid teset! The degree of famil-
iarity with which the pupila in some caseg come to treat the
gtudents who are thrust ugon them does much to breed contempd
which in certain cases borders very closely upon insolence.

Thie ie the cide of the picture whicn ghowg ¢{he
woeg of the ctudent: on the other hand, one cannot deny that
the practice ig an excellent discipline for the students and
gives them an insight into what it means %o be in charge of
a class where personality counts for much. The practice 1isg,
as we have gaid, the acid tee’, and it does not take long for

tue studente who give pgromise of real ability as teachers UO

make themgelves conspicuous,

As regards the supervision of the teaching, the
syatem may be briefly ouilined as follows: In the case of the
Wednesday vieite to llontreal, the students are accompanied by
the Dean and the lecturer in Bducation. ZPractice is done in
four schools each week, the studente being divided amongst
them. Two lessong are oreviously assigned to each student,
one for the morning and one for tiie afvernoon, and each super-
vigor has the duty of seeing the students in two schools. The
method is for each supervisor to vieit one gchool in the
morning and one in the afternoon, and this means that he is

required %o see and criticise some twelve or thirteen lessons
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in the morning and a gimilar number in the afternoon - a total
of about 25 lessons in some four hours, or about 10 minutes %o
each lesgson.

The time allowance seems short, but it is remarxable
how mucn éne can see in that short period. The writer hasg had
the privilege of accompanying the supervisors on their visits
during the past year, and the system, while it may appear
cramped when stated on paper, in reality enables one to form

quite a satisfactory estimate of the student's powers and

The practice teaching in the ilacdonald High School,
on the other hand, is open (o supervigion by all the members of
the staff of the School for Teachers ai any time at which they
may be free to go there, and the estimate of the classg teacher
ie also taken into account.

The intensgive teaching at the Christmas and Zaster
vacations is supervised in the case of the city schoolg by
the members of the college staff, and in certain cages students
who are doing their teaching at home may be visited by a men-
ber of the gtaff to whom that area ig accessibple,

’he matter of practice teaching has becn sufficiently
diescussed and it remains for us to consider now the other
subjects in the course of study. The subjects are dealt with
generally in thoee pointe which are of interesu to the teacher
and particularly with reference to the syllabus of the work
done in the Protestant schools of the Province. The fact that
the curriculuir is pretty well standardised for the whole
province, and especially for the City of ilontreal leade in

come cases to a rather narrow treatment of certain aspects of
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the subjects, but there is no doubt that the definite‘nature
of the educational requirements in the Intermediate Schoolg
makes 1t eagier for the School for Teachers to supply students
who have a thorough grasp of the main essentials of their

job. |

In some subjects there is a €light tendency for more
time to be spent in actually teaching the students more about
the subject iteself than in showing them the method of impart-
ing it, and while this may be all very well from one point of
view, it must be remembered that the scholarship required for
admisggion to the couarse is uLaken by the regulations as that
of Gradé XI. It would be foolieh to argue that this standard
ig sufficient for a teacher, but it would be better %o leave the
furthering of the etuldent's knowledge until after the year of
trainihg, and in the meantime teach him how to expound what he
doeg know, which will probably be sufficient for the inetruet-
ion of pupile up to Grade VII, which ig the highest grade the
student will likely have %the opoortunity of teaching in his
firet year. Ia fact, only a very few teachers are given this
responsibility im-ediately.

The subject of French ie of course compulsory for
all teachers in the province, and, 1t may be argued, rightly so,
but it must not on that account be inferred that every student
who leavesg cdllege with a Diploma has the necessary ability to
teach French. The French which ig spoken by many - indeed the
majority of the students, ieg very umuch "after the scole of
3€ratford-atte-Bowe", and one can easily see the reason for

thie as lying in the fact that their own teachers knew no
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better. 1lluch has been done recently to introduce g¢pecialist
teachere of French, who have taken additiondl summer courses
in the teaching of the subject, to’the gchoolg in the province,
~’and thig is a step in the right direction. It is farcical to
agk students who have no ability in thies direction to undertake
the teaching of the subject, and the same may be =aid of the
subjecte of Art{ and Lusiec, particulafly the iatter.
The students who come to the College have in many
caseg no previous musical training, and it ie impoesible for
an instructor both to teach music and the art of teaching it
in the shor?t time allowed. In the case of the men students
thie mugical ability is particularly lacking, and one isg tempted

]

Yo sugygsss thas the time wasted - there is no other word for

it - by the men on the pretended study of nugic, would be
better spent in a course of real handwork or in a course of
civice and economices which would be of gome value to them in
the teaching of the upper grades.

The fact that students have to teach these subjects
and 4o g0 practically under coercion eagily leads (o the
recognition that the results are commensurate with the antipathy
gshown.

It may not be amigs to sgay a few words regarding the
compogition of the body of svudents taking the Intermediate
course., In previous years the number of men students has been
small, rarely exceeding five or gix, and has refleeted the
remuneration offered. Thie year the number ie much larger,

there being some twenty men students, and this development
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may be traced, I think, rather to the prevailing situation
in the econowic world Ghan to any aporeciation of the nooility
of tne profession.

The remainder of the studentie are girls, some of
whom have previousgly taken the Blementary Diploma and have
returned to complete the course for the Intermediate Diploma.

In the present clase, it is worthy of note that
soie 20% of the students are Jewish. This large proportion
ig a reflection of the growthh of the Jewlgh populavion in
wontreal. In the matter of education, the Jews are ranked
with the Zrotegtants, and the dictates o equity sugzest
thav the Jewish pupile ve taught by fteacherg of their own
religious faifth. +‘he number of Jewish studenve wno will
receive appointments in the city of llontreal, which is vract-
ically trhe only place in uvhe province in which they are allow-
el to teacl, will orobably be cvuch swaller than the total
faxing the course.

The general educational svanding or ftne sbtudents
varies: some have peen admitied 'on trial'! under special

r

regulavions by the Central Buard of Hxawiners withoutl even
the mirimu. academic qualificatione, while otners agaln have
spent two or even three years in university courses, the

recsulte of which are at once aprarent in the work done by

mw

these students.
Ability is certainly not lacking in the students
as g whole, and while in some cases tThe educacional sgstem is

to blame for the lack of a sufficient vaciground, I have been

impressed during the past year by the eenness and eagerness
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shown in their work by the students. They reslice the acount .
of worik that has %o be done in the one-year course and are
not slow in its performance. A great degree of neatness 1ig

characterisvic of their wor: in general, and in tnis r qv

@
m

MY
l_Je

o

tne comparison with the graduate students in Schtland, whose
three years'! university course has made them somewhat careless,
ig to the advantage of the Quebec students.

Of course, as we eald at the ouvset, it is unjus?d
to compare a one-year course with one of three tiwmes that
duration, bus we must take things as they are, concluding that
tre Intermediate cource gives a good general training for the
type of work to be undercvaken, and leaving sug-zestvione ae to

ite iuproveient to tue concluding chapter orf this work.
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The third broad comparison to be undertaken is that
between the Teachers of Special Subjecte (i.e. the HithSchool
teadhers) in Scotland and the High School teachers in Quebec.
Here ;gain it may be objected that the eomparison is not parallel,
but the answer is that the bagis of comparison is that these
teachers are recognisced as holding the highest professional
statue.

- Article 43 of the Regulations for the Trainingj etec.,
of Teachers in Scotiand (1931)1reads as follows:

"Bither avart from or in addition to recognition
under Chaptef IV of these regulationg, a student may obtain a
Certificate of epecial qualification (the Teacher's Special
Certificate) to teach any of the following subjects:- English,
History, Classice, a llodern Language other than English, Math-
ematice, Science, Geography, Economics. Training Authorities
may admit to training for this special qualification applicangs
who hold the degree of a Scottish University (or other approved
degree) with Firet or Second Clase Honours in the subject %o
which their application relates, and also applicants who hawe
obtained such Honours after graduation.

"In addition, every applivant for recognition in
any lModern Language other than Engliesh must submit to such
further test (oral or other) of knowledge of the language as

the Department may impose, and must have spent a year of study,
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under conditions approved by ohe Department, in some country

i

in which the language concerned is spoken.”

Thie regulation shows us the high acadewmic qualific-
ations required for recognition to leach in secondary schools,
and the develoouent of a system of specialisd teachers in the

-

subjects of the secondary school curriculus: has done wmuch to

i

raice the stvandard of secondary education. e may here remarl

bt

that the systewr ol specialication is ag yet iu a primitive and
undevelovred state in the rrovince of Juebec.

The duration of tne cource for the Svecial Cervificate
ig, in the case of candidates who come direct from the uuiversity
and have nad nc previcus btraining, thirty-two weens. and in uhe
cagse of those who already ncld bthe leacher's General Certificate
discusgced in the previous chapler, a gpecial Ten-weex suord
courcge is offered. Iun practice, many s.udents cowing direct
fron the uwniversicy taxe botn cervificaces, the wors beling done
concurrently over a course of 40 weexs.

Only an very exceptional cases doeg a candidate hold
a double honours degree, buv recognition may be cbltained in two
gubjects of different honours grouve, e.g. Classice and English,
at the diescretion of thie raining Authorities, in the uswal term
of training, in which case an equal number of houres ig given to
eachh subject. A condition of thls concurrent training ie thas
the two subjects for which the qualificaiion les given be recog-
niéed by the Department as sufficiently cognate (or correlated)

- as, e.g. Liathematice and Science or Classice and Englicslh.
If, however, the two subjects do not fulfil this

e

requirement and are " wholly different in kind", as in the case
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of Mathematice and Classics, the requirement is that‘an addition
-alrcourse_be taken in the Methods and rractice of the second
gubject, extending to 180 houré, and the course is extended for
an extra>term.

Under Article 44 of the Regulationsl provision is
made for the inclusion in the course of instruction in General
School Lkiethods as well as in the practice of the special subjects,
and training ig glso required in the organisation and managemant
of Secondary schools in general.

A point which is worthy of especial note is the fact
that candidates who have taken only the course for Gthe Spechal
Certificate, omitting the training for the Geheral Certificate,
are recognised as qualified to teach only in secondary schools,
and the certificate issued té them does not qualify them to teach
in frimary Schools. Thig proviesion obviates the danger of a
teacher who has become thoroughly imbued with the academic spirit
of the university being plunged intb the teaching of childreh in
the elementary classegs of the school, where the teacher finds
great difficulty in coming down to the level of the children,
and the children are at the same time estranged by the'apparent‘
aloofness of the teacher.

Iv may be mentionedfthac the Honours examinations
of the Scottish Universities afe in many cases held towards the
end of the month of September, with the result that the candidates
who proceed ;to the training colleges at the beginning of October

are mentally and physically worn out as the result of a prolonged



~-69-

and searching examination. The effect: of thisg ie that their
work in the training college suffers in a considerable measure
during the earlier part of their course. Recognition of this
has led recently to a movement to have the date of the Honours
examinations changed to the month of June so as to obviate this

inconvenience.

The following table gives us some idea of the contents

of the course of stuldy.

SUBJECTS. AVERAGE HOURS PER WEEK.

1. rrinciples of feaching (including

Logic, rsychology, & Ethics) - - - - - - - -3
2. Experimental Fsychology - - - - - - - - -~ - 0,66
3. Bducation - - - - = = = = = = = ~= - = - - - 3 or 4
L, Methods and Practice in Ileaching - - - - - - 12
5. Secondary School Organisation

and Mansgement - - - - = - = - = = = - - - - 0.33
6. Laboratory Arts (for Science Students) - - - 2
7. Hygiene - - = = = = = - = = = = = - - - - --1
8. Physical Training - - - - - = = = = = - - - - 2
9., Phonetics and Voiee Training - - - - - - - -1
10, Religious Instruction - - - = = = = = - - - - 1

In the case of the subjects numbered 1 énd 3 above,
exempivion may be obtained on the score of sufficignt previous
univereity study in these subjects.

In rhonetice and Voice Iraining, the subject™
includes, in the case of English or any other Modern Language,
a course in the phoneticg belative to that language.

Prom the table, it will be seem that almost half
of the time ies epent in the practical work, and in the caSe of
the‘Glasgow'Training Centre, the practice followed is the same
ag %hat in the training for the General Certificate - namely
periods of three weeks of alternate practice teaéhing and

training college study. ©LThe first period of such teaching in
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re 0f the Secondary Schocl. The
fact that the studeni had been away from the avmosphere of the
Frimary Schocl for a period of some ten years is well worth
remembering. fhe yplunse into she pass brings the realisation
of ul:e lapse of Uime and has a salutary effeci on nis outlook
on schocl life in genersl.

The total period spent in teaching is again 16
four-day weeks, the Fridays being spent in the tralning college
takXing lectures in General :lethode and the Special Subjects.

Aag in the case of the General Certificate students, the discuse-

ec.ureg ig invsaluavle.

[
¢
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After the preliminary four weciks in rrimary Schoocl

wor. and Three weeig 1n cocllege, ke studentv ie assigned o a

L (V]

Qo

csecondary school in tue ciity, wnere he ig uander the suvervisicn
of the headmacter of the schocl, the principal teacher of Lie
gspecial subject, and alsc of uLune class uveacher., Iliotice of
vieite by the collere master of -iethod for tiis epecial s=ubject
ie given, 2nd the practice usually followed is o visit each
ctudent about uwice in the course of the these weeks. On these
vieite the methods master has the opportunity of seeing the
svudent conduct a clage for the regular school 'period! of
40-45 minutes and, as the result of hie total observation,
during which he 1s able to see the stulent in action in wosy

of the clasrfes, he 1g well qualified to form a satisfaciory
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estimate of hie teaching capacities.

‘nhe orineipal fteacher of ¢
subject, on vhe information obtained from: his subordinate clas
and also on Lis own observavion,

teachiers,
x ag well, and vnis is

o

of the stud

4
Q
'-'

abv'e

Q

final adjuiicaviocn.

In thé case ol sgtudente who
icave and the General Ceritificate concurrently, uviie order of the
work ie as follows: (a) a thres-week veriod tue train-
ing college, (b) three weeis in the orimary schcol, (¢ bthree
(d) three weeie in whe secondary school --

weeis inm college,
in regular rocaticin. Qe comuvined Uraluning thus covvained is
very complete,
Thie comupleieness may be seen by refer.ing to the
1 G vv 10 may e

ccurcse of study showi in tie wrevious
U TiL0 cuooges

ricticed that in the case of a ¢

vhe Fencsral Certificate qualific as ls poegible

j

aoion,

to omit
the tendency iz for

the Kegulavions,

in virtue of Article 4l of 4

tLe curriculun 5o becowe unduly biased in the direction of the

special eunject, Lhus in vie cagse of a svudenyv Who nas vagen in
sity wori the clasceg necessary to ce-

the course of nis univer
cure exenption from the Bducation and
feaching in the Ifraining College syllabus, and who does not
take the Laboratory aruve (for Scimnce stulents only), the

£t Uo be devoted Lo the other subjegts is

the usual practice is

vart of the rrinciuJleg of

'_l

s

tlme 1e

Fortunately, however,
we have gaid, and the

proportion of

very small indeed.

both coursese concurrently, as

tc Lage
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valance is thus presgerved.

I

Lhe most valuable feature of e course Tor uhe

~

speclal cervilicave ig that it serves bto bring down the student
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from the plane of higher learning which has becoue characteristic

of hies latter days at the universdty. He is gradually brought
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to condivione which Lie left vehind nhim some four or five years
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the priacipal ceache of speclal subjecte 11 vhe

cecondary scnoclie in Scolland are generally men whom not were
length of service but real teaching ability has placed in their

oositions, and if the etudent 1s fortunate encugh s ve in
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close ascociation with the princioecal teacher of his suvject, he
hag an excellens opporuunity cf eceeing the vest me thods im
operatiocn and, speaging frowm my own experience, I suould say
tha. the first three weeks! pracuvice and ocbeervaition in the
secondary school is an invahluable gid to the student. IlLuch, of
course depends on the individual teacher, buv 1o is fhe general
rule that the student receivees many nelpful suggestiaﬁs, anda
criticiem ie ¢iven, when asked for, in a spirit of friendliness
and interest whichh doee much to make The way of the student easy
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been proved by experience %to be satisfactory in cheir results.
A student who has the background of é-univezﬁty education is
ageumed Uo be capable of selecting and applying for himsgelf
that portion of ‘the methods which he judges to be suitable to
his own case.

Quegtions of curriculum are discussed in the meetings
of the students, which practically amount %0 seminars, and thé
benefit of this method can easily be imagined. Complaints
brought in.froﬁ the schools regarding the text-books in use or
me thods adopted by particular teachers are discussed 'in camera!
and the student it thus well prevared for the prpblems which heA
is likely to encounter in his actual school work.

The general result of the whole training is that it
secures for the secondary schools of Scotland s standard of
teaching ~which is uniformly high.

The course leading to the High School Diploma in
the Frovince of Quebec may be taken, as we have mentioned,
either at lcGill Univereity or at Bishoo's College. In the case
of the :icGill students, the work has up fo the present been
combined with the four-gear course leading to the B.A. degree
and certain subjects of the B.A. course are compulsory for the
High School Diploma. These are: Englieh, French, and three of
the following:' Latin, History, liathematics, a Science subject.
'hies is rendered nec%gsary by the fact thas it ie not the rule
in the province to have specialist teachers of all subjects in
high echools, but rathér for the teacher to have the responsgibil-

ity of teaching ali the éubjects up to Grade XI standard.
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In addition to the compulsory subjects stated, the
candidates for the Digloma are required to take two courseg in
Education (Bducabtion I ana“II), Gourse I being ﬁéken usually
in the third year of the course and Course II in the last year.

These coursesg meet three times each per week over
the full university session, and thus involve a total atiendance
of some 75 hours each.

Speéiai classes also are obligatory in the teaching
of the subjects of French, Musgic and Drawing. These classes
are held in the afternoons and are taken during the latter part
of the course over a period extending from October to February
or about 15 weeks, with one hdur's instruction per week in
each. They are conducted in Montreal High School by fully-
qualified exponents in each case, and are of considerable value
to the gtudents.

| Perhaps the most important part of the whole train-
ing, however, ies the practice teaching. The minimum requirement,
which is, owing to the circumetances, usuallly also the maximum,
ie fifty half-days. <his is done in the cibty schoole and is
superviged by the Dean of the School for Teacherg at llacdonald
College, who is also a professor of Education in LicGill Univer-
aity. This is in a sense the only real link between the affil-
- iated College and the University itself in the matter of teacher-
training, but as will be seen later, an atiempt will probably
be made in the near future to bring the university into closer
touch with the School for leachers at liacdonald College.

The fact that the practice-teaching is done during
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the university vacations enables complete concentration for

the sgomewhat short period, and the practice is to have arrange-
ments made for each student to teach two lessons each morning
and one lesson in the afternoons on the days when he is not
required to attend for criticiem lessons along with others at

a cervain schoolf The students are divided into two groupe,

one of which attends for criticiem lessons while the other
remaine in Uiie schools.

The period of practice-teaching is short, and nmust
require considerable effort on the part of the supervisor, but
the wide experience of the man at present in charge is a suffic-
ient guarantee of thoroughness in the work done.

As we have said above, a recent develooment has
taken place in iicGill University in connection with the training
of high school teachers. Under the sponsorship of the rrofessor
of Education recently appointed, a scheme has been proposed and
aporoved for a year's post-graduate course as an alternativé
to the method at present in effect. Professor Clarke, on coming
to the 2rovince of Quebec must, like any other with experience
of teacher-training in Great Britain, have been struck by the
comewhat undeveloped state of the training syetem in general.

No reflections, be it understood, can be or ghould be cast on
any individual. The difficulties are not of a persoﬁal but
rather of a circuusvanitial nature. While the need for a post-
graduate year of professional training may seem apparent, it

mugt be remembered that the B.A. course extends over four years

and involves a congiderable expenditure. Add to this another
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year and we have the straw which, in effect, breaks the camel's
back. The fact is that the remuneration offered in the teaching
profession (and particularly in the earlier stages of high school
work) is by no means commensurate wibth bthe time, effort and

money expended. When we remember that the student coming direct
frow high school and taking the one-year course leading to the
Inéermedisate Diploma at Liacdonald College staris under the
Montreal School Board at a salary of $130C (for malecs), or

$200 per annum less than his graduate.confrere who hag spent

four years in his preparation, we gee the force of this.

Of course, it may be pointed out that the possibil-
ities of increment in high school work are greater, but 1t may
be answered to thie objection that a capable male'teacher with
the Intermediate Diploma has bright prospects and an almost
certain principalshin» assured to him in the near future.

The difficulties of the situation have been borne
in mind in the framing of the new course, and since the obstacles
in the way of making such a course compulsory at firet have been
fully realised, it is being offered as an alternative, and hopes
are entertained firstly of a greater remuneration for those who
thus equip themselves and secondly, of its eventually becoming
the regular course. How far these hopes will be realised time
alone will chow.

The main criticisms which can be offered against‘the
precsent system may be briefly stated before we proceed to an
outlihe of the proposed new course.

In the first place, there ig too much of a divorce
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between lecture-room study and the practical studies in school.
Thie objection, of course, can be offered to many systeme of
training where the university and the training college are
difficult to bring into alignment.

Secondly, the simultaneous pursuit of the courseé
on the one hand for the university,degree and on the other for
training purposes makeg for é tendency to 'scamp'! one part or
other of the course. |

Thirdly, we must note the insufficieﬁcy or lack of
certain subjects in the course such as: Physiology, Educational
feychology, rhonetice and Voice ITraining.

In the scheme propoéed for introduction in the csess-
ion 1932-33, some attempt is made to remedy the defects suggest-
ed in the above criticism. The outline of the course is
briefly as followse:

Bducation I and II.
Psychology.

Special courses.

fhysiology. |

Yhonetice and Voice-Iraining.

The existing courses in kontreal High School.
fractice ifeachiuge.

e i ®
!

[
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It will thus be seen that the propoéed scheme is
gsomewhat wider in its scope and includes some necéssary elements
which have hétherto been lacking. The only danger . will be that
of treating certain subjects, e.g. Psychology and rhysiology,
too little from the aspect’of their practical value to the
teachers. With due care, this can be avoided, and the course
will only show ite merits or defects in operation. Any new scheme
has ite dangers, oubt we musei withhold criticism until after the

event.
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In the matter of practice teaching, I understand
that an attempt will be made to wement the relations between
the School for Teachers at lLlacdonald College and the Education
department at iicGill by having the practice teaching done in
the Hacdonaldﬂigh School, poseibly =%till under the supefvision
of the Dean of the School for Teachers. The arrangementsg have
not as yei been vublicly announced, but the suggesgtion is an
excellent one. There is no need o have two struggling schools
of education when they can work in harmony together.

We turn now to the course offered for the High School
Diploma by Bighop's College, Lennoxville. In thie case, the
B.A. course extends over only three years (the segsion being'
~ gomewhat longer than that at ilcGill), and the Diploma ig obtain-
able only afier a year of post-graduate work. 1The work done is
very thorough, and the courses are as follow:

Hietory of Lducstion.

rrinciples of Secondary Hducation.
ilethods of Teaching.

Special iiethods of leaching.
School lianagement and Law.

Educational i‘easurement.
€,9. Frractice leaching.

~Now =W
“w o o o o 4« »

- In connection with the last item, we may quote from
the Calendar:1

w7 8,9. Practice Teaching. - This course congists

of actual clase-room teaching under supervision. Students will
be given sections of the high school curriculum to teach and
will be held responsible for teaching these units of subject-

1 The Calendar of Bishop'e Univergity. - 1931-32, p.88.
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matter. Lesson-plans Will be required, and the teaching closely
watched and fully criticized. Successful teaching is essential
to the securing of a high school diploma."

Here it may be noted that the"number of students in
training for the high school diploma is nct so large as that at
LlicGill. The average number av lcGill per annum is in the
neighbourhood-of 30, while at Bighop's the average isg just about
half of that number. This fact, of éourse, makes for greater
attention to the individual students, and generally, the whole
year devoted to the professional iraining and preparation cannob
but have a saluvary efiect.

Provieion is also made for the issue of Special
High School Certificatees, qualifying to teach speclal subjects
in which honours courses have been taken by univer@ity graduates,
by the Central Board of Examiners, but these are not valid for
the rrincipalship of a High School unless so endorsed by the
Director of Trotesgtant Education.

It ig fairly obvious, from the references already
made, that the eystem of gecondary education in the Province
of Quebec is quite different from tha:t of Scoitland. In Scotland
the high echools are in the main staffed by specialist teachers:
in-Quebec they are not. The reagon for thie is not hard %o find.‘
The population is more scatiered in Quebec, particularly the
Englich-speakinmg population, hence the need arises for small
schoolg in which it often falle to the lot of one teacher to
teach ceveral grades. In-a schoosl which comprises in its 11

grades some 1CO pupile in all, it is obviously impossible to

~
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have gpecialist teacherse for each subject. Offen the principal
has (0 teach Grades 1IX, X, and XI himself and supervise the
work of the school as well. This means in effect thai a general
rather than a specialised training is needed Ior the main teach-
ing body. Steps have of course been takeh for the provisipn of
special teachers of French, ilusic, Handwork, and Ary, especially
in the city schoolg, and, in the casge of French, more generally
-in the rrovince.

These"French specialists?!, as they are called, are
not spechdlists in,fhe sense that the& necegcsarily have taken
honours university courses in french, but are in most cases
practically bilingual through being born bf French and English
parents. Special sum~er courges may be taken leading to the
recognition as 'FPrench specialiets', but it is not merely an
academic qualification which fits ﬁhe teachers who occupy these
vositions; in fact, they are, as 1t were, carefully ’hand picked!.

While it is true that specialisti teachers are aﬁ

1

imposeibilivy in the rural districts, one feels nevertheless  that

more could be done with advantage in»this mgtser in the cities.
There is no doubt thal pfogress has been made, if

somewhat slole, in the itraining of higﬁ-school teachers, and

we can only hope that, as the result of tlie recent developments

in licGill and a general appreciation of the greater neceds a8

education advances, that progress will be maintained.



CHAPTER VI.

Before we come 0 a general summing-up of the posit~
ion we may note that in addition to thé classes of teachers
previously described there are others, both in Scotland and
in Quebec.

In Quebec there ig the Kindergarten Director:s
Diplomsa, issued after a Very thorough course extending ofer
three years - two years of superviged practice in the schoolsg
of Montreal, and one year of practical and theoretical work at
Macdonald College., The Kindergarten class in the c¢ity schoole
of Montreal is rather a sgociological than a purely educational
ingtitution, the object being rather the solution of the social
problem of the pre-gschool years than the teaching of fthe rudiment-
ary school subjects. IV 1s however made explicit in the Mac-
donald College Announcementl that it is hoped to prepare the
Kindergarten Directors "for the difficult tagk of training
yodng children effectuaily in the rudimen ts of ordinafy school
work in succession to the wofk of.the Kindergaften, bridging
over the chasm that toofreq@éhtly separates the‘Kindergarten
from the Primary Class."

The work done in the city gchoole ig very success-
ful, and the Kindergarten Directors, with the thorough training
they have received, are able to make great progress in the
'pré-school years. It is unfortunate that the numberes of students

1 Twenty-fifth Announcement, 1931-32, p.98.
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in training for the Kindergarten Director's Diploma are small,
there being only one in the lLiacdonald Coliege course at present,
but it muet be remembered that the demand is not heavy.

The fteachers of technical subjectes, such as hand-
work, in the‘Province of Quebec, do not have any specially
organised course'provided for them ait a teacher's training
college, as ig the case in Scotland where, in aécordanee with
Chapter VI of the Regulations, the Teacher's Technical Certif-
icate is isgued after a coursge of training-of varying length,
as a qualification fdr teachers of such subjects as Art, Applied
Science or Technical Industry, Agriculture or Horticulture, |
Commercial Subjects, Domestic Economy, Physical Education,
Educational Handworkx and lLlusic.

The general training, in the case of the Scottish
teachers, includes such subjects as Hygiene, rhysical I[raining,
Phonetice, and such other subjects as may be relative to the
fechnigal subjects taught, together with a course of practice
in the special subject extending from 300 to as much as 390
hours.

This condition ig interesting as throwing further
light on that aspect of fralning wunich ise the subjeet of this
thesie, as hés been made clear in the preface. Ihe point is
thac we have two systeus of teacher-training which have a gen-
eral vasgis of comparison in the facu thaiv they provide three mainh
classes of teachers for the general school subjects. As we have
gaid, however, the comparison is entirely from the evolutionary

gstandpoint. In Quebec conditions have been and still are
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against the development to the logical, or rather ideal, con-
clugion. The result is that the training system is in general
somewhat behind that of such a Province as Ontario, where con-
ditions are quite different. In Onﬁario, the Protestant-
Catholie ratio of population is quite the reverse of that in
Québec, and the result is that the English-speaking communities
have been able to develop the educational system with much great-
er freedom.

It is no disgrace to the Protestant people of the
Prcviﬁce of quebec that the system is as it is; rather must we
assign all credit to the Department of Bducation for the fight
which it is making to secure trained teachers for the schoole.

When we remember that there are in parve of the
province places in isolated districtc where there are only six
or seven English-speaking families, and that they have practic-
ally to provide their own educational facilities, it may eagily
be seen that it is impossible for ﬁhem to pay a trained teacher:
in fact, no trained teacher (or indeed any other) could be pre-
vailed upon to live under the conditions which exist in some of
the more iéolated soots in the province.

There are g0 many rural elementary schools in Quebec
where the numbers of pupils are g0 small that salaries are
necessarily meagre, that it is in the nature of thinge that the
ten-week courge of training ghould continue in operation. |
At tempte have been made to improve upon it but have go far failed.
We may hope that some dgy the duration of the elementary course

will be extended to a year. The experiences of David Stow in



w8l

the matter of_the extension of the training period are illus-
trative of the development that can taske place under conditions
which are not too adverse. In Quebec, however, thinge are
different, and unless there is a great change in rural condit-
ione, there does not seem to be much prospect of improvement as
regards the length of training.

From one point of view, there is a gleam of hope in
the fact that there is a migration to larger_centres.which,
combined with the gradual absorption by inter-ma#riage of the
Englieh-speaking families in rural communities, may eventually |
lead to the dying-out altogether of English—speaking people in
the rural districte.

The bright spot ie in the fact that the numbérs of
untrained rural teacherg have been brought within a decade from
almost 300 to under 1CC and, while the number ig yet large as
judged by any absolute standard, the decrease must be regarded
as a highly satisfactory development and a guarantee of further
progress wherever poscsible.

To come to the Intermediate teachers of Quebec, it
must be recognised thét the standard of their work is very
gatisfactory, considering the deficiencies, in many cacses, of'
the rural schools in which they were educated. Prom the evidence
I have ceen on vieiting the'city schools in Montreal, I echould
say that there is apparently more general interesi in their
work bThan is shown in the ordinary schools of Scotland. There
seemg to be a healthy epirit of rivalry in the matter of bright-

ening the classroom, and I have been impressed by this same
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gpirit among the students at liacdonald College. No matter what
project may be ascsigned in connection with the gemneral work of
the course, the artistic level ig always uniformly high. Some
of tie creative work which I have seen done by GLhe students is
of an order which would do éredit to any teaching body.

If any criticism or suggesvion of improvement in the
training is to be offered, I would refer onee again to the
subjects of Liueic and ATT, whiéh might rathef be optional,
and those who have-ndt the aptitude for these subjects night be
given such a choice as I have already indicated - Handwark,
Civies, or Economice., While there is no organised course in
speech-craining, it must not be itagined that deficiencies in
speech are not criticicsed: still, one feels thai a regularly
organised course in Phonetices and Voice-training would be of
congiderable value.

These are again matiers which are rather a question
of development in a system. IT the need becomes sufficiently
felt, the requiremenve will no doubt be mev.

A course of one year's duration from the stage of
the school leaving examination ie in many respectis dangerously
ehort. Few would deny that two years would enable a greater
range of training to be given, but conditions hitherto have been
againet thie develooment also. <The fact thav liscdonald College
ie a residential college, with most of the studente living at
considerable distances from their homesg, makes the expense of
tréining very high, and, as we have previously pointed out,

financigl conditione, which are impossible to alter, do not
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offer satigfactory remuneration for a longer periocd of trgining.

If however, asc has been the case in Scotland, the
numberg of those in training as teachers gradually increase
until there is an excess of supply over demand, the development
may voegibly take place.

In this point the comparison with Scotland ie
interegting. After a long struggle, the minimum duration of any
general coursge was raised to two years. Increases in numbers
recently have made possible a furkher year's extension, and the
minimum period is now tnree years. Subsidised school and
univeregity education combine to entice progpective teachergs o
spend the extra year in securing a university degree as well,
with the attendant increacse of pay.

The numbers oL 'ordinary' graduates Rave in late
years increased %o a remarkable extent, and the resgult has been
a glut of tedchers wnhich héé had one gatisfactory result - that
of inducing epecialicavion to obtain an agssured position.

Bverything has been in favour of development along
thege lines in Scoivland - a wedl-established national system of
education, with a minimum national scale of salaries for the
teachers, and subsidised education for those in need lrow school
right Bhrough to the university. In rural districte the policy
of centraligation has within the last decade played a great part.
The puoile, on ghe attainment of the age of 11 or 12 and the
paseing of the 'qualifying' or 'control' examination, are trans-
ferred bto elther the central high schooi or advanced divieion,

where the courge is open to Tthe universgity or a technical training.
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All this has combined to facilitate education. The
country is smiall aﬁd centralisgation is easy to bring into effect,
Conditions in Quebec are entirely different; progress mast of
necesgsgity be slower and ie along-certain lines completely blocked.

The numbers of students who have qualified recently
as Teachers in Scotland are so great that many who finieshed their
training college courses two and even three years ago have not
yet secured permanent appointments. This has given rise to a
somewhat drastie step - to be taken in 1932-33 - that of limit-
ing the numbers of studente to be accepted for training in Scot-
land to a total of 10CO.

I am afraid it will be a long time ere it will be
necesgary bto take such a step in the rrovince of Quebec. Eor
men in particiular there is.no grea i auuraction in the professgion,
and a university courge leading to a comaercial career gives
much greater ppospect of material success. It is small wonder
that young men are not attracted to teaching.

Another point of interest from the aspect of the
gradual development of the tTraining system is the fact that in
the Province of Quebec, dating from June 1929, all diplomas
will be interim in character. They will be valid for one year,
and on the inepector's report of successful work done during that
period, will be exteﬁded for another year, at;the end of which
time they will be made permanent on the same terms that apolied
to the extension.

Thie ie¢ a valuable provision and we may notice that

it ie similar to the pmactice which has iong been in effect in
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Scotland. The student, on completion of his course, is awarded
the interim "Teacher's Probation Certificate" (Form 697.),
which, after.satisfactory teaching for a period of two years,
on the reporiv of the Chief Inspector for the Division, may be
exchanged for the appropriate form of Teacher's Certificate.

This ie a reasonable and useful séfeguard againgt
the 0dd case where a student may elude bthe vigilance of the
training authoritieg and escape with a diploma»when he ig no#t
worthy of it.

The oroblem of the unsuccegeful teacher may be solved
in various ways. In the Trovince of Quebec the préetice of
engaging a teacher under contract for one year ig in this regpect
admirable. Thé incompetent uveacher simply does nos ha%e the
contract renewed, and thus a school is safeguarded against the
permanent infliction of one whose abilities are insufficient
to meet the minimum demands., In Scotland, a teacher may be
dbsmiegced for incompetenée, but only aflter abundant proof and
by a two-=thirds majoriﬁy of the education committee under which
ne is egerving.

The Quebec system has the advantage above stated,
out lacks the gecuri ty-of tenure of the Scottish system. Thas
8 ueacher may find herself without a contract for no other
reason than that the Chairman of the School Board wishes to
have hisg niecg engaged as the local teacher. Here again we may
foregsee a development which will give the teacher some option
in the matter of re-engagement.,

The difficulty has been mentioned in a previous
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chapter of having so much of the practice teaching of the
Quebec students done in one school. The solution of the problem
ie apparently perfectily simple. Transfer the training college
to the city of Montreal and everything will be rendered easgy.
However, the sélution ig not so eimple as all that.

‘Although there are at Macdonald College three schools,
the School of Agricﬁlture, the School of Household Science, and
- the School for leachers, the tendency seems to be towards a
falling-off in the numbers of Agriculture students, particularly
from the Prqvince of Quebec, and the transference of the School
for Teachers would leave a ceridous problemAas to the disposal
of the buildinges and in fact would seriously inverfere with
the financial bagie of the college.

Again, the regidential system,-as we have noted,
makes for a steady level of work. In the city the distractions
would be greater and the work could hardly be covered in the éhort
time available.

On the other hand, there can be no doubt that a
greater variety of practice teaching in the city schools,
which is to spme extent gi#en by the Vednesday visits of the
cstudente in the Intermediate Clase, is desgirable. The objection
is that it ﬁould be diffigult to obtain the necessary facilities
from the ilontreal School Board, and while it is true that the
regular worx of Gthe school is 0 some extent interfered with
by the vieits of the students, one feels that greater facilitvies
for practice would in the end be reflected in the work done in

the schools.
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At any rate, conditions at the present-time do no#t
point to any transference, and the chances are that lacdonald
College will continue to be the Normal School which provides
the gbeat majority of the Protestant teachers in the province.

In conclusion, we may remarx that the status of the
teacher has always been higher in Scotland than in Quebec, and
natural conditions have &ed to a regular and systematic develop-
ment of a training system. In Quebec, on the other hand, the
development has been slower, asg is only natural in face of the
conditicns, but nevertheless it has been, and continues to be,

on a broad basis, a development in a gsimilar direction.
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