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i. 

PREFACE. 
---_ ... -----

It must be understood that the comparison involved 

in this thesis is purely from an evolu tionary stanclpoint. 

That is to say that 7le have on the one hancl a system. of 'training 

teachers which has become very highly developed over a f)eriod 

exceeding 100 yeaTs, and 011 the other the ~uebec s~ste1}1 Which 

is some .JGhirty years younger allct in a much less a,,"'vanced stste. 

A stranger coming into contact Y'Ii th 'the la'Vt;;er sye Lem for the 

first tiLle naturally sees i ts il1cor:1~)lete lIevelo~JTnent and is 

rJove~l to enquire into the reasons for this state and to considel' 

whether the develoC'(18nt is likely to proceed along Sitiltlar lines 

to the Scottish system • 

•• ~. J h t'· 
~V l G -m s in view, the COllll?arisons involveCt. in 'chis 

work are not in'cended as comparisons of the relative meri ts of 

each sye tem. Were this so, the comparieolls would be unjust 

al together, and if it is desired to insti tate such a comparison, 

the basi S ','<.'QuId. have to be comple tely d.iffe ren t, as follows: 

QUEBEC 

Elementary Diplohlu 
Intermediate do. 

High School Di,Ploma 

- - - - - - :U 0 e qui val en t • 
Non-graduate couree for 
General Certificate over 
a three-year course. 

- - - - - Graduate course (1 year) 

No equivalent - - - - -
for General Certifica~e. 

- Course for ~eacher'e 
Special Certificate over 
one year '(post-graduate). 

The basis for the comparisons in this thesis ie that 

of relative standing - the lowest recogni tion in Scotland '\":i th 



ii. 

t ' 1 .L.. r. b ne owesv 111 ~ue eo, the gene ral body of teache re in the one 

wi th the general body in 'ehe other, and the highee Cv ~7i th the 

I'he comparison which is made ';""lay be justified as 

being the equivalent of sucL a~ evolutionarj cOhloarieon in the 
-'-

field of ~olitice or economics. 

wi th tha"c of Sco tiland, the same holds good. 

questions of the relative uerits ~ ~, 

O..L v u8 C: Y 0 j- e' i c: • ~ ....... u ~ ... __ • i t is purely a 

que s tion of tJle E ts te of deve 10 lYi1en t, 17i th the .9oSi ~i on qui te 

the reve rse of tha G in e duc ati Oll. 

in education: other cou:l';ries, such as her neighbour England, 

have been unable o'~~ing to circ:,~~'nstallces L;,~ f'ollow out Si'~lilar 

raising of tIle ge.ileral level in 2UC'u a ~i:ce0 'cion as :~eache:c-

training, and it i2 in such a mat~er J ., . 

cnac C C lUP ar i s 0 :r:l ',7 i ~ h 

'~Q e be c i e 0 f f e re a • 

-------o-----...-~ 
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CHAPTER 1. 
- ... _ .... - ...... - ... 

~he basis of the educational system in Scotland was 

what is known as the Parochial System. Under this system 

education was, as the name implies, primarily a local affair, 

and each parish was responsible for its own education or lack 

of it. The Act for Settling Schools, 9th October, 1696, 

required that in every parish, the heritors and minister should 

provide a schoolhouse and appoint a schoolmaster. There was 
--

however no definite professional qualification laid down by the 

Act,"and the responsibility for the selection of suitable 

candidates rested largely on the minister and heritors of the 

parish. In many cases the parish schoolmaster was a man of 

good scholastic standing and attainments and was able to give 

his pupils such an equip~ent as to enable them to proceed 

direct from the parish school to the university. While this 

credit must be given to the system, that it suited admirably 

the needs of the country at the time, it is yet not without 

its critics. Dr. Alexander l.iorgan1 states that "Scotland had 

a supply of parochial teachers unexcelled probably in scholar­

ship and skill by those of any other country", but in opposition 
• 

to this, it is pointed out by Dr. R.R.Ruslc 2 that "as the heritors 

had to maintain the schools and to provide the greater portion 

of the funds to pay the teacher, they frequently ~referred 

parsimony to probity and allowed the schools to lapse." 

------~------~~-~-~~~~-~---------~~~~--~-~~-----~-~---------~ 

1 R.R.Rusk - The Training of Teachers in Scotland (Edin., 1928) 
p.6. 

2 Alexander I.rorgan - ;~he Rise and Progress of Seo ttish Educa tion, 
(Edin., 1927) p.212. 
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Further criticism is to be found in the Education 

Commission (Scotland) First Report, 1865,1 and the general 

conclnsion to be reached is that while the parochial system 

was to a considerable extent sufficient to provide for the needE 

of the times, it was, like everything else, by no means perfect, 

and its imperfections were revealed by the growth of large 

industrial centres where the system was difficult, and indeed 

impossible, to apply. The Aot of 1696 had provided for one 

school in a parish and, as Rusk points out 2 , "one parish 

school in a modern city, or even in a city parish a hundred 

years age, was woefully inadequa te. n 

To meet the increasing needs it was obvious that a 

supply of competent teachers would have to be provided fOT, 

and to the problem three solutions, not altogether unconnected, 

made their appearance. 

First there was the introduction of the monitorial 

system by Andrew Bell who was from 1789-1796 superintendent 

of an Orphan Asylum at I.Iadras, where he introduced the system. 

About the same time, Joseph Lancaster, who finally established 

a school of his own in Borough Road, London, was developing 

the system on si~ilar lines. 

Seoondly we have to consider the 'training system' 

the credit for which is usually assigned to David Stow, of 

Paisley, about the year 1828. 

Thirdly there is the pupil-teacher system which was 

--~--~--~--~-----~---------------~-------~-~------~--- -------

1 pp.147 ff. 

2 R.R.Rusk, OPe Cit., p.7. 
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introduced by Dr. Kay, afterwards Sir ~ames Kay-Shuttleworth, 

in 1846, after he had seen it in operation on a visit to 

Holland in 1837. 

It is however with the second system, namely the 

'training system' that we are particularly concerned. The 

importance of stow in the develop~ent of the training system 

cannot be over-emphasised, but we must remember that the 

Education Comrr.dttee of the Church of Scotland, formed in 1824, 

suggested in 1826 that teachers should undergo a short course 

of practice teaching and observation in the :.:arket Place 

School, Edinburgh, before they cculd. be aPPointed to schools 

belonging to the General Assembly. ~he idea seems to have had 

euccessful results, for in 1837 the managers of the school 

handed over its management to the Education Committee and we 

thus-have a direct line of Church control over the training of 

teachers on the one hand, while on the other we have a purely 

private enterprise which, as we shall see, eventually came 

under the control of the Church. 

Stow's first important venture in connection with 

the training of teachers was the establishment of an Infant 

School in the Drygate in Glasgow in 1828. It is interesting 

to follow the influences which led to the establishment of this 

school, and particularly amongst these must we notice the 

Infant School movement. ~his movement is associated by Lance 

Jones1 with the name of Robert Owen, who opened an infants' 

-----~--------~---~-~-~----~~------~~~--~-----------~~---~--

1 Lance G.E.Jones - The Training of :reachers in England and. 
Wales (Oxford, 1924), p.148. 
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school at :New Lanark nc. 1812 n • Dr. Rlle:~l however, points ou t 

that the credit should rather go to Jean Frederic Oberlin, 
• 

pastor of Ban de la Roche, near Straebourg, and. has ascertained 

that l1in Germany, an Infant School, which still exists und.er 

the title of Paulinen-anstalt, was opened at Lippe-Detmold in 

1802.,,1 

It is true, however, that Owen was entitled to the 

claim of priority in the movement in Britain, and Henry Brougham, 

who was acquainted with Owen's system, was the prime mover in 

opening the first Infant School in London in 1819 at Brewer's 

Green, ;7es. tminster, under the mastership of one of Owen' E New 

Lanark superintendents. A second Infant School was opened in 

London on 24th July, le20, unde r the principalship of IJr. 

Samuel Wilderepin. 

Now Stow, who had come from hie native town of 

Paisley to the city of Glasgow to engage in a commercial career, 

had devoted his leisure time to mission work in the poorer 

parts of the city, and first of all started a Sunday School 

with the idea of refonning the young. It soon became obvious 

that the influence of one or ~la houre a week was by no means 

sufficient to attain his object of refonu, and his attention 

turned. to regular or 'day-school' education. In the Third 

Report of the Glasgow Ed.ucational Society '8 l~ormal S.eminary, 

1~36,2 he states that he "in 1920, visited. Ur. Wilderspin's 

Infant School in Spitalfields, which had commencecl but a short 

-----------~~----~-~-~----~-----~--~~------------------~--~---

lOp. cit., p.25. 

2 p.6. 
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time before. i:he fi ret half-hour' s. 0 bservation of the sys tem 

there pursued seemed to supply to our mind that germ of a 

syste8 of education which, upon souna Christian principles 

and superintendence, could not fail, under the blessing of God, 

morally to elevate SOCiety." 

The influence of Stow's visit to London is seen in 

the founding of the Glasgow Infant School SOCiety in 1327, 

largely through his exertions, and the establishment of their 

i.:odel Infant School in the Drygate in 1828. 

(As. regards the opening d.ate of this school, it has 

been established from the Balance Sheet of the First Annual 

Report of the SOCiety that the school was opened on the 23rd. 

April, 1828.) 1 

We learn from an advertisement in the Glasgow Herald 

of 28th April, 1328, that I1I.Ir. rJilderspin of London" was to 

deliver a lecture explanatory of the System of Infant School 

Instrllction in Glasgow on the 30th of that month, so the 

further influence of stow's visit to London CaL be seen in the 

invitation to ~ilderepin to come to Scotland. 

The school i tself ~vas und.er the d.irection of L:r. 

David. Caughie and. grea·~ progress seems to have been made in the 

ed.uea tion of the children, if we may jud.ge from the report of 

lJi1derspin2 :- "At the end of a month, it was announce·a in the 

Glasgow papers, that the examination wOllld take place ••••• 

~he children, who were from eighteen-monthe to six years of 

---~---------~-------~~~~------~----~-----~--~~----~---~----~ 

1. R.R.Rusk, OPe cit., p.38. 

2. Samuel ~ilderepin - Early Discipline Illustrated (1832). 
p.lo4. 



age •••. were conveyed in waggons, well adorned with green boughs, 

guarded on each side by the Glasgow police, and followed by 

hundreds of people, together with the friends and parents of 

the children, - the crowd. rapidly increasing as they proceeded. n 

The importance of the establishment of the Infant 

School in the Drygate is to be seen from the Appendix to 

~Granny and Leezy by stowI , where he tells us that on the 

opening day of the school, "two teachers ••• were enrolled as 

1lormal Students, wi th a view to two schools in Glasgow, in 

procesE of bei:ug erected in the neighbouring parishes, being 

conducted on the same system. n His interesting account of the 

school gives us the further information that many other students 

were subsequently enrolled ttwi th a view to acquire the system 

prac tically. n 

· 2 This, says Dr. Rusk, marks the beginning of the 

syatem of training of teachers in Sootland, evidently ignoring, 

deliberately o·r otherwis.e, the beginning made by the Church 

Committee, above mentioned, in 1826. In any case, it is from 

stow's venture that the more impo~tant side of the history 

begins. 

The period of training was at first very short, it 

being difficult to convince students that it was necessary to 

spend more than two, or at most, three weeks in their training. 

The time was later extended to three months, and at the end of 

the course a certificate was awarded. The development of stww's 

----~-~~~~-~~----~-------~----------~---~~---~-~~--~--~--~~-----

1 David Stow - Granny and Leezy. 5th Edition (London, 1858). 

2 OPe cit., p.39. 



-7-

system must be regarded as quite rapid, considering the times. 

In the appendix to Granny and Leezl he tells us that 

"For 20 years, viz., up to 1847, the !!loral training 

system, in unison wi th practical training in the e·le~entary 

branches, with the ehildren of the model schools, occupied 

the almost exclusive attention of the Normal Stndente, so 

that their professional preparation as schoolmasters, or 

method of communication and moral training, occupied their 

whole ti~e during their course of six, nine, or twelve 

months' study. This exclusive attention to practical work­

-ing enabled young men, who had previously been well-instructed, 

to acquire the training system as perfectly- in one-third of 

the time as it now requires wit~ a two years' course, Bince 

the cOllege or teaching department has been added to, or 

uni ted wi tr.:., the Normal or practical. n 

This is contrary to the statement of Lance Jones that 

"a two-fold aim was kept in view. An atte~pt was made on the 

one hand to convey general knowledge to the students,and, on 

the other, to familiarize the~ with the principles underlying 

the methods of instruction and give them an opportunity of 

working out these principles in practice."(l 

From stow's own statement above quoted we can see 

that his aim was originally to train, not to educate teachers, 

and that he seems rather uneasy over the need for the 'coll~ge 

or teaching department'. In the present-day system, not so 

-------------~--~~----------~-~~------~-----------~~----~~~--

(1 Lance Jones - Training of ~eachers, 
p.lS· 



much in Scotland, but in other countries, and particularly in 

the Province of Quebec, the same is still true, that teachere 

are comlng to be trained wi th an insufficient edu.cation which 

necessitates its being supplemented by the training authorities. 

To return, however, to the history of the Infant School 

and the Society, we find that the expense of the upkeep of the 

school was becoming too great for the Society, and in the 
1 

Report of the Annual lIeeting of the Society for 1834 we read 

of the accumulation of debt. Five other schools had meantime 

been established by the Society, making six in all, and they 

were only saved from oblivion by being taken over by the 

Glasgow Educational Society, formed at a meeting held in Glas­

gow on 24th February, 1834, and the objects of which are 

stated ae follow: 

"to obtain and diffuse information regarding the 

popular schools of our own and other countries - their 

excellencies and defects - to awaken their countrymen to 

the wants of Scotland in particular - to procure petitions 

to the legislative soliciting parliamentary inquiry, and 

parliamentary aid, in behalf of the extension of the 

parochial schools, with such additional institutions and 

improvements as the present state of SOCiety in our cities, 

and recent advances in the art of instruction, may suggest 

or require. n 

Meetings of this Society were arranged for the winter 

---~-~~--~~~----~----~---~-----~--------~---~~-------~~--~~--~-

1 Glasgow Herald, 7th April, 1834. 
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following its foundation, and were inaugurated by a lecture by 

Professor Nelsh, of Edinburgh, on 6th November, 1834, on 

nprussian Education." ;Professor Welsh had visi ted Prnssia the 

previous summer and naturally had been interested in the 

Prussian 'Seminars for Schoolmasters' which he had visited. 

Dr. Welsh's lecture (extracts of which are to be 

found in the Appendix I to Sermons by the Late Reverend David -----
Welsh, D.D., wi th a memoir by .A. .Dunlop, Esq., Advoca te), was 

a poweri'ul incentive to the newly formed Society to interest 

itself in the establishment of a Normal Seminary fo~ the Train­

ing of Teachers, and although stow later deniedl that Pruseia 

supplied any model for the Glasgow Seminary, we cannot but 

conclude that the influence was felt in the direction above 

shown. 

In any case, a committee of the Glasgow Educational 

Society was formed with. view to establishing Ua Normal Sem­

inary for the training of Schoolmasters, and Model Schools 

forming an integral part of such an Institutionn~ and after an 

examination of the Parochial Schools in Glasgow and the suburbs, 

decided that St. John's Parochial School, Annfield, and St. 

Andrew's Parochial Infant School, Saltmarket, be taken over 

and formed into "a Normal Seminary ••• for the training of 

teaohers in the most approved modes of intellectual and moral 

training, so that schoolmasters may enjoy complete and 

-~---~~---~~-~-~--------~-~-~--~~~~-~--~-~---~~--~--~~---~-~~ 

1 Fifth Report of the Glasgow Eduoational Societyts Normal 
Seminary, 1839, p.7. 

2 Glasgow Herald, May 15th, 1835. 
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professional education. ,,1 

An account of the regulations regardmng admission 

to the Normal Seminary and of the course pursued by the students 

is to be found in the Third Report of the Glasgow Educational 

SOOi.~,.2 It is specified that the students should agree to 

give regular attendance for a period of not less than three 

months (although schoolmasters de~irous of improving themselves 

in their profession might take a shorter course) and that 

"applicants have received a certain amount of elementa.ry 

education." The phrase 'a certain amount' is delightfully 

vague, and is best interpreted as an 'uncertain' amount. 

However, we see from the report tha~ an examination was set 

on entrance to test this elementary knowledge, and when this 

had been passei, and proofs of their satisfactory moral char-

aoter presented, the students were then admitted to a couree 

of training which involved bi-weekly teaChing practice, with 

criticism lesEons. 

In the meantime, negotiations had been proceeding 

for the erectio~ of new buildings, and the result was that in 

November, 1836, the foundation stone of the new Normal Seminary 

was laid at Dundas Vale. In anticipation of the opening of the 

new building, steps had been taken to advertise for a Rector 

to superintend th~ work of the Normal Se~inary, and John 

McOrie was appointed and sent abroad for several months to 

-~---~~-~---~-~~-----~------~-~--~----~-~~---~--~----- -------

1 Alexande r Horgan ~ op. ci t. p. 214. 

2 p.14 ff. 
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Itudy in France and Germany the educational institutions of 

these countries. After his tour, 1,,!cCrie returned and under­

took his duties in January, 1837. Unfortunately, however, he 

d.ied of typhus fever on 4th October, 1837, and thus did not live 

to see the opening of the new Normal Seminary, which took place 

on 31st October of that year. 

was now, 

The new Seminary, under the superintendence of stow, 

aooording to the Fourth Report of the Glasgow -
Educational Society's Normal Seminary, 1837, "a separate and 

complete eetab1i ehmen t, placed unde r the Chri etian superin tend-

ence of the Presbytery of Glasgow", and this fact shows, as 

Rusk pOints outl that Lance Jones is wrong in his suggestion 

that "Stow planned a National Undenorpinational College." As 

Ruek says, "any educational ac tivi ty in which stow engaged 

would require to have, not merely a religious bias, but even 

a Presbyterian bias, and the fact that after the compulsory 

transference of the Dundas Vale College to the Church of Scot­

land in 1845, his next venture was in connection with another 

Church, confirme this." 

In the Fourth report above mentioned, the threefold 

divieion of the students' work is worth recording. They were 

employed firstly in receiving instruction in the elementary 

branches of the -rraining System; secondly, in observing the les­

sons of the regular echoolmasters in the model schools; and 

thirdly in practice teaching under supervision. This scheme is 

still the basis of professional training in Sootland. 

-~--~~~---~-----~--~~~~~--~--~~----~~-----~~----~---~--~--~-~~-

lop. cit., p.62. 
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The Fifth Report, 1839, mentions the wish of the 

Sooiety that all etudents, however highly educated, should 

spend at least twelve months in the Seminary. None, however, 

were to be admitted for a shorter period than six months. 

Observe the gradual lengthening of the course. F · .4-l. rs II , 

after the opening of the Infant School in the Drygate, the 

period was ntwo, or at most, three weeks". In the Third Report 

of the Society, the time is given as "at least three months", 

and now the period is extended to at least six months, with 

the wish for twice that time. 

The money for the carrying on of the Seminary had been 

forthcoming EO far from private subscriptions to the Glasgow 

Educational Society, with the exception of a grant of i.lOOO 

in 1838 from the Treasury. The expenses as shown in the 

Building Fund Account in the Fifth ~eport totalled almost 

~12,OOO for the buildings, ground. and equipment, and 'by 1839 

the debts of the Society had become so great that applicatiob 

was made to the Committee of the Privy Council on Education, 

recently formed, for a grant of ~5,OOO to wipe out half of the 

debt outstanding, together with a grant of ~500 per annum to 

meet the expensee of running the institution. 

The Committee was also appealed to'by the Education 

Committee of the General Aseemb1y of the Church of Scotland 

for assistance to establish and conduct Liodel and Normal schools 

in Edinburgh, anI the resul t was that both applications were 

considered in the same favourable light and a grant of ~5,OOO 

made towards the establishment of the Normal Seminary in Glas­

gow, on condition that the Glasgow Education Society should 
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convey the site and buildings to the General aSEembly of the 

Church of Scotland. A similar grant was made towards the 

establishment of a normal seminary in Edinburgh, and a grant 

of ~500 per year was made for the current expenses of each 

institution. The reason for the suggested transference to the 

Church may be found in the fact that it was the only existing 

national body to which a government grro1t could suitably be 

~ade, and also in the fact tha~ the Church's influence and 

interest in education had long been apparent - both under the 

parochial system and since the establishment of the Education 

Committee, previously referred to, in 1824. 

The proposed transference was greeted with some 

aiffidence by the Society, but the Privy Council remained 

adamant, so it was finally agreed that the the transfer should 

take place, and on the 16th :Jay, 1845, the Glasgow Seminary 

came under the governance of the General ~ssembly's ComIT~ttee. 

In the meantime, however, there had occured in the 

religious life of Scotland an event which was to have far-reach-

ing effects in the realm of education as well as that of religion 

- namely the Disruption, or Secession from the Established 

Church of Scotland in 1843, which resulted in the formation of 

the Free Church. 

The results of the schism were at once felt in 

education, and when the Glasgow Seminary came under the control 

of the Established. Church, the staff and most of the students 

had, lil~e the Arabs, lifted their tents and departed. Dr. Ruslel 

-~~----------~---------------~------------------------ ---------

1 op.cit., p.l10. 
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quotes the dramatic account of the exodus on the 8th of l,:ay, 

le4s, of the Free Church adherents as given in the National 

... .. . L.agazlne. 

• • • Between one and two o'clJck, a procession was " 
marshalled in front of the oli seminary, consisting of 

the students, preceded by David Stow, Esq., founder of 

the Training System, and Hon. Secretary of the Institution, 

and I.lr. Hislop, the Head r.:aster, - the Female School of 

Industry, the Initiatory Department, and the Juvenile 

Denartmen t, and the whole walked in this ord.er to the ... . 

temrJorary erection. :rhe day was fine, and a great many 

people turned ou t to see the spectacle, which was one of 

a very interesting and impresEive kind. fT 

The migration took place to the temporary wooden 

building pending the erection of the Free Church of Scmtland 

Trai~ing College (alEo known as stow College) which was open­

ed in the Cowcaddene on 12th August, 1845. 

In Edinburgh meanti~e) the Church of Scotland 

Training College had been opened in 1845 at Johnston ferrace 

as we find from the report of the Church of Scotland for 

18451 
and, as was to be expected, there was a movement to 

establish a Free Church '~raining College there as well. In 

the report of the Proceedings of the Free Church ASEembly for 

October, 1843, 2 we read. that the Free Church then had. If a 

No~al Seminary TT, but the accommodation seems to have been 

-~-~~~~~-------~---------~--~-~--~-~~~------~-~----------~---

1 p.15. 

2 p.65. 



-15-

insufficient, and some ground was acquired near the Lothian 

Road, where in 1845 the foundation stmne was laid of the 

Edinburgh Normal School. ~hat, however, seems to have been 

the only stone tha t was laid, since a t the !.:ay Assembl; in 

1847 Dr. Cand.lish stated that no progress had since been made 

with the build.ing owing to the unsuitability of the site and 

the great expense likely to be involved, and that therefore 

other premises, namely the Earl of Moray's house in the 

Canongate, had been acquired and would be opened as a Normal 

School. 

So far we have four Training Colleges, two each in 

Glasgow and Edinburgh, and we may as well complete the record 

of the Church's work in education by recording the other 

Training Colleges which were established by the various bodies. 

In 1849 the Episcopal Church in Scotland established 

a Training College for I·.:en in Croft-an-Righ House, near 

Holyrood, in Edinburgh. After various changes of location, 

to liiin to House, to Lochrin House, and· finally to DaIry House 

in 1877, the College was confined to the training of women 

as teachers. 

In 1873 the Church of Scotland Training College was 

opened in Aberdeen, and was at first exclusively for women, 

but men were later admitted. 

The Free Church Training College at Aberdeen followed 

in 1874, and was similarly restricted to women studentE, but 

later admitted men students also. 

We may also mention tha'G a Roman Catholic 1raining 

College (for women) was opened at Dowanhill, Glasgow, im 1895, 
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and another Roman Catholic ~raining College was opened at 

Moray Place, Edinburgh, (also for women) in 1919, and in 1920 

was transferred to Craiglockhart. 

~eantime the Church colleges, when they had settled 

down after the excitement of the Disruption, continued to do 

good work in the training of teachers, and Stow continued in 

his perseverance in lengthening the period of training. In 

1847, he gave notice at the meeting of the Glasgow Free Church 

Committee that he intended to move the increase of the period 

of attendance by students at the College from six to twelve 

months. In January, 1851, the Rector of the Free Church College 

reported the enrolment of twelve students for an eighteen-month 

course, and on the 1st of Septe:r:ber of that year tha ~inutes olf 

the Committee mention that a candidate is to be admitted 

"but not for a course of training of less than two years. tTI 

It was not long before it began to be realised that 

a closer cOID1ection between the school and the university was 

desirable. ~he pioneer student is one ~enneth Queen, who in 

1863 applied to the Free Church Commi t ':;ee a ~ Glass-ow for 

permission to at tend Universi ty classes conCllrren tly wi th hie 

training college course. A special ruling was made in his 

favour, and in the Scotch Code of 1873, Art. 102 (c), regUlar 

permission wae given for this course to be followed • 

.An at tempt ~.7as eviden tly made in the year 1877 by 

the universities to secure the introduction of a scheme whereby 

---------------------------------------------------------------

1 R.R.Rusk, Ope cit., p.118. 



-17-

prospective teachers should have the option of taking a two­

year course entirely in the University, and be granted a 

diploma which would be recognised by the Scotch Education 

Department. This proposal was very properly rejected by the 

Church Education Committees. 

In 1884-5 a similar appeal was made, particularly 

on behalf of the Universities of Aberdee~ and St. Andrews, 

at the latter of which there was no training department at all. 

·::rhe ultimate result was the establishment in 1895 of "Local 

Committees" for the training of teachers at each of the four 

Scottish Universities. 

~ith the greater spread of education, it gradually 

came to be recognised that the Church Training Colleges, 

while providing a fairly good level of general training, did 

not give any Epecial training for the teachers of secondary 

school subj ects and. such special SUDj ects as :.:usic, .d.rt, 

11anual Training, etc. The inefficiency of the Tupil ~eacher 

system, too, was being felt, and the upshot was that finally, 

in January, 1905, the Scottish Education Department issued a 

I.:inu te dividing the coun tr~'r in to four 'I'rovince s " wi th the 

University towns, Aberdeen, St. Andrews, Edinburgh, and Glasgow, 

as their respective centres. Each district was under the 

jurisdiction of a Provincial Com~ttee of about forty members, 

composed of representatives from the Universi ties, the Churches, 

the Colleges of Art, Science, Domestic Science, and Agriculture, 

and from the teachers of the schools in the dis tric t. 

The Eu~il Teachers were replaced by Junior Students, 
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whose course was practically a secondary education, combined 

with a smaller amount of teaching practice, extending over 

three years (roughly 15-18 years of age). Provision was made 

for the training of teachers of special subjects in secondary 

echool~, wi til the requirement that such teachers be honours 

graduates in their subjects, and last, but not least, all 

uncertificated teachers had to take a +- • • uralnlng course before 

31st December, 1914, after which date they were no longer to 

be re cogni se d.. 

In.19l8 the Education (Scotland) Act sOLlnded the 

aeath knell of the School Boards which had previously been i~ 

charge of the educational admini2~ration in Scotland. These 

bodies had not borne any of the cost/of the training of teachers, 

but the new bodies - burgh and county authorities - created by 

the 1918 Ac t did so, and i twas fel t that the,:;' should have 

some say in the management of the Training Colleges. 

Accord.ingly, in 1920, a Minute of the Scottish 

Education Department was issued which transferred the adminis-

tration of the training system to a National Committee for 

the Training of Teachers, which was to be composed entirely 

of representatives of the new Education Authorities • 

. The four Provincial Commi. ttees still exist, but 

without any financial responsibility, and for the sole purpose 

of the management of the Training Colleges. 

The Roman Catholic Training Colleges were also 

traneferred by agreement to the National Committee, and the 

result is that in Scotland there is a really National System 

where all the Training Colleges are under the control of the 
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National Com~ittee. 

The courses of training offered include: 

1. The Teache~ General Certificate, being a qualification 

to teach pri~ary school subjects in state-aided Schools 

(Chapters III and IV of the Regulations). 

2. The Teacher's Special Certificate, being a qualification 

to teach Special 3ubjecte in Advanced Divisions or 

Secondary Schools ••• (Chapter V of the Regulations). 

3. The 1eacher's rechnical Certificate, being a qualification 

to teach Technical Subj ec ts ••• (Chapter VI of the 

Regula ti ons ) • 

In actual practice there are four main classes of stndents. 

First we have the 'non-graduate' etudents who train 

for the General Certi.-.ficate over a couree of three years. I\len 

are not admi tted to this course, and thus it is ensured tha:c all 

~en teachers (with the exception of those engaged in teaching 

technical SU0jects) are University graduates. 

Secondly, there are the 'Ordinary' graduates, both 

men and women, who take the General Certificate Course as a 

poet-gradua~e training extending over one year. 

Thirdly, there are the 'Honours' graduates, men and 

women, who also take a one-year course which qualifies them 
• 

for the Special Certificate entitling them to teach these 

SpeCial Subjects in Secmndary Schools or Advanced Divisions. 

Fou:cthly, we have the ·~echnical 'Teachers, whose 

course varies in length of ti~e accoriing to the certificate 

deei red. 
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The first three classes are particularly relative 

to our subject, and will be discussed in turn later and 

compared with their nearest equivalents in the rrovince of 

Quebec. 

-------0-------
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OHAPTER II. ---.,. ... ~- ...... -

The educational system in the Province of Quebec is 

perhaps unique in the fact that we have two separate and 

distinct systems, French and English, working side by side in 

complete harmony, with the administration vested in a common 

body, namely the Department of Public Instruction. The 

direct administration is more the duty of two committees, the 

Roman Catholic and the Protestant Committees of the Council 

of Public Instruction. 

At the head of the system there is the Superintendent 

of Public Instruction, and the law provides for a Frenoh and 

an English Deputy Head of the Department, known as the French 

and English Secretaries respectively. ~hese officers are 

aPPOinted by the Government, and the English Secretary is 

known by the special ti tIe of "Director of Protestant Education n , 

indicating Ita special function and special responsibilities 

of a kind superior to those of the French Secre tary. ,,1 This 

development is also indicative of the independence allowed to 

Protestants in the matter of educational administration in a 

province where they are outnumbered by the Roman Catholics to 

the extent of approximately seven to one. 

"The supreme importance attached to religious 

education and to Church control, is the key to the history 

--~----~~--------~-----------------------~-----~-------~-----~ 

1 The School, November, 1925, p.285. 
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of the long efforts which finally resulted in the present 

system. On the ground that it does not make for national 

fusion, the separate school principle is frequently 

deplored in Canada, and the adoption of the common s~hoo1 

system which prevails in the United states, is sometimes 

spoken of ae a thing which might have been readily adopted 

at Confeieration (1867). An intimate study of the political 

history of Canada from 1763-1867, and of the Confederation 

Debates (1865), will readily dispel that idea_"l 

This is the best argument to the criticE of the 

system as it is today, but we must nevertheless l.ook at the 

general history of the development of the English sjstem, 

with which we are particularly concerned. 

Previous to the year 1763, which marks the start 

of the English system as we know it, we must not forget that 

as far back as the year 1719 Brother Charon, realising the 

neceSSity for the training of schoolmasters for the country 

parishes, was instrumental in securing the establishment of 

a normal school, under the patronage of the King of France. 

Evidentl, the venture was not carried out in a sufficiently 

worthy manner, for in the year 1730 the king deprived the 

Charon Brothers of their grant of 3000 francs "because they 

have not properly fulfilled their obligation to instruct the 

young and maintain schools in the country.n 2 

------~~-------~~------------------------------------- -------

1 G.W.?armelee and J.C.Sutherland - Education in the Province 
of Quebec (Quebec, 1914), p.lS. 

2 Canada and its Provinces, vol.XVI, pp.340-34l. 
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The Abbe Adelard Desrosiers, in an article on 

"French Education, l763-l9l3"~ bitterly complains of the 

results of the Treaty of Paris in 1763 as interfering with the 

religious rights of the Recollets and the Jesuits, and thus 

also with the education of the French in the Province. 

"Thus the beginning of English rule saw the destruction of 

all primary and secondary education, and it was left to 

the secular clergy ••• to provide for the higher careers 

that alone could preserve the sense of nationali ty. n 

~he growth of the Engli sh sys tern frOl{l 1763 has been 

steady, and the first influence we have to no·ce is tha-u of 

the Royal Ins~itution for the Advancement of Learning, now 

represented in ~.:cGi11 University. In many parts of the 

Province schools were established through its agency, notably 

in the country parishes, but it was not till the year 1836 

tha~ we have any legislative provision for a normal school. 

The Act of 1836 was the result of an inquiry into public 

instructio~ in 1834, and its effect was to render permanent 

the law passed in 1829, which had made several educational 

changes, notably the institution of the trustee principle. 

The Act ignored. the protests of the bishops against ~he 

proposed common school system, and the result was that, on 

the grant to more than 1300 primary schools being refused, 

many were in im~inent danger of being closed. 

However, the Act whose results were in one direction 

so disastrous, provid.ed·at the same time for the establishment 

of two pri:nary normal schools - one at ll:ontreal an.d one at 

----------------~-------------------~----------------- --------. 
1 Canada and its Provinces, Vol.XVI, p.399. 
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Quebec, to be non-sectarian and open to both nationalities. 

'~hie marks the last at ~empt to bring abou t a fusion Jf the 

two races - an attempt which could make no headway, as the 

Abbe Desrosiers saye,l "against the masterly inactivity or 

spirited protest with whi~h the Canadians of Quebec have met 

every effort at assimilation." 

"Nothing definite lT
, says the Abbe, nis known of the 

normal scho 01 a t Que bee, It bu t we' are to ld. by hi !.J that 

September 7th, 1837, saw the opening of that at Montreal, and 

tha~ it continued in existence for five years and granted 

diplomas to thir~y students during that time. 

The law au thorizing the fo:_'<.ndation of the normal 

schools was repealed in 1e42 ana there has never been any 

attempt to rel1e~ it.~he Abbe Desrosiers blames "the fundament­

al defect of racial and religious neu~rali ty" for the failure 

of this first atteQpt at a common provincial syste~ of training, 

and we cannot but admit the truth of hie criticism. 

In the [J.eantii~le, VIe mustJ not fail to notive an 

interesting deve10.pment which has a direct link wi th the 

presen t day. 

The Anglican bishops, seeing the necessity for 

education, conceived the idea of bringing out from England 

and Ireland young men who had d.istinguished themselves in 

the universities ana were qualified for the work of teaching, 

and in 1841 three students were en~rusted to the Rev.S.S.~ood 

at Three Rivers for education and training. It waE of course 

---~--------------------------------------~--~---~------------

1 op.cit., p.417. 
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a mistake to attempt to form the nucleus of an Anglican 

college in a district which was so predominantly Roman Catholic 

and the result was the evamtual transfer to Lennoxville in 

1843, where the school formed the nucleus of" Bishop's College, 

which is still enga~d, as we shall see, in the training of 

secondary school teachers. l 

In 1841 also, a law had been passed which gave the 

newly formed Department of Eduvation the right to examine 

teachers in practical qualifications and theoretical knowledge. 

Later, in 1846, the system '.l'!as so amended tha t Boards of 

Examiners, both Catholic and Protestant, were established, 

one in Que b ec and one in l.Ion tre al, whi ch had the powe r to 
• 

grant diplomas, giving permanent qualifivationto teach, and. 

it was also enacted that after July 1st, 1852, no uncertificated. 

teacher was to be allowed to teach in the public schools, 

although female teachers were to be exempt from this provision 

until 1857. 

The suc cess of the se Boards of Examine rs led t ':.J the 

l rl. 632 institution of further boards, and by 0 there were Boards 

~ t Portage-ciu-Fort, Ri~hmond, S te. I~larie de la Beauce, 

Chicoutimi, Rimouski, New Carlisle, Waterloo, and Sweetsburgh, 

in addi tion to those at ~uebec, ldontreal, Three Rivers, 

Sherbrooke, Kamouraska, stanstead, Gaspe and Aylmer. 

These Boards issued certificates of three classes, 

the Elementary School Certificate, the IwIodel School Certificate, 

and the Diploma to teach in Academies, to candidat~ after 

examination (orally), but without any practical training as 
-----------------------~---------~~------------------- -------
1 See G. ~ .Parmelee - ''Eng1i sh Educs tion ••• " in 'Canada and 

its Provinces, Vo1.XVI, p.46l. 
2 Rules and Regulations for the Examination of Candidates for 
~eachere' Certificates ••• Uontreal, 1~63, p.4. 
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a necessary qualification. Dr. Parmelee in his article saye: l 

"Some (Boarels), indeed, were popular for their easy ,,.,ays, 

while others, like that of ~ontreal, were care~ully avoided 

by the timid. candidates because of their reasonable severi ty. If 

Various 'programmes' of questions are printed as 

suggestions to the examining boards, and we find some matters 

of gre8J~ interest in the "Rules and Regulations for the 

Examination of Candidates ••• " referred to above. A copy of 

this booklet is to be found in an obscure volume of pamphlets 

in the IiicGill University Library, and on the fly-leaf there 

is the inscription stating tha0 the book is the pro~8rty of 

the 1iontreal Board of Exammners. 

In the prograrJ~::e of quwstions in "English Grammar" 

for the Elementary Certificate we find the trying questions 

·on page 14, 

UHow many let tere are con tained in the Engli en Alphabet? n 

and. on the next page, 

"How many vowel,S are there? n 

Truly a 'reasonable severity' J 

The unsatisfactory conditions resulting from the 

lack of uniformity of qualifications (Certificates being valid 

only in the District in which they were issued) resulted in 

provisions being made in the Act of 1851 for the foundation 

of three normal schools - two Roman Catholic and. one Protestant. 

A grant of $50,000 was made by the Legislature and of this the 

?rotestant school was to receive one-third. This proportion, 

----~--------------------------------------------------~------

1 op.cit., p.489. 



-27-

greater than was warranted by the percentage of 2rotestant 

population, was largely due to the good graces of Chauveau. 

who, recognising that any division of the grant on the basis 

of population would result in a poverty of .staff and equipment 

for the Protestant Normal School, recommended to the govern-

ment the course followed. 

It wae not however until the year 1857 that the 

Protestant Normal School \'7ae finally opened in I.rontreal, 

and fro['J. that time onwards we have an. unbroken record. of 

teacher-training under government sponsorship. 

The development of the Roman Catholic normal scho,~lE 

in point of numbers has, naturally,been much greater, and 

some sixteen others have since been established, but they are 

mainly under ecclesiastical control. 

~rnen the Protestant Normal dchool ~ae opened in 

.. ,. ..L. 1 1,.LOn \Jrea in le57 the 1?rincipal appointed was Dr.J .T:; .Dawson, 

the Principal of ~.lcGill Universi ty, and his assistant was 

.1:..l.r. ';[.li .Hicks who since 1853 had been as socia ted vli th the 

training-school formed by the Colonial Church Society in 

LIontreal. Arrangements were made wi th the Society to take 

over the school and its headmasterl and thus Iilr. Hicks came 

to be associated with the UcGill Normal School, in which he 

succeeded Dr.Dawson ae principal in 1871. 

(Notice that the IJorrnal School had come to be called 

the I.IcGill Hormal School. The reason for this is tha t the 

-~~-----~-~--~-~-~--------------~--------------------- --------

1 Sinclair Laird - "Sixty Years ofrraining Teachers in Q,uebec. 1f 

in The Educational Record of the Province of Quebec, 

Jan. -:.~arch, 1916, PI' .11 ff. 
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administration of the School rested with a committee appointed 

chiefly by the McGill Corporation, hence the close connection 

between the University and the Normal School.) 

~he statement of l)r.J?armelee 2 that upupils coming 

up for training as teachers lacked in many instances the 

literary training necessary as a foundation upon which to 

build the professional structure. In consequence, the Normal 

School undertook from the first to combine professional 

training and a general educaiion ••• n - is very illuminating 

as a commentary on the syste::~ of teacher-training in the 

Province, bmth in the times of which he writes and at the 

present day. 

The duration of the three courses offered was ten 

months each, and the diplomas which were awarded at the end 

of the courses of three grades - the Elementary, the Model 
. 

School and the Academy. 

Thus an intending candidate for the Academy diploma 

received a very good general training, and as the system 

of education generally improved, various attempts were made 

to shorten the length of the course of training and to restrict 

the scope of the subjects studied. 

It is greatly to the credit of Dr.Robins, who had 

been associated with the Hormal School since its inceution ... 

and who haJ. suc ceeded LIr. Hicks as principal in 1883, that 

these attempts were resisted until the year 1896, when an 

optional four-month course was offered for rural elementary 

~---~~~-~----~----~----------------~~-~--------~-~---- -------

1 Canada and i ts :Province s, Vol.XVI, p. 486. 
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teaohers as a concession to the demands for shorter courses. 

At the same time a regulation was made by which no diplomas 

could be obtained without profes~ional training. Dr.Parmelee,l 

referring to the developments, says: 

"This ohange, however, met no real heed. The 

applications never exceeded thirty, and gradually dwindled 

until in 1908 they had fallen to two or three, and the course 

was withdrawn. The fact was that young women who wanted 

professional training at all preferred the higher diploma, 

because the school boards gave the preference to teachers 

who had the longer training. n 

The academy course, because of its overlapping to some 

extent the earlier years of a university course, was discon-

tinued in 1885, but the academy diploma was still given to 

graduates in Arts on taking a professional and practical 

course in the ~ormal School. 

:Che i.lcGill iJormal School continued i ts work until 

the year 1907 when it closeu, and it is remarkable to note 

that Dr.Robins, the principal, who gave the closing address, 

had also made an address at the opening of the school in 1857, 

and thus completed a fifty years' connection with it. During 

its existence the school trained 2989 teachers, and to these 

4188 diplomas were issued. 2 

By an agreement with the Government of the Irovince, 

dated February 25th and 26th, 1907, confirmed by an Act of 

-----~---~----------------------------~---~---------~- --------

lop. cit., p.4~7. 

2 The School, January, 1926, p.502 • 
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the Legislature of the Province of Quebec, 7 Edward VII, 1907, 

chapter 26, it was provided that a school for the training of 

teachers for the schools under the control of the Protestant 

Committee of the Council of Education should be estahliebed 

and carried on at Ste. Anne de Belleva8 in lieu of the 

l-lcGill Normal School. l 

According to this agreement, the government grant 

of $16,666.66 was waived, the expenses of administration to be 

met by the College, under the endowment of Sir William 

I:lacdonald, its founder, on condition that the money thus saved 

to the government should be applied to the furthering of 

rural Protestant education in the ?rovince of Quebec. The 

result is that the l.lacdonald College School for Teachers is 

now in a unique and, in eome respects, apparently anomalous 

position. The control of the course of study and general 

management remain with the Protestant Committee of the Council 

of Public Instruction, while the administrative expenses, 

such as the staff salaries, and the appointment of the staff, 

are responsibilities of McGill University~ 

At Macdonald College, the reSidential system 

prevails, and malces for the maintenance of a steady level of 

work. The various kinds of diplomas awarded are as follow: 

(a) The Elementary Diploma, which entitles the 
! 

hold.er to teach in the/Elementary schools of the Province. 

and is awarded as the result of a four-month course, which is 

offered twice a year, from September to December and from 

~ebruary to June. The qualifications for admission are that 

----~-~------------~--~-~-------------~--------~~~----~--~-~--

1 Macdonald College, Twenty-fifth Announcement, 1931-32, p.86. 
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the oandidates be over 10 years of age at the cOIDillencement of 

the course and have iJaszed the Grade X scho~l examination. 

(b) file Intermed.iate Diploma, entitling the holder 

to teach in Iil te rme dia te echoGls in the ?rovince, ~d a~.var·led 

a course of thirty-six wee~s' duracion. .Aduli E si on 

qualificati·Jns in this CB2e are t1-1e passing of the Grade XI 

school exatiination and the f .L., 
o I.IJ1e age of 17 years 

at the commencement of 
, , 
Cl~e course. 

(c) Kind.ergarten .JJil'ec tors' Diplo~llas, a7larle dafter 

a one-year couree at 1.=aoJ.ona1d College, following on a two-year 

oourse of practice ana 1ect~ree in hlontrea1. 

In ad2Li tion to these d.ip10Elae gran ted by the School 

for 'j~eachere at :.:acdonal:: College (or, as ~:'!e should ratLel~ say, 

on the 7lor'·( done there), we have the High School Di':'-1loTl18, 

a7:ayO-ed. to universi ty graduates of i':cGill Univerei ty or Bishop's 

subjecGs of tl~ir ordinary degree course. ~he ~ractice at 

li~cGill Universi ty :uas h~therto been uG have these special courses 

taken in the last ~WO years ()ft~.;.e ur ... dergraduate course, and to 

have the requisite fifty half-Jays' practice teachiug aone during 

the university vacations, but, as will be Sh01v.n later, beginning 

wi ththe year lS32-33, an alternative course will ue offered, 

~ t.. .L. d J 1 .L... G' 11......· . J.. • t anl.l.. nose e lJU en I~e 1!~[lO en ueT J.'-''; 1. U ill veI'Sl uS Wl 11 a view to 

teaching ",'7il1 have tille of)tion of ta"k:iT.lg a special yeal-' of 

poe t-gradua 've and 2ractical work leaJing to 

School Diploma. 

The year's poet-graduatje study has been in operation 

at BishoJ:J's College for SOL.1e time, and there grea~~er facili ties 
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are given for practice-teaching, out it is to 1>.e- pOinteC1 out 

that while four years ar~ necessary to complete the curriculum 

for the B.A.deg~ee at McGill University, the couree at Bi,shop's 

College is only of three years' duration. 

Diplomas are issu~ed by the Department of Edu.cation 

of the Province only after the approval of the Protestan t Central 

Board of Examiners, which haS,oertain clearly ~erine~ rights, 

amongst which is that to set one-half of the examinations for 

the diplomas. It is furbher enacted that "all results, inoluding 

examination questions and answers, shall be submitted to the 

Board by the Dean of the School for Teachers." 

The Board haa also the right to admit, in exceptional 

cases, persons whose qualifications may be insuffioient for 

entrance, and may grant diplomas to candidatas in sHecial cases 

upon any examination specifically indicated by it. 

~. in speoial oases, permission may be granted 

,to School Boards in rural Qistricts where it is difficult for 

financial and other reasons -to obtain the services of a trained 

teacher, to engage untrained individuals for a period of one 

year f~r a particular post (on the recommendation of the 

inspector in eharge of 'the district). 

'This permission ie granted .by the Department, and the 

official rtlling is that i t shall not be gran ted in' the case of 

persons tlnder 18 years of age, and only after the post has been 
• 

offered by public advertisement to trained teachers. 

The ntlmbers of those who teach by virtue of such 

permission is steadily decreasing, thanks to the efforts of 
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Dr. l?el'oival, the Director of Protestant 3d.ucaJGioIil, and is 

now under 100, but it is Etill the case tha~ in eome cases a 

student leaves 9c110·:)1, teaches for a year until he has earned. 

enough money to enable hit~l to Ie arn hO',7 to teach, and then COW8 s 

to ~acaonald College to unlearn hiE v - 10 

C! ~- a~ r e Q 
!,1 ... U A '-. 

harsh cri ticie.m, bu t the ~,":hole question ~:ill be deal t 7li th in 

a later cha'uter. . ~ 

:.:ac0.onald College celebrated. its-~~7enty-f:t;fth 

an1:~iversar? in 1932, a:ilJ in the t<\-;el1ty-five yeaTs of its 

exietence has trained 4014 teachers. ~he work has been carried 

on t:.uder vl18 ~il'ectiJlj, of 'tJl1ree Deans, iJr.tl.I..oc.t:e, Dr.S.B.Sinc1air, 

and. Dean Sinclair LairJ., ':;110 lias now occu.:!ied the . to yOSl ~Oll for 

nineteen years. 

The t ,- 0.0 J,', e (' 01 '''' - --a8:l.. ..L LJJ1 \J .LC ~'v 
'.' 

is a heavy one, since i ~ is 

in the Provine e • ~hie tas:~ is faced unflinchingly by a Etaff 

nIT '1'1' l' c'n 1" c to·"" C! T""'; a" .fl' ,'I -,' .... ...J ..... '" ..L ..... .L V J. 
f-h " ~ v ... e :-:U~i1 oe 1:' oJ: stlldents, which now averages 

about 200 per year. ~he me:~lbe l"S of the s taf; are ~~eenly alive 

to the id.i!ortance of ~lieir lJJsi tiGll in the eJu.cational life of 

the ~"'rovince ai"tJ G.o all Jeha ~ is pos2ible G·] Keei,..! in t:ucll ~;:iGh 

the actual ';:OY'~ oftlhe schools. ~hiE is tJ a grea~ ex~en~ 

rendered possible by the personal contact of the s~aff of the 

College wi th practically the enti re "teaching pe rsonnel of the 

I?ro te stant public scho ale. 

-------0-------
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CHAPTER III. 
------------

To oome to the details of the two eyatems of training 

'under discussion, it is perhaps best if we oompare seriatim 

the classes of teachers which offer an approximate ground for 

comparis~n. On this basis we may compare the 'non-graduate' 
• 

general teachers of Scotland with the Elementary teachers in 

Quebec, the graduate general teachers with the Intermediate 

teachers, and the teachers of special subjects in High Schools 

with the Quebec High School teachers. It must of couree be 

clearly understood that the comparison is not strivtly parallel, 
-------------

more especially in the first case mentioned, but the paint is 

that we have these three classes in each system, ranking in the 

order stated in professional status. The subject of this chap-

ter is the comparison of the first two classes - the 'non-grad-

uate' teachers in training in Scotland-and the Elementary 

teachers in Q~ebec. 

First let us consider the 'non-graduates'. They are 

candidates, as has been previously stated, for the TeaCher's 

General Certificate; the requirements for admission to training 

are the holding of the School Leaving Certificate and the 

attainment of the age of 17. The course is of three years' 

duration, and all of this time may be spent in the Training 

College, or the first year may be spent in continuation at 

sohool as a course of preliminary training under supervision, 

and the last two years at the Training College. Previous to 
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1931 this course was only of two years' duration, but new 

regulationsl issued that year supersede.d the 1924 regulations 

which were in effect up to then. 

According to the provisions of the Regulations 2 , 

the cttrriculum shall include "instruction in School and Personal 

Hygiene including Physical Exercises, in the Principles of 

Teaching (including ~sychology, Ethics, and Logic, in their 

direct bearing upon the work of the teacher), in School Manage­

men t (Discipline , Organisation, and General L1ethod), in I~Iethods 

of Teaching the several subjects of the Primary School curric-

ulum, in the History of educational systems and theories, and 

in Phonetics and Voice ~raining (speaking and reading). It 

shall further provide for every candid.ate ••• adequate practice 

in Teaching, under proper supervision, each of the subjects of 

the Primary School curriculum." 

In addition to this comprehensive curriculum of 

professional studies, permission is given to the ~raining 

Authorities for the revisal or development of the Student's 

knowledge of the subjects of general education to such an 

extent as they may determine. This provision is probably 

intended to meet the needs of students who may be weak in cer-

tain subjects or vven in general educational attainments as the 

result of being educated in some of the smaller country schools, 

and in practice most of the 'general revisal and development' 

is given during the first year of the course, leaving the two 

------~------~-----------~---------------------------------~----

1 The Regulations for t~e Preliminary Education, 1raining, 
and Certifica tion of ·~eache rs ••• (Sco tland.), 1931, dated 
February 25, 1931 ••. (H.:M.Stationery Office, London, 1931). 

2 ibi d ., p. 5 • 



other years for devotion to the professional side of the work. 

The details of the curriculum differ but slightly 

in the four Training Centres, and we may refer to the curric­

ulum ieeaed by the Glasgow Training Centrel for these details. 

In the firet year, the subjects are: 

SUBJECTS. HOURS. 
}:Ier 

Session. 

I Professional Subjects-
1 • .2hysioa11raining -
2. 1:e tho d. e - - - - - - - - - - -
3. ?ractioe in Teaching - - -

II General Subjeots-
1. English and His;ory - - - - -
2. Nature Study- - - - - - - - -

- - 60 
- 30 

250 

- - - 90 
- - - 60 

3. Principles of Arithmetic & Method - 60 
4. Geography - - - - - - - 30 
5. Singing - - - - - - - - - - - - 30 

III Additional Subjeots for Frimary 
Schools, Special Qualification:­
Preliminary Courses in-

1. Drawing - - - - - - - - - - - - 60 
2. Educational Handwork- - - - - - - - 60 

or Needlework, or liusic - - - - 60 

Average 
··r k per ,lee • 

2 
1 
7~ 

3 
2 
2 
1 
1 

2 
2 
2 

It will readily be seen from the above syllabus that 

a satisfactory amount of practice teaching is given. After all, 

the best way to learn how to teach is by doing it in the right 

·way, and the ratiO of teaching practice to theoretical instruct­

ion (7~ : 1) is a fitting one. 

The 250 houre are made up of one complete day's 

practice each week in the schools 1 with demonstration and 

criticism lessons, together with an intensive period of two 

-----~--~--------------~----------------~--~------------------~-

1 National Committee for the Training of Teachers in Scotland -
Prospectns of General Information ••• Session 1931-32, p.5. 
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weeks' practice. This ensures a constant contact, with the 

wo rk of the schoo Is and, a t the same time, as is shown by 

the syllabus, adequate provision is made for the extension 

of the general knowledge of the etudents. 

In the second year of the COQree the curriculum 

as shown in the syllabus l is as followe: 

I 

II 

III 

SUBJECTS. HOURS. 
Per 

Session. 

Erofessional Subjects-
1. Hygiene &1d Physical Training - - 90 

60 2. Logic and Fsychology- - - - -
3. Phonetics and Voice Training-
4. Kethods - - - - - - - - - - -
5. Practice in Teaching - - - -

General Subjects-
1. English - - - - - - - - - - -

30 
- - 30 

90 

- - 60 
2. Principles of Arithmetic & 1,Ie thod 60 
3. lJ ature study- - - - - - - - -
4. Geography - - - - - - - -
5· History - -- - - - -
6. Singing - - - - - - -
7· (Optional) Gaelic or French -
Additional 3ubjec0s for Special 
Qualification (2rimary ~chools):-
1. Educational Handwork-

- - 60 
- - 30 

30 
- - 30 
- -(60) 

(a) For Senior and Junior Classes - 60 
(b) For Infant Classes (with 

Drawing (60) and ileedlework (60) 
for Infants and Juniors)- - - - 120 

2. Arts and Art Crafts - - - - - - - 60 
3. Singing - - - - - - --- - - - - - 30 

IV Religious InstrucSion - - - - - - - 30 

Average 
per Week. 

3 
2 
1 
1 
3 

2 
2 
2 
1 
"' ..L 

1 
(2 ) 

2 

4 
2 
1 

1 

A point which is worthy of particular note in 

connection wi th the scheme of work above shown is the oppor-

tunity which is given for special qualification in certain 

additional subjects which would otherwise be carelessly taught. 

-------------------------~~----~-------------.-------------~---

1 ibid., p.6. 
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It is perhaps fitting to complete the snrvey of the 

course by giving the syllabns for the third year, which is 

as follows: 

SUBJEC~S • HOURS. 
Per 

Session. 

I Professional Subjects -

II 

1. Physical Training - - - - - - - - 60 
2. Psychology and Ethics - - - - - - 60 
3. Education - - - - - - - - 90 
4. lile thode - - - - - - - - - - - - - 30 

~: Practice - - - - - - - - 120 
Phonetics and Voice Training- - - 30 

General Snbjects -
1. English - - - - - - - - - - - - - 60 
2. Principles of Arithmetic and 

hlethods (for failures in previous 
years) - - - - - - - - - - -(30) 

3. Nature Study - - - - - - - - 60 
4. Geography - - - - - - 30 
5. History - - - - - - - - (30) 
6. Singing - ~ - - - - - - - - 30 
7. (Opti onal) Gaelic or French or 

~athematics - - - - - - -(60) 

III Additional Subjects (as in First Year). 

IV Religions Instruction - - - - - 30 

Average 
per Week. 

2 
2 
3 
1 
4 
1 

2 

(1) 
2 
1 

(1 ) 
1 

(2 ) 

1 

The syllabus of the course of study for the three 

years shows quite clearly the comprehensive training that 

is given in the course, and the system of supervision of 

the practice teaching, where one methods master or mistress 

is in charge of a small group of students (abont 30), gives 

a greater opportunity for individual attention and criticism, 

although the system is not without its critics on the score 

that the personal prejudice of the methods master may 
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militate against the student. No one can deny thie possibility, 

but at the same time it is true of any system of training 

that the personal element must enter into the question. 

Teaclung is not something which is purely objective and can 

be judged by hard and fast impersonal standaris, and the 

personal element must at times prove an inconvenience. 

However, till someone can suggest a real solution to the 

difficulty, we must continue to submit to the system. 

The great meri t of this cotJ~rse is that it gives in 

the first place an assurance of (a) a sufficient general 

education on the part of the teacher, and (b) an adequate 

professional training under prop.r supervision, while at the 

same time provision is made for the training of teachers in 

special additional subjects, such as Drawing, Handwork, and 

,.".. h· .i,.:..US1C, ae s own In Section III of the programmes above quoted. 

Satisfactory completion of courses in these subjects entitles 

the teacher to recognition under Article 37 (b) of the 

Regulations. 

In Article 37 (a), it is enacted with regard to the 
• 

subj ec 'cs of L:usiu and Drawing that rrapplican"cs for the 

Teacher'e General Certificate must have undergone a sufficient 

discipline therein during their school course. But the relative 

mark of proficiency shall not be essential to recognition as 

a Certificated Teacher. ,,1 

Article 37 (b), however, recognises the necessity 

----------------------------------------------~------~ -------

1 Regulations for the Preliminary Education, i1raining, etc. 
• •• of Teache rs, ••• 1931, pp. 9-10. 
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for duly qualified teachers of those subjects in Prir:1ary 

Schools, and provides for &~ adequate proportion of teaohers 

on the staff of all Primary Schools who are qualified to 

teach these subjects. 

'::Che detailed oourses of study for the various 

subjeots of the curriculum, which the wri te:t has been able 

to obtain through the kindness of the Director of Studies 

of the Glasgow :2raining College, I.Ir. George A. Burne tt, 

show that a sound foundation is given in the theory of teach-

ing the various subjects of the Primary School, and that the 

theory is at the same time constantly related to the subject 

matter and practice •. 'fhe completeness of the courses 

offered may well be illustrated by citing the Scheme of 

Work for the course in Education and the History of Education 

in tile Second Year of the training. 

PRINCIPLES and HISTORY of EDUCATION. 

Time - 90 hours. 

I. INTRODUCTION: 

Comparison of Ancient and l.1odern Views of Education. 

II • PHILOSOPHY OF EDUCATIO~~': 

Aim: Need for Aim. Having an aiD - acting intelli­
gently. Functions and Advantages of Ai-:n. 

Avoidance of Aim: Pragmatic attitude. Empiricism­
facts require selection and classification hence need 
for principle. Relation of Science to Philosophy of 
education. 

Search for Aim: Resort to derivation. Induction from 
popular views. Induction from views of educationists. 
Philosophic induction. 

Philosophies of Eduoation: Naturalism or education 
from the biological standpoint. Pragmatism or education 
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from the practical standpoint. Idealism or educatiiol1 
from the spiritual standpoint. 

Idealistic interpretation of Education: Aim:- enrioh­
men t of personali ty • Implica ti on of term ",personali ty If • 
Nature of human endowment. Significance and analysis 
of human environment. Conflict and reconciliation 
of various factors. 

III. SOCIOLOGY OF EDUCATION. 

Function of education in a social cOL17:iuni ty. Span of 
education. Various educational agencies in a social 
communi ty. 

Life: Value ruld limitations of first-hand experience. 
Education as participation in life; comparison with 
recapitulation ru1d preparation views of education. 

Home: Advantages of and limitations ae educational 
agengy. 

School: 
Administration of Education: Relation of school 

to other social agencieE. Nationalisation of education­
al facilities. Local control. Compromise - fad hoc' 
or County Council control. 

Organisation of ~ducation: Function of school • 
.2ypea of schools. Co-education. Individual and 'class 
syste$s. Principles of classification - chronological, 
capaci ty, etc. '~he Gary Elan • Individual 1.:e thoie -
~ontessori, Dalton, e~c. 

Adjuncts to School education: 
Guides, etc; Cinema, Wireless, etc; 
of various agencies. 

IV • lvIORAL EDUCATIOn AlrD SCHOOL DISCI.2LIl'rE: 

Boy Scouts, Girl 
Co-operation 

Discipline: Dependent on philosophy of life. Stages 
in development of disci.91ine - au thori ty, supervision, 
freedom. ~odern school discipline based on freedou. 
Philosophy of freedom. Freedom a Jevelopment. 

Eoral Ideals and Lloral Code: Historical evolu tion of 
ideals - Knowledge, Pleasure, Duty. The Greek Virtues. 
~odification of Greek virtues by 6hristian influences. 
Characterisation of the good man. 

Ethical Endowment and Development: OlQ views of 
endowment - conscience, moral sense, instinct, sent­
iment. I.Iodern view. Stages in ethical development, 
and importance of these in moral trainihg of pupil. 

L'Ioral r.rraining and Instruction: Discussion of 
Training v. Instruction; also of systematic v. 
incidental methods. Psychological treatment of 

disciplinary difficulties. 
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v • INTELLECTUAL EDUCATIOI~: 

Curriculum: Why there is a problem of curric­
ulum. Necessity for revaluation of educational values. 
?rinciples determining curriculum - tradition, utility, 
Spencer's and Dewey's feequency of use. Philosophical 
determination of curriculum. Invalid principles -
formal t~aining,·recapitulation. 

Course of Stu~: Organisation of curriculum. 
Conditions affecting application - community restrictions; 
school reatrictions; pupil restrictions - immaturity, 
length of school life, etc. 

General hie thod: l.~eaning of nMe:t1t1od n. }?sycho­
logical and logical orders of presentation - invalid 
opposition. So-called psychological methods - heuristic, 
conductive (sic), Socratic. Deductive ~ethods - deduct­
ion, pragmatic. The ?roject method. Correlation. 

Apperception; Interest: ~he Play-way. 

Exposition: Indirect - suggestion; Direct -
Herbart's doctrine of instruction. 

Illustration: Concrete, Verbal. 
Types of concrete and of verbal illustration. 

VI. AES1HETIC ~LUCA-~IO.U-: 
~he nature and principles of aesthetic exper­

ience. Relation of executive skill to appreciation. 
Stages in aesthetic development. 

VII. HIS10RY OF EDUCA.2ION: 
The doctrines of the great educators and their 

influence on modern practice. 

This scheme is a representative sample of the work 

which is done in the training of these teachers for work in 

the r'r:bmary Schools, and we may feel reasonably safe in saying 

that it would be difficult to better t~8 course as it is now 

cons lei tu ted. 

As we have previously mentioned, only women students 

are admitted to this course, and men must be university 

graduates before they can be admitted to a course for the 

General Certificate. 
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So mnch for the training received by the lowest 

grade of recognised teachers of general subjects in the 

primary schools in 6cc~land. Let us now turn to the nearest 

eqnivalent in ~uebec, of which it may in all truth be said 

that it is "proximus, sed longo intervallo." In the case 

of candidates for the Elementary Diploma, tha age requirement 

is 16 years, and the scholastic standing is that of the 

Grad.e X scho'Jl examination, 'nhich I should say is at the ve ry 

least one scholastic year below the standard of the Scottish 

Scho~l Leaving Certificate. 

The course for the diploma is stated in the Uac­

donald. College announcementl as comprising the following 

divisions: 

"(a) A general review of the subjects taught in 

rural schoele. 

(b) Lectures in metho~s of teaching the specific 

subjects of English, History, Geography, ?rimary Reading, 

tlri ting, Ari thme tic, .dlrench, Scripture, :LJa ture Study and 

Elementary agricul ture, ,;)rawing, l.~usic, Hygiene and Physical 

Training. 

(c) Lectures in the Princi}les of 3ducation, 

School Management and School Law. While there is no opport-

unity for a specific course in Tsychmlogy, nevertheless the 

bearings of :.:0 de rn :?sychology upon educational theory and 

practice will be emphasisea. 

(d) It being the aim 'of the Staff to make the work 

for this Diploma as practical as possible, opportunities for 

-------------------------------------~------------~--- -------

1 IvIacdonald College , Twenty-fifth Announcement, 1931-32, 
p. 97· 
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observation and for practice teaching, both in graded and 

ungraded schools, will be afforded, and much emphasis will 

be lai4 on the ability displayed in this phase of the work 

by teachers-in-training. n 

This gives a statement of the scope and objects of 

the course, and it remains for us to consid.er how far this is 

carried ou t and to decide whether it is a sufficient training. 

In the fi rs t pI ace, ".7e LlU s t no te the leng th of the 

course. ~s we have ~Teviously mentioned., this course is 

offered twive a year, and. candidates may enrol for the course 

lasting from September till Christmas or for that from Feb­

ruary till the beginning of June. This means in effect that 

the duration of the first couree is approximately 14 weeks, 

while that of the second is roughly 17 weeks. lIow it is a 

far cry from this to the three-~ear training we have spoken 

of in the case of the Scottish studen~s, and in this respect 

a comparisJn of the two classes is bound to be d.evri-~,1ental to 

the Quebec eYE~em. 

10 turn to ~he outline of the couree quoted above, 

the first section - the 'general review of subjects taught 

in rural schools' is significant. The level of scholarship 

of the candidates for the Diploma is in the main low, and. 

hence we have the necessi ty for sUP:91ementing their general 

knowledge in the ehort period allotted to the couree. During 

the pas t year the wri te r has conduc ted in both of the Elei:len t­

ary classes the courses in English Literature, ffi1Q can say 

without fear of contradiction that while the students have 

been particularly keen and eager in their wo:r:(, the necessary 

scholastic bac1r~round has been laCking. l.:istakes are made 
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with a frequency which cannot but point to the lack of a 

sufficient basic education, and the reeul t is that 'che tasl\: 

of the instructors in the School for Teachers is rendered 

doubly hard. The subject of English has been tru{en as the 

example which most readtly springs t~ mind, but the same 

criticism a2plies in a greater or less degree ~o the other 

subjects of the course. The result of all this is that the 

period of review is in undue proportion to the second section 

of the scheme, namely the lectures in methods of teaching the 

specific subjects. 

r.rhe following table shows tha amount of time devoted 

to the various subjects of study on the basis of the tine-

table at present in efi'ect. Of course, in this table, 'Jrench f, 

'English', etc. include the time spent on review as well as 

methods instruction, and the exact proportion cannot be given. 

Taking the average length of the course as 15 weeks the table 

is as follows: 

HOU:aS. 
Per Average 

S e s sian. pe r 1,TV
T e e k • 

Education - - - - 482 5~ 
English - - - 4~ 3 
French - - - 3 
Primary ~.ie thods l 

l~ - - - - - 22"2 
Art - - - - - - - - - - - 22L I~ ? 
Geography - - - - 222, I~ 
History - - - - - - - - - II.!. £ 

45
4 4-

Ari thmetic - - - - - - - - - 3 
I)lusic - - - - - - - - - - 22i It 
Physical :L:raining ... - - - 22~ l~ 
l~ature Study - - - 22t I~ 
Religious Instruction 22~ lA 

22~ ¥ School Practic e - - - - - 12 

In connection with this table it must be noted as 

regar~e the last item, 'School Practice', tha t the time here 

shown is that spent in teaching and observing in the graJed 
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l\lacdonald High School. Part of the time shown is spen t in 

demonstration lessons by the staff of the College, and in 

practice the student has the opportunity of teaching on an 

average two twenty-minute lessons a weelc over a period of 

abou t 8 weeks. In addi ti on , at the end of the course, the 

'ungraued s0hool' practice referred to in section (a) of the 

syllabus is given when a sample 'rural school' i~ made up 

by selecting fg.pils.from the various gra4as of the IUacdonald 

High School. ~emonstrations are given in this by the College 

Staff, and some of the best and some of the worst students 

are given the opportuni tyto try their powers in conduc.lGing 

such a school for a morning or an afternoon. It may thus be 

seen that the absolute maximum amount of practice teaching 

which is available for the stad.ents of -the course (i.e. 

abou t sixteen tvlenty-minu 'ce lessons and. one half-day in the 

model 'rural school') is abou t S hours. ~he statelllen-t in 

the Announcement as regards 'practice teaching, both in 

graded and ungraaed school~', is rather misleading, for the 

work is all done with the pupils of one school, who are, 

as will be shown later, over-run with the practice teaching 

of students, 8J.id the 'ungl~aded' school is only an approximation 

to the conditions which have to be faced by these Elementary 

teachers when they go ou t to the rural schools of the province. 

From this criticism, it must not be inferred that 

no good thing comes out of thie Elementary course. On the 

contrary, some of the best teachers amongst the students in 

the College are to be found in this class, but the student 

who is in this happy position is like the poet: nascitur, non 

fi t. 
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It is of course all very well for an outsider to 

hold up his hands in hmly horror at a system which allows 

the certification of teachers after such a short course, b,t 

there are many circumstances ~hich combine to foeter the 2rev­

ailing system, and it ie difficult to obviate them. 

'~he most important feature of all is an economic 

one. The pay offered to holders of Elementary Diplomas 

rarely exceeds $50 a month for a ten-month year, fu~d the 

result is that value for money is obtained. III a 7lord. 

the money for the support of the rural schools comes to a 

grea\:; extent from the taxpayel" by direct taxation, and the 

pI'oportion contributed in the form of govel~1111ient grants is 

very small. '~he result is that the school cOIllll1issioners in 

the rural d1 s tricts, li~(e the lleri tors of olden time in 

Scotland, 'prefer parsimony to probi ty' and. the standard of 

educa ti on is corre sgondil1gly 107/. 

Obvi ousl~! i tis unjus t to insi::: t on a lengthy 

couree of training for teacllers ~\vhose remunera ti on is li~~ely 

to be so miserable, &ld the government of the province iE in 

many respects like Shakespearefs Julius Caesar - "constant 

as the northern star'. The net result is that their refusal 

to make larger grante in aid 01 education leads to a general 

lowering or the standard in the rural areas, particularly 

where the tax-paying body is small and consequently the 

number of children attending school is Similarly restricted. 

In this respect, however, considerable progress has been maJe 

in recent years in the l~latter of consolidation, but there is 

still a disinclination amongst parents to send their children 

any distance J~o a consolidated school, everyone na'curally 
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wishing to have the school as near hie own home as possible. 

In 1922, a survey of the rural schools in the 

Province v:as caud.ac te d by Dr • ..2armelee and his fa taff, and 

again in 1930 the officials of the department :prepared 

another survey 1;,,:hich is of some interest in this question. 

'~he report, en ti tIed nRural School Candi tions in the :2 rovince 

of Quebec n, is signed by A.K .Cameron, Chai rman of the Sub-

COITl.1'11i ttee on Consolidation, and gives the following illu111in-

ating figures: 

1. 

2. 

Total nUDber of schools reported - - - -
Humber of uncertificated teachers 

1922 
607 

290 

l~~~ 
135 

~hese f~gares show at a glance the satisfactory 

featare of the decreasing l1lEiiber of ancertificated teachers 

employed in the raral schools, but the pr090rtion of 135 

uncertificated teachers in 623 schools is still dangerously 

high. The report further says: H',ie now have nearly 40 

consolid.ated schools in successful o.ge~cation. It may be 

safely e s ti::Ja ted that the re are a 1; least 15 to 20 furthe r 

consolidations tha'c may be made with good resulGs all around.." 

Oonsolida"ci.Jl1, then, is doing illuuh lJO im2rove the 

standard of rural educa'Gion, bu~~ i-t has etill a long '~7ay to 

go. The fact of the matter is -tha-c there is a Vicious circle 

-------. in operation.1he pupils attend rural schools under ~h:) 

principalship of, ill Llany caee s, uncer~ifica'ced teacherE, and 

their own general level of education is correspondingly low. 

They then take the Elementary training coaree which is all 

too short, and. return to cOLlplete the cycle. There is, of 

coare e, some improvemen t aE time goe S 011, bu t in a case 

where the student, on completing the Grade X work, teaches 

in a rural school under ~ermit for a yaar, and then comes 
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to l.~acdonald College for the sLort course, the year fS 

prac tical work is in SOLie cases of value, bu t as has been 

previously poimted ou t, there are many mistal{es wh:ch have 

to be unlearned. 

The greatest value of tr.:.e course at l._acdonald College 

is thau it gives an insight into what can be done in education, 

-and. the inflllenc e of the staff the 1'e is e uffi c i en t ly strong 

J.. 0 r"a'-e U 1~.!. ~l- itself felt indirectl.j7 ir:. vl16 ru.ral schools. Further, 

the interest of ~ne students can be armused to such Wl extent 

that they later continue tlleir studies in the theory of 

teaching a"c the SU~l::~er dchools which are held at the College. 

Our ~uhlTIing up of the Elementary training course 

must be tha~ it iE unsatisfactory as judged by any absolute 

standards, bu t in view of the circuL1s~ances and the c ondi tions 

in tLe irovince of ~uebec, it is the best that can be done. 

-------0-------
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CHAPTER IV 
- .. ---------

The next two olasses of teaohers which may be com-

pared are the 'Ordinary' graduates who are candidates for the 

Teacher's General Certifica te in Scotland and the Intermediate 

teachers in Quebec. The main basis of comparison iE to be 

found in the fact that both have to undergo a one-year course 

of training, and in the present system the majority of the 

teaching bOQy is drawn from them. Of course, it may justly 

be argued that it is unfair to compare university graduates 

with high-school graduates, and this cannot be denied, but the 

comparison only shows the difference in the status of the main 

body of teacher~ under the two systems. 

Under Article 15 (c) of the Regulations, persons 

eligible for the one-year course of training leading to the 

reacher's General Certificate are "graduates of a Scottish 

Univerei ty or of any other Universi ty approved for the 

purpose." J!his fjrovisioll ensures au once a high level of 

general education and the training authorities are thus relieved 

of the task of educating the students generally before turning 

to the profesEi onal side of the work. The resul tis that a 

sufficient time can be spent on the practical work, and this 

will be at once apparent from the syllabus shown below. The 

degree of the University is taken as a sufficient guarantee 

of scholarship, and the prospective teacher is thus enabled 

to devote the requisite ti3e to actual practioe. 

-----------~------------------------------------------ --------

1 The Regulations for the Preliminary Education, Training ••• 
of Teachers •.• (~qtland), 1931 •.• p.lt. 

~ . . 



-51-

~he syllabus of work, again taken f~om the Proepectus 

issued by the Glasgow ']~raining Centre, 1 may conveniently be 

quoted as typical of the ilational System. 

SUBJECTS. HUURS. 
Per Average 

Se ssi·on. per Week. 

1. Hygiene - - - .. - - - - - - - - - --- - 30 1 
2. Physical Exercise - - - - - - - - 50 1.66 
3. Principles of Teaclnng (including 

Logic, Psychology, & Ethics) -- - - 90 3 
4. Expe rimen tal Psychology - - - 20 0.66 
5. Education - - - - - - - - ~g 3 
6. nature study - - - - - - - - - - 1.33 
7. Lie thods and Practice 360 9 
8. Geography - - - - - - 10 0.33 
9. Principles of Arithmetic - - - - 10 0.33 
10. Singing - - - - - - - - - - - - - - - 60 2 
11. ..2holle tics and Voice :~raining 30 1 
12. Optional - .d.d.di:tiional Subje c ts 
13. Religious Ins ~ruc ti 011 - - - - - - 30 1 

We must note however that in the case of students 

whose University course has covered the requisite ground, 

exempt,"-on is granted from lJumbers 3, 5, and 6 of the above 

scheme, and exemption may also be obtained from singing, with 

the condi ti on of course, that the teachel'" is. no t given the 

qualification to teach it. 

As, regards item 12 on the syllabus - Additional 

Subjects - it may be mentioned that th~se represent subjects 

in which candidates are allowed to take special qualifications, 

dependent on the standard attained in their UniverEity courses, 

allowing them to teach these subjects in schools conducted 

---------------------------------------------------------------
1 p.4. 
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under the Regulations for Secondary Schoole, where the 

services of a teacher qualified under Chapter V of the regul­

ations (i.e. 'Honoure' graduates) crolnot reasonably be requir­

ed.l 

~hese qualifications are generally spoken of as 

'Article 39' qualifications, and give the teacher who has a 

particular bent towards certain subjects an opportunity for 

some degree of specialisation. The usual limit on the number 

of such Article 39 subjects which may be taken is two, but 

permission is also given for obtaining qualification in addition-

al subjects under Artivle 37 (b), for Primary Schools (see 

p.39 above), provided that the total number of extra qualific­

ations does not exceed two, i.e. two Article 37 (b) qualific-

ations, or two Article 39, or one of each. 

The general organisation of the whole course in a 

large centre such as Glasgow is worthy of notice. The students 

are diVided into two main sections, A and B, one of which is 

engaged in intensive ~ractice teaching in the schools while 

the other is taking lectures at the training col:ege. This 

system obviates the difficulty of stUdents having to make up 

the lee-way of miesed lectures during periods of practice 

teaching. Each section has a period of three weeks' teaching 

in the schools, alternately, and the first period of teaching 

ueua1ly extends to four weeks, with the result thaw some 16 

weeks in all are spent in the schools of the city. 

---------------~---~----------------------~----------- ---------

1 Regulations for the ••• Training ••• of Teachers •.• 
(Scotland), 1931, p.lO. 
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The students are assigned to the various schQole 

of the city, and are under the supervision of the headmasters 

of the schools, and, ~ore directly, of the claes-teachers. 

Provieion is generally made for the student to have a week in 

one class at a time, although the practice varies greatlt with 

the individual schools. 

The teaching of the students continues from Monday 

to Thursday of each weak, and Friday is spen t at the '~raining 

College where such subjecte as general methmds and special 

subjects are dealt with. The student thus spends some 22 

hours per week in the schools, and his sixteen weeks of such 

• practice gives him the adequate total of about 354 hours, 

which figure of course includes demonstration and criticism 

lessons. The practice which is frequently followed is for the 

master of method in charge of_a group of students (about 30) 

to make arrangemen ts for their assecJbling at one particular school 

on the ld.onday morning, and having say two cri ticism lessons 

and one demonstration, together with a short lecture on applied 

method.s. 

Ihe value of this system is obvious, and the stUdent 

ie thus well prepared for his duties by thorough practice. 

Since the greater part of the teaChing practice ie carried out 
. 

between the months of September and 7,:ay, and the climate of 

Scotland conducive to colds and influenza, the regular teachers 

are not infrequently absent, and the student is usually given 

fllll charge of the class - a practice which helps to give him 

considerably greater confidence. 



During teaohing practice, a diary of the work done 

and observed is kept by the students, and they are instructed 

to have prepared for each d83 at least two lessons, which they 

may be called upon to teach upon the appearance of their 

methode master. Writ~en evidence of preparation must be given 

in a book speoially kept for the purpose, and this as well as 

the diary melltioned is liable to inspection at any time. 

~he exactness of the demands is sometimes felt as 

irksome by students coming from the greater freedom of the 

university, but it is clear that it is an excellent training 

or 'breaking in' for the more routine demands of an ordinary 

school life. Considerable help can be, and of ten, is, given 

by members. of the staff of the schoole to students in the course 

of training, and the task of the beginner may thus be greatly 

lightened. 

It is only by this first-hand acquaintance with the 

wo~k of the schools, particularly in such mat~ers of organisat­

ion and administration as the marking of the attendance regis­

ters, playground supervision, and general professional duties, 

that an adequate training can be obtained, and the Friday 

morning discusei on in the General I.iethods lec tures help to 

straighten out many of the problems of the school. 

A short time of intensive practice such ae this soon 

brings to light any glaring defects in the make-up of the 

prospective teacher, and it is provided in the rrospectus1 

---~------~---------~--------------------------------------~--

1 p.5. 
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issued by the National Committee for the Training of Teachers 

that 

"All enrolments will be provisional and liable to cancell­

ation on failure at the ena of the first term to obtain the 

teaching mark of "G" in 11e thois and Practice, and an average . 
mark of "G" in the other subjects," 

Despite the awesome nature of this threat ,.l:raining 

Authorities are as a rule reluctant to bundle out anyone neck 

and crop (although more will be said in this connection later), 

bu t the practice i-ollowed is to issue a solemn warning to those 

students whose work fails to reach the necessar2 standard that 

their possibilitmes as teachers are vers limited. The amount 

of heed wJ.1ich is paid to the warning varies, and the result is 

either (a) an improvement in application and zeal or (b) the 

requirement of an additional seSSion of training, or even more, 

until the Director of Studies is satisfied. 

Enough has been said of the practical side of the 

work done in this course to give an idea of its adequacy, and 

we must not forget the other Eubjects. 

The method adopted in the treatment of these sub-

jects is to emphasise the 'methods' rather than the subject-

matter - not in the worst sense, but in the sense that a 

knowledge of the subject-matter is taken for granted and an 

attempt is made to give some practical hints on the best 

devices for teaching. 

Such a subject as hygiene, of course, is not so 

treated, and the need for some greater knowledge of the prin­

ciples of health on the part of the teacher is recognised and 

met. 
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As regards phonetics ana voicetl'ainillg~ this part 

of the 71or£ is looAed upon as a necessary evil by many of the 

students-in-training, but its importance Call1iot be sufficiently 

enlphasised. The child who is in contac"v wi th the teacller for 

the greater part of his early years, when his habits of speech 

are being formed, CaJll~ot help being influenceJ. to some extent, 

(and this is particularl~ true in the junior classes) by the 

malli1er of speech of his teacher. 

Thus an attempt is made to correct any slovenliness 

of speech on the 'par·~ of tr:e s tudente before i tis pe rpe tua ted 

in the school. ~he success of the course depends, naturally, 

on the co-operation of t~ue s 'uudents, 7;J:1i cn varie s grea Gly. 

I have in mind one outstanding caSt: in my OVln experience where 

1- d t h f-v d" :'1 bl· :'1 " t· h" , a s~u en W 0 su-~ere Irom a aou e lupeulffien In lS speecn, -

a "burr H and a lTdark '1' II - '.7as able in the cou~cee of the 

session to master t:n.e difficul ties in tIle J.)l'OYlL1l1ciatio-n of 

both of sO:ilJ.ds undeI' t:ce e-irection of the instructor in 

phone-cicE. 

~honetic8 an~ voice-~raining should ha7e a ~arG in 

every programse of teacher-training - not elocu.tion,which 

God forbid, bu·t tile real ar t of correc t speech and the use 

of one's voice to the best advantage. 

It mus t no t be i:nagined for one momen t ·tha:J an un-

qualified certificate of excellence is automatically bestowed 

upon every Scottish graduate who completes this couree. In 

the ranke of Uni versi ty gra,] .. ua )iJes, as elsewhere, there are to 

be founu" ~-:ho~e 1,Y.'n1 0 are '''1''111." c ... fl" t· p' • '·lhe recen.!.. ,..u'o,..." Cl"'l" ,.." n of u :: • _ ~ lJ.: ~l .:l g 

education in Scotland by the Education Au thori tieE in the 
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Counties and the generous assistance offered in the Univereitiee 

by the Carnegie Trust, has led to the rise of a class of 

students who are not qualified to fol10\7 the bes G t~radi tions 

of uni versi ty learni~:lg. rfhe COlllTJercial aspect everywliere 

becomes predominant, and many of this class, having cleared 

by the smallest possible 111argin the hurdles of the university 

degree examinations, ensconce themselves in the 'vl"aining 

colleges. 

The merit of the sye~em is that such students are 

to a grea~er or less degree found out there, and the nature 

of the certificate issued to them is usually a true reflex of 

thei r abili ty. 

Fortunately for tile sta'ee of education in Scotland, 

this class of student is still well in the minority, and the 

level of graduate teachers is highly' sa-ciEfactory. 'rhe danger 

of a greae influx to the rrulks of teauhing due to the attractions 

of an assllrecl rJosi tion and supposedly sllort hours iE no~": being 

acutely felt, and the developments of recent years, which will 

be more fully discussed in our conclus~on, are tending to a 

limitation of the numbers of studenGs to be accepted for 

admission to training. 

".7e come now to the discussion of the course of 

training which qu·alifies the main 'eeaching body of the :-trotest­

ant Iublio Soho'Jls in the :Province of Quebec. ifhe qualification 

is known as the Intermediate Diploma, and the admission reqaire­

menta are the passing of the Grade XI examination (practically 

speaking, the eqmivalent of the Scottish School Leaving 

Certificate) and the attainment of the age of 17. ~rovision 
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is also made for the admission to the course from the period 

from Christmas to June of holders of the Elementary Diploma 

who have the necessary academic qualifications. The full 

duration of the Intermediate courBe is from Septenmer to June, 

or some 36 weeks. 

The curriculum of the couree is extensive and prov­

ides for most of the requirements of the school. Under the 

time-table at present in effect it is as follows: 

SUBJ3C1;S. HOURS. 
Per Average 

Sessi on. pe r Week. 

1. ~d.ucation - - - - - - - - 108 3 
2. rrimary :':e thods - - - - - - - 54 1~ 
3. l.:a thema ti c s - - - - - - - - - - - - - 108 3 
4. English - - - - - - - - - - - 108 3 
5· Geography - - - - - - - - - - 54 1~ 
5. :2hysiaa1 Training - - - - 81 21 

54 t 
7· Scripture - - - - - - - - - - 12 
8. French l'-'~ 3 - - - - - - - - - - - ~·u . 
9. 1iallual ~raining - - - - - - - 54 1~ 
10. Hygiene - - - - - - - - - - - - - 27 3 

4 

11. History - - - - - - - - - - 27 :3 - ~ 12. l~ature Study - - - - - - - - - - 27 4 

13. School practice - - - - - - - 24 li 

14. . - . 4.., 

L.llSl.C - - - - - - - - §4 12 
15· Drawing - - - - - - - - - - - It 

The programme shown above, however, needs some 

expmanation. In the first place, it must be mentioned that 

the students are divided into sections - in years when the 

numbers are large, into three sections, A,B and C - with about 

50 stud.ents in each. This is not with a view to. any distinct­

ion in the nature of the course but purely as a matter of 

convenience. This means in effect, that when there are three 

such sections, the instructors have to give the same lecture 

to three grollpe in the c ouree o'f one 0 r two days - a fa.c t 
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which entails a considerable loss of time which might other­

wise be more valuably spent by thew. 

The period of school practice shown above is ap~ar­

ently very small, but it must be mentioned that on the Wednesdays 

one section goes for practi0e teaching under supervision to 

the schools of 1Iontrea:t,. This means that under the existing 

arrangements each section makes some six trips to the city, 

and thus the student obtains an additional amount of school 

experience amounting to some thirty houre. Further, at the 

Chris~mae and Easter vacations, arrangements are made for 

the students to do practice teaching either in the schools 

of the city or, where this is possible, in schools near their 

homes. In this way, another nine days' teaching is obtained, 

or some 45 hours, and further practice is given in periods of 

'intensive teaching' in the 1:acdonald High School for periods 

of three and five days at a time. The students thus add some 

eight days to their total of teaching, or another 40 hours, 

making a grand total of over 140 hours, or an average of about 

four hours ~er week over the whole couree. 

~he time shown in the table above as school practice 

is that devoted to demons~ration and criticism lessons in the 

I;iacdonald High School, and the students have the opportuni ty 

of seeing their fellows making the same mistakes to which they 

theE1selves are Rrone. It should be mentioned that the Mac­

donald High Scbool has in all a little over 300 pupils, and 

there are available for the practice-teaching of the students 

eight classes - Grades I to VII, including two sections in 

Grade II. 
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The pupils in the school have thus a constant 

stream of student instructors while the practice teaching is 

in operation, two students at a time being assigned to each 

classroom, and the result is that they become thoroughly sated 

with students. Woe betide the unfortunate unsophisticated 

student who fails to meet the acid testl The degree of famil-

iarity with which the pupila in some cases come to treat the 

students who are thrust upon them does much to breed contempt 

which in certain casee borders very closely upon insolence. 

This is the . ., 
Slo.e of the picture which shows the 

woes of the student: on the other hand, one cannot deny that 

the practice is an excellent discipline for the students and 

give s ther.1 an insight in to wha tit means to be in chal~ge of 

a class where personality counts for much. The practice is, 

as ~JJe have said., the acid te s t, and i t does no t take long fo r 

tile students 1:1ho give .9rocliEe of real abili ty ae teachers to 

make themeel veE conspicuo~Je. 

As regards the supervision of the teaching, the 

system may be briefly outlined as follows: In the case 01 the 

Wednesday visits to I.:ontreal, the students are accompanied by 

the Dean and the lecturer in Education. Practice is done in 

four schools each week, the students being divided amongst 

them. Two lessons are preViously assigned to each student, 

one for the morning and one for the afternoon, and. each super-

visor has the duty of seeing the students in two schoole. The 

methQd is for each supervisor to visi t one school in the 

morning and one in the afternoon, and this meane that he is 

required to see and criticise some twelve or thirteen lessons 
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in the morning and a similar number in the afternoon - a total 

of about 25 lessons in some four hours, or about 10 minutes to 

each lesson. 

The time allowance seems short, but it is remarkable 

how much mne can see in that short .fieriod. The wri-ter has had 

the privilege of accompanying ~he su~ervisors on their visits 

during the past year, and the system, while it may appear 

cramped when stated on paper, in reality enables one to form 

quite a satisfactory estimate of the student's powers and 

capabili ti es. 

The IJrac tice teaching in the LIacdonald High Sohool, 

on the othe:c hand, is open to supervision by all the meubers of 

the staff of the School for J~eachel"S at; any time at which they 

may be free to go there, and the eetimate of the class teacbsr 

is also taken into account. 

The intensive teaching at the Christmas and Easter 

vacations is supervised in the case of the ci ty schools by 

the members of the college staff, and in certain cases students 

who are dOing their teaching at home may be visited by a meo­

ber of the staff to whom that area is accessible. 

~he matter of practice teaching has been suffiCiently 

discussed and it remains for us to consider now the other 

subjects in the course of study. The subjects are dealt with 

generally in those POiE ts which are of in teres \j to the teacher 

and particularly with reference to the syllabus of the work 

done in the Protestant schools of the Province. The fact that 

the curriculuu is pretty well standardised for the whole 

province, and. especially for the Oi ty of I,Ion treal lead.s in 

some cases to a rather narrow treatment of certain aspects of 
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the subjects, but there is no doubt that the definite nature 

of the educational requirements in the Intm-rmediste Schools 

makes it easier for the School for Teachers to supply students 

who have a thorough grasp of the main essentials of their 

job. 

In some subjects there is a slight tendency for more 

time to be spent in actually teaching the students more about 

tl).e subj ect i teelf than in ehowmng them the me thad of iml)art­

ing it, and while this may be all very well from one point of 

view, it mus t be remembered that the scholarship required for 

admission to the COllree is 'uaken by the regulations as that 

of Grade XI. It TIould be foolish to argue that this standard 

is sufficient for a teacher, but it would be better to leave the 

furthering of the student's knowledge until after the year of 

training, and in the meantime teach him how to expound what he 

does know, which will probably be sufficient for the instruvt­

ion of pupils up to Grade VII, which is the highest grade the 

student will likely have the opportunity of teaching in his 

first year. III fac t, only a ve ry few teachers are given thi e 

responsi bili ty im--:edia tely. 

The subject of French is of course compulsory for 

all teachers in the province, and, it may be argued, rightly so, 

but it must not on that account be inferred that every student 

who leaves college with a Diploma has the necessary ability to 

teach French. j~he .French which is spoken by many - indeed the 

i"1ajority of the students, is very lJuch 'Iafter the ecole of 

aWratford-atte-Bowe", and one can easily see the reason for 

this as lying in the fact that their own teachers knew no 
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better. liuch has been done recently to introduce specialist 

teachers of French, who have taken additional summer courses 

in the teaching of the subject, to the schools in the province, 

and this is a step in the right direction. It is farcical to 

ask students who have no ability in this direction to undertake 

the teaching of the subject, and the same may be said of the 
. 

eubj ec ts of ArJG and 1Iusic, particularly the lat ter. 

'fhe students who come to the College have in many 

cases no previous musical training, and it is impossible for 

an instructor both to teach music and the art of teaching it 

in the short time allowed. In the case of the men students 

this musical abili ty is particularly lacl:ing, and one is tempted 

to sugies~ tha-c t!le time wasted - there is no othel'" word for 

it - by the me~ on the pretended study of music, would be 

better spent in a course of real handwork or in a course of 

civics and economics which would be of some value to them in 

the teaching of the upper grades. 

The fact that students have to teach these subjects 

and ao so practically under coercion easily leads to the 

recognition that the results are commensurate with the antipathy 

shown. 

It may not be amisE to say a fe·vY words regarding the 

composition of the body of students taking the Intermediate 

coarse. In previous years the number of men students has been 

small, rarely exceeding five or six, and has refleeted the 

remaneration offered. This year the number is much larger, 

there being some tvventy men etadents, and this development 
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may be traced, I think, rather to the prevailing situation 

in the econ01l1ic world than to any appreciation of the no bili ty 

of ti.l e ~ r 0 f e s e i O.il • 

The remainder of the stu_dents are girls, some of 

whom have previously taken the Elementary Diploma and have 

returned to complete the course for the Intermediate Diploma. 

In the present class, it ie worthy of note that 

sOwe 20% of the students are Jewish. This large proportion 

is a reflection of the growth of the Jewish popul~~ion in 

1.;.ontreal. In the [."latter of education, the Jews are ranked 

wi th the .r:roteatants, and. the dictates of equi -cy suggest 

thac the Jewish pupils ue taught by teachers of their own 

religious faith. 1he number of Jewish studen~s who will 

receive apPointl:len ts in the ci ty of l,:on tl'eal, which i e :9rac t­

ically t~c.e only place in the province in which they are allow­

e,l to te ach, "t,vilJ.. ~)rcJ bably be Ltu.ch er:}alle r than the to tal 

ta~ing the couree. 

r~he general educational 8ijandir:g of the students 

varies: sellae have been admi t~eJ. 'on trial f llnder 81)ecio.l 

regulauions by the Central Buard of Exawiners without even 

the mir~i[f)uu academic qualifications, whIle others again have 

spent two or even three yeare in university courses, the 

results of which are at once ap)arent in the work uone by 

these studente. 

Ability ie certainly not laci::ing in the student2 

as a ':;hole, and. vlhi Ie in some case s the educa ci onal ej;s tern is 

to blame for the laCK of a sufficient oacAgl'OUl1U, I have been 

impressed during the past year by the keennese and eagerness 
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shown in their work by the students. 'fhey realise the aLlount 

of wor~: that~ has to be done in the one-year course and are 

not slow in its performance. A grea~ degree of neatness is 

characteristic of tneir wor~~ in general, and in ,- , .L. 

lJl1J.. S re S Geo 1I 
~ 

tile cOll1'parison 7:i th the graduate students in Scmtland, \vhose 

three yeare' university course has made them somewhat careless, 

is to the advantage of the Quebec s tuden 1JS. 

Of couree, as we said at the ou~set, it is unjust 

to compare a one-year course wi th one of three tirues tha 'c 

dura ti on, bu ~ 1,7e mus t take things as the ~T are eJ , conclllding that 

the Intermediate couree gives a good general training for the 

type of 7/0 r"lz Jeo be unde r t;aken, anJ. Ie aving sug -~'e S -Gi ,Jns as to 

i ts i~'"l}lrove~'!en t to t:u.e conelD.ding chapte r o:i thi s ~:;ork. 

-------0-------
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CHAPTER -_If. 
------ ... --~ 

The third broad comparison to be undertaken is that 

between the Teachers of Special SQbjeots (i.e. the High School 

teachers) in Sc~tland and the High School teachers in Quebec. 

Here again it may be objected that the aomparison is not parallel, 

but the answer is that the basis of comparison is that these 

teachers are recognised as holding the highest professional 

status. 

Article 43 -of the Regulations for the Training~-;: etc., 

of Teachers in scotland (193l)lreads as follows: 

'lEi ther auart from or in addi tion to recogni tion 

under Ohapter IV of -1...' tllle se regulations, a student may obtain a 

Certificate of special qualifica tion (the Teacher f s Special 

Certificate) to teaoh anY of the following sUbjects:- English, 

History, Classios, a Modern Language other than English, Math-

ematios, Science, Geography, Economics. Training Authorities 

may admit to training for this special qualifioation applican~s 

who hold the degree of a ScotJGish Univerei ty (or other approved 

degree) with First or Second Class Honours in the subject to 

which their application relates, and also ap91icante who have 

obtained such Honours after graduation. 

nrn addition, every applivant for recognition in 

any Modern Language-other than English must submit to such 

further test (oral or other) of knowledge of the language as 

the Department may impose, and mQst have spent a year of study, 

-------------------- -------------------------------------------

1 p. 11. 



under conditions a.9proved by the Department, in some country 

in Ylhic'Cl ~l-:..e language conc6rned is spoken. fJ 

This regula tion shows us the high acac1e-lilic qualific-

ations required for ,recognition to teach in secondary schools, 

and the developuent of a system of specialist teachers in the 

eQbj ects of the secondary school curricull1:j} has .lone 2-..luch to 

raise the stand.ard of secondary education. \ie lllay here remark 

tha-~ the sys-cel11 of specialisation is as yet ill a vrimi tive anJ 

undevelooed state in the irovince of Quebec. 

The duration of the couree for the Special Cer'cificate 

is, in the case of candida~es ~,~Lo COl118 Jirec t from the LlJ.livel.-'si ty 

and nave :Clad. no previ ·:us training, -4-"> :- r 1- \T .!...- .. ·o 
v.LlJ.. Vol - lJ\i rle e~ ... s . and in the 

case of those ~ho already hold the 2eacher'e General Certificate 

discussea In the previous cha~ter, a special ten-week short 

couree is of.fereJ. In prac tice, many s vuJell ~s couling d.irec~ 

1 f 4(1 , concurreGt y over a course 0 u wee~s. 

Only ~D very ey.ceptional cases does a candidate hold 

a double honours degree, but I'ecognitioY'. may be obtaineJ. in two 

subjectE of different honours grOu)s, e.g. Classics and English, 

at the discretion of tl-18 1raining Authorities, in the uSUalliel'ITl 

of trainill_g, in which case an equal number of hourE is given to 

each SUbJect. A condition of this concurrent traillillg is thae 

the two subj ec "GS for 'vw:hich ~he qualifica ~ion i E given be recog-

nised by the Department aE sufficiently cognate (01' co:crelated) 

- as, e.g. Uathematlcs and Science or Classics and English. 

If, however, the two subjects do not fulfil this 

requirement and are n wholly different in l\:ind lT ~ as in the case 
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of l1athematics and Classics, the requirement is that an addi tion 

-a1 course be taken in the Methods and Iractice of the second 

subject, extending to 180 hours, and the course is extended for 

an extra term. 

Under Article 44 of the Regulations l provision is 

made for the inclusiori in the oourse of instruotion in General 

Sohool Methods as well as in the praotioe of the speoial subjects, 

and training is also required in the organisation and managemant 

of Seoondary schools in general. 

A point which is worthy of especial note is the fact 

that oandidates who have taken only the course for the Special 

Certificate, omitting the training for the General Certi~ioate, 

are recognised as qualified to teach only in secondary sohools, 

and the certificate issued to them does not qualify them to teaoh 

in ~rimary Schools. This prOVision obviates the danger of a 

teaoher who has beoome thoroughly imbued with the academic spirit 

of the university being plunged into the teaching of children in 

the elemen tary classe's of the school, where the teache r finds 

great difficul ty in CO:lling down to the level of the children, 

and the children are at the same time estranged by the apparent 

aloofness 'of the ·teache~. 

I~ may be mentioned.tha~ the Honours e~aminations 

of the Scottish Universities are in many cases held towards the 

end of the month of September, with the result that the candidates 

who proceed;to th~ training colleges at the beginning of Ootober 

are mentally and physically worn out as the result of a prolonged 

-~-----~---------------------------------------------- ----------

1 P .12. 
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and searching examination. The effect of this is that their 

work in the training college suffers in a considerable measure 

during the earlier part of their course. Recognition of this 

has led recently to a movement to have the date of the Honours 

examinations changed to the month of June so as to, obviate this 

inconvenience. 

The following table gives us some idea of the contents 

of the couree of study. 

1. 

2. 
3. 
4. 
5· 
6. 
7. 
8. 
9· 
10. 

SUBJECTS. .d.VERAGE HOURS PER WEEK. 

irinci'ples of i.ceaching (inclu.ding 
Logic, rsychology, & Ethics) - - - - - - 3 
Experimental Psychology - - - - - - - - - - - 0.66 
Education - - - - - - - - - - - - - - - - - - 3 or 4 
lvlethods and ?ractice in.ceaching - - - - 12 
Se'condary School Organisation 
and Management - - - - - - - - - - - - - 0.33 
Laboratory Arts (for Science Students) - - - 2 
Hygiene - - - - - - - - - - - - - - - - - 1 
l'hysical 'fraining - - - - - - - - - - - - - - 2 
Phonetics and Voiae ~raining - - 1 
Religious Instruction - - - - - - - - - - - - 1 

In the case of the subjects numbered 1 and 3 above, 

exemption may be obtained on the score of sufficient previous 

university study in these subjects. 

In .2honet'ics and Voice~raining, the subject·~" 

includes, in the case of 'English o,r any other :Modern Langu.age, 

a course in the phonetiCS :t1elative to that language. 

From the table, it will be seen that almost half 

of the time is spent in the practical work, and in the case of 

the Glasgow Training Centre, the practice followed is the same 

as that in th'e training for the General Certificate - namely 

periods of three weeks of alternate practice teaohing and. 

training college study. the first period of such teaching in 
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this course also exJGends J~o four wee~~s, and. is usually Spell. t 

in the of the .2rimary Schoel ~.~,7ith the idea,no 

.!! b.A-I...l ou lJ , of giving the student eorne conception of 

',~!hich precedes the first years of the Secondary School. The 

fac t that the s tuden ~ has be en away frot-.1 the a tmosphe 1'e of the 

Fri~ar~ Schocl for a Feriod of so~e ten years is well ~orth 

reDembering. ~he ~lunge into the past bringe the realisation 

of lJ~Ue la.fJse of ti:1e and. has a sala tary effec t; on his ou tloJk 

on school life in general. 

The total period spent in teaching is again 16 

four-day ~.7eeks, the lPridays being spent in the training college 

taking lec tur'es in General :,:e thod.e and the Special Subj ects. 

~s in the case of the General Certificate students, tY-,-8 d.iscuss-

l..·'--ce "'le..,J.·~reQ ul.!.c:.... .J......, vlA.. '-' is invalua'ule. 

After the j}reliri:inary four ';:e 8~:S in r rimary Scho 01 

·.~or: .... and three v-lee:·:s in college, ~Le s tuden ~ is aE~igned tio a 

secondar~ scho]l in ~l~ city, ~here he is uDder the supervision 

of the headmaeter of the school, the principal teacher of his 

special subject, ana. alec of 'ul.;.8 alas:: teacher. 110tice of 

visits by the college master of '.lethod for t~l.e sl?ecial subjec·t 

is given., th .A-' , 1 f 11 .,. e ~rac~lce usua~~y 0 owe~ 1S to vi si teach 

student abou t t'~ice in the couree of the thlrBe \veelcs. On these 

viei ts the :-.18 thois master has tl-:.e opportu.ni ty of eeeing the 

suudent conduct a class for the regular school 'period' of 

40-45 minutes and, as the result of his total observa~ion, 

during which be is able to see the stuJent in action in Dost 

of the clasEes, he is well qualified to for8 a sa~isfactory 
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e2timate of hie teaching capacities. 

1he 9rinci~al teacher of Ghe student's special 

C'~b':ecJ-~u.. to! lJ, on the information obtained frOj~-i his suborlinate class 

teachers, 8.J."lJ.. aleo on 11i e _own 0 bserva ti on, SUb~lli cs an e s tima J

Iit3 

of the Q 4-U ~ - '.- L 'c ~TY - --~,-"- v U \.j 11 \J .... •• U.L L~ as well, G1"; .-1 --,-' ~ ,... 
ou. ... \.A. V ll.J.. l:; is ac(;cun-t 

in the final adju~icatioll. 

In the case of s 'euden ts ~tho take Jche Special CeI'tif-

ica te and. tIle General Certifil:;a te conCL~rTen tly, ~he order of the 

WJr~ is as fol1o~e: (a) a three-week period of work in the train-

" I' lng co ~ege, (b) three wee~s in ~he 2rimary school, I ' 
\C j three 

,w, '-c:"- 1',-,.ee.~ .... 11.1 co _~ege, (d)' t-""'llree ''''ee 1
-- Q ~ - ... -' e oe n o--.-1a-"y con" 0"'1 u -.- • 1>.. .... .l.. 1..1. I.J 11 '- '-.i 1.1 \A 1. .... v 

in re~~lay YOGatic~. " ... 0 
.L ... 

This co~pletenesE Qay be seen by refer~ing the 

course of study - ~ -'''~-.- 1" IJ E 11v .• 11 1 C ' aLe' ," , -U 4- .! J. • il ~J v 1.', U \J ..L lJ uay be 

. " ., nO"G1CeQ in the caee of a s-'cuJ.2n):i ":"7Lo c1100ses J.elibel."'a~ely 

to 'J~-11i t whe }enGral Certificate ql~alification, as is pose-ible 

in virtue cf ArtLcle 4C of tJ-18 ~~egulations, the tendency :..~ for 

e 0 e c i a1 S u ;j j e ct. 

the course cif his univer2ity wor~ the clasEes necessary to se-

cure exe~9tiJn fr8~ the Education and 2art of the ?rincivles of ... 

.Leaching- in the .lraining College syllabus, and who does not 

take the Laboratol"J AT ~s (fOT Sciance s tu,ients only), the 

proportion ofciDe left to be Qe70ted to the othe~ s~Ljevts is 

very small ~ndeed. Fortunately, however, the usual practice is 

~ake ~o th courses concurTen tly, as 7:e have said, and the 
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2reserved • 

lhe mo s t valuable feature of lJ~L1e COUl'se for -~he 

s~ecial cer~~ficate is tha~ it serves to the s tuJen t 

from the plane of higher learning ~.7hicll has beCOtlld charac teristic 

of hie latter days at the universmty. He i2 gradu.ally brcL~ght 
/' 

to realise that the cend.i tiona of the school are different, 110 

rna .... ~e -.~ ~'na"" ~ o"""'e ~ de all- 0 .1_ Q ~ '"' " 1 ~ LI LI .L • ; I.J.... i .. .i...i.. 1.... l; 1.... ,,'v I.A. ..J.. U. aeeire, from those of the uni-

"'lerEi t.y, and he has to learn l:J.Q7! to aaal) t 1.1:t:.~self· once again 

, fJ , ,. d ' . 
.L e C 0e Hll1 ill f11 some four or five years 

previ J;l- S ly • 

ihe ~ri~ci~al ~eachers of s~ecial subjects in the 

secondary "'c'- 0· .... ~ ,.. ;:; Il ' ...J J.. ;:: in ScoLland are generally men whom not illere 

length of service , u.l. U LI real teaching ability has placeJ in thei r 

positions, and if the s~udenL is fortunate enough to be in 

close association ~ith the principal teacher of hiE suL~ect, " 

118 

has an excellen t 0 J/90T ~uni tiJT cf see ~ng the be s t me Jliho.J.e in 

operation and, speaKing frol11 1J.~y OVin experience, I s~uould. say 

tha'u three wee:cs t }lraC tice and , J • • ' , ooeervac:J...on ll1 "C1..:.8 

second.ary ~(;hool is ail invaluable aid to the student. 1,~llCh, of 

course depends on the indi vi(lual 'ceacher, OU tic is Glle general 

rule that the student receives many helpful sug~eetiJnE, and 

cri tici 8m i e given, ';!hen asked for, in a s liiri t of friendlines s 

and iTJ.tereet \·lhic~·l doee much to mat~e the vlay of the student; easy. 

The Qethode masters in charge of the 2vecial subjects 

at the training colleges are uen of uCltstanJ.ing repusation in 

their O'v'vTl subjects ana contrive to give to the etudell~s in'cheir 
• 

lec·ture and J.el.1.10YH2."cra Jciol1 COU1"ees all id.ea of 1"118 tihoJ.s ',"ll.lich have 
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been proved by experience to be satisfactory in their results. 

A stadent who has the backgroand of a·unive~ty education ie 

assumed to be capable of selecting and applying for himself 
• 

that portion of the methods which he judges to be saitable to 

his own case. 

Questions of curriculum are discussed in the meetings 

of the students, which practically amount to seminars, and the 

benefit of this method can easily be imagined. Complaints 

b:t:ought in.from the schOOls regard.ing the text-books in use or 

methods adopted by particular teachers are discussed 'in camera' 

and the student is thus well prepared for the problems which he 

is likely to encounter in his actual school work. 

The general result of the whole training is that it 

secures for the secondary schools of Scotland a standard of 

teaching ~hich is uniformly high. 

The course leading to the High School Diploma in 

the ?rovince of Quebec may be taken, as we have mentioned, 

either at :.rcGill Univereity or at BishofJ's College. In the case 

of the :·\IcGill students, the wor~ has up to the presen t been 

combined with the four-;ear couree leading to the B.A. degree 

and certain subjects of the B.A. course are compulsory for the 

High School Diploma. These are: English, French, and three of 

the following: Latin, History, Eathematice, a Science subject. 

~hie is rendered necessary by the fact thau it is not the rule 

in the province to have specialist teachers of all subjects in 

'high schools, but rather for the teacher to have the responsibil­

ity of teaching all the subjects up to Grade XI standard. 
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In addition to the compulsory subjects stated, the 

candidates for the Di~loma are required to take two courses in 

Education (Education I and II), Course I being taken usually 

in the third year of the course and Oourse II in the last year. 

These courses meet three times each per we~k over 

the full university session, and thus involve a total attendance 

of some 75 hours each. 

Special classes also are obligatory in the teaching 

of the subjects of French, 1Iusic and Drawing. These classes 

are held in the afternoons and are taken during the latter part 

of ~he course over a period extending from October to February 

or about 15 weeks, with one hour's instruction per week in 

each. They are conducted in IvIontreal High School by fully-

qualified exponents in each case, and are of considerable value 

to the students. 

:Perhaps the most important part of the whole train-

ing, however, is the practice teaching. The minimum requirement, 

which is, owing to the circumstances, usualily also the maximum, 

is fifty half-days. '.chis is Jone in the C:l ty schools and is 

supervised by the Dean of the School for Teachers at Macdonald 

College, who is also a professor of Education in LcGill Univer­

sity. This is in a sense the ,only real link between the affil­

iated College and the University itself in the matter of teacher-
~ . 

training, but as will be seen later, an attempt wil·l probably 

be male in the near future to bring the university into closer 

touch with the School for ieachers at ~acdonald College. 

The fact that the practice-teaching is d.one during 
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the universi ty vacations ena'bles complete concentration for 

the somewhat short period, and the practice is to have arrange­

ments made for each stud.ent to teach two lessons each morning 

and one lesson in the afternoons on the days when he is not 

required. to attend for criticism lessons along ~.7ith others at 

a certain echool'~1 The students are divided into two groups, 

one of which attends for cri ticism lessons while 'the other 

remains in tIle echo ols • 

The period of practice-teaching is short, and must 

require considerable effort on the part of the supervisor, but 

the ~;!id.e experience of the man at presen t in charge is a su.ffic­

ient guarantee of thoroughness in the ~ork done. 

As "':le have said above, a recent develo umen t has 

taken place in :.:cGill Universi ty in connection wi th the training 

of high school teachers. Under the sponsorship of the J:?rofessor 

of Edu.cation recently appointed, a scheme has been Froposed and 

approved for a year's' post-graduate course as an alternative 

to the method at present in effect. Professor Clarke, on coming 

to the Province of Quebec must, like any other ':li th experience 

of teacher-training in Great Britain, have been struck by the 

somewhat undeveloped state of the training system in general. 

No reflections, be it understood, can be or should be cast on 

any individual. The difficulties are not of a personal but 

ra ther of a cirCUlllS tan tial nature. While the need for a post­

graduate year of professional training may seem apparent, it 

must be remembered that the B.A. course extends over four years 

and involves a considerable expenditure. Add to this another 
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year and we have the straw which, in ef~ect, breaks the camel's 

back. ~he fact is that the remuneration offered in the teaching 

profession (and particularly in the earlier stages -of high school 

work) is by no means commensurate TIith the time, effort and 

money expended. When '\7e remember that the student coming direct 

froill high school and taking the one-year course leading to the 

In.ermediate Diploma at Uacdonald Uollege starts under the 

Montreal School Board at a salary of $1300 (for males), or 

$200 per annum less than his graduate confrere who has spent 

four years in his preparation, we see the force of this. 

Of course, it illay be pointed out that the poseibil­

ities of increment in high school ~ork are greater, but it may 

be answered to this objection that a capable male teacher with 

the Intermediate Diploma has bright ~rospec~s and an almost 

certain principalship assured to him in the near future. 

~he difficulties of the situation have been borne 

in mind in the framing of the new course, and since the obstacles 

in the way of making such a course compulsory at first have been 

fully realised, it is being offered as an alternative, and hopes 

are entertained firstly of a greater remuneration for those who 

thus equip themselves and secondly, of its eventually becoming 

the regular course. How far these hopes will be realised time 

alone will show. 

The main criticisms which can be offered against the 

present system may be "briefly stated before we proceed to an 

outline of the proposed new couree. 

In the first place, there is too much of a divorce 
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between lecture-room study and the practical studies in school. 

This objection, of couree, can be ofrered to many systems of 

training where the university and the training oollege are 

difficult to bring into alignment. 

Secondly, the simultaneous ~urEuit of the courses 

on the one hand for the univers.ity degree and on the other for 

training purposes makes for a tendency to 'scamp' one part or 

other of the course. 

~hirdly, we must note the insufficiency or lack of 

certain subjects in the course such as: Fhysiology, Educational 

.Psychology, £'honetics and Voice Training. 

In the scheme proposed for introduction in the eess-

ion 1932-33, some attempt is made to remedy the defects suggest-

ed in the above criticism. The outline o~ the course is 

briefly as follows: 

1. Education L and II. 
2 Psychology. 
3. Special courses. 
4. ".r"'hysiology. 
5. Phonetics and Voice-Training. 
6. ~he existing courses in ~0ntreal High School. 
7. iractice ieaching. 

It will thus be seen that the proposed scheme is 

somewhat wider in its scope and includes some necessary elements 
-I 

which have hi therto been lacking. The only .d.anger.:will be that 

of treating c"ertain subjects, e.g. ?sychology and J:Jhysiology, 

too little from the aspect of their practical value to the 

teachers. With due "care, this can be avoided, and. the course 
, 

will only show its merits or defects in operation. Any new scheme 

has its dangers, but we mus"~"withhold criticism tlntil after the 

event. 
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In the matter of practice teaching, I understand 

that an attempt wil1be made to vement the relations between 

the School for Teachers at l.Iacdonald College and the Education 

department at i,icGill by having the practice teaching do~e in 

the Eacdonald High School, possibly still under the supervision 

of the Dean of the School for Teachers. The arrangements have 

not as yet been publicly announced, but the suggestion is an 

exoellent one. There is no need to have two struggling schools 

of education 1vhen they can work in harmony together. 

We turn now to the course offered for the High School 

Diploma by Bishop's College, Lennoxville. In this case, the 

B.A. couree extends over only three years (the seSSion being 

samew'hat longer than that at L:cGill), and the Diploma is obtain­

able only after a year of post-graduate work. :J:he ~Y"lork done is 

very thorough, and the courses are as follow: 

1. History of ~ducation. 
2. irinciplee of Secondary Education. 
3. Uethods of Teaching. 
4. Special ~ethods of ieaching. 
5. School Management and Law. 
6. Educational l.=easurement. 
7,8,9. Lractice reaching. 

In connection with the last item, we may quote from 

the Calendar: 1 

"7,g,9. Practice Teaching. - This course coneiets 

of actual class-room teaching under supervision. Students will 

be given sections of the high school curriculum -to teach and 

will be held responsible for teaching these units of "eubjeot-

~------------------------.-------~----------------------~---~----

1 The Calendar of Bishop's University. - 1931-32, p.88. 
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matter. Lesson-plans will be required, and the teaching closely 

watched and fully criticized. Succeesf~l teaching is essential 

to the securing of a high school diploma." 

Here it may be noted that the number of students in 

training for the high school diploma is not so large as that at 

lucGill. I~he average number at I~IcGill per annum is in the 

neigh"bourhood of 30, while at Bishop's the average is just about 

half of that number. :rhie fact, of course, makes for greater 

attention to the individual students, and generally, the whole 

year devoted to the professional training and preparation cannot 

but have a salu~ary effect. 

Erovision is also made for the iSEue of Special 

High School Certificates, qualifying to teach special subjects 

in which honours courses have been taken by university graduates, 

by the Central Board of Examiners, but these are not valid for 

the ?rincipalship of a High School unless so endorsed by the 

Director of Protestant Education. 

It is fairly obvious, from the references already 

made, that the system of secondary educati·Jl1 in the Province 

of Quebec is quite different from tha~ of Sco0land. In Scotland 

the high schools are in the main staffed by specialist teachers: 

in Quebec they are not. The reason for this is not hard to find. 

The population is more scat~ered in Quebec, particularly the 

Englieh-speaki~g population, hence the need arises for small 

schools in which it often falls to the lot of one teacher to 

teach several grades. In·a schoJl which comprises in its 11 

grades some 100 pupils in all, it is obviously impossible to 
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have specialist t~achers for each subject. Often the principal 

has to teach Grades IX, X, and XI himself and su.pervise the 

work of the school as \7ell.rhis means in effect that a general 

rather than a speciali.sed training is neede"a for the main teach-

ingbody. Steps have of course been taken for the provision of 

special teachers of French, LIusic, Handwmrk, and Art, especially 

in the city schools, and, in the case of French, more generally 

in the ?rovince. 

These 'French specialists', as they are called, are 

not s'pecaalists in the senee that they necessarily have taken 

honours university courses in ?rench, but are in most cases 

practically bilingual through being born of French and English 

parents. Special sum~er courees may be taken leading to the 

recognition as 'French specialists', but it is not merely an 

academic qualification which fits the teachers who occupy these 

positions; in fact, they are, as it ~ere, carefully 'hand picked'. 

While it is true that sgecialist teachers are an 

im,t>o ssi bil i "ty in the rural di s tric ts, one feels neve rthele ss tha t 

more could be done \vith" advantage in this mat~er in the cities. 

There is no doubt thatJ progress has been made , if 
. 

somewhat slowly, in the training of high-school teachers, and 

we can only hope that, as the result of the recent developments 

in L~cGill and a general appreciation of the greater needs ~8_ 

education advances, that progrese ~lill be maintained. 

--------0 ... 



CHAP~R VI. 
------------

Before we aome to a general snmming-up of the posit~ 

ion we may note that in addition to the classes of teachers 
.-

previously described there are others, both in Scotland and 

in Q,nebec. 

In Quebec there is the Kindergarten Director's 
,.I 

Diploma, isstled after a very thorougg COtlrse extending over 

three years - two years of supervised practice in the schools 

of Ivlontreal, and one year o~ practical and theoretical Vlork at 

Macdonald College. The Kindergarten class in the city schools 

of Montreal is rather a sociological than a purely educational 

insti to. tion, the obj ect being rather the solution of the· e6cial 

problem of the pre-school years than the teaching of the rudiment-

ary school subjects. It is however made explicit in the Mac­

donald College Announcementl that it is hoped to prepare the 

Kindergarten Directors "for the difficult task of training 

young children effecttlslly in the rudiments of ordinary school 

work in succession to the work of .the Kindergarten, bridging 

over the chasm that too frequently separates the Kindergarten 

from the Primary Class. n 

~he work done in the city schools is very success-

ful, and the Kindergarten Directors, with the thorough training 

they have received, are able to make great progress in the 

pre-school years. It is unfortunate that the numbers of sttldents 

-~-----~--~------------------------------------~---~~- -----------

1 Twenty-fifth Announcement, 1931-32, p.9S. 



-82-

in training for the Kindergarten Direotor's Diploma are small, 

there being only one in the I,~acdonald College course at present, 

btl tit mtls t be remembered that the demand is no t heavy. 

The teachers of "teohnical subjects,' such as hand-

wor~, in the Provinoe .of Que'bec, do not have any speoially 

organised course' provided for them at a teach"er's training 

oollege, as is the case in Scotland where, in acoordanoe with 

Chapter VI of the Regulations, the Teaoher's Technical Certif­

ioate is issued after a course of training of varying length, 

as a qualifioation for teaohers of suoh subjects as Art, Applied 

Soience or Technical Industry, Agriculture or Horticulture, 

Commeroial Subjects, Domestic Economy, Physical Education, 

Educational Handwork and IIIueic. 

The general training, in the ca"se of the Soottish 

teaohers, includes such subjects as Hygiene, J?hysical~raining, 

Phonetics, and such other subjects as may be relative to the 

technival subjects taught, together wi th a oourse of practioe 
. 

in the special subject extending from 300 to as much as 390 

hours. 

This condition is interesting as throwing further 

light on that aspeot of training which is the subject of this 

thesis, as has been made clear in the preface. ~he ~oint is 

thali we have two syste:us of teaoher-training whioh have a gen­

eral iJasis of oomparison in the facv tha G they provide three main 

alas se s of teachers for the general school subj ec ts. As we have 

said, however, the comparison is entirely from the evolutionary 

standpOint. In Quebec conditione have been and still are 



against the development to the logical, or rather ideal, con­

clusion. The result is that the tra~ning system is in general 

somewhat behind that of such a Province as Ontario ,where con-

di tions are qui te different. In Ontario, the Protestant­

Catholia ratio of population is quite the reverse of that in 

Quebec, and the result is that the English-speaking communities 

have been able to develop the educational systeJ'u wi th·much great-

er freedom. 

It is no disgrace to the Protestant people of the 

Province of '~llebec that the system is as it is; rather mus t we 

assign all credit to the Department of Education for the fight 

which it is making to secure trained teachers for the schoole. 

When we remember that there are in parts of the 

province places in isolated districts where there are only six 

or seven English-speaking families, and that they have practic-

ally to provide their own eduoational facilities, it may easily 

be seen that it is impossible for them to ~ay a trained teacher: 

in fact, no trained teacher (or indeed any other) could be pre-

vailed upon to live under the conditions whioh exist in some of 

the more isolated s20ts in the province. 

There are so many rural elementary schools in Quebec 

where the numbers of pupils are eo small that salaries are 
• • 

necessarily meagre, that it is in the nature of things that the 

ten-week course of training should continue in operation. 

Attempts· have been made to improve upon it but have so far failed. 

We may hope that some daw the duration of the elementary course 

will be extended to a year. !.rhe experience s of David S tow in 
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the matter of the extension of the training period are illus­

trative of the development that can take place under conditions 

which are not too adverse .• In Quebec, however, things are 

different, and-unless there is a great change in rural condit­

ions, there does not seem to be much prospect of improvement as 

regards the length of training. 

From one pOint of view, there is a gleam of hope in 

the fact that there is a migration to larger c~ntres which, 

combined with the gradual absorption by inter-marriage of the , 

English-speaking families in rural oommunities, may eventually 

lead to the·dying-out altogether of English-speaking people in 

the rural districts. 

The bright spot is in the fact that the numbers of 

untrained rural teachers have been brought within a decade from 

almost 300 to under 100 and, while the number is yet large as 

judged by any absolute st~~dard, the decrease must be regarded 

as a highly satisfactory develoFment and a guarantee of further 

progress wherever possible. 

~o come to the Intermediate teachers of Quebec, it 

must be recognised that the standard of their work is very 

satisfactory, considering the deficiencies, in many cases, of ,. 

the rural· schoole in which they were eduoated. From the eVidence 

I have seen on visiting the city schools in Montreal, I should 

say that there is apparently more general interes~ in their 

work than is shown in the ordinary schools of Scotland. There 

seems to be a healthy spirit of rivalry in the matter of bright­

ening the classroom, and I have been impressed by this same 



spiri t among the students at Eacdonalu College. No matter what 

project may be assigned in connection with the general work of 

the course, the artistic level is always uniformly high. Some 

of tL.e creative \"lork which I have seen done by the students is 

of an order which would. do credit to any teaching body • 

If any critlcism or sug~s~ion of idprovement in the 

training is to be offered, I would refer onee again to the 

subjec ts of IJu.sic and Art, which might rather be optional, 

and those who have· not the apti tude for these subjects iilight be 

given such a choice as I have already indica ted - Handwlbrk, 

Civics, or Economics. While there is no organised course in 

speech tiraining, i t mus t not be i--,~agine J. thaG deficiencies in 

s~eech are not criticised: still, one feels that a regularly 

organised course in Phonetics and Voice-training would be of 

considerable value. 

These are again matters which are rather a quwstion 

of development in a system. If the need becomes sufficiently 

felt, the requirements will no doubt be met. 

A course of one year's duration from the stage of 

the school leaving examination is in many respects drulgerouely 

short. Few would deny that two years woula. enable a grea iJer 
.. 

range of training to be given, but conditions hitherto have been 

against this develo.9ment also. ~he fact tha~ :iacdonald College 

is a residential college, wi th most of the students living at 

considerable distances from their homes, makes the expense of 

training very high, and, as we have previously pointed out, 

financial conditions, which are impossible to alter, do not 
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offer satisfactory remuneration for a longer period of training. 

If however, as has be ell the case in Sco -cland, the 

numbers of those in training aE teachers gradually increase 

until there is an excess of supply over demand, the development 

may possibly take place. 

In this point the comparisob with Scotland is 

interesting. After a long struggle, the minimum duration of any 

general course ·;,"las raise d to two years. Increases in numbe re 

recently have made possible a furbher year's extension, and the 

minimum .tJerio~ i e: ·now t:Clree years. SubsidiseJ. school and 

university education combine to entice ~roepective teachers tp 

spend the extra year in securing a universi ty degree as well, 

with the attendant increase of pay. 

The numbers of 'ordinary' graduates have in late 

years increased to a remarkable extent, and the resul t has been 
t . 

a glut of te~chers TIhioh has had one satisfactory result - that 

of inducing specialisacion to obtain an assured position. 

Everything has been in favour of development along 

these lines in Scotland - a "tlell-establlshed national system of 

education, with a minimum national sclle of salaries for the 

teachers, and subsidieed education for those in need from school 

right _hrough to the university. In rural &istricts the 20licy 

of centralisation has within the last decade played a great part. 

The pu~'ile, on jhe attainment of the age of 11 or 12 and the 

passing of the 'qualifying' or 'control' examination, are trans-

ferreJ.to either the central high school or advanced diVision, 

where the couree is open to the university or a technical training. 



All this has combined to :facili tate education. The 

ooantry is small and centralisation is easy to bring into effect. 

Conditions in Quebec are entirely different; progress must of 

necessity be slower and is along certain lines completely blocked. 

The numbers of students who have qualified recently 

as teachers in Scotland are so great that many who finiEheJ. their 

training college courses two and. even three years ago have not 

yet secured permanent appointments. This has given rise to a 

Eomewhat drastia step - to be taken in 1932-33 - that of limit­

ing the numbers of students to be accepted for training in Scot­

land to a total of 1000. 

r am afraid it will be a long time ere it will be 

necessary to take such a step in the ::Crovince of Quebec. For 

men in particL;.lar there is no greaG aG'Graction in the .:;>rofession, 

and a universi ty course lead.ing to a commercial career gives. 

much greater ppospeot of material success.. It is small wonder 

that young men are not attracted to teaching. 

Ano the r poin t of in te re s t from the aspec t of the 

gradual development of the training system is the fact that in 

the Province of Quebec, dating from June 1929, all diplomas 

will be interim in character. They will be valid for one year, 

and on the inspector's report ·of successful work done during that 

period, will be extended for another year, atithe end of which 

time they will be made permanent on the same terms that ap2lied 

to the ex·tension. 

This is a valuable provision and we mB¥ notice that 

it is similar to the pEactice which has long been in effect in 
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Sootland. rhe student, on completion of his course, is awarded 

the interim ltTeacher t s Pro bation Certificate n (Form 69T.), 

which, after satisfactory teaching for a period of two yeare, 

on the reporii of the Chief Inspector for the Division, may be 

exchanged for the appropriate form of£eacner's Certificate. 

This is a reasonable and useful safeguard against 

the odd case where a student may elude the vigilance of the 

training authorities and escape with a diploma when he is not 

worthy of it. 

The lJroblem of the unsuc eessful ~Cieacher may be solved 
. 

in various ways. In· the ~ ro"vince of Que bec the prac tice of 

engaging a teacher under contract for one year is in this respect 

admirable. The incompetent teacher simply does not have the 

comtract renewed, and thus a school is safeguarded aga~nst the 

permanent infliction of one whose abilities are insufficient 

to meet the minimum demands. In Scotland, a teacher may be 

dtsmissed for incompetence, but only after auunJrult ~roof and 

by a two-.thirds majori ty of the education commi ttee under which 

he is serving. 

The Quebec system has the advantage above sta.lGed, 

but lacks the securitY'of tenure of the Scottish system. Thus 

a teacher may find herself without a contract for no other 

reason than that the Chairman of the School Board wishes to 

have his niece engaged as the local teacher. Here again we may 

foresee a development which will give the teacher some option 

in the ma t te r of re -engagermen t. 

The difficulty has been mentioned in a previous 



chapter of having so much of the prac tice teaching of the 

Quebec students done in one school. The solution of the probl"m 

is apparently perfectly simple. Transfer the training college 

to the city of Montreal and everything will be rendered easy. 

However, the emlution is not so simple as all that. 

Although there are at IvIacdonald College thrtre schools, 

the School of Agriculture, the School of Hoasehold Science, and 

the School for 'i!eachere, the tendency seems to be towards a 

falling-off in the numbers of Agriculture students, particularly 

from the Province of ~uebec, and the transference of the Scl).ool 

for Teachers would leave a sermous problem as to the disposal 

of the buildings and in fact would seriously interfere wi th 

the financial basis of the college. 

Again, the residential system, as we have noted, 

makes for a steady level of work. In the city the distractions 

would be greater and the wo:bk could hardly be cove red in -the short 

time available. 

On the other hand, there can be no doubt that a 

greater variety of practice teaching in the city schools, 

which is to sowe extent given by the Wednesday visits of the 

students in the Inte;rmediate Class, is desirab~e. The objection 

is that it would be diffivult to obtain the necessary facilities 

from the tIontreal School Board., and while it is true that the 

regular worA": of the school is to some extent interfered wi th 

by the visits of the students, one feels that greater facilities 

for practice would in the end be reflected in the work done in 

the schools. 



At any rate, conditions at the present time do not 

poin·t to any transference, and the" chances are tha t 1Iacdonald 

College will continue to be the Normal School which pr~vides 

the gDeat majority of the Protestant teachers in the province. 

In conclusion, we may remark that the status of the 

teacher has. always been higher in Scotland than in Quebec, and 

natural conditions have led to a regular and systematic develop­

ment of a training system. In Quebec, on the other hand, the 

development has been slower, as is only natural in face Jf the 

conditions, but nevertheless it has been, and continues to be, 

on a broad basis, a development in a similar direction. 

---!'-----o-------
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