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SOCIAL AND PSYCHOLOGICAL VARIABLES IN LEARNING HEBREW
INTRODUCTION

In the psychological literature dealing with second-language
learning, both intellectuai and attitudinal-motivational variables
~ have repeatedly showﬂ up as impoftant prereqpisites-of second~language
achievement.‘ In the following paragraphs both of these groups of
variables will be evaluated and their roles in the process of acquiring

a new language examined.

- Intelligence and Lingg;stlc Skill
- The attention of 1nvestigators 1nterested in the selection of

students who would benefit most from langua.ge instruction was naturally
~drawn to intelligence tests. If intelIlgence tests are measures of the
eapacity to learn, they should also predict the gapacity to learn
language skills, A summary of the studles dealing with the predictive
- value of generalvlntelllgence, in 1929 (Hepmon, 1929), showed that "the
'correlat1on between . 1ntelllgence~test ‘gcores and success in modern
forelgn languages, whether estiméted by teacher's marks or objective
tests, lies somewhere between .20 anq +60, falling more often between
»30 and «40." A more recent review - (Honroe, 1950) reports that the
median correlation of intelligeﬁce;with,marks in foreign languages is
:;33 and with objective'achievemené tests .46, There seems to be a dif=~
ferential dependence of the various aspects of language skill on

.intelligence, Intelligence correlatés higher with reading facility




and aural comprehension than it does with oral prdductionl (Dunkel,
1948). It is becoming clear that intelligence is certainly not the
only variable even for determining themmbrelcognitive aspects of
' language learning., Other specialized talents, not measured‘by intel-
ligence tests, seem to be of importance,and it appears that oral skills
in particular may involve more of these ﬁhan the cognitive skillss For
example, Huse (1945) advances phg potioqmthat_motor facility rather
than intellectual skills determinesﬁphenetic proficieﬂcy. '

In an attempt to measure a specific linguistic ability or abi-
lities, several foreign-language éptitudg fests ha?e been constructed.
‘The early aptitude tests were quite effectiye in predicting success in
.1anguage‘léarning undéf academic conditiéné4which emphasized skill in
writtenylanguage. These special ﬁroénbstic tests were of an intellectual
nature and did not add much to intelligence tests in predicting lin-
guistic achievement (Carroll, 1960). |

Ygry likely the most comprehensive language aptitude test to date
is the Psi-Lambda Foreign Language Aptitude Battery constructed by
Carroll and Sapon (1956). This test purports to be a general one, not
biased towards any particular language. Thus Carroll (1960) states
"that the data support the hypothesis of the non=-specificity of language

aptitude. ..« That is to say we have recorded high (as well as low)

*
&

1 o

Since the main objective of foreign-language study in the schools
during the 1920's and 1930's was to teach the student to read and to
understand what he was reading, the school marks of that period are
representative mainly of achievement in reading, and therefore the cor—
relations between intelligence and these ratings should be regarded as
correlatiors primarily between these two variables,




| 3
validity for many different kinds of lahéuages" (pe22)s The Psi-Lambda
battéfy or its subtests usﬁaily yield correlations ranging from the
«30's to the ,50's for high schbol students, and up to the ,70's for
adults under intensive foreign-language training in the U.S, Army and
| 'F§reign Service (arroll, 1956a, 1956b, 19603 Gardner, 1960). It may
" be suggested that the explanstion of the difference in the magnitude of
- correlations between the two training situstions lies in the greater
i_r&lelthat variables other than lenguage aptitude, such as motivation
and intereét, are allowed to play in high school as compared to the
h intensive course’setting.

The corrci#tions of linguistic aptitude and intelligence with

| achievement are high enough to indicate that ability is an important
factor in seconﬁ-language progress, but it is equally evident that
variables other then linguistic aptitude and intelligence are involved,
”This suggestion is suppqrt;d by the considerable situatién«to-situation
variabiliﬁy,shown by correlations.of intelligence'and'1inguistic‘;bility

" with achievement measures.

. The Rele of Abtitudes in Ssgond-Lamguage Lpa;nigg

There is general agreément in the distipiines of anthropology,
linguistics and psychology that a 1anguage is more than an instrument
of communication, It is also a bearof of a culture; it embodies a com~-
munity's general mode of thought, ité code of behaviour and its emotional :
attitudaAto'things (see, fo; example, Greenberg, 1957; Whatmough, 1956,
Pe 168). This viewﬁof lanéuagc ﬁas recently b§en expressed in more

-analytic—psxchologiéal cbncéptq‘7 In commenting on the Mgemantic
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differential," which requires Ss ﬁo rate concepts on various scalgs,
Carroll (1959) makes the point that the individual‘s responses repre-
sent fundamental dimensions in his adjustment tO'the objects in his
environment. The three main dimensions, evalusation, potency and
activity, which have been found experimentally to be "perva51ve CORpo=
nents of adjectival characterization," measure the individual's per-
ception of stimuli: (a) as positively or negatively reinforcing,

(b) as requiring much or little effort for adjustment to them, and
(e) as posing‘or not posing a necessity of making movements to adjust
to them. These per?optual components are responses of a speech com—
munity to its enviromment and are acquired by its members through the
learning process.

It seems reasonable to conciudo that using a language involves
participation in a culture, adhering to specific patterns of behaviour,
Christophersen (1948) has made this point emphatically when he said that
a bilingual belongs ipso facte to two different commnnitie; and pessesses
two personalities, which may be split and in conflict when there is
conflict between the language communities. Christophersen maintains
that the variation in a bilingual's efficiency in either one of his
languages, at different points of his life, may be partly due to changes
in his attitude to the féspcctive language communitye

Ervin (1955) has found that French-American bilinguals tell quite
different stories about the saue fAI pictures when responding in Prench and
in English, The“theﬁatic diffefenc;; are- in accordance with the pre-
dictions made from a consideration-of the value differences in the two

cultures; ‘The cohclusion seems .£o be'ﬁafranted that when an individual



speaks a language, he assumes the roles and standards of conduct as—
sociated with the respective language community,
The cultural component of a language has not yet been identified

and clarified to a satisfactory extent, but advances have been made

since Sapirts statement (1933) that the cultural significance of a
‘language does not lie in its structure but on a more "submerged level."

A major contribution in this area has been made by Lambert.s In an
experiment on the "developmental aspects of second-language acquisition,®
Lambert (1956a, 1956b, 1956c) has isolated two clusters of linguistiec
behaviour, a "vocabulary™ cluster and a Ycultural” cluster., The first

is defined by tests measuring vocabulary skills such as commonness or
rarity of vocabulary, size of vocabulary and word fluency. The
Heultural® cluster is identified by a grouping of tests which measure
acquaintance with the more subtle aspects of the other language coﬁmnuﬁiau
such as habitual word-order, associational form and‘pronunciation style.
By comparing three groups of Ss (American undergraduates majoring in
French, American graduate students at an advanced level of specialization
of French, and native Frenchmen living in the States), Lambert found that
the "vocabulary® cluster differentiates the undergraduates from the
graduates and French natives, whereas the "cultural®™ cluster differ-
entiates the French Ss from both American groupss This finding indidates
that the vocabulary tasks are aéqnired through formel study and experience,
but that this form of preparation is not sufficienﬂ for mastery of the
cultural aspects of a language. To overcome the cultural barrier, ™one
must assimilate those aspects of a different culture which influence

language behavior," or achieve verbal dacculturation, as this process has



sometimes been called,

Since the cultural component is so important in the acquisition
and mastery of a foreign language, it would follow that the attitude of
the learner of a foreign language towards the people and culture of a
language community affects his progress in that language.

Ervin (1954) has postu;ated that identification with the speakers
of a language community is the important factor for the acquisition of
the quality of linguistic responses characteristic of the native
speakers. "Identification may not:only facilitate certain kinds of
phonological learning, but may facilitate appropfiate application of
many lexical items; in particular it would lead to more apt use in life
situations, with the emotional connotations peculiar to the acquired
culture,” |

In what follows we will review some observational and empirical
data to support the notion that the attitude of the learner of a second
language vis-a-vis the group habitually speaking this language is im-
portant in language achievement.

Whyte and Holmberg (1956) observed individual differences among
North-Americans working in Latin America in acquiring Spanish and found
that ihose workers who believed that ﬁhey.shared physical attributes
with the Latin-Americans and who showed a "willingness and even a desire
to meet with them on a plane of. so¢ial equality" learned the language
and became more fluent thah workérs who couldn't or wouldn't make this
identification, Nida (1957-58) reports the case of an American missionary
(exemplary of many similar‘cases) who could not satisfactorily learn the |

language of the African,country'wherq,hp was sent, despite the faet that




"most obvious factors seemed so favorable," Nida feels that the
failure of the missionary to learn the foreign language was due to his
resentment of his foreign background which he strongly desired to
escape, and his desire to become completely integrated into the
prestige-possessing English-speaking American community. The mission-
ary's native language acted as a symbol of his foreign background and
served to produce.an emotional resistance against the learning of any
foreign language. On the basis of her experience in teaching French in
the Province of Quebec, Vachon-Spilka (1959) feels that the main reason
for the poor progress of many English-Canadians in learning French is
their low regard for the French-Canadian population which makes them
feel "a real aversion even for the sound of French,"

The first attempt to experimentally study the importancé of.
attitudes toward the other group in the acquisition of their language
has been made by Gardner and Lambert who investigated the factors that
determine achievement in French by English-~speaking high school students
in Montreal, In one study (Gardner and Lambert, 1959) they found that
two orthorgonal factors are related to achievement ratings in French: a
linguistic aptitude factor and a social-motivational factor. The social-
motivational factor is substantially loaded with the following variables:
(a) "integrative" orientation towards the study of French (i.e., a desire
to understand the French-Canadians and their way of life or to meet more
and different people"™ as opposed to ®instrumental” orientation (a prime
consideration of the usefulness of the language in getting a job or
becoming a better educated person); (b) intensity of motivation} and

(c) favorableness of attitudes towards the French-Canadian people. In &



subsequent study, Gardner (1960) reports similar results., It is im-
portant to note that in both studies‘French-Canadian attitude scales do
not correlate directly with achievement. The relation between these
two variables in the first study was only through factor loadings.

Before more research is undertaken on the role of attitudes in
second-language learning, it seems appropriate to state our current
conceptions of the nature of social attitudes.2 A 1angu#ge is a means
of communication and is perceived as such by human beings.3 An indi-
vidual's desire to communicate with others varies as a function of two
variables: (a) the perceived similarity of the attitudes of the com=
municator and the communicatees, and (b) the experienced attraction or
repulsion of the communicator for the communicatees. The more people
are perceived as similar to the communicator and liked by him, the

stronger will be his motivation to communicate with them. The motivation

to communicate with certain people will express itself as a desire to
acquire a means of commmumication, a language, permitting co-communication.
This gives the attitudinal factor an energizing function for the study

of the language of other people who are desired as communicateess This'ﬂ

2Th:l.s discu551on is to a great extent based on Newcomb!s theory
of social motivation (1953). However, since we have freely used, or
abused, his ideas we cannot be speecific about references to him.

3We have some empirical evidence to support this statement. In
a sub51d1ary part of our study (which will not be reported in this
thesis), S were asked to rank four aspects of Hebrew: reading, writing,
speaklng,and listening, in order of importance to them, "Speaking" was
always mentioned as one of the two most important aspects, and most
often as the first in order of importance.
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desire, according to ourlproposition, is dependent on perceiving them
as equal and experiencing an attraction towards them.

Group attitudes also provide with reinforecing properties for a
language, either positive or negative depending on the direction of the
attitudes. A language is associated with the people that speak it; it
is a symbol representative of them ahd can elicit attitudinal responses
characteristically made to the groﬂp; For instance, Lambert, Hodgson,
Gardner and Fillenbaum (1960) found that tape-recorded voices of
speakers in French with a French-Canadian accent were downgraded on per—
sonality characteristics by both English—Canadian and French~Canadian
students, whereas this negative attitude was not exhibited towards the
sgme individuals speaking in Engiigh. The results of this study seem
to warrant the statement that a "spoken language is an identifying
feature of members of a national or cultural group and any listéfierts
aﬁtitude towards members of a particular group ... generalize t6 the
language they use" (Lambert _e;t}..; al., 1966; Pebk)e Thus, if the attitudes
toward the language group are positivey:similar attitudes will hold for
ﬁﬁeir language, and contact with the language itself will beAreinforcing;_'
The learner of a foreign language who has developed favorable attitudes
toward that particulér language group will not need much in the-ﬁay of
extrinsic reward for the acquisition of these language habits; the
language Symbols, structures, sounds and meanings become intrinsically
zcwa?dipg“for;him. A high¥sghoolhstudent possessing such attitudes
will i;arn‘tggglanguage not only in school where special rewards and
punishments are supplied, but will acquire linguistic habits in other

occasions as well, On the other hand; negative attitudes toward a
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- language group will make contact wiﬁh their language negatively rein-
forcing and inhibit its acquisition.

Another aspect of the influence of attitudes on language learning
cames through a consideration of the interference that occurs whenever
languages are in contact (Weinreich, 1953). Among the extra-linguistic
factors that play a role in interference between two languages, Weinreich
emphasizes the prestige one endows to a language. The greater the
emotional involvement one has with a language the purer he will keep it,
The purity or impurity of a language will be evident especially in the
domains of phonetics, semantics, syntax,and in what Lambert has referred
to as the "cultural” cluster, This consideration implies a distinction
between two aspects of language achievement: facility and purity,.
WFacility" refers to mastery of the formal aspects of a language. In ac~
quiring facility in a language ability is the most important factor, and
attitudes play an indirect role by increasing the motivation and thereby
providing a long~term drive as weil as reinforcement for the complex
and difficult task of learning a new language. "Purity"™ refers to lack
of interference from the learner's native language, or from any other
language he happens to knows The purity of one's language is in many
cases a perfection coming at the later stages of language achievement,
and individual differences in purity would be directly related to
variations in the attitudinal factor.

To summarize, language learning, as any other type of learning,
requires that the student: (a) possess an ability to acquire relevant
habits or sets of habits, (b) be motivated to learn, and (c) receive re-

inforcement for progress. In the preceding paragraphs we‘have discussed
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intelligence and linguisticiaptitude which provide tﬁe ability component
for the learning process;b Then,wé looked into the relation between
language and culture and attempted to.show éhat attitude towards the
language community whose language éne is tryiﬁg to acquire is an important
factor in achievement. We treated attitude as a motivational construct.
contributing to the provision of the laét two components of the learning
situation, namely motivation and reinforcement, Finally we speculated
about the role that attitudes,play in promoting or preventing inter-

ference phencmena,
HY POTHESES

Hebrew is clearly recognized as the language of Jewish people and
this association of language with cultural group is comparatively strong
vwhen compared with the French'and English languages which are used by |
many cultural groups. We therefore hypothesized that the relation
between attitudes toward the other-language group and lénguage.achieve-‘
ment, found to hold for other languages, will be particularly preminent
in the case of Jewish children learning Hebrew, which is, in a sense, #
case of ﬁébple learning their own lénguagé as a second language. We
predicted that a favorable attitude of Jewish children towards belongingj
to ﬁhe Jewish community will facilitate their acquisition of Hebrew.;

On the other hand, an atkitude of marginalit& vis-a-vis the Jewish gfgup_ |
will interfere with achievement in Hebrew, In line with tﬁe two prépbsed
components of‘attitude mentioned earlier (similarity and attrac£idn—'t
reptilsion), we hypothesized that identification with the Jewish nation

and affective sentiments towards it would faeilitate the acquisiticn of.
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Hebrew, Identification was operationally defined as agreement with
opinions made by exemplary Jewﬁ dbout the Jewish group andvculture. A
student's answers on an identification scale will indicate the extent

to which he regards himself as being similar to exemplary Jews, We also
measured the degree of a student's satisfaction with his status as a
member of the Jewish group by having him state his reactions to statements
that wxpress feelings of Jewish anti-Semitism, Our theoretical frame-
work is influenced by the notion of minority group self-hatred developed
by Kurt Lewin (1948, p.145ff) and others (Adelson, 1953; Bogo, 1960;
Lambert, Hodgson, Gardner and Fillenbaum, 1960; Sarnoff, 1951), These
studies document the phenomenon of a tendency on the part of minority
group members to adopt stereotyped values assigned to them by the

ma jority.

We will attempt to test, in the case of Hebrew, Gardnef and
Lambert'!s finding that "integratively" oriented students do better than
¥"instrumentally™" orientéd students in learning a second language.

We will also be able to test the supposed generality of the Psi~
Lambda Foreign Language Aptitude Battery, in the case of Hebrew, Carroll
(1960) mentions the use of this test with adults for predicting success
in intensive courses of Hebrew with results similar to those found for

other languages in similar training situations,



METHOD

Materials
Scores on the follewing tests were obtained:
Achievement Measures

1, Teachers' ratings. The Hebrew instructor of each class was
asked to assign to his students the usual school marks for achievement
in Hebrew with as much distribution as possible., In some cases, teachers
were approached a second time and asked to rank those students who were
given the same mark. Since most teachers tended to stress reading abi-
lity and understanding of written language, we asked them'to pay spegial
attention to their students' ability to speak and comprehend spoken
Hebrew when assigning ratings. .In one class (Class A) which was at a
sufficiently advanced level to enable the teacher to make a distinetion
between her students' comprehension of Hebrew and their oral skills in
the language, she was asked to rate them separately on these two aspects
of performance.

2«4, Voice recordings. For two schools we obtained a two-minute
tape recording of the subjects' reading of a difficult Hebrew passage.
These recordings were evaluated by two Hebrew experts on each of the
following three aspects: 2, Reading Fluency; 3. Pronunciation Accuracy;
he Purity of Accent.

The score on each skill was taken as the combined ratings of both
judges. The interjudge agreement was 86 per cent for one school and 88

per cent for the other,




Ability Measures

5. Verbal Reagoning Test. This test, taken from the Differential

Aptitude Tests (Bennett, Sea'shoré, & Wesmen, 1959), was used as a
measure of intelligence. Because of time limitations we cut the time
allowance for this test fram 30 to 15 minutes,

6. 1l.Q. Estimates of I.Q, were available for one class (Class A)
only. These estimates were based on the Otis Self-Administering Tests
of Mental Ability which had been administered by the Jewish Vocational
Guidance Centre in 1958, '

7. Psi-Lambda Foreign Language Aptitude Battery, Short Form (Carroll &

Sapon, 1956). The tests used weré; Spelling Clues, Words in Sentences

(shortened from 15 to 10 minutes), and Paired Associates,

Attitude Scales

In this section attitude tests used will be identified and their
properties examined. For complete versions of these tests see Appendix B,

8. Identification scale. Eight positively aﬂd eight negatively |
worded statements about Jews and Judaism were randomly presented in a
written questionnaire and S8 were required to indicate their agreement
or disagreement on a five-point scale, ranging from "I strongly agree"
to "I strongly disagree."

Fifteen items were chosen from Geismar's Ethnie Idgnt.ification
Scale" (1954) and slightly reworded when it seemed appropriate to do so,

Ttem 4 was adapted from the California A-S #cale (Adorno, Frenkel-Brunswik,
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Levinson, & Sanford, 1950). |

The items of this scale were analysed using the data of 100 Ss.
For item-analysis we employed a-simple procedure developed by Professor
Ferguson of McGill University (1959)," Essentially, this technique yields
Pearson prbduct—monent correlations for each item with the total scale.
Since nine itemsn correlated above .40 with the total scale and only twe
items below .30 we did not regard it necessary to exclude any items It
should be emphasized, however, that this scale éamot be regarded as
having strong discriminatory power; none of the items, for instance,
met:the arbitrary criteria for selection of a correlation of +50 with
the total score and a variance of ,90, set by Jones and Lambert (1959)
who first used this method, (Fbr detailed results of the item—analysis
see Appendix C.)

It seems that the contents of the items can be meaningfully
classified into three content categories: (a) taking pride or shame in
belonging %o the Jewish group and in its culture (items 3, 7, 8, 9, 11,
14, 16); (b) the extent of obligations and responsibilities following
from Jewish group membership, each statement implying a positive
attitude towards these obligations (items 2, 4, 12, 13); (c¢) experiencing
membership in the Jewish community as an inconvenience and burden (items
3, 5, 6, 10, 15).,

9. Anti-Semitiem scale (A-S scale), This scale is composed of

seven ltems, of which six were selected from the California A-S Scale
(Adorno, Frenkel-Brunswik, Levinson, & Sanford, 1950) on the basis of
their fitness for Jewish Ss. Minor changes in the wording of some items

were made, when it was felt necessary. We employed this scale as a




measure of Jewish self-hatred,

10, @rientation i#de:x.. On the basis of preliminary discussions
with Jewish educators and analysis of compositions written by Jewish
pupils in Montreal on topics related to study of Hebrew and other
languages, we composed 1) possible reasons for learning Hebrew, Nine
Judges were asked to g:l#ssify these statements as either "integrative”
or "imgtrumental®” according to the definitions of Gardner and Lambert
(1959). discussed above. Six items received high agreement of cate-
gorization among judges: all judges agree;i to classify item 4 as
"integrative,” and eight agreed on this classification for items 2 and
5; all judges classified items 3 and 6 as "instrumental,” and seven
did so for item 1. These three "integrative® and three "instrumental®
items were finally used to make up ﬁhe Orientation index.

For each of these statements the S was requested to state, along
a threofpoint scale, the degree of importance the particular reason ha.d
for him.

We soored the "integrative" and "instrumental” items separately,
and then Subtracted‘the "instrumental® score from the "integrative® to
obtain an index of the balance between the two orientations for each
vindividua.‘l.'-.r Thus the Orientati;n indax meagures how much more (or less)
intense the student's "integrative" motive is than his "instrumental®

motive for studying Hebrew.

_Suh;)ects _
We contacted 11 grade eight and nine classes in seven Jewish

parochial schoels in Montreal including in all 148 students. All students

except those of one class é.ttén’t,ed Sunday and late afternoon classes.
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We were able to collect complete iﬁfomatim ‘on 125 of these, although
not all 125 were used in the analysis to follow. The schools as well
as the classes so obviously differed in level of training, experience
required and regularity of mmce, in addition to having different
instructors, that it was appropriate td treat each class as a separate
: sanple_(Guilford, 1955, ppe352-354). With this analytic procedure in
mind, five students from a reform congregation school were excluded
from the final semple after the first mesting with them when it became
apparent that their training was not at all related to that of other
students and that as a group they were too few to treat as a separate
sample, In addition, we exeluded 12 students who stopped att.ending
schools between our first and second testings, because their files
lacked important relevant informetion., Six other students did not in-
dicate their names or gave falsé names, making it impossible ﬁo compare.
questionnaires secured on separste testings. Ten students, althoﬁgh
placed in &we éight in'the Jmsh .‘s‘chobls » were excluded from our
study because they were ,o'nly in grade seven in Protestant public schools.
The results of tﬁi‘ee élasses, in which we eﬁMﬁ data for six students
or less will not be diswssed beca.use sa.mples were too small to permit
meaningful ana.lysis. We w11.‘l. » therefore » limt our discuuﬂ.cn to eight
classes from four schoola, raaging in size from 11 to 17 pupile., These
alassqs are descnbed below,
" Class A (N=17) is a grade nine class in an all-day Hebrew school,
All chlldren have attended the elementary branch of this school, so that
wi¥n tested they were id their ninth year of experience in itgbreu;,atw&ies.
The children study the Hebrew language for five hours weekly in ;_dﬁtldn .
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te their conta.ét with the language in other Je‘_d.sh subjects; such as
Bible and Talmud study, and r§ading of prayers.

Class B (N=11) is a grade eight .class in another school., All |
- st_udents except for one have already gone through the all-day elcmentéry
"branch of thé school, and they now attend only Sunday and afternoon |
classes, They receive 3% hours of instruction in Hebrew subjects and
2% in Yiddish subjects during the week.

We also tested four classes in school C (N=54) which is the
largest Jewish afternoon school in Montreal, We will refer to these
classes as Class C(8A), Class C(8B), Class C(9A), and Class c(98),
with the number denoting grade,A and B.st.éqd’iﬁg ‘fdr the ”bett;e'r“ and
the "poorer® classes of students R respectively, In this school the
children ‘receive four hours of _iu:t;'uctzi_.on in Jewish subjecté during the
week, Most pupils have been ét,ﬁeﬁding this afternoon school since |
grade one, . |

The students were divided int'.o‘better and poorer classes when they
completed grade two, It was important for us to undgrst§nd on what -
basis this classification was made. We therefore compaféd the classes
on the following variables: Verbal Reasoning (variable.5) , Psi-Lambda
Foreign Language Aptitude (variable 7 , Ideatification (variable 8) s
and Anti-Semitiem (variable 9). The § tests indicate that only the
differences in language aptitude are sigﬁifiﬁnt. The t values for the |
d:l.fferences ‘between the A a.nd B classes on each grade level are significant
“beyond the .02 level (on two-tailed tests), It appears roa.sonable to
conclude that the factor underlying the differences in achievement between
the A and B classes is language aptitude,
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Class D (N=16) wes drawn from a relatively new school which is
not yet well organized‘. Children receive four hours of instructien
in Jewish subjects weekly. Level of instruction in Hebrew is very

elementary, actually the lowest of all classes in our study.
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RESULTS AND DISCUSSION

In order to test our hypotheses relating both ability and attitude
to achievement in Hebrew, the correlations of these two classes of pre-
diction variables with achievement measures were computed for each of
our eight subsamples.

The heterogeneity of the schools in our study did not only call
for statistical treatment of each group separately but a.iso prevented
us from averaging the coeffifients to obtain a single estimate of the
population correlation. Since some of the correlations of the pre-
diction variables with achievement measures differed significantly from
class to class, we found it unjustified to assume that "the several r's
did arise by random sampling from the same population,".an assumption
necessary to allow the averaging of coefficients (Guilferd, 1950, p«355).
‘Furthermore, we have also other evidence, which will be brought in later,
to suggest that the schools we investigated represent samples frem

different populations.

Ability and Achievement
Table 1 (p.2l) presents the correlqbions of our two indices of

ability, intelligence and linguistic aptitude, with achievement measures.
Linguistic aptitude as measured by the Psi-Lambda battery correlates

quite highly with achievement measures for all classes except Class D,

A possible explanation may be that at the very elementary level of foreign-

language acquisition characteristic of the students of this clais, the
special linguistic talents measured by the Psi-Lambda battery do not play

& significant role. At this stage general intelligence is probably the




TABIE 1
CORRELATIONS OF ABILITY VARIABLES WITH ACHIEVEMENT MEASURES

Class A B C(8A) ©(8B) C(9A) C(9B) P
No. of Ss* 16-17 9-11  13-15 11-13 12-15 11-13 11-16
] [ ] 2] <]
& & 2 P B £
. 8 =1 -+ +» + +» S » 8
s .5 & B B B ; g 3
< % § g 2 2 = 0 . PR
B ¢ by 5 & A % ks b % B o
s § £ & 5 4 £ £ 4 5 4§ i =
3 . B8 : £ 3 8 ¢ 5 i I
o A it i it #* #*
P si-Lambda ° 5’9 . 613 .lu.20 . 667 . 1{32 . 817 . 532 0621 . lil? o61+7 ° 2 50 . 165 -~ 097
_ : * I 64 *
Verbal Reas. +079 e 098 093 «492 377 +663 «409 o700  =4245 «T7h 661 0526 524
*
T.Qe oLl o164 068 «5L6 0321

Nete.~Two-tailed tests were applied, ¥*3ignificant at or beyond the .05 level; ¥*¥%, ,02 level; %, 01 level,
3For some variables we did not obtain scores on all the Ss involved.
bSincq the ratings of the Class D teacher correlates negatively with the more objective indices of achievement

based on voice recordingé (Appendix A, Table VII), we do not use these ratings as valid measures of achievement.
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important componenﬁrof the ability factor for achievement in a foreign
language, hence the high correlations of Verbal Reasoning with Fluency,
Pronunciation\Accﬁrdcy; and ﬁitﬁ Pﬁrity of Accent, for Class D.

We notice in the Class'h rubrics‘in Table 1 that the correlations
between Foreign Language Aptltude and Purlty of Accent and Oral Skill
deo not reach 91gnif1cance._ This appears to be in line with the findings
‘of Gardner (1960) who reperts insignificant correlations between each
of the subtests of the Short qu Psi-Lambda battery (the same that we
used) and #céenb char#cteristics;‘ Hawever, the Short Form does not in-
clude the Phgnetic Script test uhich nsasures the "abllity to 'code!
audlto:y phonetlc material in. such a way that this material can be re~
cognlzed, identified, and remembered over something longgr than a few
seconds ... [an ability which is important not only in| remembering
phonetic material (words, forms, etc.) but also in mimicking speech
sounds” (Carroll, 1960, pp.46~47). The auditory coding ability and the
ability to mimic are obviously necessary for speech production; it
_ therefore seems that Gardner's conclusion is not justified. As a matter
of fact, in Gardner's thesis (1960) ‘the correlation between the Spelling
Clues test; which gauges the ability to p;oduce sounds, and accint coneﬁ
very close to significance, as do also the correlations of the total Short ‘
Form with Accent and with Oral Skill in the present study (Table 1). |

Turning to intelligence, we observe in Tablg 1 that for Class A
(which is at a sufficiently advanced level of proficiency in Hebraw'té_
make possible a distinction among several aspects of linguistic‘skill)'l
beth Verbal Reasoning and I.Q. show differences in their correlatigns

~among varibus aspects of performence in Hebrew, Both indiées of intelligence
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correlate highly with Compreh'erigion of Hebrew and with Oral Skill but

not with Fluency, Prommciatioh_ Eccuracy, and Purity of Accént. This
.finding. appears to support the notion, mentioned in the Introduction,

of a differ;ntia.], role of intqiligénce in various language domains,

with success in the more ; cogn.i..’di‘ve" tasks, represented by Camprehension,
beihg more deﬁendent on intelligenge.than‘guccess in tasks in#olving
ﬁ#inly oﬁal~pr9dﬁction. The considerable magnitude of the correlations
of Vel"ba.l Reasoning and of I,Q., with the Oral Skill ratings is probably
due to the fact that these ratings were assigned by the teacher who, very
likely, took into account to some extent the cognitive aspects of oral
pro:icieney, such as the ideas a student expresses and the way he presents
them,

» The high correlations between intelligence and achievement measures
of Class D were alrgddy discussed when we treated linguistic aptitude,
The correlations between Verbal Reasoning and teachers' overall ratings
for each of Classes.B, C(8B), and C(9B) are significant, and for
Class C(8A) though the correlation is not significant, it is quite highe
We are not able to expla;in the (low) negative correlation between
Verbal Reasoning and the teacher's achievement ratings found in (lass
C(9A).

Attitudes and Achievement _

Table 2 (p.24) summarizes the correlations between each of the at-
titude variables: Identification, Anti-Semitism, and Orienta.ti.on., and
achievement meqq&é&_.  The insignificant correlations of the Identification
kscale with all a.dhigvement indices in Classes A, B, and all C classes may

be attributed to the Identification measure itself, which, as pointed out




District

Class

Fluency

Identification -,037

*
A-S ~e 50‘}

Orientation®  -5329

Note.~~Two~tailed tests were applied, ¥Significant at or beyond the .05 levek; ¥**, ,02 level,

TABLE 2
CORRELATIONS OF ATTITUDE VARIABLES WITH ACHIEVEMENT MEASURES

OUTREMONT WESTMOUNT
B c(gA) c(8B) C(9A)
; ¥ % 3
o S 8 B % ¥ 1
3] < o 1 = [ 4
< % g 2 - - 2 @
Q - £ ] L4 £ ~
g Rey 2 o § g" 8 j-
5 E Y 3 3 3 ] a
1 3 g =t [ 1] 0 [ L
[* ] [&] (@) ] B« (3] =+
~183 -,018  .328 .57  .262 264 J010 G111
3¢ 3+ T ¥ +#*
"0488 —.1;38 ~e 589 "0h95 "'0682 ~e 576 -ooeh -.160
3¢ 3% +*
-om "0078 .203 e 05‘|, -.1+05 -0612 .632 ~e 511}

"'No. of Ss" row, and notes a and b in Table 1 (p.21) apply also to this table.

c(9B)

Teacher's ratings

B

"'0075

-0371

TOWN OF MT. ROYAL

Fluency

"'0535

076

"'0031

D

Pronunc. Acce.

"'.280

-.277

«206

Purity of Accent

"0325

"0065

0225

®Correlation positive if Mintegrative" orientation related to achievement; correlation negative if "instrumental®™

orientation related to achievement,
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in the Materials section, is a poor scale, The high negative cor-
relation between Identification and Fluency for Class D may be accounted
for by the negative correlation (~.842) between Identification and
Verbal Reasoning (Appendix A, Table VII), In fact, when the negative
correlation between Identification and Verbal Reasoning is partialed
out, the remaining correlation between Identification and Fluency is
+4134.

The correlations of the Anti-Semitism (A-S) scale and of the
Orientation index with achievement measures seem to be dependent upon
particular classes. The significant correlations of the A-S scale lie
in the columns of Classes A, B, and C(84), and the significant cor—
relations of the Orientation index in the columns of Classes C(8A),
C(8B), and C(9A). One way to explain the variations from class to class
with regard to which of the attitudinal variables, Anti-Semitism or
Orientation, is a reliable predictor of achievement in Hebrew, would be
to attribute these variations to the operation of chance factors, How-
ever, since the.same attitude questionnaire may be perceived differently
by different groups of Ss, it seems advisable to attempt to relate the
differentiai findings to differential characteristics of the children
in the various schools, In what follows we will, therefore, describe
certain relevant features of the home backgrounds of the pupils in our
samples. (Tﬁis description will be based on the personal information
" in the files of our Ss.) Then we will proceed to discuss the attitudes
of the Jews in the various districts of Montreal where the schools ef
our study are located, In the face of lack of any material about the

Town of Mount Royal Jewish congregation where Class D is located, we will
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not be able to relate the insignificant correlations of the A-S5 scale
and of the Orientation index with performance measures in Class D te
the attitudes of the Jewish population in this district.

Occupations of the Class A and Class B pupils' fathers are
concentrated mainly in small business and also in semi-skilled inde-
pendent professions, such as butcher, watchmaker, and taxi-driver.

Most parents of these children are European born. In addition to
English, which is the main language spoken in the homes of these children,
Yiddish is also used in every-day communication among some members of

the family, The Class B pupils sometimes mention Yiddish as the main
language in their homes,

School C is affiliated with the "largest and wealthiest
conservative synagogue" in Montreal (Seidel 5 1939) and is located in
& weil-to-doasubux;b. Fathers are mainly professionals or successful
busﬁnessmen. Most pupils are third generation North-Americans, and
English is the main language in their homes, with Yiddish playing &
very minor role,

In the following paragraphs we will attempt to compare the Jews _
sending their children to the three schools described with regard to
their feelings about their Jewishness, Our main source for this
discussion is Seidel's thesis (1939) on the various districts of Jewish
settlement in Montreal, ‘A."Lthqﬁ“gh Se:.d.el carried out her study in 1939,
many of her observat.‘ioné appear to be still relevan't‘_ in 1960, Populgtionn
of some areas have probably changed sﬁ;ge‘_]:939 but the inhabitant,:s.»; of any

given area apparently bear"-socj.e-‘-psjchc_)logical. characteristic similar to those _
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of their predgéessors.h

The locations of the schools and the areas froam which they draw

| their students can be divided into three sections: (a) Outremont and
vicinity (Classes A and B); (b) Westmount (School C); and (c) Town of
Mount Royal (Class D). Seidel has &efined Montreal's districts in terms
‘of successive settlement of Jews in them. In her demarcation, Outremont
and vicinity comprise the "third area of settlement" and Westmount the -
"fourth area of settlement," There was no Jewish community in the

Town of Mount Royal when Seidel did her investigation.

Seidel has shown that ?'d:i.fferenceé in adjustment .and assimilation
between different elements within the Jewish commmity . » . ceincide
rather closely with thos.e' of successiv.e areas of settlement in the city"
(po1).” .

The parents of our students in the Outremont district have adopted
some of the externals of the "new vforld." They have shaken off vntmermxs
features of their "old country® Jewish background and have achieved spﬁe
measure of economic success., However, they B.till. bear revealing traces

of their old-fashioned background which they dislike, strive to free

b1t should be mentioned that Treyon (1955) has documented with em-
pirical evidence a similar phenomenon ip the San Francisco Bay Area, He
- points out that "the evidence clearly reveals a high degree of constancy
of social structure . over a. per:wd of 15 years even in the face of much
population shifting in. the soc¢ial areas and even after a socially chactie
decade of total war® (Pe3)e

5Tra»yon (1955) regards the oorroapondence between geographical re-
sidence and psychological features as 'a phenomenon generally charac‘bmstic
of urban populat.ions.
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themselves of and to become similar to the Westmount Jewry, their social
and economic model, The Outremont Jews who are sending their children
to Classes & and B of our stﬁdy take their Jewishness and the Jewish
edﬁcation of their children as a matter of fact. The children preobably
develop similar attitudes through the extensive Jewish education that
they have received. The children of both Outremont classes have been
'attending all-day Jewish classes for seven or nine years, compared to
only a few hours of Jewish education weekly that the Westmount children
have been receiving through their school years.

The Jews from Westmount (School C) are already second generation
North Americans and have adapted to the American culture to a considerable
~extent. In their physical appearances and in their manners they resemble
their non-Jewish neighbours; also their accents are indistinguishable
from those of other Canadians. Whereas the Outremont Jews refer them-
selves to the Westmount Jews, the Westmount Jews seem to have gentiles
as their reference points, to a'great extent, Related to this is their
supposed self-consciousness of being Jewish,

The differences in the characteristics of the Jewish populations
in these two districts of Montreal, Outremont and Westmount, may possibly
accoﬁnt for some of our results in the last two rows of Table 2 showing
differences from school to school in the sensitivity of the Anti-Seuitisn
scale and the Orientation index as predictors of Hebrew achievement. |

Many children in the Outremont schools (Cla.ss‘es' A and B) can be
expected to adopt their parents! c;onflicting and self-derogatory feelings
and express them on the A-S scale; The results suggest that to the extent

that they do show anti-Semitic attitudes, the more likely they will do
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poorly in Hebrew,.

We cannot be certain about the dynamie process underlying the
expression of these attitudes, When the children express devaluational
opinions about Jews, do they include themselves also, or is it a pro-
jection on the "other”6 Jews? There is evidence that Jewish self-hatred
is related to thinking in teﬁms'of an ingroup~outgroup dichotomy,
Radke~Yarrow and Lande (1953), using California A~S items applicable to
Jewish college students, found a significant correlation of .58 between
this scale and the F-scale, Adelson (1953) also thinks that "authori-—
tarianism is a critical dimension underlying attitudes toward
Jewishness,” The "authoritarian® Jew speaks of two kinds of Jews: an
ingroup, to which desirable characteristics are attributed, and a
derogated outgroup. "The functibn of the dichotomization process permits
the mechanisms of projection and displacement to come into play."

Our speculation that the Outremont Jews whom we studied feel that
they are a part of the Jewish group and are not occupied with becoming
more or less so, may explain the insensitivity of the Orientatibn index
for Classes A and B, The content of this index is best expressed by one
of the ”integrative"7 jtems: *I learn Hebrew because I want to become

more a part of the Jewish culture.” As we understand it, these Ss feel

éMany, or even all, newly immigrated ultra—orthodox Jews to this city
live in Outremont, so that they can represent the negative reference objects
for these Ss. (These particular Jews are not sending their children te
any of the schools in our study,)

7As will be explained later, the "instrumental™ orientation items.in
the case of Hebrew also measure a desire to become more integrated in the
Jewish culture and group. '
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that they are a part of the Jewish culturé and are not concerned with
integrating more or less into it, so that this iﬁdex cannot be regarded
as measuring for them a latent variable around which psychological pro-
cesses are organized (which is hoﬁ an attitude is viewed, see Green,
1954). We therefore assume that the ;afiance obtained on this scale is
primarily error variance.

To the extent that the Westmount‘Jews do not have conspicuous
Jewish characteristics which the& could prbject on "other" old-fashioned
Jews, there is little reason why snti-Semitic attitudes should play a
significant role for their children (the students of the C Classes).

Our Ss from Westmount are also toovremote, both socially and geograph-
ically, from the potential "other" old-fashioned Jews to relate them—
selves to them, Thus it seems that the variance on the A-S scale for
the Westmount students is primarily an error variance., Class C(8A)

with its significant negative correlation between the A-S scale and the
teacher's rating seems to be an exception to the other Westmount classes,
which we are not in position to explain.

Since the Westmount Jews are concerned with the dimension of
integration in the Jewlish culture, of which Hebrew certainly is a Basic
component, one would predict that the Orientation index which deals with
the reasons for studying Hebrew will tap true variance for the Westmount
children, Note should be taken, however, of the particular correlations
of the Orientation index with achievement in the four classes of the
Westmount school, We hypothesized a positive correlation between the
Orientation index and achievement, indicating that the Mintegrative"

motive which expresses a desire to become more a part of the Jewish-
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group is more conducive to success in Hebrew than the "instrumental"
motive. The correlations in the opposite direction shdwn in Table 2
seem to contradict our hypothesis., However, a reconsideration of the
"integrative-instrumental® distinction as defined by our Orientation
index leads us to conclude that the "instrumental™ items in the case of
Hebrew really indicate a greater desire to integrate with the Jewish
group than the "integrative" itemé. Wanting to get.jobs requiring
knowledge of Hebrew (an "instrumental®™ reason for studying Hebrew)

means becoming a rabbi, a Hebrew teacher or engaging in other Jewish
professions, which obviously inﬁolveé more participation in the Jewish
culture and group than the more idealistic and vague purposes of
becoming "more a part of the Jewish culture" (an "integrative" reason).
This may explain the negative correlations between the Orientation index
and the teachers' achievement ratings for Classes C(9A) and C(8A). The
correlation of the Orientation Index ﬁith the teacher's ratings of Hebrew
achievement for Class C(8B) is positive, indicating a relation of
achievement with the "integrative" motive, and the correlation for

Class C(9B) is not significant; both results are contrary to the point of
view we are now taking, These reéults are probably due to the awareness
of the class B students of their being poorer in Hebrew than their class
A counterparts, which, very likely, causes them not to choose professions
requiring proficiency in Hebrew (or other languages, since they are
inferior in linguistic aptitude in general).
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Language Aptitude and Anti-Semitism

From among the numerous intercorrelations of the variables in the
present study, we will discuss only one which has a direct bearing on our
thesis, Using all Ss involved (N =95) we obtained a correlation of -+293
(significant beyond the Ol level) between the Psi-Lambde Foreign
Language Aptitude Battery and the Anti;Semitism scale, This correlation
may be indicative of a causal relationship between language aptitude and
anti-Semitism. The ability of a pﬁpil to master the Hebrew language is
a prerequisite to whatever success he may have in Hebrew school. The
Hebrew school is inseparable from the Jewish community, and whatever
attitude a student develops toward the Hebrew school holds for the
Jewish community at large. Possibly,the high-scorer on language aptitude
finds it easier to learn Hebrew, he does well in Hebrew school, gets
rewarded for his ability and comes to attach positive valence to the
Hebrew school and the Jewish comﬁunity, an indirect source of reinforce-
ment. His favorable attitude to the Jewish group expresses itself as a
low score on the A-S scale, On the other hand, students who are poorly
equipped with linguistic skill find it harder to learn Hebrew; they
likely associate the language and the Hebrew school with frustrating
-‘axperiences which, when generalized as an attitude to the Jewish group,
yield high scores on the A-S scale,

In the Introduction we entertained the notion of generalization of

the attitudes one holds toward a community to its langﬁage. Our present

finding suggests that the generalization process may work also in the

opposite direction, from a language to the language community.
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SUMMARY

The importance of attitudes towards the community whose language
one is learning was explored theoretically and placed in the context
of contemporary thinking of'psycholpgists and linguists,

A study was conducted with Jewish grade eight and nine Montreal
high school students learning Hebrew. They were administered two groups
of tests: (a) attitude tests which measure their reasons for learning
Hebrew and their attitudes toward the Jewish culture.and community, and
(b) ability measures including intelligence and language aptitude tests.
These tests were correlated with measures of achievement in the Hebrew
language. The results support our predictions about the relation of
both ability and attitude to success in learning Hebrew, However,

" whereas intelligence and linguistic aptitude are relatively stable
predictors of success, the attitude measures are less stable and vary
from school to school and from cléss to class., We aﬁtempted to explain
these differences through considerations of the socio-psychological
characteristics of the Jews in the various districts of Montreal where

the schools are located and the particular features of some classes,
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TAELE I

CORRELATION MATRIX - CLASS A
(¥ varies from 16 te 17)

1 2 3% L 5 6 7 8 9 10 11

1. Identification scale — —28, 4233 JOWO 608 8L =037  -.183  -,018  .328 157
3

2e Anti~-Semitism scale b “0095 "'oll-57 -.273 "0273 -.501: "‘014-88 "0’438 -.53-5 -'oli-95
3. ori.nt‘tion index —— "'0081 0285 .253 "0329 "ollls ‘0078 0203 -005‘}
L4, Psi-Lambda battery — Ny <609 «599 &3 o420 667 o432

%

5« Verbal Reascning test — «789 <079 -098 «093 o492 377
* .

6. I.Q‘ — ozldulv 0164 0%8 o5l+6 0321
*Ak i

7. Fluency — .355 .3?7 «629 737
Hi o

8. Pronunciation Accuracy — «906 .m «792
e 36k

9. Purity of Accent —_ «637 «795
%
10, Comprehension -— «809

11, Oral Skill

Note.~#Two~tailed tests were applied, ¥Significant at or beyond the .05 level; ¥*¥, ,02 level; ¥, Ol level.

*correlation positive if "integrative™ orientation related to achievement; correlation negative if "instrumental®

orientation related to achievement,
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TABLE II

CORRELATION MATRIX - CLASS B

(N varies from 9 to 11)

1 2 3 b 5 6
it ’ .

l. Identification scale — -+ 784 -.055 -.031 o426 o262
2. Anti-Semitism scale - .233 =79 w618 -.683
3. Orientatien index - = lyTh -+ 503 -« 405
e

4o Psi-Lambda battery - 638 <817
5. Verbal Reasoning test — .66§
6. Teacher's ratings -

The notes under Table I apply also to this

table,




TABLE II1

CORRELATION MATRIX - CLASS C(8A)

(N varies from 12 to 15)

1. 2 3 b 5 6
1, Identification scale - -.583.(- .. «087 233 o242 o264,
% o
2, Anti-Semitism scale — .521 -.232 9% ~.576
. ) ﬂ
3. Orientation index - -.16l 011 =o612
¥*
4. Psi-Lambda battery - 613 0532
5. Verbal Reasoning test - +409
6. Teacher's ratings -—

The notes under Table 1 apply also to this table,

LE



TABLE IV

CORRELATION MATRIX - CLASS C(8B)

(N varies from 7 to 13)

The notes under Table I apply also to thiz table.

l 2 3 4 5 6
1. Identification scale —_ =149 - =438 «135 «367 »010
26 Anti-Semitism scale 4-_ 0186 -~ 9 0109 -.%h
*

3. Orientation index — »005 =070 632
: 3*
4. Psi-Lambda battery -— «190 621
I
5« Verbal Reasoning test -_ 700
6. Teacher's ratings —_—

8¢



TABLE V

CORRELATION MATRIX ~ CLASS C(9A)

(N varies fram 13 to 1§)

Teacher!s ratings

The notes under Table I apply also to this table,

1 2 3 4 5 6
. - |

1, Identification scale —_— , —.61;0__ =237 ~e268 - 471 J11
2. Anti-Semitism scale - W69 009 0317 ~0160
: +*

3, Orientation index e ~e209 0262 -o51L
L, Psi-Lambda battery - 580 17
5. Verbal Reasoning test -— ~o 25
6. —

6¢



TAELE V1

CORRELATION MATRIX - CLASS C(9B)

(N veries from 9 to 11)

1 2 3 4 5 6

1. Identification seale -— -.072 269 .61.3 387 o248
2 Anti-Semitism scale - «293 012 -e203 - 075
3¢ Orientatien index - -.013 -.135 -.37
O 3*

4. Psi-Lambda battery - 825 NN
356

5. Verbal Reasoning test - oTTh
6s —

Teacher's ratings

The notes under Table I apply also to this table.



TABLE VI1

CORRELATION MATRIX - CLA3S D

(N varies from 11 to 16)

1 2 3 b 5 6 7 8 9
36
1. Identification scale -— '0279 0267 - 512 08112 Bt 535 ~e280 "‘0325 - 001
24 hnti-Smi‘bism scale — "0208 0%8 018? 0076 "0277 - %5 02‘06
3. Orientation index —_— -.136 .000 =031 +206 «225 -0l
4e Psi~-Lambda battery — . 58?: «250 «165 -.097 -.160
5« Verbal Reasoning test —_— .66? 526 524 =e291
6. Fluency — .%5 .655 -e229
. . _
7. Pronunciation Accuracy — oTh6 -4253
8. Purity of Accent -— -.049
9« Teacher's ratings -—
The notes under Table I apply also to this table,
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IDENTIFICATION SCALE

1, The re-creation of the Jewish state in Palestine was one of the
greatest and most thrilling events of our time.

2o A Jewish education is very important for a Jew.

3. Hebrew is an old-fashioned language thét holds no interest for me.

L. The Jew's first loyalty should be to Jewry rather than to the eountry
he lives in,

5¢ I find it harder to live with Jews than with gentiles,

6e I feel that being born a Jew will interfere with my search for
happiness.

7 Jews should not speak Yiddish in public with non-Jews nearby.
(Places such as buses, etc.)

8, Judaism is a rich and precious culture which measures up to any of
the other great world éultures.

9« A dew should be proud of being born of Jewish stocke

10, I frequently feel that it is too bad that I have to belong to the
Jewish group.

1l, A Jew should consider it a special honour to have Gentile friends,

12, Every Jewish family should be affiliated with one or more Jewish
organizations,

13. Every Jewish youngster who grows up in this country should become
equally acquainted with Jewish history as well as with Canadian
history. .

14 Judaism is not much more than a set of rules about what you can or

cannot eat,



15, A Jewish education is an unnecessary burden to anyone who intends
to spend the rest of his life in Canada.
16, Jewe throughout the ages have died for their faith, and their

people were every bit as heroic as any of the world's greatést

heroces,



1.

2,

3.

Le

5e

6

Te
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ANTI-SEMITISM SCALE

There are few exceptions, but in general, Jews are pretty much alike.
Jews seem to prefer the most luxurious and extravagant way of living.
It bothers me to see other Jews behaving in a typically Jewish
manner.,

A wajor fault of the Jews is their conceit, over-bearing pride,

and their idea that they are a chosen race.

Jewish power and control in money matters is far out of proportien
to the number of Jews in the total population,

Jews tend to lower the general standard of living by their willing-
ness to do the least respected work and to live under standards

that are far below average.

One thing that had hindered the Jews from establishing their own
nation is thé fact that they really have no culture of their own;
instead, they tend to copy the things that are important to the

native citizens of whatever country they are in.
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24
3.
Le
S5e
6e

CRIENTATION INDEX

I AM STUDYING HEBREW eececcccoe

(AR R X ]

because one can enjoy a more successful life in the community

" with a knowledge of Hebrew.

LR BN

because Hebrew ‘is necessary to keep the Jewish people together,
because in the future it may prove useful in getting a job.
because I want to become more & part of the Jewish culture,
because in order to be a good Jew I have to know Hebrew,
because I wish to enter a profession in which it is necessary

to be familiar with Hebrew,



IDENTIFIGATION SCALE - ITEM~ANALYSIS

P

LY




IDENTIFICAMZION SCALE - ITEM-ANALYSIS

Ttem No." §° & with the
total Scale
1 648 336
2 o468 ATT
3 o708 498
b 1.196 k15
5 1060 104
6 385 W6
7 1,068 - W57
8 o548 | 380
9 0232 o439
10 0 o570
1 14265 .387
12 762 337
13 588 J5S
1, a8 307
15 B SN
16 378 .286

“The items were presented in Appendix B,
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