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SOCIAL AND PSYCHOLOOIC/l.L V~LES IN LEARNJNG HEBREW 

INTRODUCTION 

In the psychological literature dealing with second-language 

learning, both intellectual and attitudinal-motivational variables 

have repeatedly shown up as important prerequisites of second-language 

achievement.- In the following paragraphe both of these groups of 

variables vill be evaluated and their roles in the process of acquiring 

a new language examined. 

Intelligence and Linguistic Skill .. 
The attention of · inV:estig.tor,s iJlteres.te4 in the selection of 

students who would benefit irost fran language instruction was naturally 

drawn to intelligence tests• 'ul intelligence tests are measures or the 
..... ' ~ .. 

capacit7 to learn, they should also prèdict the capacity to leam . . .. _ \ ·. 

language skills. A summary of the etudies dealing with the predictive 

valu~. ~f general intelligence" in 1929 (lie:tpn.On, 1929) ~t showed that "the 

·correlation between intellig~n~~ t.es_t 'Scores .a,nd success in modem 
,, •. !_ 

foreign languages, -whether esti.màted by teacher's marks or objective 

tests, lies sOJllErWhere between .20 anq .60, talling more often between 

.30 and .40." A more recent rerlew (llonroe, 1950) reports that the 

median correlation of intelligetîce. with marks in foreign languages is 

.33 and with objective .achieve~~.ent tests .46. There seellS to be a dif

ferentiai dependance of the various aspects of language skill on 

. intelligence. Intelligence correl.atês higher with readi:n.g racility 



and aural ccmprehension than j,t does vith ~~al production1 (Dtmkel, 

1948). It is becaming clear that intelligence is certainl1 not the 
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only yariable even for determining the .more cognitive aspects of 

language learning. other speciali~ed talents, not measured by intel

.ligence tests, seem to be of importance, and it · appears that oral sld.lls 

in particular may inYolve ~re ot these than the cognitive skill~. For 

exaœpie, Huse (1945) advances t~e ~otiou that motor facility rather 
• . • " .; 4 ~: • ' 

than intellectual skills determines phonetic proficiency. 

In aa attempt to measure a specifie linguistic ability or abi

lities, several foreign-language aptitude tests have been constructed. 

· The early aptitude tests were quite effective in predicting success in 

language: learning und.er academie cœditiens which emphasized sld.ll in 

written language. These special prognostic tests were o! an intellectual 

nature and did not ad.d auch to intelligence tests in predi cting lin

guistic achievement (Carroll, 1960). 

Very likely the most comprehensive language aptitude test to date 

is the Psi-Lambda Foreign Language Aptitude Battery constructed by 

Carroll and Sapon (1956). This test purports to be a general. one, not 

biased towa.rcls any particular language. Thus Carroll (1960) states 

"that the data support the hypothesis o! the non-speci!icity o! language 

aptitude •• •• That is to say we have recorded high (as well as low) 

. 1 . 
~. Since the main objective of foreign-language study in the schools 
during the 19201s and 19JO's was to teach the student to read and to 
understand what he was reading, the school marks of that period are 
representatiYe ma1nly ot achievement in reading, and there!ore the cor
relations between intelligence and these ratings should be regarded as 
correlatioœ primarily between the se two variables. 
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validity for m&Dy diff'ere~t kinds of langua~es" (p.22). The Pei-Lambda 

batteey or its subteete usuaily yield _correlations ranging f'rau. the 

.30's to the .50's for higb school students, and up to the .70's for 

adulte und. er intensive foreign-language training in the U .s •. ÂrfA7 and 

· F&:reign Service (tarroll, 1956a, 1956b, 1960; GUdner, 19~0). It. U7 

· be. sl!ggested tha.t the explanation of the difference in the· magnitude of' 

correlations between the two training situations lies in the greater 

. role that yari.ables other than language aptitude, auch as aotivation 

and interest, .are &l.lowed to play in high echool as cœpared to the 

iptensive course setting. 

The correlations of linguistic aptitude and intelligence with 

achievement are bigh enough to indicate that ability is .. an important 

factor in second-language progress, but it is equally e'Yident that 

variables other than l.inguistic aptitude and intelligence are involved.. 

This suggestion is eupportèd b,y the considerable situation~o-situation 

'f'&riabili ty .shown b,y correlations .· ot intelligence ·and linguistic abili t;y 

with achievement measures. 

'fhe &ole of. :!t~tiiud.!a ·ln· S•gond .... l.!.agye Learnip.& 

There is geoeral. agreement in the disciplines of anthropolou, 

linguistics and peychology: that ~ language is more than an instrum

of communication • . ::It is lüao a bearer of' a culture; it eabodie& a COllll-

munity•s general mode of' thought, ita code of behaviour and its 1110tional 

attitude to thinga (.aee, !'or eDmple, Greenberg, 1957; Whatmou.~, 1956, 

P• 168). . This view ~ ef'' 181:\Suag• bas recently been eJÇpreseed in 1110re 

analytic-peY:chologidlll concê~'.· · In ccaaenting on the "•EIII&lltic 

' .. ' • 



differentia!," which requires ~s to rate concepts on various ecales, 

Carroll (1959) makes the point that the individual1 s responses repre

sent tundamental dimensions in his a.Qjustment to the objecta in hie 

environment. The three main dimensions, evaluation, potenc1 and 

activity, which have been found ex:perimentally to be "pervasive com.po

nents of adjectival characterization," measur.e the individual's per

ception of stimuli: (a) as positive!T or negatively reinforcing1 

(b) as requiring much or little effort for adjustment to them, and 

(c) as posing or not posing a necessit7 of making movements to adjust 

to them. These perceptual coaponents are responses of a speech com-

munity to its envirol11Rent and are acquired b;r its mEIIlbers through the 

learning process. 

It seems reasonable to conclude that using a language inYOlves 

participation in a culture, aàhering to specifie patterns of beharlour. 

Christophersen (1948) has ll&de this point emphatically when he said that 

a bilingu&l belonga !1?.!.2 f'act0 to two different cammmities and poasesses 

two personalities, which may be split and in conflict lfhen there ia 

contlict between the language cammunitiea. Christopbersen maintains 

that the variation in a bilingual1s etficiency in either one ot his 

languages, at different ~inta of his lite, may- be partl.y due to èhanges 

in his attitude to tlié respe~ive language COlllllunity. 

Ervin (1955) . has tound that French-American bilinguals tell quite 

different stories about the ~ale '!'.l'l' pictures when responding in French and 

in Engliah.. Tl_le ·thematic differencea are- in accordance with the pre

dictions •e from a consj,.derâti~n ·of t~e value differences in the two 
.- ' 

cultures. 'l'he conclusion seems .to be warranted that when an individual 



speaks a language, he assumes the roles and standards of conduct as

sociated with the respective language community. 

The cultural component of a language has not yet been identified 

and clarified to a satisfactory extent, but adva.nces have been made 

since Sapir's statement (1933) that the cultural signifiea.nce of a 

language does not lie in its structure but on a more "subm.erged level." 

A major contribution in this area has been made by Lambert. In an 

experiment on the "developmental aspects of second-language acquisition," 

Lambert (1956a, 1956b, 1956c) hae isolated two clusters of linguistie 

behaviour, a "vocabulary" cluster and a "cultural" cluster. The !irst 

is defined by tests measuring voeabulary skills auch as conm10nness or 

rarity of vocabulary, aize of vocabulary and word fluency. The 

"cultural" cluster is identified by a grouping of tests which measure 

aequaintance with the more subtle aspects of the other language community, 

auch as habitual word-order, associational for.m and pronunciation style. 

By compa.ring three groups of 2s (American undergraduates majoring in 

French, American graduate students at an adyanced level of specialization 

of French, and native Frenchmen living in the States), Lambert tound that 

the "vocabularyG cluster differentiates the undergraduates from the 

graduates and French natives, whereas the "cultural" eluster d:i.ffer

entiates the French 2s !rom both American groups. This finding indicates 

that the vocabulary tasks are acquired through formal study and experience, 

but that this form or preparation is not sufficient !or mastery or the 

cultural aspects of a language. To overcome the cultural barrier, "one 

aust assimilate those aspects of. a different culture which influence 

language behavior," or aehieve verbal acculturati~n, as this procesa has 
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sametimes been called. 

Since the cultural ccmponent is so important in the acquisition 

and mastery of a foreign language, it would follow that the attitude of 

the learner of a foreign language towards the people and culture o! a 

language cammunity affects his progress in that language. 

Ervin (1954) has postulated that identification with the speakers 

of a language community is the important factor for the acquisition of 

the quality of linguistic responses characteristic of the native 

speakers. "Identification may not· only facilitate certain kinds of 

phonological learning, but may facilitate appropriate application of 

:m.any lexical items; in particular it would lead to more apt use in life 

situations, with the emotional connotations peculiar to the acquired 

culture." 

In what follows we will review some observational and empirical 

data to support the notion that the attitude of the learner o! a second 

language vis-a-vis the group habituall;r speaking this language is im-

portant in language achievement. 

Whyte and Holmberg (1956) observed individual. differences among 

North-Am.ericans working in Latiri America in acquiring Spanish and !ound 

that those workers who believed th&t they .ehared physical attributea 

with the Latin-Americans and .. who showed a "willingness and even a desire 

to meet with them on a plane of . soeial equality" learned the language 
'· : .. 

and became more fluent than workers who couldn1t or wouldn1t make thi• 

identification, Nida (1957-58) reports the case of an Ameriean missionary 

(exsmplary of many similar cases) who could npt satisfactoril1 learn the 

language of the African country where,. hft was sent, despite the !act that 
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"most obvious factors seemed so favorable." Nida reels that the 

f'ailure of' the missionary to leam the foreign language was due to his 

resentment of' his foreign background which he strongly desired to 

escape., and his desire to become completely integrated into the 

prestige-possessing English-speaking American community. The mission

ary1s native language acted as a symbol of his foreign background and 

served to produce an emotional resistance against the learning of' any 

foreign language. On the baeb of' ber experience in teaching French in 

the Province of Quebec, Vachon-8pilka (1959) f'eels that the main reason 

for the poor progress of' many English-Ganadians in learning French is 

their low regard for the French-Ganadian population which :makes them 

f'eel "a real aversion even for the sound of French." 

The first attempt to experimentally study the importance of' . 

attitudes toward the other group in the acquisition of their language 

has been made by Gardner and Lambert who investigated the factors that 

determine achievement in French by English-speaking high school students 

in Montreal. In one study (Gardner and Lambert, 1959) they found that 

two orthorgonal factors are related to achievement ratings in French: a 

linguistic aptitude factor and a social~otivational factor. The social

motivation&! factor is substantially loaded with the following variables: 

(a) "integrative" orientation towards the study of French (i.e., a desire 

to und.erstand the French-Ganadians and their way of lif e or to meet J&Ore 

and different people" as opposed to "instrumental" orientation (a pri.Jie 

consideration of the usefulness of' the language in getting a job or 

becoming a better educated person); (b) intensity of motivation; and 

(c) favorableness of' attitudes tow~s the French-Ganadian people. In a 
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subsequent study, Gardner (1960) reports similar resulta. It is im-

portant to note that in both studie5 French-Canadian attitude ecales do 

not correlats directly with achievement. The relation between these 

two variables in the first study was only through factor loadings. 

Before more research is undertaken on the role of attitudes in 

second-language learning, it seems appropriate to state our current 

conceptions of the nature of social attitudes.2 A language is a means 

of communication and is perceived as auch by human beings.3 An indi-

vidua1 1 s desire to communicate with others varies as a function of two 

variables: (a) the perceived similarity of the attitudes of the cam

municator and the oOmœunicatees, and (b) the experienced attraction or 

repulsion of the camnunicator for the cœmnunicatees. The more people 

are perceived as similar to the communicator and liked by him, the 

stronger will be his motivation to communicate with them. The motivation 

to cammunicate with certain people will express itself as a desire to 

acquire a means of camuuaication, a language, permitting co-communication. 

This gives the attitudinal factor an energizing function for the study 

of the language of other peopie who are desired as cammunicateee. This 

2trhis discussion is to a great extent based on Newccab1s theoey 
of social. motivation (195.3)·. However, since we have freely used, or 
abused, hi's· ideas we ca.nnot :be specifie about references to him • 

.3we have some empirical evidence to support this statanent. In 
a subsidiary part of our stud;y ·· (which will not be reported in this 
thesis), Se .were asked to. rapk four aspects of Hebrew: reading, writing, 
speak:ing, à.nd listening, in order of importance to them. "Speakingas ·waa 
always mentioned as one or the two most important aspects, and most 
often as the first in order of importan~e. 

.. ' 
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desire, aecording to our proposition, is dependent on percei ving them 

as equal and experiencing an attraction towards them. 

Group attitudes also · provide with reintorcing properties for a 

language, either positive or negative depending on the direction of the 

attitudes. A language is aseociated ld.th the people that speak it; it 

is a s;ymbol representative or them. and can elicit attitud1nal responses 

characteri.stically made to the group. For instance,. l.aabert, Hodgson1 

Gardner and Fil.lenbaua (1960) found that -tape-recorded voicea or 

speakers in Prench with a French-canadian accent were downgraded on per-

eonality characteriatics by both English-canadian and French-Ganadian 

students, whereas this negative attitude was not exbibited towards the 

a.-e individuals speald.ng in EnSJ.ish. The resulta of this study see 

to warrant the statement that a "epoken language is an identi.fying 

teature of membere of a national or cultural group and any liat--.r1s 

attitude towards members of a particular group ••• generalize to t~ 

language they use" (Lambert ,!1~ .!!:•• 1960, p.44).. Thus, if the attitudes 

toward the language group are positi-nf).J: similar attitudes will hdld for 

their language, and contact with the language itself will be reinforc~ 

The learner of _a foreign l&nauage who has developed favorable attitudes 

toward that parti cul ar _language group will not need auch in the way of 

extrinsic reward for the acquisition of these language habits; the 

languà.gè s~ls1 . structurés, sounds and :meanings becœe intrineical.ly 

~ewardi.ng tor Jdm. A high -school_student possesaing such atti;t.udes 
1 •• • • 

will learri· t~~lan&uage not only in school ldlere special rew&rds and 

panisbments are supplied, but will acquire linguistic habits in other 

occasions as weil. On the other band, negative attitudes toward a 
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language group will ma.ke contact with their language negativel.y rein

forcing and inhibit its acquisition. 

Another aspect of the influence of attitudes on language learnin! 

cames through a consideration of the interference that occura Whenever 

languages are in contact (Weinreich1 1953). Among the extra-linguistic 

factors that play a role in interference between two languages, Weinreich 

emphasizes the prestige one endowa to a language. The greater the 

emotional. involvement one has with a language the purer he will keep it. 

The purity or impurity of a language will be evident especially in the 

domaine of phonetics, semantics 1 syntax, and in what Lambert has re!erred 

to as the "cultural" cluster. This consideration implies a distinction 

between two aspects of language achievement: facility and purity. 

•Facility" refere to mastery of the formal aspects of a language. In ae

quiring facility in a language ability is the most important factor, and 

attitudes play an indirect role by increasing the motivation and thereb.f 

provid.ing a longwt.erm drive as well as reinforcement for the complex 

and difficult task of learning a new language. "Purity" refera to lack 

ot interference from the learner's native language, or from any other 

language he happens to know. The purity of one' s language is in many 

cases a perfection coming at the later stages of language achievement, 

and ind.ividual differences in purity would be directly related to 

variations in the attitudinal factor. 

To summarize, language learning, as any other type of learning, 

requires that the student: (a) possess an ability to acquire relevant 

habits or sets of habits, (b) be motivated to learn, and (c) receive re

intorcement for progress. In the preceding paragraphe we have diacussed 
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intelligence and linguistic aptitude which provide the ability component 

tor the learning process. Then .we looked into the relation between 

language and culture and attempted to show that attitude towards the 

language co1IIIIlUility whoee la.i'lgU.a.ge one is trying to acquire is an important 

factor in achievement. We treated attitude as a motivatiorial construct. 

contributing to the provision of the last two camponents of the. learning 

situation, namely motivation and reinforcement. Finally we speeulà.ted 

about the role that attitudes .play in pramoting or preventing inter-

terence phenamena. 

HYPOI'HESES 

Hebrew is clearly recognized as the language of J ewish peojÛ.e and. 

this association of laqguage with cultural group is comparatively strong 

wh en eom.pared wi th the French and English languages which are used by 

many cultural groups. We therefore hypothesized that the relation 

between attitudes toward the other-language group and language achieve-

ment, !ound to hold for other languages, will be particularly prœinent 

in the case of Jewish children learning Hebrew; which is1 in a sense, a 

case ot people learning their own language as a second language. We 

predicted that a favorable attitude of Jewish children towards belonifng, 

to the Jewish community will facilitate their acquisition of Hebrew. 

On the other hand, an attitude of marginality vis-a-vis the Jewish gr~p 
. ' 

will interfere with achievement in Hebrev. In line with the two prepàsed . . 

components of attitude mentioned earliel" (similarity and attraction- · 

reptll.sion), we hypothesized tha.t identification with the Jewish ~tion 

and affective sentiments towards it would faeilitate the acqubiti~n ot-
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Hebrew. Identification was operationally defined as agreement with 

opinions made by exemplary Jews about the Jewish group and culture. A 

student's answers on an identification ecale will indicate the extent 

to which he regards himself as being simil.ar to exemplary Jews. We also 

aeasured the degree of a student's satisfaction with his ·atat~ as · a 

member of the Jewish group by having him. state his reactions to etat-.ents 

that ~ress feelings of Jewish anti-8emitism. Our theoretical frame

work is influenced by the notion of minori ty group self-hatred developed 

by Kurt Lewin (1948, p.l45ff) and ethers (Adelson, 1953; Bogo, 1960; 

Lambert, Hodgson, Gardner and Fillenbaum1 1960; Sarnoff1 1951). These 

etudies document the phenomenon o! a tendency on the part of minority 

group members to adopt stereotyped values assigned to them by the 

majority. 

We will attempt to test, in the case of Hebrew, Gardner and 

Lambert's finding that "integratively" oriented students do better than 

"instrumentally" oriented students in learning a second language. 

We will also be able to test the supposed generality of the Psi

Lambda Foreign Language Aptitude Battery1 in the case of Hebrew. Carro~ 

(1960) mentions the use of this test with adulte for predicting success 

in intensive courses of Hebrew with resulte similar to those found !or 

other languages in similar training situations. 
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Haterials 

Scores on the following tests were obt&ined: 

Achievement Measures 

1. Teachera' ratings. The Hebrew instructor ot each class was 

asked to assign to his students the usual. school marks tor achieTement 

in Hebrew· with as much distribution as po8aible. In scae cases, teachers 

vere approached a second time and asked to rank those students who were 

given the same mark. Since most teachers tended to stress reading abi

lity and understanding of written language, we asked them.to pa.y speèial 

attention to their students' ability to speak and comprehend spoken 

Hebrew when assigning ratings. In one class (Class A) which was at a 

sufticientl.y advanced level to enable the te.acher to ma.ke a distinction 

between her students' eomprehension of Hebrew and their oral sldlls in 

the language, she was a.sked to rate them sepa.ratel.y on these two aspecte 

ot performance. 

2-4. Voice recordings. For two schools we obt&ined a two-minute 

tape recording of the aubjects 1 reading of a ditticult Hebrew passage. 

These recordings were evaluated by two Hebrew experts on each of the 

tollowi.ng three aspects: 2. Reading Fluencz; .3. Pronunciation Accuracz; 

4. Puritz of Accent. 

The score on each skill was taken as the combined ratings ot both 

judges. The inter judge agreement was 86 per cent tor one school and 88 

per cent tor the other. 
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Ability Measures 

5. Verbal Reasoning Test. ·This test, taken fraa. the Ditferential 

Aptitude Teste (Bennett, Seashore, & Wesmen, 1959), was used as a 

measure of intelligence. Because of time limitations we eut the time 

allowance !or this test fran 30 ·to 15 )!Jinutes. 

6. .L.Q. Estimates of I.Q. were available for one clasa (Class A) 

on1.y. These estima. tes were based on the Otis Self-Admini.stering Tests 

or Mental Ability which bad been administered by the Jewish Vocational 

Guidance Centre in 1958. 

7. Psi-I.a.bda Foreisn Language Aptitude Ba.tterz, Short Fo:na (Carroll & 

Sapon, 1956). The tests \lSed were: Spe1ling C1ues, Words in Sentences 

(shortened frœ 15 to 10 minut•s), and Paired Associates. 

Attitude Scal.ea 

In this section attitude tests used 'Will be identified and their 

properties examined. For com.plete versions of these tests see Appendix B. 

8. Identification ecale. Eight positivel.y and eight negatiTel.y 

worded statEIIl8nta about J ews and Judai8lll were randomly presented in a 

written questionnaire and ~· were required to indica.te their agreement 

or disagreement on a five-point ecale, rang:ing fran "I strongly agree" 

to "I strongly disagree." 

Fifteen items were chosen from Geiemar' s Ethili.è Identificatien 

Sca1e" (1954) and slightl.y' reword.M when it seced appropriate to cio ao. 

Item 4 was adapted fran the Cal.ifomia A-8 feale (Adomo, Frenke1-Bruna'Wikt 
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Levinson, & Sanford1 1950). 

The itfiiB of this scale were analjsed ueing the data of lOO 2à• 

For item-an.alysis we employed ~ ~aimp1e procedure developed by Profe1sor 

Ferguson of McGill University (1959). ' Essential.ly, this technique yield.a 

Pearson product-moaent correlations for each item with the total scale. 

Since nine items correlated above .40 With the total ecale and onlj two 

items below .30 we did not regard it necessary to exclude any item. It 

should be emphasized., however1 that thie scale cannot be regardecl as 

having strong discriminatory power; , no~e of the items, for instance, 

met ,:,the arbitrary criteria for &election of a correlation or .50 with 

the total. score and a variance or .90, set by Jones and Lambert (1959) 

who first us8Q this method. (For detailed resulta of the item-a.Dalysis 

eee Appendix c.) 

It seems that the cmtents of the items can be m.eaning1'ul.ly 

classi!ied into three content categories: (a) t ·aking pride or shame in 

belonging ~ the Jewish gro~p and in its culture (itEIIS 3, 7, 81 91 ll, 

141 16); (b) \he extent of obligations and responsibilities following 

tram Jewish group memberehip1 each statement implying a positive 

attitude towards these obligations (itellB 2, 41 12, JJ); (c) B.xperiencing 

membership in the Jewish comm.unity as an inconvenience and burden (items 

3, 5, 6, 10, 15). 

9. Anti...SemitiBil se&le (A-8 ecale). This ecale is composed or 

·seven items, of which six were selected from the California A-8 Scale 

(Adomo, Frenkel-Brunswik, Lerlnson, & Sanf'ord1 1950) on the basie of 

their f i tness for Jewiah ~s. Minor changes in the wording of same it ... 

were made1 when it was !elt necesaary. We employed this ecale as a 



aeasure of Jewish self"'<"hatred. 

10. Orientation imà.:x. On the baais of preli.minary diacu.Ssiona 

with Jewish educators and analysis of coapositions written br Jewi.sh 

pupils in Montreal. on topics related to study of Hebrew and other 

languages, we canposed l4 possible reaa0Jl8 for learning Hebrew. :Nine 

jud.ges were u~ed. to claaaify these statt111enta as either 11integrative" 

or •i,uiGl"\11\en~aJ.· accordi.Rg to the ciefinitions of Gardner and Laabert 

(1959) discussed above. Six itaas received high agreement of ct.te

gorization among judgea: aJ.l judges agreed to cl.assi.t'y item 4 aa 

Rintegrative,• and eight agreed on this clasaitication for items 2 and 

5; all judges c~sified items J and 6 aa "instrumental,- and seven 

did so for itea 1. Theae three 11integrative" and three 11instrumental11 

itema were finaJ.l.y used. to make up the Orientation index. 

For each of these statementa the~ was requ.ested to stata, along 

a three-point ecale 1. the de gee of importance the particul.ar reaaon had 

for hia. 

We Joored the "1.ntegrative11 and "inatrumental." it.a sepan.tW1 

and then subtra.cted the "instrumental'" score fran the "integrativeJJ to 

obtain ·an index of the balance b.etween the two orientations tor each 
-. . . ~ ' ~ -· ' · ·. ~ 

individual. fhus the OrieiJt.atien imlex ·aeuures how JllUCh more (or lesa) 

intense the student 1 ~ "integra ti ve" motive is than bis 11instrllllental• 

motive for studying Hebrew • 

. Sua .1ecta 

W. contacted ll grade · •1Sht and nine classes in .seven J ewiah 

parochial •~• in Hentreal ~cl.udina in all 1.48 studenta. W. studenta 
•. . : . , · ' t . 

. . - - ~ 

exGe~ those o! one.class attented Suri~ and late atternoon classes. 



17 

We vere able to collect complete intormation on 125 of these, although 

not all 125 were used in th~ analyaia to follow. The schoola as well 

as the classes so obviously differed in level of training, experience 

required and regularit7 of attendance, in aà.dition to h&ving different 

instructors, that it was appropria te to treat each class as a s.epa.rate 

••ple . (Guilford, 1955, pp.J52-J54). With this analytic procedure in 

mind, !ive students from a reform congregation school were excluded 

b'om the final sample after the first meeting ~th them when it becaae 

apparent that their training was not a.t all related. to .that of other 

students and th&t as a group thq were too few to treat aa a separate 

sample. In addition, w~ ~ud.ed 12 students who stopped attending 

schools between our first and second testings, because their files 

lacked important relevant inf'o.~tion. Six other stud.ents did not in

dicate their naines or gave falae nàltes1 making it impossible to cœp&re . 
. - - ·~' ' 

questioDJliÜres secured on seputrt,• ~estings. Ten students 1 although 

' 
pla.ced in grade eight in· the Jewish s'chools 1 were excludeà fran our 

study because they wtre Ol'Ùl' in ·grade seven in Protestant public schoola. 

'l'he retnü.ts of thre~ cl~ses . in ...m:tch we o;tained data for six student.s 

or less ~ not be ciiacussed beç~~ ·~~es were too 8llo&l.l. to permit 

m.ea.ningf'ul au.lyais. We :will, therefore, limit our ctl.acuaa1• to eigbt 
. . . ' -

cluses t'rau four schools ~ . r,aaging in . aize .fJ:"an ll to 17 pu pila. Theae 

cla.a,.- ·are ducribed bel9v, 

91asa A (li= 17) ia a grade nine elus in an all-day Hebrew school. 

All chil.dren have attended the elementary branoh of tQ.te schoel, ao that 

~ tested they were a ta-ir ninth year of experience il1 iùtbrw .stw.üea. 

The children study the Hebrew J.anauap fGr fiTe hours weekly in &dclition 
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t.e their contact with the language in other Jswish subjects, such as 

Bible and Talmud study, and reading of prayers. 

C].a.as B (N= ll) is a grad~ eight cla.sa in another school~- Al.l 

students Kcept for one have alreaciy gone through the al.l-day eleme:nta17 

·branch of the school, and they nQW att.end only Sunday and aftemoon 

classes. They receive Ji hours of instruction in Hebrew subjects ancl 

2i in Yiddiah subjects during the week. 

We also tested four classes in school Q (N =54) which is the 

largeat Jewish aftemoon school in Montreal.. We will refer to theae 

classes as Cl&sa C(SA), Class C(SB), Claas C(9A), and Class C(9B), 
. 

with the number denoting grade, A :and B stanrljng for the "better" and 

the "poorer• classes of students, respectively. In this school the 

children receive four hours of iBBtruction in.Jewish eubjects during the 
.; . -· : 

lifeek. Most :p\lpilS have been a\teri.ding this afternoon school since 

grade one. 

The students were divided into better and poorer classes wben they 

canpleted grade two. It was illporta.nt fgr us to understand on what 

basia tM:s cla.ssii'ication was made• We therefore com.par8d th'e classes 

on the followiq variable~·: Ver~ :Reasoning (nriable.j)1 Psi-~ 
. " 

Foreign Langua.ge Aptitude {variable 7),· Ideatification (variable 8), 

and Anti-Saitism (variable 9). The .i tests indicate that CÎ>JÜ.T the 

dii.terences in language aptitude are aigrû.ficant. The! valus tor the 

differences. between the A and B classes on each grade level are signi.tic&nt 

beyond the .02 level (on two-tailed tests). It appears reas~nable to 

conclud.e that the factor underl.ling the differences in achievement between 

the A and B claasea is language aptitude. 
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Clasa D (N = 16) was dr~wn from a relatively new school which is 

not yet well organized. Cà:Udren receive fo~ hours of instructie 

in Jewish s'Ubjects weekl.y. Ln-el of instruction in Hebrew is very 

elementary 1 actually the lowest of ali classes in our study. 
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~ULTS AND DISCUSSIQI 

In order to test our bypotheaes relating both ability and attitude 

to aclùevement in Hebrew, the correlatiollS of these two classes of pre

diction variables with achieTement measurea were caaputed for ea.ch of 

our eight subsamples. 

The heterogeneity of the schools in our study did not only call 

for statiJStical. treatment of each group separately but &lao preventeà 

ua from a..,:eraging the coetfifients to obtain a single estimate of the 

population correlation. Since some of the correlations of the pre

diction T&rialùes ldth achievement aeasures differed signi!icantly !1'011 

class to class, we .round it unjustitied to assume that "the several r' e 

did arise by random sampling troa the same population," an aseUilption 

necesaar,y to allow the averaging of coefficients (Guiltord, 1950, p.355). 

Furthennore, we ha Te &l.so other erldence, which will be brought in lat er, 

to auggest th&t the sehools we investigated represent saaples fran 

different populations. 

Abili tz and A.chieTement 

Table 1 (p.21) presents the correl~ions of our two indices of 

abUity, intelligence and linguistic aptitude, with aehievaaent meaeures. 

Linguistie aptitude as. measured by th~ Psi-Lambda b&tteey eorrelates 

quite highly with achievement measures for ali classes except Class D. 

A possible explanation may be that at the very eleaentary level.of foreiga

langua.ge acquisition eharaeteristic of the students of this olaaa, the 

special linguistic talents measured by the Psi-Lubda battery do not plq 

a eignificant role. At this stage general intelligence is probabl.y the 
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CO!UŒLA.TIŒS OF ABILITI V.ABIABT.Ji'S WITH .A.CHJ:EVEltŒNT MEASURES 

Class A B C(SA) C(SB) C(9A) .C(9B) Db 

No. of !•a 16-17 9-ll 13-15 ll-13 12-15 ll-1.3 11•16 

~ -~ j j j • 
~ ~ • ·n Cl) 

C) d 
~ ~ ~ ~ ~ • <> • C) 0 ~ <> <> <> -c:ll ort J.t J.t J.t <> -41 <> a ~ 

-41 < tt-4 Il Il Il ID Il tt-4 

1 
C) - -J.t .. -,.. -J.t • 0 

t' t' 
.s:: J.t J.t ta 0 .. • • e 1) • ~ .ta ~ f1 -5 .s:: .s:: .d ii ~ 

-~ ~ 
(.) <> <> ] ~ e Cil "' : al : ::s 

~ &: • Q) Cl) 
~-tx,.. 0 E-t &-! E-t E-t E-1 

'** ** *** *** * * 
Psi-Lambè.a .5~ .613 .420 .667 .432 .817 .532 .621 .417 .647 .250 .165 -.097 

* *** *** * 
Verbal Reaa. .m .098 .093 .492 .377 .663 .409 .700 -.245 .774 .661 .526 .524 

* I.Q. .244 .164 .068 .546 .321 

Nete • ....JI'wo-tailed tests were applied. *Significan.t at or beyond the .05 level; **, .02 level; ***, .01 level. 

~or soma_ variable• we did not obtain scores on all the 2• involved. 

bSincl! the ratings or the Cl.&aa D- tea.eher eorrelate-. negativel;y wit.h the :more objective indices of •chievaaent 

basetl on voice recorcl±ng8 (AppeDdix A, 't'able VII), we do DOt. uae these ratinga u valid mea.suree or aehievement. 

~ 
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important canponent of the abilit7 factor for achievement in a foreign 

language, hence the high corr~t.:Lons of Verbal Rea.soning ld.th Fluenc;y, 

Pronunciation . AccVacy~ and ~th PÛrity of -lccent 1 for Class 'D• 

We noti~ in the Clasa A ru~ee in Table l that the correlations 

between Foreign Language Aptitude and .Purity of Accent and Oral Skill 

do not reach sigai.ticance. _ This- appears tq be in line wi.th the tindinga 

-of Gardner (1960) who reporta insignificant correlations between each 

of the subteats of the Short FC?rm Psi;..Laabda battery (the saae that we 

used) and acéent- characterist~c•·· Hawever, the Short Form does not ia

clude the Phonetic Script test whi.oà-aeasures the "abillty to 'code' 
, ,. .· 

: • : ' ! • • ft 'w ' 

auditory phonetio material in- auCh a way t-•t this material can be re-. •' . . .... 

cognized, identified, and remeœbered over samething longer than a few 

seconds ••• [an ability which 1s important not only i~ rem.embering 

phonetic ma.terial. (words, forma, etc.) but also in :miJBicking speech 

eounda• (Carroll, 1960, pp.46-47). The auditory coding a.bility and the 

ability to m:imic are obviously necessary for speech production; it 

therefore seems tbat Gardner1s conclusion is not justitied. As a matter 

of .tact., in Gardner' s thesis (1960) the correlation between the Spelling 

.Cluea test, which gauges the abUit.y to produce sounds, and accot comea 

very close to significance, as do also the correlations of the total Short 

Fora with Accent and with Oral Sldll in the present study (Table 1). 

Turning to intelligence, we observe in Table 1 tbat for Claaa A 

(which is at a sutficiently &dvanced level of pro!iciency in Hebrew to 

make possible a distinction among sever&l aapects of linguistic . sld.ll) · 

beth Verbal. Reaaoning and I.Q. show differences in their correlations 

. among various aepects o.t performance in Hebrew. Both indices of in:t•lli&eace 



correlate hi~ with Comprehension ot Hebrew and with Oral Sld.ll but 

not with Fluency, Pronunciation Accuraey, ~d Purity of Accent. This 

fi.ruiing appea.rs to support the notion, mentioned in the Introduction, 

of a differentia! role of intellig~nce in various language daœains, 

with success in the mo~e . èoga.iti1"e t&ska, represented. b;y Cœ.prehenaion, 

~ill,g more dependent on intelligenc·e th&n suecess in taaks invalving . . ·,· 
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DÎainl;y or&l.-production. The ~o~aide.rable magnitude of the correl.&tions 

of Verbal Reasoning and of I.Q. with the Oral. Skill ratings is probably 

due to the fact that these ratings were aseigned b;y the teacher 'Milo, very 

.likel;y, took into account to some .extent the cognitive •spects of oral 

proticieney, auch as the ideas a atudent expresses and the way he presents 

thea. 

The high correlations between intelligence and achieveent aeaaurea 

ot Clasa D vere alre&d;y diacussed when ve treated linguistic aptitude. 

The .correlationa between V .-bal R~oning and teachers1 OTerall ratinga 

for each of Classea, B, C(SB), and C(9B) are sigDiticant, and tor 

Cla.as C(SA) though the correlation is not signii'icant, it is quite high. 

We are not able to explain the (low) negative correl.ation betwe~ 

Verbal Reasoning and the tè&cher' s achievanent ratings tound in Jllafl~ 

C(9A). 

Attitudes and Achievement 

Table 2 (p.24) SUII&&rizes the correlations between each of the at-

titude variabl~: Identification, Anti...Semitism, and Orientation, and 

achienment m~urèa. The insigni.fieant correlations of the Identification 

scale with aU. ach:i.evement indices in Classes A, B, and all C clasaes may 

be attributed to the Identification measure itself, wbich, as pointed out 



TABlE 2 

CORRELATIONS OF ATTITUDE VARIABLES WITH ACHIEV»Œm' MEASURES 

District OOTREMCill' WES'l'MOUNT 

Class A B C(8A) C{SB) C(9A) C(9B) 

i j l i j i 
~ ~ 

• 0 l;l f ~ f ~ 
0 0 0 f ~ 0 ~ ~ k 

-41 Ul 

~ '"' s • • 10 Ul ID 
• 0 .. - - - -t- 0 ..d ~ k k k k 

g t- f Q) Q) • t) 
l;l -5 ..d ..d ..cl -5 Q) 

~ 
p. 

~ 
0 0 0 

~ 0 8 cd "' cd cd "' .&! k t) C) C) ID C) 

~ 0 E-4 ~ ~ E-1 ~ 

Identification: -.037 .... 183 -.018 .328 .157 .262 .264 .010 .l.lJ. .248 

* ** * * * A-8 -.501t. -.488 -.4.38 -.589 -.495 -.682 -.576 -.084 -.160 -.075 

** * * Orientation • -,329 -.14.3 -.078 -.612 .632 .203 -.054 -.405 -.514 -.371 

Note • ..-.ll'wo-tailed tests were applied. *Significant at or be7ond the .o; leval; ** 1 .02 level. 

"No. ot !•" row, and notes a. and b in Table 1 {p.21) ap~ also to thia table. 

'l'QIN OF MT. ROYAL 

D 

~ 
ID 

• () 
0 0 
0 ~ 

ctZ 
~ • 

t' 0 

~ 
1>. 

i ~ 
~ 0 

~ J: rz. 

-.535 -.280 - • .325 

.076 -.277 -.065 

-.031 .206 .225 

cCoiTelati~n positive if 111ntegrative" orientation related to achievEIIlent; corr.J..at.i.on negative il 111nstrraental" 

orientation related to achieveaent~ 

~ 
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in the Materials section, is a poor ecale. The high negative cor

relation between Identification and Fluency for Glass D may be accOUDted 

for by the negative correlation (-.842) between Identification and. 

Verbal Reasoning (Appendix A, Table VII). In !act, when the negatin 

correlation between Identification and Verbal Reasoning is partialed 

out, the remaining correlation between Identification and Fluency is 

+.134. 

The correlations of the Anti~emitism (A~) ecale and of the 

Orientation index with achievement m.easures seem to be dependent upon 

particular classes. The significant correlations of the A~ ecale lie 

in the columns of Classes A, B, and C(SA), and the significant cor

relations of the Orientation index in the columns of Classes C(SA), 

C(SB), and C(9A). One way to exp.lain the variations from cl.ass to cl.asa 

with regard to whic}l of the attitudinal variables 1 Anti~ani.tism or 

Orientation, is a reliable predictor of achievement in Hebrew, would be 

to attribute these variations to the operation of chance factors. How

ever, sin,ce the same attitude questionnaire may be perceived ditferently 

by different groupe of !!s, it se.a advisable to attempt, to relate the 

differentia! tindings to differentia! characteristics of the chilàren 

in the various schools. In wha.t tollows we will, therefore, describe . 

certain relevant features of the home backgrounds of the pupi.ls in our 

samples. (This . description will be ba&ed on the personal information 

in the tUes of our !!s•) Then we will proceed to diseuse the attitude• 

ot the Jews in the various districts of Mo.ntreal where the schools of 

our study are located. In the face ot lack of ·any ma.terial about the 

Town of Mount Royal Jewish congregation where Class D is located, we will 

\ .. 



aot be able to relate the insignificant correlations of the A-8 scàle 

and of the Orient~tion inQex with performance measures in Class D t• 

the attitudes of the Jewish population in this district. 

Occupations of the Class Â and Clas• B pupils' tathers are 

concentrated mainly in saaJ.l business and also in semi-skilled inde-

pendent protessiona, such aa butcher, watchmaker, and taxi-driver. 

Most parents of these children are European born. In addition to 
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English, which is the main language spoken in the homes of these chilàren, 

Yiddish is also used. in every-day communication among some members ot 

the .f'amily • The Class B pu pila sometimes mention Yiddish as the main 

language 'in their homes. 

School C is attiliated with the "largest and wealthiest 

conservative synagogue" in Montreal (Seidel, 1939) and is locatfKl in 

a well-to-do_suburb. Fathers are mainly professionals or .successtul 

businessmen. Most pupils are third generation North-Americans, anci 

~glish is the main language in their homes, with Yiddish pla.ying a 

ver.y minor role. 

In the following paragraphe we will attempt to compare the J ewa 

sending their children to the three schools described ld.th regard to 

their feelings about their Jewishnesa. Our main source tor this 

discus•ion is Seidel's thesis (19.39) on the various districts of Jewi•h 

settlement in Montreal. ·Alth9ugh Seidel ·~ieci out her study in 19.39, 

.mELllY of her observations a~r to be still relevant . in 1960. Popul&tiou 

ot seme areas have probably cha.Ilfé!:l sfilce .1:939 but t)_te inhabitan~~~ o,t. ~ 

given &rea apparently bear'eoc~oo-J;>sychological cha.~adteristic similar to .those 

. , •.· ~ 
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of their predecessors.4 

The locations of the schools and the areas !rem which they draw 

their students oan be divided into three sections: (a) Outremont and 
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vicinity (Classes A and B); (b) Westmount (Schoo1 C); and (c) Town of 

Mount Royal (Glass D). Seidel h&8 defined Montreal' s districts in terms 

·of successive settlement of Jews in them. In ber demarcation, Outrem.ont. 

and vicinity comprise the "third &rea of settlement" and Westmount the 

"fourth area of settlement." There was no Jewish cœmunity in the 

Town of Mount Royal when Seidel did her investigation. 

Seide1 bas shown that "differences in adjustment and assimilation 

between different elements within the Jewish camunity ••• ceincide 

rather elosely with those ot successive areas of sett1ement in the city" 

5 
(p.l). 

The parents of our studenta in the Outr•ont district have aàopt~ 

aome of the externals of the "new wor1d.• They have shaken off numeroua 

teatures of their •o1d country" Jewish background and have achieve4 some 

measure of economie success. However, they still.bear revealing traces 

of their old-fashioned background which they dislike, strive to !ree 

4rt should be m.entioned that Trayon (1955) has docum.'ented with em.
pirical evidence a similar phenaunon in the' 8&n Francisco :S.7 Area. He 

· points out that "the evidence c1e&rl.f' reYeals a high degree or conatancy 
ot social structure over a period ot 15 years even in the face of 1111ch 
population shitting in. t_.e soéial &reas and even after a socially: e~otie 
decade of total war" (p.~). 

5.rrayon (1955) regards the oo.rreapo.ndence between geographical re
sidence and psychological fe~tUr.s ·as a phenomenon generally charaaberistic 
of urban populàtJ.ons. 
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-th811Sel ves o! and to becane similar to the Westmount J ewry 1 their social 

and economie model. The Outremont Jews who are sending their children 

to Classes A and B of our study take their Jewishness and the Jewish 

education of their children as a matter of !act. The children probably 

develop similar attitudes through the extensiTe Jewish education that 

they have received. The children of both Outremont classes have been 

attending all-day Jewish classes !or seven or nine years, canpared to 

only a few hours of Jewish education weekly that the Weetmount children 

have been receiving through their school years. 

The J ews fran Westmount (School C) are already second generation 

North Americans and have adapted to the American culture to a considerable 

. extent. In their physical appeara.nces and in their manners they resabl• 

their non-Jewish neighbours; also their accent• are indistinguishable 

from those of other Canadians. Whereas the Outremont Jews refer thim

selTes to the Westmount Jews, the Westmount Jews seem to have gentiles 

as their reference points, to a great extent. Related to this is their 

supposed self-consciousness of being Jewish. 

The differences in the characteristics of the Jewish populations 

in these two districts of Montreal, Outremont and Westmount, may posaibly 

account for saae of our resulta in the la.st two rows of Table 2 showing 

differences from school to school in the sensiti"t'ity of the Anti-Badtia 

scale and the Orientation index as predictora of Hebrev achieTanent. 

Many children in the Outl'elilont schools (Classes A and B) can be 

expected to adopt their parent•' confiicting and selt-derogatory feelinga 

and express them on the A-5 scale~ The resulte suggest tha.t to the extent 

that they do show anti-8emitic attitudes, the more likely they vill ào 
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poorly in Hebrew. 

We cannat be certain about the dyftamie procesa underl.7i,àg the 

expression 9! these attitudes. When the children express devaluational 

opinions about Jews, do they include themselves also, or is it a pro

jection on the "other"6 Jews? There ie evidence that Jewish self-hatred 

iB related to thinking in terms of an ingroup-outgroup dichot0117. 

Radke-Yarrow and Lande (1953), using California A-a items applicable to 

Jewieh college students 1 found a significant correlation o! • 58 between 

· this scale and the F-ecale. Adelson (1953) aleo thinks that •authori-

tarianism is a critical dimension underlyi.ng attitudes toward 

Jewishness." The •authoritarian" Jew speaks of two kinde o! Jews: an 

ingroup, to which desirable charaoteristics are attributed, and a 

derogated outgroup. "The function of the dichotamization process permite 

the mechanisms of projection and displacement to came into play." 

Our speculation that the Outremont Jews whom we studied !eel that 

they are a part of the Jewish group and are not occupied with becoming 

more or lees so, may explain the insensitivity of the Orientation index 

for Classes A and B. The content of this index is best expressed by one 

of the "integrative"7 items: •I learn Hebrew because I want to become 

more a part o! the Jewish culture." As we understand it, these ~s feel 

~' or even aU, newly immigrated ultra-orthodox Jews to .this city 
liTe in Outremont, 80 that they c&n represent the negative reference objecta 
for these !!s• (These particular Jews are not sending their children te 
azry o! the schools in our etudy.) 

7As will be explained later, the "instrumental" orientation it .. ~in 
the case of Hebrew also measure a desire to becane more integrated in the 
Jewish culture and group. 
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that they.!!:! a part of the Jewish culture and a;re not concerned with 

integrating more or less into it, so that this index cannot be regarded 

as measuring for them a latent variable around which psychological pro

cesses are organized (which is how an attitude is Ti.ewed, see Green, 
. 

1954). We therefore assume that the variance obtained on this scale is 

primarily error variance. 

To the extent that the Westmount Jews do not have conspicuous 

Jewish characteristics which they could project on "other" old-lashioned 

Jews, there is little reason why ~ti-Bemitic attitudes should play a 

significant role for their children (the students of the C Classes). 

Our §.s from Westmount are also too remote, both socially and geograph

ically, from the potential "other" old-fashioned Jews to relate them-

selves to them. Thus it seems that the variance on the A-5 scale for 

the Westmount students is primarily an error variance. Class C(SA) 

with its signiticant negative correlation between the A-5 ecale and the 

teacher's rating seeas to be an exception to the other Westmount classes, 

whi.ch we are not in position to explain. 

Since the Westmount Jews are concerned with the d±mension of 

integration in the Jewish c~ture, of which Hebrew certainly is a basic 

canponent, one would predict that the Orientation index \tffiich deals with 

the reasons for studying Hebrew will tap true variance for the Westmount 

children. Note should be taken, however 1 of the particular correlations 

of the Orientation index with achievement in the four classes of the 

Westmount sehool. We hypothesized a positive correlation between the 

Orientation index and achievement, indicating that the "integrative" 

motive which expresses a desire to beeame more a part of the Jewish 
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group is more conducive to success in Hebrew than the "instrumental" 

motive. The correlations in the opposite direction shown in Table 2 

seem to contradict our hypothesis. However, a reconeideration o! the 

"integrative-instrumental" distinction as de!ined b.1 our Orientation 

index leads us to conclude that .the "instrumental" items in the case of 

Hebrew really indicate a greater desire to integrate with the Jewish 

group than the "integrative" items. Wanting to get jobs requiring 

knowledge of Hebrew (an "i.n8trum.ental" reason for studying Hebrew) 

aeans becoming a rabbi, a Hebrew teacher or engaging in other Jewish 

professions, which obviously involves more participation in the Jewish 

cW.ture and group than the more idealistic and vague purposes of 

becom.ing "more a part of the Jewish culture" (an "integrative" reason). 

This may explain the negative correlations betweeh the Orientation index 

and the teachers' achievement ratingf) tor Classes C(9A) and C(SA). The 

correlation of the Orientation Index with the teacher1s ratings o! Hebrew 

achieveœent for Class C(8B) ie positiTe, indicating a relation of 

achieTement with the "integrative" motive, and the correlation for 

Cl.ass C(9B) is not eignif'icant; both resul.ts are contrary to the point ot 

view we are now taking. These resulta are proba.bly due to the awareness 

of the class B students of their being poorer in Hebrew than their clasa 

A counterparts, which, very likely, caU8es tham not to choose professions 

requiring proficiency in Hebrew (or other languages, since they are 

inf'erior in linguietic aptitude in general). 
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Language Aptitude and Anti-5emitiSJR 

Frcm among the n\DJlerous intercorrelations of the variables in the 

present study, we will diseuse only one which has a direct bearing on our 

thesie. Using al.l .§.s involved (N: 95) we obtained a correlation o! -.293 

(significant beyond the .01 level) between the Psi-Laabda Foreign 

Language Aptitude Battery and the Anti-5emitism scale. This correlation 

m&y be iildicative of a causal relationship between language aptitude and 

anti-8emitism. The ability of a pupil to muter the Hebrew language is 

a prerequisite to whatever succèss he may have in Hebrew school. The 

Hebrew school is inseparable !ran the Jewish community, and 'Whatever 

attitude a student develops toward the Hebrew school holds for the 

J ewish community at large. Posaibly, the high-scorer on language aptitude 

finds it eaeier to learn Hebrew, he does well in Hebrew school, gets 

rewarded for his ability and cames to attach positive valence to the 

Hebrew school and the Jewish camirunit71 an indirect source of reinf'orce

ment. His favorable attitude to the Jewish group expresses itself as a 

low score on the A-5 seale. On the other hand1 students who are poorly 

equipped with linguietic skill find it harder to leam Hebrew; they 

likely associate the language and the Hebrew school with !ruatrating 

experiences which, when generalized as an attitude to the Jewish group, 

yield higb scores on the A-5 scale. 

In the Introduction we entertained the notion of generalization of 

the attitudes one holds toward a cammunity to its language. Our present 

finding suggests that the generalisation process may work also in the 

opposite direction, fran a language to the language cOlliiiWli.ty. 
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SUMMARY 

The importance ot attitudes towarde the cammunity whoae language 

one is learning was explored theoretically and placed in the context 

ot contemporary thinking ot psychol.ogiets and linguiste. 

A study was conducted with Jewiah grade eight and nine Montreal 

high school students learning Hebrew. They were administered two groupe 

ot tests: (a) attitude tests which measure their reasons tor learning 

Hebrew and their attitudes towarG the Jewish culture~ caœmunity, and 

(b) ability mea.sures including intelligence and language aptitude tests. 

These tests were correlated with measures ot achieTement in the Hebrew 

language. The resulte support our predictions about the relation ot 

both ability and attitude to success in learning Hebrew. However, 

whereas intelligence and linguistic aptitude are relatively stable 

predictors ot success, the attitude measures are lees stable and var,y 

!'ran school to school and !'ran class to class. We attempt.ed to expl&in 

these differences through considerations o! the socio-psychological 

characteristics of the Jews in the various districts o! Montreal where 

the schools are located and the particular teatures of some classes. 
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TABLE I 

c<JMT.A.TI<Il MATRIX- CLASSA 
(H .art•• !rom 16 te 17) 

1 2 3& 4 5 6 7 8 9 10 11 

1. Identi!icatiGD ac&le -- -.284 .233 .040 •. 6M .184 -.037 -.183 -.018 .328 .157 

2. Auti-8eaiti8111 acale - -.095 -.457 -.273 -.273 * -.5~ * -.504 -.488 -.4.38 -.495 

3. Orientation index - -.081 .285 .253 -.329 -.143 -.(Y/8 .203 -.054 

** ** ** *** 4. Pai-Lambda batter.y - .467 .609 .599 .613 .4,20 .667 .432 
*** 5. Verbal Reasoning teat - .789 .fY/9 .098 .093 .492 .377 

6. I.Q. - .244 .164 * .068 .546 .321 

*** .m *** *** 7. Fluen07 - .925 .629 .737 

*** .m *** s. Pronunciation ~ccuracy - .906 .792 
*** *** 9. Purity o! Accent - .637 .795 

*** 10. Ccmprehension - .809 

ll.OralS1d.ll 

Note • ..wrwo-tailed test1 were &pplieci. *Significant at or beyond the .05 laval; **, .02 level; ***, .01 level. 

Acorrelation positi"Ye i! •integrati"Ye" orientation related to achinement; correlation negative if "instrumental" 

' 
orient&tioa relatee to achie"Yeaent. 

\.>) 

"" 



1. 

a. 

3. 

4· 

5. 

6. 

Identification scale 

Anti...Semiti8la scale 

Orientation index 

Psi-Lambda batter.y 

Verbal. Reaaoning test 

Teacher1s ratings 

'l'ABLE n 

cœ.RELATIŒ MATRIX - CLA8S B 

(N variea !ran 9 to ll) 

1 2 

** - -.7~ 

-

The notes under Table I apply &lso to this table. 

3 

-.055 

.233 

--

4 5 6 

-.031 .426 .262 

-.479 .... 618 * -.682 . 

-.474 -.503 -.405 

*** - .638 .817 

* - .663 

~-



1. 

2~ 

3~ 

4. 

5. 

6. 

Identification scale 

Anti..Semitiem scale 

Orientation index 

Psi-Lambda battery-

Verbal Reasoning test 

Teacher's ratings 

TABLE III 

CŒREI..ATIOO HATRIX - CLASS C(SA) 

(H varies from 12 to 15) 

1 2 3 

* - -.581 .087 

* ...... .,521 

~. · 

The notes under Table I ~ aleo to this table. 

4 5 

.233 ·?42 

-.~2 .094 

-.164 .ou 

* - .613 

-

6 

.264 

-.57: 
** ~.612 

.532 

.409 

\,) 
-.:J 



1. 

2. 

3. 

4. 

s. 

6. 

Identification acale 

Anti-8..:iti81l scale 

Orientation index 

Pei-Lambda batter,y 

Verbal Reasoning test 

Teacher' s ratinga 

TABLE IV 

CORRELATIOO MATRIX - CLASS C(SB) 

(N varies rram 7 to 13) 

1 2 3 

- · -.149 -.438 

- .186 

-

The notes und.er Table I apply al.so to this table. 

4 5 -
.135 .367 

-.s?9 .109 

.005 -.070 

- .190 

-

6 

.010 

-.œJ., 

* .632 

* .621 

** .700 

\1.) 
œ 



1. 

2. 

3. 

4. 

5. 

6. 

Identification ecale 

Ant.i..Semitiut ecale 

Orientation index 

Psi~ batter,y 

Verbal Reasoning test 

Teacher•s ratine-

TABLE V 

cœmq..l.TIŒ MÂTR!X- GUSS C(9A) 

(H varies fran 13 to lJ) 

1 2 3 

** - -.640 . !"'",237 

- .4b9 

-

The notes under Table I apply also to thia table. 

4 5 

-.268 -.47l 

.009 .317 

-.209 .262 

- .588 

-

6 

.lll 

-.1.60 

* -.514 

.417 

-.245 

-

~ 
-.() 



le 

2• 

3· 

4• 

5· 

6. 

Identification seale 

Anti-8eœitiem scal.e 

Orientation index 

Psi~bda batter.y 

Verbal Reasoning test 

Teacher's ratings 

TABLE VI 

CORR.ELATION MA.TRIX - CUSS C ( 9B) 

(N varies from 9 to 11) 

1 2 3 

- -.072 .269 

- •293 

-

The notes under Table I apply also to this table. 

4 5 6 

.éll .387 .248 

.012 . -.203 ·-.CY/5 

-.013 -.135 -.371 

*** * - .825 .647 

*** - .774 

t 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

s. 

9. 

1 2 

Identification ecale - -.279 

Anti-a.ü.tism seal.e -
Orientation 1Ddex 

Pai-Laabda batter.r 

Verbal Reasoning test 

Fluency 

Pronunciation Accuraey 

Puri ty of' Accent 

-Teacher1 s ratiDgB 

TABLE VII 

cam.ELATIOO MA.TRIX - CLABS D 

(N varies f'ran ll to 16) 

3 4. 5 

'*** .267 -.512 -.842 

-.208 .068 •187 

- -.136 .ooo 

- * .584. 

-

The notes UDder Table I apply alao to this table. 

6 7 8 9 

-.535 -.280 -.325 -.001 

.cn6 -.277 -.065 .246 

-.031 .206 .225 -.o4 

.250 .165 -.097 -.l6o 

* .661 .526 .524. -.291 

*** ** - .769 .692 -.229 

*** - .746 -.253 

- -.049 

f:; 



.lPPDlDlX B 

ATTITUDE QUBSTiœNAIRES 



IDmTIFICATial SCALE 

1. The re-creation of the Jewieh etate in Palestine wae one of the 

greatest and most thrilling events of our time. 

2. A Jewieh education is very important for a Jew. 

3. Hebrew is an old-fashioned la.ngua.ge that holde no interest for me. 

4. The Jew' s first loyalty should be to Jewry rather than to the eountry 

he lives in. 

5. I find it harder to live with Jewe than with gentiles. 

6. I feel that being born a Jew will interfere with my search for 

happiness. 

7. Jews should not speak Yiddish in public with non-Jews nearby. 

(Places such as bues, etc.) 

s. Judaism is a rich and precious culture which meaeures up to any of 

the other great world cultures. 

9. A ifew should be proud of being born of Jewish stock. 

10. I trequently feel that it ie too bad that I have to belong to the 

J ewish group. 

11. A Jew should consider it a special honour to have Gentile !'riends. 

12. Every Jewish family should be affiliated with one or more Jewish 

organisations, 

13. Every J ewish youngster who grows up in this country should becoae 

equally acquainted w1 th J ewish history as weil as w1 th Canadian 

history. 

14. Judaism .U not much more than a set of rules about what you can or 

cannot· .eat. 



15. A Jewish education is an unnecessary burden to anyone who intenda 

to spend the rest or his life in Canada. 

16. Jewa throughout the ages have died for their faith, and their 

people were every bit as heroic as any of the wor1d's greatest 

heroes. 
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ANTI-5EMITISM SCALE 

1. There are !ew exceptions, but in general, Jews are pretty much al.ike. 

2. Jews seem to prefer the most luxurious and extravagant way o! living • 

.3. It bothers me to see other Jews behaving in a typically Jewish 

mannar. 

4. Â ~jor !ault of the Jewe is their conceit, over-bearing pride, 

and their idea that they are a ehosen race. 

5. J ewish power and control in money mat ters is far out of proportion 

to the number of Jews in the total population. 

6. Jews tend to lower the general standard o! living by their willing

ness to do the least respected work and to live und er standards 

that are far below average. 

?. One thing that had hindered the Jews fran eetablishing their own 

nation is the !act that they really have no culture of their own; 

instead, they tend to copy the things that are important to the 

native citizens o! whatever country they are in. 



1. 

2. 

3. 

4. 

5• 

6. 

ŒIENTATIOO DIDEX 

I AM STUIJYING HEBR»i •••••••••• 

• •••• 

• •••• 

• • • • • 

••••• 

••••• 

••••• 

because one can enjoy a more successful life in the community 

with a knowledge· of Hebrew. 

because Hebrew is necessary to keep the Jewish people together. 

because in the future it may prove useful in getting a job • 

because I want to bec~e more a part of the Jewish culture • 

because in order to be a good Jew I have to know Hebrew. 

because l wish to enter a profession in which it is necesear.y 

to be familiar with Hebrew. 



~c 

I.DB'M'IFICATION SCILE ·- I'rl!M-ANALYSIS 

4.7 



It• No. 
a s2 r with the 

total Scale 

1 .648 • .3.36 

2 .468 .477 

.3 •7œ .498 

4 1.196 .415 

5 1.œo .104 

6 • .385 .u6 

7 1.068 .457 

8 .548 • .380 

9 .2.32 .4.)9 

10 .uo .570 

ll 1.265 • .387 

12 .762 .3.37 

13 .588 ~455 

14 .w • .3CJ7 

15 .646 . • 458 

16 .378 .286 

"rhe it~a were presented in .lppendix B. 

r • 
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